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1 Scope, Objectives, and'M/eﬂlod ‘
ST

Terms of the Contract

This is a follow-up study - retrospective and;longitudinal.in nature - Qf
students from occupationgl programs in Ontario secondary schools. The gims
of the sFudy are\io ascertaing,the effectiveness of the occupationaf(pro ram
. in enabling greouétes to secure employment‘and to hold a job, and to ashess
the relation -to and_influences on -eccupational graduates.of other back-
ground and school<§;;§ab1es. We have studied thé'actual employment
experienees of 3Ecupational graduates and the relation of their training to
these experiences, particularly‘as perceived by the graduates themselves in
the i?ght of their various backgrounds. We h&ve also examined the effects

‘on students just completing a two- or three-year program in 1973. T

The exact word1ng of the agreement between the Ontaroﬁ Ministry of °

Educatlon and the Ontar1o Inst1tute for Studies in Educatioh was as follows:

sco)s\oz RESEARCH

This is;a comtract for research services involving the study of employment
experlences of students who have entered the labour markeﬁﬁafter completing
" the 0cgupat1ona1 Program in secondary schools, to be under?aken for the
Minister. of Education, by 0.1.S.E. ’ .
’ -
The research\underxaken shall .include: j

'2:1»_ The study .of the actual employment exper1ences of such students

L 2.2 The study of the applicability to their employment experiences of
! the tra1n1ng such stgdents have received.

The study of the overall effectiveness of thé Occupational Program
in preparing students\fgn the labour force.

The study of sources of var1at1on,,such as JOb turnover, socio-
. economic background, further education or training, in the occupat1ona1
exper1ences of studtnts compketlng the Occupational Program

The development of a sampling of basic data of student population still
in the 0ccupat10na1 Program but who will shortly be entering the labour
market




Introduction ' ' ¥ oo

¢ . Brief Outline o{ﬂlabou: Force Structure ' : . . T ‘

e . - s t [ - ¢ ‘ l
Over the past few years, -a number of changes have occurred " the structure /‘

and cq‘pok1t1on of ‘the Canwdian labour fozfe that_have d1rect bearing on~
the employment opportun1t1es for occupat1 nal graduates (Domlnlon/Bureau of |

.

T Stat1st1cs 1970). This sect1on prov1des a br1ef‘rev1ew of .some gf these
processes of change and suggests the general conditions facing the occupa-
. tional student upon leaving schodl. . . K \
' These general trends include the'growth of the profess1ons "the up-
grad1ng of skill. levels 1n general, the growth of the _white collar worker ..
sector, and tRe diminishing number of /jobs in the lon skill or:laBouring e
categor1es, as well as in the agr1cu1tura1 sector. Studies by Meltz (1967)
- o ‘and Qstry (1967) dempnstrate that the Canadian labour, force is becoming
e educat1ona11y upgraded. In addition to the changlng gpucat1ona1 requirements
.  for certa1n Jobs, patterns of supply and demand also have changed.  Mappower
forecast1ng studies "have proJected ""the dee11n1ng relat1ve use of labourers,
in the secondary 1ndustr1¢s, and the contract1on of employment opportun1t1es
"in the primary industries' (Meltz and Penz 1968: 23) .Another important
factor is chang1ng trends in employer preferences and practices. On-the-

t job training and retraining programs are becdmlng 1ncreas1ng1y—eommon

_Becaiuse of the apparent lack of stat1s'1cs on the employment positions
of occupational graduates, we can C1te figures only for their age cohorts - .‘
in general.and draw some tentative conclusions from these.: Ava1lab}e»data

. " show, for example, that from the boom year 1956 to the recession ye;r-1958
consistently, unemploymen%’fatgz were signifitantly higher‘for the 14- tou 24-

year-olds than the 25- to 44-year-olds for each of the years exam;ned, and
also much higher than the national average. For males aged ‘14-19 and 20-2%
in 1956, the rates were 8. 1% and 5.7% as opposed to 3.4% and 3.0% for//he

" 25-, 34-, and 35- to 44-year- olds respectively; the nat1ona1 average that

year. was 3. 4. For‘the correspondlng female ageqgroups the rates were, 4.09

and 1.8%, 1.9% and 1.1% respectively In the recession year 1958, .the

picture was even bleaker, while the national average was 7. Oo, unempfoyment
‘rates for- malegs 14-19, 20 24, 25-34, and 35-44 were 16.7%, 12.7%; 7:7%, and *

6.1% respectively. Females seem to have fared relatively well; their un-

'y

employment rates fluctuate around the average female unemployment rate for
all age groups except the youngest (14- to 19-year-olds)

smese trend$ are repeated again, and the disproportion of unemploy-
ment rates between the age groups™is even larger during the years 1966-70.

f ) ~Fable 1 illustrates-in detail youth uUnemployment rates.

i

. ' ‘2 \1 .
Q ‘ ' - . . . . f’
L ERIC - “ .. _ 9 . o L]




3 1.-‘ — . s .( ) « ___
— . ~ rl "
: T - . . [ 3 . *
}’ . s "A . ) . ‘: \ 7 l‘
. * ' ‘ - ' “ - +
. . . ’ v C ,
- ' Table 1/ Percentagé'Uﬂemp}oyed in Canada by Agp'ﬁﬁd Se; ~ - ’ o
.. ) ’ 13 ) ‘
- e . - 1 . Y g - . K ]
ot National-: ‘ﬂales ‘ # Females o
Year Average . *14-19 2Qa’4 - 25-34 T 35-44 All 4-19 20-24 5-34 35-44 All
o g g I e A S N
. i : N  C ) . RN
1966 3.6 . *9.6 5.3 3.0 2.8 4.0 6.4 2.6 - 2.0 1.8 276
. . . P i s 3
- * . . 3 ) ) < 4 . .
. }9Q7 *4.1 10.9 6.1 3.8 3.3 .6 7.3 3.2 2.2 1.8 2.9
- . e ¢ - - . > - ! . N
. : . i , L 2 . ‘ .
— 1968 4.8 12.8- 7.6 4.4 4.1 5.5 8.3 4.2 2.3 2.2 3.4 ’
1 ’ » . \ ” r , ,
- S e - . , ot -
- & 1969 4,7 - 12.3 -7.5 4.0 3.7 5.2 8.9 3.8 f, \ 2.8 2.3 3{6 A
_— 4 - | ' ¥ oo
Jv ' 1970 ' 5.9 . iS.O 10.5 5.3 . 4.6 6.6 1.4 5.1 -r 3;5’ 3.0 4.5
- - §’ Al ‘- a‘.' #’ ‘ ,%',{.‘ ——

‘Source: Dominion Bureau of Statistics,

-
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. Even though youth unemployment rates are: 1nevzfably hlgh, 1t seems

o

they aTe even higher for the occupatlonal graduate, based on the ébove

4

, cifed statlsflcs and- those changed mentloned earltpr thatfhave 0ccupred

,durlng‘thexpest years 1n the Canadlan Labourgforce %tyucture ' . B
Occupational graduates seem to be the.most handicappqd group in bargalnlng\

LR )

for a better position in the market becthp of relatlvb,lack of shllls,

, tralnlng, and academic standlng; o e _ "
L 3 J‘;‘

It is beyond the scppe of our study“w"dlssgss,ih‘ grea“\detaﬂ long—

=

term consequences of our mixed. market sysStem. and high youth unemploymentl‘ _

rates, nevertheless, these polnts serve as 4. startlng p01nt for determlnlng -

the connectlon between the - occupat1ona1 program and the labour markg}
- . N

. — .
.

T W)

-

. A dloteén the Methodoloay of Follow-up Studlegi .

in order to assegs the effectlveness of the. occupatronal progran 1t was
necessary for us to consider thch evaluatlve de51ghs would be best su1ted ',
to our study.. Follow- -up stud1es may be v1ewed as'a s‘glal subset within
survey deslgns where it 1§ assumed that all respond [ havqurev1ously

passed through a‘slmllar situation and are therefore ho.ogeneoui'on some e -
background variable, -As an evaluativgﬁggol‘for educators, the followtup ..
.design enables the researchee to gather 1nformat10n from 1ndLv1duals dr
cohorts ‘who have passed fhrough slmllar experlences (occupat1onal,.school
attendance and/or graduatien). These studies prOV1de data wh1ch .can be

used to try to ‘answer any number of questions about the—educatlonal system
in'general, spe¢1f1c‘lssues related to the’ system the educat1onal L. .
experiences of respondents and the1§;gyal and” perce1vedkrelat1onshxp ' .
between the educatlonal and employment exper1ences bogb/ individyals and
cohorts. Thus, follow -up studies represent one methodoldgical technique ~ ™

for studylng the changing relationship between the educatioral systenﬁbnd

the labour force, and also serve as an 1nstrument for educatlonal evaluatlons.»

Traditionally, follow-up ‘studies have relied ma1nly on threé research de51gnsl_
1) trend design, 2) 1ong1tud1nal or panel deslgn, and 3) cross- sectlonal
design. Certaln'baﬁbc features, Strengths, and llmltatlonsrqf the three
de51gns emerge when they are uséd-in follow -up studies. ' T

A follow -up study utlllzing a trend design saﬂpges simi]lar populatlons

", at different points in time; for example, graduates ‘from the:program in

11968 and 1970 could be followed up five’ years afier'graduatlgp (surveyed 1n
1973 and 1975' respect1velyf This type of procedure can 1dent1fy changes

4
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B and sugge;t ‘trends emerging from the datae but p»rov1des ng explanatmn fOll -

S these ‘changes’ or trends (Glock 196%: 3-64). . . S ‘.g; .

. . < A follow-up study baSed on a longitudinal des1gn 'ovules the most s

.. conplete ‘and accurate da‘ta set and "is thus the best’ survey prOcedure to )

:"* follw. Ideally, data should be gathered on. a selected populat1on at ' ..
e “ Severa],, points m time prlor to “the, speC1f1c Wenence under study (e g1, }
X T graduatlon from the prog;lam), and then the samegpopulanon should be St el
fF’ . exaMned’several t1mes after-the exper1ence (graduatl.on) While this type’ ;- T
r . ‘ :i . of study,can identify change, 1t is the only ?urvey method which can present o

‘; . n 4?.’ ,cause ang effect reh%&m«t—rue hght%”aﬂ——ené‘ er-hams_l—gﬂl—)
: vxmmlwmmmwveywresenﬁmwst comprehensive data, there Z.,”, -

: are 11m1ta-t1ons wh1ch should be clearly understood ‘F1rst, there is the, =~ .

: el prol;lem of ma1nta1n1ng contact and. ensur1ng part1c1pat1on of all respondents
f - w1t‘h the d1ff1cuLty of sampling and general1z1ng from f1nd1,ngs. Second
T ovet t1me, changes in the hypotheses under study may 1nVa11date or d1m1n1sh .o

»MQ@&;\*‘ mm%m**%ﬂy R 4;4_1 b
the walue of what has already been’.done (Wall and Wﬂ

’ The th1rd survey\ method used in, follow up,,s-tudles is the cross- §eet40n,al -

. “ E ', deslgn Th1s 1nvolves su;veymg, at one ‘t1me, ‘a populat1on which has had
51mlar exper1ences at different t1mes (e.g”, graduates from the progrAm in’
f‘*_" . 1968 and 197¢° surveyed in 1973) _The resu1t1ng 1nformatlon- ts descr1pt1ve
" and saggests ‘how. the sub- pobulations are d1fferent1ated,/ causal relationships
m'é'; be suggested by th1s design, but could gghy be vEnfied by lon.g1tﬁ@fna1 ‘ L
metlfqu. Moreover Varlatlons between sub- populat1 may resylt from the'

~ T . passage of t1me or from populat1on dlffer.ences,: and. the cross- secsmonal
Ct - a 5 .
des:Lgn caant 1dent1fy the true source of chang’ - . -

Mgu . Dne type ‘of ¢ross- sect1onal des1gn, which makes it poss1ble to /N
hypothesue about change, is historical~echort analysis:. "\ applymg
‘- s1multaneous measurements to cohorts of individuals who have had s1m11ar
i ‘ exper1ences (at different p01nts in t1me) the proces;es of change occurring’
- -over time can be ascerta1ned (assum1ng tmt the sub samples are comparable)._ “
N This strategy is referred 'to as a stage COmpar1son des1gn "in which persons
o assumegl to be in d1frferent stages of a smular time process are measured at

one po1nt in t1me" (Dav1$ 1963).‘ Thf procedure is quasi-longitudinal’ 'because

‘g

E +it can s1mulate “a panel des?, and. was used successfully by- thé\g/fnupal
' 1nvest1gator of this study in g recent report -on. postsecondary education

 a. (Harvex 1972). While a "longitudidal survey, by des1gn, can determ1ne the

c T, number of any d1fferences attr1bu,tab1e to the passage of t.1me or to d;fferences

" - . S

« V.o,
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o7 Tin the oohorts, the historical cohort apprqach. "used Wlth ap ropriate
f: ' controls, can enable ‘the researcher to make .some informed estimates about -

A gy et

;l, ) ;‘ the extent ‘to which, observed variations are ‘attributable to differences
P 1n 1ndiv1dual!'as Opposed to structural changes over ‘time" (Harvey 1972:
o 58—9) With subsequent.analyses qfﬂiggx’data, suff1c1ent efpiricad

T eV1denee 1s prbv1ded For educators-tf evaluate the educational system .
LT )

: 3w%;unger'study N a, )
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e Definltlan of Terms ‘. . \ ~-ﬁ ;"- v o _r
e The-Technanai ataenal—Tra1nlﬁg A551stance Act_passed in December S e

1960, and mod1f1ed in March 1961, brought about the ‘complete transformation
.?’ =77, of the secondary school sttem in Ontarro -The. Robartséﬁlans@as it, came t0 -
' be known) announced, oh Augu$t 28, 1961, one month after the formal 51gn g

- : of the federal‘provlnc1al agreement, represented a major changé in the

-

emphas1s of the secondary school system away from the purely academic .
94M¢§ﬁ-t$¥§rd a#broadly vocat1ongl*or}entat1on. The 1n1t1a1}1n£ent.of the. fede;él e
- act was, té prOV1de a schemé of grants to ass1st in the construct1on of
prov1nc1al trade schools and institutes of technology to meet the manpoulr

B

requ1rements/pf the national economy. But as the _economy of the country -

. changed .0 did the differin erceptions and expectat1ons of the occupational

' 'prograxﬁ "came to .mean diiﬂw/{hmgs to diffefent people. For some,.. ,
.getting a.vocat1onal educatidn meant.gett1ng a preparation to carry on a . )
vocat10n - a training ¥or a” specific job. For:others, it meant the study

’ of procedures and the acqu1s1t1on of” certa1n skills used generally in the’

. bu51ness world - that is, acqu1r1ng moral values, appropr1ate attitudes
to occupat1ons, and’ the qual1t1es 6f a good c1t1zen. There are still others -
who would see vocational educatidn as a combination of ;hese %o ceoncepts.

In' view of these d1ffer1ng expectat1ons of the program, we proceeded e

ascerta1n the effthlveness of the occupat1onal program for its general - - -

ucat1ve value as well as its tra1n1ng and sk1ll development aspécts.

‘ Students are streamed into this program £or humerous reasons Ch1ldren ;
_ identified as slow learners (for various dif reasoqns) are often put o
’ , into spec1al or remed1al classes in elemenfgﬁériggpgls. Some of them enter

" vocat1onal E’ﬁools after grade 6; other students stay in elementary school J
for e1ght years. Depend1ng on their perfornance in grade ‘8, they may go .

<

either into & normal four- or f1ve -year academic, business, or S. T § T.

program, or,1nt9-the occupat1onal program.’ Those who are not promoted or

passed from grade 8 have the option of transferring to grade 9 in the
. ‘ . . . . . [ e ) — ]
K . e
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\/practical'vocational training to those who cannot cope with or benefit

.. }‘w/ ' ' ‘ ‘T ".V,\

’ occupatlonal program and the school usually recommends that the o.. :
Alternatively, thqy nay repeat grade 8 and then enter the normal high
school progran. A , ’ . ( -

] The schools in Ontario are arranged in a system‘of levels, I -V, '
the occupational program comprising levels I, II, and III. In many '
compos1te schools the occupat1ona1 program as such has been 1ntegrated i
into thé main body of the schopl, so ‘that* level 7 students can take
spme level III or IV olgsses if they are capable: enough -

A report on'VOcatlonal schools for the Toronto Board of Educatlon ;

‘¢ (Cressy eF al. 1973) rdent1f1es four other sources of students enterlng
. speciat vocatlonal programs in Toronto studentsgfrom spec1a1 programs .
who are~functlon1ng at the grade 5 level “in reading; young adults who
have dropped -out of school earlier and are returning tqflearn a trade; ,
transfers from New Canadian programs who are hand1capped by a language e
defic1ency, graduates from schools for the traipable retarded who might, .
benefit from ‘vocational school ex r1ence, and Some, physlcally handicapped -
children‘and children withflearn ng disabilities gho are 1nterested in_ =

shop. - — ) . - " .
. ] .

: - '
. The occupational program emphasizes practidal shop work of various _

"kinds rather than -academic subjects. It is thus hoped that, by providing °

from academic work, ‘the practical traifing will. increase theé student's 3
- L s i . v . ) ..
chances of finding employment. - i o -
A . . — L4
_The Fo}low-upﬂﬁ’rvey e .

Questionna.ire Design . B

-

The development of the follow-up questlonnalre (Appendix A) was carried
out in two~stages. The fIrst stage" constituted -the preparatory‘phase in”
which several meetings were held between- our research staff'and people

from various Tegels of the Ontarlo Ministry of EdUCatlon, from the .

different boards of educatlon in the prOV1nce, and from each type of .

4 -~

- »

school.

- 7Preliminary meetings wére held betweefi the principal investigator

and representatlves of the Ministry to establish basic guidelines and ° ﬁé‘*«g

draw up, the objectives and goals of the udy.‘ These were supplemenzed .~ A

by a general seminar held at OISE in which repreSentatlves 8f some boards
of education in the province took part. - The participants were drawn from

[} L]

r'd
~J

> A +
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: County, Lincoln County, and Grey Caunty boards of educatnﬁb 1nclud1ng

z' ¢ “of 0ccgﬂﬁf10n graduatgs and the relat1on of. the1r tra1n1ng to these

_« market in terms of periods of unemployment aftes- graduat1on, umher of

s I’The schema outlined by Keil ‘et al. (19665 cogvehiently summarizes

.2 situation of adjustment or nof-adjustment for a young worker. "The

. 3 PR . . .
. CoL : . o Y -
. €, .’ . A -

the Crty of Toronto North York Srmcoe Countyr Peel County, Halton' " 3 »

pr1nc1pals, v1ce principals, gu1dance oounsq&lors, and teachers. *As a , L
‘result of th1s seminar Where' the var1oys aspects of quest1onna1re design

and administrat1on were d1scussed a decision was-made te administer the. .
quest1onna1re by telephone in’ order to ensure proper rateseof return .and T
““minimize ¢osts of, repe waves of mailed questronnai?es. It wasvnoted . .
*that one cannot assume the existence of sk1Il lecbls such tﬂ&t respondents T

and effectively fill out and return quest10nna1res.- oo B

.some members of our research team had v151ted each of the three

would easr
L Aft

in Append1x A) THis was the,secOnd Stage in the development of the . 1@‘ i

] - - -

qﬁést1onma;re sign.. L. - . .
The questionnaire attempted to 1dent1fy actual employment,exper1ences

empioyﬂént experiences, part1cular1y as percelyed by the graduates them- - .
seIVes in the light'of their various backgrounds Because of -the grow1ng

concern that their educational training is e1’ﬂer becomlng, or has become,
largely 1nappl1cable to the types of employment they can actually expect i

to obtain, issues-such as difficulties exper1enced onrenter1ng'the labour - v

.

jobs held, and length of each per1od of employment,and unemployment were
explored in detail.’ Also, in the case of . jobs-that 1ncluded op- -the~job .
training, questions were asked to determlne how the éarller eddcat1onal

-~

|

|
exper1ences of the respondents had helped or hinder ~them in learnlng :
such job- $pec1f1c traiming. - o .,‘ » e " 1
the pertinent aspects of the-research on the problems.of youth and work. " . 7
Qur exposition of the various areasxof concern to which our”questions f,= o )"
relate. w1ll be clar1f1ed by referr1ng to the schema. Keil suggests that .
the young person's entry to the world of work apd his adJustmen; to 1t is

a process with the following stages: the soc§a11zat1on of _the. .young person ) .
to the world of work; previous work exper1encesJ w1der soc;al 1nfluences, g e
and the formulation of a set’of. att1tudes toward and expectatxons apout " " ~
‘work. ‘These f1rst four stages provide- -the’ explanatlon for -the f1fth stage,

actual job entry.< From actual job entry, exper1ences as a workér lead to

’
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e . latter 51tuat1on can’ be expre .ed e1tﬂet‘by a measure of satisfaction, by

- a change in att1tudes towapd and expectations about. work by r1tua11zed ’

[3
o

5 dlssatlsfact1on, or by jdb change. . ‘;;
Formal and inforfial influences in th1s adJustment process (Keil
" ‘1966 122) were exafiined w1th1n the three maJor areas of concern" Part I .
‘ . of the quest1on dire is concernéd with school 1nfbrmat1ga_~nd 1nf1uence
. of school (ﬁo pal and - 1nformal) on the’ process of socialization to the
Tt work vorld. Part IL is concerned w:‘h a deta11ed account of work e;perlenccé,. ‘
and Part III covers b round information in terms ofédemograph1c features'
- and soc1oeconom1c cparacter1strcs. J -

- e

T lIb.facyL;tate,rapld and aecurate comp1et10n of the. ques%ronnalre ca
and to minimize the possibility of errors in interpretation-during the -
coding process, the questionnaire uses a. largely structured format Fhis -
format "also avoids problems of va11d1ty and~re11ab111ty‘6f measurement.

_*A less -structured:fofmat was adopted‘for the short quest1onna1re that was

a administered to the pr1nc1pals,aqd/or the yice-principals of each school.

, 2 e
1 v N » -
A *

] ‘ ¢ r ~

Samﬁle Desién and'Returns' ' 1,

o *

To guarantee a data base from which reliable and va11d inferences m1ght
be drawn, it was dec1ded by the project director and representatives of
the Statistics Branchlﬁﬁ the M1n15try of Education that at least 2,500

. cases would be needed. The research staff decided to aim for a 45%

’ ~respopse rate to a random sample of 5,500 graduates (2,500). The sample

" is drawn probortionally from the total nupber of occupational graduates

‘in Ontario in the five years 1968 72. The.reason for the f1ve -year perlud

is to fac111tate comparisons over ‘time and thus assess changes in populat1on

— e - [PRITUR W) [ R - p—

-or env1ronmenta1 character1st1cs The terminal‘year 1968 was selected to ‘

cut down problems of/trac1ng students, the terminal year 1972,as the last

. year when students graduated from the pragram.. Schools recorded as

. ‘begmmng the program aﬁter 1968 or term1nat1rfg‘ before 1972, though =~ - <

. .- after 1968, were excluded from the sample. . :
The sampling procedure chosen was highly complicated in oTrder to |

meet our requirements:df objectivity, validity,'and generalizability of

findings. *In scientific términology, the procedure could be called &

multi- stagq. stratified, clustered sample in terms of school samp11ng

A simple random-samplxgg procedure was applied to compile the 11st of

students (cases) ’ . .

-
t
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d From records provided to us by the Ministry, a list of all occupational,
‘ ’ .

<

+ .

vocational,,and-composite schools was compiled and the number: of such
" graduates for each of the years under studylﬁasgestablished. .
From the total number of occupational s{udents in Ontaric-in phe five
years 1968 to 1972° 5Z600 cases were drawn nroportionall}, and the total ° ’ 9ﬂ.§\‘
,’. number ‘of graduates thus des,sed was stratified proportlonally by four e e
stages reglon, type of school, 1nd1v1dua1 Schools, and 1nd1v1dual graduates ’
- There are ten adm1n15trat1ve school, reglons 1n.925§110, and in the

7’ first part-of the samgllng procedure we;%?certaaned the-propertion of . . -,

graduates per year for each of the ten regions. The number of students for* I
- f*eachvreg:onetonbev e&udeewznathe~semp&ewdas»escobl&shedwbywanaixmasgth1s .
. proportional ratib to our sample populatlon of 5, '500.
’~ .+ The unit of strat1f1catlon in the Second stage of the sampling
" . procedure is type of school. “There are three types of schools iR Ontario : N
J offerlng occupational edueatlon of the’ type being studied - composlte,‘
- occupatfonal and vocatlonal schools Three steps were used at thls stage. v - :
The total number of gﬁaduates per year from each type of schodl 1n a reglon
v " 1] establlshed for all ten reglons over the five years Second the total
) number of graduates for -each %ype of school in a regéon was calculated as
©a rat10 of the total number of graduates in the reglon per yea" Finally,
" this propoptron was used ‘to ascertalnuthe .tatal number of graduates requ1red ( '}i
for em}xtypé of school per yean,rn eagh Tegion as a proportlon of the

sample populatlon of 5, 500
» In the third stage of sampl1ng, we used individual schools (40 in g;;;;”n
number&,as‘the unit of strat1f1catlon,f TheSe sehools were selected as

.

A representatlve of each: 'type of school in the region and were selected

f‘“‘”“'r‘“accordlngato the number of schools of ‘that type in the reglon, geographrtal*»-
) . pmglty, and 1nterv1e\>\eff1c1ency The Schools selected were clystered

. ac& 1ng-”to the aforementloned, cr1ter1a with some attempt be1ng mjde to

"*. Ffespect" our Judgment on the rural/urban split in 'the clusterlng When

gepgraphlcal prox1m1ty was}taken into account in order to save time and’

.. : CHt costs of travelllng over wide area the problem aroée of respecting

‘. // the rural/urban spllt for our pOpulatfgn in general The measurement .

' i aspect 1nvplved developing a hﬁ\hl) complex index of urbanization on the

basis of multaple £actors, such as bopulatlon density, degree of industri-

allzatlon, per caplta 1ncome, acge'ssibility to maJor h1ghways, etc. - .

The othef problem . 1nvolved was: pecullar to our, study alone; this was the -

concept of "catchment area.” Unlike students im othex programs of education,
0. . ¢ . .
. ) , oy

' . .
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- , our students did not  n eSSar11y 11ve in the 1mmed1ate1y surrou 1ng area,
& * of the particular schopl the}' attended gtherefore, applying a hxghl,,y . :

. L\ * complex index of’ urb‘ ization for school areas; would have been semewhat ' - L ‘f°

o - futile. NWe thereij"o adopted a crude measure of the phenomenon baéed on , . 9

et pop\llatlon 51ze so consultéd the Munlclpal D1rectory (Ontano ”/ -

o PR Department of Munj Lpi Affalrs,= 1972)_£or adaptat;on ofetermmokijgy and . LT ‘:

, ‘;’_' ’ . B classfo.datlon 0 Categorle*smm :Eff‘f ﬁﬁsicﬁ,:concepts_ as. cMes,uboraoughs;— sl T e

2" towns and towns ips, and v;llages},’accordmg to populatmn size. Lo . _ i'_

‘ THe areaff imcladed lnineur ﬁmpleﬁwere "ﬁ\under -Bay-and Red. Rock in o T

L Re,g}gm f_(hl _hyestern), Val Caron, Siudbury, and Ewanola\ in Region I ” L

‘ i etn); North- Bay,"'i'lmtsrfrﬂe, and Braceprldge in Region III er;lbrth- e -

ea ern) Strathroy,, Wmdsor, Aylmer, and St Thomas in Reglon V- (Western), v

) 4 ’ - tchener and- Woodstock in R’egmn V (M1dwestern) ‘-St. Cathars.nes, Nlagara- R

’ y oh-the-LaKe, and N1agara Falls*in Reglon VI (N1agara) Baxrre Alljstom, " "+ |, | ;;;:,”;,.
e P e s S

P

‘1

%
Port Credit, and Metropol:.t’an Toronto 1n Rey.on VII (West Central), : R i
OShawa and Newrﬁflfe/t in Reglon .VIII (East Centra~1)-, BelIev111e CampbeIlford R
md Bowfnanvule in Regmn IX .(Eastern)», and Ottawa R1chmond -Cornwgil and

‘ . Carleton P1ace 1n Reglonv X (Ottawa Valley) .- \,.“ . : ",, oY o
y %

. ’ The f1na1 Stage of sampling 1nv€>1ved a sunp}e random seiectmn of 7 R

: Students from each of the schools chésen .in sfage three, atcorq.mg* toxthe R

“

samphng fract1on determmed by the pr’opyrtlon of graduates pet typea of . o
sc¢hool, per year, for each of th: regions in our. sample.. T}ms the indiv1dual et

student was taken as the un1t of analysis. ‘Y . A . ‘ .

N -Table 2 1s a,numéncal representat1on of ‘the sample de51gn/ and ret

- L}

. , Tates obtained. In general the initial aim of 45. O" i%zsgonse rate come$, ~
I close to the agtugl rate {38 2'0), the table d1scloses .1nd1v1dua1 Jespopse B .o

o e s

rates for each region. .In "instances where we falled to upprox;mﬂte the "‘ - '
general rate of returns the degree of geographic motnhty, wh1ch was . R

greatér than'o ,awould expect in the case of thls pdpulatlon, was'among the, =~ ..

« ey .

.major reasons for failure to estabhsh contact : d ‘ el Lty

. R
e
%

" As was mentioded préﬁously in this ,ch'apter the telephbne method of
, !rvey was adopted 1n an d‘tteu!pt*.to max1m1ze ‘respohse rates for a populatlon :
w ich 0u1d be less 11ke1y to fill in' mail- out. Questionnairés. and mbne '

likely to respond to a’verbal survey.. For var1ou§ reasons, th1s is a ot
v . . . s / vt . ; \

. . . - . T s ¢ .. » . » ~
- 1Smce the time of our su'rvey, the number of: régmns has been reduced C -
o " to 9 w1th the amalgamation of Reg1on.s VII and VIII in 1974. . “
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# ') . . Northeastern 1,890 (291 o130 - ' 44.7 A, v
. % - e b ~ P oo, o , v ’- “
o ,-Eastern L 2,572 - . 406 - - 138 R T 1% .
e Tt ~ - : :_‘- ST - ': . - . . R \ ~ 4 * ., ’
77+ . 7 Ottawa Valley 2,986 4 - 203 © o . ‘ 408
;. ) R - ;. . 0 i - . . » . P ‘ .
T . Nlagara’ A 3,074 . - h 4x2 , .- 23_1‘ ER ‘~ . 48.9 Cu
s R o Westedn - -- - - H34057 ., oc. 7 S3HC -7 235 s LT 44,3
‘ Midwestern 3,819 594 233 S e s
» East Central ., 6,300 . 917 -245 o : 26.7.°° .
“ ! . . . . . e ' ¢ .
BT West Central  ° 48,491 -+ 1,325 . 538\ ©op 40.6 1
’ T T J - . . N ‘ |
‘ * Total ~ - 35,539 5,495 ) 2,101 . [oss2 t { ¢
. ' ’ ) . . ) . R " LN , v("“ ’.;',:4‘ ‘I ‘\".\ - T 1
. . A , . » , . . ! : . o : :
“ N ZO ‘; < , - . x’ . 5 . . , 21 ;
1{ Al ¢ 7 < 'I ‘.. ] \ - " , 5 \. ‘;&; - i
' SRR SR : , ‘ , " ' J
_ e . D N - ‘
\ * ¢ “ ' ! “ ‘ ' . . 1
» B . v - Lo . o 1
L ‘ o ‘ ' ’ . ) . ‘J




, - ' ~ &

- -

d1f£j¢u1t pOpulatlon to reach They may be character1zed as “tran51ent"

1n onedéense of the word These graduates in many cases do not have roots
SO -1n the1r commmities. They eannot always be traced to a fixed address

:?- . They do not always rema1n in- contact Wlth the school fromzwhlch they '
¥ :graduated ‘Many have mqgﬁd elsewhere An search of employment Alse in/

b

) ‘»sone~areas they have -had the1r telephone disconnected to save money .
" Tible 3 gives a&egwnal breakdown of reasons for our being unable to

contﬁct a large number of graduages. -~

+

Fewer‘than 5.0%- of the graduates whom we were able to reach by

.+ telephone were unw1111ng to”answér the’ survey questionnajre. . In some areas :“’,j

v
AT

LT GE the province -the réiu§31 rateé-was less than 2.0%. Several graduates
AR expresseda&ntense gratifrcatlon that the Ministry of Education was interested

.o

e~ -in 1earn1ng of the1r 3ob experiences anﬂ eir opinion of the occupdtional .
.program. oL ) ) -
f'*':i‘ The find1ngs of this study can ,be interpreted correctly only if it

I 1s qstabllshqg who the part1c1pants in the study .were. F1rst, We were ' o

[

. -

3 able to conthct the less geograph1ca11y mob11e segment 6f occupational
i E graduates. Researchers generally refrained from phon1ng long-dlstance
while én the area of the *school from which the student graduated In
Northérn Ontarlo, it was necessary to phone long -distance because of the ;
~ ¥. . large, catchment areas.of the schools. Second, wé were able to contact the
graduates who had some kind of enduring tqes in their commun1ty They -
“- " lived near enough to parents that’our researchers were able to find out
* their new telephane numbérs .and to contact them. Third, we contacted
o those 335 had found work' fa1r1y near the area in whlqh they attended : .
) sschool. . - * ‘ . '

e As one pr1nc1pa1 dlscussed at length w1th orme of our researchers,

~it appears that, those whom we contacted Were in the p1ddIe range as far asrt
loyment was concerned., Those who had great ambition and/or ability
. generaily took the initiive’ to upgrade. their education and to move else-
-« where for employment. In the process, their ties with the school and t
x ‘ famg,y were somewhat weakened {In some cases parents were very w1111ng‘
= “%o disgyss their absent offsprlng - such as the. Cordon Bleu chef in
Stockholm )

The lowest ach1evers in the occupational program are the other-group

=

whom we fa11ed td’contac; In times of h1gh unemployment, the least

e A

; qual;f1ed are the first to lose their JObS. This was qu1te evident 1n 1

Northiern 0htar1o, vhere several graduates whom we did contact had been laid —- )‘

N, .
. . " f - . ~
. , ’ T e d s : o« - .
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_,g‘:*_ Table 3/ Sources of Graduates'. Non-response by Administrative Region* ,
- * Information about Telephone Contact : Moved Other Total .
- Region . # Student Incomplete Difficultfes Difficulties Do y . _
, Northwestern- -3 Sl 23 18 11 4 59
" ' Midnorthern ' . 19 TR 6 37
i Northeastern 18 - ’ 79 R I 7 122 -
Western - & e T 89 41 28 18 176
e Midwestern - 11 S 126 95 . 18 4 254 '
‘ Niagira , t20 \ 140 75 38 " 26 299
( Nest Central B 21, ‘ 482 95 8" | R 658
7 N East CentraF. ' 132 o . 334 9 . - 11 12 579
? . . R . , ~. . . :
’ Eastern: . 43 T , 85 f 34 ‘ 2 37 . 201 L i
: - N h t ' "‘N ' - . ‘
- ©  Ottawa ey v 28 36 - 22 . 63 . 149
r o - N . o . ‘ o -
Total ‘ , - (
N o . 248 1,405 _ 507" “ 165 & . 209 2,534-
‘ % = | © 4 T 9.8 . 55.4 . 20.0 . 6.5 8.2 100.0
L : . » _
_'7‘" Y l ~ — AR 7 =
. *Reason, for non-response not recorded in 860 cases. . . =
. \ N
> . 24
. |
. .t ‘ot
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§?j o off and were 1ntend1ng to seek ﬁork in the south. Several months later, - ‘k;f
.},- - ! we would have been unable to reach these graduates .. . < e \
i\ " .77 - Of course, the gvoup who had dropped out of the occupational prograd ‘ N

and whose ‘Rames never appeared on M1n1$try Lists of graduates were not
- w1thin the purv;ew of th1s study They would likely have been the most
'd1fficuit group of all to trace. - A ' .
) * -In short, we reached a nxddle range of graduates who had. found i
v ‘e-ployment near the area where they,attended school, and who still had some - .
A t1es in their. commqn1ty He d1d notcreach a large proport1on of the most

[P e - - -
= » —— - Ld by .

A »or ‘the. 1east successful R T . S
A L e el P - ‘ .
N - - b ‘ &
L - - . R L0 . .

-

The toding scheme was devisedind implemented after all the data were
collected Although this wds a more t1me-consum1ng procedure than using

D precoded quest1onna1res,.1t wWas, névertheless, nore su1tab1e for the

TER e oo .- = I

: _@ﬁ‘-“ﬁ m% 'Mﬁt A Ee ihvoive any asswnpnon orfoﬁr o
part as td.ihe types of response thé( were éelicited and allowed the . o o

respondent to be suybjective in his or ‘her answers.

- The data were transferred from the completed questionnaires to .

r 2

" Forgrap code sheets. Th1s process was carrxed out by a team of\twenty

coders who reeeived similar 1nstruct1ons but worked independently from one .

‘-;r\

. another. In addition, a one-in-five random check of completed worle was <

. s

carr1ed out to ensure a h1gh degree of reliability and consistency in the

R cod1ng process The information was then transferred directly onto -

' magnetic tapes for' computer analysis. Th}oughout.thc data-processing
phase of thesproject special attention was given to measures that wbuld

‘

P mltlgate .against, random or systematic error in the final results.

-

Append1ces D E, F, and G sShow thé school subject and job ¢lassifications
. ., that were used in the coding of -the questionnaires.

=

Mode of Analysis .

The following chapters of this report present and discuss the findings of ’
the study in the areas of educat1onal and employment exper1ences of the
respondents, particularly as percebyed by them and in the l1ght of their .
te ' various backgrounds. Basic distributions of our findings w1ll be presented -

1

for all respondents in each of these areas.

<

. ] ./
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1;‘ :gore soph15t1cated level of analysis 1nvolve% examining ghese

':', d1$tf1bbtion§ fn térms of the “variables Of year _of, graduatlon and sex’ -

R Trad1t1onal d1fferenc€§'1n educataonal and-occupat1onal exper1ences of’
male$-and fe les are even more pronounced for out sample populat1on than

< in general ‘and therefore sex as a centrol-yariable is essential for a—

~ e

bette¥ assessm;nt of the f1dBfn§§ The use of Year of graduat1on as a ‘
g s .3‘- .y

control varrable, on q)e other hand, represents an attempt to determ1
types qu d1rect10ns of, change exper1anced by the respondents over 'the ™
“.Jg?.;t £rve years, and to assess-’now these changes may be related ‘tofne .
other < Where 1t'proves relevant to do so, reglonal d1fferences ‘will be
‘r:-ta&en mto co)n.uderatlon w1th1n this analyt1ca1 framework of year of .
graduat1on or sex. Also, language of ethnic aff1l1at1on will be used as
a oontrol varlable in an attempt to 1nvest1gate ex1st1ng d1ff%rences, if
JV any, b;eed on this var1ab1e ! - ", <

0" assess the 1nfluence of varlous aspects of the oecupat1ona1
e R Tt ARt
program oh the later employment exper1ences of the graduates, we have also
" cross- tabulated four important aspects of school experience (type of sdﬁ%ol

type of program, type of cert1f1cat16n, and attendance in special educatlon

-

, G1ven the way in which our sample was drawn and the procedures for
measuring many of our major variables, the chi square test of gtat1st1cal
significance may be usefully applled in interpreting those of o f1nd1ngs
where two-" or more var1ables are Cross- tabulated. For the purposes of our
repogt, any value’of'ch1 square beyond the .05 level is con51dered
stat15t1cally significant (that 15, there is less than one chance in twenty
that the assoc1at1om;between the variables occurred by chance rather than
being a statistically significant relatfenshlp) It should also be noted
that the total number of cases -on whxchteach table is based, may,yéiy from
table to table. This is a result of the fact that not al¥ respondents
answered all questions, or that. because of differences 1n exper1ence, not -~
all quest1ons applied to all respondents. ] N , .

"Finally, we 1g§ert here a brief, comment on our approach to the
measurement and classification of data on two aspects of jobs® held by our

respondehts- and/or their parents or spouses. (See Appendices D, E and F.)

The first of these 15 concerned with a means of class1fy1ng the general .

sector in which the respoﬁﬁent (and parent and/or spouse) was employ
The system that was adopted was that of the International Labour 0ff1ce 5
International Standard of Class1f1cat1on of Occupations (Geneva 1969)

-

. ~

classes) with various aspects of employment exper1e£%e . - ,‘

“«
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_The second aspect that e w1shed to measure was the occupational prest1ge

“of these JObS The sca1e we have used for th1s purpose is that developed

— . W and Porter and is based upon C%nadmn data (Pmeo and
‘L"‘ Porter 1 \@{\‘ _ _ S e T

Baselme Survey and lntemew SuppleWal.Nofes on Methodology

- “ -
L
- ’

The Basal.me Survey ' T e

. . ¢
* We carr1ed out the bageline survey concurrsntly wlth the follow -up s\rveyL_.
,g.n order to establ1sh W1thout delay a basel1ne populatmn of students who

are still in the occupat1onal program but who will" shortly be entering the ‘
" labour market. . . ! . , A

N -

The quest1onna1re desigif contamed certam parallel aspects with the
follow-up because it-was a mod1f1ed version of the latter Que&mns on_
actual job exper1eﬁceswere om1tted since the~se d1d not apply to this sample,

and quest1ons deal1ng with employment asp1rat1ons and expectat1ons were, ,

Q

1ncluded 1x§stead (see Append’lx B) .

Lo _ Because "of limitations of time and money 1mposed upon us by the .

‘ ‘/1:7 scope of the study, the sample deS1gn had to be s1mple sand economlcal We /\
. therefore combined séme of the aspects involved in this sample des1gn with o

that of the follorup A pretest was carried .out of 45 s_tudents at one .

.

occupat1onal school The schools 1ncluded in the baseline survey were \(‘ i
t on

the same as those 1n the follow -up surveys. We a1med at a 15.0% represen
" of the provqual total, based on statistics on the number of occupational

.

5 graduates for' each year from 1966 to, 1972 prov1ded to us by the Ministry.
We succe.eded in obtammg approxmately 1r. 096 representat1on (l 107 cases).

T Lists of graduatmg students' names yere prov1ded by pr1nc1pals or
' ‘vrce pr1nc1pals, and students were adm1n15tered the quest1onna1re 1n the1r

respective schools.as a group. We .did nat establ1sh a specarfzc quot:a b)’
school in order ndt to compl1cate the procedure, “and yet were awa@, at .all

times, of the' 45.0% provmual represefitation that was to be fulfﬂleé
L , ﬁ‘ng and modé of analys1s were fhe same as if the follow-up survey =

. o . - N R | ' A
. The Interview Supplement w - B . _)' - . ) C et
) Personal 1nt‘eﬁ”?(s are essentia { T gat‘hermg h1gh qual:t:y data. For th1s
-purpose our 1nte.rv1ew supplement was comp1led thxs—part of the study was -
amed at gainmg further 1nS1ght into tho world’of the occupatrongstudent
It was used to "supplement the results of the follow -up survey and"to Jprovide

. - ':"‘"'a cross-check oni them.

e .
. .
. . ? . . ‘
LA . R
M - » " . 1
- . 4
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E\ The interviews were conducted in informal settings of the respqpdent's
. choice and included open-eided quest1ons "designed to el1c1t any additi®nal.
3 - coments en the suggested top1cs or others that the respondent may have

- . v

expressed a w1lé1ngnef to d1scpss (see Appendlx C) \ v Ty
. « "

-A s1mp1e méthod“of quota sampling was appl1ed Students contacted
E, . , for- the follow -up survey were asked if they would like tQ participate in a>\ :

‘ personal interview at theu conven1ence. When a predetermined number of

o

e six 1nterv1ews from each 'school, was completed the 1nterv1ewfs s1mply
F Y ’ stopped 3sking more students. An effort was made to distribute 1nterv,1ews
-proportionately by year of graduation and sex, howe3er. )

A total number of 216 interviews wege conducted. Tl';ese‘were all
subjected to_content analysis (see Chapter 3). Then ‘they were coded into

¥ categories derived. from the results of ‘content analysis.” Information
' ‘ gathered in this manner ‘lisrinvaluable in provizng an ogerall'picturé of

. the situation.' Issues that may'no't have;bee_n» nsidered originally b¥ | s

SN the nésearch (team in the strucfured questionnaire contribute to a true-to-
{ # -,life -account of the situation, - ..

Organization of the Report

’

R To summarizg, we have compiled the follow1ng,l1st of major quest1ons to

which the research is directed: T . ~ ’ !

L d
. ~ A

1. What are the occupat1onal experiences of occupat1onal graduates in

- tﬁe labour market? ) : .

2 . L] .

* 2. What difficulty do such Students experlence -in entering the labour ‘ .
_ . market;’ whagggorts of per1ods of unemployment aré involved? .
v '3 What d1ff1cu1ty do such students have in reiua1n1ng *in the labour
' 4narket how d'?ten do they change’ Jobs° . ’ T

»
§

\ ' . \4. _ What are the prospects for such students' hav1ng a meaningful career

sequence as’ opposed to.a ser1es of dead- end jobs? . ’ e

K

j "5, What is the corre1at1on ‘between the tra1n1ng rece1ved by such students® .

i L
B

\ and their subsequent occupational expenences’? ) .

s v

6.“ In the case of jobs that prov1de on-the-jgb tra1n1ng, do the earlier
- educat1onal exper1ences .of xh% students help or h1nder/them in learning.
-from such job- spec1f1c training? .8 . , ) . : -

>

L

7. How do such students meet the need for further education, as their jobs
Al R [ . - . ] . -
- become* technologically upgraded?




¢ ! . ¢

8. What are the relat1ve unemployment and underemployment experlences e -

. of Students from dlffprent programs and differént soc1dggonom1c backgrounds’
9. _NWNhat are the factors invelved in student decls;ons to pursue different .

pregrans of further educat1on or retraxn1ng° . . . g
10. What implications do such decisions have on future patterns of over- .
supply or. undersupply in -selected educational and Qccupat1ona1 categories?

11. Are present projections based on adequate data?

12. How much "social wastage'' is caused by preeenq practices?

The report has been organized in the following' manner: Chapter 1

é; o outlines the scope, objectives, and method of the study; in Chapter 2 the

? , result’s of the follow-up survey in the three are;s of sehobl job, and -
background information are examined. ¥ In Chapter 3 these responses are

s djscussed with reference to patterns 0

" by siggol varlables of
ined, and "
&tpeﬁdance if any in special education lasses by the variables of year - -~

. type of schools type of program, type
of graduation and‘sex; and by geographical region. A more in- depth view ‘
of the norld of the occuphtionalﬁgraduate is presented in Chapter 4, based -
55 ' on interyéews with graduates. Thenrin Chapter S5.the resp:g;es to .the
baseline-survey are eiscdssed, with additional reference té patterns of -
K 'vafiation by sex. Chapter 6 contains’'a discussion of findirfgs and

conclusions. .ot - .
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Introduction ‘ . ' . Co

In this chaotér, we will look at the basic’distributions of responses £o
the follow-up su;vey for those»ého graduated from the occupational program
in_the years 1968-72. The chapter is-divided into three maJor sections:
information about home background, inf rmatlon about changlng educatzonai
experiences, and 1nformat10n about job expg;;ences .
The first section.presents data on the educational exper1ences of
respondents, including characterlstuos of the type of program and the
attitudes of the respondents toward varlous aspedts of their educatibnal

exper1ences . - : ; "o
. .yxecond ‘reports f1nd1ngs on the labour market experiences of th
respond with a comparatlve Iook at the job histories of Occupatlonals

graduates and their ehanglng attltudes .toward their educational experiences

'
-

“in the work world
The third section provides an overview of how the 2, 101 responses to

the}fol W-up survey are d1str1buteg a%®cording to demographic features -

i ¥

. . &
such as age, sex, and socioeconomic backgrpund. . . 3
’ . . - . Fe < - & B %
Basic Distributions .. - . , : -
= . v o ) - -
~Schdol Information o

¢

In this seetion basic distributions -are presented for variables that deal
with -the educatlohal experiences of the respondents One such variableg
waé* the type of school attended. Over half (57 0%) the respofidents

.(N=2 lolikattended compos1te schools wh11e they were in the occupatlonal )

. progran. »Qf the rest, almost equal numbers’ attended occupatlonal and
vocat1onar/schools (23 4% and 19.6% respect1ve1xg mThe type of program

- 1is ano/per measure of educatlonal experience. Srlghtly more than half

/

U
- "v L I
, 20 . :

&
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" the'ﬁéspondents (gO;G%, N=2,086) were in a specialty shop program, while: ,
only 7.6% were enrolled in a course program (most of these students attended
one particular schook in Toronto and were enrolled in the: Sommerc1al course);
. the remainder (41. 8%) wérg in a .-neral shop program, since many schools
had not acquired.a spec1alty shop program at the time th‘hstudents kraduated
“The open-ended quest1on on\reasons for being in that particular program
- produced a wide var1ety of responses “The large majority ;ndlcated that
) they had had some cho1ce in. choos1ng their program; 27.8% (N l ,548) of the
I respondents had had no alternative coﬂrse of action. For those who had a <
choice, the responses most often recorded were that the program was = ’

’ 1nteresi1ng (35. 0%), or useful (e.g., valuable, pﬁact1cal better - 27’1%), -7

. . . “only 4 3% were indecisive, and 5. 1% enrolled in the program becau5e they
' could leave school earlier: ' ) =

N vl
P

’ ==
- -

: The number of years the student spends in the program is, again,, some
measure of his educational experience.. Two years was the modal time span
(68.4%, N=1,800); one year and three years’ y1elded almost equal d1str1but1ons

-/
(13.6% and l4 2% respectively), and only very few 'stayed over three years?

(3.8%). D1str1but1ons for numher of years spent in the same school indicated

that‘a'number of students who 'had been in the program bétween one and two years
had changed ‘schools during the ceurse of the1r studies, while those who had
been in the same school for over two years had changed programs during thaI
time (Table 4). . . ’

* %
Busrness/commerc1al arts ranked h1ghest fﬁ'popular1ty as\a ma;bf =
subject (26%), but was slightly less popular as a minor subject (19.3%).
Basic -trades and mechanical/technicad skills subjects yielded similar
“results both as a major area t23 5% and‘23 1% respectivelyj and a minor
area (24.5% each). fable 5 shows in numer1cal and percentage form the
o major and minor SubJeCtS taken‘by respondents. Upon graduat1on, 85 2% of o .
. our Tespondents had rece1ved a Cert1f1cate of Training (some had gone gn/’/

to obtain a h1gher certificate, or were presently attending classes) and -

}— S " 14.8% a Cert1f1cate of Standing. - : . -, -

‘ ’“ﬁ%7' AlthoUgh the causal link betwéen elementary education and occupational -,

school is not examined or assessed in’ th1s report th1s variable is taken

. \ into conslderat1on 1nJofar as spec1al education classes are concerned.
Table 6 shows that only %out‘ one- quarter of the respondents had been

Tre; liposed-rouspGC1a1 educatlon, the maJor1ty (13.3%) for two’ years or less.’

To determ1no the respondents attitude toward school, ‘we asked them

. to'iank in order of importance, different aspects of high school. This

o
’ ol




Table 4/ Percentage of Graduates , Table 6f Percentage of Gradhates
in School by Years (N=1, 997) and ) Who Had TakenmiSpecial Education,

Program (N=1, 800) . ' Pre-vocational or Oppertunity
L ) ’ “Classes in Elementary School ’
puration. * School Program /.(N=1’9§3) : ' <
. 1 year- . 7.0 ;.‘ 13.6 - _Duration ! ! .%" “
2- years = $8.5 68.4 | edr - " 6 6 ‘ o
3 years - 25.0 4.2 2 years / a7
. N - " - -
4 years . 8.3 - 3.4 3 years 2.8 e
5 years ' 1.2 0.4 4 years . 1.8 z ‘ i 1
— © '5'years A I.4 .
1 [ > ¢ P
“. , « 6 years © 1.0
*7 yedars or more 0.7 2
’ .~ lUnspecififd * 1.9 ,
N ' . * . f i v . M
B None ' ¢ . ' L 77.2 . .
' ‘ ’ T
* ’ Al e : k
_ . ] 4
- . \. . ~:\ “a. - [ . < * P

Taq;e 5/ Number, and Percentégé of Respondents Taking Major éq@ Minor Subfbcfg

VIR . - <
Py ) ' ~ Major Minor
Subjects P I N %
. . - . P _ . ,

English . 3 .%02.  Taz Qe
Maths . o . 13 0.8 12 -Y.3
Science . | PR 6 0.4 6. . 0.7 DL
History ', A : 1 0.1.- .. 7 0.8 ]
Social Science \1 6 0.4 4 0.4
Physical Education | ., 2:, 0.1 & 0.6 T .

.Drama/Theatre Arts . 1 0.1 -3 0.3 .
‘Music ~ R 3 0.2, 9 1.0, -
Other Academlc SubJeCts . -~ 2 0.2 1 0.2
Arts/Arts and Crafts 28 178 13 - 1.6 -

Drafting _ . 27, 1.8 22 2.5

Landscaping S 1 0.1 . )
Painting and Decorat}ng 14 0.9 18 200

Photography 1 0.1 ] .

- Building Construction 1s . 1.0 ° 9 1.0 .
Carpentry/Wood Technology 75 4.9 48 . 5.4 .
Construction Trades - 8 0.5 ° 2 0.2 N
.Masonry/Trowel Trades “« \ 25 1.6 16 1.8 =
Upholstery . 6 0.4 .. 9 1.0 ©
Welding | - . . - 106 6.9 62 . 7.0 )
Printing . - oL 9 * 0.6 .3 0.3 —
Pipe Fitting B 1.. 0.1 /
Plumbjng « . o T 15 1.0 9 1.0
Chef, Training 14t 0.9 6 0.7

’ Clothing Constructlon/Tallorlng 4 0.3 3 0.3

, g - ‘ o P (Table 5 cont1nhed on next page. ) .
L. . . ! T
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» Table Sx’gntinued L L - \ | v
, r ¥ . . « ’, . :l‘
z ) " ', Major Minor
Subjects = oo N § TN %
\ | - L4 _‘?’
* Dressmaking ' R Y 0.8°. _ 7 0.8
Horticulture 41 | 2.7 19 2.1
_ Sewing ' 28 1.8 v 26 2.9
" Bookkeeping 6 0.4 12 173
Business Practices/Business !
Maehines . + 26 1.7 25 7 2.8
Commercial C . 160 . 10.4 22 2.5
Data Processing T : T
Market1ng/Merchand1s1ng - 1 46° 3.0 .32 3.6 .
Retailing ‘ " 40 2.6 11 1.2
Junior Business Wotk - 27 1.8 12 1.3
Typing * ., . . 1or 6.6 ° 59 6.6
Automotive - ' 36 2.3 19 2.1
Auto Body : 82° 5.3 " 43 4.8
Auto Servicing - . s 46 + 3.0 T332 3.6
BlueprintjReading , 3 0.2 27, 0.2 T
Duplicating i} 5 0.3 4 0.4
Electn;lﬁ" - 49 3.2 15 1.7
Gasolme Engines - . 3 0.2 1 0.1
Machine Operator - 1. 0.4 177 19
-Machine Shop - ¢ 38 ¢ 2.5 e
Mechanical Maintepance i 8 . 0.5 9 1.0
" Service Station OEeration ) 2 0[!1 . .
Small Appliances Repairs 3 0.2. 5 0.6
"Small Engines ’ ) 36 2.3 26 2.9
Metal Fabrication A K 24 ~ 1.6 27 3.0 -
*.Cashier Traidning . : B | 0.1° ¢
" Commercial Cooking . 20 1.3 19 2.1
Barbering oo~ 1 0.1
Building Managem.ent/ N
Institutional Services ‘ 1 ~ 0.1 1 ¢ 0.1
‘Driver Education : ’ .ot PR
Dry Cleaning O 14 0.9 . 14 1.6,
Laundry Services . . I . .
0il Burper Services . ) 1.0 " 1 0.1
Beauty Culture/Cosmetology ' 5 0.3 4 "o0.4
Child Care/Honie NursmgV 21 1.4 = 18 2.0
Family Living . - . P | ‘ . e
Hairdressing/Hair Care - 127 8:3 29 3.3
Home Economics/Domestic Solences 79 *5.1 51 5.7 .
, Home Management/Home Sc1ences 0-.4 6 - 0.7 .
Hospigel Services A 5 2.3 12° 1.3
Restaurant Services/Waifress . .
Tra‘ining? ' - 20 1.3 19 . 2.1
’ : A . ‘
Total g 1,53 100.0 ' 81 100.0 . .
. . v { af P ¥ *
—= T " . ¥ 7
’ 7 .
- ! » > . hd
. ~ e \ =
A - A
" 23(}{_} . .
. . vu «
' . ' . .
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qaesu*robes a ver}' ¢rucial’ aspect of*assessmg the 'e'ffectweness of
<« . - , the occupational program. ‘Table 7 show d15tr1HQ{:ons for the first three '
7 most important aspeets indicated. 'Job training wa reported\most.often as, '
. the first .post imporsant aspect (43.3%); makmg fr1ends and acqulrlng. 11fe .

— - skills yielded similarly high distributions a?gthe second and thifd’ most’

L o

? ’ ) € 1mport categories (26 1% and 21 4% as second and 23. 1% and 20.7% as. J
| - thlrd respectlvely), Job tra1n1ng also Scored h1gh (21. 8%) as (he second -
most important aspect of high school. , To elaborate this q.estlon further .
respondents -were asked 'how_ satlsf{ed they were with the training they;nad
ohtalned as a preparation for the work world and their first Jobs, as well
as a preparation for llfg in general® It appeared that 53.7% (N=2 ,005)
* were satisfied with the JOb training they had received and another 27.4%
were very sat15f1ed, thus the level of ¢issatisfaction was relatively low
. (18.9%) as far as job trainingiwas concerned. However, although life
skills was repbrted to rank second and third in importance (and slightly
- less frequentfy than making friends; at that), the level of dissatisfacgéqn
»- with this aspect of hlghﬁschool was slightly hlgher at 20.6% (N=1,961).
’Generalzz,
JOb trainihg they had rece1ved and: 79.4% (58.1% satisfied, and. 21‘;% very
satisfied) reported the same for their training as a preparation for 11fe.
" Nevertheless, about ome¢fhird (29.0%, Ne1,732) of «the respondents
felt that the schpol had not prepared them.at all for their first JObS,

/,///\?he other two-

_ (38.4% very fell, 37.6% somewhat prepared)

then, 81.1% of the respondents were at least satlsfled with the

h1rds considered their, preparation at least adequate

ercentage of Graduates Ch9051ng First (N 1 962), Second (N= 1 622),

-Ta.ble'7/
and Th1rd (N=1,124) Most Important Aspegts of High'School .
~ ‘ e . ,
Aspects . ' . First Second Third .
" “Making friends - ) 18.0- .26.1 . 23.1:
Good grades - | 8.0 11.9 13.2 ° '
Job training’ S 43,3 218 15.9
- Having fug . f :s.o‘ s 10.1
After~schoolbactivitie§ B . 3.1 * 6.8 - 11.3
Life skills N - 152 1 214 207
" Other . L 7.4 5.4 3. 9 :
_ All aspects important . . 2.2 1.4 1 7 .
h ”~

‘F

“
. . ~
‘e B R - *
,
s | . L
- '

- . v . -
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N The discrepancy betweenpthe two sets'of figures cah be resolved with.' .
/ reference to remarks made by students in ‘the 1nterv1ews (see Chapter 4) .
. In spite of off1q1a1 policy pronouncements ;that the occupatronal program
~~ is as much conperned with the,"comfort factor" and the acqu1s1t1on of
confidence in.dealing with "life after'graduation, many of the students are
“\E>§<:‘ * vastly ore concerned with adequate-job training. They say that the 4ob - ,
training was satisfactor§ "as far as it went,“ but it was not necessarily,
s related to the;r first job since other faségrg—fe~g»f-qconom1c cond1t1on§) =
may have prevented their being’ employed in the1rbarea of shop tra1n1ng
Ease of trans1t1on from school to work (or thte lack of it) may be
\assessed, to some extent, in terms of the kinds, and number of experiences

espondents have had in the labour market.whiie attending school before

~ ° W *

b - their first full-time job. e
; . \\ The najorit -(79.4%, gbi ,987) had had some k1nd of job exper1ence, ; '
varfed in dur * while in sqhool "Because the duratlon of a job generallye%
.ﬁ ‘ dete ines the k1nd of erperlence acquired, we then proceeded to examine ‘

“ the vaﬁdqus 1engths of employment in, different situatfom. .
te T The llerlty of respondents (68 8%, N=1, 577) had experlenced one kind
of - emplqufnt (whether full time summer, part-time summer, part-time winter, . *
part-time 9Ear round, full time year-round _or-winter work obtained through ' 'agé
the schooi),,therefore this s1ng1e experience was most valuable in terms ~ -
of ,expqsure td the work1ng world Fewer respOndents had had two job
experlences (2§ v0%), wh11e 5.9% had had three, and.0.3% four job experiences.
Among the singleiexperience respondents, winter work experience constituted
tnejlargest group 'with 40.2%. (N=1,085) (this was alsor important in estab]jihing
contacts for futuré employment); year-round part-time and summer fdll-time
. were other frequentily recorded'cateéories (26.8% and 14.9% respectively); -
. ' sum;er part-time jQbs accounted for the single experience 0f.9.2% of the
L ‘ .respopdentg,fyear:J und full-time for 5.9%, and winter part-time for 2.9%.° - 4J

L - - .
—_ . ) § o

Job'Infbrmation ) . . L

’ Informatlon about the actual job situation of occupat1ona1 graduates reveals
. that two-th1rds (66.8%, N= 2 009) are presently employed, a large percentage

- . are attend13€ school, (12. 8%), and the re§t are unemployed™(20.4%). It should
y ; be noted, h¢ ever, that thes gdries'are not exclusive - that ist some

of those who have reported be1ng employed may also be attend1ng school part-

. time,, or some of those who' said that they wererattend1ng school may be doing i~

‘ so because they'are unemployed. ° , ‘ , A

€,




More than one-quarter (28.3%) of those who reported.unemoioyment .
haZe had more than one such vxperience; the rest (71.7%) have been ,
unemployed only dnce, but of those, 12.5% are chronically unemployeds
More than half (63. 3% N=851) were unemployed less than six months _
aitogether, 31.7% for periods up to two years, while only 5.1% were over
two years. As for the duration of the unemployment it appears that this
decreases with an increase in number of times unemployed - that is, the. -
more often one is unemployed, the more 11ke1y that the period of unémploy-
ment will be shorter (Table 8). o )
Amohg those who reported that they were employedit one t1me or another
we examlned the means by which respondents Had .ob€ained their f1rst .
job. The single most frequently used means was to approach the ‘ -
‘pGTEnt1a1'employer on their -own (38.6%, N=1,748); fr1ends, Manpower offices,
. previou$ employers, and teachers were fa1r1y equivalent, resources (10,503
8.5%,'§.4%; and 7{3% respectivelyl; a ;urprisinglp.small percentage«£5.2%)
- had used guidance counsellors and even fewer, principals or vice-principals
‘(5;4%). Parents or other relatives assi®ed in 11.8% of cases, and 5.5%

" noted other means. For the length _of time taken by the respondents to

one half (54 0%, N=1,596) axﬁeady has\a job before - 1eav1ng, about one-
Aquarter (24. 6ﬁ) obtained thélr first j bs in less than a month; less than
one-quarter (21. 4”) had to look for longer perlods, and more than two-thirds
" of these werg placed within glx months
Steady-employment was a a11ah1e to\fewer than half the’ respondents
Only 42.2% (N=1, 777) had held\p
20ne th1rd (31.3%) had held two\\and over one-quarter (26.5%) had held three

ne single JOb s1née leaving school; almost -

or more jobs. It QEE not surpr}51ng, therefore, that for the -large haJor1ty
of respondents (84 8 N=1,667), the first- job was not under a unlon “contract.
Consequently, per1od of employment tended to decrease with an 1nCrease in
number of jobs heldu the more frequently one; changed Jdbs, the more Tikely’

,one was..to hold the presept one for a shorter period thégrthe'previous

one. ' » ) g ’ \ ) .

