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. Jhe subject df career education is a vast and complex
one. For wxample, it often emphasizes alternative educational

prograns’/ for high school and junior high students that may involve
"substituting work for academic experience in industrial settings
_outside the schools. or it may enconpass recurrent or iifelong
education programns for adults that provide additionalk ednc;;ion which
may or may not be work related.- The youth oriented ideas can mean
less education while the concepts aimed at adults suggest mcre. MNo
one would deny that education and work are related. The real issuae is
"what form any advocacy ‘movement takes and - vhose "interests it serves.
The rationale behind much’ of the federally supported careger edpcation
‘effort is weak, and many of the programs seesm to.be more in the~

.interests of big business than in the interests of our nation's

youth. Carleer education cannot solve tle youth upemployment problem,
but certainly there are youth problems that well-directed career
edecation programs could help with. The American Pederation of
Teachers advocates dissemination of more infofsation on job '
availability, occupational projections, and jod access. It supports
job training programs which build upon a basic education by, conbining
further acadeamic experiences with op-the~job experiences; but it
stroangly opposes any occupational education program that would
diminish generdl ljiberal education or that would endgnger present
child labor, linilul vage, early school leaving, and health and
safgty lavs. It also strongly opposes programs that involye- tufning
over some of the reSponsibility for_pw!}ic education to thc private
sector. (BL) ’ z
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Labor has warned~a{ainst permitting
vaguely thought through career education
“plans to convert the schools into simply job
traifiing institutigns. Relating education to
the world of work is _important, but it is

zenship, for their future roles as members of *
their famjlies, and for the fullest develop- _
ment of their human potential. Although
most of the official spokesrhen for career edu-
cation pay Hp service to this principal, their
actions do not always follows their rhetoric.”
—From the AFL-CIO. Executive
Council Report to the Eleyergh
Convenhon‘ October 2, 1975
The idea that there isa need to more
—closely, relate schooling and job
r ed a lot of at- -
tention from the recent leop-Ferd :
Administrdtion.” ‘‘Education and -
Work,” as the concept is termed, hal?”
an all-emcompéssing appeal whlch
includes a :bread -range of &
programs——everythmg from “career - .
educatlon to “lifelong,” “recur-
l'ent “continuing’”’ and even .
“competency-based” education.
But, promotion of ‘these coficepts is -
really motivated by quite difterent
assumptions about the valye of
education—some positive, other '
negative.-Some are committed to its
intrinsic worth while others seém

2l

Lt

not educational- at all .with the
rhetoric &f learmng .

The subjectis a vast ene, and many
of the programs it now incorporates
seéfh to be moving in opposite di-
rections. “Career education,’” for
example, often emphasizes alterna-
tive educational. programs for high-«
school and junior high school stu-
dents that may involve, substituting
work for academic experience i in-
dustrial settings outside the schools.
n,” “real life” experience for youth
may have the net effect of diminish- -

e

relatedto” ™~ 77
* preparing students for the demands of citi-

I3

~Such programs aimed at "’hands : -
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, ing the academic and intellectual ex- } ‘garrow theirhorizons. The thrust of - a recruiting center for these jobs); (4)
sperience of school in the name of oc- |* thelt emerges from one administration—whether at the %hat workers play acounseling rolein ~
cupational. “relevance.”. And, to | ‘education and work’ | federal or state level—need ndt be giving career advice; and (5) that
support this theme, career educators | theme eould add si the same as its predecessor. Mpgg-. “every student leaving school be
want younger children to Be expdsed | nificantly i&dued-__ < 1 fully the, analysis that follows” will equipped with a marketable skill.”
to curriculum that will provide for | tional enrichment of lead tosupport for positive programs.  Marland’s. emphasis on the
““career awareness.’”’ Unlike vo- | "~ our ne 's youth, or it | and opposition to those that are Chamber of Commerce ‘ideas and
catiortal education, which involves " could.diminish their ‘dangerous. their? clear money-saviig implica-

* _specific job tfaining for students who | work possibliiities and- ot ___ tions make it guite understandable

. choose it, career education is sup- | narrow theirhorizons.” I The History ) v why ‘business was so enamored of

posed-to be for everyone. ~ . o, . 1. The.fistorys his caf®er education proposal. It alsg
Récurrent or lifelong education’ ' 17 _ telps to ekplain why his book barely
progtams, on the other hand, are di- : N Education and work as-a policy entibis organized labor’s critical

" rected primarily at adults, and pro- | | .~ .| themereally begins with<areer edu- reaction to the concept. In speaking -
vide additional education’ which may e . L cation. Tlte career edutation }deq,k-of tlwrele ofindust:'y, M?rland says: -
‘or may not be work related. The - came originally from Sidney Ma “ i
yout orented idess an mean s | o, U2 Commigsoner o Edis. i ko v ok sl

. education while the concepts aimed, \ ) “tior under Richard: Nixon during. occipiesin educatior: Thereis.aréadiness on

, ~ iat adults suggest more. In the first . . 1-1970-72 and Assistant Secretary of . the part of industry for this larger Yesponsi-
. instance work is viewed as a substi- . — Belucation during 1972-73. A pyopo-  bility, Stlng’comfmétments extended in re-’
tute for education while in the last . R A nent of closer linkages between busi- cent yearsiy the U5« Chantber of Comrherce
ore education is.seen as‘a supple- K A wess and the schools, Marland cape aﬁimmyiﬁmm corporations make clear

‘ent to the basic high school educa- .- . to his post with a background in’ ¢+ the "willﬁd‘g‘n‘é‘é% of induistry to take-on new
tion which mast adults already haVe. L ‘ advocacy of business education prajs "fesponSlb‘hf:es lnc“ﬁ;;&'?e?f}@me"t of “the

" Its purpose may or may not have ) S ) « | ects like performance cori;rgct“i” ¢ young. - e e L
; anything to do with, work. So far : .- . 1 .Performance contracting invplyed.:- Essentiqlly, Marland defines career

. - career education has managed toget | -~ .- business in' “contracts’ in ‘'wijighé’education ‘as.a combined academic

- By cheaply primarily on monies orig- | : . | they would providé educatignafiie-"¥and vocational thrust that begizts in
inally -slotted for vocational éduca- v . (sougeas in retiirn for agreefrip@n. “the -cartiest grades. The idea is to -
tion. Lifelong education, recurrent| . - ° amounts of student achtevemeént. To ‘provide students-'with increased .,
education and continuing education, . Marland "careér education’’ repre- -careér awareness; and give them the
on the other hand, havereceived lit- |* ‘ | sented stillanother means of furning  skills they will need to get jobs as
tle more.th service—a fact that ' educational functions over to private soon as they leave high school. The -
undoubtedly relates to their inevita- ( . __ 7| indusry..In his book Career Educa- assumption is made that career edu-.
ble expense. - : ) : ¢ o i tion, Marland devotes twenty-twe¢ cation will heélp to réduce unem- *

No ofie would deny that educatién ! T pages to the U.S. Chamber of Com- ploymentsince “salable skills” ate its
and work are related. The real’issue |, ' gnefce’s program.for career educa- ‘end result. Supposedly this will also
. is what form any advocacy move- |’ w ”, {1 tion whicRincluded the following }lglp to solve the problem of wokker - -
_ _ment te increase that relationship | # ' ... ~l\deas: (D:tﬁ?%profeséionahteaehers dissatisfaction which, allegedly ve--~ -
takes. Whose interests does-it| - - ~# . . |-bxchange s places .with workers: sults from o¥eér-education, ‘over:
serve—business, a Republican ad-|{- =~ ° " .} periodically; (2).that all high school qualification and'subsequent worker

' minigtration, educators, ot the'stu- | . - . _+| students have work experience atre> alienation. . . .

