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econoajic structures,
i systeas. Instructional saterjals include individualized-activity
, learning packets, samsple lessons for saall and large group
participation, and creative projects for enricbmsent. Stories, saps,
illustrations, and tests for conceptual diagnosis are also included.,
The learning packets contain a pretest, word list, study of key
ideas, thought questions, and a posttest. These packets include an
+  4ntroduction to social studies, river systess and land foras, art and
i architecture, and costuae. Fuserous and varied sasple lessons allow
' the teacber flexibility in planning tbs prograa. {KC)
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Affective Objectives! Area Studies; #isjan Studies:
Bebavioral Objectives; *Chinese Culture; Class
Activities; Cognitive Objectives; Creative
Activities; *#Cross Cultural Studies; Cultural
Avareness; Diagnostic Tests; Eleamentary Educatjon;
Enrichaent Activities; Grade 4; Grade S5; Grade 6!
Group Activities; Individualized Instruction;
sInstructional Materials; Instructional Prograas;
Learning Activities; s*Learning Nodlules; #*Social
Studies; Units of Study .

*China

The major objective of thbis instructional progras on

. the People's Republic of China jis to help elementary grade students

" Qevalop aa4unaerstanﬂing and tolerance of cultural relativisa. The
ﬁ!vtlaplene of intellectual, affective, and psychoaotor skills
throagh the ntilization of subject matter is also an jimportant

* ective of the prograa. Tbe prograa, aimed prisarily at grades &4-6,
: .. introduces sisilarities and differences existing between the United
-"- States and China. It focuses on the basic cultural coaponents of

social/political organization, and religjous
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Pocusents acquired by ERIC inclule many inforsal unpublished
materjals not available fros other sources. ERIC makes every effort
to obtain the best copy available, Revertheleszs, jteas of marginpal
reproducibility are often encounterel and this affects the quality
of the microfiche and hardcopy reproductions ERIC makes available
via tbe ERIC Document Reproduction Service (EDRS). EDES is not
responsible for the quality of the original dccuament. Reproductions

supplied by EDEBS are the best that can be made froa the originmal.
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FOREWARD

The instructional materials contained herein were
devetoped at Eastern Washington State College In an attempt
to dsat with a rather crvcial problem concerning not only
this country but ‘the en¥ire globe. For too many 'years
educational policies in the United.Stutes have dictated
an approach which ignored nearly one-third of the world's
population. Today the situation has reversed itsetf. The
United States President and the United Nations have formally
recognized the existance of the People's Repubtic of China.
tiow, 1t pohooves educators at all grade levels to introduce
students to China and its people.

This instructional program was organized primarily for
students at the fouyrth to sixth grade levels. The vocabulary
and concepts dealt with are within the grﬁsp of most of these
youngsters. Also, the individualized-activity learning packets
are largely self-paced, allowing the students to progress at
their own rate of speed. This makes it possibie for the teacher
to spend much of his time working with students on an individual
basis.

The planning ‘ormat was developed around a model creavted

1

in Conceptual Flanning with Behavioral Objectives.’ This is

IMitchelf, Bruce; Stueckle, Arnoid; and Wilkens, Robert,
Conceptual Planning with Bohavioral Objectives. Dubuque, lowa:
Kendail/Hunt Publishing Co., 1971,
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a scheme which divides the plan into two basic elements.
The long range plan consists of identification of the
Purposes, identification of the major Concepts to be dealt

with, and creation of the Behavioral Objectives which shall

be used to test the attainment of the concepts taught. The
dai iy plans are designed to promote the attainment of the
prescriped benavioral objectives. They include the following
basic elements: (1) Daity ubjectives; (2) Activity or acti-
vities {a brief descriptionl); (3) Timing and Organization;
(1) Haterials needed; ang (5) tvaluation. A long-range plan
dealing with ceveloping an understanding and tolerance of
cul tural relativism in relation to China as well as developing
infallectugi, utfeutive, and psychuomotor skills utilizing the
input on Jhina, serves a3 the key for the materials.

The iwarning pacaets dare organitud a5 follows:
Voo Pre-loatr which provides fhe teacher and the student

ittt thy input #hich allows the decision to be made
a5 to whethor or nut the packet needs to be completed.

3

nord List which helps the student familiarize himself
with new torms.

3, Ltudy of Key |deos which enables the student to study the
key concepts introduced by the packet materials.

4, Thouyht Yuestions which enables the student to study the
Koy ideos.

5, Post-Test which evaluates the student's attainment of the
behovioral objectives,

6. Creative Projects which provide the opportunity for enrich-
ment activities,

In addition ro the legrning activity packets, there are

a number of other samplae lessons wnich are designed primarily




for small or large group participation. Thaese are quite
varied in nature and will allow the teacher to decide whlch
would be most apprepriate for a particular group.

Purposgly, many more sample plans and suggested activi=
ties are included in the packet than the average teacher will
be ablie to use. However, this al lows the teacher a great
deal of latitude and flexibility in planning such a program.
The stories were written to illustrate crucial principles
which wili be brought out in the activities. Individual
lesson: were planned for seventy~five minutes. This time
can be shortened or augmented according to the needs of the
particular group of students.

The materiols have been developed by Miss Scnia Cowen,

a truly outstanding student. Urganizational format, rewrite
5ugg25tions, and an occasional story or two have been cheer-
fuily provided by Professors Bruce Mitchell and Lynn Triplett.
Jr. ditchell is an Associate Professor of {{ducatlon, while

Ar. Tripiett is an Assistant Professer of Asian History.
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CONTENT SUMMARY AND INPUT MATERIALS

LONG RANGE GOALS

A. To cevelop an understanding and tolerance of cultural relativism
in relation to the People's Republic of China by introducing
similarities and differences existing between the cultures of the
United States and China, emphasizing four basic culfural combo-

nents:

economic structures, social organization, reliqious svstems,

and political organization.

B. Yo develon inteliectual, affective, and psychomotor skifis, utitiz-
Ing knowledge of the Chinese Civilization by way of the individual
activities learning packets and the modified Taba orocesses.

LEARNING CONCEPTS: The iearning concents, in achieving the long

range goals, will emphasize the structural and functional aspecte of
the Chinese Civiltization as a unique yvet adoptive unit in the develon-
ment of mankind, concentratingd on the aforementioned basic cultural
experiences of Pre-modern China (Pre-Han and Imperial China) and Modern
China (Revolutionary, Nationalistic, and Communist China) achieved
through individual activities learning packets and modified Taba tasks
introduced and attained in dally lessons.

A, CECach cuiture is unique or differentiated from all other cyltures.

. Phvysical faatures (land forms, geoqranhical locartion, environ-
mental Timitations, etc.) of China have influenced the growth
of +he Thirese Culture, as have the ohysical features of the
United States iafiuenced the cylture of the United Staves.

a.

C.

d.

Mtars involve terminology related to the distfinction of

of the followling physical features: boundaries/boundary
lines: map legend {(map explanation keyl): scale of miles:
cities, towns, and villages: directional sign; rivers,
|lakes, oceans, and other bodies ¢f water: land forms

such as deserts, mountains, plateaus, plains, etc.

Land formations determine greatly the Dotential of sub-
sistence activities: agricultural and/or industrial arowth
Climate is determined by location, physical harriers and
iand formations. influencing life styles

Sopulation growth {5 influcnced by physical features of the
environment and cultural ecologvy through adaotation

2. Agrarian versus industrial growth in the develonment of cultural
traits, needs, and survival

3. Hypothesis relatinag to Sanir-wWhorf and ethnocentrism will be
introduced as a means of showing the successful evolution of
each cutture as related to its needs

-
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Each culture is not an isolated unit, but 2 product of both
assimilation and indigenous culturat functions and societal
neads

Many aspects of culture in the tInited States paraliel
those of the People's Republic of China. In allowing
the studente to view slides of both cultures {(land,
architecture, subsistence activities, technnlogy used

in industrv, etc.) the concept of cultural 23ssimilation
and/or diffusion will expose close similarities existino
between cultures, as well as distinguish the differences
Material culture will be viewed in regards to functional

r.

2.
3.

I.

ERIC

Aruitoxt provided by Eic:

aspects in the growth of the Chinese Civilization

3. Economic structures, social organization, religous cystems,
and political organizational structures of Pre-Modern China,
Modern China, and the Unlted States will be combared in light
of develooment in relation to cultural needs

C. Each culture evolves as a means of providing a functional political,
religious, economic, and social oraaniza“ion for that societv.

I. folitical System
a, Pre-Modern China (Dvnasties: 3hang, Chou, Ch'in, Han,
Sui, T'ana, Suna, Non-Chinese, Ming, Ch'ina)

Confucian/Gentrv State

a. FExam system

b. Economic, religious, nolitical, and social
develonment uynder this ear of influence

Warlords

Instahility of nofitical developments

b. Modern China

Retuhlican China

a. Peasants versus Gentrv/Ruling classes

b. Economic, social, religious structures develoned

in relationshin to the oolitical svstem

Revolutionarv stages of development in political

dvsfunction

d. How renresent the majority/minoritv of the nonulous--~
the voice of discontentment

e. Seat of novernment manned bv what classes

Hational ist Chine

3. Peasants versus Nentrv/Ruling classes

b. LCeconomic, social, religious structures deve!oned
in relationship to +he political svstem

c. PFevolutionarv stages of develooment Tn political -
dysfunction

d. How leaders emerqed In voicing discontentment and
representation of the maioritv/minoritv of the
populous

e. neat of covernment manned by what classes

[
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Aruitoxt provided by Eic:

Communist China

a. Peasants versus Gentry/Ruling classes

b. Economic, sozial, retigious structures developed
in relationship to the political svstem

c. Revolutionary stages of develobment in political
dvsfunction -

d. Emergence cf feaders in voicina the discontent-
ment and representation of the majoritv/minority
of the populous

e, Seat of qovernment manned by what class

2. Intefltectual and Religious Svstems
a. Pre-~Mpdern China

'.v

2.

Mationalism versus culturalism

a. Humility versus pride

b. Tradition versus modernization

Taoism

a. Philosophical Utobia

b, Man in retation +n npature

c. Man in relation to himself

d. Man in relationship to Social, economic, and
pol!itical movements as deait with through the
Taoism philosophy

Buddhism

a. Philosophical Utopria

b, Man in relation to nature

c. Man in relation to himcelf

d. Man in retationship to sociai, economic, and
political movements as dictated by the Buddhism
phi tosobhy ’

Confucianism

a, Phitpsphical Utopia

k. Man in relation to nature

<, Man in reilation to himself

d, "an in relationship to social, economic, and

political movements as dictated by the Confucian

nhilosobhy

I, Five Relationshins doctrines

?. Transition from tradition to modernization

b, Modern Thina

Marxism

a. Thedlogy

b. Man in relation to nature

¢. Man in relation to himself

d. “an in relation to the "system of establishment"

e, Man in the relationship of social, economic, and
potiticai movements as dictated by the Marxism
theolnay and doctrines

Leninism

a. Theolonv

h, Man in relation 1o nature

. Man in relation to himself

d. Man in relation to the "system of establishment”

e. Man {n the relationshin of social, economic, and
pwlitical movements as dictated by the Leninism
theology and doctriines

«r
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1. C, 3, Economic Bases
a, Pre=Modern China
i, AgQrarian Fconomv
a. Role and status of t+he Deasant
. Peasant in relationship *to central government
?. Peasant in relationship to gentrv/ruling
c lasses
3. Social stratification
4, Sub rdinate-superior relationship emphasized
by the Confucian doctrines of the Five
Relationships
%, Relationships in regards to the political,
social, and religious movements as dictated
by the economic structure
b. Role and status of the gentry/ruling classes
t. Role and status of the tandlord
a. Relationship existing between peasant
and central qovernment
b. Subordinate-superior relationship
emphasi zed by the Confucian doctrines of
the Five Relationships
c. Social stratification mobility
d. Retationship of political, social, and
rel igious movements as dictated by the
economic struciure
Rote and status of the scholar
a, Relationship to central qovernment
b, Subordinate-superior relationship
embhasized by the Confucian doctrines of
the Five RelationshiDs
c. Social strarifica*ion mobitity by means
of exam svstem, mastering philosobhical doctrini
4. Relationship of political, social. and
rel igious movements as dictated bv the economic
structure
3, PRole of the gentry rlass in terms of definitions
and functions
4, Roie of the emperor--manarch rule as syperior
in sybhordinate-cuperior refatiorship embhasized
by the Confucian doctrines of the Five Relation-
ships and the emberor's position in the expansion
campaigns and adminictrative control of economical
bases
2. wWorld trade
3, World view
t. “odern China
!, Aqrarian Economy
s, Role and status of the reasant
b, Pole and status of the Chinese Communist Partv

—
3

memhers and leaders
! c, Welationshlp to social, political, and religious
movements

d. Develotment of raw materials {resources) and
technological potential {machinery, farminag equipment,
hydroelectrical power, etc.)

U
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. C, 3. Economlc Bases
e. Implementation of farm policies
f. Relationship between land, resources, and the
growth of popufation complexes/cities
Comp lexity of technologv
world trade
i. World view
2. GStabilizatlon and transition period from agrarian economwy
to industrial economy
3. Industrial! Economy
3. Role and status of the farmer/laborer
b, Rofe and status of the industrial i{aborer
c. Role and status of the Chinese Communist Party
members and |eaders
d. Role of females and males in the divislon of labor
e. Relationship to pofitical, social, and reliqious
movements
f. Development of raw materials {(resources) and
technoiogical advancement (machinerv, new industrial
growth, hydroelectricity, etc.)
q. Planned industcialization under the Communlst China
administration
I. Politiecal control and programming
2. Model for economical advancement taken from
Soviet Russia's developments
‘ a. Five vear Plan
b. Promotion of heavy industrial devalopr it
c. Agriculture as the source of !ndustrial
deve lopoment capital
I. Communés established and managed by
the government
2. Authority deledated to provincial
levels of goverrment
4, Disruption of economv and reversal of economical
nriorities
4. Social Organization
a, Pre-Modern China
1. Class stratificatlion and structure of mobiflity
a, Peasant role
b, Gentry role
c. Emperor role
d. Subordinate-superior relationships as emphasized
by the Confucian doctrines of the Five Relationships
e, Mobility of socizl stratification between clasges
f. Strife within and outside of the classes
2. Relationship to political, religious, and economic
conditions
3. Kinship patferns
b, Modern China
I, Class stratification and structure of mobility
a. Peasant role
b. fentrv roie: extinction of gentry class/rise of peasant
c, fovernment role
d. Wvorker/laborer role

« XD
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4, Social Organization
2. Relationship to politicat, religious. andgeconomic
conditions
3. Kinship patterns
4. How Marxism changed social! organization
{Confucian principies of subordinate-supertor
relationships gave way to Communistic doctrines)
a, Man to men
b. #Parent to child
¢. M™an to qovernment
5. Social change subports the Dresent government
Introduce *he student to the importance of avolding the enthno-
centric view of cuitures. Encourage the student to surpass
valuative and/or normative judgments when studYing China's
political, retigious, economic, and soclal deveiopbment. In
comparing the Chinese Civilization to the United States Culture,
Provide the student with the opportunity to Identlfy similarities
and d)fferences existing betwsen the cultures, emphasizing the
significance of similar social functlons rather than structural
differences. Emphasize the fact that the Chinese Civilization
has evolved through an int*e-2z+izm of tradition and modernization
by means of adapting to new political, rellgious, economic, and
social environments as a society devising solutions for the
utitization of its available resources Just as any society would
do.

11
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LEARN ABOUT MAN'S BASIC NEEDS=--

LEARN ABOUT YOUR BASIC NEEDS

LEARNING PACKET NUMBER ONE

STUDENT 'S NAME:




NOTE TO THE TEACHER

Thls packet is designed to help the student identify the
basic needs of Man and the basic needs of himself, This packet
lel help the student better understand the behavior of Man and
the behavior of himself.

The long range plan of this packet invoives the need to ’
involve the student in a tolerance for c;ul'l'uratl relativism, ,
Utilizing this packet atong wlth ctass activities, class discussion,
indivldual research, and future individual tearnlr;g packets, wili
aid the student |n discovering this tolerance.

Al low the student to pEbceed through the packets in consecutive
order, and at his own pace. Encourage him to re-read the material
and re-take the Post-Test if his scoring necessitates, if the
student is abie to pass the Pre-Test, allow him to advance +o the

next packet without having +o work this packet.




WHAT IS IN MY LEARNING PACKET?

(TABLE OF CONTENTS)

TITLE PAGE NUMBER
Why | Should Use Thls Learning Packet . . « « .« . 4
wWhat Should | Do in QOrder To Learn

This Information 2 . . . . . . .+ oo o . .. 5
What Will | Learn in This Packet? . . . . . . . . 6
How Wili | Show | Have Learned? . . . . . . . . . 8

what Shouid | Do | | Already Know
The Information | Am To Learn
In This Packet? . . . + v ¢ o v 4 o 4 vir o o 10

what Should | Do If | Don"t Already
Know the Information | Am To |
Leal‘ﬂ |l'| Th‘s Packe"’? * * * * * * - L L * * - |6

when Do | Know i Know The Material
} Am Expected To Learn from This

Packe*? - * - - - - - - - * - - - - - - - - - 33
what Do | Do when | Am Finished With
My Lea rn i ng Packe*? - - - - - - - - - - - * - 39
3=
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WHY | SHOULD USE THIS LEARNING PACKET

The purpose of this learning packet is to help you learn

about Man and his basic needs. |In order to discover Man's

universal and personal needs, as well as your oWn needs, you

will need to follow the instructions Iisted on each page very
i

carefully. You will be allowed to |garn as fast or as slow

as you wish.
The concepts you will discover and learn in this packet
will help you in learning and discovering the concepts Intro-

duced in your next learning packet--You In Your World {Packet Two}.

NOW, TURN TO THE NEXT PAGE AND READ: WHAT SHOULD | DO IN QORDER TO
LEARN THIS INFORMATION?




WHAT SHOULD ! DO IN ORDER TO LEARN THIS INFORMATION?

Because students learn at different speeds, and learn in many
di fferent ways, you wil: be allowed fo learn as fast or as slow as
you wish. You will need to follow the instructions !isted on each
page. Do not skip aheac in the packet uynless you are Instructed to
do so. Do not skip packeTs unless you are instructed to do so.
" You will first need to have a pencl! or a pen. Your teacher

should have a resource center for'you, equipped wlth crayons, scissors,

paints, construction paper, magazines, and other supplies. Make sure
" you know where this resource center is iocated in your classroom.

tn order to learn this information, you will need to follow
instructions carefully,and be able to understand the concepts introduced.
what are the concepts? TURN TO THE NEXT PAGE AND READ:

WHAT WILL | LEARN IN THIS PACKET?




You
A.
B.
c.

D.

