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’ This_booklet describes hovwijf et up a nultisection
'colleqe ~leyvel course in -basic communicatiop skills, built around the'.
concept of "learning activities" conducted sithin a "learning

center." The ideas presented are based on fdur years of experience in
‘operating such a course'at the University of Hawaii. The first

section of the booklet discusses key concepts that have been
operationally defined for the learning center at Hawvaii; it considérs
the selection of specifit-tommunication skills to be emphasized ana
the develdopment of learnihg activities; and it. examfnes details of
operation and desirable course outcomes. The second section describes
objectives, procedures, and evaluation’ methods for 16-learning '
activities designed for use in a communication learning center: The
activities teach a wide fange of communication gkills, inclpding

those skikls involved in seeking and 4iving information, wo king . ‘
cooperatively with others, writing clear instructions, and making

oral presentations. (GW) 0 o , ' ’
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¥ Documents acquired by ERIC include many informal unpublished *
* materials mot available from other sources. ERIC makes every effort *.
to obtain the best copy availahle. Nevertheless, items of marginal *
reproduc1b111ty ‘are often encountered and this affects-the quality *
of the microfiche and hatdcopy reproduct jons ERIC makes available *
via the ERIC Document. Reproduction Sefvice (EDRS).. EDRS is not *
responsible for the:-quality of the original doculent. Reproductions *

supplied by EDRS are the best that .car be made from the origimal. *
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The Educational Resources Information Center (ERIC) is a
nationgl information system developed by the U.S. Office of
Educgtion and now sponsored by thw_ Natlonal Institute of
Educczalon (NIE). It provideS Feady access to descriptions of
exemplary programs, research and development efforts, agd

lated information useful in developmg more ¢ffective educa- -
tional prograns.

Through its network of specialized centers r cleannghouses.
each of which i is responsible for a partic educational area,
ERIC acquires, evaluates, abstracts, and indexes current
significant information and lists this information in its reference
publications. 7]

The ERIC system. has already mad avallable—through the
ERIC Document Reproduction Sefvice—much informative
data, including all federally funded résearch reports since 1956.
However, if the findings of specific/educational research are to
be intelligible to teachers ané applicable to teaching,
considerable bodies of data mpst be réevaluated, focused,
translated, ahd molded into Aap essentially different’ context.

" Rather thah segting '

eadily accessibid; IE has" directed the: separate - ERIC
jon from recognped authorities infor-
mation anplysns papers ins ic ar

betweem educational . theory and actual-classroom practices.
One method of-achieving that goal is the development by the
ERIC' Clearinghouse on Reading and Communication Skills )
(ERIC/RCS) of a series of sharply. focysed booklets based on
concrete educational needs. Each booklet provides teachers .
with the best educational theory and/or research on a limited _
topic. It also presents descriptios of classrodm activities =
which are related to the described theory and assists the
teacher in putting this theory mto prﬁctlce / e
. ~
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. , This idea’ is not unique. Several educational journals and
& - many commercial textbooks provide teachers with similar aids.
~° The ERIC/RCS booklets are unusual in their sharp focus on an
educational need and their blend of sound academic theory with
«*. tested classrffom practices. And they have been developed
¥ because of the increasing requests from teachers to provide this
_ kipd of servieer |
3~ Topics for these booklets are recommended by the ERIC/ -
" RCS National Advisory Committe¢. Suggestions for topics to .
be considered by the Committee should be directed to the :
Clearinghouse, - - . ' '

V5] £ T e

- : A Note about This Booklet ,

- The learning center approach emphasizes individualized -/

instruction and performance of specilic skills at selected levels

of mastery. The approach described in this booklet has ¢

effectively met the needs -of stu&nts at the' University of

Hawaii. However, readers are cautioned that, while the - .

> Hawaii Learning Center illustrates an &ppropriate concept for

basic communicatjon courses throughout the United States,
they may wish tp select communication skills dnd to design
* .’ criterign levels tailored to the reeds of their own .students.

. One; other caution: communication "skills emphasized in the
Hawaii Learning Center do not reflect an SCA-endorsed basic
course curriculum. Such an officially endorsed curriculum,
were it to exist, might negate desirable attempts to“develop ‘
individualized instructional approaches. Basic course instruc-
tors are encouraged to experiment with the approachj,used by
the faculty at Hawaii, adapting it to the needs of leaA:';rs. In’
‘summary, this booklet is viewed as an example of, rathier than ~
a prescription for, a learning center approach to communication
instruction § ot tt

. Bernard O'Donnell
e Diregtor, EBIO/RCS

- Barbara Lieb-Brilhart
Associate Director, 'ERIC,/,!\!CS
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Introduction to the Learning Center o oy

The growth in college enrollment. has brought with it some

- special problems for the performance.course.in basic

- » communication skills. The goal of such courses is for students
to develop skills through planning, presenting, and receiving
evaluations of their communication. efforts. The most common
approach has been to divide' total course enrollment into "

.sections with twenty to thirty students each and to conduct

* the course with lectures, textbook readings, student presenta-
tions, and-examinations. This format provides some gpportun-

" ity for attention to individual student needs, but it has two
apparent limitations. One is that the amount of active, real ¥
performance time per student seldom exceeds an hour during
an eZpire semester or term! The other concderns the problem of
standardizing instruction across a ngmber of sections taught by- -
faculty members with a variety .qf levels of experience and
areas of specialization. High control ovef p ures stifles

. ‘coewtivity and individuality for both instructors and students. -

. "Minimal control and standardization of schedules and assign-
ments may result in a number of different courses being taught .
under the same course title. Difficyltips in this traditional 1
approach have been heightened by the financial plight of many

- colleges, which has resulted in pressure to reduce instructional
costs. A further complication is the increasing diversity of
student populations, with accompanying needs for individual-
ized instruction. Experiments with computer-based methods
‘and videotape- laboratories have been encouraging, but, this
hi%lh-téechnology approach is-beyond the financial reach of many,
colleges. . — .

; In the context of these problems, ‘the learning center

, approach to the traditional communication skills course cxo“ oo
designed for the purpose of providing individualized instruction ’
and high levels of participation, whilé reducing the total cost -
per student. . . T,
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A LEARNING CENTER APPROACH
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»  Towgrd«that end, this booklet describes how to_ t up a
‘“multisection course in basic communieation skilis around -
" the congept of “learning activities” condueted within a “learning

center.”, The ideas presented are based on four years of .

. experrence ip operating such a course for several thousand °

§tudents at the University of Hawaii. .

Four Openhond‘ Deflmtlol;

The following key epncepts have been operationally defined
for, the learning center at Hawaii. Readers shauld note *that
other skills might be selected by other centers.

Communication Skill: A person’s ability to speak and wnté
or to behave nonverbally, so that the qutcome of the effort is
immediately apparent. This'outcome can be compared to the
intended out¢6fieto evaluate its succe$¥fulness. If success is  «
not demonstrated, another approach mgy be used. .

