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“ 0 T. INTKODUCTION
N . . oy
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» Volume I of this repor‘ examines the.¥elationship o
B .

. . ./ ]

.2 . .+ ment gain-scores tq several independent variables: ch

. . . 2

reading achieve- «

1

acterdstics of the

R ébedﬁal redding programs aﬁd of the scho_JE wheFe ths; were, imple@ented. . "‘
r . Individual stu?gnf ;chieveﬁégt d;ta from stu&e;ts ighsp?ciai }eadiné 3 )
) prcgrams.in 36 communities‘acrosé the country qe;e analyzed with par-: )
; \ ticulaF atgentign given to the lowvachie;ing s%gdenﬂs.';Our research ;‘

LY

. './ . . L
indicaqad/thaé program éharactgristics gg_ég%tribute-to differences -found

.. i

" -oh the reading achievement test gain scores for the low achieving students ot

\ .

e f even after 'SES and ethnicity fiave been adcounted for in multiple «regression *

- -

o

analysis, “n Volume I we i:ngsted Hypothéses that individual or smail .
. ., ~ . vl

* group insttuction, reading specialists, teacher training, and\fgreﬁt‘
. . . re .

. 1 - F . . \ ’
Advisory QOuncils positively affect reading achievement gain scores. . \

-
~

Other program comﬁonents éfe\i?scussed and somg diffegenccggin aqhievé;

)
ment at the p~imary grades, com;>?ed to those at the upper elementary

’

: ¥ oo . .
grades, suggest the possibifity of different test tatks for ;hese different
. levels. ~ ' N ) . ¥ . ' :

-

g Yas = part of this larger study, therr, analyses of the teste# which -
. ) . J )

were used as pre- and post—tegf measures of reading achievemént.at the

varioys sites were undertaken to determine if there was any evidence ' . |

. . N o ‘
for particular tests being easier or more difficuit than.others.and to" . |
. . . ' < u
- - . ‘ - \‘ . :
* éxamine the nature of the tasks required of the students.  Seven ;ests1 o -
- ° * /\ J
E 4 . v - - ' - ) ’ "1
. : - : |
¢ . lrest names are given in Appendix A. o f}
. S . ? |
.\ y L . ’b’}f '}
\ . ) " |
|
\
|




for grade ievels 1 to6 were analyzed and ghat analysis constitutes

thig éolume 11 of the'report. N - s

It is oftén argued that standardized reading tests have limited *

<

usefulness due.to properties of the tests themselves, differences in . °

' ° s

the children taking the tests, and the environment in which they are

. ¢

L 1
taken. One coulﬁ‘list many wé\ﬁnesses inherent in the tests themselves,
~

but despite these acknowledged weaknesses and limitatfbns, there is at\

.

. present no ‘other way to compatsg growth in reading achievement, meaning-
fully—and objectively for large numbers of studenls from across the
countgy, There.mab indeed be a need fér a different type of assessment

* instrument, but until one is available, the standardized‘reading test

R

- -

remains the best instrument for our kind of investigation. All of the

>~ ‘ ‘e

analyses in Volume I of this sthdy used the gains made from pre- to
L 4 /\_

. L

. post-test scores as the dependent variable, i.e., as the measure of

program success. It sedms appropriate,‘thefefore, to analyze these tests
- .
)

* 4nd ask some specific questions pertaining to the differences between the

.
- ' .

tests used in the variouc studies frow vhich we collected data and between _
‘

the different levels of these tests. Such inquiry has helped us to better

assess-the findings from our own analyses cf these data# We consulted

several socurces on test analysis (Auerbach, 1971, and Thorndike, 1914)

. A

and ahalyzed features of the tests thought to be a possible influence

(3 .

lFor example, the standard error of measurement v‘ries across test
series and even within series from level to level. Also children's
* test taking experiences and their behavior in a test situation will ,
influence their performance and the ,usual structure of the classroom
will affﬁ\t their predisposition to “test taking.
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— ~. First the differences between several reading tests designed for a given
. . ) ‘

N

grade level are discussed with the .purpose o},diaspve}ing ether or not
» ‘ h ‘ ‘
a particular test is egsier or more difficult than the others amd, the
~N

-t - . ' . s
- same question is asked of gur own test -data. Next we look to see if the —
P . '. :: . .
. . test tasks differ considerably from one grade level to anothdr and if -
\ . . .

our data reflect any such changes.
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II. DIFFERe..CES AND SIMILARITIES OF REAﬁING IESTS DESIGVED FOR THE SAME
. ‘ GRADE LEVEL. d : / _

Are thgre differences in reading achievément pésts which migéi consistently
i L} [X .7 . \

produce beytér. (or poorer)'scoreé.fof stdﬁenfs tahing3iests published ETA\-, L

] o L - . - \ - s
by one company or another? . . oA '

-

. ’
- b - \ . v
.

There- do, seem to be ,Lbvious variatiqns from one test to another in
. : . \

PR . : . * ’ A . -~ . - ¢
terms of the nature'of the stimulus, the Format of tlie task, the content

- R - . S -

. . of the read}ug'selections,'the type of vocabul ry used\in the readihg . )
-t v el : . ?. ) ’ 3 ’ . .
selections, the predomindnt type of answer,”the ‘predominant nature of s

. . ° ) : - ’ . : . .\ T
\ \\\-‘ th3 distractors, the .number of items per .reading assag;\ the length of

. S L LI ] * cos v - . ‘-.
R . the;reading-seleqtions, etc. :Our assessments of such fea&yres are pre- °
. ~ .‘-. . - 3 - .
! .sented in Appendix B for the geven tests used by our sample, We found
<" [ . ' ! . - . '.:, . -\‘~
RSN these featurey to be combined in a-different marner for each\gest, and it

was our‘impressicnlstlc judgment tha;‘those featares which were character-

PR -
[y

v ized as more dlfflcuIJ in a given reSt tended to be counterbalanced by
. ) A . R
. other, features yhich were character1zed as less difficult or less dzmanding.
.\ * N AU .
For example, one reading conprehensnon subtest for yrade 5 may have a very
i [ )
. literate! vochbulary in informational selections, but the "cloze procedure”
s J . .9 .
format may help the child to narrow his choice- of an answer more quxckly
r.' LA .\._’ ..a .. o - ‘
. ~ and more easily. In' another test; more aifficUlt ‘interpretive-type ﬁogt- 2
‘ roo — L . '
. questiond may actompany relativelv. less difficult narragive-type reading
: : . .N :

. . X ’ - -
selections with a.mixed literate-and conve rsatipnal vocabulary. Or, tests

- . . e~ - \

¢ with a fék length&ﬂfelections and a very- literate vocabulary may be -
® 3 .
- ‘.’ . .
-, follczgﬂ by moré,fagtﬁal—type questions and these may be less demandlng.l
. ) . .:}«\“ . ) .
? . Toa vy B ' 'f
’, - o le llteratg M mean vocabulary more ofcen found in print rather than
speech , s . 4 :
. 1L
L & - - ) ; ! -
s . ’ . .
\)4 A ’ . )
ERIC S T ' s e
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LY . * e
s - ]

. iu J " In geng%al,.a heavy xdcabqla;y load in the,r§ading seiectioqs seems *

~ v
L 4 - .

; - 4 < .- ' : ’
N . ot&eg t%~be'counterbalaa§$ﬁ by fewer analytic¢ types of answers and/or
’ . . -\ i / - -
e ¥ a forgat\khat guides khe choice of gnswer. Queszions demanding inter-- .
. . . . ' ' |- . LI Y
& prg;atibn’of the text which require more thought or anuaiytic skill
. 1

. . ' M . N :j
seem.to be counterbalanced ‘by reading selections with a lighter vocab- . -

-
. -~

L ..ulary and inforg&tional 1bad. The result is that a child's ;score on
.one fest for g}ade 5 may not be too différent from his performance on
s . :

, it

i 4

N - ) atother test for gfade 5, even, though the two tests appear unequal in -
’ .o \ ' .