WHAT WILL | LEARN IN THIS PACKET?

wil! learn about Man.

You will learn that Man has basi¢ needs.

You witl learn that all men have basic needs.

You will learn that zil men have universal needs.

You will learn that all men have personal needs.

“You will learn what basi¢ needs Man has.

I. Youwill learn wﬁat physical needs Man has.

2. You will 1sarn what universal physlcal needs Man has.

-

3. You will learn what personal physical needs Man has.
4. You will iearn what sotiai needs Man has.

5. You'will learn what universa! social needs Man has.

6. You will learn what personal social needs Man has.

7. -You will learn what spiritual needs Man has.

8. You will learn what universal spiritual needs Man has.

9. You will learn what personal spiritual needs Man has.

will learn about You.

You will learn that You have basic needs.
You will learn that You have unlversal needs.
You will learn that You have personal needs.

You will learn that You have basic needs that You can define.
I. You wlli learmn what physical needs You have.
2. You will learn what universal physical needs You have.

-
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3. You wlll learn what personal physlical needs You have.

4. You wlll learn what universal soclal needs You have.

S. You will learn what persoani social needs You have.

6. You will learn what universal spiritual needs You have.

7. You will learn what personal splritual needs You have.
11l.  You wlll learn that you are a person wl+th both universal and

personal bas|c needs.

READY TD LEARN ABOUT MAN? READY TC LEARN ABOUT YOU?

TURN TO THE NEXT PAGE AND READ: HOW WILL | SHOW § HAVE LEARNED?

14




HOW WILL | SHOW | HAVE LEARNED?

This packet contains:

(1Y a Pre-Test:

(2) a wWord Llist:

(3} a Study of Key Ideas;

(4} Thought Questions:

(5) Post-Test:

{6) Creative Projects:

This is provided as a means of
helping you and your teacher
determine whether you need to
compiete thls packet.

This is provided as a means of
helping you familiarize yourself

.with new Yerms. It wl || help

introduce you to terms you may
wish to use during class discussions.

This is provided as a means of
enabling you to learn the concep’s
related in this packet.

These quastions will appear through-
out the packet as 2 means of helping
you dlscover key ideas by applying the
know ledge you are learning.

This is provided as a means of helping
you measure and evaluate what you have
learned by using this packet. % will
help you check your learning of the
terms and key ideas Introduced in this
packet.

To help you remember what you have discovere
and learned, these projects witl reinforce
the learning of basic terms and key ideas.,

In order to show what you have learned, you will need to

{1) explain, (2) list, (3) demonstrate, (4) prove, and (%) evaluate what

you have learned from using this packet. You will be given a pre-test

to determine if you need to complete this packet. |f you are unable to

demonstrate your understanding of the concents tested in the pre-test,




P

+

you will need to complete fhe packet by progressing through the
(1} Word Lists
(2) Study of Key ldeas
(3) Thought Questions
(4) and the Post-Test.
Later, you will be able to further study the key ideas Introduced in
this packet by doing projects.
You will need to pass the Post-Test in order to proceed to

Packet Two.

TURN TO THE NEXT PAGE AND BEGIN THE PRE-TEST.

g
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WHAT SHOULD | DO IF | ALREAD™ KNOW THE INFORMATION

I AM TO LEARN N THIS PACKET?

As a means of helping you and vour teacher determine whether
you need to complete this packe‘l’,' proceed to take the Pre-Test

provided below:

PRE-TEST: LEARN ABOUT .MAN'S BASIC NEEDS--

: * LEARN ABOUT YOUR BAS!C NEEDS

- i. Wrlite a short deflnition of the folliowlng terms:

Neads:

. Baslc Needs:

Univarsal Needs:

Personal Née ds:

Physlca! Needs:

Social Needs:

Spiritual Needs:

-] 0=
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2. Write answers o the following Questions:

A. What are Man's basic needs?

B. What basic needs do all men have?

El
]

*

C. What uﬁiversa! needs does Man have?

D. What personal needs does Man have?

E. What physical needs does Man have?




) 2. {(Continued: W¥Write answers to the followlng questions):

F. What social needs does Man have?

G. uhat universal phystcal needs does Man have?

H. What personal physlical need. does Man have?

{. What universai social needs does Man havel

J. What personal social needs does Man have?




2. (Continued: wWrite answers to the following questions):

K. What universal spliritual needs does Man have?

L. What parsonal spiritual needs does Man have?

M. What basic needs do You have?

w!

N. What universal needs do You have?

AP

Q. What personal needs do You have?

P. What physical needs do Yoy have?

- | T




2. {Continued: Write answers to the following questions):

Q. wWhat universai physical needs do You have?

K. #hat porsonai physical needs do You have?

S. what universal soclal needs do You have?

-

. A

4
ik E r

T. What porsonal social needs do You have?

U. What universal spiritual needs do You have?

V. What personal splritual needs do You have?

W. in wnat way$s are you a person with both universal

and personal basic neads?

FinISHED? TAKE THiS PRE~-TEST TC YOUR TEACHER,

STOP! DO NOT GO ANY FURTHER IN THIS PACKET UNTIL YOUR
TEACHER INSTRUCTS YOU TO 0O SO.

14~

24



{f your teacher checks ftem number one, you do not need to
complete the remainder of this packet. 1f your teacher checks

i tem number two, continue to work with this packet, and turn

the page.

ITer one: GO on to next packet.

b
Ls

itfem two: You are ready to start working in this packet.

Turn the page and begin.

]G




WHAT SHOULD | OO0 IF { DON'T ALREADY KNOW

THE INFORMATION | AM TO LEARN IN THIS PACKET?

You wi (! need to work with the (1) Word List
(2> Sfudy of Key |deas
(3) Thought Questiéns
{4) Post-Test

, _ (5} Creatlve Projects

Ready to begin? First, you will need to familiarlze
yourself with new terms. The Word List on the next page

will help you learn these terms.

Turn to the next page.
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Needs:

Needs:

e gt

Bas|

N

Universaji Needs:

Persconal Needs:

Physical Needs:

Social Needs:

Spirltual Needs:

_order fo:

WORD L1ST

*

_ Those things which are desirable, useful, and

essentlal to ||fe,

Those physical, social, spl ~itual proper'i-les
or qualitic: which are essential +o life in
nan belngs to live.

F3
These physical, social, and spiritual basic
needs shared by all men in order to ilve.

Those physical, soctal, and splrlitual pasic
needs characterized by the desl|res of the
individual.

Those unlversal and personal needs of humans
associated with survival. These needs are
retated to materl|al possessions or naturai laws
essential to satisfying the needs of the body.

Those universal and personal needs of humans
assoclated with companlonship with other humans.
These needs are related to the indivldual inter-
actions of humans in groups.

Those universal and personal needs of humans
assoclated wlth emotlons, securlty, or religious
and sacred matters. Many times these needs are
listed under "social needs."

IF YOU HAVE DIFFICULTY WITH OTHER TERMS INTRODUCED IN THIS PACKET,
USE THE DICTIONARIES MADE AVAILABLE IN YOUR RESOURCE CENTER. |IF
~ YOU ARE STILL CONFUSED, ASK YOUR CLASSMATES OR YOUR TEACHER FOR HELP.

TURN TO THE NEXT PAGE AND START YOUR STUDY OF THE KEY |DFAS,

-17-
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KEY IDEAS 5
SEE JULAD

Learning ﬁbou; Man:
What is Man? What does Man need in order to Ilve?
Let us imagine Man in a room by himself. This room has nothlng
in it., What would Man need in ThPT room in order Yo Iiveé ’
Man could not survive for a long period of time if he could not
ful#ill his basic needs. )
What are basic needs? Basic needs are those essentials in |lfe
which enabl? Man to live from minute to minute, from hour t© hour,

from day to day, and so on. Basic needs must to be ful filled if Man

is to survive Basic negds consist of (|} Physical needs, (2} Social

needs, and {3} Spirituai needs.

Let's pretend the Man we hs;e in the empty room has nothing to
satisfy his basic nceds. What can we provide In order to help him
survive?-

First, Man needs to satisfy his physical needs. These include
&a?erial possessions and natura! 1aws essential in satisfying the
needs of his body. Does Man need air in order to survive? Yes, Man
needs air ?o:breaTGe in order to ;;rvive. What would happer. to Man
if he did not have air to breathe? He would die. Air, then, is a natural
law essential in satisfying Man's physical basic need to breathe.

Does Man need water in order to survive? Yes, Man needs water to
drink in order to survive. what would habpen to Man if he did not have
water to drink?- Pretending he does not have any ofhér fiquids available

-8~
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to him, Man would die without water to drink. Water, then, is a

basic physical need of Man. In what ways mlght water not be a
baslp physical need of Man? Does Man need to wash himself in order
to survive? Would Man die if he did not wash himself or his clothes?
It is doubtful that being dirty would cause Man to ﬁle. ts water,
then, when it is used in washing Man or clothes a basic physical
need? No, when water is used for washing Man's body or hls clothes
it is not considered a basic physicai need. However, water used to
wash an open wound s & basic physical need if it washes out the
wound and helps stop infec?ioﬁ. When water is used for drinking or
health and sanitary reasons it becomes a basic physical need of Man.
So far, we have listed air and watér as elements needsd in
satisfying Man's q§sic physical needs. Can you think of any other

physical needs? |f Man only had air and water would he be able to

survive for a long period of time?. What other basic physical needs
must be met in order for Man to survive? Do you think Man could live
without food? Food is a basic chysical factor in Man's survival. It
is needed by Maé's body to enable Man to function successfully. Man
could not live for a very long period oy time without food. Food, then,
is @ pasic physical need of Man,

What other basic physical needs must Man meet in order to survive?

Could Man survive without sleep or rest? Sleep and rest help Man combat

fatigue. |t is doubtful ?ha?‘Man could survive long without sleep or

rest. Therefore, sleep or rest are considersd basic physical needs of

Man.
Could Man survive if he couid not move? How wouid he get his

water and his food if he could not move? What parts of Man's body

-|Qum
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" enable Man to move? An essentlal part of Man's body Is his muscle
sysfém. Muscles enable Man to mc;ve, to breathe, to drink, to eat,
to sleep, and to :ift, walk, run, build, and so on, It 1s important
that these muscles be toned in order that Man may utilize them.

How does Man tone his muscles? Does he need *» gxercise his muscles
=n order to tone them? |Is exercise, then, a basic physical need of
Man? Yes, exerclse is assoclated with satisfying the needs of Man's
body; therefore, exercise is a basic physical need.

. What other basic physlcal need must be met in order that Man
may survive? Could Man survive long 1f his body was constantly
exposed to the ¢old and heat of the weather? Would Man survive

" long 1t he could not gshelter himselt from the elements of his
environment? How can Man protect himself from the hardships of

- weather? if Man is fiving in a very cold climate, does he neged
clothes to keep him warm? Are clothes, then, materlal physlcal
needs baslc to Man's survival? |f Man couid not survlve wlthout
clothes, they would be basic physical needs. Whal happens if
we place Man in a very warm ciimate? 0Ooes he need clothes to
keep him warm? |f Man can survive wlthout clothes, they are not
basic physical needs. UDCoes Man need shelter in order to survive?
Ho::!d Man live long wlthout shelter? It Is doubtful that Man
.could live inng without shelter. However, shelter has many defini-
tions. A cave is a sheiter. A tree Is a shelter. A house is 3
shelter. Can you think of other types of shelters? |f Man lives

in a warm climate, could he survive in a cave? Could he survive in

a tree? Could he surive in a house? In a warm climate any one of

these shelters would enable Man to satisfs his basic physical need

for shelter. what happens if Man lives in a cold climate in a cave?
-20- )
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Would a cave be warm erough to enable Man to survive in & cold

climate? 1f not, uha?‘uou!d Man need in order to insure his -
survival? He might need very warm clothes. Would ;Io?hes then be
@4 basic physical need? 1f they enabie Man to survive, they would
-be considered a basic physical neea. {f Man had & very warm cave
in this coid climate, would clothes be essential 1o his survival?
What happens when Man needs to Jeave his warm cave to hunt for
food in this cold climate? Would clothes be essential 16 hls
survival? For Man to survive in a cold climate he would need
a warm shelter, or warm ciothes, or fire. If Man 'lived in a

cold climate without a warm shelter, or warm clothes, would fire

enable him to survive? |f so, then tire would be consldered a basic
physical need. If Man |ived in & cold climate in a house, his
shelter might enable him to survive without clothes or shelter.

what happéns if M2n needs to [eave his shelter his warm house

to get food In this cold ciimate? Clothes, again, would be con-
sidered an essential to his survival. Would Man need more than a
shelter if he lived in a warm cltimate? |f Man couid survive with-
out clothes or fire, then hls shel’er would serve 85 hls basic
physical need in protecting him from }he hardships of weather.

Let's pretend the Man we have in the empty room has no?h[ng
?oqsa?isfy his basic needs. Let's pretend the Man has no exireme
climate to prevent his survival. He still needs shelter, which IS
already provided by the watls of the room. What other basic physical
needs must be met in order to help him survive? Can you |llst them?

(1 i ; (2) 3 (3)

-

(4) 7 (5) or : and (6) shelter .




‘ You have Just learned that Man cannot survliwe for long
perlods of time wlthout ful fliling needs essentlal to his
survival. The%e needs were essentlal to sa?[sfying the needs
of his body. What did we call these needs? T&ese needs were ,
called Man's baslc PHYSICAL NEEDS.

What Iq another basic need of Man? Man cannot provide
himself with his dbasic physlcal needs when he is first born.
How dods Man meet his physical needs at blrth? Man is depen-
dent upon others for his needs. This dependence at birth and
throughout his |ife means Man must interact with other humans.
This inferaction anables Man to meet the second of his basic
needs--SOCIAL NEEDS.

What are social needs? How do social needs di ffer ¥rom
physical needs? Social needs are those needs which must be
met in order for Man to be happy In his Iife; Physical needs
enable Man to survive through meeting the basic needs of his °
body. Social needs enabie Man to survive through meeting the
basic needs of his dependence upon others--soclal needs enable
Man to survive through meeting the basic needs of his mind.

when Man is porn, be has a family. This family first makes
sure Man has his basic physical needs met. Then, the family
suppiies Man with social needs such as love, help, fun, and l

friendship. A Man's famlly supplies hls first sociat needs--

somgone to love him, and sonwons he can love. As a social being,

Man needs to beljeve he is loved, and he needs to be able to show

his love to others. Man’; first receiving and giving of this love

may stem from his family. Later in his life, Man may receive and

give this love to others outside of his famiiy--such as friends.

“22a
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Man's social needs include helping each other meet their basic
negds~-physical, social, and spiritual. Man interacts with others.
I+ is through this: interwcfion that he develops friendship with
his companions. He becomes involved 34 the welfare of other humans. '
Man develops cooperative and interdependent relationships with
members of his family, his neighborhood, his city, his county,
his state, his country, his world. With each interaction, Man is

satisfying his basic social needs. These basic social needs include

-

the need to [ove and be loved. It is through the development of this
love that Man is willing to help others, to have fun with others, to
feach his goals, to learn about the world.

Helping others satisfies a baslc social need of Man. Man is

happy when he thinks and knows he is helpful and wanted. Whén Man
feels he is needed, he can feel loved and give love.

Having fun_ makes Man happy. Happiness Is a baslc social need
of Man, Havéng good times with other people strengthens Man;ﬁ ties
with others. Many times this interaction develops into a strong
friendship. ‘

What is a friend? What do you think a friend is? Why do you
have friends? Do all peonle need friends? How do y-i make friends
with someone? What do friends do? Are memters of your family your
friends? Why or why not?

A friend can be defined in many ways. A social contact wi th
others who care about Man and meat his basic socisl needs are friends.

Goals are also basic social needs of Man. Goals give purpose
to Man's life., By worklng with others, through cooperation with
others, Man's goals are attained. 0o Goals aver change? |If Man
cannot find purpose in his goal, he often changes his goals. Wwhy

23w
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might it be'wlse to Change goals? Man must feel that he can
achieve his goaI;. Why might this be true?

Man has ‘another basic social need--he ngeds to feel he
can do soﬁefhin; well. Why do?you suppose this Is so imporfant?

Man is @ curious being. Another of his basic social. nesds
is the need to discover, think, and learn. How doss man learn?
Man Jearns from.others. This learning process-is a social :
process. Can you why Man has basic gocial needs that must be met
in order for him to survive? When Man js born, how does he le;rn
that hefmusf eat, drink, exercise, slesp, and breathe? These needs
may be naturally taught; bult how does Man learn to talk, sling,
dance, and live with others? This learning process s met through
interaction with others, '

We have learned that Mah has both basic PHYSICAL NEEDS and
basic SOCIAL NEEDS which must be met, enabling Man to survive.

Let's review these PHYSICAL and SOCIAL NEEDS basic to Man.

What are Man's basic PHYSICAL NEEDS? Body needs. (Fill=-in bianks).

() (4)
" (2) (5)
(3) (6)

What are Man's basic SOC1AL NEEDS? Happiness.

(1) _Families {4) Helping Others--Feellng Needed
(2) _Love (5) _Goals
" (3) _Friends (6) _feeling of Achievement

{7) Satisfying Curiosity

~24-
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You have just learned and reviewed fwo categories of Man's basic

needs. Can you think of the third category? Man's third basic set

Fa1

of needs are SPIRITUAL NEEDS.

Spiritual needs provide Man wlth security In emotional,

religious and other sacred matters., Many times spiritual. needs

are listed with social needs because they do not apply directly

" Yo the needs of the body, as & means of survival. Spirltuai needs

help Man attain happiress, @ soclial need. Spiritual needs provide.
b{an with Faith. Faith may be the need to believe in yourself,
your family, your friqnds, your government, the people of your
ugr!d, or in a form of rellgious activity. Faith may be the
belief in & Supreme Being or Creator. Can you think of Faith
as a basic need separate from Man's basic sociel needs?

Basic physical needs such as air, water, food, sleep,

exercise, and shelter are needed by ail human beings. When

needs are basic to all human beings we call these basic needs

UNIVERSAL Needs. Universal basic needs include (1) physical

needs, (2) social needs, and (3} spiritual needs.

what might UNIVERSAL BASIC PHYSICAL NEEDS include? Al

human beings need air, water, food, sieep, exercise, and Shelter.

When these needs are basic physical needs of all human beings we
cal} these Universal basic physical needs. Clothing Is not needed
by all human beings; therefore, clothing is pot a basic physical
need Un'versal 1o all human beings.

What ba<’c physical needs ar¢ universai needs of Man? (Fill-in

the blanks). (1) (2)
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(3 (4)

(5) (6)

Basic social naeds Such as families, love, companionship {friends},

feeling gf_uorfh (helping others and feeling needed), goals, feeling

of achievement, and satisfying curiousity are nee&eg by all human

beings. When nesds are basic to all human beings we call these needs

UNIVERSAL Needs. Universal basic needs include (1) physical needs, .

