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This module is one of a series of 100 performance-based
teacher education (PBTE) iearning packages focusing upon
specific professional competencies of vocationat teachers. The
competencies upon which these modules are based were 1den-
tified and vetified throug&research as being important to suc-
cessfulvocational teachwng at both the secondary and pest-
secondary leveis of instruction The modules are suitable for

LI

the preparation of teachers in ali occupational .areas.

Each module provides learnind ®xperiences that mntegrate
théory and application, each culminates with criterion refer-
enced assessment of the teacher’s performance of the spec-
ified competenCy The materials aré designed for use by ind-
vidual or groyps of teacgers in traiming working under the
direction ai iththe a ance of teacher educators acting as
regsource persons Resource persons should be skilied in the
teacher competency being developed and should be thor-
oughly oriented to RBTE goncepts and procedures_in using
thess® materials

The design of the materls provides considerable flexibihity for
planning and condutting performance-based preservice and
inservice teacher preparatian pro_ﬁ]rams to meet a wide variety
of individual needs and interests The materials are intended®or
use by universities and colleges, state departments of educa-
tion, post-secondary institutions, local education agencies, and
others responsible for the professional development of voca-
tionaj teachers Further information abbut the use of the mod-
ules in teac?\er educatibné)ro rams 19 contained in three re-
lated documents Student Guide to Using Performance-Based
Teacher Education Materials, Resource Person Guide to
Using Performance-Based Teacher Education Materials and
Guide ut: implementation of Performance-Based Teacher
Education.

The PBTE curriculum packages are products of a Sustained -

researth and development effort by The Center's Program for
Professional Development for Vocational Education Many in-
dividuals, institutions, and agencies participated with THe Cen-
ter and have made contributidns to the systematic develop-
ment, testing, revision, and refinement of these very significant
training materials Over 40 teacher educafors provided input in
developmefit of initial versions’ of the-modules, over 2,000
teachers afd 300 resource persons In 20 universitigs, colleges,
and. post-secqndary institutions used the materials and pro-
vided feedback to*The Center for revisyon and refinement
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/ The Canter for Vocatiqnal EWucation’'s mis8ion 18 to
increase the ability of diverse agencies, instrtutjons, and
organizations to sojve educational proble
individual career planning and preparation

" fulfilis its mission by |

o Generating knowledge through research

P o Developing educational programs and products
.o Evaluating individual program needs and outcomes
¢ Instalhing educationai programs and products
o Operating information systems and Services
kConductlng leagership development and training
£ programs .
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INTRODUCTION

Vocational classes, llke most clagses, are gener-
ally made up of students with a variety of back-
grounds, abilities, motivations, and interests This
variety makes teaching a fascinating activity, but it
also creates problems for the teacher In plannmg
and presentlng inetruction

Studentswholearn s!oWIy but persistently, andto
whom learning comes only with difficulty, require
and deserve learning experiences deskgned to fit
their learning patterns and to help them achieve to
theirhighest level of potential Students who prody
ress without much trouble, and who learn rapidly
and easlly, also deserve the same considerations
and opportunities

Care must be used in dealing with studentswho
have differing learning rates and capacities

Categorizing or pigeon-holing students according

‘to their learning rates can do injustice and damage

toindividual students Ingeneral, however,' sIow.er
learners” .are students who simply require m

time to reach their educational goals “Less capat ;

Te

ble Iparners” usually seem to havg definite upper
limits to their learning and achievement level. -

“More capable learners” appear to fearn quickly
withoutundue éffort, while the “gifted ledrner” has
truly unusual creative powers and retains knowl-
edge easiy All of these groups of students share a
common characteristic, however—they are all de-
serving human beings worthy bf the teacher’s best
efforts to help them reach their chosen vocational
goals= .

Your task«in planning instruction for students
with a range of learming styles is to fit the teaching
method to the needs of the students You must be
aware of your students’ indwvidual learning differ-
ences, willing to expend the effort io pian for their
needs, and sensitive to their responses to various

approaches .

Wh|ledomgth|s |t|5|mportantforyouto keep in
mind that very often student motivation s more
important than nativéability, and good teaching Is
fsequently more vital than a particular learning
ability 1n achieviRig student success

This module 1s deS|gned to make you aware of
the unique learning characternistics of dlfferent
groups of students, and to give you skill in plan-
ning your instruction so that the specific needs of
slower and more capable learners can be
adequately met

Piad
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ABOUT THIS MODULE .~

Objectives '

Terminal Opjective: In an actual schodl situation, pro-
vide instruction for siower and more capabie iearners.
1 -Your performance will be assessed by-your resqyrce
person, using the Teaeher Performance Assessment
Form, pp. 27-28 (Learning Experience III}

Enabling Pbjectives ,”

1 After completing the reduured readlng demonstrate
knowledge of the characteristics ot slower and more
.capable learners, and of how to plan instruction to

_____meettheir individual needs (Learning Experience /)

2. Given descriptions of hypothetical slower and more
* capable leamers, pian allesson designed to meet the
needs of those students (Learning Experience 1)

-
s .. )
Prerequisites . - no-
To complete this module, you must havgz,cofnpetency n
developing a lesson plan |f you do not already have this
competency, meet with your resource person to deter-
mine what method you will use to gain this skill @he

option I1s to compiete the information antg pracnée ac
. tivities 1n the following module .

e Develop a Lesson Plan, Moduie B-4

Resources ) :

}
A list of the outside resources which supplement thosé
contained within the module follows Check with your
resourcepersgn (1) to determine the ayallablllty and the

't|0ns, Or In assessINg your progress at any time |

> . -
Learning Experience I} ~ -

location of these resourceq( (2) to Ibcate additional refer-
ences Inyour occupat|0na specialty,and (3)to getassise
tanceinsettingup act|V|t|eswnh99ers orobservanonsof
skilled teachers, If necessary Your resource person may
also be cgntacted if you have any diffj)culty with direc-

Learning Experience | T

-Optional ' -
Reference Weaver, Frank B Helping Slow Learners
and Undereducated Adults Brentwood, MD Class
National Publishing, 1971

o

L .

Required

A resource’ person to evaluate your competency in
preparinga lesson plan designed to meet the needs
4 of sidwer and more’capable learners )
Optional 4
A resource person to evaluate the overdli adequacy
of your lesson plan °

Learning Experience Iii
Required
An actwal school's:tuat/on In which you can provide
instruction for slower and more capable learners.

A resource person to assesd your competency (n
provudmg insteuction for slower and more capable
' learners . [

+

%
I
Thismoduie covers performanceelement numpers 104 106 from CatvinJ
Cotvell et al  Model Curricula (or Vocational and Technicel Education
Report No V (Golumbus. OH The Center for Vocational Education The /]

Onio State University 1972) The 384 elements in this document form the
research base for all The Center s PBTE module development

For informafion about the general organization of each module geferal
procedures for their use and terminology which 1§ common to all 100
modules see About Using The Center s PBTE Modules on the inside back
cover -
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Learning Experience |

. OVERVIEW

/
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N

Enabling

Objective

]
Activity

Op!aonal
Actlvnty

»Feedback\

~-.

.

. needs, by completing the Self Qheck pp, 14-15.

L Y

’ L J

After completing the' required reading, demonstrate knowledge of the
characteristics of slower and more capable learners, and of how to plan
instruction to meet “their individual needs.