~ thi}r demands. So while scores on the different tests might reflect
. 7 .Y . . .
b

(S d?fférent competencies, 'the overall differences in .difficulty may well

“be negligibie. o -
- \ ]
[ We attempted to support our cdntention that‘childgen's performance

- 1 / -
on tests from different publishers af any one grade level are pro§§Ply

mot very different by manipulating our own data tc determine hhether’

any particular test yields consistently‘ﬁqyer (or ﬁigher) scores. ' The N

1

pre- and post-test mean scores at each grafe level were converted to

lIn his'early investigation of rpading tests, Thorndike (1917)
;édg several'observations which aré'gﬁcé again.supported by our

present anaryéiéz either the question 6f.the selection might con-  ~

) tribute to the difficulty of the test ang urderstanding the task -
S as well as underStanding the words influences tesf scores. . ) .
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“grade level scorgs1 for «the low- and mid-groups and they are given in

°
.

Table 1. The rgngesfoﬁ the post-test scores only are given in Tabig 2.
It can be seen that the, range of the pbst-test scores for most

grade Tgvels téndé to be within a grade level and it is esp?cially
narrow for the lower grades. Further an inspection of which tests
. < -

yield the lowest scores in the ranges reported indicates that every /
: , - /

- rd . »

test used has yielded .the. low end of the range for at least one’érade

level. The scores on the high end of the range also come from all of

~
»

the tests. The homogeneity of the data suggesf? that no one test can

be identified as being consistently easier or more difficult.than the
others. . ‘

, 4
The range does increase with grade level and® one might speculate
. toe v o ‘ <
that the particular test given to soﬁe students at the "intermediate
Ve -

-~

level might maxe some difference. Certain aspects of test construction

= 2 . )

- . .

e calculated the pre- and post-test mean scores at each grade
level for the low-, middle-, and high groups on each ‘test. These mean
raw scores are either the. original on-level scores of the students or
have been convertéd to an on-level score. We then. converted thése to
grade equivalents. Table 1 shows the pre- and post-mean scores on the
vocabularyand comprehension subtests for the low- and wmiddle-groups
on each test from grades 1 to 6 except for groups taking the ITBS
(it was used only at grade 5) and groups taking the STEP {no grade
equivalents are provided by the publishe;)ﬁ%nd groups for whom only
a total reading score ot only a comprehension subtest score.was avail-
able. There are. several caveats to keep in mind as one inspects this °
table. Firsr, these scores are not based on longitudinal data; they
represent different children’ at each grade level. Second, it should
be noted that some groups had a very small N. Third, while the mid-
groups were composed of children whose scores fell within the 16th. to
the 84th percentile according to each’publisher'a norms, these groups
tend to have much ‘lower means than a truly representative mid-group
would have. ‘

)

ERI
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L S \PRE AND.POST MEAN, SCORES F 1
.. -.\ K ' [y
. N M ’ ‘ (’ »
< oL e Grade - Eoulvale;u:s For t‘le Pre and Post Mean Raw Scores on the Vocabulary (V) \ ,
. and Comp'rehensmm (G) Subtests of each Test for the “Low Groups from Grades 1 to'6 >
. ) . Tow Groups *
- . - - {
. ! t ¢
Grade 1 . 2 ¢ 3 a3 . 5 ¥ 6
1 A SN " Q N .
Tests N \Y ~C N C N Vv C N Vv C N Vv C / N v C-
A % . ~ 4 .
. N ' - " -
: Ore . 1 "_1.3/ 1.2 1.6 1.5 ’ 2.6 2.2 .30 2.4 3.5 2.8
.~ GMT . 189 S, 252 : 223 o 154 124
: Post / 2.3 2.2 — 3.0 - 2.8 3.9 3.6 4.0 3.6 4.4 4.7
. hd -~ " ° » ’ o ‘ p -
Pfg - -1.5 1.4 . 1.9 1.8 2.3 2.3 3.0 2.6 . 3.2 3.1
Post 2,5 2.3 - 2.9, 2.7 3.2 3.4 - 4.1 4.2 4.6 4.3
% ) : ) . :
Pre - . ‘ 1.5 1.3 1.8 1.7.- 2.5 2.4 3.0 2.9 3.5/ 3.6 <
SAT . .. 184 156% 52 .14 20 L
Post , 5.6 2.4 2.7 2.7 3.2 3.4 4.1 - 4.2 4.6 4.3
Pte -, o 2.4 2.1 2.4 2.5 2.5 3.6
CAT ! 44 30 89 b
Post 3.4 3.4 3.4 3.6 3.2 4.0
4
Pre ‘ 2.3 2.3 - 2.7 .2.7
~CTBS ) ' 45 32
Post ‘ 3.1 34 3.2 3.3 ia
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TABLE 1b
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PRE AND POST MEAN SCORES ' ‘ .
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Gydde Equivalentsor the Pre and Post Mean Raw Scores on the Vocab’h]:ary 4D - .
© and Com<rehension (C) Subtests of each- Test for the Mid Groups from Grades 1 to 6‘7
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Mid Groups
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ﬂ 5
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. ( : *
!.‘ ’.. . ) )‘ . 'DABLE 2 . /
L. . . .
T) : . L. POST-TEST MEANS
! Range of Post Test Mean Scores .for Low and Mid Groups Across Various Tests .
. on the Vocabularv and Comprehension . Subtestslf\
) Iy N
g r~ ' (+ Low Growp / . . -
-, Vocabulary . . - Co;gkehensioﬁ R
Lest Highest °~ (Difference) .Lowest Highest (Difference)
. Gyade\Z\ .3 (GMT) 2.6 (5AD) \ 1.3) 2.2 (GMT), 2.4 (SAT) . (.2).
Grade 3: ' 2.7 ($4D)  3.0.(@HT) N\ (3) 2.7 MAT, 2.8 (GMT)  ° (.1)
& . . - . N SAT)
Grade 4: 3.1 (CTBS) 3.9 (GMT)- (38) 3.0 (MAT) 3.6 [(GMT) .6)
g‘.’ N 0_.A . .. , . t .
' Grade 5: 3.2 (CUBS) 4.1 (SAT)’ (:9) 3.3 (CTBS) 4.2 (SAY 9) .
. , % | . .
_Grade 6: - 3.2 (CAI‘\ %%.6 (SAT) S(1.4) Za.o (CAT) 4.3 (MAT, .3)
\ L. . / SAT) !
) A v '/
’ X, ' i{id Group »
b . ’ » - \
. Grade 1: ¥ . 1.6 (MAT) 1.9 (GMT) L3 4
= ! . .
) Grade 2: 2.5 (iixr) 131 (SAT)- (.6) 2.4 (CAT) 2.8 (SAT) .6)
, " Grade 3: 2.9 (CAT) 3.7 QMAT) (.8) 2.9 (CAT) 3.6 (MAT) .7)
-y . * I
\ ‘Grade 4: 3.6 (SAT) 4.8 (CTBS, (1.2). 4.2 (GMT) 6.0 (CTBS) .8)
GMT) .
‘Grade 5: 4% (CAT) 5.0 (MAT) (1.0) 3.4 (CTBS) 4.9 (MAT) .5)
,,Grade 6: 5.4 (CAT) 6.4 (SAT) (1.0) 5.6 (GMT) 6.6 (SAT) .0)
*—
¥ v
lThe test yieiding each score is given in parentheses following the score.
£ - \
[ \
&
L. \\ \ - - v
ES N 18 ,
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W . . h . .
.~may favor one or another form of instruction; that is, it may come closer

\
. ' \
* . . - - - .

to testing the skills that have Jbeen developed during training. Such )

' speculati ns are beyénd tke scope of this report and they neea further

. ~
o * S e . . . > »

. . ; <
investigatinn. 'So does the questfon as t8\why'the.mean gains for some

' 2
b -

tests are much graater for the comprehen51on séctlon while the galns'

i , -~ » -

for' other tesqs are §reater ‘for vocabulary. What aspects of test con-

t
L 4

struction contrjibute to these differences in each case?