In teyms of actual jobs held by the respondents since 1eé¥1ng school,

" we examlned the type. of job (major groups in the I.L.O. class1ftcat1on) ahd

As mlght be expected, the highest per!bntage ‘of jobs held by o cupational

graduates were of the product1on/1abour type. This percentage'!ﬁtreased as
a function of job number: those holding their second or subsequent jobs were

' more likely to fall;rn this category than those.1n tpelr f&rst,%?bﬁ (Taple 9).
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obtain the first job after\leav1ng hool, it was d1scovered that over . =

) assessed¢prest1ge rank1ngs by usdng the Pineo- Porter—scale (Apgkndlx D). o
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Table 8/ Percenxage df Respondents Unemployed by‘Length of Tifle and ~

Frequency of Unemployment* . . .-
N ]
- ’ LR - First- ] Second Third
- ¢ DuratiQn Unemploymént Unemproyment ~ Unemployment
T o, "(N=845) (N=241) | TFD9)
P . - . -~ . " . ¢ . . .
- o . — —*
- Less. than-1 month - 12.0 T 16.6 ' 32.3
1 to 6 months , r- ‘ 62@ t - 68.9 ) SS.? ’
7 to Months: 23.7 14.1 L e
. Over 2 years . 3.8 N 0.4 .
! ¢ . s { N o . A
- 9 £ i — —
1 : A
‘ *Includes those who have been pnemployed only once br twice-since leaving
o scl}ool-. . : P
‘\. , - ./ - ) ) | . . . ‘ —_—
S | :
] ) \. " ’
>~ | * N B
- \ ) * ) -
:‘ . Table 9/ Mercentage of Respondents in First, aSeco'nd, Third, and Fourth-
N, Ce Jobs by Category o . .
- ' ~ _
\ ~ e -
/—\ 4
= N L ) ' " First Second Third Fourth
‘ \- Job Category . : Jgb . Job Jeb « Job
0 . (N=1,777)  (N=1,034) (N=483) " (N=206)
. « . ) P
— Professmnal/Technlcal .+ 41 T te9 . 2T T.9" .
- x Managerlal/Admlﬁqstratxve . 0.1 ) 0.8 "‘i‘rﬁ' —-lﬂiig
™ . Clerical TN 19,80 T 1502 .6l - 10.2
F -, . - . - r ~
- . '« Sales - ” vo.. v ) 5.8 5.2 6.2 4.9 .
E { / e ’
-~ — Serviee—-—— . T 21.2 . 19.1 17.6 16.5
| g 47 44 4.6 - 6.8
44.0 52.7 " 55.5 56.8
<+ 0.5 T 0.6" 1.2 . 1.0
’ . -&. —
. 0.1 . = 0.1 0.2, * 0.5
- )
. T - o . —
> \ 1
‘J . \ v [}
o ) 3 !
) ] ! ~
3 < . A 27 ; < }
. ‘ Qme > -7 <
- v i’w‘ * -
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Cldrlcal and service occupations each y1e1ded about one-fifth of the
dlstrlbutlon (19.5% and 21.2% respectlvely) for first jobs held; but these
percentages declined steadily aQ!number of jobs increased. Profesqlonal/
M¢echnical employment decreased frop 4.1% as a first job to 1.9% at the .
fourth job level. - | B
Table 10 piesents the basic distribution of prestige rankings - L
(Plneo Porter scale) for the first four jobs held by the respondents ) The
majority were in the 1or~prest1ge category regardless of the number of jobs
they had held furthermore, fourth jobg tended to be sllghtly lower'than the
/él that fell in the high- prestlge )
category was not-significant (for a more detailed breakdown of prestige
ranking see Table 11). ' o ‘ K

Degree of satisfaction did not vary 51gn1f1cant1y';pth number of Jobs

' held (Table 12). The maJorlty, in all 1nstances, reported thab-they were

At least somewhat.satisfied. o o .

Because more than half the respopdents had held more than one job, we
examined the rdasons for changing jobs. The pattern of response indicates
that the more a respondent changes jobs the less likely he/she is to ledve
the present One for a better JOb Moreover, the reason for 1eaving'is

more likely to have  been because he/she was 1a1d off (Table 13). This nay

" be one reason why a respondent leaving his/her fourth job is.twice as likely

to be doing so to take retraining as one who is leaving the first job

P

(4.2% and 1.7% respectively). On the,other hand, more than a quarter (27.8%)
of the‘?espondents stated that they had .taken some kind of retraining or

£ on-the-Job tra1n1ng, of<tnose, only 11.5% (N= 445) had taken academic training’

and.2.7% had taken app11ed arts. Distributions for training in basic -

f -
trddes, mechanlga}/technlcal business/commerical arts, and serv1ces were 23 é
23.1%, 21.1%, and 17.8% respectively. ' Reasons most frequently recorded for /

taking retraining or"on—the-job training were: it led to a better JOb (27, 5%),;
it was required by ‘the employer (19.0%), and it was seen as a means “of self-

improvement (18.2%); other reasons included better pay (7. 65), and present

- tra1n1ng 1nsuff1c1ent to obtain related work (9.3%); surpr151ngly, only- T v

5 2% took Petraining because they were unemployed (13 2% cited other reasons).

. “
- T » PR )
’ © -
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Table 10/ Percentage of Respondents in First, Secand, Third, and Fourth
.Jobs Accordlng to Prestige Ranking ~

4

b
. ' First . Second Third * Fourth . «
- Pineo-Porter Prestige Scale Job Job Job Job °
: ' (N=1,747) (N=581) (N=289)  (N=i13)
. ” ’ ’ - - i "

Low (1 - 399) 84.9, 81.4 84.8 88.5
 Medivm (400°-- 699) *, 14.8 18.1 13.8 11.5,
THigh (700 - 999) J .02 0.5 3.4

o - . o - e -

& ! (.
- - r - (l,
_ ’

L 4
- < - i
I

Fable 11/ Percentage of Respondents in Flrst Second, Third, and Fourth
Jobs According to Prestige Ranking

)

5

»

k3

-

° ) First - Second Third Fourth .
~ ~"Pineo-Porter Prestige Scale . — Job Job | Job Job
’ (N=1,770) (N=587)  (N=289) ' (N=115)
’ * * B ' - L
- TT1- 199 8.0 - .7,8 * 8.2- '10.5
. - v . g
200 - ?9 . 38.6 40.4 39.8 43.5
_ 300 - 399 ?ﬁ 38.3 33.4 ‘36.7° 34.8
400 - 499 ‘i ’ 11.5 = 14.3 4 11.4 7.0 °
/ 5 # > *. .
%500 - 599 .= 2.9 3.6, 2.4 2.6
600 - 699 0.3 "1.8
-y . ’ N
700 - 799 0.2 * 0.3 0.3 ;o
- 800 - 899 ’ 0.1 . 0.2
1900 - 999 ) 1.0 * ¢
o b 2 - -
T e . .\@ 4 ﬂ___.y—“'v
;( - - M - 3
. i >
.—r . -
) » ;
. -
. - - '
- N 'c ¢ ’ .. . %
- ,.
) X 29 \
B ~ -
& 3(J - *
» ~ [ 3
. i . . \ * “
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Table 12/ Percentage of Respondents Satisfied by Order of Jobs jeld
N . g . - u‘ -

x - : LY

Degree of - - First Second . Third Fourth o

satisfaction = - ° - Job Job = . Job ., Job &
| (N=1,733)  (N=996)  (N=441)  ‘(N=190)

a n .. .

Very satisfied .32 . 22.7 27.2 23.2
Quite satisfied . 319 .32 32.0 36.3 . .
" Somewhat satisfied . 27.8 - 28.1 26.1 2.3
Not very satisfied,, ‘11.5 . 9.6 100 9.5
Not-at all satisfied - " -56  .5.3 4.8 5.8

-

’

Table 13/ Percentage of {iespondents ‘Leaving Job by Order of Job and Reasoﬁ

-

Reason for . o First * -.Second pd\ Fourth
Leaving Job . , Job Job ' Job Job

. (N£1,680) q(N=848)  (N=£3¢) \ (N=190)

¢ . L; 4 .

) Better Job © , 11. 4 6.5 5.8 ‘mm
,/f21¢ Off 18 j:> '20.9 - 23.1 25.8 .
To Use‘Training - : o - 12 1

A

‘Moved - . ' -2 21

' Promgtion - - | . - 0.2 ; "0.5 ‘,‘:0:7 0.5 <%=
. "'o

- Better Pay 7.6 *6.1 6.0 6.3
. .’ .

Retraining 1.7 3.6 .+ 3.5, Qiz
w, M P

; Othdri 22.3°  *17.9 © 1629 179

Still in Job’ - 4 30,5 . 36.6  41.0 36.3

,
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:Backgro&nd Information . * e . oo .
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)’,Ihls section exa.m;nes the basic demograph1c and socloeconomc var1ab1es -

e

. . - that 1s d15tr1buuons for age, sex, and ethnic b&ckg#ound of respondents,
L e— anckoccﬁpatmr!al and educatlonal level- of parents, s1b11ngs, and spousgs
PN 'l‘he number of respondents was evenly dlstrlbuted for each of the .

[y
.

;L years under Study (1968-72), and "an attempt was made uO ach1eve &
\ .- ’:"_ response rav‘;e ff' 20. O’ffor each of the five years. Thts was attamed for

e

. &
R th’totgl response. D1str1byt1ons by. sex (54.6% male,\45 4% female
N=2,054) were very s1m11ar to the general secor\dary school populajaon
The modal age group was, 21 (22.2%, N=2,059);. almost bne-half the re ndents

W

- n I - (
< - . were 20 yeats of age and under at the me of the survey and over gne- ) .

S ', quarter (29. 596) were~a22 years ‘of age of over; over One- ’half (8. 0 were ..
- N i N -
o betueen the ~ages of 19 and 21. Further elaboration of t}us qlstr1but1on
A fQ,lIOWS in the nexts ¢haper - . M \ ©
e .. As'an jindication-of family, size, we rec

d the number of siblin
of the res'pondents 45 6% belong,ed to families ‘wi h one to three ch11dr§ ¢
. j-while 322 were members of families with four or Beve dhlldr;‘ 22.3% .
™ belonged large fam111és with six or more ch11dren Uhfort ‘atelhy, we i
| have no f1gures for total famly slze (1nc1uda.ng parents of g:s‘pohdents')

The maJor1ty of’ respondents (77:8%) ‘were single at. the time of the, survey,
- 22 1% reported belng or having been married. oL y o R
"WK\ LT Although th%’s/ample was drawn"’m proport1on to the t,otal number of .
. graduate’s \uthm the stuc‘i)' perlod f-or each reglon reg1ona1 characteristic’

’ see!ned to have varlous effec%,on the kind and degree. of respoﬁes ellonta

. (A de,talled ana1ys1s of t,hls wi ow irf Further d1s‘cusSlons ) . 'I'he most -
SV LT hlghly fepresented rggion was West" A‘ Oﬁtarlo with- 25. 696 (N=2, 101),

- Weste’m Mldwestern, and East Centyal 0ntar1d reg1ons, and the N*ra
w .- ;reglon all had equal representatlo lﬁ‘ our sample .(ave&ge %1 3%); 9.7% .of the
‘ ‘respondents were f'rom the Ottawa Va tet, and 1273% were from the Eastern
Ot regions - North‘eastem (6.2%) and Eastern Ontarlo (6.1%); Horthwestern
"’:.. R . ' and Midnorthern reglons y1e

. lowest d1str1butlons foﬁthe sample ‘

= f . (2.9% and 4 7% respect1ve1y) _In \ge al, 'Western reg],ons (Western,

. ,:‘: (. M1due'stern, &est Central) 'includlng tHe N1agara reg1on wgre mbﬂ: hlghly

C represehted {58. 9%); Eastern On g;,ons were next (27. 5961 approx1mate1y "
. ’ "half as many (13.8%) were fromfthe Northern r g1ons ) g‘"" ‘

..ﬂ. .-' 4] « - ~ -
,

all years except 1972, wh1ch’1s slightly under-represented W‘.l.th 17. 7%"/01-‘ . o

or the percentage of respondents “who were members of one-parent fanuhes‘, .




& .

Fe o ot N:ﬂso negured the percentage dilstribut'ions of size of municipality .
,‘, * ' where the respondent resided at the | time of tlgg*survey. This measug -
é«‘;_\ K ‘provides a rough indicator of ‘the ruraI urban contlnuu.m ment1oned @rher

N - It gs clear that the maJorlty of our r-espondents were living in relat1ve1y

A urbanlzed areas; . almost two thirds {63. 2% N=2 013)’ were living in cities

. with a populat1on of 50,000 and over and sl1ght1y more than one-third (36 8% .
T ime towns and v111ages ‘of under 50,000 H1gh1y urbamzed (over -250,000) ana

¢ .. rural (10,000 and under) ylelded aliost similar scores ‘(29.0% and 20.4% " g

* ‘respectively). ’ ’ PR - S
. g .
’ b * The L1m1ts set by this study did not_wus to explore in depth
“the. degtee O rates _of geographical mobility for the population .under ° .

.survey. -l-waever,‘ i s._fbpnd. thatbilnost one- half (48.7%) of the re‘spondents

s were nof ll\upgét their p1ace of th Wlthout a -cqmplex 1ndex it is

pe

%d;fﬁcult to -assess e mob111ty of resp(‘ents, nevertheless, reglonal ..

. / var1at1ons reported in Chapter 3 do- prov1de some elaboratmn . e .
- " The maJorlty 1. 39_’5 N=2,101) ¥ our respondents weTE Can ;born. .t
_— . (Table 14) Of ‘tife foreign-'bok Ita11ans const1tuted -the largs hnio’i‘_l\ .
- group (8. S%) In v1ew of the rent resea@ 111‘to *the varlg'us k1 S of v o ‘

-:learning d1ff1c ].ties whrch 1mm1grant ch11dren frequently" expenerfqe

g part1cu1ar1y instelation to langu e problems an\d_'the cr1t1ca1 periods %or .

-

Q
s the de{eﬁpment of language sk111 age on arrlval in Canada was .rgcorded

“half (43.3%, N=-r3-72) had arrived at the age of six ye.ars or younger; s-hghtly

. over wfth [21 49) had arr1ved between. the ages .f séven and ten, over
(35 '3%) were betweer? the ages of eleven and.e1ghteen when they )

- % ol .’

) o one-th

. f the Canad1an population, t}ae la‘;g—;ha;]onty (94 "") were native K
.Onta¥ians; respon.dents born in_ the prov1rfCes east of Ontajxq
4.3% \‘the h'ggondang sample, thOSe from WesterLovmces rfpresen‘edr i ,

constltuted -

Faws

., Only T.4% of the total.y . s S i.ﬁ e
' , Our le 1n'c1uded a % r number 9895) of b111ngua1 o mu1t111ngua1 oy
. h people “ thpse, English/I and” Eng11sh/French~—Were the most frequently

2 T g

reported langua'ge combinations (9.8% a) d. 5.9% respect1ve1y), a smaIl V C,
percent#ge (2 4’) were mu1t111ngua1 w}ule 72.0% spoke only Enghsh

. 'Slmlarly, Engllsh was reported to be the. Jangua’ge spoken best by "the ‘lang
maJorJ.ty (92 2%) of sthe respondents, angd again Italian scored h1§hest (1 6%

Lo 4
‘

among the rest (Table 16). :i‘“" S , . , , \

! ﬂn detail (Table 15). Of.the 1nm1graut'populat1on in the sample almoa

- ‘. came to, Canada. - ’ . .
.- sy - T

#
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’ " Table 14/ Percentage of Respond;nts . "Table. 15/¥Pe‘r,centage of Respondents
According to Country of Birth. ° '~ by yrs ‘'of *Age ‘'on Arrival in Canada
” » ) ' 2 ' . - ; . N -
s z—-5‘1 . /} (—(‘ 3 N v - . .. Ager ‘Y (N=93672) /
4 Country (Total N=2,101) %
. Canada 1,708  '81.3 1 98T
U.S.A." - . 45 0.3 2 8.7
ca o] .. - 3 6.5
~ Britain 35, 1.7 ST :
> France . 4 -+, - 0.2 4 . . R
Italy T 179 8.5 3 . 6.5
. Portugal "L 40 15 6 8:1 .
: Greece 17 "0.8 7 * ’ 3.5,
i ’ Germany 19 0.§\, ,8 '.4'0
Poland "' . 5 13 0.6* 9 57
(o ,Jamaica . 5- 9.2 10 ' g 8.3
JYugoslavia 7 7 03 1 97
- 12 - 8.3
" Guyana o 1
" Hong Kong. oy 2 0.1 13 6.5
Israel C 1 14 g 5.1
" ospa,’i‘n i ‘ 1 o R 15‘ . . . 3.5
. ' - . 16 - ‘ 1.6 -
Holland 18 0.9 . - -
Hungary "7 0.3 Y . 0.3
Rdssia -~ ¢ 1 T W 18 .’ 0.3
Sweden |, 1 & . S
.- , [ . - - LY “" . . - -
>+,  "Finlapd 2 0.1 Table 16/- Language Spoken Best }::)'g
-/ PR vt - 1 ~ 3 =1,
Argentina ’ 7 ) 0.1 P,e.rcentage of Respohd?nts (N=1,905)
No o " g .
. L . [
o, ‘ Ma;ga;. o 4. 0‘ 2 . Llanguage %
;. Belgium . 4 - 8.2 < ( -
‘ ’ Aus?}j.-é - ,‘ ) 4 ) 0 ~.2 N E\ngIISh - * 92. 2
s gNapan ., ‘n 2 6.1 French _ -9
. Morocco - « .3 .01 Italian ey ‘ ‘ 1.6 -
’ China B -, 0.3 Por:uguese. ( - 0.7,
“ Paraguay . ° .1 . - Greek - 3 o~ 0.\2.
. _ Mexico +3' 0,1, . 'German . O
. - - . 7y .
<, Brazil..  ° ° - 1- . X fohsh . 0.2
. " ¢ Denmark 1 . .. - Pkrainian . L 0.1
. Ausgralia 2 p.1  Other o 4.1
- N .
, . - J;«;.‘ / o ; - * [ , . N v
. / ) N . - 33 ) i‘ .. . \ , . -‘
Y N T ;
. L .‘ ’ - p . L N '0
: ‘ « “ ; AQ— «
o’ o -
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<" part- t1me jobs than fathers - 8.3%'and 1.5% respect1ve1y

¥ ¥

1y

"+ To.assess the socioeco ¢ background of .our respondents, we °

atienal characferistics of the
3.9% (N=1,857) of the
the tim& of the survey, whileionly 29.2%

examined the'empfoyment status apd

' pafents and spouses. Our findings show that
fathers were employed full time'al
(N=1 896) of the mothers worked full time; obversely, more mothers held

Thus the overs

-

A

all uremployment rate was substant1a11y highes for mothers (62 '5%) than
for fathers (14. 6%)
N= 433) holdlng full- time posxt1ons, 4.2% work1ng part.

Spouses were 1n the middle range with almost three-
quarters (73. 26
'tlme, and 22.6% unemploy%d A

: Table 17 iPlustrates parents' and spouses’ occupat1onal _type

(accord1ng to the I,L.O. Product1on/

, N=1,620),
.Mothers' occupat1ons were
falling inté the more’
trad1t1onally female-or1ented occupations (serv1ce’2%.8%, production/
labour '26. 2%, clerical 1?‘7%, sales 13. 4%, N;576) ,
outnumbered fathers in’ the profe551ona1/technxca1 category (9. 0% compared .
to 3.6%)."

was again production/labour (this may, _be a. reflect1on of the*fact‘that our

c1ass1frcat1on discussed previously).
‘labour occupations yielded the h1ghest “score for fathers (63.6%
followed by service-type 1ndd§tr1es (12.8%).

v’
’ more evenly d1str1buted with largest percentages

However, mothers
As for spouses' eccuﬁat1ona1 type, the largest qategory (55. 99)

sample consisted of _more female married respondents %han male) \followedg

e

£

by clerical and profess1ona1/techn1cal and managerlal/admlnagfratlv

categories (13.3%, 8.4% and 4.1% respethVely)y Educational level was °

*’nzgﬁest for spouses (Table 18); 84.7% had. had at 1east some h1gh school

compared to 43.1% for father;\and 47. 2° for. mOthers Djstrlbutzons for

S .

as indicdted

" the latter two were veTy similar in all categokles
Job_prestlge, in geﬂeral was relatively low (Taﬂle 19a5,
ed lowesSt T

a medlan of 282. 6 fathers' and spouses' med1an rank was si%ghtly h1gher
Although ‘this was the "

by the med1an (measure of central tendency).. Mothers scor

~and almost the same (349. 6 and 350.2 respect1vely)
case, _spouses. recorded a 51gn1f1cant1y higher ﬁgrcentagé than fathers for
the high-prestige (700=999} category. Table {Qb g1yes a- more detailed

L)

“ breakdown_of préstige scores.
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D  (N=1,%620) " (N=776) £ (N=345)
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»¢ Table 17/ Percentage of Respondents

and Spouse s Occupdtion Type
a ksl

;;\ngeﬁts'

-

Father .  Mother

SpouseA.

/_

Proféssional/Technical . 3.6 . 9.0% ° 8.4
nistrative/Managerial 1.6 ?0.5 ' -4:f
Clerical =~ 4.0 ~_ 17.7 13.3
. sales . 7.7 . 13.4 5.5
Service . . i2.8 26.8 0
Agrlculture . 5}6 . 5.9\ 2.9
Productlon/Labour P "6576 26.2 55.9
Unqlass1f1ab1e l 0.9 0.5 0.9

xrmeq Forces ‘0.2 ’
- ——

Table’ 18/ Percentage, of Respondegts bys?arents' and

Spouse's Level of Education

A 3

Level of , :  Father Mother ' Spouse
Equcation : ° _ (N=1,477) (N=1,500) (N=410)
None -t 30 - 3.3 1.0,
At least some elementary 53.9 - 49.5 14.2

_ Some Righ school  °  29.4 33.1 60.9

F1n1shed high §chool ' '

'or highe - L 13,7 ° 14.1 23.8

J * * - .

)

Table 19a Percentage of Respondents by Prestige
Raﬁk1ng of Parents and’ Spouse s Occupation

Pineo-Porter Father . ‘Mother Spquse -
JPrestige Scale - ¢ (N=1,602)- - (N=774) (N=343)
L

Low [1.- 399) . 68.5 81.0 *70.8
Mediulh (400 - 699)° 29.1 18.6 23.0
High (700 - 999) . 2.4 0.4 6.1

. . e , . — '
Median - ° 349.6T 282.6 " 350.2
Mode = Y - 265.0 -°  252.0° .  252.0
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Table‘19bﬁ Percentage of Respondents by Parents' and Spouse s
. "Occupation, Accord1ng to-Prestige RanKing

~Pineo-Pogter - - Father Mother : SpOUsgr ‘

Prestlge Scale ~ , _(N=1,602) (N=774) -. tNi§ﬁ3)
* o N

.1~ 199 ST
200 - 299 . ... 26.
300 - 399 ‘ | 34,
400~ 499 o 16.
500 - 599 ‘ .1
600 -

700 - 799
800 - 899 -
900 - 999

6.2 ° 3.8 .
43.3 - . 26.8
21.6 —.°  40.2
S ¢
10.8 12.3
3.9 " -7.0
3.9 -~ 3.8

L Y . . "

0.3 5.5

~-

0.1 0.6

&

1

o -

1
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\ Th1s chapter concludes with a summary in point form of the major f1ndings

and observations based on the surveys of school, job, and background

- - [ - ,
information. . . BN ~

School Informatibn

157 0% of respondents attended composlte schools, 23. 4% attended

occupat1ona1 schools, and 19.6% attended wpcat1ona1 schools.

About one-half (50.6%) took a spec1a1ty shop program 41.8% took a
general shop prograg, and 7.6% were enplled in 2 course program.

> il
The greatest maJor1ty (35%) stated that they were in their program

because it ‘was "rnterest1ng", another quarter (27.8%) stated that

they had no choice about being in their program.

Abod% two-thirds (68 4%) of respondents had speni‘two years in the1r
program ‘and 17 4% ﬂad,spent more than two years .

A smallex percentage (58.5%) had spgnt two years in.the school attended

at ‘the t1me of the study with- 34.59 having spent thr;e Oor more years

in-the school. -




L Approxlmately the same pex:centage of respondents took busmess/

commercial arts (26.0%), basic trades (23,5%), and mechanlcal/technlcal
- LSklllS (23.1%) as their major subject. Aboyt .the same number tooli

+ minor subjects in these categories. N . o

e By far the largest majority (85.2%) of our respondenté had received

a Cert1f1cate of Tra1n1ng, and 14, 8% had rece1ved a Cert—1f1cate of

A Standlng One respondent 'had received a Statement of Standing.

. e

° About 22.8% of respondents reported that they had taken at least one
year of special! educatlon, opportunity, or prevocatlonal classes 1n

elementary school, "while 77. 2 stated that they had never taken any

‘ such classes. r“ - _ . | . L _

. . ® _Job training was reported as being the.most‘oratant aspect of high
school by 43.3% of the respondents The largest percentage of
r*)ndents felt that making fr1ends was either the. second most important
(26.1%), or the third most important (23.1%) aspect of.}‘ugh school.

Good grl‘?aes, having fun,\ and .after school activities were the leaet

importamt aspects.

° Over thre'e-’qv.‘xarters (81.1%) of r'espondents were at$least satisfied
with the job training they }}ad-received while at school, and almost
- the same proportion (79.4%) were at least satisfied with the training
they had received #8.preparation for-life in general. Moreover 71. 095
felt the school had prepared them at least somewhat for the1r ,flrst
‘ job. - N /

> 4

‘. ° About one- f1fth (20 6%) had never hgld any kind of employment wh11e
‘e . - atten‘d1ng school 40. 495 had participated in the w1nter work experlence,

st . o program 1n the1r school. ~ .
. o - . : ~
PR )

Job In'format.ioh . S
* b ' -

o | thhtly over two thirds (66 8%) reported bemg p‘resently employed
while the rest were e1ther attendmg school fu11 time (12.8%) or

were unemployed (20.4%). ¢

. @ The §reates4 proportion of respondents obtained their first job by

- ’ approach1ng the1r employer on their own,-while about one- f1fth obta1ned .

S their first Jobp through parefits, relatwes, or friends.

L




® Most of the grad&ates (54.0%) had obtained their first job before
v : leaving school and about one-quarter had obtained their first job

- within one month of leaving school.

+

) e Very few first jobs had been'under union contract (15.2%), and 13.0% of

?fst jobs were .apprenticeships. ' \ 'Y } o~
§ M . ~ . .
2

.2% had held only ong job, and the respondents showed a temdency

to hold subsequent jobs for a shorter period of time than their first

Cjob. L | _

‘- ¢ At least 44.0%.of the respondents' first four jobs fell into the

.- ' ~ productioen/labour category, and this percentage increased with an
Vo ~J

increase in. the number.of jobs held.

e Overall, the majority of jobs held fell in’ low-prestige categories,

’ fourth jobs ranking slightly lower than the rest. ’ ) Lo —

Respondents reported 1eav1ng the fourth job more often as a reSult of .

layoffs, and, to a lesser extent, to-take some form of retraining.
The reason ‘for leaving the first job was more llklny to be Y'to get

a better job.". . - o e
. , -

- v
I ‘

v . - W
e Abojt one-quarter (27.8%) reported,taking some kind of retraining _ y

' _or on-the-job training since leaving school with similar distedibutions
fabout 68.0%) for taking basic trades, mechapical/téchnical, or |
business/commerciql arts subjeets. The remaining number took academic,
applied arts; or training ip service subjects. The largest majority - o,

took this training to obtain a 'better job."

Background Iﬁformation - A

. The response to the follow-up survey was evenly distributed by year
’ of graduation. . A 20. 0% response rate was achieved for each year
"1(1963-72). . . . . ' |
£ vard |
e Mald respondents were slightly over-repreSented and coqftituted . .
54.6% of the togal distribution; females constituted 45.4% of the

, sample. ° ' . . -
‘e The modal age for the respondents at the time of the survey was

P
. -

21 years.
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S ‘Almost half the respondents (45. 6%) belonged to small familie$ (one

\gg,fgree.51b11ngs), while 54.3% belonged to families with five or  °
. more offsprlng (1nc1ud1ng the respOndents)

. - 0-/%2’1% of respondents were or had Beaﬁimarrled r
e Almost half the married respondents (46.7%) had‘children.' ' .

- S The.regions under, study yielded a response proportionate to the
density ofdtheir population. The 1argest response was from West
Cent;af Ontario (25'-0%) and the smallest was from the,Northwestern

+’  Ontario region (2.9%). 6enerally speaking, the Western and Mid-_
western Ontario regions (including,the Nlagara _region) are most

e highly represented and ‘the Northern regions-less highly represented.

‘e The great majority of respondents pfésently live in urbanized areas;

_ almost two- thirds. [§3.2%) iive in areas withYover 50,000 inhabitants
Slightly less than one-half (48.7%) were not living in the1r birth- .-
place at the time of the study.

® 94.3% of respondents were born in Ontario and 81.3% were born in
B Cmm&.. ) . . R
/
° Almost three quarters (72.0%) of the respondentsszoke only Engllsh and
92.2% reported that they spoke English best.

° Cons1derab1y more fathers (83.9%) were engaged in full-time employment
€ “than mothers (29. 29) /

-

o The largest percentage of fathers' occupations were of the produétion/
labour-type (63.6%), while the maJorlty of mothers were employed in
productlon/labour (26.2%) and in service occupations (26.8%). There

S were more mothers than fathers in clerical, sales, professional/
techn1ca1 and admlnxstratlve/managerla1 positions. The highest
percentage of respondents’ spouses wete employed in production/labour

. ‘(55 9%) as well. - , | ' ‘;&’,1

® Generally speaklng, fathers had higher prestige jobs than mothé'rs, e

’but similar, to-that of spouses . ' \

1

e Educational level was hlghest for spouses (84. 7% had at least some

high school) as compared with parents (average 45. 2%)
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In tﬂ.g chapter’ we .examine patterns—éf variation ‘in ‘the data concernlng
school and employment experlénces of occupational graduates whlch relate .

to sections 2.3-and 2.4 of ‘the original agreement S 'ﬂE R :
) . - T R
S e 2.3 The study of the overall effect1veness of the .

Occupational Program in preparlng students for the _ . e
labour force.” - . . ‘
2.4 The study of sour-ces of varzatlon, sucﬁ as job turnover
? soc1o-ec?nom1c,background,Hfurther equcatlon or
trainirg, in the occupational experiences of‘Etudents‘

- - . - L4 S ~

complgting the O upational Program. : : o

.

}
The school, employwent, and background experiences and attributes of the

occupatlonal graduates will be examined with reference to sqyeral specifter |

. variables. In the first sectlon we look at various characteristics of
the students' school experience that affect their later emponment o
experiences. ' The type of school attended (comp051te, occupational, or e .

™ . vocational), the type of program taken (general shop, speciality shop,
or course), the type of certificate obtained (Certificate of TFraining or

CertIflcate of Standlng), and atf%ndance, if .any, in special educatlon .

N ] classes were: the four major varlables to be’ cons;déred . ' R

- ‘ Some terms need clarification for this sectlon. The term ‘
"vocat1ona1" refers to ‘schools which admit students at or after grade 6,
while the term "o¢cupational’ in this specific sense refers t6 schools
which admit students after grade 8 (although these schools may also con-

“tain some vocatiOna?tuderLts) We have used the term "comp051te" to

refer to schools which offer the non-occupational program in con;unct1on

/ . with the occupational program, although this distinction has been less .

« clear since H.S.1. T "A\W
-




+ - " that ar

- (by sex), and geographical region ofkres1denceo It will be nofed that

& o, - § ) te .
¥ . . - -
- :i Lo s - .

L c Ixxsecond section we examine patterns of variation in our data
r

om the comp051tlon of the sample; rather than from spec1f1c' .

experlences of students. These character1st1cs are year of graduation

50c1oeconom1c\status is not discussed althopgh it was ment ioned in the
Scope of the Research,” This is because it was found that the socio-
economic ‘status of the respohdents was uniformly low (as measured by
parentsL edhcatjon and occupational_status), gnd’would not have hih a:
differential impact on the employment experiences of graduates. It is

evident, from the organization of this chapter that job turnover and

further education or tra1n1ng are con51dered as dependent variables .. 3

- affected by the 1ndependent varlables of school experience(s), year of

graduation, sex, and region. - P

- determining employment situation. Students fr

SchoolVanabks - T ’ ’ :

In order to discuss the d1rect relationship between school and employment

we undertookea detailed apalysis of school variables as they affegt-—— —

“ ;@mployment=opportunities end determine the scope of future experiences.

, It is evidentffrom Chapter 2 that our respondents have had different

Lo exper1ences in seeklng, f1nd1ng, and ma1nta1n1ng employment. As they
were all graduates of the occupational program, we assumed that different

' experlences within that program would have to account for the differences

/in employment patterns to some degree._ . . - .

b

«Table-20 shows that type of schoe} attenged had some role in ~/
composite schools had
51gn1f1cant1y better chances . (52.1%) of’be1ng employed than students from

-~

occupatlonal schools (42. 76) These, in tur% were slightly better off

than vocational student; (39 26) . o - . —

The typa'of programg;aken on the other:- ‘hand,” bore a direct rela-
had taken courses programs, whlch prepated theﬁ»malnly for clerical " )
" employment, were least (1. 3%) llkely to ,be chr0n1ca11y unemployed- (51ﬂie
" leaving school), followed by students’ ffom spegialty shops who were ‘;;’_
sllghtly more 11ke1y (2.5%); students from general shop programs had the
. highest likelihood (4.6%) of being unemployed since leaV1ng school" ThlS

_relatlonsh1p did not hold forgghose employed because's1gn1f1cant1y 1 ge

numbers aof our respondents had had more than onie experience in employm nt

- [ , &;ar

V4 N :',7‘."1 [‘1 =2

C®
tionship to unemployment iﬁut nﬁi emplo Table 2I). Students whé -.
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Table 20/ Percentage af Respondents in Employment Situations S1nce Leaving-
School b;glype of SchOol Attended - I

.
4 Ad B

-

—-.Situation . ) . Composite\ Occupational Vocational
(N=1,168) (N=478) ~* A{N=406)

¢

Contimially employed since _ o .
leaV1ng school 52.1 42.7 .. - ©39.2°

COnt1nually unemployed since <
leaving school : 4.1 1.0 3.4

Continually attending school

Combination of employment
-and unemployment

Variety of experiences of '
employment, unemployment,
and further education

v v
« ¥,

Table 21/ Percentage of ﬁespondents in Employment Situations Since LeaV1ng'
School by Type of Program Taken :

Situation ’ General "» Spec1altg_&‘ . Lourse
. ‘ — Shop . Shop R . v
© (N=856) (N=1,035) - | (Nak57)

S —

Continually employed since

v

leaving school . ; . ; o + 47.8

Continually unemployed since ; L :
. leaving school . . 2. ] S -1.3

Continually attendlng scnook

Comb1nat1on of employment
and unemp loyment

ANar1ety of * ‘experiences of
emp loyment, unemployment,
.and further education

-~

t i, ’ a
which comp11cated the p1cture and somewhat blurged it.- For 1nstance,§a._,,_\ .

- relatzvely high percentage (33 6%) of respondents from spec1alty shop
programs had experienced both employment and”unemployment (not.

necessar1ly in that order) while a smaller number of general shop stud-

- x
.

ents (23.0%) had done 0. e | - -
Type of certifieate’ attained (Table 22) showed somewhat ‘similar
'results to the last variable. Certificate ‘'of Standing students were less
et llkely to be unemployed (l 0%) than Certificate of Training students

PR
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L JTable 22/ Percentaée~o¥ Respondents in Employment Situations.Since Leaving
Sghqpl by Type of Cert1f1cate‘Atta1ned

o - Lo . Certificate of Certificate of
Training o * Standing - . _
. Situation e (N=1,718) (N=302) T
. ) el . A : «
. Cog inually employed slnce - ¢ i .
avifg school ... 48.5 , ‘3901 1,
LT Contlnually.unemployed since 2T
< _ leaving school ‘ 3.6 1.0« -
Continually attending school 8.8 ’ \ 19.2 . .
Combination of employment and ’ . e L
unemp loyment 28.7 ) . 31.5 .
_ Variety of experiences of ‘ . " -
- employment, unemployment, - 7 B
Wwhd further educatgﬁn‘) T W4 o 9.3
e T - v -

3

(3 6%), yet they were also ‘less likely to be employed (39. 1% and 48 5%

respettlvely) because they were twice as likely to’be attendlng school

(19.2% as opposed to 8.8%). "< - 9° -~ 0

- - Time spent in special education ﬁses (Table 23) in “elementary -

school had clear effects on employment eriences. ' Those Qho had ‘been

in -suchgclasses were less llﬂbly to be employed (or other comblnatlons

o 1nc1ud1ng employment) and more likely to6 be unemployed\or attending .

- .
4

school ‘(amd the1r combinations). . - -,

, - Length of time taken to obtain first JOb (Table "24}) var;ed dlrectly

/nlth _type of school. Students from comp051te schools were more likely to
”// have*secured employment (57 1%) upon leaving school than students from ) .
the occupaflonal (52.5%) and vocational (47.0%) schools. Yet the latter
two weTe more- likely to do sotaithln one month after graduation- (28.6% - .

» and 28.5% respectively for occupational and vocational students agropposed

to 21.5% for students from composite schools);
: ' étudents from course programs (Teble 25) were more likely to have

. seCUEAH employment (E’ 1%) upon graduation than those from general (56.1%) .
" and prlelty (50.9%) shops But specialty shop students were more Likely
o to find employment within a month upon leaving school (27. 40) than .were "v

gencrdl shop (22.3%) and course students (18.1%).

VU

. ‘#Length of time taken to obtain first job did not vary significantly.

"by type of certificate attained but clearly did so by time spent in special

L

educétlon classes (Table 26). . - . : .

: A . s
e . - ,; . 43

) Ji . : ™ '
O s, W A . .
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As for means of obta1n1ng first job, students from compos1te sg&ools LA

] seemed to be more self- assured in terms of approaching potent1al employers, '
L : C : .
Sl ‘__-ﬁip/%he{r own and contact1ng preV1ous employers (Tabfe 27).° Occupatronab :
L choet students, on ‘the other hand were much more l1kely to enl1st Lheir . .
noe T pr1n¢1pal s and/or vice- pr1nc1pal's help in obta1n1ng employment (11,2%) «
2N than students from the other two types of school (l 5% for compoS1te and ¢
=~ - . . -',“' N '?.;;‘,
A . 4.8% for .vocational§ . ) - . . s L
. T R , Q , - 1 . 0 P
- ‘
'_ - - . ‘.‘\A . . . r. ) - -~
i *  Table 23/ Percentage of Respondents in Employment Situations Since Leaving. -
~- 2 School bi Time Spent in Spec1al Educat1on Classes L,
?. ‘ ﬁSituation o , Yes e ~ No "~ .
o ) | " T (N=445) . _Bigl,514) o
I ? Cont1nually<§mployed sxnce 1eav1ng <7 - ~w~—4g// .. A
school - | . . - 4L3 TT4sll &
) Continually unemployed singe leaving K
school . . 4.7 T . 3.0
- . . . on <
Continually attending school . 13.3 . 9.3 . s
Combination of employment and . LTy
unemployment - . - 317 N 290 - -
Variety of experiences of employment . - . S _
unemployment and further education 9.0 , 9.6 . . - .
\\ ‘ “‘5 ‘ .
t . < i z ' 4
KI’ 0 R . j .
2 2, () '
Table 24/ Percentage of RespOndents by Length of Time Taken to Obtain | e
First Job by Type-of School Attended LN
- \
v - / - . . \\
Time  ° Composite Ocgupational Vocatioral -+ .\
. ' _ s (N=953) (N=396) (N=347) \
[ Already had job 57.1 52,5 . 47.0 ’
,  Less thdn 2 weeks T2 Y 177 0. -
Vs . ' ' . -

’ 3 to 4 weeks 7.3 10.9 . 7.5 . ,
o . .t [ ] . <
2 to 6 months - .. 18020 L., . 15.2 - 18.7

7 to 12 months ° 4.0 © 3.0 " 37 e
13,to 24 months 1.9 03 - 0 6 toe
< Over 2 years 0.3 ~ a.5 - o 1.4 L
4 A ) ]
’ - } - o
- o - \
T ! 1ﬂ , 44 . ( _ . l‘ *
. y - i L
' 54 ' e
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v 'l’ble 25/ Percentage of &espondents by- Length of Time Taken to Obtain =~ = 7
Flrst Job aﬁd by Type of Program Taken’ . . , o

3
~ " . . ’

.

%Fﬂ

‘ v

Tn’ne , T General Shop +. . Sp c‘ialt)-Shop- . Course: . .,

- meT08) s (=859 ., '/('N=13.2§

Already had\Job \ 561 /N . 50.9 - - 62.1 ’ .
) k{v 14 9 : ©18.5 8

bess than' N4 _ 19,8 |\ ) Lo
; L3 tad, weeks . ° 7,4; v -."8.9"" . 8.3 2
hi T2t months . © -14:8 . " \S .3 13,6, ™
o 7 to 12 months ol L, 3.0 e - 5.3 e
. ' 15 £ 24 months Yoo ) 0.6 o
) Over 2 years'ﬁ a7 T, . 0.8 -
. S I

~ .
. 1 -
. s . L & . [t
\»"

£

.b‘ ‘, ) . s & . Lt r-."
e  Taple 26/ Percfentage of Respdndents by Length

' . First Jobtemd by Ilme Spent m'SgelM Educatmn :és_es, ’ V
P ,\ ' : L B

L4 . ~ -

N -
N A

1

EI ".'.,- Time to.thai;f Job~ _* © ©  ~ Yes ! L a .No .~ D : .

. .. T - - . = . /.- . . - o
AN L N=383) 4 (N=1,273} N f
nd - * n e eyg-s—' B . . -

M~ ; * Already ha%job » . 2. -~ . 55& ) ' "

&H
~3
~N

3 a L‘;‘ssoth‘an:i_ weeks @ Jiu- 7. .-ls.i - s 16:7 . ’
. ' 330"4 weeks” - t.@) 10.'2 ‘/_7.2 ¥
\\ 2 to 6 months . . <3 . 175 Y 175 DR "
ey A re m,mun&h I E  E 3.6 9.
13*to’ 24 months T L1 3 S 3 s
, ‘ Over 2 years Y \- ) I,.4 ’ 0.4 T

.
-
-

' t , \ ‘» &..J._ . ," B
| c— T&gle 27/. Percengage of Respondents Usmg Vanous Means of Obta-ln‘ng

“..' R Fitst JOb,:by T A f Schocyﬁttended - ’Q . B - . e

N . .
Y - - ¥ .

. Composite  ,%w.Occupational -Vacational .

- t(N=b91) - (N=401)- ® (N=356)
S "t\ L — 7 ~——" - — &
. Manpdwer TN . , 840 ) 8.7 . 9.8
: A |
- ' &arents/Rel?wes . 13‘76, s 11.2 7.3 .
N L “ T e‘,//’ ve Y
Pr1nc1pa1/V ce Pr1nc1pa1 o 1.5 T 11,2 ° 4.8
it o Counsel\or o ~e ¥ 4.0 7, 6.5 ! 7.0
‘ LT b ‘| ¢ - . L M
: ‘Teachers ' 7.0 . 642 8.7
- e I : .
. : -_:Fnends v . 19.; . \.h .~ 10.5 10.7
S Own In1t1at1ve g' _ al.4° o« T, 327 37.4 .
Prevmus Employer; ‘e . 1.6 v
- Other.. . .0 7 "6.7
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"more d1rect in their approach in seek'1ng employm’ (Tablq: 29)7 . _" ,

Zschoolhn terms of its relevance ‘to the work worl!l S‘rgnlflcént v&la;mns

" showed the highest degree oydassatlsfactmn, (31. 4“’0), -although’

—
SR AN factlon

- special'ty shop stud‘ents (.25 9%) . , Thus, subjectively eyaluated by t

spe pecial educatlon classes (1n mentary school) d1d not make .
. . . : .
““any dijferen‘ce o . . e -7

- . [S . ' . iy

¢ Y

o lleans of obtagung first JOb vary s~1gn1f1cantly by type of . < :
program taken (Tabla"28) .« Qver*four tlmes*as many ‘course gudents (21.6%) o .
and ‘over twice as many spec1alty shoB, students (9 4%) as general sl’@ "\ <./.‘,:J.o
students (5.1%) “had used the Manpower off1ce Also the guidance ’ e ’

| 'connselldr s help was enllsted in finding emgloyment 51gn1f1can“tly more . " ’ !
often by course students (18. 79) than either: spec1alty shop students (5. 99) ‘

T.or general shop students (1.9%) 4 Yet general shop students and spe.clalty . ‘ﬁ
shop seudents were much more llkely to approach tys potential employer ‘ '
orf their owh (44.0% and 35,5% respectively) and to contact previous ) '\ -
er_npl‘oyers (10.0% and” 8 ,05‘ ectiyely) than course students (28.4% . ‘J,,, i \ ;j
.appro'ached employerst; l‘S‘}*:tacted prev1ous employers) This patternf {
-of help obtained from Varlgus agents and/oravgenc'les (formal or mformal) " "
of employment was-repeated’when type of cert*flc’a,te attained was, used as .

a contrdl varlaple Cert1f1cate of Standing students. were much more T

11kely to seek the‘asslstahce of Manpower officers and guldance counsellors

in obtalnlng employment than Certificaté of Tramxng stude,nts who were,

Table 30a shows students’ evaluation o(f education recelve)d ip S g

4 .

I's £

existed by type of sc}&)l type of program, and, to- .somg extent type of
‘ Y e W . » .,', ' “QO ’ «.
- f T '»:
In terms of type of school attended‘ stud@ts from comp051te schools -
r
Y .

cert1f1cate attained.
f‘-—{

Occupatlonal school studemts’ also scored relatlve’ly high (28. 59‘) 1n t)s
category. .V,ocatlorbschool respondents were the.most’ satlsfled w1th . L. '
the1r foﬁal prtmatlon (77. 1%). - ) _ ‘ " PN " .
“' Type of progrdn taKen scored the h1ghest vamatlon amOng'its tate- . -
gor1es with.generat shop students ,fwice as llkely ‘to report’ dissatis- "
%9) gzou.rse students (13.6%), ana'“almost §0.00 more than d .
" " , N
studete themselves, gener O]i programs were the ieast adequate in
preparmg 's-tudents- for future employment This finding was feiterated by == 'f

‘ graduaI vho were 1nterv1ewe'd Ceptificat® of Training students'were
.

s51ligh r&ikely to- be dlssatlﬁfled with their educational pi\ep-
ara@fO 3%) than Cert1f1cate of  Standing students. (21 6% ) Time

-

P )
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'I'able 38/ Percentage of Respondents Using Varlous Means of Obtammg
e F1rst J.ob' by Type of Program Taken

N '» " ““%—' N '. —" - ~"
' ¢~ Means . _ General Shop Specialty Shop Course
- T ~ N=739) . ' ,_(N=871) (N=134)
o .~ Manpower - 5 1. ‘ 9. 4 ) *21.6
& g . . X
e Parents/Rélatives 145 ~ w03t 6.7 -
T Pr1nc1pa1/VLce- o . A ;', . -
! Principal : - 9.3 ’ . 7.5 7.5 .
~+* . Lounsellor - - . 1.9 .o+ w» 5.9 . 18.7
. ._ Teachegs . - 6.9 < 7.2 ey 8.2
“Friesds” . , 'lke T . 107 \.)/ 37
4 " Own Initative - 44.0 is.5 8.4 ™
.-a : . - ’
Pf‘.evmus Employer . 10.0- ., . 8.0 . 1.5
biher (O 5.7 ’ 5.5 '3 LK
T o : . ’ . 1 >
- A 7 = == T = < < L4
.o T - . ’ AR A

£ "Table.29/ P ntage of Responé\ent‘s Using Various Means of Obtaining = .
' ‘First Job by®Type_ of Cert1f1caf:e Attaified '7 '

\’ o - /& . N . . s "
- : r' - = . -~ ‘-; & -
o ,Mean‘g'f,; o ’ Certificate of = ~ Certificate of .
T . - .- - . Training = Standing® , - -
Py T g BT ANeL482) 4 (N=238)
C‘,. ’ Manpovwer, -t . - e 7.2 e ‘ 16.0 . )
© i1, Parents/Relatives Ve " s . .él.s -
o, . P . - .
S Pr1nc1pa1/V1ce-Br1nc1paL P " a7 . o %5 L
- 'Counsell—dr S A 3.9 © 1309 .
"': Teachers , oo A T2 ¢ - 6.3
* ./ Lt ‘o )
" 4. Friends’ LT 1.1 e ... 7.6 .
., . Own In1t1at1Ve 'y PR 3,39.’0 - . . - 36.1
. . ®previous Employer { - 9.Fp . - 3.8
‘ N .Other’ S . 6.0 =-. C 2.1 .
LR } N o ’ I3 «

. 3 ‘
- - ¢
s 3 v i '
. ] » v
14 - .
s ' .
o
~ .- . '
- LI -
5
L3 'f"‘ N he '
-~ < ' LN ' !
L) 0
R . e, N »
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Table- 304/ Percen‘pge of

Respondents Prcpared for F1rst Job

N a ~ .

L T " .-1

Talle 30b7 bercentage
Respondents Holding

t Job -~ . T\\

Table 30c/ Percentage of
Respondents Whose First
Job an Apprenticeship *

Not ‘at
All

T

T ;
Somewhat’
Well . '

- No

3

Jype of School Attended-

Composite
Occupational
Vocat1onai Do

TYpe of Program Taf@n

General Shop SN
Specialty Shop
Course

Type of Certlflcaxe

] Att&lned

Certificate of Training
Certificate of,Standing

Tlme Spent 1n_Spec1a1
Educat16n Classas -

Yes .
No . -

_84.7
T84T9-

353 °

1288

. ‘\\\ ' )
10.9 189.1 — 983
19.0 /81.0 942

13.4 / 86.6° S

< 89.3
-"83.6
'94.6

88.2 356
¢86.5" 1300

s
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— ., Type of.school'attendedeas the onlx significant vdriahle in
deter@inxng.&he Ettalnment of employment under un10n .contract (Table 30bj.

- Occtipational.school students were more likely to’ do 5o (fl 9%) than

- conpos;te ‘(13.2%) or vocat1ona1 (14.2%) school graduates. Although the . .

s
)

e *type “of program taken prqduted some vaf1ance between course students and- '
. the others this was-malnly due .to the type of employment ‘that. such i

students usually obtained (usually clerical) wh1ch is less likely to be LN
\ ‘ < : . -

. governed by union contracts. ¢ : = _
. - " Apprenticeships were more prevalent among specialty shop students "« z

{Table 30c) because they were able to attain the desired standard for
’f'\ ) adn1sslon Course students who are less jnterested in this area scored
i lqwest on th1s variable, and compos1te schools scored lowest fdr type of = ™ [

,school “ Thi’s js because codp—glte schools w%re more llkely to offer Lo .-

[ . -

~ .-~ COurse programs than occupat1onal and vocat1onal schools. L . ) "’ 4
v K 4 —,. Objective criteria, “such as:types of Job held prestige rank{ng of ( “\

. Ef' such Jobs, and length of time spent ir each JOb were examined cIosely in . :
;o_" refezence to school. variables,“in order to establish a more rellable - X
j: measure of assessment than personal;¥ee11ngs of respondents These latter, o : :,
c of course, were #Aso given due consideration. ; toom L - T v

PRV - g

Tables 31, 32, and 33 present a stat1st1ca1 picture of the types

X " / of Jobs hel*d‘f;f-n'st\jnd l‘ast) It 1;V1dent from thesge tables that t.ype\ A b

- * of program a\d_tzpﬁa f certificate attained are-major rnfluences in ‘~ e
determining type of jobs heid. .- - S SN e ‘.
Respondents from course programs were over, ten times as likely to + =~ 7~ f

s

ho1d cler1cal Jogs (76 99)las general shop students (7 2%), and more than
three. tzmes as;fziely as spe¢1alty shop students (21.2%). Even higher
probab111t1es ex1sted for,:he course-work student to maintain that ‘_
position over a per1od of‘ilme (compare f1gures for first and last‘Jobs)
Conversely, spec1alty shol'students and genera] shop students were f1ve ,'; -E -

to six times more- lLkely (43. 50 .and 50.9% respectively) to hold pos1t1ons

in the prodhctlon/labour sector as’ course work students (8.2%).- Employ: ot
. ,ment in the serv1cé sector, also, was more frequent among general and . ) . .
spec1alty sﬁop studehbs (24.6% and 20. 5% rsspectlvely) than amohg course | ’;.& 1
. students (6'? },€d1fferences were somewhat less for the last Job‘Peld' S K ;;é#

-, , 'y

P
' L
L4 ' [
s . -
.
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é o . Table ¥/ Percentage oz Respbndents in Type of First and Last Job by Type of School Attended ) o
C T ‘ . ) . . a\' _ ) N Lt ’
oL T e g First Job - - & ' ) last Job s
S Type of Job . Composite  Occupational ., Vocational . ®omposite  Occupational Vocatiofal o
.. i . (N=995) (N=428) (N=354) (N=580) - (N=229) . (N=225) ]
N . . — , g — . — — - + ‘ > —T
" . Professional/fTechnical 3.7 ) 5.8, ) 3.1 : 2.4 . - 3.5 S N
_ Adtinistrative/Manigerial . 0.1 -~0,2" L 1.2 : 1.7 : 0.9 !
* Clerical .. v _16.5 241 - 2.3 T . 11.9 . 16.2 2817
| . % Sales S 48 . - &S < 7.6 &1 - 1.0 4.9 W
L e e Service . . Lo /21.7‘ 21.3 ©19.5 . 17.6 20.1 ' 16.4
. ., MAgriculture . 67 . - 2.3 ' 2.0 L 4T 3.1 3L
_Production/Labour 46 DO~ 38.3 ° 5.2 57.6 46.3 49.3
8. Uiclassifiablp Y - SR V' .05 0.5 © 2.2

T Armed Forces « L 02 a o —
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‘Table.32/ Percentage of Respondents®in Type of First and Last Job by Type of Program Taken

—

First Job - Last Job .
| General Special ty Course . General Specialty Course
*Shop Shop Shop * Shop ’
Type of Job (N=741) (N=898) (N=134) (N=456) (N=517) (N=58)
- v ~ ;
vi’rofessional/Technical 4.9 3.8 2.2 ( 2.9 . 2.3 3.4 .
,Adninistra\tive/Manag‘eriaI 0.1 .0.1 P 0.7 1.7 ’ 1.7 b )
Clerical 7:2 21.2 76.9 4.6 . 18.0 . w?5:9
salesP 3.9 7.3 6.0 3.5 6.4 3.4 . %
Service. ' 24.6: 20.5 6.7 , 21.1 . '16.2‘-\‘ ‘\\,~
Agriculture . 7.8 2.9 4.8 3.7 . e
Productio.n/Labour‘ 50.9 43.5 8.2 - 6&. 8 50.7 6.9 .
Unclassifiable 6.4 0.7 ' 0.7 1.0 n
Armed Forces 0.3 ¢ ‘ . , % s e -
~ [ * ,
b _j v o
+ | - g ® . ‘ )
: N : E 64
53 \ " | . .
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‘Tgble 33/ Percentage of\Resp‘ondent's in Type ofFirst and Last Job by Type of- Certiﬁcate Attained .
: : S < . — ' . )

~

.. . First Job h Last Job

Certificate Certificate Statement Certificate Certificat:e

: . . of ) of . of . of of
Type of Job . }tﬂiﬂing ., Standing Standing* . Training Standing
. , (NSI509) |~ (N=240) (N=1) - _(N=900) .. (N=118)

——

l " - \
Professional/Technical 4.2 - - 3.8 S S 2.6 . .- 3.4
,Administrative/Hax;ag;erial . 0.1 _ 0.4 . 1. Q\ 1.7
Clerical’ 16.0 42.1 . : 4' 2.8 33.9
Sales : 5.8 58— i ' 6.8
Service _ LT 22,0 16.3 - |
Agriculture ' 4.9 3.3
© produftion/Labour - 46.4 8.3
classifiable 06 - .
Forces "% " ) . 6.1

. . . - ' g 3 ' ]‘ ¥ - " s¢ $ A".
*Since only one respondent received a Statement of. Standing, this colymn has been ommitted frbm further
+ tables. and discussions’in the text. i

-
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! ' Type of ce,rtificate attained a¥so had a major influence in deter— . .

' mining twpe of JObS attainable for the grdduate.. Slgn1f1cantly more -
Certificate of Standlng gradua‘ held clerlcal posJ.t1ons in the1r first T
.JObS and also in their.last jobs (#2.1% and 33.9% respectively) than

, f,C“rtificate of Training graduates (16. 0% .and l’.é% respectiVely). Pro-

s

Certificates of Tralnlng as f1rst and last jobs.

K

|

|
dpct1on/labour and service sectors-were h1ghly favoured by those holdlng o
2 It 1s therefore correct to assume that employers rely heavily on .
Ty obJect1ve measures of evaluatien, such as program taken and type of - .. }
certificate attained in theix hiring and firing practices, rather than - - |

iess pragmatlc crlterla, such as type of school and spec1al education
wcla‘sses attendeﬂ or 1nd5‘;dua1 differences apong _job appllcants .

™ Tagbles 35, :36, and 37 present the prestuge.ranklng of.the jobs in

Table 34, Although some variations in a preSt1ge rank1ng existed by type

of school (Table 35), variation by type of program and certificate were

en more s1gn1f1cant LTables 36 and 37). 'Students from eourse programs '
were over five times (50.7%) as likely to be in medium-prestige posltlons
‘ (400-699) as those from general shop programs (9.7%), and over foyr " :"’ - ‘
T tTmes as likely as those fr, m specialty shop programs {li.Sp), similar ¢ T
probab111t1es existed “for f:st .job prestige rankings." Certifigate of ~ ‘ \\\\#
Standing. students.were -more bhanfwlce as l1ker to h,old med{um- p,restlge

fy ;obs ‘28 .8%) as Certificate of Training Students (12. 6”) in their first,
jobs; last jobs yielded similar results. A b
S Comparlseﬂs between f1rst and last JObS held were carried out in A

this. section in order to determine if pgportun1t1es existed to improve

. “one's own position,in employment ?hrough individual merit dnd/or - d
‘ ‘ “experience acquired, as the case’ may’ be.. Slm1lar1t1es in the results -
o " indicate that such i5 not the cas® in general’ Although 1mprbvements .

&
j, over time in prestige rank1ng exist, these are SO small 1n number that
§ .
7

:llthey could only be-applied t6’;;3;§*oual cases and not to the group as a e
_ ' ¢ -
—. . whole. : . . ' . T s

Satisfaction w1th first and last job’ held var1ed somewhat by type of .

3

schogl attgended \Table 38). The table shows that there was not much
var1ance in degree of sat1sfact10n, differences pxpkype of school ar151ng
ma1n1y in scores of dlssatlsfact1on Vocatlonal school students were R s

- almost tw1ce as likely (8 4%) to be completely dlssatlsfled with thear 7 .

. f1fst JObS ‘as composrte 4. 5/) and occupatlonal school (5. o) students ’ s
© i"' * . - N - .,f“',”,‘ re ‘: \" o v - .
'f. N v . . ) ‘\‘/" - . B .
m AU -SSP S
1. 53 ==

) .
S : £ i '
et L Pr s o P i 47/--« e -
.




