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Federafly Admlnlstered Vocatlonﬁl Educatlon Exemplary Pro;ects
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OH-V-N-O) with the Ohio Department of Education, Division of Vocational Educatlon and the u S\
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FOREWORD
‘Vdcationél edudation exempIaFy projects neegi to be dissemin!te'd and utilized in more effectiye
and efficient ways. This need was emphasized in the Vocational Education Amendments of 1976
(Public Law 94-482) and in the discussions at the conference reported here. Communication linkages

-

betwéen exemplary projects and potential users should be.established. They° should be formal and

direct, and should facititate the trial use'of exemplary project results. ,

- - . ’

?

The purpose of this conference was to ingrease the ability.of vocational education |eaders tq
disseminate Part D exemplary project results. THls national confereqce provided a setting for inter-
action among leaders of Part D exemplary projects at the state and local levels, cooperative education
-and work experience state consultants, teacher educators, dévelopers of experience-based career -
education;, and specialists in innovation dissemination. ; The conference provided for an exchapge of
information through speakers, group discussants, symposium participants, and exhibitors. The par-
ticipants from fifty states plus the District of Columbia and Puerto Rico brought a rich mix of dif-
ferent,poirits of view about exemplary pro’jeg:ts which resulted in-adively discussion of Part D project
priorities. The participants engaged in the planning of dissemination strategies for use in their home
settings. - ’ d

We appreciate the assistan cg of- the ten USOE Regional-Qffices as well ;s the state departments

of vocational education in making the conference possible. We wish to specifically acknowledge the
assistance received from members 6f the planning committee: Clayton D. Carlson, Part D' Project
Director, Watertown Independent School District No. 1, Wateftown, South Dakota; James-Basher, x—————]
Supervisor gf Exemplary Programs, Divi§“|on,o,f Vocational, Téchnical, and Adult Education, State N
.Department of Education, Little Rock, Arkansas; Homer E. Edwards, Director, Vocational Education
" Programs, Region V, U.S. Office of Education; Paula Hocken; Distributive Education Teacher- \ e
* Coordinator, Trévor G. Browne High School,/Pﬁoenix, Arizona; Ronéld D. McCage, Director, Research.y
and Development Section, Department ofAdult, Vocational and Techpicdl Education, Ilinois'Office -
of Egucafion, Springfield, lllinois; Bernard C. Nye, Assistant Director, Distributive Education Services,
Division &f Vocational Education, Ohio Department of Education, Columbus, OhSQ( Alex Perrodin,
Associate Dean-Instruction, College of Education, University of Georgia, Athens, Georgia; Peter C.
Rein, Dire'ctor, Division of Work-Study Education, St. Louis Publig'Schools, St. Louis, Missouri;
and Jdﬁn A. Wanat, Director, Cooperative Vocational-Techhical Education, New Jersey. State
Dgparﬁgment of Education, Trenton, New Jersey. ) *

] ‘ ) r : v ° cW -
l_ffaddition to the ‘editors of these conference proceedings, Joan Jones, JAmés+V. Bina, and. -
William L. Hull, we extend appreciation to Darrelf L. Pagké, Assistarit Director, Division of V.oEa'tipnaI
- Edugation, Ohio Departmknt of Education; Paryl E. Njchols, Program® Officer, Vocational and Tech-
nicé! Education, Region..V, U.S. Office of Education;/f'oycq D. Cook, Part D Program Cootdinator,

U.§."Office of Education; Marion R. Craft, Program/Officer, Cooperative Education,; Work Experience,
==and Work Study Ptograms, U.S. Office of Educati/on; Lawrence Braaten, Chief, Demonstration Branch,
BOAE/DRD, U.S. Office of Education; David H, Hampson, Chief,Division of Career Exploratione
.. Education and Work Group, National Instituteof Education, for their assistance in the planning.and
* - doiducting of this national conferente. ‘e T )

ey

Rébert E. Taylor <. T
Executive Director . RN
T The;Centet for Vocational Education

) *
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o e f'lNTRODUCTION ' S

% "Education in at:ontlnumg program to study and implement change processes to improve vocational

®

e 2

. * ~
., N . . v

. ; } , . ) .
. The papers contalned in this publlcatrdn were presehted at the conference on lncreasmg the
' ‘Impact of Innovative-Prajects, conducted at the Sheraton-Foert Worth Hotel in Fort Worth, Texas,.
_op February 23-25, 1977. The papers addressed substantive issues of interest to exemplary project ’
. directors as well as process concerns. Eugene L: Dorr addressed the need for improvement in pro~ 4
grams providing vocational experiences for students. Dissemination process information was con-.
tained in the Ferqueron; McCdge, and Boldrey papers among others. The dissemination of project -
results from one school to another was discussed by Duane R. Lund, a member of the National © s
Advlsory Council on Vocational Education. A background paper by Joyce,D. Cook set the stage for
discussions amang conference participants on the formulation of dissemination strategies. Lawrence ) T
Braaten reviewed votational education legislation relevant to exemplary programs. Joel H. Magisos
suggested*ways to optain broader dissemination of project results. .The role of teacher educators in
the dissemination of proIecﬁfesults ‘was addresSed by Rutherford E. Lockette.
\ - -~ .
Theobjectlves of thls conference were (1) to clarlfy and describe the Part D exemplary project
anticipated results, (2) to discuss dlssemlrggtlon strateg|es for implementing these results, and (3) to
develgp state and local strat°g|es for’encouraging thespread of these results from one site to another.
These ob;ectlves were met in a variety of ways including the presentatlon of papers. Other activities
N |ncluded small group discussions led by national authorities in selected areas of interes} to conference
participants, the geperation of dlssemmatlon strategies by USOE regions, the dlsplaytf project results,
¥and the development of tra|n|ng materlals The-outcomes of the conferenceare summarlzed in the
prolect flnal report. . ‘ , . N ) L

.\

s D - 4

The Ce‘r is mdebted toa nUmber of persons for making th|s conference a success Plannlng

committee members recommended the conference program. They represented state exemplary project
fcoordmators local project dlrectors vocational teachers, teacher.educators, research coordlnatmg .
unit directors, local directors of work study, state directors-of cooperative vocational-technical educa-

tiqn, and pe‘rsonnel from the region V and national Offlce of Education. The Natlonal Institute of

Eddcation provnded discussion leaders for small group sesslons on experrénce based career education,
apriority toplc for thls year’s exemplaty projects. Other topics included in these sessions were: .
.meeting requWementsfor adhieving sex fair.guidance and career opportunities, examining the legal ’ !

implications of non-paid experiential learning, and ysing evaluative information to persuade others

to try exefnplary: prolect results PapersWere not prepared for these srhall group d|scuss|ons ‘

Thls conference represents‘one'of a serjes of projects cgnducted by The Center fon: Vocational

education.: A companion document to this publicatiorr is the project final report, /ncreasing the

Impact of Federally-Administered Voéational Education Exemplary Pr0/ects publlshed b‘i/ The . R )
Center{or Vocational Education, Leadership Training Ser|es No. 52. :
. * ° o- . .
- ’ ’ e
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L EXPEﬁlENTIAL LEARNING some CHANGES FOR THE FUTURE

- ' Eugene L. Dorr LT .
\ ) What a wonderful opportumty itis to address you, this morn;ng Asa droup; you represent the

.change agept leadership in vocational education and yeu are directing the programs for innovation

that help people. ‘As wé face a number of critical education needs i this countyy, .your personal* .

involvement as chgngé agents can be tikened to "'risk capital” in the'Business and industrial sectors »
+  of ourecanomy. Your "rlsk capltal" is provndlng programs for people. The Reverend Jesse Jackson
states it best: » | . Lo .

‘ S r
People need people. Pedple will not merely trust |nst|tut|ons. People neédpeople . . “.»
to trust.- There is no shortcut to having men and women in high places wrth mtegnty,

and rntelllgence, and mvolvemen; and compasslon .

People need more hope than they need help. If people get hope they carihelp

8-
themselves. |f people.have help and don‘t have hope; they won't even walk
I %

-

“through the door

So today, this opportunlty is to talk with people who can:provide-the "hope’” Jesse Jackson
out. We in education must dare to be different. Not foﬁ’alffere%ce s sake, but different

“was talking
. so that through ‘education we can provide the structure, the alternatives, and the bralnpower to help .
solve some of the reallkaough people problems that must be faced . } »

e

* - <
Here, then, are some observatlons that your deliberations can address;
- Se <
. ’ N

-

® A concern about yéuth employment:

¢ The school-college responsibility in youth unemployment,
v - ) o . \ . ~

’ .
——

- . ' .
* A human‘ resource policy for_schools and colleges
ll . - . v
’

. Tk have purposely, for this presentatlon zeroed in, on the needs of youth (age srxteen to twenty-
four) and activities that tie in the community with the education process and product. | acknowledge

-

and note that thege are other ageé groups and, other programs that could be dlscussed However, | feel

A " the needs of youth are paramount. SN

Let’s put the flrst spotlight on A Concern About Youth Unemployment in Th/s Country Youth

unemployment is one of the most sensitive and explosive issues'facing us. This is especially true in
the large cities of our land. Key indicators of tl(e failure of society to properlyprepare youth to be

.

L4

adults are numerous. Let'me lrst fou
. ' -,

PN
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.o e . ‘1‘ . L o ] , . Pt . s 1\ i-‘ .
. ® the rising sujcide rate among this age group . . .
. A * . ’ : ) \ - .
: e the number of youths running away from home : L
> . - \ .
. T o I3 . . - .
’ . . . . e, o .
e the jncrease in juvenile crime o : ) : g
. . e thehigh rate of unemployment/-« ", Yoot o Tt

Young persons have the highest,unemploymen‘t rate of any age group in_our p.'opulation. A
Senator Jacob Javits of New.York stated on the Senate floor on January-11, 1977, that joblesfsness )
among young people has reached "'crists proportions’’ with youths making up half of the total
. number of unemployed. Joblessness among black youths in some city ghettoes is as high as 60
‘ percent. Total youth unemployment is now 18.9,percent. Even if the economy improves, however, '
“’the teenage unemployment rate will remain much higher than the adult rate for the foreseeable
future, in the absence of specific prog‘ram‘s," Javjtssaid. = ° -, " . T e
Q . B . ., o,

- The less obvious part of this, however, is the number of young persons who becomie so dis-
cotiraged at not finding a job that' they have withdrawn from actively searching for a job. Coupte
- these factors with the millions in middle school ang high school who need work-related experiences
to help prepare them for life and work and are not getting them.. Consider also that about three -,

- ang a half million teenagers are employed full time-but are not agtending school. Many'in this_
. . particular group (working but not attending school) have more préblems on the job as well as ‘
fewer career advancement possibilities than other workers. - - e o \ 5.
L] - - . - 4 ) -

. Anumber of groups is currently giving special attention to this particular,concern. The National
Child Labor-Committee, in their 1976 publication, "Rite of Passage: The Crisis"of Youth's Transition

from School to Work,"” statee: R
. . . , P b &
' 4 . N L 4 -~
Youth are expected to assimilate themselves intd adult society, butthey are denied .
“~xeasonable, sensible, and appropriate means fordoingso. = ** - .
- THe ideology which gives lowest priority to yogngpeoplé‘is so deep-seated in the e

v, . culture that even young-people accept their disadvantaged status. .- N .

Young people néed real,.meaningful work so’that they can acquire the experiences
that age a crit'\c?I component of career development. Ability to take résponsibility,
. ability to work with others, and other components of maturity, requisite for suc};Cs(‘
- roles as citizenship and parenthood, as well as employability, are effectively impakied
’ , through'work experience . . . an inflexible pattern of “learn first—work later’* has .
.. been shown to be the least efficignt way to impart 'them.' A cobordinated &ombination : .

¢ of lgarning and working is a much better approach.- . .
' 4 Ty : .

The January 26, 1977, issue of Manpower and Vocational Education Weekly carried this news'item:
. ) i . © dam. s . . ' . - . R ~
' Jimmy Carter's transition team "has little confidence that vocational education can

; ' do much to help.solve high youth unemployment, the team’s education coordinator. ~ . .
T said Jan. 13: A R . , oL,

. J Sharlene Hirsch told the, National Advisory Council on Vocational Education the transi- .
w L . tion team had a "fair amount of skepticism that vocational education.could be entrusted * *

' with solving youth ur;gnplqqunt.” The education group generally felt that Voc Ed

Schools arg erowded with applicant$.and, thus use tough admission standards which dis-
courage minorities and potential dropoduts from enrolling, Hirsch.said. > it

s . B , ~
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« . - 1in addltlon Hirsch sald she has gotten some "funny inklings” from the Office of S
i Management and Budget’thatquestlons will be asked about, how vocational. educators ,
vy can be spending $4 billion on job tra|n|ng programs, while Carter and others say T
.another $2 b|ll|on is necessary to put young people to werk. -With the lack of support- - -
. for Voc. Ed-among Carter |nslders Hirsch said most efforts to combat youth unemploy- * . ~
. ) . Mment will be funneled through the comprehenswe employment ahd training act. - )

- . -

N . >

A third prestlglous group also looked at, d|scussed and gaye |nput on' this age group. The BN
Houstops Semlnar in Qecember, 1976, of the National Gevernors’ Conferenceaddressed "The
Employment Problems of Youth.” This'was a critical topic for discussion and action. - Both short-

. term policy issues and long-term pollcy |ssues were debated The followung toplcs were included: '
' o effectof m|n|mum wage laws . " C.
e how youths find’ jOb_S R el .

Cod . .
-t 28 the gxtent of rising entry-level requnrements

* . < = e the kinds of guudance and counsellng youth recelve and need
¢ * the benefits of work in our soc:ety . ' B . . e e
.. * (wﬁ{’ & e ‘o
, . Here are three prestigious, act|on:or|ented and |nfluent|al groups. addressing high schoal and \
S ‘colige age persons’ needs. Are we as ‘educators and change’agents concerned? " Have we deslgned a ‘
s rstrategy or strateg_les in"the schools and colleges which will do som eth|ng const;uctlve to give the
s 16 to 24. year-olds hope 50 that they tan help themselJves?a . 7
. s / . ’ 4 ' ‘ .
. «~ " My first po|nt is: Are we concerned about youth unemployment? ‘ . o
. CoL [ . ;
e _» Now let’s turn the se‘rpgond spotllght on: The Schoo/—Co//eée 'Respons‘ibﬂ:ty in Youth
] " 'Unernployment. What have the schools and colleges dadne tozddress these needs? On, what haven't -
. we_ done whlch has contfibuted to thé problem? . . .
[ N |8 ~ v
L g Alvin Toffler wrote: “Millions pass th rough the educat|onal systgm w&thout once having been .

.. “forced to search out the contradictions'i |n their own value systems, to'probe their own life goals
| .deeply; or even to discuss_these matters. Candldly with adults and peers "

¥ We, as educators ‘know that cat‘eer educatlon as a cohcept is making inroads on I##ping students - .
relate academic subject matter to'the world around them. Career education is also helping the stu-
dents better understand the work.clusters job families, arid the work alternatives that are available.
Career education is.helping a hig ler percentage o‘fyoung people to know themselves and to make
Better Gareer and work decisions. ‘ . . ) St .0

XY = .

.

Certaunly we.know-that vo tlonal educatlon has served many youths througha varlety of .
programs in btidging the school-émployment gap. ‘Apparently we feed to do much.more in voca- P
tlonal education and serve manyr many more people Some are’saying vocational education should -*
rovide a brdad liberating educatl'orﬂhat prepares onédor %ny forms of partlclpatlon in the
~ future world of work. ) . : e

— . [y

A4 .

4

ot We must help our young d velop what R. Freeman Butts has .dubbed a spirit of communlty a
. blend of social cohesion, purpose, and moral commltmenb\hat drais people togethes, builds the|r +
sense of |de"ht|ty, and creates m tual loyalty. ) %‘%& . -

e
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While edutation has been addressnng the$rob|em many people in leagership'dont thlnk we

have rhade sufficient impact. Deputy Assistant Ben Burdetsky of the Department pf Laboe stated th> '
s following in the ma,gaznrre Workhife, November, 1976: "Many students find what they studied in
school is unrelated to available ]obs that the skills they learned are not needed where they thaught .
they would be. Some discover their training is nbt geared_to-new processes, materials, or technological

’

developments, especially. when the\t{a,lnnng is conffined to the classroom.” He continues ’'. . . few

students are exposed to occupatlonal or labor market rnformatlon and many counselors and teachers

suffer from the same lack of- knowledge ~ ‘ L Vo, } . .
o , . ‘e . - - :

William 4. Spring, Director Boston UniversitygRegional Institute on Employment Pdlicy Jin his

paper, Youth Unemployment, Bridge Jobs and National Policy), noted the following; “In'the
progressive era, the idea was to get young people oyt of destructlve eprontatlve industrjal atmosphere
into therapeutlc schdolrooms And now, ironically, it's an effort to get young ] peopl€e out of .
demorsallznng, istic schools into the reaklife, Iearn -by-doing atmosphere of |ndustry and .
commerce.’ - . . . . . . 'y

X v

. Rev. Jesse Jackson had a message on produttivity, in this countr‘,y Thlnk wnth.me how his
. message may be sér&ng/s‘omethmg to us as educators of this ]and TN

]
) Productnwty is'low in this country because the will power, which has been messed up
. ", _by the pill power, is in big trouble. Wé must tell our ydung, tell our business people,
that the laws of conveniénce lead to collapse. The laws of sacrifice lead to greatness.
".sThe laws of convenience lead to colldpse. 1T our culture, the laws of convenience have
. - become all too standard " And anything achieved convenlently is too common to ap .
. preciate. . . . .
You will not become an onmpn star practicing convemently You will not become
a great singer, great dancet, grea g athilete, great anythnng worth being great about, con-.
veniently, The laws of c;:/venlence lead to collapse, and that does not-mean that you '
| . :

-

'

LI

will supplant that with the’laws of oppression.

- .

.
l »

The fact of the matter is) the Iaws of sacrlflce tend to make people bear burdens and ) .l
-t "use muscles they otherwise didn’t know they had. ) . ‘

We must move from undisciplined appetltes underdeveloped minds, and unethical

F% . . 3
. N [ . . F% K

.
-t

If you leave the people tgnorant, they will hake bad workers and bring down
N productmty If you-leave them unemptoyed, they can’t buy your product. f“ o
. you tease their appetites, they will steal, Se if you don‘t-teach people how to ) <

..t runstores, they ill teach'themselves how to ruin Stores. . - R
2 N . . L .

It becomes a matter”of basjcs. And'it's not I‘lmlted to race. Our culiure is -

trapped by the g;av:tatlor(al pull of med|ocr|ty and averageness. We glorify that .

* which i |s average and punish that which is excellent and intimidate people who

* . .pursue excellence-—underdeveloped minds, people who do not realize their Full e .
| potential, and pursue the route of mcbnvemence and shortcuts; undnscrpllned C.
t appetrtes. , T, ~ ' . et T
P e * - . . - . N i -’ @_/
T i > A .
. ‘ . * - ! - i -~ T ‘ .
e “ _ . . ’ " ) -
. ¢ s 6 X T e .
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/f\\gonduct and- begln to use the power we've already got in our,selves to br|ng about . :
) qunty and panty ‘ . ) - < e .
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Whlle educatlon has accompllshed much, the problem cdntinues to-increase. Education |n the
imediate future must.dd something dlf’ferent -Education must do something with a wholesale .

L] v ‘

-

What, does all th|s mean to us gathered here today? |f we are the change agents in education, .
I beheve you are, something can and will be started! h ) .

.

Let’s put our third spotlight on an idea that may provndehope A Ma/or Human Resaurce
Created by Schools and Col/eges. . L :
. N " . 4 -

hooIs and coIIeges need- to develop a hur'nan resoyrce policy for theit mstn%nons Certalnly
on needs to address head-on, the problemsof youth ‘unemplpyment, gducation, and work. ..
or roles educatlon pIays in .th|s natlonal issue must be examined so that squt|ons \:an be

- .
4 . "

cators must look with new enetgy and feelings t6 the sommunities and peoples they

‘ nput and answers to these concerns and problems. .
. . . .- :

ttention, mter’est and concern fo‘r a human resource pO|ICy mUst ¢ome from the district
|V|dually, board members must sense the need, the urgency, and the |mportance of such

b <
\

. - . . . ! \
! \

cators, and especlally as change agents and innovators, we have tried new programs .

, “heed, purp ¢, goal, or strategies- involved. Too many fimes, when the pro]ect money dissolved -
the pro;ect \|ed'also e , L ‘ :
¢ ° ‘ ) o
the district board gets personally involved in shapmg a human; xgs urce pollcy 'The
v policy WOIJ] ddress those problems affecting ‘youth unemploymengand allied areas. ' The community
B arena for input. The community as a whole coutd get involved in framing a community

r\re pelicy. All seggnents could dialogue: parents, students, the work comnmnity (busl-

.
¢

tabor,.agriculture, étc.), government and yes educators

P

al needs in their communlty. Ry LR - .
b . - . ’ :

6 , !
A humap resoyirce. poI| y would need to address numerous strategles
- rd . E N ° can . . ) .
- ® the rgle of work in educat|on L . -
i RESMR ' . o S
: z - - M “~ . - ('Y
L the c!tl r?er development theory A . ' : L ] .
-~ . v , " ; . , 9. . »
. :} N ‘ hd . ’ . - . j
7T ° Iabor market sk|IIs v ‘ . oo S e
! J " . - T ‘. :
.. e voca't" nal skills development4as a delivery system ' .
-" 4 » _ -
i L
R e allocatjon of resources Lot o .
e ! . ' o ’ .
® Utl|!2 aPon‘of community resources o g - .
B S . . . N
' : - ' ®
-t e jobj VLIlabI“ty . ) : < ’
i . . .
(u s o 1ﬁ . c . Cw
/ ) . N
K . i N '\ ‘1- . . . *
! ' . 7 , S ‘
i ° '
'.1‘, . 5N K o - ‘:.‘, = ’ ‘:‘
B . ar o . 11 S .
J/’f ‘\ - -\ ., A4 o -
: A - .
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fort wh|ch addresses the. qeeds of the lyoung,and work ) ,,;

.in fact probably most.times, the individual board members didn‘t fully understand the L

'

v
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You can build on these strategies in your local arena. Al'ow me to quickly skim a few ideass .

that might be addressed under each one.. Each strategy, plus others, must be discussed, analyzed
ahd thought out, and resqut|ons must be developed for policy |mplementat|<m

Y . > -,
o - . > - L4 ]
. -

Strategy No. 1: The- Role of Work in Educatlon : ‘ T
Ken Hoyt defines work as: Conscious effort a|med atproducmg benefits for oneself oot .
and/or for oneself and tthers. As such, itis unnmportant whether suth effort is paid | T .

‘or 'unpald in nature. What is rmportant is that t represents the basic needs of all ’
human beings to achieve—to accorhphsh—to do something productlve ‘that allows the
individuat to discover both who he/she is and why he/she is. -With th|s ‘definition, L
_work is properly viewed-as a human right—not’as a socne'(al obllgatlon . . ’

Through communlty dlscusswn the dllalogue could be generated between th saying work ) .
should be paid versus thpseé saying non=pay work is also.gopd. The key-is that th?aeommuﬁlty < '

* provide |nput The board must then hear the |ssue and come to a pollcy decision. :

-,

N N
- -~ A voa
-

Strategy Neo.,2: The Career DeveIopmentTheory N ) . . AR

v B N .
~ . . N . \9

’

What do-we believe about th is theory withina communlty? Are we attemptlnﬁ'to make
seventeen- year olds beHave like twenty -five-year- oIds" ) .o —_—
Osterman s sample (related on}y to males) Ind|cates that males fifteen ta seventeen years of .
-age are not yet seriously interested ln\career jobs. . They are-mterested in money sufficient for
them to play-a role among their, peers A . t ) . N

X Osterman s sarmiple ‘shows an almost unaversal pattern that young men under ecghteen take , .
secondary labor market jobs—first,as partitime wotk while they are in schoo), and then for a year o
or more after they leave, on a full-time bas}s, but often with much shiftirg of jobs. A effort to -
instill i such young males the attitudes tov@ard steadiness and career concerns almost unlversally

.found in twenty;five-year-olds |s«unhkely to be met with much suUCcGess.. - .-_ . R Ra

- ‘. ! L

- B ‘

Osterman s next stage, eighteen 't3 the early twentres is the exploratory stage. Here: young
people begin attempting, seriously, to find‘a caregr, a place in'th¢ world. After a period of'explora-,
tion, often s$pent working in a number of small'shops, these youngemen are ready to settle down:
Willard Wirtz, former Secretary of Labor, notesl “Too much emphasrs is being put at the‘high_ N PR
schop] {evel on d95|gn|ng curriculums to train yoUth‘ for thetr flrst |obs rather than teachlng them ) I an

a

_to cope with the working world.”” Ly .o C e
[} v ) -‘ h - .

- What |mpI|cat|on does this have for a human r@source policy?* How does |t relate to the work e e .
communlty andeducatlon? ; . ; o ; R N

L3 "
. > N .~

Don'twe need to have commun|ty dlseussron and lnvolvement on this strategy? ' . L

. !
- 1 e, 0
‘ + .

" Strategy No. 3: Labor Market Skills * o " . e e

Much discussion needs'to take plaoe on this strategy'\' - ) - . L

S - : .
s - ~

_* @ ‘How'dowe equip students with good Awork hablts in.school activities and studles thatcarry -« © ¢
over to on-the job work? ) , : e . - Lo W




-

. @ How do we ‘create an educational ehyironment that helps students establish work vaIues?

° Through what process do we equip youth wuth decision makln_g skills in personal and voca- i

tlonal areas of their life? ¢ )

e How do we regeive, |nd|vrduaI|ze and‘internalize occupatjonal mfor\‘atlon people-power -
negds of today\and trends for the future coupled with personal attitudes, |nterests and
geographic needs? ) ’

- .
3 .
* .
5

.

¥ R :
Many of these need to be developed in the schools and colleges through integration of the ’
career education concept.

~ P

- @

»

. l.
‘ e v !,

Strategy No. 4: Vocational SkI"S Developmenth Delnvar:y System

.

~

Y

of .
. Here again, consnderable’ d|scuss|onheeds to take place, espeCIaIIy between "the work cbmmunlty .
. and eduoators, on how when and where these “skills are best delivered to. youth .

