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Sampling Texts and Tasks

Abstract
A .--, .\ .

..- "..-

An undeistanting,of how children interact with reading material in
-..

"( c .
I.

educational settings crUcial to an understanding of o r successes and

failures at teaching children to becomeskilled. readers.) A possible
i / 1

4.'

first step lin attaining this knowledge is the collectionlof a corpus

ID*

.

obtained by the systematic observation, description, andicoding of readi g
.

activities in a sample of classrooms ". In the Present 1:4ort we relal

)

the de,ielcfrent of a plan for collecting Spch corpys, includin a sys-
, : , . =

... , - 4 .1

tem'for coding obtrvation,:procedures fo/r sampling classroom and methods

.

,

.

/ I
. .

for indexing and accessing the corpui.-
/
Speial emphasi given to the

, / / 1
development of/the observation4t system./ This system is ntended to

/

s
.

provide a unified, informatioh-rich description of clas 'Vroom reading

, I-
r activities and the reading materials 'evolved. We have pade a preliminary . /

. - 1 /
,,

'analysis of the changes 4n reaping activities and readi g mat er-i-aA,which

, .
/,

A might be expected to occur.betWeen thelower (K-3) ani mi dle (4-8) grades,

and'considered the feasibility of /detecting such ch nges in a corpus of

II

. '
e. ' 0

, , .

' coded observations. Finally., /af er weighing the ccists and'benefits of

1%

4

1

i
.

,, collecting.a representative orpus, we concluded that current needs, both /

/
theoretical and applied, might be better served by small studies focused '

on Specific questions
/

\



N.
r ,64 elf-of

/

Sampling Texts and Tasks

2
Ss'

From Lts conceptfonthe Canter for the Study of Reading his been

charged with spearheading a broadly baled, mUltifaceted attack'on the

problem of the deve \opment of skilled readin-. ,OnedsOect,of thisoman-
,

date was-to develop a plan for sampling the,written discourse which

children experience in the early and middle grades together with the

differe nt types/ of tasks associated with the discourse: in this report,

we outline the development of an observational system which was designed

for the colliction'of such a sample. We wish- to stress -at the outset

1

., .-

that our ma or responsibility was the.development and evaluation of a

klatfor sgiMpling texts and tasks. `Thus, ,the observational system des-

trilled in this report, is not a fully developed instrument. We have,

'however, listed changes and modificiftons which would be required ,

before implementation. We discuss how,the sample might be collected,

compiled, and analyzed in order,to 0ea charIes in texts and.taski r a
between the early and middle g-ra4es: -Finally', we consider alternatives

to lour observational system and.conclude that reading research would,

be better served by small studies focused on particular questions than .

by an omnibus sample of texts and tasks.

We began with the intention of developing-both observational and

survey methods of sampling texts and tasks. However, as:tle came to a
1 ,

' fuller understanding of-the issues, we realized that the leve detail

necessary and the diversityof texts ,and tasks to'be found in ithe sc
,

Wipuid make the use of survey methods impractical. We have theriA);'e
\

. . -7.. , i '\
Concentrated most of our efforts on the development and tee ingof

(
-

.

observational system. In this paper, we recount this develop
-/
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1

3

an initial search of existing llteratures through two major stages of

pilot testing and revision of the oi3servation fosl,._!o the current form.
r/

The current form is described in some detail. This form codes observe-
,

tic) by the selection of an item from a list of permissi6le entries or

a namber'f_categories, each of which specifies on important element of

the dscripti.. (e.g. Actor; Does, Type of Material). ExaMples.are given

to illustrate the rm, some sample observations are presented, and
a ,

.0

techniques for the anal is :el: observational data are ditoussej. The
.

, ..

collection of a
.
'large" data se is.c4hsidered, together with an exami-

nation of tic:: uses which it migh serve. FW Ily, modifications. of and
.

.
..

alternatives to the observation system are examined.

\

A Review of the Literature on Tex and Reading Tasks
.

The first orde of business was a search o th6 literature for role- '

vent previous -1..or . tle. began with ap examination O proceAtres used in

the collection of previous large text samples. Carroll, Davis, and

1 /
Riehman (1971) compiled a loge Sample of the rad(ng mate I used in

schools in grades 3 to 9 in order to deveiop a word frequency cbunt and

a citation bare -for-for The American Heritaler-SZE561-GTdPronag4 A questiorv,

aire was developeclaround 22 categories, (fictip6; nonfiction. and refe7
/ /

rences), a magazine category, a religion category, and seventeen content

area categories (e.g., social studies, social studies .-alipp/ewmntary,_1

'A question ist the "text-books,

individual.study and practice materials, library books, an
, I

Inaltter st commonlY used in your oracles 3 through 9"(P. (IV). ,This

-I, d '--
.. j j-k 1

1,-,-

.-. -c
,), . ,.

,

other; reading
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questionnaire vas mailed to the highest adMinistrative officer in each.,of .

4

.220 school districts who could delegate responsibility for filling out.'

the questionnaire at his,or her discretion. The questionnaire responses -

netted a total of 6,162 different 'titles. Of these,"the most frequently

cited texts in each category were selected by a complex set of rules and

constraints, yielding, chtotal of 998-texts from whi p0
,

word samples

were drawn for the word frequency count.

The Carroll et al. sarvleddoes not satisfy all of oor requirements.

Fitst of arl, the sample ts by' now1somewhat dated, since the survey on

,
which_ it was'based was.conducted in 1969. .The main drawback, however)

is that, it contains no information about how the, texts were,Vsed whereas

we are interested in sempling texts together with the acvities and,
.

contexts.in which they A used.used. Furthermore, by prescribing the list

.

categories and by limiting consideration to pub fished materials which N

dould be%identified by title, these investigators restricted the types
.

of reading, material which are. included in thei r' sample.
. 7 4

1 .14

Th -second sample we examined was coll'ected by Hanson and Hesse (1974),

who dev loped procedures fol. use on a school system level. Using a "brain-
i

storming technique, approximately people produced a list of over 200
. ,

\

.
,

-disdrefe types of available,rading materiaJs. TheSe.types'were classified
.

, , :.

.i )is

Into 60 categories (e.g., road maps, magazines, science textbooks) in 10
,

domains (e.g. lefsure-time, textbooks). An' index of societal expectations4
,

Of Wail categOrJes and domains of Materiartre appropiciete at each grade
,. , l'

level as determined.by the, materialS.to whidh,q4.4ents-were'exposed, was
. --.

-_-. 1

Adtermined by questionnaire'-data froM 60 teachers and central office
. v.. ,

,

. , ,
,

.

9
6

4

4.
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I

admihistrators. Categories and domains were assigned tacthret-gradexanges:

, .

4-I, 7-10, and 10-12. The dorpus of :reading materials was seVe'Ctedby

,

applying decision rules within categories and domains. For example, for

reference books the selection method was:'

.

Ask Mrs. Betkwith (IMC Coordinator) to name five essential
r *ference books (except dictionary ortencyclopedia ) which an
elemetaryschool,'a middle school,.and a high school each
.s.houid have- Randomly select twq'pages from.each identified
book. Select the begirining of a topic closest to the,page
randomly identified and xerox that page. (p. 28)

/Again, no jnformation about the contexts in which the materials occurred
.

or about how-they were used Was obtained.

4

The final pample which came:to our attention WIS that being con-

, ducted by the Educational Products InformatiAn Exchange (EP1E). EPIE e

04
has instituted a National' studpen

410
the nature and quality of instructional

materials?Theyare compiling and disseminating information about the
;

classroom use,and teacher evaluation of instructional. materials, equip-
.

1

: ment, and systems with,the expressed purposeof siding 'schoOls'make
',.

. . ..
.\decisions about the purchase of such materials. Altholigh most of the data

.. .

has been gathered by survey', observations and Interviews h ave bedh dolled-

tedin 10-classrooms. Lists of the most frequently=used-titles have

been compiled. 'Once agai.n,.e'detailedaccourit of the activittestin"which''

these materials Were employed' -'is abseA:
a 4

We next turned ouy attention to the reeding activity literature;
.i; .

After consulting witl a numberof people, in a:numbet of areas of reading

research and instruclt ion, weinsagete4---an-ERIC (tdUbational Resources

1

Information Clearinghouse) comp-titer-Ned literature search. This search

\

I ",e,

I

'I

e 4I
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6

tyrned uP about 150 citations of articles, books, technical reports,

and ether ddcuments.
-

Articles and books which address themselves directly to the subject f

of reading'tasks or activities seem to fall roughly into ,four categories.

The first category might be described as " reading activitires to motivate'

the student." An example of this type of work is Reading,Activities'in

the Content Areas (Pkercey, 1976). Fiercey includes chapters-for most

subject matter areas (mathematics, history, shop, etc.) and describes

games and-activities such as crossword puzzles and team quiz games to

familiarize students with 'the vocabulary of a content area. Although

books in thiscategory discuss a wide variety of reading,tasksthey make

no attcmptat a comprehensive'or systematic coverage of the possible range.-
of reading tasks in which students might engage.

Articles in the second category, though not truly systematic:do make

an attempt to be more ocmprehensive,in their discusion of reading. These

articles deLcribe broad categories of reading skills such as reading
P.

readiness, decoding,:and comprehension. ;!.521!:mer (1971), in an article

on rapid reading, provides a typical instance of thisecategory. He lists

4-

olicntetion, selection', ciarificatioa, arrangment, review, and study
. -

a s the.bompoaents o rapfd reding. Even though These components are dis-

cussed at length, they are not dehhed i away as to be observable

in the diassroom. 'Similarly, it is questionable whethor any pirical

44444 AA

,
suppott could, be obtained for the existence of the hypotheticalicomponentst

2

advanced in these papers as distinct reading skills.
e A

4\
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The third category of articles includes those which describe

taxonomies CI reading activities or skills. One classificativn that

has received considerable atttion is Barrett's taxonomy (Smith 6

Barrett, 1974), Barrett lists four main categor'ies of reading cOm-

.
.

prehension: (1) Literal FEbognition or recall,. (2) Inference, (3)

Evaluation and '(4) Appreciation.. Each ofithese areas Is further di-

.-

vided into four to eight sub-categories an4 examples of each iub-
., .

category are given, Although the taxonomy\seems to cover a broad

range of reading tasks, Barrett states that it i not intended(io be
4.

exhaustive: The intention of these taxOfiomies is to describe What

S.

, ( 1

the author feels should/be a part of a readjng.program. We fear that
i

many activities that are a part of. reading proills are. neglected.
. ,

.

. .
i N

% . . .

The fourth category of articles consider specific reading tasks
.

a
that are observed in the classroom. However each article tends to

focus on a small set of activities related to some single objective;

For example, Gerhard (1975)' believes that "grouping of ideas" is a

necessary component of comprehension. To this end he.lists categorizing

4
skills, translating categories into paragraphs, organizing itemswith-

in paragraphs, and other similar skills which are intended'io teach .

students how to.group ideas and thereby improve comprehension. It is

A-
not clear that the fynctions listed in thesa articles are discrete,

.

observable tasks, but, In any taseYtheydo not begin to exhaust the

range of reading tasks which occur in classrooMs.

a \
We algo.examined several .teacher's guides and,` rtept texts

. ,

order to learn the sorts of acti-Vita bs designef for use with those,

ti

I

4

M
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. 0

texts.( We determined that although these sources reveal what,

i

according to the text authors, teachers s hould do, they db not tell

what teachers do dO. Certainly the eXperience judgement, and crea-__
, -

tiyity,of the individual teacher, the number and nature of the students,

and the physical and temporal constraints of the classroom and school' '

year play amore crucialrole in determining the activities whiCh

occur in A particular classroom than the presumptions' in teachers
=

guides.

In summary, we found that the research and practice] literatUre on

reading activities presented what researchers and' programs authors.

think should be tsed by teachers, in classrooms or what they observed

about a narrow-range of activities, llot a well-documented and broadly-.

, Ift

based desOriptieon of reading activities that actually do occur in a-

range of classrooms, kindergarten through eightgrade.

