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Library media services are designed to assist students and teachers, .in’
finding information that they neeqf Through the use of learning resources,
the learner acquires and strendthéns skills in reading, observipg, listening,
ahd communicating ideas. With quality “library media pfograms, schools can
halfenge their members to participate in exciting and rewarding experiences |
hat satisfy both |ndividual afd instructional purposes. The library media . °
. l program represents a combination of Fesources which inclyde people,

. materials, fechnqlogies, and facilitles. .

< - * ’
-

"The to topics selected.for inclusion in this year's lssues in Media

L Management Workshop Series are_priority areas reflected by Gtate Bdard of
Education resolutions amd mandates. The first priorify was selection and
use of insfructional ‘materjals. In.order to assist local school personnel

given the task of selecting instructional .materials in all formats, it
- was determined that the persons having systemwide responsibility for library
mediq programs needed greater understanding of the selection process and of
the guidelines releeseg by the Maryland_Sfafeﬂpeggrfmenf of Education.

. »

) Thé.secbnd-pribq}‘ was!ged}a and the special student, The institute
was designed for library media personnel working with students frequentlya

not served by school library media Qpégrams. With increasing emphasis upon
" * placing students in a least restrictive énvironment, .Iibrary media personnel|
- must develop and implement program alternatives which will fulfill the
, needs of all students. A basic component of all library media programs is.

“the interchange among |ibrary megia persomnel, ‘bétween library media per-
sormel and administrative, staff, betweeén library media personnel and
teachers, and between library media personne | and all students .
., Sincere appreciation-is extended to The_presqnfers,Who made this Series
a syccess and:to Rosa Presberry who so ably and willingly assisted in.the
" Z development and implementation of the program. Without her Idadership, the
Series would not have been possible. o
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ARE WE SELECTING FOR A GENERATION OF SKEPTICS? ~

B : *  Dr. Kay E. Vandergrift LT o
5 f Co - . - . -
- (1Y 1y °
Professor
< Columbia University Lo *
e - " il
. . . o r . ~

In Thlnk|ng abouyt evaluation and* selection today, I“d like to focus
attention on those who are the primary users of the materials we collect. -l
have chosen as my topic "Are We Selecting for & Generation of Skeptics?” .
because |'ve been concerned W|Th _some of the things |'ve been reading lately
dealing with the effects of mass media on .ckhildren and young people. On the
one hand, we see research studies such as the one in" last November-December's
issue of the Harvard Business Review entitled "Young Viewer's Troubling
Response to TV Ads' Jhich reports ‘that by age eleven "most children have
already become cynlcal--ready to believe, that, like adverfnsnng, business
and other social ‘institutions are riddled with hypocrisy." nhop goes on to

_say that the eleven-and twe|ve-year olds in this study "expressed a high
level of skepticism toward authority figures but appeared less bofhered than .
younger groups about adult deceptions and even cynical about social and

-.economic misrepresenfaﬂon."2 Since the school is one of thg social instity-
tions which should most profoundly affect young people, and since one of the

« ways most &f us exercise authority in schoots is through our selection.of
the materials acéessible to sfudenfs there, it seems critical to examine
'these attitudes further, ' - )

S - 4

A

L * - .
But first lek us look at another frequentiy expressed_view of young
people today. Those working with high school and college students have, in
recent years, expressed concern about apathy in their students. Prior to
Tuesday's election, there-were dire predictions. that large numbers of people,

.. especially.Young people, would no¥ bother to vote at all. Of course,. this .

7~ ., did not hold true--at least not to the extent predicted--but it was re-

) porfed that onty 52 percent of the eligible voters got to the polls. If . =
this is so, there remains 48 percent who did not vote, and many of these may
_have been young people. A further analysis may edd support 4o the opinion
of those who belfeve that young people today are apathetic in their responses

- to the world in which they |ive and must soon assume positions of authority
themselves. Those of you who read that scholarly publication, TV Guide, may
have seen the‘articlé by a professor from M;I.T. last week which stated that
constant exposure to all candidatés and all sides of a political issue on TV
tended less to .clarify. beliefg than "formake young peop l'e withdraw from the -
political process because they ware unable to 'sert o pr and make sense of the
overload of information and propaganda presented to”them. This was con-
trasted with those of us who grew up getting most of our political informa-
tion. from the printed page from which we could select and read only those .
articles or advertisements which advocatgd the positions we already held
and thus served to sfrengfhen our opinions and our resolve to elect thos

:» whom we were convinced were "in .the rlghf." If |- interpret these sfudn% A
accurately, it is, at least in part, the ea#ly skepticism and.cynicism

ople's wéjhdrawal from social acfivism. I'm

* ‘.

which céntributes to young
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_not sure that | agree wnfh These views of yeuth, and | certaipnly hope that
“the students with whom we work are not so. cynlcal that they belneve ,that &t
"of us are motivated-only by our own selfishness. i NI .

A
+

At the same time, I've'offen thought that many students with whom 1've
worked have not been skepflcal\eﬁough that is, they are someTnmes t00
accepting of what teachers or "authorized materials" have to say My hope
for youngsters in -schools and my asplraflon for those of us who work with
them is that this attitude of cyhicism be disproved by our actions,
specnflcally here our evaluation and selection of materials, and that The|r

. habifual doubts and questions be transformed-from an apathetic to an active
. Skeptici ] j s media specialists is not only

, to evaluafe and select materials buf also to hélp students develop the s
critical skills.which will enable them in turn to evaluafe and select- those -
most valuable for their own purposes .

- » - 0 .

In focusnng our attention on +he developmen+ of fhns form of active
skepticism, we might do well to keep in mind John- Dewey s definition of 4
cr|f|C|sm, as looking sympathetically at what another is trying to do,
so that students, andourselves do not’fall 'intd the trap of thinking of
cr|+|CIsm only as faulf&f;nd|ng From this vantage point, evaIuafion itself
goes beyond mere searching for value .according to “specified criteria but .
actually helps to develop-in the crifnc the very capacufy to value something.

- \- < .

Criticism is a cummulaflve, developmenfal process which S$tarts at a

* very early age when chitdren begin to group like ¥things +oget3;r and make .

"¢thotces from among them. " Thus, the preschdoler who undersfan enough

about a story and ‘the various Typge of "eforles" to ask for "another Once-
Upon-a-Time story" Js already a practicing critic and, hopefully, well on
his or her way ‘toward recognizing excellénce and developlng the capacity to .
enjoy . Even .in the elementary school and certalnly by the time a student
reaches secondary- school, one should have’ Iearned to be a critical and
skeptical consumer of “the materig! avanlabJe in the media center and else-
where, » We .shouid have helped. students to realize that no maker of materials
ever says all there.is to say about a +op|c, that one's values in some way
always come through in the materials produced, and that the producer!s
Intent Is to keep: the, cansumer with him or her, perhaps-using all ther tricks

" avallable to get users to turn the pages, advance,fhe f1imstrip, or tisten

-to the entlre recording. A ’'student who understands this witl not be content
to rely on a single source for Information

and opInlons with an active, healfhy skepflclEm

* "As media specialists bunldlng coltlections for These aCKIVB ryoung
skeptics, we must -flrst dlsfingunsh between evaluation And 'selection, know-

“ing that even Those materials rated mosT RighTy on-our evaluation: scales

might not always be appropriate!\\ selected for a parficular collection,
‘These two ‘words are so often linked together in the. liferature of our pro-
fession that we sometimes lose 'sight of the fact that evaluation and selec-
tion are two '‘sgparate processes, each with its owm set of criteria. ‘The -
eVaJua+|ve criteria for specnfnc types of materials are usually so much more
clTearly tdentified/and more readily available that | will focus ‘my dis-
cussion on critéria for selection ln-ie;elop|ng a particular éollecfion /

y ot
/

wlill approach anofher's Ideas . 7,
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I'n so doing, | have chosen to leok at five c%iTTEél‘tOmbonenTs of selection
, which I have called: (I)-Selection and the Child, (2) Selection and
Téaching/Lear'fning Strategies, (3) Selectiop, and the Curriculum, (4) Selection
and the Balanced Collection, anl¥ (5) Selection anti Bibliographic Access.

. - R N e .

My first category of criteria for selection is entitled "Selectionr and .
the Child" rather than."Selection and Children" to remind us that, al+though -
~we are, of necessity, most often copcerned with abstract concepts of .
chlldren based on ggneralizations of -age, sex, and 1.Q., we can, in sele ting

materials fér a particular collection, at” leasf look at the characfed;sircs

of the chuldren who will be using that collectioh an#may even at times select
_for a given child. I"might add here, perhaps parenthetically, my corcern
that much of what we have done in the name of that great good-"individualiza-"
tlon" may have been an .instrument of de-personalization in.our schools. ",
Sometimes our very-enumefating and caTegor|z|ng of all the objective .

data about a given child captures our time and our attention that we are
prevented from seelng those subjective qualities which make that child a

unique human being. GranTed the media specialist cannot know all ‘the i
students he or she serves in a very personal way, but we can all aTTempT To {
lock beneath convenjeht |abels and not delude ourselves that -identifying Jimmie
Jones as an eight-year-old third grader with an 1,Q. of 110 and a read;ng

level of 2.1 tells us much of what is important about that person.® Atter

all, how many of us would- |ike to be known primarily as, for example, a
forty~-year-old media speCIalusT with a masTers' degree and an imcome of

$16,000 a year7 . .. . .

»

¢

~

.
-

Using al! the data available to us about Individuals in the school and’

whatever personal u;?ersfandung we have apouT the unLque human beings »-

individuals, we begin to select materials according to
our most informed hunches about what users.want and need. Even when

students and. feachers are actively involved |n the pracesses -of evaluation

and se!ecfro'“\much of the decision-making it left to thémedia specialist.
We need to provide materials that will confirm young people's life experiendes,
help. them recognize”in hj Tory, in story, and on film people, situations,

and settings familiar to *hem. %But we. need. materials also that do more than
Just confirm what youngsters already know; we need those that, *hrough

their own excellence and insight, actually |Tlum|nate users' lives and .
help them to understand their own place--and their own valye-~in the.world.

A tine collection of materials also extends students' knowledge and under-
standing of the world by taking them beyond the boundaries &f their own tim
.and space to encounter, imaginatively, ideas, people, -and places they, cou't
not.meet otherwise. These materials, too, illuminate the understanding of
self as they help ugers identify common aspects of the human conmdition un-
bounded by time or space. Thus, “the school media center should be the source
of great adventure--dnd great joy--for students. The collection of materials
there should encourage "an’ exploration of |ife and living, a chance "to try '
l'ife on fOr size" as a conf|rmaT|on, an |Ilum|naT|on, or arf exTensuon of life
experlences .

