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Assumptions - \ : e - N,
4 ' ¢ ‘ ’ - >

s

* - The overall goal of education is to bring about' a greater degree of

-

social competence. .
. ‘e ")

-

Social competence is the child's everyday effectiveness in QEaling

with bbth present, environment ‘and Pater responsibilities in school

~

“and life.

‘The child's family is perceived as.the princjpal jnfluence: on the o

ot
]

cht]d's dévelopment, thus it (the family) must be a direct parti-

L4

~ *

cipant in the program.

)

If children are tooreachitheir fullest potential, there must \be
- .opportunity for the parents to influence the character of prszrims
affecttng the development of their children. o

. [l

The child is the same learner in the classroom and the home in spite

of dlfferences in content and response o

The term1nology employed by the schoot! s staff to Eharacter1ze ) o

e the 1earn1ng d1ff1cu1t1es of a child is not simply a descr1pt1on of
- their problems in’ the classroom but has equal, application,to learning

3 ' Pl . N -, R . R " |

’ in the home, - . et . v ' ‘ y

/ - The parent is .regarded as an Mstructional ally in the development

s

> .

‘of 1earn1ng act1v1t1es
-, The two worlds of 1earn1ng, home and school are not separated.

'~ The schobl psycho‘bglsts are 'in a favorable position to reestablish

the developmeﬁt of the ch11d rather than the surv1va1 of the

2
’

- inst1tut1on.as'the,pr1mary.goa1 of education.




"- The school psycholqusts by. v1rtue of the1r tra1n1ng and respons1b1l1t1es

'\/

can fac1l1tate the parents'. involvement in dec1s1ons~abput their’ »

chlldren at home and in school. »

r

- Mak1ng consequential decisions is a worrlsone thvng and o\

PSyCholog1cal stress*. o

. There ie a body of knowledge about how people arrivé at decis{oﬁéi\
Decision counseling in improving one's'decisiou making etfort is
an effective process leading to positive relets. i |
Rules ,
It 1s 1mposs1ble to prov1de appropr1ate educational serv1ces

w1th0ut focus1ng on the needs of individual children. Th1su1s even

8

K nnre 1nportant for handicapped children. Consequently, recent legisla- o

"tion’ requ1res that each child enrolled in a‘program have an 1nd1v1dual1zed

Ll
B

educat1on program, a wr1tten statement for each hand1eapped child,

»

jo1ntly developed by a qualified schoo1 off1c1al "the ch1ld s teacher,,
and parengs or guard1an (The Education for All Handlcapped Children
_ Act, PL 94142) o

p scnool placement procedures and int fact in any dec1s1ons eons

' cern1ng a hand1capped ch1ld S school1ng, there w1ll be prior consultat:on
4

~Wwith the ch1ld s parents or duardian, and in general no policies,’

.

=

programs or procedures affecting the educat1on of: handicappéd ch1ldren
covered'by the law will be adopted without publ1c notice: ('A Bill of
Rights for the’ Hand1capped repr1nted from tha'l976 annua) report of

¢

“the National Adv1sorx\Comm1ttee on the Hand1capped. )

~

* Psycholog1cal stress is.used as a gener1c/term to designate unpleasant
emotional states evoked by threatening env1ronmental events and
_stimuli (decisions). :

-
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INDIVIDUALIZED FODUCATION PROGRAMS

Sections 1212 210-121a.226 of the
regulations mtermet the statutory re-
quirement- that free appropriate public
education includes anmdivignalized ed-
ucnﬁo(lo prosram for eiery nandicappéd g
child so served. v

« The individunlized eduéation program °
(EP: is a wnitten statement develoned
in & meetmg with arem esentajive of the
local edcationul apeiey. Lhe teachier, the
parent. and the child, where appropriate.

- The wntten statgment on eagh cheld
fncludes documentation of decisions i
reached about the objectives, content.
ifmpicmentation and cvaluation of the ~ -
child's educational progiam.

I '

N
» Lo o

PROPOSED RULES ) . .

