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Although women acquire a wide variety of skills from their domestic
1] [} ' "" '.‘
and volunteer activities, they oftep face»difficulty‘in'trahstating these
. DA . ¥

life experiences into accreditable academicfunite’when they wish,to‘enter

A Y

or reenter college. 3\‘ o ' : .o
. » ( - i . .\,\ , R . . - ,
Problem diagnosis . . = -
’ ) Ve N o
*  One of the major barriers to women's continuing education is the
S >

failure of colleges and universities to,grant ma;ure women credit for
their 1{fe expeyﬁnce -(Ekstrom, 1972; Cless, 1969; Ruslink, 19{97 " Men
iﬂo not typicaDly face this barrier, as colleges have been more willing to

grant credit for'non-formal learning acquifed from paid employment or-
military service. Furthermore, while recent innovations in higher edu-
cation such as credit-by-examination programs (College-Level %xamination
Program, ETS; College Proficiency Examination Program, New York State) -
external degree program (Enipire State College‘, New York, Thomas Edieﬁn‘ .
College, New Jersey) are designed to faFilitate the evaluation of ex-
periential learning, none of these are direétlyvfocused on the particular\\

v

skills acouired by m3ny women through home and community work. %

Ther‘ is evidedce, however, that women do acquire a variety of skills :.

. .t

' through domestic and volunteer work, and that the number of women so .

affected is considerable.” Fpr example, a 1969‘survey of velunteérism
= , 7 . .

‘undertaken by the U.S. ﬁanpower Administration found that in a typical -

week approximately four millitn women engaged. in general volunteer work .

‘as fund ralsers, administrators.and yout( group leaders, while another

217 million engaged ‘in teligiOua volunteer work Project.Second Start,

a atudy to assess how adult programs at Brooklyn CoTlege were meeting .
. - . . » x

* _ ’ 4 [ »

.
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SN / the needa«of low—income women, found that women acquired a variety of
. . - 3 v 1]
] .
E, - qcadenically relevant sk!lls from non-paid work. The women in this®  —/
l ~ - —_—t— )
R '*etudy had acquired (1) organizational managerfal and leadership

t

abiIity-through experiences in communi;y planning and politics, ‘and from
belongtpg_to tenants s vOmen 8 and religious groups; (2)*technipal and

e professiqhal skills such as accounting, editing, tesearching, and traua-'

., [

© lating; (3) recreational ‘and, cultural ekills through experience in the . "

.
. v . 4 B

- theater, arts, and crafts, music, the' dance, painting, and decorating, .

I

.

> and T%) skills relevlnt tp health, education, and welfare from work I /
RN
with children, ynuth groups, and the aged.either:in the home or in child

- . care facilities, coynseling centers, and hospitals. The’report concluded

- »that, ' 'a woman should receive credit toward her degree for wha she has

already learned,.accomplished ané literalIy contributed to her

- her community and society. The prbper assessment of a wonna 8 exp 1ence

would enable the cqllege to counsel(her wigely in ‘the directdon gf her

—

) pbilities and interests, and,shorten the number of precious hours she

.

tmust invest in claaltoom work at the age of 35, 45, or 55." (Project " s

+

‘ Secondcﬁtart, 1973 ) I b , e ,j ) . )

Although programs presently exist which prbvide academic credit for

r'i 3

~

internships in volunteer work,(A Capital Learning.Experience, Washingt?n, .

K ' »
D. C. ) or: fdt‘academic learning previously acquired in the community - )

- - Al

'(Central New York State Planning.Consortium for the External Deﬁree Program),
+ these programé.are regional and few wdmen have access to them.g‘What is

-

needed are materials°to assess the skills acquired by women from domestic

. - ‘. 3
[ ’

and volunteer work in such a way ‘that accreditation will be posaibly )

&

at a va;iétylof institutions throughout the United States.

~ ' .
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’following sections.e

Aepecgﬂlist;:and home horticulturist.

e

. -
\ . . . . -
. * N . . ’

Projgct accomplishments. ) ‘ . . R .

It was the_purpose of this project to develdp materials to facilitate

« -

the evaluation of the competencies women acguire from domestic and

-volunteer work, in order that academic credit might -be awarded for these

—

L]

skills and that women's entry or re-entry into post-secondary education

. . , . ,“'
Invaccomplishing this goal, the project teviewed literature,
,contacted volunteers and volunteer agéncies, dé?eloped a taxonomys of ’

. -

[

skill areas, located existing assessmeht materials, contacted colleges,

P

13 ‘ .
developed assessment materials and conducted informal evaluations of the'

materials. “ Bach of these accomplishments is documented in detail in the

.
\ .

.
. L ]
-

In the.appendices, supporting documentation regarding each of these

»

i accomplishments is presented Appendix A presents the competené lists

v

developed for assessing volunteer and domeggic competencies.

+

Included '
- \‘. ‘ R Ao . '
in these lists asggcohpetencies of the volunteer administrator/manager,

« . R .’ .' . . . .'
financial madager, personnel manager, trainer, advocate/change agent,
public relations/communicator, problem surveyér, reséarcher, fund raiser,

)

counselor,‘youth group leader, group 1eader for a youth serving organiza-

_— -

tion,'and museun Staff assistant; also includgd are tbe'doméstic related
. A~ . “‘

-

’ competencies of the manager of home finances, home nutritionist, home’

-

sl 4

¥ child care;taker,;bome decorator and maintainer, home clothing’and textile

 Each of~these lists, 'cal ed "I°CAN"

14sts, defines the competenqy area~and'then lists'from\ZO to 50 different

’ X

»

competencies associated with ¢

\ N L3

a3

docUMent completely the skillé acquired by an individual engaged in’ the

'_area. The 1ists are not intended tb

*

’e K - . ¢ e,
. . . )
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A

activity, but to Stimulate the woman to identify and describe her owm

e . ' L

skills.. ' B , .
' ~ L \ C '
Other, appendices include the minutes- of the‘fTrst Annual Conference
4

on Accrediting the‘Competencies Acquired by Uomen.from theit Domhstic 5;\
and Volunteer Work Experienée (held at Education‘l Testing SerVice in

| 1975), a bibliography of books and articles dealing with volunteerism, .

IIst _f‘volunteer agen;ies contacted since the- interim report, a

. 1

bibliography of assessment materials.which were rezieued; field notes

, — . : .
on college site visits to advisory board colleges and to one volunteer
B . -
: ' ) . .
C(’ N qgnagement certificatidn program, a‘list of‘colleges contacted, outlines
- ) £

’

¢ -

,of handbooks and handbqj!'evaluation forms, field fotes on volunteer

site visits, and the evaluation forms u§ed to review the "I CAN" "lists.

*" The conduct of the project has captured considerable public inter-

est. Articles about the project appeared in .ETS Developments,

A.P.G.A. Guideposts, A.AuV.S.C. ersletter, Voluntary Action Néws.

Girl Scouts of the U. S A. Newsletter, the Business and Professional

Women\s Foundation's annotated, bibliography Working Women: HomemakeYs

and Volunteers, the Newsletter of the California Commission on the Status

of Women, thq Fact Sheet from the Clearinghouse on Women'!s Issues, and a

" ——

. number of newgpapers including thé Los Angeles Times, the Philadelphia’

Inguirer, and the gl;gt (Michigan)  Journal. Staff members made

invited preaentatigns ‘about the work at the* American Humanist Psychology

-
-

Conference-in ‘Women in Transition in Californib_on<222§mbergl 974

at the Joint Program Institute of the National Council of Jewiah\fomen//

in Washington, D. C. on October 29, 1975; and at the New York State Com-
nissioner s Cofiference on Non—Traditional studies in' Syracuse, New York
on, October 29, 1975.

6

3

)
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L Future work ' R <L

- . \ .
¥ The work of this pikjyct-has been extended through 1976, in order |

4 A

for us to field test the. effectiveness‘gf the materials developed in - e
s . helping colleges award academiq&credit to women for their experiential |
‘! ) leatning. Workboo}s for this purpose are being'developed.and will be c~, )

. ! {, . s
released later in this year. The workbpoks will have three’ audiences:
: ~ 2 . ; N

thé mature woman who is entering or retentering post-secondary educa- °

tion, college and universities administrators who are called upon to

egéist thése women in assessing their éxpe;iential learning, ‘and .
~ ¢ . .

.

’ Qeluntéer agencies who are designing their training programs and work
experiences so. that they can be more easily accredited. . .

The effectiveness of'these materiils will not be finally evaluated

- .

. ~ .
until such a time as women,  colleges and volunteer agencies have had an

oppertunity. te utilize them. Neverthelefs, the demand;for such materials

* 18 already quite high, judging from the”ﬁumbeg of letters we receive'
’ &

. . which begin "I have heard about your ptoject to accredit’ women's .

- - domestic and volunteer work. Could you please te11 me where 1 might - . .

‘obtaiﬁ“ybut“mﬁteriais? I have worked for fifteen years as a volunqeer . .
“in..." We are hopeful that the materials developed in this projecél " )
will help such women organize and present their experience in such a . ’ )

. ' p P ’ - . . -

. i ) o
way that colleges and universities will recognize tpe competencies the

women have acquired. - ' AR . L. .




.a number of recent articles which describe in detail the pro's and/or c n s

P

- projects which have been successful. Few materials ‘delineatd the-skills’ A
Y

‘voluntéerism. The only other investigations into voluntgerism have inl

fask_A: . Literature Review *

o

. - ' L T . o © .
" A bibliography of the literature relateq yo_yolpdteeri;m.which'has'
been reviewed for this.bro}ect is fournd'in Aﬁﬁendik.ﬁ. R ,H:; '.;-_.; T

The bulk.of the’ literature related to volunteerism aribmaterials . Ty

which have~been feveloped to facili"hte the functioning of the vqunteer

organization. A heavy concentration of 1iterafure‘ﬁeaLs-wfth recruitment P
4 . ‘ c T ' ' ’ 3 : . ’

and training aids, project ideas, fund raisiné suggestiqns; and\sample q!.i' 5

z

[

involved in volunteer worlk. The o¥ly evaluation matérials'currentfy
“ ' - ) ¢ ‘ - N M - -

- : L™ - . y ..
available are’ concerned with evaluating the climate of the volunteer - -

.

experiénce rather than the competencies involved in-the experience.

s

Available research related to volunteerism 1is extremely'lihﬁted.‘ The

Center for a Vpluntafy Soeiety has examiped"the history of volunteerism'

3

’ * * ) » 3 * .
(Smith, 1973) and. volunteprism cross cultdrally (Smith; 1974), and ,
. - Y .

ACTION and the U.S. Census Bureau (i§74) have surveyed‘the scope of |~

I, 9 . »

yblved its impact on the volunteer and the society. There have also been' - ' -

/, . -

(2

of voluntéer work. (Nemy, 1974; NOW Women and Volunteerism Task Forceﬁ 972

Shishkoff, 1973.) . - _» \ = S
/ Co . .

. Additional bibliographies on volunteerisp which haye bean reviewed  °

by ETS include: P ‘ . o T . .
) \ ¢ . , P | . .
CVS-VOLINFLO BiblidBraphy and Abstracts Files, complied by the - L
' Lenter for a Voluntary Society '
General Voluntarism Annotated Bibliography, compiled by the Center

R for a Voluntary Society
" Voluntary Associations: Pers#ectives on the Literature published

by Harvarg University Press
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! N\ .'l‘aswk' B: Tontact with Voluxftlers"'and Volunteer Agencie*f. '
. « . \
B In th!*course of the, project, extensive‘work relationships haveg
N .o, .

: o developed from contact with volunteers and volunteer agendEEs. Although

we initially thought that the projec; would obtain sufficient information -

. and documentation to develop assessment materials from a relatively shott
.. 0 3
P
term contact with such agencies, this did not prove to be the case. - Rather,d
.

FL’,Q// . the ;;%erest of the ‘volunteer agencies in the outcomes of this project <

" faeilitated the-development of -an on goifig relationship with them. - They _

.
-

" have servéd impqrtantly as‘volunteer consultants to this project, pro-
. N .‘~
viding,resoufces for the development of the .assessment materials as well ‘

- -

as validating the competency check lists as they have been written.
., - .‘
The group which has*had the most involvement with. this project is
o 4
the Task Force on Volunteer.Accreditation of the Council of National
A . P '

Organizations for Adult Education. This task force is éomposed of
representatives of numerous\national voluntary organizations T?ey have ~
been ‘meeting bi-monthly since April'l974 to explore the problem-of g
volunteef accreditation Project staff have been meeting regul:rly with
'this group since September 1974 Task forcé répresentatives attended theJ

project conference in March l975. lask force members have helped the

.. N ] . ) . .

project staff in developing and reviewing.the competency check lists.

Direct'contact'has been made with appro;imately 200 volunteer. agencies. .

‘*~ A list:of the major contacts with- volunteer grdups which have been "\

made since the February 1975 Progress Report is found in Appegdix D..

e L . , .
FiftJEn of'these agencies, theough their representatives, have been involved -
, O . . . ‘fa*iht
> in the development and/or review of the competency checklists. L L

‘
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.o Task C: Taxonomy o
< S . \ ’ o ®

¢

As was .described in the Progress Repm.£, a three-dimensional “taxon- . : -

-

¢ omy of donpstic and volunteer work experiences. was developed. 'I‘he-

. ‘ . .
. v . ' -

", dimensions C\f -the "taxonomy (see Plgure I) are: 1) the setting of the ' »
P . . ] ) Msck . ' N . . JN ) . .
activity, 2): the function being performed, and 3) the medium with which .

. . the activity is involvéd "‘ . , ' <. S

' ] e ’ : . N '-/

The ten settings inc].ude. 1) the nine settings of volunteer’ work 4

{dentified in a 'recent census study--Heal_th, Education,‘ Just.ice, Qitizen-—

' ~ship, Recreation; Social Weli‘are, Civic and Community Actiog: Religion, .

. and Politics, %and 2) the Home. The choice of this ‘Qrticular./ list of s

-

settings was arbitrary. Other lists of settings, such as those developed

by the Center fcr Voluntary Action, could be used equally we11 if they

. R ' -~

proved to Be' conceptually mor)e useful. -But since the ways of classi%ing

p ~ » Fl
. - MY

volunteer work activities are still strongly debated by researcl'krs in -

14 .

. this area, it seemed better for this project to selectoa reasonably well-
g . . i
- known ligt of settinge rather than'to- spend an extensive dmount of time .
- . ’ » 5 . f
' ) o
. . 3 . * x
The three functlons are: 1) admgnistration, which 4s defined as the .

‘grappling with the problem. ’ 4

fornial\organization of activity including goal setting, asgigning roles,

; managing supplies and materials, ‘and distributing rewards '2) socializa- -
’ . |
. tiom, which is defined as any activity which communicates the -goals dnd -’

. norms of the organization to membérs and to th} genergl public and which

~motivates suppor,t, and 3) sérvice, which is defined as any actgity for
, . . o
which thete i¢ a beneficiary,’ either.direcoly\ or indirectly, who is not
a member of the organization.
”

. .

- o . ' ' .




‘Health.'

Education

Justice
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Citizenship

‘. Recreation
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Commnity Action

Religion

" Politics

~ Home
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Administration Socialization . Service
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- . i categorize the competencies which have been developed into this frame-

> work

<

v

.
. .

thing

3

’ are .p

o monet

“ERIC - ¢

Aruitoxt provided by Eic:

B working with things. o o .

- (docent), planning and preparing a lecture tour, for children and/or “

A .ing materials and equipment in the museum involves direct service to o

‘recreation settings.

'i;; R Ihe mediums are working with ideaa, working~w1th people, and i AN

. . . - ’ . -
. . f
L -
»
N ’ , . LY
3
-

. While the taxonoqz bks not been as useful as Was hoped, probably .

. because of a‘fairly high level of conceptual abstraction, we are able to .

2 P

. U . -~ .
£ ’ .

- v . .

For example, ih the competencies of the nmuse
. R

.
+

’.'

s involves socializing people and administering ideas, while- delivering

. Yoy .

a lecture tour which involves direct service-to people and maintain-»

<, , \ . . )

[ .

8. Tbis entire sat of activities takes place in the education and' -, _

. . H,-

. s .
. . . . -

.

B . . ! - d

In the}dgne setting, c0mpetencies of the manager of home finances ’ j; -
s

imarily administrative.\\For example, pléhning ahead and setting \ T

»
=~ bl 4

ary goals inVOlves the admin.istration of ideasﬁnd things.

-
. . - - . o .
N, 3 ¢ v . ‘ - LN
- ) Y . ‘;_ b hd . . . ‘
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’ ) Task D: Locating,Aseessment Materials : (P P

. L -4
oo . 5 . R . .
3 . . I

4 -

. No further work'has been done on this task since the February
"1975 Technical Reportr CAEL, another project receiving support from

the Fqnd has developed an extensive set of materials for the assesé— ..

nent of a wide variety of learning experiences. These materials are’ .

igclnded in the bibliography of assessment materials found in Appendix E. 4

.« . The CAEL' project focuses on providing cplkie‘ with the techniques

4 14 ’
and " tools for evaluating and assessing experiential learning. In contrast,

- ‘ . * r_

';he,materials being deVeloped in this project_are concentrating on he1ping

the indiv{dual woman describe the skills and competencies’ which she has :
. . . -
N . . . . A i - !
. ‘acquired as a volunteer and/gQr.a homemaker; additional materials help, <«

7

colleges and volunteer agencies in responding to these women. Once theu

woman has 1earned to articulate her qompetencies, she 1s then prepared to

- . > " ~
s

" use _the CAEL materials or any other approach which the college may ‘require. .

-
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. 3 Tas® E: Contacting Colleges

.
'

The contact with the colleges, like that with- the volunteer groups,

has been an on—going activity throughouﬂ'this project. ) \\
. - ' X <
) R Hith the assistance of fund project monitors, a number of colleges
..y - -‘
. were selected to serve as members of th; project 8 Advisory Boafd The ~

colleges are: San Jose City College, Mills College, University of .

i

Py 3

. Minnesota, Barat College, Winona State College, Northeastern Uﬁfﬁersity, .

Jatkson College of Tufts University, the State University of New York
-'
at 01d Westbury, Adelphi University, Salem (N C )’ College, and Mercer

ijf Universfty in Atlanta. Visits were made to each of these 1nstitutions

& ?f"
- ; -
h

.7 "during the peﬁlod from DecemBer,l974 ¢o February 1975. (Site visit

-

reports are in Appendix F.) Represemtatives from most of these in-
v v . . -~ .
R 4 .
stitutions attended the March cqhference. All have had a part id
S - - A .

3 ’
d .

reviewing the*“competency liats. : '.3 oo
R . .
PN ~ L c . : . .
. Additipnal contacts have been made with‘several other colleges -
- . . v %ﬂ‘ J
’ . End. theselénstitutions hdve also been asked to assist in the evaluation

- .

of the competgpcies. Appendix F 1s a list of these colleges.
. The Univérsity of Colorado.offers a vdlunteer madﬁgement certifi-

R , cation program. A site visit (see hppendix,c) was made to Boulder
’
. to 1nyestigaté‘this program and to meet with the program coordinator

-, -~

e " and a faculty pember.




'

Task -F: Developfﬁg_l’ses,snent Materia}s'

N

r .
8
In conjunction}with thi Couhcil of National Organization.s and other

* .

1unteer consultanta, the project has deyeloped a set of conpetency
VN
descriptions for 13 volunteer roI{;. TheBe roles include: Administrator/
v ’ . ) .
Manager, Financial Marfager., Perggmef Manager, Trainer, Advocate/Change - -

Agent, -Public Relationg[ icator, Problem Surveyor, Researcher, Fund

l'lai‘ser, Counselc;, Youth Grou Leade?;, Group Leader. ior a Youth?s.'e'rving
Org:;izatioﬁ,'and g(usedm"Staf'f Assi:;tant (Docent) .’ :’l‘he use of thege
competency descriptio/gs, qalled " Ca,'n',' lists,- .‘,011/1 be deecribed in the
workhpoks which are pi;derivd‘ev-elopmvent. o
Y NN ,

A separate set of 6 competency descriﬁbiqns‘for vari‘eus‘ boneneker
" roles :.ras' also dev'eloped.. Theseuto'les'ineiude' :. Manager‘ of Home .Financles,
Home Nutritionist, Hon;e Child Caretaker] Hc;me'Decorat'er and Maintainer,
Home Clothing and Te:gt'ile §p;c'ialist,\:and Home Hort"icultt‘xr\istv.\ P

P

The *I Can" lists are irtended to help people articulate the kinds

of’skills whichfthey have acq ired eifher as a volunteer or jin.the home.
For example if an indiv:l.dual as beeh a fund raiser for an agency or

N

R-.
project 8/he has probably a uired and/or demonstrated some of the -
ouﬁt‘encies described under‘*Fund Raise‘r. This list is not meant to be a
” R .

oy ¥
»

conplete Iisting of the competencies which are- nvolved in being a fund
R N

ralser ﬁor does the list i.mply that a fund raiser acquires all of these .
v

skills. The primary function of . the 1lists is to be-a resource -which.’\

-

acts as the basis jor a skills analysis. It nay be utilized by ‘an’

individual aee’king credit and by colleges tb assgess people seeking credit
/

.for work eonducted' in théaf various positions.)

4
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L e Task G: Inforpal Evaluatjon of Materials . ! .

o~ -~ - Yy, - "

Before any materials beyond the~ taxonomy were actually developed,

1t aeemed advisable to convene representatives from colleges and voluntaer oo

I

acc editation of domestic and volunbeer experience. ‘A conference . .-

tering on the problems of spch accred‘ation was held at Educational '

- b N

Test:l.ng Service on March 17 and 18, 1975. Appendix_B contains the - #® °

k’s .' -8

. -

p

.S

- ", minutes of this confergnce. ) Yot ‘

. . \Aa a consequence of the discussions held during 'this conference; the
e ' ' , - : ..
project ~staff planned to develop three workbooks: (1)’ for women vho wish
L 5
to explo-ﬁe the possibility of obtaining college credit for their volunteer g

, o an.d domestic experience, (2) for collegesawishing to evaluate the com-

. .petencies which women' have acquired from such experience, and (3) for *
tvr .

voluntee: agencies to aid them in" prov‘ldidg guidance to their workers in .

- ' co obtaining ‘guch credit Tt vyas decided that the firgt two workbookiw_ould '

". O be developed by the project staff while the third would be prepared’ 11( l

2 cooperation with the Council of TNa_tional" Organizat:lona. Outlines of
, S, ) ) ; .

“‘ \ the first two workbooks were developed and c{fculated to'khe Advisory ’
) lBoard Col]feg.ea foz:"evahxation., An outline'foi! the agency workbook . ° Lo .
" wi aho &veloped and. revieved lbvy ag\ency’ repreqentatives " Copies of Whe )

outlines, e‘imluati?n aheets and covering memo are in Appendix . ' ‘fi

. . As a conseqance of the dnput from the conference and*from the
‘ N -
evaluations, it‘became' apparent that a list ‘of competencies would have to *
> . . . 5 T . \' .
- L be an, rntegral part of each workbopk "These competency_’ NMsts have been L,
- Iy

) ; developed (see preceding section.) * The wdlunteer com'zetencied' were, in-
)
t

fomally eval. ted"’ through .a series o& visits to voluhteer agencies.
..' . 4 -

¥.' Copies of the repprte of . theeetvieita‘ afe in AppendixJ. ' . ’ /|

\)‘. . -~ . . . . . . !
ERIC = ~ - _.V{ . ,p.“ L .

. - ’ ‘ o
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* . Task H: Formal Evaluation of Materials ;
v i . / " . - . .
= e ’, co \.'-’-:s«: < . [y et
T e " The formal evaluation is still in process. It ‘includes review ' {
. . i
. Y
o .of tﬁ "I Car»" Iists by experts in the appropr}.ate subject m&fer con,
S ., area, hy the. Advisory Board Colleges, by the Council -of Natioﬁal Organizations, '
- 5 N ' . “ -
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. « ~ ‘ - .
“y and homemakers. ;Appendix Kkiés a copy of t,hg evaluation fo rm Qnsultént
v»(n 'f , e . n .
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. R, -
) ¢ . P I ﬁ’ ~ L. < N .
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4 L] - \ ‘ - v . . - l:._ . M .
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vl . - S , . . ‘s . L o 0
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*

ADMINIST®ATOR/MANAGER
‘ . . ' e - "
The Administratoq/Manager in a velunteer setting is concerned with
the development and/or implementation of program(s) involving paid

and/or volunteer staff. This involves the utilization of pgople, mqteriai,:

" money and time. There are two types of Adminfstratgr/Managers: these

concerned with the total functioning of an organization, and those . -

concerned with the fuﬁctioning of a particular project within'the_program:¢
. - T

1‘gn carrying out my responsibility as an(A&ministratdr/Manager I can: “

L

- . ’ .
- bevelop long-range goals and objectives that foster organizational

growth and continuity. - ' - y

- Develop specific goals and plans for a spec}fic project.