-

-

I'm quite su?e that none of us would select matérials for. a schoo.t med|a'
cenTer without considering the interests of the students who are to use that
collecﬁnon. | belleve' however, that we do frequently fail to considen tge

~
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various LéveTs of interest with which human beings approach .ideas and informa-"
T|on,//WhaT does it really mean to say that a young person is interested in
an*ﬁrop gy?” Is that sfudenf interested in a simple definition, in getting

”//,/ “assistce for a class assngnmenf or in searching for additional information
about somethimg he or she saw on TV last night? Or has that student already .
*exhausted all the resources of your/ccllecfion and now is he or she asking for
more advanced or specialized information. The varying levels of interest
~ represented here are obvious--from-surface curiosity to some.degree of personal
" concern to a deep and long-term commitment. Yet how do we take these
differences into accoun+ either in our selection policies or in our inter-
action .with students? |1f the media specialist is committed to the study of
i . anThropoJogY. TWe coIIechon he orr she has put together will probably be
. . able to meet all but the most specialized needs of students in ‘this area.
oot The: danger here‘ls ‘that this particular media speciglist may overwheim
' students, and perhaps gven drive them from the media cdenter with more infor-«
mation than They really want to know. He or she can be Iike the overeager
parent who Takes out all the sex educaflon books and goes into detailed
. exXplanations of human reproducflon when the young child asks, "Where did | come,
from?'" only to find that the kid only wanted to, know whether he or’ she.was
born In New: York Clty or Chlcago ~ 5
" On the other hand, media cenfers frequenfly.sfock large. numbers <f .
- matenials on a particular topic, but a close examination of those maferlals
might sfow_that they‘serve a very narrow,range of ifterests within that .
topic. For inStance, | would guess Tha>)mosf of your elementary schools have
- a gquantity.of books an dinosaurs. There does seem.to be a fairly consnsfenf ‘
’ : interest in this topic, at one level or another, améng students in abouf
_the second grade, but how, much material 'do we have avajilable for the child who
sustains that interest for the next four year$ he or she uses that media
‘center? Obviously, no 'sghoo) media center can meet the unigue . peﬁsonal -
Aeeds of all the’ children who use it an¢ provide materials on all topics at
. all levels of interest and ability, but if you already have 24 introductory
books on dinosaurs at approximately the second-grade reading leve) on your
shelves, no matter how popular they are, you might consider glternatives e
before purchasing the twenty- flffh a+ the same level, . .‘\
A final concern under the labe! "Selection and The Child" Is that of the
rights of children and adolescenfs. We are ali familliar with the sfafemenfs ‘
.+ . -published by ALA and other organizations concerned with such rights.” The- *s
Intellectual Freedom movement has focused our attention on the rfights of

. young people to information about sex, drugs, and aborflon, and most school ]

- districts have come to grlps, In one way or another, with access to this
type of information. But there are other topics about which students are -

. “concerned and-have an equal-right to"know. Can the stwdent who wants infor-
e .’ mation on .the.latest religious or political cCults find this in our media
. centers? For .a particular young person, i1 might be jyst as crucial fo find"

) out about the Moon Children or the Jesus Freaks or Harli Krlsnaibs it is for-
another. to, get the .number of the closest abortion referral center. And even
more critical for some young people i3 the right to-survival -infommation;
that is, such things as hard information on welfare;’ legal rights, medical
aid, and~suicide prevention. Even those of us who advocate the child's or
the adolescent's right to:all this information have much difficulty keeping

-
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.n.nof we advocate their practice, we. cannot escape having been effected. by

. , k ' . .;‘ * " . RN
our own biases from intruding in the selectian process and, thus, fihifing
access to Thaf which the child or adolescent does +n\?ed have a right To

KNOow .

L . .
.
«

A second - cafegory of selection criteria to be cons:deredi|s ”SeIecTﬂon
and Teach:ng/Learning Strategies." Educational. philosophies.and, in fact,
. many of olr views'of schgoling. have undergone. significant,changes in theslast
two decades: Open éducation, the discovery method, and modes of inquiry in
the disciplines are all commonplace expressions to us now; and whether or

-

° Them in ThéSWays we think about young people and about schools. Some

dIS'fI"ICTS have considered These' "innovestive" .practices and have rejected Themng :
-p J

sdt ‘even more. have unsTsTuT|onaI|zed some. of th& newer structures while,
mbintaining practices in direct contradiction fo the philosophies they -
espouse. One of the most subtle of these'is the selectian and distribution
of materials in the schpol media center. Students who are asked .to inquire -
or +p discover, fhat is, 4o practice an acflve and-positive skepT|C|sm

‘are sometimes prevented frdm: doing so by The use of bibliographies, read|ng

A

|ISTS, or specific instructions that set |ImITS |nh|b|f|ng inquiry.
! addjtion, the materials’ themselves m& be" I'imited or oné-sided.

kn
How mdny

of our media centers give 'squal and unbiased information on the \isSugs
surrounding the Arab-lsrael: confllcf--or on our own Civil War, for Thaf

’

D)

matter? . ) ‘ .

.

-
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| can remember sitting in an eJemenTary schosl on the edge of Harlem onf

a morning some’years, ago watching a Black History pfogram on "Educational

‘Televis®on when a group of 4th, 5thys and 6th graders, many of them Black,

heard for the first time the vjew that Lincoln was not the "Great Emanc ipator"

as’ they had been faught.

Lincoln as they were skeptical of other kgﬁag'of infarmation, which might |

have- been kept from them or'm|srepresenfed in the school, and,.in fact,

their whole wor!d of media. 1, is true, .of course, that all of u% are
limited both by the 'materials avallable to' us,and by our own percepflons of
the world, but how many of us make a concerted effort to provide a more
comp tete and unblaséd coverage of events, especially of those“events abouf
which we ourselves take a very strong positian? To be fair,. ‘one must add’

» that things change from year .to year, ¥hat new facfs can be uncovered or old °
ones looked at inva new light given the perspécflve of ‘time. |It's Adifficult
for many.of us now, perhaps even more sb for young people today, To discuss
Richard Nixon with any of the respect we. m|ghf have, for The offlce of the °'

’ presidency, buf.who-knows how his story'will be told by h|sTor|ans gven.20 ©
years from now. |t could happen that ali the Nixon material’ produced and
marketed in the |&5t twd years will, by then, be obscure and very difficult

! to obtaim so that only the mest diligent media specnallsfs would be .able to

ferret out and provide this material to studerts. 'If you think such radical

ShlfTS in our perceptions of historica!l evensts are unlikely, | suggest that

you discuss the .McCarthy Era wlth a groyp of people who [Mved through.ift,

ahd then read some of the recent best sellers on this Toplc or go see The

movie "The Front."
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. A maJor inhibitor to the:practice of the discovery or inquiry method In
schools is the lack of primary .sources available To sTudenTs. If's_d!fflculf

.

The youngg?ers,were .not To much d|s|IIus|oned with o °
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_to see situations afresh when one has only oThers' preselécted. facts and

Judgmenfe from which to work. Primary documents that are included in col- ~
lections are often on‘microfiche, which can itself be a deterrent to use -
because of the unwieldiy equipment required to read it. ,Another source of °
primary documents we ought to be alert to is the students -themselves. |

spenf most of the sixties and-the first couple of years of *the seventies work-

ing in an elemenfary school, and | hope someday to use the tapes, motion

_ pictures, and written compositions produced by students during that T:me to

_help- another genegation’qf children undeksfand what 1ife was |ike "way back
Then," how this. generaf:on of children saw Thelr wortd, what they.thought
about, and what They cared about. L S

Let us move on.now to a consideration of "Serlection and the Curriculum."
What "I would, ask you to do here is to examine moPe closely ‘the specific

. confenf of the cdrriculum gliides or courses of study in your school so that

\

~a e

o

“you might select materials which Truly match not only the methods~ o¥™in- ‘. .
‘struchion employed but also the actual topics of study. | heard a story. . .
recently of .a second~grade class that was studying the indians. The media

- specialist*in this school, doing all the things we would advocate in such a
situation,.collected various kinds of materials on Indians and sent them to the -
cla§sroom, told Indian stories to that class during 'story heur, and even began

“to' construct a wigwam with some of the children. |t was only after all this

that the media, spec4§¥J5+.discovered that the class was not studying Indians, -
in general,. but fhe tribe, in particuTar.” ATT The materials Théy had
sent, to the classroomq%E§§ generie in nature, only one or two were specific,
"and noT very |nformafli;,“réferences to the Hopi, and their own lpdian
activities with childrén were not at all representative of the people they

were supposedly sfudying. TJhose of us who héard the story laughed but none of
us too heartily for each csuld remember a time when we'd been in .a somewhat
similar situation. "Media speQJaJ|sfs gannot afford to accepf convenient

labels for what ,»%*gomg‘% En the ‘school cirricutum. We must dig beneath fhe
surface to uncavel what aSgects. of content are really important to s+uden+s ~
and teachers and search for maTerlals that support. or add to what is going on

in the.classrdom. For younger children, especnally, this Is often difficult .

to do because too many of the materials do, in fact, present generlc, rafher
" fthan speC|f|c,v:ews of their +0psc and the bibliographic tools may not glve
4he«|nforma+|on really needed for selec¢|on

Probably most of you have been evaluaflng some -of the recenT maTerials
for teaching the metric system. There are certainly a great number of them
,~available now, buf a significant pFOpOFTIOﬂ of them affempf to .do exactly
‘the same thing. This is great for the evaluaflve process since we can choose

“the best from among so many, but when we T?y_fo selact a range of“mefrlc

" materials to build a collection, They just aren't available. | mlghT "add

that two.years ago “l sat down with a graduate studant who teaches in an
elemenfary school 'to Try -out ®ight to ten games aTTempTIng to teach simple
metric  measurement to young-children. We found that.a full 50 percenf of
them ‘were either inaccurate or -<impossible gor two supposedly educated adults
To tnderstand or manlpulafe = . .
Alfhough our primary concern in curriculum is for tnTeIlecTuaI content, o~
we must remember that all curricula also have pracTncal and aesthetic conTenT.
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that is: they focus on specific skills or abl!lities and on human' feel ings as
well as on ideas. _These aspects, too, +should be considered In our selection
pollclies. -Of parTIcuIar Interest throughout the country rlghf now Is the .
whole quesflon of moral education” and values clarlflcaflon 'n the schools.

If these programs are advocated in schools, how can media specialists select
- materials to support them without impinging Ypon the rights of students or
lnfl!cflng thelr own biases on the users of 't e materdals they select?

. Even at the skills level There are currlcula concerns to be considered
in selection. Do we, for instance, purchase attractive .and well-done films
or trade-books in mathematics whlch use computatjonal procedures or notations
which dlffer from these taught In ‘the school? flould your answer be the same
for materials produced for primary student Jusf learning mathematics as I+

.“Td be for advanced high school studepts? Or, In the physical sciences,
do we search for materials on experimefits that not only encourage students
to inquire but also advocate the use of the same equipment and the same pro-
cedures as taught in their scienc€ classes? |'m not .saying that all these
questions can be resolved--at )J€ast |'ve never been able to do it -as a school,
media specialist. That is ngt to say, however, that wé do not need to be a-
ware of all the possible ways our selection of materials can supporf or refute |
curricular content and € a conscious decision about what we can and cannot
do in the selecflon and, perhaps, consider. some alternatives in distribution

" and use whlch‘y|ll il support the currlculum and allow active young*

skeptics to consigér alternatives.

.
S

A fourt cafegory "Selecflon and the Balanced Collecflon" is, of course,
a part of | that we've been discussing previously, but thls is so important
that |t aferits ‘attention on its own. We've been looking at balance in con-
terrt meet Individual sand personal need® of children in terms,of curricular
content and Teachlng/learn!ng strategies. An obvious area of concern whlch :
we have referred to on!y in passing is that of balance. In format. Not only - \jﬂ\
do different learning styles fequire different forms of materials, but, if
'young people are to be skeptics and inquirérs, they must have access to
simi lar messages in different formats so they can make informed judgments,
about how meanlngs are shaped by the containers which carry them.,

Slnce we've been focusnng most of our attention on instructional materials,

\

tet” us now- examlnd this whole question of basance as it relates to the .
selection of non-discursive or Imaglinative materials provided primarily for the,
students' entertainment and enjoyment. Do the users of our media centers

have *alcess to' toys and games, posters, photographs, paintings, models; and
.sculpture, in fact, to the whole range of materiais recommended in Media
Programs: District and Sghool?? Considering only print, do they have
available to them a varieTy of books, periodicals, and pamphlefs, beautiful |y~
bound.voiumes and inexpknsive papertack editions; novel§, poetry, drama, and
short storfies as well as non-fiction! tradttional as well as modern tales;

and fanciful as well as reallstic views of reality. These are but a fewyof~
the options in the world of print. Nonprint has comparable opflons~|n
soffware ‘and additional considerations in the.selectlion of the range arfdstypes
of machines which make the content of the software avajlable to users. On

the one hand, media centers need Inexpensive and porfabfe recorders, players,

KN
and prOJecTors for sfudenfs to check out and use away from the center. On thgi~ -
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* other hand, they need equipment of sufficient sophistication and technical
" excel lence to accommodate the quality of the maTerlaI The equipment used and

the envnronmenTaI conditions in which fllms are screened in many schools

" make-that viewing experience about equal to listening to the fxnesT stereo-

phonic recording on a ten- dof lar record player.

A recent s+udy B*\ihe use of media by teachers in the Dekroit Public .

,Schools reports that the teachers involved generally had a very posnTnve

attitude toward non-book media, but that schedul ing problems and thé
condltion of the equipment frequently prevented their use. & Another recent
study, thls one among Pennsylvania teachers, should be®of even greater

‘interest to med|a>speC|aI|s+s e tend to think of ourselves as the key,

persons in the dissemination of information about media and materials in the .
school, but this survey indicates that this opinion is not necessarily shared
by 9eachers They ST?Ted that they most frequently looked to pther tealhers .
for such information. These research flndlngs may cause some medla
speclalists to reconsider certain aspects of their selection polncnes or, at
least to raise such questions as "Do we exercisé as much care| in selecting

the quantity and qual|+y of equipment used as we do in choosing the

materials they display?"” and "Do we adequately invdlve teachers in the

. process of selection or, at least, keep them sufficlently informed about

materiais we are considering for the collection?"