Communication Success: The ittainment of a specific level of
. performance on a communication skill, This approach islike
- the measurement system uged in golf, tennis, or bowlmg.
where the scgre is a measure of behaw;‘lf)ral fuccess. A cpterwn
(,,level tells the student/player thes“wmmng score for an aetiv-
ity.
Learmng Center: A regular classrgom accommodatmg about s
forty students,*assigned-to the course for a block:of time each °
day. While some departments may have video- tapg%recqrders,
~audio booths, and the like, these are.not necessary, unless
activities requiring them are developed. A good analogy to the
learning center is the food-service cafeteria found onm most
campuses. A cafeteria is open at pested hqurs each day. &
Students enter it at their convenience and select from g variety
~  of items which vary in price and substance They leave when
- they are satisfied, but may return’again that day, or any other
N day. The cafeteria bas'a manager and staff responsible for
preparatlon and operation. In the'learning eenter, there is algo
a daily “menu” of learning actlvities. Particular ‘items #re
availablé only at scheduled times during the day. , However,
. instead of paying. for the activities, the student is reimbursed in .
r points for successful completion of activities. If the student x
_ falls tb meet the designated level of success, he or she is%#et to
A « return—fer—thator any other activity. Cost to‘the student Is
, ' time spent, and this time Mmay be invested during those penol?
. * . that the center is open. 'When the student is-satisfied, usually
by atthmmg a point total whlch‘translates into a desired letter
' gradel\he or she hascom ted the course and does not return
Q s , d
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to the center. There are no lectures, textbooi(s. or final exam-
inations. The entire emphass is upon practice and demon-
" stration of skill deyelopment. =~ . v .

" Learning Activities: The activities or selections of the center.
Some are in heavy demand and are repeated frequently in the
schedule; less-popular activities offered less often. ' Some
can be attempted once (or-more than once) during a class
period. ,Others may require from two to four class periods
during the course of a week. A convenient guideline is to
-assign point values to activities on a “one.class period—ten
point” basis. Tkis make$:possible a grading system in which
450 points’equal an A, 400 equal a B, 350 are needed for a C,
and 300 generaté a D. Thus, a student earning an ‘A would
have spent a minimum of forty-five classroom hours in the cen-
ter. Very likely, more than the minimum time will have been .
spent in earning éach grade, because the student will not be
successful in demonstrating mastery of each of the skillsion the
first attempt. , ©- o , )

. Selecting Communication Skills- .

* Activities are based on a list of skills developed and ac epted
. by a department’s facultyr For example, an English depart-
ment might place more emphasis on writing and vocaRulary ¢
development, While a speech department might emphasize oral
communjcation skills. Plannerfvill need to establish standards

foY determining whether a lerning activity is suitable for -

. inclusion in the learning center. The following evaluation stan.
." ~~ dards, for which much credit must be extended to Robert
Mager (Mager apd McCann, 1961), are illustrated by examples_
drawn from the first exercise described in the practice section, | ~ -
“Getting Acquainted”: S :

- 1. The learning a\kpivity must involve the performance of a com- ;

. municatlon behavior which demonstga 8 the specified skill; -

Example: Demonstrate a ¢fbse relatiogship between exchange of
personal information and “being remembered.”

2. The behavioral skill must be described in such a way that the
. learner knows in advance what he or she should achieve. An .
' «* observer should know when the communication s ﬂl‘is..‘ S
. performed successfully. In short, the skill must be operationally ..
defined. . ’ . .
. Example: Operationally define “being remembered” specifically .
in terms of others’ ability to recall the learner's first snd last _ *;
¥, names and two personally descriptive words:

¥
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. 1
3. The learning activity must contain a statement of how well the
student must perform in erder to be successful. This stan

is, therefore. the criterion, ‘ Ty

Example: Specify a point gystem, such as one point for recalling

first name, one for last nlze. and one for each descriptive wotd.

‘Since 100 pereent success is unlikely,:the criterion, or necessary

total score, should be lower. The criterion for an actjvity must

be set arbitrarily or by pretesting and then/ maintained ot
odified, as a function of experience. . )

4. The activity should not rely on the judgments of others
(teacher, ¢ritic, majority vote) to determine success, failure, or
quality of performance. . :
Example: Determine perfo
tation of pre-establishedypoints.

g Developing
The course planners should” apply these four standards to

nce level solely by the compu-

" each item on their list of desired communication skills and

-

discard those skills which do not meet the standards. Plansers
will need to assess ‘the number ‘of class periods ‘required to
complete one trial of each activity and establish the appropriate
point value for success. For example, the activity use pre-
viously as an iHustration car be completed in one fiffy.minute
period and would he assigned ten ‘points. The only' materials
needed for it are a blank piece of paper, or a duplicated form
with numbers and lines for gach participant. If a multisection
course employing traditional instruction is operating, the acti-
vities can be pretested for a semester in these classes before
the learning center is opened. \

How niany activities are enough to\ open the center? This is
primarily a function of how many dourse. sections are to_ be
served. If, for example, there are iten sections of a course
which would normally meet for three hours weekly, the center

- would be open for thirty hours, cotresponding to,the total

periods the course sections wduld have 'met. -However,
offerings might consist entirely of one-period activities with
additional “packages” requiring two, three, or four periods’ for
training, learning, amd testing. With this variety, from ten to

- fifteen activities would be adequate to supply a thirty-hour

weekly schedule. Each activity might be repeated at least six
times .during the semester to accommodate both students
taking it for the first time and those who wish to repeat it.

* More difficult activities, with a lower rate of success per trial,
.as well as thgse which attragt large ‘erirollments, should be

offered . evem®more frequently. Another' factor enters into

9

Activities .
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schedule-making. Because students may eomplete-the course
whenever their grade goals are reached, a majority of students
is likely to have exited by about midsemester. After that, the .
.. hours of operation can be reduced to acécommodate the dbcl&mrg -
. e s P . .
- number of students, but a minimal schedult must be’ retaifed: -
", through; the last day of classes to ac ommodate “tardj ‘and" .
' unsuccessful participants. ~ D R T
f ot s e . . :
L . . Operating Details
Orientation. . Because both the learning cente
learning activities required are probably unfa
students, the first week of the course should be cogducted like
a traditional classroom, with stidents registered for Yhe various
sections meeting at scheduled times.with their ins{ructors.
This week is for the purpose of informing"students dbokt what
will happen, distributing schedules and activity descripgions, .
nd answering questions. ‘A desirable feature is a “chécpl&Qut"
xamination ovet the information provided in the orientation -
. dlass, which students must pass at 90 percdnt Jevel befq
they are permitted to participate in the learning center. Al
though the orientation class ends the formal existence oghe

-

clssrgom sections, the instructor retains the respansibili@ of
isuing final grades for. the students in“assigned ‘sections atgthe -
‘end of the semester. - AN 5 .

