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* PREFACE

~

This Volume provid-es the detalied technical reports of findings for the
two tests of a student questionnaire to measure five functions of

schooling. Volume I provides a history and explanation of development
and summary of findings of the two tests.
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TECHNICAL REPORT

THE INITIAL TEST OF THE INSTRUMENT FOR MEASURING FIVE FUNCTIONS OF SCHOOLING

? >

Introduction
N

The contract, ts\amended, calls for two tests of the instrument, boﬁh

for the purposes of revising the instrument preparatory -to full scale use.
The initial test was conducted on a few classrooms, and involved t;sting

“
the administrative procedures as well as the instrument itself.. The second

test will be conducted in a few schools, involving nearly all of the class-

rooms in each school. This hocument covers the initial test. Volume I

placeg this initial 1ist in context,

o

e . K ARtttz

Test Population — -

The instrument was tested in two volunteer classrooms in ; single high
school in January, 1975: The teacher was the same for bpth classes. As a
re;ult of this experience a number of fe;iai;ns were made in the administra=
tive procedures of the'fhltrument, and a number of items Q&r& eliminated or

altered in minor ways to eliminate persistent and time-consuming problems.

Then the instrument was administered to three additional classrooms, one in

the same school (different grade level and teacher) and two in a different

high school. Since the intent of these tests was to eliminate major problems

in the instrument, and develop analysis procedures, and the changes in the

instrument wvere so minor, the data from‘the five classrooms were lumped to- ‘
gether for the purposes of -this analysis.

To reduce length “he items of the “instrument were divided between two

fotﬁs of the instrument: Form A and Form B. The following table describes

the test population:




School 121 N = 67 Form A = 31; Form B = 36

Class 400  Freshman English N=21  FormA =12; FormB = 9
Class 401  Freshman English ~ N =23  Form A = 12; Form B = 11
Class 700 Senior Sociology N = 23 gll-‘orm A‘- 7; Form B.- 16
School 011 . ‘ N=42" FormA = 26; Form B = 16
Class 801 General Education N=25" Form A = 17;.Form B= 8

(Grades $-12)

L}
[« ]

Class 802 General Education N =17 Form A= 9; Form B
(Grades 9-12) : .

The different forms of the instrument were randomly distributed to the;
students in each room. fTHia resulted in some large differences in_ihe
number of each form filled out in each room, due to the chance ;ariation
in the random sequencifg.

The introductory section of thg_initfhment asks for various kinds of
denogrgpﬁic information. The classes, of course, varied with respect to
the age/grade-in—scﬂool of the students. The classes were selected to .
va;y them. However, additf'Lally there was significant variation across
the ciass;s>qn sex ratios, and between schools with respect to the level
of the mother's education. The following tébles represent th; relevant

frequency distributions:

SEX

FORM A . FORM B TOTAL % %
SCHOOL CLASS M F M F M F M F
121 400 ] 7 3 6 8§ 13
401 8 4 9 2 17 6’
700 5 2 10 6 15 _8 .
011 801 7 10 4 4 11 14
802 3 6 2 6 5 12 -
16 26 38'5; 61.9




-

At School 011, therefore, substantially more girls than boys answered
the questionnaire; at School 121, the reverse. None of the following
- analyses examine the effects of these sex differenges, but their exist-

ence should be borne in mind in looking at the results.
»

. HIGHEST LEVEL GF EDUCATION OF MOTHER

This item had an éight point-scale. Using class means as a way of

looking at the data, ‘the following table resulted: &
School Class N Mean S.D.

121 400 21 4.762 1.9
401 23 . 4,208 2.0
700 23 4.500 2.1

A t-tesé betweer schools
was significant at the
«049 level.

-

TOTALS 67 4.490 2.

0
- 011 - 801 25  4.000 1.8
802 17 3.353 2.1

TOTALS 42 3.756  1.990

Since the scale was such that “he lower the score, the higher the level
of education of the parents, the mothers oé the ;;udents at School 011
had a slightly .higher avefage level of education than did the mothers
of the subjects at Sckool 121.

None ;f the other variables we;e found to be significhntly different
between the schools or across the classes. Again, none of the following
analyses examine the effects of these parent education differences, but
it should be borne in mipd timt the students in School Oll were probably

somevhat higher in their socio-economic level than those at School 121

(since parent education and sociv-economic level are correlated).
Nature of the Analyses

Volume I explains the rationale behind the project, the categories
"of {tems on the instrument, end what we hope to find out from looking at

the data. This will not be explained in detail in this report.

10 '




In working with this data, a3 is preferable ag this early stage of

ool

tuning the instrument, we worked through eve}vthing by hand after the

[y

initial computer runs gave us the basic data. We looked first at fre-
quency distributions of rasponses by %ema, and then by categories of

items. On several occasions we manipulated this data with various trans-

-

_formations, combining various response sets, until we had what appeared
to be the most powerful manner of displaying the data and interpreting

the results.
s .
We looked then at means, standard deviations, and significance tests .

if the nature of the question ma&e them appropriate (and eve; in some in-
stances when they weren't the appropriate statistic but were probably

close enough to give us a feel for‘what the item or group of items was
producing). -

» )

From looking this closely at the data we have d=veloped good procedures

.

for handling the data in subsequent tests, identified numerous revisions

o

of items and response categories to be ehcorpbrated into the next version
1

of the instrument, and got intrigued by the interpretations. We report

[

.

these below.

CUSTODY/CONTROL ~ * o ) .
Measuring custqu/control for a school involves measuring the kgy

attributes of tﬁé systen of rules, a;d‘the rule making and eﬂforciné

mechanisms which govern student conduct. Seven{acpects of custody{

control are measured by the instrument. This 1ist can b found in

Chapter II of Volume I.

~d




SCHOOL LEVEL \

The Extent of the Rules;

The Nature, Severity, and Puratior of
the Punishment for Breaking a Rule

The question which measures this atiribute consists of a list of

actions against which many schools have rules. Students indicate what

kind of punishment would ;esult from btreaking such a rule in their echool.

The mildest response is that there iz no rule against it. The most ex--

treme is expulsion. Students are asked to indicate the reepohse\for both

a first offense and repeated offenses.‘
*

Results ‘ ' R NN
After earefullyrconsidering the data, the eost Eruitful way to dis~
play this data appears to be to combine the first three responses°® "No
Rule; Rule Not Enforced; Warning", and to combine the last xhree re=
sponses: "Restriction, Suspension, Expulsion”. This results in look=
ing at_each action in terms of qhethe: it 1is pﬁhished or not. The ex-
tent of the rules is given by phelnumber of those whigp would result in
a puniehnent, the‘eeverity by the degrees of punisﬁment for offenaes of
equivalent rank ordet. In addition, a rank ordeting of the actions in
terms of how severe the punishment would be providemun good id{aol pro-
file. In the folloving tablea perceuts based on frequencies are used
instead of mneans and standard devietions, or medians. ‘

**********

See Table I on foliowing page
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TABLE I

RANK ORDER OF SEVERITY OF PUNISHMENT-~-FIRST OFrENSE
The percentages indicate the number of students
who indicated that the action would result in a

@ punishment.

School 121 -
Fight a Teacher | 8:.6
Stealing from School 84.0
High on Drugs 77.8
Steaiing f£om Students 72.9-
Damage gchool Property 68.3
Figﬂfing ?1tﬁ Students —--ZI?;
Smoking ' ' 30.7
Skipping School 28.1
Leaving Schooi Early- 23.5
Organize Suvudent Protest 12.3
‘Distribute Critical Mat'l 8.3
Sponsor Obj. Speake; 8.1
Girls Not Wear Bra //) 0.0
'Boys Wearing I«ngfﬂair JO.O

In Hall During Class

Refuse to Salute Flag

v

School 011
Fight a Teacher / 3?.9
Stealing from Scpéol 84.0
‘Damaging SchoolvProperty 6G.8
Fighting with Students 59.9
Stealing from Studeants - 47.6
High on Drugs 28.5
SkippinE\ScQggl 15.6
Smoking 12.5
Sp;nsor Obj. Speaker 9.9
\Distﬁbute Crit:.l.cal 3:;:' 1 7.7
Boys, Wearihg Long .Hair 6.2
In Hall During Class 5.5
ggfuse to Salute Flag: 5.5
_Girlq ﬁot Wear Bra - 0.0
0.0 ! Leaving School Early (I
‘Organize Student Protest 0.0

0.0

L
f
I

—
S

The horizontal lines identify natural breaking points in the data.

LY




Intfrpretation . .
-~ School 121 appears, in general, to have more sévere punishments, as

the percentages aré consistently higher for the equivalent rank order.

» - -

/Tﬁé\amount higher or lpwer than some "normal" value would provide a good
—\\\index of severity. Sc;;ol 121 appears to be patticularly more likely to
punish being'"ﬁigh on Drugs" and "Leaving School Early" than is School
0l1. .Still, the rank order is remarkably the same. The “top five in one
and the top four in the other list are the ones ‘for which the ma;oritz
of students indicated that the first offénse would result in a punishment.
If we used this as an index of the extent of the rules, Schonl i21 would
rece;ve a 5Sonea lp-point sésle, Schonl 011 a 4. This appears to be a
useful index. ‘

¢

The data on repeated offenses is somewhat different:
’ . AR R R Rk R Rk
See‘?able II on following page
ok kk ok ok ok kh kR
Here again School 121 appears in general to have more severe punishments.
While the punishments fot repeated offenses are, as would be expected,
more severe, School 121 hes many. more which reach the_qnite severe* level
th;n School Oil. In particular, "SkippingnSchool Repeatedly, Smoking
‘Repeatedly, and being High on brugs Repeatedly" are dealt with more
seperely in School 121, 1In Schooi 011 these only make it to the mi@dle
range. If we again use 50.0% as the cutoff point, $chool 121 would have
an extent-of-rulss index of 9; School 011 a 7, for repeated offenses.
“ ST

* While, strictly speaking, percents don't indicate greater severity,

assuming they would be distributed across the response bptions (as
they were) percents are an acceptable measure of gseverity.

e




RANK ORDER OF SEVERITY OF PUNISHMENT---REPEATED OFFENSES

TABLE II

Percentages are based on number of students indi-
cating that repeating that offense would resu%%}in

a punishment.

Scho;1 121
Stealing from School
Skipping School
Fight a Teacher
"Fighting with Students
Damage School Property
Stealing from Students
High on(Drugs
Smoking
Leaving School Early

Spong~* Obj. 3peaker

Distribute Critical Mat'l

In Hall During Class
Organize Stude&t Protest
Girls Not Wearing Bra
Boys Wearing Long Hair

Refuse to Salute Flag

i1 Table 1.

97.2
9.5
%.4
93.4
90.9
86.7 "
86.5

78.9 .

53.9
42.0
36.1
34.3

23.8

8.3
4.2

3.7

School 011
Damaging Schog} Property
Fighting with Students
Stealing from the School
St;:Zing firom Students
Fight withvxéacher
Skippirg School
Smoking
Sponsor Obj; Speaker

High 6n Drugs

‘Leaving School Early

Organize Student Protest
In Halil During Class
Refuse to Salute Flag
Girls Not We;ring Bra |
Boys Wearing Long Hair

Distribute Critical Mat'l

©

This 48 a

100.0
97.0
96.8
93.2

58.3
50.0
48.3
34.7
28.7
23.9
23.3
17.4

9.1

7.1

6.2

The horizontal lines indicate natural breaking points in the data.

* Responses to this question were invalid due to a mistake in the
wording. This will be corrected in the revision.
guess of where it would actually fall, based on the respouses




Suggestions for Revision

It would appear that the data can be inﬁerpreted to givé an index of
.extent and severity. Clearly means or medians could be uséd rather than
percentages, and the rank order based on those. It wou%ﬂ also appear that
some of the itews which received low scores could be dr;pped, as there are

more than necessary.

CLASSROOM LEVEL

The Extent of the Rules; Rules;
The Nature, Severity, The Nature, Severity, aad Duration
the Punishment for Breaking a Rule
R
Some of the items apply to qlqssrooms, and are reported here separ-
f

-

ately. . ¢ ; ‘-
: ;

Tﬁese six items come from the same overall question as the school
level rules, and students had the same set of six response categories, plus
an additional one, "Student's Grade Is Lowered" As in Tables I and TI, the
' first column combines the last’thrge response caslgsiies; "Restriction,
Suspension,  and Expuision" and thus ‘gives a measure of how many students”
iﬁdica;ed that the behavior would result in a punishment. The second

Ly

column gives the percentage who indicated thas*one's grade would be Jow-
. -
ered as one did the act. )

ko k k k k ok ok Rk kAR

See Table III on following page

k h k kh k Kk k k k Kk’

»
Interpretation

As the table indicatés, on first offenses there is very little difference

between schools. School 121 appears a little more likely to use punishment

{instead of a lowered grade, except for cheating on an exam, than School 0Oil.




TABLE III
CLASSROOM RULES

EXTENT AND SEVERITY-~FIRST OFFENSE

Percentages are based on the number of stu-
dents who indicated that that offense would
result in a punishment(Column 1) or a low-

ered grade(Column 2)

N

SCHOOL 121
Coltm 1 Column 2
Copy Another's Work ?.92 12.0% °
Cheat on an Exam ﬂ 8.12 35.6%
Not do An Assignment 3.2% 22.6%
Arrive I.:ate ‘ ' 7.9% " 4.6% .
Talk Back ' . 6.4% 4.4%

Object to a Punishment ©10.1% 1.9%

EY

EXTENT AND SEVERITY--REPEATED OFFENSES

ﬂ ~ SCHOOL 121
 Column 1 Column 2
Copy Anc;ther's Work -~ 24.82 34.1%
Cheat on an Exam , 33,82~ - 38.6%
Not do an Assignment 21.1% 33.3%
Arrive Late to Class T 39.7% 28.8%
Talk Back 45.5% 16.9%
Object to a Punishment 20.1% 11.82

S

SCHOOL 011 2
Columa 1 Column 2
6.3% 16.6% .
19.5% . 35.5%
1.9% 20.1%
1.8% 11.6%
9.6% 5.8%
9.8% 2.0%
SCHOOL 011
Column 1 Column 2
22.4% !s,3a‘?i
47.3% 36.7%
7.0% 48.8%
17.4% ’ 40;71

" 42.8% l.92
14.5% a.szg
11




" For repeated offenses, again, the schools are much alike. School 121
is a little more likely to use bunishment for not doing an assignment and
being late to class, where Schoel Oll would lower grades. School 011 is

a little more likely to use punishment for cheating on an exam.

Suggesti%ns for Revision

It appears thet the data can be cledrly interpreted. - From t;e table

ft appears that none of the examples is conaidered by the majority of stu-
dents to lead to punishment, or to a lowered grade, even after repeated

offenses. It is net;clea% whether this calls for a correction of the

items so that some clearly do receive “punishment" responses, or whether

this is an artifact of the two schools selected for the testing.

Stucent Influence on the Rules
_—ﬁ—#

>

, The question which mesgsures this,att:ibute consists of a 1list of

each of the citagories of rules: those for which the punishment would

. be respectively expulsion, suspension, restriction, or having one's
grade lowered. The. students are asked to rate the degree of influence
they have on_each type of ruté, on a three-part scale: great, some,

and'littie, if any.

Results . " _ ' )

The most illustrative way 6£,displaying this data appears to be to
compare schools on each of the categories of rules. Asain, percentages
of responses are usgd, though mcans or medians could have been used as
‘ well. o

k *hk Rk kk kA AR

¢

See Table IV on following page -
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TABLE IV

INFLUENCE ON RULES
¥
Great Some Little
School
Expulsign
L 3
1 .
011 4.2% 38.6% 62.4%
Suspension
121 9,22 - 32.9% 57.92
2
011 6.02 31.7% 62.4%
T Restriction
. I -
121 1587 34,58 50.4% .
3 . Vo
s . ‘ . rs
. Grade Lowered
17.32 3,9% 50,02
23.4% 49.9% 26.8% .
Average Totals 1-3
12,02 29.5% 58.5%
7.4 36.4%  56.2%

¢

Average Totals 1-4

13.3% 30.3% 56.4%
11.3% 39,43 49.4%

: "IS; .

- -

N
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Interpretati;n

As the ‘table uuggests, there is not a greag desl of difference be-
tween the schools on this question. Stud;nts have between "some" aqd
"little" influence on any of the types of rules, with somewhat more in-

fluence on the less important (restriction) rules. The schools appesr

- most different with respect to the amount of influence students have on

the classroom rules for which violation might result in ﬁetting one's

grade lowered. School 0l1 appears to have considerably more student in-

~

fluence here.

Suggestions for Revision '
It would appear that this question would benefit from a four point
rcales It also seems possible that the degree of student influence on

each category of rule is so low that distinguishing’thnn is unimportant.
R ! B _ .

A ébuple of?"True"-"Not True" items that covered the degree of student
_influence én School Rules and Classroom Rules might well be enough.

The concreteness of the referent "influence" also seems questionable.

This could be improv;d.

»

Equity of Enforcement of the Rules

The question which measures this attribute consists of a list of ten

?

characteristics of students, to which'respond;nta indicate Jhethef having
that characteristic would tend to make puaishments more or less harsh; or

whether that characteristic would make no difference.

1w
v N -

Results - '

After carefully'conaidering this data, the most fruitful way to display

, the results appears to be in terms of deviations from the midpoin:t of the

o

scale, the '"no influence" point. If the characteristic would make the pun-

" ishment less harsh, this is a negative doviation; if more harsh, a positive
ant 2am8 ha : Pt 3 :

S 20 . 2 ..
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deviatioh. Again, the following tables were made up using deviation per-

cents, though they cquld have been compiled using means with similar re-
sults. \ '

| Two kings of deviations were calculated: net deviation percent, in
which- the deviations both positive and negative were added algebraically;
And absolute deviation percent where the absolute values of the d;viations
on both gsides of the midpoint were added together, and the sum given the
sign-of’:e larger of the two original valuea. The girst‘ yields a conser-
vative measure of deviation from perfect equitability. The second yields
a maximum number indicating all of ;he‘;nount of deviation.

The following tatles contain these values.

* k k k hk hk hk hk h k k Kk Kk &

~

See Tables V & VI on following pages. -
* khk khk ok kkhkhkhkhh ok
Interpretation o

As the totals indicate:

TABLE VII
) NET DEVIATION PERCENT ABSOLUTE DEVIATION PERCENT
A 121 011 121 . 011
Equlsion 1 ' - 5.6 - 4.9 ‘1‘2.8 ‘24.3
Suspension -'4,0 - 3.0 -39.6 ~29.0
. Restriction - 0.6 - 5.6 -33.2 -27.2
Lowvered Grades .= 5.7 - 5.0 -24.1 =21.4

~

both schools deviate from cbmplete equitability in the direction of leniency.

chool 011 tends to be slightly more equitable, particularly in the handling

of expulsion cases. While School 121 becomes more influence by student char-

acteristia’as the offenses and punishments become more severe, this appears

to be untrue in School Oll. N




3

- TABLE V

. EQUITY OF ENFORCEMENT IN NET DEVIATION PERCENTS
. - Eipulsion Suspension Resttictic;n Lowered Grade |
. , ‘ 121 011 . 121 011 121 . 011 121 011
6irl i-z‘s.fs -15.4 ° -19.4 - 6.3 -9.7 -20.0 -17.1. - 6.3
 Non-White +6.6 - -13.1 -2.8  -6.3 +6.7 - 4.0 a2
Good Grades - -58.1  -40.0 -52.8 -43.8" 29,0 -36.0  -54.3 - ~46.7
Athlete or Cheerleader -45.1 -11.5 =44.5 -1‘2.5 -25.8 - =24.0 -17.1
Not Well Known +9.7  +11.5 +17.1 425.0 + 3.2 - 4.0 + 5777.9
Young © e -l1Ls -20.0 -25.0 -16.2 -8.0 -85 -  -18.8
Parents Wealthy -25.8 ' -26.1 ) -32.4 . -1_8.8 -2b.0 -16.0 -14.2
Popular . ) -26.7 - 4.0 -11.7 -25.0 ° -19.4 - 8.0 -20.0 -12.5
" Older Siblings/Bad Rep. +43.3  426.1  +55.6 +18.8 "+29.0 +12.0  +22.9 - + 6.2
Rep. for Causing Trouble +80.0 +56.0 +69.4 +55.6 ' +74.g . +52.0 +45.7 +37.5 |
| ‘ C
TOTALS S5.6 - 4.9 - 4.0 - 3.0 - .6 - 56 ~-5.7 -5.0
. ’ 23
22 ‘ ,




cirl

a‘bn—“‘ite

Good Grades

/)’/Athlete or Cheerlead;r
Not Well Known

Young' l
Parents wealthy
Popular 4

Older Siblings/Bad Rep.

Rep. for Causing Trouble

deALS

TABLE VI

EQUITY OF ENFORCEMENT IN ABSOLUTE DEVIATI

Expulsion

121 og}
-25.8 -15.4
" 420.0 -21,7
-58.1 - =408
-64.5 -26.9
+16.1 -11.5
-35.5 - 8.0
-38.3 -26.1
-33.. -12.0
+56.7 +26.1
+80.0 +56.0
-42.8 -24.3

ON PERCENTS
Suspension Restriction

121 011 121 011
-19.4 - 6.3 -16.1 -20.0
- 8.4 -21.3 +13.3 ~28.0
-58.4 -43.8 -29.0 ~36.0
-66.7 -37.5 -58.0 -40.0
+17.1 +25.0 +16.2 -20.0
-31.4 -25.0 -22.6 -16.0
-38.2 -18.8  -33.4 ~16.0,

23,5 -25.0 -25.8 - 8.0
+55.6 +18.8 +42.0 +28.0
+75.0 +55.6 +74.2 +60.0
-39.6 ~29.0 " -27.2

-33.2

Lowered Grade

121 011
-17.1 - 6.3
ts.s -25.1
-54.3 1 =46.7
229 1 hae
+11.7 25.0
-14.3 -18.48
-20.0

-20.0 -25.1
+22.9 +18.8
451.5 437.5
-24.1 -21.4




Suggestions for Revision | BRI
This item appears to work particularly weli. The biggest diffculty

in interpretation is that two of the 1tems; and possiby three {good

grades, past record of causirg trouble, and possibly "is young') are%

legitimate grounds in the legal system for making punishments more or

less harsh. Thus true equitability may not bg the midpoint of the three

péint stale for all items. Eliminating these items might be in order, or

making them a separate set for analysis purposes. . _ -
) . .

.
. -

Knowledge and Clarity of the Rules

<

One question which measures this attribute consists of a list of the

five types. of rules: Expulsjon, Suspension, Restriction, Warning and 0 .
Grade Lower;d; and students indicate on a three point scale:  "Very Clear",.

"In Between", or "Very Unclear" their knowleédge of the nature of each type

of rule. A parallel question lists the same set of types of rules, but

this time treats them as punishments, and asks studenfs to indicate how

clear they are about what actions would lead to each kind of punishment, R
regardless of what they know about the formal rﬁies. One quest;on is on-

Form A; the other on Form B, so different students fill‘out e;ZF\ﬁﬁest;cn. . -

3 s/
{

A . . . '.
Table VIII presents the results of these two sets of questioms, using percents:

"

-

3

kR k k k k Kk hkh ®
* “ , §

See Table VIII on following page

kod o hok ok ok Wk ok ok ok -

Interpretation

e

As the tableé show, in School 0ll1 students are consistently more clear

?

about what the rules are, and more clear about what aétions would lead to

- -

each punishment, than those in School 121, In both, students are much more

\ | 26 18




Expulsion

Suspension’
Restriction
'Ua'rning

Grade lowered

- Expulsion
Suspension
ucttiction

Warning

‘Grade Lowered

*

; | TABLE VIIT

»

CLARITY OF THE RULES

»

. School 121 School 011
‘Very In Very Very Ia Very
Clear Between Uncleax Clear Between Unclear
# 4 I | # % # z ¢ z + z
5 20,0 13 52.0 7 -28.0 5  35.7 9  64.3
7 24,1} 18 62.1 4 13.8 8 53.3 & 26.7 3 20.n
3 1.5) 10 38.5( 13°50.0f 1 83| 9 750 2 167
6 18.2 14 42.4 13 39.4 7 50.C 4 28.6 3 21.4
6 27.3 11 SO'_.O 5 22.7 -6 46.2 4& 30.8 3 23.1,
CLARITY OF ‘THE ASTIONS WHICH WOULD CAUSE EACH PUNISHMENT
{ School ‘121 School 011 ‘
Very In Very Very In Very
Clear Between Unclesr Clear Between Unclea
# 3 ] 2 ' ¢ R # % # z
25 69.41 11 30.6 ] - 1% 87.5| 2 12.5
29 80.6 7 19.4 15 93.8 1 6.2
26 . /2. 10 17.8 12 75.0 4 25.0 :
~N
33 9.7 3 .8.3 4 14 87.5 2 12.5
22 61.1 R 38.9 13 81.3 3 18.7
27 19




clear about what actions would lead to punishment than they are about the
official rules. Exactly what the relationship is between the official
,'rules and the actual norms of the school is unclear, but the norms are

clearer than e rules, and at School,OlI“the norms and the consistency

of the consequences of certain actions are more clearly apparent.

v . -

Suggestions for,Bevision ) .

The conbinazahn of the two tables seems valuable, as there appears

- -

" to be a relationship between clarity of rules and‘clarity of actions (dife.
ferent.students filled out eacnS; The "Clarity of Actions" table would
seem to provide a good index of the consistency of the actions of the rule
enforcers in a school. The category "warning" is superfluous, as this is
likely to vari so greatly from instance to instance that  the answer means
little. Also, it might well be that a four point scale would‘prooide even -
more interpretable data.

The‘question on "Clarity of the Rules" provided fo: a "Don't Know"
response, and therelwere a vety'hign number ot'these responses; This
suggests .the need for revising the wording of.previous items. If students
aren't verylclear about the rules, out are much clearer on what the actual
offense-punishment norms are, perhaps the other questions in the instru-
ment skould stress much more what the patterns of punishment are, rather
than the tnles.

One interpretative problem is that if the schonl-er classroom does
not use a form of punishment, the responses would tend to be in the "un-.
clear" category. High scores canlbe a result of either inconsistency -
non-use. It would seem to be sensible to add a "does not apply'geponse.

Also, it would probably be more interpretaole‘to change the order of the

responses so that a high score ("3") meant greater clarity, rather than less.

’ . 28 - S




General Queétions on Knowledge and Clarity of the Rules * -

Three general "True--Not True" questions are related to the issue of
knowlege and clarity of the rules. All three are worded with reference to
the actual rules, and all imply that the rules are neither clear n;r‘widely
known. Table IX. presents the mean of the three items for each class in '

uvach school, and the-combined ﬁe;n for each school. -

TABLE IX

Knowledge and Clarity of the Rules ) ' .
General "True--Not True" Questions

"1" = Rulep vague and unclear
"4" = Rules clear and precise

N . Mean
Class 400 27 2.574

401 30 2.135
700 ) 37 2.522 ' )
School 121 TOTAL 2;410

Class 801 30 .2.723

802 ' 23 3.196 _
N School 011 TOTAL 2.960 /

Interpretation

»
" As can be seen from the table, the means on the general questions

‘are consistent with the more précise previous set. Students at School
011 find the rules more clear and Precise, and are more sure how they

apply to particular eircumstances than are the students at School '121.

Suggestion Revisions
. . There are no general questions which refer to the consistency or
-clarity of the actions which might lead to punishment, ang some should

be added. The three that exist appear to be a good set.

21
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The Nature of the Due Process
Connected with the Rules

Tﬁg,quéstions which measure thig attribute.consist of asking studénts
whethép;ipere‘ig a hearifig process, or an appeal proces;, connected with
each of tﬁi four maié types of rules: those for which Qiolation could )
lead either~to expulsion, suspension, restr;ction, or to lowered grades:

If the student responds "yes", there is another question which asks to

e

F whom the appeal would be made,'or by whom the hearing would be conducted. .

Results
Tables X and XI present the results of these sets of questions, using

percenﬁs of each response:

LK IR BE BE BE B BE R R B 2R N NN I
. -,

'~

See Tables X & XI on folloring pages

Rk ok ok ok ok ok ok ok ok ok ok ok Kk ok

‘Intprpretation

‘At School 121 nearly half of the students "don't know" or think there

is neither an appeal process nor a hearing process. At School 0l1l, the

studeﬁiﬁ are much more clear that there is a hearing and an appeal pro-
cess. They are most certain with respect to the types of punishments

that happen often with a lot of personal cost: suspension, and lowered

grades. The lower percentages on the other two may simply mean that they

don't happen as often.

Since there is such a high proportion of "don't know'" responses, it

- f‘ -
{s not too clear wnat the answers on Table X mean. In general, there

is more appealing to tgachers and counselors for less seéricus offenses,

to thq_principal or the school board for the more serious ones. School
011 is more likely to have students going tsﬂt‘achers or counselors for
assistance than is School 121.

22
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F
Expulsion ‘ '
Suspension
‘Restriction

by

Expulsion
EBulpdqu:lou

: iutrict:lon

 Lowered Grade

3
b -

Lowered Grade

so no data is available.

1.

. ) TABLE, X ’
1S THERE AN APPEAL PROCESS? ‘
School 121 School® 011
Don't Don't .
No Xnow - 1as No Know . Yes
AN A I N N ¢ x| # x| # X
2 6.7-| 14 46.7 | 16 46.7 16 56,0 | 11 44.0
4 11.1 | 17 47,2 | 15 417 3 18.8 | 13 81.3
1 3.3 |,16 46.7 | 15 50.0 . At 423 | 15 57.7
4 11.4 | 7 200 | 264 65.6 1. 67| '3 200 | 11 73.3
— * o
[ '
" .
IS THERE A HEARING PROCESS?
School 121 . School 011
Don't . ” , Don't
No Know Yes . . No’ Know Yas
x| T | ¢ 2 ' .| # T | ¢ 2
1 2.9 | 16 °45.7 | 18 -51.4 ' 5 35.7 9 64,3
3 13.0 | 13 56.5 | 7 30.4 * * *
‘4 11,1 | 18 50,0 | 14 38.9 1 67| 4 267 | 10 66.7
2 70|11 39.3| 15 53.6 B 1 3.8 | 10 385 | 15 57.7
J * Inadvertently this page of the questionnaire w‘ap missing,




ed Grade 1

TABLE XI

TO WHOM WOULD ONE APPEAL

#  Inadvertently this page of tie questionadire vas nissing,

m- e dabs ia available.

Q9

School 121
School - Vice- ) -
Bo. .d Supt Prncpl. Procpl. = Counselors Teachers: -Students
X 2 1 # y 4 # y4 ¢ 4 ¢ 4 ' B ¢ y4
5 11.9 4 9.5 | 11 26.2 7 16.7 9 21.4 37 7.1 3 7.1
s 156 | 1 3.1 | 6 18.8 | 8 25.0 21.9 15.6 -
2 5.6 |-2 8.6 9 25.0 6 16.7 | 11 30.6 8.3 | *3 8.3
2.7 1 2.7 10.8 s 13.5 | 10 27.0 | 15 40.5 1 2.7
/ .
School op ) A
¢ y 4 ¢ y4 ¢ z ¢ 4 ' T 4 A y4 # 4
3 23.1 7.7 | 5 38.5°| 3 231 | 1.7.7-| ,
3 14.3 4.8 3 4.3 3.-14.3 4 19.0 23.8 2 9.5
7 36.8 3 15.8 4 21.1 26.3"
2 15.4 | 3 231 61.5"
¢ !
WHO WOULD HOLD THE HEARINGS?
School 121
. Vice=- N
Board Supt. Prncpl. Prncpl. Counselors Teachers  Students
¢ oox |z |e oz fe x| ok oz (bR
"9 31.0 5 17.2 6 20.7. | 3 10.3 2 6.9 103 | 1 3.4
3 13.0 2 8.7 s 21.7 | 5 21.7 5 21.7 13.0
3 13.6 3 13.6 4 18.2 3 13.6 5 22,7 18.2
2.9 2 5.7 5 14.3 4 140§ 1 3.4 10 28.6 2 5.7
X ; School 011 ; (
¢ o2 ¢ 2 i 32 ¢ z ¢ 2 ¢ 2 ] 2
3 33.3 3 33.3 1, 11.1 1 11.1 1 1.1
* * * * *
3 21.4 | '3 21.4 s 35.7 3 21.4 .
I 5.6 1 5.6 2 1.1 3 16.7 | 11 6l.1
, 24
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The most interesting interpretation has to do with what the actual
reality is, at least according to the adults. Hearing processés and appeal

-

Y processes exist in each school, at la2ast on paper. However, large pro——" o

portions of the students do not know whether they exist, raising the in-

4 teresting question of whether they really do.

”

Suggested Revisio;s
It would appear that an index based on the proportion of "don't know"
responses in schools where there is such a'hearing or appeai process avail-
able would bera good measure of school cémx :.ment to student rights.
Tbrou;h various means, not the least of which is no”attempt to communi~-
3 cat? their existence, appeal 6r hearing processes Ean{exist on paper only.
The question gee&s to have a measure of what does =2xist, at least on paper,
to be interpreted properly. | . o
The question of to’uhon one would appeal for help appears to be the
most powerful of the two; who holds the hearings ig probably a routine
procedure and ought to be dropped as a question. That students.in one

-

school would appeal to teachers and counselors, while in another they

would approach the principal probabiy says something important about the
school. This question needs to be separated from the issue of an "apbeal"

in the formal sense, and reworded to apply to the isgue of to whom oae would

go for help 18 accused of one of the various types of violatious. *

R

# - |
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SELECTION

K

4

The selection function of sch;o}ing congists of the mechanisms and
broéedurel by which a school places students into different programs,
courses, facilities, or with differeut teachers, which gives them dif-
ferent school experiences. Measuring selection for a school involves

measuring kéy aspects of the system of mechanisms and procedures that
_—

=

separates out students and places them into different school exper- 3

iences. The instrument is limited to covering only selection into

formal classes or courses of the school. Five key aspects are mea-

<

-~

sured by the instrument.

The Mechznisms By Which a Student

" Ends Up In a Particular Course ’ : -

The question which measures this attribute coﬁﬁiats of a set of five
branching items. Iaitially students indicac. how they got into th; co;rse .
they are in; by marking one of five option:: "Don't Kgow"; "It Wainpequired";
"The Sfudent Selected It"; “The Student Was Advised to Take It", or "The Student
Was Placed in the Course When He Had Selected Something Else". 'Thes, 1f -~ —

they selected the course, they indicate what kind of eutrance requirements

26
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.

there were, if any; and if they were denied permission to get into the

course they wanted, they answer three questions about how that happened.

.
¥

‘ Results

g After careful consideration Ehere appears not to have been‘suffi—
clent data to really interpret this question. However, examining thg
data will indicate the kinds of changes that oughtvto be made in the
question, and some of the possible analyses when used in a larger sur-

vey. Table XII .gives the results of the first part of the question:r
TABLE XII

How Did You Come To Take This Course

r

Don't Know | Required Selected | Advised Placed
) 2 # z | # 2 ¢zl 2
School 121
. Class 400 1 4.8 | 20 95.2
401 19 90.5 | 2 9.5 '
700 - 1 5.0 | 1 5.0 | 15.75.0 | 3 15.0
School 011 )
Class 801 2 7.1 | 7 25.0 | 15 53.6 | 4 14.3
802 1 87.5 | 2 12.5
E ]

-

For this ‘small sample the data merely indicatz the nature of the saﬁple.

However, {f used on a whole school, and looked at in terms Qf various sub-
groups : the school--freshmen, not-so-good students, minorities--the item
would yielﬁ percentages of those who are taking required courses, percen-
tages who are placed into courses against their w111,~and the natufe of
the kind of ad&ice given to various groups. All of these would be ex~

tremely igportant indices of differences in the selection function of

achools. .

] C 95 ‘ . N 27




-

R Y b
\

The remaining portions of the branching item received such small num-

e

bers of responses that no interpretation was possible. It seems evident

that there will never be a large number of responses to some of the parts

of the question because there will never be a large humber of students
in any one course (except iq a few special cases) who are there when they

wanted to be somewhere else. This question needs to be revised., .
. R i

§uggested Revisions

The branching parts (2, 3, 4 and 5) of the present question should be

-» combined "{nto a new item which asks the ‘student 1if they have ever been

unable to take a coursc that they wanted to take. Then, if yes, explore
the reasons: didn't apply, wered't selected or approved, advised not to

take it, etc. If from a larger sample we got some semse of to what pro-

)

portion of students this had happened, and what the nature of the in-{ ’
. AN

fluence precedures are, this would be a powerful measure of the more -

subtle selectios ~vessures.in a school. .

If sfadents had had this happen more thaﬁ once, they would indicate

et

how often, and describe the most important instance.

The Consequence of Not Bein Able
to Take a Desired7Nqued Course

The measure of this attribute consists of two questions, one which

_asks when the course would be offered next, and another which asks if the

student could take it then or not. Taken together, the twop items are data

on what'fhe‘cost in time would be to a student if one was unable to take a 5

i

course at a particular time.




___Results

-

Table XIII1 presents the results of these questions:
A * kK kK k k k k k k&
— See Table XIII on following pag:"‘:
EEEEERERRE.
Intgrpretation .
ﬁnere appears to be some noise in the questions, as some 302 of the
'uni’ou at échool 121 (Class 700) said they would be able to take again a
course which was being offered Zor a semester in thewlpring of their senior-
year. And, the range of answers about when the course is offered agein in-
dicates that students are not clearly aware of the cycle of offerings.
The situation at School 011 appears much different. étudents are much
more clear about when somsthing is offered again. And, if the table on
’ Again" is interpreted in terms of time lost to the student,
School J11 is set up so students-would lose much less time. The conse-
q.>nces of non-selection in School 011 are much less: than i;x School 121. *
Suggested \:Rlvitionl . ‘ ' ) .
After looking at the results, it appears that the best measure to
“have for a school is the time lost o the student if hc 1s not able to
N take something and has to wait until later. The fact that many would
not do this, but would take aonething sjpe instead and never go back is
not important, for if the pmltiu were less (it wsi offered again in
six weeks, for instnncn), chances are fam: would havo their plans al-
tered by thoir inlbility to take whst they wanted at the time they wvanted.

g ! -
Thil auggasts a rcordoring of the quett:lonl so that the first one ]

asks the .tudeut if be~would be able to take the coutse some other timeﬁ

1f he was not able to take it now. Ef the student indicates he would be

"“able to, he would next .indjcate whether he wogld even consider it.-
vy * i J t =
29
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wOulﬂ the Student Be Able to Take
{

TABLE XIII

CONSEQUENCES OF NON-SELECTIOY

S o

(Not Taking Course At This Time)

Course At Some Later Time

1

38

f Yes No
LN # 2
School 121 - -
¢ N
Class 490 N\ 11  68.7 5 31.3 /
401 | 13 65.0 7 35.C e
700 .| 6 30.0 16 70.0 /, ’
School 011 - A
Class 801 | 26  96.0 -| 1 4.0 | -
802 | 11 100.0
- When Offered Again.
Next ” . Next Next
Quarter Semester - Year ‘Never
I I # % 2
School 121 ‘ "
Class 400 643 .5 7 31.3 9 56.3 1 6.3 -
. S 1) 5.9 .4 23,5 12 70.6-
700 9.5 6 28,6 | 10 _ 47.6 3 163
— Y ‘ —_— —
TOTAL 7.2 27.8 58.2 10.3
- School 011 ) _ _
Class 801 | 18  69.2 | L 3.8 5 19.2 2 1.1
" 802 | 13 100.0 k
TOTAL 84.6 1.9 9.6 3.9
30
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Finally, he would indicate how much time he would lose waiting for it to =
be reoffered (quarter, semester, year, etc.). An index based on time lost

is wvhat is needed.

The Ways in Which Different Authorities

Affect the Selection of a Course

list of various individuals (principal, superintendent) or classes of

individuals (teachers, counselors, parents) and a set of five response

categories covering possible kinds of influence they might have had over
selection of the course the student is in: '"made decision", "had to approve", "pro-

. T
vided advice", or "had no influence". There is also a "don't know" response.

Students indicate for each person or class of persons what kind of in-

fluence they had on whether the student got into the couk¥se he is in.

Results
After careful consideration, ghe way to report the data is in terms 5
of percén;ages of responses, as thg_response cgtegories'gré dt;crete |
categories, ﬁot points on a dimension. The responses "Had No ihfiuence"
and the "Don't Know" are for all prac;ical purposes the same. The key
thing 1s which individuaf; or groups got the higheatjbroportion of ones,
twos or threes. Also, respoﬂse categories onenand.two are essentially
authoritarian--made decision or approved. The third is supportive.

Conpiridg the percentage of one and two responses, to threes, gives a

measure of.theQdegree of authoritarian control of the gselection process.

a

Table XIV provides the data in this form. ; , -




TABLE XIV

TYPE OF INFLUWENCE OF AUTHORITIES ON SELECTION DECISIONS

*

1 + 2 = Authoritarian: Authority Made Decision or Had to Approve

3 = Provided Advice

Percentage of Responses

School 121 School 011

1+2] 3 |Total M1+2t-.3 |Total
Teacher 9.2 |12.3 ,Zi.S 23.8 | 14.2 | 38.0 !
Principal/Vice-Principal *~ | 16.8 | 4.2 | 19.6 § 19.5 | 7.3 | 26.8 :
School ‘Board/Superintendent 11.7 | 4.8 16.5 B 18.5 | 7.1 25.6 |
Counselors 37.7 | 26.2 63.9 19.1 | 29.8 28.9
Psychologist/Physician . 73 49 | 122 H .| 7.3 |12608
Other Outside Authorities 11.7 | 8.3 | 20.0 22,0 |12.2° |"H4.2
Other Stidents 262 | 262 B 143 |16.7 | 3.0
Parents ol 213 |16 | 3707 El 16.7 | 2w | 38.1

The difference between the total and 100 represen:s the percentage of

"no Influence" or "Don't Know'".

»
~
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Interpreta;io;
As- the table indicates, most of the ind¥viduals or groups either
ha&‘qo inflyence, or the sqhgrnt didn't know how‘mucp inflpenée they had. .
Only one gtgup,lxﬁe counselors at School 121, teceived a majority of the
student respoi.es. Otherwise, kotal.percentages in the high thirties
were the best that were done. Genﬁfaély speaking, for all the groups
§xcept thg‘counsglors, “he’ percentages wire higher at Scho§1 011 than

at School 121. Autﬁor¢ties appeat to haﬁg’more iafluence at Sc;ool 011;
At School 011 teachers have a gr;at deal more influence; ‘though ;
lot of this is in the authoritarian mo&E The counse!ors at 011 are,
‘ however, more in the supportive mwde than at School 121. Botﬁ}scbools

' . “ had a fairly high degree of influence by parents on student éourse " -

choices. There also is noise in the question, as at Scnool 0il a .

] * .
+  number marked "other students' as makiqg or approving the decision, " .
~nd this is unlikely.  ~ . : N
‘ - ) s - . L4
\ . , d
Suggest:.i Revisions , .
< N . .
/ . L3¢
The question appears to work reason-hly well if rewbrding can eli- . ~

. 2 C .
minate the noise, but it is difflicult to interpret, as it is not clear: .

what percentage is a reasonable percentage (1.;?:\us-jsz high or not?). . -~
. L .

The liaring "Other Outside Authorities" 1is uninterpretable, and better

left off. 'wo others, School Board/Superintendent and Psychologist/ ' ', .
. o T
Physician, are likely to truely happeu so rarely thes they shc-ldn't

be in the question. The remaining five should be retained aé a'good
set for'ﬁeasur{ng differences between schools in authority i, lluence.

pa.terns.
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Characteristics of Students - Affection Selection

The question that measures this attribute-of the Selection function

lists a number vi characteristics of students, and asks respondents to
- " ]
indicate whether in their school a student with the given characteristic .

K]

would have a harder time getting into the course they are in, an easier J

time, or whucher the characteristic would make no difference. A ‘short -

phrase identifying each characteristic is glven in Table XV. -

QD

‘Pesults .

Aftc. considerinﬂ tae respOnses the nse of net and absolute deviation
» * R]
percedta seelned the most illustrative way of displaying the results. The

~

"no difference" response was considered to be the zero point., If respon-

>

dents indicated~tha; the characteristic would make it harder for the stu~

@ent to get -4nto the course, this was considered . positive deviation, if
Vd
easier, ‘a negative. The' percentage of respondents indlcating either posi-

tive or negative deviation are the~source of the figures in 'the table.
For the net deviation perceht, the percentages of positive and Jegative
are add- ' algebr .ically. For the absolvte deviation percent, the absolute

values of the percentages are added together, and the result given the

- gign of the larger of the original values. Tablie Xv presents these fig-

-

'ures, by school. . .

ko ok ok ko k k k k k ko

See Table XV on following page

N EEEEEREERERE.

- .

Interpretation

As the :table illustra+ i, the schools'are quite different in the

degree and direction in which charac* eristics of sthdents eifect selection.

wll Toxt Provided by ERIC

«
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! - TABLE XV

CHARACTERISTICS OF STUDENTS AFFECTING SELECTION

Negative = Easier

_Positive = Harder

Net Deviation Percent
5 S ‘ aa o | iz
Boy, Not Girl + 6.3 0.0 +11.9
Non-White + 5.8 - 3.0 +11.9
Less Intelligent +22.2 +21.9 +22.2
Friends Well Regarded © =20.7 -13.0 . -26.7
Adult Attitude =20.7 =-17.7 -37.9
" Parents wealth; - 0.3 r 0.0 - 0.3
Younger +49.7 - 5.6 +67.9
Paienia.Better Known + 3.7 -7.1 +11.1
.Older Siblings Did Well -19.9 =50.0 - =19.9
Grades Pretty Low +39.5 +4.6 | +45.0
Student Well Known -12.5 - 9.1 -19.9
Upset and Antagonize ' +37.2 +28.3 +55.8
TOTALS  +90.3 -50.7 . | +127.1

Absclute Deviation Percent

o1
ts.9
- 3.0
+21.9
-18.9
-23.6
s
- 5.6
- 7.1
-59.1
+ 4.6
-18.2

+28.3

-98 .4
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At School 121 if the characteristics have any effect, they tend to make
things more difficult for tne student (the total is positive); at School
011 the characteristics tend to make things eesier for the student (total
is negative). For three of the characteristics the signs are different
between the two schools. Two of these, "non-white" and "'parents better
known" are of such small magnitude that the sign difference is unimportant.
One, "the student is younger", implies a rather significant difference
between the schodls: at School 121 being young (a freshman) is a real
hinderance in terms of getting into courses. Tﬁe inference would be that
most freshmen have their schedules largely cietemined for them or are very
limited in their range of choice: At School 011 being a fresima has vir-
tually no effect (if anythiag, a salutory oae) on getting into courses. '
It'appears it would be much easiter at School 0ll for freshmen to take
courses tney want.

