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INTRODUCTION : . .

oo .The Process i . a . B ;”xf

L ) Plaqh1ng for the delivery of educat1ona1 services through

Oregon Community Colleges involves an ent1re process, beg1nn1hg NS

o

" with the state and local context in which the planner works and
ending with the operation of the course or program at the local s >

1eye1. The complete process must be_dealt'With'from beginning

to end in order for it to work. smoothly, effectively and effic— '
miently - Since parts of the process are interrelated, o
. Yet; the spot11ght L

L AVA"must be focused on each part in drder to understand how they T

no part
can Be effectively isolated from the othérs,

fit together as a whole. ‘ T ’ R

o Two MaJor Divisions of the Process

one -o-

The system may be d1v1ded 1nto “two maJor d1v1s1ons

deallng ‘with the extended future and the other with the,present T
Foux the first might

be ealled 1ong-range procram planning or master planning,

and immediate future. 1ack of better terms,
and by
th1s we mean that program planning must be cons1dered as a part

of masSter pIann1ng

The second”may be*thought—of a5 curricuiu

development and 1mp1ementat1on Due to the m1ss&on of commun1ty
colleges to serve local needs and the rapid rate at—which chauges

occur‘1oca11y, the two divisions overlap considerably since long-

" range dec1s1ons must be re- evaluated before de&_lopment and im-’

p1ementat1on can begin. . Ce )
Both program,planning (1ong—range) and developmental de-
cisions must- be carefu11y delineated throughou the process and

*only data critical to each dec1s1on should be gathered at that

e

——— R gt s TSN vttt A e 1 S e, 1

t1me“o Otherw1se, unnecessary expense will be generated in the

event. a program proposal is aborted. 'Ieherefor.e.,.lany,_.model_orL

models for program planning and development must be flexible and

~"4llow for human judgment in their applicationn

a series of hoops through which people jump.

-ii-

4

They must not be
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Two. Models Representlng the MaJor D1v1s1ons of - the-Process

_These principles have been carefully cons1deréd"in bdth of "iﬁm

the models presented in this paper lhe first wh1ch is the long-

range ‘program plannlno or master planuing model deals w1th the

dec131ons and data needs for the extended future The second

whlch 1s the currlculum development and 1mplementatlon model

deals w1th the dec1s1ons and data needs for the present or 1m—

medlate future.1 A common element for both is the 1n§f*tutlonal

_research. function which. supplies data for both.

‘I""" - . L ) . -

.. Simply stated the two models are guldes for (l) the de-

I3

) velopment of a ten-year master plan and- .(2)- the development and .

1mplementat;on—of curricula, as appropr1ate based on the t1me
schedule—of—that master plan For example fne master plan may

the sixth year. As that time approaches the curriculum will

P N AR

have to be developed, and it will be necessary .to again validate

the need for the program. 'If the need has disappeared, the pro—“
gram should be dropped. If the need is still,preseht a differ-,

ent series of decisions and data are requ1red for developlng

’

the currlculum and implementing the program.

The following mcdels are not designed.to bind a college'

lnto a lock-step planning and development process. Rather, they

are guides tq highlight critical decisions and data needs so
that both planning and development decision making may be more
accurate-and~effecti&e: Golleges that ntilize these models will
_.need. to make whatever changes they find necessary to adapt to

awthelr partlcular,organlzataonallstructures_andwproblems

3
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i The Audience . S “f;' '1~T;i

These models have been developed primarily for use by ﬁ“ﬂ_k_v,_*w‘gg
E o college planners. ‘Therefore some of theecoffgg_ﬁ_andltermln-_ C e
jf~*~~ology'may be unfamiliar to others ‘who_are-Tot experlenEEd in— - "“j—fﬁ
2 o college plann1ng If these 1nd1v1duals need to use the models, . i g
f 7they may ‘wish to consult a collége planner for assistance. = 1 . o
£ ' Small colleges w1ll not likely have full-time planners and otherwi»”AMM% =
;ﬁ’ “positlons mentrpned in n_this document however someone will per- i
f form. the funcblons 1n the process of developlng plans and curric- Aﬂ
P ulum These instructions are ‘also addressed to .such 1nd1v1duals

— R -

i ‘- | -”]; v
L .z e e
; ..‘ - . ‘ ,
: ' f ’ :
it A =
) 115 the flow charts and d1scus31on to ,foliow, the two modelsL L
- . . are referred to as (1) Part A, College Master Plan Model, and .
W (2) Part B, .Curriculum Plannlng Model.. :

K . =iv- E
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PART A COLLEGD MASTER PLAN MODEL

N ~ INTRODUCTION -

;" . The College Master Plan Model has*been'developed'for use
' by communlty college planners 1n long-range program plannlng

e — = [ e e

or master plann1ng As the flow chart on the following page 8

H’ . 1nd1cates, there are tWo aspects of college master plannlng,

the state plannlng context and the college planning cycle.
The state planning context consists of data and require—
2 . ~ ments which may become influential inputs into the content,of
the College “Master P Plan. It ‘culminates in the requirement [of
a Colleée Master Plan by the Community College Board and Admin-

istration, which then delegates the responsibility to a college

m———

;p_ o " planner, assist&d by a planning team. e
The college planning cycle is the'process whereby the

. college planner (in consultation with the planning team)'conm—

; siders information and requirements from the state planning

‘context together w1th»h1stor1cal and futures data to form

the content of the College Master Plan. The completed College

Master Plan is presented for approval to the Communﬁty College

Board and Administration which in turn sends a copy to the

State Department of Education.

r— PO S —
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-_EXPLANATION. OF COLLEGE MASTER PLAN MODEL

" 'STATE PLANNING CONTEXT

The State Planning Context contains many vital sources
of information for uée'b? the collegé planner during the
College Planning Cycle in formulating the- College Master
Plan:  Thé planner .needs to be aware .of all ‘of the data
' sources and influences, but must use good judgment in
reachlng conclusions based on ‘that input.

- -

!

A.1.0 Legislation and,Budget«Notes

e,

'A-Legislation and Budget Notes from the state legislatufe

~01al'prOV1s1on for its operation, and designate its role in
the state plan for education. That portion of this legisla-
tion w whlch determines the parameters of the college's mission
and operatlons is designated in th1s model as Community Col-
lege Legislation (A.2 O)

A.2.0 Communlty College Leg;slatlon

Community College Leglslatlon is a compilation of the
requirements with which the College ‘Master Plan must conform.
It énsures that all .community colleges in Oregon play the
same basic role. Some major concepts in the legislation are:

:authorize the operation of the -community college, make finan- _

I e e e o Tt P10 P R e e e e e - c s e e e e e e —————— ——

_ 1. All Oregon_younth 16 _years of age and_older.
who can profit are entitled to the .opportun-
s ity of at least two years of college level
L education. .
T4 \ R
2. These educational offerings shall be readily
available by the location of community colleges
near all :major centers of population.

3. These educational offerings shall be made
available at the lowest possible cost to
- residents of the district so that few, if any,
: ) will be deprived of post-high sch.ol education
LI - because of limited ability to pay. ... _ ___ . ...




A 3.0 Educational Coordinating Commission's jECQ)
Plans, Rules and Regulations

—

o Educational Coordinating Commission's Plans, Rules and
Regulations monitor the educutional system in the gtate-at <
all levels. The Commission recommends funding levels and
formulae for each educational segments;.-and resolves dupli- _ ﬁ.:

) cations and inconsistencies within the educational system. —.

}v - These influence the College Master Plan through: A

1. A master plan for education in Oregon.

2. Recommendations to the State Board of
Education regarding program allocation.

3. Recommendations to the State Board of )
Education, the Governor and thée Legisla- -
ture on proposed budgets. Ce e -

' 7
- 4. Evaluations of both new and existing programs.