B

Table 34/ Number of Respondents m First Jobs by Certificate Attained

and Program Taken . - - J
- - R Certificate Program - - v
e e b .
- ) a Y . Certaficate Certificate .
’ . s : of of General Speclalty
Job o " - Training Standing Shop Shop Course
.~ ‘Architects/Engineers/Related Technicians 1 . 1 . ’ .
Medical/Dental/Veterinary/Related, 54 5 31 27 ’ 2
- Accountants N . . 1 . -~ 1
- Teachers o ) e 1 *
Workers in Religion ' 1 ' 1 . LT
Creative Artists 4 TN - - ‘
Performing Artists o 1 : 1 . ¥
Athletes/Sportsmen/Related 1 1 d
g&rofessxonal/'rechnxcal/Related 1 ’ T, A
Managers B 1 o ll' - -
Stenographers/Typists/Related . 63 48 v & 49 55 !
- . Bookkeepers/Cashiérs/Related 38 6 10 28 7
N Computing Machine Operators ¥ 3
Transport/Communications Supervisors 2 ¢ — -2
Mail Distribution Clerks 3 1 s 2 .
/Telephone/Telegraph Operators - 2 1 , 2 1
’ ® Clerical/Related”’ 131 - 42 30 108 37 -2
. - Managers (Wholesale and Retail) : 3 1 4
! Wor}aing Propnetors (WKholesale and Retaxl) 1 '\ 1 N
. Sales Supervxsors and Buyers 3 1 2 T
Technical S¥lésmen/Related 5 . 57 . .
Salesamen/ Shop Assistants/Related 75 12 {37 ¢ 54, g8 ¢
Mansger§ (Catering and Lodging Services) 1 . 1, °
R Working Proprietors 1€atermg and Lodging 1 _ ] : 1
Services) # - i
Cooks/!a.x.ters/Bartenders/Related T 112 12 ¢ 85 s 60 . 2 Ve
Maids/Related Housekeeping Setvice Workers -~ -1l 2 . 9 - 3 i
- * Building Caretakers/Cleaners/Related 32 -1 21 = 13 .- . «
vk Launderers/Dry-Cleanerg/Pressers ‘18 4 " 9. 11 . 3 . ¢ o
o " Hairdressers/Barbers/Beauticians/Related 68 11 24 52 3
i Protective Service Workers 5 4 1 ¥
Service Workers Unclassified 85 8 )} 42 ,
’ Farm Managers and Supervisors . 2 - 1 -3 ;
.Agricultural/Animal Husbandry Workers 66 7 4 /V 517 24
Forestry Workers ’ 7 S 2 ‘
, Production Supervisors/General Foremen ’ 5 4 -2 -3 .
’ Miners/Quarrymen/Well- Dr‘lers/Related 6 L5 1 I
= Metal Processors 10 1 7 4 - .
Wood Preparation WOrhers/Paper Makers 11 A 7 4 ’ -
DN Chemicaly Processors/Related 1 hd 1 ’
" $p1nners/Weavers/Knxtters/Dye /Related 2 2 R
" Fdod and Beverage Processors 32 3 -18 17
. ToBacco Preparers/Tobacco Proddcts Makers 2 “ 2 .
Tailors/Dressmakers/Sewers/Upholstererg/ - 33 1. 20 14 s -
Related
Shoemakers and Leather Goods Makers 6 e 5 1 [ 4 -
g - Cabinetmakers/Related 8 1 5 4 - . -
Stonecutters/Carvers . 2 ) 1 2 1 w
.Blagksmiths/Toolmakers/Machine-Tool " 68 L 31 42 * N —
/ Operators f K R
Machipery Fitters/Machine Assemblers/ 68 - 9 28 51 A
(?)erntors/Related H d - ’ - [
Efectrical Fitters/Relashd. 3 21 11 et
Plumbers/Welders/Sheet Metal Workers . 66 + 8 28 46 o
- Glass Pormers/Potters/Related 3 3" — . >
Rubber and Plastic Products Ygkers 3 e w1 2 &
. Paper and Paperboard Products Makers P 1 . 1 2 \ ..
. Printers/Related - 9 6 2 10 O 3
. Lainters - 18 1 s 77 12 '
.o Productior. Workers/Related 25 2 15 11 - r, *
Bricklayers/Carpenters/Other Construcfion 108 » 75 43 - -~ ¢ .
. Workers . » o “
Stationary Engine/Relazed Eqlipment 1 1
2 Operators ' B . - e . < - 7
.z Material }ﬁndlxng/kelated Equxpmen& 5 i o 5., g
Operators i ot L * N ) o« - s T " ¢,
Tran'sport Equipment Operators L 39 10 26 i I 1.4 & .
Labourers/¥Un¢lassified \o , 135 12 63 81 - 5 . ‘
Occupations Unidentifiable or Inadequately 8 1 C2 7 ]
[~ Described i . ! ’ ‘
‘ .Arpeld Forces ' . 2 . 2 . ‘ |
- '«  Total 1,504 240 T, 737 892 Y134 ; .
. ! R N ¥
~ ] [] '
54 oo .
. < . -~
o “ = . . P < R ° =
AERIC ¢ - 8 €4 : S
R ) . . . ) A
Y L . T - : _
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Table 35/ .Percentage of Respondents. irhiyt and. Last Jobs &estige Rgnking)lfﬂe.Of SchoolrAttended - 3
) ; —

. © - " First Jeb’ . - . - ~ Last dob .
- Pineo-Porter Prestige ’ Compo‘sne .« Occupational Vocational -, \Composn@\{ * Qccupational Vocatibnal =
- Scale . (e 993) . (N=q23) . " (N=354) .. =(N3585) ‘ (N=219) . (Na222)' X
7’ * = —= ”"‘ - - - * < N
‘1 399) v 8'4.7 -~ . 825 e 89.0.0 W .82.8 - 85.8 -82.0 -
Medius (400-699) . N 1s.0 e - caL0T 0 161t ¢ 1820 7.1 g,
High (700-999) ! ; S03 . - 02 . ) BR 5 SR A W A X vij

. — ) L . . -
. L4 ' o X4

~ ‘ - S

Ta.ble’}b/ Percent!ge of Responaents in ‘F1rs?and Last Jobs (Prestipe Ranking) by Type af Progy’

2 R g! A o 3o .
’ - # A e ? .
& : s 3 F1rst,Job : N ‘ - ; Last Job . 4 )

Eal -

Pineo-Porter Prestige General . Specialty: Course " Generake Spec1a1t.y, Course
Scale ‘. Shop - .. Shop . - %hop < ‘ Shop T ‘ ,
. : (N5739) ° (N=893) (N=134) e tN=445) - %1/ (N=501) N=9) _
- T ; T v — “T Y7 .
Low (1-399) . ' = 89.7 - 8.5 ’ \Q);f " 86.7 ;r/?/ 84.4 - . 4516
. ST . o . T - LA . . 1 ;
 Medium. (400-699) .97 \ E 13.5 50:7 . T 12.6 7 4.2 7 S48
#, 'High (700;999) -  *° " 0.5 PR ‘ - e, 0.7 é L4
. -~ - ) ° “~ ‘. ’ Y AT

»

. '@ [ L “:Z - v
fi A
N Table 37/ Percentage of Respon?ents ‘in anst and Last Jobs. (rsuge Rmkhg&f@ Pf Certi icate téamed %

-..i‘:

.‘ . ’ o Frrst Job -.\-. Last Job - G é s,
» W-Porter‘hestigé Cert1£1cate of" bCeruﬁcate of ' Ce\rti'ﬁcdfé of Certifitate of .' L
) Scale o Trainipg . : ‘ ndmg / Training . *, Standing ST T
A . =1, 502) =240) £.70 C(N=874) - (N=117): CL
C . s v { 8 e e
— — . F o
Low (I-399) ¢ .. Lo 71, 3‘ VS e 85.4 - . 68.4%. . o
N . . = . . - -
Medium '(400-699) Cotze T L wE - L 17 &5 . 299 - .

1.7 ™

High (700-999) * T N , N
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, e b . Table 38/ Pefcentage of Respondents Satisfied with First and Last Jobi by Type of School Attended i
Ay l . ) First Job __Last Job .
2 . “ L ° . Level of Composite Occupational Wocational Composite Occupational Votational
e . .o Satigfaction —  (N=990) ‘ (N=387) (N=356) . (N=534) W=199) (N=218)
et ‘T ' ¢ . : o ; i N
T T f - . Very satisfied - 23.4 ¢ 3.0 2.8 - 32.4 30.2 ¢ \33.5
d . . hd -k ~ » -
y . . Quite satisfied * 319 32.8, 30.6 37.8 s0.2 * * - 2.8
5 - - ) : .So-q-h:jezisfied 28,2 . 25,6 - 26.4’ * 22.8 204 Y 28.9%
F%}?;""“ e . X . Not very/satisfied -, 10,9 - 12.8 11.8- 5.1 9.0 - 3.7
_ o ’ . - » ot at all satisfied 4.5 5.7 8.4 1.9 0.5 4.1+
— . o . ’ . ’
. e ! <« ¥ T < -’ . A ) B = . N ¥ - *
- v K e MRS g . I . . - . .
. - * Table 39/ Percentage of Respondents Satisfied with First and Last Jobs by ‘6pe‘ of Erogial Taken i
.o v . : ° " . . ——
e ’ i ’ ¢ . . First Job Last_Job -0
e . v Léyel of, General Specialty  Course General Specialty Course
M - - - . Satisfactien * Shop Shop . Shop > Shop
: . LT fﬁ, * (N736) - (N=859) (2= 134 Yo (N=421) (5=473) . (N=54) .
L 4 . . Very satisfied © 22.8 3. ¢ 6.1 ' 33.0 . 30,0 ¢ - dam4
* . v ¥ ' . ! [N N s s
" . \// ) ° Quite satisfied 30.4 ., 33.3 . 3L.3, 35.2 374 ¢, (%89
L ol a Somewhat satisfied  31.4 5.8 . 216, 23.8 2 .. L83
g ‘ Not very satisfied 10.5 ' 12.1 14.2 5.9 7 B3, . 56
. ‘. ; /' Not at all satisfied 4.9 ~ 5.9 " 6.7 2.1 2.1 . L9
4 v ~ - .. -
X - o . ‘ o c ] . - . |
. é - ¥ + . ') . ;i - 2 AR “ . - .'
. E\?‘ N & . ) * . Table 40 P_erc;a)tage of Respondenty Satisfied with First and Last.Jebs by Type of Certificate Attainedy
. . . " . A - PA ot >
* - ¢ T 4 * s, N\ L > T - ’, - -
. . g . _ 0 . ___ First Job. . . Last*Job < .
¢ . v te . « Leyel of ~ .7 '@ Certificate of . Uertifical€ of” . Certificate' of, Certificaté of
' : \ Satisfactian , e Training Standing . ¢ Traipipg - Standing .
" ' /‘ oL - . \ . (N=1,465) (N=240), - " (N=822) « (N=115)
o _ » * ) - ~—= - LIS — — il
AN -, . ' d _, Very satisfied . 22.7° , 26.7 - 31.0 © o+t 365
: ~ e © v U VQuite sptisfied T 319 3.7 36.5. 40.0
¢ et . ! .. @ e 3 { . / S 5 q O 1 . 3855 A
Vg 71 oS T e Somefst satisfied. o289 . 21.3- ) 24,7 16.5
’ ‘ ! . . A _ Not very ‘satisfied . 1.2 - M2 - 5.4 . 1.0
L. - - _+ Mot at all satisfied 5.4 ) W 63 2.4° , .
‘. 4 - - i b . o - - . ., . . B . - .
A P L i r. M g = - . .
. " - ', . -~ . ! . -
TR ’ . L . \. @ .
.El{l‘/(: » \.‘ . - - . A‘ - )" ',' 4 Y - | , \_ ' ’
4 T 0 a4 . . 5 . :
4 .\ . ‘ - L te ~ v

4

R




?& o v Furthermore, this same pattern ex1sted in the last job held. _Also, for .
: Yo lasx job held almost twice as many otcupat' nal studEnts reported not Y
-~ .~ ' being very satlsfled (9 0%) as composite (5. lg 'd uocatlonal students‘ )

L

(3. J%), whxle scores for the same category in flrst \ob held were quite

i

"similar. Type of program taken did not bear. any-slgnl 'caqt_rpratidnship
c to degree of sat15fact1on from first JOb (Table 39). It\should be nofed, .-
) however, that’ satlsfact1on wigh job held 1ncreased over time. last‘jobs
A " scoring consistently higher than first johsv This was true by both type S e
. of/school attended and- type of‘program. Although the latter’ variable did )
) "f \not vary significantly with degree of sat1sfact10n with the first, {5?,7//ﬂ\i' '
4 for the lasP job held, sat1sfaction scores had. 1ncreased not1cea¥ly. . The
. " , ~largest increase was recorded hx,course worh students, 44 4% in ihls ‘ .
category repgrted be1ﬂg\very 'satisfied w1th‘the1r last jobs wh1le‘£he
’ @core for the same categdry in f1rst Job'held was- 26.1%..- Also, students : : ..
" from course programs were much more l1kely to Be very sat1sf1ed ‘t44. 4%) g
- with the1r last JObS han spec1alty shop students (30. 09) or general’shop

b . studenfs (33.0%). . e : - A

- - .

-

S1m1lar1y, although students hold1ng Cert1f1cates of StandLng . . ' :. e

| : scored sllgHtly\hagher Jn degree of d1ssatlsfact10n (20~5%) with nhe1r o
»

first jobs than students holding Ce\ﬁ1flcates of Tra1n1ng (16. 6%),.the1r

.- écores for th1s same category in the ‘last Job were lower and almost . g

Y J srmr}ar 67: 0 an3'7 8% respectlvely), moreGVer degree of satrsfact1on

in general had"- increaseﬂ for bo;hngroups (Iable 40) -t . .- . J\ﬁ

-

.o " Table a1, shows length of tige speng in flrsf'aﬁdrtast'j type \ .o

«a

—

¥

A of school attended glebOth !mstances, students from vocatlonal schools o
reported havlng held\Jabs for shorter perlods of time (One to six . " 2.

) month;) than” students from comp051te-or occupatlonaI schools’ _For f1rst v,
: Job held 34,0% of vocational school stupents reported hav1ng &téyed up .
.+ .to six months, wh11e there were 36 2° of composlte school studeﬁts and - . ®
" 38. 8°/of~06cupat1onal school students who stayé& for the same period of’ :;
ame The "latter "two, tended to keep zhelt/‘ﬁbs for longer . perlods (over o

seve months) sOmewhat more oftEn (63.8% and 61.3% respectlvely) than

o the oiper 056 0%).° Whlle thlS was the case w1th £1rs; prs more

/.

res ndents from alr types of schools réﬁorted haying stayed in the1r
La,st JoBs for Short,er Rerlods of “time (compare percentages of first ‘and

I3

‘lést Job} ) ‘ . e

B / o~
4| ¢
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Table 41/ Percentage of - Respondents Accordxng to “Length of Time in Flrst and Last Jobs by Type of School Attended
\ £ . - . d e
Length of . B First Job Last Job'fl -
Iime © . Coq)osue ° Occupational . Vocational’  , Composit Occupational Vocational ) J
. .b . CN=986) L (N 3.87) (N:SSZ} (N:SSO o (.N?zoz) A (hjﬁ-?l&)« ) . '.;‘
Less than 1 momth® 3.5, =" 6.5 3.7 C L 87 ma. 69
I to 6 months - 32,7 32.3 * 4.3 ~. ° 335 . 337 ° 43
7 to 24 menths PV X ‘a2’ . dad 45.8 3.5 )
Over 2 years - 22.3 ©25.6 " 14.8 ‘ 131 . 9.4 13.3
. A . ~, v * U‘, ) 4 ' R ' - i

Table 42/ Percentage of Nespopdents Accordmg to Length of -Time in Fu-st and Last Jobs by Txpe of" Progran Taken . 1

; —+ —— o
: “ a2 Fidle Job : Last Job .- : ; |
Length of eral -8 ialty . Course Y General Specialty Course ) ~ 1
Time' . ., Shop- . Shop , . * :
5 2) - ( (N-134) (N=431) {N=481} * (N=S8) . |
Less than 1 month  .4.4 4.4 . , 8.6. 9.8 ~ 3.6 o
} to b monthy 347 357 _21.6 : 36 36.2 3:; * 'y
7 to 24 months X ¥ 359 w381 -, 0 41 42.6 . | M3, ., |
. . r L . T o * . - 3 4" A
Over 2.y§nrs 20.1, S 209 .7 383 o 128 N 1L . 16 ‘ ‘
. L ‘ . c- : . . L Ce |
Table 43/ Percentage of Respondents Accordmg to Length of Tlle in First and Last Jobs by Type, bf Cert;flghte N '
Attained . . . »w - , ,
- ! : ! ’ z . K . Lo
L R . FimstJop . Last Job, - o
Length -of Certificate of qutxfzcate .of + Certificate of Certificate of . \
Time - - Training . Stapding™ Training . . . Standing g Lt .
- .. MN=1,459) . Ne239) 0 . (N=843) , *(N=113) , . N
: ; “e 4/; . . N - E . 23
Less than 1 month < 4.6 S 20 - A . ‘10.6 oL
1 to-6 months 3.0 = - 2y . 356, ° /s A
7 to 24 months . '40.2. . ©39.3 34330 a3, YL
Over2 years = w.z2 T 8.9 . . 32.5 : k2.4~ . ‘7
: . . il ‘ = .
s T - . ,
\ - . ¢ - ™
] . e . A, . - : - ’
AT _ . S
' 1 - NN ”
y ) - e ‘. , . . ¢ . * / - L
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Variations in 1ength of. time 1n first job were more prominght by -é,i

type of program taken (Tab;e 423 . Students from course programs wede

less likely ta. hold jobs for one to six months.(Zl 6%) . thanrgeneral sh0p
(34 7%) and spéc1arty shop (35 7%) students; also, they werqlglmost tw1ce
as 11ke1y to hold a f1rst JOb for over two years'(38.1%) as the rest .
(20 0%). Yet, with thls varlable also, the tendency to hold the last Job ®
for over two years was louer for all types of programs, although there

was a sllght increase in the number of students who had‘hpld their last
jobs for fromasevenﬁto _twenty- four months, Varlatlons by type of

- -

certificate attained* (Table 43) showed clearly that Certlflcate of

.- Standing students had definitely the upper hand in keepimg their first

E 3
L4
-~
’
-
s
<
£
/ 2
'
&

i

jobs for over two years (28.9% and 20.2% respectively), yet holders of
both kindsvof‘certificates had equal chances of keeping their last jobs
for any period of time. This latter finding.is obvfbusly due to the | :
_fact that more of the Cert1f1cate of Standing graduates are still holding ‘!
the1r f1rst jqbs. - K

It was also’ d1scovered that students who. had taken spec1a1 educatlon
classes in elementary school were much less 11ke1y to hold their f1rst
JObS for over two year!r(lé 4%) than those who "had not (23 1%), although
both had 51m11ar chances for short per1ods df time (up to six months).

‘However, in their’ last‘)obs special educ&tlon students were less likely

‘ to stay longer, than six months- (46. 09) than the rest (58 2%)

Vﬁ&lous reasons were given for leaving.a JOb and\some variations
were apparent from the results (Tgbles 44 45, and 46}, The most 51gn1-
f1cant variations weresproduced by type of‘program taken, (Table 44).
General ShOp studﬁpts were. twice as 11ke1y (19.5%) as course students
. (10.4%) and slightly more 11ke1y than specxalty shop studgnts (16 8%) to
leave theyr f1rst JObS for a better ong. ! A ost ten times' Bs pany general
shop (20.2%}) and. specialty shop (19 3%) students as.course students (2.2%)
had left the1r first Jobs.becaase they were laid.off. Conve;sely, course-
work students were more ljikely (47.Q%) to be still hold;ﬁ% the1r f1rst
JObS thah e1ther general shop students (27. O”) or . spec1a}ty shop /’\
students (30.9%). Varaat1ons in the last job held were 1e55 prominent,
although the, same pattern of reSponse was held .over from. the first job.

It is interesting to note’ the extremely gnall nuﬁper of studggts from all
programs who had left_their last JOb for a better one. These figures agree,
of- course, w1th ‘those of Table 39 (satlsfactleh with first and Jast JOb

S

thld by type of program taken), in which: degree of satlsfactlon had

. ) - ) - 59
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>
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‘ Table 44/.Percentage Proportion bf Respondents' Reasons for Leaving First and L/aw/igbs.b; Type "of “School Attended
. g . - 0 .
. ' - First Job / ~ Last Job L
- - Reason Cdmposite Occupational Vocational Composite | ,Ogcupational Vocatio. .1
< . (N=954) - (R=379} (N=347)  / (N=484) (N=194) (N=20%"
- L P fa " - , , : . )
.?t. N v‘: . .: :. r - . ) . . .
(L . Better job -16. 15.8 21.0 j 0 2.6 | B . |
S~ laid off 18.8 16.4 19.3 | 12. 10.3 8.4 ., .
. _ * ' To use training 0.4 1.1 9.9 ' _ . 1.0 L
) * Moved - “1.4 1.1 1.2 0.5 0.5
~ Promotion 0.2 0.3 ] ' 0.5
’ M .
, ’ - Betterspay . 8.6 5.5 7.2 1.0 1.5 0.5 .
o, e N i L. A , d , (4
v \Retralmng . 0.9 4.5 v 0.6 1.4 6.7 1.0
: & StiIl in job 30.5 * - 33.5 27.4 . 72,1 79.1 73.4
) . Ot er 22.4 72.2 22.2 ‘124 8.2 13.3 - A
g . .
% y
& \ — !
4 . - -~
\ R \ Vad t
. ( 2 . .
. , \ ., o 1
’ s
" ) \ 6 Q -
T A
. 4 i
P ’ i - Y




I . | . . First Job ‘ I Last Job
it - an Redson o Yes -.No " Yes No
‘ - ~ (N=350) (N=1,281) - (N=188) (N=679)
.= Bétter job ' <187 5‘18.9 . 0.5« 1.5 f
, Laid®off 20.6 177 13.3 . 10.5
To use training 0.3~ 0.8 0.5 . 1.1
. ‘Moved ' . 0.9 1.4 0.3
‘ *  Promotion “' 0.2 . o 8a
Better pay . 7.7, 7.7 L1 1.0
. Retraining o 2.9 1.2 3.7 . 2.2~
“ still in job 311 30.1 70.7 ° 72.3
Other 20.9 22.9 . 10.1 11.9
: R ——
'Rble 46/ Percentage Proporticn 'ogksgm/d:;ts' Reasons for Leavmg—hmt
B d Last Jobs by Type of Program Taken )
‘ - ’ First Job ' Last Job .
o L , General Specialty Course General Specialty Course
Shop . Shop Shop . Shop
Reason (N=708) (N=834) (N§1\34)‘ (N=383) (N=443) _(N=52)
- Better job 19.5 16.8 10.4 Y 0.8 1.8 |
"l " Laid off 20.2 19.3 . 2.2 131 9.9 :3.8
" To use - ) i
training: 0.1 1.1 . 0.7 0.5 . 77
- Moved 1.7 0.7 2.2 - 0.s ]
' Promotion v 0.1 1.5 ' 0.2
- " Better pa)f 8.3 7.1 . 6.7 0.8 - 1.1 . 1.9
hRet:jaining 1.4 2.07 w=9.7 - 2.6 2.7 - A
‘ Still in job  27.0 30.9 47.0 . 70.2  72.7 79.8
) . Other 21.8 219 28.4 - 12.5° . 10.6 3
. — .
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. shop (50.4%) and specialty shop (50.9%) students.

.4 . @ , ' MPEEN . -

L) -

. : i -~ /
increased sighificantly for the last job h&ld, and espebially so for the

kigher levels of satisfactzon ' .
-~ Table 47 shows that type of progyam taken 1& the only varlable wh1ch
bears some. relationship to unemployment Students ‘from course programs
wefé soméwhat Teéss likely {43.4%) to have been unegploygd than generai.

Other variations were

not significant.
Table 48 shows that some variation .xisted by type of school attended.

#s for length of time in first period’of unemployment,'

" Occupational school students were much more “likely (67. 9%) to have been

unemployed for one to six months than vocational (62 '4%) or com
(57. 2%) school students. On the other hand,,ocdupationai school students ¢
were least llkely (2.1%) to be among the chronically (over two yeaxs)

unemployed, while ccmposite and vocational schod tudents scored s 1ghtly

higher in *his category: 4.3% and -4.2% regpectivoly. 0c§upat1onal :}
"school students wére also. less likely (20.5%) have be unemploygd for.
\

seven to twenty-four months than the rest (25.1% and 22. 95 respect1vely).

+« We can also see from Table 48 that course- work Studénts were less ‘-
likely (48.2%) to. have been unemployed for one to six months, but ‘more .
likely to have been so for sevem to twenty-four months (3349%) than

student7 from geheral shop prOgrams (58.0% and 24 2% respect1vely), and .

students from specialty shop programs (64.5% and 21.8% respectively) Yet

. general shup respondents-scored “highest (5.5%) in -chronic unemployment 5

L

~ intd this category. J , .

and were twice as likely as speciolty shop respondents (2.6%) to fall -

In summary, theﬁ' although students from course.programs were )egct

.-likely to have been unemployed, thoge who had been unemployed aere more

lakely to have been so for relatxvefxblonger per1ods of time (though
“not chron1cally unemployedf*than the bthers :
D1fferences between Certificate of Training and Certifxcate £
Standing students ware‘pot very signifieant, although thé ‘latter wg¥e
more likely o have been unemployed for shorter perlods of time (up to
The only difference between s:udEnts who had been in spec1al
school) ‘and those who had.not was that «
the former were more l1kely to (\;
monfhs (63. 9%) and less likely to have been so for less than one mofth ¢
(SQ 4%) than the latter (59.5% and 13.0% rfspectively) .. D1f¥erenCes L.

between the two in longer perxods of unemployment were not 51gn1f1cant

six months)
educatlon classes (;n elementar
;ave been unemployed for one to six.

r
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Me 42]Percentage of Respondents Unemployed by School Attended, Program
* Taken, Cert1f1c21te Attained, and Time Spent in Special Edu‘catlon Classés

'\ . « ’ . : sz‘?

Backgrohnd . % - 1+, N . :
. . " . “_ Ce . . N e
- v - N - !
i Type of School‘ Attended S, * ve ° > \
- Composite . T N " 1,026 - 0
AN Qecupational . , | ., 52.3 384 '
i Vocational + 0 48.1 . 398 R , o
'Y . | ’ — kg . :;‘ 2 -
. - 2 _Type of Program Taken Coe ) S - .
B ; . re - | . . " e ' _ -
* " - General Shop . 50.4 ' 766 -
' Spec1a1ty Shop . , 50.9 - e v 877 . - . .
Course K . 43.2 . .- 132 '
~ i’ Type of Certificate Attained® - . " & ) .
Cextlflcgte of Tralnlng Y. e, 50.1 - Sl 1~ 512 - ' o
«; Certificate of Standing %+ . - 49.6 -~ & - 234
1 T
g ¢ . & - '
. é Time Spent in Special Educa\on " ’ M “-
; Classes . k - 0 Pyee ot v
. . e ~ Yoo .. , L
N \_ " Yes - : = o 52.6- . - 382 Lo e .
N No _' .y 49.3  ° 1,348 R
. :' . ', . Q_ ,;, o
- Table 48/ -Percentage Proportion of ReSpondents Accordlng to‘Length of .
Time in First Périod of Unemployment by ﬁ\hool Attended, Program Taken, *© .
Certificate Attamed and Time Spent im Spec1a1 Educatmn Clgsses © w., G T
\r’l"' . : ’ -s
e~ > ' - tess tham 1 to 6 7 to 24 Over : Y )
. «  Background -1 month’ ~ months months 2 years N , . SN
."/\ - ) 2 2 - '4 S M - L =y ! - i A‘
'Type of- School Attended - Y . ‘f -~ :
" Composite , 13.4 57.2  25.17 4.3 7. 491,
- Occupational”™ - < 9.5%. 67.9  20.5. 2.1 go ¢ .
) . Vécational . 10.0 62..4 22.9 4.7 0 ‘
Type of Program T@‘xken b - = PR ‘ ' ™
g iy ‘ General Shop T 12.4 58.0 - _24.2 '5.5 . 364 - o
b, Specialty Shop D O US| 64.5* "20.8 . 2.6 431 ey
R - Course : 14.3 _48.2 - 33.9 316 s6 = -
- Type ef Certificate Attained . . * il ° L ’
o o Cer ificate of Tralm.ng 11. 9 60.3 | .23.6 ) 3.2 721 .
Ce;:tlflcate of Standlng 12.4 . 63.8.  22.4 1.7 116 ¢ > ié
- T1me Spent in Special - S = , ' ;t_‘ ’
> Educatmn Classes . -0 T .. ' ’ a o
‘Yes N 8.4 .  '63.9 24,6 3.1 - 191, .. ,
- No. . 13,0 59.5 23.4 4.1 640
-S . y ) A \ . ' -:%f; ’
AT ' - I B
r . - . ~ 63 N . Ty
* . * ) : v \*:?ﬂ‘f *
« o - .- 8} g R A U
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. Table 4q‘ll§ws dlfferences for retralnlng or ons the«Job tra1n1ng . .
o \\\ patterns Vocational schéol students were thé most Iikely.(33.7%) to have .
- undergone retra1ning or on thetJoU'tra1n1ng while compos1te schotl stu-
dents were the least 11kely (25.1%), ~However, it is interesting to note
oy that, contrary to. what wgs expected, spec1adty shop (32: 0%)‘lnd courSe-
. ‘work (27.6%) students were more llkely to}hﬁ;ﬂ dhdergone tra1n1ng thap R
.- general shop students, (23. 1%). Also, Certificate of Stand1ng students
' were sllghtly more lfkelx (34 6%) to have taken on-the- JOb training than -
- Cert1f1cate of Tralnrng studénts (26.9%), Of those who had-taken re- .- e

. training oY en-tje- job 'training (Tabie 50) respondents from composite

> 5chpols we;e most likely tb/h ve done so 1n basic trades (29.8%);
vocatmnal ,school studentvs were leakt 11ke1y (13. 2}) to have taken ., N

-

: i’ retra1n1ng in this. category .'Yet . they werg- much more 11ke1y to have

taken ré&ralnlng in academic f1e1ds (19 8%) than either comp051te (9. 4%) °, o

-, 3
- . or occnpatlonal C? 7%) school students. Buslness/comﬂerc1al arts

R ‘. attracted similar proport1pns»of Students from the three types of schools,

sli htly favourln vocat1ohal students Tra1n1ng in the gervices, also,
g ; b

did not show major vanaatlons by type of school. Mechani and/or. “)-
techn1ca1 tralnlng was moreal1ke1y to be takeMby occupational students ) :
) (27. 9%) tgan e1ther comp051te (21. 36) or vocationl (32. 6%) school students
. - R N
Table 49/ Percentage of Respondents Taklng Retralnlng or 0n~the-Job T TN e

Trainihg by School Attended, Program ‘rake rt1f1cate Attaxned; gg - ;T
Timé Spent in Special EdUCat10h Classes - ¢ a 4

«
-

i’Background

fype of School’ Attended

Composite = &
_ Odcupational. ) f

. Vocatzonql *
-f}pe of/ﬁrogram Taken

General Shop _ Ty
+ Specialty: Shop )
Course * . .

LAY

.Type of CErtlfldhte Qttalned ..

wCertificate of Training * -
CerQ[;1cate of” 5tand1ng

j%lme%rpent in. Spec1al EdUCat1on .

"

Clas
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N ¢ variftions' in kind of retraining were-more-significant’ by type of
W
Lt program taken dnd certlflcate attalned General shop students’ were f1fteen B
b tlmes more likely (33 3%) than cqurse stud&ts (...S ) and one and a half "
L ol Y 'y N
e tlmg more 11ke1y than spec1a1ty shop s;udcnts (20.8%) to have taken re- g
- tra1n1ng in basic .trades (Table 51) <On the oiher hand‘ students frum L, -
j cy . cburse pmgrams Were nine times more 11ke1y (75.0%) than general shop - '
.' students “(8.2%), and over three and-a haét t{mes more llkely than spec1a1ty L
e shop studpnts (21 6%) t‘have undergone re‘raImng in busmess and/or
o, .
£ cbmmerc1a—1 a—gts They we:‘e also le&st- llktly to have taken retramd%\ N
) . ) ,' 1n the mechamcal/techmcal or s‘ervme Sectors ( &, ‘ P e
. f J- ¢ ‘- . v - : , to '_ (-—. - ‘ I 4
-," ! ' , . ¢ - ' . s s } pod . PR N
pet * ‘ . ‘o q ’/ ’ / f ! ‘ \ ¢ ‘ ! ‘¢
¢ L. Table SO/ Percentagpof Respondents 1n_Khnds of Retralng,ng or On- the Job
I T,rzﬁmng by Type oi School Attended R g joy A S o L, v .
¥ .",,'_ ] N f&. - . h“ _ !li _ ‘ foa
N - o .+ . Composite - Occupational’ _ Vocational D
", % Praining I . | WN£235) ‘ (N=;04) 5 ' (N=106)"
by Le a7 sl % P .
P\ Academic L 9.4 N ;7.7 L1908~ - R
[ ot v LS - , . ! '
o App11ed Arts ' - Aol 1,..5 , -y 4.8 g8 ' »
. . . ¢ . ! ¢ \E! T
ST Ba51c Trades po ’ ©29.8 . b 21. 2 - 13.2 . "
L R . ‘ - 3 o P ¢
) , Bu51ness/Cpmmerc1al Ar I " 19.6 "~ , Tn 22 rl 23.6
[ - Mechzimcal/‘lfchmcal Servxces 2.3, ‘27 9 T 22,6 ,
. ; " R 3 f ) Lo ”
. -pervices Sy, 18T L tea. Y e g ,
Ce e 2 t~' N N . BN ': y s‘ . v N - .« !
.h s . X . . L4 . :‘g': R s " "' .
~ “‘ .. - LY ) ‘\” ' R R .. - ;‘ L &( ' l‘ * . -
’ ' v o ~ K A ;3 ) o N .
. e ‘Mb].e 51/ Percentage of Respohdents in Kind,s of Re;rarn;lng or.-On the- Job -
g g}?&. M*T}r@mmg by Type of Program Takerr N *\"“\ \)M N s
; 1 “;(4 L o, kX ’ . i Y °; S . ' ! . Lj—‘.v ‘ ~
e s "',4 ,"\ . . - T 3 .4 :.(' - | h’ I
oyt . R S General ,Shop fSpecla,lty Shop - Course N
- ', Tr,,alnlng ‘ k ' (N=159) . ' 6N=250) : (N‘¥36) TR .
¥ e I ."l , @ . L4 .
R - e - |
S Academic ¢ & [ . . .88 T U136t . 8.3
. Applied Arts* -~ . . .. 1.3 - o .o ~
’ > T .. N . R ¥ : A ' - . - .
B © o Basit Trades ” " - -, - .. 33.3 . . 2.8 <.
v, BushneSS)'Commerclal Art% . ‘ 8 2 i 75.0 °
I ‘ Méqhamcal/Technl"a} SerVLges 27.7. N ",‘ 5.0 '
A T a0 K 8.3
e S bl a0 A ) . . v « .
h ~ .*’b“\“\ ', K <L 7 &_*‘r > o > L. . P *
’.?" : Y . ] * ! * v s 'M ” * 1]
. e oL 2 . * e “ e -
I A o s oL Co- .
‘.'. . -~ ‘. - . .-, . B e . 65‘ L A L3 . . . lq: ”.‘ .
.' f\ Y e . '. ‘ . . v s © 4 ) .< N . . V. « . N
d x‘g 4 o o o e TR Ll ' T/ .
 ERIC Y I N T AT RN (i
N ! ’ Lt l..z« v 'y . . - . . . .. 5. [ . AN
D - . l A . Cowhy




-

l .
, 4 1. . v, . ‘. ‘. .
. .
N > . -

o~ - The largest variance by type§of cértlflcate (Table 52) was reporxed
in bus1ness and/or commercial drts. Students holding Certificates af .

Standlng were two and a half t1mes more likely~(41.8%) than students

with Certificates of Training (17 0%) to have taken retraining 1n thls .o

fleld The latter were twice as likely (24.6%) as the former (12 79) S -

to’have ‘taken retralnlng or en-the-job training 1n/mechan1ca1/techn1eaL .

} serv1ces ‘ . Do, .
db. Tab1€ 53 shows reasons for taking retra1h1ng by type of sc?ool ': _ lu'
,attended. 0ccupat10na1 sfﬂ&ents (13 3%).jwre more likely to have taken ~ L

.1t for' better pay, tha comp051te (5. 8%) or’ vocagﬁonal (6. 56) Students. . -
The latter twor weredmorerllkely to have taken retra1n1ng €19.9% and 20. 3%.

. respect1Ve1y) because it was offefed by the empidyer than the occupat1ona1
! studeéts (15. %f) Yet, comp051te school students were nine t1mes more A

likely (9. lo)J%han3the ré%t (approx1mately 1. 06) to have done so because

,; they\yere~unemployed Vocatignal (27 6%) andflomp051te (29 9%) school ot »
students were slightly, mOre 11ke1y than occupat10na1 students (21.4%) to '
have taken retralnlng to obta;n better jobs. . Qccupational (22. 4%) and:
vocaelonal (22?86) studéhts q;re equalﬂy,as likely, but sl1ght1y more

.llkely thaa EOmp051te sehool‘students (14 19), to have done .so for self-
1mprovement N o ot .. ' ;* v

Differences in reasons for taklng retralnlqg or on- the-Job training

B el RISV

-

by type of prOgram taken were also 1nterest1ng tq note (Table 549 General .

P ¥ )
h ‘ “ ) “ L ¢ ° , « ® Y .
Table 52/ Percentage of Respondents in Klnds'of Retra1n1ng or On-the-Job
Tra1n1ng by Type-of Certificate Attained- . .

-
)
‘ L .
EI - - . , \ ~
. . S
’ L

- o . .. . Cert1f1cate . '’ Certificate.®

o ) - g S e . I S
T ol -, \¥raining \;\ ", Standing \
Traihing -~ - = (N 358) .M (N=T9) . T
. : 4
. - . I - !
Academic S ©1AD .
Il 1 : ’ K 'Q ‘s
Applled Axnts N ' - 2.8 -
. Ba51c Trades K . 24.9

Bu51ness/Commerc1a1 Arts - .- 17.0 5

. .Mechan1caI/Techn1c§1,§e@vices . ‘ e 24,6

. - : ?
Serwices .« L . L % g b 018702
- '
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shop (7.5%) 'and Spec1alty ShOp (8. 20),students wer%,about two ahd a half
times moreal1kﬂg¥ than course students (3. 19)‘10 have taken®it for Qetter'
pay. Yet, the latter were more likely (37 5%) than the former .two (28.0%
and 26:0% reSpectlvely) to have %pne so .for better JObS Spec1a1ty shop '
students were more 11ke1y (21.6%) than general shop students (14 9°) and

' cour e studentss (6. 3”) tp have taken’ retnllnlng or on-the- 3ob tralnlng for

. LI N . ,
self-Igprovement, .7 ) L A -

"% . Tables 55 and 56 show réasons for retra1n1ng or on-the-job training
- by tyge gf Q;rtlflcate atta1ned and”time spent_in special educatlon

classes, some of the categorles inc¢luded .in these yar1ables have also

e s . ! “y : -

' »
Table+53/ Percentage Proportion of Reasons: for Taklng Retpaining or On-
the-Job Training by *ype of School Attended

,

-

S . GompEsite . Occupational - | Vocational
. &saﬁon " (N=241) . (N=98) T Y EN=123)

.
oot

Better pay | ' o 5.8, . 13.3 o *6.5 -
To use training ' 10.4 ‘ . 9.2 I 7.3

- . R . &
Offged by employer . 19.9 . Is.s 20.3

. M ¢

Unemp loyed - - = g1 - TR0 o ——p g T T
. Better job 2909 % na 27.6 v
. Self-improvement. 14.1 - ©22.4 0 (22.8

Bthér - , 108 - 17l 14.6
' . S ‘ K] ' , .

- h * *
.

———r

Table 53/ Percentage Proport1on of- Reasons for Tak1ng Ret?%lplng or on-
. the-Job Trazn1ng by Type of Program Tahen >

. . .
K . ‘e @

. K-

- £

o %A . ’Generel‘Shop , ?\Spécialty Shop Course
Reasont (N=161) ;| ~ " s {(N=269) ' (N=32)-

Y

. - . -

o . . ) i ~7 " _ a
Better pay ' , . 7.5 T , )8.2 , " 3.1

“I'I’jb use'\xraining» g ., 6.87 . ©10.4. L 12.5 _
Offered by employer, . 22:.4 . \\ . N 1607 Y ]
_ 2.2 ! 6.3
Better job ' o, 8.0 1260 *37.5

.

Unemé}pxég t L 9.9

Self-improvemqnt-' S . 149 A 216" 6.3

-

Other SR i : "14.9 12.5
: . : { : _ ;




Table 56/ Percenta/ge Prdportmn of R!ﬁsons fbr Taki,ng Ret,ralnmg or on- \

A v .
‘ : R —\ . T -. ) .
0 ’ * <" N \ ot o .
yielded slight variations. Certif1cate of Training graduates were more R
! 11ke1y to have taken retram.mg for bet}:er pay, for a better job, or_ for.
self- 1mprovement while Certlflcate of Etandmg graduates topk it . .
. because they wanted to usé the1r tr/uu.ng or because it was offered to ’
, 'them by their employer, Thos/e whcyhad at*nded $pecial. educatlon classe‘s
took it because it was offered by an employer or because the.y wanted a
better job. | ' ‘ R -7 '
I g . !xo : N ,
. Table 55/ Percentage, Propox’tmn, of Reaygns for Takm’g Retra1n1ng or On- ’
) the-Joh Tramlng by Type oé Cert1f1.cgt tajned :
. J ,
I I s . " _Qxf hd : f
L { Ty . . {
. , i e o Cert1f1cate Ckrtlflcate . .
¢ | ; : * f - of " " of T .
i N I R Training” | Standing (
‘ Reason o i e - (N=375), ' (N278) A
, . — }L‘ S . T -
( f A < | . B : N ’
/ : | o . . r "
| Better pa ) o] 8.5 i 5.8
P p y ' I. # a1 v “ | i ) v .
X To use training | i ,‘ $ - 8,5 e . 1?.1
t { h 4 . '
f Offered by émploxer| e 18.4 23.1
y Unemfﬁoyed i . ‘1 5.3 . . 5.1 I
‘t i 4 ’ ; . ,
’ Betger job . | , kYA, 126.9 | 25.6 .
\“’ Self 1mprovement f ' ‘ [ 77 18.9 14.1 :
Other ' S { P 1“3.'3 , ! ;4.1.%
, . : ’ - i . ! .. . i ! i , 1 [ ) .
¢ P ye A } . . » :/‘T‘ k/; ,‘ -,"\' .. . = .,

+
‘ T 4 % -

thg¢-Job Training ’by Time Spept in S'pec1a1 Education Classes ’
L N \ - - 14
! ; : o N \\L > : .\‘,'“, ‘) n\ U .\A\ - \‘ e ',..f\‘: L_' 1. 3 . .
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Better pay e s N '.6' N 9.5. , v col
To use trelnlng Ty L. e 7 8.7 ° : A 9.5 .. s .
Of'fere.d by employer B . 2% T 18.0 - .
) RN ' LA '
Unemployed , qr . ces 4.3 e 5.3
' Fs, o . v Dad . ’ R N
Better job i W i <. 30.4. - .7 726,0
Self 1mprovement -, 148 ~ ) 19,2 . ’ "
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Pa&tems of Variation ‘by Xear pf

P .

el L ‘

~~The previous section of thi chapter has bxxen,audetalled .anglysis, of the

".paFtern of yariation’ by schocl varlables in the data from the tollow up

L3

suVVey Howeven, the d15cuss1on of! patterns ot varlatlon by year of

grpduat1om,qnd‘sex will not be as’detailed in an) sense Be ma)oﬂ trehds

and emphuses in the data by year of’graduw"%n and 5%} are’ clear; and can

be!summarl’ed fairly concisely. Reghers are referred to the or1g1nal

reRort for the detailed breakdown of data o ‘J"..“ ;

l There were no. s1gn1f1cant differences ln\aLtendance ot bQECidl

eddcat1on classes by year of graduation. among respondents although more
- mai%s ‘than females 1n all vears attcnded such Llasses. Ihexe wds a trend

for\male and female studeh{i~;z stéy at hlgh sthuol, longer. lhé‘numbers

’ atténding for three years oveNthe five- vein period *rose’ from 18.3% tQ

38. ﬂ° for males and*from 15.7% to 30 6% for females e was a drdp

J * As, fon type of .program, males were
$pec1alty shop programs while females outnumbered th’ 1n codrse programs
When d1chss1ng?the1r reasons for be1ng in the program, males were far
K more 1ns1stenf (up.to 32") than females (up to : 5%)N\¢hat 1hey had had
" no choice when they were placed in xhe progradm. Males were also more
likely to say that they. went into. the program because it was 1nterest1ng
When cons1der1ng the nos 1mportanb aspects cof hlgh school,rmales put
- sl1ghtl)‘more emphas1s ont mportance of JOb truining than'
who were .more l1kely to atta 1mportance (although only sli
makLng fr1ends and'learhlng life sk1lls
: hhen we exam1ned graduates sat1sfactlon w1th job tra;n1ng at school
there Mas an Increasé in sat1sfact1on and'a decrease in d1ssat1sfaft1on by

N \
year of graduat1on * For example 1968 graduates repérted d1ssgtlsfact1on-

-.wat 2] 8; Qmales) aff 23.4% (females), whereas :Q7°‘graduates reported
dlssaflstactlon at 19.0% (males)’ andvg 5% (fiemales). -There was -a s&aght s
! tendency for females to be less dlssatlsfled than males ’Wlth respect to
sat1sfactlop with’ school as a preparat1on for llfe' the trends by year"
of grad’Z;lon and SCX.. are slm1lar

~
1he distribution of major and-m1nor sublects taken by 'sex_is shown

in Table 57. It demonsyrates (he ¢clear ~tfxeetyp1ng of bus1ness/commerc1al

arts and serulces as female subJects and basic,'trades and m'!han1cal/

technlcal sﬁills as male subJects

[
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- Table 57/ Percentage of Male and Female Respondents Taking Majgr and
Minor Subjects\ .

T e a - Major . N < Minor

1 —_ “ . " = — e :_

) Male _Female, _ ALY Female
Subjects (N=803) (N=712)— (=484) + (N=383) .~

— nz - - —

Academic o 1.2 3.2 ,,//ﬂ.4¢6 ' 11.7
Applied A‘rts 9.4 1.3 T 9.7 N1
Basic Trades 1 - 387 7.3 2, 33:4- - l2.8
bu51ness/ , ; ' “.' .
Cemmerc1a1 Arts/ 7.4 478 \\‘» 5.2 37.5
Mechanlcal/ . v . ! = B ;*f‘T‘\
Tec1m1ca1~'Sk11F *41.4 .« 2% < ~ -40.4 . 4.6
Services . o b 5.8 37.1 ‘62 - T 319

1) - . ° — A .

- >~ - - .' - ',é “; 4 ’

o ' L e

N = & *

*
Table 58/ Percentage Proportion

of - Respondents*’Present Emplqyment

ion and Sex

[y

» / g'é; . !,'“ f
,/ 75.. * !kz PreséhtAEmployment Sltuatxon - /, 4 ‘. ‘
, ~ T Emplqud . Unemployed . Attendzng Total
Year Sex’ ) O g - 'Schook ™~ N
” .k — [N
1’968 ML 83N 45,2
.. . F - 64.0 52.0 ‘
e Mo 78.4 % 163
1969 f. + - 67.9°. - , 28.3° \
' M 77.4 L1240 .
1970 Fr . 67,9, * 48 L
’ ~ » 3 L
Mo 68.73; --,_‘149“ ‘
F . 56%9.1 ' e25 1! )"‘5.,
M e B - L m.ssc,,_g}}_
ﬁ— . ‘24 8 + );

.
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In examanlng job information, we noted that males pere fat more ’

[ A

llkely than, females to be présently employedA and rhat the egployment -

. §
s;tuatlon for males and females declined oyer the f1ve ;year span (Ta%le 58).

- - -
A 51gn1f1cant1y higher percentage ‘of fematles de<cr1bed them<e1ve< as oo
"memp;oye&" For the 1968-1970"female ;,raduates thlS s1tuat1on was ‘ .

partlally allev1ated by their attendlng sc&ool but by 1971 and319T7 more

males were attendlng schéol, than females The ‘figures pr#marily 1nd1cate oy

females . . .

however, a worséplngigﬁployment situation for mdles a

Owver, 50 of - all re§pondents found thelr ‘First job before»leav1ng .

: /-
school and there were no maJor varlatron% by Sex “4nd year‘of graduat1on S

»

However, if they did not hﬁve a JOb ‘before lea»rng :ehool‘ female graduates - .
appeared to have somgwhat greater d1ff1cu1ty thdﬂ ‘males up to the 51x -month *.
period., The £1gures for great dlfflcultv 1n obtalnlng jobs appeared equal ::.
for males. and P%ma‘ks The means of obtalﬁlng the first job varied’- '

somewhat by sex. Males put.slightly more/empha51s on the' own-initiative,

’ parents, and friends than did females, wﬁp were pore 1i ave been . "
helped By formal agents of assistanee, such aa.teachers.fgu1d§g§;" S N
counsellors, and ‘principals. When askéd hqwrpell prepared they felﬁ,for' '
. the1r f{rst Joblby'thei‘r schoil experience, males were decidedly moré

.negg;;ye than females, whose ®atisfaction, in fact, 1ncreased in, the flVér.“”

Id - »
,y . 2

year span, , , . a y

An® examInation of flrst job held reveals the stereotyped ;;édre f f’ £ .
-occupatlons, w1th females predominating in ,the’ clerlcal, sales, aqg service .0 - I |
sectors and males in the produgtion/labour segtor (Table 59). The hlgher s \:::Z
percentages of females in the profe§51onaﬂ’techn1cal category,result fram a

the predomlnaHCe of nurses. The 1ncrease of both males and females in §he€T Fa
product1on/Iabour sedtor over the 1968-1972 5pan appear? .to refle R oWOT éiqzkﬁ
economlc condltlons The first 308 for males was more 11keby toahggupder .?g?:

uﬁlon eo&tract, w1th no 51gn1f1ca3; sﬁfft ove Jilwﬁ 551%;‘ .".‘.i;ifhf“
',more l1kely to.bec0me rentlces, aIthough female partrclpatlon kn thlS . L
area réached parlty wi malas 1972. .. ’ L B }
» o’ - o e A K
. When ?%e pres leuel he,f1rst JOb was examlned "male grpduates .
‘ from 1968" to 1971 were more, likely to obtain low- prestlge JObS than were
£eTaIes (Table 60y, ‘and were less llkely to obtain medrum prestbge JObS .t
HOWeveﬁ- the trend by : year of-graduatzbn has bqpn fOr the gap between males . Vi
and—females .to’ nargow, with'a consequen; Lpherlng 1h the, gumber of. ",
» mediui- prest1ge¢30bs for female§ . TR N .
. . . c T . '_ - ) - s
‘K N - . = 3 s aalam o ey 4
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Table .59/ Percentage Proportion of Respondents in.Types of £irst Job by Year cf Graduation and Sex , -
" — M . a, .’ A Y . *
- M 7 - ¥ - © ‘7‘
Year Sex Erofessmnal/' Administrative/ Clerical Sales Service Agriculture Production/ Unclassifiable Armed Forces Total
: «  Fechnjcal Managerial > ) Labour - . Loy - R N
. " !
» - ” ! . . ! .
N " 1968 . Y 1.6 p . 8.5 5.8 13.8 1.1, s8’7 a6 Q8% . .
2 ©F 9.2 ' 39.7 25:4 ®25.5 ° I 18.5 0.5y * 184 L
ol 1969 M 2.7 0.9 8.0 "4.5 6.1 * 6.7 60.3 0.4 "f', R W 7T
/ -, . . F 6.2 v 32.0 10.1 - 30.9 0.6 19.7 0.6 . 178,
. . N - 7
. 197 M 0.5 6.7 4.3 20.0 5.7. 7 6l.9 . 0. ° - 210 Y
1970 § 3.0 3.7 190y 8.1, 48 " . 20.4 ' v 167
» - ’ N . Y - s
1971 M 1.1 6.4 4.3 133 65.8 0.5, w 0.5 . 187
. e . F. 8.8 , 33.6 5.7 _ 27.0 -t + . 239 - Lot 159 .
R M 0.8 - 9.1 (-3% 136 - 7.6 65.9 .o T 132
‘ ‘ . F 9.2 24.5 7.4 29.6 T 29.6 . T . .7 98" ‘
:»r]‘ - ¢ , » . , B
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Table 60/ Percentage Proportlons of Raspondents' First Jobs Accordln& “ .
. to Prestige Ranking.by Year of Graduation and Sex ‘j: .
. o . P1peo -Porter Prestige Sé@le - — .
.i. . ‘e y Ye’ar ISex Low Medlum » ngh . . ‘:
e (1.- 399) . (400 - 699) @ (700 » 999) N ‘
. . e
- ) ’ ‘
{ ’ . M 86.2 ' 13.8 » ¢ 188 ‘
., 1968 ¥ , : o |
- F .77.6 . 22.4 foooss }
TN M 89.7 o 10.3 | 223
964 = . Lot -
'-'01' T 80.8 . 19.2 . - . 17+
- M 6.7 1.0¢ : 209
| 1970 F ‘ . 23.4 ;o 167
4 s ! - Lo \ - .
¢ M 90.4 8.6 1. ' "187
1971 ¥ 78.6 21.4° 1 ‘( 189
. M 88.6 11.4 o, 132
-3 86.7 15.3 L ’ 98
. * - - ‘ -, .

PR A\ . . .

v . ' . . ﬂ

' Table 61/ Percengage of Respondents by Year of Graduation and Sex
Accbrdlng to Length of Time of First Périod of Unemployment

. \ _ - R

Year Sex Less than, . 1 to 6 7 to 24 . Over'Z' :
: ‘ :1 Month Months -"Moriths -~ Years N

76.9 . 11.0

M 1.0 -
1968 F 9.1 42.0 39,8, .
1969 Mo, 9.4 © 66.0x 19.8
‘ ) “F. ¢ 10.7 . 44.0 | 32.0°
E M 13.2 61.3 24.5
1970 - F . a.8 ‘¢ 536 1 345
s O N A “u, 5
és: 1874 F7oo 8B w7000 0 R 0%
P M 25.4. 61.2  17.4
S&“‘- L F 10.0 58.7 30.4:
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The length of time spent in the first job showed ﬁir varratlons by
sex, although there was & s.llgh?tendency 1n all graduating years for females
‘to remain longer in their first yobs than males "In terms of fjeb satlsfactlon,_

'female respondents tended&to be more satisfied with their first )ob than :
males 1n-a11 years. At the time of the survey, 34%, of female and 28% of
male. respondents were in the1r first JOb and the most common/ reason c1ted'
for leaving was being 1a1d off. Males were 51gn1f1cant1y moye likely than
“females for all years of . graduatlon 1o_hﬁve been laid off aﬁd this reason
1ncreased in ;mpontance ‘over-timea Conversely, males moretdften than ~ *
females left their first JOb to get a better one or to get hlgher pay.

The picture that emerges is'of greater job mob111;y among‘zales than females,

because of Both neganlve économic conditions and opening o‘portunltles R

]
The pléture for females was somewhat more stat1c, with thelr enter1ng JObS

/
for a few years at
§ -» - ’

that satisfy.them and provide some measure of security

any™rate. -

‘ . The pattern continued for second and subse

/jobs¢ Males and
females continued with stereotyped oc‘ ations '¥n productidn/labour sand-
c1erica1'-sa1es, and service occupations _Wo ening econoﬁic conditions led
to a decline 1n the number of'females in the/clerical and sales fields, and

a substantial increase in the product10n/1 bour category JThere was a sligﬁt
increase in the .percentage of graduates in medlum prestlge pOSlthﬂS for—-
second JOb wh1ch then lapSed again for third and subseQu%nt job, 1nd1ca@1ng

a downward career trend for, graduates W1th frequenwb c;hanges There__.‘._ T
was also some inditcation of increasing JOb dlssatlsfact1on with second

and subsequent jobs, pr1mar11y -amqng males, Again reascn for leaving- ..

I

.was predom1nant1y because of lay offs, which increased ahong erp_d;§s oyer'

- the five- yea&span (fromi S"o to 28.1% for femaftas 1eév;}sg a’ L
© ' There is tlearly a bimodal distribution of‘responsbs her ’%hiCh‘ .
is not necessarily ‘split by’ ‘sex. Some graduates entered goad f&bs‘an&

‘.made one or two moves to a good position which saE}sfled then\‘ Others ~
f

_entered poor Jobs and ;uffered lay-offs, unemplQYmerrtf and }ob 1nstab111ty

" We also ndted that one- -third ofwthe respondents had been dhemployed
for varylng periods of time (Table 61, p. 7%). + Shert-term’ unemployment-was
c1ear1y predom1nanf among_males, espec1a11y in the $-6 month category )
The flgures for 7-24 months show the greater lrkellhood of long-term
unemployment among4%emales .and 1ts 1ncrease amgng males in recent years. _ -4 -

& -

There were relatlvely few respondents who had-* taken retraining or

onlthe-job'training (Table\bZ}?‘ Although more males than females- had

———n B

3 s - .
. y . ) . .o . ;-
. . f ;
s , . .
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Table 62/ Percentage ofr Respondents Who Had Taken R aininé or'On-the-AJob Training by Year Of Graduation and Sex

Y : . S - ~ - 1
. 1968 : . 1969 - K70 C o . 173 3 Co1e72" ‘
M 3 F T M- F- MT F . M A M §, F
, (N=191) (N=180) (N=223)  (N=177) (N=216) (N=174) (N=189) (N=15 (N=147) "' (N=109)
44.0 125.6 32.3 30.5 30.6 " 24.1 23.8 208 " 184 20.2
[ ) - . , . ' - [y
_‘® 1 .
® . - - to 2@ - .\ Lo~ - :T v @ saa z - *
‘:— :, r, o . © . . ) ) g |
Tabl‘ 63/ Percentage of Respon.dents An Kinds"of Retraining or On-the-Job Trainihg by Year of Graduation and Sex
é’ . . £ : “ 3 P / . r' . R ; .
) Year . Sex. .Academic .Applied~ Basic Trades‘ Busin.'es,s/ Mechanical/ Services Total
_ i " Arts " 7 Commercial . Technlcal : N -
N/ . . : < mj . . . : ve Arg N . . ‘e g i
o — ; . : p = 2 ; v '
M- 9.5 4.1 35.) 9.5 . 35.1 6.8 74
- 1968 F . _ A13.3¢ 48.9° . 8.9 & 26.7 ' 45 L
" joes M 8.5 . 5.1 -390 3.4 ,#33.9 " 10.2 . . 59 -
T, f » 16.0 - T 40 36.0 . 6.0 38.0 50
1970 M 19.3: 7. 1.8 316 .. ,10.s = 28174 8.8' 57
. F: 18.9 2 A 43.2 5.4 - 29.7° 37
1971 M 2.8 5.6 . 33.37 . 11.1 47.2 . 36
- F 6.7 13.3: . 43.3 6.7. 30.0 30
. . - ! - X L i . - 4
‘1972 M 18. 7.4 - 33.3, . 3.7 . 33.3 3.7 27
- “F . 20.06° .10.0 - 20.0 , 10.0 40.0 20
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“over timé€, and .a. 9teady ri%e in the numbe¥’ of"females taklng retralnlhg
< The type of fe“tralnlng ‘taken indicated 4 stereotyped Mivision of females
S 1nto servfces and busmess/commerual arts, and males.into basic itrades

. rei ing. There were no-dis 5ern1b1e dlfferences by -sex in reasons for

¥

‘*
-” A ~tag1hg retra‘lnlng, except for 'the large number of males who were _taking’
- N . - . - I3 0' -

- %t ﬁor "self 1Iﬁprovement " ) - ® y
F ) 4\'.:;; ‘ 1§5 ary, the employment experleﬁces oﬁ the graduates have "been
R .affecte’

-4 T
.

besoy ahd by dlffaerentlél Jt\b opportunltles and e«pectatlons for males apd

5 . 1 X ' )
. g - femal’es .. AN '

' ' Ry -
,' . o . L] -~ “ » ,

o Patﬂems of\lanatnonby Admlmm'atwe Reglon e v.

4 B
s b - . ) T b

. u\s sectlon the major pattoerns of var1a.t10n by adm1n15tratlve reglon

-

T * wxp(ll be - exapined briefly. In order to put th‘e employment experiences
. ‘of graduates in the apprqprlate context, the economic Structure of thg

reglons in whlch the schools agre located 1s f1rst discussed

. s, ° , . t < . . ' . :
4 ’ Z‘haractéristiés of Areas under Study / ,

! 4
This sect1on deads with some +of the chara;terlstlcs of the areas.under

‘. study; for example regional differences in 1ndus%‘11.zat10n, ecopomic ' -

¢ opportuhities’ ‘and so on. To overcome oBstacles presented by different

Zatlons of the“rdraI/urb%\/ci:ntlnuum‘ ip. social-scientific literaturc

]

“-appli

. qgd’ t plement ’Gmterra use this s,tudy for that purpose we .
. fur I;?r examned, such toncepts as the school's "'catchmmt area" Y '
> .,:‘ (Egg‘leston 1967), reg.lonal structure 1ri terI}s pﬁ economy and’ ‘availability

) of industries,. panpower needs, etcl_ ,‘ . . Lo h ,"’:~ e, .

v ,A school’s catchment area is that geograph1ca1 locaﬁlon from which

8 the studént pOpulamon 1s drawd. In the case of some Bf the schools :

. 1nc1uded ¥n thlS study, the catchment area m,1ght ccver an area as great

B . as "60 squargules, We can get oply a llmg.ted idea, of th‘e spai;al

§ catchment area for -each school from.the, perlod of time, wh1ch i takes for
kwdents to get to school by varlous modes of transpg\tatlon

However the spatlal aspect of the school catchment area is neither

“

the onIy aspect nOr the 1nost 1mportant one. * The, socioeconomic structure

~0f the 5e.hool s catcﬁfent area is 1mportant u(terms of the nature of

N ) l‘lgg . .
- - € A
. e ] 38 b
. s = .. e e ., . . . o

by changxhg econom1c conditions in 'the years: since uhelr graduation

-’
A

by > . & . ] ot -
.8 o T
- .“i:akén retralnlng, f‘%m 1968 there was a st.eady dechﬁe in their nuﬁers < .
A -

s and mechan,mgl/technlcal sub‘}ects fTable 63, p. ?5), Gnly malesetook académilc "

-
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‘{JNorthwestern Ontar1o and Georg!an Bay.

