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FOREWORD IR R

v,

THE TASK ‘of provxdmg quality educatlon for an increasing num-

- ber of students may yet turn out to be of value to higher educatlon

The pressure of enrollments may impel institutions to examine crit*
ically some of their long and uncritically held assumptions about the

nature and organization of the teachlf .learning process. They may
be encouraged to try out new methods and new programs design

to improve both what the student learns and the way he learns it.

This report, the seventh in the series of studies on “New Dimensions
in Higher Educatlon, summarizes, research designed to compare the
effectiveness of independent study and the more traditional methods
of college instruction as they are related to student learning; and it
describes some of the new curriculum patterr’s which are being in:
au«rurated to 1mprove instruction. A number of experimental pro-
grqu are described in sufficient.detail to give interested readers a
view .of the purposes snd potentialities of these programs, both in
terms of the quality of the student’s education and in terms of econ-
omy in the use of college teachmg resources. | It is hoped that this

report will be useful to college admmlstcators, faculty, and board

members as they seek to improve the quahty of education thhl‘n their
own_institutions.

The U.S. Office of Educat:ton wxshes to @xpress 1ts appreclatlon to
Dr. Samuel Baskin of Antioch College, who prepared this report.

His position as director of Antioch’s _program of educational research'

has kept him:in close touch not only with his own mstltutmn s adven-
tures in higher education but with “the experlmentatlon of many other
colleges and universitiesags well. >

Our thanks also go to the officers of the Fund for the Ad’va,noement

of Education and'to the Carnegie Corporatien for makmg their files

* available in the preparation of this report, and to, Chester b. Neudling
“and Lanora ‘G. Lewis, of the Office of Educatlon, for editorial assist-

ance in the preparatlon of the manuscript.

N

. T . Homer D. Bassmak, Jr.
« Assistant Commissioner

) o Harorp A. Ha,s;v‘nm,
- . ." * Director, PHr)yram Branch
~ ; Division of

. Co ' for Higher E'ducagz'oh'

igher Edudation .
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-~ * QUEST FOR,QUALITY ° o
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R S I. Introduction | -

. ) NS - Co
EDUCATORS who hdwe had more, than their share of £nxious
moments in recent years as- they have read reports of the impending”
flood of college students are now beginnixg to wonder whether the
panic, or at least near pamc,/ wasn't a good thing after all. For today,
many colleges ahd un1vers1t1es, presseg by 2 new concern for achiev-
ing quahty in the face of increaging fiumbers of studenis, have begun

* to examine crltlcally some of tReir long held. assumptlons as to the
nature and organlzatlon of -the teachlng and Tearnmg ‘process. It ig ,
an examination that his brought wjth it.a new surge of experimenta:..
tion and a ney serles,of deve10pments in higher education.

.- The report presented here attempts tevdescribe some of these newer
developments It present first a réviéw of the new programs in inde-
rpendent study (in which mdependent study is viewed as a way of
learning for all students and not as a specral opportunity for abler
students only) ; and it movgg from this descrlptlon of the independent

* study program to 4a overwew of some of the newer experlmental

colege programs.. - se e

1t has not been possbee 4¥ithin the confines of this report to feview
each of the developments that have come to the attention of the Oﬂioe
of ‘Education. ,The report is not mtended as a study in depth of the
‘many prO]eLts presently under Way, nor is it intended as a formula for
.achlevmg quality and quantlty in Higher education. -

- This is an “idea” paper. ~ It is primarily descriptive in nature and
séeks to present program directions and developments The intent
in the,selection of particular programs for review is to illustrate the
‘niiture of such programs and to convey somethmg of the* pqtentlal

. these newer ideas may hold for hlgher educatien in the years ahead
- & v ‘

. I1. Putting thg.siddent oi His Mettle: '
'+ The N’ew Programs in Indepen‘&ent -Study

AN

g

“Nothmg seems to surprise forelgn educato,rs so much » Clarence®
Faust, President of the Fund for the .Advancement of Education, has

b




2 ‘ QUEST FOR QUALITY o

commented, “as our insistence upon the routine of courses in higker
education.”  He reports one visitor as saying, ~You seem {0 treat
college students just as they had been tleated in lpg.h school and
indeed as they had been treated in grade school. ‘At what point do
you begin to expect t'])e acquisition of mte]]egtua] maturity on the part
of the students?” ’
* Educators have loiig bemoaned our practice of “spoon feeding™ col-
lege students. We operate by and large on the theory that learning
can take place only when students r\ttend classes for a certain number
of hours and over a certain number of weeks. - Education comes in
“packages"—it may be a 3-credit package where the student’s presence
may be expected in regularly scheduled class sessions over a perlod
of 12,13, or 15 weeks; or it may be a 5-credit package, witl the student
. expected tq be in attendance for at least 60 hours of 1e(rular1) sched-
uled class time. But regardless of the size-of the package, credit for

. learmno (and learning ltself) is assuined to bear a close relationship

to the: frequency mtl) which the student sits in the classroom. The
accurnulation of a total of 120 or so of such credits signifies that the
student has “learned" and has thereupon become elwlble for the bach-
N\, elor's degiee.

