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FOREWORD -

#

This module is one of a series of 100 performance-based
teacher education (PBTE) learning packages focusing upon
specific professional competencies ot vocational teachers I he
competencies upon which these modules are based were iden-
tified and verified through research as bein%f mportant to suc-

* cessful vocational teaching at both the secoridary and post-
secondary levels of instruction The modules are surtable for
the preparation of teachers in all occupational areas

Each module provides learning experiences that integrate
theory and application; gach: culminates with criterion refer-
enced assessment of the teacher's performance of the spec-
ified competency. The materials are designed for use by indi-
vidual or groups of teachers in training working under the
direction and withthe assnsﬁ‘:ce of teacher educators acting as
' resource persons Resource persons should be skilied in the
teacher competency being developed and should be thor-
oughly oriented to PBTE concepts an¥ procedures in using
these materjals

The design of the matenais provides considerable texibility for
planning and conducting performdnce-based preservice and
inservice teacher preparation programs ta meet a wide variety
of individual needs and interests THe materials are intended for
use by universities and coileges, state departments of educa-
tion, post-secondary (nstitutions, local education agencies, and
others responsible for the professional’development of voca-
tional teachers Further-information about4he use of the mod-
ules In teacher educanonéno rams S contained In three re-
lated documents Student Guide to Using Performance-Based
Teacher Education Materials, Resource Person Guide to
Using Performance-Based Teacher Education Materials and
Guide to implementation of Performance-Based Teacher
Education. . ‘

The PBTE cyrnculum packages are products of a sustained
research and development effort by The Center's Program for
Professional Development for Vocational Education Many in-
dividuals, institutions, and agencies participated with The Cen-
ter and have made contributions to the systematic develop-
ment, testing, revision, and refinement of these very significant
training materials Over 40 teacher educators provided input in
development of initial versions of the modules, over 2,000
teachers and 300 resource persons in 20 universities, tolleges,
and post-secondary institujons used the materiais and pro-
vided feedback to Thé Center for revision and refingment

Special recognition for majortindividual roles in the direction,

development, coordination of testing, revision, and refinement

of these materfis 1s extended to the following program staff

»James B Hamilton. Program Director, Robert E Norton, As-
B
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sociate Program Director; Glen E Fardig, Specialist, Lois Har-
rington, Program Asssstant, and Karen Quinn, Program Assis-
tant. Recognition 1s alsq extended to Krity Ross; Technical
Assistant, Joan Jones, Technical Assistant; and Jeéan Wisen-
baugh, Artist for their contributions to the final refinement of
the materials. Contributions made by fdrmer program staff to-
ward developmental’ versions of these matenals are aiso ac-
knowledged Calvin J. Cotreli directed the vocational teacher
competency research studies upon which these modules are
based and also directed the curriculum deveiopment effart
from 1971-1972. Curtis R. Finch provided leadership for the
program from 1972-1974

Appreciation is also extended to all those outside The Center
{(consultants, fleld site coordinators, teacher educators,

teachers, and others) who contributed so generously in various,

phases of the total effort. Early versions of the materials were

developed by The Centdr in,cooperation with the vocational

teacher education faculties at Oregon State University and at

the University of Missouri-Columbia. Preliminary te8tg of the

materials was conducted at Oregon State University, Temple
" University, and University of Missouri-Columbia

Foliowing preliminary testing, major revision of all materiais
was performed by Center Staff with the assistance of numerous
consultants and visiting scholars from throughogt the country

Advanced testing of the matenals was carr\ed out with assis-
tance of the vocational teacher educafors and students of Cen-
tral Washington State College, Colorado State University, Ferris
State College, Michigan, Florida State University, Holland Col-
lege, PE |, Canada, Oklahoma State Unwversity, Rutgers Uni-
versity, State University Coliege at Buffalo, Temple University,
‘University of Arizona, University of Michigan-Flint, University of
Minnesota-TwinCities, University of Nebraska-Lincotn, Univer-
sn% of Northern Colorado, University of Pittsburgh, University
of Tennessee, University of Vermont, and Utah State University

A . .
The Center 1s grateful to the National institute of Education for
sponsorship of this PBTE curriculum development effort from
1972 through'yts completion \Appreciation is extended to the
Bureau of Occppational and Adulit Education of the U S Office
or their sponsorship of training and advanced
materials at 10 sites under provisions of EPDA
ction 553 Recognition of funding sgpport of the
advanced testing effort Is also extended to Fernis State-College,
Holland College. Temple University, and the University of
Michigan-Fiint . .
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r Vocational Educations mission Is to
increase the awility of diverse agencies, institutions, and
organizations tq solve educational problems relating to
individual career planning and preparation The Center

N fujhills its mission by -

' o Generating knowledge through. research
¢ Developiag educational programs and products
o Evaluating individual program needs and outcomes
¢ Installing educational programs and products
¢ Operating information systems and services
¢ Conducting le‘gershlp deveiopment and training
programs €
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INTRODUCTION.

- tent of the

Every lesson, whetherlong or short, must have a
beginning and.an end. Too often teachers devote
all their time
to choosing
and arrang-’
ing the con- ~
tent of a les-
son and do
not pian how
to begin and
end it effec-
tively, The -
development
of the con-

lessorn de-
serves the
mafor share

F A

- - ; N
of your preparation time, It must be worked out

before you can sensibly plan how to.introduce the
lesson. However, leaving the introduction to the
inspiration of the moment can have unmspmng

results, *

An introduction to a lesson can be compared
with the appetizer for adinner. Just as an appetizer
sharpens the appetite for the food that js to follow,
an introduction shouid stimulate a‘ésire in the
students to learn what i1s to come.

This module 1s designed to help you identify the
elements of a good lesson introduction and gain
the skills you need to presentan interesting intro-
duction that will stimulate student interest in the
lesson which is to follow,
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Ob]ectlves ] . .

]

‘Terminal Objective: In an actual school situation, mtro-
duce a legson. Your performance will be assessed by
your resource persofl, using the Teacher Performance

Assessment Form, p. 43 (Learmng Expenence ).

Enabling Objectives: -

1. After completing the required rea.tilng demonstrate
knowledge of the elements of an effective lesson
sintroduction (Learning Experience |}

2 Givenanactual teacherpresentinga lesson introduc-
tion, or two case scripts of teachers introducing a
. lesson, rate the performance of theteacher( )(Learn-
ing Experrence 11}

3 In a simulated classroom or laboratory situation, in-
troduce a tesson (Learning Experience [

*~

Prerequnsutes - .

To complete this module. you must have competency In
developing a lesson plan If you do not already have this
competency‘ meet with your resource persoh to deter-
mine what method you wilt use to gain this skill {One
option is to complete the information and practice ac-
tivities In the follpwing module

o Develop a Lesson Plan, Module B-4

Resources .

A hList of the outside resoupces which supplement those
contained within the module follows Check with your
resource person (1) to determine the availability and the
location of these resources, (2) to locate addition¥l ref-
erences In your occupational specialty, and (3) to get
assistance in setting up activities with peers or observa-
tions of skilled teachers, if necessary Your resource
person may also be contactéd |f you have any difficulty
with directions, or In assessmg your progress at any
time

Learning Experience 1 +
No outside resources '

Learning Experience Il
Required

A teacher experienced in presentnng lesson mtro-
. ductions whose performante you can observe and

critique H a teacher 1s unavailable, an alternate

activity has been provided o

A resourcq person o evaluate your competency in
critiquing the performance of ar) actuat teacher in
Introducing a lesson

Optional
A locally-produced videotape of ateacher introduc-*
ing a lesson which you can view for the purpose of
critiquing that teacher's perfofmance

.

Videota equrpmem?or viewing a videotaped ies-
son introduction
Learning Experience liI, n
Required e

[y

2-5 peers to role-play students to whom yow ar.e;
introducing a lesson_and to critique your perfor-

mance in introducing a lesson [f peers are unavail-
able, you may pre&nt your lesson introduction to
your resource person

Optignal ' ]
A resource person to evaluate your COmpetency n
developing a lesson plan
Videotape equipment tor tapmg viewing, and self-
evaluating your presentation®

Learning Experience v
Required

An actual $chool situation 1n which you can intro-
duce a lesson

. A resource person to assess your competency In
introducing a lesson

ks

This module covew performance élement number 100 from Caivin J
Cotrell at al. Mode! Curricula for Vocational ahd Technical Education
Report No V (Columbus, OH The Center for Vocational Education, The
Ohio State University, 1972) The 384 slements in this document form the
research base for alf The Centers PBTE module deveiopment

For information about tha general organization of each module, general

procedutes for their use, and terminology which s common to afl 100
odules, see About Using The Center's PBTE Moduies on the inside
ack cover

S .
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Learning Experience |

OVERVIEW
i e - —_— ]

After complétmg the required ;eadmg, demonstrate’ knowledge of the
elements of Vﬁectwe lesson introduction. - v

o A . i
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You will be reading the information sheet, Introducing a Lesson, pp. 6-8.