“f '

§!2).a.22i‘ Parent parlﬁ:ipul‘ion. . &

ta) Each local educalional apency
shall take steps to incure that one or
bown of ‘the parents of tie handicapped
child nre present at each meeting or are
afforded the opportumty to participate,

.includmg scheduling the mceting at & -
mutally apseed on time and.place.

) I neithier parent can attend. the .
Jocal cduactional agency, shall-usaother -
methods to mnsure parent parti¢ipatidn,
includmg individual or donference tele-
phone calls. . A

(c) A meeting nmiay be conducted with-
out a parent in attendance U the local
educational agency is unable to convince
the parents that they should attend. In-_

« this crse thé local educational azency,

must have a record-of its attempts to
arrange a mutually agreed on.time and
place, such as: .

(1) Detailed records of telephone calls
ma«le or attcmpted and the results of
thoke calls, -

(2) Coples of correspondence sent te
the parenis and any responses received.

. ¢

d - .

(3) Detalled records of visits made to .
the parent's home or place of employ-
ment and the resulis of those visits. «a,

(@) The lacal educational agency shall
take wiatever action is Liccessary wo in-
gure that the parent understands the
procecdings at a meeiing, including ar-
ranging for an interpreter.fdr parents

. who are deaf or whoseaative Janguage is
other than English.

(20 U.S.C. 1414() (B) )
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A Thebrethca1-Frime&ork on Dectsion MaKing

- *

»

N ¢'Source:‘ ﬁanﬁs, Irrjnd L.; Mann, Leon,*
. . v Decision Makingz. New York:
S | S . Free Press,,1927. .

Er A d T -

’

" The conceptual mode] of dectsfon‘making bresented by Janis and .\

2
Mann (1977) 1s anchored- in.empirical ¢1nd1ngs on the effects of com-
. “e e t 3 -

' mltment .and related phenomena and 1s bas1ca11y congruent with- Kurt

2. urveys the fu11 ranqe of object1ves to be fulfilled and the ¥a1ues

¢
-

Lew1n”s or1gxna1 1mage of man's vulnerab11fty to. gross errons in
ﬁ <

arr1v1ng at a dec1s1on through superf1c1a1 search and b1ased 1nformat10n
1 - ) ) )]

* e

processing. . . . . oL .

. - > : - : .
People are warm blooded mammals, not ratiosat calculators always

‘e . M’ - . - -
ready to work out the best solution, But reluctant decision makers

-

beset by conf11ct doubts, worry, struggling with incongruous longing:
ant1path1es and Toyalties and seek1ng r€11ef by procrastinating,

rationalizing B denying regponsib111ty for ‘their choices.

-~

Jan{s and Mann have jdentified. seven major criteria to evaluate = ¢
) . i

the decision making process. Decisfons—satisfyind-these procedural

” .

-

criteria have a better chance than others of attaining the dec1s1on

* L]

maker S, obJecttves and be1ng adhered to in the long run.

The decision maker to the best of h1s ability and w1thgn his "

& . M =
D ~ -

1nformatxon -progessing capab111t1es .

™ [

. thordughly canvasses a wide r,nqe of alternative courses’ of act1on

¥

1mp]1catey by the choite; ) .
3. 'carefu11y weighs whatever he knows about the costs and risks of .
negative consequences, as well as the pos1t1ve tgnsequences, that
. could flow from each alternatrve




ot e . - LR R -
& intensively Searches for new information, relevant ‘to=further
evaluation of the alternatives; . .
q'\ /,". - ' . B 2 . .
- 5. cgr%ect]y assimilates and Takes account of any new- information or - *
expert judgement to which he is exposed, even when the information
or judgement does not support the course of action he ipitial]y
t . .

7 prefers; S~ . .

/ -~ . -~
/ LI . .~ R

« © 6= reexamines the positive and negative consequeng:s of all known
alternatives, fmcluding those originally regar® d as unacceptable,
before making a final choitce; _ e

.

~

makes detailed provi§ions,for impleﬁenting or executing the chosen
Jurse of action, with special attention to contingency plans
might be required if various known risks were to materialize.