A review of recent developments in higher éducation offers good evi-
dence that many colleges and universities are beginning to do more
than challenge this ncl\aama theory ‘of ]e'\rnma A May 1959 -
report of the Fund for the ‘Advancement of Educatlon lists 16 insti-

. tutions' whith, since 1956, have been experimenting with the use of
new programs of lndependent study as part of their regular teaching
plocedures These institutions include Antioch College, Carletop’ Col
lege, the University of Colorado, Duke Phiversity, Goddf\rd College, .
Grmne]l College, Mﬂrquett&Unl\er51ty, the University of Michigan,
"Morgan State Col]eaef, the Woinan's Co]leae of the Lmverélty of
North Carolina, Oberlin College, the Uniwarsity of Omaha, Pennsyl- .
vanip State Umversxty, Rutaers TUniversity, Vanderbilt University,
and the State College of Washmgton ‘Several of these studies are
-noted in the material which follows, gnd three of the<¢ programs,-
those of Oberlin, Antioch, and med ilt Univ ersity,-are 1ev1e\\ed .
.in somewhat more detail. The material has been prepared to illustr ate
the nature of these programs and the nnpllultloﬁs they may have for
the problems of quality and the.better utilization of college teaching

__resources. M ' -

a

~

Gollege Association, Celumbus, Ohlo, The State University, April 1957,

3 Better Uttlization of C’gucge Teaching Resources, a report by the Committee on Utl
lization of College Teaching Resources; New York,, The Fund for the Admncement of
. Educatfon, May 1959. .

1
- J

4. 3 Clarence Faust, “The Years "Ahead In Higher Education,” in Transactions of the OM(; i
1
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»

First;awordondefinition.” There is, of ¢ LO‘HI‘QE, nothing new in the
proposition that cqlleges might employ mdepmdent study as & way
of helping students enrich .uxd accelerate their programs. In Inde-
pcnde nt Study in the United States. Bonthihs, DaVis, and Drushal re-

.porton a number of such programs.® These programs, however, have
long been Held to be the _special pxexovatlve of the superior student. .
What is new in the recent experimentation is the use of independent
study as part of the teacher’s regular classroom procedures and its

. employment with all students within a particular course. Independ-
ent study is defined.. within the context of these experinients, as inde-
pendent work or regding, sometimes on one’s own, sometimes in small
groups, but with such work taking place in the absence of the teacher

.~and in liex of certain regularly scheduled class meetings.

The pature of the experimentation on independent s?ud) varies from
its use in a single coux# in American hlstor) as was the case at the
Umvemlt) of Onmlm, to its emp‘lm ment in 15 courses’in the physical .
sciences, social sciences, and the humanities (Antioch) ; from the use
of individual or “lone wolf™ methods of independent study (\Ior
. State College, Carleton Col]e«e,.\ anderbilt University, and the Stnte

ollegé of Washington) to the use of team and small group approaches
w\rnm«1ndependent1\ (Antioch, Oberlinsand Pennsylvania stnte
University) ; and from the use of mdependent study arrangements in
which students were expevted to work independently over a substantial
block of time with no formal classroom contact With the instructor

—  —(€arleton; Oberlin, and the University of Michigan} to arrnn«%mts
under which students met in regularly scheduled class sessions
throughout the course, but where the number of such weekly meetings
had been reduced (Gx’mnell Marquette, and the Woman's College of
the University of, Nopth Carolina). Inall instances studenty wete ea-

“pected to work independently for at least a certain portion of the term,
and in all cases the procedures weie applied to all students in the par-
ticular course under study. - -

s . . jal
Oberlin College designed a study to test the hypothesis that students,
participating in fleshm‘m level courses in mathematics, Zoology, and
psycholegy, and working independently of their instructors for one-
third of their regularly scheduled class time would learn as well as
a comparable group of students who met their instructor for the usual
nunmber of regularly scheduled class meetings. Its objective was two-*
fold: (a) to see whether students could be helped to take a greater
share of responsibility for their own learning (and, thus'} improve the
quality af their educatlonal exper xence), and (b) to see whether, by
’ 3 Bonthius, Pavis, and, Drushal and cmlnbomton Independent Study in the United
R‘taltx, New iork Columbm Unlverﬂlty Press, 1957.
62088 0-02
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this arrangement the college m:ght be able to make lmpprtant acono-

« mies in the use of its instructioiial time.

Experimental and control groups, were get up for each of the courses

under study, with groups matched on certain virinbles deemed rele-'
,vant to the Ppurposes of thi experlment {scholastic aptltude and course

knowledge at the time of taking the course).” Both experxmental and
control groups were held respons:b]e for the same colirse objectives,
studied the same sibject matter, and took common exafinations, with
the principal difference being in the amount of tinje spent in the class;
room with their instructors. . * :

“As far as conv entional measures of course perform‘mce go,” the
Oberlin experimenters report, “the experimental and control groups
appear to have learnéd equally well.”* No significant differences.in
‘learning were found between thoseitaking a course:by the usual lecture-
discussion method of instructiort and those taking the course by the
experimental procedures (averaging one-third Iess ¢lass contact time
with thd instructor). The results held true for, each of the courses
under study ; they held true when different measures of ]eammgg(cona
tent examinations, thought questigns, and essay exammatxon@ were

employed, and they held true when individuals at various levels of,
academic ability were comparéd. In only one mstance did the results

begin to;apprbach significance. , This one case was in the course in

. Inathematics “here -a difference wluch could be expected to occur by

chance only 13 times in 100 was found in favor of the experlmenta]
group This difference was pn a test ‘of “learning resourcefulness”
which was designed to measure student gbility to handle problemn
situations not covered in the course itselfs, v

While each of the instructors reduced liis class-contact hours by at,
least orie-third when. tgaching by the experimental method, the analy-

—
-sources” needs to be viewed from more than just this perspective of
actual time spent in class by instructors: For the new methods posed
other kinds_of time demands on the instructor m.the planiiing and

orgqmzatxon of the new teaching conditigns, ind in the prepaxatlon’

of syllabi, study guxaes, special reading lists, and other materials to
be used by the independent study groups, T‘lkmg note "of these
factors, the Oberlin study reports some, but no substantial, savings
in time during this first year of its experimentation. The experi-
menters expect, however, that considerable savings in‘time would
occur once instructors lmd developed a hack]og of experiences in
teaching by these newer methods. \\

