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This" paper. presents an individualized model that

" ‘assists

professi

inservice and preservice educators in attaining their
onal goals in a continuing program of self-improvement. This

model provides a structure that creates a theoretical framework that

i

lends continuity to indi'vidual programs. It also presents a
methodology of identifying individual needs and mastering

-

a

competencies td fulfill objectives bpased on these needs. An
underlying assumption of this model.is.that an organized. approach to
the continuing development of professional competencies will, in the
long rum, produce more effective teaching as evidenced by increased .
student gain. (Agthor) .
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. . A PERSONALIZED COMPETENCY ‘
REFERENCED MODEL OF : v
TEACHER EDUCATION
. . . I hd v [y
' * A fac&‘ of teacher edueation that has been receiving increased

attention is inservice training. "Effotts are being directed toward
e : . w

the continued education of entire school faculties in an attempt at

]

comprehensive school renewal. There are a number of approaches to *

designing inéervice p}ograms for teachers.” One such program is based
' . ¢

on a competency referenced model that demands educatorb look closel&rat

r

.their own individual situations. . . -
., This personalized competency referenced education model incorporates

many of the features of COmpeténcy based teacher education in an

-

individualized, personalized and flexible manner. The model is - .
' ) . . . o .

individualized and personalized through-sélf-pacedlleérniﬁg'and self-
N . N

N

determined competencies. In t?s model each participant works toward'
. . o .

.

personal objectives and competencies which are referenced to the
) N '

individual's philosophy of education. Moreovef'the.modgl is flexible

* since it can function in preservice and inservice programs and is

P

~

adaptable to various situations and demands. ‘
' M . €

The ‘model consists of‘five phases:. Philosophy, Ratiwgnale, ébjectives,
!astéry of Competencie; and‘éyaluation.. A’gé}faborative sectién
consisting of- influencing factors ﬁro;idés aﬂ d@éfall guide to the use
of these phases.. - l :

¢ '
// >




COLLABORATIVE SECTION i ' . \g

’

The collaborative section is comprehensive and affects all five,
\ . . L. .

~ . A9
. phases. This section deals with the influences that must be considered

in determining a phiiosophy and in choosing competencies, objectives,
etéc. A participant in Ehe model must functign within&g school district, -

with st&dents and parents. He may need to fulfill certification )
lbe

requirements, be satisfied with himself, etc. Participants cannot
. < A

-+ . . N
independent Or ignorant of various influencing factors but must

and deal with them in a collaborétive manner 'that facilitates

growth for a cenéerned parties. Participants in this m&#del need to

Ld

familiarize themselves with the various. influencing factors which th®

deem approprifte and operate accordingly. ¢ -
- I
After recognizing the influehcing factors land dealing with them .
in a collaborative manner so that all appropriate factors are considered

- TRRY

at least to some.degree, the participant is prepared to enter the phases’

i
L]

PR "y
of the model denoted by the acronym PROME. Entry int&'aﬁpart;c&far.phase

of the model is determined through self-eyaluation.  There is no one
phase at which everyﬁodn starts., eread%ng\ on personal needs and
development, participants will start at different phases and procede in .

different sequences. ' Self-evaluation is a central and continuing

. , : .
component that indicate} one's posytion in the model and the degree of

°

a2 , . S
provi assistance in self~evaluation: (See Diagram A.)
IS . . -~

P

.profe;zijggg develobment. Diagnostic instqpmgnts and the program advisor

-

“ N *

’
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A PERSONALIZED |
COMPETENCY REFERENCED MODEL

OF TEACHER EDUCATIGN'

- .

-

'Collaboratidn

Inflyencing Factors:
?

.

Systems, Student Needs, District Objectives;-
Community Goals, Employment Potential, N
Certification, Professional Organizations, etc.

PHASE P

L]

Philosophy .

"I believe" about
éducation, schooling,
dtudents, methods,
content, etc.

Phases 'P and R
provide an expansion

of one's beliefs and |

vision of teaching.
b .

