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FOREWORD

On No.ember 5, 1976, the Californis-Pestsecondary Education Commission
sponsored a symposium-on credit for prior and experiential learning. 1In
doing so the Commission was responding on two levels: in general, to the
broad question of the need for new services for new learners--an issue a
which is receiving considerable attention throughout American higher educa-

. tion--and, in particular, to the interect expressed by the California Legis~
Tature in proposals for new institutional strictures to administer several
of these services. ' L

{ The ambitious announced purpose of the symposium- was "to determine where
| we prasently are in California with respect to credit for prior and experi-
; o ential learning, and whether we should be moving toward a more comprehensive
. mechanism for assessing, awarding, and recording such credit." Realistically,
the members and staff of the Commission did not anticipate getting all the
T answers from the symposium, but we hoped to learn at least the righc questions.
e % . ) ) . LN , .
. We were aware of the controversy within the higher education community over
«. Trecent proposals for new state mechanisms with which to validate prior and
°- experiential learning. For that reason we tried to assemble a diverse group
of people with many points of view, including those of a continuing education
dean, an educational broker, thé president of z nontraditional college, an
educational researcher, a training and development specialist, an academic
administrator, a state legislator, and an accreditation official., Because we -
found ‘their comments both interesting and stimulating, we put together these

-Proceedirgzs to share their reflections with you.

The title of éur Proceedings,. "Another Time, Another Place . . . " is a re-
minder that learning occurs in many settings and time-frames other than the

| here~and-now 6£ the college classroom. Whether that learning is being appro-
. " .priately assessed and credited in California, and whether we need gew uechanisms
| to do that job more éffectively-~wé invite you to judge for yourself in the
. ' pages that follow. T , o : *
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'~ © . Ms. Agnes Robinson

- 5

- " Member, California Postsecondary . . .
<o  Education Commiseion ' ' L Ny >
e Good -morning; my name is Agnes Robinson and I am Chairperson of the .

* _ Commission's Subcommittee om Adult Education. Our Committee felt
: - tnat we needed to know more about credit- for experiential. learning.
We -thought that many of you who have joined us today wanted to know

more gbout the subject, too, and would enjoy ledrning about it just.as .

' Commissioners are going to do. Our Committee has no preconceived
e notione about credit for experiential learning, so I can assure you
' we're not here to sell any of you "a bill of goods." Indeed, we're here
to get some experiential learning ogrselves.

I would iike to establish a few ground rules, which I hope you won't mind.
Because this room is rather stuffy, I would appreciate it very ;ngch(i'f
you would not smoke. .Actually, we hope that the discussion is gring to
be so interesting, and you're going to -be so absorbed, that you won't

- even.notice that you're not smoking. We will try very hard to keep to

our schiedule, and I knuw that you will forgive me if I have to gavel any of .

you down--via my fist on the table--in the beSt tradition qf a chairpersom.

K

I would like now to introduce Donald R. McNeil, thé Directow of the Com-
s ‘mission, who will launch us on our way. _Following his welcome, I will

K introduce Dr. Macy and we will be off and running--or should I say.off and

C‘ . leafning? . . . M ' R ’ ' . t -

«
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|
- Director : —
- California Postsecondary ... ,
n Education Comission
I want ro welcome a1. of you to this statewide educational symposi\m, the
first of its kind the Comission has sponsored. .

. e
~

%

Assenbly Bill 770, the 1egislation that established the Commission in 1974,
T : - gave us some twenty-one specific duties and several very broad responsi-
bilities. One was to "promote diversity, innovation, and responsiveness
to student and: societal needs through p1anning ‘atd coordination." Another
was to "serve as a timulus to-the segments and instituti®ns by projecting
.and . identifying soc¥etal and educational needs and’ encouraging adaptability

to change." ‘ro nme, these two charges describe the purpose of this symposium
exactly. -

R N
" . N N} . .

In the interests of our mutual enlightenment, I consulted the dictionary
before leaving my office.” The first definition of "sympositm" I encountered-
was "a drinking party, especially following a banquet." However, if “the
chairman won't let us smoke, perhaps we'd better not drink either.

\

The aims of this. symposium are fairly basic, First, ve hope that by the end

of the day all of us will be thoroughly acquainted with the concept of credit
for-experieritial/prior learning. Second, we hope dll of us will have become

" aware 6f what California is doing in this area and what our needs are. ‘'Last,
we 4l!ope to anticipate legislation which may be introduced to implement this
concept on a statewide basis. .

In closing, I would like to point out that this symposium is part of the
consultative process the Cmnnission follows in reaching its decisions. In
* this instance, our Commissioners themselves have come directly to the public
to obtain answers ‘to their questions. They have not delegated that task to
a staff sitting in Sacramehto, nor are they going to be satisfied simply with
reading the "literature.on the subject." If you will pardon the expression,
] they want your "input." I trust you will accomodate them,

’

/ Thank you.

v

; i.”o Lol ’ ‘ . A ) . ' ( o - ’ -
A . - .
.- - - Dr, Donald R. McNeil T S T '

R
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I see my role as perhaps a little scene-getting for|what will be a lot of
vaction in a lot of different acfs that we'll be sha ng together today.-

And the scene-setting'is on the conceptual-level, partiyularly, but alss

on the ‘action level, particularly outside of California} In other words,

I'wil] try to indicate what is being done to address this new situation '
outside of California, particularly, and that might he _you to fit it in

your deliberations on what you wish to do here. . ‘ o e

1
\

We're talking about learning, we're talking about enhancing the ability of ) .
people ‘to grow throughout their lives, so I think it might be fitting to S
. start with a person,’and one of the reasons I feel 8o -strongly about what
- we're all addressing ourselves to here today. We had in Syracuse a client ,
‘of our regional learning service, our career and educatignal counseling
service, or brokering service, as we call it; this lady was from Jamaica.
. She was about 40 years old. She ran a network of preschool institutions, °
" head-start type institutions in Syracuse. It was announced to her one.day
that she would lose her job if she didn't have a college. degree. 'She said,
"that's all right," in her Oxford British from Jamaica and from 2xperience
: in England. "That's all right, I have a college degree from a teacher's -
. college in Jamaica.” And somebody said, "Well, wait a minute,.that's oot an ,
77 institution of higher education in the British system, and you'd better gef
: an American college-dégree.’ ) . L .
So she went off to Syracuse University, and said "I'd like to convert this
- degree into an American degree. How can I do that? What else do I need to
learn, if anything, because I‘ve had this ‘training, plus a great deal of
experience in the area of child development and child care, management of
educational institutions, teaching."” They said, "Well, it will take you
* four years for a degree full time, or half time it would take you eight years."
At 40 years old, about to lose & job, this was very discouragiag. She pre-
sented her transcipts. She sent for them, and.Syracuse people said, "Well,
-»< that college'of education is not really an accredited higher education
. institution in the British system, and so we can't give any transfer credit."
.- The-registrar said, "No transfer credit. It's not listed anywhere as an
T ,accredited institution, and so there 1s no transfer credit."

P <

So she started-taking courses. TQ;E was discouraging. People half her ,age,
half her experience, and, she felt, half her. knowledge, were telling her

: @ nioes either she knev that she didn't think vere true-—vell, basically those
z AN two things, plus some conceptual.work that was helpful to her. ,When she came
. * : t g . .
T~ ) 3, -
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* to us she was very discouraged and was about to give up, and was thinking
of ‘changing careers. She had not heard of Empire State College, and we -
exposed that to her, and she went and talkéd.to them and they indicated L
that if she wanted a-dggree in child -development that everything she had )
learned, regardless of where she had 1earned.:l£‘, acadenglc'ally or in work, ’
would be accounted for, would be assessed, and applied toward the fulfill- R

. ment of ‘her degree requirements. et -, .

She was very thrilled about this.- Wer only a year or even .

six months to finish her degree, given that opportunity.s So she went back

to Syracuse to tell them that she w&s quitting, and they said, "Now, wait a

minute." The next day they ceclled her up and said, "We'll give you 12 credits."
. . ’ &

v d

So there's a lesson in that. . I think it's sad, it's sort of depressing, it's
a sign of change, it's a sign of the market situation, and so forth.

I wou-lci like to, look with. yo?' at some of the concepts that we will be using

' >

" a lot today, and particularly experiential learning and prior learning. But, L e
first of all, learning we often have trouble with. I think tgjgre's lot of
.confusion in these areas, artly because we give different meanings dif- IR &

ferent things. Now, everybody can define learning activity in different ways,
but at least four ways to break them down would be living and being (mo, Jn T
fact the UNESCO book on continuing education or lifelong learning, was called

Learning To Be, so thag's a-kind of existent:lg]_. learning).

-
A ————+ 13 r
14 . -

Visual No. 1: Learning Activities , N
Ce or, Living-Being C
A - - . 2. Studying o - :
. 3. Doing/Participating : 0‘5’(‘ ’
. .4« Preducing/Making - - '
b L Y

~
.

There's studying, there's doing or participating, and there's producing or .
making. And thése are pretty close. One of the problems that we come into x
on a campus often as we're starting to talk about experiential learning is
vwhat learning is not experiential. Name one. Wall, often we think of reading
.2 book as not experiential learning; that's studying, ‘maybe. It's not experi-
ential, perhaps, but if you're\yeading a French book you're doing that Lo
acquire a language; you're trying to learn how to do sowething--use another
., - language. 'So that's.an experience. ’ - .

Certainly when you're in\elez_nentary school much of it is skill.acquisition .
by practicing the skill, like practicing mathematics or practicing reading.

So the distinction between what is experiential and what is the other leaining
I think -sometimes presents us with problems, and we can say a lot more about
it, but I don't think we'll take the time. What is eneraily meant today,

It » we'll probably be referring mainly to experiences that are not class-
room eXperietdces or not -library experiences. : '
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But: j.s indcpendent st:udy expcrient:ial‘! weu, :Lf you're doing a :esurch )
riencing doing a plece of resexrch for the

\paper you're c:ﬁnl
> pnrpou of acq g s

. I don't want to £1ly.in 2 pline with a pilot that hasn't had some experiential -

.learding, hasn't practiced lan

v that"s’not very good.

campus, which is ironic as though you weren't cxpu:iencing anything on campus,
I'n going to, cone’bagk to this.in a migute.

“But I t:ried something last: night after a good dianer with some of you folks, »
and this may be too_jumbled %0 see, but that's part of the point--this jumble. -

-

.
o

There is. a

"
‘.‘

.

T

doing research.’

that plane.

Even

If he's just read about ic,

as a pilot, you know—=-*

reat deal of experiential lurning on,
csmpus, but we tend- to use the -term more f.or learning that takes place off-

LS

/"*" -
- T ¥
L [ 3

; . = T
l 4
"
\ -~
) Laxning
‘ ~
o |Information about] Seminars ,  |Assesmninc,
linstdtution and | Field Wk | coxse learnirg
s oo Lectures . .
- labe ‘
Intanshéns. .
. —lixrexy -
. JAssassunt of Frierds Assesmamnt,
rﬂé-k Bera~caricilar [indebendmt
potential activ::in study .
Coopmrative
Acadmic sy - |Assement, off-
.|cunsaling TV-Xewspipers | capus lears -
. Movias .
Reck
,at -
Caresr . . Assessamnt, ©
canseling aard degzee
- v L} .
tmul Acd-.lc read- '
. keoping
3 N -

This ce:{t:er part are vays of leaming-seminars, field work, lect:ures, labs,
internships, 1library, friends, extra-curricular activities, semester abroad,

c.ooperat:ive education, mediated- self-st:udy, TV, newspapers, nagazines, movies,
‘You know, there's learning in all that.
cxpcrient:ial and which are not experiential?
posing a pi:oblen and ic leads to confusion.
cating with people, it's often helpful to find out what they are referring to
when -they refer- to experiential. - Another confusion that takes place is

between—it may. ¢ven ‘be implicit in the title of our session today—is the .
differance befween pr:Lor lurning and .experiential learning.

.»“

rock, pop. .
but I'm

<

-

11

Now, which of these are

I'm not going to answe: that,

So when 7ou re communi-

Now, is chis
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prior learning?. Now, séme of that is experiential, we'd ill agree, right?
Janternships, liboratory probably, extracutricular actiyities, is usually -
.moncredit experieatial on-campus learning, semesters abroad usually get

" credit-——sometimes that's.studying; it's.not experiertial in the sense that - .

it's classroom wotk, or it's living in a fanily; ic's.learning language, and
ve think of that as experiential.  So the difference between 'experiential

and nonexperiential is sodewhat difficult. There's certainly a lot of experi-
.ential learning after one is enrolled.in a college, whether a person is part~
time or full-time, resident or nontesident. A

. L

-

-

E. 3

Now, that presents some problems in assegsment, and we'll be talliing a lot .

about ‘asgessing today. - Because if you're going to validate or give credit
to experiential learning you have to assess it in some way. ‘Nancy Tapper L e

" is going \to be talking about some of the problems. in assessing or issues in

AN

11

asgsessing exp‘ez_'iutial learning.
to learnixi'g outcomes than to the kind of learning ‘activities, -Our tetidency " /
7vis to design a test that is appropriage’ to an activity, whereas it may well

A lot of us feel that it is easler to address the questions of assessment - .

x be more appropriate to ‘design assessment procedures to the outcome' whether -~

+

they were derived’ experientially or ronexperientially, if you see’what I mean: ‘
In other words, tha: experiential label or handle is not always clear;
gecondly, it's not always relevant.- What is relevant is the cutcome that

" you're interested in assessing.

.
I3

..

3

; . ‘ , - 4. Values and attitudes

.
v - -~
z * “
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" Visual No.\3. - °  Learning Outcomes ' ‘ , -
1. Information - : T
- . 2. Understanding .. . '
vo " -t Conceptual Ability :

Analytical Ability 4 )
3. Skills/Ability. to do or make -

R
»

— » .
L4 -

-However, this information,-undersfinding; conceptual and analytical, or
skills and abilities, or valies and attitudes--you can have your own break-
do%, but thege are at least four categories most people would agree that
there are learniug outcomes in those four areas.. A degree program could
select one or more. We tend to be much better “at assessing information gained
than we are at assessing these other things. When they 2re noncourse learning
experiences it's, often these two, .three, sad four areas where the greatest -
learning is- either b‘e:lngAdesigned or has happened, rather than the gathering
“of information. So that's part.of the challenge in the asseSsment process.
You're welcome to come back to that if you have questions about it.' I'm
really trying tq provoke your thoughts about it at this point.’ .

i

-

‘0, what I hope to do is to show that experiential learning has long been

important in formal éducation in on-campys’ or .in-school education, that we
have to be careful when we're using:it tb Cistinguish it from some other kind .

~

) P
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co of learning, that you don"t:.necessarily have a different way of ass‘ess.izng’
. "~ experiential learning from assessing other learning. You're really assess-

: ing the outcomes of learning, but learnings as they call them at Empire
< State College and I find that kind of exciting--learnings in the plural.
| "——That's—_the first place I've encountered-that. -

- . \‘\ . ' :

o ° And I hupe also to show that M?wl&ip‘hg}&had _for -
‘ years,. for example, 1if we feel that some value development--we're talking i
a lot about it at the elementary and secondary level now, certain vaiues X
and attitudes with respect to civic responsibility, for example. That's not
A just a question of information on the Constitution, but rather some value -
. 2 development ‘as a learning outcome. Well, we've long had problems agsessing -
o }° . those kinds of outcomés ‘of learnings. Now'what I hope to shos is that now that
v " we are trying to respond to’the needs of the new learners, as we group them
- Some times, trying to respond to those needs, ‘we are surfacing a lot of old *© -
"assessment problems, and I think it's really good. ‘It's .tough; but it's really
o ~8ood. “And we are also--the fingl basic point is--we'are devising many new
SN ' .- techniques’and new organizational patterns or new ways of organizing ourselves ‘.
L " in order .to meet the needs of,.new learners including the ‘asSessment needs.
Sy Pl Béga:usfe‘"obviouély now a person—if it is: difficult to agsess the leaining.
S <l 0 outcomes of a gemester abroad, for example<-how do you assess the learning : - .
T outcomes of Iiving in an Italidn family? Obviously, there something has been <
.« ¥ ".learned, end_ there’are real probleiis-in ‘asgessing that. "Well, when you have
. a person who's been lfving in Tunisid and: Nigeria and .India for eightiyears,.
Y. ..+ +how do you assess and. generalize at-your campus, hoW do You;dssess t e -learnings
N A___-‘that;f-l*igght. bring to your campus. The problem is’ dramatized. It's really
7+ more dif¥icult when a person is arriving with a whole “lot of off-campus T
.\ . " experience. S A Lo T T e

el
- -

) . s )., e .- B \
o - L s . o .
- - 2 4 -

-3V . ' Nowg“in order'to address that and other p?fo‘blégg _that new ‘learrers bring,
- .- ' what 'we see happening now is what Cyril Houle" c"él‘,ls an unbundling and a .
’ " . rebundling--thig involves. your legislative 'propo'; als--gsome febundling of - h
- educatiénal services, Now, in a college all‘.‘l;he;%f'i}é*ét_‘x?&ces are offered. .o
There are a number of counseling services, thére are a lot of assessment ,
.7 . péryices~that are involved. You have'to assess academia potential Before a
- - - person even starts, to see if people’ van come., You assess the result of -
s . >~ couxge learning, 'you assess the results-of ind endent studyg', you assess :the
¢ T..results of off—;car,pgs’_lq*arning, and ‘there 8 a finul assessment” to award the - S
"y degree. Often ‘that's just.a counting of credits. Now this assessment.is
: done, and there's a recording of the academic credits that-havé been gained. -

.
>

So, there's a lot of assessment; there's also a log 'of Ccounseling .that goes . .
. on. Most of it is not done by counselors on a campus. It's done ‘by friedds, _ R
\ - .. it's certainly done kyvprofessors to a large extent--a lot of counseling and L
2/ . information. So there's information about the institution, and how much-it's . -
? . - goimg to cost you, that's given out, There's academic counseling, there's ~.~. .
- career counseling--usually at the end’as"y6u're about to leave--and. there's ot
- personal counseling (we still have a Ilof of suicides on campuses), so there's -, P
- &lot.of counseling. ., . " . .. T LT :

., <
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And .this is all an. institution offers, all that, plus more. What is

. ‘happening is.that for a person who is arriving to the cimpus we're

[ TVisual No. 4 -Services for ‘Mﬁlt'LéamN ,

unbund.ing ‘these services, ard we're kind of rebundling these services, .
and we're kind of rebundling them in these ‘'ways. These are some of the °
servites fot adult learners that have been created.

, " - o
Py . -

N

——

- 1. “Bducation and career infomation services

— 2." Brokering services: “ advisement, ‘assess-

.
o
4

S
= -
o

v

% ment, advocacy
3. Noncredit'imstruction ¥
. 4. Validation of prior learning - .
- 5. 'Flexible instructien and certif:tcetion
*+ 6. Academic registry services
7. Validdtion of occupational competencies.
8. Financial arrangements -0 .

(3
-

What we're going to do-—I hope I've thoroughly confused you w:l.th this drray
of material up here, and it'1l be an experiential or.some kind of learning—-

: once again the experiential isn' € yery useful--that-by-the~end-of the day ~
[~ ————yoy Will have heard from a number of people and that they will be telling

you sbout soue programs they have that fall :Lnto these eight categories.

- -

' _Visuai ﬁ_o_. 5 - .(Shown on following page.)