. ¢

" sis of the data ;egardmg “the more efficient use of instructional re- -

¢ “Report on Indopendcnt Studies Experlment at oberlln ‘College,” oberlln Ohio, 1957-&
b 58, p. 14. .
S1Ibid., p 11., Y. . C . .
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The Oberlin rese'u‘cheqs suggest .several directions for further re-

arch, chief of which is the relationship of various attitudinal and

persomllty factors to dent achievement in learnma While sug-
gesting that these “facfors \na) hold particular re]evance for future

experimentation in ind )

dent study, the repox‘t notes that

coullege level students 1s In rrupted_or ‘interfered with by an independent
studies procedure. * ¢ * Th methods’ of instruction reported here ought
to work reasonably well in n tcollege situations.® . '

* * * there is nothing in thnpreaent data to suggest that normal progress of

Antioch College i5 now in its f urth year of experimentation with in-
dependent study. It has é pl )ed a variety of approaches to inde-
‘pendent study in its use of p I‘lOdS of lnTpendent reading, individual

st
a

course in English literature,
zatidn, a eourse in the histo

al

udy, team and small gr up ethods and_ combinations of mdmdu‘ll
1d small group procedures i1 mdependent work, , -

Five courbes were included in Antioch's first year's experlment (a
course'in American history and civili-

Wl un advanced course in sotiology). Eight courses were included

." in the study of 1957-58 (twocourses in the physical sciences, an in-

trod

mtor) course in geology,

politics, a course in ahthropology, a course in in_present- ‘day religion,

a

eourse iy reflective thinking,|and one in the hlstory of Western art

course). A comparable number of courses were included in the 1958-,

59 st d), and sev eral addltlon(

ference] between the groups. was

1 courses in, psychology, business ad-

__Ex emmenta} and contrpl

oups ‘were set up for all but three
under study, with tYle

a

in prevmusly prepared sy1labus matetial. The prmc1pal -dif-
n the use of the independent study

procedyres with the members of‘ he experimental groups, and in the
reduction of c]ass'contact time of these groups by amounts ranging
. from 30 to 60 percent. Thus the 2mbers of the experimental courses
averagefl 20 to 30, and in some instances 40, fewer contact hours with
the, inst uctor than did the studehts who were taking the course by
the lectiire-discussion method, of linstruction and meeting regularly

\\

ith_th
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of Western art, ahd an introductory

course id Ameriéan gov ernmen? and

me mstructor\teqchma both the ex- ~

instructor. Achievement of course objectives was measured .
in a varjety of ways, mcludma nultiple choice dnd other kinds of
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. content-Rarning examinggions, laboratory and special task assign-
ménts, essays, and tests of judgment and critical thinking.
Commenting on the results of their first year's study, the Antioch
research team has thistosay :
Pages of data relating to differences in anti¢ipatory gama \yrect.gains, m,cumu
lated gains. and over-all gains can be summarized very, briefly by saying simply
that there is no evidence that would lead us to reject the null hypotheses.
' Differences in control and ,experimental groups reflecting dnﬂerent treat-
ments * * * are by and large msngniﬁcant vyt
The Antioch experlmenters report similar, resuits for their studies

of 1957-58 and 1958-59. “No patteru&emeraes,” reads their report

*for 1957-58, “favoring any teaching. procedure [lecture-discussion or,

mdependent work] as the way to help the P@udent gain more or produce’

work of a higher quality.” ¢ ° ~ -

. While noting some savings in instructional tnne the Antmch report, '

as was the case at Oberlin, calls attention to the new time demands .

posed by the experiment in oraamung and preparing for the autono-

mous study methods: *Teaching is apparently like an iceberg—the
major part of the work, preparation, and evaluation takesPlace away
from the classroom, invisible to the students”° There are indica-
tions, however, that some real time savings may accrue once the in-

*  structor hag prepared the special materials for the independent study
groups. Tze most striking example of this (although this case was
the exceptlon rather than the rule) was in the two philosophy courses

. included in the 1958-59 experiment, wherd the_instructor “saved up:_ * .,

to 57 percent of the total time which normal procedmes would have

" Tequired for the mumber of students “enrolled.”* In one of these’

instances, in a, course in present.day rellmon, ‘the ingtructor was able

to teach 80 students by the experimental methods as well as a group of

20 students by the conventional method, using only lzalf as many clgss

contact hours thh the.group of 80, y .

Vanderbilt Umversny undertook its research program in Andependent

studyduring the summer of 1958. Althouah controls wergemployed .

in only 2 of 28 courses studied, tlie research is reviewed here on aecount
‘- of the sprea& of courses mcluded In the expemmenf'tlon, and because—
" it represents one of the few instances in wliich a ma;orBlock of courses

was offered by the independent study method during any ang time.

While Antioch has done 1ts.exper1mentatlon in 15 courses, no more,

lRuth Churchill, “Prellmlnary Report on the Readlng Plan Study Yellow Sprlngs.
, Ohlo- Antloch College, Sept. 1957, p. 6,, e
s “Brperiment in Independent Study, Yelloyr Spﬂngs. Obto, Antloch Colfege, Sept.
) +1958, p. 21. . o . .

* Ibid, ps 30. ’ o ) .
3 Mofris Keetph “An-Experiment with Independent Study \!ethods In Philosophy.”
Yellow Sprlngs Ohlo, Antioch Tollege. (Paper presented at Western Conference on the

Teaching of Philosophy, May 1959 ) e, —

P
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than 6 or 7 of these were taaugllt during any one termi; in cdntrast,
Vanderbilt's experiment involved a total of 21 faculty members from
'a sunfiner faculty of 54. The schedules used in the independent ..
studies programs, which included courses in accounting, English com-

*  position and .grammar, German and Spanish literature, history,
philosophy, politjcal science, and psychology, reduced class time by .
25 to 50 percent. Several kinds of programs were employed, with the
most common one calling for “four 1-hour class sessions in alternating
weeks with the remaining weeks devoted to independent study.” 1

While calling attention to the limitations of théir data, in that most
. of the analyses involved gross comparisons with classes of a previous
fall or spring semnester, the Vanderbilt investigators report : ’

In sum, such evidence as lSJlV?lﬂﬂblC supports the hypothesis that students

of‘average or superior abilities perform as well and learn as much on reduced

schedules aseon stitndard * * *. It is fuirly clear that most .\tlulonts})eliove

! it to have had a beneficial effect on their habits of lndépendent study. A ma- _
jority estimated that at waorst they had ‘not learned less ‘than they were ,ac-
customed to under conventional arrangements, and fragmentary evidcn‘ce of

t

an objective character does not'prove them wrong.” \

Comynenting on the question of better use of instructional time, the
+  report notes: .