The fifth and final comonent of selection to be discussed today Is that
of "Selection and Bibliographic Access." - |f we take seriously all that we
have been discussing concerning young people In schools, we must admit that’
the standard selectfon sources often do not suggest materials dealling with.
non-school topics whlch students wapt and certalnly have asright to know .

Nor o they frequently provide the kind of information whilch allows us, to .
match materials to an educational theory or to partlcukar teachlng or Iearnlng
strategles. It Is understandable that a publisher trylng to market materials
would’ describe them In generlc terms to appeal to the widest possible audience,
but this lack of specificity seems [nexcusable In the selectlon of the

tools of our profession. Moreover, generallized descriptions of content

have conditlioned many of us fto accept such subject headlngs wlthout questlon |
as we selec™ materials. For instance, we réad an InTeresTing review of a book
about snakes and, sometlimes, even decide to add that book +o the collecilon
without knowing whether or pot "It deals with snakes in general or a particular
ponsonous snake found only,ln one reglon of the western United States. The
computér obviously makes' ‘the storage and retrieval of-this kind of specific
informatlon posslble, but nelther NCLIS nor any other agency seems to be

taking the Informational needs of ch.ildren and young people seriously.

A} N -

The standard’.catalogs and periodicals wll| probably remain the .basic
sources of informatfon for the bullding of a school media collection, but
alternative views of soctety, of young people, and-of schooling may never

be fully represeﬁTed there. 8 For these, we must turn ‘to a!fernaTive sources.,

such as those put out by the Feminfst Press or *he Gay Alllance, to local

_dlstributors of information on survival and regional .resources, and _to

speclal~interest groups, whether they be political or religious sgcts or
crafts cooperatives. |In addition, we need to visit toy stores:and museums

and attend film festivals In order to keep abreast of materials we are not
\ » . . 2 -
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likely to seeereV|ewed in our hibliographic Tools We must also keep up wnfh
the popular media to help identify curfent issues and Interests. .among our
users. There is no question that television not only stays on top of but may
‘also at times even initiate topics, of immediate concern.

t*¥ it appears from all of this that | expect only ‘supermen and super-
" women to serve as media specialists in our schools, perhaps | do. But have
any of you -read your job description lately? |f schools serve as a kind of
control led environment for young people* in the process of Trylng to make

sénse of themselves and of their world, surely, thase who in any way determine .-

what is accessible to students in the media center have a super responsibility.
. ® ™

Young people represent an infinite capacity for new ideas and new actions
in the world--in fact, for a new world iitself. .Too often schools stifle
originality and encourage un|formlfy by forcing students to concentrate on the
reproduction or regurgitation-of someone else's prepackaged.goods or ideas.
Those who learn to retrieve and stare information without developing the
capacity to discriminate and choose'that information may well! become’slaves °
to second-hand, ready-made opinions. To prevent this and to free young people’
to create their own, hopefully a better world, we must select and brovide
for them a wide range of materials and help them develop the crltical skills,
* the skepf|c15m, that will enable them to use what is relevénf to their lives

today and reshape it. for an- as-yet-unknown temorrow §
g ~

5y

oo




_School.

.

)$ '
B S A

. .
. ] '
3. K3 e

IBever', T.;éi“and OThers + "Young Viewers' Troubling Respopse to TV

Ads,™ Harvard Bus Ingss “Review.

No. 43 (October 23,

-

&

‘-3deSgJa Pool, Ithiels "Why D8n't People Vote?" TV Gulde Voluqe 24
I976) Pp 4-6,- i

21bid., p.\|20

4Dewey, John.

I

- FOOTNOTES -

N

_ (November- December, I975) P.

»

4
S g

-

’

~

University Press, 1930, + ' °

c

.«

Material

Consfrucfnon and Criticism,

New York:

109. 5

P

Co%hmbia'

5AmeriEan Association of School |Librarians and Associatlon for
. Educatiopal Communications gnd Technglogy.

Chicago, FHllinois:

6lebs, Crysfal G P

7Mulvin, Robert Dale.. A
f' (Ph.D. dissertation

L, A

. Media Programs:

District and*

,
w

f American Lfibrary AssocFaTion, I975 pp 70-86.

-



. This contexty a framework for the sound selection of instructional maferiais Y

b

i

' - i B . "
W . N .
. . .
. .
B St B .
. . v . 7/ .
. - . x .
) ° o / . : ® e
)
Al . : ’ ‘
@ A . e E »
f .
,
|

@ R . P < ’ .
" CENSORSHIP' VERSUS SELERTION OF MATERIALS:* A MATTER OF *ATTITUDE

® ‘//Dr. Charles’A. Speiker, )
;o - N Associate Director ' ‘ . -
‘f.» Assodiation Xor Supervision and Currnculum Developmenf
‘ 1 . . . . -4 ‘ ) ~ J"\ .
° - ’ Washington, D.C. i} } .
/o ’ . ’ .
/

‘
'S

v
v .

I

.-

Censorship and whaf educators should ,do. To prevent or control The,cen-
soring of materials in our schools - i our Toplc of consideration. Within

T

N

, Needs ~to be established rafher than a total acéeptance or rejection of the %

,canep censorshlp SN

) . t
» . ’

If a more positive afflfude reflecting trust in the community, sound
curricular and instructional prnncnples, and a genuine concern for 'the
child's material and splrlfual wgll being #'s used as a beginning, then the
traditional, uncompromising' statemate’ offeﬂ assoCIaTed with discussions
‘about censorshlp may be avoided. T

Censorshlp is-a word that offen brlngs to mind thoughts of inquisitions,
witch hunts, and mass book burnlngs in the square as well as irrational use §
of power ,and conirol ‘At the same time rational behavior, that-is, behavior

, 9uided by sound anncnples, has'elements that are similar to those. of

irrational behavior. For example, -a person with real insight volunfar|1y
avoids certain situations, placks, or pegple. Similarly, a person with
aufhorlfy tends to demand that others avoid certain situations, places, or
people.’ Fraternizing with the enemy is ah exampie of a vnolaflon of the
latter confrol

Now, wha+ |f we subsflfufe school board communlfy at large, or schoot “
persbnnel for the ‘word 'person' .above? The result is the same whether viewed
individuaily or colfecfrvely I'f any,of these collectives use their power:
or confrol to deny others an opportunity 4o participate . in a free‘environ-
ment or to becomé a free hum:prelng, then® there results a dehumanizing and %
denlgrating situation that i concep+ually (if not pracflcally) no different
qrom that of Tofallfarlan sysfems . ) . o, ji/{

.
7o

Need to Esfablish a Perspecfive on Humaﬁffy and Educaffon

. The point’in the above paragraphs‘FS snmpla Since considerable
activity in schools ig accompllshed in an atmosphere devoid of reflection,
disjunctive sets of events follow tthat are inherently confradlcfory and at

cross-purpose’s with ‘each-other. |~ . \ . : . .
¥, . ‘ CL . > .
An alternative rofe for educafors is to design patterns whereby a ‘state-
ment of the human condition “can evolve--a philosqphy of people and people in o

society. This sfafemenf showld conclude with an explanation of the nature and

- e
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purpose of. schools in a parT:cular community. There is need to establish some
perspective from whlch deCI5|ons of a curricular and instructional nature

‘can evolwue: ‘ ‘

-

W|Thouf this perspect.ive, purposeful dialogue abouf ‘what should be
taught is less than fruitful. #ithout a concise statement of what should be
taught (curricylghq, an unprofessional discussion about how if “should be
taught might result. And, thé selection of instructional materials.must ’

always be eventually tied to a reason for their use.

.shallow.

s

—

I'f this framework is not

presenf in the schools in a def|n|T|ve fashion, dialogue becomegs absurd o;‘§~///) .

, The lack of ¢his perspecfuve (comm|t$ed to paper after Iengfhy and

€

deliberate reflection) is clear in The case of the famous case study on the

Texfbooh.confroversy in Kamawha County, West. Virginia. !
writers gf that inquiry report that the issues in the controversy had to de
_With the basic nature, purpose, and changing methods of public education.

-

I+ was clear to the

.
@

This is not to conclude that one must, therefore, castigate alF the
participants in this particular cohtroversy, or any other for, that matter.
Watras said, "Assessing blame willl not help us underst&dnd wha% we want

school4 to do fo us or for us. ‘The quesflon is if or how we can deaugw*fh
d|vergenf beliefs. "2. My father always argued religion and pollfles-- gainst

better advice. The result was that he exposed his belief system.” The same ,
result--to expose our sysfem of bellefs--ls needed in The sch¥ols. : <

\‘.

\Many writers have written about our fragmenfafloﬁ, alienaflon, and Jack
of di ion. Many writers, including this writer, have.advocated problem-
solvirg techniques without paying attention toegroblem identification=-ard
- the seeking of proper questions. Watras and others now call for a commitment

to somefhang beyond a superficial notion of pluralism.

A commitment to - .

.

one's own values is ‘needed. The illusion of impartiality needs to be ex- ' a
posed. There is need to_understand the unhappy nature o™ "value free" '
claims--claims of ‘neutrality--claims for naive academic- freedom. A‘new

brand of honesty on the part of all concerned with the education of our

children is needed. This honesty must encourage a commitment to one's values
wh|lé\aIIOW|ng for a respect of others' values. Dunfee said, "The recoghition

and sfrengfhenlng of cultural pluqal;fm are both a democratie and professional

responsibility."

-

4

Need for Concise Sfafemehfs for Learners

To conclude at this point would give educators a charge demanding years -
of work. A need exists for a sound, restrictive. phllosophlc afatement on the
* purposes of educatien, the function-of schools, and the nature of people
- Yet, in and ofsitself, another esoteric exercise would result unless it was

applied To the day-to-day education of children.

What is also needed .is adconcise "(not necess rily behavioral) set of
directives for student learning. Beyond sophisticated babysitting and labor

market holding-birns, why are students in our care? What should they learn?,
. ) -,

1
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These quesTlons mu&t fol fow from our "philosophlc" statement. The answers--
the* currlculum-‘fhe tearner butcomes must be of such a form and substance

,  as to guPde us to the nexT level of” developmenf
. . ~ NN
. Curripulum eng1neer|ng suggests that a number of quesfions be asked,
. including: ~ "How will the learners", outcomes be organized for-instruction?"
For example, Should we have separate subjects or\should we organize our -
- curriculum araund concep+s such as knowing, loving, or perceiving. ' .
R . . . !
] ' . This exfremely complex task is frequently overlogked in schoots and,
# Therefore, ylelds yet another set of groblems./ They appear to be.problems in . .
“the selection of materials. . In fact, selected materials that are inadequate} .
-.ogn only be¢ inadequate and nothing else, until a great many curricular

R answers are oughf . 4 »n

' , T Need to Clarify ‘Rol\es ' . \ B
® N

. Again, al] the aforementidned comments could keep many educators busy.
Some educators enjoy designing grids, charts, and systems without a ?yrnsng _
need.to see if they work. Another.concern is that Zegs/gg fer .
under the illusion that "Everyone's opinion is equal al si" .
Nothing could be furthém from the truth. A few roles need to’ belclarified
. among the actors invol¢ed in the educational venTure. Guiding t oughts -

cather than answers are offered. . . . ! -7
“ + . . < : ,‘ - . & . \"/ . 4
° : . NI About Boards o ) .
’ As late as 1871 the school commntfee of ‘Boston serlously considered
whether or not its members should continue to ‘condugt quarterly examinations \ |
. of .all pupils in the schodls as required by law. The committee concluded -
that 'its members had neither the required time nor the experflju;\ They
) . hired an a55|s+anf super|n+endeﬁ¥ to do the job. 4 o x
e b3
41 The above example of school* board behavioer is in no way atypical Today

At least three questions can be ralsed to examine that behavior seriously
because of its potential impact upon the business of selectyﬁg Instructional

materials. .
A . L I ’ -

(1) Where does the/foard tIme go? " Because of\cgnstant attention to
' the three B's--Beans, Buses, and Baskefball--aTTenTIon To program
matters .suffer. - ' ‘ . -

" (2) What experflse do board members have (or need) with respecT to pro-
+ gram-matters? Clearly, most .members do not have, the necessary pro- ¢ - )
fessional sophisticatlon to mat{}deosslons about certain instructional

h

— - materlals or strategies. Yet ey are duly appolnted or. elected to |

represent the communlity. That might mean that they ought 1o represent

, the basic values of a free and democratic soclety as well as values

. pecullar to their state and community. R -
.. - \ '
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-(3) A corol lary gpee+iqg_joﬂfhe previous ngiquesflons.ﬁézn . e o
' "what is resdbnsible board activity?" : s «

' lw y do we consfanfly try to sblve problems by hlrlng people.
., ‘ . Surely, the hiring of an assistant superlnfendenf irrespegtive of
o . the question.of competence, is not warranted by Tesflng policies,

for example. An alternative mode of behaviqr’may’'call for:
¢ ¢

‘.‘.t. - ‘...
ok I
‘ . £ ‘ . .‘ *

: 1

. ' ‘. (a) A re- examlnaflon of board roles in matters of a hlghly pro-

LS “fessional nature. This assumes that highly. qualified pro-
fessionals with sound Tralnlng are avallable.” This re-examina-" »
tion may assist in the®de- polnfncrglnguof matters involving '
M professional expertise. - . » ) .

