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R . ' OPENING SESSION - - e Y
- o PR R h . .- . .
L . . Comt ‘,‘é , . 3 L e A (

As President of IASL it 'is my pleaéd}e to welcome you to the gth annual

conference of the Internatlonal Assoclatlon of School® Labrarl éhip. Once again
we have come together to shares our experiences as educators interested in school

llbrary serv1ces, in, providing é.n ennronment which mllf

nrlch the educatlonal ’,

expe r iences of s tudents and teachers allke. We are re to share our 1deas'\ ~
to be stlmulated by leaders in our flelds aed by informal dl-scussmns among our-
selves; to become better acqualnted professionally 4nd socially. Thenrenewed ‘we :

shall retwrn to our “own countrles ready once aga' to’promote Lour obJectlves —_—

-

tq.encourage the devel'rgment and grw sch{yl libraries in all countrles, to ‘

brlng about closer coegfration between school,libraries in all countries, to pro-
mote profess:r.onal preparation of school llgr fans (teacher librarians), to,
encourage the development of materials and, to share suth materiels, to stimulate
educators with whom we work teward a bet er understand_lng of the contr,Lbutlons '
‘which school librarians' make to gthe total ed,ucatlon program in a country

R— As we celebrate our Fifth irth

p'leased to be able to introdute som special guests sto you who w1ll"'br1.ng greet-

ings.. These people represent our.i tematlonal~a.nd natioral relatlonshlps and’

J . .
First of all may I present Mr. William tﬂrlch Assn.stant Secretary of* WCOTP.
Our’ affllla’tlon with WCOTP sinte+1967 has beén close’ and we gre’ dellghted to have .

2 -

Mr. Ulrwch with us today. ) A v . .N'

‘friendshi'pssasowell\a‘a our hosts

. 3. ?
T Bill Ulrich: It's’ a great é@sure to be here regresentn.ng the World Confedera-
—_r

in the World Ci?derat on.. ... S ’
THe I,ASL. is fne of five professiona}.bodies which is associated W "

WCOTP in‘an affiliat

Internat'ional Counci

po,sition. You are meetlng»today hef‘e in Maryland- the:_ ‘

- national Readlng- A soclatlon will-meet®in, Sm apore next mo h} and the Inter- o}
18

during th:|.s conference, I am partlcularly' .

»

national Council fbr Health, P.E. and Recreat:.on met 11? Montreal in conneét1 2 .

with the World olympics. You are part of ‘a group of ~f1,ve that work with the,

World Teachers 1rf an 1nternatlonal asspclation. 'Best w’:r.shes for—s‘}lccess in ,

-

your conference.‘ Y . . , ’

T omf Lo . . . i -




m‘ L] lowrle ' ¢ ) o .-. " \l‘ ‘§ ) . /\ . ‘- -
-+ PBringing greetlngs to us next Ls Mlss Jalfe Wilson who 1s,the International
\Relatlons of,flcer of the A L.A. They've been celebra{:mg a birthday this year -

toa, hlbng with the bicentennial and 2 Vg;.ety of, othe;' groups who are ‘celebra- )
ting blrthdays. Many of yo{ know that A L.A. 15& 190 yeaps.old this year. ALA . /
has also given us a gr reat deal of support since 196} ‘when they helpede us to R \
come &\gether for the very i‘u‘st tlme at’ the WCOTP meetj_ng, in Vancouver. So\‘ ’ | P
it is a pleasure for me now to present to you Ma_ss Jane Wllson from the ATA.

. N . o .o AN

l, _ .
Miss Yane Wilsor:. I’m pleased) to have this Opportanity“to bring you greetings

'y on,_behawlf of th¢ American Liprary Assoc:.atlon. We are aware that many of you

,jo'lms at the centennial conference of the*ARM in Chicago a week ago and

we appre01ate your helping us to celebrate that oclasion. As you may know, one

/of your co-hosts® for this cgnference is, AA3L a d1v1smn within t ALA and it

.

[
.

>
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is througn youf contacts with AASL that ALA can be of assmtanc to" you.

Therefore, we would appreGiate receiving your commerits ,91 y eXperiences in

o

the U ., and your suggestions of ways that I, as the aew T ernat'ional Rela-
tlonss Officér can bé ‘of a551stance to you. The ALA has begn most supportlve of
the efforts of the" IASL and I know you W1ll flnd this m e;c,lng a nost rewardlhg
experlence as well, V/I look forward to meeting a.nd talking. w;Lth all of you
durmg th‘e next, few dayS‘ Thank you, -°

»

Dr L%m.e e ' . ) -

Mary’ Helen Mahar from'f“bhe U S. Office of Educgtion. We a;re meet}ng_'almost in
_particularly important that we o -

&

Mary Helen Mahar Thank you very wch, I am Very happy to be h;are J.th you '
and the other pfflcers, and the glembers of the Intérnatlonal Assoclatlon of e 2
/1brar1ans from the U.S. would llke to be able . ’\

- o brmg you gree.tlngs from tZe/ Commissioner ‘of Educatlon ut he doesn't know " | 4

School le‘rarlanshlp and othen

I'm here. Actually our comml sioner res:Lgned a, couple of weeks ‘ago and, I have '

never met his' replacement. ﬂ’owever, I'm sure if thlngs were a wtle bit more ,_‘)\

TS ! ‘ LY
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N 'regular, that I would he able‘to I've been in tha Offlgg%of Educatlon for
- almost n1neteen years and I feel T can speak freely for ‘the office .now.and tell .. \
" you that we!l re very' glad that you are here th we‘hOpe that - you will take the -+

I know that oA

some of yop. have’ had vistts to the Office of Educatlon, you, have actually met

* opportunity to come over and see us if you are to be 1n -the area.

with members of the Internatlonal Education Commlsslon, they have programmed

-~

(I can 'see one person rlght in the front row to whom that has

A

o happened ) You have also V1S1ted w1th us - we'recently have seen the Australlans'

..

some of you.

-0 aﬂd were dellghted that they could come

’

A

1 would like to say'a.&lttle bit about the structure.

I'm not going to

- M

\l

about materlals, currlculum, or selectldn of ma'teriald or anythlng else.

give a- speech but I'n going to talk ‘a little bit longer*than your other guests
First of all the U.S. OfflCe of Educatlon ls)part of a muci
The
Departmert of Health,,Educatlon and Welfare is'a branch of the executive of the

‘the platform
larger organlzatlon called the Department of Health, Educatlon and Welfare.
U.s. government andf%ur secretary, who at the present t1me 1s Secretary David
Matthews, is a member of,the cabinet of the Presldent of the U.s.* Therefore our

pOllCleS are made by the -gxecutive branch.

able to do and- of course when the laws .are passed, H. E W. is in charge of 1mple-

menting the programs that we have//jErlor to the passaae of the.Elementary ‘and -

. Secondary " Educatlon Acts 1n 1965, the Offlce of Educatlon functioned in rather -

l;mlted ways. Flrst of all, 1ts first cherge from Congress was. to’ collect

stat1st1cs ‘on education to measune the developmeﬂt of” educatlon in the U.S. ‘and
to provide technical as31stance to the State Departments of Education and to "
organlzatlons, 1nst1tutlons of higher educatlon, for example, to help in the

development of sound programs,
v

in highex educatlon and, ‘of course, in varlous kinds of, llbraries The office

T~
never Jhas. had nor does it have now any authorlty whatsoever over the d1rectlon .-

and superV1S1on of schools. It has no authority over the currlculum and develop- .

) ment «of currldulum.\ It may’ not - it is forbidden by law to dlctate anythlng

In 2.
those ways, the U S Office of Educathn differs from many of the Ministries of

cation in ceuntrles you know where they operate much more closely with the
-However, 1n41965, when the Elementary and
We had a few

deyelOpment of educatlonal-programs
Secondary Education Acts was passed, this was a great mmlestone
aprograms with federal aid prlag'td that < It made -a b1g change in educatlon

We ;."n‘

a7 * i
becane partners with state and local gouernments in the. support of.r educatlona X jf

The support is not, as great as one would thlnk

P . f -

S
o

It is probabLy about 10, or 15%

‘e

Our laws are made” of course by the N %
e Congress, but the eiecutlﬂiyhranch doe’ have & lot of influence, on what we are

both at the elementary level and secondary level, ‘.

4
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of the total cost ‘of educatlon in the U.S. But the way that it works thh the, ‘“f

'settlpg of priorities, with the setection of‘real needs that need to be
,supported - 1t has made quite a dafference in the way educatlon goes in this
country In this ESEA, thereé was one title: Title II, whichyou probably have
heard aXout, c¢alled School L;brarles Textbooks and other materials: - ThlS has
prov1de3\monef\?or textbooka,xn elementary and secondary schools for. the.nse of

children and teachers in publlc and prlvate schools .That prdgram has made quite

a difference in education even though it is only supportive material ‘that has .
e N — ' . . ' - . R
made differences in"staffing, in ways .that children learn and in the ways that

* . teachers teach. It has affected change ESEA was changed 1n the new act of

197h to beqome part of a consolldated program, which is one-step along the road
to, I think, general educatlon . It is now consolldated W1th a progranm called
Equipment and Minor Remodellihg another program/ Guidance Counselllng and_ Testin
Thls Year we have 1,7 million dollars to use to administer the program and most if
thls money is gging for library use. lhe choices of the materials, hewever,, are
,belng made by local personnel. We do not have an efact count of how much has
been sent at present. The funds d6 go from the state department to the local%>
admini'strative unlt\There are five staff members to help administer the federal
programs. We believe that_xhey_arassound programs angd of course are partlcularly
knowledgeable about part B of<the Act which relates to llbrary and°learn1ng ' .
resource;centers I have, brought gome, copies of the report op . ‘Title IV B of EpEA
_and will be glad ta mail copies to those of you who wish one. Just send a postq
card to.mg, U.S. Office of, Education, Washington, D.C. 20202, ) '
Among the. othér activities wh1ch stem from my office are limited, consulta-
tive, and support services, Wlth the small staff that we have we are not able
to dO\as much traveling around as we formally dld The publlcatlon Ald to Medla )

'Selection for Students & Teabhers, a reV1510n by Kathleen Moses , states many

sources for materials and aiso special blbllographles related to such areas as
ethnic needs. fAgain if you wish for a copy of thls publlcatlon please send‘me a
postcard May I 'close by wishing that you have a successful meétlng and agaln
extending-an invitation to ceme to Washlngton d to. v131t our staff and our

epartment. | ;qu' ’

-~ - %
g -, hd

. Lowrie;

-

Two natlonal assoclatlons have hosted this conference for us this Week the .

American Assoclatlon of School Librarians_ and the Canadian’School Ldbrary Assoeia- |

tion., May I present/to you first Mrs. Judy Let51nger,,1mmed1ate Past Pres1dent

of AASL. , . O -

-
.

~

)

-
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Mrs Judy Letsl

Thank you. As you csuld tell “from listening,to Mary Helen

er

'Mahar, we have qﬁite a Speclal person in the U, S Office of Education., I mlght 5

point out’ that Mlss Mahar was a Tormer Executlve Secretary of.AASL. Perhaps

this 1s a twme to hake the point thaf when you have good péople in strategic

places, programs.can really be developed I am pleased to see so many faces that
I saw at the AEA’meetlngS»ln Chloago and especlally at'the AASL program. As you
know we were celebratlng many dlfferentfblrthdays thls year. AASL is 2% years .

old as a lelSlOn W1th1n AuA but 1t has worked as a part of the'American lerary

Assoclatlon over the pést 60 years in various’ organlzatlonal formats. AASL has
'
a rich hlstory of school llbrary deVelOpment in thg United States even as you
J think it is

. are maklpg strides in school llbrarles in yOur coudtrles

’ .:ful that f‘y are able to be with us for th1s co'nferenc° here™fn, the United
States a iaam sure that you will find plenty of 1deas to take home - It 1s

exc1t1ng to talk w1th others and see some liktle thlng,that could help or would

’;nder-

be dlffe'ent in’ our own programs I,W1ll be here for the entire conference and
look fo{i ard to talklng with you during othat t1me as well as brlnglng yo@ these- -
off1c1#l greetlngs from’ AASL '

. | ‘ A 0 {

Mrss- Dg%pa Adrlan On behalf of the Canadlan School Library, Association, I
welcome you to Annapolis and the Sth Annhal IASL Confererice.

? Association to work w1th the American

It has beena  °

‘pleasure for the Capadian School Libraf
Assoclatﬂon of Scheol Librariang in 't euplannlng of this oonference. We hope
that you w;}l find the programme sat’sfylng, that the firiendships formed will
' make‘ﬁhﬂs a rewarding and personally'fulfllllng conference, and that the ~
' exchange of ideas and experlences will prOV1de the 1nsp1rat10n to promote,

‘lmproge, exteng and thus achieve the highest possible standards of school
s

libnagy*sprv1ce in Xour country., S ' / .

Dn— owrle . . . W ) N o e .
o As you know we are meetlng iﬁ the State of* Maryland, so 1t is a spec1al

pleasure to present to you some representatlves from the llbrary and educatlonal

flelds here.

. land‘Stat\\Deparyment of Educatlon, Head of D1v1310n of lerany Development and
: XA

Miss Nettie Taylor,pAsslstant Superlntendent for Libraries, Maryj

Services ' Lo ‘°f " ) |

Miss Nettle Taylor" It is a, pleasure for me to ‘welcome you' in behalf of the

State Qf Maryland, the Maryland State Library -Agtacy, DlVlSlon of lerary Devel-_

Opmenh and SEPVlCeS, hich ﬁs a papt of the State Department cf Education. Our

P i \
> * - .l ° ‘ L

L P

v
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division has a number of functlons 1nclud1ng -that® of school libraries ang school

medla programs. It also includes an offiee" of Publlc Idbrary Service and an

<

office of networklng,a unit which- emphasizes the develOpment of library coopera-

» tion. ) ., o ’ - .
B ) The state of Manyland is small and compact reachlng from the Atlantlc e,
Ocean about 250 to 3Q0 miles ,Aixito the mountalns Jdtg has sometimels been called
. Amerlca in" miniature. There .are four mllllon people in the state. -The educa- ’
. .tlonal system consists of 2u local school systems, 23 county ones, and Baltlmore
' clty system. These school systems serve 895, OOO students. There are 1300 ’
hools and over 1,000 school llbrarians and school llbrary staff members in the
system? I am delighted to know tha% yOu W1ll be visiting some of these on your
fleld trip. 'The staff in the school media Office is responsible’ for holdlng 3
‘ meetlngs around the’ state, maklng field v151ts~and Jhe formations” of study conm- *
mlttees and _tasks- forces which address. the problems in school media cehters. .It
. also produces ‘publication, and gu1dellnes, helps in® the stlectidn of materlal,
. develops standards for equlpment, crlterlas for facllltpes and-so forth. Al-
. /’though there are only five memMers on the staff they generate a great dﬁ;l/ of-
‘ support, some of which you wxll see On the d1splay table. Do have-a goed tine

. at the program and &t is a pleasu;f for us to have you in the’ st!te of Maryland.
’

= Dr. Lowrie: . - . : . L
- —_— . s e ) )
° Dr. "Fred Brown, Associate State Superintendent of Schools for Manylanda

] Dr. Fred Brown: Thank you. It is a pleasure tq welcome you on behalf of the

State Department and "the state Board of Educat;on. Although the State Super&n- -
tendent is not here he would send his greetlngs to you from California Where he
1s attending a neetlng Your topic on "COrycial Issues in School Librarianship®
1ﬁtr1gued1ne and I'd like to comment on th1s'ak\}ttle bith I would llke FiFst” ;
of all to say that I do have a concern ‘about school library work because I

2

.

' believe that it must be an 1ntegrated service 1nclud1ng technology and non-print
materlal in the program.’ The,school media, center is theg%eart of the school ‘and

_ \ it should 1nclude everything that we know heow to use’in our instructional pro-

i grams. »Secondly, I would like to reemphaslze, although I realize"' that there is
a great deal of feeling about the concept ‘and indeed 1t may not work, that pﬁbllc
llbrarles and schopl libraries should get together to develop programs With

'l the shortage of mone& and materlals, I perspnally belleve, that there should be
better integration. My thlrd concern %~/£hat you enJoy your visit here, see-.

~ some of our excellent programs and share- your 1deas with us. Engoy our—schools ,

and our historical spots. Best wishes for a succéss in your work and in this -,
onference P T 9 ’

CRRICTTTT s
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_We may -acknowledge, thelr Splendld efforts.

“illness. He completes his second term pn the.IASL bodrd this year and hosted the

" the Lagos State Schqpl Library Assoclatlon (host for/ﬂ977 conference); Danlsh

. ASSOClatLOn of School lerarlans, EduCatlon Association of Maryland; Dlstrlct

o S ‘
. . ‘ - R
N , -

Dr.ﬂLowrle'

—_
It would not be right at this polnt if we did not glve special recognltlon

to the local arrangements committee who' have worked long and hard to’ arrange for

_this'fine conference."Mlss Frances Flemlng, Coordlnator for the School lerary

program in Baltlmore County, has been general chalrman. Committee .members - are:
David R. Behder Ollve De Brulerp Cora Kenney, Jame Ldeéener, William L. Miller,
RmddMUM Nancy Walker, Estelle Williamson.

111 they.please rise so *that
* - I should now llke to introduce to you tHose m mbers of the Board who are’

ot Nilson; Treasurer, Mildred
; d Edltor of the Newsletter,

Bernice Wiese. Those who are absent are Dr. Ursula Plcache, Phlllpplnes and Mr.

V-

John Ward who is retiring from the Board. } w

here in the front of the room. Vice President, Ma

Winslow; D1rectors Amy Roblnson and Joseph Fadero;

e have been,.saddened this year by, the veryoseﬂlous i1lness of Richard
Mainwood, who has been the Dlrector of SChool lerarles for thesLondon Inner Clty
Authorlty. Rlchard has been forCed .o resign from hlS position begéuse of this
first IASL meet1ng in London in 1972. ﬁﬁ' L,
- A1l of us wepe shotked and saddened by the sudden death in January of our ~
frxend and collegije, Director Margaret Scott in Canada. A close frlend of o
Margaret'g»\nd a member of IASL,‘Fred P11e, has ggltten a trlbute to her Wthh I
wish to read at this.time. (Attached) ~ _

Would you all please, rlse for a moment of silénce in trlbute to Margaret.’

A Margardt Scott Memorlal Fund has been éstabllshed by CSEA and Ontario Library
Association? Donna Adfianfwlll be happy fo accept contrlbutlons. It w1ll be

used for travel, original research, pilot.demonstration programs ebc. _'

t
~ ”,
-

At this time two letters were read from Mellp Ege, Natlon lerary
of Turkey and Elsa Gfanhelm, N%tronal lerary of Norway. Informal greetlngs .
W ers preoented\by representatlves of the‘Australlan School- Libnary Association}
The Library AssOC1atlon of Australia - School L}brary Sectlon, the Jamaica -
‘lerary ASSOClatlon --School Library Section; ngerlan Library Associdtion and

«

vof Columbla School Iabrarlans' and llbrarlans from Columblaﬁ,Soutn Amerlca.

B

r
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IN MEMORI%N

MARGARET si?och

o ¢

A

Margaret Scott .
Prefessor: Dept. ‘of School Librarjanship
College of Education
¢ University of Toronto - <.

. \ e

.There gre many ‘who are lamenting the 1dss of the personality and the many
attrlbutes of Margaret Scott, a teacher llbrarlan who was endowed with courage,°
fofeslght and wisdom. , = w® . . . .

There w1ll be ", ‘others who will not know what they have missed, because .
it wikl be a long time before we fipd.another from—among us whq will face with
such strength of purpose the present day challenge which meets all those ’
,teachers who would add the- responslbllltles of schbol librarien to théir pro-
feSS1onal work Load. .

s

- L4
[l v Y 4

Margaret was long ago aware,of the obsolescence of much of the knowledge used
in the procesges of education. ©She insisted that careful selectlon of materials
for their libraries would keep up to date information available for, sfudents and
staff in the secondary schools of Ontario. She-has left to us the dlstlnct task
to meet constant changes in the sociological stducture of teacthing and learning
* which are and Will be best served by up-to-date, knowlédge conveyed 1n thewmgst
appropriate medium. - , . .
Her boundless energigs were not confined to the college of education. She
successfully persuaded the directors of the (anadian Library Association that
'learnlng resources librarians in schools deserved, special reeognition in V1ew
“of their dual professional roles in edycation and librarianship. .In inter-
national librariafiship stte travelled the world often at her own efbense.to bring
enco ement to colleagues in develOplng countries, inspiration,to the dis-
couraged, while at the same time learnlng from those who had malle more progress
tow%rds nér own cherished ideas.. . ¢ - _ « o
) .
She will be sorely missed as adviser, animatgur, teacher and leader cater-
'ing for the learning patterns of future generatlons. .

g .Q

It is now our task to taRe up her mission where she left it and to* make our
efforts worthy« of-a devoted teacher and dedicated librarian. °

. -
" Fred Plle) »
‘Collegé of Librarianship Wales

cJanuary 1976
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Dr. Lewrie: : - e .. - v

Our theme for this year "Crncial/Issues'in School Library Development®«is a
provocative one, It presents many possible topics of discussion. .Your program
chalrmen have pinpointed several for our 1n-depth consldefatlon this week.

.. I should now like torask Linda Beeler who is co- chairperson of the Program

Committee, representing AASLH to 1ntroduce our keynote,speaker of the conference.

~ . . . .
. N . . . - * ) ; P « . )

Linda Beeler: . , - . . v - % H

—_— . - .. . .

-~ »

Dr. Frances Hemne is a noted authorlty and lecturer on school llbrarytser- .

vices and programs a.nd has a, lnique talent for communlcatlng the human and human-

i .