A

Witle three exdeptions, it was reported that the schedules in use permitted

more research, writing, or other professionaleactivity than would have been

bossible on standard schedules * * *. For most faculty members * * * there’
appeared to be a net gain {n hours. At leust as lmportant as this economy wias

: “the fact that the reduced schedules adapted especially well to efficient usage of
"+ avajlable time: long periods could be reserved en bloc fur research and writing.
In this respect, the most beneficial schedule was the one which arranged all.’

. meetings in alternate weeks,!3- - . . e T

The foregoing studies review in only partial detail 3 of the 16
researclies on indepefident study noted in the report of The Fuud for
thé Advancenient of Edycation. Insummarizing this whole grouping
of studies, the report states?

. o A —
Almost without exception, the customary academic exauéinat'h:rjs showed that
- students in the independent.study experiments learned at’least as much as the
-studeqts who had-regular chuss work. Rarely were there statistically signifi- |
cant differences in the performance of the experimental and the control groups

on regular or special examination.® N

"The report also indicates that while students at first expressed dis-
satisfaction with these methods of instruction in that they felt they

1 Letter, January 13, 1959, frqm Harvie Branscomb, Chancellor, Vanderblltﬂlvetsltg. .

to the Fund for the Advancement of Education.
" * 1“A Reportson the Vdanderbilt University Experiment,” Nashrille, Tennessee, Vander-
bilt- University, $ymmer 1958, p. 6. . .
B Ibid., p. 5. T ad ‘
1 Better Utilization of College Teaching Resources, op. cit,, p. 18.
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were “missing something” because of the diminished contact with
faculty members, student satisfactions grew as’the yeir proaressed,
and several ipstructors reported .that students who had experience
with mdepend’ent study through the entire year preferyed it, while
the control groups preferred, the traditional method to”which they

" were accustomed. - ’

Commentmg on the second of these questions raised by the studles,
namely whether they may hold significant impa¢t for’ colleges in the
more effective utlllzatlon of Hieir tefuhmg rebources, the report notes

*that S .

¢ * * the results are nflox; potential than reaiized. The experimental program
naturally involved considerable extra work in the initial stages and, if prepars-
tion of syllabi and planning for independent work were taken into considera-
tion, there would be few places which “could report actual time saved in the
first year of experlmenta'tlon Neverthele§s, The omission of certain class
meetings did result in [some] saving of timne during the year %' * *3

There is still, of course, much that needs to be done before we can
really begin to evahdaté the full impact of these independent-stiidy
teaching procedures For one thing, we do not,know enough ahout

< how to,teach by these newer methods, nor ho“ we can best train
students for working on their own For another, we do not know
enduahy as the Oberlin-and Micliigan esperimenters remind us, about
stuch d instructor needs and personality patterns and what role
these fadtors may play in' the teaching-learning process. *And we do
not know eriouffh about our measures of independence (althouah thes
- Antioch and Oberlin experiments have made some moves in this direc-
tion through their use of “]enrmng\resourceftilness“ instruments) so
that we might be able to determine better the degree fo which these,
studies really contr;bpte to the development of'student initiative and

- mdependence in learning. - : o n
" The-reseaich on tef\chmg effectiveness reminds us that wg haye yet
». toarriveat a formula for good teaching. m ibrs teach we many
_different” methods. .Elements of course, fit, backgrolind; group

‘make-up, and instructst as well as §t,udent Sﬁtle‘lCthnS bear .signifi-
cantly on this quesélon of-how to téach.” The new programs in inde-
pendent study are not intended as a panaces for higher education;
_nor are they intended as a glorified “do-it- 3ourse1f p]‘m"ﬁvhlch -works
by simply turning the student loost on his own. Quite the contrary—
thé instructor’s job*may be different but it is no less difficult. The
teacher who employes these independent study procedures has a critical

 7bid. p. 19. ' ‘

" For a summary of the reqearch on teadding effectiveness, see the second-Jssye of this”
‘series, . Effectiveness of Teaching, by Winslow R Hntch and Ann Bennett; nnd Philip

.Iacﬁbs. Changing Values in Couege, New Haven, *Conn., The Edward W. Hazen Founda-
e » tioo, Dec. 1956 &
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- rple to p]ay n selectmg and structuring Iearmng experiences so that
+the maximum effect is achieved. and the student’s own resources for
lez:*unfv are used to the fullest

he question is not whether the teacher should be eliminated frém
the. teaching process, but rather: 7’0 what kinds of learning ewperv&lwes
should the student be gxposed? What combination of classroom time
and independent work malke for most effective- learmnﬂ'? The data '
from the present experimentation in.independent study seem clear
on this ) point: Students are uble'to learn as well with much less class
time'thatPwe have been accustomed to require of them. Asa mmlmum,~ '
the evidence presses for a much cléser. examination of the “class hour
. formulae” by which we teach. - o

-
] .

» II1. Workmg from the Ground Up: Proposals for the Establzslv
ment of New Programs in Htgher Educancm .