14 have up here one, two, three, four, five of these categories broken out
to show yeu what's happening on the national or federal level, where there s

a lot of interest in this; what's happening at the statewide level in many

_ places, what's happening at the local level in the communities, and on the

part of educational institutions. And fianally, here are some of the buzz

" words that are critical to each of these. .
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"Regidnal Postsecondary Program Clearinghouse" N
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° S "Ye...low Books of Educational Information"
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Assessment criteria-"Golden State 0011ege" me——
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) ’ Credit bsnk-registry--passport

" ]

. . k -
. Extended degree programs - . R
ST Adult. degree and diploma- programs - - . o
. "Learning contracts - ‘ B .
Competency ‘objectives and outcomes ‘ e ‘\,

L/ . -

. A - -- . "R "
. - ' .
ne\")‘ , i " yas

So, reading horizontally on the matrix, information services, and so forth
brokering services and so forth-~these are some of the institutions that you
all have been recommending and considering, and embarking on-noncredit instruc~

€

- tion, and -5 forth. Can you all read this, or should I read’ those? I've
demonstrated one competency, probably my last dde. . ‘ —

j,_‘ [N
A1l right. Let s.be,more detailed about this. The basic point I'm making "
_ah‘ere is that these services--these are not institutions, these are services—
these services can be offered in’ any of many different settings, organiza-
- tional settiﬂgs-—in fact, dre. Let's.take some examples. There are informa- R
- < tion services, I'll skip the federal. If there are questions on what the .. ‘ ;
: govornment is' doing, you can get it either from this, or I'1l try to explain |




. ‘ . it, especially if the Commission members wish to explore some of that.

h I'd be happy to explain any of this, now or later. But information ser-

vices, for example, in Wisconsin there is an 800-number telephone service

e e they call HELP which is Higher Education Learning Programs, I guess, and
- ‘you call the number and you can find about where you can learn anything. -

Likewise, they have one in New York City like that, Lifelong Learning Center.

But they're just information. They're not providing anything beyond the
information. . o=t

4

. -

- Of course, every campus does that:by-——you could call it institutional
marketing--by publishing its directory, its catalog and .other brochure, ‘
by advertisirig, and'so forth. But it goes on in many other places than at
.or:in educational institutions.. .It's information about education. Some
. states. are publishing directories; state directories of educational oppor- . ’
. tunities are being published by a number of states. | The federal government .
- 1s sponsoring the Department of Labor Occupational Information Services in
eight Pilot:states not including California. There.will probably be another
e round ‘of that later gn. So there's a lot of work in the information area
‘ ‘because ‘surVey. after‘survey shows that adults don't know what their options
' ‘are. You can't assess something; you can't make an intelligent choice if

A

o you don't knéw, what: your options.are. .

. . - , 7 . A ‘. . .
Furthermore, surveys and -other. experience is showing thadka huge catalog or "%
15 college catalogs does not ‘solve all your problems if you're. trying to FIN
s resume study or pursue a degree after a break. So vhat has grown up are Y I
advisement, assessment, and_advocacy services vhich we've given the name of
“brokering-because_they 7 are intermediary services. They help to link the
learner with the learning resouce. And-there is_much_federal steam coming
- - up behind that.activity, and you have some very good examples here in the State. - ..~
: Some of the Commissioners have visited the Educational Opportunity‘Centers
>that UCLA administers with federal funds in Los Angeles. They are brokers;
they are helping people connect. They can't Just give information; they‘help

S
————————

-

. them f£ill out financial forms; they take them to campuses. It's a multifaceted '
o : service; it's more than information. I could say a lot more about that because
I)m doing it, so I have to restrain myself. Here's the Regional Learning Ser~
d vice of Céntral New York which I run. I think it's important over here that
. you all have dcne some very interesting studies and proposals for such broker-
.ing activity. There's the Regional Advisory Centers that your commission.
studied, recommended, and as I understand, you have taken a position in favor
of. Secondly; there are the educational service centers that the study coém= s
missioned by the Legislature has proposed, the Dick Peterson Grant. There
‘ are in Wisconsin, well, so there are two active ideas that you all are talking
. about. . ’ . s R T
-. There are some issues in that area, one is that of ‘neutrality. Can a caupus
be a broker?. Or how do you keep from being a recruiter when you're a broker? oo
If you want to b€ a broker, how do you avoid being a.recruiter if you're '
working in something? Now, there's a great deal of noncredit instruction
going on, particularly in business, trade assoéiag:ioﬁs, unions, and so forth.
- it's rather obvious, but it relates very much to validation of prior learning
' ,which is a key concern today. What :[.si‘prior learning? Well, presuming prior
. learning is the learning that takes place before( you come to a campus, I think

~ ’




that's the way we're using the word. It's got to be.prior to something ‘
else. Prior to what? Well, it's probably prior to matriculation for a
' degree. Is that experiential learning? Well, some of it is, no doubt—-
~. off-campus, nonstudy, nonacademic learning--but everybody's had some school-
‘\\\\gng,pre;ty much; they're literate. mChancésvare they've had some schooling;
so~there's some nonexperiential prior learning, if you will, So I urge you
not to eéguate experiential with prior, because there's experiential o2 the
‘campus and there's nonexperiential when they arrive at the door. So there .
is a validation of B?Ior\lggfgéz:aﬁor academic credit, so that a person is
/fitted in appropriately. The n fromiJamaica wasn't at Syracuse Uni- \\\\\
~ versity being fitted appropriately fBi\he:\;gxgl of learning, or types of
learning in a degred“program. And that's the challenge that's ‘trying to be
. " met. If we're trying to acknowledge-—how do you find out._and acknowledge
what:people "hdve learned already wheu they Staﬁf a program? T’ ‘

b

——
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So a number of new-institutions have appeared on the scene' to work with that;

The CSUC-Consortium is very interested 'in this kind of assessment, The Regents

, External Degree Program in New York State -is doing this; it does not offer D)
_ * 7 instruction. Here's a case--what I've done on this chart 1is separated the
. f institutions,that do instruction from those who-do not. You can agsess'learn-
.. ing without teaching. ‘You can geach;ﬁithout assessing. It's going on here
- a1l the time. That's what that is about. They're not assessing for credit,

but. they're giving learning experiences. What I'm urging is that you make

‘o < these distinctions. Then you can repackage; you can rebundle, but you can't .
- .-« rebundle so you unbundle, is my point. That's the purpose of ghi&, and the -~

X

‘purpose of this,  Then you can make your choices: what collection of services P
do you want to combine? ' And what these institutions have done—~the Thomas Edison
9 ' College in New Jersey, the Regents: External Degree Program in New York State,
‘ ard 'in every state the GED high school equivalency program (it is an instruc~ .
tid@gl program, but you can walk in and take.the exam without going into a’ :
— "tourse, so at least as far ‘as the assessment “ind “certification aspects of that
$5"*‘-'-‘—~~»-i..<r‘o;':oﬁm:er.‘ngd it's not an instructional program; but- it -1s-a validating program), :
and: the Univer$ity of London has been doing it for a hundred'years with its L
external degree program throughout the coﬁmonwealph and the\:mpire previous to

. th‘a'_t. 2 o ' L ..‘ . ! N .

* £y
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- . .In the final category are flexible degree prograns. ;hat'syggt a very good
) _generic term, but I couldn't find a better %pf./‘The fact}{s a great deal of
,new flexibility has been built in both in tegmswofﬁhoguyou assess and in terms
of what the content is. e ! : : ‘

And if we have time later and you want to play a game, what you could do is
take this chart--that we might leave up here<~and you can besthinking about
where an institution, for example, Empire S ate, that we'll hear about next,
would fit on this chart., - ' v

Y
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This is assess'nent: procedures from st:andardized at the bottecm to s iIn lleu
of & better word, flexibla up here. .So a-standardized exumfnztfon like the
Scholastic Aptitude Test would be down here. The program content is another

) ~ axis, and {c goes from, if you will, standardized--I'm not too happy about

o that term—to something flexible out here. -That may mean student-designed
o ent-input in content--that might be, well, what that, flexible means.
"« “Well, ents Ex;etnal Degree Program, for example, has a good deal of
i fluibility ‘ab

Ow assessment takes.place. You can take the exam auny
::I.m there's no  prerequisite, and you can take them now all over the -country,
‘ p:obtbiy four ‘times a year. also some individualized assessment whare
. you hclp to design the assessment. 'l'hat: 3 %
A S What: about content? Well," t:hey have a business degree—that ulg;ga:y

professors of business administration, dnd it's absolutely the standar soé{;

., Program--gomewhere up over here; for example, and you can ‘'see wherg others -
L __might fit on-that. Others wjll use standardized exams for very new kinds of‘
- -information- ‘that- might be way out here, and others will fit in-between. So
.~ °~ -that's another ‘set of flexible factors that you can think about. Thau s
© ~ < the unbundling of services, ‘and t:hern’aqlso the fact t:hat: because you m:.'.ght:
chm flexible about: assessuent doesn t mean that you're becoming loosey- 4
: goosey about content. And some pcople have thct feeling.. Well, if you're
. sssessing, somehow designed for the :Lndividual, then you must not be very
. serious about what that individual's learning-—and that sounds-.sort of corny
‘ the way I put that, but frankly lots of pecple have that feeling. That they
don't go together, because you hidve two entirely different.axes on that issue.:
So I'd like to conclude by urging you to unbundle and then \rebundle, and think
- sbout the different kind of flexibility. Your Golden- St:at:q College piece of
legislation, in a sense, falls in two of these ca:egories, Jand 1t could be
. - simply validation. Or it could be validation and offer ependent study, as
s wclJ.. and  that would be basically it:. ’ 176 ) .
, . . .
That:'s a choice. In-other words, there are many chc\icesf/t:o meet the needs of
wvhat are now the new majorit:y in higher education, and cixat: s part-time pecple.
. , I » very :I.npruud that gou re rcsponding to, t:hwi you, .

o A " P
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ation-approved content. So, we would put t:hat-—t:he Regents Extermal Degren ' \
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Ms. Nancy Tapper, President . V e
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What I will do is consider some of the major :lssues or problems iix granting
credit for prior lea 8, and use my experiences from Empire. State to illus-
trate some of the problems So in a sense I'm :l.ntersecting with the title s
--a8 ot:ated in t:he prog:,'au, but not: completely. ; . ,
> I vould like to scarb; with t:he assumption ‘that we are all Teasonable people, -
o and therefore that wé ‘will admit to the fact: that people do learn outside of
. ~ the classroom situ7tion, that such. learrning can be: demorstrated aid- assessed
. and that also such’learning can and should be accredited. I'm going to start

L . -which are equally r\easonable and have decided to do that. L —

Once the :Lnstitutip:\z has- decided t:hat: 1t d@es want: to accredit prior learning,

examine jﬁst four or five /of the major ones.

TN USSP DRSSP SRV S ML AR L.
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_ First of all fiow much credit: should we give; that is; in terms of maximmn

amounts, how much credit:{shou;l.d we give? The variety of answers to this ques-
: tion that institutions zéVe come up with is really quite amazing. Some insti-

tutions have just put their toe in the water and have decided to gi,ye at most
15 credits, or nine credits, or 10 credits-—something on'-that qrder-for prior
-learning. Other institutions, like Empire State, have gone fai’rly far, since
at Empire State the maximum amcunt of credit granted is 104 credits out of a
possible 128. 'This/means student must have a minimum residency of six
months in order-to gain.a b elor's degree—-six months minimum residenzy for
a8 usual four-year d\egree. At Empire State there were frequent arguments about
vhether that mimym should be raised or lowered. Some people thought that
there should be no mxinmm other people thought that 104 credits were too much
o allow. I must confess to never having had much patience with this question.
© - Lsee very little tat:[onele in having any upper limits. Once you agree to the
le that ledrning does take.place ‘outside of the classroom, then how can
i ut onily so much? 'Thus it seems rathe:. odd to be concerned about t:his
A .. question, jhut it is one that inst:it:utiona do have t:o faee.

y A second ujor uest:ion,, of course, is what: process should be used: who
’{/ - should do the asse gsment, who should decide how much learning, what kiad of
o uaeunent: instrumen ohould be used, etc., i.e., what i3 the whole assessment’
') ~ process? 1I'll say very briefly, what was done at Empire State. Each student )

, at that peint, and assume; therefore, that we are also talkinig-about &t\:ltutionsﬁ'

}
PO - - )5‘
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what kind, 3f ‘questions or, prqblems does t:hat institution face? 1 »ant t:o e R




developed a portfolio, usually over-quite a long time (a number of months) , .
A ~ 1in which the student attempted to articulate the learnings that had taken ‘
e . - - ———place for them before they came to Empire State, and also presented docu~-
mentation along with their own articulation of learning. That student- .. -
portfolio then went to a faculty committee which considered the portfolio, e
and which also usually sent out pieces of it to so-called experts. Thus, ‘
. 1if a student claimed to have learned something about early American litera-'
ture in his or her-independent study then that portion of the student's
sortfolio was usually sent to someone who was a so-called expert in early :
American literature. And that person would examine the documentation and .
: say, "Aha, this is worth 12 credits in early American literature," and all . :
. those expert opinions.would be fed back into the faculty committee who woild
. then consider the whole portfolio in the context of what the student wanted
. to do in the-future. ’ .

. [
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0f course, the'whole question of how .o design this process is very complex.
- - Institutions have come up with a number of di“ferent processes, but I want .to,
point out one aspect of it which I think is very important to keep in mind. :
The problem with this whole area is that the more unusual kind of learning, .
- that is learning that is farther removed from the usual academic kind of
learning, is the hardest kind to assess, and the kind which gets, I would say,
the worst bargain. Let me give you an example. . '\\;
b - N ¥ ) . . o e ‘!5%)
‘Supposing a student has’ been in prison for 10 years. Now I think that you. :"ﬁ'
would all agree that that's a rather profound learning sxperjence, or it -
o certainly has the potential for being a profound learning experience. I thins ¥
we would also agree that it is an experience which is rather far vemovéd from B
NN the usual academic. experience or from the experience of the faculty member i
) ""~-who!s judging that experience. The farther you get from a faculty member's own
s experience; the harder it is for that faculty member to translate the studént's
experiénce) into academic terms. Our nontraditional institutions were sup-
; posedly set_up to serve nontradi_tiorial students, yet as a matter of fact .
I those are the ones that we have the hardest times dealing with, because we
are still locked intc our own exporiences. ’

¢ e
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I want to give you another, ‘rather amusing example, one of my favorite examples, . -
. at Empire State. There-was a very clever student who managed to do this trans- j
- - lation of experiences himself. He had been, in his earlier and more foolish .
: " days; a dope pusher, and he claimed to have learned a great deal about running
a small business through having been a dope pushér. He did the "translation"’
himself; he wrote a marvelous paper, pointing out all the ‘things he had learned
and translating tHem into small-business management terms, i.e., inventory,
~ control, marketing, supply and démand, and so on. He did a very convincing
Job of articulating and documenting exactly what he had learned about running ]
a small business.- That is-rather unusual, and I think most students are not ’
capable of doing' that. They know théy-have learned; the faculty member may .
also feel that the student has learned, but it's’very difficult for them to --—- C

- -

_make that kind of ‘translation into {’xgual academic terms. ~——__

-
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‘A third and related problem is the qiestion of %hat terms should be used to T
translage or quantify the learning./ Again, various institutions have come up ,
with a number of different answers, to this. Some institutions are bound to . -

- »
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assess only in terms of what's in'théir‘;;;\zifiieg* because their own
catalog is very holy; all learning that s possible“is in that catalog.
Therefore, any learning that hps taken place before must be able to be
translated into English 103-
members, I will-also say pa
Credit oPly-Qakes place three,

Sociology 102, or whatever.
hetically, only think in three units terms.
ix, nine, twelve--only ia gultiples of three.

Some faculty

- . \ . ! ol
Other‘institugions have used gederal academic areas, and thus have at, least
managed to break out of specifif course titles.
Eliglish) or in-
. These institutions have used
spegific-nourses. At least

They have given, for example,
nprican Literzture, or History, or whatever. , '
e general academic competencies, rathe? than
at's a si}ﬁ“ﬁnﬁthg\gight direction.

T~
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1llustration which will make you question how,
..~ small that step in the direftion of generality is. This 'is another ‘actual
‘f the students who was going‘thrgpgh,the

r. early 40's who had had a handicapped
g about handicapped children--
ghild, -didn't knéw how to educate a child.” -
Shé essentially designed her cwn self-study
ng concerned with the.very pragmatic
pped child:" She went to the library,
2 talked to other people who had handicapped
She then proceeded to-widen her intetests and became
o handicapped childrer, how-adults
‘kind of educational facilities there
tial of her child, and so ‘on and.so on.

° Again, I want to give you

.example from Empire State.
assessment, process was a woma
’ When her’ child was born she
-.didn't know how to care for- such a} hil
- who was handicapped, and so on.
project; she started out first by
aspects of how you care for a handi:
1 8he went to Various agencies,.she.
children, and so on.
concerped with how oth
‘related to hanr:capped ‘children, what
were, how cci-d she realize the poten

knew nothin

er children related t

She wrote a very profoiund paper about her experiences, with a bibliogr
.the sources she had used over a period of about fifteen years,
people and agencies that she had consulted.
that? How do

including:

How do you assess something' like
courses? How do you
le bit of psychology, .

a litlle bit of this and that, and a lot of some
doesn't translate into particular academic competencies. - ¢

you translate that into three-unit academic
translate it even into academic areas? She had a 1litt
a little bit_of -sociology,

other things, but it gimply

ure you're wondering what happened“with that assessment problem. It was
in’' the relatively early days of Empire State when things were somewhat more

flexible than.they are _.v, and we did assess that exp
quantified vaiue, but we didn't t
kinds of competencies.
to*provide the rationale for what we did.

erjence and zave it a
ry to translate it into credits for specific

We used an undergraduate research project equivalent

how do you gain acceptance
prior learring?. I don't

The next question for institutions to consider is:
-in the "outside" world for credit that is’given for
want ' to go into this very much because it foes appear late¥ in your agenda,”

. It's certainly a burning question for most institutions. °If we give. credit

g are we going to be considered "freaky?" Are odr students
going to. have a hard time getting into graduate school? Et cetera, et cetera.
I will tell youy that experience at Empire State would indjcate that it may be
difficult in the early days for your students to get into. graduate school and

- to be employed, but that situation soon changes because the students themselves,

for prior learnin

-

v o




I ‘think, make the point. By the time I left Empjire State, which was almost
a yéar ago, I think that the students were galning acceptance to virtually -
every graduate school in the New York City area. (I was in the New York City
part’of Zmpire.State.) In some cases they were even being sought after. So

. .

I think there's too much made of that question, but I will leave further

L4

¥-—~-axploration for later ia the day.

.A last and rather important question for most institutions is cost. -One of
. the great problems with cost is that most legislators are reluctant to give
institutions money to validate Jearning that the institution hasn't ‘pad a

part in. If the institution hasn't. created the learning, the legislators
are reluctact to give money “or the process of validating the learning, even

though the validation procc.s is long-and telatively-costly to the institution
1€ it's done right. Also, frequently the process of self-assessment in itself .
is a profound’ learning process for students. Empire Stite is a:state institu-
tion which has tuitionm, but the asgessment process was not charged for 'in the
‘early days of the college. : The assessment was just, considered a part of the
_ student's -education, and part of what heepaid his tuition for. A little over
a-year ago, however, there was an assessment fee of $80 initiated; it then was
;aiéed to $150 within, I think, a month or two, and then again, shortly, to. . -
250. - o~ , : , ) ; —
There was -another institution in the New York City area ‘that was attempting
to become 'an assessment center’for ether New York City institutiong--that is,
they planned ‘to service other institutions that wanted to have their students
assessed. ' That institution costed the process out and decided on/that basis
that they would have to charge something on the order of $300 pey student for
‘‘asgessment. - " B - e { .