2 -

-

| 4 - -~

istic view of work wwth youth . . -
) :

¥
»

Dr., gsnne receivel s £.8. nd M.A degrees from the Unlverslﬁy of Illinois,
her B.S. from Columbla University, and PhD from the University of Chlcago. She
is past presxdent of Yhe American Association of School lerarians and a member of
the Amerlcan Assoclatlon of University Professors. She has .received numerbus
honors from both national and state assoclatlons, 1nclud1ng the Carnegle fellowship
and’ the LlnplnCUtt Award. In recognxt;oﬁ of the many contrlbutlons Frances Henne
has made 1o the llbrary, med}a, and eduCatlonal worlds, the Amerlcan lerany
Association presented her with a Speclal Centennlal Cltatlon an, July 19, 1976, dur-"
lng the ATA CentennLal Conference 1n Chicago. The cltatlon‘preSented to Dr Henne

’ . . .- , /
reads: . ¢ L * ) ’

~ ‘ .

Author, librarian ,and educator, Frances.Henne has' prov1ded
gifited Leadershlp in an era, in whith rapld change has placed
new demands on the school llbrary.¢ In lifting the sights of * ¢

N

the school 11brapxan, Frances Henne has used the printed word R e
through her books Youth, Communication, and Libraries and . e N

Planning Guide for the High School Library Program.. Heerrlt-m . e
’ inigs have exemplifiéd her rich store of experlence beginnlng v ,
with *her assistantship at the Springfiedd, /1113nois Publjc . \. ' ’
" Library, continuing through her years as a, librarian at the )
University of Chicago's High Sthodl, and as library educator, - .
at the University of.Chicago and Columbla University: She was .
a member of the committee that produced’the 19L5 Standards. 4 -
School Libraries Today and Tomormw, co-cHairmen of the - \
»Standards for School Library ,Programs, 1960, amd chairman of
~ the joint American Library Association National Education \ . .

.

Association Standards for School Medla Progranms, 1969 . ...

A

’ This c1tat10n ‘best .u533?1zes Dr. Henne s outstanding contrlbutlons to school «
llbrarlanship. Dr. Henfe is ‘now Special Lecturer in Ldorary Service at pqlumbla
Unlversxt . X . . S . :

24 o~ ) , L .. . .
It glves me great pleasure to present Dr. Frances Hepne. .,; L F
y; N . W . i~

. ,
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'CRUCTAL ISSUES IN SCHOOL LIBRARY DEVELOPMENT | -
. . oL AND PROFESSIONAL'EDUCATION .

‘ \ L% :
- . t Frances Henne , ’ . .

§ As'we talk about crucial issues in school library development, the theme of
; _this tonference; we must always keep in m%nd that our discussions emanate from

the recognition and support of a basic element in the edujftlon, both structdred‘

and unstructured, of youtn Our comments may deal primarilly with school librar-
ians-and school libraries, but they have as their objective the provision of-
resources and sérv}ces that are essential fOr'ycufh teachers, and, indeed, -
soclety Although my observations pertain to conditions 1n the United States, .
they fall W1th1n the global scope of the Internatlonal-Assoclatlon of School s
{ibrarianship .in at least two ways some of the’ 1ssues can be found in other
countrles, all of them merit the attentlon of this Assoclatloh,aan organization -~ *. °
that sthrough its ‘own activities and’its close identification withithe World

‘»:;Confederatlon of Organjzatiogs of the Teaching Profession is iit a, key posltlon
to'effect many changes that must come about to solve the problems and to resolve

LY

the 1ss s ) o
'am interpretimg the top1c of-thls‘paper'ln a generlc sense, since I am T

not golng into details aboup the kinds and characterlstlcs Of crucaal 1ssues ih

" school 11brary developments and. the factors that shapeuthelr emergence, or 1nto
~—detalls about the content\and instructional design of professional edudatlon, o~
both represent vast toplcs which require lengthy spans of time for dellneatlon ‘

';, and commentary Furthermore,\we have an extenslve body of literature on these '

) subjects. One of the best overv1ews, dealing W1th both school library programs

and professional educatlon, s "lerary Educatlon for the Future; The School
‘ Idbrary," an essay?*full of plth and w1sdom, by. Mary Frances Johnson dhd

H:yllls Van @rden. (1) . . Z L . , .

“The lerarlan in the Scheol_. e‘,~.

Most of the Cruclal 1ssues~focu5‘rn_one way or another on the llbrarian

in the school - that 1s, if tﬁbre .s arlibrarian or even a llbrary in the
school. Over two mllllon puplls in elementary schools of 300-or more pup11s

attend schools without llbrarles,‘for many mlllLOns‘more, either no- librarian

. is avallable‘or conditions restrict the,llbrarlan to a limited program of .. o~ )
- R ' . ’ s . . , .?‘ ‘ . b -
RO Professor Emeritsa and Spaé*al Lecturer, Schoolwogééihgary Service ey
5}.‘ Columbla’ University o . R : ‘
: . - CLT - s s .'y v

wll Toxt Provided by ERIC
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seruices The provision of' library programs injzchools w1thout such programs
and the 1mprovement of library’ conditiohs in most other schools ~- elementary -
and’ secondary, public and 1ndependent -- have been and, deSplte‘some notable
gains, still reaﬁln cruclal problems. .

Who is this’ librarian in the school upon whOm the crucial issues fall, so
. often like lightening bolts? A '

An overnamed librarian. Collectlvely, school llbrarlans are overnamed

persons and hence, professionally, nameless. Over the years, many titles have
been used in lleu of school librarian.- Today, although examples can 5till be

found of 1nstruct10nal resources specialist and materials speclallst titles

most commonly used are school llbrarlan, media specialist, school media

§peclallst and school llbrary nedia specialist (not listed in any rank order).

Educational media s #peclallst has its advocates, as does media generalist, ‘which

is dlfferent from media speclallst°1n JOb descrlptlons ' The library itself may

be a school library, a me&ia center, a schodl library media center, an 1nstruc--

"tional materlals cehter, a learning center, an educational media center, a

.
AN

"g*’w ‘ 'P
e The current state certlflcatlon requirements have a W1de varlety in their

learning resources center, or some other des1gnat10n

usage of terms: llbrarlan, school, librarian, media specialist (spelled.out 1n

° one state with adJectlves that indicatemthree categorles of Speclallzatlon),

i
.

.educatlonal media Spec1allst, llbrary Speclallst llbréry media SpeClallSt,\:%sn )
rar ’

llbrarlan/medla Speclalist media speclallst (librarian), school media lib
educational medig generallst teacher-llbrar;an, associate library media
Specialist, ,associate, dlrector of library serv1ces, educatlonal medla admlnl-

[l
.

strator, superu}sor? and media coordinator. (The terms of librarian an@ school
librarian have(the highest frequency. ) “nly a few make prov1slons for levels
of reSpons1b111ty at the bulldlng or district levels. Some- stdtes have no % 2
speclflc regulatlons or cover the posltlon under such headlngs as éducatlonal

specialists of speclal subjects. .

The School’ lerary'Manpower JFroject 1dent1f1es four p051tlons achool

’ 11brary media Spe01allst head of the school l;brary,medla centery district

school library media director, and-school library media technlclan Medla Pro- '
grams District and School defines medla personnel under the following headlngs

medla professional, media spetialist, d1rector of dlstrlct ‘media program, head
of school media - program, media technlclan, “media aide, and ‘media support per— .
somnel. "Additighal position :
'nel exist,.but time does no permit a complete ligting.* - .
a problem and constitutes a crucial issue. An urge‘xi

s

-
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plea is made here that we use gchool librarian and school library, terminology
that is employed by the International Assoclatlon of School Librarianship and-

stlll remalns‘;n the title of the American Assoclatlon of School Librarians. ,
I£ some compromise must be reached, In view‘of the' current .scene, then school
11brarx‘med1a speclallst and school llbrary media center (supported by - the
School Library Manpower Project, but note the t1tle of that Progect) could
serve, although these terms are awkward in their length. :

Media specialist and mediilgenter were used in®*th&=1969 national standards

. .f'"for purposes of convenlence, consistency, and clarification within the cdntext

of the standards, and are not employed with an intent to mandate any partlcular
¥ title or terminqlogy. "(3) They were used in ‘'good faith, based on a bellef that
th unlfled media progranm was essentlal for optimum educational, economic, and
functlonal beneflts and that the two national professional associations ‘most
" involved 1n the formulatién of the standards would strive to accompllsh this
goal. In order to facllltate the achlevement of these objectives it seemed
deslrable, and polltlc, too 4that terms be used for place and personnel that did

not emplOy either llbrary or audlov1sual. (There were, of course, numerous

. school llbrarles and:lmstructlonal materlals centers with unified medla programs
already in ex1stence, and, almgst a decade bé”%%e, the 1960 natlonal school
Jibrary standards had strongly recomnended the unlfled media program anhd had °
presented standards for such S1tuat10ns, but did not chaﬁge the termlnology )
There.was nothing wrong with the 1ntent but, in my oplnlon, the dec1S1on to
move away from school library and. school libramian proved to .De a mistake. -

No matter what purists and lex1cographers maintain, media continues to be
“ lnterpreted on a W1deSpread scale as aud10v1sual resources, facllltles, and

channels; and media specialist as a person worklng with audiovisual medla.,

Media, to innumerable pe0ple, does not include pr1nt .Desplte the definitions~
_and descriptiors contained in both the 1969 and 1975 standards and in other
publlcatlons, considerable confusion has resulted and some unfortucnate Outcomes
Jhave taken place.~ Among these ‘outcomes, one can note' the assumptlon of .
"administrative pOSltlgnS in school Mbrary medla programs by audloV1sual , .
specialists who lack competenqnes 1n prlnt resources and sefv1ces and Who
\frequently seem to be enamoured prlmarlly with thé hardware rather than'w1th
the content of audiovisual materlals, an overemphasis ' on nonprlnt medla, quite
. often at the expense of adequate pr1nt collections and readlng adv1sory serL _

v1ces.\2 and many p01nfless and °‘costly ventures xhvolv1ng locally produced - -
materxals. Somehow, the true functions of school llbrarles, whlch, of course, .

;> embrace the unified media program, have all teo often become dimmed or distorted. f

e, ., i : . i .
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To' this -tale of woes can be added another obse

, - Standard conditions remain questionable.’

o

is:

that jointly prepared the last two statemerts

1lines. has not fully materlallzed, and in the k3
frequently prevails, it is my bellef that the 4
Librarians has been the one to suffer% This e]

means restrlcted to the natlonal assoclatlons..

a

A lone librarian.

most school llbz;ariarrs.

13

+
!

4

unified support of unified media prOgrams?by the t
& natidn

vation,

+

hd a delicate point it
national associations

standards or gulde-

ind of com et1t1ve autonomv that
Imerican Assoclatlon of School

A [ e
Lement "of competiilon\ls by no

|

o
b d

Being the sole llbrarLan in the\school is the lot of

Some fortunate ones hage clerical or technical assis- ™\
tanma” Here we confront another crucial issue: the prevalence of, understaffed
llbrarles in our schools in terms of both professlonal and supportlve staff
members. , Full recognltlon of this status guo tends to be 1gnored in the dis-
cussion and promotlon of many recent school llbrary and professlonal education
developments that we read and hear about in our professlonal llterature and
activities. How can we, in’ fairness and_Justlce, overwhelm school librarians
W1th llsts of competencles, accountablllty formulas, §tatements of behav1oral
objectivés te be achleved, methods for maklng thé librarian an active force in
‘~urr1culum planning and 1nstructlonal deslgn, “And slmllar demands (much of, it
replete w1th Jaréon), when only a llmlted number df schools have llbrarles with
a sufficient number of professlonal, clerlcal, and technicagl staff-members? )
Not to mention those many schools with no Iihrarian or the many libraries.that
as.

tovide ‘the answers for obtaining needed sta¥f is cynlclsm personlfled.

have 1nadequate resources, facllltles, and A gllb ansver. that these —_
ev1ces

<
The valldlty and rellablllty of many of these measures when applled to, sub-.

-

¢

The suhstance of these comments ahout the lone or no librarian aphlies
also to an,extremely largé number of situations 1nvolved with llbréry services’
and resources at the district and state levels. T P e
Instead of emphasizing the need to degcribe and to support our account~
ability, it seems more senslble for us to concentrate f1rst on 1nqu1r1ng‘1nto
the accountability of others who 1nfluence, shape, and determlne our account-
ablllty statug’-- school adm1n1§%rators, for example, since theirs 1s a key -~ .
role in providing effective’ school library programs. This conference ;ncludes
atﬁkby

library. May his comments be Sent to administrators throughout the countny!

g gthool- admlnlstrator who recognizes the 1mportance of the school N

-

The pk}losophy of school librarians. Desplte their often hect1c worklng

conditions, school llbrarlans are typlcally “imbued with fr1end11ness, .enthu--

\ . . .
. . ° ¥ .
. ' Pl
. “ \- - .

/
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:ecOnomlc and other conditions have so severely curtalled or elimjinated many ’ .
library functlons, resources, an//gerv1ces ay bulldlng, d1str10t and state

' levels L] * ' ) . . 4‘ ‘.A_ N

'There is general cogsensus, too, about current proposals for the structure” of

siasm, and’ Optlmsm, end réflect the pI‘lnClples and spirit embOdled in their

)

professlonalérhllosophy, whloh includes: ; - S~ o / -

A beli®¥ in and llklng for young people . i /
A dedication t6 artlclpatlng in the building of ethical, cultur l,
and social vaXues and att;tudes needed in a democracy and in
WOI‘ldA R b T

education-for all chlldren and young adults .
A belief#in the 1mportan6e of- good books, films, recordlnbs, d
media formats and communications resources; and in the riec ssity of .
making these easily accessible to all yonth
- A willingness, indeed eagernesé to accept and to be excid by the
¢ change .
A pride 1n the prbf63310n\0f school librarianship - \;~'

The above form some key elements in a statement <of phllO/Ophy that has

been derived from watchlng and worklng and talklng with school librarians for

b

many years. I have not ampllfied the dmfferent parts here because I havf done

4

that elsewhergt‘ ThlS phllOSOphy holds many 1mp11cat10ns for the profess1onal

”,

educatloh of school librarians. It embraces ayspirit and a ‘faith much needed

today by school librarians in thls time of’ frustratlon -and puzzlement when y

¢ . . N . . n
. .
‘ ~
Y

. . . .Other.-Crucial Issues in School LibrarzﬁDevelopment be

' On some cruclal ,issues, such as the problems posed by the fiscal crunc

and' by understafflng, schoel librarians share the same OplnlOnS and feellngs.

certification modes to provide-for different levels of respon31b111ty, specis
1zed competencles, and points of entry into the profeSS1on, for' the developfient
of regional centers for the examlnatlon, demonstratlon, evaludtxon, and blbllo-
(L),
"~

fessional preparatlon of .teachers and about educational processes in the pro- <t
fessional preparation of school llbrarlans (both topics to be-discussed: later§ o
and for many aspects of school library programs, 1nclud1ng ones that have . « o

\?'\-(‘ '

evolved to’ meet cHanges in the pattprns of teachlng and‘iearnlng. y, - j‘.

graphic contmsl of media‘'’; for ‘inclysion of '‘content about medla in_ the pro=-

P

About’ some other issués -- cruc1al because of the1r numerous and. artlcu- W s
late proponents and because of strong movements urglng thalr 1mplementat10n -- \\*_///
educators, including school librarlans, dlsagree, therebyl&ompoundlng the

crucial nature4of e issues 1nvolved. An analysls of subJects emphasized in




;// ' i Many of the major develOpmen_n_and cru01al issues in both the school
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 cant®nymber of topics on whlch general agreement has by,no means. been reached

. ..

éducatlon for youth deS1gned in terms of behavioral obJectlves, accountablllty'
) //w1th its PPB ( E5s, MBO, and other acronyms (there are those who feel that due

/

to the stress on.accountablllty, a'process derlved frfm the bus1ness fleld,
“we are placlng £00 much emphasls on management and 1ot enough on people in our

profeSS1onal act1v1t1es), 1nstruct10nal systems analysls and deslgn (some do

. ! .
o~ . not flow with the charts), dlfferentlated stafflng (the differentiated oplnlons

really stem from a conqu1on caused by Varlant definitions of what this term
ans), performance- or competency-based cerfification; a computer based
’.P . esy ce unlt and other machine or retrle%al <}echniques for 1nstructlon (is
. "'Jit isolated learndng?), sghool, library facllltles (how many library aresgs should ‘
there be in a_school building and on #hat pattern shouldcthey be organlzed?), T,
the teachlng roles of school librarians (preclsely what should and can they be?);
‘and networklng, state ami reglonal plannlng, cooperatlve library seiylces, and
connections with library systems (it is generally agreed that these are essentlal,
but OplnlOnS differ concernlng the form these developmentsshould take). -
'Th thls perlod ‘of decentralization when posltlons of district subJect
speclal;gts or, coordlnators have beén liquidated for economic or other reasons,‘
the removal of the office and functxoné of school library superv1S1on or ;
. - coordlnatlon (on ong of our current and most cnpclal rssues) represents on thh,part
of school author1t1es a corifusion and 1gnorance about what thls office:- and its
staff of speclallsts can prov1de for students and teachers in the schools.
Iabrary programs at d1str1ct, or multl-dlstrlct, or regional levels are-,
essentlal, not only for reasons of efflclency and economy but also because of
" the vastly improved llbrary~serv1ces that result. )
llbrary and professional education fields remaln essentially theoretlcar andﬁ/’
future oriented beoause condltlons existing now in schools and school llbrarles
militate against their 1mmed1ate attalnment f% short, we need other develop- !
ments before the eurrent crop of new-and recommended deve10pments can be imple-
mented. I would submit that we do not concentrate enough on these basic or
pivotal .matters requlslte,for change. We rema1n aware of the problems, but
just recognlzang'thekr ex1stepce 15 not going to make them dlsappear. For
example, as, ‘already noted, 4t is sheer folly _to expect or to demand the per-
,fdrmance of?many cqmmendabie aSpects o) school llbrary programs ‘ or ‘the effec-
A tive partlclpatlon “of school librarians in curriculym plannlng and activities
felatedzto the 1nstruct10nal uses\of media when wé ignore the understaffed
cond;.tlons existing in school llbrary progranms, ,1d ywhen we fail to reglize )
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" ment that, if a

.issues’ -~ "Media Programs in ‘the Curriculum Development Process.!

" introduced Jn school media centers/programs during this time span "(6) The %
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e alistically that the school library prog@s that we recommend depend upon

/
/

school librarians haVing a profesSional education that incorporates substantial
S amounts about learning and teaching processes, curriculum characteristics, and

.7 many other arehs‘in the field of education.

y On some cruCial issues we need clarification. , As one example Jfor many
items in the iists of competencies, awvesome in their total number and presum-
ably expected ofiall schgol librariams, we need to have answers to such ques-
tionsfas what isEmeant precisely? how much? for which staff members? how and
where obtaihed? under what conditions? at what, levels of experience or responsi-
bility? and so on. . We must explore and make decisions aboitt those crucial
issues on. which ue agree in principle but differ in interpretation, such as
networking,[statTWide cooperative services, and differentiated staffing.

' Other ¢ ucial issues could be cited, and, of course, those that have been

mentioned rnie . t'more detailed discussion. .The thool Media Quarterly presenfs-
excellent ove 'ews of significant school library develophents, The spring
issue, withn ohaina S. Wodd as. feature editor, deals With an important develop-
ddition to being a crucial issue; affects ‘most other ctucial -

(5) .

o intpresting and illuninating contribution to the study of school .
librar'y developm nts is the research conducted by Mary B. Kingsbury "designeﬂ,
to ascertain what trends practitioners, leaders, and professors foresee for, ﬁhe
last quarﬁer of he twentieth century as well as innovations they would like
study reporis 28, trends and 29 innovations, indicates their priority rankings,_
and notes'tkeir probable date of occurrence within five year time spans from
1975 t6.2004. — s ) )

N

Cruciil Issues in the Professional Education of School Librarians =

‘

of the issues relating to the structure of professional educatien i?%t
school libr 'ahs, probably the most crucial concerns the undergraduate program
-- an issue that has been With us in'print and in dlscusSion for a long, long
time Many persons connected with libraxgischoois and in other professional *

positions opposé the program.® Many indiViduals strongly support this struc-

“tural pattern, and Irwould agree, With them.

.

~ The initial preparation for school librarians should consist of'a
Bachelor’s de ee that includes among its total’ components a basic program of -

specialization in schOol library resources and:- serv1ces, cburses’ in education
L
required for ce rtification, and additjonal courses, as needed, to prOVide the
. ’
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'The program would also provide for the needs and’ 1ntere§ts of students not_

as a staff member 1n a _school llbrary.-

prospectlve school Ilbrarlan with basic knowledge and understandlng of teachlng
and learnmng processes and currlcular and instructional deslgn. The progrAm
could‘permlt spe01allzatlon within the specialization -« that is, preparétlon

for elementary or Secondary school ‘levels. Having'this Jprogram offered 1n a .

+school or department of educatlon yields distinct advantages. Thl$ under~

graduate structure places thg professional education of school llbrarlans' B

where 1t belbngs -- on a par with the pfofessfonal education of teachers and in

llne with teacher certlflcatlon requlrementsf’ Furthepmore, and “to thelr mutual

(4

‘benefit, proépectlve teachers and school librarlans would be enrol&ed in’ some

of the same courses, “frrelpding those dealihg with print and audlov1eua1.§ 14 N

‘

resources for youth. . . — .
Some theoreticians recommend that a program of this nature should eertlfy
only beginning librarians who become part of a staff that has .a head llbrarlaa3

PR
their viewpoint may -be 'sound in prlnclple but 1§ iiii;j?ently tenable in view

of the lone or no ﬂ;brarlan being the gommon patter Staffing in schools. R

Qul

"The reasonlng of thoge persons wlo are categorically oppoSed to undergraduate

programs forming the base of profes31onal educatf%n 1gn0res _such matt%?s as: 7 ot
the outmoded elitism of advocatlng that all 1fbrarians enterlng the profeésgon

should ha¥é a M;ster's degree in llbrary science; recommendatlons of counselors

_who urge early care%r planning and programs in college, the 3arge number of . :/éf

states that recognize courses at the undergraduate level in their certlflcatlon

revalldatlon requlrements that make 1t neoessary for teachers to continue therr

education beyond the .Bachelor's degree w1th1n stated t1me perlods. The under-

graduate program 1s more ¥ a reality than is commonly recognlzed. The School

Library MAnpower PrOJect places their number -at around 300. ‘ . L
.. Distinct advantages accgue when the fifth year program is based on an

, undergraduate school'llbrary sequence, and.becom\heven greater 1f ‘the student
1 0.

hes "a150 had sore experience in a school situatiohs The graduate work becomes
more meanlngful for students with this background. The graduate sshool 1s in a
better pOSlthn to proV1de students with 8 range of” courses and other experl-
ences that would enable them to acqulre the knouledge and Spe01allzed competeneles
needed for such positions as head of a school library, or supervrsor, ‘or dlstrlct<

or state specialist responsible for retrleval of information, evaluation of

" resources, technlcal processlng, professlonal resources for teaohers,lproduction

of materlals, computerized instyuction, educat;onal television, or oth eas.

