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. 1. Advanced standig programs enable superior
students to receive appropriate placement and'
college credit for college-level work completed
during their high school years.

- , 2. Some outcomes of advanced standing practices
are:
a. Improved coinniunication between the high

schools and colleges.

b. Greater emphasis on program planning to
accommodate,individual student abilities and
Achievements.

c. The oppoiturrity for advanced standing stu-
dents to include in,their collegiate programs
studies which they might not normally have

'fi'ad'iiine to pursue.

. d Financial savings to students whose,stay in
college is shortened by acceleration.

3. More than a fourth of the 4 -year colleges and
universities subscribe to 'the principles o1 the
Advanced Placem'ent Rrogtam administered by
the College Entrance amination Board. A
number of institution> have aveloped other
advanced standing prog ms to conform with
loCal conditions.

4. Each college devises its, own policies and prac-.
ticgs for granting students advAlced standing
for college work mastered in high school.

5. Reports on the performance of advanced 'stand-
ing.students jndicate a high degree of satisfac-
tion with this means of motivating superior
students and providing them with opporturii-

. ties, to progress at the rates of which they are
capable:"
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References.' to advanced stancfing progra s at individual insti-
tutions are intended to be illustrative onl , since st would not bi
within the scope ofi, this report to describe a of the growing number
of such. programs.. A first draft of thiS p blicadon was subriaitted

directors of advanced standing progra as at a number of insti-
ra

FOREWORD
I

UCATION is. ..committed to .tho 'maximum de-
taleffits of every student, as, an objective an4 an
eed for these talents is growing, the taglc of their
ecomes more complex as enrollments: increase and

erences in baq,kground and -preparation 'become
udents. The most promising venues of progress
of maximum individual development seem to be

vide flexibility in the rate, depth, and breadth of
d standing. is one of several means used by insti-

de this flexibility. Related practiees./:such as ,early
dit by examination, are to be treated in later issues',.

ew Dimensions in Higher Education."
ion 'shows how organized advanced standing programs

ity by permitting academically-able students to take
rk during their high school years. and to receive appro7

nt and college credit after their admission' to college.
niques .for advanced standing treated .here are: (1)

Placement Program administered by the College En- ,

ation Board, whereby students receive advanced stand-
on the basis or college-leyel work' which they ,have

high school, and (2) the various plans which* enable,
nts to take courses in nearby colleges and universities,
completing their high school programs.'

sources of data have been journal articles, materials on
' i-°liege Entrance EXamination Boa d, and consultation

prominent in the field. Valuabl assistance was alSo
the following 'representatives of the College Entrance
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or research in the field have been incorporated in the final draft.

Editorial assistance in the preparation of the manuscript was' pro-
vided by Lanora G./Lewis of the Office of Education staff.
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'Oa ADVANCED STANDING(

. ,
WIELE ATTEMPTING to provide higher education for all who
can profit by it, institutions are seeking..to make available programs
appropriate to a broad array Of individual needs and individual dif-
ferences. Because it is urgent that opportunities be provided for
superior students to progress at their own rates, many educators anil
other citizens are examining critically those traditioiml curricular
patterns based _on conformity of individual progress to group require-
ments. For example, the Rockefeller repOrt, The Pursuit of Exce. 1-
lencf,recommem4 ". . many educational pattern;.each geared to
the particular capacities of the student for whom it is designed."
Thig suggests that the tvical curriculum designed for groups of stn-
dents progressing at the average rate i9 no longer adequate for all
students and must either be supplemented or replaced with new
techniques which provide greater 'flexibility in meeting curricular
requirements.

During the past decade, there has been an expansion o f efforts to
proyide challenging programs for superior students. honors and
independent study programs have increased, qnd many faeultiesare
taking a new look at credit by examination, early admission to col-
lege, and advanced standing.

The pattern of. advanced standing, with which this .publicati n is
concerned, has developed partially as an answer to some of the o
Lions to early admission. Like early admission, advanced standing.
enriches the programs of superior high school students with college
work; unlike early admission, however, it requires that the students
complete high school'programs before enrolling full time in' college.
On the basis of college-level \fork completed during high-school years,
the advanced standing students receive appropriate placement 4tnd
credit according4to the policies established by the institutions they
enter. In other,words, advanced standing students literally skip col -
lee work for which there has been adequate coverage during 'the
high school Tears.

Advanced standing, as the term is used in thispublication, is defined
as the, pattern which enables superior students to receive appror
priate placement, credit, or both, on the basis of the college-level

4,

.._
1 The Pursuit of Ercellenct. Education and Me Future of America, Spcclal Studies Project, Report:Y.__

Rockefeller Brothers Fund. Garden Clty, N.Y., Doubleday & Company, 1958, p. 32.
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2 ADVANCED STANDING

courses they have taken in high School. Accnrdinglyrit embraces both
the Advanced Elagement: Prograni administered by the College En-
trance E ;tupination 'Board and those programs administered' by
individual colleges and universities which admit superioK students to
college courses while they ate finishingtheir.high school wqrk. Since
the scope ,of this publication does not permit description of all of the
growing number of advanced standing programs, institutional ref-
erences are intended, to be illustrative only.

The Advanced Placement Programam

The Advanced Placement Program of the College Entrance Eximf-
ination and is an outgtIv'fli of two studies financed by the Fund for
Advancement of Education; the General Education in School and Col-
lege Study and the School'and Collef Study of Admission with Ad-

,vanced
StandinqiThe first of these, a study of the academic records of 344 graduates

of Andover, Exeter, and Lawrenceville, who were members of the 1951
griiduating classes of' Harvai'd, Prineyton, and Yale, Nis/conducted
by a committee representing the schools and' 'eolleges involved and
resulted in the report General Education iv School and Coll,. The
study revealed considerable overlap of subject matter in the general
education programs of many capable students during the last 2 years
oftigh school and the first 2 years of college. Based on their findings,
the committee recommended `the adoption of a coordinated 7-year
program forqualifiedlltidents as an alternath4to the usual 4 years
of secondary school and 4 years of college leading to the B. A. degree." 2
; About the same. time, the president of Kenyon College" was pro-

- moting a plan designed to coordinate via enrich the general education
of academically able students,in .the sciaels and college§. The result
was the experimental program known as the School and College Study
of Admisgion with Advanced Standing, begun in the fall of 1952.

'Seven schools offered college-level courses during 1953-54 and 12 col:
leges agrc0 to grant advanced placement, credit, or both to students
who performed creditably- in the courses and on the examinations.
The program continued as the School and College Study of Admission
with Advanced. Standing during 1954 -55. It was' renamed the

...Advanced' Placement Program wlien the College.Entrance Examina-
tion Board assumed responsibility in r955-56.