« dents themselves? Educational pol- o . v duced wages or gader terms that  Marland’s method for promoting -
icy that emerges from the “education _ R 1 allow them ta, d,in ‘acaderhic this set of ideas initially involved
and work"‘theme could add signifi- | credit; (3) that spedial joh slots be al- - making a deal with the Chief State
cantly-to educational enrichment of | - . .« . located for youth'so that they don’t School Officers. He agreed to put $9
our nation’s youth, or it could di- | ‘have te compete with adults, (the million of the Commissioner's dis-

, minish their work possi_biliﬁ&s and ) Y Chamber of Commerce would act'as  cretionary furds intq career eduaa-

Q : , , R (R v i S~ . -’ . . . 3
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tion if the Chiefs wouM puit $9 mil-~
lion of Vocational Education Act’,

fund$, which they got ort.a discre- « “.
_ tionar%/ basis, into the same enteg-
_ prise. In this way Marland managed

to begin selling career education by
. using funds intended for Vocational
' ,education.. Apparently, it was
enough money to promote a con-

~

L

ce%; ' .
¢, The next source of.support for the .,
Marland version of career education
was Yquth: Transition to Adulthood, a .
report of the Panel-on Youth of the
President’s Science Advisory Com- j
mittee headed by the well-knownre- !
searcher, James Coleman., The re-
ort, also known as Coleman II, was )
an answer to the career educatidn )
advocate’s dreams. It lent_research
legitimacy to thq idea that the role of
the schools '}:'a;)o be transformed in
t supplying work gx-
perience.. ;
Colemgan Il suggested thatour na- , :
tion’s. young people are an isolated - -
generation and that §art of their alien-

‘w‘; :@v'A

4

ation from other age groups comes
from the falt that society prolongs’
their stafe of dependency through -.
the educational system. Among the -
solutions’ which Coleman II pro-
posed were: (1) changes~in school
structure allowing for. greater stu- v~ " -
dent choice including choice of non-
academit activitiesin non-schoolset- +  *
tings; (2) alternation of school aAd -
~work experiences at the kigh school ,
level; (3) shifting educational re- »
sponsibilities to work environments,
including the use of non-teachers in
instructional roles; (4) the expansion
. of the rele of youth commu,ni%es and
’youth organizations; (5) removal of *'.
restrictions that prevent youth from v
working, including revision of child *°
labdr- standards, lowering the ;)
school-leaving age 4nd creatign of a .~ {

1
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’| dual minimum wage ‘that would
- | allbw lower payments for yout
| workers; ¥6) vgucher payments to
outh to allow #em to pick their own
orm of educdtion; (7} increased pub-
lic» service opportunities for youth
 along the lines of- , #ne*Peage.
"' Corps; Job Corps, and the Youth™
Canservation Corps; (8) more re-
search on the problems of youth as
~well as on the effects of the4bove
propogals. < -
" Coléman Il actually ameunteéd toa
| compilation of assumptions and-con-
clusions about the youslt predica-

4
o*

& .
|-

. -
]
A -

education programs in comprehen-
sive high schools. B. Frank Brown,
chairman of the Commission, has
bgen one of the more outspoken ad-
vogates of a-lowered minimum
scheol-leavingage an\dhas proposed
that states reduce theirvequirements
toage 4. " A

_ Marland’s idea was eff and rin-
ning: A few-reports and some money
intended for vocational education
had made career education a popular
educational concept. Next came
Gerald §prd’s address at Ohio State
University in August of 1974 shortly

RN

.

e ~

policy.” He also suggested, “this is
notan add-on program, but a réform
movement that neot only: improves

basic academic skills buf also their .,

applicatiorr to careers-and lifestyle,”
x\d urged attendees to “support ef-.
. forts to review and revise laws, regu-

. lations and certification require-

ments which impede ‘work éxperi-
ence and career devélopment.”
Education and work is ‘gettipg
added attention from a publication of
the National Manpower .Institute
‘headed by Willard Wjrtz, former
Secfetary of Labor under both Presi-

.| ment. As a collegtion” of essays by after he was sworn in as President."dents Kennedy.arid Johnson. The

.}ind@tividual panel members, often
supported by very little data, Cole-
man II seemed more an oecasion for

~%recommendations alrtady arrived at

* ['than it did a comt
Its conclusjons” e ‘grist for the
¢ducation ahd wbileimill—par-
. |. ticularly for those progrifns that the -
administrafioryias advagitingin the
form of career education. .

". Coleman Il was not the orily report
to seryg, this. urpose. It was sgon
fqllow el by Tﬁq Refarm of Secondary
Education, A .Reéport of the National
Comhiissionont theRefo m&&eﬂondary .
Education, a @itoup established and.

ensive report.

fynded by the CharlgesE. Ketiering
Foundation. While ‘thie Cemmig-
sion’s recommehdations ptet

much mirrored those found in Cole;.
*man II, it aQled the idea that in:
struction should” be ‘‘performance
based,” méaning -thef teachers
pecific in-
| structional goals geared to equally
specific student performapce skills.
.| It also suggested thaf¥career agduca-
. tion ady
‘representatives of labar, busi

ness,
”ﬂ‘fé’cdmﬁMeﬂts and forﬁr
students b shed ‘¢ assist in
planning and impldtg\enting jareer

A -,

N
°
R Y
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isory coundls” including

Coming as it did, right after Ford
took of%k(g the Ohio speech with its
theme q éducatinn and work sent
the fedeggl bureaucracy into a frenzy
of activity. By October1974; the daily
edutation_newsletters were report-
ing on major federal policy initiatives
thatwouldrink e i '
Things did.not get settled so quickly.
Nothing much concrete came of this
in the way of money but the public
relations continges.  ~
The latest activities’ sponsored by
this administrationinclude an invita-

partment of Commerce in October of

1976, and- a'massive conference op -

career educatiop held in November
and- put together by the Office of
Career Education.. The conference
glaimed attendapce by more than
5,000 participarts. The.Chdmber of

tary of Commerce Elliot Richardson
presenfing an*"agenda for action” in
career education to a largely busingss
audience. S

Among~the proposals which
Richar put forward was theitlea
that corporations should “takesthe
initiative!’ .in ofireer education and

‘be sure career education is school

Y

N o
M s o
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tional meeting sponsored by the PE-..