/PHASE M

A Establishes starting
[ boint in model \ﬂ/
Expands growth,
vision and helps one
+ keep moving model
to fully devglop one's
personalized "PROME

-

‘ﬂastery of compétenci
Resource Center
Courses

Workshops

Consultants
Multi-media
University Assifgtance

eg| «

'

\

_PHASE E

IEvaluation of
competency
Self-evaluation
Peer-evaldation
Supervisors ~
Replanning

DIAGRAM ‘A

PHASE ‘R

Rationale

"Why" - an examination
of one's philosophy~for
underlying assumptions,
values, cliches, etc.
Phases P and § provide
a, theoretical framework
for the model.y

PHASE O

Objectives .
Individual and continuous
needs assessment

Competency Continvum
Operationalized competencies
Phase 0 devélops a >

structure of teaching.

'

)
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" PHASE P: PHILOSOPHY - .

Phase' \'p" of this teacher education model is the philosophy

. .t ‘ ‘\1 - . .
phase. (In the implementation of the‘model it is not necessary to’
’ ) ) " fe

. ‘ i ,
folid!ithisvorder of presentation.’ AIgo, the fiveé phases are not

‘ \ -
mutually exc1u51ve but owverlap.) In this ase each participant is

asked to think‘seriously about education -This phase does not include
* just an historical approach to the philosophy of education but what

, .

each individualiparticipant personally believes about various facets of

education. One.way in which the beliefs are heterﬁined,is by "I

} ’ i .
believe" statements. Thus participants outline what they believe

,about education, schooling, students, systems, methods, etc. Value
P .

clarification exercises, role playing and simulation games are some )
N . L = . . /
other methods utilized to help individuals discover and:delineate their . - ’

philosophy of education.

PHASE R: RATIONALE . ' .
Phase "R" of the model is the rationale. In this phase the - ‘/—\\\\ 7

question "why" is'asked. As participant;s develop their pbilosophy "’— ,
they examine it to ascertain if they truly believe what they have stated '

¢ ' o

and if their actions are_consistent ‘with their philosophy. - Furthermore, A"

it is important for the participants te ekplpre their philosophicaiy, : '
beliefs for upderlying valueSy assumptions and ¢liches which the . T

philosophy may c tainn ~Subsequent to this exploration participants

N

may find that they want to rethink their philosophy or that they have a

satigﬁactory understanding of their beliefs and, implications. It'. ' L

shguld also be noted that‘one's philoéophy and rationale are not

]




"Although participants are apt to say; "don't bother me with theory [

b . -
L, .
-

considered to §e~static,bgt-dévelopmental. .Some of the same methods used

in the philosophy‘ghase'are utilized in this phasé including éroup

process and coh}erences with an advisoer to acéo!plish the examination
[ 7 N . A . ¢ .
L3

of the philosopﬁy:. ey T “w . .

Phases "g“ and "R" Qoﬁpose'the'theoféfical frame&ork of the model.

4

need to plan for tomorrow," they ask quéétions that indicate they‘hant
\ ) e o A
an understanding of why they should do something one way affd not anofﬁer? o

-

Edﬁcators are interest#d in guiding principles which is another'way of .

saying theoretical framework. Sections "P" and "R" of this model provide

guidfng principles which are essential-for effective teaching, provide

~

a frdmework for‘percéiving needs, help expand one'$ viston of effective
. !

téaching and which are necessary for consistency and the effecti‘e‘use' -
of. this model. / ) ' . ’
. PHASE 0: OBJECTIVES . S - ' R

' t -

"Phase "0" requires writing objectives that are referenced to

> .

-

the theoretical framework just established and to perceived needs. ’
This phaée then provides for an individual needs assessment referred -to.
| ‘ .

. 1 . - . N
as the competency continyum. Participantg, in“liggs of their philosophy,

[} .

rationale and objectives, {ndividually examine their strengths. and

v

weaknesses and determine what they need +to know, be able to do,
. N T .

what degree. * Next, participants write operationalized competen
: A !
. .

{based on the needs assessmeh¢)'which they will master in‘olde‘.to 4

] . P

fulfill the .desired objectives. (See the appendix”for a description of ‘

;the process of writing objectives{ the needs agsessment and writing - ) a
L] . '
competencies.). . ) ) . o
te » . - [ 4 "
. T
~ A ” ' ’
. 5 ' )

e




" these competencies. In this phaée the university is important in

new ones. In general the resourcé centers are informal environments

* which ther have mastéfed their cempetencies;

) . I3 ' J
PHASE M: MASTERY OF COMPETENCIES -™

N

;

After determining the COmpeEenc}es to be mastered, phase "M" .