N
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- You will be demonstrating knowledge of the elements of an ‘effective
lesson introduction by completing the Self-Check, pp. 9-10.

4 * .
Feedback )(éu will be evaluatmg your competency by comparlng ‘your completed
" ‘Self-Check with the Model Answers, p. 11. ~\
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For information regarding the purposeés and elements of effective lesson
introductions, read the following information sheet

¥

.include

INTRODUCING A LESSON'

A well-planned lesson introduction orien§s stu-
dents to the objectives of the lesson. In other
words, it explains (1) what the objectives of the
lesson are, (2) how the lesson relates to the stu-
dents, (3) how it relates to their past-classroom
activities, and (4) what will be expected of them
during and after the lesson. As eVery experienced
teacher Knows, however, "students:entering a
classroom are often more inclined to discuss to-

- day’s sports headlines than they are to be oriented

to the lesson for the day Your lesson introduction,
then, should

methods or
devices for
gaining the
attention of
your stu-
dents, and |
for motivat-
ing them
sufficiently
to hold thelr
attention.

There are -
several ap- )
proaches

7 A /

. - 3 \.
you canuse In your introduction in order to stimu-

fate and hold your students’ interest in the day's
iesson. Assume that you are teaching g umit on
safety. One approach that.you might use to intro-
duce this topic 1s to téll a related story or incident
For example, you could relate an incident in which

a student was hurned when a pot of boiling water”

was accidentally knocked off a stove You might
also choose to present background material or
information. For example, you could give a brief
history of the development of staf® safety rules
which apply to school laboratories. Anether ap-
proach would be to ask a provocative or rhetorical
question. For-example, you could ask your stu-
dents if apy of them can guess how many students
are seriously injured each year in laboratory acci-
dents. You might also choose to make a startling
or shocking statement For example, you could
hold up a picture of a person missing a finger on
one hand and indicate that before he/she gotcare-
less with a power saw, he/she had ten fingers.

4

L 2

The meéthod you choose to use in a particular
situatigh needs to be related to the objectives of
the Yesson, and- not simply a “trick” or obvious
attempt to gain attention. If you make a startiing
remark such as, “it's aimost time for you people to

" take over the government,” you might well gain

your students' attention. However, that statement
1s inappropriate and confusing if the lesson’s ob-
Jjective is “to practice writing a complete and accu-
rate résumé.”. In this case, it is more appropriate
for you to begin the introduction with an anecdote
about a st®dent who didn't get called for an ifter-
view because the résumé he/she sent the prospec-
tive employer ieft out some crucial information.
Thisincident is more tothe point, and can help yogt
gain the students’ attention. It can aiso getthem to
think about the need to avoid making a similar
mistake themselves. After gaining the interest of
your students with a, relevant anecdote, you wili
have set the stage for a brief, clear statement of the
lesson objective and an overview of what the stu-
dents will be doing during the iesson It 1s impor;
tant that stugents have this information before be-
ginning a leSson They not only need, but have a
right to know exactly what is expected of them,
why they are being asked to perfoarm certain ac-
tivities, how they should proceed, and how they
will know when they have achieved the objec-
tive(s) Under these conditions they will be more
hkely to achieve the lesson objective(s) In addi-
tion, they will not feel that the teacher has some
“hidden agenda” which they must discover if they
are to be successful ’

')
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Obéusly, the introduction grows out of your
lesson plan for the day, so no one formula for,
introducing a 1esso
the beginnidg_of a unit on "Getting a Job," for
example, you might not need to spend a great deal
of time relating this lesson to past classroom ac-
tivities.” However, you would want o provide a
clear transition from. the previous unit. On the
other hand, if the lesson overlaps with the previous
day’s activities, or if students have been working
eagerly on a particular,project for several days, the
motivational devices might be unnecessary, but
the “look backward” and “look ahead” might need
to be stressed. .

The classroom situation, in other words, hasan
impact on hoW you will introduce each lesson.
The introduction, like the lesson plan of which it
is an integral part, should reflect your under-
standing of the needs, interests, and abilities of
your students, your grasp of who and where they
are.? The introduction that worked beautifully in

1 Togan skill i developing & unit of instrugtion, you may wish to refer
to Module B-3, Deve/op a Unit of Inalrucnfn

x

2 To gaun skill in determining the needs and interests of your students,
you may wish o refer to Module B-1 Determine Needs and Interests of
Students

ivenif this tessonts—

5

one class may fail to motivate another class One
class may respond well to strictly verbal explana-
tions; another may need to see a chart, picture, or

real object to fully understand a point you are
trying to make.

itis usually advisable to invalve students In the
introduction to the lesson For example, you
could ask a student to share with the class an
experience related to the lesson objective -How-
ever, in some situations this may be unnetessary.
Consider the following example. In introducing a

lesson, you tell your students they will be working -

in buzz groups on possible solutions to an au-
tomotive design problem. Then, you state that the
objective of the exercise is for each -group to
evaluate the alternatives, present their solution to
the class, and defend it In this case, beyond ask-
ing if there are any questions, spending time in-
volving students in your introduction to the les-
son may be unnecessary Of course, if there are
questions or confused looks, then you and your

A .
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&,
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studénts have more work to dq before the objec-
tive of tl’}g lesson can be accomplished.

introducing afessom, then, has two
poses: (1) orienting your students to
tives of the lesson, and (2) getting gnd holding
your students’ attention’There is no one method
for organizing the lesson introduction; but a

major pur-

* » good, complete introduction should include the

following components— - .
. e aspecific statement of what the objective(s)
of the lesson is in terms of studant behavior
e a number of opportunities for student- re-
W sponse and participation '
e an explanation of why the objectivé(s) is im-
portant in terms of student needs R
e an explanation of how the student will pro-
ceed in accomplishing the .objective(s)—
what they will do; What is expected of them
e an"wxplanation of how the lesson relates to
past classroom activities, or to the students’
[prior knowledge or experience

e objec™

a statement of how the stddents willtknow
whénAhey have aehieved the objective(s) ¢

-&-a-plan-to-use instructional aids such as reéll
objects, models, chalkboard, charts, etc., if
aﬁpropriate )

The way you introduce your fesson sets the

,

-

tone for the bntire class period. Careful planning .

wil help to ensure that the introduction wi{l whet

students’ appetites for what is ahead, However, .’

more than careful planning is required if your
introduction is to.gain mam
in the lesson. Youshould support,your plagping

" efforts with your own enthusiasm. During your

introduction, you shouid sh ur students that
you, are interested in, and
what they will soon be learning. Then you can 'feel
confident tivat you have presented a gdod intro-

duction
J

s .
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The following items check your comprehension of the matariakin the
information sheet, Introducing a Lesson, pps6-8. Each of the five items

make sure you respond to all pdrts of each item.

requires a short essay-type response. Please explain fully, but briefly, and -

% - o
. S ’ . 7
SELF-CHECK . <
1. What’ are the.ﬁmajor pdrposes of the iesson introduction? .
- .
a ) | )
. . N .
»
- ~ {
t *
., j
AN '
¥ 3 N . ' \
: ¥ |

v
P v

2. If ateacher makes a specific statement of what the objective of thefesson is, has he/she “oriented
« students to the objective of the lesson”? Why or why not?

+
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3. Critique the statement, "It doesn’t matter what the teather says or does to get students’ attention, .

‘* so long as he/ghe gets if.” o .
) R B A ) ’
1 ! - . :
-
. | ' »
. . . .
v R L]
. / Y,
. ’
[} . ’ ! !
{ -~
. . .
‘4. Explain why a lesson introduction may nee% to ‘be revised for different classe:?.-'
» . 3 - -
. - ® vt .
~ ‘» . )
‘ [
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\
. ]
\ oo N
. - . N o
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5. Why i1s it important that students know what will be expected .of theth during a lesson?
{ % . -
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Cqmpare your writt
“ swers given bejow.

responses on the Self-Check .with the Mdtel An-
our responses need not exactly duplicate the model
rbsponses.v how,evir you should have covered ‘the same malor points. .