The largest differences beti-er the schuols are on-tne age of the
student, on whether a student's older brothers and sisters did well, and
on the effects of haViﬂg.lOH grades. School 01l is victually equal in ite

treatment of studeuts who are young o: have low grades; they have just as

good a chance of getting into a course as older students or omes with

better grades. School 121 penalizes younger étudents and those with lower

grades. In both schools it makes things easier if one's older brothers
and sisters did well, tut School 011 is much more affected ty this than
School 121. ’

Combining the magnitudes of the deviations from the two schools, the

ones which have the mcst effect, one way or che other, are if the studentfs_

]

older brothers and sisters did well (easier), if the student upsets and
antagonizes people (harder). if the student is young (harder), if the stu-
dent has an adult attitude toward sehool (easier), if the student is one

whose grades are pretty low (harder), and if the student is one of the

L 44
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less'intelligent students in the school (harder). Not‘unreasonably, if
your older brothers énd gisters did well, you make p?ople comfortable,
you ;re older with a mature atgitude toward,‘chool,~your*grades’are good
and you are reasonkbly intelligent, you can get what you want out of

' .

scuool.

Suggestions for Revision e

‘The item appears tn work well and appears to provide an overall

school measure of whether student characteristics affect selection}y if ~
so, whether that effect tends to make it harder for the student to get
somg}hing, or easier; and which characteéistics are.most important 1nc
affecting selection. It might be possible to eliminate some of the items

1

which scored near zero in the deviationm.

@

+

Flexibility of a School With
Respect to Selection Decisions

The question measuring this aspect of the selection function of a
schoél lists a large \number of types of flexibility that schookguright
have';o allow to control.wﬁat kind of educational experience the; have.
The list r;nges from "taking courses that the student't parents don't
want the student to take', to "taking courses onl& to be with one's
friends". Students indicate how’easy or difficult it would be to do each
‘of the.actio‘; in their school. Since each represents a specific type of
flexibility, the average of all of the responses provides a school index
of se 2ction flexibilitvf The table gives in shortened form each of the

types of flexibility.

”
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Results -

’

Table XVI gives the means and standard deviations, by school, en

each of the items, with a significance test between schools.’

TABLE XVI
RASE 2R DIFFICULTY OF SELECTION ACTIONS <
Very Easy = 1 Very Hard = 4 . _
T-Test Betwaen Schools
. School 121 ".School 011 —Significance . °
‘ N Mean S.D. N I Mean S.D. T Vaulue 2=Tail Prob.
Takeé Course Without l . .
Prerequisite 25 3.160 .688 19 2.895 .937 -1.04 .306
Take Course With - ' -
' Younger Students 28 1.964 .881 23 1.565 ~188 =1.17 .094 ..
- Take Course Parents , ‘
‘ Don't’VWant - 27 2.185 .879 19 1.895 .809 =1l.16 .254
Not Take Course [ . . B
- Over If Pail 23 2.870 1.014 22 2.364 © 11.002 -1.68 .100
Credit for Out-of .
Rapeat Only Part . , ) ’
. of Courses 26 2.538 1.029 21 2.286 717 -..99 .328
Switch If Too i ' ) -
" Switch If Uninterest- ~ '
ing, Inappropriate 24 2.417 .330 24 2.125 741 =-1.28 . 206
- Create & New ) , ' 1 .
7_%&‘!0 21 2.571 .870 17 2.294 .920 - .95 .350
~ Take Course With 1. .
- Older Students 28 2.464 .838 20 1.600 .681 -3.93 .000- .
~ Taka Course With . ] ) E
. Triends ‘ 28 | 2.000 .770 20 2.150 .933 .59 .559
" Take Course Witk : : )
- Opposite Sex 28 2.357 ._870 20 2.050 .826 -1.24 .221 {
Mot Take Course if ’
‘Koow Material 25 2.800 . | 1.118 13 2.769 1.092 - ,08 .936 |
- Choose ' - ‘ -
her k)§ 2.548 .810 i6 2.438 .964 - .39 . 697
se Content : ’ [
: Mathod - 26 2.692 1.050 20 2.200 .768 -1.84 .073 ’
- Any Combination _ 4
- of Courses - 28 | 2.821 ._.863 20 2.350 . 745 - =2.02 . <049
lll Section Created 2. 2.800 . 764 20 2.150 .875 -2.62 .013 .
mevncsurss Agatn 33 | 1.636 | 822 | 20| 1700 | .733 |- .29 g 8
- ER[CRMEE .48 2298 |
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"Interpretation :
As the totals show School 011 is substantially more flexible than

School 121. The~individually significant items ihencify where the major

points ‘of diffefepce"are. It is particularly easier for a student at
School 011 to take_courses with older students than at School i21, and
substaatially easier to move downward and take %ourses with y;unger stu;
dents if one wants. Age gxigiﬁg simply is not as significant as School
011 than at School 121. The other major‘point of difference appears to
be in the degree to which the student can influence the nature of his -
program., At School Ol1 it is easier to select the content and method .

(
one wants for a course, even to the point of having a new section éreated
if necessary. And, there appear to be fewer prerequisites at School 0l1l;

“ students’ can t&ie any combination of courses they want. In all cases of

significant differences, School Ol1 appears more flexible than School 121.

Suggeléed Revisions

In the frequency distributions (not given here) there were a fairly
large number ;f fdon‘t know" ot "other" responses, which suggests that
the wording should be looked at carefully. Otherwise, the question B
appears to discriminate Bétween schools with a high degree of proeision,
agd‘the summated means appear to be a rather good overall index of flex-

ibility. It might be possible to gro.p the items into sub-gscales of

© flexibility.  If so, it should be.

The Ease of Changing Courses

. The question which m~asures this aspect of the Selection f&nction of

a school lists twelve possible reasons why students might want to switch
from one course to another. Respondents rate each reason from the stand-
.

point of how difficult it would be to switch for that reason in their

&
school. Rating are on a four point scale, with "1" = very easy and




T ‘
E’ ‘ s 2 e
E 4" u yery difficult. The table lists in short phrase form each of the
reasons. . . .
'
[
@ .
|
. Results
E it ‘ Table XVII- presents the means and standard deviations for each reason
L ] )
f by school, along with significance tests.on the between school differences. -
TABLE XVIT' -
o ‘ : ‘
EASE OF S''ITCHING COURSES .
| - ‘ - T-Test Between Schools
o School 121 ) School 011 --Significance 5
° N Mean  S.D. N Mean S.D. , T Value 2-Tail Prob.
», 1ty /
et 25 2.680 .748 - '_20 2,500 .’889 - .72 474
27 2.704 724 18 2.389  .850 ~ -1.29 _  .206 ]
Too .
icult 27 2.482 .849 22 2.318 1.041 - 439 .557 ]
1ike : ) . ' b
ject 27 2.926 .874 20 2,500 .946 «1.58 .123
emds in Acother | h _ l ) i
A 26 3.577 .857 20 2.800 1.005 c=2,77 .009 . //,
Course _ ‘ v K
. Setter Preparation 24  2.250  .737 19  1.947 ° 1,026 -1.08 .287
gouflict With .
” Students .29 2.621 1.115 .19 2.053 .780 -2,08 .044
“ ' 31 2.226 1.055 19 2.105 .937 - 42 .676,
ee Much Work , :
-Bequired = 26 3.192 . 749 19 2,632 .895 =2,22 + ,033
bt Else More : o
3 Intexeating . 26 3.308 .736 - 20 2,250 1.070-  =3.79 .001
:vo Barlier o J
& Jod 25 2,440 .821 20 1,650 o 745 -3.38 .002
- Farents ‘ : ]
- pest 26 2,077 .935 18 2.278 826 © W75 .1_057 '
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Interpretation

-

As can be seen from the table, in each of the reasons which produced
a significant difference between schools, School 0ll1 was substaotially more
flexible than School 121. étuoent reports indicate it would be easier in
School 011 to make Such a switch than in School 121. None'of the reasons
received a mean below 2.0 in School 121, while two, 'some other course
would be better preparation and "leaving early for a job", did at School

~

0l1. Presunably those two reasons are the most legitimate possible reasons
for switching in School Oll. None received a mean of over 3.0 at‘School
011, while at School 121 three did. This implies that students at School
131 could not sgitch just to be with friends, or because too much werk

was requitto, or because they found soﬁething élse more interesting. These

are, in effect, not legitimate reasons. It appears a reasonable inference

that students at School 011 have more ability to do what they want with

their educational program than students a: School 121.

Suggested Revisions

The items appear to work well ;od to discriminate between Schools.
Some of the items with middling scores might well be elimioated. One
appears redundant: Either the "course too difficult" or the "course too
eaey" could probably he eliminated. -Since 'too much work required” 1is
related to difficulty, it might be wise to eliminate the "coorse too

difficult" response.

41
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EVALUATEON/CERTIFICATION

Measuring evaluation/certification function for a school involves
measuring at the classroom level the key aspects of the system by which:
standards are set; standards are ‘applied to the work of a student in a

course resulting in judgments of the degree of meeting the standards,

and these judgments are 9ommunicated to the student, and to the outside

world.

The Mechanisms and Procedures by Which Standards Are Set
and the Characteristics of the Resulting Standards

Four sets of questions measure this aspect of the evaluation/certi-"

fication function in the school. One set in "true/mot-true” format in-
"

vestigates the type'of evaluatagg standards used in a course: flexible

standards,’ absolute standards, normative standards, or a circumstance
?
where an entire group gets the same grade. Another set of questions

asks who determines the work to be done to meet a particular standard,

when thé gtandards are detefmiued and who determines them.

Results .
Table XVIII presents the results of these four sets of questions.

k k k k Kk k k k k k k Kk K

See Table XViII,on following page
kkk ok kh kK kR
Interpretati;n
In the top set of data, if one looks down each column one can iden-
tify the type of evaluation standard that is used in e?ch of the five
courses. Since the scale is one to four, means less than 2 or more than

3 are the important ones. As can be seen, Class 400 tends to have
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TABLE XVIII

" TYPE OF EVALUATION. STANDARDS USED '

1 = Definitely True
4 = Definitely Not True

Flexible
Teacher Adjusts Grade
According to Ability

All Not Expected to
Reach Same Level

Absnlute 4 .
Everyone 'A' 1f 'A' Quality
Students Graded on Perfor-
mance, not Attitude

Nof;tive
Better Student--Good Grade
Worse Student—Bad Crade

Group Grade
All Same Grade

400 401 700 801 802
N | Mean Mean | s.D.§ Mean | S.D. Mean| s.D. [} Mean| S.D.
« : \ : "
s ’ h
8 |1.875 2.400 | 1.075§ 5| 2.800 | .837 Bh2| 2.167] .577 [ 8| 2.250| .886
. N - 1
. 2l
11 |1.727 2.222 | .833H 6] 2.00 | .89 Bhs|1.733] .704f 7] 2.286 1.113
.
- [ 1] .
9 |2.444 1.833 | 93781 6]1.333 | .816 7] 2.235] 1.247f 5| 2.500] 1.304
‘. 12l
. H
6 |2.333 2.444 | .52715)] 2.200 | .941 § 9] 2.222] 1.2021§ 6| 2.667| 1.211
6 |3.667 3.750 | 45215 ] 3.467 | .743f 9] 3.444| .8821 8] 3.500] 1.069
' \
8 |2.500 1.900 | .316[414 | 1.929 | .475 8 2.500] 1.414 [ 5| 1.800| .837

WHO DETERMINES WORK TO BE DONE?

WHEN ARE STANDARDS DETERMINED? |

WHO DETERMINES THE STANDARDS?-

_
»y
o
~ " y
~ Teacher [ Teacher Decided N ‘
Decides M Discussesfi Outside B N End of Beginning People
M w/Studnts Class - S Course of Course Teacher ' Qutside Student
o : 5 ' 2
cass #, % [ 2 1, 2 E N "R T B ! "R TEVCRY IR TR B
T , N
50.0 3 25.0 ¥ 3| 25.0 B S 2 | 20.0 18| 80.0 4| so.of] 2 |25.0 2280
88.9 B 1 1n.a B N 2 | 25.0 e ]| 750 s s71 2| 28.6.F 1] 14.3
- “ I~ i
85.7 I 1] 14.3 B ~ 3 | 60.0 2| 40.0 6| 85.7 1]14.3
60.0 M4 |26.7 M 2| 13.3 E 8 | s7.1 e | 429 6| 7 1 2 | 25.0
85.7 M1 | 4.3 ~~2 | 40.0 3] 60.0 8|100.0
|
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flexible standards, certainly not normative ones. Class 401 indicated

that everyone in the group receives the same grade. Within that con-
text the explangkion for why they marked "Everyone an 'A"for 'A' Qual-
ity Work" 1is clear. They interpreted that as meaning everyone would
get the same grade. Class 700 indicated that they tend to all get the

- same grade but the teacher is somewhat flexible about it. All do not
have to reach.the same level of performance to get the same grade.
Class 801 and Class 802 definitely do not have normative standards.
Generally across all f{xe classes normative evaluation SCa:dards are
not used.

The issue of when the standards are determined ébviously varies from

course to course. The teacher of Classes 400 and 401 was the same teacher
and she obv jusly lays out what the standards are at the beginning of tpe

*

course. The other teachers are less clear about this. The students believe -

ke ————— S

the teacher determines the standards though there is some noise about this,

particulafly in the responses by the freshmen, Class 400 and 401.

Suggested Revisions

The items under the evaluation standards used need revision so that
the wording 1; more clear. Students checkgd as "'true" atatemen:: which
were designed not to go together, though ;fter they were so checked, one
can see how they could be interpreted as going together, If the items
are suitably revised, it appears that thi; format will identify the

|

characteristics of the evaluation standards for each pérticula: class.

It would then be possible to identify throughout the school how many
different types of standards were in use. ‘The "when the standards are
determined" question appears to vary a lot from class to class, and in

a number of classes students are quite unclear. Perhaps something can

be done to improve the wording, though perhaps some teachers are just

2 Qo "inconsistent in when they determine the standards. ‘Who detgmines the

' 53 . “
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standards appears to be very tlear in the two schools used, though this
question could bé useful to identify schools in which the standards

were identified elsewhere.

r




What Informetion Is Used in Determiniﬁg _
the Fiual Evaluation in a Course . -

The question measuringlphis aspect of the Evaluation/Certification
function lists ten kinds of information that might be used in determin- ~
" ing the final evaluaticn a stgdent receives in a course. The respondents -
rate each kind of ’ fo;mation on a three point scale, fro& "QerQ‘igport-

ant" to "little or no .mportance’.

*

The accompanying table lists the types of information in a qﬁort,

descriptive phrase.

Results
Table XIX presents the means and standard deviations by class for
each of the types of information, and presents in rank order'By'méan. B

score the relative importance of each of the types of information.

k k k k k *k k k k k %k %

14

. See Table XIX on co_llowiné page
Xk khkkk kkk k k% /
~Interpretation
While the classes are different, only one type of 1nformat;on,
written classwork', produced a sxgnifiqant 'F' test acr;ss the five

classes. It is far more important in classes 400 and 802 than in .the .

other three. Otherwise, though there| are differences, the patterns

£

are relati rel - the same, particularly th respect to what is not im- ‘ ‘(
portant. In all classes there was ove helm;néuagreemegt that one's

past record in sch&ﬁl, past.record in extracurricu.ar activitles, and

the way oue dresses are not importaht v;riables in catermining grades.
Except in class 802 teucher tests are quite important, and in all the

quality of one's projects appears important. ' -

r
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TABLE XIX

INFORMATION USED IN DETERMINING THE FINAL EVALUATION

- .1 = Very Important 3 = Little <r no ‘portance

School 121 . School 011 *
- 400 401 700 802
Q. . " Meam  S.J. Mean S.D. Mean S.D. Mean S.D. Mean  S.D.
L;Writton Classwork  1.333 492 1.875 .641 2.333 .816  2.118 .697 1.429 ,.535
2)Tescher Tests 1.583 .793 1.286 .488 ' 1.143 .378  1.600 .737 '1.833  .408
®dral Participation 1.667 .492 1.625 .744 1.125 .35  1.625 .806 1.500 .837
4)ast Record/School ~ 2.200 .919 2.286 .756 3.000 .000  2.133 .834 2.500 .548
S)Help Others 1.889 .782 1.833 .408 2.250 .463  2.C71 ,8z9 1.300 .837
¥Written Homework 2000 .756 1.667 .500 .1.700 .823  2.091 * .831 1.556 T .527
sarm Attjtude 1.500 .535 1.800 .632 1.250 -.452  1.400 .5]6 1.667 .500
ity of Projects 1,444 .726 1,111 .33  1.417 .515 1.°70 .632 1.444  .527
»st Rec./XC Actvts. 2.875 .354 2.700 .483 2.727 .647  2.286 .88 2.778 .667
Way You Dresss 3.000 ".000 2.857 378 2.700 .675  2.714 ;756 + 3.000 .000
- I’
- ¢ 'a
RANK ORDER OF TYPES OF INFORMATION USED IN DETERMINING THE FINAL EVALUATION
400 - 401 - 700 801 802
B L) 8% 3% 7% 1%
E‘ | 7 8 2% 2% 2 g
. 7 3 7% 3 3%
2 6 8* 8 6
3 7 5 7 )
5 5 6 5
fm “
6 1 1 2
‘ 4 b 10+ 4 b+
' M 9+ 5. 9 %+
. 10 . 10+ & 16+ 10+
: kS
-
. .
o R ¢
* = 1,5 or less . -
56 47

4+ = 2.5 or more
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Suggested Revisions

It appears that the question works reasonably well, thqugh inter-

~

preting the data is difficult, except in profile form. A four point

scale wquld probably help differentiate more bétween the different kinds

of information. Furtﬁermoré, tne kinds of information could well be
grouped into subscales, one based on kinds of information generally used
(classwork, homework, tests, ertc.) ar ne based on other kinds of infor;
mation (pagt record, attitud;s, the way one dresses). Most classes would
be low on the.first and high on the secoqd (given :he way the response
categorizs are set up); The interesting ghing would be to identify classes

LR

for which the scale values reversed themselves.




INSTRUCTION

Measuring the instrucg;on function for a school involves measu;ing
the key aspects of the system of formal mecharisms and procedures by
.which schools make a systematic attempt to increase the information
base, and tB improve the cognitive, physical, and in some cases
affective skills of students. S aece thes: attempts are nearly al-
way3 made within classroo&s ?r at the classroom level of a school

(t.e., under the direction of’a teacher, not an administrator), the.

questions probing this function are focused on the classroom level.




The Teacners Response to Various . ' ‘ '
Kinds of Student Behavior \

The questisn whioﬁ measures this aspect of the instruction function

of
A

lisbs two different sets of student behaviors. One set covers students

challenging the teacher in one way or another,-such as questioning & home-

work assignment. questioning how grades are assigned, or offering an : |
opinion different from the teacher's. The other set consists of "non-

traditional learning acrivities" in which students might engage. Tha~

response categories cover possible teacher reactions to each of these

student behaviors, from "requiring the behavior" through "encouraging

or permitting" down to "the tehavior is not permitred". The complete

question can be found in the Analytic Do..ment, Appendix E, P. 45.

Results : ) ) ~
The table XX "Freedom to Challenge the Teacher", presents the
) results of _that set of items.in terms of number and percent of responses
by class and school. Response categories 2, 3 and 4 (Encouraged. to
Permitted) were combined and categories 5 and 6 (ﬁot Permitted or Does
Not Apply) were combined, and an index of challengability has been cal-

culated for each class and each scnool.
*'***********

N ™ See Table XX on following rage

 k k k k k k k k Xk k%

Interpretation -
Ag the indices show, there is much more freedom to challenge the
teacher in School O0l1 than there is in Scheol 121, At School 121, how—
ever, Class 700 is clearly distinct‘({om Classes 400 ‘and 401 in terms
of the amount of challengability. The index of Class 700 is similar to
that of School 011, The percentage of required behaviors is similarly

low in the two schools. The percentage of 'Not Permitted/Not Apply"

50
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Class 400
Class 401
Class 700

School 121

Class 801
Class 802

School 011

TABLE XX '

-

FREEDOM TO CHALLENGE THE TEACHER

A B c
Encouraged Not -Index of
" Required to Permitted Permitted Challengability
C1 S 24 5-6 - A+B
¢ z # . # % C
3 | 3.3 65 | 71.4 23 25.3 2.95
7 | 6.3 62 | 55.4 43 38.4 1.61
3 | 3.1 80 | 81.6 15 5.3 5.52
13 | 63 207 | 68.8 81 | 26.9 2.72 .
5.5, 83| 75.5 21 | 19.1 4024
1.6 S5 | 87.3 5 7.9 11.25
9 | 5.2 138 | 79.8 26 15.0 5.67




responses is much higher in School 121.

k k k hkk hkk kkh Kk h ®

See Table XXI on following page

Rk ko khk kAR R R

) ' \
Results ) ? .

Table XXI = presents in similar formet the results for the "non-
traditional learning activities" and again an index of "non-tradition-

alism'" has been calculated.

k2]

Interpretation

Hefé the schools are very much alike all hcrosﬁ the board. Again
;here seems to be more variation in School 121, with Class 700 faé more
untraditional'thanlthe othef two classes in the school, and School 011

a bit more untraditional than School 121..

Suggested Revisions

The number -of response categories is simply too great and the &is-.
tinctions too gubtle for most students to make. The response categories
;hould be reduced to the three used in reporting the data. Also, at least
one item in the non-traditional~learn1ng activiiy group (writing reports
about topics studied in class) 1s so typical as to be traditional and

should be removed.




’ .

TABLE XXI T

* NQN-TRAD1 [IONAL LEARNING ACTIVITIES

-

] ; A _ B ‘ c
E T . Encouraged Not Index of Non-
| Required to Permitted Permitted Traditionalism
: 1  2-4  3=6 A#B
¢ 2 ¢ x # x c.
Cldss 400 8 | 10.7 34 45.3 .33 44.0 1.27
Class 401 .11 | 12.5 3 35.2 46 52.3 ‘ .91
Class 700 « 5] 6.0 56 67.5 22 26.5 -2.77
School 121 24 | 9.8 121 1" 49.2 101 41.1 1.44
Class 801 4 | 4.9 A 54.3 33 40.7 1.45
Class 802 -6 [12.2 29 59.2 "14 | 28.6 2.50
School 011 10| 7.7 73| 56.2 47 36.2 .17
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Classroom Requirements Related to Bloom's Taxonomx

-

A set of nin items on the “instrument ar4 each related to one of the

levels in Bloom's Taxonomy of Educational Objectives, the Cognitive Pomain.

Students respond ‘to these items by selecting one of four response categories
that indicates how often that kind of activity is required in their class.

Table XXII contains in shortened form the items used in the questionnaire.

Results

Table XXIT presents the results from this qﬁestion in terms of means
.and standard deviations for each class. On a four-point scalejinything
above‘3.0 and anything below 2.0 is important.

I EEREEEIE I B I

See Table XXII on following page

'EEEEEIEEE I

Interpretation

From the table it .. be seen that the various classes differ Qreatly.
Class 700 differs from the remaining classes on Evaluation/Awareness/Feelings,
requiring such activity far more than other classes. No class requires re-
stating the content in a different way. Only oune involves to £ modest

degree requiring students to apply learning to a different situation.

Suggestgd Revisions /

Grouping the items into three sets representing different levels of
difficulty seems to work as an analysis technique However, the last cate-~
gory (Evaluation/Awareness/Feelings) and Bloom's Taxonomy ake not closely
related. The standard deviations on the items are very large, suggesting
that the studenés could not answer the question and merely guessed. ‘It

would be wise to recheck the wording of items using studegt writers as a

*
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'TABLE XXIi )

1 = Required Often
2 = Required Sometimes
3 = Required Rarely
4 = Never Required j

CLASSROOM REQUIREMENTS AS RELATED TO BLOOM'S TAXONOMY

KNOWLEDGE/COMPREHENSION/ 400 . 401 700 TOTAL 801 ., 802 TOTAL

PRACTICE Mean| S.D.| Mean | S.D.| Mean| S.0. | Mean | s.D.| Mean| s.p.| Mean| s.p. | Mean | s.p.

Restate Content in

_ Different Way . _ 3,200{ .919|3.286 [1.113]3.i33]1.060 | . 3.889) .333] 3.286| .951
Recall Facts 2.125| .991]1.900 | .994|1.500| .535 > 2.133| .834] 2.286| .95.
Repeat Response/Activity 1.875| .835|2.500 | .527|2.250| .886 2.267} .594| 2.857 ] .900

EEERRERAREAREEAREARERARNNENR Y EEEXARRERRFERX] KA AR AR K R A R A R AR A AR A AR R AR AR AR XA R AR ERAREE ™
APPLICATION/ANALYSIS ) o ‘
Apply Learning to Diff. 3.300| .823)3.286 [1.113]3.143}1.099 3.000 | 1.195| 2.857 | 1.215
Pull Together in New Way  2.700 | 1.252 | 2.286 | .756 | 1.857 | .770 2.556 | 1.014 | 2.143 | 1.069
Explain Underlying Causes  2.375| 1.061'| 2.667 | .866 | 1.750| .707 2.733| .9612.000| .577 ‘
: N mmwm]]ﬂ AR E A LR B m FEFIFT AT FTTTTTAATILTCRITINT.
EVALUATION AWARENESS FEELINGS ; A ‘
" Demonstrate Awareness 3.100 | 1.101 | 2.857 | .900-]1.933 | .884 2.889 | 1.054 | 2.429| .976 '
Judge Value/Merit 2.714 | 1.113 | 3.000 | .926 [ 2.000 | .535 1 - |2.857] .864]2.571| .976

*ﬁxpress Feelings Openly . 2,875]1.126 | 3.300 | .483|1.500] .756 2.200| .862| 2.143)1.345

EE R R AR R AR A R AR A R AR AR AR AR AN R E XN AR K R AN AN AR AR AR R AR AR A AR AR A AR EARARAARARRARAARANRRARRXRNES
» RN B
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/ " :
/
/// way of reducing this pfﬁblem.
There needs to be some items for the category "synthesis" added. It
appears’ that the phrase "requi;ed" in the response options was a reai
problem. We need to know how often they happen, not how often they are

[y

required. This change will be made.

o~




Percentage of Time in Various Types
of In-Class and Out-Of-Class Activities, -

And in Various Sizes of Classroom Groups

These three questions have Yesponse categories in which students in-

oy

dicate the percentage of class time or percentage of out-of-class time

spent on the various types of activities or gtoups listed. The iﬁ-class
‘ activities range from self-instruction through teacher-led instruction
to instrucéion by Q; outsider. The 6ﬁt-offc1;?s activities rardge from
reading, to practicing, to acéﬁally doing work. Th; ;roup sizes range

from 31.43 to full class. . ( ’ .

+

Results
After careful consideration the bggt manner of disﬁlaying the data

appears to be a graph. Iﬁe graphs are based on the classroom means.

h k k Kk k k k k k Kk k&

See Table XXIII on following page

h k k& & k k k k k k &k &

Interpretation
As the graph of Table XXI1I shows, the percentages were difficult

for students to estimate. Nearly every class would have more than 100

o A

-

percent. Nevertheless, thei;elaéivgﬂﬁﬁpﬂnsis is probably fairlygaccur-

T
ate. Large variations among classes -are experienced in the "gelf-in-
]

struction" category and 1n{the "student group" category. The gap 1is
somewhat smaller between classes with respect to the "student led" in-
struction in the variohs classrooms and a "teacher led" instruction,

though the spread is still broad. There does not appear to be any school

' patterns. ! ‘ :

-———a
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TABLE XXIII

o

PERCENTAGE OF TIME IN VARIOUS CLASS ACTIVITIES

-

534
234
535
235
536

236

537

534

23 535 235 .536 -
Self-Instn:étion ’ S~
Stpdent-Led
Studen: Group
Teacher Led
Machine .
Outsider-Led
Outside

. 236 . 537




Suggested Revisions

The wording of the ftems is awkward. "Outsider-led" and "outside
instruction" are simply awkward ﬁhrasing. The items ought to read
"field trips", "visito;s", etc. Five categories of time are propably
too many. It would . =m better to combine responses 1 and 2 intc "less

than 25 percent", responses 3 and 4 into "between 25 and 7% percent”

‘and response 5 "more than 75 percent" of the timv. The biggest trouble

seems to be estimatiug the amount of time involved in "teacher-led"
instruction, though this is reasonable since this goes on the most. A
number of items hAve very broad distribution of responses which imply
a need to change the wording of the items.

Kk kk k kn ok ko k k&

See Table XXTV on followiﬁg page

sk ko k ok k k k ok k k k kX

Results ’ -
Table XXIV indicates the amovnt of time in various ouf—of;eléss

activities. A:c can be seen only one acE{v;ty appr..~hes the 50 percent

point and thaf is "writing". So~ classes, such as Class 700, appear

not tc involve students in doing homework assignments. -

Su:gested Revisions
The suggestad revisions for the previous question apply here. The

time period for estimating the percents is a problem with out-of-clasq
activity.- ‘fa

Results k t k k k k k %k k % k& %k % 4
2NN ,

See Table XXV on following page

* k k ok k k k k k k k * %

Interpretation

Cur

Table XXV preseuts the amount of timec spent in various size class

t
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50%-752

" 25%-50%

IABLE XXIV -

. 40UNT OF TIME IN VARIOUS OUT OF CLASS ACTIVITIES

[

/

240 241 242

240 = Reading

241 = Watching

242 = Practicing

243 =-Making Something
541 = Writing ‘
SAi = Interviewing ,
543, = Doing Work

243 . 541 542 543

60
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More
o 757 . °

50%-75% 4

E

R52-502 3

TABLE XXV _

PERCENT OF TIME IN VARIOUS SIZED CLASS GROUPINLS

i1

o
pu
237 538 238 539
. W,
237 -‘Individual Work
538 = Small Groups (2-3)
238 = Small Groups (4-10)
© 539 = Large Groups
~ 61.




groupings, Irom individual work through small groups to large groups.
As can be secn from the table there are very large differences between
the.clascses in the amount of individual work they do and the amount of
small group work they do.,K The data on large groups is missing due to

an evror in the duplicating and collating process.

K3

Suggested Revisions

The revisions from the previous question apply here. .

)
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SOCIALIZATION

Socialié;tiéh processes develop in persons those attitudes, beliefs,
expectations, values, and ;ffective capacities for successfully perform-
ing roles in specified soc?al systems. Measuring the socialization func-r
tion of a school involves measuring the key aspects of the system schools
have for developing tée reAgisite'attitudes, beliefs, expectations, values,
and affective capacities in students. As a way of reducing the complex~
ity of c.he measurement t;sk, this instrument measures the key aspects of
the school's s&stem for social%zaiﬂg students‘t; conform to its view”of
how qtudents’ought to behave, as students, gﬂtile in school.

The socialization section of the instrument consi;cs of eighty-eighr
statemen.s about hww things "should" be in a school. These focus par-
ticularly or how students should behave, though ;;me focus on how teachers
ought to behave in regbonse to students. For each statément respondents
-gselect one of five responses: thiz is not stressed in my school; this
is stressed but no onme talks about it; teachers want this but students
resist; students want this buf teachers'resis;'or both teachers and stu-

@

dents want this but it isn't pres:nt yet.

Results ' 'S

In‘the following tables groups of items which all relate 0 a par-
ticular phenomenon have been summarized in terms ‘of the percentage of
studengs picking each response in each school. The response categories
have been arranged in a rough scale, with thé third, fourth and fifth
response; combined: they all imp}y that people in the school are trying
to change the values and norms of the school. By looking at the distri-
‘bution of responses it is puseible to compare the .0la on the various
socialization emphases. It should be roted that many of the item cate-

gories correspond tc some set of questions earlier in the instrument

’ 73
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where the students indicated how things were done in their school. By
comparing the socialization question responses to the descriptive re-

sponses, it is possible to determine how srccessful the school has been

, what it actually dbpes. Such analysis is beyond the scope of this re-

) TABLE XXVI

/ SOCIALIZATION WITH RESPECT TO
THE_EXTENT OF THE RULES

s: *56, 246, 568, 579 .*means answers reversed))

Not Stressed Stressed By Teachers Stressed So Much
in the School or Studenrts, But Not No One Thinks
Yet Real.cy About 1t
1 3=5 2
# % # 4 # %
Schoal -

121 15 15.6 61 63.5 ) 20‘ 20.8 ‘ ;
011 16 15.8 74 73.3 11 10.¢
Interpretation )

‘There 1s not a lot to choose betwaen the two schools with respect
to the extent of the rules. School 121 has slightly more genuine commit-
ment to limited, flexible rules (20.8% vs. 10.92) than School 0ll, but
in o~th places there 1s a lot of energy going ;nto working on it.
TABLF XXVII

SOCIALIZATION WITH RESPECT TO
THE EQUITY OF ENFORCEMENT OF THE RULES

Items transformed so that all imply adjusting absolutely equal treatment to
take into account special circumstances

- (Vars; %553, 264, 559 (*means answers reversed))
Not Stressed Stressed By Teachers Stressed So Much
in the School or Students, But Not ' No One Thinks
. Yet Reality About It
1 3=5 2
# % # . % # |
School
121 27 34.2 41 ° 51.9 . 11 13.9 64
011 19 © 32.8 32 e 35.2 7 12.1




E

Interpretation

The high responses on the first column indicate that both schools
stress abgolute equality of treatment. Both to a -rather high degree do
not seem to value a lot of flexibility by enforcers in the administra-

a

tion of justice.

TABLF XXVIII

SOCIALIZATION WITH RESPECT TO
DUE PROCESS

Ttems transformed so that all imply observance of due process safeguards
(Vars: 249, 255, *272 (*means answers reversed))

-+

Not Stressed Stressed By Teachers Stressed So Much
in the School or Students, But Not No One Thinks
Yet Reality About It
1 3-5 . -2
. # 4 # % it %
School ‘

: 6 1.9 51 5443 29 30.9 -4
011 4 8.7 35 76.1 . 7 15.2
Interpretation

There appears to be much more flexibility for a teacher to make rules

or selectively enforce them at School 121 then at School 011. Since the
items imply a kind of overriding of school rules for self-serving purposes
Ly teachers, this sugges‘s that at School 121 there is more arbitrariness

in the rules and students feel compelled to obey. At School 0ll1 sctudents

would be less likely to concede that the teacher had such power.

TABLE XXIX

SOCIALIZATION WITH RESPECT TO
THE LOCUS OF ENFORCEMENT OF THE RULES

&
Items all imply a teacher can override or flexibly interpret rules if one-

washes to
(Vars: 571, 252, 547)

QO school

Not Stressed Stressed By Teachers Stressed So Much
in the School or Students, But Not No One Thinks
) Yet Reality - About It
1 ) 3-5 2 [
# % # 4 A 4
: 65
121 13 16.5 51 64.6 15 19.0

P 12 . sk Q 11 87.4 i 5 9 16.7



TABLE XXX

SOCIALIZATION WITH RESPECT TO
THE sASIS OF LEGITIMACY OF THE RULES

Items transformed so that all imply legitimacy of rules comes from authority,
punishment -

(Vars: *257, *282, 581, 283, 250 (*means answers reversed))

Not Stressed Stressed By Teachers Stressed So Much
in the School or Students, But Not No One Thinks
Yet Reality About It
1 3-5 2 i
# 4 # g 4 # 4
School ,
121 16 10.5 94 61.8 42 27.6
011 20 25.3 45 57.0 . 14 17.7
’ \
Interpretation /

- To a greater extent the rules at School 121 are jusfified by appeals
to the authority or power of the adults in the school. At School 0ll1 there

is much less of this.. Instead, at School 011 the emphasis is on student
\ .
//’participation in formulating rules, and unde;ytanding of their purposes.

/ “ TABLE XXXI |

- SOCIALIZATION WITH RESPECT TO

STUDENT INFLUENCE ON THE RULES
\

————m

Items imply st lents are involvec

} . ' .
IK (Vars: 574, 260) LT - §
. S __ Not Stressed Stressed By Teachers ) Stfessed So Much
™~ \ “in the School or Studerts, But Not . No One Thinks
™ - Yet Reality About It
‘ EEEN 1 3-5" 2
i - g e i y4 # 4 R
SChoel -
Tz 10 15.2 39 70.9 6 10.0 .
S ou 1 2.8 25 69.4 10 27.8 ‘
Interpretation

Consistent with the previous table, School 0il has much more emphasis

on students having influence on the rules in the school. Students at School

011 are more involved in making them than at School 12l.
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TABLE XXXII

SOCIALIZATION WITH RESPECT TO

\Vars: 548, 572, 569)

Not Stressed

STUDENT RESPONSIBILITY IN INSTRUCTION

Items imply atudent is responsible

Stressed By Teachers’

Stressed So Much

imp

4

more of this attitude in School 121 than in School Oll.

quisible if they fail to learn. This is a fairly traditional stance,

ying that all the teacher needs to do is "teach". It's up to the

in the School or Students, Bu~ Not No One Thinks
Yet Reality About It
1 . 3=5 - 2
' # 4 # Z i 4
School

121 8 11.8 44 . 64.7 16 23.5
011 15 24.2 38 61.3 9 14.5
Interpretation

The items here imply that the students, not the teacher, are re-

v

studénc to solve his problems wi;p learning. The table indicates much

School 011

has niore emphasis on the teacher finding yays of reaching students.
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TABLE XXXIII

SOCIALIZATION WITH RESPECT TO
STUDENT INFLUENCE OVER MATERIAL COVERED IN A COURSE

Items transformed to imply student has influence
(Vars: 563, *561, 565 (*means answers reversed))

ﬁot Stressed Stressed By Teachers Stressed So l'uch

in the School ~ or Students, But Not No One Thinks
- " Yet Reality Abolit It.
1 3-5 \ 2
. # 2 # X #- 2
School
121 12 . 17.1 50 71.5% 8 11.4
011 6 9.1 48 72.7 12 18.2
’Interpretation \ ‘

To a fairly large degree neither school has\a lot of studeat in-
\
fluence over material covered. However, what diffé:ences there is is

toward School 011 having more student influence than School 121.
. , . *

’ TABLE XXXIV \

SOCTALIZATION WITH RESPECT TO
COOPERATION/COMPETITION

Items transformed to imply cooperation
(Vars: 247, 576, %545, 551 (*means answers reversed))

Not Stressed - Stressed By Teachers Stressed So Much
in the Schovl or Students, But Not No One Thinks
Yet Reality About Tt ™
1 3-5 2 ~
# Y4 # Y4 # Y4
S¢hool

121 24 23.8 56 55.4 21 20.8
011 12 14.8 45 55.6 26 29.6
Interpretation

There are st@nag values both ways in both schools. Schoc. Ol1 has,

v

hewever, more emphasis on cooperation in learning activities than does
”

School 121, or less emphasis on students competing against one-another

in learning situations.




TABLE XXXV

SOCIALIZATION WITH RESPECT TO
- FACTORS THAT AFFECT SELECTION

Items transformed to imply all have an equal chance to be selected
(Vars: %262, 265, 266, 555, *558 (*means answers reversed)

Not Stressed Stressed So Much

Stressed By Teachers

in the School or Students, But Not No One Thinks
Yet Reality About It !
1 35 2 }
# 2 ) # 2 # !
School f
121 28 19.2 85 58.2 33 22{6
011 10 12.2 56 68.2 , 16 19/‘.5

Interpretation - !

P N |

School 121 has stronger values both ways than School Ol1. YTheqb
is a lu. of emphasis in School 121 on equal access, and a lot on using
various selection processes in placing studentﬁ in classes. Schooy 011

14

_-appears to be working through this value and has much more ambivalence.

!

TABLE XXXVI ' ;

SOCIALIZATION WITH RESPECT TO ) f
SWITCHING COURSES \

Items transformed to imply can switch within limits
(Vars: -*251, 254, 259 (*means answers reversed))

Not Stressed

Stressed By Teachers

Stressed So Much

in the School or Students, But Not No One Thinks
Yet Reality About It
1 35 2
# z # 2 # 2
School
121 13 13.1 72 72.7 14 14.1
011 3 6.5 38 82.6 5 10.9

Interpretation

The schools are pretty similar. They have a lot of unclarity abo

whether students should be allowed to switch courses, and if so, wha

.1imits ought to be placed on that power. School 121 has stronger alues

both ways than School 0l1, so it is somevhat more clear 1n School 121.

79

69




TABLE XXXVII

SOCIALIZATION WITH RESPECT TO
BEING INFORMED ABOUT THE BASIS FOR GRADES

Items transformed to imply students are informed

(Vars: 565, 267, *270 (*means answers reversed))

Not Stressed

Stressed By Teachers

Stressed So Much

in the School or Students, But Not No Cne Thinks
Yet Reality About It
1 3-5 N 2
# 4 4 4 # 4
School >

121 5 5.8 0 8l.4 11 12.8
011 4 7.4 36 66.7 14 25.9
Interpretation

There is much more emphasis in School 011 that students should be

informed about how grades will be, or have been, deterﬁined than at

School 121. School 121 has a high amount of ambivalence on the issue.

¥

*, TABLE XXXVIII

SOCIALIZATION WITH RESPECT TO

‘ \\,

PURPOSES OF EVALUATION

Items transformed to impiy evaluation is fed back and put to good use
(Vars: *564, 560, 287 (*means answers reversed))

Not Stressed

Stressed By Teachers

-Stressed So Much

in the School or Students, But Not No One Thinks
Yet Reelity About It
1 3-5 2
# 4 # b4 # %
School

121 9 11.3 60 75.0 11 13.8
< 011 5 8.5 42 71.2 12 20.3

Interpretation

There appears to .be more emphasis in School 0ll on the role and im~

portance of evaluation as feedback than at School 121. At School 121 it

is more seen as judgmental and as classifying students.

50
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Suggestions for Revision

In all of the cases the very large number of responses in the middle
"category suggests either lack of a clear set of norms in the schools with
respect to the values, cr some problems with the questions. The problems
with the questions are several The response categories were somewhat
problematic, as the “;cale" nature of them was apparently not clear. On
_ some items some respondents appear to have interpreted response five as
the same as response two, and thur combining the responses the way they
were combined introduces a lot of noise. This can be‘corrected in the
next draft.

In combining the items into the tables there were a number of in-
stances in which the items did not combine precisely.- 1ln particular,
when reversing the scores the interpretation of the result was sdﬁe&hat
unclear. These two problems can be easily coréected in the'next draft.

A numbér of items can be eliminated,.and others need to be introduced
to give more standard scales related to characteristics described else-

where in the instrument. Each of the parts of the other functions of

schools should have'some socialization items related to it.