R -
-

. .- Empire State- t;rié§ to get ‘the New, York Legislature to fund (the assessment
' - -=""process; they tried, I believe, for three years and-got turped down, year after
3 »year. I think that's an important factor for institutions to consider, and

I think it's also important for a state legislature to realike both the impor--

tance and the cost of this process. ) {

.-
2 T

. L4

learaning.: They're obvioutly not exhaustive, and I'm‘sire some: of _the other

lecturers: will piék up some other issues. However, I think that these issues
. : don't really ge: at the heart of the matter. I think the real question is
P ] nothing more nor less than this: what do we mean by a college degree? What
. - . __!s, after all, holy about four years, cryl24 credits, or whatever?

o, ' . - R ) T
. These zre very quick .looks at some of the.issues invqlvidlﬁ crediting prior

[N

Jsn't it absurd, after all, to think that no matter what you're going to do,
four years is just the right amount of time to do it in--whéther you're going’
" to be a mathematician, an historian, an artist, whatever-—four years is exactly
right? (I think it's very instructive, by the way, to look at, where our four- ° .
- year degree came frém. I'm not going to tell you, but I think that it would L
be very interesting for you to look it up; it's both shocking and amusing.) A
. . Lo . Pt
I believe that we have to come to some agreement as to what an education’ :ls,x\ .
and what au educated person should: know and what they should be able to do, \
- and that we_ghould then base our degrees on that; that we should base our ’

»
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. .+ degrees on competencies that can-be demonstrated, and not be concerned about . o
’ vhere those competencies came from or when they were acquixed or how they
were-acquired. Until we can do that, I think that we are going to constantly
- find ourselves ' in the absurd situation of trying to translate what a man has
~ learned in 10 years in prison into so many hours in suck and such a class. .-
¢ - - a )
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. 'Irmcript 'cr’ed'i:'. f.ron accredited institutions is accepted for.course . $
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_ THE STATE OF THE ART It~CREDIT FOR EXPERTENTIAL/FRIOR LEARNING .
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'+ - “The State of the Art: University of California® .
. Dr. Richard Dorf, Desn ST A o
. - Division of Extended Learning , - . . = .o
"'L&,."Upiveruty of California, Davis" e -
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_The Academic Senate Board of Admissions and Reélations with Schools sets
University admission’'standards. The Director of Admissions determisies
for all campusas the advanced-standing credit granted at the time of

.. sdmission, and the use of the-credit”so granted in satisfaction <€ the T
© vrequirewents for the.degree is determined by the deah of the college or -

- 3.

*

school that' will awyrd the degree. ..
- * L ’ .

»
\

work of quulity comparable to that required of studeats in the University,
88 long as the credit represents courses that ‘are compatible with progran,
degréé ‘requirements and is within the maximum amount imposed by residency

. raquirements. .The acceptability of the content of a“course for transfer .-

~ credit is dependent or the fundamental ‘question: Is the course appropriate - -’

: to the functions-assigned to the University as part of the state system of .

. -

public higher educstion?.

2 '
£ B 1

“* A new policy -on transfar credit for experiential learning in prograns known
as cooperative education, field experience or study, work-lesrn, and work
“experiences was récently 'approved by the Board. Beginning with work com- .
Pleted in Fall 1974, and for a trial period of five years, a maximum of six
seaester or nine quarter units may be granted for experiential learning if
it meets the guidelinds. On request, an experiential lesrning program in a
Califo~nia Community College will be reviewsd by the University Director of
- ‘Admi’ sions for hc}usi’on on the college's list of transferabl. courses.

. L?a:-El;e' basis of examiration results, advanced standing credit is granted
- for Some Genera) sud Subjéct examinations of the CEEB College-Level Exami-
nation Program (ULEP) and for certain forma® education and training experiences
offered :in the‘armed forces, which do not.duplicate other transfer credit
earned in regular course work. N ’ _
"Subsequent to. adaission to the University, the student may petition to vali-
daté by examization course work from an unaccredited institytion” or subjects
-leurned through indepenient study for which advanced 'standing credit has -
not been allowed, The admisyions officer decides what credit, if any, may
. V be vglit'latud and confers with the appropriate department regarding arrange-
"\ ment for the examinsr and the test. . . :

;~St’u§més currently en}:o],lad and 1;1 good academic stgnd:[fng oi"tpy of the _
University's campuses car validate knowledge in a given subject area and ,

/f be granted credit ud/or extused from specific course work by passing an
- 'E \; “ ) . 19 . v A;‘ ) _
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prior learning, - * . .
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_ _at UCLA and the Irvine campus
to the undergraduate resident

'In addition to. the variety of campus programs

"+ learning component.

%

.. .Extension.at-UCSB.
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zesponded to the Postsecondary Alternatives Study
Tt . are available to participants in this symposiunt.
o . , ' ‘ '20' Lo R

, ’ ’
> . ? 7

s

] ) - o
idating Institutio

] Fortthe.firsﬁt time this' fail, the .Tutotiy.él uD,egi:ec‘e 1’1‘031)";_211:1,~ a self
coufse of studies leading to the Bathelor of Arts degree awarded by the Uniqn
for Experimenting .Colleges and Univergities is being offered by. the ‘University

M

o

-‘\

*Students, however, do not widely exercise this option. An informal
. polling of several campus Registrars' offices elicited low estimates--
. from.60 .petitions a year at Riverside, to 100 at Berkeley, and 160 .at )
UCLA (graduate credit by examination™is a minor component of these figures)--
indicating limited student interest in seeking this Kind of credit for

)
»

. - R

4 -

S 1
° .
P

'ag_progria,te ‘examination approved by the dean of the school or %coilege.‘

~On the other hand, University students are increasingly pursuing credit
for experiential learning as studeant interest in'practical cxperience
grows, and administrative skill in structuring academically meaningful
programs is developed. Work-lgarﬁ' internships are now available campus- ’/ -
wide at Davis. -The Riverside academic internship center acts as-a clearing-
house 'for its campus internship activity and as liaison with the academic
départments in negotiating internships and academic credit. The Community
Studies Program at Santa Cruz and the Field Studié¢s Program and Community
Health Theme House at Berkeley integrate work experience in ‘the community
-with formal instruction related to the aréa of the work. experience. . -

<

' "I' Thus,” the Univbréity .pas rpéoénized the increaéiné diversity in student b
) ground, skills; and goals, and has respended to accommodate to these differences.

-~

-

ich seek to extend the learning experience

) L1s? ‘There, students and teaching residents
* -7 with gcommon interest in languages and other humanities can interact with ,

.-~ each -other in intellectially and culturally oriented activities such as field ' —:
-trips’:to museums ‘and tyeateri »' lectures, films, workshops, and seminars.

Another mode of experiential lging is embodied in programs such as those

~directed

_ 'Although the Uniye‘r'sit); acknowledges that thére may bé a need for academic

. --.certification of persons who have acquired krowledge or skill in other than
. academic’ settingg, we feel that the Postsecondary Alternatives Study data does
" not-support the need for a validating institution.

,- many campus departments offer

- students the opportunity to propose a highly ‘indiyidualized fieldwork or

" field study course under the supervision of -a faculty member, and incorporate .
in many individual courses appropriate elements of experiential learning in -
‘non-classroom, off-campus, activities of varicus kinds. -Over 10 percent of ]
‘the specially-funded instructional \iﬁppovemgnt‘projecm include an experiential

LSRN
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The University has already
and copies of our analysis
of the study's methodology of assessing need and the study's recommendations
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Given the inadequacy of the needs assessment, the University believes a
more appropriate response to meeting. the needs’ described, to the extent

they do in fact exist, would be through existing, tested validating
services (now in leiforqia and those outside the state) in response to

actual demand. - e \ . o

- k3

- The Proficiency Emina‘téion ?rogram (PEP){ of the American Coliége Testing .

i

‘Program (ACT) and the Univérsity of the State of New York, has recently

. .been made available 4n California. PEP {s a nationwide testing program

by examination.

designed to assist postsecondary institutions in granting college credit:
.The examinations have been uéed extemsively for more t
than a decade. " No fees are charged to participating educational institu~ .
tions. Costs of the program atre covered entirely by student. fees.. oy

L4

£ ' 4 . < W L
. R

o F Out-of-state validating services are available to -Californians through . f
e the Regents External Degree Program of the Uniyersity of the State of i
New York (USNY). Credit, is granted through transcript and course evalua- . _-
- tions, examinations, and special assessment of acquired knogiledge in P

subjects for which no st
tests are inappropriate.

andardized tests exist or for whichithé available
Regents ‘External Degree statistics for residents

of California are:

174 graduates and 229 cuirently enrolled, as of August

1976. USNY‘also serves as a repository for student records, through the
Regents Credit Bank. - Designed for* persons ot pursuing a Regents degree,
" -the credit bank assesses proficiency examination scores (CPEP, CLEP, USAFI,
.- -GRE, AP, etc.), transéripts fiom military schools and selected civilian
"~ agencies, as well as from accredited colleges, in accordance with the i
. policies establishéd by the external degtee .faculty. - £.single, comprehensive
" .énd cumulative transcript is maintained -for esck enrollee and is sent upon

the enrg_llee's request to any institution or -agency. . ..

These two: programs have been cited as examples of validating-services cur-
g rently avajlable to Californians, but not well-known by California -adults.
o , The percéived student demand for validating services may well be adequately
LT served through ekxpansion of the CSUC Consortium and statewide publicity of

-available validating services directed specifically to the target population.
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"The State of the Art: California State
L/ . R r:

-

Dr. Dav:l,é‘ Provost, Dean
New Program Development -

: 1 and Evaluation : . - .
California State University .. . Coa ' ‘
and Colleges .o . o e RN
S < - is:ﬁsual,to di.scus's experiential learning-~and for .thht’.n{attgr.mcst. .
.. nonfraditional ‘approaches to teaching add learning~-in terms of what are
L " ' called nontraditional ‘students. These are often defined as those cutside
CL . of the 18-24 age group. - ’ - :
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FOI‘ thé past four and a h"alf_years_the California State University and ._:

— - Colleges has Tequested and receivedcsupport for the Fund for Innovation
" -and Improvement in the Instructional Process. Sometimes referred to-as
"the Innovative Fund," this program has placed its focus'on -testing new
> approaches to learning for regular, on-campus students, many of whom are
nonetheless. outside the so-called "traditional" age range. The average
age-of CSUC students is 26. -
There are several points I wish to make before providing some detail con~- -
cerning specific efforts supported by the Fund. There are- generally
recognized to be two kinds of experiential learning, sponsored and prior.
Sponsored experiential learning is undertaken within an academic program
" and often involves a version of anm educational contract between the student
and a professor or department. °This contract specifies the kinds of learning -
that are expected and the bases for evaluation. - Cooperative education and
v internships are examples. Though much remains to be done in .exploring the
.best mean’s of maximizing and assessing the educational experience that takes
" +place.in suc¢h programs, they have a long history in this countty and are
widely accepted as, academically creditable.
—tel o oo - IS
A survey of such programs in the CSUC found there were 13,000 students and
2,000 sites in businesses, government agencies, volunteer organizations
‘and other rongollegiatie work ‘settings involved in. such programs in 1974.
% The Innovative Fund has supported several such programs where the approaches
have represented variations on the traditional. As an example, I might y
- mention the Center for Community Internships and Cooperative Education at
Fullerton which, through a‘coordinated’ placement service, arranges work
» ‘experiences that are integrated with academic programs for some 800 stu-
- dents each term. (Last year we funded the Sacramento Semester program for
outstanding political science students in the system to spend one term in a
- legislative -or administrative office in the State Capitol in conjunction -
with Sacramento State's political science program. Next week tte system is
co-sponsoring a major conference on cooperative ediucation models, processes
and evaluation methods for educators in this part of the country.)

1

&

Faculty are generally- justifiably cautious in granting credit for cxperi-
‘ential ledrning, especially for prior learning. This‘'results from a number
) of factors, not least of which is a concern for standards and doubt that
* learning through experiénce is academically’ creditable in the sense it is
equivalent to learping that ta&es place in the college classroom setting
- and under academic supervision. ]

The - second and more controversial area then is that of assessmentKof prior
vlearning, our cred}t by evaluation program. Two approaches predominate.
The use of standardized or other challenge examinatiors for determining
learning equivalent to that gained through normal coilege clas$ work is °
, fairlv well~known. The College Lével Examination Program (CLEP) contains \
- a battery of tests, including five in general education and over 30, in
/ 'specific. courses such as introductory American history or political
~ science, chemistry, 'physics and so on. [Under the auspices of the Chancellor's
0ffice and the Innovative Fcnd a number of these examinations have been

E
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reviewed for establishing system policy with respect to the award of
‘credit. Time does not . .permit a detailing of the procedures we have
followed,~but they have involved extensive consultation with system
faculty. .

- - . »

vy

Our most dramatic program.of credit- for prior learning in this mode is °
the English Equivalency Examination which is composed of a standardized i
exsminstion from CLEP, the Analysis and Interpretation of Literature exam,
and a two-essay component developed by English faculty in the’system. This
examination, endorsed by the system's English Council and offered each May

" on all 19 campuses, has been administered .to nearly. 14,000 students over -
the past four -years and approximately 4,400 have demonstrated learning
equivalent to having passing freshman English and have obtained six semester
units of credit upon entering one of our institutions. Pldns are now being
made for a science equivalency examination afternoon during which students
will be able to take several such approved examinations in one sitting.

s k §

The,second approach to assessing prior learning is even more controversial,
‘the ‘assessment of prior learning which is not course equivalent. Here the

"~ CSUC has taken a leadership role nationally through its involvement with .

the Cooperative Assessment of Experiential Learning (CAEL) -project. Ori-
ginally 'a project funded by the Carnegie Corporation and administered by -
‘the Educational Testing Service (ETS), this project has grown from 10 parti-
cipating institutions, of higher education to nearly 250 this fall. CAEL

is engaged in. validation of assessment procedures, faculty- development *
‘programs and a wide range of activities to improve both assessment techniques
and the .credibility of.the programs among both faculty. and administrators.
San Francisco State, under the leadership of Urbapr Whitaker, . has taken a“
leadership, role in the faculty development program. Prcoféssor Whitaker will
be ‘speaking to you later today and oaq,provide more information on this
progranm -if, you wish. -

-~

1

The Innovative Fund has provided support to the San Francisco assessment

'program which involvés use of the portfolio to demonstrate learning achieved.
This learning. is generally of &n interdisciplinary character and not Buscep-
tible to testing through standardized Ainstruments. It is worth mentioning
‘that 98 percent of students surveyed after completionzof the program believed
they expended-more effort in obtaining the credit awatrded than they would
have in a more traditional class, The Fund this year is providing support
for faculty development workshops for faculty from 12 CSUC institutions and
focusing on techniques in assessing both sponsored and prior learning which
have been developed in the system and through CAEL. New programs are expected
to result. -

- .
s -~ 2

One other activity should be mentioned the funding of a feasibility study
for a possible registry/advisory service through which students would be .
assisted in,ident if ing that learning they have had which might be academic-

- ally creditable. | referral service for students seeking information on
where such learning might be accepted .for credit toward their educational
objectives is also under review. Dr. McCabe may give further information.
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Ih this brief period it is impossible to do more than provide an
" It is fair to say that the state of the

of the programs in this area.

)

¥
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art is a mixed picture, especially in the area of prior learning assess-

ment and that much remains to be done),
and establishing credibility.
is continuing.
great returns in reducing
tun%ﬁiese¥6r o

- B

ur students.

It is a slow’and laborious

both in validation 6f processes
With that said, progress is being made and
process but one that promises
academic recundancy and enhanced learning oppor-
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"The State of the Art: CSUC Consortium"

Dr. George McCabe

Calif

- "

" Director

alifornia State University
. and Colleges Consortimp
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The Coﬁsortium" \known:as The Thousand Mile Cémpus; however, when used

more precisely :gé term describes all of the educational activities of
The. California State University and Colleges
part~time student. .

hundred plus baccalaureate and
in the evening and on weekends

the adult

25.

24 different academic majors. . -

cam;

to more than 65
It includes the 33 programs leading to Co
academic¢ fielde. [The Thousand Mile Cam
" leading to degrees from CSUC campuses.
students over the age of 25 are enrolled
on-campus evening programs and off-

in the program, is.primarily an instructional institution—-

institution——and that their assessment of
pat&;of'the,student's”édgcatioqal plan.

‘to part-time adult

time constraints, inabili
. study and so forth. -

x

.
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'Théqiandgte given by Chancellor Dumke to ou
Programs, and to The Consortium, was to
resources of the California State University and Colleges more accessible

studentg; to devise ways of extending higher educational .
‘opportunities to those who were denied dccess becaus

-
“

$
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x

™

which‘are designed to serve
The Thousand Mile.Campus includes. the four~
graduate programs offered on our campuses
»000 adults over.:the age of
nsortium degrees’in eight
pus includés 53 external programs
In all, a total of more than 70,000
in The’Thousand Mile Campus via
pus external programs in a total of

¢

It is impogtant to' discuss the functions of The Thousand Mile Campus as a
totality, if ever so briefly, before discussin
‘because, in our judgment, -asse
think it is more sound to disc
include validation of prior learning than it is to discuss
tutions. We note, in passing, that Empire State College,

r'Commission on External Degree
£ind waye of making the educational "

ty to spend lengthy peériods ofi}ime'in on~campus

i

.

g assessment of prior learning
ssment belongd in an educational context. We
uss educational institutions whose functions
validating insti-
referred to earlier
an educational
prior learning is an inseparable

e of geographic isolation,
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It has been our responsibility to innovate, as necessary, to increase
access to higher education. Our responsibility has been to extend the
opportunity for higher education to those adults to whom it has been
denied not to provide.an alternative for the full-time student of tradi-
. tional college age. , " .

<

-We.respect and are excited about. the worthy experiment taking place at
® Empire State College. But we also think it is important to note that
half of Empire's student body and two-thirds of its FTE is made up of
full-time students; that even though Empire's program is a State-supported
and Foundation-supported program that the head count for part-time studeats .
in CSUC external programs alone is 'twice that reported for Empire as of
June 1975. O : , .
N . H LY
In our efforts to meet our charge we have innovated. Sometimes we.have
‘merely used a new system of instructional delivery~-"old wine in new bottles."
Sometimes.we have developed wholly new, nontraditional curricula.  Sometimes
the instructional intervention, itself,’ has been innovative. _Sometimes aur
innovation has included assessment of prior learniiig. Orce in a while we .
do all of these at“once. But, our goal has not been to innovate, per se;
" our goal has been to do whatever we ‘can ‘do, responsibly, to :llggrease. access
‘to instruction.- T . . co L
Our efforts to assess prior learning should be considered within that con-
‘text. We believe that access is improved and involvement encouraged if
prospective adult students are given academic credit for what they already
know, without respect to where or how they acquired the knowledge; that
given such a rumning. start they.arc more likely to follow through on their
Plang for cofitinuing their Higher education. . o 7. s

~

&

To this T would*add that—measured solely in numbers--our success has not
been matched elsewhere in the country. v

B

Let me give an exapple of validation of prior learning which is an inseparable
: part of the total educational program. Cal State Sacramento, with.the assis- .
tance of The Copsortium, offers an external ‘program in Nursing ii Stockton,
Solano Countyf-'f:gzd'?i'spcisc'& and, in the East San Francisco Bay. This is a
program designed to serve Registered Nurses who do not hold bachelor's degrees. . |
These practicing nurses enroll in a two-course sequence in which, in part, o
N evidence is sought regarding prior learning which may have taken place, for
s example, in academically unaccredited hospital training programs. Those
vhose prior learning is validated may earn up ,to 58 semester units of 3
Sacramento, credit. Furthermore, the evidence .is that most nurses. completing ,
these two screening courses score at the 70th to 80th percentile on the. ] .