MODEL ANSWERS

N

¥,

™~
1. The ma)or purposes of the lesson’ mtrqductvon

are to (1) orientstudents to the ob]ectwes of the
lesson and (2) get and hold studenfs’ attention

jective(s)of the lesson involves more than stat-
ing the, objective although thig is, of course,
"essential. Studepts need to know why the ob-
jective is important to them, how it is related to
their past classroom actiggies or prior experi-

ence, and what they wiil ng during the
lesson to'accomplish the obj .

. Not com)il;etely. Orienfing students to the ob-

A}

and your total lesson plan should -reflect your
uyerstanding of these ‘differences. For ex- .
ple, if ySu decide that the test you used with -
one class should be scaled down for another
class, the original lessen introguction—in
which you explain to your students how they
will know when they have accomplished the
objective—wll obviously -have to be revised.
The provocative questron that excited the
interest of one class may leave another-(with
different mterests and backgrou nds) blank. The

\e “ lessons preceding the one you hre-mtrodumng

. One important purpose of the lesson introduc- .+ may not- always be the same for different
tion is toget and hold sfudents’ attention, yes, ° classes; yaur, explanation in the lesson intro-
but only in order to focus that attention on the ¢ duction of how this lesson relates to past class-
lpsson objective. If a teacher does or says room activities would thus have to change. A‘E‘\d
something funny, startling, or interesting, and it $0 on. .
i$ unreldted to the lesson objective, he/sheruns 6. For one thing, Q‘tudents will'be’ more likely to.

“ the risk of either confusing studénts (leaving .

them trying to figure out what-they missed), or
giving tHemthe impression that now that the
fun Is over, it's time to get down 'to the boring
matter at hand.

. Classrqom situatio ns vary, and your lesson (in-
cluding the lesson’ intredugtiop) will ary ac-

cordingly. Different students

needs, interests, abilities,.and backgrounds,

ave different

" are successful In addition

achieve the ohjective if they have a clear picture
before beginning work of what they are sup-
posed to do, and how they will kriow when théip
studentswill proba-
bly be more motivated it they feel that the
teacher is, workirlg with them té help them’
achieve an objective; anfiouncing what is ex-
pected avoids leaving the impression that the
teacher 1s out to trip up students ’

“

LEVEL OF PERFORMANCE: Yourcompleted Self-Check should have covered the same major pﬁmts as .
<the Model Answers. If you missed somé points or have questions about any additto nal pointsyou made, -. “

review the materialin the mfdﬂnatuon sheet, Introducing a Less8n, pp. 6-8, or checkwith your resource -

person if necessary ) » . 4
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.
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- . 'Learning Experience Il ~
. \J - ('5 S OVERVIEW

3
-y .

¢ - .
Given an actual teacher presenting a lesson introduction, or two case
" seripis_of teachers .introducing. lessons, rate the peﬂormancq of the ,

»

teactier(s). ~ o

s . ’ o

' * " NOTE: Theé next activity involves observing and rating the performance of

4. -an actual’teacher in introducing d lesson. If dn actual teacher is not
“ available to you, proceed directly to the explanation of the aiternate activity

o 4% - below. . )
Ty 7 Activity Y You ;:viil be observing an actual teacher introducing a lesson and rating the
\\J ... perfarmance of that teacher, usipg the Introduction Checklist, p. 17.
A . * ’ -

J o

,"\“ ¢, .

‘You will be ovaluatﬁré your competency in rating the performance of gn
actual teacher in introducing atesson by discussing your ratings with your
resource persomn e ‘ ‘ .

€«

—

L d

»

AT *
/meab ’

N \ Aoty ' You will be reading the Casé Scripts, pp. 19-20.

) jp—

e |

WE  Anernate You will be rating the porformahce of the hyp teachers described in the
. Activity ' _ Case Scripts, uai:g the Introduction Checklists, pp. 21-22. .

— - . 4

o

. T W
" You will 'oebyaluating your competency in rating the performance of the
two teachers described in the Case Scripts by comparing your ratings with
«the Model Ratings, pp. 23-24. - : .

13 14 ' :
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. ' Optional Yoy may wish to view & locally-produced videotape of a teacher introduc-
~ Activity ing & lesson, and to critique that teachyr's performance.
‘ . )
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NOTE: The next activity involves obsérving and ¢ritiquing the performance
of an actual teacher skilled in introducing a les$on. If an actual teacher is
not available to you, turn to-p. 19 for an explanation of the alternate activity.

Arrange through yéuf resource person to observe a teacher skilled in
making lesson introductions. You may need to contact this person to
requesgpermission to visit the class'and to arrange the best time for your
visit. You will be observing the teacher and rating his/her performance in
introducing a lesson, using the Introduction Checklist on the following

page.
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INTRODUCTION CHECKLIST .

Directions: Place an X in the NO, PARTIAL, or FULL box td'indicate that  Name
each of the following performance components was not accomplished,

partially accomplished, or fully accomplished. If, because of special Cir- pae
cumstances, a performance component was not applicable, or E\possume

10 execute, place an X.in the N/A box. - . . Resource Person

»

* - »

" LEVEL OF PERFORMANGCE ’
. s ;
. . Y
' S e Q$ S

In the Introduction, the teacher: ‘ S
1. stated specifically what the objective(s) oflthe lesson was In terms of
student behavior. (Faot example, did the teacher tell the student that 4
he/she would be able to do things, such as bend, adjust, shape, test, Ej .
* solve, pontrast etc.?) ... D D D

2. stated why the abjective(s) was important in ferms of student needs
(Forexample did the teachgr state that the objective was important Yor
the student to learnbecause of safety reasons, afuture job, greater skill
deve|opmentetc7) e e Ce e D D D D

3.- stated how the student ‘woultl praceed in accomphshmg the objec-
tive(s)eof the_lesgon. (For example, did the teacher state what the -, —
student was to do in order to meet the objectives of the lesson, suchas oo
* read certain material, practice using certain tools solve certain prob- :
lems, etc.?) ...... . e . . D D {:] D

4. relatéd the lesson to students’ pnor’i&nowledge or exgerience’ (For
example, did the teacher motivate the student by examples, Hlustra- D y
tions, questions, or stories related to his/her background?) D D D
\. el ’ '
5. reacted favorably taward student questions, answers, and comments ) p
(For examplb did the teacher listen, pay attenhon respond agreeably, A
‘etc.?) . . o ) e D D D D

N

6. ptovuded oppottunity for studebt response and participation, (For ex-

~ ample, did the teather allow the student ‘to ask quest|ons mak
comn;ajts "or enter into c|ass actnvmes?) e e\ D D D .

7. stated how the student would know when he/she has achieved the

T“OijCtIVG(S) of the lesson. .(For example, did the teacher state the D t]
* criteria to r used In evaluating the studehts' achievement?) .. .. D

8. expreséed'ef\thusiasm in the lesson. (For exémple did thé teacher use

speech and physical gestures to communucate enthusiasm to the _’
students?) ...... ... R e D D‘D D

/ (S
!

9. ysed instructidnal aids., gFor'exampIe, did the t;acher use real objects, . -
" models, chalkboard, charts, etc ?) < . e g D D D D

7
-

. ey L4
" 10, used motivationat and/or attention gettihg devices. (For ple, did

the teacher tell a related story, ptesent background inforfnation, ask a 7
provecatwaquestnon ,or ‘make a startling stdtement?) . D D D D

o
LY

. 17 15 S

.

/
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There is no formal feedback device for this activity. You will be evaluating
your competency in critiquing the performance of an actual teacher in
introducing a lesson by discussing your ratings with your resource person.
You should arrange te meet with your resource person. At this meeting,
. your discussion may be centered around topics such as (1) your reasons
rating the teacher's performance as you did, (2) opportunities for

entinvolvement that the feacher may have missed, and/or (3)whatyou ,

ght have done differently if you had been introducing the lessan.
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- The following Case Scripts present lesson introductions made by two

different teachers The firstteacher presents an introductionto’a lesson on
manicures; the second teacher presents an introduction to a Iesson on

f Alternate
Acttvnty

~

the case scripts. .

nails. With:the criteria for a good lesson introduction m mind, read both of

P . “f

N

19

CASE SCRIPTS

Case Script 1:

Mrs. Watkins:
Good morning, class. Are you all settied and
ready to go to work? Wou)d you please take out
your inforenation sheets on good grooming?

