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Aruitoxt provided by Eic:
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This module is one of a senes of 100 performance-based
teacher education (PBTE) learning packages focusing upon
specific professional competencies of vocational teachers The
com ies upon which these modules are based were 1den;
tifiéd and veritied through résearch as being important to su&
cessful vocational teaching at both the gecondary and post-
secondary levels of instruction The modules are suitable for
the preparation of teachers in all occupational areas

Each module provides learning expenences that integrate
theory and application, each cylminates with criterion refer-
enced assessment of the téacher's performance of the spec-
ified competency The matenals are designed for use by indi-
vidual or groups of teachers in training working under the
direction and with the assastar)te of teacher educators acting as
resource persons Resource ‘perSons shouid be skilled in the
teacher competency bBeing developed and should be thor-
oughly oriented to PBTE concepts §nd procedures in using
these matecials

The design of the materiais provides considerabie flexibility for
planning and conducting performange-based preservice and
inservice teacher preparation programs to r‘eet a wide variety
of individual needs and interests The matenals are intended for
use by universities and colleges, state departrrtents of educa-
tion, post-secondary institutions, localeducation agencies, and
others responsible for the professional’ development of voca-
tional teachers Further information about the use of the mod-
ules in teacher ed cataoncgro rams IS eontained in three re-
- jated documents Student uldgo to Using Performance-Based
Teacher Education Materiais, Resource Person Guide to
Using Performance-Based Teacher Education Materials and
Guide to implementation of Performance-Based Teacher
Education. .

The PBTE curnculum packages are products of a sustained
research and development effort by The Center's Program for
Prafessional Development for Vocational Education Many in-
dividuals, institutions, and agencies participated with The Cen-
ter and have made contributions to the. systematic develop-
ment, testmg, revision, and refinement of these very significant
training materiats Over 40 téacher educators provided input in
development of initial versions of the moduies; over 2,000
teachers and 300 respurce persgns in 20 universities, colleges,
.and et"seconda institutions used the matenals and pro-
vudecrfo back to The Genter for revision and refunem’ent

Spectal recognition for major individual roles in the direction,
development. coordination of testing. revision, and tefinement
of these materiais 1s extended to the foliowing prog taff
Jgmes B Hamilton. Program Director, Robert E Norton, As-

B
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sociate Program Director, Glen E Fardig, Specialist; Lois Har- -
rington, Program Assistant, and Karen Quinn, Program Assis-
tant Recognition is also extended to Knst* Ross, Technical
Asgistant, Joan Jones, Technical Assistant,"and Jean .Wisep-
baugh. Artist for their contributions to the final refinement of
the matejials Contributions made by former program staff to-
ward deVelopmental versions of these materials are also ac-
knowledged Calvin J. Cotrell djrected the vocational teacher
competency research studies upon which these modules are
based and also directed the curriculum development effort
from 1971-1972 Curtis R Finch provided ieadership for the
program from 1972-1974

Appreciation is aiso extended to all tRose outside The Center
(consultants, field site coordinators, teacher- educators,
teachers, and others) who contnibuted so genetously invarnous
phases of the total effort Early versions of the materials were
developed by The Center in cooperation with the vocational
teacher education facultids at ®regon State University and at
the University of Missouri-Columbia Preliminary testing of the
matenals was conducted at Oregon State University, Temple
University, and University of Missoun-Columbia

Following preliminary tesyyng, major revision of ali materals

. was performed by Center Staff with the assistance of numerous

consuitants and visiting scholars from throughout the country

Advanced testing of the matenals was carried ouf with assis-
tance of the vocational teacher educators and students of Cen-
tral Washington State College, Colorado State University, Ferrs
State College, Michigan, Florida State University, Holland Col-
lege, PE |, Canada, Oklahoma State University, Rutgers Uni-
versity, State University College at Buffalo, Temple University,
University of Anzona, University of Michigan-Flint, University of
Minnesota-Twin Cities, University of Nebraska-Lincoln, Univer-
snt% of Northern Cblorado, University of Pittsburgh. University
of Tennessee, University of Vermont; and Utatf State University

The Center is grateful to the National Institute of Education for -
sponsorship of this RBTE curriculum development effort from
1972 through its completion Agprecaatnon 1S extended to the
Bureau of Occupational and Addit €ducation of the US Office
of Education for their sponsorship of tralning and adyanced
testing of the materials at 10 sites under provisions of EPDA
Part F, Sectiof 553 Recognition of funding support of the
advanced testing effort is aiso extended to Ferns State Coliege,
Holland College, Temple University, and the University of
Michigan-Fhint -
= N /
' + Robert E Tayl
/ Directom,
- The Center f6r Vocational Education
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JHE CENTER FOR VOCATIONAL EDUCATION
The ORic Stase Unmersrty 1980 Kenry Rosd  Comumimt Dhio 43210
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The Center 10/ Vocational Education’s misston 1S 0
increase the ability of diverse agencies. institutions, and
orgamzations to soive educational probiems relating to

4 individual cdreer planning and preparation The Center
fulfilis its mission by

' o Generating knowledge through rdseafch

N o Developing educational programs énd products .
o Evaluating Individual program needs and outcomes
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AMERICAN ASSOCIATION ‘
. FOR VOCATIONAL
INSTRUCTIONAL ATERMLS
Engweering Cénter
University of Georgia -
Athens, Georgia 30602 .

The Americaf Association for Vocational Instructional

o Instalhing educational programs and prodiicts Materiais ( IM) is pn interstate organzation of univer-
o Operating information systems and services . sities, col and divisions of vocational education de- f
[ ¢ Conducting leadership development and traini voted to the improvement of teaching through better in-
programs, 3 formation and teaching aids
’
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What'is the difference between “a project”’ and
the “project method” 7 A pro]oct is & single task or
.problem usually-engaged in by an individual or a
group of students to supplement classroom
studies. The project method involves a saries of
carefully planned projects or a single major proj-
ect designed to be the focal point for all Instruc-
tion and instructional planning.

For instance, at the end of a unit on ecology, a
class couid do a project in which they ciean up a
creek running through the school property The
project reinforces and supplerents the unit on
ecology.

- On the other hand, using the project method,
the same class could have mapped out several
projects (large group. small group, independent
study) at the beginning of the unit on ecology.
These projects, supplemented and supported by
related classroom instruction, would be geared to
accompligsh the same goals as in the classroom
unit. Students would learn the same coneepts, but
through their own efforts via projects

The idea of the project method hprobably first

originated with a man named Kilpatrick in the early’

1900's. Kilpatrick felt that educagjon was too

W

,_ INTRODUCTION -

-~

contént-oriented and' not suﬁiciently concerned
with procéss or with students. He felt that educa- ~
tion should be student-centered and problem-
centered.

Kilpatrick’s proposed ' ‘projeat method” was in--
tended to be a:means for developing in students,
through purposeful activity (i e., activity consistent
with students’ own goals and felt needs), the val-
ues needed for building the democratic’character
and- personality—with the majority of the respon-
stbility on the students themselves. This was in
keeping with Kilpatrick's notion that the "greatend
of life is not knowledge, but action "

. * Where does the teacher fit in this scheme? This
—module 1s designed to assist you in determining (1)
how this method applies to your servite area, and
(2) what your role should be in impiementing this
method Finally, the module 1s designed to help
you plan and implement the prolect method effec- ' .
tively . v

>R

/

i)

1 Samuei Tenenbaum, William Heard K/Ipamck (New York NY Harper
& Brothers Pubhishers, 1951), p 135

\
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Ob]ectlvps :

methad: Your performance will be as-

Y your ® person, using the Teacher Per-
0 Forrh, pp. 39-40 (Leammg Ex-
. grich )
*  Enabling Objectives: .

