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Introduction

'Skinner has emphasized the need to employ our understanding
/9? learning theory to teach étudenfs.ﬁpy they learn (Skinner, 1969,

\1 During the past few years, however, behavioral concepts

i lfﬁaﬁateaﬁhfqﬁeg,have become a significant part of teacher-training
e fa n ] el N

'+ for e¢lagsroom management; it is important to direct the focus of

-

- ! ] ‘ : : . .:,ié ': . . A 3
behavior moditication in schools toward student involvement and self- -
\ . manageent proframs, The ethical concern regarding the use of
‘ LT '
behavior modification in institutions has focused primarily on

programs wh1ch are designed and implemented without client input (Biklen,

’

Note l) i Publlc school classrooms need not repeat the patterns of

institutioy;l care in which the cllent is frequently a passive

‘,a

partic1pant leen a basic underctandlng of learning theory, and

y oA ‘\

56§p§inued consultant support, teachers have the poteptial for developing
clésérooms which nét only teach‘sbécific academic skills but also the

. bvoader skills’é} how to learn, How to learn skills are the skills

\\‘“which Can truely ~free an individual to actualize him/herself.1
i; Increased understanding of how individuals learn, increases both our
own skills at teaching in a classroom and a student’s ability to teach

//f him/herself, Though it would be illusory to offer young children
/‘" T .2 ~ 7 L .

P
[P

1 n #ccordance with the APA Tack Porce on the Guidelines for ﬁnpsexist
. Lanpuage (American..Faycholopist, 1975, 30, 682-684) this paper uses
sofbined pronoun rorms, 3 N e
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equal decision-making power with adults, each child comes to the
classroom with é personal history and an individual set of perceptions
ofﬁhim/herself and his/her world, It is important that consideration |
be giveii not only to professional perceﬁtions of a classroom sitation;
we also need to heed the child's own personal statement, because it
is thfough the child's explanation that we gain an understanding o?f
the self-reinforcement.and self-punishment contingencies operating
(Meisels, 197&}. If we are to teach children how to help themselves,
we nmust-begin with teaching chiidren skills iﬁ accurate seif-assessment
and self-monitoring.

Over the ﬁast ten years, the efficacy of behgvioral procedures
has bécome more and more evident (Franks, 1969, 1973; Ullmann %
Krasner, 1965. 1969). Learning theory principles applied to theraby

have proved superior to traditional psychotherapeutic techniques in

effecting behavior change (Eysenck, 19;2: Levitt, 1957; Paul, 1966,
1967). These principles are now being applied moré and more frequently
in school settings (Hewett, 1969; Komme, 1970; O0'Leary & 0'Leary,
1972), 1In both clinical and educational settings, ethical issues
concerning the control of human behavior are more relevant than
ever Yefore (Miron, 1968),

Ethicai issues concerning the use of behavioral procedures are

founded on concerns relating to behavioral control, Though there is
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one set of clinical issues concerned with the experimental and

empirical validity of such procedures, the social-political issues focﬁs
on the concern that_these procedures may be used to regulate the
behaviors, feelings, of attitudes of non-consenting individuals or >
groups (London, 1969). Bandura (1969) has noted that behavior control
dqes not ﬁécessarily mean behavior constraint. Though some béhaviorists
have chosen to emphasize environment as the first cause in human

behavior (Skihner. 1971), it is also possible to take ?he position

that the envir;nment is a function of human behavior, The position

which seems most clinically and ethically sound, is one which emphasizes

that envirogment and human behavior are bound in a reciprocal interaction

£
%

process (Bandura, 1974). TIndividuals trainéd in behavioral procedure%.
then, must be trained with an emphasis on training clients in these
procedures, While teachers and clinicians alike may employ behavioral
techniques in order to effect behavior change in a studeﬁt or client,

the long range goal of any behavioral program must culminate in learning
self-contrél procedures, This goal most successfully respects the
interaction between environment and human behavior, and the ethiéaleissue;
concerned with maintaining a balance between thece two factors,

One major recurring ethical concern is that of coercion, Kazdin

(1975) has defined three issues which deal with coercions (1) 1Is
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plénned modification of other people's tehavior as an e;hically'
activity, justifiable? (2) what specific means are employed for
behavioral change? and (3) ought behaviora} programs to be employed
even when they might be against the volition of the participant? In
this paper only the third‘point will be fullycdiscussed.

