r T 2 - %
Py ° . . ' L /
+ , v > . -

e

“f DOCUNMENT RESOUME . . '
- . ¢ . . . — _ .
ED 146 716 , .L N ) * EC 102-694
TITLE Phy51ca1 Educatlon, Recreatlon and Sports for | {
, . Individuals with Hearing Iupalrm rts, ,
AINSTITUTION - American 2lliance for Healths, Physical Educatlon, and
‘ Recreation, Hashlngton, D.C. - .
SPONS AGENCY ' Bureau- of Education' for the Bandlcapped (DHEH/OE),
. Washington, D.C<® Div. of Innovation and ]
Development. , * .
REPORT KO . 447aH50€22° ‘ LA o \
PUB DATE Jun 76 ' S ! .Y _
GRANT GC075005%6, -
NOTE - ',1239., For related informaticna, see EC 102 692 - EC -
S 102 698 .; Parts of dogument may %e marginally legible o 4

A .- . " due to type size”

" AVAILABLE FEOM " "Physical Education and Recreatlon f&® the
) Handicagped, Information and EKesearch Utllizatlon
& , ~ * Center (IRUC),.1201 Sixteenth Street, HN.W.,
. Hashlngton,MD C. 20036 ($7 95) .

EDRS PRICE MF-$0.83 Plus Postage. HC Not Avhilable from EDES. ™ ' r |
DESCRIETICRS *Adapted Bhysical- Education; Art; *Athletics; : .
. o Audiovisual Aids; *Aurally Hand‘éggped Dance; Deaf;. >
, Drama;-ﬁard.of Hearing; Moter Develcpment; Rusic; .
Program Descriptions; *Recreaticn; Regular Class . . ‘
- r Placement; Research Reviess (Futlicaticns); Resource °

Gulaes. Swimming
,,,,,, 4. _— - - bl
ABSTRACT : ‘ : ’ .
Reviewed in the third of seven related docuamgnts are
resources and research c¢cn physical educatlon, recreatlon, and, sports
_for hearing impaired peérsons. An annotated list of rescurces is. , '
supplied for each of the following topics: integration‘ of the hearing
impaired into reégular physical educatjon and recreaticn prograss,
physical education and motor development, recreation, art, dance,
drama, music, sports, and swimming. Also included are descriptions of .
17 programs for the hearing impaired and 13 related audiovisual
materials. Reprints oft 10 articles /on such sukjects as teachlng
sWwimming to the deaf complete the document, (CL) -
»~ - -
. ‘4 N . .

¥

)

. . ) +
#******Qi*#*******#***#***#*#*#*****t#***#**#4*!###***##*****##******** ’

* Dccuments acquired by ERIC include mdny infcemal unpublished *
* paterials not available from other sources. ERIC makes every effort *
* to obtain the best copy available. Nevertheless, itens of wmarginal *
* reproduczbzllty are often encountered and .this affects the ‘quality *
* of the microfiche and hardccrpy .reproductions JERIC makes available *
* via the ERIC.Document Reproduction Service (EDRS). EDRS is not ¥
* respon51b1e for the quality of the original dbcument. Reproductians *
* *
* *

supplied by EDRS are the beix that can be made from the orlglnal.
**t***t****#**t**t***#t**tﬁ* *%

L

##**#*****#*i****###*#Q#***##*********




i ’0 ] . * (RS
%
O . X e -
¢ - ' d ¥
1

a

Phﬁlcal Educatlon '
R@CT@&UOH R

ED‘UCA‘HON
¢ eErt Aa AEEN KEPHD
J:‘»/Ex_,‘-" v < RE £ LED FHOM

oF N CHTH BN .
Mg PERYI & DR A 2T DM
e T AC RTILT L ERORCENONS
CavEel TG NOT NECRSSAR LY -"m’f
LTRTEL Y P
P . 5; KAT UNAL NS E
.

EnT S0 ~@ R Y
g0 _ AT T PL. T BN LR PO .

.,
[N v
B ' e
) - P P e

’
>~

“vﬂCROF}CH: ONLY

For : o et

Individuals With e
Hearing Impairments ; | |

.

. { < . -
‘ L4 * " \
Prepared and Distributed b\ A . .
Physical Education and Recreation for the Handicapped . T
Information and Research Utlization Center (IRUC)
1201 Sixteenth Street. N W | Washington; D C 20036
, Sponsored bv v . )
\3 AMERICAN ALLIANCE FOR HEALTH, PHYSIC Al EDbCATlON AND RECREATION
- ¢
R A Project of. . - - "
Bureau of Equcation for the. Handicapped . .

K‘Dmsmn of Tnnovation’, ang Development
A\ US. Ofﬁcc of Educauon Depastment ‘of Health? Education dnd Welfare

)

L ]

oo




O . .
[ o S y , .
o ‘ L ) ‘ . 1Y -
-~ R ) - .
—i ,
\V ¥ )
. R #
. .
LY ; - , ‘ .
. . .
‘ PHYSICAL EDUCATION, RECREATION AND SPORTS
’ i . - .
- . FOR <:

*
. .

.INDIVIDUALS WITH HEARING IMPAIRMENTS

. A)

June 1976 .

Ny

s

AN : . -

¢ ¥’

e
- -

‘Pgepared and Distributed by: Physical Education and Reareation for the
) ' Handicapped: Information and Research

. Utilization Center (IRUC), 1201 Sixteenth
- Street, N. W.,sNashington, D. C., 20036
- ¥
L .
-~ Sponsored by: American Alliance for Health, Physical
3‘ . Education and Recreationi
A -
4 Ptoject of: Bureau of Education for the Handicapped,
© Division of Innovation, and Development;
! : U. S.  Office of Education, Department of
Health, Educatioh and Welfare

~

N

~

.

2
1]
&
B

3.

- C’/ﬂo'?éﬁé/

_L

@)

-

Aruitoxt provided by Eric: 2
-

At

Jo




L * .
; .
/
¥ N} -~
v'-‘e' N \ s
s, -
- ) \ .
i. ~ . "&
Ay ! * //
. [ r ,//
. . Y.
Vad
- -
= 3 Oy . i
\ ; .
~
. .
= / . =
L
v The project presented or’ reported hefein was performed pursuant to a Grant
e Vfrom the'U., §. Office of Education/ Department of Health; Education, and
. ) Welfare. However, the opinions eypressed, herein do not R;cessarily reflect
' the positior or policy of the U./S. Office of Educatiop, \and no official
endorsement by the U. S. Office /Education should beg inferred. . \
. .*  GRANT Number:. G007500556 ) '

PROJECT Number: 447AH50022,

-

JERIC

.
Aruitoxt provided by Eic:




) ' "4
4
. TABLE OF CONTENTS . .
- * '
’ Page
Foreword..... e e e e e e e e e v
Hearing Impaffments: An Overview....... e e e e 1
Resources............ T e s et e ee e e e 6
. : 2 -
Integration of Hearing Impaired Persons into Regular "y
Physical Education and‘ Recreation Programs........ e, eeen 17
Re_sources. B ot ettt e e P e 13,‘(
*Physical Education and Motor bevelopment....... e, 19 -
Resourges..............vuuniln P gt re e Ve 21
Recreation..... ....... B e P P 3 §
Resourceg....... Pe e e Peeen ettt e 31
[l ’
e - i
T A ¥
RESOULCS . v v ettt it ee e ittt i s e 37
. B . »
. Dance..... e e e et s e et foo.s 41
ol . L]
Resources...... R R R R EER PR A 41
Dramd.......ccicuuunnn e et e it e e * 43
=T R0 of = 2 Lt teeaaanarans 43
—Music ke~ ee aen + e e eates ke b e e et At teee et tanesasses 47
Resources........... P e e e 47
Sports. ..o, S e e 51
= Reprint, "Hey Coach", Lexington School for the Deaf............... .. 53
\ Resources..... e P 55
] hY
Swimming..... e e e e L T 59
=3 0 B o o= e ttier et e, 59
Program Descriptions........ T 63
Resources........... e h i et e et e e e e e et et e 63
Resource/Personnel €ontactS...vuie neneanrvransan. e Lo, .. 69
Audiovisual . MAterials...v.uvevreennernernnnsnnennnsn P we 271
FilmMSe eeeenstonnnnentoenanens R e s st ee et et 71
Television Programs.....d..cceiiiiienrirnnnnnansans P I <75
Record..... R R et e s AP 75
Equipment.............. Ceeiaeesas Seetaeaae PRI P 75
\‘1 ‘ A a d [
ERIC ' ‘ iii J
- W ' A - !




Reprinés ...... et iaeeasea PP SO et e iteaeaaas PP ‘9
- 1976 Directory of National Organizations of and for the °
Deaf, Gallaudet College Alumni Asso;iation ..... feei it . 77
’ The Manual Alphabet, National Association of the Deaf........ e n e 78
Activities for Preschool Children selected from The John . . o -y
Tracy Clinig-Correspondence Course for Parents of - ’
Preschool Deaf Children, The John Tracy Clin¥¢............nnnn. 79

" Learning to Talk While Develéping Motor Skills,

Alicita Hamilton, Journal of Health, Physical Education,

Y, and Recreatfon........ F i eset ettt e ea e s . 197
Teaching Physical Education in Schools for the Deaf :
Shlrley A. Berges, Journal of Health, Physlcal Education, .
and ReCTeation. .. veeeeieeereesnnercnreeraneanaans ST g ramess. 108
! Introduction to Swimming for the Deaf, Louise Keffer, v - *
‘ The Best of Challenge, Volume l.......co.uutiinniniancanncos .- 111
| The Deaf Student in Physical Education, Shirley ;S Berges,
. Journal of Health, Physical Education and RecTeation........... H3
XII\World Games for the Deaf, Lou Pennélla, Journal of
‘Health, PhysicaY Education, and Recreation......... s e 115
Status of 'Physical Bducation for the Hearing Impaired,
- Peter R. Wisher....... et P S e v e 117
Selections from 95 Hazards of Deafness, Roy K. Holcomb...sevon..... 121 °
»
» 4 B
-
LAY .
" ' y -
5 - . . ’
o
. R 'l 4 \
‘
) ' ~ M 1] -
‘ . ‘ . - . R ‘.‘ ,
P ” t ¥~ N .
' . ' g-‘ v P .\




- ®  FOREWORD : .

s

- & + This publlcatlon was prepared by Kristina Gilbeértson, Informathn
and Materials Assistant in Physical Education and Recreation for the .
Handicapped: Information and Research Utilization Center (IRUC). She ,
colleqted, reviewed , evaluated, collated; and assembled materials as

well as wrote annotations, 1ntroductpry~sectlons, and other narrative
segments of “this publication. ) ?

Historically some individuals w%th various kinds and degrees of
hearing impairments hgve particiipated inm regukar physical education,
recreation, sport,.and related activity programs. Others have téken part
in-special programs and activities involvimg only those with nearing‘
impairments. Still others have participated little in activities of -
this-type. Adq a result, requests for assistance ami, materials dealing with
this population in these areas have not been as greaf as for_individuals
having other sensory, physical, or mental conditions. However, changes
in these patterns have been noted recently with increasing numbers of
multlple impaired individuals with a hearing difficukty .2s cne of the,

Yconditions. Emphasis on having individuals with varlous impairments,
disabilities, and handicaps part1c1pate in regular progfams and ac-
tivities of all types is resulting in sudden interest in these program
areas and new demands for information, materials, and seryvices. -

e

As one step in meeting theSe needs, this book has been added to

IRUC publlcathns. Regardless of an 1nd§y1dual s background or experience

informatidon of interest and value is conf@ined in this pyblication:

Certain sections can'be helpful to individuals.with backéround and

a

l recreation, or related areas, <Other sections are designed for persons

—withbackground—tad—exp in-activity areas but pot with hearing im-

rIanod
T+&F

experience in working with hearing :dmpaired persons but none in phys&cal educatlon,

)

paired persons. Consequently, readers with neither background nor e%- -
perience in either area will find.most sections useful and benéficial.

It is acknoﬁiedged that hearlng impairment sometimes accompanles
such “other 1mpalrnents as blindness or nental retardation.
.limitations in tlme and space as well as to the existence of other
saurces of reference in these_ areas, information on nultiple handicaps

involving hearing impeirment is bezond the scope ‘of this publlcatlon
’

1 .

Easic information ls contained aboug{a variety of topics and areas
. such as Rearing 1mpalrnent motor development, recreation, art, drama,
and swimming. Following generad discussions of each of these areas 1is
informatidn designed o provide assistance for 1dent1fy1ng and locating
resources' 'to use’'in inittating op enriching programs. Information is
yrovided about ongoing programs, involved personnel, and appropriate
audiovisual materials. +In” this _one volume is a wealth of inmfermation
and material to assist anyone interested in these areas, tegardless of
background and experience. - - v

4 W . . s .

her diligent effoifs that resulted in this fiige and needed publidation.
~J
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. Those who gain most/from her, efforts wi

and related.areas.
able were it not for sclmulatig; engender&
v

' .

. Jul¥és U.
* IRUC and

-this puéllcatlon K

be countless u‘amed' hearing im-
, paired children, yputh, adolescents, and \adults who have

and challenglng éxgerlences through physickl education; recreation, sports,
Many of these opportuniyies would 4

ew, exciting,

ot have-been ayail-
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Rl - “ﬁARINQ IMPAIRﬁENTS: AN OVEBVIEW L. : /‘ )
a N . , L4 : é .
' . + , y . . .
. ‘ ’ ' ) ) A ) -"/ v
. 'Although the teym deaf 1s often, used to describe persons w1th partial * | | *
as well as total hearing loss, a definite diStinction should be made be- z:

.tween the terms hard-of-hearing and deaf. The follow1ng generdl defini-
tions, developed by the Ad Hoc §ommittee to Deflne-Dear and H?rd of Hearlng ’
will be employed throughout this publication.

. -

¥

. - - o

Hearing impairment--asgeneric term indicating a hearlgg disability \ .
' which may range in $bverity from mild td pcofound ig’includes the .
subsets of deaf and hard-of-hearing: . ; v 9
A’ deaf person is one whose hearing disability preclude$ . Tor

successful process.ng of linguistic information through .
audition, with or without a hearing aid.. g

Lot

- A hérd-of—hearing person is one who, generally with the ' .
use of a hearing aid, has residual hearing sufficient t
enable successful processing of 11ngu1qéic information
. through audltlon (22). >
. = - . . . \

However, 1t ‘has .sometimes been difficult fo determine whether the ¥
literature is refegring to totally deaf persons or to the larger group of ©
hearing impaired persons. Althoﬂgh this guide is being written for ‘bothn 4
groups, it should be recognized that the same methods do not always work
equally as well with botn.populatlons. Richard 'Rosenthal, a writer who

became hard-of-hearing during world War .11, expresses ‘one aspect of —~

v\

difference between the two groups In this statement: N . )
— . A g .
il "‘hlle‘the deaf are the most cohesive ﬂ\norf{; group
in the United States—-wlth their owq‘language, clubs, ‘
rnurches, and even Olympic éojgs, the hard-of -hearing . =
. L are rdLLLY Lidttiual.-.nur_; "““’"”g, '“"']D da-nut -

socialize or form groups to ngee with elach other and
discuss mutual exper;dnces, as do other people with a
common difficulty...”™ (15) - .

*
. - .
< *
-

However, Mindél and Vernon (18) point out that hard-of-heering chil- *
dren will still experience some sense of isolation .in shtuations where ) -
they cannot fully participate in cenversation. ' Group intéractions ors
areas with prominent background noises can make communication more dlffl-; ' .
cult. ? )

. K . * .

.

Loss of héarlng is the mosg prevalénﬁ fiealth problem in the United
States *(27).” Of the 13.4 uellion hearing impaired pgople in the U. S.,
1. 8 million are deaf (27). Abdut three million, or between threesand
one half to five percent of the school agée children in the United States —
have hearing loss (29). . ¢ "

. . L]
.

Hejylng impaired children attend private and s;;tg,dbtrated residential
schools/and public and private day schools, a complefe listing of which can

. .

s




be found in tfle.April 1976 American Annals of the Deaf Directory of Programs
and Services (28). Primary methods of teaehing hearing impaired persons to
.communicate at present’ include oralism and total communication. Oralism is

a philosophy which stressesthat all communication with deaf chlldren be *
*done exclusively by means oi speech anJmmpeeah reading. . Advocates of this p
form of communication contefid _that the use of flngerspe111ng ‘and the language
of signs will rethrd or preveﬁe deaf child's acquisition and {fevelopment’
of natural language. They als®imsist that all deaf children)caqucqu1re
good oral skills (15). - ) . - )

P -
o« S .

. The term manualism describes a system of communication which stresses
use of the magual alphabet (fingerspelling) and the.languagp of signs as a
meals Of ~instruction and as a form of communication. As no educational pue—
grams’in the United States practlce manualism.as it was begun in the nine-
teenth genturf the tern is outdated,-and often used mistakenly in desqxlblng
a communication prograw that uses maﬂuallsw in any form (15) :
vt s

Total communication is a thegry of communication that inccrporates the
concepts of ora ism and manualism.into” a "single, all-includive process. The
right of Leachers nd deaf students to use all forms of communlcatlon to
develop language cjkpetenc1es is stressed. These forms include natural
gestures, hearing-aids, speech,. lipreading, fimgerspelling, formal signs,
reading and writing Advocates of this method maintain that it provides the -
greatest opportunity for every deaf chiid to develop his/her magimum poten-
tial"in language acquas*tlon and speech development (15). A full debate on
the merits of oraljsm vs t:ota1 coamunlcation is beyond the scope of this
publication; however, it Ts -Fecommended that unless one is working in a
strictly oral setting,revery available means of communication be used.

-
'

i
Authorities agree that the age of onset of ‘deafness is importan® in,
determining what effect the, 1ﬂpa1rment has op an individual's total develop- -
ment. If the child, logt hearlng before developing speech ard language
patterns, learning w1ll be more difficult than if the ehxld had hormal

ok ro Mo ]-? thes patlerns ‘

3 e 5554 —
133 -1> 2 e =< p=xiica~s «
=g -5 4 g to—aey P

. L .

The following chart describes some of the  various &ypes and causes of
hearing impairment. Itiis important to note that some types of hear ing
losses contain both conduetive andssensorineural aspects; these are called
mixed losses. ( ’

©
' -
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. this wype of.impalrment.
A hearing ald is very
useful in Improving a

. hearing loss due to con-

ment. Adequate treatment
often invgﬁves educational®
as wgll as medical inbar-
vention. .

¥ N R B , .
~ ' : { . Type - . Conductrive Sensorineural ' . Central
’ - B ., ¢ . o P | * - .
. Definitions . Those ‘conditions arising . . Conditions arising rrom Any interfierence with
. , . c from sope mechanical* . some damage to the neural » sound transmission from.
. . block in transmission_ of " pathways between the infer ° the brdin stem to and in-
- - o . soupd in the outer or ear ‘and the braini 7/ ‘oluding the auditory
. .o ’ . middle ear, (outside the & Congenital--nerve in- ~ cortex. * o,
, L4 + central .nervous system). C . jured or destroyed ’
B " . : . ’ " before or during birth, vt V. ‘
. ¢ . e o Yy B. Acquired or Advenmti- 7 ’
’ : “tious--hearing loss . ’ , '
) . ’ ! " . occufriﬁg after birth. -
' . } . . . s .
. . L Causes . A physical obstruction to ~ A. Genétic factors, the Rh  Diséases of thé brain
T ’ . the conduction of sound blood ‘factor, prematurée  which-affect the auditory
. ) waves to ‘the inner. ear, birth, and diseases suclt pathway, for ' example,
" = '*sych as impacted wax or a as German Measles, mumps, cerebral tumor or abscess,
' " ., . middle ear infection. *or influenza which the arteriosclerosis, cerebral
. ) - - _ . The major cguse of con- mother contracﬁed during hemorrhagey and multiple
. , g . v ductive hearing loss - early pregaancy. . s¢lerosis. -
L . . _related to middle ear ° B. ~Complilations of chidd- .
. te o ., pathology is otitis M "hood, disemses such as , o
B medea, an inflammation gr spinal meningitig,” *’ . . '
- : . infection within the encephalitis, scarlet .
. ’ . . middle ear. ¢ , fever, or influenza, or * . . . »
. , - . \ . acgident’s whigﬁ damage -+ ) Lt
' . coL, . i . the nervous-system which ‘
. Lt . aﬁfects the abilicy to < : U
\ : ) - . Q ~ . hear." . ' .
: ‘ ' = i _ - i
. . . .
. T Treatment Although hearing-may be ‘Usually a more sérious con-. Patient can 'hear" but
. . P}o nosis serlously 1mpaif§d deaf- dition and less likely to does not 'unde¥stand what
Yo — - . g\ ness 'is never total in be imp%oved by medical-t¥eat~ he hears. This fype of

deafness 1's generally
treated as a ‘form o
receptive language dis~-
* order (aphasia) :

-

4

-
-~

Q 4 s .
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oI is+ important to be aware thgt deaf ch; dren do not hecessarily
learn at the $ame, rate as ‘hearing children (18). Studies of educational - ,
dehievemént have shown.deaf persons to be educatlonally retarded from three
. to five years (32) Language’ and.communlcatlon $kills fare worse *than -
mogpr and computatlon 8Kills. However, these differences can be accounted
for ia ‘térms othEr thaa dlfferences in -inhereht intellectual capacit
Soc1ety has failed to flnd alterpative ways of educatlng deaf persons. .

- - . . - ’
. While acknowledglng the 1nherent danger in maklng generalizations about
. a particular population, it-is necessary, to have some knowlédge of the
o characteristics’ of a populatlon in order to understand and meet their - e
) cognitive, social and motor needs., For the sake of convenierce, some i
_of these characteristics of" hearlng 1mpa1red persod% have been summarized

in the follOW1ng chart, - | . .

-
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YCha;ggte;istic Program Planning/Leadership Considefati%gs
. “Balance is often poor. : Limit climbing .and high apparatus work. En- )
‘ . . .. courage low level balance exercises and stunts
: to develop skill and confidence. s .
’ - E ./‘ , <, .
] * ) " - .
Chilaren.mai have fears or inhibitiens ngement exploratipn techniques allow par-,
‘-;mout moving freely in space. . N ticipants to experiment and solve movement ..
oo . ' . . problems on their own. Moving at their own .
v ’ pace gives children more opportunities for .
success.
’ / LI . ‘s _ . ¢ /
. . . . . L !
T, Children learn mainly by seeing. ‘ - Use visual aides such as blackboards, filmé® /
- . o slides. Circle games enable’children to ) /
) ’ follow movement oﬁ other children. Demon-, ‘
K . strate Prequently., Place child so the face . ,
. . of the instructor or leader can be seen at , * = .
Y ! all times. . R . "
~ Children may have anxieties a!dafrustra- ~ ° Avoid lengthy explanations and constant . *
" tions due in part to past errors or lack changes in rulés. Stress‘good sportsmanship | -
of participation and in part to impatience- through cooperative play. " - )
with lengthy explanations.and demon- g ' . -
' strations’(18). They tend to express .
frustration physically, often through e -~ , . )
temper tantrums ,(18). . T .. . !
.o “ L . R
Deaf children haVe had fewer opportunities’ Children may need to be taught how to pldy
to learn from-certain kinds of early ex- “47ith -others. Provide opportunittes for and .
perimental play with other children (18), L instruction in social interaction early in ’
R due to difficulties in communications. . life through group games and tooperative - .
They may be reluctant to enter grqup : play with other students. -
. setrings. X . - .- . . )
’ .
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e 14 -‘JLF;%‘? M ‘ .




2 b RS
- % . . [ .
- - A L i . -
R ' & . .
e . 39 . . * n - r\ 3 .
~ Resources Y ‘ C ' ! ’ .
- 1. Altshuler, Kenneth W. The social and psychological devefgbment of the ' ;
. deaf child: problemy, thedr treatmenf and prevention. American Annals
of the Deaf, 120(5):509-512, October 1975 " o R
22 the .
- Py a i

This article is a'chapter in the book, Deafness in Infancy and Earlz
_Childhood (P. Fine,,editor, New York: Med Com Press, 1974). De- -

scribed are pathways involved in norhal development and how ‘they ) ;
* ay,be interfered with by thg absence of audition and by famlly
" responses in the case of a deaf child. .

I
n -

2. Beadle, Kaxhryn R., Ph_.Db Communicatlon disorders--speech, and hearing,

in Bleck, Eugene E. and quald Nagg} éditors' th51ca11y Handicapped .
Children; -A Medical Atlas~$or Teachers New York:' Grune and Stratton, -

— 1975. 304 pp. "« v Z» *)

~ Fundamental medical facts including medical-descriptjon of hearing
d1sorders—-hear1ng mechanlsms, types of hearing losses,-'incidence,
. cause’s treatment approac‘he@ a;nd 1mp1‘1cat10ns for thexﬁduc&tor
. ¥ .
3. Beasley A.,-C. Bogner,- and H. Cightel. Suggested readings for
parents of preschool deaf children. AmeriEan Annals of the Deaf, 117
. (2): 431 437, August 1972. . - !

. ~.Th1s list of readings was cogpiled fram a national survey asking
. parents which readings had bgen most helpful to them, and a review '.
of .available literature in .the field published since 1967. Each * \}
. referencqgis briefly described and the address,where' it can be ob-
tained is provided. Materials are grouped under the following
subject headings: Parent and Child Interactlon, Parént to Parent .
Discussion, Communicatlon, Education, Diagnosis, Life Problems
Discéssed by Deaf Adults, Books and Pamphlets. : Voot
[ P . . * .
4. Bleck "Eugene E., and Dgnald A Nagel editors. Physically Handi- .
capped Children: A Med1ca1 Atlas for Teachers New York: Grune
and Stratton, 1975, 304 pp. i

Fundamental medical facfs on a,wide rangéd of handicapping conditions
in children are presented in tfiis medieal atlas. . Each chapter,
.approximately ten page$ in length, includes a medical description

of the condition, incidence, causes, treatment approaches, and
implications for the educator. The following conditions are covered:
amputatlons arthrogryposis,’ asthma, derebral palsy, communication

" disorders, convulsive disQrdersF cystic fibrosis, dermatomyositis

*, and, polymyositis, diabetes, Friedreich's -ataxia, 'heart disease,

v ’ hemophilia, Duchenne muscular dystrophy, myelomenin ocele/meningocele/
spina bifida, temporary orthopedic disabilities, osteogensis dmperfecta,
traumatic paraplegia and quadriplegia, poliomyelitis, juvenile
rheumat01d arthritis, sickle cell disease,. spinal -muscular atrophy,
and visual-disorders. In add1t10n, chapters on anatomy and motor
development in infancy provide basic background 1nformation This
atlas was written for teachers Qf physical%y handicapped childrep

and for students ' . .
/- ) " ‘ . . '
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5. . Bloom, Freddy.. Our Deaf Children. Washington, D.C.: Alexander
Graham Bell Association for the Deaf (Headquarters: The Volta \
Bureau, 1?37 35th Street, S.w.,°20007),‘1963. 152 pp+ ) .
The mother,of a severely deaf child writes about the process of ) *
dealing with the handicap. From explanations bf deafness and the

. medical aspects of the impairment, the duthor moves to a discussion -

of the role of a deaf child's parénts and the importance of auditory

training. Suggestions for giving deaf children every opportunity

to communicate are offered, along with advice on discipline and other

matters related to dealing with young deaf children. Other chapters .

are devoted to schools, muktiplé Yigggdhpg& and the family. ,

W

W

. 6. Biblibgraphie§ are available from 'the Center for Hearing, Speech

and Disorders of Human.Commun&cé%ion, 310 Harriet Lane Home, Johns . -
H?Bgins Medical Institutions, Baltimore, Maryland, 21205. . A
7. .Costello, Patrice M. Educational and'sociél‘factors.in the rehabil- '~ e

itation of hearing disabilities, in Cobb, ‘Aldrena Beatrix, Medical
6#’ afid Psychological Aspects of Disability. Springfield, Illinois:
Charles C. Thomas,-1973. pj.. 303-328.

. -
- »

This chapter p&ovides_a general bacﬁground on diagnosis, patterns’ »
of hearing loss, speech dey€lopment sequence, and the influence of .
native ability and educéti@nal level op the prognosis for successful
. rehabilitation of the deaf client.y The role of training for

communication through speech readibg, auditory training, and ¢he

language' of signs in ‘the” potential for success is explored. 'Problems

in psychosocial development of hearing impaired persons axe suggesféd.

8. Davis, H., and S. R. ‘Silverhan, editors. Hearing and Deafness.
New@rk, Néw York: Holt, Rinehart, and Winston, 1970. Third edition.

9. Demeyere, Patrick Firmin. Essential factors in the occurrence and
the mitigation of occupational deafness. Master's thesis. (School
not” available), 1969. 168 pp. :
Research.on.the .occurrence of occupational deafness has been 1
! limited td fragmented contribution by a few disciplines, such as
i acoustics, otolagy, and ergonomics. An investigation model was - -
developed .on the basis of the interaction between management, the |
. Tabor ‘£ , and the authorities who are responsible for occupational
health.’ is triangulat basis was expanded to fiver levels; 1i.e.,
. the individual, employment, state, national, and international
levels. Five more indicators were introduced: participation,
s _rolés, gendral ‘nontechnical cauges, specific nontechnical causes, ’
\ - and-cpmmunifcation. A series ol,actors was discussed and propoged .
for further investigation: concCeptualization, responsibility fakingy
priority to action, standardization, cost to management, employgr— . A
employee relationship, interpretation -of the work condition by
— the employee, and contribution of the state health authority.
Y
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10. Greenberg,jJoanne. In This Sign. New York, New York: Rinehart and R

'Winston, *1970. i ¢ - . T

, This novel| tells the story of a deaf couple who met at a residential
- * school in the early decades of the 1900's. Their struggle to survive
in a hearing world during the Depression provides insight into some
of the ?;Jbleps entountered by hearing impaired persons.

a
¢

' 11. Hardy, Rldhard E., and John G. Cull. Edutational and Psychosocial
*  Aspects of Deafness. Springfield, Illinois? Charles C. Thomas, 1974.
191 pp. | , :

1

X'

- Each of the twelve chapters in this book was written by a different
, authority, An overview of many areas concerned with de@fness is .
. presented. . , ) )
’ - A3
12. Information Sources in Hearing, Speech, and Communication Disorders.
Baltimore, Maryland:, Information Center for Hearlng, Speech, and .
Disorders of Human Communication, The Johns Hopklns Medical Insti-
tutions (310 Harrlet,Lane Home, 21205),- 1970. _ -
- . v
. Existing information sources, in communication disorders have been
- . identified and compiled in this guide for scientists, clinicians,
teachers, students, librarians, and administrators. The 'beok can
serve the user jin theg following ways:: as a directory to serv1ces, ~
.as a definition ofi the field, and as an informatioa referral network.

: . b

‘ 13. Jacobsg, Leo. The communigy of the adult deaf. American Annals of the
"Deafjfll?(l):él—ké, February LQ]&., - ;

L - An average adult deaf community is depicced the common impairment
and interests of deaf people draw them together in a close-knit
community with the- adantages and disadvantages of a small town 4
o . evgn when thex'live;gn a large urban.area. Since the telephone is
- not thg convenient and reliable instrument with deaf persons that it
- is with hearing, deaf pdople spend more time driving around to pay
- © social cdlls on friends. The author states that the avenﬁge deaf
_family home bsuallv shows much more activity that their hearing
3 neighbors both in%terms of visitors and more frequent, invitations
out’. Organlzational patterns are also described dnd mention is
made of several Federal programs generated by these organization:
< 14, Jordan, John L. Attitude-Behavior Scale: Deaf. (Unpublished ifistru-
ment.) -East Lansing, Michigan: Michigan State University, 1972. 31-pp.
. . 2The AttituQe—Behav3or Scale: Deaf is an'instrument designed to
T méashre the attitudes of’an individual toward: the deaf, The instru-
ment is based on the Guttman Facet Theoty and is desjgned primarily
to,show the utility of the Facet Theory approach to attitude scale
. constructiony The instrument consists of 137 items which ask the
ifndividual to‘give his opinion on other people's beliefs about the '
. deaf, his own belitfs toward the deaf, and his own projected actions
» toward the deaf. ther items de=l with ‘actual experiences the subject

L] » - L .
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has had with deaf people and per¥sonal data about the Lnd1v1dual
Sample_items are: In respect to people who are deaf, do you .
believe that it is usually right or usually wrong (to take a deaf .
child on a camping trip with normal children, to allow a deaf ch1ld

to visit overnight with a child who is not deaf, to be a soldier in

the,drmy); -In réspect to a deaf person, would you (share a seat on

a 't¥ain for a long trip, live in the next dogr house or apartment, '
extend an invitation to a party at your house) The 1nstrument is . .
- self-administered. Cross= <cultural information on the instrument -

can besfound in "Facet Theory and Cross-cultural Research Methodology", = -

a paper presented by the author at the First International Conference .’

of rHe International Association of Cross Cultural,Psychology, @

August s 1972, Honk Kong: A copy of this paper and the instrument °

are available from the author e ) '

N

f 4 s : 74

. Katz, Lee, Steve L. Mathis, III, and Edward C Herr1ll Jr The Deaf’ 1%
" Child in the Public Schools: A Handbook for Parents of Deaf Children, ‘. .
. Danville, Iklinois: Thé Interstate JPrinters and Publ1shers Inc.