- .
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CHAPTER II
L' TING OF ITEMS BY SCALE
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FUNCTION: CUSTODY/CONTROL

~ Composite V- iable (520): Extent and Duration of Punishment for Breaking
A Rule, First Offense, School Rules

Subscales

(521) Extent of Punishment, First Offense, Truancy Viclations

1- Nothi-=g

2 - Discussion

3 - Penal*y \
4 - Suspension

. 5 - Expulsion

6 — Grade Lowered

A A | }

037409 1 2 3 4 5 6 48-1. Skipping school
340B09 51-4. Being in the hall during Zlass time
343B09 54=7. Leaving’ the school ground

\during school hours

(522) Extent of Punishment first Offense, Personal Vices

06209 1 2 3 4 5 6 53-6. Being high on drugs

043A09 54=7. Using obscene or profare language

'337B09 {3 48-1. Smoking cigarettes ' )

342809 53-6. Wearing clothes which aze sloppy or unclean
(523) Exteat of Punishment, First Offerse, Crimes -~

03809 1 203 4 5 6 49-2. ‘Fighting another student

039A09 50-3. Stealing from the school -
041A09 52=5. 5amag1ng school propert§
338809 49-2. Takiug sométhing from .another student either
by theft or pressure
339809 ‘ 50-3. Striking!fighting.uith a teacher .
(524) Extent of Funishment, First Offense, Political Activitiés

040A09 1 2 3 4 5 6 51-4., Organizing students to protest scmething

4

341809 52-5. Oistributing written'materia1 critical of
: the school
N ]
\\ —
11 ‘ '~-"/ ) , ' . ) .
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- ) FUNCTION: CUSTODY/CONTROL

,1_:_/-

Compc ,ite Variable (525): Extent and Duration of Punishment for Breaking

a Rule, First Offense, Classroom Rules

. Subscales ,
'\ (526) +Extent of Punishment, First Offense, Academic Non-Coone:%'!.on
1- Nothing
2-Discussion
3= Penalty

4= Suspension
5 -Expulsiog

6 —Grade Lowered

/ '-.?ﬁ v

054A11 1 2 3 4 5 € 65-4, Not turning in an assignment
[

056411 . 67-6. Refusing to participate in class activities
’(527) Extent of ’Pu;xishment, First Offense, Cheating
052a11 1 2 3 4 5 6 63-2. .Copying someone el‘se'.'s‘,woxk R
053A11 - ' 643, - Cheatimg on an exam
k ] i i ‘ . 2
(528) Extent. of Punishment, Fir3t Offense, Negative Attitude
X T e ’ ’
0sLA! 1 2 3 4 5 6 62-1. Arriving late to class
055A11 s . " 66~5. Talking back to the teacher
»
* . .
- - LY - )
.
/I - o N e
¢ ~
(2
¢ - 74
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FUNCTION: CUSTODY/CCNTROL

Composite Variable (530) Extent and Duration of Punishment for Breaking

a Rule, Repegted Offense, Sclicol Rul-'s S -
Subécgles = ‘
(531) *  Exteant of Punishment, Repeated Offense, Truancy Violations
1-- Nothing ]
» 2 = Discussion X
. I . 3 - Penalty - ‘\ )

4 — Suspension
5 — Expulsion

6~ Grade Lowered

21711,

044A10 1 2 3 4 5 6 55-1. Skipping scheol

347810 ) 58-4. 'Being in the hall durirg class time
350810 61-7. Leaving the school groqnd; duging school hours
. — ki » .
$S32) Extent of Punishment, Repeaéed‘Offense, Persohaﬂ Vices
~ ) ' ‘ ‘ :
049A10 1 2 3 4 5 5 60-6. Baing high on drugs }: )
050A10, 61-7. Using ohsc¥ne or profane language
344810 55-1. Smoking cigarettes ‘
349B10 ‘ ‘ 60-6. Wearing g}othes which are sloppy or unclean
(533) Extent of Punishment, R:peated Offense, Crimes
045A10 1 2 3 4 5 6. 56-2: Fighting another studént
046A10 57-3. Stealing from the school
048A10 59-5. Damaging school ﬁfoperty
345B10 56~2. Taking something from another student either
‘ - : by theft or pressure ’
346B10 ' ) 57-3. Striking/fighting with a teacher
(534) Extent of Punishment, Repeated Offgnég, Political hq;ivjtien
A

047A10 1 2 3 4 5 6 58-4. Oréanizing students to protest something

345810 59-5. Distributing written material critical of
the school
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FUNCFLON: CUSTCDY/CONTROL

« Composite ‘ariable (535): Extent and Duration of Punishment for Breaking

a Rule, Repeated Offense, Classroom Rules

Subscales
(535)

Exten: of Punishment, Repeated Offense, Academic Non-Cooperation

“

1- Nothing
2-Discussion
? - Penalty

4— Suspension .
sl 5=—Expulsion

6 —Grade Lowered

vy '}

1 2 3 4 5 6 65-b. Not turaing in an assignment

3543811
356B11 67-5. Refusing to participate ir 'class activities
(537) Extent, of Punishment, Repeated Offense, Cheating
352B11 1 2 3 4 5 6 63-2. Copying someone else's work -
353811 §4=3. Cheating on an exam
(538) Extent of Punishment, Repeated Offense, Negative Attitude
351811 1 > 3 4 5 6 62-l. Arriving late to clacs '
355811 66-5. Talking back to the teacher
/
a 4
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FUNCTION: CUSTODY/CONTROL
Composite Variable (54C): Equity of Enforcement, E:pulsion Uffenses
Subscales
(541) Equity of Enforcement, Student Characteristics
N 1 The punishment would be less, lighter
2- It would make no difference i
3 - The punishment would be more, harsher
| A student breaks a rul. for which the usual punishment
is expulgion. What difference, if any, would it
' ' make if the student: .
057A12 1 2 3 68-1. 1Is a girl
058A12 . 69-2. 1Is non-white
062412 73-6. 1s young (freshman cr sophomore)
’ , -
(547) Equity of Enforcement, Earned Status
ﬂs*‘
Y 05JAl12 1 2 3 ? .. Gets good grades )
060A12 ’ /1~4., 18 a leading athlete or cheerleader
061A12 72<5. 1Is not widely known in school
064A12 ' 75-8. Is popular with other students
(543) Equity of Enforcement, Reputstion
063A12 1 2 3 74-7. Has parants who are wealthy or well-known
in tte community ’
065A12 . 76=9. Has older brothers or sisters who had a bad
" . reputation in the school
066A12" 77-10. Has a reputation for causing teachers trouble
1
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FUNCTION: CUSTODY/CONTROL

*
Composite Variable (545): Equity of Enforcement, Suspension Offenses

.
Subscalcs v )
(546) Equitr "of E°f°rcemgg§, Student Characteristics

/ 1- The punishment would be less, lighter

2 - It would make no difference

3~ The p.aishment would be more, ha'rshet

A student breaks a rule for which the usual punishment
is suspensisn. What difference, if any, would it ’
make if the student:

357B12 1 2 3 68-1. 1Is a girl
358812 ¢ 69-2. 1Is non-white
362B1: 73-6. Is young (freshman or sophomore)
(547) Equity cf Enforcement, Earned Status
359812 1 2 o> 70-3. Gets- good grades
360812 71-4. 1Is 'a leading athlete or chee. 1zader
361B12 - 72-5. 1s not widely known in school
364B12 ' 75-8. 1Is popular with other students
(548) . Equity of Enforcement, Reputaiion
363B12. 1 2 3 74-7. Has parents who are wealthy or well-known
) in the community
365812 ' 76-9. Has older brothers or sisters who had a bad

reputation in the school

366B12 77-10. 'Has a reputation for causing teachars trouble

e




FUNCTION: CUSTODY/CONTROL

Composite Variable (550): Equity of Enforcement, Penalty Offenses

Subscales

(551) Equity of Enforcement, Studert Characteristics

1 The punishment would, be less, lighter
2 It would make no difference

3 The puni;hment would be more, harsher

. : A student breaks a rule for which the usual pun-
ishment is a penalty. What difference, if any,
would it w=ake if the stuvdent:-

367813 1 2 3 78-1. 1Is a girl
368813 79f2. Is non-white
372813 14-6. 1Is young (freshman or sophomore)
I’ )
(552) Zquity of Enforcement, Earned Status
. 3 ‘ £y , -
369B13 1 2 3 80-3. Gets good grades
370B13 12-4. 1Is a leading athlete or cheerleader
3718}3/ 13-5. 1s not widely known in school
374B13 g 16-8. 1Is popular with other students
(553) Equity of Enforcement, Reputation .
373B13 1 2 3 15-7. Has parents who are wealthy or well-known
in the community
375BE3 — - 17-9. Has older brothers or .sisters who had a bad
N reputation in the school
376B13 . 18-10. Has a reputation for causing teachers trouble
-
€




FUNCTICN: CUSTODY/CONTROL

Composite Variable (555): Equity of Enforcement, Offenses For Which Grade Lowered

Subscales .
(556) Equity of Enforcement, Student Characteristics
1 The punishment would be less, lighter
2 1t would make no difference
. 3 The punishment would be more, harsher
- \
A student breaks a rule for which the usual punishment
in your class is to have his/her grade lowered. What
v difference, if any, would it make if the student:
067A13 1 2 3 78-1. 1s a girl
068A13 79-2. 1s non-white
072A13 14-6. Is’young (freshman or sophomore)
(537) Equity of Enforcement, Earned S}AGJSI
069A13 " 1 2 3 80-3. /Gets good grades
070A13 12-4{ 1g a leading athlete or cheerleader
071A13 : © 13-57 1s not widely known in school
074A13 16-8. 1Is popular with other students
(558) Equity of Enforcement, Réputation .
-~ .
073A13 1 2 3 15-7. Has parents who are waalthy or well-known
in the community
075A13 17-9. Has older brothers or sisters who had a bad
. reputation in the school
076A13 18-10. Has a —eputation for zausing teachers trouble
)
/
% I
. . <
80

. J0 -

\/ .




FUNCTION: CUSTODY/CONTROL

Composite Variable (560): Clarity of the Rules

El

4 -Very clear == the rules spell out exactly what would cause this to happen

3 ~Fairly clear -- the rules spell out pretty well what would cause this
to happen

2 - Fairly unclear-=~ the rules hardly spell out at all what would ciuse-
f this to happen

1 -Very unclear -- the rules are so general it all depends on who
catches you

O0-Don't know == I don't know what the rules are concerning this

1&##%

077a14 4 3 2 1 O 19-1. How clear are the rules for which violation usually
’ - leads to expulsion?

078A14 20-2. How clear are the rules for which violation usually
. leads to suspension?

079A14 21-3. How clear are the rules for which violation usually

leads to a penalty?
’

080A14 22-4. How clear are the rules in your class for which

violation usually leads to lowered grades?
* 323B06 34-5, Even though I've read or been told what the rules

are, I'm often unsure whether something I do iA
against the rules "

B

——

Composite Variable (561): Clarity of Consequences of Behavior

377B14 4 3 2 1 0 19-1. How clearly do you know what actions could cause you
tq be expelled?

378B14 20-2. How clearly do you know what actions could cause y9d
to be susgénded?
379814 Y ,21-3.  How clearly do you know what actions could cause you

to be punished bv a penalty?

380814 ) 22=4. How clearly do you know what actions in your class
) could cause you to have your g.ade lowered?

——

* 023406 34-5. Most of the time I never know I‘ve done something
wrong until I get "caught". Then I £ind out it
was wrong.

[:R\!: Means Reverse the Scores S . 81

= 91




FUNCTION:

CUSTODY/CONTROL

Composite Variable (565): Enforcement by Administrators

4 -Definitely true

212’

022406 4 3 21

* 023406

‘

1322806

* 324306

t

3~ Tends to be true
2 - Tends .not to be true

1~ Definitely not true

334,

35-6.
33-4,

35-6.

~

In this school the principal or vice-
principal enforces the rules

In this school the teachers decide what.
punishment a student should receive for
breaking a rule ‘

In this school if teachers catch students
breaking rules, they send them to the
principal- to be punished

In this school the teachers are respon-
sible for enforcing rules. Only the
mgst extreme cases are handled by the
principal or vice~principal

* Means Reverse the Scores

82



Composite Variable (570):

FUNCTION:

CUSTODY/CONTROL

Pervasiveness of Control

-0

Subscales
(571) Pervasivenzss of Rules
4 ~Definitely true
3- Tends to be true "
2-- Tends not to be true
1~ Definitely not true
021A06 ‘4 3 2 1 32-3. You need permissicn to do anything around
this school ’
* 025A06 36-7. There don't seen to be many rules in this
school
321B06 . 32-3, This school has rules to cover everything
- i a student might think of doing
* 325B06 36=7. The only rules we have around here are ones
. that help us learn ’ .
(572) Saverity of Enforcement
019406 4 3 2 1 30-1. Most teachers seem to think students are
always up to something, so they just wait
for someone to do )something wrong
* 026A06 37-¢. The principal is usually understanding; if
a student does something wrong, he will give
s . h;m/her the benefit of the doubt
* 319B06 _30-1. As long as you're doing no harm, the teachers
/? ' here don't re3117 en‘orce the rules
326B06 // 47-8. Students are exp%cted to report other students,
‘ //// if they see them/violating scnool rules
- L
/ |
/

4
<

* Means Reverse the Scores

ERIC
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FUNCTION: CUSTODY/CONTRUL

K

Composite Variable (575): ubedience of Students to School Rule:

~

’ 4 ~Definitely true
3-Tends to be true
~ 2--Tends not to be true
1 - Definitely not true

YYYYy S

* 020A06 4 3 21 31-2. Geaerally, students-here break school rules
any time they think they can get away with it

320806 31-2. Generally, students do what they're told in
this school




FUNCTION: CUSTODY/CONTROL

Cot osite Variable (580): Existence of a Hearing Process

1~ Yes )
2-Don't Know N

3-No

\(\ : -

082a15 1 2 3 24-1, A student has been accused of committing an act (violating
a rule) which could lead to expulsion. Would there be
(or could the student request) a-heuring?

083A15 25-2. A student has been accused of ‘committing an act (violating
. a rule) which could leéd to suspension. Would there be
(or could the student request) a hearing?

084A15 26-3, A student has been accused of committing an act (violifing
a rule) which could lead to a penalty. Would there be
(or could the student request) a hearing?

085A15 27-4. A student has been accused of ipmmitting an act (violating
a rule) which could lead to a Iuwered grade. Weuld there
be (or could the student request) a hearing?

Composite Variable (581): Existence of An Appeal Process

1--Yes

2-Don't Kaow

3~ No
“J J'
3
382B15 1 2 3 24-1, A student has been expelled, and yet thinks he/she is
' innocent. Is there an apgeal process the student could -
use? . \ -
383B15 - 25-2, A student has been suspeaded, and yet thinks he/she is
~ “ innocent. Is there an appeal prucess the studeat could
use? :
384B15 26-3. A student lias been penalized, and yet thinks he/she is
innocent. Is there an appeal process the student could
use? '
385B15 27=4, A student hes had his/her grade lowered,‘aﬂd yet thinks

he/she is innocent. Is there an appeal process the
student could use? .




Composite Variable (585):

FUNCTION:

CUSTODY/CONTROL

Who Students Go To For Help

Subscales
(586)

®

1~ School Board

2 - Superintendent
3--Princioal

4 -Vice-Principal

5— Counselors

)

6 - Teacher

088416

Who Students Go To For Help If Accused

7 - Other Students

1 2 3 4 5 67 30-3. If a student has been accused of committing an .
act (violating a rule) which could lead to
- suspension '
089A16 31-4. If a student has been accused of commitciing an .
act (violating a rule) which could lead to a
lowered grade
388816 30-3. If a student has been accused of committing an
act (violating a rule) which could lead to
expulsion ’ .
] o=
389816 N\ 31-4. If a student has been accused of committing-an X
act (violating a rule) which could lead to 8 ¢
-penalty “
(587) Who Studente Go To .For Help If Punished and Innocent
086A16 1 2 3745 67 28-1, If a student has been expelled and yet thinks
' he/she is_innocent ~ -
087416 - 29-2. If a student has been penalized and yet Fhin%s‘
) he/she is innocent ,
386B16 -
. 28-1. If a student-hasibeen Su,pe ded and yet thinks
- he/she is innocent
387B16 '
If a student has had a grade lowered and yety

29-2-

thinks he/s.ae is innocent




SELECTION

Composite Variable (590): How Did Student Come to Take the Course He/She is In

0;0Al7 & 32-1. I don't know. I just found this on my schedule
390817 2. It was required -
. 3. I selected it by myself; I wanted to take it
4, 1 was advised to take it, and selectad it for that reason
5. I selected a different course, but I was placed here

in spite of that

Composite Variable (591): Student's Ability to Take Course at a Later Time

112A21 &
412821 54-1. Yes
2. No
S
= = =—+——$

Composite Variable (592): Elapsed Time Before Student Could Take Course Again

* 113421 & 55-1. Nine weeks (a quarté;) or less
413821 “ 2. ' A semester
3. A year
4. I would never get another chance

87

97 .




Composite Variable (595):

SELECTION

School Flexibility w.r.t. Selection

|
: Subscales

(596)

T

Importance of Prerequisites in Selection

4 - Very easy

3 - Fairly easy

103A19

297819

4 3 21

45-70

39-1.

2 - Fairly difficult

1~ Very difficult or impossible

Vs

Take any combination of courses you like,
in whatever sequence pleases you -

Take a coura;.even if you haven't had all
of the prerequisites (the courses you are
supposed to have had which lead up to it)

(597)

097A19

098A19

099419

398B19

399B19

Capacity to Take/Create Unusual Courses

4 3 21

39-10

40-2.

41_30

40-2.

41"30

Taﬁe a course with students at least a grade
ahead of you (older) :

Get 1into tﬁe same course where all your
friends are

Take a course which is mostly éaken by
students of the oppqsitg sex

Take a course by choice with students at least
a grade younger than yourself

Take a course that your parents don't want you
to take

98



SELECTION

\

" Composite Variablg...g?): School Flexibility w.r.t. Selection

Subscales
(598) Flexibility of the Selection Rules
4 - Very easy
3 - Fairly easy
2 - Fairly difficult
e 1- Very difficult or impossible
, 100A19 4 3 2 1 42-4. Not have to take a course if you can show that
you know all the material which will be covered.
For example, get credit for the course 1if you
pass an exam, rather than taking the whole
course
104A19 46-8. Have a new section of a course created if
enough students want it
105A19 47-9. Voluntarily take a coutge“over again if you once
fail it (or do very poorly in it)
400B19 42-4. Not have to take a course over again if you once
fail {t
402B19 44-6. Repeat just the part of a course you had trouble
with or need to rove in
403B19 45-7. Switch to a different course in the same subject
if the course you're in now seems either too
easy or too hard
. 404B19 46~-8. Switch to a different subject once the course
has started if the course seems uninteresting
405B19 47-9. Create a new course if enough students want it
(599) Factors a Student Can Select About Class
101A19 4 3 2 1 43-5, Choose exactly the teacher you want in each
course
102A19 44-6. Choose the content and the kind of teaching
that interests you in a course
401B19 43-5, Participate in some useful out-of-gchool work

activity during school time and get credit
for it




SELECTION

Composite Variable (605):

How Characteristics of Students Affect Selection

g Subscales
(606)

Inequitability in Selection Due to Associations

1 - Easier - This would make it easier for the student to get in

2 = No Difference ~ This would make no difference on the chances
of the student getting in

3 - Harder - This would make it harder for the student to

i ) get in
092418 1 2 3 34-2. If the student's parents were better lcnown
in the community
093A18 35-3. If the student's older brothers or sisters
had done well in school )
39488 ’ 36-4. If the student's friends were well-regarded
by the staff in the school, rather than not
\ well-fegarded
396818 38-6. If the student's parents were wealthy, rather
than ‘poor
(607) Ipequitability in Selection Due to Student's Attitude, Personality
09518 1 2 3 37=-5. 1If the student were well known in school
* 096A18 38-6. If the student tended to upset and antagonize
people, rather than get along well with them
395818 37-5. If the student had a more adult attitude about
school, rather than a chibldish one
(608) Ineguitabiiitx in Selection.Due to Age, Performance
*#091A18 1 2 ° 3 33-1. If the student were younger (freshman or
. ) sophomore) rather than older (junior or senior)
* 094A18 36=4. If the student's grades were pretty low,
rather than pretty high
(609) Inequitability in Selection Due to Ascriptive Characteristics
391818 1 2 3 33=-1. 1If the student were a boy rather than a girl -
* % 392818 ‘34=2. If the student were non-white Tather than white
* 393B18 35-3. If the otudnn% were one of the leas 1nt0111-

gent students in the —;@mﬂ rather than one
of the more intellige

-

* Means Reverse the Scores

IOP\ L ) 2 »' %



Composite Variable (610):

 SELECTION

%2se of Switching Courses

Subscales

(611) Ease of Switching, Job Related Reasons

4 - Very easy

110A20 4 3 2 1

3- Fairly easy
2 - Fairly difficult

1~ Very difficult or impossible

52~5S, - I want to leave school earlier in the day to

get a job
411820 53-6. Another course -would better prepare me for the
: typ2 of occupation I eventually want to have
© (612) Ease of Switching, Personality® _ .

106A2¢ 4°3 2 1

48-1. Caa't get along with other students

406820 48-1. Personality conflict with teacher
(613) ggg§ of Switching, Interest

109A20 4 3 2 1

51-4. Another course seems more interesting

409B20 51-4. Dislike the subject
410820 52-5. My friends are in another course
(614) Ease of Switching, Nature of Course Work ,

107A20 4 3 2 1

49-2. Course is too easy

111A20 4 3 2 1

108A20 50-3. Too much work required, even though I'm .
doing well in the course -
407820 49-2., Failing or nearly failing course
408B20 50~3. The teacher is not doing a very good job of
\ ) teaching the course - , ’
(615) Ease of Switching, Parental Objections

53-6. My parents are upset with some of the things
we've been studying




114A22

419822

1(Yes) 2(No)

»  SELECTION

ﬁﬁpomposite Variable (600): Students Talked Out of Taking Courses

Have you ever wanted to take a course but been talked out of it?

56-1., Yes
2, No

>
Y

* 61=5. I was talked out of taking the course I wanted .

1l -~ .Yes
2 - No
115A22 1 2
116A22
117422
118A22
119A22
120A22

Composite Variable (616): Who Talks Students Out of Classes They Want

57-1. Parents

58=2. Friend

59-3, Principal-or Vice~Principal
60-4. Teacher

61-5. Coungelor

62-6. Other (Explain)

-

415822
416822
- 417822
418822

Composite Variable (617):

Reasons for a Stuéggt Not Taking a Course-
e/She Wanted

57-1. I ¢ouldn't schedule what I wanted

58-2. I didn'- have the prerequisites for the course
59-3+ 'The course was full by the time my name came up
60-4. I was denjed permission to take the course I

wanted

102

92




SELECTION

Composite Variable (618): Which Arguments Were Used to Convince a Student Not
to Take a Course

1 Very convincing
2 Somewhat convincing

3 Not convincing

4 Not used
121A22 1 2 3 4 63-1. I would do poorly in the course
122A22 64-2. It wouldn't help me be what I wanted to be
123A22 65~3. The teacher dislikes people like me
124422 66~4. People like me generally don't take this kind
of course '
125A22 . 67-5. The teacher is not a good teacher

126A22 68~6. The course is not a good course

Compogite Variable (619): How Did Outside Groups Affect Whether a Student
' - Got Into a Class

3 Made the decision, or had to approve the decision, for me to take
the course

2 Gave me advice about whether or not to take this course

1 Had no influence (or I don't know of any)

v

420822 3 2 1 62-1. The teacher of ‘®his.class !

421B22 63-2. Principal or Vice-Principal

422822 64=-3. Guidance Counselors .

423822 65-4. Other Students

424B22 66-5. Parents

425822 ' 67-6. Other Teachers

426B22 68~7. Other Adults -

93
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Composife Variable (620):

127423 & 69-1.
427823

EVALUATION/CERTIFICATION

Ipsitive Grading (Combined)

‘The teacher expects everyone to do‘their best in this
class; even if you aren't vedy smart you will get a
high grade as long as you do the best work you possibly
can

%

Only the students who do the best work in the class ]
will get high grades, even if they don't have to try
very hard to do their work )

y ——

Composite Variable (621):

128423 & 70-1.
428B23 .

Normative Grading (Combined)

The teacher "grades om a curve" in this class so that a
certain percentage of students will get high grades, a
certain percentage wil. get low grades, and most students
will get about average grades

The teacher doesn't "grade on a curve” in this class.
Everyone who does good work will get a good grade,-and
if no one does poorly there will.be no low grades

Composite Variable (622):

»

129A23 & 71-1.
429823

Criterion Refe;enced Grading (Combined)

-

The teacher.grades students only on how-well they learn
the course material; it doesn't matter how hard a student
tries or whether other students do better or worse than
he/she does. Everyone who learns the course material
will get a h}gh grade

The teacher doesn't just grade on how well students
learn the course material. The tcacher also takes into
account how hard the student works, and whether other
students did better or worse

:11343 . " 94




Composite Variable (625):

EVALUATION/CERTIFICATION

Centralized Control- of Methods of Evaluation

4~ In virtually all the classrooms # the school

430B24 - 4 3 2 1 O

432B24

3 ~In most of the classrooms,. but not all
2~1In some classrooms
1~ 1In very few classrooms

0~ Not used At all

+
72-1. The principal or the School Board determine
the method of evaluation. Teachers have no
choice

74-3. All the courses of one type use one method
and all the courses of other types use other
methods, regardless of who the teacher happens
to be (e.g., all shop courses use letter

grades, all academic electives use "pass-fail")

‘Conposite Variable (626):

+ 434B24 4 3 210

435824

§crong Student Control of anhodi of Evaluation

Lo
Students can decide by themselves how they

76-5 [
want to be evaluatazd in a particular course
77-6. Students can decide by themselves how they

want to be evaluated in a particular course
as long as their parents approve

‘Composite Variable (627):

431B24 4 3 210

Teacher Decidess Method of Bvaluatiod for Whole Class

Teachers dacide which mathed of evaluifion
will be used for all students in their class

73=-2.

Composite Variable (628):

Students’ and Teacher Decide Togecher on Method of
Evaluation

433824 4 3 2.1 0 75-4. The students and teacher in each class .
. decide together which method will be used for

. the entire class

E ] »

s

165



EVALUATION/CERTIFICATION

’

_Composite Variable (630): Explicitness of Evaluation

2

4 Definitely true
3 Tendé to be true
2’ Tends not to be true -~

1 Definitely not true

221, ) ’

027A07 4 3 2 1 38-1. At the beginning of this course, the teacher
made it clear that we would have to be able
to perform a certain number of tasks in order

to pass
327807 38-1. Students know in advance what they have to do
’ in order to show that they have mastered a .
skill™
2 —_——

Composite Variable (635): Formativeness of Evaluation

029A07 4 3 2°1 40-3. The teacher usually checks student progress
. while they are working on an assignment,
‘instead of just waiting until they turn it
in to see how they did

031407 42-5, 1f a student does poorly on a test or assign-
. ment, the student is given g chance to learn
the.material before he/she begins work on the
next unit ' T : -

329807 40-3, Whenever we start a new unit of work, the - -
teacher gives us a "test" so students can
find out what they already know, and what
. they still have to learn . £

331807 ' 42-5. When students' work is evaluated in this class,
the teacher uses the results to help each
student find out what he/she hasn't learned

v
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241

Composite Variable (640):

028A07 4 3 2 1

* 034A07

328807

* 334B07

4 Definitely true

3 Tends to be true

39-20

45-80

39-2.

45-80

EVALUATION/CERTIFICATION .

-

Time-Boundedness of Evaluation

2 Tends not to be true

|1 Definitely not true

Every tas“ assigned h#s to be done within a
specified amount of time

Students are reqhired to take a test or
complete an assignment or project, but each
student decides when to complete it

Students are required to take a test or
complete an assignment or project by a
certain date. No extensions are granted

If students feel they need it, they can
usually get additional time to complete
a piece of work

032407 4 3 2 1

332B07

43-60

43-6 .

Composite Variable (645): Performance-Basedness of Evaluation

The important thing in this class is that a
student can show he has learned something,
not how long it takes him to learn

Students can goffibout learning the course
material in whatever way is best for: them,
what matters is that they learn the material,
not how they do 1it. ’

»' Means Reverse the Scores
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107




EVALUATION/CERTIFICATION

| . Conposite Variable (647): Classroom Control vs. Out-of-Classroom Control
of Evaluation

(consulting{the student

-,

2. The teacher explains to the étudent‘:he
overall evaluation of th¢ student's work

final. This allows for some modification
if appropriate

3. The teacher and the student both make

" tentative decisioc- about what the stu-
dent's final evaluation should be.” Then
they discuss the matter until they agred
out consulting the teacher

{ 5. The decision is made by experts.outside
the class

’ 6. The decision 18 ade by a panel of other
students in the cless

in the school

136425 . 78=1. The teacher makes a final decision without

for the course before the decision is made

4. Thne student rekes the final decision witﬁl

7. The decision is made by a group of teachers

98




. EVALUATION/CERTIFICATION

.

Composite Variable (6@8): Teacher Control of Evaluation

~

i

436823 78-1. The teacher decides, and the decision holds
for the whole class '

1

!
¢ 2. The teacher de¢ides, but the decision is
: often differeat for different students - .

3. The teacher/and the students negotiate the
amount and quality of the work to be donn ,
by the members. cf the class

4. The teacher and each student draw up an
agreement or contract for the student

5. The stude- “g decide among’ themselves, and
the decisiun holds for evetyon

6. Each student decides for himself what he/she
will do .

oL , 1. The,decision is made ouLside the class.
> . 4 Neither the teacher nor the students have
— the power to change what is decided




o :
. ‘ . N

EVALUATION/CERTIFICATION

Composite Variable (649): Student Influence on Evaluation

¥ ) .
443826 16~1. No one really decided; cthis is the only
way things are done in this school’

. 2. The teacher decided this is the kind of
", evaluation every student in the class
would receive

al 3. The teacher and studentsvdiscussed this at
the beginning of the class and decided on
this kind of evaluation tbgether .

x ) 4, " 1 decided by myself that this is the kind of
evaluation I want in this class; other stu-
dents in the class may be receiving diffexent

) kinds of evaluatign

5. 1 decided with my parents what kind of eval-
‘ uation'l would get in this class; they had =
' ~ i to approve my choice before it would be
. . acceptable to the school (teacher)

- L)

3

&
-
~
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© EVALUATION/CERTIFICATION

Compoéite Variable (650): Importance of Various Kinds of Information in
Determirf®ng a Final Evaluation ‘
Subscales ‘
(651) Importance of Assignments in Final Evaluatioa |

4 —-Very important
3 ~ Moderately important
2 - Somewhat important

1~ Not important -

T

145427 4 3 2 1 0 18-2. Quantity of the student.'s writtea homework

146A27 19-3. Quality of the student's special projects
--research reports, term papers, etc.
2044B27 ' 17-1. Qua}:l.ty of the student's wrfttep ¢lasswork
447B27 20=-4, Quﬁlity of the student's written homework
(652) Importance of Class Partii:ipation in Final Evaluation
144A27 4 3 2 1 0 17-1. Quantity Zf‘the student's oral participation *
446B27 719-3. Quality of the student's ‘or'al participaém ’
(653) Importance of Exams in Final Evaluation

152A27 4 3 2 1 0 25-9. Scores on school-widé tests

445B27 18-2. Grades 6n tests the teacner makes up
452B27 7 25~9. Scores on department-wide tests
(654) Importance of Non-Performance Criteria in Final Evaluation

i

147A27 4 3 2 1 0  20~4. How well the student gets along with the teacher

148A27 . 21-5. How the student behaves in class

149A27 : 22-6. How hard the student tries to learn the mﬁterial -
150A27 ‘ ' 23-7. The student's previous record.in school

'151A27 24-8. What the student thinks he/she deserves

449827 . 22-6. The student's willingness to help other students
450B27 ~ 23-7. The student's attitude toward this class

451B27 ‘ 24-8. How popular or important the studens is in school

(95% 1 Importance of Mastery Criteria

448B27 4 3 2 1 O 21-5. Demonstrated mastery of specific skills by
’ the student )

L3
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EVALUATION/CERTIFICATION

Composite Variable (655): Methods of Commun%g/an‘Evaluation to a Student
Subscales
(656) Use of Public, General Methods for Communicating an Evaluation
o 4~ Nearly all the time
3-0ften, regularly )
2 —-Sometimes or occasionally
} 1 - Nevér
y
S |
T % 139426 4 3 21 12-3, Grades or rank in class posted in class
142426 15-6., Each student's grade is read aloud for the
N class . .
— —=
(657) Use of Public, Specific Methods for Communicating an Evaluation “x
. 140A27 4 3 2 1 13-4, Examples of good or bad work distributed
% - to class
143427 16-7. The strengths and weaknesses of a student's
work are discussed in front of the whole class
'(658)» Us.e of Anonymous, Specific Methods for Communicating an Evalu.ation
. e '
v '138A27 4 3 2 1 80-2. Comments or suggestions written on work
' 141A27 14=5. Individual conferences, in private, where the
quality of the student's work is discussed
(659) Use of Anonymous, General Methods for Communicating ar Evaluation
137A27 79-1. Grades written on homework

4 3 2 1




EVALUATION/CERTIFICATION

o

_ Composite Variable (660): .Variety of School/Class Grading Options--Typology

Subsqales
(661) Use of Pass/Fail Grading Options for a Class
F
1- Yes { .
2-No
439826 1 2 12-3. A grade of either "pass" or "fail"

440826 13=4. A record of either "pass" or "credit", or
"no credit"

(662) Use of Grades in Grading Options for a Class
437826 1 2 79=1. A letter grade
438B26 1 2 . 80-2. A number'grade .

(663) Use of Competency Certificates ~
441B26 1 2 14-5, A record or certificate of "competency" for

each skill you have mastered

(664) Use of Written, Subjective Evaluation L.
442B26 1 2 . 15~6. Written evaluation from‘the teacher

- ‘ ‘113 . ‘ ' | | 103




EVALUATION/CERTIFICATION °

Composite Variable (665): Who Does the Evaluating

¥

3 Subscales
{ k (666) Use of Agents Nutside Classioom in Doing Evaluation
& )
4~ Nearly all the time ' :
3- Often, regularly ’
N
’ 2- Sometimes, cccasionally
1~ Never
132424 4§ 3 21 74=3, A peréon or perso#s outside the school who 1is
: ‘ an expert in the york the studert has done
. 133A24 75=-4. A panel of people%from the school
(667) ;iUse of Other Students or the Student in Doing Evaluation
13024, "4 '3 2 i 72-1. : Other students in the class
134A24 ' 76=5. The student himself{herself ‘
[

—
"

Compogite Variable (668): Use of Teacher in Doigg:Evalﬁq;ionw
131426 4 3 2 1 ' 73-2. The teacher '

»

Composite Variable ((669): Use of Parents in Doing- Evaluation
135A26 4 3 2 1 77-6. ' Parents '

. } .. 104
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INSTRUCTION

-

Compoeite Variable (670): Indea; of Variety of Iustructional Approathes

Subscale
(671) tise of Non-Traditional Instructional Approaches
4~ Nearly -all the time
3 - 0ften, regularly t\
2 Sometinmes, oceutomny ; - |
1~ Never has happened '
O ——— r— s *
153a28 4 3 21 26-1, Working in claes on your own independent project
157428 30-5. Experiencing or practicing adult behaviore in
class (pretending ta be interviewing for a
. job, pole playing a Civil War general)
158A28 31-6, U3sing cosiputer terminsle, tape recordere,
television, film projectore, or other
available machinse .
457828 34+5. Gathering information ‘from people or phcu R .,
. in the cosmunity other than the iibrary
(interviewing -somecne, visiting sn exhibit,
attending a putlic meeting)
458928 31-6. fxperiencing adult sctivities in the community
{vor! T & company, being a volunteer in
an organizition)
k135428 28-3. Having clage field trips (visiting s museum,
‘ a fac
w4 .56828 ~ 29-4, Having gueat speaksr come to class (talk by ’
. ‘ eomeone from the Chamber of Commerce)
E 4
& Cther Items in (670) . '
14226 4 3 2 1 27-2. Haviog'the teacher lead the tnetruction (lecturs, -
. ., ‘total class diecussion)
+155428 "4 3 2 1 28=3. Having clase fiel: trips (vieiting a suseum,
' a factory)
156A28 6 3 21 29-4. Doing homswnrk aseignments outside clase (snswer- -
ing questions, reading books or articlee, msking :
. an exhibit or a poster)
3328 4 3 2 1 26-1. Working in class slone on work the teacher )
aseigns
454828 4 3 21 27-.2,._ Working in tlass in a ‘small group of otudouto
. . ~ Zn a4 group activity or aseignment (dilcuutou,
) LY ommittes vork) ' ¢
iy <. oo ) E .
435828 4 3.2 1 28-5. Having one otudont lead a lesarning acu.vi.ty "
duriug clase tine ini.n; a Teport, acting .
- as teacher) !
+ 456B28 4 ‘3 21 29-4.. Having guast epeaker come to class (-alk by
-, , someone from the Chamber of Commerce)
Y,
L) !:u:- tn;ludo in thie ecale if reeponee is 3 or 4; do not 1neludo if ruponu ¥
e 1 or *
+ l:ugo 1nzludo in thie ecale 1if response “ 1 or 2; do not tndudo it rnponu
e ?or
3 -
105
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INSTRUCTION

Composite Variable (675): Index of Freedom to Challenge the Teacher

3- Encouraged (the teacher really wants students to do it)

2- Permitted (the teacher allows this to happen, But doesn't encourage it

1--Discouraged (the teacher doesn't like this to happen, gets upset if
‘ it does)
0~ Does not apply to this class
1594?? 3 210 32-1. Students stating an opinion of course material
D that differs from the textbook *
16°A%1 33-2, Students raising questions about the way the
: « teacher assigns grades
o 161A29 34-3, Students qiiestioning the way the topic is.
) - being taugut ‘
'162522 ‘ 35-4. Students raising questions about the kinds of
, homework assignments -
459829 32-1. . Students stating an opinion of course material that
’ St ‘ differs from the teacher.
460B29 - 33-2. Students raising questions about the teacher's
- rules for class behavior '
461B29 _ 36-3. Students raising questions about vhy they are
studying a certain topic F s
ke 462829 35‘4°. Students raising questions about th; amount of

honework assigned

-
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INSTRUCTION

Composite Variable (580): Index of Student Influence on Instruction -

A;Definitely true
3~ Tends to be true
2~ Tends not to be true

l-Definitely not true

" Yywe

030A07 4§ 3 2 1 41-4. The students can influence what particular
) aspects of the subject they want to study
033407 _ 44=7. The students can influence.where (in what

kind of physical surroundings) they will do
the work for the course

035407 ' 46-9. The students can influence by when they will
" . : : have learned something for the course

330807  41=4, The students can influence when they will
) study for this class, and when they will
do something else *

333807 44=7. The students can influence how they will
g0 about iearning the -subject matter of
- the course

335507 _ 46-9. The student can influence the kind of materials
used in this class

‘ ' 107
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. INSTRUCTION

Compdsite Variaple (685): Index of Affective Level of the Class

Subscales

(686) Emphasis on Personal Values

&

4 - Nearly all the time =

3~ 0ften, regularly

_ 2~ Sometimes, occasionally
l 1-—~ Never N
A !

=

469B31 .4 3 2 1 42.2 Follow through on something you said you
) would do -
170A31 ‘ . 43=-3, Pursue things of importance to you, even if
othere think them unimportant K
470B31 ‘ 43-3. 1Identify the things in life that are
' important for you
471B31 44-4. FKnow clearly your own vilqes and ethics

(687) Emphasis on Choice and the Values of Others
« 468831 4 3 2 1 41-1. Consider something from more than one point

‘of view
. 1684a31° 41-1. Be tolerant of people who are different
169A31 42-2, Alter your opinions whensnew facts contradict
. them ..

171A31 44=4. Choose the best alternative available even 1if
- . none of them is ideal




INSTRUCTION

Compogsite Variable (690): Index of Cognitive Level of the Clags

Subscales

(691) Eigh Level Cognitive Content of the Class .

4-Nearly all the time
3.- 0ften, regularily
‘2 - Sometimes or occasionally

1-'Nevef has happened .

Y - | :

. 163A30 4 3 2 1 36=1 Predict what would happen and explain why you
think it would happen if something specific occurs
(e.g., 1f the South had won the war; if a depres-
sion put thousands of people out of work today)

154A30 37-2. Based on specific standards or evidence,'tell
. why you did or did not like something (e.g.,
a book you read) ‘

463830 36-1. Tell how an expert in the field would go about
solving a problem (e.g., how a TV repairman
MY - . 1identifies what's wrong with the TV set)
-§64B30 37-2. Apply skills or ideas learned in one situation to

another, different situation (e.g., applying some-
thing you leared in history to current events;
applying principles of electricity to house wiring

465830 38-3. Analyze the techniques people use to get you to
- believe something (e.g., analyze a policital speec!
. S or an advertisement for various office machines)
- . 1
(692) Low Level Cognitive Content of the Class
-165A30 4 3 21 38-3. Recall specific facts or ideas from memory f
166A30 . 39-4, Describe the historical development of some aspect

of the subject (e.g., improvements in the internal
, combustion engine since World War II; changes in W
the concept of "Civil Rights" since 1955, etc.) -

167430 40-5. Lay fut a plan for getting something done (e.g.,
i turn in an outline for a term project; list the
steps to be followed in repairing a punctured tire

466B30 ’ 39=-4, State a problem in your own words

467830 40-5. Define technical terms (e.g., congruent, iambic
. o | ‘ pentameter, ledger, solenoid)

\
Y



- Composite Variable (695): Students Making School Rules

1

;081A14 21. In this school, how many of the rules do students help p_g_k_g_"
c 23-1. A1l
| - : - 2. Most
‘ L7 3. Some

4. Nomne

Composite Variable (696): Students Making Clagsroom Rules

R S
.( N
N .

381814 21. In this class, how many of the rules do students help make?

pod

i . 231, Al
2. Most
\ 3. Some’

4. None g N

Composite Variable (698): Student Opportunities to Igrovc%rade

-
4 Definitely true . '
3 Tends to be true b
’ 2 Tends not to be true -
1 Definitely not true
Q36A07 4 3 2 1 47-10. 'If we do not do well in a course, there are oppot- -
3 . : tunities to inprovc the grade later on, after the

. : course is over

éonpouiu Variable (699): Detegmfion of Final Grade

336807 4 3 2 1 47-10. Regardless of how many things we do, the final

grade (or whether or not ugukeredie% is-usually
- - e T dctoﬂﬂn«l by only one thing (such as, a.test at
Cwg the end of the term) .

120- - . e ; 110
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SOCIALIZATION W,R,T, CUSTODY/CONTROL

=z

Composite Variable (701):, Socialization: Teacher Discretion in Making Up
or Enforcing Rules

-~

1 —Students are. not encouraged to-believe this in my school

2 —Many of the gtaff encourage students to believe this, but the students
do pot expect others to believe it

-

3 -Many of the students encourage other students to believe this, but
the gtaff does ot expect students to believe it

Many (but not all) of the gtaff and stugegg encourage other
students to believe this

S.DThere is so mucH encouragement and pressur: tégbelieve this tha
students never say they believe anything different -

184433 1 2 3 4 5 . 57-13. The staff should have the right tofmake up
whatever rules they want )
187A33 ° 60-16. The staff should be able to discipline students
: and not have their decisions questioned by the
students

Composite Variable (702): Socialization: Student Internalization of Rules

190A33 1 2 3 & 5 63-19. There is something wrong with students who
’ ) . don't obey rules
192A33 1 65-21, Students should feel guilty when they break
a rule, even if they get away with it
503B35 - 76-11. Studerts should discourage other students from

breaking rules

Composite Variable (703): Socialization: Pervasiveness of Contrgl

206A35 1 2 3 4 5 77-12. Students ought to ask permission to do anything

in this school, even though they know it's O.K.
and will be allowed

504B35 77-12. -Students ought tq.obey the rules even though
, there is no one to catch them if they

don't . @"&

Composite Variable (704): Socialization: Clarity of the Rules on Actions
Receiving Punishment

201A35 1 2 3 4 5 74=9, Students ought to know what the rules are in
e oo —oooooooo .~ the school L
S00B35 - 73-8. Students ought to know what is not allowed in

their lchool

.

- -
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SOCIALIZATION W.R.T. CUSTODY/CONTROL

©

Composite Variable (705): Socialization: Obedience to Rules
¥
1-—Students are not encouraged to believe this in my school - ‘

7-Many of the gtaff encoyrage students to believe this, but the students
do pot expect others to believe it

~ 3-Many of the gstudents encouraes other students tv believe this, but
. the gtgff does got expect students to believe-it

. ' ‘| 4-Many (but not all) of the gtaff and students encon%age other_
’ studgpta to believe this -

1

\

|

— - 5 —There 1s so much encouragement and. pressuré to believe this thae
‘ students never say thay believe any;hing different

202A35 1 2 3 4 5 75-10. Students ought to obey any rule that the
' school has

P

;

.- Composite Variable (706): §pcialization:' Student Influence onnﬁhe Rules

203A35 1 .2 3 4 5 76~-11, - Students ought to be involved in making up
- . the rules which affect them
501B35. L 74=9. Students ought to try to change school rules.

that they don't think are fair or right

-y

Crmpogite Variable (707): Socialization: Extent of the aules

« 17232 1 2 3 4 5 45-1. The school should have rules that .over almost
T all aspects of a student's behavior
* 472B32 - 45-1, Theyschool rules sioqld be limited to those

v“.+ which are necessary to help students

* 477832 50-6. A student's peEsonal apbearance'and dress
- ought to be entirely his/her choice

Composite Variable (708): Socialization: Equity of Enforcement ) ’

482B33 1 2 3 4 5 55-11. _ All students who break the same rule should
. " receive the same punishment !

- ®177A32 , 50-6.  Students who break the sane rule should have -
- their punishmen adjusted 1if theit case has
special circums lnces

* 486B33 . : ’ 59-15; Students who are h credit to the school should
receive a lighter punishment- than usual if they
break a rule . @

-
— ! ,, R “ 3
- - . .

- - - -
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SOCIALIZATION W.R.T. CUSTODY/CONTROL /,Af

)

' Composite Variable (109): Socialization: Due Process

1 —~Students are not encouraged to believe this in my school

? -Many of the graff enciurage students to believe this, but the stuydents
do ngt expect others to believe it

’ 3 ~Many of the nnﬂntunmm&hmgm to believe this, but
the gtaff does not expect students to believe it

Many (but not all) of the gtaff and students encourage other

students to-believe this

. 5'-There #s so much encoutagement and pressure to believe this tha
. students never say they believe anything different

181A32 1 2 3 4 5 54-14Q. Students who are accused of something should -

; ' be considered innocent and not’punished until
. . proven guilty

502835 - 75-10. Students should appeal any punishment if chey

o : “ think they ar. innocent
Y
)
[ 4
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SOCIALIZATION W.R.T. SELECTION \/,‘

.
r

Composite Variable (721): Socialization: Student Control Over Selection

¥

}
E 1-This is not expected or ‘rewarded in my schoo%///
| .

"2 —~This is expected or rewarded by many of the g ;g ff in my school,
but not by the students

. ¢
3-This is expected or rewatded by many of the students in my
school, but not by the staff

'4-This is expected or rewarded by many of the gtaff and

students in my school

-7 ( S-This is expected or rewarded by evegzone in this school
' (no one ever questions it)

-

5 , 78-13. Students should decide what courses they want
to take and when togtake them

78=13. Students always ought to take,the courses the
school staff tells them to take '

Conposite Variable (722): Socialization: Student Influerce Over Offerings

206A35 1 2 3 4 5 79-14.; Students should try to get the school to
offer the courses .they want to take .

-

T v —
Congﬁgite Variable (723): Socialization: Factors That Affect Selection

*176a32 1 2 3 4 5 495, If more students than can be handled sign up
\ for a course, the selection of students for
the course should be done at random

ﬂbOA32 . \iij&) * If more students than can be handled sign up
¢ \ for a'course, the teacher ought to be able to
’ _//E:?k the students he/she wants d '
476832 49=5, I more students than can be handled sign up
. for a course, those with better ‘grades should
R . . . - get preference
. 481B32 ' 54=-10. If more students than can, be handled sign up

for a course, .ew sections of the course
should be created to handle the demand

* 485B33 ‘ 58-14.. All students should have the same chance to take
the courses they want, regardless c{ who they
are or what kind of r¢ ord they have in school

- . /‘ -
. 124
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. SOCIALIZATION W.R.T. SELECTION

-

Compogite Variable, (724): Socialization: Switching Courses

1- This 1s not expected or ‘rewarded in my school

2—This 1is expected or rewarded by many of the staff in my school,
but not by the students

3-This is expected or rewarded by many of the students in my
school, but not by the staff

4 -This 1s expected or rewarded by many of the staff and
) students in my school

S-This is expected or rewarded by everyone in this school
(no one ever questions it) .

B #1!'1 ‘
1 2 3 4 5
S

* 207A35 - 80-15. Once a student begins a class, he/she should
stick to it and not try to switch to another,
even if -he/she 1is not satisfied

506B35 79-14.  Students ought to try to switch out . of a class {
. before it is over if they think they have a
good reason .

e

125
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SOCIALIZATION W.R.T. EVALJATION/CERTIFICATION

Composite Variable (730): Socialization: Performance-Basedness J% Evaluation

t
1-45tudents are not encouraged to believe this in my school

2-Many of the staff encourage students to believe this, but the gtudents
do pot expect others to believe it

~

.