-<critéri§ can be boi]ba\down to a single geneiglizatioh.-
' ﬁame]y, that Mecision maker; ought‘to enhage in Mvigilant-informatiore
to process}ng." Ho gver, m%i; peoplé lack the time and enérgy to collect

information resultﬁlf'in:four sit@iations in wh}ch-deqision‘makers -
. habitually fail to reach this sdeals - . - e et

1. If- the risks involved, in continuing to.do whatever you have been
doing in the past appear Iqw, you ar€ Tikely to go on doing it.

- You are unlikely to- colMethadequate ‘information about possible alter-

~ natives. . \ . - (S

o do whatever you have been doing

appear Yigh, ang if the risks of\ an obvious alternative appear low, )

you are likely toschoose this alternative,  Onc& agaths you are unlikely-

to colect adequate information abgut othe! possibilities.

2. 1f the risks of continuing\

-

-

3. If all the obvious alternatives\look risky, and if you “1so feel
P that you have little chance of comimg up with a better onc  du are

% 1ikely to engage in "defensive avoidance," by trying to d:- +that a

’ problem exists, exaggerat ing the-advaktages of the particui-r alter-

natjve you have chosen, or trying to det someone eise to m:ke the
decision. : LT : - © e

_ . . - , &
4. 1f you feel there is a potentially satisfactory courde of action, ¢
and if you also feel that this alternative may\ disappear’ if you wait
to investiqgate other possibilities, you are likely to panic, trying <
to pursue the obvious alternative.before it is too late.

) ] ¢ .

e FTEY
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~ Only if you feel“that all the #bvious choiceg are.risky, that there may
.well be a better choice that is not obviqus and that, there is sufficient
* time to look for the best. poss1b1e choice, gwill you eengage in

"vigilant 1nformat1on Drocess1ng "

-

T~ As behavioral sEWént1st§’we art often 1ntr1gqu by the great’
potentialities of a rat1ona1 approacm to de€1s1on making. We give
: ph ‘
the 1mpress1on that decision makers ougbt to be highly, detached,

"

c001 and utterly obJect1ve when ca]culat1ng the expected ut111ty

of ‘whatever choices they make. ) : ‘ L K

Even if the -ideal were somehow worth striving for, the fact ) .

*
A .

rema1ns ‘that human beings, programmed as they are with emot1ons and
R\

~ unconsc1ous mot1ves as well as with cognitive abilitiés, styles and

Mll

teﬁperément, seldom can approximate a state of detached affectlessness

~ .
when making decisions that implicate their own, vital interests. . . (page 45).
} " ' * s .
There is ample evidence that symptoms of stress. accompany decision -
. - * ’ ‘ * ?)
making, these'include feelings of aerehensﬁveness, a desire to escape,
. % . .

" from a distressing choice dilemma, and self balance for having allowed

3 P i

oneself to get into‘g predicament where one is forced tq choose

betwegn unsat%sfactory alternatives (I'm between the frying pan and

the fire). ’

Y

) In addition before &n overt committing decision is made there ' .

<

» {5 evidence that the decision maker engages in bo]stg}iné activity- ~oe "
- or unbiased scanning of the alternatives, depending on the presence

of: - v

.~
-

1.» Belief that thé supply of information about a]ternat1ves is

v . exhausted, the 11ke11hood increases that he will bolster the




’ - 4: . 'S
-~ ) ’ .’ ! ‘. - .
u - R : - S
- ' . |
so t . .7 ¢ / ‘ . L‘
2 \ - 4 [ . ‘ ;
1east ob3ect1onab1e a1ternat1ve thus spread1ng the attract1veness . .
' of the alternati ves, as he moves toward resplut;on (page 90) ) J

2. when an uncerta1n decas1on maker believes that new, relevant 1n-

RO iOrmatton about the alternat1vesew111 be forthcom1ng, the 11k11-
’ . .- ,
) : hood increases that he will remain hopefu1 (about f1nd1ng a good Y o "
solution), v1g11ant and open minded; as a resu]t he will avoid " . Lo

T . moving toward resolution and will abstain from bolstering the

most prom1s1ng alternatjye. (pqge 91) ’ ‘b —
b - The $choo} psychologtst should be aware of these phenomena ' _:. : s
1esttwebecome an unwitting partner to these rat1ona11zat1ons and ! "
' defensive beliefs and un1ntent1ona11y leading parents to make poor
" decisions. ; ' .
Some ‘of the bo]stertnp tactics are we11 known: g . i.
- .}.. Exaggerating favorable consequences. ;7 S ’ _ ,t
2. Minimizing unfavorable consequences . o ‘ o .
. 3. M1n1m1z1ng the conflict by deny1ng the,avers1ve character N
of whatever bad conseguences - -will fo1]ow from the selected

' decision. -~ . .