<

wishing to assume any of the pesitions Just llsted and preferring to continue !
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“In any event dow ang in the futune, the graduaté llbrary school program

should prOV1de ample opportunlﬁges %%r the students to take. elect1ves .in the
school of education and in ‘other parts of the university. Whether the Master (]

’ prOgram~for school llbrany work should be locafed in and admlnlstered by the,

C school of educatlon has partlsans pro and con. Strong support exists far I
hav1ng this program jointly planned and gdmlnlstered by "the schools” Qf library <
serv1ce andl educatlon, and efforts of th}s nature are currently underway.i It-is
also agreed that those colleges and unlverS1t1es tha’.have separate programs . . .

. for aud10v1sual speq;allsts and school llbrarlans,should comblne them in some -

L ? form of mutually satisfactory adm1n1strat1ve arrangement , , T e,

- Needless to say, the cruc1al 1ssue§ 1nvolved in coppetency- or performance- i

_ . based profes31onal educatlon require, and in many instances are rece1v1ng, care—

‘i' "ful study. .and pollcy dec1s1ons on the partqof those responsible for the pro- i

‘:ak‘?‘ fes31onal‘educat10n of school llbrarlans. Sonme 1nst1tut10ns haue 1ntroddced ~ o

v Lnstructlon of thls nature, and some state certlflcat;on makes it mandatory.

. : " The act1v1t1es and publlcatlons(7)

\ .
of the School ILibrary Manpower Project, .

1L

’ whlch have ’been very 1nfluent3al in promotlng ébmpetency-based profess1onal-/
_education d in formulatlng content and desmgn for profegsional educatLon, are
‘weIl-knOWn o you and need no descrlptiﬁﬁéhere. I cannot res1st one commadt-go —
the effect that the Project sqpports the undergraduate program —- one of itg slx
eXperlmental programs was at the ﬂndergraduate level and‘ anothef/ at Both the under-
gradud ‘te and* graduate lévels, the American Assoclatlon of School Labrarlans'
sponsored the - PrOJect and Hence AASL, it would seem, should be more act1ve in
galnlng W1dér and stronger support of the undergraduate program by the l;brary

profession, d in facllltatlng the articulation of these programs with those'of~

the fifth yesr library schools. A "~ ~&= . . o T
ol ] The problems that arise from hav1ng two profess1onal.organlzatlons involved
7in the accredmtatlon of profess10nal educatlon for school librarians) (the o K

L Amerlcan Library Assoclatlon for, the graduate llbrary schools and the Natlonal ST
' ’Comm1SS1on for Accred;tatlon of Teacher Educatlon for undergraduate programs) o
ared;scussed by Johnson and Van Orden.(1) Other crucial 1ssues, or at least - o

querles, related to accredi ion come. to m1nd.~ Instead of one team for ’ : 'h{”**i

'\L}f. £

.atcrediting 1iby y schogls, why not several teams, including one for each area 1~;
of spe01allzat:§i (the team members be1ng quallfled speclallsts in that area? .
In This way; more tinpe, study, and evaluation could” be given. to the'speciil pro- i g
grgm - content 1nstruct10na1 techniques, quallflcatlons of, the faculty, . . ' N
reSOurces f30111t1es, suppertive staff, and many other aspects. Can standards o ’

- o sor guldellnes be created that would achidWe some much needed 1mprovements, . R

ERIC. - - - S o S
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- especlally prov1s1on for more ¢ourses on the resources of teachlng and learnlng
- and*in other areas‘and faor more school llbraﬁy speclallsts on thé facultles of
most library schools? Like schoel llbrarles,‘llbrary schools are us a1y .under-
‘ staffed ih ‘the fields of llbrary resources and services for students and’ teachers,
' a condltlon 1hat 1%poses overwhelmlng demands upon - faculty"members who myst some- °
. how become knowledgeable and keep up-dated about§a q;deospecﬁrum of subJect
,.a.matter\ S ,T,_ SO R Ly
The cert1f1catlon of school,llbrarlans, closely related to<mnpé§n51dera-

tlon of the structure, content, methods, and accredltatl of7pr3Tess}onal -

S~ \

' equoatlon, has its own mage. of" prbblems. A just® publ:%h d andnvery impartant
o= work, Certification Model for Pr*Pésslonal SchoolﬂMedla ersonnel,(s) prepared )
| by the Certification of School Medla Sp601allsts Comnittee of thd AASL, with_
David R. Bender as chalrperson, provides guldance for the solutlon of these N

problems, summarlzes act1v1tles—ef natlonal organlzat;ons affec\ing cert1f1ca—

_ tion in the. media fleld, and presents guldellnes for the content\and formula-

A

tion of cert:Lfn_ca't;.on statements. , o s L .
- e Cruclal 1ssues pertalnlng o field work: zor fleld-based educatlon or what-

ever 1t‘may be called) and to contlnulng educatloa center prlmarlly on the need

one of the szt 1mportant parts of the program. Ih undergraduate programs and .

_ for students earnlng Master's degree whé have not had an undergraduate program,
P field work in a school” llbrary is the eqdavalent ofnpractlce tedching. For

this purpose, model school librarles must be easlly accesslble,‘gcbesslble, too,
for v1s1tin§ and observatlon by}these and other s udents, teachers, ang: admlnls- .
trators. (The. Development of School Medla Programs Commlttee of the Néw Jersey
School Media Assocratlon 1dent1f1es7znd publishes a gu1de‘9) to-medla centers in

the state with outstanding:- prograns and with 1nngvat1ve prov1suons and practlces.

Vo gram, fleld work can congist of “several planned experlences connedted W1th their

area of spec1allzat on. Prospective library' school educatdrs need- to have the

. hd . :
opportunlty to do sone practice teachlng in a llbrary schﬂfl??aﬁd other dectoral

-~
.

students can proflt from observatlons or othir field experfences in speclal

.‘ ﬁ;’ . ) 5

areas. TN “ “ A [ - . L
. . & essentlal part of the structure of profesS1onal‘education. Crltically needed
A today are oppbrtunities for school librarians”to acqulre addltlonal 1nf0rmat10n
.about the conteént and uses of resouxces. .’ S Lo

to have more.of both. At all levels of profeSssonal educatlon, fleld work forms -

:

4,

1
&

§ All states could use a gulde of this nature. ) For others in the Master's pro= -’ (

. In-serv1ce and contanulng educatlon in all the1r many feties'constitute o
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On all sides, we read nd hear about the vital urgency to have content -

about, print and audlovlsual resources 1ncorp2rated as a- requlred pa t ‘of the bas1c
-~ professional education of teachers, but no W1despread actlon seems tQ be underway. -

It is dlscouraglng.to note that only a veri small number of states 1nclude this

‘. requlrement in thelr certlflcatlon regulat ons for ‘elementary school teachers, {
-+ .- and ameven smaller number for sdgondary school teachers. | . . . ‘<bt

’ You W1ll recall that one of the resolutlons and reécommendations made at< . e

the first annual “conference of the InternatlonalaAssoclatlon of” School Iabrarlan- f

K ship in 1972 was c0ncerned with the’ explo\\tlon of wayS\and gans to make the use
of school llbrarles and llbrary materlals an lntegral part of the professlonal AR
prepatat;on of teachers. We need a_strong program” today- to 1mplemen what y "
and many, many zthers have recommended, some for decades, to reactivate some of
cur past endeavours, such as the 1nvolvement of schools of education in the Knappl—
School Lihrarles Demonstratlon ;Togect- to motivate all llbrary schools and .

o]

.
,

assume, the role of leadership that they are so »

departments of library sclence

strategically, positicned to offer in thls area, to promote the inclusion of
- medla competencies in the certlflcatlon requlrements for teachers in states that ‘
. have not yet made this prov1s10n, apd to_anllst the support of those 1nvolved in
. the procedures for accredltlng 1nst1tutlons preparing teachers (for an excelleﬁt
statement, see the standards prepared by the Oth State Board_of Educatlon(109) S
Librarians are not the only ones to v01ce _the need for teachers to know ;; T é "
about the content and uses of resources 1n their ‘teaching aréas. Today the
11terature 1ﬁ the fidld of educatlon .that discusses learnlng, currlculum.and -
. 1nstruct10nal deslgn, competencles of teachers, and many other tOplcs abounds _ -
W1th commentarles statlng that teachers must be knowledgeable about medla f;"‘ _
P g resources and about the ways they can. be used effectlvely by their studénts and '

in thelr teaching acthltleS\ C Sy ¢

. ° . -

o

i The professlonal eduoatlon of teaahers and admlnlstrators must provmde them

.with information about the functlons and sefrvices of school libraries and about

" their responsmbllltles and opportunities to implement a school llbrary program of &
hlgh'qualrty. "Practice teacling should be done ohly in schools that have - o '

_ exemplary school library programs. ‘Teachers should have 0pportun1t1es to expin
thelr.knpwledéL.of resources in their graduate work and in ln-serV1ce and Other N
contlnulng educatlon. (An example ¢ good 1n-serv1ce educatlon is parked out- '

(11)) ’ - -

T . by

Over a long span of tlme, our profes31onal record, xn natlonal standards :

« side. our door Jt"a moblle educatlonal technologlcal unlt

and numerous other forums, has recommended that prospectlve tegchers have these
\)‘ o , ~ , . ] Tt

.
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.- _experienbeég/r‘fthglr proﬁeSS1onal education. We have encotraged 1n-service
' -'educatlonyfor teachers about media resources in adl formats4and made thisvavail- -

able to them ip their schools, at district centers, at reglonal meetlngs, and !

4 ' elsewhere. We have worked with profesS1on§l assOclatlons of teachers and L
'admlnlstrators, promotlng theé inclusion of content deallng with resources and:
school libraries in thelr conference programs, thelr journals, and thelr roster'

. of other activities. We‘have\tW1ce in the past actlvely involved. the partlclpa-_

’ tion of a large number of these associatlons in the formulatlon of our

[ - ) -

natlonal standards. - ¢ . ‘ oo -
As another part of this p1cture, we have been’ sharing with teachers some .
of our r sponsibilities, such as the selectlon and re-evaluatlon (weedlng) of -
. materlalz in their teaching areas,‘and planning a.program of, 1nstruct1ng stu- ’
dents in’ the use, of the library and 1ts resources that startsqln the classrooms
/.or other’ teachlng areas, with follow-up in the library. - -
‘For decades Wwe have been saying that every schoo} librarian is a teacher'
w and we have cont1nuously increased the" number of teaching and currlcular skills®
in our lists of competencies for school libzarians. Some schcpl llbrarlans
* ¥ believe that classroom teachlng experlenCe skrould form part of a school ,
librarian's background. . Bxperience in some secondary schools has demonstrated
) that a Master's degree in a subject area’'Wwith some eleétlves in llbrary science
can provide an excellent background for llbrarlans on a staff that has subJect

Speclallsts. oo

&

. competenciés in know1ng the content and instructional usesﬁgg resources, we see

As we achleve our goals of, hav1ng teachers and school librarlans acqulre

::j‘ -teachers becoming paterials Speclallsts and llbrarlans becomlng teachlng
spe01allsts, Jwith many competencles in common.. Is i, too far-fé&tched to con- -
) sider an alternative plan for stafflngjschool libraries, in which classroom
. teaching personnel would “be appolnted to the llbrary staff in sufficient number .
. to provide a libraTy program that meets the needs Of the schools, its faculty,
‘- . ) and its students? Heading the llbra.‘r'y estaff would, be a school librarian who
’ #ould not- have any classroom teachlng responslbllltles, and, of courSe, any
- +_other profeﬁslonal librarians on the Sstaff would contlnue full-tlme in theixr
positions but might orient the1r library act1V1t1es toward speclallzatlon in
“some 1nstr:uct10nal area. In thoge schools now havmg llbrarlans on the staff PR
with SpeClallZed knowledge and preparatlon if somé curricular subject, optlons

e
might be %1ven’to those llbrarlansato teach one course in their field, w1th

T4

their llbrary load reduced ( 2) i ' o . e ) .
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- In those schools with more than one teacher on the’ llbrary staff} dlfferent
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Vs

-~

t

N

h
P

.

.\’

-« Arrangements. for'the tea%her appointments might vaiy among schools.

Teachers mlght be app01nted fulE—tlme, pOSSlbly on & rotat1ng bas%s for time .t‘\ -
perlods longerwthan ‘one year; or part -tipe, with a, reduction in classroom - Low
teachlng load, and, aga1n, poss;bly on a rotat1ng basis. In some ways, the part- s
t1me pattern would more fully integrate the l;brary and 1nstructlonal programs ‘
specializations, such as grade level or curriculum area, should be represeqted, :
- These proposals requlre adﬁlnlstratlve arrangements that woqld~ﬁake certaln .
that all members of the llbrary staff had, fair and equltable work loads and N
that standards of professional staff S1ze‘mere maintained ‘on an equlvalency i,/ ) ]'
basis of total hours spent in the llbrary program by the libratrians and teachers /)
on ‘the staff. Clerlcal and technical supportive staff in .sufficient number .
should(also be avallable ‘ Too, these“alternatlve stafflng patterns depend‘upon
the teacher-members belng knowledgeable about~resources and their uses. Many ,
many teachers have this knowledge today, acquired durlng theilr teachlng experl—‘
ence in the classroom and in other Ways ‘or comblnathn of ways -- 1n—serv1ce
educatlon, profeSS1onal act1v1t1e§, personal,motlvatlons, and, for some teachers,
.professional educatiog. Another;essentfal factor in most situations would be-a
district or multi-district center for school llbrary services w1th its comple-
ment of quallfled profess1onal and supportlve staff, resources, and program. But
then we know these district-wide arrangements are needed fof school llbrarles~
W1th traditicnal stafflng patterns, too. .

These proposals, lf soundly effected, could brlng_many

experlences for individual students The presence of carriculum experts on the
;taff results in more effective ad\\sory services for -students and for teachers,‘ T
fa01lltates having a librarian on every teach1ng team (and also gives the

library a teaching team of its 6th§ 1ncreases the opportunltles for .the llbrary‘

" staff to partlclpate in a wide range of learnlng exi‘rlences provided for the , .
. - :

students -- open school sltuatlons, individualized truction, independent .

study and inquiry; and numerbdus others, not the least of which is ‘the develop- P
“ment’ of reading, viewing, llstenln’ﬂ and th;nklng abllltles and appre01at10ns,
and permits both flexibility and .eontrol in the " optimum use and provision of

- [ ~ . e o

resources throughout the school® L
Such staffing would probably‘brlng about more qulckly the attainment of
natlonal standards or guldellnes for the 51ze of* llbrary staff goals that we .

- IS . . - . » ‘. 2 , o
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- " havedbeen unable to’ achieve so far except in & s 1 number of sltuatlons. )
Ach1ev1ng quantitative standards in itself does not constltute a goal ora ‘' ST

natlonale for alternatlve stafflng plans e qualltatlve values that result > =~ e
N forn, the ngectlves and shape the program. = 'y &,

i 4 ' . .
) The range of competencles that we are currently prescrlblng for school ’ AN

, . llbrarlans 1ndlcat1ng that .among .many other ablllgfés and act1V1t1es, they must
be teachers of teachers and- teachers of students 1n the utlllzatlon of medla—- o
functlons which requlre 1n-depth knowledge of teachlng areas, of. technlques of O
1nstructlonal design, of teaching and learn1ng processes, of characterlstlcs of N
1nd1v1dual~students, and of the content of medla - 51mply cannot be mastered’on Lo

- any,broad scope by one llbrarlan, or, even if reSponslbllltles for dlfferent . i§$?=°

»

currlcular areas-were d1str1buted, by two‘or three “librarians. - . ‘,} e }'1“:4;
The Suggested alternatlve stafflng plan, like most cru01al 1ssues, merlts !
2 exploratlon Dbut also requlres-very careful study . 1,?»“ T 4 K

eim .

. " Lowis Shores 1n 196h speculated abOut another alternatlve --a school,w1th -

- )“v.

fno classrooms nor classroom teachers,.but only llbrarles and llbrarlans" that .
could prove The True School is_ asLibrary-. Then'the 6bv1ous concluslon.wo&ld .
bé‘ The true teacher is-a l;brarlan and the true llbrarlan is a teacher “(13>

.
. T e .- e O

> L e S o

R - . Issues and Actidns . iy’ f T

. N 0. Too many crucaal issues have been noted all too brig fly xn thls*glscourse.

R Tt is essential to recognlze that,nothlng remotely resgmb 1ng a comprehenS1ve
treatment of the vanaous issues has been made,,nor 1s the lastlng of the 1ssues

’ a definitive one. The most'fruclal Lssue,klt wauld sgenm, concerns .the need for' \

analysls, clarlflcatlon, and ‘evaluation of these 1ssues and for a determlnatlon N

<« Jey
-4 ° - 1
. . &
. . -
-

of priorities in our programs of action.” " . &

' .
’ PR

- _ We have an exten51ve body of llterature and’ opmnlon on school 11brany'

Y

- developments, professlonal educatlon, and crucial 1ssue§, but in many strategac :;
Y areas we are lackxng guldellnes or plannlng programs for tharting ch X '
ach1ev1ng obﬂectlves. Whatever plannlng ve undertake must also’ takei?iij‘zin:/

51deratlon the reallzatlon that we are, for. some of the cruclal 1ssues, in a

transltlonal stage oa about to enter one, and therefore are obligated to con- -

sider 1mmed1ate, transitional, and future developmentﬁ, some of‘yhlch cou}d

change or even disappear durlng the three stages. Chang s e Yer creaQe other
Changesl For example. whenr all teachers become materlals speclalrsts and when S r
. Ve agree on the-sjructuraI'framework of the prof@%gﬁbnal educatlon of school '

¢

librarians and make seme pronounced changes in the content of that educatlon to

* - l‘

prov1de sufflclently and successfully for<thqﬂmany competencles needed by school w7

librarians in the prov1s10n and utlllzatlonfof resources, what changes come about
\‘L . » N . - aﬁi

2
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- ‘as communications speclallsts, and as teachers? When district level recommenda- . .

-
»

©
*

and what further changes are in order? What ° are the roles today and in the

future of "school librarians as 1nformatlon speclallsts, as materials speclallsts,

(1)

-m a slngle or multlple district basis, what changes are reflected in schoel

thns for llbrary resources, serv1ces, and personnel are achieved, whether

bulldlng llbrary programs and in professignal educatlon? What chgnges will

" national, regiamal, and state' plannlng, netw klng, b1bllograph1cﬁﬁ5ﬂtrol, and

-

*

cooperatlve'llbrary services effect in school library programs and in profes-
sional education? What changes are needed in professlonal educatlon o -
implement and facllltate changes in llbrary programs and to prepa;e ibrarians /’
to be act1ve part1c1pants in creat1ng or adjusting to changes? Ang¥ hus one -
.could continue, llstlng the varlables of change and raising querles about their

‘) °
possible effects. oL . o

In connectlonsw1th ;he cruclal 1ssues that we have been discussing, three
proJects related to profésslonal educatlon are proposed as belng both important
and feasible for 1mmed1ate actlon.. The f1rst of these cpncerns the 1nclus1on
of course content about résources and their uses in the professlonal educatlon e

of teachers. ‘Some avenues for achlevlng this goal are noted in the precedlng

) section of this, paper, but the formulatlon and 1mplementat10n of a comprehen-

" of School Librarians through such measures as establishing a national commissionj-

sive program of action form the. initial step. The leadership for undertaklng
this project in the’ Unlted States mlght well come from the Amerlcan Association

- appointing to it representatives from the national professional associations of

.y

EKC
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admlnlstrators, llbrarlans worklng with chlldren and young adults 1n public
llbrarles s educators of librarians, and educators of\teachers" and en],lstmg the
flnanclal support of foundationg and agenclés. Experience has ‘shoyn that a
commlsslon with this broad representation ddes not become too large or tdg
unW1eldy for effective action 1n,plann1ng, 1mplement1ng, and coordlnatlng the.
many activities that.would be undertaken. I '&5 i : .
The’ secqnd proposed, proJect one that is closely allied W1th the profes-

. sional educatlon of teachers and school llbrarlans, pertalns to the need for o

college and university llbrarles to have adequate collectlons of prlnt and audlo-
visual mat;rlals for chlldren and young adults, approprxate spaces and fa01li£1es,'

A

for their use, and professlona aff members who .are* speclallsts in the fleld

c

of media for youth., MOSt ingtitutions of h1gher learnlng are remiss in pro-

viding*these resources and serviges; wh1ch are- essentlal for programs of pro-,,*',
fe851onal educatlon for teachers and\\chool llbra!1ans at all levels'-g SN
A -— . ”'.‘“, ) ’ '
(g * : . . . —-\ ’ M 12:f7 B N . “:‘}E,{-\ ’ LY . o

. school librarians, teachers, educational cqmmunications speclallsts, school .-
i

[ ]
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.and those of cdllege’ and unlverslty librarians. :

a.gj}?«"'@g. .. ' 25 " ‘ . . " o
ﬁndergraduate, graduagt; and continuing. The American Assoclat;on of School
Librarians, the Chlldren!s Serv1ces D1v1s1on})and tHe Young Adult Serv1ces 4. »
Division could tOgether 1n1t1ate 1eadersh1p and formulate a prOgram of action, . -
involving the c00peratlon of natlonal assoclataons of the teachlng professlon’

‘ (Although described above in national terms, the two prOJects also constl-
tute fruitful fields for the act1v1t1es of local, state, and reglonal assocla- -

. tions of school librarians.)