5; Information for all—educational institutions.

A.4.0 State Department of Education (SDE) Plans, -
Rules and Regulations ‘ {

"»

State Department of Education Plans, Rules and Regula-
tions provide stiatewide planning, information and. leadership
for elementary, secondary and community college instruction.
They require the community college to produce the information
contained in the College Master Plan. Theyulsv influence—
the content of the plan through interpretation of Community
College Legislation.

'A.5.0 Community College Board and Administration -—

POV ——.

The Community College Board and Administration are held
responsible by the Community College Legislation for govern-
ing and administering the operations of the college. As
such, they are aware of and influenced by the entire Planning
Context including the literature on community colleges aifid
feedback from community, staff and student members. (Note —
dotted communlcatlon 11nes 1n the flow chart)

COLLEGE PLANNING CYCLE

[P ——— — . e e 4 ———— —p— P

A.6.0 College Master Plan - : =

The College Planning Cycle begins with the Board and
Administration assigning respounsibility for the development

~4-
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o - "~ "ties refers to the value or priority ordering of

_of a. College Master Plan to the college planner, assisted i ,fj
|

by a plann1ng team (A.7.0)._ In coanstructing this plan,vall -
- --information from the State Plannlng Context (A;1.0 - A.5.0) o
wiIl be' censidered, 1nclud}ng any "givens", which are:pré- . 3

] determlned requirements for the College Haster Plan from

- the Board and Administration. As the development of the
plan progresses, add1t10nal data w1ll be used to. improve
the accuracy of ‘the plan, :

When completed the College Master Plan w1ll serve as
‘as. general guide for the operation of the college dur1ng
a ten-year period: wIth _more specific gu1de11nes for the
flrst four years TiIn add1t10n 1t w1ll,serve

r.«..m........_‘.w..-w - S .._-.a. . = — e — : _——r%

- 1. To unite communlty, staff and student ‘members 3 ’ .

through common_goals and directions. CE T ———

'~

oo ... 2. _To assist in plannlng ‘college act1v1t1es and ) .
7 T 77T 7 budgets. : S

“ &

e mm e C e v s e e o et ce——_

3. To substant1ate the need for the college budget

4: To boost staff morale through perceived progress T
foa towmrd accepted goals.. : s ! ;

The College Master Plan will cons1st of: '
1. Mission and Purposes,(A,S.O)

The Mission is a broad philosophical statement

SN il _ covering the entire role of the college. Purposes

are, again, broad statements highlighting major "f
parts of the Mission. :

2. Outcome Goals and Priorities (A.9.0)

Outcome Goals are more specific statements@of the
desired Outcomes for each of the Purposes. Priori-

Outcome Goals.
. 3. Problems and Solutions (A.10.0)

Problems and Solutions represents a separate effort
“to identify problems perceived by staff, students

and community members, and their potential solutions.

4. Historical and Futures Data (A.llJO)
These are data concerning the past and future that are
collected by Institutional Research for use in the .
development of Objectives and Programs (A.12.0).




.
- -

o

5. . Objectives and Programs (A.l12. .0) o o : -
é}l~ ) _ ‘ Objectives and Programs are the specific,’ measurable
- objectives that are arr1ved at through the synthesis,

o ) of Outcome Goals and. Priorities; Problems and: Solu-
IR tions, and H1stor1cal and Futures Data*

S . The cohponents of the College Haster Plah may be viewed as
. a progression of goals from general to ‘specific. Break1ng out
- goals in th1s fash1on allows the College Master Plan to be used:

—

“*;.__;Ln__ln_guldlng_the_w1de_xarlety_oi_college_aoilx1tlesl
L

2. In establishing an effect1ve pr1or1ty system ppon :

which budgets may be based. ] L

3. In measur1ng progress toward broader goals by the
accumilated effect of achieving objectives and
‘more spec:;fn.c**goals**--“*“*j‘”tg‘,‘m..-T -

o The college planner should be aware that although breaklng

. down goals from the general to the spec1f1c level 1is necessary ‘
for an effective CGollege Master Plan, "’ ask1ng people to react o
. o to such an hierarchy will only result in confusion.” Instead, =~
' ) . only Outcome Goals (A.9.0) should be used when they are to be -
o examined by staff, students and community members. :

R R - - «

When the College Master Plan is intially constructed
Miss1on and Purposes, Outcome Goals and Priorities, Problems,
and Solutions, and Historical and Futures Data encompass a

.ﬁ» ten-year span of time. Objectives and Programs are formulated" :
for the shorter period of four years.

A.7.0 College Plannex_and_Plann1ng Team

The college planner initially prepares each part of the. )

= . College Master Plan requested by the community college's Board .

) ) and Administraticn. The members of the planning team serve in :
an advisory and evaluative capacity.

Qualifications

1. College Planner

A : The college planner is a person designated by the

- college to serve it in a planning capacity ‘because
he or she has expertise in college planning. Such :
persons may or may not serve as full time planners. ’

e
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2. Planning Team

+ The plannlﬁg team con51sts of representat1vg§ngf S
the college administration, faculty, Qlassifled { 4
) staff, students and community. If it is. to )
O S functaon effectively it should be small) with no —
) more than five to-seven members. Such a group:. ) e
could function as an executive commlttee for a -
larger commlttae if de81rab1e T T T
Some colleges may wish to establlsh an additional
e - ———————~——p1ann1ng—team~composed-ent1re}y-of communi-ty
i members to advise the above planning team.

;', _ i ﬁol’egefplanner - ~;if%

: ) In acceptlng prlmary respon51b111ty for developing

I -and’ malntalnlng theCollege Master Plan, the college4 -
planner shall: -

o ,; S . a. Fac111tate the appglntment olf: the members . Tomh
- of the -planning—team. . .

. ,n_“_.ﬁbM~"Chain_the_meetings of the planning team.*

¢c. Develop a plan of actlon for the plannlng
| ) team. . ) -

f“”“; ; d. Develop the various, parts of the Master Plan T
- s . for input and evaluation by the planning ©
: team.

2. Planning Team

T Representatives of the college administration, faculty,
: classified staff, students and community shall:
R 1
- a. Advise the college planner durlng the
preparation of the College'Haster Plan

b. Evaluate and provide input on each part
of the College Master Plan as it is being
developed.

% -
Under many circumstances it may be preferable that this function
-be performed by the college's president.

-7-
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‘A 8 0 M1s51on and Purposes

The first step in the development of the College Master - @
7P1an 1s preparatlon of the statements of Mlss10n and ‘Purposes. :

_‘Definition\ = ) . - ]

The Mission .is a philosophical statement o0f the role and
values of .the community college. It is followed by -a-—--
statement of Purposes, in which. the planner highlights
aspects of the Mission by separating it into indiwvidudl
statements.- They are stated broadly as on-going. conditions .
that must continue to exist if the college Mission is to. I
- be- maintained. ek

-

&

! -
‘Production
‘:Erocedures The follow1ng are suggested procedures ' ) {
for developlng the statements of ‘Mission and. Purposes. :

1. Collect all of the publlsheu statements related
. . to the Mission -and Purposes, —Reduce these to a
- o single. stdtement of Mission that expresses. the
" status quo.
2. Review.the Sources of Information—given -below for :
jdeas ‘whicéh should be included in- the - Mission =~ .- .. .. .
statement. -

3. Develop a rough draft statement of Mission, using ' ; )
’ 1nformatlon from steps 1 and 2. e
4. Present the statements developed in steps 1 and'3

to the planning team and seek its input in complet- »

ing a temporarg statement of Mission. . I
5. Develop a statement of Purpose for each aspect of

the statement of Mission.
6. Present the statements developed in step 5 _to the

planning team and seek its inputoin completing

temporary statements of Purpose.”