OUr search 'did, however, turn up two,projects.which are directly

relevant to our vork:. the,Educational Testing- Service survey of

compensatory reading programs
,

(Rubin, TreisMan, Wildenct Yates,'.973),

4
and the Reading and Mathematics Observation System (RAMIqS) developed

s
s.

by Cal fee and his'colleagues,(Calfee & Hooyer, :1974, IWO. A

d4cussion,of RAMOS will be-defemld until our observation system

has been presented, so that'tbe,twd can be compared and contrasted.

4

We will" discuss Rubin et al. here. ,

t
. .

The first phase of the Compensatory Reading Study consisted-Of
>Ai. 4 ..

a'questionnaire syrvey of.a sample of..731 schools in the 'United Staids.
.

Y.

s.
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9

The focus of the study was compensatory reading programs in grades 2,

4, and 6, where compensatory reading was definedas "any readig in-

struction provided to the students because they are reading beow

their grade level" (p. 2). The principals of each participating

7
. school- (585 responded at least partia-lly) were left to decide if any

of the reading instruction in hisher school met this definitidh.

Each school in the sample received three types of qikstionnaires:

a School Principal QuestionnAir4 Which pertained to the school as :a
4

while, and a'Teacher Characteristics Questionnaire and.Class and

Program tharacte;istics Questionnaire fdr each classroom.

-\

The Class and Program Quesfi9Dnaire is of particu4ar...fnierest to
0 .

us.' It inctuded questions about the duration and frequency of periods

of format reading instruction; about the size 'end makeup-of groups of

students for instruction; and.about the goals and success of in-'

itruction. Several quegtions addressed thereading.A.terials used in

class, including the rated -frequency' of use of different types of

materials (e.g.., tLciboOks'other.,than.basal readers; newspapers,

magazines, and other pdriodicals; games, puzzles,and toys), and_the

pubfishe,r and title of this reading prograths.uSe-d,, as well as
%.

the,ex-,
.

,

I
,

tent of 'their use. The teachers ere asked to note the importance
.\

. 4_,
. .IL .

,of f and amount of time ,spent in Off,erent reading activities. The
-..

IF

value of the information gathered is s m-what )imited, however, 6e-
,

cause: 1) only reading series were identifiecrby title; other
.

materials could notlbe identified and optained.for furtherianalysi

2) the activity types.edentified in the, questionnaire (e.g. improvijig-

'/
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G

motor abilitiestrelated tikeading, increasing attention span, de-
(-

veloping:visu'al disqrifiinat>n) were closer to instructional oblecr

tives than to the descriptions of actual classroom events, Irthere

was no attempt at'integrating tide informat.ion,a6out materials with\l.

the infOrmation about-activities.

Developmentof the ObservationSystem

Our perception OW our task and Our examination 'of the existing

literature convinced us that the development of new procedures fOr

the samplihg of tasks and texts was-required. As we began to con.=

si,,der the job confronting us, We made twp decisions whichldirected the
.,,

Course-of our work during the s6bsaqUent months: .

.

111.

6
. 1.

2;

-

.
. 4

_ .

.

That we (propose a sirigle,'integrate4:1 sample'bfitexts and tasks.
".

..
.

That we 'would focus exclusively onrnding In schOol, in
the, grades K-8.

. ,
.

.
.

The first-'of these decisions reflects the,belief that
,
2 meaningful

.

analysis aftegts and tasks is impossible if each is treated as if

....

were unrelated to.the other. The second rpflects a desire.to'carvez ,
,

.

/,,-. l . ,

// out a manageable, finite proplem.

. *
As we began to discuss, With colleagUes anti-teachers, the de-',,)

a. .
.

velopment of procedures for sOmpling tasks and texts, we fpund our.

.selves hampered in our thinking and our attempiS tO communicate with
: %

pther by confusion over the expressioh "reading-taSk .." A common.

Jr-

interpretation of "reading --tasksTH which we soon rejected, is reading
''

.

-tasks as reading skills and/or instructional objectives... Some other

1: 4.

"4, '
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4

possible,interpretations, with examples, -are:

A. Teacher'_s purpose,

fv.

1. TeachTeach geography
2. Teed) reaaing(decoting, literal comprehtbsion, etc.)
3. Keepchildren busy and out of his or her hair.

1#°

B. Actiwitjes Planned (Intended) by Teacher

1. Children wt,11 do workbook exercise matching
with their pUrsipal exports.

2. Children wilFread'stories aloud to clash.
3. Children All read or` look thrbuO magazines

books. 4"

C. Teacher's Instructions toInitiate Actrvity

1. _"Take out your soci es workbook and,do_pages
45.48," or "For- tomorrow, 0.4 like you to do pages 45-48
in your social studies:markbook,"

,ace
2. "OK, now we're,seing to all take turns reading out loud

from our purple storybook. Tracy, why don't you'go
first and "read the one -.. ."

. '

3. ; "Ypuive been suchbOod students this morning, that we'll
justtalle.20 minutes our to- Took at magazines."

Countries

and comic

'D. ,Child's Percepfion bf, Instruction,- Activities, and_Purposes

,
(whiCtl may%orMay not rqat:ch A,-B, and C)

E. What the Student Does
77'

. .7

(40.0 will be jointly determined by b and by what the stUdent,
° wants to db; variously weighted)

5,

1. _StUcIntt-loes the workboo exercise
2. Student Tads aloud or listens;
3. Student looks at magazines:

F. Detailed'requence of xatild's ,Behavior

,

1.. Stltdent reads the workbook instructlons, reads the firs_ t

exercise but is unable to determine how to answer the
-question, gaps back to the instriavionA0d-rereads.them..:.

%.,

. 4",. .. .

13 ,

4.

t

'5
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1.

2.. Student reads story aloud until he or she comes to A .

;,4",_ word which'he or she doesn't know, pauses, attempts to
, sound out the word,

3. Student leafs through Newsweek, stopso examine a
I picture of a'foreigndiplomat , begins to read the

picture caption,
.

.
0

We decided that our primary responsibility was to develop and evaluate

methods for observing and recording 1) the types of activities (E

above) in which children participate in lessons designed to teach

reading sills, in,othe" lesson whicp involve or are directly re-
,

lated th teach reading. skills, in other lessons which involve or are

directly related to'reading, in recreational reading, and in 'Treading

for information, Or example, reading about upcoming school events,

togethir with.2) the reading materials which are employed in these

activities. .(We decided-at the outset to ignore disruptive, behavior
4

e

and activities_ unrelated tp reading.) Our goal was to characterLze

those classroom activities in which childreh are on task and actually.

engagedin reading or in activities that lead into or flow reading.

.

As a result'of conversations with teachers and with the Reading

Center staff, we abandoned the use of the word task in.f'avor of the

word .activity. The phrase reading activity seems to capture the sense

of readinb. task upon which we had-settled and-to avgid some of the

ambiguity of the' term task. For shill-or-reasons, the Plirase readingti
.

_materials replaced.the word texts in put descriptive.vocabularr.
P

I' C

To begin to assess the nature and range of reading activities 0

and materials, which such a sample would be 141iely to uncover, we asked

4

44.
14

-
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6 group:of teachers to list the activities and materials which their

students had used class the previous day. As part of a Rresen-
\

tatipon for an Inseryice day it the Washington School in Champaign,. '

Illinois we.brouped the teacherS'by grade evel and had eadcgroup

generate a list of activities and materials. Examination of/these,

a.' lists convinced uS,that we could indeed expect to obser e a broadA
11,

range of activities in the classrooms we-visited.

Most of our efforts to date have been spent in the developm

1piloting, revision,, and refinement of an observation procedure.
.

first round of observation greviout of,the inservice day at Washin't
'

.

- .e4Ehpol. During 5the'first two weeks of October, four observers spent

a total of ebtiut,30 hours in Washington School, writing prose(
.

.,

descriptions of the, reading activities and materials 'they observed.'tr'

An examifitof 'these o IervatTons,is shown in Appendix'A. . These

observations serv-d as an initial data base which we examined in

ordec to refi our notion of reading activities. The need for a more

systemati method of recording observations was evident and became

our ma 'goal. One of the standards against which any proposed
; .

4

ob ervation systeM'was tested was that it be able'to handle the
4

.., -

activities described in this initial set pf observations.
..

.The first major step, in the devetopmen of the current 'form iya

the decision to code an activity'by. assig a tpecific value-to each

V.-Of ao Tnu nmber of columns, where each columepresented some element of

', :an activity description. In this manner, the observation.form is

15 ,4'.
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rather like case Oamihar, or frame system; the observer insta tes'
.

i,

V

.gampWig, Texts Tasks`

14 .

' the cases fills the slots by choosing one entry 'from each seyeral,N

..7
.

-,.. 4.\\columns r The activity described by the ordered combined. n_- O,ap_,,
t

4,f

,-

,

the sped fied column values. The observation form which e olved
t

,

\

is showrj in Figure This form is quite41Tilar tothe urrentform,

which i described in 'detail below. We will not deal. ith Lt at

length here.

Insert Fig. ).,about h

u.

Four of .Us including two e graduate students who had been,.,
4 ,,,

observing classrooms* in Champaign and *bane scho011s'4Oeot to D4ton,'t7

'

Ohio and spent approximately two and a half days (about 50 hours
4,4

total) obserYingrclassrooms in five Dayton schools.

A sample protocol is shon in Appendix B. As a result of this

tryout and the discussions we'hard.during that period, it was decided

th t greater flexibility and ease of,reporting would result if we had

a form that had, instead of separate columns for the initiator and

responder, a single column Fn which we could name the person or persons-

performing the action. We had found the initiator and,Risponder and '
.

:

the 'following-Level of _Text Columns for;each'cumbersome and frequently

redundant. Theprocedure was also rather unsatisfactory_ for des--

cribing events-for-which there was no responder.

/ .'6 By dropping the initiator andesponder columns,' and replacing,,---

0 ,
lis.. .

/

_ x

1threWith a single, Actor column, and then dropping the second Level

O

$-
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4,

oe/

of Text4col mn (Whi/ih had ficollOwed the

.

Responder colum 4 we'found

that we could sub Stitute other,colUmn titles w hich wou d perMil us
, . -:.,.

to mote ful y'describe the text or other material that weS-bei
--,-,-t_. ....7,, , ---.,-',-."-iii--::-;:r,,,Z2.-.:--ta: ----'' ..:,t,

used in the event keing'obserVed.

The*Currept Observation Form

-r

. ,4 4

he fo m hai been des igned to provide enough structure' to make ,-
*

.

e information we get.readily.classiftele, yet to be flexible enough ,%
l

..-

. 7
4. Y.

toi6e, apOlic ble tosa wide range of classroom actiVities. Seven of
I

.

°

') the ten columns on the form have lists -of admissible entries: These

H
lists are meant to be suggestive of what the observer case inter, but

,,.
i . /-

the lists are not exhaustive.` The observer can'subiti_thtenew'des- 1-

, , ,42'. -4i,criptive words if the language availb6lein ihelists does' not descrIbe
. ,

what s/he is observing.

We have delAberately separated the observation'and classifications

phiges of the procedure. It is our- intention that an observer4using

the form in a classroom will use language that is as close to the

4 _

event being observedies possible, and reserve the Classi' fication of'

hat is being observed as a separate operations ,Since,the uses to

which ,the data might be put are not clear, we felt it was Les o re-

cord as, niuch*ecific*lnformetion.as possiblee, In additjon,4,the,

periods we haVe 'spent in classrooms making-observations have conviriced_

.
us that an observer has enough to do -to record what is going on with'.

out having to \rke high level decisions about the classificatioNof,
--.