Y

.
- .

-
*

You will be reading the information sheet, Planning Insﬁuction for Slower
and More Capable Learners, pp. 6-13.

"~

You may wish to read the 3upp|eme'ntar‘y reference, Weaver, Helping Slow
Learners and Undereducated Adults, pp. 1-12 and 110-125.

).

% ‘.

-

» N .

; .

You will be demonstrating knowledge of the characteristics of slower and
more capablelearnersand of howto plan instguctionto meettheur individual .

! .
-~ ‘ 5
« ) .
. ~
\ N -
, ] : ? .A :
You will be evaluating your competency by comparmg your completed
Self-Check with the.Model Answers pp. 17-18. . .

- .

- ¢
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¢t For wnformation about the learning characteristics of slower and more
capable learners, and the teaching techniques that can help the teacher
meet ther individual needs, read the following informatjon sheet’

. "

.

PLANNING INSTRUCTION

P,

FOR SLOWER AND MORE CAPABLE LEARNERS

The vocatignal teacher who Is presentmg ales-

sontoa group of students 1s confronting individd=

als with a considerable range of learning capabili-
ties and charactenstics. There may be students in
.the class who learn-well but need time to do 1it, a
larger group who can be considered average In
their learning abilities, and perhapsafew forwhom
learning 1s very easy and rapid

In many cases, teachers tend to prepare lessons
forthatmajorltyofstudentswhofallmthe average
learner” category. However,this neglects the needs
of the sidwer and more capable learners who may
comprise almost half the class

In preparing for instruction, therefore, you, as a
vocational teacher, need to take into consideration
the special needs and learning charactenstics of
the sfowerand more capable learners as well asthe
“gyerage” learnérs. You need t plan to.use teach-
ing techniques thatwill help all your studentsreach
their highest Iearm;g potentiai )

It is aIways‘hazardous to classify students as
“slow students,” “average students,” or “intellec-
tually gifted " Students who learn sfowly and with
difficulty are diverse in nature, ability, background,
and personality Perhaps their only common

‘characteristic 1s that they- have progressed far

enough in their schéoling to be enrotied in a voca-
tional program, yettheirachievement (as measured
by past records and tedcher evaluations) is below
that of their fellow students

Many slower learners neecf more time and prac-
tice to learn, but by perS|stenteffon they ultimetely
reach their educational goals. On the other hand,

'some students learn sorapjdly arid easily that they

getbored,inattentive, and careless in theirwork: As

aresult.they reach afarlowerlavel of success than

they might well reach Because of the pature of

vocatiohaleducation and itsdemands on students,’
howeveér, you are unlikely to have the extremes of

very slow or highly‘gifted learners in your class.

L
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. ‘Most people would now agree that teachers and
schools should help all students, of whatever native
- abui\es. to hchieve as much as they are capable In

'ad%;‘%n. they should evaluate students as indi-
vid rather than according to rigid standards
There are some unique, problems in this for the
vocationat teacher, howevegr The accepted stan-
dardsof performance in occupational specialty
must be maintained and, in some fields. students
must be trained to pass state licensure examina-
tions

) .
Yet. thére are varying levels of proficiency in

- almost every occupational specialty that can ac-
corhmodate workerswith awiderangeofabilities If
an individual can t learn well enough to be a tool
and die maker, that person may be able to be a
drilipressoperator Ifanindividuai can tachieve the

' position of food service manager. he/she may be an

excellent
salad maker
Itisarespon-
sibility of the
vocational
teacher to
ptan instruc-
tion so all
may learn ' [t
“s not
sufficient for
a teacher to
‘contend, |
have set up
high stan-
dards for my
program and if certain students can't progress
along with the rest of the class, they probably
should change their vocational plans ~
v

© To gain skl .nandividualizing instruction you may wish to refer 1o
Moduie C-18 Individualize Instruc’ion

Characteristics of Slower and More Capable Learners

In orderto plan lessons for students with arange
*of learning characteristics, you need to be aware of
the learning behavior of stydents As you observe
students working in the classroom and latoratory,
you can become sensitive to the special needs and
limitations of each individual To help you recqg-
nize and respond to these special needs and
himitations, ypu need an understanding of the gen-
eral characteristics of slower and more capable
learnérs Following are lists of these characteris-
tics

F.—xv_‘"t"“':r.—v’:; N

Gengrai'Characteristics of Slower
Learners . -

?
These learners tend—

e to have low reading abilities (best single indi-
cator and shows high correlation with inteili-
gence)

e not to be aggressive or highly competitive

e to learn physically (1 e , understand a concept
best If they do- something with it with their
hands) .
to be able to deal with the real and cangrete
far better than the abstract and-theoretical
to have difficulty 1n handiing relationships
such as size, timé, and space

to be imited in self-direction, personnelinitia-
tive, and overcoming obStacles (e g . are de-
ypendent on others)

to enjoy the company of peers or of people
. younger than themselves

to accept people and information as they are
(e g, do not question or demand) .

to have relatively short gttention spans. low
levels of concentration. @hd little organization

to be interested in the present, the immedate
environment, and often act on impulse

to be generally uncommunicative

{
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e 10 be comfortable with repetmive work, drill, f
routine, and manual work

¢ to be emotionally unsfable, with high rate of
absenteeism ’

General Characteristics of More
Capable Learners ~

These learners tend— ] .
e to hgve good reading abihity and to enjoy read-

mg _I

¢ . [y

“to be verbal and communicative (e g , pQssess.
7 an extensive vocabulary) . L 4 -
e to be generally aggressive’ard corhpetitive in
the scholastic situation )
's to be independent, initiating more activities
on their own, more.frequently attempting to
overcome obstacles by themselves

e to be able to deal with abstract concepts and
theoretical ideas - . o

e to be able to generalize, see relatn&nsﬁlps,.
.and to visuahze . R

e to have relatively loag attention spans and
ability to concentrate ’

e to respond ely to pressure, expecta-
t.lons, and stress .

» to be interested In the owerall environment
over a long time span e

e t0 haye the abihty to d)elay gratification for
fong-term goals -

e to get bored by repetition and routine, and
often seek'new"stlmuli -

e t0 be able to take broad steps in the learning
process (e.g, are impatient with detailed In-
,structions and short tasks)

Being famihar with these statements of learner
characteristics can help you identify types of
learners, but such statements must be applied
with caution and good sense to individual cases. It
ts important to understand that these identified
learner characteristics are very generalzed ftf a
student exhibits any one or two characteristics, it -
does not necessarily place that student in a par-
ticular category “ '

It should also be apparent that “slow” ts not a
synonym for “dull " For some students, stowness
i1s an mmportant feature of -their mental, and
perhaps physigal, style This type of individual may
have considerable creative potential Most impor-
tantly, you should hot equate the terms “slow
learner” with “bad,” and “rapid learner” wath
“good " The class ts not composed of bad Qr good |
students, but of individuals with differing needs

nd innate ctharacteristics  * ) .