National Nursing. Exams. . "
. ~ Similarly, the’ statewide,independent study program leading to « bachelor's .
" . degree in the Humanities, offered in cooperation with' The Consortium by CSC,
+ Dominguez Hills, offers opportunities for credit for prior learning which is
relevant to the objectives of that degree program. Copies of the Student
Handbook describing these procedures are being distributed.
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Many students enrolled in éonaor;iun programs have had extensive e:q‘:éri-
ence in a variety of areas. Some of this experie/nqe may have resulted
- .-in learning that is equivalent to colleg‘e-level/knowledge and skills. B

-

The Consortium offers students in its undergraduate programs the oppor-
tunity to demonstrate what they have learned outside of college and, where
the learning is”found to be appropriate, to earn credit toward their degree.
L - . _

The Consortium-does not award credit for experience as such. It does
provide students with the opportunity to demonstrate what they have learned
from their experience. s - :

Credit may be obtained toward general education or major requirements, as
well as general elective credit. In some cases, credit may count toward
admigsions requirements. No indication of unsuccessful performance is
posted on the student's permanent record; there is no penalty for failing
to obtain a passing score or. grade. .

" There are two ways in.which.students may earn credit for prior learning:
(1) standardized tests and (2) individual assessment.
. i »
We are distributing a number of documents for your'interest. One is a
brochure, Ways to Earn Credit by Evaluation (For Learning Acquired Outside
of College) which we are about to distribute to all Consortium students.
Another ig entitled, Student Handbook on Credit‘by Examination. The third
document has the fqr;?oding title of The Assessment of Prior Learning In a
Iraditional Deceptra¥ized Setting $ Flexibility Within the Challenge Exami-
nation Framework. This is a reprint from a document published for CAEL by
ETS entitled: Initiating Experiential Learning Programs: Four Case Studies.
* . “ S ‘ . N ) T — R ,
*CLEP and New York Regents examinations are available in 15 academic areas -
. and additional tests are now under review by faculty committees.

b4

In the many other areas not’ covered by these tests, The Consortium has

developed procedures for "Individual Assessméut."- These procedures were

developed with the assistance of a CAEL grant. . / C -
'The learning acquired in,a noncollegiate setting must correspond to the
objectives of appropriate CSUC courses. ,For’ example, someone with experi-

" ence in woodworking or photography may have acquired the knowledge and skills
that meet-the objectives of courses offered in a CSUC department of industrial

"studies. Or, ap individual who has been employed in a city or county govern . |

tiental position may have acquired knowledge that caii lead to credit in a,
field such as urban studies or political science if it meets the objectives
of courses offered by the appropriate department (8). The student is giveu
an "individually administered challenge examination" to find this out.

In some cases, where the student's knowledge does not entirely qualify for

- credit; The Consortium will endeuvor to provide feedback as to how the .
3tudent may supplement his/her knowledge in order to. meet’course objectives,
for example, through supplemental reading, and gain credit.

‘ b
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A CSUC faculty member determines 'the most appropriate method'for the stu-
dent to demonstrate his/her knowledge. It might be an oral eXamination,
a written examination, a term paper or project, a rresentation of a port-
follo, or any other method that the faculty member, with the approval of
,The Consortium, deems appropriate. The facylty member, after assessing

. the student, writes a recommendation Which is, in turn, reyiewed by a
faculty committee which is a subcommittee of; The Consortium Advisory Com—
nittee, the Advisory Committee being a standing ‘committee.of the,Statewide
Academic Sendte. i / IR

R .~ N ‘ N ~
A somewhat di.fferent approach to assessment is one in which faculty teams-
evaluate training and education programs offereq by noncollegiate organi-
zations, and recommend academic credit for the students who have ‘completed

3

these p@a, rather than assessing the' students individually.

" We are distributing a brigf description of .the Project on Noncollegiate
Sponsored Instruction in which the Consortium under agreement ;with the
American Council on Education, serves as the agency in Californid for -

reviewing and r,ecofnending for academic-credit programs of instruction -

offered by ,!‘:usiness, iqc}g_tgﬁ, I'abé_}'/ unions and public and private agencies.
.+ As I described in the instance of the Sacramento _external program in Nursing,
some of the most important and effective assessment of prior learning--indeed,
perhaps most of the assessment of prior learning--takes place as an integral
part of instruction’ and the designing-rthe tailoring--—of the educational
‘plans of students. With us this morning is Dr. Joseph Satin, Dean of  the ‘
School of Humanities at California State University, Fresno.. Dr. Satin was
" .. the chairman’of the commiftee which developed The Consortium undergraduate
- major in Liberal Arts. He has spent many hours of his own time talking to
adult would-be students in Visalia and.elsewhere in-the San Jnaquin Valley.
" 'He played a major ';rol; in the establishment of The Consortium cooperative
" program w:l.ihvvualia College. It is my privilege to introduce Dean Satin.
* . . P ‘«

4

. . ~
I “ —
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“The..State of the Art: A Viéw From the Hinterlands"

" Dr.,,:Ioaeph Satin;.
Dean. of Humanities -

Fresno

What I have to say‘will have little direct bearing on academic credit icr
experience. In,my own defense, George McCabe phoned and asked me if I would
talk about the Consortium Liberal 'Arts program in line with credit for experi-
eace. I told him I knew very little abbut such credit and he siad, "Well,
Just talk for five minutes." T didn't know at the time that thac constituted
‘¢ a major speech. , e e . - . .
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. Last Fall I d‘ec:lde/& to take the program into the field and try it out, at

* % " In other words, how would ’,student‘:s respond to a program concerned with just ‘s

'giadia, in-such places as Earlimart, Orosi, Corcoran, Tulare, Hanford, and ’

o N . 4 o
’ v T 35(
CEEN - -
i 1Y

The Liberal Arts program I'm to talk about was devised by six £ ulty ‘
menbers under the aegis of the CSUC Consortium. We think of .thec}:ggram

as a breakthrough, bLecause, quite simply, it.examines ways of 'knowing\as

well as the learning process itself. We liken it to the so-called s ent

analysis some mental patients go through, wherein they not only learn what's

wrong with them but ‘also the methodology by which ilinesses may be eliwminated

&

or cured.’ v , . |
. 5 ’ Lt _:“7 . . |
Our program subdivides "ways:of knowing" into three. One.learns by soaking RN
up the materials of a discipline or area of knowledge: that is what we call \i
|

-

its lit:ei'acz component—in effect, its vocabulary, what it has to say, its

¥

content. One also learns' by dealing with the methodology or heuristics of

an area of knowledge: that is, how one manipulates, uses, assesses the data

. involved in that knowledge. And finally one learns through what we call

sﬂ'thesis. For example, if one has. the perception of "apple" and the per-
ception of "falling" and.he's Isaac Newton and combines those two perceptions,
he develops the conception of the theory of gravity. That conception, so

. de:ivedi,‘is a synthesis, its process being a setting of the mind to working:

‘Our committee ran I don't\ifcnow how many hundreds of trial programs using ) b
the three ways of knowing and finally /irrived indictively, at these unit .
requirements for our degree program: units in literacy; 9 in methodology; -

6 in synthesis. "These, we concluded/, would form a workable package as the :

" core of a 60 unit upper division Apr’égr plus 12 units of electives, so

that the student could further emph%siz whichever way o%ﬁ?ﬁgwing ‘most appealed

to him. : R

B AR -

40 much: for the theoretical or iv_br}l ﬁowgr aspect of our Liberal Arts
program, ' ' , : '

. KN R -
2 : >

>

‘the College of the Sequoias in Visalia, to see .how it worked in actual practice.

plain learning. As our program is designed, the student may, with in the .

framework of litefacy, methodology, and synthesis, pick any, three disciplines ~
or areas of learning he really wants to explore and-then-develop them in his ~
own directions so that when he comes out at the other end .he has not only . .
learned those- three -areas but also how learning takes place in those areas. - “

In sum, he knows how aud why as well as what. : et

- "s’ - ’ R . .

4

Since our progrﬁnl\'is in essence more inner~directed than other-directed, I _ .
went to Visalia with a view to turnihg up adults who had in general made it

in 1life, who had gone through a little bit of college, who wanted to learn for
the sake of education. I interviewed, in Visalia and the surrounding areas, °
over 300 prospects with results described in an article I co~-authored entitled
"Giraffe and Clydesdale and Finless Fish." It will appear in the March, 1977
issue of Liberal Educatioﬁ.‘,‘ : s . ‘ . -

’
< o 4 « -
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. °. ’ - R e '
For now, here are two observations that I'made, one of them relevant to today's
central theme of credit for experience. My first observation was that a sur-
prising number of interested adults were clustered in the agrarian areas around

-
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Lemoore.  The majority, though, wére more interested in traditional educa- ) o
tion than in our highly self-motivating program. ] « - -

_-But at the same time we did attract 86 people into our Liberal Arts degree .
progfam at*Visalia. At which point thé problem’ immediately arose that, |
‘since these were adults, all had had -outside experience. Virtually all of _ |
them asked, "What credit do you allow for this, that, and theé other kind of ‘
work I've done?" Whereupon I did what any meticulous &cholar:would do: I ° :
phoried George [McCabe] and hollered for help. And he sent down two compe-. +
tency assessment people who worked for a total of three days and nights, > ‘
interviewing, giving tests, and so forth. '‘My second observation, then, is ‘
th\at any program, even one as ivory-tower ‘based as our Ccmsog_:ium Liberal :
Arts model, needs, when it gets out into the outside world, a good deal of . .
competency assessment involving -¢redit for experience. Which is how I N '
learned that our central topic :for today is not only novel but useful as
‘well. ' . , . .

Y

— - ~ . ~

"The State of ’the Art: California Community Colleges" ' o
s . ' : n w . \
Dr. Clarence Mangham . K R e
\\ ., Assistant Chancellor - . '
‘ “\\ Educational and ‘Facilities Planning : _ ' o
\Qalifornia €ommunity Colleges . ' . ~
. . . -~ - N
. Akaccepted definition for credit by e'x(amination is .a_procedure by which .
" a student not formally enrolled in a dourse ‘may receive credit for that '
cou_rsé\\by passing an oral, written or manipulative type examination. A
-variation of this procedure, sometimes referred to as "challenging the ' . v
course, " permits the student to take an ¢z "ly final examination during his

enrollment in'a course to receive credit.

" ?
The importance of the concept of credit y examination 11%‘3 in the growing
- practice of recognizing achievements dn other institutions and in life

experiences.. Under\ this practice students can earn credit toward a degree
and,app‘l?;atisfacto completion of standardized meapiireg tovard degree |, -
Yequirements. Such actreditation is liiited-and-such limitations ‘are-dcter~
mined for Community Colleges by the College Boards of the local Community -
College districts in accordance with regulations established by the Board ¢
of Governors. The’two most used forms of credit by -examination in California
Community Colleges are credi.t\by challenge and participation in the Coilege

* - Levei xamination Program (CLEP). L T I .t .

-

The general authorization for cred by examination in Community Collegds

is given in Education Code Section’ 25518.6. This Code section authorizes' ..

credit by examinations approved and conducted by “the proper au;horities\:f e

- the college. Title 5 of the Administra ve Code, Section 51302.5, Credit by
Examination, extends such sredit ‘only to a student who is registered at a,

public Comiunity College and is in good standing for a course listed in its.

+ catalog. The provision is further made that'units thus obtained shall not - @ °
be counted in determining the 12 semester hours of credit in’ residencel required

by Section 51623. ‘ . .. ‘ .ot

»w
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Savera.]: general px%inciples are evident in these statutes:

‘(1) A stuhe\n‘t cannot take comprehensive examinations for two

years' credit and an A.A. Degree
-~ - : » X 2

) - ) 4 -
(2) Credit b\y exanination is done on a ‘course-by-course pasi_sa

(3) Credit by eXamination is up to the 'ducrecic{n
© munity CO}lege district as to whether it w:u.( implement

- such & progr~

1) “

\

of ‘thc Com-

¢
K &

. - il , \ . .
< It should be recognized that credit by exsmination pr;]ct::lces', while exer-

‘cized within the parameters of the Califérnia Edicaty
Title 5 regulations, are not necessarily uniform.

Pt

This may; stem in part

from the fact that cro‘t\iit by examination is not[a' category of education
. directly eligible for gtate apportionment in public Community Colleges,
The following are 1exmnple;s

since it cannot b« included in ADA accounting.,
+-of suth varied practices::
. Cown T

-\.

le' A: Ct;edif; by exsmination ray be granted for proficiency
previously accomplished in other than -an acéredited institution,

- for experiénce, study,- travel, or for formal service-connected
courses essentially equivalent to a course for which credit is -

3

. being requested. Units and grade points earned ‘shgll_ be co‘unggd

toward "the Aesoc:l.atﬂe in Arts degree.:

4 ’

t Exa!g\' le B: Removal \;6f"p_:erequisite‘s for advanced placement is
approved-on the basfs-of written evidence of qualifications

- through previous. training or experience. Alsn, advanced credit -

may be granted for high scores on College Racrance Examination

Board Advanced Placement -Tests. A student .is not permitted to

obtain credit b_%tiqn unless he has enrolled in the-course

and the insttucto
completion. .

{
8
1

-outlined the requirements for successful

Example C: A student may. petition for credif' by examination only

after completing 12 seméster units at the college with a minimum:

"grade -point average of 2.25. Except for students in the nursing
program, the maximum amount of credit  permissible shall not exceed

15 semester|units including not.more than 50

required for the major ahbject”fg.eld.‘. '
: . . { \ e

14

percent_* of the credit

‘Example D: ;‘A regix].‘a_fly .gprolieé student may ob'tf:‘gin credit by
. - - examination ‘on the basis of previous training or experience. Unit
¥ credit for :3:“”' successfully challenged will not be awarded

~ g, until the ¢
™ the ‘college.’

ent has s_uéc‘easfully completed 15 units of work at

LY % . s “‘\“ . - 3 ' H L
Example E; A currently registered student with 2.0 grade point

' average may petition for credit by examination during a-regular
semester/with a maximum of 15 'such units. )
= 1T T : T

)

o

-
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Some of the is;ii’es‘aqsociited with i:rec_lit by examination
" to all postsecondary institutioms. |Such issues’ include:
' -4 b A o - 7;“.\\‘“ ’ * v
1. Shall accreditation of __s_’c_hoo.‘l_\ of origin be a requirement
- 1in reqogn:!.t:iph of completed course credits?
. i T L,
2.° Do-governmentcondudted ‘schools requiré accreditation?

Seem to apply

3. - Shall students with compls=ed;courses from such \iiiatitgtiéns

. :be required to take examindtions? ) ~ -

academic studies

H

'4.( Shall piior wor erience withc;ut formal
be a category fof.approval of credit?

,5\\. Sh,a‘ll limits be set to the amoun
Ny challenge- tions?
‘ Ry -

0
LT,
»

Fui:t!pr actions should ipi{:ludeé'

t of cyedit that can be earned *
s »

e

1. Seeking arcicui'agion agreements among postsecondary ég.gments
"» 30’ thdt approval 'for credit, once achieved and granted, shall
be acceptable for meeting trg\nifgr and degree requirements.

2. Seeking legislation to redefine the basis for ADi to allow '
’ for credit by eximination in Community Colleges where it
» *’applies tJ the concept of self-pacing, open entry and open . -
. exit, and other arrangements intended to provide for indivi-
¢ dual differences in learning. e
" Although the majority of Community Colleges are involved in some form of X
credit by examination, this involvement is very limited. 1In some insti- "

“tutions, a student may challenge & course in ‘only one or two subject areas.
. [y . \

. * Recognizing that the present funding procedure for Community, Colleges offers . .
little incentive for these institutions to develop: extensive credit by ‘
examination programs, the Chancellor's Office staff addressed this and -
related problems  in a series of recommendations to the Board of Governors

at its September .meet;'ing. The ggllowing Bection presents. these recommendations:

4 ’ L -
LI §

-
- - . . IS

~—-Recommendations . . oo .
The present pattern of subsidizing educational innovations in the California
~ Community Colieges is founded almost exclusively on special ‘appropriations
_ from operating budgets, except where federal funds are gvailable,

R / 3 -’\‘
~ . ' J
o\ .1, .In t:};é 1light of existing appropriations for innovations <. \,\ .
Lot ‘granted to, other segments of higher' education, legislation. O
is! recommended which would grant equitable funding for N
, lonovitions in the California Community Colleges. - . T N\
L B ) v | . : ’ / |
‘ ] . 3-1 . . ’1‘ *
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l’wq; options are suggested ‘for. consideration by the Board: .

Option 1, .Require'new funding procedure to be derived ]

» from state appropriations to the colleges. This plan

would require each Community Coliege district to allocate

ke ‘from its resources available for current operations during
any fiscal year-a mandatory amount of not less than a
stipulated percentage of the previous year's state appro-
priations to the district to be used for funding alternative -
programs and activities in accordance with regulations and

’ . guidelines authorized by the Board of Governpra\. .

4

~ Option 2. Establish a Pund for alternatives; approximately
equivalent to a stipulated percentzge of the total state -
apportiorments to the Cémmunity Colleges. This Fund for
. Alternatives should not impinge upon existing practices,
¢ . formulas or criteria regulating state allocations to the -
Community Collages, but should be established as a separate
program in accordance with regulations and guidelines autho-
rized by the Board of Governors. .

] E » 4
-~

) Op;tiOn 2 should be developed for: legislation. . -

'2.-Develop legislation to replace existing Zducation Code sec-
tions concerning Coordinated Instruction System programs and
courses to ‘expand opportunities for ncatraditional learning,
vheréby providing a more extensive scope of “instructional .

*. designs thodologies. Under these new provisions, pro- :
grams would notrequire immediate supervision but would mainfain
access to, and control and evaluation by the instructor-of-
record. These programs should operate vithin the mainstream .
of the college offerings and state apportionment procedures
under authorization and guidclines established by the Board of /

, © Governors, - S . N '

3. Recommend legislatfon for pilot programs to align educational

. objectives with state spportiomment processes. Establish Pt

state apportiomment for individualized learning programs based
upon validated accompiishment of instructional objectives

rather than classroom attendance.. The conduct of such pro-~

grams should follow guidelines éptablished by the Board of
Governors. TA o B ‘

N .
L LY . "

4. "Promote intersegmental cooperation to'meet the educatio L
needs of part-time adult students, including (1) regional
planning for advisimént, (2) cooperative data collection and
disseaingtion services, (3) shared technological facilities -

and other educational resources, (4) improved ate.'zegmental -
articulation and‘(5) new agencies and services, t;here applicable.