3 -Many of the students encourage other stugents to believe this, but -
the g;;g; does pot expect students to believe it ‘

—Many (but not all) of the gtaff and stydepts encourage other

students to believe this

5 ~There is so mucn encouragement and pressure to believe this that
students never say they believe anything different

LA A

-k i75A32 12 3 4 5 48-4, A student's grade should depend on how well the
. student behaves in class
43?332 53-9, The only thing that should determine a student's

grade in a course is how mych he/she can show
he/she can do

Composite Variable (731): Socialization: Importance of Performance Outcomes

s’

*173a32 1 2 3 4 5 46-2, A student should receive course grades on
his/her overall qualities as a person, not just
on how well he/she does school work

~

479B52 ' 52-8. A student's grade should depend on how vell
) he/she does the homework -
179A32 52-8. A student's grade should depend dn how much

he/she participates in classroom discussion

Composite Variable (732): Socializatian; Importance of Attitude in
Evaluation/Certification

174A32 1 2 3 4 5 - 47-3. A student's grade should depend on how well
e the student behaves in class
474B32 47-3, A student's grade should depend on how well

he/she gets along with the teacher

116
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SOCIALIZATION W.R.T. EVALUATION/GERTIFICATION

-~

Composite Variable (733): Socialization: .Quantity of Information in Evaluation

©

1-—Séudents are not encouraged to‘believe this in my sechool

2 -Many of the gtaff encourage students to believe this, but the gtudent
do pot expect others to believe it

3 —Many of the students éencourage other students to believe this, but ~
¢ the §;;§£ does pnot expect students’ to believe it

- Many (but not all) of the staff gnd students encourage other

students to believe this

’ -~

+

5-;Tﬁere is so much encouragement -and pressure to believe this that
students never say they believe anything différent ”

.
- '
. .

-~

183433 1 2 3 ‘4 5 56=12. The evaluation of a student's vork by the
- teacher should alWays show the studeat what
the strengths and weaknesses of it are

* 484833 57-13. Evaluations ought to merely indicate whether ...
. the studeant did well or not

w-

Composite Variable (734): Socialization: Time~Boundedness of Evaluation -
. 186433 1 2 3 & S - 59=15. All°students should complete an assignment
‘ \ or piece of work by the same time .
. AN
* 488B33 \'61-17. A student should be able to take as much time
as he/she needs to learn matérial or complete
a project .
m m e —— ——

. Composite Variable (735): Socialization: Teacher Control of Evaluation’

~f

490B33 1°'2 3 4 5 63-19. Only tche teacher should decide how much a
- student needs to learn
* 189A33 . 62-18.  Students should have a say: i. declding what and :

how much they need to learn in order to get a
particular grade or course credit

492833 . 65-21. Only the teacher.should decide what a student's -
' ) * final grade is; the student sliouldn't have
anything to say about it

178A32 51=7. Only the teacher should evaluate a gtudent's work

* 487B33 60-16. A student should be able to decide what kind of
evalnation he/she will receive at the end of a
course or unit of .study

473B32- ‘ 46-2. Teachers ought to grade studenis on whatever

X . basis they wish
\. . ' R} 5

: : ‘ s — 117
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SOCIALIZATION W.R.T. EVALUATION/CERTIFICATION

Composite Variable (736): Soclalization: Type of Grading Standard Usdd

\n

. 1 —Students are not enconraged to believe this in my school

2 —Many of thg staff encourage stggents to believe this, but the gtudents
do pot expect others to believe it

. 3 —Many of the gtudents encourage other students to believe thia, but
the gtaff does pot expect students to believe it
Many (but not all) of the g;ggg_ggg_g;nggngg encourage other

}

atudenta to believe this

-

5 ~There is so much.eneouragement and pressure to believe this-that
,studgntg never say they believe anything different

t
i

478832 1 2 3 4 5 51-7. Students who try very hard to learn the material
: should get a high 8rade, even if their work
isn't all that great :

il

483B33 ) 96-12, If everyone does poorly in a class, the gradec/_
should be adjusted so that those who did best
get "A' ”
182A33 . . ..55=11.. Students should get high grades if they learn
' ' ‘ the course material, regardless of how everyone
i : . . else does ' .

Composite Variable (737): socializatibn: .Permanence o of Evaluation

’

185A33 1 2 3 4 S + 58=14., If a student does poorly in a course, he/she
) should have another chance to improve his/her

. . ~ grade . #
475B32 ' 48-4, If a student does poorly on a test or agsign-

ment, he/she should have another clianze to
learn ghe material before ae/she goes on to
the next unit

— - =

Composite Variable (738):” Socialization.4_§§p11citness of Evaluation Criteria

1 2 3 4 5 - 261-17. Students should be informed at the beginning
’ ’ of the course exactly what they have to do in
order to get a certain grade

62-18. Teachers should explain how they determine £he
. . grades for the students in a course

. o o ‘ 118
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SOCIALIZATION W.R.T. EVALUATIOI?/ CERTIFICATION

Composite Variable (739): Socialization: Formativeness of Evaluation

1 —Students are not encouraged to believe this in my school

2 -Many of the gtaff encourage studepts to believe this, but the a.w.dms

do not expect others to believe it

3 —Many of the

the gtaff does got expect students to believe it

to believe this, but

Many -(but not all) of the M encourage other

students to believe this

5 —=There 'is so much encourageinent and pressure to believe this that

students never say they believe anything different

191A33 1 2 3 4 5

-

~

1

Evaluations of students' performance should be
used to help chem find out what they haven't
learned . .

Teachers should use the evaludtions of their
,students' work in planning how to correct any
problems studerts had

3

ES

29 . ow




SOCTALIZATION W.R.T. INSTRUCTION

Composite Variable (740): Socialization: Cognitive Level of Class

1-Th1; is not expected or ‘rewarded in my school .

2—-This is expected or rewarded by many of the staff in my school,
but not by the gtudents

3-This is expected or rewarded by many of the !tudents in my
lchool, but not by the ltaff ~ .

: 4 - This is expected or rewarded by many of the staff gng
y students in my school ‘

* ' S~ This is expected or rewarded by everyone in chis school
' (no one ever questions it)

MR T ETE R

193A34 v 3 5 66-1. Students ought-to do a lot of mémotizing

493834 66-1. Students ought to learn to restate things
g o they've learned into their own words
194434 67-2., Students ought to form an intelligent, well-
= justified opinion' about scaething studied
' 494B34 67-2, Students should develop the ability to apply

scmething learned in one situation to a new
and different situation

e e ———
Composite Variable (741y: Socfalization: Challenging the Teacher.

195434 -1 2 3 4.5 68-3. Studentafousht to accept the teacher's opinion
: as better than their own

495834 . 68-3. Students should not questioft “rhe telchnr's
] K authority . *
‘ 196A34 69-4. Students should bé wiuing to study whatever

topic the teacher wants them :o study

By i

L1
——

'l

Composite Varighle (742): Socialization: Affective Level of Class

i97A36 -1 2 3 4 S  70-5. Students should learn to consider :hings from
o many points of view )

496B34 ¥ : 69=4. Students ought to pursue what is important to
. them, even if .thers think those things uninportaa

' ) ‘ ‘.‘ . ) ) 10
- 130 Ny :
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SOCIALIZATION W.R.T. INSTRUCTION

Composite Variable (743): Socialization: Student'Influence on Instruction

.

1- This is not expected or ‘rewarded im my school

2—-This is expected or rewarded by many of the staff in my school,
but not by the students

3~ This is expected or rewarded by many of the gtudegts in my
schocl, but not by the staff

4 - This is expected or rewarded by many of the staff and
students in my school )

5-This 1s expected or rewarded by everyone in ‘this school
(no one ever questions it)

uvvvl -
1 2 3 4§ 5

198A34 71=6. - Students should try to influence how they will
. study things in a particular course
497834 70-5. Students shculd try to influence what they
l study in a particular course ‘ ’
*

- Composite Variable (744): Socialization: Variety of Ingé;pctional Anproeches'
498834 1 2 3 4 5 71-6. All students ought to be doing the same
. activity during class time

199A34 72-7. Students should learn by doing the same kind
of class activities day after day ~ .

Composite Variable (745): Socialization: Non-Traditionalism {§ Instruction -

20003 1 2 3 4 5 .73-8. Studedts ought to learn through experiencing,
not just through reading or being told

499834 72=-7. Students ought to direct their own learning, -
not just do vhat the teacher wants

%

- ' : ’ 121

131



-

b
-

CHAPTER III
THE SECOND TEST OF THE INSTRUMENT
22
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Introduction

THE SECOND (SPRING) TEST OF THE INSTRUMENT FOR MEASURING

FIVE FUNCTIONS OF ‘Q‘caoounc \/ﬁ/

The spring te:é demonstrated tﬁac mechanically the questiomuﬁ'e
vas fine. Stﬁdoﬁcl could read the qu'utionn and rupondl'approprilately.
Some items caused problems. These were captured by teachers narking
then on master copies of the instrument, and revisions to theu\ items '
vere easily made. |
'l'ho najor diificulty was one of length. Only -approxiutely iSZ of
the students could conplete the queltionnaire within 105 minutes, the
commson length of high achool periods_. This was anticipated, as in -

draft stage it was best to have more items than would ultimately be

uud. The focus of the dau analysis described in this Aggcndi’thu‘

3y

been to decide which 1t¢u to .11n1uco. ' -

Data processing nonoy vas very limited - less éhan $1000. The

size of the data file - 208 item—variasbles per student (416 on Form

=

A and Form B copbined), and an additional 130 composite virublu

' (combinations of items) per student - on six schools, eight classrooms

per school, and 760 studentsygade any analysis expensive. And certain

analyses had to be run to provide reports to the cooperating schcols,

fulfilling part of the agreemsnt by which éhoir cooperation was secured, - L
but cﬂntril;uting less to the revision of :tha instrument than some other |
possible analyses. As a result of these factors many possible analyses
could not be run. It is hoped that addicional funds may be available

in the future to further explore the data.
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133




F

The Sample

ot

N

The general design has already t;een described in the text of

a

. the Final Report. The table below presents the nature and size of

=

the classes in each school:

SCHOOL 1: Gradu 9 - 12; 378 Students in the Whole School

Title Number
7 of Course |of Students | Form A | Form B
{ ’ :
. . _ Minority |
Fresh/Soph Academic El_ective - Cultures 14 A 6 8
Fresh/Soph Academic Required Ceneral 14 7 7
‘ General
Presh/Soph Vocational Elcct:l.vel. Business 10 5 5
1
Fresh/Soph Vocational Required]| Careers 20 9 11
Jr/Sr Academic Elective : -Chemistry 16 8 8
) American : . .
Jr/Sr Academic Required History 11 6 5
. Architectural
Jr/Sr«V}ug\ioml Elective Drafting 12 6 \ 6
k] \L\_ - -
| Advanced ' ‘ '
Jr/St Voca:icﬂul Required Agriculture 9 5.: 4
g I : h
I T
TOTALS 7 106 52 54
7
— =
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SCHOOL 2: Grades 7 - 12; 36§ Students in Wholé School

Title Number -
of Course [of Students | Form A | Form B
Fresh/Soph Academic Elective |Citizenship 10 4 6 .
Fresh/Soph Academic Required Bioiogy 11 5 6
‘ ) ) Home .
Fresh/Soph Vocational Elective Tarnishings 8 5 3
Fresh/Soph Vocational Required P;‘; ”“:i 8 4 4
Je/St Academic Elsctive Dreva 10 5 s
—
Modern . y
Jr/Sr Academic Required 16 8 8
I/ ¢ Require Problems : .
Jr/St Vocational Elective Mﬁ:‘::mc 17 11 6’ D
Jr/St Vocational Required ”“‘h‘“"mt .12./ 7 4 3
TOTALS 87 " 46 41
L4
125
135 n




SCHOOL 3: Grades 10 - 12; 807 Students in Whole School

Title Number -
of Course | of Students. | Form A | Form B
Sophomore Academic v 26 15 11
. A
Sophomore Vocational R 25 11 14
1
Jr/St Academic A 270 14 13
— B / i
Jr/St Vocational L 41 20 21
A E Tr
N
N
TO'IAJ-Q/ _ 119 60b 59
126
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_ N
* SCHOOL 4: Grades 10 - 12; 511 Students in Whole Sc.ool |,
: ) .
\ 1
Title . Number
of Course {of Studeats | Form A| Form B
) . . s :Wat and, N g i
Fre~h/Soph Academic Elective Foreign 11 6 5
. « Policy- )
F;esP/Soph Academic Required |[Basic Speech 21 11 10
% : ‘
oy Harin.e- . = -
Fresh/Soph Vocation'al Elective B0, gy 27 ) (14 13
Fresh/Soph Vocational Réquired| Welding 14 7 7
Jr/Sr Academic Elective -Psychology 22 10 12
8 g Carecr .
Jr/sr Academ:l:c Required English 19 A 10
Jr/Sr Vocational Elective Photography 16 8 8
. |
A Junior .
Jr/Sr Vocational Regquired Office 15 8 7
. v- Cluster '
145 73 2, |
: |
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f , 3
SCHOO, 5: Grades 9 - 12; 1215 Students %n Whole School
< ‘
g ‘ Title Number J
of Course | of Students Form A | Form B
Fresh/Soph Academic Elective ) Biology 20 11 9
A Y -
, Earth
Fi. /Sop. Academic Required _ Sciences 15 ‘ 8 7
Fresh/Scoh Vocational Elective | Drafting 8 4 4 '
. Personal
Fresh/soph Vocational Required Finrace 22 11 11
Jr/Sr Acadamic Elective Zolagy 10 4 6
Jr/Sr Academic Required Dceanography* 23 .12 11"
. Art
Jr/St Vocational Elective (Advarced 15 8 7
‘ Crafts)
Jr/Sr Vocational Required General Art* 17 9 8.
' 4
TOTALS 13¢ 67 63
-

* There were no cequired courses in these categories, so thesc are elective

43 .
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SCHOOL 6:

Grades 9 -~ 12; 2083 Stucients in Whole School

*

Title Number
of Course | of Students | Form A | Form B
¥resh/Soph xtdemic "mecm\re Biology 20 10 10
. r'y P
J : i
Fresh/Sozh Academic Required Health 28 12 16
-4 - ]
Fresh/’Soph Vocational Elective Metals 11 6 5
* , 1 and 2
G‘eneral
Fresh/Soph Vocational Required Business* | 21 11 - 10
. Utopian :
J2/St Academic Elective Literature 7 3 4
Law in -
Jr/Sr Academic Required America 32 15 17
Jx/Sr Vocational Elective Forestry + 16 8 8 °
Typing .
Jr/Str Vocational Required '3 and 4% 23 12 ]'.1
TOTALS 158 77

81.

* There were no required courses in these categorie's,' so these are elective

L3

|
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-7t

The;e figures represent the makigum number of reéponses per item.
Due to 6ccasional’anawer‘omissions by atddents, the actual numbers
used in calculations ried. ' ‘!//

With School #2 the numbers were very low for several classes, so
result -from it should be examined carefully. ‘This was partly a
function of the siz;.of the school:: small schools have small classes;
and partly a function of the time of year: the questionnaire was
adninistered right at the end of the ;chool year and many seniors were
not present. » .

In the future it is recommended that 1f the questionnaire is used
in a small echool, two days be set aside, and the students in small
clasées take both forms of the instrument, one each day. That will

raise the number of students responding to each item. ~

Analyses . - ‘

‘Since students responding to the questionn;ire are describing the
.bny things are done in their classrdom, or in their ;chnol, the units
of analysis for the data are the classroom, or.the school (depending on
the question), mot the individual studemt. Idesl school items are ones
vitp a low within-schcol varianc; (high agreement on the answer ;o the
item for the lchosl) and a high bet;tcnrcfﬁbol vetiance (th; itun',
distinguishes between schools); ideal classroom items are ones with ;
low wichin-classroom variance (high agreement on the answer to the itea
gor the elassrqom) and a high between~classroum variance (the item

distinguishes between classrooms).

4'
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io deter;ine this a one-ﬁuy analysis ofavariﬁnée was run across “
schools fc;r each school item and #chool scale; and azruss classes

wich%n eaQP/schooi for ciassroom itenms. Thé cabl@é on the following i
pages present this data. The tables are in pairs: the first presents

the actual items from the questiomnnaire, arranged by scale anh subscale;

. . gaﬂﬁ%m@ N
the matching data table presents cﬁe‘daca for each item and for the ’

—¢
scale and subscales. Before each pair of tables is a short explanation
of which items were elinin;ced, and the reasoning used. For the most
part items which did not pick up significant differences between
schools or between classrooms were eliminated. However, the decision
was sometimes made to retain an icem'which,-whiie not picking up signifi-
cant differences now, seemed likely to pick up such differences later
on{_gfﬁhr the compecen;y-based gradracion requirements became more
fully inplemented. On rare occasions items were eliminated because
‘there were more direct ways to find out the information (e.g., ask
teachers of thé principai,:racher than aéudencg). %, -

_ Throughout the process of weeding out items, it was apparent that
many important items were being eliminated. Cutting down the" instru~

ment by 20% required a certain determination to eliminate good items

because others were better. We h:ve proceéded this way.
Two additional kinds of data were used, when relevant, to eliminate . -.

items: data from the individual_ochqoi reports (;eo Appendix ) < T

which indicated that some subscales shcwed significantly different

results fﬁr different lubpopulaciong of schools; and data from a Guttman

. Scale Aﬁalyaia of the scales and subscales. For'che most barc the

scales of the instrument did not tura out to have Guttman Properties, so

the tables were not retyped for this report. However, part of the SPSS
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Guttman program was an item-item and item-scale corrélation, using

. Yules Q‘aad Bi-gerial correlations respectively. This identified
+ quickly items which were not positively related to other items in the

scile, and contributed to a decision to eliminate them. When so, this

is mentioned in the discussion afteg the tabiea.

i ‘ .

Personal Information

s

A n;nber of small changes in the ﬁordinérof the personal information
questions were suggested during the test and have been incorporated.
" They are: ‘ )
1. Adding the word "high" to school in question #5
- to make clear that we want the number of years the .
student hes been in that school building, not the
district. - ) . '
2., Adding parenthetical'phrases to idéntify cultural.
groups, €.g.s (Blaci) after Afro-Amarican; (Chicado, BN
Puerto Rican; etc.) after Spanish American; (Japanese,
Chineoﬁf etc,) after Asian American.
3. Combining technical, vocational, or business school
with community college or junior college in qu;ltibns ’ .
#8,410 80 students(do not  have tqQ di;tinsuish be:wgen
thenm. ' . o
These changes can be seen sy comparing the form of the questionunaire.

used in the spring test with the revised versionm. *The same will be true

for aay changes mentioned subsequently. . -~
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Composite Variable (520)

Subscales (521-524)

The following two tables are paired, and should be looked at
.together. The first“ givea the items from the questionnaire which ar;l
combined into each of the subscales. All of the aubscales together
(fourteen items) comprise the Composite Va;iable. The second gives
the school means for each o) the six schools for each item, the total
means for each item and subscale, and the significance lével of a
one-way analysis of variance across schools. ~éince this question is
releted to 530 (531 -.534), decisions about eliminating~items vere
made after considering both sets of results. o, L

After considering this deta, and bearing in mind the need to cut ‘
the instrument by 25X, the decision was made to eliminate itens 043
and 039, as their significance levels (.494 and .532) indicated they
did not distinguish between schools. Item 339 was retained because
of its high mean values. It seemed unwise to eliminate both of the_
items with such hizh means (039 and 339).

Items 040 and 341 were re “vded. It was decided that they
represented an important alpect‘of schooling, but the questions were
too vague. 040 now specifically refers to "protesting something about
the school"; 341 refers to "writ..g critical material”. ‘

Finally, iten 340 was eliminated in favor of the item "skipping
class" to be added to the classroom items (see the following). While
being "in the hall" vas s:atisticaliy an adequate item, skipping class
seemad mefe likely to Be'qhat was wrong abou* being in the 'hall.,

Note: In all of the llsts of items the first three numbers (e.g., 037)
are the item number. The last’Lhree (e.g., ;09) indicate the item can be

H

found ‘on page nine of Form A. . A~
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x FUNCTION: CUSTODY/CONTROL

—

! -, . .
Composite Variable (52G): Extent and Duration of Punishment for Breaking
a Rule, First Offense, School Rules

Subscales

i (52})‘ Extent of Punishmengz First Offense, Truancy violations ~
’ 1~ Nothing '
2-7Dfscussion
3 - Penalty
4 - Suspension
5 -~ Expulsion .

6 — Grade Lowéred

SR ALl %;j 5 |

. A
1 037A09 1 2 3 4 5 6 48-1. Skipping school
' . 340B09 51-4. Being in the hall during class time
' 343809 54-7. Leaving the scHool grounds during school hours
(522) - Extent of Punishment, First Offense, Personal Vices
042409 1 2 3 4 5 6 53-6. Being high on drugs
043409 A' ‘ 54-7. Using obscene or profane language
> 337809 48-1. Smoking cigarettes
342B09 53-6. Wearing clothes which are sloppy or unclear
(523) Extent of Punishment, First Offense, Crimes
038409 1 2 3 4 5 6 49-2. Fighting ano;her student
i 039409 . - 50-3. Stealing from the school |
041A09 ’ 52-5... Damaéing school property ’
338809 ) 49-2. Taking something from another student either v
- o . by theft or pressure -
339809 ~ 50-3. Striking/fighting with a teacher
(Sgd) Extent of Punishment, First Offense, Political Activities

040A09 1 2 3 &4 5 6 51-4, Organizing students to protesd something

341B09 ~ 52-5. Distributing written material critical of
¥ the school
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TABLE 520 -~ 524

MEANS AND SIGNIFICANCE LEVELS ACROSS SCHOOLS

_ BY ITEM AND SUBSCALE  ° _-_
1] 2 3 o | s 6 | ToTAL SIGNIFICANCE
School , - : LEVEL
MEAS | MEAN | MEAN | MEAN | MEAN | MEAN | MEAN F PROBABILITY
ubscales : ACROSS i CHOOLS
037 2.60 | 3.15| 2.77 | 3.03 | 2.52 |2.47 | 2.74 903
340 2.08 | L50| 171 | 1.91 | 1.8 |1.62 | 1.78 .
343 2.67 | 2.27| 2.81] 3.68 | 2.92 |2.56 | 2,87 .000
TOTAL 2.48 | 2.56 | 2.55 |"2.91 | 2.46 |2.29 | 2.54 000
%2 4,02 | 2.86 f 3.21 | 3.58 | 4.00 |3.20 | 3.48 .000
043 2,40 172,09 | 2.31 | 2.50 | 2.45 |2.34 | 2.36 494
337 2.88 | 2.73| 2.37.| 3.27 | 3.47 |-2.85 | 2.96 - .000
362 1.77 | 2.10| 1.19 | 2.18 | 1.21 |1.26 | 1.58 .000
& ;
TOTAL 2.76 | 2.46 | 227 | 2.88 | 2.75 |2.38 | 2.58 ,000
03 3.26 | 2.61 | 3.34 | 3.32 | 3.11 [3.17 | 3.16. 1003
gzz 3.8: 3.68 |3.60 | 3.68 | 3.93 |3.84 | .3.77 .532
3.61 | 3.69 | 3.48 | 3.70 | 4.02 |3.66 .6 .
338 os | 350 3030 14% 2% i1 308
339 f| 23,98 ) 3,80} 4,00]) 4,24 {3.84 |4.08 | 3.99 ).
N .
- TOTAL 3.54 | 3.%0 | 3.51 | 3.68 | 3.63 | 3.48 | 3,55 .091
040 2.33 | 2.05| 2.47 [ 2,43 | 2.54 | 2.13 | 2.33 . 205
341 2.48 | 2.28 | 2.11 | 2.61 | 2,41 |2.27 | 2.36 .227
TOTAL 2,61 | 2.15 | 2.29 | 252 | 2.47 | 2.20 | 2.35 .107
&
TOTAL 2.90 °2.73 | 2.76 | 3.07 | 2,95 |2.70 | 2.85 000
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Comdite Variable (525)

Subscales (526-528) . ’ N
The following two tables are paired, and should be looked at

togethgt_'. The first again gives the items from the questionnaire o ' .
which are combined into-each of the subscales. All of the aulm;alu
together (six 1tens') comprise the Composite Variable. The second table
gives the significance level of an analysis of variance across the
eight classes within each school (since thc;e are "classroom" items),
the ‘subscale and grand means, and the significance level o; &n analysis
of variance across the six schools of the subscales fnd the total scale.

As can beﬁgw the table the weakest item is 055. It was
neither significan;: across classes in any of the s;I.x schools, nor
was it part of a significant subscale. After examining the item, it
appeared that 1t might be confusing, as "talking back" could be a S
good thing if it meant the student was standing up for his/her rights.
Consequently, it was decided to eliminate this item in favor of one
worded "Skipping Class". - » ’

Examination of .ﬁthe*ns and standard deviationl‘ by slass for ‘ -
each ‘school uncovered another anomaly. ThLs six-point scale caused B
difficulties with classroonm items, as far more sixes were marked than-had
been anticipated. For classroom offenses, a lowered grade is not ru'lly
the most excessive penalty (whereas one can argue that it is for ‘ochool B
qffenses since it-1is permanently a part of one's record). After much
deliberation it was decided to consider "grade imrcd" to be a "penalty" .
‘{in subsequent versions of the instruuent. This more accurately reflects
.how reduced grades affect students as puniahunt;. Thus, the responu‘ .
categoﬁu for this question were'gclungod to five cat.agorin‘, the
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definitions were changed so that "penalty" included reducing a student's
grade, and subsequent questions were also changed to eliminate separate

questions on "grade lowered" as a punishment. c-

s




" FUNCTION: CUSTODY/CONTROL ) .
®* Composite Variable (525): Extent and Duration of Punishment for Breaking =~ -
. a Rule, First Offense, Classroom Rules
Subscales - L. ) -
(526) Extent of Punishment, First Offense, Academic Non-Coox:uar::a:1""67'1"lt

&

1- Nothing
2~Discussion
3 - Penalty
. 4— Susp
g-E
" 6—Grade Lo

«'vjiy $

054A11 1 2 3 4 5 6 65-4. Not turning in an assignment

056A11 67-6. Refusing to participate in claqs activities
(527) . Extent of Punishment, First Offense, Cheating

: &

.052a11 1 2 3 4 5 6 63-2, Copying someone else's work

053A11 64-3. Cheating on an exam
(528) Extent of Punishment, First Offense, Negative Attitude

051A11 1 2 3 4 5 6 62-1. Arriving late to class

055A11 66~5. Talking back to the teach?r

. -148 | 138
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TABLE 525 - 528

SIGNIFICANCE LEVELS ACROSS 'CLASSES WITHIN SCHOOLS,
. AND ACROSS SCHOOLS, BY ITEM AND SUBSCALE . A
: WITH SUBSCALE MEANS ’ - MEAN VALUES
¢ ACROSS _CHOOLS

()
SIGNIFICANCE LEVEL ACROSS CLASSES WITHIN EACH SCHOOL SIGNIFICANCE-

F PROBABILITY _ LEVEL
‘ F PROBABILITY
1 2 3.1 ¢ 3 6 ACBOSS  SCHOO
.+263° | ..022 1] .499 .015 .{ﬁ .776
253 t .015 | .515 | .780 .152 426
! 7
™. (526) TOTAL ‘ ' 1.00
. (MEANS) |k 2.89 )| (2.87 )|(2.83 )] (2.84 )|(2.92 )|( 2.90) ( 2,88 )
3 v
052 .218 | .688 .641 202 .005 847
, - " 053 279 147 560 .079 $237 .772 —
: i{. ‘
(527) TOTAL X .052
(MEANS) |K 2.78 )] (2.98 )| (2.95 ){(3.62 )|(3.31 ) (.3.33) ( 3.20 )
051 +556 094 -] .062 .338 .400 .537 '
(528) TOTAL , : ' 15 -
(MEANS) 1K 1.93 )| (2.12 )j(2.11 ) (1.98 )| (2.18 ){¢2.05) ( 2,06 )
|
|
o .
)| ( ) ( )

(MEANS) |K ) ( )| ( )| ( )

(525)  GRAND ; | ' 626
TOTAL ‘
g (Means) [K2.46 )| (2,59 )|(2.60 )f(2.80 )| (2.78 )iC2.67) || (2,67 ).




Compos’te Variable (530)

Subscales (531-534)

/ * -~
. These quesciéna are identical to those in Variable 520, except

that in these students mirk the punishment for repeated offenses, .
instead of first offenses. The table confirms the chanées discussed
previoully. Again, items 046 and 346 are not significant and can be
deleted; 1:0: 347 1is not significant so eltminacing it in favor of

the "Skipping Claué is lcnsible, and items 047 and 348 are not signi-
ficant (though certainly cloaer to it). 047 and 3&8 were‘rewriccgn to
be more ‘specific, as uznciongq\preﬁiouaib.

The data from both Tables 520 and 530 are consistent in suggesting

which changes be made, further supporting the changes.

o
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FONCTION: CUSTODY/CONTROL

,Gompoéite Variable (530) Extent and Duration of Punishmen:t for Breaking

a Rulep Repeated Offense, School Rules

Subscales ' o - _
f53l) g;;énc of Punishnment, Repeated Offen.e,. Truancy Violations
) 1- Nothing k\
2 - Discussion \
, 3~ Penalty i
4 - Suspension
' 5 - Expulsion .
6 — Grade Lowered
) YYV Y $
: - on g
044410 1°2 3 4 5 6 55-1. Skipping s~ il :
347B10 58-4. Being in the hall during class time
350820 61-7. Leaving the school grounds during scaigl hou
(532) Extent of Punishmenc, Repeated Offense, Personal Vices
; .
049A10 1 2 3 4-5 6 60-6. Being high on drugs
050A10 ' €1-7. Using obscene or profa:> langu.":
344R10 4 ‘ 55-1. Smoking cigarettes
349810 ) ~“ 60-6. Wearing clothes which are sloppy or unclean
(533) Extent of Punishment, Reveated Offense., Crimes \\_\\\\
; . .
045A°7 1 -2 3 4 5 6 56-2. Fighting ancther studeat
046A10 . 57-3. Stealing from the school
048410 . 59-5. Damaging school property
345B10 56-2. Taking something from znother scudenc‘eiche:
~ by theft or pressuce
346B10 57-3. Striking/fighting with a2 teacher //(
(534) Ertent of Punishment, Repeated Offense, Political A-t{ivities
" 047A10 1 2 3 4 5 6 -58-4. Organizing students to protast something
348B10 59-5. D" stributing written raterial critical «f

the school

1

_ .
5l 141



v ' TABLE 530 - 534

MEANS-AND‘ SIGNIFICANCE LEVELS SS SCHOOLS
BY ITEM AND SUBS

5 6 TOTAL SIGNIFICANCE .

| 1 2 3 4
Items\ School — LEVEL
MEAN | MEAN | MEAN |- MEAN | MEAN [ MEAN | MEAN F PROBABILITY
‘ , : +__ACROSS _SCHOOLS
347 2,98 | 2.58 | 2.52 | 2,96 | 2:62 [2.72 | 2.74 ©.168 -
350 3.56 | 3.15 | 3.61. | 4.18 | 3.46 |3.48 } 3.62 000
044 3.76 | 3.80 | 3.76.| 4.21.| 4.12 |3.54.] 3.89 .000
(531) TOTAL 4,02 | 413 4.33 | 4.21 | 4.05 | 435 | 4.20
049 4.43 | 3.43 | 3.80 | 4.35 | 4.61- [4.05 | 4.15
a5 | 3.29 | 2,67 | 3.08 | 3.53 | 3.42 | 3.26 | 3.24 |
344 3.48 | 3.45 ) 3,26 | 4.22 .| 4.17 ¢ 3.64 | 3074
349 2.56 | 2.92.] 1.51 | 2.90, | 1.58 |1.66 | 2.23
(532) TOTAL 3.46 | -3.17 2;21 3.74 | 3.45 |3.12 | 3.31
035 4.13 | 3.67,| .4.16 | 4.30 | 4.19 |3.86 | 4.07
046 4.53 | 4.38 | 4.49 | 4.54 | 4.68 |4.40 | 4.51
048 4.26 4.&0 6,12 | 4.50 | 4.5 |4.28 | 4.36 ||
345 3.90 | 4.10{.3.96 | 4.43 | 4.08 | 4.05 | 4.10
346 4,42 | 4,33 | 4,46 | 4,69 } 4. 4,70 | 4,53
" (533) TOTAL 4,23 | 4.15| 4.23 | 4,51 | 4.38 | 4.27 | 4.31
047 3.36 | 2.54 | 3.28 |+3.35 | 3..0 | 3.03 | 3.13
348 3.20 | 2.78| 2.89 |’3.40 | 3.02 | 2.99 | 3.07
(534) TOTAL 3.28 | 2.64 | 3.09 | 3.37 3.65/'3.01 . 3.10.
; ,
- _ .
(530)  GRAND ' . .
TOTAL 3.70 | 3.47| 3.53| 3.99 | 3.74 | 3.53 | 3.67 ; .000
. [d
O - ! "o'
ERIC T ’
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Composite Variable (535)
Subscales (536 - 538)

The data table has the same difficulties as discussed under
Composite Variable 525, ﬁ;mely that the treating of "Grade Lowered"
as a "6" confuses the statistics. However, here again there 1is

onsistency with the parallel set of questions from 525. Item 35§,
"ralking back to the teacher", 2gain seems neither sigﬁif;cant across
classes wi hin schools (except for one school, School #5) nor is it
significant across schools (F = .849). Eliminating it in favor of an
item "Skipping Schcol" 1is consistent with thz decision described
previously. -

Item 356 aléo, by the data, could be eliminated. However, there
are good reasons to retain two-{tem subscaleg if possible, and there

was no obvioqs revision that seemed indicated, so the item was not

.changed.
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FUNCTION: CUS™ODY/CONTROL-

Composite Varigxble (535): Extent and Duration of Punishment for Breaking
a Rule, Repeated Offense, Classroom Rules

F

Subscales
(536) Extent of Punishment, Repeated Offense, Academic Non-Cooperation
1
1- Nothing
- 2~Discussion
. | 3-Penalty

4— Suspension
S—~Expulsion

6 —Grade Lowered

. V¥ v

354B11 1 2 3 4 5 6 65-4. Not turning in an assignment

© 356B11 67-6. Refusing to participate in class activities

(537') Extent of Punishment, Repeated Offense, Cheating

352811 1 2 3 4 5 6 63-2. Copying someone vlse's work

353B11 64~3. ° Cheating on an - .am ‘
‘ A
(538) . Extent of Punishment, Repeated Offénse, Negative Attitude

»
..

351B11° 1 2 3 &4 5 6 62-1. Arriving late to class
355811 66-5. Talking back to the teacher

~

*

<«

.
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‘  TABLE 535 - 538

SIGNIFICANCE LEVELS ACROSS ~“LASSES WITHI»® SCHOOLS,
AND ACROSS SCHOOLS, BY ITEM AND SUBSGALE

WITH SUBSCALE MEANS MEAN VALUE
ACROSS SCHOOLS
( )
SIGNIFICANCE LEVEL ACROSS CLASSES WITHIN EACH SCHOOL SIGNIFICANCE
* P PROBABILITY . LEVEL .
.. . . - || P PROBABILI
' subscales 1 2 3 4 3 6 ACROSS _ SCHOO
354 .148 <877 496 77 .625 132 . © .018
T - - - N ' (3048)
356 . 780 e 805 . . 330 ‘ . 743 0036 0678 - 0583
! . v * * ~ﬁ,‘ ‘3025)
(536)  TOTAL \ .123
- (MEANS) |K3.32 )](3.39 Y( 3,19)}( 2,90 )]C( 3,71 2} (5,55 ) ( 3.3%)
352 182 651 . [ 784 171 311 2297 .000
] . (3.31)
353 0242 N 0393 0898 - . 352 0229 0208 0004 4
' (3.90)
(537) TOTAL , - .000
(MEANS) {1k 3.21 )| (3.19 )}( 3.05)f( 3.70 )} ( 3.82 )|(4.19 ) ( 3.61)
351 916 | .091 | .089 707 - 762 - | .483 .000
. ) (3.16)
355 995 | .851 .555 .286 .006 446 849
- " . Lo - . g M 2 (20 76)

A -

- K " .000
MEANS) |K2.52 ) € 2.79 M€ 2.96 )| € 2.74 )| ¢3.15 )|(3.46 ) || € 2.97)

4

TOTAL :
(MEANS) |K )| ( )¢ ) ( MO . I« ) ( )

TOTAL .005
(MEANS) |K2.98 )} (3.12 )| ( 3,04 )| 3.14 )] (3.5 )|(3.6s ) ( 3.21)




\\\COmposite Variables (540, (545), (550), and (555)
 Subscales (541 - 543), (546 - 548), (551 - 553), and 556 - 558)

Ecch of these F?bles needs to be looked at in comparison to;the
v other;‘ All four Compusite Variables use .the same set of items; only "
:i the potential seriousness of the rule violation changes.
In Table 540, the first three items do not pick up significant
across-school differences,gthough the third, ‘062, comes very closn. |
In Table 545, all are significant except ;he first two. By Table 550, . -
where the rule violat?on 18 less serious (penalty), five of the items
show up significances less than 05, the f;rst two again, plus 371,
375, and 376. The last Table 555 is again confused by *he six-point 5
scale. , . .
- After consideration of the data and the desi;e‘to keep all four
questibns parallel, it appeared that only two c¢f the items were con--
gistently ﬁot significant and deserved :o~be’delq5ed. Howev%r, even ¢
though sex and rac; were not statistiéally sigq}ficant, the mean values
showed that sex caused consistently biaged leniency toward fehaies, and
that race was not a biasing factpr. " Both were useful findings, even |

though there were nolimPOttant differences between schools. And, on the

racial item, a different sample of schools might be very different in

' results. So, both were vretained.
The question wording, however, had other problems. A numbeé-of
school persomnnel had noted the erphasis on punishment in the question,
and suggested a wotding of "more or less lenient treatment of stud;nts".
particul;rly including tha'mostxcommon procedure in dealing with rule
breaking, "discussion" with the student. As a result, mcjor changes

were made in the wording of the questions: "punishment" has been

eliminated.




E AN
)

FUNCTION: CUSTODY/CONTROL
123

" Composite Variable (540) Equity of Enforcement, Expulsion Offenses

°

Subscales -

~(5-'01‘) . Equity of EnforcemencJ\Qtﬁdent Characteristics

-1- The punishment would be'less, lighter
2 - It would make no difference

e 3 - The punishment would be more, harsher

»

A student breaks a rule for which the vsual punishment
' is expulsion. What differeace, if any, would it

v - make if the student: >
057A12 1 2 3 68-1. 1s a girl
058A12 69-2. Is non-white
- - 062A12“;<‘ — 13-6. Is Xgungﬂff;eshqgn or sophonore)

(542) EQQi;y of Enforcement, Earned Status
05912 1 2.3 '7C-3. Gets gaod grades ]
060A12 71-4. 1Is a leading athlete or cheerleadey
) 061A12 72-5. 1Is not widely known in school
064A12 75-8. 1s popular with other students
, (543) . Equity of Enforcemeat, Reputation
063a12 1 23 74-7. Has parents who are wealthy or well-knowm
. - in the community ’ ’
065412 . 76-9. Has older brothers or ‘sisters who had a bad
reputation in the school )
' 066A12 ) 77-10. Has a reputation for causing teachers trouble R
" e 147
- 187 .




FUNCTION: CUSTODY/CONTROL

Lomposite Vafiable (545): Equity of Enforcement, Suspension Offenses

1

L >

Subscales

(546) . Equity of Enfprcement, Student‘Cﬁhracteristics
1 ™

s

1- The punishment would be less, liZher
2; 1t would gake no difference «

3- The punishment would be more, harsher

AN

A N

5 A student .reaks a rule for which cle usual punishment

is suspension. Vhat difference, if any, would it
make 1if the student:!

357B12 1 2 3 68-1. 1s a girl
358B12 ‘ ) 69-2. Is non-white
362B12 73-6. 1s young (freshman or sophomore)

(547) _  Equity of Enforcemengj‘farned Status

359B12. 1 2 3 70-3. Gefs good grades

360812 71-4. Is a leading athlete or cheerleader
361812 72-5. Is not widely known in school
364B12 75f§. "Is popular with other students
(548) . Equity of Enforcement, Reputation
363812 1 2 3 74-7. Has paéents—who are wealthy or well-known
" in the community ) "
36531% ’ 76-9. Has older brothers or sisters who had a bad

reputation in the school

366812 77-10. Has a’ reputation for causing teachers trouble

¥
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FUNCTION: CUSTODY/CONTROL
»”‘\. 1
o

Composite Variable (550): Equity of Enforcement, Penalty Offenses

%

f )
Subscales - '
f (551) ° Equity of Enforcement, Student Characteristics
1 The punishment would be less, lighter '
|
2 It would make no difference
l 3 The punishment would be more, harsher
!
g , ) >
A student breaks a rule for which the usual pun-
ishment is a penalty. UWhat difference, if any,
17 would it make {f the student:
367813 1 2 3 78-1. 1s a girl
. 368B13 ‘ 79-2% 1Is non-white :
372813 14-6. Is young (freshman or sophomore)
(552) Equity of Enfotcement, Earned Status
369813 123 80-3. Gets good grades .
370813 | 12-4. 1Is a leading athlete or cheerleader B
i 371B13 ~ 13-5. 1s not widely known in school
374813 ’ 16-8. 1s popuiar with other students
(553) . Equity of Enforcement, Reputation . , ~

v . N <

373813 1 2 3 15-7.- Has parents who are wealthy or well-known
: - in the community
375813 17-9. Has older brother% or sisters who had a bad

. reputation in the school
376B13 18-10. Has a/reputation for causin, 2chers trouble




FUNCTION: CUSTOD{/CONTROL

Coméosi:e Variable (5553; Equity of Enforcement, Offenses For Which Grade Lowered

‘Subscales
(556) Equity of “‘Enforcement, Student Charactecistics
1 The punisbment would be less, lighter
2 It would make no difference
3 Tﬁé}gpnishmenc would be more, harsher
-
A student breaks a rule for which the usual punishment
in your class is to have his/her grade lowered. What
%’ difference, if any, would it make if the student: T
R 067A13 1 2 3 78-1. 1s a girl
068A13 79-2. 1Is non-white
072a13 14-6. Is young (freshman or sophomore)
(557) Eqpitﬁ of Enforcement, Earned Status
069a13 1 2 3 _ 80-3. Gets good grades -
070A13 12-4. .15 a leading athlete or cheerleader
071A13 13-5. Is not widely known in school
' 074A13 16-8. 1Is popular with other studeats .
) « (558) Eépity of Enforcement, Reputation
073A13 1 2 3 15-7. Has pacents who are wealthy or well-known W
' N in the community
075A13 17-9. Has older brothers or sisters who had 2 bad
4 reputation in the school ’ !
076A13

18-10. Has a reputation for causing teachers trouble
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., TABLE 540 - 543

MEANS AND SIGNIFICANCE LEVELS ACROSS *SCHOOLS

BY ITEM AND SUBSCALE

] 1 2 3 4 5 6 | TOTAL SIGNIFICANCE .
Items™\_Scl 0ol . LEVEL |
. and MEAN | MEAN | MEAN | MEAN | MEAN | MEAN | MEAN F PROBABILITY | -
Subscales ACROSS _SCHOOLS
057 1.70 -l 1.79 | 1.72 | 1.78 |1.75 |1.73 | 1.75 .892 ’
058 1.9 | 2.06 | 2.00 | 2.03 | 2.04 |1.95 | 2.00 .284
062 1.87 | 1.85 ] 1.81 | 1.8 |1.93 |1.70 | 1.83 .055 /
(541) TOTAL 1.81 | 1.89 | 1.84 | 1.90 | 1.91 |{1.79 | 1.86 .oa{
059 1.38 | 1.1} 1.43 | 1.210 | 1.5 |1.36 | 1.40 /003
060 1.32 | 1.46 $1.57 | 1.27 | 1.57 |1.50 | 1.45° ./ .007
061 1.96 | 1.98 | 1.94 | 2.22 | 1.97 |1.96 | 2.01 /" .002
064 1.53 | 1.91 | 1.84 | 1.58 | 2.00 |1.81 | 1.78 /.000
(542) TOTAL 1.55 1.71 ) 1.69 | 1.58 | 1.75 | 1.66 | 1.66 .003 ;
N » !
0c3 1.36 | 1.51 | 1.60 | 1.29 | 1.75 |1.66 | 1.54 0o
065 2.43 | 2.43 | 2.57 | 2.65 | 2.34 |2.43 | 2.48 015 |
066 2.63 | 2.62 | 2.73 | 2.86 | 2.63 |2.73 2.?/ .035 '
’ / , ] )
(543)  TOTAL 2,14 | 2.18| 2.30 | 2.27 | 2.23 |2.27 [ 2.24 .068
L _— \ fr
]
— — - ] »
TOTAL / .
(540) GRAND :
TOTAL 1.80 | 1.91 | 1.92 | 1.88 | 1.94 |1.88 | 1.89 4004



. _ TABLE 545 ~ 548

: MEANS AND SIGNIFICANCE LEVELS 'ACROSS.SCHOOLS
BY ITEM AND SUBSCALE

- * 1 2 31,4 5 | 6 |ToTAL SIGNLFICANCE .
- Items™\\ School LEVEL
and MEAN | MEAN | MEAN | MEAN | MEAN | MEAN | MEAN F PROBABILITY
Subscales i _ ACROSS __SCHOO
357 || 1.63 | 1.80 | 1.75 | 1.73 [ 1.82 [1.77 | 1.75 +355
358" 2,17 | 2.00 | 2.00 | 2,10 | 2.03 |1.99 | 2.04 .067
362 2,04 | 2.08 | 1.75 | 2.01*| 1.92 |1.78 | 1.91 .001
. (546) TOTAL 1.94 | 1.95| 1.83 | 1.96 | 1.93 | 1.85 | 1.90 .009
359 1.40 | 1.49 | 1.61 | 1.38 | 1.52 [ 1.30 | 1.4% .009
360 1.50 | 1.41 | 1.55 | 1.28 | 1.60 | 1.50 | 1.47 . .020
361 2,17 | 2.13} 1.97 | 2.20 | 2.08 | 1.96 | 2.07 .007
364 1. 75 1.67 1 1.85 1. 71’ 01».92 ;. 84' 11.80 b021
(547)  TOTAL 1,70 | 1.67| 1.75 | 1.64 | 1.79 | 1.65 | 1.70 .009
363 1.50 | 1.53| 1.72 | 1.38 | 1.65 | 1.68 | 1.58 [|- .001
365 2.42 | 2.53| 2.29 | 2.58 | 2.33 | 2.52 | 2.45 027
366 2.54 | 2.53| 2.60 | 2.81 | 2.62 |2.71 | 2.65 .038
(548) TOTAL 2,15 | 2,19 2.20 [ 2.26 |27 [2.31 | 2.23 || 082
TOTAL
(545) GRAND ,
TOTAL 1.91 | 1.91 | 1.91§ 1.92 | 1.95 |1.91 | 1.92 .543
162 . 152 o




’ !
Items School

Subscales
367

/

- . .