~ N . » . - A
o

. B :
(b) A renewed commlfmenf ©On the part of the board to establish,
+ «pot rubber stamp, certain policies that have program implica-

.o tions. The board should delidwwmate overd ¢ questions relating to}
‘ . the purposes of materials-selectiop processes, the éxtent of
R; . C state and national intervention into their local processes, )
' > who should be responsible for what level of decision making
.S with respect to materials selection, and what should thé :
. S 2 ) criteria (at least 'at a general level) be for selecting " .
; = materials. Gukdes for their use are plenflful One such ‘ -
7 docum%nf was issued from four major national assocnaflonsnlasf s 7
year. . : ~

An article contatning common problems with all mafrerlaff-'—seaiecﬂdn’pro-“k

cesseS receptly appeared in _the ASCD News Exchange. 6 From that article and

*v others, ff appears that threé- quesfnons are of paramounf concern fo all
|nvolved They are: .

J .

. (I) Whaf competency is needed to s ik on a seletfioﬁ commiffee?

(2) Are the criteria defini

ive enough to be discrimlnafory7 S
\ ] .

. mafer|als seléction process7 ‘. . . :
This last quesfibn‘nggesTs that people shoqld‘anTlcipaTefconseduences‘dt
, action not yet performed. |f sufficient plafining is unterway, this anticipa-
tian .is_possible. However, active,planning, not reactive planning) must -
evolve.” . z : o "
. . . Y it
As a former. -superinfendent of Tulsd, Dr. Gordon Cawelti, Executive

Director8 of ASCD, suggested that planning and reflection dpon the issue of B o

o

maferials selection should yield a- parenf opt-out clause. .In Tulsp, hé
guided’ the board to adopt a policy on academic freedom and & recogni ze L.
teacher expertise. Yet, if any parent objected to certdin maferlals, the - .

,parent had the right to withdraw his or her chlld from contact with -the ob=- ©
Jecftoﬁable material. Thils was not 16 say that- ‘Thesg parents had the.right to
-reffove the' materdals from all 11dfen. When this clause went infb effelt, J

-
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there seemed to be growing confroversy in the community. |t was found that .
.QnFy 15 of 80,000 children wers~withdrawn. TTHiS eXplicit, procéss continues
© to exist/side-by-side with sound criteria and protesses for’ materials
selectiohn. . o ' . . T
- - '.\* . I? . / ‘--‘ ) .. P " °
The need for explicit policies and processes is similar to the need -for
expl itit school 'phd losdphies. Censorship need not-be. feared. New and hjigher
levels of freedom--examined in' |ight not fear are, needed. This openness’,
destroys the power of power seekers--the control®f confrollers. Censors
set themselves up as "guardians of truth (their“truth), i@buedgwi+b a.sense
of being the gatekeeper of the mind."? Policies, procedures, and.criteria -
are needed--not as censorship or gatekeeping devices. Material§fpre #Héeded
that will fulfill program expectationst” Certainly materials will be SCreened
" for their culfural content, their insf(ucfiona!\unsoundngss, their false
or dutdated information, and *hei;\philosophic compgfiQT\ify, *Yet, it is
still a_matter of affifude——fo avoid or to choose~-to censor or to select.

o
~

~ - About -Professionals BN
. - o s
- g

. ~ SN o, . . .
¢ ¢ Some of the same idqas and,ﬁffifudes that were submijfedg{or examination
about'the role of boards  are also appropriate for the professiohal :

Experfise is one idea that relates well to.the word 'professional.' =
Unfortunately, expertise does not necéSsarijly fdllbw from a..degree in teacher
education, a certificate, or sef?-hooding with fhe,word,'profé§si9nal.’ .
Ratner than censor incompetence, competence in the professional ranks needs
aftention. This meagps that’ increased attention needs to be given to pre-

> . sérvice programs. And, inservice programs need a sound overhauling, -The
use of .conslitants to "blow in, blow up, gnd blow out" without.adequate
preparation, involvement, or follow up by the prefessionals on-the _receivinyg
‘musf be discontinued as a Typi;:al practice of professional renewal.

.. IS ' 1. - o R

@

o . < . . 2 ~
. * Demands on local decisig%.makers afe increasing. And, the curriculum

" scene and .8lated factors are continuing to shift. Selecting and adapting
prepackaged materials has been‘*on the increase for sotme time. Teachers .
are developing fewéer instruetional units from scratchJO: Units are Becomlng
more complex and more expensivé. : Therefore, guidance is‘neegedljo'insure'
a more proper use df funds. 'Learn mgst fom the cheapest" is the cry of )
The decade. Yet, we must be cautious not to desite predictive vallidity with-
respect fo,materials and children-in our schools. People and- materiais may
never get to the poin} where a teacher can always dutomatically plug child
A intc materials B affd yield learning C. .

y ¢
N -

& * . - i LI
Lo Another cautish must be delivered wip respect to the academic freedom
of-professionals. Certainly we can'dlstinguish between freedom and |icense. - ne
Professionals ought to be guided by responsihle expertise "They must R
possess what some call "bound rationality." 3Berkson says: ,§épe_p5[pciple .

of academic freedpm confers ng right on the teacher to condyefis paganda fog v

+a private conviction even when it is motivated by the clq:1§§§ﬁh§£dsciencg.
Advocacy of social reform is an ‘emotional manner--not a functjon ‘'of the '

. school."!1 He is not saying that the. school ing function is value frée--it is

*

!
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. not. Hé is not saying that professidnalé are without conviction--they are
T » not. ~People should be free to learn and, +hereby§‘learn to be free.—

. b : ) . ’ ‘

* What remains’ for the professignal is fo guide the community including
boards, parents, and children to the definition.of criteria.  Expertise is.
™~ . then needed to refine the criteria so that.definitive yardsticks for decision 7
making are made available. Applying crlzer|a to materials is a professional
' responsibilify. Boards should be reviewing this.process. The al ernative—
is to continue the irrational process of voting on the inclusion or ex-

*

« = cluston of cerfaln maferials I § the criteria are not restrigtive, if the
R profeseionals do’ not conscnenflously apply the criteria, and if the boards
do not actively set and review the process with professional gungance, the
censorship controversy will succeed in producing unthinking and unfeeling
‘. . automaton-like children, who may be ableNo spell 'freedom' but not be able
o express‘freedom . - : . ’

ansorSBJp confrover5|es at staf® and nafxonal levels abound . The
teaching of evolution in Terinessee, the role of the federal government in
) ‘curriculum devétopment precmp|fafed ‘by the Man - A Course of S%udy_prOJecT
¥ and a recent amendment on citizen education-that said no secular humanism
s to be taught in schools, give one an idea that the most potentially
dangerous dialogue in the hisézry of our American schools’/has been set in

motion.” Profe55|onals are needed” more than ever before ds catalysts for
rational fQJnktng-dexplorers alternativye, paths in the setting of criteria. =~ ¥
And, just as policies are in abundance for boards to review, so do criteria
, exist for revigw by professionals. A large ¥epo;|fory of, criteria’ for
¢ judging materials is holséd at the Media Materials Center of the Teacher
Education Laborafory in thesGraduate School of Educaflon af the Unnversnfy .
»of California, ‘Los Angeles.a--|2 . . - o Co
L - . : ’
Need for Explicit Criteria i
. NN
There is o quesf|on that explicit criteria are needed--criteria .for
selecting maferlals and process--criteria for ensuring that the selecf1on P
process operates’. smoothly while anticipating possible future conditionS.
Critics of the Kanawha County controversy repeatedly state that the magnitude A

. . of adverse reactions could have been anticipatéd if the process and criteria— :
N . Thqf were ‘available would have been periodically reviewed, updated, and -
s followed. But what about Judglng materiats? What might these general

criteria be? . |

~

o«
JRE———

M. Francis Klein offered four maJor analyses as necessary to judge the
worth of materigls. At the ASCD Annual Conference in New Orleans (1975)

/ ¥ Dr."Klein said materjals needed to .undergo: . L
o g L .
s A1) A curricular.and. ¥nstructional analysis . ‘ - .

. . 3~ o - v, Pa— . '
- 4 ‘ 3 - . 1] -~ ( - )
/ ) - Are the objectives impoftart? Sy
- o > Do materials support the objectives?
. o~ -
. N " N “;1 T - , . _ N /
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- Have alternate modes of evaluation been considered?

) e i e e R o T - Y

PN PR 4t mmtimnnn e ans o we e v msmar

- Has learning theory been considered? . * /

(2) A content analysis . . ’ o »

* - Is the material ‘current, relevant, accurate,” and unbiased? ~

>

. (3) A product development analysis ° ‘ ) T .

4 .
- How was the material developed? N

.
- * 4

- Were children used in }Ts'dewelopmgnf? STy
(4) A technical. analysis * ‘ - . oo
' . = Are illustrations aparoprfafe? T - e
. t‘ ~ M : * ’

- Is. support media or primary media approgqiafé?‘

- Has speed of transmittal or interaction been considered? .
Those crlfgria, as other sets of criteria, suggest that childrenh should be
involved in the evaluation of instructional materials.

’ . . . :
Evaluating materials_is a necessary first step in selecting other
materials and is the prime ingredient of a recent development on the educa-
tional scene--Learner Verification and Review. (LVR). -

a

°
.

. ¢

.= . , One Criteria - Learner Verification :

A

To ensure that appropriate materials for a learner activjty are avail-:
able, one criteria relates to the producer. P. Kenngth Komoski’, former .
associate director of the Institute of Educational Téchnology, Teachers ,
Colege, Columbtsia University, is now director quEducaTionahéﬁerucfs In-
formation Exchange (EPIE). He has set forth the concept of learner verifica-
tion which sugdests that once producers have a product "reddy" for market, -

" that product is to be used with learners.. This process is eant to tease out
flaws in ths product that might otherwise’go unnoticed.' If is one process
That Tries in part to.answer the question "Does this particular-piece of
instructional material work as [Intended with learners?" According ta.Dr. -
_Marburger, senior associate with the National Committee for 'Citizens in _
. Education (NCCE), the learner verifiéafign provides ane of the accgsses for
students to assist in making The materials selection process work. A great
concern‘with the concept of learner verjfication is that it is oftimes
misunderstoogy or seen as a cure-all. As a member of the National Task Force °
on Learner Veriflcation and Review, | was quoted in,I1975 as saying: "To be
against tearner verification as.deflned by EPIE.ig Like belng agalnst children.
+ However, the 'faddist,' ill-defined terminology, -the pptentlial extenslion of the
. concept to, Include a''factory input-output' model, and the general ly- apparent

s lack of well thought-out plans and their implications, raise suspicion ’
about the éoncepf’lq the mlnqg of many'peqsdﬁs."4§ Since that time con-
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" “slderable effort has been made to refine the Termlnolpgy and test the feasl-
btflfy of Thé concepf. "There 'stT11 exists in the mimds of many an Intolerance™ .

for preclse language and & general appeal & bandwagonism. .. .