1 After completing the required reading, demonstrate
knowledge of the steps and procedures involved In
employing the project method (Learnmng Experience
h .

2. Given a series of case study episodes. demonstrate
how yow would employ the project method (Learning
Experience 1)

-

£ in sn actual school situation, em- -

__~;AA"___‘__._,,.__,_'_.~_-* -

s

Prerequi;ites R

To complete this module, you myst have competency in
developing a unit of instruction, -if you do not already
have this competency, meet with your resource persan
to determine what method you will use to gain this skill
One option Is to complete the mforrvnon and pracnce
activities in the following module .

e Develop a Unit of Instruction, Module. B-3

Resources

A list of the outside resources whi
contained within the module followWg Check with your
resource perscn (1) to determine thewyallability and the
location of these resources, (2) to locdte addttional ref-
erences in your occupational specialty, and (3) to get
assistance in setting up attivities with peers or observa-
tions of skilled teaghers, If necessary Your resource
person may also be tontacted if you have difficulty with
directions, or in.assessing your progress at any time

Learning Experience |

Optionat

References (e g, books, magazine articles, pam-
phiets, videotapes) that relate to the use of the proj-
ect method in your occupmtional speciaity toreview

Peers and/or a resource person withwhom you can
discuss the project method

A classroom or s}udent vocational orgamzatlon to'
visit to observe project work
Learning Experience 1
No outside resources

] ’ -
supplement those

G

Learning Experience Il

An actual school situdtion in which you can employ
the project method

A resource person to assess your competency in em-
ploying the project method

This module covers petformance element number 90 from Catvin J
Cotrell et al , Model Curricula for Vocational and Techpical Education
Report No V (Columbus, OH The Center for Vocational Education The
Ohio State University, 1972) The 384 elements in thisdocument form the
research base for all The Center s PBTE module development

For information about the general prganization of each module. general
procedures for fheir use, and termindlogy which 1s commdn to ali 100
modules see About Using The Center s PBTE Modulgs on the inside  /
back r!

-
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Enabling After compisting the requlred' reeding, demonstrate knowledge of the
Objective seepe and procedures involbed m employing the project method. '
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You will be [eading the information sheet, Employing the Pro}ect Method
pp. 6-14. .
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You may wishto locate other references thet relate smckuﬁcally totheuseof-
the project. method in your oceupational specialty.

B
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You may wish to meet with your resource person andlor peers to further
discuss the mforrhation in the reading. ,« ‘ .

You may wish to arrange to vlslt aclassroom or student vdtatiohal organi-
zation to observe project work in action \
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You will be deﬂmgtratmg nnowledge of the steps and pfocefres in-
gived in employmg the project method by completing the Self-Check, P

. ' . .
4 . - . . f »
N - .
N
0& . .
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. . e ' * * 0

. *
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You will be evaluating your competency by cqmparing your completed
SeTf-Check with the Model Answer p..17. .

s
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Activity For information defining the  project method, ande;plaunlng and illustrat-
ing the steps and progedures involved in this Method, read the following
information sheet:

N :

b4 i

EMPLOYING THE PROJECT METHOD

The project method is used to some extent in all
vocational service areas. However, not all servide
areas use the term "projest method,” nor do all
service areas use the project method in the same
way. Some examples of how the various service
areas use this method f9llow.

Distributive Education calls this 'method the
“Praject Plan,* and they put this method,to use
extensively in their model store arrangement By
completing projects In the simulated store setting,
students learn such concepts as mgrketing, retail-
ing, salesmanship, mérchandising, management

' - etc. .
Business angd Oftice Education often uses a-

model office arrangement. By completing
in the simulated office setting, student
office procedures and skills.

rojects
learn

Home Economics, too, uses the project method
in school and oyt of school via “"Home Projects”
'Home Experiences.” A class of home
economlcs students may slan and operate a day
care center during school hours for a six-week
peridbd in order to learn the skills and attitudes
necessary for child care. Or, an individual student
may plan to'redecorate his/her room at home as a
home project

Agricuityral Education includes projectmethed-
under the general heading of "“Supervised Occu-
_ pational Experience Prograin.” A class of students
may jointly plan a “Class Ptoject” mn which they
improve the school .grounds, or a “Laboratory
Project” in which they service and maintain the
school’s power lawn equipment. Harticulture stu-
dents could have a project in which they plant,
grow, and sell Easter Iiies. A class may coopera-
tively buy, feed, and market a number of livestock

An individual student may plan a ho e project
involving production improvement. Arf individual
“Production Project” (or “Productive Enterpriges”

project) entails the student having 3 degree of"

ownership in a business venture for experience

and grofit. It also requires the production of acrop

or some type of livestock. An individual “improve-
ment Project entails family ownership with no
direct income to the student. In addition, it in-

+ volves the |mp\OVement of farm efficiency, .

] .

i
property appearance, comfort and convenlence
or busmess methods,

In Trade &nd Industrial Educatloi’ the project
method isin evidence on an in- school basis. These
classes often offer their services to the community
at certain times of the day or week for.a minimal
charge, usually just covering supplies or materidls
used. The.print shop students may fill the school
district's orders for printing. The electronics and
auto mechanics students may run repair shops.
The cosmetplogy ‘students might run a beauty
shop. The demal hygiene students sometimes -
clean teeth. The carpentry students sometimes
build @ house and then sell it, and so on.
4 .

e
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The project method is also often used by voca-
t|onal teachers to teach basic skills involving hand

and power tools. A sealistic or contrived project,

the completion of which requires the use of de-
sired. skills and tools, provides students with an
pportunlty to develop those skills under close .
upervision. “e

V(hat all these efforts have in common 1s that
students are applying what fhey aré learning in the
claasroom as well as learning additional skills,
attttudes and knowledge Theory and practice,

.

e
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. knowledge and action, are integrated The re-
sponsibility for learning is being placed on the
students. Students who are notm an-on-thesjob-

* situation Have an opportunity to apply their learn-
ing, and to learn to solve problems in modified or

simulated situations

In the remainder of this informatef sheet, the
focus will be on selecting, planmng executing,

The following criteria can hetp in deciding
which projects are acceptable. An_ acceptable
project 1s designéd— -

s to meet a definite goal (course objective, or

personal educational objective based on an
individual career goai or felt.n d)

o to fit the student’s level of mof‘vp@on matur-
“ity, and capabilities

and evaluating individual projects However, the ' e to be meaningful and of value@ the student

same principles and techniques apply to the use of
the more comprehensive project method

Selecting the Project

But, where do these projects come from”? Who
selectsthem? One option s foryou, the vocational
teacher, to give students a prescribed list of proj-
ects to be completed This allows you to have the
needed materials available in advance and en-
sures that students will be learning essential
things (i.e., meeting course objectives).