The third progect which déals with the professional educatlon of school
librarians, places leadership on the sEhool 1ibFrary Speclallsts teachlng in_the
library schools. Much cduld be galned at this point if this group of specialists
would sponsor a symposium. In addition,to the library school faculty members,

":partlclpants would include some teachers connected with undergraduate programs

. for school llbrarlans and some school 11brar1ans worklng in school building,

dlstrlct, state, and national situations. At this symposium, current deve10p-
ments affecting professional educatlon for school librarians that require
exploratlon, clarificatiton, dlScusslon, guidelines, dec1s1on making, and pro-
grams of act:zn could Be outllned- some general directives or prOJectldns for .

_ undertaking these matters could ‘be suggested or charted, and some priorities

consortzum ‘to consider and to plan aspects of profes31onal educatlon. Feedback.

could be indicated. How 1nterest1ng, valuable s and undoubtedly provocative it *
would be if members of the symposlum would also go on record cqnéernlng their
h

owmn beliefs and phllOSOphy about many .of the crucial®ssues we have’ been dis-

v
P

cussing! (Since it'is'Essential”that librarians specializing in fields other
than school 11brar1ansh1p haye content about the functloﬂgﬁand serv1ces of school
llbrarles in theixn profesS1onal educatlon, pe;haps thé\members of the symposlum
m;ght at SOng%lme indicate what this content should be éhd\Z:m obtalned )

. This rec bmmendatlon for~an in-house symposium is advanced as ‘4 potentlally
fruitfulgand workable methoa for' gettlng action started; ‘and in no sense negates

‘or,mlnlmlzes the obv10us fact that the professional educatlon .of school 11brar- .

ians must 1nvolve colleges and departments of educati-on, professlonal assocla- )
tions (among’ them, AASL, IASL, AECT, and AALS), agencies connected with accredi- %ﬁ
tatizgn _and certlflcatlon procedures, and other groups dlrectly concerned with

A

x? R

profesglonal educatlon. In some 1mportant 1nstances school administrators, 1
elementary and secondary *school teachers and students, currlculum specialists,
parents_and other cft%:ens, school 11brar1ans, and'llbrary educators form a

..'

from-school l;brarlans 1n‘the field is v1tally necessary, and the Oplnlons of ¢ - -

sh. ' 3 N
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students'cu;rently engaged'in their professional'education have value. .
" These ~are challenging times for school llbrarlans, and exciting ones, too.
Although many cru01al lssueékln schoeol library development and profes31ona1
.education pose cr}tleal probYems and some bring. d1smay and dlscouragement in
their wake,aour beliefs and our determlnatlon, our phllOSOphy and, our goals
enable’ us to flnd solutlons and to overcome the obstacles that h1nder or obscure
the full reallzatlon q‘ our objectives. The- manifold contrlbutlons of school

librarians to the educatlon of youth have been and are today s1gn1f19ant and .

shining, and will ever increase 'in the future. -’

. rd
-

’
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4

Dr Peters received his Undergraduate degree from chkz,nson College,
. Penngylvania and his Master§ and Doctorate from John Hopkins,, B altlmore s Mary-
land. He has done addltlonal graduate work at’ the Unlversn_ty of Maryland? Unl-'
versity of Pennsylvam_a and George Washlngton University. \ .
i Br. Peters is the author of many articles mclud:\.ng ecen@gpubllcatlons ‘
far the Department of Kindergarten and Nursery Educati of N.E.A. pertaining . . ‘
to multi-age grouping and. entn_tled, "Enriching the’ Learn'lng Env:.romnent " He
has been 2 Coordinator of Read:.ng,k an elementary pr1nc:.pal s and ass:.stant A .
Currently he is the Director pf Instruct:_on K-12, hrea 6, .

C

super:.ntendent .
Montgomery County, Maryland, - 22 elementary and B secondary schools.
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Dr. Peters was introduced by Mrs. Estelle Williamson, Local Arrangements Cha:.r-
- person.and Speciglisty Field Services, Division of lerary Developnent and Ser-
vices, Maryland State Department of Education. . ] .
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SGHOOL ADMINTSTRATOR

S SCHOO, LIpRARY DEVELOPMENT

'ii Tom Peters* - \' W . N

[} N " 1,
Iadies and gentlemerf, thank you for sthe opporturity to be with you this after~ .
noon her‘e at the Colony' \7 Motel to share m.th you some thoughts on- the ‘role of the

school admuustrator in the d elOpment of the school library. ; -
N L
My first thought lS rea a ’question: What is the orlgin of the name Colony °

77 My famly and I have taken mnu.merable trlps via the Baltlmore-Wash:Lngton Park-

L] s
. z

d dsked the desk clerk the origin of the name; s telllng -
ughingly, she lndJ.cated that I was the first one to

i iy

_latter agreed w:Lth the latter’ exp anata.on. . e

¢

w\ “ , -‘I’hanklng the lady, I then resorted to an encyclopedia and{ﬂ.earne/d that Mary
land indeed was the seventh of the formér colgm‘es to ratlfy th /Gonsta.tuta.on. No
ment:Lon, was made about anythlng else related to "sevent. assum\e then that thls

( ﬂs the or1g1n "of this motells nane. to “,/ T T

l

t

&, ! Now I have provid%d you w:Lth a mln:u.-hlstory lesson as_ weII as an 1llustrat10n
that I do possess at least |one of the media. SklllS‘ the ab:Ll:Lty to use the encyclo-
peda.a to galn_or ver:Li‘y mformatlon. C. ] S e

My’ topic is ,"The School "Adm:.nlstrator*and School I.:Lbrary Develoﬁ:nent " The-
: term "schooLadmlnlstra‘tor" is rather broad s:ane :L%iiudes or could include every%
- bne ina school dlstrrct, reg:Lon, or state who is to ‘ﬁdegree respons:Lble adm.ln- .
. 1strat:n‘rely for the governance of’ educat:Lon. Whatever occurs or should occur in the ‘
’ students! eduCat:Lona.l program is to an extent,, dependent on state laws and bylaws and .

sc‘hool distr:.ct po]icies .and ‘procedures . Jach administrator at. each level. is,. there-

emented., ’ . S - > -,
! / et v ’ . - R . N\

'Hovrever, it is the principal who is jiinnnediately res%%hsible for'th:ls implement.a;

fo;§, charged with’ see:.ng that these laws s ‘byII]aws s pollc:Les s and procedures are .
4 9& . s,
imp S

w0
‘/ - -

. : H

D1rector for Ins’tructlon, Aréa’ VI ) Montgomery County, Publa.c Schools Maryland
\)‘ . . ‘_ . * - :‘ ‘ 5’ ) 2 ' . ‘
Povded by ERIC L m;l .
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tlon. In each school no matter what the district's 51ze, he or she along with the
teachers - 1ncluding the llbrarian or media specialist - and, st importantly, the
students 1nteract dalIy in the educational ﬁrocess All other admlnlstrators have
as thelr prlmary furction that of gurdance and support to the prlnclpal and the
school staff in this process. For these reasons,’ my talk will center on the role
of the pr1n01pal in School library development. s v

Agaln "school library" although a term still used'Ey many, is more properly

i

-

, called the "medla centert because of the expans1on and differentiation of its

’ materlals, equlpment and serV1ces In turn; the, coordlnator of this facet of "the
,educatlonal enterprise is more properly termed the fmedia speclallst # Thus,
"pr:.nclpal, media cente'd media speclallst" are the terms I shall use today

I'm sure there is

arguing ‘the fact that the principal has a responS1b111ty

for med1a center development as part. of hls\\~er:all respon¥ibilities. Also, there

is at least verbal agreement among educators that the/medla center is or should be
an integral partjof the school's instructional program. Indeed, the media center
is often referrgg to as the heart, keystone, hub - you name the synonym - of
quality educational progra%g ' - ’ 3
Given the library or medlaacenten“s actual or potentlal importance to the
educational program, it seems strange that the llterature~on_school administration
contaﬁas until recently so little reference.to it or to the princigal's role in
its development. , R ! )
= Whether lack of priority, or 1mpllclt conS1derat10n as part of over-all
instructiondl leadershlp has been respons1ble for this deficit in formal prepare,
) tion for school admlnlstratlon 1s conJectural For whatever reason, however, I
and, I'm certain, thousands of other asp1r1ng admlnlstrators had little or no

guldellnes from the colleges and universities directed toward our role in media

center development per se. . ' S ) Y

M ? 4 L]
Nor from what I have been able to determine have the professional journals,

e

even today, prov1ded the pract1c1ng administrator_with much help. As a matter of

fact, an ERIC computer search for materlals appearing during the last several .

yeers on .principals and school libraries or media centers yielded only nineteen

-

relevant items, and only one was devoted excluslvely to the pr1nc1pal's role~—"

That gne was written not by a pr1 cipal but by a media Speclalist. However, 1t was,

ﬁpuﬁfished in thevyaf/onal Asgociation of Secondary School Principals bulletin.’

A1l others’were addressed@generally to teachers, librarians (media spe31allsts),

prlnclpals, “and other educational perstnnel. . ‘
. A ".@_‘-‘:“

.J-.

I s
. Caurw . Rt

Phyllls R Kuehn, "The Prlnc;pal and the Medla Center,” NAASP BulIetln .

0~
’
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_in the llterature on media centhrs, but the target ,is" the med1a servrces sector -

A

. than a perfunctary act illogically based.

’reactlng“role»rath

'~later Even worse, the’ program for studentSs ers

. ' ) . . — 4. . o
$ . N . - . j .-
; - N s
. . k] ‘ r

Agaln, the role of the pr1nc1pal in med;a center development is touthed upon -

rather than the administrative personnel sector, ) : . . . —

Largely, then, there is no extensive or 1ntenslve reference 1n the llterature .
to the school administrator and the schoolallbrary or THedia center. How then does h

a. principal determﬂne what his or her roéle 1s or shOuld be in 1ts develOpment? One

s
of my colleagues in medla services has suggested that the role is determlned‘

-

chiefly by osmo ’s
I- would

Ed
- 4

thls 1s(not generally the case, for the/ term- connotes a. passive, ‘.
Y

than an actlve, 1n1t1at1ng one. Reg rdless, the role is
determined in most i
takes is‘frequently influenced either posiftively or negatively by thé media
specialist's personallty dnd expertlse t%t> ) ! )

stances by on-the-job experlence The direction this role

N
N ~ . ' ™

‘ -\ N
ip carries responsibilities .¢

By virtue of ‘the position 1tself vthe principals
toward the media center and its_ personnel These res onsibilities vary from school
district to school dlstrlct but focus on materlals, personnel, and physlcal facil-

ities. First ‘the principal frequently is the account manager for 1nstructlonal
materials and equipment funds allocated to the school generally and/or to the media
center speclflcally Second; the principal selects, monitors thgiwork of, and
evaluates the med1a speclallst dﬁd media center paraprofessionals. This responsi-
blllty is' often shared W1th the media serv:Lces wpezéusor if the schoql dlstmct )
has oné. Third, the pr1nc1pal determines or has a major role in determ1n1ng the
kind and size of phyS1cal faclllty the media center . qccuples within the schqol, ‘
Sometlmes also,_the pr1nc1pal is redpons1ble for the deVelOpment of a budget-
capital or gperating - “for the media center as part of the over-all school budget

The exerclse of these functlons should be part of a logical process of plan-
ning for media center improvement as related to” ther school's total structional
pro 1mprovem;nt plans. The prlnclpal's signature’ on a purchase$2rder for the
medla qenterjbfor example, should be a pant of this logical plannlng process rather

)Hereln lie definite’ 1mpllcatlons for

professional as well as publlc accountablllty not only for the principal but also
for the media spec¢ialist. - . -, P

The logical or systematlc process for media center 1mprovement”as part of,
total instructlonal program 1mprovementlls not easily conceived or carr;ed out on a
susta1ned bas1s Yet the need is essential. Otherwise, staff-student-parent media®
center commlttees, physlcal facility requlrements, ‘staffing, serv1ces, budgetany .

requests, monetary eXpendltures, and communltyweupport become disjointed sooner or, '

ve

-

: - . e AN \IJ'




The prlnclpal as the 1nstruct10nal leader of the school must See,that a- .
loglcal systematlc process_for 1nstruct10nal programn 1mprovement takes place. The
prlnClpal must also make’certain that improvements in media center services re%ate
to and contribute td “the total instructichal program 1mprovement efforts. Commlt-
ment to the pnocess must begin with the prlnClpal and be engendered in- the staff.
Also, the- medla Speclallst must show commi tment to the develOpment of total instruc-

?
tipnal program im rovement as well as media center rogram im rovement,
fna P p P P

o~ " A

Wlthln the fraﬁ%ﬁork of total 1nstruct10nal program 1mprovemeﬂt efforts,
then, the school staff, under the principalts act1ve leadershlp, conslders medla

center pr0gram and serv1ces 1mprovements. The role of the media spec1a11st in thls
process is' a v;tal one not only ‘as a resource but also Es .the ultlmate prlmafy
agent for the dellvery of improved serv;ces. Students "and the1r parents must also

N
have some;yoles whether as representatlve partlclpants or as-groups canvassed for f/ﬁj

theéir vievws. After all, the studehts are the rec1p1ents of the serv1ces, and the

.
3

parents, the 1mp0rtant providers of the mopetary wherew1thal

In ;ts planning pr0gress,'the ‘staff ust first determlne what is before what
should be. - Not to do so fails to recogniz 1nd1V1dual dlfferences in perceptaon.
Each teacher, the pr1nc1pal, and the media specialist_may and often do have-differ- “
ing perceptlons., And what about the students and the parents? “It 1s~1ndeed rash

to prestme that "everybody knqws what the medla center program in thls,school 1s."

- Y BN N
- Often e gr P consldenatlon and determination of the current status of the '
media program rovide the principal and the media specialist with valuable;

1n§1ghts as to ways they can assist the school staff 1n maklng better use of.§

materlals, equipmént, nd serv1ces already avallable. For— example, T remember well
ny concern as an elementary principal that the teachers 1n the upper elementary
grades were not prov1d1ng sufflclent e iBnces 1n music to thelr classes. In a
“staff d1scus31on of this concern, these teachers expressed a feellng of 1nadequacy

in thls curriculum area: PO .
. v Y /°W o, $

At.one point 1n the dlscusslon,,the media speeialist suggested that several
albums of records devoted to the sounds of varlous instruments in orchestral cempo-
sitions were on the shelves and that detalled study guldes Wwere 1ncluded in each
-alhym; In examining theﬁjﬁwe found a ready-made program Support.‘ Yet not one of -

’

‘us except the medla Speclallst had been famlliar with this’ suppart '} a

) .
Jhis experience certalnly indlcated that I had~best~become more famlllar with

e
what was in the media center. OtherW1se, how could I as the prlnClpal expect* the

N




ped

X 1f not the mqst 1mportant step a school staff and community take toward medla

. teachers to do so? Also, the experience served as an 1mpetus for some staff meetlngs

‘led by the media specialist. Lo Lo .o s Lo

A rather simple 1llustrat10n? &i%s. But it is in resolv1ng the S1mple that I.
feel we]are better able to.meet and Pesdlve the compiex. , . _
In any event, the school staff's addresslng and coming to #greement as "to >

what current medla program and services are may be one of the most 1mportant steps’ :.‘

center deve10pment It s1gn1f1es the pr1n01pal’s 1nterest in and commltment to, the

‘matter.' In turn, it sh uld not be surpr1s1ng that the—staff takes its cue from.the

-’ R <

principal. .
In summary then, the princ%pal as the schoql's instructional leader must
ensure that the media program is an integral part of the-total instructional pro-
gram. Further, the pr1nc1pal must ensure that media program 1mprovement 1s con—
sonant with and contrlbutes to total 1nstruct10nal program 1mprovement
_Giveh these c1rcumstances, what are the daily on-the-job respon51b111t1es,o£ s
R . I

the principal?- . . . . ; Lo e .

v

[y

1. Conferrlng regularly with the medla speclallst

Regularly scheduled conferences provide for mutual updatlhg on progrmn“
develOpment Conferences also furnxsh the dpportunlty not only to set

“short and long—range goals for'p ogram ifprovement but'also to clarlfy, - .
where necessary, the part that the media speclallst and the pr1nc1pal .

-~

play in th1s ﬁmprovement T, e - ) LIV
If conferences aré not regularly scheduled, other matters tend to téke '

prlorlty and the sustained attentlon to medla program deveibpment is consequently
e - . ~ o >

lOSt. . .~ , i . * . . . & -

2. Seeing that the medla speclallst has. access‘to the same data on student

v 1

' achlevement levelsl_neehsl,and‘1nterest5gas the rest of the staff

Standardlzed test results, range of achlevement 1n glven'classes, non- ‘ £
Q i,
confldentlal student. reco% a‘ra examples of‘ tthe kinds ‘of mformatlon

U allabIe to gse in planning’ classroomiénstructlon. So too should .
%ﬂl@ th y ‘be avallable to the, media speclallst-ln media program plannlng. ' .
3. 'S¢heduling “time in -staff ‘meetings for the media speclallst to intro-

“duce or reinfdree the use of media materials and equlpment as 1nstruc-o
“ . o3 . v%‘f

. tional supports. ¥

. . .
by Wt 3

D01ng so gives v151b111ty to the medla program and sets the stage for -ﬂ*
o ‘staff receptivity Jowards further inservice 1n smaller’groups.
L. Urg}ng staff participation-in school Ai schobl district’ workshOps or

+ - " courses in effective use'of 1nstruct10nal media. Partlclbatlng in these
¢ s A o ~ .30 . 2 . ‘ ‘ o ;.
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workshops or_courses hlmself or herself.,

- “The use of apprOprlate medlé for .given teaching strategles shoulq be

L4 *-\& ) necessary part of - any classroom program. Participation of the princi-
. . ~7pal often serves as an impetus for teachers o do so. .
S P 5 Maklng certaln that staff and students are involved in the evaiuatlon,'

selection, and purchase of medla materials and equipment. -

Staff and student input here shows that the media specialist is,_
1nterested in their ideas. At the san time staff and student 1nvolve-
ment exempllfles the joint media-center/total instrugtional program

, _ partnership. Unnecessary dupllcatlon of ﬂaterlals gid.equipment is-

. av01ded as well. e . s - RS

6. Making certaln that the media speclalii is mvolved in the evalua- .

1s and equipnent for class- .

. tion,. selectlon, and purchase of mate

., room use in particular dlSClpllne&Q’;ﬁ | -

g ‘The.same'justification applies here as in #5. In addition,,the media.
specialist's involvement gains for him or her greater knowledge,of the
classroom instructional prbgrams. ’ .
7. + Insisting upon flexible scheduling in the media center. __J -
Only with ready access for all students to‘the media centér can the

< media center reach optimal use. Under no circumstances should the

a ‘ } principal tolerate the regularly scheduled entire class visits to the
media center Tor the sole purpose of exchanging ‘the one ‘book’ borrowed-
1ist week for another this week. Also, the media“’ center should not be

- . used as a place of detentxon for, students unable to be contained in the
I . .‘ classroom. Rather, through Jolnt plannlngtby the media speclallst and
T the classroom teacher with specific 1nstructlonal obJectlves in mind
: should ‘entire classes be scheduled at any one timé into the medla center.‘

' . Ind1v1duallzed Jresearch, small group 1pstructlon, leisure readlng should

: ' ’be'encouraged and accommodated. .- . ., " -

Q. Providing -for niedia specialist pArthlpatan 1n grade-level or depart-

A Eal

© 77 ment 1nstruct1onal_pr“ggamrplannlng' §~ B

.
’

b "This aspegt of a sound media prOgram 1s extremely important. The

N prlnclpal and the staff must inform the media specialist on acon-. _

- . " tlnuxng basls of ipstructional emphases ln thé various d1sc1pllnes, .

| - and time must be allotted in the specialfst's schedule to work Wth_.
teachers. In the planning'meetings, provision should be made fors

. teachlng the media study skllls not only by the spéclallst but also by

o ; the. teachers themselzes, \ gﬁ - -




9.

5 ,aiue. “Public support, at budgetary time 1s enhanced as well T e

‘Encouraging staff.and student uyse of media center resources to make N

\fllm fllmsprlp, telev1slon, sllde-tapelror v1deotape productlons as

part of the 1nstructlonal program._ 1

This fac®t of the media center services, has 1ong been less used than
others. Butnwhat a rich experlence it can be for the producers‘aﬁd.'

the 1ntended audlence. Ranging from dally school-news, announcements

on closed-circuit telev151on to sllde-tape prOJects us1ng less SOphlS—'\
ticated hardware, these med1a productlons contribute much to the -
school’s program. )

-

Fosterlngfthe use of a voluntary student &nd parent aldes in the medla

center. - L n . o

/ - .
With well-thought-out selectioh procedures and training, volunteers o,

-can assist in many ways that free the media personnel to work more -

closely W1th teachers and students in the 1nstructlonal prOgram 1tself.
Schedullng medla center "open house" for the commiini Gy .«

"Open house" or d&mllar ways of highlighting the media center seIV1ces

to the 1nstruptlonal program educate the public to the media center's
Loy

EY

_Observing the media program in Operatlon.

The principal camnat really Judge the effectlveness of the media program's
contributien to the 1nstruct10nal program unless he or she sees it in
action. Stressing “the responslblllty for so d01ng, Montgomery County
Public Schools require that, as ‘part-of the media speclallst evaluation

.

Ead
»

N

process, the principal observe the. Speclallst partlclpatlng (a) in ":>‘

“plannﬁng meet1ngs, (b) #n an 1nstruct10nal s1tuatlon, and (0) in actual_

medla center operation. : & ". .

’ 3

Establashlng and maintaiping wfth staff an operational mechanism or

system for accompllshlng,and evaluatlng #hch of the above..