;.
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Planhing Instruction ‘

. for Slower and More Capable Learners
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Before planfiing instruction for the slower and
more capable learners in the class, you must begin
to know the students, their individual
sqnalities, and their needs You are in a good posi-
tion to get to knowyour students well because of
the typically close relationships, longer class
penods, and informal work environment of the
vocational labaratory

In addition to gaining understanding about therr

learning capacities by observing their activities in
the lab, you can also get valuable information
about students from official school records These
records may include the overall scholastic record.
reports from a psychologist ‘or doctor, notes on
special achievements or awards, and results of
tests qf intelligence, verbal aptitude, numerical ap-
titude, and mechanical comprehension

1348
£2 2

- L3 )

You may also seek to better understand your
students by asking them to fill in & personal infor-
mation sheet or write a short personal history cov-
ering a givenist of items it is essential, of course,
that only information really relevant and valuable
to the vocajional program be sought, and that all
information abput the student be held in strict
professional confidence ' e

Students mgy also be given special tests appro-
priate to the Specific vocational field There are

" - standardized:tests available for such aptitudes as

visual relatianships (e g, for drafting students),
dexterity {e.g , for dental technicians), mathema-
tics (e.g, for electronic technicians), color dis-
crimination (e g, for interior decorators), coordi-
nation (e g, fér machinists), human relations (e g,
for restaurant managers), and many others
School guidance personnel can assist in locating
suitable tEsw an#t interpreting the results

per- ™

\
Students need in8tructional méterial written
specifically for their reading level, age group, and
general learning patterns. In addition to using
standard references and textbooks, you can find
written matenals designed for the lower reading
levels of siower learners. ~ ’ ’ :

-

If these are not available, you can produce in-
structional materials with. easy-to-follow proce-
dures, comnlete with clear fllustrations and
explicit directions. If you know your group well,
these materials ¢can be pitched at just the right
level for the students who will use them On the
other hand, ydu can challenge the more capable
learner and g#od reader with books and articles
originally intended forcollege students or practic-
ing technicians.?

it 1s vital that all students In the class, whatever
their learmning capacities, be provided with oppor-
tunities for frequent success This s a crucial fac-
tor in motivating students toward further learning
and maintaining the s&lf-esteem that leads to
wrealistic confidence and continued effort. In the
laboratory, for example, you can arrange for be-
ginning tasks at which every student can succeed,
thus providing successful experiences on which
to puild a final acceptable performance. As the
student i1s able to succeed, you gan aim higher,
constantly expecting more and working for higher
leyels of achievement.

Urfortunately, some vocational programs are
orgenized as though it would somehow be easier
for students to change ther own needs and
abilittes than for the teacher to modify the pro-
gram’s demands As educators, we should seek to
change these programs to adequately reflect the
needs, interests, and abilities of all students 3

To planinstruction for slower learners and gifted
learners, as well as average learners, you must
develop flexibility and be experimentally minded
Each student learns in a somewhat different way
from others. Thus, you may need to attempt a
number ‘of techniqud and approaches before
finding the ones that have the right corhbination of
challenge and success for each student. Because
so little 1s known about individual tearning charac-
teristics, it can be said generally that whatever
works, 1s right - . /

-

2 To gain skiil in selecting and preparing instructional materials’ you
may wish to refer to Module B-5 Select Stullent Instructional Materials
and Module B-6 Prepare Teacher-Made Instructional Materials

'
3 To gaun skill in determining needs and interests of students, you may
wish to refer to Module B-1 Determine Needs and intarests of Students

1 9
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Techniques of Instruction

. ., A
Tec.:hniqu‘eé for the Slower Learner

Given the previously mentioned general learn-,
‘ing characteristics of the slower learner, 1t Is pos-
sible to suggest teaching techniques that will best
suittheSe indwiduals. As you read the following list
of technigues,’try to think of ways to apply them to
your o»gz“garticular occupa#tinal speciaity and
teaching situation.

- Ql:\'.'! - . ' 1

¢ Provide opportunities for plenty of practice

and drill. —Practice can strengthen the bonds

of learning and lead greater and lohger

retention A Aumber of Iyojects and problems

that cantain simtfar skills or understandings

can be assigned so the student can thor-

» oOughly learn the new material witho® bore-
‘dom - . ‘

.

o Provide the time necessary to learn.—If the
slower learner needs mofre time to master the
new subject)arrange for the student to have
the -time—even If it involves changing ‘a
well-planned schedule somewhat Some
ways to provide more time are open labora-
tory time after school, special small-group *
learning sesglons, additional ttime allowed
for homework problems '

e Teach visually.—Slower students can profit
more from seeing a skill demonstratedgvell
than from a verbal discussion A®¥eji-
presented (or repeated) demonstration helps
to clear up what might othérwise,be confus-

“ing or meaningless There is also the
psychological effect on the students of see-
irrg that the operation can actually be done,

giving them the confidence to duplicate the
teacher's performance. Use a great many
types of visbal aids, constantly supporting
verbal instruction with good,}lea} visual 1m-
ages. Visual devicesrthat the gtudent can use .
whenever he/she needs toreftesh his/her
memory (such as a wall_chart of how to
sharpen a tool) may be particularly helpful.

Utilize real experipnces related to the
classroom instruction.—Field trips specially
ptanned to show certain operatiorfs beirig
performed will help. Several short field ex-

" periences with definite objectives are better

than one or two long trips with many confus-
mg impressiens If possible, help students
get %ork in real experiences early, even if the,
tasks are low level .

During instruction, make the new rélation-
ships clear.—Do not expect the students t&
figure out the relationships in the new sub-
ject matter. Relate the part to the whole—the
'specific operation you are teaching to the
completed job (e.g ; show how the mitered
hem corner Is used inthe finished garment).
Relate the abstract principle to the concrete
object (e g., In aviation mechanics, the prin-
ciples of hydraulics can-be simuitaneously
related to the aircraft's actual control sys-
‘tem). Deliberately show how, the new mate-
nal is related to what the studbnt already has

- learned, (e g, 1n heaith services, learning

how to take a blood-pressure reading can be
related to what the student already knows
about taking a puise). '

Use a physical approach to learning.—Use
ahands-on approach by providing models or
real objects for the student to manipulate.
Let the stldents try out the controls to see
what happens, handle the device so he/she
can look at it-from all sides, make a “dry run”
of the technique beforg actullly attempting
the operation Arrange for the first attempts
at a new process to be free of serious conse-
quences If a mistake 1s made (e g, barber
schools have their students practice shaving
soap-covered rubber balloons before attack-
ing real live customers). The hands-on ap-
proach takes more time, but again, you
should provid® the time if.1t 1S needed. N

e Teach by small steps.—~Slower learne

need to’know each step of the job from be-

emnmg to*compietion They may need tq be

-
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led carefully through the whoW process be-

', forg they can*dg it themselves, You cannot

v
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“ (wss
“ganized, ,an,d get X
o Use Iearnlng.devlces or games to ald ret&h-

e Teach basic

. assume thatthey will be able to'fill in instruc<

tional gaps py themselves, orthat they will
ntiturally transfer fast learning to the new
expenence For exdmple, in appliance re-
pair, each-step in the trouble-shooting pro-

thay have tb fe carbiully defineated, or-
onstrated

.tlon.—Associate facts and terminology with
rhymes, tunes, acronyms, or other memory
devices to help the slower learner to re-
member. Obviously, care miist be taken to
suit the learning device to the maturity of the
student. Just as we learn as children to rey

* member which months have 30 or 31 days by

counting on our knuckles, or by reciting
“Thirty days hath’September " so other
deviges can be invented by the teacherto ad
students For example the printing teacher
may help his/her students learn the layout of

‘lower-case letg;s In the type case by telling

‘them to "be Cardfiy! drrving eteghants’in
smatl Ford garag The first letter a¥each
s

word In this phrase indicateahe correct se-
quence. Vogational periodicai itesature 1s
full of descriptions of other devices which
teachers have found to be helpful

“know-how.”—This
hpw'" is something that teachers often take
for granted—'such as knowing how to take
tests, hew to get a job, how to appéar for an
interview, how to fill out a form, and how to
isten The last, how to listen, I1s particularly
important for students who have long
learned to shut out confusion, noise, and
teagher's tatk 1n order to isolate themselves

. | i

A\'practlcalexamp&e of teaching “know-how"”
is that of preparing students to take the state
licensure efamination 1n €osmetology. Not
only do the students meed to know the infor-
mation and’ skflls to-bg tesfed, but they
smould be prepared for the examunation sito-

, ation itself . v

. e Utllize a reward system for good work,—

"know- 3

.

e Use.

