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This Conference was the principal activity of the National Prichity Project, "14icreasin the Impact of
Federally- Administered Vocational Education Exemplary Projects," , 44;

The !conference was condUcted by TheCenter for Vocational Education pursuant to a contrac (4o.
OH- V -N -O) with the Ohio Department of Education; Division 61 Vocational Education, and the US\
Office of Education, under prttrisions of EPDA Par=t R, Section 553.

Points of view or opinions expresseat at this conference are those of the speakers only. No official
endorsement or support by The tenter for Vocational Education, the Ohio Department of Education,
Division'of Vocaticinal Education, or the U.S. Office of Education is intended or should be inferred.

The Center des not dis iminate against any individual for reasons of race, color, creed, religion,
national ori in, age, or se
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FOREWORD

/
' -VOcational education exemplary projects need to be disserrlinited and utilized in more effective
and efficient ways. This need was emphasized in the Vocational Education Amendments of 1976
(Public Law 94 -482) and in the discussions at the conference reported here. Commt4nication linkages
between exemplary projects and potential users should be eitablished. They should be formal and
direct, and should facilitate the trial use.of eXemplary project results. , .

'- -.. ,.

The purpose of this conference was to increase the ability.of vocational education leaders to *.

disseminatel:'brt D exemplary project results. Tits rational conference provided .a setting for inter- .

action among leaders of Pact D exemplary projeCts at the state and lOcal levels, cooperative education
and work experience state consultants, teacher educators, developers of experience-baied career
education; and specialists in innovation dissemination, The conference provided for an exchapge of
information through speakers, group discussants, symposium participants, and exhibitors. The par-
ticipants from fifty states plus the District of Columbia and Puerto Rico brought a rich mix of dif-
ferent,points of view about exemplary pnijets which resulted in.a4ively discussion of Part D project
priorities. The participants engaged in the planning of dissemination `strategies for use in their home
settings.

We appreciate the assistance
(

of the ten USOE RegionalOffices as well as the State departments
of vocational education in making the conference possible. We wish to specifically acknowledge the
assistance received from members,6f the planning committee: Clayton D. CarlsOn, Part a Project
Director, Watertown Independent School District No. 1, Igatei-town, South Dakota; James -Dash
Supervisor of Exemplary Programs, Diviiionso, Vocational, Technical, and Adult Education, State \

Programs, Region V, U.S. Office of Education; Paula Hocken, Distributive Education Teacher-

Department of Education, Little Rock, Arkansas; Homer E..Edwards, Director, Vocational Education
. . .

Coordinator, Trevor G. Browne High School, Phoenix, Arizona; Ronald D. McCage, Director, Research.\
and Development Section, Department ofkAcult, Vocational and Technical EducatiOn,,IllinoistOffice
of Education, Springfield, Illinois; Bernard C. Nye, Assistant Director, Distributive Education Servibes,
Divisionfof Vocational Education, Ohio Department of Education, Columbus, ON Alex Perrodin,
Associate Dean-Instruction, College of Education, University of Geoigia, Athens, Georgia; Peter C.
Bein, Director, Division of Work-Study Education;St. LOuis Publi .Schools, St. Louis, Missouri;
and John A. Wariat, Director, Cooperative Vocational-TechniCal ducatipn, Nevi:Jersey State
Deparitnent of Education, Trenton, New Jersey.

IBS

, .

addition to the editors of these conference proceetings, Joan Jones, mes V. Bina, and. _

William L. Hull, we extend appreciation to.Darrelf L. Parks, Assistant Director, Division of VOCational
Edu`pation, Ohio Departmknt of Education; Daryl E. Nichols, Program'Offacer, Vocetional and Tech-
nicOl gducation, Region,Y, Offite of Education;/foyce. D. Cook, Part D Program Coordinator,VU. Office Of Education; Marion R. Craft, Program/Officer, Cooperative Education;Work Experience,

'44"*.and,,Work Study Programs, U.S. Office of Education; Lawrence Braaten, Chief, Demonstration Branch,
BpAE/DRD, U.S. Office of Education; David H/Hampson, Chief,pivision Of Career Exploration'?
Eltication 'and Work Group, National Institute/of Education, for their assistance in the planning.and
(*ducting of this national conferente. /,

-

t

Robert E. Taylor .

Exedutive Director . . ,- ,' ' The,Center for VOtationalEducation-
)
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INTRODUCTION

The papers contained in this publicatidn were presented at the Conference on Increasing the
Impact of Innovative-Prajecti, conducted at the Sheraton-Fort Worth Hotel, in Fort Worth, Texas,.
oo February 23-25, 1977. The papers addressed substantive issues of interest_to exemplary project

' . dire tors as well as process concerns. Eugene Dorr addressed the need for improvement in pro-
grams providing vocational experiences for students. Dissemination process information was con-.

. tamed in the FerquerPn; MeCage, and Boldrey papers among others. The dissemination of project -
results from one school to another was discussed by Duane R. Lund, a member Of the National
Advisory Council on'Vdcational Education. A background paperby Joyce,D. Cooke set the stage for
discussions among conference participarhs' on the formulation of dissemination strategies. Lawrence
Braaten reviewed vocational education legislation, relevant to exemplary programs. Joel H. Magisos
suggestechkays to obtain broader dissemination of project results. .The role of teacher educators in
the dissemination orprojectresultswas addressed by Rutherford E. Lockette.

, \
Theolijectives of this conference were (1) to clarify and describe the Part D exemplary project

anticipated results, (2) to discuss dissemination strategies for implementing these results, and (3) to
develop state and local strategies forencouraging ihpread of these results from one site to another.
These objectives were met in a variety of.ways including the presentation of papers. Other activities
includectsmali groupiscussions led by 'national authorities in selected areas of interest to conference
participants, the generation of dissemination strategies by USOE regions, the displaylf ,project results,

"and the development of training materials.' The outcomes of the conference'are summarized in the
:project final report. .

-
.7- ,

The CellOris indebted to a namber of persons for making thisPonference a success. Planning
committee members recommended the conference program. They represented state exemplary project
coordinators, Local project directors, vocational teachers, teacher.educators, research coordinating
unit directors, local directors of work study, state directorsf cooperative vocational-technical educa-
tion; and peisonnel from the region V and national Office of Education. The National institute of
EdiNcation provided discussion leaders for small group 'sessions on experiance-based career education,
a priority topic for this year's acemplary projects. Other topics included in these sessions were:

.meeting requiPements.for achieving sex fair.guidance and career opportunities, examining the legal
implications-of non-paid experiential learning, and ysing evaluative information to persuade others
to try exernplaryproject results, ,PapersWere not prepared for these ;dial' group discussions. "

,

This conference representsioneota series of projects conducted by The Center fbc Vocational
Education in a tontinuing program to stud,and implement change processes to improve vocational
education: A companion document to this publicatiorr is the project final report, Increasing the
hppact of Federally-Administered VoCational Education Exemplary Projects, published blf The
Center (or Vocational Education, Leadership Training Series No. 52.
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EXPERIENTIAL LEARNING: SOME CHANGES FOR THE FUTURE

Eugene L. ,Dorr

What a wonderful opportunity it is to address you,this Morning. As a JroUp, you represent the
change agept ladershiP in vocational education and you are directing the programs for innovation
that help people. As we face a number of critical education needs'in this country,.yOur personal' .
involvement as changd agents can be Fikened to "risk capital' in thltusiness and industrial sectors .
of our economy. Your "risk capital" is providing programs for people. The Reverend Jesse Jackson
states it best: ,- ,i. . :.

People need people. People will not merely trust institutions. PeoPle need people
to trust.-There is no shortcut to having men and women,0 high placed with integrity,
and intelligence, and involvemerl, and compassion.

s_ I -

People need .more hope than they need help. If people
'People hope, they can -help

themselves. If people.have help and don't have hope, tliey won't' even walk
'through the door.

,....: .

So today, this opportunity is to talk with people who canlarbvidethe "hope" Jesse Jackson
was talking rout. We in eduCation must dare to be different Not fodifferelice's sake, but different
so that through-education we can provide the structure, the aIternatives, and the brainpower to help
solve some Of the reallygough people problems that must be faced. ,

I. .
. . .

Here, then, are some observations that your deliberations can address;
.

.fie

A concern about youth employment

TheThe school-college responsibility in youth unemployment.
_ ., , .

A human' resource policy for.schools and colleges. .
.

:
T., ... . _

, I have, purposely, for this presentation, zeroed in, on the needs of youth (age sixteen to twenty- ,
four) and activities that tie in the community with the education process and product I acknowledge
and note that there are other age groups and, other programs that could be disdussed. However I feel
the needs of youth are paramount a

' Let's put the.first spotlight on A Concern About Youth Uneinployment in This Country. Youth' -

.unemployment is one of the most sensitive and explosiVe issuesfacing us. This is especially true in
thelarge cities of our land. Key indicators of tKe failure of society to properlyprepare youth to be
adults are numerous. Let me list foui

.f&
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. the rising suicide rate among this age group .

,

the number of youths running-away frorh herne ° -.
4* e

4
0 ,

the increase in juvenile crime / .

. fa, the.high rate of unemploymen' 4( . ..

.
. ,

.: (/` .

%

Young persons have the highest unemployment rate of any age group in_our population.
Senator Jacob Javits of New.York stated on the Senate floor bn January '11, 1977, that joblessness
among young people has reached "icrists'proportions", with ifouths making up half 'pf the total
number of unemployed. joblessness amonglack youths in some city ghettoes is as high as 60

percent. Total youth unemployment is now 18.94percent. Even if the economy imprpves, however,
"the teenagetinemploymentrate will remain much higher than the adult rate for the foreseeable
future, in the absence of specific programs," *its said. . .

.5

The less obvious part of thjs, however, is-the number of young persons who become so dis-
couraged at not finding a job tharthey have withdrawn frorn actively searching for a job. Cour)*
thesefactors with the millions in middle tchool ancl,lbigh school Who need work-related experiences
to help prepare them for life and work and are not betting them., Consider also that about three
and a half ,million .teenagers are employed full time-but are not attending school. Many-in this
particular group (working but not attending school) have more problems on the job as well as
fewer career advancement possibilities than other workers. -

. .

1.

A number of groups is currently giving special attention to this particular,concern. The National
Child Labor-Committee, in their 1976 publication, "Rite of Passage: The Crisisl'of Youth's3ransition
from School to Work," states:

. ...
,, . 4,

. S

5..
.

Youth are expected to assimilate themselves into adult society, but-they are denied .

,-*---reasOnable, sensible, and appropriate means for doing so. .~

. -
The ideology which gives lowest priority td young.peopleis so deep-seated in the
culture that even young.people accept their disadVantaged status. .

Young people need realrheaningful work sothat they can acquire the experiences

that are a critical component of career development. Ability to take responsibility,ability,to work with others,and other CompOnents of maturity req-uisite for-such
rates as citizenship and parenthood, as well as employability,are effectively imp d

through-work experience.... an inflexible pattern of "learn firitwork later" has
been shown to be the least efficient way to impart them. A coordinated combinationi ,--.

_

0
of,learning and working is a Much better appioach,

.. . -

The January 20, 1077, issue of Manpower find Vocational Education Weekly carried this news-item:

Jimrny Carter-'s transition. team,has little confidence that vocational education can
do much to help_solve high youth unemployment, the team's education coordinator.
said Jan. 13:

. .

Sharlene Hirsch told the. National Advisory Council on Vocational Education theAransi-,
ti,on team had a "fair amount of skepticism that vocational education,could be entrusted,
with solving youth unemployment." The education group generally felt that Voc Ed
Schools are crowded with applicantand. thus use tough admission standards which dis-

courage minorities and potential droidut.s fiorn enrolling, Hirsch.paid.

.
4

00.

.
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in addition, Hirsch said she has gotten some "funnyinklings" from the Office of
Management and Budgetothatquestions,will be asked abouthow vocational. educators
can be spen'ding $4 billion on job training programs, while Carter and others say

. another $2 billion is necessary to put yoUng people to work. With tiie lack of support'
for Voc,Eciamong Carter,iniiders, Hirsch said most efforts to combat youth unemploy-
ment Will be funneled thrbugh the comprehensiveemployMent and training act.

A third. prestigious group also looked at, discussed, and gave inpiit on'this age group. The
Houston Seminar in Qgcember, 1976; of the National Governors' Conference,addressed "The
Employment Problems of Yduth." This' was a. critical, topic for discussion and action: Both shprt-
term policy. issues and Jong-term policy issues were debated. The following topics were included:

effect of minimum wage laws

how youths fincrjobs

. f .. theJ
extent of rising entry-level requirements

-- the kindi of guidance and cotiinseling youth receive and need
,.

th4 benefits of work in our society , 7 . -t. - 4,- ,
, AO' .Here are three prestigibus, action oriented, and influential groups addressing high school and

. . collge age persons' neeqs. Are we as educators and change'agents concerned? Have we designed a
.. 'strategy or strategies in the schools and colleges which will do something constructive to givethe

16 to A-year-olds litipe so that they tan help themselves?d
. .-. , ,

.
My first point 1p: Ike we concerned about yecith unemployment?

;.

I . i>
. - > Now let's turn the second spotlight on: The SchoolColl0e77esponsibllity in Youth

'Unemp loyment. What hlye the schools and Colleges done toaddress these needs? OR what haven't
We done which has contributed to thd p'robleM? .

..
. .. : :

-
.

% 4

i ./
Alvin Toffler wrote: "Millions paSs:i through the educational system without once having been

. 'forted to search out the contiadictions'm their own value systems, to'probe their own life goals
.deeply; or even to distuss_these matterstandidly with adults and peers."

,

f

41'

gs We, as educators, know that cateeeducation as a cohcept is making inroads on hriping students
relate academic subject matter to the world around them. Career education is also helping the stu-
dents better understand the worlociusters, job families, and the work alternatives that are available.
Career eclikation ishelping a hig er percentage df young people to know themselves and to make
better careerand work decisibns.

- , ,
. _Certainly we knoik_that vocational education has served many youths throughta varie ty of .

programs in bridging the school :mployment gap. 'Apparently we freed to do much,more in voca-
tional education and ,serve many many more, people. Sometare'saying vocational education should
449vide a bread liberating educe rorPthat prepareS one for many: forms of participation in the

r future, world of work. ,

.
We must help our young d velop what R. Freeman Butts hassclubbed a spirit of-community: a

blend of sociartohesion, purpo , and moral tommitmenNhat draWs people together builds their
sense of idelitity,:and creates m tual loyalty. ' :°' ,v, 1/4-1,, .

,-.43x.
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While edaation has-been addressing thel3roblem, many people in leadershiP:don't think we \
.,

..

have made sufficient impact, Deputy Assistant Ben Burdetsky of the Department pf Laboi stated the
, following in the magazine WOrklife, NoVember, 1976: "Many students find-what they studied in

school is unrelated to available jobs; that the skill's they learned are not needed where they thought
they would be. Some discover their training is n6t gearedtonew processes, materials, or technological
develoPments,.especially when.thestiaining is confined to the classroom." He bontinues ','... few
students are exposed to occupational or labor market.information, and many counselors and teachers

.

e

suffer from the same lack of kriowledge-C.
, ,

.,..

. ,
,

William J. Spring, Director, Boston UniversityoRegional Institute on Employment PdlicY,(in his'
paper, Youth (Joemployment,Bridge Jobs and National POlicy), rioted the following; "In'the
prpgressive era, the idea was to get young people out of destructive, exploitative industrial atmosphere
into therapeutic schdolrooms., And how, ironically, it's an effort to get young people out of
demoralizing, ur a Jistic schools into the real-life, learn-by-doing atmosphere of industry and .

commerce." ' 4

* . rs)

Rev. Jesse Jacksoh had a message on produCtivi in this country. Think with.me hbw his
message maybe saying something to us as educators of this land.

Productivity is'low in this country beca use the will power, which has been messed up
by the pill power, is in big trouble. We must tell our young, tell oi:ir business people,
that the laws of convenience lead to collapse. The laws of sacrifice lead to greatness. ,

.«The laws of convenience lead to collbse. lh Our culture, the laws of convenience have
become all too standard. And anything achieved conveniently is too common to ap-
preciate.

You will npi become an olyinpip star practicing conveniently. You will not become
a great singer, great dancer, great athlete, great anything worth being great about, con-.
venientlyr The Jaws of cony nieppe lead to collapse, and that does no'rmean that you
will supplant that with t laws of oppression. . ,_

. .. -, . . .,' 1 The fact of the matter is', the laws of sacrifice tend.to make people bearturdens and
_ ". 'use muscles they otherwise didn't know they ,

- .. :-........
° ./ .,,,,...

We must move from undisciplined appetites, underaeveloped minds, and unethical
conduct and-begin to use the power we've already got in our.selves to bring about

.... .
quity and parity..

. .

If youleave the people ignorant, they will Make bad workers and bring down
Productivity. If you leave them unemployed, they can't buy your product. If'
you tease their appetites, they will steal, So if you don'tgeach people how to ...\

run stores, they *will teach themselves how to ruin stores. - '
*1. i . .

It bec9mes a matter-15f basics. And-it's not rimited to race. Our culture is -
trapped by the gavitatiorral Oil of mediocrity and averageness. We glorify that
which is average and punish that which is excellent and intimidate people who
pursue excellence underdeveloped minds, people who do not realize their full .
potential, and pursue the route of inconvenience and shortcuts,. undisciplined

, .
appetites. t...

y .

.19
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While education has accomplished much, the problem cdntinues toincrease. Education in, the
mediate future mUstski-Something different.. Education must do something with a wholesale .

fortwhich addresses theneeds of theiyoung,and work. . '
. .' !

. .
What does all this mean to us gathered here today? If we are the change,agents in education,
I believe you are, something can and will be started!

. . .,

Let's put our third spotlight on an idea that may provide-hope: A, Major Human Resource
Created by Schools and Colleges. .Pol)

educ
The
creat

hOols,and colleges needto develop a hu)enan resource policy for their instittions. Certainty .

son needs to address head-on, th6 problem of youth 'unemployment, gduc ion, and work.
or roles edu9tion plays in-this national issue must be examined so that solution?can

Asu

CatOrg. must look with new energy and feelings to the communities and peoples thej(
nput and answers to these concerns and problems.. .

serve f
:

Th
beard. I

a policy.

. ,Asa
Many dm,

'need, pur#
the project

Suppo
policy Wod,1
would Jae th,

human reset
ness, Indust

.

Public
board, would',
and ectucati

A huma

the r
I

-the 1,
1

laboi-

voc a
di

....red

ttention, interest, and Concern fdr a human resource policy most doine from the district
ividually, boardmembers rust sense the need, the urgency, and the importance of such

*
fi

cators, and 'es.pecially aschapge agents and innovators, we ha-ve tried new programs.
in fact prObably most,times, the individual b,oard members didn't fully understand the \fully
e, goal, or strategiesinvolved. Too many times, when'the project money dissolved .\

Ted also:
/

tl4e district board gets persOnally involved in shaping a human;r scfurce policy. 'The
address those problems affecting youth unemployment and allied areas. ,T,he community
arena for input. The community as a whole could get involved in framing a community
e policy. AR seg rats could dialogue: parents, students, the work community (bctsi-
labor,.agricultur , etc.), government, and yes, educators.

.:. .
,

1

1

rings could be held.. Position papers could be developed and presented. The local
be able to judgeitht scope, depth, and breadth of the concern-for youth unemployment
el needs in their Community. -4 :::'

I 4 J. . ..
resbarce-poli y would need to address numerous strategies: ,-

le of work in education.
, . . .

reer development theory

market skills.

nal skills dpvelopmentas a deliVery system
.

alloc on of resources

I.
util,

J
ation 'of community resources

t

jobi Vailability

(

aav
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.

You can build on these strategies in your local arena. Allow me to quickly skim'a few ideas'
that might be addressed under each one.. Each strategy, plus other-4 MtM be discussed, analyzed,
and thought out, and resolutions must, be deYeloped for policy implementatiqp.

.' Strategy No. 1: TheRole of Work in Education
. . . .

Ken Hoyt defines work as: Conscious effort aimed atproducing bendits'for oneself .

.and1/4)r[fOr oneself and others. As such, it is unimportant whether such effort is paid
4 ' o ru np a i d in nature. What is importgnt is that -it represents the, basic needs of all

human beings to achieve -=to accorhplishto do sOmethingprobuctivethat allows the
individual to discover both who he/She is and why he/she is. -With thisdefinition,

_
work is properly viewedas a human rightnot-as a societal obligatiOn. - .

, - . -

Through community discussion the dialogue could be generated between thoi saying WOrli.1.:
should be paid versus these saying norrpay work is also.good. The key is that thrcoinmu5ity

' provide input. The board must:then hear the issue and come to a policy.decision.

. Strategy No.,2: The CareefDevelopment Theory

What dooive believe about this theory within a community? Are we attemptintto make
seventeen-year-olds behave like twenty-five:year-olds? ,

, .
years

% . .

, Osterman's sample (related only to males) indicates that males fifteen to seventeen years of
.age are not yet seriously interested irNareer jobs...They areinterested in fnoneyssufficient for
them to plawa role among their. peers. \ 4

44..

1
.

4
1 f. c
; ; 4

Osterman's sarriple shows an almost;vniversal pattern that yoUng men under eighteen take
secondary labor market jobsfirst.:4s part\time work while they are in school, and then, for a year

or more after they ion a full -time basis, but often With much.shiftiog of jobs. An effort to
--..