ATy .

2same-as-footnote (1) above. ) )

TEhe use -of the word temporary indicates that revision may be

necessary in compleling Objectives and Prograps (A.12.0).




L S———

"Sources of Information:

The fOllOWlng are -sources to be
utilized in tne formation of the Mlss1on and Purposes

1. General philosophy of the community college, as
found in the community college literature. ; '

5

2. Unlque aspects of the partlcular community .f
_ college . . ' :
-~ 3. Characterlstics of the community. rrrrr — ?
f 4, Parameters of community college mandates i
i -arising from legislative action, communlty - 2
- pressure-and«B0ard and admlnlstrative
: decisions. . -
. 5. Values and needs of school personnel and B :
: communlty . K :
. 6. Purposes toward Wthh school‘ﬁérsonnel are * 3
working. . { |
1 -
e - 7. Allocation anduses of “community college o
funds in the-past.
;;*_:'VA‘ - 8. Commitments of school personnel and community. o
Utility A
- The Mission serves to interpret the role of the college :
S - based upon the expectations of the people in the.dis- :
-~ trict and the parameters of Community College Legisla- :
— tion. f———%

.9

The Purposes further clarify the various aspects

of the Mission. Together, the Mission and Purposes

provide both community members and staff with a common—— -

basis -fcr their genéral expectatlons of the community
college

0 Outcome Goals and Priorities

are

At the same time that the Problems and Solutions (A.10.0)
being identified and the Historical and Futures Data

(A:11.0) are being collected, the college planner is using

“the
and

completed Mission and Purposes to develop Outcome Goals
Priorities. . - :

-

- !



Definition , - - ‘ ' :
~7‘ . ) Outcome Goals 1dent1fy end conditions or product° to be
- achieved and/or ma1nta1ned Priorities refers to the -
value or prlorlty orderlng of Outcome Goals.. -

Production -

—— " . ’-

. Procedures: Outcome Goals are produced by developlng
statements concerning each purpose that spec1f1cally
describe the—end conditions or products that must be
produced in order for the ‘achievement of a—sipgle

Purpose. To accompllsh tﬁls Outcome Goals should

— 1. Stéte‘only one complete cond1tlon‘for each goal.

2. Bemparallel ln statement.

3. Be mutually exclu81ve. : fa—;«zﬂe- N

B e ——— e e e — e - e

L P

o In developlng ‘Outcome Goals, the college planner:

. 1. Devélops an 1nht1al_llstlof Outcome Goals in consul— N

tatlon with the plannlng team.

ud “':’:'.’.—."1.’.;:¢:;~ o=

2. Subm1ts the resultlng list to staff --students and
community groups for reaction and rating in terms ~°
— of .priority. (An "is" and "should be" format may
| be utilized). ‘ ; .
3. In consultation with the planning team, -analyzes the
feedback of staff, students and comminity - groups, and

rewrites the Outcome Goals and assigns values to them

Ln_pnepaxatlon for the Objectives and Programs (A.12.0)
phase.

Sources of Information: The following are sources to be
utilized (if readily available) in the formation of Out—
— come Goals

1

1. State requirements for outcomes. '

2. Value statemenéé b&'students, staff and community
members.
3. Staff’éoals’lnventory
4. Needs asscessment data concerning student and
© community needs.

: -‘10-— 1.8
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5. Other. pertlnent data to which the college planner
and planning team members have access. . i

-

Utillt! . ° < o “-:7&1’1'»“ -‘:-"'; .0

-~ i

-

Outcome Goals are the most specific of~the statements - T .-.¢
of value. They- prov1de the college w1th ‘a means of - e
assigning priorities and tying the budget to the goal o
system. When they are 1ntegrated-w1th the ‘historical: :
and futures data, feas1ble or realistlc objectives can
be. developed ‘ . ; - ‘

N

A 10 0 Problems and Solutlon

fDefinition . . o . T, ’:l fé
ra—— l - - . . -

) Problems and Solutions represents—a separate : effort to
ident1fy problems perceived by staff students and com=: -
munity members and the1r potential solutions Lo

—— —— [ e et i it N

e

Production - : ’ _ , g
~ One. suggested way of. 1dent1fy1ng perceived %roblems is ".frié
through the use of a modified: Delphi technique, which
may .be started‘either with .asking people to identify ] . ;

= problems/1ssues or w1th a prev1ously prepared 11st Ve, Tl

'
I~

N / N I
Upon identification of problems with a s1gn1f1cant -7
level of agreement, alternative solutlons need to be .

'i 1dent1f1ed and selected. - 3 ,g':

Utility . T

The percelved Solutions are then available for eventual
cons1deration 1n planning ObJectives -and Programs (A.12. O)a

A 11.0 Hlstorical and Futures Data

In add1tion to providing any needed data for use in the -
development of Outcome Goals .and Priorities (A.10.0), Insti=
tutional Research is concurrently-collecting data to be used

in the development of Objectives and Programs (A.12.0). These .
data are of two types: : )

R
L

. 1. Historical

——

Examples of historical data include program costs, ) :
enrollments, student and staff ratio, and instruc- - = .-
tional support data e.g. 11brary, counselors.

[

-11- , - R
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‘Futures.
[ | R - e K o

LY. . m*“

Examples of futures data 1nclude district pop-

ulation prOJections, inflation data, Tesource
‘projections and’ manpower data (job and training -
projections, supply andfdemand‘ﬂ S
3houldi-cover the- entire fen-year pers od of “the
'Master Plan and: s1gnif1cant portions must be
included in the published document i

A 13 0 . Obgectives and Programs

ObJectives ‘and Programs are the last

»
i
e

art of the content
of .the College Master Plian to be- developeg
specific, measurable ObJectives ‘to 'be achieved w1th1n the
first four years. of. the MasteriPlan and the PrograMs desxgned

P——

- & y

They involvetthe .

to ach1eve them. N
- ..J

*Definltlon

to be

.‘:‘ ;ﬁ s ¢ a.,.f ﬁva

L

f

';/il*iﬁla

T Ay

N ”"~

Objec*ives are specific, measurable state
_achieved. in orderhto maintain the--end states and

v

-

Q

PSR ey

meiits of th1ngs:

conditions deseribed in the ‘Outéeome: ‘Goals: :(A. Qrﬂ)lu_Theylll_”qws
cover only the first four years. of the Master Plan. Pro=
grams .are the ¢lusters-of inter—nelated activities which

e BT designed to- achieve the Objectives.’

o . - o o L

5 Production

caruily hiaoe &

3y sandh o

As th1s process is quite complex, a detalled plan of .o
action is most difficult. The majoi- things 'to be achieved
in order_to arrive at a set c* Obaectives and~Programs~areamm

o -

_—..
S

1. To weigh the Outcome Goals and Priorities, Problems
___ and Solutions, and Futures. Data against each other
T 7TuSing standards from the Historical Data and to_in-
tegrate them into a. fea51ble set of objectives and
accompanying programs. This may be accomplished
by using a variety of analytical techniques which
* allow for a full«investlgation of most of the ' Lol
) poss1b111t1es.
] : . * . "
To develop ObJectives under each Outcome Goal which .
. correspond with the most_favorable 1ntegration -of | ‘
the data and check the results W1th the planning
team. I

i
3
3
L
i

e s

A
To develop a description of 'the most appropriate
programs. for each Objective and secure feedback
from the’ affected organizational units.