- Identify the method of evéluating effectiveness in meeting the

Ad L 4

goals and objectives. . \ oy
- Ideﬂtify the resources in personnel, money, materials, time, and '
. authority needed to, accomplish the established objectives. -
- Establish ‘brioritiés based on the import'a;nce of.each objective to '
goal attainment'and'on thé .resources availablé; “~

- Idedtify‘nege and opportunities for c\'roltinteer servIce«’
-. Enlist the support of the governing body and staff in the
utilization of volunteers. ‘ )

- ‘Intexpret ﬁhg organization and its systems for the delivery of :

services to the public and to people in need of assistaﬁte (see .
-~ Public Relations). . .
- Work creativ?ly within the strucutre of refationships and the.

setting.oi the organization, i.e., local agency to national office,
/ ete. ‘ . " .
- Be aware of the effects of chang{/gksstioeconomic conditions, ‘
. 'cultural patterns, and knowledge about the helpiné professions and
thqir effects upon volunteer resources and services. = .
- Organize the prograyf%r project into its comppnent parts and determine
the sequence-in which these agtivities need to be performed. '
- Develop‘and utiiize flow charts, PERT cﬁarts,~and other'visual

materials to describe the program's or project's work flow.

‘

*

o

o)
-

.
S




L

. < Determine the need for and devélop alternative plans to meet |

,
§ v . N
< °
3 » . .
. . ~ . . ’
A}

- emergencies. ) . ; RE L ) ' ;p
- Delegate respgnsibility and establish accountability methods to o
determine ifathese responsibilities have bgen met. L, S
- _Describe and use techniques which will elicit new ideas and o
, proposals, ' ‘ Co- SR ‘,

- Solicit and make constructive use of negative and positive feedback.

_‘ Manage effectively in high pressure situations.

“1

Describe and use techniques for orisis management. . . ’ ‘

Describe and use methods of conflict resolution. . ’ N

3

Establish effective communications throughout the organization, .: ’ |

" Coordinate the execution of simultaneous projects L

- Establish mechanisms for coordination.

s

- Determine when coordination is’ needed

]

.Meet agcountability demands of othersyby preparing reports which

in¢lude: . \ T

. - ’ [ -

' 1. Evaluation of success in meeting objectives.

'

Serve as a spokesperson for the organiza ion (see Public RelatiOns)., )
|
|

2. Records of financial status. .

3. Data’on time and personnel utilization, : . o
- Prepare written. summaries of’project and organizational aceomplishment

(see Public Relations). ) ' , :: '

[
»

This list is not a complete description of the skills which an
Administrator/Manager may have acquired. The space below is provided for

you to list some of the other competencies which you' have acquired: .

. . &

‘e
L 3



. <€+ 7" FINANCIAL MANAGER ' L
. - o . . .

[ - - '

Managing finances involves 3110cating and monitoring the use of

parsonﬁel time and resources 8o as to exercise control of money and

) - ° .~ Tesources for an organization,-p?ogram or activity. :" R \
. b p ) " , , R L
P "y As a financial manager, I can: ' o
- ( Plan and prepare budgeti‘using" : )
« = fund oudgeting ’ - . - . A
' - program budgeting . B - ‘ )
. B iﬂﬁ:-other budgeting techniques (specif;). \ ) ’
) ? - Pre;ent,the ratiopalf and justkfication for § budget. °* .
) . - Understand and interpret a budget ° - T
‘.' - Prepare budget projections baseo on historical analysis and cost
’ S / tren:is. ) ' o ' ‘ :
' e - Prepare cost estimates from data about the utilization of personnel,

time, and materials.

-
.

P - Establish procedures to monitor income and expenditutes. .
. - Establish procedures (incentives, etc.) which encourage fiscal
- T responsibility. ] , ‘
~ \ P Monitor income and expenses so as to exercise fiscal control or, >

- . - - v . S ¥ T

vhen necessary, adjust existing budgets.

- Demonstrate a knowfedge of baeic bookkeeping techniques; 7
;';éj ' - Demonstrate a knowledge of basic accounting procedures. , 0
4 — .- Apply appropriate accounting and/or bookkeeping techn!ﬁues in
A maintaining financial records. )
> - - Establish and maintain fiscal records and procedures which will %
L T meet externdl audit and/or accountability requirements. . - : ;
,‘ l . - - Planxan investment program in keeping with organizational needs
f ’ .and objeé{i&es.-

' . Lo- Demonstrate a knowiedge(ef,various types of investmepﬁs and the -

L : . advantages and/orwdiéadvantages of each: _-_Stocks, ___ Bonds, ‘

’ e ____Money Markec Investmentsgiqgs\____pther. e |

P .




. - EN - . :
) v’ - . S . _;:' $ . -.' ' 11‘_'
? | . - - < * \ . ' , g .
F v o . ! ' ! Tt .
L . j\\t ”F Apply the "total return" cdncept to investment return when appropriate.
f v .. Monitor an investmentoprogram and evaluate its effectivené’s in ;a'
. relation to: - T A
' - organizational needs o
r o L . other investment programs ‘ . $ o N v
s Lo - economic and market indicators. > ; N
4 - Establish work flow and work loading procedures. Lo .

- Whed\.income and cash £1ow analyses indicate that it is appropriate,

- - ) plan and execute appropriate short-tersm investments. .
T - Conduct salary administration and performance reviews for paid e
' workers. Co ‘ S '
- ‘ - Establish and maintain quality control procedures for ‘individuals

‘ . .
. .o " and’ products. S , - ¢

"L R | KA Train others in financial management procedures (see Irainer for

a;' . . o ‘related skills) 5 . . . < ,f

~b “s * "Determine - prices on the basis of cost and overhead £actors when a
product or service-is sold. )

- * Discuss the social implications of investment decisions (how company

' . policies can sffec the environment minorities, women, etc.) and

. e decide if an investment is appropriate to the philosophy of my

— organization. * o . . .
-’ Know how'to obtain i%formation about both the economic condition
: ' e
: and the attivities of a company before making an investment
¥y , < "
L - decision and/or voting proxidElj ) ’ -
-~ i . - S

L b - - ¢ E . i
|
|
|

¢—i This list is not a complete description of the skills which a‘ financial

manager may haVe acquired. The space below is’provided for y&h to list. - .j
gome of th% other competencies which you have acquired T, oy - f
- - » > ; o~ |
.'. 2 {
] —— — -
» / ) ! .)‘
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K * PERSONNEL MANAGER »

-

[ 4 -~ 4

* . . S N
.

» . r - . - - R 4 2y
; “ . ) - RN

- . R -

- - - ’ L -
. Personnel management involves allocating and monitqring the utilizaticn

of human resoyrees within an organizationy program, or activity. L.
" ¢ . ) s ) °- L -
As a human r¢sourées manager, I can: Y v .

.
- ’ A

'~ Determine the number and type ofs'\d viduale and the_amc;unt cz times -

needed-to accpmplish a giv. task or ctivity e

- N

-**Prepare a staffing plan and présent the rat?onale for it s ~

Prepare staffing need projectionﬂon the basis of historical data
and analysis . . . o , .

2’ [ 4

.Prepare staffing need froj ections on the basis of problem survey data
(See Problem Surveyor) .. -

1~

Articulate the philosophy of the ‘organization/agency
Explain the relationship bétween a particular job and organizatfonal/

agency/program mission ¢(See Trainet) ‘

- Prepare cost estimates for the use of personne],and their time
. (See Financial Managg) L

{

Determine the cost/effect:iveness of alternative plans for personnel
- allocation : L =

-

Select and/or recruit individuals for a variety ofy jobs .

Prepare Job descriptions L L

Prepare advertisements to recruit volunteer and/or paid personnel- °
(See Public Relations) .

Pn

‘~ Demonstrate, an lUnderstanding of the needs and motives wt?ich lead people

to take part in volunteer work ) . .

- Arrange for- and/or conduct the org‘atiizat:i.onal socialization of personnel

(Seé Trai&r) . o | ) o

- Arrange for and monitor the jo tra‘ining' of personnel (See‘Trainer) }e,:w
T - Demonst;.r te a knowledge’ of the psychological principles which govern ' ‘

people 8 behavior in work situations » .- 4

;f Establis%and maintain procedures to monitor work quality and quantity
». Mogitor the quality and quantity of work 'perj:'o‘rmed by individuals "o

a%‘task groups < o U . . . .
-~ Cou with volunteer and/or _paid workers who: are nq pgrfoming up

to org'anizational standards: . . s .
- Develop andl use techniques which ‘%l' minimize cbhflic.t's between
paid and voluntcer workers ‘. . L e, :
- De-n;onsLmto the, tbillty to use nppropri.ntc tu*hniquea to solve
interpersonal pruhlcma oL ‘ . AV " S
T . ~ . by ’ c"’ ‘ * :4 M . .- N '--- b
: T 00 - ot
‘ A U ! . ' ‘\\\ . . .

L o
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-

=

Use psychic or other rgwardgito keep voluntéer workers involved and
productive

Help volunteers see the relevance of their organization/agency
experience to their long-range career goals and/or personal development?

Develop@xd maintain a syste;n of evaluative records of job performance

"Help supervisors deal with personnel problems

Maintain time.aﬂq salary récords for paid workers

'Conduct salary administration and ﬂbrformance reviews for paid workers
(See Financial Manager) - !

Conduct performaﬁce reviews fotr wolunteer workers- .
Bandle out-placements and ‘terminations . . - :
Train otherstin personnel mandgement (See ggainer) '

» -

This 1ist isjﬁot a complete description of the skills which a personnel

manager may have acquired. The space below is provided for you to list

some of the gther competencies which you -have acquired:

"
.

’ ! * /
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It involves the ‘teaching andfor orgdnizational socialjzation of other

workers. . L |
In my work as a trainer, I can: ’ii A '
- Articulate the philosophy of. the organization/agency d

- Explain the relationship between a particular job and organizational/ ‘l
agency/program mission . g

L - .

- Demonstrate my knowledge ojilearning theories : e N

oy Demonstrate my knowledge of teaching methods and materials P ‘ v e

- Identify training needs (See also Problem Surveyor) oo : .

- Make a graining ‘plan which includes:

. /“ .

- Learning objectives o=
- Teaching design . ) - ) )
- Teaching Method ‘

. 5 ; .
- Budget for training costs . 3

- ScBRedule and site considerations : o ~ )
’ -
- - .Materials, both written end audio-yvisual N ‘
T - Evaluation techniques - ' w- E .

[ 4

- Determine the- cost/effectivenesilof various - triining approaches
" .- Determine the suitability of various ‘training approaches for

[d . -

individuals with 'different backgrounds and experiences . CL

- Develop written materials for use in training \
- Develop ;udie’visual materials for use in training ' -: ‘ .

"Develop training manuals for other.trainers to use o R ' ' .

© - Administer a training program, ineluding ] i ) .Vu

- Selecting and recruiting training personnel oo . 5:

’ - Selecting training methods and materials which are both

"o .. appropriate to the group and coindeffective \
~ Setting training goals . L T )
"= Conducting the training of those who will train others ' N

.

- Monitoring the progfess of those béing trained .~ *° ’ A
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’ - . N, & . ) . © - .
i‘ i - . 'Honitoring‘the progress of those?aoing'the training . . »
3 - Modifxing training programs and techniques if the' goals of '

. . the prograﬂ are not being achieved .
C ( - z:aluating the effectiveness of the training program . LOR
- nitoring and evaluating the Jjob performance of those who - »

were trained . - B

- Develop and maintain a.library of training materials
“Qr .« 5 = Train others to, do specific Job(s) or task(s)

(Specify . i
P T *
. _ ~ - ‘
- py : - ' .
oy e - Make an effectiveioral presentation v
. /
- Demortstrate knowledge and use, of group interaction techniques . T
‘ - Know how and wh% tQ use different role-playing techniques in training <
- »
e " *= Help those I train see -the relevance of their training experience

to their long-range career .goals and/or personal development

.

o~ ’ - Prepare and evaluate reports on training programs :

-

- Evaluate the training programs of ‘others )

. ‘ ) This list is not a complﬁte description of the skills- which a tralner

‘may have acquired The space below is provided for you to list some 'i
.~ Oof the other competencieswhich you have acquired: . . . »
R . - * N L3 s
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- environment: ¢ : )
L 4 \ . LI
* + = welfare and secial gervices. ‘ T a .
- Describe” the public policy issues relevant to a prqblem. < .
- Demonstrate knowledge of the Qrocesses of chgglge using "
f e theoretical model(s) C T ‘ oot
- real-live examples. ' ) ’ R S "
- Describe methods which can be used to bring about change including.
- lobbying - : ) ’
- political campaigns‘ ' ’ . -

- . ADVOCATE/CHANGE AGENT: . L -
- Advocacy 1is an :ctiw/i“ on- behalf of an individual a group, or'an
'issue which is designed to improve conditions, programs, or jpervices.™ ' .
In carrying out my work' as an adYocateichange agent, I can: . - "y
- Identify areas where change is needed (see Pro'Eam Snrvej‘/or for .
" related skills). ' ‘ X .
- Select methods and data which will document the need for change (see .
Researcher and Pr£m Surveyor for ‘related skills) - .ﬁ
‘= Défine“and‘délimit the basic issues in a problem aréa. o \ -
~ .Demonstrste knowledge of the basic concepts relevant to an lis'sue in . "..'
, . fields such as: R e,
$ - legal rights (civil and criminala_/ . - B

SENS

.housing apd community plsnning

education . - .

. .
. v e
. i

- public relations,
- Identify H?e relevant constituencies @rned with a p.rbblem (both
‘pro and con) and describe their position in relation to the problem.

- Identi(y significant individuals and groups (such as community
leaders, government officiéls, and legislators) who' can help tq

-implement changec in a specific problem area.
- Build good working relationships with those who will be affected

_ by proposed changes. l ) — ‘ .
. a .
- Identify potential allies and select techniques Which will enlist.
their support. : y T .

¢ ) .

° 23 v 3
v . N
. . . .
N4 ° N 30 . »
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- . ‘s Gan be used to implement change. S
£ s - Demonstrate knpwledge of the laws and customs’ applying to lobbying.
» S Use commication skills to persuade others (see Public Relations
"W for related skflls).' : . '
- Identify potential sources gf finaucial' support n(see Fund Raiser
.- b | and Resdarcher for re“lated ski],ls). S ] ‘
-/ . S - Obtain firﬁncial sypport for a cause or prograﬁl (s nd‘Raiser-.
- "and Researcher for relatgd skills). . .
S _ -.A .Build go‘od wosking reiationships witix leg‘islators and government
\ R ' officials (local, state or fedefal) o
= Monitor' legislative bodies', ‘public institptions and agencies
TR dctions relevant to the preblem. = - S
¢ - Draft model legislation . \
) ) Plan and organize coalition building. ’
. . Conduct negotiations with an awareness of the necessity of )
: . '.. compromise. 7, a7 ] - ; , T
. LT Present arguments and evidence to support a position (see Public
L. ’ ." " Relations and Researcher’ for re].ated skiHs)
x - Keep others informed about progress using
:- - - verbal communication ’ T ' '
N . . = written communication (see Public Relations for related skNls).’
.. ) “,- Train others to- -develop advocate/change a@ent skills (see Trainer
for related skills). . ’
N *- - Develop techniques to maintain change
o . This d1ist is not a complete descri tion of the skills which an Advocate/
Change Agent may have acquired T(spaqe' below is prov.ided for you to

.l

’Identify opposition groups and se’t techniques which will best

counté!' their plans and arguments. . . ~

Denonstrate understanding of the legislabive process and how 1t

list some of)the other competencies which you. have acquired

+ . ’ "
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K . . . . PUBLIC RELATIONS/COMMUNICATOR

N ’ o« . \ :

« .o, ' N ’

.
e . . . . [

" Public relationa is a method of increasing lkmowledge and -understanding

vy

N

-
-

of an‘organization and/or its program; it is concerned with digseminating
. information to individuals and groups outside of the volunteer organization

or agency and with processing information from outside the organizatidn

In carrying out my work in public re1ations, I can: "
, v . -~ Conceptualize communicatiols and public relations program‘which .o e .
‘s .interpret the goals of the ganization. ’ e .. ' ¢

) ' .= Plan and develop a public relations program.:  :°~ - o ’
CL - Ldentify target audiences. _ 4 ! - ) \

. ' -.Determine the communications,technique(é) appropriate to each | ) "

audience. S -
o - Gather information by' . - . R «
- conducting interviews ‘ // v

- confirming facts

. , = identifying trends, : . .

| - locating background data a .

(see Researcher for other relevant activities)

-~ Identify repre§entatives of other organizations and of local, state
and federal government . to receive information about organizational
activities. ‘ ' .

-'Establish an interchange v}th appropriate representatives from: . ;

.- members of the target group& , L et

. ) - volunteetr coordinating -agencies o o

. ,private and civic organizations .

foundations ‘ =

K
I

]

local governmeﬁéf . v
%

- state government | . . .
federal government '

(see;Euhg_Baiggx and Advocate /Changg,Agent' for other,re1evant.activitie§)
- Write: . ' R ‘

+
I

b

- news stories , - . .

- lecture stories

-, fact-sheets for ‘editorial bactf;?und ‘_—,///t .,

- reports

= speeches ) n
L]

A)
!

[ s ¢ -
. .
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»

. * - scripts for radio/teleuiaian : . ‘ . - s b
o - other materiale describing tne’organizazion and ita\program ?1 o
'. o for the public_ .. = . L ./ E
I ' (see volunteer recruiter and trainer for internaL publicationa) o e
-. Develop audio—visual,.video—tape. and/or films = T~ S o
v . - use audio and/or video - tape equipment ' . . , L
~° o, ' - 'use, photographia equipment w' . , . '
T .’ - direct actﬁg%L_gtgaking, and filming Coe A .
L (aee also sections on writing and visual materiala) * . ) . .
* - Develop vLsual materials ot ’ . o, . :
- Photograph events for neds media or other publications
) - Design and prepare art work . ] e o *
. .- Design displa;a,ahd/or‘yoaters : -
) - Coordinate development of materials for prodyctien o
- . Edit publications , . P . . /
. - Edit films and/o¥ tapea L. ‘ -7 ' .
; J - Design layouts ) ‘ | )
, . -, = Work with printers, publishers, producers ) . o~

- Work with mass media (press, radio, television) ‘
- Seipﬂt optimum outlets for placement of material and identify contacts

- Adapt and edit materials to mass media standards C, : S )

-~ ~

. ’ - Condugt press conferences T

‘.=, Maintain good relations to facilitate placement of matetial

--Speak publiciy: : - . y i ’
s - - ‘Deljver speéches | * S | A } ’
. - Deliver promotionse<'(apnouncements) -
> - Engage in panef diatﬁ%sions andsor debatéa' ‘ , .
. . N Give interviews ’ P ' I .

- Conduct or moderate interviews, panel discussions, debates

»

(see Fund Raiser and volunteer Trainer for other related activfties)

- Publicize and propote organizational materials : ’,

‘ » Fl
= Plan distribution of publications and other materials

.

This list is not a complete debcription of the skills which a public relations/ b
communicator volunteer may have acquired The ppace below is provided for you -
to list some of the other competenties which you have acquired:

:

. .
. .
r ..
- . .
< +




%

o . PROBLEM SUPVEYOR \ ' » P

gurveyi g a problem area-is the process of-assessing current status and/or needs
in order to identify areas and types of future actiyity The proc¢ss of problem
‘surveying is closely related *to that of researching and ‘typically precedes that of
. program development. (The problem surveyor usually collects original data; for

moré'information on utilization of data collected by athers, see Researcher )

In carrying out my wo;k as a problem sutrveyor, I can: - .
-Qevelop plan(s) for investigating the problem ared -
-Identify and obtain information about .

///‘ -the target populations effecred by the problem 7

-the gources of power which can facil&tate or block the implementation

of change (See €hange Agent/Advocate for related, activities)

-the existing jprograms, resources, and otlier factors-which impact on

- [
— -
-Assess the Jmpact 6f the Preceding factors on the problem~a;ea by various

‘the problem .

data collection techniques such as interv1ewing, surveying, public discussions,

etc. \See Researcher for related activities) , . -
7Compile a list of specific needs or problems within<t£L~problem area. '
-Pri . tize those QFEds and problems uhich are most important and practical; to .
.pursue ) R ' . ! -//
_ =Definé potential actions in terms of cost-eftectiyeness "
-Des *<4be the problem areg(s) for purposes of program-development by,

~-summarizing data for ease in interpretation

-kéeping records of contacts andfresources

; -

. -Describe the nature of organizational and community structures as they’

relate to the problem area and its potential solutions.

Thts list is not a complete descriptioh of the skills which a problem surveyor

b b

volunteer may have acquired.

—

the other competencies which you have acquired:

“

«

lhg'épace below is provided for you to list some of

*

/.
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)
Research is a systematic means of inve;‘lgating a topic or probiem. It .
1]

involves generating verifiable data which-will supgort program planning and
development and/or the implementation pof change. . x

In carrying out my_work as a researcher; I ean: -

» )

- Se}ect problem area(s) relevant to organfzational needs - . .
’ hd re R

- Limit the research focus by:

- Conceptualizing iqéues .
- defining variabl®% ' . - -

operationalizing measures ' ‘ ’ " ., . -
- identify the unit of analysis '

..

- generating hypotheses’ -

- - Collect background information . < . T
E - Locate information sources such as: .

’ writ}eﬂ‘haterials '
d2tagpanks e L
interyiews - Sor

- surveys, ‘
- Summarize ;;st experience wilth problem
- Evaluate the utilit§ of éas -effo}ts.
- .Design research '
- t research desién . ‘ .
T - Selegg sampling techniques . .
+ -~ Select gurvey téchniques , ] ’ o

- Develop practical -plans of‘identifying,

- needs

‘- time .
-“costs
~tpersonnel N

- Manage proposal development .

4 - Locate potential sources of funding
., - Write proppsal to include ' <f- " ...
- Background
‘ - Design o ] ‘.

-

Time and cost estimates —=

Expected outcomes_

~ Utility of research to organization and to the
- larger society . : Vs




| | | . N -

' - Meet with fuding agencies to promote the proposal ’ ) .

- Adapt proposal to meet require@ents of funding source

- Obtain data  * : o,

* - Foster cooperation with communi;y grOups and/or relevant 1nstitutions
and agencjes to gain the1r support for the research

Recruit and train data collectors ' r

Select dppropriate- data collecting instruments

/= Design and validate new data collectxpg 1nstruments‘

Obtain informed consent of partlcipants

Obtain data from existing information banks

Use appropriate sampling and syrvey techniques . .

Monitor data collect for quality control

’ 4
.= Process data - .

L Develpp coding procedures

-~ Train coders .

® - Supervise coders for quality control

-~ Select and implement other data reduction procedures .
' Develop computer programs appropr1ate for the research design ) ////~
- Analyze and Summarize data by using .

- Averages or other measures of central tendency ' ;
#. - Measures of dispersion or deviation ' . j
- Measures describing relations (correlations) .
-. Other techniques of bivariate or multivariate analysis
- Tables or other means of categorical aggregation
ot , - Graphs and charts . - ) -
- Tests.of signlfic::ce ’ )
-« Experimental effects analysis .'
- Non-experimental causal analysis . '
# - Make inferfknces from data
~ Make conclusions -and recommendatlons from data .

- Formulate planning recommendations‘

- Make recommendations for further stugy
- Develdp policy recommendativns ‘ . . ,4
- Write research regort(sj . : 4

-

< Disseminate research tesults to ‘appropriate groups

P -~
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This list 1s not a complete description of  the skills which a researcher

. ¥ .
may. have acquired. The space below’is provided for®you to list some of the |

' N - " -~ v ’ ' - -

other competencies which you have acquired: ‘ </ ‘ . .
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L) FUND RAISER ‘ -

, .
\ ) ,./ . - L4 - &

FY k] 4
b .

Fund raising is the developfent of a system of financial support for an

. . organization, program, or activity. .
M In my work as a fund raiser, I can:
, - Aégess needs so as to détermine what financial support is required —
. (See Problem Surveyor for related skills) " {J.