Students shuffle papers fma' few seconds an(;,
then the room hecomes quiet

We have been talking about the importance of
good grooming for m‘c:re than a week now and
you have been Studyihg from your information
sheets. Today, we're going to finish up this unit.

Mrs. Watkins points to a chart on the wall

We also have been learning from this chart . «

called “Good Looks of Good Gropming " We

. , VAN
- usually going to cost'a lot of money. You might
pay three or feur dollars in an average shop and

even more if you go to a really exclusive shop.

| have a better answer to hand care Let's go
through the ‘basic steps listed on page six in

. your information sheetsand here on the chart
I'll show you ¢hat it doesn't take much time to
‘manicure your naits at home and that it doesn t
cost too much money.

Mrs Watkins picks up chalk and prepares to write
on the chalkboard

" Let's call this lesson, “Look at Your Nails,” be-
cause other peopledo look atyour nails Look at
your nails Are you satisfied with the way they
look?

.

talked abgut care of the hair, face, and teeth We - Julie Brickman:

talked abeut Reeping your body:cleari, taking
care of your clothung, and using good posture
The last part, which we'll cover today, is care of
the hands. What do we catl a beauty treatment
for the hands?

Irving Roth:
A manicure

Mrs. Watkins:
That's nght, irving, a manicure When you boys
go té a barber shop or you girls go to a beauty
"shop and ask to rave someonedo your nads, it's

A

No!

Class laughter

Mrs Watkins:
" What do you think you, can do about it? Do you
think you can practice some of tHese ‘steps? )
Well, let's go through these steps and see if we
can learn how to do thesn if you don't knQw
already . ,

[




-+ . .Case Script 2: v o -
% . Mr. Yamahura: : i . token, can you imagine the megs we'd create if ,
- Hi, kids. Glad to see that | have a full house this . we used this type of nail to hold together the
. afternoon. | wanted to see all your shiningfaces . foundation of ahouse? The first time a fall wind
, cause today we're going to discuse a couple came whipping down the street, the house .
(. of differences in our little friends, the nails. Now, would be lying in little pieces all oyer the
7/ I'll bet you're all thinking, “Nails? Why ih the ground. Let's take some time dut here and look
" world are you going to talk about them?” ‘ at a couple of these things and try-to decide

. ' . ' what the differences are: If there are differences,

Muffled student laughter maybe we can come up with a reason for those
/Perheps you are thinking, I don't even know differences. -

what the difference between nailsts. Analis a

nail" Mr. Yamahura sits down

.

Let's see, how are we going to go about finding
" these differances? Well, we could\probably read
/\ . These look pretty mucn alike, don't they’7 They some books. But that could get rather boring.

Mr. Yamahura holds up four nails

. T all Have a head at one-end and a point at the = Besides, we don’t have the time. We could go
other end I'll bet you can't see much du rence - down the street and talk to Carl, your fnendly
betyeen these nails Let me find some’ fferent carpenter man, about his 20 years of experi-
ones. * . ence But then, of course, that would give us

only one man’s opinion.

So, I-think maybe we'd better just takealookat
some of these nails ourselves and see if we can
‘come up with the differences

Here, now. This one looks-ike a bird of a differ-
, ent fedther, doesr't 1t? We wouldn't want to re- M Yamahura hotds up a nail.
e AErour kitchen tabte with this, would we? We'd Take a look 4t this nail .,
havé a fine mess, wouldn't we? By the same

‘ L} '
. | A | |

' . - ’

§ k' N |
- y T \
. . _ Vo
. R . M . ‘ | p i
T . - L
I Rate the performance of the twp tdachers described in the Case Scripts. ¢
© o Alternate using the Introduction Checklists A copy for you.to use for each script is
, ) Activity mcluded on the.following pages \
| » T
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INTRODUCTION CHECKLIST \

" Directions: Place an X in the NO, PARTIAL, or FULL box to indicate that

eachof the following performance components was not accomplished,

partially accomplished, or fully accomplished. If, because of special cir-
" cumstances, a performance component was not applicable, or impossible
to-execute, place ah X in the N/A box. - r

Date

Resource Person

) - s—

8 EY

in the introduction, the teacher:

1. stated specifically what the objective(s) of the lesséon was in terms of
student behavior. (For example, did the teacher tell the student that
he/she would be able to do thlngs such as bend, adjust, shap¥, test,
solve, contrast, etc 7) e e e

2. stated why the objective(s) was important in terms of student needs
(Forexample, did the teacher state that the objective was important for
the student to learn because of safety reasons;a future]ob greaterskill -
development, etc.?) . ..... C

3. stated how the student would proceed in accomplishing the objec-
tive(s) of the lessort (For example, did the teacher state what the

t was to do in order to meet the objectives of the lesson, such as

read certain material, practnce using Certain tools soive certain prob—
lems, etc ?) . o . o

4. related the lesson to students’ prior knowledge or experience. (For
example, did the teacher motivate the student by examples, illustra-
tions, Questions, or stories related to his/her background?)

5. reacted favorably toward student questions, answers, and comments.
' (For example, did the teacher listen, pay attention, respond agreeably-
etc.?) ..... .. . . . C o e

6. provided opportunity for stud®pt response and participation. (For ex-
ample, did the~teg{cher allow the student to ask questions, make
comments, or enfer into class pctivities?) G e

7. stated how the student would know when he/she has achieved the
" objective(s) of the lesson. (For example, did t cher state the
criteria to be used in evaiuating th@ students’ a ment?)

8. expressed enthusiasm in the lesson. (For example, did the teacher use
speech and physical gestures to communicate enthusiasm to the
« students?) Coe e L e e

9 used instructional aids. (For example, did the teacher use real objects,
models chaikboard, charts e)&_) Ce e

10. used motivational and/or attentnon getting devices. (For example, did

the teachertalt a retated story, present background information, ask a
- provocative question, or make a starting statement?) . . . .

S

’-‘ -

LEVEL QF PERFORMANCE

&
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]
O]
o .
OO O

O]
m
L L
0O O 0O o

«




~ INTRODUCTION CHECKLIST T

-

Directions: Piace an X in the NO, PARTIAL, or FULL box to indicate that - name
each of the foliowing performance components was not accomplished,

partially accomplished, or fully accompRehed. If, because of special Cir- bae

cumstances, a performance component was not applicable, or impossible ¢
to execute, place an X in the N/A box. Ve oo
/ , LEVEL OF PERFORMANCE
N
. o
‘. . i - 9 ’ \ & P 3>
1. ¥ & & <

in the introduction, the teacher:
* . 1. stated specifically what the objective(s) of the lesson was in terms of
y sfudent behavior. (For example, did the teacher tell the student that _
he/she would be able to do things, such as bend, adjust shape, test, .
solve, contrast, etc.?) ...... ......... ... L A P I:] D I:] D

2. stated why the objective(s) was important in te of student needs.
(For example, did the teacher state that the objecte was important for \
the student to learn because of safety reasons, a future job, greater skill
development, etc?) .......... ... e e e I:] I:] D D

3 stated how the student would proceed in accomplishing the objec- \
tive(s) ofithe lesson. (For example, did the teacher state what the
studentwas-to do in order to meet the objectives of the lesson, such as

_ read certain material, practice using certain tools, solve certain prob-
lems, etc ?) ° Coe e D I:] I:]

.4 related the lgsson to students’ prior knbwiedge or experience. (For
example dl&we teacher mdtivate the Student by examples, iHustra- _
tions, questions, or stpneé related to Ms/her backgrqund?) ....... I:] I:] I:] D

‘ 5. reacted favorably toward student questiqns, answers, and‘comments

(Forexample dd the teacher listen, pay ttention, respond agreeably I:] I:] I:] [:l

etc.?) . . T

'6. provided opportuan for student response and participation (For ex-

ample, did the teacher allow the student to ask questions, make
. . comments, or enter into class activities?) .. e e I:] I:] I:] D

7. stated how the student would know when he/she has achieved the , "
objective(s) of the lesson. (For example, 'did the teacher state the [_—_l
criteria to be used in evaluating the students’ achievement?) I:] I:] D