LY

“o {Vhat vocatlonal skills are best delivered in the educatlonal settlng?
- g, . -
. What vocatlonal sk|IJs are best deln7ered in the work settrng?

- .

.
<

. How are these decnsrons made and by whom? Who supervises the students on the job?

3, N ‘.

&

= *‘“gWhen should VOcat1onaI skills best be delivered? - .

secondary or

L2}

4

. RN
LA . How do wer determrr‘{e wh&sfklll“devetopment is give

n at the
secondary levels? :

the post-

A .
. et

<

edter |ns|ght into the common ground betvg\en vocatronal educatron N )
) ». .and general edw’atlon? . ‘\ ; . - % ;
= . 0 Where do we. offer exploratory activities |n the educational systefn?" e : it T e
D, P ""'3";5 AN
T e What types and Ievels of work educatlon ﬂ\ould be ut|I|zed by the edudatlonal,lnstltutron h Y
- S . ’ o o o
Yee v HL AL -—work. exposure . N ISP . .0 { ) . l“_
- ':;t Lt e, -;-WOI’k expel’ldl_"lce s .t . \ '. e T 2;\..5‘ s ) .
<l . —cooperative, eduoation : - . - . .
R . —|nte(nsh|ps3 N . - U . )
T * And'for yvhat penod of tlmeshould'each of these be’Utllrzed? ° v s . Ty
= w@e Ll es s NIURE e ) - 1“ )
.’ - . Enhbs ¢ ’ : .‘ ! e, ' . - .j.,‘“;j‘;
AR Strate&No 5 AllocAon of Resouroes ,\ i . oo i ) e, Pl
»ee . e pr da we couple funds fr0m federal state, Iocal government sources. wrth those of prnlate "
. , oo e foundatlons ar prryate énterpnset? S N C SR
N . ¥ - = . . ., 0
;: © e A
i \ e Howﬂo we artlculate the programs and pro;ects so that wasteful dunhcatmn is avonded?
? < i « 2
v o. What evéluatlon procegures need to be put in place 50 that dragnostlc results will be avallable "
b ‘ and'be utlllzed in makmg sound;educatnona] and busmess ménagement decrswns? .
T gedn B Yy e ) ’ B ', -
v \ . s - ’ f“ T T o ) -
C . T 3. .. . ‘
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@‘\ 3& How do we create gr

L e

#

Ten |

te el -




S e - ) — . -

Strategy.No. 6 Utalizatlon of Human and Gommumty Resouroes \ L o T

-

) ~ - -

The greatest source of information and diréction in this area appears to me to be addressed ’

.. - in the current thinking.related to community, education, and work councils. The book enfitled,
. The Boundless Resource, by Willard Wirtz, provndes many suggestions for tapping the community
. resourges. Many of these ideds need to be dlalogued by the commun|ty and then pIaced*ln the—~
board s human: -resource policy. . . R O

) . Lo . .
© . -
. . N
»
- N . ' R .-

' Strategy No. 7: JobAvallabllrty T SRR e

. We must start wrth the reaI|zat|on that thefeis no way in whtch tra|n|ng and commun|ty ;‘
. organization can stibstitute for job availability. Job availability is a function. of economic activity

" in the nation. Work avallabr-llty needs, to be |nventor|ed creatlve thinking, needs to be nourlshed -

. - forthis strategy . - ’

.

{ LS
ve,, . et J s ', -

. ) Jesse Jagkson provndes another V|ewpomt weII worth thlnktng about:
“I know that we need jobs, but'wé need a will to work to' precede the joh: We think as *
. - economic determinists, and that's what we say is bottom line when we simply ask_for
more money. We say, as economic determinists, where there’s’a way, there’s a will.
Give. mbk a jobzand I'll find you @ man. Try it. Life shows that where thete's a will
< . there'saway. lee me a man You i make a jOb‘ make many ‘jobs; make nat|ons

. N
¢ - S . .
. . - ?

N

._‘. L

-tk New -congresslonal action is in the hopper reIatlng to this strategy We need also to'explore
. such- areas as military base youth job possibilities and nonproflt organizational needs. ot
- - - - .
' These seven strategles are not exhaustive. Others, wnII surer be neaded to develop a compre
. hensive district-wide humanr_esour,c\:e policy. Ny hope and plan was to tickleyour lmagrnatuon to
. - stimulate you@a%ye talents, to get you to pursue a key policy approach that involves all publics®
in addresslng an

' 3 1

In conclusion, let me pomt out that~as change agents in educatlor\we need to review hev:e a}“

b th,cs.cbnferehce/ .~ R . o, . T
- el —_— . . . . n-:".
.. . ° cti ; T ed L v \ s . '
e Q‘:ﬁ%& “how vyehave functioned -~ R D L6
Lt . . . . T e
) ." ° e which processes and procedures have worked and which haye failed ¢ .
- . N .. N ' -
' . B Vi
. N R . b . N LY - 2 . ’ .
° the needs of the -people we serve . - o . e s
o . - . . . ’— , B N
' How many times have we started an exemplary or |nno,vat|ve project without comgnunity -

. understanding or support? The board didn’t understand but approved the project. We ran the pro;ect

’ and did good:things; but when the funds were gone, the project was also gone..

x *

We need to change the pattern we need to address. crltlcal areas we need to be sure the community
N is mvolved in the formation and |mplementat|on of the concepts and the project. .

P} v
s

- i * The board must understand the comm’ﬂnlty s intérest and help des|gn the goaIs of the project.

Young peopIe have a need for employment; and.educatuonﬁhas much to’ offer m soIvnng this
. natlonal dilemma. This time, let” s utilize a procedure that generates oommumcatrqn within ouritom- *
. munltles such that demsron makers at each Ievel understand and support the prolect purposes

D
LR 4

-

- - ) . w . - -
. ' ) A‘. ) - . - e ' . 1 o . R ~ ':
- » . « .
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plary approach .to a crisis need in t.hls country‘ yout~h unemponment s
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' ) " IMPLEMENTING EXPERI‘E',N’TI\AL LEARNING . e .
b;' ‘ . R A, ‘:‘ < -‘ . " R h o,
- . ~ < Joyce D.Cook ' .
s . S : L ‘.

" I'd like to take this opjportunity to weicome you on behalf of the U.S, Office of Education to
the Fifth National Conference devoted to the Exemplary Programs in Vocational Edication. Thjs
- welcome, irfcidentally, is equally extended you by our Office of Education colleagues here in the 4 J
Dallas Regipn. Herb Mackey, Bill Cummens, and' Emmet Tiner have worked together with usand d
the Ohio Cnter on hotel accohimodations and other aspects of the conference, and they have asked

- me to extend you a warm welcome to the Dallas Region. ~ .o
* e e : .

N
<+
13

Personally, 1'd like-to say’ that | approach this particular conference with some mixed emotions.”
. -~ First.of all, the Part D program {Vocational Educ¢ation Amendments of 196 in Vocational Education -
has ‘néver been a particularly ‘‘run-of-the-mill”’ kind of activity. |twas the first federally-administered, ,
. disgretionary program in vocational education for the support of exe mplary/demonstration kinds of o
projects, and it was designed:by the Congress with“the intent that it would translate promising
- » _ resaarch results into éducational practice. Within its program strategies, the U.S. Office of Education
had to establish some new relationships with the State Departments of Education and, more '
particularly, some direct relaflonships with local school districts and local educational institutions. ' ¢
In this respect, relationships were to be different than those which Had been established in the ’
previously-sponspred research detivities of the Agency. They werg'to be differént in that the program
was designed to reach and to serve the young learner. Watching the relationships between the federal, *'
the-state, and the logal institutions develop and solidify into what is riow a pretty fine working * - '
partnership has been extremely rewarding. Within the Part D program activities there haye been no
major confrontations over federal intervention in education. And you should know that whenever
) ‘I speak of federal gctivity in vocational education 1 also spedk of the contributions of my colleagues
. in the U.S. Office of Education Regional Offices. Much of the successof the Part D program over . °
. the years is attributable to their hard work-and their dedication to the activities that we have under- .. .
taken jointly. e C o oot : RS

hd - N -~ Y

. . - - - ~% - .
. Second, we should recognize and take some pride in.the fact that the Part D-program in voca- -
o ¢ tional education was active in the career education movement before it had that name. Our involve. - .
ments in and our contributions to.that movement—probably one of the few in educatiofrright  * , .
. noW"that can genuinely be called an educational reform that is, national in scope—haye been both .
' . * “considerable and highily signific‘ar;g.' : - - '
FinallY, you afe all aware that Part'D was not carried forward intothe new legislation as a
* « _ separate and distinct federal program jnitiative. Instead! its.purposes and ifs functions have been ‘
darried forward jnto a new program cailed'the ""Program for National Improvement,”.which consoli-
-dates what were previously separat{giograms of Research, Exemplary Projects, Curriculum, and |
certain aspects of- Vocational Personnel Developmént. This consolidated progfam gives the federal
» . governmenta high degree of fléxibility in the utilization of the monies allocated to us both with ]
. respect to priorities irva given year-and with tespect to the distribution of fupds to the geographic:.
‘parts gf the country. There is for me, rievertheless, some persanal nbstalgia attached to the ways -

“~
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in which the program operat in the past when fungls were allocated by the Congress on a statefo- / \
state basis angl.the states had veto authority over'the proposed federal activities. The kinds ofchanges” " '
A " that we can anticipate in orgartizational struéture and in othér aspects of program managementare .
not yet dear to us, but they are and will be a part of the.continued changing conditions of our lives.” ¥ "

"Changing corditions in education” is in fact, the focus of the conference but i areas of educa'giona!;ff

endeavor that will affect you more directly. o _ c e T
. . . N - - . “5 - w.)
Those of us—federal, state, and local—who have been associated with the Part D' program since ’ ¢
. *Fiscal Year 1870 have fairly consistently found ourselves somewhere betwéen "the way things have
been’’ and /‘the way things are to be.”’ In recengyears, studies in the corporate world have pegun e
to focus on the whole area of stress—attributable to personal and environmental changé—and its ef-
fects.cn the physical and psychological well-being of corporate ‘managers\ Well, some of us in the TL.ote
Vocational Education Part D program are beginnihg to feel that we cdn speak to that topic withan -, ,
expertise born of daily practice. We are herein 'Fort Worth, | believe, to try to share both some of, '
the stress and some of the reward associated with championing educational épange. . :
. Inthe tim¢ aIIo'ttfad to me this morning 1'd like to try to express what'we had in mind when we
-assembled this particular group for the meeting here in Fort Wbrth. Obviously, many of you know
. each other well within your states and have worked together before on problems of mutual concern: . ,
™~ " We believe that we can make a good case for our working here, together, over the next three days.’ . \
We believe that—out of commitments made here—we can begin to solve some problems and that each
of us can make some real and meaningful-contributions to their solutions.: - BT Lo

~
- -

* ¥ The overall commitment of participants in this conference—the thing we have in commgn—is that
“we each devote ourselves o imprq\ﬂbg the Ieaming.ppportUnities and the learning conditions|of young
o . peopleand adults. There is no oth# basis for our, jobs and our salaries. Only as benefits acgfue to the

learner and the tgxpayer are we justified in accepting our positions and our salaries in‘activities .

-

- ' hich are supported by 7ubl_ic funds., . - -
. . - - ‘ .. = . oa <
‘0 . ’ - . e . el . ‘ i |
. +.Byt the.road between federal activity in education and the opportunity of every taxpayer to; o
s . enjoy direct benefit is'a long, winding; sometirnes perilous Toad, and it is often fraught with u}Sc:r,e- Lt
seen obstacles. By far, the greatest ¢f those obstacles may be the way in which we view our ow. roles . s,

. and responsibilities in relatjon.to the consumers of educational programs. If we view ourseliesas™
" having limited obligation to a single segmeft of-the-learning public—that segment which werhéve -
" selected thtough pre-established criteria to participate in our educational programs—then weé have )
*_ “one roledefinition and one set of obligations. *But.ifwe view' eurselves as having an obligat'dlLo-and !

. . arespo ibility to every learner and every. taxpayer through our leadership activities,then wé havea Con
~ % ' differentiset of obligations. ‘. . : : ' ‘ . S "
- S e B A s
% - During the next three days, we wilf ask you to fift the veil of.some‘pf'évious.role_defin'iicf)ns'“a'nd:’ e "

_some previous Iimitatiqp_s~impbsed by program selection criteria and artificially designed prbgram ‘

standards, We vxant to 1ok af some few rolés'we might play and some new, strategies we njight use,

P in improving our, service (the service of all af education) to the American taxpayer and to those bei;;ipn.s
- o wwho.not.gnly are.now, but-who might potentially,bg, the consumers of our fducationél leadership . -~ .,
activities. - v . ) . : L j : -,
o L . T - : r . | ' . :
v _ As your program reflects, we areto concern ourselves with improv?ng‘-tiwe impact of inngvative g
programs in vocational education. Innovative programs canrun the gamut of those in research to & ’
those in curriculum development to those in teacher preparation. But their mbst common characteristic

i, . - sthatthey representa ""different way of doing things" ~a different way from that in which we used to )
dq the same thingg or sSimilar things. They mdy cause us to servé/r_wre people. They may cause usto; - >

P

v §senv¢ the same-number & people better. Or they may cause ustodo both. * -
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The fact is that when we have spent a good stug of the taxpayers.money on developing a new « .
or a better way of doing things, and when we are unable. to show that we have improved anything
for the learner, then we are open to the taxpayers’ and the p0|lthIan s criticism. As stated prevjoysly,
the road from the development of the innovation to the consumer of education is a long road and It .
just may be that we are .among the obstacles along that road

’ . -
v

-
L3

Evaluatlon studies which have attempted to show that our, act|V|t|es in vocat|onal educatlon
innovation haye had an impact on the learner and on the potentlal learnier have had less than posltlve
results. Their failure to show positive results can be attributed to any number of possible variables, - X
including the poss|b|I|ty that evaluators have looked for results in ‘the wrong places. -But we really .
can’t avoid the potential that our own activities and our,own omlssrons contr|buted to their negatlve

flndlngs. v . ) : ’ N ' ...;«“

’ ¢ .

This is: what our conference is all about: first, to establish the mechanlsms and the strategles
to ensure that our future efforts in vocational education innovation, get to @ broader range of con-
sumers; ‘second, to ensure that when they do get there, they are effectlve in serving the consumer
better (both in numbers and in quality); and third, to ensure that® thélr getting there and that their

i3

effectiveness is documentable ‘ g

‘ »

- o Asa vocatlc)nal educator I am convmced that much Iearnlng and many new.developments are
best formulated ‘in context.” |am a firm believer in the old adage that "necessity is the mother of
invention,” and 1 belleve that plannlng which is developed out of oeed is more often carried out and
that cornmltments that are made to spec|f|c events are more often kept S
Thus we are asking that the system or the mechanism that you dévelop here on a state-by-state
basis to improve the impact of innovation be deveIoped in"the context of how it will be applied to
a particular educatianal innovation. And if my beliefs’as a vocational educator are well-founded, you
will be able to use the same strategy and the same mechanism for translating other edﬁ:?t’tonal inno-
.- "vations—like the ones you have brought here for dlsplay—lnto broad éducational practlce wlthln the
schools.m your state i, , ; . .._3,
o ' L . =
‘The specific educa’nonal lnnovatlon that we wrll be dealing with was completed by the National
Instituté of Education. The mntnai step into. actual T educational practice will be made in the Part D .
. projects as thé grantees install their demonstration projects. But the next step—that of, havnng the
new, innovative pragtices actually adopted and maintained by every local school system and every, -
" teacher preparation program in the country—is yet to be establlshed That is to be the applied por-.
. tign of this national conference. The system or the mechaqlsm will be the state-by- state pIan and
that by itself could be an abstract plan. But, we are asking you, as participants in this conference,
to develop not JUSt an abstract plan, but, op a state-by-state basis, the spectflc steps that can and .
will be taken by 'yeu to ensure that the investnént of federal, state, ‘and local resources in the re-
search, development, and demonstration of thidexgerimental education innovation has not been in
p vain. We want yoU leave th|s conference with the knowledge that each “of you—each State Part D
Coordinator, each State Supetvisor of Cooperatite Vocational Education”and Wotk_Experience, each
o teacher educator, and each Tocal Part D preject director—will do an agreed-uporamount of work to
" be sure that prévious, hard to justify educational resources flnally get to,where they &re most needed.
And they are most needed by all yourig persons and many of the adults in the United States. We be-

3

.

* . Tieve that we have assembled the right peopIe in this conference to accompllsh our goals
. " Backin 1973 Marion Craft of the Division of Vocational and Technical Educatlon Dr. Plerce ,
myself, and others began—at a¥4tional conference at the 4-H Club Center in Washington—to ask the

o oo cooperatlve vocatlonal educatwn community some questlons about the future of cooperative voca-

i tlonaleducatlon and work expénence programs»m 7 the light of the wholeac\areer educatlon movement.
RS Am ong the questlons we thought out to be ‘addressed at that time were: . r .

. . s . m_ R ,.:E; *;«-\,y
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) L 1.” Mow tan we accommodate all of the .young people in the country who',,'oﬁt of their career )
b Y . . awareness éxpériencgs, wil}] need and want new exploratory éxperienées and expanded
oo 7\ "-training opporgunitigs in the broader community {business, industrial,.and government)

‘ L e outside of tHe school? .. -’ ; -t -
o | 2. What are the barriers to additional alternatives for‘expanding opportunities for y}oung '

R i S

T ¢ ’ T, '

o 3. Whatkinds of things can we do together to begin to reduce thos‘iers to expansion? .
RO At that time we acknowledged that only about 2.8 percent 'qf the total secondary a'nc{ post- ‘ '
. secondary education enroliments had access to school-supervised, instructior-related coaperative .
Y. eduqation opportunities and that a comprehensive career education program would require vast .

P expansion of these kinds of opportunities for young people. Also pointed out in the conference
' prdceedings was that: - . . . , .
1. The.coope'rative vocational educatipnoprograms as we knew them’had not been widely - .o
‘ used as a strategy for the provision of career exploratory activities. T - -
. * ry ' ¥ ' ,‘
2. In most instances, the cooperative vocational edication programs had served the job .,
" preparation needs of young people whp}ll desired training in the same occupational area, o
byt it had not accommodated very \yell the young person who desired exploration or train- S
ing in a different occupational area where the level of student demand would fiot warrant .
a specialized program. % . e ; ‘ - o

.

3. The cooperative vocational education programs had not been able to accommodate ‘
disadvantaged and handicapped youngsters in the proportions warranted by the needs of- ;e
those young-people for cooperative education experiences. ) ' N
4. Cooperatjve vocational educationf‘p'rograms had not been deyeloped in such areas as ' :
hospitality ahd recreation, mariné science and ironmental occupations, the fine arts PO
and humanities, public service occupations, and communication octupations.
° - » ' -« ) . ,‘

5. Cooperative vocational education programs had not been developed and irhpleménted

for the participafion of academiﬁ young people who wished to begin their prepa ration
. activities and training at the highsschool level. g - T

A )

Barriers cited to the exaé'rrsion of cooperative vocational education programs to the above popu-
lations and. in the above-new occupatidnal_r%r_eas were; (1), the necessity for communicating new goals -~
and new purposes for the programs depending onthe purposes qf'young people involved in the pro- -
grams {in other words, the goal of employmgnt should not be held up as a-measure of accoyntability _
if the young person’s purpose was explp’ratory}; {2) attitudinal and-legal barriers to the provision of
"+ non-paid work experiences and learfiing opportunities in the community, even though industries felt
. they could vastly expand their programs if this afternative were developed; (3) the burden on busi-

.

. AN ‘ « e ., -

ness and industry of uncodrdinated placement and supervisory activities on the part ‘of so-many . ’ ‘
separate programs-within the schools; (4) the lack of adequately trained personnel for the coordina-
tion and supervision of programs dealing witl"the provisions of the Fair Labor Standards Act and the \ .

“Occupational Safety.and Heaith Act; and (5) the absence of in-school.related instruction for young
people preparing for such occupations as journalism whén the rmost appropriate in-school instruction
was.actually an academic discipline:- g T ) e S

“ - T - I IR
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That the U. S Office of- Educatlon nd the National Inst|tute of Education have not been idle
since that 1973 Conference will becom®obvious to you A good portion of the next three days will -
be devoted to letting you know what we \are about in the Part D activity we initiated i in September
and October of last year. Because you be hearing the term1no|ogy o.la great variety of community *
learning relatjonships, we have taken th I|berty of proposing some definitions. whlch we hope will
. be helpful. We want to avoid having your deliberations dlssolve into argumentsover semantics

. instead of having you deal-with the real issues of learning gbout the accommodating a "new way of -
thlnkmg" and potentlaIIy some “new ways of doing thmg’s " , _ R N

The Iearn|ng act|V|t|es that WI|| be demonstrated in the Part D projects erLattack some pre-
viously held assumptlons Among those are that (a) young people must be paid for their learning
activities’qut in the community;,and (b) academic credit cannot be awarded for experlentlal learning.
We now know these two assumptior(s to be false. It is both practical and feasible to arrange fér learm-
ing in the community on a non-paid basis, and it is possible and feaslble to award academlc credit as
welI as career and vocational credit. . . : \

N : S . i

— * ;

| am told that teacher educators have a ‘need that we can begln to address One of the most
cansistent criticisms that is leveled at teacher pregaration programs is that they are slow to respond
to the needs of teachers and school administrators for new'teacbmgskrlls and for alternative
pragramming technlques And teacher educators have tesponded that we leave them out of the
action when federal programs take innovations directly e ocal school systgms, bypassing the'very
institutians who have the greatest need to know about the | latest methods~and techmques in educa-
tlon , . ’ P

-
o — a

We hope that th|s effort to involve teacher educators on the "front end”’ of vocatlonal education
|nnovat|on will begln 10 make up for our ""past sins’’ in the career.education mowment :

»> s

If our,Part'D program actlwtles are as successful as we anticipate they will be, then we WI|| have
a2 great need for professlonal peopIe (teq:hers and admlnlstrators) who oo T

know and understand how to ldentlfy andf engineer communlty resources for career -
eproratlon career preparatlon and the deI|very of academlc sanIs in an applied enwron-

ment. . |
awthln the
ealth Act

- 2
. know how to_protect young people andﬁommu.mty people through new comm erC|aI

know more than they now know about how to develop Iearmng environments
cglstralhts of the Fair Labor Standards Act and e Occupational Safety and

« 3

. ' insurance policies and new kinds of state legislation on."workers” [sic]’ compensation,

when they form alliances for th?%wdemlc Benefit of the young peopIe involved.

a

il

* Yy

know how to train business, industry, and‘government people to work foward measurable
student outcomes and to work within the structure of "competency-based |nstruct|op

A

kriow how to measure actual “wbrld ofwork" activities against egucational and academlc

5 starfdards in such a fashion as to warrant and jUStlfy credentfallzmg those actnvntles Hfor
‘%’ Righ school and college credit." SR R .

: ‘"' : (s '3;
- )“eie;@é?é‘ .

.

. ot e
We made our case prevrously, I beheve for tﬁe need to documentgreater impa!:t as a result of
_vocational education innovation actlvmes ‘Our PameD prOject directors have been and are being
d|rected to work closely with you in any way possible to see that your needs (the needs of states

and teacher, preparation, |nst|tut|ons) are met within their dem0nstrat|on programs and activities,
i ‘:*

o
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Bécause most of these projects were first funded le’ss than SiX menthsago »and.since we intend to

— —— support them for, at the most,three years, the actjvities and strategles { develop here can stretch

ytw”o and a half years into the fture with sorrie degreé of’confldence\ N

. e s . -
, a/ v~
@ °

To"summarize we are here e . &

' .. anp—

.

1. to establlsh the mechanismsvand strategieg to ensure that efforts at vocatlonal ed ucatlon

|nnovat|on gettoa broader range of consuomers. o “.. !
*- " : ¢ 2 /\ - = m
- 2. 10 ensgre that when they get there, they are effective in. e consumer better (both’ _
o in, numbers of gonsumers and in quallty).° ° e o - . ’ :
.’ e SN s -
R 3. to ensure that thelr gettlng‘there and th&thelr effectiveness is ;locumentable -
‘ - ’ . &0 e

When you have flnushed developxng a mechannsm‘ for worklng together to the end that educa-
tional solutions.can be movéd into practlce in your state,"we wdnt you to commit yourselves to.
" accomplhishing that fact—not only for this roungt of Parg, D projects, but’for each of the documents
that yqu have brought here to show to othet states apd for each of the research and demoristration
pr(’)]ects that you fu nd in the future. . .»

-
.

Most of you are aware of requnrements in the l‘(neyv vocatronal eleatlon legislation that our gra /s
- will result in improved teaching techniques or curgiculum materials that will be used in a substantial
numbeér of classrooms or other Iearn|ng sltuatlons‘wnhln five years. after theéermlnatlon date of such

g P . . . ’ Q. .
grant.. S ) L K ?'_7 . . N\ .
v A9 . Ll e
i We belreve that we havea Jot to offer each other, and that |f W, are able to set our minds
~ PR
n¥a . and hearts to that taék today, we will be abletos owconsnderable |mpact from our jount efforts
' in the years ahead ' I ‘. Dote T2 o
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' ~ "', DISSEMINATION TWQ STATE PERSPECTIVES

LINKING ESEARCH 'AND BEVELOPMENT WITH DISSEMINATIONS
) L ) THE ILLINOIS APPROACH -~ - ~ ,
« - .-‘_ , Ronald D. McCage

.
Ly
- .

. Have you ever lopp to’ “thinK or ask yourself why or how you got involved in/the résearch,
' - dévelopment, dlssérhmatlo and diffusion process, or. more specifically, why you applied for funds
ynder Part D to |mplementlthe Experience Based Career Education concept? Have'you ever thought

_ about-your local mvolvemént being a part of a much larger research, developmeny, dissemination,

" and"diffusion process .and have yBu even attempted to determine and/or understand what your\ .
tole in th|s process actu Iy is? Do you { think about or understand that you arefa part of a major

.+ effort to carry out the Gongressional intent of a piece of legislation or, on a slightly lower plane, a

. part of a major. nat|onaI network of site |mplement3t|on of a spécific concepf, namer EBCE?