- Plan a fund raisimg activity, including:

LY

- ) Identifying objectives and specific goals

Identify potential sources of funds from:

- . Government (local, state, feder 1)
. i4 . P K -
. - Foundations ¢ ' . .
/“' «

a ’ o Individuals . ’ -

-~ Selecting methods and strategies appropriate both to
‘arganizational image and potential funding sources

- ' - Estimate requiremrénts for people, materials, and time
- Estimate cost"of a fund raising effort .

- Demonstrate knowledge and understanding of the code .of ethics .)
' regarding fundraising T ' '

.
- - .

- Demodétrate knowledge and understanding of tax laws and other
regulations which affect fundraising . . . .

ég - ,Utilize the tools of fund raising, by: )

. - WV
- Demonstrating knowledge of resources such as foundation R .
directories, directories of government programs, etc.- ;
1] > Y ¢ - A4

Wt

- Demonstrating a . knowledge of fingpcial ﬁanagehent
(See Financial Manager) ’ ’

.~ - Demonstrate knowledge of proposal prepdration skills .
(See Researcher for related skills) - :

- - Demonstrate knowledge of techniques in preparing promotional -

materiads (See Public Relations for related skills) - .

- Demonstrate an understanding of the motivations and needs
: ‘ involved in contributing to a group, organization, or ptrogram
vt . and methods to build on these . -

- Administer a fund raising program, including:
r . \.‘

- Selecting or recruiting staff and workers '

. - Training others in fund raising techniques (See Traingg’
’ . ,for related skills)

=

- Determinesstmtegy *

- = belermine tarpel group . T .
P : ' -
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¢
"« = Making work assignments and monitoring progres§

- Setting and communicsting goal e
T - Coordinating multi-faceted'efforts', .

- Assessing. and reporting on progress

. ‘ i <
- Hodifying plans to meet chaﬂging circumstances
%, ' -f‘quse funds by selling a product.on service, inc;uding.- o N .
: ~ Selecting products Or services to sell which are apprOpriate
L to organization/agency image . _ L -
. ) - Selecting 'a clientele or target population ' " l~g\ o
- Research cost/benefit factors for alternative products, .-« B
, servfces, and delivery systehs (See Financial Manager) e
) - Planning and monitoring product or service delivery -

» - - Selecting and recruiting sales personnel__ . _ . v
. T - Training sales personnel - . P .
{ ’ . ) — . R

- Selecwing sifes, territories and/or locations for sales on thg I
basis of clientele, cost, etc. . *
.- Detgrmining if sales permits, leases, etc. will be needed R
- and obtainipg them. ' : oy
. .
- Planning and implementing methods to monitor personnel .
’ . _ money,, and materials (See Kinanciil Manager) .
- . \ - . . .
~ Planning and- implementing publicity for the product or" e
. service (See Public Relations) - - .
L4
o ~ Maintaining regoT s which will’ help others planning .
- similar sales {programs in tpe future. . - .
- Raising funds by staging. a spécial event, clud ff¥y: .- ’ %‘
. ’ - 3
‘ - Selacting the type of event which wil be'approptiate to .
: . organlzational/agency image
=L « . :
' - 1beciding if the event should be targeted to a specific L
’ clientele or to the general public ; s .

B o

- Determining the cost/benlifits o al€ernative types of events

- Planning and implementing publicity (Seé Public Relafions)

P

- Organizing a plan for staging the eveit T

- Selecting and . recruiting individuals to work gn various
* types of tasks and’ activities

. .

i . - ' “\ ) ’ -

' . P Y v —




Training staff and participan%i {See’ Trainer)
Obtaining and organizing materials s

LY
- Detefmining if permits and permission will be needed and
obtaining them T .

W‘
SeiEcting sites and’ "locations’ for .the event om the basis of
factors such as target_ popuiation, cost, etc.

14

Monitoring the work of staff - Lo -

-

: Keegling records _that will be of use to others p]adnning smilar
A -gb 1 events el .

>

-
Raise funds from government,, corporations, and/or, foundations ‘by:

. Researching .Jeoial 1nterests (Qotential funding sourceg (See Researchef

PreParing sroposal ’ . - ’ '\. ' v
CHF. & ’ .

-
Cont'acting ap;(fOpriate funding sour
- Promoting a proposa&pro_]ect, or special need

- Preparing reports whi'ch demonstrate organizations or. agency
accountabilit)' to the funding agency o
- . [} >

Raisewfunds from the public °t campaigrf -including.
S A

o o

- nning campaigp theme and organizational strategy
' “. Recruiting workers fy'different levels of responsibility
i and‘ different kinds~ of tasks . R

Y

-

‘I‘raining and motivating workers (See lrainer)' .

-‘; .= Prepare materials to-be used in the ‘ga'aign (See Pubfic Kelations)

J,i(""\am%\c;ring the progress of the campaign ] - ) > -

r' N N u.;ﬁ*

sRevising staffing -and strategy to deal witM-emergencies or
with tina equate public ,respon? T g g

Epeparing reports wh‘ich will of assistance"to
dthers planning similar campaigns in the futurg
f

3 s
. .

e , < /O ‘

list is not a compl,ete dcscriptioﬂ of thetskills which a ‘fund raiser

P
o

gcqui.r‘ed. The space below is provided for you_ to- li}t some of

compét'iencies- which you have,aiquired.
» S -, . Y ) ‘ »
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e .. * COUNSELOR = -~ * - o
) Counselors’ advise other people who are seekihg help and assistance

with a problem. Typically para-professional counselors are screeped and
trained prior to beginning work and they work under the supervisgion of )
a professional. Types of counseling responsibilities range from intake . -
screening or referral Yo career guidance to short or long term intensive

”- individual or roup therapy. .t e .
¥ & . ) ] . 3!‘ -
.- ? In ny .work as a coﬁnselor, I can: » )
“\ -, Describe the psycho? ical theories on whieh different; c‘ounseling approaches
" . . and techniques are baged . . )
* ¢ . ) N LIPS J ¢ e :’ e
." B - De}cribe the’ lgws whi pertaiti to para—.profeﬁsional counseling . ©e
- . * -~ Describe the - gal and ethical problems related to confidentiality- '
S . = Describe in depth articular counseling'’ approach and show how it can
» ’ be applied té various examplé, situations ) S . T LT
K - - Describe techniques of j:est ’admini‘tfatio fnterpretation of a
- part;icula«r test used .in counseling and o%} nce MPpttings . - -
P - Demonstf'aée ILstening skills by: * \‘ \ d , '
. - Describtng the qualit.ies which make an effective listener and
L' ‘providing examples T . - s
- . -. Descriﬂng;pproachesxfor determining if I have l'&ard v;hat the.. . « -
S ' client wanted me to hear . . .

v

»
I

- Déscribing .gpproaches for expanding -or li}.’l}xa‘ing the"fOcus.of the
discussion and the rationale fgr either ) .

» M
‘ o~ - Desq,ribe my short and long range objectives as a listener and
. descnibe how these objectives influence my lisr)ening approach
) - Describing techniaues gor giving 1istening feedl*k to the client .
no .~ .= Demonstrate 'skills used ‘in referral counseling by: . ; _f’ ® ;l :
R Describi&g the limitations of” iy eounseling skills . .-
’ v Describing my skills as a listener ('as abQ.‘E}) oo . '
. v Jo'\ ' ‘
‘A?: - Describing my skills in cris1s situstions (as below)~ - » ' 5
. ’ . T
- .. .= De!;cribj.ng methods of building refen'al resources . .
:‘&’. ) -- De m cons!derations and methods of using resources e{ffectively .
~ Degcribing approachgs for responding to pebple seeking assistance .
- b : for sbmeone, kise e . ! ‘
o e 2L . - o . P
. - Describing spec‘ial ski.l used in phone referra coqnseling "
. - :Describing approaches ) responding to peop1e s eking assistance
LT e e " for, themselves .. . . . .
t , N Descri&g methods of c1arifying and focusing o‘n\the referral needs .
: - Describing approaches foymaking the referrals and 'the raf.ionale
S S -+ «for each . .o * o, ' .
) ’ ' e DesZrﬁ)e te special skil«*ls needed for .the particula)-/!&eferral . N
‘ : situations in whi T work . » ' o .

»
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- - Demonstrate skills re ated to c1ient "in—take" or entrance interviewing, ‘
Screening or placeme by' ! . . . ’

- Describing what kind of information is helpful to the kind 34
-counseling done at the agency with which I have worked and why

L
\ ) - Describing methods of obtaining this information in both simple
and difficult cases N .
. - Desoribing methods of building c11ent confidence in the agency
e ) -"Describing methods for determining the urgency of the client's X
. ? concern(s) Coete
) - Use the skills of crisis-intervention, listening,'and referral . ’
. . . when appropriate “\ .
L - ~ ‘
o~ - Describing’ techniques for keeping the interview within the structure
of the in-take interview - , - -

. / i b
o ~ ~Demonstrate the skills needed in situations of crisis’ intervention by: oo

isis situations . )

- Descrlbing techniques for identifying

, -~ Describing techniques for pro-active dealing'with the people

" ~_~ surrounding the crlsis Tsituation

- Describing. re.wnse to different- kin
handled or know how handle

. (3

LY

N L
s of crisis #tuations ¥ have

>

. - -t Describing'my legaf\limitations in handling crlsis situations $
a2 - ~ (dealing with minors, medical restrictions,. confidentiality lads, etc.)

Describ1ng the factors to consider and prioritize in handling a
érisis situation , .

* &
W
1

Descrlbin 'the Special skills needed for the- particular crisis

) situations in.which T have worked (tescue squad, crisis telephone
oo ) service and/or center, poison center, drug center, flood and

-’ - disa%tér center, rape counseling center, etc ) .

- Describing techniques f8r dealing with people who are complicatlng
o) - » the crisis situatjon rather than aiding it A

.
. 3
t

.Demonstrate skills rélated to career or lifeiglanning guidance by
* ' - Descrthing methods of aptitude and interest assessment
.. . - Describing methods of value clarification

' - Describing approaches used to help a client expand conslderation v
of options and clarify options and alternatives

o~y - Describing possible approaches to décision making and tationale ‘for each
’ ‘ Y- Describing methods of dupport ‘with decision implementatlon and fbllow up

t < - Describing characteristics of situations dhich need to be ref
because they are beyond my- present skills .

-7 * = Describe reéburoes available to assist the client with the va;ious
{ . ' parts ‘of the process (assessing interests, determining alternatives,
S dectsion making, implementing, etc.)

el N --l ! v - ~ 3 ) .
2 -~ ’ ' RS ! =

.




- Denonstrate skills used as support for professional couns;ling by:

-1 Describing a particular exercise or technique and it's ’
y + appropriateness for use in professional counseling (group or -individual)

- Describe my- support responsibilities "and cgpabilities in the
L eling situation , ’

"2 Desi ribing the concerns of the particular settihg in which worked
. . aqd my, role in that setting

' Demonstrate skills used in intensiye?individual or group counseling or
therapy_/;;uations by. . R

////"/Describing my objectives in counseling and how I apply them
(both long and short term)

¥
¥

Describing the technigues I. use-and their rationale i
Describing the theoretic!! or conceptual basis for the techniques'I use

Pescribe the cies I use to assess the state ‘fmoticnal, physical, etc.)
,of the client - . .

Describe_the cues I use to.determine whéﬁ'Qo seek additional
professional: help or. serviceso .

+
Describing the Cues 1 use to determinerthe effectiveness of counseling

S Distinguiﬂhing betweed the ag’ropriatenesg and techniques of -
group and individual counseling . .

- Describing the particular cbncerns of the,counseling setting(s) where
I have wotRed (alcohol problem center, church family counseling, etc.)
and how they:affected my counseling‘experience ,

. 2
- Describe techpiques used -tg help the client haVe Qlosure or
inbegration at th€ end of the'cpunsel

- Demonstrate the skills'particular té co-leading‘d& leaﬂ%ng‘}roup,
counseling‘workshops gr on-going th’tapy'ses.ipns

.counseling group o

- Describing the cdnoerns articula3 ‘to 1eading. or co-leading a'
E i

Describing particulag tethn ques or. exercises used to accomplish
such possible goals as group sokidarity, group conflict resolutions,
-gelf disclosure: .within the group, etc. . “

Describegcues which h//p‘me to understand the group proqesses
and interaction S
G,
- ] ». . . *
° L 4 o

_Thig list is’not a co N desc}Iption of the skills which a.cqunselor

4
- N A .

may havé acquired, The space below is provided for you to list some of

t‘e other’ competencies which you have acquired
.
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YOUTH GROUP LEADER :
- '
- . v,
i >

N

A youth group leader devises and implements programs which help .young

people develop and learn.

In carrying out my work as a youth group leader, %édan:

» - ¢

- Ar;iculate-the philosophy of the organization or sponsaring group

~ - Describe how the components of the‘program relate to organizational

philosophy

- . - & .

- 'Demonstrate a knowledge of child growth and developpent

-~

- Demonstrate a knowigage of teaching methods and -materials
- (Specify .areas

v <
- Select activities which will help 'children learn desired skills
-amtatritudes — ‘ i ’ ‘ .

- Plan

a

-fouth group program, incluaing:

Demonstate a knowledge of theories of learning "

- - R ] ,
o v )

(3

-‘;Déternine the coét/effeétfveness of alternative program components ,
P4

! A
Defining program objectives

Involving group members in program planning ) e

. Selecting activities which will most efficiently lead to

meeting the program_ objectives® .

?

Selecting activities.which are most’ appropriate for the age,
background, and experience of grou members v

,Preparing program materials
De?!§mining the budget. for the progr
_Deciding-on methods to evaluaté the program ) -

-~

- Administer a youth program, including ..

Selecting and/or recruiting others for various responsibilities'

Training other adults as leaders ‘or agsistants (See Trainer)

Training- youth group members for leadership.roles within the
organization o ¢

Working with adult members., qﬂhthe supervising‘board or agency

Determining the effectivenéi% of various program components dn

‘ meeting organizational goals .

Asscssing the effectlveﬂcss of. otﬁef leaders
Organizing commlttees to carry oyt tasks

Keeping records of indivii.al and group progress

3
1

Keeping,budget and financial records

) . ' u ' .’ .
/. . ? ~ 44 \ - ‘ . -’&"




Coordinating activities of various groups

.Securing financial resources (See Fund Raiser)
a youth group, including A
Organizing and condueting meetings
Teaching . * N

~ games

- crafts

- music

- dance '

- interpersonal skills
- democratic processes
-Zaramatics\

- headh and safety

- art

- outdoor/camping skills
religion—

conservation g
homemaking
- citizenship

- other , (Specify .

Demonstrating a kmewledge and use of techniques and equipment
_specific to the organization's program .. :

Abiding by the organization's standards : \

Providing guidance and counseléng to young people as
appropriate (See Counseiing) . .

Using audio-visual equipment - K .

-

Demonstrating a knowledge of children's gemes

v

Storytelling, including demonstrating a knowledge of
children's literature -

Demonstrating a knowledge of safe procedures for children's
activities - -

’Demonstrating the ability to use appropriate techniques‘to
deal with interpers#hal conflicts '

Describing how youth groups serve as socializing agents

Y B -
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Aruitoxt provided by Eric
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This list is not 4 complete description of the skills which a youth

group leader may hage.acquirea. The space below-is provide& for you to

list some of fhe other competencies which you have acquired:

—4
AW - k
»
- < ~
— —— -
-
0 N L 4
[ . -
, L
5 k4 \‘ -
. L
{ -
. P . I3 . i L4 \
‘ -
.
I, .
L !
’
3 .
t
-
* = D ——
v - L]
’
-
¢ -
, )
' v
L - - "
* v
kg -~
h -
- «
. L4
. ' 4 . v
'
* - A
-
L 3 -
v
-
s
. 46 &
t “
' \
- g « '

e




»

1

' \J +
# Teach games, "crafts, songs, dances, interpersonal skills,

- =, Use proper safety precautions

' /GROUP LEADER FOR A YOUTH SERVENG ORGANIZATION

—— - v

- . .
. ) « Pl
\ N
M - -~ . .
v R
- ' -

Leading groups of young people for a youth'serving organization medns”

helping young ggoffje grow and develop withig‘ an organizational structure.

[

In carrying out my responsibility as a group leader for a youth serving
organization, I cani® " ) ~

\

- Plan and coordinate activities

- Sifuré resources, human and physical
- Provide counseling stérvices for young people, where applicable
- Organize comd(ttees to carry out tasks )

- Keep records of individual and group progress ‘ ’
-~ Prepare budgets and keep fin&ncial“recyrds

- Organize and conduct, meetinig - .

- Understand and deal with conflict .o

socialization, democratic process . ..

- Use audio-visual equipment ’ ‘ ’

- Abife by organization 8 standards fon»minors .

-

"~ Know and use techniques and equipment specific to the program

-

. ! .
This list is not a complete description of the skills which a group

leader for a youth serving organization may have acquiubd The space
Below is provided for you to list some of the other cbmpetencies which
you have ‘acquired: ’ L 4

v

y - ,“

v
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,z.‘. ~ A
k- R -t/N -~ MUSEUM STAEE ASSISTANT (DOCENT)TQ . ‘ d :
£ ..‘. a o . .- ’ - ' )
< . + « e, 0 ' —_—
. Staff assistants (docents) investigate, describe .and discuss museum exhibits
y with groupd of individuals to facilitate a better understanding what
“ is being séen. Docents may work in ar{ galleries or eymns; Histo 1
) . buildings, museums, reconstructions, §}~parks; in scienc¢ or natural
history museums; in zoos; or in parks. ~ g \
) - \
. As a staff assistant (docent), I can: - N
- o _ s > ' ~/
Plan and prepare a lecture-tour for children and/or adults
. = Translate information and facts to a level of dnderscaunding appropriate
to the background and experience of the audience P

]

/De;iver a lecture-tour without notes but following a suggested outline’

Modify the information given in a lecture-tour to suit children of .o
various ages » ’ —

3

. Develop and use techniques whién,arouse curiosity and provoke diséqssion
during the 1ecture-tour . o -

Demonstrate a knowledge ofland the ability to upe a 11brary and other
reference ' resourtes ‘

"Read the nature" of a group durlng the first 10 minutes of a lecture-
tour and modify the remainder of the lecgure-tour as appropriate . -

Know the criteria an which to judge a work of art

E - | Plan a lecture-tour to meet specified educational objectives

Know.the criteria on which to judge other lecturers °

Speak in public with confidence - !

Underatand and can use group dynamics

Understand and cart explaid the policies of the okganization or_ institution
- 'Demonstrate my knowledge of:: : , _

‘- Art' history
* ,f - - Art techniques - ‘ e
e - . United State history . A‘~//{ L
- World history .
_ - State and/or local history ' o .
- . ' . - - Plants ‘ L {
| -animals ‘ , - -

-

’
- Science

N, - Other areas (SpeEtfy - i v

v
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Describe methods of .investigaticn (see Researcher)’

Prepare mugeum support mqterials {see Public Relatjions)
Demonstrate my knowledge of teaching methods afd materials

Develop written materials for use in-lecture-tours
Use audio-visual materials in conjunction with lecture-toufs ’

Demonstrate -craft techniques .

Take papt in "living history" depictions/demonstrations . . .t
Explain the reason and purposes for museums, zbos, etc. &
Know how to care for living plants and/or animals which are'pa;ﬁ’gg" —

‘the collection .
o .

/
= Know how to care for and maintain the, materials and equipment in
the collection ‘

d EE
- - Develop and maintain a library of miterials relz$5nt to my lecture-tour
specialty )

- Train others to work as staff assistants‘(See Trainer) -~

-

- Work with members of the professional staff and/or with mgmbers of
* the supervising board .
) ,

This 1list is not a(omplete description of the skills which a museum

5 L
staff assistant may‘have acquired. The space below is provided for you .

"to list some of the other competencies which you have acquired:
) - L IS

- The project staff wish to thank Lois Raasch of the Art Institute of Chicago™

. and JoAnn Ludwig of the Chicago, Lincoln Park ioo,.for their helpful lists *
+ of skills for staff assistants which have been incorporated in these
materials. '
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MANAGER OF "HOME FINANCES ]

. . ]
) /
- !

+

—

' - 2 ! ie

L ) The manager of home finantes is concerned with the rqbponsible
- . allocation and mdnitoring of finances related ‘to home and/or family

o . management. ;
| ' . . ' {
. s

_As a mandger of home finances, I can: -/

~ \Rlan ahead and, set monetary goals '

- Budget existing funds ‘ N
. - —Maintain fgmily financial récords o .
e ;- » Demonstrate knowledge of the fundamentals of investment by explaining

which investments were made or considered and/why

- Demonstrate knowledge of the rationale fdr various kinds and amounts
of insurance by indicating which policies were obtained or considered

and why. (Health, Life, Tenant, Auto, ete.) - PR
L4 ..
.- Demonstrate my skills as a consumer or monitor of consumption by:
- - T - Buying ‘and using various products in the commercial market

! ‘ -~ Knowing the advantages and disadvantages of various kit;ag
utensils available for cooking, serving, and storing fo

o ‘ - : Knowing about different cleaning producte and tools --
: v how to do the-job most effectively and easily

i ; - Knowing about various patent medicines and sundry items --
- n when they are needed, how to determine which brand is the
’ . most effectiwve and economical, and how much to use of them

- Selecting good schools and ky owing about the comgunity .

,;;"/// - resou*;es which are available : : _ -

- Selecting and purchasing clothing which will be approprlate
and durable

- Detirmining which repairs are most appropriately and cost

_ " eff tively done by a professional Ve
- s Demonstrafe my. knowledge of laws which can effect family f1nances by e
. -} ribing "laws related to finances and, such circumstances
- death, divorce, child support, etc. : , &
- eribing bankruptcy laws and procedures o .
. - "Describing home/business laws and procedures ’
* . - Prepfring and defending income tax-returns in order to '
y ' maximize savings '
oy ’ ' - Describing social services legally available from the government-
_  or service agencies and the process of obtaining them.
- 'Demonstrate my knowledge of real estate by: ; »
-7 -~ Discussing the' (dis)advantages of (long and short range) buyiny,
- renting, condominium owning, etc.
- : - Evaluating a neighborhood's aporopriateness to family needs
—— '\_#'

» ' ,

' - 50
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- In evaluating-a real estate p by
_ ) v ' .-, . .
- Describing how to obtain information on taxes, loans, .
zoning, forecasted real estate charges, etc. /

-

~ . Discussing the relative importance of these faéibfél

-

v

This list is not a complete description of, the skills which a manager
of home finances may have acquired. - The space below }h prosided for-

you to list some of the other competencies which you have acquired: -
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HOME. NUTRIT LONIST . ’ °

A home nut;itionist is concerned with the responsible need assess-

" ment, planning, management and delivery of the nutritional aspects

of the home. !

-~

As a home nutritionist®'I can: . : -

- Demonstrate an understanding of the basic elements of nutrition by:
- Assessing the nutritional negds of the people and/or animals for
"whom~1 am responsmble nutritionalily. ) ’ ’ .
. = Describing the variations of notritional,needs relative to age, ' ¢

- eXercise,‘present,conditionl(overweight; average,’ underweight),

‘,metaboliém, etc. ) : : ‘%

] ' . .

-~ Describing alternative sources for meeting various nutritional -
requirements (vitamins, milk substitutes, etc.).

. %
- Describing symptoms of various nutritional'deficiencies or

excesses and their remedies (i e., weak- fingernails -vgelatin,i

v

poor night vision - lack of- vitamin A; tiredness resulting in

anemia -~ resulting from insufficient iron).. - ‘ .
- Desctng the\r)m«irﬂcations of the restricted diets of which
I am iliar. 2

#® _ Describingsthe uses to the body of various kinds of food or

properties of food groups (carbohydrates, fate, etc.).

. =, ’ ’
- - Demonstrate skills related to nutritional planning and cost’

-

|
. |
i ) R \ \
. |

|

~ Describing the relevant resources available to me or potentially . .

effectiveness-by:

available to me, i.e., available time (mine and others'),
,/ abilities, supplies (freezer, refrigerator, oven, mixers,
- utensils, storage space, e%t ) adﬂ money and. how they in~-

fluence my. ability to be effective.‘ ) .. T ’ L

~ Describing methods of dealing with a sudden reduction or T
i absence of any one or more of the above resources.
v - Descfibing ways of obtaining help from social servicsﬁagencies d

if my resources are limited, or suddenly reduced, or changed

-

by. emergency.