At
w

(61832), 197a pp. 79-89., T ) L : .

A listing of sbme Sf tne oetter recogniiedlnational organizatioms’’ <z - ’
concerned with dedfness” (p.*79) is presente along with Federal - .
agencles that mlgnt be helpful . ' — . .

- [ . i '
4

-t - A -

16. Lingn D. Recent, develonments affecting the edncatzon of hearlng\ .
impaired cn1ld§en. Publ1c Health Reviews, 4(2): 117- l>2 Aprll -June 1975. .

. * R A H

Mild and mode;ate conductlve hearing lpss, commoniy %ncountered ' .
afiong children in regulariscnools,gcan cayse marked educat1opal A
problems,” but the most severe:deficits are met amorg childfen with ° | ,
severe sensorlneural deafness "1p spite ‘of the‘controversy raglng--l . . &
.+ ' for and against“manual communication as a neans af* teach1ng hearing -
impaired children who %equ1re snec1al-educatlon ndny advances have : ,
been made. . These Include ney approahged to language acqulsit1on%‘ ‘ .
emphasis on early treatnent, more systematic use’ of hear1ng aids,
¥ developnenc of educational serv1ces leadlng to vegular clase place-’
¢ mehit, and new subject teach1ng techn1ques However, there. ¥s oz . -
need for'more and hetter teacher training. . R ’
- N T - + ‘
17.  Meadow, /kathryn P. The dear subculture‘\ Hear1ng and Speéclr Action
. 43(4) 16-18, July/August 197: BRI . ..

L P A, b .
. ’ . ’ Ty . .
b . +, M
Meadow postulates the exlstence of 4 subculture among; persons who y -

. are profoundly deaf, and presents a number of distinct characteristics Con
S to illustrate its exigtence. Ehese include a ‘high ;nc1dence of in-"

marriage, a number of voluntary athletlc,,sociar‘and religldus < . .
organizations, the <{raditionm of res1dent1al ‘schooling in state-
operated schools for the deaf news broadcasts #n sign lénguage, ;
and American Slgn Language wh1ch is'used at least part of the time - -
. by 75 pexcént»df deaf adults in the United States. The period in
! the life cycle during which sign language is learned is cOnsidered . ‘
by thost deaf persons to bz the time at which “they become a part of ,
the deaf community. Several poss1ble subgroups are described . T

&
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l8. Mindel, Eugene D.,.and McCay Vernon. They Grow in Silence: The Deaf
* Child and His Family Washington, D. C.: National Association of the
¢ “Daaf, 1971. $6. 95‘ - ] A . !
N * £ . - -
The .authors discuss psychodynamics surrounding the dlagnos1s of -
deafness Some of thé areas discussed are: parental reaction
upon discovering the deafness, cauges of deafness, communlcation,
vocational, educatlonal, and psychological outcomes of deafness

3

LY

19. Moores, Donald F., and others. Evaluation of Programs for Heariné
Impaired Children: Report of 1973-74 Research Report No. 81.
Minneapolis, Minnesota: "Research, Development, and Demonstration
. Center in Education of Handicapped Children, Minnesota University, 1974.

N

Presented is the fourth year report-of a four-yedr longitudifal
1 'study comparing effectiveness 'of seven preschopol programs for deaf
s - children. 3chools are seen to.emphasize either an oral-aural,
Rochester - (Oral-aural plus finger spelling), br total communication .
. method of instruction. Included in the report-arq a brief review
£ . of llterature on educational programs, for the deaf,,summaries of
earlier yearly reports, de'scriptions of thes progragis and subjécts
, s;udled,.prolect findidgs, and appendlxes ¢such aépa classroom
\ observation schedule). Among findings reported are: the subject's
scores on the Illinois Test of Psycholinguistic Abilities (ITPA) -
. were almost identical to the scores of normal hearing children;
. the subJect s scores omn the Metrbpolitan Achievement Tests Primer’ .
Battery were equal to those of hEarlng children in reading and were .
Lower #n arithmetic; that scores on a Receptive Communication
scale showed sound alone to be the least efficient compunication

-

g mode (44 percent) risxng to 88 percent when speech eading; fingex- '
‘ﬁn{’lling, and signs were added; 'lthat 1mproved scor on‘a test for ~
= ’ understanding 'the printed word (76 nt as’compared ‘to 56 per-
, o cent in 1973 and 38 percent in, 197 cted increasing emphasis
L on the téaching of ‘feading; and thgt deaf children Yho hdve been_ ,
"mainstreamed' do not differ in~iptelligence, “readi Rg, arighmetic
. ’ achievement, ITPA scores, or overall communication abilities., *
‘ 20.. Pang, Henry,and Carol Horrocks.. An exploratory study of creatdvity

in deaf children. Perceptual and Motor'Skills, 27(3):84%-846, 1968.

Eleven deaf children of averagi‘intelligence at a midwestern school
N * for the deaf-were administered 'the Barron Welsh Art Scale and the"
Tort¥ance Figural Tests of Creatlve Thinking to measure creative
abilities They scored lower chan other subjects as it appears
) that they were not'interested 1n the abstract iigures but were mote
" oriented toward the concrete. 4They scoted approximately the same, .
on the Torrance Dimensions as é group of normally hearing subjects
but -were higher on elaboration). Possibly the tendency.of the deaf - -
. to be concerned with ‘observed hata aided them in obtaining high .
’ <+ elaboration dcores. In concl sion, because of the small sample,
* i the findings must be held caufjiously. Clearly, a larger sample.is
Grequired. Creativity among deaf persons as well as pther types of
handicapped persons should be!thoroughly explored.

¢

o : !
3. o, I
I

g 10 2l ‘
ERIC IR

=3 »

-



. . B O
, d ; ’ .l - ° -
Zi. he Rard Corppratdon ﬁtrikes‘again. Hearing and Speech Action, 43(1)? s
16, January/Februafy 1925: N ’ e vt . \

Summarlzes flnd1ngs of Improv1gg Serv1ces to Handlcapped Children ’
* ., Summary and Recommehdations by Garry D. Brewer and James S. Kaka}lk .
- \prépared by the Rand Corporation for the U. S. Department of Health,
' ' —Education and Welfare. - "In the United States 2mong youth undér age

Y, 21 there are QSO ,000 with serious hearing 1mpa1rment (1nclud1ng -
50,000 deaf). . ’ . . .

. v e .
£ - . \

22. Réport of Fhe ad hgc committee to define deaf and—hagd-of-hearing. - LT
*Aerican Annals of the Deaf), 12065):509—512,.0ctober 1975. , ‘ :

' . . . 1

- General def1n1t1ons for the terms déaf, hard-of- hearlng, and
hearlng impairment are giver. S
. PR

[ . . . . s

28, Robinson, Luthér D. A.program for deaf mental patients. Repringed
from Hospital and Community Psychiatry, n.d.

- A spgcial progra;\?br the deaf at St. Elizabeth's,Hospital (Wash- 7 {
. ington, D. C.) was begun in 1963 when the author began conducting -
group. psyghotherapy sessions for a- few chronically hospitalized deaf
pat1ents Since then the program has been enlarged to incldde such®
activ1t1es as psychodrama and dance therapy; now it occupies a’ )
, Separate facility and has a full-time staff. The‘brogram has: also
' prov1ded training for.hosp1tal staff members, deaf college students, '

.« nursing students, prcress1ona} workerS‘w1th the‘deaf volunteers, ) .
« and others. : v ‘ — .
- N fe ~ - ‘ v
24, - - . Mental Health Services to Deaf People. Paper presented  -===
' .at the National Rehabilitation Association Meeting in San Juan, .
. Puerto Rico, September 26, 1972. . T Lo

Although hearing 1mpa1red people encounter mental health problems
ssimilar to«hearing persons, communication difficulfies make these
e mental health problems difficult to detect and treat. Services -

arebgradually developing; St. Elizabeths Hospital has carried out 2

‘ ment health program of services, training, research, ‘and consultation

- to organizacﬂons and ggencies on local, state, and_ national levels. )
Although this program was begun indépendently, it recogn1zes a o
Jstate of 1nterdependence with othen organizations serving hearing P .
impa1red 1nd1viduals

» ¢ .

’ = P ' '
25. Rosenthal R1cha;q. The Hearing ‘Loss Hafidbook. New York: St.

Martin's Rresd, 19¥5. 198 pp. . s
- 26., Rosseft;’Alf;son Parenting of the preschool exceptional chiid. ) ‘k\
* Teaching Exceptlonal Children, -7(4): 118 121 Sumﬁbr 1975‘

Destribed is an educational program for parents of preschool +deaf '

children which uses open ended visuals to stimulate group discussions
of concerns about deafness and of strategles for facilitating the
child s development and improvlng parent-child rela§1onships

- ( ‘
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- 27. Schein, J.°D., and M. T, Delk. The Deaf Pgpulation of the United Staées.
- * Silver Spripg, Maryland National Assoclation of the Deaf 1974.

’ - . R |

28. Schopls and classes for the deadf in the Un;ted’States Amerlcan‘Annals
of the Deaf, Directory of Progtams and Services, 121(2) 172-143, Aprll 1976.

+
.

29. Standard Referénce Library, 1970 Yearhook. pp. 198rl99.
. - X -
30." Storrs, Lloyd A. Rehabilitatiqn medical aspects of hearlng disorders
] . "in Cobb, Aldrena Beatrix, Medical and Psychological ' Aspects of Dis-
. ability. Springfield, Illinois: Charles C. Thomas, 1973. pp. 295-
302. . ' ~ -
P . -~ . . ‘\ B
The anatomy and physiology of the ear along with the pathology of .
. hearing, and treatment of hearihg loss are dlscuSSed in terms the
lay reader can understaﬁd :
31. Switzer, Mary E., and Boyce R. Williams. General article: -life problems
: of deaf people: prevertidn and treatment. ArcHives of Environmental
Health 15(249-246), August 1967. Y Te s

‘e

The authors define "deaf people” and then outline six major problems

which affect “them. Problems described are communifation, education,

N subculture, employment, public service, and paterdalism. .
: . i . )

32. Telford, Charles W., and James M. Sawrey. The Excéptional Individual.
Englewood Cliffs, New Jersey: Prentice-Hall, Inc¢., 1972. -~

»

-

33. . Watson, Douglas, editor. Readings'on Deafness. New York, New York:
- Deafness Research and Training Center, New York University, -May 1973.
$2.00. .

Topics in this set of readings include the following: (1) the ex-
perience of deafness; (2) notes on deaf eddcation; (3) improving the
leivery of rehabilitation services; and (4) the deaf community. .

34. Wright, David. Deafness. New Ybrk, N Stein and Day, 1969.

This'bqok is the aufob;ography ofra pdet, writer, anthologist and
translator of scholarly waorks who has been totally deaf since the
age of seven. The gecond half of the book details the history of
education for deaf, persons. o .

B ADDENDUM - . o

e .

.

-

4 * . .
T Charlip, Remy, Mary %;th, and George Ancona. Handtalk: An ABC of Finger-
spelling and Sign Language. uew York, New York: Parenfs Magazine Press,

%4 $5.95.

. This book is composed of large color photographs illu ting the manual
: alphabet and some signs. ‘

©

0'Rourke, T.J. A Basic Course in Manual Communication, Silver Spring,
Maryland- National Association of the Deaf, 1973 _$5.20.

Beginning sign language book containing illustrations of »737 signs and
. -+ including practice exercises. ’
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INTEGRATION OF HEARING IMPAIRED PERSONS INTO
»~ REGULAR PHYSICAL EDUCATION AND RECRE%EIQQ 'PROGRAMS
) .

£

- ~
.

In his 5urvey of all the residential schoolé} day schools, and day
classes listed in’ the American Annals of the Deaf 1975 Directory of Programs
and Serxﬁces Craig (4) noted the following trends in mainstreaming end

.- partial integratiog of deaf with hearing students:

An increasé in the number of integrg?ive programs. .

5

b

Development of selected components of the progrzgs. .

. ” \
Inclusion of mainstreaming or partzal integration in admiinis- .
trative ﬁ'anning for the education of deaf students. )

Six of the 14 listings in this section are concerned with methods

and techniques of educatlng hearing impaired children in regular schools
and e¢lasses (1,3,5,6,8,9). But not all educators agree that mainstreaming
can provide the best education for deaf children. Brill (2) concludes that ~
theé%blcal deaf child is not best placed in a regular classroom, and that
the prelingually .deaf child requ1res a very\special educational program.
McKay, (8) cautions that certain unplanned efforts 4t mainstreaming &eaf
children can result in irreversible educdtional and psychological damage.

? their search of the literature, Craig-and Salem (5) cited two stud

escribing attempts to integrate deaf with hearing students for sociaF

and recreational purposes. It was noted that before being integrated on

a part-time basis, deaf youth lacked some of the social skills and

independence of their hearing counterparts; after integration, they im-

proved in #hese skills. These studies give credence to the concept that

social and developgental skills can be the majorQ0utcome of integration
,And that positive change in social behavior can result.

. 7

. Three studies exploring the effects of mainstreaming and integration

of deaf and hard-of-hearing persons with hearing individuals are detailed

in the following listing, (7,10,11). Further research on the outcomes of o

integration and malnstreamlng prograﬁs is needed.

-

— '3 s «
|4

Resources . - -~

#1. Birch, Jack W. Hearing Impaired, Children in the Maihstream.
Minneapolls, Minnesota: Leadership Training Inst1tute/Spec1al Edu-
., cation, University of MinneSota, 1975. 106 PP- ’

. <

-

Hearing impaired children are increasingly being educated in\rggqlar‘
schools and classes. This book is intended to provide teachers,

#Availablq from CEC Information Services, 1920 Association Dr1Ve, Reston,
Virginia, 22091. (Use Number when ordering; postage is extra. Yio ,
o Y
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.superv1sors, and administrators with practlcal ideas and methods that
. "have been lsed successfully gy educators who have hearing impaired

children in their classes. To this endg chapters deal with such
basic'considerations\as terminology

at is mainstreaming? who are
the hearing impaired?) and the inf#lience of hearing impairment on
education of childBen and youth.# Other chapters concern character-
istics and principles of successful mainstreaming, with specific p
suggestions for' teachers and administrators. Fourteen, programs in (/h
different settings illustrative .of ma1nstream1ng hearing 1mpaired

children are detailed. ‘ b

s

-

‘

+2., Brill, Richard ¢. Mainstreaming: format or guality?  Américan Annals
of the Deaf, 120(4):377-381, August 1975. .

Brill voices a|rather strong statement agaifist the ma1nstream1ng of

deaf children as he analyzes the factors involved in determ1n1ng the

quality of edycation of deaf ‘children that may result from the

. mainstreaming movement. Brill concludes that the typical deaf child
is not, best placed in a regular classroom, but that, instead, the-*
pre11ngua11y deaf child regyires a very special educational program

’
-

+3, 'Connorﬂ Leo E. Mainstreaming « special school. ,Teaching Exceptional.

. Children, 8(2):76-80, Winter 1976. “
N The Lex1ngton School for the Deaf (Jackson Helghts, ﬁew‘York) is an

example of a special school well 1ntegrated into the surrqQunding
community. Community cooperation combined with teaching expertise
~ creates an atmosphere of acceptance and understampding which benefits
] the severely deaf students at Lexington, thldren in surrounding
. schools, and the entire community as well. During the 1968- 1975
period the following elements have contributed to a systematic
mainstreaming effort: community center, volunteers, transfers,
resource center, enrollment of normal students, and staff involvement.

»

»

V44, Craig, William N., James M. Salem, and Helen B. Craig. Mainstreaming
and partial 1ntegrat10n of deaf w1th hearing students. American Annals
of the Deaf: Directory of Programg and Serv1ces, 121(2):63-68, April 1976.

These data represent responses to questionnaires sent by the American
Annals of the Deaf to all of the residential schools, day schools,

and day classes listed in the 1975 Directory of Programs and 'Services.
Answers to questions in the following areas were sought: number of
iftegrative programs, student participation, program compOnéntS, staff
participation, evaluatiom procedures, and school administrative pro-
cedures. Responses were compiled separately for the residential -
schools, day “schools, and day ‘classesj _response rates were 87.50 per-
cent, 71 43 percent and 39.95 percent, respectively.' The data are

i S .

- ‘ * ' [
+Availab1a from Phygical Education and Recrept1on for the Handicapped: In-
formation aqd Research Utilization Center, 1201 16th Street, N. W., Wash-

¥ '

R ington, D. C., 20036.
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E
* subject to limitations imposed by the mailed questionnaire technique .
+ and by the great diversity in structure shown by these programs.
However, the following trends can-be seen: a growth in the number -«
of integrative programs, development of selected components of the
programs, and the inclusion of mainstreaming or partial integration

in the administrative planning for the. education of deaf sstudents.
. s LRy -

5« Craig, William N., and James M. Salem. Partial integration of deaf
with ‘hearing students: residential school perspecdtives. American
Annals of the Deaf, 120(1):28-36, February 1975. '

N .
» .

2ntial school faculties have become increasingly aware of the

possibilities for integrating deaf with hearing, students. Poten-

, deaf students should improve in such areas as communication

capahilities, squal awareness, academic skills and vpcational +
etency. The development of partial integratiop in twenty-two

sidential schooig%;and the interest shown by seventeen additional’
residential schools,-strongly suggest that at least some of the

* objectives are being met.

- -
+6. Integrating Persons with Handicapping Cohditions into Regular
Physical Education and Recreation Programs. Washington, D. C.:
American Allidnce for Health, Physical Education and Recreation,
December 1974.. $2.00. » (Developed and printed.as a service of the
d’ : Information and Research Utilization Center in Physical Education
and Recreation for the Handicapped Project OEG-0-72-5454-233563, ‘e
“ Bureaw of Education for, the Handicapped, U. S. Office of Education,
Department of Health, Education, and Welfare.
An analysis of selected research and program literature is presented
. concerning integrating or mainstreaming individuals with handicapping
.conditions into physical education, recreation and related programs.
The analysis provides state-of-the-art statements, (1) integration of
students with various handicapping conditions into regular public
schoel physical education, athletic and intramural programs, 2)
integration or mainstreaming of f11, impaired and disabled individuals
of all ages into community recreation‘programs, (3) integration of °
handicapped campers into ongoing camp situations originally designe
for nonhandicapped ciildren and youth, (4) integration of visually
impaired individuals into existing physical education and recreation
programs, (5) curriculum or model program descriptions for integrating
. harndicapped children into the regular classroom situation with pro-
visions for physical and/or recreational activities, and (6) atti-
tudes on the part ,of the hagdicapped participant, his peers and rélated
program personnel in integrated physical education and recreation
programs. Each statement is followed by discussion and future needs
statement Subsections. A list of references and selected audiovisual
aidss follow the analygis sectiqn.
= ~, . '

+

+Available from Physical Education and Recreation For theezandicapped: In-~
formation and Research Utilization Center, 1201 16th Street, N. W., Wash-
ington, D. C., ,20036. N :
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The effect of 'extended contact with "normals" on
the social behavior of hard-of-pearing chlldren.  Jourmal of Social’ o
95 137138, February 1975. )
"normal" children
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American Annals of ,the
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dren.
.McCay, Vernon.

result in 1rrev3§sible educational and psy¢
A
It is a reflection of

Integration or mainstreaming

4

The integration of severely hear1ng 1mpa1red thldren into regular
+ e¢lasses in publlc schools places special demands on the professionals

This study suggests that prolonged interaction w1th
cin influence the socdial, behavior of ~a group of hardtof- he ring chil-
P

Deaf
at mainstreaming deaf chil

3

. 8.

lZO(l) lS 16, February 1975..
A system developed by R. Holcomb is compared favorably w1th other
An in-service pragram for integrating hearing impaired
Volta Review, 77(3) 173-175, March lg?i.

unplanned effor
Mithin the schools apd requires exten51ve support from the families
To pnovlde materials to be used as the

/
‘9. \ober, Llnda W.
“children.
., of the children involved.
basis for an in-service education workshop in integration of severely
earing impaired children ihto the public school env1ronment, the
Northeast Regional Media Center for .the Deaf ‘developed the HI~FI
Program (Hearing mpalred Formal I %ervice)
the current legislative mandates, ncOuraged and supported by various
i , tegarding the upgrading of
The program is targeted for workshops of classroom teachers and
as such, relates directly to school district and
i i Consisting of a -
Suggestions for parental input are

national professional organizatio
educational facilities and programs for children with special reeds

scliool personnel and

classroom management of the hearing impaired child.
for Educational Media and Haterials £or the Handicapped, Ohio State

‘s

manual, a set of transparencies, an audio cassette, and a video tape
recording, the program is targeted for classroom teachers, school
istrict personnel, and parents.
emphasized. Copies of HI-FI are available-from the National Center
Un1vers1ty, Columbus, 43210,
Reich Peter A , and Carol M. Reich. C:; Follow-Up Study of Deaf Students,
Ontarlo Ministry of Education, n.d.
Graduates of the Metropolitan Toronto
School for the Deaf and from the Ontario SchHgols for the Deaf at
ronto area are
on (1) the train-

Toronto, Ontario, Canada
into the hearing community.
Milton and Belleville“who live in or near Metro
Information is being collect
Facility they develop, (3) employment profile, and (4) variou§ indices
of the extent to which they function within adult soclety, both hear-
Questions include leisure time activities such as

10.
This project explores the degree of integration of the deaf in Ontario
¥

-
[}

being interviewed.

26

ing they have received, (2) the types and extent of communication

16

ing and deaf.

going to movies, watching TV, membership fn clubs, leisure reading, etc.

L
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11. Rister, Anne. Deaf children in mainstream education. Volta Review,
777(5):279-290, May .1975. ) ¥ . s
2 oS
A longitudinal follow-through study of 88 deaf children, ages 6-16,
was cfaducted. Sixty-seven percent of .responses from parents and
. teathers showed that preschool education had been beneficial. School ~
placement information revealed that 62 percent "of students 1nvolved
g " attend regular classes”and 38 percent are in special education
classes. Achievement was reported “as*being adequate for 64 percent
of entire group of students Adequate achievement was {eported for
.6 percent of students. enro led in special education and for 81.9
percent of those in regular education tlasses. Copies of complete
study may be obtained from,author at: Speech\and Hearing Institute,
1343 Moursund Street, Houston, Texas, 77025.

¢
l

——
.

12, Seagle, Edward E. Jr. A study of the fe bility of~lntegrat1ng
blind, deaf,,and non—handlcapped youngste in an outddor resident

- asCamp setting. Master s thesis. Proyo .Utah: Brigham Youmng University,:
197%. 68 pp. . r

¢ ‘

flhrough careful analysis of related literature ahd a study of de-
. sired information, a questionnaire was developed and mailed to 50
camps whicli serve the hanidcapped within the U. S. and Canada. ° .
. Thirty camps responded. The data were computefized and a frequency
D . distribution determined to analyze the responses. It was concluded
that this type of integration was feasible in terms of contributing
to the welfare of all three.types of* children involved. The study
also indicated trends in program possibilities, and outliped definite
minimal requiremetts for leadership in the proposed setting. It
_also shown that private ownership and operation.was not feasible,
but rather camp fees should-be instituted-as a means of financing.
\

++13, Updaté No. 1: Mainstreaming in Recreation, Physical Education, Special

.Educatlon, and Other Community-Based Programs—-Viewpoints. Washington,
C D. C. Physical Education and Recreation for the Handicapped: In-

-, formation and Research Utilization. Center (IRUC) (1201116th Street,

"N W., 20036), January 1976

Books, artftles from Journals “and newsletters, and published and un-

publishe¢ papers, research reports and dinstructional materials on

mainstreaming are listed.” Whenever possible a brief summary of each

~ 13

entry is provided. ﬁ . s . ve

« ° 4 e . .
14. 'Weinstein, G. W. New world of success fot deaf childrenj success.in
+ regular classrooms. Parents Magazine, 43:66-69+, Novehber 1968.
& - - It e . o L ! "' .
= = : . . ' -
"% ‘ '\"

+Available from Physical Education and Reoreation for the Handicappea
Information and Research Utilization Center, 1201 16th Street, N. W.,
. Washing®on, .B.. G., 20036. . .
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L ” PHYSICAL EDUCATION'AND MOTOR DEVELOPMENT

i Liteviture reviewed for thisg publication.revealed éifht comparative
gcudies of motolf. characteristics of-hearing and hearing impaired children
4,5,13,14,15,16,17,27) . {our of these (4,13,14,16) dealt with static _and
dynamic balance 'skills.

!

~ In comparing performance of eight-year old deaf and hearing children,
Lindsey and 0'Neal (13) found that deaf children failed significantly more
tests on both statie and dynamic balance skills than did the hearing chil-
dren. But Logan found that while elementary school children scored sig-
nificantly poorer than hearing children in all six tests of balance ability
administered to them, college studerts scored signifitantly poorer on only
three of the six balance tests. 'She attribdted this to certain factors
operating in ‘the adolescent years that allow hearing impaired subjects to
compengate for the lack of auditory sensitivity in performance of balance
tasks. Lindgey and O'Neal (13) found fewer.than ten publishedsstudies
comparing motor and balance skills of deaf children with those of hearing
children. Control of such variables as age, sex, race, IQ, and etiology
of deafness in these few 1nvest1gat10ns has varied to such a degree that
;eplicatlon studies *are still needed.

Seven general texts in adapted physical education that had sections
dealing with hearing impairment were reviewed (1,2,7,10,21,25,29). " It was
agreed that hearing impairments should impose little or no restriction on
a child's physical education program, However, certain precautions may be,
needed,depending on the type and degree of hearlng'impalrment General
program planning and leadetship considerations &an be found in the chart
on page 5. Specific precautions for certain conditions are summarized
in .the table “on the following“page. . o

-
~

Arnhelm‘ et al. (2) note’'that methods for teaching activities to
deaf students differ from those used to téach the hard-of-ltearing. Clagses
composed mainly of deaf children,should be limited in size from six to 12
“persons in order to meet individual. needs of students. Attention-getters
such as waving the hands or fifcking the lights on”and off can g; used.

all chlldren'%hould be able to see the instructor's face in ordex to
facilltate lip reading and facial gesture cues (2) A
" o e 2
y . . .
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. Student has Sds- ; Student has had a .
" 'General Hearing tained .Damage to Student Wears * Fenestration ‘v
Condition Impairment Semicircular Canal Hearing Aid Operation -
Precauttons 1. Boxing is usu- 1. Should not at- ’ 1. Leave the aid 1. Must wear ear -
. ally prohibited;f\\ tempt activities in place except plugs during
L since bégnp to which require ~ during swimming cold windy
the hegd may climbing on high and in periods weather (10).
aggpdvate ear equipment or that of vigorous . ) .
. amage (29). ‘demand great bal- physical activ- 2. Sudden movements
e - ance skill due to Aty Q). of the head
2. Diving, skin poor balance and should be avoid-
- and scuba tendency to ex- 2. Starched gym- . ed, as they cause
diving, and life- perience dizziness clothing should dizziness (10). ’
, .saving (exfept (10). Rot be worn as
. extension rescues crisp fabrics” 3. Swimming is -
and others which 2. Trappo%ine activ- can cause an . prohiBited (10).
do not require ity can cause annoying sound :
.sub-surface nausea and’seri- to the wearer '
& ‘gyimming) are ous accidents .
usually contra- * (29). - o - .
- indicated for e - 3. A spare battery .
most auditory 3. Any tuybliﬁé . should be kept '
vimpairments (29). which would tend - by 'the physical
to cause semi- “educator in case ’»‘ﬂ
. cdrcular canal “a replacement is
! involvement l needed (I).
. i shou¥d be avoided .
) (29). 4. As excessive .
Ve ) moisture will ; . <
) cause the battery -
,to corrode, the ' ‘ '
i g d hearing aid should N
{7 never be placed in - (j(}
Ka krass or exposed

to temperature and
humidity changes
< A1), r's >
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Resources
1. Adams, Roﬁald c., Alfred N. Daniel, and Lee Rullman. Games, Sports
and -Exercises for tHe Physically Handicapped. Second edition
Philadelphia: Lea and Febiger, 1975.
: - A
. Auditory impalrment% are defined according to two classes based on .
the time of hearing loss. Incidence figures and,.treatment methods
are briefly detailed. Program implications involve making sure that -«
dirgetions and explanations are clearly understoog by the hard-of-
hearing student, removal.of hearing aids during s€frenuous physical
activity and giving students partners to work with. Also included
are recommended exercises for general balanee, coordination, and ’

change of direction. . -
¥

%;. Arnheim, Daniel D., David Auxter, and Walter C. Crove. Princiglés
and Methods of Adapted Physical Education. St. Louis, Missourl
C. V. Mosby, 1969. ) ~

«

Some of the topics treated in the section’on the deaf and the hard-
of-hearing include the following: definition 2 incidence of hearing
loss, causes of deafness, characteristics of ‘deaf persons and of
hard-of-hearing persons, and the role of hearing in development.
Educatipnal placement is discussed in .terms of day and r@sidéntial .
schools. Competent teachers for deaf and hard-of-hearing children
must first be able to teach all the children with whom they come in
contact, but cegtain qualitleé that may be helpful in teaching
hearing impaired ehildren are listed along with suggestions for
teaching these chlldren who are enrolled in regular phy31cal edu- ?
cation classes. A mention of research needs in this are concludes )
the section. - : '

-

" 3. Barker, Meredith Ann. A study to ‘determine if auditory pérception may
be improved through participation im- an, adapted phy®ical educatiqQm
program of selectéd activities. Haster,ﬁ thesis. Springfield,
Massachusetts: Spr}ngfield College, 1974. 75 pp.

-Subjects for this study were 31 kindergarten, lst and 2nd.grade
children (ajes 5-8) of average IQ with no physical disabilities who,
, scored.below ndrmal on the Wepman Auditory ‘Disgrimination Test
(form A). The subJects were assigned to an exp. or a control group.
The experimental group participated in an adapted program of 50 lessons
which- included activities designed to improve perceptipn. .The control
group participated in 50 regular physical education classese//gf’the end
of the experimental period, the subjgcts in both groups were tested on
form B of the WADT. The t test showed the experimental group.to have
. improved significantly more than the gontrol group (p<.05):
4.  Brace, Cloyd. A comparison of the ability of deaf boys with normal
boys-in balance control. Mastef's thesis. University of Texas, 1936.
5. Breseth, Stephen M. A comparative sfudy of the athletic capabilities
of deaf and nondeaf students. 1971. 109 pp.
= .
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y " The subJects (N=100), ere mal® and females ranging in age from 12 ﬁo
- - d4 years. Fifty subjects were deaf and 50 had normal hearing. Each’
- . of the two troups was comprised of 25 boys and 25 girls. All SUbjects

were tested for MBC agility, second volume brea ing capa01ty, arm
.stzfngth speed run, leg streng¥h, eye-hand RT, and eye-hand coordination.
t showed the hearing subjects had supdrior capability (p>.05) in.

. MBC ag&}lty, second volume capacity, and eye-hand RT. A significant

- differedce (p>.05) was fqund in favor of the hearing girls‘only in leg
: - strength. No significamt differences (p>.05) were found for boys . ..
, and girls in eye-hand coordination, arm strength, and running speed,

and for boys §n leg strength. =« v )

. -

a

6. Busack, Cathe. Manual communication with deaf riders. North American”
¢Riding ﬁor the Handicapped Association News, 3(3) 8-9, November 1975.

