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ABSTRACT. = ' . s

. . This docuxent examines the concern of teachers at the
school level for continuing, relevant inservice training, the .
-disatisfactioh they are experlencinq with traditional inservice
programs, and the ways in which local edugation associations (LEA's)
can belp improve inservice eddcation., Teachers are now demanding that
inservice (1) be related to day-by-day needs, (2) be developed
through teacher self-assessment of needs,, (3) be planned with
teachers having a preeminent voice in determining both content &and
delivery methods, ' (4) be related to a teacher's total professional
development, and (5) not duplicate offerings available elsewhere.
Three categories of needs for inservice exist--the institutional need
(for teacher improvemefit in specific curriculum-areess), the . -
.professional organization's need (for the general proficiency of its
senbers), and the faculty or ‘individual need for personal growth) .
Assuming the LEA considers it in the best interest of members to

**attelpt to include 1nserv1ce education in the teacher contract,

-

~ provisions may bé negotiated to. preserve existing prograss and/br to

develop ney ones. If the association chooses the second course, the
opportnnlty arises for developing policy changes in tiame allovances,
reimbursement, teacher involvesent in plaaning, instructional -
approaches, and program planning participation. Implementation of the
program guideljnes could be done using school district staff or a
neutral joint committee composed of adllnlstratbts .and faculty.,
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at their own expense.
téaching t®s and see
And as employees of -
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In short,

How "the

Can Help

Local Education Association
-
Improve In-Service Education

Teachers regularly, and -in. great numbers,
digtrict teacher conventions.

US OEPARTMENT OF HEALTH,
EOUCATION & WELFARE
NATIONALINSTITUTE OF

EOUCATION

THIS DOCUMENT HAS BEEN REPRO-
ODUCED EXACTLY AS RECEIVED FROM
THE PERSON OR ORGANIZATION ORIGIN.
ATING IT POINTS OF VIEW OR OPINIONS
STATED DO NOT NECESSARILY REPRE.
SEMTOFFICIAL NATIONAL INSTITUTE OF
EDUCATION POSITION OR POLICY
/

attend state and

If travel is 1nvolved

1t is uswally

Te~chers invariably talk shop, exchanging

e school distrit,
supervisors to serve on instructional councils and curriculum com=
mittees and to help plan the one- or two- day in-service educatlon
days offered to the staff by most districts.’

ing out instructional insigh%s with colleague

s
teachers are asked by thelii

teachers have been demonstrating for as long as can /

7

"/

be remembered that they realize learning js a lifelong process ‘and
. that there,is always more to learn abopt the art .and science of

teaching.

-

Teachers“Demand | Improved In-Service

Past methods of acqu1r1ng in-service educatlon howbver, are

being met incréasingly, by teacher dissatisfaction.

are demandlng that:

o
JOb nequ and made aspart of the JOb a551gnment (
_ e In-service offerings be based on assessment by teachers of
‘the:r~eWﬁ~3ob needs._ . “ . &Q
e They have a preeminent voice in determining both th cont-,"
g of their in-service. education programs ,apnd the del very
o system--the ways and means teachers think are mosf meani gful
_ for acquiring new skills, insights, and knowled
. In-service’education bg related Broadly a total
- - professional development and overall compet® 1 as
focused specifically on 1mprOV1ng or acqu1 i ignated
1nstruct10nal technlque. ’
°. In-serVLce education not,duplicate offerings avgidable .
elsewhere--at colleges and universities, for exyample--hut
be designed to meet unique teaching requirementg. ;o
’ Kinds of In-Service Educatign g '
1. institdtional Neéds. The -school ,administration has/the right’

and obligation to meet
service programs which
in specific curriculum
munity demands‘made on

In-service educatlon be more closely related to day by- day
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Now .teachers

.
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the needs of the inst tution/by deveYoping in-

are designed tp promgt® in

areas and tq enable /employ

the schodl system/

From
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S fructions
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s to meet new com-

e standpoint of

proficiency

faculty ‘motivation and,
ning institutional pr ﬁ
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standpoint, however,
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enhanced. learning, /employ
rams is extremel impdr}
e employer has no obllu

e involyYement in ‘plan-
/ ‘From "the 1ega1
ion tb gecure empleyee ,
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participation in planning. Programs of this” kind should 6e prov1ded
on "company time"--during the regular school day or paid time for '
extra hours--and employees relmbursed for any out- of pocket expenditures !
2. Profe551ona1 Assoc1at10n Needs. The educatlon association

itself has a recognized nced to promote ‘and. encourage in-servige

" pducation for its members. ‘Representative of this type of in-service
educatién might be (a) how to be an effective building representatlve,:y
or (b) principles of professional negotiations. School management
may provide released time for this kind of in-service training, or
the association may legitimately -schedule the programs on the members'
own time and at associatien expense. f

3. Faculty or Individual Te&cher Needs. Members of the teaching
_faculty have their own needs for their professidnal proficiency and
‘ _growti--needs net adeguately fulfilled in preservice training or not
7 clearly, percelvedd; e school administratidn or board of e€ducation.