The objection to behavior modification as a legitimate, ethical

endeavor can be answered on one level by the large and growing amount

of literature verifying the basic principles of experimental psychology

.and learning theory. The moral gquestion is not whether or not behavior

modification should be used, Rather, the real issues concern ﬁng
will control, by what means, and towards what ggggg (Bandura, 1969,
p. 853 Krasner, 1962; Skinner, 1971),
There have been two separate issues which pertain to the means
employed in behavior modification., One issue is the bribery objection.

b . .
The distinction between bribery and reinforcement is based on the -

discrimination of rewards for immoral or corrupt behavior, and rewards
for adaptive social and/or academic skills taught in behavioral

/
1ntngention programeg (0'Leary, Poulos, & Devine, 1972), The other

major criticism of behavioral procedures is concerfied with the use

of aversive techniques, Though behaviorists have given rationale for

the use of such techniques in specific cases (Bandu}a;fl969, p. 87),

there is much concern from within the profession regarding the use

-

6 ,
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of aversion inttreatment; 'e%hical guidelines are in the process of
being developed (Schwitzgebel, 1974; Cautela, Note 2 Samdperil, Note
3). Portunately, the public school system is one institution which
already has legal safeguzrds in tnfs area,

Of primary concern with young students is the third aspect of

coercions client consent. A commitment to greater student involvement

in the development of treatment plans means that those of us working
with young children must focus on the cognitive and social skills
necessary to énable a child to be an active participant in his/her

own educational plan, In order to pursue the goal of self-actualization
for each studeni, we must make a commitment to teaching the skills
necesgary for the child to be successfully involved in decision-

making proce§sés. It is important that teachers employing behaviora1 
+echniques understand both: (1) how'these procedures relgte
theoretically to learning theory, and (2) wgat variables, in both the

,—/
child's external environment (Skinner, 1968) as well as internal

—

environment (Eandg:g,/%97ﬂT/—Cautela, 19687 Wolpe, 1968) must be

o

,/ . ' ,
///////,Eggsidefed before a clinically sound treatment plan can be implemented,
- Behavior modification as a set of clinical procedures is

relatively new (Pranks, 1569: London, 1974). Concerns have been

expressed regarding.the need to establish not only ethical guidelines,
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out also certification standafds for the practice of behaviqral'
procedures with other individuals ("Individual Rights and the Federal
Role in Behavior MOdificatioq,” 1974; Stuart, Cautela, Stolz, & Azrin,l
1975). There is an educgtional as well as an ethiéal need for ongoing
teacher-training and available consultation in behavior therapy.
Different levels of certification are viewed as desirable by this guthor/
because they would facilitate means by which to hold individuals
accountable, Teachers can, and do, successfully employ a variety of
behavioral procedures in the classroom, However, trained behavioral
consultants are lacking in many séhools which employ behavioral prograns,
Such a support service is a reasonable clinical and ethical demand of

teachers who realistically cannot be trained on an expert level in all

_,clinicalféhd educational fieids used by a public school teacher.

A basic understanding of operant conditioning (rewards and
punishments) is offered today in most programs which train teachers,
Perhaps, because learning theory has traditionally beenfstudied in
departments of psychology rather than education, schools of education

. by-in-largze are not up to date with recent developments in the field
of behaviorism. Teacher-training in this area, both at the university

leval and in school systems, has, to date, focused primarily on the

manipulation of consequeﬁces in order to achieve teacher-desired

.