,

A , -1
the events being obSerVed..,

1'7yi

4
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The easiest situation, in whith to record is a teacher-directed

classroom, one in which the teacher spends most-of his or her time

.11

,,, teaching the entire class. We discovered, however, that even i,n

the busiest and moot confusing of classrooms OA which several

\
. actiOties are occurring simultaneously), it was possible'to records,

.

these constantly shifting activities on the,form:\ In a classroom

1

v.
in which the teacher'is teaching the entire clagsbe observer ,

lox

-sits. so that. he or she can see both the teacher and at least some'of

the students. The obsever'shpuld be close '_enough-
_,,,nough-to

(

the students
e....--

;and\
.

.the teacher st), that what they are doing can be seen andlheard:

`'Lin 'a classroom in which there are several activities occurring simul-,

.

taneously,'the observer starts by
.watching the teacher and the stu7

dent Or group he or she is working with;. recording that activity,

and them walking around the room and observing amd 'recording therA
activities or other groups or individual students. When the teacher

)

. .

.

shifts to another student,or group 'qhe observer records whatls
. , I ' ...-,*40.0-

happening there, and then returns to the student's in the rest of
. -

the clastrooni to record any change of actiVity.

Since a major share of the activities in elementary clasjErooms

are in some, way related to%reading, we found it besl'for an observer
. _

t 2
t

to spend' -pan enpire,day'in oneclassroomrrevordingaft,of,:the eele-

vant activities:lon the form. In junior highSchoot, obs_ervations

al-e tied to the length of the class period, and the description of

a full day'of activities requires the observation of afferent classes,

1
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The observer-uses both the blank form and the glossary 041e

making classrooln observations. e form is dsivided into ten columns;

each of thesi columnsalso occurs fn glossary, which is shown in`"
. /

FrOi 2. TlPeee"arenb'%tilesAn Columns 1 9, or 10 in the glossary.

We, shall discuss these first.

4

...

a.

insert Fig. about her

Dlumn 1 stains the number which designates a specifiC db-
.

seriation. A .teaching sequence gr eVent'may be comprised of several

11

bered observation's. Eac-Oactivity in a sequence that is coded by

the observer is given a number.. The numbers continue in sequence for
.

. K. ,

the entire observation period,. , Observations from a day 's ent in an

\elementary classroom will usually ever several pages.)
,

Zs4

'ln Column 9 the observer write ,down the length of time.the

event being observed lasts. Since it is usual for several obser-I

Van to make up a:teaching sequence, the number'of minutes written

column sKOuld be for the; total, sequence and snot each

. r-

r,

In thedurat

element,. of 'it.

.column 10 is reserved for any

about what has just occurred, or what hi
$.;:

coltmh wa added atthe-reAuestoof,a-tea

what' she wa

r sht plans to do next.

nts a teacher wishes to make
i

gding to do the next day, 1

e'-able to mak

r each of

. ,

her who wanted to explain

4,01«

e. fee 4'lhat/teachers should

comments about what he1b server Is/seeing.)

remaining'coluifini40 re a )ist pf admissible

Col urn 21i i tled-s ctor, is where the obslerver records who \

.4V ,

19
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is being observe& lypically p sequence will startwith the,teachr.

If, for example, a teacher points to a sentence he or she has written

on the board and asks the students to readmthe sentence out 1pud,

observer will write "t".i0 the Actor column for Obseriton Number 1.

if the grouplhasseveifjtudents in it and they are reading the sen-
t,

tence as a group, the pbserVer will write "7S" in the )/kctorcolumri7

,

for libservation:, iThensif the teacher next asks the Students to copy

some words from the chalkboard, the observer will write "T & 7S" in

the-Actor column'at-Obse6/ation Number 3. if the teacher then asks

an individual student in the group to cioie her eyes and spell a

word that the teacher presents, and repeats thP procedure with seve-

ral of the students in the group, the observer will Write "T" and

"7.S's with 1.T.(Individual Turns) for Observatidn Numbers 4 and

respectively.
- -

If the observation begins with student activit!es,the observer

writes down the'humber of students being observed:,tI,If the entire

Class is'involved, a "C" is written in the Actor c lumn. If durihg

.: . this sequence individual members of the class are 'responding to
,,

'tt. t .s-- '.I. .rqbe"tions from the teacher, "C'with+1:" ts,written in the column. :'
) T

If he teacher and the entire class are doing an activity simulta-'

1"neoutly, T and C" is written in the column.
I

IWe cite teacher aides and student teacheta as teachers, j-f we are
e

.

observing a teacher sequence in which the, aide is teaching. The lorm
-4. I

can also handle situations in which students,er working together and
4.

..- peer tutoring. If one student is working rith another student, and

.20
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e

I

.

1
.....2._________ _-.

. :-. . ,

'the -first student is essentially a te
,
Flier

')

we
:

still call each of
, . ,

1 1

'the members of; the pair,an S, and rndicate,the"-teaching nature f 4
---

%,

. the'first students behavior in the Does column.
r*

s!''

; CO 1 tiff's` 3' irid 4, boes 'and Level.evel '''(!)-f', Disc dfse, 'are la*leCticiair
,.--,..........

l

with the mosfentr es, and the columns in whiCh the main conten,t of
,,

r.
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C

what -is occurring is recorded. In each of these colyans we have

.
14).-

'listed/categories and,sub-categories. Thgt. category heads are intended
_

/ 1

"t 1

to help the observer find a sub-ca, egor word that will describe the
. .. .

behavior being observed'. TheobseI ver uses the most -precise term

d if there is no suitable term wrItten.on'the form

\--z---...

es in his own.' it is also possible le t the observer

.

\

possible, a

observer wri

may choose to
. ,

ttiri;e. the category term itself as the most accurate

, m4 .

description o what i.s happ'ening, We feel-he flexibility of these .......

\

,
\ ,

procedures for making entrie6 idtolumns 3 and 4 permit observaq&

.q
./ , ., ! .

'codinp to remain very closeto what is happening th the classroom,

dab

-40

.

The action word or fiords
I

that are to be used to,desoribe what

is ha are wr en i C lumn 3, the Does column. The catigories

,

-...

. .

ppening
-4 %

__
4.

. - .,...- i

1-%
that appear in this column aife read, write, I sten, ta1k,,locate.

. .

Each of these categories co tarns a list of or--As that the' observer' .r ,
, ,, ,

0
can-use to precisely.desCribe theaction that is occurring. The

blank lines at the end of each-category remind the obierver that an(

other sultable.entry can be written in. title Word other at. the end of

4

:.the column Indicates chat a netivicategory
,
caebe/introdui0ed. If, for

example, a teacher jslicorrecting the misread words of a`akild who'-!s

21
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reading out

Does column

wOfti d

. sLart.ing w

0.

4,* '
ibs also pOssible

the observer should

column of the above

0

O .f d

,Samplihw 7 and Tasks

10
wcC

loud, ObsirViliiso NUmber ld be "leads.aloildu in* the
$,

o

and Observation Nuniber*2 would'be.-0,dorr4ctg;!'and..th
.

. ; z

ion '*Numbe'r ;2 i s" apart. of a
,-,, . ( , t 401. 3 v tc. . ,.. ,

7 P.

Observation,thispber;I. ,
IT '' ,to

let0
4

o . *
, o

. .
'. :3

example)
.

'2

indireation that Observet

osERvAt ION
NUMBER

IP 11

ACTOR

1 ls'

2

-

3.

titES

tea 440

(13

V 4.3

to,use more than one worifin any one column; if:

. .

choose to ,write "listen" and "cerrept9 In theo es
\ ' ; p . ,

example that; aid-be-acceptable.
4. \

The content of what s occurring ii recorded inthe 4.eve1 ofVME
Dise-.--ourse column. Decidin what to write En this col i.,prababit"--
tikes the most -iZliowl edge a

We have 'deliberately trie

sible. We have done this

re .,

sequence;

la

.;

d Judgment on the part of. t
x

o keep the descriptions as simple ps pos-
. ...k

for two reasons: 1) So that relitively- un-

.

observer. .

.

sophisticated obsirvers can use2iffie form, and 24' because our Activity

,C hiss f i cat ion Sys tent, ch is :discussed beiow, would not abli to
reflect finely differentiate evading talks-. (That the1detdilPtion?'-

.

dould be more 'highly detailed islp ticulaery true A'activi,tiesP 1

.}

involve the teaching of phonics pr var ous kinds of comprehension activities.

. 1

C

22
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The categories Oat appear in this 'column are letters and/o;

.s AA,ounds, letter and/or sound combinations. words, word combinations;.

compreh&s4 on skills, writing skills; grammar, style, and other. As.
, , , - :_,..,

'' in the Does. column t*. blank 'lines at
0

the end of each cat4gory;iore-T
, ---___ ..t.

1. '. mind the observer that 'any other_ suitable eWtry---datute written it
--------,------

7' the -category other'at,the end of the column indidates that a

new category ,can be ,Wg'itten in, Aga in,' we seek flexi b i 1 i-ty in order --,4,
7""-

- ..; .
,to perpit the forni to .closely ,reflect what is occurring in the :

i. '.. , 1 . .
,

classrobM.

-
The' examplle above, -in which a teacher is correcting' the, mis-".2',

takes of a child who is reading to,Aim or harovtith the Level 'Of

Discourse column filled would look like this;

(example),

2

OBSERVATION
44rBER ACTOR' DOES

'- . ,

LEVEL OF 61SCOURSE

, 1 .

,
,

,7;..,

-
IS 4,eacts atbud

..
4entence4

4,

2 ':
. ,

AL.--

,

- 4

*scoA/Lects (1) .wo

.

.1,

i
,:,--* : ",Ft,. -1As .in'tb,e Does calumn, the obser-Vermay use more than one word,,..

/*rom the Levd1 of Dtscourse column. For*.xaMple, in a teiclang se-'/ .
-,.. yip.. , , /, .14 quence in which a teacher is tising.spell ng rul,gs to demonstrate yprb..

,-

- . tense'usage, the observer would write "szel I ing eich is from the
, / ,

.. - words Category and '!vel.-b tense" Agh,lch /is from the granrar,category.-.., ., /
/

'

,r
-1 to
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Calimins 5, 6, and 7 are designed to characterize what the

4 !,

teacher and students are looking at, i61(tn about, :or, ifSteniqg'
-\ .

tO In _Column 5 the ob-server indicates what media is being user( in
0

th tivity being observed by writing one of the`words'on the list'

. -

the column:- -We- have included picture book, workbook, ditto Sheet,

. .

word...lists, al-cis book- dudio tape, film strip, film, mapa.
/

------, ...--:---..3 ----.)

ltr--- )
/ .. . .

.
/ Lim, halkboard, blank paperoane1;121. (which is used

. . -
, -

/

e
. . t

, for activities .for which there 4 no-acCOMpanying 1,,Iipn or pic-
.

t
,

,

, 1 / tonal material), Thereis also\pnother blank. It is in this

-
.

%

column that the observer is to,wrtte'aown thg title, publisher, and Al,

edition ofany published materiafis tha,t are beilg used.

, If published texts are being used, the observer indicates the

type of material in Column 6. The listings include, for exaMple,
. .

reader, reading- workbook, math book,math workbook; science book,

: and science workbook.
\

The entry in Columffv1 is relatedto the type of Material being
--e, .

used in Column 6.'if, for example, the students are filling in prg-
,,,

fixes and suffixes in a reading workbook, Column 6 would have "readin
ct

' '" 4 A

workbook" writtencin it and CnFumn,7 would have "skill lesson" writtenA. .

inj4,
,

.-

. .
T '

r

theim Column 6,' Type of Instruction; opserver indicates"by
. .. . ,

., , ,

thejetters, a through e the nature of the iostructional setting being

.

observed. !The 1.45-0-ngiare: a/ direct teacher instruction,- b.-teacher

__!_-----reiliiated and monitored activity, c. teacher initiated but not moni-
- ;

,

. tored activity, d. student initiated iadependfnt activity, and go
t .

24
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\
...A4 homework assignment. We feel.those phrases sufficientj.y discrimi=

nate five classeS:of student-teacher-and-work interactions; however,

we would agree that entries could be desIgne'd,to give much finer
. .

indications of the'type of, intractionS' taking place.