Dr. Komoski's proposals lipk the requiremenf~of LVR to state selection

statutes.

He proposed that statés require:. pubLnshers to submit to the state

instructional mafer|akz
for sale in the state

selechon¢aufhor|+|es.proof that each material offered
as been subjectéd to LVR; that ts, .developed as a

result of student interaction with pilot-t4pe material.

Here may be a

flnal essential role for profe55|onals--fo stay ori top of policy~- shaplng
acT|v1T|es - . - &

3 . . r
N
.

1

. ' vl .
- Summary , ° ) ‘

‘jﬂThe foregoing.commenfs suggest that the fol lowing Tasksnneed‘affenfibn:

E]
[}

oo ) A belief system for schools nust be developed and trapsliated |nfo
- curriculum development and praefnce ¢

wp T/ ' " N - '
) S (2) A more positive®attitude must evailve Thaf emphasizes,. honesty, open-
’ Sge ness, and acflve plannung .
g ' ° (3) Roles need cJarlflcaflon that affend to questlons of proprgefy and
\y expertise. . s . .
. ! » i ’ C ' -
‘ . .(4) Expricit processes and criteria are needed that lend themselves to
’ prefessional applicafion and board review. - . e v e
- - i"
(5) Specific trlferla for the selecfloq of materlals musf attend. t¢- v

quesfrons ofpcurrlcular,

instructional, and developmenfal appropr|a+e~

ness.

&
L)

To develop specific criteria,

and processes for: ma*erlals seletflon with=

out deliberate and concerted at enflon to more broadly defined areds is to

confinue the reacflve and_neg

in mode Jhat characferlzes much of The pro-

fessional endeavor

]

»

~

-

[y

Whaf remains is that alr Fhe-par?ners in the schooling process organize .
for growth and renewal. Tosensure that the tasks are recelving attention will
be the role of prafessionals and lay persons alike, though their rlghfs by
expertise will necessnfafe differenflal assignments, ; .
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Mrs. Joanne T. Goldsmith
g g .
¥ .~ Member
Maryland State Boanﬁ of Education

. Libraries are very special places, even~i{ they are called media centers
today! However, just as the name has changed, %0 has the vision. How many
of you ever®dreaméd of TV studios in élementary/schools, closed circuit ‘.
televisioh, and instant replay. ‘ Now, even computers are the responsibility

of the media center. . : ‘t o

. These.days’ are -difficulf ones for those of you involved in medda vices
I doubf that many of you ever considered that you might be on the front lines
in determining what our children would learn, how their myterials would be
selected, and whether their minds wotld be free, free to explore the many
paths of wonder that exist in every media center.

The Iasf few years have seen many attacks on the materials we use and the
way in which they have been selected. Let us review for a minute the last
sessjon of the Maryland General Assembly. Does anyone recall the number of
legislators who signed the NieholsBill which called for-a 90- ~day display of
materials before _they could’be purchased by a pub|lC school system?

A recent NEA survey showed that 16 percenf>of the teachers surveyed -
found that community opposition to the use of certain texfbooks and films in
public schools Is Indeed a problem .

TN

| am sure that all of you are aware of the West Virginia textbook con-
troversy. _The court case was won by the so-called "good guys." However,
the damage done to education in West Virginia continues. Now the selection
committees practice self-censorship. Selections are. being ‘made.with great ,
caution. Parents, teachers, and inistrators struggle.to.second-guess areas
of possible d|sagreemenf One p t who served on a selection panel has
said: ’

' We compromised for- the sake of peace. We noﬁ\have a hidden
' form of censorship--self-imposed, pgrhaps, but we have a less
than complete commifment to education. ,We will have books with
a little less information and a little more reserve, a little
more caution and a little less enticement to learn. By
" omission. . .we whittle away at the FIQQT to learn.

[y

-

Recenfly'ér;chool board on Long Island removed J1 books from the class-
room, admitting that it had rémoved books it had not read. The 11 books
removed incljuded: The Fixer by Bernard Ma lamud and Laughing Boy by Oliver
La Farge, both Puiitzer® Prize winners. - Othgers inchuded Slaughferhousé Five
by Kurt Yonnegut, A Hero Ain't Nothin' Buf a Sandwich by Alice Childress,

Black Boy by Richard Wright, The Naked Ape by Desmond Morrls, Down These
Mean Streets by Pirl Thomas,: and & anonymous Go Ask Allce.
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The school board, in defending its acf*ons, said the books were "anfl-
American, anfi-ChrisTian, anti- Semeflc -and Jusf plain fllfhy "
Once having decided Thaf The books had to go, the school board dlscussed
how to handle the situation. They realized Thaf to make the titles public .
might cause a, sudden run on the libraries by ‘the students. Therefore, »
. The board snmply removed the books without any notice. The Long Island news-
letter continues, "What we are:talking about here is not censorship. .
What we are talking abdut is excluding objectionable ‘reading materials from . -
our school libraries--if they are found objectionable. The next question is,
] "Who makes the decision?" Do the news media decide from which books your
e children are.taught? Should it be the people who award Pulitzer Prizes?.
We beiieve that not.even the prdfessnonal educators and educational administra-
tors have a right to usurp the parents' authority. . . ."- This article gaes
) on to point out that the school board, in acting the way it did, did not
’ follow its own rules; nevertheless, the books were removed from the class-
- rooms and |ibraries.
¢ - o
Closer to home in Prince George's County, .we have "Thq bffery," a
short. story removed from the classroom despite parent and cgmmunity support.
And may | remind you of the case now being fought in Montg¢mery County and
- before the State Board of Education brought by a group calling itself
"Parents Who Care." | would .|ike tfo discuss that case with you once the
State Board has, given a decision, which should be some fime_in the next
few months. The record is, of course, public information. You would find
the list of yrecommendations to the school system most interesting, | am
sure. (The Board has handed down its opinion snnce these remarks were made
by Mrs. Goldsmith, editor.} .
- It occurs to me that many of you could add to the list of horror
stories. |t is because of true stories*fike these | have mentioned that we
see the rights of professional educators and lay legders in jeopardy on a
scale unmatched in recent times. The attacks on academic and intellectual
. . freedom require the concern and attention of us all.
. - . ~
The Maryland State Board.of Education, in an effort to provide assistance
to(the local subdivisions, has provided a bylaw which requires each system
to establsh*podicies and procedures for review and selection of print and
nonprinf maferials which are used in public schools. | ‘ . T
” We are fully aware twat the guldellnes are just that. However, it is the
' hope of’the State Board that Ta.beforewarned's to be forearmed. B

. ~ Our herlfage of intellectual freedom is too precnous To be left fo chance’ -

|, perdonally, firmly believe that full freedom of expression and free
access to information are essential if.our system of government is to work.
The process of intellectual quest begins early in Iife. Each must know how .
to accumulate and assimilate varying points of view.

Many have expressed the idea better, but,| report it here. It Is ng;
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so—called dangerous ideas which are fatal to a democracy but, rather, the
suppression of- ideas which should cause us concern., :

| wish you well these n&xf few days as you study the complex probiems
of material selection for, a modern media center. -
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THE ROLE OF THE LIBRARY SUPERVISOR IN SELECTION AND E!ﬁLUATlON

Miss Mary Ell'en’ Kennedy .
Supervisor of Library Services

Harford County Board of -Education

- LY

A$"| was preparing my comments on myggle in the selection and evalua-
tion of library materials, | quickly recognized that the best critics of my
°role would be the school-based librarians with whom | work. | went to several
librarians and asked how did- they see my role in the selection process.

" Interestingly enough, all replies fell |nfo four categories:

I, Rew%l ng Orders ~ .

.

Il. Guidipg the Selectlon of Materials

s
I1l. Being Instrumental ln the DeveIOpmenT oft Counfywzde Policlies_and
+Procedures
IV. Controlling . ‘o X
I, Reviewing Orders )
w - i ~
.- AII library ‘books and all software orders are reyiewed by me before they

are sent to our Purchasnng Department. Because the 'librarians know that' these
orders will be scrutinized; they select the materials careful ly. Since |
review these orders, | aufomaflcally set up guidelines from which the librar-
ians select their materials. Because | review the orders does not Juarantee
that | am knowledgeable gbout ‘all mafervals,'¢haf would be impossible. |t
does mean that- I will bJalooking for an as?ﬁbr or a title that could give

us a problem. |f | question the selecflon of materials, | call.or visit

the librarian and ask her to tell me her reasons for selecting that particular
title. | then share with her my concernsy |undo have the authority to

remove titles from orders simply because | Thlnk that the bodk is too. pro-
vocative. However, | am-usially not even aware of soch’a book antil | am .
informed that someone has pequested that it be reviewed.~ Unfortunately, when .
this happens, the boQk automatically becomes controversial. What never .
ceases to amaze me about materials that indiviiduals question is the fact

that a-book we professional librarians suspect the least will usually cause

us the most, aggravation. This fall *Julie of The Wolves was questioned by

a mother of an overprotected sixth-grade child. The scene in question--Julie's
husband attacks, no, | prefer to say, "rough houses" with her.

o

Il. Guiding the Selection of Materials

. Bbfh informally and formally the schdol }ibrary superivisor guides the

4
selection of library materials (1) by sending,professiopaily approved lists




" of new materials to librarians; (2) by cautioning the new, inesperienced
librarian fto stay away from publishers |Fsts (Certainly it is easjer for an
. inexferienced person to.reach for a publisher's list of new fall titles and
to ¢grder them.); (3) by stressing the need t0 read professional reviews; ‘ r
(4)\by keeping the community in mind while reading the.books you receive
(Inappwppriate software can:be returned to the manufacfurers Y; (5) by ..
- arranging for materials to be ‘exhibited (School llbrarnans like nothing ~
- better than to examine new materials, and publisher's sales represenfal|ves
are more than willing to cooperate in setting up exhibits.); ; ®6) by en-
couraging librarians to get together informally to discuss books (A unique
situation exists in the county where | work. There are five middle ‘schools
. with well-read'students. Two or three times a year, the librarians meet.at
> one of the librarians' homes for dinner and, then, develop théir schools'
tT-T. book orders. NQt only do they have vital book discugg»ons, they have fun')
and (7) by insisfing that review sources be l|isted on bdok order cards
(This is fime-consuming | agree; .but time aqg-care need to be taken as
materials are selected.). | )

. _Being Insfrumenfal in the Development of Counfywide'Policies and

. Procedures
¢

.

i Whenever policies and procedures relating to material selection and
evaluation are discussed, changed; or challenged, | -am &nvolved. When a
change is to occur, | try to keep the school-based people informéd. Daily,
the school-based librarians are where thk action is taking place. | value
the'ir comments, ideas, and opinions, and | try to incorporafe their points
of view into workable pol|C|es and procedures.,

The school sysfem that | repnesent does have a polig& for the selection
o ofrtextbooks and other instructtonal materials. But parf of this selection.
pol|cy should be a request for the review~of media (challenaed matérials).

' Procedures. o be followed by school-based personnel should be followed when-
ever.a request tq review maferials is made. |f a review-of- materials

request is made, it is desirable that the local school resclve the complaint.
If the compl int cannot be resolved at the school level, it"is then reviewed
by the appropriate director of, instruction in the. cenfrgl office. The . i
complaint may subseguently .be appealed to the slperintendent of schools. |If
the matter cannet be resolved by the superinfendenf of schegls, I+ may be,
appealed to the. board of education. -

-

”

- 0 ) A .
A Controlling ) ' Lo 4 .
S S S T S ‘ -
\\\\\\' °  As prevuously mentioned, I-do héveb;FE'ghghorlfy to remove titles from
orders. This aulhorlfy is used whenever.’l Thnﬁk it s neceseary

[%
1 »

In conclusion,“l hope that | have been positive eﬁd open minded, one who
seeks new answers, not only in the selection and evaluation of library materials.

, buf also in all aspects of my werk'which .is to serve The youth of Harford
Counfy © -
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"+ THE ROLE OF APUBLIC LIBRARIAN IN SELECTION AND EVALUATION )
/ , .

. . ) e
. -Miss. Sarah %}eber? :

‘-~

. Yodng Adul? Coordinator

(Y

?/_ Enoch Pratt Free Library o

k B ;

Selection‘and evaluation of .matérials are only one part of the public
library game which, indeed, should be played to the hilt. They force llibraries
to be. more aware of matérials.if they are actively involved in the process,
help them develop a background for griticism, and enables them to advance +heir é{’g

Ad 4

professionali@h, (in short they are more than fechniques). .