-

instill in' uch young males the attitudes toward steadiness and career concerns almost universally
;found in twenty;five-year-olds is unlikely to'be met with much SUCQeSS..

* .*.
- .1 / . .

t .

,Osternian's next stage, eighteen td the early twenties, is the exploratory stage. Hereri/oung
people begin attempting, seriously, to find'a care0, a place iirthe world. After a period .orexplora-,

. tion, alien Spent Working in a number of smaIrshops, these young men are ready to settle down;'_
Willard Wirtz, former Secretary of Labor, notes- ";Too much emphasis is being pyt at the high_ -,, .

school level on designing curriculums to train yol,itlffOr their first icitas rather than teaChingthem . .

. ..

. to cope with the working world. a .. . .
I L ,

1

. \

What implication
--, does this have for a human resource policy?' How does it relate to the work ' ,.. - -

.c

community anedUcation? .., .
. . . -- : -...-. .,

... .'Don ;IP*,
't we need to have

.
Mcomunity discussion and involvement on this strategy?

14

.

.. , . , * _

. .. .

Strategy No. 3: Labor,Market Skills -

...- . ,
Much discussion needs-to take olace on this strategy: x

.

'Howdo we equip students with goad/work habits in.school activities and studies that carr-
over to on-the-job work? li .

1-

.
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. , .
... .

. How do we
,
create an educa' tional environment that helps studentsestablish work values?

. .- ., . . .
-, ,,, . .

Through what process do we equip yduth with decision making skills in personal and vOca- -
tiona I areas of their life? , '

How do we r eive, individualize, and 'internalize occupational inforriation, people-power -
needs pf today, d tr ds for the future coupled with personal attitudes, interests, and
geographic needs? i .

. .
- 11%

.

Many of these need to be developecrin the schools and.colleges through integration of the
. 1

A ,

career education concept. :.
e .

. .4. . , ..
-.___ 1. . .

.
. . .

.Strategy No. 4: Vogational Skills Development :07k Delivery System -

, Here again, coaiderabla discussion-needs to take place, especially between the work cbmmunity
and educators, on how, when, and where theseikiLls are best delivered to youth. ,

" tNhat vocational skills are besideliVerdd ih the equationalsetting? .

What vocational .skiljs are best deliVored'in the work setting? °

How are 'these decisions made and by Whom? Who supervises the students on the job?

'.-*When should vocational skills best be delivered? 4

-HOWClb we!clete-rmirfaW sidlic-deVitOPment is given the secondary-or the post-
sedondary':"IevelsZ -

How do we create greater insight into the common ground between vocational egiUcation
. and -gener education? ,

'Where Cio we, offer exploratory activities in the educational system?: . - = -..,,,. ..':
.

/ .1F ,
. ..4.,,,....:-,o . . . ,

Wh'et types and levels of work education Shouldbe utilized by the eclUdational institution:-_.--,

.,work expOsbre
-work experi4nce
-7cpOperative.educatfon
intetnships?

4..4...

-

A

t

Andfor what period, of timeshoUld'each of these berptilized?

.! --- -,..: -4-`,

,
. . . .

StiateR.No. 5: Alio tio
i

n of Resources k
.. .

. .

couple. HS.Y .dcl we u funds from federal, state, local goyernment sources.withthbse of private
foUserdations.a priyate.emerdriseV. .., -:-,.... .

. :

.!

1.

.4w .,

'. HOWOO we articUlate the prOgrams and projects so that wasteful clutglioatOnis avoided?
.7"

- . ,.

.

c *hat evaluation proceOures need to be pUt in place so that diagnostia results Will.be aVallable
andbe utilized in making souncteclUcational and busineSs management decisions?

,

j - 1 ' ;
1

I
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Strategy,No. 6: Utilizition of Humanand CommunityResoaces
%

The.greatest source of information and direction in this area appears to ine'to be addressed
in the current thinking.related to community, education, and work councils. The book eniitled,
The Boundless Resburce, by Willard Wirtz, provides many suggestions for tapping the community
resources. Many of these ideas need to be dialogued V,i, the community and then placed-in-the

bo51-d's human--resource policy. ; .
.

.
,

. Strategy No. 7: _Job Availability . L . .

. . : -,.
er

. .
We must start with the realization that there-is no way in which training and community0,

organization can stibstitute for job availability. Job availability is a functionof economic activity
in the nation. Work availability needs,,to be inventoried; creative thinking_ to be nourished .

, ..

for this strategy,
.

. . , .

t Jesse Jackson provides another viewpoint well mirth thinking about: ..

. . .

`I know ihat we need jobs, but we need a will -to work to' precede the job'. We think as
economic determinists, and that's what we say is bottom line when we simply ask_ for

t more money. We say, as economic determinists, where there's a way, there's a will.
Give _me ajob.,,and I'll find you a man. Try it. Life shows that where there's a will
there's a Ikay. .Giva me a'rnan. You'll make ,a job; make many jobs; make nations:- ,

.

New congressional action is in the hopper relating to this strategy. We need, also t6explcire
such- areas as military-base youth job possibilities and nonprofit organizational needs. .

a

- - .-

These seven strategies Ken& exhaustive. Oters,will surely
was

needed to develop 'a compre-
hensive district-wide human resource policy. My hope and plan was to tickle:your imagination, to
stimulate you ve talents, to get you to pursue a key policy approach that involves all publits-
in addressing an cPi iplary approach ,to a crisis need in this countryoutti unemployment.

, ,, - i.. ,
,

In conclusion, let me point out that$ change agents in educatio we need to review here a.,'...

-----thjs-ctriferebce;,

'how we-have functioned

. .,
. --.--..... .,..........1.,

which processes and procedures have worked and which haye failed
, -

, ..- f
.1

the needs of the people serve,-
_

. I
How many times have we started an exemplary or inno,vative project without cdmk-nunity

understanding or support? The board didn't understand but approvedthe project. We ran theproject"'
and did good:things; but when the funds were gone, the orOject was also gone.,

,
We need to change the pattern; we need to address.critical areas; we need to be sure the community

is involved in the formation and implementation of .the concepts and the project.
V.7:32 <a*

The board must understand the comrranity_s interest and help design tfie goals of the project.

YOung people have a need for erhriloymeriti and,edUcation
Ahas much td Ofter in solving this

national dilemma. This time, let''S utilize a procedure that generates oornmunication within ourtom-
munities such .that decision makers at each level understand and.support the project purposes.,

140 ,
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". IMPLEMENTING EXPERIENTIAL LEARNING

Joyce D. Cook

I'd like to take this oPportunity to welcome your on behalf of the U.S.. Office of Education to
the Fifth National Conference devoted-to the Exemplary Programs in Vocational EdUcation. This
welcome,' cidentally, is equally extended you by our Office of Education colleagues herein' the
Dallas Regi n. Herb Mackey, Bill and- Emmet Tiner have worked together with us and
the Ohio'C titer bn hotel accohimodations and other aspects of the conference, and they have asked

..me to exte d you ,a warm welcome to the Dallas Region. °

. . - . .,
Personally, I'd like_tosaY that! approach this particular conference wi some mixed emotions.

First of allthe Part D program (Vocational Education Amendments of-196 4.in Vocational Education
has'never been a particularly "run-of-the-mill" kind of activity. It wA the first federally-administered.
ciscietionary program in vocational education for the support of exemplary/demonstration kinds of
projects, and it was designedb,; the Congress will the intent that it would translatepromising .:
resaarch results into educational pradtice. Within its program strategies, the U.S. Office of Education
had to establish some new relationships with the State Departments of Education and, more I

particularly, some direct relationships with local school districts arid local educational institutions.
In this respect, relationships weie to be different than thcise which had been established in the if .

preidously-sponspred research activities of the Agency. They wereto be differadt in that the program
was designed to reach and to serve the young learner. Watching the relationships between the federal, -
the-state, and the local institutions develop and solidify, into what is now a pretty fine working
partnership has been extremely rewarding. Within the Part p program activities there halm been no
major confrontations over federal intervention in education. And you should know that whenever

.1 speak of federal,ctivity invocational education I also speak of the Contributions of my colleagues
in the U.S. Office of Education Regional Offces. Much of the success of the Part D program over .

the years is attributable to their hard Workand their dedication to the activities that we have.under-
taken jointly. ,---, t

i

'Second, we should recognize and take some pride in the fact that The Part Dpro6-am in voca-
it tiorial education was active in the career education movement before it had that name. Our involve-.

ments in and our contributions to.that movementProbably one of the few ieducatioit right '.

now that can genuinely be called an educational reform that is, national in scopehaye been both-.
* 'considerable and highly significant. . .

..40.- 'II '
, . . ,

Finally, you are all aware that ParfD was not carried forward into-the new legislation as a
separate and distinct federal program initiative. insteaCts.purposes and its functions have been
carried forwardliiito a new program called 'the "Program for National Improvement," -which consoli-
dates what were previously separatejtograms of Research, Exemplary Projects, Curriculum, and
certain aspects of Vocational Personnel DevelopMent. This consolidated program gives the federal
government a high degree of flexibility in the utilization of the monies allocated to us both with
respect to priorities ina given yearand with respect to the distributicin of funds to the geographic,
parts of the country. The,re is for me,devertheless, some peripnal nostalgia attached to the ways

y.
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in which the program operatfd in the past when fiingis were allocated by the Congress on a state-.to-

state basis anp.the.states had veto authority ov,erthe proposed federal activities. The kinds 64changes",-

tliatwe can anticipate in organizational stature and in other aspects of program management are
not yet clear to us, tut they are and will be a part of thecontinued changing conditions of our lives:
"Changing conditions in education" is in fact, the focus of the conference but ln areas of education4'

endeavor that will affect you more directly.' . ,
,

Those of usfederal, state, and localwho have beet) associated withthe Part D' program since

'Fiscal Year 1970 have fairly' consistently found ourselves somewhere between "the way things have'

been" and "the way things are to be." In recentears,,studies in the corporate world have begun ,*

to focus on the whole area of stressattributable to personal and environmental changeand its ef-

fectsdn the physical and psychological Well-beingbf corporatelmanagetl.NIAle11, some of us in the

Vocational Education Part D program are beginning to feel that we cdn speak to that topic with art

. expertise born of daily practice. We are herein Fort Worth, I believe, to try, to share both some of

thestress and some of the reward associated with championing educational change.

. In the tirrte alldtted to me this morning I'd like to try to express what'we hadin mind when We
-assembled this particular group for the meeting here in Fort Wbrth. Obviously, many of you know
each other well within your states and have morked together before on problems of mutual concern:

We believe that we can make a good case for our working here,Ttogether, over the next three days:

We believe thatout of commitments made herewe can begin to solve some problems and that each

of us can make some real and meaningfulcontributions to their solutions., ,

The overall commitment of participants in thisconferencethe thing we have in comm

we each devote ourselves to improyihg the learning, opportunities and the learning condition

people and -adults. There js no dtkil- basis forbiirjObs and our salaries. Only as benefits acp
vlearner and the *payer, are we justified in accepting our positionsnd our salaries in'activit

which are supported by public funds...
I

nis that
of young
u'e to the
es

'ARO the. road between federal activity'in education and the opportunity of every taxpa e'r to
enjoy direct benefit is'a long, windisometimes perilous-road, and it is often fraught with u ore-

seen otzstacles. By far, the greatest of those obstacles may be the way iii which we view our ow doles

and responsibilities in relation.to the consumers of educational programs. If we view oyrsel es as

having limited obligation toe single segmeilta-the-tearnin-g-publicthat segment which we- 4ve,

selected th'roligh pre-established criteria to participate in our educational programsthen w lave

one role definition and one set of obligations. 'Butif we vievieurselves as having an obligatto ,and

ibility to every learner and every taxpayer through our leadership activities,lhen w

4 . .44
a . " r. '"

PA'

During the next ,three days, we will' ask you to lift the veil of somespflvious role iOnsend-

some previous limitations-imposed by program.selection criteria and artificially designed pr gram

standardi. We ant to look of some flew roles vye might play and some new strategies we ight uses

in improving ou,, service (the service of all of education) to the American taxpayer and to-t 6:se lise(kons

-who.notonly are now, butwho might potentially the consumers of ourpducational leaders-hip

activities.

a respo
differen set of. obligations.

g have a

[

. t
'

, .
f

4. 1

As your program reflects, we are-to concern ourselves with
improviatng=tne impact of innovative vig

....0. , programs in vocational,education. Innovative programs can run the gamut of those in research to

those in curriculum development to those in teacher preparation. But their mbst common characteri tic

Os that they represent a "different way of doing things".ma different way from that in which we used tO

do the same thing or Similarthings. They mfr cause us to serve;,. re people. They may cause us to

serve the same ntiiitet 6f people better. Or they may cause us to do both. -

, fy
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The fact is that when we have spent a good slug of the te),cpayers.Money on developing a new L .

or a better way of doing things, and when we are unable. to show that we. have improved an' thing
for the learner, then we are open to the taxpayers' and the politician's criticism. As stated prev,ibtislY;
the road from the development of the innovation to the consumer of education is a long road, and it
just May be that we are,among the obstacles along that road.' . .

Evaluation studies which have attempted to show that our, activities in vocational education
innovation have tiad an, impact on the learner and on the potentiallearrier have had less than positive.

.results. Their failure to show positive results can be attributed to any number of possible variablei,
including the poSsibility that evaluators have looked for results in the wr9ng places. -But we really . - t

can't avoid the potential that our own activities and our.own omissions contributed to their negative, ,
findings.

This isphat our conference is all about: first, to establish the mechanisms and the strategies
to ensure that our future efforts in vocational education innovation, get toe broader range of con-
sumers;'second, to ensure that when they do get there, they are effective'in serving the consumer
better (both in numbers and in quality); and third, to ensure that "their.getting there and that their
effectiveness is documentable.

As a vocational educator, I am convinced that much learning and many new.developments are
best formulated "in context." I am a firm believer in the old adage that "necessity is the mother of
invention," and I believe that planning which is developed out of need is more often carried out and
that commitments that are made to specific events are more often kept, .

Thus, we are asking that the system or the mechanism that you develop here on a state-by-state
basis to improve the impact of innovation be developed in the context of how it will be applied to
a particular educatiOnal innovation. And if my beliefs'as a vocational educator are well-founded, you
will be able to use the same strategy and the same mechanism for tcanslatind other eclagrional inno-

- 'vationslike the ones you have brought here for displayinto broacieducational practice within the
schoolsin your state. .

.
,

.
The specific educational innovation that we will tie dealing with was qompleted,by the National

Institute of Education. The initial step into actualeducational practice will be made in the Part D .

projects as thd grantees install their demonstration projects. But the next stepthat of. having the
new, innovative practices actually adopted and maintained by every local school system and every,
teacher preparation program in the countryis yet to be established. That is to be the applied por,
tiqn of this national conference. The system or the mechaRism will be the state-by-state plan, and
That 13,/ itself could be an abstract plan. But, we are asking you, as participants in this conference,
to develop not just an abstradt plan, but, on a state-by-state basis, the specific steps that can and _
will be taken by you to ensure that the invest ant of federal, state,'and local resources in the re-
search, development, d demonstration of thi erimental education innovation has not been in
vain. We want yoti leave this conference with the knowledge that each of youeach State Part D
Coordinator, each State Supe?visor of Cooper. e Vocational EducatiorCand Wn9.k Experience, each
teacher educator, and each local Part D pr ct directorwill do an agreed-upo amount of work to
be sure that preVious, hard to justify ed cational resources finally get to,where they are most needed.
And they.are moot needed by all young persons and many of the adults in the United States. Webe-
Neve that we have assembled the right people in this conference to accomplish our goals.

.
Back in 1973, Marion Craft of the Division of Vocational and Technical Education, Dr. Pierce,

myself, and others beganat 6%tiOnal conference at the 4 -H Club Center in Washingtonto ask the
cooperative vocational education community some questions about the future of cooperative voca-
tionaleducatioh and workexpenence prograitsialhe light of the whole,carper education movement.
Among the questions we thought out to be'addressed at that time were:

C

. .
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2.

3.

,H-ow can we accommodate all of the young people in the country whO,,oilt of their career
awareness Oxperiences, will need and want'new exploratory experienCes'and expanded

:training opportunities in the broader community (business, industrial,.and government)
outside of the ichoOl? ;
What are the barriers to additional alternatives for expanding opportunities for young

. people ? °

What kinds of thingi can we do together to begin to reduce thos iers to expansion?
-

At that time we acknowledged that only about 2.8 percent of the total secondary and post-

.secondary education enrollments had access to school-supervised, instruction-related cooperative
education opportunities and that a comprehensive career education program would require vast
.expansion of these kinds of opportunities for young people. Also pointed out in the conference

Prdceedingi was that:
-

1. The coopdrative vocational education programs as we knew them-had not been widely
used as a strategy for the provision of career exploratory activities.

2. In most instances, the cooperative vocational education programs had served the job
preparation needs of young people wholl desired training in the same occupational area,',
bit it had not accommodated very III the young person who desired exploration or train-
ing in a different occupational area where the level of student demand would not warrant
a specialized program. '71 .

3. The cooperative vocational education programs had not beenable to accommodate .

disadvantaged and handicapped youngsters in the proportions warranted by the needs of-
. .

those young people for cooperative education experierces.

4. Cooperative Vocational education programs had not been developed in such areas as
hospitality and recreation, marine science and ironmentel oQcupations, the fine arts
and humanities, public service occupations, an communication occupations.

5. CooperatiVe vocational education programs had not been developed and ithplemerged
for the participation of academe young people who wished to begin their preparation
activities and training at the higschool level.

Barriers cited to the exfitrrrsion of cooperative ,vocational education programs to the above popu-
lationsend. in the aboyenew occupatiOnal'areas were; (1), the necessity for communicating new goals

and new purPoies for: the programs depending onthe 'purposes of young people involved in the pro-
grams (in other words, the goal of employment should not be held up as a-measure of accountability
if the Vining person's pUrpose was exploiratory-Y; (2) attitudinal ancnegalbarriers,to the provision of
non-paid work experiences and learning opportunities in the community, even though industries felt
they could vastly expand their progrims if this alternative were developed; (3) the burden on busi-

ness and industry of uncoordinated placement and supervisory activities on the part of.scrmany
separate programs.within the schools; (4) the'lack of adequately rained personnel for the coordinate
tion and supervision of programs dealing wittrthe pr.ovisions of the Fair Labor Standards Act and the

'Occupational Safety, and Health Act; and (5) the absence of in-school. related instruction for young
,people preparing for such occupations as journalism when the MO)t appropriate in-school instruction
wasectually an academicdiscipline.

20
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That the U.S. Office of EducatiOn nd the National Institute of Education have not been idle
since.that 1973 Conference will becom obvious to you. A good portion of the next three days will
be devoted to'letting you know what w re about in the Part D activity we initiated in September
and October of last year. Becauie you i be hearing the_terminology oja great variety of community'
learning relationships, we have_taken th liberty of proposing some definitions,which we hope will
be helpful. We want to avoid having your deliberations 'dissolve. into argurpentover semantics
instead of having you deal-with the real issues of learning about the accommodating a new way of
thinking" and potentially some "new ways of doing thing's:"

The learning ac tivities that will be demonstrated in the Part D projects will attack some pre-
viously held assumptions. Among those are that lay young.people mustbe paid for their learning
activities out in the community;,and (b), academic credit cannot be awarded for experiential learning.
We now know these two assumptions to be-false. It is both practical and feasible to arrange far learn-
ing in the coMmUnity.on a non-paid basis, and it is possible and feasible to 'award academic credit as
well as career and vocational credit..

. , , , i

I am told' that teacher educators have a 'need that we can begin to address: One of the most
cohiistent criticisms that is leveled at teacher preparation programs is that they are slow to yespoTicl

. to the needs of teachers and school administrators for neteaching-skills and for alternative
programMing techniques. And teacher educators hOe Tesponded that we leave them out of the
action when federal progiams take innovations directly to local school systres, bypassing the'very
institutions who have the greatest need to know about thelatest methods-and techniques in

.

educa-tion, . o
c

.,.

We hope that this effort to involve teacher educators on the "frontend" of vocational education
innovation will begin to make up for our"past sins" in the camer.eilucation moyeeht.

,.. I f
, .

..

If our,Part'D program activities are as successful as we anticipate they will be, then we will have
a great need-for professional people (teaphers and adMinistrators) who . , '

.

'
'T. know and understand how to identify and engineer community resources for career -

exploration, career preparation, and the delivery of academic skills in an applied environ
ment: . ..

., ,

4. t
.2. know more.than they now know about how to develop learntng enviionnientsfrviihin the

cAstraihts of the Fair Labor Standards Act and ie Occupational Safety and Health Ace
,

.- . .,

' 3. . know hoW to protect young people andsornmu.nity people through new commercial
insurance policies and new kinds of state legislation on."workers" [sic] compensation,

.' when they form alliances for thhcademic ftenefit of the young people involved.
1, '

. f

know how to train business, industry, anctgovernment people to work Toward measurable
student outcomes and to work within the structure of "competency-based instruction."

Zi know how to measure actual "wbrld of work" activities against educational and acaderrlic
P'«-, standards in such a fashion as to warrant and justify credentializin6 those activitiesor

high school and college credit.'
.

. ;
:- . , , . 'v.