“Wirt2 book, called The Boundless -
Resourée—A Prospectus for an
Educatign-Work Policy, has as its main
there the idea “that there be estab-

. lished, in at least twenty-five cities,
Community Education-Work Coun-
cils’ through which school officials,
employers members of labor un-
idhs; and mgmbers of the pyblic en-
gage collaboratively in developing
and. administering edueation-work
programs; and that these pilot proj-

; ects be cagefully evaluated, over a --

ﬁve-yeat period afd on a compara-

ive_basis, to determine their prac-

%' and effectivenesg.”

irtz panel, whose work was
supported by the Rockefeller..

Brothers Fund, the Carnegie Corpé

ration, Harvard. University, and cot-°

porat¢ sponsors of the National®

Manpower Institute—espedially the _

- ticabi

‘Commerce meeting featured Secre- ¥ General Telephone .and ‘Electronics

Corporation—also calls for: (1) im-
proved occupational and career re-
poyting systems; (2) expanded career
idance arid counseling in the high
schools; (3) work or service experi-
ence for all high school students; (4)
the encouragement of one or two .
year breaks in the formal educational

. experience during/Which time youth

10

¢
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would be encouraged tp-engage. in
.apprenticeship or internship expeti-

' ences; (5) a regiew of laws and otheg

" constraints against movement into

" work; and (6) thé opening up of pub-

lic education facilities to use by
adults. The Wirtz group also tecom-
mends a number of hopeful depar-

. tures in‘the adult education area by

suggesting that any adult whg has
. not received at least twelve yaars of
formal education be entitled to up to
four years of free public education.

“e The report also recommends that

-after a stipulated period, such as five
" years, workers be entitled to free tui-
tion for a year’s ¢Deferred Educa;

. tional Oppertunity.” . .
Not to be, ignored in the Wirtz
scenario are what amount at this
point to boiler-plate references to the

-+ need to change credentialing mech-
- anisms; the idea-of offering acadgmic_

"t
£

¥

credit for work experience; the need |

to change child labor laws so"as to
allow {genagers to work; and :the
need to réthink the effects of mini-
mum wage laws on yeuth unem-
ployment. This report, as in the case
of the others discussed earlier, relies

heavily on an analysis that high

youth unemploymerm®}s somehow
related to the irrelevance of their
education.” " '
-Bringing the history.of the recent
-education and work movement up to

"~ number of everfts which indicate that

.

e

¢ .

E
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IToxt Provided by ERI

‘

"Willard Wirtz is riot alone in keeping
its bariner flying. Representative

Carl Perkins, Democrat of Kentucky *

and Chairman of the House Eduga-
. tion and Labor Cgmmittee, has been

" ‘interested in car®er education for

' some time. The newvogationdl edu-

cation authorization include? $10 i

¢

", date requires brief mention of a-

million for federal assistance to the |

states in plainning career education |
\) ‘ - . . vdb' . .

1ir

8

" enthusilistic about the
projected role for busi- .

‘oduc

” y e °
N .
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“Appqsently the NEA Is

ness in the schools in.

seemi Iq_norance of
n’'s stormy ex-

derience with per-

ormance confracting.”

*

| spring of, 1977.

" | Another‘conference is s

. \
i * -

¢
. toy

N )
awareness,®career e'xplog“atioig

career decision-making. A $215 mil-

J lion authorization for guidarice and

counséling ‘ih the same bill-will be

.| used to take educatorsinto business

, and industry and bring employed

Fiscal 1978—is intended to pave the
way for a larger career éducation bill
Perkins hopes to get enacted in the

ational Education Associa-
Iso mangged to get caught

‘education. I\ the faJl of 1975,
the.NEA held a confererice to pro-
mote the linkage idea and invited 60
corporations, education groups.and
government agencies, to participate.

-| Apparently the NEA is enthusiagtic

qpout the projected role for business
in the schools’in seeming ignorance
of education’s, stormy, experience
with performance contracting.
A uled for
I the fall of 1976. Kv companigs lead-

ing +the effort' are American

| has not been involved-in, this .ar-
rangement. © . :

IL.- The Programs

The growth of a climate of opinidn
which suggdests thatschools are not
*doing thehﬁ it preparing students_
for the wofk place has come at a time
when economic and social condi-

[ 4 .
o .

/7 Lo

career planning ‘and assistance in*
persons into the schools. Apparently

the planning money—pegged for

e movement td link business.

tions outside the sehots. have taken
. - . Lo .o

P *

.

RS . te

the success of schools vis-a-vis work
pteparation cannot help but take into
account that unemployment ‘rates’
are the highest they have been in this
countty sincé the dgpression'\that
youth unemployment has k?n
dramatically and now ‘represents a
larger proportion of all'lﬁemploy-

it ever has; tha®he prob-

ment th

lem o;;‘unan'cy' is eger-increasing j
scope”8nd that scﬁ violencg-any.
crithe have experienced an

tion and work policy is; Are the an-
swers that call for a dimjnishing of *
the school role in favor of, workplace
experiences administered by other
institutions really answers that are
geared to a correct’ analysis of the
problems? And, ultimately, what is
their meaning for education?
Any attempt to.answer such a
uestiongequires a btief look at what
those di¥isions of HEW now ad-
ministering career education or edu-
cation and @ programs sy they
are doing and'a description of what

For -the most part, what has hap-

.pened Is that funds already appro-

riaftd under other acts a

ave been used to shore up the.
career educatibn idea. By Marland'’s
own account $114 million of Office of
Edu&a’tion_administered funds com-

‘natdd vocational education, adult
education, highe#
out preventidn a
fessignal devel
pinpointed asca
in'1972. - .. ‘

When the National Institute of
Education gét into the education and
womkabysiness after its creation in:

. in%from categories already desig-

pon, drop-
atfon pro-
were also
cation funds

&

< g '12

emely™
troublesome upswing. Thereal ques- -
tions posed by the intellectual at- -
"mosphere su-pgo‘rting currenttduca- -

rograms that emphasiz i-car’e'er . a devastating turn. Any analysis of. '
prog P ; g ny ys

»

'Cyanimide, General Electric, Gen-  some of the programs actually doa . *
" i eral Motors, American -Telephone
" and Telegraph, The International
. | Paper Company and Equitable Life’
, ®Insurarice. Not surpri(}ingly, labor

-

LY
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1972, it started out with a number of
career education programs inherited

~ directly ffom the Office of Education.
According to Corrinne Reider, who ,

handles these programs for NIE, as
of Fiscal Year 1975 about $40 million-
of the $45-million+invested by the
agency in career education had been
fot OE initiated prdgrams that fall
within four basic models. The $5 mil-.
lion that NIE had for discretionary
programs was used to evaluate its

. other career education activities and

to-develop curricula, films and.other
materials, and for basic research and
policy analysis. In, Fiscal Year 1975
NIE put about 13% of its $70 million
budget into both inherited and dis-.
cretionary programs. In Fiscal Year
1976 it spent $14 million for career
edyeation. Its 77 allotment will be
about half of 't{-\at."