- .

t 1 J

4 set of 51mple, highly v151ble gestures used to commupicaté instruc- .
e . tions during an active riding class is illustrated. Presented are
. ’ signals for walk op, reverse, citcle, slow down, steering through
, poles, sit down, forward - position, pOStlng, trot, canter, and shorten

: reins. The author askKs anyone who has.developed a system of signals
to con'tactsher at the followﬁng address: c/o T. R. Brown, Larger
¢ Ctoss Road, Bedminster, Néw Jersey, 07921. , . -
- 7. Daniels, Arthur Simpson, and’Evelyn A. Daniels.. Adaptgd Physical Edu-' .
C cation. Thizrd edltionc" New Yor% New York: Harper ang Row, 1975.
The major purposes of this third edition are to indicate how physical
education can be, made available to' handicapped childfep, to provide
. guidance for pﬁysical education,teachers and administrators, and to
& . provide an inservice text for ddapted physical educators, special
. educators, gnd classroom teachers. The book is divided into three
major sections, each of which comtains several chapters. Part one
is concerned with' defindhg the problem—who’are exceptional thildren,
. what physical educatibn does for them, their adjustment problems, and
SOcietal attitudes. <Part two deals with physical education and
. ’ . SpBClL1C impairments, including body-mechanics>problems, mental
« deviance, neurological and neuromuscular disorders, orthopedic ’
problems, organic conditionts, sensory impairments, emotional dis-
. ; turbance, and others. .Organization and administration .of thé pro-
gram are covered in part three, with Special chapters- devoted to
R aquatlcs, camping, and post-school considerations. Each chapter is
T, ¢oncluded w1d$<hb1bllography, the book has some illustrations.’
* - L4 3
. 8. Developmentaliand Adapted Physical Education. Communications Dis-
§ orders: An Individbalized Program. Oakhurst, New Jérsey: Tovnship
. of Ocean School Districtﬂ(de Avenue, 07755), 1976. 124 pp.. «
1 ~. - -
* This Project ACTIVE (All Children Totally: Involved Exércising)
manual was written to provide students and practitioners with the
. training and procedures for implementing-.an individualized and '
" personalized physical activity program for studemts with commu-
) nication disorders. Under the classification of communication,
+ disorders fall hearing impaired, visually impaired, autistic, and
speech handicapped children. The Projéct ACTIVE formgt of Test,

. ) o ) . Ta . )
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Assess, Prescribe, Evaluate is followed by the manual., Procedures and
various motor abilities (balance and postural orientation, eye and S
" foot accuracy) are detailed This is followed by a chapter on assess-
ing student performance o these .tests, The prescriptive process
includes choosing appropriate tasks and activities *based' on test
ahd assessment data. A chapter in the manual is devoted to Exercises
and activities in the following areas: gross body coordination,
balance and postural orientation, eye-hand coordination, eye-hand
accuracy, eye-foot accuracy, arm and shoulder strength, abdominal .
strength, explosive leg power, and cardiorespiratory endurance. -A
bibliography and various forms and check-lists conclude the manual. °
Students with peripheral deafness may have a balance problem due to
reduced functionjing of the semi-circular canals. Climbing and .
Lapparatus work should be limited for these students. - o

-

- . - .

9.. Dzyurich, V..V. The role of verbal speech in the development of
movement in deaf children. Spetsial'naya Shkola, 1:58-60, 1968.

. . Sixty-three .13-16 year-old deaf children were subhjects in a study -

of the pedagogical effect of oral explanation in physical educatdon *

on (1) speed of motor reaction in response to a photic signal, and (2)

swiftness in racing. - Significant improvements were demonstrated as

R result of teaching deaf children motor skills and habits to _the

?ccompaniment of appropriate verbal explanations. It is comtluded .

. xhat the well-known functional insufficiency of the motor analyzer in

. deaf children is ascribable not only to pathology @f the auditory -’

‘organs but also to the imperfection of the methods utilized in the .
physical education of deaf children.

hgh,

\

—28. fait, Hollis F. Special Physical Education, Adapted CorrectiveL.

Developmental. Philadelphia, Pennsylvania: W. B. Saunders Company,
1972. . , ,

- Written for prospective physical education teacherS'in a variety of
asettlngs Discusses visual handicaps,. auditory handidaps, cerebral
' palsy, orthopedlg defects, heart conditions, convalescence, ‘nutritional
disturbances, other physical conditions requiring adapted physical
" education, mental retardatiom, social maladjustment and mental 1ill-

- 4* ness, and 5g1ng The following activities .and topics are treated:

i basic skill games, rhythms and dance, individual sports, dual games,
team games, Swimming, weight training, outdoor education, corrective
body mechankcs, and developmental programs for physical fitness.
.Chapter Six: Auditory Handicaps, details such topics as the nature .
and causeqlof ‘hearing disabilities, and needs and 'adjustments of _ ¥

- persons‘with auditory handicaps. Suggestions fpr plannidg the .
physicai»education program in regular schools and -special settings,
: _and specific program content aggas are discussed. An appendix in-
cludes suggested films and filmstrips for teachers, film sources,
record sources, profess1onal organizations, societies and associations,
.and periodicals . . :

-
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11, Grimsley, Jimmié Rickard. The pffects of visual.cueness and visual
deprivation upon the acquisitioi and rate of learning of a balance
skill among deaf individuals. octoral disseration. Athens, Georgia:
University of Georgila, 1972. 98§ pp. .
Normal-hearing, congenital deaf,!|and acquired deaf children wereg
. taught a balance skill op the dynabalometer. Each subject was tested
" under conditions of: wutilization of norpal visual cues; utilization
of supplemental visual cues; and hbsence of visual cues (blindfolded).
Results indicated that mormal~heatring children balance better than
"deafi children; deaf individuals learn the balance skill as well as
normal hear®nggchildrert as measure& by th& dynabalometer; there is .
“no difference in performance or ledrnidg between congenital-deaf
and acquired-deaf individuals; deprivation of visual input impairs
balance performance; and supplemential visualscues significantly
aid the deaf population espec1ally Re congenital deaf but do not
help the normal hearing. \

.

12. Kozyrnov, G. F. Alteration of reactfﬁn speed of choice of deaf
people affected by participation in féncing. Teoriya I Praktika
Fizicheskoi Kulturi (USSR), 8:44-45, fugust 1974,

- . Copy of articlé and translation availdble for fee through: National
Documentation Centre for Sport, Physic4l Education and Recreation,
The Univer51ty of Blrmlngham, P. 0. Box 363, Birmingham, -B15 2TT,
England. . . ’ 3
13. Lindsey; Dianne, and-Janet 0'Neal. Static and dynamic balance skills
o 4 of eight year old deaf and hearing children. Amerjcaf Annals of the
Deaf, 121(1):49-55, February 1976. R =
- ‘——'- s . /
The puypnsgfof this study was to compare the peﬁformance of 31
mentally and physically normal eight year old deaf ciéédren with

¢ the performance of 77 mentally and physically normal ght_yeag- {
0ld hearing children on a battery of 16 static. and dyfamkc bz
tests., The findings suggest: (1) Deaf children failed” 51gn1f1gantly
more tests on both static and. dynamic skills than did the hearlﬁg
children; (2) This relationship existed independent of’race and sex
of .the child, only the variable of hearing status was found to, -
‘ relate significantly to performance on these skills; and (3)
Elimination of visual input on static balance tasks 1ncreased the
N difficulty of the tasks~for both the deaf and hearing groups, but .
the deaf were more seriously impaired in their balane€ abilities
, than the hearing children. - . .
14, Llogan, Mary J. A comparison of statlc and dyhamlc equilibrium among
’ the hearing dnd hearing-impalred at the elementary and college levels.
Master's thesis. College Park, Maryland University of Maryland
‘1969) 91 pp. .
PR Four megsurés of static balance and two of dynamlc balance were N
. given to hearing- imﬂaipeﬂ/subjects (N=60) at elenentary and college
levels, ‘and an equal number of hearing subjects. Significantly

‘ ’
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poorer balance ability was found in all cases for the hearing—impaired -
- subjects at the elementarysilevel, but in’only three of the six tests

at the college level. Apparently, certain factors operate in the

R4 intervening adolescent years that permit.hearing-impaired subjects to
' compensate ‘for the lack of audltory sensitivity in the performance of
’ balancing tasks. ‘ , L ‘

. ¢ SN .

15. Long,'John.Alexander. Motor Abilities of Deaf Children, New York, -
New York: Bureau of Publications, Teachers College, Columbia Uni-~ |
*versity, 1932. ' “

Performances of equated deaf and’hearing groups on five of the six
tests of the 'Stanford Motor Skills Ynit, a grip strength test’'and

a balancing board test were compared. With the exception of balanée,
no significant difference in motor skills between deaf and hearing )

persons was found. - : M

.
.
s

‘16. McCurry’, Frederick A. Y comparison of dynamic bglance performance$
- of deaf and normal college men, Master's thesis. University Park,
Pennsylvania: Pennsylvania State University, 1969, 79 pp-..

i

4
¥

K Criterion tesfs included three standard dynamie balance -tests:

the balance beam test, the Bass test, and -the sideward leap "test.
The Ba¥s test and the sideward leap test were modified slightly for
the deafsubjects. SubJects included -52 students from PSU and 53 -
students from Gallaudet College for the Deaf in Washington, D. C.

7~ At both schools subj€cts were divided ‘into twe groups—-athletes o} ) !
nonathletes--dependlng upon the information gathered from. their ’
questlonnalres Testing procedures -at both schools were idepticals: _
There appeared to be a difference between dynamic balance ab111t1es ’ '
of deaf athletes and nonathletes; however, this was not true of the
normal subjects. Reliability of the tests used in the study was ,
high. Little or no relationship between deaf per%ons' hearing losses

. and their previous athletic pért1c1pat10n ex1sted A moderate " , .
relationshi} existed among the various balance test performances for
hearing subjects and for deaf nonathletes. There was little relation-
ship, however, among the test performances for the deaf athletes. .°

17. Minter, Martin G. A cpwmparison of reaction time and movement time
in deaf and hearing freshman male college students. - Master's thesis.
College Park, Maryland: Univessity of Maryland, 1969. 44 pp.

— Fifty deaf male freshmen at Gallaudet College, Washington, D. C., and
. T hearing male freshmen at Cathoiic Universityy Washington, D. C. /} .
who ne\enrolled in the requlred PE program, were ,tested on two
tasks. Tﬁ?ﬂiirst was a simple reaction test, requiring subject to
depress a telegfaph key with the index finger when a vigual stimulus
appeared The second™wag a complex reaction and movement task re-
qUiring subject to extinguISh«lO lights in random séqience. Each

- " " subject had 10 trials on each of Ehewxwo tests. Resylts of thg .
* simple reaction time test shawed no signkricant diffprence. OQn the .
* reaction-moyement time test however, the deaf were f0und superior . .
(P<.01).

Aruitoxt provided by Eic:
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b'Neal,\Janet. Balance Skills in Deaf Children, a Pilot Study..
University of North Carolina, Chapel Hill, April 22, 1974.

Pennella, Louis J. PRhysical Education Curriculum buide. Buffalo, New
York: St. Mary's School for the Deaf, n.d. s

Program objectives and suggested activities for the pre- primary,
through senior high .levels are given. These Ievels Jinclude: pre-
primary grades (ages five and six), primary, grades (ages ‘deven,

eight, and nine), intermediate grades (ages ten; 1}, and 12), junior
high grades (ages 13, 14, and 15), senior high grades (ages 16, and
over). Curriculum modlflcatlons for multiple handlcapped deaf students
are also presented.

- .

L= - )

<

Pennsylvania School for the Deaf. Curricufub‘Cuidﬁlines_in'ﬁealtﬁ
and Physical Education. ‘Philadelphia, Pennsyrvapia: the School, 1966.
53 pp. P

Physical Education for the Exceptional Child. . The Unlverszty f the
State of New York. The State Education Department Curr199l Develop-
ment Center, Albany, New York, 1970. pp. 31-32. -

. 'y
Hearing impairment should impose little or no restriction on a
"child's physical education program® Since many of these‘children
may not have had the early play experiences of normal children,. t &y
may need experience 1n simple, fundamental movements before they Qan
participgte in usual group aCtIY’SIGS A maximum of .demonstration
and a minimum of verbal instruction are stressed. Spe01f1c.act1vities
for hearing impaired children in the areas of. physical ficﬁgss and
conditlonlng, games, self-testing, rhythm and-dance, and aqu&tlcs
and water safety are\included. byo-

— 3

Ritzke, L. Physical development of deaf children. Kultura Fizyczna
29(2):69-70, February 1975. : P

Copy and translation available for fee through: National Documentation
Centre for Sport, Physical Education and Recyeation, The University of
Birmingham, P. O. Box 363, Birmingham, Bl5 2TT, England.

. .
. ¢
°

23. Robbins, John Philip. The effect of the Exer-Genie on selected
= cOmponents of physical performance in adolescent boys at the
Tennessee School for the Deaf. Master's thests. " University of
Tennessee, 1967. ,81 pp. ; ’
24. Smit¢h, Thelma. A survey of physical education programs for deaf and,
™ hearing impaired children. Master's thesis. Denton, Texas: Texas
» Woman's University, 1971.! :
25. Sasne, Michael, Handbook of Addpted Physical Education Equipment and
Its Use. Springfield,\lllinois: Charles C. Thomas, 1973.

Many repetitions of the same instruction may be needed before some
hearing impalred students will be able to follow directions, eye

.

P A . .
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contact is also recommended. Using a set of pre-established command
signals on the playground gymnasium floor, and in the swimming pool
is advocated. :

‘26: "Tsukerman, I V. Rhythmic exercises and the speech of deaf children.
Spetsial naya Shkola, 1:54-57, 1968.

.
4

A survey of the literature on the theory and practice of rhythmic
exercise as a means of promoting speech development.in deaf children.

- - N
27. Vance, Paul Cessna. Motdr characteristics of dedf children. Un—

published dodtoral dissertation. Colorado State College, 1968. £
+ Dissertation Abstracts Ingernational, p. 1146-A, October 1969, .
108 pages. (Order No. 68-14,746) -

- L}
The purpose of this study was to compare the performance of physically
and intellectuall$y normal, deaf day-school children with the
v performance of a group of intellectually normal hearing children on
.variety of motor skills. The deaf 2hildren used 1in this study P
were matched with normal hearing children by chronological age and
sex. Procedure: Forty-four deaf children ‘wefe included in the ex-
perimental group and 44 hearing children in the control group, making
a total of 88 SubJQg&éQ\\Forty subjects were boys, 48 girls. A
-treatment by levels statistical design was employed in the analysis
of thg_results,w1th the lgvels represented by chronological age
spans of two years edch, With a total 6f four levels in each group.
The number of boys (5 hearing and 5 deaf) and the number of girls
(6 Bearing and 6 deaf) at. each level were the same. The experimehtal
group consisted of intellectually normal deaf boys and girls between
the ages of 5-0 and 12-11 eﬁ;blled *in five day school programs in large
_ tommunitfes in Iowa. Just those pupils with 65 decibel loss or .
. greater in their better hea;ing ear were included in the study. The
control group consisted of the same number of hearing subjects at
each chronological age interval as was included in the sample of the
+ deaf (intervals of two years from 5-0 to 12-11).° For every deaf
subject included in the experimental group from one of the 5 school
systems involved in the study, a normal hearing subject of the same
age and sex from the same school system was included in the control
group. The initial performance of both groups (deaf and/hearing) ‘
on 10 motor tasks was compared. The tasks included: grip-strength <
on a hand-dynamometer, balancing on one foot, the Burpee squat thrust,
ball-throw at a target, the Sargent jump, 2ig-zag run, fifty-yard
dash, and three sub-tests of the MacQuarrie Test for Mechanical
Ability,'tracing ability, tapping speed, and ‘doPting speed: The .
-gtatistical design of this study was a treatment by levels analysis
of variance. The treatments in this study were two different
levels of hearing aCUrty (the deaf and normal hearing). The control.
variable was chronological age, divided into four {ntervals for both
boys and girls. ,  Performance on the 10 motor tests was the criterion

~ variable Findf%gs* Normal hearing boys achieved consistently —
higher raw scores on all 10 motor tasks than did the deaf boys. The
differences were statistijally significant at the .05 levél on 6 -
, of the 10 tests. Those tests weré: grip strength, balance, the ‘Burpee
’ ; . E;P' )- ) i
’ : £ N .
Q ‘ - / 27 . -
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squat thrust, ball throw at a targef, tracing speed, and the fifty-
yard dash. Normal hearing girls achieved higher raw scores than the
deaf girls on 9 of the 10 motor tasks, the exception being the ball
throw at a target. On 2 of the tests in which the.normal hearing
girls excelled, grip strength and squat thrust, the differences

were significant at the .05 level. In the task on which the deaf
girls excelled--ball throw--the difference was not found to be sig-
nificant. Conclusions: The pattern of results suggests that normal
hearing boys and to a lesser degree normal hearing girls, are superior
to their deaf counterparts on a variety of motor tasks. Whethe
inferiority in motof abilities i's a phenomenon inherent in thel
condition of congenital deafness per se, or rather the result of
limitations in the Zange and variety of experiedced and/or the diffedw
ences in child rearfing practices and the training which deaf children
may be subject to, was beyond the scope of the present study but .’
worthy of future investigation. -

Waters, David Michael. An adapted individualized physical education e
program for preschool and elementary age deaf children. Nashville, Tennessee:
George Peabody tollege for Teachers, 1975.

This independent study had a twofold purpose: to focus on effective
communication with the deaf populatién, and to concentrate on an
individualized motor development program for preschool and elementary
age deaf children. The ‘individualized physical education program is
structured according to level of difficulty of -activity. Teaching
progressions, suggestiong for lesson implementation, coding of
activities to indicate if a student would be unable to perform an |
activity due,to additional handicap'or would be harmed by attempting
to perform an activity. *

’

Wheeler, Ruth H., and Agnes M. Hooley. Physical Education for the
Handicapped. Phila?elphia, Pennsylvania: Téa and Febiger, 1969.

'

It is explained that all persons @ith impaired hearing 550uld not be

_taught in the same way. However, they do have certain common

characteristics: (a) balance is often poor, (b) there may be anxiety
and frustration due’to past errors or lack of participation, im-
patience with lengthy explanation, and the setting of special

signals before an activity can start, and (c) ability to cboperate

in games, dance and other activity_ situations may be lacking.-
Suggestions for, the teacher, and suitable activities are presented.- /
Wisher, Peter R. The Role of Physical Education and Athletics for

the Deaf in a Hearing World. Paper. January 1966.

-

¢

- -
+Avadlable from CEC nformation Services, 1920 Association-Drive, Reston,
Virginia, 22091. (Use Number when ordering; postage is extra.)

ERI!
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The role”that a sound program in physical education and athletics
can play in promoting rapport between hearing impaired persons and
their hearing societies is summarized. Briefly discussed are the | .
following considerations: the general situation of hearing impaired
persons, some characteristics of this group, aims and objectives of
physical education and athletics for hearing impaired persons, and
‘ some recommended activities. ) v

W
Q‘ -
,
—
»
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Why were po articles describing'a community recreation department- R

sponsored program for hearing impaired persons found ¥n United States
professional recreation Journals* searched for this publication? Of

' course, there could be several answers to this question. Vernon and
Fain (16) citd the problem of ignorance, in both recreators who lack a
basic sensitivity to the deaf population, and ignorance on the part of
deaf persons who have not fully comprehended what recreation involves.
Vernon and Fain suggest three solutions to this problem: Recreation
students must first be made aware of the problems posed by deafness and

.hearing losses (16). They then need to learn to communicate in-sign

language and fingerspelling (16). Finally, deaf people must be en- k
couraged to enroll in graduate and undergraduate preparation courses in
recreation -

Five of the seventeen sources in this section desgribe games and | -
activities specifically recommended for use with hearing impaired chil-"
*dren (3,13,14,16,17). Two of these are intended to be used as classroom
. games but can be adaptgﬁ for other settings (13,17). Three citations’
dealinpg with creative arts and persons with handicapping conditions all
have Anformation on’programs ia the arts that are of, v, and for hearing™
. impaired persons (1,4,8). . e s

Resources
. ¢ .
' 1. Arts and the Handicagéed: An Issue of Access. A Report from Edu-,
cational Facilities Laboratories and the National Endowment for the
Arts. New York, New York: Educational Facilities Laboratories
s (850 Third-Avenue, 10022), November 1975. 79 PP- $4.00.'

14

i

\ ’

Accessibility to the arts 1mplies removal of barriers that hinder or v
exclude potential patrons, “such as architectural barriers (curbs, N J’
stairs, too-high telephones) and attituding] barriers (inflexible
admission requirements, insurance restrictidns, preconceived notions-
about the safety or desirability of involving handicapped persogs). -
This book repofts on people, programs, arfd facilities developing
solutions to the barriers that hinder participation of handicagped .
persons in cultural experlénces "‘Sectiops of the bgok 1nclu§ (1) . 4

" innovative designs in art centers, (2) _resources concerning ega} “

. implications of barriers, (3) incentives for removal of barriers’

y (financial and technical assistance), (4) exhibits for , visually im-

paired patrons, (5} museum education for handicapped patrons, (®)
. N b

.

. L. > “%a PR )

: - LI ‘ ¢ L 4 .
Fa

*As referred, to in this publlcation, professional journals of xecreation.‘
in the United JStates include the following: Journal of Physical- Education

and Rec?eation, Parks and Recreation, and Therapeutic Recreation Journal.
= .
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bringing art into already accessible and tentralized community

, facilities,.(?) ,art centers.ﬂh public schools, (8) college programs
.in.the arts that are accessible to handicapped studénts, (9) art

il "facilities in special schools, (10) other community art centers, and
(11) interagency 'cooperation to promote arts for handicapped indi-
viduals Each section describes actual programs, facilities,_and
resources illystrative of the topic under consideration Nature
centers and trailsy botanical gardens, resource oaganizations, and

- publications are listed in ;he appendiceés.

Buis¢, C. A., ﬁnd J. L. Shulman. Toys and Games'for Educationallz -
Handicapped Children. Springfield, Illinois: Charles C. Thomas, Inc.,
1969. $9.50. ) - ’ . ‘ !

> . -
. - b

The toys and g are placed into four majgr categories: percegtion
(visual and au ry), retention .and re¢all,. concept alization, and
expression (verbal and motor). Eath item is cla951f§ed according to
age, interest, price, and where the items can be purchased

CoSper, Charles H., Jr. Qtivities for hearinghmpaired children.

suggestions of an oral dgaf adult in Northcott, Winnifred. The Hearing

Impaired 'Child in & Regular Classroom: Preschopl, Elementary, and [

Secondary Years--A Guide for the Classroom Teacher/ﬁaministrator

Washingtdn, 'D. C.: The Alexander Graha-aﬂpll Association for the Deaf
. Inc., 1973. pp. 193-195. -, -

-

Involving a hearing impaired cghild can and should begin when the
child is very young; as hefshe grows older, more formal interackion
throagh planned family acitivities and organized groups may serve to-
enlarge socisl contdcts Fosus should. be on exposing hearing im-
paired childgen to as many areas of, social contribdtion as possible--
family experiences, hobbies, gahool and church activitfes--to help
them develop a broad under'standing, themsélves, and the things

they enjoy-ayd are able to do. .

~
«

Educational Facilities Laboraﬁbries . We're Pleased that You are.
~nterested in Making ‘the Arts Accessible to Everyone... New York,
* New Y‘g,;k' the Laboratories (850 Third Avenue, lOOZ&Z‘n .d.

This brg}hh s designed to provide dn.overview of the arts movement .

for man types ] handicapping conditions. The séction ongﬁeaf and .
hearing 1mp§ired ersons briefly dedcribes several programs involving
this populataon in the arts. Addresses of pgggprograms and persons

to .contact for.more .information are given -

~‘\ - -

<
» K . - . ’

JIdteracticn; story, hourg for deaf children Hearing and Speegh'Acgion,
43(2):17, March/April 1975. ‘

-
I

+Available .from Phpsigal Education and Recreatidn for the Handicapped
formation and Research‘Utflization 9entgr, lZQ} 164 %g;eet, N Wy Wash-
ington, D. C., 20036.. - N ) .

- ERI
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Some public Ijbraries now offer regularly: scheduled story” hours .
Q:‘—”f for deaf ch11dren,,programs in Maryland and Oklahoma are mentioned.
They are u5ua11y accompanied by short films or cartoons that do not '
Tequire narration so deaf and hearing children can participate® .
. together . ~ . \

~ < - '

.
L]

Knapp, Robert M. - Leisure-time activities of the-deaf "in SDokade,.
Washington. Master' & thes#. + Pullman, Wash1ngton Washington °
Washington State University, 1954 91 pp. - e J'
etschmer, Richard R $5study to assess the play activities ,and s
gesture output of hearing handicapped preschool-chlldren Washington,
'D..C.: U. S Office of Education, M972. ’ -
N ég*‘f"*’ «
The individual play habits and spcial interaction’ styles of 71 v
hearing 1mpaired and 71 normally hearing preschool children were
studied’: Chlldren ﬁe individually placed in a ‘television studio '
constructed to resefle a nursery school, and v1deotape cameras

were situated to record alleactivity occurring within ‘the set. *
Evaluation of the 142 v1dé§iapes concerned both activities perdemed
and objects engaged Results 1nd1cated that hearing ,impaired Chll‘
_& dren were more ‘active, displayed mpre scann1n behavigrk us1ng all
sensory modalitieg, displayed dore Pearful 6e§av1o d" engaged in .
w bittle ac“:ual?I . The sdeial 1nteract:Lon study ted -an
b

evaluation-of ee triads each of normally hgarl y Y hearihg ims$
. pai¥ed childre y means of .an int@ractian rating scal®. Re§earchers
found that the hearing impa1red groups were less cohesive amrd
:prdducedvfewer successful social-contact's than the normally, hear1ng
< children. Gesturing as a communication device was more evident in
-% hearing ippaired children than wasvspeech v ¢ .

+8. Materials on, Creative -Arts (Afts, Crafts —Dance, Drama, dsic) .
+«  for Persons with Handifamping Conditipns. Washxngton, D .~ C Anerican
Alliance for Health, Physical Educatign, ama Recreatlog ~March 1975.
$2~757 (Developed and printed as a service of the Information and *
Research Utllizatlon Center- ig, Ehys1cal Education and Recreation for
the Handicapped Project OEG-0-72-5454- 233563 ‘Buréau of Educdtion
for the Handlcapped 'U. S. Office of Educatlon, Department of q.?lth,

Educatlon and Welfare. ) -
-4 @ . ‘

_This Guide provides inforhation about resourggs. for use in the ~
_crgative arts--art-'crafts, dance, tdrama and Wysic programs fot in- .
ﬁlviduals with*various handicapping conditions. Listings"are pro-
vided for printed ‘references (artitles, books,'curricul guides),
audiovisual materials (films, ‘records), resourte,persons actively
involved, in ore orymore _areas of the greativé arts, associations and
Organlzationgvconc%rned with creative arts andéE; specific handicapping

~ b ~ )

) \ . ~ - . o
T 5 e . N
“Favatlable from Physical Educatmon arfd Recreation for® the Handicappdd:.
formation and Research Utilization Cenqer, lZOl 16th Streets . w Wash-
ington, D. C., ~20036.
\
\e e
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conditions, and material and equipment suppliers. State of the art
statements regarding the creative arts in general.and specific
todalitigs in“particular are included. References. to research studies
and annotated descriptions of resource materials constitute a maJor
_part of the Guide which is fully indexed. Activity suggestions, or-
ganizational guidelines, and» implications for programing in art,
crafts, dance, drama, _ and/or music for persons with various handi-
capping conditions are provided. Selected informdtion and materials
P developed for the genkral population and adapted’ for uge with spec,lal
populations are 1ntegrated into this, Guide.
McDérmott Eliéabeth F. 'Free play--a pleasurable learning expei}gnce.
Volta Rgview, 72(9) 541- 543 December 1970, .

The author® emphasizes the importance of deaf children attending a -
nursery*school program with hearing children. Hearing children
stimulate their deaf peers to use their voices, and free play ac-.
tivities provide many opportunities for‘language Conversation is

. essential to the learnlng of young deaf childfen at home as well ~

- as at schoof . %

. .- J
+10. %iaml.snow poets' creative'writi:g for exceptional children. Teaching

Exceptional Children, 8(2):87-91, Winter k976 .

Blind, deaf, mentally handicapped and physically hapdicapped children
can complement their functional learning experiencgs through creative
" wrfting. Thls process bu1lds vocabulary, stilmulatps the senses, and

esults in creative and megningful poetic expressidp. The affectiy
‘T 3!8 g e

~heeds and .desires fo 'expr and communicate emotio are probably
the same for all people. ° T

- .

11.- Pomeroy, Janet.  Recreation Eor‘fhe'Physically Handicapped. New York,
New York: Macmillan, 1964.
4 . o'
A readiness program designed to prepare children with impaired
Jhearing for. 1ntegtatlon with thé nonhandicapped is described. The
Baltimore Hearihg Soctety conducted & three-year demonstration
,project for integrating Hearing-impaired children in community
4 recre7tlon and eamping programs. Activities conducted included a
rhythms class, a mQdified day camp, a ballet clasg, and an athletic
clyp. | - 4
_ et R ¥ . ' :
12. Rgdhbéne, Josephine L., and asy Carol. Recreation in Total Re-
habilitation. §pringfield, Illinois: Charles C. Thomas, 1959.~

' M . -

»

The philosophy of recreation in rehabilitation, and general procedures
_in developing a broad recreationgprogram are presented Part 2
concentrates upon the ngeds of various patients and the medical

. .
N
.
i
L
— =

+&Vaiiable‘from Phy51caf Education and Recreation for the Handicapped:
Information and Resedrch Utilization Cénter, 1201 16th Street, N. W.,
Washington, D. C., 20036 .
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indications for. recreational activities for acute illness, convalescence,
and chronic disease; motor ¢y physical d1sabilities, impaired vision,
hearing, and speech; mental divergence and asocial behavior; and
psychopathology. Music, the graphic and plastic arts, crafts,

hobbies, literature and the, theater, games and sports, dancing, and
special events and'parties are examined. . -

Royster, Mary Anne. Games and Activities for élgn Language Classes.
Silver Spring, Maryland: ' National Association of the Deaf (814

Thayer Avenue, 20910), . l972 $2.00.

’
-

This book is composed of four major sections " Part one contains
eight fingerspelling games and activities dESigned to help students
®become more fluent in sign language. Number games, and vocabulary
activities are found in sections two and three. The final section
includes games and activities for expressive-receptive practice.

Shea, Ed. A home guide of arts and activities for preschool hearing-
impaired children and others. Rehdbilitation Literature, 36(12):,
376-380,385, December 1975. - . ?

4

This study céntains activities that c¢an be selected by parents to
encourage the. gental, physical.ar‘ creatfive growth of their hearing-
impaired children. Activities. were*conducted by parents and siglings >
with a three and one-half year 0ld hearing impaired boy. " Recommends
use of the free correspondence course for preschool deaf and hard-oﬁr
hearing children and their parents offered by, the John Tracy Clinké
(806 West Adams Boulevard, Los Angéles, California, 9Q007). Ac-
tivities include finger pa1nts, crayons, paper, pag masks, clay,
string painting, plaster casti g, straw b witﬂﬂtempera,paint
cutting and gluing, and driving and pulling nailé and sawing.
Bibliograph};‘included L S RN
5 . ’ - \
Shivers, Jay S., and Hollis F. Fait. Therapehticnan¢ Adapted Recre-
ational Services. Phlladelphia, PennsyLvanla Lea ‘and ~Febiger, 1975.

366 PP . . . éan ')

! g »

This textbook is designed to prepare indivfﬂuals for emplpyﬂgﬁﬁ in a i
therapeutic recreation or communlty recreétion etting. Phllosophlcallyu‘
the book ¥s based on the‘premise that handigagéé? persons ar€ in-
dividuals with abilities as well,as limitations and that.hphdicapp@d
pergsons should be seen as 1ndividuals not diagpostic categories.

Initially, chapters are concerned w1t§ givingggn overview of therapeutic

.and adapted recreational services in, treatment and community settings.

-

v R .

+Available from Physical Edycation and Recreation for the Handicapped
Information and Researth Utilization C&Pter{“1201 16th Street N.H.
Wasnﬁpgton, D. C., 20036. ) .
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Subsequent chapters explain various physical and mental disabilities
ingludinﬁ'aging and the psychology of disability. Sectiong on program
considerations include information about organization and administration,
with separate chapters devoted t6 performing and graphic arts, camping,
and games and sporfs. The book has some photographs and illustrations. -
" "Specific consdderaions in programing for hearing impaired persons ‘in-
clude the following information: Sustained injury to the semicircular .
canal of the ear may cause balance problems; participants with this .
condition must limit their participation in certain activities that
require acfurate balance. Those who have had fenestration operations”
should avoid activities that require sudden head movements because
" they produce dizziness. Swimming is prohibited, and those with
ruptured eardrum should avoid immersion of head in water. Hearing
imp%}red persons are generally loath to leave a familiar activity to
try something new. Although they tend to choose solitary activities
to avoid potentigl communication problems, they neéd the psychological
benefits that can come from particiﬁation‘iﬁ group activities. '

16.. Vernon, McCay, and Gerald S. Fain. Recreation and ghé’uniéue problems
of early profound deafness._ Therapeutic’ Recreation Journal, 9(3):83~
88, Third Quaztgr 1975. - T -~

The recreation profession has progressed slowly in the area of
service‘déiiverﬁ to deaf persons. This population haé‘?'special
need for*recreation services because they are denied access to forms
of recreation that require hearing (television, music, lectures,
. movies, theater and listening to the.radio). Five major, aspects’
of the. communication pfbblem of deafness are examined in thjis
article. Some of the ways deaf people meet their own needs for
recreat®n are outlined along with some current needs with respect
to recreation. These includ® the neegqur,qarly iﬁstruétion in play
skills, education in life time'sports and activities, and “education
Jto shoW’ggpilies how they may involve their deaf child in family R
activities: Changes in recreatioh education programs are neled to
sensitize students and better prepare them to meet the needs of
*| . deaf”persons. . ) . : \

A . R

17; Wolff, Sydney, amd Caryl Wolff. Games Without Words: Activitiéé}fog
" Thinking Teachers and Thinkimg Children. Springfield; Illinois: \\4
Charles C. Thoqgs, 1974. , ) .