Qne of the major features of the Advanced Placement Progr' am is
that the responsibility for providing an enriched and challenging aca-

2 Oineral Educatson in School and Cqllege. Cambridge, Mass., Ilarvard University Press,.1952, p. 112.
3 ,
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THE ADVANCED PLACEMENT PROGRAM 3

demic program for superior students is shared by the high school and
the college. "Each must make substantial departures from well
tablished routines to permit .the individual students to break out of
the customary lock step." 3 The high schools teach the courses; the
colleges place the students and credit them with the work; thy,th
College 'Entrance Examinalion Board coordinates the program.

Subject committees composed of representatives from the high
schools and colleges have piepared suggested criteria and syllabi for
the courses. The CEEB Advanced Placement ExaminationAin which
essay questions predominate, are given in literature and English com-
position, American history, Europeanibiltory, French, German, Latin,
Spanish, mathematics, biology, chemistry, and physics. t ach exami-
nation estimates the level at which thestudent should begin his college
study... Comniittees of readers, representing both high schools and
colleges, grade the essay qNestions and assign scores ranging from 5
(high honor) to 1 (failure). The Educational Testing Service spores
the objective questions. The examination papers an interpreta-
tions, _with the school's recommendations and descriptions of the
advanc..ed placement courses, are then sent to the colleges.

Articulation, or the lack of it, is an age-old educational problem.
The Advanced Placement Program is making substantial contribu-.

_tions toward improved communication between high school and college.
TeacNrs from both 'levels work together on the committees. In
addition, they meet at the summer conferences sponsored by the pro-
gram coordinators. Illustrative of the scope of this activity are the
coderences which were held during the surnmer'of 1960: for adminis-
trators, Lawrenceville School (N.J.); for biology -teachers, University
of Colorado; for chemistry teachers, University of Illinois; for English
teachers, Smith College (eastern conference), Northwestern Univer-
sity (western conference); for history teachers, Stanford University;
for foreign language teachers, Hotchkiss School (Connecticut); for
mathematics teachers, Case Institute of Technology; and for physics
teachers, Columbia University

'In 1960,' Bowdoin Colletre.and the University of Denver independ-
ently sponsorfed Addanced Placement Summer'Institutes in-chemistry,
the University of Michigan in Latin, and Yale University in biology,.
chemistry, mathema tics, and phySics. In addition,the New York State
Department of Educhtion financially supported Advanced Placement
Workshops in American history at Vassar College, 'biology est

Manhattan College, chemistry at "Colgate University, English at
Cornell University, and mathematics at NewYork City College.

*

Bridging the Gap Bettoern School and College, Evaluation Report No. 1. New York, The Pund for the
_ 7..dvanceraentof Education, 1953. P. 67.4

i0

ad



4

..
.\ .

ADVANCED STANDING

The Growth of the Program .,.

The Advanced Placement Prograni has increased from the 12
institutions originally participating to over 400 college§ and unii-er-
sities which subscribe to the principles. of -tire Advanced Placement
Program. This number represeits Alightry more than a fourth of the
4-year institutions of higher education.' In 1955-56, 1,229 students t
from.1.04 high schools took 2,199.examinations ,and entered 130 col:-
leges. In 1959-60, 10,531 students from 890 schools took 14,158 .

examinations and entered 567 colleges.'
Although the program has grown rapidly, the number of participat-

4,

ing high schools is relatively small in comparison to tire fdtal number
in the United States. The teildency for a large number. of advanced
placement candidates to enroll in a small number of colleges and
universities-is also n limiting factor. *Thirteen colleges in 1958 and
18 in 1959 ,enrolled.approximately lialf4of the advanced placement .

4candidtes., r .

There are signs that this situation is 'changing. Interest has been
generated gy the grow ing number of universities participating in the '

. Advanced Placement Program and some Suite education agencies are.

a-

- encouraging its use. In Ohio, the presidents of the 6 State-supported
institutions have issued a statemejit endorsing the program, and 40 of
the private and church-supported institutions have indicated, their
willingness to grant placement or Credit. A full-timo officer has been
appointed to coordinate the activities of the program within the StAte.
Working closely with the coordihator is the ) hio Council on Advanced

. Placement, an advisory committee of 're esentatives from the col-
.. leges_ and universities. .The program includes regional conferences

for secondary school, administrators and regional subject conferenCbs ' .''.:
for high.schoof and college teachers. ,

The Oregon Council oil' Advanced Placement, formed in the sprhig
of 1960, is'composed of representatives from the high schools, colleges,
State Departntent of Education, and associations of school admini-
strators and teachers. The Cotincil'hopes,to increase the number of
Oregon high'scb,00ls which offer advanced placement courses by help-
ing them establish the Courses.

In Arizona, the interest in the prografn by the :University and
k Tucson school officials resulted in a 2-day conference held at the

U,iversity in March 1958, An outcome of the conference has been -

the development of advanced placement course outlines throtIgh the
cooperative efforts of University and high school teachers.

.t.

4 Based on thonumher otinstituthms nspon,ilng to the Oda, of Education Opening (Fall) Enrollment
4Surva, 1959. . . . .

+College Entranbe Examination Board, A Guide to the 44c:canted Placement Program,1000-61. Now York,
The Board, 1950, p. $. . .--

..or
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* THE ADVANCED PLACEMENT PROGRAM 5

In 'one Pittsburgh 'high school. , two, professors from Carnegie
Institute of Tec.linologYr.oue on full-time le'ave, taught the-advanced
pladmentcourses in tn,glish and' history during 1959 GO, while theglad

high school teachers they replaced taught arc Carnegie. 'The
.

exchango,A-as preceded ',by a 4-w cek summer planning institute. at
Carnegie,for teachers'of English and history.

Groups iti-New4 York, Nvtli Carolina, and Virginia are studying
The Advanced Placement Program as one of the plans for enhaving
the programs of superior or gifted students. The New York State
Department of Education has approNed the program as a plan for the

.edtwation of the gifted and*, as pre iously noted, sponsored Advanced
Placement Workshops during the summer of 1960. The Governor
and legislature of North Carolina appointed a commission to study
programs for the gifted, including the Ad anceallacemeut Program.
The Virginia General Assembly passed a yesclution. to study the

. program as a.metliod for encouraging capable students to work to
- full capacity.