The second option 1s to allow students free
selection of projects This does not allow you to
pre-order supplies and does notensure thatobjec-
tives will be met However, this second option en-
courages the students to take the responsibilityfor
their learning and allows the students to select
projects which meet their own needs and career
goals ’ = 1

1

A third option combines the benefits of the first
two options Thisthird option involves Qour provid-
ing students with a list of projects which ali meet a
specific ebjective The student s allowed to select
one of the listed projects or an acceptable aiterna-
tive The student then is responsible for planning
and sompleting the profect with your guidance

7
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as an individual
to stimulate experimentation and creativity |
to Integrate theory and practice
to be practical in terms of the availability and
cost of equipment and materiai, the time re-
quired, and the space required
e to place the responsibility for learning on the
student

The following adaptation of the selection ques-
tions proposed by Williamson & Lyle? can aid a
student in selecting an appropriate project

e Do { want to do this?
o Will it develop ability which | need?

e Tt 1s @ home project, will my parents ap-
prove?

Is it hard enough, but not too hard?

Does it have something to plan or manage?
[s it something ¥hat 1s practical an>d useful?
Do | have time?

Will it"help me learn something | need to
learn?

“Your role in all this 1s essentially that of a re-
source and guide You should set the overall
course ohjectives and aid students in selecting
projects to meet the course objectives and their
career objectives In addition, you should provide
students with related instruction and/or with re-
lated resource materials, guide student planning
and implementation, and evaluate student prog-
ress |fthe project is a home project, you must be
sure of parental consent, and work for parental
cgobperation and involvement

Planning the Project

Once the student has decided on a project
which meets the broader objectives of the course
he/she is taking or the career in which he/she is
interested, a plan for carrying out that project must
be prepared The plan should include the follow-
ing elements—

e adescription or sketch of the project itself

2 Maude Wilhamson and Mary Stéwart Lyle Homemaking Educatiqn in
the High School (New York NY Appleton-Century-Crotts inc 1961} i
191
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e the objectives ot the project, in terms of skills,

information, cohcepts, and attitudes to be
learned -

Iy theequupment supphes and facmtlesqeeded

mat 1

-« the activities to be performed in the order n

. which they will be performed

e the record- keepmg method to be used by the
student, ifa record’is to be'kept of how the
*project is progressing

e the methods of evaluation_ to be used, by
g&om (student, teacher, parent) and at what

nts in time .

* Let’'s take an example. Ms. Luke is teachirng a
unit on Business Ethica. In class, she and the stu-
dents have covered the general concept of ethics
and have discussed how thg concept relatés to the

business community. This is designed to meetone .

.of Ms. Luke™s objectives, “students will be able to
define business ethics.” However, Ms. Luke wants
* students to be able to do more than merely recite a
definftion. She also wants her students to identify
and /recognize ethical behavior, to desire to be
ethical, to recognize the importancé of business
ethics, and to strengthen their judgment skills.

She thereford presénts her students with a list of ~

suggested projects and asks them each to select a
project and pregpare a plan for that project Jimmy,
who is interested in a career in department
. store management, submitted the plan shown in
Sample 1.

es?:rplete the project, mcludnﬁg cost esti- ~

After Ms. Luke has had an opportunity to review
Jimmy's plan, she and Jimmy would ther) have a
conferente ,to discuss his plan. Ms. Luke can
suggest areas that are weak. For example, she
might ask Jimmy, “Is a 20-hour observation period
realistic? .. .. How might the manager feel if you
secretly observe him/her and then show up to tell
him/her about the unethical behaviors going on at
the store?” ‘

Ms. Luke will want to contact the store manager
to obtain permission for Jimmy's observation. She
and Jmmy can decide at what points during the

project she needs to meet with him to ensure con- .

tinuous evaluation. Finally, she can suggest re-~
sources that might help him meet his objectives.

Yy .
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SAMPLE, 1

,JIMMY’S-?LAN: R

1. Vlhatlnoodbloam

To be able to identify and recognlze ethical behawor

To see the importance of
2 Whttlpl.ntodo

ctjcing business e@ncs‘ ’ -

i
=

To find out what codes of ethics exist for business, and to observe the personnel at Cox Department
Store to find examplee of ethical and unethical behavior. -

This witt include doing these ﬂ\lngs - .

by February 27 . e Going to the library and seeing if there are any codes 0 ethucs for busunees
‘ organizations:

by March 2 o Going to the Better Business Bureau and ming famma( withits operatuo‘n.
. by March 10 - o, Observing business at Cox Department Store for a total of 20 hours.

. : o Kéeping records of ethical and unethical behaviors observed.

. o Specific areas to be observed are (1) how complaints &re handled, (2) how'
- , sales are promoted.by displags and by clerks.
by March 15 ° Meeting with the manager of Cox Department Store to discuss what | found.
3. th for mluaﬂon / 2 s

i will keep a record of what kam leam:ng and obmrvmg and check thts against what | have said | need to

dearmn.

I will gubmit a written report summarizing my ﬁndings. j
I will éxplain what | learned in an oraf report to the class. '

' . .

.

Executing and Evaluating the Project

It the project plan i1s carefully completed with
input from both $tudent(s) and teacher, then the
student should have httle trouble executing the
plan. Should trouble arise, it can be dealt with via
the continuous evaluation which was planned. In
other words, if the student has planned how prog-
ress will be recorded and évaluated, and If the
student 1s meeting with the teacher at key points,
then any problem that does come up can be rec-

, ognized and dealt with before 1t assumes major

proportuons

The flnal.‘ overall evaluation device should be
selected depending on the type of project the stu-
dent s doing. If the student’s objective'is to build a

" quality product, there should be evaluation critena

which define what “quality” means Or perhaps,
the evaluation could be Rased on whether the
finished product will sell

b

. ! \

If the project involves gathering information or
problem solving, a written of oral report could
serve as a means of evaluation Another option for
evaluating the latter type of project is to have the
student attempt to apply what was learned to a
new situation There are numerous’options, but
the key to remember is that if the plan was properly
prepared, then that plan should i#dicate what is to
be learned and how. Thus, that same plan can
serve as a basis for establishing the critenia to
determine If the planned learning occurred

Samples 2-5 show examples of the variety of
projects appropriate to the various service areas
Agriculture (Sample 2), Home Economics (Sample
3), Trade and Industrial (Samplé 4), and Distribu-
tive Education (Sample 5) Sample 61s an example
of a teather-structured project plan for a Distribu-
tive Education model store project

-
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SAMPLE 2

AGRICULTURE PROJECTS®'

CeRbowsanditer
-9 ROy OOWS e

. "o H03ers 1o be fattened for market

o Sowgs and lambs <
» 100 hieng for egQ production *
¢ 10atresof com.
& 10 sacwes of. wheat
o 1 acie &f tobacco

L]

o 5 acres of cotion™ ey

¢ 100 potted plants (ornarmenials)

T

T

1
improvement Projects e
.
’ .