1

‘

The .nonverbal thinﬁ?%g games and activities in this book are most

- successful when used in the preoperational and concrete opera onal

. «stages of development. Focusing on problem solving, concept formation
and creativity, the book shows how to build adult level thinking
.skills in positive situations; each game is intended to stimulate
some arga of concept formatiopn. These areas include strategy,
permutation probability, perspective, movemént and role play, tactile
messages, wemory and symbol picture logic. ’ ) )

~ -
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When children are handicapped in the basic methods of ‘communication,
there” 1sa real need for self-expressidn. Agts and crafts activities can
provide'thls outlet; }ﬁey also pfesehc an arez in which%hearing impaired
children can perform on an equal basis with Sthers (5). '

_ ¢+ In exploring opportuni?ﬁeslinhart for assessing and’ developing abilities-
of deaf children?Silver’has'déne several studies (6,7,8). Art of deaf
children was evaluated by one panei of psychologists, psychiatrists, and
educatdrs; another panel compared art of deaE_children wifh that of Rearing
children. Silver (7) concluded that there way no reason why a hearing )
impaired individual should not have artistic talent and that art experi-

ences could aid in devgloping the capacity for abstract thought. Four
anrfotations in-this section contain suggestions ®f arts and crafts ac-
tivities which: may bé(rsed with® hearing impaired children (1,3,4,5).

B
. v

Resources

N

c.oa . ’ A ;
1. Alkema, Charles‘J. Art for the Exceptional. qulder,-£§1orado:
Pruett Publishing Company, 1971, =~ v

>

Includes specific chapters physically_ handicapped, emotionally
disturbed, juvenile delinquent, deaf, gifted, blind and mentally
retarded children. Presentsrtopics such as motivating mentally
retarded persons, selecting and presenting an art toptc, sources of
art topics (i.e., field trips,Agcrap matqrials, phonograph records,
imaginary occupations, science, self portraits), art appreciation,
evaluating the art product,- special techniques, éethods, dnd
materials (i.e., television displays, demonstrations, printing
techniques, subtractive method, additive method, stencil printing,’
monoprints),‘metal tooling, paper Sculpture, mosaics, stitchery,
puppetry, clay work, finger painting, crayon techiiiques, collage
techniques, woodworking, and weaving. '

Jacobson, Marilyn. * "Art asqan experience: an experiment in film.
Amerdcdnh Annals ofkthe Deaf, 11763):401-403% June 1972,

; .

Described is an art experience using film and rhythm instruments
which was created by fol deaf fifth grade students in an art
class. Working with clear 16mm. film, they applied color, line,
and shgde ditectly on the film and then reacted to the projected

imagery with variations in rhythmic responses. .
. > -

I3

Lambert,zCarroll, and Sandra Christensen. Whag a Child Can Do.
Boulder, Colorado: Pruett PublishiqﬁkCo., 1964,

kg;s and crafts*activities for children are described including:
fingerpainting, clay and paste, mégia for sensory experience, paint
and painting ideas, collages, creative activities using miscellaneous

materials, science experiences, and food experiences. Instructions
7 rl -

<

.




3

on how to cohduct the activities are provided. Line drawings and’
! photographs illustrate activities.

-
* 4

Laskin, Joyce Novis. Arts/and Crafts Activities Desk Boolé. West Nyack, -
New York: Parker Publishing Co., Inc., 1971.

Presents over 110 arts and crafts ideas to develop créative éxpression
while teaching important new learning concepts. Art ledsons are de-
'signed to correlate with such activities as space study, foods and
nutrition, music and dance, and the human body. Projects range from
simple to complex and are geared to all age groups. A checklist of
materidls needed, motivational techniques and background information,
follow-up activities, and classroom management hints are included with
each lessod., , . * .

“Lindsay, Zaidee. Art and the Handicapped Child. New York: Van
Nogstrand Reinhold Company, 1972. 144 pp.

e

Intended primarily for special education teachers, this book may be.
useful to anyone who providi%gcregtive art activities for physically
or mentally handicapped children. The author devotes a brief chapter
to each of the following conditions: isual handicaps, audifory v
handicaps, autism, brain damage,'and mental retardation. The major
portion ofrthe book deals with descriptions, directions for and
photq%raphs of art activities for handicapped children. Activities
are suggested in the areas of drawing, painting, modelimg, carving,
ptacing, printing, and puppets.

Silver, Rawley ﬁ; Art and the deaf. American Journal of Art Therapy,
9(2):63-77, January 1970. .

Two studies exploring opportunities in art for assessing and develop-
ing abilities of deaf children are described. Art of deaf and
aphasic children was evaluated by a panel of psychologists, psychia-
#frists, and educators. Responses to questionnaires indicated the

art showed evidence of opportunities to generaliée, imagine, express .
ideas-and feelings, remember, assogiate, ahd evaluate; evidence was
found that would aid in dssessing attitudes, interests, knowledge,
abilities, and needs. Another panel compared the art with art of
hearing <hildren. Eight judges found no differences, seven judges
found deaf children less mature, and two judges found deaf children
superior in art aptitude. Judges also indicated the art ﬁ%ovided
evidence of technical, skill and sensitivities to art values.” In the
second study five assessments of art of deaf, aphasfic, and hard-of-
hearing chjldren and adults found: deaf children and adults rated

by art professors received slightly higher scores than hearing peers,
while deaf teenagers scored lower than hearing sfibjects; when rated
by art teachers and painters, the combined average score for the
*deaf was slightly higher than for hearing; hine of 11 teachers rated
deaf equal or superior to hearing in independence, oiiginality,
sensitivity, expressiveness, ‘and interest in art; a painting by a
deaf adult received an award ig an open juried competition; on one




- of Torrance's Test of Creative Thinking eight of 12 déaf students
scored in -the 99th percentile. Of 38 replies received’to a question-
naire sent to~50 employers and craftsmen in the arts, 35 felta
deaf person could be competent in their fields. Additional ex-

.peri%nces of the author are noted and some art work is pictured.

Silvﬁr, Rawley A. . Art breaks the siléhceY Children's House, 4(4): °
10-13, Wipter 1970. A )

i
|

To e¥plore the opportunities in art for assessing and developing

the dbilities of deaf (and. other special education) children, 25
studdnts (ranging in age from 8 to 17 years), deaf or aphasic, were
placed in experimental art’ classes for approximately ten weeks. The
drawings anﬁ"gaintings weréféyaluatedfby psychologists, psychiatrists,
and dpecial education teachers. General concensus (93 percent) was
that levidence could be found that art had afforfded opportunities to
generplize, agsotiate, evaluate; and express ideas and feelings. The °
author concluded that there was no reason why an individual who has
impaiyed hearing or lahguage should not have artistic talent, ‘and

that hrt expreiences -could serve to develop the capégity for abstract
thought. . . sy ‘\jj .

B . .
[N e N N B
-

Silvet, Rawley A. Using art to evaluate and develop cognitive skills: |
.childten with communication disorders and children with learning dis-
abilitdies. New Rochelle, New York: the Authpr;(Graduate School,
Departiment of Art, College of New Rocﬁﬁ;}e, 10801), 1975. 25 pp.

$1.50.

‘This phpér is concerned with art proceduresg found useful in-under-
standidg aud treating cognition problems wf children with language
and hedring impairments and with learning disabilities. Procedures
are }l ustrated by one child's drawings.

-
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DANCE

- N -

-
-

Techniques and. methods of'teaching dance to hearing impaired persons
are presented in the references listed in this ,section. Information on the
possible inEgllectual,,emotional, physical and social benefits of dance for
this pgguiacion is also given (5). 'The gmall. amount-of material-available
in § area necessitates further investigation eof the benefits of and
epportunities for partfq}pation in dance by hearing impaired individuals.

v

<

Resourcds . . N

LI

QL. Mason, Kathleen Criddle, editor. pDance Theraéj: Focus ‘on Dance VII.
Washington, D. C.: American Alliance for Health, Physical Education,
and Recreation, 1974. .

. LA e
Compilation of articles-exploring the development, theory, and methods
of dance therapy. Philosophy and methods are examined for the role of
the dance therapist in a psychiatric setting, as a member of, a

clinical team, in group therapy,.and in individual work. Techniques

for rélearch and-observation are examined. Dance is ddscussed for -
the following special groups: ,children with minimal brain dysfunction,
the visually-impaired, the deaf, children with emotional or' learning
problems, and older people. Training and professional status 1is
examined and a dance therapy consultant model presented. N

- P

&,
Polk, Elizabeth. ' Ngtes on the demonstration of dance technique and
creative dance as taught to deaf children ages 7-1l. Journal of the
American Dance Therapy Association,.Inc., 1(1):4-5, Fall 1968.

Methods and techniques for teaching deaf children to dance are out-:

»

lined.

-

Wisher, Peter R. Creative Dance for the Exceptional Child. Paper
presented at the 91st Annual Meeting of the American Association of
School KéministratorS, Atlantic City, New Jersey, 1959. )

Discussed are the historical and educational significance of dance,
_hearing imgaired persons and their education, and’the role of dance

!

’

@Available from AAHPER Publication Sdles, 1201 16th Street, N._W.,
Washington, D. C., 20036~ ¢

+Available’ from Physical Education and Recreation for the Banaicapped:

Information and Research Utilization Center, 1201 16th Street, N. W.,
.Washington, D. C., 20036

-
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in the lives of hearing- impaired persons. ,Stﬁdents at Gallaudet
College hawve developed what is called a new art form'" whidh consists
of transforming sighs to dance movement. A sign used in communication
is abstracted into an art fofm; in this manner a story, poem or song

can be danced. ¢ ;

‘ +4¢. Wisher, Peter R. Dance and the deaf.' Journal of Health, Phy51cal
. . Education, and Recreation, 40(3):81, 1969. , . ,

Didcussion of considerations for hearing impaired participants in
— dance activities, Accompaniment, tactile cues, creativity., balance,
o, " relationship to speech developmentbrstudent interest, and program
values are covered. 1

A +5. Wisher, Peter R. Psychological Contributions of Dance to the Adjd%t-

.  ment of the Degf. Paper. January 1967.
k] ; ‘

s .

- Possible beneficial effects of dance upon the four major components

. ' of adjustment--intellectual, emotional, physical, and_social--are
discussed. . <.
/ . ‘
J— ’ T e . *
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= +Available from Physical Education ayd Recreation, for the Handicapped:
Inforpation and Research Utilization Center, 1201 16th Street, N. W.,
Washington, D. C., 20036
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DRAMA , .

. [ g N
.

. Of the'eight listings in this sggtion, three contain suggestions for
conducting theater activities with hearing impaired persons (3,6,7).

. - o

Davis (5) surveyed 363 schools and classes for the deaf in the United

States and:Canada to determine the type and’ extent of theater activities
being conducted. He concluded that more research and more interchange of
ideas between schools in needed, and that a rationale for the uses of
theater as an educational, recreational, and creative technique needs to
be developed. His survey and Stensrud's thesis (8) were the only two
res!arch studies found in this area. )

Resources ) -

-
3 - ? .

£
x1. Alexander Graham Bell Association for the Deaf, Inc. Cultural Ac—
tivities for the Deaf. Rome, Italy: World Federation of the Deaf,
. 1967. ED 021 389. ’

Cultural activities for the deaf are described and discussed in,

seven conference papers. 1Two papers by P. R. Wisher of Gallaudet

College treat the role of physical education and athletics for the

deaf in a hearing world and psychological contributions of dance

to Ehe—uﬁjustment of the deaf. . Also included are three papers froy

Poland: H. Burno-Nowakowska, Forms and Methods of Raising the Culture

and Shaping of Personality of the Deaf and their Contacts with the

Hearing, reports on theruse of leisure time by the deaf; B. Gluszczak,

Tn Exit from the Circle of Silence, describes a pantomime theater of

the ‘deaf; and M. Krysztalowska offers remarks on purpose and of-

ganization of education thrdugh art in schools for ‘deaf children.

In Artistic-Activities of the Deaf, N. A. Klykova describes the Moscow

., Theater Stuydio of Mimicry and Gesture for the Deaf; and S. Bjorndal -

considers the role of the visual arts) including film im, How Can

One Develop the Esthetic Experiences of the Deaf Child?
i .

s

. s
2. Arts and the Handicapped: An Iégue of Access. A Rgport from Edu- )
‘cattonal Facilities Laboratories’and the National Endowment for the
Arts. New York, New York: ‘Educational Facilities Laboratories
(850 Third Avenue, 10022). November 1975. p. 33-54, -

That Natioﬁa# Thedter of the Egaf is a'professionai performing arts
company’combining the visual language of deaf persons with speaking actors

’ who coordinate words with the eloquence of gesture and sign language. More
than four fifths of its audiences are hearing people, Using the same combina~-
tion of visual language, ~and Speech, The Little Theater of the Deaf
performs traditional 1i erature-and new material for school children around ¥
the world. ﬁ : .

*Available from ERIC Document Reprodu¢tion Services, P. 0. Box 190, Arlington,
Virginia 22210. ‘(Use number when ordering; postage 1is extra).
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. Theater Center in Waterford, Connecticut, to over 35 deaf people in=-
v8lved in amateur dramatics or working with deaf children in the

field of drdma. A program designed to implement theater in public

and private school2 is open to students and teachers in elementary

schools for the deaf: S ) *

D 3. Blake, James Neal. Speech Education Activities for Childred. Spriﬁg-
field, Illinois: Charles C. Thomas, 1970.

Vesigned to be helpful to the classroom teacher and also to the

' speech therapist., The book suggests activities which will incorporate
speech education as an integral part of elementary school education,
Stimulatdon activities,described are finger plays, action games, orél
reading, choral speaking. Other categories of activities for speeéh

. covered are dramatic activities, storytelling, talks, conversation,

and discussions.

4. Bragg,. Bernard. The human potentila of human potential--art and the

. deaf. American Annals of the Deaf, 117(5):508-511, October 1972.

- A tGember of the N;tional Theatre of the Deaf urges utilization of
creative arts in the education of deaf persons. Creative drama is
said to begin with the child's self awareness and to trace his histdry
and background, needs, dreams, fantasies, feelings about himself, and

- imagination through games and exercises. Because it begins where

the child is by allowing him to use his everyday language to create

dramatic scenes out of real or imagined incidents, creative drama

is said to free the deaf child from the failure that he associates

with the written word. ’ -~

’

5. Davis, Jackson. A survey of theatre activities in American and ¢
Canadian schools for the deaf 1965-1970. American Annals of the Deaf, ¢
y 119(3):331-34%, June 1974. - )

4
Findings of a survey of 363 schools and classes for the deaf in the
United States and Canada indicated that public residential schools
were far more active in theatre than other types of schools. Most
programs at public residential schools were done manually, while the
bulk of those given at" other schools were done oxally. Very few
schools had teachers trained in theatre and there were few drama
clubs. Schools suggested that plays atd programs geared to the
- communication problem and language improvement of students were most
needed. The author concludes that deaf children must have the use
of the theatre both to learn and to create. More research needs to
be done, more interchange of ideas between schools is needed, and a
rationale for the uses of theatre-as an educational, recreational
and creative technique needs to_be developed.

6. Keysell, Pat. Extra problems. Broad Sheet, 4(3):3-5, March 1972.
(Flat 14, 30 Crescent Road, N8, 8DA, London, England.) -

. -
’ '

lescribes the author's experiences working in dramatics with the
deaf. Discussion moves from the development of a television program
H -

*
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for the deaf, to’ an adult drama ngup, to teaching dramatics to
deaf children. Provides a few suggestions for using mime with
deaf childreéen. 7 )

~ , ’

Ol%on, Jack R., and Carroll Hovland. The Montana State Univefsity
Theatre of Silence. American Annals of the Deaf, 117¢6):620-625,

_December 1972. - -

Described is the development of a summer touring theatre group of
deaf and hearlng individuals. Discussed are program selections as
well as acting and staging problems resulting from the use of
manual communication. o

v

Stensrud, Carol. Creative dramatics: the effects on the oral ex-
pression skills of speech and hearing dysfunctional children.

Unpublished Master's thesis. Iowa City, Iowa: University of Iowa,
1975. (Author presently employed at Chico State University, Chico,
California.) -

i
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MUSIC .

-

Music can play an important role in the language, sbcidl, and motor
_development 'of hearingvimpaired children (7,10,11). Of the 12 listings X
in this section, seven deal w1th music and spec1al populations, and five
are prigarily concerned with the use and teaching of musi¢ for hearing h
impaired persons (2,6,7,10,11)." Only one research Sutdy (6) was found ln o, *
this area. \)

Y

s . 4
Resources - .
— - s .
1, Alvin, Juliette. Music for the Handicapped Child. New York, New York; _

O‘iord University Press, 1965. . .

‘ Musical sensibility in the handicapped child and the contribution of
music to a, child's general emotional, intellectual,-and social
maturation are assesseds” Recommended forms and types-of music for
listening and ‘creating are’ discussed, and music and musical movement
are described for children who are maladjusted, autistic, psychotlc .
cerebral palsied, physically handicapped, blind or deag_ .-

- N . P
2. Brickf Rose Marie. Eurhythmics: one aspect.of audition. Volta
Review, 75(3):155-160, March 1973. ’

Described is a eurhythmics program for hearing impaired primary, pre- ’
teen and adolescent children using both structured and informal ’
apprpaches. At the primary level, informal rhythm bands, creative
interpretation of animals, and the composition of simplé songs are
suggested. Activities such as contrasting human voices and identify-
ing instruments are, recommended to help the preteen child understand
the sound aspects of *pitch, intensity, quallty, and direction.
Group ac£1v1ttes gre particularly recommended for aaolescéﬂts

3. ole, Frances. Music for Children with Special Needs. Glendale,
Californla Bowmar Publishing Co., 1965. : ;I v

-

Materials and procedures for the use of music with phy51cally,
mentally, or emotionally handciapped children. Suggestions of ways .
to present the music are based on recognition of the need for -

* motfivational activities involving active participation. The words
and music of the songs, suggested accompanying activitiesy and
references to other related songs are included for the following
caEegories greetings, singing games, rhymes and Jingles, folk
favorites, make believe, games and dances, and special days

4 ~
“4. Coleman, Jack L., and others, Music for Exceptional Children.,
.Evanston, }llinois:\ Summy-Birchard Co., 1964. Ll ot .

Information abogt various instruments which can be used in the . .
clas&room with special suggestions as to how children with certain
handicapping conditions might’use lhe instruments (visually handicapped,

“

-t ‘F\ - - . ’ : - :4 T
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ayrally handicapped, drthoﬂédicaiiy handicapped, educable amd train-
able mentally handicapped)fﬁ Worgds,’ mugdc, and directions are then

" given fdr son%s wh1ch are especially propriate for each 1nstrument.
13

a 13
-~

Deaver, Mary Jo Sound and Silencey Developmental®learning for Chil-
d¥en Through Music. Pikesvidlle, Ke€ntucky: ‘Curriculum Davelopment and
‘Research,” Inc. X211 Batik St'r'eet, 41501), 1975. 172 pp.-

-
A £ -

P

The purpose OL this pUbliCdtiQn is to help teachers and_aetdriiy .
leaders .use music as' 3 part of the ‘total education of. tiie handicapped——
child ’For teachers who have never #orked with handicapped children, :
a sectidn describes various handicapping co d1tions (mental retardation,
legnnihg disability, emotional disturbance, 1l impairment, .
_audltory handlcap, gpeech 1mpa1rmento multiple handicap) and the values ~:
of musi¢ to-childres with these cond1t1ons Charactéristics of music '
and c%gponents*of the fmusic program are also detailed. A number of
song§ an ic activici resented in three sections for develop=
ing: (1% physical compe (gross motqrs; fine motor, and visual
skills); (25 persongl and competencies (self-help and self-care,
skills, go ‘mental health ‘and gocial adJustment living the
scommunity velop1ng and d51ng language); and ¢3) vocational
proficiencies (good attitudes, number and valge contepts, env1ronmental
'awareness) The book., is~1lLustrated throughout ’ =
e I I 1l At - *
Elston, Jody E. The ‘effects of teachimy a rhythm band activities pro-
gram-to hearing impaired children.® Ma§%§:;§ thesis. University Park,
Pennsylvania: Penngylyani% State Universigy, 1975. -° .
. 3’ }" - N . ) b = [
Faheylggoan Dahms, and Lois Birkenshaw. Bypassing the ear: the
. perc on of music by feeling,and toueh1ng Music Educators Journal,
58(8 -49, 127-128 -Apr1l 1972. . ; i < - h
Expla1ned 1s the abil1ty ‘of the aurally handicapped child to enjoy
“music by tactual percept1on Two educational programs are briefly-
described ‘to® illustrate methon that'can be used in teach1ng musit
%o the deaf.. Discussed at, some length are the areas of relaxation,
movement §- a story train1ng, rhythm1c ‘exercisaqs, and speech in which®
mus;c ie sald gq b able to play an 1mportant'role © o« .

%

Music Educators Natlonal\Conference: Music in pec1al educat1on
MJsié’Educatﬁtg‘Journal, 58(8):5-143, April 19
Special issue of tﬁg Music Egycagprs Journal focgusing on music in
special education. Sewies of 20 articles’ cover: such aspects of

- handicapptgg conditions as typical behaviors and implications for :
‘music edgggtipn. Conditions dealt with include: mental retardation,
blindneds, deafness, learning disabil1ty, speech impairment, emotional
dist’rban&e,.and physical impairment.  Tapics discussed cover:, move- :
ment, rhythm, dance, instrumental and vocal musig éducation, and music’
appreciation

-

'
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. Néw York Stdte-Educatton Deparfment. The Role of Music inm the ,* . |~ « 7 |
Special Education of Handicapped Children. Albamy: -Divigion for - . .. T
Handfcapped Children, ApFil 1971, ED 064.853. BT R
Twerty-five instructional units: each cofitains”a gemeral edu atfonal .~ = ™
goal, a series’ of behavior ‘objecgives designed to achieve the| goal, mw’ 7 5_73\
and a number of learning experiences and accompanying resources in-* . e ‘e
tended to help children with particular types of hapdicaps experignce. ~ G
music for purposes of learnipg about music itself, meeting certain - YL ..
physical, emotional,'or psychold”gica,l\;}'eeds, and/or motivating and : PR g

providing alternative ways bf learning in other subject-areas, ’ o

Ingtruct;;l.onal units are provided for ehildrén with the following. conditiohs: .

emotional disturbance, learning disabilities, brain injured, esléxcabl’e inenta'lly,"”\
s

. retarded, co%&icaﬁfen disorders, visual impairment, deaf and”severely "hard .
of. _hegrir;, aM multiple handicapped. | . T L 4
- . N 3 ’ . . "

%

0. R.iordan,' Jennifer Talley. They Can Sing Too: ' Rhythm' for the Deaf, - s . : ‘
- - Leavenworth, Kansas: - Jenrich ‘Wssocjates, 1971. 67 pp. .
. . %

EuSic has been accepted as an aid to language, social’’and motor ‘

evelopment., This book was written to help teachers of preschodl . .

(3-6 years) deaf children in teaching rhythm as a part of speech i oo
training. However, the book has also been found ‘useful~by teachers RN P
conducting mudic programs for socially maladjosted, emotionally * S "
disturbed, mentally rgta'r,cbd, and br#’damaggd' chfldﬁren. The book 1

« is divided’ into four sections: <short songs; -large mustle, creative ’
activities; games, dances and marches; and rhythm time~peats. . | - .
Teaching suggestions are’ given lat fhe end of each skction. ‘ RN

o . 3

‘e

1. Samoorea Rhoda., A rhythm program for hearing impaired ‘children. s g )
The I1¥Mois Advance, 1-3,15-20, *January 1970. LT e Ty o
; . : v AR N :

- Rh?tthm pro'gfam which is base on the conviction that‘ the taeaching S e
of rhythmic bgdily movedents and an appreciation of music facfl tafz'
the developmdht ‘of speech in deaf students at both ‘the primar# al’
secondary levkl. Benefits are cited, and objectlves are-outline ‘ T
- ~ - £or rhythm programs, _in oral and manual department. The methdds ‘an . p

. 13 £ .

.’

[

4 con of the rhyt:hmﬁclasses‘ are detailed (body and voice exércisegy ~
%tory discriminatién practice, examples ©f songs and dances.used,.’
vocapulary development and speech practice techniqﬁes,,and devélop-' _ ’ S

mentkof an appreciation and knowledge of musical 'i'gruments). i ‘ ,
. vy s o . Jh

-

-

2. U fge‘rsiﬂty of the State of New York.. Curriculdm Modules for Music . & ¢, .~
@ pecial Edycation. Albany, Ney York: State PFducation Degartment" ’

. .

(§»u\reah of” Secondary Cutriculum Development), 1971, - . .
~ . . A Y) .

L4 g ;

‘Individual pusic ypits for Blind, brain Ydjured, commu pigh dis- |, w L

” orders, dej'i d severely hard of hearing, educable méntally re- T ) .

* ™ tarded, emotignally disturbed, learning disabilities, multiple ~ . . ,

" handicapped, ‘traifable mentally retarded, and ¥isually impaired persons. .
Units at the Primary,ainterme¥iate, and advanced levels are inclGded ' "

for most o these handicapping conditions. Each unit has a generalr'%; N

.~ goal, a gertes of f@ve behavioral objectives designeéd to achieve

k .
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. ¢ ¢
the goal and a number of learnifig experienceés and accompanying

resources intended to help children W1th that partjcular type of
handlcap to experience music.
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- Information on the three listed spertS10rgan12ations for hearing im- .
pajred individuals was taken from ghé, fqllow13g source: Fisk, M3rgaret, . ..

editor. Encyclopédia of Assoc1at&ons VoLume 1: Nationdl Organizations of
the U. S. Detroit, Michigan: -Gale Research Cempany (Book Tower, 48226),

1976. « = v ;\ - - .
. N ) N -~ .

Amerlcan Athletlc Association for thé Deaf »(AAAD)" ~ ] v - .
3916 Lantern Drive Y s e, . o
SiIver Spring, Maryland 20902 ¢ o . - : ’ oo o
Rlchard Caswell, Secretary-Tre35urér ’ ! -7

Founded: 19435%\§;:ber3' 13,500. Regiopal Groups:” 7. Local -

Groups® 131 ster athletic competition among the deaf and

tegulate uniform rules goverfiing such compgtition; t6 flovide

adquate competition for those members who are primari intgrested R

in “interclub athletics; to prdv1de a social outlet “for deaf members , !

“and their friends. Sanctions and promdtes state, regional and - . -

national basketball tournaments, softball tournaments, participation . .

“in activities of the Comite-International des Sports Silencieux and -

- %in World Gahmes for the Deaf.  Mainfains AAAD Hall of Fame and gives ) ’

annual ‘Athlete of tne Year Award Publications® AAAD Bulletin .o
(newsletter). i - oL

< ] *

International Comnlttee ef the Slle e Sports

Gallaudet College . . T .
Washington, D. C. 20002 :, L « : .

Knud Sondergaard, Executive Secretary o .
Phone: (202) 447-0841 » ) !

Founded: 1924. Members: 42. Memership chposed of athletic or-
ganizations for the deaf in each of 41 countries. Provides an inter-

- national sports competitionsfor the, deaf, patterned after the Inter-
national Olympic Games. ,Se®ks to: promo{e.and develop physical educat;on

in-general, and the praculéeiof sparts im parsticular, among the deaf; T T
encourages friendly relations between couptries with programs in 51lent.

" sports, and formation of siient sports programs in countries not yet

participating. Holds Summer World d%més and winter Games alternate y

at two-year intervalis. All %pmpet}ﬁbrb must be deaf, or have severé ,
hearing loss.’ The CommitLee is recognized by the International Olympic *t .,
Committee.’ Publlcatlona (l) Bulletin, quarterly; (2) Handbook, - E
.irregular. Conventidn/Megting: bienpial congress--held concurrently o
wish Cames. 1977 Buchare§r,‘Romqn1a 1979 0Oslo, Norway. =«

. . . - -
United States Deaf SkieM Association . .
10500 Rockville Pike, Apartment 405 - . ) )
Rockville, Maryland 20852 )

Simon J. Carmel, President ~ ol .
Phone: (301) 493-9210 7 ’
) K o % ) a -
R : . 5% |
. w .
Q 51 . .
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Founded 1968. Members: 307 omoteg skiing,‘bobh recreational and
competitive among the déaf and hard-pf-hearing in the United States.
Provides deaf skiers henefits, activities and-opportunities which

will furthei ingrease their enjoyment of the sport. Encourages ski
racing among the deaf and sponsors national and. regional races for
.deaf skiers. Assists in any way possible the selection; organization -
and training of the United States Deaf Ski teams for international
competitign, such as t#e WorldiwWinter Games for the Deaf, Commit¢eées:
Ice Figure Skating; Speed Skating. ' Publishes: U. S. Deaf Skier}

Newsletter. - ..
~ewsletter , ) ] ,

I

The fbllowing repxint‘cpntaing advice for cogches'who may hayve players
%ith hearing impairments on their teams. Pointers on the use. ofg;hearing -«
aids, hamd signal's, and lip, reading are given as well as suggestions for
adapting specific activities that might pose proplems for the hearing im-
paired participant. 'Eﬁ addition, activities,are listed in Which hearing
» " impaired participants are at no disadvdntage at allk o )
o .

- T,
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2 Lexnginr Scmot f3e the Desf
IDEAS FOR FANMLIES

HEY, CORGHI -

.

Here are 3 few 1deas 2DOut D7OblEMs Nal Might Cater hisatiention to correctim until
arise witn specihic scorts  Tris ist soes not he’s fpisned the wnole tn: g
wnciyde every ‘possab‘e Situalion bul will algn_‘ uurmﬂ ',"Es” many ?"-
yOU 10 other situations thagmay arse ; cannot hear ine starier
Basketballs f tne pla gpr doss nothear the &1 < start would ce farer
. tleyn the muggtle of U‘P gazme, he mgrt ccn Life Saving. All k.35 have-1o 45 romewsry, bt
unue to D:av If 3 {oul 15 calteg Lenming mim ine nearingimaa rec stodent BroDaDly nas 10
tne might o t krow gnd go on {0 make aLas - a9 more reading because he may mMiss Instryc:
ket "*az doesn’t count Hoid YObf arms oD i2 timn 0 class . N P .
wy 10 slgr3t rim that olay BES Sstopped ard - !
5 '+ Wnen you're pract.cing things brf ine rear
&k the others on the tean 1o do tre same I .
reas nold, se‘upasxg'\a! system so tnat
Fpotball A nezrirgipared player can 1 rear tre rarrgaimps red kid 150 (rouble, n
tne s1grals s0 2 system y of nang signa's nas 13D 1né nat g, of s partret, wruch means

T T Ttoomessd t o ‘.:’**, o ”Lelgef T Tl

Soccer A pia ,z:-r nas 13 rely fomrple i Tennis  Hvaton out i8S, wher Jor
he sezk angdLannot Count Onan / Legirrhions B

-
be* ~ign 1o caibsgrals : . ‘
§und T 1o a'! ¥rals Bking: Hearing rparetd sk urs $10u'3 N

Gymnastics. Tpe neari-g mpared gym~at nas wentf cat'on tags for théir cnnprotecten
15U Jerstend snathe hastodo Plesse aon i case 0 an acedent  Litdd cnncren srg ld
* aive nsiruchions whnile boune £g on ‘pe t'a" o< tanged w-d’ n3 e, aduress, 7'f ' Y
poling ofgghite Loside down on the Dz Dane. Hearuig pares 2 ideats .-d.\%a,n
bars. rings, or ropes  It's tricky gnouan. dan=es, pf afy 0ANCE Ly NG the
,l'xnr’ SOMESNE Standing st . “ Bio.d. They shouid weafher hearing
Swinrning. Be <uie yO 1 have 3 vioy ol atirac;'~g |, and the phorograph speaker smould b'
the alien.on of a heating--mpaired swimmer 3 wood ficor, so the vit¥alions <an be U
The Bud¢y System isbest  Also, the Life Uzn2img # pare fuet or 00Ks Mmajges he
Guard sndutd know ~hen a haar ng 1mpa red tp feel sbravons A A
kid 1511 the pool R Vollyball and Bowiing The he,-r.rr"rrr“;)a'ré" kfd
During mstructicr f 3 nean"g-xr“p;srs:r} . isat no disadvaniage a a1 al
student starts on 2 25 yard lap, you cant

)

a“
S * v

, Reprinted with permission of the Lexington School for the Deaf
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Resources . -
~ N .o
1. Basack, Cathe. . Manual communication with deaf rideyge., NARHA News
(North American Riding for the Handicapped Association), 13(3):8-9,
November 1975. s ~ .