4, Minimizing personal responsibility. (“Eichmann'effecth -

- They made me do it).

+

The psycho1ogist may become ag aCtomp]ice to the belstering process .

s by exaggerat1ng the favorab]e consequénces to special education place-

ment, and permitting oneself to be the decision maker - encouraging
/ -

“the "Eichmann effect."




¥

1ntervent1ons can befveloped wit 1n the context of the schoo‘l and

se]1ng parents about the1r ch11dren.
; ' J.

~ STRATEGIES TO INCREASE PARE

. ‘ ¥ ABOUT THEIR c\ﬂLDREN :
) . S X ' ‘ |

® - * ‘

¢ . .
. ;

4

"INVOLVEMENT IN DRCISIONS b

i ’

Four ‘ypes of 1ntervent1ons seem to bgyeffective in prov1d1ngig
aid to parents who seek advice in mak1ng vitdl persona] decisions and
other consequential coursess of. action that coWd affe;t their future »

-

we]fa;e such as in the placémgnt of handicapped\children, ' N

A Decision Counseling - The joint work of , the Ysycholdgisi and the
parent "in diagnosing and'improvino the parents' cision making
efforts. Thtsgprocess can- be- nond1rect1ve where_ t psych‘logist

. tries to help the parént to maﬁe the fu]ﬂest poss1b use’of'their

e

own resources for optimizing decisions in terms - Of their own value
. .

system.’ Much of the psychologist‘s work consists of mying.processes

they are uS1ng and alert1ng them to’ ‘alternative procedu s. -

v &

Thxs process calls for a d1agnostTt 1nterv1ew,to end\le both

A Y

part1c1pants to~arr1ve at emp1r1ca11y sound answers to the t of

s

diagnostic questions 11sted below: e

i

A. ‘Reactions’ to the cha]]eng1nq threat or opportunity .

1.” Does the ‘client believe that the risks are ser1ous if\be does’
not‘Ehange his present course of act1on7 -

d s

» ) . ” S - -
4 ‘ .

L 10

.3

\

$

\

rd




g‘

2. Does the c]ﬂent believe that the pisks are se§1ous if he does
change his present course of action?2 .

3 “Does the client believe that it is realistic to hope to f1nd
a satisfactory alternat1ve7 .
N ,
Does. the cljent believe thqt there is sufficient t1me to
search for and evaluate gﬁsat1sfactory alternat1we’

Thé client's dec1s1ona1 balance sheet . .

For each of the alternatives he is conteﬁp]ating, how completely -
and accurately has the client taken accoupt.of .the full set of
consequences—pertaining to: .

=

’

1. Ut111tar1an ga1ns and losses .for h1mse1f7

2. Ut111tar1an gaTns and 1osses for s1gn1f1cant others? -
3. Self,}-approva1 or self—d1sapprova1? ‘ .
) . .- . ' LI

4, Social Epproval or disapbYoval fron sTgnificant‘otﬁers?

Working through the appra1sa1 and conm1tment stages
] Y

After appraising fhe chqﬂ]enge to‘hls current course of act1on
(Stage.1) and surveying altérnatives (stage' 2), how much timeseand
effort has the client expendeqd in deliberating with respect to: °

WhJEh ajternative is best? _ )

A\l

Can the best alternatiye meet all.essential requirements?

If ‘the best alternative is unsatisfactory, coulddone’ of the
existing alterpatives be modified to meet al] essential require-"
‘ments? - — \

..~ 1f the best alternative is satisfactory, what. are thé drawbacks .
or obstacles to 1mp1ement1ng 1t and a]Jow1ng others to. know
one's cho1pe? o _ L

, ?
Page 373

The psycho1og1sts must apply a variety of clinical. sk1lls to
-

enable themlto help the parents overcome the usual sources of ob-

fuscat1on - such as efforts to prgsent themselves in a soc1a11y




»

-

»

: jzing.

to enumerate the pos1t1ve aspects tag herse]f whenever she 5tarts ‘to

is comm1tted.