N

"o swine herd improvement-+=--~"

o poultry flock improvement - ¥
o dairy herd improvement

¢ home grounds improvement

. o_homs Garden improvement ./

o establishing a ome-farm shop - :

o establishing a field of legumes -
o’ pastwe improvement o

e soil conasivation “:
o keeping farm accounts ™
° Jarm—fgmnyv tiving or five at meme projects

. '* . (

Y

3 Taken from Lloyd J Pht;;ps. Handbook on Agricultural Education in Public Schodls (Danvulés IL The Interstate PrTntms & Pubhsghers, inc 1972),

pp19(§;192 B '
LY'; 'q‘ ‘e
-
: 10’ 11 " ) . ”
v I
’

p

-




SAMPLE3 ',,).J o | T .

HOME ECONOM[GS PROJECTS“ o T
rr\ — el B -

IWO?MM . '-~f

o canning mlungr llunches'

 caring for_school garden

o developing roads&de-park .

° redocorating principal’s office ’e
e holding handicraft exhibit o

- caring for children on cdmmumt;z play-~
gfound .

o having bake sales
. e making garments for Red Cross
e sewing for the poor

L4

‘e

. Individual of Family Home Expedencgs

« e refinishing'ahd redecorating an atticroomto

o planning and experimenting with ¢learing up
after meals to reduce time and save’energy

e having and Budgeting allowance for per-

. s _ sonal needs

' .4‘(" //{ A2 ‘ ‘e preparing family meals for a week or more -
"I i< e completing an enfire wardrqbe by making.

some new garments and remedelmg older
ones

e preserving food
e assuming responsibility for care of the: home
refinishing furniture
improving family diet
adding variety to family diet
managing food budget for a week
improving personal groommg or manners

I3

[

- g

» ' A

1 N -

4 Taken from Wilhamson and Lyle Homemaking Education in the High School pp 183-193

,

- ) ) 11 1;

*

make a bedroom_.. - -

,

o taking care of a child for a whole day -




SAMPLE 4 .

THADE AND INDUSTRIAL EDUCATION PHOJECTS

mwmngagunmck o ouﬂltzlngoﬁﬁmnnoeofmopmawhls(eg,
: Myﬁmmeacutﬂngbow , piasﬁcmotalwoodetcltonpkeaproduct
,hdmugmddovobpinganlroningyeeva Product FI -

design and mass producing a product for .
1 4 .

Wmanddmlopingasuwerwamdis-
mm i - '_ (/./
odcdqxﬁngmddmlopingatool ; ' Lo e
.ododgnlnganddeveloplngaweathefvam ..+ ¥ o making toys for the poor .

. ) S, e . °
dedoningaMdevelopmgan Ioe.scraberfor .
car windows -
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SAMPLE 5

DISTRIBUTIVE EDUCATION PROJECTS5

uod\orwm
. « displays

. adiayout .
. ohsh rogister tachmques

S

' o .commodity market&ng'stud'es

o inventory control
o shopping traffic .
rhent devdlopment |
" o point-Ofpurchage sign and tags |
e accounting records
e change-making

<

Meet the Professionals Project

e Via interviews, determine the two outstand-
ing supermarket employees’in the commu-
wmty, and whaf qualmes they possess.

¥

Population Study Project

o Study the teenage market to see how popula- b

tion factors and trends affect marketing®

Study the over-65 market using magazi
ads. Present oral report showing how &ds
+  appeal to dlﬂ‘erem markets. -

Advertising Project

o Collect a&ﬁzg jingles and clasSufy them
by the moti which they appeal.

| Teen Customer Project

o Via a questionnaire, determine the buying

~habits of teens relative to fashnon merchan- -

dise.

Descriptive Words Project

o Via printed advertisements, compile a scrap-
- book of the ways in which descriptive words
are used to 8l products. ‘

7~

5 Adapted from Edward T Ferguson Jr (Comp) Some Basic Information on the Project Method :n Distributive Education {Golumbus OH The

Center for Vocational Education The Ohio State University n g )

?

¥




SAMPLE 6 ‘ s

PROJECT PLAN CASH REGISTER TECHNIQUES

-

. l .‘ 'L , . ¢ L . : - .-
mmmbumwmmmmmmmmmi

“Beings his or her purchases to be checked and bagged. Operating the checkout station begins with
prapering the cash register and checkout station for the day. And, iteonqludeswnhmeciodng-'outoftm
+ cash rogieer a the end of the ey /

pumnofhnpmpﬂbbhmﬂmyouwﬂhﬂnpmudumdopﬂnouﬁommmacash

v

€

' osmcﬂves:—. S - )
' You will demonstrateyour abcluytooormcﬂyopen acheckoutuatton Also, youwnll demonstrateyour
abuuymopemampcwhrogmproﬂcbnﬁy _

ey *y

- N B - > ‘ - . . - - - . _ ‘
‘ammons: - N | )
1. mmmmmmmmmmmmmm@mmmandamnge
coins and currency in their proper compartments. .

2 meﬁwcmmﬁﬁﬁonmmddsmmmmﬂﬂmasmdmgwmﬂwn
¢ are plenty of bags; making sure the cash regisier was clased from the prior day's business; etc.)

3 Haoomawwnecﬂomonﬂncashmgw”m}yogcurmmchﬂmnmybemw
4 Atmmofwmcmommmw;mmcmmm ‘ A
5. Evﬂutbyoumlfandmoo:dmachievamﬂbebw Meotwmfyourinstructoranddiscuasyour

achuevermnt )
) . Achievement Level ;
~ 1234356
CASH REGISTER TECHNIQUES 2.0 -
Expected Level of Achievement _1
4
[ 4 ;
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/ t You may wish to check the following sources in order to locate references |
\{  Optional (such as books, magazme articles, pamphlets videotapes, etc. ) which
Activity discuss or explain how the project method is usedin your specmc occupa- 7
tional speqalty library, resource center, resource person, peers, inservice
\' ' teachers
. e
» [ 4 . - Vad
. r »
4 * u may WISh‘tO arrange to meet with yo,n{r resource person anci/or peers
Opuonal ho are alsotaking this module. In this meeting, you could (1) discuss ‘the

Activigy project method from personal experiences, (2) discuss the readmg you
\ have done in the area, (3) generate a list of projects typically used in your
" occupatlonal specnalty or (4) brﬁ.nstorm for new project ideas

- ¥

& . . - : ~
L\ ‘ ’ .
/ ™~ You may wishto arrange through your resource person to visitaclassfoom
or a student vocational organization in which the project method Is being
Optional « used. During this visit, you could observe the method and/or actual project

Astivity work being put'into action. You could see what prolect plans the students
have developéed and used, how each project was or is to be evaluated, how
" , much time is 1nvolved in each project, etc You could also discuss what
motivational devices were used to tr)volve}mﬁents in project work and to,

keep them involved N,
., . L N '
> p‘ .
v
, . ‘ - /X
‘. b \
- ¥
- - y
’ . N ,
-
. . ,
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< The following item checks your comprehen5|on of the material in }]e

<, information sheet, Employing the Project Method, pp. 6~14. The itern
\ requires a short essay-type regponse. Please explain fully, but briefly, and .
make sure you respond to all st of the item.

L +

%

N\ ' :
SELF-CHECK ‘ L -
" Assume that you are about to use the project method to teach a particular unit. Describe how you would
» ' explain to your students (1) the purpose of completing projects, and (2) the steps and procedures they
LT will be following. You need not have a particular, unit in mind; this should be a general explanation
designed to motivate and orient students to the project method.