. Faculty role: The faculty-of. the dgpdrtmentioi" unit will be
- invalved in'several way#..., " N

1. t A development comrttee of three or four persons should .

be established. with ‘oveFsll responsibility for creation and '*
operation of the course. N | 2

The Whole faculty should bemyglved in generating a list of
ammuniéation skills for potential.development- inta.
earning activities. They should understand the restraints
mposed by center operation, activities, and eriterion

/

vels. ' :

he deyelopment committee should determ{ne‘ a final list of
“dommunication skills. and develop activities, invent neces-
ry forms, and obtain materials and equipment, ,..J A

he committee should obtajn any necessary administrative »

. . ahd faculty clearances and permissions in a vancesy, (For

‘ ekample, some schools may require a final examinatien or
specify that students must &teend class throughout the

" tdrm to receive credit.): The conrhittee §h?’u}d also request

£ [N

-".
IO 3>, \,'—-1, ’




! T v ’ ! P
6 A LEARNING CENTER APPROACH . =Y’ .

P ° - +

- ‘ =)

+ i*  that all sections of-the course Jbescheduled in the same

[N Tt
N .

rooni, using continuous blocks of time, when the operatlon
" is ready t& begin. :

0

5.7 A course- ehalrperson should be appointed with responsi-

bility for staff training, materials mventory .and day-to-day

supervision.

6. The instructors should be tramed in the course philosophy,
and operation arid\in the supervision of assignéd activities,

in preparation for the role of monitor. Each activity should -

" have one or more “specialists,” so that’continuity may be
‘matntained if the staff changes from semester to semestér.

7. Once the course is underway. the development eommitfee

should continue to function as a policy-making group and as -

evaluators of the operation.

. After activities are, developed and procedur defined for
each activity, it is necéssary that each activity be r8n accarding
to the specified instructions: The actnvnty momtor is a faculty
person ‘'who understands activities well enough tb distribute
srhaterials and to give instructions to students in accordance
.with the proper procedures f};r the activity» A'department may

"wish to assign 'some actnvnty monitoring to upper-division,

students as part of a class on communication learning or teacher
preparatnon Once an activity has been perfected gnd optimized
so that it runs predictably, it can be managed by either faculty
or advanced studepts. A set of * momj;or s dnstructions” should

be written for,an activity ‘after it is perfected. These¢ instruc- *

tions provide a step-by-step éxplanation of the activity that

. amy mstruct,or can follow. (See the appendix for an example of

Q

monitor’s.instructions for an activity.).

Recordkeeping. Ar orderly system for keepmg student
records, with cross-checks for accuracy, is essenti In its
snmplest form, this can consist of “point certificates” ihdicating
student n@me, actlvnty number, points earned, ard date, which
are completed in duplicate by activity mOmto s. The original
goes to the orientation instructor and the copy the student.
If enrollment is large and resources are available, recordkeep-

" ing can bé computerized. The monitor then completes an “acti-

ity point recording sheet” which includes student codes, acti--
vity number, and points’earned. The information is entered on
cards and the computer prepares & weekly printout showmg
each student’s achievement. The end-of-sgmester printout is
used by the orlentatlon instructor for prepa}mg the final grade
"eports

- 1 - e .
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nifg center, has fumctioped as descfibed, the .
mengy ¢ made at the end of-eagh semester

R -
_Coursg Outcomes, -

M

If, the'.
- following sta
~ orterm:. " . ;
1. Each studeént was actively involved in developing a vatiety _- .

of commpnication skills "during at least forty-five class

hours (as contrasted with a traditional sgwph fundamentals

class, in which the student might Kave performed for less
. than an hour'during the entirg sehiester, with intefvals of
¢ inactivity while classmates presented their materfal). .=

2. Each-student was able to tailor the course to his or her owr
individual rieeds and interests b} selecting from a variety of
activities ?s contrasted with an instructional -method
where all students complete all course assignments devoted
to a small number of communication skills). .

| ¥ . 3. .Each student proceeged ﬂis or her own pace in order to |

. - iréach’established critérid@r stccess. No one was penal- .
ized by a low grade or fgr minimal performance on an &s- ‘
signment, and everyone could repeat assignments uptil ‘

~
-

rx

_' . success was achieyed. Each student was allowed fo exit -
the course when his,or her grade goal had bgen reached. ~
>

. 4. .Each student knew in advance what was expected and that  -=.
*. . success would be measured objectively and independently -

. of any fac'tor;unrelatefd to performance. i T e
- . 5, Each student had the experience of being assigned goals -

and of having to invent and test strategies-and techniques *.

for reaching those goals. - ’ :
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" In this section, the readgr will ﬁnd\a'escriptiong f sixt
learning activities designed .for use in a commhxg
learning " center. Spme can be conducted withou
. preparation of special materials, equipment,. or forms®
. require some aflvance preparation of materials and equipment .-
<" Model forms and  descriptions of needed equipment” are
provided for most of these exercises. Study of the model
forms can assidt developers iff writing materials to Poteused for
training and for testing of skills. - -, .
"Two additional:comments abbut the praetice agercises may
be. useful. One concerns: the physical -arrangement % the *
5 room. As indicated in the theory'section; the learning center
: must be located m a room with ‘movable chairs, so that seats A
can bé armanged in ways appropriate tosthe activities. Except
at the beginning of each activity, when the monitor is giving
instructidns, conventional “theater-style” seating is not used.
The: various configurations are desc for each exercise, .
where applicable. Thé second comment is that some activities
. haveggrefully timed trigls. In these.activities, all participants
begin working at a signal from the ‘monitor and stop on
. command| usually to change partpers. Time limits are ‘also
' ind An the descriptions. - o <
~ A, GEFTING ACQUAINTED (20 Points] *  _. . °
. - Objective: To dévelop’ strategies fof“beb’f rémembered
' in an infornral social’'group. - . ' .
Description:* Each student will have forty minutes to
communicate to as.many other persodis in the class as poss-
.~ ible‘his or her first name, last name, and two descriptive * .
- + phrases of one to three words each, concerning such things
o 38 Otcupations, psychological traits, attitudes, or the like, -
~,No*physical descriptions or intimate revelations may be
included. Students stand and move freely about the room >
in their efforts fo contact as many others as possible®  °
| . during the established time period. Usually, the- noise
"level is high, as it might be at an #nimated social

’
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. P ,
gathering. ' This interchapge continues until the last ten
minutes of class time, when the- monitor asks the students
to be seated. Then, the monitor c4lls on students random-

¢ ] -lytostand, one at a time, for fifteer seconds each. All the
seated students wrile, from memory, the four descriptive

"1 items communicated by the Standing student. For this
purpose, the monitor may distribute a prepared form ‘or
stud&nts may make their own from blank sheets of paper.
This process continues until all students have stood to de

«recognized. B . ‘

"{ " Ewvaluation: The written answers are checked aghinst

each student’s chosen descriptions, for corréestness.‘ Since

, the goal is for the ‘student to be remembered, a person

- scores one point for each item correctly recalled by an-

Jother. Perfect recall of one student by another would,-
therefore, yield four points. Each student who is remem-

" bered by a class average of 70 percent has reached criter- -
ion, or achitved “success” by establ(gshéd standards.