-4.:,..'irtKoTh4e- , . .
. ., 4i.',

We made our case previously, I believe, for the need to documentgreateriMpate
,

as a result of

10'

vocational educationsinnovatidnactivities. Our PaltbD project directors have been and are being,
directed to work closely with you in any way possible to see that your needs (the needs of states
and teacher preparation.institutions) are met within their demonstration.prOgramsand activities.

:17 p.
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Because most of these projects were fiiSt funded less-than.six mdnths.agoOnd.since we intend to
support them for, at the mosLthree years, the activities and strategies u develop here can.stretch
tvto and a.half years into the ff.'fture'yvith-sorrie degree otoOnfidence.:

TO'summarize, we are here
, , ..

,, 1. to establish-the mechnisrpstand strategie2 to ensure that efforts at vocational education
\ innovation get to a broader range of consumers. , ° -o . -

. ' .:'2;!.., .. , .../6".'..........Th ,.
..

, .
.4%.4

2. to ensure that when they get there, they are-effective in. ving e consumer better (both'
in_numbers of consumers and in quality). - .. ..,

,.. ., 1 ,:. e>

3. to ensure that their gettin0i)ere and thitstheir effectiveness is r iocumentable. 'S'.
s

I. . , .

When you have finished developing a nvch;anisra for working together to the end that educe-
.

tional solution's -can be moved into practice in your state,Nve went you to commit yourselves to. .
.....

accomplishing that factnot only for this rour il of Part D protects, butl ..or each of the documents . ,. ,..."
that you have brought here to show to other states a d for each of the research and demonstration ...-
PiOjects that:you fund in the future..

z. .

t

0 p

Most of you are aware of requirements in theriew vocational edration legislation that our grants
will result in improve'd teaching techniques or curriculum materials that will be used in a substantial
numb& of classrooms or other learning situations(within five years:after the:termination date of such

.

7,

We believe that we.have,e jot to offer each o heriand that ifWetire able to set our minds
and hearts to that task totiay, be able to s ow-considerable impact from our Toint efforts
in the years ahead. .

t

, '

1

. .

1 .

. a, ,

O
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LINKING

DISSEMINATION TWO STATE PERSPECTIVES

ESEARdH AND EVELOPMENT WITH DISSEMINATION
THE ILLINOIS APPROACH

Ronald D. McCage

Have you ever stoop,. to`think or ask yourself why or how you got involved i the rIsearch,
development, disserninatio and diffusion process, or, more specifically, why you a 'lied for funds
Oder Part D to implement the Experience Based Career Education concept? Hav you ever thought
about lour local involvemdrit being a part of a ,much larger research, developmen , dissemination,
and-diffusion process, and have Yat,, even attempted to determine and /or unders and what yourA .

role in this process aciu 11Iis? Do you think about or understand that you ar a part of a major
effort to carry out ttce I ongressional intent of a piece of legislation or, on a sl' htly lower plane, a
part of a major rational network of site iMplementation of a specific concep , namely EBCE?.

l ...
1

. ' , \,./.'' I wotild assume that most of 'Us never,look at things from this point f view. Some ofus may
. have _been very serious bola the concept and had a real desire tobecom involved in EBCE, and this ..-
,...=gave ut an opportunity a golden opportuniIyto do so. One of the t ngs mentioned by Darrell .

Parks in hivarlier re rkS was the importance of the legislative emp .sis, the impact legislation
actually has had upo i s in tl-Te pbst and what influence it will have on us in-the future. I know /

. never thoiight much as ut this W. hole concept until I came to Illin is abbut seven-years ago. I came'
basically from the back round of a very small high school, a relay ely small college, and a teaching. .

position in a reriti,Yely mall rural county high school in Kentuc y. I knOw that in that environment
I never thOught about r realized the influences that such thin as legislation at the federal and/or.

. 'slate level really had o what went on at thlOcal level. I k w very little, ancticared less, about the'
.,

role and function bf,a tate eelucational agbncy. One of the things thaVi havp gotten heavily involved . , ..

`:,irySince I have been i the research andidevelopment busi ess is the entire legislative and planning
b

..

ess. (-have come o realize What an.impactil really as on all of us and what really needs to be A

gone to make things appen at the 'federal level and gown through the state and local levels. I i
raised theskitiestiori and made these introductory comments,to leeti you into what we are here
for today. -.- . ._ . i

6. .
.

1
. s. .. -.A° .

If you think abut ut legislative history pertaining toVocational educatiori research whicDs1 define
to include Part C Re 'earch, Part D Exemplary, and Part I Curriculum, you have to realize that'voca-
tional education res ar-ch and development is basically in.its infancy. Until 1963 most 'vocational
ethication research as conducted in a university setting in the form of unfunded dissertations or
faculty studies. Th 1963 Vocational Education Act gave us the 4 (0) Research Section and provided
for the creation of t e State RCU's.4The 1968 Amendments gaWus provisioni for Part C Research, iv
Part l'airriculum, a d Part Dior Deinonstration and Innovative-type activities. These provisions ,

have given us the e phasis and funding source to make things happen, but we must still remember
-tht the realbutco of the activities conducted un4i; the auspicefof th4968 AmendmentsI <-.

reyet to be seen-. ost of 'the ugableproducts are-just now becoming availabl for implementation..
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Vocational' education research and development has recently come under a considerable am b- unt
of fire because ofthe present interest in vocational education legislation and the recently completed

'COVERD Report-. Many of us have become very-defensive because of the COVERD findings and
have tried to find br create excuses fox not looking as well as we think we should have looked. While
the COVERD Report could be criticiz ed for its.inherentweaknesses, itdid provide us with several
messages that are applicabland that we ought toy listen to very carefully. Throughout the report

. we are constantly reminded that the $250 rriillion spent for educational research and developmerr
has pripduced visible impact but that we in this field could not zovidie hard data to document the
'wad or for that matter, the lack of it. In other words, our product andprocess evaluation was
p"ractically non-existent. .

. . xi .. a
. ",

Secondly, COVERD taLd us that there was very lit e relationship et :What we drd in
. research and what we did ifnurriculum and /or viiliat we did in'exemplary. This, td me, is a very

serious indictment since we in vocational educationshould, by law, cagagentrate primarily on applied
research and implementation. What we do in iicational education rOnrch and development should
ultimately have application at the local level in terms of improved programs and/oicsuppbrtive set-- ,...

vices. This one finding Has been credited with causing Congress to consolidate vocational education,
research, curriculum develo'p'ment, and exemplary,. iviniovative, and personnel development functions
under one part of the new Act. Thernessage here is that our approach should be comprehensive

. and follow-a continuum from'research and planning through development, field testing, dissemina-
tion, demonstration, and drkision. COVERD told us-that we have doni an inadequate jol5 of
'setting priorities and that we need to emphasize this at all levels. Well, by nov{you maybe
asking where I am heading. Basically, I believe that-Illinois has in rnotiOn a mechanism whidh, if
implemented-in Most states, would-help to counter the finding of the COVER D Report and provide
the,basic framewdrk for the emanegement of research, development, and demonstration under the .
new bill. A., '. I-

In Illinois we treat research and development as, a federal -state -local partnership with the state
i .

agency sittinasbare in the middle. We serve as a broker aijd a link between the U.S. Office of
EdUcation and the local agency in everything we attempt to do. We involved the local_ people in all
aspects of a research and development continuum. , .

, A
. o

.

In October of each year-we disiribute a veryabbrbviated survey to several diverse populations ,`

in Mind's. We ask them one simple question: "What needs of yours can one state agency respond
to in terms of research, developmental activities, and exemplary and personnel development activities/
We get some inappropriate, responses but we also get sound information which pointi us toward
current trendand needs at the local level. These trends and needs become the basii for our research,

I

and development priorities which ultimately result in our annual request-for-proposal-document
which is sent to all local public educational agencies and selected private educational management
firms. We fund-a-11 activities by contract with either unkfAities, jtinibr collegis, local elementary ' tn
and/or secondary agencies, or with private consultant firms. 1 might also add that the secondary
and junior college levels give us results in research and development outcomes equal foor better'../.
than university or private firms. I think We often assume that local school per'onnel are not
sophisticated enough to conduct these types of activities when, ip fact, they Usuallyfind themselves
in the center of what's happening and have a much better feel for -what needs to be done. They May
not use the most scientific approach, but they uSuallii come,up with a product that is usable.

,,, , -
,..

In our long-range plarting effort we look atall-activities as phases of an R&D continuum. We"
may start off.With a Research and Planning Phase. During this period we maybe fundidg projects
via contract that tend to assess the state of the art. We may be collecting information on which to
base ou? planning, or we may be conducting extensive evaluations of an existing concept that needs

_,
?,

, - .

I

".
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upgra mii. *drite die regeareh and planning are completed we then move into a Developmental agd, res 1. q Fhase. if eppropriate. During this phase We may be supporting the development of a curriculum
= bas on the R&D phase. We may be developing a tubtal,program modekor concept, We may be field,\ te, ng a product with local agencies or with other similar institutions. These two phases generally '

under our concept of research and development and are normally supported from Part C fund's':
. c ,

. -... e .

Once the 'activjtji is developed and tested we move into the Dissemination and Diftbsion Stage.
ng this stage we use a variety of approaches based on what is best for the concept in question. _

ay simply distribute copies of a given research report whIqh requires no further explanation.
e m disseminate materials to other states through the East Central Curriculum Management,,

Center' rid also in AIM/ seare passive measures on our part and require very-little
state an local effort ethphasiS.

.

,
.,

.
When we really -want to impact on the field, we use re such as conducting in-depth

workshops here the materials are distributdd and specific trainjpg is conducted. We work directly
with univers ties to incorporate concepts into on-going graduate and underg7adtiate programs. -We
hold publish s conferences.to allow productapith mass distribution potential to be picked up and

//.. ,distributed b a commercial firm on a national basis. ..

- , One of ou most successful dissqminatiOn and diffusion tools are the dernonslration ceRters.rich. i

are supported fr m Part D Exemplary Funds. These exemplary and innovative 'sites may, be Of three
/ ,-general types: . .

.
.1/4

,/ /
;,""'" i .-1.,

1. those w ich serve as a bridge. between school and work for disadvantaged youth, as 'man-
dated 'in e 68 amdndtrfents; . :,...:,:

4

those win h serve as a. vehicle for implementing and providing visibility for eprodtIct
developed 'n theRki phases already detcribedi and

thope whic serve to highlight innovative programs and a technique developectat the local,
level. regard' s's ofjuhding source. .

Nothing I haue jus described is unique. However, we try tohink out this entire process prior
to ever funding any praj ct activity. We try at the outset to detelinine where we are going and how
we are going to get there. We.don't always succeed. For the past six years our entire vocational-
-R&D effort has been coo inated to include research, curriculLim, exemplary and personnel training,
even though these elemerrif operate within separate units in the department..

.

Weals° use this approach when we write proposals for the federal share of Part C or Part D
funding. We look at things we have already initiated within the state and try to see how the federal
project priority carlenhance this total process. Our last two Part D projects serve as excellerk.
examples. In 1973 we had approximately twertty:two developmental concepts from Illthois-funded
projects which had been disseminated or demonstrated in various ways within Illinois. But very few
of them had received wide-scale visibility. Following the Part D announcement, we submitted a,

"proposal which simply advanced the idea of identifying 4o sitesone rural and bne urbanwhich
would be willing to select innoVationsifrom the list of twenty-two, adapt and adopt them to.their
local level, and then serve as natioaArdemonstration.centers in the third year. The project came to
be known as the CIOEDC proje6t;"tOrn Boldrey, as one of the local site direetors,will give you some
insight froth hislocal level perspective into.how this worked. .

During the past round of Part lq.projects the State RCU submitted a proposal to implement EBCE
in,three tiles within LilinoisJoliet, gicamore and Decatur. Tom is also involved in this.

0

-"N
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The state office, with local personnel, wrote both of these proposals. In these two projects, ;

a person in the'office is specifically responsible for working with the local sites. This provides the
local site with someone who helps open doors, remove legal barriers%(as in EBCE), change funding
policies and procedures, etc. this arrangement provides state level visibility for activities being Con
ducted locally; again, the idea of state-local partnership.. \'

I would like to leave you with some key pOintsI thinj< that vocational education research,
development, and dembnstration, by law Jand I emphasize by law), shoiild be applied research rather
than basic research. That does.not fnean that some basic research can't be conducted in the process

..of getting to applied research. ME and USOE have agreed that NIE wilt do the basic :esearclfand
that we will do the applied research. ithink that we Reed7tirnply to concentrate our efforts in the
applied arena, since we have a legislative mandate to ado w.
..,

%

.

'Whatever we do in vocational education researN and development shbuld be based on a sound
set of priorities. And 0;104 p'r4orities should be.bas on local input which reflects both state level
and local needs. Vyfien" you leave the local People out, yOu miss the whole liallgame. Congress has
told us that whatever we do from now on should revolve around a total comprehensive plan and
model.based4crn a continuum of research and planning through dissemination and-diffusion demon:
stratidn and 's A forth. I think that our dei/e/opmenta/ activities should be accomplished as close to
the local level a possible and that we should involve the local practitioner in all aspects-as much
as possible. A mix of people from universities and elsewhere must help us with the evaluation .

processes as well as other aspects. But, I think too many of thdse things are developed in the ivory
tower-and laid upon local agencies. There are very few things (and I think'most of you who are in

EBCE can attest to this) that you can pick up and absolutely place in.a local situation without mak
ing some changes. If the locals are involved in the profess, there:is Arobably less Of a need for
modificationzWhen the day of implementation actually comes. . ,,. ' . ,..

. .-
. . . . ., %:.t -; '.
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THE END-IS THE BEGINNING'

-Tom Boldrey

"What we call thebeginning is often the end; the end is where westart from." WhenT.S. Eliot
wrote those words, 6e wasn't writing a treatise on planning, but hernightWell have been. For; the
beginning of planning is decid*by the end we wish to achieve,,..

, - .

.. .

Let me illustrate it this way. In a previous Part D Program in Which.l was involved, we began
with discussions concerning dissemination and demonstration, clearly a step beyond that l5f creating
the implementation model. -, .

.

.
.-

But isn't this Common practice? Doesn't everyone accept the importance of planning? Isn't
everyone well versed in planning techniques? In most cases the answer-to these questions is yes.
Then why is planning so often less effective than it should be?- I believe the answer to that.
questjonis'people"; or more specifically, the attitudes of purple. Failure to these attitudes
into consideration can result in the failure of even the most brilliant plan. C6nversely,,ev'en a
Mediocre plan can be brilliantly implemented if those-attitudes are recognized and utilized.

Many innovations irhsdhools begin with a publicity blitz, without considering the implications.
Froht Rage headlines, colorful brochures, and media coverage *Vide visibility for a new program
as it begins.. To the surprise of many, people in existing programs become resentful. Instead 9f gain-
ing advocates for the new program, opponents emerge. People become polarized and fractionalized.
Staff in prograMs existing before, the newprogram have often devoted long and hard hours of work
without receiving any recognition or the advantages of Special support and resources: Totmeny
innovations die a slbw and painful death because of the subtle and covert action of those in the" .

system who are not a direct part of the new program. Caution is,in order for beginning a program
with "heOpla" or With "claims's. that can't be easily supported.

*Tpo often, programs are more widely accepted and understood in the next state than they are
in the nextoffice or in the classroom next door. Tbo often, demonstration is deemed successful -

only if people come fr6m long distances. If Part' D -"type" innovations are to have the greatest impact
in the long run, they must at least be ongoing in the place where they-originate after.the "soft" monie,s_
are depleted. Internal (local) Clitrionstration must be a deliberate and systematic first step. Local
acceptande may be the most difficult goal of all, but the most important.

, ; 11

would like to share a Couple of othe&points about dissemination. First, dissemination may have
several different outcomes- (end's). In Illinois, demonstration generally applies-to awarehess. Things
are exhibited and people arf,oliserved in their own settings. Ranonstrations are not intended to
train or strengthen the participants, skills; workshops bre,designed ior that purpose. Clearly, it is
important that thepurpose of dissemination be made.explicitfrom the start. Whatis dope for dis-
semination must be determined by the purpose. I'm sure all of you are aware/hat educational jar-
§on is one of our biggest obstacles insolearoommunication. 1 have found - having a non - educator's
assistance in writing the distributed material to be a tremendous asset. I have also f6und that since

23
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,we live in a visual culture, it is effective to use pictures and /or graphics to tell, the story, while using
a minimum of words. As career education focusei on people-so myst dissemination.

Secondly, I believe that the so-called serendipitous benefits adissemination are themost
imilortant in terms of the beneficial impact on education. Many educators 'devalue their work: Many
feel hopeless and helpless in fending the negative press ofJow achievement scores, high drop-out rates,
failing bond referendums, etc. Educators are blamed for these problems. Even if there is progress in
the academic areas, educators are blamed for drug problems'or increases in venereal disease. The
point is, edildators are seldom recognized for success. Neither teachers, counsllors,noy principals .

know if their work contributed to a good product. It istnuch like the cletsical alienation/frustration
of the assembly line worker wtio does not know what the end product is: ,4 ,

I have fount) that most educators are not a ware of their own strengths and accompliihments
but are preoccupied with their weaknesses. When they are provided the opportunitjmo explain
their "works" to others, a sense of enlightenment and pride is often gained. When Visitors are
coming, there is extra incentive for doing well. When one's "work" is visible and shared with others,
positive feedback results in messages like: "I'm OK," "Whet I'm doing is worthwhile,' "Hard work
pays off.", Dissemination has sign,ificant value in -terms of the morale and satisfaction of those
involved. This is a benefit which can)be achieved in no other way.

Mostswould agree that people are the key to successfully implementing innovations. As a
Part D project directorsit is important to keep in mind that new ideas are often accepted or rejected
not on the objective merits of the idea, but because of the people with which it is associated. It is,
therefore, necessary to develop advocates whO are.trusted and Who have credibility. A new project
director can not do that-llone. ihere_isasurious propensity to identify people and programs as --

synonymous. This identification can be at once an assetand-a-serious-liability,lhave found
advantages to the.philosophical' approach and pragmatic actions which differentiate ideaStioTh

,
people.. Project directors should-work themselves aut of a job if' the components of the project
are to become integrated into the regular system and continue after the brief grant period' is over.
The 41 test.of innovational impact is whether the components of the program exist after the program

initiators are gone. I is, therefore, essential that the innovations not beroverly identified and dependent
upon project staff.

In a typical program or project, the 'planning is'done by the immediate staff. The staff, often
too small to begin with, devote hundreds of hours to developing a plan: The successful implementation
of that plan is usually dependent upon persons other than project staff. lclon't think I need dwell
upon the all too frequent result.

_

le
Implementing innovations/change is not very successful in the long run through mandate and

imposition, particularly in educational aganizatiris where curricular and instructional innovations
are alirCost tot-611-y.depen*t upon. -the attitudes and behaviors 6-1-indiviclualAb-khers andadm-iniftra-

tors.

Is there an alter ative? Yes! Every person involVed in the irnplementation of a given program
should be- equally inv Ivedin the planning of that program! It can and:has been done:

. Involving thEtcommunity is a must. Advisory boards or committees per se do not fulfill this
function. All persons gathered for input muit have tqual input; all mustfiave equal voice regardless

of status or verbal aggressiyenesi. A Goals Conference,format utilizing the Nominal Group Technique
meets these criteria. Phave used this technique with a cross section of some 200community repre-
sentatives, educators, and students. I have also used it in staff meetings and in smallisoups for a

., .

variety of pyrposes. , .. kv.
..N, .
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The minal Group Technique, developed at the UniversityOf Wisconsin and tailored to the-
oals Conference Format, offers several advantages:

,
1. All participants are able to express their ideas in reference to a specific topic in a structured

setting.

' 2. All participants provide inputwithout any individual or group being able to dominate.
7

3. A large number of people can have input in a relatively short time (approximatelytwo
and a half hours are needed) which generates a large number of ideas i reference to the
topic of discussion.

4. The outcomes are tangible, as a list of priorities are developed that represent the group.

5. Most groups develop an esprit de corps and enjoy their time together.

Community input may have to be proactively solicited, but the results pay off. There must be...
open, two-way,communications and mutual oliderstanding of each other's problems and progress.

I wish to quote from a letter of Lawrence Brainard, Legislative/Political Affairs Manager of
The Northern Central' Division of the U.S. Chamber of Commerce. He formerly worked in Joliet,
and- his comments refer to the cooperative effort between the' school and community.

"Your experience in Joliet differed from the approach often used by educators. in that the
schools came to the business organizations and outlined the scopepf the problem and asked for
ideas and help. FrOm the standpoint of motivation, this told the businesspeople that you were
truly-interested in a solution-and-not-just-in-dictating fuzzy ideas to-the 'business ommunity-to
'enhance your bureaucratic ego., :* , ,-.

The result Of this open attitude was a partnership in fact and not just in name. Neither business
nor education felt thatthey were running the other. _.

,..