Appendices C and D s how sample Observation sheets from the 1stti

ancr6th grades which were taken from our most recent round of,obser7
(

Nations.

0
A-,

Classification of Activities a nd'haterlais

/r
One of the objectives in the development of thelopservation form

was to obtain a rich dekriptiOn of classroom activities' while at the

same time Placing minimal demands on the observel. For this reason,
. ..,-

classification ano,inference were., as far as possible, minimiied,during',
-

*

the Observation phase. Fur*her, ma$,cimuM flexibility was sought, in

orderito cope with the diversity of activi its whicight be en-
4A,

countered. While the current list of admi siblt`entries is hot ex-
,

40haustiye, it-pewits approximately 108 uni ue activity deScriptions.

,This number reflects all combinations of t e posSible entries

each column, except theActivity Number, A ration, and Comnlents

columns: It is unlikely that all these co triad ns would ever be

observed (someare nonsensicaW'however, al large corpus Oresents

,problems of'scale. To date, we have logge approximately 100 hours'

of observations. These 100 hours have,tra slated to roughly 1,000.

observations coded on approximately 200 ob ervation sheets. In a

serious, representative sample of, perhaps 700-800 observation hours,
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the mountains Of paper would make inspection of the corpus labcirious,,-

and the number of` observations would make unguided searches. through

the-'-Cbrpus Tffipr.kcq, , no matter how they might be reduced through

.computer coding or micro filing. 4 dlassificaticn system toopermit

easy, in x-ing.of,'and access to the corpus, is clearly required.-
h. d

to ,e have develdped two ciassificatjon systeMs, one for activities,

andsthe other feir reading material. -Ease.of classffication and

seem best served by a common sense, pretheoretical classifi-

cation system, while summarization and description would be facilitated
;.

Se""1.by a well worked outs, theoretically-mptivated scheme. The classifica- - *

tion systems me-have developed lean toward ease of classification *id

access; although we hope they may be of;some.gke ?or gummarizati9n
.

...

and analysis. We have applied these Classi4cailon systems to the

.'s
final. 5G hours of observattan (at least five hours in each grade from

C,

.

. ,

,
1(-8) which were recorded using the current'observation form. N iSsifi-..

, : - , .

cation of the coded-;observations posed no serious d)fficuAtiel, and
,,..-..

we are confident that raters could be trained to-classify sua ob- ^).

,
nervation with high reliability.., ." 40, & . . ..

',. "
tk

'The :bc t i v i ty: cfa s s i f i ca t i on s ys tem shown in Table 1 refbectthe
.

1 IMFfact{ that we have beefy concerned,exclusively with observing reading
,

,I ik
f .,

ti
in the schools. It was deemeimOortant to,distinuish between reaCIfng

I

kn§$ruction per se (RI) and instruction through reading (RII). Reading`
1

fora specific, iminedia.te'pbrPOse (Rill4 and recreational reading (hIV)
A .

, ..v,
are,r classificat, ions which proba4ly account for'the

'.acivities outside,the qassrodM,but their.relati e importance in.

e -4
4.4/,

.

bulk of reading

C
C

4Is
L
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school, remains to be determined. The classification system is fleshed

out by the subclasses and descriptors outlined in Table 1. Classes

V to VII are ,applied to nonreading activities. Discussionactivitie

(V) and film strips/movies CV!) are both subclassified according to

the content area involved, and a 'descriptor designates whether he

ctivity was related to a previous or future reading activity,.

1
Insert Table 1 about' here

'The rule for classifying a rea g activity ts es T011ows: the

judge seeks first to see if the ctivity was intended t6 teach reading;

if not,"the judge,attempts to classify the activity as reading in a

cOntentaroai.if that fails, the judge looks for a specific, immediate
7

purpose for the reading, If none is found, then the reading'is

classified as recreational. In higkincr these classIfjt,iont, ;ere
. ,,

f;

'Tater-44es all the information coded on the observation form. 0
,:

0'
.

he materials-classification system (Table 2), aITO,fill's the need`

for classification- access, as well is descriptive-analytic needs.'
.

material'smateriart are identified by title whenever 'possible (typically
.

..
for all reading materials in classes,' to VII). The classification

*OF

system, however, is intended to be applicable to all reading material.

..encOuntered,in,grades K-8', whether.a title is available or not (Class
,

AA.... .

VIII) ,.Thus, a, very broad definition of text or Leading material has

been employed. An, index of-all thellreading materials, with titles

whet% possible, as well as observation and page numbers referencing

1 4
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.-...
\, .

the activity in which the materia was used, was tabulated.
t .

, .

Insert Table 2,about,here

TheSe class isfication systems could provide easy access to a corpus

of obser tions. For example, a user could specify-a reading activity

category like R II,C, Reading to Learn and ilemembe'r Social Studies,.

and obtain a list of all theobservations which hadbeen given that m.

classification without, haying to specify An advance. the coding which

such activities would have in the various columns of the observation

form. 'The size of the list could be constrained by specifying des-

criptor values.

The classification system could alsb bemed-to'summarize the

data. The number of student- minutes for each activity toad be tom-_

puted by multiplying the number of students involved by the duration

in minutes-of the act ivity; The proportion of student-minutet spent'

in' each activity category could be computed and compared across

grade levels. The use of. such data to detett changes in the eeiding

activities and materials employed'in school between grades K-3 and

. 4-8 Will be discussed below.

Future Development of the Observational System

T..

The observational system described in the preceding sections is

I

'

the resgritof our work to date. It is not, however, a polished,' final

product. Several modifications ,or additions filighs-i4rove its utPirty

or extend its'power. Below is a partiel liSt of therefinemen'tsl-mci'di=

ficatiOns, and additions, which might be undertaken.
2

, 28
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I. A teacher interview{ form, which would te uted to interview
e:.

.
,

the teacher after a period of classroom observatioWhas taken place,
.

1

4111

could be developed., We have ben this task, and include the most

.

,

recent revision of the form in. Appendix E. We havetested the form
1

sufficiently tobecome convinced of its utility and usability, and-to

permit several rounds of revision.

The teacher interview form would be directly tied to the class-

room observation; the observer would use a cotied.observation to identify

an activity to the teacher, and then discuss with-the teacher all of

the items on the teacher interview form for that activity. Teacher

terviews could provide a valuable source of data, and, in our opinion,

an major project should include some form of interview. The comparison

of an ana sis of the skills or information taught by an activity as

compared to its stated purpose would be interesting and impOrtant.

Teacher opinions of the difficulty, interest, and appropriateness of

reading mate fiats for variou's students'would alto be of value.

2. The entries in the present Type of Material column should be

MoiveilTio the, Location or Source of Discodrse opluril; and a Title, Edition;
.

and Publisher column -added (see Appendix F), this ipfcirrdifion is so

important that a separate column should be provided to ensure that the-

.,-'-' . \
...- _

trees, jevels, editign, and publisher of those materials in the observes-A.Ist

\ ,
,

\activities, are recorded:
-,-,

,3. Further refinements and extensiont might,be needed in, he

entry 1)sts for several columnFof the observation form. -Thei.changes

29
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,,

In the Does column should reflect any definitions or addition's that
7

additional classroom observing dictatts. Changes in-the Level of ''

Discourse column would be determined by, the reyel of detail' the users

of the observations require. t woad-be possible, if researchers

need more precise descriptions' of the nature of the type of instruc-

tion taking place, to revise the entries to Column 8, the Type_of'T

Insfruction calumn, so th6t they describe in finer detail the type

of instructional interactions takinw!place.

4. The'decision to collect a large number of class observations

would require the development of systematic training procedures for

observers. It is anticipated thatthe training Would include an
...

SW

explanation of the purpose and use of the form, and practice sessions

in which the observer would watch Instructional sequences *on video
.

tape, record these on a form, and then get feedback on the form he

or she has filled out. Initial training sessions'would be follovied

by a period of observations during which an-experienced observer is

also in the classroom. The success of this training procedure could

be eaSilY,evaluated by mtchirig the neophyte observer's classroom

observation forms with those of the experienced observer.

A Possible Corpus- .

-in the preceding sections -we described the development and use

of the observational system to date, and,procedureSforcodiNrg and

lassifOng observations. In the sections below, we will outlide the

3 0
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selection,,coilection, computer indexing an

a possible sample of observations. Althoug

that we feel that further development Of the

required b efore a large sample is collected,

qubsion of a possible sample in the mold of

the sake of clarity and simplicity.

Sampling Procedures to Select ClasSrooms for

29

retrieval, and use Of'

we have indicated above

observat,iollOcOstem is
. .

e have cast our'dis-

current system, for.

bservation

We begin with the specification of a populat on: classrooms in

grades K-8 in the public schotals Fn the State of llinois (assUMing

for the moment that the project would be undertake by this Center).

-

vote first that our goal
.

is-to sample classrooms, n t pupils. Next

since approximately 90% of all pupils in grades K-8 in Illinois (and

0 similar percentage nationally,are enrolled in public schools, we

Ftioose, for reasons of expediency, to timit the semi; tng to this.\

a

group, recognizing that this, limits the range of gen ralization of the

fin dings. Our judgment is that the loss of represent tiveness'woulcr:

.

be more than compensated for by a savings in time and resources.

Finally, we have chosen to restrict this survey o

recognizing that iva6rials used in publi c elementary -chools vary across

uld be in-

appropriate to presume to generalize from findings in Illinois to ever

$ geographic area. The decision.to restrict the Sample o Illinois was

geographic regions of the United States, and that It

made for two reasons: the physical proximity of obser ation sites to

31
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the Center simplifies the logistics of the study and reduces costs
4ti

for both travel and communication; and the availability of a re-
, . ,.

.

analysis of 1970 census data by school district within Illinois,....

simplifies that 44r,t.:-o.f_ the sampling task that inYolve>s stratification I
j.

on the'liasts of such demographic variables .as socioeconomic status
A e

and population 'density. 'Similar sampling procedures could be

employed to select a national sample, or a sample from another state.

Given this-specification Of the target population, whit follows

is our current thinking about how the sampling might be accomplished.

Essentially; what we are proposing i /to choose a stratified random

(.-
sample with probability proportional to size (enrollment) of they

school districts. A multi-stage (sequential) Oars, with school dis-

trict as the primary sampling unit would be employed.

. Beginning with the most recent edition of the Directory of'
/A/

Illinois Schools, published annually by Office of

Education and the,census data, all. school districts would be strati-

fietkon the basis of geographic .region within the state, socio-.

economic status (SES; High vs: Low) of the district, and population

density (Rural vs. Urban). Then a list of all public schOol districts

in the state, grouped by category on the basis 4f these stratification

variables would be compiled. iSince the Directory also provides en-

ronment information far each distritt, cumulative,enrollments would -

be listed alongSide the district names. Using a random number to

determine a starting point,, and a fixed interval.size to determine



t

1

N

N
Sampling Texts and Tasks

31

the-hsampling'increment," we would identify school 'districts to be

asked to cooperate in the study. (Procedures for replacing-districts

that refuse to participate will also be specified.) This scheme

would lead to a sa
l

ple jti which every pupil, 151 the population has an

., .

equal probability f/being included in the study, regardless of the

size of the school'district in which he or she,were enrolled.

_ 'Once cooperating school districts had been identified (dis-

tricts could'appear more than once in the sample), as many schools

7.

,

withinthe district as the number of occurrences of the dritrict in , ,e°
, .

the sample would be +osen'by selecting the school whose name follows

1
i

,
-I

alphabetically the surname of the district superintendent,then
,

. /2
I

succeeding schools until a sufficient number of schools had been

"I

identified. One Classroom at each 'grade level (K-8) would be ob-

served from each school' included in the sample. (Appropr ate ad-

justMents would be made to take into account the differen ial organ'-
. ,

1

i

zational patterns of school districts; e:g., K-6 and 7-1 K-5 and

... , 1

_ 6-8, K-8 and 9-12.) The final sample might consist of f ur class- I

rooms at each grade level for each SES x - population tlen ity x cello'
1

t

or 144 (4 x ,9-x 2 x 2) classrooms. The sampling proce re might be
t

, .

modified to include stratification by geographic regio , to assure
. , il

the geographic representaiiveness of the ample:
,,,

. . ...---,
,

Since instructionmithin, A classroom,clearlly;de ends in p

the average achievement level of Ralpi Is within
1
that classroom,

/

. i

lt-
,

.,,,,

*
3 ;3 / :.