{2) social needs, and (3) spiritual needs.

" What might UNIVERSAL BASIC SOCIAL NEEDS Include? All human

beings need fémilies, love, companionship, feeling of worth, goais,

feeling of achievement, and satisfaction of curiosity. Money is not

needed by all human beings; therefore, money js not a basic social
need Universal to all human belngs.
What basic social needs are universal needs of Man? (Fill-in

the blanks}.

() (4)
(2) . (5)
(3) . (6)

‘ N .

Basic spiritual needs such as Faith in yourself, your family,
your friends, yéur government, your world, and a Supreme Being or
Creator are needed by Man. Not everyone has faith in themseives,
their family, their friends, their government, their world, or

a Supreme Being or Creator. Tnerefore, not all spiritual needs are

Universal to all human beings. However, a UNIVERSAL BASIC SPIRITUAL

NEED is Falith in at least one or more of the abeve listed needs.

Give a definition of UNIVERSAL BASIC SPIRITUAL NEEDS: Faith




*
Let's pretend we stilt have Man in an empty room without any

of hls basic nesds. List below the basic UNJVERSAL Needs he must

have in orde‘r that he may survive.

Basic Universal Physical Needs:

() - (4)
(2) (5)
(3) . (6)

Basic Universal Social Needs:

() ; (4)

(2 _ ' (5)

(3) | (6) N
(N

Basic¢ Universai Spiritual Neeads: (One or more)

() T (5)
(2) (6)
(3 n ‘
(4) \ (8)

Ali human belngs k.. . Universai needs to fulfill in order to
survive. All human beings aiso have Personal needs characteristic
of their ind‘ividual environments, desires, and discoveries. When
Man needs clothing, this is a personal need not universal to all
human beings. When Man needs 8 car, this Is @ personal need not
universal to afl human beings. When Man needs to writs poetry, this
is a personal! need not universal fo all human beings. When Man needs

to buiieve in Buddha, this is a personal need not universal to ail
-27- ‘
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human belngs. When Man needs physicai, soclal, and spiritual

" ful #111ment not needed by all human beings the need Is not

universal, We call thls type of need o PERSONAL NEED, A

Personal Need contains: (1) indlvldual Physical needs, (2) indivi-
dual Soclal needs, anc (3) individual Splrituai needs, Can you

think of any other Personai Needs that Man may have? |f so, write

tham below:

TURN TO THE NEXT PAGE AND ANSWER THE QUESTIONS INTRODUCED IN

THOUGHT QUESTIONS.,

~28-
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THOUGHT QUEST{ONS

Learning About You:

You have. already learned about Man and his basic needs. Apply

this knowledge in answering the following questions in order to

discover things about You and your basic needs.

I. What basi¢ needs do You have?

2. What universal neefds do You have?

35, What are your basic universal physical needs?

4, How do you fulfiill your basic universal physical needs?

-29_
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Why is it necessary that you fulfill your basic universal

physica! needs?

What are your basic universal soclal needs?

How do you ful fill your basic universal social needs?

Why is It necessary that you fulfill your basic universal

social needs?

Whal are your basic universal spiritual needs?




. 10. How do you fulfill your pasic universal splrltual needs?

1. Why is it necessary that you ful fill your basic universal

spiritual neecs?

i2. What personal needs do You have?

13. What personal physlcal needs do You have?

I4. How do vou fylfill yvour personal physical needs?




15. Why Is it necessary that you fulfiil your personal phvstcal

needs?

16. What personal social needs do You have?

17. How do you fuifill your personal social needs?

18. Why is it necessa™y that you fulfiil your personal sociai needs?

19.  What personal spiritual needs do You have?

20, How do you ful fill your personal spiritual needs?

2l. Why is it necessary that you fulfill your personai spiritual needs?

-32-
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WHEN DO | KNOW | KNOW THE MATERIAL | AM EXPECTED
TO LEARN FROM THIS PACKET?
(POST-TEST)

This Post-Test is provided as a means of helping you measure

and evaluate what you have learned by using this packet. It will
heip you check your learning of the terms a'ﬁd key ideas introduced
in this packet. |f you have any questions, ask them of your
teacher, or refer to the Packet contents before turning to the
next page. YOU MAY NOT GO BACK TO THE WORD LIST, THE STUDY OF

KEY EDEAS, THE THOUGHT QUESTIONS, OR OTHER RESOURCE MATERIALS

ONCE YOU HAVE TURNED TO THE POST-TEST.

Ready? Put all materials away, and turn the page.
Follow Instructions careful ly.




' POST-TEST

¥
I. Write a short definitlon of the following terms:

Needs:

Basic Needs:

Universal Needs:

Personal Needs:

Physical Needs: _

Social Needs:

Spiritual Needs:

TURN TO THE NEXT PAGE AMD COMPLETE THE POST-TEST AS INSTRUCTED.
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2. FILL=IN THE BLANKS

Let*s pretend we stitl have Man in an empty room without
any of his basic needs. List below the basic Universal
Needs he must have in order that he may survive.

Basic Universatl Physical Needs:

(1)

(2) e

(3)

(4)

(5)

(6)

Basic Universal Social Needs:

(1)

(2)

{3)

(4)

(5)

(6)

(7}

Basic Universal Spiritual Needs: (List as many as you

can remember)

TURN TO THE NEXT PAGE AND COMPLETE THE TEST AS INSTRUCTED.
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3. Comptete the answers below:

| have universal needs. They are

| have personal needs. They are

| fuffill both my universal and personal needs by

TURN TO THE NEXT PAGE AND COMPLETE THE TEST.
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How are my needs like all human being's needs?

How are my needs different from all other human being's needs?

What did | discover by reading and working in this packet?
(Write your answer in the space provided below):

FINISE™)?  TURN THIS POST-TEST INTO YOUR TEACHER. DO NOT

TURN THE PAGE UNTIL YOU ARE INSTRUCTED TO DO 80.




tf your teacher checks item number one, you will need to
re-take the Post-Test. |f your teacher checks item number two,

you may turn the page and continue working in thls packet.

item one: Do not turn the page to the next lessen. Go
back in the packet to page I6 and re-read the
material introduced in this packet. You will
be able to re-take the Post-Test when you feel
you are ready. .

Item two: You are ready to start working in the Creative
Projects. Turn the page and begin. .

DO NOT TURN THE PAGE UNLESS YOUR TEACHER
PUT A CHECK IN THE BLANK LISTED UNDER ITEM
TWO.
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WHAT DO | DO WHEN | AM FINISHED WITH MY LEARNING PACKET?

(CREATIVE PROJECTS)

These creative projects will help you reinforce your understanding
of the congepts introduced in this packet. Suggested projects are

listed below. You may use the ideas |isted or create your own.
I. Make a poster telling people they have basic needs.
2, Make a collage showing people their basic needs.

3, Write a story using baslic needs 3s a means of helping people

understand why people act the way they do,

4, Write a play or puppet show skit involving use of your knowledge

about your basic needs,

5. Do research on the basic needs of people in China, or the

United States.

WHEN YOU ARE FINISHED WITH A CREATIVE PROJECT, PROCEDE TO
LEARNING PACKET NUMBER TWO: YOU IN YOUR WORLD

~39-
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' YOU IN YOUR WORLD

LEARNING PACKET NUMBER TWO

STUDENT 'S NAME: .




NOTE TO THE TEACHER

This packet is designed to help the student identify himself.
The student will be introduced t0 two basic concepts: (1) Man Is
an entity similar to no dfher being. (2) Man is a constituent
part of his complex world.

In Infroducing the aforementioned concepts, the student will
be able to recognize and define himself as an indlvidual and as a
member of his (1) family, (2) neighborhood, (3) community, (4) clty
or town, (5) county, (6) state, (7} country, {(8) contlinent, (9) world,
(10) solar system, (il) galaxy, and (12) unlverse.

The long range plan of this packet involves the need to involve
the student in a tolerance for cultural relativism. Utilizing this
packet along with class activities, class discussion, individual
research, and future individual learning packets will aid the student
in discovering this tolerance.

Aliow the student to proceed through the packets in consecutive
order, and at his own pace. Encourage him to re-read the material
and re-take the Post-Test if his scoring necessltates. 14 the student
is able to pass the Pre-Test, ailow him t0 advance to the next packet

without having to work this packet.
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WHAT 1S IN MY LEARNING PACKET?

(TABLE OF CONTENTS)

TITLE PAGE NUMBER

Why | Should Use This Learning Packet . . . . . . . 44

wWhat Should | Do in Order To Learn
This Information? « « v o o o o o o o o o o o o 45

what Will | Learn In This Packet? « « « « « « o o 46
How WHil | Show | Have Learned? . . « + + « v + + & a3

What Should | Do If | Already Know
The Information | Am To Learn
in This PaCke*? - - - - - - - » - - » - > - - - 49

what Should | Do If | Don't Already
Know the Information | Am To
Learn In This Packet? . . + + « « ¢« v o o o o & A3

when Do | Know | Know The Material
| Am Expacted To Learn From This
Packe*? - - - - - - - - - - - - - - - - - - - - - 88

what Do | Do When | Am Finished With
My Learning Packet? . . . . . . . . .+ . + .. 94
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WHY | SHOULD USE THIS LEARNING PACKET

The purpose of this learning packet Is*fo help you learn
about you and your part in your world. In order %o discover
fdeas about yourself as a person and as a member of your world,
you will need to follow the instructions listed on each page
very carefully. You will be allowed to learn as fast or as
slow as you wish.

The ideas you will discover and learn in this packet

wil! help you learn about YOU IN YOUR WORLD. After you have

finished this packet, you will be able to apply your knowledge
and opinions gained in this study to learning and discovering
the concepts jntroduced in your next learning packet--Your World

(Packet Three).

NOW, TURN TO THE NEXT PAGE AND READ: WHAT SHOULD | DO IN ORDER TO
LEARN THIS tNFORMAT ION?
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WHAT SHOULD t DO IN ORDER TO LEARN THIS INFORMATION?

Because students learn at different speeds, and learn in
many di fferent ways, you wi'l be allowed to learn as fast or as
_slow as you wish. You will need to follow the instructions listed
on each page. Do not skip ahead in the packet unless you are
instructed to do so. Do not skip packets unless you are instructed
to do so,
You will flrst need to have a pencil or a pen. Your teacher

shoul d have a resource center for vou, equipped with crayons,

scissors, paints, construction paper, magazines, and other supplies.
Make sure you know where this resource center is located in your
cl assroom.

In order to learn this information, you will need to follow
instructions carefuily, and be able to understand the concepts
introduced. What are the concepts?

TURN TO THE NEXT PAGE AND READ: WHAT WiLL | LEARN IN THIS PACKET?




WHAT WILL | LEARN IN THIS PACKET?

You will learn about You as an individual,

You will learn about You as an individuai in Your World.
You will learn how it 18 possible to be both an Individual
and @ member of your universe:

A. Your family

B. Your neighborhood

C. Your community

D. Your city or town

E. Your county

F. Your state

G. Your country

H., Your continent

i, Your world

J. Your solar system

K. Your galaxy

L., Your universe

READY TQ LEARH ABOUT YOU IN YOUR WORLD?

TURN TO THE NEXT PAGE ANC READ: HOW WILL | SHOW | HAVE LEARNED?
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HOW Witl | SHOW | HAVE LEARNED?

This packet contains:

(1} a Pre-Test:

(2)a word List:

(3} a Study of Key laeas:

{4) Thought Questions:

{5) Post-Test:

{5} Creative Projects: .

This is provided as a means of
helping you and your teacher
determine whether you need to
complete this packet.

This is provided as a means of
helping you familiarize yoursel f

with new ferms. I+ will help
introduce you to terms you may

wish to use during class discussions.

This is provided as a means of
enabling you to learn the concepts
related in this packet.

#hese questions will appear through-
out the packet as a2 means of helping
you discover key ideas by applying
the knowledge you are learning.

This is provided as a means of helping
you measure and evaluate what you have
learned by using this packet. 1+ will
help you check your learning of the
terms and key ideas introduced in this
packet.

To help you remember what you have
discovered and learned, these projects
will reinforce *he learning of basic
terms and key ideas.

In order to show what you have learnad, you will need to

(i) explain, {2) list, (3} demonstrate, (4) prove, and {(5) evaluate

what you have learned from usinq this packet. You will be given a

ore-test to determine if you need to complete this packet. |f you

are unabile 10 demonstrate ,..runderstanding of the concepts tested

=-47-
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in the pre-test, you will need to compiete the packet by progressing
through the (1) word Lists
(2) Study ‘of Key ldeas
(3) Thought Questions
(4} and the Post-Test.
Later, you will be able to further study the key ideas introduced
in this packet by doing projects.
You will need to pass the Post-Test in order to proceed to
Packet Three (unless your teacher instructs you to proceed directiy

to Packet Three after passing the Pre-Test in this packet).

TURN TO THE NEXT PAGE AND BEGIN THE PRE-TEST.
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WHAT SHOULD | DO IF | ALREADY KNOW THE INFORMATION

I AM TO LEARN N THIS PACKET?

As a means of helping you and your teacher determine whether
you need t0 complete this packet, proceed to take the Pre~Test

provided below:

PRE-TEST: yOU IN YOUR WORLD

I. Write @ short definition of the foliowing terms:

What is a person?

| what is a family?

what is a neighborhood?

What is a community?

What is a ¢ity or town?

what is a county?

What is a state?

What is @ country?

AT -
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What is a continent?

What is a worid?

What is a solar system?

What is a galaxy?

What is a universe?

Write answers to the following questions:

A. What makes a person different from all other people?

B. Who are you?

C. How do you kpow who you are?

0. How can you be sure you are who you think you are?




Why do people have names?

F. What do you do to show you are a person?

G. How do you show other people you are an individual?

H. In what ways are you like all other people?

I. How do you show other people vou are like all other
people?

J. How are vou an impertant part of your family?

K. How do you know you are an important part of your family?

-i1- 6
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What makes your family different from all other
families?

How is your family an important part of your
ne i ghborhood?

How are you an important part of your neighborhood?
How is your neighborhood different from all other

neighborhoods?

How is your neighborhood an important part of your
communi Ty?

How are vou an important part of your community?

How is your family an important part of your community?

What makes your community different from al! other
communities?

-52=
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ALA.

B.8.

c.C.

How is your

How are you

HOW is your

How is your
or town?

‘oW is your
and towns?

How is your
county?

How are you

How is your

How is your
county?

How s vour
sounty?

community an important part of your
city or town?

an important part of your city or town?

-

family an important part of your city or tewn?

neighborhood an important part of your city

city or town different from other cities

city or town an important part of your

an importent part of your county?

tami iy an important part ot your county?

neighborhocd an importent part of your

community an important part of your

"'ST“- L
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0o,

EE.

FF.

JJ.

l}\.K.

L.

What makes your county different from other counties?

How is your

How are you

How is your

How js your
state?

How is your

How is your

Mow is your

How is your

county an important part of your state?

an important part of your state?

family an important part of your state?

neighborhood an important part of your

communi ty an important part of your state?

city or town an important part of your State?

state different from other states?

state an important part of your country?

54 -
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NN,

PP,

5§.

TT.

How are you

How

How

How

How

Is your

is your

is your

is your

is your

an important part of your country?

famity an important part of your country?

neighborhood an important part of your country?

community an importi.t part of your country?

city or town an important part of your country?

county an important part of your country?

What makeS your country different from other countries?

How is your country an important part of your continent?

O 1




Vv.

xXX.

YY.

ZZ.

AAA,

086,

oce,

How are you

How

How

is your

is your

continent?

How

How

How

How

is your

is your

is your

is your

an important part of your continent?

family an important part of your continent?

neighborhood an important part of your

community an important part of your continent?

city or town an important part of your continent?

county an important part of your continent?

state an impurtant part of your continent?

What makes your contlnent different from all other continents?

HMow is your continent an important part of vour worid?




EEE.

FFF.

HHH .

JJdJ.

KKK.

HOw

How i

How i

How i

How

How |

How |

are you

is

your

your

your

your

your

your

your

an important part of your world?

family an lmportant part of your worid?
/\.

T

nelghborhood an important part of your world?

community an important part of your world?

city or town an important part of your world?

state an lmportant part of your world?

country an important part of your worid?

world di fferent from other pianets?




LLL.

NNH .

Ul

PPR.

J.

KT,

(W]
I
L9
-

TTT.

" How is your world an important part of your Solar system?

How are you an important part of your solar sysfem?

How is your family an important part of your solar system?

How Is your neighborhood an importart part of your
solar system?

How is your community an imPortant Part of your solar
system?

A N .
How s your clty or town an important part of your
sctar system?

How is your county an important part of vour solar svstem?

tHow is your state an imPortant part of your solar system?

How i% your country an imnortent part ot your sul.r avstem?

-5 -
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UUU -

vvy,

Wi,

XXX .

YYY.

222,

AAAA.

BBEB.

CLCr,

Lo,

How

How

How

How i

How i

How |

How i

is

is

is

your

your

your

are you

your

your

your

your

your

your

continent an important part of your solar system?

solar system different from other solar systems?

solar svstem an important part of your galaxy?

an important Part of your galaxy?

famity an important Part of vour galaxy?

neighborhood an important part of vour aalaxy?

community an importfant part of your galaxy:

city or town an important part ot your galaxy?

county an impo. ;ant part of your aalaxy?

state an important part of your Jalaxy?




EEEE.

FFFF.

GGGG,

HHHH .

e,

JJJJ.

KKKK.

LLLE.

How

How

How

How

How

HOwW

How

is your

is your

is your

is your

is your

are you

is your

is your

country an important part of your galaxy?

continent an important part of your galaxy?

world an important part of your galaxy?

galaxy different from other galaxies?

qataxy ar important part of your universe?

an important part of your universe?

famt ty an important part of your universe?

neichborhood an impurtant part of your universe?
y Y
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MMM,

NHNN .

PPPP.

RRRR,

$555.,

TTTT,

Ul .

How is
How is
How is
How is
How is
How is
How is
How is
liow 1%

your

your

your

your

your

your

your

your

your

community an important part of your universe?

city or town an important part of your universe?

county an important part of your universe?

state an important part of your universe?

country an important part of your universe?

continent an important part of your universe?

wortd an important part of your universel

solar system an important part of your universe?

universe unique?




FINISHED? TAKE THIS PRE-TEST 10 YOUR TEACHER.

STOP! DO NOT GO ANMY FURTHER IN THIS PACKET UNTIL
YOUR TEACHER INSTRUCTS YOU TO DO S0,

1 ¥ your teacher checks item number one, you do
not need to complete the remainder of this packet.
1 f your teacher checks [tem number two, continue 1o

work with this packet, and turn the page.

Item one: GO on 10 the next nacket,
ttem two: You are ready +0 start workinag in this
packet.