This article presents descriptiéns and diagrams of a series ’of
gestures that have been developed by the Cheff Center for the
Handicapped and used by instructors for compunication w1t?,deaf
riding students. .

.
world of sports. The Physician and Sports-

Competing in a silent 3
medicine, 3(11):99-100,103,105, -November 1975.

s
Describes the values of competition and participation in sports tses
the deaf person. The sports program at St. Mary's School for the
Deaf (Buffalo, New York) is presented. Children at St. Mary's are.
fntroduced €o athletics at age 2, since motor skills are seen as the
basis for reading, orienta®ion in space, and normal living in .
society. Many deaf athletes have balance problems due to abnormally
functioning vestibular mechanisms, and their biggest problem is poor
communication. This results in deaf athletes having to devote con-
siderably more tim€ to learning all aspects of a game and having -
to start earlier in life to succeed at sports. -

*

ek, 'Wargaret, edltor Encyclopedia of Associations Volume 1:
National Organlzations of the U. S. Detroit, Michigan: Gale Re--

search Company (Book Tower, 48226), 1976w

.

Jacobs, Leo. The community of the Adult deaf. American Anpals of
the Deaf, 119(1):41-46, February 1974. - -

A sectien of this article deals with the American Athletic Association
of the Deaf. Founded in 1945, the Association has seven regional
affiiiates and about 120 local member clubs. nationwide. Annual
regional and national: basketbéfl tournaments are conducted, and the
U.S. .team 1in the quadrennial Eorld Games 0f the Deaf is sponsored
Regional organizations for specific sports such as bowlimg, softball,
skiing and golf also exist. ' oy

Klu&er, Art. The athletic achievements of deaf part1c1
Lllpnt nt_Worker, October 1954. 3 pp.

. Athievements of deaf athletes in basketball, wrgstling, track, -
football, baseball, and bowling are-described.

I3

i
.

+Available from Pnysical Education ancd Récreatiog for the Handicapped.:
Informationsand Research Utilization Center, 1201 16th Street, N. W.,
Washington, D. C., 20036

ERI!
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North Regional Association for the Deaf. Recreation and Sport for the
Deaf. Publication No-. }2. Manchester, England: the Association
(33 Blaekfriars Street®, Manchester, 3). T

Discusses the structure and function of the British Deaf Amateur
Sports Association, which ®ponsors teams, for .the International
Games for the Deaf and local Institutes for the Deaf.

= [ ] ] — v
Pennella, Lou. XII.World Games for the Deaf. Journal of Health,
Physical Education and Recreatiom, 45(5):12,14, May 1974,
During the week of«July 20- 28 1973, the XII World Games for the
Deaf (WGD), were held in Walmo, Sweden This article describes the
bacﬁground participants, records and events of the Games, - The
next WGD will be held in Bucharest, Romania, in Summer 1977. -

Refedeeing by remote control. The Physician and Sportsmedicine, 3(11):
105, November 1975. 2

Poor communication is one of the greatest handicaps to a deaf person
participating in sports. An electronic remote control stimulator
invented by David W. Sparks and tested at Stan Mikita's hockey school
for hearing impaired youngsters may provide halp. A transmitter, W
trolled. from the sidelines emits a radio-like impulse that is ’
ed into a pulse by a receiver worn by the player around the player's -
The pulse is trafsmitted to the wearer's skin where it
a palnless muscle tremor. This couldshelp coaches send
information to deaf players, and may also be made sensitive to a

refeeree's whistle. i o

! .

Second Annual Stan Mikita Hockey School. U. S. Deaf Skier Newsletter,
4(4):11, October 1975. . . -

=) . %

Reports on-the establishment of the American Hearing Impaired

Hockey Association founded by proflessional hockey player®Stan Mikita
and his associates in Mareh 1974. The AHIHA has two ongoing projects,
its own Mikita Hockey School plus managament of the U. S. Deaf
Olympig Hockey team. The goal of the Staw Mikita Hockey School has
been to expand opporturities for American hearing impaired youngstefs
“to compete with normal hearing ice hockey players at all levels.

This ambition hds beeuw realized everal of the participants who
< have come from all parts of the dOuntry to receive instructior at
.the Mikita Hockey School. ' ‘ : .

Second Hational World Games for the Deaf. Tryouts. June 28-30,
July 1, 1972. Morganton, North Carolina: Worth Carolina School for
the Deaf. ’ ’ e

N

Lists, ofltryth oféicials and participants, U. S. World Games for
the Deaf Champions, ana Woirld records in the various events are
contained in this volume. !

L) =
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ll.’mceorge Thomas. Sports for the ﬁandicay_ged.‘ Third edition.
New York, New York: Prentice-Hall, 1950, ‘.

A

7’

Practicaldy all the athletlc actlvitles usually 0ffered :\\horm ly. hearing
individual? can be played by those with hearing impairments. In
dance activities, folk dances and rhythms are helpful in developing
better body control and self-confidence before social dancing is °
introduced. Aquatic sports are contraindicated in all cases of
sinusitis, otitls medea, or any infection which might be exacerbated
by submerging the head in water.
y

Xth International Games for the Deaf Committee, =~ 1965. An Overview
of the Xth International Games for the Deaf; and the Deaf in Amerfta
American Athletic Association of the Deaf, 1963 ©134 pp.

. )
The Tenth International Games for the Deaf were held in Washington,
D. €. This booklet contalns descriptigns of various athletic or-
ganizations and the American Athletic Association of the f Hall of
Fame. A section on the deaf in America deals with self-go ernlhg
organizations, service annc1es, and eaucatlon .

‘

L.
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SWIMMING snw

LY i

In all swimming programs for persons with handicapping conditions, it
is advisable to Jbtain medical clearance before allowing a person to
participate. For persons with auditory impairments, this is even more
important, since ear infections and certain othe? conditions’ may be
aggravated by immersion 'in water. Earplugs or other means may be
necessary to protect.the ears of those with damaged or infected middle
and/or inner ears. \\\\\~ ’

. . > ° L 4

Seven of the nine articles in this section offer teaching suggestions
adapted to the needs of hearing impaired individuals (2,3,4,5,6,9,10).
Instructors of these children should be aware that deaf children sometimes
have difficulty with spasial orientation (2,9). This tan be helped by
placing a different colored light at each end of the pool to designate _
Jeep and shallow ends (2). Visual demonstrations can be more easily under-
stood than verbal explanations, but since verbaiépxplanations are also
needed, the instructor should make sure EEEhfsg ent ig watching and can
see the instructor's face. Since balance problems of héaring children
make falling more likely, enforcement of the. "no running'" rule is essential.
Another safety precaution involves having children always keep their eyes °
open'when swimming. Students who wear;hearing aid¢ should remove them °
before entering the water to avoid damaging the aid.

Resources . . - Ve

1. Ashcraft, Rita J. A comparative study of the ability of preschool
deaf and hearing children in beginning swimming fundamentals.
Master's thesis. Jacksonville, Illinois; MacMurray College, 1949,

Grosse, Susan J._ Adapted swimminé. The Best of Challenge. ‘Washington,
D. C.: Anmerican Alliance for Health, Physical® Education, and Recreation,
1971. '

whes o e ST i pud

A listing®f siggested adaptations in techniques, equipment, and/or
facglities for teaching swimming to children with a variety of handi-
caps’ is jesénte@. Suggestions for working with hearing impaired
pérsonsgﬁﬁglude the following: wusing more in-water demonstrations,
puttiﬁg‘df%ﬁerent colored lights at each end of the podidto help
students orient themselves in the water, and making sure each
student i3 watching and can see your face when directions are given.

~ Teacners should be awage that many auditorally handicapped students

, ‘may have breathing difficulties due to insufficient breath control,
and that potential domplications such as balance problems,’ head
noises, and su§cépiibility tgmegr infection may bLe intensified by
dubmersion in waser- . // .

’ - J €
@Availabld from AAHPER Publicatiom 3ales, 1201-16th Street, N. W., Wash-
ipgton, D. C., 20036. ~

s
. -
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@3. Keffer, Louise. Introduction to swimming for the deaf. The Best of
Challenge. Washington, D. C.: Americart Alliance for Health, Physical
Education, and Recreation, l97l. ‘ . .
Describes the first few swimming "less9ns of a group of deaf preschool
(age 2-5) children in a deaf-oral nursery school at the Evansville
Indiana Rehabilitation Center. Specific suggestions are included for
getting acquainted with the children and early water adJustment

Meye;{/g. C. Swimdiing for the deaf. Journal of Health Rhysical Edu~- J\5\.'
cation and Recreation, 26(2), May 1955. T

Values of swimming for the deaf,'personality problems of the handi-
capped, problems of balance, and relationship of swimming to the
general objectives of physical education are discussed, -

. -

Newman, Judy. Swimming for Children with Physical and Sensory Im-
pairments: Methods and Techniques for Therapy and Recreation. Spring-
field, Illjnois:® "Charles C. Thomas, 1976. 187 pp."-

Swimming is a recognized contributor to the develepment of the whole
child, even if that thild has a physical or multiple-handicap. iIn

this publication, ideas and techniques for teaching swimming to- )
handicapped individuals are shared. An introductory chapter dis-
cusses ways of relating to the handicapped chi¥d. This is followed

by an extefsive chapter on swim patterning, a method whereby the
instructor guides the child's disabled limb(s) through the same

B

basic swimming movements tngt the non-disabled limbs are performing,
t

numerous diagrams illustra the method. Separate chapters are
devoted to swimming for paraplegic spina-bifida, traumatic paraplegic,
multiple birth defect’, blind, cerebral palsied, deaf, juniorsartHhritic,
and hydrocephalic children. A structured program for teaching deaf
children is presented. Considerations in planning and conducting
.swim meets and shows for handicapped children are discussed.

Sections on commonly asked questions, .terminology, evaluation forms,
and lesson plans are also included in the text In the chapter on

to instructors and aides: visual demonstrations are fmportant since
children cannot hear verbal explanations; balance problems of deaf
children make falling more likely; enfoircement of the 'no running"
rule is essential; another safety precadﬁlon involves having deaf
children always keep sfheir eyes open~ wﬁen—sir"' Tming.
Padden, D. A. Ability of-deaf swimmers to orientate themselves when
submerged in water. Research Qiarterly, 30:214-226, "May 1959.

- - : ‘ N

.
+

A

@GAvailable from AAHPER Publication Sales, 1201 16th Srreet N. W , Wash-
ington, D. C. 20036, . ’

+Available from Physical Education and Recreation for “the Pandﬂcanped
Inforhmation and Research, Utilization C‘hter, 1201 16th Street, N. W.,
Washington, D. C., 20036. . i . ’ -,
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" This study was designed to determine the relationship of deafness -
to orientation ability when deaf subjects were submerged in water; -~
consideration- is also given to the problems of:deaf-blind swimmers.

Padd&n, ald A. An investigation of.the effect of submersion upon
the senseN@f orientation of deaf swimmers. Master's thesis. College
Park, Maryland: University of Maryland, 1956. 64 pp.

Priest, Louise. Swimming for the Handicapped; A Manual for the
Aide. Washington, D. C.: The Americam\ National Red Cross, 1974,
36 pp. . ’

This manual is designed to give volunteer aides"backéround information
on swimming for handicapped persons and-:to -show how aides can help-in ~
a program, whether in or out of the water. Nonswimming aides can
play a vital role in transportation, dressing room assisgance, f%co}d
keeping and as safety assistants while swimning aides function directly
as assistants to instructors. Teaching suggestions are incorporated
into each section in the 'Disabilitles' chapter. Included in the
appeﬁdfx are signs -for manual communication, the manual alphabet, a
sample admission form and evaluation sheét, references, and a
glossary of terms including definitions of some impairmegts not
specifically égvered in the "Disabilities' section.

Séerling, B. ’* Aquatics for the Handicapped. New York: Swimming‘'Pool
Age, 4953

. - L
Qescribes the Spokane, Washington, YMCA swimning program for persans

with handicapping conditions. Teaching hints and information on
adaptatiops for blind, deaf, cerebral palsied and post-polio
patient afb‘included. ’ o

-
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_PROGRAM DESCRIPTIONS

- . .
.

Of the seventeen listings in\thig, section, only two listings describing

a gommunity recreation program fo Ying impaired persons were found (1,
4). . Neither of these appeared ip a;professional journal of recreation.* The
coordinator of the Seattle ¥ \ﬁPbé%éb wrote to parks and recreation de-
partments all over the cou;}%&fo leatn what was then (1972) being done for
hearing impaired childggn.ﬁ S*g found not one summer recreation program
organized to meet the needs of ‘this population. The children, seemed to

have two choices: either (a), attend programs for other special populations
\served by the division of specialized programs, OI (b) accept the fact that
. no program were available to them. Mutual communication difficulties
" generally preventea them from being accepted ‘into pre;rams for normal chil-

dren. ] . )

To what extent that situation has changed, it is difficult to deter-
mine since that was the only article describing a community recreation
department-sponsored summer recreation program for hearing impaired chil-
dren which was found. The other listing (4) described an integrated
summer recreation program developed by the Lexington Schogl for the Deaf.
Although the compiler of this publicati&h has learned of other programs
for hearing impaired individuals sponsored by community recreation de-
partments.(10,12), they have not as yet beer reported in professional
recreation literature., Community recreators are encoyraged to share their
experiences in programing with and foniheariqg impaired persons.

- Also included in this section are two directories of services for

‘hearing impaired persons: one list$ programs in the United States (15)g

the other pertains to resources in Canada (3). In addizion, four listings

describing recreatton programs of various residential schools for the deaf .

are presented. ) ¢ o . .
. I *

4

Rssources
. “ ~ M
1. Appelman, Karen. Seattle's summer rectreation program for hearing im-
" - - - paired children. American_Annals of the Deaf, 119(6):724-726,
December 1974. e T

- ’ PO e

* ’

’

Each summer, the Seattle Parks and Recreation Department, Specialized
Programs Section, sponsorga sumper recreational/educationa% program _
for ‘hearing impaired ¢lementary school children. The prograh was
coordinated by a certified «eacher of the héaring impaired:in order

to irsure that the activities contributed Aiuable experiences aud
information as well as being fun. Staff with a recreatio background

~ H =
i .

*professional journals in recreatioé in the United Statessinclude the
following: Journal of Health, Physical Education and Recfeation,
Parks and Recreation and Therapeutic Recreation Journal.

~

*

.
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L. cempributed gfowledgé-of games and physical activit¥es. For seven_ ’

.. weeks the program was held Tuesdays ,ﬁd Thursday from 12:30 to 3:00 '
' (--- half heur after the 'Séattle Pubiic Schools. summer sq!%gl program -
or heaxing impaired children). A field trip was scheduled for every ,J“r
Thursdayy The Tuesday before each visit.was given té activities re- ~
lated to he field trip destlnatlon, in order to acquaint the chlldr\h /
- with what\fhey were going to- sée. . . v
AN : :
) . ' > - '3
2. Brgan, Bev. et‘?our fingers do the talking. Tri Valygziﬂenald (ﬂews-
. pa ) Liver -re, Callfornla, December 15, 1974 B
. . - i . 40
- Dave Lewfon,.a aturallse with the East Baw Reglonal Park Distrlct .
conducts guidesnnature walks for thes deaf at Sunol and seiEral otbgi R
area parks, This program, the first of its kind in the United States,
. has_hgen adopted by nunerous regional, stgte and national parks.
Lewton's book ''Sunol in Blgns" has been sent to every naturalist in

-

1

the country to help them learn\bﬁ s1gns for outdoor interpretatlon ¢v -
-~ The ecological story illdstxzates naturalists ¢an relate information

through hand movements, facial expressions, and body language. Lewton, P

also teaches free courses in gign language, (Address inquiries on he J -

nature wal%s at “Sunol to Lewton at P,O. Box 82 Sunol Califiinj§/62586 y «#@

3. Canadian Hearlng Soé&ety Infor ion service. éiWhy “Go If Alone: A .
Direcfory of Service for 'the Hedring Impaired. "Toronto, Ontario, Canada:
“ the Soc1ety, 1972 S 168 pp. e .
PR ‘ N . .ot . 8 .
- This manual of "resources relating to hearlﬁg problems in Ontario is K
) descriptive, not evaluatlve #nd has been obtained as directly‘as
possible from the listed organizations, A selection of re urces was -
made with a view to "emphasizing the pos$ibility of integriffion rathér .
;. than isolation of hearing 1npa1red persoris. In the f1rst/section40f
the mapual, 1nternat10nal, national, provincial, d local organizations 3
arg listed;bther resources covered imc deyd health, coundeling and =~ e
//\\\\cé?erral, educational, central informa ion and,researchs recreational,
and duterpreters for hearing 1mpa1re persons. L - .

. ) - 5 e 4 -
4.  Cohen, Oscar P, 4An 1ﬂtegrated summer rEcreation pfogram in Ndrtheott,
Winifred H., editor. ' The Hearing Impaired Child in a Regular Clasgroom:

Prescho®l, Elementary, and Secondary Years--A Guide for the Classroom ¢ i
Teacher and Admin nistrator. Washington, D. C.: «The Alexander Graﬂam c
Bell: Assoc1atiQn for the -Deaf, Inc. » 1973, *pp. 18 192 : ’ .

- M
“t

After four years of experimgntation ithe Lexington School for g%e
has deve,ﬂped a model Progr ntilizing the resources of community -*\.

! agenc1es to promote tHe social developme of heiring impaired chil-

~

. - dren. In.planntpg a program, it is esséntial 3 teachers, recreation
. specialisfs and others jnvolved gith hearing-lm aired children in an -
Aintegrated settlng consider such®factors as: children' s.Ages, social - "f' ’
f ° ‘maturity, communiecation skills, ratio of hegring to hearlng im aired ’ '
participants parental cooperatidn, orientation and training of staff, .
¢ activity struiﬁure, and avallability of special education resolirce .
specialists P e - ', ” . .. 4 P *
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°'. %. .Communicatiops prospectfs: symmer in Swit'zé‘rland.‘ H & S (Hearing &

®iSpeech” Action), 44(13:26, :)Ig' ‘ry/February '}976.°

[ of f - p -

“~

_Br-j.e_f item no'E.es that a-cadp tor deaf yomg’pe'oplé ranging im agé
S from 10-23 ‘is being organizeg for the month of June 1976 in the
¢ wvillage of ’ﬁlumepsiti‘en,‘ tzerland. The camp will be housed in
the facilities of the Chri¥yian deaf commenity in that village which *
A T operates an internatio 1 nter for the deaf and sSponsors inter-
‘national summer camp e $350 cost per camper does nqQt include,
air fare. Contact Swiss Holiday, International Association of
o Patents °of the Deaf, 814 Thayer Avenue‘{ Silver Spring, Mar
20910. :

e

s -~

° H 4 . -
6. . Deafness Reséarch and Train'ing Center. Services for Elderly .Deaf )
. Persons: Recommended™Policies and Programss, Report of the Conference
h in Colu&nbus,’“ Ohio, June 15-17, d19%#1. New York, New York: -New York

' . University (80 Washington Squéééast,- 10003), 1971.

P

v ~ A -

e " T‘ni"s ‘monogréph is designed to focus attention upon the umrique

' problems ,of elderly deaf persons. Fhese issues include income,,

P A : Employn{ent, health housing, transportation,, retirement-rokes and

. .activities, education, spiritual well-being. Faci,}itie;s, programs
and services, organizations,’ training of professiomals to serve the™

. deaf comwuriity,agderesearch &nd ‘demonstration are also considered.

& . - ‘. N . .

Ear(f? Intervention for Hearing Impaired Children. Dr. Carl D. Spears,

2 ; Director, East Baton Rouge Parish School Board,«Pé Box 2950, - .

,) ~ . Baton Rouge? Loufsiana, 70821. . i ) :

. A ~
-~ This jproject has been funded through EEEA,'T?Ae III-IVC, 1t has,
been validated and may have mateftals ‘available for dissemination.

. \

v
8. Giangreco; . Joseph, and Marfahne Ranson. The Education of the ‘e

Hearing Impairféd. Springfield, Illinois:. Chatles C, Thomas, 1970.

184 pp. - A ’ Yo
-- . ) . . LA «
. The.recreatibn program at the Ipwa School for the Deaf is’descriqu‘ <
T« as one phase in the school's, effort, to educate -the whole child.-

- _Activitiessranging from team and individual sports te Wrafts, socials

: and field trips into the community are conducted after school, in .
. the ‘evMning and on weekends. “~Through participation in such community - ~

. , aetivities as Y-Teens, Scouting, athletics ‘and trips the School has
S attempted to bri%g about a befter understanqing between hear{yg’and

.dedf people. . ey N T

L4 . >

3

- ’ I 4 - ot ? -
9. Hughdg, Norman Lestér. A Proposaed Recreation aProgram for Tennessee
~  sco¥ for the_Deaf. Master's thesis.® Knoxville, “Tdnnegsee: Un‘i\f-
versity of Tennessee, 1967. L e, \‘

< .

. L8 ,This study was designed to provide students .of Tennesgee Schodl fbr‘
the Deaf with an initdal recreation program and to-provide.for . ,
future recreation planning at the sc'hoﬁ. Three areas’'$f literdture .
were searched: recreation_‘progran?plahning,ﬂ:ecreatio ‘for hearing

. y ‘ -
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paired *‘thildren, and studies:of programs that might aid in this *
particudar study, “Qugstionnaires were sent to 65 residential schools
. for thesdeaf in the United States. Some of the findings include the

following: L Of the 45 scheols replying, 87 percent indicated that they
had a recreation program, but 63 percent of the stchools did not have
a recreatien budget. Eighty to eighty-three.percent of the schools |

. provide recreafion primarily for students aged 10-20. A swigming ~ 7 - «

- pool was the faéility most’ lacking in the study. Social activities
receiving the most favora rating by schools were danées, movies,

* partdes, and sports gveﬁtg%ijassivefactivities rated most favorably

were checkers, puzzles and cards. Active gMmes included basketball,

football, 50ftball, table tennis, volleybgll, and badminton. ‘

-

The SpgciaL Services Division of the Department of. Recreation. Maryland-
National Capital Park and Planning.Commission (Prince George's County, Maryland).

v

Maryland National Capital Park an:'Planning Commission has purchased
a TIY telephonetmachide in order to better serve the deaf community
in that area. Information will be compiled from each district and -me
park concerning recreation programs, classé€s, apd gpecial events
offered throughout the county. It is Hbped this will better integrate
the deaf into community recreation programs and increase community
awareness. The Division has sponsored programs of recreational ac-
‘tigities dnd dance for the deaf; the latter featured pantomime and
imPrOVisaEioﬂ. Future plans include providing people who know sign
langgage to assisg deaf children on regular, playgrounds.

N s \ - . 5
Luterman, David M. A‘pqrent—orlenteﬁ nursery program for preschool
deaf ¢hildren--a follow-up study. .Volta Review, 73:106-112, I971.

PR3

1

‘A nursery program involving ﬁa?bnts of presthool deaf children was -
‘described in The Volta Review, QCtoggr 1967. The program genters on
active partigipation of the parent in the Eherapeutic processes in- ¢
volved in educating a deaf child. - The presenE report constityutes
~a’folléw-up jof -the first. three years of the program. Superior progress
w%s_made'bbiotp parents and-childrep. Although several problems
arose in the ,progrdm-- luding.diffizsi;y in maidtaining the parent-
‘centeréd gmphaéis, pare 6’dependency upon staff members, ineffective-
aess of wriffen materials, ahd personal problems«of parents--the pro--
‘gram has had positive results and seems to have produced ag
attitude of activism angd enthusiastic interest-.among parents con-
'\cerﬁeda Admission to a pareht-centefed nursery program at Emergpn R
College: itw Boston.was restricted to groups of eight parents and‘leir
‘héaring impafred children who'were betweeh the ages af 18 mofths and

- three years at time of:enrollment. ew group wa mitted each academic

.. 8émester. Agblipants were screendd by pediatric,, otological, psycho-

" logical,- and~audivlégical festing. All of the children mltimately
sélected were thought to be normal with tie exception.of severe '
heandng impairment. " o s S -
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12, Montgomery,Countﬁ Maryland Department of Recreation, Area f?
‘operates "Suns ne-on(h#'Shoulders” for total cdémmunicators aged five
o to lé. The six week dally program imcludes crafts, drama, rhythms,
dance, low-organxzed games, special events, team sports, and -
swimming. VRN
-

13;' Pennella, Lou1s J H#alth Physical Educatjon and Athletics at St.
Mdry's.School for the;peaf A Brief Outline. Buffalo, New York:
St. Mary's School ﬁor the Beaf (2253 Main Street' 14214), 1972.

. Presents a gg‘ume of St ﬂary s Athletlc.program personnel along with
a brief descriptlon of the héalth) phy51caf education and inter-

- scholdstic athletlcs prdgram. The total communicatlon methdd of
speech, signs, and flngérspedklng is used anng with visual ‘aides in
teaching health and physdcal @dpcatlon . In intramurals and athléflcs,

ideotape recorder has been the @most Valuable a1d‘;n énaly21ng

individual and team play. -~ . . o, . ™

7
14. Scouting for the Deaf. Nor&h.Banswick, New Jersey; BQy'Seouts of !
America, 1973. ) ) i R BN

“
: ‘

This booklet is written-primarily for leaders o scout units for
deaf- boys_and officials and staff members of schools for the dgaf C
- Parents, ing aftlllates, and other persons interested in the edu--
‘. . cation of the deaf will +find dt useful. This is a Efiereuce baok;
» parts that %nterest and meet an individual's needs ‘can be read and N
‘the rest igniored., Contents include phllosophy and principles s | '
. (Scoutlng Is for All Boys), anatomy and phy51ology (Understandlng
, Deafness), values and begé%fts (How Scouting Can Help the Deaf Boyl, ’ gj
’ integration and‘mainstre ng (The Deaf ‘Boy +in_a Unit of Hearing” '
. Boys), activities'dnd methods (The Scout Program), .and adaptations and
- modificatdions (Special Cons;deratlons) Appendlces deal with or-.. ,
P ganizing a Scout ngt in a res1dent1al school for the deaf, training
aides, and resoUrces. ) s ) : ° .

1 .

6 - »
15, Soc1al and recreatlonal.groups and programs American Annals of the
Deaf 121(2):203-254, April 1975, N

’ .

- - [ 4

. 4 -

Part III of the Dlrgttory of Programs and Serv1ces for ‘the Deaf in RN
the United States cons1sts of 1nformatlon on soc%kal and recreational
groups andrprograms, civic serv1ces, and clinical and evaluatiye
programs and sérvices. Summer camps for deaf and hard of hearing
children are llsted byfstate . p

16. Turner, Linda, and Don Kurthp Progeccylntegration the deaf child,

—\*y i : the hearing parents'and the deaf adult The Deaf American, 19,20,38,

October 1974.° . 2 “\‘ . '

With the recent advent ,of total communication in the.Smduse School(
for the Handlcappqd, a public day school in Des M01ﬁes, Iowa, "the ~

, school has endeavored to seek out support and assistance frofh the
local adult deaf ) mmunity. Bowllng was selected as a fun activity :
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. which would allow' for 'integrating deaf childrén of hearing parents with .
.deaf -adults. ®Althéugh children afid“adults- were 'used to different g
V systems of sign language, ‘each learned some signs in the  other Systenm )
’ and few comnmn‘icatlon problems arose. Opportunites to improve .
mathematlos and social skills, as well as ro learn a new skill were « ' t
>, afforded by the program. With greater interet and copperation, more
acttivities could be started. ’ s »

17. Two therapeutic recreation students at the Unlver51ty of Maryland
(Eollege Park, Maryland) are currently prepd’ring a resource book of ’

'

. g recreation and leisure services for the deaf in the Washlngton, 0. C., .. «
AMetropolitan area. o - Y 7
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RESOURCE/PERSONNEL CONTACTS -

©

\
oliowing listihg con51sts of 1nd1v1duals who have been identified

to IRUG*as involved actively and directly -in phy51cal education, recreation,
sports, or related activity , programs for deaf and/or hard-of- hearing indiv-

This sampling is %n no

way intended to be, a completé listfing but,

simply to* a551s§.1ndiv1dua s seeklng furth®r information about progyams

and activitdes in these areas.

Lnlelduals involved in these areas are

encouraged to: let IREC know of .individuals, progfamg, and other.resources
appropriate to and appllcable for this populatlon in these areas. :

Merle ‘. Barr
Associate Director
Handicapped, Swimming
_YWCA, 2829 Broadway

pokane; Washington 99201

h

S

Ladd Colstom -

Recreation Director

Mamie D: Lee School .

Ft. Totten Drive & Gadlatin, N-E,.

Washington, D. C. 20011 ~ &
vooa }

Eladine, J. Iberer:

Demo, Teacher = -

A. Harry Aoére Lab. School

2078 Kennedy Boulevard .

Jersey City, New Jersey 07305

‘.

‘Harriett'L. KakeY

Physical Education Tef?her .o

Ft. Worth Public Schools

© 4001 Littlepage

Ft. Worcth, Texqg 7?107
Art Kruger

BelImopt Terrace .,
Apartment B6'

1500 N. Coalter Street’
Staunton, Virginﬁa 24401-

Barbara Mumford
Recreation Coourdinator

Fairview Hospital-& Tralnlng Center
2250 Stron,
‘jem § Ore ™y

Pennelka, Bir
St. Mary' S Sehﬂof for the Deaf’
2253 Maln Street - >
Buffa}g, New Yprk 14214

Aruitoxt provided by Eric

Ly
L .

p :
Kr8¥Wy Bott, Director
Discovery Through Outdoor Educatlon
. Macomb I.S5.D. .
44001 Garfield
Mr. Clemeps, Michigan 48043,
v
Gloria Heézt, Director L.
. Developmental Activity Programs
Milwaukege Public Schools |
1667 S.. 24th ) '
“Milwaukee, Wisconsin 53204
La’ty Jessen .
* Program Director
United Cerebral Palsy A55001atlon
7117+ S. E. Harodd Street v
Portland., Ore 593206
. =
Stephen R. Kea
Executive Diredtor
Northern Sub. Spec.
1760 Red Oak Lane
Highland Park, Illln01s
{ .

-

Rec 4 Assn.
4

6Q035
® .
Joan M. Marrs,

Supervisor, Handicapped Recreation ™

San Antonlo Parks and Recreation .«
950 E. Hildebrand
San Antonio,- Texas
ES
Shirley Orlans

. Perceptual HYotor Teacher

Matawan Regional School District
" Broad St. School _ . S

Matawan, uwew Jersey 07747

78212

&

v

Milton Pettlt
., Remedial "Physical nducation Spec:

Ghula Vista City School Dgstrlct
» Chul® Vista,. California 92012

4
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David N. Reams .
Arcola Lake Elementary School *
1037 N. W. 8lst Street )
Miami,_FIbrng 33150

Jeanne Ridgegzy

Special Physical Educator ™
Fletcher Mil{engpecial School
200 Kipling - .

Lakewood, €olorado 80215

Tim Sullivan , . -

Activity Cootd. for Handicapped

Montclair State College .

Uppef Montclair, New Jerséy 07043
[ .

Frank urgi . ) <

Direct g’ . .

Junior NAD# Gallaydet College

7thand Florida, N. E.