Acco?ﬂing To~a published selection policy, adult services at Pratt bases
‘its selection on_ the wh@lé‘spectrum of leagning, from basic skills needed for
surgival in today's society to advanced schotarship and resdarch with the

nches meeting the' needs of the widely-varying communities and the Central

- ibrary (now the State Library Resource Center) building and preserving col- Ve
™. lections 'to meet the reasonable demands and needs of the advanced use through-

W out the state. : @ ¥ ' .

s ) ’ i

‘ ' , The Young Adult policy states, "It is the aim of the Library's.Service |
o 1o young adults to introduce. them to dll.types of«library materials, especial.y
ik _bogks, *which e le them to-find self-realization, live in their communities

* as cifizens&;; his democracy, and be at home in the world. This‘aingis

- constantly Kept' in mind when materials are selected.” The age level for this
. service is opgn-ended, since the boundaries of adolescence vary with +the
individual and,since modern communication has helped *accel lerate both
emotional ly-maturity and intellectual awareness of forces at work in the
( world today... . »"

’

. . ) <

<

The pokicy goes on to say, "AlthqQugh the primary resource for schedules
© g Is their school or college library, the Pratt Library accepts responsibility .
fo:léerving this large énq'iﬁporfanT segment of its clientele with"supple- ’
mentary reading and reference materials. Duplication is not at the expense )
of a servicaq to the non-school pubdic. Textbooks are purchased when they
provide the best coverage of a subject ahd are useful for the generad public,
t; but they afe not. duplicated to meet the demand in connection with a specific

7+ course." . L v i -
‘The public library's service to adult materials selection provides . ‘ 1

resources- for” education (§é+f-edutafion, informal and formal), information, .
personal development, and recreation materials for self-education. .

: The public lLibrary's'service for youth (teenage) alms to contribute .o
to jhe development of well-rounded citizéns with an understanding of them- '
selves arfd the world about them. It goes on to ‘'suggest that materials in
the small, popular young-adult collections widen boundaries, ‘entich |if#, and
help fulfill recreational ‘and emotional needs. Materials specifigally for
schoot assignments are not.included. However, scho@l demands are con-

- T 7 - 32 :
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sidered if the books requested are of a' recreational néfuré,or in a field
interest to teenagers.

of special

Each book or materials is considered Qifhin Tﬁe stated éims.

be included. , With this in mind the’ so-cal led touchy areas in book selection
for jhe high school age are handled as follows:

a. The use of profanity or frankness may be confrodérsial, but when
a book opens a clearer vision of .life, develops understanding of

4

!

B

) S Books have
both faults and values, and if the virtues ovedbalance the faulfs, a book:may

_other people, or promotes tolerance, these virtues must.be

weighed against the possible.harm to be done by some shocking word

or passage in the .book.

b. Books on sex egaication are on the shelves of young adult collection’s.

With the open ferences to sex in our society today, it is impe-a-
tive that yo
which bury th€®myths of sex and promote a healthy and balanced

attitude towargd the subject.

-

c. Religious books of an obviously denominational nature whose primary
purpose is Tg/presenf one sect as superior to ‘another are not

purchased for young adult collections, ‘nor are books that belittle
anygfaifh.
)

d. Books with a sociologésal or a political stress are included in
young adlt collections after caref@lly considering the author's
intent and the book's total contribution ftoward understanding of
the subject. ‘ '

|
Both selection and.e&aluafion nev

LA

*

-

have access to sound and authoritative sources

.

-

»

er can be a science--in that the huﬁan

element is a big factor in both selection and evaluation; but we can set goals,

we can weigh and balance, we can listen to-the public.that uses us, we can

_try to develop expertise in subject fields, as well as we can be critics. «

Being a critic adds a better luster to +hTs library game.

The public‘ljbrary‘ﬁ%lecfors working with youth communicate parental

-

concerns but do not consider,-themselves parents; rather, they serve the young

patfon_directly or indirectly through ‘other persons, agengles, or groups in.
refation to the aims and goals made earlief in this resumé.

[ 4
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| Because no chlld is average ifi aII djmenslgns, everyone is excep+l£mal to
some degree in some area. However, significant differences usual ly sequlre
specﬁal affenflon Samuel A. Kirk has defined the exceptional childd as

.that child who devnafes from the average or normal Chl|d
in mental, physical, or social characteristics to such an -
extent fhaf he requires a modification of school practices,
or specual.educa+1onal servnpes, in order to develop to his
max Fhum CapaClTleS .
- The number of excepflonal children in publlc schools Today Is nearly
eight-million. Their exceptionalities may be of varlous types: _
Speech_IMpazred/ This includes chnld n wlfh articulation*defects, .
“cleft palate, delayed speedﬁ volce d sorders, and sfufferlng :
Emotionally Dmsturbed The most easlly recognized sympfom Is physical
agreslen, often disruptive to the classroom. Less obvlous, but equal Iy
evere, is extreme withdrawal. 4 This is not dlsrupflvs, buf”lf does
prohibit social and communicative behavior. R
Mentally Retarded. This refers to children with below average ~
«. general InfelIecfualﬁfunc+lonlng, Retardation Is often assoclated
with cerebral palsey”or other birth-related defects, and may be
mild or severé Most public school teachers will deal only with the -
trainable menfally refarded (TMé) and The educable menfally refarded
(EMR). - . \ ‘

Learnzng btaabled This Is a loosely deflned term fhaf Includes many <
different kinds of chKldren who hay Ouble- processing information
(both Intake and output). -The ehiffd.wth a iearning disabl:l 1ty may .
beaprlghf or dull: .o :

. Hard-of-Hearing or Deaf. Thes&-children can experience many "sound §
- activities" by pe?celvlng the vibratjons of sounds. However, most '
education Is received using a visual mode." The deaf child's b?ggqsf
problem may’ be In developlng normal speegh pafferns. , DRI

Vieually H&ndzdapped or Blmd.° Many persons who are legally biind .
:)may have some sight ﬁiﬁcepfions-—color, large shapes, tight and dark-=

that: can be used In their .education. However, mos#'educaflon is

rece4ved using other senses. 4

—— L } . e . .
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" Physically Handicapped. This includes children who are crippled )
.or deformed--from either a birth defect, atcidént, or illness" *
These children may encompass the full'range of mental capacities.
However, their restricted %ovemenf may affecf their social behavnor

+ f
.

Gifted. .The pHﬁvaTe hell of a gifted child.can be as disforfing
as that of many other users. BehaVior ¢an- be 'disrup}ive. = Para-
doxically, gifted children are' sometimes mnsﬂnagnosed as belng
retarded or emotionally disturbed. - . . "

”

There are other areas of excepflonallfy, too, The cUlTurally deprived,
non-English speaking, and socially maladjusted may need special attentjon in
the schools. ’

K3

In preparing the Individualized Educaflon'P ogram (1EP) for ey specnal‘

. studegt, ‘special educators will ‘need to cal | updn educational Teehnoboglsfs,,
“library media specialists,” and other/resource persons for assistance in
setecting, adapting, developing, an evaluat,iag maferlals that will be an .
integral part of the student's instructional program. Special ized matecials,
property prescribed and utilized, can often enable & student wifh a iearnlng

‘proble to operafe wnfhln a regular, classroom . , ¥

Communities are movnng away from homogeneous classroom grouping.’’ The
growihg Yinterest in multilevel classrdpms, Indlvidualized instrucfion; and.
related administrative arrangements ha presenfed library media special.ists
with .groips and classes containing a wi e varlefy»of abilifies. and talents.

Now that many special education programsd are atteémpting to lnfegrafe their
students as fully-as possible within the regular classes, thg range within a
given group will be broader than ever. Thus, the. |ibrary medla specialist

must be prepared to modify.the library media program'fo meet’ the needs of
those students with serious sehsory,. intellectual, emotional, "and physical
differences who require specific attention. -The 4l ibrary medla specialdst will
need to Investlgate such, areas”as adaptations to the total environment, innova-
tive changes\}n equipment a Technology, enabling Iegislaflon, dissemination

networks, sources, material developmenf and uttPlzation, specifical ly-focused
programming, ahd other information which will maximize knowledge, sensitivity,
and skill in_re ponding To The\ige6|al needs, of The excepfﬁonal“sfudenf.

e Iibrary dia specialist, as a maferlals specialist,, must be aware
of the \fulj spectrtm of available facilitating _equipment and creafively use
this tefhnology _to respond td the unlque needs’ of the special. student.

bécome acquainted with a vast array ofjorganizations and their procedures t3r
receiving services which will help In
student. .. ] .
/ “ - - P k'-.

Functioning as a resource personh, %The'ribrary medla specialist. needs To'

(X3

-

rovnding services for the specIaI 7'

-

-and also may inhibit Their abnlnfy to Iearn . ~ -
Multihandicapped. Many exceptional clji ldren have more than one /:\\;\L )
handicap. Educaflonal programs for these children -must be e
|nd|V|ﬂuaI|zed : ¢




.The selection of materials for e ptional students is predlcafed on a
clear ungérstanding of each™student' funcflonal*level, ‘how the disdbility ,

—interferes with op#lmal learning, and\what kinds o? materials are available
4t0 capihalize on the student's assets and bypass, if possnble, the dis-

,abilities. .Materials for gifted sfudenfs need to provnde |n+ellecfual and *
*aesthetic chal lenges*and still be relevant to the chronological and\social
-age_of the student. The library media specjalist, must be aware of sources,
material modification procedures, and specialized materials such as
laptioned films for the deaf and Talklng books for the blind or physically

«handicapped. The library media specialist must scrutinize Yhe collection for

such items as high-interest, low-vocabulary books for the ‘retarded, large-
print books for the visually impaired, and pofenfn€1ly Therapeuflc stories
for the emotionally disturbed. ’
. : R

‘Ever the most outstanding collection is of |imited.valué unless it is
fully utilized.by students, faculty, and library media statfs |t i$ impera-
tive for the library media specialist to be alert to varied uses of mediated
instruction and to the multisensory possibilities of such tools. The col lec~
tion should be made enticing, especially for those students who 3re unschooled
in Ilbrary media center use or who have had prior negative experiences in
learning settings. As these students begin t¢ find personal pleasure and

,:academlc success, the library media center will be reevaluafed as a soufrce of

exeitement and futfilliment. .
UHimaTely, -the assessment of a Ilbrary, meg)a center rests on the qual ity

and extent of its program. Many library media special ists have beert ableto

modify standard activities such as reading guidance, storytelting, and ,

puppetry to the unique needs of the excepfional student. .Often noveL,programs

have been devised to involve the special student with.the library mddia center:

New alliances between other faculty and school library media personnel have ‘

been establ¥shed for diagnostic purposes and for mutual, prescriptive planning.

-

In sum, the library media program must be redesigned to supplement curricular
goals, encourage recreational reading, provide stimulation and pleasure, and
teach how information can be used for\problem solving and enhancement of
uzgersfandung for all sfudenfs, |nclud g those with excepflonal needs.

. The 'school library media specuallsf in most instances, ‘has had |ittle
exposure to information and experiendes relating to the adaptations necessary
40 serve the excepfuonal student. Because of the progress in technology and _

he' increasing level of involvement of the special student in Ige library

L]

media program, the library media. specnalisf needs to make infofmation readlli
available and provide materigls which will assist in the development of pro-

, grams of seryice for special students. :
[ -

-«

Library media specialists will clearly neeéd to be -aggressive in asserting
Thelr role in the total educafi?nal structure and demand inclusion at every
leve | of facility planning; early input into athlfecTural and interior
design is critical. iy ) - .