2. TECHNICAL INFORMATION PROCESSING[50 Points]

Objective: To gain skills in communicating unfamiliar
technical information in such a way that it can be recalled
and repeated by others and to become proficient in listen-

. ingtoand accurately repeating technical info*mation. , .
. Descripfion: As the starting point of ‘this activity, each
student yill, prepare, outside of class, a list of sixty .
C technicajywords. (A technical word is defined as one which X
. is probgbly used less than twice a week by the average
persox in social conversation.) This is done on a form,
distyibuted by the monitor or made by the student,
bered from oné td twenty down the left margin of a
sheet of paper. After each number are three_blanks into
which technical words can be ‘written. Groups of three
words are drawn from the same specialized field—all three
should make sense if used together in a sentence. For
example, an_entry on a list of mathematics terms might
.look like this:
1. mpormality . factorial binomaal

The activity is done in- gfoups of three students: two?

participants.and an evaluator. The two participants sit,

- facing each other, about five feet apart. The evaluator sits
midway between the two but slightly to one side, in the

* ‘manner of a tennis spectator. The first parﬁcipﬂit splects

rox provded oy ic [
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a group of three words and says a six- to ten-word sentencé
including them.&smg the example given, a sentence
might be “Factorial and binomial are tests of data normal-
ity.” The second participant must respond in one of three
ways: by indicating that the sentence does not fit the .
rules; by indicating that he or she is not able to repeat the
sentence, althqugh it fits the rules; or by attempting to
repeat the sentence.
The repeated sentence must not only contain the words
but must also be repeated with the same pitch, emphasis,
and loudness. H the evaluator believes that the sentences
wére worded and expressed the same way, he' or she
‘marks the participant’s evaluation form accordingly. If not
satisfied, the .evaluator indicates & content error, or an
error in delivery. If the effort is not judged to be an
accurate duplication, the exchange must be repeated until "
the evaluator indicates success. The first’ partlclpant
introduces a new sentence, using the second group of’ /'
* words . from ‘his or her list, and the ®xércise continues.
~» After fifteen minutes, roles are exchanged.

Evaluation: "Criterion is nine successive: duplications of
sentences in the role of repeater without an error. If an
errbr is made, the repeater must begin again. While it is -
possible for a student to reach criterion within two class

. periods; the activity is valued at fifty points because of the
out-of-class wérk reqmred in prep{ymg the tec{lmcal Word
lists. .

. 3. WORD INTELLIGIBILITY [ao Points]

Objectwe: To develop skill in expressing commonly used
words so (Wit they can be accurately recelved and recog-
nized in print and to incredse awareness pf words which
have different meanings but may be pronotunced the same
in regional subdialects¥®{The emphasis in this exercise is’
on being understood, not -on an adherence to any elite
standard for pronunclatxon )

Description: Each student will perform with elght
different partners on a word intelligibility task. Each
person has a form with columns headed either “read this
list” or “respond to this list.” One trial of this task
consists of one person reading a word from the task form
to a second person. If the second person believes the
spoken word is the same as one of those printed on his or
her form, the item is marked by both persons. If the

LRIC . - 15
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response is negative, the item is left blank. The partners i
alternate readmg and responding. Thé activity monitor
times «each trial and allows. twenty-five seconds for its
completion. For example, the first partner might see the
. wo:zgl“thjck"‘bn his or her “read™ list and pronounce the
word. The-second would look at his or her form under

“respond’ ‘and see the words “tick, thick, sick, pick,"
‘ . would decide whether the spoken word appeared in this -
. . gtoup:and, if so, would circle it. At the end of the trials,
the forms are checked and each correct response earris dne
pofnt for hoth participants.” As part of the development
process,. faculty members should identify gs which
have similar pronynciatigns but which have différent mean-
ings in the particulir area, region, or subdialect of the
rs where the learning center is located. ,
Ev twon: Criterion for this activity is a tetal of at
' least fiftyseight correctly marked items while acting bath
: %as\ﬁnqn}qincéﬁand"as identifier.
< . %

> ‘ .
4. SENTENCE PROCESSING [ 10 Points] |~ .-

Objective: To encourage the ability to detect similarities

and differepces in the meaning of sentences which arise

" from’ variations in syntax or structure. (See the appendix

- - for a sample of monitor’s procedures for this activity.)

Description: The-activity is preceded by instruction in
determining differences”in the intended megning of sen-
tences based on'syntax and -word context. Each student
then performs with eight other partners, one at a time.

* Each tri sists of one partner reading a sentence from
his or her foym. The oth®r partner checks a second:farm
for the semtenxe printed there-and if, in that person’s. judg-
ment, the two seatences medan “about the same thing,”
assigns a checl} mark. If it appears to mean a “different
thing,” the spgce is left blank. The monitor times and. an-
nounces thirty-five second intervals, which is the time al-.
lowable per item. Partners then exchange roles. .
Eveluatton: Criterion.is a total score of at least forty-

eight correct regponses, operating in.the roles of both

speaker and-receiver. PEy
N

5. GIVING AND REGE[VING INFORMATION [30 Pdlits]
Objectwe: To improve skill in seeking and giving*infor-
mation by asking and answering §uestions."

16




My fnend writes stofies for
the newspaper

> 1 have read my book more
than once.

She is not_good to look at.

+ His good taste in shirts is
well-known.

She chooses her clothing
well. -

_ He computed the mean.

_. Please do not overcook my
steak.

. I drive a vintage sedan.

" The shirt was a melange of
color.

I do not believe that a man

To say that p‘le interact
18 to suggest a two-way flow
of influences.

_. The students' classes were '
highly related. /

ever climbed that mountain. *-

CESSING

Person B
= The boy*caught a rabbit.

. His friend is a joker.

Z The fisherman is in his boat. *

= Tlike cheese sandwiches._

Z Hehasa happ}' wife.

Z Do come again.

= One, two, three, go!

— This letter to the editor is
mine.

Z My friend writes letters to
me.

- My bgok has been read
three times.

= Sheisa pretty girl.

— He wears attractive shirts, -
Z Sheis well dressed.

2 He is mean.
i T'like my steak rare.

P Y
Z -1 drive a white, four-door
sedan.

Z The shirt was a nice medley
" - of color.

LJ It is too much to believe that
a man could climb that
’  mountain. -

= The term interaction
suggests a reciprocal
‘influence.