Slower learners especially, respond to re-
ward in any form At first, thi§ may be a re-
ward of value, stich as small prizes or gifts,
Later, as students progress in their learning,
"the reward for fine performance may be sim-
ply your praise, a special privilege, a smile, a

pat on the back, or a class display of the.

«Student’s work 4

o Provide an atmosphere of low tension and

low stress.—Less capable legrners do not
function wall In stress Situatiohs, but tend to
become anxfous, forget what they have

* learned, and make mistakes. You should de-
velop a Iearmng sttuation, in which the stu- . -

dent's honest errors can be tolerated, where
the pressure to produce against time s min-

~1mal, and where ridicule frqm other students

is absent ‘

individualized learning materials
whenever possible.—With weli-selected
materials, the slower learner can progress at
his/her own rate and use laarning tech-
Miqyes developed for his/her own ‘learffing

-higher absentee rates, so materlals that per-
mit them to catch upwhen they
clhags will help prevent them . fallm’g
hapelessly behind the rest of the group

- style Less capable Ieerners tend to have -

réturntq

ES

~ ‘
4 To gan skifl in reinforcement techniques, you may wish to refer to
Module C-13, Employ Reinforcement Techniques




TechnRues for the More Capable
Learner -

More capable learfiers, foo, deserve to have in-
struction planned for their unique abilities and
needs. You cannot assume that the especvally able
learners will naturally be excellent students and
will achieve to their highest potential. it may be’
that because these students learn readily, they will

" become bored or frustrated in their progress, and
fose interest In their vocational work

The real and basi¢ problem for you as the |,
teacher, then, 1S to keep the more capable learners
challenged with meamngful opportunities to
learn The general characteristics of able learners
suggest the following instructional strateg

e Keep the moYe capable iearners chailenged .
with new materiai.—It is important that you
have prepared newactivities fgr thgstudents,
and are ready to present them to the studerits
as soon as they have finished the last task The
additional actvity. should not be simply
further repetihon of what has already been
accomplished, but advanced work designed
to extend the students’ abilities. It i1s often
.effective to have the able students suggest
plans for themselves that go beyond normal |
classroom work

.Maintain high expectations.—More capable
learners respond well to reasonable scholas-
tic pressure High expegtations by the teacher «
lead {0 high expectations by studéhts -for,
themselves, and theytend to work hard to live'
upto them Youshould accept only high qual-
ity work from the students, and not allow them
to become satisfied with mediocre perfor~
mance

Evaiuate students’ work with care and
thoughtfuiness.—Ll1ke others, more able

.

Al

!

12

1 ! ,
learners need praise and reward for excep-.
tional results. However, they also respond

. positively to expert criticism of their efforts

and probing questions about their knowl-

‘edge. They need to be made aware that there
.is always more to learn. You should ask stu-

dents why they did what they did, as well as
how they accomplished their jobs. -

Use discovery techniques.—In laboratory as
well as class work, pUrposely omit some in-
stguction, insert some difficulties into the job,
or leave, some. problems Unresolved for stu-
dents to overcome by themselves. Provide an
opportunity for the more able learners to fillin
the gaps by appfymg what they have already
learned.

Use .iearning activities Invo[ving creativity
and communication skiiis.—A few examples
follow: ) .

indepengent Study.—A'student can select a
related a r phase of the lesson and do
more in-depth work in that .area (e g.,-a stu-
dent reads an article.on new developments in
solid-state elecironics, another experiménts
with ‘pew hai‘oloring techniquey.

Group Work.—Several more capable learn

may select an area of mutual interest to study
as a group Aclass repoﬁ‘could conclude the
work (e g, students in watch repair carry out,
a survey of the current deraand for ‘watch-

-
'

makers In the community).

‘Technical Reports. —Individuals or teams

can do library research or laboratory experi-
ments and prepare reports of thewworkeltﬁer
1 written or oral form

Leadership Opportunities.—A $tudent may
be "able to tutoganother stude\\t. direct a
group of studen\n art activity, serve as a
teacher’s aide, or preparéra demonstraﬂon to
present to the class.

* qse of Community Resources.—A student
cdn arrangé to visit a person or place inthe. -
_ /€ommumty to-gain furtherrknowledge, or to

project (e.g., an office pr&ctice student warks
as avolunteer in the officeof a local chantable
orgahization). -

Creative and inventive Activities.—A truly .
unusual student might do valuable creative
work that could. make a contribution to the
field Opportunity forthnstozwappen should be*

became involved In a<:lated community

provided:(e g , an agricultufqgtudent devises
a new piece of f fent, a home
economics stud |0ps asalahle toy for

me@:\




An Ex&mple of Planmng

&

fpr Slower and More Capable Learners -

= /
" The following example iliustrates how a voca-

nal teachgT might develop lesson plans that pro-
for the partitular needs of various types of

students. in the class. Mr. Schwartz is planning &

{esson, thé objective of which f§ to introduce the
rather abstract cdncept of hardening metal “He
knows that (1) five of his students have already
. mastered the concep, put two of them are uncom-
fortable lgading groups, (2) four of his students
have difficulty mastering new material when it I1s
abstract, and(3) four of his students have difficulty
fith reading *

He(decides to have smali group presentatibns,
using the'three students who have mastered metal
hardening'and himselfas group leaders. He locates
some small models which illustrate the molecular
structure of steel which can be used, and prepares
some samples of normal hardened steel for the
class to test. He'includes in the presentation the
_names of several compages in the community
~ where the concept is being put into practice

. Following the presentation, the gtudents will ex-
hibit their mastery of the concept in the laboratory
with ‘group leaders acting as supervisors and ad-
visors. In addition to the written instructions Yor the
expernment he has taped the instructions, step-
by- stbp,, 4n ‘an audiotape .

Furthermore, he has located a film [oop on metal
heat treatment which explains the abstract con-
cept Thus,studentswhodid notretainthe informa-
fion given in the presentation can review the mate-

~ .

: , , AN
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‘rial. He also devises several other hands-on exper-
iments illustrating the same concépt fonstudents
who fail to master the material during this first

~go-around. .

Finally, he generates-a list of specidl projects

'whuch call for work In related areas. The two stu-

dents who have mastered the concept, but who
have trouble in front of groups, could select &
project from this list to work on as a group or
independently while the rest of the class 1s pur-
suing the same material

He knows the listis notcomplete, but it will.serve
to at least start them thinking of a project to do
Further, the listcahbe used followingthelabifmore
students are interested-in pursuing the subject
further.