Au additional stimulus was given by the Rockefeller report,
which recommends the .Advanced Placement 'Program as one way to
provide challenging study for young people 'of outstanding

College and University Policies
.

The changing attitudes of the colleges toward advanced placement
nptke it difficult to keep abreast of current policies w hich vary from
one institution to another. Of 360 colleges surveyed in the spring of
19.18,7 150 granted placement and 210 granted ,both placement and
credit to students who had successfully comfiletud.advanced
pent eourses,and had done crellitably oil tine examinations. Of those
colleges which granted credit, some placed restrictions on the amount
but'most granted the credit with no Tnitations.

The policy for_ ;ranting credit run& he gamut from advanced place-
ment.w ith a positive declaration of ."po credit" to the granting of as
much as a. year's acceleration. .The colleges which have'had the
longest experience with the program seem more likely to grant credit
without reservation. Ip many institutiohs,, considerable variation
exists among the departments 'with respect to advanced phtcrment
or the granting of credit. Thus, an institution limy' have a,blanket
policy, or _it-may have policies which vary from one department to
another.

I The Pursuit of Ereellemee. op. cit., p 31.
7 David "A. Duffle), "1 he Ansanee.1 Plartins.:ra. Program," The Bulletin of the Natidnal Assoctaticm of

Secondary-School Principals, Vol. 42; Dee, 1958, P. 3.

584483-61-2
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6 I ADVANCED STANDING
. 4

General policies in institution; include the following:
1. Placement in an advanced course with credit for the prerequisite.
2. Placement in an advanced course with no credit for the prerequisite.
3. Credit for one semester of the freshwah course.
,f. Credit fOr a parallel course.
5. Credit toward the general education requirements.
'6. No credit but exemption from the general education reqfiirements.

7, A limit in the amount of credit awarded.
8, Unlimited credit awarded.

to

9. The award of credit dependent tfi)on the successful completion of one or
two semesters of college. 4

10. Advanced placement or the award of credit validated LI deRartmental
'proficiency examinations:

The following2.3ahapies of practices at specific institutions illus
trate,thii variety of policies. , One of the various procedures at Yale
University enables sutcessful students to obtain exemption from 'one
or more of the distributional requirements taken by all degree 'candi-
dates; the e3onptions may be converted into course Credits at the
end pf the freshman year. The University of Michigan grants to
successful advanced placement candidates credit up to a maximum of
16 semester hours of which no.more than 8 may be .in any one exam-
ination, area. At Harvard,` PrincetOn, and Yale universities,
students who earn advanced placement credit in three or more year
courses may qualify for sophomore standing. At Dartmouth
College, sophomore standing can be achieved by students who earn
credit for five or more term courses spread over at least three different

,subject areas. Columbia' University grants' 'advanced placement
credit on the basis-of the student's score on the Advanced Placement
Examination and his college performance, alining the freshman year_
The maximum amount ofcredit,that may be earned is 24 'points.
applicable 'to the 126 points required for graduation. The French,!
German, ana Spanish departments f Ohio State Uni'Versity place
successful advanced placement students an advanced courses but the ,,
award of credit depends upon their performance on the departmental
proficiency examinations. The biology department at the University,
however, grants credit on the baiis of the Advanced Placement Exam-
inations, but advanced stai(ding is 'dependent upon performance on
the departmentL proficiency examinations.
, Just as the policies for granting credit vary, so do the criteria.
For example, Harvard end Yale universities have similar policies
with regard, to qualifioationi for awarding sophomore standing, but
their criteria for granting.credit differ. Harvard automatically giants

-5credil, in mbst departments on the'basis of a score of 3 ornpre on the
D

1 . i3



.L.H.t. ADVANCED PLACEMENT PROGRAM 7

Advanced Placement Examination, which is also one of the criteria
at the University of. Michigan. Yale and the University of Coro-.
rado'require a grade of 4 or 5. Dartmouth and' Princeton consider
the composite of a number of factors, among which-are,the results
of the CEEB Advanced Placement and Achievement . tests and the
high school record.

Among the reasons for diverse policies are the differences in the
course content of the freshman curriculum at the colleges and unlver-

10' gities, the attitmys. among faculties to and plans which break from
. the traditional, th*.viewpoints concerning enrichment amraceel-
°eration, and the degree of acceptance of .the Advanced Placement
' Examinations

Curricular variance at the iris-tau-66ns- precludes 'a standard prac-
tice in .advanced placement practices. For eKample, the content of
they Advanced Placement Examination in mathematics is calculus.

, Therefore, the pccessful student may be placed in the sophomore
course in a college wAichincluIdes calculus as part,Of its regular fresh-

, man program, or in a junior course where calculus is the sophomore
mathematics course. Each institution adapts the program toits
own ctirricullim .

Although the first' reaction of college faculties is to be- cautious
toward relaxing curricular requirements, experience with the program
seems to help overcome initial reluctance,. and the degree of accept-
ance seems to he related to the number of advanced placement sill-
dents enrolled. The same may be said for the formulation of policy.
Colleges sand ,universities appear hesitant about establishing formal
policies until after they have had actual experience with the prograin.

Some college and university 'staff members feel° that acceleration
. may act at, cross purposes with institutional objectives and result in

sacrifice'of breadth and derith of study. This opposition to aced-
eration often contributes-to a conservative attitude toward the grant-
ing of credit for advanced placement courses. Experience shows,
,however, that few students finish high school with enough advanced
placement courses to accelerate their college careers to any large
extent and that, of those who do qualify for as intich as a full year's
acceleration, many elect, to stay in college 4 years. For example,- a
survey of th-eplans of 97 students irho 'qualified for a full yeliF'S" ac-.
celeration at Harvard between 1956 and 1958 showed that 34 students
intended to remain in college 4 years; of the remaining 63 students,
16 had not formulated their plans, 45 planned to go on to graduate
or ifrofessionat school, and only 2 students expected to enter immedi-

'' ately upon careers after graduation in /3 years.8

I Edwaqi T. Wilcox, A Report to the Faculty on the Program of Advanced Standing. Cambridge, Mass.
Mir:m(1 College, April 1, 1939, Table IV, p. 12.
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- 8 ADVANCED STANDING

The recognition of the advanced placement courses as college-
level,work probally is.:the most important factor contributing to the
success of: the ',program. College action with respect to advanced
placement and credit hinges upon such recognition. The granting of
college credit for creditable performance in the advanced placpment
courses and examinations actually indicates the acceptance of the
courses as Of college caliber. The program director at Harvard
College makes the following statement about the reasoning- which
underlies Harvard s policy of granting advanced placement credit
without reservation or further validation:

. . . no professor teaching a middle-group course would think of re-examining
the sophomores who Come to him from the freshman courses in the college. It
is not necessary to get an honor grade in a sophOmore course before receiving
credit retroactively for a freshman offering; a student does not have to take a
second year English bourse- in order to get -credit for the first-year English
course, and so on. The policy decisions [at Harvard] with respect t college
courses taken in'secondary schdol thdrefore stN-directly from parallelpolicies
with respect to courses taken in the college itself.' .