Addressing the Association for ngher Educatlon, which had de- -
voted its eleventh annual meeting to the “crlSlS of numbers” and the e
problems of quality in lngher education, Haroid Taylor had thls to.
say: . . - : :

All the evidence that I have been-nble bo coIlect indichites that if there were *
not a single student added to the preSent enrollment of American colleges and ..

- universities during the next ten years, we would have exactly the same need

. for scrapping our present system of instruction and inventing a new one * * *.
What we hdve now is a huge mechanical system for disseminating information.
Once the information is conveyed, it is checked and academic credits are
awarded for accuracy in recording * * *. The present system is built on the ° -
gssvmption that learning occurs in one dimensivn—the dimension of memory.

Y. It assumes that the rewards of ]earnmg are not to be found ip the nlensure and

oy of.the knowing or in the achievement of belief, not in finding a gense of
personal and intellectual identity, but in receiving credit, social status, a higher
income, and gn exemption from the necessity of further study or intellectual
development * * *, The present, system of lectures, téxt books, survey eourses, e
standard requirements of subject matter, examinations, and numerical 4@
grades ™ * * fajls to touch the inner consclousness of the student or to deal

. With his motivations, his emations, his aims, and his needs."” . o

. Whether the crisis of numbers has in and of itself made the dlﬁ'er-
ence and whether the new movements on the educational scene will
teventually really “touch the inner consciousness of the student” are

. still other questions. Be that as it may; a number of institutions have

- % already begun something of the kind of program.scrapping that Dr.

Taylor suggests. Prominent among these are the new college plans
already under way at Mléhlgan State’s Oakland College, Wayne.State’s

. ¥ Haroll 'D. Taylor, "The World, of the American StUdent,” Current Issues in Higher
. . Education, Washington, Natlonal Educatlon Assoclation, 1958, pp. 22,23, 24. o B M
P , o
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Monteith Colleae, Dartmouth, Bard, Goddaid, and Austin Colleges,

and Wesleyan Umvemty, and the new co]lege programs that have been

ploposed by Hofstra College and by. the officials of Amhelst, Sinith,
¢ and Mount Holyoke Colleaes andithe University of M‘lSS‘lC]lusettS
"While each of these programs h‘ls as its foremost concern the improve-
ment of the quality of the student seducational experience,’it also holds
unpoxt for (‘md in several instances finds its impetus in) the problem
. of sérving increasing numbers in higher education. In the five pro-
grams reviewed in t]us report, the material”is based on original pro-
spectuses outlining the plans of these.new college programs. While
there have since been some modifications in the prospectuses, the data
are considered to be illastrative of the broad outgmes and purposes of
these programs.. . o s

Montenh Collége at Wayne State Unl\elblt) entered 1ts ﬁlst <lass/in
' the fall of 1939. The program at Monteith departs om the miore

Jusual organization of_the -college curriculum in the dlstlibution of °

,rts general -educatiori requirements over the stydent’s 4 years in col-
lnrre, in the provision for a dearee In ,:,enerfxf education fo¥ those
students who do not wish to major in a specifie field, and in its. use of
mdependent study pr ocedures early in the student’s career.

.. Under its plan of. general education, students will be expected tb
take ‘work in the natuml scxences, the social sciences, and the humani-
'tles-durmg their 1u11101 and senior years.as well as in their first 2
years. The -program is built_around a series of .4 basic courses
estending over sevetal sqﬂmestms and culminating ‘in a year-long
Senior Colloqumm tt would reqmre of all students a common core
of experiences so drganized as te provide a broad interdisciplinary
approach to hoth general and field education and an exposure to' a

) w1de vaviety of disciplines. The offering of an undelgraduafe degree
in genera) education represents onb, j the first such )fc':{;lees in this
country. . p

Monteith hopes to employ ‘L,Vﬂrxegr of meang for de\elopmg
student mdependence in‘learning. For example, the studéntwill be
asked to take thg terminal segment of one of his first three“ﬁﬁsic

I

Vo

courses without ‘lttendma the meetings of discussion groups of the

course. While he wil] be admitted to lectures, given a syllabus, and
have access to- occasxogg] ‘1dv1ce, he will be asked to “develop his own
capzrcmes for intellectual mltmtlve and independent wor by ‘com-
; pleting the course without ‘the help which attendance at the meeting
of a small section would have given him.” *#" It is e\pected that efxch
‘student will choose for lumself which of tHe courses he wishes to

w+«An Experimental Conege at Wayne §tnte Unlwerslty," Detroit, Mlchlgan, Wayne

State Unlverslty. 1858, p: ¥l —— ——— ==~ I -

\)‘. .
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L4
‘terminate in this fashion, /- ‘After he has successfully

ment of his course woj 'in this way, he will no longer Jog pequired to
attend class meetings of any of his electivé courses, th ua\ﬁfsuch meet- *
ings will remain openfo him. /
Still another 1nd96£ndent study device f\ppe‘u‘a i Montelth's plans
for its year-long Senior Colloquium, the last of/the required basic
courses. The colloquium \\111 be offered in two sgctions each semester. S
Glasses whl meet but once'in 2 weeks. A student will. enrall.in both
sections in each semester of 111§ final year, but will attend the meet-
ings of only one of these sections. Tf\pe recmdmas of the meetmos
of the other section will be ayailable té lm}\ if he!wishes to use them. ,
At the end of the semester, The studem will be emmmed equally on [
the work of the two sections. This pattern will be continued for the :
" " second half of the Senior Colloquium, so that in eﬁ'ect the student will
’ 5. e expected to cover one-half of his teqmred work in his senior yefxr
7 with no formalized instfuction. ¥'hile he may, of courst, seek con-
ferences with any meinber of the gta and tlrus secure addltlonal Jhelp,
he’ will not be f\llo“ed to “conyert h occrxsmna‘l coriferences mto
. prnthe systematic tutorm] inst, uctxo,n;’ o ’ |
Through its curricufar stres S éad 1nterd|sq1plmary approach
te oeneM] education, Montejtl, hoped that ‘certain *core experieneds”
' and the dev olopment of ind pendencg in learning will enable students
 to déhieve g new level of gyality in t},xe educational program. It hopes
¢ - further that* its cireful ofganization of, the program, with its planned .
i ~use of’ Iectuxes, studentled semm‘u*s, and independént study, will en-
o , able it to ’{lxe far m(/re éfﬁcwnt use gf its instructional staff’and fa-
- thtlestlnn might us{m Iy be thé case.