Mr. Schwartz planned his lesson on the basts of
his prigr knowledge of his students. He attempted
toinclude experiences that were challengmgtoall,
yetallowed even the least capable of the studentsto
succeed He provuded each individual an opportu-
nity to learn in his/hér own way and to achieve as
much as he/she could.

!

In order to make sure that hisassumptions were
-correct and that each student’s needs were being
met, Mr Schwartz made frequent observatians and
evaluations of the students’ work From the siowest
tothe most gifted, each sfudentwasable to feel that
he/she was animportantmember of the classinthis

learning unit, and each completed the.job 1n a .

manner of which-he/she could be proud

- ¥

N -

You may wish to read Weaver, Helping Slow Learners and Undereducated
Adults, pp 1-12 and 110-125. The information contained in this reference
will be particularly relevant if yo
community college level. It offe
suggestions for instructing stower or undereducated adults

are teaching at the post-secondary or
Additional information and teaching

v




The following items check your éomprehensmn of the matenal in the
information sheet, Pl’anmng Instruction for Slower and More Capable
Learners, pp. 6-13."Each of the six items requires a short essay-type

response, Please explam fully, but briefly, and make sure you r/esgond to ali
parts of each item. )

SELF-CHECK -

BB E/xplam why taboratory work 1s an espeuall;} appropriate method for teaching slow learners

/(.
h - ~
4 \\
/
¢« . N
~
- . 3
1
/
2 HowmMyhtyouasa teacherbe able to find out whether a student has limited learning capabilities or
. . 1S S|mply unmotivated and unmterested In (he ¢lasswork?

<

t
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4. Does a student’s basic Iearmng ability fully determine the success the student will have in the
' vocatuonal f|e|d7 Explain.

“/ \ - ' ~
5. Howcanavocationaliteacher heipthestudentwhoisa poorreaderto Iearntne skillsand knowledge
essential to success ik-the program’7 -

a \
<

I

[
° H

6. Describe spme ways In whuch the slower learners in the class might beneflt from the results of'a
special lea mng experience undertaken by a more gnfted class member.
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Feedback

*

Compare yourwntten responses on the Self-Check withthe Mode! Ariswers :
given below Your responses need not exactly duplicate the model re-
sponses; however, you should have covered the same major points

MODEL ANSWERS

1

Laboratory work in vocational education .n-
cludes the kinds of learnjng activities that the
slower learner ¢an handle best The work is
physical in that the student aan feel, see, and

' ~much as he/she is able
4 Basic learningcapability

gnanipulate the objects with which he/she i1s

working, and the results can be sfen, measured,
or tested The problems tend to be real and
conc reteratherthan abstractorverbal n nature

When slow learners are invoived m -a physical

8.

"

activity, they find 1t easier to comprehend the
relatlonsg(gs of size, time, etc The slower
tearrter 1IS\more somfortable with the manual
work and the repetitive operations that labora-
tory activityinvolves than with classroom learn-
ing that demands communjcation skills

Fo. properly diagnose the learning problems of
students.theteachef mustdo morethan merely
makKe casual observations of the individuals

In the classroom The students cumulative.

records usually contain test data relative to
reading ability, mathematical ability, gen a_l
achievement, and perhaps intelligence Ca

help ofa guidance pepgon, this information can

. fully and correctiy m;eéroreted perhaps with the

}

be compareCLwﬂh pd$t and present ctassroom
performance to gain sore idea of whether the
student 1s working up to capacity ,

The more capable Iearners may wel: make con-
s;derable demands on the teacher, though of
course the students’ ultimate progress can be

’ ,;verygratcfymg tothosewho workwiththem The

more able learners tend to.adk probing ques-
tions and are not satisfied with superficial re-

spgbnses )

It*a'y require a good deaj of the teacher's effort
t provide challenging experiences Some aof
these may require special arrangemerﬂs orun-

. usual tools or materials, or involve areas of

knowledge with which e teacher’is not very

* famihar Becausethe gifted learnerrhay actually

become more expert in sgme area th than IS the

b1 14

\

teacher, it requures a matureand secure teacher *
toacceptthlsandaIIowthestUde’nttoachleveas .

set upperiimitsto

achievement, but in most ca it ts motivation,

"Interest, and capacity for work that affect the

student more |mmed|a!ély Most students, fike
peopie eVﬁrywhere achieve much less than'they
are actually capable of You, therefore, should
concernyourselfwith helping the studentlearn -
mosteffmuently Atthesametime, youneedtotry’ .
to maintain a high level of motivation and inter-
estto enablethe studenttoenter his/het chosen

. vocationalt field You should not be unduly con-

cerned about the ultimate imits to the student’s
progress '

prohmency In ny vocational fields 1f the
teacher can uselforms of instruction other than
those relying heavily on reading Teacher dem-

5 The poor reade}r’Z\ay still ‘be able to achieve.

» onstrations, individual oral instruction, tutoring

by other students, use of drawings and illusira-
tions. and manual work are all examples ot
teaching involving aminimum of reading Atthe
same time, the vocational teacher can encour-
age improved reading skillsby pfoviding appro- .
priate written materials and can teach vocabu-
lary through the use of technical language

. 6 Special assignments and activities undertaken

k3

by the more. capable learners can benefit the *
stower learnerg in the class If the results of the
work areshared withthe wholegroup. The more
capable learners can gwe oral reportson some
special reading Wey have done, prepare and
_ presentdemonstrations, develop teaching aids
for use jn the class, or act as teacher's aides
during laboratory work” Because of their rela-
tionshipwith,peers, the capable learners may In_
some instances be better able to communicate
with slower learners than can the teacher

/

\




L] 4 ¢ . b .
. LEVEL OF PERFORMANCE: Your completed Self-Check shoulethave covered the same majorpoints as *
* < themodel responses. if you missed.some points or havequestions abo
. review the matenal in the information sheet, Planning Instruction for §
: pp 6-13, or check with your resource person If necessary
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ny additional points you made, «
ioawerand More Capable Learners,
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Objective
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-~ . . OVERVIEW. -

o

Given descriptions of hypothetical sréwer and morecapablelearners, plana
lesson designed to meét: the needs of those students.

s

?

~

You will be r9ading aboufthe chafacteristics of your‘ students, p. 20.

You will be¢6|agnosmg

- [ ]

[

AY

.

>

,

., ‘ |
the instruétional needs of the students described.

You will be selecting a student performance objectiys4mryour occupational
specialty and selecting, modifying, or developipg a lesson plan-designedto
meet that objective, giving particylar attention to the special needs of the
students described ) <o

3

.

\

.
by

’ [ ’ \
Your competancy in preparing a lessqn plan designgd to meet the instruc-

tiongl needs of the students described will be evajuated by your resburce
person, using the Pladling Checklist, pp. 23-2 .

.