4
-----. .

r

\ ,

4 1

1 , i
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kould be .desirable tib ,polteCt;comparable'data frpm all classrooms

in the sample regarding average reading level. Since different dis-

%
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. I

I

'Vtricts use differet staldardiztd tests, direct comparisons are im-i.,. . es.t.- _.
:.-

.

, .

''pOisi6le. (We havfltentatively rejected the idea of administering
,

t. (....

test's oursames.) / It might be p ssible to use the results from ihe

,,I+ e

b

JJS0E-ETS Anchor Test S dy to'tra'sform scbres,from different

\ I
, ,,,

,

. tests to a commop seta
s

,

\ A ,Com uterized Cross-indexi Retrie al S stem
/

.

In order or the 'corpus of obseTvations to ba maximall useful
,

1

. to researcher withsd fierent purpos,s, level coding system
_ .

4haii;een dev sed. Ev ry'o4ervation d be codeil into one eighteen-
.

variable li t which will. uniquely iden ify th t observation. The :
1 1 1

eighteen-va iable strinvIwill code i forma.tio derived from threeIi
sources: ) the obs'rvation sheet, y the ac ivity classification

(Tale,l) and 3) th texf classification (T le 2.

. .
L

The nbservation sheet will be coded into the first thirteen

i

variables of the string. -These thirteenlvbri bles will code the
I

I

first nin corumns on the observation form (i e. all columnsexcept

comments) plus the observation p ge number a cOdes.for the grade,-14

SES, and rural-urban distinction. Each po sible entry in an

Observed° colfumn 40414 be nunibered. For e mole, anobservaticin

which incl dad (ACtor = classietc.; Does = copy,,etc.; Level of.01s-

comrse = pa agra? , etc.; LoCeion:'.chalkb ard, etc.]:might be coded
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as 04, 5, 24, 5, The 4 corresponds to, the foufth posObility
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in the ACTOR column.' The 5 to,:tht-fifth possfiThity in they DOES
. (;

column, and so forth. Whenever a.column is inapprOpriate, a, special

symbol will be used as a blank code (Aobably the number 0). In *,

this wareadh observation can be coded by using an observation.fo0i,

Icoding key.
... 1

,... 1

..-

The second component of the variable list is a three Vhriabbi.
1 '

_

.

..

code corresponding to the activity classification. For example, the
4"

F .

code (R, It, 8) woul designate a reading activity in the content
. ,

.-

science., the code'p, V, C) would,indicate
. .

areat, SpeOific Ily,

Eat, as an intro

of social studilp 'ccu
.7e :'

texts code. This 2 variable list:. the title of the reading material

. '

n to a feeding actiry,;a-lecture-discuss4on

and the clas,siftcat

text used was' the

escription list wi

red. The final compOnent.of the string is the

*F.

For example, (WofrldbooWVA) meani that the4.-
4 .

rfdbo k Encyclopedia: The eighteen-variable

I then beStored in chronological order w.1-th all

her description 1i.ts on - ,disk. tie have d'es fined a systewsuch that

r

toiko

input of specifies vaLue for any subset of 'the complete string will'
,

able to retrieve 1 inst nces of obs'ervations coded according to
, .

designated valu of.the ariables. l'hismethod enables a re-
.

,

,sear her to specify a particul r typeof*servation and-retrieve all

Insta --isof them; o specify a text and find all uses of i.t;cio

r

4/

A,
Speci a grade and a certain activity classification; etc. for any

J
. combin- On of yak e .

,,
,

I.

...._

';....

/-

,3 5 .4t
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To accompl I sib this a comprete.cross-Jndextrfg scheme is used
~

. 9..

To conserve iomputer disk'spa- ce, h observation is stored" only
A f N . .Alat 't 4 . /Oat and the enti re 'list o 9bservations is searchect each tpnet.ttia

,- .. , . ,?,..

ifsystem is used (rather than ir4s,ing on specific variables). Our-: :
, . ,

cost estimate for 10,000 obsenati-ons, and a-search input.of 1 to 19 o

`variables is 'about $1.00 per s4-ch.

11{

'1

a .

Uses of th ells
. ,-

The projeci described. in theprecetding seclioonas `would develop a

Ni

c pus of observations which could

reading research. One poSsible be

of changes in the texts and tasks w

the lower and middle grades.
z.4.

. ..i. e.,.
It is reasonable to suppOse,tha fnalysis of the corpus, would -

reveal the following four kinds of ch nges in tire Aexts to which chilt

Jen are expord: as they move from kin to- the eighth grade.
. .4t. : tt-

1.. It is plausible to expect an i crease in the riUititiAr of
--. --

t,--'.ip ,c....4.., N.:, ., . . %

types of-writ in materi4,1 as grade ittVel p creases, asnoVals, bio
4,. ,

1

e of co'n'siderable value to

fit
chj

would be the docUmentati_on

students encounter between&

5,

spec

added, This would show the fiber o
(I

:

\--s.c...ie(ce texts j suc chemistry texts, -are

Of,ten:revalred
--,,

assify texts observed r,-; the different

'useful t dist'Inguish (3 etween
s

itaxs used free reading mater141,
.

d texts u ed as assigned re4dings,I and to .a :lyze these classes
, ;. . ..,aratel-y. i

1

-°)

rades. It will probably

I

-0 ;

"*.

i - b.

Fl.
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i

.

. .

tor

. 2. Shifts in the Pi-oportion\of use of ,different types of weltten

material might be documented. As grade level ,increases, we may exr
\

-

-m*.

a. a decrease' in the use of basal, readeq. /

*pot torfind:

b. a decrease in the use of th chakboard,,flashcardsp,and
otheT'similar in,s6uctional eft-sources.

c.

d.

e.

a decrease in the use of work o4s.
) ' ,

.

/'

4

,,,

.of literature written for the general
grammar-sclipol,Audiences.

an increase in the use
pdblic rather than for

an increasejr(the use Of co t-area textbooks.

f. a shift in textbooks 4rom passages.that are primarily

observed which are of a certain Ope, or as a shift in the proportion

of time spent on activities employing a 'certain type of text.

3. A shift may also be anticipated in the proportikpAse of

Types-of Selections US coded on the observation form) in readeri and

reading workbooks.. As rade level increases, a shifefrom decoding to

cbmprehensiOn selections may be expected.

4. Perhaps most important shifpd Occurin within text cfarac;
,

teristics. As grade leliel increases, a few of the many such
y
shifts

i'' .

which may occur are: 0

,
,

a. an, increase in difficUlty at the word levet,(as measured by
'word length;'word'frequenCy, etc.)

b. an increase in difficulty or complexity at the sentence'level
(as measured by sentence length, Yngve depth (Ypgve, 0601,

3r

ti
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. vrbs per sentence, or abstract,\kurns per sentence))
use of figurative language (including Idioms, metaphors,
hyperbole, etc.),use of implicature (including rhetorical'
cluestions, eta.). -, '

)
.. s.

.>. .

c. an increase in,difficulty or_complexity at the level of --,, .. \ '

discoursestructure (as evaluated by s ch methods as those

64 ,:,
'pf Meyer, 19750976; Meyer and McCo , 1973; Krntsch, 1972,
1971; Frederiksen, 1972, 1975; and uTelhah, 1975). In- --

, crease inAiscourie complexity may: also show up as a deceeate
dpetitin, both exact and paraphrastic.

d. an incr ase in the inclusion of instructions forlessOns In
(workbook,, etc.)

e. dedre-, g/in the useiof pictures (as measured by the "number*Of ill --W. ions per page or the proportion of page space
occufiledibylllustrationand an increase in the infor-
mativeness of the011Ustrations and their dependence upon
accompanying -'text for comprehensibility.

f. changes in typography (e.g:!smarler
type, 'tmaller margins,'

mare lrnes per page; more characters per line)'.

a decrease-in stories and \in direct quotations, aad,a con-
comitant increase in desCriptive and-eopository text.

g.

Detection of such shifts requires a more fine-grained analysis of,

4texts than is passible from
observational data alone. Copies-of texts'

will needto be'obtained for these analyses. The texts to be analyzed

may be those identified by titles in a corpus of observations; some.

data about their actual use would then be availabl
. Alternatively,

they cou ld be-'selected-
frbm_a_!'best_sellers" list compiled indePen-'

\.dently of our,sampleto lentify texts' known to bel4tdeiyused.
'\;;

possibilitx will be discussed in a subsequent section.

Several of the shifts in oi;Served classvoom.activities
which might

^

be revealed byanalysis-cif ye proposed corpus are outfined,Oelow.

44

A
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1. As grade level increases, changes might be expected in the reLe-
.

.

tive occurrence, in tJrms of the proportion of observed activities, or
/'

proportron of time (in student-minutes, see Appendix E) of different types
o- /

of'activities, as .ceded by the activity classific.ition system Shown in,
r

Table 1 Some of the changes which might be found are:
- . 1.-

, t
\

.
.

..,, a. a decrease in the occurrence o> activities designed to teach
reading s1 11s (RI) accompanied byan increase in the use

. i of activitles'which employ reading to teach subject matter (RI1)..4 ,,
s.

b. a shift wjthin activities intended to teach ?eading from
activities which focus on decoding,skills (RIA).to activities
which are designed'to improve comprehension (RIB).

C

c. 'an increase in the incidence of reading for a specific, immediate
purpose (R111) and recreational reading (RIV).

. \-
e%

2: As grade level increase and childrenThecome (or are suppcled to,

...

_ become) more facile with written -language, shifts (in terms ofIthe propor-.
, 0*

....-I
.e- .'tion of activities. or proportion of time) which might be anticipated would

4 . . '../ t
%"include:

0

a. an increase in the reliance on reading for the accmisltion of
information. this woulckshow ukas an increase in the
occurrence of reading in the content area (RII).

A

b. a 'shift froth oral to written task directions. This would show
up asa decrease in the proportion oftime for observations
coded as "teacher gives instructions" or "teacher explains
instructions," etc.

t.c, a switch from oral reading, coded as,"students read. aloud," to
( silent reading, eoded as "students read (silently)."

a shift from oral response Production, that is,observatjons
coded as some'form of "student(s) say," to, written response
production, coded as "student(S)

t
<

39
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e decease in the teacher's reliance ?NT aids (such 'as concrete
objects, actual examples, pictures, etc.) as an accompaniment
to_oral instruction. This might show up as a decrease in the
number of "teacher says" activities that include conceptual aids,
or as a decrease in concreteness of such aids, e.g., from con-'

crete objects :a9' pict4Aes To charts and graphs-

3. There may be a shift intihe level of distourse, which would be

revealed as a change in the relative use (proportion of time or activities)

s
j

of activities which Involve, the different Levels of Oiscourse, as coded on

the observation sheet For example, one might expect a swing from fetter

A

and word level activities to sentence and higher level activities.

A
4. ,As -grade level increases, activities. mOht shift along,some,general/-

instructional dimensions, such as:
-.-----.......

-. ..

a. an increase in Activity Duration (as coded on the observation c
form). A trend toward fewer, longer lasting activities wopid

44 expected'to emerge.

.
.I

b., 'a shift in Type of Instruction. If the relative use of different
types of instruction changes with grade ltvel, the corpus should
reflect the change.. 4

c. a shift in the nuriber of students involved iip actiOties.-

,

e

1 '..-

It is .possible .that the observations might b lat. too coarse. & level to
0 ,

.
.:

dapture.all of
..:

the shifts suggested above, even if they ddOin factlkoccur.