S

- God(dard College céntérs much of its rewsed currlculu}ﬂ aroung-the
. use of independent Study, md;vxduf\l resdarch projects, and student
- field' e\penenct;zﬁ he student attends regillar cl.nss;;s during his first
year and moves foward an increasing dwr e of, mdependent work in
lus hteryefu's /A - v

Niggsareds 4f stwdy have been; defined as centra] to the student,’s .
ae_ne ée ugation, These areas include study, and field work in
h‘qmaﬁ’ rélations, socn] psy cho]onry and anthropologly, languaaes and .
"% cultare, th ph)swal sciences and mathematles, the biological sciences, )

/ the arts ,~education and the community, Amenican society, and the .
English language. The student takes three co?xrses each semester of
Iiis first year. These courses are planned, aro&nd hrae areas rather’
/5 than narrow subject mattexs with the progr am orfranlzed so that the -

student devotes a full day to t]re wofk of a particular course. In his -

®I8id, p. 29, o oo / .
. . 629896 0-62-3 - / C X
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last term, the student takes 110 courses. Between tlrese beginning and
end points, students plan with their advisors flexible programs which
permit & wide variety of conrsework, participation in off-campus jobs,
and 111dep3ﬁdent study. *+ -

As part of its program, the. collerre plans to establish a learning aids
center “to extend the traditional functlons of the library as a place
for individual learning and make possible the study of many subject
matters with little tgacher assistince.” ™ The center is planned to

"include teaching machines, a file of fearning resources such as chem-

istry and’ phyqlcs courses on ﬁlf?i document‘lry materials in the physi-
cal and social sciences, language, records and t‘lpes slides of art works,

recordings of poetry and dr‘lm‘l and taped lecture material, along with
facnhtles for self-operable filins, slldesmnd,reuoxdmg equipment. St

‘dents will work’at the learn‘ing aids center elthen on their own or in

froups. - . N

~ Under its new pxogmm the college will oper‘lte 12 months of the
year with studénts permitfed to use their 2-month winter work period
and their 2-month summer vacation period m"kmys which will enable
them to enrich, and- agcelerate thejr programs at the college. For
example, a studént might complete & research study during his non-
residence work term experience and tﬁus extend his fall semester by
2 months, while still another student might take advgntage of the

July-Augist vacation period t3 eayn academic credlt,«for a’pryject |

in the college's community service work camp program. The college
expects, as faculty and students lern to take adv antage of the flexibil-

ity of the new calendar “that perhaps one-fifth of the students en-
rolled will be absent from the college all of the time and that a fifth
might be continuing work at the college during what is now thesummer
vacdtion and the winter nonresident term.” 2 It ig hoped fhat under
these conditions the college would be able to enroll nemrly 20 percent

_more students than is now the case, with no mcrease in facilities.

Bard College, in the search for quality and better utilization in its
experimentation, uses a newly orgamzf winter.session curriculum,
a new plan of nonresident credjt for independent study, and ‘employ-

ment of a year-round calendar that will permit some students to com;
plete their programs in3 years. Under its new plan, Bard will add

.2 half semesters of 7 weeks each to its present 2-semester system of

15 weeks each. One of these half semesters will run concurrently
with Bard’s Winter Field Period, from ~earl‘y January to late Febru-
ary; the other will be a summer session runmng from mld -July to
early September . : .

.o~

i =""'An Experiment ln College Currlculum Organization at Goddard College,” Plalnﬂeld.
Vermbant. Goddard College 1959, p. 7. ¢
nrbid., p. 6.,  +
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Bard| se“es the short Sessions of its new program as oﬁ'ermg an op-
portunity \gor radically new teaching éxperiments. It expects that,
asthese programs develop, they will ]m\e “g profound effeCt on Bard's
total educaﬁmnal program.” %

The midwinter course offerings are to be organized around a single |

, theme whncﬁl) will be approached intensively from a variety of dis-
.. ciplines. The first subject chosen for study is “The Breakdown of
. the 19th Century World View," which will be studied from the dis-
ciplines of iology, ph)sus 1c11w10n and philosophy, economics, litera-
tare, and the arts. The College hopes to develop still other central
offerings ddsxgned to “stimulate the development of interdisciplinary
work and carry Bard further toward the goal of a unified and con- ‘
cerned cammunity.” 2 While several such offerings might bé avail- .

able during any one midwinter .session, students would be permitted

to enroll igronly one at a time. Each coursehavou]d carry’8 academic

credits, Wll!;l students meeting, in three 2-hoiir seminar sessions each .,

*»

. week. In addltlon all f'lculty mentbers partncnpatmg in the course
: ‘would také part in one_general seminar session each, week. , 1

"The summer session wxll at first offer a group of more or less con-,

‘\eimonal coursés with the twofold purpose of serving as a basis for
. comparison with the rhidwinter session and efiabling the college to
- attract Students’ fr om other insfitutions.., Later, these summer session

oﬁ'ern‘l"s may take on the.format of the midwinter program.