-
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behavioral change. The primafy purpose of this paper is to emphasize
those variables which affect learning but are not adequately considered
in teacher-training programs; Consequently, these variables are

oéten forgotten while assessing a student's problem and developing

a treatment plan. To %aféguard against ccercion, to protect the student
ﬁnd/br parent's r}ghts to consent ("Guidelines...,” 1969) and

iAvolvement in an educational\plan, and to broaden teachers' behavioral
understanding of maladaptive behavior, it is essential to deal with

the following issues in teacher-training instruction.,

Teacher-Training in RBehavior Analvsis

Behavior modification is, perhaps, a poor choice of names for

the set of learning principles and procedures covered by this term
' (Davison & Stuart, 1975), Many varied medical and psychological
procedureé are designed to modify behavior, as, for example, drugs,

péjchotherapy. as well as conditioning procedures. Behavior modification

as a psychological term, however, generally refers only to

the use of experimentally established principles of
learning for the purpose of changing unadaptive behavior,
Unadaptive habits are weakened and eliminated; adaptive

- habits are initiated and strengthened” (Wolpe, 1969, p. vii).

The term behavior analysis (Binder, Note 4) might be a more appropriate

label for the procedures used by behaviorists because of its focus on
an analysis of the interaction betwesn environment ana human behavior

rather than on any single procedure which superimposes ‘control of one

9
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on.the other without respecting the interaction process, The goal
of behavioral procegures is, after all, to teach participants how to
analyze thei; own behavior and its in;eraction with their environment,
" Though.in some ways it seems. silly to argue over terms, it is
important to correct the unfortunate connotation that “behavior
mod%fibation“'cf behaQior inferé one human being controlling anofher.
A behavioral ‘explanation of learning includes three ma jor variables:
the behavior itself, the antecedent event that elicits the behavior,
and the consequences which follow thé behavior and influence the
probability of its occurreﬂce. Learning theury princig}es deal with
eﬁvifonmental arrangements that increase or decrease the likelihbéd
r that various behav%ors will be learned and performed (Rimm & Masters,
1974), 1If classroom children are cooperative and active, their past
and current environmental experiences encourage such behavior, It is
assumed that if classroom children are obstinate or disruptive, their
past and current environmental experiences serve to encourage that

behaviqr. In addition to antecedents and consequences directly affecting

behavior of the child, the classroom environment also offers‘models which
enhance the probablility of observational learning (Bandura, 1969),
In observational learning the child learns by observing the effects of

various antecedent and consequent conditions on someone else,

To summarize, tnpn. teachers influence thé behavior of stﬁdents

o by the choice of curricula, the modeling behavior, the classrcom'rules
. &)

10
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ﬁhggh are established, as well as the shaping of specific classroom

-~

.behaviors on the part of both individual students ané the érdﬁp.

The NWeed for a_Complete Behavioral Assessment . 1

" Teachers are familidr with the premises underlying individﬁalization
nf academic curricula (Vager, 1962),. The same set of notions underlie
programs in téaghing new social skills: Any educational program, be
it academic or social, musézgegin at the individual child’s current
level of functioning., Therkfore, before any decision can be ﬁade ,
regarding the implegentation of behavioral érocedures, one must first
determine those deficit and surfeit behaviors exhibited by the child,
as well ds the child’'s strengths on which a program can terf&unded.
Cautela (1968) gmphasizés the need for a complete behavioral assessment .—
which determines both the child’s behavioral repertoire and the
environmental antecedent and consequent conditions that serve to
nlicit and maintain behavioﬁ. Failure to cémplete a behavioral analysis

L

often results in an inadequate behavioral program; incorrect

assumptions abcut the child’s existing behavioral repertoire and
motivational functioning may also result in programs, which some

research has found,detrimental to learning (Feingold & Mahcney, 1975;
/ @

. 1 B

Lepper, Greene, & Nisbett, 1973:; Levine & Fasnacht, 1974),

2

The bakhavioral assessment includes an operational, measurable

definition ¢f the maladaptive behavior (Buckley & Walker, 1970).,

Aruitoxt provided by Eic:

[}{j: Abgtract labels of such interpal states as unmotivated, low self-esteem,
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i
poor self-image, -- are often used as explahations for behavior when

actually they are merely descrfptidns of a set of behaviors WEich need

to be concretely defined, Traditionally, behaviorists have dealt only

<

with observable, measurable behavior, termed overt ber vior; however,

in the past decade, behaviorists have begun to attempt to operationalize

and measure covert behavior. Covert behaviors include thoughts,

feelings, and images (Thoresen & liahoney, 1974, p., 1109,

Sloane (Note 5) makes the point well in a discussion on self- |

image in children, From experience, he finds that most children who

are labeled as having a poor self-image have endured congtant failure
a

in their environment, They do pocrly in school, have few positive

relationships, lack ooth social and activipy skills that would result

-
~ Yy .
D R L

in positive social reinforcement from others. Covert‘behaviors which
might be operative in the example offered by Sl;ane include negative
gelf-statements, images of past fail“ s, and anxié%y. A child ;ho

isg fsld by his environment that he is bad responds wi;h good reality-

testing when he then describes himself in a similar manner; he is

not “neurotic;*” he has simply vought the label applied by otheras,

The issue, as Sloane points out, is how to begin correcting this

gituation -~ by trylng to get inside the¢ child to correct the state

-

of his self-imare or by changing the environmental experiences to offer

>

12
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tge child positive rather than negative feedback. Adopting this latter
point of view as one offering the best opportunity for successful
behavior change, the first step in employing behavior analysis in the
classroom is a nonjudgemental, quantitative description of covert as
wgll as overt behavior.

A -behavioral assessment should be initiated prior to the beginn;ng
of any behavioral program and continued throughout the treatment and
follow-up of the program, Failure to eﬁgage in a thorough ongoing
asgsessment may be due to several factors.\ %chool systems do not usually
provide éssessment forms fo™®social behavior -- the way academic assessnen
materials are provided, While man& schools have psychologists and
diagnostic teachers available for acadenic testing,'there are most often

no trained individuals available to aid the teacher in consultation or

merely in the man-power needed for the observational data necessary

" '

1

for a behavioral assessment, Due to the orientation of most schools

of education; the mere task of operationaiizing a classroom social

situation is difficult for teachers,. In addition, ever if one has

the skills of assessment, the process entails a lot of time and energy.
The final benefits of completing a thorough assessment of a

situation, aside from the ethical safeguards, are overwhelmingly in

favor of such a procedure, It is, however, unfortunately much easier

to make thia point while sitting together and exchanging classroom

.13
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experiences than in a journal article, It is only possible heré to
make a plea that teacher-training institutions increase th;ir emphasis
on the dévelopment of teacher-skills in £ehavioral assessment and -
develop, throuch discussion of clinical and ethical issges involved,

a firm commitment to use these procedures,

The Teacher as a Modesl ’

Much research has nov shown that children do learn through
observation of others (Bandura, 1969). It is important as a teacher
learns the skills of behavioral assessment and procedural implementation,
ﬁhat s/he have an a;curate rerception of his or her own behavior in the
classroom, Social r;in}orcement by adults does, under certain conditions,
serve to increase a child's tendency to imitate the adult (Baer & -
Sﬂerman, 1964; Bandura & Huston, 1961).' The better a teacher is able
to exhiblt consideration of others, cooperation, active learning, and
self-control -- the more likely it is that students will also exhibit
these behaviors. ‘Those characteristics of both th; model and the
gsse;ver which enhance observational learning or imitation have Leen
§eviewed by Bandura (1569). In general, however, the teacher usually
appears to be an influential model in early eiementary school since
adults are the main social reinforcér for most young chi}dren. The

repeated long-term failings of “Do as I say; not as I do,” indicate

the strength of modeling on learning,
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The issue of modeling is an important one for teachers to consider
throughout a discussion on any particular set of psyphological or
educational procedures, TI.a addition to whatever is learned due to the
procedures being employed, the child may also learn to model the adult,
There are, for examplg. psychodynamic explanations and procedures for
encouraging “acting—fut“ behgvior in some withdrawn children; howaver,
if the adult must, in the process, rest?ain'a child, we then must deai
with the physically aggressive behavior modeled, 1If a teacher puts
his)her class on a %oken eéonomy designed by the teacher, then in additior
to increased motivation to complete tasks, we must also deal with tg;

modeled authoritarianism,

When one considers the observztional learning which takes place

in children in a classroom, it becomes even more important that we
direct all programs towards the goal of self-control skills. _Maslow's.