This free flow of ideas and communication and the flexible approach with which the whole
question was handled motivated greater invoiVementh)y the' non-education community' in the
education process." _..

t
In conclusion, as a practitioner, I find organization development theory to be useful in formulating

strategies to begin a program an* to develop strategies for insuring that a program lasts. This theory
also aids in making decisions about dissemination. Who should be the target audience? How will .°

disserriination be accepted? Should dissemination be Considered a part of a total staff development
process? .9

P'
Hage and Aiken in their book, Social Change in Complex Organization, delineate seven factors

that relate Program change to organizational characteristid. Two of the seven characteristics have
a positive correlation to change. As job satisfaction andihe degree of complexity (extensiveness

, arid intensity of skills and knowledge) in an organization increase, there is a more optimum climate.
for program change. The other five characteristics have an inverse correlation. They act as obstacles
for change as they increase:

1. centralization the way in which power is distributed).
.
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,

2. .formalization, (the degree of codification of jobs in an organization):
v ..,.

3. stratificatiOn (the differential distribution:of rewards to the jobs in the organization).

4. production (the relative emphasis on the quantity or quality of the organization's produCts
or services). .

5. efficiency (the, relative emphasis on cost reduction of the prodqct or service).
.. : .

These characteristics offer keys to determining why some schopls are more 'successful with
innovations than others. These kinds of characteristics may be clues for.applied research that will

_ improve the impact of innovations.
. ,

. .

' If T. S. Eliot was rigiTtif "The end is where we start from," my comnientem'ay provide, 'for

.110,...

_, ,

some, a newapproach to beginning. ,
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USING STATE,AND REGIONAL AGENCIES.IN FLORIDA
TO IMPLEMENT INNOVATIONS

'Margaret E. Ferqueron

.

1 .

A

This paper is divided into three sections. The firstiOction describes the Division of Vocational,
Education as a state dissemination agency; the second section describes a model for diffusion of
career education;,and the third section describes the role of the regional education consultants.

% The Role of the State Education Agency

The Bureau of hesearch, Dissemination and Evaluation is currently engaged in sponsoring
projects and activities to improve instruction in vocational education programs in Florida. These
activities have produced and will continue to produce large amounts of materials. Increased produc-
tion, distribution, and storage capacity are needed to deliver this educational material to intended
users. .

A high priority of the Division of VOcatiOnal Education is to expedite the:developmeitit of
, the system for reproducing, packaging, distributing, and diffusing products as a way to improve

vocational education throughout the state. ft goal of the Division is to design, implement, and
maintain a,system for infusing proven e cational producti, processes, and procedures into programs
throughout the state for students, ers and administrators in all vocational education programs.

The DivisiOn of VocationaLEducatiob is committed to the support of planned programs of
- Development for new curricula and revision bf existing'curricuia as a strategy for effecting con:

structive eciucational change. Dissemination is a process of providing product's, pro lures, and
praCtices totargeted groups of educators. The process includes the elements of user-identificatibn
and 'distribution. Diffusion is a process of providing educators an opportunity to explore, test, and
made decisions to accept in whole or, in part, the products, procedures, and practices shown to.have
value as a bisis,for expansion and improvement of educational Programs, practices, and services.

The Director, Division Of Vocational Education, felt these activities were important enough
warrant a Section which would be devoted full-time toldistemination/diffusion plaiining. At

this, i , a brief description of the Dissemination /Diffusion Section's functions may enhance
YOU!' understanding the Florida Dissernination/Diffusion Process.-

'4.
9 ,

---Dissemination /Diffusion Section Functions

,;\ .

The purpbse of this Section is to develop and maintaitte stateWitle system of dissemination
and diffusion as ,a means of improvifrg vocational education through the use of, proven products
and procedures,/
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The following functions mitithe performed lOthe purpose of e Section is to be achieved:
.

1. Develop a dissemination/diffusion system that will appropriately involve representatives in
the - Research and Development Section; Area Office_Ls. Bureaus and Sections; Department
of EduCation Research and Development Office; UGiersities; CommunitV Colleges;
School Districts;,and -lie U.S. Office of Education; as necessary to develop plans for
reprodUoing,cpackaging, distributing, and diffusing materials and processes developed through
funded vocational projects needed in the improvement of vocational education.

2. Develop, with thpssistance Of directors of funded projects, descriptions of benefits,

,costs.and organizational arrangement eeded to utilize the products and processes- '
being developed.

DevelopWith the assistance of project directors, educational consultants, local educators,
and (Ayer appropriate persons, a description of the n-eecisofipotentiakisers of the pro-
cedures and processes to be disseminated_and diffused.

4.' _.Develop-with Ke assistance of educational consultants from the Department of Education,
local educators and other appropriate persons, a description of advocate roles to disseminate

and diffuse the product or process.

Select and state obtainable objectives to be achieved in'theehange process in terms of
providing user groups an opportunity to: (a) become.aware of products and processes'
useful in solving their problems; (b) make in-depth explorations into elements of the
advocated change having direct interest to them; (c) use the advocated\ product or process
in a limited way as a basis for; (d) evaluating the benefits to their problems; and (e) an
opportunity to accept or reject, in whole or impart, the product or Process being advoEated.

,6. Develop cog-effective methods for reproducing, packaging, and distributing the products
4--

and processes to be,,diffused.

7. Develop strategies-and activities to achieve each objective for each user grOup served.

8. Develop time, sequence charts, and budgets for each strategy and activity.

9. Manage the implementation of each strategy, using educational consultants available in
the area offices as facilitators and provide additional human and material resources through

grants.
.

Develop and conduct, with:assistance from educatiOnal consultants in area off7ces.and staff -

in the evaluation section, an impact study of the diffusion plan es a basis of providing in-
formation needed in the evaluation and possible revision ofthe plan:

11. .Develop, and prestcinterim and final reports of the dissemination and diffusion plans
to approPriate Personnel in the Bureaus of Vocational Programs and Staff Development;
Planning and Budgeting; the Division Director's office and other officawithin the State
Department of Education and the U.S. Office of Education. L

Prepare and submit a long-range and annual budget for dissemination and diffusion plans
for inclusion in the bureau budget.

2

10.
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Monitor funded dissemination and-Oiffusion projects to deterniThe successesand Oroblems
in operating the plan and to correct deficiencies.

14. Establish working relationships with organizational units within and outside the Department
of Education having dissemination and diffusion responsibility as a basis for eliminating
unwarranted duplication of effort, to keep informed of pertinent developments and to share
resources.

'Y

15. ,Review and recommend needed changes in.policies and procedures for dissemination/
,diffusion of vocationaleducation improved product4 and processes.

Disymination Components

'The functions of the D(ssemination -Units must address tbemselVes to the\distribution of new
as well as established products.

1. Describe the product.

2. Identify.the target population. This ep will resolve the total number, of copies
required. The Occupational Progra Administrator supplies the Dissemination/,
Diffusion Section with the number of Oucaprs-there are in the area for which a
specific product is developed. Thienumber, combined with those agencies, institutions,
or organizations the. Dissecnination/Diffusion Section knows must receive copies,
constitutes the total number that mtrn be printed:

3. Identify production requirements: In this step the following considerations are
resolved:

1) determine appropriate format (tear-out, multi media, etc.).
. . . _

2) Clear publications ideas with DOE Publications Board (artwork, design, etb.).

3) Roof ancredit all publications.

4) Decide whether to sell the product This also involves copyright questions.

4. Estimate required resources (both human and fiscal). In this step thelollowing
determinations are made:

ttr Print materials through DOE printingshop.

'2) Contract printiriglieeds toa commercial printer,

3) Utilize facilities found in the steleli.e., PAEC, Orange County, etc.):

4) (Jae Career .Education Center's. Visual Communintions.Unit

5) Decide 40hich of the aforementioped -is the cheapest, best quality, most expledient
i.e., cost effectiveness).

o
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5. Storage
. "

1) Short-term--When requests are ma , such as the Annual Descriptive Report,
requestcir submits the target popi)lation. As soon as printed matter is completed

' it is returned to the Dissemination/Diffusion section. The DisseMination/DiffusiOn
Sedtion then disseminates the product to identified target population. Short-term

usually signifies storage of zero-one Months. Within fourweeksthe bulk olthe
product has been disseminated.

.

7 2 ) Long-termStorage.from zett-six months. After this time any large remaining

.
quantities should be,shipped to the DOE Warehouse.

6. Select distribution 'techniques. Determine the best process for distribution. This step

is closelystied to the diffusion plan. Our Regional Program Consultants are the main

linkagegents in the'D/D process. All ateriali must pass through theen.,

. 7.. Sequence and schedule activities im ement dissemination,strategy.

8, Conduct impact assessment of adopteff dissemination strategy.

The kquisition and Processing acomponent

Housed'within the.Dis nation' components is an Acquisiiion and Processing Unit.

numerous functions of this unit are:

1. To forthulate and conduct info' ation searches, utilizing computer-based .programs and

manual methods; and review educational materials for active contributors'and recognized
participants who may be jcirtified as change advocates of vocational education.

-.

2.. To coordinate with the Career Education Center, FSUthe maintenance of evocational
education research-oriented materials collection system.

3. To coordinate with the Knott Data Center, DOE, the quarterly updating of the dissemina-

tion anddiffusion data base and computer batedprograms of the Section-.
Ae

4. To collect and catalog all Divjo'h Releases, abstracts, and reports.

5. To plan, develop, and maintai,n a storage and retrieval system for vocational education'
products processes, and procedures. ,

. -

To answer.req materialsfor materials from both within and outside the state.

7. To maintain a current inventory of;-all vocational education materials and products
designated, by the division for storage, dissemination, or diffusion.

8. To microfiche all materials.

9. To keep an adequate number of materials on hand at all times to meet the demand.

10: To formulate and implement the'criteria for purging the Vocational Education Division's
collection of Florida-produced/developed vocational curriculum materials.

.
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"Directory of Division Releases."
N-

storage and retrieval system for vocational education products,

11. To develop and maintain a

12, To develop and maintain a
processes, and procedures.

Diffusion Components

The,Diffusion concept
.
in the Division of Vocational Education is based on'the following premises

concerning the change process:

,1. Change in vocationaLeducation may be initiated from within or from outside the system.,

2. In general, change.initated from outside a system is not based upon assessed needs.
. ;

3. Change initiated' ffom within and outside a system shouldbe based upon assessed nee s.

e.'-ft. Many persons view chinge as a threat to their status.

5. Threat to status can be reduced through planned programs of in-service development,
designed to clarify values and develop additional competeticiessneededlo-work effectively

kitin the change process.
,

.

6. Change in a system occurs over time as people, move through a process involving the .
components of: awareness, interest, trial, evaluetion, acceptance or rejection, im pier-dente-

tion; and revision, based upon results of evaluations. , ,

.The Diffusion process a esses itself to the aforementioned levels as a method for moving,
'people through the change frac s

'; awareness
interest

trial
evaluation. ,

acceptance or rejection
implementation,

review and revise

For all new products the target population must first go through the aware level. This
could be accomplished through brochures, professional journal articles, profeif al meetings, etc.

,
< p

__ Hopefully, a dynamic effort at the awarenessfevel would promote intereeon a large part of -

the target poPulation. The interest level might be enhanced through WOrkshops where partidiPaeits
view the' product and have an opportunity for "hands-on" experience. Anoper strategyat the
interest level might be demonstration classrooms. '

Suifficient eXposuie a tlreinterest level should rnove.tlte target population to the trial level:
At this level the target population should be interested in the installation of the product on alimited
basis.

.

r
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Once the product, process or practice hasbeen tried on a liniited basis, thclient conducts an
evaluation, Based on, the resultf thii evaluation, the client either accepts or rejects the product.

If the client accepts the product, process, or practice, theimelementation level is reached and
-full product installation can be planned. a

w*

1 *
Once the appropriaie'level is determined for the selected target population, a Diffusion Plan is

developed accordinithe following Adel!

Describe the Product
or Process

to be Diffused

a

Ai>

kt

Describe the User,
Groups and . *

Environment and Needs

2. 3.

Describe the
Advoc'ate

Position

Write Objectives
foiDiffusing the
Product br Process

4.

'Select Activities
to use in Achieving

Objectives

5.

-Organize the
Sdlected
Activities

6.
-

ITplement
the

- Activities ,

7.'

'Determine
Impact

of'Activities

q.

Review

and .
'Revise_

9.
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1.

2. .-,:Description of 't iffusion Model

Describe the Product, Process, or Practice to beDiffused
. .

At this stage e product, process, or practice to be diffused is described. The description in- .

cludes consideratio of: (1) the benefits to the ent, tducator, and public; and (2) human and fis-
cal costs. Some de erminations in the cost egory are: (a) determine. additional financial sources for

N unexpected cost over. -run; (b) estima e' actual cost in dollars, time, and personnel to implement;
( c) determine whether teachers to be paid for release time; (d) determine whether students have
to be paid for participatin determine the actual dollar figures that are needed to gain teacher
and student support; ( determine whether teachers and students hayelo be paid hourly or by out-
put; g) determine the amount of &impunity financial resources that may besavailable; (h) develop
a budgeting system; and (i) deterrninethe reorganization or staff or an existing process or system.

' .

2. Describe the Target Population and Its Environment

Describe the target population at the fbllowing levels:

, .

a. State Level

b. 'Regional Level'

c. District Level

d. School Level'

e. Community Level'

' Describe the target population irr the following elements of the school environment:
. . 0.

a. Organizatidhal arrangeinehts ..

4-1) Centralization

2). *Decentralization

b. Factors influencing schoo J4i nizational structures

.1) Complexity

- Autonomous Departments of Discipline (Curriculum).
Autonomous Management

Autonomous testing, etc.
or

tentralized decision making ._

Standardization of

Textbooks, _
Administrative Guidelines

e
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a

.Lesscin PlagRigid Adherence to.
Routine School Procedure

3) Homogeneity/Heterogeneity of'staff in terms of

-Race, Philosophy
Profession, Preparation

4) School Resources

Equipment
Supplies ,

Materials
Facilities ,

7-Scheduling Arrangements
Reference Materials

5) Community DesEription

Rural
Urban

Suburban
Other,

6) Community Size

° , =below 10,000,'
10,000-25,000
25,000-50,000
50,000-100,000
100,000=500,000
500000-1,000,000
Over 1,000;000

3. Desbribe Advocate's Position

The product advocate is to examine himself/herself in light of the fact rs wWch -may
influence his/her ability to promote the installation of the product, process, or p acticd. The follow-

.
ing,questions are an example of this examination: .

a.
.

Do you know of evidence substantiating claims or benefits made for he product or
. . .

. - ..

process?. .
. -;: .

b. Do you knoW the component pails-of the product or process being advocated?

c. Have you been involved in the development of the product or pr ess?

..: .s

gl. Can you be objective about the product or process? '- ,

e. Do you have handouts deicribing the product-process?



r

4 rk
-Are you knowledgeable about the subject area with whiCh theproduct or procesideals

g.

1/
Are y011iamiliar with the community? '

me-
. Are you active in community affairs?

i. Are you actepted in the community?

j. Do you have tenure?

k. Have you' had diverse work experience?

I. Are you accepted)by your immediate supervisors?

m. Are you viewed aS a consUltaria

X
n. Are you generally supported by administrators in your organization? .

The advocate sholild strive to become-familiar withNiag,pr oduct which is being nstalled. The
ability to cite evidence of the product's past success in locations siniilar to the press t installation
site can impress a client group. Unless the advivate truly believes in the product, i s'clifficult to
feel the clients will accept the product.

The advocate's role is truly of a marginal nature; that is, he or she must mai tain respectability
in at least two camps: (1) product developers'must have sufficient.confidence i the adpcate to Are
information concerning problems in product development and 2) the ultimate rs must feel the
advocate can understand and empathize With their position. The adVocate is a inker of the product
developer. with the product user. This role sometimes requires'the translation technical information
about fie-product into more practical terms. The advocate will have to make omeoperational
decisi( s in installing the product at the practitioner level. This is one reaso algbod knowledge of
the p luct will be extremely useful to the advocate. An advocate should e pert to receive "mixed
signs from the two audiences. He or sbe should-itrive tojnediate compr ises which enhance
the s to of the product. vt,41

4. Write Objectives.for Diffusing the Product or Process

Once thediffusion strategy issiecided for the product, process, or ractice, objectives are.
(developed. The following are e?camples of some diffusion tactics:

a. Endorsing the innovation through local profesSional orgaiiiz tions

b. Finance with federal-state dollars

'_Demonstrations

d.. Workshops .

e.- Pilot-Tests

f. . CC:inferences

I.
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d: Public meetings:

h. Eridarsements by hig_ hly Credible per-sons II

i. Mass media communication

j. ConsltatiOn

k. Legislative mandates

1. .1-radership Change

. Role playingsimulation

O

;;.

n. Giving recognition or some reward fdr persons ,trying the product or process advocated
,

o. Compromise bargaining

p. irainstdrming

q. Training Retraining

r. . Collaborative inquiryProblbm solving'
e

s. Asking potential users to review or critique the product or Process

t. Small-group/largegroup evaluations

One- to- one'counseling

1 rt 'v. .Competition . .

,,
0 '. . n I

5. Select Activities to Use inAbhieving Objectives ir

Organize Serected Activities

activities must' & med and sequenced. This includes some of the following actions:.

a. Collect ao,

b.

d,

te information about targeted guidance=learnirig styles, etc.
;.

Develop' PERT charts.for each target grdup

Develop time lines and graph;

ONtrolevalUate

e. Rerriain flexible and recognizmroblems

,
I
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-7. Ymplement the Activities

'As the Diffusion process moves into the im'plementation phase the following cautionsshould
be attended O

Proceed cautioiisly.

b. ;Be flexible

c. Maintain your style of interaction

d. Be alert to reactionsproblemssuccesses

e. Constantly revise; using current information

-t

6. Determine Impact of.Activities
q$'

The following are considered in the development.ef an ippaot assessment.
-

a. Develop and use discrepancy system for tile activities.

b. Collect information about the status of Ite activities.

1) Evaluation stabs against the plans developedinfer disdrepanCy for each element
of the activitiekplanned

4Time .' Fiscal 1 .Facility

2) Ciltical Incident reports are useful

3) Technical reports are useful

: Intetim reports are useful

,_46,51 On-site visitstalk to persons involved

6) Identify resistance behavior

- &
2', 7) Identifyacceptance behavior

.

Review and Ravi

Reviskin of the proceskis based upon evaluation data.

I

z.

-

This process Is engaged in at each level of diffuSion (i.e., awareness, interest, trial, etc.).

*The preceding diffusion process is not tdeveloped in isolation: 4t is developed in cooperation
with appropriate division Perabnnel. Collaboration,is encouraged not only at,the state'level, but
with regional personnel as well. -.. _

.? .
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3. The sole of the Regional Career Education COnsultants

The Department of Education has divided the state into five regiOnslor menage:: purposes

and deliveryf services to local school districts. The Division of Vocational Education has an office
composed-of a director and a _consultant' in each program area housed irf each region. Therefore each
region has a vocational education staff of eight persons. Each regional office has appointed one pro
gram consultant to also serve as a career education consultant for that respective region.

Regional career education consultants are a crucial link in the statewide diffusion of the career
education concepi. Their direct contact with the ':grass mote' lev.el.keeps the state coordinator
apprised of any revision which might be necessary in the state career education plan. Without the
consultants' constant efforts in the area of "follow-on" activities, it would beextremely difficult
to bring all sixty-seven, school districts to the implementation stage in the diffusion process.

The two major respcinsibilities of the regional career education consultant are:

I'

1. Providing technical assistance and support to school districts. This responsibility includes:
.

a. providing information on career education to decision makers at the district level;

b. .suppOrting the development and dissemination of career education materials;

c. assisting the state coordinator in providing inservice training experiences for school
districts, institutions, anagency staff; and

.

d. promoting the orderly articulation of experience across educational levels.

These objectives are accomplished in two Ways: (1) monthly regional meetings for district
career education directOrsicoordinators are planned and conducted by regional career
education consultants-rand (2) the regional consultant may visit a school district upon '
request tgc,view a problem and make recommendations, or the corfsultant may initiate
a visit to. Maintain satisfactory communications.

Pkeeping the state coordinator of career education informed of problems which may
impede the implementation of career education. This is accomplished in several ways:"

a. providing the state career education coordinator with minutes from monthly
regronal meetings;

L ?. telephoning or writing memorandums to the State Coordinator on problenis which
may surface at a time other than a monthly meeting; and -

4 4

c. reporting to the state coordinator at planned meetings for regional career education'

consultants.

Although the Division of Vocational Education is the only one of the four Departient of
Education Divisions which operates on the regional concept, the Division of Public SchosIshas'also
identified curriculum consultants to serve as career education consultants for specific academic

areas. 'These consultants operate solely out of Tallahassee although`they are assigned to work with .
a.specific region. Their role in the career education effOrt involves the following: . l.

on

w
s

.

s

1

.
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1., advocating the position that-preparation for work, paid as well as unpaid, is one of the goals
of education -in the basic skills and subject areas; .

2. defining the relationship betWeen the basic skills and,Subject areas and career education;

3. outlining the role which basic skills and subject areas play in career education;

4. including the elements of career education (career, educational, and economic awareness;
beginning competency; attitudes and appreciations; self-awareness; decision making; and
employability skills) in, the planning andadevelopment of curriculum materials for the
.basic skills and subject areas;

assisting in the Vanning, development, and dissemination of strategies for evaluating
career edticaticin experiendes in the basic skills and subject areas; .

where appropriate, including the elementS of career education in minimum studentper-
formance standards for the various program categories and.chronological grade levels
and, accordingly, en-swing that they are included in the statewide assessment program;

.
7. including tr atment of the elements of.dafeer education as a criterion to be utilized in the

textbook lection process; . '
r

8. 'disseminating materialswhich demonstrate thehecessity for and the utility orthe basic
skills and subject areas in varyipg aspects,of tl-ie world of work;

9. proVide technical assistance to local district personnel in the most effective strategies and
resources for career education in the basid skills and subject areas;

10. through the statewide conferences for the ,specific areas in early childhood, elem entary,
middle; and secondary education:

4

a. providing a showcase for career education practitioners within the respective areas; and
.. -

b. ensuring that the publishers' representatives feature career-related materials in their
exhibits; and ,....,

it. -

;11. participating in the state career education conferences.
. .