- bescribing long idnd shqrt range effects and goals:as théy '

relate to available resources.

1

»



- Describing the advantages and disadvantages of.buying in'bulk
or in-smaller quantities.- BT .
-- ‘Describing the various methods of storing and preserving uods
- ‘ . "
-~ Describing "the various methods of obtaining food. and their .

and their advahtages and disadvantages.

<;) advantages and disadvantages (growing one% own, co-ops, farmers
markets, specialty stores, large chain grocery stores).
- Describing the advantages and disadvantages of se}ecting foods .

at various stages of the preparation process (i.e., "raw" form,

semi-prepared, prepared, etc.). .

>

= Describing positive and ‘negative effects of specia1 diets with
_~ ‘which I am familiar. e

" . A - \
»

1

. .
Demonstrate skills associated with food preparation and storgge by: -
. [

Describing the methods I-have used to store various kinds of
oot «

food (canning, freezing, etc.).

1]

Describing the techniques I use in the preparation of unusual*

-foods {?;joods difficult to perfect (gOurmet foreign, exotic, etc.).
~« Describing-the particulat aspegts which ‘need to behconsidered in
. e - . -
preparing meals for various numbers of people, for people on

restricted diets, for people of different ages, or for~any'og?er

i situation in which particular‘conditions are ipvolved.( .

- Describing the unique properties of various food products, i.e.,

. Jeavening agents,ﬂpreserva;jwes, etc. o s

- Describing the safety precéutions'and/methods of deaiing{with .

emergencies which may occur_ during food preparation.
< _Describing the characterist1cs of a ‘well planned and prepared meal.
'~ Describing methods of determlning the meaning and corrective
procedures for various cooking conditions or prdblems .
- Describipg the proper procedures for usihg various food preparation

.

appliances, utensils, etc. . . - '_ . 'Q

I3

- Describing the meaning of terms used in cookbopks

quanttties fro‘\bne measurement system to another., o,

- Describing the characteristica of measurement nd'converting , L

-

3

2%

4




f food *other than ‘in restaixrqnts, fow

e while traveling or camping (dehy,drated foods, wild foods, etc. ).
Lre 0l - &

i 'p~ k ' ’ ‘ ‘ . J

U Demonstratp knowledge of# food- poisoning by dlscussing its causes,

4

symptoms and remedies. 'u_

.

A ’
¥ .' . - v

. g . . . El ‘
Demqnstrate my knowledge of’ laws related to nutrition including

qontent and - laws, health and, cleanliness laws, - etc.
I

" 3 .

. - r:. ..‘ * N ‘ / ‘ -, . )
. Thﬁlist s not a"cqrﬂlete description of the 'dkills which a home
) tmtfitioniet may have acquired. The-/epace belqw is wovided for you
. ~~tb list some g the other comﬁ\etencies which you have acquiréd' ‘

~

Aruitoxt provided by Eic:
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physical emot-iona_l, intellectu;l and’ moral needs of a child‘i#dffe'nent .t

'stages of develognient. In providing this care, the home c}1i care- .

?:aker must assess the child's needs, identify thé appropriate care andg,_ :

o

implement such care.within the .finahcial, spa¢ial and temporal limita- .
tions Of Ehe parti’cular setting within which the child resides.’ ’ o

- * *
¥ -
> ] 7 » < ) - a . l -~
. . . .

o v , . )

o L - 4 7a ’ ? - . .

v - B « . s

_“AB a & ¢hild care-taker, I ean:, . v L oo
‘ . “a N

.= Ildentify. the nutrﬂional néeds of a child (see 'Home Nutritionist),

- .

iacluding: AP D . .o DU
- Selecting among alternate, liquid diets for an ifRant (ﬁnother)'

]

.5( - milk,- animal milk formulae, vegetable mi,lk formulae) v Y "

‘ - ‘Determining when to add solid ‘foods to-'a child's diet,’ including
) consulting Sit‘ medical and péramedical personnel’ regarding | -
nutritional needﬁ ; al i
- Devising ways of helpihg the- older cﬁ,ld ‘deal with the limyations ’

P * of a special diet when that is necessar&,

-

[l

. .,a (4 s - f ) @
- Py ! . 7 : . R . . ’

. - Tde{ifying and provide ‘arsafe stimulating env’imnm t for a. child .
ine udmg RN iy v . ; - o ! ..
- -Provﬂ!ing safe bedding 'for an infant. . o & et .

*¢

- P;oviding stimulating play envirom;ent appropr‘iate 'forﬁe- . s

school child. ’ of i . ( t i

- Teaching ‘school age children hov;. to identify safe play areas. .

- Purchasing or maki‘g_‘materials to develop a child's intellectual

) and phy51ca1 growth, - ,._ .o . . ! \,_'

Teachfng the clild games and actiyities, approoriate to~her/his ‘age
fiterests. \, -
ffective use of medical services for the child including
- Consulting doct? regarding preventat;.ve medicirﬁ,:iend im- '
munizations, et _— i ) T,

6btaini‘g emergency medical services Wwhen, neéessaty. T
< Detemining
deciding

extent”of ‘pubfic medical facﬂities and S

ten it is appropria{e to" use them. - \

-

LY

)\- o
] -
Lod
N
a '."

- . . *
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.. . 3,[!_ ! . ".,"r..‘ .
HOME .CleLD CARE-TAKER ’ . L4 : '-‘ e .
. e - & . " A .
Tl - . = . . % . o
The home - child care-takér is 1esponsib1e for providing}er' the y, . \

Fl




- . ) . . .

A o
- .t - - e
. N .

Z .«Ja, - Identify and select appropriate educational enVironments, including
X S, - Cboosing appropriate day .care facilities when needed ) "
. ' v C- Choosing appropriate pre-school facilities when needed
éjr * jt.. ' Consulting with teachers regarding the child 8 educationaI ”
;f C e . ) . development. _ - . A . . .
s . . d . " . - & . S . . o
}:f ) . .- Identify and provide appropriate clethipg for 'a child at different ; T
-é;, . ) '_ . stages of developmént (see Home Clothing and Textile Specialist),
- . ' incheding: ‘ — _\;y/f oo { A T
.. . . .. - Identifying appropriate plothing fer different seasons.
% ' ’ : . Identifying -and providing app riate clotbing when"moving to
,: - ot different climates . - : L ‘ L
= o -_-Identifying other factors tp ¥onsgider in clothing selection
-t i ", :'.. N Qgrowth rate, fabric durabi!ity,ﬂetc.). > ’ ! .
RO
aull " ~ . Identify resources in the community which can -be used to augment
’ j: : L ’ , séhool’and phe—;chgol actiuities, including:; ? ‘
" - playground facilities - : o . -7
. ' ",',. ',‘?;"' ’ s art, craft,.wo-r_kshops . . . ) > S
PP . - - dance and(music programs .
‘ . “ ) . . ~— speprts programs - / T - ) ] " ) ‘ '
S g :"‘ - youth groups (religlouﬁ scouting, ete.) . ,”;
: Lol i ;I : Identify resourCes in the commun1ty w‘}ch may be utilized to improve o .
. ‘ 'the !iving copditions for: the child, inc g, . . )
) : - Con’sumer senvices (such as. d'Taper service ‘nur&m service, counsel-
™ ing- programs, etc. ) o ‘ - -
. ) ?ublic services (such as‘ KfDC Medicaid food stamps) . T
"; el Direct benefit to the child (such as:, diaper_servi , medicaid
Lo " food stamps,. Big Brofher, etcl). . f‘ . ‘
.‘ , Indirect benefit td the child (such as‘vkéounseling services, - ) ,
. ' "~ ’ Parents—without—Partners, etc.). . L ~f “ o
¢ e . L . - i . 6 .
P - . ) " .

% - Recognize and treat'childhood diseases, including

LS Identifying such diseases and describing their symptoms.
re . .-
: , -,

g




- Determining what imﬂ.ﬂiatg remedy is needed ’ N

. Determining whether to.consult with a doctor.
-~ Describigg’ books wﬁich are helpful resources,in dealing with childhood

diseases, - y
- Describing ,emergency p*ocedures for. various conditions.
AN :'q

. Identify emotiopal' disturbances or learni’g difficultiegkip a child ' .
 Which needs proﬁessional treatment or added attentton and obtain n

14 -

appropriate consultative advice,
L 2

- . %t .
\ 3 N . & . .. N ,‘

A 0 ~ - \-/
Provide legal, moral'and-ethical guidan tor a child, appropriate .,

to the‘childfﬁ age, inclhding: S .. ',
- Familiarizing a child with laws which may affect her/him.

- Familiarizingp,a child with todes of moral conductlaeemed;’ N »
. \ ’ »

appropriate by the parent. ' Lt h ' Y
s Devising ways of helping a child to take reéponsibility for 3 A .
his/her behayias, St , | AR -

- Devising ways 6f helping a child to reoogniza the coneequences
of alternative behaviors. . .

, .
- 'Devising'ways'of’helping a child to mecognize the patterns of o

behavior, appearance, etc. ,'which are accepted by society "

and to assist the child in determining personal responses

to these Qatterns (respect fqr elders, etiquette, social

amenities, iMplicit dress codes,- etc.). ' .

- Determiging and desgribing means of incorporating the interpersonal

. qualities which I value into the relationship which I have
' -’.' ey, -
with a child M : .

- Devising ways of helping a child to express his/her emotions -

in ayceptaBle‘ways ‘

- DeScribing my approach to punishment 4nd reinforcen t of a !

”child s behavior and discuss the basis for this approach. .o

- .

b

Demonstrate my understanding* t‘hei special needs of 2 child

with a,physical or emotional handicap, of a gifted child of a .

child in a single parent home, of a child of a highly transient

¢ family, etc , including si-g T -

7 ' .
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N 1 . * . ‘
H
. . . ) -
_ ' ‘
; / [ * ‘. . .
- physi%:al needs . £ 2
- » -
. " ™ N 2 . -
. <. emotimnal needs . - - ' ‘ ’ - .
. . - ’ - . » . -
- educational needs R : - . .
. ‘ N ’ ~ < * -

‘ 3 v ) .
- Démorh‘grate ny understandmg of the special needs of @ child who ‘has

¢ +

a sudden change in ﬁis or her environment, such as-death qf a_ close .

friend ‘or re’lati f dition of" a new family gxember (infant or aged),
o~ divorce of paffents, etc. X . S N
' .- Describe ways i develop to meet the above special needs.: _ i
. A4 N % . - ] i . o i -
, : T Te
R A . > . a
« T ] . »
. . - N @ ~ .

This list 1is not a‘complete description of the skills which a home chiId

‘ care—taker may have acquiréd. . The space below is pﬂavmed for you to
_ list: somé&fthe other competgncies which you.ﬁave acquired
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. " "HOME DECORATOR .\ND MAINTAINER Y A

f 7. . N h . Ve . .o~ ~ é B <
: N ’ ‘ '

e A ‘hoie decotator and maintainer plans and executes home decorating
> 4 '

. 1deaé dnd is reéponsible for the proper care of the }wme.

As a home @oorator and maintainer, I can:

<

'

'

“

¢

¢
[ e}

P

-

.

Denonstrate my knowledge of the textile aspects of the home (see
Home Clothing and Textile Specialist). ‘ ’
- -

:
v w
e ’ ey

Demonérate my knowledge of the properties of wood, including:

listing the similarities and differences between various/ kinds ‘

v

~of wood ,

- gelecting different kinds and qualities of wood for different "

~

purposes .

-
[]

. identifying diffaeren ‘woods =~ =

refinishing different woods . T K/ cL

L4 * . ~ 1
., . . ’ a0t >

Demohstrate my knowledge and skills in 'c:ar‘pentry', intluding: -
pro?r use and maintenance of tpols. ttsed' in éarp_ehtry ‘
designi.g carpentry projects . .

execusing carpentry pro;jects , T~

repa g wood products LT C

Demonstrate my knowledge dgd skills in home maintenanoe and

.
N
. ® . '
\ ' .
. -
. . . s
. . . .

~ : . f

-+ -

repair, including:

systems in the home. e

- ’ -

diagnosing problems in th

. ?
- systems ‘in the home. -

! . . systems in “the’ home. .,

- managing the overall,mainteqa} e of the home incll‘xding

- assessi?@ what needs to ba E{one.

2

-

@

.

o
Y

b

.

Al

preveriting problems in the plumbing,, eiectrian,;-and ‘heating

lumbing, '“ej.éctri\c'al and heating .

determining the costs and time involved, 1ncluding the con-
sequences of postponing the p,OJect. o . -
prioritize tasks. ‘ - ﬁg C A
determin® which tasks I can do. Lo .

select.pcople to mae other repairs .

‘N

. ) - explain my legal recourse iF re pairs are made poorly-or impnoperly

H

fails to keep the buildingy adequately maintaineds

>

. explaiu my legal recourse if the ouner of the’ ‘dwelling 1 rent

.58 . '. .

-,

LI

~
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. :— - Selecting products w

f; t : . ) I
39 s .
. /
14 3 ¢ o ! - ¢ G( . { 4
. — I‘_ \ ‘ * *
Demonstrate my knowledge of cr,ative home decorating, including -

- Analyzing the' physical elements to be COnsidered in decorating
B (J ’
a room (ceiling height windows electric socken.placement, etc.).
toalyzig

decorating (use by children, aged * or handicapped, c1eaning and ‘.

the non—physicaleelements to be considefed in home

preservation of decor, flexibility, etc.).

- Analyzing ~the resources currently avallable (exist!%g furniture, )
‘carpeting, accessorigs, etc.).
- Determin ng possible changes or additions and the consequences

of each, . -

f’escribing the effects'of colors in home decorating (wall colory
' +

contrasing/complementary coloxs, etc.).

K}

- Describing ways that colors, designs, mirrors, etc. cgh,be used

to alter room appearance. .

the above tonsiderations. .

‘Research products or materials o which I am unfamiliar.
- . » A
e . , .‘ . - "' .

Manage yaryd andfa’r'den" care (see Home Horticulturist).
‘e ’- ’ , s v

’ ) '
. -

’ Maintain, diagnose problems, and repairiiotorlzed equipment ({awn

»
mower. automobile etc. ), or electric applicances (blender, toaster,

. lamps, ete.). -

p—
‘

- Prevent conditions which increase the potential for fire-or other
=

hazardous situations (worn wiring, spilled flammable liquids,

L

., crowded stairs,etc.). ‘- * - ) s : ,

g ’ . ¥ ‘

L)

-  Prepare my family to handle various emergencies which may occur

(tornqdo, fire, hurricane etc.).

~

P
\ v -

t

This list is~not a conplete description of'the skills which a home .

decorator ‘and maintalner may have acquifed The space below is provided

—

for you to list some-.of the otheracompetencies which you have acquired:




HOME CLOTHING AND TEXTILE SPECIALIST-
.- N 1

’
-

A home clothing and textile spwcialist is responsible for plaﬁning,

'proﬁiding, and caring for wearing apparel (fabric, fur, jewelry, etc.)

.

and ‘textile products found in the home (curtainir slipcovers, wall hanﬁ—

-

ings, etc.). - -

' 4
.

&’ R ! Y
. N ¥ ' '
— As. a home chtEing’ahd'textile specialist, I can: - -
.- y_
Demonstrate knowledge of the properties of vagious kinds of -fabrics

and materials used in the home or for wearing apparel by'describing'
- Care and mafhtenance properties (cleaning, wear,.vulnerability tO»
stains or heat, etc ) ’ oA
Piiahilicy and structure
Differences in method of production
Relative costs

Terms used to describe {hese matarials or their properties

' ¢ .
Analyze the weatf‘g app:¥é1 needs of people tdking into conside{;tion
such factors’as age, figure, size, budget,~kina and level of activities,

fashion, and individual differences and interests.

. -

r 3

Demonstrates skills used in producing elothing or home textile

-

. products by: 4 » -

)

- Using pafterns, 'according to accepted’sﬁiiaafds, to make’ clothing

or other home textile productp . - - -:. . B

“

Making altgtﬁtions of patterns o merging two or moreé pat;erns .

.« 4

to‘make clgthing or other home textile products.

7

Creating my own patterns from which to make clothing or other

L}
1 . ig .o

home textile products. ’

‘ Describing proper use and maintenarice of tools and equipment

. used in textile construction (sewing machine, loom, etc.).
Deécribing the process 1 use to create, design,.and implement
a téxtile related idea. - . ' .
Using a variety of different techniques in my specialty (em-
6roidering, leather work, tailoring, spinning, weaving, macrame,

‘knitting, crotheting, upholqtering, etc.).




- List and explain terms used in my speciaity area (warp, skein, bias,

- Showing bow different fibérq produce different ‘effects.
- Describing ways of dei:ermin-ing the kind of results which occur

when different techni.ques,‘cplors and materials are combined. ° / .

L Ce
- Demonstrate skills and knowledge related to paintenance of weanng .

apparel and home textile products including: o !

—_ - -~
Describing prqper-cleaning-or preserving procedures. *

Describing procedures for altering, mending, and/or remodeling.-

\Y)

5y, :

Describing sterage considerations. = ~

flat fell seam, etc.).

7 1

PRS-

- Discuss the history of my specialty, and describe'how'thethogs.and
materials havs changéd. . —_
g ‘ ’ . ’ . . )

- Identify the/techn;que, period, and origm of various textlle and/
.or clothing samples. - ¢ oo

\
|
|
|
. o . . . {‘
|
|

. . e

.This list is not a éo'mplste deS\rtt.ion of the skills which a home

clothing and textile specialist mdy have acquired. The space below is

grovided for you to list# of the other competencies which you . .

have acquired: .
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HOME HORTICULTURIST, . - oy

.
4 - . R

*

A home horticulturist 'is concerned with :he practical aspects of

gro&ing (procuring, planting, maintenance, etc.) of trees, fruits,

//vegetables, Ylowers, and ornamental p1ants. )

As a home horticulturist, I can: S .

-
-

Demonstrate my knowledge of the envirenmental: influences which
i <

effect -plant growth bys | .
- Describing the properties of various kinds of sdil including:
" - how to test the soil N

- how to change soil properties . 4 . o

~ the kind of plants which need or, provide various soil properties

3

~ how to improve soil drainage ot preverit erosiOn

- - how to get assistance with soil problems K

[

4

"~ how to mix fertrilizers approprlately
- how to prepare compost or alter the soi1 properties organicélly

- how 'to prepare soil prior to planting ) s,

hd '

- how to maintaln soil after the growing season - if outdoors

»

- an explanation of any toold frequently used in_ soil work ~ .
- Descriping methods of providing an optimum.env;ronment for the

various kinds of plants I grow (moisture in the air, 1ighting,

-

temperature, etc. ). o : R
«
- Describlng methods of protecting plants from the adverse effects of

environmental ianuences.whlch I can't a1ter.
- . - ., «

A L] ' -

Demonstrate my knowledge of the,bielogical functioning of plants by:

- Naming all the parts of various kinds of plants and the function

Y

they serve for the plant. A ', -

-

-~ Describing the process by which a plant gets its nourishment.

.

- Describing the process of,regeneration for various kinds of plangs.
~ Describing the classification system used in ordering plants into
roups. . : '
* clk . L ae
Demonstrate my knowledge of planting and transplanting procedures by:
- Describing ‘the considerations and techniques involved with
transporting and transplanting a plant,_tzee,ietc., and the

.special care to be taken following transplanting. —

' .
- . - .

»

- . |




] o . - s s o
e : I
,' - - -Describing.the qualities of & plant te be considered prior to
“ . " 4 purchasing or.transplanting. S ] id

~ Describing the growing season of various plants and how to
determine when and where to plant seeds or seedlings. ’

‘Pescribing how I select between varieties of plants or seeds

available to me. ° o ’ ' :
,‘ly ' - Demonstrate planting techniques,
A - Selecting containers appropriate for varlous types of
“ . ornamental and/or indoor plants. ' - -
v .

—_— .
- Demonstrate my knowledge of hazards effectlng plants and how to

. o remedy them by: ‘ .
- Describing the differences between animals and insects whlch

- are harmful to the plants I grow and those which™ ‘directly or

@ O indir€ctly help the plants I grow (bees and cross polllnation,
’ lady bugs which eat, aphids which eat leaves, atc.).
- Describing.methods of detecting and diagnosing plant damage‘. :
- Describing-the organic ot inorganic methods of preventing danage

to plants from insects. o

- pescribing the various methods of weed control.

- Describing the methoeds which I use to prevent plant damage

- due to animals. - .

' - Describing the cost effectiveness aspects of the various methods

)

(I described above.

- Describing the résources available to me to obtain assistance
. .

. with these kinds of problems.
- Describing and,explaining any«tools 6r materials used in pest

L. or yweed contrbl. .
, - -

o A

o Demonstrate my knowledge of plant maintenance by: -

- Describing how I arrange my resources to allow fds optimum

1 . . plant maintenance.

- Describing the cues which I use to diagnose a need for a change in
maintenance procedures and how I proceed to test my dlabnosls.
- Descrlbing the care that.various plants need for optimum growth.

" * N ~ - Pl
‘ - Describing the coggerns to be cowsidered in harvesting.

r
.
o 3 | -
‘ E(‘
~ X
JAFuitext provid: c

-~ ’ ‘ ' 4




Demonstrate my knowledgelsf a particﬁiar method or part of a ' "
method’ of growing or caring for plants (organic gardening,

' creat}ng hybrids, etc.).

[
©

"Demonstrate my indepth knowledgé of a particular kin& of plant

and its care.

t

4

Demonstrate knowledge of harvesting vegetables, fruits, and flowers.

s

Demonstrate my knowledge of the proper care for plant prodicts
*‘(fTowers once they have been cut; vegetables once they's been’

harvested).

+

\
8

Demoﬁstrate knowledgé_an& techniqﬁes of ﬁlant pruning?
- facilitatingﬂgrowgh and/or flowering

- seasonally % L i

. aftef transplanting

for ornamental effects
&
’

. . .
. This 11;} is not a.complete’description of the skills which a home
horticulturist may have aca&ired. The space below is provided for

you to list some of the other competencrqé~which you havq acqutred

&
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d .MENUTES: Conference-oﬁ.Accredfting the €ompetencies Acquired by Women from
The¥r Domestic and Volunteer Work Experience

March 17-18, 1975 : J B

:
. .
:
.
. . ‘ »
’ * N

Monday - March 17 ’ . g .o

EVENING SESSION  ~ - .. .. . - .

-/ ' R . - . . .

Guest Speakers: John Vallef, Directot, College-Level Placement & °*
Equivalency Program, CAEL Assembly Activities .

Tom Donlon

.
- . -

/!
- “ s \. , -

- ‘o

- = -
\

. . ) - -

Participants: Sister ‘Margaret Burke, Barat College '
: .. % . Mary Jo Clark, Educational Testing Service
. ’ Anita Cleveland, Mercer University in Atlanta

Pauline Connell, Winona State College
Ruth Ekstrom, Educational Testing Service
Guadalupe Hernandez-Gutiexrez, $an Jose City College -
, Abigail Harris, Education TEsting Service -
Judith Homer, Salem Collegk <
: ‘Marlaine Lockheed, Educatdonal Testiﬁg Serviqe
Msgilyﬂ Wiener, Northeaste%h\ggiversity 5

¢

E : ,
. John'Val}ey\- Historical Framework of Assessing.Non—Traditional Learning N

~

.

In 1974, Educational Testing Service and a group of American colleges .
and universities received funding frgm the Carnegie Corxporationm of New York for
the establishment of a system called Cooperative Assessment of Experiential
Learning (CAEL). The three main comppnents of the project consisted of:

1

. 1) surveying and development of assessment methods that .
- . ’ are appropriate for experiential 1earning, ' .

. . 2) validation of these methods,ﬁand )
3) optimum utilization of the outcomes of the project

o N
The organization vgg&clés proposed to accomplish these tasks were a small
task force of institutions working actively with Eddcatianal Testing Service-
and a much 1arger consortium of 1nstitutions (CAEL Assembly) through which
to try out new methods and disseminate project inférmation. . . <

\ 4

~
Aftar review of availaBYe literature and an 1nventory of existing programs,
four priority work areas were established - .

,

folio development

*a t ¢

. S §) a];ejsment techniques for 1ﬁ£erpersona1 skills,
3) means of assessment of work experience, and

N 2) p

4) dse of expert judgemEnt in assessment . ,

ERIC- . - g6




»

.