Sustained c00perat1ve efforts toward media program 1mprovement cannot
take place unless the staff, with the principalts 1eadersh1p and '

+

support, ‘determine and follow systematlc ways to facilitate the process. V- *

Standlng cOmmlthees schoolwide written, RFllCleS and procedures on med1a
center use; schoolwide wrltten pollcles and procedures on evaluatlon, -
selection, purchase, and use of11n9¢ructlonal and media center materlals
and equlpment- a scheduleqﬁor plannlng and evaluatlon meetings; settlng

EN

t1me frames w1th1n whlch obJectlves for medla program 1mprovement can -
.

rea&onably be attﬁxned - théSe are essential components. of the System.

"“Providing thé time for h1mse1f or herself and the staff to do éach ofy




the above.’ ‘e w , t' SN
Unless the principal ‘and staff allot and actually use‘ihe'tiﬁe neéess&mr
to éﬁcomplish all of the foregoing, results w&ll be ‘piecemeal at most.

e~

The principal must see that the time is provided in his or her, the

»

media specialist's, and the teaéhers' schedules. ™ -

o d reallze that little &f what I have sald is new. Many times others “have sald
it more eloquently than I. But how many of us have extended s Agylngrlnto doing? You
-and other mediz specialists as well as admxﬁistrators other than I can best answer .

. o . IS

“that question. . e ) .oC )
o Is'it idealistic? Perhaﬁ&,ln some circumstances. But I for one continue to
. believe that it can be done™and have ‘Seen 1ncrea31ng eV1dence 1n some schodls that

it is being dose. . Certainly, adequate funding for materials, equlpment and per-
~ *

K}

sonnel are important to the doing. : - . Ce
“°  All-important to the doing, however, is the principal's-ieadership and

1

',

commitment. And the principal's commi tment is usually dependent on the media
specialist's commitmen%‘ Working as ‘a team, they can galvanize sﬁaff commithment .
And most 1mportant1y, the students will proflt from the resultlng coordinated,

© . v

cencerted efforts! : .
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TNTRODUCTION OF KEN HAYCOGK - . T
. . - @ w0
. In an mtervdew conducted by Wilson Library Bulletlm; Ken Haycock stated nge -

education is mdeed the art and sclence of human self-actualmat:.on, if teachlng is .
commtted &o the development of selfbrellant, confldent, ‘creative and happy ch:.ldren, .
“whe can, think rationally and :Lndependently, if the werthy use of le1sure»t1me is &’

goal, then. the. school with the media centre staff at 'its, phllOSOphlcal centre is a -

- -
ﬁrlorlty " o . .

»

A teacher ) Ken rece1ved his_Bachelor of Arts, and past-baccalaureate Dip¥oma
in Educatlon from the Un1vers1ty of Western Ontar’lzjyster of Education from

the Unlverslty of Ottawa, a librarian who holds Inter ate and Specialist certi-
s flcates in school librarianship from the Ontarlo ‘Department of Education a.nd a TN
- Media Speclahst with-a Maste5 of Arts’ in lerar;}r Sclence from the Un1vers1ty of

Michigan, Ken :\.s mnovatlve 1n effecting. changes in school library service wherever

»

he works. : e . " 0
He has taught school llbrarlanshlp in both. faculties of educatlon and in
(graduate schools of llbrary science., He has served as an educatlonal consultm{

to the Canadlan Children's llterature pro;;ect.\ '

J&S past president of -the Canad.'La:h School L:Lbrary Assoclatlon and is ‘
curr‘ently Vice~President, Presldent-Elect of the Canadlan Library Association - thé

only school librarian to have held this- posltlon in the 3G year history of CLA*
Ken has served “as chalrma.n on.a number of sc@ol library councils and _ ’
conuru.ttees He was Co-Chairman oi‘ the Sub-Comm1ttee on Personnef for the new_ Jolnt
Standards fer School Medi‘a Program‘é? wh:Lch is to be publlshéd Jomtly by the Assocla- .
tion for Medla and Technology J. i '
He is Chairman of the Ed:.\(x\:&

Canadlan national’ Journal 'devo*t

ucat:.gn m Canada and CSLA, this winter-
Board of Canadlan Materlals - the only
o ‘cr1t1ca.l evaluation o‘i" Ce.nadlan learniny ¢

erlals in all med1 formats; s and 1s on the’ Editorial .Board of Moccasm Telegraph,

\ .

CSIA's Journal . fﬁ’@ : c -
Ken 1@ a rev1ewer‘of pr:.nt and rmn-prlnt ma-‘berlals s is editor of a newsletter
\oi:the Ontario Secondard School Teacher's Federatlon, and has wrltten many . artlcles

for\professional journals: Amongst his 23 or so monographs are- - -

o "’{
A list of subject headings on drugs:, - e .
Free magazines for Teachers and Librarians, which :’Ls uﬁder LT
. revision at present. et -y Pt -
. Security - Secondary School Resource ‘Centres. . ﬁp
. - C Recrultn.ng, Selectlng, Tralm.n‘and Motlvatlng Adul Volunteers. ’” L
L w ~ , .

r. Mr. Haycock was mtroduced by Mrs.
.lerary Assocration. ~

EKC - S

wll Toxt Provided by ERIC

. Y ‘, . )
na\ J. Adrian, »President of the Canadian School “»




- ' [ . D
~While working for the’WellingEon County Board Lf Education as an.ﬁhucatioﬁal
. Media‘Conspltant, the* number of teacher-librarians employed in schools increased by
LooZ.
school enrolﬁént.énd general budgetary restraints, Throygh him his ?oard attgined

1z national reputation as ¢he best media, centre in the country ." '

Iibrary'budgetsﬁincreaséd significantly duting his tenures despite declining’

+ In September, Ken becomes the Coordlnator of lerary Servlces for the City

o L]

.of Vancouver Schools. . ‘ 1,, . T

a2

w LU is noﬁwOnder that the University of Mlchlgan this year awarded Ken the
Beta Phl Mu Award for the most outstandiﬁg”COntTibutlon to 11brar1ansh1p durlng
the past five years. ) )
It ismy great and personal pleasire td introduce Mr. Ken Haycock, who told
me to tell you that whére he comes from it is 5 A.M.
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R ' ' STRATEGIES FOR CHANGE )

P 7

" An identification.and examination of techniques -
for enllstlng administrative support for program. .

- development at the school and district levels.
Accent wds on defining servige priorities for ,
maximum benefit. This was a very personal pres- .

) entation drawing on Sspecific examples from the

speaker's experiende. Dues to this part of the
program and the many visual materials used, a
checklist rather than a formal paper is
included here . b

4 <
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s Ken Hapcock, Educatlonal Medla Consultant (K-13), Welllngton County Board.of
. Eduéatlon, Guelph, Ontario, Canada N1E 6K2; after 1 September 1976 Coordinator
" of Library Services (K-12), Vancouver School.Board, Vancouver, British

S f—~Columbia, Canada V6J}428* -4 . .
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- "I'm writing a speech about school and the home."

" "Sorry to disturb, didn't mean to talk so Toud. "

a

f
e N s

IT HAPPENED ONE FRIDAY
. - by Ruth SWreet

e e o pepepeieene “ N .

ARR‘[VED AT MI DESK; it was seven forty-flve . -
In swarmed the k:Lds like bees to a ‘hive co N
All day they buzzed: round me with.questions so varied - -
Up, down, round and round, my beleaguered mind’ scurried. - ,

Who wrote LQRNA DOONE?" - "§ill you sign my green slip? : ’
I hate to miss school, but my folks took.a trip." )

"I need 'some material on foreign nelations.! R

"Do you have a book of familiar quotations?M-

"I want to read SMOKY, is it always out?" ,

"Will you kindly tell me what MAIN STREET's &bout?!

"What is a’'classic?" .May I borrow two pins?"

Please tell us the time when the-assembly begins." . '
™May I go to my locker?' "I want Mendel's laws.® ’
"My topic's inflation--the efflect gnd the cause.® R
"I talked with a teacher, that'swhy-I am late." ..
njust where do I lock for the copyright date?"

"Will you find me a picture of an evergreen tree?®

] .need an example of a good simile.!- -
fMust I pay for this book? The cause was our pup:
Before I could grab it he got it chewed up!"

"Can you find for me a favorite poem?t®

-

-

"For the last book.you checked me Idm grateful to you;
I thought it so good I made Mom read it too,"

"I need Emly Post or some etiquette.®

Do you know the difference between sit and set?m
"We're having a party and want some new games.!
"Bill Cody's checked out, do.you have.Jesse James?'g ¢«
“Sha.kespeare is my topic, do you have him in here?®
"Just where is that play called NO MORE FRONTIER?Y
"Why can't we whlsper? We're talking oyr lessgns--

the UNO, its charter 4nd sessions.t - o
#Does chromium begin with a C or a K?" . e .

"My assignment for Tuesday is om TVA:! . Y\

fWho was.that old king so-rendwned for his wealth?n L
‘"Debators we are and our topic is health." ot W" .

"E. can\t find Poticelli, though I hunt and I, hunt."

le're the progran commltteecand ?eed a good stunt.”
"A diadgram please, of the lungs "of a frog. -
"Why can't I find verbs in thé card catalog?®

"Will you find me a picture of a cumulus’ cloud?"

Without 1lull or surcease--suc hours endless stream

I cudgeled my brain--tried hard not tp screan. .
When the hands on the clock said three thirty-ome, -
Pronto! they departed. I was' left- all alone.

The books scattered round me were a vast disarry,

I began to restore them Dewey, Decn.pal way oo _ o
In walked 4 teacher, fatigued with much care;. o s
Wearily she sighed as she dropped tq a chair,
"I4's so peaceful in here, quiet, orderly 100~

But 'how do you stand it with nothing Kosdo?

o ey




A. INTRODUGTION Y e S .
1; -Know Your Philosqphy}). B,
1.1 Why are you in the school? .
1.2 Is that worthwhile and, significart? _
1.3 What is your philosophy of education? How does school
" librarianship fit in as a useful teaching agency?
1.0 Formulate specific g'(.)ag“s. o S

.

1.5 What are your objectives? Be careful to delineate - ~°
objectives;\not services. o ' :

. . -

2. The Ontario Warning and®Experience - . .. o
- 2.1 Ed Stewart, Ontario Deputy Minigter of Education, spéaking

. at .the Queen's University (Kingston, miario)'Fa:cl,;]‘.}frmofﬂ '
Education Continwing Education Brogram in Schooliﬁﬁra%-

ship, 6 June 1972: ..
I don't think that there is any Question that in this °.
period of readjustment and reassessment of priorities and
restraint on spending in edudation that those of you who
are asspciated with the library and the resource centre
field may be in as vulnerable a position as anyoné within the
total school setting ¥ First of all especially %d terms of the
resource cgntre concept, you ares relatively new. Secondly,
librarianﬁr librarian teachers agxe a minority within the
- ‘teaching profession in general.  Thirdly, you know it's so much
easier dlways to cut back.on items like books and supplies and
materials of various kinds than it'is to'cut back in terms of
staff, because staff can speak back on those kinds of issues
and, of course, books and learning matérials can't. I'd be '
very surprised, if. in the -instances you know ‘from your'‘personal
experience, that gs,the first-.cut-backs come in schopl- bdard

'spendigg,_it isn't these very k:.r_adg 6f aresgs that tend fo.ca’c;cp it,

’ . .

2.2 The Current Ontario-Sitdation .° o
v A ty;giéal newspaper report (Guelph Life) on changes in provincial
gevernment, spending for education, 28 January 1976:.
_ Brace yourself. It looks. like We'Te going'<to be hit this spring - N
. * .with.a school tax increase of 30 per cent -*maybe mare., , . .
! ,Theré will be no new pi'og’rams this year. And evem some existing J
N . programs will have to be curtailed. S + S
T -/ We may have to settle for lower standards of, clednliness in our
.. schools.m- o : T e .
‘ Scme parts of the.summer schqdl programs mnsy. have to be cut.,
' Some Tield (trjps may have.to be ¢ut. One thing for syre, budget
talks this wintdr are going to be. grim. ,— “ . : o
The reason,, again, is the lower-grant rates. There are twd kindsy, =
. . Of grant.rates 5 those for ordinary egpdnditures such as. 7T
*  salaries, and those for ,extra.ord_inary‘ xpenses such as trans-,
" portation and debenture charges. , .. - C
- ,' .. A ’ ‘

. .
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Last year (1975) the provlnce handled 59.66 per cent of the

the expenses at the secondary level,

This year, the elementary grant has been reduced to 57. 5 per
cent and the secondary to. 57.2 per cent. -

The same goes for extraordinary expenses. Last year, the
pr0v1nce picked up 8L.57 Of the elementary expenses and 82.13
of the secondary expenses. Tn 1976, provincial grants will
only be 73.5 per cent and 76.7 per cent respeetlveLy.

What thatimeans in plain language is that taxes would-have
to increase by 16 per cent this year, even if the. board of
education doesn't spend a cent more than it did in 1975

Unfortunately, the board is already commltted to an'increase
in its spendipg in 1976. ' -

There are certain things that we're locked into. The cost

* ordinary expenses at the eleméntary level and 6l .65 per “cent-of

H]
e

©

of utilities and papef is going up, and we have to have those. '

The board’is, also committed to an, interim salary increase

" which it granted to teachers in September, plus whatever

)

2.3
2.4

2.5

2.6

1ncrease comes out of negotlatlons.

/ -

12 \‘.

1School ‘resource centres are heauty spots.on the body politic.:®

Declining financial suppotrt for education-<generally is no
reason to accept decreased flnan01al support f£ér school
resource centres.
by a combination of logic and pressure. Regrettably, in some
areas, teacher-llbrarlans.have done a poor job of selling the
potential of. a resource centre for teachlng and learn;ng. ’

Level of SerV1ces . s B

”f" " CURRLCULUM IMPLEMENTATION S

. Curriculum Plénning and Developmen} | N
: Co-operative Teaching . : ‘
PrOfe351onal DevelOpment Serv1ces to Teachers .

CURRICULUM ENRICHMENT . ‘ R s

. .Promotlon of Materials and Services
Guldance for Readers, Lasteners, Viewers
Information Services * - ’ ,'%@%ﬁa
Design and Productién of Materials N
+ Co-operation with Oq}side.Agencies

‘ Sgages” <y ‘ A\
. CURRICULUM SUPPORT . . ‘ .

Administration of Resource Centre

LI |

~  Acquisition of Materials

Organization of Materials , . ‘ ."?

Clrculatlon of Materaals . . ;'

Don't suppont the, currlculum - implement it for gignificant
learning as well-as for.survival. If you are not essential
to classroom teachers, you are. not essentlal to the school

’

L s

4'\ . .
L "] 4

A1l spending is based on prlor1t¥g§,deve10ped

Selection of Materdials ., . . ) -

-

>
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B.
1. Introduction ' . .
' 1.7 Is there oné” public? No - there are many and each has its own .
' coneerns and self-xnterest '
1.2 How 1s ‘the system organlzed? C R . TS
1% Uho formulates goals?
1.4 . Who implements pollcles? _
-— . . o
1.57 How does”the system Operate? ) R [
1.6 “Wno do¥you want, to reach? ) .
1.7 What are their positions? o '
1.8 Khow key persomnel, eSpe01ally the power brokers. ' \ -
1.9  Learn names. o ‘ i~
1.10 Be aware of the background and knowledgefof the person with * “
whom you are,dealing. Many decision-makers will not admit
. what they do not know.: Presume nothing. .
~ 1.11 Who does the delegatlng? What?\ To whom? <
1.12 Know the budget and the managers of the budget {syperinten- b é
. deént -of [finance, treasurer, ‘purchasing agent~.buyer)., Prov1de
in-service for them on’ reldted resource center concerns. -
1.13 <Take advantage of honeymoon periods and "teachable moments".. R x{-
1 1h Be perslstent agdvaggress1ve but donttl?ppear hostile. ‘}”
2. Groups o S oL - :
. 2.1 .Who is "The Noneustomer?" Why?“. ) i .
. a) e doesn't know ,about your pr duct. . . -
b) He can't find your produdt. - - )
c) He' doesn't need your product. ! ‘ - Ll *
. d) He doesn't understand. what your product'can do for hlm ? -
., &) He doesn't expect good service. - st ..
.-f) He*has trouble¥with your product.y . = . . .
" g) He doésn't know' yourwbrand. L ‘ : : R o
h) He doesn't trust your brafid. & . ° v .
1) He thinks the proguct's yalus, is uncompétitive. L ..
j) He simply prefers a competltlve product. - T .
Darnell Institute of Bu51ness Besearch . .- 2% C .
. R ":‘1 ' " I/'«
2.2 Trustees, Super1ntendents, Pr1n01pals, Teachers, Studentsf%*%s s R
" Communlty-Dlrector. . . o . . PR
2:3 Secretarles/Technlclans - don't overlook support personnel. L 5" :
2.4 ) Substlthte teachers._ AR - :f' A ) .
T 2.5‘ Parentavolunteers - push and promote adult volunteers asa’' - - ' :
o - basis for deve10pment.' : L, L. : I .
ﬁw2,6 Student COUHCll as. a. power group._ . ’ ‘
2.7 Know Jour trustees. - S ST W

IDENTIFY THE AUDIENCE L

/? . ] . ' ; "<

2.8 Work with board and adninistration- commi ttees that affect you -
aims and objeotives, curriculum,. teacher a1des, telephone.

é /Itl;. .
» - «
> ‘ e Y .
. ;‘ + .
. A - . - * * P 3




3.

L.

’

r

C. IDENTIFY PROBLEMS . ' . -

] . . . .
Administrators - ’ : -
3.1  Adninigtratorg and politicians, '

.

3.2 Numerous demands made on them.

14
3.3 Coicrete and educatlonally significant reasons.are usually requlred

for.develophment. That something would be '"nice" or that "others do
it" is simply not good enough. . - R '

3.h Administrators haves little timg and do ngt appre'ciate it bej:ng

— .._ Wasted - be prepared; be organized, be succinct to start. N
ey . .

3.; Do they have "i)et projects"? Do you have 'a #Phys ed" Pr:l.nclpal? e
Does the Chiéf: Superintendent have a special program? Clue in
and tie 3.n the resource centre and its potential. B P

3.6 What do they read? _ Y
-
3.7 Know the power source. llke the back of your hand.
Patterns " . :
- ik e . >
L.1  What is the power structure? -
4.2  Where are the weak links? i T e ) T
i

, h.3‘ Where are supporters? .. — . Vs \
L.h  Are there factions? T : oL

4.5 What 1mpresses whom? ’ : . ’ .
L6 What is the communlcatlon pattern? . - TN e

4.7  Who are the trusted subordinates? ' , | : P .
L.8 Who has ‘the greatest effect on whom? - S -
. ‘ g— . N
L.9  Who is above and below declsion-makers? These must be changed too.MJ
. 110 What are the:u' attltudes toward 1.n-servn.ce, resource centres, - ERR »

teacher-Tibrarians,. jprofessionalism. 43

h\.‘11 Diagram internal and external influences on decisionlmakers;a
L.12 Dnagram allies. ! ' ‘

Lh.13 .Enlist the aid of the:Lr supporters. ' ;

I Assume_ equal partnershl,p‘w:.th decn.slon—makers. 2

s

’

,,“ > 1. N&t everything that is faced can be changed but nothmg can be changed
untll it is faced. (James Baldwin) . o .,
2. Problems are usually centred around two aread: (a) money (or, more” s

accurately, lack theredf) and (b) lack-of information about the
. 'problem or 'understandfng of the’ 1mp11catlons.

. )\ ’
o o
. . . » o . - i '«w .:.4; \' 'y ’ ~
D.” BUILD: EXPERI‘ISE ; . %‘ el ; | L
1. Introduction‘ Lo et . . : N v
, 1.1 Exam.ne other changes = ‘how were” they J.mplemented? )
1.2, ‘Know board polloy. ‘ ’ | o ot
K 1.3 ]I:Lsten to :;.naugural addresses of new@‘ustees. . (_
Q ‘ . o, o ) ' »
RIC T ST ¥ RS
. '7\ . . ' R L . . ¢




Y

“1:7 Be aware of standards and comparisons.

A - A

- ke ) :
. - hY ‘ N ' =
1.L  Attend meetlngs. ¢

1 5 Join “eurricnlum committees. Get a teacher-llbrarlan on each one .

1.6  Know your fleld and presume dec1S1on-ma.k:Lng respons:.b:l.lltles. '

Ml

_1.8 Remember your profess1onal mtegrlty ang% stand up for it.

1.9 Visit other centres.

1,10 Invité outside congultants for prograus.

1.1 Read current professional literature and.spread the idéas around.

. v

2. Specialize *, AN .
. 2.1 "Be not simply good - be good for somephing!.
2.2( Select an area of interest and talent. . -
2.3 Acguire special skills. . U
3. In-Service’ = | I .
‘ 3.1 Teach others.. \ o - T ‘ . ’
3:2 Provide in-service for faculty/staff members.
3.3 . Knoy the principal and the role. D:Lscuss philosophy, ob,Jectives,.
N program planning, budget, intellectual freedom and levels of .
- support. What is the 1nfluence of _your principal? .
3. Shapel . o / DA
E. ANALYZE ALTERNATIVES - Y
to,, .I_ntéod(ctibn‘. I N o
1.1 How does the admlm.stratn,on evaluate? B )
1.2 Be ‘visible. " - ' )
1.3 Bunﬂd progra.ms and serV1ces for feedback to ad.ma.n:Lstrators.
2. Serviceg .., v . - L i
B Support/enrlch/lmplement the currlculum. . "'» .
~ 22 ~ Be more involved nin currlculum \planna.ng. . oo , ‘
2.3 Be .more mvolved in co%peratlve teaching., e = '
% .2.)4, Formulate SpelelC ob,jectlves s artlculate them to adm:.nlstrators 5
i evaluate them.. . ) .t

E2.10., Display yourseli: and yOur services.

s v s

2.5 Llst ob,ject1Ves for the year ‘and methods of mplementatlon. .
- Are these true ob,Jectlves or current jargon? .

2.6 Concentrate on»\admnlstratgqrs and teachers - not students. .
2.7 Does the tlme you spend on SpelelC services ,Justxfy “the. return?

2.8 Plan pare t-J.nvolved programs . In/vn.te the s,uperlntengient and
NEWSpapers.: - R ‘ .-

.