You mayalsowishto have yourregou r&\ personreview theoverall adequé
of your plan. . . ’

t
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"Reqad the following descriptions of the hypothetical students Inyour élass.
Out of the five stidents described, identify four who might well be found in
classesmyouroccﬂpanonalspeualtyandteachmgIevel Asyou read, begin
thmkmg about each one's special mstruc@al needs e

<

i

o

"y

CHARACTERISTICS OF YOUR STUDENTS oo

LY

Brent Pryor: Bfent is a rapid reader and reads
eveything he can get Wis hands on Often he
comesto class early totalk to you about his latest
enthusiasm’ or some new information he has
blcked up.During class discussions, he tends to
argue with his fellow students and question you
about apparent lnconSIstenc:es

His laboratory work ‘is excellent though he
frequéntly wants to change the design or spec-
ifications of the job so 1t will be more mterestmg

mse|f He doesn’'tworkvery wellasamember

of a group, but i1s usually found in the class or _

‘laboratory -workrhg by himself You sometimes
have to force himto stop when the period is over

. _ .
PaulWymer: it Paul reads atall tisa comic ook or
» sometimes a sports magazine, He likes to show
whatheis readingto hlsbuddlesandtotalkabout
itwith them [t 1s hard to gethim to complete any
assignment because he ge1s tired of 1t quickly
<« and either wanders around or starts to talk to a
friend Hedoesaslittleas he can because itreally

oesn't make too much sense to him

He doesn'ttalk to you muchexcept to ask what
he hastodo nex%nthejob Vhileheisnotreallya
.behavior probleM, he'is tiring to you because he
& always engaging in some form of horseplay
with his friends, fiddling with a piece of equip-
ment, or Panging on something to make a little
. noise Whenheisrequiredtoplanaprojectonhis
*own, hehasn'tanideain theworld aboutwhat he

" wants to do’ .

Lisa Engle Lisa seems to be involved in everything
that 1s going on around gchool She is'president
of one organization and an. officer of several

~ others, hnd at the same time 1s active in the
.. community in her efforts to direct the work of

others, her own work sometimes suffers from
negléect. Shem»ssesclassoncemawhule because

"of other dgmands on her time

She learns rapidly-and can get a lot of work

¢

" with details, often Sklppmg to the final problem
without doing the steps leading up to it This
sometimes gets her in trouble. She reads rapidly
and with comprehensjon, but her writing s de-
plorable because she becomes bored with the
routine of writing. She prepares for tests, is con-
cemedabouthergrades, and frequently asksyou
how her work compares with others

. . .
Roy Stivers: Roy loves machines and toois and

anything mechanical He tinkers, adjusts, and
operates every piece of equipment used in the
program and knaws a great deal about them.
When something needs repairs, he volunteers to
work on it This sometimes takes too much time .
away from his required)lasswork, but he would
ratherdoacomplex repalrjobthan readapageof
text

Normally quiet and even-tempered, he gets
angry atother students when they misuse labora-
tory equipmént Class lectures don't do him

. much good, he never participates indiscussions,

and he doesn't comprehend the textbook mate-
nals If he can be shown an operation in the
laboratory, however, he can usually do an excel-
lent job In the manipulative work

, AmyMcGinnjs: Amy iIsabitoldertharfthe restofthe

done in a short time However, she 1s impatient’

) N

class because she droppegl out of school for
awhile and has now returned She works_part-
time, has family responsibilities, and sees her
schoolwork as away of helping herto getoutofa

‘dead-end job Sometimes tired when she comes

to class, she nevertheless persists doggedly and
generally keeps up with the others

She has to read her textbook assignments
séveral times 1n order to learn the matenal, but
oncgJearned shesseems to remember fairly well
Her Written work shows a limited vocabylary and
ability to express 1deas, and she makes some
mistakes in spelling and sentence structure The
other members of the class réspect her becausg
of herexperience, butshe would rather associate
with you
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Feedback
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Diagnose the instructionaf needs of four of the students described in the
Characteristics of Your Students, and write a brie¥ description of those
‘ needs based upon each student’s learner characteristics.

- ¢

Select a student performance gbjective in your occupational specialty, and
prepare one detailed lesson plan for achieving the objective you have
selected In your plan, include an explanation ot the magtenals and tech-
nigues you will use to meet the needs of the four slower and more capable
learners whogse needs you diagnosed Your plan should also meet the
needs of the “average”
lesson plan, you may select a lesson plan that you have previgusly de-
veloped, and adapt that plan, giving special attention to meeting the needs
of the slower and more capagle learners ;mth whom you are working

)

—_—
’

After you.have deve|oped your lesson plan, arrange to have your resource
person review your diagnoses and evaluate the ageqguacy of your plan in
meeting the special needs of the slower and more capable lgarners you
identihied Give him/her the Planning Checklist, pp 2%-24, to use In
evaluating your work

S

! [

You maywishto have your resource person review the overall adequacy of
your plan He/she could use the Teacher Performance Assessment Formin
Module B-4, Develop a Lesson Plan. as a guide

B ‘ , . -
. 2. s

learners in your class. Instead of developing a -
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PLANNING CHECKLIST

? ™
g fl!:rectlom: Place an X in the NO, PARTIAL, or FULL box to indicate that
each of the following performance components was not accomplished,
partially accomplished, or fully accomplished. If, because of special cir-
cumstances, a performance componentwas not applicable, or |mpos3|ble
to execute, place an X in the N/A box.

LEVEL OF PE_RFORMANCE

Y
Y%
P,
9,
'7/0 y
A}I "

Slower Leamers

Materlals and techniques were provided in the plan that were appro-
priate for the slower learners': .
1. reading Ievel and comprehensmn o
2. need for real experlences concrete examples clear visual ilustra-
tions, 5r memory devices

D

. need for mampulatnve or hands-on exercises .... .

.

00 0O000oooog d
00 Jooooogoo o

. generally restricted communication skills
. learning rate
. motivation to succeed and need for rew;rd and reinforcemé&nt
. attention span and ability to concep;rate
8, need for direction

9. need to learn by small steps

4

10. ability to profit from repetition-and dnli
" »
The materials and techniques selected:
1y, were consistent with the needs of the students as identified in the
diagnoses - e .

U0 dOtdgoood O
OOoooooood o

12. would aid the students in meeting the lesson objectives
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More Capable Learners ,
Materials and techniques were provided in the pian that were appro-

priate for the more capabie iearners’:
13. need for learning materials at their level

r

14. response to challenge, pressure, and expectations
15. independence and initiative

16. general competitiveness and aggressivenesss . ..
17. ability to provide feadership .

18. need for creative and varied experiences ....

19. ability and need to communicate with others

20 response to critical evaluation

The materiais and techniques seiected:

21. were consistent with the needs of the students as identified in the
diagntses . . . el .

00 0Oo0oooo

[
L]
[]
[
L]
l
[
[
[]
[

00 Oooooood

. -

22. would aud'}he students in meeting the lesson objectives .

LEVEL OF PERFORMANCE: All items must receive FULL, or N/IA responses. If any item receives a NO, or
PARTIAL response, revise your plan accordingly, or check with your resoutce person if necessary.

{ v




Learning Experience |l

'FINAL EXPERIENCE

%

- Terminal In an actual school situation,” provude mstructnon for slower and more
Objective capable learners.

Actrvm; Provide igstruction for the slower and more capable learners ina class you
are respx&ble for teaching. This wull include—

¢ identifying the students who may be slower or more capable learners

e diagnosing the individual instructional needs of those students, as
well as those of the average learners
selecting a student performance objectlve ih your occupational spe-
chalty
selecting, modifying,’ or developing a'detauled ‘lesson plan for ac-
compltshmg that objective

e including in your plan materials and techmques designed to meet the
special needs of the slower and mdre capabie Iearners

e- presenting your lesson to the class

NOTE Due to the nature of this experience, you will neéd to have access to
an’actual school situation over an extended period of time (e.g., two to six
weeks). R

As you complete each of the above activities, docuThe,n} your actions (in
writing, on tape, through a Iog) for assessment purposes.