-
H4
t > . N '
‘In addition, twenty university site projects were funded- through CAEL -  *
‘to investigate particular aspects of assessing non-traditional learning. - Toe
. Specific expected products vere_ defined and are being evaluated. "/

+ In May the CAEL A38embly will meet in New Orleans "to review the work
done in the fourwpriority areas and to continue working in these areas through
‘the use of Deve lopmental 'l‘ask Workshops .

- i l -
Tom-Donlon -’éaxpple Focus: l‘nterpe;:SOnal Sk}lls Appraisal P o : s
. . - - . ' » . :
 J

Tom Donlon picked up where John Valley left off by focusing on one of th(
, four priority areas defined by CAEL: assessment of interpersonal skills.
" The Task Force to deal with this area began by attempting to defime competenq
levels in ‘interpergonal skills. This was eventually accomplished by usin s
,the categorjies defined by the Dié\ionary of Dccupational Titles as a stargmt
point from which to devise eleven skill clus'ter.s.

The Task Force then concentrated on a compendium of assessment techniques
and how each technique could be used in appraisal of integersonal skills,

The techniques discussed were: - B
- .
1. checklist of elements of the experienée * e
" 2. autobiographical statement
' 3. letters of redmmendation . ' “
s . 4, interview ' .
5. ' expert judggment ratings ) R
6. topical< essay ' “' ) '
7. tests . ' . ‘ '
’ 8. simulations ' | J \ '
- 9. grouﬁiscu&sions (leadea:less) g . . -
e .\ 10. work sauples ‘ o 'g . -

11. content analyeis (e.g,, minutes of &n organization)

Discussion followed on the appropriateness of using these various techniques.
A concern which emerged and became the focus for giscussion was the process
of linking the experience to a particular course or academic area. -
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. . % Prcblems+dn. AccreditTﬂgt}h@ ‘Competen?:ies"Acquired
..‘, \ - s by Homen -from Their .Domestic -Yo'lunteer Work Experience* . ~

“. =9 ] ]

4
]

" ' ‘\ ‘@ P

£ . A ‘ MarohlS 1975‘ ) ’é,' e
g . -,' . ,-’-3’ <. o7 Conference Paz;ticipants T ~ .
\ w [N o - Vs [ e .
A'v _ - * - , . . L ] , / X ‘ .
0 ‘Lynn Brooks, Adelphi, University\ . S | ¢ ."
. Winifred, Brown, New York cfy Mayor's Voluntary Action Center . \ Yo
’_ " Sister Margaret Burke, Barat College , 0 o ) )
" _+. , Mary Jo Glark, Educational Testing Service. e .
Anita Cleveland Mercer University in Atlaﬁta : : : .
o \, Pauriid’e Connell, Winoma State Colhge % A T '( .
) Ruth Ekstrom, Educational Testing Service oLt -,
; C o Guadalupe Hemandez-Gutierrez,svSan Jose City Gollege ) |
) " Abigail Harris, Educational Tésting Service . . ¢
Judith Homer, Salem e . L e e
- ' Marlaine Lockheed, Edu¢#ional Testing Servica . T o
. Joan Mansfield, Association of*Junior Leagues . e ‘ . $
' " John McGarraghy, New York State Education Department- ..~  * . .
\ Elizabeth Olson,“American_National Red -Cross 4 SRR < . .
Caro} Stoe}, Fund for. ghe Improvement of,Postsecondary Education .
« , Marilyn Wiener, Northeastern University . - . ‘. )
’ 9:30 a-m. ¢ Disc'&sion: ‘A Framework for Conceptualizing Domestic and Vo'lunt.eer
- - « ‘Competencies: A Three umensi»on'al Taxonomy ) \ -
™~ ) e .- LY
_“* t. ,As an :Lntroduct:lon to this discnssior'the c,pllege, representatives \
were asked to indicate the po%tion of theit respectfve schools in b
' . ‘ * - L )
/\/ L ,regard to the relewance of gkills atquired by women in domestic and .
- volun!eer work. I}sc ssitn followed in wpich Northeastern »{ Winona -
Y
T é . State Collegé and Adelphi UniVersity representatives .responded
oo o '\ that' their schosls would. grant credit fon ce'rtaiﬁ experig.nces. *’I'he I
= . '_ i - necessity‘of thor&éi‘\documentation of thveoréexperience by the A
- + A 4 v L.
. wozneft requesting crédit was tressed Although Barat College daés .
* not yet grant gredit for work . experience Sister Marga.r.et Burke AR
-7 ' ‘ - 2 .
. . i suggested that, gkills acquired. and certait experiences would provide
.;} al . X
! s 3 fertile base for indé’en%ent study cpurses. In th;l.s type of course, R
- b Y
) - the woman would be given the opportunity te build.upon s,kills 'acquire_d !
- s . ) . . g A -
-* ’ - . . . .
- iﬁ exploring an area of her interest. _ ! .
) .* These notes were prepared by Mary Ellen Caro, an undergraduate intern from -
* the College of St. Elizabeth, as part -of her field experience in, sociology
' at Educational Testing Service, under the sponsorship of Dr. Lockheed and -
. .Dr. Ekstrom, N S, . , ¢
. \)‘ (' Nal N . M . 68 - Rl
B s R . ’ . . . - SN R PP
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are as fol,ldws. things people, ideas, hea1th,. education, justice, )
- . «

‘

- ©

In response' té T iscussi,on, the representatives" ,from ‘the

,. .

vario‘us volunteer group,s eub{;sed the need to make the
eri

~

tes within th: organization

4

voLunteer aw of her\e:@

as being. a learning experience and, 2)\a part oi oomminity

mp rovement .

"

Moving from this °point, the three dimensional takonotty of ‘the

e . o« )
competencies acquired women from domestic and volunteer

work was presented. The folloging dimensions were lzi.s-ted: .

1) setting of the activity, 2) the function of the activity,

and 3) the medium of the acti'vity. Or‘auizing these dimensiorrs

"into a cubical figure displaying ten inst,1tutiona1 settings

-
- °

and possibie three functions, adminis*i‘on, socializétidn, and
‘& 4 - N ’ - [
service that may be performed within these settings, the college -

e «

- representatives were afked to indicate which of settings, types

- ,~‘
«

of-\fugctions, and medium of the ‘unctions they viewed as ;ﬁ)tential'

-

arqas for college credit. The ten institutional settings identified

o

N L

\ 4

citizenship, recreation, social welfare, civic and “communlty’ action,

- religion, politics, and home. Although there appeared to .be some

t
4

confusion on the part of college participants about “re}atlon .
’ . .

between setting and its* pa.rticular functiOn areas o po:enfial

-
.
N
»

B B

" credit were listed', - - o o . ..

) .-

The- ar%as«i suggested by the vagious collegé' rep%esentati es are as
) . ! : ) e £ o .

follows: S ‘ § '
1) recreation
2) social service
3) civic community
4) political .
5) health. S
6) religion
7) ¢ommunication

F4
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10:15 a.m.

-

v

. these nurses could be viewed as potential ax:,ea\s for cqQllege cre'di,t.\'

-

+

” \ .
in' the confererice.

”

Ir& the area of health Sr. Margaret Burke, Barat College mentioned ; -

. -4
th,e numbgr of school nurses returning to college in tesponse, to ' '
« ¥ Y

state legislaﬁ requiring a bachelor degree. The experience ‘of

) N ’ :

The problem of granting credit in an area which there is not a - - . \}

. - . - . . . ; . “

Hepartment present,such as health, was raised. The suggestion was “"
4 . ]

made that evaluators from these departmeuts in other collegec and |

\ ’ ° -

. . . |

universities be used to evaluate™ experiences, - "1

] . . N %fJ.',

» SUMMARY , the initial discussion of competencies acquired -by women

iy 0
in domestic and volunteer experiences suggested that the college N

. -

replisentatives certainly View certain experiences aa potential

P 4
credit but there exist certain college concerns regarding the .

. 8 . .

grdnting o_f credit. These concerns were-discusse__d further later T

) ' .

0-/.' . . " v X * . -
Some Current Approaches t ccredi~ting Women 8 Prior Learning d
1) Adelphi-Lynn Brooks, 2) Northeastern-Marilyn Wiener, and'3) Winona
State=Pauline Connell ‘. ‘ - . .

»
» -
b

e ) . ? .
SRR A T

. At fRis point, three current approaches to accrediting experience .

.

were discussed. They will be sumapged.hriefl'y. .

c.
‘ . i R .,

1) Adelphi Universﬁ.ty - . @ , . . )
LR ~ s .,

&creditation’of,’women 8 prior learning .is given in two areas - ,

i4 El
- 3

1)\1‘ife -1‘e{arnijug, experience gained iN ,non-structured, course such as -
‘ T e - - .- - k
¥ I ] . T - . - .
vo'lyunteer,work, or 2) nmori~cqllege courses - structuredfcourses given .
) ~ . . ¢
. . &1' N - 4/
throug'h fn-servicee training or institutional'settings involving

eVgluation and academic standards. . 4 e

g

'This acc;editation is carried out through a program, ABLE in

'
.

opetation at Ade}phi ca11ed ‘Unilversirzy,Coll,ege. At present, eigbt

hundred students are part’of University C’Qtilege which has its ow%

’
- ¢ -
. .

requirements and.classes. I'his coIle.g ‘functions se_parately from | - =~
’ . . . N
- A - ’ [ '3 »~ ~ ‘
n‘l . g ’/'(J()‘q .‘ . . ,’ ,

- P . . . 4 N
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10"
.

a

Adelphi Dniversity, although upon completion of & program leading,
'.

v,
-’

S

to thé bachelor 8 degree through bniversity College, a 'student

"

\

* " receives the’ldel.phi University di%oma

.

. - school,. while'anabling the stude'nt

.-learning ‘in.n

| documentation by the student.

. do cumegygion of
S 4

“The stu.yﬁe’nt enrqlls\t\hrough the University College, for a’'
Y # ’

total of 'six credips, but attends only one class period of three
™~

'-N

hours per weelk. .’l'he remainder‘ of the:c_redits are applied to

Je ¢ v o
:I.ndependent work on the p\N— of the student. Thus, teaching
T
time amounts to three hours, wh‘ile _the' student pays for si{

;IOUIS. Th; Jfinancial benefit of programs such as_ these to a
A /] -‘ . L e

university are ‘essential to their existeec

1lr
“Innovative pro-

i v v

le

cedures such as’ “this alleviate? fu:ther f'inancial burden of the
to & inde‘pendent work \

There arg it
’ - college courses of#he University College. 7

’

Credit received through "l fe learning or non-college° courses'ma_'y

’
¢ v

ndt be acce'pted by other depantments. Also, if gi‘aduate ‘or

,- » -

medical schwl‘.t Adelphi is a future goal of the st\dent, the

general r&uirements of the University mst be met. , Lyna .

.
¢ i

school that have completed thelr undergraduate wotk through the

0

. ABLE program, and- also met general requirements of the lalaer

. v o, ~ , .
univergity. Momy > . . -
. -

At Aclelphi Univérsity, the pracess’ of obtaining cr dit is a

sys te

1

'*f
j? caveats associated with acc’rediting life o
J-

.

' ‘Btooks cited two examples ‘of students accepted to law and medfcal

one, involving paid evaluat.ionxnd requiring thor‘ough

¢ ‘
To réceive non-col],eg course credit, S

L e’ -

experienCe is necessary. A portﬁolio of tlﬁs
- P Y

material is sent to an evaluator fr

'_ to an Qubaide evaluator if the area is ﬂot covergd&by instxgction

-

‘ ‘.

I

The evaluator is paid $25 per evaluatioﬂ_é

. 71 ' ] .

at Adelphi.

- L. s

an *éppropriate-‘ department, or:

-

?hereKis
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no charge to the Btudent for the evaluation, and therE'is no limit

. .

-
»

.of the number of credits accepted. T ' T N

. \ 7 .

o~ To obtain 'credit for life—learning, tﬁe,student registers for ° .

? s

‘a WOrkshop (fee required) in which she is taught to categorize'

- her experience‘{nto specific areas. ‘At the end of the workshop,c
the student presents.a portfolio {or evaluatioh, iﬁdicating the
) 4 \ ’ o, Y .
number,of credits‘desired. ,Theresie an appeal opti%n avaflable
. .

to the student if she disagrees with the number of credits

- he ¥

recefyed. A limit of thirty credﬁs can, be granted for life- - S -

> -+
'

le.rnin’. Lyan Brooks stressed the role of counseling in aidipg

e » -

the:student to maximize her prior. learning experience. !

» . .
. R - . "~ . .
' .

i . . [ s

.2)‘Northeasterh'University .
. -7 .
Non-college exberdenge is granted credit to those students
-‘ »

pa\ficipating in' programs leadlng to the bachelor's degree in liberal

arts through the University‘ﬁollege.' A. limit of sixteen hours can , J

be credited Univeqpity College grants the same .«degree as the larger

ﬁ“ﬁ
= )—;Lf:ﬂk‘

. g_ %
Qniversity. N “*“ : . |
‘" \ . |

"The., student must petition the. chairman of the related departments

« - ]

for credit. The final decision for credit is Left to the chairman

. -‘ t -

and consult!hts. Only matriculated students with forty earned credits

.
.

. ? A B . . .
T axe permitted !q petition fo,r_credit.’ SR » ' v
, L . C Vo v
’ _-: ‘ ." . Co- . . : " ‘ R
B . . . ‘/-: v "i"’.f’a' . : —:’ ' o ‘ ”;‘
\‘ 3) Winona State College ' '“? o . L \
t . b 4 ) Tl . ' ‘ = * .’Q‘! A - ":lﬂ " ’
., . Utilizing staté.funds, Winona S%ate maintains’an Ekternal s g
— * . ‘ L . A - ‘-'y

Studiés Program recognizing credic. gaxned from:- 1).bife-work

- S
,. experienge and, 2) informal‘experiencei S:udeita partic;pating - { - f
| . in this program are requixed to julfill general requirementa and jf’ .
doing 8o, receive the’ same degree as those students fiot ‘partici- ; e
N pating in theuprogram: " d ' .]2:3 .:f"_. T . B J'
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. Through offlces located Jboth.6n ‘and off campus, a student

. . pg\citioning for, cﬁedit may submit. her application and portfolio.

€. . »

. IR Included in the portfolio must be documentation of t,he‘experience

and -a biograuucal sketch of the agplicant:h Instructors e

¥

Ty '?; qva].uate the portfolio at xio cost,” Credit‘can .be eameq in the -

i, . following three divisions:’ \ v _ ) L

. i 1) structured courses’ : . S

= ' L 2) general subject areé?, e.8., law enforcement’

fi ’ 3) general ®lective category
; - , L . ( . 1

"IN SUMMARY., collegés: and universities currently accrediting women's

LI 4

pri-or learning stressed: l) the responsibility of student in .

preparing a thorough portfolv of her exper'fence, and 2) the need -

¢ .

of CQmpetent counseling maximizing the eXperience ,of .the worlan, ‘ b

‘ -

.
' )
[N ’\ - e -
N - | 2 - - ) ! "

. ¢ '
. , T,
.

11:30 a.m. 'Some_ Curren Agproaches to Training and Evaluating VolunteerstA ( .. |
: ' 1) Winifred ¥rown 2) Joan Mansfield, kN Betty Olson a'ld 4) John |
McGarraghy > _— ‘

, L Moving from the pergpegtive.of the university representatives, /'

. v volunteer representatives were -asked to describe their 4pprdaches in o
. . B - - &

training and evalyating volunteers. Joan Mansfield, representing : .

. . NS R .
. the Association of Junior Leagues, discussed their aim of establishing, .

. national standhrds. In orieiting the volunteer vorker to her ,

.

I4 L] » .‘
’ .
. : experience, training and service to the community were btressed o .t ! ‘
T . .
i ,(,E'f.:r‘rent. concerns of the Junior. Leagues involve the developmbnt of -
. ¥ 4’" ) ) l
L. sstructured training for’their \‘olunteers through institutes &amf ., |
| 4 '. L - o ' > x.: P ' ‘:E. . ) . ) \':\. vt : L
. . - courses. . ’ ) Con . -
’ T . Betty Olson, represe'nting the American Red Crose, described the e .
('t‘ in-se‘rﬁjice training avatlable to volynteer.s offthe Rec‘Cross.. Ittth‘”t o

f I . . 5
. . ‘ . 4 L} 4
1. .’ ’ . : . B .
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C - : '.. institutiodal st“a:,nd,g_rds‘» ) -\
A . ' ‘ ) - .

.
.

.- -7-
- . .

current concem i,s asking thé indiv.idaul volunteet to identify ‘
N t q ’~ - » -
““ . specific lea»n\;ng goals and to develop a thorough portfolio of her

- E v

etperience. ) ! o - . o : ‘ : =

~ - P

]

o

-2 v
. ' Winif!'ed Brown, of the New York City Mayor' s Vol;mtary Action . .

\
- Center, focused attention\on the need to develdp a list of competencies {

¢ v A &

aqquired by women in volunteer and domestic work.

-8 —

-

s

‘Representing the New York State Education Department John

- -

HcGarraghy presented an example of an evalua‘ of competencies of -

a VOlunteer experience performed by the Office of ¥oncollegiate
X,

Sponsored Instruction. This office serves to evaluate structured

N b
ﬂtrunmg expérience in terims of college crediv. While it is utilized
&

N

2t moatly, by businesses, this evaluation can, be extended to volunte‘hr

.

mmjzations~ Credit revnnendation,‘rs made—only in\e*-lim.:ing

5 which have soecific_ objectives and mechanisms for:

e_va/luating the pXogram. . ,e

4

k4

At thig poi't Itweugsion ended as the conference recessed for

.

o 'luh'ch. ’ ‘ . .

. »

\ =
: :

l College Concerns Regafding' the Crediting of Prior Learning
. . .
. ’ " Dr. Lockheed presenhed the following college concerns reggding

~

o crejd;lting and asked the representatives to respond ‘
}.'“" o Loty e
. " . 1) The conée'rn_ for maintaining academic excellence and , ',

o ' P

' ]

-
-~

LY

e . 2) The economic disincentive for'acc‘rediting prior learning

3y Faculty desire to ‘maintain c'ontrol over curriculum

4) Fear that accrediting women's rron—rork cOmpetencies will /;

. sult in a percept:hn that their degree 1s inferior to¥ .
t * . » -

men's degrees. _ . ' : )

(S
-\
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*5) .The concern that this practice will encoﬁrag’e more
| ’ non-traditlenal stuﬂents to return ;o college and’
. thus @ider the quality . 3 undergradu.ate experience‘.\
6) Difficulty in establishing uniform evaluation standards »
* 7) Opinions, of stete aﬁd regional accrediting associations .

8) - Lack of volunteef training, supervision and evaluation N\

A\ d

-9)  The concern that'theory is as important as actual experience
4 w 4 t
_10) The concern over effMcient administrative funcgioning
("nitty-gritty") <
‘ \ N [ '

-

In response to this list of eoncerns, the college and university

_representatives were in consensus that the economic conc%;ng of

- ’,colleges and universities were the strongest. The point that

~

-

p
crediting of women's prior learning must prove to be beneficial

- to'the scliool wasgstressed. If accrediting leads to increased

enrollments, a college will be moxe apt to favor some form of

-

. ) . . . .
accrediting program. k . .

In'tegms of siecific ancerns,_Guadalupe_Hernapdez-Gutierrez of
. -

San Jose City Tollege pointed out the problem faced by a 1unlo;"

~

college in granting credit for prlbr.learniﬂg. The 'student receiving

credft for prior learning who.intende to Eomplete her degree at a

L]

'four-year college yill face a possible difficulty in Lransferring

these credits. It vould be’ gecessary for the Junior college , ::)
' :

partictpating in- accreditation to work with a four-year college.

L

Pauline Connell, Wlnona Sta!! College, deecribed the expectations .

’ . . 2 y - * § .
that are placed on gz student taking an equivaleficy test.* It h}s -"A v -

been felt that .the student should pass the“test with an "A" ‘in order

r ~

- . ' . .
to receive credit, whereas the stydent taking a structured course

;eeefbes credit in passing with .marks that could Have been lower.

.
’

‘e * - - ‘_’:, " . ' .
75 : : , ;
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At Adelphi, there is an economic concern thég»by'accieditfng

. . &
certain experiences’ there will bé a subseguent, loss of students in

» - . - .

courses, since theigpaccrediting reﬁlaces these courses.  Lynn
Broeks raised an important consideration:~ Are the students which
receive credit for prior learning students already enrolled in the

college or are these students men or women who would never come

po college if this program’did not exist? Lo '
. . L. - ' -\
Sr. Margaret Burke of Barat College focused on the role of the

?
small college and its concern in accrediting prior learning.- In
a small college, experimentation with a program éGEﬁ as this is
, . . ‘
impoé%iblf. .There is not the same dégpgee of flexibility as is
J ,

available to a dniversity having an enrollment of ten thousand .
L : - '
students and commensurgte faculty. \

One of the greatest concerns involved in accrediting prior s

- LY
learning involves the following decisionsi -

1) The college must decide if the Qccrgditing program is
to be.a perpherial part of the larger college

community, or if it will be

'2) A program integrated with the college community

\

Marilyn WiSher of Northeastern Uniqprhity pointed out the enroll~

ment incentive §rquhg about by an accrediting prqéram. Judith —

Homer expregsed a concert that the poﬁential student be assured that

LY

her education wouldwnot bf inferior to that of the student in the
traditional program, -

&

N - . te EF . —
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-Some Possible Approaches tothe Accrediting of Women's Life Expérience

‘poftfolio, the college representatives were asked to inN¥icate

Northeastern. Stressing the relation of -this experience to actual

. *

, 210 - » .

b H -
- -

- .

IN SUMHARY it 1is clearly evident from the responses of, the college
representative\\that economic considerations and academig standards
of excellence rank’ high among the greatest concerns of colleges in
accepting accreditring programs. If these concerns were adequately

met, the college repfesentative would welcome a prog for accredi-~
\ 4

tatiop of women's prior learning. -
Competepcies N . i ‘v

4 '

48 r
The final discussion of this conference focused ' on;ossible

approaches to accrediting women's life experiente competencies,

The conference psrticipants werg presented with a sample report

of a volunteer worker who applied to California State University
oy )

for credit for her prior experiences. \Qgper reading the sample
) .

whether credit could concievably be given for the experiences
contained in tn) report. In working for the volunteer agency, ~

Y
Y

this volunteer professional demonstrated skill and achievement
in organization, administration, research, training, and communi- '
cation.in developing a Call For Action program at broadcasting

station KABL. ‘ . S

In response te this. portfolio, all collegiate representatives

* currently involved with accrediting prograis agreed that credit for

. this experierice’could be given, although further documentation would

be requfred. Specific approaches are as fotlows:

subject rather than competency, Marilyn Wiener estimated a possible r

16 credits for this’gxperience with the following potential breakdown!
‘ A F N ° , f
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zlcredits - Social organization
4 credits - Public Relations
4 credits-- area of drugs, alcohol

t

Further documentation was seen as negessary for complete evaluation.

Winona State: Pauline Connell viewed the porfoiio inm light'of
1 . . . . . .
actual course requirements and estimated ‘a potential twelve’

3 . . .
tredits for ghis work experience.

~
T

/

Barat College: Although no accreditation prqgfah exist;,;

~

Margaret Burke could seé a potential six credits for this work

experience. Four credits could be éiven in the éreaﬂof urban -
. Eeo

studies, while two credits could be given for /a practicum.

- ‘ . ‘

‘'Adelphi Univarsity: Lynn Brobké’n;;ed that this portfolio was

-

a good beginning; but further clarification would be necessary.

-

Mereer University: Anita Cleveland estimated a potential twenty

credits in quarter hours for these experiences. The area in

which credit would be received would be independent study

7 /7
within the .corresponding dgpartment.
The actual res;lls of this student's petition were as follows: .

ten hours credit in the area of General Studies'QAntingent on the

.