- e ’ : . ’ ) : N
/ . ’ ' ‘v e . . - . .

1fﬂcepted way,.avo1d anx1et¥ hy usf&a p]atttudes, cover up emot1ona11y

’ exp]os1ve conf11cts and Just1fy pest “and present act1ons by rat1ona1- e

Demsmn couhsp.hng a]tbough ‘mffg:fn‘t ﬁom psw:hotherapy -

can be fac111tated by standarﬁ“feature of the c11n1cah4stance adopted"
! . .

by Many schoot psycholog1sts

O .
14 «e N

The school psycho]og1st shou\d alao be - ﬁware that interventions
can be deve]oped to counteract deféns1we avo1dance

hd [ 3

cons1sts of a cop1ng procedure that bu11d9 up the c11ent" hopes by "

‘encouragwng an opt1m1st1c reappra1sa1 of anx1ety provok1ng events and =
\

enhances the c11ent‘s .

[

without encouragmg dema] of re%stw threats
~conf1dence Tn be1nq able-to déal §1te whatever conseQuences are en-
. N

‘countered. The clhent is g1ven sev/ra1 examp]es ef pos1t1ve outcones

to the decisien,

then 1nv1ted to think up. add1t1onaJ examp]es unlque

Y

to their problem. F1na11y, the psycholoqqst advises - the . c11ent .

feel 4uuget aboutxthe unp]easant asoects of the dec1s1on Langer
oy

Jants and Wolfer (1977, . page 376) found that th1s procedure proved'

to be effective in’ reduc1ng pre and post operat1ve stress

-

B. App1y1ng tHe Ba1ance Sheet Schema - Mapy a 553501 psycholqg1st

walks out of a parent conference conv1nted that he fac111tated

Positive dec1s1ons from the parents only to be confronted a day later - .
' s .

wdth post decisional*changes. Jan1s and Mann 1dent1f1ed 1n the1r

research severa] sources. of regret such as potent1a1 f1nanc}a} Ipss;.

health 1mpa1rment soc1a1 censure “or otMer undes1rab1e consequences

that m1ght fo]tow from adher1ng to a cogrse of act1on to which’ a\gerson

a *

One 1ntervent10n o




D

" to help them survey all the v1ab1e a1ternat1ves and exp]ore the con-

defen51ve avo1daﬁce hyperv1g11ance (more 1nformat19p, another d)ag—

situation is often procrast1nat1on,.sh1ft1ng reSpons}b1l1ty or. bolt :

o

A

"ﬁos1s, another spec1a11st)

stering", .

1nterventTon stxategy 1n prevent1nq post decisipnal regret (becausé
you have a11

res1stances to thinking about the cOnsequences of a]ternat1ve courses

The balance sheet schema seems to prov1de the

.

’r

of action.

sequences of each.

Th1s procedure was des1gned to aid people .making v1tal deC1s1ons

The-cop1ng pattern that emerges in th1s

&

J

»

-

~

7
2
2

4

‘decisions.(going oh a diet)), school psychologists may.f1nd

~

T- e, ‘personaT incpme

. e .
* for the variety of other v

1,

3:

2.

The balance $heet dec’. .

Tangible gains and ]osses for others -

Tangible gains and loc -

.

L, self

[

elf approval .cr d1sapprova1

k4

r>es of decisions.

3

v

-

~

L

#ith the fellowing {ssues:

’ i €. s1b11n9$, ch11dren, grandparents, husband wife

-

L.ving cond1t1ons, transportat10n, ett.