LY L

rks was the _importance of the Ieglsiatwe emp

s|s the impact legislation
s in tﬁ'e pést and what influence it will have

Parks in his earller re
}T on us mthe future 1 know I

"= actually has had upg

' baslcaIIy from the backhround of a ver\z smaH high school, a relatjvely small coIIege and a t’eachmg‘
position |n a relatively $mall ruraI county hlgh school in Kentuc Y. I know that in that environment
e “state level reaIIy had © what wef\t on at the'local level. | knéw very little, anq cared less, about the
P roIe and function of.a state educational agency. One of th thlngs thatd havé gotten heavily involved .
% \&lnsrnce { have been i the reseatch andidevelopment busigfess is the entire Ieglslatlve and planning
Ve

.//pmcess. | have comejto reallze what an-lmpact"t really

for today . . -
A »

I‘ you thlLk abput Ieglslatlve history pertaining to vocatlonal educatlon research WhICbJ define ©
to |ncIude Part C Reearch, Part D Exemplary, and Part | Curriculum, you have to realize that'voca-
tional education resdarch and development is basically in ‘its infancy. Untll 1963 most vocational .,
education research as conducted ina unrverslty setting in the form of unfunded dlssertatlons or

have given us the e e phasis and fund’ng source to make thlngs happen but we must still remember
that the real outcontes of the activities conducted undgr the aiispices of the, 1968 Amendments
c/7are yetto be seer. Most of the uS'abIe products arejust now becomrng ava|IabI tor |mp|ementat|on
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- Vocational education research and development has recently come under a considerable antount
of fire because of the present interest in vocational education legislation and the recently completed

- “COVERD Repog Many of us have become very-defensive because of the COVERD findings and
‘ or

L4

practically non-existent.
~ . F) . - .

i

~

< g

- and follow a continuum from'research and planning through development fleld testing, dissemina-
‘ tion, demonstration, and diffusion.- COVERD told us-that we have dong an madequate ]Ob of -

‘have tried to find br create excuses fox not looking as well as we think we should have looked. While
‘the  COVERD Report could be criticizéd for |ts.|nherentweaknesses it.did provide us with several
messages that are applicable and that we ought to, listen to very carefylly. Throughout the report

we are corstantly reminded that the $250 n;lllon spent for educational research and development
"has pgpduced visible impact but that we in this field could not rovnde hard data to document the,
impact or for that matter, the lack of it. In other words, our product and process gvalgation was

~ o B ]
"

Secondly, COVERD tgld uys that there was very ll\ﬂe relatnonshlpﬁa_tWeen what we did in -,

research and what we did iffcurriculum and/or what we did infexemplary.” This, to me, is a very
serious indictment since we in vocational education should by law, cqpgentrate primarily on applied
research and implementation. What we do in vo‘&‘honal education rﬂrch and development should
u|t|mately have application at the local level in terms of improved programs and/or‘supportlve sef-
vices. This one finding has been credited with causmg Congress to consolidate vocational educat|on
research, curriculum development, and exemplary,wmovatlve and personnel development functions
under one part of the new Act. The,message here is that our approach should be comprehensive

‘setting pr|or|t|es and that we need to emphasize this area at all levels. Well, by now’you may ‘be
asking where | am heading. Basically, | believe that- Ilinois has in- mot|on a mecﬁ'anlsm wh|ch if
.implemented-in most states, wouldhelp to counter the finding of the COVERD Report and provnde
“the Jbasic framewd’k for the management of research development, and demonstratlon under the .
new bill. T . S

. .
. , [ S

- e Tt r'd
In lllmons we treat resé‘arch and development a$ a tederal-state local partnershlp with the state
agency sittjng s@uare in the middle. We serve as a broker and a link between the U.S. Office of
Education and the local agency in everyth|ng we attempt to do. We |nvolved the Tocal people in all
aspects of a research and devel0pment cohtinuum, .

.
P .

<

In October of each year we distribute a very abbreviated survey to several divers€ populations
in III|n0|s We ask them one simple question: "What needs of yours can gne state agency respond
toin terms of research developmental activities, and exemplary and personnel development activities,’
. We get some inappropriate responses but we also get sound |nformat|on which points us toward
current trendg and need's at the local level. These trends and needs become the basis for our research¢
and- development pnontles which ‘ultimately result in our annual request-for-proposal-decument |
which is sent to all local public educational agencies and selected pr|vate educational management
fierns. We fund all activities by contract with either unn/‘e&tles junior colleges, local elementary
ant/or secondary agencies, or with private consultant firms. 1 might also add that the secondary -
and junior college levels give us resuits in, research and development outcomes equal to or better”.
than university or private firms. | think We often assume that local school pers'onnel are not
sophlstlcat'ed enough to conduct these types of activities when, in fact, they usually find themselves
in the center of what's happening and have a much better feel for what needs to be done They may
not use the most scientific approach, but they u§ually come. up witha product that is usable.

¢ ~ . -

_.. Inourlongrange planplngéeffort we look at all—actnvntles as phases of an R&D cortinuum. We"
may start off.With a Research and Planning Phase. Dunng this period we may be funding prolects
via contract that tend to assess the state of the art. We may be collecting information on which to
base our planmng, or we may be conductlng extenslve evaluations of an exnstlng concept that needs

I ‘%

\<\’




/' ”Ez "Onte the re“s‘.eareh and planning are completed we then move into a Developmental and
X _ ase.if appropriate. During this phasé we may be supporting the development of a curriculum
* basedl on the R&D phase. We may be developing a total .program modelsor concept, We may be field
te J" a product with local agencies or with gther similar institutions. These two phases generally *
funder our concept of research and deveIopment and are normelly supported from Part C funds_
/ ¢ : _ .
Once the actnwtv is developed and tested we mové into the Dissemination and Diffdsion Stage.
ng this stage we use a varlety of approaches based on what is best for the concept in question.
R@Y si imply distribute copies of a given fesearch report whigh requires no futther explanation.
e may disseminate materials to other statés through the East Central Curriculum Management,

Center also in AIM/ R1C. se.are passive measuyes on our part and require very lltt[e_.'
/ state andylocal effort emphas‘is . o : . Lo

¢

RS .

Whenwe real/g want to |mpact on the field, we use approaches such as conducting in-depth
here the materials are distributéd and specrflc trainipg is conducted. We work ditectly
with universgies to incorporate concepts into on- goiny graduate and undergfaddate programs. .We
hold publishegs conferences.to allow products with mass distribution potential to be-picked up and
. ./”/‘ distributed by\a commercnal firm ona natronal basis.

One of ouk most successful dlssemlnatu‘)n and diffusion tools are the demonstratlon cemer ich -

1.

Nothing | have j ]US described is unique. However we try to\;hlnk oyt this entire | process prior
to ever fundmg any prdject activity. We try at the outset to determine where we are going and how
. we are going to get there We.don't always succeed. For the past six years our ‘entite voeatjonal
< -R&D effort has been coordinated to include research, curriculim, exemplary and personneI tra|n|ng,
even though these eIemen% operate within separate unlts in the department - v

- < ~

We*also use this apps,oac'n wheh we write proposals for the federal share of Part C orPart D
fundlng We look at things we have already initiated within the state and try to see how the federal
* project priority can enhance this total progess. Our last two Part D projects serve as exceIIent
examples. In 1973 we had approxnmately twenty-two developmentalconcepts from 1llinois-funded
~  projects which had been disseminated or demonstrated in various ways within Illinois. But very few
of them had received wide- scaIe visibility. Followmg the Part D announcement, we submitted a.
proposal which snmply advanced the idea of |dent|fy|ng tWo sites—one rural and &ne urban—which
would be willing to select innovations;from the list of twenty-two, adapt and adopt them to their
local level, and then serve as natlo:lal demonstratlon centers in the third year. The pro;ect came to
* be known as the CIOEDC projeét; “Tom Boldrey, as one of the local site alrec‘tors will glve you some
‘e msxght from his IocaI Ievel perspective into.how thls worked. . - L )
) . ‘( 5 i B 5 . { .
X Dur|ng the past round of Part pro;ects the State RCU submlned a proposal to implement EBCE
<« - in, three Sites wuthln Ilhnons-—JoIlet camore and. Decatur. Tom is ajso mvofved in th|s




-

~ . -

© . *

a

' The state office, with local personnel, wrote both of these proposals.” In these two projects, ¢
a person in the ‘office is specifically responsible for working with the local sites. This provides the
local site with someone who helps open doors,.remove legal barriers (as in EBCE), change funding
policies and procedures, etc. This arrangement provides state level visibility for activities being con-,
ducted locally; again, the idea of state-local pattnership.. oo - XN v
s ) S e
| would like to leave you with some key pdints—I think that vocational educakion research,
» dévelopment, and demonstration, by law (and | emphasize by kaw), should be applied research rather
. than basic research. That does not fnean that some basic research can't be conducted in the process
_of getting to applied research. NIE and USOE have agreed that NIE will do the basic'[esearcH‘and .
that we will do the applied research. 1'think that we ngedSimply to concentrate our efforts in the
applied arena, since we have a legislative mandate to do so0. : :
L2 . . . M .
"Whatever we do in vocational education resear® and development should be based on a sound
. set of priorities. And thosg p‘n’grities should be.basé¥ on local input which reflects both state level
and local ngeds. Wﬁerf you leave the local people out, you miss the whole b‘all\game. Congress has
told us that whatever we do from now on should revolve around a total comprehensive plan and
modél.basedbon a continuum of research and planning through dissemination and-diffusion demon-" *
stration and sQ,forth. | think that our developmental activities should be accomplished as close to
the local level a§ possible and that we should involve the local Qrac’titioner in all aspects as much
as possible. A mix of people from universities and elsewhere must help us with the evaluation.
processes as well as other aspects. But, | think too many of these things are developed in the ivory
tower and laidupon local agencies. There are very few things (and | think’most of you who are in
EBCE can attest to this) that you can pick up and absolutely, aace in.a local situation without mak-
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ing some changes. If the locals are involved in the protess, there:is jrobably less,of a need for
modification;whén the day of injplementation actually ecomes. ... . =7 . v . ° ._
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THE END IS THE BEGINNING'

s

~

' T
‘Tom Boldrey - ~.

o~ - \ - -

“What we call the‘beg‘;‘inning is often the end; the end is where we'start from.” When.T.S. Eliot
wrote those words, he wasn’t writing a treatise on planning, hut he might well have been. For, the
beglnnlng of pIanmng is decidédd by the end we wnsh to achieve,

Let me |I|ustrate it thls way. Ind previous Part D Program in which.| was |nvolved we began -
with discussions concerning dissemination and demonstratlon clearly a step beyond that bf creatlng
the lmplementatlon model ‘ : RN :

" But isn't this common practice? DOesn t everyone accept the lrnportance of planning? isn't
everyone well versed in planning techniques? In most cases the answer to these questions is yes.
Then why |s pIannlng so often less effective than it should be?- | believe the answer to that.
queSt;on is “’people’’; or more specifically, the attitudes of pegple. Failure to,fake these attitudes
inte consideration can result in the failure of even the most brilliant plan. Cdnversely, evén a
rmediocre plan can be brilliantly implemented if those attltudes are recognlzed and utilized.

. Many lnnovatlons m;séhools begin wth a pubhcuty blltz without consudenng the implications.
Front page headlines, ¢olorful brochures and media coverage provide visibility for a new program
as it’begins. To the surprise of many, people in exlstlng programs become resentful. Instead of gain-
ing advocates for the new program, opponents emetge. People become polarized and fractionalized.
Staff in programs existing before. the new program have often devoted fong and hard hours of work .
without receiving any recognition or the advantages of $pecial support and resources. Too many
innovations die a slbw and painful death because of the subtle and covert action of those in the’
systém who are not & direct part of the new program. Caution is 4n order for beglnnlng a program
Wlth "hoopla or with “claims". that can't be easily supported. -
i Too often, programs are more wudely accepted and understood in the n xt state than they are
" in the next office or in the classroom next door. Tbo often, demonstration is deemad successful
only if people come from long distances. If Part D ”type” innovations are 1o have the greatest lmpact
in the long run, they must at least be ongoing in the place where they* onglnate after’the “’soft’’ monies..
are depleted lnternal (local) demonstratlon must be a deliberate and systematic flrst step. Local
accept?nce may be the most difficult goal of all, but the most lmportant . 3 g
~ twould I|ke to share a couple of other\ponnts about dlssemlnatlon. Furst dissemipation may have
several different outcomes(ends) In Hlinois, demonstration generally appliesto awarehess. Things
are exhlbnted and people are, oBserved in their own settings. D‘g@onstratlons are notintended to  *
train or strengthen the parttcnpants skills; workshops are-designed for that purpose. Clearly, it is
xmportant that the.  purpose of dissemination be made  explicit.from the start. Whatds dope for dis- -
semmatlon mus be determined by the purpose. I'm sure all of you are aware that educatlonal jar-
gon‘is-one of our biggest obstacles in clear ‘communication. 1 have found- -having a non-educator’s
assistance in wrmng the dlstrubuted materiaf to be a tremendous asset, | have also found that since
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. pays off.”, Dissemination has significant value in4erms of the morale and satisfaction of those

~“are afmost totally.dependent uporthe attitudes and behaviors of individualyteachers and adminiptra:

[N ?

; . T N . . . re

° N . R . : i PRl :
we live in a visual culture, it is effective to use pictures and/or graphics to tell the story, while using
aminimum of words. As gareer education focuses on people, so myst dissemination.

v
. @

N

. Secondly, | believe that the so-called serendipitous benefits of disseminationare the'most --
important in terms of the beneficial impact on education. Many educators devalue their work. Many
feel hopeless and helpless in fending the negative press of Jow achievement scores, high drop-out rates,
failing bond referendums, etc. Educators are blamed for these problems. Even if there is progress in
the academic areas, educators are blamed for drug problems’or increases in'venereal disease. The

point is, ed¢ators are seldom recognized for success. Neither teachers, couns"glors, nor principals
know if their work contributed to g go product. It is much like the classical alienation/frustration PR
of the assembly line workér who does not know what the end product is. , o e o

" | have found that most educators are not aware of theit own strengths and accompli§hments
but are preoccupied with their weaknesses. When they are provided the opportunityto explain ,
their "“works’’ to others, a sense of enlightenment and pride'is often gained. When visitors are ,
coming, there is extra incentive for doing well. When one’s “‘work” is visible and shared with others,
. positive feedback results in messades like: “'I'm OK,” “"What I'm doing is worthwhile,” “"Hard work . -

invalved. This is a benefit which canjoe achieved in no other way. g * , t

~» . Most,would agree that people are the key to successfuily iniplementing innovations. Asa |
Part D project director.it isimportant to keep in mind that new ideas are often accepted or rejected
not on the objective merits of the idea, but because of the people with which it is associated. It is,
therefere, necessary to develop advocates who are.trusted and who have credibility. A new project
director can not do that @lone. There.isd curious propensity to identify people and programs as
synonymous. This identification can be at once an assetand-a-serious-liability. | have found .
advantages to the philosophical approach and pragmatic actions which differentiate ideas from— - — - —
people. . Project directors should-work themselves out of a job if the components of the project .
are to become integrated into the regular system and continue after the brief grant period ' is over. .
The real test of innovational impact is whether the comporents of the program exist after the program
initiators are gone. I{is, there fore, essential that the innovations not beoverly identified and dependent

.

upon project staff. : -

* ‘In a typical program or project, the Planning is'done by the im[ﬁediate staff. The staff, often
too small go begin with, devote hundreds of hours to developing a plan.” The gucce_ssful implementation
of that plan is usually dependent upon persons other than project staff. | don’t think | need dwell ,

upign the all too frequent result. -
- ) < .

»

- - . . . ~ o
- Implementing innovations/change is not very successful in the long run%hro’ﬂgh mandate and
imposition, particularly in educational organizations where curricular and instruttional innovations , '

tors.

- - . - Rl

) ' ) ,_ .- - ‘ . . [ Y -‘ i ’
Is there an alternative?” Yes!, Every person involved in the implementation of a given program
should be equally invblved in the planning of that program! It can and-has been done:

. Involving thg community is a must. Advisory boards or committegés per se do not fulfill this
function. All persons gathered for inpyt must have tqual input; all must have equal voice regardless
of status or verbal aggressiyenesé. A Goals Conference format utilizing the Nominal Group Techniqqe

meets these criteria, 1*have used this technique with a cross section of some 200 community repre- »
sentatives, educators, and students. | have also used it in staff meetings and in smal]%ups fora . ' |
variety gf pyrposes. . L. L o a5 ) /
I .o N - .
. i b ' ' ., ° B . ' ’ *
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——truly-interested-in-a solution-and-notjustin dictating fuzzy |deas to- the busrnésseommumtwte

-

¢ -~

. ; %, . . y N . . . .
l~ \ -
The Nominal Group Techmque developed at the Unlverslty ‘of W|scons|n and ta|Iored to the

A

. oals Conference Format, offers several advantages ) o K

1. ‘AII participants are able to express thelr ideas in reference to a specific top|c ina structured

setting.

< . . -

. . . ] . . » ’
* 2. All participants provide input-without any individual or group being able to dominate. ’
3. A large number of people can have |nput ina reIatlver short t|me (approxrmately two .
; and a half hours are needed) which generates a large number of |deas in reference to the

. . topic of discussion. ’

3

’ 4. The outcomes are tangible, as a list of priorities are developed that represent the i;roup.

- - 5. Most groups develop an esprit de corps and enjoy their time together. -

&

-8

. .. Community input may have to be proactively solicited, but the results pay off. There must be .
open, two-way.communications and, mutual uriderstanding of each other’s problems and progress.

| wish to quote from a letter of ‘Lawrence Brainard, Legislative/Political Affairs Manager of
‘the Northern Central Division of the U.S. Chamber of Commerce. He formerly worked in Joliet,
and his comments refer to the cooperatlve effort between the school and communlty

PREEEY

schools came to thie business organizations and outlined the scope of the problem and asked for

A "Your experience in Johet dlffered from the approach often used by educators.in that the 7
. ideasand help From the standpoint of motivation, this told the busmesspeople that you were ,

“enhance your bureaucratic ego.. » , ‘e )
The result df this open attitude was a partnership in fact and not jUSt |n name Neither business
nor education felt thatthey were running the other.
This free flow of ideas and communication and the flexible approach with which the whole
question was ha ndled motlvated greater involvement gy the non-educatlon commumty' in the
educatlon process.”’

. . . : £

In conclusion, as a practitioner, | find organization dévelopment theory to be useful in formulating ‘
strategies to begin a program and to develop strategies for insuring that a program lasts. This theory :
also aids in making decisions about dissemination. Who should be the target dudience? How will
— ffdrssemmatlon be accepted? Should d|ssem|nat|on be tonsidered a part of a total staff development
process? ,

®

o\

Hage and Aiken in their book Soclal Change .in Complex Organ/zatlon, dehneate seven factors
that relate program change to organizational characteristics. Two of the seven characteristics have
a positive correlation to change. As job satisfaction and‘the degree of compIeX|ty (extensiveness . .
» and intensity of skills and knowledge) in an organization increase, there is a. mdre optimum climate, i
for program change. The other five charactéristics have an |nverse correlatlon They act as obstacles :
for change as they mcrease —~ .

-

1. centrallzatlon (the way in whlch power is drstrlbuted)
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. ’ . 2. formalization.(the degree of codlflcatlon of jobs in an organization)." . .
\ e " . . -
. 3. stratlflcatlon (the dlff%rentlal dlstrlbutlon of rewards to the ]ObS |n ‘the orgamzatlon)
4, productlon (the relative emphasns on the quantity or quality of the organlzatlon ] products
; or services). . - -
. 5. effncnency (the. relatlve emphasis on tost reductlon of the product or servuce)
. These characteristics of'fer keys to determining why Yome schopls are more successful with -
*  innovations than others. These kinds of characteristics may be clues for applied research that will
- improve the impact of innovatidns. L, .o -
- L 3 - . ) .
* 1fT.S. Eliot.was rtght 'if "the end is where we start from my (;Omm,ents ma),z provnde for
some, a new. approach to begmnlng . . ‘ . .Y
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- " USING STATE,AND REGIONAL AGENCIES.IN FLORIDA R

. : ‘ - TO IMPLEMENT INNOVATIONS

‘Margaret E. Ferqueron .

] .’ : - -

" This paper is dlwded into three sections. The flrstmctlon describes the Division of Vocational,
. > . Education asa state dissemination agency; the second section describes a madel for diffusion-of
career educatlon And the third section describes the role of the regional education consultants.
} - - . . ) . L. * . . - , . - . \)‘ -
' 1y The Role of the State Education Agency R
X . \ . .
The Bureau of Research, Dissemination and Evaluation is currently engaged in sponsor|ng
projects and activities to improve instruction in vocationat education programs in Florida. These
. activities have produced ahd will continue to produce large amounts of materlals Increased produc-
... tion, dlstrlbutlon, and storage capacnty are needed to deliver th|s educatlonal material to intended
i users. . - :
A high-priority of the D|V|s|on of Vocational Educatien is to expedlte the development of
, the system for reproducing, packaging, distributing, and diffusing products as a way to improve
vocational education throughout the state. A goal of the Divjsion is to design, implement, and
_maintain a.system for infusing proven e?ﬁcatlonal products processes, andt procedures into programs
throughout the state for students, ers and adm|n|strators in all vocational education programs

3
-

- The Dlvlslon of Vocational ,Education is commltted to the support of planned programs of -

- development for new, currigula and revision 6f existing curricula as a strategy for effecting con-

structive educational change. Dissemination is a process of providing products, procﬁures and

practices to-targeted groups of educators. The process includes the elements of user-identification

. angw distribution. Diffusion is a process of prowdlng educators an opportunity to explore, test, and

R made decisions to accept in wholé or, in part, the products, procedures and practices shown to_have

value asa basis.for expanslon and improvement of educattonal programs, practices, and servnces. .
The Director, Dlwsron of Vocatlonal Education, felt these activities were |mportant enough

warrant a Sectlon which would be devoted full-time to'digsemination/diffusion planning. At

-

this’ /a brief description of the Dlssemlnatldn/lefuslon Section’s functions may enhance
your understandlng the Florida D|ssem|nat|on/D|ffus|on Process R w v . e
- o "\ . . . - - * ) * . ) . ' o ) ,'
- , ’ 4, Mawe o . , . . L e T - »
~Dissemination/Diffusion Section Functions T N L 7

@ 2
The purpOse of this Sectlon is to develop and malntaMa statewrde system of dissemlnatlon
and diffusion as a means of lmprovlﬁg vocational education through the use of proven products

and procedur}s‘ , ‘ ‘ . S --
\ . N N - . \
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N y - . . o’ *
! ‘ ‘27 . . ™ ~
. A * : ;
-~ *
. — Al .t
i ) . ¢ .

R . -~

5%

v2
e




’ ./' formation needed in the evaluation and possible revisian of the plan: R .

. . . .

mm - ¢ .

- “The following functions mist-be performed if¥the b—ﬁrpose \oj«)e Section is to be achieved:
A | . ¢ N .y . ° ¢
1. Deve'lop'a dissemination/diffusion sysfem that will appropriately. involve représent'atives in
the.Resr'earch and Development Section; Area Offices; Bureaus and Sections; Department
-, .. of Education Research and Development Office; Umersities; Community Colleges; .

" *+ school Districts; and the U.S. Office of Education; as necessary to develop plans for '
 repraducing,’packaging, distributing, and diffusing matertals and processes developed through

¢ - funded vocational projects needed in the improvement of vocational education. -

L

2. Develop, with thgewassistance & directors of funded projects, descriptions of benefits,
: . . _costs.and organizational arrangementjgeeded to utilize the products and processes *-
being developed. : - o

' N

Sty

3. Develop,.With the assistance of project directors, educational consultants, local educators,

. _and other appropriate persons, a description of the feeds of patentiat-users of the pro-
cedurgs and processes to bBe disseminated_and diffused. . L, .
- ’ —— T % -

4.' _ Develop with The assistance of educatjonal consultants from the Department 6f Education,
local educators and dther appropriate persons, a description of éQVocgte roles to disseminate
and diffuse the product or process. . , : '

. r i -

~

;5 -Select and state obtainable object\ives"to be achieved in'the ehange process in terms of

providing user groups an opportunity to: {a) become.aware of products and processes”

useful in solving their problems; {b) make in-depth explorations into efements of the

advocated change having direct interest to them; (c) use the advocated'product or process

in a limited way as a basis for; (d) evaluating the benefits to their problems; and lelan ~ )
_opportunity to accept or reject, in whole or in’part, the product or‘ﬁﬁi'ocess being adya(at\ed.

. 6. Develbp cost—effe('.:t}vé 'm%hoés for reproducing, packagihg, ang distributing‘the products
) . and processes to be,dif'fused. . s,

-~ » s v ]

7. Deveiop strategies and activities to achieve each objective for each user group served.

. 8. Develop time, sequence charts, and budgets for each strategy and activity. ~ B ® ‘

9. Manage the implementation of each strategy, using educational consultants available in
the area offices as facilitators and provide additional human and material resources through
grants. ~ _ . : : ‘ ‘

*
°® ‘ . - : .ot W s -

. o S e : : - . T
_10. Develop and conduct, with-assistance from educational consultants in area offj\ces-and staff .
.+ in the evaluation section, an impact study of the diffusion plan asa basis of providing in-

. ¢ ~

11.- .Develop and prése%nterim and final reports of the dissemination and diffusion plans

to apprc")briaté pérsonnel in the Bureaus of Vocational Programs and Staff Development;

' . Planning and Budgeting; the Division Director’s office and other officeggyithin the State
Department of Educétion and the U.S. Office of Education. L

12.", Prepare and submit a long-range and annual budget for dissemination and diffusion plans
for inclusior: in the Bureau budget. ) ’ ‘ . oot

~




13 Monltor funded dlssemlnatlon and—dlffuslon pro;ects to deternﬁne successesand problems

in operatlng the plan and to correct deflclencles . S e
14, Estabhsh working relationships with organizational units within and outside the Department
of Education having dissemination and diffusion responslblllty as a basis for eliminating
* ~ unwarranted duplication of effort, to keep inforthed of pertlnent developments and to share ~
resources. . B w .
16. _Review and recommend needed changes in.policies and procedures for d|ssem|nat|on/
] dlffusmn of vocatlonal educatlon improwed products and processes.