- «

portfolio and a subsequent paper. N ' -
N

N

Focusing on the voluntee_rgoup representatives, Dr. Lockheed

asked the participants to indicate if their organizetion could ®

o

pr;vfazg:imilai portfolios for «heir members. The various

;volun;ier ren:esentatives e :esse& the lack of-a definlte outline
. -

explaining how to write\a ;:j:>bttq’gn;-what §9 include: L o

In preparing an outliné/;or a volunteer agency, the following

-

- requirements for developing a pqrtfolio were Listed: ,

1. Clear definition of the field % activity, good outline
2. Specificity‘yf skills and methodology
3. Presentation of product or results

'1(
J

.,k
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" In addition.to utilizing a cdmprehenbiVe outline, the necéss;ty?

of contacting the right person at the college was stressed. It
- L . - . - -
was emphasized that a college contact person such .as Adult Education
’ ’ ¢

® ’

: . [ £ A 3 ‘x < . -
. Director must be viewed as an advocate of the potential student. .
. ¢ . be v PR

IN CONCLUSION, the conference focused Qn the prdblems in accrediiigg
¢ ) - ; L. . -
the competencies acquired by women fyom their domestic and volunteer

work experience by exaqiniﬂg the perspectives of‘the colleges and

universities and volunteer organizhtions. The concerns of colleges

in accredi%ing prior learning were explored in light of economics,

é,i N , .
J academic standards, amd other factors. In discussing the role of

»

"the volunteer organization in helping the voluiteer formulate

documentation of her experiences, it became apparent that there, 18’

.

‘-

e '

a need for the develoﬁment of outlines for use in training volunteers

to organize their experience for potential credit evaluation.
\ : .
N
. \ :

.
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mgraphy of References Related to Volunteerism
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ACTION. and the Buréau of thg Censdus. S'u‘rvey of volunteer work —-- current
population survey, Washington, D.C.: U.S. Government Printing Office,.

v1974. .
o . e - [ ’ .
ACTION — High School Stud_e,nt Volunteors Phshingtou, D C.: U.s. Govern-
) ment Print‘ing Office, 1972. (#5600-0005) - <~ \

'ACTION — National Student Volimteer Program. .Plamning by Objectives
‘A”Manoal for People whd Work with Student Volunteer Programs.

T -

& Washington, D.C.: ACTION Pamphlet, 197#, 4000.15. N
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program descriptions and training materials." Washington, D.C.
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. Washington,- D.C.:. U.S. Department of Labor/Manpov’ver Administration, ’
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-
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7
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1970. & et . C
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University Volunteer Administration, 1970, 4(3), 1-8.
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" Association of Junior Leagues' of America, Imc. ' Ttaining, program, and
_planning materidls. New Ydrk: Assg:iation of Junior Leagues- of
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' Admipistration, 1969, 3(3), -29, - oL

-

'Katkin,\s., .Z:tnnnerman, V., and Roéenthal, J. Development of a volunteer
. therapist after-care program. Paper presentéd at the Americgn
Pgychological Assotiation annual meeting, 1974,

-

-~

‘Kitzmiller, V.M., and Ottinger, R. Citizen Action: 'Vital Force for
. Ghange. Washington, D.C.: Center for a Volyntary Society, 191, -
~ . - ) ] ,

« a Y
. ., . .
4o - . ‘ :
. . y
Ay ’ -
. . A . .
.

- . i'
. 8‘} * , »

. N -~ - . -
o . . ‘ . b L

. > . . N . * - N ., ) -
/ . . B » ) . .




-l Kraus, E.A. Prof*sionals and volunteers. A rolé comparis)on. Volunteér

K ‘,_ ég‘ministration, 19675 1(1), 10-17. ‘ ! - ‘ . .

L . Lgague of W‘en Voters of the United States, Program information and’ "
‘. ‘ C suggestions and training. materials. Washington, p.C League . ,
.. L of Women Voters of the Unit.ed States, 1971—74 ’

lkgr, H. WomenL Wor!, and VolmteérLg Boston. ‘Beacon ‘Press,'l974.
. . R YN
<y .- Handel R Political woman, , Public ‘role and personal challenges. ' .
. N fne ie Quarterly, 22(3), 1974-1-5 . . s
" T " M:u;laukee County. Welfare R!ghts Organization& Welfare Mothens Speak Out
O - Popdew Yorlb' W. W. Nort.on.and s Inc 5 1972, - . R
4

- T .National Center for Voluntamy Action Program. Descriptions, porfolios,
- traipning materials, and other-eenter publications.o Was’hington, D.C.: )
: National. Center for Voluntary~ A;'.tion, 1970-75. .
. ' W oo - .
. Lyo- National SchooBVolunteer Program Description of activities and )
o . * ‘training tips. Los Angelas National School Volunteer Program, .

4

. Tcg, 1974.° ., - ,
’ ol . oot L ] M .o
! s . Naylor, B/H. Volusteers Today: Finfing, Training and Working with Them. -

- ’ ' New York’: Associated lcress, 1967. N
. .. e A PR IR

N

o

+ Neal, A.R. Perfotmance evaluation of Volunteers. Volunteér Administration,

, LT 53y, 20-2.° C ., ¥ . S
‘1} . . . : . A
. Nemy, . Now attacks volunteerism - But og(é}fally to its defense. "a
S B ' New Ydrk Times, L-41 Friday, Juneﬂ 1974. S

NOW Wouien and' Volunt!eerism Task Force. Volunteerism, Shat Its All" About. ‘

-

) T National Organization of Wonfen, 1974. . ® .

L 0Pinkus, R.B., and'Knrn, 3 H. (The preprofessional option:’ An ’alte‘native‘
- “ : to graduate work k in psychdlogy. American ‘Psychologist, 1973, _2_9_(_8),
L t . .7\1.0-7\18. @ B /‘ ‘ :‘ -
‘Shishkoff, M.M Cou‘n eling matyre wamen for careers. Jou% of the * ’
. National Association of Woﬁen, Deans, Administrators, nd Counselors,
1973, 36(0), 1713177. . -y : - .

v

s ’ ) . ., * 0. ‘ . s
Smith, D. H Voluntary Action Research 1974. ; Lexington, Mass.: '.Lexingtoh .

Books 1974. . . . T .

-

Smith D.H. (Ed. ) Volpntary Action ReSearch 1973.‘ Lexington, Mass.: .

s 4 ;‘}'»'
.

S Le}ington‘hooks; 19 , ) S T
) ) e ." ’

.
t\ L ey
o N




1 . ¢

o - . ‘ . . . v
. . 4 .
. . s - . . @
. ‘
f

v ‘ »
N b

Smith, D.H. Future trends in re:sgarch on voluntary actio"n.. Inter-
}‘ . gational Associations, August-September, 1972, 397-399.

*y
S'mitﬁ._D.H. Tyi:es of volunteers and volun-teerism.' Volunteer .Admini-
stration, 1971, 6(3), %-10. - ' ’ . ' L

Sténzel, A.K., and- Feeney, H.M. Volunteer Trainipg and Development, a .
New York: Seabury Press, Inc., 1968. ) : :

. " S
. ® gynergist — The Journal of ACTION's National Student Volunteer Program, »
© T T 1974, 3(2). : :

- ) . . ¢

" Theodore, A. Integrating the volunteer role into the college curriculum: :

Iy ~
¥ ] » An experiment. Volunteer Administration, 1970, 4(4), 14-18. -
3 - i~i: N rs l. ’ R T R ) .
Tringo, J. Research needs in volunteer activity. Volunteer Adminis¥¥ation,
. .1967’ _];(2), 7-130 - ! " v :
. N . . h . , A 5 , -] -
e a United Hospital Fund. Program descriptions and training materials. ,
il 7 o« New York: United Hospital Mind of New iprk, 1974. oot "
. . ) - ’ . LN N ) , .t , R . \
© " Umiversity Year for Agtion. Summary rerjﬁts, c!ampus contact listings, =
- program highlights, bgckg{ound information, guidelines, and an
" evaluation of ‘the program. Aashington, D.C.: ACTION, 1971-74.
L .. / . )
) Voluntarism and-America's Future: Conference Report,.February, 1972
> Washington, Q.C.,: Center‘ for a Voluntary Society, 1972. :
“ ~ . B ’ ' ¢ * . ' * 4%
<4 - « Wedel, T.0. Volunteer gﬁ-vicgs coondinators in the seventies. - S
Volunteer:Administration, 1971, 5(1), 12-14. ° —- .,
Wiser, B. The use of volunteers in courts in Nortbh- Carolina® A survey... =
. Volunteer training project sponsored by the Depfafb.nen!: of Sociology ¢ .
and Anthropology gnd the Urban Affairs and Community Services Center, . °
o, - North Qaro,lln[a State University, and .a grant from Title I of the ’
e " . Omnibus, Crime Gontrol and Safe Streéts Act of 1968-NC. -
Women in Community Service, In‘c. Descriptions of the organizations and-its- «
activities. Washjngton, D.C.tT Women in Community Service, Inc., 1974, *
. : s .
- : + . ;: Y 3 N
) . Women's Opportunities Center. ‘Dgscriptions‘'of activities, methods of ' )
Coe ‘. assessment, and program highlights. Irvine, Ca.: University - o oy
, ) i of California Extension, W . o . N . - o i
‘O RS Working with Volunteers. ﬁashingto'n, D.C.: Adult Education Association a .. ‘
: MRS of the United #$tatts of America,,.1356. » LN P L \

L] ¥ . ¢ »
a . -

@
«




Additional References Refiewed Since the Completion of Task A
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Appéndix D ‘

- - Nabional Womep ) Political Cgucus . -

- i Lincoln Park - ‘Zoologicg Society. ‘
- . - A
Voluntary A.ction Centers - Eugene Oregon, Salt Lake CiQyT Utah;
\ - B . .

] _ Boulcbr Colorado Lansing,, Michigan . v .o
i St. Lawrence Hos*al Community Mental Health Center_ s
Ri'ght to Read ' _
: Women ‘s'Info'rmation' Center - Puebio, Colorado B ,
. National A'ssociation of, Banlc‘Women '

Pl
©

National Qouncil of Jewish Women \/ ’ '

Women‘s Opportunity Center - Irvine, Californi a

a—Part-ners, Incorporated - Boulder, Colorado . )
Butler Hospi.t:al - 'Providence, gnode Island : L: EES U‘
Ax‘nerican' Assdciavion of University -Women - ? _ '
N ) National_ Info-rmation Lenter on Volunteerism ‘ ) . g
‘ P -, . -

Alliancé for .Volunteerism 2 sNote The project has d member oni ithe

i(

3 Aliiance g Task F'o,rce on Educatlpn é , 2
. Y
. <« ., .
K American Soci,ety of Directors .of Volunt‘eer Sesvice . 3
. ? - A
'I’he Women s’ Instiguté’ . ’ L

- B . = c

Frest;o (Ca-lifOrnia) Cpmmunity Council = Child Care Needs Committee

-

P Literacy Volunteers of New York 'St_ate .
. P . . -~ . . . - . ° .
SOcial Se‘rvice Board of North Dakota . \
. 4 £ . . » l' . . .
California Hospital Association ) .
13 : ‘ - ' ' . - ﬁ &=
West Central (korgia Regignal Hospital : Y
L : \ : :
. %Leape of wOmen Voters - Idah‘ . P )
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Coflege Site Visits: Adiri?c‘;‘fy ‘)ard Colleges
. Y a,

"

December 2, 1974 - San Jose City College: Dr. Thomas Gonzales, Dean of'

.

Instruction: General and Transfer Education.,

L]

credit which tranifer to the state college system. The college ?edeives

,its funding from the lécal public school district on an average daily attendance “
o .

... . ETS met with fthe Dean of Instruction: general and transfer~education.

, - as well as.wi

-
women's teentry‘intb:higher education., . (— .
DF; Gonzales had only recegtly‘been appoizzfi/ﬁp his position and was

S . ‘ ) ’ N
newly arrived ffom Colorade. He expressed intefest ip the area of competency
s L€ )

PRRN

.

based education but felt that thefe.was faculty‘nesistence"to its imple- o

(’_‘-‘\& mentation, as it was'itei\a: a threat to job seci&ity gnd as difficult to

_) achieve. Credit for prior earning is not easily acquired. Although a
student may "challenge" a'class and take a test to be:exen;ted“fron further
_.qattendance:.tnie practice is not enccuraged. ‘A stude§t4may challenge a cldss~

only afterrauccedsfully ccmpleting gz,ynits. -




] w . -
L4 g ‘ ‘-. — .
v " ) N o ° *
” ¥ . " :— - * *
- . ‘- . P .,7‘ 1
. " ETS met with representatives from the Women's RehEhtry Program, the

b

‘ Hb-en in Transition program and the Retired Re-Entry program,

to discuas the

problems involved in accrediting the competencies acquired_from prior expsri-

Q
ence in general Questionnafres were. distributed to be filled out by some "

@n

) students' about six students were contacted directly

»
~ao

. e
-

It was reported that both the WREP and the WIT programs Attracted

‘
students, with over 450 applications received for the 45,places availégle

‘in the WREP. ) ) = - .
* Other Contacts: - ! ‘ . ' d .

1) Guadalupe Hernandez-Gutierrez, Ditector, Women 8 Re-Entry Program,
. 2) Gloria Bramin, Assistant Director Wbmen 8 Re-Entry Progfam
3) Jean Grabiec, Director Women in Transition program, von

- 4) Joan Moore, Director, Retired Reentry program. S
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December 5, 197{2- Mills College: Dr. Roussel S..u'gent;, Dean of the Faculty.

Milis College is 2 small private liberal arts college for women with a
*. dtudent enrc;ll'i{_nent of over 1,000 and 3 full-time faculty of over 100 in-

structors. The cbllege offers both undergraduate.and grad‘uate degrees, and ’
‘financed largely from tuition and endowment. . C .

ETS met with Dr. éargent and Dr. Robert Wei‘t/, the president of the

collegé, to discuss - issues of accrediting tﬁe. competencies women acquire

from domestic and volunteer work. Both educators expressed-concern over the

.

growing number of older women on the ’Millls' campus (over 152 of the under-

graduates are returning studentg) and were reluctant to engage in amy

activity which brought more older women on the campus wi‘thoﬁt further study

,of the oﬁ\sequenceaof such action. ‘ - -

1.

- , N 3 . . }
While there exist mechanisms at the college to, accredit prior learning,

such as the CLEP, students are not encouragéd to obtain credit in th}g way. ?“

A meeting with a nu.mger of #eturnipg women students revealed that the students

felt that little they had learned previously had much relevance *to thé‘
S : ¥ =

college courSes. The school 1is not at a ssnterested in competenty ‘basad
- . ¢ ‘ .

education, and jthe students concurred. Qu ionné‘ires were distributed to

7 be completed by the women students. .
/P b oo X

w

Other Coptacts:

1) Chris Schoonover, Director, ,C‘aréer anli L‘ife Planning Center .
. '2) Lee’ Mimr.mow, Educat ional i?olicy‘ Commit tee )
‘;' 3) Beth O’Néill, I?ea}d.of,Admissvions '
; 4) Alletlnr Wendt,, Prgfessor of English. .
5) Edna. Miﬁ‘?rxeil, Professgr of Child Dsei'r‘eldpmenf:

’

4

-

£ 3

-




i~

¢ prior learning.

versity without walls.

Y
v

December 9, 1974 — University of Minnesota:

Dr. A. J. Linck, Acting Associate

. o , . -
Vice President of Atademic Administration. |, - ‘ .

.

A’ﬁniversity of Minnesota is a large public undergraduate and grsduate
¢ : . .

institution with over 50,000 students enrolled. The college receives i{s
i . u4.

funding from the state %und from students' tuition} tuition covers apfroximately

25% of the cost of ipstruction.

ETS met with Dr. A. J. Linck, Acting Associate Vice'President for Academic

AdminiBtration and Dr. S. M. Clark, Acting Assistant Vice President foraAca- <
‘; '. .
*demic Administration, to discuss the general issue of accrediting the compe- '

»

tencies acquired from prior experience. In this regard ‘the CLEP is used o T
and encourageadand other prpgrams in the cailege are supportive of accrediting

ETS met with the director of admissions, the directorvof S
¥ :

. ) R ' M . v . .
_ the continuing education and extension couhseling service, the director of ( £

‘the office for special 1earning opportunities and the director, of.fhé uni- A ii

Qbestionnaires were left with the4director of the . 3’
continuing education'and extension counseling service to be filled out qy

her. students. In general, there are n\nepags mechanisms for acquiring credit . ,

” 5
" ‘J; v - * &
fer prior learning at*the University. “l;a; . C S .
' o / ."'“t‘,‘ = o ) ' ‘ .
Other,Contacts:' EREE o . . v .
1) Jim Preus, Director of ssidns . o

\ 2) Vera M. Schletzer, Direct T of Continuing Education éhd Extension '

Coungeling . ot v, ]
3) Donald Myrvik, Director foice for Speoial Learning Opportunities o -
/- s 4) Jeff Johnson, Dfrectdt University Without Walls . oL
" . . : W ‘
! . ! ¢ ’.“ . * ' .
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December 10, 1974 - Winpna State College: Pauline Connell, “Advisor Coordfator
. — — 7

&

AN .
- -
N R -

External StudiesiPrjgram. .

Winona State College is a public four—year institution offering both * e

terminal two- and four-year degrees, ‘ag. well as some graduate degrees. of
the total enrollment, 400 students are"in externel_studies. The school 1is

“§inanced on a state matching tuition basis with no reimbursement made for.

- . [

accrediting prior learning. l . / N

- ' .
The process for accrediting prior|learning involves initial counseling °
with an advisor who helps the student, p&epare a vita and portfolio of his or
. g . - N .- .
her accomplishments. This portfolio is reviewed by the advisor and recommen<
. ~ .o . N )
dations, é’r gen‘eral or specific course credit is made. #The recommendations

are reviewed. by a team of faculty (liberal arts, social sciences, physical -—’

4
g , “

sciences)'.and are either approved as recommended or is modified epecific . .

instrugtors mav be requested to verify a student's claim of competence. .Some -
B . '.
volunteer] wotk done by women has been accredited. -

’ ‘
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. December 12, 1974 - Barat Collége: Sr. Margaret Burke, President, ° o |
- - . . . .
Barat-College is a small, liberal arts college for women; 1¢® has
X historical ties ‘with the Catholic Church although it is now independent from *
; + & .
. . religious affiliation. Approximately 800 students are, enrolled with 260 .

. e
being older women returning to school. The students are from upper income '

ke

-

homes. The college receives funds from the stdte but 1is mogily‘financqh
. . . ’

. . Y
through tuition, ° ' . B S -
ETS met with the director of continuing'edutation and ‘the academic * .
dean, They indicated that the large percentage of older yomen'students' . L. .
were qausing some tension in the school, especially jnsofar-as the older )
students were hore career oriented and were more serious about their gchooling. ' /
v ‘ ® . '
They were not &nterested in receiving credit for their prior experience but
rather were attending college. in ordexr to acquire new information and training. .. }
Twenty such older women students;were interviewed and given quegtionnaires
to complete. Most of.the'women were not interested in receiving credit for..
. Lo ) & ;. :\ -
. prior learning. . - ’ . . . ‘ N A,
. . | . ; Al
Other Contacts: ' . . i 7 » ’ o
. . o -~
E 2 .
1) sr. Mg;guerite Cleary, Director of Continuing Edueation
2) Don Hollenhorst, Academic Dean . - S ‘
. . 3)‘Nancy Alessi, Profess‘ of Child Development ’ -
- ™ . ’ i? -
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, January 16, 1975 - Northeastern University: <“Kenneth Ballou, Deap of University .

‘ College. , ) B

' ' . LI ) * L.

Northeastem is a large urban private univer?ity enrolling gver 22, 000

’a .
E9

o~

. R
. students. University College the gegment of the Un)versity which providg v ]
s ralit} : - e
,gart-time day and evenini prog‘ramS for mature adults,..has an enrollment of*

2 B approximately 12,000 students and a fac'ulty of approximately 800. Tﬂls. o

. . E™

porfﬂof Nor‘*stern offers both asdociate and‘bachelors degrees as we11 .

} B
) et

. ° as a number. of profes'sional certificatioﬁ‘ programs.. The inst“ituti'on'is,

PO financed'primarily from tti.tions and endo\:rmen,t. o T e s B
. .o t . Lo " “ e

Dean Ballou stated that approximately 5({00 women are enrolled in A ’,

- (‘p “f - .

.
University College. There appear to be two distinct groups of women students:

S .
’ (1) working women who take classes pﬂmarily in the evening, and (2) sub
) N ! ‘ ‘ ’ 4 )
. " housewives who are usually enrolled in the Adult Day progréms'. Among this o
. } . , ki A ) - 6 s ’ -

.+ -latter group, Dean Ballou has n‘ced a recent change in motivation. Whereas,
R | R i ! .

formerly most of these suburban women wanted to complete their cgllege education

-
i o

. "for status reasons, they are now much more career oriented! s
v i ~ : I

- .
’ . 4 ) .

’

T ow . Northeastern provides ctedit for prioriexperience' under certain coptrols.
The CLEP examinations ard the main avenue “for such credit. ﬂtudents may

currently challenge for c&it in norr-CLEP areas within the liberal aﬁs qlly .

o R [l

Plans are no‘: being developed for a’ new program‘o evaluate prior experience "

.. * 1in law enforcement. Sthdents may receive up to 16 quarter hours c/edit for' \‘
o : / + . . N
" - non-collegiat.e experience (NCE) plus additional credits for CLEP The ' . ,

’ ¢ LS

tudent may apply for NCE ‘credits after having completed 40 qyarter hours.

" .
~ —te » I _— ¢« 4 -t - -~ - - el




" oral’ discussions papers, portfolios, oz\interview. No charge is made)for the

.

Students applyiﬁg for these credits arevencouraged insofar as possible, to

\ >

relate their experiences to existing courses. The evaluation of. the‘@xperience

. / / . ‘ \

is in the Hands ‘of the relevant departd!ht artd may iﬁclude written e&amfgations,-

4/ - .-
§F

evaluation Approiimately 25 to 30 WOmen*have challenged for credit based on

volunteer experience in the three years the NCE program has been in effect,

Marilyn Weiner, Coordinator of Adult Programs arramged’ f6r -ETS to meet }

1

with a group of about 30 mature women students at Northeastern 8 Burlington \ -
canpus to discuss the problems of evaluating prior learning from danestic

/ .
and- volunteer experience. Questiomnaires were completed by about -half of

_ . '/ i B . . ' an,
the’ students. . Lo .
; .

.

H; Weiner is proposing to FIPSE a project ta develop career competence

‘curricular pprtfolios which will be based in part on the ETS taxonomy.

Other Contacts:

1) Dean Ballou; C .
2) Harold Naidus, Director of Adqissions' -
3) .William Edgett, Director of Admissions' and

4) Marilyn Weiner, Coordinator of Adult Day Programs.
t . A .

K

.
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is primarily from tuition and endowment.

January 17

’

975 - Jackson/Tufts: Nanc& Mihburn, Deah. * - ) .

' undergraduate colleges, includ}ng Jackson College for Women, and four graduate

schools. There are about 3400 students and 395 fakulty nenbera. Financing . °

N

A continuing education prqgram, in existence since 1970, is "designed
+-
to ‘meet the need for greater academic flexibility in the eduocation of oldér s

¥
‘e - )

women." 45 women are enrolled in the continuing education progran which also
cd:;erates with the WINNERS project. Although the cafalogue states that

women with f;eld_prywork experience are encouraged to petition for academic
credit, Dean Milburn stat¥d that credit for prior erpefience does not . N

normally provide full course-crEdit but exempts'the student from certain
\ . > -* L A

Tufts is a uedium—siQZd, semiurban, private university composed of four }

phases of specifically relyted courses and also can make it possible for her ' =

to carry an . additional course (at no ‘extra cost if she is.a full-time student) ‘

i Validation of external experience is done by a small group of faculty

-

and administrators with the group'aelected to be approEriate to the experience.

Additiondl activity by the student, such a8 'writing a paper or making'an oral

R . /

presentation, as well as preaenting background material is requtred of all -

» ] . M .
. students to document’' thé experience.- About half of the students in the

» - r
continuing education program ask for credit far, either previous or concurrent

[ . - ‘.

field experience.
R ‘ ) »
o i .

»
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£ oo r . Appendix G* ' T .
Y Collége Site Viasit: Volunteer Management Certification Program
\ > ' - » ' N
E . - , t ' . L
September 22,71975 - Volunteer Management Certification Program, Bureau
- ’ , ’

of Conferences dhd Institutes, Academy 217, 970 Aurora Avenue, University

[’y . . 2
- of Colorado, Boulder, Colorado: Gwen Ritter, on campus coordinator;

4

. Y | b
Marlene Wilson, faculty. .

1 ¢ ~ - N . '3
The Volunteer Management Certification Program is desighedrfor'people

who are involved or inténd to be involved in the management of volunteers

] e
’

as a profession. The program 1s composed of seven required uhiversity .

b

courees‘and two electives. The required coursee consiet of four in- J

. dependent study (correspondence) courses, two intensive seminar workshops,
and an independent field problem: v o s . L.
The four'requfred independent studp courses aré‘oatltned helow£ }
1. Vol: Ed. 10-3c (quarter hours) Overview of Volunteer Administranion.