-

v

v




fl'ép & Program for Alternatives for Board consideration in December
and
d
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- Program activitics would int:.iude - . N . h '

n

~ (¢) improved des':lgn and. dolivdty.’of services in . . BN
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»
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the Board adopts thucl"ncb.-uhdatioﬁ;,’. the Chancellor's Office will =

-
-

‘adoption in February 1977.
;e following objectives:
)

better; identificdtion of the special needs of indi~
"vidual students, particularly- those new or traditionally
-vunserved clientele; ’

‘This program would be directed.

-

t
2

1:1§t.ovgd. ricpo:;se to those needs tﬂr&gh,de:&gn and ,
- delivery of- programs dsing such modes as . . It

R »
LX)

_ experientiai learning = ", - .
 individualized instructionm, ’
p i_ndcp'ch.dcp; study, and .t -
competency-based student evaluation,
) v e o

.
0

: guidance and advisement for career planiing and " ;e
mf,omtign'abput postsecondary opportnh:l.'_tilt; and - o

. (d) related :t:a"ff and facilities-development and :'upport; necessary
,to-effectively. carry out these efforts. . '

-

13

-,

. oy & :_“.' - . ’ * . -
proposed legislation.establishing a Fund for Alternatives; admin-
istered by the Chandellor's Office beginning 1977-78, to._support
state and primarily College programs directed toward the above
objectives; o . ~c .

-8 .

D

)

~

A Al - ‘ . .
proposed legislation to correct existing statutes'which con-* ,
strain Commupity Colleges from accor:plishing the objectives .
of the Program along with, new statutes to pr( side incentives .
for Proggu: development;-- . et . o T

-
-

coordination of the many existing on=going efforts in Com- o
" munity Collegus or othér sagments of PSE with new of pilot "
" . efforts ‘initiated under this program, including vigorous - . -
efforts at’intersegmental cooperation specifically avoiding T
the duplication of activities 2lready undertaken by the

Postsecondary Commission; . - - . :

-

- .
L4 »
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(4) collection and dissemination of informatidén about ez:isting T
" related developments and ‘programs both in Californis and, " J
- """"I

I

nationally; and

-k
1en .. -
B

(5) fyrther studies, as needed, isto related areas such ag. . -

T, e .

." needs of special ‘Ii;"f-;!:gig-;"* e |
- relationship of adult lifelong le&mins.needﬂ(‘ . K
‘and part-time edpollment; etc.

e
-
. "
~»
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" Board Response - . . e
. The Boaga of Gavernors adopted tﬁé‘ ai:'o_ve reccumendations with the unders” .
.~ standing-that the Chancellor's staff would Hevelo

di \ p. specific.proposals :
.. - for legislation and/or Title 5 regulations pertaining to each area covered
2. inithe Egcouendation.h Staff plans to present its proposals to the Board . i
e in Pebruary, 1977, L L L ‘ . e
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. "The State of th‘g;Aﬂ;:, The..Priw)ate S»ectoir"i

.
ae s o=

. t < DEJWilliam M. Shear - -~ -~ - L

= < Academic Vice President e e : ‘ . LTl

S D T e = o - s
‘7. Armétrong“College S , 1

o c My sl;oft'pi';sentatian is intended to give some perspectivé on regognition
o _ of prior and experientfal learniag by priv&gf? colleges in California today.

In order to be clear, there is a need to deéfine terms. In my opinion, all
 learning 13’ experiential since experience means -apprehension through the -
migd, senses, or emotiibns_. To learn means knowledge, or comprehension or
_ mastery through experience ‘(or study). I think what people’ usually mean,
‘ by experiential léarning is learning outside a structured- classrooﬁeuat’mn.

oy

- - - . . R . , ’»J*-‘Lr”w/,/ 4 .
I am'using the term "recognizing" learning ratler than granting ‘credit for
learning because granting.credit is.a more limited concept. The real puyrpose
T "~ of the movement, if there is a movement, toward "experientiall' education is
. - for individuals to recognize, themselves, what they khow, to be able then
s . to use what they krow in the world, and to be able to demonstrate to others. -
L . what they know; or have- the world recognize what they know. Granting credit

’ 1s one ‘type .of recog‘n:ltion.‘ A college dggreepis one type of recognition.

The major problem in recognizing experiential learning, vhether ‘prior or
current (by the way, I don't differentiate between these as far as value

" or use to.a person—-I don't see any difference), is defining what has been
© learned, proving it, and placing some sort of value on it. CAEL recognizes

. this is py'l:l_.sting' ‘8ix steps of assessment: 1

1. Identifying what has been learned. - ‘ .
‘2. Articulating what has been learned. ‘. . ‘ oL
3. Documenting: the learning process. - .oL
4. Measuring what has.been learned.
5.~ Evaluating what has been learned.
6. Record for-transcript purposes. . ~
The sane problems exist in classrocm situations, but we tend to ignore them
or think we do an adequate job in the classroom. Programs based on experi-

' ‘ential learning usually pay more attention to ‘each step of the assessrment ~ 4
process. . - ' ' [ S ] - et C-% - A

8 12
g

There are many accepted forms of granting cd'lglege'v'rcredit for prior or
experiential learning. Thése are used in private and public colleges.

1. Credit for service in the Army, Navy, or "Air Force.
. 2, Credit for standardized exsminations, such as CLEP.-
" 3. Challenge exams, - : ‘ -
4, Varicus co’opetatiye education programs, internships..

¥
o
¥
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should also include: - . - i
L .J"LeaxningAgegqgn;Eion ?iégﬁam, Armgtrong Cdliege .-
< v =2 Antioch West . v B .
‘ ‘California Western University L ; - W
».. Johnston College . ) - =t
' '~ Goddard College =~ - C - ' :
’ Bay Area Opén College, Wright Institute o
. College of Human Services o, '
Coro  Founddtion -
- » < . . Vs . - :. \‘.:._ -
Antioch West (about 1971} Tee ot e L g
:The ‘original propoéal,for Antioch West was to incorporate five kinds of
activities and resources: - o -7 .
1., Apprégtiééships and interﬁéhips in the community =
2, Seminers, classes and tutorials N

s : . . \"' ‘ ’
-California Wesﬁern'Universi;y . . ~

P . 3 ) {/ ;
A Lo - ‘l',*
Problems can arise when other methods are used to recognize or grant . : 8
L ?redit for expgt%@ntialslearggng. ' - ‘ ’ . .

S briefly summarize a few programs that exist in the -private ;blleges -l
in California. S e ' :

The CAEL working paper number 7-lists five private colleges in California

that offer credit or recognition, for prior experiential learning: Armstrong
College, California Baptist College, Johnston.Collage, LaVerne College, and '
the University of San Francisco. This list is not a complete list. It

3. Lectures or 'special programs ° )
4. Classes at area institutions
" 5. Stuﬁio and laboratory activities

- N

) fhe'institution evaiuazesepést experiences by asking students to £111 out
forms and write about their pasf“expe:iences, send’ in transcripts.

: Acceptanqe.for agvadbed‘degree by corresﬁondenhe is based on this evaulation. 7
Then the program is a sergéé'of study questions. ‘ ’

' Chafges are specific amounts for specific degreés:

Bachelor's -~ $1,200
Mastexr's. ‘=", 1,300
Doctor's... '~ ' 1,400

Jolinston College (1969)

Whea s;ddenis régister, they contract for aad record their full study plans.
Comprehensive, personal critiques containing course descriptions and assess—
ment of student performance replace traditional transcripts. Much of the
learning program seems to be other than formal classroom learning. Evalua-
tions are written by.faculty instructors. .

%
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" . Goddard College, Adult:Degree Progrim (1963)

.learning.

- -
M -

%

Goddard is located in Vermont, but there are students and advisors in .
California. o , T e -
There are periods of residence and,six-mdpth periods between residencies. ’
" The six-month study periods are planned in residence. Some students take
extension courses, squ do research, use jobs or travel as learning experi-
- ences, leading to-a B.A. - ‘ ; e ‘

Eight' semesters may be reduced as'much as twoisemesters through high scores
.on CLEP tests. Advanced standing may come from favorable evaluation of R
Meritical life experience." "“Normally, up to.one semester of advanced
standing is given for critical life experierces, although up to two semesters

may be given in rare instances "

]
7

' Bay Ares Open College, Wright Institute. (1976) °

Students may earn up to 15 upper division credits through participating in
interdisciplinary Life Experience ‘Anglysis Seminars., An additional 30 lower
division credits can also be earned. This is possible through demonstrated
.achievement of -krowledge in areas now taught in California colleges and pre-
Paring a life experience portfolio. - - ..

LN

L . . . , . ) \\ : e . Ll ’
College for Human Services (Projécted in California, 1977)
K — (New York, 1964)\\ \ -

Professional school offering G-year graduate program for “the Human
Service profession- tudents are admitted on the basis of personal qualities,

skills, and past experience relevant 'to and needed for égcéesﬁful
Job performance; therefore, no formal academic ‘credentials are required."

o

. Students are pla{ced in professional service z:%gj.;gt_::’.’ous. Student draft
proposals for achieving each of the 1ist:ed-‘g'c/ mpetencies. CLE

o -
Coro Foundation A . . v g |

Experiential program to train community leaders. - Operates in San Francisco.
Limited number of students are iriterned in business, government, and private
agencies. For many years there was no credit and no degree attached. Recently,
evidently responding ‘to need, a master '{s degree program is an alternative.
This wasn't considered necessary for a wnile, and pai:t:icipan;s were anxious
to get into the program just for the sake of learning.. Many Coro- graduates
have been successful without a degree. The same learning prdcess might be

- possible for an individual, alone, but something like Coro provides access.

-

Summary of the “State of the Art" at This Time

There is no method‘gc\)f evaluag;[.on'ﬁhat is absolutely exact. This is true in
traditional classroom situations as well as evaluation of prior/experiential

2
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Wé're_péed to calling evgluaﬁion methods in the classroom "objective".when
all of them are actually "subjective." Evaluating prior learning is no

' more nor less subjective.’ _
In the classroon we -depend &ponxthe training, expertise, and experience of
the faculty member. 1In evaluating prior/exper;ent;al learning we must also

-

depend -upon logic, expertise, and experience.

»

" ' In my opinion, manmy of the ;elatively new experiential prograis are doing

a much better and more careful job of granting credit or recognition than
most college faculty members do in the classraoom. .Most new programs require .
much more extensive proof of learning. T . ‘ ’

te,

N

"The State of the Art:. Private)Institutions" g

, Mr. Michael Howe . ! L0 :
Director of Continuing . . :
Education . . ?

. University of San Francisco

I'm from the University of San Francisco, and one of the fitst‘things I wbuld
like to do is pattern my remarks around what Nancy Tapper had to say. 1 think
that's what we're here to learn about—how this whole process works. -

One of the first caveats I'd like to'share with you is that therﬁ»are incred- - -

ible impacts for starting a program of this sort.- Many ‘of you know_that, and
these are %gpacts both to the student, the university, to university communi-
utggawgggwell as to the community itself. The first and second issue actually
covered rather specifically in some materials that I've brought with me,
and if you would like to have some of those materials, I'll put them out on the
back table there. . - T L
- Basically, these are the first two issues: credit? How much? I'd like to
echo what Nancy had to say and that is that it's very hard to just stick-your
" foot. a little bit in the water. You have to get in, and our program i&ﬁéligible
for 98 units. If a student can prove to the faculty at the University that he.
or she has developed the understanding, the knowledge that is equivalent to )
98 semester units, he or she can receive them. The caveat-—-ncbody has achieved
that yet, but it's open. We tell the students very frankly it's going to be
very difficult. to do that. T, oot - ’

-The second issue, process, and this is most likely the most crucial issue,
especially for a university like USF, a traditional school, better than 120
years old,'with,Jesu;t foundations; and lots of réaction to programs of this
sort of which I'm sure many of you' read recently in the Chronicle of Higher
Education, as well as in local newspapers. I don't think this program itself
was a result of those issues, but I think it had something to do with it. The
process basically at USF is a faculty process. When I took the, program over
as a faculty member, I said to the University faculty, "It's yours; you do it."

~a
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I gave it to the individual departments. I geve it to the chairman, and
I said, "You assign the faculty members to us, that will accredit the indi-
vidual students' for their learning experiences.'! So the individual depart-

' ments at the University itself have the responsibility for maintaining
oversight as well as determining bheth%r-qr not there will be credit allowed.

Py L

The department has an individual that comes into the assessment center, looks
at the portfolio, makes determination as to whether or not it's in his special
area. If it's not, he .then recommends somebody else, or somebody outside the
University. About 95 percent of .all of our assessment is done within the Uni-
versity by USF faculty. . .' - )

-
~
v

Now, the impact of that is rumors. For example, the other day somebody came
into the office and said, "Howe, what is this? You just gave somebody three
units for building a‘house."” And of course, I don't know about all the units
that are approved, but I had,to scratch around and find out what happened.
Well, in the process of building & house, this individual had done an environ-
mental impact statement on the land that he was going to build a house on, and
this environmental impact statement, if you will, had a lot to do with horti-
culture as well as”with plant management and so forth. He took it to the

" biology department and ‘the biology department looked at it——as a matter of fact

an individual whose specialty is horticulture——and' said, "Wow, this fellow
knows more than I do on these topics." He gave him three units. And: the stu-
dent turned around and said, "Why, he didn't give me any units; I earned those

- units.” And that's something you want to keep iﬁ\mind. " This whole process is

something the student proves to us. We don't give them anything. He earns it,
and he has to go through hell to earn it.

Now,'I think it's impqrtant for you to queréténd gﬁq; the,;érms by which this
is_done is very confusing;.it's confusing to all.of'ks. And that's why in - .
‘many ways translation, tbe whole issue of translation, is important to me, as

) Nqnfy Broughit up. -One of the problems is that the faculty members, for the most

part,-wanf to define it within the context of courses. Oftentimes, it doesn't

. fit. But at USF we started out with that——in other words, alright, you define

vithin the context of what is simplest to you. And .so they said, "Alright,
we'll define it within the context of courses,"” and then we said, "Okay, then
identify thé competencies," and they scratch their heads and say, "Oh, alright,
fine." And they start reading the portfolios and signing off and then before
they sign off on the first competency, we said, '"Now, are you sure that's what
you're signing off for? Are you willing to sign off for that for every other
student?” And then they scratch their head again and go back and begin to
write this process, and for all intents and purposes the-faculty members are
forced to translate their classes into competencies. Most of them can't do it.
Alright, just most of them canft. . -

They don't know what the outcome of the classes are~-something magical about
it, unfortunately, What we've done as a result of that is attempt to develcp
.competencies for classes themselves as well as developing the faculty members
in ‘a way that they can begin to define the classes or generial learning areas.
And so the University of San Francisco is now moving from specific classwork °
credit to general area crédit. And that has its own problems. -

“
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The fourth issue is acceptance. I'll tell you, this is the issue that
the University of San Francisco has had the greatest difficulty with.

) I'm not only talking about within the’ University community itself, but

slso'within the community at large. We set up a program and this program

did outreach to a number of municipalities. As a result of doing outreach »
.to municipalities, a number of students received a number of units, anywhere .
from 15 to 25 units for experiential education or life experience and all '
of a sudden we found that students wera getting through college faster.

We knew that would happen. But we didn't realize the impact it would have
upon the community around us. For example, some city managers who happened

to have to pay out dollars to their students when they receive a B.A. degree,
all of a sudden, !"Gee, all-of these people are going to get a B.A. degree,
and we're going to have to.pay out money."

And then we receive letters, many letters. Also, the university community.
Most-of the communities that we sent transcripts to don't understand the
transcripts, and so what we try to do is educate the registrars. That's
very difficult, though, because most registrars aren't willing to discuss the .
issue, and I'll tell you, I think both the Comnission as well as the Legis-
lature might very well found a committee to study tihis and try to translate -
these terms. - S . B

LN

* Also develop systems of acé"é’ﬁtance 80,we can generate what we call overall

systems that everybody can live with.  Costing these programs out is very -
difficult. We have an assessment process at the University of San Francisco
that's not cost-effective. Wé are now charging $300 for a portfolio, and it
costs more than $300 an individual portfolio to assess. That's just it; ft's .
very, very expensive. a o ) '

1 t:liink that's about what I have to say; it's very hard in 'f:l.ve or eight

_ minutes to describe what we do at USF. I would, however, like to mention

T X

that November llth--that's next week, Thursday--we're having a meeting,.if

any of you are interested in going, from 10:00 to 4:00 in conjunction with

the CAEL faculty development workshop and where we are going to go into detail
on the whole process at the University of San Francisco. As far as I know we
more than 1likely liave'one of the most extensive processes, in terms of develop-

“hent, in California, And we'd be most happy to shaxe it with you because we

y ﬁﬁnderstaﬁc;'.in shg;iﬁg there may be an increase in acceptance.
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I brought a hAth, but I don't know whether I have e;o'ugh copies for

everybody or not. - I was asked to talk some about the background and the

work of the Pogtsecondary Alternatives Study, as well as review some of

the evidence for the need for a validation iastitution. I apologize to

all of you in the audience who heard me talk sbout this study over and over, :
and I-suppose the background will be mainly for the CPEC commissionérs who ~
may not “now so much about -what we did. - : . , . -

The study really goes back to “the 1972 veport of the Joint Committee on the
Magter Plan for Higher Education. In that report there's a recommendation = .
" that there be .a new system, a new segment, if you will, to coordinate off-
- campus'programs, perhaps operate.some off-campus programs itself. Well,
‘this vas a large order, 'so’later in the year there was a Senate resolution
-which.called for a feasibility study by a private consultant to have a look
at the need and the design of an external degree institution; the wording
of the resolution anphaé;lze_d degrees.  ,Well, we got started in the summer -
of 1974 and early in this study we redefined the ‘scope of the problem; instead -
,,gf looking just at external degrees, we decided to try to look at the whole
( range of adult .learning needs and try to propose some ways of meeting as many
“—fieeds as we identified.. The project was defined: broadly at the outset.:

>

. .5 A ~ N T M . )
- There were a total .9of nine "professionals" making 5p the study team--Bill Shear,
v * vhom you've just heard from was a part of the group, and Marcia Salner is here
who also was a part of thi -=a‘;udy. The work of the project which ran over about
" @ year divided roughly {h'half, About :the first six months-we’gave over to
analyzing needs and also %{rying’'to inventory resources in the State for off-
campus adult education and non‘Fraditional programg--programs that are always
going on. This was a job that Marcia Salner did and the report on her work
is available ag a separate report from the study.
As fu:{\,as"t;he needs, the analysis of the'needs, we tried to come at this in
2 number of different ways. We looked first at enrollment, just simply the
enrollment figures and also the trends in enrollment. For example, we were
interested in the fact that part-time student enrollments have gone up really
remarkably ovei -the last 15 or 20 ears, I guess maybe ever since statistics
have been kept, whereas enrollments of full-tine, or in.regular programs, has
essentially leveled off. So we look at simply enrollment figures. We call !
" this "demand," arbitrarily, I guesglf i

‘The second \}hy of 'apﬁroaching needs is that we call "expressed interest,"
and we try to look at expressed interests in two different ways. First, we
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"to run through this.
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" comissioned a poll, a statewide survey that was donme b’yr‘the Field Re$earch

Corporation based in San Francisco, and they did an interview poll for about
a dozen questions that our study group put .together with a thousand adults
around California. And a second approach to looking at expressed interests
wvas to spend some time talking to people in seven communities ardund the
State, diverse types of communities. We had a system for aoing this that

I don't intend to describe now, A third way of looking at needs was t-

try to get some idea of what the experience of other programs aroun the

. country has been, other programs that are like kinds of programs that we

had in mind: So I made a swing around the Northeast and visited Empire State
and Syracuse, where Fran Macy is based, Thomas Edison College, and we .tried

to gather a lot of the documents from the colleges and the services about the
trends in their service of their clientele, whether they -eally do seem to be

.meeting needs. And then the last approach to need was simply to try to do an.
- exercise- in the future, in fut:ur:lsm,ﬁ to try to think about what California

might be like 20 or 30 years from now--say, the year 2000--what the implica-

.tions for adult learning would be from this exercise. - °

¢

All the results from the needs analysis are contained in two volumes. The
blue one looks like this. It says, Community Needs, Postsecondary Alternatives.
This is a summary of what we learnmed in each of the seven communities we .
visited. And then there's another report that summarizes all the enrollment

"~ data, Fieid Poll results, and ends up with this essay on the future of

'Califo:nia. Okay, so we look at all this needs information against what we
learned from Marcia's study about the i'esourcgs in the State, stack up the
needs versus the resources, and then identify'seven, what we cgll, unmet needs.