TuRN THE PAGE AND BEGIH,

==
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WHAT SHOULD | DU IF | DON'T ALREADY KNOW THE

INFORMAT ION 1| AM TO LEARN IN THIS PACKET?

You wiil need to work with the (1) Word List
(2} Study of Key ldeas
{3) Thought Questions
(4) Post~Test

(5) Creative Projects

Ready to beqin? First, you will need to familiarize
yourself with new terms. The wWord List on the next page

will hetp you learn these terms.

TURN TO THE NEXT PAGE.

A




WORD LIST

Person: A human individual distinquishable from animals
or things. (You will be given a chance fater in
this packet to write your deflnition of a person).

Family: A group of persons sharing common apcestors, or
relatives. {You wili be given a chance later in
this packet to write your definition of a family).

Neighborhood: A group of families living near each other or a
section of {and shared by neighbors living close
together. (You will be given a chance later in
this packet to write your definition of a
ne ighborhood).

Community: A group of ncighborhoods sharing common Qualities
and living ciose tonether. (You witl be given a
chance fater in this packet to write your defini-

tion of a community).

City or Town: A qroup of communities grouped closed together
and sharing common qualities. (You will be given
a chance la*er in this packet to write your defini-~
tion of a City or town).

County: A group of cCities or towns located close together
and sharing common qualities. (You will be given
a cnhance later in this packet to write your defini-

tion of a county).

State: A group of counties located near each other and
sharing common qualities. (You will be given a
chance later in this packet 1o write your defini-
tion of 8 state).

Country: A group of states located near each other and sharing
common qualities. (You will be given a chance iater
in this packet to write your definition of @ country),




Cortinent: A group of countries {(or one country) located
on one land mass (larger than an island) sur-
rounded by water. There are seven continents
on tarth. (You will be given a chance later
in this packet to write your deflnition of a
continent),

World: A aroun of continents and water covering the
planet Earth is a world; a generaticn of people
living on a planet (Earth). (Later, you will
be given a chance to write your definition of
a world).

Sclar System: A group of planets close together and sharing
common quatities. (Yoy will be given a chance
later to write your definition of sglar system).

Galaxy: A group of solar systems close together and
sharing common qualities. (Yoy will be given
a chance 1ater in this packet to write your
definition of a galaxy).

Universe: A aroup of galaxies and star. enclosed in the
whole of something immeasuratle by Man.
{Later, you will be given a chance to write

your definition of universel.

IF YOU HAVL DIFFICULTY WITH OTHER TERMS INTRODUCED IN THES PACKET,
USE THE DICTIONARIES MADE AVAILABLE IN YOUR RESOURCE CEWTER. IF
YOU ARE STILL CONFUSED, A-X YOUR CLASSMATES OR YOUR TEACHER FOR HELP.

TUR T THE EXT PAGE AND START YOUR STUDY OF THE KEY JDEAS.
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KEY IDEAS

Ari——

Do you remember the Mother Goose version of a story about
a boy named Jack who buiit a house? It was called "This is The
House That Jack Built". You may find @ version of This story
by turning the page. Read the story and continue 1o work

in This packet.

TURN THE PAGE AND READ: THIS |5 THE HOUSE THAT JACK BUILT.




THIS 1S THE HOUSE THAT JACK BUILT

This is the house that Jack built., (Draw a housel,

This is The matt
That lay in the house that Jack built.

This is the mouse
Mat at. the malt
inat tay in tne nouse that Jack bhuilt,

(Draw & bag of malt).

(Draw a mouse).




This is the rat,

That ate the mouse,

That ate the malt

That lay in the house that Jack built.

This is the caft,

That killed the rat,

That ate the mouse,

That ate the malt

That lay in the house that tack built.

This is the dog,

That worried the cat,
That killed the rat,
That ate the mouse,

That ate the malt
That tay in the house that Jack builf.

{Draw a rat).

{Draw a cat).

(Draw a dog},




This
That
That
That
That
That
That

This
That
That
That
That
That
That
That

This
That
That
That
That
That
That
That
That

is the cow with the crumpled horn,
tosced the dog,

worried the cat,

kilied the rat,

ate the mouse,

ate the malt

lay in the house that Jack buil+t,

is the maiden all foriorn,

{Draw a cow}.

mi |lked the cow with the crumpled horn,

tossed the dog,

worried the cat,

killed the rot,

ate the mouse,

ate the mait

lay in the house that Jack built.

is the man all tatterec and torn,
kissed the maiden all forlorn,

(Draw a maiden).

milked the cow with the crumpled horn,

tossed the dog,

worried the cat,

killed the rat,

ate the mouse,

ate the malt

tay in the house that Jack built.

7=
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Thls is the priest all shaven and shorn,

That marrieg the man all tattered and torn,

That kissed the maiden all forlorn,

That milked *the cow with the crumpled horn,

That tossed the dog,

That worried the cat,

That killed the rat,

That ate the mouse,

That ate the malt <

That lay in the house that Jack built. (Draw the priest).

-

This is the cock that crowed in the morn,
That waked the priest all shaven and shorn,
That married the man ail tattered and torn,
That kissed the maiden all forlorn,

That mitked the cow with the crumpled horn,
That tossed the dog,

That worried the cat,

That Killed the rat,

That ate the mouse,

That ate the malt

That lay in the house that Jack built. (Draw the cockl}.

This is the farmer sowing his corn,

That kept the cock that crowed in the morn,
That waked the priest all shaven and shorn,
That married the man all| tattered and torn,
That kissed the maiden all forlorn,

That milked the cow with the crumpled horn.
That tossed the dog,

That worried the caft,

That killed the rat,

That ate the mouse,

That ate the malt,

That lay in tne nouse that Jack built. (Draw the farmer).

-7

8t




How does this story ("This Is The House That Jack Built'")
help you understand yourself and your place in your world? First,
Jack built @ house. in this house lived many animais and people,
each dependent unpon themselves, each other, and Jack. Let's pretend
you are like Jack., Draw a picture of yourself In the space provided

below.

TURN TO THE NEXT PABE WHEN YOU ARE FINISHED WITH YOUR
DRAWING,




YOU AS A PERSON: (write your answers in the spaces provided below).

why do you call yourself a person?

wWho are you?

Do you have a name? 1f so, what is your name?

#hy do vou have o name?

why do vou have the name you havel

Co vou like vour name? &by or why not?

if you could change vour name would vou do sc? why or why not?

if you dic decide to Cnenne your name, which name would you choose?

Wiy mighT you want to chanae your narme?

Why do viu thine oF yourself 5 YO.!7

Q 5‘5
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How do you know who you are?

How can you be sure you are who you think you are?

What +hinags do you do?

¥ihy do you do these things?

Did you jearn how 1o do what you are doina in |life? Why or why not?

tHow do you learn”?

¥hy ¢o you fearmn’

Wnat do vou look like?

How do vcu ook di fferant from other necnle?



Why do you look different from other people?

Do you look tike anyone else? Why or why not?

Do you have eyes? |f so, how are your eyes important to you?

Do you have ears? |f so, how are your ears important to you?

Do you nave a rose? |f so, how iS vour nose important o you?

No you have a moutn? |f so, how is your mouth important to you?

Do vou have a sense of fouch? If so, how is the sense of touch
irportant tc you?

Jo vou have & bodv? If so, now IS your body important to you?

1]
Lw

Jo vou have a mind? [{f S0, how is your mind important to you?

what do vou want +¢ do tomorrow?

whaTt do vou wan* *0 do next weak?

FRIC -

Aruitoxt provided by Eic:
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What do you want to do next month?

What do you want to do next year?

What do vou want to do in the next ten years?

is pla~ring goals important to you? Why or why not?

How U0 you plan t¢ achieve your goals?

{s it important to you that vou achieve your goals? WwWhy or why not?

#hat are your favorite things?

ANy do You have favorite thinas?

wnat makes vour favorite *"inas snhecial to YOU?

is it [mpor+tans to nave ‘avorite +nins?  whv or why not?

O

ERIC st

Aruitoxt provided by Eic:




In the space provided below, write about You. (If you need
more space, use notebook paper and insert the extra pages behind

this page).

TURN Do Ten LixT Py A48T COTHHE ACr T TS PACAET,




Jack built a house. In this house lived many animals and
peoplie, each dependent upon themselves, each other, and Jack.
Let's pretend the house is |like the universe because it contains
everything and everycne. Draw the house in the space provided

below.

Turh To ThE NDAT 2450 ALL THT 1INl WORKINS 17 THIS PACKET,

it
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Aruitoxt provided by Eic:

The smallest object in Jack's house was a bag of malt which
a mouse ate. The mouse was living in the house when i; was eaten
by the rat. The rat was jn the house when it was eaten by the
cat., The cat was in the house when it was chased by the dog.
The dog lived in the house when i+ was chased by the cow with
the crumpled horn. The cow lived in the house when it was mi|ked
by the milkmaid. The milkmaid iived in the house when she was
courted by the tattered man (lost and forlorn). The tattered man
bived in the house wheén he married the maid. The story continues to
buitd while Jack's house contains them atl.

Let's pretend the house that Jack built is like the universe,
and like fhe universe it contains everything, including Jack. Let's
nrevend the smaljest object in this house is the family. What might
ve the mext 1O the smallest object? tet's nretend the geighborhood
is the .econd smallest object in Jack's house. The third smallest
object would be tne community. ‘Ahat would be the fourth smallest
object in Jack's house? The zity or town would be the fourth smaltest
object in Jach's nouse. What woule be the fifth snallest object in
5 house? Let's nretend the county would be the fifth smaitest
obiact in lack's house. Why miaht this be a qood examnle? what woutd
be tnhe next l.=1est cbiect in Jack's nouse? Let's pretend the state
is the next larmest object in Jack's house. What is larcer than 2
state? A countey is laraer than a state. Let's nrevend the seventh
smallos* ohject in jutk's nouse is the country. “he rext ohject
larger *han a country would de the continent. Lo You anree?l why or
why a0t?  anat misht ta e noext jarast ohject in lagh's fouse? wWould

you aree trar The warld 19 laroer Tman 3 contirent? Let's pretend




that the world is eighth smallest object in Jack's house. |s the
solar system larger than the worid? Then, let's pretend the ninth
smallest object in Jack's house is the splz: system. What is
larger than the solar system but smaller than the universe? The
galaxy would be the largest object in Jack's house which is fike
the universe, a whole containing everything.

Now, where adoes Jack beiong in this house? Is Jack smallier
than the smailest object, the family? s Jack smaller than the
neighborhood? is Jack smaller than ihe community? Is Jack smaller
than the city or the town? |Is Jack smaltler than the county? Is
Jack smaller than the state? |s Jack smaller than the countpy?
Is Jack smailer than the continent? |Is jack smalier than the
worfd? |5 Jack smaller tha- the solar system? |Is Jack smaller
than the galaxy? Is Jack smaller than the universe?

Jack is like you. He has basic needs. He has physical
tfeatures. He has social features. Jack is a person with a
family. Jack is living in a family that is part of a neighborhood,
that is part of & community. This community is part of a city or
town, This citv or *town is part of a state. Tnis state is pert of
a country, which is part of the continent Jack is livino or, This
continent is part of Jack's worid. This worlid is part of Jack's solar
system. This sotar sysiem is part of Jack's galaxy. This galaxy is
part of Jack's universze. tike Jack's house, the universe contains many
parts, each part containing smaller parts. Wvhere does Jack belong in
trig house? Does Jack olay an important part in his famiiy? How?
Does Jack Dlev an important part in his family as a smalier part of a
neizhbornooo, a ccmmuni v, and 50 on? How? Like Jack, how go vou belonqg
in your famity, in vour neichborhood, in your community, in your Citv ¢r
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Aruitoxt provided by Eic:

town, in your County, In your state, in your Country, in your conti-

nent, in your world, in your solar system, in your galaxy, in your
universe? 0o you play an important part in each of these areas?
If so, in what ways do you play an important part? Are you equally
important in each of these areas? Why or why pot?

in order to clearly think about yourself in your world, you
need to think about YOU. |n your family are you important? |Is
your famity important to you? |f you ware not a part of your
family, would your family still exist? Would your sisters or
brothers still have parents? What is a famiiy? Why do families
exist? Could you live without a family? Why or why not? How
many people are in your family? Are you more important + your
fami 1y than your neighbors? Why or why not? When you countzd the
people in your fomily did you count aunts and uncles? Why or why
not? Do vou have any pets? |If sc, are they a part of your family?
Why or why not? would you want to live without a family? Why or
why not? What are parents? How do you know what parents are? Do
vou have narents in your family? what are children? How do you
know what children are? What are fathers? Wwhat do fathers do in
a family? What does your father do? Why does he do this? |Is it
important that vour fatner do this? Whv or why nnt? What are
mothers? ihat do nothers do in a3 familv? “What does your mother do?
Why dnes she dn this? s it important that your mother do this?
wWhy or whv not?  What a-e brothers, or sisters, or arandparents,or
aunts, s r upcles, or other refatives? what co they do? Why do they
do these thinge? 1s it important that thev do these things? Why
or shy not?  wnst are YOl ia your fomilv?  Are you a membar of your

familv?  ahy or why nat?  oanat iy poy 40?7 Why do you do *this? g

-, -
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it important that you do these things? Why or why not? Do you do
what your family want>to do? Why or why not? What does your family
want to do tomorrow? What does your familv want fo do next week?
What does your family wani to do next month? What does your family
want 1o do next year? What does your family want to do in the next
ten years? Do you help your family obtain these goals? Why or why
not? 1f you do help your family obtain these goals, are they happy
that you help? Why or why not? In what ways can you help your
family? How are you a member of your family? Are you a member of
more than one ‘.mily? |f so, how? What makes your family different
from any other families? Are there other familles tiving near or
next door to your family? Do families help one another? Wwhy or
why not? |f so, in what ways do families help one another? Does
your family help other families? {f co, how? If your family helps
other families, do you help your family help? If so, how?

1t a neighborhood is & group of familées livino close to eath
other and sharing common qualities, how are you an important part
of your neighborhood? 0o you need to be an important part of your
family be’>re vou can be an important part of your neighborhcod?
why or why not? {'¢ you need to be an important part of your fam:ly
and your neighborhood before you can be an important part of your
community? Why or why not? Do you need #o be an important part
of your family, neighborhood, and community before you can be an
important part of veur city or rown? Why or why not? Do you need
to be an important part of your fumily, neighborhood, community,
and city or town before you can be an important part of your county?

why or why nct? Do vou need to be an imnortant part of your family,

neinhborhocd, community, city or town, and county before you can be

o] T
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an important part of your state? Why or why not? Do you need to
be an important part of your famiiy, neighborhood, community,
city or town, county, and state before you can be an important
part of your country? Why or why not? Do you need fo be an
important part of your family, neighborhood, community, city
or town, county, s*tate, and country before you can be an important
part of your continent? Why or why not? Do you need to be an
important part of your family, neighSorhood, community, city or
town, country, state, country, and continent befc € you can be
an imerTanf part of your world? Why or why not? Do you need to
be an important part of your family, neighborhood, community,
city or town, county, state, country, continent, and world before
you can be an important part of your solar system? Why or Why not?
Do you need fo be ar. important part of your family, neighborhood,
community, city or town, county, state, country, continent, world,
and solar system before you can be an important part of your galaxy?
Why or why nof? DOo you need fo be an important part of your family,
neighborhood, community, city or town, county, state, country, conti-
nent, world, sclar system, and galaxy before you can be an important
part of your universe? Why or why not?

tet's pretend you are a fraction. You are made from your
emotions, behavior, and physical features. You are a part of your
family, and your family is a part of you. You are a part of your
neighborhood ang your neighborhood is a part of you. You are a part
of your community and your community is a part of you. You are a
vart of your city or town and your city or town is a part of you.
You are a part of your county and your county is a part of you. You

are a part of your state and your state is a part of you. You are




a part of your country ‘and your country is a part of you. You are a
part of your continent and your continent is a part of you. You are
a part of your world and your world is a part of you. You are a
part of your solar system and your solar system is a part of you,
You are a part Of your universe and your universe is a part of you.

Can you understand how you are important to those things which

are important to you?

You are important to You as a person. You uynde~stand many of
your actions, emotions, and physical abilities. Ycu are close to
yoursel f. You are an importaent person in your iife.

You are important to You as a member of your family. You
understand many of your actions, emotions, and physical abilities
achieved as a member of your family. You are close to your family.
Many times you are closer *2 your family than to your neighborhood.
You are an important person as a member of your family.

You are important to You as 2 member of your neighborhood. You
ungerstanyg many of your actions, emotions, and physical abilities
achieved as a member of your neiqghborhcod. You are close fo your
neighborhood because you share common qualities. Manv times you are
closer to vour 1eighborhocod than t¢ your community. You are an
important person as a member of your neighborhood.

You are important to You as a member of your community. You
understand many of your actions, emotions, and physical abilities
achieved as a member of your coMmunity. You are ciose to your
community because you share common qualities. HMany times you are
closer to your community than to your citv or town. You are an
important person a5 a member of your community.

You are important to You as & member of vour citv or town.

",
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You understand many of your actions, emotions, and physical abilities
achieved as a menber of your city or town. You are close to your
city or town because you share common qualities. Many times you are
closer to your clity or town than to your county. You are an impor-
tant person as a member of your city or town.

You are important to You as a member of your county. Yoy under-
stand many of your actions, emotions, and physical abilities achieved
as a member of your county. You are close to your county because
you share common qualities. Many times you are closer to your county
than to your state. You are an important person as a member of your
county.

You are important to You as a member of your state. Ycu under-
stand many of your actions, emotions, and physical abilities achieved
as a member of vour state. You are ciose to your state because
you share common quaiities. Many times you are closer to your s¥a+e
: than to your country. You are 2?n important person as 8 member ©of vour
state.

You are important fto You as a member of your country. You under-
stand manvy of your actions, emotions, and physical abitities achieved

as a member of your country. You are close 1o your country because

you share common Aualities. Many times you are cioser to your country
than to otrer countries on your continent. You are an important person
as a meher of your country.

you are important to You as a member of your continent. You
understand many of vour actions, emdtions, and Physical abilities
achieved as 2 member of your continent. You are cluse to vour continent

because you share commOn aualities. HMany times you are closer To your

continent than your world. You are an important oerson as & member of

EMC " ’fl;:
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your continent.

You are important to You as a member of your world. You
understand many of your actlons, emotions, and phvsical abilities
achieved as a membar of your world. You are close to your world
because you share common qualities with all people of the world.
You are many tim2s closer to your world than your solar system
because you iive on the planet Earth~-your worid which enables
life. You have not lived on other planets in your solar system,
but you are still important to You as @ member of your solar

1
system, to your galaxy, and to your universe. You understind
many of your actions, emotions, and physical abilities achieved
as a member of your solar system, as a memcer of your galaxy, and
as a member of your universe.