~ .‘

This course provides ‘an intxoduction to the many facets of

4

i voluhteer program administration. The problems and responsibilities

L

faced by a d1rector are considered ia a practical, straightforward
’

manner. -Course topics include such areas as Line Staff Support,

Recruiting and Screening Volunteers, Funding, Budgeting, and Cost
¢

Analysis, and Communication and Public Reldons in Volunteer

Programs. - .

. . v
B

- Course texts include!

‘Scheier, I. iggidelines dnd StdWdards for the Use of Volunteers in

s
Correctional Programs (National Technical Information Service, 1972).

3

Schejer, I. Orienting¥§taff to Volunteers: A Guidebook (The National

[ -

Information Center on Volunteerism, Frontier Series, 1972).

2. Vol. Ed. 11-3c (quarter hours). _brientation,and Training of Volunteers

£
*i,

for Human Service, ‘ N . ’

% -

A  C

-This coursq: lrovides a framework for planning, designing, ‘

-




4.

.

e

executing, and evaluating a training program for volunteers. . ,

. - N B
Each studenﬁ is required as.part ¢6f the ‘course to prepare a ‘ cet

- -
N

written training ‘mode] for a volunteer program. - ' _‘~<f

Y

) = A
Coufse texts inclide’ LT . ..
. b " . , ,

Joré!nsen, J. D. and Scheier, I. H. - Volunteer Training for Courts - . X

and Corrections (Scarecrow Press,. 1973) 7 T~ - ) .
v r : .

Leyin, Parisien, and Thustz. Handbook on Volunteers in"Army -
. L .

Community Service (Human-Regources Résearch Organization, 1969). “

. ’ o .. .
So?dhdler-Rainman and Lippit. The Volunteer Community (Learning ~ /j~

v

Resources Corporation, 1971).

Vol. Ed. 12-3 (quarter hours). Effective Managemigt of Volunteer
. , "' ) B

i N . /\
Pregrams. - ) . . _—
. . | ) ) N
This course examines the vast changes that are oCcurring in the
field of volunteerism and the implications of these éhangeiiypon the .
skills and training of the manager of volunteér programa. Topics which <
. N ‘ : .
are included are Role of Manager; MotiVation, Organizational Climate, ’ o
“Creative Job'Design;'Iqterviewing and,Placing Volunteers; and Reward
. . . y . .
and Recognition. ’ N
4 . - .
Cpurse texts include: ! ’ ‘ R ,
Naylor; H. Volunteers Today--Finding, Training and Worki@&:ﬁith - .
Them (Dryden Associates, 1973). ; . . ’ a , ;»

~ -

Vol. Ed. 13-3c (quarter hours). Environmental and’ Social Pla ing..

This course will focus on qualitative and QUantitative chndques

. for environmental social planning. The conceptual framework will deal

" with expe;imentation ag' a' method of planning and evaluating social

D' -
*programa with particular émphasis on volunteer brogram accountabillty.

The processes of planning and polic§ formulation will be examined > .
= N




3 . t' » ¢ " * ‘- ) L}
s ' = T - i * ) |
A . . '
- * ’
( L £tom governmental and private‘seCtor perspectives. All stude ts
‘. /

. will prepare-one-to three-year plans for their organizations’

’

for critique by’ the instructional staff ' . ’
° M 5
o . The intensive seminar workshops concegtrate on. skill building -
3( ’ ¢ _inm volunteer managemept- The first level yorkshdp fncludes such

topic areas as: group dynamies, transactional anélysis;‘volunteer
. B X . ' o .

job design, minority involvement, MBO techniques, leadership skill °
S ’

I

- development, motivational ‘techniques, Ftc. The advanced level
. N . . ‘ - ¢ : :
A W > T L .. f
> . . workshop has a more focused agenda and addresses the following /
- LN
topics: : Lo - ¢

L

Ethics of Voluntary Action

- )

o | n Problem Solving/Decision Making
o ; *  Voluntary Action and.BUSiness and Government =~
. . . Writing Proposals and Professional Paperé .
) v Board/Staff/Voluéteer Relation; and’Feedback System .
L ' Efforts are currently being made to incorporate this certification

progrém into a Master level program in Applied Sociology or ¥rban

' ~ ¢ . . -

- (Affairs at the Universdty of Colorado. .

Educational Testing Service met with Ms. Gwen Ritter, the on campus

A ]

coordinator of this program. . Ms Ritter shared with ETS soqf of the

particular problems which she encountered in ‘the development of this -

k P . ) 7 . ¢ *
: + program. . : ) ;

’ . * » - [
' The college's concerns centered primarily on maintaining academic
. . g g
‘- ¢

. ' “control and quality and oh- finding a place for the progrem within the
. » - v' z
university structure. Basically, related programs (Sociology, Business,

4 ' " »

/ etc ) were hesitant to absorb the-volunteer management program because
’ - ~ ' ) ':
- <
' 2
’. - .

A | 1or "
{‘[KC B BT
| ; . . ;
E B .

o




—

’ ~
‘
‘

its fuality was untested, but without this Jniveréiky senction or control, .

its quility'ﬁould‘be that .much more dffficult'to test. The ‘result was a

-

comp;omisé: the certification program wpuld include some traditional
college classes and would be evaluated for inclusitn with degree status in ,

the university structure as it progressed.

¢
. ’ ." . ,‘.
The concerms of *the perdpective volunteér managers were more manage-

able.' Because the‘majority of the peghle interested in ‘the program were ‘!
' /] ’

currently employed, they wanted fléxibilitytin scheduling, pace, and

¥

. » \
location. For the most patt, thelprogtam is designed with these concerns

in ﬁindf“All but the two intensive seminars can be correspondence courses -

Q

".and the independent study classes need not,follow the "gemester" schedule.

* - .

A“sthdeﬁt can take as‘ldng—as one year to complete a course.

Ms Ritter expressed cpncern about the level of credit which volunteers

\

would tecefve. She suggested thafzdirect gervice volunteers be urged to

-

approacH™tommunity colleges. She also suggested that people who have a

i
L3

cblIege degree'and who have managed volunteers, seek credit, towards a
- S

. » -

4

Master's. level degree, -

Lastly, Ms. Ritter agreed .to keep ETS informed as to the developments
of the certification program. =~ ™' ’ P

. Y -
! ETS also met with Marlene Wilson, 3 faculty member in the certifi

tion program. Ms, Wilson emphasi;ed’the need for vol?ﬁteers to relate: °

3

the: books they've read and wcrkshdpé they've attended to their volunteer

eiperiences. Thts' rounding she perceives as_ the necessary link for

accreditation. (Eor‘ﬁﬂditional comments from Marlene Wilsou, see the
Voow

"Volunteer and Information Center of Boulder County site visit notes.)

3
n
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Appendix H

4 v * - —_

y Co%}eges assisting in the eValuation of the "I Can" Competency Lists

'(in addﬁfion to Advisory Board Colleges): J

T4
YPCA Community College in Chicago °

Alverno College . ' » ’

¢

Staten Island Co&munigy College %

’ A3 N
Vassar College

Wells ‘College
. /.,

" Pace College
]

St. Peter's College (New Jersey)

Garlandunior College .

.

Ma?y;ouat.Manhattqn éoiiegev
Univergity of Colorédo
Washington‘University

Uﬂiversiiy of'Wisconsin.(Parﬁqfde)
érooklyn Céllege

Fordham Universfty

Orange Coast College

——

State College at Weétfield

Kean College of New Jersey

t e

Boiton U;Iiversity

Htk Hood Community College

Duke University

-

Temple University

Case Western Reserve Univer$1t§

-

E&nonds Comnunity College




/ ; ‘ .\ ' ‘ -, !
- Cypress College R ; .' : . ' o
{ .

Univz'r_sitng(ifa.lifomia, San Diego R

- - \l '
College of the Redwoods . .-t .
7’ . C

-

. Spelman College T ' v ot
?zuuam,s:nith College’ - , B ' <
Wheelock College . ! ' AR L | N
The Col].;ge o; Saint Rose .‘ . ”
“University ‘of ialifornia, Irvi:ne A !

City University of New Y'ork
Y;le University -

, : .
Kalamazoo Valley Community College T
Villa Maria Cpllege |
Los Angeles Valley College L T
Thomas A.k Ed;l;op College
Norti\eastem University
Rosemont ,Colle'ge
Harvard Uni:vexrsity
'Univer'si‘tyA of Rochester , y -

‘North Carolina State University ' i , !

Steven's Institute of Technelogy - |
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¥ . I. . Introduction - ‘ ) *. ‘ R -
oo ""\ » A g - ) ) ) o e * . ' ‘ ‘ )
D, . tAn exPIanation-qf the purposg of this book:, ) . o
- ¢ , N
. 1. The need for this type of accreditation ‘
o] +2. The ETS/FIPSE project .
3 , - a. The purpose ' : ,‘ .
) | . b. The history oy ' a
" B. How to use this hamndbook: . "
- L . -
1. Deséfiptive materials in sections II thru VII. N '
2. Programmed materials in-section VIIJs - Yo
' \ L)
11 Description of domestic and yolinteer competencéies -
H ’ . ’
- ) ¢ ..
A. Examples of representative activities R ‘
! -7 . & i ’ . "
- . 1.. Domestic’ ' N |
e 2. Volunteer- ’
‘ N v L] ’ ~
. B. Copceptualizing competency areas using the takonomy \ ‘
1. Sett;ings: = ‘ ’ . ’ - -
' . " 2. Functions: ) : o . A
: 3. Mediyms: S sl
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. a .1l. The.problem of theory vs. experience - oa
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‘ A. Prom the prospective student ‘ . ™

. .
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. 3. By examination . ' v ‘ S

. 4“ -t ’ Qe » CLEP~ ' “' » ‘.L .~ /ll * ;

' e b.» COPA = ST - S
Challenge exams r . . . B

L. B. From the volunteer association . :.
» - . ' . . .
: o 1. Training cburse descriptious and/or materials' '
- © 2, Job descrhtioﬁs . . N
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[3

-

° . E
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’

o 2, Formal, institutional"base'd assessment a o b R
a, Tests =« . s - - N . L
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S
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|
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III,

. DRAFT OUTLINE °
: . HANDBOOK FOR WOMEN: ®
i ACCREDITING THE COMPETENCIES ACQUIRED BY

\ WOMEN FROM DOMESTIC AND VOLUNTEER WORK

- Y
Vo - 3

' o ,
Introduction AR C W, e

[N

. A, Anf explana.tion of the purpose of this bbok

* 1, Thé need for.this type of accreditation
2. The ETS/FIPSE project

. . a. The purpose ’ )
b. The history ‘
"B. How to use this handbook . »

1. Descriptive materials in sections L ‘thru’ VIII
2, Programmed materials in section XI °

- *
Description of domestic’ and volunteer competencies.

A, Examples o£,rep’resentati‘\'re activities . v .
" 1, Domestic 7 ) R
2, Volunteer

* - ¥

'B. Conceptualizing competency areas using.the taxonomy

~

1. Sett ings:”
% 2., Functions:
3. Mediums:

.C. " Relevance /of competencies to pbst-—'éecondary education

"1, The problem of theory vs. experience

2. General education e -~

3, Departments and/or courses oo
4. Career-related skills =~ ' '

Information colleges may wish to have '
A, A description of what you have done , ’

1. Interview ~ - Y
2. Written

B. Differentiating between activities and competehcy,
1. Activities - Volunteer Taxonomy

‘a. Setting J
' be Function .~ .
\ j €, Medium ‘ ’. ) Y
2. | Competencies . :
a. General education .

b.’ Subject matter (discipline)
, Cyq Course related skills '
d. Advanced credit
'e'. Other ‘.,

‘
t ; .
2 . .
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¥ & 1. Personal documentation | ~ 7
- a. ortfolios , ,
l itten description.s o L . . i - 3
4 i C. N Checklists??g . L e N - * |
d. Work samples . . . )
% o2, Evidence from others C L , |
: ¢ 8. . Personal recommendations ! |
- Y b. Evidence from volunteer or comunity groups
- . 1. Training course descripﬁions and/or materials
- ? ii. Job escriptionsl . ,
. 1i{, Evalyation from volu’nteer trainers and/or supervigy’rs R
: 3. By Examination . '
s a. CLEP L R X ¢y . ’ / ‘
- " b. COPA N ‘
i : .y €« Challenge exams S
L] R . > *
, . .. R - . .\' . P "‘ e \.
IV. How colleges may suse the information you provide
. A Informal review s i : ‘ ) N ~ )
. ) " 1. Interviews or oral quiz ) e
' ZJ Portfolio reviey by fsculty and/or adminisfrato‘:.s
. B. Formal review ’ - o - \ !
e, ' 1. InstitytionMbased 41 . .
V. o Ya, Tests: essay, objec ve, perforgance
. *° - b. Papers or essays ¢ ) -
. . . c. Simulations - 2o , ’, =
e ‘ gp 2: Cross-institutiun ) > .
‘ v ey a. Standardizg tests - S )
& v bB. ‘Licensing certifigation exams § :
i , - -cs External a@rediting agencies Ty .
. V. /‘l‘ypes of t:redit you may, receive L ' : ’ /
‘ . A" To meet\over-all inﬁitutional goals . ® - ’
e B. To meet specific competency requiremente B ',;;? ]
C. For general educatig credit . = - = )
‘ . D, .For discipline crei N ’ .- .
e @— For #ecific coursefdredit
0, ~ '~ F, For advanced credit (independent stidy) after some intrgductory course work.
R ,G. For advanced. placement - . .
) - © H. For course exemption without credit - '
S I Fo,r exemption from certain degree requirements - . ’
(- ' | "
VI. What c®sts and benefits you may expect )
L * Ao Costs . /'- ) - - ,
d . 1, * Evaluation costs . . 1 )
‘2, Partial tuition costs / . ) .
= 3, Full tuition costs ° llf‘ ‘ )
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B, Benefits
1. :Shorter eime to degree
2, AQvanced ‘placemeng -
3. e flexikle course “load
4, uch costs w

- %

VII. What are some difficult{¥s_you may encounter? o

N € .
A, Institutibns vary ig their willingness to accredit prior learning
B. Departments within a college may vary in their willingness to accept
~ prior learning
C. Prior learning credits may not always be tranaferable
ip. Unpaid wérk (ddmestic gand volunteer) is not always seen as
"~ relevant to college courses as is gzﬁg work r

Z
. - ‘3-
s .

VI11. Examples of domestic and volunteer exper{ence which have been awarded
college credit. -

N

.t

. . .
¢ i . . o ~ =

e , ~ i .
XI. Programmed instruction for the use of worksheeta' . -

»

P,A. Presenting information’ about your experience
.B. Organizing information obtaiped from others )
C. Finding thesright college and college- official for ‘most apptopriate

accreditation - . .

S ] )
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o L PR , . EVALUATION SHEET ° . - . .
‘ / College/Volunteer Group. ' RS __ . .
Revievér 8 Name ; . e . ' ‘
Check one: Adminlstrator : Counsélox ’ *  Student ’ Volunteer
VR -4 . y — . : — ’ ’
. . 1. Does ithis outline include topics which are of major concem to women seeking .
’ : academic -credit for prior e.xperience" ’ ) .
<. Yes . - No o ,' ' .
. . . ° . ‘ . . - . - 28
. 2. Are there additional topics which should be included? Yes ' No

1f yés, what are they? (Please list or write on the'oqtline) .

] ) “ '. . B ‘ v .' ¢ —_—
~ * ' , S, .
’ . ) . ) ’ A 5 ’ » (
’ e T, - . .o - ¢ /
3. Do you think a workbdck “based on this outline would be -ugeful to women in .
$e- . determining if they had acquired aoademically creQitaPle competencies from ° b
domestid and, voignteer exper‘iences? I ' . .
- ) " Yes " No : ' . ‘ ’ .
¢ ) ' o 1 ‘. , . 4 ..
4, ‘Ho‘w could it be-made more useful? (Write your comments here or on the outline)
\ . t\ . ' . ‘ ‘
’ . to . .
o )
. - : , ' . .; l ) ) . a
t . ] . . )
e 5.‘ D'o .you i:ﬂink.a worilicgobk based on-this outline would help women t;o-develop an
v appropriate presentation of their competenc;ies"
- Yesr _ ' HNo. ) N . .
. -y . v me— ——— . 4 R .
’ - N - re Y . * . ._ ‘ g_‘
A “ 6. How couJ,)d it be made more useful? (Write.your comments here or on the outline) P
) : . . ' * . $ i _‘i s “ ‘ .. . . * -' ¢ - .
/-. ° ¢ ¥

. s
' ) . . l‘ l o rd L}
' 7 M »’ o .
. s s 7 T, \ L .
\ * = . ) z .\.' ' ’ "
! Thank you for your help, Please return this sheet and the outline in the enclosed -
Q envelope to: Ruth Ekstrem

and Marlaine Lockheed,

Educatidna} Testing Service
EKC T Pﬁnceton, New Jersey ’

08540 116 - . .-

'
N
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! . o EVALUATION SHEET ~ ° .
r . he M
1] N / - . .
» . "' - ) = .

Institution: . | . . '

hv,iewer's"name: . . N o .

Position or title:' P — _ '~‘ _ - : _

. . S Check one:" Administrator ~ Counselor’ Faculty ’/// .

>
. .
‘

1. Does this outline‘include topics of major concern to your institution?

- ’ A
Yes - “No .

o
r

.2, Are there_additional topics which should be included? Yes ' . No
. ) r

I1f yes, what are they? -(Please list or write on the outline)

: ' ) P

-

'S - 2 n
. LI

-

3. Do you-think a workbook based oﬁ,qhis out1{n¢~would be useful to you imn - :
. evaluating for possible credit the domestic and volunteer experience of women?

Yes -~ No . . ) ’ . ’ . )

.

4. How could it be made more useful? -(Write your comments herg'or on the outline.)

-

~ [ 4

v . \ .
- L]
(1
. 7
- ‘e

’

T
.

Thahk.you for your help. Please retutn thig sheet apd the p$;line in the enclosed

- envelope to: Ruth Ekstrom and Marlaine Lockheed - . ’

. o Educational Testing. Seivice o - ’ v
- Princeto§;;New Jersey ’ 08540 . L .

- . " .
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Advisory.Board Colleges - ETS/FIPSE Project ° Lt

Adelphi University - - — .

Barat College .
Jackson College - Tufts University
Malcolm-King Harlem Community College
Mercer University in Atlanta
Mills College . _ )
Northeastern Un;vers Ly . . .\
Salem College ' ;
San Jose City College
S.U.N.Y, - 0ld Westbury »
' University oﬁ\Minnesota
Winona State College - ’
Alison Bernstein » .
Carol Stoel . ) - N 8

Subject: Developméntbe a workbook to assist 3 + ~ Date: March 31,\1975
colleges in evaluating the competencies R o b , 730
acquired by women from domestic and rom: Ruth Ekstiom e
volunteer work . | Marlaine Lockheed

- ¢

Enclosed isja draft oatline for a workbook which colleges.could use in reviewing
for possible academic credit the domestic and volunteer experiences of mature women
who are applying for admission or are currently enrolled. We would appreciate your
reactions to thd outline. ~

\ : 1
While we ;é‘iize that the outline may nat be compf$te%i self-explanatory, we

‘would like to know if it includes topics Which are of major cdncern at your-institution.

We would especihlly appreciate your bringing to our atterition any serious omissions.
A copy, of our tjaxonomy of volunteer and domestic experiences is included as- background
infqrmation. é /

Lad : 7

If possibie, we would like to receive your comments by April 18. We are
enclosing threé outlines, evaluation sheets and return envelopes. We would appreciate
the reactions of one administratqor, one counselor and one faculty member: at your
institution., !°. , A !

Thank you for your assistance._
Y LT . ‘ 'y
RE:ML:bb .5 . P §
Enclosures: outlines - 3 ‘
tdxomony - 3 - , o
., evaluation sheets.— 3 . .

return envelopes - 3 Tt . . ,

f .
[

|
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" services available in the community. .

. July. 28-29, 1975 - Social ‘Services TechniciankComnnnity Program, Albhquerque;

New Mexico: Ms. Janet knight. T . : 4 ’ .

’ [

ETS met with Ms. Janet‘Knight, La Mesa Medical Céﬁter, 7OOQﬁputler,
3
B - M t

. N.E:, Albuouerque, New.Mexico, a psychdiatric Social worker, who designed

' ’ ’ ’ ¢ R \ .
the program, The program is offered through the community college, but

. is not university accredited. The purpose of tﬁe program is to give the

) Ll

students skills in understanding psycﬁological and sociological problemw,

. ‘such as iﬁentifying the kinds of infotmation students should elicit from

clients, identif%ing their own biases ani'prejudices, and ideptifying social

-

./ A total of four courses are offered in the program; each runs for six

weeks, and two are offered each Semester. Complete course information

g

1 ° . .
was not available for all courses. One course outline was presented as

A - N

follows: ) . o -

I

Social Concerns and Social Action .

Week 1--Background material on social patte;ns and on strategies

for btinging'about change. Concepts taught: perspective .

of the sociologist, definitions as a basic step, social
- »

p:oblems and social issues, social pdlicy and poﬁitics,

power, countervailing forces, vested interest groups, strategy
* . . k N

and tactics; conflict or cooperative models, social change.
- : 'y : - LA
.Week 2--Poverty: understanding the nature of the economic system,
J ’ \ N L]
' defining the problem, strategies for change. Concepts R

RS ‘taught: otovefty as a governmental concern, the great

depression, marxism, defining the problem of poverty,
. .
welfare programs, cash vs. services as an issue, economic
- . . /

development strategies, capitalism, guaranteed annual incone,s

v .
activist strategies of change. -~ N x//

B




r+ Week 3--The health delivery systems'as an institution rgouiring / ST W

Week 4—-Racism and discriminationw the meltihg pot as a model ﬁpr
# . .
R . 4 E
' democratic societies, pluralism, the unmeltables, formulating

R . T ®
) change.. proposed models, profeqsionalism; ptos and cons, i CeR
" e = ’ e ey . R |
—. community baeéd alternatives. - ' t , N
, - |
Ra

social policy in a pluralistic society, cooptation as a o .S .
o . o ! - . M
oy . ’ . ! 4 . .
snare., ' ‘ e
~ Week 5--Social plahning: juvenile delinquency as an example of . ..
social problem,'relationship to theories and the design of R

prograﬁs——reilew and summary.

Social Services Technician Community Program uses thehfollowing:text

i - A
books: -~ {’ ) . . ) . .
[] ' * ¢ - .

Efestek - The Case Work Relationship. —_

[S

Stroup--Social work: Introduction to the Field.

Perelman--Social Work and~Case Work, Problem Solving.: : B

- Graduates of the program. frequently obtain volunteer and occaﬁinnaliy

obtain paid positions in the various social sgervice agencies in Albuguerque.

The particularly interesting aspect of this pregram is that there has- 4-¥n

'}’w < ¥

been institutional resist e ‘to accredit the courses. The director of
= . .

continuing education* at Albuquerque Community College, for example, has

- N
. n B

. -
refused to grant community college credit for the courses, although the ~ . .
. #
courses are- taught by members of_the community college faculty. 5
~ Other reference: .Dean Elsa Gay, Director - Continuing Education’and. . %‘

' ., . . .
Community Service, Albuquerque Community College. { - . .

(
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July 30, 1975 -~ American Red Cross, 5006 Copper NE,  Albuquerque, New Mexico:

Ms. Marjorie Browm. - . - "\ . S
* ETQ was ,;e‘fgri:ed ta Ms. Brown by M~s. Knight of .the Social Services v

) o, < - e ¢ '- . ‘ . / .

-~ |, Technician Communify Program., ’ | oo ; .

. ry 1 [ . d

Ms. @rowﬁ directed the military applications/counselihg and 'f.inancial

[

assistance’ prdgram of the sd',‘Cross ir'rAlbuqkue‘rqug. She has two-years of

- +

.k o, # . L N . ’
business colle@e an’started working for the Red Cross as a volinteer in a . e

hosiaital, moving on to th&#field di_rector's off.ice and then to providing

a
“

4 ’ (X 4 N . ’ K ~
service to military families. In the course of her work experience,
« ghe-worked in 7 volunteer and three pa.:Ld jobs. All of these were full Jime.
‘. - 4 ‘b\ N . - - \
> In'her present occﬁ_pati'on,'»she sees about 100 cases per menth, _ana contzc:ls‘\

a‘budget to malée bma]:i* granés to help military families in emg.x:gencies.