. -
. ’ . - ..

v__Disgmination Components

e

The functlons of the Dissemination Units must address themselves to the\dlstrlbutlon of new

as well as established products .- > . e .

\:'

M -

1. Describe the pr'oduct. R )

2. ldentify. the target population. This‘é{tep will resolve the total number, of copies oo
* required. The Occupational Program Administrator supplies the Dissemination/,
«  Diffusion Section with the number of educagors-there are in the area for which a
specific product is developed. This number, combined with those agenoles institutions,
or organizations the Dissemination/Diffusion Section knows must recelve COpIes
constrtutes the total number that must be printed.

- 3 Identlfy production requnrements’ In this step the foIIowmg considerations are *

resolved: . .

1) determnne appl‘Opl‘late format (tear -out, muItr medla etc.). 3

2) CIear pubIlcatnons ldeas with DOE Publications Board (artwork, desngn etc.).

3} Proof and edlt ali publications. ( ) . -
4) Decide whether to sell the'product' This also involues cOp;'right questions.
4. 'Estimate required resources (both human and fiscal). In thls step@me foIIownng -
determinations are made: - R A L '
. sy Print rnaterials through DOE printing-shop._ . . , v L

- D o, L e _ o o )
- 2) Contract prlntmg“needs toa commerclal printer,~ ..

3} Utilize fagilities found in the sta‘teh e., PAEC Orange County, e'tc |

]

© 4) Uﬁe Career Educatlon Center s.Visual Commumcatlons Unit.

s 1)

5) Decide Whlch of the aforementroped is the cheapest best quallty, most expedlent
Yi.e., cost effectrveneSS)

9
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e . ‘agmswr [ ’ % . S . .o/ .
: ’ 5. Storage . ' T ' - NN ’ . o o
) . T E ¢ - e : ’ ' D
* 1) Short-term—When requests are mﬁsuch as the Annual Descriptive Report, 5
. . = ! " requestor submits the target population. As soon as printed matter is completed '
*_itisreturned to the Dissemination/Diffusion Section. The Dissemination/Diffusion . ..
Section then disseminates the product to identified target population. Short-term
usually signifies storage of zero-one morith. Within four weeks- the bulk of tHe

. - product has been disserinated. . ,
. *2)  Lang-term—Storage.from zefb-six months. After this time any large remaining r
s, o quantities should be-shipped to the DOE Warehouse. ,
6. Select distribution techniques. Determine the best process for distribution. This step + -
' .is closelystied to the diffusion plan. Our Regional Program Consultants are the main
v \ ; linkagé-agents in the’D/D process. All materials must pass through them. -~
- : N . RN e )
.7 . 7. Sequence and schedule activitiés to impjement dissemination strategy. .
: : S . 0 . .
- 8, Conduct impact assessment of adoptegd dissemination strategy. o " e
. The Acquisition and Processing Component - '
« * Housed'within the.Disbnation‘ components is an Acquisifion and Processing Unit.~Fhe :

numerous functions of tr\yis unitare: . .
P R < . -
1. To formulate and conduct ir)for’ ation searches, utilizing computer-based programs and
manual methads; and review educational materials for active contributors'and recognized /. .
.. participants who may be jcKantified as change advocates of vocational education. pt )
. "* 2. To coordinate with the Career Education Center, FSU, the maintenance of avocational *
education research-oriented materials collection system. :

1

3. To coordinate with the Knott Data Center, DOE, the quarterl)y updating of the dissemina- ¢
.tion and-diffusion data base and computer based.programs of the Section. . .

v 4. .To collect and catalog aIY Divilioh Releases, absfracts, and reports. s T ,

5. Toplan, dévelob, and maintain a stor%ge and retrieval system for vqcationa’l education’
products‘ processes, and procedures. . . -

- 6. To answer-reduests for materials from both within and outside the state. -

>

-

-7. To maintain a current inventory of all vocational education materials and products

o designated. by the division for storage, dis’semination, or diffusion. . -
é” 7o '8. To microfiche all matefials. ° ' ‘
?jg - 9. To keep’an adequate numbey of materféls on hanc; at all times to meet the demand. .
10 To forr‘nulate‘and implement the“criteria for ptfrgi”ﬁg the Vocational Education Division’s
e +  collection of Florida-producefi/devgloped vocational curricujum materials. .

. A & . .
! . o > .
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- ( e . ° -
-l /. [ . B
o 1".. To develop and maintain a “Dlrectory of DlVIS|On Releases.’ - .
~a 500 4 i
A%
.. 12 To develop and maintain a storage and retriéval system for vocatlonal education products
5‘ processes, and procedures. . S
Diffusion Components . L w0 -7

The Diffusion concept in the D|V|$|on of Vocatienal Educatron is based on “the following premises
concerning the change process: .

-

-y

1. Change in vocatronal educatlon may be |n|t|ated from Wlthln or from outslde the system

-

>

2. Ingeneral, change |n|tated from outside a system is not based upon assessed needs. l
3 Change initiated from wuthln and outslde agsystem should: be based upon assessed nee
N %4% Many persons view change asa threat to their status. . . et
- . ; - o .
i i ' Threat to status can be reduced through planned programs of in-service deveIOpment

. desugned to clarify values and develop additional competenclesneeded towork effectrvely
. in the change process. he

.0 LY
.
- * 8. Changein asystem oceurs over time as people move through a process mvolvnng the i
- __components of: awareness, interest, trial, evaluation, acceptance or rejection, im plementa-
: tion, and revision based upon results of evaluations.
- " The Diffusion process addresses itself to the aforemientioned levels as a-‘method for moving,
‘people through the change procgss:

T 7

P R - “» ' - T
‘l awareness " - T e N
: Jinterest - _ .o . :
trial . . - )\ ‘. \ .
. evaluation: ‘ Y J - ’
.. acceptance or rejection . R ) . :
- |mpIementat|on - . T N ) , -
\ <-*.*  review and revise : ‘ o - ¥

5 level. “This ]
h'al meetings, etc. ~ _

For dll new products the target population mustfirst go through the aware
could be accompllshed through brochures professional journal articles, profess
T H0pefully, a dynamlc effort at the awareneSs‘feveI would promote mteresf on a large part of-
the target population. The interest level might be éhhanced through workshOps where participarits ~
view the product and have an opportunity for “hands- on" experience. Another strategy at the .
- interest level _might be demonstration classrooms. . *" ..

1

4

© Suffncnent eXposure at'the i nterest level should move .the target population to the trial IeveI

. At this level the target population should be interested in the mstailataon of the product on a-limited
«. - basis. y: T
- e . ,
* o ; o Eogs ¢
> 4 : an : .
f ! . ‘ ‘ ) -

‘ . o 5 "4 ! “
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Once the product process, or practlce has been tr|ed ona Ilmlted ba3|s the client conducts an
f thiy evaluatlon the cllent elther accepts or re:ects the product.

. evaluatlon. Based on the result

\

If the client accepts the product, process, or practice, theJmpIementatlon IeVeI is redched and

-fult product installation can be planned.

LS

» i Py }’;51’ , " ‘ -
= .  Once the appropnate level is determmed for the seIected tanet populatlon a lefusmn Plan is
developed according' t the following mbdel* . . . ?« L . e
. SRy ' .. - AN ~.

- -

&y

i -
Describe the Product Describe the User, » ~ Describe lhe
or Process Groups and , » . Advocate o
T to be Diffused . Environment and Needs L Position > .
. 1. ¢ 1’ 2- " i / \ 3- - ' ! : :
R ' L ] i) . . . - . ) ~ -
- . ¥ Write Objectives | , '
. 4 jor Diffusing the -
N . . *  Product br Process :
. ) 4.
o N e . s
! 'Se{ect Activities - ’
) = to use in Achieving : .
) . ‘. 5 Objectives ' N
R N .. 5. . > ¢ \‘ \
. & . ] 1 . ‘
-Organize the .. . . \
. . * p Sélected ‘ . - \\
’ ~.
’ ° . . Activities . 2
S N - { . ! |
» ] '6 1‘ -’
6. M /’ . : : -~ . “ ¢ N
’ ° * M lrpplement R .t ~
s - the - e “é: A *
., ¢ ! > o R . . v
' - Activities , ) )
. o — ¢ . \ .-
[ A IS X
~ ¥ 1 4
[ ’
i . M T~ n \ .
5 « Determine .. )
L) ¢ R - <, M
s o meaet e < ﬂ
. . P .« ofActivities s, . -
- . R a ’ .. . - . o . \
e , o, . .o, LR 8. “\ . - 2
B * - v i - - »
F ‘ L . . Review - . . i .
, N - ey - and-. R C- . s . .
S ' , ’ . e : ‘Revise ) P ) Y * . « - b oS
. . - M -
- 2 s ™ ) *, ’
e e - -~ ‘
: - i o =
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i -
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EPSE : 2 '**:Description

- . .
. .
’ / P
- .
. B

-
.

3

tarT

of ‘thceﬁusion Model .
| . o
<o

- ' Descritie the PYoduct, Process, or Practice to be Diffused

-

A4

-

, At this stége e'pr'oduct, process, or practice to be diffused is described. The descrip‘tion~ in-
*v cludes consideration of: (1) the benefits to the ent, gducator, and public; and (2) human and fis-

cal costs. Some determinations in the cost

egory are: (a) determine.additional financial sources for

“\ unexpected cost over-ruri; (b estima € actual cost in dollars, time, and personnel to implement;

{c) determine whethe

to be paid for releasé time; (d) determine whether students have

3

to be
. and student support; (f}
put; {g) determine the afmount of com
a budgeting system; and (i) determine 't
S ek S "

>

R

.

P

r teachers

aid for parti_cithermine the actual dollar figures that are needed to gain teacher
determine whether teachers and students have.to be paid hourly or by out- -
unity financial resources that may be;available; (h) develop

hé rebrganization of staff or an existifig process or system.

o

2, Describe the Target Population and Its Environment

-

. - A b
c . . s Y . N 3
Describe the target population at the following levels: % .

. . , k4

a. . State Level , > .
- B . & - -
b. ‘Regional Level e e T AR Lo
.y . TR . ' .
c. District Level g Y i
d. School Level L . i

\ i “
e Community Level® .
W e ¢ .

“* Describe the target population irr the following elements of the school environment:+ .
R - - . o ® .
+ a. ‘Organizational arrangeimehts L - .
«q) Centralization - . . o ) ‘ ’

2), Decentralization
- ; — (\“\\

.

’ ; o N - .
R b. Factors influencing schoomnizational structures . .
‘ 1) Complexity o . L
2 Y -
" —Autonamous Departments of Discipline (Curriculum). . :
- " —Autonomous Management -* .. : o .z
—Autonomous Testing, etc. ' . K )
. . or s ; . .0 ;
T ‘—Centralized decision making . ' o )
g‘“».c«“ / ,-_ ) R _ B \ i _ ”
: N 2)  Standardization of o ‘ . . T
:; 1 B ‘f . . - \‘ . . \y .
- B . —Textbooks _ - [ C
N —Administrative Guidelines ~ . ~ ‘o . ‘
’ T ' ' ) : . B
. 33 ' ‘
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3 Des‘cribé Advocate’s i’osition ]

The product advocate is asked to examine hrmself/herself in light of the factprs which may

. 3) ' Homogeneity/Heterogeneity of staff in terms of

. 5) Community Description - . ‘ Y

‘6) ,Community Size

.—Lesson Plans—Rigid Adherentce to.
—Routine School Procedure - ; .

©

—Race, Philosophy
—Profession, Preparation

4) School Resources
.—Equipment -~ Fron
—Supplies , N .
—Materials ) . . : ‘
—Facilities R N .
—Scheduling Arrangements - ) Lo
—Ref,erence Materials ] o

—Rural

. =Urban *
—Suburban
—Other

b}

.
* ~Below 10,000~
—10,000—25,000
—25,000—50,000 :
—50,000—100,000 ) - .
—100,000-500,000 o «
* _500,000-1,000,090 »
. —=Over 1,000,000

mfluence his/her ablllty to promote the installatipn of the product process .orp acticé. The: foIIow
mg‘questrons arean example of this exammatlon . ~ .-

a.’

v

Can you be objective about the product or process?

¢ -
s 1

Do you houe handouts deicribing:the product-process?

) %))i
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o

in at least two camps: (1) product developers'must have sufficient.confidence i
information concerning problems in product development, and (2) the ultimate

the adyocate to share
rs must feel the

advecate can undefstand and empathize with their posmon The advocate is a finker of the praduct

developer, with the product user. This role sometimes requires‘the translation

technical mformatlon

aboutt

"e-product into more practical terms. . The advocate will have to makesome aperational

decisi¢ s in installing the product at the practitioner level. Thisi is one reason/a 'good knowledge of ~°
the p _ luct will be extremely useful to the advocate. An advocate should e pect to receive “mixed |
signa ~ from the two audiences. He or she should-strive to mediate compr ises which enhance

the* fe of the product. ? ‘ Ik N

4.  Write bbj‘ectivei.for'Diffusing the Product or Process

13

-

<,
' . .

Once the’dlffusron strategy isgglecided for the product process, or ractice, objectlves are,

/ “developed, The following are eg(amples of some diffusion tactics:

a. -Endorsing the innovation through local professional organizations o’
. 'b. . Finance with federal-state dollars- ‘ < T
c. ‘'Demonstrations CoLL
d.. Workshops. . - ’ e
. ‘L o S . )
e~ PllotTTests . - - e -
- . — ) . . ' 5 - , :
f. . Conferences ‘ :
. s , ‘ |
- ’ ! N - .
* . '35 ’ f
' * ] . * 5&&‘:‘ ¢
. ..
-~ -y . 39 o, - :
¥ Wiy 0 . s
L L, ”

{ : »
»a ‘ A >~ -
“f.. -Are you knowledgeable about the subject area with which the product or process deals
'g.  Areyou !amlhar with the. commumty? - i .
he Are you active in community affairs? . ) ’ P "
i. - Are you actepted in the cornmunity? i Ve
. ) . . \ I'
j. Do you have tenure? ' ) o
'
k. Have you had diverse work experlence? - < )
. Are you accepted}by your immediate supervrsors? .
} S ' .
m, Are you viewed asa consultan\t? ‘ e ' e
, R 5 o i .
n. Areyou generally supported by admmlstrators in your orgamzatlon? . . R,
" The advocate should stnve to become famlhar with sroduct which is being jnstalled. The
ability to cite evidence of the product’s past suceess in locations sinflilar to the present installation
site can impress a clierit group. Unless the advg:ate truly belleves in the product, ittis‘difficult to
feel the clients wrll accept the product /
The advocate s role is truly of a marginal nature; that is, he or she must mainitain respectablhty -




o : . - [ S a .k B3 .
. i - ;":
-~ Ry * ’ % *F I
> 4 ! B e
2 M ' .l i . L i *§
g. Public meetings' . - - ™ . .
’_’\ h Endofsements by hlghly credible persons I D .
i Mass medla commumcatlon . et - < .
- . s . o - ‘ < } j ' Q . .
. + j.° Consultation . _ o .
' A N A. . pe
. k. Legislative mandates - o o T e ' ‘(
G .. ’ . -. i - Y, R L. ¢
v, .l lLwadership Change . . T\ s
" . o Role playing—simulation .~ - . ' , : e
. n.  Giving recognition or some reward for persbn_s ‘trying the product or process advocated
"~ _o. Compromise—bargaiging ) . .
’ p. ~ Brainstorming - o s ' .
y 0. Training—Retraining e, e N
. 1. .Collaborative inquiry—Problem sofving" . N .
- . . o N .
s.  Asking potential users to review or critique the product or process )
t.  Small-group/large-group evaluations . - c e "
. N - ’ ; . . . :
u.' One-to-one‘counseling ~ : .- P
- ' i " . L : .
irv. Competition T Y. L v
. S peution o= .
| . . 3 . . -
5. Select Activities to Use in Athieving Objectivés 1 R .
: . ‘ ' , :
- ° .4 ~ . .\ ¢ .
. 6 O‘rganlze Sefected Activities =~ ‘ . - .
. \) . - ° .
/ %I activities mustxbézﬂmed ahd sequenced This includes some of the foIIowmg actlons' .
B o Ca CoIIect anﬁ Tai¥ze mformatlon about targeted gundance—learnmg styles étc.
- . ,\ ,\
. L. — ]
N b. Devefop’ PERT charts for each target group _ B
- - ’ _— - . ) . . . o
- -—c. Develop tlme lines and grapbs .. e o }
o d, ‘Ca‘ntrol—-evaluate : 3 7 ’ < . - .,
© e st Py - ) I TP ’ B 1 .
. e. Remiain Flexible and recognize,| problems - o LT
. N ;. /‘. ' /_. '°;’\’.G v ‘f’.\ - - (/j
. . . . )'-. . P :‘% ;’7: ',..
. : . 5. ’ s o
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‘As the Diffusion process moves into the |mplementat|on phase the followmg cautions should

'fmfiement the Activities | ' ' T ‘ ( ‘

be attended to:

-

L

@~ Proceed cautiously
b. Be flexible *

c. Maintain your style of interaction

°

\

d. Bealert to reactions—problems—successes .
° e. Constantly revise; using current information -
.- - L) ‘ » . """’t.ui-a - R
[ . . ’ 4 -
8. Determine Impact of Activities %
" The fallowing are considered in the developmentef an i;npact assessment. ...
-0 . . 3 Y v . .
. - .
a.  Develop and use discrepancy system for the activities. -
b. Collect information about the status of thie activities. ’ .
1)  Evaluation status agamst the plans developed—infer dlsdrepancy for each element
of the actnvntles\planned v .
SR {\aQan ~. Material * ~ Time <~ “Fiscal < Facility ' .
_ - . ' 1 . ‘
2)  Critical Incident reports are useful )
3) - Technical reports are-useful .. -
4)/ Intetim reports are useful - st . .
Q%S) On-site visits—-talk to persons involved . L
s s% ' [
N - * a_ SR -
6) lIdentify resistance behavior ‘ .
. ' 3‘ e . N . . ‘ -
/ 7N ldentlfy acceptance béhavior R -
C— . A
9. .Review and Ravigp .o , :
e - . -
N ‘ -~ * . . . - . hed
—~ - Revision of the process is based upon evaluation data. o,

.This process is engaged in at each level of diffusion (i.e., éwareness interest, trial, etc.).

3

The precedlng diffusion process is not rdeveloped in isolation: 1t is developed in cooperatlon
. with appropriate division personnel. Collaboration_is encouraged not only at the staté level, but

" with regionial’ personnel as well

¢
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3.  The Rolé of the Regional Career Education Consultants

»
o

The Department of Education has divided the state into five regions Yor managéMment purposes
_and delivery of services to local school districts. The Division of Vocational Education has an office
composed.of a director and a.consultant in each program area housed irf each region. Therefore edch
region has a vocational education staff of eight persons. Each regional office has appointed one pro- . ,
gram consultant to also serve as a career education consultant for that respecti_v‘e region. .

Regional career education consultants are a crugial link in the statewide diffusion of the career
education concept. Their direct contact with the ‘Agrass roots:" level keeps the state coordinator
apprised of any revision which might be necessary in the state career’education plan. Without the
consultants’ constant efforts in the area of ““follow-on" activities, it would be extrémely difficult -
to bring all sixty-seven;school districts to the implementation stage in the diffusion process.

.
. ot

The two major respdnsibilities of the regional career education consultant are:

-

1 Rroviding technical assistance qg'd support to school districts. “This responsibility includes:

a. providing information on career education to decision makers at the district level;

b. .supporting the development and dissemination of career education materials;
S assisting the state coordinator in pro§/iding inservice training exp'eriéhées for school
districts, institutions, and-agency staff; and' . ‘

AN .
d. . promoting the orderly articulation of experience across educational levels.

" These objectivés are accpmplished in two Wways: (1) monthly regional meetings for district
career education directérs/coordinators are planned and conducted by regional career
education consu}tants;and (2) the regional consultant may visit a school district upon

request to,view a problem and make recommendations, or the corfsultant may initiate

a visit to maintain satisfactory communications. - , .
2.§§Keeping the state coordinator of career education informed of probiems which may ey
iﬁn&pede the implementation of career education. This is accomplished in several ways? ~
a. providing the state career education cobrdinatqr with minutes from monthly
regional meetings; - i - , (
h. telephoning 'Qr.'v'v'riting memorandums to the state coordinator on problenis which
may surface at a time other than a monthly meeting;and - .
¢ 8\

o e &4

c. ' reporting to the state coordinator at plqnned meetings for regional career education’ N\

consultants. ) : s

- v

Although the Division of Vocational Education is the only one of the four Departiﬁenp of
Education Divisions which operates on the regional concept, the Division of Public Schogls hasalso
identified curriculum consultants to serve as career educatjon consultants for specific academic
areas. These consultants operate solely out of Tallahassee although'they are assigned to work with ",
a specific region. Theit role in the career education effort involves the following:

3




: 1., advocating the position that preparation for work, paid as weH as unpaid, is one of the goals
of education in the basic skills and subject areas; . . . «

" 2. defining the relationship between the basic skills and subject areas and career edubation;

> % outlining the role which basic skills and subject areas play in career education; . -
4. including the elements of carger education (career, educatibnal, and economic awareness;
- beginning competency; attitudes and appreciations; self-awareness; decision making; and °
> employability skills) in the planning and development of cuFriculum materials for the
sbasic skills and subject areas; .

. A4
[y
- . N Y

5. assisti'ng‘in the planning, development, and disseminatian of strategies for evaluating
career education experiendes in the basic skills and subject areas;

-
.t . B [

{ 6. where appropriate, including the elements of career education in mini‘rﬁur,n student.per-
formance standards for the various program categories and.chronological grade levels
and, accordingly, ensuring that they are included in the statewide assessment program;

./ . .
. X . ‘ -t Lo
7. including treatment of the elements of.cafeer education as a criterion to be utilized in the
textbo%ection process; ¢ ’ ) ‘

-

* 8. "disseminating materialswhich demonstrate tﬁé“hécessity for and the utility of*the basic
“ skills and subject areas in varyipg aspects.of tie world of work; N
9. provide technical assistance to local district personnel in the most effective strategies and
resources for caréer education in the basic skills and subject areas;

10. through the statewide conferences for the specific areas in early childhood, elementary,
middle; and secondary education: .

s, . - . . -
a. providing a showcase for career education practitioners within the respective areas; and

- .

.

b. ensuring that the publishers’ rep?esentativés feature career-related materials in their
. exhibits; and - - b .« ~ :
1. participating in the state career education conferénices.
. . $ . RN P

In summary, the responsibility of the field careér educgtion consultants is to work directly with

local school districts in the development, implementation, and evaluation of career education.

.To facilitate and assist the field career education consultants.in their role, each division of the
.Department of Education has appointed a coordinatpr. The division career education coordinators
work directly with the field consultants to assist them with any problems they may have in the
delivery of technical assistance, to local schoal districts. o N .

Y

The, coordinators also provide all staff development for their'respective career education
consultants, as Yell as plan and produce all statewide workshops related to career education.

.
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j T THE ROLE OF TEACHER EDUCATORS - - \

" INTHE DISSEMINATION OF PART D PROJECTS

Fe T . RutherfordE Lockette .o
N e g Lo ‘ s,

. N R .
" . . v »

- ' Thisdiscussion focuses on the need for ypcational teacher educators to assume a significant .
" role’in the dlssemlnatlon of Part D projects. in attempt will bé made to provide a background for

this discussion by: ?@scrlblng the relationship to and/or the importance of three major components :

" of viable vocational education programs. Thase tomponents aré: the local school system the state

department of education; and the teacher education institution. The autonomous and quasi-
autonomous nature of the three major, components of vocational educatiori will be briefly-described;
the basis for initiating essential cooperative efforts will be noted; and finally, specific th|ngs which
teacher educators car' do to disseminate Part D pro;ects will be addressed. ' L

- H

" ‘State departments of educailon have specnallsts wnajor areas of vocational educamn They
* are exposed to project efforts wiiich are in various stages of development throughout the state. -
They oftén assist local school systéms in developing and lmplementmg them. After prolects are -
approved, state department personnel monitor. them. The state department monitor is able to pro- .
vide input from his/her contacts with other projects as well as from his/her expertise in specific

areas of vocational education. This input can be extremely valuable. State departments of educatiorr .

can and da contribute slgnlﬁcantly to efforts of this type.
The local school systems are on the front tine of educatlonal action. Competent professlonals t
deal with a variety of programs in attempts to prepare youths and adults for entry intoand progress
"in the world of work. They ofteh make contributions to other educational objectives which go be-
yond vocatlonal development. In-discharging their responsibilities, local professionals may, at times,
develop propasals for new approaches to the solutions to problems, In the normaI process, representa-

tives of state departments of ‘'education become involved, at least to some extent, in the development .

and implementation of Part D prolects ‘
~ The third component of V|able vocatlonal educatlon programs]l_p astate is that of vocational
teacher education institutions. Cplleges and Oniversities have major responslblllty for preparing and
updating vocational education prefessional personnel. They alsb assume the major responsibility
for-research and service activities. Colleges and universities are staffed with highly prepared individuals
who are experts in specnal areas of vocationateducation, Viable professional development prograris,
services, and personnel should be utilized as an |nteg!al part of a total vocational educatlon state
system mcludlng Part D projects. . 7 : .-

.t

.- The lnvolvement of state and local agenmes in education i is so lnterrelated that they can only _
be separated for the convenience of ‘discussion.and, hopefully, some degree of understandmg In .
the United States, education is a state function. Each state'is autonomous in the operatlon .of its school
system Under constltutlonal provnslons In addition, state boards* of education have been established

t

’:’, *Goveming bodies’in local districts are. varlously known as the board of education, th€ school ‘
board, the school committee, the' board of school directors, or the board of school trustees. Througheut

thls p!per the term board of education is used as all mcluslve

.M T

~ * -

*‘\S‘ ...
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and granted the overall responsibility to provide jéadership for and the managemént of public
education within each state. Substantial financial resources are also provided by the legisfatures

ne

“

' broad framework of législative provisions (Reeder).