.
:'

. Ti
For exaple, observation of ,college classes would certainly leato a

.N
,

..,

lower instance of "stpdeneS read" activities Than would obseriatilin of
.

grade School classes. The reason, haNeve-, is not that there is less

relianc, in colltge on reading tr:..-the acodisLtion,of knowledge, but that
=

.4.,

professdrs expect' (often mistaktnly) that' the reeding will be done ouplde . ;

I ' L..'
4 A

'

.Ck . _.

of class. It is also certain that, many, shifts could no-t"-be detected by an

IA

4 0:

4
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. ...r. . .

jit ,..:qMprvaiLonal'system such as ours. It seems Likely, however, that a large
,

number of changes of a gross nature could be_do6mented, and that their

detection and 'analysis would be arlejmpOr tant componerit of. the development

..--.

of understanding of readipg-ictivities in our,school.
. --

Ittc.

Alternatives to the Proposed Procedure

While we will.Flot attempt to exhaustively outline other possibilities

'IsaTpling texts and tasks, we will amine a few methods of gaining
4 ".

ititt

nf "lion abeit*readir;ig activities and materials which might be considered

as alternatives or adjuncts to.the'observatiopal system we have developed.
°.../

Questionnaire'Survey of Teachers
.,

. A mail survey at first glance offers attractive advantages; tirveys

.., . '.

can,prov ide the low cost, relatively` rapid collection of massive amounts)
,

. , 5
. , 1

of data. A truly representative national' sample ts feasible given the'H
1 k

6 1

46
1 'econcimicvf the survey. The .Carroll et,ai. (1971) sample of third to

ninth grade reading materials arid the Rubin et al. (1973,)-evaluation
,

of-- - ,
. / r -!'

.1.cOmpensatory reading programs were botri based oam }tdtii-questionn if-es
-. . --.. . , _

mailed'to representative national samples. The ENE project has-also been

largely baSed,an questionnaires. As noted above, we began with the in-
.

)-*
tention Of developing both observational and survey methods for sampling

activities and-materials, but have since abandoned -the development of a

4
-survey sample,. QuestiorlKaires are designed to obtain answers to a small

llpet'of well defined'questions.
. The set of questiOns which could be_

.0 0

4

5'
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addressed by'the sample is as yet ill-defined, but it could he a very large

set. It would be impossible to obtain by questionnaire the level of de-
'

tail which we have sought to maintain in our'obseryations given any reason-

able lipfts on teacher time, patience, and memory:. The construction of a

questionnaire constrainthe sort of information which may be gathered, in

a fashion which is-many orders of magnitude more restrictive than possible

codings on the current observation form.

Finally, a questionnaire is "subject to the possibility of distortion'

by the 'respondent, who ma bias-responses toward Whit .s/he wishes were

true or thinits the investigator:will approve/. Vhile observations are ,

certainly not immune to the possibility of bias, they would seemcto

less suspect on these counts, providing that the observer` remains

detatched and o jective than is, likely for the teachers
0 ,

iReading and Math matics Observation System

-Xtle RAMOS s stem developed by Celfee and Hoover (1974) represents-

the product of mo 4 than five years ofidev elopment. The modification of

RAMOS-is an altern tive to the further development of the system presented

here which-should.b -weighed. RAMOS 'is a descendant of the Reading Diary
-,1

'Study system implemented in 1972, and of earlierfieldinstrument and.
/

observational, systems.develbped by cal fee (Calfee, Evan .6 Venezky, 1971;
I

. 4
Calfee, 1972)Sand Hoover. RAM GS has been used in the California Beginning.

/ (
Teacher OEvaruatiotudy (Cal* S Calfee, 1975) fad in the on-going

- 1 _

.

'Trenton rojectr an evaluation\qf
'teacherin-servicetraining being

r

is
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conducted'by McDonald at ETS. It is a' complex,. elaborate, and well worked .'

out system. The manual for coding observations =(Calfee & Hoover, 1974)

. runs to fifty pages.

The basis of RAMOS is that the observer codes a complete de'scription

of the setting and activity of groUps of students in a classroom atthe

start of an observation period of 30-60 minutes, and then records any

change in the state of a group by entering only a group code, the time at

which the change occurred, and whatever codes are necessary to specify the

Change. In this manner, it is contended that an observer can code in real

;- time under normal classroom conditions all observable changes of 30
,

seconds or more duration for two or three gro9:os of students 'simultaneously.

The coding of the state of the groups at the beginhing of the'observation

4r* period is divided between a coding on the Start Fbrm of classroom tharac-'

teriitics which are likely to remain stable throughout thejAriod (e.g.,

;. the number, size, and location of student groups and the number and nature

of instructions) and a separate full coding of each group on the Event,

Form of those dimens4ons which are more likely to change. The array of_,

dimensions upon whith changes can be coded includes the seating arrange-

ment and disperson of group members in the classroom; .the availability,

mobility, and role of the'instructor; the pattern and type of feedback;
. . , .

. .. ..

the,social interactions and'focus of attention of the Autlents, etc.

'7.
.,

RAMOS aims at a brdader descxipihe than the system we have been

-).

developing. ,While we seek a fairly general description of what occurs
.

'in elaOrooms, our system focuses on reading activities and materials,

.
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,
.

and no attempt fs made, for instance, to code the spatial location or ,

poise level of student groups. Calfee and Hoover suggest that investi-

gators with a specific interest can concentrate on the categories that

'OW -

correspond to'that interest. The all encompassing nature otstthe obSer-
,

-vatiiinal form, however, seems to have dictated a coding method quite

different fro our own. 'BecIause we use a 10 column' form to code a single

activity-material pair, we were able ,,,to design considerable flexibility
.4,

into the observational form. on the other hand, aims at a total

description of the classroom mileau, but accdmplshes this at the expense.
.

of a relatively limited description of activities. Further, RAMOS requires

far more inference by the observer. .For,example, in order to code Reading

Skills, the observer is asked to make the fioll wing `distinctions:
\

DECODING1, SIMPLE. Letter-so'und Correspondence
rules Pnvolving regular consonants, consonant clusterso
consonant blends,( and single vowels, 'whether long or
short. Instruction may be.based on phonics pripcipless,

! blending, analysis of word sounds, rhyMesi, or word
patterns..

DECODING, ADVANCED. Letter-sound corr4spondence
rules of a more complicated.nature including vowel
diagraphs, "r", "I", and "w", effects-on vowels,

.

"silent" consonants, and correspondences that are
related to Syllabification. (from Calfee &Hoover,
1974, p. 75) : -.4

\
An observer using RAMOS is also expected to discriminate comprehension-

'

, facts, literal; comprehension, relations.; comprehension, gain idea;

. comprehension, sequence; comprehension, external reference; comprehens(on,

Ippreciation; and comprehension, conditions. In order to code Aim. the --,1(

t

4
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observer mustdeterminewhetherthe activity is something New, or is

Practice, Reviews, pr Application of,a Conce Skill, or F ct.

While RAMOS has been developed for evaluation purposes and is

therefore not optimally suited to provide a detailed description of

reading activities and materials, there are Several aspects of the system

which might profitablyte adopted; for example, the separation of Start

1 and Event forms, and also, the stripped.down-coding of changes in a

groups1 activity which permits greater systematization of the simultaneous

It,
recording-Zit'Ileveral groups.

The Cal I foriii a Beginning Teacher Evaluation Study d ata was, examined

to test for changes between second grade and fifth grade in the proportion
0

of time spent by teachers in different instructional modes and the pro-

. portion f` I time.spent using different types of. materLals. While ch4nges

were fo , the,validity of the data is perhaps questionable, due to the.

.

.

manner in'which observation periods were selected: observers were en.:

joined to observe a classroom "fOr a period during the.day when reading
-,_

or language arts were lasing taught, a period when mathematics was, being
.. . il

taught;'-end one or two additional periods when neither of the above was
. ,

.
.

being taughtlt.,(Calfee & Calfee, 1975, p. 13), but were otherwise free to
.

(.0Choose which periods to observe. Nevertheless, further exami nation of the .-,
1

---1

. procedures and ,rests-of---this study and of the Trenton Project, parti-

Y .

,

,tu1arly thp'current work whichmis focusing'on reading comprehension, seems
. r
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)

Wentification of ltidefy Used ReadincOlaterials

Th6.detailed, analysis of reading materials requires more extensive

examination and dissectili of the text than is possible during observatiot(q

1

in which ctivities are being coded. It can only be accomplished by de-
,

1

tailed exa 'nation of a physical copy of the tekt. The identification of

texts by t tle, author, publisher:editor, etc. enables the researchers to

obtain texts specified by some sampling procedure. There is a" need to

Sampling Texts and Tasks

44*

identify thOse texts in currentOide-spread use in grades K-8 so that such

analy ts will have ecological validit. Thisneedkould be filled by an

obsery tional system suoitt as the one reported here: Observations, however',

offer rela tvely expetissive, time consuapg, and inefficient. method of

identifying idely-used-texts. Surveys directed at book users or, sellers

'

which
P
cifical1y at the identification of widely used texts would

offer g rate effiCiency.

As d scdssed above, Carroll et al. (1971) have already conducted such

I

.,,

a survey'. f Schools and identified the most widely used book in a number
;

1

s

of-topo a Os for'grades 3 to 9. HowevArt thid sample is by now somewhat
.

dated, and fight need to be s lemented to include .new and revised titles.

The,reorts 'from EPIE might well serve this function,
4

While Carroll et al. (1971) sample was confined to schools, a

survey published by Kujoth (1973Ywas. so Vimited. KujotNisurveyed,tie

sixty -eight imblishers from Harper & Row and_Houghton-Mifflin to Dell
_ k.,

Publishing CLpany and Boy Scouis'of America. PtibliilterS were'asked to
..,

) . identify All
. _

books).-which

.

the in-prl tpt.juvenile rade'books (books whichdarp not text-
i-,., : '. r

they publish which had sold 100,000. or more copies. The
,,

s.

41.
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a

.survey yielded 928 titles which,ere separately indexe0 by atithor,.by title,

13 illustrator, by year of original publication, and by the number of

copies sold. There is alsoan index in which books are listed by age

leveL,(presch ol to grade 3, grades 4-7, and grades 8-12), type (fict)on_ft&

, or nonfiction), and subject category (e.g., animal stopies, acts, bio-

graphiesI mysteries). Again, the sample is somewhat 4ted, as it includes

only texts published before 1972., This defect, howeve , could.be easily

surveyovercome by supplementing the sample with the annual national survey of

bookstores published each February by Publishers Weekly which identifies :

,current bestselling children's trade books. A sample drawn from a
,r

:pooling of kujoth''s survey with °the Publishers Weekly sutveyskompiTed from
/

1970 to the present would represent an economical and fairly valid sample

of such books. A similar survey of publishers could be undertaken to

If
identify current best-selling textbooks.,

.

Classroom Videotapes 4

The sampling method which seemingly offers the richest description

of reIng activities is the collectiOn of a set of videotapes from a

sample of classrooms ittr tae prescribed grades. Several serious is-

aavantageS of videotape, however, indicate that this method Is nOt

V feasible as a source 61 a representative sample oreading activities

and materiels.

.

First- of.all, the obtrupive and disruptive nature'of,a camera, vi-a-vis

an observer, introduces special problems. Permission to videotape a class-
,

room mighi`be more difficult to obtain than permission to observe;,

4.

.

o a
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`therefore, ihe sample,of c spropms which could be videotaped could be

more subje t to selection b'

1
ion.----Fu ther, children

tel

thana-sample of classrooms for observe,-

to exhibit camera-directed behavior (e.g:,

waving a1d making faces at; be camera) which are,less frequen or

totally tbsent for the lonelobs rver. 'The levelof awareness apd possi-

ble modification or Tstortf;onlo behavior.by both teachers and students

could alsp be higher for vidrtape.
1

1

\ .
.

Another disadvantage of ideotape is that focal length bf the camera
. .

lease and Iistance from subject ipi h permits ':a detailed visual record 'of
\ \

a specric. ctivrty would of necessity, exclude from the field of view

most o the lassroom . The selcti of a,focus for the'camera i'NOul4 be
. go

. \
.

crucial.