L 4 "‘ *» ‘, T
employment in the area, 1nc]ud1ng$parents occupa110n< as well as the
number ahd types ot 1obs available’ to occupational graduwates. One might

expett that the ‘kinds of jobs available 1n ik s tatthment area will have
/

, some 1nfluence on the types of courses offered by the.StbOpl *.In fact.

'th1s is not apparent in the ca<e of the occupational program in different
—
schools 1n Ontarlom But we mav find some Lorrelatrow between jobs'

availabl€ in an area and.the degree of NPELlall at1on offered in aa

.
.
.

occupat1onal program s g : ‘

'Y

x

The task of)asse551n the econgmic structure of t e uatchment areas
g

ts ver) difficult beLdUbe of the apparent lack of any deta:led breakdown
of. the 1ndustr1al/tommertliivefrULture 1n the different regions 1n Ontario.
The’ problem is compounded B\ the dlftltult\ of matching what 1nformdt10n' I
is available for ‘the various regions with the admn,'stratlve school .
regiens.’ however, we will attempt ‘to «do so 1n the following section.

' According to the Ontario Department of'Economlés and Development
Sutrvey (1967), the province may e divided into ten economic structural

regions. Eastern Ontario, Lake#Ontario, Central Ontario, Nlagara Lake

7 Erie, Lake St. Clalr Midwestern Ontario, Northeastern Ontario, -

- A ]

. The economles of Northeastern and Northwestern Ontar1o are based
pr1mar1ly on naturgl resources partlcula minerals and wood, with very'
. IittLe agriculture. - Largely begadse of t:t(éispersion of mineral‘deposité,

the population i1n Northeastern Ontario lives in town; and citigs scattered

? hd 3 . .
dver the region. Nevertheless, 71.0% or more of the population 1lives in

- urban centres (0.D.E.D. Survey 1966) . Thé Northwestern area; including

the Lakehead, also has important primary 1ndustr1es for the extractjon of
mineral resoyrce§. Both primary processing and secondary manufactur1ng
are relatifely limited in the Northwest compar d with that it Ontario -
as a whole; however the manufactur1ng industry has the h1§hest percentage

rate of employment in the area. R
Central Ontaria is the most populous and highly urban1zed
region in‘Ontario, As might be expected,.there 1s considerable diversity

int the economic structure. Primary, secondary, and tertiary industries

are found there; agriculture and mining are lmportant in primary production,

though’m1n1ng COnb]\tS ma1nly of sand :and“grayel extraction for build}ng
purposes There is a w;de range of setondarv manufactur1ng industries,
'helped by the proxfmlfy Jf large urban markets and a felatively

,sophlstlcated economicy infrastructure. However, 59.0% of the labour

- ; 77 ) .
3 ' . ) . , 0 .,
- 4 [V .

.
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. electrical goods, and foodé

1nten51ve nature of thls type of 1ndu>try

’ . . ! & @
force in Central Ontario (O.D.E.ﬁ?\§urvey 1961) wuas embloyed in the
. : , . . Ry .
service sector of tertiary industries, particularly jin tourism and

recredtion. b

Tertiary 1ndu>try is also the ldrgest sector in, the empIO)ment
structuré of the Niagaru region, although there are 1mpdrtant concentrations
of manufacturing actiwvity in various cities, und specialized agriculture

. - A

(fruit growing) is found throughout most. of the region. "Iron and steel
) 4

is produced 1n Hamilton and metal products in Niagara-on-the-Lake,

. Chemical productibn also takes place h;roqpn'u small scale, as,6does the

production of a diversity of goods inc MIding paper, mon-metallic minerals,
¢ - . h

.

Lake Erie and dLake btéyflalr reglons 1ﬂ Southwestern 0ntar1g'pave
a d1vcr51t\ of -hedvyw 1ndustry, prodﬁc1ng automobiles, chemicals, petrodeum,
and rubber, specialized agrlculture is al'so found there, Qdalr) produ;ts‘
and fruit in th ake Erie reglon and vegetdbles in the Luake St Clair

*

region}, London and Wlndsor are theé respective dominant urban mnrket1ng

centres. - . . ! : .
,The Georgian Bay! ared has some manufacturing of ploughs,,ieed, boats,

and foods, although agr1uulture and tourism are relat1vely more important
n tﬁi§ ar¢a; almosgt 50.0% q{ the population lives in urban centre>
(Q.D. E D. Survey 1967). - .

"In Midwestern Ontario, where 73.0% of the popufﬁtién lives 1n urban
centres, the manufacturing ingdustry is of -prime impertance, with food and
hewérage product1on comprising over one- quarter of this activity. Another
20.0% of manufacturing 1s devoted to the produut1on of' electrlcal goods,
metal fabrication, rubber, and textlles (O.D.E.D. survey 1967) Mo§t of *
thfg industry 1s concentrated around the Kitchener-Guelph area. The,

lower average 1ndustrlal wages ‘obtained in this region, compared with the

provincial average, réflect the relat1Vely unSpec1dllzed and labour—

The Lake Ontario region- has a relatlvelg underéeveloped agricultural

sector and little mdnufacturlng 1ndu>try, both due‘in some degree to- .

‘1nten51ve forest covérage and the absence of urban centres to provide

,large markets.. Some munufacturing, thetly of electrical produuts, takes (

plage around ‘trenton, Prcton, Cobourg, and Port Wepe; this seems to provide’
emp10)ment prlmarll) for temales on produutxon lines. Beuduse ,of the lack
of large urban LCHter, thére is no large- >Lale service industry in t?}b
@red, although the tourism 1ndustr\ in the Hallburton Highlands i qu1te

an important source of- employment.

\ °
,‘)\ " y
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IQust@rn Ontario‘has three main- geographical features.

part ©of the Canadian Shield consists of lakes,

s

The western

soils, and fprest. The

eusterngportion 1s essentially agricultural with a number of small‘towns.

Qttawa,
- £ .
feature of this region. “Three-quarters of the
speaking und one-quurter French-speéking. The

or the suburbs. ~

the cgpital-ahd administrative centre of Canada, is the third

population‘is English-

majority live in Ottawa

a

.

Manufacturlng 1ndustry is quite 1mportant in the region as a whole,

becayuse of thd'relative proximity of the Montreal and Toronto marKets and

those in the Nértheasterrd United Stdtes

pager, electrical- pxoducts, and chemlcals

hxghly developed dalry farming or the raising of .beef cattle.
Ottawa, Qf course, is singular for the bias of its occupational

structure toward clerical and administrative occupations.

There is a d1ver51ty of industri
the most lmportant producing food and beverages, textiles, primary metals

Agriculture consists mainly gf

But this is. a

bias which may.not have any notable impact on iQe employment market for

occupational graduates as a whole, although-opportunities igrzfpmale_

occupational graduates may, in theory, be extended.

Varigtions by Region
e -

WHEn the graduates’

present employment, situation is examined i
seen that unemployment reﬁgﬁ/?irled c0n51derab1y by reglon (Table 64).

b ]

it can be

Table b4/>Percentagef??ﬁ;spondenps by Region in Present Employmen}‘Situations

o Employed Unemployed " Atte ending <
Region lo T : ) Sqﬁgol
. . - ) R
Northwestern / 6340 31.5 5.6
72 - '
Midnorfher;/ 55.1 27.6° 17.3
Northeasyern’ 67.7 « . 22.0 ¢ 1022
Westerx T 7.7 17.3 11.1
Midwéstern 70.5" -22.3- 7.1
Nidgara 55.2 27.4 17.5
fest Central 67.3 16.3 ,ﬂ! 16.4
East Central 72.2 Co19a 8.7
Lastern (. .-56.9 . 29.3 L 13.8 7 L«
Ottawa Valley, ~ "  74.5 13.0 _ 125
‘Average T - 66.8 20.4 12.8 ,
[] . 7/9 "o
3 A}
o J .
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— 7 T attending school at'the*tinnrﬂtf*thevsurvey—%ﬁ:%hen#udnorthern, Niagara}

% : . . .

The highest rates of unemployment were experienced by graduates who had

attended school. und Were, looking tox work in the Northwestern and bastern

. reglonb. nghebt‘lateb of employment OLcurred in the Ottawa \alle\, Last

Central, and Westezn regions. The greatest proportion of graduates were

and West Cepfral regions. Further examipation of this table reveals that
in some regions high unemployment wa& not ngcessarily offset by graduates'

returning to scheol (e.g., Northwestern). ,

( A more detailed breakdown is given for male and femaie graduates
\
experiences since leaving school in Table 65. The percentage of _those

continuallffémployed‘Was higher for mdles 1n all regions except West

e - c
Central, Eastern, and Ottawa Valley. Rates ronic unemplovment were

ighest, egpecially for females, in Vorthwestern Mldﬁysgern and Nlagara

fegions. 'The highest rates of cont1nuou> emplqyment since "leading school

-

were for males and females 1n—the Vortheastern reglon _; \

1

?
The sector of first job heid by graduates was clearly dlffereﬁt1ated

by region (Table 66), and demonstrates the different opportunlty-structure%

2

in the etonomic makeup of the regions. Clerical Opportun1t1e§\ﬂere clearly .

limited in areas w1th a concentration on primary 1ndustry (Northwestern

for example), and much more profuse in areas of heavy concentration of
bureaticratic organizations (e.g., West Cenjral and QJSt Central ).qgeSimilarly,
agriculture offered opportunities in areas such as the Niagara, Western, and _
Eastern regions. Service occuoations p?ol1ferated_in tourist areégx'
Opportunities in production/labour occupations were relatively verys.high

in all regions except the Ottawa Vallex, In general occupational graduiteg
took their place 1n the low- and medium-prestige jobs offered- Ln the gconomic

context of thelr reglon and were_very under-regresented 1n higher- prest1g

occupations, wh1ch are not 50- tied to the economic vicissitudes 0r reglonal

L] >~
- . (.

economies. ¢ - . ,

- N v

kY

The figures for length of t1me in first job varked considerably by'
reg1on (Table 67}, ebpec1a11y ‘with regard to short- term employment In
regions suqt s Northwestern, Midnorthern, and Nlagara, males teqded to
remain from 1-6 months tn their first job at a rate far higher than in
other regtonq " Likgwise, short tETmJemployment for femiles was especxally
high in the Wo<tern and Nlagara reg1ons < An examlnatron of Table 68 shows
layoffs as the prlmary reason’ for such shqrt -term employment (e.g. “in

Western and \lngF& rvglons) Howeyer, in some regions the high turnover .

. . was also related to expandlng opportunltles as in the Northwestern reglon“

-
[

where a h1gh proportion of males and females moved to a better job.

coed - » 80 ’ ’ *'..

AP 2
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Tgblé 65/ Percentage Proportion of Respondents” Situatiens Since'ﬂeaving School by Reggion and\Sex ° -
_ A Continually »fContinuilly . ‘Presently' Cembination of Varléty of .
“employed unemployed ',' attending employment and employment,
. . since leaving since 'leaving school unemp loyment unemployment,
Region, ' ‘Sex school j school ’ amd_education N
13 . . c N ¥
N Al N T M ~
. . M 44 .4 41.7 - 13.9 . 36
; orthwestern F 2.1 15.8° '3%6.8 v 5:3 19
- '. . M- Ts6. 1 8.8 7.0¢ 24.6 ' 3.5 : 57
Midforthern g 4g.s 4.9 « 22,0 17.1 7.3 a1
. o ’ ‘M 59.2 1.3 Y1128 18.4 9.2 76
Northeastern . p 59.2 12.2 4.1 8.2 - {16.3 a9
) » Western M v 57.2 5.1 | 6.2 15,9 .- 16.6 145 ¢
L ! F - 38,6 '« 3.7 | -, 80 35.2 L 125 85
-] ‘ ’ \ , - . .
= S * M 58.4 1.6 ° 9.6 26.4 | "t 4.0 125
Midwestern F 57.7 . 11.5 4.8 24.0 1.9 ‘104
. 4y . ~ ~*
C e . M, 25.7 . 2.2 ‘ 14.7 49.3 8.1 136
¢ - Niagara . V 8.7 - 9.8 . 12.0 50.0 . 7.6 92
. . * - . . - [ ;
i I ¢ 33.5 1.5 \ 22:8 26.7 15.6 1 206
- West Central F 52.6 1.5 ) 7.4 30.0 8.3 “ 323
East Céntral M 47.0 0.7 6.6 37.7 7.9 - 157
) - F. 37.9 ¢ 4.6 10.3 36.8 10.3 87
Eastern M 52.1 2.0 . 11.0 31.5 ) 5.5 73
A n F 54.0 ¢ 6.0 12.0 14.0 14.0 - 4o
L ¥ M. 54.9 ' 6.9 21.6 16.7 * -102..
/ . : :
y Ottawa Valley 57.8 10.9 - 18.8 12.5 64 -
I . , B - Y ' . * v
. R I d . " \
102 - . ’
[V i - ']
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- E"%‘ggule 66/ Pergentage P;opdriion gf Respondents in First Job Types by Region and Sex -

i

Regio# . Sex Professiona{/ Administrative/ Clerical Sales. Service . Agriculture Prdduction/ Unclassifiable . Armed
Technical * Managerial . - Labour \Forces
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» Table 67/ Percentag‘e'-of Respondents by Region and Sex.According.to tength-of Time in"F.lrst Job )
= P " ; 7[ . A_!. > . - ‘ ~
' - .« . . (‘L%t}?n. "\’ ’ - 7 , . .
Regien ° . Sex ° ¥ mont}l 1-6 months. 7-24, months .~ Over' 2 years N
“ » : - L ‘e e . = - 'S
TOn M . 5.6 -\ 50.0° 33.3 1141 36 .
Northwestern - - g . 1j. 22.2 50.0 1627 18
v s Mo 2 s5.3 Y - T 23.4" 21,3 et ‘47
Midnorthern Fo. 3.0 T ot 3640 o o #5.5 L 15.2 ' ( 33
’ . , , N :
y M 3.0 - CoL 21.2 51.5 . 24, " 66 -
Northeastern 7 2.7 T 37.8 W78 Lo 7
' M 6.3 36,2 e« . 35.4 3.0 ° % 127
Western F - 7.5 52.5° © 28.8 % B
- o ¥ - Py ‘ o
Y M. ¥ 1.8 321 . U, 46.8, . .19.3 100 §
M‘d‘fe?ter/"‘)'ﬁr F oo 2.3 . ¥31.0 ‘ 425 £ 241 87
. . ' ¥ ’ * . « " s . ”
¢ Niavara M 2.7 - V0 50,0 ¢ . .. 25.0 <2213 112
¢ g F 2.8 . 40.3 - ' 7 .+ 40.3 6.7, ‘92
; s M° 6.0 - 37.7 . 35.8 20.5 .151
Wesf Central F 1.4 24.3 , : . 41.3 ) 33.0 » 288 ',
Y M 5.8 29.0- /i 47.1 18.1 138
, Fast Central = = ¢ - “E5 T T 28.8 \ e X 73
Eastors Py, 31 c -8l Lt 50.:0 18.8 64
e F 10.3 " -30.8 33,3 ‘. 25.6 39 &
" ottawa Valley . M . 8.6 . 28.4 (33;,2 19.8 - 81
: T 2F 5.9 — . . 39.2 ; 51 . 9.8 ‘ 5}
P i . &~ . —
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» * ! X » ;‘ ’ 3
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Table 68/ Percentage of Respondents by Region and Sex According to Reason for Leaving First Job °
' 4 " . - o\ : -
< - h a
Still'in Better Laid - . Better .
Region . Sex Job Job off ° Moved Premoted Pay Retraining Other N
- - b s
M 5.6 19.4 . 30.6 5.6 - = 8.3 .8 25.0 36
Northwestern F 12.5 257 7 31.3 - g ' 6.3 “;rs 25.0 . 16
Lo M 2.4, . 17.0 21.3 2 B 5.8 14.3 i9.1 4 a7
Midnorthern ¥ 338, 3.0 121 o1 . 6.1 . 33
. N L3 . ’ K
: M .7 14.3 14.3 15.9 3.2 20,6 . 4 63"
Northeastesn ¥ 44.4" 1.1 8.3 o 5.6 5.6 27.8 « 36
Western M 23.8 '25.4 25.4% 1.5 0.8, - 10.8- .- 1.5 130
F 23.5 9.9 25.9 1.2 T .77 3.7 29.6 81
& M 34.0 ©35.0 17.5 2.9 /49 e s.8. <183
Midwestern = ¥ 11 T a7, 7.3 PR ‘ 6.6 6.6 2.4 76
. N » » ‘.
- ‘Niagara M 5.0 6.5 32.4 ' : 7.4 3.7 231" 108
viag F- -32.9 2.9 22.9- 43 &4 a3 - 6", 70
. . . . g -
Wost Central © ™ 27.3 " 18.0 17.3 o7 . . 0.7 11.3 - 07 23.3 150
est Lentra F . 44.4 . 126 8.0 0.7 ¢ - . 5.9 5.9 24.5 286
¥ ., 35.1 21.6~ 14.9 , 9.7 . : . 17.9 134
East Central +38.4 19.2 Q3.7 /oo L 4.1 a1, 24.7 .73
 East M T 34.8 21.2 25.8 "1.5 M ‘ T 6.1 : ‘e 10.6 " 66
jnastemo o F 18.4 15.8 30.5 , 7.9 7.9 * 44,7 38
‘ M 22.7 10.7  ~ 33.3 ’ *8.0 1.3 .0 ° 79
Ottawa Valley ° ¢ 20.5 91 . 15.9 . . ', 6.8 6.8 -43.2 . 4t
~ o . ' . - . ! . % o -
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. LT .. Overall rates of unemployme t also varied by regjon. Grdduates who ‘.
'-1 o " attended uhool and who. l1ooked ftr Fmployment in.the M1dwestern§and West ) ‘_,
_-'-'_ . Lentral regmns were t_he least llkely ever, to have’exp(anenced any perlod B
3 . ' -.,of unemployment (Table 69}. - Conversely, chances of being unemployed were

.

"- " highest in the Northwestern-and N1agara reg1ons Mq\reover the leng“th o,t

’ L ‘ such e—&loyntent varled by region (Table 70). A COmpanson of length Qf m_mw
Y SR anempieyment in Noz‘thweSte‘rn and Nlagara regtons r‘evealed that graduates Yo 5T

z:t}.xfi't,'!“

PR

. ¥, Eﬁ fdrmer reglen who had a high chance of becomihg unempsloyed,\ at 1east

3 t.‘ta

T tQp&Tl&nLed pxedomumntly sho@erplo,ds of unemployment (l-6 months)

s . unempl.oymwt— of 7- 24 months i o .

.

In sdmmary, the»employment opportun1t1es of o
* 1nt1mately linked to ghe reglonal economy. of the area ih wh1ch they live, and

‘,y, work, dnd' their employment "and unemployment hlstem's reflect the small- scale - -

s "'.‘S‘: by M nandia i T fay A S T ST iy
- sh1ft< 1n the oppor—tunlty ’structures of regionai Gcc.\nomes in. Ontarlo -t
l‘ ’ ," M . - _’. . . ~ . \“ - . ' h .' v v . -‘
)J‘ a Tdble ()9/‘ Number and Percentage of Respondents '\. o .
. . e by Region and. Sex ‘Ever Unemployed .o L R .
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. ’ hy : . * ‘ * 7 ‘ .e ' : s .
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"The Wgr_ld of the Occupatlonal Stuaent
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Thls chapter w1f? eéxpress many facets of"the occupatlonal student's world

*’ .as these were revealed by the 2]6 Students wh re interviewed in the
s course of this survey. “ The 1nterv1ews had to be structured to a certaln
extent, both to refer to specific top1cs and to aid -the 1nterV1ewees
Howe¢er it would have‘defeated the’ purpose of gaining an—1ns1gh1 into'
the feelkng§ and attltudes‘$£ otcupatlonal graduates to havZ/structured
the interviews too. much. Therefore, we neTther avoid the problems of a
' precoded‘quest1onq‘}re in which 1nformat10n -is formed into descr1pt1ve
- and statistical frames (Cicourel. 1964 Ch. IV), nor do we avoid the
dangers of interviewer 1dlosyncras1es imposing an unlntended structure
upon open-ended questxons (Runc1man 1967:, 231). ’ /
. The- 1nterv1ews can be coded according. to a certa1n cod1ng frame
"and the coded data then punched processed and analysed in a more e

trad1t1onal }1terél soclologlcal‘Sense, show1ng the unique features of

a2

different occupat1onal students' exper1ences Both these approaches are

v

made 1n the present chapter All the 1nterv1ews were coded processed,
? _and analysed accordlng‘to categorles summarized from the 1nterv1ews
themselves hbwever ;after a close read1ng of all ‘the interviews Certaih
seléwgions were madetin ofder to conduct the rest of the analy51s ‘gThe /
\ord::{Zt .analysis wili be the home and family background the stuqents_
experlence of schogl and other students, the "Students' exper1ence of . s
school in relation to thexr work and 1ntehded work and to thega liﬁe, the
- students' work exper1ence and theit’ att1tude ward work and otherjpeoplé;
and, for the marr1edqstudents, their att1tudeQ:oward the1r own famjp:

thelg “children’ s educatlon

» and

i S S P

S
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“The Home and the Family' Backgrounds

A ch11d's home and famlly background has considerable inflyence on.his
performance‘at school and later ability to adjust to ‘work /(Keil et al.
1966, Douglas 1964, Breton 1972). Morris found from his/research in
Britain in 1966 that, of secondary school chlldren claspified as ”poor
readersy" those who improved at secondary school ”ha

prlmary schooling (imcludihg remedial educaxlon) and /came from more .

satisfactory homes. Those children who rema1ned badkward or worse had a
greater number of petsonal handicaps, relatLVely u favourable homes and
. the most unsatisfactory primary. schoollng”/(Wall 968% 114). T D
One factor of 1mportance in a chlld‘s honle backgreund is the £; :jﬁ?

of the family to which he belongs. Dougﬁas (1964) found that among e 1?}»
secondary school children who were surveyed,
_and 'sisters made, on the average, lower test scores than those who had few
The lower testqscores were true even ¢f cifildren w1th many<brothers and

- sistexs in ré%aﬁavely prosperous families. Similarly in England, secondary
school age children from large fam111e do con51stent1y less well-at the .
General Cert1f1cate of Education exa ination than children from suall'
famllles CDouglas, Ross, and Slmps 1968: 127). ObJect1Ve1y measured,’ e
then, ‘the size of the fam11y ;o which he belongs does have an effect on the

‘child's measured intelligence; elonglng to a large fam11y has generally an

adverse effect.

The “effect of fam11y size also varies according to soc1a1 class.
Douglas, Ross,_and Slmpso (1968 221) show that aggregate test scores in
both "the verbal and no verbal 1nte111gence tests they admlnlstered are
“lower for children fyom worklng ctass families than for chlldren’from :

’ middle class fam11'e§ I# families of four.or more children, the test
/scones for workipg class children are on. average 8.0% lower than those c.
for middle cla ‘dren 'Measured test scores, for mlddle class ch11dren'

- at ages 8, 11 and 15 years were 52.5; 53.2, and 52. 4 _ For worklng

Ceame
class children.at-ages 8, 11, and 15-the measured test scores were "45.6,

s

ompensating features. Thus,. although a few nespondents {from .
familjes f more than four siblings commented that they felt overcrowded
-at home ith so many brothers and 51sters, other respondehts took a )
dxfferen view. Some/respondents felt that being a member of a. large A

) ‘famlly g ve one a greater sense of confldence and the ability to cooperate
S amrile |
2"
<
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,‘NSL and tho girls Thi's student felt his’ foster parents had been ”very to

,+ A rather wider spacing occurred in the family of a girl of 23, whose

‘ - { L

e ’ .
‘ ‘n . . ot

with others, even through personal conf11cts - As one male 1ntervuewbe :
put it, "the largcr the family, thecbetter the kids get’ along”’%the boy rst
father is, however a medical doctor) fzéh , -

The effect upon the respondent of hav;ng‘many brothers and’ 51sters
wM, of course, be influenced by the fact of whether one or both parents
are living with the famlly, and the. parents' attltude toward their i
family. One glxl‘ for exdmple mentloned the shock sheg had experyenced
mhen her‘father, updnhyhgm,she had locked as a ”seml-hero,” had left |
; home 1in fbo* Her mother was left with five chi}dren-at home»to care f r.
A ﬁ;h_~‘g3r£;§poke of“herifather s. 4egth from cancer when she was nkﬁ2~;.

ars old; hé teft °f nd th d ht .
years € our sofs a ree daug ers. ’

-One male respondent said that he had cpome to his present home W

b e :va~“2§$ P g

he was seven years old. . His foster parents had adopted four other boy

" and ”lovable” toward all their adopted ch11dren He waSSﬁhankfuL fef'
_ schoolrng wh1ch ”opened-hlm up;” and felt falriy confident abou; hlS f
' The varlous effects of famlly size may, then, be compounded ,by
absehce-of one parent, the att1tude of the ‘parents, and even by the bidth )
ordér of slbllngs (Bouglas and Blomfield 1958: 34; Breton 1972) One 4
point -that 15 not1ceable 1n thls ‘survey is the cloge birth order of .
ch11dren in many fam111es Take, for example, the ages of one male’
student s eleven siblings (the student was 23 years old): 27, 26, Zg,
‘24 23, 22, 21, 19, 17, 16; or the ages of the %ip}lngs bf a girl 21

years of age who reported ‘a feeiing of'overcrowding; 23, 22, 20, .19, 14.
'/ - i -

“siblings wetelaged 30, 29, 27, .24, Z1, and 14 years. Douglas; Ross, apd

\ Sxmpson (1968: 131-3) report in their study that -medium- spaced birth .

,ch11dren (2- 4-yedrs between b1rths) achlewed a better. performance in

verbal and non- verbal tgsts and better Gemtral Certificate examination l
rgsults. They also stayed at school longer than either short-spaced- a
birth géyo years or less between birghs) or long-spated-birth children

{more thbn four years between b1rths) . . -,-'
‘\(he p;%portlon of two- children families with medium birth spac1ng
in Douglas, Ross, and Simpson's study is 45.0% middle class and’je 0° nan
worklng qlass T?k 133). = . '
. The effects of belonging, to a large and short- spaced birth fadily
are also llkely to mltlgate to 'some degree the advantages of being the

eldest bprn in the famlly, as some of our interviewees were. Both Breton

- » [
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. . hd




' < :
L4 .
e ¢ - N . 5

. . in Canada (1957 *Ch. III) and Dougias in England (1968: 130 3) emgha;yt”’ .
~ o the com zatlvely superlor educatlonal»and*occUpatlonal attalnments of .the
N eldest born boys! over those of the1r younger sfbllngs ‘ Certa1n1y in Bretoé\y

view ‘his data suggest ”that to some extent ‘at’ least ‘eldest sons- 1n large

\ .

asplre to high status occupations more freguently than do the1r'brothers,. S

L.

v . At the same tlme, tam11y size continues to have’ a‘dlscouraglng effect ‘on -,

; aspirations even among the eldest; ‘as well as those of the youngest <on<” .

. (Bretbn 1972 243) \o clear patterns emerged for the comparatlve .o
B s asﬁiratlons of daughfers 1n Douglas s study, Breton\s study d1d not 1nc1ude
. i T glr'ls :,*‘ ’ E:lv r;?":' "9"fw~ng!‘ 4 47.\' .'_ ‘
., N - ° hid o -

. But. even if two close a barth order of siblings increases. the adverse

A »

effect& of belonglng 10 a large éamlly, it 1s undoubtedly true ‘that many of
“our reSpondents from largeafamilles felt that they. were befter off as a .

?]ﬂ:,, &Ex esuL@.gfﬂthexfompanagnshqp and qqmpanatlve fullness of life that a»large

A, “‘number of ‘brothers and srsters offere' AU ‘\"~‘ﬂ

g Thls is not to deny that some‘respondents felt that hav1ng a large

L .

s fam11y was an. eConomlc burden on .hemr parents and was the cause’of personal

‘deprlvat1on& to then, One female respdndént said that, her parents had not
nough money o enable her-to stay at schoor to-bbtaln hlgher grades and

/f;' even 1f‘tpéy had her hofe’ 51tuatxon,aw1th four srbllngs and ode cousin,.

«» %a .

: :, . . was too n01sy and overcrowded £0r her .to ‘cont'lnue study In additidn, };
<

-

parents had taken in two boarders to help with the flnances Another g

from a large family Sa1d she had/been emb Dassed at school because’ ''she
. d1d ‘not- have any money or gery nice clothgs.' . She had not taken the sewlng
) -, class at Sthool because she*did not hav endugh “money tq buy materlal and

. ’L: ”ﬁould have been embarrassea 1f I had told the teacher th1s in_fraqnt of the

N .
K3
- * —e N . .
-

L B

class." - L - . .

v
A-number of the 1nteTV1ewed-respondents ‘told the interviewer 'that - -

they had had better relatnonshlps wlth the1r mother.than with therr father
or vice versa; there does’ not *seef to be ahy con51stent pattern of ¢ responses'
accordlng to the'séx of the respondent One male respondent thought 1tfw@s
hard that he "got’ on better with h15 mpther but.had 11ved with his father
sincé his parents separated when he was ypunger A female Tespondent’whose'
/)" v parents had both d1ed told of her adoption 1nto a famlly of eight children
oL when she was seven: vears 0ld. She had found it hard L o] adJust at Firlt /
and had fought w1th her’ adopted mogher All the girls, -she said, ‘6&cept

her, were sent to a private Cathol;c girls school ‘and had f1n1shed grade 12.  °

.

’ familles experxente 51m11ar conditions as do those in small fam111es, they

1 4
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were e1ther althO ics or at least drank heav11y One male reSpondent e

related that his al oholic step-father hadfneVertheless pushed hlﬂ"to stay ' ¥

o and flngsh school.” ¥In the respondent s opinion his step father had pUShed :

in.grade 5.

. v . RelationsHips

. . A
tween the intery}éﬁ:;s and their parents were the

» ”average‘“ or "normal. o’ Of 216 1nterv1éweesv*é

:«+, whole reported as '"gooy
- _ 105 reported that Telatioks w1th their parents were ”satlsfactory”, 29"
respondents described them ”very‘gpod” 28 said "d1ff1cu1t", while | i

'S

12 res ondents said relatlons wereﬂ” oor. ”‘ Fort of the 216 'interv ewees
P P Y i \

. d1d not comment Qn thelr re1atlons w1th the1r parents ’ Only one g1§1 sa1dv1‘

that she had had cloSe dlscu551ons with, her parents as to what course to |

@euahze 1n at school, although several respondgts-quoted them parentsX \

\5,/’ dlsapproval of tne1r occupational program in such words-as ''my father X -

iR . 'said the occupatlonal program was' for the birds." “A male respondent T \

‘ . récalled -that there were not many words used in his home but that "personal g&
communication was very gobd " Thls was . unllke the g1r1 who said her famlly .A}

ce o R always sat at, the table and dlscussed matters affectxng any memher of the
", —family. Communication. between mother and cﬂlld was not good in the eyes

« of one female respondent who ‘said that she could never ask her mo;her for

R S adv1te as her mothér Just gave a sidly rQSponse Another girl said she ' S
R N had had to® learn the'hard way; that is, when)I asked’ my “mother about the ) .
co T : blrth of a baby she ref to .say anything and I went elsewhere for ) '

M .
t ¢ of . -

.
1) .

[
-

Some of espondents - were expected by “their parents to take on

re1at1ve1y ’;eavy responsibility. As in the case of the g1r1 who was the

} > €ldest in a falrly large fam11y of 51x chlldren (ages 21 18 re, 15, 1 12), ‘
o whose father told her she should set an example.for the-others "1 mef .
. my husband when I was’ 16 and st111 had to be 'in at '10: 30 p.m. z The same :

girl, however, said that when she, was younger shé& ”hadn t gotten on too
well w1th/glther arent L though "better with iy father " When she started

work and began pay;ng board, relatlonshlps with her- parents 1mproved partly} .

because! she showed more respon51b111ty K

'& ¢ 5 ‘ 1
-. ' . 91
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- . Several male and female respoﬁhents stated that the1r fathers were'
: not 1ntefe$ted in their education but "that their mothers wanted them to get
'good educatlon. Th1s att1tude toward educat1on on the part tof work1ng
ss fathers is relat1vely well known (Douglas r964 Jackson and'Marsden.\
‘Douglas (1964) has observed that working, class mothers in Britain

-
\ Ad{ often take a keen 1nterest in therr sohhs educatxon poss}bly 1n.xhe

hope that the family 11fe chances will 1mprove if the1r son'is educated

| One of the.1mpoxtant p01nt5 made by J. W. B Douglas in The Home and the

4

_ﬂ,sﬁbool (1964) is ‘that g1v€n equal levels-of measured ab111ty,.those PR

bh1ldreﬂ in, the manual worklng class whose parents show 1nterest in thelr
) ch1ld's performance and asp1rat;ons are l1kely to be more successful at,
school than would be expe ed from their measured 111ty .51m11$r1y, '
‘ch1ldren of parents who showed little or no 1nt;er§ in their ch1ld'
educatlon were on the whole less syccessful ‘at school than would he _
‘ gxpectjg from thexr measured ability. Morris d1scéwered thatAalsuiﬁabhe* ;
honte background -lncludlng parental interest, is one. of the most important:
factors behind the 1mprovement 1n‘performance at, school of chlldren
class1f1ed as ﬂoof readers. . , . T
. The point is made by Douglas with regard to pr1mary school children,
that tpeac_}ldren from well‘kept homes who are clean, vell- clotﬁed and ’
fed ”stand a greater chance of being put in the Jpper st eams of prlmfry
"school than their measured abll;ty would” seem to Justlfy" (1964 6-7).
ole recalls the obs‘érvatmn of some occupaticnal &eachers alpd pr1nc1pals
that "these people (occupat1onal students) just lgﬂe in-shacks.'
Certainly may \of the homes V151ted were llttle else than a shelter We
¢annot say” whether #ome.and appearance had any 1nf uence on "the select;on
of potentxal "occupational students' at- the public school stage.of their-
educatlon - e - ; o 2 '
There 1s very little ev1dence,.apart from those occupat1onal
graduates ‘whose fathers owned their own busdness in which the occupatlonal
graduates may have worked for Seperiod of - tfhe, that there was much®
conversat1on between the occupat1onal graduates interviewed and their
parents about* Job-asp1rat1ons ‘or spec1f1c JdbSa Carter (1966) found in
"+ his Sheffield study that rbt only wés there a hlgher rate of job changlng
' among boys and glrls in the, lower streams of academic ability, bGt that
more frequent job changes ‘were l1kely\if there was 1ndifference by parents

and ch1ldren to the kind of wor dertaken or by employers‘to the use

mJEE of young labour Douglas, Ross, and Simpson remark that "job horizons
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‘ ,‘ B are limited by lack of knoﬁlédge andljob choices are frequently made within

‘a frame of reference that is ondy wide enough to include those types of

employment pursued b;’members of their famlLles, relatives or fr1ends“

(1968 99), But whét if evenfthese horizons are 11m1ted by lack of/d1scuss1on

‘1n the home? - . ‘. vt . )

. schoel (English) and the 1anguage used at home may somet1mes\prov1de a
-definite*barrier to the dlSGUSSlOﬂ of occupational choice betw&en pdarents

and ‘their offsprlng One g1r1 thinks her “childhood was a bit mixed up"

- _by- the necessity of adJustments when she 1mm1grated ‘from.Germany to Canada

s -

+ © ,at the age of six .and "a”haTf years.” I took her oneuanduaahalf years to

N\~‘\ become "fluent'" invEnglish; now, she says, she s eaks Eng11sh best "Another
‘.
é

boy remarked\that as his Greek step father, wh ran a'painting busjness,
did not speak Engllsh he had to belp his step-father as painter and =

translator~~; e R A nﬂ;rwwm,‘wﬁ—;x«y«~w-~~£% I ‘
A French-Canadian g1r1 wh;’mpVed th the, Toranto 3neq; £ram Montreal— .-

L T E

A _at the age of nine remembered she had d1fflcu1ty w1th all Her 'subjects at

school because of language difficulties.  She was sent to a vocational \\\

. ’

school, but she says she would'hqve preferred to go to an average high
school. ' l ) v
) - Thus, lanéuage difficulties may‘hinder parents in discussing .
occupatlons with or giving advice to their offspglng DiScussion about
eccupatiorfal asplratlons ‘may also be hindéred when parents are unable
* ' ta understand the learning and personal difficulties experienced by the
child, perhaps the only one out of a family of several children who is in
; %n occupat1onal program. ..A case in point’is the LatV1an girl who came to
Canada from England when she was two years old, who felt she had learnt
neither Eng11sh nor Latvian properly, although Latv1an was spoken at home
. Her emotional problems were to her of tremendous importance¢™and someth1ng

. that her parents could not understand and had "given up" on. Nevertheléss

. - this student entered a-.four-year program in ‘school where she failed
a

grade 9.twice, because of, she thinks, her 1 ge and personal problems.:
She was seeing a psychiatrist at the time. Eventually the student left

her h1gh school to go to a vocational school where, she felt the }eachers .
proved to be-more understandlng, and’ the $maller classes helped her. On

. the advice of some teachers she left the vocat10na1 school to go to a
E

community college where she majored in soc1a1 sciences. The girl entered

"an Ontdrio university 1in 1973 to begin studles for- a four-year B.A. in,

; - . i . ' ' ‘ ‘-

.
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in psychology One girl, then, with the help of understanding teacpers,

. but accordlng to her, ‘without the understanding of her parents, mangged to

overcome the 1mmed1ate impact of her perbOnal problems relatively successfully.

"1t might have been less hard if her parents had been‘able to help.

i! ' Parents' interest can, however show itself in a form which is only
R ﬁarmful td 6 the. 0ccupat19na1 graduate A student of Finnish or1g1n angd near'
completlon of his fourth year in the school was. Lnterw;ewed at ‘one sdhool -
He looked bewildered and unsure of hlmself in the interview. He~ was,ﬁhe

said, "in food technology, because there is a lot more jobs in that grea.

o

.. I,saw a 16t of folders and went in on my own. He said he did not know
3E§t 8rea of the food bublness 'he wanted t6 enter as hlS marks weré poor
The vice- principal’ of the school told the interviewér that the student
éi- " was not capable of achieving hlgher marks, but his mother kept sending ;
¢ h1m back to school agalnst the school's advice. He had been in the school
for 50ur yéars “and Was still in grade 10: : ,
: Of course it is hardly an or1g1na1 event Sﬂ? eager_but misunder- -
sta?dlng parents to make demands on their children that are beyond theéir . v
" child's capab111t1es. But when such d®hands are made by parents they can’
. ; 4 . frustrate’ what limited successes the school can achieve in heibing the

.

student with learning difficultfles. . , -
P . : It may be seen from our discussion of the pome and famjly background ,
of respondents who were interviewed that this background is by no means & e
s homogeneous one in terms of family c1rcuq§tances This may- not be a
surprising comment, but certain characteristics of the home and family
backgrounds of occupational students can appear‘hemogeneous accayding to
g the’occqpational student's -own account of his circumstances. Thus, being
- . a member of a largefamily - whatever the onectiVelcohsequences - may -be .~ - - .
vlooked}@t as a good thing:by one student, a bad thing another,

’ﬁven the apparent lack of interest shown by many parents in their

.
~

offsprlng's education or job opportun1t1es can have d1fferent effects upon .
the., Occupatlonal students themselves, according to their own efforts or the

o ‘efforts of the school agd1nst these influences. - Some, of the people we inter-
viewed have clearly been able to break the bonds of a restrictive home and
pe;sonal backgreund' others now feel that they eould have made different -’
headway had they had the appropriate help. ) .

v . - One peint that was notlteable in 'most of the interviews was ‘the 1ack
of any reference by the 1nterv1ewees to a network of tjose friendships or

> _ peer groups to which they belonged. Even when prompted, by one interviewer




¥ ‘ ' . a
i. " at leasty the perle to whom he was speaking ‘seemed reluctant or unable to’

discuss their friends of their peer groyps. However, one girl Mid refer
}n her jnte:iiew to the exlstence of motorcycle gangs at her chool

something shk disliked. The influence of the child's peer groups out51de . .

s

'school upon their att1tude toward school 1s important as Mays Indicates
in his book E£ducation and the Urban Chlld$(1962 94). '"Boys also are _ ° .

4 -
.~y A A A

L - ™
- usually to be seenlln clumps and clusters. Some, of the youngsters so

.dislike the idea of leaving gheir'pgls that they have no desire to change

' ' schﬁgis at eleven plus'and have no wish to do well in the examinations." |
JIt i d1ff1cu1t to understand how_the occupat10na1 students surveyed in B

b . this study belonged to ho peer groups; but, if man?%?o not belong to ot o~
1 ‘assoclate with definite \Eer groups then th1s itself 1s 51gn1f1cant{1n
«terms of their ability to adapt 'to school and work. Tp quote Mays again,
"It is important to remember that  the school is only one of three main

5 ™ sources of influence‘brnught“to bear*upon the growing'éhild.'*The other = o ’ i

4
.

two, the home and the peen, group, operate,for longer periods and have
a mare cont1nuous effect" (1967: 2). ( '

‘A-Tespondent's siblings do not, of course, constitute a peer groyp.
Ca 'Sibljngs may, however, like the peep group provide standards of reference
s for the respondents. Thus if the several siblings of a respondent have
g all been educated in an academic high school program, the respondent may

' consc1ously or unconsc1ously use their ach1evements as a standard by

which he measures or directs his own performance (see Runciman 196, on

-

-

comparative and normativesreference groups). If-ehis were to happeh:'one

A
»

might expect feelings of'relative deprivation (the difference between one's
own achievenents and those of the person or group one takes as a standard
~of comparison) to be quite high when confronted with ”academ1cally B
educated” siblings. Of course, there are families in this study where all
"the children‘enter an:eccupational program. The measured effects of this

o

vn any one child could be inférestrng- . :

v

. In a number of-cases feellngs of re1at1vefdepr1vat10n in the .
, above sense are indeed’ experienced by a number of interviewees. But such” a
. feellngs,are by no means'general and it seems more common for the
oppos1te to, happen that is, one is struck by the fairly frequent occur-
.rence "of the be11ef that, ‘g though brothers and/or sisters may have had
. an academic high scHool education"to grade 12 or 13, "they have not had a
. better education than 1 havé " Thls kind of outlook may, on the other

hand, reflect d more subtle form of relat1ve deprlvatlon ve11ed by a

- sense of personal dignity. A choice of other "reasons" to rationalize

N . * »
‘.
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: I
‘the ¢1fferences between' ihe respondent's and h1>/hen siblings' educatlop ..

3 copnterac£$¥dlues and prejudices from a ”dlsgdyantaged” family life, he” -

A B \ ¢
“clag$ had béen to them. Asone. graduate’put, it, 'they werenlt— so- mich.a .

B é « \0»&,' M

- e

may take pldte "I thlnk my brother got a better education than I since ~ "% .
he f1n1shed t1ve‘years of high school and two years of college Since my .
brother has to 8o out to work and eventually support a fdmll) it 15

probably right that he has a better e4ucat10n than I have" 1s the ”redson

N ---«Jw—- e PP Y 2 -SSP S S e - o ',jp ———
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TheSchuol . . . - ‘ . .

E{enathoughgcarter-be}teVGS'that—the*rnterlude at school 1:j}oo short to h .

does believe thut school can have a m1t1gat1ng 1nf1uence on such values
anﬂ“pre;udlces (1966: 58 ££. ) The school 1is more thdn a stepplng stone ,
" between home and work; it 1s part of the procesb of the transition of -

youth -to the "world of ork” (Keil 1966). The school and other students

PR “- »e)gq, % P 2N P & .

at ‘the schgol can have an 1mportant 1nf1uence on~the formation of
attitqﬂés toward’ and expectations from work and other people, something S .
that is perhaps e&gn more important for the students con>1dered in this
study. How then: "Jo the interviewed respondents view their school? \ K : ’
) Many occupgflonal teachers and prlnc1paJs at the schools studied
emphasized the hlgh,cost involved in keeping occupat1ona1 classes small In :
size, dlthough at least one occupgtlonal teaCher' comp1a1ned that there
were as many .as vhlfty students in' the class. GeneralLy, however, it was
expected'.that clisses would be.no larger than twelve students and often ‘
about seven or exght. One girl, in fact, complalned that the classes i
wvere overcrowded‘and'students required more 1nd1y}dua1§attent1on. Many

of the interviewees of-both sexgs‘remarked how important being in a small
‘ =»

class, but more like a group'”” The girl, who is going to university to '
study psychology thought that'the small cldsses in the occupat1ona1
program she -took after trans£q3~fronranotheruh1gb sthogl were Very ,
beneficial to ‘her. One thlng that dges_seem cLear is, that the small .
classes eased the transitioh: 1nto the small work- group envlrdnment,that
the maJorlty of these btudents’entered.when they tdok jobs. Compare this ¢
to the problems taced by a sthoo} leaver whu leaves the relatrvely in-

t1mate small group of his class (however blg) for the, 1m§§;50nal relation-

ships existing in a 1drgc 1ndu>trral company ar tﬁbrlcal ureaucracy.

upatlonal

a

Girls, ‘more\o(ten than boys, mention that theyxmade a’ lot of

school, and such friends were malnly in‘*the ot

5
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find from the 1nterv1ews that occupat10na1 studéntfi(malnIy thosewwhdg
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— attendpd cqmp051te schobls) often did not' mlx well W1tP studehts in othqr

. 3 . A

. +

parts of the school. ey e

We were- interested: to know whether the occupational students were

oy e - A ] e

ltreated dlfferently'by the other studentsgigp;he sc 391 and Vheﬁhﬁ?xﬁﬁﬁ

stusents and/or the occupatlonal program had a stlgma attaghed to them.
“The st1gmat1c behav1our by other students in the school aga1nst occupa-
.tional students a};pears to have had vagy ing effects One ‘girl respondeng
said that there yas. certainly st1gma from the rest of the school but~
"'you Jusx-rgnored it-and lived your own life. ‘.;Another g1r1 found -a- - -

,¢SftUdtlen hatd to accept where, as, she poignantly put it, "you didn't

: Lhoose your friends (out51dé the occupatlonai program) they chose you,"
It was generally be11eved that, to quote .another girl, ''the occupatlonal

students were logked down on by the others " However, a boy*at one
sahool guvo“the dmpre551on of having reasoned out the 51tuatron when hé
said that there was "lots of stlgma on the part'of certain groups in the
sthool,,hpweVer, not agalnst the occupatlonal group as a whole but

agalnst certain sectionsfof it." This 1atter comment puts the perspettlve,
into the more realistic confines of normal eVeryday school 11fe, there is
neither a monollthlc group exerc151ng stigma nor,a monollthlc group

receiving it. . ' L . -
Language differences have not been mentloned as .a point of stlgma
The degree of stlgma could, then be overempha51zed underemphasized, or
reallstlcally assessed; it is difficult to te11 ., Undoubtedly where stigma
_wus believed to exist against occupational students, it had the effect "of °
forcing these students to use-the occupational students as a whole rathér

than othexnstudents as the1r reference group, both in the normative
Tt S S -~ T
sense of aspirations and in thelcomparatlve sense of standards*(cf.
p .
Runciman‘l967).?

If the individual occupational student's gcceptance of the

-

. ~
-~ , . e

uspirutions andkstandards of the other occupational students as a group is
" reinforced by the stigma experienced from other sfudents in the.school,
then we can expect behaviour from the grouo which is self-fulfilling in
terms of others' expectat1ons This analysis ignores (mainly because of
ig.ack of ev1denCe) the question of any 1nst1(rtiona1 stigma agaiést -
occupational students ﬂﬂﬂ?mlght exist on the’ part of the ischool or °
* educatlonal administrators. Although institutional stigma is rarely

mentioned by students themselves, a teacher at one school visited (not




_ the lotal school board.’ ”E < e

*

an’ occupatlonal teacher) was conV1nted that 1t existed 09 the part, of
. hah 4
s e -

) ‘74;
Inst1tutlonal stlgma “which in 1ts most blatant form 1s the treat-

ment Qi;the occupational progrdm as an ent1ty separate from the main
school or as a peripheral ‘concern of the schoel beard, may:be reflected in

the attltude of tae school personnel,, espec1a11y.teachers, toward the

_ students. The student s* assessment of unfair-treatment accorded(to him

by teachers because he is dn octupatianal student jghould be separated ,
'

-

from the student‘s assessment of the teacher's quadities and capabilities

. ‘\ as a teacher. The compiex1t1es 'of the situation are increased by thle fact

.

¥

that instg.itutlonal selectmnﬁl a st1gm§t1c form may occur in the early
and Williams (1970 469 quote DaV1d g}ass

‘from his analys1s of socxal mob1111‘ in Great Britain: E”The pres¢nt

years of pub11c school, Wal

system of public primary and Secondary education ts based ,upon asSumptlons
which, even when they appear to be realistic, g1ve that appearance be- ,
,gause the seléction mechanisms used act as self fulfllllng prophec1es A I
School to Work," report ,that the study "confirmg”assymptions of faulty
means of testing 1nne111gence//hor school entry. Some students felt -
strdngly that they*had been misdirected in the trﬁhgi?TZh from pub11c to
high *school, 3s in the case of the graduate who said that he had been

railroaded into the program. One female graduate was con?inced that

-she'had been‘placed in the Qccupational program without hew paren;S‘

understandlng of what ‘was happen1ng or having it explained to them; S

,certa1n1y, she said, her parents d1d not discuss it with her. Several

tlmes students who went dirvectly 1nto the occupat10na1 program felt that.

the>\shoo1d have been consulted One girl said she was placed in the

occupat1ona1 program from grade 8 ‘after her parents were' told by the
school that -this-was best. She complalned that her parents and the L.
s¢héol had not discussed it w1th her. .

-

It»uay haye been. the best program in the long run for’fhe girl

[ S

’ ‘espons1ble.pos1tlon in the maintenance of several gchools. He was’ well-

.

dreii;igind had the. apbearance of a earefuL, we11 spoken white collar -

work teacher. 1hxs pefson, who was married tb .an occqpat1ona1 stu-

dent who graduated 1r‘t‘he ame year gmarked thdt the OCcupatlonal student~

had to “knucklé” hls way 1nto accept e by the rest~o£~the school. w
He wlshed now that he could have had a four-pear academ1c h1gh school.

program, and wa convrnced he ha heen “short chapged.!’ T’ He wagea
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'~just mentioned. Howéver, there is the case of.the young man who'holds a \\ .

.
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’ "slow learner" at school, he said, and he failed ‘twice 'in the regular

« grade 9 program. this fa11ure at grade 9 was later confirmed by the

a8 ' ‘[ occupatlonaf'teacher who tRought that if the student?!s learning d15ab111ty
had been discovered earlier in his school life, 1t could have been

;corrected\suff1c1ent1y for hIm' to pass$ through An- academ1C( rgh school

. ' ﬁrogram. By the timg the studen?‘arrjved at the high school, it was\too '
. late; the,only action the school ceuld take was to place.him in the
0ccupationa1 class. - Thieﬂstudent's experience was of a more subtle form
of institutional stigma; it is probably not just a case of one amopg - g
* many. The compialnts raised by occupatlonal students against their public - '
! school years are eon51derab1e o -
o &te a number of students felt that the work pattern set by teachers
. .'. was tdo slow; they elt that this was deliberate, as it may have been to .

*
benef1t the slower ones in the class. ‘However, if the ipstitutional dogma

says that these students are slow, it may be all too easy unintentionally
to give classes at a slower pace than 1'5 really netessary. Some teachers
Y did refer«to occupational~students by the colloqui erm of '"dummies."
i Commenting on the fact that many children from the same family attended
. s the occuoational_program in the same school, a girl said that. from her
. ‘ “experience (she was a member of such.a famlly), "Teacher§ give whole

families reports they don't deserve " 1

. ) A lot of students$ felt, however, that their teachers had been
, fair, considérate, and good, as well as interested in what they were

e .t doing ”It was a good school, where teache;s get involved w1th their

4 students and help children‘in difficulties." A numbez of students d1d

-
.
N
~

; complaln that their teacherswqre not interested in the student's work .
s or what he was doing. One boy felt a little bitter about the fact that
hqs shop teacher had "made no comment on his first jot (at a gas station) °*
. ) - except ’Congratulatlons and- nice knowing you' " (Here, it seemed, an
' element of personal poncern,,1f present at a11 ‘ad not been shown.
Another ‘boy divided teashers into tho$e who weret1nterested .and those
whg paid lip servicd t to the: students
Quite a fau graduates remarked that they con51dered their teachers
: were reasonably capable and sometlmes "very well qualified." Th;alwas .

not so in the case of the young man who said tiat he knew '"as much abogt

.small engines as mxhbloody teacher did,! or the young mah who thought his

c tedchers were '""dull and boging." In some cases.studénts were full )
[ - praise for their teachers qnd sometimes thre principal, praise which seemed ?,\;
L ] v v ‘ ' ) ’ ' » * )
- » v . - » ad './
‘ - - "
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Just1f1ed by the teather S oqurtncxpal s close knowledge of and interest

+

" in what the stud:g; had been doing since he or she left school.
The Occup.mon.xl Progr.xm
The graduates‘ oplnlons of the program they had taken at school were qulte )
varied, although two Lonments were mosf common. These were that the
program wuas too short'to be of use in providng sufficient training
and that the work was too simple. Forty-five out of 216 respoﬂses were
coded 4s mentioning that the occupational program was not sufficiently
Job-or1ented; 57 responses were .coded as stating that the program wis
.generally }nadequate. thirty—hdne of 216 resporises were coded as stating
the program should be longer. Several interviGWees EOmpTained that -there
was 1nsuff1c1ent atademic woii and the academic courses thﬂ:.ex1sted were
simple. It was often said by students of both sexes that they, thought
the_academ1c work they did merely repeated grade 8 at pub11c schpol »
They could not understand this and resented it.

One youth who came from another province, sald that he was put

3
in Epade 10 in a hlgh school whan he came to Ontario and, was given some

tests to write over a period of Eyo-weeks He claimed that he" wanted to

go to,a vocational school, where he had learned there were "easy marks,"
s%ﬂhe "purposely did poorly ‘in the tests. For the cymical, this youth's

w. .; claim ‘may have the appearance of a desperaté post hoc jugtification of .
4:h15 owp inability. _He does in fact go on to say, "after I found what it

d(the vocational school) was really 11ke, 1 regretted not:-having tr1ed_/

hatder on the- tests.' In his view ‘there wds reason for regret, because
— L4

the'studehts at his school ""did not use textbooks enough, or receive class

-,

assignments. . . . We should have been writing essays and loCating the
meaning of;words ", o )

The person just, discussed did 11ke'h1s shops. However, he ended'
up in a brltklaylng shop from wh1ch, he s3ys, he was’ not allowed to
transfer * foeneral by, it seems that graduates thought the shops they had
taken were, good but the content was unfortunately and Unnecessarily cur-
tailed 'in length and depth There were graduates of both sexes whq

¥ considered the academic courses, had~been too’ restr1cted and constrlctive

*™too much ip too short a t1me,?/but not_veally enough A few 1nterv1ewees
thOught,Lhe academic work waé too much. One g1r1 had been tqld she was
"slow in m!th 't She then found the mathemat1cs in the occupatlonal _pro-.

gram "too ea;y On the other hanQ, aﬂother girl tr nsferred to the
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four-year. program but feund -1t-difficult and returned to the oceupatfonal
v A : : , & 3

. Jprogram. \ SR L o )

. ". I
Whatever their views on the program itself, a substant1a1 number of

1nterv1ewees felt that school had helped them ""to, £1nd themselves,” to.
develop a certaln dmount of self- eonfldence and to learn a measure of
respon51b111ty Ase one girl put 1t "her school had ""helped her to be a

housewife as weli as 1n jobs " “One principal ofa vocational school/,nho

was by no neans 1solated in his views, in fact saw the main point of the. ,

occupatiohal program, whether in thte old or the new form; as to be "most ~
beneficial to this kindlof child; that is, to give them.confrdénce.” This
is _.not to .say, he'added, that "it's a successful praogram." A, successful
program is then defined by thfs principal as '"'one in which a child coqld“
leave schoo& ‘without" becomlng a burden on socdiety. It is most -important

s B

to get them feellnﬁ successful." ) -
\‘
Recaﬁllng Mays's comment, quoted ear11er, that the home and' peer
group have a mogg con¥inuous.- effect upon the growlng child or youth, we

reallze_that any school is often wqulng against d1ff1cu1t and sometimes

/
.insuperable odds. Wall's (1968: 64) admonition about the effect o{

"culture c}ash” 1n thé school, in increasing what learning difficulties
exist{ is well taken here: '"There is & tendency to ascrihe all learping’
difficultiés of childrep and adolescents to cultural and social handicaps.
This "is certa1n1y exaggerated but it does seédm true to 4ssume that many
of the dlfflcultles experlenced by teachers in secondary modern schools -~
arLse.£;om the exper1ent1a1 deprivation of long standing in many pupils,
dnd from a compllcated form of culture clash affect1ng not only value
systems, pd&lvatlons and abilities teﬁlearn, but perhaps inherent in a
curriculym whick, while it must appeal to the learner, must also look'
forhard to the needs of a deslrable soc1ety "  Moreover; Wall's state-
ment does_not take into account the prob}ems of students from inmigrant
cultyres. . K '

_ Further sfgpert of the notion of culture c1ash for occupat1ona1 .
students and potent1al occupat1ona1 students appears in an art1c1e on
reading tests in theulssue of Communlty Schools (May/June 1973 le.
"Tests often reflect 'midd]le o{\ss values, moreover American middle class
values''; such things,, for example, as a triplto the dentist twice a year
and travelling on yachts and fet planes. The nature ofg these tests 1s
rmportant, the author’, J. Nolap, goes on to say, "because [upon%\thelr

expectations, kids [are placed] into opportunity classes while they

BENER - A T T
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are still very young, from whence they go to vocational sGhools where they
are tdught little." MWe can remember the lament of the young man who wanted
""to loca;e the meanlng ‘of words,’ of another who had wanted to study more

- history, and of the g1rl who wamted to study French and history.

- To say -all that we havé said about culture clash within the "school

and in read1ng tests is not to forget that many of the student§>whom we
are discussing do haﬁe learn1ng d1ff1cult1es of var1ous kinds. Several

occupatlonal teachers we met told us of the number of s tudents who want to

—

get an apprentig¢eship but cannot because-they are completely unable to
read, although.they try very hard. A number of questjons.may be raised
about ‘the 6ccupational.students with definite phxs}olog1cal or psychological
learning disabilities.” Are they sufficiently identified, moreover, at a
relatlvely early age, from those whose learnlng d1ff1cult1es tend to be
more culturally derived, both in the sociological and soc1ogeograpﬁic :
sense” To what extent do th® tests administered at public school
d1fferent1ate ‘betweén those children who ﬂdV/ a bas1c 1ncapac1ty to é%ad A
or wr%te and those ch1ldren who, in the words 'of Mays (1962 123), "llke
others ‘derived from lower economic grougs, have all suffered from some

kind of intellectual retardation, if not an actual loss, of basic capacity,

\
as a result of 11v1ng in an environment lacking the requ1slte st1mulat10h"_

The occupatiomal program may, then, 4play an 1mportant role in giving
students with both types of learn1ng*ﬁ1ff1culty a sense of- self-esteem.
It may a150 help some to overcome their cultural hand1caps to the eXtent
that they can capably undertake further educat1on at a high school or
college. Gaining self-esteem may also, we have seen, be a problem of’
coping with stigma. Some overcome th1s problem successfully, as in the
case of the girl who said there ‘were ”rough snobby people at the schdbl
and that used to get me down, the way they loo at me. But I've gotten
‘over that now; I am less sensitive. I guess spme of’the1h way of talking
rubbed off on me as well, . . . (Ha ha)!" _ R » " .
The girl just quoted had, in fact, gome straight to work after
. jleaving‘schobf. ‘OthefsTuEnt into another prograﬁ in the same or in anmother

school, or took a furthér year or two in the same program. One young ’

iknmn who thought the teachers 1n his- occupat1ona1 program were “helpful

and do1ng well' had transf%rred to a four-year program after one year mn e
the occugatlondl program. "I am taking more interest now. The four-year

course 1s- harder and I like to work hard. 1 felt the occupational course

T ewas a rejection‘of the school [sic}. 1 feel'now if I continue with

.1y 0
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' PTOgTam 4o ould offer and a recognltlon Bf the value of the occmyatlonal

. B
A
" . -

education I'hizlyprogress to a better life .than I éxpected four years
ago." Thfé:person's'father'had been a- garage mechanic and\is now disabled
and unuble to work. '
‘. .‘A girl QhBEeJharents were djvorced when she was six Xears old and

who was. brought up By her mother,‘went; after graduation,-.to finish grade

- 11 at a eollege. Another girl went into grade 11 for three months and - :

then married; she was pleased with what -the occupat10na1 program and her .
.teachers had done for her. A third student saldlshe "wanted to get out
of school!’ when she was in the occupational program; She entered a college
four-year program,ﬁhowever,’aﬁu although she finds {t a bit detailed and
boring shé,mants‘to"complete jt‘ano'enter ancther college for a course in
nursery‘kchool educatlon ‘Several boys interviewed at one school had
,graduated from the two-year, Otcupatlonal program and stayed at school for
a third or a fourthf)ear Then there.is .the case of the young man who
sells goods’ in a deparfment store whp did not like school and who found
"the tedchers wére dull and borlng ’The teacher did not respect me; T ]
school was not worthwhllq "o . ' "z
The story told by the 1nterv1ewees of the1r school days 1s, then,
one of fpdrs, hopes, dlsapp01ntments, frustrations, and many personal
successes. The sehool had i'n the eyes of many of these people, achieved
muth Yeven if sometlmes in an appa tly indirect way, as for the girl who
said ”school was goed in that the eople I met were kind of rough, which I
“wasn't. It made me. realize how good'lt was to -tome from a good and happy
famlly\” This g1r1 is now in a commercial h1gh school and ”w1shes [she]‘j
\Qad been there frum the beglnnlng " The apparent oontradlctlon 1n the two

statements TLfleLt§ both a de51re for somethlng more than the occupatlonal

program to the glrlfs own experlenCe The comment on rough people echoeS)

the desite of. some students to see the teachers 1mpose more ordexr and .
d15c1p11ne in the” oceupatlonal class’ Many students feel their education

d1d something for them, as 1n the-almost parodlc remark of the young man

who said, “Well, school teached me something anyhow "o - ’

Leaving School and Ente'ring Work . . P
’Most‘ofﬁthe students discussed in the last section had gone on to further =~ -
hlgh school or other education after graduatlon from the occupatlonal pro-

gram But what of the majority of-students-who entered a job as soon as

they finished the OCLupdtlonal program” Some felt that "the occupational,

‘e
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program was good for learnxng da. trd , but rot if you det a JOb that re-

quxres good grades and studVLng,‘%h courses are not}&dequate Others®

“felt like the ybung man who $aid he "didn't need._the tra;nxng at bLhOOl
‘because on- tHe-job tra;n1ng is more impartant . " or the young woman, a
secrétaty, who said she[hdd ""learped far more dbout handling different
business machines,and secretarial methods than Lshel ever learned at
school." Eyery Job she had had she said, shé 'had to kfarn from the
beginning. %{ It is pethaps a small*measure of ‘this girl's sotcess that she
is able to learn every new JOb from the beginning. The same g1r1 is at
present selllng in a discount store primarily becadge she says that, for |,
. her the prime dspect of a job' is having the opportunlty to meet people. ‘
‘ Many students were pleased, \or at least had Heen able to find a
job with the training they had received at scthool. i%metrmes, however
the job mxght appedr as a cynxcal comment on a person‘s -training; one

girl who had ”maJored in sewing'-held_a job 1n wpich she sewed buttons on

shirts in a shirt factory. Other students remarked that they were pleased

__T""‘_‘“‘wifh—lhgil_gffggifj0nai training even if they had never used it as ?such,

‘but had taken other e uca ore obtaining a jéb in which’they. did
not use their occupational training. i
But the school's part in.the process of 1ﬁtroduc1ng the occupatxonal
student to the world of work has one other aspect besides occupatlonal
training' and personal development " The other aspect is the actual pro-
vrslon of job, guxdance and advice for student§ .leaving school to'start
work "Not every student used the school guxdance counse111ng service in
order to obtain jdvice on getting a job (69 students out of 216 reported
u51ng it), but among those who d1d two main patterns are discernible.
One of these is the habit of school coursellors in certain regions actually

L

R dxscuss the content of jobs w1th the students and sometimes tc mention’
'_;l available job openings or vacancxes of which they have knowledge In

some other regrons;xgere is an emphasis upon how to apply for a job rather
than ‘on what JObS to'apply for. ! ? ?
. ""We %rnt to the student counselling service and they' told us how
to f1I1 out- applltatlon forms and how to conduct ourselves in an inter-
view' is a paraphrasc of a common comment from $tudents who receivéd this

type of JOb tounsellxng only (or this was all they mentloned) Thert 15 an

.air"of comedy ‘and pathos in tie compmerrt of the young lddy who said qhe

did not need JOb coupsélling because "all my gr:ii;/}p/aeportment classes
were high.” One man, in an air of resigned, res ent, said that the

. ?/
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school d1d INtle for him in f1nd1ng a ‘job. * There. was ”11tt1e “special
e .