20~ - }
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. To f1nalize tho Objectives and Programs with the . ;f

;: ~plann1ng team. ~ o o
T To develop a .section lﬁ the;Master Plan ‘that S el

o ' in¢ludes' the. pertinent Futures.Data~for the tén= ST

- year_pernod and -the. assumption pand ata upoh S
' which the ObJectives were based ‘ TR

'~1d 6 *“To make necessary revisions: in the Priority Rattngs, L
_Dutcome Goals, Purposes and. Nission 3n consultat ion .

with the Planning team, o] o fﬁf;h7iﬁ

» “UEEIEEY . : = o
) " Thus, the ObJectiveS and Programs produced include both - flﬂiﬁ
~———f-the on-going and future projections for development At -
that time when -a projected:-development. is: immediately L e

) l__ma_____cantemplated projéction: data must be re-=confirmed. This. ' -

Will take place in Part B; Curriculum“Planning Model. = N

S andfpriorities, .and Objectives and Programs their- integration—;v-i

A“13 0 Pfoaﬁ”tion of M ter Plan'Document ““““ t“” o f:“*"”i?ﬂff

Upon the completion of Mission and Purposes, Outcpme Goals -

into the College Master Plan document is’ “accomplisheqd when the B
college planner in consultation with tﬁe planning team: =i ==y

I “Determings the format of the” document - . g»;' i
?f T3, Does. the. glnal editing and.placing of T ety

‘materials into the document according_ to:
the format decision. ~ .

f o e [P —

1 3. Has the document reproduced. o i‘“bﬂﬁ"“m:ummiff Tl
;~ : A 14.0 Approval of Master Pﬂan Document : —_ - '7~,.}§
3 - . " To obtain approval of the College Master Plan documen ~ T - i,ﬁ
‘ .the college planner: B } e T ) B
?, T7TI. Presents the document, together with the.-planning - ) ?
Yoo -~ team's recommendation, to the community college -
? administration and Board. - - . , -
é . 2. - Makes any necessary *evisions . o . 72
? i1rf Y \3: Receives adoption of the plan from the communlty . ‘f
& ' ' college s Board. ‘ o o
% ; -7 4. Sends a copy to the State Department of Education i
and to appropriate people on and off the campus. L.
? -13- L { . f
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Co- ra{Aifsidexﬁevisionfand”ﬁxténsion_ B ’Jh_ S

-~ (3,1" LT Every two years the college formally revises and extends x :

T ‘the entire ten-year Coll ge Master Plan, going through the —_—
- ) . _ 'Same steps as in its initial development ‘To revise and ! s
& L extend"the plan, the. planner. : . e T P
é; - fll Rev1ses ‘the rema1n1ng eight years of the pro- - R
. - o Jections and assumptions (A.8,0 and A:9.0) - :
and. the two’years of ObJectives and Programs :
] (4.10. 0). i. —— ! -
?ﬁ - 2. Extends the eiaht years of proJections and - _ ;
e assumptions to ten years, and‘the two years o
= of Objectives and Programs to- four years.‘ ;ff
Conclusion wm*i - o g

Even though it may appear from the College Master Plan Model

~~ ‘that: planning takes place only in specific steps at specific , . i
times, in reality pI anning is s continuous process. This model‘ - E
T~serves-to~document-only the. formal steps which .are-a part-of - — —
e contlnuous planning} RN ; ) , ~M-~W’-m~~;
C . — ol
— e ,.‘ e - - _.—:. ’a R [ :
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PART B, CURRICULUM PLANNING MODEL

" Whereas,

iveness: evaluated

® . o .

INTRVDHVTIQ"

S e i e

é“'i.following principles

Use of approprlate data in decision-making,
Flexlbillty in process and judgments,
. .-Simpldcity,

Part A, College Master Plan Model described
;curribulum plannlng from two to fen years in advance of actual
development, Part B, Currlculum Planning Model descrlbes pro-

cedures immediately precedlng and during currlculum development

It,is ‘a descrlpplon of the basic processes_through which proposed
’ ~vocational curriculum passes from the time therihitial_idea is
éeww-eeoncéEVed and- incorporated into fhe College- Master Plan untii
;;c 1the classes are in actual operation and their educational effec-
o It has been developed aCcording to the

Appropriate expert input,

Desighatidn of deécision responsibility, and _
Uniform opportunities, procedures and reqonsideration.

-15-
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B.1.G College Master Plan '

T s "The College Master Plan is a general guide for the opera- :
' " tion of the college during a ten-year period, with a more - - S

———~—- - specific guide for the: immediate four-year‘period It con- i
-- C " sists of. long- -range proaections of need (the assumptlons on .
Bl - which goals are developed) and goals, objectives and major -
{ - programs. Its development procedures and contents are -

speciried in Part A, College Master Plan Model.

B 2.0 _Idea Proposal ’ . -

— o ————— R [P —

e e .- oo

é' " The Idea Proposal is the form in which an idea for curriculumvﬁ
: development is initially presented for consideration

)

e fources

1. College Master :Plan
2. Community Members

3. Staff Members Tee.
4

z.~, i Students oo ' ! e ey

i Format ) T

L 1. Title _ .

A 2. Brief Description ‘ f

a 3. Rationale ’ -

o 4. Implementation Date T
5. Signature of Department Chairperson -

6. Signature of rerson Submitting Proposal
Submission

. 1. Many such ideas will have been included in the

College Master Plan. o

2. To insure the implemeritation of an idea Irom the
College Master Plan, -« proposal to implement it

. should also be submitted to the Committee (B 0). .

L e— ——

R .

B.3.0 The Committee

The Committee is the administrative body which coordlnates
and processes the Program and Curriculum Planning Model.

-17-
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=

‘:fEEmbefship‘ o T q;“ .
) The membership of the Commlttee may vary in the. context o :
of each community college, but a suggested representatlon

for balance of power is: - ’ v

- 1. Two admlnlstrators at the dean level, one in

addltlon to the 1nstruct10nal dean. L

2.

faculty bodles. . Ry -

- ,*g, N "

Functlons *_‘n . -

o

decisions and actions
and -.courses, ~and~(2)._“.”—§

The following two lists describe the
of the Committee on (1) ‘new programs
revisions of programs and courses.

T~

1. New Programs and Courses = : ~_ .
1 - . A e
" Decisions Actions
| ) - | -
a. Examine'the Idea Proposal (If the decision is not .

. to determine whether it (to consider further,
merits further consider- (return the Idea Pro- Aé
ation. ~(posal to the sponsor - :

e - ¢(with an.explanation, 3

b. -Determine conformity of : 3

—_— the proposal with the —_— R
- - ——--College -Master Plan. L -
(Applies. to new programs e i

T only.) A ‘ | i - :

¥ . Ll

c. Determine conformity of Ci

the proposal with current s

college goals and priorities. i

d. Determine data needs and (If data are needed; .

criteria for making a de-
cision about 1mp1enent1ng
the proposal.

(B.4.2:1 - B.4.2.7).

-18-

(See appro-
. priatedata .checklist;——

(request them--from
(Institutional Research.



e. Declde whether to implement
the proposal

- . N ISR -~

-

(If the. decision is~to to: -
(implement refer pro= - -

~(posal to Office ofIn= =~ - .
(struction (B 6. 0) for S i
(Dreparation_and stib= : :

N

by

N

<f

Y
-
R
-2
T3
H

(mlssion as-a,Notice.ois.

. (Intent:to-thé-State De=—-— .

- f. Determine whether arnd how
to fund the proposal.
g. App01nt Development Team
) chairperson .
h. Determine skills and ex-

pertise needed on the
Development Team.

S

Revisions of Programs and Courses
Q§£i§l2£§

Examine Idea Proposal with
its accompanying evalua-
tion report to determine

if revisions seem justified.-

Decide whether there are
unanswered'questlons about

the revision that constitute
data needs.