The $10 million specifically au-

_thorized under the Educatidonal

Amendments of 1974 for careésedus
cation was graftted by the Office of
Education to 81 demonstration proj-
ects during Fiscal‘Year 1975. The Fis-

cal'Year 1975 awards marked the first _riculum are centroversial enough to

separate career education budget

line item approved by the Congress,

although numerous career education

‘activities have been funded by the
« Office of -Education under six dif-

ferent piecesof legislation since 1970.
In Fiscal Year 1976 the Office bf Edu-
cation pit $8 million into demonstra-
tion projects and $2 million into 47
state plans. .

OE and NIE are not alone in the
career education business. Among

the more controversial of the specifi€ Uhe work world.’ On the firs

programs categorized ds career edu-
cation .is the Work Experience and
Career Exploration Program

(WECEP) administered by the De-
partment of Labar and state educa-
tion agencies in-13 states. The pro~
Qo ' .

L L}

~hours."

gram-had originally allowed that
students of 14 and 15 years of age be
employed for as much as four hours
during the school day and that they
be paid a subminimum wage.
Studies have indicated that their
presence on the work site'has had a
displacement effect on other work-
ers. While controversy which arose

over WECEP has caused the hours of | |

rk to be limited to three and has
resulted in insistence on minimum
wages, the original intent of the pro-
gram is still common to many .of the
education and work ideas. Many of
WECEP’s original provisions were
rescinded largely under pressure
from the AFL-CIO: It is stiff possible
to employ 14 year-olds* under
WECEP programs who will receive
credits for their work experience, any
parf of which may be during school

While  the broad range of career
education, guidance and gerieral
awareness programs are worthy of
sfrong suppgprt, a number of those
that substantially change the cur-

require some crificism. Writing in the
November 1973 issue of Schaol Re-
view, Robert ]. Nash, a 8areer educa-

tion critid® cites a number of pro-

grams as being overly corncerned |

with instilling a "’market mentality”” -

in the early grades: he describes one |-

of them as follows:

¢ ... the Ajo public schools in Arizona have

instituted the 'ARen Dollar' system in order

to teach students ‘individual initiative,” the
value of achievement,” and the economjic
conditions ‘a youngster will be exposed to in
of school,
students are each given twenty-five Allen
Dollars (gift-redeeming tokens) and told that
schoolis a ‘job’ whick they have been hired to
do for the year. During the term, younigsters
earn more méhey. by satisfying such career-
osjented criteria as neatness:of work, punctu-

ality, and improvement of econlomic aware- |

b

"

~

<

T 14
“Are the answers that
call for a dimi ng of
the school rol@n favor,
of workplace experi-
ences administered by’
other Institutions really
answers that are
geared to a correct -
analysis of the prob-;
ems?”

2 ¢
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. attention to the role of unigns or

¥

ness. The originator of the system, John Al

*len, believes that in spite of the occasional,

stealing, the Allen Dollar system is "exgiting
and fun’ and teaches the class to maintain a
‘balanced economy.’ .

That such pragrams reflect a nar-
row redirection of curriculd hardly
needs mentioning. They are also
markedly unbalanced. A cageer edu-
cation program that gives tantial

criticizes big business is yet to be
found. But more important is the
meaning of such programs when

|- they encodrage specialized thinking

at'such early ages. There is a certain

" mean’cynicism in the truth of John

Session’s quipped observation that

"“’kids used to go to the zoo to learn
about the monkeys, now they go%o -

find out what the zookeeper does.”
‘Career education in Georgia, for

example, gets down to.business-- .,

pretty quickly. By the junior high ™
school level students are encouraged
to progress toward tentative choice »

of an occupational area and dre
placed in business, agricultural and
industrial settings to observe work.
Before long they are performing
simple tasks in a simulated work en-
vironment and _finally they go

through direct "*hands on” experi- -

ence at a specific job. At the high
scl{ool level, students prepare for job
entry and eitherenroll in.coopérative

" pregrams or prepare for further vo-

cational training.

Oregon is the leader .in linking
career education to competericy
basdd education. The competency
approach also leads toward early

speciglization. By 1978, Oregon high

schol] graduates will be required to

have completed 130 -hours or about

one school year of career education

courses. Angther requirement is that

students:,develop what are called

’survival-level- competencies” in
R 4
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career ‘education.. Elementary and
secondary students can also work on
competencies *and .by 1977 all °
elementary schools will be required
to offer career awareness courses.
The experience of carger education

in Oregon and Georgia is evidencé®f -
how the Marland approach to the
Chief State Schoal Officers paid off.

_ Anarticle inarecentissue of the Har-
vard Educational Review called ‘’Rally
‘Round the Workplace: Continuities
and Fallacies in Career Education,”
by W. Norton Grubb and Marvin
Lazerson points out that “Almost
everystate department of education

. has appoirited career education ,
coordinators; many states have, . -
passed or are considering career/
education.mandates in their educaj A
tiortlegislation, and have develope

¢ comprehensive career education de-

velopment models. In 1974,-30 per-,
- cent of the country’s 17,000 school
* districts had formally brought career
education into their schools.” The -
number is undoubtedly even greater ‘
now. With a minimurh stimulus of
federal money career education has .
thoroughly penetrated every level of-
education. Where. thg federal gov-

states and localities have.pitked up.-
‘the slack. = - L e 0
' The programs citedere have fea-
tures educatots will want.to watch
out for. There, gre also numerous ,
programs which afford necessary

a .

-+ guidance'and awareness counseling

and gggclearly a plus for the students

who:gn take -advantage of them.'

