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. Two plans for tmplementin§ the clinical based
dimension of a competency-based teacher education prograam are
‘described, veighing scme of the ,advantages and disadvantages, .
constraints .and limitations of each plan. The first design involves 2
“ten’ week instructional period in which; students are requis:s to spend
two hours per wekk in a field site cla¥sroom for each pro iomal
education course ‘in which they are enrolled.’®The other hours\of the
week are spent in formal instruction op campus. In the second\design,
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out assignaents‘on an individual basis under the coordination and
_supervision of ‘their course 'instructor at a field site. The author
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Due.largely o the &ork of inhiyidual teacher educators,

and professional teacher_ education associations,'ddminant changes

v v

in the education of\tedéﬁers have occured oyer the past-decade.

. . P

An essential dimension of this change is clinical experience.
Teacher,edﬁcators, unsatisfied, with the st;tus quo, have developed

- and implemented ideas aboyt clinical experiences which Q§éist‘
- ~

teacher educatien students to gafn valuable knowledge and teaching

‘
-~ ’

skii% through controlled peaﬁhing experiences with students in

! .

eleﬁentary and secopdary schools during each. phase ‘'of their
professional undergraduate education. ,Are‘these eiperiences a

. Coe
panacea? Amr illusion? A little of .both? The central purpose of

. .this writing is to consider some of the more important dimensions
2 - , .. - -
L 0 N . ¢ . 4 ’
of these questions. ‘ . -
. h . e LN a
N - " \ .
Overview -~

1

'Inte{est in improving teacher education has often been

foxmdst,in(the minds and work of teacher educators, More recently,
v L A } .'~ L

i

~'mé.ny-havg begun‘to support recommendations callipg for "the develop-
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ment of precise teacber competencies.
- N t+
One framework for the development of teacher competency

-

~

is. represented by the follow1ng statement - J

The development of. teacher competenc1es should
result from the total program of the teacher training
institution. The demonstration of. competence, rather
than the passing ‘of a coutrse, shquld be deciding factor
in certification. This means that prof1c1ency tests,
practlcal application of historical, theoretrcal and

.stylistic techniques, and advanced stand1ng procedures
should be enforced; and that an adequate means of final
assessment should be developed and implemented.(Klotman,
1972) '

The preparation of pre—service teachers who possess iden-
(tifiable measurable competencles based upon their. needs, the needs
of soc;ety, and those of .public educatlon is thought by many to

]

'be central to the 1mprovement of many teacher education programs.
‘5‘

v

° Clln1ca1 exper1ence has become one of the essent1a1 components
of many such competency;based programs. For a teacher educatlon
program to be clinical—based'it is generally agreed that a majority

of the studgnt's instructional time must be spent in the 'real
‘ R LT
world'" of elementary or secondary schools. * Two plans for
‘ T , . - . . L TN
implementing the clinical based dimension of a teacher education

had .
program are Mescribed, weighing some of the advantages and dis-

Al ¥

advantages constrarnts and limitations of each plan based upon

L]

*the perceptlons and research of the auﬁhor

-

. PART PANACEA

¢

The Clingcal—based‘program in teacher education usually

includes three elements: ﬂ g J

1. An opportunity'for the education‘student to apply the

)", 1

’
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theory learned ‘on campus in sc6601 31tuations

~

An opportunity for school practitioners, inclugf;g

principals, ‘teachers, coordigator% and SuperviSOrs,,

L

to have a viable input into'deciSions about the teacher

education pfogram.
SR TN

An opportunity for college profés§ofs‘to be involved

. directly with the real world of public schools.

/ } ‘ ,
The first design involves a ten week instructional period

in whiclr the student completes field experiences accordipg to

Voo

the following schedule:
Week

. Campus - 3 days . ‘Campus - 2 days
{ »Campus - 3 days ’ Field - 1 day

Campus - 3 days Field - 3 days€l
Campus - 3 days Campus - 1_4a
Campus 2 days - //
Field - 1-day
Campus - 2 days
Field - 1 day

~

in the school. This 1
..),4'

classroom teachers 4 /,

’ )
In addition, th¢ unfvéfrsity provides -a course in. supervision of

:/gpr,COOperating teachers. ., ,




Some advantages of thé plan include:

v 1.

‘ A6few-disadvantages are:

2.

'3

1.

with students. “ :

of pre-service

up any problems, . . ' o .
ot .