In summary, the responsibility of the field career ethicItion consultants is to work directly with
local school. districts in the development, implementation, and evaluation of career'education.

.To facilitate and assist the field career education consultantOri their role, each division of the
Department of Education has appointed a coordinator. The avision career education coordinators
work directly With the field consultants to assist them with any problems they may have in the
delivery of technical assistance,t0 local school districts.

The Coordinators also provideall staff development for their respective career education
consultants, as "ell as plan and produce akstatewide workshops related to career education.

°
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THE ROLE OF TEACHER EDUCATORS
IN THE DISSEMINATION Q1 PART D PROJECTS

. Rutherford E. Lockette
S.

- This discussion focu$es on The need for v cati-onal teacher educators to assume a significant .

role in the dissemination of Part:IY Projects. n attempt will be made to provide a baCkground for
this discussion by: ascribing the relationship to and/or the importance of three major components
of viable vocational education programs. Those components are: the local school system, the state)
department of education; and the teacher education, institution. The autonomous and quasi- i

7 autonomous nature of the three major,components of vocational education will be briefly described;
the basis for initiating essential cooperative efforts will be noted; and finally, specific things which
teacher educators,cast do to disseininate Part D projects will be addressed. , *, '.. .' '.4. i . .

State departments of education have specialists it areas of vocational educatibn. They
'are 'exposed to project efforts Wtiich are in various stages of development throughout the state.
They often assist local school syitems in developing and implementing them. After projects are
approved, state department perSonnel monitor them. The state departinent monitor is able to pro-
vide input froM his/her contacts with other projects as well astrom his/her expertise in specific
areas of vocational education. This input can be extremely valuable. State departments of education
can and do contribute significantly efforts of this type.j , '1 °

. . ,.,.
The local school systems are on the front line of educational action. Competent professionals '

. deal with a variety of programs in attempts to prepare youths and adults for entry intoend progress
in the world of work. They often make contributions to other educational objectives which go be-
yond vocattonal development. In-discharging-their responsibilities, local professionals may, at times,
develop proposals for new approaches to the solutions to problems, In the normal-process, representa-
tives of state departments of-education become involved, at least to some extent, in the development ,.

and implementation bf Part D prbjects. '
c

The third component of viable vocational education programslp a state is that of vocational
teacher education institutions. Colleges and universities have major responsibility for preparing and
updating vocational education professional personnel. They also assume the major responsibility
for research and activities:. Colleges and universities are staffed with highly prepared individuals
who are experts in special areas of vocationateducation: viable professiorlal development prografis,
services, and personnel should be.utilized as an integral part of a total vocational education state
system including Part D projects.. :- . -...,y

' - ,

- The involveMent of state 'ind'Iocal agenCies in education is so interrelated that they Can only
be separated for the convenience of 'discutgion end, hopefully, some degree of understanding. In
the United States, education is a state function. each state% autonomous in the operation of its school
system Under Constitutional provisions, In addition, state boards* of education have been established

*Governing bodies'in local districts are.variously known as the board of education,,the school
board, the school committee, the board of school dirictbrs, or the board of school trustees. Throughout
this mail, the term board of education is used as all ihclusive.

.4.
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and granted the overall responsibility to provide leadership for and the management of public
education Within each state. Substantial financial resources are also provided by the legislatures
through the state boards of education. These boartls are accountable for these resources within the
broad frarriework oflegislativeprovisions (Reeder).

/Boards of educatiorrin most states havbeen granted rattier wide powers of legislative
authority. States have delegated most of the details of management to local boards,
insisting only that they meet minimum state requirements. Thus, the state may require
certain minimum salaries to be paid, not fewer than a specific number of school days

per year, and the employment of teachers meeting certain standards of preparation.
beyond theie requirements, local boards have great latitude - -there is no ceiling on
the quality of local schools (Douglas anti Grieder).

From this brief review,, one is reminded local boards of education, and local school systems,
operate,at the pleasure of.state boardsol'educAtion. However, the responsibility and authority

.s-delegated to local boards of edudation enable them to function as quasi-autonomous agencies.

Colleges and universities in theUriited States grew'ciut of the'influence of higher education in
Europe. However, during its more than two hundred years of development, it acquired a uniqueness

of its own. Public and private institutions were organized under state laws. However, they have
generally enjoyed unusual freedom from institutional control by the state when compared with
their European counterparts., One might expect that this freedom would have led to diversity and
difference among institutions of higher-education. This has not been the case. Colleges and, universities

show an unusual amount of uniformity in legal structure, executive organization and curricular

practice (Maehlman). '

,Despite the fact that there are significant commonalities among colleges and universities,
each institution has its uniqueness in broad terms.

Much of what carj, be said iscommorito all the types of higher education. However, each

has its own history; its own belief systems, its Own (internal and external) political
processes, its own talents. Whether they are public or private, they tend'to resist flomo-
genizatior4nd attemptsto reduce their internal organizational autonomy. They also
resist-being consideredstep-children to other institutions (andagencies)(Herr).

Colleges and universities hold dearly to-the concept of academic freedom and tenure. This

principle does nI$t allow a faculty member to teach and otheiwise do as he/she pleases. It holds
thfivindividuals can teach or otherwise pursue the truth within an organized body of knowledge.
Should a controversy arise about whatis the truth, a jury of experts in the area of the coritroversy

renders a judgment. The principle of tenure protects the faculty member inthe pursuit or teaching

Of the truth ,(Van Till).
_

. .
. -
From this brief overview, of the major components of Viable vocdi atiohal education programs, an

.attempt has been made to show that state departments of education are autonomous bodies, and
thatiocal boards of education as well as colleges and universities are quasi-autonomous in their
airthority. This is particularlrfrue within the broad framework in which they function. Thee
institutions and agencies, although essentially autonomous, are-vitally important-10 the development
and maintenance of virtually every aspect of viable vocational profegiical development programs.

It goes without saying that all states are'not equally endowed in the area of vocational,teacher
education. Obviously, staff limitations may severely affect the disseniination of Part D,projects in

-
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.
some states. This does not suggest that those states are not willing to disseminate Part D projects.
It simply means that the burden of other tasks may. timittheir ability to engage in this and other
service activities. With this background in mind, it is important to know that vocational teacher
educators can, be a major force in dissemination of-Part D project results.

It is important that the knowledge gained through Part D projects be made available to other
secondary' school teachers as well as teacher educators and state supervisors. These persons will also
profit from them. Because of the major role which colleges and universities have in teaching, research,
and service, it follows that whenever a professional vocational educator needs to master new skills,
new nowledge, new attitudes, and new behavior, teacher education can make significant contribu-
tion to them, A number of steps will be presented with the hope that they will improve the dis-
sem ation of Part D projects and other program' development projects.

There are numerous instances when-projects have been developed, implemented, and
z orted.I - ::cher education institutions have been made aware that they

exist. Because of the distances between many school systems and universities, it is
extremely difficult for teacher educators, to be aware of all of the projects that are
under way. In order to be assured that vocational teacher educators are informed of
new project activities in the schools, a means of informing them of new and emerging
project activities should prove very helpful. This will enable teachet educators to become
aware ofrojects as they unfold. Project outcomes will more likely be disseminated through
formal and informal discussion. Informing teacher educators of new project activities
could be made a part of the approval process.

, ti
2. Teacher educators have a high degree of expertise in many, areas-in which v ational

education programt conduct projects. Because of the complimentary ilities of
secondary school teachers, teacher, educators, and state department supervisors, their
inpat can enhance the'planning and implement7tion of Part D projects. it is suggested
thatlocal school systems and department of education personnel invite teacher educators
to participate in the development of propoials as well as the implementation of projects,
InVcon to the Value which' will accrue to the project, the knowledge of the project
will ecome known to °the( teacher educators and to students as well.

Teacher3. Teacher educators often assign term papers which are designed to expose students to new
ideas and new approaches to the solution of-specific problems. These,assignments could
often be improved by the inclusion of a review of selected Part D projects. Course work
which students too often find meaningless could be made meaningful by the inclusion of
current activities.'

'Workshops can be developed which are designed o-develop the participant to the point
that he/she has an operational understanding of selected Part D projects. The outcome
of the workshops would be to prepare the participants to the point that they can replicate
the Part D project. The workshop, so developed, couldbe rotated to a number of locations
to make them convenient to teachers, administrators, and other vocational education pro-
fessionals. Teachers andothers who developed the innovation should be employed as work-
shop principals.

5. Teacher educators can be included in local planning sessions,: Local planners may consider
extending invitations to teacher educators.
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6. Local school personnel involved in creating or implementing projects may want to prepare
a summary of their activities including objectives, procedures, description of pretesting
and/or evaluation procedures. These could be nude available to teacher educators.

The state department of education personnel may want to prepare summaries of exemplary

projects that have come to their attention. These summaries can come from within or

outside of the state. The availability of such compilation to vocational teacher educators,

will increase discussiOn..

8. The state department of edlleation may want to encourage the use of innovative ideas by
earmarking funds for local syStems to use in adopting or adapting these projects.

9. local systems in which projects have been successful may be encouraged to make project

teachers available for consultationsand /or workshops.

,
10. Arrangements could be made_for interested personnel to observe projects in action,in or

out of the state. Transportation could be provided tirrtilgh state fUnd5,allocated for this

pUrpgse.
4 lb.

11. Teacher 'education institutions may wish to provide opportunities for teachers in training
to spend from one to two weeks workihg with project teachers.

12. Local systems may wish to provide incentives for teachers to engage in developing

projects folloWingobservations and workshop experiences.

It is the responsibility of each professional in vocational education to possess (or rapidly .-

achieve) expert literacy in the area.of,his/her position assignment. Probably.thkgreatest contribu-

tion which teacher educators can make to the dissernination of ?art D projects is that of 'assuring

that all vocational progam completors are true professionals in vocational educatiOn.

to teachers, supervisors, directors, and other professionals associated with local school systems as

well as with vocational education professionals associated with state depprtments'o education and

teacher education institutions. The major responsibility for the development:and maintenance of '-

expert literacy rests with each individual, Although other agencies and institutions can be of assistance

to the'individual in developing and maintaining expert literacy, this initiative cannot be assumed ey

arty other individual,or group. s 44%, I

There are a number of things that professionals in vocational education should do4iti developing

-and maintaining expert literacy. A few of these will be noted below.

Membership in Vocationaliducationand Related Organizations
_

That are a number of professional aganizations which work in the interest of professionals in
vocational education. Some of these organizations represent local or regional interests while others

represent state or'national interest. In most instances, they interrelateeintheir canceros. Usually,

one of the concerns of professional organizations is that of.proreSsional and technical development

of its members. Professional and technical development is achieved in part through periodic

meetings, ebnferences or conventions. Special meetings to deal with specific topics are not uncommon.

.

Professional organizations commonly publish a journal, newsletters,,arid other information which

is of value in the continued professional and technical development of its membefs. Becatite of the

-

.
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specialization of individual professional assignment, not all of the articles included will be of value ,-
to each individual. However, a great _many of them will be of value intmaintaining expert literacy
or in maintaining general-professional literacy.. .
.--. ,

N
In addition to vocational education organizations, there are other organizations which have _

knowledge, techniques, and procesSes that are common to our concerns. Many of these organizations
publish tradejsurrials and other materlacwhich are of value to the.continued professional or technical
development of vocational educators. So of these groups have education committees which have,

4as a part of their role, keeping members abreast -c-new.developmentsrTheAmencan Welding
Society, The American Foundry Society, The Amen ome Economics Association, The American
Dietetics Association, and The American Society of Trainin Development are examples. Voca-
tional education professionals may wish to publish the results of Pa \D-projects in some of these
trade journals. These groups also hold periodic educational meetings.hey also'peovide services
to schools and other interested grodPs. ,

.

\
Attending Workshops, institutes, Seminars, and Courses

Businesses, industries, and governMent agencies often sponsor workshops, institutes, and other
programs which are geared to improving,the performance of the participantis. Colleges and ,univer'
'Sities often offer short and regular length workshops, institutes, and courses geared to upgrading pro-
fessionals in the field. In addition, new or revised courses are of value in improving the performance
of-professionals in vocational education. There are times when a course.which has been substantially
revised bears only slight resemblance to the one it has replaced.

An important means of keeping current with new developments in vocatio
\
nal education is through

,the use of inform4ion retrieval systems. Vocational education material is retrieved through tile
Educatiohal Resources Information System (ER IC),,which is headquartered at The Center for, .
Vocational Education, The Ohio State Univerlity. These materials are readily-avelable through most'
college and university libraries and through many public li rear The location of .\ER IC material .

in the various states can be obtained from the ret'earch c rdinatinpnit associated with the state
department_of education.

. . .
Information which is stored in the, ERIC `systern'tan be accessed through either Manual or

computer searches. The use of*this system is not only'valuable to professionals in vocational edu-
cation but is imperative to their keeping,ub to date. \. -

- -, .

Recommendation . .

,

If is recommended that each teacher, supervisor, and-administrator in vocatioparedu ton
becomes true professional in thapursuit of his/her responsibilities. Colleges and diOversities stand .
ready and willing to be of assistance to, ybu when_invitedp doso. . it,.. - ' i7'

7.-:. 4. ,.
.

,M1=1
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DISSEMINATION MAGNIFYING THE R AND D DOLLAR:

-Duane R. Lund ,, --
.

.
\ 4

t , . . .
,

Each year, the federal gOvernment
N

alone now allocates nearly120 billion for research and devel-
opment in all fields. It would be digieeft tar estimate how many more billions are invested by state
and local units of government. Hopefully a great deal of new. knowledge is being $ienerated. But if

,_

this new knowledge is not broadly disseminated'and-put to'everyday use, the cost /effectiveness ratio
of this gigantic investment becomes unbearabFy low. Historically, Congress-has been generous in its
support of research, but, quite frankly, many congressmen are of the opiniolhat of all the R and b
program's in governments, education probably does about the poorest job of dissemination.

. .

Congressma...n Albert Qpie (R.Mn.), ranking Minority Member of be House Education

/CoMmittee,, and Roman.rucinski (D.III.), tormer Chairman of the House Education Subcommittee
on Educations have both expressed on numerous occasions their frustration igapPointment with ,

the effectiveness of the dissemination efforts of the Education R and P-001-11 city. thOse directly
responsible for the vocatibnal research and development efforts in the U.S. Office of Education and
the National Institute of Education (specifically Howard Hjelm and Corrine Rieder) recognize how
critical effective disgemination is'to all of their prqgrams, and they and their staff people have
devoikl-a tremendous amount of time and energy to dealing.with the prOblem...,

. ,
- .-

. If welbok outside the education community, we find many effective models for dissemination.
'Perhaps the best known is in the field of agriculture. The R and D effortszof the land-grant colleges
-and ugiversities beefflsuccessfully translated into farm practices in relatively ?hut periods of

4 tihie thrOughpebhiyersity0.extension and,cpunty, agent system.'
,- ,..

'We-have an exc Hent example in our Staples Vocational:I-arnica' Institute wherein a research
4 and,de ratidn; ration farm has resulted ill' more than 30.0 farmers adopting irrigation practices

inour 1 area m the'past eight years. :' '. . ,
.

. 4 . .,
.7.

.

'VT,
..-1

Perh the est example of telils,seminzition.cif iuCceSsful practices in the fidd of business is
in the.ar fast foodffanchise? 'n'fyi-acDonalds, 17airy Queen, Burger -King., and otheri can
.

literally guarantee.success tohdse w.o will follow theirlrecoMmendations.

In.thefield of industry, companies liferilly steal new techniques and kilo /ledge from.each
, *. ,

--s I o, - ,
, N

.

, other., , A
,

ti .(
Agriculture, business, and industry diffeit _education in that they are profit motivated.

However, in the area of healthwhtre the profi centiVe is only slightly more relevant to.dissemna-
. , tion than in our rofessionnew knowledge and techniques ate much more rapidly put into everyday

use.
s.

, .

., , 1 , ,'
. . *V"... . .

- , Perhaps we are guilty of "a sin of omissions byncitc'bnsulting more with dissemination experts
these other disciplines, and no doubt there is much we could team from Madison Avenue.

a
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Nevertheleistwehave had hundreds, Yes thousands, of examples the transfer of succe
eclacational practices from one institution to another. Why do the results of some R and D efforts
find their way into the classrooms-of our nation while others do not? Why are the successful teaching
practices in one school picked up by neighboring schoo and.sornetimes disseminated across the -

entire natio while others go unnoticed? A great deal of oneykand human energy hai been invested,
in trying to ind answers to these questions.-Assearch of t titers ire gives us some insight.

t).*/-044.1v,
Glassor tells us that a study of the adapters of new ideas, methods, and techniques may bees

profitable as as studying the methods and techniques of those who havebeen responsible for the
dissemination process. He talks about the "complex human problem" of "how to get organizations,
institutions, and individual decision makers to develop an attitude or climate of nOndefensive, -
open minded willingness to review their standard Practice's, coupled with a receptivity to change which
may, be required in order to utilize promising innovative procedures or policies."

Glasser goes on to list what he calls the "five most relevant factors" in influencing the likelihood
of utilizatir of a particular innovation by others:

1. A leadership style that sets a role-model of willingness to entertain challenge or criticism
of one's own operation: a style that encourages a nondefensive, self-renewing organiza-
tional climate-which in turn facilitates open three-way communication (up, down, laterally);
provides opportunity for periodic review of the organiiation's goals, practices, and program
-effectiveness; and yet affirmsrespect for staff competence and rewards, or sanctions inno-

3 vat ive problem solVing efforts.

2. Capability of staff and availability of necessary resources in a potential user's setup to
implement the igerbvtitive practices.

3. Suitable timing: having one's attention turned to the innoVative idea at a time of
specially felt needor under a set ofC'ircumstancesthat promote receptivity to the idea.

4. Sensitivity to context factors such as customers'or clients,,communities, government?l
controls, and public opinion. The way in which an .organization perceives its relationship ,

to its larger social context is an impatient determinant of the kinds of change it wants
.or can-accept. .

5. Skill oorganizational leaders in working through resistances that may -be mounted against
any given prciposed change.

Looking at it in another way, Glasser lists ten "forces" which have been highly, influential in
considering strategies fqr bringing about piewed change, Fie has identified these tensforces as
"needs"--thus:

.1. : ,,,,

1. Need forleadership (stimulation, encoura emelt, positiveeinforcement, direction, 2.
climate-setting, role-making; tenafi- ness, canniness in planning strategies and follOw- , .
through provided by the leader(s) r decision maker(0. .

. ,...

2. -Need for outside praaures or changes hat impinge upon an existing system and convince
it that it needs to cfraTgeor simply f ce it to change.

. Need fonurface informal:on from outside or inside, suchts egosyntonic feedback of
'progress that kindles desire tsurpass previous aehieve'ments.

5
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_4. Need foraroused will on the part of people with some influence in a given situation;
concern and fpelingof urgency responseto perceived crisis;.,recognition o ed for
irnprofem'en}; aspiration to,Perform better.

S
00,

. ...401 00
'5. Need4for incentive system that prbvides rewards for certalachanges or kinds of beta !or.-
6. Need for legal, adniinisifative, or rule changes affecting existing system..

4*' /. Need, for structuial reorganization:, organization rearrangement.

8.. Need foi stimulation of sharer/ interest in learning about how to solvedommon or given
-problems; perceived need for interdependencefor working with others to solve certain
problems.

:9. Need for sufficient resources that are available or that can be created, begged, borrowed,
or stolen to carry out the given change.: - . .

10. Need for internal deterioration: the corrup tion of the sp-,. igt of humanity and Its organize-
tions, the contagion of inner disintegration; or at least the onset of boredom, loss of
enthusiasm or drive, flagging of zeal or interest ... and thus increased readiness for change.

Early last year the Stanford Research Institute made an evaluation of the National Diffusion
etWOrk for the Office of Education. Some ;of its findings are parti;ularly significant; let me para-

phrase them:

1. The superintendent-of schools is probably the most influential change agent.

2. In studying the teaching staff of scIlbols identified as adopters of innovation-practicesj'a
hrgh correlation was found-betweeer innovativeness among teachers and the following:,
(a) level of education, (b).moralor job satisfaction, (c) attendance at out-of-town educa-
tional meetings, and (cl .varied bliperiences outside of education.

1440
41..

Projects inifiatathon a problem solving basis were more likely to be incorporated into. the
'permanent school program. ,

4. Other incentives for individuals in the adoption.process included pressure or coercion,
subsidies such as additional funding, 41-Klincreaseeprestige resulting fro7successful
innovation.

5. Factors resistant to adoption.included:- (a) the absence of an effective changetlnt,
(b) ambiguous goals, (c) {ow interdependence among staff members, (d) varied abilities_
among both teachers andstudents, (e) role performance invisibilityjf) monopolistic

-character of sdhoolgifiliving educational services to the community, and (g) increased .