S / Boards of education‘in most states have'been granted
authority. States have delegated most of the details of management to local boards,
insisting only that they meet minimum state requirements. Thus, the state may require
«certain minimum salaries to be paid, not fewer than a specific number of school days -

rather wide powers of legislative

°

.pe'r year, and the employment of teachers meeting certain standards of preparation. .
- Beyond these requirements, local boards have great latitude--there is no ceilingon -
\  thequality of local schools {(Douglas and Grieder). ' )

From this brief review, one is reminded that Iocal_boa?ds of education, and local sch

e
-

L

operate.at the pleasure of state boards of education. However, the responsibility and authority

) ."delegated to local boards of education enable them to function as quasi-autonomous agencies.

s

through the state boqnas of education. These boards are accountable for these resources yvithin the

D

ool systems,

Colleges and universities in the United States grew’out of the'influence of h'igher _edu_g:atio.n in’

Europe. However, during its more than two hundred years of development, it acquired a uniqueness
of its own. Public and private institutions were organized under state laws. However, they have
generally enjoyed unusual freedom from institutional control by the state when compared with
their European counterparts. One might expect that this freedom would have led to diversity and

difference among institutions of higher-education. This has not been the case. Colleges and universities

. show an unusual amount of uniformity in legal structure, executive. organization and curricular
: {

practice (Maehiman).

. . N N . .« A ’ ) ) ’
.Despite the fact that there are significant commonalities among colleges and universities, .
each institution has its unigyeness in broad.terms. ¥

« .. !

Much of what carj be said is.common to all the types of higher education. However, each
has its own history; its own belief systegs, its own (internal and external) political

processes, jts own talents. Whether they are public or private, they tend’to resist homo-
genizatior'\?and attempts.to reduce their internal organizational autonomy. They also

t " resist-being considered-step-children to other institutions (and agencies) .(Herr).

b4

b
- Colleges and universities hold dearly to-the

renders a judgment. The principle of

* of the truth {Van Till). «« .-

.

N

.

concept of academic freedom and tenure. This

*  principle does not allow & faculty member to teach and otherwise do as he/she pleases. It holds
thf'!txindividuals ¢an teach or otherwise pursie the truth within an organized body of knowledge. -
"Should a controversy arise about what_is the truth, a jury of experts in the area of the controversy

[ tenure protects the facuity m;gber in-the pursg}it or teaching

-—

-

attempt has been made to show that state departments of education are autonomous bodies, and
- that local boards of education as well as colleges and universities are guasi-autonomous in their
authority. This is particularly true within the braad framework in which they function. These

institutions and agencies, although essentijally autonomous, are vitall

and maintenance.of virtually every.aspect of viable vocational profesf’émﬁ’a.l development programs.

e -

It gbes without saying that all states are not equally end
education. Obvjously, staff limitations may severely a

-

”

.

-
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From this brief overview of the major components of viable vocatiohal education programs, an

Q .
owed in the area of vocational teacher

ffect the dissemination of Part D,projects in

~
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.

vaimportantto the development 7
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" educators can be a major force in dissemination of- Part D project results.

R

some states. Th|s does not suggest that those states are not W|II|ng to disseminate Part D prolects
It snmply means that the burden of other tasks may, |imit, their ability to engage in this and other
service activities. With this background in mind, it is jmportant to know that vocational teacher

-

- tis |mportant that the knowledge gained through Part D prOjects be made avallable to other
secondary school teachers as well as teacher educators and state supervisors. These persons will also
profit from them. Because of the major role which colleges and universities have i in teaching, research,*
and service, it folfows that whenever - professional vocational educator needs to master new skills,
new nowledge, new attitudes, and new behavior, teacher education can make slgmflcant contribu-
tiong to them, "A ‘number of steps will be presented with the hope that they will improve the dis-
semMation of Part D projects and other 'program development~pr01ects

o 3
There are numerous instances when projects have been developed, implemented, and
orted | -teacher education institutions have been m“ade aware that they
exist. Because of the distances between many school systems and universjties, it is
extremely difficult for teacher educators to be aware of all of the projects that are
under way. In order to be assured that vocational teacher educators are informed of
new project activities in the schools, a means of informing them of new and emerging
prolect activities should prove very helpful. This will enable teachet educators to become
aware of F projects as they unfold. Project outcomes will more likely be disseminated th rough .
formal and informal discussion. Informing teacher educators of new project activities
could be made a part of the approval process.

£

. , . [§ A o
2. Teacher educators have a high degree of expertise in many areas in which vgcational
education programs conduct projects. Because of the complimentary ilities of
) secondary school teachers, teacher, educators, and state department supervisors, their 5
. inpat can enhance the planning and mplement?tlon of Part D projects. 1t is suggested '
thatslacal school systems and department of education personnel invite teacher educators
710 part|C|pate in the development of proposaIs aswell as the |mp|ementat|on of prOjects‘
_In-additjon to the value which will accrue to the prOject the knowledge of the project i
\will eécome Known to other teacher educators and to their students as well.
3. 'i'eacher educators often assign term papers which are designed to expose students to new
ideas and new approachesto the solution ofspecmc problems. These assignments could
often be improved by the inclusion of a review of selected Part D projects. Course work
" which students too often find meaningless could be made meamngful by the inclusion of
current activities. . \ . :
4, ‘Workshops can be developed which are designed to- d'evelop the partucnpant to the point
: that he/she has an operational understanding of selectéd Part D prolects The outcome
of the workshops would be to prepare the participants to the point that they can replicate
the Part D project. The workshop, so developed, could be retated to a number of locations
to make them cenvenient to teachers, administfators, and other vocational education pro-
fesslonals Teachers and.others who developed the innovation should be employed as work-
shop principals. : . .
5. Teacher gducators can be included in local planning sessmns Local pIanners may consider
extendmg invitations to teacher educators . .

. . ' T ~
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6. Local school pérsonnel involved in creating or implementing projects may want to prepare

- a summary of their activities including objectives, procedures, descriptio?'l of pretesting

and/or evaluation procedures. These could be nfide available to teacher educators.

. - - . ., . .
‘€7’. The state department of education personnel may want to prepare summaries of exemplary
. .. . projeets that have come to their attention. These summariés can come from withinor . S
- - outside of the state. .The availability of such compilation to vocational teacher educators.
. _ will increase discussion. - . ’ S -

8. The state department of education may want to encourage the use of innovative ideas by
earmarking funds for local systems to use in adopting or adapting these projects.  °

- : . . -
9. .Lotal systems in which projects have been successful may be encouraged to make project
teachers available for consultations.and/or workshops. .
A . : . . .. ‘ ¢
10, Arra‘ngements could be made_for interested personqu to observe projects in actioninor
out of the state. Transportation could be provided through state funds.allocated for this -
purpQse. k’. ' .
. - T -
11, TFeacher education institutions may wish to provide opportunities for teachers in training
to spend from one to two weeks working with project teachers. .

.

12. Local systems may wish to provide incentives for teachers to engage in developirig
projects following observations and workshop experiences. . e, .

. L o

It is the responsibility of each professional in vocational education to possess (or rapidly -
achieve) expert literacy in the area,of his/her position assignment. Probab]y't«ﬁeﬂ greatest contribu- o
tion which teacher educators can make to the dissemination of Part D projects is that of assuring
that all vocational program completors are true professionals in vocational educatién. Thi§ applies”
to teachers, supervisors, directors, and other professionals‘associated with local school systems as
well as with vocatjonal education professionals associated with state departments of education and
teacher education institutions. The major responsibility for the developmentand maintenance of
- expertliteracy rests with each individugl Although other agencies and institutions can be of assistance

R to thetindividual in developing and maintaining exgert literacy, this initiative cannot be assurried by
o amy other individual.or group.  :iC S 4 awe LT e

There are a’'number of things that _prc')féssionals\ in vocatib?él education should dojin developing
.and maintajning expert literacy. A few of these y;/‘;]l be noted below. - .

D
. - .

Membership in Vocational.Education-arid Related Organizations - . ; ,
¢ ‘ " A ) i * . -
. . ) : . . 7 -
The#® are a number of professional ofganizations which work in tHe interest of professionals in
vocational education. Some of these organizations represent local or regional interests while others
. represent state or national interest. In most instances, they interrelate jn'their concerns. Usually,
one of the concerns of professional organizations is that of.profes‘sional and technical development
of its members. Professional and technical development is achieved in part through periodic oot
. meetings, conferences or conventions. Special meetings to dea!,with specific topics are not uicommen. |
) . o~ o i . . N ‘_ . ‘ L ~_
) Professional organiZations commonly publish & journal, newsletters, arid other information which
. 4 is of value in the centinued professional and technical development of its membegs. Because of the
, : . ~ < ° ‘*f': [ . . . . ’
:ﬁ'?m. -~ . - : I

; ‘.
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specrallzatlon of individual professional asmgnment not all of the artlcles included will be of vaIue e

to each individual. However, a great many of them wnII be of value insmaintaining expert I|teracy

or in maifitaining general: professlonal literacy. . S . .
~ .

. In'addition to vocational education organlzatlons there are other organlzatlons which have .

knowledge, techn|ques and processes that are common to our concerns. Many of these organizations

~publish trade Jeugnals and other mate\ral\\!vhlch are of value to the continued professlonal or technicat

development of vocational educators. Some.of these groups have educatron commlttees which have,

as a part of their role, keeplng members abreast ‘new, deveIopments‘”The Amerlcan Welding )

e

Society, The Amerlcan Foundry Soc|ety, The Ameri ome Economics Assocnatlon The American

Dietetics Association, and The American Soclety of Trainin Development are examples. Veca-

tional educatjon professnonals may wish to publlsh the resulgs of Part D-projects in some of these

trade journals. These groups also hold periodic educational meetlngs\ They also’pfovide sepvices

to schools and other'interested groubs . . )
S : SR . o \ : R

Attending Workshops, Institutes, Seminars, and Courses
. .

.

\

¢ .

Businesses, industries, and government agencies often sponsor workshops, institutes, and other
programs which are geared to improving,the performance of the partlclpants Colleges and univer-'
Sities often offer short and regular length workshops, institutes, and courses geared to upgrading pro-

- fessionals in the field. In addition, new or revised courses are of valuetin mpgovmg the performance
of.prafessionals in vocational education. There are times when a course wh|ch has been substantially
rewsed bears onIy slight resemblance to the one it has replaced. -

An |mportant means of keeping current with new developments in vocatlonal education is through )
.the use of infgrmation retrieval systems. Vocational education material is retrieved through the
" Educational Resources Information System (ERIC) . which is headquartered at The Center for .
Vocational Education, The Ohio State Univer8ity. These materials are readily avajlable through most”
college and university libraries and through many publig li rafies. The location otg ERIC materlal
in the variou$ states can be obtalned from the resea:ch cia;rdlnatmg unit assocrated wrth the state
department_of education. 3 . .

- % Al
’ -

v

K * Information whlch is stored in the, ERIC system’ can be accessed through elther anual or
.~ computer searches. The use okthis system is not only valuable to professionals in vocatlonal edu-
cation but is Imperative to thelr keeplng up to date : .

L ~

\
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Recommendation . ', ] \Z .
T s recommended that each: teacher supervnsor and administrator in vocatlonaledu tion
* become.a true professional in the pursyit of his/her responsibilities. Collegés and uriiversities stand

L4
ready and W|II|ng to be of assistance to, ybu when. invited to do-so. _— = R
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., ! -~ DlSSEMINATION—MAGNlFYING THE R AND D DOLLAR =
A Buane R. Lund o~ ‘ > ’
> BTy - . I \ i >

B " Each year the federal govern en\t Ione now allocates nearly$20 bitlion for research and devel
. opment in all fields. It would be dif-f-ree?t to estimate how many more billions are invested by state
-and local units of government. Hopefully agreat deal of riew. knowledge is being generated. But if

- this new knowledge is not broadly disseminated'and- put to'everyday use, the cost/effectiveness ratio
‘ of this gigantic mvestmeht becomes unbearably low. Historically, Congress has been generous in its

-~ support of research, but, quite frankly, many congressmen are of the opinion, that of all the R and D
programs in governments education probably does about the poorest jOb of dissemination. ’

&
/ Congressman Albert Qute (R ~Mn.), ranking Minority Member of the House Education
Commlttee and Roman Pucinski (D.—lIl.), former Chairman of the House Education Subcommittee
on Education, have both expressed on numerpus occasions their frustration isappointment with .
the effectiveness of the dissemination efforts of the Education R and D-com ity. Those directly
.. responsible for the vocatibnal researgch and development efforts in the U.S, Office of Education and
. ' the National Institute of Education (specifically Howard Hjelm and Corrine Rieder) rgcognize how
L critical effective dissemination is to all of their programs and they and their staff people have
) devoté’a a tremendous amount of time and energy to deallng wrth the problem
e - T e 4
If webok outside the _education communlty, we f|nd many effectlye modeIs for d|ssem|nat|on
Perhaps the best kpown is in the field of agriculture. The R and D efforts of the land-grant colleges
-and ugiversities bee@successfully translated into farm practlces in reIatlver $hort periods of

* 7 time through,gj;e gzlversrty extenslon and.county agent systerm: *

’We«.have ah’ exchent example in our Stgples Vocatnonal"Te"hmcal Iristitute wherein a research

L., - and dent raticn. |gat|on farm has resulted i more than 300 farmers adoptlng |rr|gat|on practices
. ' iroursg aregAn ‘the past elght years. ° . SR . et
v ‘ » - * . - B N
. Perhd@s the best exé%nple of tt;e @issemmatlon.qf succeszuI practlces in the fietd of business is
. in the ar fast food' franch;ses in MacDonalds, D‘a’nry Queen, Burger - Klng, and others can -
Tt literally guarantee, success to-thdse w wuH foIIow the|r fecommendatlons .
14 ‘g‘
- .. » '3 -
, - In. the field of |ndustry, companles Ilt’erally stea/ new technlques and knovylegige from each
.o » 8ther,, R : _ BN
7>~ - . !

o . s N / .{ . R
Agrnculture business, and industry dlffera 1 edugation in that they are profit motnvat‘e\d
However, in the area of health—where the proﬂ i centi‘ve is only slightly more relevant to dlssemma-
. tion than m our professlon—new knowledge and techn q%yes afe much more rapldly put into everyday
use. . . ) . . g - “ _‘ A - |
- t. A} \
Perhaps we are guilty of a sin of omissiens by not c‘bnsultlng more with dlssen’unatlon experts »
these other dlsclpllnes and no doubt there is mych we could fearn from Madlson Avenue.
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\ﬁ Nevertheless,(we have had hundreds, yes thousands of examples oT'th{t)ransfer of succem
dlcational practices from one institution to another. Why do the results of some R and D efforts
find their ‘way into the classrooms-of our nat|on whilecothers do not? Why areé the successful teaching

~in trying to find answers to these questlons ’Asearch of th Ilteré%re gives us some insight.
s .;\W ‘J 2
Glasser tells us that a study of the adapters%’t~ new |deas methods, and techn|ques may beas =
profitable as studying the methods and techn|ques of those who have.been responsible for the
. dissemination process. He talks about the “‘complex human problem’’ of "how to get organizations,
institutions, and individual decision makers to develop an attitude or cllmate of nondefensive,
. open-minded willingness to review their standard practices, coupléd with a receptnvnty to change whlch

. may be requnred in-order to utilize promlslng innovative procedures or policies.”

entlre natloj while others go unnoticed? A great deal of oney and human energy has been invested
W

’

GIasser goes on to list what he calls the ""five most reIevant factors’’ in influencing the likelihood
of utiljzatign of a particular innovation by others:

1. Aleadership style that sets a role-model of willingness to er?ter.tain challenge or criticism

of one’s own operation: a style that encourages a nondefensive, self-renéwing organiza-
tional climate which in turn facilitates open three-way communication (up, down, laterally);
provides opportunity for perigdic review of the organization’s goals, practices, and program
effectiveness; and yet affirms-respect for staff compegnce and rewards, or sanct|ons |nno-

3 i vative problem solving efforts. .

‘
L]

2. Capability of staff and avallab///ty of necessary resources in a potent|aI user s setup to
implement the ingOvative practices.

o~
-

’

3. Suitable timing: having one’s attention,turned o the innovative |dea at a time of °
specially felt need-or under a set of cifcumstances.that promote recepfivity to the |dea

4, .Sens:t/wty to context factors such as customers or clients, communltles governmental
. controIs and public opinion. The way in which an organization perceives its relatlonshnp -

. % L R ~ #to its larger social context is an |mpor'fant determlnant of the kinds of change it wants
' .or can-accept. P -
D P
4 ) 5. Skill or organ|zat|onal leaders in working through res:stances that may be mounted against
g any glven proposed change. . .
-? . A"

~ .Lookingatitin anojher way, Glasser lists ten "'forces”’ wh|ch have been h| th influential in |
con5|der|ng strategies for bringing about plamed change. l—ie has identified these ten!forces as

needs" thus: . .
. o : . .

- 1.  Need for Jeadership (stimulation, er;c;yragemer(t posmve remforcement direction,
<o climate-setting, role-making;, tena/l ness, canniness in planning strategies and fo|t0w~ -

\_‘ through provided by the leader (s) Qﬁaclslon maker(s}. . ‘ e -
| e , 2.5 Nged for outside prgssures or.changes that impinge upon an existing system and convmce
|t that it needs to cfahge—or slmply fg}'ce it to change L g
e e e . 5 ]
- >

e 3 Need for'surface information from outside or |ns|de, suches egosyntonic feedback of o

- ) ~ progress that kindles desire to surpass prewous aehleve’ments
N ' . . B /7 :’: - i . B e ° . ’ - .

re
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-

. e g

. - ’ . ) - /
4. Need for aroused will on the part of people wnth sofpe mﬂuence in a given sjtuation;
, & concern and feeling. of urgency in response-to perceived crisis:: recognition owor .

|mprovement aspiration toperform better ) s, v ' =~
o . S ' ' )
5.« Need*for incentive system that provndes rewards for- certam changes or Kinds of be}xa |or

6. Need for legal, admlms,tr‘atlve or rule changes affecting existing system /'/

Need for structura/ reorganlzatlon organization rearrangement. -, , .
- 8 Need for stlmulat/on of shared lnterest in learning about hew to solve-¢common or given
. ‘problems; percelved need for mterdependence—for working with others to solve certaln

. problems - . - . S

9. " Need for sufficient resources that are available or that can be created, begged borrowed K .
or stol\n to carry out the given change. - :

10. Need for Interna/ detenorat/on the corruption of the spm\t of humanlty and’ |ts organiza-

- tiohs, the contagion of inner disintegration; or at least the onset of boredom, loss of : ’

X[, - enthusnasm or drive, flagging of zeal or interest . .. and thus increased readiness for change.
¥ ? [
" Early last year the Stanford Research Institute made an evaluat|on of the Nat|onal lefuslon
etwork for the Office of Educatlon Someff its findings are particularly significant; let me para-
phrase them: ~ . R

1. The superintendent-of schools is probably the most influential change agent.

2. - Instudying the teachmg staff of sc@ols identified as adopters of mnovatron-practnces; a

high correlation was found betweeft innovativgness among teachers and the following:

(a) level of education, (b).morale-or job satisfactian, (c) attendance at out- of- town educa-

ot . tional meetings, and () varied experiences outside of education. ) e
- e . b Y

B V< X ““*Prolects mitnathd@on a problem solving basis were mol'e likely to be |ncorporated into. the

- .

~-. .. 'permanentschool program. ° i AR “ T,
4. Other incentives for individuals in the adoption process included pressure or coercion, _ ' ~:
subsidies such as addmonal funding, #hd increasedprestige resulting fro?successful

-

|nnovat|on . . .

. : Lo ' : L
5. ' Factors reslstant to adoptlon included: - (a) the absence of an effectlve changemt i
- -~ {b) amblguous goals, (c) igw mterdependenCe among'staff members, (d) varied abilities
among both teachers and'students, (e) role performance invisibility, (f) monopolistic. = .
" “character of schoolsgiving educatlonal services to the community, and (g) increased
* wulnerability of schools to criticism as a result of increased vmblllty through new pr0grams

- v
6.. Other deterrents inciude the "spare resources of small d|str|cts and the ’ cumbersgme
bureaucrat:les” of the large districts. . ’ s et
It may be noted that in studylng the literature on our subject.most relnforcmg elements for
dissemination, as well as most deterrents, come under the heading of “human factors.” Dr. Marvin
‘Feldman, Presndent of the New York Fashlon lnst|tute supports this t:oncept in h|s "Old Lady

‘om . . £y,
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Bloomstrom'’ theory of why new programs or innov%tions work in one setting and not in another. . .
Feldman says that “given reasonable financial, administrative, and community support, the drfference
between success and failure usually boils down to oneé or two individuals, seldom more.” He states
that at the end of several years with the Ford Foundation, h& was directed to visit the educational
pro]ects he had funded and make some evaluation {admittedly rather subjective) of the programs
_in terms of trying to identify why some were apparently more sugcessful than others. He concluded .
& . at the end of his very first'visit to a project that the key to the success of the program was an
older teacher who was commonly referred Yo (and not, always with affectlon) as "Old Lady Bloomstrom.”’
N As Feldman continued his visits he found that whether or not programs succeeded or did not
" do as well depended on whether or not there wasat least one ““Old. Lady Bloomstrom’’ involved.
Sometimes these change agents were teachers; sometimes they were project directors; and .
occasionally, they were administrators. Usually they could be characterized-as energetic renthusiastic,
oufgoing, physical (sometlmes they hugged kids; sometimes they shook them)yand had sensitivity
for others. Z _ e .
o N o -7 . c
= In conclusion, 1 woqld like to shaMu om:.experlences—t at is, the exper|ences “of
Independent School District No. 793, Staples Area Schools, in Minnes ta. Since 1968 we have'led »
our state in the number of dollars per pupil regeived from federal and foundation grants. As a result
our students have been the beneficiaries of numerous new programs and teaching techniques. Evalua-
_ tions indicated that nearly_all of these projects brought us something new and worth thé investment.
However, the dissemination provnded for each of these projects was quite minimal. Nevertheless,
through publicity and word of mouth many visitors did come to our school distrlct one elementary
school had ‘more than 4,000 visitors a year for several years. In the progess we did learn some things
"about dissemination. Although no systematic.study. was made of adoptions, we came to realize
that programs, techniques, teaching devices, ete., developed jn Staples were having an, impaeton *
other schools. We concluded that because of the'hu ndreds of thousands of dollars invested by the
state and federal governments and by private foundations in our schools, we had an obligation to
make a more systematic effort at disseminating the fruits of our work. A proposal was made to the
Bush Foundation to thus magnify the dollars already invested in our district through a dissemination
project to be cailed “TRAN:Sepp.” Funding was received, and we proceeded to reach out to the

V-

- other schools of our state. Just like the “kids" we teach, we learned by doing. As it turned out, the

experlence was worth more than all of the information we ' had gleaned from the literature or the
advice we had received from’ t/hbse who had been in the business. e \

-

’

. -

‘Based on the stccess of Tran- Sepp, we were recruited by our State Department of Education
_to participate in the dissemination of validated Title 11t projects and were given that responsibility
* for.both northern and central Mlnnesota We are now in the third year of that project, and we are
still-learning. . R X 3 “y i
: 8 . . .
es, | would like to share with you a féw conclusions which may accent
onference or what you will f|nd in thelliterature:

Based on these

People do make the difference, both in the case of the d& minating institution and the
adoptlng schools, Those.in charge of dlssemlnatlon mus eaIIy *belle%e in the product.

- . They must be able to demonstrate an enthusiasm for what they have to disseminate. A

But, the ability to sell must not,be a substitute for sincerity. The disseminator must’ .
have mmitment to his/her product and he/she must care whether or not other schools

or teachgrs adopt what he/she has to commumcate -
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y .2 Theeemphasls and primary concern must be with the adapter (the recelwng agency or

. ) individual). As one of our fagilitators puts it, “the disseminator needs to become

. |nt|mate with the adopting school.”” The school’s or teacher's needs and interests are -
" paramount. The teacher may need help in identifying the problems -and stumblmg blocks
to be faced in his/her baliwick, and guidance should be avdilable to help him/her solve -

FRERESER these problems ?6 If, at the end of the teacher’s first contact,wrth the dlssemmator “he/she

.

. is not convmc that he/she wants and needs the new idea or concept or tech nique,
CTN . the cause is lo On the other- hand, care must be taken so that the disseminator in his/he
’ - enthusiasm does not sell someone a product he/she does not need or'which is |napproprlaf@r
.8 "Learmng Bazaars" are an effectlve device for dlssemlnatrng the results of educatlonal
‘ II"I/DOV&IIOI"I We have found that it is most helpful if “the displays and ,general decor are
- ) excltmgand conducive*to creative thinking. We also try to feature* “g.number of techniques,
‘/‘ learning games, projects, teaching devices, or concepts which can be easily and cheaply |
. . adopted so that everyone erI—hopefuIIy—go away from the ""fair* with somethmg he/she
, |sI|kely touse. = . B
.- ‘ Lo C A
"4, Dlssemmatlon works}'(ops or igservice prografns must be both interesting and fum, /
. Agaln the presenters must know as much as possible about the adoptmg agency. )
\ .
N 5. Ifthe proposed mnoyatl.on is gomg to mean sizeable changes in the school or even in
oné clagsroom, it is critical that those whe will be most affected and most involved in -«
making the changes have the opportunity to visit on-site the program under consideration.
/"Teacher travel” is one of the very'best investments any school can make in its staff.

~ 6. . Replication usually costs only a fraction of innovation. But there is usually some addi-
tional cost to get a new program under way. In this day of fiscal crisis in our schools, ’ ry
*mini- u.plementatlon qrants are critical to succeszuI dissemination. ’
7. Ih summary, people do make the difference. I don’t have much fa|th in drssemmatlon\/
- via the printed page. To quote a télevision commercial m our part of the country, *
< o is people helping pe)le" that\ makes the dlfference i *

. . - . s." oy

. As our schools are caught in a financial crunch, we should probably take ser|oust the old adage,
. /"lf itain't broke, don't fix it.” And yet in another sense, the fiscal crlsls facing our schools dictates’
n urgent need for deyeloping more economical ways of educating the youth of our country.
_.Furthermore, the truth of the matter is that our nation can afford to aIIocate many more dollars
" to education, but this is not going to happen until the faith of the people in‘our schoolshas been
- restored. We have a truly critical need for new technfques, pragrams, dnd devices to help.our
teachers do a better jOb and, then, to d|ssem|nate this knowledge acr'oss the length and breadth of
our country ucml itisin everyday .use. . . . o o
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OF PROJECT RESULTS

Joel H. Maglsos
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.The purpose of this conference has been to increase our ability to dlssemlnate the results of
our work. Dissemination of results is only one part of a strategy that might be used to achieve °

impact of innovative projects, ‘What has been the record in achieving impact with R&D-based
mnovatnons? One |mportant study reports that: '

. the avallable datd does not indicate that vocational educatlon research and deveIop
_ ment (R&D) findings and.products have had an influence on the knowledge sk:lls or
employablllty of large numbers of students (COVERD, p. 1).