) - ‘ 4
allows participants to determine possible resources to use in mastering

- ‘,

. . ) .
providing courses, personnel, -workshops, materials, multi-media aids,
. ! N .
etc. In addition to univefsi‘? services, it~is helpful to have
. . .
resource centers in which participants have access to many“kinds-of

? . - pot

materials and equipmené to help them in hasﬁering their'qpmpetenciesi

. . o , ]
The resource centers 'provide environments conducive to the methods of

individualized and self-directed ieérning.. Oné reso@rce center may also .

-, ’ - ’
become a teacher center, a meeti7g place .to exchangd ideas and-to develop
- - . ‘ ’

£y

replete with materials, books, medih and any other kind of re§qgrce that

is beneficial in helping participants improve their competencieéu-

(S

PHASE E: EVALUATION .o

© Phase "E" is the evaluation phase which helps the participants

~

determine if they have mastered their competencies., No one -method of

‘

evaluation or measurement.is recommended but rather a varfety bof

*

methods are made availaple. - Howewer, the emphasis\ls on self-evaluation -
d . : ‘ 1

+

ﬁi the primary geéns of competency evaluatien.. Various selg-evaluétion .

" tools are-listed in prdér to -help pafticipants determine tﬁé»degree to

r v,

a

~




“ ae

v

. 1.—’ ' " : ’ _Q
ADVISING 3 L, . oo

. .

- In-order tp implement this model an dvising system'is-usedlthat
Al . . . . B - . . , . - y
assigns an advisor to each'participant. The advisor is a member of the .

»

<

-

Teécher Corps Program who helps” the participant work through the model

.
;. - -

« The' advisor also provides a link between the Teacher Corps Program,

’ o
o=

‘Saint.Louis University'aﬁd the pgrticipant. The advisory ptocess:and
— e Y N . . ’

this, model together accomplish the following goals
¢ A. Provideé a continuous needs assessment that assists In
program development . . - Co.

‘

.
B. Develop a clpser, more personal link between’the participant
and Teather COrps . . - . /

- 0y -

¢ .

.€C. Develop fon_tle participants a comprehensive professional’

portfolio for varied uses . ;7 . (4
’ ) . . , .

L) - g
-

The portfolio. mentioned in ”C?°above is developed by the participant

in conjunetion with the'advisorl It consists primarily of a folder o’
) containing forms that are used in developing the phases of the model.-
N\ These forms are completed by the participants with th% advisor's assistande

. 1f desired. (This folder is the participant s Qroperty.) i addition .

v

to the helpfulness in developing the phases, using the folder integrates

the many components of the program and prov/;es a- personalized theme .

' -
) 3
]

around which the Teacher Corps Progy&m develops.

GOAL AND DESIGN - . ‘

by Pl

This teachér education model ¥s designed to assist participants s

in becoming fully mature educators. The design encompasses a method that

O}
.

produces individual personal growth A fully mature edupator is defined

here as one who develops all the phases of the model.-- philosophy, N
: o

‘
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«rationale, objectiveg,

mastery and evaluation. The self-evaluation
f . ; ~ . -

-

r’

. T T < -
. component helps one kgep movi:f around the circle (PROME) and assists
. A . .

in one's, professional growth. vy ' .

. ) 4
- ,

This model is one part of a éoﬁprehensive school renewal eff&rt.

. ‘ Y
L

In order for this model_to be effective in a scﬁbol re

newal prbgrau&it

. v " must be‘used in conjunction with other effarts. T
L} - : ¢
.’ . ' 4 P \‘,
" S Teachers . “ﬂg - - - o
' ' Principa¥ . T~ Community
. . Parents '°
(]
[ 9
Y
. : Curriculum -« T i
. ) School/Community NG School '
. . ’ Coyncil '~, : Environment {
) . . U . N |

3

N This model of teacher education is used only for the teacher -

principal component. Additional strategies must hg‘devefoped and used

with the other \comgonents listed in Diagram B . The above design
7 : :

- establishes a collaifrativé and helping model th?t sgifcturally and
ecologically creates an environment conducivé éo'professional growth
- . " A

. . .- . «
for all participants. R -
l‘ . ‘ . ) k «
. ., .1 ., 2\ . i ‘
. ‘ R ' . -«
- s 10 e
ERIC, oo |




ERIC.

Aruitoxt provided by Eic:
.