Your resource person may want you to subnfit your written lesson plaw
him/her for evaluation before you present your iesson. It may be helpfu or
ypur resource person to use the TPAF from Module B-4, Develop a Lesson

‘Plan, to guide his/her evaluation.

>

-7

Arrange in advance to have your resource person revuew yourdocumenta-
tion and observe your lesson presentation. -

* Yourtotal competency will be assessed by your resource perSOn usmg the
Feedback Teacher Performance Assessment Form, pp. 27-28.
4
Based upon the criteria specified in"this assessment instrument, your
resource person will determine whether you are competeat in providing,
instruction for slower and more capable learners.

+

PR S

*For a defintion of actual school situation  see the inside back cover
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TEACHER RERFORMANCE ASSESSMENT FORM

Provide Instruction’ for Slower and More Capable Learners (C-14)

, .
Directlons: Indicate the level of the teagher's-accomplishment by placing
an X in the appropriate box under the LEVELOF PERFORMANCE} heading.

If; because of special circumstances, a performance component was not
applicable, or impossible to execute, place an X in the N/A box.

Name &

Date

Resource Person

"
» -

»,

v A

O

4//4
2o,
kﬂ

v

Slower Learners ‘ ' s

Materials and technlques were provlded in the plan that
were appropriate for the slower learners’:

1. reading level and comprehension .. ... ..
heed for real experiences, concrete examples, clear vi-
sual Hllustrations, or memory devices

2.

need for mampulatlveq hands-an exercises

4. generally resficted corgmuﬁucatnon skills
. " .
Iearnung rate .o

o

e e PR
e

o

motivation to succeed

énd need for rQNard and rein-
forcement .. .

attention span and ability to concentrate

8. need for direction

. e

9. need to learn by small steps

Ooooo oooo O

OO0 OOOOg ggoo o

10. ability to profit from repetition and drill ... 1. ...

The materials and techniques selected:

11. were donsistent with the needs of the students as iden-
titied in the diagnoses C

OO0
OO

12. would aid the students in 7aeting the lesson objectives

. o

27

OO00o ooog ™ )

00 00000 Oooo o

.

-

OO0 0O0O000 oogd O

LEVEL OF PéﬂFORMANCE

K
A

&, -
e,
'y

°o,,,,

[y

QOO0 O

\

O00O0O O
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More Capable Learners
- Materials and techniques were provided in the pian that

wére appropriate for the more capabie learners’:
"13. need for learning materials at their level .

",
A
Oo.
%0,
%,
&
(5
”o,,’

00 DOOO0O0000, o,
00 00000000

14. response to challenge, pressure, and eéxpectations

15. independence and initiative ~

-

16. general competitiveness and aggressiveness ,

Hooo

00 00000000
00 0Ooooodoo

.

17. ability to provide leadeyrsh:p

18. need for creative and varied experiences
19 ability and need fo communicate with others
20 response to critical evaluation

The materiais and techniques selected:

21. were consistent with the needs of the students as iden-
tified 1n the diagnoses ‘

-

OO dogg

,\"

OO0 OOooooood

22 would aid the studen? In meeting the lesson objectives
P

A - ¢
' A e -
LEVEL OF PERFORMM: All items must receive N/A, GOOD, or EXCELLENT responses. if any item
receives.a NONE, POQR; or FAIR response, the teacher and resource person should meet to determine
what additional activities the teacher needs to complete in order to reach competency In the weak

area(s). L

\
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ABOUT USING THE CENTER'S PBTE

MODULES = .

Organizatiop

Each module is designed to help you gain competency
in a particular skill area considered important to teach-
ing'success. A module 1s made up of.a s€ries of learning
experiehces, some providing background information,
some providing practice experiences, and others com-
bining thesngtwo functions. Completing these expef-
ences should enable you to achieve the terminal objec-
tivein the finalggarning experience The final experience
in each.module always requires you to demonstrate the
skillin an actual school situation when you are an ingern,
_a student teachar, or an inservice teacher

Procedures ‘
Modules are designed to allow you towdividualize your
teacher education program Yqu need toXake only those

modules covering skills which you do not already pos-
sess. Sifhilarly, you need not complete apy learning ex-
periente within a module If you aiready ‘have the skill
v heeded to complete it Therefore, before taking any
module,you should carefully review (1) thethtroduction.
(2) the Objectives histed on p. 4, (3) the Overviews pre-
cednng each learning experrence, and (4) the Final Ex-
perience. After comp’ahng your present needs and com-
petencies with the information you have read in these
sections, you should be ready to make one of the follow-
ing decisions )
» that you do not have the competenc:es indicated,
and should complete the entire medule
e that you are competent In one or mofe of the en-
A&bling objectives leading to the final learning ex-
perience, and thus can omit that (those) learning
experience(s)
. e that you are~already competent in this area, and
ready to complete the final learning experlence in
« Y order to “test out”
e that the module 1s inappropriate to your needs at
this ime .
When you are_ready to take the final learning experience
and have access to an actual school situation, make the
necessary arrangements with your resource person If

you do complete the final experience successfully,
- meet ur resource person and arrange (1) to re-
*  peatthe rtence, or (2) complete (or review) previous

sections of the module or other related activities
suggested by yblir resource person before attempting to
repeat the final experience

Options for recycling are also available in each of the
learning experiences preceding the fwal experience
Any time you do not meet the minimum level of perfor-
mance required to meet an objective, you and your re-
source perso may meet tq 8elect activities to help you
reach com y This coulgt involve Q) completing
*parts of the module previously skipped, (2) repeating
activities; (3) reading supplementéry resources or com-
pleting additional activities suggested by the resctirce
person; (4) designing your own learning experience, of
(5)~complet|ng some other actlvnty suggested by you or
* your resouyce person

-

Q T,

.

%

*Alnology .

Actual School Situation .refers to a situation In

_ which you are &ctually working with, and responsible
for, secondary or post-secondary vocational studearyfﬂ/
a real school. An intern, a student teacher, or @n In-
service teacher wquld be functioning In an actual school
sitbation If you dd not have access to an actual school
sftuation when you are taking the module, you can com-
plete the module up to the final learning experience. You
would then do the final learning'experience iater, te,
when you have access to an abtual school situatio

Alternate Activity or Feedback refers to an it
feedback dévice which may substitute for reqegi-‘red
atems which, due to special circumstances, you ar¢ un-
able to complete -

Occupational Specialty refers.to a specific area of
preparation within a vocational service area (e g, the
service area Trade and Industnal Education inciudes
occupational speciallies such as automobile me-
chanics, welding, and electricity)

Optional Activity or Feedback refers to an item
which 1s not requiréd, but which 1s designed to supple-
ment and enrich the required items 1n a learning experi-
ence <.