. help in f1nd1ng a job - everybody knew they would have to get work of . .

"some kind." . . y

Some studentsaere quite suré they did not Feceiwé an; job coun el-
© ling nhile atlschoo;fl\htgy others could not remember, if they had'reé/fved : N g
counselllng,,as in the case of the g1r1 who did not ''remember any counSel-
ling at thé school, [they] told me to go out myself for work and to go to .
Manpower, One joblI,went out to ®«old me that I needed grade 12 and

/ “experience." A few (6 out of 216) students were lucky enough to.obtain T

a job through the school guidance counsellor. More students recered '
- *help in f1nd1ng their first, job, or advice on how to present themselveéﬁ)
from teachers (18 pf 216 students), the vice-principal ot pr1nc1pa1 (7
of 216 students) As one g1r1 said f"I d1dn t receive any counsef}lng in
the school but the commerce teacher did géve them p01nters on how to-*
apply for work, such as neatness, how to act, etc." _One youth apparentlf
felt that any "interest" shown by the-school inswhether he had a job or
not was a nuisance.. "I was'asked if I had a job wvet, 1 said yes, so they
didn't trouble me anymore.' ''Anyway,' he said, "I was not much for ‘
school to begin with." This person had af the time of the interview, three
proigs;tive jobs "in my pocketﬁy He was at the time delivering oif for a
heating company. * ~ c
Both aspecfé of finding work, the formal presentat1on of self in

,person or in wr1t1ng and the actual locat1on of Job vacanc1es, although
not’ mutually ‘exclusive, are, according to the - 1nterv1ewees, given different ’
emphases by the various school counsellors and other school staff It .
does seem, however, from the interviews, that teachers, vice- pr1nc;pa15,.
or principals were more likely than guidance counsellors to have been '

. 'the source of information on actual job vacancies. 4
T Y " One young man saitl thas "both my gu1dance teacher and occupatlonal ) l
. teacher were very -helpful and made lear the kinds of problems students

-would encounter when they started to Fook for work. The teacher d]h a .
good job in f1x1ng students up with work and telling them ahout job
opportunltles g . . s .
"“A number of students, even where not advised to go, as was the glrl
mentioned ahove, went'straight to the Maqpower centre to obtain help in ' {
f1nd1ng work. Seventeen respondents successfully found a job theough the

Manpower centre s help. But sometimes Manpower seemed almost a last re--

sort as it was for the giri who sa1d that ”Manpower got my present “job, . o~ h
. ¢ -
’
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beeaUSe I really pueped Manpower into getting me Ebe\job. I £o;q them °
that I had been.looking for wotk for one year, and that I had awhorse to
Support .and board to pay." T . )
. For many students, the job they worked at in the school w1nter work

’program became in fact. their first job after leav1ng school as the1r em-
ployers asked them to ‘stay on. ' One problem for thc school leaver entering
ﬁork'is often the diffﬁculty of adaptlng from'the relatively small class-
room nv1ronment and ,generally 1nforma1/ﬁimosphere of the school to the
.rela 1ve1y formal. atmosphere and spmetimes large env1ronment Jf the work .
place (Venables 1968). : One girl at least felt that the school had helped
in the transition.” "I feel that the job trainirg [I received] is- not good
for my present job, but school did give me some idea‘pf what to expect in
a faetory” (as a sewing machinistl. . .

v The school, through its teaching staff or the counselling service,

did provrde advice to many students- either on how to addresaz;hémselves to
ﬁrospective emp loyers or, more basicaily, on how to fill out appiication
forms. In.some cases it actually'dlrected students to known JOb openlngs
As we have‘mentionﬁa the empha51s in counse111ng, Qccordlng/to the
'student 's reports, tended to vary from region to reglgg or even from
school to school.V Schools ‘in some areas would concentrate mainly on
formal character1st1cs of dress and speech for prospective job hunters.
" In other schools the actual nature of the job-hunting process and dlfferent
types of JObS were discussed with the students. It seems from the
.evidence given by our interviewees that where jobs were found through an
agent of the ;chool, they were found with the‘ﬁelp of teachers, the vice-
principbl, or the pr1ncipa1 rather than through the offices of the school
counse111ng service. This does not mean, of course, that no students
found their first JOb through the formal. services of Eye school qounsellor
or that students were necessarlly not-prepared to.use these services. ' For
job advice students might have preferred the relatively more informal
contact with their tecachers whe, in turn, may have been more aw;re oﬂ
émmediate job openings,er have had more contacts in thellochlity.

Manx‘studehts, we huve said, obtained thejr.first' job with the

qmpleyer unaer whom thex worked during the week{ or two-week-long school
’ . Lo .

W -work program.

} ‘Other students (21 of 216) mentionéd that ey found work through
coﬁfadts their parents or}frlends had made. One young mian mehtioned that

t

he was' very nervous when looking for his' first job and that his father
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¥ccompanied him to see different employers. But then his parents had alit
wdys helped him,. he thought "They've always been good and fair to me,
1ett1ng me find -out by my -own mistakes to be what I am now." Approachlng'

employers directly may have been d1ff1cu1t for many students, but 66 of

216 students were coded as having found their flJSt employment by, ’ .

o .

approachlng the employer directly.
> T

. .
The Job: Employers and Attitudes » . - ,
Most students endeavoured - had to endeavour to get thekr f1rst job by
their own efforts . Many were not pleased with the reception they received
from employers. Twenty-eight of the s‘tudent replies to the question on
employer's reactions to their applications for a fjfst job were
coded as mentioning the employer's satisfaction/with the student';
training. however, 18ainterviewers said_that employers rejected
the interviewee's occupa®konal training or were not interested. A %urther

14 iﬁterviewénhere coded as reporting employers' willingness to offer only

a poor low-class job. ‘Qpe hundred and fifty interviews were coded as .

mak;ng no comment on empgoyers' reactions This means that 28, O of
students felt rebuffed by etployers when they made applications for the1r )
first JObS after leaving school. For example, a male gradd/te thought .

e working in a vacuum, because employers recognlzed.occupational
es had little traihdng and'jgnored their enquiries.”

.A female graduate put the situatioh more strongly when she said
'employers just looked down on occypational graduates. " One girl »
said she had ‘been. told that the Certificate of Training "would help her
get a job, "but' I don't think it helps because it is not accepted by
emploYers " . A third girl thought it was "'impossible to get jobs without

1y1ng ard 1ay1ng gn bullshit." Her hairdressing certificate, she said,

- d

had not been recognlzed
Graduates of both bexes had often had harsh and summaky rebuttals
from emplpyers, because, they said, of their occupatlonal certificate.

" .But one male graduate at least said that even though "the program was a

wastevof‘tlme in terms of. my getting' a job, . . . employers have moge.
respect for you when they see the ,Certificate of Tra1n1ng "

It might be argued that the animosity of prospectlve empiWyers

toward their qualifications, which many_occupatlonal graduates|said they-

experienced in looking for jobs, was mbre a result of their owp frustration

at being unable to obtain a job than a realistic asseSsment of] emplpyers’
g t J 3 P‘P
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'at&itudes. 'But%CErtuinly many’ of the cases reported of eMploye;s "looking
down on" o; ﬂdisregurding” occuputional graduatés haye an air of strong
authent1tity about them. Une girl who is ‘fiow working in the bhlpplng
depaltment of u bdkery said forcefully, ‘"I think the best eduudtlon tor
me Gfter grade 8 would have been the street," bGLdUbe after she gldduated

" from the ocuupat1ondl progrdm, "employers were not even appxodthdble

4 -
. . In the-wlew of many students then, even when they, app11ed for avuail-

able JObb, the employers" att1tudes toward oecupdt1onal /raduates would~

] otten-prevent them trom g1V1ng occupatlonal gradudtes jops. Lwen if we

assume that sometlmes an employer's refusal to employ onk of the inter-
_Viewees who compld1ne4zof employers' .bius was in fact based on reasonable
assessment of . the cand1date s abilities and qualities, the picture that

emerges is still one of occupatlonul,graduates teellng a Stigma against
’, . . - .

them. —_— . A " . .
Y

Th1> leads d1rect1y re the topic of the followlng section - ‘what,

for .those who found jobs, did the1r Jobs mean’ to occupat1ona1 graduates”

*

Jobs: Attitudes and Aspirations  * - _

_The tale told by 1nterv1ewees ¢f their Job experiences and .hopes is. neither
one of complete SOTrow nor ane of complete joy. It is often.a tale of
frustration, as 1t was for the g1r1 (whose father is an accountunt) who

had worked- for three and a half years as a waitress since legving school

and who said she could not see a pfeée‘for her ''in this society' where she
could be happy. A young man who has had- to change Job> frequently since he
left SChOOl, says that they have all been/'tolerable.’ He blames the foot
that*he did not like any of the jobs he had on their latk of challenge and
boring routine. He does hope, one day, to f1ﬁa‘u—sat1sfy1pg JOb

different yale is told by a malé graduate!@ho, after spec1411"1ng in

weldlng and carpentry at school had worked fpr the same welding firm for
“two and u half yedrs He said he was doing the job he wanted to do‘und
wantgd one day '"to weld bigger things, such as br1dges " and "to make good
money." .

“_. . One girl, who hud specialized in nursing and huirdressing at school,
h;d only been able to-find work a§’;3part—time ma1l delivery helper, d

joh she had held .for nine months.) She was not exactly hopeful for the
“future, !'I Wish [ had been smart enough to ty
gram bécause i wanted tQ be a hurse and you needed gra 10 to become a

Registered Nursing Assistants" A few-girls had better Ropes for their
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nursi;g future; they had been able to complete their education sufficiently
to endble them to take the RNA examinations. Some othersihished they could

take the examinations, but began asking the interviewer if he kfiew of any

. 4 i .
~way in which" théy could now gain the requisite education, as they could

not financially afford to leave. their jobs. . G ‘

A male graduate 1n one small Ontarjo town had had a Varied pattern
of jobs in she two years or so since he left school. He was now ebrolled .
in an appr§7{iceship programnﬁith a ﬁriggLebickep restaurant ¢hain and, )
hoped one Jay to achieve management status- Anther young man_ had wofked
as a short-order cook in a local restaurant and was manager of tte
restaurant at the time of the survey. Several other male graduates ex-
pre%sed hopes of follow1ng a similar route. A few other male graduates
had become or hoped to become managers of small serv1ce stations. Two B
young men had their own service statlons, one of them hoped‘to open a

-

body shop with his father.

A male graduate who had helo jobs respectively as a shoe clerk,

‘rééio dispatcher in a police department, hbspital orderly, and-ambulance

e

driver, did not "hate the jobs I've had," but had always rea}ry wanted to ‘_'
be in the pollce force, for entry 1nto which he was of jinsufficient helght
and weight. .The employer of another male graduate lived next door to the
school principal. The pr1nc1pa1 was able ‘to get-the young-man—a job in
his ne1ghboUr s pr1nt1ng press where the graduate had Yorked for four
years. Thi% graduate's future was,’be felt, secure enough; "if he tired of

paper printing he had received sufficient training iff silk screen work at

s

school to '"move into that field." An enterprising female graduate had : T
combined the tasks of being a housewife with children and woTrking at a job L
/.

by setting up her own dressmaking business at home. .

A fe%ale graduate who said she was hired for -her first job as a

clerk typist ih a metal .industry plant without takiné any“tests' worked in
her first job for tyo yee}s Her’ second job, as .a girl Frlday f’;Lst 1n R

A}

a government ministry, she had*held for two and a half years._ She could !

speak French and planned to attend night school to become’guallfled as a

legal secretary and then obtain a ''tramslating positiond' Also, she said,

she would Iike to be more independent .and responsible in !E;éwork than i
'she has been allowed to ‘be in her past JObS 1§

Some of the ‘graduates’ mentioned in "the above paragraphs had changkd

€

.

jobs fairly frequently as had many other graduates One\joung man had had

“nine jobs-in three years, three of them, obviously tempordry, in tobacco N
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aigg » did not emphaSize lack of specialization at school as a reason ‘for not -

* J

-

Ty

- selves if they mere-in a job they did not like. "I would blame myself if

h4rvesting. Another male student who feels that hie school did not give ’
Shim any tra1h1ng had also had a number of dlfferent jobs, spending only a
Matter of months 1n each. He wishes he had been in the foyr-year academic
“course at school, but 1ntends to attend IBM computer programmlng classe§
at weekends. . . ! .

The graduatés discussed in the preceding paragraphs had been able
to find jobs of some sort or another, even if they were often of yery
short duration. . -However, some graduates had been unable to find any ’

’bmployment at all 51nce they had left school.- At the time of the survey-
two male 1nterv1ewees had been unemployed for one year since graduation, {’
although one of them at least had attended many interviews. A girl had

bqen unemp loyed- for two and,a half years; dince leaviag schpol. A male

s n\\\:raduate from ‘Northern Ontarlo who had been unemployed sifice graduatlon (

aid re51gnpdly, "There is not much hope of my gettlng a job, I shoula
haVe had ‘less academics and more training at school " (Others, we
remember, thought they could not get a job because they had insufficient
academic education.) 'He was one of a Few male 1nterVLewées who blamed '
the —¥4ck of ‘specialization at school for their not obta1n1ng jobs, as did .
the extremély-articulate young man who had had three cleaning jobs and '
two other jobs in four years. He had been 181d off" h1s last job and told
he was not strogg 'enbugh’ (it was heavy factory work and he was slightly
bullt though wiry). He felt 1ﬁ\he had, had more- spec1a§1zat1on at school

he would have been able to obtain a job.'® Female graduate interviewees

€

obtaining a job or obtaining one they did not like. Sometimes they
emphasized the 1mportance of them of not having spec1a11zed @5 in the
‘case of the g1rl who worked in a boutique where "I'm able to use ~many
different skills." Whatever the reasons for their unemployment, some
students made remarks in the interview which made it seem as if unemploy-t
ment had become a way of life to them - as it almost had for the man who
said he felt“that since‘he left scheol he had been "morg' laid off than

working;" or the man who had been wonking as a welder and wanted ''to

-

———y

“stay there, as long as it stays open." )

If graduate interviewees tended to. put the blame for the1r uﬂemploy-.

‘ &
ment elsewhere than upon themselves, except. those who blamed themselves .
for their 'lack of eipcat1on,” then the majority seemed to blame.them-

3

1 was in a J0b T?dfﬁnjt like,"\is a common remark‘from graduates of both
3 - B . ) . s !
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sexes. For one g&rl- the school coMd not be<blamed if sﬂ!idid not like,
her job: '"They tra1ned me quite well." The grdduates who- would blame o -
themselves if they did not .like the job seemed to fall into two categories.

One of these categor1es was 'reflected ,in the words of the'glrl who said she

did not like any of the jobs she had had and "I blame myself, although I .
don't know why " This sort of self- negat1v1sm 1s opposed by the apparently
more rational v1ew of a number of students who sa1d that if they had & job
they “d¢id not ilke they would '"'leave," "qu1t " "f1nd another one," etc.,

and would.blame themselves if they did not ] - ‘\ _

The 1mp11c1t assumption of those graduates'who daid they'would

leave a job they did not like and get'another one yas that it.was easy to v
v [ 4 0

. *get another job at any time. However, one graduate who had left several

‘_about the job. Only one male student explicitly made this d15t1nct1on vt
.He liked his job, he sa1d but there were days when»he couig not stand it.

Howgver; it is probably correct ‘to assume thaE most studen

JObS he did not like 'said that +he was finding it '"harder than hell'” to

get anc'ther one. Thus, many graduates thought they.had & certaln amouynt .
of personal control over the 51tuat16n if they ‘were in a JOb they did dbt‘
like, ‘whether th1s assessment was reallstlc or nof\}n1terms of the ease of

finding another. job. g .-

- Only one or ‘Co 1nterv1ewees blamed the school or fam1ly background .
for the1r not -liking the job they had had. One student blamed "ecofiomic "~ ‘@
condltlons,” although it' 1is 1mpossible to tell how he 1nterpreted this S

phrase The interviewee might have found~1t eas1er just to reply ”self"

than select any of* the other alternatlves such as “economic egnd1tlons" -~ °

-even if these werE more applicable’. . - ',;" ‘.
On the other hand, depreéia§1on of the self is thrown into a‘ ro .

different perspective by those 1nferv1ewees who, witen they did not llke a
job, said they would blame themselves if they ﬂd not leave the w Ius o
ab.

" implied that they d1d not blame themselves for nbt, lelng the J

graduate at 'least is of the op1n10n ‘that one should try to like one'’ s JOb -
"If I didp't like a job, I' d blame mﬂself for not trylng hard enough;, £6r . :
not_working to improve my iiills " Of"éourse“theré'may be* the implication

PR DA

of "trying hard" td~ get a better job rather than trylng_hard %0 l1ke and-

imptove the Job she is in. ) ', . TS . - -
One last po1nt should be made about the tendﬂ‘cy of occupat1qa§l .
graduatés to blame themselves {or say they would') if” they d1d not like N~

the job they "were in; that 1s, the d1st1nctlon between not l1kang a }ob in.

itself (intrinsic dlssat1sfactlon) and the day- -to- day var1at1on of feel1ng .-

do not like .
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1var10us JObS they\had because of theu‘ intrinsic dlSSdtlbdetlon w1th “the

. - .

. JObS. : . v .
b We should not forgetgse students who thought th
if they did not like a job, however borlng'and\routlne - A g(‘d example
is the girl who had been sticking labels “on' boxes for two years and. yet

sald, "It is my owp fault if I don't”’ ‘like 1t:" X

* -~

, -The &ntrlnslc satisfaction some students lookffor in a job lies "'

< o,
for them somewhere 1n the future, as gpposed to those students who do.not

for cannof care, or those who look for extrinsiq satisfaction 1&the form -«
of pecumary rewards. e "I need the meméy; so I wanted the Job you know.'

. A)nother told us that the_jobs he h en dOJ(ng ,1n/cpnstruct10n h .
. lhogging - ave, been sort .of what I°w ted for the time belng, bllt not for
a careerf”_ He hoped to lay the foundatlons of hlbr career by going to

‘e communityl college in the next academ_lc .year and maJorlng in recreational

leadership. The guture," to those who c‘ons_idered it, ié a mixture ef

o

-~

hope's for personal ‘?/l-being Aand for fjob_%tisfaction. .
v A3 . N 4'

. ¢
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The Future ) &‘ . .

ReIatlvely few students had in fact cqn51dered the1r future. Mvo;t students,’
+in rfply to the 'question’on. thelr future hepes and asplrat.lonsv said thai‘
they d1d not know or they were‘ "hopeful“ % "very,hopeful " For ‘those ' '
who had considered thegr future, the time span “in w*nch the future was ¥
placed varied conslderably‘fMany replies’ of the kind "it's no good
thlnking more than one month; or a week ghead," were t)(pléal Or J'I Just
take life as it comes from day to day.' If graduates had planned the]T
fﬁxture for any lengthy period of flme th#‘nded to discusg .their plans
cupatlonal Advaricement T}_us was the case pa.;,tlcularly for
¥ smgle gra até’s“although also true”¢f marrled g"aduates Married inter-’
viéwees would sometlmes SCUss: the’future famlly 11fe although not " *
ofteJﬁ Many mad’e remarkC\about their de51res for the1r chll,dren $ ed.ucatlon
. "Ofe girl whs possibly talklng of the future 1n termb of both’
occupatlonal advanc.ementfand personal happ}ne‘ss, whén she sa1d *"I think
If you don't want to
We rccall,t on ‘xhe other hand thei’
comment of the‘ ‘girl who fe&t thlg,socfety has no ‘pldce for her-”wher‘e i
be happy' "’ 'Some people would agree w1th one ‘boy,ﬁ apparently realistic
1nterpretat10n f his future and Fﬁs fate "Well there-are workers ancL

the are br ins and I am happyvto be a worker.'. N
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. : épother young man saw the future a continuat"ion of th'e succession .
) of 91m11ar JObS he had had in the past He would continue to feel "some-

what of a sucker," as would the man who felt he was."'doing a JOb every- ‘v

body can do." _We have‘mentloned the young welder who hopes one day to weld.

brldges.‘ Another youth is a-site foreman ‘in hlS brather's constructlon ST e

company. and .is very "h0pefu1 about the: future ‘AR girl for whom money ' .

' was a "secondary ¢onsideration," sald she '"gets bors ea511y'& and ry‘nts -

.- * ] "a posltlon of authority" and "to be. respected in theg future." Th y
. graduate who hadweeicleanmg Jobs, was marr1ed with three children

-, and was ungmployed, said he felt Mfairly- happy *abqut the future, but

re>51gned "' Andther young man apparently con51dered his future in terms

.. of materltsatlsfactlon* - "I got a new car and I am happy about that.

The job at theiw store will give, me a raise, yoy M Another thought

, he would make Job advances 1n the future as he’ ha’d 1n the ﬁ"ast '

.

through & o

- fr1ends and contact; N e Ry S N , .

w o . PWeuhave mentiomned: thata many 1n§> weesPwere unabl “or~unwil ¥ing

- to t M« about thelgpepsonal hopés for t £uture, out51 e their ,. ' .

.. occupatlonal goals, .or-lack of them. - One young ma owever, was tired of s

g , people who ran around\bflng dismal and moanlng’ about 11£e He felt that
‘one shoﬁd take a forceful and cheerful !pproach toward events .in. order tol

ensure persopal we11 be1ng This 1s probaby an att1tude 51m11ar ‘in .
_— . some'respects to the g1r1 who sgid ts’he was‘jmore mature than the other . M "5

students at schodl, because she ‘Wwas olde-r, and that 'most oi’ her friends 3
g when at 'school were older pgople outsﬂie school) She felt she had a gpod \

. attItude toward life: - - . A ’ ) " . ot ' .
’ ' ”. 1. : Ong geﬁ'ﬁ"T‘pomt “may be made about the generaP attl‘{udes of male . .
. ‘ graduates and female réSpondents oward t,helr fusure. o MaB respondents A ;e
X ,f* i who felt dlssatlsfled and "trapped" b} the1r JObS would express ‘he1r " A"\‘

dxssatlsfactlon 1n a mapner of re51gnat10n or, fess dfteu, in a’lnanner of '

P hop ully be1ngiab1e to 1mproVe thgr joi prospects. rMarried femaIe 1nter-‘
‘ &7"v1 buld often state that they were bored with their JOb hut found, oot
v ‘as it were, ompensatlons in the1r famlly llfea ome pnmarrled women 7" .
' v were clearly Jooklng -to marrlage as a re11ef frd the boredom et PRI
. A marr1ed mother of two ch11dren\took a 'fa rly long ;erm v1ew of.
the futﬁe She had not worked since she left S’CQ?OI (She was com- S . -

. pelled to leave school because{she Mas pregnant } She h0ped to work as®”
’ ha1rdresser,/”when the childxen were” older.'™ She sa1d she Was, hopeful about 0




*® - - - ’ M .
. . -
! -

the future; she and her.hueband hope to move relatively quickly from ‘their

shh1l apartment into a mobile home. .She said, '"We are wondering what's’

*
N g01ng to happen in three or four years t1me C - you've got to work tor

, your goalb I'm going to get out and see the world and try tox mysclf."

) The note of dogged intentien in this young woman's btdted ﬂltcntxun "
. of mak1ng something out of life, like that of the young man who is fed up

" with the "dismal outlook" of so many people, is. not expressed by :muny

' ‘the oecupatlonal graduayes we' have igterviewed. Fdr more, it is a cuse
g ‘of "1 am happy to be a “worker" or "f am fairly happy about the futurc,

. . but re51gned " To, male graduates more than female graduates, it seems

- that the1r own future happ1ness is largely’ dependent on the kind of work

« they : "The man 1s the breadw1nner " Except for tho>e young men who, by
" dint of luck or by “their own effd!!s,vseeure more personally 1ewaxd1ng

Jobs. the male occupat1ona1 graduate often fee}

is de 1ned for u life
' ‘ of repet1t1ou5, insecure, and relatively low- pa1d e )
In his article in New‘SOczéEy/(1973. 348), "

loyment. - . >
eed Jack Be a Dull

‘Boy?" Andrew Greig remarks in a manner remj isceht of Huxley, on the type of

in British factories. 'The .

. young person who works on 'the assembly-1i
. *
-line wdrkeré‘in this country

o gact that thexe dre several fiillion assémb
demonstrates to me‘.hs do other social ills) Wnother deep deficiency in
. . our. educatJOnal systenf. ‘It shows that there are several million people
. -+ who will put up with such work. Either childrem are being taught not ‘to

' expecf to enJoy the work Or very many of them are be1ng sadlz d1sapp01nted

‘  But. for sqme, even working on‘xhe assembly line may be a matter of £h01ce,

o -+ 35 Goldthorpe, Lodkwood and Platt (1970 vol—3) found An, tﬁelr study of

® t&ree mass pfoduct1on~11ne factories in Luton,- England Here ‘they found

7

< that magy h1gh1y skilled crafg;men had re11nquIshed their former craft
employment for what weﬁé‘ to the craftsmen, more monotopous and rodtine
» jobs, in order to earn the h1gher wages that c#uld be earned: ) )

This opt1on of tak1ng monotonous employment ‘to earn higher wages

. .
;. we mlght assume ps not nErally open to the occupational graduate in
Ontario, although aboutiglve—men worked on the assembly lines in:motor
';b . -vehicie. plants it Windsor. - Most of those-working.on assembly lines were

wumen and they sa1d they earngd low wages and sometimes worked three

-, bhlfts to earn them. For the majorlty, occupatlonal graduates find-their

work both mpnotonous and relatively: underpaid. ReIatiVely underpaid is

perhaps S0 1n commexson to certain other unskilled workers or semi--

°o

skilled workers —
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i To borrow Carter s (1962) phrase on school leavers! occupatlon;ﬁ

asplratlons, many of the occupatignal students 1n this survey had 'de-

pre551ng1y” reafistlc horizons for their expectations of earnings. Typi-

cal is a boy who_proclaimed to the interwiewer in almost excited manner
that he*had just received a raise from $1 60 to $1 70 aﬁJhour

Whatever occupatlonal graduates' attltudes toward their life, their
educat10n,~ana the1r ;obs, the att1tudes~of those who are marrred are,
11ke1y to 1nf1uence their -own chlldren consc1ously or unconécxously The
'replles to the question, 'What do-you hope for your ch11dren7" were pften

in the general form, "I hope they-w;ll be happy,ﬁ "I hope they'w111 have

~a good home," etc. On the aspect of the1r children's education, however,

< ¢ .
1nterv1ewees were quite specific.’ g *

S Almost all husbands and w1ves were emphat1c “that- their children .
should get a better education than they did. Some parents thought their
children should at leasfy}italn a good high school education. , One
mothér, told Jus, ”I “would want them to have more‘eddcatlon I'd like them -
to f1nlsh grade. 12 -1f they could." She thought that. today ""kids need a
greatér education” than they did before, or d trade of some kind." One.
husband and his wifg: ‘(both occupattonal graduates) dlsagreed a little
on their children®s prospéttlve edup&tlon, he farguing that ch11dren of .
both sexes .should get~a good hlgh aphool educatlon, she putt1ng the view
‘that the- girls did not need as much educatlon as .- the boys .' :

However, an 1nterv1ewer was told, by one mother that she agreed with
he;\husband when he said he 4ﬂou1d kitk his [thelr ,sof's] arse. all the
way from here to, schﬁol " é eri;;rents sa1d they would like the1r ch11-
‘dren to finish h1gh school b?xt they were 1 "gomg [ 14 push them."” One
man seemed almost to dlspense ‘with his parg%fal authority as he sa1d he
hoped his children would ”hot be like their old man, and go.to school so
that they would not have to drive a bulldozer " Compare the mother who
sa1d of her daughter‘; educatlon, nshe! 11 pick it up on her own; she'll
probably need more educatlon " . ' .

Other parents were/ﬁ“rg\ambltlous for their chlldren s educatlon
They thought thelg,chlldren should go to high school ‘and then to college
or to high schpol and then to upi

-

¢hildren to go through high s

ersity. xOne man deflnlte}y,qanted his

ool and university. A mother would like
her children to go to universiyy, but she was no® going to fo§9e them
A husbanfl said he would force hi children’ ‘o goa!hrough high school

"coilﬁ‘hould be their own ‘decision." '.‘, % 2 -

. 1410 . \
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In the main, both‘hnsbands and wives hope their childfen yill«get %
, at least a good high school education. Conparatively!fEH_ ope their 8
children will go to coliehe or to university. One or !wo'parente Eaidiinriﬁﬁ
*7 was.up to tm%}r children whether they would go to school or not. Apart '
from tthe'parents who would make sure that their ch11dr¢n attended high
school at least, it is interesting that so many parents said they would

. leave "the choicé of where to stop ‘their formal education to their chil-

- dren. "I hope their fee11ng§’towards school is [sic] more mature than 7
the one I ‘had" is a typical remark. One mother Hopes her daughter, ' goes o’
,as far as 15\needed I'm not going-to force her." ¢ )
The apparent 1mportance to some parents of their children's being
allowed to -choose -how far they go even in their high school education - "

(choice is more realistic “after high school graduat1on) is perhaps a sign
. of the changlng timg#% Perhaps it is partly a result of iherr own' ]
memories of be1ng ”ra11roaded” inte school programs It is probably'also
a result of the increasing publlc recogn1t10n that today, schoolﬁplays
. an 1mportant part in a person's social mob111ty A certain type of

~ schooling can lead to social _promotion.
[

.

However, as Brian Jackspn (vew Society, T19%2: 234) p01nt54!n
"School can do hardly anything to alter th lack of money and _power whlch
makes the poor poor.'. ‘Even thgugh educatiom is about the only vehicle ‘

fo?’social'mobility avai}abie to the working class child, it is, stitd = very.
limited vehxcle Moreovery parental ispirations which affect. the ch11d'
use, of the edudatlonal opportun1t1es available are often more reflect1ve
. of current- social conVent1on than such factors as the parents' ages or
: soc1a1 class. Thus Douglas, Ross,” and Slmpson (1968 85) &report .that ' |
from their. own study, "It seems that parents, 1rrespect1ve of when they
.themselves were at school, have the opinions and st'ndards that are 'current
at the time their own ch1ldren are belng educated." In the case of our .
* own intervieyees, it also appears that the current social empha51s upon
. education and higher eaucat1on in Canada is 1ndeed reflected in the . .
dema%ds of a number of parents for not only a full h1gh school, but a
postsecondary educatron for their own chllﬁren .

Douglas, Ross, and Simpson (1968: 89) also remark that,—“Parents
in the different’SOLial'classes havegvery’different amﬁitions—far)thEir
c’dren even if -on our tests: the,tr ab111ty appears to be similar,"
h@®e

ver, as they say, "'The effect of the parents own educat1on is even

more marked than the effect. of sociral- class. To the extent that thes’ :i




‘aepirations of many of the parent interviewees for their chiidren's

" " . educational success reflsst the parents’' own interest in th1s success,

- these asplratlons are not solely a reflection of “the SOClal educat10na1

(4 » = -~
* mllleu- . ' ., *,/ . a, N - T ‘ A -
° "K -

. The fact rema1ns thar a few parents make ‘such comments on ;he1r\
ph11dren s getflng an educatlon as "society thinks it is .good" for them.
’ ThlS last att1tude dis more of a depre551ng1y ‘wealistic attitude than an
' optlmlstlc one._ The attitude recalls‘ﬂurkhelm s statement quotedl by
A. C. Ottoway (19@8 8), that ”The man wh1ch educat1on is obliged to maketof us
is no;.the man_as nature has made him, but as society wishes him to be,
AT

and it wishes . him to be such as its intérnal economy calls for. R

Whether or not they see it as a result of "SOC1ety s demands "
~ some palents V{ew even the attainment of a high school occupational ) g
. r educati n as an arduous task-for\tbeir children. Sugh was the view of the
Y ySung man who wanted his chIldren to E&t a high school educaqion Vat 1ea3t,
even the hard %ir that I had to." . . . i
The break through the barrier of "'realism” we have described is gt
', _ _ times attained tnrough parents' hopes. for children which are only ‘fantasy
{(cf. Carter 1962). Thus ome man hopes all hlS children will be
m11110na1res, another- hopes hls son‘w111 ”1nher1t a m11110n, because
¢ educatlon is no good' t% him." A mother hopes her children will be -
’ educated enough to get a good position as a dottor or lawyen _;? . g
Apart from these one or two fantasies, there is little pxplicit
smention.of parepts' hopes for the1r ch11dren s general (as Opposéd to_
educational) future.” According to the cod1ng scheme used on’ the 1ngng1ews,
the respdnses on hopes for their children's general future are almost
¢ identical for children of each sex4ﬁ_For both boys and glrls, one parent
(out of 216) reported that they hoped their ch11dren“s 11fe would be the
. " same as theirs. Twenty parents hoped the life of “their sons would be .
"'somewhat'" différent from their own and twenty parents hoped their i
daugnter's life would EE,SOmewhat different from their own. Eight )
parents hoped their sans' lives in general would be very different; nine
parentg_hobed their daughters' :§Yes would be very different:, One
. " hundred/and eighty interviewees méde no comment on their hopes for their
) i ch11dren 5 11fe in generaf . . - .
. ' It ,does seem that most parents had some d1ff1cu1ty in expre551ng . K

. »

P . their hopes fBr their children's future outside of the chlldren s education. *

Y, .This ma; not reflect so much a latk of consideration about their children's . -

\ ' N . . '
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future, but more ‘a concern with the concrete everyday events and

occurrences of life. Pemarks somet1mes made, such as ”you have to take life

as it.comes," confirm th15-1nterpretat10n. On the other hand, the parents’

« v - ;

difficulty in expressing their hopes for their children fits the attitude

of depressing nrealisn' we referred to earlier, whether founded in concrete
" experiences or not. ' ] . .

. '« -For purposes of comparison, we can look at the 1nterv1ewees

opinions of their own future in general their_ job future, and the1r

educatlonal future. One hundred ‘and eight of .the 216 intérviewees were '

. coded as saylng they were ''quite hopeful” about the1r future in general;

. 16 sald they were ''very hopeful " Th1rty four+of the 216 interyiewees
made no comment. However, 6 interviewees saw their future as 'quite
hopeless'' and thre w 1t as 'very hopeless.' One hundred and twenty-

\ three 1nterv1ewees were coded as hav1ng made no co?ment on their JOb o
future Fifty- six had ,made some plans and fifteen no plans for t~!\r job
future Sixteen responses were, coded as hav1ng mentioned-making ”careful
plans” for their job future. v

One hundred gnd fifty-nine interviewees made no comment on their

“educatiofal future while said they had made some plans.. Nine
ﬁ.

were coded as having made ”careful plans" for their educational future <

and another 9 as having made no plans at all, It is difficult to give

any precise interpretation of these figures, but it.does ‘seem surprising

*
from the small number of interviewees who Viewed their future with some "
- .- » . S . -
gloom that so many parents did not express their general aspirations -
oY for their children's future, in general. The significant feature of the

,pérents' comments is not,that such hopes were not expre;sed in even slightly

optimistic terms, but/fh:t they were not expressed.ot all. g
The apparent 1nability of parents to expresé their hopes, and

w1s?§ for the future of their offspring may be partly accounted for by a

- general inability to conceptualize such hopes beyond a relatlvel’m}nedldte
concrete period, if at all (Hoggant 1962, Lawton 1968, Bernstein 1960, v
1961) Lack of abrlity in verbal conceptuali"ation i; not the whole ex-,
planatlon as ho’Es were usually not expressed even in terms‘gf the 11m1ted
contrete future faced hy their children: All we can say is that the
emphasis glven by purents on their hopes for their children's education

probaply reflected their interpretdition of ‘their own educational and

) .
occupational backgrounds;n!relatlvely deprived. .

4
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" Conclusion ‘ _

fia,this chapter we have taken a closer’look at the liyes, attitudes, ‘and
beliefs of occupatdonal graduates as these were revealed;through the inj,
terviews-given by over. two hundred graduates. We found that many res-

'y pondents beleng to fairly large fam111es . Although taking note of the

s

possible obJect1ve1y measured adverse effects of belonglng to a large
‘ famlly.upon a young person, we found that there were differences in the
individual respondent's spﬁjeotive‘response to his-or her membership in a
large family. Some respondents looked upon it as an educative experience
" in the broadest sense of Iearning to cooperate with.others. Other res-
pendents ‘had a greater sense of being overcrowded and were mOre sensitive

.

. to intra- famlly conflicts.
N

4

The parents' att1tudes toward its members can mitigate to some ex-
tent the adverse effects of belonging to even a large family. Responszs :
on parents' attitudes were mixed and by no means imply that parents'
attitudes toward respondents were e}ther more generally negative or’ more
generally positive. Ho@eﬁ%r, oné has the impression that where parents
had showed greater interest and concern in the welfare of their offsprlng,

respondents, conveyed a greater sense of self-esteem. . -
’

Several respondents spoke with regret of the loss of a mother sor a
father sometime in the respondent s early ch11dhood There is no 51gh that
they felt thereby actually depr1ved of the many relative advantages res-
pondents with both parents hadv , The performanCe at school part1cu1ar1y
of- those who lost a father may not have been affected at all. Douglas,
Ross, and Simpsom (1968: 188), in fact found that in§ecﬁrity in a family
'rhether from the father's absence, unemployment illness, or deélh

assOc1atedkw1th poor performance at school and early 1eav1n

whether early-or late in the life of his child, has no apparent effect on
_.Ss¢hool work. Certainly insecurity caused by the father's‘illness and/or>
~poor material circumstances exigted fOr a number of our respo:dents.

' _There is no indicatior) from this study that insecurity caused by T
poor material c1rcumstance§/pas a general experlence of our respondents, al—
though some did expressly convey a feeling of 1n5ecur1ty L1¢] caused. The
effect of the comparative poverty of many of the fam111es’b£\Qc5ﬁpational
graduates should not ke underestlmated however. The comments of two
d1fferent principals perhaps put th\ problem 1n perspective. Oce Te-

marked on the poverty of circumstances exemplified by ‘the parents of

- C 149 . -
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many of his occupetional students insu12ting their homes with ‘straw '
around the outside wails during the winter. The othér prinéipal agreed ‘
”.about the poor ,conditions of the homes ‘of many occupatlonal students, .

but remarkeJNthat they were net really poor. After all prlces were B
relatlvely low in the.area,'and all families had a car and many a snow-
mobile. ' ) \ . .

. The close birth order of children in the- respondents families 1is
an important point. The adverse effagti of a too-close birth order upon.
a child's capacity to develop his general and educational abilities are
noted by Douglas and Blomfield (1958) Relationships of respondents with
their parents werg on the whole good, " according to over(ene half of res-’ i
'pOndents About two- f1fths of respondents said relatlons ‘Wwere poor or *
difficuit. We are unable to assess accurately the 1nf1uences upon the
fespondent of family ¥tee and birth order~as against such factors as
parental interest and care.

We appear to have encountered fewer cases’éf language d1ff1cu1t1es

actually experienced by interviewees than we could reasonably expect. This
does ndt mean that many of the occupational graduates considered in this
sttdy do.not have personal language difficulties. Language may also be .-
an important factor inhibiting parental advice and guidance in the
education and job career of immigrant occupational graduates. .
- _ There is no evidence from the inte;views of any definite peer
/,groups ‘to which interniewees had belonged. This_does not mean that they
did not belong to any peer groups, although many may not have done. Their
. failure tG mention any network of extra-familial relationships that couid '
be described as a peer group is perhaps siénificant in itself. It-.s, of
course, possible that interviewers could have pursued this aspect of
peer groups more fully. -
The reactions of 1nterV1ewees to more "highly educated" 51b11ngs
did not reflect a general pattern of relative deprivation. Some 5r%duates
did vbice feelings of deprivation. Other graduates felt they had had as -
~good an education as their siblings who had had an ‘academic high‘school
educatlon It is possibfe that the latter remarks sometimes reffected
more a sense of personal d1gn1ty than feelings of belng relatively
deprived. =~ ' ) Bt

L Many interviewees had experienced a sense of stigma, exerc1sed

against them by other students in the school. The stigma ufidoubtedly ~

hurt and stayed with some students. Others regarded it in agnore
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phllosophlcal light and assumed it was sométhlng aqspc1ated ;Jth school
‘and not to be encountered after they left schodl _One younthan thought
it was not necessarlly stigma against the whole group of occupational .
“students but against certain sectlons of it.’ ACcord1ngly, he had put

the question of stigma as it occurred at ‘his school on the plane of’

- ’,

personal likes and dislikes. )
" Institutional stigma was not clearly identified as such by all the
interviewees who mentioned stigma, although some did comment, as we have
mentioned, on a feel1ng of being pushed into the occupational proglam
even while at public school. Although not directly asked, many graduates
_ hmade cemments upon their teachers. Taken as a whole, the1r .comments were
neither wholly pralseworthy, nor wholly derogatory
interviewees who commented on" teachers bel;e‘ed they were "well” qualified"
in their subject area. Inevitably a’ number of respondents felt their
‘teachers .had bgen fair, considerate, and helpful while some‘reSpondents

thought their teachers'- classes were unhelpful and yningeresting. Many

Except in a few cases,

respondents thought the

The occupational.

work patterns set by teachers were too slow.

rogram had met with varied responses from inter-

&« world of work and other people.

&
viewees. Most interviewees thought it was a good pregram for thos; who,

like one male interyviewee, "were goodrthh their hands but not with the
writing.” On the other hand, several réspondents of hoth $exes complained
of the comparative lack of academic content in the program and the .
superficiality of what academic centent existed? " Two common adverse
complaints about the program were that it was too-short, both for what it
covered and what it could cover, and than\;ﬁ lacked sufficient depth.

We discussed the question of culture clash within the schools and
~An the reading tests given to students in their earlier years. The suc-
- cess studehts had in reconciling the éonflicts produced by this Culture

clash #as . probably 1n the degree.to which students considered they had

gained a sense of'self-esteem. A principal of a vocational school told
.us that the major objectrve of the occupational program in his school~;;s
to give students self-assurance and the ability to fit into the everyday
The

self-esteem of the ofcupational stud¢nt are great for them and-their

roblems of the self-adjustment and

* «teachers.

Institutional and soci

stigma from an early age may prevent‘

. '
solutions to what Wall (1968: 62

gducation, " .

mént though still seen as imporgant,

to find the

sees as a major problem in all children's
ans whereby a child's scholastic achieve-

is not to ‘be the unique criterich

for_self esteem or the estegm of those around him." R1ghtly or'wronglyi we

-
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" the gounsell1ng service in d1fferent schools.

i . . ["\
have seen that many students belleved that prospect1ve employers did

con51der scholast1c achievement as the sole criterion by wh1ch they were

i

to be employed or tugped down. B )

Although some students went on after graduation to further their.
education in the same school or another, the majority fOund or tried to v
find a Job In general, it was felt by interviewees that teachers and in °
some cases pr1ncipals, were more helpful in findings jobs than the school
counselllng service. Teachers appear to have been the agents for f1nd1ng N
actual Jobs, advice on how to apply for a JOb was given by teachers and
" Some schools emphaS1zed the
aspects of presenting oneself for a job more than the attributes of parti-
cular k1nds of Jobs interviewees from other‘schools suggest the school .,
personnel emphasized the discussion of var1ous k1nds of employment, or the
actual ava1lab1l1ty of suitable positions,

It seems that in quite a few schools the winter-work program was .
the means by which many students obtained theisr first full-time job after
leav1ng school. It doés’ not, of course, follow that the wLnter~work pro-
gram is.an ideal method of choosing employment. Clearly some students got~
their first_jobs in this way beqause either it was ngéessary or it saved
time and energy that would be spent looking around for a suitable opening.

Job experienees and asp1rat1ons among the 1nterv1ewees were as
A number of l ] -

graduates were clearly depressed,and somewhat defeated over the JObS they

varied as many of their other exper1ences and attitudes.

had had and those they thought’they could have. Some had had equally d1s—‘
appointing experiences in monotonous, routine jobs but refused to let th1s
Not all these pérsons proposed to changefthe
Life

Others desired to change and hoped to

make them fe¥l depressed.
situation, even iflthey had sufficient self-confidence to meet it.
is as it comes for. these students
- Many ef those who hoped

change ghat thgy saw was an unfortunate position.

or inten o get more 1nterest1ng and personally rewarding employment
were at a loss as to how to go about seeking advice or gaining the req-
u1sltg=educat1on‘ Often such people endeavoured to use the interviewet
as a counsellor. It was with regret that 1nterv1ewers said they could
not help directly; it was with hope that (in some cases) they suggested
alternatives. A few students seemed reluctant to go back to their

schools to seek ‘advice; many had not cons1dered approaching other soc1al :

agenC1es. This-may reflect a failure or 1nabﬂ1ty *he schools, in ‘.

‘many cases, to offer advice and help to ex-students.

) o .122\
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0f ‘interviewees who had chanéed jobs frequently, some wers' dis- f
illwsioned; others had eventually found a mbre permanent position with or
without definite futurgirospects. Am underlying spark of dqterminatfon
was evident ‘in many da;es, even for thogsé interviewees who had been ’
clearly disillusioned and frustrated b; their‘ekperiences. One sensed
that with the approprldte advice and help.they could do much to alleviate
their personal and soc131 d1ff1cu1t1es

» However, the fact remains ‘that most’of the peoplke interviawed“were
very negatively self—critical. We have discussed how éany graduates said -
they would blame themselves if they did not like a job, not because they
felt they could leave the job (thoughléevtnaligave this reaSoﬁ),-but be-
cause it was'alhost'as if they had no right to complain. Such an apparent
feeling of resignation is probdbly linked to Jpersonal experlences of -
stigma and most certainly conveys a lack of -training in the ability to
.differentiate and judge the intrinsic aspects of the job itself. In res-
pect to an ability to assess and weig ‘the different formal aspects of a-

,;jc{ord with Venables's (1967: 161) point

that "any assumption that school leavers mak® job and careér choices

job, the present study is fully™Tn

consc1ou51y and rationally has been seriously questioned by research here
[Brltaln] and in America." Such a reminder casts a d1ffereﬁt light on
the tendency of many schools i Ontarlo to emphasize the presentation of
self" Jgpgcb of job counsellipg for occupational students rather than
_formal guidance as %o differeﬁt occupations, ‘

Lee (1966: 283) has t ken note of a situation which reportedly

L} . 4
exists in Ontarlo that "the jcomplaint of those now ‘engaged in vocational

education is usually of the Widespread failure of industry to fécognize

the qua11f1cat10ns they confér.. indugt}%alists in all forms of concern

continue to seek 'personal qualities' in their employees in addition to,
_ andﬁvery often instpaﬁ 6f, q alifications:” The relatively smaller size
of 6ompanies and" thé organizfitions in which thp—maiority of occupatiohal
- graduates seem to work may have the effect of increasing these employers’
assessments of the ""persona

qualities™ rather thaﬁ’;he formal qualifi-,
But clearly\}apy of our 1nterV1ewees felt

cations of job applicants
that their ''personal qua11t es" and their formal qua11f1cat10ns had
'baen lost behind a conventiprial characterization of occuisylonal

gradpates as "dummies." R ' 7 . .

" It would seem that fin a modern economy where, some warn, increasing

ertainly in large orgahizations, on the

[

emphasis will be placed,
.
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. ‘,,
'J%uteaucratiiafion of formal qualifications,' the occupational gradua%%
or his equivalent is; fromlhis point of view, at a double disadvantage.
We have séen from these interviews Egat there are occupational graduates
who through luck or by sheer determlnatlon have won some success against
any one or a combirtation of home, school, and work d1sadvantages Equally,.
we have seen that many others have’ or might have the determination to
overcome their d1ff1cu1t1es if they can be helped through their ‘resig-
nation and the sense’of fut111ty cast upon “them. This determination,
where it exists, dqes not often result 'in a close consideratiqn gf the
long-tetm occupationalmand personal future, but ratheg in a view that

present circumstances could (surely) be changed, if only we knew how.
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5 The %seline Survey .. “ | .
. \. . j ' ‘ * . ) @ . . .

This chapter contains a detailed acchnt of general eharacterlstlcs of
raspondents who expected to graduate in 1973 The dlscu551oﬁ is dlxaded
©o into three major septlons. Each sectlpn is dlscussed w1th reference to
three principa1>areas of analysis: school 1nformat10n Job‘&nformatxon,
and background information.
In the first half of the chapter these data are dlscussed for the ,
entire base11ne sample, while in the gecond half the data are presented
. showing d1fferenees in response by sex olhe ffhdlngs for the basef\hdff}
survey are summarized at the end of the chapter, and include- patterne of

variation by.geographical region, . . : ;
. . .8 ’ ‘ s \ . ) . ’ & ’ .
Basic Distribution ) ) - Co. a
+ School Informatlon
- In. this sec%gbn variables perta1n1ng to respondénts' educatlonalﬂexperl—
ences are presénteq At the time of the survey, the largest proportion -
'of students (50.3% N=1,107) were attending”composite schools, althpugh .
neagly one-third (32.5%) were in yocational schools. The rest werg¢ in
'occupational schools. Over half (S52. 7% Ne1,1Q5) of\the-respondents were
taking a specialty shop program where one or two.subJects were
empha51zeda Of the rest, the maJOrlty were in ‘general shop programs
(36.1%) in which’ four or five different courses @re pursued. A small‘group
(11.2%) reported takifg ”coursee "It should he.noted however;  that
information on programs ‘taken is- not as s_clearcut as. it may appear st-
regardlng, for the moment, the d1ff1cu1ty in d15t1ngu1sh1ng between shop ‘e
programs and courses, we note that many schools requ1re a-general sho
program for the first year and allow spec1allzat1on only in the,secong‘f.

and subsequent yeaps. Nevertheless, some sehools do have general shop -,




>

- ,dents repol‘ted lzri-ge varlety of answers, wlth only a small m1no?1ty .

.
b4
&

o s

. ga‘ve that as a reason-:for choosmg it.

.
&

NS

,_':throug‘hout ¢he durata.on of the occzupat;.onal program. These.differences

, may hewe proven conﬁasmg to some of our respondents,.but generally .

5
il

. - . ' 1

._When asked thetreaso £or being in ‘an occupatlonal program, respon- ({

reportin«g amblwlence ("don't know'" - 2. ™ N= 842}\,%;:anghalf ’
’the 'respondents (41 8%) des%rlbed the program as "interes g.l\and"z.
.Others had used more @nctlonai LN

PR

r1ter10n of ch01/ce - that 1s, they ..

or pragma,tl-é aspects of the -program
reporteg.

the prog‘ram was "zvaluable, practlcal " and "bett@r" (5 2%, ) ya

' "13,3@-, afd 4.5‘%‘%%1)@ Almost ore-third ¢30.6%) of the respon- ' .

L dent; reported th

-

. .
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- * .
'
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. our&lscyssmns wlthrp‘mcrpals and teachers, S{l\ave reasén to believe

Slatlver large’ number of studems who have no’ cholcfbut to enter the

/almost non-existent (0.7%). Minor SngeCtS rank d in‘a similar manner '

hdd had a0 "choicé in.the matter, although fror
thls pércentage, is somewhat lower than the reality, con51der1( the S

program after gleavmg ele'ncnt y schaol. Only 1.5% gave the opportun1ty

to leave school early as a reas\n; for gntering the program. ~
. w=As for.freedom to choose speciflc courses.w1th1n the progra* over

WO~ th1rds (68 4" N= 1 081 reported hav1ng had, at least some choice.

" of the ‘ma_)or subJects actually” ta.lsen;the la?gest percentage fell in the '.. o

mechanlcal/t,ech’nlcal category (26 5% N=835) w1th bu51ness/conunerc1al N .

4

arts vand basic trades' fol‘lowlng as a close second (23.1% ‘and 23. 8% re-,

spectwely) '«\ somewhat' lower, yet quite 51gn1f1cant perCentage ot
-

Stud%nts (18 7 ) ’nad naken sefviceseas a ma}or subJect Applled ‘arts

subJectq were slgniflcantly low‘(6 8%) while aca ‘ubjects
to major sub;ects, although Spsxc >tra s in this )
freqpently réﬁ%rted answer (27 2% N=574), and b051nes /comm c1ah arts Coe
hadrfallen slightly behrnd serV1ces (14.4% and 17.9% reSpe ively) . '. -
Mechaplcal/technlcal, applied arts, and academic subJects were.chosen by .

23 6% ?lle%i and-4.6% respectlvely qﬁﬁ&e 71 shows the detallpd break-

down of - major %n& minor subJecIs taken

et The‘magorlty had spent two years in the program_and in- the school“

(50 8% N 8{; and 43. 5° N=1,071). Yet, some of those who were in the

same schc!) r(more than two years- ‘had transferred from a digferent -

1e

program (30 7% 1p same school but 27.7% in the program fo e"ygars,_ )

16.2%" and 9. lo respectlvely fo/r/f)ur yedrs), and s'ome of thdse who were - b




-." Table 71/ Number and Percentagﬁof ReSpondents Tak.mg MaJ or cand M1nor SubJects
- ] .
‘ , M_lor .a Mlna‘ , *
-, Subjetts ) PR -N 5 N § . T
B K L » * L . . . -
Y 7 . R 0 14 ' A .
"English =~ % 7 .. .. L 3- 0.5 :
" Maths S 2002, m © 1.0 - e
] Science . ’ ety e ) §=3 b PR &
L ' History R S S S T . ot ' .
‘ Social Science S T ' o 1er -0.2° oL
—~ Physical Education t ' S I -, #90.2¢ ¢ -, ]
¥, " - ' Drama/Theatre Arts * ' - 4 N2 - ol o .
PO sic r- K; 1" 0.1 . - 10 .7 00 e
' her. Academic SubJects- - 2, 0.2 T % .01 -
" éArts/Arts and Crafts | ' . 18 2.2.+ 26 4.5 .
Drafting -~ I TN , 20, 2.4 * 22 3.8 U s
. + ¢ Landscapin M L. . .3 0.4 3 0.5
A Painting. and Decgratlng 9. ~1.1 ‘17 3.0 v -
. ‘v Photography § 6 “0.7 R = L
! ° Building Construction - ' 11 1.3 19" - 3.2 hen '
) +  Carpéntry/Wood Techn010gy ‘ 20 2.4 28 . 4.0° -
' Construction Trades =02t 0.2 3V 0.5
Masohry/Trowel Trade” 5 -, 22 2.6 13 2.3 : -
" Upholstery o < . 7., 0.8 <« 5. 0.9 =
Welding { . &7 56 T 6.7 22 3.8 2 -
- Printing - P ®5, 0.6 8 1.4 s R
" Pipe Fitting ' 7 -~ 0.2 . :‘ v
g  Plumbing . ' 0.7 e
- Ch&f Training - , 3.1 ooy -
' Clothing Consaructig/Tailoring ) .
R ressmaking - ]y? : P ("‘, 4
o jorticulture .. T .
Sewing FE , . NP
i Bookkeeping T .
b Business, Pract’xces/Bunness Machines - e ! ’
)y Commercial® . .
" Data Processing - / “ ’ - o Nt
& Marketmg/Merchand'lsmg .35 . 4.27 16, 2.8 -
- . Retailing . . . . 20 2.4 28 .°4.9 ' e .
= ¥ ~ . Juniér Business Work X 4 ’ 9 -, 1.1 ™ 8o ° 1.4 - =
.+ . Typing . e vo< a2 7 5.0 26 4.5 . o
“y ' Automotive ' o, e 2 3.0 13 2.3 T
' Auto Body T 45,7 \27 4.7
’ to ‘Servicimg - . L 29 , 3.5 ' 17— 3.0 - / -
ﬁueprmc Reading T 2 G020 w307 05 *
Duplicating . ) ‘ 2 Owg -+ 3 70,5 3
. ~; Electrieity o Tel8 2.2”‘&__7 1.2; .-
) Gasoline Engincs : ., 'S 0.6° "4 0.7 - s
“Machin® Operation . .o ., 1 0.2
_ Machine’ Shop* - . 17 22,07 12. 2.1 .
€ Mechinical Maintenance . 22 . 2.6 4 ° 0.7 , {
* Service Sfation Qperation g, - ¢ . .t .
oo . Small pMipliance 'Repairs . e 3 0.4 2 0.3 '
. . Small Engines 17 2.0 14 2.4 e
. Metal Fabrication v, -15 1.8, ‘20 . J;.&q‘*r-l"-*‘ ot
o o, 1, a
: g ‘ (Ta.ble 7 contln.ued om next p}% 5 -
R -y P S : P
j : 2 . A T L A PR
O o e e PERT T N
J . ,f-f SRR T ) Cw
' L R IR ~ N



_Table 71/ continued N .
B Major ' «  Minor
, i~ ’ , . 3 . - - &
. . Subjects M .o e N % N %
“' : . P
A Cashtes Tralprng Ao - . =T 2 0,3
D Commercial quk1ng v . o« . 18 7 2.2.' 7 1.2
- Barbering P . N *
N Bu11&1ng Management/Inst1tut1ona1 . . .
SerV1ces . o~ , 2 0.2 * 4 0.7
.. Driver Education o 1 0.1" ‘5 09
: Dry Clearfing PR T2 0.2 27 0.3
.. Lalndry Services = ° i 2 0.3
0il Burner Seryices' -, > 7’@'2 6 1.0
Beauty pulture/Cosmetology. . .2 3 0.5
i Child Care/Home Nursing - 1.3 24 0.3
Family Living - .
Hairdressing/Hair Care 4.8 23 4.0 '
Home Economits/Domestic §eiencesy, 4.2° 38 6.6
, Home Managemerit/Home Sciences. ~ 0.8, —
° o Hosp1tal Services . "« #° 8, 3.4 8 144
‘ i :Resﬂaurant Services/Waitress . ‘ /7
R Training. . 12 1.9 9 1.6
. *  Other Servilces 2, | ! ' .2 0.3 .
_ Total DT e 835 100.0- 574  100.0 °
’ - “ \, . r A - — . "' N
. - ) -~ — 4.7 ;‘
- ». v'\
o pror tuoARars or
S e &n the program, for twoHRars Or'less, had tranéferred from other schools
: (8 2% and 11.7%).. ° - .
. " Almost half the respondiets (40‘56 N=1, 059) reporteo having taken
” e
I spec1al education clasSes in elementary school, for different lengths of
- ! t1me, of those, the largest percentage had® spent at least two years (36’79)
2« 7 7 and-a smell percentage [9.9%) hadespent only one year in spec1a1 education
o ’ classes 1n eLemeﬁtary séhool (For 2, 3, 4, 5, 6, !7 ears or more fhe
? ? ~  figures’ are 11. 6% , 6.8%, 4. 11, 2. 2'6,»1*096, and 1.3% ectlvely )

A§ hoted in Chapter 2, the respondent 5 att1tude toward scvhool

c0nst1tutes a crucial aspect of" assess1ng ‘the ”effectlveness" ‘of -the

occupat1onal program Thus, it was asked of ‘them that: they rank, - ,!f

. order of 1mportance the dlfferent aspects of -school. The results

(Table 72) were very 51m11ar to that of th!’folloq‘up survey. Job tra1n1ng

sco;ed hlghest as the first and second most impokrtant aspect of high .,
.. school (44 6% and 28.2% réspectively); acqu1rxng llfe skills scored
h1ghest (25:4%) as the.third most important aspect. - Although these re-

sults were similar in rank to that of the follow up survey,.actual per- -
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of unémployment hecaoseéof the;general conditions of the eéonomy and the
lubour market, -srreSSed:J.b training more emphatiéallg; consideratlon'af )
such aspects as mqklng Sfriends and acquiring life skills was somewhat
< less 1mportan€* Qn, the pther hand, obtaining good grades ipcreased in
‘popularlty quite gﬁgnltlcantlv - :
Respondents feelings about school’ were meas%red by examining
att1tudes "and feellngs both upon_entering school and at the present time.
It is apparent from«Table 73 that feellngsbabout school 1mproved during
this Pertod, and "the degree of apathx decreased. Sllghtly more than half .-
the respondents (56'_0) reported happy feellngs upon entering school: as ' .