, . : s . ) .
to individual programs. It also, presents a methodology of identifying

ah organized approach to fhe continuing dbvelgpment of professional

R A o ;
.. : a . ‘ -
SUMMARY = , . .

: !

- This paper présepts an,iﬂhividualized model that assists .‘ »

inservice and preservice educators in attaining their professional - -
N N N » - .

\

. ’ \ .
godals in a continuing program of self-improvement.” This model provides

. < . ‘ ’
a structure that creates a theoretical framework which lends tontinuity

-

v

' L4
individual needs and mastering competencies, to fulfill objectives ° .

- X

based on these needé; An underlying assumption ;!rthis model is that

competencies will,; in the long run, produce more effec

.

as evidenced by increased student gain.

A a

-

if(i teacHing .
. .
| .

- i.
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Aruitoxt provided by Eic:
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\\éoncern phase "0" of thd model (objectiv€s). ?he sixth seétibn - i

- ig devqldﬁed which promotes uniqueness among' participants rather tHan -

operationali‘zéd competencies‘nasteri’ng competencies and evaluation.,

- v * - -~
1] . - -
4 ' N . « & P
. N . . !
‘. . A . . o=
. 3 . / LIS
¢ - . 1 3 3 [y ‘ ’
. \ -, ! B U« . ’ < -
- o ! < % ‘.
. ’ . P
, AT e B
’ T ¢ . L
» » N - +
- - " . "\ :
0 ¢ < - A, .
s . ‘z' & LIS ' " .
B . (3- S ‘g - o , -
. .
« ’, . 1] - u. -
. -
v‘ hd
Pt . ' . - - . ! )
- N
, : APPENDIX . _ R : .
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- -

fiéxplanation.and éxamples %f‘threé phases: ' ..
2o ’ cnres .

y of dompetencies and Evaluation. This expianation

A <
' .

ctive-wrgting, individual needs, assessment, composing . -~ _ '
" -

' : ! TJ ~

3, -

- 3 L . . - :
Diagram C outlines sedg% sections. The first five sections: T
N . ~ -

N

— * - -~
pertains to phasg "M)' (mastery of competencies} . The seventh secgion .
. N - - . . {

concerns phase "E'" (evaluation of competencies). . x
A . L .
Section one of the diagram, general competencv areas,, contains

’

three general areas of competenaies categorized by a structure of ) -

. - E) \
P

Eeacﬂing-~p}3nning, execution and evaluation. ' These éeneral areas

- . . { . — N
serve as categories in which the |specific competencigs are placed.

P

This categorization provides orgakization, a é&fiﬂition of teachtng by

its structure and a braod base fot ioméexencieé. ﬁoweve;,~%any K __“HVJ
combétenpies do ney fit discretely in:okthe’cgcego:iéé but overlap.‘ ) " .
Section two co;fa}ns pdssigle{topics around which‘ébjecti&es can", .o
"be writ{;n and s;me samgie objectiwves. Thesé objecfives arq_dgéerminedi .7}:
. . ) S
by the participants. based. on thefr tﬁe@retical framewofk &philosoﬁhy éhd )
v . N i . .
raFion@le) developed’in the philos?p?¥ and rationale pHasegt and are ‘
depegdent on thgir needs and interests- Thus an~individualiéed‘proéram ) v

- * ‘ e : M

sameness. R u”ﬁ\\‘ B
* » . . . ~ -
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- ;
-t

. ’where he Wbuld like to -be.. An assumption 'of this model is- that there is

e 2

L3N ,

R

il

w .

'no one eorrect way for everyone to,perform a certain skill,\but that pne’
v
i \M—V
gan 1mpnove skills or learn new ones ine order to meet teacher and student

’ needs more fully. * The continuum $hen provides a"way of indicating, T

- If 1nstruments are needed to help a partfgipant obta1? an,accurate picture

hccomplish and, when he will have aoé%mulished it... It 1is important to noter

.. [ . , ~ » . L
[ '“competeu.!es. This' section suggests var{ous resources to help in this
* . -

ECtivity. No one nesourceviS‘oonsidered'ideal for all participantslbut

E MC . . !

Aruitoxt provided by Eic:

. T

~ - . ~ e .-
A Oncdpa general obJectfve is written l:he participant conducts ah
. ot [4 - l¢ '
1nd1vidual needs assessment deslgnated in sectiQn three. ‘A competency

[

continuum is’ constructed by the particip@nt oh which he notes his curremt
7]

— M z i

p091t1Qg,rela£1ve to the pbjective along with his de

] . ! )

‘0.