Another study (Deve|0pment Associates) indicates that the contlnuatlon of actnvntles at Part D
groject sites Has been disappointing.

- Notwnthstandlng these earlier d|sappomtments we all wouId like to have an |mpact We know
that.our impact won't extend beyond our immediate contacts without dissemination, possnbl';l ona

- national scale. There are some existing systems which facilitate, dissemination. These require that
.our results be put'in-a form that is acceptable to both tHe systems arfd the potentla users Our ex-

.

perience w1th dissemination tells us that:

. ;"f\:so&much of our reportlng is poorIy done our re/orts~are what othersuse to judge
; A. \.) - . K] ¢ l . - . (o ‘u I
; i
. § 2 )Our mformatlon resource systems and dussemlnatlon’ Retworks won t ensure d|ssem|nat|on
; of specific information; even so, we ¢ ren "t usnng these systems and networks to full
g‘ hdvantage. . f . t ,
il ~ > o
i 3. JMost of our target audlences need.frelp in pasmg through stages of awareness, mterest
i [evaluatlon trial, and adoption. . i .
,‘ /- " « i -~ N 4 .

1 > xa‘

4. | Members of our target audlences adopt at dlfferent rates; some want our work before it, v

is done, others aren’t aware or Interested until nearIy everyone else:i |s using it, if ever, '
1 “w g ‘ Ve ) -

and products are easler to, adopt than others those more dlfflcult

~ )
o,

x,

‘Some’of our findin
_ to-adopt will require more |ntens|ve dlsﬁmmatlon efforts.

q 3
. ¥

-

_n vrew of these observatlons I've organlzed thls presentatlon to |nclude

| N ,
1. Preparlng'reports and pubhcatlon’s N : »
. o - | .
} (2 }Usmg the mformatlon resource system, and ' v
4 ‘ ) ¢ ) . Z . N ) “y. -
14 3. }Helplng target aud|ences adopt |nnovat|ons o e
;:' . R ‘ : o ‘”- ' P N
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- o PREPARING*REPO RTS AND PUBLICATIdNS
oL LT i - ' -
. One project director imagines Heaven as a place where one can do.research without ever having'
y - . towrite aYeport.- One of the first project directors whom | ever knew complainé?:l that-the reporting -
*_  required by his project sponsor left very little time for research. Another confidéd that his most
__~ difficult task was preparing popular versions of his technical reports. Still others squeeze a phenomenal

e ‘number of publications out of a single project. Publication is the principal earthly reward for some
. ‘ project.directors. It is the'means by whigh they communicate with colleagues, record théir findings,
b, and qualify for promotion. The primary function of all reporting is to inform. In our field we have

the fesponsibility\j actually fmprqvin”g programs; in fact, the téw vocational education legislation
says a contractor must “.... demonstrate a reasonable probability that the contractawill result in
improved teaching techniques or curriculum materials within 5 years. . . ." -

- .. C e ., R . ' \‘

Yy .. .

.. Desired Characteristics-of Reports and Publications ',

s i -, > & ' . ' .
- Reportsxgrpublfwtions, to_e‘f_fectively communicate, should have several characteristics:

- . . . S : ~

S R They@oul? be based upon/f_g(z@ll data. - | ' T .

, ’ - . T, ) ) « - = a %:- . . LA
\\ 2, They should be.wgtten clearly, éoncisely, precisely, and phrased in unambiguous language.
» /! * " - L . B M .

\—S\SZ\They should be organized logically, with a consistent style throughout. . ™ -
. : { "4. They should be W(jften inatone 'ofz‘appropriate modesty. ' ' ’
. \ NN o .
’ © B They should be targeted to the audience for which they are intendeds

. Different readers of reports’or publications méy,have different purposes. Some may draw inferences
for policy making. Some are looking-for solutiohs to probler‘n\s: Others are looking for a basi$ for
‘further work. All will make some judgment abo&.n,t the quality g)i’f a spgcific project from reading .

the report or publication. ! W ) j
';'\ . A ' )- . ) :: e ‘ ,?l J ’:, . .
et ’. ; P . R . ‘ N - l‘- / . — [ R
Co . ;o Roates to) the Readership .
< ¢ <

4 Who are the readers of réborté and gublicaiibns? First of'\éll, I tk;inlg we should face up to the

' ) fact that the readership is very small. Sponsors Yequire.reports'and publications, and We presurrie that
~ they read them. Frequently, they pay someone else to critique or analyze them. When the work
. - . involves a policy question, p‘d}fcy makers or their advisors will be interested in tHe conclusion from

which they. can draw implicatéqns.' This,grﬁp_i.n ludes Iegislatb'rs, Board.members, and advisory ™
..groups. Recommendations V\5|II be heeded to-the extent that they are relevant to policy makers and

the pdlicy questions. . Administrative decision makets may be irjiér_ested,‘tc;o, jf the recommendations
are practical and undetstandable. However, few. of these groups actually read the reports—they

. depend on someone’s summary, if-only the media’s.. The diversify of these groups suggests that one’ -
publication will not serve all groups equally weli. { ol . T
PN N -y .‘ . ) . { - - ‘ . ' . » R . ‘e
orted in two,or more forms. First, the spansor usually expects a final

oY *

- Project work'is often re

|

- ' technical report meeting certain specifications. ' This report-isusually jn the form of duplicated
- - typewritten manuscript; It mdy find its way inﬁ@‘a national information system suchas ERIC and
T L .be}a,vaila,ble in m,icrc;fggm or paper copy-from-a reproduction 4service or library. .
} ¢ A ' g . “a : ' ’ P ) .o '
Pt H I. 1 T fli*-ﬂfg», ¢ ' A - A * ' : LU R A
Ty Yoy T Vo %55‘ ! e . [ # );" /?L/_.‘- ' y . / -
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regular subscribers who selectively read articles'of interest. Such periodicals as the' American Vo-

cational Journal, Career Education Digest, Journal of Career Education, and Journal of Vocational '

Education Research would be likely placep to report innovative projects.. Each would require a
different sIant Tt's best to review the perlodlcal to which you plan to make a submittal,

-

intended to help you make your report acceptable to an lnformatlon system and thereby avallable
t0 others aII over the hation.

.~ Organizing Reports‘or Publications
3 .

s It is much easier to write or read a report or publitation which is well organized. Following '
some conventions and using common sense will go a long way toward improving communication.
We have all read papérs which were seqtienced poorly, had serious gaps in argument, contamed
extraneous information, or beat a few points to death Therefore, the wrlter needs to begin W|th
an outline. ) <

(.

An Outline ) , ) \ '

The following outline provides some guidance for the format of an R&D report and organiZa-
tion of the substance; however, specific outlining.is necessary for most research publications.

1. - Front Cover _ .
& . " - * -
* 2. " Preliminary pages: ' e,

Author's Abstract or Summary o

Pref — o
reface , e T e e

Table of Contents ' et ‘ ’ i
‘e List of Illustrations and Figures e .
.o List of Abbrevnatlons and Symbols y e :

¥
"o o0 0

, ? N . : A M . *
3. Body of Report ,' R ' [ &
- ' Rl Tt ‘
. [ Introduct4on including a Statement of the Problem

e Methods of Procedures | . ; .
' - @ pRestlts B : - -
e Contlusions '~ . v g

° Recommendatlons ! T .

- ! KRS ’ . L
4. sSupplemeéntary and Appendix I\éla;erials:, N S =

v
\

. .e Bibliography or References - - y "o L .
o . e Glossqry of Terms ‘ gt .
' é -Appendixes . T
e “Pictures orlllustrattons L St
" e Tables , :
# tndeX
- Ty . N Q.

. 6. Back Cover. | o

s ) .
A \ ! - 3
A, B €1

i o b ¢ @ , .\ sy

7 . . . - ' " oo

with respect to formal reports@e style is more starjdardlzed The: followmg suggestions are

Tltlepage . - . : ) ¢ ‘ l‘xtrv s

'

T

-

* Another way to share our wark is through proi?smnal journals and m&gazmes These have\\.\ R
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Outllnmg . ) N . 2 .

[

. Most of us Iearned the rudmfents of ou;llnlng in elementary.school and have apphed it ever
since., Nevertheless, we need to keep a few'points in mind.

1.  Theonly single heading"is the title. ' . .,

° -~ - .

2. Main divisions must be thosen.
3,  Main division heads shodld cover everythlng, be mutually excluslve and be consistent

. with each’other.

N -
a

N . ¢ . & " 'S

ubhgads should be earried to as many subordinate levels as possible.

7. ” Labeling can be donéhy.
decimals. :

Writing to an outline is much easierjin the
o c. ‘e )

Style

. Headings and subheadings in the final manuscript will follow. naturally if.there is a g d outline.

The proper use of headings and subheadings contributes much to.a publicatlon sc\g:}nmun ability.
abi

. Most writers develop preferences, and | have mine. A style manual such as Tur. PA can
. - be helpful in-developing a style. . . \
. A style manual also is helpful in developmg refereace notations or footnotes The whole idea
" ., qfraeferences-and footnotes is to give proper credit and to assist the reader in locatin the reference.

_ The very reputation of a researcher rides on stm’{t avondance of blaglarlsm not to mentlon copynght }
mfnngement ;

- - e
. ;b , .

1 D

. ‘ ' (: e " ~= I ! ! , M
o . Commumcatmg the Cohcepts o ' Lo
. o .

o | habpen to belleve that the test ofa wnte;i is h|s or. her ab|I|ty to cgmmunlcate clearly and that '
_Fte snmple declarative sentence.is one of the most powerful communlcatlon tools. Statistical ex- .
. pressions are communicative to those who have Iearned the language, but tables, fjgures and pjctures .
are mork.communicative. Too much of our I|terature contalns unnecessary techmcal jargon and

N i
Py ‘

Yoy compllcated sentences. o b o
‘ S . 3 } ~ be oLt
KT ’ 1 : { ) ‘ : E . ? * . .i : - 1
.. Using Language Effectively T {re .. ]
N - O Py © N -0 { 4 ot l ’ ’ «
e _ Concrete rather than abstract Ianguage can help, for example a znpper is more concrete than

* the.word fastener Fastener conjures up 1mages 'of buttons, bows, snaps, nails, bolts, and sérews. | . .

once saw handcuffs fastening a man tora post. Rosmve language commqmcates more effectlvely

s .
. - P \ )
' ! -~
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than negative~er ekample, | could have said negative Ianguage is Iess effectlve than posntlve
Economlcal language is more effective. * N X

1, .Avoid replacement of working verbs.

-

"." ® reduce vs. effect a reductlon
° /mproves vs. operate to |mprove

2. Avond unnecessary words.
© e Ffvs. in the event that
° because vs. in view of the fact that

3. Avoid redundancy.

® audible vs. audible to the’ ear
*e® redvs. redin color

4. Avoid beifig ostentatious.- F

® end vs. terminate
® begin vs. institute

5.” Use decisive language.
e 3'mm vs. negligible
® 2'kg too much vs. excessive

6. Use precise language.

- '@ stress vs. strain ‘

L ca/’{brate vs. adjust . i ,
Nothing beats airlgoroys review by an Umnvo1ved crmc It is amazing how Ianguage is perceived
when unencum ered by the exper:ences of the writer. The readems aIways right.

1

. . / . . ; {
. i . . : .
Representmg Data ‘Efflctwely - ’ ’ . SR o

. “ - ny %, Vg
e 1t has bee sa|d t at there, must bé sufﬁcgent data and that lt must be Lepresentétive of the

domain under treatment. Dataare 3e numerical representatlons ofa phen menon, ‘It is usuaIIy
édvnsable to graf:)hlcally plot the mfgrmatlon : .

5 1 } °

Three statlstical representatlons are commonly used measures of central tendency, measures
of dispersion, and carrelations.. Measures of central tendengy include the mean (average), mode (mtgst
frequent), median (halfway point), and'quartlle (boundary of four intérvals). Measures of dispersion
include the rande (lowest to hlghest) average deviation (averafe deviation ffom the mean), variance
(méan squared evnatlon) and standard deviation (square root of the sum of the devnatllons,squared
divided by N). il)here i n be pos:tlve correlatlons (up ta +1.0), negatrve correlations (up to ~1.0);
I

and no correlations at-all (0 0}. None‘ of these requires explanatxon to the experlenced reader of
résearch. But are th;readers going to be researchérs? . ; § '

¢
- ~—

. = " (S
4

i - LT , . s

114

1

. .
’ s
E RN

Y

{
i
.
i

.o

3y — e e e

|
|
|
Z
‘.



EV
v

“Tests of statistical significance (representations which show the chance of error) do require
some explanation in the form of equations to*assure the reader of the technique and allow replication.
But, again, are the readers going to be researchers? .

T

Most statistical representations can benefit by a figure, table, or chart. For example, a eontingency
table is essential to the’interpretation of a.chi-square numerical representation. A smooth curve or a '
histogram brings a batch of data to life. i . T ) s

o .
, . -

» Schematics . - ’ .
.Various systems of schematics have been developed. For exarnple, pipe or electrical schematics
are essential to_the builder or repairperson. Organizational charts illustrate the formal structure of én
agency, if not the actual or informal structure. Information flow, plant layout, matetial flow, and
process.systems can hatdly be representéd without illustration. Guidance can bgfound in existent
literature or from templates available on the market. =
. . . S
Appended Materials B \

+

LY
!

"The appendix of a publicafidn can be useful in at least two ways. Itisa place*for essential back-
ground materials. It relieves the main body of the text.of expanded detail that might divert attentjon
and break the flow of thought. But even an appendix can be overdone; moderation is advised.

) & LN ° :

A}
L]

Preparing the Manuscript - . .

A final camera-ready copy of a publication should observe all &f the usual conventions. Because
it is likgly to be part of a.microfiche-based,information system and is likely to be photocopied for
several generations, it should be typed double-space in high contrast (e.g., black on white) on high
quality paper. A gobd test would be to.subject the original copy to three successive generations of
photocopying. If it is still readable, it will yield good migrofiche, but don't submit the third
generation copy to ERIC. Send the ori;ginalc! ' . 3

v v .

* Top, bottom, and right-hand mardins shoul’,d_be one inch. Left-hand margins should be 1% ~

inches to allow for binding. Pages should be humbered consecutively in Arabic nuimerals centered at

~ the bottom of the page. When printed on both %ides, place odd-numbered pages on the right. Filled-in -
.oribroken letters, illegible text or illustgations,“qdd sizes, or other imﬁerféqtions are not acceptable for-
EF,;IC microfiching. Pages of all material should be 8% x 11 inches. Anylmethod of binding is -
agceptable tc? EH’I;C. / f S o [ iy

.

o Con

. i
: 3 : 1 | ‘ ,
VoL —~_. Submittalto ERIC _ - . . \
. b . i } B ) Lot p o T
' Until September 14, 1977, there was cause for confusion about getting materials into ERIC. 7
W_ith.the move of the ERIC Clearingholse.on Career Education to The Center at Qhio State, this
should no Ionget;" be a problem. For final reports of projects fupded gndér Part D the procedure is
to forward these through channels. Restnass,ureg that they are*slnt to us )by USO% and that we
. . . K ¢

dd keep track of{them. oo |
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,» . SYSTEMS AND NETWORKS

. " Vocational education is served by a national information resource system and a linked dissemina- -
tion network. The system’and network provide a channel for EDP to disseminate its findings and for
. educational practitioners to find solutions to problems. Knowing how to submit and retrieve materials .
is impertant to EDP workers—so is knowing the potential users of the system in_avoiding duplication, -
building on‘existent knowledge, synthesizing earlier work into theoretical constructs, and discovering
"gaps in knowledge. The linked network of research coordinating units (RCUs) makes vocational
education unique among educational fields, but progress is being made at the state education agency
v level through NIE’s capacity building program, ) - s

o o K

ERIC—The National Information System for Education

The Educational Resources Information Center (ERIC) is the national information system for -
education. It is made up of an ERIC Processing and Reference Facility, ERIC Document R&broduction
Service (EDRS), and sixteen Clearinghouses under the control of Central ERIC in the National -
Institute of Education. Documents (reports and publications)are submitted to Clearinghouses for
possible selection. Selected documents are sent with resumes prepared by Clearinghouses for input
. to the publication, Resources in Education (RIE). Documents are filmed on microfiche by EDRS.
The microfiche is sold to more than 600 standing order customers, who maintain complete E Iﬂ%
microfiche colle¢tions.- - . : ) )

. N . * ) *
o ‘ , - ", ERIC/CE—The ERIC Clearinghouse on Career Education ‘

@ o

" The ERIC Clearinghouse on Career Education (ERIC/CE) is now located at The Center for ‘
Vocational Education at The Ohio State University, Its scope includes adult-continuing education; ™
. career education, and vocational-technical education. .Vocational educators may submit their research,
instructional, and other materials to ERIC/CE for possible inclusion in the ERIC system.. ERIC/CE
during the first.year at CVE, will:.. .. Ca deow e we S TR e e

\i%?i, . N .‘ .
1% acquire 4,500 documents; | . .

. H . s

A L2 prepare 2,900 documents for input to RIE; a % ‘e ‘ : ”‘.

«

I? p(épare 1_,900j6urnal articlfas for input to Current /n’qlex tc': Journals in -Edugat;'on;"
analysis papers; + - . ) - '
! “ * N : !
, 5. 'an;éyver,.B,OOO questions from users.. R
T,Upbn’requeit, ti‘ue Clearinghouse will provider  * . Co. . e . ) :

> . 3 " .

1t
4, de\}élop 23 information

y

. A N 'in’fJormat‘iqn about the m, the Clearingbouse, The Center for ,Vocationél Educationf{and -
' . © AIM/ARN; - S e . S

' 1 !
- > . -

2 "méor:mation about the'location of dobﬁmgrﬁsir_\ the fE\RlC system qr other sources; . ‘ '

“1» LARY

, ° 3, Iisfs;of resource persons, computer search services, and micirofic;he ¢ollections in the
- . 'usyr(s own state; " * : . Do : )
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4.. information about the CIearmghouse peructs and computer search services, the Iatter
avaijlable on a cost recovery basis,

A

The ER |C system, serving-all of educatlon is supp‘lemented by Abstrac(s of /nstruct/ona/ and
Research Mater/als for Vocational and Technical Education (AIM/ARM), deslgned especially for
vocdtional educatlon Startlng wnth the next issue, |t will be renamed Resources in Vocational
Education. - . . o ] o L

With more than 600 ERIC microfiche collections, thousands of RIE and AIM/ARM subscriptions,
and hundreds of computer search service agencies avallable the national mformatlor)ﬁ“s’ource system
for educatlon is & practical reality. . A

- - ]
.

The Linked Network for Dissémination '« RN
The state research coordinating units (RCUs) identif’ed their role in dissemination in 1967.
Since, many RCUs have worked with The Center for Vocational Education and ERIC to develop
their own capacity to provide information services to vocational educators. Some provide com-
puter search, microfiche duplication, and document loan services: Others repackage information
in special publlcatlons orin regular néwsletters The RCUs have served as a model for all of edu-
cation and, in some states, served as the forerunner for a systemto'serve all of education. ’

RCUs often serve as the input agent for ERIC and AIM/ARM because they fund and coordinate -
vocational education' R&D in the state. ERIC/CE and AIM/ARM at The Center w8l endeavor to
nurture this linked network of special agencies. In the past, this nurturement has included development
of a Guide, training of information specialists, a user study, and a pilot prog?am..

>

.

Some of you may be familiar with the education-wide |nformat|on service being offered in‘a num-
ber ofistates under NIE capacity building grants. Soon, services to SEAs, ISAs, and LEAs will be avail-
able through Regional Exchanges operated by five regional educational laboratories serviced by four \

.. » = national contractors. This system will.be known as the. Research and. Develogment Exchange. NtE o

|s planhing wnth these cente¥s and Iaboratorles now.

-

‘As each of these par‘ts qf a lodsely linked nationwide netw0rk falls in place, it will be easier _

to dlssemma\te our workand ‘to learn of the work of others.” - , .
. ) : o . - ‘ \‘ ” e . 'f
f ' L ELP|NG TAgGET AUDIENCES ADOPT

j
As mentioned before, most of our target audlences need heIp in passing through the stages of
awareness, interest, evaluation, trial, and adoptjon. We can fnake some conscious efforts to help .
them durmg the course of ohr projects. . :

t . "y . > - i

i Creating Awareniess and Interest ,
. { } . ' ~
Our target audiences can hardly be expected to.be awafe of, or interested in, our projects if
they don’t know about them Here are some specific suggestlons for creating awareness and .interest:

1

& j./Er‘isure that_grant of con_tract awards are.announced in approprlate pIaces

.-
N

T2 Facil@tate gescriptiionslﬁf*yoLr(préject in.the Pro;e ot in Progress section of AIM/ ARM

N - B “ . ,«m&v

.
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o 3. "Submit brief articles about the project to relevant journals or seek announcement in journal
..~ columns (new projects, news about members, paid advertisements). ™ LS

Y e

"y 4. Present project goals, methodology, and interim findings at conventions and meetings. -
5. ° Prepare a'_proiect brochure'for.distribution at meetings and for use in answering questions, .
If interest is generated, potential users will be:ready to evaluate your 'findings or products as
: - soon as they are finished. Timing is important, because-interest unsatisfied too long will flage *

<L - .

A If you go about creating awareness and interest you must be prepaféd to deal with it, -Brochures,
' form letters, and group visitor days may be necessary to deal with the influx of inquiries. -

. . , Providing Basis for Evaluation —

L
.

. " Your report or publication will 'proviaé the first basis for evaluating your findings or products.
The-only trouble is that many would-be users won't read ybdur full report. They will believe what -
is said in the preéss. .For exampley how.many really read the Wiims study report? Most of the

people | know read about it in the Education Daily, Washington Post, New York Times, or read
the critiques and.rebuttals that followed. . /E

. °
.

. My suggestions are: - : . N
. S ' . . ‘ .
. 1. Carefullyprepare press releases in advance andhope for the best interprétation in the **
- media, \ . ' . ‘ ' ;
e : 2. Prepére brief, attractive publications which communicate the essence af your work to the
: . target audience. _ . .
- 3. - "Consider somé¢ innovative approaches to making your full report available to requestors;
/ .. forexample, the use of microfiche in lieu of paper. . - . “ - .
. 4

Involve creditablée persons in-your projects who can serve as witnesses to the process.

3 . Y q v A b .
. 5. Publish articles in journals and’practitionéf:oriented magazines which provide substantive
. " information about your completed work. :

1 - -

R . i -, B .
When évaluating findings or products, potential adopters %ma_y call on youfor.hg#p. Unless you
are available for. consuyltation on demand, it would be best to t]lse these suggestions and other -
. mechanisms to help potential adopters decide whether to try your findings or products. Expect
.+ requests for years to come. Remember that som? people start later.- .

S

- v e

e . ) 1 .o -
.

. - Facilitating Trial ahd Adoption

5.

i
B

- . ' . : 1 . N
,Evaluaiion of an innovation can be-superficial. The adopter may decide to try it because.-.

someone elsg did._But when it comes to, trial andgadobtjqn,'vthp adopter may need direct assistance.
Most of us aren’t available far this kind of help. A few things'that we can do 1o facilitate trial and
. ot ~

s H . b N X
~ adoption include:: - - o N -,
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1. * designing our product so that they can be installed without too much direct assistance;
: v e et B M .
- 2. providing:written assistance in the form of instructions or an ¥mplementation guide; .
w - b I VRS S - L. ' . -
*3. compiling lists of qualified installation consultants and making,referrals {some of these -
. . persons may-have been involved in the project as consultant developers or test subjects);» i
¢ - ¢ ’ g * [y \

e

*.~ 4. developinga training packa‘ge that can be used by othe}s;

5. facilitating the availability of necéssary materials.
S

' o . SUMMARY

A

In summary, | stated that, collectively, our reporting hiasn't been very gdod. Wé've’mﬁfﬂmd/ .
. the’fulj potential of our national infgrmatio‘n system, or we have been over-dependent on it. And -
we need to’help our target audiénces adopt our findings and products. . ’

°

Publications are essential to knowledgde production and utilization. The readership is smalls
but critical. A publication should be targeted to its audience, and audiehces do vary; however, it
_should gommunicéte clearly, fpl]owing'established convéntions of sequence and style. Outlining
-“is gssential tq organization. Concepts can be communicated more effectively with concrete,
‘positive, and economical language. Data and ‘concepts can be represented numerically and with’
figures, charts, and tables. The appendix felieves the main bo_dy of text. A camera-ready _manuscript
is essential. . The primary mission is to inform! . ‘ .
> ERIC and AIM/ARM provides a means of (1").m\ ing our findings and product accessible and
available, (2) avoiding duplication, {3) building on th%‘(work of others, (4) discovering gaps, and
(5) developing new theories. The ERIC Clearinghous 6n.Careeg Educatjon &ffers a range of:
sérviqes to the adult-continuieng, vgcational-technical,&nq career education communities. The ~
research coordinating units and.other key state-level agencies play an essential role in linking the
users.to the information s’y‘i’tem. ' : ’ TN ' -

*

g

It is not epough to_r;?epareggdod publications and make them available through a system.
We all need toshelp thé_'garget audiences through stages of awareness, interest, eﬂlaluation, trial and *
adoption. 'Tii the final analysis, adoption of new, better methods is the goal of dur work. , '
L4 ) § . ‘w;,,:g‘ﬂ-g .‘f ‘

1

3

} g




" ° " - L4 3 -
- » \ 2. - ‘ . - - '
- . . RESEARCH AND DEVELOPMENT |MPL|CAT|ONS INTHE LEGlSLATION s
- . : FOR STATE AND NATIONAL PROGRAMS : s
LT - f . .
‘ . R Lawreice Braaten : "
. ¢ ’ B

<

The state vocatlonal education’ pr;agrams are d|V|ded into six subparts Each section provides
support for program. improvement:

F 4

Section 131.

