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w the conspiracy of sifence. He is trainedto help people discover their .

e JSinég 1367, the Schov! Distfict of Philadelphia has'sponsored¢he -

o and creative life can find:legitimate express:qn,iniée‘lvetioﬁ to

v RN SN ‘'

. L) ¥ . . -
‘The Conspiracy of Silénce’ . .
" — . N PR -\l . 5

o L] -
The child’s fifth freedom 1s the right to know what he feels. thswill’
require ". . new mores for our schdols which will enable you +
people from early yearsto uhderstand and feel and put intd worlls all the
hidd2n things that go-on inside them, thus eriding the conspiracy of .’ N
silesice with which a child’s development 1s now distorted both at home .
and at school 5 - )

. e

.
A —Llawrence Kubie
’ [y .

. Léwrerice Kubie, a psychonnal

- .

yst,knows the dangerin mahiamiﬁg -

authentic selves. He posts a startling challefge to teachers 'and N
parents: Do we as educators have the right to help ehildrén map - -~ .
ttheir interior lives so that they:can label whit they feel?‘,'SbouId‘ -.‘
children know how to name the dynamics,of their behavior in rela- :
tior to peers and adulis? What connection can be made between

" what a child feels-and what 3 child is expected to ledrn? Are we as
educators tfaind to end “the conspiracy of silence” by structuring -

. . . . . . A .
times in the classroom when it is both safe and sensible to explore -~ .
* those experiences?

Affective Education Program in an a mpt {0 answer these
questions. The program shows teachers, administrators, and parents N
" how to pefsonalize learning 3o that a studentis emotional, intuitjve,

academic learing. The Affective Education Program 1/ to find the . .

natural ifterplay between thoughts and feelings so thit each can

sbape, influence,-and enliven the other. We do not split learning into

two domains. ve and cognitive are-convenient categories for |
* taxonomies, but in the classroorp their d&nctions are clouded.

>
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e Educators are fondof describing their job asedueating “the whole. -
) g

Vs

~child.” Education for the whéle child must mean the integratiop of
e’ thought and feeling so that a child learns te use alt parts of the self,~_ *
. rational and'emotiona), i responsible} creative ways. The Affectivé | \"
+ " Education- Program ha' cPeated curricula, ourses, workshops, and .
» " new organization ‘structu)es .designed to! make room for the

« N

\education of the whole child."- ., ., - . e
. R . L4 s 8 8 .
<« . A group of eleven h-grade students was taking a course called .
o ‘‘Gommunications,” 8eveloped for the -Affective Bducation Pro-
, . - gram. Since it was the end of the scttool year, the teacher, Carolyn
-+ Lawton, asked the stt.&iepts to evaluate their class experience. She. - ’,
« asked if they had noticed any personal changes in themselves over
. th‘épast nine months. What follow.s’arg,two_:studem'evaluations.*

. 1 used t® be wary of talking to people ersanaignatters (of any‘
race) but since this cgurse I'm really intereted in people Race.ss no
longer a barrier in communication. I’'m not sgytng | love everyone arid -
get along with everyone, but at Jeast I'm not scared to find out about
pegple. | accept people’for what they are. You‘*can tell in class -
f iscssions that I’'m stM notout of my shy mess. But I've comealongway.® —
T fve ta n jnterest in smaller things, and notice details more. One -
* thing that ha¥stuck 'with me 15 the fact that humans are.animals. | never
- thqught of us that way, 8ind this has.caused me to notice human natyfe.
Alsp something strange has ha'pggp%i Every morming when | wakelp,
I'm happy because I'm not dead and 1 realize | could.be any minute. |
sometimes see myself as a mass of bones and skin and blood and aot, .
, anything with 3 game orpersonality. (It sounds dumb bytitreally moves’ _ + -
me). I'm stdl shy;but | teef ahve and as f1'm somebody, and als@ as if I'm
nobody Sametimes I feel lost, and | feal everyone 1s’hobody 1 gan't
‘write how | feel exactly, or nearly ' ..
V'm sull not intelhigent or?hing. I mean 'm still flunking physids,

. but inside | have gained som g that | hope I will feelthroughoutmy- *
hfe, | guess that’s caring for offier people and not beyngecared to voice
my opinions and really noticing more of life whether 1t’s a happy side or
- sady L want 1o take life for what | cirrand what it 1s It may notsound like
¢+’ I'm aymg/:(r)'lythmg, but | know'what [ hean:.
. ' ‘ : . -Margarer L ) -

Well 1 was always very open anti would sey anything | want to and
afraid ot being pm down has you saw in class Maybe 1t is becausé I don't
- care. | learn a little about myself that | didn’tknow like the role thing |
never thought of myself as a feader or astart but | guess | am | do getput

¢

. . - %
*Original spelling. puncfuaton. and wording have been mantained in these” . .
=v3luations 't~ ' ’
\)‘ . . / ¢ .
* .
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down 2 lof But as yoi saidi-t «dg come right back up again But ths -
happers i lot outside and *does Kurt my feelings But I.pret?md itdoes

* not bug e Jut it does. | wouldVike to:chabe this but fguess | can. the -
feedback 'l £et fro you was t00good to-be true. Has you notice | am
‘\alway pyt fayself down ' have to stop thisit bug | don’t even know why
do it and | am aware a lot I learn how to change a mood 1p 3 secpnd |

don’t think you tried tg teach shat did you This is-thre-first timeelcéa'ﬂ“y ’
wrote sorfething this I68g about myself you must have did something to

me and | ke * L o ' . .