(1968) model of self-actualization is understanaably popular in

~humanistic psychology and education because of its emphasis on intrinsic

controls, The difficulty with the concept of gself-actualization for
this:éuthor. however, is the lack of operationalized direction,
Behavioral procecdures offerla clear, concise set of skills by which one
can increase learning of any particular task, In addition, if those of

us who employ behavioral procedures in the classroom wish *o teach

gelf-actualization, we must program our classrooms to move from teacher

N &

15 ..

coatrol to student control,
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The Role of the Teacher in Determining ADprODriateuAntecednnt Conditions
One nf the greatest ethical problems w%th behavior analysis in
teacher-training is that it traditioﬁally dealt only with the behavior
of the child and the teacher-determined consequences., To be sure,
consequences can te arranged in order to increase specific study

+

Sehaviors, e.g., task orientation in the classroom. Very frequently,
however, children do not carry out the academic tasks because the

choice of curricula (antecedent event) fails to involve or interest
iﬁem. Classroom behavior problems often begin with a poor fit between
a cﬁild's skills and the task (éaft, Note 6). There must be a diagnosis
of the student's academic strengths and weaknesses before antecedent
conditions can be evaluated, 'An understanding of task. analysis
(Junkala, 1973) is necessary in order that a teacher insure an aﬁpropriate
task for any specific child, For example, let us take a child who
misbehaves during group leésons. Frequently, without the information
gained from A complete behavioral analysis, teachers attribute behavior

to what are assumed to be implicit emotional reactions., Our hy;othetical
chilc's teacher assumes that the spudent is misbehaving because he isn*%
motivated to learn and the teacher decides t§ employ a token economy

program to increase the child's attending behavior, A thorough

asgéssment of this child's learning style, however, results in thd

16
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diagnosis of an auditory problemn, Children with auditory diffiéulties
must receive curricula which are designed to offer v;sual input to
compensate for their difficulty in processing the spoken word, The
use of a contingency program to increase attending behayior must be
considered coercive in this instance since it can only teach the child
to sit still and obey orders. The presentation of the lesson woul&\ﬁévé);
to be modified in order fqr the child to attend. A teacher who is

interested in modifying the academic behavior of a student should first ~

e K
' <t v

attempt to find appropriate curricula which will elicit the desired

~

.
>

behavior rather than focus on the undesirable, competing responses
being exhibited., This serves bé;h the student and the teacher,

In addition to understanding antecedent academic events, it is
impoftant to consider antecedent conditions which influence social

behavior, Teacher-training in behavior analysis must increase 1its

consideration of the variables of overt environmental conditions as

well as covert conditions, e.g., self-statements, anxiety, and anger,
Wahler and Cormier (1970) present a useful model for teachers in
deterﬁining those environmental antecedent conditions which serve to

elicit. specific behaviors in question when working with children.

The Role of the Teachker in Determining Consequences and FEstablishing

Contingencles

e

Most teacher-training in behavior analysis has focused on those

operant conditioning techniques which modify behavior by manipulation‘

17




Ethical Impiications in Teacher-Training
. 17

>bf}environmental consequences (Skinner, 1968). Despite the neeq for
moré\gt%gption to antecedent variables, classroom teachers have
‘ concentr;£e& on developing academic and social programs based on
ghViroqﬁental consequences and their powerful effect on which ?ehaviors

are learned and/or performed; Exposure to behavioral procedures has

- . greatly broadened educators' understanding of social learning theory.
Teachers' reactions are strong determinants of the type of student

\

behavior exhibited in the classroom,

%

Similarly, the reactions of
students greatly shape teachers' responses (Smith & Smith, 1970).
We can be taught to shéut, to punish, or to reinforce positively.