Section 132.

.o % ]
: ' "Section 133.
Section 134.

Section 135.

SéC‘tIO? 136.

P&ograms for natuonal significance may be pergr%elved from three

\
s ]

Research
Exemplary and Innovative Programs.
Curriculum Development

Vocational Guidance and Counse‘ling -0

Vocational Education Personnel Development

4

' Sex Bias . X

|

-

l‘.

I

-ment pefspéctive. [Section 174 (a) (1)1, a natnonalicenter perspectlve

s

'T'erson el Tfelmng and Development perspectlve (S

| i , .t o
. % . ] ]
- - $ ’4’ < - l ] { j . } ¢ R
; i’g o Sl " Sec. 131 j| Research _:‘1 . ;
! ‘ i H ’ i . ' i “. ; ‘ EERY 3
.’Sub;’)ort of state RCUs and for contracts ) oy RCUs—focprogram improvement involving:
\ 0 :’ i
i 1 .
. applled r%earch and development in vocathnal educatlon Y l : g
P - { H - s
' > .

experlmental developmental and pllot prog

P

fundgngs—lnclud,lng program$ 0 overcome

L

f

pction 1 72]

° rmpro\/edpurrlculum materrals?or current

My comments are divided into programs for states gnd national efforts.

These comments were prepared prlor«to the development of the draft rules and regulatlons for
.- the EducatlomAmendments of 1976. Therefste, they do not reflect any. offlctal posmon of the
Bureau of ‘Occupational and AduIt Educatigg. -

e‘rspectlves A

progr. "prove~
Fectlon 171 (alm

rams desrgned to test effectiveness of research .
oblems of sex bras and sex stereotyplng

W /grams and new materlals for new and-emergmg

w

—

0

e

J . Aobﬁelds °, . ; ;
L ro;ﬁcts in the developmient of new careers{andoccupations, such% ! e e ! l'
. » . . Lt~
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* 3 - ! i ./“ i - ” : -
o —mental and physical health a - - ] . - < e )
) * o —crime preverition and correctlo‘n ., R ) T
-5 , “—welfare . ’ -
- —education e . t o ‘. :
. ™ - <. P - : H .

- . ~=“municipal ser¥ices L - . L )
< ' —child care .- { - - _— o ' 'S
. ® - _recreation . . : . e .

' —training and developmen_t projects designed.to demonstrate: Ve .
. improved methods of securing involvement, cooperation, and commitment of both public

. #  and private sectors in achieving greater coordination and implementdtion of programs for

. employment of persons in the flelds descrlbed above RN

—evaluation of the operation ef programs reIatlng to tr’ammg and utilization of publlc
* ~ service aides > .. e
—di seminationy of the results of contracts made réfating to this.section, |nclud|ng employ-
. K__p{ant of persons to-act as dissemihators, on a locallevel, of these results.

o No contract shall be made under Sec. 131 unless the applicant can demonstrate a reasonable ‘
probability that the contract will resultin 4mproved teaching techniques or curriculum materials
that will be used in a substantial number of classrooms or other Iearnlng situations wnthm five -
years after the termination date of such contract. .- \

) . - ’ B oy~ ' .
, - . o * Sec.132 . Exemplary and lnno\iative Programs

¢ . .~

Funds . may be used for contracts, as part of the comprehenslve plans of program jmprove- .
ment ment|oned |n Sectlon 131(a), for the support of exemplary and |nnovat|ve programs, including— |

\

. {1} Programs to develop high quality vocatlonal education programs for urban centers with
high concentratlon of: , J "

\

/o ~ ’ -
i . . - -
. ‘e econ%mcally d|sadvantaged mdnvnc:uals o - ;
‘ o unskiied workers © . ) e A B
L - | T y o ‘ .
' . unen‘l;?[oyed individuals i N ) i
1y . H i ¢ 4 . : v
; ) (2) Progranf\s designed to deyélop training opportunities fPF:jI . . e
N AT TN I '3
° persdns in sparse‘ly populated rural.areas - .o e co i
i i < . ¢ ! . N ’ it | IS
- ° mdnvnduals migrating from~farms t9 urban areas | - _ C )
t i ' - H
- i i
. R (3) Programs of effectlve vocational educ’atlon for mdnvu}uals wnth Itmited English- speakmg
: . ability Co. - '
3 R ‘ ; ' . > \ , . L ;

(4) . Establlshment of cooperative arrangements between- pubhc educatron and manpower
agencnes, deslgned to correlate vocatlonal education opportunltles wnth curgent and

P : pro;ected needs of'the labor market. e i
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empbhasis given to youth who have academic, socioeconomic, orother handrcaps including
programs and projects deslgned to: . -
"~ ©
_ o familiarize eIemenTary and secondary students with the broad range of occupatlons
for whrch special skills are requrled and the reqursltes for careers in such | occupations

a

-

o facilitate the participation of employers and Iabor orgamzatlons in postse y«voca-
tional educatlon .. CQ'J

-~
R
~
7

<

N

Other provisions reIatl’ng to Exemplary and Innoyative:'
- Every contract made by a state for these programs sha-lﬁlve priority”to programs deslgned
.. toreduce sex stereotyplng in vogational education
: P — . .
L I prowde for participation of students enro'IIed in non‘pr6fit private schools
® annual program‘plan and accountablllty repert covermg the f|naI Jyear of f|nanc|al suppdrt
by the state for any such program shaII indicate?

-
N °

-Aproposed dispasition of the pro%;am following cessation of federal support.

—means by.which promising programs will be continued.

. . S -
°
.t . ) - ¢

. Sec. 133 Curriculd}rr f)évelopment .

. .
. s

| W

‘A. /Funds... may be used for contracts vyith the support of curriculum development projects,
including— ~~ s oo . . . L o
s, T .o Co. 1 ' . . IR
(1), the development and dissemination ®f vocational educational curriculum materials for new
and changing occupational fields and for individuals with special needs, as described in
e Sect|0n110 and . . *, ° -

. -ih. e

1

- <
I

»

(2) the development of currncu]um and gu!dance and testing materlals deslgned to overcome
* sex bias in ivocatlonai education progrargs, and support services de5|gned to enable teachers
to meet the needs of individugls enrolazd in vocational education programs trad|t|onaIIy
Irmjted to members of the &)slte sex. 2 , | -
' ' cry
3 B No contraét shall be.made pursuant tcj subsectlon (a) unless the appllcant can demonstrate
.a reasonable prob°ab|1|ty that the contract will result in improved. téaching technigues or curriculum
materials that will be, used in a substantial number of cIassrooms or other Iearmng situations within
. five years after the termmatlon date of suéh cong tract. . . T s\
. R ] P ? oy
: ‘ " a'\ B ' ° . : *
poe Séc(l‘M

1 . ¢

A. Not less than 20 percent of the funds avallabie to the states under Sectlon 130(a) shall be .
used tqsuppon programs for vocational deveIop[nent gurdance and counselrrfg prpgrams,and servrces_
whlch subject to the provrsnons of subsectlon ( shall |nclude— e

[ . - L s 1
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'*Vocational Guidance and'Counseling e
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(5) Programs to broaden occupatlonal asplratlons and opportumtles for youth ‘with special . Y
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o (1)_ initiation, implefentation, and improvement of high quality vocational guidance and

e . " couiseling programs and activifies; . . -

> !

y (2) vocationalcounseling for children, youth, and adults, 1ead|ng to a greater understantiing
’ T of.educational and vocational optiens; .- : - - Jo s . ®
" .. . . ) . s ) J v
(3) provision of educational and job placement services, including programs tg prepare individuals -
" for professional oecupatiohs or occupations requiring a baccalaureate or higher degree,, . ‘
. inclpding follow-up services; ’ : ' ' ‘ ¢

i e -
'1 D . L] . -

(4) vocational guidance and counseling training designed to acquaint guidance counselors with:

. R . *» = - I‘/ 4
> e changing work patterns of womeng & MR e .

\
., - .-

e ways of effectively overcoming occupational sex stereoty‘pi'ng . -
2 - - - .

e ways of assisting girls and women in selecting careers soIeLy on their dccupational .

, - needs and iiterest, and to déveldp impraved career couns ling materials which are free;
N . \ -~ . - o~ - .

' . . L4
’ ’ ‘ (5) vocational and educational counsetling for youth ‘offenders nd adults in correctional *

institutions; L . |4 - . .
» Ll - . K . e : , ; -
(6) ‘,vocational guidance and counseling for persons of limited English~speaking ability;
. 0 . v -

. : .

(1)* establishment of vocational resource centgrs to megt the special needs of-out-of-school
- individuals including individuals seeking second careers, individuals entering the job.~
market late in life, handicapped individuals, individuals from economically depressed

; communities or areas, and early retirees;and . . » .Y .
. P v . ‘ ’ A
’ - . Lo ", . . ) . LA i T
, (8) " leadership for vocational guidance.and ;haloratlen programs at the local level: & ! .o
. ' . ® RN

B. Each state which chooses to fund activities described-in paragraph (1) or (2) of subsection”

. (a), of this section shall use those funds, insofar as is practicable, for funding pragrams, services, or
activities by gligible recipients which bring individuals with experience in business and industry, the
professions, and ather occupational pursuits into’schools as counselors or advisors for students, and

~ . which bring students into the work establishments of business and ipdustry; the professions, and othet
occupational pursuits for the plirpose of acquainting students with,fhe-nature of the work that
+s accomplished therejn, and for funding projects of suchite¢ipients in whicH guidanée coynselors -
« ' qQbtain experience in busingss and industry; the professions, and other occupational pursuits which
will better enable. those counselors to carry out their guidance and counseling dutigs, "
i | . ' L A e
. \ , . . e ;

. B . M "- . AT . —“§1"§e ‘:"\
° . - s Iy . e : i o e .
° , O\ s Sec. 135 . Vocational Education'Personnel Training . .

* 4 A. Funds available to the states under sectién 1 30{a) may be.used to,support programs or
.~ projects designed to improve thé qualifigations of pers_ons‘sérvirag or preparing to serve in vocational’
* education programs, ‘including teachers, administrators, supervisors, and vocational guidance and

]

.
e s D R
. .
X

L counseling personnel, including programs or projects— .. \ i .
s s v, * 9 ! B . i 3 - . X "
e ’ ! .- L ) 2 . - . . .- .
.. {1) totrainor retra'u; teachets; Upgrvisors and trainers o:f teachers, in vdcational education! e’
o “in new arid emérging ocCupations; T . C !
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" 1(2) vi:huch provide inservice training for vécational education teachers and their staff members,
} ) tp improve the quality of instruction, supervision, and administration’ of vocational educa-
| " tion programs, and to overcome sex bias, in vocationai educatlon, programs; .
! {3) which provide for exchange of vocatlonal education téachers and other personnel with -
1 skilled workers and supervisors in business, industry, and agriculture-(including mutual
t "arrangements for preserving employment and retirement status and other -employment.
i ' Benefits during the penod of exchange) and the development and operation of cooperative
‘ programs involving periods of teachlng in schools provfdlng vocational education and of
i eXperlences in commercial, industrial, or otfier pubI|c or pr|vate emp!oyment reIated to the
i subject matter taught in such schools; _
{ i . . |
! (4) ,to prepare/yourneymen in the skilled trades and occupatlons for teachlng pos|t|ons
1 b
(5) to train and provude inservice training for teachers and supervisots, and trainers of teachers
|n vocational education to improve the quality of mstructlon supervision, and adnrinistra-
tion of vocational education for persons with limited English-speaking ability and to train

or retrgin counseling and guidance personnel to meet the special needs of persons with .
'I|m|ted English- speaklngéblllty, ani = .

") . (B) which provide short-term and regular session institutes designed to |mprove the qualifica-
; tions of persons entering or reentering the field of vocational education in new and emerging,
f occupatlonal areas in which there is a need for such Jpersonnel.

authorizing the payment, .to persons participatirg in the training programs supported under this
section, of such stipends (including allowances for subsistence and other expenses for such persons
and their dependents) as the Commissioner. may determine, pursuant to regulatlons consistent with -
i preva|I|ng practices under comparable programs &
’ . \

r - ’ ’ N e

-

Sec. 136  Grants to Assist in dvercoming Sex Bias

i
% ) B. A state may inclyde in the terms of any grant or contract under this section provisions
{
!

Funds available to the states under Section 130(a) maybe used to support act|v1t|es which show
promuse of overcoming sex stereotypmg and bras in vocational education.

° ) ' , \ ' . N
§ . ] PartB e ‘ )
& ° . . i > ‘;ﬁ, . 3 4 .
. ' Subpart 2—Programs of National Significance ° . ,
; ! .. Program Improvement

- S

"SEC. 171 (A)— FUNDS RESERVED BY COMMISSIONER SHAEQE USED PRIMARILY FOR
*CONTRACTS, AND IN SOME CASES FOR GRANTS FOR: . .

Sa.%tion's' - s ¢ “ " National Centef ) . ’ e
5 131 Research " e Conduct, Research and Development
i : M B ©
[ 132 ‘Exemplary ’ " ® Provide leadership deveIopment through' advanced
% v - % study centers
{ ® ) "
3

‘A

" 67.
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Sections ?
)

) National Center- '
o . . . s to ‘3 p
e /" 133 Curriculum ; ' I fDissemiwe Rqsultsa% s
- e } ” ! t
134 "Vocational Guidance - . . o Fagilitate National Planning and P0|ICY
: PR Development . !
S N . ; ;
. 135 Personnel Training ‘ . * »Act as Clearinghouse for information on Contracts
P, b N ‘ " made by Statesiand CommlsS|oner
- ° . » \ \:
- .. 136 Sex Stereotyping g . o ‘Work with Statés LEAs and.Public Agencies
’ ) ; . . in Developing Methods of Evaluating Programs
§ T R » dncluding FoIIow Up—
- 3 )
o " Factors Relating to Programs of N&nal Slgmflcance o
‘ . -

The*Comthissioner shatl apply the following administrative review crlterra for program and
project applications. \ . .

"{a) - The Commissioner shall'award primarily contracts and in some cases grants.

(b} * The Commissioner shall not make a grant . . . unless the applicant can demonstrate a
reasqnable probabitity that such grant will result in improved teaching techniques or
curriculum matertals that will be used in a substantial number of classrooms or other

o learning situations within five years afte_i' the termingtion date of such grant.

S ,é iy

. (c) The ellglble appllcants include aII publio and private and nonproflt and profit agencies;
’ organlzatlons and institutions, and mdmduats X . ‘
- (d} <the Commissioner may pay all or part; of the costs. ‘ ' )
Co . ! .
(e} The Commissioner may support a pro{ect fora per|od not to exceed three years. -

. - \
f) A contracf for an exempiary and lnnovatlve project shaII to the extent consistent with

the number of students enrolled in nonproflt prlvate schools in the area to be seri’/ed whose

+ educational needs are of the type whlbh the project is to meet, prowde for the part|0|pat|on

el of such students. ~ . p ! '
- f - ] . . .
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¥

- Functions L ‘ ) = - ) %1 '
o A Develop aplan, for each fiscal year: o f -
o ’ :
™ ' . Estabhsh natlonal priorities for the use of R&D funds avallable to these offlces )
o e P . 7 3 N

. Coordlnate the efforts of these offices in.order to%vmd dupllcatlon of efforts.

. ¢ i

. B. - Develop, management |nformat|on system on prolects funded by these offices in order

" to achieve: i ; . Y
/ ) ) # ' H : (
rew e @ Best possible monitoring and evaluation ~ - E ot
. e Wide dissemination of results » o .
- * Sec. 171(3)(2) ~ National Center _ A

The Commissioner shall support’ in add|t|on to the prolects of national slgmflcance a National

Center for Research in Vocational Education. - ;. @ s
- - ' - ’ “
. -Xa) The National Center shall be a noruqfit agency.| <

(b) The National Center shall be chosen.once every f;ive years.

. . {c) The Commissjoner shall appoint an advisory committee to advise thecenter. °
- - . i .
(d) The Commissioner, in consultation with the Center and its advisory committee, may
estabhsh reglonal research centers under contract with the National Center.

' (e7 The Natlonal Center shall, e|ther dlréctly or through other pubI|c agencues
i . (1) conduct applled research and deveIOpment on problems of national slgn|f|cance in
o . vocational education; ) N . _
) : . ! N '
) (2) provide Ieadership development through an advanced study center and inservige
. LT education’activities for state and local leaders in vocational education; -
‘ Q) dlssemlnate the results of the research and development projects funded by the
AR "L .center; . -,
4 . (4) develop and provide qurmatlon to faCIlltate nat|onal*plann|ng and pohcy develop-
ment in.vocational-education; » ' . .. <,
R ' (5) actasa cIearlnghouse for information on contracts made by the states for research,
. . ‘exemplary and innovative programs, and curriculum development, and on contracts
. . e and grants made by the Commmsrbher pursuant to this subpart ~
' ) v . .
: . - , AN > . .
! ' ' .~ ‘ , . o ». .
E o - . i
- . [ - - .
: 4 i PE) . - .
M - L] 1




Aruitoxt provided by Eic:

-

"7;5‘:

‘Department of Deferise Instructional Material
. 3 ¢ .
The Commnssnoner shall make contracts to cLonvert to use in local ediicational agencies . . . and
other institutions.. . . curriculum materials involving job” preparatlon which have been prepared
. for_use by the armed servnce/s of the United States

.

2

»

Sec. 172 .Training and Development Programs for Vocational Education Persannel

. Provides for: | . ARV T
£ L}

- (1) opportunities for experienced vocational educators to spend full time in advanced study . .
not to exceed three years in length; _
. . . ]

(2) opportunltnes for certified teachefs in other flelds to become vocational educators 1f those
, teachers have skllls and experience in vocational fields .

v .

(3) opportunities for persons in mdustry who have skills and experience in vocational fields
for which thereis a need .”. . , but who do not necessarily_have baccalaureate degrees
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7:30-8:30 am.

8:30 a.m.

s
[}

Q:Qé a.m.

e
3 '
*5r )

7
i

1

" 9:45 a.m. -

10:156 am,

\]

. for Occupational Education and Technology,

i 1 5 : vt
! 4
A N .
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} APPENDIX A S

. " Coriference Program {
. R “
' ' PROGRAM ! ’

I .
Tuesday, February 22, 1977

“a . Lo }

! . - . v )
REGISTRATION - " Lobby
iﬂ" » . . ‘ { 3 °
Wednesday, February 23, 1977 SR ‘
. . &} t } ; - i . ‘\ .

i ; RS

Chairperson; Cadar Parr, Associate Commissioner ‘ : i

Texas Educatlon Agency

’ REGISTRATION - . . Crystal Lounge

o WELCOME-TO THE CONFERENCE Crystal Ballroom

4 . : o .
Robert E. Taylor, Director o '
The Center forVocational Education j

EXPERIENTIAL LEARNING: SOME CHANGES
FOR THEFUTURE . R e ,
'Eugene Dorr, Associate Director . "

“State Board for Community, Colleges of Arizena

¥

- COFFEE BREAK

SYMPOS|UM: IMPLEMENTINGE{XPERIENTIAL <
LEARNING o

‘ - Joyc D. Coola Part D Program Coordlnator,' ) T ‘ v

us. ?ff.ce of Education

. Davnd H. Hampson, Chief, Division of Career ' -
| Exploration, Natlonal Institute of Educatlon .
i - i
William F. Plerce ActtngU S. Commzssmner . 3
"~ of Education, U.S. Office of Educatlon A
. 1
Cadar Parr, Associate Commissiorer 1 . .
for Occupational Education and Technology,
Texas Educatlon Agency -

LUNCH tlnd?ViduaIIy Arranged) . |
o , ' ;5 o
. . 3
“




. + ? 1 - 0
> T i - !

g
* ~ f ?

\ ' i -
S * {:15 p.m. IN'I:R%ODUCTION TOSMALL GRO‘UPSJ ’ Crystal Ballroom .
’ . . s

1:30-4:00 p.m. PRESENTATION/DISCUSSION TOPICS ’

(2 Sessions) C S
1:30-2:30 p.m. o Experiential Iearmng what should it Iook like - Room 310

and - in post- secondary education? °
3:00~4:00 p.m. ' L : ,
. Michaelita Quinn, EBCE Program Director, ¢

T

o

s

4

ot

Besearch for Better Schools; ln;c.
_ e Establishing standards for the award .
of academic credit, for projects conducted
in the community ‘ :

Ralph Baker, Field Outreach Drrector
Far West Laboratory i

\

. Exammmg the Iegal implications of non pald
expenentral learning

- Jo n Cook, Supervisor; Distributive Education,
€ooperatlve and Work Study, West Virginia

. Implementmg Experrence-Based ’

Career‘»Education a network strategy

David Hy Hampson Chief, DIV!SIOH of Career
Exploration, Natxonal Instltute of Education
!
e Meetlng requirements for achrevmg sex.falr
guidance and career_opportunities - )

’Shirley McCune, Director of TitIe IX Equity
Workshops Project, Chief State School
Offlcers Council ,jr B
i i
. Preparmg teachers for new kinds 'of mdustry
‘education cooperation
i ‘ .
,Virginia Thompson Training Director,- .
Northwest Regional Educatlonal taboratory ‘.
1 1
¢ |ncreasing the value of comhwmty resourcesites -
for experiential learning 1

%
xHar:old Henderson EBGE-Program Director,
’Appalachla Education Laboratory’@lnc»

; ’ s

. | Using eval uative information‘to persuade others
to try exemplary project results

. IR W, .=

. Elvis Arterbury, Project Director, Partners

in Caréer Education

- .

24"

Crystal Ballroom

Room 346

Hereford Room

\
Room 301

& ’ . '.
Room 302
- N ”m.\k
Room 306

Room 305

B e




-

|

‘ I

B - , ' % )

' Area between Crystal Baliroom

+2:30-3:00p.m.” . COFFEE BREAK
. - N ) l// and Crystal Lounge ,
. ; ' i . } . v
5:00 p.m. AT;I'?TU DE ADJU T HOUR | Crystal BaIIroo_m
6:00 p.m. ADJOURN . .
s ; - 3 T~

g " i .
. Thursday, February 247 199 >
) - / Chalrperson Darrell L Parks, Asé{rstant Director, * » oo
' - Ohio Department of Education, Djvision of . Y
Vacational Education ) }‘ o . .
8:00 a.m. ANNOUNCEMENTS . i Crystal Ballroom

INTRODUCTION TO THURSDAY'S ACTIVITIES

il - 8:15.a.m. : LINKING R&D WITH DISSEMINATION—THE . .
ILLINOIS APPROACH : ‘ ]
\ ) 'f . , » . N “
. : ' . Ronald D. McCage, Director, Research & Development
Section, Department of Adult,Vocational and ."
. Technical Education, I llinois Office of Education
‘ ; 2
) Tom Boldrey, Pro;ect Director, Experience- Based
= ‘Career Education, JoInet Hlinois e

9:00 a.m. .x USING REGIONAL AGENCIES IN FLORIDA : .
’ TO IMPLEMENT INNOVATIONS e
T Margaret Ferqueron, State Coordinator of Career
: Educatlomand Program Administrator of Dissemination,
‘Division of Vocational, Technical and Adult Education,

’ Florldra State Departnent of Educatlon - s , AN
}45 am. . COFFEE BREAK ~ T -
Lo R ‘", « -
10:15am. - . SMALL GROUPMEETINGS BY STATES, ~ Individual Rooms ’
. - (Part D Coordinators in charge) - "

¢ Led

“ 11:45am. LUNCH (Indnvndually Arranged) . -,
: \ : S .
1:15h,m . THE ROLE OF TEACHER EDUCATORS , Crystal Ballroor
L ' %LN THE DISSEMINATIQN OF PART D PROJECTS

- - . - . ?
. N

N ! v” I Rutherford Lockette DlreCtor of Vocatlonal . . )
: -Education, University of Pittsburgh . * ~ -~ = o0 T ot




oo, bt * P e , R ¥
C ! T ‘ § - : . \
: o 1 - ) .{ . -
T2 15 5 OOp m. SMALL GROUP ME ETINGS BY USOE REGIONS ¢
. (For the purpose of refining state strategies " (Coffee dellvered
¢ for dlssemmatmg Exemplary Prolect results) to rooms) -
T _Region | : ’ .’ Angus Room
; “ Region Il oy , y ¥ Room306
4 "Region 111 Longhorn"Room
@ Region IV . Hereford Room
\ RegionV . Room 346
; Region VI | . Santa Gertrudls Room
! * Regiop.VIt - Room 301
Region VIIT ™% Room 302
Region IX ‘ . Room 305
’ . Region X * i - Room 310
. 6:00 p.m DINNER MEETING ' . Crystal 8allroom
. - .
. Toastmaster: B. J. Stamps, Assistant
/ Superintenident, I nstructional Services,
Dallas, Texas
- DISSEMINATION OF PROJECT RESULTS
FROM ONE SC‘HOOL DISTRICT TO ANOTHER .
Duane Lund, Superlntendent of Schools, . . . .
Staples, Minnesota  * : .
Y 800pm - ADJOURN | - : N -
. ‘ . % ' ) ‘ ' ‘ - ¢ i
-/ - Friday, February 25, 1977 ° . : .
. ' Chairperson: Lawrence Braaten, Chief, Q/ ‘
| . . Demonstration BrancH U.S. Office of Education -~ K
g 745amgf 1. ANNOUNCEMENTS ' Crystal Ballrgom
g:0am. ‘STRATEGIES FOR THE NATIONAL -, d '

. . 9‘00 a.rﬁ. .