: . AT ! " . i
’\\ One implication<'frqm the aboVe a lysis is Ghat our -conversion of - ? ,
. L. 4 A

scores from many djfferent te;$§ at grades 4, 5, and 6 to equivalent

MAT test “sgores (via-The Anchor ‘Studv, E&ﬁeafioﬂaitiesting Service, 197%}:\'
as reasonable in that quantitative.differences were aceegﬁted\jor in the \\
. . N RN ‘
- - 1

N

v . ‘\
conversion and (according to our -analysis) these differences -tend to . - -

balance out ag described above. llowever, there are some indications that

Lo ¢ . I .
the test scores fron different tests might reflect somewhat different » i
i A N ) )
T competencies. Correlations of school and program characteristics with .
. - . *
- gain stores, then, could conceivably be diffe:ﬁpt for the different tests. ?
) ¢ ! Q . '

» - - »
. The general question s bevond the scope of our study, but merits further

research if standardized achievement tests continue to be the manner ;;\

\ A tl
. which program effectiveness is gauged: p
3 . ’

ERIC

Aruitoxt provided by Eic:
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III. DIFFERE?EES’IN TEST TASKS AT THZ VARIOUS GRADE LEVELKS-
o J o * '
As we look atwthe changes from level to level within a test

~

seties (see Appendix ), similarities across tests are more obvious,

A .

especially irf the type ol vocabulary that is used. ‘There is a general
* . . )
shift frqm an easier vocabulary of words and pQrases used frequently g

t - ..

k3 . : , L] . :
in speech in primary tests to a rather literate (1} some tests, highly

)

-

}ite%ate) vocabulary In.the upper elementary grades; with the balance

~ - N

. <o . - .
shifting by the endtof grader 3. This is true acrossigll test series/

aithough the propértio( of one kind of vocabulary to the other,is not

identical in all levels for the same gfade. This may be becausé s'ome’
~ PR .

Series have only one level for grades 4; 5, %nd 6, thus requiring a :

‘
2

fuller samplidg within fheﬁ;;nge offer-d, while other serie$ provide

¢ .
- » ) . .
a different level for grade % and for grades 5 and 6. Further, there
\‘ . . i ) . ¥
. ¢ . . y / .
is a general shift in the reading selections from experience stories in /

. h M

the primary grades to informational ,seclections fiom the content areQE
in the upper grades. In most series, particularly those not using a

modified cloze procedure format, the type of answer shifts from the .

Y - “

.

simple asking for recall of facts to =& variety including more complex

-~

y . . ’ A
responses requ:l.rlng 1nterpretat\10h or evalu_ation. Sentence structure

also becomes more complex. These changes in the demands of the test .
- . " ‘. A {’

Jfrom primary levels to the upper elementary levels parallel the changes -
v . &l

that occur in reading instructional series from grade 1 to grade 6.
° [y . . .
W*may also look to the data from our groups to determine if these
changes in test demands are paralleled by differences in performance.
. P ‘

-

| 20 L .
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e- to ‘post_—test gains (Taﬁle 1) within Te test and

As we inspéct the pr

-

across grade leveZZE\we find that the gains are not_consisrently greater
‘or smaller forﬁfhe upper grades as ‘compared to fhe lower grades. For .

. . RN

the low groups, :the gains center around one\grade level and for the .

. ! . .

mid groups it-is somewhat less for vocabulary bgt again arouuu oné grade
. N N N £ S—

level for comprehension. While students in the low group continue to

~

} make gains from grade to grade, their overall achievement"from the . |

beg\hning of grade 2 to the end of grade 6 1s only abOut three grade 3

equivalents and the 6th‘graders are performing at about the 4th grade

level. This level, accordihg to our test analysesy represents the S

tran51tion from primary to 1nterméd1ate levels.

l/ r

For the mld groups, the oyerall achievemeut from the béginhing '

of -grade ‘2, where most test late first .or egrly second, to the edé

.
.

of grade 6 i3 about, four grades = _The 6th graders at the end- of the

year have passed the ‘transition into upper in rmedlate levadl o%?reading

.

tests and are readidg at a late 2th ortizfly th grade level. Fren

theugh the majority of che mid group students are_below average readers

. (according to wnational norms), they were able to yake the tragsitidn

~e

to intermedi‘ate reading. From table 1b we can discera that vhile .

the Midgroups in the spring of 2nd and J3rd grade are purforﬁfﬁg slightly
: "
better than the low groups (about .5 grade equivalents), at the end-of

fourth zrade the difference. .re far gréater (1.2 grade equileents).

» Apparently these low groups do have difficulty in performlng beyond

rd

~

~ early fourth grade test achievement by the end of grade 6 Thls fact

L4

¥

Ay

1The low groups tested with the MAT seern to be further dpart from the
corresponding mid-groups th¥n for any other test. 'Nhy?? is another quws-—

-~

ticn deserving further research. . \&"’J,,_égx<f
N N * Va N ¥ .
4 . ! 3 .
\ %, : \j 2 1 . ' Lo ‘
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-

/

t et

s
‘would seem to support the cofitention that différent test tasks are requirkd

" for intermediate levels and that the low-groups have more difficulty with

them than the mid-groups. .
. t .
If our cross-sectional data-bear a resemblance to what longitudinal,
Hes
~ . - ’ ) -~
data might look like, the amount of loss from one year's post-test to

- - -

- - ‘
the pre-test at the next higher‘level is M riking. '(Tablg 3 presents
. \

thié data selected out of Table 1 for cldrity.)1 The ~verage loss

-

'

from spring post-testing to the follewing\rgll's pre—-test for the low ,

- i

groups is aboyt 6 months in comprehension and almost 7 months in vocabulary.
. * i

. : -

.
¢

The mid~groups tend to lose much’ less over t*., summer. . °* it
. — /

Thus, one mav infev from these data that  he poorest readers In the

AY r'
intermediate grades and beyond may continue to need all the help ‘special
ro- .
. N Py ‘. . s
reading progrags can offer them in order for them to continue their growth

-~

through the transition period to th?‘quali;atively different ‘intermediate

. . | .
r .
levels of rﬁéging. Since the' low groups ‘quite often do meke almost a full-

year's'gréﬁih or mare from fall to spring, much more thought needs to be

- , 1

given to ways to reduce the loss ih reading skill that sgems to occur
' 2
over the summer for poorer readers.

As an aside before_leaving Lhe,difﬁgfences in test tasks at the
different grade levels, we would like to speculate about.off-level

testing. If different demands are made oa readers ar the upper elementary

levels, continued off-level testing may, be necessary in order to show gains
’ - )

lAgain we caution the reader that rhese are cross sectional data and
are only presumed to resemble longitudinal data.

2Unfortunately, inclusion of summer programs was noti one of thd
independent varfﬁbles on which we collected data.