8. expressed.enthusiasm in the lesson (For example, did the teacher use

speech and physical gestures to communicate enthusiasm .to the - -
students?) . Coe e e .. I:] I:] I:] D

! 9. used instructional aids {For example, did the teacher use real objects,
models, chalkboard, charts, etc ?) . . Cee e I:] I:] I:] D

\J
10. used motivational and/or attention gettm%ewces. {For exampie, did

«the teacher tell a related story, present background information, ask a
provocative question, or make a startling statement?) Cee e I:] I:] I:] D

N
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v

Compare )}our ratings of the performances of the two teachers described
in the Case Scripts withithe ratings given in the Model Ratings below. Your
ratings should exactly duplicate the model ratings. \

v
Al

MODEL RATINGS

~ ITEM RATING
Case Script 1: 1 Full
.27 P Full
. B -« 3 Fuli
4 - Full
5  Full
6 Full —
' 7 No
. T -8 Partial
9 Fuli
10 Full
‘Case Script 3: 1 Partial
2 Partial
3 Partial
4 No .
5 Partial
6 Partial
7 No
8 Partial
9 Partial-
10

Partial

- COMMENT
Stated objective clearly (to learn the basic steps ifi a°
manicure and how the manicure can bedoneat hobme in
a short time).
Refated the lesson to sfudent needs (students can re-
duce expenses by doing own manicure). g

indicated cleatly the steps-they would follow.

Related the lesson to previous material covered .,
Reacted positively. :

Asked questions; Qave opportunity for studentreaction.

Littie enthusiasm, but made up for 1t by excellent or-
ganization of materials

Used charts, chalkboard,; these devices were appropri-
ate for material being presented.

Related study jo student needs (own personal appear-
ance); used provocative question (are you satisfied);

pointed out the cost of hiring a*nanicurist.
) ~

Stated objective (to recognize the differences between
various nails), but in a very confusing, disorganized -
manner. - *

g »
Mentioned building a house or tabie, but this was not
convincing in terms of real student needs.

indicated that the class would look at differences in
nails, but was not specific.

No-real breaks in presentation to aliow for student par-
ticipation . ’

Studentg were notreally giverrthe chanceto react; they
were talked at, even when seemingly bging asked. |,
-

Folksy, t[ien&ly, approach seemed to be covering up a
lack of planning; too much showmanship, too littie or-
ganization.

Use of real object (nails) was not the best choice in this
case; chart or iarge model would be more effective.

Presented some background information on use of .
nails; raised some questions; used real bbjects.

2324
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L)

LEVEL OF PERFORMANCE: Your "‘atings for'each of the Case Scripts should have exactly dﬁplicated
the Model Ratings. If argf of your checklist responses were hot consistent with the Model Ratings, and
the comments provided do not satisty you, check with your resource person for clarification.

4 .

. . .
. 4

!
\ Your institution may have available videotapes showing examples of
teachers introducing lessons. If so,.you may wish b, view one or rffore of

OA?:;(\),?;I these vidsotapes. You might aiso choose to critique the performance of
‘ . each teacher in introducing a lesson, using the criteria provided in this
~ ' module, or critiqlie forms ¢f checklists provided by your resource person.
L} . -~
»
N 1:3
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' Learning Experience Ill .

. . . " OVERVIEW.K * 1

s
i

Enabfing Y. |1 4 eimulated classrdom or laboratory situation intrddlice a lesson,
Objective 4 - " § y SEuaZion. LIS

\

\
A

\

You willbe seleciin‘ student performance objective in your occupétional Lt

specialty and selecting, modifying, or developing a lesson plan designed
. to achieve that objective, giving special attention to the lesson’s introduc-

tion. ’ .

[

¥
L

\ . N

v

‘Qptional You may wish to have your resource-person review the a‘dec'wacy of your

) Feedback plar: ~

. } A
You will be introducing a lesson to a group of peers, or to your resource

Activity person

.

-

»
-~

. y . (~‘ q - \ ) R ’. ~
"t‘omaonau You may wish to record your presentation on videotape for self-evaluation
” Activity - purposes. : S ' ' .

™ A .
. ‘ ... }‘

1]

-
3

P . . . [S

Fm;ack. XSJ’F competency in introducing a lesson will be evafuated by ydur peers, . ~
) or by your rasource person, using the Introduction Checklist, pp. 20-38.




L

*

" If you videotape your presef'itatidn.' you may wish to evalua‘te your own
performance, using the Introduction Checklist, pp. 20-39.

L)
L4

Aruitoxt provided by Eic
v
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Activity

\U)

- .

" ' »

Selecta student performance objective in your occupational speciaity. For
the purposes of this activity, it would be helpful to imityour selection to an
objective that would normally require 15~30 minutes to achieve in a lesson.

L4
Develop a detailed lessgn plan for achieving the objective you' have
selected, or modify or ravise an existing plan. Give special attention to the
lesson’s introduction (you may want to write out your introduction in its
entirety, since this is the main\)focus of your practice in this module)
~

>

N -
»

. & . .

You may wish to have your resource person review the adequacy of your

plan. He/she ceuld use the Teacher Performance Assessment Form in

Module B~4, Develop a,Lesson Plan, as a guide.

A -

‘ A

Activity

&~
Optignal +
Activity:

a®

' Feedback —f

¥

o~

Optional

Feedback

in a simulated situation, present a brief (15-30 mmGtes) lesson to agroup
of two to five peers These peers will serve two functions: (1) they will
°role-play thé.students towhom you are presenting your lesson, and (2) they
will evaluate your performance in introducirfg the lesson. If peers are not
available to you, you may present your lesson to your resource person.

L4
~ by

if ygu wish to‘éelf—evaluate, you may record your performance on videotape
SO You may view your own presentation at a later time.

/

K
4
Muitiple copies of the Introduction Checklist are provided in this learning
experience. Give a copy to each peer, or to your resource person, before
making your presentation in order to ensure that each knows what to look
for in your introduction. However, indicate that during your presentation,
all attention is to be directed toward you, and that the checklists,are to be
completed after the lesson is finished. You should also indicate that their
evaluation will mvolve only the lesson's introduction.

" .

- -

L]

-1t you videotaped your lesson, you may wish to self-evaluate JMRingacopyof
the Introduction Checklist. . :

. | ’

- ‘ F

2\
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INTRODUCTI \N CHECKLIST . - (

'

Di ns: Pmce an X in the,NO, PARTIAL, or FULL box to indicate that Neme . o
each of the following performance components was not.accomplishedy" /

partially accomplished, or fully accomplished. if, because of special Cir-  dae
cumstances..a performance co nent was not applicable, or |mp55$|ble

“ -~

"to execute, place an X in the bax. o Fescurce Person

-

LEVEL OF PERFORMANCE
, . @ 3 ‘ .
< a7 . ‘U . . Pe N S
- © 3
< b L

Y%

~

In the introduction, the teacher:

1. stated specificaily what the ob}ectlve(s) of the lesson was in terms of
student behavior. (F e teacher tell the student that
he/she would be able to do thlngs such &s bend, adjust, shape, test,
solve contrast, etc P e T e

0
-
O

2. stated why theobjective(s) was Important in terms of student needs.
(For example, did the teacher state that the objective was important for
the student to learn because of safety reasons, a #tyre job, greater skill
deveiopment, etc.?) ..... ... e e e

]
]
U

‘ .

3. stated how the student would proceed 1n accomplishing the objec-
tive(s) of the lesson. (For example, did the teacher state what the
student was to do in ordér to meet the ob;ectweg of the lesson, such as
read certain mateyial, practlce usmg certain tools, solve ¢erain prob-

Iemsetc”)....{ : e e e e e ' D D D
4. related the Igsson to students’ prior knowledge or experience. (For
- example, did the teacher motivate the student by examples, illustra-

tions, questlons or stories refated to his/her background?) .. ...

5. reacted fav%ably toward student quest|ons answers, and comments.
(For exampi8, did the teacher listen, pay attention, respond agreeably
BIC. ) i e e

000
afalin
00O
ujulis}
00 O
00 O

8. proyided opportunity for student response and participation (For ex-
ample, did the teacher allow the student to ask questions, make
comments, or énter Into class activities?) .............. ... ..
. -~

7. stated how the stlldent would know when he/she has achieved the
objective(s) of the lesson. (For example, did the teacher state the
criteria to be used in évaluating the students’ achievement?) .....