‘In the handout you have, beginning on the second page and rumnning over four,
five,- or six pages, are the pages from the final report on the study which
describes these seven needs. If everybody has one of these, then I don't need
It starts at the top with information, and then the
second need, individual assessment, counseling, .career pl ; third, equity

. for part-tire students; four, programs for groups-with special A¢eds, and then

more upper division and graduate external programs, and then indiwidualized
degree-oriented learning programs which would be much like Empire State which.
we've been talking about. And the last one, .certification of academic and
occupational competence with or without formal instruction is the need that
comes closest to what se're talking about today, although we're talking about
really just half of this recommzndation seven. We're ‘talking abqut the academic
certification. T .

' So the evidence from f:h’e study, then, for a need for what &od might; call a

validation institution. Wsll, in the first place, from-the Field poll, ‘if

you look, I 'think it's the third to the last sheet in the handout, down to

I think it's the seventh entry, the third to the last sheet has all the numbers,
aud this 1s just a copy of one of the pages from the report that we got back
from the Field Research Corporation--down to the one that says evaluation of
noncollege experience. Now, thé actuul phrasing of the question, the actual
phrasing of that item, reads like this: - "Evaluation of noncollege experience-—-

- on the job or in the military, for example, for possible credit toward -

degree.” .This is what this random sample of adulfs were asked to say "yes"
or "no"--would they be interested in using it? ‘And you see the figure there

. ' .
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willing to infer from a sample what the population figure would be, it
gets up pretty high; it gets up over a million people. If we assume
] 15 million adult Californians, about 10 percent ‘'of 15 million is about
- . T 1. S aillion. ‘

- ° '3

B *‘Also in*theJ?ield Poll, and the results sre not here--they're contained
in the other needs “report, we- simply asked the question whether people

- wanted to earn a degree or not, any kind of a degree, A.A. or B.A. or
graduate degrees. And presumably a good many--well, we know from the
printout~-that many of these people are older students who do want to get

~ degrees, and presumably most of them or many of them at least are working

and would be interested, let's say, in getting some credit for their work
or their prior experience. Certainly the ones who have been to college
who are college “dropouts would want &s much credit as possibln for the
academic work they've done. .Sc, an awful:lot of people want. say they
-want, degrees, -at least in the State, and I think we can assuae that or
we know that many are older adults and that many would appreciate a (.hance
to aceredit some of their past ‘work. (

A ‘ ‘ - 18 9.2 percent for the total sample. Well, the 9.2 percent, if you're:

Well, and +his iz probably less important from the community visits when
we talked to people out in the seven communities we asked them to fill out
the same questionnuire “hat we used in the Field Poll. The students whom
We talked to, the: people whom we talked to in the communities are obviously
' not'a round sample of Califo:iria adults; in fact if anything they are people
who are quite interested:in turthering their own learning; they re interested
ecough in us to-come -and talk to us about the problems they've had-and their
aspirations and whatnot for more learning. The figure here was at 39 per-
cent of this sample of people wanting a degree, and 23 percent want evaluation
of noncollege experiences, che seventh entry on the data page.
7
Now, if you look again at the results of the poll, down on the third line
from the bottom, include the "no" answers. The on@ about*"combining together
a record of all my educational work," which is a credit bank registry idea,
here-—it s kind of what that alternative is aimed at.. The full statement in
the questionnaire and the poli reais like this: "Pdtting together a main-
taining a record (like a transcript) of all my educational work, all schools
. I may have attended, and perhaps all my jub experiences"--well, here you get
. } . 11 percent in the statewide poll saying yes, they need that kind of a service.
o The community sample, the sample of 'people whom we talked to-I think it was
21 percent. .

4

- I brought along a tape made from one of the rmeetings as part of our commu-
nity survey. It's.from Auburn, and I was going to-play it if there was time.
, These three people are talking--there's one who is a personnel director at
. "P.G.4&E. and one who is a training officer for Placer County Govermment, the
i third is a social welfare director for county govermment--and they're dis-
) cussing the fact that people are-moving around the sfate. To be successful
in the minds of two of these men people have ‘to move, have to go from a
better jpb to'a better job in different parts of the state. And they were
. : saying you take courses here and you take courses there and then when you
‘ ) want to put them together to get a degree, it s very hard to do. This one

. s
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. guy, said, "Well it all adds up to nothing. " He was talking about his
~ . daughter who had been working towaxd a ‘teaching credential, I think. He
- had had to move out of state; she got courses here, here, snd here. Then
when she tried to put it together when ‘they finally settled down, she "
wasn't ‘even close. So. that's what they were' talking about.

Tne last thing I want to talk about was the experience from some of the
other institutions around the country. And we talked about the CAEL pro-
ject, and there are a lot of colleges in the country that are interested in
this whole business of granting credit for axperiential learning;.there are
250 colleges-that are active with CAEL now. The two thdt are really complete--
they're full-blown institutions--are the Regents External Degree Program and
Thomas Edison College in New Jersey. And in the handout (I'm not sure which
page it is) is the story from the Washington Pést, in the next to thke last ~
* 'page. The third column, starting from the left, halfway down, talks about
e Board of Regents program and gives some of the figures, and I talked to
D Nolan last week to get some of the most recent enrollment figures. He
said the Washington Post article was essentially correct. His figures weré
15,000 enrollees since 1971, whigh is not inconsistent with the report, and
5, 000 people have graduated. since 1971. . .
'rhey have eight degree programs altogether, and again as somebody said there,
each program is quite fixad; there's a set curziculum, but there are many
ways to do it--put together any combination of exams and special assessments R
and vhatever course work you've had. The largest number are in _two-year
programs, especlally in nursing d€nd business. Don Nolan said that there had
been 134 people from California who have received New York Regents degrees,
and there are about 200 now enrolled in all ‘programs. i
. The other more or less full-blown institution, Thomas Edison College-in
he last page of this handout, thete's a page from the accreditation report
‘that James Brown, the. president, put together early. this year. The table
itself is not very good; it's kind of confusing. But if you look down the °
sec nd column from the right, underneath degrees, you can. see that the trend
has been up; there are more and more students coming in. The 454 is only
people\who had been enrolled, I guess. Well, that's for the_ fiscal year
from July to August 31st. He told me on the phone that enrollment had in-
creased-xthis is ¥ind of hard to believe--but he said enrollment has gone
up 50 percent over the last year at Edison College. “That sounds like a
slight exaggeration, but that's.what he said, so maybe that means that for--
as of October 31, 1976--the figure might be roughly about 900. No, that's
not right; it would be a half more than the 454, so it's 675, something
like that. Anyway, he says that people are coming in in increasingly higher
numbers each yesr. And I was going to say that these two essentially vali-
dating institutions, as far as I can see,, there's no doubt about it, they're
) meeting needs in their respective states, and in my mind there's no question
e that there's a need in California for this, ’kind of institution as a way- of
’ helping California realize their educational aspirations.
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“The Needs of the Training.Community" )

b ]

Mr. Bart.Ludeman™ : g J
President-ilect ’ . : . —
Ameri%n Society for Tra:lning T : I
elopnent ' : .

I was asked Just to maké a few' tmrks fron ‘the standpoint ‘of the Aner:lcan
Society for Training and Development about the. whole subject we're talking °
about.. I'lt just briefly say for those of you who don't know what the -
American Society for Training and Developnent. is, it is a group of 18,000 -

. people nationally who are dedicated to whatever: it takes for the development

of human potential. In California there are probably about 3,000 members.
Probably the one ‘thing we can't agree on is what k¥nd of competencies it
t:ak.es to make us what we are. . o

I'd 1ike to address myself just a little bit to some of th things that

. Nancy ‘said this morning. One of the things that I haven't heard any talk

about this morning is in-plant training programs~-the kinds) of things.that

- govermment, business, industry, military, unions, and education, as a matter

of fact, are involved in. You might find an organization of 2,000 or 3,000
.employees would have as many®as” 54 to 60 programs a year that t:hey would be_

- offering :ln-plant to their employees. And because the external degree -situa-
' tion, the CEU situation, all the things that are happening now in the world

are so popular, you find more and more employees coming to you and wanting
to know why those training programs can't.be meaningful to' them in terms of
getting -their degrees. That becones a very imoa:tant r.hing .

S0 we ask ourselves the same kinds of questions that Nanc Tapper talked
about: t:his morhing. How much' credit should we get fgt:éo‘ programs? We
can't agree among ourselves what our programs &j & Worth. We have a very
hard time relating to. having to teach ‘so many hours in order for a college
to give our training programs credit toward continuing education. We have
a very hard time saying that we have to teach for 16 hcurs, for example, to
be able to get that famous three hours of credit for that famous four-year
degrae. .

k!
ALY

Very few of us in.our own companies or industries are able to validate ‘f‘a

these programs ourselves: In fact, one of the biggest issues among- training
and development people in the United States is that we can't validate what
we're doing with our.own company. And that's because we are competency-

‘based, and we don't know whether our training programs are competent either.

We're in the same boat. that education 13.

Then we ask ourselves what processes we .should use, the same kind of thing
Nancy asked. One of the biggest answers that you see.us using is CEUs
which are really meaningless. = They are meaningful to some, but they are
not competency-based. .They can become less meaningful to your employees
when they can get a half a CEU for subscribing to a magazine, or for going
to a conference, or for subscribing to a program for one day. So then our

)
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' e-ployees are again concerred about CEUs for our training prograns and ‘
how they become more neaningless. 4 . é .

: T feel that learning contracts with various inetitutiona-we all have : -
‘ those concerning our.training programs--they're yaluable and probably is

individual gdbermenta. “In other words, even though we are teaching the

. us “to accept ‘credit for those programs from some other institution, ‘so we

KWe.reocgnize that there is. a need for quality ‘control and that there must

We also recognize that there needs. to be a central credit banlt of some kind

.to accomplish that. From the standpoint of ASTD itself we are very concerned

. sional development committee. We are going to study CEUs, the whole credit
- sifnation, and that kind of thing. Also, we are co-sponsoring with the

aollething that we should key in on., The probleln with learning contracts
is that they belong to individual corporations, individual companies,

same thing in ‘one industry that we may be teaching in another ,industry in . ,
teras of in-bank, or in-plant .training programs, it's very difficult for .

have the same kind of atzunents that you have in education. . R

Now, how do we gein acceptance for credit‘! We do need to agree among.
employers that we have common programa ‘and that we want’those programs' to
be meaningful in.terms" of\ credit. Somehow we need to agree with the educa-
tional institutions that the- credit that we get for our employees toward a
degree for those training.programs doesn't mean that we teach for 16 hours,
and neans that we have to be competency-based as much as we think you are.

be some kind of competency—base in this kind of program. We recognize that
loose standards we're using now, like CZUs, cannot really be acceptable if
we want to cooperate in our training prograns with degrees.

.

that has good competency standards, but I don't know exactly how we're going

about the whole world of education, and we have a national task force now.
called the Educational Accounting Systems Task Force as part of our profes-

Educational Testing Service, the National Task Force onm CEUs, the University
of Colorado, and CORMA a ‘national conference-on CEUs and what it means to
credit in December. .in Las Vegas. I tnink that takes care of my part.

-
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_ Dr. L<on Leavitt, Di ector of COnt:in;.xing ‘Education &t Loyola Marymount 7

|
|
University, opened the discussion by acknowledging that the Peterson .
study had shown that people.were interested in obtaining degrees. He
cautioned against over%oldng the irtegrity and valye of a college degree,
and the role of accreditation in protecting these qualities. He alsd
felt that the worth of, d:gregs was being threatened by the present drift - .
toward easier and less humanistic degrees, including those of the validating
- institution. 'He referred \to the cxedit bank concept as "inhumane" and ds o

~ a "momster."

.
. . .
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-.Dr. George McCabe, Director of the CSUC Consortium, indicated .
difficult for him to get as angry as Dr. eavitt about credit panks’, because:

- he did not really kfiow what they weré. He, expiessed doubt t a‘'credit

bank was needed in California, 'saying that he had 1i:clé confidence in_the
Field Poll's indication that a number of people would use it. The use of

»

* models and pilot projects, he suggested, might tell us more -about such’ needs. .

Until there is more evidence of need the State should be cautious about a .
. full -scale program’and its related annual costs--the proposed $1.7 million.
The existence of such an institution in New York, he observed, dots mot argue
, for the existence of it in |Caiifornia, since the two states’ are no aualogor. 3
in higher education. - -\ BT T S

' B T . a
RNy . . S" . . ’,
Dr. Shear of Armstrong College disagreed, saying that there was no better
thing that a state could spend-its money on than a validating institution.
The awarding ¢Zf degrees is only ’incidéptal, he noted; what the new learners
ichieving is self esteem, but they think they. need formal creden-
tials far their learning. K s ~ : ‘ ’ ’
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Dr. Ric;hard Dorf, Dean of Extended Learning at UC-Davis, expressed the
Un:l.vez;sit:'y's dissatisfaction with the methodology and findings of the
Peterson study. He acknowledged that individuals want additional opportuni~

ties for continuing léarning toward new competencies, but he questioned théir ___

interest in a credit bank. Instead, he suggested, the resl need is for con-
‘tinuing education and are maintaining appropriate records of student attain-
ment, Le’felt that the State's needs were being met. The CSUC Consortium
and -the fxtegded University could -do more if they were properly funded.
. 2 . '
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Dr. Richard Peterson of the Egucational Testing Service defended the
- . methodology of the study, and spggested that the critics of the study .

might not understamd exactly what the Field POLL researchers had in
mind fdr goals and :lethodology. . ) . ) '

g P>

e -

_— ' Mr. Michael Howe, Director of -Coitinuing Education at the University of

San Francisco, regretted that the discussion seemed to have returned to .
an assumption about the centrality of classroom learniag.. He pointed out
that.manyﬁ‘.miverosities do recognize that. sitting in a clagsroom is not the
- * only mode of learning. The nontraditional learner is self-directed, he
) suggested, and is as good a .student as_ the traditional learner, :}ﬁ not a
- better one. . ., -~ _ R Z .
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+ ¢ Dr. Clazence Mangham, Assistant Chancellor of the California Community -
K dolleges, ‘expressed concern at the way iu which validation takes place,w

.. particularly’in the proposal -for a_validating insti«thtion: He felt that -
- . there was no clear meed for a state agency, another bureaucracy, in this.

- .drea, but that there was need ‘to encourage-existing institutions to do more
. N r- )("t ) . -

. ° Fd

validation. .. ° ;

Dr. Stephen Teale, member of the Commission, said t;hai:.m-;rtairi of the,
""buzz Words" being used in the discussion needed definition or clarifica-
tion. He felt that ‘the terms "experiential learning". and "prior learning"

, ' were in this category, and that perhaps better .terms -could be found. _Dr. Macy
acknowledged- thdat definitions for this type of abstract process need to con-
sider the specific elements of the process. - —

\ . R )
,..Dr. McCabe responded that the term "experiential” has been institutionalized
“. by the creation of CAEL, the Cooperative Assessment of Experiential Learning: -«
+  The*1ssue, baid Dr. McCabe,'is not whether there should”be validation of
* - prior and experiential learning--or any of the other new learning strategies—-
. 'but whether the validation should continve. to hé-carried out only within ,
- existing institutions. He pointed out thai the State, through the’ Consortium,
has had real experience in marketing new. learning modes, and that this experi-
° ence contradicted the suggestion of the Field Poll that people in large

numbers would accept the sicrifices in time and money necessary to participate.
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. Mr. Seth Brunner, member of the Commission, felt that the meaning and value
of a' degree awarded through validation were important considerations which
should be explored. The real -question, he said, is do people have a right to
. some ‘kind of standardized credit, credit that can be mixed with other credits
. - toward the goal of a.degree. That standardization would be, the value of
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lden State College, he asserted. He noted also that ‘

-€ "a projected annual
cost oi $1.7 million for a validation institution did not seem high when' .

| compared with the University of California's budget.

.

\ . . . .
The chairperson, Mrs. Agnes Robinson, -observed that the need and desire

for additional learning services seem to be there, but that money is not
available. Validation in these circumstances could provide the opportunity

for new learners to make progress toward degrees.

° . > ) . o~
. ’
1 -

Ms. Nancy Tapper, presidént of Peralta College far Non-Traditional Studies,

RO, R

- commented that there was also exﬁégieuce availabie, that of Empire State
" College, which suggested that.nontraditional learners in large numbers will

pay the costs of such education in time ‘and money. There was discussion at
this point between Ms. Tappet and Dr. McCabe concerning the relevance of

. " the New York experience in determining what California should -do.

[
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Déan Dorf of UC Davis responded to Mr. Brunner's interest in the value of

the degree. He indicated that the issue here was whether there needs to

be "commo. currency" in academic credit, or whether' the State should continue

‘to enjoy educational diversity. If the State wants "common currency," as
opposed to diversity, he observed, then a separate and central validating

. .institution was appropriate. - S -
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Dr, Leavitt of Loyola Marymount University agreed that diversity should be
preserved. He argued that homogenization or elimination.of differences in
the higher education system wouid be detrimental tp quality. He expressed
concern over the concept of .competency~based education, and insisted that -
‘the objactive of higher education is not the attainment of measurable compe-
tency, but- rather intellectual, emotional, and phi;osophical growth--the

“attainment of a well-rounded in.ividual who is a bett~r person for'having
+had the education. Assemblyman Vasconcelios responded that by giving grades,

credits, and degreés Loyola was rewarding competency, and was not carrying

out Dr. Leavitt's'view of the purpose of higher.education. Dr. Leavitt. )
replied- that the university was locked into the system; external pressures _.-
impose grades upon higher education institutions. On this note thg,allofted -

time expired, and the discussion was finished.

1
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ALTERNATIVES IN DEVELOPING. A VALIDATING INSTITUTION

I o 'iFurthe'l’t Expansion of csuc Consortiun" . - :

~ . - - .-

Dr. George E. McCabe e . ' . - T
Director . o ’
" ¢suc Consortium . L y ;

The Conaortium is just beginning i"s fourth year. In its first year it
received.. $46 000 of State appropriated money, a last minute addition by
- the Assembly, thanks to Assemblyman John Vasconcellos. In 1974-75 the
) appropriation was $203 500. e : :

-

] For the past two years'the State appropriations for. The Consortium have
‘been zero although we were allocated $89,000 in 1975-76 and $37,000 for
the current year because of our involvement in-State funded pProjects.
Over four years, then, our State funding has averaged $89,000 per year.
Aside .from our Admissions and Records Office our professional staff con-
‘gistéed of the equivalent of one full position in our first year, two-and-
- ~ a-half positions in the second year and three positions--our full comple-
~j~ L Gy ~ment, last year and' this year.