{Z The students’ classes were
highly integrated.
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Description: Each student participates with three differ-
ent partners, using sets of oral interview forms. Each item
consists of a series of five similar abstract $hapes, only ¢ne
of which appears on the other form. For the next item,
this pattern is reversed, with the five shapes appearing-on
the second form. For the third item, the pattern is again’
reversed. The individual with the series of five shapes
asks questions of his or her partrier in the attempt to dis-
cover which of these appears on the frtner’s form. Ques-
tions can only be answered by a response of “yes” or “no.”
When the questioner believes that he or she has discovered

, - whichitem appears on the other form, the guess is efitered

on both partners’ forms. Timé allowed per item is one min-
ute, as announced by the monitor. When the exereise is
completed, each student moves to a new partner and re-
peats the procedure using a different version of the form.

Evaluation: The forms are checked for correctness, with
credit for a correct item going to both partners. @riterion
is a total score of twenty correct, items from three trials.

1

' ORAL INTERVIEW Y _
Person A . . " Personm B -,
. 2 2400 .

2
. AA A 8.8, A
. B 8P e B
A MM A NN M, &
. Z B G 6727 Z 7 -
RN SR ¢
3 L, 33T oTT -
* I I E E e .
Tt AAKKEK -
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: 6. ORAL.INTERCHANGE ‘l:l;:nts]
. Ob ctive: Td‘ develop in working cooperatwely
thh*a at’tner The task is, again, to pool mformatloﬁ to
o ' complege atask, ~ ¥
- - Descriptsons In this task, pa.rtners have forms w'tth iden-
tical lists consisting.'6f “trigrams” —sequenedy of three-
iétte: nonsense words, three-digit numbers, or a combina-
- tion of letters and numbers. Each also has three rules for °
. . the acceptabiligy of trigrams; All six rules myst be applied .
. -in order to determine whether a trikram is acceptable. Us-- f
W " “ing amy strategy, quer thar showing one- -another their
™ +  ‘rulesor’ exchanging forms, partners must SCOVEY.as ‘many’
{ .. . trigrams which comorrfi'to 4ll six,rules as“they can within
. . .ong minite, Bach:parttipr notes those whlch he or she be- .

* o lieves are abceptablq .
LR Evaluation; A_correctly marked tngram eams- a point
. for* éach person; ap, ijcerrectly marked: ong cts- a

. point. Criterion . iy a total Score of dt Jeast twenty-six ,
e correctly. marked ‘trigramsgearned $while w0rkmg with- s
R three partners, - (InstructorS>recogrize that abilities wijl :
i - v;u'y Therefo assignmerft is randonized throughout sq v, -
* ‘that ‘chances. as minimal, of gemng the three least of thé - -

e three rpost mdept mdivxdual,s as pattpers.) @/ : ’\
* ‘r/ .. N
» . ORAL IN'fERCHANGE SRS
' Persmz}i oo z . Pg sonb DA
1 "Né group contams anR. . ° -1 Vo two Ietters are the'same. ~ “
e 2008 themldd\e letterds U, onebf 2 'The mgram spelled backwards ) "
Y, theothertetters lﬁ . Yt s dn anﬁsh ®ord. .-,
w 3. lone letter is L. aﬂotbe;-lett.ei- 3 i any ‘ater is a B the group
N Jnust be’A. Yo e does not cq‘t#n apA.
A T Trag - U T TuC COTAE
©° UA, . ERA © T T LA ERA
: 'GGE' L BUT _ , : -T'GGE .L BUT .-
.-t TIE T TRAC 4%, L TR, O BAC
_ . T ERO o N RCUERG LCH0GA T
! . “rtuB  ZBOY. . < L TUB T BOS
.- - 'mas) TGURN . - G fAB . O GUR o
. oo vYow Cyal: T .7 O-YOM O YAL
st TR DLO T LA 4 ‘0ODL0 OLLA

oot CMB. CPOH " 7 [ONB OCPOH "~ "




o
PRACTICE - 15

ORALKNSTRU‘CTI,OINS [10 Points] :
Objective: To develop strategies for working with'
: on to accamplish a simple task, to demonstrate
\~;he‘importance of feedback in"oral communication, angd to
\promote selective listening. -~ ¢. ‘

Description:- Each student ‘will perform “with three
different partners. The motitor will assign the students to
oups of three and give each group two identical sets of
eight to ten small wooden objects in a variety of sizes and .
shapes. A simple erector set ar a child's put-together toy,
two for each group, is ideal; pieges cut from cardboard. or"
? woolt may bé substituted. One ‘student, in_the role of
.. - evaluator, will select five of the objécts from one set and
arrange them on a desk top at which the second student is
seated in. the role of “source.” " The third person;. as
! receiver, is seated back-to-back with the source and cannot r
see/ which objects are selected or how they are arranged.
The source must then give oral difections to enable the
receiver to correctly select and arrange the five objetets.
Time allotted per trial is one minute. Roles are rotated "
' %very twelve minutes to give each of the students an .
opportunity to assume all three roles. v .
*  Evaluation: A trial is scored by assigning one point for
each object correctly selected and qne point for each one.
“correctly positioned. Each point awarded is credited to
', both source and receiver. Criterion is a total score, of
o twenty-six points, earned with three different partners.
- t . . :

"»

-
P \‘

8. SIMPLE WRITTEN INSTRUCTIONS [10 Points]
Objective: To improve skills in writing clear and
effective instructions and to demonstrate the importance of
.- ~“empathy,” or anticipating a reader’s needs.
.+ . " Description: This actjvity is similar to “Oral Instruc-
* . tions” except that both_partners’ are given assignments °
at the same time by the evaluator, who. selects three ..
. objects for one¢ and the same three for the other but' .
. .arranges .them differently on each partner's desk.. Each -
partner then has three minutes to write instructions, using
- complete sentences and no diagrams, on how to arrange
the objects on his of her desk. At the end of the allotted
# time, both setsof instructions are scanned by the evaluator
’ to be sure they are in séntences and cqntain no diagrams.
- Each partner then has seventy-five seconds to read the

"g20"‘ ~'A R
ERIC, - ST
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instructjons and arrange the objects. ‘'When.a trial is com-/

pleted, new partnets ire chosen and the aétivity proceeds

. until each person has worked with six partners.

N * . Evaluation: One pomt is scored for each object correctly
placed in the opinion’ of the evaluator, and awarded to
both writer and arranger. Criterion is a total score of
fifteen points wnth six dlfferent partners.

%

9. COMPLEX WRlTTEN INSTRUCT.IONS [10-40 Points]

| Ob]ectwe To impfove skills in writing instructions Yor
more complex tasks. ‘and- to improve rewriting skills
through observajion of others’ responses.

,

“» Description: This activity is a logical progression from
“Simple Written Instructions” and may be chosen by the
- student who seeks a mastery of instryction-writing beyond,

. instructions, without dlagrams. that-will enable another to
assemble_a complicated ’wooden puzzle., If this effort is suc®.
cessful, the student. may then rewrite the lnstmdxonsmth
the goal of reducing, By 25 percent, the amount of time
needed for a different person to assemble the puzzle. A
supply of wooden ’puzzles which consist of ten to fifteen in-
terlocking pieces is- needed. -A panel of student volunteers
first experiments with assembling the puzzles and with
writing instructions in order to generate an “average” time
needed for each puzzle. During the activity itself, three
assemblers must use only the instructions the student has’

\  written to accomplish tite task.. The author watches but --

| may nqt comment or assist.