8. expressed enthusiasm in the lesson.-(For example, did theteacher use
speech and physucal gestures to commumcate enthusiasm to the,
students?) ........... crene e e e

9. used mstructlonal aids. (For example, did the teacher use realob;ects
\ modeis, chalkboard, chatts, etc.?) . . . ... . ... . ... h

“40. used motivational and/or dttention getting deyices. (For example, did
the teacher.tell a related story, present background information, ask a |
provocative question, or make a startling statement?) .
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rections: Ple/de .an X in the NO, PARTIAL,or FULL box to indicate that. Name

. eaoh pf the following performance componehts was nbt accomplished,

L3

Inﬂulmrodudlon thoteacher .

.

1. stated spécificajly what the objective(s) of the lesSon was In terms of

studant behavior® (For example, did the teacher tell the student that
he/she would be able to do thmge such as bend, ad;ust shape, test,

| solvecontrat ete?) ... ... o o

g stated why the objective(s) was important in terms of student needs.

(For example did the teacher state that the objectiveas important for
 thé student to learn because of safety reasons, a future ;ob greater skill

development, etc. 7) . e g e T .

~ 3. stafed how the student would proceed in accbmpl\shing the-objec-
- tive(s) of the lesson. (For examplé, did the teacher state what the

‘

AN

studentwas tq do in order to meet the objectives of the lesson, such as
read certain material, practlce usung certain tools solve certann prob-
lemsetc?) e

3 'related the lesson to students’ prior knbwledge or experience. (For

.example, did the teacher motivate the student’ by examples, ilustra-
tlons questions, or stories related to his/her background?)

/7

5. reatted favorably toward student questions, answers, and comments.

(For example ¢ the teacher listén, pay attention, respond agreeably,
etc. 7) D PO

6. prowded opportunlty for studentresponse and participation (For ex-

ample, did the teacher’allow the student to ask questions, make
_ comments, or entef into class actnvmes?) e e .

7. 'stated how the student would know when he/she has achieved the

ob;ectlve(s) of the lesson (For example, did the teacher state the
cntena to be used in evaluating the students achievement?) '

expressod enthusjash in the lesson. (For example, did the teacher use
speech and physucal gestures to communicate enthusiasm to the
students?) ....". . e e

9. used instructional aids. (For.exampie did the teacher use real obqects

models, chalkboard, cnarts etc.?)’

" 10. used motivational and/or attention- gettnng gevices: (For example, did

[Kc '

the teacher tell a related story, present bagkground inforrpation, ask a
provocatuve question, or make a startli statement?) ......... .

) 31
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| ‘mmooucnou CHECKLIST .

~
K g» 1~"‘

Directions: Place an X in.the NO, PARTIAL, or FULL box to indicate that
each of the following performance components was ndl accomplished,
partially accomplished, or fully accomplished. If, because of special cir-
’CUmstanCes a performance component was not applicable, or impossibie
to execute, place an X in the N/A bo; ‘

v

In thé introduction, the teacher: -

1. stated specifically what the objective(s) of the lesson was in terms of
student behavior. (For exampte, did the teacher teli the student that
he/she would be able to do things, such asdend, adjust shape, test,
solve, contrast, etc.?) ..

o

2. stated why the objective(s) was important in terms of student needs
(For example, did the teacher state that the objective was important for
the student to learn because of safety reasons, afuture job, greaterskm
development, etc.?) . N e PR

3. stated how the student would proceed in accompiishing the objec-
tive(s) of the desson. (For example,. did the teacher state'what the
studeni was to do in order to meet the objectives of the lesson, such as

. read certain material, practice usihg certain toois, solve eeftain prob-
iems, etc.?) . . o . . . .. »

. :

4. related the Iesson to students’ prior knowledge or experience {For
example, did the teacher motivate the student by examples, illustra-
tions, questions, or stories related to his/her background?)

5. reacted favorably toward student questions, answers.€ind comments.
(For example, did the teacher listen, pay attentronrrespond agreeably
etc.?) o Ce

..........

1,

y
6. provided opportunity for student response and parﬂcnpatnon (For ex-
ample, did the teacher allow the studlent to ask questnons make
comments, or enter into class activites?) . . ... . 5.
7. stated how the studant would know when he/she has achieved the
objective(s) of the lesson. (For example, did the teacher state the
criteria to be used in evaluating the students’ achievement?)

8. expressed enthusiasm in the legson (Forexample, did the teacher use
speech and physical gestures to communicate enthusiasm to the
students?) . . .... . . .

9. used instructional aids. (For example, did the teacher use real objects,
models, chalkboard, charts, etc ?)

10. used motivational and/or attentiorrgetting devices. (For example, did
the teacher tell a related story, present background information, ask a
provocative question, or make a startling statement?) .

¢ 3334
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INTRODUCTION CHECKLIST :

Directions: Place an X in the NO, PARTIAL, or FULL box' to indicate that
each of the Yellowing performance components was not accomplished,
partially accomplished, or fully accomplished. If, because of special cir-

cumstances, a performance component was not applicable, or impossible
to executé, place an X in the N/A box.

e

Resource Person

in the introduction, the teacher:

1. stated specifically what the objective(s) of the lesson was In terms of
student behavior. (For example, did the teacher tell the student that
he/she would be able to do thmgs such as bend, adjust shape, test,
solve, contrast, etc ?) ... . .

2. stated why the objective(s) was important in terms of student needs
(For example, ghd the teacher state that the objective was importantfor ¢
the student to learn because of safety reasons, a future job, greater skl
development, etc 7) _— . .

3. stated how the student would proceed in accomplishing the objec-
tiva(s) of the lesson. {(For example, did the teacher state what the
student was to do in order to meet the objectives of the lesson, such as
read certain material, practice using certain tools, solve certain prob-

iems, etc.i) C . co .
4. related t son to students’ prior knowledge or experience (For

example, did the teacher motivate the 'student by exampies, Mustra-
tions, questions, or stories related to hls/her background?)

= 5. reagted favorably toward student quest:ons answers, and commepts
= (For example did the teacher listen, pay attention, respond agreeably

etc.?) . .. g

é. provided opportunity for student response and participation. (For ex-
ample, did the teacher allow the student to ask questions, make
comments, or gnter into class activities?) e

7. stated how the student would know when he/she has achieved the
. *  objective(s) of the lesson (For example, did the teacher state the
criteria to be used in evaluating the students’ achievement?) .. .

ﬂLZL,\D OO 0O O ‘EJ' )
o ‘
O
O

8. expressed enthusiasm in the lesson (For example, did the teacher use
speech and phwcalgestures to communicate enthusiasm to the -
students?) ...... .

-7 9. used instructional aids. (For example, did the 1eacher use real objects

models, chalkboard charts, etc ?)

10. used motwatnonal and/or attention getting devices. (For example, did
_ the teacher tell a related story, present background information, ask a
provocative question, or make a startiing statement?)

36
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INTRODUCTION CHECKLIST ' .
- v N ’ ’
Directions: Piace an X in the NO, PARTIAL, or FULL box to inditate that Name o’

. each of the following performance components wgs not accomplished,

" partially accomplished, or fully accomplished. If, because of special cir- oue . .
cumstances, a performance component was not applicable, or impossible ) .
to execute, piace an X in the N/A box. Rescurce Person

B >~ - . ,
LEVEL OF PERFORMANCE .
) - &
Y
PR q$ c &

in the introduction, the teacher: .
1. stated specifically what the objectlve(s) of the lesson was in terms of A .
student behavior. (For example, did the teacher tell the student that
I he/she would be able to do things, such as bend, adjust shape, test, -
‘ solve, contrast, etc 7 ... [:I D [:I D

2. stated why the objectwe(s) was important in terms of student needs.
(For example, did the teacher state that the objective was ij portanti‘op,..>
the student to learn because of safety reasons, a future job; greater skill ” .
development, etc.?) .. .... . . . . C e e [:I DD D

3. stated how the student would proceed in accomplishing the objec-
tive(s) of the lesson (For exampie, did the teacher state what the ) -
student was to do in order to meet the objectives of the lesson, suchas
read gertain material, practice using certam tools, solve certain ‘prob-

Iemsfeetc'?) ......... : C e e D D [:I

4. related the lesson to students’ prior knowledge or experience. (For

[
example, did the teacher motivate the student by exampies, illustra- ‘D D D D

tions, quegtions, or stories related to his/her background?) ......