Washington, D. C}~ 2003

‘. ;

¢

L3 - .
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Aruitoxt provided by Eic:

Jack Richménd, Director
Scoubid%‘for Handicapped
Boy Scouts of Amerlca
N. Brunswick, New Jersey
‘ .
Matthew E. Sullivan
Cons., Physical Education
Spec. School’Dist., St. Louis Co.
12110 Clayton Road

Town & Country, Missouri 63131

Jan Thomas
Specialist

Colorado School for Deaf and Blind *

€olorado Spriggs, Colorado 80901

Pete Wisher ; 'E

,Gallauéet College

7th and Florida, 47

£
Washington, D. C. 20003




AUDIOVISUAL MATERIALS ° Y
" . ’
) . . [} . e L
" In addition to listings for nine films, réferencés concerning .
television programs specially designed to meet ¢dhmunication needs of
hearing impaired individuals have been included in this sectign. Two
other-audiovisual aids are also described: a rock gospel album and a,
-teddy bear that encourages deaf children to verbalize. Obv1ously this
llstlng ‘of audiovisual equipment 1is nd!“satended to be complete but rather
to serve ag¢ a springboard for ideas on aliovisual materials that can be
used with‘hearing‘impaired persons. A.,listing of suppliers of physical
/ ed&@agion and recreation equipment and materials may be found in the
following source: -

v
*

Physical Educatdon and Recreation for the Handicapped: Information
and Research Utilization Center (IRUC).w Update No. 9: Suppliers
of Physical Education and Recreation Equipment and Materials.
Washington, D. C.: the Center (1201 Sixteenth Street, N. W.,
20036). $2:00 . )

-Films

ConGersa;ionsWith Deaf Teenagers (l6mm, sound, color, 15. minutes).
Department of "Special Educatipn, Western Maryland College,
Westminister, Maryland, 21157. ’

Aai;dup of deaf teenagers attending Swan Lake Camp (Minnesota)
discuss their personal hopes, aspirations, and directions. Key
points and issues surfaced included need to emphasize services ,to

- hearing impaired children in primary school departments; need to, have.

.d'?f teachers tnr0ugn t all school Tavels; problems of being left-,
out even in one's own family; problems\and relationships with heaxlng
-and/or deaf parents; and desire to intefact with hearing peers and
classmates. Activities in which thes 'y ung people are shown par-
ticipating at camp include exercises and callsthenics, a softbaill
game, boatlng, meal tlme, and on several field trips.

Dark Sllence (l6pm, sound color, 11 mlnutes)
National AUleVlSual Center (GSA) Washlngton p ‘C., 20409.

Program, activities, and services of the Vatlonal Center for DEaf-
Blind Youth and Adults (New Hyde*>Park, New York) and its four field
" offices are discussed. @8 addition‘to providing client services to
agaf -btind residents,.this Center serves as.a clearinghouse for
cooperatLve exchange, of information and materials dealing with edu-
cation; training, habilitatiod, and rehabiljtation of deaf-blind
persons. +Résearch conducted at or spoﬂ%ored by the Center has
dealt with trainlng methods, echnelogy, dev1ces and eéi}pment, and
surveys of and about deafw«blifid persgns. Personnel prepdration for
individhals outside the Centefr staff is alsq available ahd provided
,:hrough Center sponsorsnip Spec1£ic program areas and activities

L)
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living, mobility and physical orientatios, industrial arts, physital
therapy, and counseling. When evaluation, program, and research ac-
tivities and efforts are coordinated, prognosis for effective rehabili-
tation of deaf blind persons is possible, probable, and progising.

The,Deaf‘Child Speaks (16mm, sound, color, 16 minutes).
Extension-Media Center, University of California, Berkeley, California,
94720. Purchase $190; Rental $14.

- Many phasesxof the program at the Oral Education Center of Southern
California where children with severe hearing impairments are taught
to function in the normal world of speech, ‘sound, and hearing are
presented. Individualized instruction leading to a ch11d s acquisition
of a fully-formed langlage structure with 1nte111g1ble,speech is em- '
phasized.\ Activfties shown include a one-to-one speech-learning session
demonstrating that young deaf children are capable of speak1ng, an ex-
perimental program utilizing colored plastic pieces to ‘teach very small
children essentials of sentence structure through ‘visual and tactile
means, a dance class on a speciglly constructed stage that is virtually
a high loudspeaker and on which the children 1fterdlly feel the music; .
a reading and speech class where children first lipread with their
teachey and then read 4dloud a story they composed about a class field
trip; a basic science class; and a math class where three-“year olds
learn serial propert1es of numbers. Importance and role of rhytmn,\:z o

b

time in space, movement, music, dance, and motor coordination activitie
are seen directly and 1nd1‘!ctly through activities and presegtations
the: film

\

.

On the Road to Lignt (filmstrip, color, sound 15 minutes)
Boy Scouts of America, North Brunswick, \ew.Jeﬁsey

\

Boys and young men with various handicapping conditlons—-mental re-
tardation, orthopedic® conditions, ¥isual 1mpa1rmenfs, brain dapage, and“'
hearing 1mpa1rments-—partic1pace act1vely in a wide array of scouting
activities. Troops from Texas, Connecticut, Pennsylvania, Ind1ana, and *
Florida are shown traveling, taking part in camperees, conducting rodeos,
skiing, operating radio stationms, doing arts and.crafts projects, camping,
playing games, and ‘swimming. -These youngsters, many in wheelchairs or on
Tcerutches, enjoy and are successful in activities found in any Scout troop.
For many the only differegces noted are in means of communication.
Attention is given to¢ all levels of Scouting--Cubs, Scouts, and Ex-
. _* plorers. Leaders, pafents, and Scouts themselves speak about these
Qrograms and their concributions to all participantss ‘.,
5, Silent Skater (v1deo cassette, sound and captioned, co or, 28 minutes)
Archives of the American Athlgtic Association for the Deaf, Edward Miner
*.Gallaudet Memorial Library; Gallaudet College, Washi gton, D~ C.

This special program recorded by WGBH-TV (Boston, Massachusetts)
presentg hearing impaired and deaf figure skaters in a stirring demon-
stration of their beauty and sk1ll during the VIZI International W1nter

.

Aruitoxt provided by Eic:

i




. ACI Films,. 35 West 45th Street, New York, New Yprk, 10036, Purchase 8160,

ERI!

Aruitoxt provided by Eic:

Sy v Ry

Games for the Deaf at <Jake Placid, New York, in February 1975. Ex-
hibitions include several girls in their teens going through individual
skating routines to music; two groups are shown in pairs skating, Qn
exhibition of barrel jumping is shown in which, a young man from Canada
wips with a leap over 1% barrels. A special demonstration by a, 2l-year
old blind skater from Delaware is included. This presentation is cap-
tioned so that the program is approprlate for either hearing or non-
heanlng individuals. \ - R

We Can fGrow (lomm,_sound,_color, 13 minutes). .

Children from the Special School District (St. Louis, Missouri)

say ,and show tnat .they can learn, move, and grow. Each uses strengths
and abilities to ‘attain maximun levels of independence as their minds
move freely through thoughts to discover meaning of numbers and words.

Play and physical Mivities arg. impggtant ,in this process regardless

of specific comditions. Specifically, (1) orthopedically impaired are
shown playing games and climbing on jungle gyms, turning on bars, and
Qsiﬂg horizontal ladders; (2) deaf take part An arts and crafts as
they hear with their eyes, hands, and hegring aids; and (@) visually
impaired participate in nature gRtfvities as they see flowers and
animals with their hands aod ears. ' All hike and play on the play-
ground. Although they are impaired they lift themselves to greet

the world, wotk to grow straight, and find ways to move their bodies
more freely tnrougﬁ space. - .

What Is A Handicap? (sound filmstrips). ’

BFA Educational Media, 2211 Michigan Avenue, P. U”’Box 1795, Santa
Monica, California, 90406. Purchase--four sound filmstrips with
cassettes $74.50; with records $62.50 .

Four sound filmstrips give viewers opportunities to meet four young
people with different handicapping conditions. Mark cannot walk;

Rosa has dif{iculty, hearing; Cindy cries easily; and Tony learns slow-
ly. Each is Ishown in everyday situations; they interact with friends,
teachers, and families. Play, recreational and physical activities are
important in the life of each of these children. Mark plays basketball,
swims, does craft projects, and perforns magic tricks; Rosa plays hand-
ball; Cindy flies kites and plays basketball; and Tony rides bicycles

and plays kickball. Interwoven witn.the dialogue is narration that-

explains each of these conditions and how each child feels about the
condition. These filmstrips are open- ended and close with questions _
that draw viewers into fhe situation, encouraging them to see similarities
between all people and.to establish friendships with impaired, disabled,
and .handicapped cnildren. -

L.
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VIII World Winter Games for the Deaf (color video cassette or black and

white video tape, sound, <8 minutes).

Archives of the American Athletic Association for the Deaf, Edward Miner
\/galléudet Memorial Library, Gallaudet College, Washington, D. C.

.The VIII World Wintey Games for the Deaf were held at Lake Placid,
New York, during February 1975. During these games, held for the
first time in the United Btates, 150 dthletes, representing 13 nations
competed in 11 official and two exhibition events. Filmed high e
lights of *Alpine ski events--downhill, slalom, giant slalom--and
Nordic_ ski events--individual and’cross country relays--are shown.
Interviews with Several gold medal winners from Russia are included
(English is translated to spoken Russian which is tranpslated into
Russian signs with the reverse process for answers). Scenes from a
hockey exhibition between teams from the United States and Canada are
shoufi along with excerpts from figure skating exhibitions. Closing
c.,/eeremonies include the director for the 1975 games speaking followed
by lowering of the official flag which will be used for the summer
games in Bulgaria in 1977, and the IX Winter Games in Oslo, Norway, '
in 1979.

Conference of Executives of American Schools for the Deaf. Lesson
Guide for Captioned Films VIII: A Training and Utilization Guide.
Florida Edition. the Conference, 1972. ED 067 793. ¢ .

“

Presented are guidelines for the use of 65 captioned films for the
deaf (numbers for each category are listed in parentheses) which're-~
late to art (féury, ecology (six), guidance (five), health and safety
(two), language arts (11), physical education (four), science (16),
social studies (14), and vocational education (three). Guidelines
provide film synopses and suggestions on use, objectives (behavioral
and general), motivation, vocabulary, culminating activities, )
evaluation, and additional resource materials. A complete list of
all other educational captioned films for which study guides have
been written for the past .eight years appears in appendix.
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*Available from ERIC Document Reproduction Services, P.O. Box 190, Arlington,
Virginia 22210. (Use number when ordering; postage is extra.)
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“Television Prog%ams

‘

s
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‘

1.

. -

TV.for the deaf., Saturday Review of Education, l(z):82, May 1973.

. Destribes a television series called Vision On, produced in, England

by BBC for the entertainment of deaf children. [Each of the.26
haflf- hour‘shows Has a specific theme. It was shown in the United

States through May 1973. For a list of stations showing Vision On
write the American distributor, Time-Life Films, Time and Life
Building, Rockefeller Center, New York, New York, 10020.

Lewis, Dennis John. Good news for the deaf. The Washington Star-
(newspeper). Washington, D. C. .

Reports that deaf and hearing-impaired persons in the Washington
area will be able to watch specially produced weeknight tedecasts

of the ABC Captioned News at 11:30 beginning Monday, July 5 on WETA-
26, an affiliate of the Public Broadcasting System. A survey of -
the local deaf community indicated a desire for more captioned
programs,.more often, in more categorles--such as movies, emergency
bulletins, talk shows, local news and sports events. .

B
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Aruitoxt provided by Eic:

Sing and Sign (record album). Columbia, Maryland:~ Rock Gospel fbr =
the Deaf (5652 Stevens Forest Road, 21045). Price: $4.75 plus
$.45 postage and handling per record. "

This rack gospel album deSLgned for hearing impaired 1nd1viduals
contdins such songs as I Believe in Music, Get Up and Walk, 4nd
Day by Day. - .o

‘

'
r -
- L

. Equ1pment communications prospectus an extraordinary teddj“bear.‘

Eiarlng and Spéech \ews, 42(4) 18, July- August 1974\k5 ’

A-Teddy bear has been developed bf\the Royal National: Institﬁte

for the Deaf (England) to. assist those who work with very young deaf -
children. The b&ar's eyes glow when they are sound activated;

this' feature encourages deaf children to wvocalize. The toy is avail-
able~from the foliowlng source: Royal National Institute for the
.Deaf, 105 Gower Street, london, WClE GAH, -England.
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1976 'Dimcmrﬂf“ﬂaﬁuna{ Organizafions of and for e Deat

ALEXANDER GRAHAM BELL ASSOCIATION

3417 Volta Place

Washington, D C 20007

Voice & TTY (202)-337 5220
PRESIDENT—-Richard W Flint
PRESIDENT ELECT-H Lotnam Breunig -
VICE PRESIDENT -Chades W Garrett
TREASURE R ~Franklin K Peacock
SECRETARY —Pnilip R Drumm
EXECUTIVE DIRECTOR ~George Feirendort

v

' AMERICAN ATHLET!C ASSOCIATION OF

THE DEAF
2851 West St Tfopaz Avenue
Tucson Arnizona 857)3

PRESIDENT -G Leon Curtis

* VICE PRESIDENT - Al Neison
SECRETARY TREASURER Richard Caswell
PUBLICITY DIRECTOR Ggne Carr

BQARD FOR M|SS|ONS OF THE LUTHERAN
CHURCH, MISSOUR) SYNOD  ~
<500 North Broadway
St Lowis Missour, 63102
Voice {334} 2316969
PRESIDENT-J A O Pgeus | .
VIGE PRESIDENT - Edwrn Weba(
SECRETARY —Herbert W Muelie™
TREASURER -Miiton Carpenter
ACTING EXEC SEC'Y—Rev Ayin L Barry

CAPTIONED FILMS FOR THE DEAF
DISTRIBUTION CENTER .
5034 Witconsin Avenue NW
Washington. D C +200i6
vbice 1202} 3631327
TTY (2021 363 3768

CONFERENCE OF EXECUTIVES OF
AMERICAN SCHOGLS FOR THE DEAF
5034 Wisconsin Avenue N W
Washington, D,C 20016 |
Voice (202) 3631327
TTY (202)363.3768.

PRESIDENT—Bighaid G Brun

RRESIDENTELECT-Raiph L Hoag ®

SECRETARY-Phillip A Beilefteur

TREASURE R-Robert Frisina -

EXECUTIVE DIRECTOR-Howarg Quigiey

CONVENTION OFiMERICAN INSTRUCTORS
v OF THE DEAF , 0
5034 Wisconsin Avenue, N W
Washingtan, D.C. 2006
Voice (2021 363 1327 . 5
TTY (202) 363 3768
* PRESIDENT-Robert Daviia
VICE PRESIDENT -Les Rudy
SECRETARY TREASURER-Gérald BUlsxem
EXECUTIVE, DIRECTOR-Howard Qungiev
N
COUNCIL OF EDUCATIONOF THE DEAF: *
Department of Education
Speciat Education Section
St Pait Mnnesota 65101
, Voige 612} 296-2547 .
PRESIDENT ~Winifred Narthcutt
»
.
DEAFNESS RESEARCH FOUNDATION
366 Madisén Avenue .
m Nebr York, New York 10017
. Voice , (2121 682-3737
PRESIDENT ~ames D Wise
VICE PRESIDENT~Mark 4 Anton

SECRETARY-Walter A Petryshyn A g

TREASURER--Altred E Busch .

CHAIRMAN=John H Nicols Jf
EXECUTIVE DIRECTOR-Oweh 4 Hudson

E_4

_EPISCOPAL CONFERENCE QF THE UeAF
o 556 Zinna Lane *

Birmingham, Alabama 35215

TTY ‘205) 252 7829
PRESIDENT — Roger Pickening
FIRST VICE PRESIDENT-Camuile Desmarars
SECOND YICE PRESIDENT Suas J Hirte
SECRE TARY -Robert C Sampson
TREASURER~AIva Lee Cuppy
EXECUTIVE SECRE TARY —Robert Cunningham
DIRECTOR OF CHRISTIAN EBUCATION —

2 Sandra Pickerning

GALL?\QDET COLLEGE ALUMN!
ASSOCIATION
Alumn Dtfice, Kendal! Green |
Gatlaueer Cotlege
Wasningiton DC 20002
Voice (202)447:0M1
TTY [202)447 0480
PRESIDENT-LeodM Jacobs
PAST PRESIDENT-Muaicoirh J "Norwood
VICE PRESIDENT-Gertrude S Galloway
SECRETARY —Donaid O Peterson .
EXECUTIVE SECRE®ARY - Jack R’ Qannor\

K

. - INTERNATIONAL ASSQSIATION OF

PARENTS OF THE DEAF

814 Thayer Avenue

Sifver Spring, Maryland 20910

Voiwce (301) 535-5400
PRESIDENT —Jane Grisham
PRESIDENT ELECT -Witder Owens
VICE RRESIDENT—Joseph, Geestin Jr '
SECOND VICE PRESIDENT - Dithie Stansky
SECRETARY TREASURER - Bonmie Farrchad
EXECUTIVE DIRECTOR-Mary Ann Locke -

INTERNATIONAL CATHOL!C DEAF
ASSOCIATION -
*- BA1G Westeyan Street 4
Vienna Virgima 22180
, Voiee & TTY (7031 560 1520
PRESIDENT ; Robert Bates
VICE PRESIDENT - Frances Preston
SECRETARY -Raiph J Hinch Jr
TREASURER-Charles A Vadnars

WTERNATIONAL LUTHERAN DEAF
ASSOCIATION <
500 Nort Broadway
St Louis Mistoun 63102
Voice {3141-231-6969 g~

PRESIDENT -Eimer Francisco

PRESIDENT ELECT —Joseph Rindred

~“SECRETARY -Archie Marshati

TREASURER —Russell Healy * :

PASTORAL ADYISOR -Rodney nvne%uon

SECRETARY for MINISTRY TOITHE DE AF =
* Herbelt W Rohe

)

JUNIOR NATIONAL ASSOC!AT!ON

OF THE DEAF

Galiaudet College, Kondall Gfee’J

Washington, D C 20002

Voice (202144707414

TTY (2021447 0480 ‘
NATIONAL DIRECTOR- Flank R Turk

<SECRETARY ~Genanie Born

TREASURE R—Gerard Winalsks
.

NATIONAL ASSOCIATION OF THE DEAF
' B14 Thayer Avenut

Sitver Spring Maryland 20910

Vaice (3011587 1788 .-
~ TTY {301)587-1791
PRESIDENT Jess M Smith
PRESIDENT ELECT —Mervih Garretson
VICE PRESIDENT - Charlie McKinney
SECR,ETARY TRE ASURE R—Chgrles Estes
EXEC SEC Y ~Fredenck C Schrerber -

3 .

NAFIONAL ASSOC|ATION FOR HEARING

PRESIDENT-J
VICE PRESIDENT=Craig Mills.
SECRETARY —Ruth Dudiey

€ TREASUFER-John Koys

EXEC SEC Y—Thomas. Coleman

NATIONAL CONGRESS OF JEW!SH DEAF -
6131 Ctanage Drive
“Riverside, Californiz 92506
TTY {714)3840328
PRESIDENT ~Gerald Burstein
“VICE PRESIDENT-Emanuel Gotden
SEC ¥ TREWS —Kenpeth Rothschiid
EXEC DIRECTOR-Alexander Flesschman

NATIONAL FRATERNAL SOCIETY.
OF THE DEAF

1300 W Northwest Highway

Mt Prospect, ltinais 60056 4
Voice (312).392-9282 L
THY. (312):392-1409

GRAND PRESIDENT—Frank B Sullivan
VICE PRESIDENT —James D Jones
SECRETARY —Leonard Warshawsky
TREASURER—AI Van Nevet f

NAT|ONAL THEATRE OF THE DEAF
1860 Broadway
New York, New York 10023
Voice {212} 246-2277 ¢,
305 Great Neck Road” ¢
Waterford, Connecticut 06385
Voice and TTY {203}443 7406
DIRECTOR~-Dawvid Hays

PROFESSIONAL REHABILITATION
WORKERS WITH THE ADULT DEAF
814 Thayer Avenue
Suver Spring, Maryland 20910

~ Voice {30i) 5839880

PRESIDENT-Gienn T Uoyd *

. FIRST VICE PRESIDENT -Albert T P:mente{

SECOND VJCE PRESIDENT -

Robert G Sandgrson

SECHETARY TREASURER-Arthur G Norrs

EXECUTIVE SECRETARY-Chartes R Hill

REGISTRY OF INTERPRETERS .
FOR THE DEAF
P O Box 1339
Washington, D £ 20013 -
Voice (20244470511 \;
PRESIDENT—Casl J Kirchner
VICE PRESIDEMT —Calis Warshawsky
SE CREFARY -John Supman
TREASURER—Lucile-Olson
DIBECTOR SPECIAL RROJECTS-
Mary Jane Rhodes

TELETYPEV{RITERS FOR THE DEAF.]NC
13 Brodkfdn Drive
%-unapohs_ Indiana 46220 *
Y (317)-2614021
£ (317)-253 3053
{3171 5951711
PRESIOENT-Albert T Pimentel
VICE PRESIDENT~Jos Stotnick
SECRETARY-TREASURE R—David Myers
EXECUWVE.DIR OR-H Latham Breunig

UNITED STAFES DEAF SKIERS
# ASSOCIATION, INC. Lo
10500 Rockiilie Pike, Apt 405 © ™',
Rockwvilie, Marytand 20852
TTY (301)-4936419
PRESIDENT - Simon Carmel
VICE PRESIDENT - Thomas Hastard
SECRETARY TREASURER-David © Ritter

.

. »
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This listing is reprinted with-p_ermiesion of the Gallaudet College Alumni Association.

)

.
r




<

NATIONAL ASSOCIATION OF -THE DEAF : .

T.he,fqua' Alphabet v, . , .
.o _{as seen by the receiver) o .

SR ethee
L PEYeeeeam o
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The following materi&] .(pp. 79-105) is reprinted from the John Tracy Clinic ’
Cgr‘:espondence Course foy Parents of Preschool Deaf Children with permission ~
N ol: . - \’ ) . -
.- John Tracy Slinic Q - o .
806 West Adams Boulevard ., g . . . -
o Los Angeles, California 90007 Co ’
‘Pargnts of #eaf or deaf-blind preschool children may receive the Clinic's - ?
S Cof spondence Courses at no cost by writing directly to the Clihic.
N T . .
: EY . - B .
' ¥ - . THINGS TGO CONSIDER  ~ .
STORY T‘ME d * P . p. . . . " .
& .
~ ] i
’ Don't iry 1o read a story to % " L. %
your child, tell it -- and .
use a picture bopk 0 help
‘nim understand. Beécause
your c¢hild can't look 2tpic- &
tures and your lips at’ the
sampe tme, telling him 2 .
Sio¥y will require some spe-

- cial planning. Wrth some v v -
forethought you can mike story lime a pleasant and
woérthwhile experience for your child. . :

< o . » . *
The‘r‘e are l:fe thing?® to consider whén—.you teil a
siqry to a o! child: ‘ : -

N A and, . 3 . ’ ) .
- < " ’ a ’ 3 Lot
L ) roo- . ‘. DR ' e 1. phdosing the picture book, = ™ .
& LIST OF BOOKS FOR * .o . ;o
s PRESCHOCL CHILDREN ' 2. Getfing Feady to
. . “tell ,the stof:
o . N ' -
v \ P * 3. Telling the
. . X . -storyto J
‘, .t } ,your chidh
9 ’ : .. - ; 5. ’ ‘
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CHOOSING THE BOOK = On the other‘hand a :
' e R . fairy tale like Sleep< <
s - o N ing Beauty has little
When selectiy the picture bodk to use with your .« ip it that a young deaf
child, keeg,th€ following few points in mind. . child could identify in
X VT e any way with his own
. . ’ life, !
» [
A . First, bersure to choose a N
- story that-willinterest your . , .
child, It should be quite _ - o . ‘. .
true to life, especially for -~ oo
younger preschoolers -- . ®
the two and three year olds.
i
- .
- > ’ - # ’ T
If you choose an imagina- ) s
tive story, choose one that .
in some way reminds your ~
child of things in msown
life. For example, The
«Three Little Kittens, while
it isnot a storyofreal life,
is%bout three kittens that
do mgany things that a chld .
might do, & . .
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Your next consideration should be to choose a boord Finally, make, certain the sioryis one you can €as-
with good 1llystrations~S he pictures should be clear ily tell tnyour own words -- using simple language.
‘ —here should only Ue one or two lines of print per

oy
D e

» and free of extra details, Pictyres of animals or Th
people should be lifelike .-- not caricatures. Al rage. . - ,
pictures should look likgythe "real thung.” .
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GETTING READY . : %" Decide in agvance what you will say about each .
. - * picture, so you won't be at a loss for words. Try
B o to choose words your child may Soon understand;
. '§ use language at about his level,» For example, you .
After you have delegted a picture book to use with could chbose four pictures and plan to say:
your child, prepare to tell the story. Go throug"x . ¢
. thebook and choose the pictures Y5 will talk about. o . L. )
‘Put dpaper clip on the top of each page youwant o . " , .
‘useso you can flip through the’boo:c 1 the rightpic- :
ture when you need it.- ) , 7
x 4 - ) )
é
4 ' .
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- i. "Here a*‘e tnree iiitle ens. " .o
. A . [ M
. , .2 "Jee terr muttens.” . .
. . . ~ " e xittdds are *‘n N
At first you may not be abie to fhoid your child’ S, XA Szy—'-g' .
interest for a long story, so select only, three or” ’ & "’I“ . : "
-5 heir) mittens are dirty.
four pictures to dlustra,te e main poyus - ; s dirty. " | i
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Let him look at the s.>1ctura, and of course " Go !hrough each of ‘he three or four pictures you
[
i he looks up,you must.be sure to talk . ' have chosen’in the same way.
Aabout that particular pcture. . -
. Y \ a .
f s _'\ ) o L TR . »~ - .Y ‘m
e - L First, ., - .. L. ’
. R ’ [ <, .
L N °_ ‘ ’ ' A L
- LN nOLD THE OPEN .
MR . : . ‘ ~ " BOoK TOWARD YOUR CHEST. ©
A Before he loses interest, turn the booK Lo . » .
‘ -arolind, g0 to the next’ page you nave s : ' . ’ . ’
marked, and again hold the book toward : ’ . \ .
™ * gour ctest as yOU, naume whateveris’in ‘
the pigture, "The xilten 15 pxajug " L, e
) Y . * st '
¢ - - . N Next’ <. ' ) ' .
] hRd ’ . - *
» PE} ’ 1 4 .
% . . y . TALK » . .l
1] ’ . , *
s ’ 0.
Y - F - - . -
. - e 4 »
' ¥ Finally ' .
‘Then turn st N - .
the bosi < NP .
around so TURN THE BOOK ARQUND SO
your child R i YOUR CHILD CAN SEE THE PICTURE. -
can see the ! toooF & . , . .
picture. But keepit m-mly in your possession forrn . AN .
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Books are fun ard can lead ine way !0 new and

better ianguage for any ch.,a. Young aeal chu-

,dren like all youny ch‘.!dren, enycy suitadle gtoe

ries ang picture booxs. Here are a few guicelines
: : that may help yo.,io cnoose books for your chuld.

FIRST Choose c.early iiusirated books wain
easily ccq...z«me p.ctures of famil-
iar things. s

)

“*SECOND  Avoid booxs wi'n Hf‘i'r'r
, * 7 ’“busy,” win @ confus:n
jects oracuvilies oL
e maih pown: of tne g
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TnCoSe DOCKS wi'r 15t 2 line O tWo vt
print agcomparyinyeacnpiciure. Tne
epictures shouid almost-tell the siory,,
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- - FOURTH -—~Tnocse bocAT tnal are Izctusl,- aboit
A v real piaces ang'act

“ntes rather tnan”
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Choose boorsyou

2&n enjoy with yiur
child.

»
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. EIGH’NI’ * Use a qiffexent bookeveryd
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~that length of time ypu'wsll
recapture nis
book. ’
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interest with the sa .

) (yOOSING‘ BOOKS

. . . .
Wno can he.p you choost books fc:" your ch.ld?
our-fecal ch.ldren's Lbranan, a kindergarter, or
«ISery SCroo. eacner maybe your besi source of
Felp. The {ollowing organizaiions Mill send par--

nis selecied book lists and publications about ¢cnil-
ren's read.n

wnat w..l help you maxe good cnoices.
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SR S N
" . CHILD'S OWNPLAY
-~ -’ .. l lm'll : ’ ' ) .“"

. “ ™ BLOCKS -AND LANGUAGE BUILDING . .

. .
0 . . d . N - -

= . . . . we . . > "
Car suggestiods fcr using your child's olay as a language learning opportunity
will deal, in each lesson, with some specific kind of play. Keep in mind, how- J

. ever, that many of the ideag devéloped for a particular type of play may also
be a?:?ble and adaptatle to pther thingsthat your.child does, or other things .
that he'uses in his play. In this lesson we shall seé how language lea}'mng can

have a major role in tlocx play. t each age leyel there are many ways chil-
dren find to play with bl ocgs A.N* each way has pts owq topics for conversa-
tion. Follew your child's Taxe advantage §f every situation.
- . ’ . 3
, . ' ) . !
Games with Blocks Are Simple, at First. .
\ ; ¢ ) ' l
There are few cnildren w&p do o} A Block Train - .
like to play with tlocks., "Rat:es . )
and some two yearolds may prefer A child two or three yearsold will  « .
small, hard rubber, pldstic, or enioy making a “train® of thre blocks
wocden blocks ‘na: they car. eas: 2y o and pushingy them across the floor.
nold. They rpey drop nem, thrcw 701 could say something about another
them,” push them around, or even | Block as he adds it to the "train, "or
try to stack them. ¥Knooking down (whenhe looxsat your face) you could ’
a siack of tlgoks may te mere fun cay: "PUSH THE'T? AIN," "GIVE .
thanpuiting chetlex on 'or 2f ar- IT & EUSH," "IT'S £ TRADNL" "YCU
other. . ' PUSHED THE BLCCYS."
§ . -
v N - !
d . 1 . . P 4 .
Talk about EactMBlock in 2 ‘ “ s

'“Dr’oppmg Game °, = < | v

. A . Stack the
A {wo year'old may enloydreppinyor ¢ oo : ) -,
tossing smzll blo24asmidabox,basge:, ~ Threeandl .
., can, onpa%. Youcouldhand himopne ' cne BlwX o , ‘
Blogk at a :ime. Hold the block uUntil ‘te proud of what they naJebuult You
.he glances at your face, ‘hen say can show that you, too, ‘are’pleased ;
-somethinglike: "HEPE'S ARLCCK. " +  with your ~mld's building skill. You
* "IT!S A BLCCK." - "DRCPTHE - can:alxabsutwhahehasbuilt and le}
: BLOCK " ”’AI‘C TH ? *‘ELCCKI", : Aim know ha)- jOu share his gride:
’ A - ) "THAT'S HIG * "PYT-ANOTHER -
Show him hew to .x?*on the'block intd BLCCY CIV ! ""IGH::,‘PY" "THAT'S .
the container. 7 *ff';n . Jou could f;a,« SOCD!IT "CHLIT'S G:‘T“I?‘J(" HIGH v .
- "THE‘BLOQCK'S IN THE PAIL. T ":7?\’3" . ... R4 ..
) A ) ST ‘ H e R .
o=, " 88 L - .o
R -1
- . . - L » . ¢

- 4 N - ,
. * -




T, 1 and 3/8% x 2 and 1/4"’x 11/16" . °
. ' "2 and 3/4" x 4 aﬂd 1/2" ¥ 1 and-3/8" T
» - Band 1/3" x9"x 2and 3/4" . . S
B N :
. _
L ] 4 (3
\ Fe \
’ n o B '_ L ' =
i . » 4 - . v '{. . -l
-'m . R & "‘ ’
- ' :. ~ :{

Building Blogks:
‘Some four year olds and most five
year olds may build structures that

really represent something. They . — , ’

may plan and build a gas station and
use smiall caxs in their-play. The
" blocks may be used to build walls--
-sometimes in the familiar pdttern
showntin the draazmg on this page. You
can ry to récognize what your, child
is building and talk about it. It may

be a wall, a house, a road, a tower - . “YOU MADE . A ‘
or even a castle. . BLQCK WAL.L_'”

|l

Kindergarten Blocks =
’ .

Children asuallv ixe Larga,zmcergarten blocks. They will play with them ina

variety ofways according to 2aqe and inventiveness. Offer ybur childthe appro-
pr1ate language for what he does ard for ‘the Lhmgs he builds.

<«

. The'se blocks can be bought or made zrom_scrap limber. Here are some sug-
gested dimensions (s¢ they will fit'together): -

4



description:
p

23
purpese of the game."

¢

X

4 B

‘Tog help your child make a response to
_sound as he LOCKS and LISTENS.

» [

-
-

‘what you need:

-

L]
A drum or alargye-pan and a wooden
spoon or stick. Four cr five marbles
and a smooth,edjed can. *Someone to
help youg(the other parent or an-older
child, for example). '

~

swhat to do:

-

4
.

Strike the drum (or pan}as your child

watches, Haveyour helper dropa mar-

ble in the canas y#u strike thé drum.