# comparedto more, than two- th1rds (69.5% ) at the time of the survey.

N Looklng at. the parents;'fEellngs aith the school their offspring X * . .
4 ) L . ;

. . , are :%tendrng, We flnd much the same pat erri as that of the respondents
N ) fetllngs (Fable 74) However, the 1ncréase 1& sllghtly less in the proportlon .

N of parents | Who fert rather happ} about their offspring's being, at-the school » -~

A

after_ the<gdssage of tpme than is the caQ»_w1th reSpondents 0f course,

it is the 1e>pondent s perception of what he believed his pargnt .S fee11ngs *

to be rather than thé parents perceptlons themselres that are ‘shown
here, hence the reason, for the two sets of reported feelings being re-

- -markably propontlonate. Thls may be either a rpflectlon of the respondent s

. - A

- ' ) . ] . R L
~_ .t > ‘s b " - Y
Table ““/ Percentage o£'Respondents Reportlng Most Important ASpects of
\7 . High School * :»‘ : o s * = .
. . ¢ -First . : Second ,  Third .
_ . Most Important Most Jmpoxtant’ Most Important
rAspects S . (N=1,067) { (N=1,038), . (N 1,010)
Making friends -~ 15.2 N . 4.5 - 23,5 ..
~ [ *. L N
s Cood grades ‘w . .. 20.8 ~ . 21.8 . 16.4" .
.7 Job traiwing . % . 44.6 8.2 ¢ L 1L6 ;s -
Having fun . - 1.8 5.7 12.1 Y
After-3school activities 0.6 - 4.0 - 6.6 ) '
Life skills ) " 15.8 ) 24.4 25.4 .
ALl 1mp0rtdnt ' o Wy ) 1.2 3.4 7 .
. hd £ .
Other = » 0.3 - 0.2 4 . 1.0 ;
: ) - B .-
‘ - ’ . v
» . .
‘ . 129
- [ 4 ’*
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Talle 73/ Percentage Propqrtion of Resﬁondents' Feelings-About School

- - - £
T 0 . +

‘ “ At First. - - _.Present <’
'Feelings .. (N£1.102)
. - — . [
Very\ unhappy . . 13,1 -
Rather unhappy . __ . 1.3 B .
. . 4 ]
.+ Dondt care “’ Y 19.4 . .
Rather happy , 39.0
‘Very happy ., « . " 1722 ;
— : —
Table 74/f?ercentége'ﬁropbrtion'of‘Parents' Feelings About Scheol - . (
) - T o L o L NF
7 L. ¢ . ey & f. . K . }\v = — .
- e : . At First Present -
L *Feelings . . (N=1,064) (N=1,068) ° . .
- \ L] R N ‘ ~
Very unhappy N 6.9 3.4 -
" Rather unhappy L. 11,7 - s 7.5 . :
I U2 S 1296 o
o LT s . L 49.1 i _
SRR 194 - - D arae T
L] K A ~ _ - g - -
. . é - . - j - — S ‘ b4
’ . P " T S !

imculcation of his parents' attitudes or the prejectibn of his owp feelings,
a * . !
upon his parents’ v1ews . .

Two levels of satlsfactldn were explored: satisfactibn with tr;ining
as a preparatlon for ier and satisfaétion with training for work. In
general “the large maJorlty were sat15f1ed with.both aspects of sghool . -

. trainming (88.5% N=1,084, and 89 8% N=1,094 respectively); howe: ‘er, -
there was greater $at15fa£t10n-w1th training for work (30.4%) than with

' training as a preparatxon "for life (18. 19) This satlsfact1on factoer 19
perhaps reflected in “the plans the respondents reported to have for
_the future More than’ three- quarters (79.2% N=t,090) 1ntended to work
after leaving school ; of these, 13.9% plannad to get‘eppreﬁt1desh1ps A . .o
-relat1vely large number 1ntended Lo ccillnue the1r educat1on (17. 6°f5 of

these the largest group (6. 86) 1ntended\to trdnsfer to a communlty college
wh1le“§.91 and 4.8% 1ntended to transfer tq,another schoql or. hnother o (

] ' ; \
' - ¢ |

program respectively. , : .« . I . . , /
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A - . ) v T RN
.
¢ - . . '
. ° .

o, .

s £ A




. . . .

©  Job' Informatiom -, - ; e o
Varlables pertaining to reépondents' job expor1ence> and aSplrétlons are
- -
presqnted . o “ .

Althoqgh theré 1s a general feeling of contentment toward school and .

-

’

’ a hlgh level of sat15fact1on our data show that 1n more subjective

3

, . matters, the school. btdff does not play an 1mportant role If we consider

what influences the respbndent considéred most.lmportant in helplng him :A :
deC1de w‘at to do after leaving school, we find that parents and/or T B
relatlves were of ma;or 1mportance (43 52 N=12098).° Also a large

number {27.1%) reached u declslon of - thclr own dLCOld tedchers “came next~
.- . w1th 16.5% followed by friends (13. 9%) and gUIddHLe counsJ&lors (9 6%) N

Pr1nc1pals and/or vice- principals ranked last hlth oily 1.2%. Slnce {

aﬁrge categories sre not mutuall» exclu:ive (thc respondent mdy have
ment1oned more than She source of 1nf1uence), the,anfLueHCe prlnc1pals/
' Vige-principals, gu1dan¢e counSellorb, and tedchers have had on the = *. .-
students' decision-making as as sole sourcg may be even less et ]
. ‘We now turn to the means rcspondent< expected to use to obtain their o

flrst Jodg Nearly one-half (46.5% N=1, 053) expected to .obtain thelr

»

. ~first JOb by approachlmg employerb personaily One- 51x;h (16.7%) thought - .
oS they'gould _try Manpower OfflLeb and one- tenth [10t4w) thqught they would

(, i. . ey <!

obtaln thg first job with the help cf pdreyts and/or relatlves Only. =~ °

small pr0port1ons of studentp expected to obtaln thear flrst job through

the1r teachers (S 2%), the gu1dance counseklors (4. 7%), or, frlends (4.2 ), 4 B
- however 8.3% expected to use sources Gther than %hoselllsted : coonT

,, . As. for tvpe of job expected apon grdduatlonp OVer oné-third (36.1% b

- . N*800) expressed & wish to enter an ocdupatlon in the product1on/labour

t scctor services:were next with<19.6%; clerlcdlvhork wqa.the gba; of . ‘9 . .

’ ° ) Jooon N . 7
16.2%. . . ! . e T J

‘gw' A relat1vely large percentage (14.0%) pl¢nned~to~enter proféssgbnal/ -

» L o ™ ©, o«
N ‘technical occupations; however,' intended Jobsacoded 1n th1> cdtegory "

- . ~

wer earlv ‘all nur51ng po>1t10n5 ‘at dltferent levels dnd were qu351- ' ) h

-

prpfessaonal in nature (e.g. nurses' uide) rather thdﬂ profebsional . _—

(e.g., reglstergh nurse)f- baleb and agricultur reywere the %xpected .
N » . ""—f:il- .'. .

< occupat1ons of 5.2% und 4.6% respectiwgly . . '
Y. ‘;~e AImost three- quarterb (77 3% N=78Y) of the rc>pbndents expected ) ) e
’ Tow- prestlge jobs, although the percentage for médlum prestlge posltlonsc "
was sllghtly higher: (27.5%) than that for actual posltlonb held by-the
follow-up respondents Nobody dsplred ty hlgh pre;tlge OCLUpdtlonS

Tablé’75 presents a detuiled breakdown of prebtlge rdnk1ng et

. . ¢
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) In order to as%oss the students' attltudes‘t0wurd work in gcnerul,' -

> . o
.respondents.were asked to rank, in order of préfbrcnce' the most importani <
éharacteristics‘of 4 job iTable 76) . Good pux (39.1%) and- the Il&ht kind

v of work (38.0%) were felt to be the flrst‘yoax tmportant ehuragterlbtlcs
which respondents- sought in thelr JObS.- bood pd) albs elicited the
highest rgsponse (26.2%) as the >econd most 1mport4nt characteristic, -
although a large number dlbO felt regular hours to be.lnexedslngly g . ot
1mp0rtant (23.9%). The rlght kind of :work (21.6%), good pay (7U 5%) »,

, and regular\pours (19.1%}_ elicitéd the highest rebponbc .as the third
most dimportant job characteristics. ' ' ‘

~

Generally speaklng, then, good. pa) and the right kind of uork are

»
A3

the mbst 1mportant aspects of employment for the majority of respondents.

A

Re ular h s are of slightly lebaflm ortance, dnd factors such as ¥
g UQ{\‘_ g P

securlty, meetlﬂg peopLe, and 1nterest1ng w0rk are of least 1mportanee J.
to respondents . . ) .
N . S — o
Background Information DETE . - ) .
In thlS section, data are presented on demogrhphlg features and on the: ' T e
soc1oeconom1c background of respondents. oo ‘
Slrghgly over half (57 ‘6% N=1,1077 -of our respondents were ‘male.

b The Largest group {94.3%) were between the ages of 16 and 19, 'the modal :i e ;“

age group being 17-18 years (Table 77). . 4gply 2 small fraction were 21 ‘ . )4

. years of age or olger - Contrary to the popularly- held 0p1n16n that a °

large number of. occupat10na1 students come from 1mm1grant families, only

16.9% (N=1, 107) of our respondents were born outside Canada Taklng ) .
the. modal ‘age group of our samp}e into conblderatlon 'evé\ if )our Te-
spondents families were 1mm1grants at one tlme, they had been in the -
country for well over ten yedzs, 4 periad loug eﬁough to make them full-"
fledged citizens. Language spoken best, and other languages. §‘ﬂRen were
£urtper 1nvestxgated in order to establneh ethnic dffl}idthn Whlle 92.1%
cited Engllsh as the language spoken best, 74.3% spoke Engllsh only and
were of Lanadlun hngll:h or American descent. The second largest -
ethnic group wa> JItalian, *with 9. 0% of all respondents, foliowed by
-those of Freneh origin (6.1 ). Other ethnic Lroupbu:ijlonlw fractlonul

ce

representutlon and did not gonstltute significant n s. -
0 . N ‘
The forty séhool: were >eLected with some attention to 4 rural/ T

urban split. Howc"er us,we -have 1nd1cated the selection of schoods ~

.tn rural and urbun areas was larg@ly determined by sumple requirements.
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Table 75/ Percentage, Proportion of . Table 77/ Percehtaé’e Proportion of -
Job Expectatians According to _ Respondents' Ages | . - %
Prestige Rahkin : ! Ea
' g ! g . . Y . - isr
- — Age . . ' ﬁ’
Pineo-Porger ) % - . (N= 094)
. Prestige Scale . (N=789) - . -
— 15 i 0.5
1 - 199 ’ 3.2 .i L() } . , ' 1'1.2 v I
200 - 299 26.2 17 . 331 -
300 - 399 N .43.1 Yo g o . 34.8 |
400 - 499 . . ‘ 17.8 . ‘ 19 ‘ ' 15.2 . |
500.-:599 7.6 20 B 3.8 . ..
600 - 699 - "2.1 . 71 » 0.9
760 - 799 C 22 0.2 , .
800 - 899 . - o3 ' 0.1 }
900 - 999 \ 24 0.1 . v,
. g , . . . . ] .
. N ". - = b o
Table 76/ Percentage of Regpondents Reporting Most Important Job %
Characttristics . Pt
B IR \Ao First . « : Second 2 Faird- .
Job_Charactefistics * ° st’ Important Most Important Most Important .
‘ . (N=1,074) "(N= 1 050’) "7 (N=1,038)
Good pay ‘ ’ 39.1 26.2 ~* _20:5 ’
Security . & 6.5 99 - 1Ls
Regular hours . o . 239 - T19.1
Meetings pedple . ~ 6.4 «_ 15.6 " . 15.5
Intéresting 3 ° 8.8 B § O SN
Right kind of work : 38.0 ®15.5 ‘Y . 216
All important 0.7, - " 0.1 T - 0:5
Other C ) s 0.1
b’\\ , . _ . ~h. © -
Because of the d1ff1cu1t1es of presenting a pre.q,gse breakdown’ of the ‘
Irural/urban split, Table-78 is drdwn up to show populatlgn siz Ze in the : W
various areas where respondents re51de Our sample has a slight urban
bias - 63. 1% live in areas with a populution of 50,060 and over - but‘ this
is du’e to the sample design's respeatmg proportlonal representation of * Lt
. type of school ) . . " )
‘ Among 1mp0rtant background varldbles, famxly size is one which de~ \_‘
’
serves partlcular attent1on 1nsofar as it may help or. hinder the > respon-
dent*s performance in school For 1instance, a sense of overcrowding in
; . . . , .
« 133 s
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. Table 78/ Per: tage Distribution Table/79, Mean Education of Siblings =
of Sample in Hresent Locale 16 Years of Age and Older -
e R S : .
Population (N=1,076) * Education . (N= 504) - -
t Under 1,000 *o12.5 At least 8 years 7 2330
1,000 - 9,999 12.2 At least 10 years 43.3) -
: 10,000 - 49,999 . 12.5 At least 12 years 179
. 50,000 - 250,000 © 31.9 - 13 years . 7.9. o
. Over 250,000 .31.2 i} Non-university post- -
. . . secondafy training . . 2.2 e
- : . . University . 5'8 A 4
- ¢ . \

< - \“\\__;_;§
a large family may hinder the development of the ability the ocoupat1ona1 ¢
student may have. On the other kand, the student_from ailarge family '
J may legrn to accommodate to 51tuatlons arising from eve,yday life within
the family settgng and thus may be better_ prepared for the cooperation =~ <
requlred in a workshop than the student who is an only ch11d or comes
from a small family., A student with one or mqre slbl;ngs who have
. &ttended.a regu}ar h1gh school or have had further education may be at an
advantage compared to one with siblings who have not had such an education
or one w1th no siblings at all. Hoéwever, the beneficial effect of the Y e o
presence of.relatively highly educated siblimgs may ‘be m1t1gated by the o

adverse effects of a large family.

. . . Almost two-thirds of our sample (62.6% N=521) belong to large

* families with four chﬁn or more (1-3 children: 37.4%; 4 ‘or 3: 38.1%

6 or more: 24.5%). H er, Table 79 shows that siblings' edusatlonal
level is relatively high; two-thirds of ‘them have advanced beyond our- re-,
spondent's level, whether it be in completing regular high. school, post-

l secondar) training, or a unlverslty education. This latter group (although
smdgll in.actual numbers because of sample: size) presents a relatlvely hlgh
percentage (5.8%) 'in domparison to the general population from whlch our ,

) sample was drawn. Only 23.0% had had eight years g§ schooling or 1ess

< Parents' employment }fatus is another 1mporfaht backgﬁound Vdrlable

x(:>, Only 10.0% (N*9’7) of the fathers were unemployed at the time of the
survey, and,a small fraction (2.6%. were only employed part tlme) ' *The i
great majority (87.4%) werg gainfully employed. Of thé mothers, the
\\»ﬁ majority were housewives (unemployed: 54.9% N=1,0l6) although we have

no data to show how many were in search.of employment. Thirty-thrce'

1]
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}gercent were employed full time anfl 1. .{2 p.urt'tuue.A '.l'uble 80 shows
parents' occupation by type. The majority of tuthers (67.5%) were in the
'!productlon/labour categoryg while mothers JExs enly distnibputed between #

¢ ghe service (27.0% ), clerical 22.20), and productron/labour (22,0%)
sectors. SerY1ce industries were relatively high tor futhers also (12.3%)
compared to those in other sectars. _ | - o

. Parents’' occupational prestlge rankinE'(Table 81) ef this survey

was similar to that of the follow -up. survey, e:peC1allx’for fathers,
mothers Seemed “to be doing sllghtl\ better 1n this gur»e The ma)orlty )
(of fathers and mothers) fell “kthe lTow ‘{1- 399) cugegories with only a
smal} ffactlon in the h\gh (700 999) ones. lable 82 shows the.detalled‘

breakdown of prestige ra

ing of parents” prisent jobs: )

Parents' level of educution, on the OthLl hand, had 1mproved 51gn1-

ficantly from that of the follows up sur»ex " lable 83 shows that over

)

" half the regpondents’ fathers (52. 8”) had had at laast some high school

education ehE of s 24.4% were'hlgh school grdduates or better. Only =

3.7% had had no formal eéucatlen.' Mothers' level pf\educatlon was sligh&ly—_;

higher than fatherg' level of education. © - ; ’ ’
Our last. area of interest was the sghoolls ”eatchment area." For

this purpose quest1on§ were ashed to establish the length of t1me spent

e
to reach the school and’ the medans ot trauspoxtatlun used. Fhe majorLty,

.

“Tdble - 80/ Percentagé Proportlon by lable 81/ Percentag Proportlon .of

Iype of Parents' Occupatlons / Paﬁents' Occupatiopns by Prestlge--
TR T e S Runking -
7 Type of ' JFather Mother -
Occupation . (N=818) (N=419) Pineo-Porter _ Father _ Mother
- - Prestige Scgle (N=812) (N=422)
Professional/ : , s -
’ Technical- 3.2 15.0 Low (1 - 399) 68.3 75.1
Administrative/ . Medium (400-699)  30.4 24.6 .
. 5q s . . -
Managerial 2.4 L0 digh (700-999) 1.2 0.2
Clerical *{ 2.4 22.2
Sales N 6.6 9:3 - . : . v -
Service .. 12.3 27.0
 Agaaculture . 4.0 3.1 " ) . .
oduction/ ‘f ' T . -
¥ Labour, ' '67.5, 7 22.0 .
Unclassifiable . 1.0 0.2
Armed Forces 0.5 0.2 ’ . . )
/ . ;L h ' ¢ f o / / .
135 :
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Table 82/ Percentage Proport1o of Table 83/ Percentage Proportion of

Parents' Occupations by Preqtfie ] Respondents' Parents by Leve} of-
Ranking . . - Education Attalned
- * Y ' 4 - =
Pineo-Porter Father Mother Level of . "Father Mother
Préstige Scale {N=812) (N=422) Education . (N=898) (N=9
- 1 - 198 5.4 12.2 . None : 3.7 3.8
200 - 299N 28: 1 37.5 At least some ‘ -
o . v .
f . 300 - 399 34.8 251 eleméntary 43.7 35.5
; 400 - 499 . . 15.9 15.1 Some high SEhool 28.4 30.9
P - . - Finished high o
T 500~ 589 % ) 12.5 5.2 schodl or higher 24.4 CK\\ 30.1 )
. 600 - 699 2.0 4.3 . -
' 700 - 799 0.8 = —0.2 : , 3 -
800 - 899 V.3 S _ _
- ‘ .
900 - 999 o . . - -
~ - ) ~z R ! ]
(75.6% N=1,054). spent yp to half an hour to get to school, and a further
) 20. 8% spent from half an hour to & full hour to do so., The means of
- transportation 'most frequently reported was public transit (56.1% N=1, 106) .

Almost one-quarter of the respondents lived within walking d1stanCe (24. 5%)
and a further one-tenth_ (10.4%) drove by, car to school every day. We are
Just1f1ed in assumlng, therefore, that the-school s ''catchment area'"

- stretched beyond the immediate ne1ghbourhood generally. In more speC1f1c
cases 1t took over an hour (3.7%) and A‘Eomb1nat10n of different means of ~

< trans ortat1on .1%) to reach the bChOOl
P

~ .

Dlstnbuuon by Sex -

A more detailed analysls 15 presented 1n this settron as we look at the

.dlstr1but1on of baseline responses by sex. ~The d1>cu551on will be pursued

-

along the same lines @s in Chapter 3 of the report “We will try to take -
1nto aceount varla;%ons in educational experiences and JOb gxperiences

that may b&®niore pronounced- when considered by sex.
} ' ’ a

N School Informatlon .

In this section, we will. concern ourselves with looking at major Varlutions
in response by sex of respondent in relation to ¢ducational variables.
‘A sli ghtly higher percentage of males attendéd the Lomp051te 1(52.4% ‘
Y N= 636) and occupat10na1 (18 6%) schools, whiTe there were more fema1e< than

males in vocat1ona1 schiools (37. 3% to 29.10). Ihls dlfference is emphasized

~

j ;- by the inclusion of an all-female school in Region VII. -

| o Co 136 - , -

e | ) o ’ B . i -

S T j . ; ' l:L b L h
t . .
!

' » i , . .
g f . .
¥ s v L .-
4 ' / ! ! ! ' ' y .
[ X I g S .
¢
+

[




s

,/ extremely large pergentagp f females in course progruams (2

-while females take c0urse rograms wh1ch lead ‘to traditionatl female

positions in the labour market. Although one-third (3?.9 436) of
the female respondents werg in a general shop program, significantly

more males (61.1% N=635, as opposed to 41.5% of females) were in

6%) *as

specialty shop programs. rhaps the most significuant fini;ng was the

opposed to their male countprparts (0.5% )

The major and minor s bjects taken by the respondents vafy
significantly by séx as we jsee in Table %ﬁ. The la?gest proportion
@44 4%) of male respondent “took mechanical/technical subjects, while - .
the largest proport10n1{4ﬁ 70) of fEmale respondents took business and )
com;:;c1al subjects. About one-third (32.4%)" of males- teck-basic tradcs,
10.5% took applied arts, 5.9% took serv%ces, 5.8% took business and
commercial arts, and only 0.6% took academic-subjects. Slaghtly over
one -third (35. 0°) of females took ﬁerv1ces, 13.6% took basic trades, 3.6%
took mechan1cal/techn1ca1 and 1.9% and.1.2% took applied arts and academic
sub;ects, respeiclvely . ' '

There were no significant dlfferences by sex in terms.of reasons for
program choice and number of years in school; -however, thére was some
1nd1ci}10n that a larger percentage of male‘respondents spént threitto
four years in the program than did female respondents. Both sexes spent
approximately th? sape lgngths of time in special education, opportunity,
or pre-vocationa}l classes in elementery school.

* In Table 85 we recorded the most importaht aspects Bffhigh school

mentioned by male and female r!%pondents _The, most 1mportant aspect of °

"hlgh schooi-%as reported to be job training for both sexes (4876% and

39.2% respectively)- Jet morc females (24.00) than males g18.lo) opted
for good grudes as thg most 1mportant aspect, of high school.
In terms of the second most 1mportant a_pect of high school 26.5%

:of the males and 30.5 of the f¢males réeported job training again, How-

ever, life skflls_(ZS:O% for males and 2319% fqr/females) and go®¥ grades
(21.5% .and 22.3% respectively) become increa§in&1y important. Making
friends (24.2%)-and acquirIng life skills (24.9%) are.equally important

s gor males as the third most ifportant aspects und. the same held truc for
-

. L

“females [22 4% "and 26.45% respeuti&cly)
Table 86 shows the f1rst and present feelings of respondents about

school. Both males and females were considerably happier at/ﬂh@ time of

¢




’ [} ’ had

’ * . . I'd

-

-

r

iText Provided by Enic [N

— Q l Se '),; “3»,:;5{;«'1"
PRI & &

[ -

%y FEac *
T -

S e TSN o,

Fainaa '“""’I*"’

-

-

o )

=

(T_af:le 84 continued on next page.) .

Table 84/ Number and Percentage by Sex of Respondents .Taking Major and -

. Minor Subjects’ /' . .o

e " : ' ” Major Minor-
. . Ma-le Female Male > Female B
Subject TN % N % N %" N %
English * i 1 0.3 2 0.9
* Maths | S 1 0.2 1 0.3 1 0.3 5 2.3 -

. . Science . - 2 0.6 1 0.5

) History ' . "1 0.3 . L.

] Social Science : . 1 0.9
Physical Education 1 0.2 , . 1- 0.5
Drama/Theatre Arts . 2 0.9°
Music 1 0.3 6 1.7 ~ 4 1.8

‘ * Other Academic ) ' -

[ . _ ,# .Subjects 1 0.2 d 0.3 1 0.5 -
Arts/Arts cand Crafts 13 - 2.8 5 1.4 17 4.8 9 4.1 .
Drafting’ . 18 3’9 2 0.5 22 %602 , _

.. Landscaping - 3 0.6 3 0.8 [
' Paihting & Decorating 9 1.9 Il 3.1 6 $2.7
Photography ., 6 1.3 N
«. . Building Construction 11 2.4 18 , 5.1 1 / 0.5 °
Carpentry/Wood : - N /
, Technology 20 4.3 —23 6.5
Construction HTades 2 0.4 . . - 3 0.8 ‘i
* -, Masonry/Trowel LT - S 5 oy - | .
Trades 22 4.7 L '13 3.7 } ¥
Upholstery Trades © 7 1.5 : .5 1.4 / o
Weld#fig -+ 55 11.8 - 1  +8.3 .22 6.2 /
Printing 577 1.1 T 6 1.7 2 0.9
Pipe Fitting . . ) : ' ’ 1 0.3 ,
Plumbing 6 1.3 ~ 4 1.1
Chef Training 9 1.9 8 2.2 9 2.5 9 4.1
‘ClotHing Construction/ * .=. - s . '
Tailoring . 6 1.6 . )
Dressmaking - 2 0.5 3 1.4
Hortid¢ulture 13 2.8 7 1.9 9 2.5 4 1.8
Sewing ~ . 1 6.2 =« 26 7.1 2 06 22 10.0
Bookkeeping o NN - .o
‘Busin’féss Practices/ o , > v c
~ Business Machines : T2 0.5 1 0.3 2 0.9
. . 4 cial . ) 1.1 79" 21.5 0.3 0.5
S ata PMgcessing ° .
.Marketing/ s . ; 4 . .
Merchandising 8 1:7° . 27 7.3 Vi 0.6 % 2.7
Retailing 11 2.4 9 2.4 . 4 1-1 24 10.9 ‘
Junior Business , - ) . ‘ -
: Work . - . 9 2.4 2 0.6 6 2.7,
Typing ; % 0.6 39 , 10.6 6 1.7 20 9.1
Automotive 21 4.5 4 1t 1 10 - 2.8 .3 1.4
o Auto Body 48 0.3 27 7.6 :
- Auto Servicing 29 6.2 - . 17 4.8
- Blueprint Reading 2 0.4 .’ . 3+ 0.8 -
Duplicating | L2 0.4. 2 + 0.6 1- 0.5




i

‘Major Minor \C »
) - ¥,
. . Male a Femdle Male ’ emale
Subject . N % N % N % N %
"Electrieity 18 3.9 -7 0. 7
Gasoliné Engines 5 1.1 ° - 11 .
Machine Operator 1, %3 ' ’
Machine Shop~ 16 3.4 1 0.3 .12 4"
Mechanical o 7 T
. Maintenance 22 4 4.7 - .
"Service Station ‘
Operation- P . 3 0.8 1 0.5
Small Appliances . . . ‘ L\‘
Repairs 3 0.6 2, 0.6 .
Small Engines -~ 17 ~ 3.6 14 4.0, Y
Metal Fabrication 1 3.2 ' 20 5.6 \ .
Cashier Training . .8 ) 1 -0.3 1 0.5
Commercial Cooking 10 - 21 + 8 2.2, 2 0.6 5 2.3
Barbering '
Building Management/ | ~ ‘
Institutional P2 *
Services f 2 = 0.4 4 4 1.1
Driver Education 1 0.3 e2°- 0 -3 - 3.4
Dry Cleaning 1 0.2 1 0.3 2.3 0.9
Laundry Services 2 6!
0il Burper Services ¥ - 6 1.7
Beauty Gulture/ . : . L
Cosmetology 18 4.9 1 0.3 . 2 0.9
Child Care/Home . , ' : ‘
Nursing e 11 3.0 -~ . 2 0.9
Family Living . . S )
Hairdressing/Hair . )
Care 1 0.2 39 'hwoé . 3 0.8 20 2.1
Home Economics/ /s )
Domestic Sciéhces 14 ' 3.0 21 g7 13 - 3.7 25  11.4
Home Managenent/Home , ) o ’ ».
Sciences - * 2 0.5 - . .
Hospital Services 1 0.2 " 27 47.3 1 0.3 7 3.2
Restaurant Servicg/ . K L .
Waitress Training 7 1.5 9 .24 1 0.3 8 3.6
Other Services 2 0.6 :
Total 466 55.9 368 }41 354 61.7 220 38.3
b 4 S - . R
N\ ’ . ”
¥ . . - 4 )
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. }'ame 8"5/ Percenta?é“PrOporth of Respo’ndents Reporting Most
Important AW of High -School - vt -

..:. ‘é‘ ,g'_:‘\-t '," . - '»’Zv . L e 4) » e 4» . ’ “g Mn
o : !'U T & %'} r‘ﬂt:__, , ‘sl )
. ' Firit <7 se&Me, . Tighd™"
. .- 'Most Important , .- Mest Important ~ M Im.portant
. . ’ - . - N .
I Mile  Femalg.  Male  Femdle | Maie$ Female™ * '3 .
Reasoy . ’(N=613) IN= 2152) " (N=596) (N=440) ~ (N= 583) W(N=425) L

"" " p — —~ A= <o
. Making.friends 15.3 .15.0 ': - 15.% 13.6 - 24.2, 22.4 S

w .

. . - . - 3 . 5 L«
‘Goog grades _/ . 18.1 24.6e, . 21.5 22.3 - 15.4 17,6
. - . ! ? . . ® T ,
oL Job training 48.6,  39.2 . 26.5 ¢ 30.5° 7 18.1 ’13.6 ‘
' A Havim fun - . 1.6 . 28 6.0° 5.2 2.7+ 11.3
. - * ‘ - L] .
. ’After-school . \ﬂ L § _ er Lt ,
- e activities: . 0.5 0.7° .. 37 43 T 82 4.5+ % ~
' Life skills 14.8 1770 - 25.0 256 v .26 264 ~
.. ., Allimportant - 0.7- L% { 1.8 - 8% = . 34 . 3 S
o Other ~ o.&' .02, oX'. /o2 . 0.9 1.2 N
o’ . K . . . e ¢ - - LI i
. - . . . . { . . - g
. H z > . ’ o
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Table 86/ Percentage Propgrtion by Sex of Respendents' Feelings About School
P T L . \
: ML Vo . ’ L .
- . . =y . -~
- . : A F~1rst V . Pres&nt .. . ,Q‘I
- ] <4

Ty T. . ‘ Méle\ _Q’emale Male . Femate ~ ., = .
. Feelings . (N 6‘94 , (N=468) l(N=6’31) (N=464) :

[ .
. v ¥ Do v
ery unhappy (lﬂls 2 . " o12.h 8 1’ 6.0 ;4\ o

. Rather unhappy Yo.3- o -12.4° . 7.94 . 83 T
DoN' € ‘care - 18.6 ' 26 . 18770 % 14.9 e

3

c
N Rather happy . 35.7 N "38.0 ° 45‘.0' _ A1.6 e
v / Very happy :— 18.11;ﬁ - 16,1 ~g4.2 ~— 28.2 - ‘ T .
N - ' 3 ‘ 2. . ) . ‘ .. ¢ :
AN L /
- - ‘. . i . , ' . ‘». ” ,\ PY
. L L e,
» ° * {:” 4
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han when they first entered the school w1th a slight

’

There were G ghificang d1fferences with regar to the respondent

,,@tendq.gy for- feﬁabesi happle? at the present t1me than males.

‘perceptions of the ount ‘of, ch01ce in courses.’ Satlsﬁactlon w1th tr Iﬂlng

>

£~<;£oriﬁe¥kxc%§€%te frir"fesuItS‘for mﬁIes a iemales aljke {Table 87),'

’

¢ yet females tende; sgore sl:fghtly hlgher on egree of satisfaction witﬁ
training as a aration for 1ife.
veTy satlsfled with training as pneparatlon for.
(21.1%) of females responded slmllarly More ma
(67.8%) were just satisfied with tralnlng as prepdration for life" There-
fore it appe:fz that in measurlngmoverall sat1sfact1on/dlssat1§£act10n,‘

there is"no dlfference-between the sexes, that is, the difference 1s one

-

. L3 .
C T of degree and not one of kind. - ot '

. ; s
.

L4 » -

Job Information

)

There were no d1fferences with regard to=the Jhelp rece1ved 1n JOb ¢hoice.
ithis perHaps worth not1ng that_a considerably. h1gher proportion of males
than femaﬁvs/held’some kind of employmenteayhile :in school with the
excep&crtﬂ&hf winter- work experience. Abﬂ

dhts had part1c1pated in the winter work program while almost one-third f
‘(32 0%) of females had d#e.so. - , C ”T . ‘o

v

one- quarter of male respon- }

: Accordlng to our- findings (Table 88) 59. 8% of males 1ntended tomy
" get a 935 after graduation whlle almost three quarters {?2 8%) of the
female responses fell /into th1 fegory -On the other hand, sllghtly ';
over one flfth (21 0/) of males planned to seek apprentlceshlps ‘
(traditionally male oriented Jobs), yef<on1y\%’3 of~ﬁema1es intended’

!’ do s0. . . . ’ .

Table 89 shows the JObS expected by respondents after 1eav1ng

» .

for each of the ‘sexes. Female resppndents.were expect ‘iler1Ca1 yobs |
(32 9%), service JObS (55 90), and profe551qna1/techn1 1, Jobs.(23 0% )

‘ The overwhelmlng maJorlty .Qf male respondents w<ere expec 'ng jobs of the -

v -
P productlon/labour type. (61'2°) wh11e 14, 1 were-expectlng service ;obs o ®
1

Prestlge of expegted JObdeld ngt vary slgn&flcantly by s€X; females were’
sllghtly more frequent in the: low categor1es (73 2% to 72. Oi) and less 50

‘

in the med1um,categor1es (26.8% to28.0%). G .
. <o ’
. Respondents were asked to 1nd1cate;what they fel't were the three
(4 .-
= most 1mportant job charaqterlstlcs (Table 90) In terms of the fLrst :

most 1mportant job charactarlstlc, the largest proportron of males (42 3% 1

-
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* Table 87/ Percentage Preportlon oﬂ Respondénts Satisfied with Tra1n1ng .
L ® .L ~ . = . >
ot " As Training’ for Work As Preparatiof for Life
% Degree of ' Male Female Male Female ) Lo
——-Satisfactdon, . - (N=629) - (N=463) (N=622) 460) ° :
3 —- - i — - / .
.? Dissatisfied” ©  10.3 ¢ 9.7 11.6 ¢« Y 11.1 TR
“satisfied: —§{ 59.3 59.6 '+ 72,5 ¢ . 67.8 .~ % °
- L - , . L .
- Very gatisfied * 3074 30.7 . " 15.9 21.1 S
T o M ’ . ’ .
- = ) KB o
. ‘\D. AN ) M 4 . . o . -, .
s ' ‘ e :
y Table 88/ Percentage Proportion by Sex of Respondents' Pl1gns After* .
Laavxng\School ‘ , :
~ P e - . _
> i SR 4
EPlan 1 o ¥ - Ma{e, ™™= ‘Female . )
S : L (N=625) .- = (N=463) e Do
© Get a job & = ' 59.8. . 72.8 -
Apprenticeship 21.0 : 4.3 . WL o
. Trahsfer to another schooL - ‘4u5 / . 7.6 . - tLt
Transfer"to another program 5.3° 4.1 A A
e Tran%fer to another school and program 0.3 .'{ ’ '
Transfer to commun%ﬁy college . 6.6 L 701 \ . ) :
-:Somethlng else S 2.6 . v 41 |
. "»% Table 89/ Percentage Proportion by Sex ofARespoqdeptS' Job Expectations - e
. 'Type of Job o . - Male Female - ‘
. L L o QS (N=374) -
.- -’ “ " A - N > 3 T‘i .ﬁi’ . .
Profes@,lonal/ﬂleehnﬁalg © -~ 6.1 230 - g
h . . 4 N
- Admrmlstr-at.lve/Managerlal . 0.5 C A -~
. ’ — '
. Clerlcqi ° o~ . 1.9 32.4
. ' Sales. "-* S T, 3.8 ., 7.5
. R . ., ‘ - % . .
- >Sem£ . y .. 1401 25,9 \
7 Agricuiture N A B 1.6 j\ 3
"« -Production/Labbur TS A 7.8 " I
. fUnciassiﬂiébie. ) RN 4 "re70.8 ¢ ’
DA \ . _ .
7 1.1

¢ Armed Forces Lo ) SR
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. Tabﬁe QO/zPhreéntage oi-ﬁesponaenfé by Sex Choosing First,

-~

Seconda

and Third Mokt Important Job Characteristics

i’o , .

_ First Most'ImBortant

Male
Qharacterlstlcs

(Nf612)

Female
. (N=458)

Second Most Imgortant L s

Third Most Important

Male
{N=599)

“Male **,  Female - .
(N=591) (N=445)

Female .
{N=449)

e

42.3
6.9
5.4

: L
S%turlty . g ) -
Regular hou;s l

' 3.9,

. 34.9 °
! 6.1

c". v :4..6

9.8

1 25.4
‘11.4.
27.5 .

', *10.5

19.8 '
12.4
20.1

13.5 -

27.4
8.0
19,2 -
22.3

21.1 ‘ .
LA
10,3

- "17.8 -
18.2 '

€ . . - ' .
- . . ., E [N
Inierestmg 3.6 ., 5.2 8.3 . 9.1 ‘4 9.6, " 13.5 . )
1 . . . . L o
~Right kind of work 36.9 © 39.1 S T 13.87, 23.7 - 18.9 y
- ~ v .
M -~ E . .t .
All impaqrtant \'.-( 1.0 + 0.2 0.2 « . 0.7 0.2 ~ 4, :
P - . L B ! Lo 4 i ‘\ 4
e 3 v : v . .. -
Bl — e T ~ : | S
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v = felt that good’a'{/was most important while the largest prdportion of .

_females (39.1%) felt the‘right kind«bf work was the most importunt Over

a
—

" one third (34, 9% ) of female respondents felt good pay. was mos t important,

) wh11e slightly fewer males (36 9%) than females felt the r1ght kind of
Q * work’ was moSt 1mpor‘tant The largest per'centage of Mirles (27‘5 ,) felt-

te .. regular hours,was the second, most 1mportant Job tharacteristlc

-
R perce tage ot females (27 40) stated that good pay .was Ule second most
= 1mpor It characterlstlc The right’ k1nd Of work was thé third most

. 1mportant dharacterlstlc for males ‘(23. 7 2) vhile good pay was eof h1ghest
J .‘,1mportance (21.1%) for females ) B ’

From Fable 91 it'would appear that males were more likely to-f1nd

' parents and relatvlves u§efu’n obtaining employment &r to approach a
n the1r own, whi

potent1al employ e females were more llkely to yse

. formal channels, such as the Manpower offices, ’

LY : ’ .

2

Backgrquﬁd Informatlon

8

the largest

LS

oL ‘ . - i ,
- % ~ . % . »
* ‘ = - .

»

.?

. *In’this sectioh we make an attempt *0- trace yar1ation by sex of the 2
i t .
., ) demographlc -and socyoqconoml‘ characterlstlcs\of resp ndents .
) oo Table 92 shows the representatlon of'respondénts by sex and by - B
P rehlon Clearly xhe highest pbrcentag f male respoqdents is found in
East Central Ontarlo (25.2%) whlle\the hest percentage of females is :
found in West Central Ontar10 (34. 9o) a\Genera.lly speaking, males are v
sllghtly/overrepresenled in East Central Ontario, Northwestern Ontarlo,‘
' ¢ . : 1 . " .
Table 91/ Pergentage Proportlon by Sex of Expected Means of"Obtalnlng
» F1rst Job . >
¥ - R - &
./ " . . -
) . Meang . . _“Male Female .
. 2 (N=606)* (N=445) . )
* ~ ; = X —-
¢ Manpower P "13.5 20.9
S enfs/Reldtives : ol 12,5 .. 72 T,
~ - ' - - .
. e pal/Vice-Principal . 1.2 L1 .
‘ /”// “Grjdance Counsellor’ N © 3.8. oo 5.8 ;
- »  Tedchers ., ' .‘ . ' 4.0 "~ . . 7:0 ;h v
' o Friends L .. =48 L 3.4 c
: ) y A - ... b . N ¢ . . .-\'Jf\:‘ ‘> ] .
! Own‘'initiative ; ' , 48.0 44.7
) Previous employer 3 T . f\l.B o -
. . . - N .} n v .
Other , /o 8.4 . . 7
' ‘ » . - N R r *
'\; 4 - — SR
e . R .~
. % A . ‘

*: ! A ! ‘ ‘ ® .\ tennl
v’ ’ [ ’ ) * . . ¢ -
. ) : TTEN - . o
: e X e '

% ! % ' ‘ *
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Table 92/ Pef?e‘:ntage Reglona} Drstrlbutmn of Respondents'by Sex

.

- ’ Region , 0 e '-‘: -Male, Female o 2
¥ . " : s S (N=636) - . (N=464) L -
, R %Northnestern ? ) - 3.6 L . §:4 )
) M}dnorthern 2w | B 4.7. : 3.4 Co ) .
< ~Northeastern . - . ' 6.0 4.3 .
* Western L e 11.5 . 7.1
.Miowestern . . <. 1l.6. 13.1 . ; -
' Niaga‘ra o C 102 5.8 ‘ ,
- West Central , = . - 45.9 34.9 "
X East Centraty” , 25.2 ®,, : -
-" } Eastern ’ ' 5.%;/\\ 5.6 ) N\
Ottawa Valley 6.1 3.9 !
L o . | .
K4 =

rmgorthern Ontar1o Northeastern Ontario, Westeﬁ Ontarlo the N1aga{a
€g

on, gnd the Ottawa Valley. Females are ovérrepresented in West-

ntral ‘Sntamo M.ldwestern Ontﬁm and Eastern Ontario. Th&e are
almost tw1ce as many male reSpondents in the Nlagara region; on the Other ‘
. hand, there are over twice as many female respondents in the West Central
- 5

e

" ‘Ont rié.region (an all-girl school was included in this reg‘bn).

.

There seem %o be no sigdificant ariations with regard to age, al-

] -.tvhough in .éeneral, females tefid to be sNghtly younger than their male
. N ‘ L *

counterparts. o

. slgnlﬁcantly by %ex' However bo}'h fathe d mothers of, femake re-

v spondents have slr.ght«,ly lower- &:vels of educatlon than those of the male '

. . 0 . \ ' >,
respondents y . ;o Y 5

4. There were no, s1gn1f1c¢nt dlfferences by sex of’ respondent in the.
: types of otcx?pa-nons held- by mothers and fathers. However, both paren:tsr
L , of ‘female’ respondents have lower—presﬂge jobs than parents of male
respondents (Table 93).7 *. E ' -

'x e » _ Pewer females (47, 1—0'5_{;}2[\ males (57.896) reported that they were >
in

stlll 11\71ng in the place ich they were born " Generally, females

’

o, Were more 11ke1y. to 11ve m re‘latwely urban1zed areas (populatlon size), . -
' . . - — . »
e, than were ma}eﬁ/ . - ‘. C \

. 'y :
= AboUt thr% -quarteks (75 8") “of maIe respondents spoke on'}y English ..

. whl,l“e on\ly 63 '3% of‘ ‘emale respondents did so. Twice as many females
N ; ; e -

PR ‘ L , ' .3
. . > . .
Y ‘ - 'y ° -t ., , ‘ . 145
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Table -93/ Percentage Proportion by Sex of Prestige Ranking of Respondents’
Parents' OcCcupations ® ~

[y

¥ e

> o . . Male . - ' Female

Pineo-Porter o Fatiggr ~ Mother  Father | ~ Mother-
ngstige Scale o -(N=484) (N=224) (N=327) . o (N=197)

Y

- 0
o

Low (1-399) T e43 . 7001 74.3 180.7
Medjum (400-699) - .‘b34.s 29.5 . 24.5 19.3
High' ° (700-999) ¥ 1.2 0.4 1.2

- - -
- . e
-

(12.1%) spoke both English and Ftalian as males (6.6%). However, .in
. . » ’ ) Ll
terms of language spoken best, the differences by sex were not significant.

-
£

—_—

3

Summary . .

, - < ‘ -
v The following is a sumpary in point form of mai?& findings for the baseline
. ;.surveyi * - ’

Ty

a3, - . : ‘
50.3% of our respondents were attending composite schools and

nearly one-third (32.5%) were in vocational schools. Occupational

schools comprised 17.2% of the responses.

e Specialty shop programs were the most popular (52.7%] followed by;

. general g%op programs (36.1%) .. l ‘ .
- . Al - . ‘
‘o It was® reported that 30.6% of the,respondents had no say in the

" choice of the -progran wkich they were .attending, while 41.8% chose

1

» - : .
it becadse,they felt 1t was interesting.

4

. - : . . .‘ ‘-.
Freedom of choice 1n specific courses was somewhat higher with 68.4%

r . .
of the,respondents reporting at-least some choice in the matter.
> . - 4 s ) .

] O."ﬁxe a'Z{cl‘,gé'l"loices of.maj(;r subjects ranked in the following manner:

meghanical/technical 26.4%, basic trades 23.8%, business/commercial
L Y . .~' M . -
arts 23.1%, service industetes 18.7%, .applied arts 6.8%, and

qf f\‘

académic subjects 0.7%.7 & - /’\ )

]

. y

The iority had speat t ears in the same schopl (4%.5%) and i
majority spent two years in the s hop (, ) and in

, the same Hrogram (5018%}:' T . .
LT RPN ’ , . | S
A large percentd%e~(30.7%) W speni*gg least two years®in special’
. . 7 . 2] .
egucptiop classes 1n glementary school’aﬂa a further 9.9% had taken

y
L

one year for.the s#he purpose.
- -~

(V) . ~ L Ay - ~ s '
Job training scored highest. as-the first most‘imﬁgatant (44 .6%) and
the second most ;mportbnt (28.2%f aspect of high school. Acquiring

>

ar
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. . ) . -
life skills ranked highesg (25.4%) as the tHird most jmportant

A - ~ !

- -
Feellng toward school improved 1n general wfth the passage of time,

the percentage of those who reported happy feelings 1ncrea51ng from

,56.2% upon entering school to 69.5% at the time of the ‘survey.

?ge large majority were satisfied with the training received far

work (89.8%) and as a prepanation for life (%&.S%).

3

«

Over three-quarters (79. 2%) 1ntended to work after leaving school

v

whil® 17. ,6% intended to LOH[lﬂUC their eduudtlon
v . ! * ’

Parents and/or relatives were the mdjor source bf'influence'(43.3%)

in helping the student decide what to do after leaving schoe}. .

- ‘.

Approauhlng a potential emplo)er personally was the means most fre-

v

quently reported by re:pondert\ (46.5%) fo be used 1n obtalnlng

employment. - N

Over one-third (36.1%) of thcArcspondents exquted tofbe employed in
the productlon/labour‘§eut0r, 19.6% 1n the servyce sector and 16.2%
in cleri'cal work. A further 1. 0% planned to enter profe551ona1/

technical occupations. ¢

.

Prestige rankings for expected jobs were quite low with only 27.5%

s

i

expectlﬁg medium-pre®tige jobs.

s

Good pay (39.1%)'and the rmgbt kind of work (38.0%) ranked first in
importance as job chdracteristics. Regular hours (19.1%) was among

.the highest for third most important job characteristics. Lo

The modal age group was 17-18 years with 94.3% falling between the

-

ages of 19 to 19f". ] . ; . ,;-E ~
Only 16.9% were borh outside Canada and 92.1% reported speaking LT
Eﬁgllsh best. - .- a ‘

» * 4

Almost two-thirds (bZ:oﬁ)lbelungcd/to large families with four

t
T

children or more.

87.0% of responflents' fdthers: were employed, of whom the majéfity

(67.5 ’“) were 1n production/labour occupations.
\

Mothers wWere evenly dx«trzhu ¢f between thc servxee (27. Oﬂ), clcr1cal

(22«2&), and production/labour o2 2.0%) sectors = " e
. ] e .
' “ . ¢ w4 i
X CoL e - , ‘ L J
1 . . w e ‘
- ’ ' ‘ )
. . 1 P’ f} ) v ! M '
» v s » - . . L
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e Over half of the respondents' fathers (52.8%) had had at least some

T high school tlalnyng and of these 24. 40 were h&Ah school gradudtes

"‘& T
' Sy

or better. . , .

3 ¢ t .

‘@ There were more mdles (bl 1%) thdn females (41 5%) taklng shbecialty
shop programs, a large number of females (25.6%) were tuking course

Programs ' B : P .
. - #

‘ ® The largest pnoportlon of males (44.4%) took mechanlcal/teehnlcal
subjects, whlle:the largest proportlon of females (44 7%) took
bu51ne§s and commerc1aL‘!ubJects . . >

s ® 16.0% of malfe were ''very satisfied" wigh training as a preparation

for life, whlle.Zfll- 6?’females responded similarly.

‘o e 21.0% of males planned to seek apprenticeships, yet only 4.3% of
females intended » do so? | - .

il . ’

® The overwhelming majority of male respoﬁdents (61i2%) were expecting

to obtain employment in the produet1on/labour sector, while female

‘respondents expected mostly clerical jobs (32.9%).

o The largest proportlon of males C?g 3%) felt good pay was the first
most important job characteristic; the largest proportion of femqjes

(39.1%) felt the r1ght kind of .work was most important.

AN

A}l respondents in Northeastern Ontar1o, Eastern Ontario, and the

\Qttawa Valley were taking a general shop program.

-

e The only respondents who were taking a course program Qe;;\rrom
weést Central Ontario (45.1%); specialty shops were most popular in

L . kast Central Ontario (86.6%) and the Niagara region (79.3%).

® Basic trades as a major subJett were most popular in Mliﬁorthern
(Sl.lb), “Northeastern (53.3%), and Western OntamMo (47.8%) ..

° Buslness/commerc1a1 arts were significantly popular in West Central

thar1o {49.4%); mechdnlcal/technleal ‘were most popular in Northa

-

:western gntario.

t
s

* ¢ in Northwestérn Ontario, \42 4% felt that acquiring life skills'was-
the most 1mportant aspect of high school, making friends was ‘most

important 1n NoTtheastern 0ntar1o (33 3%), and good gradas were

. most important 1in the Ottawa Valley (30.9%). Job training wdg most
. + ¢

important for the largest proportion of students in all other regions.

M .
. . -




3 ‘\ , : . -, “
. , ) . .. " [}
® The"Niagara region reported the highest proportion of .respondents - '

629 7%) who were very satlsfzed with ‘training received at schooi as . g

a preparatlon for llfe, resppndents in Western Ontarlo were the mo5t:

. v .

dlssatlsfled (17.0%). ' : A
® The largest percentage of students who ihtended to obtain employ~ )
ment upon graduatlon was in Northeastern Ontario €80.7%); t - ) L

lowest in Midhorthern Ontario (56.5%). Here, ?zfever, 21.7% af.the.

.
A -

respondents intended to get aﬁpgenticeships.

® Of the students from Midnorthern Ontario, 17.4% planned to "transfer

to a community college.

*

“s . - - - =

- ® QOver one-fifth of respondents-from Eastern-Ontario (21.3%),
Ottawa Valley (22.6%), and Northwestern Ontario (24.0%) expected '

to obtain professional/technical jobs.

~

® The highest percentage of respondents from English backgrounds was
found in Northeastern Ontario (90.9%) and the lewest in West
Cenﬁ;al Ontario (50 0%) . "

hl

[

-

-

Midqgrthern Ontario had the -largest proportion of respondents with

a Erench background (28.3%), while West Central Ontario had the .
" highest proportion of Italians Y25.8%)-and Portuguese (5.9%).
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e In our follow -up survey, 57. Oo of ‘the respondents attended comp051te .

Y

= ‘Trainin

“»

- w1th the Job‘[ralnlng they had received- while at 5§hool 79.4% were at

- technical skills were the most pepular maJor SUbJCLtS

oy A ‘)- . . b
’ ‘/ ¥ > . ° ' R
Summary and Conclusions - . s e
‘ - ’ 5 , ol .
: ' . IR .
- . - ; )
% - < -
} s - . ¢ \
This chapter presents a summary ot the major findings of the study in T
- 4
point form, a dlscu551on of the implications-of these flndlngs, and some .

final remarks on the*relatlonshlp ‘of these flndangs to the orlglgal 12
questions posed at the end of Chapter: 1. The summary refers to the
findings of the follow-up survey, since the baseline survey has been

completely summarized, as a separate entity, at the *end of4Chapter 5. .

.

Summary of Fmdmgs S . . ;

schools, 23.4% attended occupatlonal sghools, and 19 6% attended vocatlonal

4

schools .

e  About onge; half (50.6%) took a spec1a1ty shop program, i 8% took a ~ ]
general shop prog;am and 7.6% were enrolled in a course probgram.” ‘ .

° Bu51ness/commerc1a1 arts (26. 09)\\ba51c trades (23.5%) and mechanicaly T

rd

° } e majority of the respondents (85 2%) had received a Certificate. of s~
and 14.8% had received a Certifitate of Standing. ‘ L. ’ ’

(N While the majority (77.2%) repq<;ed never having-taken special
. v EEL . . ' « -
10

education,* opportunity, or pre-vocatiohal classes,in elementary school,
[ 4
22.8% reported hav1ng done so’ for at least one year & . .
|
. Job traigning was reported to be the first most 1mportant aspect of

high school by 43.3% of the respondents Making friends scored h1ghest as

B

tHe second (26.1%) and third (23. 1@) most 1mp\rtant aspects of h1gh school.
] The large mdjority of re5pondenf§ (Sb 1%) were at least ”sat1bf1ed"

. . :
least ”Sdtlsfl@@"'WIth the.training they: pad received as a preparation

for life in general.
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o Slrghtly more than two-thirds (6%.8%) reported being employed at

-wmagngfnlﬂlilqaﬂﬁyihe~survey, while tﬂefrest“were'either attending school (12.8%) : N

or were unemployed (20.4%):

-

] Approachrng the employgr persunally was the’ szt frequently reported
B o < S X - - .~
g . - iﬁgﬂemp%ovment Aboﬂt -20.0% Ubtalned‘thelr fiTsg
A fob through parents relatives, or frlends ¢ s .

LR S Y

L) Most of the respondents (54,0‘) ‘hag obtalned the1r f1rst jobs before * * 4
le

aV1ng 'school and about -one- quar{er had done so w1th1n one month of 7

- graduatlon. ) - . v
® ' 3lightly less than half the respondgnts (42. '2%) had held iny

.one job,. with .the’ tendency—£or subsequent jobs to.be held for a shorter ..
. ‘ -~ -

perlod of time than the f1r>t jobs. .

‘® GVerall the maJorlty of ]obs héld fell in the productlon/labour

\\ector and low- prebtlge cateaories - ' ‘
® About one- qudrter (27.8%) reported taklng some kind of retra1n1ng
‘Qr'on the-job tralnlng since 1eav1ng school. .., L. I .
. Male respondents constituted 54.6% and temale respondents 45.4% of

. the total djetributlon.f ] ) ‘

. ° The modal age at the time of the survey was 21. . ‘ .
" ® - Almost half the respcndents \45 oa\ be]onged to small fam111es (1 to - ‘
o 3 31b11ngsj, wh11e 122.3%"belonggd tQ large famrlres {4 or more) . . '
° The majorlty of the respondengp 77. S’j %ere single and 22.2% were '
‘ ;r had- been married. " ) ‘ N\
. e A;most threg- quarters (77 0%) spoke ouly Engllsh and 92 2% reported
‘ that they spoke English besw. \' e - - T : o
0- . Considerably more fathers of, rQSpondents (83.9%)" were engaged in ’
full time employment than motKers (791b ). . < , ", — e
e Theclargest petcentage of fathers! occppations were of the productlon/ i
~  labour type (63. 6”) while the‘manorlty of mothers were edployed in e1ther -t e
service ocuupatlons {26.8%) er productlon/lgg'hr JObS (26 2%) . .t -
e - A greater percentage of females than males attendéd occupatlonaﬁ R .

. .schopds for all years except 1971~ and 1972. ) ‘ N e
® - In all .years, more males than femalcs thought school had not pre- -
pared them for llfe at ‘ald. - . . . ¢

' ’0 *The major subJetts most commonly taken by males were in basic trades ‘

while-for females they were business/commercial arts ,subjects and the
' - d

serfices. - . . L, . : - )
_ ‘ \\ - ' , ) - .
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/_}52 59) and vocatidnal (47.0%) schools".

S

o . . . ’ R f

o . A greater percentage of fémale than male respondents have'beeh un- , - .

. -
- i . v PR 44 .

employed since leaving school | . > - o
o The large majority of females (90 0%) attended a»nother school after

_— . .

graduatlon while only H. Oa o‘males dJ,d SO.

e = e —— e pens Y (e e

"®  The ‘majorlty‘f male respondents first JObb were in the pmduct1ou/

" @ -’ The most common reason given by males for leaving a job was because

’ 'school. | . 3y

L}

'

f employment, they also had one of the h1ghest levels of sat:,sfactwn w1th

N

vt L.

labWector for females they were in- the cler1cal or’ service sectoyrs. =

——

they)ere laid off; females tended to g1ve other reasons. ‘\

LI

® The fathers and motherswof male respondents had, on. the average, a

higher level of education than female respondents’ parents. -~‘,~\\Y. " .
ondents' )

° The average occupational prestige level of marr1e{l resp

wives was lower than t#at of the married respondents' husbangs . .

L 2 Type of employment patterns by sex follew closely patterns ‘in tra1n1ng
received”at school. ’ ] . ’
® At the time of the survey, 72.0% of all males and 62 g of all females

were’ employed; 13 06 of maLes and ll 0% of females were still attending.

-
o

o The genera‘hop programs were taken by 46.0% male and 38.0% fem le .,

A s

o

resp'ondents, spec1alty shop prograris ‘were taken by 53. 0% male and 46«

. . o
° Midwe'stern Ontario had the highest “overall perc_emt'ag>e (nearly 60.0%)

female re5pondents. W"

of respondents "employed since 1éaving school. >

{
° West Central Ontario had the highest percentage ofmnemployment apong ‘

ma’les, while Nor’theastern Ontario had‘the h1ghest perce.ntage of u-nemploy-
me.nt among females . - - g

o Respondents 1n Midwestern Ontar1o had a,record of high stab1l1ty “

v e ¥
£y . R,

the job-“training rece1ved at School. ;
° Students from composite schools (57. lo) were more’ l1kely to 'have

secured employment upon leayrng school than students from the occupat‘ional
2 v, v
-~ - L« .
LN In both first and last jobs, students, from vqcat1onal schools -fe- -

v

ported haV1ng held the1r jobs for shorter periods of time (l to 6 mont? T

:

than students from comppsite or occupatlonal schools. - I A
o @ccupat’mnal school .students were least likely (2.1%) to be chmnl "
‘cally unemploye ,swhile composite (4: 3") -and voutwnal (4.7:0) school ¢
‘students were morcL.ll'kcly to bé so- . ¢ \ ; w
¢ . . ‘: 14 &
) . . . . » l' -
v *
o . ) “ -
152 ., . : .
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L 2N Students from course programs werc deast llke}y to be chron1ca11y ‘
unemplOyed as ecﬂpdred to those from generql or spéc1a1ty shop programs.. ‘

L ] The) were also most 11kely to have secured employment upon /gradu— K o

. ° . I R

ation., . . . - a IR

.

-
®  Respondents f’om course programs were over ten t1mes as ﬁkely (76. 99)

as general 'shop $wudents’ (7. 2%) and more than thiree times as 11ke1y as °

i -

s ialt sho stydents (21.2%) to hold clerical obs. L - & ,
pes y § Y ( ) J .

’ v, 'o Genera’l shop students wei‘e the mosg likely to have taken retraining
" * 'in basic trades; <course .;tudents w,e’re the most 11ke1y to have taken . - .
- . - - _‘c R e
» . retraining in bvmess/commercml arts \ PR & . ' 'L

i .

e From 1nterv1ews, we gathered that where parents showed greater con-

L& , cern in_ the welfare o.f theu’ offspr1ng, responcéents conVeyed a greater

L I 4

" sense of selfast'eem . . i . < . e

:' .

-f
)

. We encountered fewe‘r ca*s%s of -language d1ff1cult1esvactua11y experi- S,

¢ PR :

P A
g enced"by 1nterv1e\~ees thag was expected - . ;

<. Q Man) 1nter*1&wees £61t° the) were s’t1gmat1zed by other students - .

espeuallv, i to&nposfte schools.- ' ro ‘ ) (

' «

e . .Several respondents of both se)&s complauw of the com'paratt1ve lack ‘v |
-g »f academic conterit in .the ocgupat;onal _programs. o O -

- ’ !
d

1 Y e
“ - -e 'Most of the people‘mteruewed were negatively self- cr1t1ca1 such Yo
. oM

T an apparentx feel1ng of res1gn.a‘1".10n was linked to persomal, experuences of -
- P .