Another question arises from the fact that some staff members are
reluctant-, to accept the Advanced Placement Examinations as a
measure for the award of credit. Review of the examinations and
other data regarding the student are available to the institutions,
however. Harvard, which accepts automatically the score earned
on the Examinations as a matter of administrative expediency,
believes this is sound policy, but notes that its continuation depends'
upon the procedures and standards for grading the examinations.°

Some Evaluative. Data of the Advanced Placement Program

A study of the 1954 advanced placement group by the Educational
Testing Service shows that, of those receiving credit at one of the
original 12:colleges, 45 percent stood in the upper sixth of their college
classes .and that their performance was higher in the courses which
were pgeceded by advanced placement courses.

More recent reports from individual institutions also show that
advanced placement students have been doing creditably. Harvard,
which enrolls a large number of advanced placement students (a
third of the 1958 entering freshmen were advanced placement exam-,
inces), Ands-that "Advanced Placement students are doing well in
advanced coursesconsiderably. better than undergraduates whose
preparation was a Freshman course at Haryard."° Evidence of

l Edward T. Wilcox, Advanced Placement at Harvard," College Board Review, No. 41, Spring 1960, p. 18.
1* lbid., P. 20.
II Bayes M. Norton'," College,Admission With Advanced Standing: Report of the Committee on Chem.

Intr9," Journal of Chemical Education, Vol. 33, May 1956,p. 233.
it Edward T. Wilcox, 4 report to the Faculty on the Program of Adtansed Standing, op. cit., p. 10.

15
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4E1W ADVANCED PLACEMENT PROGRAM 9

creditable work are the grades earned by the 806 students (1954-58)
who took sequent advanced courses" during their t year at Har-
yard: 29.6 percent earned A; 40.5 percent, B; 24. percent, C; 3.8
percent, D; 1.5 percent, E."

Compared with the number of all advanced placem candidates,
relatively few Harvard students have qualified for sophomore standing:
2 students received sophomore standing in 1955, 13 in 1956, 33 in 1957,
55 in 1958, and 84 in 1959." Of the 48 students who achieved sopho-
more standing between 1955 and 1957, "72.9% were on the Deans

List, as against 39.2% of the College as a whole." "
A December 1957 report from Massachusetts Institute of Tech-

nology concluded that the academic records of the students who
received advanced placement credit had been "good to superior"
and that they experienced little difficulty in the advanced courses.

'fiether or not 'they received credit; "show, in general, high ability
The report stated further. that all of the advanced placement students,

and moderate to high achisevement. Approximately 30 percent :

have established academic records which place them qn the Dean's
List." 17f1

The repOrt also includes the following three .examples of how the
program helped individual students at M.IS. One was able to take
graduate subjects in mathematics in his junior ,and senior years by
early comPletion of the prerequisite subjects in' is. field. A sophomore ti

given credit and placement in inathematics and chemistry was using
the released time to take more subjects in philosophy Sand literature
than he normally would have. A freshman wri() received advanced
placement in chemistry, physics, and matheniatics could plan to,
complete the requirements for the master's degree in mathematics in
4 years. _

A statement headed '"Opportunities for Superior Spdents at
Williams College" appeared for the first time ip .that 'institution's 1958
catalog, although advanced plaCelnent had been, used there earlier.",
A 1959 report notes that the advanced placement students have done
well incithe advanced courses at Williams and that their good Perfor-
mance has encouraged faculty members ,to become,"more aware
th ever before of superior students and of the need of doing some-

4s,
n Sequent advanced courses are those which follow" directly the college hovel work done in secondary

School.
Edwaid T. Wilcox, "Advanced Placement at Harvard," op. cit., p. 20.'5

is Admission to Harvard College, A Report by the Special Co mmittee on College' Admission Policy. Canr
bridge, Mass., Harvard University, Feb. 1990, p. 42.

is Edward T. Wilcox, A report to Me Faculty on the Program of Advanced Standing, op. cit., p. 12.
" David AtDudley and Eugene R. Chamberlain, "The College Board Advanced Placement Program..

A Progress Report," California Journ.al of Secondary Education, Vol. 33, March 1958, p. 189.
' ibid p. 185. - 7
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thing special hit. Alvin, in' freshman and sophomore years as well as
in junior and senior years.i'll'

The four students who received advanced .placernent in history at
Williams in 1954 graduated N'vith, honorsthree in' histdry and one
inbiology. Of the students w ho took the advanced history course in
197i5..none received grades lower' than C the first semester akd all
received B or above the' second 'semester.20

In general, reports from 'the, high schools have been enthusiastic.
Newton High School (Alassachi:setts) reports about advanc.d place-
ment students that:

Emotionally they are proving to be more matitre than their fellows, better
able to accept the e1lallen46 to their intelligence and curio6ity, less inclined to
hunt for,,,gxcuses for not studying 21

a

Comments quoted from alumni of, the Bronx High- School attest
their ,eitthu§iasin end indicate that advanced placement-cour.ses were
a least as good As' first -year college 'courses, broadened' student
outlook, and inereasq. ,appreciation. for' learning.22

Problems Encountered in Advanced Placement Programs

Although in .essence the procedure of advanced placement seems
--simple, problems arise because of :diverse standards coupled with

rather uniform methods of measuring credit.
Among;, the problems caused by 'the diversity of educational stand-..

ards an&t,ointed: out , at the Advanced Placement Administrators'
Confeenees'is the transfer cff advanceq placement credit from ,one___
college to another. Review el the Advanced'Ipacement Examinations
is the policy of many colleges which give initial recognition for this
work, but the examination of the transfer student may not be avail-,
able for this purpose. Thus, there 'arises the question of; whether
the second; institution will accept advanced placement credit by
transfer- on the same basis- as' it accepts other credit or whether it
will follow the policies it uses in evaluating its Own advanced place-
ment students.