Many teachers inadvertently control negatively by withdrawal of threat

. . J

or termination of shouting as soon
this pattern is repeated, students
as soon as the aversive conditions

is coercive in that it is, in some

as students follow directions., As
in 2 classroom soon learn to‘cooperate
are presented, This type of technique

\
B

gsense, punitive for the students:

more important, there is no positively base cooperation between the

teacher and the students regarding the educational experience. The

A~

"gtudents are participating only tc avoid undesirable conseguenc

g

es rather

than becuase they experience reinforcement and are supportive of the
activity. At the same time, the teacher is being coerced into
threatening or shouting because each time the students cooperate in

that situa;ion, the tveacher is negatively reinforced for using that

18




Ethical Implications in Teacher-Training
18

procedure, A greater understanding and skill in behavioral assessment
will increase successful use of the basic principles of reward and

punishment in the classroom,

Presently, behavioral prograhs in schools fail both clinireally

and ethically because of the lack of attention to what has become a

.
clinical truism in behavior therapy: the elimination of maladénzire

behavior should in most cases be accompanied by the formatioq of new
behavior if there is to be permanent positive change, It i; vital that
teachers trainéd in behavior aﬁalyéis procedures learn to combine
procedures in a manner which takes the wﬁole child into gccount. In
order for managemant of\malaaaptiye behavior .to be successful,’new,

aﬁprépriate behaviors must be taught to replace undesirable behavior,

The term pehavior modification has been incorrectly used for many

situations which are merely punitive and restrictive, such as prolonged
igolation, Those procedures, based on learning theory, which can be

appropriately labeled behavior modificdtion or behavior analvsis do

emphasize, instead, a positive, expansive setting in which a child

" learns how to more succéssfully fulfillfhis or her individual needs
(Meisels, 1974), Reinforcement tﬁeory emphasizes the need to re-program
a child's social system rather than the child. (Patterson, 1969); this

is a needed clinical as well as ethical emphasis, °

Q C
ERIC 19
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A Necessary Ethical Commitment: The Student as the Locus of Control
The implicit, if not explicit, goal of all psychological and
educational procedures is to a. the child in gaining skills so that s/he

1

can more successfully control his/her environment and influence his/her oﬂ
actions (Thoresen & lMahoney, 1974), Bandura (1959, p. 239) emphasizes
the value in self-regulatory mechanisms when he states that the highest
level of autonony is behavior génerated by self-evaluative and other
gelf-reinforcing consequences, There is some experimental evi@ence
whichiguppﬁfts the notion that individusls who perceive themselves as
the locug of control for their own-behavior maintain newly-acquired

skills better than those individuals’ who perceive'the locus of control

either as in their environment or as a function of chance(Rotter &

.

v

Mulry, 1965; 'Secord & Backman, 1964),
This area of behavioral self-control is relatively new, and

teacher-training, in particular, needs more empnacgis on employing

behavioral techniques to increase self-control behaviors, Cautela (1969)

offers an important overview of the advantages and disadvantages o{//*\_

teaching self-control, Perhaps the strongest Bbjecfion to behavior

analysis in schools has come from our failure to put the locus of control
back on the student,

Behavior analysis is a set of procedures designed to enhance

learning, Ultimately, as in any learning situation, the controls should

(* =Ginnies & Fers’er, 1971, p. 107).

20
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It is with those that place total emphasis on modification without

.

nedessary attention to internalization and self-control that we

+

must ethically concern ovrselves,

Conclusion

The issue of freedom is a vital one which concerns both the humanist
and the scientist. Though the behaviorist does not accept the view that

freedom is *"free will,” the value of freedom is no less important,

_l,The philosoﬁhicgl goal of freedom and self—aétualization (Faslow, 1968)
Should be & priority in the ébals.of any ed&dationél gsetting, From a (
Qghavioral focus, freedbm is the number of alternatives an individua; has

available in any specific situation (Thoresen & Mahoney, 1974). The
greatef the number of available alternatives, the greater the possibility
for oné to actualize oneself, and the less the possibility of coercion,
Bandura (1969) addresses the issﬁ§ of coercion from a behaviorist's
undepstanding of the term freedom:

~

A more fundamental ethical distinction can be made in terms

of whether the poweer to influence cthers is utilized for the
advantage of the controller or for the benefit of the contrcllee,
rather than in terms of the illusory criterion of willing

consent (p.82),

. _ "As use of behavior analysis in schools grows, it ought to systematically’

increase the number of alternatives available to children. while,

aimultanqpusly changing the major locus of control from the teacher to

the studeont,’ In this way, we as teachers can move effectively.from .

~

he h]

o _controllers 'to facilitators.,
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