. st1gma . c, v LT, P . S . »

R <o, \ 4 .t . =V v i "" - . ) ." p L 3 , ;?‘.’
’ b4 . LT i . . :

‘. Dlscus*)n of Fmdxngs .o . R . N -

*° This st\(dy should he looked upOn as the study of a process "i"he procé“ss A %
L = :

- e is t.he occupathnal stu;lents' expe.rlences of the tfansition from home to- ¢

school to work (J(ol‘\\ ,IM) 'Those who read th1s. study w11l poss#¥bly have’ Lo ’

ST

. \».a notion that the prosess we have re!erfc& to is a homogeneous -bne. Trhere
- M ’ '“Q‘ N : (gl 2 W % y
. ! ,kare several reasohs W y this should be so(‘ ) ?‘i"’”"’ e

A 4 e: I ‘the fimst p.lace, 1t 1s a ‘fact that many p‘f the ~f1nd1ngs in thls ‘\"‘ .

4 study have been d1scoﬁred 1n other stud-le/s in var1ous countrtesﬁt L ,

' varlous t1mes for examg}e, the éff‘ects of parental educat1on occui)ataons .
and income, upon the1? gh1ldren s educatJOnal and 11f; Ghance§ The '

T 'edlﬁmnal andl’ 11fe c.hances of the ch11drcn of m1dd1e class parent; com-

-, paq'ed 10 The vch11dren of . poor and dlsadvantaged parepts aré 11ke1y to b€

“wrooa substantiallv better in mosté‘advanc .industrial societies.. The Lact that, y
; ¥ the poor, for 1nstance, in any country face 91m11ar barr1ers in the:t'x""s ’ ’ o
! ~ of .
o ed’uéatmn ‘and 11fe ea51iy loads to thc be11ei5 that any new study whr&h "L

. ., . . L. . ., \—- »’ ‘/ . " . N . \"( K . 3
'~' -"‘a ’ . * " . . “ '..

. - - £ M . - ™ 14
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reflects these barrlers is hexe]y a confirmation of prev 10u5 stugdies .

[y

The
»
hpmogenexty of thc popullation studled and their experlenues 1s v therr’ con- »

sidered to exist through time and’ spate.’«Such Lohsldexatlons uttcn, but Qi;

.

always, make any admlnlstraxlve measures tp 1nitiate eduuatlon and socidl

change seem tutlle lhe pooY Jre the‘poor are the poor 1s a good,

example of the kind of t1u1>m that rcsultb

.

bécause very real
) " The treatment of a social group as essentiully’ homugentous rathc

than heterogeneous is also a.result ofd the use of certain 'sthtistical
. proceduges {Llcourel %904) Lodiﬂﬁ frames am;ﬁnfstruutaral questidhnulres

do not allow fdx the 1nd1v1dual defalls Finaily, fiowever, and this .‘

111ustrates the use of statlstlca} procedufcs, the population studied

» . . L .
- 4 ' N ¢ .
may indeed have certain hamogeneous characteristicS which must be taken

N

. » . . .
anto consideration. Such a homogeneocus Characteristlc, for cxample, 1s

*the various 1earninﬁ1dlsab111tie§ encountered by some of the subjects of
the present btudy . . - o o { ’c ' . .o,

e even the ‘term "}ledrning disability" herg 1>.a branket ‘term.
R

- We *ave asked 1in Lhapter 4 whether learnlng dlsabxlltyfleterb to actuel -

However

phy51olog1cal erwp§ychologlcal dlfflcultles or 'te dltfloultles of. a—cuL{uraf

? orssocially comvent#onal form’ The arguménn that this dlbtlnutlon 1$ not

—

drawn sufflulently is. perhap$ borne out by the fact that ‘over {hree quartersg’ B

¥
.at least,”of the respthnns in thlS stud\ were not plauedfln special

Thus eVen the experience by

occupatlonal graduateb of what are homogeneouslx termed learnlng TS

Al -

'educatlon classes 1n elementarv school.

in fact, heterogeneous to the degree that these learning

d1ff1cult1es.1s,,

For exumplc

difficulties have «distinctive roots. there uag the Cascs of

VoY s ’

the two»voung men rcterred to in LhdpteT 4. Unc young man s mother -

repeatedly ;end;_hlm bagk to bChOOl,,dgdlnSI the snhool's ddVlLt and in

ditficultﬁes in leurnlng lhe othgx yoqng mqn s o

' ég}te;of’his'exireme
o ’ ‘
flrmly 5§¥50Vcd tﬁ%t iF RIS learnlﬁg dlsuﬁﬁlltxc o

TeY
occlpational teacher

:ﬁad been detected 1n time, he' could have sutces»fullv Lompleted d hlgh )

school -ucademic course.: g ° 4 ~ .
» - \ T
The discussToun of the”interviews in Chupter 4 shows the diverie®™ -

. LY

) ’ [y

experiéﬁces'und interpretity

: self that 4risé from the appa¥ently’
‘homogeneous qu&lijzﬁs 0?:the occupd yvonal ErddUdtC ! home and sogidl

the rﬁlatlvuly.Jarge S1ze of thc

backgroundb

Ih Lha;ft er 4,

we notq

famu'es to whln.f\ ou,n.uputlonal' gra uates- beldng.

1

, Ythe relatlvely Close birth oldcr 1n many famllle

We also Lchcnted on e

However, evel here,-

‘1t was alcun that Tthe various$ ddVLrbe,cffCLtb otzﬂ‘tuo—closc h orderas
‘ - M " - hd b, .
’ - . > a . . ‘ ro.
- .
] ] - P - - L .
N 7 e s
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., and membershlp in a largd»fbm;%y were overcome by a numb

membershlp in a 'large family as emotlonally and soc1ally advantageous
Such vidus may deny. the expert s op1nlon,.but they are there to be taken
» -

. seriously. _ - , sf

g For all fhelr shared characterlstlcs, -there-are mdty differences in
the home and fam1ly backgrounu” “of oé;upatlonal students These dlfferences
wlll 1n turn be emphaslved or moderated to some extent by the SOClO-
‘geographlc sltuaélon ,of the home. It is probably lessgof a stra1n on a )
low-1ncome famlly to live, in however poor condltlons, in a sparsely

. populated rural area “than in i densely populated urban env1ronment where

- ‘rents and other’ ‘costs are relat1vely high. - ’ .. .
Chapters 2 and 3 have shown some of the differenées among occupationgl

‘ 2 ;~graduates in terms of the specific variations of sex ﬁanéuage year of

’ '"graduatlon, scheol reglon, and school exper1en¢es; For example, one of

.” thé points we ndted - in Chapter 3 was that although the‘numbec of re- °

spondents gafnfully employed decllnqé through the f1veryears of graduation
1968 72, the number of females ga1nfully employed decllned at a faster
urate “than the number of males. “An increasing rate of- marriage

- ~._‘.among female respondents may be‘a_factbr hexe~~HExamp1es.othespondent5-w«

. different expeféﬁncés of'work stability were discussefl in Chapter 3.

(z There it was found that ?ortuguese and, to a desser extent, Ital
4 ‘ respondents tend to haVe experlenced .greater stablﬁlty of employment than
respOndents #n other language groups. The nelatlve stab111ty of employ-'

ment- ex er1enc d by respondents_in d1ffe ent re 1ons was also dlscus ed
. exp eysp e 74 °8 1 S

‘in Chapter 3$~ Ce = - J' -

;of yiria f;ons dlsnuss§§ in thls study show
ét

2 & o aukok et i;,Chap£e¥a4ainwpanilﬁuhir t&rgwsmfurther
l1ght on the meaglng of home, school,; and work “to d1fferent respondents

‘\p However 1t€?3 evident ih thls study that there are.identifiable '"thomo -
—»%ig & B

: #*
genelnes of soc1al%‘ admnfistrafr\fe oﬂin with whiclr the occupatlonal .

o *graduate had tb\ﬁdnvind One uch is the, Stigma whith many respondents/

! felt was .operating agalnst thém in school, woﬁk and soc1ety at largq> !
. — It was, clear that stifma in the school was met 1n varlous ways by
‘. the respondent* expefiencing’it. However, stlgmawr!s felt by many re- R
- spondents to rqf&ect not only 'social but al'so 1nst1tutlona1 b1ases and
[
: . ' . . = 4
. ® .. o T4 .
P, > . é ~ “ -~ T
- - - 155 i ¢

™t
-

> a yar1ety of d1fferent.ways' We saw that-some graduates even regarded their

'iom home to school to work is not a hamogeneous process

+
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rigidi‘ties which had operated against them £rom their,early public school

~

TN
.

! dd)S Wh‘ether 1t 1s justifjed or hot, 1t 15 ot >urpr1);1ng that 5'9' Jdany
s respondcntb th d l\cen sense Of their LXLIUblOll from .jobs® by pIOb[)Lt_tl\t.
* ]
'S > employers. 1t seemed to tthe rebpondentb that LCItlthJtLUH" for all Its
L supp‘osed‘[ncu’era%n) in testlt\*lng an® d.d']lt.‘\t.d«'atdnddxd ot ‘1L>111t\ was 1D- -
s ' " sufficient to ddﬂllt them " through the gdtu of the «.mplmm«.nt llldLl\Lt )
i ,‘E ) "l?h' LOHlde:dthLl\ recent’ I’cO'I‘“dIll’dthl ot muny bu.hools into a. svsten e
o - of level ereby the old OCLUpdthl"ldl progmm 1s Ultt.‘},rd.ted into the rest
£ oﬁ the. SLhO may achieve muuh n the elimination of stigmy trom dnside the ke
: .snhool and. outsldc e,mployerb The winter work exper Lenu. prograil nn'n
e - dlso fave h.x some effect. ,,,Howwe r, IHUL}I wuld be done to chmuutc, >‘otme. .
* ) 1nst1tugona’l fodns of stigma Y f \ds but.,z,t.’btcd by Hald und Mekarlane (1907),
¢ © more r1g,o,rou> togms of t,t:btlllg for “lcdf’nlng dblllt\v were euploy ed. h«. ’
: overa'll plLt ¢ ot the jpb Market tor’ ou,upatlonal studénts 1s vftan d‘né‘
" L whcre soually wnventlendl beliefs and dttltudt.b shape thc LOI!t{EUI‘dtLQHb
- 6f -the wrk‘et 1tselt. btlz,nm 1s one of thése LOIIV(:HILOU: lherc are dlbO'
P .ﬂ mstyt;utlondl barriers >ud1?d> trade union appu,nt 1ceship rabqlatzons Mhlk_h{
£ ‘ prevent'thc OLLUpdthIldl graduate without fuxthcx edu;atlon from Obtdllll;lz, Lo
1 the’ krna of job he would like to perform. ) ‘ .
‘\e have seen trt’(hupter: Jeund 4 that th«.u. hd\c b«.SH many tluctu-
ations 1n the job murket tor ouuupatlenal graduates over the five \Ldrb of
' ﬂ-': --the study bc’nc of these flucts dthIlb a% the result of g(:ncrdl éu.onOmLL (3
, fluctuatlons: partuularl,}(- the conomn, dpprcssmfn of,. 19//0 71. Other
N ' flthuatlons 1n partlcular areas,, espec1alfty, Wege the result of the )
closmg dowh or meﬂlng of ‘a company that had peen a- prmupg], ‘employer
) , ofbcpupatxbna.l graduates. g ¢ LT P . S
‘:‘ N ‘%‘;;t,;:' Ihe nclatwn?w,?ﬂ{/hetv\eeu JOb Vd.LdﬁLICb and oppﬁrtumtzeb !ug tlu
- 5 .‘;,,,‘Az' cz‘ﬁug‘p"tléndﬁ grddu&tc ;Inck wilder economic Aluctuulons are’ Erotubh not --}, .
& ‘“',‘_' slmple' however Remdrks by,a few 1nterv19m,r> >ug&ctt that mans 'l‘b!‘l‘l" .
T -~ % dﬁ’né’%‘fe‘tt that thc hdd a _]ob ofily as.leng us the Lum}mn\ or busmc%\ \
‘ \v:s dble ‘tovstd» peusl bu>1ness A busine: s»d«.pcildcnt on ‘the ,lmtut (AN “ .
'—‘ : d.(]d cnterpribt. {or the, ldd\ of th«.sc) old smbl& owngl nnbht Cud li\ faie o
' ind close dowr Cven an u pulod of ap.p,u«.n ly genceral CLUT a T o .
R ﬁ; not th‘«.n*surpnbmz;thdt su fen of “the n\cnn\u@ r-._.-?il‘,u_ the o '
~ .:( L& ix‘i«? ANg OE- poterrbul on.cup‘gt;or;? s uue'u B , Lo " N ’ ;' K
e . : he havé 'seen; to@f‘ that many rc»pondux\dnd l.nnk..n’.th'n 1r [T .z;“ ?
© “erms of whdt some duthors call intrinsic satlesmulon - h'u.rl» the N
. desxratullty of a 30b tor 1tse1f %his tuck of antrinsic oot sament of u
; Tod - . - S '
‘?\7 & - & \ ,:':' ' : .Y , e . T,
R SRR .
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JOb was exhxhgted by the number of respondents'who felt that they per-
sonally were in some way tod blame if’ they drd ‘not 11ke their JOb Only
in a few cases had con51derat1on been g1ven to the relationship between

var1ous aspects ‘of the JQb 1tself and’ the respondengfsown persona11ty

‘ coTe .
and abilities. \ ; . . ot
A -

For some respondents, 1t 1§kobV1ousﬁy ttue that hey ‘were content

" to.hold bdring a“mono no.us low-patd: jobs. * Such |

ment undo&itedlv stems Lzem 2 ”depre531ng1y redllstlg View of 1i£e's

chunces and opportunltles (Carter 1962) .. This depreSslng reallsm 'was' also
apparent among thosé\many respondents who fef% boredfand frus&fated by’
_the prospect ofﬁzhe same k1nd of job ¥ over: and over aga1ﬂ 2Their education

AN © ~

had, it seemed, merely prepared them for a success1ion Qf unstable semi-

lsiiiied and unskllled jobs .~ Other respondents were conslderably more’
f

.

oL natei thev'had been given and had taken)the oppdrtunlty 6 put the1r

training to advantage in a job that offcred some hope for the future )

A number of respondents had deC1ded fhat the only way. in! whith they

could improve their job p}ospeCEE‘WZs to undertake‘fu her educatxon "and/
or ‘train,ing. 1 ol un'doubt‘e-dly‘true that some responin '

L]
’~

to say how manv) did. obtain-reasonable'Jobs aftérwcompleting further°
high school. One ar the other of two tendencies was deﬁbctable among
those respondents they eghdemned the occupat;onal program as useleas or
pralsed it as a preparatlon for 'regular h1gh school " It is also true to
sdy thatea number of respondents who Lompleted grades 11 and 12 found

that their 'ﬂCTCdSed.LdULatlon w%; no,panacea for the’ problem of finding

1sfattor» )ob e .. ' ’

i} ,One strlﬁgng feature of the. .
WS, the numher of respondents who eagerly sought adyrce and hegp from tha;
1nterv1eners. Most of these respondents ;erer feor exampleﬁ conceﬁned o
with the quast1ons\of fiow they could qbtaln more and' presumably better ‘

udueatnon A few girls, for 1nstanse, were complete&y frustratedsby the ;

its (3t is-difficule :

fact that thev had Ep work o earn a 11v1ng and yet ‘wanted wholeheartedly‘\

10 take tiré hxgh school Llasses that woulMd enable them to qualify for

nureing t\AMlnatIODS Even whete it was economically posslble for them“

1o r\LL;H to ~ hool, numbcr of rtspondentS of both sexes- sa1d that they

Y

ngd been refusad T dmrttangg by the_schoal from which they halh graduated
Thq;; ;espondcntschdd nobody in thelr famllx to turn to for adv1ce “on
educdatiomal matfers’. terviewers usually re ommended,that respondents

speak with ttachlngsor guidance ﬂtgsonnel in their old s\hool, only t
1 ’ . :
. s
-7
- . ', 1 O(-‘
. s
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\ ' receive the reply that this had- alr;eady ty(n‘done w1th little or no” » -

' result. The respondents who/had not been to the1r “school for ad e were .

¢ . also clearly dlsturbed abo T scemed to

L] * -

ere action of contacting respondents,,,e\'/en .

the idea of taking this rou
. the 1nterV18wers that their‘
if dnly in the telephone ! rvey, was, suff1c1ent ptoof to the 1nterv1ewees

o, . of 1nterest and exp.ertrse., The 11m1ted advrce that \could be given was

.
. thankfully rece1ved but often with' o*bvrous dhsappo;ntme'nt 3 -

. f’\ < " G1ven the number of occupatrenal graduates.who had sought d111gent1y .
‘to m1t1gate their re1at1ve deprivations and the number of graduates who
. "ylshed to mitigd¥e them there is'clearly. a need for. dew formal advisory
ﬂroeedures that wou 5pan the que,_ihe school, and at least the 1n1t1a1
q' year§ of ‘work.,” At least one schooI we’know of has esfabl‘!hed such pro-

ot cedures ‘for cont1nu1ng advrce to, stud‘ents, although on an 1nforma1 ba51s

RN ',L\ Qne final. polnt' that; -could be ralsed rs the questlon of nomenclature. o

’ The, use of the terms Cert;flcaze of Tralnlnxor Certlflcate of Standmg,‘
a

Jas tb some extent: been dlscontmued thus ev1at1ng the, derogatory ‘ /

conndtamns attached to, the poss\essors of ,these cert,rflcates by many ° . R
prosgectxve employe.rs, ana by members of the publ;g: An attempt should be

{nade%to ‘encourage recognltzon of the new awards as represbntmg the . . .’ ’
att‘a1ned standards’and ab11'1t1es -of , the’ student no't as a priori S . \ .

s ) ev1dence‘of h15 dlSd«bllltleQ/ Lot : . T T
' ’ A g ‘ ! "7’0 : . , L ’ - '
- ' - B te ot " *

= = Fmal Observatibns T ' .
{uov. wé return to.thxl” quﬂéstlons posed at the end of Lhapter 1. The ' ‘
¢ < ‘a-nswé’rs,to most of ‘th -can be, found \uth?n the precedmg ohapters of this.

- reporg; but we wiI{/jgonglude -w‘ith sQue s%narv remarks and df)servatre-ns,gf EREE R
. ‘. . f . . - ‘ = - f. ,7- 5o, @, - A "'. .

- ',‘.,1.__' -* “What are, fhe ocr;upar:l'onal ﬁgrlen'c'es of dqccupatidnal graduates in”

- 5 H ) . e v * v -v : ! )
e S - ﬁhé labour market’t . ) ,.7 : ,;. A \ . é‘. .o ~«',‘r
v ) In general occupatmonal graduat,és flnd emplo)ment oon after gradu-v'4 T

. atlon.; Nearly ‘hdlf sta) at the f1rst jobr an¢ find Sati}sfactmn and rewrd

A i-n' it, H wever, another commong\tende.ncy u for graduates {0 move from
. o el , , e ‘
D Job td ~JO ‘in sea arch of a-better Pposition. | o - . . v y
- N . £ N . ¢ " * -

\ . s PR . LI

- ) \,;.,,-‘%7,;.: Whaft dlffl.culty do such ettudents experlence in -entering the Jabour
S § e )

. market, what® sorts of perlods of unemﬁloyment are 1nvolved7 .. . Coae
Occupatlonal graduates face tko major probicmslln enter1ng thc lzrhour.

o .

market.” P.1r5t1v, ‘many 1nterested ‘In becommg a«pprent1cte§ are -.un'able &( i
' , ' acqyire, t‘he netessai“} q’ualaflcatlons for dom;, s0. l"hls dnffuult) was

- .

MC o “’
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. . . N e T, e R R .
ment1oned spec1f1tdll) by éTddUdteS Rho'were holders of B Cq.t1f1cate of"" *
Tra1n1ng They found thdt it was not mccepted s the grade 10 equ1valent )
- 1 ie secorntd dlfflculty 1n enterlng‘%he labour marke; lies ifi the area of, ’ .
§t1gma: Some gradudteb find* 1t difficult &g present themselveagtc'employers
with conf1dence for they doubt their-own worth. Gtherg-ave reJected ‘out-
emphas1¢ed however, that many . R
tent self- confldche\and 5k1§§:h1n the * N

t r1ght by emﬁlo»ers whe would not tonaéder h1r1ng holders of a Lert1f1cata

of Training -or btdndlﬂg.' It sh uld

graduates have acquired suffy

-
occupat1onal progrdm that hey have no d1ff1culty-4n f1nd1ng or holdlng = /r' - o,

JOb A, vér» spec Yf_f breakdonn “of perlods of unemployment ot'OCLupat1onal

- - %

-gradud%es 1s found in Lhapters 2 and 3. , o i

‘a .

» . 4 - “w

. .. ‘.

"3. . Wwhat dlfflcuﬁ*y “do supk*stidcnts haVe .1in remalnlng in the labour ’ ST .

' - ~market; how often do- \they change jobs? -'.‘ . ‘-' ! ;e

2

. ) Many grddudtes find and retain sarlsf)1ng dnd réward1ng JObS, al-

- though - gcnerdll»-ones uh1th are LlaSSlfled as of low prest1ge @thers

” start working at job> hhlhh ; lsllke and” thdnge JQbS unt1l they find

one which ‘suits them- Jore of éLlall\ in reg1ons where e¢onom1c

) condltlons fre unfavourable, the) start work1ng at a MOderatelv s4t15fy1ng
3 32 but then are laid off becuuse of cutbacks . They may then- work 1n""

ries of >1m1larl» short l1ved 10bs without belng able to f1nd a .

.
- . et o LR —— - - .

permanent po>1t10n The moré thlLUlatC graduates 1n thls category ex-‘ .
) : ,
press intense truatrdt1on at thelr pred1ca&e;: . Ihere 15 a very small*'. .

number sof thronrtdll) unemploycd gradudtes w hdve never been employed

- : . . o . )
51nci graduation. . . . o T " ¢ ,

¢ it . . . . -

. [ X [ . e c
3. what aIVA‘Lv pwospects for such students 5av1ng a meanlngful‘career . LT
L 4 . .

. ' seguence, as opposed to a serles of dead end obs’ ;
o P} -
As was o phael ed 1n Chapter 4, a mediﬁ

*

, gful career sequence” can
£4

be 1nterpreted by the gruduatt 1ﬂ‘h1s own partltular way, dependlng on

the go&Js he has set h1msel£ an life. A number of thelgraduates have

L] 4 .

“: found )obs whlgh hey LQﬂSldCP mcan1ngfu1 offerlqg them prospects for
o ddyancement Others are presently,gmployed “In sat1$factory,30bs wh1ch - "

‘proygde an ddequte lcore but wh1ch do nob present, in the graduates'' , . -
\ 1]

V1ew, much opportunlt\ for ddvancomtnt Another ‘group of graduates has

' been empioyed, by ¢hoice, .an a- scr1es'ot varied )obs none cf which has - .-
e lgd to sany particulgr tdttcl, but which the graduatc finds interesting foe
OD well paid. A fairly large»group of grdduaxes, however cgnsider that (4,“ o

‘ v Y

they hdve had @ very dnsatﬁsfdttory cmplo\ment hlstory, in which they'havc .

24 . .. + . »
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[ N i

moved from ome dead- end jgb to another. These gxaduates teel that they

lack the necessary gualifications.to get J good job and that 1t 13 toé
lute for them to improve thelrreducat1on PR T '

. "ﬂ . N M . .
S. What is the correlatlon betweén the training reqelved by Such

student$ and thelr subséquent occupational exper1ences7‘ Y -

* . d

This question was 1nterpreted~1n'two wuvs throughout the perrod of

a0

] ﬂesedrch The training recei¥®ed was alwa)s d1V1ded 1nto two bqpponents

joh- SBeLlflC trainjng and Iife- skrlls tra1n1ng lhe 5oa1 of the occupdtronal
program is presumably to prepare students to perform a useful func®ion 1n .
soc1e€v in remunerative gm ymenx'and also, equallx to, prepdre them to -

- —cope, with the demands o eVeryday ex;stence tn *society" Thus job—

trowel trades, and so

and guldance personneI

. employment was not an edsy task. However, the students' . sessment of

sheir tra1n1ng was, discussed 1n questrons on'satrsfactro 'with job -training

ﬁ

and on satrstactlon with tralnrng for l1ife. ‘In 1nterV1ews these gradudtes

- placed a far greater emphasis_on the necessrt) for intensive job tra1n1ng

than’ thpy did on the 11fe-skills component. They'very much apprecrated
the efforts -of sahool bersonnel who taugﬁ; them self-confidence and whb
gJVe them a sense of personal dignity._ They also referred to the extellent
physrcalide1L1t1eswof the schools and, the’small pnp1} teather ratio.. .
However, they were emphatlc 1n their Judgement that 1ob training wiis the‘
mos{ 1mportant aspect of sehool life. Th1ss3ud5cmcnt has” been erught
home to them 1y many cases after’ grdduatlon hhen the) bave’ tound @hem-
selves unqualrf 1o pursue an 0CCUpdthﬁ that they really d1d want to’
take up as their-life's. work {for example, weidlng’ ‘auto mechanlcs,.or
electrical work). Uf Lourse we €annot assess th81F cwn dbllltleb and
talen%s *hOWe\er thc SIdtlStlLs presented in-Chapters 2 and 3 demonstrate .
that a _great number - bf the graduates flnd themselves unable to t1nd emplov- -t

[

ment 1n the1r are&.o} 1nterest T ) - ', ’ -
- - ',‘.o’ . . . .q

6. In the case of Jobs.éhdt provide on-the-gob training,, do the earlier

Y

edycatiogal experlences of the sfudentsﬂhsly orshlnder them in learning
i N i /, ) ’ »

from such ]Ob'&pdCAIlC tra1n1ng’ .., . .- -

A

"he were unable to frnd a szn;iu graduate *who <xprcs9ed'negat1v




v

A
) . "

féelings toward on-the-job ret

s .

'nlng ”ho were undnlmously pledsed to

be able to take such training varlctv af redsons . bo_me gmduatqs »

felt that the u\xupdtlonul program had not been of SufflLlQnt depth 1h

>~

their area of interest, and they wanted to dCqulre 4 more 1ntcn>1ve knowl-

edge of one particular area, [t was not posslbrc,QLOhevc r, &o JSSQSS how

’

. well they had pcrfoxmcd in their jobs after retraining. <The majority of

graduiates who hud tuken retruining were still, however, employed 1in that

a .

- . e

dobe o g . LT
) - * ’ © ¢ ¢

. .

.. How do suca students oot the need for rurther edugation as their

]OL'&’L‘;Lch toonnologieally ungddud’ ’ — ) ~

- . ¢

R - -
] ¢
. Uﬂfortunltcl), In wam“aases the graduates whose jobs .become upe:

- 13

nradc Jo noet get the cnorce of further education, siucé they ure laid off*.
. .

by thei: cmpJuNyz<. An other cases, the Juiltibn hrch they performed

\

manually (for example, pasting labels on bottlcs) becomes upgrddcd"'fo an

> automatcd/ procedury . Some, graddatgs did not have the luxury of contem-

- .
plating retraining.  lacy had financial. comnitments to' parents or to

spousc wrl children whicn™iaae 1t rapgesible tor them to stop working at a
-

»

. - i/
series of unshilled occupations. It w s not the grdduates with the-.most
i i

cunstable erplovment histeory who took’ rc taining but ruther gﬁpse in stable

employment who wept subsidized by employers or those who had a very clear

1ded 7ot where Ty furtTiT IS T - . .

'. " . . ‘ z‘ I‘ .

8 What sr. the g lat.we u%imalo,wéhg and underemploymenf experiences of
. -

SCauenls I0io 2Lt fend JrOgrldia, diatE I d.fleront boczoeconomlc back-

+ . - - - ”
grcugds> | - . \ _ i

.
- o Al

. . » . .
this 1~ oo coaplex a ~ubrect to afildrize briefly except to say that-
° R i L 4 -

studentbsttom coul 3¢ wnd spedialty shop programs werg less likely to be
unemployed than those from genergl shop programs. Chapter 3 gives a‘much
. " -

more detarled hreakdosn of the 1clationskip of s 1001 oxperlences to

cmployment.cx;;(lznads © #hen socroegonomic bdukground of graduates was -’

3 . Y
._hnulysed in Chapter 2, 1t was fopnd that the, larg,u md]orlty ol}' students’

.

ERIC |

Aruitoxt provided by exic [
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v \ .

s parents were cmployed 1n ;ob> of unlformly Tow socloecunomic statds It

' 4
was dpcided, therefore, that such hOﬂOgPHClt\ of >oclocconom1c background
] v

wouN not tead Lo ~renTicant statgstjgal diffierences 1n cmployment ekperl-
enceS,- thorctore, tanguald and rcg%QHd£ variables were examined 1nstead

' . A . .
= irin anter 31, . . . ) .. )
fsﬁt thay ter . . . . o -

- -~

> ) . :
9. .. what aruatn&\:, torg involved in student decisions to pursue differ-
b - o [
* e . . ag’ — .
ent progra&ms od CLrlior -gucat:gdn of rotrarniiegy
H

>

REE A A TR o ,
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o Ihe ma)orxgy{Jf graduates who pursued further education or retra;ning |
stated that,the1r educat1on in the occupational program ad not adequately
- preparged them to perform a spec1f1c job.. They therefore w1shaitihupgrade

their practical sk1lls in order to pursue a choSen oecupat1on An extremely :
shall m1ng¥1ty took further educat1on in order to 1mprove their knowledge |

of a particular ‘academic field. = . oo : .
. N : ¢

. .

T 10. What 1mp11cat10ns do such decIsions have on future patterns of over— ) -

. Supply or ‘undersupply in selected educatlonal and occupatlonal categor;es’ .

e E

There are twd aspects to this question as far as educatjbnal 1n-
‘ ’ /st1tut1ons ‘are concerned- Firstly, -the input to the occupa.tmﬁal program ‘.
' ; can be controlled by mechan1sms of selection. Therefore, presumably, the o
. quest1on of o\Iersupply would no{amsg If any program of integration of .

Level I, II, III, IV,,and V schdols were put into effect, then the supply

+ - of students %o the system would reflect merely the population trend for a -
. particular four- or f1Ve year period The supply of students assigned to
- classes fdb slow learners is in-any case determiried by thezJ;iter1a of R
, selection for those classes ’ R . ‘ T
\ . Secondly, the students' deC151ons concernlng further educat1on or .-

. ) fretra1n1ng seem to 1ndacate that there will be an Increased demand for -

‘ specialty shop c0urses at ‘the h1gb school level and for commun1ty college

' . courses at the postsecondagy levél. Among this populat1on there is a ..
relat1.e1y smaFl 1nterest in "stra1ght” acgdﬁm1c high school programs or in
un1ver51£y studies (although some graduates are pursuing such courses)

N The employment. 1mp119at1ons of thi} study are fa1r1y pesS1m/zt1c.
Although_ these graduates obtain some ‘kind of employment qu1te soon after

N graduétton many of these jobs ar 'ally of short durat1on ‘At the

present ‘time, the unemplovment rate’ the male graduates 1n our saméﬁe

3** is over three t1mes the national avetdpe.> It is obvious that young people
no ‘," ; in the 14-24 agé. group are dat a d1sadva tage nn f1nd1ng employment Thus { o
+ disadvantage, however does not apply only to graduates of- occupatrenal .
programs, but “also to graduates of other h1gh school programs and of, .‘ -
PR universities.. Moreover, 1n a S1tuat10n of scarc1ty,\bhe occupational
* igraduates are in i worse pos1t1on as far as cert1f1cat1on for employment

. o is cohcerned. -Manv of them do not View their future 1n- a-rosy Light.

.
.

11. 4‘9 present projectiéns baéed on adeqt‘ite data? -

. . '

¢ - . Projectiops which are based solely on manpouer requ1rements of. #

.var1ous 1ndustr1es oT on populat1on trends in pdrt1cu1af gchool board,
“\ . h .n_'. . / e
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area$ do not really give an adequate picture 6f the factors involved in -~
deallng with a segment of the pdPulation that appears to be at a severe
dlsadvantage as far as employment certaflcatlon and basic’ 11teracy skills

are eoncerned. In a sityation of job scarc1ty and 1nczeasing automation, W

. 3 . © ' P
the projectioné for their acquiring employment will“become in-

however

v .
.

’ creasingly difficult. ’ S , ‘ .

A, . .

[ty

educatlon. Then, hopefully, secondary'iﬂucatlon can become a matter of d
chOLCe, not re51gned.acceptance of lack of ability. ~However if jobs .
¢
0t contxnue to Béﬁscarce ‘then any person at a\dlsadvantage 'will experience; .
. d1ff1cu1t¥ in flndlng employment, and changes in the educational .system .
. wi#l not change thét. In other yords,.one could only talk about socia
wastage of talent, if there were, in fact, enough jobs for everyoné' $
T wi?h talent. . ' — . ’ ‘
3 ' ! P e ! . v .
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lf.hY'How much "socj al wastage”‘ls caused by present ‘practices? S
) s (N

It cannot fall to have escaped the readers of this report that the .

!
4

. / 7 } .
emp?oyment patten “of the paxent generatlon is belng repe ed in the )
empioyment pattg rn .of 'these gréduates.~ The results of thlS study: ragg% ‘

' veﬂy fundamen al questions about the organleatlon of society and of the

educational ;&stem ;

A ’

i ' .
oo If equallty of access to education is to“be a reallty, the problems

1

pf slow learners haVe to betldentlfled in the ear11est years of prkmary

Aruitoxt provided by Eic:




<

References . - ) SR

Atkinson, A. B. '"Who are-the Pq&%esx?" ‘New Soc1ét§ 23 (1923): 460-68ft

Bechhofer, Fa "@ccupatidﬁs." In-Comparability in Social Research, '
edited by M. Stacey. ({London: Heinema'nn)l pp 94-122.

Bernsteln B. ”Soc1olog1ca1 Detefﬁtnants qg'Perceptlon T BrltlSh Journal
of Soc1o£ogg 9, 2 (1956): 159-721, 4

Bernstein, B. ”Language and Social Class. Britysh Joqrnal of Sociology.

. 11, 3 (1960): 271- 76, e 2t . )

@érnstelgv B. "Social Class and L1ng¥15th DE’%IOpment " In Educatlon,

: # Economy and Society, edited by A. H. Halsey,' gt al. (New York: )
Fre&‘Press of Glencoe, 1961), pp 288-311. " /

Breton, R.' Soc1al and Academic . Factors in the Career Decisions of
Canadian Youth, Ot'tawa: -Department of Manpower and Imm1grat10n,
Programme Development Branch, 1972.: - . .

i

Can¥da. The iabour Force. Dominion Bureau of Stataetics. Ot;awa: Queep‘s

’

Printer, 1970. . * - _ {, ‘
A

Canada. It's Yéur Turn. Pedetal Committee on Youth. Repert submltted
to the Secretary of State. Ottawa Government of 'Capada, 1971. *

Carter, M. P. Home, School and Work New: York Pergamon 'Press, 1962.
[Cdrter, M. P. Into Work. London Penguin Books, 1966.
‘Oave, R. G. All-ahelr Future. ' Londdn; Penguin, Educat;o% Speclal 1968

\‘~~~1

Q1eoure1 A Method and‘Measurement in° Soczoldgye New Yonk Free P;eSS,

-1964. ¢ -
Cicourel, A. '4Fert111ty, Fapily Plannlng and the Organlzatlon of Famlly
Life." . Journal of Social Issues 22, 4 (1967). -; -

Cressy, G., .et al. Vocational Schools in Ontario: A4n Interim Report.
Toronto: The Board.of Education for the City of Toronto, 1973.

»

Davie, A. In a Class of Thelr‘Own: London: Chatto and Windus, 1971.

Dévié, J.*A. "Panel Ahalgszs: Techniques and Concepts in the Interpretation
ofyRepeatcd Measurements. Chicago: National Opin#on Research Centre,
1963. (Typescript.) -

E]

< -
)
’, y
»
o .
. .
. v
o
.
)
o
[
{
I d
-
ld
)
Y
,
[
)
1 )




. !

Q - . o
‘Douglas, J. W. B. The Home and the Schogl. ~ London: - MaeGibbun and Kee,

g4 . . ' .

C, ey Y,

Duugt&b I W B., and.- Blomttuld d. M. '"lhe RLlldUlllt) ot _ Lungxtudtndl
. Studies.” Mlllbank Fund QuarterLng4 (1950) (MlklUfLim 1

bouglas, J.,W. B., und Blomfield, J. M., Childrcn under, Five. thdun
»  George Allch und Co., 1958. . . e - , ) ‘ e

. “
'

bouglus, J. W. B.; Ross, J. M.; and Simpson, H. R. ALl oyr Putuféﬁﬁ‘iundunﬁ
Peter UJVleb, 1968. : . °

- LR

Eggleston, S.-J. The Soclal Cgptext of the 5cq"r ¢London: Ruutlgdge Jnd
Kegun bPaul, 1967. ’ . ~

~ P ¢

fewster,'b L. Puper pxebented tb the ‘Untario Dcpdltmcnt of "Education
Task Force studying the Relations bctween-the‘U%ith1vc> ‘af 1S.1 e
and Occupatxonb hduc&tlon 1977

bldsb, D."V.; ud. sucial Mobll*ty in Brlta’n ) Lond@n _ Routledge QHQ‘
kegan Paul, 1953, ' : i >\: ]

. . |
bluLk C., vd.r "Survey Utblgn Jnd Analfblb in boulolog) " ln Swrved .
Resedrch 1n the Social Sciences. |, (New York: Russell bagu'buunddtlun

19672) . ‘ - .

Greig, A.- "Need Juck Be a Dull Boy?'™ New Soc1ctg ﬂS (1970) 34714%.

Huil; 0., and Mckurlane, B. Transition from Schooi to Work. 'Unturid
Department of Labour Report No. 10 - 1972 ; P
L 1 3 + .
Halsey, A. H.; Fluud J..: und Andersen, G- A., eds. Education, Ecoriomy
and Soclety. New York: Free Press of blnnnoe, 1991. T e

‘ \J fartman, N., and Hartman, R. k. Perspectlves ih Readirg. New York:

rl . 4 .
‘ Lawton, Y. Sociul Class, Language and Education. Londo

M.S.S. Lducational Publlshing Co. 1971. 2

Harvey, 'E. B. Education and Empfogment of Arts dand Science Graduates:

Tne Last Decade 1n ontario. Toronto: Commission on Post- benunddxy
Educution, 1972. & ot . .4

. L) L 4

»

Jacksouiy, B. '""How the Roéfest Live, Education," . New Soclety 23 (1913):
2d9-32, . - - . T, S : '

.

4 ] ~
Kahl, 9. L.- ”'Loummn Man' BO}b"thlEdUCdtloni Economy and Soglrety,
_edaited by A. Hulsey, et al. (New \oxk . Free PTEDb oﬁ\blcneu;,
1901), pp- >48 06. .4 AR

; ;§*; JIssues in Lvalg@ting Uécuéaalonau kIOgvaeré Re earchs
Départment, Report No, 101. Toronto: TheBoard of tdugatloﬂ'tur {

.the City of 'Ioror}tu1 ‘ L™ . ~' .

Keil, ™. T.; Riddell, D. S.; and Green, B. S. R. "Youth and Work:
Prablems und Perspectives.', chiologltgl Revtew 14, 2 (196b): 117-37. -

-

helly, V., et al. Untario Report. A Repbrt Submitted to the Committee on
Youth, N0, 0. Federal Committec.on Youth, 1970. 'l :

)ﬁ

" Rout bedge and
e

°

- Kegan -Paul, 1908, o + PR .

.Lee, . J. "Industrial Training and- SOLlJl lebb “ quiula@‘bb eV 1w
% 14 (1900): f209-8l. . . ¢

.

.Lin¢oln County Board of - Education. .Integzation Report: Kernahdn Parh
" Seogadary Schood.. 1973. o : '

,




. ’Novoorodsk\ , M , ot al. "Vocatlonal Sthools: ’Ircmlng Out the’ Wrmkies ’ . ‘,, .
.+ Community Schools (March 1973): 7-¥6. P ‘. Cu
» Ontario. Economlc Surveys. Department of Econgmlcs and Development ' S
M -1957-68. ' -. . -
Ostry, S.. The Occupatlonal Comp051 ion of the Labour Force. ¢ ’
Bureau of Statistics 1#61 Census Monograph Ot'gawa Queen , LB y i
¢y * Printer, 1967. ° T . T “
T ‘' Qttoway, A. K. C. "Durkheim on fducgvion.” BritisjpmJournal of E‘ducatio;}al 3 ¢ L
, Studies 16, 1 (19 *5-16. - - ¢ . RN
; M A :
Pahl, R.AF. "Educatmn and. Social Class %\Qommuter Villages." Lol ey
: Soclologlcal Review 11, 2 (1963): 241-6. ot Lo R
P P&tj J. "Sur)dey Data and Social Pollcy Brltlsh Journal of Soc.iolog’g AN
ey o £ 3571 (19790 77-92. Ee L £ f W
. iy N o » ,:::

.

%% ,&L Qafducatw fo‘r the City oﬂ T‘pronto 11972. \.ﬁ f
o

4 l\_ i
) ) ' ’ /(. - . .
I3 l',ockwood, D. '"Cun Ne Cope with Soc1aI”'C‘hange"" New Socretg 23 (197&): :' st

Univergity Press, 1962. . ) [ . !

¢ N P . . i M S . . '\“ - oL »(

Mays, J. B. The Sc‘hool and the Social Sqtting. London‘ “Longman, 1967 © !
_ Meltz, N. M. "Changes in 4Re Occupatlonal Composition af _the Can dlan i - 3\q
- + Labour ?orce 2 1931-1961. " Department of Wabour, Economlcs d . P( ’ A
» Research Branch, Occasmnal P'aper No. 2.. Ottawa: Quee.n s Pf;lnter _ v, ‘

1967 P : . . R ;

‘ Meltz N.IM. and Penz, G.' R Cahada ’s ManpOWeZ‘ Réquiremenﬁ 177 1270.- M <L
(\/Ottawa Department of Manpower and Immigrétion 1968.- - .| - w7

* Mus&?? F. "The Place of SKill 1n‘ Soc‘lety Today Aspects Of jE'duca'tioni
(1 '

‘<. T e v P

w-iss ¢ . - Sl
M,acIntyre, A., and Emmet},“D. Sociological’ Theorg and Phllosophlcal' . d -
Analgsrs. New York: Macmillan, 1970. . / o

a\ .

Maizels, J. - Adolescent Needs and the Tz:ansz tign From School ‘to Work.
_London: Athlone Bress;_ 1970. § - e

WS, 3B, Eeucation and the urban _Child. Liverpool: Liverpool | -«

967).: 11-19. Y PN -3
Nokl-én T. '"Readinmg and Public Sthools ", Commumtg Schools (M'ay/June 1973{) o

~

L g b SO
Re;ch E , and Zelgler S. A Follow-Up Studg- of Spec1a1 Vocatlonai and%%" YR
Sp.gczal High School Students\ Report.No. 102.0'.Tdronto:' The Boaftf )

o
Runc1ma W. G athe Deprivation and Soc1al Justice. Lor.lon [i
i . Rl

Routledge and Kegan Paul, 1957

Do .
Schtlsky, H. "Famlly and School in Modern Soc1ety " In é‘ducatldn, )
! Ecériomy and:Society, edited by A H. Halsey., et al.. (New York: 4
Free Press of Glencoe 1961.)s * i . e o
Scovﬂ.le J Gyv -Manpowtr apd Occupatlpnal Analysis: {‘oncepts and -~ . . \\‘ ”
. urements > Lexington, .Mas&.: . D. C. Meath and Cc8:, 19’72, I R .
?t. J C. ontario Study of Vocational- Technlcal g"xafnlng A'Preliminarg'
Report “ Toronto: amarlo Instltute for, Studies .in Education, o °
.. Department of Educatlomal Planning, 1967. PR . v
Stacey, M., ed. --Comp‘frrabllltg in Soc1a1 Research.~ AQM Oﬂo He1nemann,.1969 R ' p
" Venables, E. The (ouhg Worker at C'Ollege London:"" Faber and EaBer, I967.- -« .2
T .o 3 o
r R ('t . v ~7%  f4 #.
. N ‘ e
- 167 . . . N 5 \
l L . & .4!" Tgﬁ =

oy,
» I3
. )




-» o - 7 R ‘p o
N ’l . 4 - . . v
Venables, E. Leaving Schﬁol*and Starting Work. Qxford: Pergamen Press,
) 1968. . N '
Venables, P F. R., and Wlllipms, W. .J‘ Thq Small F;rm and Technical
Education. LOndon ~ Max Parrlsh 1961. . .

'Wali,\w D.’ Adolescents in Schoal and Soczetg Londoﬁ National«

Foundation for Educationad Research in England and’Wales, 1968.

W. D., and Williams, H. L. Longltudinal Studles and tﬁgq30q4a1
Scjences. Iondon: Heinemann, 1970.
Weinberg, A- ”Educatlon " In Comparabziztg in Soc1a1 Research, edited

WNall,

: ’
’ ¢ .
/ .
. / , .
- ~
- ~
1 ' \]
L] . '
. - » ,’/. . >
. L
. _ ; » -
¢ / / ( N
/ . 4
; .
;e ' .
. : 168 Dk
R .
L]
* * ' Of -
w J ! ¢

o by M. Stacey. (London Heinemann, 1969), Ppp. %31,
N ) )
' ., N . y - 1 L
\ . , 4 ‘.
e . - ! : - '
. ’ ! - . A .
. “ ' *
- t
. ) . V. -
. 4 *
. - l
v . ° .
‘ VI .
. . //l [
. /’ . -~
./ " -
/ .
L
‘ 1
. e N . ,
. T e
. ! \ ¢ 2
» . /' 4 ! M 3
/ ]
[S ) . ‘,.
- A
- ' *
. . . R
. . ) @ i
t“’ . ¥

’

[ ;
’
.
v
'
. .
L
¥
.
.
N
R
-
»
3
’
-
a
[
B



. s - o I o
. . :
.. ° . . . ’
... Appendixes : = C . .
ke L
i i b R . . x\n v,
T - ‘
4 (
’ ‘ : ' ’ r 1 .
. g ' ' . . .
. . . )
- ‘ N . , . .
/I .
M .
. . _ . )
-
N ) ’ . . .
.
. . ‘ . / - ,
. . '
. % ‘ r . . 4
$ . ’ . . R : s
* -
- . . » ‘ .
. \ e ,
’ . . .
- .o, . . B
' ' = L L] L4 1
. ¥ ° -
. . S .
5 . P ’ . N , . .,
- R - N - (4 B . .
. C ) >
* - . p . 3 - . .
(Y - . . .
- - . A . ' ) -
*- - ‘ : - .
. , . Y
. > . , i
’ ) —_ 1 ”
] ’ ‘ ’ » r4
’ ) - . .
. f . . .
. ) )
)
. NN i S .
[y \\ N . \- N \
- - - .
A .
Y 2N . . . ) . . ) ) .
) 3 . .
~ . , ) ]
.
* N : 4 N - .
’ .
’ ' . >
: .
- .« s . e , .
b .
. " s 1 - R .
‘ ”
. . —
' ' 4 e - B . - -
. . ) \
r" ,\‘ - s
\ ] ] . N
. L= -
Is . R
co Lg . TN .
. . . i .
' 4
: ’ ' e 4 ’ . .
’ . i . . —
. bd ¥
.- . «
- v . . - - "
. . . .
' ST . . ' ; .
R . X
¢ - . . -
.
. . . \
. - . , . . o
A .
—r
M IR Ly
- - a
. . . La . ‘
. ..
. ] e s
' - - N " . ,
M - 4 .
) v [ 3 . -
' -~ . L3 L] ’ / .
L] - —~—
' -
! +
+ .
. - ) . . .
r . . . v - , .
? . )
\ e
. .
. . ' . . . R
. . . . .
’ X _
o . B
1 - » ‘ - .
N = . )
[ - R \ N . *
* ‘ ’ . . ,
. . . . i . - .
- . . . oo , X , .
. , ) . i
. — -, > .
. . , )
¢ - . . .- ) ! |
.- . . . ", ; .
¥ & ot 4 o R . . "
* - - .
- . .-
. . . ,
- »
) .
. 3
., " , . -
.
- " 19 » “ L' -
¢ - v @ - .
. R s
- - R [ 'N .
- - . .
- - ) i L | -
' - - 197 : Y _
, -
[V . . .
. . 1. i . . 3 »
' . ) . } . . .
2 . ) .
! \ e LA ¢ e . i . ! . Y . . -
! . . d . ) .
N b N b, " 9‘ P ~ § . .k




[ . \
. < 4 . ‘3

A/The Follow-up Survey

« ‘ .
. ) .
- \ . ] )
/ - ., - ' -
A 3 . -
- . " - ; ,’ . p . - )
! . L3 ¢ ’ -
This is part of a survey being‘undertaken for the ‘Ministry of Education
of graduates from occupational programs in Ontayio schools. k We would
appreciate itvif you would ;answer some questions for us. It would . take
apout twenty minutes. Your ndme woqld not be attached to the. report,:
.and all information is kept in strict confidence. ' S
. - A ’ R
! ’ . v . -~
I, School Information: ) & . ' ) - .
1, "~ What.is the name of the school which you attended when you received
your'Certificate of Training or Certificate aof Standing or ° “
Statement of Standing? S o ) . y
¢ ’ ' s
~ > R
2. W ) ? - . ‘ ) . )
2.a) haft program .we_r you in Major Minor
a” General ghop - o
B b. Specialfy Shop - i ' /
c.” Coumse . T T/
b)” Why did you choose that program? - -
: v ! ’ . C . , . R 4 ‘
v . B . 4 ) - ’
3. How ltylg.were you' ‘ . - -
' ‘a) in that school? R .
: . b) 1in’ that program? ©
G ™~ -~
4. - 1o elementary school were you ever in Qﬁportunity/pre-vocgtional/
special education classes? 7 ¢ *
[ Y . - // N
Yes . No : . , 1.
Ifi'yes, then for.how many years? - ‘
. " ’ . > ’ﬁ. _
S. What ages are your brothe¥s, and sisters énd‘ what level of education
have they reached? '
1. " Age’ Léve/}f’i'eac'hea ' - '
. 2. Age - Level reached __. . .
3. Age .~ /L’eVel rejched . _ .
_ 4, Age .~ Level, reached’ -
s '5. . Age ~ -+ Level r?ached .
' 6. Age .Level reached
3 . . - o .
T . ..0 - ,
¢ ' K * ? ; , gr .
°//’ 70
. ) s 19'\) L‘:&_,—-—
) / . . J : ' .
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What do you think were the three most important things that you
got out of high school? Rank 1, 2, and 3. .

¢

. 8. making good friends
b. getting good grades . '
c. the JobItralnlng you recelved ;
d. having fy o . )
) e. participating in after-school activities, o e Lo
' " f: learning hew to manage your life after you left school =
¢ g. other: . —
e | . : . 3 " . - o2
7. How satlsflgd are you with the training for work, you received at’ .
, school? , . et
) Unsatisfied Satisfiqd ’ Very Satisfied ‘
. 8a How well do you think® your experiences at school prepared you for
life ¥n’'general? . °
" Not at all ~ “Wedl . Very Well , i
4 ! ' ' - . r
11 Job Informatlon ' ' )
1. What klnd of employment‘ﬁld you have wh;le you were in school?’
su) a. summer full‘time o
b. summer part-time - : ~ - .
C. winter part-time on your own - ’ ‘ - ‘
' d. winter work experience’ (one week full-time job obtained
- — . through the school) . . )
' ) €. part- -time all year round . .
f. none
2. What have you been-doing since you left school? - ’ ‘ .
) (JSU)‘ - -a. Employed ) ‘ ‘ '
. b. Unemployed .
- ~ ¢. Attending school / . .
d. Other ~ i ya
— , / ' P
, 3. How long .did it take ygu to get—ydhr first jog)aftér }ou/}éf; school?s
(J) . . ' ‘ . .
- — 7 : 7 ' ‘
4, How did you get your first job? |, ' LS . ’ .
X . o / » N L]
() o a. Manpower office - . ) A/t' )
. - b. Parents or relatives ’ : A
R
¢. <Principal or vice-principal ‘ jr N
d. Guidance counsellor . . BT AN
‘ e. Teachers . S
f. Friends o . x{’ e L
~_ g. Going to an employer myself ' T I Wy
s h. Previous e loyers: . . ) N _J},ffatﬂ' -
\ i, Others: ) 4/ ) . o
\ U . : N\ . o .,7
* NH& * N 0\;\"' . ’ ) - ’)
. F .




SERI

R A Fuiimext provided by R
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’ ‘ ’ ' . \. ’ yo e '
. - P 0 d R )
. ~ u- .. - o ;é . ~
N . . ‘ - ‘«‘
: . . — L . \ .
. ¢ . . \f ‘ » ’
‘ ’ oo : . i B A a4
8. Employment Experience Since Leaving School . . ~ . -
() ) . . ‘ R .
B - . N = A
. I~ N
. N 3bb How Duties Involved Degr€e of . Reason for | l ! -2 ‘ & " &
. Long . - - . | Satisfaction** | Leaving* N <® -
st T ' ;o peTe S g e oFe
First . - N ' < 'w B N Y
) S ,
S d 1 . ’ . - a o (<° = P o
. * . A . . .
econ & .. ' - ‘o oR_m° R A
- £ 2 J - =T e 7] )
o ] » . ~ . : . D et o ) "
Third . . ) o § = . .
‘ ' 1 B2 S S &
. . — — p
. * : : Y o
| Fourth ) ‘ £ » . N | l s - i 0a
‘ = - : = 8 = b z 2 .
Fifth . - - ) ) = o - I '
* 7 - + 7 o . S -
Sixth ‘ " . . - = ' RS 3
/ - 3 lge] ' [+] A
- . s e 2 H o =] c
B B i . - O v -8 N » ) = ;
.  Seventh ! oL ; » ® = vg m
_ — P e °
| Eighth T ' < - g £ .
. 1g : J . . i
s L Sl - . , % 2 <. . 3. o
- ’ . - , N A3 N 8 ; . =
' d: . . . ’. LY
* Reason for Leaving (insert letter) ** Degree oPf,Satisfaction® . o 8
. a. [ 'got a job' I liked,better. “ a, A grea \deaI. g =, 7 5.
. b.. I wabllaid off. - ' | : b Quite a Wit <™ 9 o
c. I wanted to use my training. ™ “c: Some, - ~\.' e - ; q
. . . . . - : 7 - -
d. I meved to another place, F d. Not very mdch. = S e
,-e. 1 was promoted. . . _#&-e. None. e M /
s . ., N : , 5
. f. 1 got a™%ob with more pay. . X .a [
. g. Anyother reason. : - . . o /
L . N \- . . ® R ., y
’ ' ‘ P e o o
f ) - * .r"’fﬂ’ o
A . , . o
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1‘ - . (‘n » fe

9.a) Have y0u ever been unemployed,51nce you left school7

| " W) . Yes No . ¢ ' ; ‘ &
o ' b) How lqng? - [ U s T T :
L .l A Flrst time v T / o ) ) ey
L Sesond time , . ; a S - /)
' } Third time . T, ST .
') ¥ T . . .M* ’ -
. 10.a) Hg&e you ever had any . re trainlng or on-the- -job nralnlng sihce you .
S C L) left school7 . . . ooy L
. ,’ . Yes - No o )
. e —_—
b) If yes, what Kind of training was it} .
__ o ‘ L L . A
c) Why did xou take tﬂls treinlng° A ~ . . o
. 7

a. - I’wanted better pay. . - . S

‘71 v— D I couldn't use my schvol training fon~a job anym¢re. )-
T f e My‘employer offered it to me. - ', . )
: *_* d. I wgs unemployed. - < . { < .
; coe. 1 wanted to do a more 1nteresf&ng job. ., - -
'fo Other: » . .
- . = . q' v ‘, '
pu . . - & n M
. II1 Background Infdrmaf;;; ' . : .o
1. .1In what year were you born? ) ‘ N ; ) - -
e g ’ . .

/ 2, What i$ your sex? ' >
s . . Male ~ female ‘ oo . ST s
Y ————— % , —— , ] .

3. < 'How far did your father go in school? ' v i .
- a. none ‘ . ' CC :
) . b. some elementary schodl ) o ) _ v
. ' ¢. finished elementary- schqpl ) :
d. some high school ) . o o
.. e. . finished high school \ T . T . -
. f. some college or university i ' ’ 7
g. finished cgllege or uﬂlver51ty R N . )
L h."other' ) v " . ,
¢ NI o
v . 4. - How far did your mothér go™in school? . : o .
0 . a. none ’ A s ; R
‘ b. sonfe elementary school [ ,
c., finished elementary school . e .
d. some high. school Lo I NS
- e. finished high, school T 3 ©
.f. some college or university B e ' -
. . + g: finished college or university . ' o S
. .h. Other:.' ' ] T *

v M




5.

.
.
7..

11.

. 14.

ot

.

1s your,fatﬁe‘ employed?

NOo »
Yes

s

Full-time
"~ Part-timé

Is xéur.mothér pmplqyéd?

No
Yes

.
1

. - .y z
When your father works,
as possible. For example,
truck ¥otﬁan oil, company."

«
"

Full-time

‘ Part-tiine

r

. -,
- L ad
* ’
‘ -— .
. i
. . . 3 \
. s ~ ~
’ . : : .
o,

what is his jéQ? Please exhlain'a§‘$,11y
"if he drives a_truck put "He drifes a

~
[T

b ]

—

O

When your mother works, what is her job?

as possible. For gxample, if shéis a

in an insurange eompany.'

[4

(0

2

Please explain ds’ fully
typist, put "She is a typist

r

‘What is the name of the place you were born?

- if in Canada, the name of village; town, or city and provinpce
- if outside Canada, writg the name of the couhtry

L g

.
\

If.you were born outside Canada how eld were you when you came to

N

Canada?
What languages do you speak?
. * What language do you speak.best?
¢ ¢ N » ) !
- . ' £"
What is your marital status?
a.  single - answer question 20 only.
b. separated :
c. married
. d. dlvgrce? ‘

- answer qugstions 15-20

o

»

-

‘

Ny

L

10.  Where do you live now? Write the name of the,village,‘town,lor city:

bl
"

-




. - L ]
| -15. Do you havé any children?s How many? o . %
1 . ) . . . ' . . .. ’ i .
| ¢ a. none ' ) _ . -
| b. one . . * $ .t o
c. typ s ‘o ) .. : ' .
* , d. three Sy i a .
— e. four-or more . . c,w
- v _ Sk .
16.‘ If you are marriéd,. how far did your husbaridjt;r wife go in school? ..
-0 0 —___ a._ none ) . ) oo
, . b. some elementatry school . . A ‘ .
c. - finished e?ementary school ’ ’ -
. ¢ dv some high Schoel - . . .o =
» e. finished high school ' ‘ . ’
T ) f. some college ‘or university T =
g. finished college or university ¢ )
h. ‘other: . ‘ .
¢ . : [ ’ P ’ . N '
A | ) - . N A f '
, "17.  Is your husband ‘or wife employecﬁ .
- : No " Full-time . TER
. Yes Part-time RS
- N ' ) { - . ’ - !
. 18.° When your husband or wife works, What is his/her job? Pleast de'es-.
- ~ Lribe as fully as possible. ' . -,
Q ] '77 - ) 3 A d
4 A . B I '
- N 4 — —a 2
. . ) . ¢ .
19. Would your income be insufficient if you didn't both work?
- '  Yes- ™ - No : - .
¢ T e ' ( ’ /
® . 20. Do you have any other comments? o 'L

-

W




.B'/Tf\e Ba§qline Survey

- ' . 3

. - This, study is belqg carried out ‘as part of a contract with the M1n15try
. . of Educatitn. We are jnterested in finding out what studehts who wild ‘ .

»

be leaving schéol in 1973 are planning to do in the,ﬁuture A1l <
.. .1nformat;10n will be kept in strict c0nf1dence - ’ . .

¥ ‘w - B i N . . N .
- I "',chQQl Information \ o 7 T
L] .
]
- I.. Nr1te the ame of, gthe school you are now attending. _— ¢ ‘

3
- e ’ ‘ - . -

. o 2.a) What program are you in? Lo " .

. b ) * . a. “General Shop . Madjor . . Minor = o
b. Specialty Shop N
< Course 5

- b —_—

. LN

{ . +
. T 4) Why did you choose this progﬁam}
£

I

L

3. ‘. How'long have you been . [

; _a) in this.school? . : -
'b) in this program? . . :

o L4 v »

‘4, - In elementary school were you ever in opportunlty/pre-vocaslona1/
special education classes?

Yes No' . ‘ . v _
. . If yes, then for how many years? - P ) ! //,//;f

e — _a - ,- o - o o . - . - - ¢ Y& - .- - - —
. . . I

——

5., What ages are your brothers and 51sters and what level of
. .. education have they reafhed’ . .-

. ' 1. Age Level reached T, )
2.- Age Level reached. co
R A "3 YAge . Level’ reached e ' o
. : " 4, Age Level reached . ‘ T
" 5. Age Level ‘reached. Y .

6; Age Level reached

. 6. How did -you feel about th1s school when you fzrst came here?
«Check One . , ) .

II\LH

: “a. T didn't want to come here at.all. ’ ’

- ) b. I was rather unhappy to come here. ) - -

c I didn't care whether I cape here ¢r not. ,
I was quaz; happy that I came here.

"e.~ [ was readAly glad .that I was going here- .-

R

e .




3

How-db you feel now.aboyt this school?’ Gpeék.qne.

’ - ’
————a.-1.don"t 'want tq’ be here at.all. ' ' g
b. I am rather unhappy that I am here: . X
. % I don't care whether I am here or not. : ‘ ‘
. d. I‘am quite happy lwam going here. . . .
L

e. I am really glad that I am going here.

How did your parents feel when you flrst came to this school?

Check one. . S . ,
_.' a. They didn't want me td come here at all. : .
b. They were rathey unhappy that I came here.
c. They'didn't care.whether I came here or not. ‘
d.© They were quite happy that I came here.’ ..
€. They were really-glad I came here.: @ , -

How deo x?!r parents“feel about your going to this school now?
"Check one.

They don't wantgme to be here at all.

They are rathef’mnhappy that I am her®.

They don't care one way or another. . .o
They are quite happy about my going here.
They aré really glad I'm going here.