!' 'vulnerability of schools to criticism as a result of increased visibility through new programs.

6. _ Other deterrents include th'e "spare resources of small.districtrand the "cumbersome

6, 0

bureaucraties" of the large districts. -

. .
. *

It may be noted that in studying the literature on our subjectmost reinforcing elements for
dissemination-, as Well as most deterrents, come under the heading of "human factors." Dr. Marvin
Feldman, President of-the New York risbion Institute, supports this concept in his "Old Lady

- . ,. .'
-,

, t
. - .z.. . -, .*

I
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. . .

Bloomstrom" theory of why new programs or innoAtions.work in one setting and not in another.. .

'- Feldman says that "given reasonable financial, administrative, and community support, the difference
between success and failure usually boils down to one or two individuals, seldom more." He states
that at the end of several years with the Ford Foundation, ha was directed to.visit the educational
projects he had funded and make some evaluation (admittedly rather subjective) of the programs

. in terms of trying to identify why some were apparently more suelcessful than others. He concluded
4 , at the end Of his very first to a project that the key to the success Of the program was an

older teacher who was commonly referred to (and notalways with affection) as "Old Lady Bloomstrom."

. .,

._ s As Feldman continued his visits he found that whether or not programs succeeded or did not
do as well depended on whether or not there wasot least one "Old. Lady Bloomstrom" involved.
Sometimes these change agents were teaChers; sometimes they were project directors; and
occasionally,they were administrators. Usually they could be characterized.as energeticienthusiastic,
outgoing, physical (sometimes they hugged kids; sometimes they shOok them),,cand had sensitivity

,-. ..
for others. ; . ,

,... , - .

In conclusion, 1 woyld like to share u o_uLexperiences,that is, the experiences"of
Independent School District No. 793, Staples Area Schools, in MinnesOta. Since 1968 we haVe'led
our state in the number of dollars per pupil repeived from federal and foundation grants. As a result
our students haVe been the beneficiaries of numerous new programs and teaching techniques. Evalua-
tions indicated that nearly all of these projects brought us something new and worth the investment.
However, the dissemination provided for each of these projects was qtite minimal. Nevertheless,
through publicity and word of mouth many visitors did come to our school district; one elementary
school had more than 4,000 visitors a year for several year's. In the process we did learn some things
about dissemination. Although no systernatic.study, was made of adoptions, we came to realize
that programs, techniques, teaching devices, etc, developed jh Staples wereaying an, impaergi
other. schools. We concluded that because of thehundreds of thousands of doljarsinvested by the
state and federal governments and by private foundations in our schoOls, we had an obligation to
make a more systematic effort at disseminating the fruits of our work. A proposal was made to`the
Bush Foundation to thus magnify the dollars already invested in our district through a dissemination
project to be called "TRANISepp," Funding was received, and we proceeded to reach out to the
other schools of our state. Just like the "kids" we teach, we learned by doing. As it turned out, the
experience was. worth more than all of the infqrmation we had gleaned from the literature or the
advice we had received from-Obse who had been in thehusiness,

Based on the siAccess of Iran -Sepp, we were recruited by our State bepartment of Education
to participate in the dissemination of validated Title I I I projects and were given that responsibility

' for.both northern and central Minnesota. We are now in the third year of that project, and we are
still learning.

. e
a

Based on these es, I would like to share with you a fev conclusions which may accent
what you have d at t onference or what you will find in the literature:

1T People do Make the difference, both in the case of the minating institution= and the
adopting schools, Those.in charge'of dissemination mus eally belieye'in the product.
They must be able to demonstrate an enthusiasm for what they have-lo disseminate.
But, the ability to sell must not,be a substitute for sincerity. The disseminator must
have mmitment to his/her product, and he/she must care whether or not other schools
or teach rsAdopt what he/she has to communicate:'

50
orl

O



46.

2. Theemphasis'and primary concur must be with the adapter (the receiving agency or
individual). As one of our facilitators puts it, "the disseminator needs to become
intimate with the adopting school." The school's or teacher's needs and interests are .

paramount: The teacher may need help in identifying the problemsand stumbling blocks
to be faced in his/her baliwick, and guidance should be available to help him/her solve
these problems, If, at the end of the teacher's first contactlwith the ditteminator,'he/she
is not convinc that he/she wants and needs the new idea or concept or technique, .

the cause is lo t. On the other- hand, care must be taken so that the disseminator in his/he -'7 ..

enthusiasm does not sell someone a product he /she does not need or'which is inapproprialg: 0

B. "Learning Bazaars" are an effective device for disseminating the 'results of educational.
innovation.tWe have found that it is most helpful if'the displays -and ,general decor are

, excitingand conducive-to creative thinking. We also try to featureA.number of techniques,.
learning games, projects, teaching devices, or concepts which can Lie easily and cheaply

* adopted so that everyone willhopefullygo away from the "fair" with something he/she
islikely to use. .

. - ,f\ 0
4. Dissemination workstlops or' ivservice progiaThs must be both interesting and fun, / ..

Again, the presenters must know as much as possible about the edoptinragency.
. . ..

5." If
.

the proposed h-movation is going to mean sizeable changes in tht .school or even in
one classroom, it is critical that those who will be most affected and most involved in -
making the changes have the opportunity to visit on-site the program under consideration.
"Teacher travel" is one of the very-best investments any school can make in its staff.

,-
6.. Replication-usually costs only a fraction of innovation. But there is usually some addi-

tional cost to get a new program under way. In.this day offiscal crisis in odr schools,
'mini-implementation grants are critical to successful dissemination. .

7. In summary, people do make the difference. I don't havemuch faith in dissemination\i
via the printed page. Toquote a television commercial in Our part of the country; "if
is people helping pe9Ie't that makes the difference. -, , _V

. ... .

. As our schools are caught in a financial crunch, we should probably take seriously the old adage,
s "If- itain't broke, don't fix it.' And yet, in another sense, the fiscal crisis facing our schools dictates'`fin ,

__,_.an urjent need for developing more economical ways of educating the youth of our country.
,Furthermore, the truth of the matter is that our nation can afford to allocate many more dollars
to education, but thit is not going to happen until the faith of the people irrour school has been
restored. We have a truly critical need for new techniques, programs, grid devices tohelpour
teachers do a better job and, then, to disseminate this knowledge across the length and breadth Of
our country until it is in everyday use. . .,

--:: % -
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STRATEGIES FOR THE NATIONAL DISSEMINATION
OF PROJECT RESULTS .

Joel H. Magisos

I.

1117
g

, ,
- ,

,,-
. - The purpoie of this conferenc'eihas been to increase our ability to disseminate the results of

bur work. Dissemination,of results is only one part of a strategy that might be used to achieve
impact of innovative projects. 'What has beenthe record in achieving impact With R&D-based

,. 0-- innovations? One important study reports that:
. ...

.:.. the available data does not indicate that vocational education research and CleVelop-
ment (R&D) findings andproducts have had an influence on the knowledge, skills, or .

employability of large numbers of students (COVERD, p,. 1). '.
..,

..) ,
AnotheLr study (Development Associates) indicates that the continuation of activities at Part D
OrOjec't sites has been disappointing. ".

Notwithstanding these earlier disappointments,'we all would like to have an impact. We know
thatour impact won't extend beyond our immediate contacts without dissemination, possibly on a
national scale.. There are some existing systems which facilitatedisseminatiori. These require that

.our results be puin-a form that is acceptable to both the systems and the potential users, Our ax-
,

perience with dissemination tells us that: .
.

Too much of our reporting is poorly ddffe; our rejprts,are what others use to judge
; 2

. -

2. Our information resource systems a d disseminatiod networks wont ensure dissemination
1

0 specific information; even so, we ren't these systems and networks to full .,,,

--I , !

, '1 ) i 1 I

.

. I ''': .,
,. post of our target audiences need_velp in passing Vough stages of awareness, interest,

'evaluation, trial, and adoption. ; ,
.i t

.., 1 - ; , ,

4.' 4 Member's of our target audiences adopt at,different rates.; some want our work before, it
\is done, others aren't aware or interested until nearly everyone else; is using it, if ever.
-1 3r- 1 1 '-'44,"' f ...!

If
5, findingour findin and products are 'easier to.adopt than others; those more difficult

ttoadopt will require more intensive disiliniination effortS. ,

;advantage.

".-

.1
In view of these observations, I've organized this presentation to include:

1.: . 'Pre'paring,rep*Orts and publication's:'

1

:,2, ' Using the informatiOn resource system, and
i .

, .3. , iHelping target audiences adopt innovations.

f t ,
i

, 1 ;', :, i !
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One project direc or imagines Heaven as a place where -one can do.research without ever having'
to write ereport ne of the first project directors whom I ever knew complain thatthe reporting
required by, his prOject sponsor leTt very little 'time for research. Another confided that his most
difficult task was preparing popular versions of his technical reports. Still others squeeze a phenomenal
number' of publications out of a single project. Publication is the principal earthly reward for some
project.directors. It.is the-means by whigh they communicate with colleagues, record their findings,
and qualifV for promotion. The primary function of all reporting is to inform. In our field we have
the responsibility actually improving prOgrams; in fact, the pew vocational education legislation
says a contractor must ".,. . demonstrate a reasonable probability that the contractwill result in
improved teaching techniques Or curriculum, materials within 5 years...."

.

PREPARING43EPORTS AND PUBLICATIONS

% ,

Desired Characteristics-of Reports and Publications
e1/4

Reports a d publications, to effectively communicate, should have several characteristics:

1'. f hey4poull be based upon fa ual data. .

° ,1/4

2: They shouldbemritten clearly, concisely, precisely, and' phrased in unambiguous language.

\----3:----They should be organized logically, with a consistent style throughout.

k '4. They should be wtitten in a tone of/appropriate modesty.
;

5:. They should be tateted to ihe audience forWlich they are intended%

different purposes. Some-may draw inferences
for policy making. Some are looking-for solutiohs to problems: Others are looking for a basi§ for

'further work: All will make some judgment aboat the quality'dif a specific project from reading

thereport br publication. s

1,
..,

1

. e
, 'Ti 1 : -

--," ....
'Rciutei to the Readership /

i ,

Who are the readers of reporti and public4ons? First of al I, I think we should face up to the
-. -

faCt that thp readership is very small. Sponsors i-equire.raports'and publications, and We piresurrie that
they read them. Frequently,,they pay someone else to critigije or analyze than. When the work

- ; involves a policy question, pblicy makers or their advisors will be interested in theconclusion frominvolves
thAY can draw implications. This,g up inbludes legislators, lioard.me'mbers, and advisory

-..groups. Recommendations will be heeded tothe extent that they are relevant-to policy makers and
the policy questions.. Administrative decisioP Meets may be interested;t8o, if the recommendatiOns
arpractical and understandable. Hbwever, few of these groups actually read the reportsthey
depend on someone's summary, ifonly the medies,-The diversify of these groups su9gestsIhat one 1

publication will rro,t serve all groups equally well.
. ..

..
l , . . .' isroject workls often reported in tWo,or more form's. First, the sponsor usually expects a final

technical report meeting certain specifications. ',This report-isVsually in the form of duplicated
typewritten manuScript; It may find its way inco-a national information system such As ERIC and

be
i
available in microfor"mor paper copyfroma'reproduction service or library.,\ .

,'.
,'? 4
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Another way to share our work is through prosional journals and magazines. These have
_regular subscribers who selectively read articlesof interest. Such periodicals as tit American Vo-
cational Journal, Career Education Digest, journal of Career. Education, and Journal of Vocational
Education Research would be likely place? to report innovative projects.. Each would require a
different slant. It's best to review the periddical to which you plan to make a submittal'.

With respect to formal reportsg,, style is more stahardized. The following suggestions are
intended to help you make your report acceptable to an information system and thereby available
to other's all over the hation.

Organizing ReportAr ?ublications

It is much easier to write or read a report or publication which is well organized. Following
some conventions and using common sense will go a long way toward improving communication.
We have all read papers which were seaienced poorly, had seriouslaps in argument, contained,
extraneous 'information, or beat a few points to.death. Therefore, the writer needs. to begin with
an outline.

An Outline
°

The following outline provides some guidance for the format of an R&D report and organiia-
tion of the substance; however, specific outlining_is necessary for most research publications.

1. Front Cover
6

2. Preliminary pages:

fr.

,

Author's Abstract orSummary
Title Page .

Preface
Table of Content's

_

List of Illustrations and Figures
List of Abbreviations and Symbols

3. Body of ;Report:

IntrOcluctian, including a Statement Of the Problem-
Methods of Procedures I .

I
ResUlis ,
Conclusions
RecomMendations

4. ,Supplementary and Appendix lpkterials:.

Bibliography or References
-Glossary of Terms

4.Appendixii
Pictures or Illustrations .

Tablas'
I ncec,

. . 5

S., Back Cover.

e

.
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Outlining

Most of us learned the rudiments of outlining in elementary ,sch.dol and.have applied it ever
since., Nevertheless, we need to keep a few'points in mind.

1. The only single heading is the title.

2. Main divisions must be Chosen.

3, Main division heads shodld cover everything, be mutually exclOsive, and be consistent
with each'other. e,

ubhiads should be carried to as many subordinate levels as possible.

It is e er to,drop ubhead than to add it.

6. There should m be a single subhead.

7. Labeling can be done r.alternating alpha 'and numerical characters or by a system o
decimals.

Writing to an outline is much easier in the

Style

run than reorganizing -andom

Nit

Headings and subheadings in the final manuscript will follow.natikakif.there is a g d outline.
The proper use of headings and subheadings contributes much to,a publication'scommun ability.
Most writers develop preferences, and I have mine. A style manual such as Turabl- or APA can

. be helpful in- developing a style.
'

A style manual also is helpful in developing refere,ce notations or footnotes. The whole idea
of ,raferences.and foo,tnotes is to give proper credit and to assist the reader in locatini9 the reference.
The very reputation of a researcher rides oh strict ai/oidance4Plagiaris, not to mention copyright
infringement. ; 1 ,'

rn

...

,
, I.

f
' i. °- ' I

1 I *
. Communicating the Cohcepts

. I :
1

, . . 1, : .
. .

... I happen to believe that test of a writer is his or her ability to communicate clearly and that
77 the simple declarative sentencejs one of the most powerful crimmunicatipn fools. Statistical ex- '

. . pressions are communicative to those who have 'learned the language, but tablets, figures, and pictures'..
arepore.communicativ'e. Too much of our literature contains unnecessary technical jargon and
complicated sentences. .

. .

,'-,I 1

1

Using Language Effectively
',..-4). I 1

, ..
example,

. ,

Concrete rather than abstract language can help; for example, a zipper is more conC, rete than
.the.word fastener. Fastener conjurei up.imagesjOf bution-i,Vows, snaps, hails, bolts, and screws. I . .

once saw handcuffs fastening a man tcra post. positive language commUnicates more effectively ..

1

1 .- 4
1+ 1

s'56 - I !
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than negative,ikr &cam ple, I could have said negative language is ress effective than positive.
5cOnomical language is more effective.

1, .Avoid replacement of working verbs:

reduce vs. effect a reduction.
improves vs. operate to improve

2. Avoid unnecessary words.

7f vs. in the event that
beCause vs. in view of the fact that

3. Avoid redundancy.

. audible vs. audible to the ear
red vs. red'in color

4. Avoid beitig ostentatious.-

end vs. terminate
begin vs. institute

5.- Use decisive language.

3`mm vs. negligible
21cg too niuch vs. excessive

- .
6. Use precise language.

O

stress vs. strain
cal(brate vs. adjust

Nothing beats a rigoroiis review by an uninvolved critic: It is amazing how 'language is perceived
when unencumbered by the experiences of the writer. The readeis always right.

(

Representing D ta*Efflotively ;
I -ii

II has bee ;saidthat there,mUst ph sunicient data and that i,t must be epresentOitlye of the
, 4 I / .. 4

4: *v.;
i . .

domain under t eatment. Data are i ,numerical representations, of a phenlomenon, It is usually
advisable to graPhically, plot the information.

. i .
, ,

Three statist - mi representationt are commonly used: measures of central tendency, measures 1

1

of dispersion, acid correlations. Measures of central tenden4 include the Mean (average), mode "(mist
frequent), median (halfway point), and-quartile (boundary of four interyali). MeasOr'es of dispercsiOn
include the range (lowest to highest}, average deviation (average deviation from the mean), variance
(mean squared deviation), and standard deviation (square root of the sum If the deviatiions_squared
divided by N). There can be pOijiive Correlations (up tO +1.0), negative correlations (up to 1.0);
and no correlations at ,all (0,0). Noriedf these requires explanation to the experienced reader of
research. But are the readers going the researchers?

i

I

1 9
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Tests of statistical significance (representations which show the chance of error) do require
some explanation in the form of equations to'assure the reader of the technique and allow replication.

.
But, again, are the readers going to be researchers? /

, ,,

Most statistical representations can beinefit by a figure, table, or chart. For example, a contingency
table is essential to the-interpretation of a,chi-square numerical representation. A smooth curve or a
histogram brings a batch of data to life. .. ..

It.

Sthematics

Various systems of schematics have been developed. For example, pipe or electriCal schematics
are essential to the builder or repairperson. Organizational charts illustrate the formal structure of an
agency, if hoethe actual or informal structure. Information flow, plant layout, material flow, and
process,systems can hardly be represented without illustration.. Guidance can be found in existent
literature or from templates available an the market.

Appended Materials
k ,

, .
`The appendix of a publication can be useful in at least two ways. It is a placefor essential back-

ground materials. It relieves the main body of the text.of expanded detail that might divert attention
and break the-flow of thought. But even an appendix can be overdone; moderation is advised:

a .

Preparing the Manuscript

A final camera-ready copy of a publication should observe all of the'usual conventions. Because
it is likely to be part of a.micr,ofiche-basecItinformation system and is likely to be photocopied for
several generations, it should be typed double-space in high contrast (e.g., black on white) on high
'quality paper. A good test would be to. subject the original copy to three successive generations of
photocopying. If it is still readable, it will yield good microfiche, but don't submit the third
generation copy to ERIC. Send the original) 1

; Top, bottom, and right-hand margins shoul'clbe one inch. Left-hand; margins Should be 11/2' -
inches to allow for binding. Pages should be numbered consecutively. in Arabic numerals centered at

® the bottom of the page. When printed an both ides, place odd-numbered pages on the right. Filled -in
ontiroken letterst illegible text or illustrations;odd sizes, or other imPerfections are not acceptable for
ERIC microfiching. Paget- of all material should' be 81/2 x 11 inches. Any method of binding is

i . acceptable to ERIC. I -
,

1

if )r ,
;

Submittal b ERIC
14 ,

Until September 14, 1977, there Was cause for confusion about getting materials into ERIC.
With.the move of the ERIC Clearingholise.on Career Education to The Center at Ohio State, this
should no longer/be a problem, Far final repOrls of projects funded under Part D.-the procedure is

.- .. td forward these through channels. Rest-assured that they arejtnt to us by US0t. and that we
dO keep track of them. , 1

/ 1 .

. , 1 )

I 1 ?

7
i i ) ?

,,,".0

)
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SYSTEMS AND NETWORKS

.Vocational education is served by a national information resource system and a linked dissemina-
tion network. The systern'and network provide a channel for EDP to disseminate its findings and for
educational practitioners o find solutions to problems. Knowing how to submit and retrieve Materials..
is important to EDP workersso is knowing the potential users of the systerninpoiding duplication,
building on'existent knowledge, synthesizing earlier work into theoretical constructs, and discovering
gaps in knowledge. The linked network of research coordinating units (RCUs) makes vocational .

education unique among educational fields, but progress is being made at the state education agency
level through N I E's capacity building progl'am.

ERIC -The National Information System for Education

The Educational Resources Information Center (ERIC) is the national information system fOr
education. It is Made up of an ERIC ProCessing and Reference Facility,ER IC Document Rrproduction
Service (E DRS), and sixteen Clearinghouses under the control of Central ERIC in the National
Institute of Education. Documents (reports and publications) are submitted to Clearinghouses for-
possible selection. Selected documents are sent with resumes prepared by Clearinghouses for inpdt
to the publication, Resources in Education (R I E). Documents are filmed on Microfiche by EARS.
The microfiche is sold to more than 600 standing order customers, who maintain complete ERIC
microfiche collections.

ERIC/CEThe ERIC Clearinghouse on Career Education a
The ER IC Clearinghbuse on Career Education (ER IC/CE) is now located at T he Center for

Vocational Education at The Ohio State University. Its scope includes adult-continuing education;
carer education, and vocational-technical education. .Vocational educators may submit their research,
instructional, and other materials to ERIC /CE for possible inclusion in the ER IC system.. ER IC/CE
during the.tirstwear at CVE, ; 4 - : .

1 acquire 4,500 documents;

3.

preciare.2,900 documents for input to RIE;

prepare 1,900 journal articles for input to Current Index to Journals in Education;
1

4. deelop 23 information analysis paperi;

,

35. answer -8,000 questions from users..

Upon requeSt, the Clearinghouse will provide:

1, information about the
AlWARM;

I

m, the Clearinghouse, The Center for Vocational Education

2. information about the'location of dobuments in the ,ERIC system qr other sources;
i. , . . I,

3. lisis'of resource persons, computer search services,. and microfiche Collections in the
.