Yoy are imporfan; to Yod. You are important to your family
as a member of your neighborhood, community, and <o on, You are
important to your neighborhood as a member of your family and
communi ty, and so on. In many different ways You are important.
In many different ways YOU, your family, your neighoorhood, ycur
community, your city or *own, your county, your state, your country,
your continent, your world, vour solar syster, your galaxy, and your
universe are important to YOU., Combinations of importance exist

r YOU 11 YOUR wORLD.

TURK TO THE HE T PAGE ANQ ANSWER 144 DUESTIOHS INTRODUCED 11

THOUGHT QUESTIONS.

Y1,




IHOUGHT QUEST IONS

Learning About You:

You have already learned about YOU IN YOUR WORLD. Apply this

knowledge in answering the following questions in order to discover

things about YOU IN YOUR WORLOD.

l. Who am 1?

2. Do | play an important part in my life as a person? How?

3. Do | play an important part in my life as @ person In my family?
How?

4. Do | play an importan: part in my world? How?
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WHEN DO | KNOW | KNOW THE MATERIAL | AM EXPECTED
TO LEARN FROM THIS PACKET?
(POST-TEST?

This Post-Test is provided as a means of helpfng Yyou measure
and evaluate what you have learned by using this packet. I+ wili
help you check your learning of the terms and key ideas introduced
in this packet. |f you have any questions, ask them of your teacher,
or refer to the Packet contents BEFORE you turn to the next page.

YOU MAY NOT GO BACK TO THE WORD LIST, THE STUDY OF KEY IDEAS,
THE THOUGHT QUESTIONS, OR OTHER RESOURCE MATERIALS ONCE YOU HAVE

TURNED TO THE POST-TEST.

Ready? Put all materials away, and turn the page.

Follow instructions carefully.

ERIC 9%




I. Write a short definition of the following terms:

Person:

Fami ly:

Neighborhood:

Communi ty:

City or Town:

County:

State:

Country:

Continent:

Worid:

Solar System:
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Galaxy:

Unlverse:

Write answers to the gquestions below in the space provided:

who

Who

who

Who

who

Who

who

who

am §?

am{ in
am | in
am i in
am | in
am | in
an | in
am } in

my worid?

comparison to others in my world?

my famiiy?

my neighborhood?

my community?

my city or town?

my county?
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Who

Who

Who

Who

Who

Who

am

am

am

am

am

am

in my

in my

state?

country?

continent?

solar system?

galaxy?

universe?

Do this activity: Draw a picture of yourself In your world,




4. Answer this quastion in the space provided below: what did

| dlscover by reading and working In this packet?.

FINFSHED? TURN THIS POST-TEST INTO YOUR TEACHER. DO NOT

TURN THE PAGE UNTIL YOU ARE INSTRUCTED TO DO SO.




| f your teacher checked item number one, you will need to
re-take the Post-Test. |f your teacher checked |tem number two,

you may turn the page and continue working in this packet.

Item one: Do not turn the page to the next lesson. Go
back in the packet to page and re-read the
material introduced in this packet. You will
be able to re-~take the Pos*+-Test when you feel
you are ready.

Item Two: You are ready to start working in the Creative
Projects. Turn the page and begin.

DO NOT TURN THE PAGE UNLESS YOUR TEACHER PUT A CHECK IN THE
BLANK LISTED UNQER ITEM TWO, INDICATING HER PERMISSION TO
CONT INUE WORKING IN THIS PACKET.

Q&
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WHAT DO | DO WHEN | AM FINISHED WITH MY LEARNING PACKET?

(CREATIVE PROJECTS)

These projects will help you creatively reinforce your under-
standing of the concepts introduced in this packet. Suggested
projects are listed below. You may uyse the ideas iisted or create

your own.

I. Below are circies~~each circie is smaller than other
clrcles and larger than others. Pretend you are
one of the circles and teil WHY you are the slze you

are.

Explain what common qualities you share with the
other circles. Prove that you have these qualities
in common and can share them. Bt CREATIVE,
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the story out in ¢lass.

5. Draw yoursalf alons, without {l}
{(?)
(3)
(4)
{5)
{6)
{(7n
{8)
{(9)

o)
()
(12)

HAVE ANY OTHER IDEAS? PUT

You

Family

Ne i ghborhood
Community
City or Town
State
Country
Continant
world

Solar System
Galaxy
Universae

THEM TQ JSE.

2. Make a coifage showing your importance in the world,

3. Write a song interpreting your importance as a person.

4, Find stories such as "The House That Jack Built" to i{ilustrate

YOU IN YOUR WORLD. Share your story with the class or act

START YOUR

CREATIVE PROJECTS AS SOON AS YOU FEEL CREATIVE,

WHEN YOU ARE F1.ISHED WITH A CREATIVE PROJECT, PROCEED

TO LEARNING PACKET NUMBER THREE: YOUR WORLD--EARTH




YOUR WORLD--EARTH

LEARNING PACKET NUMBER THREE

STUDENT'S NAME




NOTE TO THE TEACHER

L

This packet is designed 1o help the student identlfy
the diztinquishable characteristics and limitations of hls
environment. The key concepts and activities contained within
tnis pachet emphasize the earth's surface and land forms,
The physical environment distinquishing Earth from other planets
in this sclar system will be introduced as a means of helping
the student distinqulsh physical characteristics and |Imitations
of his environment in the United States, and compare this discovery
to distinquishing physical characteristics and Iimitations of the
People's Republic of China.
In introduwing the student to the earth's surface and it's
land forms, the student will become aware of the world (Earth) as
a whole composed of many constituent parts and limitations:
(1) continents and islands as land masses; (2) bodies of water;
(3) natural and/or man-made physical features characteristic of
surface conflgurations (such as deserts, swamps, l|akes, mountains,
etc.). The student will become aware of the world as his environment.
The long range plan of this packet involves the need to involve
the student in a tolerance for cultural relativism. Utillzing this
packet along with class activitles, class discussion, individuai

raesearch, and future individual learninn packets will aid the student

in discovering this tolerance.

Q7=
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Allow the student to proceed through the packets in consecutive

order, and at his own pace. Encourage him to re-re- 1 the materiai

and re-take the Post-Test if his scoring necessitates. |f the student

is able to pass the Pre-Test, allow him to advance to the next packet

without having to work this packet.




WHAT S IN MY LEARNING PACKET?

(TABLE OF CONTENTS)

TITLE PAGE NUMBER

Why | Should Use This Learning Packet . . . . . . . 100

What Shouid | Do In Order To Learn

This Information? . . . & ¢ ¢« ¢ . ¢ 4 o o + 101
What Will | Learn In This Packet? + + + + « + o« « & 102

How Will | Show | Have tearned? ., . . . . + « . +» . 103

What Shoutd | Do if | Already Know
The Information | Am To Learn .
in This Packet? + v & v « v ¢ o ¢ o « o & c . 105

What Shouid J Do 1f | Don't Already
¥now The Information | Am TO
tearn In This Packet? + + v ¢ ¢ ¢ o o & o o o » 108

When Do | Know | Know The Material
1 Am Expected To Learn From
This Packet? + v v v ¢ v ¢ ¢ o o v o o + o o & 22

what Do | Do when | Am Finished With
My Learning Packet? + . + + « « ¢ + o v v o s . [726

-9(«-
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WHY | SHOULD USE THIS LEARNING PACKET

The purpose of this [earning packet is to help you learn
about your worid and its land forms. |n order to discover
ideas about yourself as a person surrounded by mountains, valleys,
plains, istands, water, and sky--your environment--you wiil need
to follow the instructions’listed on each page very carefultly.
You wiii be allowed to learn as fast or as slow as you wish,

The ideas you will discover and learn In this packet will

heip you learn about YOUR WORLD--YOUR ENVIRONMENT. After you

have tinished this packer, you will be able to aPply your know-
ledge and opinions gained in this study to learning and discovering
the concepts introduced in your next learning packet--MAPS

(Packet Four).

NOW, TURNW TO THE HEXT PAGL AND READ: WHAT SHOULD | DO IN ORDER T0
LEARN THIS INFORMATION?

=100~
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WHAT SHOULD | DO IN ORDER TO LEARN THIS INFORMATION?

Bocause students learn at different speeds, and learn in
many di fferent ways, you will be allowed to iearn as fast or
.5 slow as you wish. You will need to follow the Instructions
listed on each page. Do not skip ahead in ??e packet unless
ycu are instructed to d¢o so. Do noT‘skip packets unless you are
instructed to do so:

You will first necd to have « pencil 6r.a pen. Your teacher

should have @ resource center for you, equipped with crayons,

scissors, paints, construction paper, magazines, and other supplies.
Make sure you know whore this rescurce center ts located in your

' ' ciassroom.

In order to learn this information, you will need to follow
instructions carefully, and be able to understand the concepts

introduced. What are the concepts?

TURN 7O THE NEXT PAGE AND READ: WHAT WILL | LEARN IN THIS PACKET?




WHAT WILL | LEARN IN THIS PACKE:?

l. You will learn about your worid, and i+s land forms.
A. You will learn about land masses and bodies of water.
B. You witl learn terms that will help you to descrite land

forms you can find in your world.

1. You will [earn about your environment.
A. You will learn terms that will help you describe where you

live and what 1and forms you can find near your home.
B. You will learn that land forms can limit your |ife.
C. You will learn that you share many types of land forms
with other countries, continents, and planets.

. You will learn that your environment i$ your home and your worid.

READY TO LEARN ABOUT YOUR WORLD--YOUR ENVIROHMENT?

TURN TO THE HEXT PAGE ANO READ: HOW WILL | SHOW | HAVE LEARNED?

.
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HOW WILL | SHOW | BAVE LEARNED?

This packet contains:

(i) a Pre~Test: This is provided as a means of
helping you and your. teacher
detarmine whether you need 1o
complete this packet.

(2) a vord List: This Is provided as a means of
helping you famiijarize your-
salf with new tarms. It wilt
help introduce you to terms you
may wish to use during class
diszussions.

(3) a Study of Key ideas: This is provided as a means of
anabling you to learn the concepts
related in this packet.

4

(4) Thought Questicns: These questions wiil appear through-
out the packet as a means.of helping
“ you discover key ideas by applying
the knowledge you are learnino.

{5) Post-Test: This is provided as a means of
helping you measure and evaluate
what you have learned by using this
packet. It will help you check your
learning of the terms and key ideas
introduced in this packet,

(6) Creative Projects: To help you remsmber what you have
discovered and learned, these projects
wii! refnforce the learning of basic
terms and key ideas.

In\order to show what you have learned, you will need to (I} explaln,

{2) list, (3) demonstrate, (4) prove, and (5) evaluate what you have

11 .

learned from-using this packet. You will be aiven a pre-test to deter-
mine if you need to compiete this packet. If you are unable to demon~

strate your understandinng of the concepts tested in the pre-~test, you

will noced to complete the packet by progressing through the (1) werd Lists;



(2) Study of Key ldeas; (3) Thought Questions; and (4) the Post-Test,
Later, you will be able to further study the key ideas intro-
duced in this packet by doing projects.
You will need to pass the Post-Test in order to proceed to
Packet four {uniess your teacher Instructs you to proceed directly

to Packet Five after passing the Pre-Test in this packet).

TURN TO THE NEXT PAGE AND BEGIN THE PRE-TEST.

Iy
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WHAT SHOULD | OO0 IF | ALREADY KNOW THE INFORMATION

I AM TO LEARN IN THIS PACKET?

As a means of helping you and your teacher determine whether
you need to complete this packet, proceed to take the Pre-Test

provided below:

PRE-TEST: YOUR WORLD=-YOUR ENV!IRONMENT

&

I. Write a short definition of the following terms:

Wnat is an environrent? .

what is a land mass? N

wWhat is a cuntinent?

What are physical features of the earth?

2. How do land barriers serve as boundaries?

3. Describe & desert:
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4, Describe the environment you live in: (phystcal/relief only)

3. Describe the physical environment of China:

6. Uescribe the physical environment of Earih:

IURN Ty THt WEXT PAGE.

- “106~

11y




FINISHEDT TAKE THIS PRE-TEST TC YOUR TEACHER.

STOP! DO NOT GO AlY FURTHER IN THIS PACKET UNTIL
YOUR TEACHER INSTRUCTS YOU TO DO SO,

I f your teacher checks item number one, you do
not need to complete the remainder of this packet.
I f your teacher checks item number two, continue to

work with this packet, and turn the page.

Item one: ©Go on to the next packet., _
Item two: You are ready to start working in this
packet.

TURN THE PAGE AND BEGIN.




WHAT SHOULD | DO IF | DON'T ALREADY KNOW THE

< INFORMATIOH | AM TO LEARN IN THIS PACKET?

You wl Il need to work with the (1) Word List
{(2) Study of Key ldeas
(3) Thought Questions
(4) Post-Test

' (5) Creative Projects

Ready to begin? First, you will need to familiarize

yourself with new terms. The vord List on tha next page

will help you leara these terms.

TURN TO THE NEXT PAGE.




WORD LIST

Africa: A continent in the eastern hemisphere
south of the Mediterranean Sec and
connected to the continent Asia on the
Northeast at an area called Isthmus of
SueZ. Africa has claim to cne offshore
island called Madagascar.

Antarctica: A continent located at the South Pole.
It Is a body of land , & plateau, covered
by a great ice cap and having mountain
reaks. |t surrounds the Souyth Pole.

Asia: A continent in the eastern hemisphere,
located above the Equator. Asia forms
8 single land mass with Europe {another
continent) and is connected to Africa
. . {another continent) at an area called
Isthmus of Suez,

Australia: A continent of the eastern hemisphere
Southeast of Asia and South of the Equator.
This continent looks like a big island.

dody of Water: A body of water varies in size. The oceans
are large bodies of water. Lakes, ponds,
rivers, fords, and other areas having water
as such are referred to as bodies of water,

Canyon: A valley with sfeep)sides formed by a river.
Cathay! The old name for China.
Continent: A section of the seven great divisions of

land on the earth. It is a group of countries
(or one country) located on one land mass
(larger than an island--except Australia)
surrounded by water. There are seven continen
on Larth: Lurope, Asia, Horth America, South
America, Africa, and Australia.

-109-
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Desert:

East:

Equator:

Europe:

v Farm:

Forest:

Gorge:

Environment:

Land where very little rain falls.
Usually & sandy land with little
variety of vegetation.

I you are faclng North, East is in

the direction of your |eft hand. It

is the dlrection opposite of West.

I+ is the @oneral direction of sunrise.

Your surroundings make up your environment.
Your environment includes the weather,
ciimate, types of foods that are able to
grow in the soils outside your house, and
everything that you:«can see. Stand in a
rocom, Stand In one place. Now iook around
you--you are looking at the environment of
your room. The outside is your rooh also.
Stand outside and look around you--every-
thing you see is your environment. Every-

thing you hear, see, smeill, taste, and

touch is your environment. |f includes fhe
types and number of animals, plants, and land
forms in fthe area where you live,

Look at the globe. Pretend you want to draw

a line around the middle of the world so that
you can have a "North" and a "South". You.
would need to draw the line in fthe exact
middle. Therefore, the |ine would divide fhe
land between the two Poles (North and South).
This make<balieve line dividaes the North
Hemisphere from the South Hemisphere. Can you
sa@e this line on your globe?

A continent located in the eastern hemisphere,
befwuen Asia and the Atlantic Ocean (a body of
water).

Land used To raise plants or anlmals.
l.and covered with many trees.

A canyon that is narrow and hass straight
sides.
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Harbor: A safe place for ships to anchor near land,
for loading and unioading cargo.

Hill: Haised land, not so high as a mountain.
Island: A piece of land surrounded by water.
Lake: A body of water with land all arcund.
Land Mass: It is the solid surtace areas of farth.

it is land--anything that is not water
or air. 1t includes the lahd and all
natural resources of the soils.

Mqﬁnland: ' A large body of land, as a ¢ontinent.
Minerals: - Things that are neighter animals nor\planfs.
Mountain: . Raised land, much higher than & hill.
worth: -’ That area of Earth above the Equator,

This area or hemisphere has the North Pole
located in it. |t is the direction opposite
of South and the South Pole,

north America: A continent in the western hemisphere, North-
west of South America (another continent).
‘It is bounded by Atlantic QOcean, Artic Ccean,
and the Pacific Ocean. |t is Joined to South
America ai the area of land called the Panama

Canal, '
Ocean: A very large body of salt water.
Physical Enviroament: Water and land forms of the earth make dup

your physical environment., Deserts, rivers,
mountalns, swamps, marshes, valleys, plains,

. and other regions can exist in your physical
environment. HNot all these regions will be
tn your physical environment outside your
house, but all exist in your Earth eavironment,
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Physical features:

Plains:

Plateaus:

A

River:

South:

South America:

West:

.ﬂg‘

Those regions and land forms which make

up the physical environment. Renions such

as mountains, valleys, volcanves, plateaus,
plains, canyons, rivers, glaciers, and so
forth, make up physical features of the earth,

Great stretches of land where no mountains
or valleys can be sene. These may be large
areas of land extending between iwo mountain
ranges, or plateaus covered with grass
(calleg "grasslands”}.

An ares on tcp of a mountain that Is very
flat. It has high altitudes (check this
word "altitude” in the dictionary).

]

A large gtream of fresh water.

This is the area located directlyhelow the
tquator and includes the area of the South
Pole. This is also the direction opposite
of North or the South Pole.

A continent in the western hemlsphere lying
between the Atlantic Ocean and the Pacific
Qceans. |t is Southeast of North America
and chiefly South of the Equator. It is
Joined to North America (another continent)
at an area cal led the Panama Canal .

Tnis is the direction opposite of £ast,

1t you are facing North, then West is in
the direction of your right hand, West is
the general direction of sunset.

IF YuU HAVE DIFFICULTY WITH OTHLR TERMS INTRODUCED tiv THIS PACKET, USE
THL DICTIVHARIES MADE AVAILLABLE 11 YOUR RESOURCEL CENTER. IF Y STILL
FIND DIFFICULTY, ASK YUk CLASSHATLS UR YOUR TEACHER FOR HELP,

TURN Tu THE HEST pPAGE Ay START YOUR STUDY OF THL KRY IDLAS.
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Here is a spaceship.
1

You are traweling to
the moon,

Draw 8 picture of
yourself (in the
spaceship.

As you travel away from the planet
Earth, you look inte the sky below
you. There is a big ball floating
in the sky., 1t is surrounded by big
masses of white clouds. Through the
clouds ycu see that some parts of the
Earth are brown. Wwhat might these

brown parts of the earth be calied?
(Fill-in the answer): .
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Those brown parts are masses of land; many are called continents.

You notice blue parts, too. What might these blue parts be.calied?

Do you know the answer? If so, fill in the blank: .