In the space of four years we. have developed three statewide programs of ’
indepzndent study, curricula Teading to Consortium degrees in eight dif- //
- ferent academic fields with a total of 33 programs, have facilitated/the
VR deveiqpment of memoranda of understanding between campuses for a total of
- 20 external programs offered outside the home campus's }_geographic service
area Our structure and Procedures. for awarding credit for prior learning -
are }’in place, our next" task being” to market oGt assessment wares.

e

We have directed study and parallel instruction in which in most of our .
programs, students can parallel the work of ongoing classes by doing the
ne'essary reading, writing the necessary papers, taking the necessary

- . -~ -examinations and meeting- occasionally with a-faculty mentor. This is not.

e the most popular medium of imstruction but those who have used it typically
s " have achieved at a higher level than most of their on-campus, in-class younger —="7‘
- counterparts. - We have a Liberal Arts Curriculum which can be tailored to
the needs and interests of the individual.who can put together a degree T«
’ " program‘from a whole variety of sources including enrollment in on-campus

classes, concurreiit enrollment, directed gtudy, parallel instruction, exten-
» sion .¢lasses and specially established classes for Consortium students

enrolled *in this major. P

We are still struggling with the problem of making external programs avail-
able through the electronic media, and we think that cable televisions and
~ ~ ITFS television hold the best promise. Largely because of ‘the unavail-
o * ability of funds in sufficient amounts we have moved from Cable TV Proposal 1
| ) to II to III--from Project Genesis, to Project Exodus to Project Leviticus,
: ‘ despite warnings from some quarters that what .we rcally face is Apocalypse.

gr/v »f"'”‘a”, -0 L A *
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" If someone could help us put our hands con $170,000. we could implement’
Project Leviticus--statewide cable TV--this coming fall. .

We prefer,-if you don't mind, not being judged in terms of an untested,

abstract ideal based on the assumption of funding at a level of several

million dollars per year. We think it would be more appropriate to judge

what we have accomplished with an -average+annual State funding of $89,000

and, with that as a base, project what we ¢ould accomplish at a cost con~ -

siderably below the $7.9 million per year projectéd for -the individualized

learping program and the $1.7 million per year for the learning validation

service. - | 4, . * . )

‘We have a base frém,which adequate funding, can and should be extended,,anq

at less cost to students.- We -think the expansion should take place gradually,

and we think it wise to reserve judgment as to. what the eventual scale of

¢ <the individual learning programs or validation service should or could be.

_The implications for California of Empire State enrollments should be more .. -
critically reviewed in terms of the number of adult part-time students enrolléd — ~ °
(which is what I presume we are talking about here). They should be evaluated

in terms of the comparative availability of other alternatives in the. two -

states.. - =~ i - T o
Our three statewide programs of independent study are academically success-
ful by any of the measures available to us. On the other hand, they are
fiscally frail. The glowing returns of the ETS/Field Poll Study to the con~-
trary notwithstanding, it is our actual experience in California that approxi-
mately three-tenths of one percent'of the households have members who would

be interested in upper division and graduate independent study programs in

- the Humanities and Liberal Arts, which is pretty much the kind of program

being offered by Empire. Possibly this percentage might double if our fees
were not in the range of $40-$50 per semester credit hour. We suspect that
the percentage interested in the validation service, separate from instruction,
would be even smaller. !In any event; & serious problem is one of getting the
word of the availability of these programs out to this small subset of poten-
tial enrollees--marketing, if you will excuse a crass cohmerg;ql term.

One further word.abouq;prediCtors of enrollment. In 1974-75, 40 percent of
those who filed inquiries with Empire actually followed through with applica-
tions; slightly more than a quarter actually enrolled. And that's an excel-
lent record, higher than one would ordinarily expect in iollow-through.

Obviously, three professionals on the staff of The Consortium could not, by
themselves}-pggduce what The Consortium has accomplished. The concept under-
lying The Consortium is its reliance on the existing resources of the CSUC
system. By contrast, to give you a notion of the cost of starting a program
from scratch, as of August 1974, Empire employed 166 faculty members (86 full
time and 80 part time) and.78 administrators (69 full time and nine part-time).
That's 86 full-time faculty and 69 full-time administrators!

In summaiy,_then, Je think the need for individual learning programs in>
California has been exaggerated. To what extent we do not know. But, we .
also think there is a need to be met, that we are far from meeting the need .

-
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‘ .. that exists. We are not sure that the Empire model (and let's have no
. - misunderstanding, here: we think it is a ver¥ important experimental
.~ model) is the only model, or even’the most effective model for providing
+ access to those to whom it presently is denied. .We, like Empire, think
" that the use of electronic media should be explored and, I'm afraid, !
New York--through municipally owned WNYC--may have external degree pro-
grams on the air before we do (although theirs will be at the A.A. level).

- Obviously we, our students and potential students who cannot afford. us, N
have been handicapped by a lack of public funding. As you know, thé Board
of Trustees has ‘apted a policy that off-campys: instruction should be
included in the .gular state-funded woikload budget of the campuses and -
The Consortium, assuming the availability of adequate resources.

x v \ . . *
The Board of Trustees has approved a Program éhange Proposal which would
provide $2 million to begin phasing campus and Consortium external programs
into State support. I will leave to your political acumen a determination
of the chances that this provision will be included in the finally approved

--budgev of ‘the State of Californie. But, it's a first step.  And,-if the ‘

. principle is accepted, even without explicit funding,-I think.we’iill be on
our way toward very important changes in California:in' the educationmal. oppor-

tunities which will be afforded to adults interested in continued higher

.

eduvcation. ] #h

. »
. - Raned

) We agree with the goals of the Postsecondary Altérnatives Study. Our view
, .of the exfent of the need differs. The Consortium ‘and its participating

- campuses already have made a significant, substantive beginning. Assuming
more adequate 'fqr;ding we can do a great deal more. Because we are situated:
within an existing collegial structure we believe that we can do the job
with greater assurance of academic substance than. could a newly established
institution without academic roots; we believe our programs will have greater
-academic credibility, and we b~lieve we can be vastly more cost effective. '

B

. /A New Independent Public Institution"
3 . . Y
Assemblyman John Vaséoncellos a ’51-1,,,« T
Chairman, Permanent Assembly ¢ et '
Subcommittee on Postsecondary ‘
Education ' b :

Let me think out loud what a new independent public institution means to
me at this point. This moraing pointed out to me again and anew how radi-
" cally different people of goodwill perceive the same reality. It was like
watching two groups of persons, one from Mars and one from Earth, looking -
at California society, and one saying, "We're going okay, don't worry," and
one saying "Wp need all these new services." My hunch is that the decision
that each of us makes, you on the Commission and the Legislature, will depend
. " upon how we look at and see the reality. B

13
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I'm not sure even how to make the presentation that affects perception at
the level that underlies that kind of judgment about reality.. If you've
followed my career, you know that I'm not much for institutions and no
much for new ones unless I'm convinced that, in.fact, the current ones
_not adequately meeting human’' needs, and my being here today, I guess,
take part in your deliberations as a presenter, in a sense.

" In Don McNeil's opener that your charge in the statutes is to be respongive

to student needs, to identify and project individual and societal needs/in
the future—-those were two of the charges in AB 770--I think that's where we
in the Legislature want you to.function. That's where, hopefully, we function
as well. The question then becomes how you perceive student needs, and how
you perceive their being responded to, and how you perceive what's c ng in
the future, what-'people will need individually to cope with life and /live
fruitfully in che'society we're moving into. And ~hat we need is a éombina-
tion of people to make sense of our lives in the ..ciety. b

\are
is to

The question then becomes your.role as that of advisor. You're to advise us

and the govérnor, and you're to advise the institutions. Ideally you would

give them such good advice—-the institutions--and they would so 1agly

follow it that you could-just advise us it's all okay, and I thi you'd find

we'd be delighted if we perceived that current instZtutions were gdequately

meeting emerging individual and societal needs, °And we get into /it with.bills,
. or shifting monies when we perceive that that's not the case. '

I guess what struck .me here watching this morning, listening this morning,
it's my perception again, that if I had staged this morning-and/if I had
planned the witnesses and presenters--all of them-~I.couldn't have done a
more skillful job of proving the case that I see for new institutions. It
was dismaying and disappointing for me to listen to some of the things that .
weré saild and not-said. The world has changed a lot; people have changed a
lot. Consclousness is different, relationships are different,. institutions,
values, families, and what's most, perhaps, changed 1s the sense of whether

institutions fit the dndividual or individuals fit institutions. And those

are two sides I heard this-morning. , | e

£

I heard Leon say, you know, "Don't override thé\integrity of cur institutions."”

" The institution was primary. And Dick Dorf saying "We're very traditional
and we don't intent to serve those new students." And the other side I was
-hearing was that there were emergent individual needs for validating experi-
ence, for vaiida;ing learning, on an equal basis whether it comes from painful
life .experience of anguish, or whether it comes from reading, -or whether it
comes. from working as a nurse for 20 years, whether .it comes from sitting in
the classroom. The model, I think, that you bring to the perception of whether
a person learns by some involvement emotionally in an experiential way with
real-life activity, or whether a person léarns sitting at someone else's feet
and listening, really will determine much of how you assess what you hear
‘from different people. . :

[ R . B
In particulars, I think the question for me that I'11 be looking at in my
Job and hoping you will in yours, 1s: is there a need?-~number one; number

two, if there is, is it being met? And if not, is it likely to be met? If.

-




the answer is there's a need:not met .nor likely to be, then a new institu-
tion makes sense. That's the syllogism that I need to parade my way through.

Is there a need? The Peterson study, I think, is adequate proof that there

is need for validation of prior experiential learning. George McCabe .saying
that the polls were off on Hayakawa by two percent and the winner was reversed,
it's really a tragic comment——-the fact is that .they were. off by two percent.
So, say the Field Poll is off by two percent in the Peterson report. It .still
indicates that there are a million people who would like this kind of service
JIn California. 'To disregard the poll, disregard the community intefviews,
disregard our own experience--I know that people want this and ‘need it, and

I think Fran Macy's opener shows the entire country moving in this direction
and people all over supporting these services financially and by going to them
and using them is evidence that Californians have that need for the validation,
certification, and degree-grancing of learning gained outside of sitting in
the classroom; outside of the campus, outside of 18 to 22 years of age. I
don't see where the need is even disputable. \

The question then, next, for me, is, "Is it being met? Are they responding?"
The evidence, it seems to me: as Dick Dorf said, "We're doing almost nothing
in the area; we don’t intent to serve those students," which was dismaying, and
I wondered about who they do intend to serve. I think of a friend of mine who
wanted to interm in the Capitol, full-time, and get credit from UC, San Diego.
And the Capitol is-a .pretty good place to learn about politics. . And no UC
campus would grant him credit, until I found a friend of mine, a psychologist
on one of the campuses, who agreed to do it. But otherwise, you know, they.
Just don't regularly do that.” You've got to labyrinth your way through to

enable people to go where the action's happening. \
CSUC said, "Well, we're doing it a little bit, but our faculty is prettj wéry a
of it." It wasn't certainly, at least for me, convincing that they are doing

~enough. MoS§tly they're doing traditional education for nontraditional students
rather than nontraditional education. I didn't hear much about validation. '

Community colleges—I didn't hear you say anything about what they're doing
in this area. And the privates are doing some. S$o, my sénse is that you've
. heald no evidence. If you believe there's a need, you've heard no evidence
to indicate it's being met now by the institutions, and I'm saddened by that.
I'm saddened and dismayed. . C . .
The next question, then, 1s are they likely to meet it? Well, in asnwer to
that you look for several things as I do. One is, how much interest is there?
I note that there are no four-year institutions representatives in this Com-
mission sitting here today. No one from UC bothered to come from your members,
nor CSUC, nor the private colleges. Mary Lou and Betty are here from the
comunity colleges, but the rest couldn't, you know. Maybe they have good
reasons, but as far as interest from the governing boards——zern evidence of
that. And listen then to the tone, and I heard Dick Dorf saying, "We'ré not
going to do it," and I heard George McCabe and Dave Provost saying, "We're
very wary; we might do some, but..." And the community colleges.saying, "We
can't do it." I didn't hear, again, any evidencé of concern, of commitment,
of willingness to act. And it's all perceptual, you know, and it's mine.
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«~ I want those questions addressed. My'bié& and that of my colleagues, I ‘
" think, is simply whether the needs, of people are being met, or will be.
And if not,:then we will undeirtake the kinds of .legislation or shifting
of monies’ that will, hopefully, assure tha people's.needs are recognized .
.and responded to.  If they are, then we .can|sit back and say "congratulations,
and here's the money." That's our bias. I\don't think we're racing around
" to be critical rior racing around to create new institutions, but rather, ®
hopefully,- watching zarefully ‘and nequndin:\gppfopriately.
‘ .. . IR e
But the final point about judging is the tone. We listened to.Fran Macy
and Nancy Tapper and Bill Shear. There was an excitement, there was an
assurance, there was a going ahead in the toneé, in the spirit, that I didn't
hear from those people who said, you know, "it's okay; we're doing it,
"we're not going to do it," but don't worry, dén't go too fast, don't put
money there.”" There's an impression that people give--and my sense is that
this goes back to my opening point about how a person perceives himself/herself
and people and their needs in today's world--that determines among equally
sidcere people and equally bright people, whethér in fact they feel that needs
. " are being met-or are not being met. -And what yo\u decide here is simply going
T to be, -you know, how you perceive what these needs are and whether or not you L
- believe that thg‘yﬁ":e adequately met by today's: institutions.

A
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i "Usa of the Private/Public Sector Through Voucher System" STy
Ms. Maureen McNulty . Ct \} , ; S .
Staff Associate ‘ . ‘ \ : -
Association of Independent . \ . :
‘ Califoriia Colleges and S o . \\

A *"iﬁ;‘ : ("\ Universities

A,;A:/‘éarlier, say, the end of last'week, we sent out to members .of the Commission
,materials on’the voucher system that's been proposed \for' the State of
T<! Massachusetts, that George Nolfi has done, the background work for. I brought
°* extra copies today; I've got them here, and we'll jﬁs?: leave them around for
" . people. You can also get copies of these and other materials through -ATCCU in
.- Los-Angeles if you're interested in finding more about) this new voucher system.
* The voucher system has been kicked around a lot','-pfimhr:t‘ly for undergraduates
. for use in that type of system. Nolfi in Massachusetts has talked about it
. as a mechanism for funding people in continuing education, and after talking
with him a couple of times and talking with Henry Levin\of Stanford who has
also been involved in the more traditional voucher concepts, the whole idea
made a lot of sense to me. I think more than just talkihg about it in terms
of what is good for the 4ndependent institutions, it's ar\} idea that should be
" considered for all of postsecondary education, for all o continuing education,
beth public and private. . E\ :

e

-

. Nolfihad talked with me sbout, "When you discuss this idda and advance it
. for California, make sure that you get across the point that it's_just sgme ‘
.i@ealthat makes sense and it's not to bail out any individual segment.™ It's

L
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to help the’ students, and I think that~-I wrote down at the top of my
notes’ John Vasconcellos' queatidn,‘"Is there a neéd, and is it being
. met?"—I think there definitely is a need, as we said this morning. Then
from' my own investigations I think there's a need. We think the programs’
exist, the continuing education programs exist. It's just how you get '
somebody to .go to them. ] . B o
. 'The House Bill 1712 in Massachusetfs_is_cqlled the Adult Recurrent Educa—
tion Entitlement Progtam, and the whole idea is to further education on’a
part-time basis -for people who are low income and without too much post-
_secondary education beyond high school, or even high school education. The ¢
'idea 1s to gain entrance and advancement in the- job market. This is some- |
thing«that can be thrown around. Maybe.you shouldn' t be quite so specific
in saying that the courses you take necessarily have to advance you in the job
job market. You can get into all kinds of discussions ,about what that really
means, but the concept itself, I think, you'll find a good one. The idea is
to get people into the continuing education programs on the college level and
“to .give them some kind of choice, rather than saying you can only go to com-
munity ccllege, you can only go to a public Institution, making the chance
available to them to, say, if there's a good program at an institution that
you can't really afford,athat it can still be available to you.

In Mhssachusetts the reason--one of the reasons--that I thought that wvas a

in Massachusetts wlo are in continuing education programs are persons who have
some amount of college already; they're people who are generally of middle and
upper~income groups. And so you look and you say, "Who's taking advantage of
the programs right now?" The people who have always taken advantage of the
program, you know. Is there a pool of people beyond the middle-class educated
- people who can use these programs? I really feel there is.
I think Nolfi says he's got evidence’ there is, too, and Hank Levin and a
whole series of other people. The idea though is, the amounts of money aren't
large endugh that you can take people that aren't motivated and get them to go.
What you do is try to get the information out to pecple who've got some kind
of feeling of wanting to continue education. The question can come up, "Why
not just lower tuition?" The answer to that, at least my asnwer, would be
that that way the same breaks g0 to all the people; people who can already
. afford to take part in. continuing education are getting the same subsidies as
" people who've never beer able to afford it, and -that way the State'sjlosing
some money, too, or some income. Under the voucher system, people-who can
-afford more can pay more proportionately.

—  There's an example. I don't 'want to get too much into the mechanics of what
Massachusetts is doing, but there is in the Nolfi material a chart showing
educational levels, income levels, and how much money you would get. For an
idea, if you have 12 years of school, and an income of under $5,000, your
yearly voucher from the State would be $408. On the other hand, if you have
one year of--say four years of-—college and #$15,000 income, your voucher pay-
ment would be zero from the State, and anywhere in between up. to that amount.
The mechanics again of their program, for adults over 25 years of- age with an
anaual income of $15,000 or less, .and United States Office of Education
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requirements for student assistance programs, would be the ones the State
would us®; 780 the State wouldn't have to set up ‘another whole system of

.eligibility requirements and approyal.

Tte economics behind the ‘sysgem is that if you follow that type of progtam
it's simple and relatively inexpensive bacause you're using the structure
o# continuing-education-as-it—already exists with people’ paying for the
services. You're working on the demand side of education rather than the
qqpply side, and the programs in all the institutions could compete-with-

'eafh other on the basis of what the students really need, and programs that
. are q§§ggip§j;§¢~;ypg_gikthingq;that students require will be the ones that—

will prqsper. The voucher will pay for, under the Massachusetts pilan and
could be done in California, only actual tuition costs, and Massachusetts is
using up to 32 courses a year, 32 courses, total for a bachelor's degree with
penalties for misuse and auditing on about five percent of the applications
that are coming in to keep some kind of controls on the program. ’

Thc‘bouche; plan would be finagced through the users and;employers,'which
gives you some kind of direct accountability,’ and the instructional costs will
be borne by the students who car, iw fact, afford .them, with other people being

. subsidized on a sliding scale. And I think, to sort of put things more in a

nutshell, the vouchers--why should vouchers be used in continuing education?
Well, as I mentioned before, it gives you a choice where to study, what to

" study. You can purchase educational services that are most suited to you,

.

rathér than just having to go to the school that's four blocks away.
N . m— » . .
There's a possibility that there'll be greater responsiveness to the .student

" by the institutions,.even if we don't like the idea of institutions being

responsive to a dollar sign; sometimes. that's what it'comes down to. Most of
the time that's what it comes down to} whether it's a good or a bad thing,
that's a reality, I tpink.