- Since there is mugh that is fight °

- abowcareer education when it rep-
.resents either an addition toghe cur-
riculum or expansion of cothseling
resources it becomes all the more im- e

' portant to raise questions about pro- ¢ [
grams of dukious valwe that' may'be -

e,

»
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‘ernment has fallen short apparently ~ +
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| affered as a subsititute for basic and
. ..important curticula already in exis-,
_tence. Pointing to areas or programs

. worthy of criticism should-not be in-
"~ terpreted as an indictment of career
. educatidn but simply an effort to en-
courage correctipn of basic problems,

3 : - i

somehow failing in job preparation.
¢ The zrouth unemployment argu-
ments fail to shore up career educa-
tion for a number of very good rea-
» sons. Martin Mayer makes‘the best
- L. usi))w(ded" in the Septembf;r 1975
o s s \ i f Commeritary. He/says that be-

, o I T:hg_ Thll"lktng _« cau®e of the pogw,ar ba)',by boom
R ) ' there are, quite simply

+. Perhaps the nmiost interesting aspect - youth. And, since youth have prob-
of ‘the concepf is the assumptions it; -lems, any 'Social problem that in-

‘® makes about what the prOISema of Vvolves them's gotng to reflect a
‘youth are and the curious misthatch ~dramatje increase. Asguming Mayer

of solutiong to problems.it then is at least partly rightfis worth Paus-’

" g.comes up with.'"Running through all . ing toreflect upon the'possibility that

many more

w
o

. prograrmis is the idea-that high un-:" salienation®apd yéuth grime and
~ +  employment ‘among youth'is somés youth drop-ouits may. bé.'in’large
+ .. hpw related to ‘iﬂ,’ equate educa- n{eas'urg a result of/the fact that we
~" tional preparatton-“that schabls are- ~haveimore youth,g¢ven thoughy this'
U not'p,rov_idin§ éach student with: a - doesn‘t:make, the Problepn any fess
. “salable’ skill after high school. Sid** serious.” . .. .f * - L K
"~ neyMartand says, for example, that, | There areother feasons'why yo
- " “whil€ careereducatioq was not con- - '_u‘nergiloymen‘t does not provi y
ceived,as some have suggested_isa .adequate 'majn tqg’f
hasty, political response to.uifem- - ucationv-and derta

for career &d--
inly--not When

1

___-cant léﬂg-‘te_l:m, eféect on iedqeiflg,ing- < Hgtb“erk—
unemployment.” Willard Wirtz :as-. Biehsiock,

| sertsthat, “the reasonalot of those 4 - partment’s*Bureati ;of Labor'S
,' ' hillion 16 t0-19 yedr-olds will be de- - tics, has. said that-the demand for
Tdyed too long moving from educa-. college graduates it gxpected to grow
.- tion to employment.is that thépowill  at three times the {a‘tejﬁ demand for .
. . 'bave-ended their education wihout _all wetkers in the ‘Atriérican,Labér,
- evér even bging exposed t&”whgat," Force, based on long-term govern-
. work—employment—means.!’, In jment projections. His View' is con-
.The'Boundless” Resource, Wirtz' éx- * Hrmed by-Anne McBDougal Young in

n.

~

T

. presses shock at the fact that the the Augus
~ ' youth 'unemployment rate .i4 how ports”Shé'poinfs out'that, “Although
~20% and approaches 40% for black public attention has been directed
youths. The ever-growing propor-+ toward" the difficulties, experienced
* * tign which youth occupy of the total ' By'secent college graduates in firid-

. . .the high percentagé of unemploy- .had nqt felt the impact of the declin;
. mént avithin the youth category it- ing, economy-as much as persons,
. self, are fundamentalpoints ma?; by with lesser educational attainmept.

Q T . oo L~

4

N ‘
~ N l .

3
=4

. " 'of the reports ahd career-education , rises’ni yousth unémployment, youth ',

ployment,” it shoud hgve a‘signifi~, caregr,edu¢ation means l?s schooly

£'1975 Morithly-Labor, Re-

unemployment stafistics; as well ‘as "+ ing jobs wijth cqreer potential, they °

*

\ /

those who argue. that_educatiori\is » Their unemployment rate was about

the same as a year earlier. Differen-

tial employment rates bétween

whites and blacks have also been ex-
plained by levél of educational at-
tainment in -Monthly Labor Reports.

point in an article called ‘Growing ~ What this would seemto mean is:

‘that eniploymient prospects are bad.
now for college graduates becapse

they are bad for everyone. But, since,

‘college graduates are still preferred
over others, 'if employment picks up
they will bé the first hired. This also

medns that in periods of high unem- |

ployment the people with college
degrees still stand a better chance of
getting jobs than those without. This
would seem to make the Marland
idea that'every student should grad-

uate from high school with a “salable .

skill’” impossible gince even~those
who. may have some training will

have to line up for jobs behind those

-with college degrees. Sidlls won't Sell
unless there is a market for them. So,
while career educators blithely "talk
about reducing the minimum
schdol-leaving age foi reasons .of
job-Televance the college degree con-

: ) tindes tq be the best job ticket avail- |, -

who beads thé Labog De-  able. Jack Sessions’ conjecture thatin |
5~ “8pme respects career education pro-
“grams $eems to be working hahd-

in-glove with ffforts to decrease col-
lege enrolime . raising 'tuition
would seem tp be right oniarget. '

" Martin Mayer throws an\interest-,
Jing twist intothese observations. He |

says that college enrollment is High-
est in periads of high uhemployment
‘and that it goes down when the labor
market expands and employers need
.worker so’'much that they become
m:,choésy about theiy credentials. If
is is true, S\en the 1970's career
educator’s_
happy with séfool concentrate on
finding alternatives and work expe-
X S

)

atvice that youth un-’

-

“Skiils won't sell uniess
there Is a market for
them. So, while career
educators biithely talk
. about reducing ,
minimum school-

the college degree
continues to :.9" the

able.”
- .
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'I‘avln?c for rea-
sons.of job relevance

best job ficket avcll-’”'; "
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 i5 exactly the dpposite of what
ould be. Such youth will only be
adding to the*flood of unemployed
- "already’in the labor force and-their
chances of employment withoutarty
, Y credentials will be very slim.’Qne
wonders why a proposal tiat might
Jme sense ih a perigd of high
ent is peing pressed when
to be found. -,
- The career education reasoning
. tbecomes-even more suspect when
' one takes a look at the composition of

A

LY

moving-in. Between 1960 #nd 1970
those job categories showing .the
\ test increase are white Collar
jo®s. White gallax jobs grew 34 per-
.~ .+ cent, which Was nearly double the

$ rate for total employment. Within{ '

.this cate(frz:"iy, professional, technical |, ;

and kindred workers was the fastest

-~ growing subgroup as it was in the
“495§'s. Bluecollar jobs rose b%rﬂy

[

9% while servicé workers retained |,

" "their same relative share of thg fotal
work force. White collar employees

Y2

rose to occupy 45.6% of theytotal |,
work force in 1970 while the blue ¢ol- (¥

lar share fell frorh 36.5% to 33.4%.
. 'Among those jobs experiencing ‘the
;no% rapid gains—with gigwth rates
‘of 10 times or more—were computer
spedialists, bank officer and financial
‘«jnanager, sales manager except retail
tradg, computer and peripheral
equipment operatgr, teacher”aide,
. c@ t and concrete finisher, earth
driller, school’monitor, and welfare
service aide. - / ’ )

' hilé not all of these jobs require-a
collége education, most 6F them re-
qui.\? educational skill§ that a com-

- mtirity cojlege ‘or collegé ee
would giv th% Eompetitivge eg.ggv,
part y in a period of high un-

employment. The point is.that while

'

the labor force and the direction itis ¢~

. “- *e 'h‘ bOf mov.- o
ment vaiues ¢
not only as an entre to
obs, but b’.:':(::'ﬂ .