'us r'',,s oWn state; , ,

i

ti
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'I
4. information about the Clearinghouie products and computer search services, the latter

available on a cost recovery basis.,

. .

The ER,IC,system, servingal I of education, is supplementecfbV Abstracts of Instructional and
Research Materials for Vocational and Technical Education (A INI/AsR M), designed especially`specia I ly` for
vocational education. Starting with the next issue, it will be renamed Resources in Vocational

..

,-

.
Education.

With more than 600 ERIC microfiche collections, thousands of RJE and AIM/ARM subscriptions,
and hundreds of computer search service agendies available, the national information source system
foreducation is practical reality.

The Linked Network-for Dissemination. '
.-,,.

The state research coordinating units (RCUs) identified their role in
-,

dissemination in 1967.
Since, many RC-Us have worked with The Center for Vocational Education and ERIC to develop
their own capacity to provide information services to vocational educators. Some provide com-
puter search, microfiche duplication, and document loan services. Others repackage information
in special publications or in regular n4wsletters. The RCUs have served as a model.for all of edu-
cation and, in some states, served as the forerunner for a system'to'serve all of education.

RCUs often serve as the input agent for ERIC and AIM/ARM because they tind and coordinate
vocational education, R&D in the state. ERIC /CE and AIM/ARM at The Center All endeavor to
nurture thiS linked network of special agencies. In the past, this nurturement has included development
of a Guide, training of information specialists, a user study, and a pilot prog?am..

Some of you may be familiar with the education-Wide information service being offered in-a num-
ber

through Regional Exchanges operated by five regional educational laboratories serviced by four
ber oftstates under NI E capacity building grants. Soon, services to SEAs, ISAs, and LEAs will be avail

national contractors, This systeM will.be known as the. Research and.Development Exchange. NtE
is planning with these centets and laboratories riow.

'As each of these parts 4f a locfsely linktd nationwide network falls in place, it will be easier
to disseminNe our workTand,to learn of the work of others.I , I '7--- ..1f

, '1 HELPING TAIGET AUDIENCES ADOPT
i . 1 . I

As mentioned before, most y our target audiences need help in passing throughthe stages of
awareawareness, interest, evaluation, trial, and adoption. We can cnake some conscious efforts to heir; .ness,

during the course of oto projects. a I

-,....,

Creating Awareness and Interest
.. 1

.

Our target' audiences can hardly be expected to.be awatle of, or interested in, our projects if
they don't know about thern, . , Here are some specific suggestions for creating awareness and .interest:

1. Ensure that grant of contract awards are,announc d in appropriate places.'

2. Facilitate descriptions of yolrprOject inthe Proj ct in PrOgress section of AIM/ARM.

60



;. 'Submit brief articles about the project to relevant journals or seek announcement in journal
columns (new projects, news about. members, paid advertisements). '-' .

./ . . .

4. Present project goals, methodology, and interim findings at conventions and Meetings.

5., Prepare a project brochure-for...distribution at meetings and for use in answering questions,

If interest is generated, potential users will be!ready to evaluate yoUr findings or prodUcts as
_ soon as they are finished. Timing.is ireportant;becauseInterest unsatisfied too long will flag*

4 If you go about creating awareness and interest you must be prepared to deal with it. 13,rochures,
form letters, and group visitor days may be necessary to deal with the influx of inquiries.

41

Providing Basis for Evaluation

Your report or publication will provide the first basis for evaluating your findings or.products.
Theonly .trouble is that many would-be users won't read your full report. They wiH believe what
is said in the press. ,R.dr example, bow.mbny really read the Wilms study report? Most of the
people I know read about it in the Education Daily, Washington Post, N w 'York Times; or read
the critiques and,rebuttalsthat followed:

My suggestions are:

1. Carefully-brepare press releases in advance andlhope for thebest interpretation in the
media;

2. Prepbre brief, attractive publications which communicate the essence of your work to the
target audience.

%3. 'Consider some innovativeappeoac.hes tb making your full report available to requestors;
for example, the use of microfiche in lieu of paper...

Involve creditable persons in-your projects who can serve as witnesses to the process.
,

' . ,i / A ' .
Publish articles in journals and-practitioneoriented magazines which provide substantive
information about your completed Work. -

i
_ / . .

Xillhen valuating findings or products, potential adopters Inlay call on you 'for-heti). Unless you
are available for, consultation on demand, it would be best to use these suggestions and other
mechenismi to help potential adopters decide whether tp try your findings or producxs. E-xpst
requests for years to come; Remember that some people start later.

,,

Facilitating 'fib! and Adoption
I, .

1Evaluation of an innovation be-,superficial. The adopter may decide to try it b'ecause
someone else did.,_flut when it comes totrial andiadoOtion;the adopter may need direct assistance.
Most of us aren't available for this kind of help. A few things'that we can do to facilitate trial and

4adoption include: - N, .., -:_-

,, .
t
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. .

, :. .
. ,

1. designing our produot so that they can be installed without too much directassistance;
31 . .

.
Cf, s ;

2. providing= ritten assistance in the form of instructions or an Implementation guide; ,
.. .

5-

' 3. . .compiling lists Of qualified Ihitallation consultants and makinreferrals some of 'these
persons may-have been involved in the project as consultant developers or test subjects);
. ,;.1S A k

' --- 4.--developing a training package that can be used by others; ,
.

5. facilitating the availability of necessary Materials.

SUMMARY

In summary, I stated that, collectively, our reporting trasn't been very good. We've not usecr
thelull potential Of our national informatioh system, or we have been overdependent on it. And
we need to-help our target audienCei adopt our findings and produCts. ,'

...

0 -

Publications are essential to knowledge tioduction and utilization. The readership is srnal ,

but critical. A publication should be targeted to its audience, and audiehces d2 vary; however, it
should communicate clearly, foljowingestablished conventions of sequence and style. Outlinihg

,,i- is essential to organization. Concepts can be communicated more effectively with concrete
'positive, and economical language. Data and concepts can be represented numerically and with'
figurelf charts, and tables. The appendix relieves the main body of text. A camera-ready manuscript
is essential. ,The primary mission is to inform! .

, .. .

>. ERIC and AIM/ARM provides a means of (1.)..m1 ihg our findings and product accessible and
. .

available, (2) avoiding duplication, (3) building on th work of others, (4) discovering gaps, and
(5) developing new theories. The ERIC Clearinghous on Career EdUcatjon offers a range of .

services to the adult-continuing, vRcationaktechnical,44career education communities. The
research coordinating units Ad.other key state-level agencies'pley an essential role in linking the.'
users,to the information system. . . , ----

, .

. , ... . .
It is not enou.gh to prepare!good publications,and.makethem available through a system.

.. We all need tbilhelp the target audiences through stages of awareness, interest, etaluation, trial end
adoption. '1`6' the finalehalysis, adoption of new, better methods is the goal of dur work.

=
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RESEARCH AND DEVELOPMENT IMPLICATIONS IN THE LEGISLATION
FOR STATE AND NATIONAL PROGRAMS

Lawrence Braaten

These cornments were prepared prior.to the development of the draft rules and regulations for
the EdtiCation,,Amendments of 1976. Thereieitte, they do not reflect anyoffiCial position o the
Bureau Of 'Occupational and Adult Educatiok

My comments are divided into programs for states g.nd national efforts.

The state vocational education prpgrams are divided into 'six subparts. Each section provides,
support for prbgram improvement:

110

Section 131. Research

Section 132.

Section 133.

Section 134.

Exemplary and Innovative Programs.,

Curriculum Development
telc

VoCational Guidan,ce and Crnseling

Section 135. Vocational Education Personnel Development
.

Section 136. Sex Bias -

i

Ptiogram's, for national significance may be peri
-ment ppi-specx.ive.[Section 174 (a) (1)1, a national k
Ftrsoni!iel Tilining and Development perspective [

;
Sec. 131 /

.
S PPort of state RCU, s and for contracts,

pplied research and development in vocati,
7.?

expdrimental, deyelopmental, and pilot ptO
findingsincluding programto Overcome 16

.

cgirams. and neW.Mdterials for new and-e-mirging

eived from three pe!rspectives: A pro r prove-
enter 'PerpectiVe [Section 171 (a) ( a
ction 1721. l .

Research'

r

RCusfoc.program improvement involving:
I , A

al education -i 1

1

',
1

ramsdesigned to test effectiveness of research
oblems cot sex bias and-sex stereotyping

imptskiedAirriculurn materialslor current
lob fields

' \'
in thd develOPMent of, new careers nd occupations, such a

11

rojIcts

5,



P.

mental and physical health a
preverltion and correctidn

s'welfare
education,

5 ice-%.

child care
recreation

training and development projets designed.to demonstrate:

improVed method of,securing involvement, cooperation, and commitment of both public
and private sectors in achieving greater coordination and implementation of programs for
employment of perscins in the fields described above

evaluation of the Operation of programs relating to training and utilization of p ublic
service'aides

di *seminatior3 of the results of contracts made rdtating to this.section, including employ-
ent of persons to- act as disseminators, on a locaLlevel, of these results.

Nio contract shallbe made under Sec. 131 unless the applicant can demonstrate a reasonable
probability that the contract will result in improved teaching techniques or curriculum materials
that will be used iria substantial number of classrooms or other learning situations within five
years after the termination date of such contract. -

7'

Sec. 132 Exempthry and Innovative Progiami

Funds may be used for contracts, as part of the comprehensive plans of program improve- .

ment mentioned in Section 131(a), fOr the support of exemplary and innovative programs, including
,

(1) Programs to develop high quality vocational education programs for urban centers with
high concentration of:

411H . ,
,

econotnically disadvantaged individuals

.
unsk3 illed workers )

,-;
une Voyed individuals s

,0 ,

) ,
, I ,

. ,.,
,

(2) Programt designed to develop training opportunities fOri
1 (

1

e' persOris, in sparsely pSpulated
-
rural,areas ...

.4

i
"

'
, <

.
indivi duals Migrating from.farms to urban areas 1

,
,

1, in .

(3) Prograrni of effective vocational education for individuals with limited English-speaking
ability ': , _ .

. f -0 ,
'

, .

(4) Establishment of cooperative arrangements between,public education and manpower
agencies, designed to correlate vocational education opportunities with current and
projected needs oftlle labor marked.' . .

i,-,, ..t
t i o

<-
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(5) Programs to broaden occupational aspirations and, opportunities for youth,swith
emphasis given to yOuth who have academic, socioeconomic, ofrother handicaps, including
programs and projects designed to:

familiarize elementary and secondary students with the broad range of occupations
for which special skills are requried, and the requisites for careers in such occupations

facilitate the participation of employers and labor organiiations in postsecaryvoca-*
,_tional education . . - --,,'

Other provisions relating to Exemplary and Innovative:

. Every contract rnadeby a state for these programs shalftve priority-to programs designed
to reduce sex stereotyping in vocational education

. provide for participation Of students enrolled in nonprOfit private schools
. .

annual program( plan and accountability report covering the finalyear offinancial suppdrt.
by the state for any such progi-am 'shall indicate?

_ , ..

-.'Proposed disposition of the pro ram following cessation of federal support.

means by.which promising prog rams will be continued.

.

Sec. 133 Curriculdin Development

A. I Furicg ... may be used for contracts with the support of curriculum. development projects,
including .

.

. . t -

(1), the development and disseminatipnbflvocational educational curriculum materials for new
and changipg occupational fields and for individuals with special needs, as described in

. Section 110; and . I .. .

. ,

I

.
-

I

+ .- ...-

. ,(2). the development of curriculum and gu dance and testing materials designed to overcome
sex bias in vocational education progra rhs, and support service's designed to enable teachers.
to meet thp heeds of iridivid Is enroll d in vocational education prog+ns traditionally

I limited to members of the site sex. , ; .

°, B. No contra4shalr 6e-made pursuant tolsubsection (a) unless the applicant can demonstrate
4

I , t . ii 1 .

. .. a reasonable probability that the contract will rep,ult in improved.teaching techniques or curriculum
materials that will be used in a substantial number of classrooms or other learning situations within.
five years after the t&rmination date of such contract. . . , \

. j
. . ;

;

.
..) , .-

. .. .
; 0 Se' c<t34 'Vocational Guidance and Counseling , a
t 1

A. Not less than 20 percent of the funds _available to the states under Section 130(a) °shall be .

usedto,* support programs for v,ocatidrial development guidince and counseling prpgrarnand services
which, subjett to the, Provisions ofsUbsection I , shall include-- . ; , ' ?....

0

1
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0

6.

c

(1) initiation, impleibentation, and improvement of high quality vocational guidance and
counseling programs and activifies;

(2) vocationakcounieling for children, yOuth, and adults, leading to a greater understantking
of. educational and vocational options; .

(3) provision of educational and job placement services, including programs tq prepare individuals
for professional occupatiohs or occupations requiring a baccalaureate or higher degree,. .

inclpding follow-up services;

vocational guidance and counseling training designed to acquaint guidance counselors with:T

. ,,changing work patterns of worlieni

ways of effectively overcoming occupational sex stereotyping

ways of assisting girls and women in selecting careers solely on their dccupational
needs and interest, and to develop improved career counseling materials which are free;

(5) vocational and eduCational counseling for youth 'offenders and adults in correctional'
.

. . ..
institutions; .

, . .

(6) vocat ional guidance and counseling for persons of limited Englishspeaking ability;
...--- . ... t.

4

(1rA establishment of vocational resource ceArs to meet the special needs ofoOt-of-school
individuals including individuals seeking sIcond careers, individuals entering the job.
market late in life, handicapped individuals, individuals from economically depressed
communities or areas, and early retirees; and , ® ' -

,
.

(8) leadership for vocational guidance,and e))oloration programs a* the local level:"
_ -

B. Each state which chooses to fund activities describedin paragraph (1) or (2) of subsection'
.(a),of this section shall use those funds, insofar as is practicable, for ifunding programs, services, or

activities by vligible recipients which bring individuals with experience in lousiness and industry, the
professions, and other occupational pursuits into'schools as counselors or advisors for students, and 1

which bring students into the work establishments of bysiness,andirdustry;ffie professions, and other
occupational pursuits for the purpose of acquainting 'Stlideritt"Witkitienatu-re:of the work that 1

Is accomplished therein, and for funding projects of soch:reaiPientSFlwhicItg.1.'ridari. e'etoynselors
obtain experience in business and industry; the professions, and other occuptpAl.pursuits which
will better enableihose cOunselors to carry out thei'r guidance and dounseling Otret;'-,,
4 .l

-4 Sec. 135 . Vocational EducationPersonneltraining

.,, A. Funds available fo.the states under sectin 130(a) May be.used to,support programs or
' -

.. projects designed to improve the qualificotions of persons serving or preparing to serve in vocational
ed,ucation programs,ncluding teachers, administratdri,,Supervisors, and vocational guidance and
counseling personnel, including programs or projects i

.

, , s .
.

(1) to train or retrairl teacher , upervisors and trainers of teachers, in vdcational education fop'

in new and emerging cupations;.

# 1 , ''..,

t6I
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"(2) Which provide inservice training for vocational education teachers and their staff members,
to improve the quality of instruction, supervision, and administrationof vocational educe-
ton programs, and to overcome sex bias, in vocational education prOgrams)

(3) which provide for exchange of vocational eduCation teachers and other personnel with
skilled workers and supervisors in business, industry, and agriculturelincluding mutual

4arrangements for preserving employment and retirement status and other-employment.
benefits during the period of exchange), and the development and operation of cooperative
programs involving periods of teaching in schools providing vocational education and of
experiences in commercial, industrial; or other public or private employment related to the
subject Matter taught in such schools;

(4) to prepare/journeymen in the skilled trades and occupations for teaching-positions;

(5) to train and provide inservice training for teachers and supervisots, and trainers of teachers
in Vocational education to improve the quality of instruction, supervision, and administra-
tion of vocational education for persons with limited English-speaking ability and to train
or retrain counseling and guidance personnel to meet the special needs of person's with
'limited English-speaking4bility; anti

(6) which provide short-term and regular-session institutes designed to improve the qualifica-
tions of persons entering or reentering the field of vocational education in new and emerging,
occupational areas in which there is a need for such-personnel.

B. A state may include in the terms of any grant or contract under thivection provisions
authorizing the payment, AO persons participating in the training programs supported under this
section, of such stipends (including allowances for subsistence and other expenses for such persons
and their dependents) as the Commissioner. may determine, pursuant to regulations, consistent with
prevailing practices under comparablepograms.,,

fr .
Sec. 136 Grants to Ass' ist in Overcoming Sex Bias

Funds available to the states under Section 130(a) maybe used to support activities which show
promise of overcoming sex stereotyping and bias in vocational edUcation.

Part B

Subpart 2Programs of Ilational Significance

. Program Improvement
;

SE.C. 171 (A)FUNDS RESERVED BY COMMISSIONER SFrA6.1,6E USED PRIMARILY FOR
CONTRACTS, AND IN SOME CASES FOR GRANTS FOR:

.

Sections k
40- s National Center

. i

3

131 Research

132 Exemplary

el

ConductResearph and Development-

Provide leadership development through advanced
study centers

67.
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,
Sections

'

ow' 133 Curriculum

134 'Vocational Guidance ;-

135 Personnel Training

1.35 Sex Stereotyping

I

ti

.

National Center

t,Disseminite Results
P 7

Fapilitate National Planning and Policy
Development

1

. .

qct as Clearinghouie for inforrriatiori on Contracts
made by States)and Commissioner

'Work with States, LEAs, and. Public Agencies
in Developing Methods of Evaluating Programs,

-,.!.including Follow-Up.

Factors Relating to Programs of NgnalSignificance

The.Comrizissioner shah apply the following administrative review criteria for Program and
project applications.

2
(a) The Commissioner shalraward primarily contracts and in some cases grants.

(b) The Commissioner shall not make a grant ... unless the applicant can demonstrate a
reasonable probability that such grant will result in improved teaching techniques or
curriculum materials that will be used in a substantial number of classrooms or other
learning situations within five years aftef the terminction date of such grant.

(c) The eligible applicants include all publiq and private and nonprofit.and profit agencies;
organizations; and institutions, and individuals.

(d) -The Commissioner may pay all or part Of the costs.

(e) The Commissioner May, support a project for a period not to exceed three years.

(f) A contract for an exemplary and innovative project shall, to the extent consistent with
the number of students enrolled in nonprofit private schools in the area to be ser'ed whose
educational needs are of the type whibh the project is to meet, provide for the participation
of such students.

Coordinating COmmittee on Research
in Vocational EducationHEW -

Mernber$

Director, NIE

Commissioner.. f.

4 Director, Fund for,knprOvement of Postsecondary Education

68.
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Functions

°_,A: Develop a plan for each fiscal year:
!:

Establish national priorities for the use of R&D funds available to these offices.* . t
Coordinate the efforts of these offices in.order tOaVoid duplication of efforts.

.
.

t
B. . Develop management information system on projects funded by these offices in order

to achieve: '-`1,

1.

Best possible monitoring and evaluation

-Wide dissemination of results

Sec. 11(bal (-2) liational Center

The Commissioner shall support, in addition to the projects of national significance, a National
Center for Research in Vocational Education. -.

l'a) The National Center shall be a nonitofit agency.
,

(b) The National Center shall be chosen,once every five years.

(c) The Commissioner shall appoint an advisiiry committee to advise thezenter.

(d) The Commissioner, in consultation with the Cer'er and its advisdry committee, may
establjsh regional research centers,under contract with the National Center.

1

(el The National Center shall, either directly or through other public agencies:

(1) conduct applied research and development ion problems of national significance in
vocational education;

(2) provide leadership development through an advanced study center and inservice
education-activities for state and local leaders in vocational education;

(3) disseminatethe results of the research and development projects funded by the
,center;

(4) develop and provide information to facilitate nationaliplanning and policy develop-
mentinvocational education;

(5) act as a clearinghobse for information on contracts made by the states for research,
.exemplary and innovative programs, and curriculum development, and on contracts
and grants made by the CommissiOner,pursuant to, this subpart.

.
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Department of.DpfenseinstrpCtional Material

The Commissioner shall make contracts to convert to use in local educational agencies ... and

other institutions.... curriculum materials involving job'preparation which have been prepared
. for use by the armed services of the United States.

Sec. 172 .fraining and Development Programs for Vocational Education Personnel

Provides for:

(1) opportunities for experienced vocational educators to spend full time in advanced study .
not to exceed three years in length;

(2) opportunities for certified teachers in other fields to become vocational edu cators, ihose
teachers have skills and experience in vocational fields ...;

(3) opportunities for persons in industry who have skills and experience in vocational fields
for which there is a need .*. . , but who do not necessarily\ have baccalaureate degreei .

4

0

I
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7:0p-8:30 p.m.

APPENDIX A

ponIerence Program

PROGRAM

Tuesday, February 22, 1977

REGISTRATION

Wednesday, February 23, 1977.

1 Chairperson; Cadar Parr, Associate Commissioner
for Occupational Education and Technology,
Texas Education Agency .

7:30-8:30 a.m. REGISTRATION

8:30 a.m.

9:k0 a.m.

9;45 a.m.

10:15 a.m,

4'

,11:45 a.m.