The specific co rse requirements for admission to some graduate
and professional schools and ROTC units may also cause problems
as the number of undergraduate tOolsparticipating in the Advanced

1, Charles R. Keller, Superior Students at 111/lianis College, May l959. (Mimeographed.)
de. -, Advanced t'lacement Era/Furth/ions in History. Talk given at the Fourth Yale Conference on

the Teaching of the Social Studies smooled by the Yale University Master of Afts In Teaching Program,

New Raven, Conn , April 4, 1559. (Mimeographed)
n Harold B. Gores and Leo Barry, "College -Level Courses ip Secondary, 5ehool," Reprint of College

Board Review, No. 24, %Vint& 2555, p. 3.
33 Alexander Dreinan, "The School Sod Coll, go Program of Admission with Advanced Standing," MO.

Pointe, Vol. 36, Dee. 1956, p.21, also, Edward Frankel, "The Advanced Placement PrograAn Biology,"
The American Thology Teacher, Vol. 21. Doe 1939, p 355.
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Placement Program increases. With regard to the ROTC units,
Princeton University reports that advanced placement credit in
mathematics and physics meets the specific requirements of its
various ROTC units.23

The program director at Harvard points out 'three problems which
maybe intensified for advanced placement students: (1) Some stu-
dents who skip the, freshman year may not have backgrounds in
certain subjects ,,7,vhich normally begin, in college (e.g., philosophy,

* social relations, economics). -and may restrict their fields of concen-
tration to thos'e subjects 4Qf precollege familiarity; (2) acceleraticul
may unduly affect initial`clinice of majors or may make changes in
fields of conepntration difficult; and (3) departmental reluctance to
credit advanced plaCement courses toward the field of concentration
may result in overconcentration.24
,, In the high schools, advanced placement problems stern principally
from factors related to school finances. Participation in the program
has been confined for the most part to independent schools and td
relativecyliarge urban schnls. It has been difficuR to'attract rural
find srnalltschools 'nto the lagog,ram because of the cost of providing
additional instructional staff and fiteili es. Even those high schools

.whieh'ottierwise have the facilitiea o oTfer theurses sometimes
have the problem of a teacher i.at which is not flexible enough to
permit scheduling classes for advanced` placement students.

Although thp Advanced Placement Program has progressed rapidly,
its impact in terms oLnumbers isstill relatively small. Its greatest
contiitintion is qualitative, and it is for this reason that it should be

zcomniended and encouraged as a means of allowing superior student;
to progress according to their capacities. If the program continues
to grow at its present rate, its influence on teaching-learning tech-
niques could extend to the , total student enrollment' in the high
schools. At the same, time, a:substantial number of advanced place-
m,ent students in the colleges could.Faise the quality of many courses,
or could result in fill expansion of independent study or honors pro-
grams.

There is one danger that some colleges and universities may en-
counter, however. The growth, pf advanced placement could, cause
changesin admissions policies to the extent that competition would
eliminate talented students who did not hale access to advanced
placement courses. Institutions which face this problem may need
to adjust their admissions policies accordingly.

;
P "Advanced Placement and JStandlng, 1939-1960," Official Roister of PAteton University, Vol. 50

supplement, May 15, 1959, p. 1. "
34 Edward T. Wilcox, A Report to the Raculty on the Program of Advanced Standing, op. cit., p.'14-15.
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. 12 ADVANCED STANDING

Other Programs of Advanced Standing

The Advanced Placement Program is onry one of several-procedures
which the colleges employ to enrich the programs of superior students
through advanced standing. The organization, national character,
and publicity of the program administered by the College Entrance
Examination Board make it by far the best known. Nevertheless,
some colleges and universities ha4 developed their own independent
programs of advanced standing it'cbrder to ;neet the needs of their
particular communities. nlany of the institution which have de-
veloped such programs also participate in the CEEB program.

Somewhat like the-CEEB Advanced Placement Prograin is the
Statewide Cooperative Program for Superior Students in Connecticut.
This has been administered by the University of Connecticut since
1955-56. In this program, qualified teachers in certain approved
high schools suppleinent the regglar high school work-of eligible
students with material replarly inclided in the. freshman courses of
the University. Stndenti who satisfactorily complete the courses
receive full college credit from the University. During the first year,
75 to 80 students from 9 high schools participated.

Unlike the Connecticut program and the typical program sponsored
by CEEB; in which the instruction in college-level work is given by
the high-school staff, other forms of advanced standing have been
established in which the colleges have the major responsibility for
enriching the programs of high' school students. For example, the
College Supplemental Pro5rain 'in American History, sponsored by
the University of -Rocbester, extends the Advanced Placement Pro-
granb9_able students in small high ,'schools which casnot feasibly
offer the courses. This -program suppleMents high school work in
American history through special classes taught by the University
staff and directed toward preparation for Advanced. Placement
Examinations. .

Another form of advanced standing is used by colleges and univer-
sities which permit superior high school students to,take regular
freshman courses concurrently with their high school studies. Among
those reported are Brooklyn Collegie, Ohio State University, Uni-
versity of Akron, University of California (Berkeley,and Los Angeles),
the University of Illinois, University of Minnesota, University of
Pennsylvania, University of Redlands, and Washburn University
of T9peka: A recent survey in California reports that 28 of the
Sta'g's junior collages have such programs for gifted high school
students.25 The sury revealed further that' student performance
has ranged from average to superior.

Schuol Ltal.on for the Talented," The Newsletter of the Inter-Unirersitv Comrnitteeon the
Superior Student, Vol. 3, Feb. 1900, pp 25-26. '



"!

OTHER PROGRAMS 13

trooklyn College began, its auditing prog,ram-in.FebruarY 1958.
Ulader the program, qualified high schoolseniorq may take freshman
courses either for credit or as auditors. By June of 1959, 54 students
from 6 high Schools had participated, 42, completing the courses with
credit and la,as auditors.!
+ Ohio State University admitted four tudents from the University.
High SchOol.tO mathematics courses in 19 7-58. During the summer,
the program was expanded and 11 students from nine high schools
enrolled in 10 courses distributed among eight different departments.
Although the program has been successful, it is expected to be replaced
by -advanced placement courses in the local high schools. During
its "first 2 years nkaperation, the program admitted .58 students who
took 103 courses with a grade-poipt average of 3.41 (A=4; B=3).

In the fall (4 1958, the University of California, Los Angeles, per-
mitted 40 superior student; from two nearby high schools to take uni-

, versity courses." 'Tliese 40 students completed 73 courses totalling
223 units with a grade,point average of 3.3 (A=4; B=3). No grade
was lower than Q and 188 units were B and above. During the spring
semester, 9 students participat4d. These students took-63 courses
totalling 184 units and earned A 3.48 grade -point averages

Since not all of the students intended to enroll at UCLA, inquiries
were made to find out whether the credit would be.acceptied by other

,instItutions. All but one of the colleges in whip stuants Sin-
tended to enroll agreed to accept the.credit. The bne college planned
to validate the credit by,a proficiency examination. Because this first
year was considered experimental, student fees, were deferred by the
University.'