. TABLE 550 - 553

MEANS AND SIGNIFICANCE LEVELS ACROSS SCHOOLS
BY ITEM AND SUBSCALE

SIGNIFICANCE .

1 2 3 4 5 6 | TOTAL
: LEVEL
MEAN | MEAN | MEAN | MEaN | Mman | MEAN | MEAN F PROBABILITY
' : ACROSS SCHOOLS
1.81 | L.75| 1.75 | 1.72 | 1.84 | 1.82 | 1.78 1632 °
2.13 | 1.93| 2:00{ 2.10 | 2.00 | 2.72 | 2.03 , 060
. 1.91 .013

=

(551) TOTAL .

2.02 | 1.91] 1.86 | 1.94 | 1.90 | 1.92 | 1.92

369
370
371
374

1.56 1.53} 1.66 | 1.38 | 1.64 | 1.42 | 1.52
1.54 1.53 | 1.63 | 1.28 | 1.74. | 1.51 | 1.53
2.02 1.98} 1.95 | 2.13 | 2,02 | 1.98 | 2.01
1.79 1.67 ] 1.88 | 1.75 ] 1.95 |} 1.74 | 1.80

(552) TOTAL

-
3+

1.73 -] 1.69} 1,78 | 1.63 | 1.83 | 1.66 - 1.71

3713

. 375
376

1.67 | 1.72 l.gi 1,70 |<1.73 | 1.65
381 2.39 | 2. «26 | 2.38 | 2,40
9 .
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TABLE 555/- 358
- o ’7‘

SIGNIFICANCE LEVELS ACROSS CLASSES WITHIN SCHOOLS,
AND. ACROSS . SCHOOLS ;" BY, ITEM AND SUBSCALE ~

A}

o MEAN VALUE »
WITH SUBSUALE MEANS “™®\_ACROSS SCHOOLS
- . ST S )
SIGNIFICANCE LEVEL ACROSS CLASSES WITHIN EACH SCHOOL |/ SIGNIFICANCE
. __FP ILITY LEVEL
NN g ] F PROBABILITY
1. 2 SIERE I 5, | -8 ACROSS ,SCHOOLS
| o1 | .oes | oa7. | v118 | .q02 '] .o17 ,
467 .200 186 | .521 +094 . 480 \? .
.339 .175 <314 :675 . 040 .846 -
(556)  TOTAL o 0/ .028
(MEANS) 1K 1.92 )| (€1.91 )|( 1.90)} € 1.93)}C 2,04 )|( 1.97) ( 1.94
069 486 | 448 | .861 .024 .015 ° 044 :
070 .366 .525 .846 514 <245 ,853 '
071 - .55¢ . 348 740 844 .000 <342
074 .763 .050 .679 .373 .599 756 .
(557)- TOTAL - ) ~000
(MEANS) |k 1.64 )| (1.77 )| ( 1.77)]( 1.67 )| ( 1.91 ){( 1.76) ( '1.76
073 487 .251 .735 912 .185 J712
075 045 .208 .081 .028 | .172 .753
076 .618 " | .209 .787 <436 .667 549
(558)  TOTAL 047
(MEANSS 'K 2.11 )] (2.18 )|( 2.19)|(C 2.19 )] ( 2.24 )|( 2.29) ( 2.21)
TOTAL :
(MEANS) |K ) ( ) ( ) ( )| ( )|( ) ( )
(555) GRAND N
« TOTAL .000
(MEANS) |X1.86 )| (1.93 )[C 1.93)|C 1.90 )| ( 2.05) (1.96) ( 1.95)
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Composite Variables (560 - 561)

‘These two need to be lookec =*% togethar, -as one asks about the

clarity of the rules, the other . ¢ the clavity of the actions which

lead to punishmeat. As the table shows, the last item in both scales
!

H

was not significant, and was deleted The foyrth item in each scale,
the "lowerecd grade" item, was eliminated for the saxme reasons that it
has been eliminated all along. It appears that a bet-er way to treat
the punistment "having one's grade lowered" is to include it in the
various “penaities", not to keep it as a separate :item,

Of tue remaining three items in each scalz, the first one on
expulsion could be eliminated for statistical ressons. However, it
vas decided to keep it for ;ts importance, even though it did not appear

to distinguish between scho¢'e. Eliminating four oi the ten items more

than met the quota »f a 20X reduction in length.




n

\ FUNCTION: CUSTODY/CONTROL

Composite Variable (560): Clzgrity of the Rules

N

4 -Ver, clear

2211

this to happen

catches you

the rules spell out exactly what would cause this to happen

3 -Fairly clear -- the rules spell out pretty well what would cause tais
to happen
2 -Fairly unclear -- the rules hardly,spell out at all what would caus

1 -Very unclear ~- the wules are so general it all depends on who

0-Don't know -- I don't know what the rules are concerningothis

-

077A14 4 3 2 1 0 |1o-1.
078A14 ‘ 20-2.
079A1¢ 21-3.
080AL4 22-4.
* 323B06 34=5.

H

How clear are the rules for which violation usually

leads to expulsion?

How clear are the rules for which violation usually

leads to suspension?

How clear are the rules for which violation usually

leads to a penalty?

How clear are the rules in your class for which
violation usually leads to lowered grades?

E..1 though I've read or been
are, I'm 2ften unsure whether

against the rules

told what the rules
something I do 1is

Composite Variable (561, :

Clarity of Consequences of Behavior

377B14 4¢ 3 2 1 0 19-1.
%
| *
378B14 20-2.
379B14 21-3.
380B14 22-4.
* 023406 34-5.
‘-

»

How clearly do you know what

to be eggelled?r

How clearly do you know what

to be suspended?

How clearly do you know what
to be punished by a penalty?

How clearly do you know what
could cause you to have your

Most of the time I never know
wrong until I get "caught".

was wrong.

actions could cause Yo

actiuns could cause yo

actions could cause yo

actions in your class
grade lowered?

I've done something
Then I find out it

Q
IERJK;ans Reverse the Scures

Full Tt Provided by ERIC.
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i = < TABLE 560 - 561

MEANS AND SICNIFICANCE LEVELS ACROSS SCHOOLS
BY ITEM AND SUBSCALE
1 1 2 3 4 S 6 TOTAL ' SIGNIFICANCE .
Items School - - LEVEL
and . . MEAN | MEAN | MEAN | MEAN | MEAN -| MEAN | MEAN F PROBABILITY 1
Subs?les 1 o _ ACROSS 'SCHOOLS
077 2.73.1 2.82 | 2.81 | 2.85 | 2.67 |2.78 | 2,78 .934
078 1| . 2.28 2.67 | 2.80 { 2.90 | 2.58 |2.90 | 2.77 .289
079 2.53 | 2,26 2.76 |¢2.52 | 2.34 | 2.48 | 2.4% .170
080 2.65 2.97 | 2,63 | 2.86 12.71 |2.96 | 2.81 <355
. 323 2327 2.31 | 2.711 2.54 } 2.64 | 2.49 | 2.51° || . .079 -
(560) ' TOTAL 2.27 2.37 2.56 | 2.49 | 2.43 | 2.47 2,44 A .169
. —— > :
4 377 - 2.64° | 2,97} 2.84} 2,93 | 2.68 | 2.96 | 2.85 .150 ]
o 378 . 2.65 | 3.17. "2.86 | 3.07 | 3.02 | 2.92 | 2.95 | .025 |
380 2.65 2.92 | 3.15 | 3.03 | 3. J9 | 3.03 .046
023 . 2,98 2,93 | 3,08 2,86 ! 2.84 12,99 | 2,94 , 628 y
TOTAL 2.08 2.20 | 2.28 | 2.11 | 2.12 '2.23 2.17 .650
 §
X
toTaL || T~ r
[ -
/ / a 4
/‘ . .
TOTAL C ' ‘
.) N . -t
s ~— = -
GRAND
TOTAL ) -
] iy 3
| 167
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Composite Variable (565) .

The Table 565 shows éhat both items 322 and 324 could be ‘elim-
inated. After some deliberation item 324 was eliminated, as not only
was it not significanf across schools, the meaﬁ values were so near .
the midpoint that it did not seem to be picking up anything important.
The item itself seemed perhaps too strongly worded. As there werg still
several items in the scale, ir could easily be deleted. *

Item 322 was more cohplicated. There was an .aportant logical
digference between 024 and 322 (teachers deciding punishments, vs.
teachers catching violations), and thé mean‘scores were high, so it
was decided to keep 1it.

ﬁote: due to the parallel forms of the imnstrument, it is important
to eliminate items in pairs to keep the game ndﬁber of each type of itém
in eéch. For a while this item 322 was placed in a "cpntingent" group,

/

and/might have been eliminated haud one more deietion been necessary to

kqép the forms parallel. As it turned out, it was not necessary.

'

‘
!
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Compo%ite Variable (565):

242 28

FUNCTION: CUSTODLY/CONTROL L.

Enfcrcement by Administrators

4 —Definitely true
3- Tends to be true
2:- Tends not to be true

1~ Definitely not true

022406

* 024A06

322806

* 324B06

4 3 2 1 33-4. In this school the principal or vige-

principal enforces the rules

35-6. 1In this school the teachers decide what
punishment a student should receive for

breaking a rule

33-4. 1In this school-if teachers catch student;
breaking rules, they send them to the

principal to be punished

35~6. In this-school the teachers are respon-
sible for enforcing rules. Only the
most extreme cases are handled by the

principal or vice-principal 1




3
TABLE 565
MEANS AND SIGNIFICANCE LEVELS ACROSS SCHOOLS
) ' BY ITEM AND SUBSCALE
1 1 2 3 (A 5 6 TOTAL SIGNIFICANCE .
Items™\ School - LEVEL )
and MEAN | MEAN | MEAN | MEAN | MEAN | MEAN | MEAN F PROBABILITY 1
Subscales . ACROSS  SCHOOLS
022 3.00 2.43 | 3.09 | 3.40 | 3.02 |2.97 | 3.02 .000
024 2,41 3.06 | 3.00 | 3.20 | 3.03 |282 | 2.94 - .000
322 2998 2.80 2.76 3.01 2.70 2.86 2.86 .196 i
324 2.55 2,46 | 2.49 | 2.5¢ | 2,58 | 2.47 | 2.50 .673 -
(565) TOTAL 2.74 2,701 2.85 | 3.05 | 2.83 2,77 | 2.84 g0 |
1
TotaL || '
- “-. .
TOTAL .
TOTAL 4 1t ) .
s
GRAND *
TOTAL
i
o :
) 170
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Composite Variables (570), (575)
Subscales (571 - 572)

As Table 570 shows, there are two items in each subscale that
show non—significagt difference;, and two that do. Since four item
subscales -~~2med unnecessary given the need to reduce the size of the
instrument, initially we planned to'eliminate all four: 025, 325,
019, and 319. However, after exaﬁining theomeans for 0i9, it appeared
that something unusual was going on: all of the high means belong to
the three larger schools; all of the low means belong to the smaller
8Schools. We therefoie decided to keep 019.

Item 020 of Table 575 could clearly have been eliminated, and it

too was considered "contingent" for awhile. However, the two~-item scale ;

¢ .

is preferable, and the scale itself was significant across schools.

So, it was retained.




FUNCTION:

Composite Variable (570):

Dervasiveness of Control

CUSTOD?/CONTROL

Subscales
(571)

Pervasiveness of Rules

e

4 —~Definitely true

$Y7Y

3-Tends to be true
2-- Tends not to be true

1-Définiti1y not true

i

1
.

021a06 4 3 2 1
* 025A06
321B06

* 325B06

32-3l
36-17.
32-3 .

36-7l

You need permission to do anything around

this school /

There don't seem to be many rules in this
-school

This school has rules to cover evervthing
a student might think of doing

The only rul~s we have around here are ones
thﬁt help us learn :

=

> (572) Severity of Enforcement
019A06 4 3 2 1 30-1.

* 026A06 37-8.

* 319806 - 30-1.

326B06 _37-8.

Most teachers seem to think students are
always up to something, so they just wait
for -someone to do something wrong

THe principal is usually understanding; if
a student does something wrong, he will give
him/her the benefit of the doubt

As long'as you're doing no harm, the teachers
here don't really enforce the rules

Students are expected to report other students,
if they see them violgting school rules

* Means Reverse the Scores




o

Composi.2 Variable (575):

FUNCTION:

CUSTODY/CONTROL

Obedience of Students to Schooel Rules

4 -Definitely true

LYYy

3~ Tends to be true

2:-- Tends not to be true

1-Definite1y not true

* 020406 4 3 2 1

320806

31-2-

31-2.

Generally, students here break school rules
any time they think they can get away with it

_Generally, students do what they're told in
this school

* Means Reverse the Scores

ey

X
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TABLE 570 - 572

MEANS AND SIGNIFICANCE LEVELS ACROSS SCHOOLS

BY ITEM AND SUBSCALE

/

§
9§ —
" v/ N,
3 1 2 3 b 5 6 | TOTAL lf- ~ SIGNIFICANCE .
Items™\ S¢hool' ‘ — LEVEL
and ' MEAN | MEAN | MEAN | MEAN | MEAN | MEAN | MEAW F 'PROBABILITY
Subscales| _ i ) ACROSS _ SCHOOLS
021 2.87 | 3.15| -2.52 | 3.03 | 2,57 |2.90 | 2.83 .001
025 3.51 | 3.40| 3.45 | 3.52 | 3.39 | 3.46 | 3.46 .921
321 2,41 | 2.79 | 2.43{ 2.72 | 2.35 | 2.69 | 2.57 .066
325 3.10 | 3.26 2,91} 3.26 | 3.14 | 3.20 | 3.15 .268
(571) TOTAL 2,97 | 3.16| 2.84 | 3.14 ] 2.87 | 3.05 | 3.00 .000
019 2.17 | 2.15] 2.42| 2.16 z:a\g 2.43 | 2.29 .146
319 2.27 | 2.43| 2.47 | 2.65 | 2,44 ] 2,54 | 2.48 252
326 2,31 | 2.07| 1.83 | 2.45 | 2.19 |2.02 | 2.15 .004
2 N
(572) TOTAL 2,28 | 2.35| 2.31 | 2.40 | 2.46 |2.30 | 2.35 .253
TOTAL
TOTAL
(570)  GRAND
TOTAL 2,63 | 2.75 | 2.57 | 2.77 | 2.66 |2.67 | 2.67 .030
174 164
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TABLE 5/5
MEANS AND SIGNiFICANCE LEVELS ACROSS SCHOOLS
BY ITEM AND SUBSCALE
_ 1 2 3 4 5 6 TOTAL ; SIGNIFICANCE .
Items ™\ School 1 . LEVEL
t and MEAN | MEAN | MEAN | MEAN | MEAN | MEAN | MEAN | F TROBABILITY
Subscales . " ACROSS SCHOOLS
020 2.29 2,11 | 2.30 | 2.36 |2.20 |2.15 | 2.24 " «549
320 2,71 2.57 | 2.62 | 2,94 | 2,48 | 2.61 | 2.6¢ / .000
e . rl
(575) TOTAL 2,51 2.33 | 2.45 | 2.65 | 2.34 |2.39 | 2.45 | .006
li
“ ;,'.
- =T
7 TOTAL !
[
’I
TOTAL . y
’ -
TOTAL
GRAND
TOTAL

165

175 |



Composite Variables (580 - 581)

These tzbles present frequency distributions, and percentages, as
means were not interpreta*le. The remarkable thing, in general, is the
percentage of "Don't Know" responses overall. Generally, students are
most ce-tain about a "Hearing Process" for expulsion cases, and most
certain about an "Appeal Process’ for a lowered grade. - -~

‘Consistent with the thinking which has been described earlier, the
"lowered grade" items were eliminated. The new definition of "penalty" -
includes "lowered grade". Also, we suspected that the high "Yes" per-
centages on 385 could be traced to a notion of "Appeal"” that merely meant
going to the teacher and complaining. Since the item was intended to tap
”a much more formal process, language was added to/:;e definition of .
"Appeai" so that it included a formal meeting with a higher authority or -
committee.

If the schools d6 have Hearing or Appeal processes, a great many

students do not know it.

176
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FUNCTION: CUSTODY/CCNTROL

Cumposite Variable (580):

Existence of a Hearing Process

1l- Yes

2- Don't Know

3-No

3

082a15s 1 2 3 24-1. A student has heen accused of committing an act (violating
a rule) which could lead to expulsion. Would there be
(or could the student request) a hearing?

083A15 25-2, A student has been accused of coumitting an act (violating _
a rule) which could laad to suspension. Would there be
(or could the student request) ,a hearing? -

084A15 26-3. A student has been accused of committing an act (violating
a rule) wnich could lead to a penalty. Would there be

. (or could the student request) a hedring?
085A15 27-4. A student has been accused of committing an act (violating

a rule) which

could lead to a lowerad grade. Would there

be (or could the student request) a hearing”

1--Yes

Composite Variable (581):-

2~ Don't Know

Existence of An Appeal Process

3-No ’

382815 1 2 3 24=1. A student has beeﬁ'exgelled, and vet thinks he/she is
innocent. .Is there an appeal process the scudent could

- use? X

383B15 25-2. 'A student has been suspended, and yat thinks he/she ié
innocent. Is there an appeal process the student -could
use? " .

384B15 26-3. A student has been penalized, and yet thinks he/she is
innocent. 1Is there an appeal process the student cculd
use?

385B15 27=4. A ‘'student has ha.' .is/her grade lowered, and yet thinks

he/she is

innocent. Is there an appeal process the

student could use?

.
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VARIABLE 580

FREQUENCY AND PERCENTAGE OF RESPONSE
BY ITEM AND SCHOOL

Schools 2 3 4 5 6
ol J 4 5 y4 # y4 # % # y4 ¢ y
Yes | 19 40.4 | 24 51.1|28 45.2 |32 44.6 |35  50.7 |43 54.4
Don't Know | 22  46.8| 17 36.2 |31  50.01} 29 40.3 [26 37.7 |27 34.2
No [ 6 12.8] 6 12.8 | 3 4.8|11 15.3 | 8 11.6 | © 11.4
Yes | 14 29.8| 14  29.8 116  24.6 |19  27.1 |25  36.2 {30  38.0
Don't Know | 23  48.9[20  42.6 |34 52.3 | 30 42.9 125 36.2 |27 34.2
No | 10 21.3|13 . 27.7 |15 23.1 121 -30.0 {19 .. 27.5 |22 7.8
Yes | 7 4.9 9 19.1 {10  15.4 |14 19.7 (19 27.5 |17 21.5°
Don't Know | 23 48.9126  55.3 132 49.2 | 39 54.9 |4 %.8 |37  46.8
No | i7 36.2 | 12 25.5 |23 . 35.4 |18 25.4 |26 377 |25 31.6
Yes | 13 27.71 7 6.9 8 12.3 12 16.7 |19 27.5 |11  14.1°
Don't Xaow | 23  48.9|23  48.9 |32  49.2 |27 37.5 120  29.0 20 25.6
No | 11 23.4 | 17 36.2 | 25 38.5 | 33 45.8 |30 43,5 l47- 60,3
Yes | 53 28.2150 27.1]8&2 264.4 177 27.0 |98  35.5 [101 32.1
Don't Know | 91 48.4 ] 86 46.7 129 50.2 25 43.9 ¢S 3.4 [111  35.2
No |44 23.4 | 48 26.1 | 66 25.7 |83 29.1 |83

30.1 {103  32.7
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VARIABLE

581

FREQUENCY AND PERCENTAGE OF RESPONSE

BY ITEM AND SCHOOL

)
A

Ncm{ 1 2 3 4 5 n
@ltetis RIEE: l/ 2 |+ x|+ 2zl s 2
 —————— — -~
K¢
VAR 382 Yes |10 20.8 | 14 34.1]|21 35.6| 29 39.2425  39.1 |28 34.1
: Don't Know |27  56.3 | 18  43.9|29  49.2| 31 1.9 |30  46.9 |4g  54.9
o No {11 22.9 | 9 22.0] 9 15.3|14 18.9} 9 1419  11.0
] ,. |
VAR 383 Yes |14  29.2 | 16 39.0[21  35.6) 32 43.2 |27  42.2 |34 41.5
Don't Know |26  54.2 | 14  34.1(26  44.1|27  36.5|28  43.8 |39 47.6
o No | 8 16.7 | 11  26.8[12 20.3[15 20.3] 9 14.1 |9 11.0
\ .
VAR 384 Yes 113 27.1 | 14 34,1(12 20.3|34  46.6 |24  37.5 |38 46.3
Don't Know [20  41.7 |17  41.5|36 61.0| 24  32.9 [34  53.1 |35 22T
No [15 31.3 |10 24.4)11 18.6}15  20.5| 6 9.4 | 9 11.0
AR 385 Yes |21  43.8 | 20  48.8 |25  42.4| 42  56.8 |27  42.G |44 54.3
Don't Know |17  55.4 | 10  24.4 |26  44.1|15  25.7 |28  44.4 |28 34.6
No |10 20.8 | 1. 26.8| 8 13.6[13 17.6 | 8 12.7 | 9 11.1
OTAL L . I\ ‘
. : } o7
AR 581 Yes {ss8  30.2 66 390 |79  33.50137  46.4 103 4¥4 |Jab = 44.0
Don't Know {90  41.9 |59  3g.0 J17  49.6 [lO1  34.2 |120 47.1 qu47 . 45.0
No |44  22.9 |41 ~25.0]40 17.0|57  19.3 | 32 12.67] 36 . 11.0
4
\ ,
' 7
g
. | "\
. O v P
o 179 e
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X

Composiie Variable (585)

Subscales (586 - 587)

“\ e The tables present frzyuencles and percents, as means would not
be interpretable. Again, the '"lowered grade" item was eliminated. Also,

after looking at the frequencies, it was decided that seven response )

categories were not necessary. A more sensible way to look at the data
was to combi.e response options 1 and 2, and 3 and 4.
Overall, it appears that the principal and vice-principa. play
very immortant roles 1if a person has been accused; and counselors play <
the important role if someone has been punished. They apparently help
in gettingrstudents back into the school, either literally, or figurativel&
in terms oé}helping them deal with whatever the problem ;:ET
Finaliy, sowe of the "accused" ‘tems appeared ¢- each form, and
some of the "has been punished" items appeared on each form. It was

decided that this split was not necessary, so all of the items dealing

Q\\\\\\ with the same thing are now on the same form (i.e., two items were

L R}

traced from one form to the othar),

v ;
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FUNCTION: CUSTODY/CONTROL

. ¥ 4
Composite Variable (585): Who Students Go To For Help -
Subscales
(586) Who Students Go To For Hel, If Accused
- Y
1+ School Board
2 -- Superintendent
3--Principal
4 —Vice~-Principal
5- Counselors -
6 —Teacher
7 —Other _Students
w
q %
‘5-’!‘39 %

088a16 1 2 3 4 5 617 30-3. If a student has been accused of committing an
act (violating a rule) which could lead to
suspension . "

089416 31-4., If a student has been accused of committing an
act (violating a rule) which could lead to a
lowered grade >

> ) :

3€3816 ’ " 30-3, If a student has been accused of committing an
act (violating a™rule) vhich csuld lead to
expulsion _ :

389815 ' 31-4. 1f a student has been accused of committfng an

) act (violating a rule) which,could lead to a
4 penalty : )

(587) Who Students Go To For Help If Punished and Innocent

%

086A16 1234567 28-1. \, If a“Student has been expelled and yet thinks
he/she is innocent -

. 4 . .
087416 - 29-2. If a student has been penalized aqd yet thinks
' he/she is innocent .

386816 ) . e

28-1. If a student has been susol led and vet thinks

‘ : h./she is innocent -
387B16 - \ ' _
. \ . 20=~2. I+ a student has hid a grade lowered and yet

thanks he/she 1w innocent

1

/
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; VARIABLE 586
o FREQUENCY AND PERCENTAGE OF RESPONSE
BY ITEM AND SCHOOL
\ Schools 2 3 -
‘j;ms- T~ |t x|+ 2|+ x|l x|t 2|t 2
m 088.
School Board 3 6.5 0 0 3 5.1 2 3.0 o 0 2 2.6
' Superintendent | 1 2.2] 3 7.4 o o | 1 1.5 1 1.6 0 0
Principal 0.91 16 . 37.4 17° 28.4 33 49.3] 10 15.6|] 14  18.2
Vice Principal | 20 43.5] 0 O | 8 13.4 11 16.4) 11 17.2{ 21  27.3
Counselors | 8. 17.4] 9  20.9 26  44.] 12  17.9] 28  43.8| 33 42.9
° Teacher | 3 6.5] 11 25.6 5.1 2 3.0 -7 10.9] 2 2.6
Jther Students 6 13.0 4 9.3 3.4 6 9.0 7 10.9] 5 6.5
VAR 089 ~
PY School Board | 1 2.2 o o] o o o o] o o | 2 2.8
Superintendent | 0 0 0 0 0 0 0 0 0o »n 1 1.4 |
Principal | 5 11.1] 3 6.8 3 5.4 7 103 3 4| 2 2.8
Vice Principal 3 6.7, 0 0 2 3. 4 5.91 3 4.6 4 5.6
'Y Counselors | 8  17.8]. 6  13.6] 11 19.0 11  16.2]| 16  24.6] 23  31.9
' Teacher | 21 46.7] 31 70.5| 40  69.0 39  57.4| 35 53.8| 36  50.0
|- othe)\Studeats | 7  15.6] 4 90| 2 3.4 7 103] 8 123] 4 5.6
® VAR 388
School Board | 3 6.5 16.2] 2 3.6 & 5.6/ 3 5.0 6.3
Superintendeat | 0 0 2 s.a| 2 3.6 §.5| 3 5.0 1.3
Principal |10 21.7| 14 37.8] 12 21.4f 29 40.8{ 20 33.3|24 _ 30.4
®  vice Principal |19  41.3] 1 2.71 14 25.09] 17 23.9| 8 13.5]19 2.1
| Comselors |/ 8 17.4] 6 16.2| 19 33.9 6 8.5/ 20 33.3}24  20.4
| Teacher | 1  2.2| 4 10.8) 4 7.1 4 5.6/ 2 3.3] 1 1.
| Other Students | 5 10.9] 4 10.8 5.4 5  7.0] 4  6.7] 5 6.3
® :
% -
|




VARIABLE 586

~

® . : FREQUENCY AND PERCENTAGE OF RESPONSE
BY ITEM AND SCHOOL

=
VAR 389
School Board | 0 0 2 5.4 0 0 2 3.3 0 )
@ Superintendent 1 2.2 1 2.0 2 3.4 1 1. 1 1.71 1 1.2

11.7] 1O 12.2
12 20.0{ 20 24.4
26 43.3] 39 47.6
o Teacher 9 19.6 6 16.2 6 10.71 11 15. 9 15.0 8 ° 9.8
___l__?ther Students 4 8.7 7 18.9 2 3.4 5 7.1 3 5.0} & 4.9

AL — Qi
@ VAR 586
¢ nool Beard | 7 3.8] 8 5.0}

Principal 5 10.9} 10 27.0 8 14.3 24 34,
Vice Principal | 15 4.3 0 a | 19 33.9 20  28.
Counselors | 12 26.1] 11  29.7 19 33.9 7 10.

.
oO|lon]lwls]|w

~3

“n

2.2 8 2.9 s 2.0} 9 3.0
2 Superintendent | 2 1.1 6 3.7 &4 1.8] 8 2.9] s 2.0{ 3 1.0
Principal | 25 13.7 | 43 26.7] 40 17.5] 93 33.7] 40 16.1'} 50 16.4
® | Vice Principal |57 31,2 1 0.6 43 18.8] 52 18.8{ 34  13.7]| 64 21.0

Counselors | 36 19.7 | 32 19.9| 75 32.8| 36 13.01{ 90 36.1 114 37.4
Teacher | 34  18.6| 52 32.30 53 23.il 56  20.3| 53 21.3 | 47 15.4

Other Students | 22 12.0| 19 11.8{ 9 3.9 23 §.3| 22 8.8 18 5.9

S |
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[ ]
. ‘e
VARIABLE 587
¥
. . ’ ‘ -
¢ ‘ , .
W 1¢ 2 R 5 6
o v ooz | ¢ ozl ozl x| 2|+ 2
.VAR 086
School Board | 6  13.0] 4 8.9 8 13.1] 10 14.9] 8 12.3] 9  12.0
® Superintendent 2 4.3 3 6.7 3 4.9 2 3.0 3- 4.6 1 1.3
Principal | 6  13.0] 13 28.9 15 24. 20 29.9] 11 16.9] 10 13.3
Vice Principal | 11  23.9| 1 2.2 1 1.6f 7 -10.4| & 6.2 5 6.7
Counselors | 11  23.6| 13 28.9) 27 4.3 16  23.9{ 26  4n.0f 46 61.3
° Teacher | &4 8.7] 8 17.8 3 4.9 4 6.0/ 3 46| 1 1.3
Other Students 6 13.0 3 6.7 4 6.6f 8 11.9) 10 15.4] 3 4.0
|
AR 087 .
° School Board | 3  6.7| 1 2,3 2 3.2l 3 4.5) 1 1.50 3 3.9 |
Superintendent | 1 2.2 2 4.5 1 1.6] 2 3.0 2 3.1 1 1.3
“Prioiipal | 4 8.9] 13 29.5 16 25.4 20 29.9] 2  3.11 6 7.8
Vice Principal | 11 24.4| 2 4.5 9 14.3] 11 16.4| 8 12.3] 15 19.5
o Counselors | 7  15.6] 11 25.0| 27  42.9] 16 ~ 23.9] 32 49.2[ 40  51.9
, Teach v | 12 26.7| 9  20.5| 6 9.5 6  9.0] 10  15.4| 7 9.9
Other Students | 7 15.6| 6  13.6| 2 3.2] 9  13.4] 10 15.4] 5 6.5
O VAR 286 ]
School Board | & 8.7 4 9.8 6 10.7] 10 13.7| 5 7.7 s 6.3
Superintendent | 3 6.5 2 4.9 2 3.6, 1 1.4 3 4.6 2 2.5
| " Principal | 5 10.9| 13 3.7 7 2.5/ 27 37.0f 6  9.2{1¢  17.7
®  yice Principal |11  23.9] 0 o0 | 6 10.7] 9 12.3| 6 9.2| 9 11.4
' Counselors |12  26.1] 9  22.0] 2%  48.2| 14 19.2| 32  49.2]30 . 49.4
Teacher | 5 10.9] 9 22.0] 2 3.6] 5  6.8] 5 7.7] 3 3.8
‘Other Students 6 13,0 4 9.8] 6 10.7y 7 9.6| 8 7 8.9 °

12.3
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VARIABLE 587

FREQUENCY ANDL PERCENTAGE OF RESPONSE
BY ITEM AND SCROOL -

Schools . 1 2 3 4 5 6
guu T~ ¢ % # 4 # Y4 r#v r R A % # Z ]
= ) v e
VAR 387 : " T
‘i School Board 0 0 3 7.9 0 o] 2 2.9 1 1.
@ | Superintendent | 1 2.1 o o 0o 0 0 3 4.
f Principal | 4 8.3 3 7.5 2 3.4 12 17.1) 1 1.
. Vice Principal | 5 " 10.4F 1 2.5 1 1.7 3 4.3 2 3.
P " Counselors | 8  15.7| 8  20.0 17 29.3 16 22.9] 18 28,
.; Teacher | 28  58.3| 23  57.5| 35  60.3[ 34  48.6] 36  57.1|-
Other Students | 2 4.2 2 5.0 3 5.2| 3 4.31 2 3.2
s —
TOTAL
@ VAR 587

School Board |33 73| 12 7.1 16 6.7 25 9.0/ 15 5.8
_Superintendent | 7 3.8] 7 4.1 6 2.5 5 1.8 11 4.3
‘Principal |19  10.4| 42 26.9 40  16.8] 79  28.5| 20 7.8

@ ' Vice Principal | 33 = 20.8| 4 2.4 17 7.1 30  10.8] 20 7.8
Counselors | 33  20,8| 40 23.7) 98  41.2| 62 ,22.4{108  41.9
Teacher | ,7  25.7K 49  29.0] 46  19.3 49 ° 17.7{"56 2.9

Other Students | 5  11.5| 15 8.9] 15 6.3 =7  9.8{ 30 11.6




Composite Variable (590), (591), (592)

No table was produc;d for these questions, .as 590 worked fine, and
. . Variables 591 and 592 were uninterpretable. After some consideration it
was determined that the difficulties with 591 and 592 were not easily
overcome; Seniors appeared to be the only ones who could not take the
course again, so'591 gave us little addition;l ifformation. And, de~- - . pu
pending on the time of year l¥ which the questioqnaire was given, the
period of time a student would have to wait to take the course again
would vary. What we really wanted was "the périoé of time the student
would have had to have waited had he/she not taken the course when ke/
.she atarted to take this one'". But this was very confusing. Students
in a course would have to think hcw long they would have had to wait
had they not taken it.

- Instead, it was decided to transfer quéstions 591 and 592 to the
adult instrument, and reword them there so0 that someone who had school-
wide information could tell us how many courses are repeated every quar-—
te., how many every semester, and how many onlv once . year cr less.

Questioﬁ 590 has been retained, as ;s: . .




090A17 &
390B17

Composite Variable (590): How Did Student Come to Take'the CourseVHe/She'is In

32-1.

‘SELECTION

[N

I don’t krow. I just found this on my schedile
It was required

I selected it by myself; I wanted to tak z

1 wasxadvised to take .t, and selected it for that reasen

I selected a different course, but I Qas placed here
in spite of that :

112A21 &
412B21

Composite Variable (591)

" Student's Ability to Take Course at a Later Tine -

v 54-1, Yes -

2. No

113A21 &
413821

Composite Variable (592):

Elapsed Time Before Student Could Take Course Again

55-1. , Nine weeks (a quarter) or less

2. A semester
3. A year

4, 1 would never get anether chance

187 _ Coan




Composite Variable (595)
Subscales (595 - 599)

As Table 595 shows, a number of items did not pick up significant
differences aéross schools. Questions 099, 399, and 400 were eliminated

for these reasons.

Items with significance levelsiundér .10 were generally reiainéd.
Several, in’addition, seemed particuiaély sensitiveﬂto clanges caused °
by the aew Oregon g;aduatibn requireﬁents (e.g8., questions 100, 105. -
and 405). ‘Question 102 was the only one retained which was not even
close to’picking up some signific;nt differences betwz2en schools. But

it seemed one of the ones most likely to ch;nge if competency-based

instruction actually becomes widely implemented.



SELECTTON

Composite Variable (395): School Flexibility w.r.t. Selection

Subscales
(596) Inportance of Prerequisites in Selection
{
4 - Very easy
3 - Fairly easy
2 - Fairly difficult
: . | 1- Very difficult or impossible

103A19 4§ 3 2 1 45-7. Take any combination of courses you like,
in whatever sequence pleases you

397B19 39-1. Take a course even if you haven't had all
of the prerequisites (the courses yo1 are
supposed to have had which lead up to it)

(597) Capacity to Take/Create L usual Cou Zses

097419 4 3 2 1 39-1. Take.a course with students at least a grade

) ahead of you. (older) ‘
098A19 4Q-2, Get into the same course where all your
‘ friends are

099119 41-3, Take a course which is r.ostly taken by
students of the opposit. sex

398819 40-2. Take a coutée by choice 1th srudents at least

. a grade younger than you self
399819 41-3., Take a course that your parents don't want you

to take
|

|
Ly a
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Composite Variable (595):

SELECTION

School Flexibility we.r.t. Sele_tion

Subscales
(?98) Flexibility of the Selection Rules
4 - Very easy
3 - Fairly easy
2 - Fairly difficult
1~ Very difficult or impossible
100A19 4 3 2 1 42-4. Not have to take a course if you can show that
you know all the material which will be covered.
Dt For example, get‘credit for the course if you
pass an exam, rather than taking the whole
course
104A19 46~8, Have a new section of a course created if .
enough students want it
105A19 47-9. Voluntarily take a course over again if you once
fail it (or do very poorly in it)
400B19 42-4. Not have to take a course over again if you once
a' fail it
402819 44-6. Repeat just the part of a course you had trouble
with or need to improve in
403B19 45-7. Switch’ to a diff .rent course in the same subject
if the course you're in now seems either too
easy or too hard
404819 46-8. Switch to a different subject once the gourse
has started if the course seems uninteresting
405B19 47-9. Create a new course if enough students want it
(599) Factors a Student Can Select About Class .
101A19 4 3 2 1. "~ 43-5. Choose exactly the teacher you want in each
course
102A19 44-6. Choose the content and the kind of teaching
that interests you in a course
401B19 43-5. Participate in some useful out-of-school work

activity auring school time and get credit
for it

-




TABLE " J5 - 599

MEANS AND SIGNIFICANCE LEVELS ACKOSS SCHOOLS
BY ITEM ANLC SUBSCALE

1 1 2 3 4 | s 6 | TOTAL SIGNIFICANCE .
Items\ School’ |— LEVEL

and - MEAN | MEAN | MEAN | MEAN | MEAN | MEAN | MEAMN F PROBABILITY
« Subscales ACROSS SCHOOLS
103 1.87 2.40 | 2.46 | 2.37 |2.47 [2.64 [2.40 .001 -

397 2.46 | 2.44| 1.86 | 2.04 | 2.18 | 1.90 | 2.10 .000

(596) TOTAL 2.17 2.42 | 2.17 | 2.20 | 2.33 | 2.26 | 2.25 . 240

09/ 2.00 Z.91 . 2e 19 2.81 |2.82 2e8BD) 075

298 2.74 2.65 1 2.91 | 2.79 | 2.36 |2.84 |2.72 .003

099 2.43 2.78 | 2.68 | 2.68 | 2.79 |2.61 | 2.67 . " .254

398 2.82 2.90 | 3.22 | 2.82 | 2.89 | 2.99 | 2.94 .051

399 2.55 2.6 2. .86 2.77 2.724 1 2.2 2.122 511

(597) TOTAL 2.65 | 2.78 | 2.97 | 2.78 | 2.73 | 2.80 | 2.79 .004

100 1.98 | 2.20| 2.15 1.94 | 2.16 .80 | 2.02 .096

104 2.31 2.36 | 2.56 { 2.25 | 2.28 J11 | 2.30 .056

105 2.87 - 3.16 2.69 :2.97 2.83 2.75 2.86 * 5

400 2.17 2.14 | 2.49 | 2.08 | 2.12 }2.28 | 2.22 .205

402 2,65 2162 | 2.85 | 2.22 | 2.38 |2.17 |-2.44 .000

403 27 2.56 | 2.98 | 2.63 | 2.67 | 2.72 | 2.67 .002

404 2.35 2.62| 2.59 | 2.52 | 2.08 -| 2.39 | 2.42 _.006

405 1.98 2.21.| 2.26 | 2.17 | 2.11 |1.86 | 2.08 .059

(598) TOTAL || 2.35 | 2.49 | 2,50 | 2.37 | 2.37 | 2.26 | 2.38 .001

| 101 2,00 | 2.43 | 2.11 | 2437 [1.85 |2.77 | 2,28 .000

" 102 2,24 2.11 | 2.13 ] 2.10 | 2.08 |2.20 | 2.14 .908

© 401 2.40 2.83 |.3.n8 | 2.69 | 2.70 |2.75 | 2.74 .003

(599) TOTAL 2.26 2.54 | 2.58 | 2.46 2.32 | 2.61 ] 2.47 - .005

(595) GRAND ! ‘ :
TOTAL . 2.38 | 2.56 | 2.60 | 2.47 | 2.61 | 2.46 | 2.48 ¥ 003

r 101 : 181-




Composite Variable (605)

. Subscales (606 - 609 ' .

As Table 605-609 shows, none of the first four items seem to make
L4

any particular difference. Selecticn 18 not much affected by Associa-

tions, and what effact there 1is 1s similar across the six schools. ~

~,

}iowever, eliminating all four secmed unwise, as the q‘ul;scale ‘i's’.one of
interest to many. - §ince 092 and 396 seemed to pick up almost identical:
‘r;’sults, we eliminated 092 an;i retained the one referring to "wealth".
Ard, we eliminated 093 because it had the leqast'signif‘.cant results.

. . Nf the others, we eliminated 095 and' 391 strictly for reasons of -~

- . o
not picki:rig up significant differences, given that we needed to eliminate

-

somexo;f the items. 091 and 393, while -ot clearly significant,‘ were
retained tc maintain two~item subsciles.

/-, In each of these cases ﬁliminating' these items should increase the
VAR -

ol

/ degrei\ to which the subscales and the scale itself distinguishes among
e SR , '

scliools. ’ . _ (

v

4¢‘)




TABLE 605 - 609

MEANS AND SIGNIFICANCE LEVELS ACROSS SCHOOLS

' BY ITEM AND SUBSCALE -
Lo “ .
O 1 2 3 4 5 6 | ToTAL SIGNIFICANCE .
Items™\ S hool —t— LEVEL
and MEAN | MEAN | MEAN | MEAN | MEAN | MBAN | MEAN P PROBABILITY || .
. Subscales : ACROSS SCHOOLS) -
092 1.89 | 1.89 | 1.95 |1.92 |[1.99 [1.94 |1.93 - .538
7t -093 1.74 |1.85 | 1.80 | 1.78 |1.83 [1.76 |1.79 .799
L N 396 ||. 1.90 | 1.86 | 1.90 | 1.77 |1.88 |1.90 | 1.87 .403
- 9 || 1.88 | 1.93 | 1.97 | 1.89 | 1.95 [1.96 | 1.93 479 _
«(606)  TOTAL 1.85 | 1.89 | 1.90°| 1.84 |1.91 |1.89 | 1.88 * .332 )
o 095 || 1.79 |1.91 ] 1.88 |1.90 [1.91 |1.83 }1.87 .492
096- ||~ 1.51 | 1.59 | 1.55 | 1.56 |1.68 |1.42 |1.55 .100
395 1080 10 71 10 73 1058 10 77 1072 1.71 h 0213.
e YOUR .
(607)  TOTAL % 1.72 | 1,73 [1.72 { 1.65 |1.78 |1.68 | 1.7 .217
. o9 1.49 | 1.68 | 1.58 | 1.46 | 1.72 |1.56 | 1.58 .110 //’
© .. 094 1.53 | 1.70 | 1.76 | 1.74 | 1.75 |1.47 | 1.66 .004
3 - .
(608) TOTAL 1.51 | 1.69 |1.67 | 1.61 |1.74 |1.51 | 1.62 .015
- / )
. 391 2.02 | 1.98 | 2.05 | 1.95 |2.00 [1.96 [1.99 .618
392 1.94 | 2.10 | 2.00 | 1.91 [1.98 [1.99 |1.98 .007
393 1.69 | 1.88 | 1.85 [ 1.77 |1.94 [1.8s }1.83 134
"(609)  TOTAL 1.89 | 1.98 | 1.97 | 1.88 [1.96 [1.93 [1.9} .037 |
(605) . GRAND : _ « ,
TOTAL 1.76 |1.84 | 1.83 ['1.77 |1.86 |1.78 |1.8% .012
\ o
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SELECTION

A
.

Composite Variable (605):

How Characteristics of Students Affect Selection

ey

Subscales ]
(606) Inequitability in Selection Due to Associations
1 - Easier - This would make it easier for the student to get in
2 - No Difference - This would make no difference on the chances ‘
of the student getting in . .
3 - Harder - This would make. it harder for the student to
get in g
092a18 1 2 3 34-2, If the studeant's patents were better knowmn
in the community'
093A18 ~ 35-3, If the student's older brothers or sisters
had done well in school -
394B18 36-4. If the student's friends were well-regarded
by the staff in the schocl, rather than not
. well-regarded
396818 , 38-6. If tho student's parents were wealthy, rather
- than poor
(607) - Inequitability in Selection Due to Student's Attitude,rPerlonalitz
095418 1 2 3 37-5. If the student were wnll known in school -
* 096A18 38-6. If the student tended to upset and antagonize
people, rather than get along well with, then
395818 37-5. If the student had a more adult attitude about
school, rather—than a childish one
(608) Inequitability in Selection Due to Age, Performance
* 091A18 1 2 3 - 33~1. If the student were .youngér' (freshman or
i sophomore) rather than older (junior or seaior)
* 094A18 36=4. If the student's grades were pretty low, *°
: rather than pretty high -
(609) Inequitability in Selection Dus to Ascriptive Characteristics
391818 1 2 3 33-1. 1If the student were a boy rather than a?girl
. % 392B18 34=2. If the student were non-white rather than white
* 393818 35-3. If the student were one of the less intelli-

gent studunts in the school, rather than one
of the more intelligent

-% Means Reverse the Scores
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Composite Variable (610)

Subscales (Cll = 615)

In trying to select items to eliminate an attempt was made to
retain two-item subscales if possible. Item 409 was eliminated; it
did not pick up significant differences while the other two in that
subscale -did. Of the four in subscale 613, three could have been
eliminated for reasons cf non-significance. After considering the

”~ . -

content of the items, it was decided to eliminate 107 and 408. 107
was similar in conteat (opposite) to 108; 408 séemzd a rather bizarre -
reason for wanting to swiggh, one rarely used. On the other haad,

even though 407 was less significant, it appeared to be the kind of

item that might be sensitive to competency-based graduation requirements -
students under a competency-ﬁased system might be more eas}}y able to
switch 1f theﬁtare failing. Finally, 615 was glihinated. It vas a
single-item subscale, and it was not significant i? terns of differ-~nces
among schools. Probably, as the -high means sugéegf, parental pbjpction;‘

carry a lot of weight in any school.

o
@

ey
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SELECTION

Composite Variable (610): Ease of Switching Courses

Subscales
(611) Ease of Switching, Job Related Reasons
g 4 - Very easy
3~ Fairly easy
2~ Fairly difficult
| 1-Very difficult or impossible
110A20 4 3 2 1 52-5. I want to leave school earlier in the day to
get a job '
411B20 53-6. Another course would better prepare me for the
type of-occupation I eventually want to have
(612) Ease of Switching, Personality ‘ -
106A20 4 3 2 1 48-1. Can't get along with other students
406B20 48-1. Personality conflict with teacher
(613) Ease of Switching, Interest
109A20 4 3 2 1 . 51-4. Another course seems more interesting
409820 5i-4. Dislike the subject
410820 52-5. My friends are in another course
(614) Ease of Switching, Nature of Course Work
107A20 4 3 2 1 49-2, Course is tbo easy '
108A20 50~3. Too much work required, even though I'm
' doing well in the course
407B20 49-2. Failing or nearly failing course
408B20 "~ 50-3. The teacher is got doing a very good job of
teaching the course -
{615) Ease of Switching, Parental Objections
111A20 4 3 2 1 53-6., My parents are upset with some of the things

we've been studying

2
R
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TABLE 610 - 615
J I

MEANS AND SIGNIFICANCE LEVELS ACROSS SCHOOLS

BY ITEM AND SUBSCALE

1 2 3 4 5 6 TOTAL SIGNIFICANCE .
Items "\ School LEVEL
and MEAN | MEAN | MEAN | MEAN | MEAN | MEAN | MEAN F PROBABILITY
Subscales ACROSS SCHOOLS
110 2.36 2.67 |2.83 |2.83 ]2.45 2.55 | 2.63 .005
411 3.00 2,78 |{3.09 |3.12 }2.70 2.98 | 2.96 .023
(611) TOTAL 2.70 2,72 | 2.95 | 2.98 | 2.57 |2.78 | 2.79 .000
106 2.24 2.65 | 2.36 |2.26 .|2.06 2.52 | 2.34 .002
406 2.53 2,71 | 2.55 |2.46 ]2.40 2.55 | 2.52 .4?8
(612) TOTAL 2.39 2.68 | 2.45 | 2.36 | 2.22 |2.53 | 2.43 .001
. 109 2.15 2.44 |2.28 |1.97 |1.83 2.11 | 2.11 .003
409 2.18 2.38 | 2.23 |2.20 +2.02 2.29 | 2.21 .284
410 1.61 2.15 | 1.83 | 1.51 |1.43 1.54 | 1.64 .000
(613) TOTAL 2.02 2,36 | 2,16 | 1.91 |1.78 |2.00 | 2.02 .000
107 2.85 | 2.81 | 2.71 | 2.79 |2.52 2,50 | 2.68 .135
108 1.94 2,32 | 1.97 | 1.73 |1.76 1.99 } 1.93 .002
407 2,55 2.52 | 2.68 | 2.46 |2.61 2,65 2.58 .660
408 2,18 -| 2.50 | 2.37 | 2.19 |2.20 2.27 | 2.27 .308
(614) TOTAL 2,38 2.54 | 2,43 | 2.29 |2.27 |2.36 | 2.37 .061
111 i
(615)  TOTAL 2.93 3.11 | 3.05 | 2.84 | 2.80 2.821 2.91 .250
(610)  GRAND
TOTAL | 2.38 2.59 |2.50 [2.37 2,25 ]2.39 | 2.40 .000
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Composite Variables (600), (616), (617)

The tables for 600, 616, and 617 are frequency distributions
and perce;tages. The results are impressive. There appears to be big
differences between schools with respect to the percentages who were
talked out of taking courses, and with respect to the people who talk
studentg out of courses. Therefore, the decision ;as made to keep 5
all of the items.