! would have use bettey Wrd. But | can spell it 1 one of my hang up. -

. . —Mark,$S

- .

.

. Such evaluations are re 'arkableﬁprthenr’cﬁd.qr. These students ,
dived in a classroom v’hez it was possjble to explore some of the
hidden dimensions of individual and group development. For both «
Mark and Margaret, “the conspiracy of silence’"that Kubie spoke

/. .about is broken. Margaret describes her fear of being “a mass of -
bones and ,skin and blood and not anything with a name or
personality,” But she also tells us how she asserts herself-by talking * ,
directly to-people vedy different from herself. She has developed an
appreciation for small details and rejpices each foraing that shé is
.alive, She wants'to be engaged with people by. caring for others and
‘by.accepting them for what.they are. o T,

.« [ Mark does not write as well as Margaret does. He regrets that he

_ doesn’t spell cogrectly. But he marvels that he was able to write so
~ much in this cqmposition He drscovers, to his amazement, that he
“"has leadership ability. Formerly he hid his hurt feelings about being .
p:z‘down by peers;:now he can say that this bothers him andthat he
would like tg change it. .When his, teacher tellsyhim that he
deprecatet his self-worth, it strikes home. He ketows he must stqp

3
. . .

- ’

dis%j‘ing himself. , e
- 7RS4 result of the Affectiye Edacation Program, both Mark and -
Margaretlare more conscious of who they até They also know the
© steps they must take to further thel growth. They are not “finished
products,™although they arelpeginning to take some responsibility
for their development. Mark gnd Margaret parzslpated'in 2 high
I

\

school course sponsored by the Affective Educatfon Program. What
kind of classroom organization and chmate.stimulated the kinds of
growth described? Flow does this classroom differ from traditional

- *ones? How is it the same? : M 4
Many teachers st believe in the old saw, “Don’t smije until

< '.'78,

L]
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s - Christmas.” Teachers can smmle wheneverthey ¢hoose’if they take ’/ .
p= -~ the time to besyre that students understarid the goals fof the class
and the’limit,_syaﬁd potentialities for social interactian. Affective Edu-
* cation Program teachers are encouraged to make pubiic their non-
- - negogiable rules or standards of behavior. These rules, to beeffec:
*  tive, must be fair and few in numbeg They must be stated in‘clear Jan-
guage. T’hey should have a face-value logic. And they should Qe‘goth

« ’

enforceable and consjste:'n_ly enforced. .

Aruitoxt provided by Eic:
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Shared Resp:)nsibility.

I .
RN The beginning of the school yeir s not too early to introdfce the
*notion of shared responsibihity Jor. maintaifing current rules or
negotiating, new ones, Educating the whole child means that the sty-

arten through
students’in setting, monitoring, and enforcing classroom iscipline,
This involvement js designed- to reduce stereotyP'ical we/they
» “struggles between students and teachers .. i
A tebcher might want to completely control some aspects of the

resources are appropnate,parts/éf'educatién. F‘yrther, our evalya- Y |
tion studies at the middle and serfior h!'gh school levels indicatethat( .

tween students and teachers, * p . N
\ By the time students graduate fron’a high school they should be
+ " tompetent to work in thred bastc styles: dependengly, intdrdepen.-
dently, ari8 independently. Schools generally have emphasized
. dependent ledrding, while learping alone or in Broups is offéred as .
N . . N
: an infrequent option, .we believe tfbt students- geed structured ¢,
. T ’ - .

Q v [ ‘9 a "
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“expenences 0 that tl;ey can learn productuvely n each of thgthree )

. moides mentioned. -

N .Our “*Problems, Plans, and Sharing” classroom structure helps.

.« students learn many’of the skills’ necessary<e workindependently or
in small groups. To datexthis structure has been witlely used by ele-
mentary school teachers, but seniby and-middle school teachers

" have also found the format useful for short perrpdso.ftnme The heart
of Problems, Plans, and Sharing is the classroom meetlng Three dif-¥
férent kinds of meetings can occur depending on the feds of the
class. A sharing gneeting prguides a time for-stydents tb “show and I
tell”vabout interdsts, skills, or hobbres "When children meet to set
plans, they are organizing projects they intend to accomplish dur-

N b ing a given period of time. If students have plans, they write their

.- initials on the pfans baard, they afSo-ngte the hames of other stu- - |

dents who have agreed té work with thent The student chairperson -
or the teachey asks if they will need #istance in finding materials or
solvirg prbblems The teacher may also propose a plan for a ‘small
group. Generally .plans are made for half-hour to one-hour time
segrhents. At the end of the‘plan ession, various groups gather to
share products and evaluate the quallty of the prdject.
- The thirdritype of meéting is the problems meeting. SLerentsm'gn
. a problems board tossignify that they want timeé to discuss a personal

d " concern. The chalrperson asks, the signer if he wishes help from the 8

! teacheT the class, or a small group. Then.the student presents the
"concern and the group or teacher may ask clarifying questions. The
teacher or cha:rpe‘rson asks if anyone has ever faced a similar

. ‘problem. Usually participants volunteer simijar events in ‘their ow

# -experience. firally, the'participants brainstorm alternative splutions
and the student who presented the problemselects the solution that
- » seems most apptbpriat€. Participants encourage the._ student to
report any successes or failures as a resultwof trying the sék!;ted’ .
/,, solution . .