5. reacted favoraply toward student questions, answers, and comments
(For example, did the teacher listen, pay attention, respond agreeably,
otet) .o | 0 oOg

6. provided opportunity for student response and participation. (For ex-

- ample, did the teacher alloygthe student to ask questions, make
comments, or enter into class activities?) . e e . [:I D D D

'7. stated how the student would knéw when he/she has achieved the

objective(s) of, the lesson. (For example, did the teacher’state the {
criteria to be used in evaluating the students’ achievement?) ... .. [:I [:I [:I D

8. éxpﬁessed enthusiasm in the lesson. (For, example did the teacher use

speech and physical gestures to communicate enthusiasm to the : i
students?) .......... ..... [:I D DD

9. used instructional aids. (For example did theteacher use real otSjects
models, chaikboard, charts, etc ?) . e e Co Q D [:I D

10. used motivational and/or attention getting devices. (For example, did
the teacher tell a related story, present background information, ask a
provocative question, or make a startling statement?) ........... [:I [:I D D

N .. ’ ‘ 37 . .
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to execute, place an X in the N/A box.

INTRODUCTION CHECKLIST

.
Directions: Place an X in the NO, PARTIAL, oﬂULL box to mducate that
each of the following performance components was not accomplished,
partially accomplished, or fully accomplished. If, because of special cir-
cumstances, a performahce component was not appllcable or impossible

I3

+~—

,-,)' -

L_EV’EL OF PERFORMANCE

- w

L

-
&
&

S
~
5

Q

3
in the introductidn, the teacher:
1. stated specifically what the objective(s) of the Ieseon was’in terms of

| - student behavior. (For example, did the teacher tell the student that

he/she would be able to do things, such as bend, ad]ust shape, test
solve, contrast, etc.?) . ' .

. stated why the objective(s) was important in terms of student negds

~ (For example, did the teacher state that the objective was important for
the student to learn because of safety reasons, a future ]ob greater skill
development, etc.?)

. stated how the student would proceed in accomphshlng the objec-
tive(s) of the lesson. (For example, did the teachet state what the
student was to do in order to meet the objectives of the lesson, such-as

read certain material, practicesusing certain tools, solve certain prob- - - v
lems, etc.?) ... - cee [3 D B El

£ 1.
. related the lesson to studénts’ prlor knowledge or experience. {For

exampie, did the teacher motivate’the student by examples, ollu»stra- D I:] D ﬂ

tions, questnons or stories related to his/her backgroundZ) ..... L
x“*k n‘{" g -V

5. reacted favOrabty toward student questions, answersgand. comments

' - (Forexample,did theteacherllsten pay attertion, respqnd agreeably. "
_etc?) ................... Q’X ...... pq - - D

6. provided opportunity for student response a{md partumpaﬂon (For ex-

o ments, or enter nto clas 22&3722%”*. 9.3 auestons .'."."f‘f". D D* O E]
" 7. stated r:ow the-studenit »&Id know when he/she has achieve

O o e oot scvovag D “°. D El af El
8 expressed erfthusiasm in the lesson. (Forexample, dldl.the feiheruse

- speech and physucal gestures to communicate enthusiasm to’ the D
students?) . , O D U

9. - used instructional aids. (Fbr example did the teacher use real objects D Ej
_models, chalkboard, charts, etc.?) D

10: used motivational andjor attention getting devices. (For example dld Co
. the teacher tell a related story, present background |nf0rmat|on qsk a,,
. provocative question, or make a startling statement?) D D D B

%
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‘ Learr%lng Experlence V-

‘ EINAL EXPERIENCE

Terminal
Objective

- troduce a lesson"td‘a class you are responsohle for teachmg Thns wm
VR inclutie—

see the inside back cover g
- - .

. T o\selectlgg an ob; )from yopr occupatlonal specialty_ T,
T . "o selecting, mod r dewpmg a detacled lesson plap for ac-
f& Activity " comptishing the ive(s) . .
\® qaymg sp%c;alatt ntothe deve[opmgnt ofalessomntr tion
. e selecting materials, if needed, to support that.introduction
| ot e preseqting your le lesson to the class , o0
- e ® B A
ﬁmﬁ . \NOTE Your resource person may wi ) td"submit your written lesson
= plan teghim/her for gvaluation befoie You present your lesson. it may He
. «__ 17 helptul for your resource pgrson to use.the TPAF from Modu 'B—4
g “* . Developa ston Plan t uide his/her evaluation. ). .
TN " - e ‘-.\ l P IR AR
. ." , . 3 : ‘» -,' . W , J—/ 4
A?rangg in advance to have your re&:rqe person obserxe your presenta- . ’
tiom, - e o ) -
. Your fotal compe’tencwlllbeassegsednyyourresourcqperson psnﬂgthe -t
‘Teacher PerformaﬂceAssessmdm Form, p. 43. . ay ¢ ®
-Based upen the criteria speciﬂed ‘in this assessment instrument, your’
resource person will defermifie .ybu are competent in introducing A
s "‘avlo@eson L (I S b .
). - i' S - . . llt‘ -, - - -
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[ an X in the appropriate box under the LEVEL OF PERFORMANCE head-

TEACHEFLEERFORMANCE ASSESSMENT FORM
IntmduoeaLamon(C-10) . /

Directions: Indicate4he level of the teacher's accomplishment by placing A

ing. If, because of special circumstances, a performance component was
not applicable, orimpossible to execute, piace an X in the N/A box.

LEVEL OF PERFORMANCE

s
1 a \°°~
(] 8 AN
\ g < & ‘?
’ o, § £ of < /
aurlng the Introduction, the teacher: - e ]
stated specifically what the objective(s) of the lesson was n N
terms of student behavior Do D D D D D

2 :txu%lzlnt';ed ne:;\g the objective(s) was i'mportant in terms of D D D D ’ D D
LY

8. oo e st o o 1 0 ooo.og

. - .

* S'Zﬁ‘édp‘!.?r'mwgﬁ:liiﬁ?ﬁ?e@f .53.'.‘."., “0oopo oo

i

5. ::g::l;zdt::vg t)t;:ti/t:(g?nts wo d know when they had D I:I D D D D

6. used motivational and/or attention gemﬁo deylces '""\D D D D D D

" u"'°n"".°".,,‘,’?F’.".'.“ff‘f',’.’,",'..s‘.‘f‘_".’f‘f.'."f‘"?’.‘”‘f",". e .".*‘.'_"?",’?f Q 0 00 D
8. re&ted favorably to studentqdestlons, answers, and - . I——-] D D D

o orraly o st alestns, aravers, T 00

9'used mstru«glonal alds . - : D D D D D D

10. was enthusiastic . .’ C e D D D D D D

K

LEVEL OF PER NCE: All items must reciive N/A, GQQD or EXCELLE'NT responses. If any item "
feceives a NONE, . or FAIR re8ponse, the teacher and resource person should meet to determine what
~ additional activities the. teacher needs to complete in order to reach confpetency in the weak area(s).
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ABOUT U
MODULE

v

Organization’

. Each module 1s designed to help you gain competency

in a pafticular skill area considered important to teach-
ing success. A module 1s made up of a series of learning
experiences, some providing background mfdrmation,
some providing practice experiences, and others com-
bining these two functions Completing these experi-
ences should enable you to achieve the terminal opjec-
tive in the fikal learming experience Thefinalexperience
in each modyle always requires you to demonstrate the
skill in an actualschool situation when you aré an intern,
a'student teacher, or an Inservice teacher

Procedures s

Modules are designed to allow you fo individualize your
teacher education program You need tatakeonly those
modules covering skills which you do not already pos-
sess Similarly, you need not complete any learning ex-
perience within a mqgule if you already have the skill
needed to complete it Therefore, before taking any
module, you should carefully review (1) the Introduction

(2) the Objectives hsted on p 4. (3) the Overviews pre- -

ceding each learning experience. and (4) the Final Ex-
perience After comparingyour present needs and com-
petencies with the information you have read in these
sections, you should be ready to make ofte of the follow-
&g decisions

e that you do not have the competencies indicated.

and should complete the entire module

e that you are competent in one or more of the en-

abling objectives leading to the final learning ex-
perience, and thus can omit that (those) learning
experience(s)

e that you are already competent n this area. and
ready to compiete the final learning experience in
order to “test out’

* o that the fnodule 1S mappropnate to your needs at

th‘Ls time

WYhen you are ready to take the final learning experience
and have access to an actual school situation, make the
necessary arrangements with your resource person. if
you do not complete the final experience successfully.
meet with Your resource person and arrange (1) to re-
peat the experience, or (2) complete [or review) previous
sections of the module or other related activitiés
suggested by yourresource person before attempting to
repeat the final experience .