. =19-

28

(partment of Education r;f
(for approval.»A(Applies SRS
(to new- programs only ) Llf:;

N

(If thé. decision is~not;,w e
~(to- implementwmreturn~5ﬁ~w~¥?;%
* (thé proposal to -the spon= - .
(sor: w1th an. explanation. R

r—

(Possible actlons result- .
(ing from ‘a. decis1on to
(fund ‘are-(1): initiate: - u
(procedures for allocation,i,y
(from ‘the college budgef“’”*
2y apply for funding L
“(from another ‘'source,. and T
((3). approve. released time. [

-

£

(Through joint consulta- T
(tion ‘with the. chair- - TE
- (person, arrive at- skills = -
(and expertise needed by = .
{the-members' to be-chosen .. -=:
(by. the chairperson for
(the Development Team.

_Actions .

RV
e —

(If the decision is that -
(revisions are not Justi- -
(fied, return the Idea
(Proposal to thé sponsor
(with an explanation. RS

-~

< i

(If data are needed, re-
(quest them from Ins+1~ ;
(tutional Research. ’ i

~ ——t
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S _C Declde whether to implement (rf the decision is. to: .
“the proposal B ‘(1mp1ement -refer propos-~;

(ar. to¢0f£iée oY“instruv
- (tion for- preparation and 3
___Lsubmis51onﬁas an. appll,__,

"~}<l;_;lvv—A_____“w_;lﬂzla— e m e (proposal*to the: sponsor e

: . : (cation tg thé State De- - |
' - ‘(partment -of Education i
_ (for approval : -

),~ "L

- " (totwmplement return the

-d. Determlne whether to,
and ‘how. to, fund the:
— proposal.

PR et

- - (tlon'from the college )
S _ : - "'(budget (2) -apply- for —ig

) . (fundlng from another
/ - (source and (3) approve *v%
(released t1me.' s

e. Decide if there is a need (1f the. decf51on is that~—
for a Development Team. _ (there is. no need for a~v
) : (Development Team, an i
. : ' (alternative actlon is”

e .

f. App01nt Development Team - : ':%:E

chalrperson : ® -
g. Determine Skllls ané ex- (Through 301nt consulta-uwf

pertise neeged on the (Xionwith the chairper— s

Development Team. : (son, arrive at skllls E

(and- expertise needed by -

(the members to be chosen
— . , : (by the chairperson for

(the Development Team.

B.4.0 (A.9.0) Institutional Research

“Institutional Research performs the support function of
collecting, analyzing and interpreting data requested by the
‘Committee and by the Development Team as a basis for their
decisions. 1Its method of operation may be summarlzed as 4
follows: _ o
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‘ ié 4.1.0- Design St-udy-‘

»~
»

’Develop a plan of action- for-gathering data to answer
the questions asked.

. 3“4 2.0 Collect Analyzé and Interpret‘Data ' -

§
' Collect necessary data and analyze and interpret them

to answer appropriate- questions. This data may be classi-
- fied as follows: ' . _ .

an

.- B 4 2. 1 Manpower Data -Files

Manpower Data are basically that information that

relates to supply of and demand for tra1ned workers. CoL

_ in’various job categories, Usually, th1s 1nfo#ma— o -
—tion is. cons1dered separately on a local state-
'~ wide, regional; .and. national ‘basis. Also ‘rélevant
to th1s supply/demand plcture is whether the- data
provided are projected for a long-term period, such

as five years or more, or for a shorter period. o

often directly tied to how recently the information |
has been collected and organized. Becaise of ‘the -
tlmeilag in the publlcation process; Manpower Data

in printed form may- frequently bs two or three years

~old the day they .are received. The- unqua11f1ed use e

of these data by the decision-maker could ‘lead him
or her to make entirely erroneous supply/demand
fbrecasts and conclusions. Such 1nformatlon in
bound form, however, can be very helpful in check-
ing .long-range- Manpower-‘needs against 1ocally
generated data. Such data as can be obtained frecm i
Employer Groups and from Cooperative Work-Study
Coordihators are almost always entirely current,
and its validity is very high. o

Colleges often fail to recognize that they _are but
ofre of many educational agencies training workers
for specific fields of employment. . While the em-
ployer demand for workers with these specific job
skills may be brisk-

many students for these job openings, it becomes

obvious that not all students will find employment
upon completion of their training. l

|
|
The value of Manpower Data to the decision-maker is £33} i
|

ﬁ if too many agencies train too -
o )

e e e e e e VU AU AT
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A firal cons1derat10n is the "lead time" requ1red T
from the point where a. training -need is first'de— —- T
termined, through the development .of a tra1ning .
plan, to that of the final implementation:-of the -
training program. The elapsed time' may be as long
as eighteen months to two .years, and the tra1ning
‘program itself'may reguire as: ‘long as two years.
- Meanwhile, employers may be demanding new JOb
skills of their employees Because—-of the time
——involved in preparing a ra1n1ng'program and then
training vocational students until qua11f1ed for -
employment occupatlonalwprograms should 1deally
_be limited to vocational areas hav1ng long=term o
stab111ty in employment and future growth potential;
however, there are 1mportant except1ons to thls S
generalizatlon . ‘ "

A, Checklist ) T : -

- s

R _ Would this raining allow graduates to improve .
ST ; . the1r job mob111ty7 ) '

37» ' What is the demand for ‘trained workers .in each
occupat1onal category? - , T
What is the supply of trained workers 1n each’
occupatlonal category?

Are the demand and supply data primarily local,
state-wide, or national in their scope?

Are the wages and other inducements sufficiently
high to attract an adequate supply of workers?

i . to qualify for higher paying jobs?

¥hat is the short-term projection of the relation-
ship of demand to supply in the occupational area
under considerdtion?

|

-

= - - Will the training of -present-workers enable them ii
|

What is the loné-term projection of the relation-
ship of demand to supply in the occupational area

under consideration? . ; ;

; What are the specific job skills which students ,wwaé
" must acquire prior to placement in th1s vocational o
0 f1eld? @
~22- -
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How long will=it— stake the average vocational

student to dcquire these nﬂcessary Job skills?
What are the poss1b111t1es that the demand for ' Co
workers in a specific occupational—field-might i el

PO

l7~3 "~ level. Since many employers prefer not _to. channel

sharply decrease onr eveh disappear before a sub=— T
stantial number of students could be -trained and - LA
placed on the job? . , LT

What change in.position and respons1biiit1es would
graduates be expected to experience due to this

training? . o ‘ A o
i ' TR

"Sources' - o £ . T e
StatejEmp;oyment Serv1ce ; : - - - -

'& *y £, ,° ¢ 5 ‘ ’ _ : ',..:':‘_é-
Because of the particular way in which this agency . >}
is organized and operates, its ManpoWer~Data ‘are | ’ g
most complete and valid-at the-state and régional L

requests for workers through this agency, accurate
“information at the local level is difficult to
obtain and may even be misleading : 2 i3

Oregon Educational Coord1nat1ng Commission

.}
g g,

This. agency was restructured by the 1975 Legislature
and—its author1ty expanded. Educational institutions
in the public Sector are required to provide the ECC
with data on enrollments and placements. However, ]
‘private schools only provide such information on a L
voluntary bas1s——and~the~data~may~be~incomplete for o
th1s reason. o

N
I

State Department of Education

Th1s agency has access to information from both of .
the above sources. It also develops and interprets §

its own,data from a variety of sources, and programs ;,ﬁ
the state computer network known as CPPS- which pro- -

Vldes-frequently updated Manpower Data particularly R
oriented to the needs of educators making program
and curricular decisions! .

State Board of Education Survey |

The Board of Education conducts an annual survey of
employment trends, and distributes these data to
educational agencies.

~23- L
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Employer Group_ .- ' ‘ . g

[ R —" - - e - ~ B T T e — o ——

Employer groups such as local automotive dealer -
associations, provide timely and efféctive Manpower o
information obtained through their local and regional =
'contacts~——TheIr—InformatIon“rs—frequentiy—ofmgreater——————“
scope. and of wider viewpoint than ‘that ‘provided: by

" The regular and frequent reports submitted by A ;?