. 01
N

22
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TABLE 3

Q,SPRIN\, TEST '{hSULTS_ AND FOLLOWL,NG’ FALL TEST RESULTS

~

ﬁ .
* - Diffetences detween Spring Post-Test Means and tbe sFollowing Fall's ¢« ~ )
» ¢ Pre-Tes Mean Scores £or the Low Group '
s ) { . 5 . . . b b
~ Previous Sptﬁli;'s T Pre-Test l-lég-m for
. P - Post=Test Mean . ____the Following Fall ___
- s ] - . ¢
L Vocabulary  Cowpreiension ~ Vocabulary, Conprehension '
sy Grade 2 Grade 3 "
s GMT PR 2.2 : 1.6 1.5 :
MAT 2.5 2 C 1.9 1.8
L ¢ SAT 2.6 - 2.4 . 1.8 1.7 . . :

L . L v - =
. .‘r M v . - ’?3




\ - s )
whicﬁ poorer readers maX be making, albeit slowly. The-demand for the. I
- ~ + )
lower level tests are qu 1tative1y different. In our, study,‘we converted

‘all off=level 'scores tol&r‘}ivel scores .and we are/;ot sure'ﬁhat effect ~ '

-
- .

this may have had on gain’scores. It is an area for further research 4

Lonclggions ' ) s ' ’ ¢ .
. . w

~ A ¥

-

An analysis of the tests used for the programs in our study yieIded

~

several insights as to the\differences in reading probrems at the various
grade levels. There is-.a gen ai shift in the gype of vocabulary used
from the primary grades to the pper elementary grades——from conversati al

'
to literate, from what you might e>pect children to hear ard speak to {

da

what you might expect them to read. And the passages in -the intermediate

‘ -

¢ .
tests are mbre apt to be in the content argas. It is our impression .

that this shift has taken place in\moat tests by the end of grade 3.
* ?
Therefore, to score abhove the fourth grade level, a student would need

to be familiar with this 1iterale vocabularvy. The low achievers com- o

Nm—n

pleting the sixth grade score at reading 1evels right around the fourth -

grade in both vocabulary and comprehension subtegts. The indications~ ° -

are that there is a need to focus on. increasing the lower students
expOSure‘to print as'well as offering guidance in interpreting the

print. Seemingly, those who need to read the most in order to be

better able to read, are the least able and the least likely to do so.

-
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s * - Test Analyses

H

F

. (s

» The tables in this appendix contain information about what we,

4 ’

judge to be the most important or striking features of these reading

LR MR T RN
A

1
tests. One is included for each of the vocabulary stbtests and one
” for each of the comprehension subtests for all seven test series

9 (3

» examined. A different form is used for each of the two subt:e‘st:s.y

> 4

Common characteristics, e.g., total number Qf itéms, test time, etc.,

- P M

: ) ’ @ . ) «
Fa - are reported for both subtests, but other characteristics are not

.

shared. Most of the descriptors listed along the left-hand margin for
‘each form refer to objective or quantitative characteri§)ics 6f'the

tests, such as ‘the range of number ,of item$ per readihg passage on the
comprehension subtest. Several other descriptors indicate qualitative ‘

_aspects of the content of the tests. For example, the descriptor

. R " Content-Type - Vocabulary in the tables for the comprehension subtest

refers to the nature of the reading selections (whether they sre

experience stories, content area or literary selections, or poems)

s

' INot included in the description for each test series are technical
data pertaining to validity and reliability or such information as cost
of test or marking procedure; these details were not considered relevant
for our present:concerns. Also, we did not estimate how many different
reading skills are measured by the questions in any one comprehension
"subtest as it is not clear from the research. literature how many compo-
nent skills reading comprehension comprises or whether any one of most
of these hypothesized skills can necessarily be assessed independent

of the other skills by one question (Berg, 1973; MacGinitie, 1973).

>, ’ b «
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It must be emphasized

and the vocabulai:‘}?1 used in these'selections.
<
* that, in spite of judicious counts and tallies, the final judgments
4

v used for describing the quaiitative features were very impreésioﬁistic;
it was not possible for us to refine and objectify more precisely these
judgments for this report. W; became particularly interested in some
of thg cbaracteristl s which most reviews cf reading tests do not comment

* on or evaluate (e.g., Fiarr and Anastasiow, 1969; érommon, 1976). These

features include the m nner %n viich items are presented, the number of

responses,per péssage, the type of distractors given as responses, the
vocagbulary used, etc. ) oo ) ‘ -

In both subtests, vécabularyowas hglistically rated as to whether
it was conversationgl fin our judgmenf; apt to be used by the child at

' &
‘ that age in everyday speech) or literate (found in books the child would

read but intuitively not thought to bg part of his spoken vocabulary);?

In the vocabulary subtast, under the broad cateogry of STIMULUS, Sxmboi
was defined as whether the stimulus was a picture or -word(s). Format

’

further defiged this category for words only - whether they were pre-

o

sénted singly, in a phrase, or in a sentence with or without meaningful

L

" context (e.g., "The opposite of giant is ...'"). 1In the RESPONSE ca%egory

1A more formal test analysis would do this in a more systematic
way, making reference to word lists, while our ahalys*s was done more
on'an intuitive base as it was only one small part of our project.

1

2(see footnote above)

A

-




s Angwer T:pe defines whether the child iﬁ asked to name the picture,

provide a synonym for a word, or to selec;(the word most closely assoc-

&

jated with the picture or word stimulus. Organization is related to
. « * R -_— .
2 whet?ééﬁ;he child is expected to fill in g final woid'gr make a direct .'

match. Distractors include phonic (same initjfal sqund(s) or initial

sound plus mediai wbwel), semantic (closely rélated words where the

” -

o " child is asked to seleét the best .one) or configufatipnal similarities
. 2 ‘ . .

- \ in the response choices. Type of Vocabulary was included at both the
: . _ )
stimulus and response levels to indicate if children were presented v

~~"with one type of vocabulary and asked tg respond or match"it to 5hother

-

type. The descriptor Content Aﬂga in the vocabulary test indicates

In the comprehension subtest, under STIMULUS, Number refers to the

number of«gassages (not the total number of questions) and length is

n
-

concerned with the range of number of words im those reading passages.
14 .
- s

Content and Type of Vocabulary in the passages are combined since the

\]
two aré so closely related and content frequently dictates the predominant

typé of vocabulary In the régaing péssages.

.

. .
VUnder RESPONSE, the Nature of Choice explains what the student

tatk is and Answer Type refers to whether the questions require a '

-
)

‘ factual or an interpretiJE or.evaluarive understanding. It is recog-
. N .

nized that these latter can and most often do require inferencing.

v

"

Nature of Choice indicates how many and what the alternatives are while T

Yo

’ A\
~ 1
general vocabulary vs. a prédominance of words related specifically ‘to .
? '~'¥ory, math, science 'or other content areas. ' A
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o ¢
hether thg child is. asked to reépgnd in a cloze

Organ%zation indicates w
. ’ ’

[ . . .

pr&ce?ure, to‘fill in omitted final words or phrases in post statements,

-
‘

kg M H
or to respond to post questions. Distractors ranged from fhose that

t v
weie_(l) primarily semantically or- gramatically illogical with reference

'y to the context to (2) those that were merely less likély possibilities.
. L)

(A v /\.
o
~ R .
~ L
L} s
lv— } ~ /
v ' 4 b
L}
. A
3 s
, b
i - - L3
'
i .o 5
/
| ‘
-~
f * -~ '
7
- ‘ § r
) ‘ N X } - 4
-
; R .
g -
v - .
Y ' -
o
’ -
- ‘s
~ . .
Y
H
g
v
30
21
o .