In filling' out the Volunteer questio’nna_ir'q., she nolted ‘that sfme hag

worked in _h'eal_th, éitizenship and social welfare organizations. She also

»

- - N f _ - -
noted she had performed primarily admi?i}gtrgtive r‘oles, but had performed ) ‘
e . ) -

w direct servite.in the area of cdunseling, financial assistance, resc‘ .
work - and 'emergenéy work ‘gonnected with the Red Cross program for the “” ‘,
military. %She would be willing to evaluate apptopriate "I Can" lists.

- T e ’
\ 7 *‘ . "
"4 . ' \ . - ' }
Lo , ) ' - T - .
» &.‘ ’ ‘
. ) ‘ . . . '
~ . -» as hd h
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h years 'is putting up candidates for election to public offices, and -

) tional materials, workiq' with othen.community groups to get suppont,

b4

~

-~ . .

I A
-z " »

éggust'ZO, 1975 - Naeional Women's Political Caucus: Rita George, Co- - // .

" ordinator of ‘the San Francisco Chapter. ‘

~ <
) £

The National Women's Political Caucus is involved primarily‘'with

.training women in policical skills, such as lobbying, ‘organizing, cam— °
paigninég‘and strategizing. .Volu‘teers acquire these skills'experien—
tially, hy~assisting with the,campaigns of candidates who support ' | .
women's iaterests, by becpming candidates themselves, or by educstinp~ ' -
other;people with regaro to political concerns. |

ETS discussed with Rita George the activities of the San Francisco -
Chaptg: and the applicability of the workbooks\to‘ghe\polunteenJ'in the

chapter. )
- Ms. George stated that the major emphasig of the chapte5 in election

&
.

brganizing and running their campaigns: This includes fund raising

aotivities (éasino night, selling and promotion of campaign materials,,

etc ), researching issues, analyzing voter concerns, strategizing and

compromising on issues, public Speakfsg, wri;ing and preparing,promo- .-

apd many Other activities. It also necessitates mobilizing other ‘
Pl « N 2 - ¢ .
. , . . ¢
people to become volunteers and then coordinating the activities well
. 2 . - -

enough thﬁf thése new volunteers continue to stay involved.
M |

, In non;election years, lobbyiné is the focus. Volunseers re-

search issaes, analyze aiternative courses of action, and then lobby

.
. . .

for the chosen alternative(s). Speaking publicly, prepariqﬁ speeches
+ .

T or media pgesentations, and writing or talking wirh_legislatures are

> -
. 4 .
) ' -
( s -

the most used methods of lobbying. . ° .

’ ‘ . 4
I ’
. .
.
.




g(wf.nother way in which volunteers in the San Francisco Chapter

ain skills is through selecting a topic, investigating it, and then

'” organ:lz:lng workshops. to educate other women in this fopic area. Work-

shops+have been given in eampaigning, publ_ic relations, demography,
and getting to knov ¢ ty hall.

Ms. George was excited .but skeptical about the prospec?\of obtaining
academic credit‘ for the skills acquired by volunteers in the Na;tional' .
ifomen's Political-Caucus. She stated that San Francisco memberghip .in-
cluded people'of"a,lf‘ages and educaticn level (high ;chbol through Ph.D)'.
It was her fee‘ling that many woyld seeig credit if it segmed attainab'le.'

’
Her skepticism came not from a doubt about the skills acquited. and their

- -

credit w,orth but »instead from her perception of the (un)willingness of J

colleges to accept women's acquisition of political skills.
. Y .
She suggested that we deal with this problem in the workbook for

ind'ividuals as well as the workbook for colleges.. Sh‘-essed -concern

N
that women seeking credit have as many to%ls as possible for dealing with the

i '
colleges. The "I Can" 1fgts are only a‘good start." . She also suggested

that the - agency workbpok ‘be written 8o as to be applicable for both highly’

<3

organized and loosely organized _groups. .

; -cr . ’
. 4
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Seétsnéer.S; 1975 - Voluntary Action Center of Lane CountyifEugene% Oregég;
Chris’Ekkebus‘and.Lelah Conrao, Directors; . t_: .
L) * .
The’Voluﬁtarx Action Genter (VAC) in Lane bounty, as with most other
VAéfs acroé{ the{country, lh a volunteer‘referral agency. The VAC r;;re-

~

v . - .
sentatives talk with local.organizations or agencies to determine the need

for ‘volunteers. They assist the organizations with determining exactly what

- oy

; "the volunteer would be expected to do and what training or qualifica:ions

this wourd‘requdre.

L3

Concurrently, the VAC representatives recruit volunteers through media

& . r . . l
and” local geryice organizations. They interview the volunteers and refer
. . \ x .

them to a volunteer position which seems appropriate. When resources allow,
‘the VAq‘follows up to insure that the volunteer/agency relationship is

) proceeding satisfactorily.

The skilis atquired by volunteers working for the VAC include inter-

viewing, job analyzing, skill assessment, record’ keeping, public speaking{ and

= 3 .

advertising. Paid staff typically cobrdinate and train VAC volunteers.

"\hoth Chris Ekkebus and Lelah Conrad reviewed the available "1 Cag" lists
. <

and the ﬁroposed outlines'for the workbooks.( We discussed in length the rolg/

an agency could and/or would tak’x assisting a volunteer with skill assessment

— and accreditation. A concern of theirs was the question of who should be

responsibler-the agency where the volunteer works or the referral agency?-

They both felt that theyagency or project where the volunteer works
' *

'qhould be responsible because-thé profess!onalg or staff in/the agency are
Ve . ‘

vVolunteer on theae skills. Unfortunately, they also felt that it Qould be -

.
a T

unrealistic to expect that the agency would invest that much energy in the

- [
volunteer.

e - . J ~ .. .1:255
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£ .
Consequently, they’ felt that the referral agency should ’ try to fill

this gap if rei?urces allow. The. added boost that accreditation would giVe

; to' their recruitmentiliocess would probably make the additional effort

i ~ 2

‘worthwhile. * Their recommendation was that the workbook to agencies include

4

a format and the'hecessary‘accomoanying information for-a staff member

.

in a referral agency fo give small workshops to interested velynteers. They

particularly liked the idea of -including in the agency workbook a self-

» JEN

explanatory packet which could be given_to the individual volunteer, L/

.‘I “ \ -
.

Other suggestions which they had regarding e workbooks were to - .
participation instead

use the words "community involvement' or "citize
of volunteertsm or voluntary acti%it¥; to deal with assesspeﬁt of prib?if.
iearning ag wéll as present, to give special'atteption to the concerns’

of high school and senior citizé% volunteers, and to make the workbooks
A \ ‘ :

LN

as simple to understand and follow as possible. .

L4 /3 .

A B ‘ .
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Septemher 9, 1975 - Coordinator of "Volunteer Servites, Eugene, Oregon:

[ - ' e b
. o . A . } . .~ o
. v v " . .
.

Joni Mogstad. . . ’ -

t;; e ' As Coordinator of Volunteer Services, Joni Mogstad "‘is a government ‘

L
< -

enployee. She is responsible for recruitment and placement of volunteers
. ' ih social service agencies and is Involved ‘with training paid staff to
- \ . s, » .
: ) effectixely supervise volunteers. /When an agency,needs volunteers, they o

P

contaét Ms. Mogstad and she helps them develop job;descriptions including
. A .
- ‘detailed qualificationst! She chen assists them with filling these positions.
A A ) -

The volunteers she works with are primarily direct service volunteers,

such as people who provide transportation to elderly or' handicapped, .
N rg L vt 2

receptiqnists, etc: She-expressed concgrn‘that we not unde?rate these jobs

by qmphasizing only higher level positions. She did, however, recogniee

. r

y that the direqt service positions were less likely to involve creditable
skills. : - .
” - 4

n discussing further the distinction between creditable and non-

cr itable activities, it was determined that certain combinations df direct

- “\ service activities might be- sufficient té be creditable. For example, if S
. . ! cod . . L > .
" a gegson has been a receptiopist/in-take interviewer at a ndhher of

Ay 3 ‘ .
different agencies in different.coﬁmunities, the individual may be able
! to explajin not only interviewing techniques but also community social

 service structures. This background if "packaged" well could be worth

- L v - \
. fredit in an area such as social work.

Y

"Ms. Mogstad hoped thst ETS would meke an effort to assist individuals

'with,determining ways of making their dir;et/service volunteerism more’

creditable. She-particulary suggested that more "I Can'" lists deal with .

e

S direct’ service. . | e
The other suggestion which she had was that the workbooks shouldn t be

[}

. too long or at least they should be c1ear1y partitioned
Q ]_C)”'

~ ~ .
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§4ptember 15, 1975 - Community Services Council,’ Salt Lake City, Utah:

Elaine Smart, Coordinator of. the Comggnity Services Council and Director -

of: the salt Lake«City Voluntary Action Centezr o .,: ¥¢

\ e .

ETS met first with Elaine Smart: and then with the Advisory Committee.

‘
-
L

of the Community Service Council.
. { “# .
‘sentatives from various fields in the vblungary-sector (education, criminal

justice, hospital and ‘health, women.s groups, senior citizens, etc. ) Its

The advisory committee includes repre-

purpose is to coordinate and stimulate volunteer activities in Salt Lake'
#
City. Some ofvthe projects on| which they are currently working include

D . .

a~70+ in High School Day, a Volunteers in the Criminal Justice System

?rogram, a program pattéerned after the St. Louis Women's Crusade;, and a -
, .
volunteer program dealing with/the V.A. hosﬁitals.

As with most Voluntary Action Centers, the Salt Lake City VAC provides

s

primarily a referral service for recruitment and'placement of volunteers.

It also serves as a resource center for agencies-or individuals who are

v
-~

looking for new ideas or creative techniques for approaching a project

or improving a program.

After reviewing the purpose and progress of our project, the advisory
: = A ] . A P

: committee speculated that>the workbook for agencies would be particularly}

: ; R , . N
helpful to them. They were just beginning to develop job descriptions and
4 & veLop.

evaluation materials and they would be interested 1in linking these tools

- A ¢
to the accreéitation materials. Also, they expressed concern that the agency

LI - . 0 »

workbook not be too specifically oriented toward highly structured agencies.

) r . * . ’ '3

One committee member suggested that we contact the.National‘Center for

Volunteerism for assistance with our project. ‘She stated that we should
. . ‘ 4
obtain a copy of the minutes of the Invitational Conference on Volunteer .

Management that was held at‘:pf Center in Jupe/July of 1975. One ‘of She
N s l . N

= . /’

. ® . - N ’ ' : Py
N o 12/8 < .




activities of the conference had been to begin work on the developmgnt .
# " v ) * L 4 >
of a two yearacurficulum in volunceer manégement;f‘ v

o, " Ms. Sme:f, in particular; was very enthusiasttc about the»projbc!

:She Wae not only“excited about its value to tbe VAC enq :?e Cpuncil, but
she also had a.%trong persﬂhal interest. She was upable to complete
her colleé*“ﬁegree when 8he ;es ;ounger due tp: family circumstances ;nd

N T .

" she feels that a bachelor's degree would be useful ta her now. “She -~

- . k A
achieved her present stgiue by climbing from direct service volunteEriSm to

- - . Q
an administrative volunteer poeitiqn, and now finally to a full time, *

-

. B
; -

paid position. She stgfed that shg would be anxioust to test our

materials.
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September 17, 1975 - Right -to RSE‘L’316 B Street Rock Sprin34L7Wyoming
'82901: Carlin Good, Dire{tor. : gL
- T E , .

“The Right to Read Proéram is designed to provide'adilts‘(age 16 angd
- . » -
over) with ‘opportunities to learn to read, write, do basic arithmetic,

. {

and survive in an English speaking culture. Most of the clientele nEed .
to‘learn English as a-second language but as important, they often .

have iumediate more practical concerns. Typically, they ve moved to Rock

)l
Springs because of its fast growing need for unskilled labor. They

lack knowledge of U. S. money and labor standards, ability to read simple
’ pe

street’ signs, store labels, menus, ‘or bus schedules. ‘They often need
medical information and/or attention for tHEmselves or their familtaef'

driver s licenses, school information,‘etc. -

.

The Right to Read volunteers must be flexible, patient and empathic.

[ ~

They must pe able to assess the needs anZLinterests of their students and
. : .
then translate this 1nformation‘into "lesson plans ‘which are meaningful.
' * . .- ’./ -

to the learnmers. ' v " . L

Ve . . ® '

Regular, on-going training sdssions are designed to assist the
e >

volunteers ;ith this process. Included in the sessiogs~are instruction

in prepariné creative lesson plans, techniquesiéor teaching reading’ and

speaking skil{s, hints for rewarding progrgds, and opportunitiEs for

sharing ideas and probléms. The volunteers are also expected to familiarize
. I3 »

themselves with’available adult education materigls, locate community

reasources to assist themselves or their students, pIan group ac;ivities_

.» which provide practice and sharing experience for the students, record

- A\

the progress of their students, and” contribhte articles to the monthly

-Right to Rgad newsletter. . e N

SRR

//‘
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ETS met with'Ms. Carlin‘Good the d‘irgc'tor ©of the Rock Springs -

R . A L] *
Right to Read program and with Ms.. Wilmot,McFadden the director of the .
. N " s

v

Rock Springs Public Library and an getive Right to Read volunteer. ,When
ask o assist.ETS with the identification of "skj11é which the Volunteers

acquire, both women pu?the emphasis on _huﬁa;x relations skil]} and per-

s

sonal growth and development. It was their gercept.i-on that -the
volunteers gain skills in communications, tedching, counseling, problem ‘;*
solving, and develop greater self cdnfidence'anq 'awareness.‘ fhey learn ' a

how to assess the learmers needs and interests, work with the learner

-

in the context ¢f these needs and 1n;erésts and then to evgluate their

own effectiveness and the learners pzfogré'ss. . "

Y
-

Ms. Good and;Ms. McFadden were both interested in helping review . 2
the ETS materials. They also-decided that they would eontact Mf Don

Guilliamo- of Wegtern ’Wyoming Community College' to determine if interested

. VOlgni?*could receive independent study credit for Ssheir work.

- -
~3 o
-

.
) .
:

!
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Septemben 22, 1975 - Volunteer and Information Center of Boulder Countx,

> -

Boulder,gColarado. Marlene JWilson, Past Director.
.. r~

] . .~ The Volunteer and Information Center of Boulder .County is a carefully

" N

. : structur?d vblunteer referral and information service. Its all volunleer

1 P ER

staff is'organized into elevetn task jforces which’are the basis of the

ol organiz%tion. . Each task force has a defined goal and itslchairperson

<

| .
. and assistant chairperson defined job descriptions. As director,

i
i

“ - Ms. Wilion's job was one of management and subtle direction rather than
. requiring that she bé all things to all people.

. ’ "Ms. Wilson was particularly interested in the ETS workbook for .

’ \ N [ J

agencies. She suggested that the agency is a necessary target for

- enlisting support for accreditation of volunteer skills. It was her feeling

*

- that the workbook should include a rationale for agency participation and

>

> professionalization. The "I Cans" could be the basis.for an agenngstructure

o
.

!
which includes defined job descriptions. This structure would allow
f

i

voluiteers. to proceed without constgnt supervision, would provide a yardstick

. to eﬁaluate program efficiencys, and would provide an flternate form

/ ’ ’ s

. of ﬁo;;zayidn and_recognition. - N
. . | ’r ‘ . . -
! . Wilson has recently resigned from her position as Director of the

/ L4 N
/ s — s

. ceﬁter in order to concentrate on completing the book she is writing, seérving
j . ;

g-aé a faculty member in the University of Coloradé, Volunteer Managenent

" Certificatton Program, and serving as a consultant to_volunteer agencies.

-
.
’
-
. Ay
M -
- - -~ .
/ .
i
- -
- .‘: v . .
, —
.
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September 26, 1975 - ABSOCiation of Junior Leagues: -Ann Miller, Provisional

Chdirpersoﬁ Junior League of Kansas’ City, Missouri.

Ann Hiller "has developed and is carrying out a training-orientetion

course for approxima;ely 90 women. The course has qaeically two parts"
1) in Teague orientation, personal awareness, and basic management skills "
. . w B
= (MBO); and 2) community education.”® The only feedback/evaluation is designed

- to evaluate the cburs? as a whele rather than the development of the partici-
oo ’ .
e = )
‘ ) !
. “ETS met with Ms, Miller. She described inm detail the training program she

pants. Ty

has prepared. She particularly was interested in methods of making the‘pro:
Firam'more Freditable.f
After further discussion, ETS ‘siggested she 1) contact local colleges to .
determine their willingness to evaluate the program and its effectiveness and °
2) develop a means of evaluating the individual learning which takes place
rather than just evaluating th& courge. -Upon reviewing the "I Can" lists,

©

Mg, Miller st;ted‘hhat thex_would be a helpfuk tool in developing training

- 1]

obJectives and evaluation guidelines for the program she developed plus,

other programs of the Junior League. -
The workbooks on the other hand have limited value't6 many Junior
. /t »
League members. Most Pembers have already.éarned a Bachelors degree.
. P

Ms., Miller suggested tn#ead that one gservice the Leaéue could provide to

'vblunteers-in other agencfes is to sponsor a workshop and glnvide peopie
4 *
[
and moriey to train people to assess their skills and present them in a

portfolio. This would be an important incentive for people to volunteer

»

. and it would be a means of helping the League voluniigfs to acquire training
and assessment skills. One additional suggestion sfie made is to include
in the workbooks information on preparing resumes as well as portfolios.

e . .

- .
. This would be of use to the League volunteers. : *

S 133 S
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. Since- the time of the interview, Ms. Miller has contacted a local .
L . -
community college and has begun coordinating with an 'administratczr of the
- ’ i ;
- - . 0 ‘V4 -
* college to open the course,to anyone who is interested amd to provide a -
means of obtaining credit for those people who are interested. - T
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+ September 30, 1975 - Lincoln Park‘tgological Society, 2045 ¥. Lincoln

T
Park, Chicggo, Illinois 60616r~”Joann S. 'Ludwig, President, Docent

Connittee. : N S . . .

. ' ' ‘ a
The Lincoln Park Zoological_Society sponsors a volunteer pﬁagram

which supports the zoo in such activitiis'as baby animal-care, zoo premise.

hd *

tours, off premise lectures, animal behaJior resegrch,” zoo concessions) ‘etc.
-

The volunteers receive training particular to the kind gf.work which they
. N y -

'will be doing. ' _ .-

- ~
k4 ¢ f -
<ETS discussed with Joann Ludwig the training and activities of ®
the zoo docents. Each perspective docent is expected to, successfdlly
complete an extensive training program ‘which' invélves regular class . e~

®

'wattEndance, preparation py the new docents of specialized lectures and
visual aids, and a written exam. Once training is completed the docents caf .

r giye lectures in such areas as rare and endangered species, mammals,
reptiles, hoof stock (ungulates), primates, zeo ‘philosophies, baby. ag}mais

and can explain and demonstrate animal handling pro!gduressfor the ap-

L4

« propriate ax;EZIs. The doeents are also prepared to 'handle various N . ' -

i audiences (12t grade and older, handicapgis etc ), give sho media

R A
presentations, and research special zed areﬁs‘ .
—— ‘ N

According to Ms. Ludwig, the jority of the skills whieh a docent

-, .

acquires can Be. classgied into_two broada.areas' . T,
- § <« ‘. A e 4.
knowledge and expérience’ of animal.backgtound, behavior, and care
"\‘ ’ . . ) - . ,,\
and v T A )
_, 4] |
ability ‘to communicate this information -effectively to others. o

The first area is easy enough to-document. A means’of assessment
of knowledge 1s readily available in the written exam and the preparedf’

specialized reports of the, docents. . . (;
, | . .

I
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18

Y
’ ]

. . - -
) The second area, ability to comdunicate this in’ormation éffecti’ve
to others is somewhat more difficult to document. Part of the aPI‘lity

.
.

-
ry abilities are handling

<

. sin ,evaluating the - particular nature _-of the audience apd adapting the
presen'tatio'n“ to the situatiom® Other necessa
s explaining complicated.'\i%sues in

-
-

1 4

b ]

r' .
crises situations or unusual occurrences

M)

le. terms, flexibility in timing and style,‘ etc.
Ms Ludwig was partic-ularly inzterested in knowing how the Zoo

>

4

volunteers could Teceive some tecognition for the skills they acquire. -
" e J

volunteers are older and .enthusiasti® ‘abo&t‘: learning more A

K Hany of
" bug they lac%/directton. , o ‘
. ‘ q‘

ETS suggeste&\e Zoological Society locate interested contact

- [

-
3

‘t

ce for Oolunteers
¢

e

> .

'program and as a possi
K ;
in reviewing the "I. d'an" lis

-

-returning to s;hool 7

{ . Ms. Ludwig is %ecially interested

]

2

.

- people at local, colleges regarding possible.credit for the docent training
who wish to cmﬁder o

t

E . ‘,for Docents.
. . A
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‘and skil‘ls of the CMHC service uo“lunteers Jpre clearlx described. '

Y
|

N f

.

ﬁ'/

. ‘patient, and emergenc)f care, c%

October'Z, 1975 - St. Lawrencé Hospital, ‘.(':ommity Mental Health Center, .

Lansing, Michigan. Anne DeRose, Coordinatqr of Volunteer §ervices.

The VOlunteer program of the Comuniy Mental Health Program is

L

a iodel program. Job descri-ptions, voluntedacareer ladders, training

manuals and rograms and cargful divi'sion of labor maké the’ ongoing

v

&
work‘ of the pproximately 200 active volunteers in the various positions .
1 ’ . *
,run‘th relative smoothness. . 'l‘he program which started only three 3

’O

'years agirovides the following services to the Lansing and E. Lansing
' -
Comunity Suppbrt services for St. y L Lawrence HOspital in-patieht out—' o
‘\ . . 7 .
y dq;:are facilities, drug-treat- >

men&\supportgser\;ices, connﬁupity h th educational projects im!uding
hospital library servites for the staffuand patients,,art and dance
ﬁeiﬁ programs\,” and many short term projet{s. An outgrowth of*this
program'is a manual hy Ms. DeRose a,nr;lﬂs Dorothy Rozan entibled-

Volunteer Pr_ggram CMHC-—A Blueprint (1973).

/"’_,..

—_—

The ETS”reprEsentative was given a tm’ oﬁ the C}ﬂl} facilities and

- " N

the° opportunity to discu'ss the project with a number otwt‘he volunteers.a(
[

" Phe vqunteers, garticularly thrfullatime volunteers), were extremely

enthusiast.ic about the prosoect' of receiving credit for .their skills., . T

. .

@ Af‘teﬂthe tour, ETS ancf‘ﬂs.hDeRose concentrated -on reviewing and.

- \ —_—

revisit\g the "4 Can" lisr,s which deal w:Lth dministrative and socializing
‘¢ o F

skills.. Bach av;gﬁle list was carefully exami‘ned for eomp‘rehengiveness

~w

%

.
. 4 - a <

nding. . ) o g

vy

and ease of unde

f'ig, Ms. DeRose looks forward to thef comp'l.etion‘ of the lists. - She
\ e -
anticipates that they will be particularly useful to the CMHC as guidelines'

N L 4

A~ T

for jgb descriptions and trainiag needs. )

~ *
) « ~
) - . » . . L
. L4 N

In, this manual the activi.Eies, ' ;




. Appéndlx K
“Evaluation Form for "I Caf" Competehcy Lists

T
Position ' —

Institution/Organization and Address,

-«

. v
e

=<1, "I Can" competency area being rated: Volunteer - Section I
: e . R ‘ " Homemaker ~ Section II
R . Which part?

2. This list of competencies is: ,EICELI.EN‘!‘- needs few changes
. . . GOOD ~ needs some changes .
.o : ' POOR - needs many changes
‘ - . \ Completely ina‘ppropriatc fo.r this topic
3. Thg following additional conpetcnciés should be added to this list: °

' L4 N

/
- - [
YR X

These competencies should be removed from\@e Iist:

you -recommend ?

A ]

Would you like more’ evaluatiom forms? YES __ NO If YES, how many?

.

:Co-cnts?:'

'Rcturn/ to: -'AbiguiI Harris °
. * Educational Studies Division

Educatianal Testing Service
Princoton, Ncw Jersey 08540

.
. \