3. always a for

" the lgl:!a that universal
eduoation produces

 aninformed cifiz

that ntust be intellectu-

ally equipped fo run a

1

¥

‘ﬂg" -

h 2 YR

-

edueation cannot determine the
- . ) ’ -

- D
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democratic soclety.” .

4

ducation”

4

.

* “academic training and not to the

]

labor market changes and therefore
cannot erase unemployment, the na-
tuffe of the labor market is generally
moving in a direction‘that requires
more rather-than less education.
-And, where highly specific skills that

‘employment, the possibility that
suchljobs may be wiped 'out with
somekﬁew- technological change
"means that’candidates for employ-
ment must have-an educational base
that enables them to be retrained rel-
atively eq'{ily. Arguments like these
raise another whole set of questions
surroynding issues like: the meaning
df general education as a preventa-
tive to structural unemployment; the
job value of credentials; the effects of
edugation on both the size of the
laborforce and the degree of compes
" tition within it, especjally in a period

| of high unemgloyme'nt;.the quality

of jobs available fo those who have
only a high school degree; and thé
valie .of a general education to re-
. trainability. S

These are complicated issues
which have a direct bearing on the
merits of a concept like career educa-
tion, Unfprtunately, many of them
have been practically ignored by
career educators. While this group
spends. a lot. of time, for example,
attacking -academic, credentials as
being irrelevant to job performance,
few career educators address them-

-~

1" selves to the need for intellectua] and
_pérformance adaptability among job

specialists whose jobs may be wiped

Even fewer understand fRhat suc

the thinking skills learned through
r-
formance- techniques deriyed from
career training.-In ar) gxtremely use-

| require training rather than a btoad:
« general education are the basis for

out by simple technological changes. ‘If Gilpatrick is right;

3
.

3
’

a
.

ful article éalled, “Education fot

Work: A Full Employment Strat- °

egy,” Eleanor Gilpatrick; ‘writing in
the March 1975 issue of the Annals of
the American Academy of Political and
Social Science makes one of the few

intelligent analyses available on the |,

relationship between education and,
employment. Viewing educationasa

preventative to unemployment, as-

suming the job market is good and
assuming that everyone has a suffi-

cient amount of general educationto ; -

be capable of retraining, she notes:

" . ..itisevident'that liberal afts programs,

" just as surely as enginkering programs, have
in the past trained individuals in the skills
and knowledges which are viewed by em-
ployers as relevant for job performance. In
the case of the liberal arts, it happens that a_
vast array of white collar work has required
generalized intellectual skills which have
been devglolped in canjunction with the pres-

_ entation of le
tent.

Fd

She also says, that where the liberal

arts has fallen short in thisregard itis

. because of recent pressures to trans-
form edutation into a production line
mold: , RO

" The demise of small class size, of class dis-
‘cussion, and of the clash of ideas at the
undergraduate level may well be one reason
that graduates of liberal arts programs appear

to be less prepared, to offer the generalized

-
-

jntellectual skills needed for upper and mid-

" dle level work. Skills require practice in ofder
to be learned, and lécture sections, multiple
cKoice exams, and non-controversial class-
room experiences to not provide practice in
intelleciual skills.

-

. , _.
then the career
ucators must be very careful. Their

adaptability just might be related 15 thrust toward specialized jab. train-

ing may be depriving you ple

of geheral capabilities they will need .

.to readjust to a number of jobs over
lifetimes” that will experience ever-

el

s relevant specific course con-

a~

\
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. we know it would carry the need for and, in addition, the higher ‘salary

. tion not only as-an entréto jobs, but

ol
b

iﬁi:rea’sing rates of economic change. pensive job ticket can be discredited
‘Many critics of catéer education as "then no pne will frave-to pay for it

a basic education one step further. A that it may new bring can be low-
number of labor intellectuals includ- _ered. Career educators 'must answer
ing Gus Tyler, Walter Davis, and’ the charge that their movement
Jolan SeBsions have pointed out that could be a vehicle for lowering
the labor movement values educa- salaries and dismantling education.
Throwing -all those/jnon-cie-
because it has always stood for the dentialed people into the’labgr force
idea that universal education pro- has other ecofiomic implications. For
duces an informed citizenry that one thing, it increases the number of
must be intellectually equipped to pedplelooking for jobs whith means
run a-democratic society. Education that it increases competitidn. Natur-
is ¢as a guard against worker and ally, this also means that it increases
it3eh explojtation and must be had the préssure for :people to work at
vergone,‘{;?also,enablespeopleto lower wages and -diminishes_the
¢ amonyg a greater range of al- power of their-uniens to protect
ternatives in leisure time activities them. Career edutators must,
and to enrich their experiences gen- wary that they are not responsible for
erally. . . a pokicy thrust that could undermine
Suggesting that a sttong basic™ the credibility of education; increase
education is essential for every competition in the labor force, create
worker is not very convincing to pressires to lower waggs and hire
career educators committed to the cheaper employees, mislead
idea that credentials are simply abar- youth into thinking that less educa-
rier to émployment and have nothi- tion is better than mgre. The irony is
ing to do with job performance. The that before the recesSion when more
battle cry now is “job-relevancy.” eslucation was still-valued as-an an—|
The American Federation ' of dertaking worth pursuing, more
Teachers has had considerable expe- youth were employed than ever he-
riénce with the unwillingness of fare. Putting this together with the
anti-credentialists to accept the'sim- pressures to weaken child labor
ple common sense argument that a laws, lower the minimum school
teacher who knows someéthifg just leaving age and pay students with
'might be better than one Who subminimum wages, the general
doesn’t. Since a college degreé is ' claim that career education will help
now a job ticket—for teachers as well the yguth unemployment picture
as for many others—their idea is to seems‘to be on very shaky ground.
‘'somehow claim that the ticket, par- It becomes increasingly pbvious
ticularly since it is an expensive tick- . that all:of the above outcomes of
et, is really irrelevant. These claims career education seem to have more
are now being made in the case of advantagesforbusinessthan anyone,
teaching regardless of the fact that else. Aside from the indirect etfects
there js no proof. whatever to sub- cited above; a number of promotors ;
stantiate the argument. If we look at  of the education and work theme are
the, sitiiation a little more closely the suggesting thatbusiness pick up part

e

e
e

have never been ade-
quate In our schools.
Unfortunately they are
often the ﬂzx fo be
abandoned ipa .. -
budgetsqueeze. if
there is anything that
.needs full support from
career educ
vocates it Is expanded
counseling.”