\ We observed a: .memorable problems meeting in which
kindergarten girl corhplamedthat sometimes she,was lotked out of
the house after schbol. When askéd' where her mother was at this

s time, she said'that er mother hdd-errands to do. Several classmates -
spontaneously reported thay they had similar_problems. “How did
you feel about being locked ouf?” asked the chairperson. “I was

Gscared,\l\gried. I kicked the door "til my foot hurt!” she said. There , ©
. - . - s

e R

7 T

-




’ » .

were some knowing tboks shared'in the group.Now the chairperson
mtwed the discussion to the problem-solving part of the progess. ¢
Classmates biain;torrhqd‘the following solutions: “Ask your mother
- for a key and wéar,it around yoyr nack”; ““ask your mothierto make
.arrangements with a neighbor whq i8 erally at home 30 that you
* can waif fof your mofﬁ.érfaf the ng’ighb?r“s house”; and finally, “‘ask
your mother’at lunch tinse if she plars.to Bg at home after school.”
The girl d}:cided,éhabhaying_her'g"\i{n k;e'y'tvqi,rld help, her most’ Two «
- days later she appeated in sthool displaying\a shiny key on astrihg
chain._. =~ Y .. e . .'.,t) 1':' ., : e
“Through the'Probleing, Bigns, ariy '§biﬁﬁ1gj6rm?’,‘uudems learn ~
Mow to translaté a gTobaIEbsVéqiéﬁéﬁaréd responsibility finto'ob- |,
servabl'e'slsills. m the.pl"oblem.s mee#ng they Jearn how to gre’sem a
problem, search’ for alternative solutions; and make 3 commjitment
. 1 try one solution. Isolation Thd feelihgs of uniqueness dissolve as .
students share in_the universality of common concerns At the time
for making a decisfon &e person presenting the pfbﬁfem Edesies
the feagi?ility of the solutions offered before nfakhg'agomr'mtmem .
to try one. . . o T ,
Plans meetings teach skills in taking initiative by asking students
. to be explicit about what theyWant'to learn, the physicalandhuman -
resoyrces they’néed, and an assessment of how much time the
project will take Sharing mestings-give studepts a chance to present,
projects and receive, feedback or yet another timg to éxplore an ~
interest or curiosity Problems, Plans, and Sharing provides many op-
"+ portunities for students to take imtiatfvm me lgadership, thus
’s'trengfhem‘ng’;heir cdpacity to think andYe |n.de§gnden‘tly. While |

.

students can elect to work alone under‘-\fhfs?fucture, they’cansalso

pursue projects as part of a small groyp or te€am, therwearning
some &f the skillssabgyorking interdgpendently.- £ o
Some elementary. school teachers try Problems, Plans, ard
Sharthg twice a week, while others try it daily fortwo-hour segments.
.Because this format requires large blacks of time, middle and senior .
=high teachers use it less frequently—pérhaps once or twice perweek .

or for speciaf gccasions.. . A

>

Aruitoxt provided by Eic:




How To Teach Affectively - o

¢ [

-

]-hé teachers in tan affecave education classtoom vary their
teaching styles. They also expand the contents or kinds of knowledge
‘that may be explored. In addition to the required curricula, students
_inaffective classroomstearn about thejs personallives and howthey
att with peers and adulis. At.the beginning of this discussion we *
* ” quoteiNubie drid caneurred with his assertion that children had the
« right “to\ynderstand agd feel and put into wd'rds all the hidden
. things which o on inside them. . . .” Kubie remarked that breaking
“the conspiracy of silence” about these subjects would “require. .. *
new morés for our schools. . ... When we teach about the self andih-
«té’[bersohal relation'sasJegitimatesubieE"f areas we arein fact chang-"* .,
ing the mores of schools: Yoo T
. . Many of the hidden: things-which_go on.infidg students cluster
aroghd three basic human’ concerns ~ identity, connettedness, and_ .
control. These concerns, originally. postulated by Mario Fantini and
-~ Gerald Weinstein in Toward a ('.‘urriculum of Affect, provide theba- - -
sis for much'&f the curriculum content we develop. By conceths we
. medfithose preeccupations and rieeds that cause people to feél un-
. gasy'of anxious. Each concern generates.a series of pgrplexing ques- «
“tions for the $tudent. When students are concer algbut identity .
““they ask: Who arl? What do I value? Am 1 aworthy person? Does my
-, body. serve mggWell? A concern for connectedness poses these cont
cerns: How do | make contact with other people? Do othegglike me? )
How can t build relationships with otiers that.are mutually satisfy- .
ing?! Where is my:place inthe world? A concerh fgi control manifests
itself in'these qustions: What cand really accompfish? Can mmry be-
T ha'vioc\ﬁ'%:; a difference at horue, in school, in the werld? How cgl w9

I3

take thalge of my life? N ”

a CG}V&:IHS are often disclosed through nanverkl behavigrs such,
. \)4 ‘ . . - ’\ 13/ o,
CERIC - .
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as posture, gesture, facial expressions, and tone of voice, At other
times they are implicit in verbal statements that indicate a sense of-
disquiet: “I'll neyer be able to read well.” “Most of thé kids in this
N elassdon’t even know my name.” “Wiiht good can school do?” “My . .
* people never.get an even break in this country.” Too often, hew-
. ever, cahcerns represent a gnawing inner tension or inner mono-
+ logue of fears and hopes 106 vague or seemingly wo personal to
share with others. P
+ . Weare not advocating an invasion of‘a student’s privagy by forc-
ing premature or inappropriate self-disclosure. Students have the
right to remain silent about their inner life. They also have the right
»\,.io,kndw that they are not unique in theit particular hopes and fears.
o Sharing their concerns ina supportive classroom can help them learn
. howto differentiate betwéen fantasy and reality, between athought
2 and ah action. While the expression of feelings can have an intrinsic
y ., positivevalue, e also belie\(g that how a teacher work¢ with a stu-
dent’s concerns,can have a direct bearing on wheth¥®r a chijld gill
leatn adequately in school. Qur assumption wascorrdborater
Coleman Report (1966), which found-that a student’s sense &f per-
sonal efficacy or fate control had mbre impact on achievement than
pupil/teacher ratio, race, family background, teacher’s education, C\ )
“school facilities, etc. ) . : :
" A concern generally indicates lagk of skill or coping strategy for 4
managing a personal, interpersonal, -or societal issue. Our eurricula
and teaching.strategies try to identify those nteds and then teach the v
missing skills explicitly. For example, Mark {(whose evaluation we
quoted earlier) expressed a concern about being put déwn by His
peers. He said it bothered him, but he pretended it did not. Neveg-
theless, he wished he could change his situation so that he would no