Two changes were made. Item 419 was one of five options along
vith items 415 - 418. It was thought that 1t would best be combined
with Composite Variable 600 and the 1.st of questions is prepared this :
way. It now apﬁears upon looking at the data that the best way to
deal with it would be to consider it a part of Composite Variable 617.
This does not ﬁecess}tate any change in the instrument, on;y in which
questions are combined.

Also, item 120 was eliminated, and the instructions. changed
slightly to have students pick the one from the list who most influenced
tﬁem. There 138 no way to get at who the "others" are in any large

study, and there was no consi%;ent category in this study.
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. ‘ SELECTION

_Composite Variable (600): Students Talked Out of Taking Courses

114A22 56-1+ Yes
2, Mo
419822 1(Yes) 2(No) 61-S. I was taixed out of taking the course I wanted

Composite Variable (616): Who Talks Students Out of Classes They Want

’

1 - Yes —
2 - No
" - 115A22 1 2 57-1. Parents
.116A22 58-2. Friend }
117A22 ) 59-3. Principal or Vice-Principal
118A22 60-4. Teacher
119A22 61-5. Counselor.
120A22 62-6. Other (Explain)

Composite Variable (617): Reasons for a Student Not Taking a Course
He/She Wanted

415822 1 2 $7-1. I couldn't schedule what I wanted
416822 58-2. I didn't have the prerequisites for the course
417822 59-3. The course was#full by the time my naie came up
418822 60-4. I was denied permission to take the course I
_ wanted -
B 199 :
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VARIABLE  60Q

FREQUENCY AND PERCENTAGE OF RESPONSE

BY ITEM AND SCHOCL

. . 5 6
I N # )4 F 4 # y4 / 4 # 4
Yes [32 69.6] 29 -61.7] 48 73.8| 55 76.4| 47 68.1| 62 78.5
No |14  30.4 | 18 38.3| 17 26.2 | 17 23.6| 22 31.9) 17 21.5
Yes 9 26.5[ 15 46.9] 10 23.8 | 26 42.6| 14 32.6] 16 25.4
No [25 73.5] 17 53.1] 32 76.2 | 35 57.4| 29 67.4| 47 74.6
"Yes |41  s1.3| 44 s5.7] 58 59.8| 81  60.9] 61 54.5| 78 54.9
— No 39  48.8] 35 44.3] 39 40.2| 52 39.1| 51 45.5| 64 45.1
_‘\A\
\\
L\
\
\
N
Y
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. VARIABLE 616
e FREQUENCY AND PERCENTAGE OF RESPONSE
° BY ITEM AND SCHOOL
_ i ¥
= Schools 1 2 3 4 5
" Items ¢ 4 ¢ y4 ¢ 4 # 4 ¢ y4 ¢ 4
. — — — —
Yes {10 31.3 5 15.6 | ‘9 25.7 |16 33.3119 45.2 |23 4.6
No |22 68.8 |27 84.6 |:26 74.3 |32 66.7]123 s54.8 131  57.4
Yes {19 61.3 |18  54.5 | 24 61.5 | 68:0]31 70.5 |48 80.0
No |12 3.7 |15  45.5 | 15 38.5 |16 32.0]13 29.5 |12  20.0
Yes |10 35.7 ] 0 0 2 5.7 1]5 10.6 | 1 2.7 6 12.2
No |18 646.3 [31 100.0 [ 33 94.3 |42 89.4136 97.3 |43 87.8
‘Yes |17 56.7 [10 57.6 |23 605 |10 . ZA.3[1Z N0 [T 14.5
No {13 43.3 |16  42.6 |15 39.5 |37 78.7|28 70.0 |41 85.4
Yes {13  41.9 |15  46.9 |22 51.2 |45 83.3]23 56.1r |35  63.6
No [18 s8.1 |17- s53.1 |21 48.8 )9 16.7 |18 43.9 |20  36.4
Yes | 3 15.0] 2 100 | 9 -28.1 [1 3.71 9 36.0 | 4 14.3
No |17 85.0 |18 90.0 |23 71.9 [26 96.3116 64.0 |24 85.7
Yes | 72 41.9 |59 32.6 {89 - 40.1 j111  40.7)95 41.5 123 41.8
v 2 59.313% 58,5
— -
191
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. Schools

VAR14BLE

FREQUENCY ANy PEREENTAGE OF RESPONSE
BY ITEM AND SCHOOL

5
¢ ¢ ¢ 2 ¢ 4
e

18 47 24 54.5 |32 . 50.8

il >
14 19 20 45.5 |31 49.2
Spn 416 Yes |17 9 24 7 16.3 |12 18.8
No |18 20 37 36 83.7 |52 81.9
Yes |16 19 43 31 64.6 |53  80.3
No |21 14 19 17 35.64 |13  19.7
Yes |12 12 14 6 14.0 |12 19.4
No | 23 17 46 37 86.0 |50  80.6
Yes | g9 . 58 53.5 lL28 68 38.2 |109  42.7

110 - 61.8

. 192




Composite Variabies (618), (619)

The data tables pregent the frequencies and percentages of responses .
to each question. Based on the data all of,the arguments listed for
convincing a student not to take a course were used a fair number of
times, and there were fairly large differences between schools, so all
were ;etaine¢}~ Each of the groups listed under 619 also appear to have
affected at least some students, except for 426. Here the "No Influence"

category seemed 80 large that it was dropped. ) -
(

(\\,
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4 SELECTIOY
[

Composite Variable (618): Which Arguments Were Used, co Convince a Student Not
* to Take a Course

1 very convincing
2 Somewhat convincing

3 Not convincing

//, 4 Not used . ', o
i L

SN

\121A24 1 2 3 4 63-1. I would do pourly in the course
122422 ‘ 64-2. It wouldn't help me be what I wanted to be -
123A2 65~3. The teacher dislikes people like me
124A2§;\\ \ 66-4. People like me generally don'it take this kind
» of ce-rs
. 125422 —~ 67-5. The teacher is. not a good‘teacher ST
126A22 68-6. The cour e is not a good course

ot Into a Class

Composite Variable (619): How Did ‘Outside Groups Affect Whether a Student
G

: 3 Made the decision, or had to approve the decision, for me to ‘take
the course

2 Gave me advice about whether or not to take this course

$l .1 Had no influence (or I don't know of anx)

420822 3 2 1 62-1. The tegcher of this class

421B22 63-2. Principal or Vice-Principal

422B22 64~3. Guidance Counselors -

423B22 65~4. - Other Students

424B22 ' 66-5. ‘Parents ) ' ¢
425B22 ) . 67=-6. Other Teache's

426B22 68~7. Other Adults
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VARIABLE

618

FREQUENCY AND PERCENTAGE OF RESPONSE
BY ITEM AND SCHOOL

Schools 1 ‘3 ) 6

I I A 2 B A j,‘ X | ¢t x| & 2
k - -

. 3! - o B
_/Vcry.convincing 9 34.6 8 3.4 8 32.0 .14 35.9| 11 37.9 | 13 31.7
convincing 111 42,3 [ 10  45.5/ 14 56.0 | 21  53.8| 14 4.3 15 36.6
convincing | 6 23.1| 4 18.2| 3 12.0| 4 10.3] 4 13.8| 13 31.7

— -

convincing |13  48.1 18.2) 15 36.6 |12  25.0 12 34.3| 13 28.3
convincing | 7 25.9 | 7 1.8/ 19 46.3 |21  43.8| 15 - 42.9 | 19 41.3
convincing | 7 ° 25.9 | 11 50.0{ 7 17.1 {15 31.3 8 22.9/ 14 30.4
convMing 10 50.0 4 23.5f 9 39.1 8 36.4 7 ‘38.0 ‘14 42.4
convincing | 6 30.0 | 8 47.1[/10 43.5 [11 50.0| 11 44.0 [ 10 30.3
convincing | 4 200 | 5 29.4| 4 7.4 | 3 136| 7 28.0] 9 27.3
y convincing (16  66.7 |13 ! 59.1[13 52.0 [22 78,6 | 11 45.8 | 18 45.0
convincing | 6  25.0 | 6 | 27.3 3.0 | 5 17.9| 11 45.8 | 16 40.0
convincing | 2 8.3 | 3 !13.6 12,0 | 1 3.6 2 8.3] 6 15.0
convincing Ta 35.0 | 6 3.6 10 40.0 [ 9 27.3] 10 32.3 | 13 28.3
convincing | 9 45.0 | 8  42.,1}13 52.0 [16 48.5 | 10 32.3 |26 56.5
convincing | 4  20.0 26,31 2 8.0 | 8 22|11 355 ]| 7 15.2
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VARIABLE 618

FREQUENCY AND PERCENTAGE OF RESPONSE

196

® BY ITEM AND SCHOOL _
Schools 4 ) 5

" Items ¢ 2 # 2 # T |4 2 ¢ x B
o
VAR 126

Very convincing| 6 23.1 7 31.8f 9 25.0 ] 15 32.6) 10 32.3} 10 18.9
Somewhat convipcing [ 13 50.0 6 27.3] 22 61.1 ] 20 ,43.5{ 11 35.5| 30 S56.6
L ‘Not_convincing [ 7 26.9 | O %0.9[ 5 I3.9 | IT Z3.9[ v 3231 I3 255
TOTAL '
"VAR 618 \ _

Very convincing | 61 , 42.7| 42 33.9 64 36.6| 80  37.0] 61 34.9 | 81 n.3
“Somswhat convincing 52 36.4| 45 36.3[ 87  49.7| 94  43.5) 72 41.1 |116  44.8

Not convincing | 39 21.0| 37 39.8] 26 13.7| 42 19.4f 42 - 24.0 | 62 23.9
o
L
.\

: “
®

. I

> )
1~ o o
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VARIABLE 619

FREQUENCY AND PERCENTAGE OF RESPONSE

BY ITEM AND SCHOOL
® -
*
Schools 4
Itens |+ 2] ¢r x| 2|l 2|+ 2l 1
®
VAR 420 5
‘ 1 {18 40.9| 22 57.9| 34 60.7 | 50 -70.4| 47 78.3| 58 73.4
2. {16 36.4| 7 18.4l 13 23.2| 11 15.5 15.0| 12 15.2
® 3 {10 2207) 9 23.7] 9 16110 14.1] 4 6.7] 9 11.4
VAR 421 .
1 |28 62.2| 30 78.9/ 50 90.9'| 61 85.9| 53 88.3| 74 92.5
® 2 |11 2.4 5 .13.2 7.3 5.6 3.3 1.2
. 6 13.3| 3 7.9 1.8 8.5 8.3 6.3
VAR 422
o 1 J26 s3]  s5.3]29 52.7 [19 26.8] '3 6.7 43 3.1
2 |18 40.0 |14 36.8[16 29.1 |39 s4.9| 22 36.7| 31 38.3
3 |3 6713 79010 18.2 |13 18.3] 4 67| 7 8.6
7y yimmm ~F -
1 |16 36.4 |26 63.2[33 60.0 |33 46.5| 39 65.01 30 37.5
26 59.1 |14 36.8{16 29.1 |35 49.3 | 20, 33.3 | 44 55.0
2 4510 0 [6 109]3 42| 1 1.7] 6 7.5
o
VAR 424 ) ' \ i
| ' 19  43.2 {2 63.2)4 80.0 [41 57.7 | 35 8.3 | 41 . 51.3
f. 21 477 |12 3610 18.2 [27 38.0 | 19 31.7 |29 36.2.
i 3 [4 9.1' 2 -.s53|1 1.8{3 42| 6 10.01]10 12.5
ik
' 21 46.7 |29  76.3 (35 63.6 |55 77.5 | 46 76.7 | 61 76.3
: 20 44,6 [ 9 23,7 |14 25.5 |14 19.7 | 13 21.7 | 14 17.5
4 8.9 [ 0 0 6 10.9 | 2 ¢8| 1 1,75 6.3
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VARIABLE 619

| FREQUENCY AND PERCENTAGE OF RESPONSE

| . BY ITEM AND SCHOOL

® A

. | Schools 1 2 3 4 5 6

- Ttems ¢ x| ¢ oz | x|+ x|+ x|l x

i{‘!

VAR 426 ’ S
Lo 1 |23 51.1{ 32 84.2) 49 89.1 |58 81.7| 52 86.7| 62 77.5
| 18 40.0] 5 13.2f 5 9.1{13 18.3| 5 8.3| 13 16.2 -

Q! 3 4 8.9 1 3’ 1 1.8| 0 0 3 50f 5 6.3
TOTAL ¥
VAR 619 & X

® ' 65,

.1 p49  46.3 |182  68.4]274. 71.0 |317 ' 63.8| 306 72.9| 369 €5.9

140 43.5| 66  24.8| 78 20.2 {143  28.8| 90 21.4| 146 25.7

- - 33. 10.2 | 18 6.8] 3¢ 8.8 | 37 7.4 24  5.7| 47 8.4
fm -——— —— e —

® > [ .

-~ i

o

®

]
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Composite Variables (620 621 622)
The tables présent the frequeﬁg}‘hnﬁlbercentage of responses, by
school, to each of the forced-cﬂoice items. The data appears particularly
powerful, Ipsitive Grading (adjusting érades for ability) 1; most
common, and cri:erién-referenced grading uncommon. In five of the
eighteen cases there were s;snificant differences among classes within
a school, and the distributions on these, while not reproduced here, f%
clearly identified which clesses emphaeize& one grading system, aﬁd T
which another. Table 623 presents the same data in an alternative
way, -and agéin it.shows which combination of grading systems are present
in which schools. '
The criterion-referenced items, iq.particylar! wlll be sensitive

to the shift to competency-based graduation requirements in the state

of Oregon.

All were retained.
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Composite Variable (620): Ipsitive Grading (Combined)

127423 & 69-1. -
427823 j

B

2. -

EVALQATION/CERT;FICATION

The teacher expects everyone to do their best in this
class; even if you aren't very smart you will get a
high grade as long as you do the best work you possibly
can

Only the students who do the best work in the class
will get high grades, even if they don't have to try
very hard to do their work.

gl

Composite Variaﬁle (621):

/ .
[ /' .
128423 & 70-1.
428B23

y
i
 —

Normative Grading (Combined)

The teacher "grades on a curve" in this class so that a
certain percentage of students will get high grades, a

certain vercentage will get low grades, and most students |
will get about average grades

The teacher doesn't "grade on a curve" in this class.
Everyope who does good work will get a good 3rade, and
if no one does poorly there will be no low grades

rs
K

| -

Composite Variable (622):

129423 & 71-1.

429823
«

2.

.

Criterion Ref;fenced Gtadinﬁ (Combined) , -

=

The teacher grades students only on how .ell they learn
the -coursé material; it doesn't matter how hard a student
_tries or whether other students do better or worse than
he/she does. Everyone who learns the course material
will get a high grade :

The teaché® doesn't just grade on how well studants
learn the course material. The teacher also takes into

account how hard the student works, and whether other -
students did better or worse

4

S
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FREQUENCY AND PERCENTAGE OF RESPONSE

VARIABLE 620-622

BY ITEM AND SCHOOL

1 2 3 4 5 .6
# A A # A # A # A # %
" 620 - Ipsitive | N
. 113 i
_ 1-Yes | 63 68.5)57 67,1187 70,7/79 " s6.-jo1 73,4 | 8" se.3 |
2-N |29 31.5] 28 32,9136 29,3'62 44,0033 26,6 |73  45.9
® 221 - Normative ) . l ; hd
- - £33 - .
| 1-ves | 36"%%0,0120 2331 - 92037 27,4 149 ™ 402 | 70" 446
2-No |56 - 60.0l 66 75,7 hos 3198, 72,6 {723 59,8 187  s5.4
. ——— TR o — - m====4===__ 1
622 - Criterion ' —_— : g
1-Yes (39 43.3]29 _33.7136  30.3]31 37.0 {39 31,7 | 44 .28.6
2-% |51 56.7|57 66,3183 69.7!87 63,0 186 683 [1l0  71.6 |

¢
VAR 620 * Signific

®
VAR 621  * Signific

-

s ‘Signific

t Chi S Within_ Sch lagsro = ,0060_
Et Chi Squarp Within Schpol Between [lassrooms | = ©.0281 .
tt Chi Squarp Within Schfol Between [lassrooms = ,0021
wh Signific*t Chi SquarL Within Sch*ol-anetween [Lassrooms = .0000
Within Schgol Between {iassrooms = ,0085.

0l Between

#%% Significapt Chi Squar
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FREQUENCY AND PERCENTAGE OF RESPOXNSE

BY ITEM AND SCHOOL

" VARIABLE (623)--Combined Distribution over 620~622

~ Schools
'ms\ bz |8 2l 2l e x|ee 0| s g
- e ——
® psitive, Normative - . ‘
terion Ref, 111 | 11 11.7] 5 5.7| 3 2.4 4 2.8 | 8 6.3 3 1.9 |-
} itive +
@tormative 112 [ 13 13.8] 7 8.0 5 4.1)15 10.6 |28  21.9 | 26 16.1
] |
 Bpsitive + Criterior )
. Heferenced - 121 |12 12.8|11 12.6 |20 16.3|15 10.6 |9 7.0 [§5 9.3
. .
Ej }pu;:v. 122 | 26 25.5|33 37,9 {54 43.9|40 28.2 41  32.0 | 37 23.0
| . )
EE mtive + Criteridn | )
k‘ erenced 211 | 3 3.2/ 3 3.4f1 ‘o.8]12 85|88 6.3 |13 8.1
212 9 9.6 3 3.4 2 1.6 6 4.2. | 3 2.3 | 27 16.8
221 |11 1.7| 8 9.2f11  8.9|19 13.4 {12 9.4 |13 8.1
222 | 5 5.3/13 14.9}21 17.1}21 14.8]7 '5.5]18 @ 11.2
&
- )
!
]




Composite Variable (625)
Subscales (626), (627), (628)

]

a

As Table 625-628 shows, only one item, 433 (628) showed significant
differences across schools; and it p%cked up no within-school differences.
Three of the other five picke& up one case of within-school differences,
but showed no ac;é;s-school differences. In general, the set of items
did not seem to give much inform;cion. Since another question covered
some of the same ground, -and these questions appeared again to be ones
vhich could perhaps best be asked directly of the staff of a school, the

decision was made to drop this entire set of items.
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# EVALUATION/CERTIFICATION

Composite Variable (625): Centr;]ized Control of Methods of Evaluation
&
»

4~ In virtually all the classrooms in the school

3+ In most of the classrooms, but not all
l 2-1In seme classrooms
1-;n very faw classrooms

0 - Not used at all

A

() ﬂ‘l”'“""""'

AA

430B24 1 0 72-1. The principal or the School Board determine
the method of evaluation. Teachers -have no

, choice |

432824 7 74-3. A1l the courses of one type use one method i

and all the courses of other types use other

methods, regardless of who the teacher happens
s to be (e.g., all shop courses use letter

grades, all academic electives use "pass-fail")

Composite Variable (626): Strong Student Control of Methods of Evaluation

434B24 4 3 21 0 76-5.- Students can decide by themselves how they
want to be evaluated in a particular course

435B24 77-6. Students ¢an decide by themselves how éhey

want to be evaluated in a particular.course
as long as their parents approve

- bomposite Variable (627): Teacher Decides Méthod of Evaluation for Whole Class

431B24 4 3 2 1 0 73-2. Teachers decide which method of evaluation
. will be used for all s ~nts in their.class

& s
Al

Composite Variable (628): $tudents and_ Teacher Decide Together on ethod of
: Evaluation

433824 4 3 2 1 0 75-4. The students and teach;¥ in each class
decide togethér which method will be used for
the entire class

#*
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TABLE 625 - 628

SIGNIFICANCE LEVELS ACROSS CLASSES WITHIN SCHOOLS,
AND ACROSS SCHOOLS, BY ITEM AND SUBSCALE

WITH SUBSCALE MEANS

SIG" :FICANCE LEVEL ACROSS CLASSES WITHIN EACH SCHOOL

SIGNIFICANCE
Items \School F PROBABILITY LEVEL
1 ) 3 A s 5 -F PROBABILITY
Subscales ACROSS SCHOO!
30 494 | 828 | .425 | (131 | .731 .234° || .698  (1.95)
432 .476 | .188 .752 .008 .860 .230 409 (2.02)
'm 0183 0711 ) 0908 0318 0609 0915 '775
(MEANS) 1K 1.55))(1.44 )|(1.63 )| (1.68 )j(.52 )|(1.65) ( 1.60)
434 .025 | .889 .928 .027 .890 .198 .279  (1.70)
435 .190 | .108 465 .430 930 .498 J343  (1.94)
, TOTAL 051 | .916 .501 .252 .500 .+620 110
(MEANS) |k 1.70 )| (L.53 )} (1.26 )| (1.19 (1.49 ( 1.56 ) ( 1.40)
431 759 | .154 ;686 | .om | .71 .033
TOTAL . . : 615
(MeANS) |k 2.71 %] (3.09 )| (2.80 )} (2.90 (2.87 (2.79 ) ( 2.85)
433 .583 | .964 .570 .526 .557 .742
TOTAL" o 032
(MEANS) |k 1.97)}(1.93 )| @.9% )| Qs )| Q.9 (1.70 ) ( 1.79)
GRAND o ) ]
TOTAL
(MEANS) |K RIL ) ¢ )M ( ( ( ) ( )
T [ 205
L L els |
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" . them all, as is.

Composite Variables (630), (635)
As Table 630-635 shows, all but one of these items picked up strong

across-school differences, and all'picked up at least one case of within~

2

school, between-class differences.

Item 059 was examined carefilly, but there was nothing apparent in
the wordingkthaf seemed confusing. Since the subscale itself was very
significanﬁilgﬂa since the item had picked up one between-classes sig-
nificant difference, the decision was made to leave it in.

These two subscales are critically important to the éhanges to

competency-based graduation requirements, as those changes should make

‘evaluatiin more explicit and more formative. ‘Consequently, deleting

such items should be done with great care., The decision was to retain

14

4
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EVALUATION/CERTIFICATION

,Composite Variable (630): Explicitnsdss of Evaluation

,

4 Definitely true
3 Tends to be true
2 Tends not to be true

1 Definitely not true

027407 4 3 2 1 38-1. At the beginning of this course, the teacher

& made it clear that we would havedko be able
to perform a certain number of tasks in order

to pass

. 327807 : 38-1. Students know in advance what tﬁey have to do

in order to show that they have mastered a
skill ’ #

— - -

Composite Variable (635): Formativeness of Evaluation

029407 4 3 21 40-3. The teacher usually checks student progress
while they are working on an assignment,
instead of just waiting until they turn it
in to see how they did

L

031A07 - 42-5. If a student does poorly on a test or assign-
’ ment, the student is given a chance to learn
the material before he/she begins work on the

next unit ’ .

329807 40-3. Whenever we start a new-unit of work, the
teacher gives us a "test" so students can
find out what they already know, and what
they still have to learn

331807 . 42-5. When students' work is evaluated in this class,
the teacher uses the results to help each
student find out what,he{fhe hasn't learned -

] i d

L™




TABLE 630 - 635

a

SIGNIFICANCE LEVELS ACROSS CLASSES WITHIN SCHOCLS,

AND ACROSS SCHOOLS, BY ITEM AND SUBSCALE
WITH SUBSCALE MEANS

SIGNIFICANCE LEVEL ACROSS CLASSES WITHIN EACH SCHOOL

~
L

- SIGNIFICANCE
Items \School F PROBABILITY LEVEL
and 1 5 3 T 6 F PROBABILITY
Subscales ACROSS _SCEHO0.

027 231 | .064 706 .000 761 [ .034 .035
327 .316 | .459 442 454 .026 377 . 046
(630)  TOTAL 361 | 072 .351 .027 .052 .066 - .128
(MEANS) {K 3.05)] (2.84 )|(2:88 )| (:.08 )| (2.86 )|(2.86 ) ( 2.93)
029 || .670 | .273 | .107 | .296 . | .005 .642 - .605
031 922 | .152 .004 .006\_ | .000 .061 .000
329 922 | .108 .653 .008 .084 .262 .005
331 407 | .986 .787 .615 .170 017 016,
(635) TomAL || .995 | .o19 | .12 | .0; | .079 | .030 ~.000
(MEASS) |k 2.21)| (2.46 )| (2.65 )| (2.50; F] Q.30 )[(2.51) ( 2.45)
—t— :,” . - —
TOTAL ° ,
omans) [k )¢ G TS 114 « | ¢ )
TOTAL B
(uaNs) |k )| ¢ ( N ¢ ( ) .0« )
GRAND ,
TOTAL 1 )
(MeANS) |K {r( ( )| ( )| (¢ « Y « )
\ =
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Composite Variable (640), (645)

A3 the table shows, 211 fcur items under the 640 scale were highly
) o .significant. It did not seé: necessary to ret;in all four. Examining
the within~school significance levels, t'-< first two picked up morxe
within-school variance. Thus they were retained, and items 328 and 334

éere eliminated.

Scale 645 had much more difficulty. It is an absolutely critical ‘
scale given the changes in the Oregon graduation requirements, and neither .
of the items picked up aignificant across=school differences. In fact,
each one picked up only one case of within-school differences. Yet, the
meens were fairly high, indicat%gg it was not a case cf non-existence of the .
phenomenon.

Consequently, items 032 and 332 were extensively revised, to fake the
two content aspects - as much time as you want, and however you want to learn -

stand out more clearly. With the revisions, this scale should pick up signif- =

icant differences if they exist. >

219 209 ¢




Composite Variable (640):

221

EVALUATION/CERTIFICATION

Time-Boundedness of Evaluation '

4 Definitely true

#1 3 Tends to be true

~

1 Definitely not true

. 2 Tends not to be true

028A07 4 3 2 1

2
* 034407

328B07

* 334B07 \\

39-2.

45-8.

39-2 .

45-8.

Every task assigned has to be done within a
specified amount of time

Students are required to take a test or
complete an assignment or Project, but each
student decides when to complete it

S N
Students are required to take a test or
compiete an assignment or project by a
certain date. No extensions are granted

If students feel they need it, they can
usually -get additional time to complete
a plece of work

[N

Composite Variable (645):

032A07 4 3 2 1

332807

Performance-Basedness of Evaluation

43-60

43_60

The important thing in this #lass is that a
student can show he has learned something,
not how long it takes him to learn -

Students can go about learning the course -
material in whatever way 1s best for them,

what matters is that they learn tBhe-faterial,
not_how they do it

7
£

o

O
uIERJKj;Means Reverse the Scores

IText Provided by ERIC

:




TABLE 640 - 645

SIGNIFICANCE LEVELS ACROSS CLASSES WITHIN SCHOOLS,
AND ACROSS SCHOOLS, BY ITEM AND SUBSCALE

221

WITH SUBSCALE MEANS MEAN VALUE
, ACROSS SCHOOLS
\ . . ( )
SIGNIFICANCE LEVEL ACROSS CLASSES WITHIN EACH SCHOOL |i SIGNLFICANCE
F_PROBABILITY LEVEL
- F PROBABILITY
¥, 2 3 4 5 6 |l aceoss  scHooLs
56 | .04 | .199 | .000 | .033 { .o10. [[.000 . (2.83) |-
.884 | .387 .505 .001 | .000 .556 .000 (2.89) f_
194 | .730 671 499 .116 .850 .000 (2.31) |
’ 0309 0960 . 0694 0216 . 0009 0185 0000 (2020) -
.353 | .621 .259 .017 .000 430 .000
2.69)] (2.56- )] (2.09 )] (2.70 )|(2.49 )| 2.79) ( 2.56)
332 .809 | .645 | .322 643 .031 .857 .859  (2.59
(645)  TOTAL 514 | .273 .580 .113 057 225 . 8,922
(MEANS) 2.74)| (2.70 )j(2.74 )| (2.75 )|(2.64 )|( 2.69 ) ( 2.1m)
TOTAL . -

., (MEANS) ) ( )| ( )M C )} ( )¢ ) ( )
TOTAL i
(MEARS) |K )| ( K¢ )] QU 1 K ¢ ). ) ( ) .
TOTAL |- . . : .
(MEANS) |K )| C )« )| (C ) ( )|« ) ( ) l
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Composite Variable (650) . | .
Subscales (651 65 653 654 448 |
As the table shows, many of the items did not pick up significant
differences across schools. With an aim to eliminate approximately five
of thg items, without destrcying any of the subscales, an effort was made )
to delete'the weakest of the items in each subscale.
In the first set, item 444 appeared vweakest. It not only was the
lease significant across schools, it only»piéked up one significant
differenqg between classes within a school. Tﬁe other three‘either'picked
up several nearly significant differences within schools, or ;ere nearly
- significané across schools. So, {tem 444)was eliminated. -
| Item 452 was eliminated because of thé three; it was cleari& the -
weakest in that auba;ala. And, 1its contgﬁg - tapping deéartnznt-wide
- "' tests =~ seemed very limited, applicable to only a few school situationms.
The items undgr 654 suigent that non-perfornaqce criteria are not
very important in a student's final evaluation. Three items seemed par-
ticulafly veak, picking up significant differences neither within schools
nor across schools. These were selected for elininatibn: 148, 150, and 450.
The rénnining items will in all probability give more significgpt

differences between schools, and between classrooms within schools.

ERIC | | - o5 | | 212
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EVALUAT ION/CERTIFICATION

Composite Variable (650): Importance of Various Kinds of Information in
Determining a Final Ivaluation

Subscales R

(651) .. Impartance of Assignment§ in Final Evaluation
-~ Y ]

4 - Very important

-3 ~Moderately important
2 - Somewhat important
1-- Not important ) .

0--Don’t kriow

Ra111,

145427 4 3 2 1 0  18-2. Quantity of the student's written homework -

146427 ' 19-3. Quality of the student's special projects
o --research reports, term papers, etc.
444827 . - 17-1. Quality of the 9tugen§'a written classwork
64782? 20-4. Quality of the student's written homework
(652) Importance of Clags Participation in Final Evaluation

144A27 4 3 2 1 0 . 17-1. Quantity of the student's oral participation

446827 _ 19-3. Quality of the student's oral participation
(653) Importanze. of E#ams in Final Evaluation .

4 ! N T 4
152a27 4 3 2 1 0 25-9. Scores on school-wide :ests ) -

- Y

- 44582y " 18-2. Grades on tests the teacher makes up
452B27 N : 25-9. Scores on department-wide tests
(654) Importancé of Non-Performance dfiteria in Final Fvaluation

147A27 4 3 2 1 0 20-4. How well the student gets along vith the teacher

148427 21-5. How the student behaves in class

149A27 22-6. How hard the student tries to dearn the material
fSQAZ? - 23-7. The student's previous record in school h
151A27 . 24-8. What the student thinks he/she deserves

449827 - © 22-6. The student's willingness to help other students
450827 - 23=7. The student's attitude toward this class .
451827 . 24-8. How popular or imporsfnt the student is in schoo!

(959 Importance of Mastery Criteria

448827 4 3 2 1 O ‘ 21-5, Depéns:rated mastery of specific skills by
the student

. ' 223 ﬂ , - zég 'llgé




TABLE

650-654,

448

SIGNIFICANCE LBVELS ACROSS CLASSES WITBIN SCHOOLS,
AND ACROSS SCHOOLS, BY ITEM AND SUBSCALE

WITH SUBSCALE MEANS MEAN VALUE
. : ACROSS SCHOOLS
" | STGNIFICANCE LEVEL ACROSS CLASSES WITHIN EACH SCHOOL _—'(_Lﬁ'sxmncm -
F PROBABILITY LEVEL
1" F PROBABILITY
Subscales 1 2 3 4 5 6 ACROSS_SCHOO
" 145 . 381 .040 041 .| .003 .052 .231 .165
146 .096 176 °|  .189 044 .820 .081 .081 A
. bbb 474 .881 .501 .238 .318 047 745
447 .577 .806 617 .001 057 .060 .519 .
(651) TOTAL 060 | .142 | .010 .003 047 .009 .032
. (MEANS) || 2.61 )| ( 2.58 )] ( 2.66 )|-( 2.81 )| ¢ 2.43 )|C 2.57) ||- ( 2.61 )
144 - .063 %090 .356 .000 001 | .375 .000
446 .030 .708 018 .002 <222 .128 .000 .
(652) TOTAL 1{| .00 .020 .013—|— .000 .000 .042 Py
' (MEANS) " |1( 2.25 )| ( 2.46 )| ( 2.57 )| ( 2.62 )| ( 1.83 )|( 2.24 ) (.2.33 )
152 <399 572 342 . 363 .118 .352 .022.
445 .318, .831 104 /| 026 .000 044 .043 *.
452 .352 .181 034 485 .036 .673 .628
| (653)  TOTAL 509 | .28 | 165 |- .151 | .015 | .580 002 |
: (MEANS) {|( 2.44 )| (1,90 )[.( 2.02 )} (2,25 )| ( 2.12 ){(2.37 ) ( 2.1° )
147 .208 .008 571 774 137 487 .729
148 .230: .350 475 .170 Jd11 <224 616
149 480 115 .615 453 045 .752 .905
150 362 | .407 3| .888 575 151 .922 163
152 .792 .038 | .a27 .709 724 967 .332
449 .728 .801 978 | .245 .074 .613 .030 F
‘ 450 .|| .360 415 | 701 .235 .302 .725 .103
451 .375 .985 .907 117 .007 .129 .038
(654) TOTAL .396 .96 .403 .216 .062 .935 .567
(MBANS) |i(1.99 ) (2.14 )] (2,04 ) (2.09 )} (2.00 )}(2.00 ) ( 2.037)
448
T ,079 | ..066 .804 ;009 .020 J002 .004
(448) (I&ANS) .
TOTAL .366 .090 .788 | .079 .632 2110 *.027
(GEANS) | 2.20 ) ( 2.19 )] (2.25 } (2.33)](2.08)(2.20) ) (2.2 )
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Composite Variable (655)
Subscales (656 - 659) _ _ Co

After revievwing this data it was apparent that to eliminate any

items would turn some of the subscales into single-iten subscales. So,
keeping two-item subscales was nog considered a criterion. After con-
sidavation of the wording of the items, it was possible to combine items
142 with 139, and 143 with 140. This eliminated ftm'lb‘z and 143.
S:Izgnce the pairs of 13:ems addressed ainila; concerns, combining them seemed E

appropriate.

Question 141 ‘could have been eliminateq: on ity statistical °
" regpults. However, it seemed to tap an qrtani: dimension of communica-

ting an evaluation - private confdrences - that is likely to become
more common as competency-based graduation requirements become implemented.

Thus we left it, even though it was relatively uncommon and did not

identify diffarezices between schools.
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EVALUATION /CERTIFICATION - £

Composite Variable (655): Methods of Communicating an Evaluation to a Student

-

I4

Subscales -
(656) Use of Public, General Methods for Communicating an Evaluation
4~ Nearly all the tinme
"3~ 0ften, regularly
2 --Sometimes or occasionally %
1 ~ Never
139A2€ ‘4 3 21 1273. Grades orﬁrénk in class posted in class
142A26 15-6. Each student's grade is read aloud for the
: class .
(657) Use of Publiclf§pgcifchﬁethods for Communicating an Evaluation
140a27 4 3 2 1 13-4. Examples of good or bad work distributed
to class
143A27 16-7. The strengths and weaknesses of a student's )
work are discussed in front of the whole class
] . .- \ ! ,

(658) Use of Anonymous, Specific‘Mbthods for Communicating an Evaluation
138427 4 3 2 1 80-2. Comments or suggestions written on work
141A27 14-5. Individpal conferences, in private, where the

. quaiity of the student's work is discussed
2 . . A\\ -

(659) ' Use of Anonymous, General Methods for Communicating an Evaluation

137427 79-1. Grades written on homework )

e ———

4 3 2 1
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TABLE 655 - 659

SIGNIFICANCE LEVELS ACROSS CLASSES WITHIN SCHOOLS,

'AND ACROSS SCHOOLS, BY ITEM AND SUBSCALE

-, WITH SUBSCALE MEANS
IaN SIGNIFICANCE LEVEL ACROSS CLASSES WITHIN EACH SCHOOL || SIGNIFICANCE
; I:N \ ) F PROBABILITY ) : LEVEL
and , = F- PROBABILITY
Subscales 1 2 3 4 3 5 - ACROSS S
142 .068 .102 .906 021 009 163 4l .150 (1.42)
TOTAL .069 .108 439 .003 .001 .378 .003
(uEANS) |K 1.50)] ( 1.40 )| ( 1.29 )| ( 1.58 )| (-1.44 )|( 1.70 ) ¢ 1.50 )
140 .076 .076 .159 .065 .203 .014 .897  (1.77)
143 .024 356 | 902 .009 146 .569 533 (1.33)
. TOTAL .012 .066 .304 .017 .101 .135 .982'
(MEANS) |k 1.59)] ¢ 1.51)|( 1.50 )| ( 1.56 )| ( 1.55 )|{( 1.57 ) € 1:55
138 .032 .008 .116 .136 .806 2333 “fl.o01  (2.41)
141 JA16 ]  .733 .738 657 081 T .621 .38 (2.08) 1
. TOTAL .036 .084 490 104 .769. | " .485 .597
oEans) 1K 2.15)] ¢ 2.39 )] ¢ 2.18 )| ( 2.31 )] ( 2.20 )|( 2.24 ) ( 2.24)
137 .087 .013 .183 .000 .092 133,
roraL || .087 | .o13 | .183 | .000 | .002 | .131 .00 )
(MEARS) |K 2.73)1¢ 3.00 )| ( 2.14 )| ( 3.10 ){( 2.75 )|( 3.01 ) ( 2.719)
GRAND ! A ~ : -
TOTAL .002 .167 .156 .004 047 147 .012
(MzaNS) {K 1.89)] € 1,94 ){C 1.74 )| ( 2,00 ){C 1.83 )|(2,00) (¢ 1.91)
*
A [ -
- 227




gite Variable (660 ; ’ ‘ \\\

} Subscales (661 - 664)

| After c@sideration of the data, it appears ihat the items are more
significant across schools than across classes within schools. Two items

could be eliminated based on their across-schools significance, 439 and N )
441, Of these two, 441 addresses the issue of competency ceriificates, ‘
and thus should not be eliminated with the interest in meking the instru-

ment tuned st;o the changes from the new Oregon graduggion"requirmnta. -
Since the subscale of 439 and 440 was significaqt a:i subscale, it was
deci;ied to fetain 439 also. Thus, no delations of items were made in
this Composite Variable; —

One change was made in the.response options. Usiné ; “Yes—-No"
format meant that within any one class most items would receive a "No"
and this confuses the ¢ -binations of items. So, it vas changed to a -

p

set of boxes and a student can check &s many as apply.
L




EVALUATION/CERTIFICATION

Composite Variable (660):' Variety of School/Class Grading Options--Typology

Subscales X ] -
(661) Use of Pass/Fail Grading Options for a Class
1- Yes * -
2~ No .
} -
439B26 1 2 12-3. A grade of either "pass'" or "fail"” -
440B26 13-4. A record of either "pass" or "credit", or
"no credit"
(662) ‘Use of Grades in Grading Options for a Class
437826 79-1. A letter grade
438B26 , 80-2. A number grade
L
(663) Use of Competency Certificates
441B26 1 2 . 14-5. A'record or certificate of "competency' for
each skill you haye mastered >
é’!
(664) __Use of Written, Subjective Evaluation *
442826 } 2 . . 15-6. Written evaluation from the teacher
- .
.
4
229
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TABLE 669 - 664

SIGNIFICANCE LEVELS ACROSS CLASSES WITHIN SCHOOLS,
AND ACROSS SCHOOLS, BY ITEM AND SUBSCALE
WITH SUBSCALE MEANS

'SIGNIFICANCE LEVEL ACROSS CLASSES WITHIN EACH SCHOOL

*

SIGNIFICANCE

F_PROBABILITY LEVEL
: F PROBABILITY
. 1 | 2 3 4 5 [lacmoss scE0o
0145 995 | .040 .090 271 | .08 . || 419 (1.8
.184 .302 .038 756 | .177 | .183 .000 (1.70) |
| .
(661)  TOTAL 024 .739 | .008 .530 | .108 | .22 .005
. (MEANS) |K 1.64 )| 1.66 )| ( 1.79 )] ( 1.85)|(1.83)|(1.78') || -( 1.77 )
' 437 .566 | .631 | .s22 328 | .299 | .69 .000 (1.21)
438 .07 | ,193 .590 259 | .256 | .365 .000, (1.73)
+ (662)  TOTAL 166 | .435 | .750 | .723 | .866 | .485 .006
3 (MEANS) |( 1.39 )| ( 1.49 )} ( 1.52 )| ¢ 1.51 )] (1.50 )|(1.50 ) ( 1.49 )
Mol b . ®
(663) ToTAL || .798 | .004 .| .39 | .306 | .315 | .153- .396
(s61) OmANS) |K 1.85)C 1.74 )| € 1.85 )| ( 1.90 )| (1.90 )|(1.85 ) ( 1.85)
442 ,
(664) TOTAL || .254 | .178 | .51 | .57 | .403 | .739 ~.006
(462) (MEARS) |K 1.80 )| ( 1.79 )|C 1.79 )| C 2,02 )1 (1,92 ){(1.93 ) ( 1.89)
* T
L ¢660) —ORAMD- | .136 1 —.590 | .195 | .95 | .505 | -.138 .000
5 (uEans) |K 1.62)[ C 1.64 )] € 1.72 ) (1,77 ){(1.76 )|(1.73 ) ( 1.711)
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Composite Variable (665) ,
Subscales (666 = 669)

This scale and subscales are likely to be particularly sensitive
to the changes to competency-based graduation requirements, as the changes
will take some of thé rcspgnsibility for evaluation off of the
teachers. With the exception of 131 (668), all had very low means, -
implying that they were used very little at the prgse;t time. Since
the significance levels picked up by the items were probably influenced
by the relative rarity of use, it was decided to keep the sat of items,
to (see 'how they change over tiu.\ -

One item, 131 (668) focused or the teacher, and predict;bly this
was very high in its mean level. It appears that to more powerfully
track'novement away from the teacher as the main force for eval-

uation, item 131 (668) should not be included in_the composite index.
- .

]
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Composite Variable (665):

EVALUATION/CERTIFICATION

.