. because. of their currency and high validity.

s AN
¥

AdviSory Conmittees

~which they offer~training

7 local, business or 1ndustry

~ job.

advisory committees 2 -

-

Most Oregon community colleges make extensive use

of adv1sory committees in the: vocational fields. in

~Membersfare¢usually S
Their viewpoint*is

more'oriented toward their spe01f1c business than

that of most employer groups

“

Coopérative Work Exper1ence~R €ports ‘ T ‘~:E

Cara—

Cooperative Work-Study Employment Coordinators .
have been widely used at Lanc Community College, . 4R

They represent the latest.information from over ) R
700- employers within the college district. . R

Feedback From Employers

This is a very valuable Manpower Data source since -
it provides the college with current information

as to how well its-trainees are succeeding on the

Also, data are obtained as to new job skills

that will be required in the future

Feedback From Former Students

Valuable 1nformation is frequently obtained from ﬁ{
employed graduates who report on skills they lacked "
on their first jobs, and which future students-
should obtain while in training.

Occupatienal--Outlook Handbook f_{

Like many other published materials .dealing with Man-

power Data, most information in this standard publica-

ti is two or three years old before the.book is

prin ed However it prov1des a valuable cross-check
2d_ er also, it is I

valuable for its long -range forecasts. , ok

! -24- : -
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o B.4.2.2 - Student Data Files - = - e T g
i Academic-Background . “ L s

.- Work Experience Background . - . ‘ , ST

.if‘ Educational Level ™ ‘ I S : =

A-

Checkllstﬂmw

i

L
!

gl ) y Reading ‘Level . o ) ) - . %
£ b Inherent Capacity C I . . o _'7 :

?ﬁA ' Occupatlonal Field of.Choice , ) \ I
gjiijﬁ;‘y; Presently Employed:. Unemployed - - R {ﬂn}sngﬁ
b o "Ablé to Attend Full- Tlme Part-Time .~ * . -
}é»w f~~“ﬂ~ﬂMHourswAva11able for Tralnlng'“““' "jjj;::"’ oo “”'";Ei
i ' Presently Attendlng, ‘Never Attended" - 3
N Avocational Interests Tk — )
- 5 -:Drop-Out Rate, First.and Second Year g

o Whaw are the characteristics of the "taxget group" ' e o f
Pl - for this particular program? - e )

%l From where-will students be‘fecruited?* - x/,ﬁ‘ T fw‘wi
. ’ What w111 be the proportlon of "new" to that of - ) N:
- "existing" students in the new program? - j T ;T

v . What is the antlclpated student compositlon? - Tt

: - e

%‘f‘f o Will the student be able to attend classes at the Coe

L - hours at which they are offered? - L

P What will be the criteria for adm1ss1on to theu T -

: . . program? S -

é ‘Will. the student requlre financial ass1stance . o

4 - while in tralning? S

S ' What is the student 1nterest in proposed classes .
i and programs. . e ! ;

Sources . - .

- §,, ;
College Records (student records, student testing)
Questionnaires

| Community Surveys - ' .o

? Student Interviews ’ .
: . ~95_ .. . R O B n
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- . L B.4.2.3 Staff°Data Files Lo e
y . i . . i s
Lo Present Faculty Members Interested in New Programs ) : j§
R - Their Academic Background . - . . o ;
o -+ . Their ‘Work Experience Background a4 S
5 ) Spec;al Licenses or Certlficates Held SR
Status Continulng Contract or Probatlonary )
. o Current Salary ‘Level : . K
R M“«ﬁACurrent Fninge Benefits B ;j' e ; j;-f
ST _ Impact of Rée-Assignment on Existing Programs L
' C T Job Eppllcations From Instructors not on Present Staff T
e ’ ',' - — ) R 1
B _A. Checklist - - _ L oo <
SR What will be the effect oh present college depart= B
. ““**———————*————ments—of—assigntng~some—of—their—instructors to C g
3 . - the. new program? ) . Tz
: : T e -
g How many properly qualified members of the present ’ X
; —— . staff are interested in, and -available for, re- 0
: assignmeht? , .
: o Wlll staff members 1n the new proaram need to A
BT e - acquire any special certlflcates or liceases to ,
. - qualify?
g - Will the transfer of part-time or probationary : S
BN . teachers to full-time status in the new program ] 4
s create problems if 'reduction in force' becomes ‘
. : - necessary? . , ’ |
- . ® - ) ]
3 If necessary to employ instructors not on the \
i present faculty: - Are they readily available?- t
. — . Will they need any special training? ,
— ,  B. Sources o B - o
P " Personnel ;
: o , Business Operations Records R g
- —— e - - Instructional--Records - - — - - s - e
; Institutional Research Records : ;
‘. Program Evaluation Records :
- Staff Interviews - R ;
: - . g’n
) T :
s - —_
‘ \3') l> _.......:
. . o
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t;Facillties Available at a Sulfable Time

“Instructional Suppl;eg on -Order or at Hand

———

x’Classrodm and _Lab Fa0111ties Avallable

post—of“Constructtng*New*TraInIng*FaCITItles
-Appropriate Tralnlng ‘Equipnent Avallable Lo

2.4 Facilities Data Files o oo

¥ -

-~

O

Ultimate Growth Poteéntial of New Prograii T
~ . ‘ » M v

‘3kr

L R p—

:sz the tralning equipment avallable typical of -
that currently used- by- ' modern 1ndustry, or is'
Tit obsolescent or obsolete? .

" What will be the ultimate potential of this

- W111 it .be necessary to. construct a new fac1lity BT e

.Lprogram?~ - . o s

“Has the p0551b111ty of conductlng the -new - - - L.ftl,{a

.Plant Services

Program Evaluation Records

Checklist L Lo : ‘ T

~to provide c1assroom~and»1ab ‘space- for the--new.

3
©

If the present tralning equipment is obsolete, - . s
are theré funds available to leasée or purchase . ;
new equipment? . . g

trainlng program -in space provided by a. local
1ndustry been explored?

If necessary to purchase new training’ equipment,
will it arrive before ‘classes start?s . -

program to the college in terms of enrollment,
staff and facilities' required, and themoverall
cost of its operation? - .

. . T
Sources ;

Instructional Operations
Institutional Research

Facilities Planning L
Advisory Committees - , s
2
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:"Prdjected Reséurqés of the College, %
“-~Proaeé%ed~StudegtjEnroiiments—- . R :
Projected Expansion of Teaching Faculty -
Impact of New Program on Existing Programs - ‘
- . 4 - . . " o . Al - . l v ,
- Exis;ing Courses to be Used in New Program :
‘_Expected<Educational Outcomes of .Program -
Changing Job Preparation Requireménts - SR
“Changes in Studént Interest and Goals . : :
~~Programw0ffered-Every'Yea§7i6r~0cbasionally~v~—mm - ~«~m~—~;7
A. ChecKlist S T
£ e e R _;-* T - -
How large can this program grow without affecting !
the quality and vigor of existing programs?
What FIﬁkmay be expected? A
Howwextensiéely can existing courses and ;
curtricula be used in structuring the new ;
Jrogram? ) : . 3

A 1

- B.4.2.5 Program Data Files

*.Current Resources ofﬁihewColgege

_ Are there similar programs.bperating in Oregon in
private or public agencies? T :

What is fhe impact of the program on- existing

programs dnd courses: (a) enrollment, (b) .number

of courses added, (c) FTE generated for other
departments?

What minimum and maximum enrollments may be
expected?

Will this be a preparatory or a supplementai
program? ' : ‘

Will the new program have to be offered every
year, or could it be offered less frequently?