- ‘ 5

s, 4 . -~

~

-
- -

: S - X

.
-

ﬁvvement and tracklng ‘progress toward 1mproved ¢kills and competencies.

~
- N .

of where he is' on the continuum, sﬁction four prqyides some posslbilities

Ay * N

~ '
Section five requires the. wr1ting of specific and operationalized

-

R 4
‘competencies, based '‘on she ‘objectives and the désired mo‘ement on the
. . . S
. v

-t Now

cdntinuumf This section- 1ndicatea specificallyswhat the partic1pant will

>

*

. 3 \ -
that these competencies are indlg}dualized and personalized competencies. -

Ihey are chosen by the participant and are based on self- selected ob]ectives

B »

which are arrived at from.ndividyal needs and which are con31stgg£?with

the, theoreti:;l framework establshed\Tn phases "P"’nad "R".: )
e ° E -»

. N .
. ggction six leads into phase "M" of the modgl -- mastering the
. - - . ‘

.

rather various resources are mentfoned from which the educagpr can choose
: R - ’ £, . : : . <+ ‘ ~
~ o

the one o ohes that best fit his schedule and léarnimg style.
» . . * - ~‘ . : .
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} ) ! DIAGRAM C ) P
PHASE © e o . . \ . ) 'Pl{ASE M FPHASE E. ,
1. General _ , “2. Possible .13. Individual Needs Assessmen;:' 4., Assessment 5. Operationalized 6.  Some 7.. Resources )
Competency topics for (Competency Continuum) b Instruments' to Competencies Po*}t‘ia" : for Evaluation
Area Objectives ' X=Where .I am Determine Where I ) Res
. 10= Where I want to be - Am - o : .
- ' . . 1 . -
ki h l !
— - ) . » o
STRUCTURE OF (sample topics) . . - - ’
TEACHING Classroom f ¢ B . LTt -
mandgement . ¥ .
1. Plan Creative thinking o " . ¥ | i
' Lateral thinking - - o ¢ ' )
Materials ’ ’ . A o
Media . ¢ (Th etency i ' - .
Textbooks . B 1€ comp cy is | \ .
. . . . constructed by the . ~
. Subject matter ‘ participant.) . — .
' ;son Planning* ' ‘ ' - T t ‘
L Lesson Planning / * oy Some/planni;7 ) . Record of lessonw | )
| sample Objective No planning ALl of ' plans . v My-classes are too fMethod books Record of
‘for, Lesson Plantdin ) “ class Class response structyred and do not Personnel lesson plans v /
) 8 . , " 1anned Self-evaluation V/ allow for spontenaity or|Courses “ Class response
B, T ' ‘ - P : Audio and/or video student initiative. . Workshops | Audio and/or
- »To develop my . no devia- N '
tapes Therefore I wish to Supervispi s video tapes . 1
™ , lesson plans so - tion . e
~ Observer allow,more freedom in.my|Video t.apes Observer '
my classes are . .
Other . - |classes by creating . ‘Other teachers - Other - I did
., - | more spontaneous Continua. are coggtructed by the . .
- : less structured lesson Other a post test fto
- participant including the various A v B : - .
w | desipnations. No one designation I will use the above|plans that allow for determine 1f I
. & 8 checked items to sponteneity. I will The'cht chd nnms had moved on tﬁe, > A
is correct for all educators. . . . . -
jhelp me determine consult various books are the ohos I ) «<ont inuum.
Rather a participant should be - . N
) ‘lwhere I amt on the on planning and will used to help we . . .
' ' able to move_along the continuum continuum visit other teachers master the com- o
' \ {as the situation wa s and to ) ' , ’ x ' -
- . who have classes that petendy,
- determine which pos tion is best ‘ . ’
é{ a particular time. - are planned but also ' 8
~ P . ’ spontaneous. I will ’
) . , have mastered this . A o, .
-] ‘ . ) , s . ., | competency when I judge Phises O and”E are developed,: *
Cot ) from my lesson plans individually by participants. 1In
., . . and from student order to 4ssist them, a list 'is .
\? ) . ) . response that my clagses availabile ’nat (ontains competency /
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