+

-

-

A

-

longer be deprecated by his peers. .
" The put-down is acommon psychological weapon used by junior -
and senion hjgh students to hurt p‘gers. Itis a manipulative way of
" gaining control over people by refidering them vulnerable. Often,
f when students put each other down they have had little experien‘_c;eA\,//
; " in expressing their {eefngs responsibly. Most of their negative fee
¢ - " Back is'critical ahd blaming; it is not intended to be constructive. ttis
| equally true that students know few ways to express their positive re-
« gard for peers. Hence feelings are expressed in stereotypicgl,jalmo?t R
s ritualistié ways. . 1 : N
l," . . l . £ L4
- l{lC S R } - ’ . '
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N - "What recourse do teachers have if they with to help Mark? They

: \ ‘cat insist that hid classmates s®op this negative behavior. That may

produce results ifi the classroom, but itwill not stop put-downs in the

ha’lls or on the street. Nor will it give Mark much personal satisfac-

¢ tion. He knows all too well that he has little power over this situation
without the teachér's authority Severafinterventions may betriedto ,
effect a more lasting and pervasive change. )

»

1
. . - . - -
] * »
4 s -
-
1 .
i .
'
©
-
r
. -
L . .

¥ ; ,

. - N .
@ L]

& N .
.
-~ -~
. - -
’ ’ '
» * v .
. '
. 0

e

’ ’ ~ ¢
’ e : ~
- ' - . - -
’ .
A Lo 'a;)?w . . . .
'
v 3 Lo
. - ‘ N

¥

v . v, -
K . - ,

.
L > .

- < . N

L] *

.

. N
4 ’ . .
v - .
Y T ¢

— O wp « 15/ -
. ERIC U T

¥,
. ) - )
7 I'd

val




‘: l A ’ ‘ - * — .
+‘Group Roles and Feedback A - o

v A

he teacher may Hecide to generalize roblem at first by teach-
& elass how groups function. S jcally, he* mightintroduce  °
the notign of positive ind riegative group-roles. Together with the
class, he might develop a list of behaviors that allow the grqup to :
swork productively. Some candidates for positive group roles in-
o clugle: the Participaror—éajwa‘ys gets fpvolyed; the Idea Person—sug-
* gestsggtivities for thre group; the Checker—makes sure the group is
" aware of what is happaning; the Settfér—helps to work out prob- . ~
' . lems; the Fighter—sticks.up for what he b#lieves; and the Attention- ‘
Giver—is resporisive and atteltive to people’s interests and n is.
% ' Maving elicifed a list of ve group roles, the teacher caifaik
 the tlass to brainstorm a list'of negative group roles. Some commeh
negative roles inchude: the Boss—takes over without ‘considering
othery’ reeds; the Troublemaket—provokes and irritates others; the -
_Showpff—dges things to make the group stop'and pay attention to ,
h,imsegf; the Stomper—puts dowrl other Eeople’s jdeas and feeﬁngs;

the Cc;f-Out—won"Lget apvolvedtries tq get the whole group off
the task. " - . A ' 3 '

Once positive and “afive group roles'are defined, the teacher -
asks students to think about'several group situations in their experi- -
ence. Students are ehfouraged to think of atime whenthey played a
. -hegative role and another occe;sion on whieh they played a positive,
@ role. Then they are asked,to write down as much as they can recall

about thése sityations: fheir thoughts, feelings, actions, and inac- .
’.‘; .. t e R * *
' % *For clanty and economy, we Use the mascuhine form of pronowns throughout this *
fastmck wheh no specific gender 1ipmphied. While we récognize the trend away.from , = -,

_this practice, we see ng grageful aNernative We hope the reader will impute no seust
motives, cerfainly no sexist 15 inteNded —The Editors

516 0
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> tions. At this potnt the teather breaks the larger group into smaller
" units of six or eight so that students can share their memories. Finally -
the teacher poses a task for thelgmaller groupsto solve, One possible
problem might be: Examine the Ten Commiandments; come 0 a
"« . consénsus asto which five are mostimportant and placetheminrank.
~  order. Before the groups start this task, éach student selects a posi-
tive and negative role to play fbr a 10gninute sequence. When the.
N exercise is completed, students reflect on how it felt to play these °
* roles. What were the costs and benefits for themselves? ‘For the
groub? The session erids whén students make generalizationg about
group roles and the implications they have for helping this class to
“funetipn mor’e‘piodu‘ctivey. Particular attention is given to how we |
* lock ourselves into certain roles and what can be doneto expand our -