. . . ‘.

g9 frogram udget.,, N o RSP : ..t

"~
o
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. , ‘ T S o .
N e T
v 1 - . | -
) 2211 Send new materials, not notices .of. new materlals s to teachers )
and administrators. ° - i /
2.12 Develop fgeulty/staff rom d1spl . #’'Even if the teachers ignore .
s "them, dedision-makers" w1l'l. see th N . i
2.13." Use district resource centre servicés as back-up “to school .
resource centre serv:,ces. . LT
2.1k Iabel everything from you that you route. oo T
3. Print Media - : ' N L ¢
3.1 Write artlcles for the local newspaper. _'if .'G
3.2 Write articles for teachers " professlonal journalg. . .
' 3.3 Invite reporters to see programs. ’
3.4 Have articles appear.a.n the board newsletter. o e )
3.5- Edit newslgetters for teac.hmg feder;tlons. B "
3.6 Develop position papers (selection of materials, intellectual
freedom, organizing nonbook materials, use of volunteers)
‘3.7 Send reports to media. - o= R ) o
3.8  Co-operate W1th the public 11brary | = :
.i.  Nonprint Medisiis ’ o : -
L.17- Show yourself-off - get on radio and television. - ’
h.2 Tallc on a hot Line. = . - o € -
" L4.3 Produce shde-tape Presentations on servn.ces. T e ’
- bale Develop SpeClal programs for ‘one group (slide/tape, panel, .
‘discussion) But don't disagree. among yourselvesl :
"S. Discuss : K R ) - - .
" 5J% Invite visitors at a 'good time' and know what o' say..
5.2 Turn casual conversations toward resource centre coacerns.
5.3° Get on your soap ibox but don't be- strident or a compla:Lner. . )
, ¥ 5. Camp on'your adm:Lnlstratorrs doorstep. * ﬁg" W/
5.5  Have teacher-hbrar:,ans attend every comﬁlttee/board meetlng. e
5.6 Lobby - buttonhole! o7 o Ced e e
5.7 - By pass#your admmlstratlon with problem’s 1f nece'Ssary and « -
o feasible., . . - TP, i , . -~
5.8 Compare conditions of work for quahty teachmg w1th your ’
7 worklng,.condltlons. L s, . - P
. . A s P \ . o - -
' 5.9 -Get grants ‘for spe01al program. % S - . 0T,
. . IR s
5,10 Develaqp "the desifgor change from iridi fference. W
T Distinguish between what is and what, can be. L
5.11 Pon't. threaten unless you can- make gOCd-get othg‘s on your.: iR
- side f:Lrst. T : '
; - , m/ ~ ) o \ S A ¢
. : | i “ - ) . ‘; 4?’ v . . '.m-
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F. COMMUNICATIONS - . , o - Q !
" . 1. Geheral . ‘ . . RN
< “ :'4 & . -
"~ 1.7  Whati do you want to communicate - why? - i
;- 1.2  Don't make assymptions.. ‘ T ‘ .
“ - P .
. -1 -3, View your cr ics as learners. . < T . R ¢ .
, e 1 .h Get involved in adult educat10n>- don't get upse - teach’ ,
- what you want learned. sy, N
" 1.5  Remove Jargon or use it to your advant?age. ) »
1.6"" Defire terms of refersnce. _’ . , .. )
. . 1.7 Develop a sense of timing - Are you ask:.ng at “the best tlme? ”
¢ 1.8 Do not condescend -
1.9 Don't just ask - expla:.n why. : o
".1.10 Sharpeén your awareness. i ) : ? ‘ {
. 2. Techm.ques N /‘ - » - C ,
v N .
3.1 Change the implieit role of teacher-fllbrar:.ans in curr:.culum
’ gu:Ldes to the explicit. . ’
2.2 Talk teacher-llbrarlans not resource- centres or llbrarles. ]
e . - i - .
.. G._ BUILD. RELATIONSHIPS e , - ‘
\ NE ' )
1.. Dlalog}le LN - @ 'd v -“ I ' . . Lo ‘ V’.: .‘ v v .
R s e . soosETY L
1.1 - Dlalogue w:.th dlﬁferer?t a,ud:n.ences. Lo . .
" 8 <
1.2 Attend meetlngs. L ".a e "ok o= IR ‘
< 1. 3‘*' ‘I’alk wi o c:.pals/s@ermtendents/’trustees. - - N
, . ¢ s
. 1., Provide “"*Sgtation forf new. teaclrfers ;.t the school and -
.o d:Lstrlct levels. .~ « | -m-ﬂ-"s, s 8 e - - .
- 1.5 Know your i ent_council, - Ko, i, 8 s '
e . . B -oﬂ ta o ”&.6@@ o} ,. o . " .‘
-2 -Implement L ARS - he e i -, .
.2 Soci‘allze. P R i - A '
* . - : . O § N 4 - y °
> 2.2 Be dne of the group (even if it killg ym% "5 SR ‘
faow o, : e ’
‘ ; 2.3 Involve the princ:.pal in your ﬁrogram. - o T .
; ) 20y Use postcards to send notes/COngratuIat ong . to._‘.trustees, -
R A ‘parents, fsuperlntendents. TR 4 .
a - . - , i i ? ] ., N . . j’: - M =
. H. NETWORKS _ ' Gt eoa L e
Bu:.ld networks (both formal and 1ni‘ormal) that yOu ean use over and over o
| again. Determine who thé opinion leaders are. Often A ﬂ 0-20% of, yonr ' 12 S
. / ‘population adopt an idea, it ca'rr:.es. ‘o v :“: "4 - .
1, Teacher-lerar:Lans Ass001at10n RN 2 '
v ~ ,n;' 5 N ~, . N L Lo 3
1.1¢x; Group- approaches are often better. v .o )
. 1“-:»2% Anonymty can be importentn Use phrases ‘letters .like., ny 3
T _have beén instructed" e - g .
T 50 P’\\g Lo MR
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N 3.0 Work with Teacher-l:.brar:.ans from other dlstrlcts.

3.2 ‘get-on teacher execut:wes

_ . - B DT
' ’ ) ) .. \ ' ;

- .

. \ 18 : aoe L, . =
1.3 Have a directory with-name, school, tAme there, teZLephone nu:gber.
1.1 Work wrﬁyour consultant to loby Mg, .
1.5 Meet withbut your consultan% £t times. - ) ‘ T -
Consultation - Coordination ot . ’

2.1 Support your c0nsu.lta.nt or get rid of them

2.2 Help to establish program priorities’and service prq.orltles
within each program for the coord:.nator

- * msrRICT PRocRAM PrIomrtiRs .+ . 4
' Program Development -
\ . Selection of Materials R ' .
Orgafiization of Materials )
. . Administration - Co-ordination

2+3 Provide ~a~district newsletter for sharing.

2.4 ' Use productiof services’

2:5  Get Central Processing to save t:Lme and money
2.6  Use' Education Ia.ynary semc‘el\ g
2.7 Are there central Vé,t:.cal Infqr'mat:.on f‘?{.’:‘;\:les #6r school,use?
2.8 Is\(

2. 9 ‘Have 301nt selection programs. _

ere an Infarmation Retrieval System for Journal art:.cles?

4

2.10 Develop collect:Lons on local history centrally or at .’ y .

least coordlnate ' o . .-
2.1 Develop community resources files Jo:.ntly. . O
2.12" Develop Union Iists of per:Lod:Lcals for schools. .

,2.13  Develop collections Spec:.al:.zat:.ons llsts

2.17h Use Statlitlcs to advantage - e L ey

2.15 Use your. consultant to maximum advﬁtage - for adv:Lce, ‘coordination,
in-service, lobbying. ' -

Ofher Groups : C . -

\

3.1 -\Work with negotiating teams for 1mpr ed allowances and '

L womk:,ng cond:Lt:Lons Wy ‘

%

3.3 Make presentations to the Pr:.nc:.pals' Assoc:Lat:Lon v, ¢

—

3.5 Get Provincial teachn.ng omgam.zatlons to pass resolutlons
s
Be It Resblved : S v

.vThat the Teachers!’ Fegeratlon urge the Faculties of, Education
to provide personnel to integrate programs on-the ut,lllzation )
" of school resource centres 1n'k€ curriculum teaching components L
. PR & ) . . m\‘

ne B . . - -

- ) .. .

, - § " ’ ' . ‘ P
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" 4 ‘ - - » an
‘ . L9, -
- N Be It Resolved . .
. . Tha} the Teachers! Federatlon yrge the Faculties of Educ«#&on
to develop and-maintain demonstration school resource centres,
-to provide materials and personnel to assist student teachers
in curriculuym development and mplementatlon using resourc€ ocentres
ot all levels. s e, X
; . ' 3.6 come more mllltant in your provircial organizations. *
N @Lyive a library media dagy like New- York State.
. i~ ’;J oint Programs . o ¢
.1 In-Service for'other groups of .teachers. * ) )
.. ) 4.2 Counsellors (Blbllotherapy),iReading Teachers (Motlvatn.ng
Voluntary Reading), English Teachers (Poetry.and the Teacher~
Librarian) and so on. ¢
) S.N.F;ducat'ion ‘ _ ' L
5.1 Improve programs and artlculatlon ‘between Faculties of Educ%tion
) - and Facultiesgof Lihrary Science.
- ) £ 5..2 Improve ?tandards for entry to the px;ofession.
- I. SOLUTION j FOLLOWUP T ‘ .
1. Solutlons o7 - . C
R . . 11 Concentrate on one prlorlty. . i " T ®
. D oa 1.2 PaI“thlpatlon. . . ] . ] ,
’ _ 1.3 Havé®a fait accomph and .see if you get away with it.
| - 1.4 'Be devious. L . a : - ’ .o
S 1.5° Evaluate ,success and failure. , i \ N
Bt . 1.6 Push for a demonst‘rata.on resource centreé / ¢
2. Compromise (if necessary\;° . ‘ ./ i
2.4 Re-examine alternatives.
2.2s  Ask for the .réquired e compromise if pressed. - '
: oo 2.3 ,Forget the wh’ole thing at times and back off. - '“’;
A - 2.4  Re-evaluate. S . ' ) . « -
’ ' 2 5 If cut back, do less better - don"t'compromise yourself. ‘
. S CONCLUSION T e re e °
. D:Lffus:LOn " o t
1.1 . Share. '+ - “' Lo e
- 12 _Spread out. f . Lo o, ’ )
‘ 1,3 Capitalizeg” ' S . ",
‘ S0 . 1.4 Advertise outside the resouree ;%entre (who puts a "i‘or sale" '
- R B \ sign on their back lawn?) . - S ‘
“ 5' 'Dem't stop and don't givewpl . . - . o

% ) <"
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W , ’ 2.)4

. 2. - Conclusion _

2.1

2.2
2.3

2.5
2.6

2.7

Realize that thq;f can be problems with success such as jealousy
up L} -

from thef\gro

Change must be desired. ~

Change you}'imageﬁ
WIf there!s no wind, rowlt
Time is running out.

“Not to decide is to decide.®

v

Do more
Do more

- \ Do

. Do

* - Do
L Do

- . Do
Do

more
more
more
more
more
more
more

than
than
than
“than
than
than
than
than

exist... live
touch... feel

100Kk
read....
hear....
listen..
think...

talk.... say something

observe
absorb
listen
understand
ponder

‘ Do

a

than just intend ....
GET INVOLVED

TODAY { . ,

[N

-

N
3

&

|
|
|
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INTRODUCTION OF MISS TERESA_DAUGHERIY . - -
Terry is a Pennsyivanian, did her undergraduate work in Pennsylvania, auh

obtained her Master's degree’ from Carnegie Institute and has continued her _
ucation at Catholic Unlver31ty, American Unlver51ty,,and’the Uhlver31ty of
Virginda. She has been active in our profe331onal organlzatlons at all

1evel§.

that.rev1sed the scho
our standards and our ce

medla center standards. She hds been active in getting
'flcatléh,requlrements for llbrary/medla SpeClgIlStS
here in the state of Maryland.
JLibrary of Pittsburgh, she.did university llbnary work at the Un1ver51ty of

Miami, andiwas a high school libramian before she became a* superv1sor ﬁp. o,

Montgomery County. : ~ ' . vt

-

k]
&

Teresa Daugherty was 1ntroduced by MlssFrancesFlemlng,Inrectur of Balti-
more Courity School Librarlee;;;fi ’N‘\\\ ‘ .

-
N - 7

. . .- AV N e . -
i i ‘. . ?
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She has been “a public- librarian at the Carnegle {’\
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’ )  THE MONTGOMERY COUNTY MEDIA" SKILLS PROGRAM ~ * . %
N " Teresa J. Doherty* o . e o
, It is 1ndeed a-privilege to have this opportunity to meet with you thlsﬁgi’%g
:_kv *_\ mornlng and.to talk at ouﬁ one- aspect “of the MOntgomery County school llbrary .

medla program - our 1nstructlonal .system for developlng student gedla research
wand communication skills. * - : .

>

To dJ this it Wlll be necessary to provide you w1th some background 1nfor-

o mation or theltotal schoo&Pllbrary media program 1n.Montgomery County. OQur

phllOSOphy 1s based .on a unified media program of services to students and

teachers related to the ave 1lablllty of 1nstructlonal resources and tech-
. ~—"ﬁolog1cal support./ Montgon ry County, is located north of Washlngton,,D C. It
s is an*area of approxlmately 500 square miles. The county school system is °
r"f divided 1nto six admlnlstratlve areas. Qg have 198- schgols, 142 elementary
. schools, 56 secondary. Eaéh school has a library media center faclllty, and a
staff of llbrary media speclallsts and aides ass1gned on the basis of enroll-

ment numbers. They*have responslbllrmy for,lnltlatlng and managing programs .of

currlculum, and.that 1nsp1re and promote a love for leannlng on the part of the
students. We have quantatlve staadards for personnel, collections, and facil-
1t1es. The qualltatlve.standards relate to precess and program ob3ect1ves and

s are publlshed in county "Crlterla for.Medla Programs.' The new medla.speclallst '
"+ evaluation system contains eleven "Performance Criterian and prOV1des a. number

of 1ndlcators to use 1n assesslng each one. T -,
. r ‘v

Ldbrary medla speclallsts ln Montgomery County have become,learnang >
facllltators. They have a firm commitment _to the importance of functlonlng as
a member‘bf the teachlng-learnlng team deciding. upon instructional goals, .7
l choosing the necessary strategies to accompllsh specific dbjeotives, and pro-
v1d1ng a collection:of resourees keyed to instructional ob3ect:ves. Together

. nwdlafspeclallsts and teachers mu%ﬁally seek creative ways to help students L
" ¢
move toward %the achlevement of learning obJectlves. v S

Tradltlonally school media spec1allsts have’ alWays taken an, actlve role

T rn ass1st1ng students and teachers to’use the library media center and its B

" . . L . -

.
. L) b * "‘L
B . 3 g
. I v - - R ey N
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.

- *Media Supervisor and oordinator of the Medla Field Services DlVlSlOn of. the
. Department of EduCatlonal Media and %;&?nology ontgomery County, Marylénd

L .
. »
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1nstruct10n and serv1ce. We strlve for programsvﬁhat complement and enrlch tge ('
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resources to full advantage. ‘The concépt’ of $nstruction in library usage is as

,M@

old as the concept of, school librarianship 1tse1f Too often the instruction

r
glyen Was done casually without careful advance preparatlon, or thought”

or readlness of'students. \;nstrnotlon of individuals, small groups,” or large

; ’unrelated to meanlngful learnlng éxperiences, ard.. w1thout~assessment as 1o need

groups in media\research an\kcommunlcatlon -skills has never been more important

than it is today. The current body of knowledge in the world is so vast and .

growing '8Q rapidly that it far exgEeds our capacity to’ master all -of 4it. Medla

research and communlcatlon skills cross all subjects and“levels of 1nstruct10n

and are essential elements in the educatlonal growth of.each student. They

enable a student to become 1ncreasingly respons1ble for his,own learning pro-

gress, to select and use information in ‘a variety- of foermats, and t6 demon-
strate many ways of “applying what has been learned. Wlthout the ability to

locate 1dent1f1ed resoﬁrces; select apprOpx;ate sources of 1nformat10n, utlllze

instructional mater1als and equipment; comprehend 1nformathon within resources;

and*produce new expresslons of ideas and. 1nformat10ng a 'student’ is severely
handlcapped in his progress as an independent learner. Possessiomr of these

sklllsabroadens a student's- dpportunltles for;ong01ng individualized, education.

To- help students masfér these study skills school library med1a speclallsts in

Montgomeny County under the® leadérshlp of staff from the Department of Educa-

tional Media and Technology and Department of Pupil and Program Appralsal
t

i

developed a media Skllls proaect that consists of four parts:

i

‘1. The. develOpment of a suggested. SCOpe and sequence of medla research

LY

and communication skills, K-12. ' -

. - T [

- 2. The develOpment -of sample’ assessment tasks for each. of the,
1nstruct;onal obJectlves..' <

Y a
.

dentlflcatlon of materials, that could be used 1n teaching and
learnlng -skills.” e, r - , f . \Q
' Evaluatlon of the project: - S

b )

-

The project starf‘ed in 1971 with the appomtment of a comma.ttee of tén -

media specialists and teachers who' reviewed all recommendatlons and ‘suggestions

made’ by county medla-speclallsts and sent'to the Department of Educatlonal

Mbdla and Technology They recommended skllls to bé included, suggested v
pos51ble grade- levels for 1ntroduclng’skllls, and-enclosed outllnes that they

used 1n the “inStruction of studentsﬁ&JCurrlcqum guldes, state, county, and

P

*school goals of iiicatlon were studled carefully. A chart of Instructlondi

ObjectlveSﬁfor*Me 2 Research and Communlcat;on Skllls was publlshedvprov1d1ng

¥
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-

a K-12 sequentially related arrangement of ins ctiohaI objectives. The ohart
. orders the objectires in 6 broad categories an ability levels and cumulates
skills across grade levels. We are now using the 7th rev1slon of the chart. We
. know and plan that we will continue t0' make changes, addltlons, and deletlons.
Using the chart as a planning guide the prlnclpal, medla Spec;allst) and
teacher can identify the skills a student must master in order to attain desired
student outcomes -in basic academlc subjects and to use media effectlvely. Stu-
dents are not restrlcted to learnlng skills on partitular levels but nay move .
up or down Or across the chart. Based on asséssment of student levels, )
abilities, needs, and 1nterests, media speclallsts and teachers can plan appro-
pwlate ‘instructional units and. strategles. We know that students are ready to
' learn new skills. at different times. Students may he working on variogs’ohjec-

PR

tives regardless of grade levelgor age if they are ?%ady to move ahead on the
skilts chart. T el \ L
To help medla speclallsts _mplement the skllls program sample assessment
measures for each of the ogbectlves oh the media skllls chart-were prepared by
the skllls S ommi ttee.’ These peasures consist’ of yarious activities and exer: °;3
:; cises*which will. ‘assist media specialists amd teacliers in determining whether a N
student demonstrates competencies in specified skilis.- These megsures aqe S
offered as models which media speeialists and teachers in all subJect areas can
“s -

uée in writing- their <own assessment activities and.exercises. . e

-~
.-

% Each assessment measure spec1f1es what specific observable behav1or a -’
&

PN

6

. student will be able o demonstrate as evidence of ach1ev1ng the obJeotlve, the
lesel of acceptable performahce, arid under what cordltf‘ the behavior will be
‘§ted to occugé Integratlon of media skills with the schools' instructional |
przgram requires direct communlcaﬁlon and cooperation between media speclal%sts '

aé
teachers in continuous plannlng, 1mplement1ng, and dvaluating cycles. One
model of 1nstruct10n that can be used for deVelOplng a med1a skills program

-

.. conslsts of establlshlng goals and Objectives, 1dent1fy1ng methods and actlv-

1t1es, évaluatlng and rev1sLng teachlng strategies.

,. The medla skills project is one component of the systems approach that we . e
have used ln‘Montgomery Counky nor, developlng and 1mprov1ng school library media
: pmograms and services. - f e : , .-
‘ i'f '”i‘ eanf\illlam will glvé you.an overview of the systems approach to mediat .
programming. - : ’ , .

U To Implement A Skllls Program 1t Aisenecessary to have a commlttment from .

. >
e, .

the prlnclpal and school staff that thesé bagic skills are 1mportant for

. 4




a

students ~ the great need is for planning time gnd media specialists must set
aside thls time in their weekly schedule, In _planning with the principal and
faculty the med1a spec1allst must be thoroughly familiar with the. school's .
phllosophy and obJectlves, organization, curriculum,- communlty, student pOpu- .

lation, and teachlng approaches. T - ’ s e T T

A 4

It will be helpful to dfvelop a profile of your school similar to the one

you received this mornlng. - : . .

All 1nstruct10nlrequ1res an understandlng of how people percelve things
“around them, - how people communlcate w1th each other, and ‘the psychology of
learnlng. We know that learnlng is a prlvate affalr < personal* and individual.
We believe that retension and more effectlve learnlng take place when more than
% one of the senses is involved'. Essentlally learnlng takes place when an
individuad is actively and emotionally involved 1n the learnlng process. We
belleve that students develop skills more effectlvély when there is syste-
matlc instryctiomr plan and continuous opportunltles to pract1ce the application
of the skills. A sklll should be taught functlonally - often withinm a subject
of study It is presented at 1ncreas1ng levels of difficulty,. moving from the
slmple to the complex. Eachi level of 1nstructlon bullds on and reinforces what -
has been taught prev1ously. The program of SklllS 1nstruct10n should e flex-

" ible %o allow medla skllls to be taUght as they are needed’by’the learner.
Many, skllls can be developed concurrently. : ’ *

Medla spectalists and teachers begin plannlng for 1nstruct10n by deter-
.mning what is to be-taught, when, where, and how 1t can be taught * Consult-
ing currzculum guides, subject planning guldes, recommehded resource units and
teachlng units will provide many suggestlons for resources and- activities to. be .
“used in presen';ng and organizing ihformation on a partlcular subJect to stu-‘»
dents. Individual les$on plans are then ;deveZLOped for 1dent1-i‘y1n spec1.f‘.1c~ .