The expansion of. Iibraries into instructiofal materials cenfers was an
important development in the education of the exceptignal student because it
opened up the possiblllfy of using a variety of materials atwvarying levels
of dnffnculTy which can assist students in Thenr learning activities. )

. 7o . . . .
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What's Mainstreaming (or ‘Least Resfricflve Envuronment)
All About? = / . i
Al ADOUT: .

x T s

i

It's all‘foo easy to let a word slide into our vocabulary and' simply
‘assume that we're all talking about the same thimg. So it may be worthwhile
Tg ask: what is malhsfreamlng7 And.what isn't it? e

1

b

Basucally, |T is a Thrusf toward |n+egraf|ng specual7s+uden+s info regular
schools and classrooms, providing them with many opportunities riot onty to
A40¥#n in the usual. activitjes of a normal school day bug also allowing them to
. be accepted members of that society. On the other hand, it is not |n+ended
to be a wholesale eliminatlion of speclallzed services, programs, or

’

.classes designed for students with exceptional needs. Cos -

-~ .. In simple terms, the Ieasf restrictive philosophy mdintains that as many
physically, mentally, and emotionally handicapped students as possible should
be included in regular classes--with "as much additional support from pro-
fessional specjalists as each requires. Extra professional support covers

a wide range, including |n+ervenflon by teachers who are skilled in helping
yourgsters deal with emotional difficulties, tutoring by mathematics and
reading specialists trained to work with learning-disabled chlldren, mobi l ity
training for the blind--to give only a fey examples, Even when the dis-
-ability is severe and the student needs to. spend a greater amount of t+ime away
from the regular classroom in order to receive specialized assistance, the™ |
sfudenT should be encouraged to take part in all the activities that have
a'lways peen open to other sfudenfs--such as art and music, shop and physucal
educaflon . .

The least resfrlcflve envuronmenf concept: accépts .the need for ful I-time
attendance In special classes for, ‘the fewest among the special student
population who, because of the severlfy of theig disabilities, need the most
unique services.- But they, top, according to the ideal, are spared the  ~
stigma. of segredation. Though taught jin special classes, sometimes in special
- schools, they are assuméd to be in the mainstream of school |ife and, where-
ever possible, parfncupafe fully in regulan acfuvufjes ~

A growing number of schools are |mp|emenf|ng this design and, even where
ere is no formal declaration of adherence to mainstreaming, programs are
respondlng to fresh currents of thinking.

"Making Tt" in the regular classroom requires many different things. It
means helping teachers not only to learn new teaching techniques but -also
. to develop a whole new set of attitudes. It requires more aides, different
textbooks, additional instructional materials, ramps, and other archlfecfural
_changes, and the funds fb ‘pay for These innovations. .

’
i

Since mainstreaming is based on acceptance,. it's going to take work on
all of, our parts to bring abolit real changes in the way we feel abeut each
other.  Both the special students (and their parents) and the non-special -
students (and their parents) nbw wiew one another with vaf varying degrees of
- distrust. "Will my child's education be affected?” is a question many

]
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parents are askind. Through this institute we\wktf'gain information arid
ideas which will strengthen Maryland's educational system by providing equal

) educational opportunities for all its students. ‘ . \ N

. ~ 4

o
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® N -
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* Some of the ma¥erial included in these "Opening Remarks" were reprinted by
permission of the American Library Association from The Speclal: Child in the.
Library, by Barbara Baskin and Karen Harrls,\sopyrighf (c) 1976 by the
American Library Association.

° _ Lo . x
. Lad

“(

e




‘8

L4

/*‘»

THE ROLE OF MEDIA SERVICES IN THE EDUCATION OF THE SPECIAL STUDENT

-

) . _ Dr. Herber+ Goldstein
L -3 T 3 ’ IS
Qirecfor, Curriculum, Reséérgh‘& Development Center
T . Yeshiva University - - , -

5

-
- . -

As you can tell from that infrbducfion, I am not a media specialist. |
think that is a very important fact for you to keep in mind I am going to
speak to you today from the point of view of the consumer éﬁa/ in this sense,
| would like to use the term media in its generic sense. This does not |imit
the concept of media_to any one educational branch but.doBs incorporate all
of the effort that has to do with the support of educational processes, be
they in the library or the media center. To give you a clearer ‘idea of what
| mean, |'ve been a consumer of media services both.as a teacher and as a
curriculum development directpor in the Center. So | am not indulging 'in
wishful thinking or resorting to -second-hand experiences.

=

>

every sense constitute models for meeting very specific educational objectives
for handicapped children. Towards this end, we write our curriculum more
nearly like teaching scripts than we do outlines.”  This makes it very .
imporfant that the mediated support for the teacker is very directly related
to the feaching script. Thus, we avoid as much as poqéible The convenflonal
statéments to- teachers (or other educators using the ma#erlals) found in’ .
curriculum-guides that say for example, "find-a plcfure of someone drinking -
a glass of iced tea" as a means of supporfing the activity ‘that fhe teacher
is going fo carny on with the children. Instead of that we ll*erally provide
- the teacher with a picture of someone drinking a glasg of iced teas |It's
provided in such a way that it corr;#afes 100 percent with the activity so
that there won't be any extraneous diverting stimuli. It<will be of the
appropriate size and meet other. ch*erla for relevance to the activity. -

This means that my_ confach#;;krmedla people has been on a very practical’
basls. Furthermore, | thipk that-#he media people who have operated in%our
center are probably represenfaflve sof “the group attending this meeting. We've
had media specialists who have ore or less technical training. .Theygare
reclpienfs of an Associates in Arts degree .at a Community College and they
have. learned the-tacticsyand Techniques of¥manipulating media devices. At

ﬂ\rfhe other extreme, |'ve had peopl% witM masters degrees from media programs

at very exalted universlfles where the planning and the experiences and 'the
=studies that-go into maklng the media expert range all the way from the
abstract through the exotic to the unbelievablé. In between we have had media
peoptg who are self-made.” One parficularLy outstanding persbn was formeriy’
a teacher of Engllsh in high school. Thls medta specialist beca@e very muchs
interested in medlafing instruction and did so by becoming proficient in this’
whole area of media by" attending conferences and lectures, took courses, and
beGame a very competent media person without ever having had‘a degree,in

mediation at all. Sa | am spedking from {ghe perspective of worglng wnfh afll
kinds of media people in '+he_direction of meeflng educational obJecTnves
: . p
‘L . ) . » o
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In our curriculum development effort, we're developing brograms that in *:
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In this context INwourg like fo point out o you that it is not ‘my ex-
pectation and, cerfapnl§ | hope it is not yours, that we are going-to solve
today all of fhe problems that Dr. Mopsik and others at this conferehce have
confronted you with in respect to the education of special children. What |
hope to do is,TOvprqyoke some thinking based on some of the fundamentals that
| hope to lay before you.-: Toward that end, 1 am going to leave some time at
the end of this, session’ for you to ask questions or make comments in order
to clear up some of the more general statements that time permits me ta make.

. These questions may relate to the least restricted- environment and its 3~

implementation, and the fact that, for the first time in the education of
special children, teachers are going to have to state immediate and long~term
educational objectives for each child in the class. This has a great deal of
meaning for what goes on in. the instructional process and calls for all of the
support Thi; is necessary in order to bring these objectives into focus. P

N -

. Our experiences have already demonstrated that to maintain +he special
child in -the, regular class requires a rather complex array of services by an
elaborate array of people. It is the rare child who can fiove from a special
educafjion setting info a regular class and findﬂéveryfhing that he or she .
needs. Similanmly it Is rare that the teacher of the regular class finds every-
thing that he or she needs In order to keep that chlld educationally active, » g™
and we ﬁav9 to k&ep that word educationally in mind.
- 7 4 -
. 'Handicapped children are not in~regular classes solely for the purpose
of enhancing ‘their self-concept or improving their social status. The role
of public education is well set. We have to keep In mind that it is the
objectives of the public schools, as a social institution, that-have to be
met, not simply certain desirable attributes about the child.

MNith this in mind,.i'd like to separate the concept of media as a service
from media as a component, of education. Too often we think of media o% a
service within the -educational setting. Operationally, | would define the
media service as one that is available to provide materials and consultation
and assistance on demand. In <this sense, media services are in the school
buildings or nearby. |If one wants to avail oneself of the service one must
go to it and ask for whatever js needed! .lt becomes the function ofs that
service to provide whatewer mediation that is requested.

4 - -

col laborates- with the consumer by'developing relevant, yet productive, 2
mediation of teaching-learning situations. By these defiritions, | am not,,
demeaning media as a service. Medliatad a serv-ce is very important if

education is to be productive; if technologies are to be brought into the
schools-and exploited. But limiting mediation to a service only represents,

in my experience, one potential for mediation; a,service that supports what
other professionals do.- As a component of the educational setting, mediation

has the potential for futl involvement and ful | participation ’I'n the acflviffesw;
of the school.. ' . - '

@ : - ) . ' ' '
| prefer to think of media.as a component of education, a component that

a
e

Trends toward mainstreaming, T@3H3§¥movfﬁgﬁfowards the least restricted-
environment, have broadened a plicated the contribution of media as @

" component. PFobany it has broadened. and comp'l icated the work of media as a

o
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service as well. As a component, it certainly has because the proliferation
.of students through the schools has placed added burdens and greater demands
“on media as a compénenf than it had when it could work with clusters of
handicapped children taught by one teacher, in a specific setting, with a
unikied goal and a group procedure for attaining that goal. So instead of
having a central focus, media now has to' look at a broader picture, a broader
distripution of clients, a broader array-of demands, and all of this in the
face of a burgeonung Technology of hardware and software.

From an earlier ‘speaker you heard a definition.of the special ‘child and
it's a very acceptable definition.” You probably know by this time,. that in
special education and in the educational establishment, we typically approach
the special child as a memBer of a category! We in education categorize
children, for example, as mental ly retarded, " deaf and blind, and deaf-blind
and mentally retarded deaf. ®Others are referred to 'as the physically handi-
capped and the sensory handicapped. While these are very helpful categories
for administrative purposes, they are not equally helpful in specifying
educational activities. “Therefors, | would prefer to combine these categories
and talk about these youngsters within the context. that media people will have

"to operate. For +his purpose, i would separate these into (1) the special
child who has intellectual problems, (2) the special child who has physical
problems, (3) the special child who has sensory problems, and (4) the special
child who has a combination of two or more of these. It's a rare special 4
child that has one clear-cut handicap. Thus, we find deaf ch|ldn§n with
intellectual problems, and we find blind children with affective problems, and
physically-handlcapped children with sensory problems. what ['m saying, in
effect, is rather than look ‘at cafegorues of children, tet's look at the
charfacteristics of chsigren as they have bearing on education as a process,
and let's talk about *he Gbaracferlsflcs as they have bearing on the media
_individual. . I will draw f Thus purpose on research and experience. and |
won'+ distinguish the two bec se | have a difficult time separating them
clearly wheo it comes to their ;\vﬂgcaflon

°

~

- These are Jusf some of The things [ think yeu ought to keep in mind when
you come across youngsters individually or &llectively,” or individually
within groups whco*have an intel lectual deficit of some kind. They show
preferences for sxmple rather than complex Stimyli. For example, in studies
of retarded children, presenfed with choices of two plcfures—-one comp'lex . :
with a lot of detail, the ofher‘a.similar picture but with very few details, '
the inteliectually=- handlcapped chi'ldren more often show preference for the
simple picture. Many, not all, are ea5||y confused by overloads of color and
configuration. The picture, the film, the video tape, the 4ibrary book, the
paragraph, may not look |ike a stimilus overload to any of us, but we' have to

% be aware of the fact that many intellectualfy-handicapped children are very

- suscepfnble to overload and very ‘easily can become confused and disoriented.
As a result, ‘retention suffers, both. short-term and. long-term, 'and the . .o
lesson's-continuity will break down. I+t gan be a mysfery fo the teacher as g *

to why certain things are not learned and remembered.” The reason is that

they have been confronted wlth something that distpacts and confuses. ' For
example, you recall the old days when workbooks were printed In black and
white. One day sameone got the ldea this ls not attractlve enough. Then we
got the books that were highly stylized. Each plcture had thtee, four, or ]
five colors with a lot of detall.  This did not seem to have any effect on the

»
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other youngster but, in classes for the retarded and classes fé?}nedro- K
B logically-impalred children, a lot of youngsters became very confused and very
disoriented. THis was not a function of the lesson but a function of the
stimulation inherent in the media. So the fact of easy confusion as a function
of configuration and color is something that has .to be kept in mind.
Youngsters with intellectual handicaps very often have problems in re-
lating to abstract representations as opposed ‘to the véry direct and concrete.
] " The temptations for you to become very exotic with a motion picture, with
a-filmstrip, with illustrations for a book, with al legorical approaches to
. a moral, may be very great. Parenthetically, it was most interesting to me
that our media man who had been a teacher of English was ver aesthetically
» inclined: Many of the things that he prepared for us were literally works
of art. . They were very beautiful, they contained a subtle message, they had -
.feelings, they had tone, and they had depth. The only trouble was that they
were, more d¥ten than.not, more of a distraction. than a help in the teaching.
Remember, in mediating materlals in educatiop, while the mediation may be
veryipleasing is not the most important part of our job. Indeed, it may be
important but it is not proper that we be pleased at the expense of the
tearner. Our objective is to enhance the educational a&tivities.