These blue parts are large ana small bodies of water.
Now, look at the globe in your classroom resource center.
Without the mass of clouds, it closely resembies the world you
saw from your spaceship. Find the land masses on the giobe. (an
you remember what we call the seven large land masses of the world?

It you do, il in the blank with the answer: .

We cal led these land masses continents. Find the blue parts on the
globe. Can you remember what we called these blue parts? If you do

remember, fill in the blank: . We call

those blue parts bodies of water {or oceans, seas, rivers, lakes, and

50 on).

£

What do you see on the globe besides land and water? (Write

your observations in the space provided below):

This globe of the world shows different sizes of land masses.
The smaller masses of land surrounded completely by water are called
islands. Do you know anything about islands? (lf so, write what you

know in the space provided beiow)i
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whgf do we Eall the large masses of |land? We call these larger
masses of land continents. There are seven divisions of land on £arth.
We call these seven contigents: (1) turope, (2} Asla, (3) Africa,
(4) Australia, (5} North America, (6) South America, and }?) Antarctica. |

Look for the word Anfarctica on your giobe. Can you find it?

Where did you find it?

Did you find it near the bottom of the globe?

Dld you find it surrounding * South Pole area?

Did you find it near other continents?

Describe what you see on the globe when you look at Antarctica:

Look for the word Africa on your globe. Can you find i+?

wWhere did you find it?

Did you find it near the middle of the globe?

Did you find it both above and below the Equator?

Did you find it near other continents?

Describe what you see on the globe when you look at Africa:
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Look for the word Austrafia on your globe. Can you find P47

Where did you find it?

Did you find I+ near the botfom of the globe?

Did you find it surrounded by water on all sides?

Did you find it near other continents?

Describe what you see on the globe when vou look at Australia:

Look for the words South America on your globe. Can you find it?

Where did you find {t?

Did you find it near the bottom of the globe?

Did you find it South of the Equator?

Did you find it near other continents?

Describe what you see on the globe when you look at South Americas

Look for the word Europe on your globe. Can you find it?

where did you find it?

Uid you find it liorth of the Lquator?

Did you find it ncar ofther continents?

Describe what you see on the globe when you look at Europe:
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Look for the words Noath Amendica on your globe. Can you find it?

where did you find i+?

Did you find i+ North of the Eguator?

Did you find it near other continents?

Describe what you see on the globe when you look at North America:

Now,. look on the continent Horth America for the words Latin

America. what do you notice about this country? (Use the blanks

Is

for your observations):

Now, look on the continent North America for the word Mexico.

bescribe what you see when You look at this country on your globe:

Now, look on the continent North America for the word Caada.

Uescribe what you see on the globe when you look at the country Canada:

How, look on the continent lorth America for tne words (inited

States of America. Oescribe what you see when you look at this country

.

on your gleobe:

e,




Where on the continent of North America is the country The lUniled Statles

0§ America positloned? .

Now, look again at the section of North America containing The United
States of America. Look for the word California. This is a state. Look
. for the word Oregon. This is also a state. Laok for *he word Michigan.

This is also a state., What state do you live in?

[

Look for your state in the United States of America on Your globe.
N .

Do you see any blue lines in your state? |f you do, what do those biue

b

lines represent?

Do you see any physical features on the globe?

(Look for mountain rarges, lakes, plateaus, et cetra)l.

.

Look on the globe for the word Asid. Can you find it?

whare did you find it?

Dig you find it North of the Equator?

e

Did you find it near other continents?

Descrine what you see on the globe when you look at Asia:

gpn you see that the continent Asia is located North of the Lquator
and forms o single tand mass with the continent of Furope. Why do you
think this single land mass is considered two continents? It is divided

into two continents by the mountain chain called the Ural Hountains.

Lan you find the Ural HMountains on the qlobe?




What countries do you see when you look on the globe at Asia?

Look for the country called Peopfe's Repubfic of China. Do you
find 11? Describe what you See when you look at this country on your

globe:

Where on the continent of Asia do you find the Peopfe's Republic o0f

Civinta positioned?

Now, look again at the continent of Asia. What countries surround

the People's Republic ot China?

Do you se2 any blue lines in the People's Repubiic cf China?

If you do, what do those biue lines represent?

Do you see any physical features on the globe when you look at the

People's Republic of China? i+ so, what are they?

You are now familiar wi*h the continents of Larth and the bodies
of water that surround the continents and cover some land forms. What

other land masses and land forms are on Earth? Can you think of dny?

I f so, write your answers:

What are mountains? The Word List says they are "raised land, much

t

higher than hills." Have you ever seen mountains? |f so, what did they

took |ike?
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What do you suppose mountains are made of?

What do you suppose valleys are made of?

What do you suppose canyohs, gorges, deserts, and plains or plateaus

are made uf?

' >

The answer is S0IL. What do you suppose soil is made of? __

The answer is ROCK. What do you suppose rock is made of?

The answer is MINERALS.
How do mountains form rrom minerals, rocks, and soils? How do

valleys form from miperals, rocks, and soils? How do canyons, gorges,

' deserts, plains, plateaus, and other land forms mold into shape from

minerals, rocks, and soils? Can you think ©f an answer?

The minerals of the earth harden with weathering and exposure to
nature's forces. Hinerals that are heoted and erupt from volCanoces
harden into lava. This hard rock is often covered with dirt. Grass

v

grows on top of the rock in the dirt, and a mountain is formed. Another
mountain chain may have been formed when land was squeezed between f;o

moving surfaeces of land, such as an earthquake. Valleys are forred when
giant ice cabs called glaciers cut awoy at the land and dig deep ditches

in the surface of +ho eorth. Do you think all mountains and valleys

are on land? Why or why noti

an islond is land surrounded by water. However, the isiand is not exactly
floating on the surface of the water. Cften, a mountain chain is under
the water. The taliest mountain peaks of this chain may not he cormpletely
covered by tne water. when these peoks gre not undar woter, we call them
isfﬁnds. Valleys are also under the surface of bodies of water., where

-i2c- )
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might you find these underwater valleys and mountains?

What makes plateaus? The answer is minerals, rocks, and soils.
Weathered by the wind and water a mountain can often be made flat ‘on
top. We call this flat moutain top~a plateau. Can you think of any

plateaus near your envirenment?

Deserts are made from mi.erals, rocks, and soils. The sand of
deserts is made into sand dunes by the winds that sweep The deserts.

Can you find any pictures of deserts?

Gorges and caﬂyons are mads when rivers wash away the soils of
mountains and wear the banks of the river deeper and deeper,

Many of these land forms are in your environment. Many of These‘
land forms are belng made every day. The minerals hardsn into rocks.
The weathering of frost, rain, wind, sun, and ﬁlan? roots ¢rack the'
rocks into tiny rieces. These tiny pieces become soi|: The soil beComss
many times smaller until it is again minerals. The minerals harden and
rocks are again formed. This is how mountains become hills and plains
can become valleys. You may want to read more about how land forms are
cfeafad. If so, look in your ciassroom resource center for more infor-
mation.

Can you think of land forms we have ‘not discussed in Key ldeas?

If so, write the names of these land forms and describe what they look

like:

TURN THE PAGE AND READ THE INSTRUCTIONS,
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13;




R

WHEN DO | KHOW | KNOW THE MATERIAL | AM EXPECTED
TO LEARN FROM THIS PACKET?

(POST-TEST)

\\

This Post-Test is provided as a means of helping you measure

and evaluate what you have learned by using this packet. |+ wlll

help you check your tearning of the terms and key ideas |ntroduced
in this packet. |If you have any questions, ask fheﬁ of your teacher,
or¢refer to the Packet contents BEFORE you turn fo the next page.

YOU MAY NOT GO BACK TO THE WORD LIST, THE STUDY OF KEY iDEAS,
THE THOUGHT QUESTIONS, OR OTHER RESOURCE MATERIALS ONCE YOU HAWE

TURNED TO THE POST-TEST.

Ready? Put all materials away, and turn the page.

follow instructions careful ly.

.27~
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POST-TEST

Write a short definition of the following terms:

What is an environment?

What is a tand mass?

-

What is & continent?

What are physical features of the sarth?

How might tand barriers serve as boundaries?

How are land forms important in your environment?

~1231 33



3. ©p what continent is The United States of America?

On what continent is The People's Republic of China?

4, Oraw a picture or make a painting of a Jand form that is in
your environment. (You may do this art work on a separate

piece of paper).

5. Pretend you are on the moon looking down at £arth. You are
able to see through the mass of clouds surrounding Earth.

a description of the land forms you are able to see.

Fitil SHED?

TAKE THIS POST-TEST TO YUUR TEACHER.

DO NOT TURN THIS PAGE UNTIL YOUR TEACHER !NSTRUCTS
YOU TO DO SO.

~124- 1 34
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I f your teacher checked item number one, you will need to
re-take the Post-Test. |f your teacher checked |tem number two,

you may furn the page an& continue workinn in thls packet.

Item one: Do not turn the page to the next lesson. Go
back in the patket 1o page and re-read the
material introduced in this packet. You will
be able to re-take the Post-Test when you feel
you are ready.

“

Item two: You are recady to start workina in the Creative
Projects. Turn the pade and begin.

X

b

DO NOT TURMN THE PAGE UNMLESS YOUR TEACHER PUT A CHECK IN THE
BLANK LISTED UMDER ITEM THO, INDICATING HER PERMISSION TO
CONT INUE WORKING IN THIS PACKET,

ERIC “1et1 34




WHAT OO | DO WHEN | AM FINISHED WiITH MY LEARNING PACKET?
(CREAT IVE PROJECTS)

These projects will help you creativeily reinforce your undere

s* nding of the concepts introduced in this packet. Suggested

s

projects are listed below. You may use the ideas listed or create

fﬂ your own.

I. Below are pictures of land forms. Write a short story
about living near such a land form. How would living
near such a land form change your environment? How

wouid living near such a land form change your |ife?

/ A\ |
// \ \ e

Mountains and valleys

plateau
Vo
. j "
o
’L“\
deserts
rT\ . 3
__ * A A
i A Lakes
Ly
Waterfalls :
" (SN
Y
You drew gome pictures, too.
-] 26
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2. Pretend you are Bbserving land forms. You live on Mars.
You notice that land forms on Earth are changlng constantly.
You are able to race through Time to the future. You are
now observing land forms on Earth in the year 6,000 A.D.
What iand forms do you see? What environments do you see?
What are the land forms In your area on Mars. ({Pretend you

are able to see everything).

HAVE ANY OTHER 1DEAS? PUT THEM TO USE. START YOUR CREATIVE PROJECTS
AS SOOH AS YOU FEEL CREATIVE.

WHEN YOU ARE FINISHED WITH A CREATIVE PROJECT, PROCEED TG LEARNING
PACKET NUMBER FUUR: MAPS

(1f you cannot find a Learning Packet dealing with the subject of Maps,
your teacher will have class Jessons dealing with this subject).

Q - -t
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TEACHER'S NQTE

Utilizing the format design developed in the previcus
learning packets, the teacher may wish to develop a iearning
packet for the introduction of map reading and utllization.
The introduction of such concepts may be enhanced by the use
of such material as illustrated on the following pages. Addi-
tional ma?eriél for the learning packet may be taken f~-m the

daity lesson plans dealing with this concept.

-128-
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START HERE}'—'
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13y = ™ T THIS MAN KEEDS TO LOCATE THE DRAGON YOU SEE IN THE CENTER OF THIS MAZE. HELP THIS

Mt GET TO THC DRAGON BY DRAWING A LINE FROM THE MAN TO THE DRAGON, INDICATING THE
SHORTEST ROUTE HE CAN TAKE.




START HERE*

TRACE THE ROUTE TO THE PLACE OF GOLD INDICAT NG THE
SHORTEST ROUTE,
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TREE f

BOX WITH ALPHABET Eﬂ
BRUSH"

racona §

TUNIC @
CHOPST ICKS //

RICE CROP \hég/
TREASURE (2

TREASURE HE ‘

LAHD OF

¥
START
SAILING
HERE 7™ S

ABOYVE IS A JUNK THAT HAS SET SAILS
FOR THE TREASURE CHLST. USING THIS
MAP AND THE KEY ABOVE, URAW THE ROUTE YOU wWOULD
SAIL IN ORDER TO PASS THESE PLACES: the Land
of {solation, the rice crop, the raft, the chop-
sticks, the tree, the box of the alphabet, the

Q pagoda, the brush, the tunic, and finaily the treasure
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DAILY LESSON PLANS: (WATE)

BEHAVIORAL OBJECTIVE(S):

Atter an orientation of how to read 2 map, the student will be able to
utilize concepts of bc.udaries/boundary lines, mep 'egends in finding map
areas, scale of miles, directional signs and land masses in identifying
China as a nation distinguished from other nations.

ACTIVITIES:

I. An introduction of the Chinese Civilization as a social studies unit,
following compietion of the activities learning packets,#1-3.

2. Introduce maps (using map without names, Map #1)
A. What a map is: students wiil color land and water masses
{utilizing key in order to distinguish water masses from land masses),
B, How a map relates to the land areas of the earth; color oceans and land
C. Where China is located on the map (using the untabéled map, page 134).

3. lilustrate how to read a map (using the labeled map, page i35},

A. introduce concepts of boundaries/boundary iines

B. lIntroduce terms:
i. Map legend (used in the lesson for identifying land/water masses,

cities, etc.)

2. Scaie of miles
3. Cities, towns, and villages
4, wuirectional Sign

4, Students will color in poundaries of pie, distinguishing between real and
imaginary boundaries/barriers.

5. Studenis will locate cities/capitol on the map.
6, Students will construct @ directional sign. (Page 136).
7. Students wifl make a puzzie from map #1, (Page 134). ({(Homework assignment).

TIME AND URGAMIZATluis: {75 minutes)

Activity (i) will toke approximately fifteen minutes.

Activity (2) will take approximately twenty minutes,

Activity {3) will take approximately fifteen minutes.

Activity (4) will take approximotely seven minutes.

Activity (5) will take approximatelv five minutes.

Activity (6) will toke approximately seven minutes.

Activity (7) will take appbroaimately fifteen minutes and will therefore need

1o be done as a homework aS5ignment provided the previous activities utilized
the time alloted.

MATERIALS: Construction paper, cotor crayons, aibtos, scissors, pencils, maps.
globe, atlas, rulers.

EVALUATIOUN: If the students ore able to successfully attain the instructicnal
O tives as starec, then Tre teacher mavy assume the students were able to

E119
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DAILY LESSON PLANS
CONT {NUED
{DATE):

understand the concepts introduced in this daily lesson plan. The teacher

may evaluate ciass participation by the individual student, degree of interest,
degree of understanding of map concepts, terms, and identification of Chlna

as a nation with boundaries, citles, etc. The teacher may base future lessons
upon the neaeds of the students as indicated during the execution of this lesson.

HOMEWORK: The students will paste Map #1 (page 134) onto a piece of heavy
paper or cardboard. The students will locate points 38 and 2 on Map #1, and
deslgnate the spots with one dot. The students will cut the land masses from
the bodies of water, making a jig-saw puzzle from the map.

I
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iN CHINA there are great rivers, high mountain, vast plateaus, fertile
'~{§"Is. Located in eastern Asia, China is a country of many contrasts.
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DAILY LESSON PLANS: (DATE)

BERAVIORAL OBJECTIVE(S):

To introduce rivers, oceans, and boundaries of countries, and apply this
knowlege 4o the concept of territorialism,

To introdugce the value of river systems to city, state, and country.

ACTIVITIES:

1. Rivers and oceans and boundaries wiil be reviewed as o definition.

2. Rivers and oceans will be introduced as boundarles.

3., Film-—{present a film or filmstrip on a local river--or=a film on a river
such as the Chio River, etc.) (7 minutes)

4., Discussion of the film. Discuss the value of the river to the city or

community. Discuss the value of the river to the state(s). Discuss the
value of the river to the country.
5. Intreduction to river systems of China.
6. Discuss importance of river systems to China (cities, areas, and country}.
7. Discuss value of river systems to the city of {hometown or nearby city},
to the city of Canton (China), to your state, to divisions of China, to
country of the United States, to the country of China.
TIME AND ORGAN1ZATION:
Activity one will take ten minutes; activity two will take seven minutes; activity
three will take seven minutes (or more depending upon length of film}; activity
four will take ten minutes; activlity five will take five minutes; activity slix
will take five to eight minutes; activity seven will take fifteen minutes
{(brainstorming}.

MATERIALS:

Film projector; film; maps of your city or town, your state, United States of
America, China, :

Ditto sheets on rivers (homework hand-outs}).

EVALUAT I10N:

The teacher, after receiving positive feedback, assumes the students are able

to successfully compreher.d the concepts introduced. .

Note: Evaluation may read (example}: Film took longer than planned; however,

we touched upon concepts of boundaries. Questions pertalning to river relativity

t0 a culture were passed out to students. Seventy~five percent of the class grasped
the concepts. | must encourage the remainder of the students In their comprehension
of the concepts--perhaps | can review the material, and reinforce their success.

HOMEWORK ASS ) GNIAENT:

River Paper=--homework hand-outs,
Q -137-
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Pre-iesson Questions: Make a ditto of the questions below. Allow
the students to answer the questions before beginning the study on
river systems,

CHINESE CIVILIZATION NAME :

DATE:;

RIVERS

bl

Have you ever walched a river fiow?

Where do you think rivers come from?

Have you ever wonderced whal happens to rivers?

WO You <now anytring ubwut the Spokane River {(name a local river)?




OCEANS, LAKES, AND RIVERS

RIVERS:
Have you ever looked down on a river from an airpiane? |+
so, from your airplane, could vou see that the line the rlver

makes on the fand is much like the line it makes on a map?

Can a river be a boundary? How?

Where do rivers come from?

Rivers begin in the hills or mountains. Water from rain
and from melting snow runs together to make littie streams.
Little streams start t© run down hill. Little streams come
together to make bigner streams. What do we call the it Je
stream when it joins the bigger stream? Tatbutary. The stream
rushes down hills, over rocks, making pretty waterfalls. Wwhat
is a waterfall? How can a waterfall be important to an area?

what is hydroelectrnicity? {Hake Waiemsiteels, shown on page |aonl-

what do men buijld in order to 'create” hydroelectricity? Dams.
Running watér wears away the earth and rock of the land.
what do we call this process? Enosdon.

wWhat does erosion go to farming land? Fast flowing streams

often move millions of tons of earth and rock to make deep and

beautiful cangons or gorges. sthat is made from thls earth that

is moved? Where does the river deposit the earth? What is a

Pelta? what hapbens whun streams reach lower land? Usually, they

: 21394




won't flow as fast as they did in the hills. Why is this so?
Soma streams become large and are called Rivers. Other streams

stay small and are called creehs or baooks.

One river ends as it glves up it+s water to the main Stream,
The smaller river is called a taibutaty of the larger river.