*-content and -activities for eachAseglqent of the lesson. Identa.fn,catlon of the

materials to be usedﬁnequlre © ,)taon to content, point of ylew, ‘format, and

sequence. 3 . r
. , The Montgomery County Skllls program is cchducted at two instructional
gggevels The 1nformal andnthe formal .o - e . N

Informal Instructlon refers to the teachlng that takes place Spontaneousiy“m
answerlng a .student request for information, prov1d1ng help in locating refer-
ences, g1v1ng directions °n using materials or equipment, encouraglng the stu-
denits to browse freely and enJoy “éxamining materlals. Many media speclallsts’
will plan 1nstruct10n to meet speclflc needs by’ prov1ding a short cassette

.58 . .o " e, .
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teaching tape dealing with a specific t0p1¢4- e of ' 3

»

- -

J

sohe use of & Thesaurus,ﬁ”ﬂv
use of almanacs, 1nstruct10§s for Operatihg aﬁpiece@bf equipment.’ Self
instructional areas are set up where students can useghudlo and video tapes,
‘filmstrips, kits,
Fomal Instructidf involves preplanned lessons for small or large group

and other instructional materials to, teach themselves.'

.presentations. AL the established guidelines used in good teaching apply.
The practice of library media specialists workjng w1tn teachers 1n cooperatlve
plannlng helps 1ntegrate medla center instruction with the total school
currlculum. .

) W strongly recommend . Open'schedullng Avoidance of rlgld schedullng‘ls ‘.

Qpen scheduling does not megn that media skills will be missed

It means that teachers and media speclallsts must plan together )

recommended.
by students.
to, ensure lgarning 0pportun1t1es and ‘time for students to use the medla center. .
Identlfylng the skills that students need to master Sp601flc learning obJectlves
helps all teachers to glve students, opportunities to. pradtlce these skills whlle
what chem1stry books should all students

studylng chemlstry have an opportunlty to examine and use? A creatlve teacher

-
.

-

w1ll make the media cehter a special teachlng and learning laboratory.
™" How do media specialists work with ipdividuals to develop media skills?
Small learnlng centers can be set up on specific t0p1cs where students can study

sequenilally arranged learning packets, test themselves, and progress at their

om speed. Now Library gives many examples of these centers. (Contracts can be .
arranged with the mddia’ gpecialist or teacher to accompllsh speclflc units of

Reading, listening and viewing guidance cgn‘be prov1ded through planned

instructional activities.
_ keyed to the skills chart.

We send a monthlyl!ist of media-gctivity suggestions‘f

Emphasis on problem solv1ng and prov1d1ng students

w1th media experlences related to deslgnlng “and producing materlals will help

them w1th skill mastery.

Encouraglng students to participate 1n commlttee work,

organ121ng discussion groups, contests and games, and sponsoring med1a student

a

‘organizations are also effective.

"An active library media center becories as one student descrlbed rt a

"Comlng and g01ng7place" - full of activity.

At the beglnnlng of each school year the medla “specialist confers W1th°
faculty at meetings by grade level or departmentsg wi%h personnel, on SPGClal
teachlng teams,” and with individuals for determining currioulum emphas1s and

—

specific units of instriiction.
What do you do when? Consultation with members of the faculty,

Plannlng continues - dally, weekly, monthly,
. and yearly.

surveys of students and faculty to determine perceptions of service and their

99
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(’"“” ~—itrfolvement in selection of materlals are all necessary. We use a materials

a7 trlangle approach. u N - Lo ‘ »

“ w

The llbrary media spe01a11st coordinates the seléctlon of materials in
each school. All materials are .evaluated and selectlon is not done carelessly. o

. There may be strong feelings as to./how monies in the budget‘should ‘be

N used. Eventually decisions are made, p
. Teachers are happy when they flndothe materials that they need for
’1nstru0t10nal sequences.’ - — ' )

. ' " The library media specialist cooperates with teachers by searching for
\ approprlate media; suggestlng Optlonal learnlhglexperlences, recommending the
- use of particular klnds of medla that can best get the message across,
determining media usage and recommending patte¥ns in instruction, The llbrary

media specialist may help to plan, design, produce or have students produce

media for specific needs. ) ‘
. School library medla spec;allsts in Montgomery County have all had a part
. . in the develOpment of the Skllls project. They are dedicated peOple and they
have’ worked hard to provide students and teachers with opportunities to learn

"media research and communlcatlon skilis. We espe01ally want students. to.have °
successful learning experlences with thése baslc skfils and to cont1nue a llfe

long love of learm.ng. . T S " )
\ S he ——— .
. 3 / . .
. \ . ) N
- é‘f.-; ‘ ¢
. il “ oo :
: e ~ ’ -
. e - X R ‘> \ . > 3. .

2~
-
-

. . ~ o
. )
0 . ' . ' ' . ‘ . . :
N , : - £

‘xw-i:. ' . . ) T <




= » 0

L A A \ X -
[} - N L
Iﬁ“ » ‘“_ .‘é . ﬁ% &
. INTRODUCTION OF MBS. JEAN'N. GILLIAM , : S N
Jea.n has her Baohelors degree from Mﬁson College in Virginia and her g
Masters from the Ur;lver31ty of Maryla.nd. Jean has been a teacher a long time
in Engllsh and various areas of the Social Studies. She is the co-author of I
the - curriculum guides and the test item banks which will be discussed in
this"presentation. She ha¥ served as consultant for a setting up of™ many
‘assessment techniques and has co-authored a staff development, course, “An
Assessment Measurement for Classroom Instruct:.on" and also a brochure 1ssued
in Montgomery County entitled 'lAssessment Procedures." = i
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Mrs. Jean N. Gilliam was introduced by Miss Frances Fleming, Director - of Baltl- )

more. County- School Iibraries. ¢ |
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A SYSPEMS APPROACH TO MEDIA- PROGRAMMING: AN EXAMPLE OF i
INTEGRATING MEDIA SKILLS WITH -THE SCHOOL'S ONGOING TEACHING LEARNING PROCESS ) *

Mrs. Je N. Gi lllam . -
an ‘E 1 , gw .
. " . e
‘When'I was 1nv1ted to make a presentatlon at this conference, I was asked

A ’ . .,
*to speak on a systems approach to med1a programming, with the emphas1s on how
such pro ng is related to the teachlng-learnlng process. I was very inte-
Tested 1ii;§2ing such a presentation because that approach is prec1sely the one.
we have been taking for the past five years in Montgomery County, Maryland. -
g In thlnking about the programéaI decided the best way to approich this toP;ﬁnJ
’ might be to pose a series- of questions which I’ would then answer for the conference
participants. AIl answers that I g1ve 10 these questions will be in the context of
. ' 1nterpretatlon and use in Montgomery County. There are many systems approach ‘
methods for d01ng things in a systematic way; therefore, as I discuss both a
. Systems approach te media programming and the components involved, T shall be
explaining the framework that'I deslgned for use in Montgomery County public .
Schools (MCPS). ] :

L. - -- »

. e @ 2 ° . .
In examlnlng Qur systems' approach to media programming and in explaining the

MCPS example of 1ntegrat1ng med1a skllls W1th “the school's on-g01ng téaching-
learning process, I shall dlscuss flve questlons

1. Ahat'is a systems approach, to media pr‘grammlng?
_ 2. ' What components™Tigéd to be addressed?:
x "“3. What process was used in MCPS to- develOp these components?
- L. What do these MCPS components. look like? '
53" How does ﬁhe ‘integration of thése MCPS components. into the teach1ng- .
\) ) learnlng process“relate to media prqgram accountability? R :

First, let us look at what a stems approach to, media programmlng is. It
is an ihtegrated group of‘program components organlzed to accompllsh stated ' =
obJectlves. These component and obJectlves dre related to all.of the serv1ces §
wh1ch the media speclallst makgs poss1bli, 1nvolv1ng various, aspects such as (1)

§
the collectlonf (2)‘fac111t1es, (3) assi ‘to students, (h) assistance to !

' teachers, (5) the creéativity of the medld specmallsk in settlng ups 1earn1ng
actlvltles -and/or teaching opportun1t1es for students and teachers, and (6) ,
p.ac awareness of the media speclallst €8 letting students and stai‘f know -

( ‘about new th1ngs when they come out on telev1slon programs. ' ;f j L
af systems approach to med1a programmlng ;nvolves am 1ntegrated*group of 'j;
Lk ;‘ \ . i ‘) g K , ;p B

* I e w . : C
] S
*Coordlnator of Assessment Serv1ces, Department of Researoh and Evaluatlon, 2 ;

Montgomery County Publlc Schools, Maryland, U. S A .~{ S A
\)‘ ) @f!‘ big {
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components, therefore, N§ feel the. following four components need to be addressed°_

1. What is 0 bé learned- by the student? ' NE

2. What has the student learned? - ® . *° )

3. What administrative actions and-services should a media specialist be
) respon51ble for (cr1ter1a for 1mplement1ng a unlfled school media . .

. “program); have’ they béen provided?

L. What criteria shéuld be set up for media spec1a11st performance; .
- haye=~they been met? , , -z

. In deslgnlng this MCPS approach to media programmlng and 1ntegrat1ng media
skills into the school's On-g01ng teachlng-learnlng process, there were three

overall objectives which we h0ped to accomplish. These obgectlves are graphl-
. \ ¢ 2 . w

cally. presented. in the pyramld below.

]
-

To help the, student N 2
become an 1ndependent learnef

N 4
4 o
P

»
=3

T - h = wer

= o ~ To make media skills aw .
B * - integral part of the school . .
e _ . - instructional program. : ,

-

A

L e .
¥

- v ‘
) e . s .~ .- cw . - A Y

A\

,'ATd provide a‘planning tool for

principals, media specialists, and

teachers to use to 1nsure students , * .
. ) have opportunities to acquire ‘redia -, €

=L : research and communication skills . ..
-S L - : -

The base of the pyramid represents our objective of providing a planning tool for,
principals, teachers, and media specialists to use which can jnsure that student¥
have Opportunltles to acquire media research and communlcatlon skills. Between
the base and the apex is the obgectlve reEated to{maklng med1a skills ‘an 1ntegral

paft of the school's instructional program. At the pyramld's .apex- is our maaor

obgectlve in this effort; i. e., to help the student become an)%ndependent ‘learner.

The process used for developlng thls-program has taken plaqe over an extended

pericd of time beginning in 1971. 1In September 1971, the ﬁ}elé servicgs d1v1s10ns
of the Departmerits .of Educational Medla an Technology (DEMAT ) ;and Pupil and Pro- .
,gram Appraisal (DPPA) began the deve10pment of a K-12 sequenceiof instrudtional
obgectlves for medla skllls. The purp0sés in éndertaklng th1s“task were to

1. deve10p a suggested K-12 scope ‘and sequence of medla‘research and
communication instrictional objectives.which could serve as an
inter-disciplinary plannlng guide for teachers and m dia spe01a11stsz

2. develop sample assessment measures for, ‘each of the 1pstruct10nal L
.Objectives created, ;'

3. d1ssem1nate ‘materials as the worklng copies were préduced,

63 . T, ) ’ ) - ’ , ($\¢’%%5'V, s
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< b, obtain feedback on materlals disseminated $o that, d601310ns could -
'/)/ be rade concerning mogdification of materlals, and .
pny -5, provide examples for establlshlng criteria. -(the -kinds-of-evidence ST
T T T T T Theeded as well as:hoy _evidence needed) for student., attalnment of ..

LA

each objective.

~ . o

A med1a 8kills committee was set up and dlrectéd by Mlss§§0herty, DEMAT medla

— - vsupe§V1sor3‘and*me““ Durlng ‘the montH‘prlor to.the first commlttee meetlng 1n a
9 November 1971, I carefully examlned MCPS currlculum.materlals as well as worke

sheets, suggestlons, or outlines of act1v1t1es sent in by medla speclallsts

%;L/ ~ From this backgrouhd of materlals, I selected or created 1nstruct10nal objec- .o
tives and struetured ‘them Jnto a chart conta1n1ng a suggested sequence of-media
- - . skllls within a- format of. six major categories and eight levels.. In monthly )
' meetlngs throughout;the 1971-72 school year, the commlttee, under the d1rectlon g

of Miss Doherty and me, ‘worked on placement of objectives in the' eight levels;
agreed upon a format- for gample assessment measures, and began, in the spring,
the process of developlng ‘'such measiureés. Working c0p1 s of theé suggested scope
and sequence chart were distributed to pr1nc1pals and edia- specialists rg Aprdl,
. 1972, with a request to reviegw the chart and send any comments or suggestlons to
- Miss Doherty - In Aprll and May, Mlss DQherty and I met W1th the media Speclallsts
in their area meétlngs to furnish background on development of - the’ chart; to
answer any questions concerning thk chart; to explaln 1ts use; and to obtain feed-
. back valuableg to the comrii ttee in fur%her reflnement and development. of materlals.\
When the MCPS Program of Studles was 1ssued to schools in September, 1972 a’
worklng copy: of the media skllIs scOpe and sequence chart was part of the multi- o
d1sc1pllnary section. .This enabled the committee to obtain addit onal " helpful ‘
teacher feedback' Throughout the 1972-73 school=year, the commati
wrltlng%at least one’ sample assessment measure for each ,instructiénal objective on

. -

" the med1a skills chart. As they were produced, thé assessment medsures were B

3

ee worked on .t

crlt;gued by the - commlttee. Flnal.;ev1ew and rewr1t1ng of levelsgA-F ‘were.done by .,
T me 1n§}he sprlng and early summer off19i3 Flhal review and rewrltlng of levels G

"and F wege done by- Miss Doherty and qe 1n the éall of 1973, 1In qu 1973, I\? ‘
eveloped a Pupll Progress Proflle wh1ch is a record-keeplng system keyed to the

aiﬁiwfgnstruct:qonal obgectlvesﬁon the med1a skllls chart., The use of the prOgress pro-

o file is dptlonal. ‘Through the use of this recqrd, a\child's attainment of"the
obgectxves can easlly be noted as the.child pr gresses through the various SklllS.
_ A Wagor goal of “the comm;jtee for the 1973-74. school yean was‘the devélop-
cb ment vof guldellnes which’ could ‘be used for 1mp1ement1ng the medla research and

' communlcatlon skllls program. A multldlsclpl ary record for grades T-12 was

“

M: developed in the sprlng'by me<but there are re cord-keeplng problems at the "
= a

P Eoo .
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secondary level whlch still need to be worked out. The committee hopes to

arrlve at solutlons through trial use of the record in a junior or senlor high .
school. The committee again requested that 1deas and suggestlons be sent in by
teachers, media specialists, and principals. Such 1nput is helpful in setting

: . . ¥
gameup additional assessment measures .and ;n-evaluatlng the usefulness of the media

13

program materials, %%
" The follow1ng materlals have been developed in draft form for the student

components of the program: *I

s 1. Suggested Scope ahd Seguence of Ins ructlonal Objectives for Media
; Research and, Communication Skills,/K-12 (Media Skills Chart)
2,  Sample Assessment Measures for Levels A-E (Elementary)
. 3. Sample Assessment Measures for Level ¥ (secondary).
Li.. Sample Assessmen® Measures for Levels G and H (secondary) -
5. A supplement of sample assessment measures for research and communi-
. cation ikllls in the social sciences for Levels & and H with content ™
area samples in American hlstogy, anthropology, gconomics, SOClOlOgy,
and world history . r
6. Pupil Progfess Proflle, K-12 (optional), Multldlsclpdlnary Record 7-12
(optional )z
7. Blbllography of’Materlals Related to Teach1ng Media Research and
CommunlcathnfSkails . g .
Staff are presently keylng 1nstructlonal resourccs and packages to the student
1nstruct10nal obJectlves of the media skills chart. + S

°

The medlatspe01allst administrative and service obqectlves (Crlterla‘fori
Implementing a Unified Media Program) have had pilot use hnd are now being -
=rev1sed.. A completed copy of these has ‘not yet been published. These obJec-

; tives spell out actions related to aCQUlSlthn, selection, 1nventor1es, main-
tenance, facllltles, organlzatlon "of collectlon, utlllzatlon, and 1nstruct10n.
The triteria are-set up in a way whlch allows us to get feedback. .

A task force commlttee Wthh I chaired prepared the eleven media speclallst

"performance crlterla}and the evaluatlon system “which are not belng plloted durlﬁg
the 1975-76 school year. Based m feedback from this pllot, revis1ons will be
made,:as needed. These eleven performance criteria, very s1mply, spell out the

‘.thlngs a medla,speclalist should be doing relatlng to students, teachers,
prlnclpals, and the anea or central office. Each of ‘the criteria has several
1nd1cators which are speCmflc actlons cited as examples of general performante

lcrlterla. Also 1ncluded in the MCPS media sp901allst evaluatlon system are the

’ number and, klnds of ogservatlons to be made, as well as prec1sely how the eval-

uatlon will. take plac .o ‘ \ . .
How does the 1jkegrat10n of these MCPS components 1nto the teachlng-learn-
ing process relate t3 media program accountablllty?\\Medxa program accountablllty

]
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(1) begins with godls or obJect}ves {desired’ behaviors), (2) uses prooesses, and
. (3) mé/yures outqomes. What then, is the slmplest deflnltlon of accountabllmty
' whlch'I can give you? "ItTis that accountablllty is ev1dence ~-- ev1dénce‘5f some
accompllshment If accountability is evidence, then we will need to measure some-_
thlng. What klnd of evidence can we measure? We can measure student performance,
practltloner performance (med1a specialist performance), and program performance.
In order to measure, we need to get facts; so measurement, slmpiy put, is gettlnéﬂ
the facts, and we, therefore, meed to have instruments Wthh are devices for |
collectlng facts. Within the MCPS components framework, (1) we 100k at student
performance on med1a skills obJectlves for evidence (student achlevement and
attitudes related to media skills) through the use of ;nstruments such as class-
room assessment tasks and measures, norm-referenced.tests, and student questlon-

naires; (2) we 1ook.at unified media program obJectlves for ev1dence (serv1ces

. offered and services achieved:) through the use of i struments such:as systematic

‘records and student or teacher questlonnalres, and (3) we lock at media specialist «
performan&e for evidence (actions taken and results achigved) through observatlons,
conferences, and systematlc records utilized 1n our media peclallst evaluation

system. . N .
Why do we want td‘ﬁ% accountable -- to get' the. evidence? ‘We do because .
getting these-facts (1) helps us to ‘make the, program better, (2) enables us tox
help a- student learn,whatNhe may not have yet learned, and (3) affords the
chance for teachers and/or media specialists to augment materlals or modlﬁf .

-

methods and techniques. The' major focus of our systems approach and our inte-
gratlon of\medla skills into’ the school)s ongoing teachlng-lgarner process, is
for improvement. Qur ultimate aim'is to help -the student become an independent

.
A ]

learner:

»
.

g\ , . ' ‘ v )
The Scope & Sequence Chart as well’ ‘as thejférformance Criteria “that are- referred

40 in th1s presentatlon can be obtained d1reetly*&rom Mrs Glllle
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INTE TIONAL ASSOCIATION OF SCHOOL LIBRARIANSHIPe °

Conference Program \ oLt
. o L 4
eSS0 Annapol:\.s Junct:\.on, Maryland,,U S.A.¢ August 1 to 3, 1976
"~ CONFERENCE THEME: 6 CRUCIAL'ISSUES IN SCHOOL LIBRARY DEVELQPMENT .
) e . . o o,
-PRO_GRAM:. , . Lo . ,/~\
. Sunday, August 1, 1976 . - o . S '
*éi 8:30~ 9:30 A.M. o Conference Registratlon . ,
R 10:00-10:30 4.M. R S Opening Ceremony * - St
S & 10:30=11:30 A.M. P ~ Official Opepimg and Address
. ) -7 ) nSchool Library QeveIOpment and .o )
. ) o . Professionaly Education® ° . -
. 5’ <. ' Dr. Frances Henne, Professon, )
' ’ T . ' 1 Columbia University School of.
a o . . ., Library Serv1ce, New York - )
12:00= 2:00 P.M. N : Tinch
4 2:00- 3:00 P.M. - .. + o, M"The School Admln:\.strator and School
. -, A Library Deve10pment"
N ’ L .* ' . Dr. Tom Peters, Direcfor for Instruc-
. . ; tion, Az;ea VI, Montgomery C}aunty '
. \ oo Publi'g Sthools, Maryland
*  %:00- 400 PM. . - Tea Byeak |
1,:00~ 6:00 P.M. . Small group™iiscussitn of morn:mg and <
R ] ' f;ternoon programs N o
6:30 P.M. S, Receptign and Banquet . . o
- 8:30-10:30 PWM. . o FAlm Show%ngs and Discussion ' :
" Monday, August 2, 1976 : L ® et T : .,f
v : T » :
8:30-10:00 A M. . ' . "Strategies for Change: An-dentifica- .
* , tion and Analy, is' of .Techniques for ’
- - - . Enllstn.ng Admmlstra’blve Support for- =~ -
' /\,; ) ] . . . . ProgramsDévelopment! - ‘ ‘
C i e ! - Mr. Ken Haycockjy Educational Media
o e, . e . Consultant, Wellington County Board . |
_ - i - of Educatlon, Guelph, Ontario, Canad®
& '10:00-10:30 A.M. Lo . Coffee-and tour orienbatiof) . ¢
T0:30 A M.-h:OO P.M , / School‘Tours and Lunch . ,
Y L:00- 6:00 P:M . ' Annapolls 1 PR e g
. . , 5 ° ° . ° (4. Walking tour r ) .
Delegates ‘choice . ' . . - . (b. Bréesfime for shOpplng 2 -
i R ‘ (d Naval }‘\cadenw ur ‘ e ‘
6:00 P M. - oo } oo Dlnner - Restaurant bay 2 ’ i
‘e ' st °
Tuesday, Aagust 3, 1976 . L .
* 8:30-10:00 A.M. - . “NiThe Montgomery Counﬁy, Maryland, Pro- -
i ° o ' ©gram O, Libr Instruction" .t
Lo e Fa T . Jean Gilliam | ,
101 00-10:30 A.M. == o ,Coffee break ° ' e s
10¢ 30-11 :30 AM. ‘ . Con'tlnuatlon of progf-agn and d:.scuss:\.on bl
12:00-"2:00 P.M.- - . Imch : -
2:00- L:00 P.M. ~ . . IASL Business Meetlng S
, 7 L:30 P.M. ‘ N \\\;///: IASL Cenference 01031né aﬁ&’Blrthday :

£
.
-

. Celebration ) . 7
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ANNUAL “BUSINESS™ MEETING MINUTES z
’hlesday, August 3, 4976 -

N e .
’ N . ¥ - Y - !1

. ‘- Jean Bowrie (U S.A. ), PreSident, ¢alled the Annual Busa.ness Meeting of IASL to
" _o___ . order at 2 P M. on August ,,j977_64 at’ the Colony 7 Motel in Annapolis Junction, Mary- ”
. lan.d, U.S A Minutes for fhe 1975 business ‘meeting had been distributed prmously.