What will be the effect of the new program on

other schools in the state offering basically
the same training?

-28~
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: How willl we determine if the planned outcomes:
P . of the proposed program will be achieved?

§;ﬁ” . . What revisions or changes in present vocational
- programs are necessary to meet changing job skills

a\,:

—in—industry?
R B. Sources~ -

. - i Inst1tutiona1 Research

r - . Instructional Operations.
oL - ‘Program Evaluation Records
i Persorinel Records

L "4+ - Student Records

SR State Department of Educatlon
“Educational Coordlnatlng Commission

e s W e

Tt B.4.2.6 Financial Data Files

Present and Projected Costs of Proposed Program
Cost/Benefit Ratidé of Proposed Progiam ‘
Comparisons Betweén "Start-Up" and Operational Costs
Apﬁfgpriate Funds That can_bezDiverteg to: This Program
Impact on Existing Programs of Such Fund Diversion

A. Checklist

o What will be the pro;ected cost per FTE to operate
‘the new program?

By what factor will thé p;bgram's projected income
be greater than, equal to, or less than its oper-
ational cost? .

Will the new program require the construction or

- —%}easing—of-new facilities, or can present ones be
used? What will be the cost’

Can the new program's Qperation—be justified on
its cost/benefit ratio?’ Is it cost effective?

}?*" o = Will implementing the proposed program weaken
T existing programs of the collége or Iimit their
T expansion by weakening their Zinancial support?

Will special fees be charged which will offset
part of the operational cost?

~29-
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What will be the amount of start-up costs?
B.. ” Sources -—
Institutional Research Records .
Progrdm Evdluation Records =~ o - "
Instructional Operations Records
Business Operations Records

B.4.2.7 Other Data Files - .
Relationship to"Master_Plan and Goals of College
Relationship to Estabrrsﬁéd"briorities

Economic Status of Communlty and its prOJBCulOH
Image of the College Within its Community - -

Success of College in Meeting Community Needs for ~ -
Occupational ?ralnlng

Communlty Support of Existing College Programs
as Evidenced at Tax Elections .
A. Checklist |} ' :

What are the %oals and objectives of the program?

Is the proposed occupational program in conformity
with the college's Master Plan and its long term
goals?

Is the proposed vocational program in conformity
with the system of priorities established by the
college?

What kind of support may be expected from agencies
(e.g., increased spend1ng)9

Is the community, thriving economically and showing
steady growth or has it passed its peak and seem-
ingly headed for a down-turn in its economy?

Would this program be conducted more effectively
and at less cost at the agency level?

Does the proposed program meet other needs than
ganpower and student interest?




B. Sources
- :’ . Inst;tﬁgional Research
= Program Evaluation
: Academi. and College Planning

Instructional Operations ~——~ - = - & - e T

B.4.3.0 Report and Conclusions

: Produce a written report with conclusions regarding the
» questions. :

(Thus, Institutional Research is a research.function drawing

L. objective conclusions based on analysis and interpretation of ;
i the data, rather than recommending decisions..)-.. ... .. . - o

B.5.0- Development T&am

PR .- o e r—

‘The Development Team is the body of instructional specialists
: ‘which designs, develops, Vvalidates and produces the curriculum
—-- "~ materials for implementing the Idea Proposal. '

Membership
1. The chairperson, a specialist in the content area of -
. the subject matter to be developed, selects the other By

members of the Development Team in accord with the
necessary skills agreed upon with the Committee.

The chairperson has authority and responsibility for . ' %
decisions during the developmental process.

% 2. Team members, persons who have various skills and
R expertise pertinen. to the particular project, are
- responsible for providing the chairperson with

> advice and other services as needed.

1

Functions

B.5.1.0 Plan Process

Team members meet together to discuss the project, consider
alternatives, reach decisions, and prepare a plan of action
o and a budget for the-project:

1. Deyelop a plan of action utilizing data from Institutional
¢ Research and/or other appropriate sources. The following

considerations are suggested in developing a plan of
sgction:
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a. Characteristics of the Target Population

Possible data needs: additional information about
the target population.

b. Task Analysis (of the job for which the target
population is to be trained). '

Possible data needs: existing or specially
prepared task analysis. -

c. Program Objec‘t‘i‘ve‘S’. T o ) h o7

Write student skill development objectives

uti;izing\target population and task analysis '
data. ; ) Ty

d. Determine Courses

<

Possible data needs: review of the literature,
sample programs and/or courses, consultant, etc.
These data may also be utilized for completing
the remainder of the suggestions.

e. Sequence Courses- -- - . o
f. Course Objectives
g. Course Content

Determine concepts and skill training necessary
to achieve course objectives. N

h. Sequence Course Content
i. Delivery of Course Content

- Decide on effective delivery format for each
objective; (e.g., audiovisual, conventional
lecture, individualized instruction).

2. Prepare a budget based on the above plan of action and
submit it to the Committee for funding.

— 4

B.5.2.0 Develop Product

Team members develop curricuilum based.on the plan of action.

-32-
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The following procedures are suggested in developing
the product:

' 1. 'Efepare a work list of tasks for completing v Lo
e\ the- project. —

,gggézi,yDeyermlne roles of team members in accomplishing
=i .

: \\ST”MSGt a time schedule with due dates for the com-
by \ pletion of each task. -

& .

l. “Schedule team meetings as needed for coordinating
7. \ " efforts and evaluating progress.

3 -1
5.P'Schedu1e services needed by the team in advance. - P

B.5.3.0 Validate Product - ’ ‘ ..

»

Team members conduct validation procedures to establish :
the effectiveness of the product. S

- -

The follow1ng procedures_are_suggested in validating the

e product: » . S ’;

N 1. -Test the product on a few students (representative of ‘ -
: the target population) to determine its effectiveness,
and revise if necessary.

2. If units are sequentially dependent on each other,
test each unit as it is prepared.

+ A VI‘
R R A

" B.6.0 Office of.Instruction

The Office of Instruction is administratively responsible for
the Operational Units (B.8.0) of the college, and as such it per-
forms a major role in the Program and Curriculum Development Model.

. « nnerd

Supervision of the Development Team

The Office of Ipstruction is resﬁonsible for:

1. The Development Team performing its duties
satisfactorily.

2. Providing appropriate help to the Development -
Team.

3. Establishing appropriate budget controls.

P J——

7. ) -33-
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Approval

1. New Vdcational Programs . e

oo - ‘Notice of Intent

The Notice of Intent-is-—-the-application to the State ) -
Department of Education for permission to establish a -
new vocational program only. Following the Commlttee s
decision to develop a program, the Notice of Intent' is.

prepared and submitted, accompanied by supporting data

for the State Department of Education and ‘the Educa-— ©
tional Coordlnatlng Commission. *

- Format o 2

- . a. Description and objectives, . . —
T - b. Community and societal needs, 2
Tt ¢c. Duplication and impact on other : -
institutions or seégments,. and e

d. Fiscal impact and priorities. T

-]

Procedures

R a. ‘Submission to-:the..State Department of -
it Education (SDE) at least six months prior

to proposed implementation. Thé SDE then

z : : refers it to the Educational Coordinating -
Commission (ECC) for study. The ECC studies .
the application and responds to the State, :
i ) Board of Education.

b A Ay

= ) . b. . State Board of Education notifies the college L=
of approval or rejection of the application. :

. Application for Program ‘Approval

Upon receipt of approval of the Notice of Intent, and
at least six weeks prior to implementation, the college

- 1is required to submit a detailed curriculum plan of the
sequence of courses and their contents.

a. Approval by the community college's Board before
—— . submission to the State Department of Education.

b. Submission to the State Department of Education
for approval.

~-34~
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LA 2. New Non-Vocational Programs, New Courses, Revisions ]
o of Programs and Courses - .