ERIC

oo



Metropolitan Achievement Test (1934) o

<

The publisher®s of the MAT provide four different levels td cover six

grades. Two different levels are provided for pre- and post-testing at. .
- ¢ k /)) »\x\ '

, TN e

grades .1, 2, and 3 (Primary I and 1I); cnly one 18vel is provided for 3

.
~

grade 4 and another for grades 5 and 6.

s

> .
Items in the Vocabulary subtest range from using a vocabulary that
is completely conversational at- the early levels to partly conversational

and partly Xterate at the Intermediate level. Stimuli, other than ’‘the

/ N
pictorial type, at the earlier levels are partial sentences. The vocab-

. . R
ulary in the responses, however, appears to-make a more complete change,
#

with literate vocabulary used at the Intérmediate level. With the excep-
S

tion of the Primary I level, correct responses seem to require primarily

r

- o
a choice_qf,ég;onyms. In the comprehension subtests, from the end of

grade’ 3 on, the Suggésted levels for the upper elementary grades contain

reading selections mainly from the content areas with primarily a reading

-

not a spoken vocabulary. Also, this Intermediate 1eve11contains mainly .

interpretive types of questions, with distractors of a mixed nature and

"y

_ the selections dre, on the average, of moderate length with an average

of five or six items per selection. . (See Tablgs B-1 and B;Z).

- L)

y ‘-

ERI

Aruitoxt provided by Eic:
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Features of Metropolitan Achievement Test, Form G, Subtest: Vocabulary (Word knowledge)
LEVEL: p-1 P-I1 Elementéiy Intermediate ‘
ES e . - H
t T : . l
u . GRADE(S): . 1.5to 2.4 ° . .- 2.5to3.4 3.5 to 4.9 5.0 to 6.9 o |
. : : ; . i |
: ~ . . . — | \
“ STIMULUS ..K ‘ ' _ . : k p .
: T i j 3 .
. ) . '17 items:pictures i ; CZ\\ ‘
Symbol plcture | 23 items:ing.sentence iIncomplete seatence Incomplete sentence X v
— 1 & " ;
\, Format . . Sentence with missing .Sentence with missing Sentence with missing ; e
. last word (no context) last word(no.context) ‘last word(no context) ' |
A |
~ 4 . . v - . ’ i }
Type- of vocab. . 1/2 conversational- ;1/2 conversational- ':1/2 conversational- . .
. K . 1/2\31terate .1/2 literate .1/2 literate ) |
— N : ' — !
RESPONSE ' }
- , ) ‘ : . v . . v :
:3 *Nature of choice'vne of four worgds one of four words vone of four words - ‘one of fou{\words ) o
\ ' Ansver type . association : picturés: naming o : )
—~— ’ <« 1inc.séntentes:synonyms ,primarily'synonyms ‘primarily synonyms
Organization pictﬁre to picture to isolated ‘ )
isoiated word w0rd,féna1 word omitted final word omitted . final word omitted [
N ’ . L ‘ S‘
Type of vocab. conversational . 1/2 conversational 1/2 conversational literate
- 1/2 literate '1/2 literate
- Pictures-semantjc , e )
Distractors ] s:ma:tic, graghic/ " phohic - some semantic none apparent
: phonic confusions Words-phénic .
TOTAL NO. ITEMS 5 . 40 - 50 50
TIME - 15 min. 18 min. | 15 min. 15 mif.
CONTENT AREA general o general i general ' general
o : : ) : §
[Aruntex: provia q. € L 4 ) ’ - v .
S « ) - C . . 33
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\ - . . .
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. \
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: >~ TABLE -2 - N -
| : ' ¢
! Features nf Metropolitan Achicvement Test, ™ G, Subtest: Comprehension [ e
4 ; . “ o .
: . . 1,
- " LEVEL: P{iaﬂly 1 Primary I Elerentary Intermedicte .
GRAVE(S) . 1.5 @ 2.4 2.5 ~ 3.4 3.5 - 4,9. . - 5.0 - 6,9
. . N ' [} . .
STIMILUS , N v o
. . A. picturen A. picturen ‘ ) '
R Symbol 'B. short passiges B, passapges . . parsgraphs . ° )y paragraphs
. Number™ A. 13 A, 13 . ’
! B, 13! . 6 8 ) 8
Length B. 15-."7 words B. 21-73 words 4 60-120 words . 55-180 words

Content and
vacahulary type
LY

- .

A. expirience pictures
B. expa-ience stories -
spoken vocabu)ary

\

A. experience pictures

B, 3 experience stories
7 Content area selections
rnostly spoken vocabulary

2 ¢xperience atorier -
spcken vocabulary

6 content arca selections
mortly literate vocab, '

£

2 experience stories
mixed vocahulary

6 content area’passages-
1fterate vocahbulary

) N
% RESPONSE

Nature qf choice

few phrnn(s

A. choosc 1 of 3 sentences
8. chroae.}l of 3 vords, a

A. ¢hoose 1 of 3 sentences
8, choose 1 of 3 phrases
- f

€

choose 1 of %
words or phrase®

L
chovse 1 of & phrases

Ansver type

A. lnterpretl#d(
R. mainly. factual

A. interpretive
f. mainly factual

mainly interpretive

mainly interpretive

Orpanization

A. describe plcturk,
B. answer post questions

N

A. describe picture ¢
B. apswer post questions
finish post sentences

ansver post questions
or {inish pust sentences

answver post qucations
or finish post sentences

* 4

Bistractor(s) mainlky 1ncnnsisi;nt mainly fnconsistent mixed . mixed
. 1
NUMBER OF: ITEMS , .
On test > 44 S 45 45
. Per passage 1l =6 1 -7 4 -7 4 - 7
¢ TIME 30 minutes 30 minutes 25 minutes 25 minutes
Correlation with . e
vocah, subtest ’ .
A . . ?
Q -
- v
[RIC - 34 ..
-
A ’ ‘

4
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.——-Stanford Achievement. Test (1964):

#

.
.

- ! .
- . . o,

: ‘ The puBlisbers of the SAT provide four different levelé to cqver six
grades, although two different levefls wduid seem tg be needed at grade 2

"and at grade'f for a pre- and post-test in those grades. The stimulus on
Sl . - _

the vocabulary subtests are complete sentences that are essentially the’
. . . ,

definitions for the missing final word,. The sHift from conversatjonal to

L

s, literate vocabulary for both the stimulus and response'is made at grade fout,

Intermediate I level. While semantic and sore phonic anfusiqns ‘are used as _

- - P
: — a

distractors in Primary I and I!, there are no apparent patterns at the upper
% L . :

s

levels.

In ¥he comprehension subtesfé, from the end of grade 3 on, iiz/;eading
PR \.

selections are mdiniy frém the content areas, with a reading-type ocabulary.
- (%4
The use of the cloze procedure with selected deletions seems to constrain

\ .

"the choice of answe; to what is.semanticaliy logical wi thin fhe context of the
paragrabh. thle selecting the correct answer usually requires inferenciqg
skills, tpe answer is more clearly right or wrong when placed into the context
= ) frég which the déletion was made. This is in cont;ast o othe- tests which
requ:re‘answering interpre;::;jtype post questibns.w&sre lhere is a lack of
contextual feedbaék. The SAT tests confain a la;ggr number of items than many
\\\ of the other test series, ;ut the format 6f the task.for the student who is.
selecging'a word to fit into the context seems to demand less "thiqkinén time

than would be required by interpretive or evaluative posg\euestions: The

~<
. passgges are, on the average, of moderate length. (See TagTEE B-3 and B-4)

AN
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TABLE B-3

s
-

/ \
’ » . '-. .
Features of Stanford Achievement Test, Form WV, Subtest: Vocabulary ..
" A ' )
LEVEL: . - Primary 1 ’ Primary 1T |Igretmediato 1 .Jntermédiatv 11
’
- hd - - -
GRADE(S) : 1.5 - 2 A EEE A U 4.0 - 5.5 5.5 ~fend of 6.0
/ ! /" - 4
STIMULUS L ’
' ‘ -« M ” -~ N
Symbol piﬁ}ure incompliete sentence incomplete sentence incompiete sentence
\ Pa = 4
: ;T - incopplete sentlence incomplete sentence incompletie sentence
- Format . (w‘l)ﬁl context)

(vith context)
j LY

{with context)

Type of vocgah.