A - . ‘ .
I2 sum things un, ‘what to do--you've got the ide¥ of the voucher plan, you've

~"heard about-it. I think the time's come for a different type of, public policy.

I think it was talked about today from a youth. full-time idea of postsecondary
education, looking at this large, sort of quiet group that just doesn't know -
where to go, that private financing should be maintained. I don't think that
any of ve would argue against that. If a voucher system is used. the public
investment can.be relatively small band should complement the private invest-
ment that already exists. It seems, too, that the 6avantaged, when you

look at who would benefit from a voucher program, ike a lot of programs,

" the disadvantaged persons would be the oues that really would get a high return

fron’ the program. It would be a nonregres3ive vestiment by the state govern-
ment 'dnd would be an effective focusing of the state dollars, putting it

exactly where it's needed, and the voucher would allow the use of a mixed system

of education. You'd be able, to use public institutions, private institutions,
noncollegiate programs, too.

I was going.tb,go over what Nolfi in the end calls this program, entitlement
voucher, that is, if resources are guaranteed for the persons who need it up
to the point where appropriations run out and the reason he uses vouchers,

the money goes directly to the recipient in a demand note .that can be used
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Just about anywhere the person decides to g ,/ I think th.~ while ‘the
voucher gystem has been thrown out as a nonfeasible idea 'on the under-
graduate level because the cost can just skyracket, ahd I think that it's )
something that should be seriously considered for continuing education, and
I think that it can be economically feasible and I think kgu're really -
hitting people that are interested and mot‘vated\about going to school.




" -~ -educators to encourage learaing in whatever setting it can best

, | | | . |
" . PROBLEMS IN DEVELOPING A VALIDATING INSTITUTION \

\
. "Attitidinal Problems in the Recognition of \
,Pz < Experiential .Learning" . \\ ‘
] . . _ . . ) . \
Dr. Urban Whitaker . : ‘ ce : / \ '
Director, All-University » ' o / e
- Programs = = - - h o
San Francisco State University . ' . : \
. My name is Urban Whitaker and I am Director of Ail-University Programs at \

San Francisco State University. Experiential education is one of my assigo- \
ments and presently includes the Cooperative Education ¢rogram, Credit sy s
Evaluation for Experiential Learning (CEEL), and representation of the A
University in the national CAEL Project (Cooperative Assessment of Experi-

entlal Learning). I am also a member of the national Board of Trustees of

7

. CAEL and on the staff of the CAEL Faculty Development Project.

My remarks reflect my personal opinions and experience. , I anm not speaking
a3 a.representative of thé CSUC System, San Francisco State University or
I have been asked to comment particularly on attitudinal problems. -I will
do that by: first, describing an ideal; and second, commenting cn some of

. the problems which hamper us in achieving the ideal; and third, concentrating

on some of the specific attitudinal problems which must be faced in developing .-~ -
& validating institution; and finally I want to comment.briefly on some of the. ’

programs which are attacking these problems effectively.

- IDEALS

o ;_bdli;vé" that it should be a responsfbiiity of postsécondary . S

take place for the individual, to be prepared to assess it, and
to recognize it "w:l‘.thout: regard to where or how it occurs. .

8 In facilitating, assessing and recognizing experiential learning
there must be the same careful attention to quality control and
standards which 2zplies to traditional learning. Recognition

. (waiver, placement .or actual credit) should be granted for .
learning, not for experience per _s;%;;‘ and only for learning which is
,clearly evaluated as creditable at ‘the postsecondary level.

- . .
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1&0 KINDS OF PROBLEMS '

There are two kinds of difficulties which complicate our sttempts to achieve -

these idcals:- attitudinsl problems and technical problems.

e Some of the sttitudinnl problems are related to the first ideal--

' there are educators who oppose the recognition of experiential

lesrning (even if it can be demonstrated to be college-level learn-
ing) b.cause it does not. take ‘Place under the guidance of the faculty.
A comnon conclusion is that postsecondary instituticns exist pri-
nsrily for education, not certification, and that *hey should not

in any case be certifying learning that doesn't take place under
'their supervision

o Some of the attitudinal problems are related to the second ideal -
there are those who seek, or are willing to grant credit for
experience per se without demonstrating that college-level learning -
has taken place. ] .

\ ’ :

o Technical problems are of two broad kinds. those concerned with the
learning process, particularly the re-training of faculty mémbers to
gserve as facilitators and méntcrs rather than as professors and trans-
‘mitters. of knowledge, and those concerned with the assessment of
experiential educstion, whether in prior learning or sponsored lesrning
environments. . w

AITITUDINAL PROBLEMS

Much‘is heard in current discussions of experiential :learning
about the need for "faculty development” programs. I think
that it is both more accurate and more f4ir to talk about
' "professional development" as a prerequisite to the elimination
5?) - of bogh attitudinal and technical barriers to progress.
4
Faculty attitudes vary, like everybody else’ s, ‘from v;gorous
support to vigorous opposition. What is needed to clear the
. way for the development of validating institutions is a rigor-
ous program of information and discussion of all the: issues
which affect the attitudes of all the parties: legislation,
trustees, administrstors, employers, students and fstulty
mémbers. And we need to ensure that this campaign treats’
both ‘sides of the issues~-dealing with the extremely lenient
attitudes which favor credit for virtually any kind of experi-
ence, as well as with the closed or nearly-closed minds of
. those who assume that it is not possible to acquire creditable
o ,learning outside the traditional campus environment.
These two extremes feed. on each other. In a more positive and
constructive vein we should seek to encourage attitudes which
are, at once:

s

o
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o openn to.the idea that creditable postsecondary
learniiig can be acquired®in both supervised
:  and unsupervised experi:nrial settings; and

e  devoted to the maintenance of standards which

" -~ ensure that only postsecondary-level learning-
(not experience per se) evaluated as such by
qualified facultz,nenbers will be considerecd
for acadenic'r‘ecognition. -

/ PP

,«‘/

Arnocmns e . ;

- Several kinds of programs hdve been drweloped by faculty, administrators
and others to attack these\\attitudinal and technical problems, and.to-move. - !
us clos¢ ' to acconplishing the ideals described above. I want to’ describe

' two with which I am personally involved, the CAEL _Project (Cooperative Assess-

ment of !xperiential Learning); and the Cooperative Education movement.

o A full description of the CAEL Project is available elsewvhere. I
vant to mention here mly the facts that: the California State
,University and College System is a co-founder of the Project; and

that the Faculty Development branch of CAEL is actively addressing ;
both ‘the attitudinal and technical problems which must be resolved o "
. 1f experiential. learning is to be rroperly recognized at the post- /

; secondary level.

The Subcomittee *nay be interested in viewing some oOr a11 of the Q
series of tape/slide presentations produced at. San Francisco State

University for use in 24 regional Faculty Development workshops being
'sponsored by CAEL. The series includes:

-

Experiential I.earning " History and Rationale ‘ T

The CAEL Story ' - . '

The CAEL Faculty Development Project ° Cy ' LT

. The Six Stages of the Assessment Process ; é

A Compendium of Assessment 'rechniques ‘[

How to Run a Workshop . I
Another program now being offered at some California} campuaes is ‘ N,
Cooperative Education which is an effective solution to a perplexing :
problem. The pioblem is .that both traditional ;nd experiential
learning have weaknesses‘ _

-~
- oA

trsditional education 13 often incomplete-leaving students
well prepared in theory and in understanding of general
_principles, but less able in practical application of the
© - general principles in a variety of specific contexts,
~ ’ ®
. - experiential education is often incamplete--leaving students
well’ prepared in practical application of knowledge and skills
in some specific contexts but with inefficient understanding
of theory ard general principles, and less able to apply their -
learning in new gituations.

- A .-
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being able to apply them in a variety of practical °ituations.

The essence of Cooperative Education is the recognition by three
parties--student, employer, university--of the dual roles’ each of
them can play for the mutual advantage of all three. Mbst 1mportantly~j
The employer recognins thatvthe employee is also a student.
The university.reco zes that the student is also an employee.

H

Recognizing this "dual role of the student/employee"

T .. the employér .agrees’ to’ cooperate with the university in
‘maximizing the learning opportunity in’ the work envfronment, pv”
° +and in evaluating the learning outcomes. - :

= the university agrees to cooperate with the employer in assess-
ing -and crediting the learning outcome.

- . - A .

-

K ‘. coucwsiou‘ L _ . -

.

. Experiential learning is not a panacea which will end all of the problems of
"+, postsecondary education. But if we can find the right blend, for each indivi—
" “dual student, of the traditional and experiential learning modes we can make
the educational process more exciting; more effective and more available to
more people—-on a lifelong basis. :

o
£}

"Accreditation Concerns" ; o

2
-

Dr. Kay J. Andersen, Executive Director

Accrediting Commission for Senior Colleges
.and-Uniyersities of the Western Association .

' of Scoooléiand,Colleges :

- My name is Kay J. Andersen, and I am the Executive Director of the Accred-
iting Commission for Senior Colleges and Universities of the Western Associa- .
tion of Schools and Colleg»=; one of six regional accrediting agencies in
the United States. The Westerh Association of Schools and Colleges includes
two other accrediting commissions, the Commission on Community and Junior
Colleges and the Commission on Schools. The Accrediting Commission for
Senior Colleges and Universities encompasses approximately 130 accredited

s colleges and universities in California, Hawaii, and Guam. In addition,
there are numerous Candidaté institutions and others in the process of making
-~ application. The Senior Commission is chaired by Sister Cecilia Louise Moore
of Mcunt St. Mary's College, and assisting her are 15 commissioners representi
_ public and private institutions within this region. .The Junior College and

.413Cooperative Education blends the traditfonal and experiential learning . E
. modeés to give the sg ydent a good balance ‘hetween- theocy and.practice
\\\\\\\. and the twin advantaﬁaﬁ‘oﬁwﬁnderstanding the general principles afid

'w




‘\./J' // : o ) ) .
//' ( . | y ) ’ e
- Senior College Commissions are pardcof the Council on Pogtsecondary Accredi-
tation, which now coordinates all private, voluntary ac beditatioq3 both - .,

\j regional and specialized,f;n the United.States.

I am happy to-share the program today with Dr. Urban ]
State University, one who is intimately acquainted with accrediting problems,
policies, and procedures, having served on numerous accrediting teams in this
region. I am certain that he would be able to, explidate as well if not better-
than I the concerns the Commission has with»gegafd o granting credit and
- degrees 40r prior and exper ential learning, but’ le ‘me proseed with a few
' observations. First, let m say that the Commissign has taken no position
'*%afdn the need for a fourth segment of higher education in California.-
With the assistance of a v f§/;trong committee and input from institutional
- representatives in the region, the Commission ado ted, in 1975, a policy -
' statement entitled "Credit for Prior Ledarning erience," a statement which
at the present time applies. primarily to undergraduate work. Experience with
this policy suggests._som revisions, and one of |those pertains to the word
"experience" in the titld. We think that should be deleted for reasons which
I will offer shortly. is is a positive stat ent, which recognizes that .
learning takes place in ja variety of ways and s ttings, and that today's
, student population coveﬁs a broad'spécttqm of ages and experience. It further -
recognizes that demonstyable learning, based on experiemces other than those -
that occur in an academic setting, may be educ tionally creditable, and any
appropriate past learning frqﬁfexperiehces‘ca@ be used to undergird or supple-
ment present and fyture léarﬁing/beyaﬁa‘the‘s condary school, provided such
learning is related to the goalé‘ofnthgmstude;t’s education and is compatible © oy,
with the purposes and stlated objectives of the institution and its specific
Programs and curricula. | That last statement is, in fact, the preface to this .
- policy statement. . - | : ' ' oy

- —

Because of its importance\and because the policy is relatively short, I want
to present it here and the make a few comments. The Senlor Commission supports
the awarding of credit for priof learning, that is, credit for’learning that
has preceded the application for credit for/ it, provided that: <o
. L - ~
a. the student applying for'Credit for Prior Learning is matriculated at -
the institution where he/ghe is applyiﬁg for the Credit for Prior ‘
_ Learning, and the past le rning is relévanf’fb the student's stated - o
- edycational objectives; ,\b o - . ’ . '

~ . 3

L

b. the person(s) evaluating the prior le rning is a faculty member or .
academic administrator at t e dnstitution awarding the Credit for. = -
Prior Learning and competent| in the area of the learning being evalu-

. ated. If the faculty member has an gdjunct appointment, his/her vita
- must be on file at the institution and the contractual relationship
" between the faculty member and the iﬁstitution must be documented;

+c. the stident provides evidence gf chditéble prior’léarning (may be
" done with the aid or approval f a ﬁaculty member) and the evaluator
"~ provides a written evaluation o{ the evidence. Both evidence and

‘the ‘evaluation of it must be plaféd in the student's permanent file}
v . \
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gocumentation for, and the’ amount of, Credit for Prior Learning;
= AR R
the student satisfactorily completes’ 30 semester units or its equiva-
. lent of ‘study at the institution awarding the Credit for Prior Learning-
- . before the Credit for Prior Learning is entered on the student's

transcript; . s -
» ) “- . ’ ) {;;‘t? !y;w =
£. Credit for Prior Learning is consistent witH academic.standards of

1
|
v _ o . ) .
S d. a panel of full-time fécult:y reviews and gives final approval to.the — ‘
- - the institution;

‘T

8. fees charged have a reasonable relationship to the instiﬁutions'
- -investment of time and resources; ) s~ i ﬂ

the objectives, policies, procedures, and basis for the award of

Credit for Prior Learning are fully described in the official publi-

‘cation of the institution. S s '
“ . 4 N ‘-s« foL, e e :

; ‘ Here are some problems_we:hévéfencountered in evaluating institutions which

[ .grant ¢redit for prior learning. Most institutions are acting responsibly

- ~3

1

<+,  1in this field. ™ _ ’ o . o
e { " 1.. Excessive numbers of credits awarded on the basis of prior ,
L : " learning. - The present policy contains no limits, but, I am

certain that a revision will wanc to consider this. .

- Credit for prior learning is unrelated or related only peri-
- pherally to institutional goals.

R . 3..'In evéluétihg'prior 1earﬂing regular faculty membefq are some-

3 .

Ztimes only minimally involved. -

Docimentation for'prior learning sometimes leaves much to be

- desired. S ; .

B . N ’ P« . i .

5. Is it learning, rather than experience per ge, which is being
considered for academic recognition? "

Is it demonstrated to be‘unfvers;ty level creditable 1earning?'

]

/

7. Are ample precautions taken to insure that the credit is not

duplicated?

’
’

’

<

s

\i This question is iﬁporﬁéﬁt because of the heavilf interdiscipli-
: T nary nature of most experiential learning.

hY 1

. , . @
8. Inadequate jprojections ate made of costs and expertise necessary
to evaluate' prior learning. -

9. ’Integrfty'of credits and degrees are strained by some colleges.

v ) . .
¢ . ‘
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I recall vividly an experience at a recent national meeting where a panel

of individuals from around the country was asked to evaluate documentation
in support of prior learning credit.  Because the individual requesting

this credit had served as-a Personnel Manager in an organization for several
years, some members of- the panel suggested he be granted up to 30 semester
hours towards a degree in Personnel Management. The documentation which I
reviewed suggested to me that, while he might have been a.good Personnel -
Manager, I ecould only recommend from 3-5 credit hours. The documentation
did not show a relationship to particular courses for which he was seeking
credit, and there was almost no indication that the student understood the
theory or general principles in this field.

i

Summarizing, the Commission has been responsive to and supportive of well~ -
designed innovation, including credit for prior learning, Accreditation is

not primarily a change agent. It is an appraisal agency reflecting the tradi-
tions and standards of the mainstream of higher education. As such, it becomes
a stabilizing force among the many pressures which tend to move some institu~
tions into extreme Positions to the detriment of the entire innovative moVeﬁE%F.

Thanks ggaiﬁ for the 1nvi£ation,to join yéu in this‘impoftant meeting.

-~




. 7California Postsecondary Education

- that perhaps nontraditional edu

‘a . . ."’"’:"_'Whére b{e've Been ‘!‘oday: A Summary" .

Dr. Kenneth B. 0'Brien o ‘ o
Associate Director R : ) - : ;

v v P

I've been very interested in listening to today s discussion. I thihk/

. that John Vasconcellos is absolutely right when he stated that everybody
. sees the isste from his own perceptions-no question about that-and I

elearly heard that all day today.

I heard a few amusing statementza “For example, when Nancy Tapper i.dicated
tioh is all right until ‘accreditation sets .

in--rather-like hardening of the arteris, I suppose. That may be true because

orne: thing that distu:bed me at the end of the whole program, and° I hope that:

The Western Association will take a hard look at this, is Kay Andersen's sug-

gestioa that perhaps the educational institution ought not to be-a.broker.

I think this may be a mistake. It may be detrimentai to the kind of thing

that George McCabe and others are doing, in terms of taking people in, attempt-

ing to evaluate their credits and perhaps not putting them through their own °

" system at all for any length of time. That may be something we want to look
into L) . 3 . ) * . N .

-

.Cler.lywl heard everybody say, and I would agree, that some kind of advisement

center is necessary. If we 're going to have a pluralism of education, as
Steve suggests, then in some way, better than we now do it, we have to make -

" people aware of those services. That certainly gives direction to the Com-

mission, and- in our work with the Legislature we will try to see that that
happens. .

- . ‘
. " -

I heard everyhody also agree to the faot that better assessment of experi-

ential learning is needed. Now, there seems .to be very. little agreément
throughout the Yoom as:to who will do thig. Sohe of the institutions feel

. that they ought to be doing that. If, as I said, the accreditation process
_ suggests that institutions should not act as brokers, at least those institu-.

tions under the accreditation by regional accrediting associations, then
perhaps there needs to be another agency in the State that does that. I think
that it behooves us as a cOmmission to investigate that, and to study accredi-

" tation as to how it affects this particular subject.

Fran Macy began the discussion this morning with an “anecdote, and since all
good planning is anecdotal, I would’ like to end with one. I listened to a lot °
of discussion today and heard a lot of people talk about the fact that tHby Te
doing a great, deal at the segmental and the institutional level. And that's
probably true, although I think)we rdeed more evidence of that. All of the
evidence that I- see is that rhere Seems to be a lot Boing' on--what, exactly,

<@

/ . . , 66 - - . ’ R




Tt

that is, I'm not entirely sure, but a lot is going on. On the other hand,
one does have anecdotes that one can refer to.. One such .anecdote concerns

a friend of mine, sometimes a very good friedd of mine--she happens to be
my wife, who years ago, I.won'tsay how many years ago, took a full two-year
program. in business and secretarial services at a proprietary institution
in the state of Pennsylvania. Iwo or three years ago, she determined that
she wanted to go and find out how much credit she could get for that two-
year program. -She had a good transcript in hand, ‘and had lined up all the
courses in the local Community Cqllege that had the same program, same
courses, same descriptions., After about three weeks of fruitlessuattemp;s,
wandering the halls, the final solution prescribed to her was, "Well, if you
g0 see all of the professors that give the same kinds of cou;ses‘and arrange
with them to have them give you an examination in each one of the courses, then
maybe we'll consider some of those as credit."

That's whea she walked out ‘and has not been back iqﬁgéain. So I submit that
.on the hasis of that one very dmportant anecdote, we do need some additional
services in this-area.
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