Resource Person  refers to the person in charge of
your educational program,~the professor, instructor,
administrator, supervisor, or cooperating/supervising/
classroom teacher who 1s gundlng you in taking this
module

Student refers to the person who 1s enrolled and
receiving instruction in a secondary or post-secondary
educational institution .
Vocational Service Area refersto amajor vocational
field agricultyrd education, business and office educa-
tion, distnbutive education, health occupations educa-
tion, home .economics education, industrial arts edu-
cation, technical equcanon or trade and industrial edu-
cation

You or the Teacher

. refers to the person who 1s tak-
ing the module ’

Leveis of Performance for Final As;essment

N/A  The cnterion was not met because 1t was not
applicable to the sityation

None Mo attempt was made to meet the criterton,
although 1t was relevent

Poor, The teacher is unable to perform this skill or
has only very limited ability to perform 1t

Fair The teacher 1s unable to perform this skill 1n an
acceptable manner, but has some abillty to perform it
Good. The teacher Is able to’ perform thns skill In an
effective manner

*;ceuent Theteacher is able to perform this skill ina
ry effective manner

v
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Titles of The Center's t ,
Perlormance-Based Teacher Education Modules st
M -
Category A: Program Flm Dovobwnom. snd Enluoﬂon E-5 p,om for s,u?m Safety
) -1 Prepare for a Comnidn . (E-8  Provide for the First Aid Needs of Students
:—2 Conduct a'(;mnmurrr\‘uy 'gurs\:;vw E-7  Assist Students in Developing.Self-Discipine
A-3  Report the Findings of a Community Survey E-8  Organize the Vocational Laboratory
A-4  Organize aa,Occupational Advisory Commitiee . E-9  Manage the Vocational Laboratory .
A-5 Maintsin an Occupationai Advisory Committee Category F: Guidance

A-8  Deveiop Program Goals and Objectives -

F-1  Gather Student Data Usbng Formal Data-Collection Technnques
e Sorduat :"0005;2’:,"3{':‘,'; nalysis . F-2  Gather Student Data Through Personal Contacts .
1 A-9 Develop Long-Range Prégram Phns F-3  Use Conferences to Help Meet Student Needs
A-10 Conduct a Student Follow-Up Study _ F-4  Prowvide information on Educational and Career Opportunities
A-11  Evaluste Your Vocational Program *F-5  AssistStudents in Applyirg for Empioyment or Further Education”
Caitegory M.g Category G: SchookCommunity Reiations .
o Piannng Dc:e for Y nal
B-1 Determine Neads and Interssts of Students G Pm':P' Schoo-Community Relations Plan for Your Yocatio
' &;2; Develop a Unn";,’:ﬁﬁ(,’;‘,‘,‘:? Objectives G-2 N%zmﬂhom to Promote Your Yocational Program T .
B-4 Deveiop a Lesson Plan G-3 Develop Brochyres to Promote Your ‘Vocational Program
B-5 Select Student instructional Materials G-4 P Displays to Promote Your'Vocationa! Program
B-8 Prepare Teacher-Made Instructional Materials G-5 Pr;rp;gw Releases and’ M'C'” Concetning Your Vogational
Category C: instructionsl Execution G-8  Arrange for Television and Rad»o Presentations Concerning Your
C~1  Durect Field Tnps . . . Vocational Program . .
C-2 Conduct Group Discussions, Panel gsc'uwons, and G-7 Conduct an Open House .
Symposiums G-8 Work with Members of the Community » R
C-3  Employ Brainstorming, Buzz Group. and Question Box G-9 Work with State and Local Educators uj’ ——— = -
Techniques G-10 Obtain Feedback about Your Voeational Progr
C-4  Dwect Students in Instrécting Other Students Category H: Student Vocstionsl Organization_ ‘
S gf&ms‘mt&ag?&;echnnm . H-1  Devetop a Personal Philosophy Concerning Student V9Zanon.|
4 . Organizations- -
&; 3:23 gmmwwmoﬁ;‘zm&mw Techniques H-2 gmb"!h s:uﬁt:dent Vocat-m'\(;lir Or?guzat-on 3 bﬁefs o
C-9 Empioy the Project Method , . H-3 Tfam s nt Vocationai Organizatipn Mem 2
g:? fn mu::z: 'l;assol E"non " H-4  Assist Student Vocational Organzation Membeqia ngslopcng
C-12¢"Empioy Oral Questioning Techniques and Financing a Yearly Program of Actwrt
C-13 Employ Reinforcement Techniques H-5 Supervise Actrvibes of the Student Vocatio gi'mzmon
C-14  Provide Instruction for Slovhar and More Capable Learners H-8 Gu&de Participation in Student Vocationai Otganuzation Contests .
C-15 Prosont an l"us;a'ed Tak ' Cstegongl: Professionsi Role and Development -,

1 rnonstrate a Manipulative Skiil ' N . -1 Up-to-Date Professional o , .
C-17 Demonstrate a Concept or Principie 2 Yz-br Teaching Profeu-gn : |
C-18  Indvidualize Instruction . -3 Develop an Active Personal Philosophy of EQucatlon |
C-18 Employ the Team Teaching Approach N -4 Serve the $chool and Community
C-20 Use Subject Matter Experts to Present information -5 ~ Obtain a Surable Teachthg Position .

C-21 Prepare Bulletin Boards and Exhibits -6 Provide Laboratory Experiences for Prospective Teachers- '
C-22 “resent Information with Models Reaj Objects and Flannei -7 Pian the Student Teaching Expenence v
Boards
-C~23 Present information with Overhead and Opaque Materiais -8 Supecvise Student Teachers * | 2 !
C-24 Present Information with Fiimstnps and Sixles Category J: Coordination of Cooperative Educath R
C-25 Prasent Information with Films J-1  Establish Guidehnes for Your Cooperative Voca%onel Program
C-28 Présent information with Audio Recordings J-2  Mahage the Attendance. Transfers, and Termindtions of Co-Op
C-27 Present Information with Televisad and Videotaped Materals Students
C-28 Employ Programmed Instruction J-3  Enroll Students in Your Co-Op Program
C-29 -Pregent Information with the Chaikboard and Flip Chart J-4  Secure Training Stations for Your Co-Op p,ogmm .
Category D: instructions! Evaluation J-5  Place Co-Op Students on the Job
N v . J-6"  Develop the Training Ability of Omth&Job Instructors

D-1  Establish Student Performance Cnteria J-7  Coordinate On-the-Job Instruction X
D-2  Assess Student Performance Knowledge J-8  Evaluate Co-Op Students' On-the~Job Performance
&i Aasoes‘ \83058 gi m““n: x:gx::“g gm‘;d“ J-9  Prepare for Students’ Related Instruction

. D-5 Determine Student Grades < J-10  Supervise an Empioyer-Empioyee Appreciation Event )
D-8  Evaluste Your Instructional Effectiveness . RELATED PUBLICATIONS .
Category E: instructionst Mahagement Stm:::lﬁ:ude to Using Performance-Based Teacher Education

Project instructional Resource Needs Resource Person Guide to Using Performance-Based Tedcher
E~2 Your Budgeting and Reporting Responsibiities Education Matenalé
E-3  Arrange for improvement of Your Vocational Facilities Educat
E-4  Maintain a Filing System , . Guide to the Implementation of Podorr.nanco—auod Teacher Education
a Vil ' -
’ v / —
el For information regarding availabliity and prices of these materiais contact— ) .

AAVIM : . =
American Auoclatlon for Vocational Instructional Mmdals , .
120 Engineering Canter ¢ University of Georgia e Athens, Georgia 30602 e (404) 542-2686
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