- e v-

- o Applicatidn for Program and/or Coursc Approval

Six weeks prior to 1mp1ementat10n*“tne"college is
) requ1red to submit a detailed curriculum plan.
g o . a. Approval by the community college's
A ’ Board before submission to the State
) Department of Education. :

e I o I S ——

> oL e —————— e — -

s b. Submission to the State Department of
Education for approval.

E“Bh?ﬁQ’ Operational Units

7 T Approved curriculum goes to the Operational Units (instruc-
ional departments) of the college for Implementation (B.9.0), S =
apcordlng"to ‘the proceduresﬂestabllshed at the college.

’B.S;O Implementation. - -
S Zg implementation, new currlculum is put into full oﬁeratlon ) fj - =
¥ The following procedures are suggested for implementors of the .

e ataed

prOduct . H e —_ -3 B "":-{—.—.r—::-

Ui 2
L,

1. Become thoroughly familiar with the curriculum
to be implemented.

2. éarefurly follow the curriculum as designed
by the Development Team.

; 3. Note information for use in Revision (B.10.0)
: concerning any problems observed durlng use
= of the product. .

B.9.0 ‘Evaluation -

Evaluation is the process of obtalnlng and prov1ding useful —- . i
information for making educational decisions following the imple- —
mentation of a program or course. Evaluation of the educational i
effectiveness of the curriculum should be conducted by the college ’

following at least one full cycle of operation. w

- —

— -




'Suggested Procedures
The evaluatlon procedures should be related to the objectives,
the associated criteria of success, planned activities estab~
~ Tished. by the program or course, and the data needs of the
decision-makers. The evaluation may be conducted in agreement co
Vwith the Guba-Stufflebeam (CIPP) model with modifications in- = -
the model's procedures where required. Four general types’ of )
evaluation should be undertaken to provide pertlnent 1nfor-
mation on the curriculum:

B —

o

PRENDEIRSY

‘1.7 Context evaluatlon (e.g., defines the environment; e e
identifies needs and problems) N ) T
2. Input evaluation (e.g., examines the use of
resources) :

.-3. Proceéss evaluation (e g examines plans," o
activities, . and procedures). T
¢ R .

U / e A
-4; Product evaluation (e.g., assesses the attain- : :
“ment of curricular ‘goals and objectives). 3

Once the appropriate types of evaluatlon have been selected,
“the design needed to implement the evaluation will be créated.
As few general purpose designs exist which meet the needs of :
each situation, each evaluation design must be "generated f
"de novo' so as to be responsive to the evaluation require- — B
ments of a specific program or course. However, most evalua-
tion processes will include five major parts:

1. Focusing the evaluation (e.g., defining the decision o
situations; identifying the—evaluation specifications): —_ =

2. Collection of information (e.g., specifying the data
needs, identifyingz the population targets, identi-
. fying the-instruments and methods of data ccllection,
gathering data).
3. Organization of 1nformatlon (e g- ., creating and im- - -
plementing a format for organlzlng, coding, storing :
and retrieving the information). -

4. Analysis of information (e.g., specifying the pro- :
cedures for analyzing data, performing the data
analyses and displaying the results).

5. Reporting of information (e.g., spec1fy1ng the audience
and formats for the evaluation. report, providing the ;

o information to the audicnce). - . ol

~36-
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To meet the evaluation needs of the cbllege, those responsible
for evaluation should provide both fer continuous, systematic
program or course evaluation needs and for unpredictable, ad

;T“V,.W~¢hoc.informat10n needs which may emerge as the programs or

-courses change. Whether responding to predictable, scheduled

evaluatlon projects or to emergency requests for information,
- »uthe .evaluation procedures must be systematic and encompass as
many of the previously stated types of evaluation and parts
.0of evaluation as are required by the-decision-makers.

B.10.0  Revision

Recommendations for révisions are made by the Operational Units
based on the Evaluation report and other sources of information.
'”They‘are“sent ‘to the Committee via an Idea Proposal, which takes
, .appropriate action to implement the revision (e.g., reactlvatlon
. of the Development “Team if- needed -etc.), . :

b e
e .

The rev151on process provides for extensive changes in the
program or course as well as for their elimination.

<
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e APPERDIX

CAUTIONS IN THE USE OF MAXPOWER DATA .

The use of Manpower data in making decisions_concerning
: vocatlonal programs should always be tempered by the knowl-
- " edge that there are other valid reasons, such as student
! interest, for operating programs and. other criterla than
o ‘"Job“placerent for labeling a, program successful. This~is
P - not to say that such data are unlmportant On the contrary,
=+ théy are probably the more important than -any other type

& -of information. s a general rule, vocational programs.
- ‘should never be established in: the face of insufficieat job
5; . <open1ngs,to absorb graduates and programs should not be

s »contlnued when graduates cannot find employment in the area
§ ’”"of their training. - However, there are exceptions The :
- -plirpose: of this paper is to ra1se some. cautions for con- - 5

S .y e

51derat10n by’ planners. -~ ~ L CL e

Py 1. . The fist caution 1nvolves the reliability .of o ©od
1 . Manpower data jtself. A frequent complaint — - =
. about Manpower data is that it is’ out .of date- :
[ = by the .time it gets into the&planner s hands. )
' Progress is certainly being made in providing o :
i more timely information, bit there will prob- RS
: ’ ) ably always be sSome lapsed time. * With con- B
- ! ditions changing as rapidly as they do, '‘this L P

. leaves some room for error. Planners should ‘ "
certalnly be alert to the freshness of an& . .
data they may be using and ‘to!any changing .
condltlons that. mlght affect its rellabllity i

>3

Like many other thangs, the technlques for e
collecting Manpower data for both supply and _- . .. ... _ :
e demand have presumablx~impreved~ Still, there :
is no infallible way to’ assure that employers .
have correctly anticipated and reported demand

and that all sources of supply have been taken

‘into account. Both can be quickly and signifi-

cantly changed by such things as prices, econom-

ic conditions, the weather and local conditions.

Again, the planner must be alert fgr such deviations.

_______

f




Much employment-data concerns the future. and ;
such data are extremely important and valuable-— -, i
to educational planners. However, planners- mustu”_M,nﬁn__J
realize that the margin of error increases with -
the distance into the futurewcovered by the  pro- RE -l
. . Jectlons Planning assumptlons must’ be made on
o o i the best available data and re-evaluated fre- .
I - = quently in -order to correct for .errors. ez

[ . 4

R 2. High employment potential is certalnly an’ im- .
. portant congideration in the establishment of ¥
L : need for a glven vocatlonai _program; however, :
' student_interest is also a valid basis for I
establlshlng need for .a program. Students’ Ty
oo enter programs ‘to accompllsh their own goals Co
. B and immediate employment is not always -among’ ® o
- their goals. They should have the same. opbor= S
’ . tunity: for wocational training in order to : » B
satisfy other goals than»employment as do ;
. students who take 11terature psychology and
i T philosophy. Planners, therefore, should be
a / . alert to other reasons than-employment for
o determining need for vocational programs.

T - 3. Planners and program evaluators should also
. realize that employment data are not the only—
criteria for measuring the success of a given

vocational program. The tendancy is to look at

- - ——follow~up data on graduates and conclude that :

because a relatively small number are working R

£ ‘in a recognlzed field for their training that
the program is unsuccessful. It may be un-

. successful; however, those graduates who are

' % unemployed or working in other fields may ‘be

doing. so by choice.

A ' . )

In conclu51on -suffice it to say that these cautlons
have not been raIsed‘to“detract'from—the—importance and
. utility_.of Manpower data. They have been raised to say
that planners must not rely solely upon Manpower data.
< Rather, they should use it wisely by coupling it W1th other
1 relevant information. ‘
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