In 1959-60, participatiomin the program was extended to
a
all publii

and private highschoole 'within 8 miles of the UCLA campus. From
11 cooperating schools, 92 students participated in the prpgrain. Dur-
ingtthe fall semester, these students completed courses? totalling 510
units and earned a, grade-point average of ,3.4. Again no grade was
below C and 451 units were B and above. Unlike the first,year, the
University did not-defer its fees for these students; however, funds
were available for those who indicated financial need. ,

Reports from UCLA show that the students performed as well, or
better, in their continuifi hii school studies as they did p 'or.to their
participation' in the program on the college campus. 0 the first
group, many were National Merit Scholarship finalists and r cipients
of other scholarships and prizes. A report from the Student ounsel-/

1 o,

-4
is Biennial Report of the .president of Brook n College for the Academie Years 1957-109. New York, Brook.

lyn College, p. 51.
Elf;Sobel, "UCLA's Spec11t1 Programmbr 111gb Sebdol Students," The Newsletter of the InterUniversity

Committee on the Superior Student, Vol. 2, Nov. 1952, pp. 14-17.
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14 ADVANCED STANDING

ing Center of the University 28- quotes student comments indicating
'that the program provided an effective bridge between'high school ''
and college life, broadened student interests, stimulated' learning, anfL_,
improved learning habits. The Center report iqisated further. that
the students felt a personal gain by having available such campus re-
sources as the library, lectures, and plays.

Among the institutionsrep,ortcd to admit superior high Scliool,stu-
dents 'to summer sqssien courses are the University of Arizona, the.--
University of Lduisville, Vanderbilt, Purdue, the University of. Mis:_
souri, Northwestern at Evanston, and Stetson cniversity. .

Stipporied by a grant frpm the Carnegie Foundation, the Uitiver-
sity of Louisville initiated arfexperimental program in 195S to admit
high school students to the college for summer study." Forty stu-
dent were selected for participation from public and\parochial high
sch ols in the area and were awarded scholarships to attend the two

,5-week summer sessions. Each student took 'one 3- or 4-hour tour
The 39 students completed 78 courses, received A in 25, B in 39,
C in 14. .

In general, the exthnsion of university facilitits to high ,seho
students is particularly helpful in those instances where supe
students attend secondary schools which dq not have the faciliti,_ o
offer Colle,g.e:level work. There are also other ad-vanKages in progItiMs

- given under college or university auspices. Tr4pportunity to sttrdy
in the actual college environment, besid'es, providitig'challenging-e*--
perience, helps make adjustment toThe first full year easier. The
high nhools, can ini0a.td -and conduct the prograins' with relative,
ease and little expense, although there is the problem of scheduling
classes to permit time for commuting between, high school and college.
The colleges do not have to use supplementAl measures of student
achievement to determin, whether the courses are of college. caliber;
inasmuch as the courses are part of the regular curriculum. The
chief disadvantage is to the high schools which miss,the stimulating
experience of.offering college-level work. 4

Summary

Colleges and universities which offer advanced standing, .either
through cooperation witI4 the Advanced Placement''Program or;,
through the op4ation of their own programs,-recommend it as one
means of permitting abl,e, students to progress at rates of which they.

It Memo from UCLA Student r9nseling Center, May 1959, (Duplicated.)
21 J. S. Oppenheimer, ".Expefini nt at Loul,cille," The Aritestetier of the Into-V recsity Committee on

the Super Student, Vol. 1, Oct. 156% pp. 7-8. ,
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are capable. ,They report thitt advanced standing programs stimu-
late and motivate superior students to supplement-or replace what
could jothervi-ise be for them a tedious or uninspiring program 9f4
study. Other advantages of the pattern of advanced standing are:

1. Communication between schools and colleges is faciliytteci through the meet-
, ings between high school indicollege teachers. Their mutual concern over

- reducing the amount Of duplication in the acadtrmin programs of superior
students isa major contribution toward bette articulatkin between the high c'

schools and colleges and better cffficulum planning abboth levels.
2. The nature of advanced standing requires that student programs be,planned

,individually, to conform to particular abilities, needs, and interests. This
individual planning may result in Unproved teaching and learning methods
for all students..

3. Advanced standing enables students to extend their collegiate studies to
areas for which they might not otherwise have time.

4. Acceleration by means of advanced standing programs assists studatts finan-
ciallyty permitting them to reduce the time needed to complete work fbr
the degree. 'The financial savings may help some students to pursue gradu-
ate study which they might othhwise have been unable to afford.

Currently, the College Entrance Examination Board has assigned
a research associate to study its Advanced placement Program: The°
present plans inclutle,a survey of a represtptative groipoofhptitu-

. tions. totiftermine the reasons,for participating or not participating
in the program, _a summary of the accomplishments of the partici-
pating high schools, an analy-sis of the curriculums and examinations
based on the opinions of scholars in the respective fields, and a 'sta-
tistical analysis of the scores.

A comparative study of the various advanced standing programs.
wo'uldbe impracticable until moretdata are available. _At the pkesent
time, there-are insufficient date, to show the extent to which the
ibus programs complement, supplement, or overlap each otter.

Although advanced standing in general has arrived at the point
where it can be recommended with reasonable - assurance, there is a,

-nottceable lack of evaluative data. < The reports from the few institu-
tions which hate published data about the progress of stuants who
earned advanced standing indicate a confidence in the philosophy
behind advanced standing practices and aonviction that the pro- ,
grams are highly successful in achieving "their goal to enhance the
education of superior students. However? there is need for objective
data from a greater number of participating institutions. Such reports
not only would help in developing educational patterns to apcommb-
date the superior student but might conceivably contribute to iin,
proved teaching-learning techniques and new curriculum theories
applicable-to alfstudents. -q

p r 3



16 ADVANCED STANDING

Among questions still to be answered are the following:
1. What are the reasons or philosophies which underlie the various policies and

procedures for granting advanced standing in the institutions?
2. What evaluative procedures should be used to measure the effectiveness of

advanced standing? '

3. What is the effect of advanced-standing on the social adjustment of the
participating high school and college students?

4. What is its effect on the total acedemic prggram in the college or university,
including admissions, curriculum outlines, and graduation requiretnents?