. Through a new program nonresndent credit’ (9; mdependent ‘
:lud), Bard hopes that it ma QFl'elp stifdents to develop more effective =
habits for learning mdependently It is.expected that ‘the mdepend-
ent study programs may be of sev -ergl sorts. They may involve an in-
dividval researcli pro]ect a specml assm'nment that follows on the
heels of a first semester course or is sand“ iched betsween the two se-
mesters of a specially designed,year course, a work experlence which
is combined with a project, or “a special work experience evaluated in

»  advance as possessing special academic merit,” -

Under the new calendar Bard's academic plant will be in eperatlon
for a total of 44 weeks, as compared with its former use of a 30- to 32-
week school year. The p]an is highly flexible and will allow students

4o complete their work in a regu]ar 4-year sequence or to acctlerate "
03 years through {he use of mdépendent study and attendance in the ,
abbreviated w.mter and sumiper sessions.: . 1 - )

-
4

2 “Release oh Bard College Program ” Annandale-on- ﬁudson, Bard College, J’uly 1959,,
p. 4. . .
& Ibid., p 4. *
AW. Bo}d Alexander and Alonyo F “Myers, “Evaluatlon of an Experiment in oxr-
Campus Independent Study at Bard College,” Annandal@ Hudsob Bard College May
roe 1959, p. 12. . .
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We.sleyan' University thinks it may have found a way of staying small
while getting larger. Its program for improving quality and han-
dling lzn'aer numbers takes quité a different turn from some of the’
othex new college plans in that it builds on an expansign of personnel
and facilities. It expects that its new plan would efable the college
to increase enrollmenf by as much as 40 to 50 percent in the’next
decade. ’

Under its plan Wesleyan proposes to establish a federation of small
colleges within the framework of the university, each with its own
faculty, student body, and course offerings. The colleges would range
in size from 100 to 250 students, with faculties of about 10 to 20, or
one teacher to every 10 or 12 students. Each college would be organ:
ized around a pmtlcular area of knowledge mth its faculty chosen
to represent as many’ ‘different dlsclplines as possible. Each would
have its own director and governing committees and would administer
its own educational unit. There Wou]d hea College of History, Philos-*

+

" ophy, and Comparative therature a College of Creative Arts; a

College of Behavioral Sciences; a Colleae of Physica] Sciences; {md
other colleges centering on broad programs in various areas of céncen-
tration. In addition to these separate colleges. organized "around
different fields of concentration, the proposal also emnsmns a more
general Umvers1ty College, which nﬁ\ght ‘function as a service unit
to the, other colleges, with offerings in *such areas’ as philosophy,
sreligion, mathematics, foreign languaaes, snd English.
" During his first year, the student would take much of his work in
She Un{\ﬂﬁst) College but would also draw 'on courses in the other’
colleaes His field program would begin with his second year, when
he Would move into one of the separate colleae units. From his second
» to'his senior year,the student would fake courses and do mdepe‘nderft
work in his area of concentration as well as in an area of sppplementary
studies and general education. The bulk of this work would occur
within his own college, although he would be encouraged to draw
v on the offerings of other co]]ea% in pursuance of his ovem]l goals in
general, education. Much emphasxs would be placed on the use of
sm.nH group and tutorial approaches to leagning. Each student would
work closely with a tutorial committee, with gost classes and seminars
arran ‘«:2] so that all members of the student®s tutorn} committee would
have fafight most or all studfents in a particular psogram over a sub-
stantidl penod of time. .The student would have 6ne member, of the
tutorial committee as his regular tutor, but all members of the commit-
tee would ha¥e an opportunity to work with the student duririg the
course of his cpllege years.® s,

+ H

5 A Report of the Subcommlttee of the Educational Policy Committee of the Faculty, ~

+« *The Col}ege Plan,” Middletown, Conn.,, Wesleyan University, Dec. 1938, p. 2.
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The New:College Plan sponsors think that their proposal will make it
possible to provide “educatian of the highest quality”. . . with a fac- _
“ulty half as large, in proportion fo tife student body, as is now cus-  *
tomary in institutions of .the first rank.”?® The plan proposes the
creation of a new type of college to be jointly sponsored by the col-
leges of Amherst, Siith, Mount Holyoke, and the University of
Massachusetts, Asa cooperative enterprise it represents still another
direction in the search for mdre effective as #ell as more efficient ways
-oflearning.. -+ . - : L

The proposal of this 4-college group states: : ‘ :
The New College *Plan is based on the conviction that the average student
_ -entering one of the better colleges is capable of Yar more independence t‘haq he
, how demonstrates * * * It will be a major goal of the college to>develop and
sustain a style of life whick will wake it habitual for students to work to-
% gethier fn groups and individually without constant recourse ta the faculty??
The sponsors of the New Co]]eé&lilan propose to organize the cur/”
riculum t6 train students to educate themselves and to develop in the’
students a capacityto continye their education throughout their lives.
The freshman program is to be organized around specially designed
Seminars in which the student will be expected to gain-experience in
‘independent work; and, over the student’s 4 years, student-led semi-
nars, discussion groups, and othet devices iwill be-iged in an attempt-
to help students develop skills in working independently. .
The New College plans to limit its course offerings to a total bf only
50 courses each semester. While thege offerings will be supplemented
through the collateral use of caurse offerings of each of the sponsoring
. institutions, the Neiﬁ' College expects”students “to master subjects
- chiefly on their own initiative * *. *, Completeness will not depend* -
‘on the course offerings, but on the student, since he isfnade responsible,
as he -matures, for organizing his study so as to master [his]
subjects.” 2 * - BN e
The student will-have a three-course program instead .of the cus-
tomary five or four, and faculty members will give only one lecture
course at a time, w%? the time saved from course work to be used by
¢ faculty ‘and sfuded§ for the, development of independent projects. .,
" " The freshman level seminars (averaging abouf™Q students each) will
be designed to bring the student into close contayt with the work of
scholars and to provide him wi h an intensive but Jimited exploration .
~ of a single subject matter area] It is expect at the student will

o

.

quickly “gain experigace in working independently because a signifi- * .