Who Does the Evaluating

Subscales :
(666) Use of Agents Outside Classroom in Doing Evaluation
4~ Nearly all the time
3~ Often, regularly
2 - Sometimes, occasionally
1 - Never
132424 4 3 21 74-3. A person or persons outside the school who is
an expert in the work the student has done
. 133A24 \ 75-4. A panel of people from the school ’
(667) Use of Other Students or the Student in Doing Evaluaticn
130A24 4 3 2 1 72-1. Other students in the ¢lass
134A24 76-5. The student himself/herself

Composite Variabls (668):

i

t -7

Use of Teacher in Doing Evaluation

131A24 4 3 2 1 73-2. The teacher
Composite Variable (669): Use of Parents’ in Doing;EvaLuatLOn ' .
135426 4 3 21 ° 77-6. Parents ]




\ TABLE 665 ~ 669

SIGNIFICANCE LEVELS ACROSS CLASSES WITHIN SCHOOLS,
AND -ACROSS SCHOOLS, BY ITEM AND SUBSCALE
' ) WITH SUBSCALE MEANS )

SIGNIFICANCE LEVEL ACROSS CLASSES WITHIN EACH SCHOOL SIGNIFICANCE

| F PROBABILITY LEVEL 3
F PROBABILITY |
1 2 2 4 5 . 8 ACROSS  SCHOO
136 | .706 | .283 .032 .075 869 712 (1.58) |
003 .281 012 | .97 011 634 807 (1.48) -
% ) 3
(666) TCTAL 019 |- .563 .060 .018 .023 .864 .886
(HEANS) |k 1.50 )} ( 1.51 )| ( 1.44 )| ( 1.56 )j(1.45 )| (1.57 ) ( 1.50 )
130 4297 .081 | .870 .038 .400 712 .238  (1.85) §
13 || .23 .523 202 ] .299 .391 J715 - | 101 (2.31) ]
(567) TOTAL .496 .076 .366 | .065° | .570 850 181~
(MEANS) [ 2.5 )i ( 1.90 )| ( 2.20 )| € 2.17 )] (1,9 )](2.v6 ) ¢ 2.08 )
+ - N "
(668)  TOTAL .097 . 066 471 0225 026" }-.142 .236

© o (131) (MEANS) |K 2.81 )| € 3.16 )[( 3.19 )| (3.24 )| (-3.25 ){(3.13 ) ( 3.15)

A

{669) TOTAL « 452 $297 .410 .666 .015 . 644 ‘ .216
135) QEAxs) [k 1.66 )]  1.56 )| ( 3.50 )| (1.80 )| (2,55 V(.81 ) || € 1.66 )

(665) GRAND o : 3
TOTAL .206 |- .262 .361 <291 .603 .954 - «543
T (MEANS). |K 1.96 )] (1,92 )| (1.98 )| (2.07 )} (1.9 ) (2,01 ) ( 1.99 )
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Composite Variable (670)
Subscale (671)

" The seven items in the top of the scale ‘are a subscale on innovative-
ness in instructior. The £;ve additional ones on the bottom are merely
additional items that ar - part of 670. They are not a separate subscale
themselves. -

Because of the paralle.r forme of the inst: - it, it sas best to
delete items in pairs. After consideration of th . data 155 was selected
for dele:ion. While it picked up a number of across-classroom within-
school diffefenc;s, these seevnd to be rather trivial. The mean value
was low, so it was obviously some classes which had <ome field trips,
compared o0 others which’had none. 455 was also deleted. It was signifi-
;ant in only one within-school analysis. Item 156 was a strong candidate
for deletion, but there was not another that could be pai..d with it, so
it was not deleted. In its favor 156 did have several very significaat
across-clessroom significances. One additional chauge was to shift 456
from the subscale to the lower 3roup of items.

There is 8 ‘ifficul.y in the analysis of tris it;m, as due to the
limitations of time, only a faw could be doue "nearly all the time" in
any given class. That ;s, the items are not independent. To’give one a
high rating is to n;lessarily imply that Ehe others will be much Igv@r.
Given this, it‘may be that combining the items will always make inter-

pretation difficult, and the best way to look at results will be in °

terms of the modal response for any one class.

#2234 ‘ . 224
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INSTRUCTION
' A

Conposite Variable (670): Index of Vaviety of Imstructional Approaches

- - =
Subscale -
(671) . Use of Non-Traditiomal Instructional Approaches

4+- Nearly all the rime
3. Often, regularly
2-- Sometimes, occasionally

1= Never has happened

*

153428 4 3 21 26~1. Working in class on your own independent project
15727 30-5. Experiencing or practicing adult behaviors in

class (pretending to be interviewing for a
job, role playing a Civil War general)

158428 al1- Using computer ter=inals, .ape recorde
television, film projectors, or other
available machines

457B28 30-5, Gathering information from people or places
! . in the comnunity other than the library

. _(irterviewing someone, visiting an exhibie,
attending a public meeting)

458B28 31-6., Experiencing adult activities in the community
(wocking for a company, bcing a volunteesr in
an organization) ~

*. 155A28 28-3, Having class field trips (visiting A}uuua,
a factory)

** 4,56B28 29-4. Having guest speaker come to class (talk by
someone f.om the Chamber of Commerce)

Other Items in (670)

154A28 4 3 21 27-2. Having the teacher lead the instruction (lecture,
total class discussion) .
+ 155A28 L 03 21 25~3. Having class field trips (visiting a museunm,
a factory)
156A28 4 3 21 29-4. Doiné homework assignments outside class (answer-

Ing questions, reading baoks or articlcs aaking -
an exhibit or a poster)

453828 4 3 21 26-1. korning in class alone on work the teachec
assigns
454B28 4 3 2 1 27-2. Working in class {n a smali group of atudents
® Y on & group activity or assignment (discussions,

v committee work)

455828 4 3 21 28-3. Having one student lead a learning activity
during class time (giving a report, acting
as teacker)

+ 456B28 4 3 21 29-4. Having guest speaker come to class (talk by
~ . someone from the Chamber of Commarce)

bl :ea?s 1n§1ude in this scale if re,po se 1s 3 or 4; do act include if response
s 1or - .

+ ?ea;s inzlude in this scale if response is 1 or 2; do not include if response
s 3 or
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TABLE 670 — 671

SIGNIFICANCE LEVELS ACROSS CLASSES WITHIN SCHOOLS,
AND ACROSS SCHOOLS, BY ITEM AND SUBSCALE

WITE SUBSCALE MEANS

. ~s:c1uncwcn LEVEL ACROSS CLASSES WITHIN EACH SCHOOL || SIGNIFICANCE
Items \School F PROBABILITY LEVEL
and 1 ) " R s s F PROBABILITY
Subscales ACROSS ~ SCHOOLS X
153 .080 016 | .391 7] .00 .000 .00C 5 (2.64)
; 157 337 | .000 | .242 | .004 | .033 756 |I(,00 . (1.61)
158 .905 .084 050 .229 .000 .165 300 (2.02)
457 165 464 742 .002 | s .290 .128  (1.65)
458 714 .053 ~(..4.456 752 .064 .227 .060  {1.48)
155 .050 .030° N .323 .000 .000 .001 .356  (1.42)
456 .008 171 .906 .077 .395 .060 .002  (1.55)
.
I3 . ] \\
(671) TOTAL .359 .811 .610. 412 932 .252 .057
(MEANS) K 1.73)C 1.96 )] (. 1.749}C 2.74 )§( 1.76 ){( 1.69 ) (71.76 )
154 .092 .1oo~T .988 .000 .000 015 .000 (2.55)
455 .312 .380 .922 .002 .318 088 || .336  (1.55)
156 494 277 .308 .000 .000 .097 824 (2.45)
453 .375 .024 .287 .011 406 | .129 070  (2.07)
454 211 .000 614 .052 .595 .000 001 (2.264)
TOTAL -
(MEANS ) "
(670) GRAND | ~ 1
TOTAL 177 648 .239 399 | .289 .391 .132
eaNs) |K 1.96)] € 2.23 )€ 2.00)| (¢ 1.99 )| { 1.99 )| ( 1.96 ) ( 2.00)
0 236 226




Composite Variable (675)

Of the eight items in this scd!e, the desire was to eliminate two.
None of them produced across-school d;fferences, so the decision had to
| . be based on something else. Several ?roduced only one‘significahé
within-school across-classroom result. Afgsgﬂggg:idering each of these,
Ewo-for reasons of dontént seemed very weak as paft of a scale meaburing
"chalienging" the teacher, 159 ;nd 462; In each of these cases’ it did
not seem that the st@dent was .setting up a particularly strong challeng;

to the teacher. So, these were eliminated.

Ar>
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INSTRUCTION

L

. . .
Composite ' Variable (675): Index of Freedom to Challenze the Teacher

-

3- Encouraged (the teacher really wants students to do it)

-

A

2--Permitted (the teacher allows this to happaﬁ, but doesn't eacourage

1- Dtocouraged (the teacher doesn't like this to happen, gets upset
it doe

0"~ Does’ not apply to this class

g

>

159A29 3 21 0 | 32-1. Students stating an opinion o course material
. ’ . ‘that differts from the teitbook
160429 - 33—2.& " Students raising questions abdut the way the
’ . teacher assigns grades
161A29 34-3, Students questioning the alJ the toaic is
’ being taught
‘162429, . 35-4. Students raising questions about che kinds of
homework assignments '
459829 '32-1. Students stating an opin4o1 of course material that
differs from the teacher
, - *
" 460R29 - 33-2. . students raising questions about the teacher's
rules for class behavior
461B29 . 34-3. — siydents raising-questioas about why they are
. ' : stully ‘1g & certain topic
462829 35-4. Students- raising questions about the anoun:}o:

homework assigned .
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* TABLE 675°

SIGNIFICANCE LEVELS ACROSS CLASSES' WITHIN SCHOOLS,
AND ACROSS SCHOOLS, BY ITEM AND SUBSCALE

WITH SUBSCALE MEANS

SIGNIFICANCE LEVEL ACROSS CLASSES WITHIN EACH SCHOOL

SIGNLPICANCE

F PROLABILITY LEVEL
] : ' F PROBABILITY
1 2 - 4 3 6 ACBOSS _SCHOO
159 009 721 | .48 | .279 .396 204 210 (2.18)
160 712 .999 246 .004 001 | .5641 470 (1.87)
161 .395 092 | .793 114 | .o10 .659 451 (1.86)
162 .281 234 .529 .201 .002 438 176 (1.98)
459 384 | '.943 .007 .000 134 .320° 517 (2.05)
460 .059 834 .673 .001 .306 .003 351 (1.76)
461 .097 113 .129 .012 .164 .608 465 . (2.07)
462 | .04 .302 .59 .030 .946 111 923 (1.88)
(675) TOTAL 117 3.5 | .6110 | 000 .000 .126 137
(MEANS) 1K 1,700 C 1.71)1C 1253 )] C 1.72 ) C 1.72 )| C1.73 ) |- C 1.69 )
) ) [N | A [ QD | I )
GRS I | S| [ 1 [ (- )l « ) | |
) ¢ ) )| ( ) ( ) ( ( ) ( )
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 Composite Variable (680) - ' : : )

- This variable is‘one of great importance, as with the shift in
Oregon to competency-based graduation requirements it should track any
shifts ic th; degree 6f student influence. ‘ In this test, ﬁowever, only
one of the items showed up with gignificant between-school differences,
and the others picked up one, or occasionally two, withlnrschool diff-

.

erences among classes.

After consideringﬂthe it;ms it was &ecided to rewrite them all so
that the term "influence'" was not used. In its plac;, the items will
read, "The students 'help decide what...," This.should make the items

more clear. /
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Composite

INSTRUCTION ' i

Variable (6380): 1Index of étudent Influence on Instruction

v
4 - Definitely true
.3~ Tends to be true . o - -
2~-Tends not to be true
1~Definitely not true
vovb
030A07 4 3 2 1 41-4. The students can influence what particular -
aspects of the subject they want to study
033407 44-7. The students can influence where (in what *
) kind of physical surroundings) they will dc
P ] the work for the course N
035A07 ' 77 46-=9. The students can influence by when they will
have learned something for the course
330807 41-4. The students can influence when they will
‘ . study for this class, and when they will
. do something else
333807 44-7, The students can influence how they will
go about learning the subject matter of -
the course
335807 46-9, The student can influence the kind of materials
— . used in this class
*
»
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TABLE

680

SIGNIFICANGE LEVELS ACBOSS CLASSES WITHIN SCHOOLS,
AND ACROSS SCHOOLS, BY ITEM AND SUBSCALE
' WITH SUBSCALE MEANS

SIGNIFICANCE LEVEL ACROSS CLASSES WITHIN EACH SCHOOL (| SIGNIFICANCE
F PROBABILITY Lmn. -
. F PROBABILITY
1 2 3 4 3 6 ACROSS  SCHOO
764 .295- | .792 .107 .028 .803 .097
.591 143 262 .138 .028 .043 .811 -
1167 0105 0378 ) 0511 0051 0102 0162 .
.842 249 791 .292 ,256 ©369 .012
.738 .274 .103 .612 .005 .719 . .120
429 044 .34, 349 .037 ™ ,275 .184
?
0600 0009 0264 0061 .000 0957 0009 =
( 2.39 )| (2.56 )|(2.68 )|(2.46 )} .48 (2.43 ) (2.50 ) ,
)¢ f( ) ¢ ) ¢ [ ) ( )
S (O | (O (SR ¢ ) ¢ )
4 )| ( M ( ) ( I ¢ ( ) ( )
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Composite Variable (685)
Subscales (686 - 687)

.\
, _ None of these items picked up between-schools differences, but

each of them (except one) did pick up significant between-classes
" differences within individual schools. Since they were classroom oriented

f, items, this was as it should be. For two of the schooia, and nearly for

a'third, the subscales were significant.

Thus, in spite of the non-significance between .;;}1., all of the }

items were retained.
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INSTRUCTION \
L ’ 3
| Composite Variable (685): Index of Affective Level of the Class
% Subscales > : .
*_ (686) Emphasis on Personal‘Values
4- Nearly all the time
3- 0ften, regularly
2-- Sometimes, occasionally i
1 - Never ‘ ~
469B31 4 3 2 1 42,2 Follow through on something you said you
) would do . !
170A31 ~ 43-3. Pursue things of importance to you, even if
others think them unimpcrtant
470B31 43-3, 1Identify the things in life that ure
important for you
471B31 44-4. FKnow clearly your own values and ethics
(687) Emphasis on Choice and the Valies of Others
468831 4 3 2 1° 41-1. Consider something from more than one point
of view.
168A31 41-1. Be tolerant of people who are different
169A31 . 42-2. Alter your opinions when new facts contradict
them . oo )
171A31 44-4. Choose the best alternative available ¢ven if
y none of them is ideal
A3
- : 24
4 234
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TABLE 685 - 687

. SIGNIFICANCE LEVELS ACROSS CLASSES WITHIN SCHOOLS,
AND ACROSS SCHOOLS, BY ITEM AND SUBSCALE
WITH SUBSCALE MEANS

SIGNIFICANCE LEVEL ACROSS CLASSES WITHIN EACH SCHOOL SIGNIFICANCE

F PROBABILITY LEVEL |
F PROBABILITY
Subscales i 2 3 & 5 6 |l acRosS SCHOO
469 .531 .689 ,051 .538 .50 | .003 .497
170 473 .085 .685 .061 .665 .039 043 T
4700 || .096 094 .935 .052 .073 .063 630 - -
47 459 .350 | .336 .125 .03 .081 .848
~.(686)  TOTAL 176 277 .959 .051 .188 017 0221 \
0 s | 2.2 )| (232 )| (219 )| @28 )| (2005 )| 2.29) || (2.20 )
468 134 .987 116 012 | .179 .002 . .434 \
. 168 .458 077 .681 |- .003 .156 .010 672 |
169 .168 410 .694 .036 465 -.002 688
1 714 211 .397 .010 .074 .258 = 617
) - \ z
(687)  TOTAL |} °.107 442 .932 .000 .062 .000 . ..231\" <

(MEANS) |K 2.32 )| (2.37 )[(2.35 )| (2.48 )| (2.20 )|C 2.30) (2.33 )

TOTAL ‘ ‘ .
a1k - ole Hlo oo oo o |« )

[ 4 ]

(MEARS) |K N( )|« )| ( )| DL ) ( ")

(685)  GRAND ,
TOTAL 046 690 984 .000 - .023 .000 .281
(MEANS) |K 2.25 )} (2,38 )f(2.28 )|(2.38 )1 C2.19 )| 2.27) ( 2,29 )
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TABLE 695 = 699

SIGNIFICANCE LEVELS ACROSS CLASSES WITHIN SCHOOLS,
" AND ACROSS SCHOOLS, BY ITEM AND SUBSCALE
WITH SUBSCALE MEANS

SIGNIFICANCE LEVEL ACROSS CLASSEQ WITHIN EACH SCHO0L SICNIFICANCE

F PROBABILITY LEVEL
F PROBABILITY
Subscales N\ 1 2 3 N 5 | [laceoss scuoovs
81 ; . N ¢
(695) TOTAL : . 003
(MEANS) |K 3.18 )] (3.48 ){(3.20 )} (3.00 ) (3.20 )J(-3.36) ( 3.23 )"
381 ' o
(696) TOTAL || .53 | .18& | .665 .108 | .061 .011 .018
(MEANS) | K 3.08 )| (3.48 )| (3.19 ) (3.31 )](3.29 ){C 3.48) €3.32 )
36 N
. -y— B .
(698) TOTAL .008 .223° | .490 .015 920 | .709 || - .026 ‘
- (MEANS) 1K 2.26 )|(2.52 )](2.03 )| (1.94 ) (2.02 ){( 2.05) ( 211 ) %
N 361 " \/"‘/r : e |
(699) -TOTAL || .107 | .437 | .026- | .403 | .428 5969 ||, , 470
(MEANS) {K 2.15 )| €2.29 )|(2.28 )] (2.04 )&.:11 ) 2.00) J| C2137) .
1 . ,
GRAND
TOTAL
oeans) [K T )« )| ( )M (¢ )| (¢ )i ( ) ( )
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Composite Variable (690)
Subscales {691 = 692).

ra -

]
’ L4

None of the ten items in these two subscales produﬁed alsignlficant

betweeﬁ-qchoqls difference, which is not too unexpected as they are

3

classroom items. Several p- ‘ed no differences across classrooms

’

within schooi~, and these were :andidates for deletdon. 463; 165, 167, And
\ . - .
467. After consideration of theip content, 165 and 467 were 3e1ete4, as it

appeared that trhese wérg done in virtually-all clagses. 463 and 167 were
relcted, and it seemed unwise to eXiminate both.- It was finally decided
that the wor&ing was nat specific en&ugﬁ,'and.the wordipg(of tﬁé {tems was

’

changed slightly. Otherwise, the scgléé riere left qlone..

- A ') -
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INSTRUCTION
Composite Variable (690): Index of Cognitive Level of the Class -
Subscales . v
(691) High Level Cognitive Content of the Class
.
4 - Nearly all the time i
3 - Often, regularly ‘ ’
2 - Sometimes cr o¢ asionally
1 --Never has happened
163A30 21 36-i_ Predict what would happen and explain why you
-~ ‘think it would happen if something specific occurf
(e.g., if the So-th had won the war; if a depres=
sion put thousands of people out of work today)
164A30 37-2, * Based on specifir standards or evi » tell
’ why you did or aid not Yike something (e.g.,
. a book you read)
463B30 *  36-1. Tell how an expert in the field would go about
R . solving a problem (e.g., how a TV repairman
identifies what's wrong with the T' cet)

46730 37-2. Appiy skills or ideas learned in.one situation to
anofher, different situation (e.g., applying somef
thing you leared in history to*current events;

. applying principles of electricity to hquse wirinj
4¢ 330 ' 38-3. Analyze the techniques people use ta get you'to
believe something (e.g., analyze a policital speeq
! or an advertisement for warious office machines)
(692) Low Level Cognitive Content of the Class

165A30 2 1 "8-3. Recall specific facts or ideas from memory |

1€6A30 39-4. Describe the historieal development of some aspec

' . "of the- subject (e.g., improvements in the interna

g combustion engine since World War II; changes in
) the concept of "Civil Rights" since 1955, etc.) -
167A30 ' 40-5. Lay out a plan for getting something done (e.g.,.
turn in an outline for a term project; lict the
—— steps to be followed in repairing a punctured tir
466830 39-4. State a problem in your own words
467830 40-5, Define rechnical terms (e.g., congruent, iambic

pentameter, ) dger, solenoid)
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TABLE 690 - 692

SIGNIFICANCE LEVELS ACROSS CLASSES WITHIN SCHOOLS,

AND ACROSS SCHOOLS, BY ITEM AND SUBSCALE

WITH SUBSCALE MEANS

¢

F 2ROBABILITY

SIGNIFICANCE LEVEL ACROSS CLASSES WTTHIN EACH SCHOOL

SIGNIFICANCE .
LEVEL
F PROBABILITY

. Subscales 1 2 3 4 > 6 |l ACROSS _SCHOOLS
© 163 .000 251 <943 .019 .820 <003 .216
164 .391 .002 <291 .034 .503 .047 646
463 .959 329 .167 .091 $422 $244 .231
464 ‘ 0291 . 346 0456 0028 . 0019 0058 0364
465 .109 741 124 .097 .003 012 . 406 -
(691)  TOTAL |} 001 .008 . 762 1,000 | .043 .000 . 043
(MEANS) |K1.96 )| {2.14 )]Q.99 (2.05 )| (1.96 ) 1.84) (1.97 )’
165 594 .151 .965 045 .163 <401 <642 B
166 .012 .031 .786 <341 .527 .001 514
167 76 | .256 .168 .058 .634 .686 .588
466 . .254 .826 | .207 046 J415 .005 468
467 357 .934 .201 405 .061 .086 W292 . .
(692) TOTAL || .252 | .066 | .720 .C36 | .668 177 973 7,
(MEANS) |K2.17 )] (2.20: )|42.20 (2.19 )} (2.15 )|( 2.,13) (2.7 )
TOTAL " ’ )
(MEANS) {K' I ¢ ) (¢ ( ) ( ) ( ) ( )
».F .
TOTAL
(MEANS) |K Ne M (C ( ) ( )| (¢ ) ( )
(690)  GRAND
TOTAL .013 .016 649 .001 496 .000 ,188
(MEANS) |K2.06 )| (2.17 )|Q@.09 (2.13 )} (2.03 )|(1.97) (2.06 )
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Composite Variables (695), (696), (698), (699)

These are individual item variables. The first three are &ef-
initély significant across schools, and deserve to be retained. In
addition, 69< 1is significant across at least two sets of c;asses. The
last ‘one is the weak one, and yet it see s likely to be sensitive to
competency-based instruction, asrcompetency-based work implies increased

importance on some sort of final test of competency. Therefore, all

were retained.

'
P

===
4
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Composite Variable (695): SCtudents Making School Rules

081414 2i. In this 22322;: how many of the rules do students ﬁg}g.gggg?
‘ 23-1. All |
| 2. Most i
3. Some }
4. None )

~

Composite Variable (696): Students Making Classroom Rules

L

381B14 ' 21; in this giggg, how many of ghg rules do students help make?
23-1. a1 .7 ‘ ]
’ 2. Most - . IR
3. some ;
4. -None ) )
Composite Variable (698): Student Opportunities to Improve Grade ’

‘4 Definitely true
3 Tends to be true
2 Tends not to be gfue

1 Definitely not true

v

036A07 4 3 2 1 47-10. If we do not do well in a course, there are oppor-
tunities to improve the grade later on, after the
course is over

Composite Variable (699): Determination of Fipal Grade

336807 4 3 2 1 47-10. Regardless of how many things we do, the final

’ - grade (or whéther or not we get credit) is usually "
determined by only one thing (such as, a test at i
the end of the term) |

3
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\,

\\\\\gzrggsite Variables (701 - 704) ‘ | :
. i+ (705 = 708), (709) ’

. \ '

!
|

(721 - 723), (724)
" (730 - 732)
N (733 - 735)
\ (736 - 738 739
o | (740 - 742)
(743 - ;452
These items are the Socialization items for the in;trumenﬁ.d They

o

need to be discussed gogeth&r, éé‘thé ﬁpproach to dealing with them was

! -

consistent across all. . _
fhe principa! problem was tha: in spite of the major revisions after
each trial of the instrument, the Socialization questions were still .oo
compleéx for many of the st#&eﬁts to answer. qu the final'ver;ion'of
the instfument the response options h;ve b?en revised once again, this
time based on many\éuggestiona made by teachers, students, and some spec-
iaii,ts at the University of Chicago. We believe that this time the
respon.e options will work.‘
There remaiﬂéé;;he problem of eliminating twenty-percent of the items
even though the fesponses were garbled. To approach this task, complete
, Erequency distributions by school were ;roduced, and these are the tables
of the following section. Then, these distributionl were examined to
see 1if there were items which produced distinctive response‘p:tterns.
There were many, and these tended to be the ones kept. Iteﬁ§5§hich did

not produce any significant fesponse to any one of the response options

were not kept‘unless there was some special reason.




Itens deleted were:

» v -

Variable 702 Item 192 ‘ -
Variable 704 It:E\on (combined by rewording with 201,
‘. the other item in the subscale)
Variable 707 - Item 472
Item 477
Variable 708 Item 177
Variable 723 Item 176
Item 481
Variable 730 ' Item 175 (reworded)
Varisble 732 " Ieem 174
Variable 733 Item 484
Variable 734 Iten 186
Variable 735 Item 189
Variable 738 " Item 489
Variable 739 Item 191
Variable 740 Item 493
Variable 741 Item 195
Variable 743 Item 198

Variable 744 Item 498

In looking at the frequency distributions, responses of greater than
'35% were a sign of a good item, or two adjacent items with a total of
60% of the responses. If this happened in several of the schools, this
was even better. For the most part no item meeting these criteria was
eliminated. If the item haa responges that ranged across the response

options, so that any school would have percentages in the twenties for
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each response possibilit-, that iter. was a candidate for-deletion,

Final choices dependgd on the content of the item, and the importance

of the subscale of which it was a part.
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SOCIALIZATION W.R.T. CUSTODY/CONTROL

Composite Variable (701): Socialization:  Teacher Discretion in Making Up
or enforcing Rules

1 —Students are not encouraged to believe this in ¥ school

I

2 —-Many of the gtaff encourage students to belleve th1s, but th vies
do pot expect others to believe it

3 -Many of the s;gﬂgg;g ncoyrage other studencs to believe this, but
~the staff does pot expect students to beliave it

4—-Many (but not all) of the gtaff and studen;s encourage other
students to believe this

5 —There 1s so much encouragement and prassure to believe this t
students never say they believe anything dif. erent

A A | R

184A33 1 2 3 4 5 57-13. ' The staff should have 32? right to make up
. whatever rules they want ’
©187a33 60-16. The staff should be able to discipline students
and -not have their decisions questioned by the
students
- — 3 —_— _——

Composite Variable (702): Socialization: Student Internalization of Rules .

190A33 1 2 3 4 5 63=19; There i: something wrong.with students who
. don't obey rules
192A33 65-21. .cudents should feel guilty when they break

a rule, even if they get away with it

503835 - ’ 76=11. Students should discourage other students from
. breaking rules

———ee e e Y e — —

Composite Variable (703): Socialization: Pervasiveness of Control

206435 1 2 3 4 5 _77-12. . Students ought to ask permission to do anything
in this school, even though they know it's 0.K.
and will be allowed -

/
504B35 77-12.  Students ought to obey the rules even though
) there 1s no one around to catch them if they
— don't
Wl

Composita Variable  (704): Socialization: Clarity of the Rules or Actions
Receiving Punishment

201A35 1 2 3 4 5 74-9. Students ought to know what the rules are in
) the school 3
500B35 73-8. Students ought to know what is not allowed in
their school &
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SOCIALIZATION W.R.T. CUSTODY/CONTROL

*

Composite Variable (705): Socialization: Ohedience to Rules

1 —Students are not‘encouraged to believe this in my school

!
2 -Many of the gtaff encourage students to believe this, but the students

do not expect others to believe it

.3 -Many of the students encourage other students to believe this, but
the staff does got expect students to believe it

4 —Many (but not all) of the staff and students encourage other
students to believe this :

X

5 —There is~so muck encouragement and pressure to believe this th:
' students never say they believe anything different

202A35 1 2 3 4 5 75-10. Students ought to obey any rule that the
. . school has

-

ComposiCeSVariable (706): Socialization: Student In_.uence on the Rules

203A35 1 2 3 4 5 76-11. Students ought to be involved in making up
\ the rules which affect them

501B35 74-9. Students ought to try to change school rules
that they don't think are fair or right

~

9 T

Composite Variable {707): Socialization: Extent of the Rules _ .
* 172A32 1 2 3 4 5 45-1. The school. should have rules that cover almost
~ all aspects of a studerit's behavior
* 472B32 45-1. The school rules should be limited to those

which are necessary to help students

* 477832 50-6. A student's personal appearance and dress
ought to be entirely his/her choice

Com; _te Variabl (708): Socialization: Equity of Enforcement

482B33 1 2 . 4 5 55-11. All students who break the same rule should
receiva the same punishmert
* 177A32 50-6. "Students who break the same rule should have

their punishments adjusted if their case has
special circumstances

* 486B33 59-15. Students who are a credit to the school should
receive a lighter punishment than usual if they
break a rule
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SOCIALIZATION W.R.T. CUSTODY/CONTROL

Composite Variable (709): Socialization: Due Process

-~

[
e

1 —Students are not encouraged to belt teve this in mv school
JI ~
2 -Many of the gurag LS to beliecve this but the L

do not expect others. to believe it
L ]

3 -Many of the students encourage ot tydents to believe this, bn.’{
the staff does not expect students to believe it i

4 —Many (but not all) of the gtaff and s:tudents encom’age other |

scudents to believe this i

[

5 =There is so much encouragement and pressure to believe t ls th
students never say thzy believe anything different

vUYY | S A

' /
181A32 1 2 3 4 5 54-10. Students who are accused of somet+ing/should’
- L be considered innocent and not puni ed -..mti{l. ’
proven guilty 7 ;
502835 75-10. Students should appeal any punis;xfnent if they
) cthink they are innocent /
/ ’
./ .
- / } |
// f
// ‘-’
/ i
/ ;
. j
I
-»
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/ SOCIALIZATION W.R.T. SELECTION
3

Composite Variable (721): Socialization: Student Control Over Selection

'3

1- This is not expected or rewarded in my scheol

2 ~This is expected or rewarded by many of the staff in my school,
but not by the students .

3~ This 1s expected or rewarded by many of the students in m=y
school, but not by the staff .

4 -This 1s expected or rewarded by many of the staff and
students in my school ,

This is expected or rewarded by everyone in this school
(no one ever questions it)

5=
#vvl u
2 3 4 5

>

205A35 1/ 78-13. Students should decide what courses they want

to take and when to take them

* 505B35 78-13. Students always ought to take the courses the
school staff tells them to take .

Composite Variable (722): Socialization: Student Influence Over Qfferings

206035 1 2 3 4 5 79-14. Students sbruld try to get the school to
offer the *-urses they want to talie

1 Composit%’Variable (723):- Sqcialization: Factors That Affect Selection

* 176432 1 2 3 4 5 49-5. If more students:than can be handled sign up
for a course, the selection of students for
the course should be done at random -

180432 53-9. If more students than can be i.~ndled sign up
for a course, the teacher ought to be able to .
pick the students he/she wants

476B32 49-5. If more students than can be handled sign up "
? for a course, those with better grades should
get preference —

431832 ) 54-10. If more students than can be handled sign up
for a course, new sections of the course
should be created to handle the dewand

* 485833 58-14, All students should have the same chance to take
the courses they want, regardless of who they
are or what kind of record they have in school
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OCIALIZATION W.R.T. SELECTIBN

Composite V- -iable (724): Socialization: Switching Courses

N

.

1—- This is not expectéd or ‘rewarded in my. school

2 ~This is expected or rewarded by many of the staff in my school,
but not by the students

e
3-This is expected or rewarded by many of the students in my
school, but not by the staff *

4 -This is expected or rewarded by many of the staff and
- students in my school

5—~1This 1is expected or rewarded by evervone in this school
(no one ever questions it)

* 207A35 1 80-15. Once a student begins a class, he/she should
- stick to it and not try to switch to another,
even if he/she is not satisfied
1
506335 79-14. Students ought to try to switch out of a class

before it is over if they think they have a
good reason .




~
an

Composite Variable (730):

" 1 —Students are not encouraged to believe this in my school

LA AA A

SOCIALIZATION W.R.T, EVALUATION/CERTIFICATION

Socialization: Performance-Basedness of Evaluation

r

2 -Many of the staff encouraje students to believe this, but the students
do not expect others to believe it .

'3 -Many of the students encourage other students to ' ~lieve this, but
the staff does not expect students to believe it ' 1

4 -Many (but not all) of the staff and students encourage other
students to believe this

5 —There is so much encouragement and pressure to believe t™is tlat
students never say they believe anything different

Y -

*¥175A32 1 2 3 4 5

480832 T2

~ 7 P
48-4, A student's grade should depend on how well the

studen. behaves in class

53-9. The only thing that should détermine a student's -
grade in a course is how much he/she can show
' he/she can do B

3

Compusite Variable (731):

*173A32 1 2 3 4 5

479832

179A32

Socialization: Importénce of Performance Oytcomes

. 52-8. A studeﬁt's grade should depend on how much

46-2. A student should receive course grades on
his/her overall qualities as a persoa, not just
on how well he/she dc»s school wprk

57-8. A student's grade should depend on how well
he/she does the homework ’

he/she participates Jn classroom discussion

F———— ——————— ———

Composite Variable (732):

174A32 1 2 3 4 5

—— ————————e

v

Socialization: Importance 6f Attitude in

Evaluaticn/Certification .

-~~~ 473, A student's grade should deperd on how well

47-3. A student's grade should depend on how well ~
the student behaves in class

he/she gets along with the teacher

IS




Composite Variable (723):

9988

SOCIALIZA%ION W.R.T. EVALUATTON/CERTIFICATION

Socialization: Quantity of Information in Evaluation

1-—Studen:s are not encouraged to believe this in my school '

2 —~Many of the staff encourage students to believe this, but the studeats

v
.

.

- -1

do pot expect others to belleve it

3 —-Many of the student. encourage other students to believe this, but

’

¥

the staff does not expect students to believe it

4 -Many (but not all) of the staff and students encouragc other
students to believe this

5 —There is so much encouragement and pressure to believe this that
students never say they believe anything different

183a33 1 2 3 4 5 56=-12, The evaluation of « student's work by «he
- teacher shenld always show the student what
the strengths and uveaknasses of it are
* 484B33 57-13. Evaluatirns ought to merely indicate whether

’
!

the student did well or not

Composite Va:iable (734):

186A33

* 488833

Socialization: -Time-Boundedness of Evaluation

1 2 3 45 59-15.

61-17.

-

All students should complete an assicument
or piece of work by the same time

A student should be able to take as much time
as he/she needs to learn material or complete
a projec. :

Composite Variable (735):

490B33

* 189433

492833

178432
* 487B33

473B32

Socialization: Teacher Control of Evaluacion

——m
——

1 2 3 45 63-19.

62_180
65+-21.

51_70
60-16.

46-2.

Only the teacher should decide how much a
student needs to learn

Students should have a say in deciding what and
how much they need to learn in order to get a
particular grade or course credit

Only the teacher should decide whét a student's .
final grade is; the stude.t shouldn't have
anything to say about it

Only the teacher should evaluate a student's work

A student should be able to decide what kind of
evaluation he/she will receive at the end of a
course or unit of study

Teachet?s ought to grade students oh whatever
basis they wish
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SGCIALIZATION W.R.T. EVALUATTON/CERTIFICATION

[y

Composite Variable (736):

1 —Students are not encouraged to ‘believe this in my scaool

s

i

¢ .ialization: Type of Grading Standard Used

-~

4 -Many (but not all) of the staff and students enccurage other
L, students te, believe this

5 ~There is so much encourugement and pressure to believe this that
stuvdents never-say they telieve inything different

2 -Many of the staff encourage,students to believe this, but the students
: dc pot expect others to believe it

3 ~Many of the studencs.encoufagg other students to believe this, but
- the 3taff does pot expect students to believg it

Y ¥
478B32 1 2 3 4 5
483B33 -

182A33

51-7. Students who try very hard to learn the material
should get a high grade, even if theit work
isn't all that gr=at

56-12. If ever one does poorly in a class, the grades
* should be adjusted so that those who did best
get "A'S" . . .

55-11. Students should get high grades if they learn
the course mat:rial, regardless of how evaryone
else does :

“

1

Composite Varie“le (737):

185A33 1 2 3 4 5

475B32

J

Socialization: Permanence of EvalUation

58-14. If a student does poorly in a d\urse, he/she
should have another. chance to irprove his/her
grade

48-4, If a sctudent doeg peorly on 2 test or assign-
.ment, he/she should have another chance to
learn the material before he/she goes on to
the next unit )

~

Composite Variable (738):

188433 1 2 3 &4 5

489B33

Socialization: Explicitnesf of Evaluation Criteria.

61-17. Students should be informed at-the beginning’
of the course exactly what they have to do in™
order to get a certain grade

62-18. Teachers should explain how they determine the
grades for the students in a course

3

7 —
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Composite VariaLle (739): Socialization:: Formativeness of Evaluation

1 —Students 2re not encouraged to believe this in myv school

AL

2-Many of the etaff encourage students to beliecve this, but the scudents
do not expect others to believe it

3 —-Many of the students encourage other students to believe this, but

SOCIALIZATLON W.R.T. EVALUATION/CERTIFICATION

the g-aff does pof expect students to believe it

4 - Many (but not all) of the staff and students encourage other
students to believe this

5 —There is so much encouragement and pressure to believe this that
students never say they believe anything different

\

191A33 1 2 3

4 5 64-20. Evaluations of students' performance should be
used to help them find out what they haven't
learned

491B33 64-20. Teachers should use the eveluations of their
students' work in planning how to correct any
problems students had
/7
»
~ ' -
T3
¥
x
- TN .
-
|
|
\
Q )“‘r\
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SOCIALIZATION W.R.T. INSTRUCTION

Composite Variable (740): Socialization: Cognitive Level of Class

1- This is not expected or ‘rewarded in my school

1 2 - This is expccted or rewarded by many of the stalf in my schbolf
-"but not by the students

3- This is expected or rewarded by many of the students in my
school, but not by the staff

-
__4-This is expected or rewarded by wmaay of the staff and
studeats in my school

5-This is expected or rewarded by evervome in this school

495B34

196434

+

l (no one ever questions it) .
v 49
3 4 5

¢

/
195A34

193A34 1 66-1. Students ought to do a lot of memorizing

493R34 66-1. Students ought to learn to restate things
they've learned into their own words

194A34 67 2. Students ought to form an intelligent, well-
justified opinion about something studied

494B34 / 67-2. Students shoul? develop-the ability to apply

A something learned in one situation to a new
and different situation, )
==/:_ —

Composite/Variabie (741): Socialization: Challenging the Teather

1 2 3 4 5 68-3. Students ought co accept the teacher's opinion
as better than their own -

68-3. Students should not question the teacher s
authority .

69-4. © Students shonld be willing to study whatever
topic the teacher wants them to study

e

a

"

496B34

197A34*

Composite Variable (742): Socialization: Affective Level of Class

1 2 3 4 5 70-5. éiudents shoul learn to consider things from -

many points of view

69-4, Students ought to pursue what is important to

them, even if others think those things unimportan

C » 254
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SOCIALIZATION W.R.T. INSTRUCTION

.

Compositcfyariable (743): Socialization: Student Influence on Instruction

1—- This is not expected or ‘rewarded in my school

2 -This is expected or rewarded by many of the staff in ‘my school
but not by the *students

3-Tuls is expected or rewarded by many of the atudent in my
school, but not by the staff

4 -~ This is expected or rewarded by many of the staff and
studencs in my school

5~ This 15 expected or rewarded by everyone in this school
(no one ever questions it)

-

\ -vvvsl
198A34 1 2 3 4 5 71-6. Students should try to influence how they will

study things in a particular course

497334 70-5. Students should try to influence what they
study in a particular course

—
—— —

Composite Variable (744): Socialization: Variety of Instructional Approaches

49834 1 2 3 4 5 71-6.  All students ought to be doing the same /
. activity during class tice /

199A34 72-7. Students should learn by doing the same kind
. ’//ﬁpf class activities day aft:r day

Composite Variable (745): Socialization: Non-Tiraditionalism in Instrucétion

200A34 1 2 3 4 5 73-8. Students ought to lear: through exferiencing,
nct just tanrough reading or being told

499B34 72-7. StpEents ought to direct their own learning,
nat just do what the teacher wants
N
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FREQUENCY AND PERCENTAGE OF RESPOISE

»

VARIABLE 701

BY TTEM AND SCHOOL

@
Schools 4 5 6 ,
Itens # A 5 % # % . % A A S
®
VAR 184 _
1 (10 2.4 { 7 25.0 |22 36.1 |15 28.8 {19 35.8 7 11.9
\ 2 |11 26.8 1 5 17.9 |18 29.5 '16 . 30.8 |11 20.8 |15 25.4
e 3 7 17.1 1 7. 25.0 |11 18.0 | 8 15.4 |12 ° 22.6 |16 27.1
4 7 17.1} 8 28.6 1.5 | 9 17.3 7 13.2 |14 23.7
5 6 14,6 | 1 3.6 |3 4.9 1 4 7.7 4 7.5 7 11.9
@R 187 v}
1 110 2.4 | & 22.2 110 16.7 | 9 18.4 |12 23.1 6 10.0
2 |12 29.3 | 8 29.6 |22 36.7 |10 20.4 |20 38,5 (18 30.0
3 7 25.9 19 15.0 |14 28.6 17.3 |12 20,0
4 3 11.1 (13 21.7 |12 2L.5 9.6 |13 21.7
5 3 11.1 | 9 10.0 | &4 8.2 1.5 111 18.3
|
13 23.6 |32 26.4 |24 -23.8 |31 29.5 {13 10.9
13 23.6 WO 33.1 |26 25.7 {31 29.5 |33 27.7
14 25.5 R0 16.5 |22 21.8 |21 20.0 |28 23.5
11 20.0 20 16.5 |21 20.8 |12 11.4 |27 22.7
4 7.3 1|9 7.4 | 8 7.9 ]10 10.5 {18 15.1
.
L3
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VARIABLE

702

FREQUENCY AND PERCENTAGE OF RESPOXNSE

BY ITFM AND SCHOOL

@
Schools 1 2 3 5 6
,"m # A I - # % % .| # %
e
VAR 190
| 8 20.0] 3 10.7 {18 30.5{ S 9.8 |10 19.2 |11 18.6
, 11 27.5| 5 17.9 [18 . 30.5 |13  25.5 |14 26.9 |15 25.4
® o3[ 7 1757 2506 10212 23.5] 5 9.6 |13 22.0
| i1 32.5] 9 32.1 [10 16.9 {12 23.5 |13 25.0 |14 23.7
| 500t 2514 146.3[7 1.919 17.6 |10 19.2 | 6 10.2
' ) o )
&z 192 T | 6 15.0] 3 11.1 |13 22.4 | 6- 11.8 | 7 13.0 | 7 11.5
| 2 {14 35.0 |23 11.1 16 24.1 |10 19.6 |13 241 ‘12 197
3 6 " 15.0 8  79.6 |11 19.0 |13 25.5 | 8 14.8 |20  32.8
| 4 [10  2s5.0 |11 40.7 W3 22.4 |11 21.6 |12 22.2 |11 18.0
e s {4 10.0 |2 7.4 Tl‘ 12.1 {11 21.6 |14 25.9 |11 18.0
'vﬁ;soa 1 |7 15.6 |5 18.5 j11  20.8 |5 9.4 | 4 7.0 |9  13.6
| 2 (10  22.2 |3 11.1 W6 30.2 16 30.2 |21 36.8 |18  27.3
.1 3 {14 3:.1 19 33.3 |6 11.3 11  20.8 |10 175 {12 18.2
‘ 4 110 22.2 |6 22.2 p3  24.5 13 24.5 11 19.3 |17 25.8
5 4 10 15.2
27 14.5
45 2%.2
45 2% .9
42 22.6
77 14.5
257




VARTABLE _ 703
[
1 2 3 A 5
' | # 4 R 3 # 3 # 1
: :
VAR 204 1 i1 26.2 | 1 3@ | 15 24.6 |12 22.6 {21 33.9 |12 20.3
! 2 115 35.7 113 44,8 |12 19.7 {13 24.5 |10 16.1 |16 27.1
,* 3 9.5 20.7 14 23.0 |7 13.2 |13 21.0 | 9  15.3
4 21.4 172 |14 23.0 13 2.5 1.5 |15 25.4
5 7.1 13.8 6 9.8 | 8 15.1 14.5 7 11.9
!
504 . )
1 5 1.1 |5,718.5 | 4 s 17 13.2 |4 11 |6 9.2
2 |11 2.4 Y 25.9 t13 24.5 16 30.2 |20 5.7 |23 35.4
‘ 3 11 2.6 |9 33.3 |11  20.8 15.1 | 7 12.5 |10 15.4,
® ' 4 (13 28.9 | 3 11.1 |12 \22.6 15.1. |14 25.0 |20 30.8
’ 5 s  11.1 |3 11.1 {13 24.0504 26.4 {11 19.6 | 6 9,2
TOTAL !
@AR 703 ‘ \
16 18.4 |6  10.7 |19 16.\7 19 17.9 .|g5 21.2 |18 146.5 -
26  29.9 |20 35.7 |25 21.9 P9 27.4 |30 25.4 |39 31.5
3 |1s 17.2 15- 26.8 {25 21.9 BS  14.2 |20 1k.9 |19 15.3
e 4 |22 25.3 |8 14.3 26 22.8 P1  19.8 |23 19.5 35 28.2
8 9.2 |7 12.5 {19 16.7 R2 20,8 |20 1R.0 |13 1n.5
. -
9
e_ O
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VARIABLE

704

FREQUENCY AND PERCENTAGE OF RESPONSE

BY ITEY AND SCHOOL

5

Az % # Z # 7 £ yA 4 7 # A
7 16.7 | -4 13.3 76 9.5 8 14.5 8 12.9 9 15.3
10 23.8 1 4 13.3] 14 22.2 |10 18.2 | 11 17.7 7 11.9
6 14.3| 6 20.0 8 12.71] 5 9.1 5 8.1 7 11.9
6 14.31 4 13.3| 13 20.6 |11 20.0 | 17 2/.4 } 13 22.0

- [ w—— :
13 31.0 112 40.0 } 22 34.9 |21 38.2 121 339 |23 39.0
15.6 | 3 11.1 7 13.5 ] 4 7.7 7 11.9 4 5.9
6 13.3 | 3 11.1 17.3 |10 19.2 5 8,5 |12 17.6
5 11.1 1} 5 18.5 7.7 1 6 11.5 {13 22,0 |12 17.6
15 33.3 | 8 29.6 | 12 23.1 |12 23.1 16 27.1 |26 38.2
12 26.7 | 8 29.6 | 20 38.5 |20 38.5 {18 30.5 |14 20.6
’
14 16.1 | 7 12.3 | 13 11.3 |12 11.2 | 15 12. |13 10.2
-116 18.4 | 7 12.3 } 23 20.0 |2n 1R,7 116 13.2 |10 15.n
11 12.6 |11 19.3 | 12 10.4 |11 10.3 |18 14.9 }19 15.n
21 24.1 12 21.1 | 25 21.7 |23 21.5 | 33 27.3.i39 30.7
25 28.7 |20 35.1 | 42 36.5 |41 38.3 |39 32.2 |37 79,1
259 -
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VARIABLE 705

FREQUENCY AND PERCENTAGE OF RESPONSE

° BY ITEM AND SCHOOL
! * i
| W 1 2 3 4 5
gz |+ 2|t oz r x| F x| F oz
=
VAR 202 \ :
1 |4 9.5 | 1 3.6 | 5 8.1 |4 7715 8.1 |5 8.6
2 J13 3.0 |5 17.9 |23 37.1 [16  30.8 |16 25.8 [20  34.5
o 3 |8 19.0[8 286 (13 22.06 11.5]6 9.7 |13 22.4
4 |8 19.0f6 2.4 | 9 1456 '30.8|20 32.3 [9 155
s |9 214 |8, 28.6 |12 194 |10  19.2{15 24.2 |11  19.0
PTAL | \ :
VAR 705 N
| 1 {4 95f1- 36|55 81|46 \7.7]5 81 |5 &.6
° 2 |13 3.0 {5 17.9 |23 37.1 |16 30,816 25.8 [20  34.5
3 /8 19.0(8 286 |13 220| 6 11.5]6 9.7 J13 224
4 |8 19.0]6 214 | 9 14.5]16 30.8[20 32.3 |9 15.5
5 |9 214 (8 28.6 |12 19.4 |16  19.2 15 24.2 |11 19.0
| == — 2
=1
@
®
® .
(9 '
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FREQUENCY AND PERCENTAGE OF RESPONSE .