\

d most importia t vale tapeIls ill-Suited to constructing
%,,

a representativ gen desaription Of reading aCti'vWesobecause 0.0he

involved. Camera crews and equipmert, by themselves a
time an

I

. ' SI
consideriable , would need-to bek,"Subplmented at the time of taping

1 rnk .t- \
o ,

by an bb erier who° uld receathe contex of.a scene and the title of
.7'

the mate ia1 i being u ed. The files of v deotapes would themselves require

extens i vie observa ion before any informat 'n coul be eiracted.
, ,

In mary, e co t of obtaining, sto i ng, indexing, and observing

1

-*la ideotOp d sample rend rs the method impra 'cable. However, videotapir4°
\

(

.4

mIght b useful in the s cial purpose observa,tionel
,
studies,to be con-

I.A
sidered nek.."IJ 0
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An alternative to a general dercrip sample o

and materials, which aims at being f interest and va

searchers with a wide range of concerns, is to conduc

studies of specific issues. While such studies might

expensive than a single omnibus investigation, their

. '47

f 'reatLing:aCtivitiei
.

lue to reading re--e-..!.

t narrow, intensive

, to sum, be more

increased utility may

more than compensate-for the-added expense. A-gdneral sample may beof

interest to more people, but this generality, is purchased at the'expense

of thelevel ordetail,whlch is possible. Thus, in attempting to develop
To

an observationalsystem able to code a wide variety of activities in a

4 . . ._
broad range of classroom iAstructiOnal-cobtexts; the ability to record '

---__ .. , 0

ot ...

..
-,.

the Infrastructure of a particular instance of a reading activity 'Must,be

sacrificed. For example,,our observational: system offers no way Of coding
. .

.

the exact wording used by a teacher in assigning or teaching a less&

,
.., s.,.,;P

--,

or thq Study skills employed and problems encountered by a student,during

a reading activity. Although we feel that the syitem outlined here could,
. ! 4

,

if developed further, yield.a more detailed:description of reading activi-
!

. *
'ties andmaterials than is possible using NAJMOS or other currently

.

. "
available instruments,,

.

.

it may still fail td supply the information re-
H .

.

.
. \

quired for meaningful analysis. Further, fr is imposs-ible to anticipate

! ,
,.......,.

thiquestions which reading researchers will be addressing. future years.
A !

(
The varied, exacting; unanticipated needs of reading research may best be

, -
r

served b smaller mare focusedOservatiOnal sAudies,

4.9
P.,
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Summary and Concl us i ons

this report,'we have outlined progress to date in the development

of procedures for sampling the written di scourse. that ch i 1 dren experience

during grades K-8, together with the task conditionsOnder which%discourse

is encountered. ihe hal( of eur effort has gone into the. deyetOpment of

a classroom observation systeni-that features concurrent recording' of

reading activities and reading .materials. The system.has gone through
1

several cycles of tryout alid,revislon: While .further refinement would be
. 4. .

.

.

required before) iewould be qebsible td undertake a kubstantial investi-'.

,ske, ,.
gation, we have enough exp rience ro; predict that thg, system 'could in fact%

t 4, .

be impleniented, that observer rOli,ability would be notproblem, and that it
d . ,

would yield ,some useful° informaer. tiOn. kf a lirge corp* of Observations
O

were collected i$ng sunimpres cot:dd.:be oi4d,ine4 of the

reading activities

actually emu] ed ,

Q?'

that- actual 4 occur 'ih 'SChoo
. .

andthe time, devoted" tc:,.) fach

,
e

ls, ;q19: r e q°,ci a g 4..m4 ter i a is

. e
aclivity and 44 of

.

...

: . t °'° , , e 1 : ''//
..1 -'

,

. ,
. ' I I .

Mated& ..;

lassroom observation has advantageSA and di savantages when
° ,6 4*.

mpared other techniques. If rone is concerned ontyjgah text sampling,
fl --e-^

a much larger, probably more Com4ehensive csuustould ,he obiained at a

cost from' a 4uestionnai te. Mo'st previous Samplesiotieva, entai 1 edsa

' 4**

;' --questionnaire. There are pmbab y some biases i n, this method, however.

Survey methods seem quite

nA re _teachers may einp asize th

)V

)rather than that which \tHti, ar
1

t,t,

.

.111

quate for .task sampling. On a question- .

't whi h they think they should'4 doing

doing. There it 'no adequate lemon 1 y agreed
-

...
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upon vocabulary for discussing reading tasks, as has become pain-

fully clear to us, therefore, phrasing unambiguous questions for

teacher's would be difficult. Perhaps most important, survey techniques

could not yield an adequately detailed description of reading tasks.

4,I1P

ClAssroom observation makes considerable sense four sampling reading

-

The classroom observation scheme described, in this report was

//developed without the benefit of a well-formed theoretical framework. Nor.

oafs there available a list.of"practical,questions which the scheme could

046-.._

be designed to answer. A corpus compiled-us-lng_dor.sys.tem could be

.

,

.

_ "..
analyzed to give some general information about a great many issues in'.

r 'ading. This information undoubtedly would be morefaccurate acid de-
,

tailed than could be obtained with survey methodsx Nevertheless,

in praCtice, the information still might not be suffidiently rich to be
-ft

of substantial help in resolving issues in. reading research or reading

education. After the corput had been collected, anyone who then formulated

a precise question might be disappointed in the quality of the answer

that could be gleaned from the corpus. It seems axiomatic that-4, study

,10r

designed to answer a certain specific question will produce a more pene-

trating answer than a system constructed to answer a greatmany questions

in gen6ral/but no one question in particular.

1
In conclusion, considering the substantial investment of resources

that would be necessary; we have; reservations about the wisdom of proceeding

ty
.a
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I

with a project that can prffiduce only general descriptions of reading ma-

terials and reading activitieg: Special purpose studies should be

seriously considered, inItead.

a.

,
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Table 1

,An Activity Classification System

t
.

. .

.Sampling Text's' nd Tasks
. -

- 54 ,

0

RI . .,,- Reading to learn reading skills

. <
..

.

RM. Ddcoding activities
RIB. Comprehension activities

Reading to learn and,remember informationNin

RIIA Maths'

RIFB Science .

RIIC. Social Studies
RI ID, EngLtsh of Language Stale?"
RI IE. Applied '(Home Econothics, Shop)

RIIF. E60:NIC (Art, Musid,--Gym)

O

4, R111. Reading fot.:-.a sRe9.fic, i ediate pUepose.

RIIIA. Reading.to locate specjfic information
RfiTal. Reading to select something
RIIIC. Reading,as a part of the procegs of making something
RIIID: Readeng as apart of the process of getting somewhere

6 4.."

-

the'coritent areas

Reading'for pl easure .

RIVA. NOn-f4;etion

RIVB. Fiction

DesCrIptors for RI to RIV
5.

. Type of -involved,, 0...,No text' immediately prIsent, 1. Chalk-.

board, flashcards;'tharts, diagrams, etc.,.2. Te4%ts, 3. Workbooks,

41. Readers, 5. CQntent texts, 6. Other books, 7. Activliy- . 6'

" sheets, ., i

. e
t i : -

i--- ..,

Title of text when. -

,
.

f ,

' Type of instruction, 1.
_init4ated and monitored-
monitored) activity, 4.
komeWork.assignments.

#

Number.of students

Duratjon.,-

Direci teacher instruction, 2. Teacher'

activity, 3. Teacher initiated (but not
Student.initiated,independeht work, 5.,

.etaa

Instruction, Information,, Response: Each classified as either

oral (1),, written (2), or doesn't apply, (0) .

56
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-r
1

t
;

V. Lecture-discussion activities

VA. Math
VB. Science '

VC. Social `'Studies

VD. (Eng] i'sh/Language Stildies

VE. Applied
VF. Esoteric
VG. Reading: Decoding Sk411s
VH. Reading: Comprehension Skills
V). Other

Each lecture-discussionactivity can further be classified as:
4 1

1. Introduction, preparation for reading
2. Review, discussion "of something previously"read'
3. No clear relation to reading.actNities

VI. FilmstrIvs, aovies, tapes, etc.., with no reading

Filmstrips,.etc. aye classified the same as Lecture-discussion
activities (A-4 and,1-3)

VI , Other),non-reeding activities .

o o'
s.

41P

el



I. Textbooks

(Any book which is.iegularly Used for assignments in reading or the
content areas.will be considered a textbooks.)

Sampling Texts and Tasks

Table 2
, 4

A Classificatiom Sysieefor Materials

56

N

A.

B.

Aeading

English/Language

1. :Spelling
2. Giammar

3.

4.

Writing, perimanship
Writing, composition 4

5. Literature appreciatton
6. mixed

e

C. SociafStudies

1. History
2.. Geography
3. GoilernMent/civivis

1,

D. Science
E. Mathematici

1. Arithmetic
2. Algebra
3. Geometry

Applied

1. Home eConopic
. '2.: Shop

3. Heaith/fathilie 1 ife

,Aft
' 2. Music

, 0. Gym
ih Drama

.

/

5 8.

0

41i

ry
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II. Workbooks and Drill Kits

A. Read i,ng

B. English/languae
C. Social Studies
D. Science

7 .E2. Mathematics
F. Applied
G. Esoterib

III. Nonfiction Books
0

4

(III and IV include any hard- or soft-bourid book which is not aiwoork-
book or reference book, mor used as a textbook.) a

4000040.

A. Reading . ; f

B. En91.ish language

C. Social Studies
D. Science
E. Mathematics
'F. Applied
G. Esoteric

. FL Biography
I, Travel

yJ. Sport
'

K. Arts/crafts
L. Performing arts
M. Cooking/food
N. Retigjous/inspirational

) .4.

Fiction Books-N,;--e r.-

A. Novel s 4

Stories--singie
C.-,Short stories--dollections
D.'S'cleicte fiction

E. ..ifystery

.1 Reference Materials

A.'lfricydlopedia

Dictionary
C. Phone book-

Catalogue
E. Other (thesaurus,; almanacs etc.) .

/
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4

Pserpodicals (and-Comic.. Books)',

A.

B.

C.

D.

Magazines
-Newspapers

Newsletters"
Com' ,books

VII. Pa phlets

A Product advertisinq/P\-omotion
Bi Consumer information

Organizattorl infonmt 1n/promotion
D.. Religious/i spirationa
E. Tourist inf rmation/prOmotion

Medical/health/family
G. Safety .

H. Occupation 1/career '

V1-11. Other

A., Leiters/memos'
,B.. Student papers 1

C. Bu etin bOards __.:

\D. Chaikbrd s
E. Assembly instruction \

,

F. Product labels
G. Road maps .

R. Charts/diagrams
I. Musical scores and son9s. 1 6

J. Movies/Slides/filmstrips'with test
K. Tests

a

.,c

S.

4,

. 66:.

.;

1 .1

,- r .., r ''' 'j"-- ,....., 6 ...,-..
, t , ,, .

1 . t
I

1 ,

.
I

6
.i-

6

,
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APPENDIX ,A

OBSERVATION LOG: TEACHER ACTIVITY ANALYSIS

SuAbenObserver

Date 10-21-76.

Activity

School XXX

Grade 31W

1 : 12:30 David..kAu/Read book-4pidy questions, ditto Aik Ridding S Wind Sauc(

sheets w/Iiile in ques;ionz-- "List" etc.
Co.Economy

1.1:stk-

_
,

ip--
r

2 12:35 Aide guup/T question "whatsp action wo&d"
1

Vocabutaky Devetopment

kid Heads stay S whites kesponse Son sentence Macmittan, Levet 2

in stimy ,

,\
Spectrum oli Skita,

..:
, .

3 , )2:36 T w/tow S/S 'Leads aloud -T cottectA decoding, Finding Out (Ooi!ibook)

.
...,;

°. hay.S.,ciute S wkite in activities S paces
,

,

Macmittan

Zaitge Rock tettes, .