.

2 C. L. Barber, Donald Sheehan, Stuart M, Stoke, Shannon McCune, ThHe New College

Plan: A Proposal for a Major Departure in Higher Education, Amherst, Mass., University T
..of Massachusetts, 1958, p. 7. . ‘ ~
71Ibid., p, 9.

« " 27The New College Plan, op. cit., p-12. s
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) By giving up the attempt at a complete course offermg ‘and’ uslng

16 QUEST FOR QUALITY

cant portion of the seminar work will be planned around independent ~ ¥ °
, projects “for which the freshman will have or can acquire the neces-
sary frame of refetence, and in which he will encounter fundamental
. problems of the topic arid.the dlsclphne 29 a
" In, the 'main, upper- -class courses are to be oraanlzed as lecture
,courses (often averaging only one or two meetings per week) and -
supplemented by seminar work, sometimes directed by _the lecturer,
but usually under student l2adership. It is hoped that these adjunc-
" tive seminars, along with the student’s freShman seminar experiences,
will accustom the student to a mew style of life in which'independént
. work will be normal and expected .
The calendar of the New College Plan would be organized on a -
tliree-term basis, consisting of fall and spring terms of 14 weqkseac
and a speciilly plann‘{d mldwmter terni of a month at which time BRI
stuf nts would join studylng two courses designed to provide com-
,mon intéliectusl experience. .- One of these courses would, deal with
“a major aspect of Western culture, the other with (study of a non-
Western culture, with the sub]ects changing from year to year, so that
a wide variety of subjects would be cover,ed over a 4-year span. The
+ emphasis on independent work would continte diring this p¥riod. All
* regulai courses and prOJects would give: way durma this midwinter
- term whlle thie college “turns xtself into a_conferenge * * * as it joins

in a common lntellectuafenterprlse ” 30 'if v "
- i)‘ -

-~

the specialized courses of the sponsoring institutions, the authors of
+the New College Plan hope to achieve “significant economies in dol-
lars and, more important, in the number of teachers required.” 3 They
-estimate thiat under this plan it will be possible'for a faculty of 50 te,
. give g first-rate education to 1,000 students. In addition, the New
College Plan hopes to achieve stlll other economies in making use,
where it can, of library; recreational, and specialized seientific facxll— .
¥ ties Already existing among_the four institutions.
New college pro‘grams, such as those described in this réport, reﬂect
" a variety of new directions: ‘increased emphasxs orglndependent study,
greater use of field and off-¢ -campus experiences ; emphasis on gereral
educatlon use of freshman seminars, tutorials, and other small-group |
approaches to learning ; emphasis on the more intensive ex loration o‘f&
“certain’ subject- matter areas; reductiod of ‘the numbei of courses a -,
student takes at any one t1me use of common or core Iea ng experj-,‘
ences for sections of the student body, and in- géme cas the entire

.
£ ;
£

\®1bid,p. 18, e
©Ibid,, p. 24. N C. ey,
1 1did., pr 4. '
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stud’eni body ; mcx‘eased use of learnmg aids suc'h ag films, tape record-
ings, ahd other sudiovisual deviceS; cooperative use of i3c111tres and ¢
use of summer sessions and specml winter terms to enrich as well as, e
accelerate the student’s educatjonal experience. L R

L i§ much too-early, of course, to attempt to surmise what w1ll hap-
pen with these new college plans. The programs ‘at Monteith, God-
dard, Bard, and Wesleyan are just underway, having éntered thelr frrst
freshman classes in the 1959-1960, school year, and the’New College
Plan of the Amherst, Smith, Mt. Holyoke, and University of Massa-
chusetts group is still in the study stages. Some mistakes will no doubt
be made What is significant about-thes¢ movements, however, is that”
higher education is “on the dgre” and has really begun to shake it-
- / self loose from what Dr. Tayl6r and others suggest have been too; long

ceo establlshed and too deeply mgamed patterns of behavior,

-

\ ’ +IV. Conclusion
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The precedmg material . bare.ly touches on the new d.evelopments
\pré‘sently under way it higher education. There are, of course,-some
dangers in these new movements; for it is possible that much that j s,

’ educatlona]ly worthless, if not harmful, could pass under the gujse of ™ )
experlmentatlon While few would argue for experimentation for
experimentation’s sake, the fact of the mptter is that we have too-often -
tended torationalize a)x ay-the posmb111t1§s of; and the need for, takmg
"8 c]oser look at the nature and organiz Qn “of our leﬁrnmg processes.

The rationale fpr the present ex rlmentatlon with the ne\v*pro-
gmms of,mdependent study and with the few college progmms lies in
several bases : in.the college's desire to find new ways of lea?}uhg and
to improve the quality of the student’s educational expe%c in the
* desire to reduce the “detail burden” of the instructor afid fovide new
avenues for his own research and, development as a feacher and in
the “press of numbess.” * Certainly much of the impetus for the experi- 7
mentation now going on grows out of the present emphasis on the more
effective utilization of teaching resources. It would: be a mlstake,
however, to view this goal as the sole objective of thes&experlmentS,
and it would be a mistake to assume that certain kinds of econanties in
the organization of our teaching and learning procedures will neces-
sarily be harmful to the achievement of quality. There i, in fact,
some evidence to suggest that, rather than representmg mutually
contradlctory goals, these objectives may well go hand in hand. S

There is much evaluation that needs to accompany‘lhe present ex-
perimentation. + There will be"some “bagking up” and some reworking
of de51gns and ideas. The newer deve opments however, hold w1thm
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them a gredt deal of excitement and potential for higher education, '
for they carry with them the bold challenge of discovery of new and
perhaps more effective ways of learning. ,

What may h)ai’edappeared'to be higher, education’s crisis may yet

turn out to be its best opportunity. ™ A - ' ‘
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