L / ~ } R
*’ 2
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Feedback

Compare your written responsé to the Self-Check with the Mode! Answer
given below. Your.response need not exactly duplicate the model re-
sponse, however, you should have covered the same major points

&

MODEL ANSMWER

in explaining the project method, you should
» have covered the following areas. student motiva-
- tion, teacher responsibility, and student responsi-
bility. ]

You should have provided motivation ex-
plaining the advantages, of the project method.
You sh explained that projécts allow
students (1) to be-astively involved in their educa-
tion, (2) to be creative; to experiment, (4) to
work in their own areas o erest, (5) to pursue
activities related to their own bs,reer goals, (6) to
apply that they "are Iearmng and (7) to, self-
evaluate

You should have explained your responsibility. ,

You shpuld have mentioned that you will assist the
students ip selecting,and planning thenr projects,
and will be available to guide and evaluate their
efforts throughout the project

r'd

»

[ 4

You should have explained their responsibllity.
You should have made them aware that the major
responsibility for the projects rests on their shaul-
ders. They are responsible for'selecting appropri-
ate projects. To clarify what is meant by “appropri-
ate,” you could list for them the eight questions
suggested by Wnliamson & Lyle (seg p 7 in this
module)

They are responsible for planning for-their proj-
ects. To illustrate what should be contained in a
plan, you could list the six elements described on
pp 7-80fthis modGle.They are responsible for (1)
discussing their plang with you, (2) executing their
projects according tb th8se plans, (3) evaluating
their own, projedts, and (4) meeting with you to
co- -evaluate their projects.

\ . s

4

_ LEVEL OF PERFORMANCE: Your completed Self-Check ahould have covered the same major points as
the model response If you missed some pomts or have questions about any additional points you made,
review the material infhe information sheet, Employingthe Project Method, pp 6-14, or checkwithyour

resource person if necéSsary
F oA

RS
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Leaming Experience 1l

-,

Enabling

Objective

Feodback \

* hypothetical student basad on what has occurred in his project by the time |
of his first checkpoint.

tng your written outhne with the Model Advice, p. 31

N :ovsnvnsv( _

. . - ' 1

: , . ’ . . @ " 3 .
st | e . 3 z

Given a senes of case study emsodgs demonstrate how you wou idemploy ~
the project method. ) — . .

. « .
- . ! o

v

- . . - v
¢

L 4

K , . ) -
You will be-evaluating your competency in generattng a ltst of projects, .
" using the Project Checklist p.23. - IR

- . ol "
» e

You will be cntnquung a pro;ect plan sub’mltted by engnotnettoal student -t

+
3

] . \‘

You will be evaluating your competenchn cntuqu:ng the project plan by . o

companng your cdmpleted ciitique wctmhe Model Cnthue p. 27,

4
t

4
3

r \

. ] .’
r [} - + = 4
[}

You will be outlinlng the advice and guidance yau would erovide to the

»

‘ .
’ /
. .

. . . ‘ “
- ~

’

You will be evaluating your competency in guiding the student by compar-

. . . . e , .

- '. 19 | 20 ,‘ | . .s

»

‘e

WA

LIk
1 vt

Aoty o
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Aruitoxt provided by Eic:
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N

Yol will be evaluating you oompetency in constructmg a project checklist

by comp&nng yaur completed checklist with the Model Checist,p. 35.
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Assume that you are teaching a unit on “Citizenship in.the Community.”
The objective is to-have each student take an active part in comyhunity
concerns and to be of service to the community. As part of this unit, you
have recently had several speakers from the commiunity talk to your class
. ‘ . about the opportunities for service in the community. This was followed by
a pand! discussion by class members on the topic, Commumty Service.

the studgnts’are now enthused and want to stop talking and startacting.
You suggest each student plan and execute a community service project. |, -
To get them started, you pass out a list of suggested projects. They can
. select from your list or select an alternative, but at least the list will serve to
. . get the pumps prlmed

Activity .

Inthe space below generate in writing a list of ten possmle prolects Use
a community with which you are familiar, your own service area, and high\,
school vocational students as a frame of reference.

COMMUNITY SERVICE PROJECTS

1, _ \

Febdback After you have developed your lisf of projects, use the Prolect Checkl;st p.
- i 23 to evaluate your work.

&

/
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" PROJECT CHECKLIST

Name

' Directions; Place-an X in the NO, PARTIAL, or FULL box to indicate that
each of thpe following performance components was not accomplished, |
partially accomplished, or fully accomplished. If, because of special cir- O

cumstances, a performance component wgs not applicable, orimpossible v
to execute, place an X in the N/A box. *: Resource Person
LEVEL OF PERFORMANCE
N
. < o s
& & &
. / . H
' ) -
Each project: . . 0 D

1..is related to my service area . . .. e e e
¢

2. does, infact, provide some needed service to the community (meeté the
unit objective) .... . ... ... o

.

3. is realistic in terms of cost involved .... ... e

‘4, is realistic in terms of time involved (remémber, this is part of a single
unit) ... e e ..

O OO
OO0 O 00O

5. is realistic in terms of the general abilities- of high school vbcational |
students . .. .. . . o Cee

000-0 00 O -a,
000 O 00 O

[l

) . 3 £ 4
6. is potentiaily mteresting .. . . AU D
[l

7. is potentially challenging | ) . e

*

LEVEL OF PERFORMANCE: All items must receive FULL, or N/A responses. If any item receives a NO, or
PARTIAL response, revise your list of projects accordingly, or check with your resource person if necessary.
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‘Dave Smith, one of the students:in your class, is planning to.‘beéqfne a .
landscaper. He chooses a project which will serve the community and use.
his landscaping skills and interests: He submits the following plan. Review
* this plan, checking for strengths and weaknesses. Normally, you would ..
meet with Dave to discuss his plaﬁ‘i blUt since he's only hypothatical, c 4
describe in wrmng the suggestions you would make and/or the questlons ‘ '

you would raise about Dave’s plan. °

. : .
PROJECT PLAN . ‘
1. What | need to learn ’ . -

To be-a contribufing member of the cqmw

2. What | plan to do -

There is an elementary school in the eas&d of town that has really run-down grounds. | plan to
»  meet W|th the principal there to explain how | will organize a group of-students from the schoot to

improve the grounds. We will work Saturdays. We will plant shrubs, trees, and grass. We will paint

the playground equipmient. It should look really nice once it's cleaned up. This way, notonlyam | -

involved, but I'm helping others to be involved, too. . .

This will include doing these things: |

by May 3 e Mestingpwith the prmcnbal to outlme my plans. v

by May 8 e Organiging the group of students and telling them what | need them to do.
e Getting ahold of the shrubs, trees, and grass seed .

by June 5 e Completing the landscaping of the grounds.