P

-+ FEpertoire. - : -
... We have found the concept of group roles so helpful inimprov-
“ing the way a class or smaller group furretions that we have written
fessons for various grade levels. In An Education for Student Con-
cerns by Newberg, Borton, and Kopple, a fnore complex version of
these concepts js described for high school students. While the ver-
sion we quoted eaflier is derived from The Together Book by Shul-

kin, Smith, and Doughty, it is appropriately used.with middle and
o junior_high schoal students. LN
.. Students will dotmiraculously stop their hegative behavlor once
“the teacher has introduced(the concept of group roles. A teacher
* 'néeds a varied set of techniques, procedures; and understandings
"that allow feelinggglo be expressed and constructive behaviors to

emetge. Two oiher'intervemion,s that'may stréngthena class‘sabilitx

to live and work together are feedback and processing.. . '

Feedback is a descriptive, nonjudgmental way of telling some-

one how you {eel about his behavior®To be effective it must also be

;peé‘}ﬁé and timely. We encourage teachers and students to use “I-

- Messages,” a feedBack mechanism developed by Thomas Gordon,

author of Parentrfffective'ness ‘Training. The structure/for this mes-

4age is as follows: ' _ {n§me of person
you are addressing), when you (the -

.~ behavior), 1 felt (the conse-

- quence of that behavior to you). An “| Message” does pot require
thﬂ't the receiver do anything about the message; it only providesin-

fosmatipn. “I Messages” may be either positive or negative, A couple

Q . N
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P
of gxamples are: “Jirh (father addressing teen-age sony when you
ditzft write of phone for two thonths, 1 felt hurt'and anxious, be-
cause | had no way of knowing what was happening with you.” Or,
“Mrs. Miller (student talking to teacher), whegu you told me Jould
take casg of the plants | felt proud because I knew you trusted me.”
“I MeNsages” can be used with any agestudentat any ti
ing designated feedback sessions. The structure pr
sige and most importantly leaves the retponsi
sHld be done about the message to the recéiver
Another technique for raising student aware
namics. is processing. Generally, proc‘essing otcyfs at the end of a

" class or unit of work. Processing is a set of analytic procedures to

tracK the flow of individual and interpersonal actions, and it deter-

* ‘minedN§GWThe task at hapd is being &complished. A group can pro-
= cess its wirk by asking several pegetrating quéstions: Haw ‘do we

i feel right now? Did anyone feel léft out or put dqwn? Which

behaviors helped us achieve our, goal? Which hindered goal
achievement? When student? are morg conscious of Wpir behavior,
they shquld be-ablé'to describe to someone elée how thetask was ac- -
complished. Also, they should be able to repeat the t,aswe same
&r a better level of gecomplishment, < '
Group roles, feedback, and processing give the teacher and stu-
“dents some specifi¢ ways 4o label ‘and understand their behavior. ,
These techniques help participants break blaming cycles and manip-
ulative \power plays. They emphasize rafional, conscious process

. while respecting the fact that people have a wide range of feelings,

LIPS

.
]

.

same of whichsare nonrational. When people haye an adequate
vocgbulary for describing their feelings and asafe pragedure for ex-
pressing them, they are less likely to use their feelingsto hurt otHers.
Further, when people’s feelings are valued, they are more likely to
feel involved and invested in an activity. Thése techniques tend to
de-mystify those elements that block the accomplishment of tasks
wi\efl people ate working, in groups. .

t
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iscussed so far—setting '
clear @pectatians for} havuor and introduting structures like-Prob-
lems, Plans, and Sharing that fosterStude? i dership and coopera-
tion, using grdup foles, feedback;and prokesstng, and being respon-
sive to student concerns—come ander the general category of creat-
Mg a posmye cllmate for Iearmng s&cial scuenusts pomt out that a ‘f‘ : o

., depce t tstudents feel.a profound- Itenattqr}frqm schodd. Our%
lutidns re,‘hot a panacea. But* our valiition studtes mdbca
c:eanrgg a pogdv chqtdte,mo\xes dents awtudes toward‘s oI ]
teaahers, andleafning ih a more p sitive disection. Wealso havg evi-
. denge that atteridance becomes more regular;ndthat dlsc1ph res s
" ferrals are reduced Climate is'thg Bedrock orswhich the rest’ ha-
fgarnmg struciure is buu[t Qure tdence shows that hutldmg 3
«tive climate does mottvate stadénts to umprovethe'é:a’des’ in aqa- S
\demuc subjects L. 2
. 1he Affective Educatlon Prijgrar ﬂapteﬂ some o( the méthods
* - first tried by Jampolsky ‘and Westcrman.m 1973 by which eht!dren
learn® how to use their maagmatlon’ fo ¢hange their ‘self “image as
. readers: We“start by teachi chs@ ren how {g selax {helr bodes, »
Children, with i¢arning proftems ane freq ently’ anxieys or. with-
"\ ,drawn. We refax children so that the¥, will be dpen to new  br dlifer- :
‘e information abbut themselvey Their teacher gsks them to
. “tighten various muscle gréups and sloMy relax. Or;magmattve sug~ .
., gestions are ofte,red Imagme yourself grow:ng'ta‘rler and tallgr untils

.::tK 7 - : 18" d 13
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y&u are(!;igger than the biggest person you know; now. let yoursdlf

+shrink into a tiny ball, becomingwery small; finally, be your own sjze, :
fully relaxed and easy. When'children are comfortable in mind and’
body, the teacher takes the ‘class on a guided imagination journey’

! during which theyvisualize themselves successfully reading and en-
" joying doing i’ A branch of(ge Affective Education Program,ghe
e

r Communications Netwerk, d
tqachers to usé with paor readers: N .

A .