In places where it does not rain often, the water behind
dams is also uscd to help farmers. The waler goes through canals,
large and small, to the farmer's fields. This is called

Andgation. lrrigation can turn a desert into rich farm

land. What is an 0asis?
Rivers have always been used for carrying thing, from
place to place. Today hoats push barges of |umber, coal,

ang oil up and down the rivers of the United States. What

do you suppose the barges of China carry up and down China's

rivers? How do boats get "UP" rivers that have canals? LOCKS.
How do Locks wouk?

What happens when rivers reach the end of the land? (flow
into the sea, lakes, oceans).

Look on the map to the Yanatze River. What happens when the
water from the mountains reaches the low land? 1f the river over-
flows, how might the rice farmers of this area use the water? How
minht the rice farmers flood their fields by usina the river?
(Irrination?)

what micht rhe Chinese find in their streams, rivers, lakes,
oceans, or seas to eat? [{io the peonle af the Uni?ed’STafes eat

products or food of their waters?

-140-
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LEARN HOW TO MAKE A MINATURE WATERWHEEL

The Cvershot waterwheel? This waterwheel is actuated by the weight
of water passing over the boarg blades fastened to the wheel. The water
is cthanneled from a reservoir through a floodgate by way of a sluide.

A model of this waterwhee!l can be made on two scales: one can be

ptaced in a stream beneathe 2 waterfalil and actualiy operate machinery;
the other is based on a smaller scale and can 0 actuated by pouring
water from a height above the wheet. Materials needed include boards

of equal size {approximately three feet in diameter for the larger

scale, and approximateiy three inches in diameter for the smaller

scalel, cleats, nails, and an axle with bearings. The blades will be
securely fastened to Two circular ooards, using nails driven through the
round end rims and into *he ends of each blade. The circular boards will
be wheel rims on the outside of the waterwheel (see diagram}. The boards
will need to be fastened in the direction of the water sltuide, and placed
approximately eighteen incnes epart (larger scale) or |.8 inches apart

{smal ler scale}. Note diagram belcw:

%
D1AGRAM DIAGRAM
# 4 §2
Sy g ~
R

A tin can waterwheel can aiso be made. A circular board with a center
hole will support i7e axle. Clpokes radiating from the circular board and

suppor fing tin cans at spaced irtervais (see diagram) will form a windmilli

waterwaeel.

- 40A ,
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CHINESE CIVILIZATION
FOURTH GRADE HAME

DATE:

RIVERS :

What do you think about when you see a river?

Some students said that rivers come from oceans or iakes. |f
rivers do come from the ocean, or lakes , where do they flow to?

Can you list any other sources of rivers? List your thoughts below:

what do vou *think happens to rivers?

ls there such & thina as a2 day river?

Pelow, list some tacts or ideas about the Spokane Ziver {or local river):

-141-
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DALY LESSGH PLAIL: (

BEHAVIORAL OBJECTIVL(S):

To stimulate an understanding recognition of the importance of rivers to both the
United States and China, the student will be abie to hypothesize past, present and
future uses and potentials of river systems in China and the United States. (Example:
using the Spokane River in illustration to the importance of the river to our local
and Expositional needs; using the Columbia River as an example of the importance it
serves in the supply of fish, water power, future potential of water piping to other
states; use a local river in your district or state to help vhe student visualize the
ACTIVITIES: relative importance of rivers to himself, his country, and China).

(1) Review homework pertainlng to the students' opinions and betiefs about rivers.

(2) Review concepts of the film pertaining to the importance of the Spokane River
(use @ local river) in relation to the citizens of the Inland Empire and Spokane
(again, use a local referencel, and to the attraction of the Exposition of 1974
{use @ 'ocal potential related to your city's or state's water systems).

(3) without using cognitive analysis, the class will be encouraged to brainstorm for
an array of possible products rivers may contain, or uses rivers may offer (as an
example: answers may categorize into (1) food, (2) recreation, (3) transportation,
(4) hydroetectricity, (5) aesthetic beauty, (6) future potentiai, and (1) miscel-
faneous,

{4) Students will receive homework assignment and instruction. pertaining to the
steps for completion of the assignment.

TINE AAD ORGANITATIC

Activity {1) will take approximately fifteen minutes.

Activity (2) will take approximately thirty minutes.

Activity (3) will take approximately ten minutes,

Activity (4) will take approximately fifteen minutes. ~

PATERIALS .

Dittoed handouts; pencil and paper.

EVALUATIUN:

Students will be evaluated by means of observing their participation in class
discussion.

1(“

Ho Tulnd ASSICIOLNT Y [ach student will write a short story to be furned in fthe
next ¢lass period, or to be read aloud in class. Subject of paper: Une Day in
the Life of a River whereby the student is to pretend he is either (1) the river

narraflng the story; or (2) the student i5 living near a river for one day--write
it happens 2uring the day.

EKC S T
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DAILY LESLON PLAIS: {DATE

BEHAV IORAL ORJECTIVLLS):

The students will read their stories aloud in class, during which time the class
wiil have the opportunity to be able to express (1) their creative achievements,
(2) reinforce thelr perceptlons of river systems in relation to cultural growth,
and (3) apply this knowiedge to class discussion in relation to the amount of
credible and factual information contained within the stories.

The student will be able to draw his interpretation of his story in relation to
the importance of rivers to his life, and the tmportance of river to all people.

ACTIVITIES:

I, The students will be allowed time to read, discuss and evaiuated the stories
In regards to their perceptions of river systems and the credibillty of the
stories in regards to the factual principles of cuitural growth.

2. The students will apply their new knowiedge to the drawing of rivers as being
important to the student and to all peopie. (This may be done in the form of
making a poster, a sculpture, efc.).

TINE AID URGATT ZAT G

Activity (1) witl take approximately sixty minutes. (Depending upon size of class).
Activity (2) will ftake approximately flftesn minutes.

MATERIALS:

Homework assigmments: “A Day in the Life of o River"--to be read aloud in class.
Art supplies: paper, pencil, crayons, paints, brushes, glue, scissors, ete.

EVALUATIONS

The content of the stories created by the students will be evaluated according to
the student's application of his knowledge and his ability to syntheslize prior
quantities of factual informatlon pertaining to rivers and cultural growth,

The observations made by the teacher shall include all students in regards to
their participation in class discussion.
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DALLY LS50, PLA: ("ATL)

BEHAVICHAL i lTIve (52

To recognize and define terms associated with river systems,

ACTIVITILS:

(1) introduce and define the foilowing terms associated with river systems:
streams, tributaries, waterfalls, hydroelectricity, dams, erosion, del+tas,
rivers, creeks, brooks, drougnt, floods, canals, irrigation, locks, trans-
portation, casis, gorge (etc.).

{2) PLAYHOUSE REVIEW: The student will read a passage provided on a card
(see page 145), The class will call out the name of the personification.
(This dialogu2-game helps the students recognize, define, and recall terms
asscciated with river systems),

TIPL Al Lr AR ZRTIC

Activity (1) wiil take approximately fiftv-five minutes.
Activity (2) will take approximately twenty-five minutes,

MATERIALS:
Maps 40 illustrate river systems-~{(example: deltas at ends of rivers, e¢c.)

Cards for Playhouse Heview Game.

EVALUATIO:

Students will be evaivated by means of cobserving their participation in class
discussion and application of data introduced to the recognition and defining
of terms associated with river systems, as shown through use of the Playhouse
Review Game, -

L e , - S T
HU. Lu\}'t v ;\ler,u. WL .\lf

Write a short story telling “#hat might happen if water came *o the desert.”
--or-- "what might happen if the rivers flooded the tand."”

Q
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PLAYHOUSE REVIEW

INSTRUCT IONS:

Students wili be encouraged t0 recognize, define, and recall terms
associated with river systems through the Playhouse Review Technique.
Have the students select a card with the dialogue-riddle. Each student
will read one riddle, and the class will respond with the correct or
creative answer. Encourage the students to make-up additional questions
related to the same answer, or encourage the students 1o create puns
using the terminology introduced in the river unit,

SUGGESTIONS: Place the following riddles and answers on individuai
recipe cards, in boxes, in hiding places, etc. Make
a game of this technigue.

) Student: I supply land with water by means such as ditches,
canals, or pipelines. | am man-made, but i am
like a river. The farmers consider me t0 be
Important in successful farming. | wet their
fields. In order to store water for my ditches,
canals, or pipelines many great dams are being
built. | bring water from mountain streams to
farmers growing fruits, grains, and cotton in
desert oases regions. What am |?

Class: Irrigation/irrigate.

(2) Student: Between the mountains and the brown desert S$ands,
I am the green patches of vegetation wet by the
water, nf mountain streams, or irrigation. in
many areas of Outer China, the land is too dry
for growing crops, but with the water from the
mountain streams and irrigation, | make the
desert suitable for grazing livestock, growing

truits, grains, and cotton. | am green when
most everything else is dead or sandy. what
am |7

Class: vases/0asis.



(3)

(4)

(5)

(6)

Student:

Ciass:

Student:

Class:

Student:

Class:

Student:

Class:

! am an artifical waterway for navigation or
draining or irrigation. | was built many years
age to be used by the Chinese people. Many
Jjunks and sampans travel in my waters. |In

many parts of China ! am used in place of roads
or railroads. | am an important water highway,
but | am not a river. t have many locks but
no keys. What am |?

Canal/Grand Canal.

I am over one-thousand miles long. | was bullt
in several sections, but compieted twenty-five
hundred years age by a famous Chinese warrior
named Kublai Khan. | stretch between HOpeh and
Chekiang Provinces. | am very old, but | am
very useful to the Chinese people. What am |?

Canal/Grand Canal .

| am a stream feeding into a larger stream, river,
lake, sea, or ocean. | am important to transporta-
tion because Junks or sampans can sail my waters

from many areas of Chéna and sail into a larger

stream, rlver, lake, sea, or ocean. | am important

to trade for the same reason. (I am a word containing
the spelling of three other words: rib, tar, and but).
What am 1?7

Tributary.

I am a narrow passageway, as between two mountains.

I am filled with water, but | am a dangerous passage-
way for junks going up 2nd down by river, as the
banks of my sides are rocky mountains. | contain
many dangerous currents in my waters, as | am narrow
and the water must rush through my passageway. WMany
times men must ¢limb the mountains of my banks in
order to pull their junks up the river. Who am I?

Gorge.
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(N Student: i am not the same as a flood; | am the opposite., |
am a danger to the food supply of China. | am a
long period of time when no rain falls. My name
means, "To Dry UP." What am |?

Class: Drought.

(8) Student: | am a triangular or fan-shaped area of land formed
by the deposit of sitt carried by the river.
| can usually be found at the mouth of most rivers.
farmers use my rich soil for farming many croos.

What am |?
Class: Del ta/Canton Delta.
{9) Student: | am a plain, in Southeast China, on which the city
of Canton is located. | am a trlangular or fan-

shaped area of {and formed by the deposit of sitt
carried by the Si River and the Pear| River. You
may be able to locate me on the map of China. What

am |7
Class: Canton Delta/Delta.

{10} Student: I am the electricity produced by waterpower. The
force of rushing water runs generators that produce
me. | help the Chinese maintain and create new
industries. | am very important fo a growing

industrial and powerful nation. Most everyone in
the United States uses me also. Can you guess

what | am?
Class: electrici ty/hydroelectricity.
(i Student: Why's a clock like a river?
Class: lieither runs very long without winding.
{12) Student: When did the river overflow its banks?

Class: when it got too big for its bridges!




(t3) Student: What did the dirt say when it 1ained?

Class: "1f this keeps up my name is mud!"
{14} Student: what has a mouth but doesn't speak, and a
bed it doesn't sieep in?
Class: A river,
(15) Student: what stays in bed and runs East and West?
Class: The Yantze River.
(16) Student : What is rare when in the oyster shell, but

a river outside of the oyster shell?

Class: The Peari River.

Note: Encourage the students to invent their own playhouse
review riddles and puns. A day may be spent researching
riddles such as these--often a riddie or joke hefps to
reinforce the learning of such concepts.




DAILY LESSON PLANS: ) (DATE)D

BEHAVIORAL OBJECTIVE(S):
The students will discuyss and define the economical conditions caused by floods. ,

The students will discuss and define the economical conditions caused by drought.

ACTIVITIES:

I. The students will read aloud in class their own stories, or the stories of their
classmates, during which time the class will have The opportunity fto be able Yo
(a) express creative achievements of the author-student, (b) ,einforce student
perceptions of river systems in regerds to drcought, desert, and floods.

2. The teacher will read the story, "The Magic Dike",

3, The students will be asked tc discuss the plot of the story in their individual
groups of three to four students.

4. As a class, the students will be asked to discuss the *hreat of the dike aliowing
the sea to flood the land.

TIME AND ORGAIIZATHut:

Activity (1) will rake approximately thirty-five minutes.

Activity (2) will take approximately fifteen minutes.

ActiviTy (3) will take approximately ten minutes.

Activity (4) will take approximately fifteen minutes.

MATERIALS:

Student homework: stories assigned in previous jessli=-a short story felling

"What might happen if water come fo the desert” or "What might happen if the

rivers flooded the fapd."

Short story, "The tagic Uike', by Bruce 1 Mitenell,

EVALUATION:

If the students were able to successfully attain the behavioral objectlves as
stated above, then the teacher may assume that the instructional input wos
effective.

HOMEWORK ASSIGNME!T: uraw o picture of the '"Magic Dike” fo be used in the
making of a bulletin board dizplay.




THE MAGIC DIKE

By Bruce M. Mitchel |

Many years ago a Chinese boy named Pan Ku c¢reated stories
which weme not true. Pan Ku sometimes walked in the country-
side, tefraced in rice patties, or along the #hang Ho River that
f lowed near his family's village. He traveled in hopes of dis-
covering ideas for his exaggerated tales.

Pan Ku delighted much in the making and telling of so many
untrue, and sometimes 1mpossible adventures. Many people of his
viliage listened to his tales, agreeing that Pan Ku was very
clever in sharing the joy -  sfories, but each farmer returned
to his work in the tields saying, "Pan Ku's adventures are only
his to cenfess.”

Everyone, even Pan Ku's father and mother would say, "Pan Ku

wi]l someday invent an adventure that will create dangercous trouble.'
One day his uncle came to visiT the family of Pan Ku. Pan Ku's
uncle consented to walk in The hills of the countryside, and down 1o
the Whang Ho River Dike with Pan Ku,
How, Pan Ku and his uncle were strolllng the path next to the
whang Ho River (ike when Pan Ky began 1o tell his uncle another of
his many untrue tales, His tale was of a snake that lived ncar Pan

Ku's village. Pan Ku said this snake was unusyal because it could

5ing.




"{ saw a snake once that could sing a song. |t sang and sang
for many hours, and as it sang it grew In size. It grew so long
and big that it was abie eat a water buffalo. it grew longer and
bigger untii it was larger than the junks in our rivers. And ail
the while it kept singing and singing and growing!"

“That was an unusual snake, indeed!" said the uncie to Pan Ku.

"Do not forget, Uncle, that it sings and grows," added Pan Ku.

"I do not believe," started his uncle, "| have ever seen such
a snake, Pan Ku. | do not remember ever seeing a singing snake,
nor a snake that grew large enough to eat a water buffalo or a
snake that grew larger than the junks that sail our wild rivers."

"1+ was even bigger than the Emperor's iarge paiace."

"That is a very large and unusual snake. | hope it did not
frighten you." Pan Ku's uncle pointed to a water buffalo wo.-king
in a rice pattie. "This snake must have been very large, indeed."

"I+ is true Uncle that such a snake was very large, but |
was not afraid, for seeing it's two heads made me laugh."

"Pan Ku, it had iwo heads?" asked his uncle,

"Yes, Uncle, it had two heads, and one of the heads was the
color of a setting sun, the other nead was the color of the sea."

"Two heads! A red head, and a blue head! Indeed, this is

a very strange snake. And to be big esough to eat a water puffalo

or to be big snough to make our iarge junks seem smaii is very rare!
Were you close to this unusual snake?" asked the uncle.

"Was, Uncle. | was cloc? enough to this s.irange snake. | was
so close that ! could hear it singing a song about a rat it had eaten
before it ate the water buffalo that morning."

Pan Ku and his uncle continued along the path toward the bend in
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the path next to the Whang Mo River Dike, as Pan Ku told more and
more of this untruth.

"Did you look carefuiiy at this snake of which you speak?”
asked the uncle,

"Yes, Uncle, | did look carefully at this two-headed, singing,
growing snake."

"And it had a red head and a blue head?"

"Oh! Yss, Uncle!"

"And it was bigger than that water buffalo we saw?"

"Much bigger," replied Pan Ku,

"And it could sing songs. This snake is indeea difficult to
understand. This tale is almost as difficult to undérstand as the
dike we will soon see."

"what dike, Uncle?"

"It is the oldest section of this Whang Ho River Dike. |t holds
- back the mighty whpng Ho River. We will soon be walking past this
section. Dikes are worthwhile to our farmers and villagers, for they
keep wild rivers like the Whang Ho from flooding the land, drowning the
people and animals, and destroying crops and homes. However, this
section of the dike is most unusuail, Nephew."

"| do not understand why it is unusaul, Uncle," said Pan Ku,

"The Story of the Whang Ho Dike is the strangest of many stories,
Nephew, because It is worthwhile to our farmers and villagers in a
speci 2l way."

"What strange story, Uncle? Please tell me." Pan Ku was eager
to listen to his uncle's srrange story. "Please teil me of the

maglc dike!"




"Ah, this is a very strange story about a very strange dike.
This dike is unlike all the other dikes in China. If anyone ever
says anything that is not true, the dike hears his words. The
dike hears the untrue words whether the speaker is near the dike
or far away from the dike. The dike can hear every speaker in
alt of China. The dike is wise in knowing which tales are tiue
and which are not true. The dike knows about all of the untrue
stories that are ever spoken. The dike will not allow anyone
who speaks untruths to walk along the path of the Whang Ho River
Dike," sarg “an Ku's uncle,

"How is it that this dike can stop the speaker of untruths '
irom walking the path, Uncle?"

"It is said by many that The dike magically lets the wild
waters of the Whang Ho River flood the land, drown the peoplie and
their animals, and destroy crops and homes. This dike is said
by many to drown the speaker of untruths who creates dangerous
troubles."

Pan Ky did not think he enjoyedlfhe tast part of his uncle's
story.

"What happens to such a person?" Pan Ku wondered.

"They say that such a person is never seen again.‘ He is
buried in water," replied his uncle.

Pan Ku Thoubhf and thought about the magic dike. He thought
about the story he had told his uncle. He thought about other

untrue stories he had toid his friends and parents. He began to

WOrry.




"Uncle, are we nearing the oldest section of this Whang Ho
Rl ver Dike?"