-
.

réal intent becomes clear. If the ex- of the responsibility for school by

{

Full Tt Provided by ERIC.

ERIC ) | | -

“Counseling services ' .

N -

serving.on ation and work
councils and by getting involved in
student work Prgjects. Any serious
analysis of the N&:m-For&education
and work policy must recogrtize it as
an effort to promote privatization of
education and reduce some ofits in-
tent to purposes of the profit motive.
Moving in such a direction also poses
a direct tHreat to the authority of local _
school boards who legitimately con-
trol a democratically administered
public school systert. ‘ B
Thére are numerous other reasons
‘why educators must be circumspect
about much of what now fits the
name career education. Paralleling
career education’s attack ‘on educa-
tion is its assumption that there is
something inherent}y preferable
about the work. plac¢e as an experi-
“ence for youth. €oleman II pre-
sumes, for example, that the expo-
subrgomh will get to adults through
wof¥-place experiences will some-
how expand their horizons and erase
the generation' gap that now exists
- between age groupings. But, the po-

| tential quality of these subsitute ex-

periences is not examined very care-
fully. There are questions to be asked
about which adults youth are likely
to be exposed to vid low level youth-
typeJobs. There are also questions to -
be asked about the impact of the
work environment on youfig

{ péople—is it likely to enhance or

stifle their imagination for career
_choigces? *

* ~While the intent of career educa-
tors in this regard seems to be lofty
and expansive, their continuous re-
petition of the relevance theme must
be tied to another notion they seem
to like—the idea that too many peo-
ple are overeducated.” A policy
paper of the Office of Education

called.”An Introduction to Career

-~
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Education” takes this point clearly:

. American education has not¥ept bace with
. * the rapidity of change in the post-industrial

@y

occupational society. As a result, when °

worker, qualifications are compared with job

» ' requirements, we find overeducated and un-

- deteducated workers are.ptesent in large

" numbers. Both the botedom of the overedu-

cated worker and the frustration of the un-

dereducated worker have contributed to*

growing worker alienation in the total occu-
pational society. .

.. “Ithas to be understood immediately
* that what this is really talking about

is the dire effects of too much educa- -

Hen. Presumably if education is kept

ta’a minimum no one will expect too

much from his or her work—either in

the form-of fulfillment or money.

«, - Given this career educators -ate

© 7 hard-put foanswer the charges some

have made that career education

promotes social tracking and will in-

+ 7 evitably end up maintaining class

* and racial educational differences are
true. - —

:
3

"Much of the romance career educa-

tors have with the work environment

over the school environment comes—-—--

from the'Coleman Il idea that some-
- how educationaltnstitutions prolong
- -the dependency of youth and delay
youth’s assumption of responsibil-

ity. Vouchet proposals are a varia-

tion g this theme sinc€ they suggest
that the burden of educational
decision-making be shifted totally to
" youth by throwinE eduigati?)nal sup-
port into the market place of youth
choice. Such solutions, either in the
form of student work programs or
~voucher$, can be questioned on a
number of grounds. And, since the
» "youth-is-too-depgndent-and-it-is-
education’s fault” theme is little
-more than conjecture at this point,
such questions certainly must be
raised. / . )
The most obvious reason to wg.rci-

-
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. der. whether. youth jobs will really
result in an incleased sense of re-
sponsibijity is to look at the quality of
the jobs themselves, A glance,

. &hrough “‘Bridging the Gap: A Study

» of Education-to-Work Linkages” a

publication of the College. Entrance

] L ]

’
~ * . N
.. . A
. B

. .

. /.
right. Iis true that institutions have - other crucial information would be
been wrong—teacher education invaluables.Rather than simply
schools, for example, totally failed to throwing job choices out tgtyoung
predict the tremendous decline in .people, such choices must hor-
the birth rate th&followed the post- oughly supplemented with a wealth
war baby boom and kept right on of vocational information. Counselr

merrily training teachers for jobs that

ing services have_never been ade-

-

“_. . the misletdding de-
sumption that less ..
education is' befter *
thah more when it
comes fojobs, could
be tumed around to

9

’

L}

E

." Examination Board (now headed by

Sidney Marland) shows that most-

emphasis in stuglent jobsis placed on - high school are in a better position to déned inabudgets

would not exist—but are.we to then' quate in our schools. Unfortunately
assume that students fresh out of they are often the first to be aban-

support oxpcg::lc‘lm‘

adult educati

ueeze. If there is

low level industrial jops. Given the * survey the job 'scene and comeé up anything that needs full support
employment picture and the inevita- with the correct choice about their from career education advocates it is

ble unwillingness of intlustry to give
high school,students &ither respon-
siblejobs, or adult Jevel pay, itishard -
to beligve that such youth jobs are
really raising the level of studerit re- .

- substantially change their very real

~-sponsibility or doing anything to throw tl‘re:gonsibility to naive and "

ition of t:::I:)endency. Most low
evel industrial jobs do not require
much responsibility, nor is the work-
-er’s position anything other than one

*.of dependency on the employer. The

P

o~

worker depends on the employer for

a'living. If anything, his work de--»

pendéncy relationship is probably
even more debilitating than the'ones
studertts might suffer. This is oné
reason why the laber movement has
‘been tryling to increase the power
and dignity of workers for the last
100.years. N

The .voucer idea gives students.
their choice on what route to career
development they want to take. It
hirns over any institutional responsi-

.. bility for advising students about job -

possibilities based or"occupational.
projections to the students them-
selves. It presumes:that high school
‘graduates are already in a position to
.decide, and that it-is simply up to
educational and training institutions -
to swing gentlysin the breeze—:
whichever way it is blowing. The es-
sential message ig-that institutions
are yrofig and th®students will be

-

long:term career futures? Obviously.

it makes much more sense to redirect

iggfitutions) supports to assist in the
;ﬁ:e'ss of career ‘development and

career choice than it does to simply-
inexperienced youth.

! -

vz
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IV. The Potential " . -
- ‘ -

[d

If the analysis behind career edu-
cation is weak and if many of the
rograms seem to be more in the
interests of big business ghan they
are in the interests of our nation’s
.youth, what is there in the idea
that represents a positive direc~
tion?
cannot so]ve the.youth unem-
ploymegt problem certainly there
are youth problems that well-
directed career  education pro-.
- gramris ‘could help with.