L)

>

r thatyou gog.a new fibrary book today th¥tyouwant to take with yop.
b,

\/ . Yougogpver toyour desk a? getit out, thinking to yo iPoelf, “ Thisis go-
‘ 8

ing to be a great book.” Yo go home and, after you greet Meople there,
«,  You take your library book and you go ta a placewhere you can make

", yourself comfortable reading. See.yourself getti &gbmfortable there,

Picture yourself g'emng ready to go home from school You remem. .

ped the following exercise for

.

Now you look at the cover of youy book and you redd the nitle,Really *

" o Piclure yourself opening theé book and see the f.irst page. See yourself

readingshe first page-snd then the second Alreadyyou're enjaying your
] .

book. Yoy feel happy and confortable reading there in your favorite *

+ plate. Find the place in your y where you feel happiest, Gradually
you read the whole book yee yourseff getting t%tfﬁlast page. You close
B A ’" B PP
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————the-book and-yodiook upand think To yoursel "Wow T did it 23 again! | .

. read another whale book and | really like it.”” Now see yourself stretch- ¢
ing becauge you've been in your favérite spot for a long time. Actyally .
stretch now and listen 1o the sounds in the room and-look aroundand © - -
greet a friend with your eyes. * o e -

Immediately after the imagination exercise students aresasked toy.
*" selecta book to read silently. We observed a group of 'second-.
¢ . 8raderssall of whom read below thg sixteenth percentile on stan-
. dé‘dized tests, move quickly to find 4 book and then begin reading. .
Two students approached us with their books and asked iftheycould » . .
/e.ad to us. We were amazed that they had selected books with fewer -1
pictures and morewords per page tharfmost of the ones available for
c -, thgis-tested ability tevels. They read withenthustasmand under-
: standing. When they say a word they cbuld not pronounce, they -
asked for help or they sounded it out without feeling defeated. Jtis - » -
interesfing to note that while the children,weré readipg their books ' °
the teacher was also readinga book of interest to her. Periodically,
students would interrupt fer to ask help with a difficult word. After :

®
’ 2

+* helpingthe child she woul d write the wgrd on the blackboard. These
words became part of the new vocgbﬁary for this class.|when the
sustained silent reading period was over, the teacher gathered the -

. children in one corner of the rogm%o process the exgeriengde. She
* asked these children hi they felt during th axatiory/period.
“They ako shared their thoughts and feelings aboyt th guided

imagination exerdise, The teacheg reinforced statements o children

indicating that they were fmagining themselyes as good readers.*

Teachess who use these mind/body techm’ques-;eportltbat just

" 4+ the body refaxation part h¥s a beneficral effect oh children’s readi- - .
" nessto learn. This was éspecially noted antong hyperactive children.

# ' The secdnd-grade teachers who fiel -tested this project found that

their.childsen’s ahility to persist with a reading task increased, over a

five-waek peribd, from three to 15 minutes during sustained silent *

reading time. These teachers alsg- noted that in the books chil- °

dren chose to read the average number of words perpage incréased

4rom dine to 37 words over the duration of the project. -
, The kinds of interior statements students make about their ability »

to learn are powerful in determinin whethét they will try to~léar\n‘

O ag;}d for how long they will persist with a task. We think child_ren can »*

+ .bertaught to manitor therr iginer dialogue to become aware of the ]
stdtements that help therh persist and those that urge them to quiy
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We encourage children to read baoks about peopJe who werg per-
sisten{ M overtoming difficulties. OWY teachérs develop bujletin
boards with pictures and statements s illustrating the language and be-
hawors‘of persistent people in contrast with tﬁgise who give up,

We do not necessanly intervene in the vﬁ teachers teach the
mechanicsyof reading. They are eXpected to use the best methods
avallable to ‘them."Rather, we focus on the emstional, atmfrdmal ..
rpatwatlonal aspects of learning If these processes operate posi- g
tively, we believe the student becormesmore available for académic ~

skill development. Evaluatiop studies confirm our hypothesis! Stu- - »
dents in'the classes described achieve at statistically significant levgls

on standardized reading tests; they also persist longer o

tasks and wrije m mbre complet@ and complexly than do mrol
groups. ~

Simultaneously with our work to help téachers improve the cli-
mate of the classroom, we alsp focus on how the vety structure of
school can be changed to réduce feelings ofahenatﬂn and eliminate
the destrucnve_ aspects of cpmpetition!

/
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, . A'School for All Ages o
In 1970 the White House Conference on Childfen issued the fol-

lowingTeport: ’

Compétition . the gra&Tﬁgsystem,aretwool the geeatestproblems
facing an educator today wishing toimprove a classroom er a school sys-
tem. We do not advpcate the abohition of compefition or grades perse; -
we are certain that a healthy mixtute of competition and cooperation is
necessary as a twentieth century “survival tool.” However, Arfieric
education has toolong emphasized competition at the expense of a pos- .
; itve, rewarding, and mutual learning experience, H
* A related problem is age segregation in schools. Interaction
: among sfudents 1s largely limited to their peer group. Thus the
modeling-process of learning from older people, those of workin
« age and those who have retired, is virtually absent during the school -
- day. Students therefore lose ‘perspective of how the jfe_cycle
- .unfolds; “they are unaware of the opportunities agd¥Mis of
succeéding stages: they dq not see how varlouszpe(jﬁfﬁ‘_; .r Swith
these issues in their lives. We beheye that srudenfs‘ Ages can |
work and live together cooperatively, using each other fohélg solve
social and academic problems. Further, by integrating stugéfits.of alt
ages we think we can break down sgme of the stereogygfc;{l biases
that produce slogagsdnd stanges fiké}"nei'er trust anyofé over 30*
and “the generation gap " W
+ In Febtuary, 1975, the Affective Education Pm&ram thaugurated .
. at tWo separate sites a School for All-Ages It is designed to speak 4o
the problems of age sggre?;ﬁ and the negative aspects of compe- -

-

o=

h.

tition. Each school€nrolispproximately 160 school-age children ’.
and 40 adults. Adults’com&back to school for various reasons: Tgey

* want a general educatiort degree (GED) or a standard high school-.
dlblq'ma; they enjoy sharing their skills with other people; they have
) - Ce ’ :
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An adult student helps a second-grader draw a picture and write a story about a time

when he felt really good s .