, Evaluation: Two,out of. three assemblers must con:;l{te
vi

/ ) the simple object-arranging task. « Each student will write

the task in'the preVlously established time. If they do,/the
author.receives ten points. The writer may then ise *
the instructions based on his or her observations of’ the
assemblers progress .For a revision that generates a 2§

\ percent redpction in assembly time, the wnter receives an
| additional thirty pomts

» 10.,AFFECTTWE COMMUNICATION [10-36 Points]

Objective: To encourage the accurate’ communication of

. affects. such as status, amity, and-mood through voice, -
facial expression, and other nonverbal cues. This activity
is espeeiafﬂ;valuable where students of vanous subcultures

N are presernt. o

- &

L
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Descriptign: Each student will petform with at least four

others, one' at a time, on‘an affect\ communication task.

The task-involves saying a simple entence, sych as “I

, want to see you now,” in such a way ys to convey relative
> status (superior, peer, subordinate), Amity (like, neutral,

dislike), and mood (serious, noncommi 1, relaxed). On the
task forms, these characteristics are gi\en in pairs, so, for
example, a student might be asked to onvey that he or ]
she is in a superior role and is relaxed, of that he or she is
a peer and feels dislike. The speaker haq eight seconds to
say the &tandard phrase with the indicatqd pair of affects
and to obtain identification of the affects\from his or her
partner. The roles of speaker and interfreter are- then
reversed. After a set of four items, stud nts rotate and
work with another partner on a different set\of items. The
procedure continues until a student has wdrked twice in

each role. . ’ . !

Evaluation: For a corréct identification, both the speak-
er and identifier receive a point. Criterion s a score of
twelve correct out of sixteen items.




P ——

: b ‘
{ . -
T Person A . - N
Name “DYCOM LEVEL |1 EXAMINATION
1. 1 am the superordinate, and fIJI] 2. My partner: L3] is my superordinate L[2] is serious '
| am nonchalant 212 (1] is my peer Ci] is nonchalant
. 3|3 " L£2].1s my subordinate [3] Is playful
3. 1 dislike my partner, and , [ITI] 4. My partner: T2T°Ts sefjous Ti) I 1kes me
N ap the subordinate 212 ¢ [1] fs nonchalant [2’7‘ ts noncommittal
313 [3] Is plakful (3] dislikes me
5. | am serlous, and . 111] 6. "My partner: [1] is my supérordinate [3] 15.gerious
| Iike my partrer 2{2 (3] Is my peer . [2] 1s nonchalant
: 313 2] Is my subordinate  f1] Is playtul
7. | am noncgmmijtal, and ] ~8. My partner: [I_ is superordipatg [ 1] Ts:serious
. I am pidy 2|2| - 2] is my peer (2] ts Honchatant
313 - . :3_ Is my subordinate [3) is playful
9. _1 am the superordinate, and {I]Ij.10. My partner: LZ] is my superordma're ] | ikes me j
| dislike my partner. 2l2] . (1] 1s my peer (1] I's noncommittal
A - 3| 3] Is my subordinate ‘T2] dis!likes me
s 1 like my partner, and 1] 12, My partner: [3] is my superdrdjnate LI I1kes me
|+ we are peers 2(2] . (2] 38 my peer 3] 1s noncomm|ttal
Vi , 313 &5 f4] Vs my subordina [2] dls!ikes me
e - s o ety
\\ v ' o~ \ : - i . [
\ - e Person B
| Iy A /4 ~
Name fa ) Do LEVEL 11 EXAMINATION
\ - * _} , ¥ ,
2.0 1 am playful, and -~ CTINE ?Ty partnert [2] | superordlnafe IIJ R ’S‘er‘?oue E
' we ‘are peers 2|2 (3] Iemy peer s[3] is nonchalan'r
] ' 33 [% Is rgy subardinate  [2] is playful
4. 1 am noncommittal, and IO D EER 'My partneri [+] is my superordinate [2] Iikes me
" am serious ) rivi / Is my pegr (1] ts noncommittal
i\ ' 313 ] {3’] is my subdrdinate (3] dislikes me
6. I\ am nonchalant, i IJ1] 5. My partneri [2] Ts serious [2] likes me  ~
1\ am.2he superorgifate 212 . [3] Is.nonchalant £3] ts noncommittal
\ . 313 - [1] is playful [1] disllikes me
8. | am serious, and 1helc 7. My par'rnerw [2] is derfous; = 3] tikes g .
| am the subordinate 2 ' [1] is nonchaimnt (13 1s nonca!hl'r'ral
\ . 313 [3] Is playfui [2] dislibs né °
10. | like my partner, and V[ TF.9. My partner: [3] Is my supgrordina'fe [1] TTkes me
we_are peers ' \ 2|2 ~ . L £2] is my pasr (3] 1's noncommittal
i 33 RN [1] 1s my subordinate [2] digllikes me’
12. I dislike my partner, and | 11, My partner: [1] Is my 1uperordlna're [2] 1Tkes me
Q the superofdinate 212 (3] Is my peer [3] is noncogmittal
—[KC : 313 (2] is my subordlga're (1) dislikes me

Aruitoxt provided by Eic: -

N
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11. PERSONAL ATTITUDE P&EDICTION (2040 Points] |

5
Bl

Objective: To refine and test the ability to- predict the
attitudes of .an associate. on local, national, and intqr-\
national issues of the day. involving political, legal, and
ethical matters. (This activity assumes that attitudes play
a key role in. interpersonal communication.)

Description: If close” associates are enrolled in the
course, they may work together as a pair. If nét, -an.
associate may be willing to come to elass for the activity.
Each student who selects this activity will be given a set-

‘of twenty-two previously prepared statements, each writ-
ten separately on an index card. Examples of such state-
ments are “Marijuana should be: decriminalized,” “Televi-
sion violence encourages real .violence,” “Marriage is out-
moded,” “The United States should go to war to check the
spread of Communism,”.and “Student government on this

" . campus is a waste of time.” After examining the state- |
ments, the student will sort them into five categoriesto ex- L
press a range of attitudes fromy “strongly. disagree” to
“strongly agree.” Note this important point: the sorter is
is not describing how he or she feels about the riftters on
the cards, but rather how the close associate feels about °
them. That is, the sorter is predicting the attjtudes of the- .
friend and is making a “sort for the other.” Méanwhile, the
other indiVidual is sorting the same cards, using the same
procedure, but describing how he or she feels about the
statements, or making a “sort for self.” The twq work sep-
arately, without-any discussion, and then record the results
on separate forms. : - =

Evaluation: The two forms are compared. -Each. time
there is 'a difference, or discrepancy, in the way the two
cards are sorted; the student who “sorted for the other”
person receives one discrepaney point: Criterion for the® .
student making the prediction (“sort for the other”) is a
total of ten or fewer discrepancy points. The activity can
end here, or the roles. can be reversed and the cards
resorted. If there are ten or fewer discrepancy points at
this time, the student receives twenty more points. If
both the friend and the acquaintahce are efrolled in the
class, each may complete a “sort for self” and a “sort for
the other,” and the points can be handled in the way
already described.