Often thése needs pertdn to skillful handling of day- to-day problems
of instruction, knowledg® of and availabilify of reseurce materials,
and adequate familiarity with human relationships or communication.
While there is ng¢ question about the-legitimacy.of these faculty needs,
- +it is usually necessary for teachers collectively to seek t> have the
administration Mmeet these needs on school time and at school.board
expense. Teacher dssociation membership dues may be used legitimately
to influence the board of education to provide and administer these
kinds of programs to meet faculty needs.
/ - s ‘
/ - Professional Negotiation for - /
/ ‘ In-Service Education )\ . ‘ . RGN
’ 1/inven the fact that a local=association expresses concern for.
in-service education as a negotiable item, it does not follow that this
concerry will automatically find its way totheé bargaining table. - Nor
does it follqw that if. the concern is a part of 'the package the asso-
ciatipn's negotiating team takes to the table it will remainfthefe
|thro;gh5ﬁt\$he negotiations process. And even if it does remain, it
may /mot-emerge in its driginal form. c

~

iterest of dts members to include, K in-service education items .in
e package, what might they be7 Two broad alternatives fqr action
ist: ) ‘ o

But assuming the lotal assoc1at10n con51dets it in the best : '

1. Provisions designed to preserve an existing in-service
education program. (A program that the school district
develops unilaterdlly can be abandoned unilaterally.

A program that is incorporated into the collective
- agréement cannot so easily be ¢ast a51de unilaterdlly.-) .

e ‘2. Prowvisions de51gned to br1ng about changes 1n the existing
. program. \ , - S ‘ N
L _
S 3. ‘ \ ]
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"into the contract? I ‘ . -
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. If the association elects to follow the second alternative,

it is faced with devising negotiation language which will express

its policy position on the changes it considers desirable. These >
changes might ipcfude some or all of the following: . .\

‘e Release{ ti for in-se e education. (Implementation
could requixe ei:hq;/fﬁivzg rance of an adquate supnly
of trained sybgtitfites or changes in the school organ1zation~
plan which would build into job assignments opportunltles
for in-service ‘educatiomn.) - ’

e Assurance of either sufficient involvement in or control
.over both the design of needs assessment procedure$ and
" the interpretation of findings to ensure that the in-
‘. service program reflects the needs as perceived by teachers. ‘

e Reimbursement to teachers of reasonable out-of- pocket
expenses that may be incurred by, participating in in-service
activities.
. ¢ A broad range of in-service approacnes (as dlstlngulshed
from a catalog of courses) which include provision for
. school-by-school develppmert of in-service programs and -
for individualized training programs.g * . YL

¢ Guidelines for the development of in-serﬁiée.programs on
a‘school-by-school (faculty-by-faculty&.basis;' .

e Provision for each teacher to participate in the program,’ / oy \
provided participation falls within Lime and fiscal guldellnes Ny

G

e Rate.of reimbursement to be paid in the event of man@atory
attendance 'outside the school day. , ,
Recognition of the right of the school dlStrlCt to require’
- part1c1pat10n in in-service activities subJect to saqme
limitation on the number of school and/or substltute
teacher .hours available for such programs.

¢

Once policy guidelines for a change in in- service‘educatibn ' :

have been negotiated the question then becomes, who should bé o Y
responsible for making the change? The two sides of the negotiations
committee, either during nggotiations ,or at a later date? The y.

association itself? The school district staff?, An ostensibly
neutral joint committe? operating under policy directions negotlaféde

4
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Each’ of these optlons has advantages and 11ab111t1es. What
may be considered an ideal approach by.ohe lbcal association may
seem most inappropriate to another. In practice, two. of the
options seem to be negotiatéd with greater fTequency; (1) turning
the design of the program over'‘to school district staff, subject to.
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criteria negd&iated into the agreément; and (2) giv1ng re>pons£b111ty
for design development to a neutral joint committee. g "
o * .

If eithgr of these alternatives is folloved--particularly
‘the latter--the.school district must make available to the committee
expert teghnical and profe551oqal assistance to help with que-tjons
' such 3%: How do adults learn? 'How do they acquire new skills?
What structure is required to enCOurage teachers to try out new
'teaching behaviors? What research and practice is there to point

‘;oward new philosophical and pedagogical gonls? What' new substantive
content is requined? . e ' Y

Whatever cour$e should be fol}owed in prov1d1na this kind of
" design -and conceptfial:expertise--whether it 5 'to use existing
professional development staff, hire additional staff, or employ
outside consultants--this in itself may be an item for negotiation.
' iy ' ways Teachers Learn ’ '
(In addition to classes and courses)

-

e Videotaping and analysis If their teaching performance

o Simulation exercises (of arent coqferences for example)

° Field visits to community facilities

. e ‘Demonstration teaching (by other teachers with opportunity
: to discuss and analyze teaching procesSes)

e , Opportunities for short-term 1nd1v1dualized study and
research .

*

° Exchange teaching (collaborative planning and evaluation)

° ’Eichange of roles with coufselor ‘and others

¢

. ’_. e Building-level, "hands-on" workshops .

Further information on needs assessment for in-service education ]
‘and on Mjanning workshops for members to build association interest
in in-service education is available. ‘Write to: -

\ -
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T - _ Teacher Centered Professional Development
: ~ National Education Association
. 1201 Sixteenth St., N. W.
t - Washington'.D. C. 20036