* . .
a high schoot diplema but want a chance to Better their career
optiohs. . - . ' ' [

Four adults in‘each schoal are involved in the Career Charlge Pro-
gram. They receive-astipend from the state-of Pennsylvania (other
adults in attendance receive no stipend), Which covers tuition and
the ‘cost of living for one year at a university. For three days a week
they attend classes atia university; on the other two days they wbrk as
teacher aides in our schools. Of thé first group of sight who gradu-
ated in January 1976, five were admitted in_good standing to the
sophomere year in college and all eight secured higher paying and
more personafly rewarding jobs. ‘ -

Students at the School for All Ages study the standard range of
academic subjects, but the methods of instruction and grouping re-
flect the Affective Education Prograeg’s desire to promote a balance
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{Bruce Stromberg. photographer)

An adult student in her mud-fifties attends classes at the Schodf for AII Ages Sheplansto |

Wgh school edu‘canon .

_between mdependem interdependent, and dependent Iearnmg
swyles and to dectease competit ){1 School-age students meet in
th

peer gradps, consisting of a two- ree-year age span, for most of
their academic subjects. Adults are integrated into all grades from
__third through twelfth. Over one-third of the population is involved
in cross-age tutoring designed to upgrade,basic skills. Social sci-
ences, art, and music courses and family gioup meetings consist of
intergenerational populations. . '
* Children seem to accept adults as a positive influence on the life
of the school. The following excerpts sample younger students’ per-
ceptions of the adults,,

*
‘

‘O
Interviewer-*What about the adults being here?
Fifth-grade boy* Trouble is kept déwn because they are here

Interviewer: What's the purpose of this school?

Tenth-grade boy: 1 think the purpose isto get people working to-
gether. That way you can get to your problems. And this place gives
adults a second chapce. I like it. You get to show the adult students what
they don’t know.

Interviewer! How do you feel about the aduhs l;emg here?

Aruitoxt provided by Eic:
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Tenth-grade boy: Adults cormifig back shows me what their miistake’ *
- was, 1 think twice about droppifg out now. Sometimes they help the *
» teacher. Some:aven ask for help. They make'people think they ought to

be;kquieﬁnc.lass. They disagree a Iol’ and other kids get quiet when they
) taik, . . e , . '

: While these schools are still at a formativestage, one fascm&tinE\
evaluation resul can'be Shared. It suggests that some of the negative
aspecys of competition have heen eliminated. After 100 hours of ol/), N
servation, evaluators reported that students.were involved fn corfi-+

. petition during only 3% of the time. Forty-seven percent wasdevo-

# ted 1o individualized legrning and 42%.of the time to cooperative .

‘e learning. . . ) T . '
; The Schools for All Ages are but one of several alterngive struc-
> turessponsored and developed by the Affective Education Program.
For the past six years we have sponsored an alternative high-schoot
" called the Bartram School for Human Services, We train faculty to
“integrate affective methgds and the teaching of- basic skills. The
school emphasizes.career explorationin human service jobs. The 200
students who attend this schéol work a minimum gigight hours per
week in day-care centers, hospitals, nursing homes, and schools for -
v the handicapped and retarded. All eight facult mempbers of the ,
school conduct special class meetings called “family groups.” The * ~ .
- . family group curriculum, developed in collabotation withthe Affec-
tive Bducation Program, teaches basic personal and interpersonal
skills necessary for success in human service jobs. )
The Schools for All Ages and the Scho®l for Human Services are
examples of off-site school organizations, The basic concepts in
these schools are also replicable as part of a regular school’s organi-
zation. We are commiittethg workin?p’a large urban district within =~ - -
u

.

existing facilities and organizations. But we also believe it is neces- ]
sary to stretch the boundaries of ho schools are organized byde- ey
. signing new structures that meet pressing academic and social
peeds. - -
. In‘the Schools for All Ages we wark with some of the parents
. whose children also attend our school. Thpse parents are students in
. our'schools. But when we work in traditional schobls we must reach .
out to involve parents, Without their involvement an important
leg in the parent, child, teacher triangle is missing; heff€e communi-- W
<-» catioh linkages -are weakened. We are committéd to finding many s
&» - diffetent strategies to gain involvement, ° .
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’ Pairent Education
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At the simplest &vel_ wé offer parerits information about the goals
and methods of an affective classroom. Often the parents become
intrigued by the ‘coinmu‘m;a,tion.skills we teach and welcome_é
chance to learn ways to improve their parent’/c?&rela&ionshlp. Par-.
ents gain supporg angd insight by sharin eir problemsWn child rear-
-.4sing with others. Sometimes fhey role Way=conflict situations and .
- search for alternative solutions to,ghomy’ family problems. Using
techniques developed by Gordon, Rogers, Carkgff, and Ginott, par-
ents learn to listen at deeper levels, to exprass feelings more openly,
and to search for soluttons ta conflicts that are honorabte to both
parties. « . .o .