VARIABLE

706

BY ITEM AND SCHOOL

o
2 3 5 6
YRR AEEER x| ¢ x| ¢ 2
.===== — — -
VAR 203 ] _
1 6 15.0 {2 6.9 |11 18.0 10 18.9 1 8 13.1 |10 18.2
. 2 {6 15s.0]s 17.2| 4 6.6 |9 17.0[11 18.0 |12 21.8
o 3 |14 35.0 10 34.5 |25 41.0 D6 - 30.2 |19 311 [19  34.5
4 10 2507 241 {15 266 1 c20.8| 8 3.1 [13  23.6
’ 5 |4 10.0f5 17.2 |6 -9.8 |7 13.2|15 246 |1 1.8
L
®ax s01 I ,-
| 1 11.1 7.4 13.2 17.3| 8 [13.8 |16 23.5
-, 2 1.1 4.8 | 1 1.9 17.3| 6 10.3 | 3 4.5
: 3 [ . 31 iz 444 |17 321 e 30.8 [15 ; 25.9 |33  48.5
®| s [ 31a 14.8 21 39.6 1o 19.2 (19, 32.8 |0 14.7
I s |7 15.6 18.5 | 7 13.2 |8  15.4 |10] 17.2 | 6 8.8
' L .
TOQTAL I
sz 706 !
1 |un  12.9 7.1 |18 15.8 fpo  18.1 [16 13.4 26 211
2 un 129 |9 161 |5 4.4 f8 17117 1.3 |15 12,2
° 3 j22 329 2 39.3 (42 6.8 P 305 |3 28.6 [52 - 42:3
4 |2 28.2 1 19.6 |36 - 31.6 pL 20.0 |77 22,7 [23  18.7
5 Ju 12,9 in 179 |13 1.4 p5 13|25 220 |7 5.7
e
L (
®
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VARIABLE 707
FREQUENCY AND PERCENTAGE OF RESPONSE

° y ) BY ITEM AND SCHOOL +
Schools 1 2 3 4 5 6
Itens # 4 $. 2 # 2 # T | # 4 ¢ 4
" Y ——
VAR 172 ; .
1 9 21.4 | 8 22.9 |19 0.2 | 6 10.2 |14 23.3 |17  24.6
2 [12= 28.6 | 7 20.0 |15 23.8 | 20 33.9 114 23.3 |16  23.2
® 3 9 21.4]5 1.3 [12 19.0 |15 25.4 |11 18.3 |15  21.7
4 9.5 | 6 17.1 |14 22.2 | 9 15.3[13 21.7 |10  14.5
5 8 .19.0[9 2573 48] 9 15.3| 8 13.3 |11 15.9
472 "
1 |s 114 |5 156 |5 9.6 4 - 6.8 6 105 | 4 5.7
2 9, 20.5 |9 28.1 |12 23.1 |11  18.6 |12 21.1 |15 21.4
3 s 11.4 | 6 18.8 |13 25.0 |13 22.0 (17 29.8 [21  30.0
® 4 |10 22.7[s 15.6 |13 25.0 | 15 25.4 |14 24.6 |17  24.3
s f1s 3.al7 219 ] 9 17.3 16 27| 8 14.0 [13 18.6
‘.Vﬂn.tm | 1
?. - 1 |8 19.0 ]2 6.9 |12 23.5 ] 2 3.9 [12 22.2 |10 14.5
s 2 21.4 |8 27.6 {12 23.5 ]| 5 9.8 |12 22.2 |16 23.2
f 3 |10 23.8|9 31.0 |15 29.4 |12  23.5 1T 20.4 |25  36.2
.; 4 [8 1902 6.9 | 6 11.8 |11 21.6 12 22.2 |10  14.5
; 5 16.7 | 8 27.6 | 6 . 11.8 | 21 41.2| 7 13.0 | 8  11.6
e e ——
TOTAL
&R 707 -
1 |22 17.2[15 15.6 |36 22.0 [12 7.1(32 18.7 |31  14.9
2 |30 23.4 |24 25.0 [39 23.8 [36 21.3 |38 22.2 |47 22.6
3 24 18.6 |20 20.8 | 38 23,2 |4n 23,739 22,8 |61 20,3
® 4 122 17.2 |13 13.5 |33 20.1 |35 20,730 22.8 [37  17.8
5 |30 23.4 (26 25.0 | 18 11.n |46 27.2 23 13.5 |32 15 &

- 262 .




VARIABLE

708

FREQUENCY AND PERCENTAGE OF RESPONSE

é'. . BY ITEM AND SCHOOL
T Schools k] S
tems ¢ b4 # 4 ' ) 4 # ) 4 # 4 ] ) 4
VAR 482 . )
Tl 1 3 7.0 13.3 {11 22.0; 8 14.5| 5 8.6.| 9 12.9
2 {12 27.9 20.0 | 11 22.0 {13 23.6|11 19.0 {21  30.0
3 |10 23.3 100 5 100 5 9.1]10 17.2 |13 18.6
4 {10 -23.3(12 40.0 [15 30.0| 13 '23.6)15 259 |19 27.1
5 8 18.6|5 16.7| 8 16.0| 16 29.1{17 2v.3 | 8 11.4
AR 177 !E%i _
1 7 1712 69| 2 33|10 17.5/10 18.2 | 7 - 10.8
2 |10 2.4 7 241 (18 29.5( 12 21.1f11 20.0 |21  32.3
3 6 1469 31.0 |13 21.3|15 26.3|11 20.0 {18 27.7 }
4 (12 29.3[4 13.8 |11 18.0) 11 19.3|11 20.0 | 8 12.3
5 6 146.6 (7 2.1 |17 279 9 15.8f12 21.8 |11  16.9
321 486 1 6 14.0] 2 7.6 | 5 10.0 11.8] &4 7.0 |5 7.6
| 2 |10 23.3|4- 148 3 6.0 17.6] 12 21.1 |13 19.8
3 18.6 | 7 259 | 8 16.0| 10 . 19.6 |12 21.1 |16  24.2
4 18.6 [ 6 22.2 | 7 1w.0] 7 13.7(12 21.1 |12 18.2
s [11  25.6| 8 29.6 {27 54.0 19 3~ 3|17 29.8 |20  30.3
)TAL
R 708 -
1 (16 12.6| 8
2 |32. 25.2(17
3 24 18.9 {19
4 130 23.6 |22
5 25 19.7 20




VARIABLE 709

FREQUENCY AND PERCENTAGE GF RESPONSE
BY ITEM AND SCHOOL

®
Schools 2 3 5 . 6
. Items y 4 # 4 ¢ 4 4 $¢. x| # 4
'E_ — ———— -
VR 181 1 6 i4.614 13.8] 9 15.8 | 8 14.3114  25.9 13.8
2 |10 24.4 | 4 13.8 {14 24.6 |15 26.81 7 13.0 i3.8
o 3 5 12.2 {5 17.2 |11 19.3 |14 25.0 |11 20.4 |20 30.8
g 4 13 31.7 | 8 27.6 |16 28.1 |12 21.4 |15~ 27.8 |17  26.2
L 5 7 17.1 | 8 27.6 7 12.31}7 "12.5] 7 13.0 |10 15.4,
VAR 502 1 11.6 |3 1L.5 | 7. 3.2 |9 17.3| 6 10.5 12.3
® 2 6.5 [5 9.2 [ 5 9.4 (6 11.5[ 9 I5.8 6.2
3 (19 4.2 |8 30.8 |14 26.4 [19 36.5 |16 28.1- |29  44.6
K 16.3 | 5 19.2 j16 30.2 (11 21.2 |15 26.3 |16 24.5
5 3 7.0 |5 19.2 |11 20.8 |7 13.5 |11 19.3 | 8 12.3
} f
1 11 13.1 |7 12.7 |16 14.5 7 17.3 (20 18.0 |17 119
2 19. 22.6 |9 16.4 |19 17.3 |21 21.4 |16 14.4 |13 9.1
3 |2 28.6 (13 . 23.6 |25 22.7 |33 23.5 |27  24.3 |49 34.3
. b 20 23.8 13 23.6 |32 29.1 |23 23.5 |30- 27.0 |46 32.2
5 J10 119 p3  23.6 (18 16.4 [14 14.3 |18 16.2 |1’ 12.6
o
' H
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VARIABLE _ 721

FRECUENCY AUD PERCENTAGE OF RESFQISE
BY ITEM AND SCHOOL




VARIABLE 722

FREQUENCY AND PFRCENTAGE OF RESPONSE

BY ITEM AND SCHOOL

o
| Schoois 3 4 ;
Items ro # 7 o7 | o % # 7 £y
={:* — .

e 2| 3 7.1 5 17.2] 8 13.3| 7  13.0 & 9.8 | 10 16.9
(ToTAL- 3|1 33.30 s 17.2016 233016 29.6 14 23.0 | 19 32.2
VAR 722) 4113 s1.0] 7 261020 33.3]20 s7.0026  39.3 | 12 20.3
|

o 51 6 16.3] 5 17.2] 7 11.7] 8 1.8 9 14.8| 8 13.6

/ -
N
266
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VARIABLE 723

FREQUENCY AND PERCENTAGE OF RTUSPONSE

BY ITEM AND SCHCOL

¢ /
3 5
E}ﬁs S A 3 T T I N A TR
VAR 176 1| 4 103| 6 18.8[5  8.6|10 17.9 [ 8 14,5 |12 . 18.8
.! 2 {12 30.8|11  34.4 {14 24,1011 19,6 {16 . 29.1 |21 "32.8
| 3 [10  25.6 15.6 (13 22.4712 716 |11 2000 | 8 12.5
| 4| 9 23108 25012 207012 21.4 {13 23,6 {12  18.8
o L s | 4 10.3 6.3 114 20101 19.6 17 127111 7.2
VAR 180 1 {15 36.6 | 7 25.0 {25  43.1]23  43.4 {24 44.4 |26 - 36.4
2] 6 14.6| 3 107]9 15.5 17.0 {11 20.4 |11 * 16.7
o 307 1.1 6 214 “13' 22.4 |10 18.9 | 8™ 14.8 _11’ 16.7
) 408 19.5|5 17.9 |8 13.8|5 9.4 15 - 93|13 ' 19.7.
s | s 12.2{7 25.0|3 s.2{6 11.3]|6 11.1 ! 7  10.6
.'\_r 476 1 {18 " ar9f @ 276128 se.9025 49.0 19 35.8 |23 329
2|9 2096 26.7|5 9.8,95 17.6 |8 151 [10  14.3
3|6 1.0/ 6 -207|9 1706]11 2°.6 17.0 | 11 15.7
4| 9 209|.5 17.2|3 59| 4 7.8 13.2 |15 21.4
® s |1 23|44 13.8[6 11.8] 2 3.9 |10 18,9 |11  15.7
VAR 481 "1 |u 2s.ef s 17212 231016 26.9 [12 21.8 {13 18.8
2 |11 2s.6)! 5 17.219 17.3}12 23.1 |18, 32.7 1 9  13.0
® 3 12, 27.9] &% 27.6 |13 - 25.0011 212 [8 14.5 [26  37.7
- o 7 16.3] 6€ 207 127 21.2| 8  15.4 |11 20,0 |13 18.8
, f s/{2 41ls 1.2|7 135[7 13.5|6- 109 8 1.6
L
® .
o v
. \/
l " 267
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® s
VARIABLE 723 5
FREQUENCY AND PERCENTAGE OF RESPQNSE
BY ITEM AND SCHOOL
o ! -« '
J — -
Schools 2
Itenms # A # 4 # % # % # 7 # A
o™ 485 - 19 20.9] 4 _14.8114 29.2| 7 13.5 |10 17.9 | 3 4.5
A “Cz @ 20.9} 9 33.3]18 37.5014  26.9 {14 25.0 | 22 32.8
30112 27.9] 8 29.6] 5 10.4! 8 15.4 |15 28.6 | 21 31.3
-
41 9 209{.5 18.5| 7 14.6|15 28.8 |12  21.4 | 14 20.9
) 4 9.3] 1 3.7 4 . 8.31 8,  15.4 | 4 7.1 ) 7 10.4
) 3 ) ,9_ .‘
~, 7~ » )
— —— ——
TOTAL 1 {57 27.3{3  20.7 (8  31.5|79 29.9 | 73 . 26.7 | 75 22.3
VAR 723 2 [ 47 . 22,503 23.4} 55 2.6|55 20.8 | 67 24.5 1|73 21.7
° 3 |47 22.5]33 22,81 53 19,9|52 19.7 |52 19.0 | 77 22.9
& 142 2010129 20,0 41 15.6 |46 16.7 | 48 17.6 | 67 10.9
5 |16 7.7019 13.1 ] 34 12.7{3¢ 12.9 | 33 12.1 | 44 13.1
L »
o | ' , ]
L
° L -
0//»
J ’ 'j 7 2
. i
: I
. ‘ N
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FREQUENCYy ANL PERCENTAGE OF RESPOXNSE
BY ITEM AND SCHOQ

VAKRIABLE

724

!
sad

L

[ N
‘( Schools 1 i 2 4" 5
IN AR NN N I I
@R 207 - 1l s u.l1 34043 206 5 9.4 19 14.}3 7 11.9
" 2 112 28,60 7 “24,3016 25,4014 . 26.4 | 9  14.8 | 14 23.7
7‘ 304 95|66 20.7110 15919 17,0014 230} 9  15.3
| 4 |16 33.3| 4 13.8 1. 25.8 |14 _ 26.4 1"1 34,4 | 15 25.4
® s L7 16.7|11 . 37.9 14,3011  20.8 18 . 13.1 | 14 23.7
VAR 506 L {13 28.9| 8  29.6 [14  26.9 |14 26.6 J12  20.7 |14  21.5
| 2 s 1) 4 14.8] 3 5.8] 9 17.0 {12 20.7 | 5 7.7
.{ 3 {16  35.6] 9 33.3 |14 26.9)15 28.3 [16 27.6.] 18 27.7
‘ 4| 6 13.3] 3 11.1 |12 23.1|10 18.9 15.5 | 15 23.1
5 (s 1.1)3 11.1]9 17.3] 5 9.4 15.5 | 13 20.0
.T—_:TAL 1 (18 20,7 | § 16.1 |27 _ 23.F 118 17.9 |21 17.6 |21 16.0
VAR 724 2 |17 19.5 {11 19.6 [19- 1" {23 317 |21 17.6 |10 15.3
. 3 |20 23,015 26.8 |26 20.9 {20 22.6 |30 25.2 |27 21.8
4 120 23,0 |7 12,5 |27 23.5 |26 22.6 |30 25.2 | 24,2
® 5 {12 13.8 |14  25.n |18 15.7 |16  15.1 |17 14.3 |27 21.8




VARIABLE 730

FREQUENCY AND PE%CENTAGE OF RLOSPOXSE
BY ITEM AND SCHCOL

’ *‘Q\
Schools | 1 4 4 5
Z;:\\:\“‘-\\\‘ P B I A A 2 B T B S A B :
§>47 po
L 173 1 4
1 6 1.0 3 o943 s5.1|8 133] 9 1551 5 7.7
> 10 23.3 |11 34.4 |21 35.6 |16  23.3 |12 20.7 |11 16.9
3 9 2093 9.4 |11 18.6 |10 16.7 |17 29.3 |16  24.6
4 [13 30.2 T21.9 |15 25.4 |20 33.3 |11 19.0 |16  24.6
s |5 1168 2509 15.3]8 13.3 | 9 15.5 |17  26.2
L 480 ~
’ 1 f10  22.7 | 5 17.9 |13 25.5 |16 30.8 | 7 13.0 |12  17.4
2 {13 29.5 | 6  21.4 |15 29.4 |10 19.2 | 9 16.7 |10  14.5
3 20.5 | 7 25.0 | 7  13.7 |13 25.0 |18 33.3 |22  31.9
4 13.6 | 8 28.° |10 19.6 | 7 13.5 |17 31.5 |18  26.1
~ 5 136 |2 7.1 |6 11.8|6 11.5 |3 5.6 |7 3.1
— —— =
AL
2 730 -
’ 1 |16 18.4 | 8 13.3 |16  14.5.|24  21.4 |16 14.3 |17  12.7
2|23 26.4 |17 28.3 |36 32.7 J26  21.4 [21 aRr.R |21 157
3 {18 20.7 {10 16.7 J18  16.4 |23 20.5 |35 31.3 |38  28.4
4 |19 21.8 [15 25.0 |25 22.7 (27 24.1 |28 25.0 |34 25.4
s {11 12.6 |10 16.7 15 13.6 J14 12,5 [12 107 {24 179
|
Y
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VARIABLE 731

FREQUENCY AND PFRCENTAGE OF RESPOISE
BY ITEM AND SCHOOL

1 3 .7
2 7 _ .3
® 3 |9 23.7]5 19.2 6 0.0 11 20.0 {11 20.8 |11 16.9
4 (11 28.5 |3 11.5 1 35.0 |20 36.4 | 8 15.1 |24 6.9
5 | 2 5.3 18 30.8 |3 5.0 |3 5.5 | 6 11.3 | 4 6.2
VAR 731
1 {2¢ 16.4 16 17.8 p2  12.7 R9 17.4 |26 15.8 |17 8.4
! 2 f29 23.8 P2 24.4 K8 27.7 BT 22,2 |4k 27.9 |49 2.3 '
o ! 3 f27  22.1 W9 21.1 p7 15.6 K2  25.1 |36 21.3 |s0 24.8
| 4 |35 28.7 Q5 16.7 BO  28.9 B4 204 |27 16.4 |51 25.2
5 In 9.0 18  20.0 p6 15.0 P5 15,0 (30 18.2 |35 17.3
—_——————— fF: —_——————— ]
®
/
A G l - ]
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FKEQU

VARIABLE

732

ZNCY AND PERCENTAGE OF RESPONSE

BY ITEM AND SCHOOL

{-"""'_*_______T_____77____—______—__’___________________—"—_*444fﬁ

Schools 1 2 3 5 6
N g7 # % gy A 7 f %
®
VAR 174

| 1 {10 25.0| 7 19.4 |10 16.1| 7 11.7 | 8 13.6 |18  26.9
o 2 {10 25.0 |10  27.8 |19  30.6 |12 20.0 |18 3n.5 |12  17.9
° 3 | 9 22.5|5 13.9 |17 27.4 |17 28.3 |10 16.9 |14  20.9
4 | 8 20.0 |10 27.8 |12 19.4 |13 21.7 |18 30.5 |18  26.9
s | 3  7.5|4 11.1|4 6.5|11 18.3 | 5 8.5 |5 7.5
- L
474
1 {10 23.3 |10 33.3 |19 38.0 |27 49.1 |16 28.6 |27  38.0
2 {7 16.3|3 10.0 |5 10.0 |10 18.2 |11 19.6 | 9  12.7
3 |20 46.5|6 20.0 |8 16.0 |8 14.5 |14 25.0 {17  23.9
[ « [3 7.0 8 2.7 11 220 [3 55 | 5 8.9 |12 16.9
s 3 . 7.0 3% 10.0 |7 14.0 |7 12.7 |10 17.9 | 6 8.5
‘maz ]
1 |20 2.1 17 25.8 [29 - 25.9 |3  20.6 (26 20.9 |45  30.4
) » 117 20.5 13 19.7 R4 21.4 |22 19.1 |29 25.z |21 14.2
| 3 (29 3.9 11 16.7 k5  22.3 |25  21.7 |24 20.9 |31 20.9
® 4 {11 13.3 |18 27.2 @3 - 20.5 16 13.9 |23 20.0 |40  27.0
s |6 7.217 10.6 h1 9.8 18 15.7 [15 13.0 |11 7k
i i -
o T
! ]
| /
o | :
272
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VARIABLE

733

FREQUENCY AND PERCENTAGE OF RESPONSE
BY ITEM AND SCHOOL

¢
.« Schools 1 2 3 5
Items r 2 2 I T 2 | # 2| ¢ 2
o
VAR 183 .
: 1 [& 9.8[1 3.9 6 9715 10.0]¢ 1137 121
2 (11 26.8 |7 25.9 |12 19.4 |13 26.0 |14 26.4 |12 20.7
® 3 [ 8 19.56 22.2 |16 25.8 13 26.0 |10 18.9 |23  39.7
| 4 |15 3.6 |9 33.3 [26 41.9 13  .26.0 {18 34.0 |12 20.7
| s |3 734 1.8 | 2 3.2 |6 1205 9.4 |4 6.9
. A
&AE 484
| 1 14.0 4.3 | 7 14.6 |3 577 127 | 2. 3.0
| 2 20.9 [8 28.6 |13 27.1 15  28.3 |15 27.3 |19  28.4
| 3 10 23.3 i1 39.3 | 9 18.8 p5  28.3 |18 32.7 |23  34.3
® « i1 25.6 [3 10.7 |10 20.8 B2  22.6 |13 23.6 |13  19.4
rI _ s |7 163]2 7|9 188 f8 15.1]2 3.6 |10 14.9
ﬁ = - ——
TOPAL -
®1r 733
v 1 10 11.9 |s 9.1 |18 11.8 |8 7.8 13 120 |9 7.2
| 20 23.8 15 27.3 (25 22.7 D&  27.2 |29 26.9 [31  24.8
| 3 18  21.4 L7 30.9 |25 22.7 P8 27.2 |28 25.9 W6  36.8
® 4 |26 31.0 f2  21.8 [36 .32.7 P5  24.3 {31 28.7 |25  20.0
; 10 11.9-|6 10.9 |11 19.0 R4  13.6 | 7 6.5 |14  11.2
o
e - .
'.,EKTC . 283 Ca73 e




VARIABLE 734

FREQUENCY AND PERCENTAGE OF RESPONSE
BY ITEM AND SCHOOL

2 3 4 5 6 |
AR N 2 T T T T A T B T
)
815 18.5 |2 33.3]s8 16.0(11 20.8 | 9 15.0
84 14.8 113 21.7 |12 24.0[13 24.5 |10  16.7
0]6 22.2( 8 1339 18.0( 8 -15.1 [20  33.3
717 25,9 |17 28.3 |18 36.0]13 24.5 |13 21.7
8|5 18.5 ]| 2 3.3 |3 6.0/ &8 15.1 |-8 '13.3
S 13 uaj4 83[3 s59[4 7.0 |53 7.6
8| 4 14.8 | 14 29.2 |4 7.8 |12 21.4 |11 16.7 L
6110 37.0 |11 22.9 |11 21.6 {17 30.4 |19  28.8
4|4 1481 5 10.4 11 21.6| 9 16.1 |9 13.6
7 [6 2.2 |14 29.2 |22 43.1 |14 25.0 |22 .33.3 .
. { - .
5
.6 14.8 |24 22.2 J11 10,8 115 13.f7 |14  11.1
3 14.8 |27 25.0 |16 15.7 125 22.9 |21  16.7
3|16 29.6 |19 17.6 |20 19.6 |25 22.9 |39 31.0
S 20.4 |22 20.4 |30 29,4 {22 266.2 |22 17.5
31 2046 |16 14.8 |25 26,5122 20.2 |an  23.8
==£=__———_F_—ﬁ—=§__;_—‘_m‘
)
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VARIABLE

735

FREQUENCY AND PERCENTAGE OF RESPONSE
BY ITEM AND SCHOOL

®
W 3 4 5 6
Itens # % # 4 # 2 # 4 # 4 ' IUE ¢
o ‘
VAR 490 1 {11 26.2| 6 23.1 | 21 44.7 (18 35.3/15 27.3 |15  23.4
ﬁ 2 |12 286 |7 26.9| 6 12.8|12 23515 27.3 | 9 14.1
: 3 [10 2388 30.8| 8 17.0 10 19.6]16 29.1 |20 31.3
o 4 6 14.3 | 1. 3.8 8 17.0| 8 . 15.7 10.9 |12 18.8
5 7.0 14 154 | 4 8.5 5.9 5.5 | 8 12.5
VAR 189
® 2 3 7.5 1 3.7 5 8.5]7 14.0] 6 11.5 [ &4 6.6
2 |11 27.5]6 22,2 [17 28.8 ]9 18.01 -9 17.3 [14  23.0
3 [13  32.5[9 33.3| 9 15317  %%.0[12 5.1 [0 3%
4 22,5 {7 25.9 |14 23.7 |7 14.0 |14 26.9 | 7 11.5
o 5 10.0 | 4 14.8 | 14 23.7 |10 . 20,011 2L.2 |15 24.6
|
VAR 492 .
} 1 8- 19.0 |5 18.5 |17 35.4 (15,  36.5|10 18.2 11 17.7
® 2 |11 26.2 |3 11.1 |12 25.C [10]  19.2 |19 34.5 [14  22.6
3 {12 28.6 [8 29.6 | 9 18.5 [5 9.6 |11 20.0 |17  27.4
« |7 167 [6 222 | 5 104 ]9 173 6.6 |11 17.7
5 [ & 9.5]5 185 |.5 104 |9 17.3 0.5 | 9 14.5
,’
° |
1 19.5 1.0 | 9 14.8 |6 1.9 {10 18.9 | 9 1..6
2, 19.5 17.2 {17  27.9 )13 23.6 |11  20.8 (19  28.8
3 5 12.2 17.2 |14 23.0 |9 16.4 {10 18.9 |12  18.2
& |16  39.0 |13  44.8 |15 Zd4.6 l16 29.1 |13 24.5 |18  27.3
5 ! 9.8 |3 10.3 | 6 9.8 [11 20009 17.0 |8 12.1
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VARIABL. 735

FREQUENCY AND PERCENTAGE OF RESPONSE

BY ITEM AND SCHOOL

[
\Schools 3 4 5 6
Items - | 4 # 4 # 4 # 4 # y4 # 4
’ﬂ;=:
|
V.R 487
i 1 3 7.0 | 0 0 4 8.3 |72 3.8] 4 7.4 6 9.2
2 6 14.0| 9 33.3] 10 20.8 |10 19.2]11 20.4 |15 23.1
L 3 {12 27.9 {11 40.7 | 8 6.7} 5 9.6 19 35.2 | 19N\ 29.2
' 4 7 16,33 11.1| 7 14.6 |15 .28.8] 9 16.7 | 9- 13.8
5 |15 36.9] 4 14.8 | 19 32 5 |20 38.5| 11 20.4 | 16  24.6
VAR 473 ]
1 7 159 |3 10.0 | 17 31.5 |13 23.2) 8 14.3 |17 24.3
2 | 31.8|7 23.3)16 29.6] 9 16.1f 21 37.5 [19  27.1
3 [13 29.5)8 26.7| 7 13.0 |13 23.2{10 17.9 |18  25.7
g 4 6 13.6 {11  36.7 | 6 11.1 |14  25.0( 11 19.6 |12  17.1
5- | 4 9.1 | 1 3.3 8 14.8] 7 12.5) 6 10.7 | 4 5.7
‘T(M'AI' @
VAR "5
1 |40 15.9 | 18 10.8/ 73 23.0| 65 2n.6| 53 16.3]| 62 16.90
2 |62 24.6 |37 22.3[ 718 24.6 |63 19.9] 86 26.5| 90 23.2
3 |65 5.8} 49 29.5] 55 17.4 | 50 18.7| 78 24.0 107 27.6
¢ 4 |51 20.2 |41 24.7| 55 . 17.4 | 69 - 21.8| 62 19.1| 69 17.8
5 {36 13.5|21 12.7]56 17.7 |60 19.0] 46 14.2] 60 15.5
) . ]
i
|
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VARIABLE 736

FREQUENCY AND PERCENTAGE OF RESPONSE
BY ITEM AND SCHOOL

T~~~ Schools 1 2 3 4 5 6
Idens © poox ¢ ozl x|l r 2l |l 2
®
va 478
1 8 17.8] 6 21.4] 6 12,0 14 26.9/ 3 5.5| 9o 13.0
2 10  22.2) 6 21.4) 6 12,0 12 23.1]| 12 21.e! 16 23.2
@ . 3 |11 26,44 9 . 32,1} 14 28.0} 13 25.0| 14 25.5| 20 29.0
4 |13 28,9 3 10.7116 32.0] 8 15.4{ 20 36.4| 19 27.5
5 3 6.7 4 14.3} 8 16.0 5 9.6 6 10.9 5 7.2
Ok 83
[
1 7 16.3 | 8 28.6/20 39.2 119 o 35.8] 8 14.5| 13 19.1
2 (13 30.2.] 8 28.6f 7 13.7 | 9 17.0| 8 14.5| 15 22.1
® 3 |13 30.2| 7 25.0]11 21.6 |10 18.9] 20 36.4 | 23 33.8
4 7 16.3| 4 14.3]1100 19.6 | 8 15.1f 14 25.5| 11 16.2
i 5 3 7.0 1 3.6y 3 5.9 | 7 13.2| 5 9.1| 6 8.8
1 ,
.vm 182
: 1 |11 2.8} 9 32.1| 9 14.3 {10 18.5) 11 21.2| 9 5.0
2 8 19.5| 3 10.7| 9 14.3 |14 25.9| 9 17.3! 13 21.7
3 17.1 | 8 28.6|13 20.6 |10 18.5| 8 15.4 | 20 33.3
Py 4 10 2441 6 214120 33.3 [16 29.6| 17 32.7 |13 21.7
: 5 5 12,2 | 2 7.1411 -17.5 | & 7.4 7 13.5| 5 8.3
N \\
= T
/AR 736 .
1 26 20.2 | 23 27.4)35 21.3 |33 22.1] 22 14.5| 31 15.7
2 31 24,0 | 17 20.2| 22 13.4 |35 23.5| 29 19.1| 4 22.3
3 31 24.0 | 26 28.6[38 23.2 |33 22,1 42 27.6| 63 32.0
[ 4 30 23.3 |13 15.5| 47 28.7 |32 21.5| 41 27.0} 43 21.8
! 5 11 8.5 7 8.3122 13.4 |16 10.7| 18 11.8( 16 8.1
_t— e e e — e —————————eeee==
q © 287
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FREQUENCY AND PERCENTAGE OF RESPONSE
BY ITEM AND SCHOOL

VARIABLE

737

Schools ) 3 5 6
Itenms B 4 # 4 # b4 # 4 # y 4 f# 4
)
VAR 185
1 |6 15.0 0 \c 4 6.6 12.0 8 15.1| 10 16.9.
2 10 25.0 4 15.4) 15 24 6 12.0| 20 37.7 7. 11.9
' 3 8 20.0 6 23.11 19 31,1112 24.0 6 11.3] 23 39.0
4 11 27,5 { 12° 42,316 26.2 |17 34,0 12 22.61.14° 23.7
5 5 12.5 5 19.2] 7 11.5 9 18.0 7 13.2| 5 8.5
VAR 475
i 1 7 15.6 3 10.3] 6 12.2 |20 37.0 6 11.1 | 13 18.6
2 18 40.0 | 11 37.9] 9 18.4 |10 18.5] 120 22.2 | 17~ 24,3 |
' 3 11 24,4 8 27.6| 4 8.2 8 14.8] 10 18.5 | 17 24.3
4 7 15.6 5 17.2}19 38.8 |13 26,11 20 37.0| 18 25.7
5 2 4.4 2 6.9111 22.4 3 5.6 5 11.1 5 7.1
» -
VAR 737
1 {13 15.3 | 3 5.5/10 9.1 |26 25.0; 14 13.1| 23 17.8
2 28 32.9 |1+ 27.3| 26 21.8 | 16 15.4 | 32 20.¢| 24 18.6
, 3 19 22.4 | 14 25.5123 20,9 |20 19.2| 16 15.n} 40 31.0
4 18 21.2 | 16 29.1)35 - 31.8 | 30 28.8| 32 29.0| 32 4.8
5 7 8.2 7 12,7118 16.4 |12 11.5} 13 12.1 | 10 7.8
’ ~
) t
b
T
Q N |
= \




VARIABLE 738

FREQUENCY AND PERCENTAGE OF RESPONSE
' BY ITEM AND SCHOOL

4 - 6
$ 4 # 4 # 4
1 20| 5 9.6| 4 6.6
13 25.5| 11 21.2| 11 1s.0
10 19.6f{ 5 9.6 | 23 37.7
19 -37.3| 20 138.5| 17 27.9
8 15.7|11 21.2| 6 9.8
9 17.6| 4 7.1 ] 3 4.6
9 17.6 | 9 16.1 ] 21 32.3
8 15.» | 17 30.4 | 12 18.5
16 31.44 18 32.1 |22 33.8
9 17.6| 8 14.3| 7 10.3

22 19.8 | 20 18.5 [ 32 25.4
27 2.3 |22 20.4 |35 27.8
35  31.5 |38 35.2 |39 31.0
17 15.3 |19 17.6 |13 1n.3




VARIABLE 739

FREQUENCY AND PERCENTAGE OF RESPONSE
BY ITEM AND SCHOOL




VARIABLE 740

QUENCY AND PERCENTAGE OF RESPONSE

KN

~_BY ITEM AND SCHOOL

Schools 2 3 6
) # # # ¢ # ¢ 2
1 [18 sz.9 |1t T367|22 361 |1 5| 2 mo| 16 2.2
2 8. 19.0] 6 20.0[13 21.3 |11 20.4| 24 38.7] 18 29.5
3 9 24| s 167|133 21,3 8 4.8 1 1.6| 9 14.8
4 |s 1.9) 4 133|101 180 9 16.7| 8 12.9] 8 13.1
s |2 48| 4 133 2 3.3 9 16.7| 8 12.9] 10 16.4
x5,

"1 |6 14.6| 9 36| 9 17.3 |10 18.5] 8 13.8| 15 22.1
2 |12 290.3| 4 15.4}13 25.0 |17 31.5| 15 25.9 | 14 20.6
3 |6 146 6 23.1| 5 9.6 8 14.8|10 17.2]|14 20.6
6 |11 2.8 | 4 15.4[16 30.8 | 9 16.7 | 16 27.6 | 16 23.5
5 {6 14.6| 3 11.5]9 17.3 {10 18.5] 9 15.5| 9 13.2

k]
1 |5 125| 4 4.3/ 8 129 |5 93{ 7 11.5] 9 1s.5
2 f12 300 {5 17.9]22 35.5 {16 29.6 |16 26.2 | 13 22.4 :
3 |8 2.0|6 214011 17.7 |10 18.5| 14 23.0 |11 19.0 |
4 |8 208 286[16 258 |18, 333117 279 |19 328 |
5 |7 17.5s | 5 17.9| 5 8.1 ] 5 93] 7 1Ls| 6 10.3 ;
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_ VARIABLE 740
FREQUENCY AND PERCENTAGE OF RESPONSE
PS ' BY ITEM AND SCHOOL
] Schools 1 2 3 4 5 6
Items ¢# 4 # 4 # % # y 4 # % ¢ 4
VAR 494
1 6 14.3 3 11.5} 4 7.5 4 7.8 4 6.9 5 7.4
2 13 31.0 6 23.1| 14  26.4 9 17.6 12 20.7 14 - 20.6
3 |10 23.8| 9 34.6] 9 17.0 |10 19.6| 16 27.6 | 24 35.3
4 11 26.2 2 7.71 17 32.1 18 ‘35.3} 18" 31.0] 15 22.1
5 2 4.8 6 23.1} 9 17.0 | 10 19.6 8 13.8 10 14.7
- - ¥l—-==%===
VT 740 R -
1 31 19.3 27 24.5] 43 19.7 36 6.9 40 16.7] 45 17.6
2 45 28.0 21 19.1] 52 23.9 53 2}.9. 67 - 28.0 59 23.1
3 33 20.5 26 23.6] 38 17.4 36 16.9 41 17.2 58 22.7
& 35 21.7 | 18 16.4] 60 -27.5 54 25.4 59 24.7 58 22.7
' A 5 17 10.6 18 16.4; 25 11.5 34 16.0 32 13.4 3§ 13.7
é’:
. §
o :
A .
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VARIABLE 741

FREQUENCY AND PERCENTAGE OF RESPONSE

BY ITEM AND SCHOOL

.
! s
Schools 3 5 6
14 ¢t oz |+ 2t e ¢ zlee 2|8 g
o |
vgr 195 —
: 1 {10 25.6| 5 16.7|16 26.2 | 14 25.5| 26 39.3| 13 20.6
2 |9 23.1) 8 267020 32.8 |17 30.9] 14 23.0] 18 28.6
® -3 |9 23.1| 8 26710 16.4 | 9 16.4] 11 18.0| 15 23.8
y 4 |7 17.9| e 20.0|12 19.7 |11 .20.0| 7 1L.5| 9 14.3
e 5 4 4-103] 3 100l 3 49l 4 73] 5 8.2 12.7
1 [ 5 11.9] 3 11.5|12 22.6 | 9 16.7| 10 17.5] 10 15.4
"2 [15 35.7 [ 10 38.5|20, 3797 |18 33.3| 16 2%.6| 19 29.2
3 (11 2.2 23.1] 8 15.1 14.8| 17 29.8 | 15 23.1
s [s 119 15.4] 7 13.2 16.7| 11 19.3 | 12 18.5
s |6 14.3 115! 6. 113 [10 18.5] 5 8.8| 9 13.8
1 {7 17| 4 1331 18.0°| & 7.4 10 15.9 [ 16 23.7
2 |12 20.3] 9 30.0[26 426 |21 38.9] 24 38.1| 18 30.5
3 L e8| 7 233012 107 (12 22.2] 9 143 8 13.6
6 (10 264 | 5 167 9° 14.8 |13 24.1| 12 19.0 | 11 18.6
s.[8 19.5] 5 167]3 49| ¢ 7.4] 8 127 8 156 |
—— rﬁ= .
"1 |22 18.0 |12  14.0 |30 22,5 |27 16.6 | 44 24.3 | 3 18.5
2 |3 29.5 |27 31.4(66 382 |s6 3.4| s2 28.7 | 55 29.9
3 (26 19.7 |21 24.4 |3 17.3 |20 17.8 | 37 0.4 | 38 20,7
4 (22 18.00 |15 17.4]26 15.0 |33 20.2 | a0 16.6 | 32 17.4
's |18 14.8 |11 12.8]12 6.9 |18 11.0| 18 9.9 | 25 13.
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VARIABLE

742

FREQUENCY AND PERCENTAGE OF RESPONSE
BY ITEM AND SCHOOL

. Schools 1 3 6

‘ \ tox ¢ x|l e b d oz le o xe o2

1 5 12.2 | 3 10.3] 2 3.2 | s 9.1 9 14.5| 9 15.3

2 8° 19.5 | 9 31.0/13 20.6 {10 18.2| 16 25.8 |11 18.6

3 7 17,1 ] 6 20.7)13 20.6 |10 18.2 | 16 25.8 | 15 25.4

4 |11 26.8 | S 17.2]23 - 36.5 |18 '32.7| 10 16.1 |15 25.4

TS0 TG [ 6 20,7 (12 19.0 |12 1.8 [ 11 17.7 | 9 15.3

1 8 19.5 ]| 4 -16.0| 5 9.4 120/ 1 1.7 | 6 8.8

2 8 19.5 | 4 16.0| 6 11.3 10.0 | 15 25.9 | 10 14.7

3 7 17.1 (8 32,011 20.8 |16 32.0 18 31.0 |18 26.5

4 13 31.7 | 5 20.0f{20 37.7 |16 32.0 | 17 29.3 | 24 35.3

5 5 12.2 | 4 16011 208 [ 7 140 7 12.1 |10 14.7

1 l13 15.9| 7 130} 7 6.0 |11 10.5}10 8.3 |15 11.8

2 16 ,19.5|13 24.1]19+ 16.6 |15 14.3 | 31 25.8 | 21 16.5

3 |14 171114  25.9 (24 207 [26 24.8 |3 28.3 (33 26.0

4 |24 29.3|10 18.5)43 -37.1 |34 32.6 | 27 22.5 |39 30.%

‘ 5 |15 18.3/10 18.5°(23 19.8 [19 18.1 |18 15.0 |19 15.0
7=m=.===_=c=- w
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{
) VARIABLE _ 743
FRFQUENCY AND PERCENTAGE OF RESPONSE
BY ITEM AND SCHOOL
° _
Schools 1 2 3 4 6
Icpns t 7z |+ 2l x|l ezl 2| x
®
'u*’ms
1 s 98 4 13.3) 7 115|100 18.2] 8 13.3] 7 121
2 [ 8 19.5] 8 2670 13 21.3({10 18.2{ 11 18.3] 15 25.9
o 3 |9 22.0| 7 23314 23.0|17 30.9] 19 31.7] 18 31.0
) & |14 3.1 7 23.3] 19 31.1 |15 .27.3] 15 25.0) 12 20.7
s 16 w6l 4 1330 8 13| 3 s.s| 7 11.7] 6 10.3
AR 497
1 |6 1.6] 5 19.2] 9 17.0) 8 15.4] 8 13.8] 9 13.6
2 7 17,11 5 19.21 9 17.0] 8 15.4| 12 19.0) 13 19.7
3 |16 39.0| 8 30.8) 14 26.4 |19 36.5] 17 29.3| 17 25.8
o 4 |4 9.8| s 19.2]16 26,4 | 9 17.3] 14 24.1| 19 28.8
5. |8 19.5| 3 11507 13.2| 8 15.4| 8 13.8| 8 12.1
..
Qud 743
1 j10 .12.2| 9 16.1}16 14.0-[18 16.8) 16 13.6 |16 12.9
; 2 15 18.3 |13 23.2|22 19.3 |18 16.8] 22 18.6 | 28 22.6
3 |25 s {15 26.8{28 24.6 |36 i33.6] 36 5|35 28.2
o 4 118 22,0 |12 21.4]33 . 28.9 (24 22.4) 20 24.6 31 25.0
5 ~116 - 17,1 7 125015 13.2 |11 10315 12.7 |16 11.3
"*‘F'—-——__—-—‘E=‘=. T :
o
! .
L
{
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VAKI;BLE

144

FREQUENCY AND PERCENTAGE OF RESPONSE

N,
® h BY ITEM AND SCHOCL
X
Schools N 2 .3 5
tems I \Q « s z| ¢ 21 # z | # %
| AN
VAR 438 N A
1 s w9l 5 1924 17 32.1] 8 15.4f 18 31.6] 12 17.9
° » 11 26.2] 6 23110 18.9f 11 21.2{ 16 28.1) 15 19.4
3 |12 28.6] 8 30.8 i2 22.6] 16 26.9] 15 26.3| 18 26.9
s« |10 23.8] 5 19.2 10 18.9]| 10 -19.2}] 3 5.3] 16 23.9
s |.4 95| 2 7.9 4 7.5 9 17.3f s 8.8] 8 1.9
VAR 199
1 |15 37.5s| 9 30.0 32 si.e6}f 11 20.0f 24 39.3| 12 20.7
» {11 27.5] 6 20.0 11 17.7| 16 29.1] 19 31.1] 16 27.6
P 3 | s 12.5] 7 23.3] 9 16.5|13 23.6/ 9 14.8] 16 27.6
4 s 12.5|] 6 2000 3 - 48|10 38.2| 2 33} 11 19.0
5 0] 2 67 7 13| s o) 7 15| 3352
. ‘ N - ; )
= -
@TITAL . f\ 1
VAR 744 . ‘\1
1 |20 z6.6| 16 25.0 49 42.6] 19 17.8] 42 35.6] 24 19.2
2 22  26.8| 12 -21.4] 21 18.3| 27 25.2| 35 29.7| 29 ?2%.2
) s (17 2071 15 26.8 21 18.3] 27 25.2] 24 2b3| 3% 27.2
4 {15 83|11 19.6/13 11.3]20 18.7} 3 4.%| 27 21.6
s |8 98] 4 ..7alu  9.6]16 13.1} 12 10,2} 11 8.8
‘\ ——
A
\,
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FREQUENCY AND PERCENTAGE OF RESPONLE
BY ITEM AND SCHOOL

VARIABLE

745

. 3

i~ ’ L

- Schools . 2 3 6

1 ¢ x| ¢ oz i # x| ¢ z |+ x|t z

@ !

| va?.zoo B 3

r 1 |6 2.3| s 17.2] 9 153 4 7.3]10 159| 6 10.3

- 2 [ 9 24| 5 1.2 4 68| 5 91| 13 20.6| 1 241

® 3 |8 19.0] 5 17.2]/13 22:0 |12 21.8] 13 20.6| 17 29.3
4 |13 .01 9 31.0/2 339 |25 .455]| 2 37| 9 15.5

T s |6 143| 5 17.2/13 220 | 9 .16.4| 7 1,112 20.7

1499
1 {11 2.2 6 23.1[14 26,9 [18 34.6] 12 21.1| 12 18.5
2 |9 24| 5 19.2] 6 115 7 13.5] 10 17.5}-11 16.9
] -3 [9 214 5 19.2]16 30.8 |17 - 327} 15 26.3| 20 - 30.8

» | 4 [8 19.0] 3 m.sfu 212 | 7 13.5| 15 2.3]|17 26.2

| s [s uo9l7 29]s 96|3 s8| s 88| S5 77

®uah 745 . z

5 1 |17 202 |11 20.0]23 20.7 {22 20.6 |22 18.3} 18  14.6

) 2 [18 21,4 [20 182|100 90 f12 11.2]| 23 19.2 )25 20.3

3 [17 202 |10 18.2[20 26.1 |29 27.1[28 23.3]37 3.1
4 |21 25.0 [12 21.8031 27.9 |32 29.9 | 35 29.2.{ 26 . 21.1
s |11 13.1 |12 21.8[18 16.2 |12 11.2 | 12 10n.0 |17 13.8

g
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