L3
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12. ORAL INFORMATION GAJN [30 Points]

Objective: To develop strategies for promoting learning
of factual information by others #hrough oral presentation.

Description: The class is divided inta teams of five or 8ix
students each. Each teaim is presented with a sheet of
paper containing fifteen symbols such as squues.)c}cles.
triangles, trapeZ@ids, stars, and punctuation rharks. Fol:
lowing each symbol is an English word for which the
symbol is to stand. There should bé five nouns; five yerbs,
and five adjectives trimdverbs. The symbols should be
randomly and arbitrarily assigned to' the werds, s6 that
there is no pattern of using .geometric shapes for qouns),
punctuation marks for verbs, or the like. The assignments

. should be carefully examined for other glues, such as
sound (use of a square for “sand” woyld be avoided hecause
of fhe beginning “s” sound) or shapes (a rounded figure
might be suggestive of “ball,” “globe,” or even “fat” and

. would not be used for such wotds). After receiving the
information sheet, the team meets to consider strategies
for|teaching this “artificial language” so thaf learners can -
translate simple sentences into English. Théy"'ma§ do this
byIllecturing, by using visual aids, by establishing orie-to-

ong or small group tutoring, by testing, or by any other
way they can devise. In addition to planning a presenta-
tion strategy, each group composes twenty statements in

~ the “lahguage” and writes each on a separate, numbered
note card. '

The next phase of the activity ,involves teachirig and
testing. After the class has been divided into groups, half
are assigned to the role of teacher, the other half to the
role of learner./ During the next clags period, teaching and
learning roles jare reversed. On day assigned -to g
group for teaching, the group gives artifieial language -
senténces to the‘monitor, .together with the English -
language translations. (on a sepirgte shegt). The teaching
group then ha minutes t6 work with the learning
group.: Meanwhile, the Ztonitor randonily  selects ten of
the twenty sentences créated by the group for use as a
test. When the teaching interval ‘ends, the learners circu-*
late the test items among themselves, and each writes
an English ¢ranslation of the syrbolic sentences, Finally,

* a member of the)teaching team reads the English

translation of the items, and the learners chetk one
another’s translations ! . ‘

o , 26




. P 4
- . v . &

[N . MRACTICE 21

-

Evaludtion: ARy error in the translation of a sentence
makes' the whole sentence incorrect. The scores of the
« learners are totaled and averaged. Criterion is an average
* of 75 péreent ‘correct. If criterion is reached, each member ..
of theteaching team receives thirty points.

. v * t -
13. WRITTEN INFORMATION GAIN [50 Points}
", Objective: To develop girategies fob writing information
in order to promote learrig. ‘ -
L Description: This activity is similar to “Oral Information
Gain,” except that the’teaching ggoup plans a strategy and
writes their lesson in such a waﬁhat learners can master
the’ artificial .language. ‘A period of fifteen minute§ is
allowed for the individual learners to read and study ‘the -
material. They are then tested; as in the oral version of .
- the exercise. i “
. Evaluation: An average of 75 percent correct is required

[

for the writers to reach criterion.

14. P§OCESS DESCRIPTION [20 Points]

Objective: To become familiar with a systematic process
for individual decision making which specifies the planning
. of action steps and provides for a test of the action at each
’ stage of the plan and to think systematically ,and write a
narrative statement reflecting the logic of a.“flow chart.”
Description: This particular exercise should be used only
by instructors who have had experience in such processes
as computer programming, Fault Tree Analysis, Pert
> Charting, or other binary logic systems. Each student will
" first ‘be ‘trained in how to make ans analytical flow chart,
° ,which resentbles the logic of a computer program, in which
- each proposed action step is followed by a binary (yes/no)
test which prdvides the basis for planning the next step.
‘The procedure continues until the plan leads to the géalror
"is demonstrated 4s being unattainable. This type -of
straglgy may be applied to decision making in various
oo personal and professional areas: job application;-social sit- «
- _ * . uations, scholastic aspirations»agd' so on. The flow chart

must contain action statements (written ‘inside rectangles), - .

follgwed by test questions. (written inside diamonds). If
the.-answer to a given question is “yes,” an arrow Teads to
. the néxt action statefnent. If it i3 “no,” the arrow leads
‘baciggo an earlier stage ih the process so that the difficulty

.t
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. which pro;juced the “no,” can be evaluated. Rules for this

flow chart are that it contdin a maximum of seven action
-statements and a total of fife binary test questions. Hav-
ing prepared a flow chart as indicated, the student then
writes a prose narrative describing the plan, using the flow
chart as an outline. The author may choose to revise the
flow chatt or the narrative during the composition process,
if he or_she discovers problems-of logic or continuity in
decision making. The-students then exchange the narra-
tives with one another. - The task for each student is to re-
produce the original flow chart from the information in the
narrative. s .
Evaluation: Points are awardéd to the first author for
the ‘generation of a second flow chart by another- person
which bears a 90 percent correspondence to the first. One
point is scored for each diamond, arrow, and rectangle that
is the same for both flow charts, and one point is deducted
for each step added by theperson following the descrip-
tion. The monitor evaluates the charts outside of class.

hd . ’
. XTE}JEPHONE INFORMATION ACCESSING (20 Points]

Objective: To develop ability in obtaining information
quickly and accurately by telephone, as atime and energy-

* saving alternative to letters and direct contact..

Description: Although most of the work is done
individually,  participants are grouped into pairs. Each
member of the pair geAerates and writés a list of ten -

. information-seeking questions, the answers to which can

prabably be obtained ‘over. the telephone. No questions
mdy involve information printed in the s:‘l;phone direc-.
tory, such as where to call for the cobrect timg. An*
appropriate qtysﬁe&%'ght,be. “If I live in the east part of
the city, where is the st place-that I can obtain a dog
license?” or “What's. thé fine for a traffic ticket at an

" expired parking meter% Three Tules must be followed:(1)

No two items on the list can be obtained from the sgme
source. (2) The items on the list must not.limit the caller
to one particular source. (3) Every question on the list
must request information that is unknown to the vcaller
prior to'the eall. The partners exchange lists, go to a tele-
phone, and monitor one another while the calls are being -
made. Each has twenty minutes to seek answers to as
‘many questions as possible, using only the directory as a
resource. - . :
.28 L
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-