Make one v1sit during the middle of the field ex-

perience. “-
¢

’ y

\

. Fin}l Field Site Visit - Check with each teacher in
. Fi : E T in

program to assist with final evaluation forms /to, be

submitted to the Office of Student Fiéld Exp

Present ea¢h part1c1pat1ng teacher with the /waiver .
of tuition for#® for a university course in super@ision.,
Early exposure, is well recieVed by students, teachers;
and auministrators leading te"stronger(university/.
publie'school cooperation. E S
ThesQesign{is useful in generating in;servicé¢needs

of the school and recruitment efforts for graduate

- programs. : ' . : .
E __J

oo /
. ! / -
Pre-service teachers are able to complete assignments

1

<

-

Placement ¢of the entire teacher education student -

! ’ * y 4 4 -

ponplatdéﬁ is. difficult./

Contrqlllng the adequa eness of modeling behav1or on

the part of school personnel is difficult

Quality éontrol in general-is\difficult to maintain:
It ds particular dd;figult to gain adequate supervigion

eacher trainees,

. s S

v '




Some advantages of thé plan include:

v 1.

’ A'few disedvantages are:

3

1.

é.

up any problems, . . : e

P

-4
Make one visit during the middle of the field ex-'

-

perience o

3y

. F1n 1 Field Site Visit -~ Check wlth each teadher 1n

Al

program to assist with flnal evaluation forms,to‘be -

submltted to the Office of Student Fiéld Exp' ience

Present each part1c1pat1ng teacher with the' whlver .

of tuition for#® for a university course in supervision.

[
t

Early exposure is well rec1eved by students, ,teacheré;
and admlnlstrators leading to stronger un1ver51ty/
publlc school cooperation. ‘ P

The .design is useful in generating in-servicé ‘needs

of the school and recruitment‘efforts'for graduate

- programs. ’ . : .
E

C e

. / :
Pre-service teachers are able to complete assignments

\

with students.

-

It isvparticular dd;fignlt to gain adequate supervigion

-

Placement ¢of the entire tedcher education student -

Y 4, N -

p0np1atién is difficult. S
Controlllng the adequa eness of modellng behav1or on

sonnel is dlfficult

eneralﬂls\dlfflcu}t to maintain:
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Week Location ) 5
1 " Campus .-y3 "days \ . <\
2 2 Campus - '3 days :
3 Campus - 3 'days
‘ 4 . Cdmpus - 3 days
N 5 Canmpus -~ 1 day
Field - 2 days ) S
. 6- 10 Figld 4’2 days )

’\ .' * T ‘ ) 9 < ! ‘
‘. ", e - ‘ . ] . i '
In the second design the students meet on campus wit

PN

)

a

course instructor ang then carry, out assignments'on an. individual

[}

basis under the ooord1nat10n and superv1s1on of their course
Il \ ¥

instructor at a field site.

7 the same field site school as each member of h1s/her course

according to the following schedule: )

-

Mhe course 1nstructor is’ asslgned tQ

/

4

A

The on-campu$ component includes the development of the ;*IL

-teacher tra1nee s ab111t1es Yo understand the content of the

methods courses. The second stage of the component, 1nvolved the

deyelobment of the trainee's skills of ohservatlon and analysis;of

-filmed music.teaching and learniné events. Included fn this step

is‘the development'of skills in analyzing .andg di:gnosiﬁg appro-

pr1ate’1nstruct10nal goals objectives strategies and materials s

N

. for the events observedq This is followed .by- Sklll in developlng

lesson planning and doing simulation teaching. ’ R
B - ]

The nequ‘acquired understanding and skill is next .

"applied in actual observation and teaching situationsiat the

field’ site.

by .viewing the course 1nstructor

N

»

situations.

First

teacher and ch11dreﬁ in several 1ntegrated teach%Jg learn1ng

the-trainees~apply their/ skills of observation

resource specialist classroom

Some amount of analysis and discuss1on follows each




7 .7 \
‘ 2 _,

; - experience\ Secondly,'the trainees are given opportunities to

» |

progressively develop ‘their teach1ng SklllS I? each'instance

» the tralnees are encouraged to rece1ve 1nformal and formal feedback
from 1nstructors, resource specrallsts, “and teachers)as well as o
e Pk . o
» "7 collect informal and formal data on the children to whom they
. V. /

»
L]

are assigned. » .