,

12:40 baiat uadeA - kid heads - T WAWA ' Things You See

12:45

.

back to wokkboa - "cincte the pidtuk oS

. .

.............

thi.ngs that begin with 4"
.

.

.

r.
T assigns stoky S ditto sheet - 64.4 in quests.

.

4luotand Seed
. 1

tike6act things / T pkompts-S kespon Magic ..%

venbat S rotitten 15- . Economy Co .

. .

,
_

,

.

,

. 1

.

% , ,,,,

, .

s 4 , .

61.



OBS.'NO.

'ACTIVirTY
I

III IATOR INITIATOR

APPENDIX B

A transcription of a

LEVE
OF

TEXT

LOCATION
(source)

OF TEXT

classroom observation

OF

RESPONDERSRESPONDERS

2.6 gie6erLibe6
phohetie
4U6,6 604

c-aio u

LEVEL
OF

TEXT

tatenz

LOCATION

(source)
OF TEXT DURATION

a.sk.6 2I.T.

. r

'mad
out Loud

a412.6,

took

IT
-0`

.exptain4
a4k6

! 6

26 Aeldd

out Loud

Zizt
o6

wo4d6

poem

book

book

2I.T. --i,00k at. pictu4e6,
6ound6

A.,6otate q6..

e_..1111221i4

book

24 .sound out

6 Azad
voitd

6egment6;
out'

theta-
, boatd

-I
0 xo rs

nvedted bon 5-6 woAd6 s

14

N-0

63\g
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Grade Level 1

11,

APPENDIX C 1

1

A transcription of aclassroom obser

Class size 22 School XXX bate 12-9

=1111/

1

-Observer LS

I

UBSERVA
TION NO. ACTOR DOES

.

LEVEL OF DISCOURSE
.

LOCATION OR
SOURCE OF DISCOURSE TYPE OF MATERIAL

TYPE OF
SELECTION

TYPE OF
INSTRUCTION, DURATION COMMITS

1 20'4
nue
4itentty

ittoznaction.4

and stony
pnognamed heading
book McGnaw-Hitt Readers' 4kig. te.44oxs. B 20 min.

.

.

0 -%. wnitea, (1) tette/a/go/az 'I .

4
n e -.. e e .

0
einete4 (1, an4wen, II /I

.

II ft h
A

a 0
cheek lion
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APPENDIX D

A transcription of a classroom observation

Teacher XXX . Grade Level 6 'Class Slze
t.

School XXX Date 12-8.

.7

7
Observer LS

I

OBSERVM
TIOWNO. (ACTOR DOES LEVEL OF DISCOURSE-

LOCATION OR
SOURCE OF DISCOURSE

e,
TYPE OF TYPE OF

TYPE OF MATERIAL SELECTION INSTRUCTION DURATION COMMENTS

T

2

3

CE)26.6

T

eta66 IP kead6 6itentiy

diac,fraieYperar6 6,det10.1:1
11

Review 6Oh math teal 4-14-044-"-1"
II II11
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matinant 35 min

n '
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.i-nstluictimt4/pkobtem6 II 11 11

C

Clt;

A

4 . claw 4644t" e nwnberce
bki.4..-Fn

papa _sivickAcZnath..pno b---
°

"

/Lead 422entty
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dicay exceKtat
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'APPENDIX E

. ,

Teacher Questionnaire

Activity Number 'Teacher's Name

Please answer,ali questions about the specific pcblivim identified.I

1. The primary purpose for this activity was-to
.0.

a. teach reading skills.
4I

b. teach 1 iterary appreciation (poems,. short stories, novels).

c. teach writing skills (spelling, punctuation, capital izat an, report
writing, etc.).

d... teach content .g., math, social, sciences, science):

e: communicate tfie instructions or procedure for a relatOld activity.

f. recreational reading:

g. other.'(specifyr.

4,

A

2, If the purpose of this ivity was to teach reading (3a above),
which types of skills was it primarily intended to strengthen?

.

a. Readiness skills (L, R, alphabet fetters, directions, same, different, etc.).

b. ,Decod ing skills.

C. Coml5rekens ion skill s.

3:' If the purpose of the 6ceivity was to teach reading skills,°1 iterary appreoia-
tgon,, writing skills, or content (3a, b, c, d, ebove), will the studentt be,
tested: Cy

1
a. Immediately, ,as I monitored the activity while it occ4rredo

By oral qUestlons in class.

By a written tesS.
it

,other (specify). sr

Will not be';i.teseed.

o t,

es

' R

I.

.4,

ev.

.f)

O



APPEND!,( E.Scontinued) .

Sampling Texts and Tasks

44
k 4.

e 4:t

7e.

If a writen test will be given, do the students know that they will be tested?.

a. Yes k

b.

C.

No
6

.

win ipt be tested. ...,.

% , . .-
.

.
,

If a written test will be gimen, when will it be givene?

a. Tomorrow.

b. Next week.

c. At the end of the semester.

d. Other time. . 14

t
6. Please rate the appropriateness of the.readipg material Used In this activity

...

for the strongest readers in your class`.

''
...t.-

1 2 3 4 :- 5 6 A 7

Very Just Very .

. _ Difficult Right Easy

1 2 3
, 4 5 6 7

Very ,

Tolerable
Very

li
Poring

. .
.

. Interesting

Please rate t e-same material for the.weakest readers in,your claA.

Very
Difficult

ry

g

2

3 4 5 6' 7

Very
Right Easy

3 4 .5 7

T9lerable
- Very

Interesting

.69
. ?

o
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APPENDIX F

Sampling Texts and Tasks

Suggested Revision of Reading.CeRter Observati

65

r

Form

Author, Edition,Publisher Type of Material; Type 'of SeZection

0

O

4

1. Textbooks

a. readingo 1.

b. engiishil,anguage

c, social studies
d. science
e. mathematics
f.. home economics,

g. 'shop
h. health
i gym

.*4. art ,

lc. music

1. foreign language'

"Aro 2. 'Workbooks

a -i as'above

3r*Noritext Books
a-i as above
j. biography
k, travel
1. sports'
m. cookingifia6d7

4.'Fiction books
a. novels--general
b. stories--single
c. short storiescollections
d. science fiction
e. mystery

.

5. Reference meterials
a. encyclopedia
b. dictionary
c.'phohe book
d. catalogud'

e. other(thesaurus,Talmanac, etc.

6. Periodicals
a.,mt4azines,
b:newspapers
c. newsletters
d. comic bopks

7. Pamphlets.

a.4product advertising/promotion
b. consumer information
c, ocgontzat1on information/

pr8nlot Tonal
d. tourist iMformation/promotional

medical/beolth/famkr,i
f. safety

occupational/career
,;o'

g

Skill lessons
decoding
compceheasion
spelling
grammar
penmanship"

composition

Prose'
narrative story
factual selection
essay
play

.

Poetry

'to

1010,

8. Other
a. teeters/Memos
b. .student papers
c. ditto shset
d, cards
e. bulletrIrtoards
f. chalkboard
g.:afsembly

instructions
h. product labels

i. road (naps

j . ch4fts/diagrams/

gr-Rlahs 4

dc.Rusical scores
1.' films/sl ides

m. filmstrips
naudio,tapes

with h text \'-

o. dither

NAJ

4

,
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Figure -Captions-

",

Sampling Texts and Tasks'

66

'....Sigure 1. 4pceliminary observation form with glossary.
A

e

=Figure 2. The current observation form with glossary:

4

,

s

71 f

t

4

Ic 4



OBSERVATION
',NUMBER4 INITIATOR

ACTIVITY,
OF

INITIATOR

LEVEL

OF

TEXT-

LOCATION
(SOURCE)
OIF TEXT RESPONDERS

ACTIVITY
OF.

'RESPONDERS

LEVEL.
OF

TEXT -

LOCATION
(SOURCE)

0E, TEXT

47t

9 9

aayKer
teacher-aid
1m-1Hk-book

ditto sheet
student
student .and

tutor

Rules:

reads-aloud
says

essi-grs

asks
explains
corrects
instructs
points
writes
shows
listenS
inspects

a-

ti

letter
sound

short vs.
long vs.

beg'. t-

sentence
question
paragrAph

story
chapter
book

notebofik

teacher's
--guirjde

workbook
chart

chalkboard.

book

class

class and

#,studerts.

# students
and I.T.

describe
ifientif

think a .Out

look for
'reAd aloud;

read si-
lently'

say
point
find
till me

letter
sound

`short vs.

long vs.

beg. sound

sentence
question
paragraph
story
chapter
book

book

workbook -.

itto §het-
magaine
newspaper
(child's
expe-
r i ence)

(blank ,

paper).

1. Activities can
are specified,

2. If initiator's
3. Activities may

.fixed order.
4. Nestings are represented by

in the second pair). ,

bepompallhded: a) if one text is specitied, and both activities _relate to it, b) if two texts
and first text related to first activity.
text and responder's texts.match extactly (level and source), only responder's text is .specified.
be compounded if: a) they occur simultaneously, Fthey are repeated closely associated and,

successive level .of text,

L

source of text pairs(where the first pair is nested

I

°



Teachei: P*1 Grade Level

3

<Class Size School

__

Observer,.

9
OBSERVATION

NUMBER ACTOR DOES
1

LEVEL OF DISCOURSE LOCATION OR
,SOURCE OF DISCOURSE, TYPE OF MATERIAL

.

TYPE OF
SELECTION

TYPE OF
INSTRUCTION

.

'UUNAIION COMMENTS

..

i

a. T (teacher)
b. IS InuMber of

students)
c. #S w/I.T.

(number of

students with
individual
turns 4

d. C (class)
e. C w/I.T.

f. T & #S

(teacher and
students si-
multaneously)

9. T &..5C

h. other

.

.

,

,

2. ,

-.

A,

.

.

read graphic fepresentatiod
.

picturt book (name)

ditto sheet (name)
.

word list

wall chart
cards
game (name)game
book (name)

audio tape'(name)
film strYp (name)
film (name)

magazine (name)
newspaper (name,

chalkboard
oral

blank paper '

reader
reading workbook
math book
math workbook
spelling workbook

language arts book
language arts work-
book

social studies book

social studies work-
book

science book

science *orkbook
health book .

health workbook

novel

biography

short.story
anthology
informational
dictionary
encycloptdia

,other

skill lessbns
decoding '

comprehension
narrative
story

factual

selection
poem
play

essay °

song

other

a. direct
teacher
instruc-

'tic:.1

b. teacher

initiated
and

monitored
'activity

c. teacher -%
initiated
but not
monitored
act -ivity

d. student

initiated
:.

independen
mirk

e. homework

assignment

.:

.

......

.

OP

.

_

k

.

.

p

G.

.

.

t

4-ead aloud -

read (silently)
sound out

Ort,m-r.

diagram,

chart
graph .

. ---

'

.

.

.

.

.

write
.

correct
snit
drpW
Pill in
circle

letters end/or sounds
'letter names.
letter sounds '

vowel-consona t
discriminat on

long, short

beginning, and/or
ending so ds

listen

.

.

.

f

at'
tells

ask
answet
explain
correct ...

identify 1

describe
defihe
recalr
discuss
assign

.
introduce

. 14,_ 4t,

.74P ' r

locate 1'
:...,__,_ , AL

letter and r sound
----..combinat ons

vowel corm rnat,ions

conso antplends
sylla le, .

.wo cl- arlding .

word sOments
).

comprehension skills
comprehension

questions
main idea, -'

sequence
outline t

words;
..

yorgrmeaning
prOunciation
spelling

.

P
s nonyms

antonyms
homonyms
ro8iig
prePfx-suffix

writing skills

.

.

..

.

punctuation
capitalization
paragraphs

pick up .K.'.!

look for .

.
look uup

',look at
'

pointi to
match

irrannar
verb tense

subject-predicate
parts of speich

singular-plural
areement.g

smord combinations ,

phrases .(P

clauses
,ru
senI-estences
questions
outlide
paragraph

e*passag.
story a

song

other*
..----

. .

metaphor
simile

other
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