Evaluation:'Seven of the ten q% must be answer-
ed within twenty minutes fo iterion to be achieved.
(The Hawaii programm ufilizes & time factor as the critezion
for this activity with the rationale that efficiency in -
cessing information is important. Both information glm

and. information receivers benefit from saving time in the
bureaucracy:) |

16. AESTHETIC COMMUNICATION (10-75 Points]

"
-,

-

Objective: To communicate emotions or mBods through a
form such as oral reading«ef literature, musie, dance, or
pantomime and to compare the intended emotion or mood
with that received by the audience. oo

Description: Each person comes prepared to comuni-
cate affects by .reading literature aloud, by singing or
playing a musical instrument, or by pantomime, or dancing.
All students who wish to”participate are divided inte
groups of six to seven, preferably with e vdriety in the
nature of their intended performances ?g‘efore comi
class, the performer prepares a rating form conti g a
least five bipolar scales, with five descriptive ferms on
each scale. These mlght include such items “sad—

happy,” “depressed—elated,” or “troubled—carefree,”

rformance. Students then meet in class and work out

hedules so that each person performs before two differ-
ent groups. After the first perfotmance, the performer
may either keep or change the intended affects for the sec-
ond performance. »

Evaluation: The 'assignment of points for this activity
dependson the medium of communication selected and the
extent to which the audience members receive the
performer’s intended message Reading aloud is regardéd
as the emsiest mode, then singing, then playmg an instru-
ment without singing. Pantamime or dancing is regarded
as mbost difficult. After each performance, each audience
member mdrks the prepared affect rating sheet. M the
performance involved oral reading of literature, there must
be a 90 percent correspondence between intended and

\ghmh the performer sees as legitimate aspects of his or her

.received affects. Standards for other modeg are as follows:

for singing—80 percent; for playing an instrument—70
percent; for dancing or pantomime—60 percent. The two
performances are tabulated separately; the’ appropriate
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criterion must be reached-on at,least one of them. These
critetion levels are based ugfon experiences with Hawaii's

student population. Lev;els are arbitrary and should be
modiﬁed if ngcessary. N ;




'‘SENTENCE PROCESSING
' ’ - Monitor’s Procedures : ’
o The objective of these ‘instructions is to .acquaint the .

" instructor with the procedures for administering the sentence
processing activity, including materials, room arrangement, . -
activity objective, training procedures, testing procedures, and
scoring. .. ; % __ :

-The materials needed for this activity are (1) tape recorder,
| (2) audio timing tape, (3) clicker, (4) blue and white training
' forms, (5) green and yellow testing forms, (6) scoring pencils,
and (7) desk masks. . . . :
Arrange an equal number of desks in an inner and outer °
circle. The inner circle of desks should be facing outward from
the center of the room. The outer circle of desks should be
facing and paired with the inner circle of desks, The diagram

below shows this sefting arrangement: s
\ .
{4 ‘ . D -
‘ 3 O - e O \
O w
. ® . O -
- O o N 21 a a
S o ¢
S o - .

Ah even number of stidents is necessary for this activity. If .
you have an odd number, excuse the last student entering the .
room. :

" The objective of sentence processing is to find sentences on
¢+ the two forms that mean about the same thing. This activity

“will make students able to detect similarities in meanings of
sentences.” .. L : ' ,
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*Training Procedu:;?“ :

-

[y

relymg on ¥ an “expert.”

" When the students are seated,” distribute .the ‘blue trammg
orms, to the inner circle ¢nd the white training forms to the

ter circle._The “source”Yor each sentence is alw: s'indicated
by the dgt to the left of the sentences on the form. \The source
reads the first sentence to his or her partner, the iver. The .
receiver responds by saying “same” if the sentence on his or
her form means about the e thing. If the receiver responds.

7.\ with “same,” thett both"the sender and receiver place an “X" in

.
.

the parenthesis to the left of that sentence. If the receiver

, responds hy saying “different” %o that sentence both partners

leave the space blank. - ' * .

"The source and-receiver alternate roles on the form. ‘Allow
students' toswork with one partner on one column for one
minute. In another one-minute period, allow students to
compare their answers and discuss why they chose to respond ..
as they did. After a one-minute tfial per column, andia one-
minute agswer comparison period, rotate the students In the
outer circle one chair to the left. Repeat the 'same procedure *
+ for four columns. On the fifth trial, reduce the one-minute

,column atﬂ, thirty-five seconds by using the aydio timing tape.
ow them to compare apswers after each column, Use
the thirty-five second time intervals for the remaining four
trials. wind the tape and have the students put their
training forms under their desks. -

Studedts,usually réquest the instructor's opinion on sentence
compan;ons Do not give any information. The student should
discover w whxch sentences mean about the same thing without

. Testing Procedurez
Distribute the green formsto the inner circle and the yellow
* forms to the outer cjrcle with columns five, six, seven, and
eight face- -up, Start the audio tape. The students will turn the .
_forms face up- when the tape says “Bet ready” will follow
“the instructions as stated on the tape. Whep ‘the tape says |,
“stop." use a ‘elicker or blink the lights to indicate the end of a
* column. After eight trials, have students put their- name, code,
date, and trial number for that day on the front of the form.
is procedure is followed to prevent stydents from working on
off-time. Next, have the students place forms underneath the
desks. Rewind the tape and distribute yellow forms to the
inner cir¢le and green forms to the outer circle in the same
manner as for the first test. Start the tape and follow- the audlo

1 mstgnctxons ol
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’ . -Scoréng Procedures - - o
After the two testing trials have been _completed, have the
students exchange forms with their partners. Then have
students locate their first test form. Distribute the geori
pencils. Each student writes his ar her name and code ‘n both
testing forms. Use the audio answer key, and allow students
about fifteen minutes to score. The +scoring p. ure is as
follows: Have the students count the number of correct “X's”
and the number-of incorrect “X's” in each column. Do not count
blanks as correct or incorrect.” If the answer key saysthere
should-be an “X” by} a sentence and the student being graded
did not mark an “X,” that blank_.is ot considered inconrect.
Only correct and incorrect “X's” are counted. Criterion is a
score of thirty-four on one sheet of eight columms-using this .
"scoring method. s

Finally, have the studen lace criterion. papers in one
designated pile and noncriterio papers in another pile and
hand is the scoring pencils. Check those paperwindicated as .
being at criterien after the class period and fill ot point
certificates according to the instructor’s syllabus. .

L 4
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The authors wish' to acknowledge the role of several
colleagues at the University of Hawaii who have been active in
developing the learning center and learning activity approach
described here., They are Burton Byers, Paul Heinberg, Emily
Reese, Harry Reese, and Terry Welden. Special recognition is
due to Roger Virta, a former instructor, who served as course
. coordinator during the 1973-T6 developmental period.. Richard )

D. Newman, is the present gourse coordinator. If further
" information on any or al-of ﬁ;é activities contained in this
booklet or complete sets of forms for particular activities is
desired, please write to:- . ‘

Commundtation 145 Coordinator - -
, Department of Communicition °

University of Hawaii at Manoa

2560 Campus Road, GRG 313 . .

Honolulu, HI 96822
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