Options for recycling are also available in each of the
learning experiences preceding the final experience
Any time you do not meet the minimum level of perfor-
mance required to meet an objective. you and your re-
source persoh may meet to select astivities to help you
reach competency This could involve (1) completing
parts of the module previously skipped. (2) repeating
activities, (3)'reading supplementary resources or com-
pleting additional activities suggested by the resource
person;{4) designing your own learning experience, or
{5) completing some other activity suggested by you or
your resource person

Ay
%

ERI

Aruitoxt provided by Eic:

Terminology

Actuat’'School Situation .refers to a situation In
which you are actually working with, and responsibie
for, secondary or post-secondary vocational students in
a real school An intern, a student tegcher, or an In-
service teacher would be functioning in an actual school
situation If you do not have access tq an actual school
situation when yoy are taking the module, you can com-
plete the module up to the final learning experience You
would then do the final learning experience later, 1 e,
when you have access to an actual schoot situation

Alternate Activity or Feedback . refers to an jtem or
feedback device which may substitute for required
items which, due to special circumstances, you are un-
able to complete

Occupational Specialty  refers to a specific drea of
preparation within a vocational service area (e g the
service area Trade and Industrial Educatwn sinciudes
occupaticnal specialties- such as automobile me-
chanics, welding, and electricity)

Optional Activity or Feedback

ment and enrich the required items in a learning experi-
ence.

Resource,Person  refers to the person in ch}r‘ge of
your edUcéonaI program, the professor, instructor
administrator, supervisor or cooperating: supervising
classrgom teacher who 15 _guiding you In taking this
module

Student. regtars to the person who 1s enrolled and
rerewing Instr n in a secordary Drpast-secondary
educational institigion

Vocationai Servicé Area refers to amajor vocational
field agricultural'education, business hd office educa-
tion, distributive education, health occupations educa-
tion, home economics education. industrial als edu-
cation, technical education. or trade and industrial edu-
cation

You or the Teacher
Ing the module

refers to the person who Is tak-

Levels of Performance for Final Assessment

N/A
appiicabie to the situation

None No attempt was made to meet the critericn
dithough 1t was relevent

Poor The teacher 1s unable to perform this skill or
has only very limited ability to perform it

Fair The teacher s unable to perform this skill in an_
acceptable manner, but has some ability to perform 1t
Good The teacher is able to perform this skill in an
eftective manner

Excellent Theteacher s able to perform Mt,s.skull in a
very eftective manner

refers to an item’
which 1s not required, but which 1s designed to supple- -

The criterion was not met because it was not’

.
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* A-11  Evaluste Your

~

Titles of The Center's

Performance-Based Teacher Education Modules ' o\

mxmmmmsm

Prepare for a Commumty Survoy ’

A—z mﬁauCanmunny !

Program . .
Category B: instructional Planning

B-1° Determine Needs and Interests ot Students
B-2 Student Pe Objectives
B-3 a Unit ot in

B4 Lesson Plan

B-5 Select instructional Matenals

B8 Prepere Teacher-Made instructional Matenals

Category C: instructionsl Execistion ’
C-1  Direct Fieid'Tnps
C-2 Conduct Group Discussions. Panei Discussions. and
Symposiums
C-3 Empioy Brainstorming, Buzz Group, and Question Box
’ Techmdues
Direct Students in lnstructmq Other Students
Employ Simulation Techniques
Guide Student

Study
Direct Student Laboratory Expenence
Direct Students in Applying Problem-Solving Techmques
Empioy the Project Method
Introduce a Lesson
Summanze a Lesson
Empioy Oral Questioning Techniques
Employ Reinforcement Techriques ’
Provide instruction for Siower and More Capable Learners
Present an llustrated Talk
Demonstrate & Manipulative Skill
Demonstrate a Concept or Principle
indmduahze Instruction
Empioy the Team Teaching Approach
Use Subject Matter Experts to Present information ,
Prepare Buiietin Boards and Exhibits
Present information with MOdets, Real Objects, and Flannel
Boards
Present Information with Overhead and Opaque Matenals
Present information with Filmstnps and Siides
. Present information with Fiims
Present information with Audio Recon!mga ,
Present information with Televised and Videotaped
Empioy Programmed Instruction
Present information with the Chalkboard and Fhp Chart

Catogory D: instructionsl Evaluation

Establish Student Performance Critena

Aseess Student Performance ledge

Assess Student Performance Attitudes

Aseess Student Performance Skills .
Determine Student Grages °

Evaiuate Your Instructional Effectiveness

Category E: bnm:oond Management
E-1  Project | al Resource Needs
E-2 Manage r Budgeting and Reporting Responautnhtm
E-3 Asrrangs for Improvement of Your Vocational Faciities -
' E-4 Maintsin 8 Fihr'smom 4

>

erals

2

E-5 Provide for Student Safety
E-6 ' Provide for the First Aid Needs of Students

E-7  Assist Studentg,in Developing Seti-Discipline
E-8 Organuze the onal Laboratory .
E-9 Manage the Vocational Laboratory

Category F: Guidance
F-1  Gather Student Data Using Formal Data-Collection. Techniques
F-2 . Gather Student Data Through Personal- Contacts

F-3  Use Confesences to Help Meet Student 1] *
F-4  Provide Infol ion on Educational and r Opportunities
F-5 AssistSt n Applying for Em tor Further E ducation

Category G: School-Community Relations

G-1 Develop a &choo-Community Relations Plan for Your Vocational
Program

G-2 Give Presentations to Promote Your Vocational Program

G-3 - Develop Brochures to Promote Your Vocational Program

G-4 Prepare Dispiays to Promote Your Vocational Program

G-5 Prepare News Releases and Articles Conoemmg YourVocauond
Program

G-6  Arrange for Telé%ugn and Radio Presentations Concerning Your
Vocational ram

G-7 . Conduct an Open House

G-8 Work with Members of the Community

G-9 Work with State and Local Educators

“@G-10 Obtain Feedback about Your Vocational Program,
Category H: Student Vocational Orgenization
H-1  Develop a Personal Philosophy Concerning Student Vocational
Organizatfons
2  Establish a Student Vocational Organuzation .
3 Prepere Student Vocational Organization Members for
Leadership Roles
. Assist Student Votational Organization Members in Developing
and Financing a Yearty Program of Activities

H-5 Supervise Activites of e Student Vocational Organization
H-68  Guide Participstion in Student Vocational Organization Contests
Category |: Professional Role and Development
-1 Keep Up-to-Date Professionally
-2 Serve Your Teaching Profession
-3 Develop an Active Personal Philosoph,
-4  Serve the School and Community
-5  Obtain a Surtable Teaching Positio
-8 Provide Laboratory Expenences forlProspective Teachers
-7 Pian the Student Teach:ng Expe!
-8 Supervise Student Teachers

Category J: Coordinstion of Cooperative Education
J-1  Establish Guidehnes for Your,COoperétive Vocational Program

cation

J-2 Manage the Attendsnce, Transfers, and Tenmnat»ons ot Co-Op
Students s

J-3  Enroll Students irr Your Co-Op Program

J-4  Securs Training Stations for Your Co-Op Program :

-5 )p Students on the Job

J-6  Develop the TrainiQg Abiity of On-the~Job instructors

-7 Coordinate On-the-~Job Instruction

J-8  Evaluate Co-Op Students’ On-he-Job Performance

J-9  Prepare for Students' Related Instruction -

J10 Supervise an Empioyer-Empioyse Appreciation Event

RELATED PUBLICATIONS

Student Guide to Using Performance-Based Teachpr Education
Materials

Resource Person Gu»do to Using Performance-Based Teacher
Educat

Guide to the pbmonm)on of Poﬂonnlnoo—Basod Teacher Education

s

»For Information regarding avaiiabiiity and prices of these materials contact—

- : AAVIM :

American Association for Vocational instructional Mmrlab
& Engihesring Center e University of Georgia & Athens, Georgia 30602 e (404) 542-2566 .
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