Do this twice. O \

Then have the helper hold your child's

hand and help HIM drop the marbié'in
. the can, as TCGERHER they watch you
_ strike the drum.” ‘

Derhaps, after “several times of being
coached, your childwill learn to watch

BEAT THE DRUM (Li

fJ'

" Do not

and.wait -- then make the response by °

hinfself. - On the other hand, it may’be
' time before he understands the

, especially if he is very young. .

’,

stening)

in.a hurry.s Help him when -
he needs help and praise him when he
succeets. i

. . . «

Always use sight and sound together
until your childlearns thegaghe. When.
he ‘responds-consistently, try beating _
the drum where he cannot see it. . If he
does not drop the objectin’the canwhen
he .hears the sound, revert to letting
-him look and listen once agains

-

variations: .

_ Use checkers, buttons, tiny candies,

or pebbles instead.of the marbles.
Substitute a bowl, of a muffin tin for
the can, ST

» can .

4




desription: .~ '+ 'LOTS TO LEARN (Story Time)

.

- .
r . Y . . ~ .,
‘i

.
< -
) ﬁ R R - .
< . - .

% End each game period wif a story. , .. /"\,\ .
The purpose of Story Time Will remain . : o~

‘will enjoy it more and more as,
“tim&-goes on. Sometimes the pictures

interest in reading will expand their language. .7 -

basically the same, although your child

in the book will be Sufficient to help
your child understand, and- Sometimes
you will want to use little "props" ta
add interest and make the story clear-
er. TFollow the procedure outlined in
the first lesson. _Keep it handy and
review the suggestions in it often.

I -

"~ There will be many days when you won't feel it wise to try to use every activity,-

but no matter what exercises you skip at game time, always try to end the game

period with a story. Find other times, too, to tell your child a story: ‘before -
bedtime or before his nap. Gradually you will be able to hold his“interest and -

atténtion for a longer time. Gradually he will be able to understamd more of what
you say. Your stories will become longer and mQre complex as his language
grows.

-

<

Shortvisits to a library or a bookmoblle will help build your youngster s interest
in books. The library habit is worth cultivating; as deaf children get older, an
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Llfe and Ways of th@’T‘WO Year 014, Ordef‘sfrom - ) ’
+ by Louise P., Woodcock. ($3.00) To - Bank Street College Bookstore
, help you understand, enjoy and ap- . 69 Bank Street ~
prec1ate0your two year old ot | New York, N. Y. 10014
K ‘ T
‘ TN o ' Order from: )
New Ways to Discipline Dorothy ,  McGraw- Hill Book €ompany -
. W. Baruch. - {$5.50) i andyour 330 West 42nd Street ~
child today. . . New Yorky N'Y. 10036 '
N 5 * .
. y 2 l ) .
. Living with’ Children: New Method$ ’ KR
for Parent$ and Teachers, by Gerald | Order from: . -
R. Pajtersonartl M. Elizabeth’Gull- Research Press ”
fon. ($3.50) Programed instruction, 2612 Mattis Avenue
to help parents understand situations. |. Champaign, Ijlinois 61820- :
in which their own behavior or their ¥ -
child's ts d istressing to them. - o

. . ) ! o P
THE EDUCATION OF;;?EAF CHILDREN —

v
’

Order from: ) —

'Islaii it by Ear, by Edgar L. Lowell Educational Matérials Department
and Marguerite Stoner,” ($3. 50) Au- John Tracy Clinic
ditory training games, for -youngdeaf- 806 West Adams Boulevard
" wand hard'of hearing children. Los Angeles, California 90007,
’ .. " Order from: (

Your Ears, by Irving and Ruth Aqleb The Yohn Day Company )
(32. 68) Easyto rea&mformatiom o 62 West 45th Street . - i
the ear and hearmg o New York, N.Y, 10036. - * ke

h

‘ Da\ns, M.D., and S, Righard Silver- Alexander Graham Bell Assoc1at10n )
man, Ph.D. ($10 00) A comprehen- 1537 35th Street, N. W,
ve but techmcal book. 5 A Washington, D. C. 20007 R

- ) )
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= ot ~NJ : o . e, . P
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Hearihg and Deafness by’ Hanowell. ] Order from:
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Timand His Hearing A1d, by Eleanor
C. Ronnei and Joan Porter
A picturebook for children who wear
hearing aids .
Sound and Hearing, - Life Scierce
, Library, (35. 95—-§2a1"forrua Resi- ¢
dents add 5% sales tax), Fully ill-
- ustrated, readable book includesa
chapter "When Hearing Fails. "

How 'We Hear: The Jtory of Hearing,
by Judith Fryer. (33, 45) /The hear-’
[ ing mechanism and how it works,
writtenfor older cmldren and adul ts

-

<

4

(3L. 50) ] :

. - pay postage and handlin

Order from. P
Alexander Gr;ahamPBell Association
153 35th Street, N.W! L

-~ Washington, D.C 20007

Order frém: , : ’
" Time-Life Libraries’ . L

1950 La Cienega Blvd.

Los Angeles, CTA 90034

- Note: Méntion you have a hearing im-

. paired child and are enrolled-in this '

course. Time-Life Libraries will then t

(?éharge i

¥
} Ve
-
Order from: ) -
Alexander Graham Bell Association
'1537.35th Street, N, W.
Washington, D. C., 20007

\
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/ PLAY AND PLAY EQUIPMENT -~
. - A . . R
. ! Crier ‘rom: )

. Home Play and Play _Equipment for Guperintendent of Documents
the Preschool Child. Children's T.E. Government Printing Oflice
Bureau'Publication #238, (S 15) . Taghnyion, O, C. ZC4Cz

! z'j“:" frox. .
TOY% ou Can Make, A do-it- yom Diziribation Center
self panfphlet descrlbmg attractive, wberyer Hall oo :
st’urdy toys you can ma.ke in your own ’afszsuSr.ate University
home . (§.20). Lannatisn, Kezasas 46500
. - ) , 9
. e Trom:

. The Complete. Book of Children's _»_;y_ag Crowell, Publisher -
Play, by Ruth Hartley and RoSen 51 Tars Avenue South .
Goldenson. €56.50). ew Yora, 1LY, 10063
The Wise Choice of Toys
by Ethel Kawin. (34.00).

) ~
TOY MANUFACTURERS' CATALOGS AND PRICE LISTS
Virite o
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Dramatic Play
Playing House

-




This could be primitive in nature. Crange cratesor boxes in a convenient corner

. Of thehouse or yard will do. Empty cans, boxes, or milk cartons*from Mother's 2

} kitchen take the place of the products she buys in the "real" store., Also, minia-
. ture replicas of some grocery progducts are aVaﬂable in toy stores.
As your youngster plays with you or other children there can be exchanges wf
products, "pretend" money, and conversation. Many expressions can be used
and,” in time, added to his lipreading vocabuldry. Besides the names of the dif-
ferent IOOdS words like "hi, " "bye bye, " "please, " and’"'tnam: you" can be $aid
many times. Later, when your son or daughtér has vaunec more language, you
maywant to use more questions and number concepts. Do not force any learning
during these mboments ¢f Zun. This isa time for your child to relax and enjoy
What he is doing. He will learn naturally without being conscious that he is ex-

+ pected to learn. Crce he begins to say a few words, you will someday nearthem

uttered spontaneously as ne is playing. .

r
Playing "Dress-Up” ‘

"Dressing up" makes playing house or
'store even more inviting. A *dress up"
box willbeappreciated for years. Hats,
scarves, nandbags, old shoes, dresses,
snirts, and jackets all go to makeupa - °
collection of costumes for boys and
girls alike. With a little imagination,

a youngsterbetomesa mother, afather, _
or a storekeeper. In fact, he or she
may- become a policeman, a Queen, a
cowboy, or a allerina. If you enter - - .
into this make believe world, you will * -
find special opportunities to tglzc to your

child in his new role. _ Talk about who

he is, what he is doing, what he is =
‘wearing. Play along with the situation. .
Take every advantage of this chance to
offer your child more language and lip-
reading practice. If he at Some point
attempts to say somethmg, pausga mo-
menty and use- touch to helphimwith his
speech. Butoarly for a moment.” Youdo
not whnt to destroy his spontanelty and

. enthusiasm, .

AR

. . < . .
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EXPERIENCES

AND
EXPERIENCE* PICTURES

.

Expeyictices for Young Children
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" What Kind of Pictures? T

»

Pictures from magazines, iravel folders, ra.iroad -
or airlne broi@:‘es, advertising pampniets, or
cctcards are omen surtaple. Children's tdoks are

- alslo a valueble source of :llustrations.
- . t
Or better yet, ma<e yoar own piciures. Guics
skeicnes (chuldr®n love tnem!) oflen prove to be tne
ciearestway of portray.nj &n experience. Inciudea .
* ninisseclionare examples of some "easy " draw.ngs
tnat cow:.d be used to uilustrate an outing.
T Faglograpne  lnat you take \
- B ' yeurce.! may be your child's o /
To make hese expepiences as_meaningful as favorites.  These could in- ’
possible, ialx ic your chiid acout tne trip, H ciudg snapgnots of people you e
KnCW or places you go. You N
) . . can even take pictures while
yoa're CN your tnip, to talk . °
BEFCRE you 30, aboutwnen you get home. If you havea camera that
"WHILE YOU ARE THoke, prints piefares instantiy,* you can snow them to
LATER when you're home again. your child at once and nelp him to assoniate them
. . . wiinwhat he sees, Thepictures willthen haveeven
f = ’ more meanng for him when you talk about them ,
later. L :
' Untii adeal yotngsier ynderstands more .anguage, ‘ .o /
pictures will be your way of {ilustratihg your con- ’
Y . )3
versationasyou planoutings and retall them later. ' Y
° L A . «
, . * *Tae Land Polaroid,
’ : . Swinger model, 15 under
— N . . twenty dollars and will *
. ta - p be useful for many years. .
- ®
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- Group the Pictures SOME SKETCHES YOU COULD MAKE
. ; For 2 Picnic
Whenyou putyour " Experiencé Pictures" into boxes,
envelopes, or "Experience Books, " they should be
“ grouped according to: . ,
i N ) z <
- L ] ¥
s - . .
* ﬁs ﬂ A picnic basket
" SUBJECT (Animals, Birds, Carsand ¢ A picnic table
Trucks, People I Know, .
Airelanes, etc.) .
or - !
PLACE {The 200, Tne Park, Gragd- .
ma's House, The Fire Sta- @\ Under a tree A pop bottle
. tion, The Airport, etc.) i -
or A cheese sandwich
v .
. ' . . » o
EVENT (A Ride on a Train, A Walk : % A glass of milk .
. « _ ' the Corner, A Visit Lo - - A, .
. Grandma's House, etc.) A knife / @
. -
. o ’ . A fOl"K / A pcpel" p’GTe R .
. 7 . 4 I
. . - , A spoon ) ! ot
I you keep the pictures in "Experience Books, " )
make a separate book for each category., . "
* : - Ans apple , A banana ‘
. ’ . . .
_ * » - - R
e . .
N ) +
. ‘ - 100 ’ : ’
o .. . . 1 O a
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The owner 1 ) 2 .
‘ v —— .
. {3 ' o R
t A yellow dg'ck ) ' ' o,

.

A ititle kitten

2 ”

. g;%z .
- L
', - By . N .

.

A mouse &. .
% T: - . TN

14

A fish Hj

—

@ A bird cage
' ) * We rode on ¢ ttle tramn

. <A flSh bow! 5 P 6.
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TO BUY OR BORROW -

# beginniny in

-
LI ~

children. Tree tc parent Jrcups.:

o

L4
— 3 — o~ = ~ o
Parent Fducaticn Film Series, parent
" - Y A o s
attitudes and communication for deal

7 FOR YOUR CHILD

I Went To The'Hospital, (3. 8&)

Johnny Visits His Doctor, (%.50)
2

Johnny Goes To The Hospital,
»F

!

+ Tommy and Tess Taxe a Train®Tric
(A coloriny btoox; FPEE)
. .
- K

.Jq;tfmy's First Visit To The Dentist,

(3. 50)
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. " YOU AND YOUR CHILD C
Slow'To Talk, by Jane Beasley, ($3.00) Order from: :
Not written for parents of'deaf chil-. |  Bureau of Publications, Teachers
dren; thisbook has general discuésions | _ College, Columbia University,
of attltudes, feelings, and language Jiew York, New York 20027
develoomem . .o / - .
v s ) 3 ’ .
Your 'Child is 2 Derson, by Stella P Ozder fromn » o,
Chess, M. D. and others. ($4. 75) How The Viking Press, .
- individual children meet situations, 825 Madison Avenue '
and how- parents’ attitudes a. ect‘,caﬂ- New York, New York 10022
dren. . J . . . \
. . . Simon and Schuster, Inc. .
Also in paperbacz. (3.935) £30 Fifth Avenue . ) -
. ' " New York, New Yon‘ 10020
\ ] i .
- ' - - 4 \ %
° .. , Order from:
Fathers Are Parents, Too: A Con- Belmont Books-_
.stru'cti\{e‘Guide to Successiul.Father- l . 68 Leonard Stregt
~hood, by Oliver §. English.- (3. 50) Ne’w‘- York; New York 10013 . ¢
~ The Magic Years, by Selma Fraibery. | ,Order from. ‘ i
. ($4. 50) Personalitydevelopmentin'the [ . Charlés Scéribner's Sons .
. 'fLrCt ;1v‘= years of life; some typical . ;397 Fifth Avenue
problems of early c*nldnood New York, New York 10017
4 C‘ . ‘ . g ) . . \"‘ .
- X . THE EDUCATION OF DEAF CHILDREN.
The ABC of Auditory Training, by " Order from: o A
% Sister James Lorene Hogan. t& class- St. Joseph's Institute for {he Deaf’
. room manual for children ages 5-9; 1483 82nd Boulevard
discusses the ability of deaf children University City, Missouri 63130 ,
to respond’to sounds  * ’ : .
y : N :
' . FOR YOUR CHILD ) v
. Ve
% : . . Order from:

. and wrong, by Helen Woodward and
‘Doris Wilkins., ($1.50) I

1537 35th Street, N.W: -,
Washington, D.C.. 20007

God Loves Us - Apicturebook of right ] Alexander GrahamBell Assoc1at10n
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' YOU A ND 'Y OL(’R CHILD = .
CLEN { ;c' A .‘:.' ¢ ¥order Ier . ' v . .‘ .-
How To Help Your Child iﬁ 258, E)}?‘;' .37 Natfenal Educatipn Assec\atmn. _
' Beatrice M. Gudridge, 57y e €0 N201 1ethSireer, W, -
Al - .o <. .Washingtor, T.C. 20005
- . ‘ R N : N ) . L R ’1 N
+ Parents'Maqgazigd! Articled of inter- vé'der ::oln ot '
.estto most parends. (Yeah'ssubscrip- upscrictiogOffice . .
tlon <g4 OO) ' N . " ‘\ p&- \.R’S I\/LagaZlne * e -

S . ﬁerge.mleld New’ Jgrsey Q7F2; e

‘ . X Order from: ! o .

. : .y  [Instilute of Child Study . T
Pamphl ets apout childref: and mily, Universitywf Toronto: <l
© life. (Free liston Sea‘; ) . 45 Walmer Road : . o,
- ’ '\ Toronto 4, pntamo Canada R
. v ¥ , B ﬁ ) _ . ) -‘ " *
» e A} . ST - -
C * AAUDITORY TRAINING FORN DEAF CHILDREN: -
SQNG BOOKS RECORDS RHYTHM INSTRUMENTS *
. " ‘. . ‘\‘

. Catalog lsmg re(‘ords, ong oooxs " Order from: >
and rhytgm mstrumeﬂts ‘ha may be . Children's Music Center L
useful inauditory training. | {Free to 5373 West Pico Boulevard
parents) A visit to ‘thig Center is 1os Angeles,‘Cahforma 90019

* worthwhile. g e .
. ) Lo Order from

- The LittleSinging Time, by & Colemarn |*  » Jphn Day Co., Pu‘ohshers ‘
and A. Thorr. ($3.58)... ¢ 200 Madison Avenue -+ . . -

: . » -, .New York, New York 10018 oL
Learning to Listen: auditory {rat 5ing’ . . ‘.
record for preschool deaf ‘children, Otder from: - * A _
3125 in U.S. Californid residents | ducational terials Department .

- add 5% sales tax} n Tracy cli 1c v

Other Records: ' ) Voo P . :

. sel . . -

~ Choose recordsby listeningto them. GSelect musmmthastrongbeat -- marches,
for ’instance As the child develaps skill, try music that ceritrasts in yolume,
pitehs or tempo. . Sound effect records providé godlllistening experience. Nursery
yme or s‘ ry wecords are usually suitable only for the hard of hearmg child.
Most ydurg/deaf children cannot follow the fagt narration. Choose a ”Lalkmg" v
record onfy when the Spench isata slow unhurried rate of speed. .

. K ; . . . N '
y '.Y‘. L . s ‘ ]OJ . .
i N . : 10a ) ’

-t

‘.
R




Musical instruments:

‘Rhythm mstruments like those uue%m kmdergartcnu ,drunis, tambc)urmes
cymbals tmangies wooden tapping sticks dr sandpaper cqvered block$, canbe
. obtamed"m A musical mstrument store, a kindergarten supply house, ‘or atoy
.Store. Consul{ the yellow pages af your telephone directory, ask akindergarten -
teachet for mformatton, or write to Chlldren s Music Center.




. ¢ ' ¢ Narratiod 1s an important, Batural
. R . ) aspect of the development of language.
. . . Children learn first receptive Janguage
f . . .. , e skills—listening, comprehending, per-
Y / o, S\\\\\S “ ceiving. Then, they move on to the de-
. N\Q\Q‘., velopment of expressive language skills

\“% . —talking and comthunicating. The best

. . “e\le\gv v e)fampfe of carly language learning

. . - \“\\e . 2 the mother-child model. Most mothers
. . ¢+ . narrate spoftancously what their child

. , "0 . . - is doing, seeing, and feeling, and then
. ‘“\% . : expand on the child's utterances as he

g \_%3 . /starts to talk. TH® very young thild
. . - . may. not .Junderstand tle mother’s

E” - , . R - specific words, but he does develop a
; : .7 A . . functional équivalent, and so under-
i . ) . ) . . stands thé whole rather than specific

R , . .. . parts. Such narration afd’ expansion
) . L ‘ - RN ‘avoids formal stereofyped, repetitious,
., ~ demandiig exercises which would re-
. L . .~ , stnct and limit the child's exploration
* 4 .. * of his world and his plaece in ita If.
-V , ‘ .. langyage 1s tq be vital, *it must, be
¢! . - . . ¥ acqliled paturaily.

‘e * - / ’ Implémenting Motor Skill“Mraining,
) . ] ) in an Open-Ended Program

.

i *, countless opportunities for narration

N B . . about the child's activity. as he engages

in self-selected tasksy particularly when

- . . the tasks involve physical activity. It

| . s . is ¢asy, and natural to narrate for a

- i . . . child as he tries out jungle gym, chmb-
, s : . ing dogpe, walking bpards. grampolipc.,

' . swimming pool, activities on a tumbling

. 4 i . ] A .
. : ‘. . . mat, or.when” he is pretending to be a
ALICITA HAMILTON is the de- - ly introduced to a variety of basic ac- frog. sc;vl. trab, mtﬁi-wo .galrplane.

ﬁ*‘ ) monstration teacher and- supervisor of ~ tivities selecfed to promote the acquisi- - .
the Preschool for Children with Com- tion of new motor skills :The plan was :;af' :&]:Egbozg‘t{: lkn;:g. r\lx:nlrrtg.s:lirefd-
munication Disorders at the University to entourage the development: of lan- ug;h:n g.uJ"mp gi:lmpp g;win .mg'
'of Denver Speech and Heartng Center. guage while increasing motor compe- Shmbl f hpan mg. ach"g'row des gneg;

. PRIDE ANDERSON is a miember of tence The curnculum included activi- op nugn.mes %org;: fa epsumulau‘on
the Health, Physical Education and ties on the trampoline ind tumbhng Aspome mng 15 a ﬁ dgt’ the words'

‘Recreation Department and served as ats, mother-child swimming practice,” aning ascrived to
. TV . narrated, the child absorbs them through
both consultant and teacher in imples, and rhythpic work, as well as the usual -+

! mentingé motor skill training with the opportunities for climbing on a jungle )

preschool children. KAROL MERTEN gym, throwing balls, etc Emphasis was .igr:llf}l::é;tty;zlr:sbce preozie:te:lhlencr::r(;x: !
is a member-of the faculty of the De- placed on all aspects of growth (phys-, 1o a large vocal:augpry agnd roviding
partment of Communicatipp Disorders ical, intellectual, social, emotional) as . 8 p ! P
and supervises the speech therapy of interrelated.

the communication . handicapped pre- +heavy/light, in/out, under/on.
: b :chogl children. l * Facilitating Language Development ~ Daily wsitten records, were kept at

* In implementing “the r}mtor skill - the University of Denver describing

At the University of Denver's Specch | training program for use with speciaf  tasks, equipment, Participation of the
and Heanng Center, special young  young children, the role of the teacher  children, adult narration, and, verbal

¥

children attend a daily preschool pro- ~ was defined as that of architect, partici-  responses of the children. Examples of
gram designed to remediate a varety  pant, and reinforcer. It was her obliga-  narration from the record include:
o  of conimunication handicaps The cur-  uon to provide language stimulation as Task. Jumping ontire (on playground)

riculum of the preschool is open-¢nded, narrator of the child's activities. She
and self-selected activity at play centers talked 4bout what the child could do,
Both indoors and outdoors is empha- what he was doing, and how he was
sized. The prnimary goal of the preschool doing 1t (exclusive of value judgments),

Adult narration* Can yoy jump on the
tire? You are jumpinffon the tire.
Sce how higlt Tommy jumps! That's

i is to. provide language spqnulation for  in a_ planned effort to enrich both his a good trick!
the children in a natural way. receptiveapd expressive language. De- _Child's comments. I ready to jump now
In 1969-70, with the help of the  mands forS speech were minimized. I jump. T know a trick!

j University's Department of Health, Special emphasis was placed throughout

Physical Education and Recreation, it the project on the use of prepositions as T“""C“mbins/gl jungle gym

was decided to emphasize and experi- a way of maxmimizing learning about Adult narration. Can you climb up?
ment with movement education. The spatial relationships, directionality, and Look how high you are', You went
¢ oprcschool youngsters were systematicale laterality ., ' . up the ladder. . .
! L2 fl Lt v ~

% - JOHPER — April 1972

« In an open " preschool, there are -

contrasts 1n concepts such as tp/down, ”

-
oy

use. As a result, considerable contgx- = .

)

'




Child's comments.

I'm chmbing up
here. That's too high'

Swimming proved to be an 1deal
way to encourage posiive parent-child
interaction and to involye individual
mothers with_their ¢hild’s Progress and
friends 1n school Teachers moved free-
ly within the group servipg as models
for stmulating language, teaching re-
laxauon 1n the water, and offering sup-
port in developing warm mother-child
retationships cehtered around & learn-

» Ing task Mothersinteracting with other

N

: i"‘“’!l — Apni 1972 )

mothers discovered mutual interests a
support for shared proble

Goals related to physitaliSocial and
emotional growth scemed realistically
conceived Children changed during the
year, from a hesitanl, unsure approack
to new motor tasks to enthusiastic
compelence and a willingness to per-
severe at difficult activities While co-

, ordination gains varied from child t&

child, individual satisfaction derive
from concrete achievement was, obvious
among all particgpants and commented
on by the children’s motf¥fs Success

,

ekpeneftes were many so that self-’

cste®im ywas enhanced As evidence, the
children began'to approach new tashs
with gencralized seclf-confidence This
“was partwularly evident in relation to

" work on the, trampoline

Countless opportunitics were provided
through movement education for facil-
.taung language development, and 1t
was easy to stress nafration i d natural
. way However. language stumulation
in this sépde was an established integral
part of l?,c daily pfeschool $ession so
that motor skill*training was, introduced

into a setting where these conc'ep(s

were already an important part of the

curriculum Narration was offered con-
tnuously but ‘unobtrusively, as the
children proceeded through the pre-
school routines and acuvites, as they
fingerpainted, worked with clay, en-
gaged 1n dramatic play, cooked, worked
with blocks, or tended the gerbils and
canary Movement education became
anothe? way to enrich the curriculum
In addition, each child received daily
ndividuat speech therapy designed ,to
emediate his special  difficulty  So,
hile Center records show objective
data to support the conclusion that

language growth was demons(rdged by

the chidren, the sumulation fyr growth’
came - from many sourcgs. The tpta
program was brought to bear on’ the
remedation of a specific communication
d\sordcr in a given child R

This program muay have generalized

“relevance for many car&y childhood cd-

ucators of normal | ¢hildren as well as
for those con® 3 with the ‘special”
or disadvantaged ' young child
either case, 1t (s significanf that on a
national level children with learning
problems of various kinds seem to show
particular, retardation i1n the develop-
ment of motor competency (see-Motor
Devclopment and Performance of Erho-
uonally Disturbgd Children,’ by Hally

In 7

B. W Poindexter, in the June 1969 ,

JOHPER, pp 69-71) Séme arc as
much as two to four vears behind the
average child There 1s obvious need
for early intervention The program de-
seribed here s one respopse’ to such @
nced on the part of z&chlld with a

communication handicap

Teaching Physical Educatios in Schools bor the Deaf

SHIRLEY A BERGES 1s with Graham
Vral School tor the Deaf 2390 East
;il‘))Jlreel. Cleveland Ohio 44104
~ Adaptation physical education
tcaching techifUcs used 1n  special
schools for the deaf may help others—
teachers and students althe—involved
in physical cducation programs Onc
extremely important factor 1s increased
use of demonstrations Tgachers may
have to demonstrate for younger chil-
dren, smost older qhtldrcn are able o
understand directions and can demon-
“strate for the class ¢

Also important 1S more extensive use
of bullein board displays Charts and

pictures with captions can help the

child to. better understand what 1s ex-
pected of him Demonstrations and dis-
plays arc far more beneficial than long,
detailed exphapations, thgy save learn-
ing time when Students arc cager for
activity As children grow older, they
need ngw vocabulary words written on

. ‘ |

AN

the board for them Rules discussions
come later

Shght changes are used 1n calhng a
class to arder or getting students’ atten-
uon when necessary Instead of blowing
a whistle, the teacher of deaf students
will find that snapping lights off and on
will quicklv attrast the pupils’ attention
Alwavs face the class when speaking
and arrange the class so all pupils may
see the teacher’'s hps and the chalk-
board or bullcin board 1f nccessary,

Class y2e Y5 an 1mportant factor
Generally speaking,, classes in the pri-
mary gradcs should be small and llmllcd
1o one homeroom only, usually this n-
volves eight to ten children In the
middle elementary and junior high

grades, classes may range from ten to

sixteen  If classes g€t much larger
communication 1s more difficult, and
children lose something tn the lcarning
process (The author assumes that classes
arc in an ordl school where speech and

_speechreading are emphasized J -
\ ,
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This size class allows students 10 ade™

quately see demunstrations Observation
15 an important learning ool of the
deaf This also enables them to have
much' more individual help whea it 1s
necded Small classes help make 1t pos-
sible for most childfen to participate the
entire acuvity, penod-fewer substitu-
tions” are necéssary This 1s important
because the deaf individugl, for the most
part, seems to love activity, 1t helps him
let off aggressive tendencies 1n approved
ways Hearing people can just 3ay 4
few words to let off steam, but the
Young deaf child do¢s not have this
abily In addition, he somcumes does
not understand just what 1s guing on In
the classroom Consequently, hs wWek
comgs physical education, and the
chance fo run and play Téathers
should plan fur as much pupil partici-
pation as ppssible
. The deaf child’s gatne interests may
be characterisic of younger children,
perbiaps becadse of Limited preschool
play cxperiénces, delayed social matu-
ration, of difficulty 1n understanding the
more complex rujes of team games be-
cause of the vocabulary involved Con*
sequently, team play usually comes at a
lager age for many déaf childrep Tt s
the téacher's rv.sponslbllnr) to encourage
the cpildren 10 team play. and to”help
~“them learn rules’and vocabulary, he may
have to modify some games and rules
An example 1s bashetball for girls
Assume the class has had lead-up bas-
ketball games, and the teacher wishes
1o introduce team bashetball He may

“dv this with ¢ film to give the girls some

1ded of how the game 1s played Then,
nstead of proceeding immediately 1nto
officral rules. progress i casy stages
Haf¥e the class play six court basketbal
to introdute sume rules and vocabulary
about fouling, traveling, out-of-bounds,
in-bounds, s the girls play a team game
with a mmljmm of rules
After thiY game has been mastered,
procced to the old fnrm of basketball
yith three forwards Bad three guards
on each side of the floor—no roving
. plavers At this time, introduce more
terminology and new concepts The final
tep 15 then regulation basketball A few
classes may be able to accomphish al
three steps 1n one bashethall unt How-
ever, for many classes. 1t will probably
take two basketball units over a period
of two years, some, groups may take
even longer For boys, this much pre-
liminary instruction 1s usually not nec-
*essary since they seem to understand
Dbasketbail much faster than the girls
kﬁ“dos( boys can play regulation basket-
ball in,the later clementary years, al-
though they need help on vocabulary
and rules
Generally. softball and volleyball are
much casier, for the deaf child to com-
prehend !hc learming process 1s fiot so

.
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long and difficulf, and they can play
these tearn games in the fifth or sixth
grade. The explanation for the differ- *
ence between the leaming of basketball
as opposed to softball. and volleyball
seems to e 1 the facf that the pace
18 much faster tn basketigall. Everyone
1s mbving, whereas in the other two
.games not all players are active at the
same time. It ts also much easier to

keep youreye on the ball and to watch
the olhe'r;%yers than st is in basketball.

Officsal ®ignals 'given in ryle books

exp!?gation. Demonstrations should be

do and how to do it,before he starts
the actrdity” This s pfrticularly true in
cases where the hcad g inverted or
where there is danger to ffe child if he
performs  the act incorrgetly  Good
demunstrations and explanations help
him know what is expected of him

are excellent for all these games. In', Even then, tife teacher has tosbe un-

basketball, a teacher may wadt tv im-
provide one of his qwn to stop play
when an infraction_ occurs,.use: this in

place of a whistle.” The signabfpay be’ )

a palm held up in the “stop” position
or a waving motion of one army The
latter movement usually attracts the
+ players’ attention, and they stop réadily
The referce may signal the infraction .
and also say what 1t ispsuch™as, “Tray
eling—Blue out.” - .
For most other activities, little adap-
tation is_mecessary except in thyfhms
and stuntd and tumbiing. In the rhythms
umt, avditory training should be started
early to enabie children to distinguish
between slow, heavy walking, ru '8
‘skipping, marching, etc. Onec WXy to
acquaint -children with, a particular
rhythm 1s to play the record and let .
children feel vibrations off the floor or

" the phonograph Some may be able to

+

distinguish it with the use of their
hearing aids. )
The next step_with young children 1s.
teacher demonstration followed by par-
.tcipation with the class Gradually,
different rhythms can be introduged.
Constant review of past rhythms 1§ nec-
essary. The teacher should always play
the record first, then ask the class what
rhythm 1t s, he should not tell them' As
the children get older, finer vanations
and discriminations may be introduced
and required v

Mixers and folk dances follow basic,
forms of iocomotion and the same gen-
eral method is used, In the beginning,
it is helpful for the teacher to partici-
pate in dances, so the children can
establish the correct beat by watching

* and following him. Teacher participa-

-

tion is also bentficial in square and
social dancing since tho students profit
so much from observation. ’
Stunts and tymbling need greatest *

adaptation in teaching technique. Stu-
dents can do the same things as hearing
chitdren, but "activities have to be pre-
sented and taught “differently. Here
again, demonstrations ’ are extremely
vital. With young childres,*it may be
teacher demohstrations,. but as students
get older, pupil demonstrations ‘should
be encouraged. It is netcessary to re-
member that the deaf child gets much
more out of a demonstrajion than an

i

[ 4

usullly alert and ready ? prévent ac-
dents,  , -

Class size shouid be
stunts and bling for safety reasons,

and to e the childzen to parficipate

as much as Rle dungg the class
aperiod Because Of the Rﬁ"coachmg
suggestions, it may be wi ave each®

child da the activity once or twice for
the teacher before he lets him go to
,another mat and perform by himself.
If a class is large, the teacher can-
not check themtalk bor can safety rules
“be observed ‘properly
Simiple stunts (1e »JUrk stand, the
human ball, the inchworm, etc.) maiy
be performed by the class together
since there 1s Jittle danger”of the child’s
being hurt, in these activities. Above all,
safety should ? stressed 1n (fus unit.
Most games¥an be played by young
deaf children With few changes How-
ever, lag games involving speech (such
as hill dill, fire on the mountain, bird-
catcher, brownigs and faines, or crows
and cranes) should b€ avoided since
“it” is usually too far away for children
to lipread him, so the game loses jts
effect. The children get just as Tnuch
enjoyment out.of playing a tag ‘game
where ederyphic 1s on one line, with
"It'" tn,the centsr, players then try to
run to the opposite hine without being
tagged If they are tagged, they: also
become “it* so that the last one tagged
is the new "i." This game involves the

considered in

> pnnciples of most of the. other g}mes

mentioned, and iecan be used,success-
fully with a large number of deaf chil-
dren (as at recess period) without the
musunderstaftings that anse when they
play tag games tnvolving specch.