4

3. Plans for evaluatlon

| will ke®p a record of what occurs at each organizational meetmg and each work session

My work can be evaluated by the quality of the finished product and the elementary pupils' reaction
- to it. . 2

—







. tions. His present plan does not see

Compare yout completed written critique of Dave's project plan with the
‘Model Critique given below. Your response need not exactly duplicate the

Fredback

points.

model response, however, you should have cox’/‘ered the same malor

[y

3

MODEL CRITIQUE :

. ‘

b’avé's plan has basic merit, but there are a few
serious weaknesses in it. First, his objettive needs
to be stated in more specific, behavioral terms. As
presently stated, it would be difficult to measurg
the achievement of the- objectlvel What does a
“contributing” member look like? Another weak-
nesg involves the’'way In which He Is imposing his

* phan on the persons at the elementary school The

other weakness concerns the.source of all those
shrubs and trees, and all that grass seed and paint

Dave needs to be made to think through the
concept of “service.” Does it mean deing good t¢&
others on your own terms whether they want 1t or
not? Dave will .need’to play a more nondirective
role. He can meet with the principal and offer to
share whateverskills he Ras, but he should not tell
the principal what he's going to do. The'way 1t is
planned now, he could seriously alienate the prin-

. cipal and the puptls by walking into their school

and telling them .that they have run-down

schoolyard . «

“To allow the principal and the group to have an
input into what happens, Dave should not have
completed a detailed final plan, but should have
planned sufficiently, to be able to descrige the op-
to have
enough information to answer the questions the

principal will most likely ask. For instance, where
are the shrubs, trees, grass seed, and paint coming
from? . .lsanurserydonatingthem? . Areyou
going to ask parents or pupils to donate money to
buy them? . .If new seed is putin by June 5, who
is going to care for 1t during the summer {0 make
sure it flourishes? . How are you going 6 notify
students? ... When and where are you going
to meet with them to organize? Will there be
adult supervision? .. Will four Saturdays be
enough? What happens If it's not enough
time? . Etc.

Finally, Dave deeds to clanfy the second item in
the evaluation section further If the offlective Is to
be a contributing member of the community, then
he needs to be able to measure whether he, 1l fact,

contributed in the sense of adding something
. positive to the community How Is he going to get

at pupils’ reactions, principal’s reactions, parents’
reactions? What device will he use? How can he be

sure that they are saying what they really think? |

Perhaps allowing them to be more involved in the

'plénmng phase could alleviate some of these

evaluation problems,

‘bverall, Dave has a good idea, but he negeds to
do more planning before he's ready to begin the
project.

LEVEL OF PERFORMANCE: Your completed critique should have covered the same major points as the
model response.'lf you missed some points or have questions about any additional points you made,
review the material in the information sheet, Employmgthe ProlectMethod pp 6-14, orcheckwith your
resource person if necessary

»
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S, Dave firmed up his plan and modified it to be mdre specific in terms of its
objectives, and more realistic in tern\s of supplies needéd and time in-
+ volyed. You met with him again to plan checkpoints, and to suggest some
magazines you know of that show different low-cost landscaping schemes
for school facilities. e s

©

tionajineetings. Afterwards, ydy chat briefly with Dave and the principal.~
- You r#3lize that the principal is funning the show and that Dave is being
. v allowed to do very little in the way of decision-making. His enthusiasm
i seems to be disappearing rapidly. Outline in writing how you would handie ,
this. Who's at fault? What steps can you take?

At the first checkpoint, you Vixt%t:e scheol to attend one of the organiza-
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the same major goints.

13

. " L .

e

Compare your completed written outline for guighng Dave past this
checkpoint with theoModeI,Ag'mce given below* Your response need not
exactly duplicate the model response, however, you shouid have covered

‘y
<

1 b

‘MODEL ADVICE * -

. <

ect and he can't be blamed for wanting to be in
charge. It’s the, principa[‘s sc;nool and he can't be
blamed for wanting to be actively.involved irrany-
thing affecting that school

,However, this situation goes back to Dave’s orig-
inal plan and the problems there The one thing
that Dave really heeds to learn is that "providing
service” is not'equivaleht to “domgéomethmg fer

It's not really a questioh of fault. It's Dave's proj- )

others.” It means offéring what you have and can
do, and being willing to help in any capacity.

Dave can be proud that his idea motivated the

_principal ta.act. If Dave truly wants to provide ser-

vice, he should be concerned about whether the

" project gets completed, not about who takes the

major responstbility This needs to be discussed
with him at this point.

" LEVEL OF PERFORMANCE: Your completed outhine should have covered the same major points as the
model gsponse. If you missed some points or have questions about any additional points you made,
review the case study material, pp 21-29, or check with your résource person if necessary
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4

s June 5th. How are you going to decide.whether Dave's project has been
successful or not? Make a checklist of the items you would use to measure
how well Dave met his’objective A blank form for you to use I1s provided

befow. . . r

. _ LEVEL OF PERFORMANCE
¢ 3
. :
- /vz} S &

PROJECT EVALUATION CHECKLIST

_%» S~

!

OoooooooooooooOoooomaq, -
Ooooogooooonoooooooo s

’

0O0000000000000008000-, &

\
nOO0000000000n000000.
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. ' . N
. Compare your complated checRlist with the Model Checklist given below.
Feedback The items on your checklist need not exactly duplicate the model items;
’ however, you shouid have covered the same major pomts

LEVEL OF PERFORMANCE

MODEL CHECKLIST

1. Dave's checkpoints and deadlines were met on schedule

S I G N Y O 0 P

2. Dave's records are thorough and neat

D DD My

000000 0O 0 00 «
000000 O 0 OO a,

3. Feedback from the principal and pupils indicates that Dave S rec-
ords are accurate .

4. Feedback fromtheprincipaland pupnlsmdncatesthatthey feel Dave D
. made a'valuable confribution to their school o

5. Feedback from the prmmpal and pupnls mdmatesthat Dave worked D
well with others involved -

., - -

\
. The schiilyard IS nmpn\ved from what 1t was

The pri I: pupils, and parents are pieased with the schoolyard

!

Dave's attitude improved as a result of this expenence [:]

© ® N o

Dave’s self-pvaluation was honest and accurate . . D

-
10. Dave met his pro;'ect ob) D

LEVEL OF PERFORMANCE: The i}ems on your completed checkiist should have covered the same
major points as the model items If you missed some points or have questions about any additional
points you /made, review the materiai in the iInformation sheet, Employing the Project Method, pp. 6-14,
. ;and in the case stydy, or check with your resource person if necessary

+
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Learning Experience i

, . s . _ FINAL Expenlzﬂcz.‘

Asyouplm runitsoﬂfmtion decidewhenemployingﬂnprojoct
.:method couid be used effctively to aid in meeting the unit objectives.
" Based-on decision, empioy the project method. This will include— |

selecting modlfying. or devdoplw whk:h includes this

\.auiwngsnmmnnbcﬂmpmimandmpbﬁngprohctphm
e guutngsmdentsinexowﬁngmeirprobcu :

. evaluatingthepfojectsinooopemionwimmmdom
mmemmenaumd’mhmm you will need to have access to P

o, - anmtt)mechoolﬁnuaﬂonmanpxmmofﬁmo(og fourtostx

3 fo As you completeeacnofmeabwoacﬂviﬂu,doctmemyouractiom(in"
/ ) i writing.ontapemroﬂghalog)forMMpurpom )

A\

e T Yourresouroepe!sonmaymtyoutowbmnyobrwrittenumtplanto‘
- 1 . 'him{her for eval before you present your unit. it may be heipful for
s e himfherto use the T Ffrom Module 8-3, Devejop a Unit of Instruction, to
‘¥ .~ .~ guide his/her evaluation. )
L . . - T . - ‘
. -7 .

| U S \ s

T + Arrrange in advance t6 have your resource person your documenta-

) ﬂonand;bsomyouruseofmopfojectmeﬂiod rlngatleastbnokay
Point .