'What are some solutions? |) Mediation needs: to be unciuttered and
realistic and, at the same time, attractive.” Yet, one need not be- sacrificed
- for the other. Selectivity is a very important asset here. The important
" ability here is to be able to zero in o what the objectives of the activity
are and decide what the mediation needs to Bae. Video and audio tapes and .
films need to be paced carefully. They can't be rapid; they can't be hurried
and obscure. They do need to be to the point. If there is a message to be
delivered to the student (in lieu of the teacher delivering the message), it
needs To be clear technlcally and substantively. For that reason, maybe ,,
repetition may be 'necessary even though you feel you got the point across.
Maybe the youngsters need a little repetition in order to help them get the
- point. In still' media, whether you find_it in a library baok or in a drawing
or photograph, careful construction and exact representation ape ‘required.
© . Let's ,look at ‘some of the characteristics of the physically-handiqaeped
child. Many of these youngsters have.neurological disorders that are
" obscured by their physical disabilities. While one findsschildren with
muscu tar dystcophy multiple sclerosis, and spinal bifada, the most eut-
standing group among the physically-handicapped are those with cerebral palsy.
Much of their physical handicap has a'néﬁroldﬁical-basis. One.of the ‘
interesting facts about youngsters with cerebral palsy is that far more than
we know have average or-better intelligence. So, all other things being
equal , many potentially are very competent learners who need very special
conditions in order to capitalize on the kind of learning they have the .
capacity to acquire. - S0 it has. been found that mediation can contribute much
"toward the development of a youngster with cerebral palsy or any qther
.»  physcially-handicapped child. There is now available to educators ny .number
* of communication interfaces that®can be used effectively by these youfAgsters.
Media pedple are among the most logical to be gware of ‘what these interfaces
ares how they operate; and how they are best ‘used.

A
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Another indirect problem that has gféaf bearing on mediatlon has to do
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-that media specialists can do.’

with the fact that. physncally handicapped youngsters, as a fun cfion of their .
handicap, are excluded from a lot of the expernences‘bf handicapped ' children.
As a result of this lack of experience, a -great deal of very |mpor+an+
psycho-social deprivation occurs. Very simply, these children d get

about and do the things that growing children do because they are simply
unable to do so. To help them compensate for lack of experience, they need
vicarious expériences in order to fil{ the gaps or at least help fill the gaps.
I recognnze as you do that this is a very confroversnal area. There is a
schoo't of thought that says once you pass the critical developmenfa] moment  In
your experlences there is no maklng up for what yoy. have missed. You're JUST
going to have to suffer along without it. But thefe"is another school of
thought- that says possnbly substitution can take place. While you can't
really replicate an éxperience that occurs nafuralls+|cally, maybe you

can do something else that will bring the concepts inhérent in the experience
out into the open as & vicarious experience-and at least make possible its
|n+egra+|oQ/|n+o the total repertoire of the grow;ng lnd|v1dual

. What ;WJ the solutions to some of These problems that confront‘medlafcon? :
It will be a challenge to the mediator to select and instruct teachers in .

the uses of communication interfacess With"all of the things- teachers need

to do, they either lack the facility to reach out and become sophisticated

in what is available, and/or they fack the background to become sophlsfncafed

in the technical aspects of the uses of such hardware..- We have to remember

that teachers have & full-time job,. and it. s dl%ficult for t em in their

spare time to contact firms and Iaborafornes and agencies 1o flnd out just

what is developing. . . o

Py

Some interesting communication interfaces are becoming more and more _
available. Am article in the most recent journal of special education from .
England displays a very clever interfade for communication that is used by a
triple amputee, a youngster that only has his left leg, and how he uses fhls
devnce in order to communlcafe with peogle. ‘ .

Medlafron specialists can help in tHe selection of software. We all have
learned by this time that hardware by itself does not teach. What goes, into
the hardware, what goes into the teachifig machine, how the interface is used
determines whether or not the hardware becomes an Instructionalsdevice or a ..
piece of exotic equipment that sits in the classroom or ulflmafely gefs
sfored away because of disuse. Helping in the selectlon of the software and
working with the teachers to make ratlonal uge of equmeeﬁ?‘Bre some thlngs

- ‘. + - ’

Now, let's:look at children wifh sensory handicaps’ These youngsfers
represent, crudely stated,’a rangé in ablLlIty from no visual ablllty to some
visual ability and from no auditory ability Yo some auditory ability:? So
the quesfion .is not do they or don't they he&r or see. The question is how

. much*ab,ility do they, have ahd what kind. How much visipn? What is the’

nature of that vision? "What does this mean for mediation? HoW much do they’ ..
hear and what is the nature of their hearing? Is it a low-frequency loss?
s it a high-frequenpcy 10ss? These are factors that chal lenge the mediation

_of any k;nd of activity. " TRe soluflon, of course, |§,QU|te clear: Find out

-
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all of the relevan* information not simply The acfual information about.the
yoqusfer We need to go beyond the DB losses of a hard-of-hearing or deaf
child and explore the nature of this hearing. What .does the audiogram say?
| 'm.not suggesting for a moment that you all becpme experienced audiologists,

"but it is a relatively s;mple thing to become familiar with an audiogram.

As & matter of fact, téachers of the deaf will help you conslderably in read-
ing the audiogram, and they can tell you what the fosé means. This has much
bearing on what you do, for example, with an audio tape if the youngster has
a high-frequency loss. [I'f you develop a standard dudio tape, count on the fact

‘ that he or she is going to miss an awful lot in the high ranges. For the,

visual ly-handicapped youngsters who need to use a library, just what kind 'of

»pr|nf what size print, what kind af available illumination make a difference.

Sometimes, it's not the size of The print alone but the avallable light Thaf
makes a d|fference

r The design of compgnsafory mafer|als is a very umderfanf contribution
of medlaflon\ For visually handicapped children, ‘audio' tapes can take

the place of pictures. What do you want tqQ say to them on an audio tape

that will be compatible to what they would have seen if they had the necessary

,V|5|on? This requires ingenuity and sensitivity. An analog of the aydio .

~ tape is the braille typewriter which reproduces braille symbols for the

“blind. - Thus, the visually handicapped leain to read. | -

’,

This is a general overview .of the kinds ‘of challenges that face mednafidn
in providing services for handicapped youngsters. | hope that | have not’
‘given you the impression that they are easy to overcome. But we should be
candid. There are things that get in the way of cooperation, and'we have to
face up to them. Let's face-some of the realltles that we have. to pvercome
if media is going to be a component of,’ along with a service to, "the
education establishment. For.one, .everyone is a media expert. | see It In
our Center. All of my development staff and all of my research staff and #
secretaries and our messenger service, all of thése people are media experts.
Everyone of them can point a camera. So They think they know all that needs
to be known about stitL photography. Everyone knows how to load and run Tape
recorders. So they think they know all about the audlio aspects of media.
Everyone sees TV commercials. They know how to operate a television set. .
This céavinces them that they are medla experts. The fact that so many feel
that they are competent is something we will have fo overcome. How does q ,; -
media specialist overcome this? Well, by klndfy polnting out that expertlses
of one ~kind does not guarantee expertlse>of’ anofher kind. By getting *

7 educatérs to see that, whlIQ they may knoéw how to Turn on a television set

and, maybe, even turn on a recorder .or vldeo playback, that doesn't mean they
know how to do the things that make a television set understahdable In K& .
first instance and, more lmporfanf educational ly effective. Offering this
kind of direction without demeaning people, without diminishing thelir self-
concepts, is important.” Getting them t0 see that there are many avenues *t
mediation; the casual everyday kind that all of us can engage in and the
highly technical, goal-oriented type that requires much technical skiil,
sound jwdgment, and sensitivity that most of us do not have, ls Important.
This is the knnd of distlnction Thaf needs to be made.
{ -

The second factor that gets In the way is %the fact .that teacheps very,

often cannot artlculate what they need.. They tend to confine th sfafemeg;
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of needs to their own experiences. Ae they work out an activity, whether it
is a long-term or short-term activity, they tend to work much of the’
material out and then go to the medta speclallsts already convinced that they
need a still picture or -a filmstrip.or a book that ﬁas the indicated stories.
. *As long :as this is the basis for selecting mediatioh, media will remain a
* service. |t's at this point that the media expert needs to step in and say,
"Let me he®f you. Tell me what your objectives arei what you want to do.
Let's talk about what you want to do agaihst what you expect to do, and then
Jlet me se¢ if | can reflect upon some:of the options that you might have )
within the coptext of mediation that will help you get where, you want to go."
You have to keep in mind, and | don't.think this has changed, that in many -
.teacher education-programs in special education, teachers are ‘imbued with the
" notlon that they are all thjngs to all people. They are tgpught that they
need to be constpuctars of their own mediation. A ‘ot of teachers today still
" hold onto the notion that something they make in the classroom is always better
than anything they can buy or anyfhlng anybody else can make fox them.

A third factor that limits the. contribution of mediators is the fact that
very few formally-trafned media specialists are competent in the theories® and
principles of learning. While they are very sophlsficafed in the technologles
of mediation, the applications of mediation in meetiyng the objectives of,
educatfon is very often a mystery to them. , | have frequently found that our
media people, in looking at the objectives that our development people set *
down along with the actual~lesson, will come up with media that literally

. Vlolates very basic, well-known principles of learning. So while the media-
tion is aesthetically very pleaSing, if not exciting, and while it |s qulte
elaborate and beautiful from a technological point of view, it contributes
‘nothing effective to The.acfuqlfigacher-pupil transaction. As a matter of
fact, the media may very well get in the way.of and ggiFaci from the &ffec~
tiveness of- the lesson. So it is incumbent upon peopleé who are working in
media to become familiar with principles and theories of learning. -They're
nox difficult and they're not obscure. In many cases,. they only require

common sense. | syggest'you look at the writing of Gagne, for example.
. Gagne is a very legrned specialist who has stated very clearly what the
principles ot_lggf??ng are under many kinds of teaching sltuations.

¢ N /

Then, of course, there's the problem that | don't thlnk any of us. has
solved, and that is thesproblemsof shortages in timg, shortages in equipment,
shortages  in staff; a plethora of things to be done but shortfages In every-
thing it takes to get them done. The only suggestion that |'ve been able to

make at our Center is to get our media people to articulate priorlties in their -

production schedule.. They need to make cléar their I|imltatlons and how these .
at affect time lines. Within this context, they can then help in overall plan-

: ning so that there Is close cooperation between those producing teachling mate-
rials and the niedla people. In this way, materials and media-supporting 65¢9-
rials emerage at' the same time.- But a media component is not limited by and
" does not have to confine Itself to intramural equipment .and talents. Media

-peop le should take advantage of all the things that are'avallable around us.

The ALRC's and thelr branches.are probably the most powerful resources that any

mediation p@ople can fihd any place In_the country at the,present timé. They
T are in place and, in many instances, they will try and locate you, but you can
) be aggressive and approach them. Without you and others who need their help
\/Nm; they have no 'reason for being' aﬁ% so they want you to confront them with
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your problems. Use the ALRC's, use the Special Offices; there are fgb‘. Find
out what they have, to offer Through the ALRC's. Find out what they do-and how
they can serve you.- You can't carry the full mediating load by yourself, nor
is this necessary. You have to use the.services and facilities around you.

P I'd like to Ieave you with this final note. In the face of all of the
confusion that.l've caused this morning, |'d like to leave you with only

one fact'and one criterion.to establish your presence and the presence of any- ~ ~>
one in the educatiohal scene. TMe real value of mediation, the real value of
‘Teachlng, the real value of administration are not intrinsic; it is not found. ,
in how nicely it is organized, how visible It is, or how attractive it appears °
to the rest of the.world. «That's not where the réal value 'is. The real value
is extraneous--the gxtent to which mediation enhances learning, in this case, _
the learning of specnal youngsfers. This is the only criterion that counts.
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