In addition to helping parents with conflict resolution, we have
asked theM to encourage their childrento $peak about their learning *
experiences at home. Several parents have qu,ked troubled at this

_requést. One parent said, "I was raised that yolf ate dinner quickly
without spgaking.” Other parérts nodded assent. The group leader
explored the"possibility of changing that family dorm as a way of
helping their children to p&rform better in school. Most parents
thought it was worth atry.® - »

To expand the vagiety of interagtions between parent and child, .
we published a workbook called Family Rituals prepared by Goliub.".  *
and Shulkin. Parents sélect one child in their family to work with for */

_ 15 rhinutes five days a week-The Eamily Rituals exerciseSare simple
learning and sharing activities that are fun to do. “‘Ritual time” gives

¢ - .

Y

— .
»Edmer Milner has conducted attudy in Atlanta, Georgya, showing thit a child's ver-

bal ability and reaging readness are mﬂuencef] by a number of home factors She found,

. . for example, that parents of children who s§fffe poorlyon reading tests in first grade dis--

- al courage conversatidn at thebreakfast and dinner tables

. \‘ ] /l : ) L]
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‘a family'a fixed time-to practice listening, speaking, reading, and
. writing skills and thereby reinforces the teacher’s classwork.

% One other area of our parentgducation program trains adoles-’
cents for their future role as parents. Through the Family Life Studies
cyrriculum deve{%ped,'by Gibson, Jones, Adorno, and Holtzman, .

. .Students explore their family’s structure; the values, rituals, and tra- .

- ditions they were ta‘ughta the methods of discipline and the styles of

communication. These high school students read case studies, liter-
ary descriptions, and anthropological accounts of how families in
various Ajrferican communities,are 6rganized. When students havea
clearer pictureof their own family system and cansee itin relation to
angther’s, they gre in-a better;position to make informed choices
about the kind family they hdbe to create.

A FullToxt Provided by ERIC
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' . Yhe Program’s Impact

Thé scope of the Affective Education P[ogram:'s work includes

finding ways to use a child’s energy, imagination, intuition, and feel-

ipgs to be successful 1n school and in later life. Many of the skills we

v;“. ~ “téach are life skills; their vafue should in’grease asihe student be-

"~ comes a worker or starts a hew family. But students and parents do
not need to wait for later life to see the results of our work. Our
methods do yield statistically significant results for students when
measured on standardized reading tests at the elementary, middle,
and senior high schaol levels. Affective education students at the

* elementary levels persist longer on’ re*ng tasks, write more wili-
ingly, and produge a higher quality wrifMg than their peers wl’{)varg
not'in the program. Affective students in the middle school were ab-
sent one-half as much as their counterparts in the regular classes. v
High school students in the Affective Bducation Program have shown
more positive attitudes toward themselves, their teachers, and their
classes than students in the regular'school program. They also attend
school more often ant? receive significantly fewer discipline refer-
fals. And students at the Schools for All Ages have shown substantial
skills in working cooperatively in a school situation.

Our methods for training teachers and other school personnel
are similar to thé ones we use with st_udents.fThe issues we work
with—self-concept, effective interpersonal relationships, fate con-
trol, and:mastery ever academic subjects—have universal value. "
While teachers do have greater mastery over subject matter, they too

. are re-examining their basic life concerns inlight of current situa-
4. _tions. Teachers must know themselves before theyrcan help students

" mature {n their self-knowledge. Teachers I€arn the theory'and the

methods of affective edicatiot They alsor learm how to connect ‘
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theory and ;radicq to their own lives and the sabjects they teach..
When ‘out training is short-term, we focus on one or two discrete
skills such as conflict resolution, active listening, setting appropriate
assroom Jimits, or using role play to teach social studies. In recent «
years a staff of 10 affective educition trainers has been training ap-
proxi y 2,000 teachers, administrators, and parents a year. For
smaflerups of ;people, about 300 per year, we proyide ip-deptb
~training in.restrocturing part of a school, organjzing an alternative’
program, or pursuir_mgj/basic issue such as reading, using an affective
orientation. . . :

" Over the past 1‘0'yearg the Affective Educafion Program has ex-
perienced three different su, r"u’ntengients, budgetary cuts, and in-
flatiomary {pirals.' Yet we continue to.survive, prosper, and receive

~ validations for the quality of ouf work. :
5.Three a%pects_lof the wffective Education Program have ,&en
cited by’Title i as exemplary Projects worthy of validation: the
- 4 Kl
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.~ Teachers are :gvolve() m a simulation desh;ned to give experience of how people’s ex-
pectations shape theip behavior ‘
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- Cpmmunscauons Network whi %’- facuses on improving. listening,

speaking@, reading, and \p(ﬁting, the Teacher Expectatnon Project,

. Which raises teachers”awareness of how low expectations s influence

their stud ’ abilities to learn; and the Schools for All Ages, which

stress egration and. independent and cgbperﬁﬁe learning

“styles. e Schools for All Ages habe received national press atten«

) tidfi*and are now béing studied for Teplicatiff§ by several schools in ~

" . thePacific Northwest. In Phllade!phlaourw centers on disadvan-

taged populations, but our curricuta and methods #te &idely used in

middle- and upper-income communities acrgss America and in
several foteign coyntries: "Together with other colleagues in the .

" field, we have been creating “new mores for schools,” mores which

give children.more control over their lives, a greater réspect and

‘- concgrn.for others, and the pleasure of being sUGCessfuI learners. *
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