2%

R ‘ Thisxarrangement provides several advantages for the-
‘student First, students cam receive informal\or formal assis-
tance at the field s1te from their course‘1nstructor regardlng

spec1f1c problems engountered. SeCondly, the instructor can

-

serve as a ”c11n1ca1 professor” as he/she 1nstructs children and

pre-service®™eachers by demonstrating various strategles .
techniques, and’ materials. Alsoj this plan pr0v1des an environment

- in which the cl1n1cal professor knows. each person w1th whom\he'
works, 1ncluding univers1ty students, publ1c schbol students and

teachers Often as a result’ of 301nt work w1th the- school personnel

the umiversity th el1n1cal pnpfessor 1slln a good pos1t1on to - °

-

fac1l1tate closer work1ng relations with the two. Such work o

-
-—

frequently leads to in-service workshops conducted by c11n1cal

professors. The _cooperative relatlonship helps build source N

. credibility with classroom teachers. R C o
. g ! '
In this sett1ng, med1a such as’ audlo taping and video-

taping, are emplqyed to provide cr1t1cally needed‘feedback about

teaching performance. .

Several Advantages include: °

4 * d '

1. . The media can be used in endlessly creatiue ways to

explore and examine teaching. AN , : ’




_8. : ' L, Io hd
‘ < . . N s [
2. Media’can be uged to check the_pacing of .lessons &s

-~ " wellVas checking forlother«impoftant elements'Such )
. - ' ' ' * 0 ; i

as set induction and closure ) / C L
3. Media can be uféd to observe and analyze a var1ety of

teaching—learning env1ronments such-as 1nd1v1dua11zed‘
instruction and small group'instrugtion.'

.
- L]

y - ’ «
-’ . L I}

. : . PART ILLUSION . - - \
) L4 ' . . i .
Several dimensions.of such a clinical based teacher edu-,
cation program can be 1mproved Theregare at leastlthreeuprobleh

areas worth d1scuss1ng First the manner in which 'teacher

trainees effect the. knowledge skills and att1tudes of the p&bfic

.school students w1th whom they come in contact is unclear. To J

" what degree sh0uld they systematically plan teach, and evaluate

I ~ - -

the achievement of the students at the field site? Should

trainees be‘taught to systematically integrate their newly ,

¥
3 .

acquired knowledge’and-skill with thevongoing instructional.

efforts of the classroom teacher?

°

Secondly, while the two des1gns enaple trainees to receive

observation and teaching experience 1n public school settings

" their classroom work 1s often unsupervised. It may be poss1ble‘

for the classroom teacher to be more 1nvolved in this process

Frequently this is accompltshed by the univers1ty offering a (
v,
special course dealing with. supervision #or a reduced fee.

" Thirdly, it 'is often felt that insufficient modeling behaviors <

are presented by cooperating teachers when students are involved '

Al

in the observation stage of—learning It/}s therefore important

- .

1]




» L4

“hat more use be made 6f classroom tea’chers serving—as—elinical

prafessors in the field. An alterdative to *this procedure. is ,
p .
- '

more use of films and videotapes of correct and incorredt models’ -

of the teachingvlearhing procesé: v

, ‘ Finally, there are qiperous constraints of each design

related to the students, the public‘échqols, the univefsify and

i+

« . . , %
the faculty: . .- ,
- : : 2
A, 'Constraints to university students. ‘ ‘ .
, ; ‘1. Stugent time'for‘fieldeased programs. L
: 2. Part time students taking night classes, etc. <
3.. Student orientation to the program. . ~
* 4. Students enrolled in other programs other than
elementary and secondary education, e.g., voca-
tional technical,-health and physical education. -,
5.  The energy crisis. oo : —

-

B. Constraints related to public schools.

i / ’ -

School ‘willingness to cluster students.

School involvement in selecting activities.

The éffect on public school students ahd pagyents.
‘The identification of positive models. N

The primary emphasis in the public school bging
on educating*children rather than educating i

teachefs.: , .

SOV W N

C. ConstrWints related to the university. -

. Student FTE factor.
Quality standards and evaluation of produgt.
Bupport services. |, :
Conflict with coutség taught on campus in support
'of thé program, such as courses offered in other
colleges of the university.- ’ .

1

_wn =

D. .Constraints related to the uniwegsity faculty.

Faculty time to develop needed materials.
Faculty. tihe to work with schools.

.' The -energy crisis.

Fatculty load faetor. ‘

Faculty concept of total ggogram. 3
Management of individualiZed programs. -
Faculty know-how, desire and commitment to work
with- public schools.. ’ :

©
Nk wh e
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clinical based componentﬁof‘téacher edutation more & .panacea than

than an illusion.

L]

-

3

i

f promise,
»

and instrmctors with public school personnel appears to makel the

10

The interaction of teacher trainees

N

<

i

td

!

¥

¢

\

'is without its limitations, the two designs described seem to

X

-

WhMe no effort to improve the quality of teacher eduliation.
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