\

o QN oo

H,H |

How much choice do you th1nk you ve had deciding what courses
to take?

a. A-lot.
b. Some. -~
- c. Very’ 11tt1e

I

.
- -

How long does it téke you to get to school jye;y day?- R

‘ .
. .

N | M : // s

_How-do you get to school evely dax;‘ Check one. .
a. By bus.® - ) .
b. By streetcar._ ¢ § e

. By, subway. .. . . . E

d. ByWalking. . - o
e. By car. * . ‘ ¢
f. Other: . "o

?: )
£
8.,
-
. 9-‘
10.
* 1.
R ) §
~ 12

What do you think are the thrgé,mqst important %hings t
get owt ofwhig@.school? Put 1, 2, and 3 in the right o

.- a. Making good friends. -
b. Getting good grades
P . | 3
c. Job training. : . . . 2(“.
d. Having fun. ’ —_— ‘
e. Particlipating in after-school activities.
f. Learning how to manage my life after I leave school
8. Other: . ¢ .
How™ atlsfied are.you with“the tra1n1ng for -work you received at
thi€ school? Check one. PRSI v
Unsatlsfled Satisfieé Very satisfied” .  *
v R ~ T ) -
’ , - .
’ - N s
<
' L N ’
A .
. ‘% o 177N | ‘
. . , 7 . . *
- . ' . -
Ly’
- * 29 \ﬁ L el .




’ Jd. " How sat1sf1éd are ryou ‘with the px;epar:itlon for 1ife- 1n general K -

o Y you regeﬂe at this schopl" Check one® * - , ' v
$ - L Unsatisfied R Satl’sfled ., - Very -s‘atis‘fie;d‘ : "
: ) - . o, R . .t .
- - . L] ' ’ i .- ‘47 .' l-' . “‘-. ) ) o
- IX Job Information ] . . o ‘~ A :f R -,‘) : . .
. - R ] L)
e 1. - Who has helped you to dec.1de what to do after, you lpyve S;hool" | I
: ’ X [
a. Parent.s, or relatives. p - ,.-,'q, SN ’\
et ; .b. Pringipal or vice-principal. DA Tt S e ,
' T g Guidance counsellor - L e, Y -~ :
‘ h A O : e T em RS ) ety 0 A
: & - Teachers, ) t c et '
y % €. .Fr1ends AT - '
T f. Other o, ' - . o .
.. 2. Whay kind of emp Lloyment have you had smcq you 've been in thl§ . " :
£y P S .
. : . “schdol? Check any that apply . W E AR
‘ / . [ . Coe ot s .
’ — . a.*Sulgmer full-time. " . ¢ P
. , f. Summer part-time. ‘ Y ‘ : -
" "z ¢~ Winter part-time on your own. o -
. - +d. Winter work sexperience (one E;eek full- tme Job obtamed ,
' - L “through the school) "ﬁ" _ < L
e, Part-time all year round 3y b
- : f. None. / ) e - ‘_ .
3. After “leaving sc ool do “you want to: [check on;) o & =
. . a. get a job . : N ‘ N -
b. start an apprenticeship * .
. ® iransfer to another secondary sch®®1 (which one?)
- " . - . . ' [S
d. rtr;nsfer “to another'program‘ (which ofe?) - v
. Lo 5 " e. transfer to a community college =T, 'A__ ? .
T T T ff— aﬁyt{ung alse . ) . PR
. ., . h “* D - B oo .
‘4. *"What Rind' of';_job do you expect to get 2 frer you jeave t'hls/school" .
- - R o
- - 3 0 2 _ ' .
. ," "5, - What are .the thrée most 1mpor.tant thlngs to, you in a job" ut 1, ,Q‘
- 2, and 3 1n the r1ght ordet't ¢ TN
_— L - a. Good pay. . . - « -~ *
' - " b. Security. s ' y N LU e
. c. Regular hours. S 5 .
- - ~ 'd. Meeting people. i . - .
e. Interest and eXtitement v A :
-y . *T_, f. The type of work I like doing. ' o e T

' N A

1)




P -

‘i«g . 6. .. How do you pldn to- get a job? By means of: (Cheek one.) '
» &

o B . 4 o . :l

a. Manpower office - = . - o -
T b, Parents or relakives ) -
¢ Principal or vicé-principal * »
d. Guidance counsellor . " Coe
e. Teachers o e

f. Friends . s LT -t .

. g. .By going to an employen myself .

C. . - h. By going to an«employer myself - -

. im Other. .

l -4

I!H I‘l

q «
a%
L
.

A d
>

~ . -

. - '“II:I." '~Ba‘¢;kgrolmd Information : ? ' ' ,
. «

. ,;“‘ [ . - - . v,
) e L In what year wére ypy born? . . ' .

- 3 . .
\ a

. <2, 7 -What is your sex? , : o

o T Male . * Female L e .
. . g ——— -

Lt ;-ii://y w_far did your father £0 in school” Please check one
. -s

‘

. *None. J - o ‘ .
Some elementary school. v - .
Finished elementary school.'\ N o

Some’ college,or uriversity. .
Finished college or Unlver51ey

a
b
c
d.
e “v " e. Finished high' school.
. £ .
g
h. Other:

- 4. How far 'did your mother go in school? Please check one.

. None. ; -

-]

Finished elementary school L~ :
Finished high school - \‘. Con s
) Some college or' un1ver51ty v : ‘
AR T Finished college or un1ver51ty S, -

°° h Other' N . - '

&

. . . -3 - ...
v 5.+ . Isyour father emploxed” Check the right ones. =~ .

R . N ) .-
oy ) * No L Full t1me . .-

' - ‘ . - v *

6 - Is your mother'employed'?‘ Check the.rlght ones.
. {‘ ‘ No " Full-time ‘ : ’
.o . . + Yes , ‘Part-time _°

. - e s Y «

3,

-

A s as. you can. - For example, i‘f hed dra.ves a truck, put, "He
s, .. _\-truck for am oil comp - :
7 ! ‘
— . ° ¢ - hd ~
L - EY
. . ~ ',\ . . M . 1 .
. ~ R ‘. L
- ] -
) ) 179
.. DS ‘oo ] e
< Q : . 23{}t} S ]‘~
FRIC {2 < e ,
‘ . , - ‘
el . 3 - ! :

Some high school. - ' o

b
o c. ' .
. d. Some high’ school. ‘ " ) N
e v
f

Yes Part-time -

"Some elementary school. | \ - , 4

. 'l "
s - 7. % When your father works, what is his Job? Please.explain as,clearly

drives a



&
v

< . , ' o r'y N .
- ' . 8. When your mother works,- wha / ? Pleése ex}}ann clearly ..
' a 7 as you ca(y. - For example, sﬁe 1s a typm’ pu 4 ’S is a typlst
. v ‘f in an- 1nsurar{ce company.” /- ' / : .
a v - ,. . 4 he . :
\ L4 hd - R N
> N ’ . . N ; . ” ° - «
9, erte the‘ name of the place you were born, R S '
v, | a. If in 'Canada, (1) write the name’ of the V111age, town or city.
S IR - “ . Y ,
. ' B . : y — o

’ .(i{) write the_/game of .the province as well. ,

Ay

' : . .
S
N <

e -, L If outsi'de,rada, write-the' name of the country. . .
. . : . : - - s . .
. B ~ N S . vt . LR S ;1& = . ‘ .
. ) PR . DR R T N S
: 10. , Where do you live now? Wnte the name of the village, -town or c1ty
L ) . \ ’ ‘-t - ) -
< 11. . If you. were born out51de Canada how old were you when‘you came t‘
S Canada" 2 ) . ' . ..
B L) . . . . . ‘. ) . . ’
» L 4 - - N . L] . ’ * [
., . P . — ‘ - -
’ ’ 4 . M . s 2 , - f .o } 4
- - 12. . What languages.do you speak? U - S T R
<o e — : . s - C \,
. . 2t |
1}.\‘. What languages do you speak best? ‘ , T,
. * ’ ) . < . . . e . ¢
ng B

-~ . . A

‘n - - . - o' — . o .
' Thank !u very much for your help.- If you have any ‘comments abaut

1{ - the questionnaire, pléase write them here. ',
- L - PR :
. [ L] ¢ 4 . é‘ *
. - L] -
i Ly . . : . .
. s We wi'll be interested in knowing what has happened to stddents
D . aftgr they have left school. Therefore, we would appreciate your' N
‘ - putting your name, address, and telephone number in the space
. . below so that it.would be possible to contact you after you are
. - working. ST - . ‘ i
T Name ] - .
Address : ' .
. . 2 \) .
. - Telephong}Number , ’ ”
’ f ‘ ) AN .y N K
e ' . T -, .
) - - i g . ‘ ‘
. I - 13 N
4‘ — a - ’ N -
CoL s : * -
: ) :‘\ . s ’
. yad ’ * .
v 1} ..
LI . ¢ I 180 . : s
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. CfThe Intiféiéh Sgbplement -

3 ’
? ‘ 3
k4 gfl . ¢ v # .. "
s j ‘ . [} v A )
. . . o s . '
L] -
* » “ -
a ' T
- - ! L
) . y N . b . -
- & ¢ - =~ -, N ¢
= . N \
. . ' * .
. ‘ . i /" ; ' o ' ™~ %N
v @ . ) X
- o 7-’:%A I3 « - [y .~ - s i \
2 K .. L T . ’ - _ v N g n
.o ~ ) -7 . 0 . .- -
I School .Information & YT ' - .
1. What did you think ‘'of your experience‘at * j e school? T
---Did you like going there? Was it worthwhile in terms of your . .
present job? . . " r .
:; - 1 - B - ° . A
BT . S - i -, 1
’ IR oy - - o P g it A & O &
S A T R ST St S TS SRR LS T2 4
. LRI T o S , = - " g ,
" — = &a ' L % . L
L] . ! . - N ‘o« . R y s
2. Can you remember in detail what ‘the procedures were for helping .
studenfs choose their courses and‘Eefling them abour ja’~4
* . opportunities? T, . T .
. A 'Y . \ . - N
. A . n . K
: Ta . "

o - — T , )

e
[y

’

- 3. " Just before you left , were you satisfied
with' the le programme or did you wish that you could haye had

. an entir€ly different kind of education? If Yes, qhﬁt? : .
? ' a ~ ‘ . L— ’ . . ) ‘ . . *

. e
P I A .
= N - -~ - -
o e .
* . e s e P
- —— [ — e St B o o tn, 23,
. - — — —L. R £ T e
. T
. ' .
“® » Y t
. ¢

. 1 Job Information
1. Tell me'what it was 1iké, finding your first job. ) / :

.
-
= .
-~ . L, .' ”
’ L] - Ay
Sa s . ¢
- -
. Ay
’
v B 3
- -
.
- . [ N
s - . -
] N -
\
.
»

~h




"¢ ‘. N . s .
. . ‘ . : ) . o - _
.. 2. 'Have the jobs that you've been doing since you left scpgol beeg , - *.
;; o .r;:- JObS that you wanted to'do, begause of your training of for other =~
T ‘reasons, e.g., occupatmnal aspirations er personal enjoyment? - ;o
" ; o i . . : ® - e ‘. . ' .
+ 3 v / .
- - ) ® 4;‘ ‘t .
~ ,, . - ., - t ._ " -
N hd \ . ¢ . :’ ‘ @ . o ]
. . ‘. c ¥ . .
P 1f you did not 1lik e jobs you have had would y$u blame a) your ., '
. /- education, b)* econo®Mc conditions, o) your sdgml and fgn;ily . R
. N * background, d) yofirself, e) any other?, Try and distinguish S
- - relative importamce. L, - .o .
. . r. % * — <7
- g"r“‘f( ﬂr““' . e L ° ot ‘ h
i ¥ h — : [ - . ..
- AP . w ° R f __:
‘ () Iy . 4 R Py — -
‘4. What are you thlnklng of, doing about employment in .the future" -
- .(continue this JOb find anofher) . L. : _ > “ﬁ,‘
/' - v - - ] .
LR S DO SN IS AP e o g
: ". . . \, ‘ i Lo . N ’v' Y\ %
< * > . 1 . - . - hd B - Y
- 5. Are you geherally hopeful about your futui®? ) :
" * T 4 _E : : *‘ IL ’- - :
v - - . - )
- 7 - — . ’ iy v -
) ) , v o0, ° - N
IH ~ Background Information - L : S
2! - 1. What kinds of thlngs do you most remember about your. chlldhood"
(Pursue home life, family interrelatjonships, etc.) e
. ! . - .
- i 3 we .
» ) . - L . . "
' . D - - —
. . . ’
LN 2. xw did you get along w1th your parents brother siiters, friends,
: d other peovle" ) SN : - Ul
2 R & -~ ~ ’ M . , &
-1 ° 2 - .
/ i - ﬁ' N o ’ ) ) ¢
- / Q
3.’ What - are your feelings about the educat1on that you and your
brothers and ‘sisters got? ;e . .
. e .
Ay . .,_ » —_— “, > » - -
, RO S T .
: * " e * ! A:’i" k 3 ' ’ -
hadl “
,‘ : . t
b L f . . T TR .
' 182 . F o .
» - -
J ) ot . » . '
Q ~ ' ’ - R .
. at , 8 A4 . - ’ .
ERIC | St R0y e
e
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I - ! e e
:, 7
[ " AY N * - ) " -
} s hd had Q
g, v, r e 'y - ,
- . N ’ !
P R . < : Te
: . ’ ’ N ’ J o
e Comments ™ .- b —
-t . . . . -
. “ - . . -
Do you have anything you'd like to add?
_ . P S
F - ™ ‘5
L » - » )
. .
N A "
g - T 7
! « ) ,\ ) .
» ’ A ] o # -
- P - 3 PR
- \
- v - . "
; ] N
" ad
. Y
\éﬂ e . -
. LI H
g - ¥ R '
, \ . . .
- o o » g8
. , v > &
- . > kA
< .
. o . F %
) * ! ’ *
. R : + .
-, . - » R
- " 7 ~
' a - ' '
¥ : _ /
% : : o
AR c S 4
4 [ : \ *
v
' .k )
. -
v K . " (
. - ‘-. - . : A
( 5
A Y
. ' .
, N 2 s . .
e . —- ~ " -2 * ‘ - N !
\ » o "‘
. e - - ’ a
A -
a' °. v )
- el '
1] .
s : ) ! -
- . N /'
. T . . s , )
\ . ) - * ¢ ’
\' - - N
’ .
v 4 '
. o~ - . L4
. - ' R .
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~ educagion and othei” hopés) .
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4. What do you hope for’ your ownzchlldreh°"(Dlstlngulsh between:
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: ~ D/The Pineo-Porter Prestige Scale
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184 .
2r's .
. - - & -

) X Professional w Announcer : . 576
. ' Accountant ‘ ) 634 TV Ca.tmeramah - 483 e
Architect . . / 781 TV Director . ., 621 o
- . : . . % TV.Star . 656
Biologist : 726 . YMCA Director 582 Lo
- ' Catholic Priest 728 . ‘
-, Chemist ’ .+ 735, . e
. . E;z;iyEgg;Q:eiuc{ge Z‘;é ll?:roprletors, Managers, and Off1c1als,’
Dr*glst . , © p93 2IRE '
Ec®omist , _ 622 Administrative Officer in . N
High School Tearcher . "~ 661" “Federal Civil Sérvice- W L 8B e A
: Lawyer . ‘823  Advettising Executive .~ 565 - - v s
Mathematician - ' 727  Bank Mangger . . . 709 - - .
T -, -~ Miné Safety Analyst 571 Building Contractor 565
. Mining Engineer ¥ 688 Colonel in’ thé Army ’ 708
AN +  Physician o 872 Department’ Head in City . -
- Physicjist . 776 ¢  Govérnment 213 -
. . . Protestant Minister 678  General Manager of a ,
Psycholdgist * ’ 749 ", . Manufacturipg Plant |- . U - M LR A R
Public Grade School Teacher./ 596 Mayor of a Large City ' L7199 .
University Professor 1~ 846 . Member:of Canadlaﬁ Tabinet 833 T tAT
) *  .Veferinmrian 667 Member of Canadian House -of N
. . . ' Commons * 848 . )
- . " ', . » Member of Canadian' Senate 8ol ’
Semi-Ptofessional Merchandise Buyer for a ,
o et . : LT De artment Store - 511 .
Airline Pilot P - 661 Ownerl)‘ Of a Mahufacturing Plant 694 :
‘ . Author « . 648
_ X l . . .. Prqvincial Premier 899
Ballet Damcel 491 Wholesale Distributor ° 479
Chiropractor = - 684 -
Commercial Artist ., - = 572 _ .
; ’ T Cgmpute;‘ Programer_ . ! 538 "Proprietorg, Managers, and Officjals, -
. Dise- Jockey , ', 380 i . .
Y . small ¥ L
- Draughtsman W 600 2 -
.- Funeral Director < 549 . Adverg’sing Xopy Writer . 489 .
. Jazz Musician | 309 Beauty Operator . 352 -
“Journali ! \609 ‘Gonstruction, Foresan - - -~ 5h1
¢ ‘Medical® offDental Tgchmuan‘ 675" Driving: InStructor 416 -
~- . -, Muskcian € v ] 521' Foremanein a Factory 509 -
i ¢Musician™h a Symphony e Government Purchasing Ageng. 568 «
- . Orchestra 5§60 Insurance Claims Investlgator 511
" Physiotherapist * ' 721 Job Counsellor -, ° 583 ...
- Playground. Director 428 L1vestock Buyer 396 . ¢ .
“Professional. Athlete .541 \chroom Operator 3l
o Professionally Trained. .. Manage of a ﬁeal Estate Offlce 583
., Forester - * 600 ~Mapager/of a Supermarket 525"
Professionally Trained b Memper' of a City:Council ' 629 lﬂx,. ‘
*, -' , Librarian - .. 581, Motel Owner ~ . . 516
Registered Nurse 647  Qwner 'of a Food Store 478 ™,
. Research Technician . ., | 669 ° Public Relations Man 605 b=~ Ty
Sculptor » ’ . ) 569° “Railroad Ticket Agent : 357 °
s . ' - 'aSocial Worker. . 551°  Sawmill Operator ' 370
Surveyor . . v 620 Service Statlon Manager 415
— .' . R '
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185 .,

-

.““

. Ship's Prfét 596 *Rai}road Conductor .. 453 ¢
*. Superintendent of a, ~ * Saw Sharpener. - 207
onstrugtion Job - 539  Sheeét Metal Worker .” 359

* Trade Union Business Agent 1492 Ty Repairman ) . 372

Travel Agent " 466 :Toql and Die Maker 425
Typesefter - 4272
Weider 418

Clericai arid Sales 7 | )

Air Hosteﬁs . o J '-570° € . ‘

" Bank Teller - .. , v = 423 Semi S‘““ed S . ,

- Bill ColYeéfor -~ -« 294~ vA1rcraft Worker | . -"a. < 7437 %

. Bookkeeper - _ N494 - ‘Apprentice to a Master - -
Cashier in-a Supermarket ' "311 = Craftsmag | - - - 339
Clerk in an‘Off1ce . ,356  Assembly.Line Worket~ - - - - - 282
File Clerk * 327 .. Automgbile Repairmgn~ - ———- - 381
TBM- Kéypunch“ﬁperator Yroo4am Automob14e Worker. . .7 » 359
Insurance Agent ‘ ' 473 ber, . e . 393(§

* Manufacturer's Representat1ve 521 Bartender ST Lk202
Post Office Clerk . . 3%2 '~ Book Binder ,. . _ A v, 352
Real Estate Agent’ 471  Bys_Driveg .. . 359
Receptionist - 387+ Cod Fisherman ) - e e 2234 .

' Sales Clerk in a Store: 265  Firefighter ¢ 435
Shipping - Clerk i . 509 | Frujt Packe}vgn % Cannery £ 232°
Stefbgrapht - . - 260 ,logger = WL e NTde 4

- Stockroew-Aetendant . . | 258 aﬁongshéremam ,°¢ LI 1261
Telephone ezator 38t toom Operator o 333'
Telephone 011C1tor A 267 ) Maqh1ne40perator in a Factory 49 L
Travelling Salesmant. 402 Newspaper Pressman ST 30
Truck Dispatcher :322° "'0i1 Field. Worke{ o 353
Typist / 419*  Oiler in a Ship+ ' ° 276
Used Car Salesman . 312" Paper’ Mak1ng Mach1ne Tender ' 3}6

© . Policem ST e sl
Private’in the Army .,ore 284 .'
Skilled * ) '\\Producflon Wotker in the )
. . . Electronics 4ndustr - 508
g;iplane Mechanic - . 503 " Professional ’ Baby51ttir . 259
er . C o 389 .
Bricklayer ' 362 Quarry Worker L 207
Butcher in a Store 348 Sewing Machine’ Operator \ )T 282
. . Ll ‘Steam 11er Fireman® ~* . - , 328 -
Cogl Miner . SR 276 Steam Roiler Operator’ ‘ ;22
Cook i 4 Restaurant C T o 1 Mill Worker ' i - 343, :
Custom Seamstress 334 tee orker . e
. . Textile MiIl Worker . oo ~288\
Diamond Driller ,445 . . . Y

_ Electrician 502  limber Cruiser.. , ..o 4 3”

: Traller'Truck Briver 328
House Carpenter 389
House Painter . 299 Troiler P ’k "P ”556.

* Locomotive Engineer . 489 ‘Wor er in a Meat dcking, lant 52,
Machjfiist . 442 L . ¢ .

Machine Set-Up Man in a 421‘~4Gnski11ed ) e R o 'B%

ucking Machlne Operator,;' :315  Carpenter's Helper 231
Plumber * 426 ~ Construction Labourer: 265
Power Crane Operator . . ¥02 - Elevator Operator in a Bu11d1ng 201
Power-Lineman ' 9 . Filling Station Attendant 233
Pumphouse Engirces . 389 T Garbage Collector - 148
Railroad Brakem.n - ’/57L Hosp1tal Attendan% 349

. . - "o ~

L)

r
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-

- 3 . T ‘ ] . . . . ¢ . . ) X
o . 5 L ) \ L@ - , . e . \ !
| (? =~ . Mousekeeper ih Private Home 288 Not .in] Labour korce i’ \
©+ . Janitor oo 4173 Y ' '
; " ‘Laundress -, v 193 ABiﬁ?ieZioFr,ls\F : ) :2; ) .
. Mailman ’ ' 361 b on | g .
Museum Attendant 304 - Occupan n of my. fdm“y -t 209 T
. . . main wage earner 5 .
A, -Newspaper Reddler 148 O¢cupatidn of my father, when : .

o ‘Railroad Sectionhand 273, I was.16 . ;a5 o
. - Taxicab Briver . .81 M o
T . Waitress in a Rest'aurant 199 Someone who .l&ves of‘f mherlted .
Lot . Warehouse “Hand .. 7213 weal th 458 . . o

i Whistle Ruik = ~° -, °*f . 184 ‘Q;Someon.e who’ l;yes of f property- e
° Worker,in a Dry Cleaning or holdings “ . 487" S
SR Laundry Plant 208 Somlebne who lives off stocks < = .
) 3 ‘@md-bonds . . 569 .
. o _ Someone who lives on relief 78 )
. Fg_riner - ) " : SR TR
.. Commercial Farmer . \/3\320 T T T T e e e
Dairy Farmer e 42 ’ . -
.~ Farm Labourer v 215 : -
. .Farm Owner and Operashr 441
s s Hog Farmer - 330. - .
b * Part-time Farmer 2 v ‘
S L . . .
o -~ . y L 2NN e
’ - '
. ) . .
x 4 v
. i 2 .- ‘ . -
5 . + \/ -, N . ‘1 . .
N 2 . ) g . Y
PR : ' . . M j “ -
. -, * ] . <‘ ‘ a
[ N . B .
K — y . ) i : '"( 8
” < ) ' . . < ' ) W -
B 't . g . . V)
P . ; > ., " - - . ) j . _ - |
" , t . . 1 ¢
0 . > « o , . i . '
- i .
L \\. . . ) , ‘
/l', . - . . . -
+ e .
T Source: P. Pineo and J. Porter, "Occupational Prestige in Canada,” }
) Canadlan Rev1ew of Soczolog’y and Anthropology 4, 1: 24-40,‘}967: ' ,
' - ’ * )
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‘ . /\' \F ’ *
t . i ’ ¢ v .: . ’
) ' l ’ l 4 ‘ ’ ' -




- - B - - v o - - I i A
-~ . ° . . P -~ ' . . . » . \
g g . . N - \

~
3
-
S
™
-
.
L)
-
sy

! ' . k ('.' ' ' ~. . ,,.; - :. ;;::<‘r.:<~--‘~ aa:;,,_. ‘\w.;'-'-" Art ,:
ot s o 'WJQR;_MI‘NQR AN‘]‘) .UNIT:»”GROUPS R C

) - ”

X - B s ¥ -
i . - ,q .

[ . . . LIV . . s . o

’ 1, N Major Group 0}1 Professlonal Techmcal and Related Workq's , R

. ' ' e
o Physxcal Scncnti‘sts nd Rela’Techmcnans a4 L T e . -
., O-11 Chemists . N R LT et T
« 0-12 -Physicists » = * . - \ ) , -
oL " 0-13 Physical scientists not elsewhérmclassrﬁed ' . v
S . 0-14 _Physical scncr‘ce technitians . \ '

0-2/0-3 Archltects Engineers and Related Tec‘hmcnans

_ 021 Architects apd town planners » » ¥ , .
" 0-22 - Givil engineers - - . . . . -
. "4 ' -- 023, Elecwical'and clectronics engineers ‘. 7 .. ¢ - T s
Ty, o 0924 Mechanical éngmeers d . . o~ ’ . o
: Y » 0257 Chemical engineers . - ¢ . . ) B
e+ -0-26 Metallurgists” - . . : .o ‘
0-27 ° Mininhg engineers . e, . L ’ . v
\ " 0-28 lndus_;:'al engin®drs . . f : Y \
. 0-29 Engingers not elsewhere classified P T
. .+ -0-31 Survgyors . g . ¢’
: * . (.32 Draughtsmen > .' - '
“ 0-33 CQ/II gnginetring technicians ‘ ’
A 0-34 “Electrical and elc[ttromcs c\zgmcenng !echmcnans
. 0-35  Mechanical engincering techniciang = = | ’ Lo
0-36 Chenical engineering ,technlmans ) . -
0-37 Metallurgical technicidns . ‘ ' , -
0-38 -Mining technitians K o
0-39 | Engineering tgchniciafis nQtre elsewhcrc classified . . ‘ . © oy

04 Aircraft and Ships’ Officess : \ - . ,

0-41 Aircraft pilots, navigators and- flight cngmcers . 2z . .
0-42 Ships’ deck officers and pilots  * - . : oL e

< A .

S 0-43 Ships' engineers - N o . — Lt
*0-5 Life Scientists and Related Tech‘nans ) . s .
081 Blolqglsts, zoolognsts and Tclatcd scientists ' . PP
052 "Bdcteriologists, phasmacotpgists and felatcdﬁefenhs& -, - -

. 0-53 Agronomists and related scientisls - S 3
- ‘ 054 Life sciences technicians ) 3 K . .

. I
0-6/Q-7 Medical, Dental, Veterinary and R'elatcd/«Wdrf(crs MU b -
: 0-61 Medical doctoms Y &
. 0-62-+ Medical assistants ) . : ) \ 0
. * 0-63 Dentists : . : ’ L ¢
0-64 Dental assistants . ¢ - . . ) -~
0-65 Veterinarians - . T #f .




‘ - . B . _ e r— B M
' L "t ' - ; ‘ M . ' _ L]
MAJOR, MINOR AND UNIT GROUPS i

. [ 4 4
‘066 Weterinary assistants ** . S 7 ! ’ $
0-67 Phurmacists : ’ . . A IS ‘.
068 Pharmaceutiéal assistants ~ * '/ .
0-69 Dietitiunsund pyblic_health numuomsts ' , R .
0-71  Professional nurses M \ T - S an
0-72  Nursing personrel not clscwhcrc classnﬁcd s '
0-73  Profrssional mudwives o , . ‘ .
. 074 Mdwfery personnel not, clseyherc classxﬁcd _— o M, W
0-75  Opwmetrists and opticiahls. . , . . '
0-76 Phystotherapists and owupational thcmpnsts i LT b
0-77 Medical X-ray technicians
. 0-79 Muedical, dentdl, veterinary and related workers not cléwhcrc classnﬁcd .
0-8 nSmusuuaﬁs Mathcmmuans, Systcms Analysts and Rclalcd Technicians ' .
0-81 Statisticians -~ - . . N SRR
0-82  Mathematiciam gnd dLlIJdrICS L ot - « )
0-83  Systems analysts - - _
0-84 ‘Statistical and nhllh;‘ﬂld(ltdl tcuhmcndns ,
" N
0-9 Econonusts . . L G § '
0-90 _Economists: T N .
) {
I-'t Accountan(s. ’ : C B} .
’ 1-10  Accquntants T A . .
1-2  Jurists _ ' . X L
1-21  Lawyers . ) N : . - -
1-22 # Judges ’ ‘ ) — .
1-29 Jurists not elsewhere classifiéd . o ’

1-3 Tcachcrs .

" 1-31 University and hnghcr education teachers 1 4 - ‘ '
. 1-32 Seconduary education teachers | ' - . - '
o 1-33 Primary educution teachers .

*  1-33 Pre-primary education.teachers' - ) . g :
. 1-35 Special education teachers , .

1-39 Teuchers not clsewhere clussified .

14 Workers in Rcl|g|0n ‘ : i . ’
' *].4] Mristers of religion and refated members of religious order! R -
149 Waqrkers in relipion not clsewherc clussified
I-5 Authors, Journalists and Related Writers . "

1-51  Authots and critiey ‘ ' . . ’
1-59  Authors, journahists and related ’writcts/not elsewhere classified ’

1-6 Sculptors, Painters, Photographers and Relat&d Creative Artists
l -61 Sculptors. painters and related artists

2~ Commetcial artists and designers '

3 Photographers and cumeramen

“s

1-7 Cpmposers and Performing Arti
©1-71 Composers. musicians and singers *

1-72  Choreographers and dancers T - \ .
¢ 1-73 'Actors and atage dirgors N, . i
K 1-74  Producers, pertormihg arts s ‘ T
1-75 Circis performers ="

1779 Pertormung artists not elsewhere classified -~

- * . ,‘
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o . . : MAJOR, MINOR AND -UNIT GROUPS /
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®

‘
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'1-8 Athletes. Sportsmen anl! Related Workers -
1-80 Asthletes, sportsmen and related workers. - T

1-9  Professional, Technical and Related Workers Not Elsewhere Classrﬁed
1-91 l.lbranans archivists and curators !

. 192 Socrologrsts. anthrepologists and related scientists . -
1-93  Social workers

. . 1-94 Personnel and occupational specialist#® ‘
. . 1-95 Philolegists, translators and interpreters
o 199  Other professional, technical and related workers

.....
~ * *

®

Major Group 2: Admmlstrative and Managerlal Workers g

AL e - ( -
2-0 Legislative Officials and Govefnment Admrmstrators ’ ¢ - o
2-01 Legislative officials ) ' .
2-02 Government administrators ‘t
- 2-1 Managers '
" 2-11 General managers = . - o 7

) ’ 2-12  Production managers (except farm) '
N 33 Managers not, elsewher?lassrﬁed . N

- - . Major Group 3: Clerical and Related Workers "
’ "3-0 Clerical Supervisors . r’ o o e
{ 3-00 Clerical superviso ) h ’ '

. i
3-1 Government Executive Officials

3.10 Government executive officials

3-2 Stenographers, Typists and Card- and %ape-Punching Machine Operators * s
3-21 Stenographers, typists and teletypists
. 3-22 Card- and tapsp@®nching machine operators
. 33 'Bookkeepers, Cashiers and Related Workers '
3-31 Bookkeepers and €ashiers i
. 3-39 Bookkeepers, cashiers and related workers not elsewheré classified

3 344 Computing Machine Operators
. 3-4]1. Bookkéeping and calculating machine operators .
. 342 Automatic data-processing machine operators i
. ,h -
3.5 Transport and Communications Supervisors ) 3 \ . -
. 3-51 Railway station masters - |
- + = ~3.52 Postmasters” ‘
’ 3-59 Transport and commumcatrons supervisors ot elsewhereclassified
— \ . .
f ... . 36 Transport Conductors - \\ : s
“ - 3-60 Transpbrt conductors . o
. \

" 3.7 Mail Distribution Cletks
, 3-70 Mail'distribution clerks

. K | °

ar,

3-8 Telephone and Telegraph Operators

L | "
W Telephone and telegraph operators. P ' \ . .
» v ' B N \‘ . -— M - .

v e by /

.
.

. - ! ’ . . ' A

¢ 4

: . . ! ‘ ¥ ¢
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2 MAJOR, ‘MINOR 'AND' UNIT GROUPS

. -
i .
o B - .

-39 Glerical und Related Worhkers Not Elsewhere Classiffed . < ' .

. 391 Stock clerhy . ) L .
3492 Mutenial and production p ningtlerks C :
3-93  Correspomdence and reposting clerks
. 3:94 - Recepuionists and travel agency clerks s
« 395 Library and liling clerks . , .
399  Clerhs n#t elsewhere classified  ° . a

. Major Group_4; Sales ‘Workers

40 "Madiigers (Wholisale and Retail Trade) e -
- 4-00 Muanagers (\\hulcs.ric dnd rcl.ul lmdc)

VR

..~ 4=1 Working Prupncluh (Whulcs.\lc .md RLtml Trade) ’ . i
. 4:10 T Working, praprictors Twholesule and tctﬂd

4-2 Sales Supervisors and Buyers
4-21 Sales supervisors ) ’ L ‘ '
42 22 Buyers' , " T ‘ : w
4-3 , Technical Salésmen, (,ummcm.nl Tr.m:licrs and Manufacturers Agents ‘.

* 4.3t Techical salesmen and service advisers \
432 Commucml ll’.l\rd”ﬁfb and manulacturers’ agents .

4-4 lnsuranu, RCJ Esl.uc Sccurmes and Bu:mess Serwces Salesmen and Aucnoneers

¥ 441 Insurinee, Teal estate’ and securitiés salesmen ” Foo by
PO ! "
4-12 #ss services slesmen <
- 4-43 uctioneers : .

4.5 Salesmen, thB‘p Assistants andgRelated Workers
4-51 Salesmen, shop assistants and demonstrators -

.  wER ld *
[QQG) PR * iR e B £ 3 2 é.ﬁe B
- -, T B -, e

4-52  Strect vendors, cunvassers amd newsvendors .
49 Sules Workers Not Elsewhere Classified ‘L
- 4-90 Sules workers not elsewhere classified : .
" Major Group 5: Service Workers,
: %0 Munagers (Catening and Lodging Services) — - )
5-00 Muanugers (catering and lodging services) ) %
- w*9.,-5-L—Workmg Propnetors (Catering and Lodging Services)— . . . .. IV )
5-10 Working proprictors (catering and lodging services) .-
i 5-2 Housekeeping and Related Service Supervisors
5-20 Housckeeping and related service supervisors B
5.3 Cooks, Waiters, Bartenders and Reluted Workers "' :
N . 531 Cooks 3
o , - 5-32 Whiters, bartenders and related workers : - . .
5-4 - Maids and Related Housekeeping Service Workers Not Elsewhere Classified
5-40 Muids and related housckeeping service workers not elsewhefe classified )
5¢5 Building Cuarctakers, Charworkers, Cleaners and Related Workdts
[ . i ‘
5-51  Building curctakers - - - .
5.52 Charworkers, cleaners and related workers T
- - . d > ) \ 0 -
. - o ¢+ v
» . [
- . -~
190 .
. . 21f, o i s
4 » s, M <
“ e * - -
L et
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. ; . . MAJUR, MINOR AND UNIT grgﬁgws v
. S D z . ] - § &4 1
- - I - 5y«
- -6 Laundérers Dry-CIeam:rs and Pressers S L F
B PN ¥ - .
. \ . 5- 60 Launtderers, dry-cleaners and pressers o N d
e .
fo, 5 7° Halrdressers Barbers, Beauticians~and Related Workers . . A s
¢ 5-70 Hairdressers. barbers, beauticians and related “Workers ’ -
-4 . [ )
5-8 Protectlye Service Workers ‘ . C s
o 5-81° Fire:fighters ' 7 - o S, - Co redde
T e 5«82 Policemen and detectives = | : - -
T 5-89 Protective service workers not elsewhere classified ’ by 9;{ 1
", : . e .~ A L .
e 59 Service Workers Not Elsewhere Classified Tor T e oo T A
CE 5-91 Guides’ ‘ : dT T EEERE & A
Tt 5-92 ‘Undertakers and efabalmers® - ) B : Tt
. 599 Other service workers X . - .
fle e e P T : [ . N . A . 3 JLA ML s

I Mnjor Group” 6' Agncultutif. .Aﬁﬂ‘nﬁl !lusbﬂndry and Foréstry Wo‘r”kers,”f‘” herntei diud Huntef!"

«alf'"‘-"‘
6-0 Farm Managers and Supervrsors . . e oo
6-00 Farm managers and. superwsors ' ; e L { L -
. . . . i . .- -l - - L33
“6-1 Farmers - Lot t . R
N7 6-11 General farmers: . . . . st ) . i’s';:é‘;‘ Lo
(i< ' 6-12  Specialised Farmers . . o / i . S
) ‘.‘: 6-2 Agricultural and Am Husbandry Workers S !
S 6-21 General farm workers N "
: 6-22 Field crop and vegetable farm’workers ) ‘
. 6-23 Orchard, vineyard and related tree and shrub crop workers
,; #6-24 Livestock workers )
. 6:25 Dairy farm workers
6-26 Poultry farm workerg
. 6-27 Nursery workers and gardeners
. ) .6-28 Farm machmery operators ‘
* 6-29 Agricultural and animal husbandry warkers not eIsewhere classified
6-3 Forestry Workers . .
- - 6-31- Loggers - .
' . 6-32 Forestry workers (except logging) ) - '
6-4 Flshermen, Hunters and Related Workers ) <o
“~ .- -641 Fishermen Co- © T i
. - 6-49 Fishermen, hunters and .rclated WOrkcrs not elsewhere classified l
: Major Group 7/8/9: Production and Related Workers, Transport Equlpment e
. Operators and-Labourers
. h 740 Produgtion Supervisors and Gene;l Foremen .
) 7-00 Production supervisors and general foremen .
/ 7-1 Miners, Quarrymen, Well Drillers and Related Workers . -
’ 7-11 Miners and quarryme ) . R
@ 7-12  Mineral and slorle;”f::ters & ' s = )
7-13  Well drillers, boreM*and’ related workers - .
i - N . d
’ . * -
? . \_/‘ o
Vi ¢ __
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WOR. MiNOR AND UML (-RHUPS‘
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3
1. Metal Processery oo

7 3 Wood P:e’paxauou Wotkers .md Paper Makers o . * . 8

7.4 Chemical Processers and Rch;d Wofkers . - et . Co

7-5 Spinners, Weavers, Knitters, Dyers .md Related Workers.

- 7-2p  Metal pahneglers, wmperers & and é,.lsc-hardcu@s N =

’ G -

cw Y .(3 ¢

7—21 M:lal smeltng, converung and rchng tumagérﬁen ) . :

722 Meiul rollnq,—unll\wmkcrs ) o e . v . T
’/'7-23 . Metal ingllcts and Lht.d'lt.rb . : o / . ”

7-24  Mcdtal ¢asters \ i |

7 ‘ . ' . A F .

7-25 Mytal moulders and oremakc(s 'y P -,

7-27 Metal drawdistund extruders . o ( . S
7-28  Metal platers and coaters \d ) '
7- "9 Metal prdt"'s’scrs not elsewhere c)uss;ﬁed - . . Cot. R

7-31 *Wook) treaters’ ’ . -
7-32 Sawy‘e.rs, plywood makeu and related wood-processing workers \ - . ‘
-7-33 . Paper-pulp prt{pmus Lo , . e

e - - - e . [P e

7-34  Paper makers - s, LT ST e

7-41 Crushers, grndgrs dnd Waixers )

7-42 Cookers, rgasters and-related heat-treaters . N

7-43 Filter anjsepamtor operafors b . , .. )

7-44  Still and reacior operators * . I - -
"7.45 Petroleum-refining workers ¥ L R R

7-49 Chemicul procéssers and related workers not: elsewherc dassuﬁcdr e .

7-51 Fibre prepurers . g ) . .
7-52  Spinners and winders ) {
7-53  Weaving- and kuitting-machine setters and pattem-card preparers
7-54 Weavers and rclated workers - T

.7-55 Knitters ' . - : ]
7-56 Bleachers, dyers andMextile product finishers i bl .

7-59 Spinners, weavers, kuitters, dyers and related workers not elsewhere classified . .

[ ’ . i
7-6 Tanners, Fellmongers and Pelt Dressers

7-61 Tannera and M.lmongcu/ ; ] = ©

-

7-62 Pelt dfessers . ) 7

7-1 Food and'Beveruge Processers. '

Y

7-8 Tobacw Preparers and Tobucco Moduct Makers

7-71  Grain millers and related wokkers-
7-72  Sugaf processers and refiners

7-73 Butchers and mcat preparers \
7-74" Food preservers- e e
7-75 Dairy product _processers - T - ~ .
7-76 Buakers, pastrycouks and wnfecuonery makers o e -
7-77 Tea, cotfee and cocod preparers '
7-78 Brewers, wine and beverage makers , o
. 119 ood and bewerage processers not ejsewhere classnﬁed R :

7-81 Tobacco prepuiers

7-82 Cigar makas - , ;
7-83  Cagatctie inikers g . - . -
789  Tobuawo picpaiers and tobacco product makers not elsewhere classified . :

- ' L 4

-
5 -
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~ o - ) v *  MAJOR, MINOR AND UNIT GROUPS
. ” . ¥ N 8 .
* 749, Tailors, Dressmakers Sewers Upholslerers and Related Workers v
S 7-91 Tailors and dressmakets~ . . ‘
- 7-92 K¢ wailors and related workers - ‘;{"; '
. +7-93  Milliners and hatmakers - -. 4 ) .
« 794 Patternmakers and*cutters s - A .
’ 7-95  Sewers and embrowderers ¢ V. ’ ~
i 7-96, Upho‘ls(ercrs and selated \for.kers
, 199 Tailors, dressmdkers, sewcrs upholslerers and reldled worlers notelsewhere “classified
‘_'_. 8-0 Sﬁoemdkers 4nd Ledther Goods Makers . A .
L 801 ‘Shoemukers and shoe repairess . . .- .. A
’ < 802 Shqe cutters, Listess, sewers ind related w0rkefs ,
. 8-03 Leather gouds makers . .
" 8} Cabinetmakers and Related Woodworkersw N T
2 - 811 Cabinetmakers . " T ‘ vy
: 28-12  Woodworking-machine operatots’ ’ ? h
8-19° Cabmelmakcrs .md related woodworkers not elsewhere classified - . ' ’ -
P .
8.2 Stone Cu((ers-dnd Carvcr% ‘ . RS -
. v - .
. . 8-20 Stone cutters and carvers ’ . ‘ . %
* ‘h * 83 Blacksmiths, Toolmakers add ‘Maghine-Tool Operators . '
! 8-31 « Blacksmuths, hammersmiths and forging-press operators ’ '
. 8-32 Toolmakers, metal patternmakers and metal markers _ )
i 8-33  Mauchirie-tovl setter-operators . - N
L 8-34 | Machine-tool operators ’
, . 8:35 Metal grinders® polishers and tool sharpenef‘s
’ "8-39 ‘Blacksmulls toolmakers and machine-tool operatars not elsewhere classified :
8& hﬁachmery Pmers Machine Assemblers and Precision Instrument Makers (exceprﬁc\:mcal)
8-41 Machmery fitters and machme assemblers . L .
’ 8-42 . Watch, clock and precision mstrumeut makers " ‘s R
: 8-43 »Motor vehicl mechanics : . o !
- 8:44 “Aircraft engine mechanics ‘
JE -2 849 Machinery fitters, machine assemblers and precision lnstrument makefs (except e]ec- “
tricaly not elsewhgre clussified . " - '
- 8-5 E]eCUlCd| Fittérssund Related Elecmcal and Electromcs Workers . )
. - " " 851 Electrical fitters . . '
' 8.52  Electronics fitters, i . .- .
. 853 Electrlcal;dnd electronic equipment assemblers ) L
. a " 8-54 Radio aiid télevision repairmen . . . Lo |
. 8-55 Electrical wiremen -, . * . e . * . .
* . '8:56 Telephone and telegraph installers e o . ’,
, 8-57 Electric linémen and cable jointers ’ "
. . 8 59 . Electrical fitters and r:elated electrical and electromcs workers not elsewhere cldssrﬁed :
- 7 86 Brorldc.ls(mg Station and Spund Equxpment Opcrators and Cinema Pro‘lectlonlsts\ T
" 8-61 Broadcasting &afion operators . . ) . C oy
N 8-62 Sound equipmeft opemturs—and cmema pro;ectrom,sts : o -
+ - \. -
R % ‘Plumtzers ders, ‘Sheet Mcml and Slructur"tl Meldl Preparcrs and Erectors * N
.8-71 Plum nd pipe fitters o . '
- ~ 872 sftfers. and flame-cutierm ‘\Q ” —'J -9
* 873 Sheet-metal workers” ' oo ; > .
~8-74. Structural melrrl preperers and erectors ¢ v . .
- " LIS ! . - ‘ o .- R . . 3
- ' * ¢ g . ' ) ’ . \
v . . * ; J [ %v
. . . ., .o N
- . - s “ f . .l
o ' . . . * - v
- .. < '
o . .? ’ ‘ . i N -
oW T C e iy .
a > . - . [N \ ! 193 > , . ' 4 4
. . 4 . . Lo !
Q . - 'a"j. P . .‘218" 1/ :, .'
ERIC™ .. . < . - T S
A ® . .o ' ‘ . - . -’ .
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N MAIOR, MINOR AND UNIT GROUPS
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T

¢ .

88 Jewellery Bnd Precipuy” Mctul-Workers'. i ) #

T

8-80 chcllcry.und pricious mct;l.wo?fers . . .

8-9° Glass F(;rmcrs. Potters Bha Relaghd Workers ) .

- 941
" 9-42 Basketry weavers and brush makers . .

8-91 Glass formqn,kul,xcrs,q'grinders and finishers SRR T . “
8-92 Potters and related clay agd abrasive Pormers .

8-93 Glass und ceranues l\ilnr%\ '

8-94 ¥ Glass engravers and etchers . ’
8-95 Gluss and cerwmics painters and decorators
8-99 Glass formers, potters and related workers not ¢lsewhere classified e .

" Rubber and Plastics Product Mukers - ' : . .

901 Rubber and plastics product makers (except tire mekers and tire vzﬂcanisers)\ —
9-02 Tire makers and vulcanisers . ' T .

I

Paper and Paperboard Products Makers ‘ " .
9-10 Paper and paperboard, products makers ) ‘o
Printers and Related ’Workers_ . . ,
9.21 Compositors and typesetters >
9.22 Printing pressmen * . . . é - ST
9-23  Stercotypers and efectrotypers . . . - . F

9-24  Printing engravers (except photo-engrayers)  ~ - .
9.25 Photo-engravers )
9-26 Bookbinders and related workers
9.27 Photographic darkroom workers - .
9-29 Printers and related workers not elsewhere classified
Painters ’ . ’
9-31 Painters, construétion

9-39 Painters not elsewhere classified '

. “ ‘o, - .
Production and Related Workers Not Elsewhere Classified o ’
Musical instrument ‘mahers and tuners . ® ' . . .

b a

P a

e

9-43" Non-metallic mineral product makers : ’ L, . )
9.49' "Other production and relsted workers , Lt

Bricklayers, Garpenters and Other Construgtion Workers”

¥ 9.51

.* 9-52
- 953
9-54
. 9-55
.9-56
9-57
9-59

9-61
9-69

97
9.72
9-73
9-74
9-79

’

Stationary Engine and Related Equipment Obcratqrs :

Materiul-Handling apd Reluted Equipment Operafors, Dc;cl{e;s and Freight Handlers

Bricklayers, stonemasons and ule setters .~ " ¢ . .
Reinforced-gpgereters, cemént finishers. and terrazzo workers ™ ' v .
. . »

<Roofers

Carpenters, join€rs and p'arquetry workers | ¢ , . - -
Plasterers @ A ’ - .

’
- R

" Insulators ) .- M

Glaziers . .
Construction workers not elsewhere classified L , -

Power-generating machinery operatbrs ) -
Stationary engine-and related equipment operators not elsewhere classified
« LY

Dockers and freight tlandlcrs . ‘ ! .
Riggers and cable splicers  « s e e .
Crane and hoist ‘operators a ’

Earth-moving and related machinery operators® ¢ - . . *
Material-handling cquipment operators not-elsewhere cldssified b

- .
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L‘ R | R : . ) MAJOR, MINOR AND UNIT GROUPS
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]
9-8 Transport Equipment Operators- . ( @

9-81 . Ships’ deck ratings, barge crews and boatmen ‘ ‘ .
9-82 Ships" engine-room ratings v :

9-83 Radlway engine drivers and firemen -, ‘

9-84 Railway brakemen, signalmen and shunters

9:85 Motor vehicle drrvqrs

9-86 " Animal and animal-drawn vehicle drivers - "
9-89 Transport equipment operators not elsewhere classjfied
9-9 Labourers Not Elsewhere.Classified r . >
9-99 Labourers not elsewhere classified . ' ‘

. Major Group X: Workers Not"Classifiable by Odwupstion

X-1 New Workers Scekrng Emplo¥inent
X-lO New workers seckrng employment

' X-2 Workers Reportifig Occupations Unidentifiable or Inadequately Descnbed
: _ X-20 Workers réporting occupations unidentifiable of inadequately described

X-3 Workers Not Reporting Any Occupatidn",
X-30 Wogkers not reporting any, occupation

’ Armed_Eo‘rcec: Members of the Armed Forces .

. : - - ¢

i . .
L] .- r .
‘ ~ . ) ,
2 . S, _ .
4
ps — . . -
~ ' . - . r ‘
N Ld
- v ¢ .
" 3
- ' ‘e .
hd . . . '7 - 1 _
. " ) ‘ ® ’
. e " N 4 te
N 3 B ’ ; .
k] ' - l’ ) w/
Source: Intematloml Labour Offlce, International Standard Classzfzcatzon
of Occupatmns, rev. ed. }96§.(Geneva: 1969), 25- 33 v : -
) ' AN - / .
. L4 .‘ [y * ' . ._
' ' - ' * A o
N v -
- 195 . .
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’ Photogra;tﬁﬁ;r \ ’ 4

] ot . »
F/Addendum to Pineo-Porter and I.L.0. Classifications
[ ] a
S 8 - / * - 'g
-~ 4 - N T
. - { ® \ \
‘ t . ) . J
r x.\_(_ - ¢ P i - ; .
Occupations \ . Pineo-Parter. .
Auto-body worker &;, ‘ T °359  .C
Buyer. I - 5117
B -
Construction worker o es s
Dietician ’ , ) o <7693
Dressmaker . - . Te 334
- N P - ¢ r B ' B v R
Factory worker o, . i 252
Fixes train .389
¢ . < -
Food supervisor . . , . 509
Gardener ¢ © T L 389
Hairdresser . R 393
Mathine 9pera’r _ 349
) ‘ . -
Manager for ® hotel firm : 583 .
' 1,0 < . % - v
‘Mother's Aﬁ;owances ’ 073
ngse's)aié or assistant— ) . 356

Plasterer . ° ) C 36
' ,‘l ’_ ' ) ¢ 5 .

" . Protective plastic worker, = ) \ . i 288
Radio announcer N 380 .
Salesman. o "i - <§é5 .

e * { ; ‘ .‘”;,'
Shoemakér : <t 3897
2 ' . T A !
Training and breaking ho}@es 251
Wayrant.officér'(sérgeanj'in army) . 539
l" . o » ’ ’ [ i AL
"’. . "“;: - R . J .t
-,
- . 'I /
/ . , / e
196 . ' “
' ' N
r~ 1

48
43
64

36

- 00

- 05 .

13
7%

7
67
34
61
18

84
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i Six Categories "
) ’ Academic Subjects : o114 T T .
. : Applied Arts . ~r 15 - 29 - ‘
. Basic Trades s 1 30 - 44 N
Business & Commercial Arts : *45 - 59 | .
- . . Mé&chanical § Technical Services. :, 60 - 79 -
Services : 80 - 99 - . ’
. -~ N «
> ‘ ) » ‘ . - 4 4 . .
Academic Subjects = " Applied Arts - ;
] English .t . 15 Arts, Arts § Crafts, General
' : . Crafts § Skills : .
* 2- Maths X . .. *_/ -,
_ .- 16 'Drafting . :
# 3 Science- . . . . )
L _ ' 1}7'0 ‘Landscaping : B
4 History ‘. : W e v
L . lq Painting § Decorating '
S,/ Social Scierfce 1 . Co
.o -0 19 Photography . ,
6 Physical Education . - . . G .
) : 20 >~ A
_» 7 ' Drama - Theatre Artsw fa :
2 - 21
J 8 Music, | . -
. 22 .
T 9 "_'Othe"i‘ Academic Subjects . PR . -
o L © 23 t . , >
10 . . i ©o
. . . T . 24 ’ ) ' e
11 : ) | , T
: . . .. 2% D ‘ : - /
12 . . o .
s - ) e 26. - =~ .. L . _
13 o
Y ’ . o 27 .
. sl - ) ‘
. ° ! ' L . l 28 . ) o !
‘& 29
) / * -
. o b
. g oo
q N ~ X y




Basic Trades

Buainess.ﬂ %?mmercial Arts

-~

-

w

g

-3 , 1Y L, 4 s » '
T Boys ) + - Boys ' ¢
14 . 4 . l
30 . Building Constructien 45 ' Bookkeeping (Boys+& Girls), o
31 _';Carpentry, Wood Working, ‘ 46 - "Business Rractices, Business'\
.t Kood Technology- . A " Machiges ‘ ¥
' 132 Constrpction Trades 47 Commércial '
e 33 Masonry, Trowel Trades’// , 48 Data Processmg .
. N 4]
: ; o o
34 Upholstery T 49 Marketing, Merchandising
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meé Specialte of Graduates with Impai.% Hearing ' '
X : , .

Y

[ L - . :
. . »
, It came to tHe attention of the‘researcher&ring the course of this,

'+ . + _project that the occupational program contailed segeral students with

various degrees of hearing impai%ment. It is not our purpose here to

a;eview‘the literature on learni iFficulties and hearing impairments; ( ¢
suffice it to say that some students frdm the public school system do ;

find their way into the occupational program and that their problems | _%A

s

. P 2 . .
in the labour market are somewhat different from those of the other .

graduates. The purpose of th1s brief appendix is merely to raise the

matter for cons1derat1on as a special case. The 11fe ‘history and o -
employment history of one part1cu£3:/female graduate 1s outlined here )
- " in some detail to 111ustrate some pertinent points. ' . o
. ‘ ) diagnosis and médical treatment of partial or complete deafness -
- mdf/itjtr when a.child is very young, ‘but often the problems of prov1dlng .

hip or her W1th an adequate education drag or for many years without an ol

e adequa;e solut1on being found. Judging from the ;spate of correspondence

from’ parents of deaf children that was pub11shed in the Toronto Globe

and” ' Mail in early 1973, one can con¢lude that the problem of teachlng

deaf ch11dren an adequa&e mode of communication (by the oral or sign- }(,

. ) language methodsj is still quite unresolved. If some occupational . »
graduates have difﬂ;chlties in fin%ing’employment with their facul'ties . ,
_unxmpa1red the deaf Qccupat1ona1 graduate faces even greater problems.
The case h1story which follows touches on some of these problems.

The .young woman who was interviewéd pas unable to commun1cate by

« + sign language %?111§ﬁread1ng, and her._twin 51ster who had evolved a ) .

system of geStural communicatioh with ‘her, spoke on her behalf. These ;

° _ sisters ‘are the only offSpr1ng of .Italian parents, who emigrated to .
Canada when the two girls were six years old. The parejts both completed
. - . K i -
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some years of elementary school  The fatKer 1s now work1ng fu11-t1me 23

. “ux(occupatlon unspec1f1ed) and the mother is at home 3 "‘i
} The respongdent remembers having -a very. happy chlldhood, and her friends °
never had any trﬁaple understanding her. . The twd sisters had several friends
in common. It was & close- kn1t family, and her twin sister taught her *
such things as spe111ng She realized as a child that she was unabile to‘ N
communlcate in the way that her sister did, and she hecame frustrated
Her elementary ‘educgsion was spent’ at three schools. The firstetwo "
schools were equipped to hand1e deaf children, and she attended them for .~
three years. Then, for reasons not made clear, she was transferred to
the regular public school system ‘and placed in an opportunlty class where .
she was the only deaf ch1Ld. Her teacher there had never taught deaf
children previously, and wréte such things on heryreport card as '"'she is )
_doing as well as, can be expected. " Her report cards show that she lost ' :
: her lip-reading ability after mov1ng to the pub11c»school Her teacher
' .'was sympathetic to her.p11ght but confessed his lack of lity .to help@
her in a concrete way. He considered after three years that she would

-

be best placed in a vocat10na1 training program ' A , .
/'. - Her experlen!§s at the vocational schoo} seem to have been frustratlng

for her, but somewhat less so in the shops than in the academic classes.

She complained fo her sister that she was unable to understand what was

‘ going on. She took a general* shop program for five years, with emphasis

on dressmaking.. She considers that job tra1n1ng and acqu1r1ng life skills

‘were the most Jmportant aspects of high-school. However, she is unsatlsfled

.

’
Her entry Thto the world of work was, fac1]1tated by the.help of one R

~with both aspects of the progranm. . .

of her teachers, who found her emploxgenq as a seamstress at the C.Nil.B. ‘ .
This job is covered by a unidn contract. She reports' that she is ''quite a
bit" satisfied with the job, but doés not feel that the school prepared .
.. her for it at all. She has been working there for three ye‘?s The
, ‘family has never questloned the JOb she has or how she got it, according
o to the twin slster The sister feels that the respondent is severely
lln%ted in her ke ledge of what jobs actually exist and therefore does o

not contemplate'a1ternat1ves._ There is no one,1n the famlly'or a soc1a1 -

the 51ster v01ces‘her own concern this). It is difficult to
ascertain hpw she feels about the f ure since she is not able to

communicate very abstract thoughts. -«
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At presentf the rgspondent{does not, really give much thought to the
.prospect of firMing another job, glthough the sister would try to confacg
tﬁe‘vocational school again. The picture her sister givés of her is of a

.young woman severely [imited in scope in her employment opportunities

~and her personal life. She is undble to communicate with other deaf

people and has no real ''outsi e activities." <She is unable to read, amtl
so cannot read for pleasure, and she- belongs to no clubs. “She is the

‘on&y person in the prog:nce wide sample who'Teplied on the telephone ° ~

survey (mailed to her) < . -
i Q. What langyages dd‘you speak? . ¥
A. None. L )
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) p  1/The Special Case of Blind Graduates - > - .
= . i . .

D
. )

' The case of graduates with partially or completely impaired visiog/i;serves o
deaf

a spec1a1 note, as their problem$ are different aga1n from sighted o
* . graduates -As 1n the case of graduates with 1mpalred hearing, there/wlll
e be no attfmpt here to generalize frém a part1cu1ar person or te'd15cuss [
the relationship between blindness and learning difficulties. The foliﬁwing

summary of an interview.with a blind graduate is presented here in ordgr

-

' to touch on some of his partftular prbblems : T e

-

' The young,man 1nterw1ewed had 5% visual ab111ty . He is thg only
offspr1ng of his parents, who both had some high school educat1on. His
. father s a hlgh* chool graduate and is a yardman ©on the rallways. :}g)’ '
mother formerly managed a clothing storé. He is a very art1cu1ate inflivid-
ual and he dlscussed his school experience at length with the interviewer.
,He recalls hav1ng tagd st111 has) a very happy home life. H1s parents
have been a great source of help and encouragement to him. He has never L
had a great Rumber of friends outside this family, but.flnds'a great deal P '
“y of satisfaction within it. He likes hig friends.to be ''ldgical, reasonably
1n‘ﬁ111gent arid conservative." - ) - -,
He failed the early grades of elementary school ‘because no one reallzed’E
that h% had impaired vision. The school autRorities wantgd to put him
1nto an opportunity class, but his mother had h1m p#t in a class for
children with visual .handicaps. He spent his eLementary years in these
classes at several scﬁbofs. In grade ’bhls parent3 were told that he -
SR would have to go to an occupational, school at the grade 7 level, but o
. "aftir 6 months heated discussion' with th€ school author1t1es, he was”
allowed -to-énter regular grade 8. 'After graduat1on he was told thaé his

. only choice was the occupat1ona1 prggram -At }hat t1me, hé did not oo
é . realize that he would not be tak1ng a regu1ar high school course. ‘T
SN I . .
5 . 3\ . * = . 1
. . 203 X ,

Q v . - . .- 2294 ’ . . ’ . ,




¢« - s . -

.- \\\\Pr. This person clearly feels that he was wrongly placed in the occupatienal

ogram.  His remarks-on the program itself can be described as scathing.

‘He dlscus§ed his intense dlssatlsfactygn with the courses -and with the lack

of mofTVatlen of . h1s,fe110w students. He was also not happy with the role

played by teachers and guidance, counsellors.” His remarks are clearry not

those of a rebel or ne'er-do-well who has a personal grudge; he feels that

-he was placed n-the program\because of his blindness, without.his genera{

level of 1nte111gence being taken into account.
”,/” After he left the ocecupational ‘schodl, h transferred to a regular < °°
'merglal high s ool where he is finishi ‘g_r‘@_ge 12 with an over 756
average. ~He found that he had a great deal of catchlng up to do in hlS )
studies in mathematics, English, ‘and accounting. He plans to, attend a
community college to pursue a course he is currently taking in computer
programming. He hopes to’frnd'permanent employment as a computer‘ ‘
programmet. " : - - T

In summary, in this particular case- there seems to have been more’  _ .
emphasis on this perdon's' irdndicap than on his abilities.
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