T Post dec?s1ona1 reg¥et 1eads to a behav1or pattern of E1ther

F i

:

I
2

ve

e facts in. front of you) and overcom1ng psycho]og1ca1

The evidence of the va]ue of the procedure comes

~

" from only two types of dec1s1on (career cho1ces and hea]th re]ated

1t usefu]

-

i e. 1nterna11zed moral standards, égo ideals and self‘1mage

s

[

Appﬁbval or disapproval by s1gnif1cant others

«

g

-

\

.‘~

—

—

i e. potent1a1 approvalr or disapproval of referente groups ne1gh-

bprs parents, $iblings,

ch1}dren
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. LEAN

A sample balance sheet procedure is oytlined. in Jan1s and Mann .

(1977), Appendix A.\‘F: ‘ . , .

"C Qutcome Psvghodrama'- Whe?’theccoping pattern of defensive avoidance :

. W
. is domlnant the balance sheet procedure may fail to overcome the

[y 4

psycholog1ca1 resnstanees to exploring all maaor consequences. In

) 'auch 1nstances psychodrama is a more powerful procedure which can lead-

1

7 to p051t1ve resuLts (page 380).

“
l " that requ1res them 'to proaeot themselves 1nto the future and to impro-

4
In this procedure the parents participate. 1n enacting'a scenario

3

* v15e a retr05pect1ve account of what has happened as a consequence

of thelr choos1ng one or another of the nos‘.attract1ve alternatives.

kY

The, procedure is repeated as manx t1mes as necessary to explore the -,

potent1a1 consequences of@each of the main alternat1ves the parents
: ,(clvents) are cons1der1ng B h

[ ! 7

Outcome psychodrama may be most effectwe‘rhen used in comb1-'

*

-
.

nation wigh the balance sheet .procedure. L. - L.

D. Emotional Inocu1ation for Post.Decisional Setbacks- .- In order to

- to preparatory information that is'specifically désigned to provide.

emotidna1~inocu1atton for post decisidnal setbacks. , ®

The goal of emotfonal inocudation'is to make the person aware of
an'impending crisis or negative consequences well:in advance of- the
potential confrontat1on That way the parents have an opportun1ty
to anticipate a problem start work1ng through the1r anxiety and make

‘

plans that mtght enable them to cope more effectively with subsequent

crisis. . ‘ . N -

_BJ!;‘ . S 14 . Y
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stabi]ize decisions, the psycho]ogist’shouﬁd exposerthe'decision makers



L

s

' ' 13 \ . - .§
.~ Conceivably, thg amount of time and-effort required for effective
emotiondl fnoculation might be reduced by the judicious use of films, .
recovded 1ectur%s; and pdmphlets. School_psychologists can develop
.. - “ ' B
an effective program of emotional inoculatjon for parents of handicapped

children (page 389).

e ..Q L

There are three esseritial steps to this process:
1. call the cliént'S'attentian to information about., impending - = - ,
* risks or problems. " : <.

2. Encourage persons to work out ways of reassuring thents@lves , T s
about the ultimate success of the course of action. .

. 3. Supplement the client's spontaneous efforts to arrive at
. effectivg reassuring beliefs by giving concrete informatign .
concerning the potential losses or setbacks, the ways of which
the problems can be surmounted and the mitigating or pro-
. tective aspects of the environment. '

W

-

Conclusions

5 1 “ .
Pecision makind as a process by which parents choose courses
of action among conflicting consideration in the best interests of
. ; AR o

Y
their children were discussed. — '

Strategies for intervention to intrease‘garents' decision making

. e s £ _ N
effectiveness-were butlined. It is the presenter's contention that school

‘psychologists with training in diagnosis arid counseling and with a
commitment to promote child developmeﬁ¥ shogld train parent¥ in

decision making, This isparticularly important in working with '
LI e | 6
parents of handicapped children; who, more often than other parents, /

s

« find themselves in Qecisiqn makinq.sithatiéns withoﬁt adequate prepara-

tion or training. The school psycth;§i§tFinstead of u%ing their -

4 . y - »
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: knowledge of behav;or .to bolster the. decisions of’ the bérents ought -
‘ P"OWde dec151on counsehng to ensure the parents‘ informgd - -t <L T
decisions on behalﬁo‘f their chﬂdren. Th1s is an advocacy role / )
which undoubtetﬂy wﬂl provlde school psycholog1sts with a great dea‘l ;
of. job sat1sfact1on. " . N
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