P Rheta Clark moved to accept the minutes as prinked. M@ipn suppOrted and passed‘

President's‘Report . T - ’

- v ©

The treasurer's report was presented and %ed for audit. (Attached) : ¢

. Committee activity There is n'ow a membership comm1ttee g with Margot Nilson

(SWeden) chairman, and an Editorial and Publication commttee ‘with Joseph Hallein “’0

+

( Canada) chairman .

~
.

. Tribute was paid to_ M. Bernice Wiese for, her excelILent work as editor of the News

& letter. Announcemeht was made of Board approyal of @Associate Edlt&g%r's positiOn. '
Dr. Dona.ld Fork, Temple UniverSity, U.S.A. has beep named to fill this position. .

. Retaining and continuing the, geographical distribution for conference»sites was _ » t
decided upon: 1977-Africa-Nigeria; T978 -Asia-Pacifip region; 1979 -Europe; 1980 .
“Western Hem1Sphere. "Sch?ol Libraries and Cultural Involvement® will be’ tﬁerw \
theme }f the African conference o be held at the University of Ibadan, Nigema. ’

‘An inv:Ltation was' extended to ad.vertise group flights to Nigeria in the Newsletter.

-~
ot

.The need w, pressed to develop closer ties with UNESCO. Presiden.merie
eported t e?Research Cogmittee presently is approaching IﬁA and. UNESCO for .
support She also indicated the need 40 continue IFLA and COTP affiliation. ‘The
organization has an mnformal relationship with ,Intemational Reading«Association

. and will cOntinue. to develop similar relatignship with other inteﬁmtimal groups

L oo as 0pportunities arise. S . . 4]

-

. Kenneth Vance 5. U8 AL was introduced as the IASI’. laison person. to IFI®. He will

> -

( - attend 'the IFLA meeting in Lausanne 1n August . o )

e * + There were 380 personal members belonging to the association An June’with 1)4 e

. assdciation members. ' . , C ' .-: -

T——\__B. a ‘. \ N X .‘v\‘ ; I',':

»e { Doris Fennell wf.l.l chair a comm:Lttee to develOp a, Policy and Procédure Manual
’ . { ’

Personal thanks to the Board members, especially those retiring, M. Nilson R

-~ 3

. -s A
’ s
&

'? Ma.inwood and J. Ward, were expressed by Presidént’ Jea.n. . .- '

- > e

Nomnat ing Committee Report,/léith WaldrOp, chairmagl,'%presented the follow:.ng slate.

“’Vice Pres‘J:dent - i{r Aksel Petersen, Denmark DirectOrs - Joyce Farde]ﬂ, Austra.lia H ,

e L e s 88




Mﬁ‘

Mlchaelicoﬁie, Wales, Doris Fennell, Caﬁada (to £fill Margaret Scott's term) Mrs.

Waldrop moved’ acceptance of the slate. There)belng no- further nominations from the
AN " floor, Rheta Clark moved that the nominaticns be closed and the secretary cast an
o unanimous ballot for the slate as presented. Nancy Walker supported and motion

A

- - -

carrled. ' . . .
. * f i

Edltorlal Committee and Newsletter - M. Bernlce Wiese, Editor ° -~ .

Input frqm membership was requested for the publlcatlons. The revision of the
"Persons to Contact" list and compllatlon of a dlrectory of School Ldbrary AsSUh
" tions throughout the world are the two chief projects to be underthken th1s comlng
Q year. . - ..
Five'newsletters will be pﬁblished The membershlp directory may be part of
the December issue. The current issue (July) is a. speclal one on U.S.A. school
libraries. 152 bountrles hayge been contacted by the editor. News has been received
e from 75 countries and 158 items were‘presented,on the 75 coimtpies. Reporting has .
been ofi a voluntéer basis and thanks were expressed to these volunteer reporters.
Journals in other, languages are welcomed by the Editor, but speclal items of Interest
should be. marked. - e . -

.

UNESCO Gift Coupon Program - Helen Bemnnett, Coordlnator (Report attached)

Mrs. Bennett questloned the effectiveness of an amount under $25 being sent to

te

" a school. She suggested target or model school libraries in developlng country be

chosen. Latin Amer1can countries will be’ added to recipient countries list this -
~.year. : a,)’ .. R .o R N <

New Business : ’
The Executlve Board recommended a change of personal ‘dues stnhcture. Personal -
membershlp dues will go from $S to $8 per year, beginning immediately after the con-
ference. Zhls is due prlmarlly to the 1ncreased cost of paper and postage for the
P Newsletter. This is the first 1nc?§ase in dues since the organlzatlon was founded,
and it was felt that the value of the Newsletter as-<a means far 1nternat;onal commun1¢b
catlons Jjustified such an increase. . Mrs Fennell made a motlon that the recommenda-/’~#\\$

Ve

tion of the Board be accepted. Supported. After brief d1scuss10n, the question wag,f

called and motion passed Ann Parry mgde a motion®to raise the personal membershif F
dues from $8 to $10. Martha Tome supported. Motlon defeated. : - & X"
o . Announcement was made that Berlln “ahd Slngapore Proceedings are still avallf o
’ «W« ‘, ' ? " - . Y . . (7‘ b
- © able for sale. L , ] . . : -

° -
’ .
.

\ [d

Research Commlttee - Dr. Patr1c1a Blelke, Chairman . . o // Tos

-,I:KC " v Iy-"
LRI T e T
Y - - '3 -

The commlttee is'in the process -of developlng a-small pilot- prOJeqt to’ survey
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o

-~

Ty et S o

school llbrarles in the Latin Amerlca area. Members were urged to give suggestlons
/
to committee members John Wrméht Canaday Roy Lundin, Australla, and Patrlcla

- Bellke,US.A S ., . , s

A representatlve :from -Dénmark asked for reactlon on d1str1but1ng the Danish '
sllde-tape show presented during the conf7“erence. The nex.t 1,)_ssue of the Newsletter
will explaJ_n the possibilities of gettmg copies for those J.nterested.

"It was noted that 137 people reg:.s‘tered for the conferegxce, from 1h countries,
making this the largest conference s1nce IASL has been in. enstence. Eight perle
were recogm.zed ‘who were chiarter members and present in 1970 at the Sydney meetln‘g

‘ when the de01s1on was made to formally organlze an J.nternatlonal assoclatloﬁ /
Anne Schaefer, Llnda Beeler, M:lered Wlnslow, Jéan Lowrle, Esther Yale, Oliwe e
DeBruler, Ruth Waldrop, all of U. S.A. and Anne Parry, Australia,
Aksel Petersen gave a tribute to Margot Nllson who ret:Lred as Vlct President
from the Board with thisemeeting end who, hala béen one of the' earliest P omouers of
our J.nternatlonal assoc1at10n. Margot re __s:ponded approprlately.

Joan Brewer, Australla, presented resolutions. -
I haVe pleasure in.moving a formal resolutlon of thanks to 'l{hose who
'have made this- fifth confeérence of«the Internatlonal Assoclatlon of
School Iibrarianship sueh a success. I know I speé.k for all those

=  present, especially those who, like myself, have come from other . .

— countries E(hen I. congratulate all those individuals who have arorked

- * Wy ’ /- - v 13

, so hard. * o : :
/\-In part1cular we .thank the follow:_ng, and I do hope I have not .
' forgotten any person : ° ‘ . K -

. S

- sur " two host asSoclatlons, the American Associati'on of School
= -

- (:Zaramans and the Canadian'School xL:Lbrary Assoclatlon
e Program Comm:Lttee, under the capable leadershlp of ‘Linda - 2

~ . Beeler - ~ - , L _ - .

w_;-,'sés""\“”"\_ ! - the Local Arrangements Comm:.ttee, with Frances Flemlng ‘as chair- .

S -f person, who arranged our transport, our. tours and such wonderful
: - All delegates were surprlsed that we’ recelved 's0. much
§¢ \“‘*\x‘/ ospitality for such a modest conference fee.
;‘ I“"M. - - the st £ of Colony, 7 Motor Inn, who helped the local cdmmlttee
F‘ ‘. ah, State Department of Educa tiomarmr<the Boards of Ed- ’
& ount'J.es of Balt:Lmore s Ann Arundel an%,;Montgomer

.
, . . ‘.
N 4ot . e -
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- Encyclopaedia Bf‘iénnioa for our folders and Baker an% Ta'.yior“ )
" for the receptlon on Sunday evening. R '
Tast but not least I would like to thank ou.r President, Dr Jea.n
Lowne. To many of us, especially to thdse of .us who came from «;x ‘
other comtr:.es she 1s the Internatlonal Schqgl L:.brary Associa- )
tion. : TS ' ot
Ladies and gentlemen, may I formally move this .resolutitn of
tha.nks. . ‘ : )
o ’ i ' Joan Brewer : :

' Delegate from Australia

She moved thé resolu}.:.ons Ye acpepted. Spppor’ced &nd pdssed unanimously: ?/“‘\ ‘1

Q .t-
® Tt was announced the Maryland Educati \Association paid the postage for

parcels sent ‘overseas f‘okmembers £rom the conference. An offlclal' thanks was
given by the président in behalf of IASL. - ’

.The President then commented on.the
how we should be facllltators of change;

s

ifth Birthday of IASL. 'We )‘rL.ve heard
e have shared our hopes and our concerns.

€ ~-
We have been stmulated to l:.ght our ¢ es in the darkness. _let us now R to", .

Bur homes s our countr:.es talking with“us our new friendships, 03 profess:.onal
enthi¥siam, our ideals. Let us plan to meet again.in 1977, and let us celebrate

-

our birthday with cake a.nd candles.v

Meeting adjourned at L P.M. . . -
. . . N
-~ - , . ~ " 'l
I . d Mildred Winslow
N ) . . ' -
‘ ) T ot - - ; . Y% Secrethry
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) o HESO%UTI_ON r
Ladies and gentlemen! R ' . . " -
' ns\ The ncepreé:.dent of IASL Margot Nilson has dec:Lded to retire. 7
For many years Margot has been one of our most experlenced and dynamic
5ersonal1t1es. In the Sca.ndlnav:La.n countries Margot has been one of the -
_ ploneers in School-ln.brary-vtork a.nd since the beglnmng of the-sixties she
- has been*the person who has deve]:Qped the idea of an international associa-
’ tion of school llbra.rla.nshlp. * L ’
In fact Margot star'hed the whole thing 1n Stockholm in 1962 > when WCOTP | Y
. h ad its annual meetlng. zA group of. Amémca.n :f-chool hbrgrlagawe're a o) ’;,;i%“

‘)

study-tour in EurOpe and happened to be in Stockholm at “the same t:.me. Margot
g ot. into contact with them, and they had a long dlscussmn of international
school library problems. This was the flrst step towards an m’eematlonal
wark and coorporation. g = ) S
‘ Since then Margot has been work:.ng very ha.rd, and her efforts and
1nsp1rat10n made it pOSSJ.ble to establish TASL 5 years ago- ’ 2
In this B:Lcentenm.al year we have heard a lot abeut pioneers and the
1mporta.nce of havmg them. , : .
Margot is one of our most mporta.nt pioneers. We are all grateful that
th:Ls pioneerwork has been done, and we all wish to thank you deeply.’ - v

/Please Join with me in showing apprec:r.ehon_-for all she has done.

-
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INTERNATIONAf. ASSOCIATION OF SCHOOL LIBRARTANSHIP /
TREASURER'S REPORT .

Statemen37 of Income, Expenditures, and Fund Bala.nce-Ju]y 1, f97S-July 1, 1976
Balance in Amerlcan National Bank and Trust Company, Kalamgzoo s Mn.chlga.n

Jdy 1, 1976 - $631.33 \ -
‘mcomz . . o
_ Association Membershlps I~ $L51.25 -
U.S.A, Personal Memberships/ o 78L:7h i
Foreign Memberships ' . 600.00
Proceedings and Contact List /. 156.25 )
. Individual Contnbht;ons ’ " L52:32 -
ScareCrow Press Royalty . ) -~ 2,.88 _

UNESCO
LN""
) )”’?L}'w {”}}hﬁ o Totai Income

L

-EXPENDITURES -GGeneral Fund

. .

Secréfarial ﬁgr‘%‘ices to Ot . : x .
4 ° R
N Mrs. Sa.ndy “Burgess through Apr:Ll . . $608.82 - .
-+ ¢, (Bill for My and June paid in JulLv ) - y
Postage 136.52 : .o
Berlin Cénferénce * o 26L.00 - . .
a (Amount’ due: a’i‘ter coni‘erence was ‘over. ) o '
Beimer Prmt:.ng . 2L9755
Western Michigan Umvers:.ty-Dupllvatlng + 394.00 B
Illm01s Se etary of State - 2.00,
(Filing income tax exemption) ' ) ‘
:Mi:scellaneous (telephone, ete. ) 9.18 : .
- . TUNESCO Grant .- _100.00 - N L
.4 - E— s
.x (Postage f~ot sending UNESCO materlals ) Total expenditires $2£16h-07
. _ . . : 3. e
. - Bank balance, July 1, 1975 825 96 : . Bank balance July 1,1976 631.33
Income o $2569: hh ' ‘Expendi tures - $276L.07
. - . $3395 L0 X . . - $3395.L0
Breakdown of some of postage exXpense. i ' - ‘ L
i - $198, 7L; - sending newsletter May 1976 Co T S
i\ . ) " . ? .
* otg: .- ‘ _—
o _ IFLA and WCOTP dues were paid-in Uuly, 1976 thus these items do not
_ show on thJ.s report. - ‘ . . .
RV : " , ‘e'pa'red by .
Y ’ i - . Mildred M. Winslow
' - : ' . -. _Tredsurer, IASL
i : . Toor o Tqayay 1976,
) . - ~y ) > - ﬁ’ .
J,:ql . , .
- — > .. - . . A \" .
,!de . .. st ' " :.1 ) ‘_. - ‘ ‘e ~ .
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QLT_,,,; SR ‘,Smc the. laét«repor 2 the *program coordmato}* has'distributed gift coupons bo

Y4

¢

..

'«  TASI/UfESCO BOOK GIFT COUFON PROGRAN - x
n L . / Annual Report August 1976 ’ - o

. During the past year contrlbutlons to UNESCO ProJect #55h totaling $232O have
been made by five donors. UNESCO Centrum Nederland is aga1n respon51ble for a .
significant portion of this aid to school Ilbrarles 1n deveIOplng countrles. Other
contributions have been made. by the Girl Guides Assoqmatlon of Hobart, Tasmanla,
Horrogate College Charities, North Yorkshire, England; Model U.N. Club, Mt Pleasant,
Utah, U.S.A.; Delta Kappa Gamma Society, Muscatine, Iowa, U. S<A.; Mrs. Hazel D. Ball
(2 repeat donor) Arabian Amerlcan 011 Company, Saudi Arabia,

the follow1ng

Permament Secretary of the.Ministry of Eoucation' : Zambia $ 50
Director, Departemen Pendidikan dan Kebudayaan ¢ Jakarta $180

Teachers Resource Centre, Kabala : , ' Sierra $1OO
’ ) . . Leone

. Chief ILibrarian, Kenya National Iibrary Services, Kenya  § 25
Narizii//// LT . . \ ) ) i
Note Of‘theﬁgmount\sent to Zambia, $35 ‘had "been contrlbuted\Prlor to July,
1975.” (It had been held pending the designation of‘a responsible contact
:1n Zambia. ). . . ] © o

e

Three of the recipients noted were de31gnated by the donors. s

The contrlbutlon of* $2-,000 ffom UNESCO Centrum Nederland was delegated to
the Secretarlat.of'WCOTP A report of the dlstrlbutlon has not been -

recelved . .
\ In recapltulatlon of the® transactlons in the PrOJect from 1ts*beginn1ng, it
can .be.reported that donations of $5,320 ranglng in amounts from $5 to $2500 (U.S. °

Currency) have been= made'by 1nd1v1duals or organlzatlons in elght countrles. Book

collectaons of' schools 1n ten countrles in Africa and Southeast Asma have been

enrlched through” contributlons todthe project ftom 18 sourees. ' "

One country only, The. Netherlands,-ls respon31b1e for -making the amount of
aid 1mpre351ve.' UNESCO. Centrum Nederland haS~contr1buted $4,500 in two donatlons
to Afrlqan schools. Of the $820 from other sources, $200 was donated by one

1nd1v1dual. Nine organizatzﬁhs account for $535 and si% 1nd1v1duals for: the °

o

" remainder $85. . T : . i '

1 N ’ ’ ’e

As of the above date, all coupons received have béen distributed.’-

’ -7 * ‘Respectfully submitted
' . - Helen.-H. Benpett

- . v‘
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CONFERENCE PARPICIPANTS
Maryla.nd, U. S.A., August 1-3,: 1976 ' ‘

>
v

. Toronto, Ontario MhY RS, Canada

N

i
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-

-

. "35 Greenway: ‘,ﬂSth;are

Y

',_Baltma?e, Maryland 212&6 U.S.A.

. 823, Stewart S’ffreet Tt s i

- Kimtore A/lﬁrenue : o
_Adela egAustral:La, SA. SOOO Lo

3

Quebec, Cantda

19l Rot du Nord
St. Rose, Laval,

17 Griswold Street ™=~
Walton, New York 13856; U.S.A.

1823-30 Charles St. nWest

Ly Bedi‘ord Street
S’qa,mford, Connect;:.cut) 06701 }U S.A. )
h Freedman Crescent .

W:\.nnlpeg, Manitoba ° R3T 2N2, Canada

212 South Union Avenue
Havre de Grace, Maryland 21078,. U.S.A.

- 5838 South Stony Island
Chléago, Illinois 60637, U.S.A.

School of Iibrary Science
-Emporia Kansas State College I .
Emporia, Kansas 66801, UéS.A‘
9820 FPlowline Road =~ ¢ = °
Randallstouwn, MaryIand 21133,

Dover, Delaware 19901 U S.A.
116 Enblebon Road . -~
Owings Mills, Maryland -21117, U.S.A

1541 Brook Hi11 Terrace
Glen Bixc'nie, Maryland 21061@*’ U S.A.
Departmen%f L:Lbrary Science
BEast CarolinaﬁUn:Lvermty -

Greennlle, North Carollna 2783)4, U S A
State. Departmen‘b of Educatlon’” .7

* Richmond, Virginia 23216 R
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L3N

Adelalde Co’flege of Advanced Educatlon
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DLDS MSDE, 'P40. Box, 8717

”‘Morgantwn, West Virginia 26505, U S.A. o
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Caplard, Carol _ . £ 2502 Kenoak .Road -
BaltlmOre, Maryland 21215, U. S.As -
L e ‘ a
Cardenas, Luisa Perez L. Culdad J‘ard:.n F#LS .
- 8 . ) '+ Managua, Nicaragua '/
Carr, Helen O. - \ ®111 West Centre Street, Apt. 1407
. / . Baltlmore, Maryland 21201, U. S.A.
Ctark, Rheta | h 131 Tryon Street -
) . ’ S o South Clastonbury, Connectlcut 06073 USA
,  Clemmer, Hi’ldaga.rrde 'S . 3 AASL, 1201 6th Stree“t
SV S B S Washlngton, D, c.x 20036,’&0. >.A. ) ,.jww; m)
B - el 1 (R 4 ;ﬁ /2
Cleveland, Phyllis L. ' . f 1220 Burton Street
> ’ . . -Silver Spring, Maryland 20910, U S.A.
~ Cornejo, Maria Acosta . Superintendencia de EducaciOn Publica
—_) Centro de Documentacion Pedagogica
. : N *Alarife Gamboa 071, Santiago, Chile
oo T £ . . '
Coughlin, Violet % 666 Spadina Avenue, Apt. 1810 e
- ' . Toronto, Ontario MSS 2H8, Canada, ... >
Dean, Frances . Montgomery County Publlc Sghools o
o= ’ . Roekville 2. Maryland 20850‘ U.S.A.
De Bruler, Olive 4201 Massaclhiusetts Avenue =
= " Washington, D.C. 20016, U.S.A.-
Dié?ra'fd, Dorthea “Mainstrasse 26'.. . - LY
. 6379 Oberursel/TS, Germany - -
"Poherty, Teresa * 1021 Grosvenor Plate #922 . *
: .'Rockville, Maryland 20852,.U.S A )
" Dunn, Christina S : .. State Department of Eduqat:fon - ..
: o, - - 616 East Main Street. N
. ! , Richmond, Vlrglm.a 2,3216, U.S A '/;s :
‘Dwyer, James 5 S . 2.9 Muller Road  *~ -
. . A ‘ S Mannlngham, South Australla 5086
“  Ellis, ‘Kathleen V. ;’fw( o ‘ 1020 Grand Concourse #7W L
.. : . , ‘ Bronx,'.New York 10)451, U.s. A.
» . - .
“Ernst, Wanna L " EMC P.G. County Puyblic Schools L
. . , ) : . 1820 Annapolis Road - g
D L ~ e . R Bladensburg, Maryla.nd 20710 U. SaA .
. . .'.,. :.w . , .,
" Fadero, J- O. . _Ministry of Educatlon
o ‘ . ' b ©~; Library Service ,
~— . o F " P.M.B..2019, Yaba, N:Lgerla :
‘ - R "‘. \ N . . “‘ . N
Faisen, Christine o h5@9 Norfolk Avenue .
; - ™~ : '“"‘*Baltmore, Maryland 21216, vba. L
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