WELCOME-TO THE CONFERENCE

Robert E. TaylOr, Director
The Center forrVocitional Education

EXPERIENTIAL LEARNING: SOME CHANGES
FOR THE FUTURE

Eugene Dorr, Associate Director s i,

State Board for-Community Colleges of Arizona

SP

COFFEE BREAK

SYMPOSIUM: IMPLEMENTING XPERIENTIAL
LEARNING

Joyc D. tooki4 Part D Program Coordinator,
U.S. spffice of Education

David H. Hampson, Chief, Division of Career.
Exploration, National. Institute of Education'

1

William F. Pierde, Acting U.S. Commissioner
of Education, U.S. Office of EducatiOn

Cadar Parr, Associate Commissioner .

for Occupational Education and Technology,
Texas Education Agency

"?'

'LUNCH (IncOvidually Arranged)

73
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Lobby

Crystal Lounge

Crystal Ballroom
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1:15 p.m.

1:30-4:00 p.m.
(2 Sessions)
1:30.-2:30 p.m.

and
3:00-4:00 p.m.

INTRODUCTION TO SMALL GROUPS'

PRESENTATION/DISCUSSION TOPICS

Experiential learning:, what should it look like - Room 310
in post-secondary education?

Crystal Ballroom _

Michaelita Quirin, EBCE Program Director,
Fliesear=ch for Better Schools; Inc.

)

Establishing standards for the award .
of academic credit, for pr..ojectS conducted
in the community

Ralph Baker, Field Outreach Director,
Far West Laboratory

Examining the legal' implications of non-paid
experiential learning

- John Cook, Supervisor; Distributive Education,
topperative and Work Study, West Virginia

Implementing Experience-Based
Career,Education, a network strategy

David H\ Hainpson, Chief, Division of Career
Exploration, National Institute of Education

Meeting requirements for achieving sex-fair
guidance and career opportunities

Shirley McCune, Director of Title IX Equity
Workshops Project, State School_
Officers Council

tiw
,

Preparing teachers for neW kinds'of industry-
,education cooperation

; Virginia Thompson, Training Director,-
Northwest Regional Educational taboratory

, Increasing the value of co4unity resourceiites
Ifcir experiential learning

Harold Henderson, EBCE;Program Director,
*Appalachia Education Laborator0Inc,

\
. s Usinn evaluative information,to persuade others

to try exemplary project results
. '

Elvis Arterbury, Project Director, Partners
in Carr Education .

74
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Crystal Ballroom
,

Room 346

Hereford Room

Room 301

Room 302

Room 306

Room 305 .



2:30-3.:00 COFFEE BREAK

5:00 p.m. AT,T TU DE A DJU IT HOUR

6:00 p.m.

8:00 a.m.

ADJOURN

Thursday, February 24,191
ti

Chairperson: Darrell L. Parks, As.iistant Director,
Ohio Department of Education, Division of
Vocational Education

ANNOUNCEMENTS
.INTRODUCTION TO THURSDAY% ACTIVITIES

LINKING R&D WITH DISSEMINATIONfTHE
I L LINO IS APPROACH

Area between Crystal Ballroom
and Crystal Lounge

v
Crystal Ballroom

Ronald D. McCage, Director, Research & Development
Section, DepartMent of Adult,Nocational and ,°
Technical Education, Illinois Office of Education

Tom Boldrey, Project Director, Expehence-Based
*Career Education, Joliet, Jllinois

9:00 a.m. USJNG REGIONAL AGENCIES IN FLOpA
TO IMPLEMENT INNOVATIONS

9 5 a.m.

10:15 a.m.

Crystal Ballroom

Margaret Ferqueron, State Coordinator 64 Career
Educatio,and program Administrator of Dissemination,
ivision of Vocational, Technical and Adult Education,
Florida State Department of Education

COFFEE BREAK
I

SMALL' GROUP MEETINGS BY STATES,. '
(Part D Coordinators in charge)

11:45 a.m. LUNCH (Individually Arranged)

1,:15 p: , THE ROLE OF TEACHER EDU4CAiORS
N THEDISSEMINATION OF PARTED- PROJECTS

Rutherfor0 Lockette, Director of 'Vocational.
.Education, University of Pittsburgh _

75

Individual ROoms
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1- i

2:15-5:00 p.m. SMALL GROUP MEETINGS BY USOE REGIONS
..

(For the purpoSe of refining state strategies
4 for disseminating Exemplary Project results)

i i
.

6:00 p.m.

8:00 p.m.

7:45 a.m.

8:ob

9:00 a.m. -

-- -9:45 a.m.

16:15.a.m.1

11:30 a.m

Region I

Region II

Region II I

Region IV,

Region V .

Region VI i

Region.V11

Region VII r'":
Region IX

Region X I'

DINNER MEETING

Nr.

Toastmaster: B. J. Stamp's, Assistant
Superintendent, - Instructional Services,
Dallas, Texas

DISSEMINATION OF PROJECT RESULTS
FROM ONE SCHOOL DISTRICT TO ANOTHER

Duane Lund, Superintendent of Schools,
Staples, Minnesota

ADJOURN

Friday, Februaty 25, 1977

Chairperson: Lawrence Braaten, Chief, V
Demonstration° Branctrif.S. Office of Education

ANNOUNCEMENTS Crystal Ballroom

(Coffee delivered
to rooms)

Angus Room

K' Room 306

Longhornlioom
Hereford Room

Room 346

Santa Gertrudis Room

Room 301

Room 302

Room 305

Room 310

Crystal Ballroom

'STRATEGIES FOR THE NATIONA
DISSEMINATION. OF PROJECT RESULTSf .Joel H. Magisos, Associate Director

The Center for Vocational Educatio

CONFERENCE EVALUATION

-COFFEE BREAK

INCR ING THE IMPACT OF PART D Hereford Room
PROJECTS:NEXT STEPS a Room 346

a Room 302
JoyceD. Cook, Part D Program,Coordinatdi,
U.S. Office .91 EducatiOn

.11

.

ADJOADJOIN RN
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4
APpENDIX B

List of Participants, Presenters, and Presiders

Doug Adamson, 6irector
Division of Occupational Education

Instruction

Vern-Bak
RegionarProgram Officer

Education Department
Albany, New Yofk 12230

1161Pana H. Rivera de Agostini
Research Coordinator & Part D Coordinator
Research Coorditating Unit . J,

VoCational-Techhical Education Program
P.O. Box' 759 I

Hato ReilPuertO Rico 00919

Sylvia E: Anderson ,

Job Placement COordinator
Wachelford Independent Schobl District
1007 South Main Street
Weatherford, Texas 76086

vc--
ElOis H. Arterbury
Project Director
Partner"g in Career Education
Suite 130
1201 North Watson Rod
Arlington, Texas 76011 ..°

Deborah Ashford
Special Advisor on Women's Issues
Bureau of Occupational & Adult Edudation
400 Maryland Avenue SW
Washington, D.C. 20202

Alice C. Badenoch
EBCE Coordinator

L. Mann High School
61 bell Lane
Gre vile, South'Carolina 29607

Ray. Bagley '-'

Director-EBCE
`SAD No. 51
Cumberland, Maine 04021

a-

I,

4

Denver, Colorado 80294,
Ralph F. Baker
Field Director, E.B.C.E.
Far West Laboratory
1855 Folsom
San Francisco, California '94103

.Mary Ball
EBCE Staff
Conecuh County BOai-cl of Edticatib
P.O. 150
Evergreen, Alabama 36401'

John K. Ballard
Education Specialist
Bureau of Indian Affairs °

Aberdeen, South Dakota 57401

Carol Barber
.GUidance, Counselor
Conecuh County EBCE
P.O. Box 388
Eiiergreen; Alabama 36401-

Bill. Barnes: Supervisor
CaPeer Education-Research-1PDA
'Room 207; State Services
15,25 SilerrRan Street
Deriver,"Cblora'do 80203

. : -Eugeheio A. Basuald6
AssistantProfessor, Vocational Education
S:.-C. at Otica/Rbme
811 Court Street
Utica, New York 13502

78

Marcia Berasain
Associate Dean, Occupational Education
Western Nevada Community College
2201 W1 Nye
Carson City, Nevada 89 01.

.
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C. ViginiaBfert
Program Director; Research & Development
Bureau di 14Sear4h, Dissemination and

Evalpati
Vocational ducation

__Knott Buildipg
Tallahassee; Florida 32304

Kenneth G. Bek
CoordiOtorlbf Career, Education
Wichita Pubic School, USD No. 259
640 North Emporia
Wichitai Kansas 67214

Donn
USOE, Region I I
26 Fed ral
New York, NeW York 10007

. Mark Blair
Assoc. Director *of. Evacuation
ResearOh for Better Schools
1700 Market Street

Pennsylvania 1,9103

Tom [foldreyeroject Director
Experiencef3ased Career Education
Joliet 'HighSchool District,204
Joliet, filinois 60431

WayneiBostrom
Local CE Coordinator
Central Campus High School
Minot, North Dakota 5841

Jerry D. Bowman ,
Work Education Specialist
Arizona Department of Education
1535 W. Jefferson -
PhOenix, Arizona 85007

Lawrence Braaten, Chief
Demonstration Branch
BOAE/DRD

U.S. Office of Education, Rdom 5032
7th and-0 Streets, SW
'Washington, D.C..20202

aniel H. Campbell, Ill
Project Director

xperienceBased Career Education
1363 Dixie --

)\flemphis, Tennessee 38106
I t

playton D. Carlson,
Part D Project Director
Watertown Public Schools
120 3rd Street SW,

atertoNn, South ,Dakota 57201

I .

Sam, Cespedes p ; .

rogram Officer
,.S.O.E. Region IX;
0 UN Plaza
n Francisco, California 94102

Sheron Christensen
EBCE Coordiriatorl
Weber County Schdol District,

0122 Washington Blvd.
Ogden, Utah 84403

`- iVoe R. Clary
, Coordinator Agricultural Education
N %State,University

:) Box 96 ,

rth Caidlina 27607

?Earl A- Clevenger
4 k°

Project Director
Foothills Vo-Tech School

Box 909
Searcy, Arkansas 472'143

.4.

--. i P

Allen- E. collins I '
' Resourc$Coordrator

Noife.1

TyruS S. Brown, Superintehdent of Schools
Cordova School District . ',

,

Box 1,40
Cordova, aka 99574

4

t

2

a

School 'District o 'Philadelphia
.734 Schuylkill A pnue
Philadelphia, PennSylvani.p., 9146,

rf

)

1

AS.

John cook, Supervisor )

Distributive Education, Cooperative & Worki
.Study

Department of Education
Building,6, Roorn1230
Charleston, West Virginia 45305

9
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Joyce D. Cook, PariD Program Coordinator
U.S. Office of Education
7th and D Streets,
Washihgton, D.C. 20202

C. Games Coombs 4

Third Party Evaluator
Weber School Elistrisct
1200 East 50 North .

SptingOille, Utah 846.63

Billy Cooper, Project Manager
Experience Based Caieer Education
St. Charles Parish SChools
P.O. Box 46.
Luling, Louisiana 70070

Jannice J. Cromwell, Project Director'
Colorado Experience-Based Career

sExploration Mod& 7-10
State Board for Cornmuelity Colleges anal

Occupational Education
207 State Services Bi.iilding
Denver, Colorado 80203

Carroll Ar Curtis, Director
Research Coordinating Unit
Pennsylvania Department of Eglucation
Box 911'
Harrisburg, Pennsylvania 171_26

I

Floris-Davisson
'Coordinator Cooperative Education
Montgomery County Public Schools
850 Htingerford Dr.
Rockville, Maryland 20850

I I

Deborah Diamond, President
CHF,30MA/SPECTR UM, LTD
150verhill Road
Scarsdale, New York 10583

I Pasquale DiLego
11 'Project, Director;

Student Plans and Career Clusteri
Edmund's Jr. High School

.Burlington,'Vermont 05401

Jack Dale
Placement 84:Follow-Up Coordinator

Flohcla Career Education Consortium
'Manatee Junior College
-P.O. Box 1849
Bradenton; Florida

4%

335(

James Dasher,.Supervisor
Exemplary Programs
State Department for ,Vocational
Arch Ford Education Building
Little Rock, Arkansas 72201

Education \.)

Ellen F. Datcher, Director
D.C. Public.Schools _

415 -' 12th Street, NW
Washington, D.C. 20004

.

Jackc...Davi's, Executive Vide President.
Western Nevada Community College
2201 W. Nye .
Carson City, Nevada -89701

0

David MI Dole
Project Director EBCE
Portland High SChool
Portland, Connecticut 06480

Eugene Dorr, Associate Director for
Educational Services

State Board of Directors for Community
.>Colleges of Arizona

1535 W. Jefferson, Suite 123
Phoenix, Arizona 85007

Russell F. Dyer
Placement Coordinator
Dallat Indeperident.School District
3700 Ross
Dallas, Texas 75204

Joseph Dzuienda
Program Officer
U.S:O.g.
3535 Market Street.
Philadelphia, Pennsylvania 19101

Michael J. Elliott
State Director 6f Career Edtication
Project DirectorNIE/EBCE
Project DirectorPart D/EBCE
Wyoming State Department of Eclucati9n
kathaway BAcling
Cheyenne, Wyonling 82001

EdWard Fernandez, Director
Secondary Curriculum

*.vLas Cruces Schbol Distfict No. 2 '
LaS Cruces,New Mexico 88901

)9
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Margaret. Ferqueron,iSikte Coordinator of
*Career Education andProgram
Administrator of Diseminatjon .

Division-of Voc-Stional Education
Florida State Deparrnnt cif Education
J & B Building
226 West Jefferson Str'eet
Tallahassee, Florida '32304

Frank Ferrucci, Gonlultant
Kogram Developmeht & Cooperative Wor'k

Experience DiverSified Occupations
Connecticut` State Department of Education

State Office Building} ,

Room 344 I

Hartford, ConneCticatt 06115

Charles' E. Fields, Assistant Superintendent °

Vocation and Continuing Education
New Albany-Floyd County Schools
802 E. Market
New Albany, Indiana 47150

Dave Freeman, Project Director
Waterford EBCE
1325'Crescent Lake (Id.
Pontiac, Michigan 48054

Ross Frazier, Assistant Director
Career EdUCation
School District of Philadelphia
734 Schuylkill Ave/nue '
Philadelphia, Pennsylvania 19)46

ROnald L. Fritchley
Director, EBCE Program
PiOneer CESA
P.O. Box 548
Cleveland, Georgia 30528

ana*George
Pr b & Director
EIKE 1
P.O. Box 897

.COmberland, Maryland 21502

"4" M. Gilman, Vocational Education
:Directori

Cdrdova Scheib! District
Box 140;'
Cordova, Alaska 99574

y.E ,

Dr-. Hiram.Goad
Teacher Educator
Center for Vocational Education
East Texas State University-
Commerce, Texas 75428

David Groves
Co9rdinator of Vocational Education
Cabe!! County Board of Education
2800 5th Avenue
Huntington, West Virginia 25702

Rex Hagans
Program Direbtor, Career Education
NWREL
Lindsay Building
701 S.W. Second Avenue,
Portland, ()radon 91204

V. B. Hairr -
Associate Director of Occupational Education
Department of Public Instruction
Raleigh, North Carotin .27611

1.
David H. Hampson, Chief, Division of Career

-Exploration
Education and Work Group
National Institute of Education

.1200 19th Street, NW
\J"" Washington, .C. 20208

Patricia.B. Hannon'
Information and Field Services
The Center for Vocational Education
The Ohio State University
1900 Kenny Road
Columbus, Ohio 43210

Don,Harirattj;
Director, EBCE----
Itawarnba-J6nior College
TRpelo, Mississippi 38801

, Don Harlan
AssittarliSuperv.itdrEkemplary Programs
Arkansas Department of Education
Arch Ford Building,
Little'Rock, Arkansas 72201

.
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Jacqueline F. Harrington
Consultant
Depprtment of Education
Hayes Street
Providence, Rhode Island 02908

Jim Hacrington
Consultant, Program Development
Rhode Island Department cif;EclUcation
Hayes Street .

Providence, Rhcide 02908

Bud Hedge
Project Director
Cordova Public Schobls
Cordova, Alaska 99574

Harold Henderson
EBCE Program Director
Appalachia Education Laboratory, Inc.
P,0. dox 1348
Charleston, West Virginia 25325

.Y E. Herman
Principal
Orange Unified School District
181 South Del Georgio Road
Anaheim; California 92807.

Mary HockerSmith, Coordinator
Model Secondary School foe Deaf
7th & Florida NE

Washington, D.C. 20002

4116.Kathleen Horani
Program Manager ,,-

Edu.pation Development Center
55 Chapel Street
Boston, Massachusetts 02160

Gerald Inman, Assistant Director for
Program Ilevelopment

Calhoun Area Vocational Center
475 E. Roosevelt Avenue
Battle creels, Michigan,490 7

Frances Jackson
Director of Career Educati
3305 12th, Ave., South
Great Falls, Montana 59403

8

Ronald Jackson
Federal ProjectstDirector

Board of Education,
P.O. 150
Evergreen, Alabrna 36401

Nona Janssen
Project Director
Illinois.Office of Education

100 North 1st" Street
Springfield, Illinois 62777 ,

Charles Jaymes
Education Program Officer'
U.S.O.E
300 S. Wacker .
Chicago, Illinois 64606

l-louston C. Jenks
'Supervisor of Special Funds
St. Charles Parish School-Board
P.O. Box 46
Luling, Louisiana 70070

Samuel M. Johnscin, Program Specialist
Louisiana State Department of Education
P.O. Box 44064, Capitol Station
Baton Rouge, Louisiana 70804

'Thera C. Johnson r
Career EdueatiOn Specialist

.Weber County School District
1122,Washingtion Blvd.
Oren, Utah 84404

-"er
Chuck Judd, Assistant Director"
Highline School District
15675 Arnbaum Blvd., SW
-Seattle, Washington 98166

V
Edward L. Kanahele

'Project Holomua
Program Coordinator.
Department of Education
Hilo, Hawaii_96720_

Sam W. Kerr, Coordinator of Career
Education

Moore-Norman Vo-Tech School
4701 N.W. 12th Avenue
Norman, Oklahoma 73069

1
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Susan E. Klaiber; Director
Project Bridges, Somersworth High School
Memorial Drive 1

Somersworth, New Hampshire 03878

Judy Rae Kuhlman
Career - Education Director
State Fair ComMunity College
Sedalia Missouri 65301 ! -

'Gail F. Latham, Director
Career -B Curriculum Project
Union Schools
'P.O. Box
'Monroe, North Caroliria, 28110

Lillian T. Lineberger
Teacher Educator
EPD Consortium, [5 /NTSU
Department of Education-,
Ft. Worth, Texas' 76203

Rutherford Lockette.
DirectOr of Vocational Education
School of Education
University of-Pittsburgh
Pittsburgh, Pennsylvania '15260

Louis H. Loudermilk, Assistant Director
Administration and Planning
secondary and S'pecial Programs
State Department of Education
flurebu of Vocational, Technical, and

Adult Education
1900 Washington Street
Charleston, West Virginia 25305

Dbana Luhd , .1

Superintendent Of SchoOls
Staples, Minnesota 56407

Herb Mackey
1

Asst. Regional. Commissioner, OAE
RegioVI
1200 Mein ToWers "

1

Dallas, Texas 75202

i
-, David D. MacLean

1
. Site AnalystEIBCE

3

i
, r

. Portland High School
Portland, Connecticut 06480

), 7 )

Joel H. Magisos, Associate Director
Information and Field Services
The Center for Vocational Education
1960 Kenny Road
Columbus, Ohio 43210

%ben McAbee
, 'Associate Assistant Superintendent for

Voc-I ndus. Education
Fort Worth Independent School District,
3210 W. Lancaster s.
Fort Worth, Texas 16167

Ronald D. McCage, Director
ResearcViand Development Section
Department of Adult, Vocational, and

Technical Education
Illinois office of Education
100 N. First Street

. Springfield; Illinois 62777

Shirley McCune, DirectOr of Title IX
Equity Workshops Project

Chief State School Officers Council
Roorri 701
1201 16th Street, NW

-Washington, D.C. 20036

Dale H. Melton
CurriculuM Specialist
Manatee Junioi- College

.P.O. Box 4,149
Bradenton, Florida '3,3507.;

I 0

James A. Miller, Supervisor
General Cooperative Education and Work-

Study
Arkansas State Department of Education
Arch. Ford Education Building
LittleRock, Arkansas 72201

John P. Moran, Consultant
State Department of Education

,State House
lAugUsta, Maine 04333

Ron Nelson
EBCE.Project Direbtor
Fond du Lae School DiStrict -
161 East First-Street
fond du Lac, Wisconsin' 54935

s
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Duane M. Nielsen
Chief, Voc. Educ. Personnel Dev.
U.S.O.E.
Washington, D.C. 20202

Lee Olson, Associate Professor
Mdrshall Uniyersity
Huntington,Vest Virginia 25701; ,
Darrell, L. Paiks
Assistant Director
Division'of Vocational Education
Ohio Department of Education
65 S. Front Street
Columbus, 01116,43215.

:
Cedar Parr, Associate Commissioner for

Occupational Education and Technqlogy
Texas Education AgenCy
201 East 11th Street
Austin, Texas 787p1"

Roy Peters, Jr.
Assistant Superintendent
Moore Norman Vo-Tech School
4701 N.W. 12 .

Norman, Oklahoma 73069
111

J. Earle Phillips
,Associate Superintendent for

instruction
((Project Director, EBCE Model)
Prince William County Schools
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