—

, '$ conversational ——
1; literate

Titerate

literate

o frr v v b e e

“ERIC

Aruitoxt provided by Eic:

v 1
RESPONSE . ~ :( *
. . t "
Nature of choicc ! onc -of. four words one nf\ onr vords ~tone of four vords one of four words
. } ; :
" Ansudt type i naming synonyn jsynonym fsynoﬁyh
, : :
- . R T } .
Oryn"i7atio; : picture to final word {final word ffinal vord
! | isolated word omitted jomitted lomitted
| " . P : . H . o
"Typé af vecab. it t cony ersationas, '
' cortversational - 31 literate {literate Jiterate
;scmantic. confusions ‘ : :
Distractors isame initial Jetter isemantic confusions i :
: ; i —
- i H ) § ; :
TOTAL NO. ITEM5 15 i 10 ! 38 : 48 B
. hJ y .
4 ! ﬁl ;
TIME ' 15 min, : 12 pin. { 10 nin, ; 12 min,
i ’ general general d sencral ‘ seneral
CONTENT AREA : 8 ' 3

37
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LEVEL:  «

* ‘

TABLE k-4

<
-

Features of Stanford Achievewent Test, Forn W, Subtest: Comprehenaion

Primacy 1 Primavy 11 intermedtate 1 _ !nt\c;ﬁ:edute 11
GMDB(S) 1.~ 2.5 . 2..5 - .9 4,0 - Sos 5.5 - 609 ’
’ - g »
. sTHWLUS . - ., . 4
mostly hs}f short, halfy, . : N +
Symbol ' short paragraphs short parsgrapha sverage length paragrapha average %rng:h paragraph
2 .
Numher 13 ¢ . . 3 9 ' 26 Yy
- 2
. Length . 5 - 37 wordn .9 - 100 words \ 11 ~ 170 words ’ 10 - 75 vords

€onte$t and

nostly experience storles,
apoken vocabulary

20 experience stories with

] spoken vocabulary, 11 content

231 tqgtent area aelections,
1iterate vocabulary

21 cgntenf'sren asajections,
1itccaté vocabulery N '

Nature of choice

choeme 1 of 4 words

choose 1 of & words’
(a few short phrasea)

L vocab, type P . Aroa aelections, more Hterate | 8 ahort experience paragrapha,| S ahort experience paragrapha:
N ¢ a “vcabulary . wore spoken vocabulary .
-~ — - y
. . RESPONSE s ¢ S k - .
- ’ choose 1 of 4 words

chnq&c 1 ‘of 4 worda

——

Answer type

moatly factual

more factusl

more factunl .

LY

more factual

omitted final word -

cloze for 29 paragrsphs

cloze fgr all hut 2

cloze for al}] bhut 3

vocab, subtest

Organization a few clore unfinished post sentence psragrapha vhich have paragraphs with »nfiniahed
~ \ for 2 unfiniahed post sentences poat sentencea 9
! ya
mainly grammatically or mainly gramontically or nainly grammatically or mainly grasmatically or .
. . Distracsrr(S) semantically {nconsistent scmantieally inconsistent gemantically inconsiateat semantically 1qcon1£:§knt
. —_— =<
NUMBLR OF ITEMS ) " N © .
on test n 60 60 64
Per passage 1-3 7 / 1-6 1-5 1-5, ,//
s . - — “dary
TIME 25 minutes ///' 30 minutes , 30 ainutes 30 minutes
. Correlation with 4

-39

[

40
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Aruitoxt provided by Eic:

ERIC

i

4

Sequential Tests of Educational Progress (1969)

The publishers of the STEP series provide two levels for the
eiementary gradas, hut only Level 2 designed for grades 4, 5, and 6
was used in this study. At Leéel 2, the vocabulary subtest format is
a sentence which descgibes or defines a word or it uses an underlined
word 1n context which the student will define. These sentences are
followed by an incomplete sentence that requires the child to select
the correct synonym, asséciate the mést correct word, or interpret the
situation. .Since the stimuli use the vords in context, the task required
of the ch}\ld goes beyénd vocabulary recognition to include some degreé of
comprehensioh. Howevér, the use of context may assiét the child in under-
standing the word tested and ihus facilitate the selection of the correct

.

response., , ‘

-

In comprehension, only one poem and five very lopg content area or
literary selections are used. These raquira the child to check back over

a great deal of material when searching for cues to the answer if he does

not immmediately know it. However, the vocabulary is not as difficult

for students in grades 5 or 6 as inseveral other series (e.g., Gates
.\ -
e

MacGinitie) for these-grade levéIE; Moreover, while most of the correct

answers require interpreting, the distractors often tend to be clearly

wrung rather than werely less likely correct. (See Tables B-5 and B-6)

4
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Nature of choice,
L

.one of four words

. ~ -
. K ) TABLE B-5 /\ .
A _ Features of the Sequential Test of Edacational Progress, Séiies II, Form 4A, Subtest : Vdcaéulary L
/7 uewEL:t i 4 ’ : .
R i i ’
GRADE(S) : : 4,5,6 .
. s bt ir L
STIMULUS | \ o
! ’
. \
Symbol : : words \
. ' +- ' :
Format . rone sentence definition
| 'plus additional sentence ) L
: 'w/ final word omitted
— Type of vocab. . . iprimarily literate,
- T 7 . <
RESPONSE :

6¢

Answer type

1/2 synonym o
1/2 association

-~

Organization

final word omitted

Type of vocab.

.

primarily conversational

Distractors semantic o
g ‘(Qlus judgmental)
TOTAL NO. ITEMS 30, >
TIME 15 min.
general 4 ~ .




) ) N N
. . . . ’W\ .
C . . . TABLE B-6 '
/ _
' Features of the Sequential Test of Educational Progress, Series II, Form 4A, Subtest: Comprehénsion
¢ ; .
‘ 3‘\ | . 1. '
LEVEL: ! 4 i i |
1 ;
GRADE(S) 4,5,6 . / N .
]
Ik | ) N , . y
. STIMULUS : | | o e -
Svmbol ) ‘long multi-paragraph : .
ymbo passages
i Number ' ;6. ;
Length ' 7 125-490 words i '
ya —
Content and , '§ content area select- |
vocab. type " ions- tend to literate
' __.Vvocabulary |
- ‘ . 1 poem- spoken vocab. X
RESPONSE ; ! 3
f . ’ ' ; .
w ’ i choice of 4 words, \ ;
g Nature of choice phrases, or sentences ! ;
Answer type , |
. . .
Organization ; Finishes post sentences . ’
N . ' or answers post questionsj
DiStraCtor(s) \ ' . mixed ' . l ‘;
i '
NUMBER OF ITEMS | ¢ ’ !
f |
On test - 30 , : '
Per passage 7 4-6 O ;
TIME’ : 30 minutes
Correlation with' , S
o vocab. subtest IL ! ’
B ) ' ' n i 3
ERIC4 - 1
. N [




LEVEL:

Features of Gates-MacCinitic:Reading Test,

J

“TABLE B-7

Form f, Subtest:

\ ]

K

Vocabulary

i Primary A Primarv 8 Primury C ) Survéy D
2
GRADE(S) : roo. 1 2 3 L 4,5,6
. ; 1 )
' STIMULUS ; . )
i -~
\ ; 12 itens: pictures .
Symbol | picture picture ¢ A0 items: vords vords
Format o ? : . vords in isolation

1
1

word in isolation

Type of vccab.