“Yburtotalcompetmcywmbemeaedbyvourmourc’non uslngthe
~ - Teacher Performance jsseesment Foym, pp. 39-40.

pdnthecﬂteﬂaspocmod in this assessment instrument, your
resource person will determine whether you are eompetent in omploying .
’ N the project method

* For a definition /:f “actual school situation, see the inside back cover
. / ‘ =
/
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TEACHER PERFORMANCE ASSESSMENT FORM

Employ the Project Method (C-9)

. - -

" . Directions: Indicate the level of the.teacher's accomplishment by placing j,

an X in the appropriate box under the LEVEL OF PERFORMANCE head-

* ing. If, because of special circumstances, a performance component was
ot applicable, or impossible to exécute, place an Xinthe N/Abox."

LEVE|, OF PERFORMANCE

- ‘

The teacher assisted the studentin selecting a project that:
1. met unut objectives

2 met the student's career objectives .
3. was within,the student’s capabilities
. [ ]

_ 4. could interest, motivateé and challenge the student ...

5. was realistic 1n terms of cost and/or availability of mate-
rials, equipment and facilities ................ . s

The teacher assisted the student In planning by:
6. going over tbe‘plan and 'suggesting where it mught be

makmg sure that the plan |nc|uded a measurable objec-

. making sure that the plan included a carefu analysh of.
the steps to be.completed * . . . . . ‘ .........

- “' ‘

. making sure the plan mcluded a list of needed supplues
and equipment, and the estlmated costs .i...

keeping, evaluation, and¥fogress checkpoints .

» 3

. making sure that the pla&ncluded devices for {ecord

. suggesting resources and instructional matertals

. . . ) .
The teacher guided the studentin executing the project by:
"12. checking student progress periodically

' 13. suggesting changes when neaassary
14. offering encouragement and positive reinforcement

The teacher gulded the ovaluatlon of the project by:
15. evaluating sfudent progress during the project . ...
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T e 16._making sur ¢he student was keeping rgcords of his/her D %
progress ng the project (optional) .. ... ....... B D

=

A evaluatmg the project at-its termination ig terms of D
R ‘whpther or not objectives weremet ......... ... ...

‘_? 18. reviewing the student'’s evaluation of the project ..... D

-

‘ - \) 18, evaluating the project copperatively with the student . D D

P
- - - .

s : :
LEVEL OF PE“FORMANCE All items must recewe N/A, GQOD or EXCELLENT responses. If any item
receives a NONE, PO or FAIR responge, the teacher “and, tﬁe resource person should meet to
determine what additg;‘l activities'the teacher needs to complete i m order to reacH‘competenchn the
weak area(s)
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ABOUT USING THE CENTER S PBTE

“MODULES ~ , Y

Organlzaﬂon ot
Each module is designed
_ih a particular skill a

elp you gain competency
ed impprtant to teach-
le is made up of a series of learning
e provrdlng background information,
practice experiences, and others com-
- bining these two functi¢ mpleting these experi-
. ences should enable you to achieve the terminal objec-
tive in the firfal Ibarning experience. The final experience
in @ach m:?le always reiquires you to demonstrate the

skiflinan algchool situation \whenyou are an |ntern

a student t8acher, or an |nserv1ce teacher.

Procedures . 4
Moduleg-are designed to allow ydy to. mdlvuduahze your
-teacher education program. You need to take only those
moduies covering skiils which you do no§ atready
Slmllarly you need not complete any learning
ence within a module it you already have the sk
neded: to compl’ete it. Therefcre, ‘before saking any
module, you should carefully review (1) the Introduction,
(2) the.Objectives listed qn p, 4, (3) the Overviews pre-
. ceding each learning experience, and (4) the Final Ex-
rienca. After comparing your present needs and com-
peten n? with the informatidn you have read in these
you should be ready to ma&one of the foliow-

mg decisions:

" e that yoa do not have the competencies indicated,

and should complete the entite modute

¢ that you are competent in one or maYe of the 'en-

~ ablmg objecfives leading to the final Jearning ex-
nenence and thus can omit that (those)'tearnlng\

penence(s) -

o that yol aré already com tent n this drea, and
ready.to cdmplete tthe fma earnlng experience In
order tb ! ‘test out”

" o that the modtie 1s lnapprophate to your needsat
L this time .
When youare ready to take the finai learning expertence
+ have access to an actual school situation, make the
ggessary arrangements with your ‘resource parson. If
. you do not complete the final gxperience successfully,”’
meet wrth your resource person and arrange (1) tere-
the experlence r (2) complete (or review) previous
W the'.m8dule ‘or other refated, activities
by\rour resource persorr befgre attemptmg to
repeat the final experience. -

Opttqns for recycnhg allp also available In each of the

. learfiing experiences preceding the-final experience
Any time you do%\ot'meet the fminimum leve| of perfor-

. mance required fo meet an ‘objective, you and yoyr re-*
source person may meet to select activities to help yoy
reacty competency. This could involvé (1) completing,
parts okdhe mbdule previously sklppqd (2) repeating
activities; (ﬂ) reading suppleimentary resources or com-
pleting additional activitiés suggested by the resoutc

, person; (4) designing your own. learning €xperience, cfr
-(5) completing some other activity 5uggested by youor
your resouroe person

v ‘ ‘ \
- .‘ '
L K

+ tion, distributive educa

-

« T

Terminology ‘ ..
Actual -Schqal Situation . .. refers fo a sifuation in .
swhich you actually working with, and responsible

~ for, secondary or post-secondary vocational studentsm

a real, school. An intern, a student teacher, or an in- .

service teacher would be functioning iman actual school

situatfon. If ydu'do not have access to an actual school

" situation when you are taking the module, you can som-

plete the module up'to the final learning expenience. You

would then do the final learning experience later; 1e.,

when you have access to an actual school sifuation.

Altemate Activity or Feedback . . . refers to anitemdr .-

' feedback. device .whichmay substitute ‘for required
items-which, due to special circumstances, you are un-
able‘to compjete. .
Occupatlonal Specialty refers to a specific area of
preparatjor: withia a vocatlonal service area (e g, the
servic®¥irea Trade and Industrial Education includes,
occupatipnal * specialties such as autggmobile me-?
chani elding, and electricity)
Activity or ‘Feedback .