5. How do advanced standing practices affdet the ,total teaching learning tcli-
mate in the high schools and colleges?,

4

tl
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APPDIX

Advanced Standing in Selected Colleges and Universities

I'

THEVOLLOWING DESCRIPTIONS summarizing advanced Branding practices
in selected institutions are intended to be illustrative, only, since a umbel. of other
institutions also hilve programs of advanced sttinding. For further information,
the interested reader shoqld consult the publications listed in the footnotes or
write dii&ily to .the lndividpal institutions.

.

Brooklyn College t f
t=

In addition to the auditing program whit]. permits able student§ to takescollege
courses while completing high school, Brooklyn College begA to offer credit in ,
February 1958 for college level courses taught in the high schools. In the begin-
ning, the credit was validated.by theelrse examinations of the College. In
1959, the College discontinued gisiug Nralidation examinations and now grants
advanced placement on the basis of the scores ,qn CEEB Advanced Place-
ment Examinations, supplemented by specific requirements i urns departments.

cornett Univer,sity 2

-Within the .College of Arts and Sciences, freslimdn 'may qualify for advanced
placement or credit \thrOugh creditable performance an the CEEB Advanced
Placement Examinatidns or, in some subjects, on course examinations ghe'n by the
college departments. Advanced placement is offered in English and foreign lan-
guages. 4-anced placement and credit for introductory courses.may be earned
in biology, chemistry, history, Latin mathematics, and physics.'

.Digrtmouth. College 3
. . -

At Dartmouth, qualified students may be eligible for both Itredit and advanced
placement. The award of credit is determined by the departments on the basis
of the CEEB ACidevement and Advanced Placement tests, the departmental
teSts'administered during Freshman Week, school records, and personal interviews.

Freshmen who receive advanced placilkent credit for five or more Dartmouth
term-courses in three or more subject areas may cuter the sophomore class and
are credited with a sufficient number of additional unspecified courses to make
up the total of nine normally carried in the freshman year The students.must
meet the independent reading requirements of the sophomore year and the Eng-
lish, foreign language, and divisional distributive requirements for the degree.

Students who receive credit for four Dartmouth term - courses in two subject
areas mv receivealull year of advanced standing by fuilling the following eon-

Biennial Report of the President of Brooklyn College for the AcaderniP Years 1957-59. New York, Brooklyn
College, pp. 51-52.

Adranced Placement of Fres/Olen. Ithaca, N.Y., College of Arts and Sciences, Cornell University, 1056.
(Flier:)

iktognition of Exceptional Preparation. Hanover, N. IL, Dartmouth College, April WOO, pp. 4-0.
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7
ditithis before the beginning of the sophomore year: (1) satisfaction of the Eng- a

fish and foreign language requirements and all but three of the division distribu-
tive requirement's for the degree, of which not more than two are in any one divi-
sion, and (2) 'credit TOT t-Wecourses in addition to the normal freshman program.
Students who meet these requirements before thz beginning of the sophomore
year receive admission to the junior class and tee credited with a sufficient num-
ber of additional unspecified courses to make up the total of nine normally carried
in the sophomore year. . .

4

Qualified students may also receive exemption f,peftn the distributive require- .

ments. Although this dognot result in credit, advanced placement, or eligibil- * a

ity for advanced standing, it does allow a-wider,choico of courses by eliminating
from the student's program the courses iri which he,has demonstrated competence.

Harvard University 4
.For rnany years, Harvard and Radcliffe studeits have been able-to qualify for

advanced placement through departmental examination. Since 1954, students have
been able to achieve advanced standing by, successful performance on the CEEB
Advanced.Placerpent Examinations. A score of 3 or better on the examinations
qualifimstudents for advanced placement in most departments. In French liter-
ature and*chemistry, the rIkiremmit is a score Of 4 or better. Calculus is Iv,
prerequisite for advanced placcinent in physics. Although thbw are no advanced
placement examinations in Fir, Eastern history, Greek, music (hatimony);and
Russian, students may quilify for advanced standing in these subjects through
4epartmental examinations.. .

Students who, receive formal advanced placement in 'three orAmore courses
qualify for sophomore standing: Student who receive advanced placement 'in,
one pr.two courses may substitute independent study, but the advanced stand-
ing in these cases carries no reduction crag requirements for the 'degree. If the
college work of these students is of honors quality, they may substitute independ-
ent study for one or two courses in the form of expan2lec tutorial graduate work
applicable tAiward a higher degree, 'private research, Or sinailar.: activity not cov-

ered by undergrcluate courses. -.
,

... '
:1-

.:
,/ -

Massachusetts Institute of Technology 5 . ., ,

Either through the Advanced Placement Program or the M.Y.T. examinations
for advanced standing M..I.T. students may receive advanced placement and cred-
it in chemistry, English composition and literature, American and European
history, and mathematics. Because the advanced placement physics course usually

. taught in the secondary schools does not parallel either half of the 2-year M.I.T.
'physics sequence, credit in this subject is infrequently granted. pludents who
.haire taken the advanced placement foreign language courses and examinations

are encouraged to move ahead to a level commensurate with their abilities. '''"
-.

Ohio State University 6 . . .' -
,

Tliere are three ways in which students may earn advanced standing credit at

,'"----Ohio State University: the University placement examinations,departmental pro- ,

ficiency examinations, and the ,EB' Advanced Placement Examinations.

4 4 Advanced Standing at Harvard and Radcliffe, Cambridge, Mass., Harvard UniversltY, September 1958.
..

(Flier.)
1 A Guide to Admission with Advanced Placement and Credit at M.I.T. Cambridge, Mass., Massachusett's

-.institute of Technology, October 1959. . - _ f .