DISSEMINATION OF PROJEC]' RE$ULTS

Joel H. Magisos, Assoclate Director °
The Center for Vocational Educatio

>

CONFERENCE EVALUATION

e 45am ‘COFFEE BREAK S\ L
‘A 10 15 a. m ~ ‘INCREA&ING THE IMPACT OF PART D Hereford hoom ,
“ - . PROJECTS: NEXT STEPS e ) Room 346
o . o ) s Room 302
Joyce D. Cook, Part D Program, Coordinator,
.. . U.S. Office of Education _ . -
. 11:30 a.m. X ADJOURN . T a .
76 ‘ . ®
P .. . .
. 4 ) *
, ' oo -+, .
v - ¢ - w
: -' “ " - g 77 - -~
. ,:"' ) N * ' \ S ° - -

L 41

e
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. APPENDIX B

List of Participants, Presenters, and Presiders

i
{

Doug Adamson, }Dlrector ’ Vern Bak .
Division of Occupational Education ‘—Rmmar?rogram folcer ‘,
»e INStruction ) —U.S.0'E. v :
“N.Y.S. Education Department .. Denver, Colorado 80294 {
Alpany, New Yofk 12230 oo i i
e . Ralph F. Baker ,

- lléana H. Rivera e Agostini : Field Director, E.B.C.E. .
Resgarch Coordinator & Part D Coordmator Far West Laboratory :
Research Coorditating Unit . ¢ | 1855 Folsom * P
Vocational- Techr‘ucal Education Program San Franciscq, California 94103
P.0. Box'759 L . .- )
Hato Rey, Puerté Rico 00919 « - 4 MaryBall ; !

. EBCE Staff : "
Sylvia E Anderson Conecuh County Board of Educatlo |
Job Placement Coordinator’ P.0. 150
Weagthe:gFord Indépendent, School District - Evergreen, Alabama 36401
1007 South Main Street i ‘.
Weatherford, Texas 76086 John K. Ballard
<Gl < i Education Specialist
Elvis H. Arterbury . Bureau of Indian Affairs
Pro;ect Director Aberdeen, South Dakota 57401
Partners in Career Education ) ’ ‘
Suite 130 ° . Carol Barber -
1201 North Watson Rodd: , - . .Glidance, Counselor
Arlingtoq, Texas 76011 ..*_. " - Conecuh County EBCE
'\ . P.0. Box 388
_ Deborah Ashford ‘ 8" | Evergreen; Alabama 36401
Special Advisor on Women's Issues -
Bureau of Qccupatl’onal & Adult Eduéation  _ Bilk Barhes, Supervnsor
400 Maryland Avenue SW o Cafeer Education-Research- EPDA
Washington, D.C. 20202 _ . ‘Rpom 207, State Services Bidg.
.t o - 1525 Sher an Street .
Alice C. Badenoch : - R Penver, Colorado 802(\3
EBCE Coordinator o T e
L. Mann ngh School - T ‘EugeneloA Basualdo
61Ngbell Lane . ' Assnstant,Professor Vocational Educatlon
Gre v1|le Souttharollna 29607 . * + 8:LC. at Utica/Rome
811 Court Street
Roy.Bagley ° : Utica, New York 13502
+DirectorrEBCE ‘ ; LI
“SAD No. 51 o .~ Marcia Berasain - > -
Cumberland, Maine 04021 s - Associate Dean, Occupational Educatlon )
: . ) T Western Nevada Community College
2201 Wi Nye
Carson City, Nevada 89701 . .

&




C. Vigi’r\ia ~B§rt . v
" Progragn Dirkctor,; Research & Development
" 'Bureau of R search Dlssemlnatlon and
Evalusatio ‘
. ! Vocathnal ducation
———e— - Knott Building

4 Hy . J .

s <. 27

1% Ty “‘.

Damel H. Campbell t,

"Project Director

;ExperlenceBased Career Education
1363 Dixie . -
.\l\?lempms Tennessee 38106

TaIIahaiisee lorida 32304 ° Qlayton D. Carlson: .
=g S Part D Project Director :
Kenneth G. Best L yVatertown Public Schools
Yo Coordl ator lof Career. Education . ?0 3rd Street SW -
T chhlta Publjc School, YSD No. 259 Watertowvn, South Dakota 57201
640 North Efmporia ' i s
Wichital KanSas 67214 Sam,Cespedes " | N
, * rogram Officer ° i
Daonn ng . .S.0.E. Region IX,
USOE, Reglon N - 0 UNPlaza = ' .
26 Fedéral Plaza ; n Francisco, Caluforma 94102
New York, New York 10007 : " Wt
o ' N o heron Chrlstensen
.Mark Biarr - BCE Coordifator, . :
Assoc. Dlrector of. Evaluation Weber County School District, =
Research for Better Schools {1122 Washington Blvd. ) 5
1700 Market Street Ogden Utah 84403 |
Philade phia,; Pennsyl_vania 19103~ - L . ;
' " YoeR. Clary 1
Tom Beldrey ro;ect Director ~ Coordmator Agrlcultural Edueatlon
Experlence‘Based Career Education “N.C State. University - o
Joliet'High- School District, 204 ! Bc\)&wgﬁN . }
K Joliet, fllinois 60431 v ) Raleigh, wuna 27607 7
£ - o
e~ Wayne?Bostrom . , .. iiEarl A; Clevenger~._ ~ . ° ,
Local €E Coordinator . Project Director * T
- Centra} Campus High School Foothills Vo-Tech School . ?
- Minot, North Dakota 58&1 2P.0/Box909 i - _ e i
, Searcy, Arkansas 4721 43 T
' Jerry D Bowman , . :
Work Education Specialist ' AIIen oIIms g b i
/ Arizona Department of Education . Resour Coordiator =+ . ¥ |
1535 W. Jefferson o School District ogPhlladelphia ]
e . Phoengx, Arizona 85007 .734 Schuylkill Avenue " ! B
' e . N ' Philadelphia, Penfey[vamg, 19146r !
! , _Lawrence Braaten, Chief LN . 3
~ 7 'Demonstration Branch . John Cook, Supemsor )
, -BOAE/DRD e Dlstrlbunve Education, Cooperatlve & Worki
. ' .U.S. Office of Education, Rdom 5032 <.  +Study -
o .~ 7thandD Streets, SwW Department of Educatlon ) H
3 ¢« ‘Washington, D.C..20202 ' Lt Building 6, Room+230 h . 3
- B ) Charleston West Virginia }25305
. TyrusS. Brown, Supermtendent of Schqols T Loy 3
4 <~ Cordoya School District . o Sy ! .
Box 140 - L2 i
{» _Cordova, ka 99574 -° - T co
“ DY * CE . ——
& v E
_ . 78 ' . )
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<

. Washington, D.C. 29202

" Weber School letnct

_ St. Charles Parish Schools ;

.

" Placement & Follow-Up Coordinator

Joyce D. Cook, Part D Program Coordinator
U.S. Office of Educatlon
7th and D Streets, SW -

-‘ °
o s o ot

PO

i ' t

“C. Garnes Coombs ' | o ' !

Third Party Evaluator

1200 East 50 North ' . \ ' .
Spr.lngﬂllle Utah 84663 . oo
BI"Y Cooper Prolect Manager - .
Experience Based Career Education ’

P.0. Box 46 ' -
Luling, Louisiana 70070 . ‘!
cr e

Jannlce J. Cromweli, Prolect Director - 4 !
Colorado Experience-Based Career "o
Exploration Model 7-10 o ‘f

State Board for Commufiity Colleges and
Occypational Education . o A

207 State Services Building . ;

Denver, Colorado 80203 - .0 - °

Carroll A: Curtis, Director . o
Research Coordlnatlng Unit .
Pennsylvania Department of Eglucatlon
Box 911" o v
Harrisburg, Pennsylvania 17126

3 .

Jack Dale

.Flofida Career Education Consortium |
‘Manatee Junior College ¢ . R
“P.0. Box 1849 )

-Bradenton Plorida 335&6
s

. Little Rock, Arkansas 72201

" Washington, DC 20004

: /
_Ellen F. Datcher, Director ' .
. D.C. Public.Schools - :

James Dasher -Supervisor
Exemplary Programs - ) oL
State Department for Vocational Educatuon\/

Arch Ford Education Building !

’

-

e

415 ~12th Street, NW ¥
e . .
Jack C..Davis, Execque Vice President.

-

‘Western Nevada Community Coll’ege

2201 W. Nye ; s
Carson City, Néevada -89701
i Lo . " A
i = 79
. { e ’
Ao 4 ‘q 7"8?
, a . . .‘3 - Q‘,
- g L

» o
N y
. S .

Floris Davisson - .
‘Coordinator Coopérative Education

. Montgomery County Public Schools

850 Hungerford Dr.
Rockville, Maryland 20850 .,

EAN
Deborah Diamond, President ° .

‘CHROMA/SPECTRUM, LTD, e

15 Overhill Road -
Scarsdale, New Yotk 10583

Pasquale Dilego !

#§ ‘Praject, Director: :
" Student Plans and Career Clusters )

Edmunds Jr. High School’
Burlington,'Vermont- 05401
David M.-Dole~ -~ -
Project Director EBCE
Portland High School

<" Portland, Connecticut 06480

Eugene Dorr, Assoclate Director for
Educational Services .

State Board of Directors for Com munity
Colleges of Arizona o>

1535 W. Jefferson, Suite 123

Phoenix, Arizona 85007 ~

Russell F. Dyer ) .

s

Placement Coordinator
Dalla% Indeperident.School District

" 3700 Ross

Dallas, Texas 75204 T

Joseph Dzurenda

Program Officer

U.S.0.E.

3535 Market Street® —-
Philadelphia, Pennsylvania 19101

Micheel J. Elligtt * e .

State Ditector of Caréer Education

Project Director—NIE/EBCE .
Project Ditector—Part D/EBCE |
Wyom;ng State Department of Educatlon

. Hathaway Bu#ding -
Cheyenne Wyoming 82001

Edward Fernandez, Dlrector
Secondary Cumculum Lo
Las CruCes Sohool Disttict No. 2 * - -
Las Cruces,New Mexico 88601

\l
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i .
Margaret Ferqueron {State Coordlnator of -

i j { %
P | s
i .i ! i . i
| :
i
«Carger Education érld ‘Program .ot
§
r

Administrator of Dlhsemlnatlon )

- Divisior of Voca’tlonal Education

Florida State Deparment 9f ’Educatnon
J & B Building
226 West Jefferson Stﬁeet
Tallahassee, Florida 32304
H
Frank Ferrucci, Consultant |
Program Development & Cooperative Work
Experience - Dwersvfled Occupations
Connecticut* State Department of Education
State Office Building; - ~.
Room 344 é '
Hartford, Connectlcut 06115 -

Charl‘es' E. Fieids, Ass‘istant Superintendent °
Vocation and Continuing Education

New Albany-Floyd County Schools

802 E. Market

- New Albany, lndlana 47150 e

Dave Freeman Prolect Director
Waterford EBCE .
1325'Crescent Lake Rd. A
Pontlac Michigan 48054 '

© t *
it

_ Portland, Oregon 97204

- Raleigh, North Carolin

~ -

Dr., Hiram'Goad
Teacher Educator
Center for Vocational Education
East Texas State Univérsity:
Cognmerce, Texas 75428

|
1
)
1

David Groves »
Coordinator of Vocational Education

Cabell County Board of Educatlon I

2800 5th Avenue -
Huntlngton West Virginia 25702

Rex Hagans

Program Direcfor, Career Educatlon

NWREL

Lindsay Building .

701 S.W. Second Avenue,, Te
A . ¥
V. B Hairr . g -
Associate Director of Occupatlonal Education
Department of Public Instruction

27611 .

™ David H Hampson Chief, D|V|S|on of Career

"Exploratlon
Education and Work Group ~

‘ National Institute of Education
Ross Frazier, Assistant Director -1200 19th Street, NW - .
Cateer Education Washington, D.C. 20208 - ' Cn
School District of Phlladelphna . o
734 Schuylkill Ave(nue ’ , Patricia:B. Hannon’
Phlladelphla Pennsylvanla 19146 =on..me. INfOrmation and Field Services |
. . B . The Center for Vocatlonal Education
Ronald L. Fritchley o . The Ohio St’ate University
Director, EBCE Program . 1900 Kenny Road ]
Ploneer CESA Columbus Ohio 43210 -~
P.0. Box 548 : C
Cleveland, Georgia 30528 ., Don Hanratty // - - H
j o 3 Director, EBCE— T s :
Yana'George N ltawambaddnlor College N
. Projest Director . R . Tppelo MISSISSlppI 38801 L. . ;
EBCE - “ ) - ' kK
P.O. Box 807 ‘ . Don Harlan v i
.Cumberland Maryland 21502 AssnstaﬂfSupewfkor:Exemplary Programs {
v i 5 '+ Arkansas Department of Education - '
"J"M Gllman Vocatlonal Educatlen ' Arch Ford Building. : ) - |
*Director; : . L|ttle‘Rock Arkansas 72201 - .
Cérdova Sch&bl District R
Box 140+ ™ ; ’
~ Cordova, Alaska 99574 . ..
' - m“j ‘ . \“ B
é ' . .
o - ‘. 8‘0 . < . .
£ il <
4 ' = . ) W
’ -~ _ ) - ————
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-

S ~ )
- » Jacqueline F. Harrington

°

[ b

|
i

Consultant
Department of Educatlon _—
Hayes Street .
Providence, Rhode Island 02908 .
Jim Hamngton k
Consultant, Program Development
Rhode Island Department; of Educatlon
Hayes Street .
Providence, Rhode Island 02908

]

™. R
Bud Hedge 4 )
Project Director ’ : i
Cordova Public Schobls t
Cordova Alaska 99574
P! )
“Harold Henderson ‘ *

EBCE Program Director , »
Appalachla Edycation Laboratory, Inc.
P.0Box 1348 !

Charlesten, West Vlrglnla 25325

~E Herman
Principal :
" Orange Unified School Dlstrlct
181 South Del Georgio Road ,

Anaheim; California 92807

e
N . -

Mary Hockérsmith, Coordinator

Model Secondary School fo? Deaf

7th & Florida NE -~ ;
“Washington, D.C. 20002 .

T -~

\%

G T F ~
Ronald Jackson | .
Federal Projects *Dlrector .
Con County, Board of Educatlon
P.0. 150 :
Evergreen, Alabama 36401
Nona Janssen : R
Project Director ~ S )
Ilinois Office of:Education _

l

+100 North 1stStreet

Springfield, lllinois 62777 .

- »Charles Jaymes ' - R /

-

“Thera C. Johnson -

*

.Weber County School District
1122 Washin .
Ogden, Utah 84404 <t

Education Program Officef
U.S.0.E. ; A
300S. Wacker

Chicago, lllinois 64606

*Houston C. Jenks )

‘Supervisor of Special Funds

St. Charles Parish School-Board
*P.0O. Box 46

Luling, Louisiana 70070

N

egg’?nuel M. Johnson, Program Specialist’ ,

Louisiana State Department of Education
P.®. Box 44064, Capitol Station .
Baton Rouge, Louisiana 70804 “

Career Edugation Specialist

ggon Blvd. " /

Chuck Judd, Asimstarit Director’ " .

. Highline School District

Kathleen Horani . L.
Program Manager - -
Edugation Development Center -

55 Chapel Street
Boston, Massachusetts 02160 '

Gerald Inman, Assistant Dlrector for
Program Development .

Calhoun Area Vocational Center

475 E. Roosevelt Avenue

.

 Frances Jackson +t
~Director of Career Educati
3305 12th. Ave., South -

Great Falls, Montana 59403

-t ' ,

.

o

45675 Ambaum Blvd., SW

“Seattle, Washington 98166

E ]
’ v . ) N
Edward L. Kanahele , K
*Project Holomua I
Program Coordinator. . T
Department of Education -,
Hilo, Hawaii_96720 . ‘4
- Sam W. Kerr, Coordinator of Career
~ Education
Moore:Norman Vo-Tech Scheol
4701 N.W. 12th Avenue
« Norman, Oklahoma 73069 A .
‘ . v »
81 N
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Susan E. I&Iafber,‘ Director

Project Bridges, Somersworth High School

Memorlal Drive L
Somersworth New Hampshure 03878
Judy Rae Kuhlman . *
Career.Education Director -
State Fair Community College '
Sedalla Mlssourl 65301 ¢ -
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' 'Gail F. Latham, Director

Career-Bagad. Curticulum Project
- Union 2Schools
P.O. Box™

‘Monroe, North Carollna 28110 .

Lillian T Llnebarger
Teacher Educator

EPD Corisortium, D/NTSU
Department of Education;
Ft. Worth, Texas> 76203 .

Rutherford Lockette: -4
Director of Vocational Education

School of Education °

University of Pittsburgh
Pittsburgh, Pennsylvania ’15260

Louis H. Loudermilk, Assustant Director

Administration and Planning

Secondary and Special Programs

State Department of Education

Bureau of Vocational, Technlcal and
Adult Education .

1900 Washington Street E

Charleston West V|rg|n|a 25305

Dtiané Lund J

_ Superintendent of Schools

Staples, Minnesota 56407

- Herb Mackey i

Asst. Regional Commlssroner OAE
Region-VI - .. i .
1200 Main Towers O
DaIIas Texas 75202

David D. MacLean
. Site Analyst—EBCE
. Portland Hi%h School

£4
Portland Connecticut 06480
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_ Little‘Rock, Arkansas 72201

,State House
- Augusta, _IVl_alné 04333

9J:ond du Lac, Wlsconsm 54935

Joel H. Magisos, Associate Director
Information and Field Services

The Center for Vocational Education
1960 Kenny Road

Columbus, Ohio 43210

Robert McAbee
'Associate Assistant Superlntendent for
Voc-Indus. Education

Fort Worth Independent School District-. :

3210 W, Lancaster /.

- Fort Worth, Texas 76107 ;

[

Ronald D. McCage, Director

Researchand Development Section

Department of Adult, Vocationaf, and
Technical Education

* Ilinois Office of Education . °

100 N. First Street

. Springfield, llinois 62777

Shirley McCune, Director of Title IX
- Equity Workshops Project

Chief State School Officers Council

Roem 701 ° :

1201 16th Street, NW~"

* .__Washington, D,C. 20036

Dale H Melton

* Curriculum Specialist

Manatee Junior College
c49 .
pradenton, Florida '3,3507

)
James A. Miller, Supervisor
General Cooperative Education and Work-

Study -

Arkansas State Department of Education
Arch. Ford Education Building

John P. Mdran, Consultant
State Department of Educatlon
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Ron Nelson

EBCE .Project Director

Fond du Lac School District -
161 East First.Street
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-Duane M. Nielsen

Chief, Voc. Educ. Personnel Dev
U.S.0.E.

Washington, D.C. 20202

Lee Olson, Associate Professor
Matshall Uni*rsity
Hu ntington est Virginia 2,5.7Q1

3

DarreII L Parks~

- Assustgnt Director
. Division’of Vocational Educatlon

Ohio Department of Education N
65 S. Front Street . ’
Columbus, Ohid 43215, ) o

Cadar Parr, Assoc:ate Commussmner for
Occupational Education and Technqlogy

Texas Education Agency

201 East 11th Streéet

Austm Texas 787p1

Roy Peters Jr.

Assistant Superintendent
Moore Norman Vo-Tech School
4701 N.W. 12 .
Norman, Oklahoma 73069
J. Earle Phillips . ‘ .
Agsociate Superintepdent for
Instruction

"{Project Director, EBCE Model)

Prince Willigm County Schools
Box 389
Manassas, Virginia 221 10

William F. Pierce

Acting U.S. Commiissioner of Education
U.S. Office of Education
400 Maryland Ave., SW
Washington, D.C. 20202

Paul J. Poledirrk
Project Director EBCE  *-
Wayne-Westland Coramunity Schools
3710 Williams
Wayne, Michigan 48_'$1 84

.

-Sam Polito

Director

Tucson Publie Schoo@s
75, West Linda Vista * '
Tuéson, Arizona 85704 /

4

'

%
Wayne Pope
Supetintendent of Educatton -
Conecuh County Board-of Education

Evergreen, ‘Alabamia, 36401 - '/'

John O. Post, Jr., President
Institute for Career Résgarch
1399 Washington

Hanover, Massachusetts 02339

Michaelita Quinn

EBCE Program Director ° . -

Research for Better Schools, Inc.
Suite 1700 : .
1700 Market Street

Philadelphia, Pennsylvama 19103

Pasquale Ratta
' Project Coordinator

‘Wayne Board of Education

50Nellis Orive °
Wayne New Jersey 074‘70

James F Reed

D|rector Tex:SIS Fol@w-Up Sérvice
Tarrant County Junior [College

1312 Electric Service'Building .

Ft. Worth, Texas 76102

* Petér C. Rein
Director, Division of Work-Study Educatlon
T~ St Louis Public Sehools ‘
1118 S. 7th Street .
St. Louis, Missotiri 63104
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Y . i .
James G.- Reynolds / .
Specialist | .

State Department of Education

= . Vecational-Technical Education Division

-Room 205 Cordell Hull Building
Nashville, Tennessee 37219,

o+ John'M.Roth . °
‘Part D Coordinator s
RCU,-State Department of Education
Montgomery, Alabama-36130

Frances L. Buhlin , |
.EBCE Project Director ’
Fayette County Public Schools

701 East Main . :

Lexington, Kentucky 40503 o
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. A.E.L.LEBGE |
. No. b Pinecrest Drive

Ronald Russell -
Graduate Assistant
Oklahoma State University -
405 Classroom Building
Stillwater, Oklahoma 74074
$

Chick Sanford

.ERS

EBCE Pocatello School District
224 South Arthur
Pocatello, 1daho 83201

Jack,Sanders
Director of Field Services

.

Huntington, West Virginia 25705

Zinta Sanders ®

Coordinator Project EXCEL

* Las,Cruces Public Schools

301 W. Amodor

Las Cruces, New Mexico 88001
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‘Jack Seppington ,

Adm. Special Programs |

Orange Unified School District

370 N. Glassell

Santa Ana, California 92667

Dave Sawyer

Program Chairpersor—Voc £d
University of Alabama

P.O. Box 4993

. Tu,sc'aloosa, AIabama.e35406

Charles Schickner

IIImous Office of Education
- 100 North F Street
Springfield IIIinois 62777

James G. Schulz Pro;ect Dlrector
Bellevue Schools

.310: 102nd Avenue, NE
Bellevue, Washington 98004 -

'S L. Slmonette ,
Coordinator EBCE 2
Cabell County Career Center ~ -

Huntington, West Virginia 25702

Martin Sungkofer
Temp.. Instructor in Career Educatuon
Department of Vocational Education ,
University of Wyoming
Box 3374 University Station
. Largmie, Wyoming 82071

Diane Srpith ¢
ReSOU}Z Coordinator -

. Experfence Based Career'Educatlon

St. Charles Parish Schools .
P.O. Box 46 -
Luling, Louisiana 70070 \ }o

William C. Sparks
Project Coordlnator, EBCE Projgct
J?arkway School Dustrlct
7455 N. Woods Mill Road
Chesterfield, Missouri 63017
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CarI Spencer

Director EBCE PrOJect
Lincoln Public Schools
720 South 22ndsStreet’
Lincoln, Nebraska 68501

James J. Spraggins

Placement Coordinator

Experience Based Career Edui:ation v
1363 Dixie . )
Memphis, Tennessee 38106

B. J. Stamps, Assustant Superlntendent

Instructional Servites

Dallas {nideperfdent School District.
-370 Ross Avenue )

Dallas, Texas 75204

"> Gerald A. Steger

EBCE Project Director

" -Harrisburg School District

1201 N. 6th Street .

Harrisburg, Virginia 17102 .

William E. Stock S
Part D Coordinator i

Division of Vocational-Technical Education
Minnesota D&)artment of Educatlon

550 Cedar Street

St PauI Mlnnesota 55101




Ella Stotz
Career Counselor
S.D. VIEW Coordmator

= Career Competency Program A ’

Box 1237 o
-Huron, South Dakota 57250 s

Robert E. Taylor, Diréctor
The Center for Vocational Education >
. The Ohio State University
- 1960 Kenny Road
¥ “Cojumbus, Ohio 1}13210

_ Virginia Thompson : . ,
Training Difector, EBCE Project .
" .Northwest Reguonal Educational Laboratory
* * Lindsay Bdilding . iR
" .+ .701S.W. Second Avenue . e
-Portland, Oregon 97204 o ' )

‘Emmett L. Tiner
Program Officer, Vocational- Tgchnlcal
Educatlon
< DHEW, Office of Edycation; OAE =
1200 Main Tower Building ' .
. Dallas, Texas 75202

Primo V. Toccafondi
" Career Education Coordinator . T
- Newark .School District S
: . P.O.Box 380 . ‘
. Newark, Delaware 19711

‘ ‘Jerry Tuchscherer | & ‘
Career Education Specialist

' State Board for Vocational Education

: Bismarck, North Dakota 58505
Adrian Van Zweden . )

. Director of Career Education . e

' Wayne Board of Education ... , .
50 Nellis Drive . .-
- Wayne, Newnbrsey 07470 ’

Eugene T Vmarskau ' C - .
Coordinator of Career wucatlon Applled

T Research
' Oregon State Department of’ Educatlon By
" 942 Lanc JNET "t - .o
Salem, Oregon 97301 .
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: j L ’ "85
»’ ) ) ' ' -

- Distributive Education Consultant
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. John A, Wanat, Director
‘Cooperative’ Voc-Tech Education
New Jersey Department of Education
Vocatiohal Division o
225 West State Street
Trenton, New Jersey 08625

Quentin Weidner, EBCE Pro;e.ct Dlrector ¢
lowa Central Community College
Ft. Dodge, Iowa 50501

‘Doris West, Consultant

Education Sérvice Centér, Region X|
2821 Cullen Street

Fort Worth, Texas 76107

James E. Williams

Instructional Assistant, Career Education -
New Albany, Floyd‘County Schoo®

802 East Market Street

 New Albany, Indlana 47150 -
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* James W. Wulson Dtreetor of Career Education .
RES.A. .
Route 1, Box 252 .

Clear Spring, Maryland 21722 .
Carl Woloszyk _» ~ . '
Michigan Department of Education

Vocational-Technical\Education Setvice
P.0. Box 30009 .

309 North Wasthenue PR ‘

-Lansing, Michigan 48909

Richard Wood
Director of Qperations of EBCE

[

Wichita Public®Schools, USD No. 259 o

640 North Emporla . )
Wichita, Kansas 67214 . o

Robert L. Workman .
Program Specialist . .
U.S.0.E .o ., ' :
. 1321~ Secorid Avenue ‘ .
Seattle, Washlngton 98101 . \

Ben Yormark; Director e
Career Development

nghlme School District

15675 Ambaum Blvd,, SW - s
Seattle, Washington 98166;- o
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