Other games whicR would be unsuc-
cessfulare dog and bone and last couple
out. In the farmer,’the child seated on
the chair would never hear anyone
sneak up to™get the bone, so the game
1s pointless. In thé latter, the last pair
would mever hear “it” call, “fast couple

_out,” dnd the game loses much of 1ts

jg
reppated more than once and should-
be clearcut and correctly performed.
¥ The deafchild does not benefit from
coaching dggmions as the act 18 in
ptogress. He must know what he 1s jo

-

In a modification pf drop the hand-
kerchief which has,proved successful
players stand with,hands clasped in back
of themsetves ““It" puts the handker-'
chief or beanbag into the hands of the
playeghe chooses This gives the second
persorl a better chance, to tag “it” be-
cause he 1s not handicapped by lack of
hearing “it” run behmd him, causing
hint to get off to'a slower start. ¢

Red light may be modified by havipg
“it” turn fus back on the other childgen
in hine, walk forward without counting,
and turn around suddenly whenever he
wishes Anyone he sees moving has to
go back to the starting hine. .

Call ball 15 usuglly more successful
if the player in the center does not cail
anuther's name, but just throws to the
next one in the circle going.around the
circle either clockwise or counterclock-
wise. Oifegwise *it” forgets and’calls

,someone’s name when he has his back

to the player and confusion arises.
Most other ‘games of low organization
require no Msptawon for the deaf.
They emjoy shdich club, guard the clubs,
circle stride ball, dodge ball, relays,
newcomb, partner tag. ¢tc., without
modification. The $3me s true of lead-
up gamés—horse, 21, three hole
basketball, voliey tenns, voll.e’y keep-up,
softball work-up, hit pin baseball, line
soccer, circle soccer, ffc
. lt1s important to remember in teach-
ing physical education to deaf chjldren
that these children enjoy activity just

. +as much as, if not more than, hearing

flavor if “i;: 1s allowed to turn around” .

A possible ‘modification would be for
“1t" to raise his hand but "it” still
cquld not hear the couple running up
in back of 2him, and the game would
not be too successful. .

» -
’
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children, and they can participate in
many of the same activities with little or
no moshfications At umes the teacher
may need more than the usual amount
of patiegce or ingenuity in preseqting
new techmques, but he will be amply
rewarded @5 he watches the children
play. They enjoy norfal activity, let
them have as much of 1t as possible’
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ims Tor Handlcapped

The iﬁeéf étudent in Physical Education

SHIRLEY A. BERGES 15 a phyncal
educasson , insirnctor in The Clarke
School for she Deaf, Northampion,
Massachusesss.

Normally, the news that a high school
teacher has 2 new pupil assigned toihis
physical education class causes liede or
no disturbance ar all The teacher miy
say, “That class 15 big enough now—not
another one.” Or he may fuss at the,
extra wotk connected with assigning the
pupil a locker, filling out a registrauion ’
card, etc  However, during the course?
of the period, the student 1s duly en-
rolled and briefly onented to the pro-
gram. The teacher soon forgets hum
amid the many ocher pressing duues of
a school day. ’

“How would the tcacher react if this
pupil=were deaf? What if the teacher*
bas had no encaunters with the “dbaf?
Immediarely, upon heaning that a new
student 1sedeaf, the, "average teachers
first reacuon 15, “How will 1 reach a deaf

'Eerson? I won't knpw what to do with
1

m e won't be able o play with the
rest of the class. How do | ralk with
him?" These and other 2nxious thoughts
kéep commg to mind =

Assun} a deaf student has been as- -
signed tofone of your physical.educatjon
classes. You have had no‘spccmh?:d
tfaintng th the field of deaf education,
1t is necessary- to onemt your thinkiag
and “planning, to_ provide for this non-
heating child How may, ;
student develop to' his fullese potential?

First, the -teacher should remWhber
that the majority of deaf children are
physically sound With the exception
of deafness,sthere are no major physio-
logical differences beeween deaf and
hearing childien Tfue, some deaf indi-
viduals may have’aiditional handicaps
such as cercbral pilsy or mental retarda-
tion, but it this were the case, they
wou?d pot hikely be found 1n a secondary
school physigal cducatson class 3

If no other handicaps exist, the deaf
student in’ comparison fo the befring

. one may exhibit certayn physical char-

acterisucd which are 1mportant to the

ysical educator. He ﬁghavc 2 high |
evel of physical energy and show quicker
movement. He will probably showyan
unusual 1b;h?' 10 imitate precisclythe
movements of others His balance may
be poorer, and his fung capacity may be
underdeveloped due to decreasdd breath-

: . .

r ¥

you help the

Y

ing because of lack of speech He may

* .show somewhat sup¢rior hand steadiness

and control

Although deafness is often a purely
sensory defect with hitle or no limita-
uons on intellectual ability, certain dif-
ferences may appear The deaf student
may have some difficulty 1n understand-
ing abstract ideas and reasoning In
addstion, st ts nowunusual for deaf seu.
.dents to enter high school at seventeen
years of age The teacher should not

cassume that this individual 15 a slow
learner but should realize this 1s 2 roz=_ -

mal entrance age for the deaf Educa:,
tional achievement has been slower be-

>

the deaf sident. Some deaf persons
may experience dizziness and have poor
balance. Therefore, during stunts, tum-
bling, and » units, (hcixrglrtici-
pation may be limited: They should be
well supervised at these rimes. Activities
which improve body balance, coordina-
tion, and control should be” stressed for
the deaf student.

» Studsnts Help. Alleviate Accidents

cadse of the very lengthy process of «

language and speech acquisition.
There may be a wide gap berween the

l,mental potenual of the child amj his

actual  xholastic  atrainment  Lower
scores of more ihacclirate ones may fe-
sult on yerbal 1Q tests The deaf child

->uses sight as a very impertant tool He

may think i tggms of picrures and sym-
bols, not Words , »

With this background «n mind, how
can the physical education teacher best
help- the deaf student”> Have the indi-

« vedual near the front of the squad line

so he may lipread. well, use 2 normal
tohe of voice and do not gyerexaggerate
mouth or facial expredsions The teacher
should not turn his back when speaking
t6 the class, or he will 1solate the deaf
student completely

Even remembering all these things,
there will be times when the deaf sm-
dent does not understand what has been
said * Perhaps another pupil could be
asked o help 1n these instances by re-
‘peating what was sad, or byftaking

new and unfamiliar terms  The deaf boy
¢annot hipread and write at the same
tithe.

Other students should be encouraged
to offer help to the' deaf student when
necessary ¢ deaf srudent benefits,
ahd, cqually important, the other class
members develop 2 postuve artitude
toward " helpipg a handicapped person
Sometimes, the deaf student may become
too dependent on other students, the
teacher should be alert to this possibil-
1ty .Like any other Student, the deaf
boy should do as much as possible for
himself. .

There are some general reserictions,
and limitations 1n Ehysical educauion for

-
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* written notes of rules discussions or of

For several reasons, there seems to'be
a higher incidence of atcidents involy-
irfg deaf srudents. In-part, this is due to
their inability to hear. warmings and to
bear others who are out of their range
of viston The teacher may help by tell-
1ng the fest of the class to be alert for
the deaf pupil's unexpected movements
so, collisions may be avoided as much
as possible.
,  Some adolescent deaf boys may not
be inzgrested 1a strenuous acuvities such
-as running, rope jumping, exercises, and
calisthentics because of poor chest de-
"velopment and resulung breathlessaess.
The physical educator should be aware
of this problem and introduce these ac
tivities gradually. Breathing exercises
may be suggested for the boy o do at
home to ncrease his physiological ca-
paciry. The teacher will find outside

assignments like this are takep seriously »

by most deaf students. The majority of

thefn really want to perform well in
physical education class, and they will
try to tmprove their abiliy

Onc safety factor which the teacher
should stress ts the removal of hearing
aids during physicak acuviy, Quite
often, the pupils like to keep their aids
on so that they may heardbetter The
danger involved 1s that 2 ball may hit
the ear mold and cause further harm t©
an already damaged car. Also, the aid
may be brokeg, and hearing aids are
expensiye Sy roplace. ;

There are some modifications and
characteristics of spetific acuvities for
the deaf. In basketball, the teacher

“should realize thar the individual with
poor balance may have difficulty stop-
ping and changing directions. Also, he
will not hear the whistle, and his phy
may appear more aggressive. Perhaps
the teacher could wofk out some swift

hod- for indicating the whistle’ has
<iblown. Teammates could run over and
wap him on the shoulder and say, "The
~ whistle blew.* Here again, understand-
ing is needed by the osher members of
the class and by the instructor.

Some difficuley may be expertenced in
softball because the players cover such
a wide area and coaching suggestions

.cannot be heard or lipread. If possible,
2 nearby teammate could be asked to
relay the teacher’s message to the deaf
player. .

A similar space problem exists in

£
¢
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has said or that play has stopped is one A .
solutioa to the problem. . ’ S — T o
If a pitno is used in dance, the deaf ' s - . - - v .
* @'srudent should be allowed to place his . ! '
- hands on it s0 | the vibrations . : oy, .
. and be ablp w ﬁuu;guh thychm. If | X . & . .
. 2 phonograph is used, the/thythm could, ' )
beaestablished by de ting and: . 7 : ' .
councing-out the beat, and then having , - . g
the student da it In square dancing, the . v g
. 8eaf Individuwal cannot hear the caller. “ o
However, after he onte knows the dance . ‘ i

his partner for cues.

.+, " tests which involve balance
v <hange of direction, scores are
« lower than average.

N As a group, deof students do well o0+
physical fitngss teses. \Howgver, on those

.4 “/’

' . [
of quick ] ) Y o
apt to be d "

’ . A " » e,

pateern, he could.be instructed to warch . . . ' . ,

In stunts and wmbling, more indi- © . .
vidual ‘help and supervision are neces; : .~ o * et
sary for dedf participanes. It may be ’ T e, T - S - .
wise 0 modify some” specific stunts be- _— ) ’ - .
. gause*of baladce problems. It is%cx\ - - L . - ) 3
* . treshely important 1o gemember thac“the ot ’ . L. e
dexf individual cannot hear coaching. , T - el . { ' L
. * . suggestions hile the stune is"in prog. v .
- ress. Thus, a thorough explanation and N A . DU U |
* anderstanding coupled with z good dam= , T t o ) * )
Lt onstration are nesestary before the indi-  ~ < . L. i
vidual tries the swunt himself. This» S ’ @, ‘. ' R
point cannot b:: emphasized enough,” - e TN . 5 "";: ’

Participation in Swimming . *° . ¢ , _ d J R A
v e . P N .
Deaf swudenys’ may participate in . N A ). ' i .
swimmitg classes.- Most school swims, L . , . - N
ming” classes opefite on' the “buddy” ! R} . L . )
system, The buddy assigned i che deaf _* . A R : %
pupil should be a skilled swimmer and | P ‘3 T L e
coull be one of the gym Ikeaders , Tha ot « .
teaches should be sure that the deaf boy - . i * . ' *
knows, &hat is expected of him. It is” - ' , - . ¢ o : .
+0 difficule to give coaching instructions ® PR -, » » ’
while the' activity is in progress For < . ' !
safety’s sake. 1t is extremely important et . ! O o
“that the individual have a thorough - e 4 . .
undegszanding of the skills involved. ~ . | AT v . - .8
. = Vatious other activities such as vol- | N - ¢ - ! ' “ - \

s

»

", leyball, badminton, tennis, and recrea- PN ' -
. tional ‘games require litde or no_modifi- o " . .
cations for deat players. They may be * . N i Lo - -
performed well by nonhearing individ- . .
uals and should be a parc of every : . . - “
- 20 ) N ;__1 e , ‘s - ) . .
It a deaf student,should ehiroll in one * ’ . A . . -
of your physical education <lasses, real- . ) . R * .
ize that with only minot modifications, . . Yem s
for the most part, he can participace * . N g ~ . )
with other classsmembers Take 2 lirele .
extra fime_td understand him, and the = . o e .
effort will®uruslly be réwarded by his : . . .
deep appreciation. . ’
f , . . ¢ : - . g ®

.
~
>
0

v

) .
Heprinted from the Journel of lcalth, Physicel Education, tion. M
Copyright. 1942, by. the American Assoclation for '}'f:am. 5&7&1“‘:45:3; l:‘u’:i
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LOD PENNELLA has served “for 12

years as physical education tedcher and’
coach at 5t Mary s Schoot for the Deaf,
Buffalo New York 12213 He was as-
sstant track coachric Head Coach Tom
Berg for Ihr«l??.! B GDWUSA team

He 1s currently a doceoral student

Duning the week of July 20-28, 1973°
the Xil Worid Games for the Deaf
(WGD) were heid 1n Matmo, Sweden
Under the direction of the International
Commuttee of Silent Sports (CISS)
1190 athictes (961 men and 229 wom-
en) competed. repregenting 32 nations

The United States contingent, sanc-
tioned by the Amateur Athletic Union
and guided py the Amepcan Aswcias
t10n of Athietics for the Deaf (AAAD},
was made up of 191 athletes and offi-
cuals Men and women ¢ompeled i o
track and field,
table tel tenrfis Men also par-

pated m wresting, basketball, soc-
cer, fiekd handball, cychpg snd shoot-+
mg N
The Internatonai Olympke Commt-
tee granted official recognd to the
CI55 1n 1951 The "Deaf 'Olympics,”
as they are often calied are beid every
four years Like the regular or heanng
Olympigs, the WGD begins and ends
wth a parade injo the stadium with lots
of exciting competion In between

fo 1973 there were mueny sop indi-
vidual~» performances among the deaf
Amencans. Roa Rice, 3 17-yearold's
swimmer from Warren, Michigan, won
five gold medals Led Bond IJ, an 18-
year-old from St1Paul, Minnesota, won
four gokdsein track and ficld, he won
both (the 400 apd 800 meter fun and
anchored the 'viconoui 43400 and
42100 meter relays Kathy Sallade, a
23-year-old teather from Fort Lauders
dale, Florida, captured threc gold med-
als 10 swimnung. Dade “Johnson, 34,
from Wekah, Minnesota, won two, golds
in wrthng

World records for the deaf 1 swim-
muag and track and ficdd were estab-
lished long ago by the CIS§, many of
them mgz.bmken,xn Malmo Amencan

RIC

:

mmung, volieyball. ,

.

records for the deaf are cstablished by
the AAAD many of these records were
aso rewntlen dunng the 1973 Games

Art Kruger of West Hollywsods Cali-
fornsa, 1s charman of the AAAD
Commuee  Assisting Jum  are Vie-
Chwrman James Barrack of Towson.
Maryland “Scerftagy F A Caligiun of
La Mirada, Cahformsa Treasurer Le-
roy L Dunningof Cincinnate Ohio

and Team Director Bill Simpson of ©

Morganton, North Laroina  Kruger
xnown as the father of the AAAD.
spearheaded a dnive 10 raie 52000 for
cach partcipatipg athicte to finance the

po—

Top left Harold Foster of
Washington D C. the frst
American deaf athltte to »in
the high jump, seiting 2 new
world 4eaf record of 201
metersY& 17) -

Top nght Chnier Lindsio
Sweden \Run Rice Warren
Mychi and Bela Panyi
Hungaryiafrer Rice won the
100 meteh freestyle—one of

huz five go‘w'mldalx

Bottom® These members of the
400 meter Rpedley relay team
won a total pf 14 medals
Lelt1g ngh(‘ Shirley

Hotile Johnspn, St Paut
Minnewta Lynn Boliard
Pelharm Manpr New York,
loteta Muszykski Newark
New lersey dnd Kathy Sallade,
&1, Lauderdalel Florie

Carﬁes for the Deaf

4 ' .

seven weeks away ‘from home Both
he and Head Track Coach Tom Berg
of Gallaudet Callege, wereq inducted
into the Helms Foundanon\Hzll of
Fame 1p recogmuion of their etfogts for
and devotion to athictics and the Ceaf
The athietes trained at laudet
College 'in Washington, DY C Aor three
weeks They then traned for a few
days 1n Malmo priorsto the actual
Games competition Befote leaving for
the Games the US A team received
an official send-0ff from Juhe Nixon
Enenhqwer  After #the Games, the
US A group began a two-weck edu-

-

-~

_cauonal tobr of Sweden. Denmark,

Norway. Scotland, and England 4

Mont of the ajhletes on the USA. °

team were products tof ' residehual
schools for the deaf all across the
country There are many heanng-Handi-
capped students 10 day schools or spe-
cial classes 1o heanng “shools who
could have Qualificd for these Games

Physical educators and coaches 1n these
schools should encourage their heanng-
handicapped students to take part 1o
their athjetic programs and make ‘them
aware of he WGD They should alwo
make them aware of Gallaudet Collegey
the only iberal arts college for the deaf
in the world, and of the Natioval Tech-
nical Insutute for the Deaf (NTID)
1n Rochester, New Yotk Heanng-han-
dicapped students purste stpdics at Gal-
laudet and NFID and participate iz an
intercolleguate sports program as well

in another university the athlete may
never get the Opportunity 10 wgar the
school's colors

F A _Caligun made the {ollowting
comments concerming de3f athletes and
Intemational competition

1t can be argued that are more
worthwhile things to do than, say, nin
400 meters on an oval track. swim dback
1nd forth in & tankful of water, hulf and
pufl and toss & 16-pound sbot—pst 10 win
a few preces of shiny metal and, fieeting
glory But when 13 2 deaf person “riotaced
mort than dunng hi school Years while
he engages In sports Competiion with heas-
ing teams and when, with uwreased skills,
he participates in international competion
with the finewt deaf athletes of 40 other

~countnéy? .

It"is 2 provd moment in the hife of an
Amerxan deaf athicte when, while wéar-
wng the unifor of the greatest mation oo
carth, he comriits his brain skill, strength
and spist to the fc 1deals of world
competition  But the proudest moment of
all comes 10 those Amencan deal athletes
who with high honor face opf natron’s
flag ihe vktory stand, even thowgh=—
1n the’ perpetual silence surrounding them
— they <annot hear “The Rar-Spangled
Banner = -

The'next WGD il be held 1n Bu-
charest, Romgmia in summer 1977 fhe
WOGD tnials are aiways heid one year

"gamﬂ in order to have sufficient "fime
for ndivigual fund rasing.

For more detasled information con-
cerming the WGD, contact Art Kruger,
AAAD Chairman, 7530 Hampton Ave,
No 303, West Hollywood, Califorma
90046, of James A Barrack. AAAD
Yice Chairman, 1525 Cottage Lane.
Towson, Maryland 21204 . *

Complete cOverage 18 given the
Games (event, name, time, medal to-

- tals, etc ) 1n The Deaf Amencan maga-
e, an official puphcmon of the Na-
uonal Assocration of the ‘Deal The
editonal office 1s &t 5125 Radner Road,
Indiapapotis, ln:ﬁlm 4.622!2 [n]

IOHPLR-May 1974
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- ‘ STATUS OF PHYSICAL EDUCATION FOR THE HEARING MPA[REI!)
T . " Peter R, Wisher
Introduction B

'
.

It §s difficult, in (he time alloucd to present a comprehénsive regort on the status of

/ *physical education for titc deaf It should be. ‘mentioned that many of the observations ex-
pressed here are based upor my personal expeniznces with the deaf, in a varnety of capa.
i'-'"'s over a pcnod of fouricen years Other soutces of snformation were informal
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studies by physical education. majors and teaghers at Gallaudet College. Research of a
formal "ature an this special area 15 pracucally non=xistent. -
~~Definitions * . , °
3 N ’ » ‘
*The term “physical educagion™ 1s'used 1n 2 broad s“nse to include not only physical
cdudasion, but heaith and athicticsgs we! .
The terms “the deafl and “the heanng”.are used constantly, as though a
<dichotomy existed. The range of deafness, or hearing, extends from those indviduals who
are’ profoundly deaf through thése who possess normal hearing. The deaf or hearing-
impiured are those ‘persons . . whom the sense 8f heanng 1s non-functional for
ordinary purposes in life” (1). Mention sheuid be made of the hasd-of-htaring,” .. .those
* 1n whom the sense of hcanng‘ ahhough dcf-’cme 15 functional with or without a heanng
©ad” (). . -
. Siex’ there appears to be some difficulty in olassifying persons with impaired
heanng it follows that estimates’of the total deaf populatidn in this country vary with
each investigator. Reported estimates’range fromh 120,000 to 15.000,000. The true total
15 probably between these two cxtremes. One recent study ¢$timated the deaf populztion
:n the United States to be “sbproximately 8 miilion” (2),  ° .
The fol!owmc discussigns of the deaf and*their educatson, charac(cnstxcs of the
deaf and the status of physical education are presenzed to provide insight mto the current
subject, L -

N .

-

Education . .

T}Hdeaf Art educated in private and state residential schools or in private and
public day schools or classes. Students with thc ability to.pursue higher dearning attend
regular “‘hearing” collcges Gallaudet College, the only liberal arts college exclusively
devoted to the education of the deaf, or Rochester Technical Institute; where a (cchmcal
education 1s now gvailable to qualfied deaf. *

The manner of communication in the education of the deaf is th most xmpor{ant
singlé consideration’and the mpst contrpversial. Persons uninvolved in the education of
the-deaf find 1t diffiult to understand the gap between the oralists and the manuéhst
' The f6Tmer group believes that all communications with and between the deaf'should Ze
oral, using only speech, specch-reading, and, ¢f cdfurse any auditory equipment that could
be helpful. The manualisfs Yetieve that the interests of the deaf are best served by using
manual cofnmunication, 1 e,, fi ancrspcmng and/or the language of signs.

. The Sxmuttancous method 15, used at Gallaudet College. In thus system,, speech,

manual+alphabet and (hc language of signs are used snmukancously. My expernicneg leads

- me to believe that many of the problems associated with the deaf and their children can
be traced to commuhication difficulties All deaf chiidren should learn speech to the
extent they can. “They should alse lears maqual communication as a seccond language. In
my fourteen “years at Gallaudet, 1*have " never had students with whqm I could
communicate exclusively with the oral method.’ . . . .

.
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Characteristics * \ .

The deafl have been mxsun!lcrstogd in the past, and prejudicies and unfounded
opinions are sull prevalent throughout the world, For exampie, the tetms “deal and
dumb?® and “deaf-mute™ are nat only zepugrant, tney are naccurate. Most deaf persons
»have some speech. In nfy experiencd wih the deaf, | have discovered thit there are more
*“hearing and dumb " thea there are ““deaf and dumb” .

Contemporary educational practices tend to perpetuate fmusconceptions and
consequently retard progress Since many of the charactesstics of the deaf discussed here
may be the esult of .r.:perfcct communiation methods, }he validity of these findings

7may/j:c bluzred. '

¥ . Nomal 2cquisition of*ianguege s not posuble for the deaf. The d::grcc of

heaning loss and age of onsct are inflyencing factors, (4, 6.9)

2. Dgaf cluldren tend to be betler adjusted if theur patenfs are deaf. (4.p 184)

3. Langusge diificultics Jead to social difficulties. These problems are reflected 1n
relations with pazents. peers, and soc.ety in general (6)

4. Extremes in behavior are noted. these range from complete withdrawal 1o

violent outbursts of rage (3,'4. 5.6)

5. Regarding educational advances, the deaf appear to be from four to seven years

. belund their, heanng peers (7, p. 213)
+ 6. Mogphearing mpaited adults use either the language of gns or the simultaneous

method ofﬁ‘:manual alphabetand speech (4,p. 119) K

7 On ‘the basis of tiyec studies (4, 5, 6) the following traits are reported social
immatunty, impulsive Behavior, egocentnaudy, ngid standards of behavior and ctiquette,
and certain deficiencies with respect to abstracting and congeptual ability.

& Chuldren, regardless of the means of communicatidn used 1n a particular school,
tend to commurucate manually when not supervised (6, p 13)

9. One reseazcier (9) found that the deaf .re concerned more with the attitudes of
thewr peers than with those of authonities .o

% /
Status of Physical Education for the Deaf ,

.. Physical education has played an important role :n the education of the hearing in
this country, this fact does not seem 10 hoid true for the deaf. As early as 1882,'Sw:lcrv
(8) at the Convention of Tnstructors of the Deaf, panied out the need for an adequate *
physical education program I 1895, Brown (8) at the Fourteenth Convention, outlined

. the urgency of imtizting health and hygiene classes for the deaf. At present, many

rcs:q‘em.:l ‘schools for the deaf have’rnosther phys.cal education programs nor health
gizstes. There 15 an cmphasis on a few vaisity sposts, especially basketball

Appro}umately 9870 of the students in res.dential schools terminate their education
at this level, 2nd consequently their education for hfe 15 sncomplete. Physical education
provides the deaf with an emvironment for dg{immg that 1s unsurpassed, Many deaf get
fittle sausfaction from television, radio, concedts, mowies, and play~they tend to nvglve

thems:lves in zctivities that are visually onented, such as sports, outdoot activities, social
- eather:ngs and others | ‘
Q 1)
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+ Incidentally, in my opinion the observations that the deaf dance to vibrations and
that they have poor balance are folklore. It 15 true that the deaf feel vibrations, but they
do not dance to them. As for poor balance, if the balance mechanism in the ear 1s
affected, balance will 2lso be affected. However, on the college level, 1 have observed
negligible balance problems in those enrolled in regular physical education classes. There
are, of course the muluple-handicapped in whom balance may be 2 factor.

Some recent nformal studies by physical education majors and teachers at
Gailaudet College revealed the following

1 Al schools support at least one varsity sport, basketbail.

2. In one study, 70% of the schools supportfilg a physicalseducation program used
only part-time teachers. 4

3. A survey of freshman boys.taking health at Gallaudet College revealed that 55%
had never had a health class prior to coliege.

4. Incoming studenfs are given the national fitness test. Averages 1 all test tems
wef'e below national norms for the hearing. After one year of physical education, on a
re-test, the déaf surpassed the national norms. ’

5 In schools where physical education programs were in effect, some question
regarding the curriculum emerged. In one of my classes consisting of 8 students, none had
sever had tenms instructions, one gurl informed me that in her phys:ca'l education classes,
the girls only played basketball all year.

The program of physical education on the college level 18 very encouraging. For
example, no financial help is given to ‘varsity athletes: 30% of the student body
participatt n inter<collegiate athletics, and another 40% take part n mntramurals; all
students take two years of required physical education and one year of heaith, Gallaudet
1s 2 member of the NCAA, Mason-Dixon Conference, and the Maryland Intercollegsate
<Conference, the Buys take part jn ten varsity sports and the girls 1n six, Additionally, the

“Deaf Olympxc/s" are held every four years and a national deaf basketball championship 15
held yearly.

Conclusion

:

5=

In view of the foregoing, l"offc‘ the following: recommendations for your
considegtion as possible areas for research-

T A survey of existing philosophy and practices iy residential and day schools for
the deaf should be undertaken to reveal any gaps between the 1deal and the real.
. 2. Sustained dissemination of information is nceded by agencies to draw
administrators® attention to problems in this area

3 There 15 need for the development of demonstration centers and tools for
assessing studdsts, programs and teachers.

4 The advisability of qualified deaf individuals becoming involved 1n the planning,

implementation and operation ghould be studied.- .

¥ Current learning and teaching practices should be tested, especially the most
central issue in the,education of the deaf-commuynicatiqn, -

6 An assessment of all types of visual media should be made. Innovative denices,

should also be tested fos effectiveness and the practicahty of selfsteaching machunes needs
exploration, '
. L

’
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" Statement A o S

youth familiarity and skill in a“farge number of ganes.and sports which givesatisfaction
andJead to their pursuit in recreational ways out of school” (10, p. 354).
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ANECDOTES "BY Rrqy K.. HOLcoxMp

o
v

*The follOWing anecdotes were‘selected from Roy K. .Holcomb's .95 HaZards -
of Deafnéss. Wi the author's Permission,, anecdotes are Presented to .give . . -
hearing aders . a feeling for some of* the situations Persons with hearing, -
. lmpairments may experience ip éveryday activitieg, . Mr. Holcomb, Director of .”
- the Margarer g, Stréck School for the Hearing Impaired; Dela_wéx;e Stqqe,Schf)ol' ‘L

fo;"“che Deaf, ig deaf himsel¥, , - T 7
K B . . |
. ENTOUNTERS WITw STRANGERS . ) '

- -
.

.

-

You gre introdyced W a strangep, yo, do not %qtonn the ndme

.- af‘tef"severaz repetitions, Yo try to alibs YOour way out of the ,; .
. embarasssin‘d altuarion by saying that peogle’s names gre of'ten’
o, difficult to @veech regd unless thos are easy ones like Smith, »
Brown, Reeq ‘X Jones, Then the Stranger's name typrs out to Fa- .
J - Smith, Browm, Reed op Jones, ‘ ) o
N © You are enjoying yokursel

elf with gome deaf’ friends qng some .

. . . . .. . . r -
hearing Uy gives You a note quiring, "Can yoy read and vrite?: -
Of course yoy wiité back o him that yow con heither read nop write,

+

]
. - -~
«ENTEPTAINMENT, s: 0RFS, & %... } : :

Youpay fuz1 adnission to movies, night elubs, or othep places where
o .. e q . N » 3 -
sound of one iking op andther is gn tmportant part of the price, i g
+ Then you si¢ bacg and Muateh” har Your money hgs bought,

TV szroen, Lialogue which yoy . =
“mazine 211 Linds of things happeni-g 7~
e Contest o Maptians Tading {ew
ST wait unti ¥ou read the next day's paper.to

Z

. From Marth, Paye
York City. You m
_ Find out phay reql

bali carely rmizseg hitzin, »ou and sending you
Irounds teogyze U didn't hegp the "Fore™ fpom
; ) ! :

- ind you, .
- £ &
/ - ’ .

At a ball ggme gou "strikg gy With the kages Loaded and walk back

to be called paet ¢, the plate bepg, you slightly "tibped” the bgi:
but didn 't near it, on the nex¥ balf uou migs it by q mile and wigh
veryone yepe Stone-deaf 45 it i3 ho fun Striking oyt "Wice in q pey.
. With the pages loaded, ‘- ’

I

You wateh 4 JFootbqly game for ages .

You : ondering what the-score g before
it ig Jtnally flasheq on the sereen, .

Up high in the grandstand at the horse pgceg

on .4our horse ;g running and never know he led much of the way,
ALl you, know ;g he cqne in dead, 1ge+ )
% ‘ a

The person next Lo you in q darkeneq

theater qskg YU for the time
and you almogt have to yse Braille iy

order tp undergtand hinm, “

At the movies yoy laugh aloud :Jherg otherg erys and ory wlfe;. otheps
laugh beccg_}:ae You don't soe things the Stme way qs

. . ez
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them in the movies.

“npide and seek” indoors and the person who 1o "it"
every move and finds you easier than<he could find.
» the sun and you wonder how. .- )

-]

-

i

Y You go on vacation tripgs vistting many interesting places and

pay for quides who tell you practically nothing since you_can't
understand them. Worsé stil ave. the sites that have pre-pre
tapes to eacblaie interesting facts. about the beautiful places you
are paying to visHt.e P ’ LN
. ) . m R k . ) - ‘
_ You wait all year fo ‘qus' to come and, thert when he does,’
he can't ask you 1f ‘you d child or not since his
beard and whiskers make 1ip- ing © .bles )
. : 'y

-

.5 # only appzjomimatel‘y one out of four words via 1ip-reading, but that

if you .get the key words you have a bettedy understanding
- . yhat was said. You see the words, ° !

You e':;:’plain to y'our' heuring ;friends hat deaf people ean obtain

naow" and '"moon” On the lips

.

immediately think of the expressions "Thes cow .jumped over- thg moon. "
However, the other person might have said-something like: ’

’

The cow is eating grass under the -moon.
or T :
The cow 18 looking up at the moon.

- or o ! '

The eow is making love under the moomn.

~

You“hdppen to be at a rafﬂe’drawing_ when your number is¥dram, but -

you never know it. It qould have- been worse!lll The prize could have
-been five hundred dollars, instead of one hundréd. - N

*