4 Adcanceil rPlacement and Credittolumbus 10, Ohio, The Ohio State University, March 1959..
c
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APPENDIX 19

The English, foreign language, and mathematics placement examinations ad-
ministered to newly admitted students provide well-prepared students with the
opportunity for earning college credit. The killo(Mng excerpt from a report on
the pliadment process in mathamiticl is illatrative of this procedure:

... Before the start of the Autumn Quarter of 1958, approximately 5000 Au-
dent took the mathematics plhcement test. The summary below indicates
each of the five classes into which studehts were separated led shows the ap-
proximate number of students placed in each class. ,

About 100 students were placed in Class 1. Tkey received ten quarter hours.
proficiency credit and could enroll either for bath 418 or for Math 440, the
.courses in analytic geometry and calculus, respectively.
About 460 students were placed in Class 2. Eath of these students received
five hoUrs proficiehdy credit if he enrolled in Math 422, Special. The course
covers in one qtiarter the college algebra and trigonometry(' which normall,.. /

. requiies two quarters. e

About 1900 Students were placed in Class 3. These students may enroll either ,
, in Matli41 or in Math 421, the beginning college level courseg, each contain-

ing some al ebra and some trigonometry. .
A stu tentatively placed in Class 3 by the screening test is next given an
examination coverink algebra and trigononietry to decide if he is entitled to
advanced placement. If he *shows iitat he is outstanding in algebra and
trigdnometry, he is placed in Class 1. If the seems well prepared, but not out-
standing; he i§ placed in Class 2. Otherwise, he remains in Clais 3? -

A second means through which students may,earn credit are the departmental
proficiency examinations that aresimilikf to the final course examinations. Per-
formaece satisfactory to the department qualifies the student for advanded work,
and credit in one or More fields. 4 Th"rough this niethodits may acquire'
credit 'equal to three full quarto' of college work..

through creditable performance in the advanced placeineht courses and the
CEEB, exaniinations, stu Os. may earn advanced placement and credit in
chemistry, English, Am lean and European history, Latiti, in4hematics, and

...49

'physics. Students may receive creditin biology but advAnced placement depends
upon their performance on thd departmental proficiency Txaminationl. Con-
versely, in French, German, and Spanish, students may recAive advpced place-
meat for outstanding performance on the CEEB examinations but credit is

' dependent upOn their performance on the departmental proficiency examhitations.

Princeton Utiiversity 8

Decisions regarding advanced standing are madc at Princeton on an individual
basis, determined from the student's performance on the CEEB Achievement
and Advanded Placement tests and his school record and recommendations.'
Available to qualified students are the following: (1) advanced Placement, (2)
credit toward fulfilling the distribution requirements and the proficiency require-
ment in mathematics or foreign language, (3) credit toward reducing the number
of eleetive courses in the upperclass years, permitting the substitution of graduate
wcfrk or independent study, (4) advanced standing (sophomore in the first year
of residence or junior in the second) if advanced placement is earned in three or

fmore subjects. : s , ,,

_.....vpvv--- ..
, act,S. '

I W. Wallace Stover, "Math Placement Tests Measure High Salool .-Ohjo Moots, Vol. 37,.
Mly 1959, p. 42 . ,

s "Advanced Placetnent and 8tandlng,;959-1900," Official Register ofPrinetton Micer;11y, VoL 50 Supple-
- ,

Inent, May 15,1959, pp. 1-11. '
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20 ADVANCED STANDING

For many years, the thilversity has administ9red two plans of advanced stand-.
log which are available to superior freshmenn. In the Three-Year Plah, the.
student omits the sophomore year and receives the A.B. degree in 3 years upon
completion of the regular upperclass program. In the Special Program in the
Humanities, the sophomore year consists of junior departmental Work in history
or in one of the humanities departments, the junior year is devoted to senior
departmental work, and the senior ,year comprises independent study in the
humanities add culminates in a senior thesis of substantial scope and depth.

University of Michigan I
The College of Literature, Science, and the Arts grants c4Ilit for scores of

3, 4, or 5 on the Advanced Placement Examinations up to a maximum of 16
hours, of which no more than..8 may be in any one examination 'area. For a
score of 2, each case is evaluated individually by the college department concerned.

Where the advanced placement course is parallel to dl edin the.-college, course
credit applicable toward the University distribution requireme,it's is awarded.
FOr credit in courses not corresponding to any college course, departmental
credit is awarded and may be applied toward '4iversitydistribuikon requlrements
at the discretion of the Administrative Bonrd. Plaeement is dependent upon
the performance.of the student and on how closely the advanced placement course
corresponds to the college course. In general, students are not permitted to
take for college credit those courses corresponding to the advanced placement
courses they took in high school.

Williams College lo

o
At Williams, students who have successfully completed advanced placetnent

courses and examinations receive credit toward graduation and placement in
coulses not ordinarily available to freshmen. With the permission"of thd Dean,
acb/anced placement students may also register for.. more courses than is,usually
allowed and thus can acdelerate their college programs.

Yale University 11 t .4*
The long-standing practices of advanced standing at Yale have been brought

-together to harmonize with the objectives of the Advanced"Placement Program,
The 1,rochure describing Yale's policies notes that able students may enrich

11° . their programs ,

. . in many ways: immediate enrollment in advanced courses; earlier selection
of the area of major study. and, consequently, earlier association with those
faculty Members Who, will direct the major study; omission of one or more
courses during the later years of undergraduate Andy in order to concentrate
on individual research, selection of one or more graduate courses winle still an
Undergraduate; combining Senior Year with the first year of a graduatelro-
gram ,; facilitating a year of stuffy:abroad during the undergrquate fears;
land) . . acceleration for the student who obtains Course Credit for at least
three full year courses, either prior to entrande or delayed.

I General Information 071 the Granting oitollege Credit and Placement forStuaente Entering
46/

the University of
Michigan with Er ferience in the Advanced Placement Program of the College Entrance Eraminaticrrs Board,
undated. (-Mimeographed.)

1Villtams College Bulletin. Williarpstown;Mass., WilliarnsVollege; APr141959, pp. 21,725.
n Adranced Placement and Credit for Entering Freshman.:, New Haven, Conn, , Yale University, $eptem

ber 19591 /-4,.
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A student automatically qualifies for-credit for a full year course by conipletion°
of an advanced placement course or its equivalent and earning a grade. of 4 or 5
on the Advanced Placement Exanfination. Credit lin three ull year courses
provides the student with the opportunity to graduate in 3 i stead of 4 years.
Students who receive three or more course credits are classifie as freshmen the
first year and may enter the junior class the following year.

On the basis of their school record and the fesults of the CEEB Achievement'
or Advanced Placement tests, students are awarded exemption from related dis-
tributional requirements which must be satisfied by all degree candidates. The
award of distributional credit qualifies the student for advanced placement in a
particular area of study or enables him to move into other areas. The recipient
of one or more distributional credits Is convert them into a similar number of
course credits if he maintains a strong record during the freshman year and applies
for the delayed credit at the end of the year. \

In the 1958 freshman class of ,1,007 students, 719 received f,332 distributional
credits and took 749 advanced courses. Course credit was awarded to 158 stu -\
dents of whom 38received credit for three or more full year courses. In-the 1959
freshman class 3 1,032 students, 759'neceived 1,479 distributional credits and

took 1,036 adrancedcourses. Course credit was awarded to 216 students, of
whom 25 received credit for three or more full year courses.
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