"Career awareness programs that.
fully explain the nature of a variety-of
work settings cannot help but be val-
uable.-Extensive counseling services,
that not only teil youth what jobs are
ltke, but provide them with realistic

jections anthe fyture stability of
thdse jobs, their pdy scales, their
hazdrds, their geographical distribu-"
.tiog, the nature of their unionization,
whfat education they.require, Yand

.t . ’

expanded counseling.

At its 1976 cdnyention the Ameri- |

can Federation of Teachers passed a
conipreliensiva resolution on educa-
tionand work which was both critical
of sbme approaches and raised real
hopes for what positive programs
could be. The resolution” urged AFT

-state federations and locals to be- 4

come involved in program develop-
_ment and put forward the following
as positiye approaches:

o Expdnded" guidance and counselin
services must be provided to all student.

Career educatiofi programs which offer addi- |

tional guidance—which expand upon the
basic curriculum and—whicl: .are aimed at
career awareness—should be supported.
Teachers may wish to use job resource per-

ven if career education Mons in these programs, but such persons

should be chosen by the teacher, and be

professionals should not
sional-roles. Such programs sheulg include
accurate tréatment of the role’of laBof-unions
and should deal with unions as well l?em-
ployers in making job placements. In fact,
such placement, services should be ex-
panded. _ L

% 8

O Alternative program Kth’have al,

career orientation may be fbovided for stu- |
dents who cannot function in, or who do not
obtain benefit from, Yegular school programs.

While someof the y involve work expe-
rience they must be carefully constructed so
that they are clearly the responsibility of the
public school system and aimed at broaden-
ing rather than narrowing youth’s educa-
tional ekperience.

4

cradie-to-grave
framework of |ifelong
or recurrent educa-
fion.” .

¢ under. his or her supervision. Non-‘ﬁ" - . R
used in profes- |- -0




-~

® must supplement a basic e
. &t as a substitute for it.

*'rrl

-
1

. contract between the National Mah-

|

- ’
— o .

. 4

Con!?nﬁon delegates were cautious
in ther s:]rport for career education,
and issued a number of strong warn-

- ings: .
- »L] Where career education programs in-
_ volve any kind of experience at the jobPsite
_they should bagged only in industries whete
there is full employment and where no adult
workers will be displaced.qThese programs
ucation ané ngt

O The AFT will resist the creation of pro-

E-ams which involve watering down child
bor laws, providing for subminium wages, ,

lowering the school-leaving age, or weaken-

~ ing health and safety laws related to work.

O The AFT strongly opposes career educa-
tion programs that involve turning over spme
of the responsibility for public education to
the private sector. Cooperative “’education

-and work”’ community councils should in no

way uridermité the authority of puBlicly

or appointed school boards. We op-

pose voucher plans that would subject both

education and its consumers to the whims
and prejudices of the marketplace.

For all thatis mis-directed in career
.education, as it is now being im-
plemented, there is much to educa-
tion and work as a policy theme that
escapes the analytical pitfalls in
- which career, educators seem to be
Gapped. In fact, the misleading as-
sumption that less education is better
than more when it comes to jobs,
-could be turned around to support
expanded_adult education in the
cradle-to-grave framework" of
lifelang or recurrent education. All of
the warnings just made to career ed-
"ucators against diminishing general,
. liberal education, and thus hurting
the j6b prospects of youth'in a chang-
ing economy, could also be issued as
exhortations in favor of expanding a
_ varie forms of adult education.
" "One,good project that has recgntly
emerged within this framework is a -

«t
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%1 of the wamings just
made fo career edu-

oators againstdi-
minishing general, lib-

. oral education... -

could aiso be issued -
as exhort ns in favor
of ex ing a variety
of f of adult edu-
cation.”

-
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stitute of Education to stydy educa-
tional benefits programs negotiated
by unions. NMI head, Willard

ferred educational oppertunity,’’
and his proposal that adt’x}g? without
a‘high school education be ‘provided
with as manyas four free years of
additional education are other pro-
posals that recognize the real value of
edallxcqtion to jobsigmd to life in gen-
eral. .

Even some of those Who work for
the Office of Education seem to have
this view. Raymond E. Wanner of
the Office of Education’s Institute of
International Studies has looked at
what goes on in a number of Euro-
pean countries in making recom-
mendations for new programs in this,
counttry. He has pointed to paid edu-
cational leave, workeérs sabbaticals,
"government supported education,
and, open educational access af uni-
versities for all workers over 25 as
positive programs. Unfortunately
none’of these:ideas have ever gotten
off the ground in this country—,
probably because they give legiti-

institutions have a majot and some-
what expensive social role to play.
The Americdn Federation of
Teachers believes that these are the
most hopeful education and work
programs. ‘It is too bad they have
pnever been tried. The, AFT-conven-
tion resolution urged those alread
involved in career education as we
as many others who may retognize
the importance of expanded adult
Opportunities to support the follow-
ing proposals: -

O Job training programs which build.upon

-fa basic education by combining further aca-

demic experiences ‘with on-the-job experi-
ences should be expanded. These might;jn-

- 1

power Institute and thé National In-

Wirtz's excellent idea of a year's ““de-

macy to the netion that educational’

’i
S . -
. ~
clude internship programs, for teachers,
career ladder programs for paraprofessionals
and others as well as apprenticeship pro-

grams.

D More irfiformation should be made
available on job availability;, occupational
projections, job access, etc. Information
which is available should be compiled and
disseminated in some useful form. .

>

B Adult education programs must be ex-
panded.’ Such programs should service all
adult educational needs whether they bé for
job training or retrainipg or for personal en-

- richment. They may take the form’of worker

sabbaticals, paid educational leave, déferred
educational oppartunity and the like. Pro-
grams that provide workers with recognized
crédentials should be available to them. Pro-
grams now offered by institutions of higher
education that provide for career training-
should not be cut gimply’ because they are
expensive. \ T .

* RRestrictions against the use of public
schoo, by adults must be re-examined. Spe-
cial programs,which allow adults to return to
school to complete a high school program
should be implemented. , —
Hopefully the debate on how educa-
tion and work should be related will
continue. Certainly our policy-.
makers have ot yet come up with
programs .adequately meet the
needs of ydlith for a solid basic edu-
cation.. Nor have they provided
_young, people with a realistic as-
sessment of "how edycation and
training relate to their career futures.
They have not even tried to de:‘lzlith
these problems when it comés to
adults. In watching the discussion™
procede, hopefully it will be remem- .
bgred that without educational
opportunity—even given its short< *
comings—none of us would be
equipped to discuss the issue seri-
ously. There are probably not very
many writers of reports or federal
bureaucrats or educators who would
choose the assembly ligf over the
jobs’ they have now. -

- e
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