51/3 conversational
i2/3 literate

literate

b

i
RESPO\SE : ! : -
| i 4
Mature of cheice ! one of four words i-one of four vords one of four words one of five words
] plcture:naming isome classification
. Answer type b . _ A . word:primarily synonvm,qveonym primarily
naming haming some classification
Orfr“' ation picture to " nicture to sPlCturc to Js?éntcn f . .
! - E isolated word isolated word 3word to word word to word
. . . s ot e i > i;, -
Typer of vecab., “ cemversptional -1/3 litefate . Ef literate . v 2 lirerate
i 4 \\¢;> t2/3 conversational i}s conversational ; % conversational
T i semantic, same initial i " b
< 3./ 1 N .
. Distractors Eletter or blend, !phonL( confusion !»hunxc c0nfuqiog“rc :
:similar configurations. i |
: —
TOTAL NO. ITEMS- | 48 48 . 52 ‘ 50
¢ 15 1 . : 1 ‘2 i
TIME . { min ; . 15 mzn. 0 min.
CONTENT AREA L general general } general : eeneral

Aruitoxt provided by Eric:
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. . “Gates-MacGinitie Tests (1964)

é

/

‘ .

The publishers of the Gates-MacGinitie series provide four different
levels for grades 1 t> 6, with sne level for grades 4, 5, and 6. On the
vocabulary subtest, Primary A and B present pictures which the child is

required to name. Words in isolétion are*introduced in Primary C and

a
used entirely in survey D for grades 4, 5, and 6. The child is required
to select the most correct synonym or select from the responses the word
that is most closely related to the stimulus word. Literary vocabuléry

is used from grade 3 (Primary C) on for the stimulus word and is balanced

by an apparent mixture of conversational and literate vocabulary in the

response choices,

A

In rhe compretiznsion section, from the end of grade 3 on, reading
selections are primarily informational, wtth a very literate vocabulary.

1

The use of unfinished post statements or gigbcloze procedure seems to
coni3ttain ‘the choice of answer to what is grammgticaily or seﬁan}ically
consistent with the context so that most of the distractors clearly do
not fit. However, the intuitively’more difficult vocabulary throughout
this ceries may counterbalance a possible easier format for selecting the

appropriate answer. Further, a number of correct answers do require pre-

vious knowledge of the concept or object. (See Tables B-7 and 3-8).

/ 31
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Aruitoxt provided by Eic:

L

\
TABLE B-8

N

A

Fc@zuren'of Cates-MacGinitie Rendiog Test, Form 1, Subtest: Comprehension _
« !

LEVEL: A B - c V]
CRADE(S) ] 2 k) 4,5,5
STIMLUS . .
c . - sentences, questions, or sentences, questions, or shorc to average short to average.

Symbol L. short paragraphs short paragraphs paragraphs® parapraphs

z ) - -
s
Number 34 34 24 21
Length 3-40 vords 8-70 vords 25-60 words 30-75 words

Content and
vocab. type

experieoce storles -

‘cpoken vocabulary

mest experience stories with
spoken vocabulary
6 {nfornational passages with
mixed vocabulary

12 experfence stories with

spoken vocahulary
12 {nformational stories
with more literate vocah.

almoét al]l informational
selections with literate
vocabulary

RESPONSE,

Nature of choice

choose 1 of 4 plctures

-

choose 1 of 4 pictures

chorse 1 of 4 words

choose 1 of 5 words

=

Answer type

interpretive

interpretive a

mafly factual

mainly factual

mark picture that

mark picture that goes

complete unfinished

Organtzation “goes best with” best with or answer questions | post sentences cloze procedure
Distractor(a) mixed ' mixed mainly inconsistent mainly inconsistent
NUMBER OF ITEMS ’ .
On test 34 34 48 . 52 :
Per passage 1 1 2 ‘ 2-3
TiHE ) 29 minutes ' 25 minutes ' 30 minutes . 25 pinutea
Corrclation with ' . . 4, S5, 6
vocab subtest .67 .78 .83 1, G0, .77

ERIC
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Aruitoxt provided by Eic:

California Achievement Test (1970)

The publishers of the CAT provide three overlapp%ng levels for the

elementary grades.

The vocabulary subtest of Level I includes eight
subsections which are included to measure auditory discrimination,
visual discrimination for words and lefters, as well as the more conven-
By grade 4 (Level 3),

)
.Ls pr1mar11y literate for the stlmufhd and mixed literate and

tional picture namxng test and syndnym selection.
vocabula

conversati al for the response. Stimulus format in the upper level is

a short phrase w1th syntactic context. The use of the mixed vocabulary

in ‘the résponse may counterbalance the lack of semantic cues provided.

.

In the Comprehension section, only a small number of reading passages

are used at each level, with answers which tend to require more factual

L4

understanding than interpretive-analytic responses. F.om the end of

- -

grade 3 on, the selections are lengthy and from the content areas, with

However, these factors tend to be
L4 N
counterbalanced by the typy of distractor; wrong"adswers are of ter
(] ) L '\
clearly inconsistent with the context, making the choice easier than if

a decidedly literate vocabulary.

they w¢ re merely le;s likely interpretations. ¢See Tables B-9 and B-10).
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Features of California Achievement Test, Form

TABLE B-9

, Subtest: Vocabulary

Nature .0of choice

\
LEVEL: 1 Py 2 3
GRADE(S) 1.5-2.9 T 2,3, Y4,5,6
i i )
L} a
STIMULUS i (of 8 subtests, 2 l ;
¢
are vocab.) Part I. Teacher reads | |
1. pigture ; word ! i
Symbol 2. word %Part 11. Word }word I
Format 1. single picture 1. i |
LY <\€: phrase- . '1I. phrase T ! phrase
) : * .~ |l. conversational "12/3 literate ! :
Type of vocab. 2. coaversational '—);l/3 convers#®ional !primari}y literate
i s
RESPONSE 1. one of four words ' ?
2. one of four wor,)is i

i
i
]
ione& of four words

one of four words

[N

-

T4

5 S R

v  Answer type 1. picture: naming 1. same word |
y 2, word: synonym 11. synonym ‘ -
Organization 1. picture: word for 1I. word Zor bold word for bold i .
. pictuTe print stimulus print stimulus \ *
2. word; syncaym for bold i :
print stimnlus i ' : ;
‘ v
1. conversational . v ! X
Type of vocab. .11. conversational 1/2 literate . ,
VTP 2. convers;&fonal - % . 1/2 coaversational
\ ; .
* ‘Distractors 1. picture: 'phonic ! .o |
‘ 5. word: 7 (unclear) 1. phonic confusions some phonif :
. TOTAL NO. ITEMS 92 10 picture 40 0 ;
15 printed phrase .
i
o TIME 30 min. 13 min. ) - 10 min. . !
E[{l(jCONTENT AREA i general general general ,
e +~ :
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Aruitoxt provided by Eic:

- ’ !
. ,\ ., \ - N b - *}
) X ‘ .. ‘ :
. o - . 1
- . 1
, N .
~ R ’ v p) - - v
- L. 4 TABLE' B-10 o
%, * N LY . - 1
’ Features of Caltforuia Achicvemcnt Test, Form A, Subtesgt: Comprchensfon B
» * ‘< 7
LEVEL: 1 . - 2 3
GRADE(5) 1.5 - 2,9 2,3,4 . 4,5,0
Yo N .
STIMULUS » .
reading passages A, refereance skill -atortal_ A. refcrence skill material
S&bol . H. pasusges ' : B. multi-paragraphs
‘ 5 A. 10 {tems A, 6 itens
Nusber » B, 5 B, &
Lepazh 19-100 words B. 50-160 words © B. 150-450 words _ .
all cxperience stories~ B. 3 cxperience stories with B, 4 content srea selections

Content and ‘with spoken vocabulary 4 _~ spoxen vocabulary vith“literate vacabulary
vocab. type 2 fuformationsl selectious
. . . uith more literste vocab. ! .
RESPONSE ' A .
1 of 4 words ¢t phrases 1 of 4 words or short phreses | 1 of & words, phrascs, or
Nature of choice sentences S
Answer type - factual muinly factual @ mafnlv factual

finish post sentence or

o

Crgantzation ansver poat question fiuish post statement finish post stutemclrl"’
Distroctor(s) inconsistent ’ watnly iuconsi\stent wmainly inconsisteut
v— 7
NUMBER OF ITEMS .
On test » 2N ks 42 .
.
Per passage 2-6 . 2-10 7 C 2-10

TIME

16 atoutes

, 3% olnutes *

35 uwinutes s

Cortelation with
vocab, sub test

74 and 19

~ [

J14 and 7Y

.74 and .79

-

’




Comprehensive Tests of Basic Skills (1968)

The publishers of ‘the CTBS provide two levels for the elementary
arades, but only Level 2 designed for érades 4, 53 and 6 was used in
this study. The vocabulary subtest at this level may be considered
literate for the st}mulus and primarily literate for the response.
Stimulus presentation includes the word to be matched plus an additional
word as a syntactic clue. Some semantic distractors are present in the
response choices. .

In the comprehension subtest, most of the reading selections are
quite long and all are content area or literary selections. Most of the
answers require’interpretation or analysis, but the distractors tend to
be mixed and the vocabulary is fairly balanced between literate, often

technical, words and the more conversational type words. These latter

two factors make the test easier and may tend to counterbalance the

‘heavier demands on memory from lengthy reading passages and the increased

difficulty from the kinds of questions that require more thought. (See

Tables B~11 and B-12).




TABLE B-11

Features. of Comprehensive Test of Qasic Skills, Torm @, Subtest: ‘Yocabniory

LEVEL: 2
CRADE(S) : g 4,5,b
| ' ;
STINULLS :
3
l , !
i }
Symmol i word . ;
4
- ' hrase
Tormat 5 p -
t T -

Type of vocab., | primarily literate

B e

RESPULSE :
W ¢ [
e E one of four words
Nature cof c¢heote )
{
Ans.or tupe ! synonym
- 1-
Or-aniation N vord for .
R : underlined word _
t i
] | i 2/3 literate :
Tyre -f vocab. | i 1/3 conversational |
g b ; i
P ' i ; i
Distroctors : i semantic : :
istrectors ‘ : .
g i i i
- ’ 5
TOTAL Woo ITEW 40
=T .
TN ; % 14 min,
| : ' .
COMTENT AREA : ‘ general :
Qo - )

]
3

A - 7o provided by ERIC




TABLE B-12

Fuatures of }om;ruhcnsive Test of ﬁesic skills, Torm Q, Subtest: (omprehensjon

\ .
. |
LEVEL: i '2
! .
GRADE(S) ! 4,5,6
¥ .
E N i
1 ® . .
STIMULUS . omestly wulti- ’
paragraph passages © e .
Symbol 3
!d'( o N
Number 7 .
Lengtn 49 - 400 vords
2
Z poems—-mixed vocab,
Centent ond 5 content area or
, literary gelections- .
w vocab. type \ ) mited veocah. : "
RESPONST, . "
1 -
' R \
. chejce of 4 wgrdﬁ or
Nature of choice phrages
ausuer type mrinly interpretive
. finishes post %
Organisntaat y'sentences ! ‘
1 Al
— .
Pistracteoc’s) ‘ imixe {
1
+
SUMBER oF LTINS ? z
! 45 g
On test v
: !
Por passane ' l 4=9 ' i
; .
TIMF ) : 38 min.
I ]
O _Correlation with | |
EE l(:vocah. subtest i i
P | - i

ol
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Aruitoxt provided by Eic:

Iowa Test of Basic Skills (1971)

‘

The publishers of ine ITBS provide dverlapping levels’fﬁ; grades 1
to 9. Only the level for grade 5 was used in our study. At this Level

11, the stimuli are literate words and are in a syntaétic.context. The
L

'

—\‘,f R .
responses also are literate vocabulary including some semantic' distractors.

The comprebénsion subtest consists of 10 multi-paragraphs with a large

number of items. However, the time limits are more generous and the

sele tions are of a mixed nature in terms of conternt and vocabulary. These

latter factors wnich make the test easier tend to count 2rbalance thpsé

that make it more difficult; that is, the questions which seem to require

a more interpretive kind of response most of the time.”fgge Tabies B-13

and B-14),
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TABLE B-13 . :

.
-«

I'eatures of lowa Test of Basic Skills, ¥orm 5, Subtest: Vocabulsry

O

E

Aruitoxt provided by Eic:

RIC

LEVEL: 11
GRADE(S) : 5
Bl R
T
A :
STIMULUS ! ’
i
Symbol words ¢ ‘/ «
Format phrase ! .
’ i
i
Tvpe of wocal, prinarily litcerate ;
RESPONSE : ) ‘
. . i
NAL £ ehod 2 one of four vords :
Nature of choice ! . .
Answer ctvpe : ‘v . ) V
7 : synonym i
) X . )
1 . )
9 » ~ T ‘. 4 . H
Organiration : word for underlingd )
H - wor i
B ] i = ;
Type ot vocav. : ¢ primarily literate : .
. 5 1 .
T T e e A\ : ; -
T}i' o - UK Fol N S s ‘: :
Distractors ) t some semantic i :
: ! " -
{ . . ;
TOTAL NO. ITPMS ’ ’ | 42 :
= ! ~ ;
TIME ' : \‘17 nin, :
d t i
1 ! . "
CONTEN. APLA ’ “ seneral . ;
2
‘ -~ 1
» s '




TABLE B-14

Features of Towa Test of Basic Skills, Form 5, Subtest:

LLVEL:

.

11

Comprehension

-

GRADE(S)

P

+ STIMULUS ;

Oveanizaticer

answer post questions

Svmbol .o multi-paragraphs
10 v« '
Kuiber
4
Length , 40-400+ words
> oems—~spoken vog
Cenrent and g onten parea se éiob
vocab. type - 2»stories-mixed vocab ;
& ’ 1
<RESPONSL ! ; :
1 of 4 werds, phrases, |
nwature of choice [ or sertences E )
] i \
L3
b
Ansver type more interpretive ‘ \
— - b~ Y
” i
;

Aruitoxt provided by Eic:

i
I
e
z ; '
Distracter’s) inixed) : {
) ; . $
1) i ;
(3] SRR A . ‘
NUMBIR OF TTIENS g . t s
: 74 !
On test ; L
. 5-12 f
Per pau,asﬂ k ) 1 i
i . i
ol H 55 min. !
J B . N { 3
. ; i
E l(:,or*cxd'*ﬂu vith | { .81 :
H 2
3 1} M . r
R\/ 7o€av. subrtest | J Q! :
Y hY LSt W 4

[apy