Option
which 1s fiot required, but whigh 1s designed to supple-
ment and enrich thg r.qurred items Ina learning.experi-
ence. .

refers to an item

Resource ﬁrson .. refers to the pérson in chgfge of
your educational program, the professor, \nstructor,
Mmlmstratér supervisor, or cooperatmb/ pervising/ \,

' “classroom teacher ‘who™is gurdmg you in ak-mg this - .8
module

Student .- .'refers to the pemon who | nrotled and
‘CCGIVI nnstructlon Ina secondéry or post- secondary L4
-educat nal ingtitution.> *

Vocation rvice Area . ., referstoamajcrvocatlonal

/

tield - agriclitural educatipn, business and office’ educa-
n, Health ogeupations educa-
tion, home etonothics education, industrial arts ede- -
catiop, tachmoal educatton prtrade and\ ndustrlaledu
catign. . <
You ot the Teacher refers to the person who IS tak-
ing the mddule. - ‘p

+ v . -

, 1 4
Levels of Performance for Final Amssment

- The criteriorr was not met becauseflt was not A

appl]cable {0 the situation.
Nagne . 0 attempt was made to meet the critenon,
aithough ft was relevent N >
Poor . he teacher 1S unable to pertorm.thls kil or

. has only ery Hmited ability o perform it .
Fair. . The'teacher 1s-urmable to perform this skill ip an
acceptabje.manner. hut has some abliity to pertdrm it
Good . The teache is abte to pertorm this skill in an
eﬁeqtlh mannér .

Excel . #The téather isable to pertorm thisskillina
very émﬁ:tlve rmanner, .
N r B
~ \
) ' . 7.
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T C-27

Titles of The Center;s

Performance-Based Teacher Education Modules

'cmA'mmmmmEmﬁﬂon

A-1  Prepare for a Community Survey.

A-2 Conduct a Community Survey .
A-3  Report the Findings of a Community Survey

A-4 Organize an Occupational Advisory Committee .
A-5 Maintain an Occupational Advisoty Committee ,
A-8  Develop Program Goais and Objectives

A-7 . Conduct an Occupational Analysis N

A-8 Develop a Course of Study

A-8  Develop Long-Range Program Plans

A-10 Conduct a Student Fotlow-Up Study

A-11 Evaluate Your Vocational Program

13
Category B: Instructional Planning \
B-1 Determine Needs and Interests of Students '
B-2 Dewelop Student Performance Objecties A
B-3 Develop a Unit of Instruction
B-4 Develop a Lesson Pian . *
B-5 e Select Student instructional Materiais \‘/
B-6 Prepare Teacher-Made Instructional Materials

\

Category C: Instructions! Execution -

C-1  Direct Fieid Tnps

C-2 Conduct Group Discussions, Panel Discussions. and’

posium

C-3 Employ Brumstormmq Buzz'roup and Ouest»on Box
Techmques

C-4  Dirget Students in Instr g Other Students

C-5 Empioy Simulation Techniques

C-6 Guide Studgnt Study

C—g .

c-

c-

c-10

c-1

Direct Student ratory Expenénce
Direct Studenteranb*lymg Probiem-Solving Techniques
Empiloy the Project Method
introduce a Lesson
. Summarize a Lesson
C-12 Empioy Oral Questioning Techniques
C-13 Empioy Reinforcement Techniques
C-14 Provide Instruction for Slower and More QOapable Leamers
C-15 Present an hiustrated Talk
C-18 Demonstrate a Manipuiative Skill
C-17 Demonstrate a Concept or Pnnciple
C~<18 Iindrviduaiize Instruction
C-19 Employ the Team Teaching Approach
C-2Q Use Subject Matter Experts to Present information
c-21 re Bulletin Boards and Exhibits
C-22~ Present Informatjon with Mode!a Real Objects. and Fiannel
Boanxds
C-23 - Present’information with Ovemead and Opaque Materiais
C-24 Present infarmation with Filmstnps and Shdes
C-25 'Present Information with Fims 1
C-26 Present informatign with Audio Recordings
Present information with Televised and Videotaped Materiais
C-28 Employ Programmed ruction
C-29 Present In'Ormatwnfz‘tm Chalkboardand Flip Chart
Category D: instructiona! Evaiustion

D-1  Establish Student Performance Criteria \ .
D-2 Student Performance Knowledge

D-3 Student Performance Attitudes

D-4  Assess Student Performa Skilia

D-5 Determine Student Grades

D-6 Evaluste Your instructipnal Effectiveness

Category E: Instructional lln'nmmom
‘E-F ‘/Pro)oct Instructional Resource Needs’
E-2 '/ Mangge, Your Budgeting and Reporting Responslbrlme?
E-3 _ Arrange for improvement of Your Vocatnonul Facihities
E-4 ° Maintalga Filing System

»

- | .
Provide for Student Safety
rovode f he First Aid Needs of Students
ts in Developing Self-Discipline
Orgunlze the Vocational Laboratory
Manage the Vocational Labdratory

Category F: Guidance

F-1  Gather Student Data Using Forma! Data-Collection Techniques
F-2 Gather Student Data Through Personal Contacts

Use Conferences to Heip Meet Student Needs

Provide information on Educational and Career Opportunities

Assist Students in Applying for EmploymenﬁunherEducatwn

cmogofy G: School-Community Relations

E-§
E-6
EL7
E-8
E-8

F-3
F-4
F-5

G-1 Develop a Schooi-Community Relations Plan for Your VOC*MI
Program

G-2 Give Presentations to Promote Your Vocational Program

je-a Develop. Brochures to Promote Your Vocational Program

G-4 Prepare Displays to Promote Your Vacational Program

G-5 Prepare News Releasss and Articles Concerning Your Vocational
Program

G-6  Arrange for Televisionand Radio Presentations Concerning Your
Vocational Program

G~7 Conduct an Open House

G-8 Work with Members of the Community

G-9 Work with State and Local Educators

G-10 Obtsin Feedback about Your Vocational Program
Category H: Student Vocational Organization

H-1 Deveiop a Personal Philosophy Concerning Student Vocatiénal
Organizations

H-2  Establ Student Vocational Organization

H-3  Prepare ent Vocational Organization Members for
Leadership‘Roles

H-4  Assist Student Vocational OrganizatiortMembers in Deveioping
and Financing a Yearly Program of Activities

H-5 Supervise Activities of the Student Vocational Orgunlzatnon

H-8  Guide Participation in Student Vocational Organization Contests

Category |: Profe: Role and Development

-1 Keep Up-to-Date Professionaity

-2 Serve Your Teaching Profession

-3 Develop an Active Personal Philosophy of Education

-4  Serve the School and Community

i~5  Obtain a Suitable Teaching Position

-8 Provide Laboratory Experiences for Prospective Teachers
-7 . Pian the Student Teaching Experience

-8 Supervise Student Teachers

Ci#tegory J: Coordination of Wm. Education
J-1  Establish Guidelines for Your Cooperative Vocational Program

J-2  Manage the Attendance. Transfers, and Terminations of Co-Op
. Students
J-3  Enroli Students in Your Co-Op Program
J-4  Secure Training Stations for Your Co-Op Program
J-5  Place Co-Op Students on the Job
J-6  Develop the Training Ability of On-the-Job Instructors
J-7  Coordinate On-the-Job instruction
J-8  Evalua®Co-Op Students’ On-the~Job Performance
J-8  Prepare for Students' Related instruction
J-10  Supervisa an Empioyer-Employee Appreciation Event
RELATED PUBLICATIONS -

Student Guide todJaing Performance-Based Teacher Education
Materials

Resource Person Guide to Using Performance-§ased Teacher
Education Materiais

Guide to the impiementation of Performance-Based Teacher Education

\

For information regarding avallabiiity and pricea of these materials contact—

\ AAVIM -

4

’ = American Association for Vocational instructional Materials ~

. 120 Engineering Center e University of Georgia e Athens, Georgla 30602 e (404) 542-2586
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