"Yes, my Nephew. The magic dike is just beyond this bend
In the road. You will soon be able to see the magic dike of
my strange story."

Pan Ku had not hoped to hear those words. He began to lag
behind his uncie. He sat down in the road and held his foot,

"What is the matter with yoJr foot, Nephew? Did you step
on a rock?"

"No, Uncie. 1 am very tired. Perhaps we should turn back."

Pan Ku's uncie continued to waik.

"Just around the next turn is the dike., Hurry, Pan Ku."

Pan Ku looked at the path. The turn was not too far now.

"Uncle, |'m very hungry. Let ys go home now." Byt Pan Ku's
uncle continued to walk. He was nearly to the bend.

Pan Ku worried himsel f into sickness from fear that the
magic dike would bury him in water, fiood the fields, kill the
viflagers and their animals, and destroy his village. Pan Ku
could bear his unconfessed deeds no longer,

"Uncle, Uncle!" cried Pan Ku. "There is a truth | must tell
you."

His uncle stopped until Pan Ku could catch up with him. Then
they walked on tocgether.

"Uncle, that snake was not larger than a water buffaio. |t
was not larger than the junks that sail the wild waters of the Whang

Ho River. 1t was a snake of smail importance in size."
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"Pan Ku, | am very happy that you told me that. Come. We are
within close distance of the magic dike."

Pan Ku saw the dike. He recalled his uncle's earlier words:
"This dlke is unlike all the other dikes in China. |f anyone ever
says anything that is not true, the dike hears his words. The dlike
can hear every speaker in all of China." Pan Ku thought about the
dike and how it punished speakers of untruth. He thought about
the flooding of land, and the making of a watery grave. Pan Ku
wondered I f the wa?ergof the wild river would pour out on him,

His uncie walked close to the magic dike., "Come, and do not
delay, Nephew. Does your slow walking pace speak your fear of the
Whang Ho River Dike?"

"Oh, Uncle. My pace speaks of one need--to confess mysel f
further. The snake was hot only a snake of a smaller size, but
of only one head. It was not red as i before said, but the color
of soil. 1t's voice was silent in singing, for it was but a small,
brown, and songiess snake."

"0f what you confess Is good to hear, Pan Ku."

"What of the magic dike, Uncle? Will it hear my truths? Will
it allow the wild waters to flood in anger?"

"I™m sure the dike wil! no longer threaten our journey. Take

my hand, Pan Ku, and we will finish our walk."

=t55-




DAILY LESSUH PLANS: (2ATL)

BEHAVICRAL OCJECTIVL(S):

(1) The student will be able to T1{ustrate his/her understanding about rivers
and bodies of water In relation to people through & written assignment,

(23 The students wili be able to itlustrate their understanding of the terms
introduced in the last lesson, through their yse of the terms pertaining to
the reiationship of rivers to land formations and oopulation activity (trade,
industry, farming, transportation, etc.)

ACTIVITIES:

(i) The student will be told to pretend he is a rice farmer; his crop is
hear harvest, and the river floods the tand, He is to imagine the
consequences and write them in a story,

{2) The students will write about the rivers, in relation to use in trade,
in industry, in farming, in ftransportation, etc., pretending that they are
Chinese farmers,

TIHL AdD CROANIZATILH:

(1) Activity one will take approximately twenty-five minutes.
(2) Activity two will take approximately thirty-five minutes.

MATERIALS:

Pencil and paper; maps.

EVALUATIOH =

Papers will be evaluated in relation to application of terms, facts, rationaliza-
tion, and Creativity.

HODL Q. ASS1GLNENT :
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DAILY LESSCH PLASS: GATE)

¢

BEHAVIORAL ORJECTIVL(S):

The students will be able to research definitions of river ferms in groups.

ACTIVITIES:

The class will be divided into groups of three students each, and encouraged
to use reference sources in researching definitions of terms and concepts
ralation to three major areas: rivers, floods, delta. The suggestions |isted
on page m3y serve as an aid in directing this activity.

{The groups must find answers or solutions through cognitive, creative skills;
through research, group discussion, brainstroming-~the objective: basically,
no teacher aid unless requested).

TIE AD OROVIIZATIC:

Activity one will take all class period.

MAFERIALS

Dit+o hand-out sheets. Pencil and paper. Research cards and research books.

EVALUATIC

Students will be evaluvated in observation of their participation in group
research, their translation of the research material, and their individual
ability to interpret and classify without direct instructional {(teacher)
assistance.

Evaluation wiil be based upon the success of completing the ob jective.

B DW0g . ASSIN T s
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PROGRESS THROUGH GROUPS

INSTRUCTTIONS

Vivide the class into groups of three students. List the groups

on a ditto sheet, addressing each group by a Lelter of the afphabet,
consecutively (Group A, Group B, Group C., eic.}. To each group,
assign one of the thaee fopics: (Loods, nivens, deftas.

Example: Group A--Lond

Rick §Loods
Nigel

Ghoup B--BLLLy
Jimmy nivens
Lestie
Group C--Shirtey )
Bob deltas
Mantin
Group V-- Davie
Dale §Loods
Nancy
Provide neseanch books, research cands {found on page 163 ),
and teachen reference duning the activities. Activities include
the group reseatcn (Croups assigned " floods” will complete ditto
one, page 159 ; Groups assigned "wlvens” will complete ditto twe,
page 160 ; Groups assdgied "deltas” will complete ditto thnree,

vage 16l). Wien eaci yaoup nas completed the initeat ditte sheel,

ngue titem answer the questions on ditlc four, page 162

~-{ 5%~
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DITTOONE: RIVERS--GROUP

What is @ river?
How can rivers help people?
Do people ususally build and live near rivers? if you say "yes", why

do you say "yes"? |f you say "no", explain whv,

What is drought?

How can drought be bad for people?

Can drought be bad for animals? why?

what is a dam?

How can dams help peoprte?

what is a floocd?

=1 5%"‘7 !




DITTG TWO:  FLOODS~-GROUP

Explain how flgoods might help people.
Expiain how floods might hurt people.
Can floods destroy crops? How?

What is a tributary?

Once 2 river has joined another river, do we still think of the "new"
river as two separate rivers? Why?

what does "irrigate" mean?

How do the farmers of the United States irrigate their fields?
How do the farmers of China irrigate their fields?

Wnich method (canal, pipelines, ditches) is faster?--the irrigation
process employed in tne United States or the irrigation process used
in China?

~160-
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DITTO THREE: DELTAS~-GROUP

What is & delta?

How is a delta formed?

What is a delta made of?

What is an oasis?

Where do you usually find pases? Why?

What is a canal?

what canal in China did we discuss? What was soO unusual about this canal?

What is a canal lock? How do canal locks work?

How are canal locks useful to peoble?

What is hydroelectricity?




DITTO FUUR:  ALL GROUPS ANSWER THE FOLLOWING QUESTIOHS.

What do you <iink about wien iou see a riven?

What 48 a nlven?

How 48 a ndver dmportant?

What &8 a {Lood?

How 48 a 4cood impontant to peopte?

What <4 a dedta?

How 48 a dedta Lmporfand to peopfe?

El{l\C -1624 7,




GORGE : {gawn )

a nauvwow passageway, as befiveen V0 mouwnlains,

Questions to ask yourse!f:

How are gorges made?

How is a gorje a passageway?

Do gorges contain water? Always?

Are there any gorges in the United States?
Are there many qorges in China?

How might a river fiowing between the two rountains torming
a qorge be traveled upon?

PROGEESS L PLRFUCTIO:

(Additional Suaiestions)
Have the students construct a retief mop of China--emphasizing the
number of gorge areas.

Have the students write and act out a play based on the plot of
traveling up a gorge.

Have the students write and manipulate a puppet show depicting the
life of laborors puliing the junks up the gorges.

Allow the students to research further for information pertaining
to gorges. (This may become a topic for the science class).

Encourage the students to study the land formations of China in
comparison to the land forms of the United States, Norway, etc,

Encourage the students to create their own projects in relation
to this topic,

B




OCS10H FUR RESE, -1 CAPDS
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VELTA:

a irnienguban on fan-shaped area of Land. Forumed by deposits
0f mud and sand {8ilL] ak the mouth 04 a aiven.

Questions to ask yourself:

Do all rivers have deltas?

Can you tnink of rivers in the United States that have deltas?

Can you think of rivers in the United States that do not have
de | tas?

Can you think of cities in the United States that are built on
or near deltas?

Can you find deitas on a map of China?

PIROGRESS 16 T LCTIg:

LY

(additional bugigestions)

Have the students construct a relief map of China, identifying the
number of major delta regions in China. (Compare with a population map)

have the-students write and act out a play based on the plot of
life in a delta region in {a) China, and (2) the United States.

Have the students write and act out a comparison of |lfe.styles
{(4) river culture to {2} ocean culture,
({land culture to island cuiture; ravine culture to desert culture; etc.)

Have the students present a puppet show depicting the life of peasants
l1ving near the sour~e of the river which carries soil away from thelr
area to ihe delta. (Have the students think of methods or technology
they could invent in order to prevent the river from carrying away the
soils of their lands). -

Allow the .tudents to research further for information pertaining to
deltas. (This may become a topi¢ for the science ¢lass).

Encourage the students to study the tand formations of China in compari-
son Tto the land forms of the United 5tates, Norway, Sweden, Africa, etc.

tncourage the students to E.}zate their own projects pertaining to deltas
- L




CDUSHEGH FUre RESEARCH CAPDS

PEARL RIVER:
a riven 4n South China that {Lows from the city of Canton to

the Souln China Sea,

Ouesf}ons to ask yourself:
How might the Pearl River be important to the City of Canton?

How might the Pear! River be Impcrtant to the people living
near the South China Sea?

How might the Pearl River be important to trade between Canton
and people near the Couth China Sea?

vihy might the Peari River be important to South China?

Why might the Pearl River be important to al. of China?
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PROCIESS 13 PERFECTEO s

(Addi tional Susanctions)

. iiave the student construct a relief map of China--coloring the
river systems in blue and labeling each.

2. Have the student write ond act out a play based on the plot of
"Life on the Pear! River",

3, Have the students write and act out a play based on the plot of
"Life on the (local name) River,"

4, Have the students present a puppet show depicting the iife of
peopie living beside the Pear! Rlver.

5. Have the students presert a puppet show depicting the life of
people living beside a different river.

6. Allow the students Yo réﬁgarch further for information pertaining to
rivers. (This may become& a topic for the science class),

7. Encourage the students to study the river systems of China in compari-
son to the river systems of the JUnited States, (anada, Mexico, etc.

8. Encourage the students to create additional projects.

ey,




GESING FUN FREEAMCH CARDS

—— . e

HYDROELECTRICITY: (hi dro ee Leb TRIHS uwht tih)
Electrieity produced by wateapower. Tite foace o4 rushing

water mns geneaatons Hiat produce electricity,

Questions to ask vourself:
where are the qenerators that help nroduce the electricity?

How minht nydroelectriclty help the Chinese maintain and create
new industries?

Is hydrostectricity important for a powerful nation? Wny or
vihy not?

ls watergowsr e ony nrogucer of electricity? List some
other possibilities if you can think of sunstitutes.

Where does the water forced through the cenerators that
eroduce electricity come from?

————— ke A AR v M ATERA Frmmm e Bl S B Rt A A

PROCRLSS 1N PERFICTION:

(Additional Suraestions)

{. Have the student construct 3 relief map of China=-letting the
student decide where dams should be built, identifying dams that
have already been built, and dam5 that no longer serve a purpose.

2, Have the student role-play the construction of a dam,

3. Have the student role play the management of the first dam built
in China,

4, Have the student interview other students regarding the necessity
of building dams.

5. Have the students invent machines, objects, etc. that will utilize
this energy created by new dams.

6. Allow the students to research further for inforsation pertaining to
dems, hydroelectricity, indusfries, ecunumy, ctc.

7. Encourage the studenfs Tu create additional projects,

8, Encourage the students to compare the Grand Loulee Uam (loca)l name)
ot tho United States with the dams of China,
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DESIGH FGR PESEARPCH CARIIS

OASES {0 AY seez) on lplurat of casis)

featile areas in a desert, where there's enough waten to
permii vegelation Lo grow.

Questions 1o ask yourself:
Is an oasis on a river? Why or why not?

Is an ocasis a river? Why or why not.

How is an oasis important o people living in the deserts . A4

of China? .

I+ you were living in the deserts of China, where would you
want 10 live? Far away from am 0asis? Near an oasis? Why?

PROGRESS 1iF PERFLCT IO

(Additional Suagestions)

tlave the student construct a desert environment--encourage him to

build palm jrees, a tent (minature, or life size). The student may
wish 10 use thls construction in 3@ role playing situation in relation

to "Life on a uesert",
Allow $he student Yo presoent o play depicting life on a desert.

Have the students create methods of changlng a desert Into o
tropical poradise.

Have the stulents arite 2 Tefevision commercis! selling land in
Lhing's doserlt rejiuns.

sove the stusents sing ¢ song about the mirages of the desert,
(exampla: “Zool warer", "how Ury | Am, " etc.)

Lncouraye the students o create additional projects pertaining to

deserts.,
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Boiimin 0 DCSIGH FOR RESEARCH CARDS

S b canTow DELTA:

7} 0 the plain, in Southeast China, on which the city of Canton
' _ is Rocated.

Questions to ask yourself:

e Can you find the Canton Delta on a map of China?

‘if you can flnd the Canton Delta on one of your maps, put an
“X" on it. What city Is it near? Why might it be called the
canton Delta?

0f what importance might the Canton Delta be ¥o Canton? T

Of what importance might the Canton Delta be to Southeast
China?

0f what importance might the Zanton Delta be te all of China?

PROGRLSS 15 PESFLECTIGH:

(Additional Sungostions)

I. tHave the student role play tne planting of the rice crop in
a delta region suh as the Canton Delta.

2. Have the student role pltay the marketing of crops and goods in
a delta region such as the Canton Jelta {(Hong Kong, Kowiwon, etc.)

3, Have the students create additional projects pertaining to the
economical conditions persisting in the Canton Delta region.
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K 40 supply Cand with water by means such as ditches. canals, . fi ..
}: " on pipetines.
‘ ;2§;25f36ﬂ5 to ask y0ursélf: ‘ o

ﬂ;féyfwhich of the above means would be a fasfer method:
. -5,  tditches, canals, or pipelines)?

"”fﬁhich of the above means do the Chinese farmers use?
T 400 et Chinese crops need fo be irFrigated?
'*ﬁhat-Q.S. crops - meed Tn be irrigated?

Far . 4 .

' How do methods and crops oflthg United States' and China differ?

*

PRIGRLSS 11 PERFECTION:

(Additional Supgastions)

|. Have the students buiid a water wheel, and explain its function,
2. Have tue students invent new means of irrigating {and.

3. Have the students write a soap commercial informing the people
of China that this particular brand of soap will not pollute
the water conteined in their irrigation ditches. Have the students
hypothesize why ecoiogy might be an important factor in the irrication
of land.

4. Have the students look at a map cf China. Ask them where they would
place irrigation ditches, Have the students explain their plans.

5. Encourage the students to create additional projects pertaining to
irrigation.

o . _if)g-
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DESIGH FOR RESEARCH CARDS

b ey e

fﬂrﬁﬂszFk?éUTARV:
1 t{&tﬂm feeding a Largex stream, niver, Lake, sea, ok ocean

| Questions to ask yourself¥:

If one large stream and one small stream come together to make’
ong stream, which stream is the tributary?

How can a tributary be important to transportation means in
China?

- , - How can a tributary be important to transportation means in
- 1 - . the United States? ,

" Fow can a tributary be important to trade in China?

0 U how car s tributary be fmportant fo trade in the United States.-

How are fributaries important to China?

PROSIESS L PERFICTION:

{Additional Suguestions)

I. Have the students locate tributaries on a map of China, Have
the students locate tributaries on a map of the United States,
Have The students discuss their findings.

2. Have the students make a relief map of China, tabeling the various

tributaries. Have the students expiain the benefits and/or dangers
of a country having so many tributaries,

3. Have the students pretend they are fish. As fish, they are trying
To get from the Si River to the Yangtze River--which tributaries,
it any, weuld they need to swim in order to make this rhange?

4., Encourage the students to create additional projects pertaining to
tributaries,




CUSIGHE FUR RESEARCH CARDS

=T

P a3

; f?' -hﬂﬂAi: {canat)

. How do the people of the United States use canals?

an artifdcal walewiay gor navigation oa daaining ox m«.gaa:.um
s

ROT 2

QUESTIONS TO ASK YOURSELF:

‘How cén you navigate in o canall

How do you use a canal for draining?
How can you use a canal for irrigation?

How do the people of China uée canais?

“How do people of other couniries yse canals?

PROGILSS I PLRFECT I

{Additiona!l Sugaestions)

Have the stugents locate possibie caral regions on a map of China--
encourage the stTudents to speculate as to sites of existlog canals.

Have the students construct a minature canal, utilizirg a shoe box,
popsicle sticks for locks, and minature boats.

rlave the students conduct experiments with the water levels of

models made To resemble the steps of canal-~lock operations:

8. dJse an aguarium filled 3/4 wlth water.

b. Use a glass sheet with molding clay that is water orcof,

C. use a cork that is about an inch square in volume.

d. Place tne sheet of glass into the aguarium and allow the clay to
nargen before the water i5 placed into the squarium, After the
ciay has dryed, pour app-oximately three-fours of the tank on 1he
one side of the glass, Four sand into the other side of the glass~-
apout two~thirds of this side of the tark should be filled with sand,
Allow the stugents to speculate what water level wili have to be
artainea before the cork (snip) will be able To ficat on the side of
the sand, Will they need to add waeter To one side? Will they need
to open up Tne focks of tne canal “{remove tne sheet of glass?

O
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DLSIGE FOR RESEARCH CARDT

GRAND CANAL:

| Provinces. It was built in several sections, finst con-

1

a canal in China which 4 tretches between Hopeh apd Chekiang

stnuction ending 4in 486 B.C., the remainderbeing compteted
by Kublai Khan,

Questions 1o ask yoursel f:

HOW MIGHT THE GRAND CAWAL HAVE BEEN USEFUL TO THE CHINESE
PECPLE 1N EARLIER TIMES? - A

HOW MIGHT THE GRAND CANAL BE USEFUL TODAY (N CHINA?

PROGRESS 1N PERFLCTION:

(Additional Sugnestions)

Have the students locate the Grand Canal on a map of China.
have the students role play the construction of the Grand Canai.

Have the students hypothesize “winy" the building of the Grand
Canal was necessary. (Ask the students: "If the rivers al low
peopie to travei from tast to West, what allows them to travel
from Horth to South?" No natura! aide was availabie for transpor-
tation means, so, through technology of Pre-Modern China, the
building of the Grand Cana! became necessary ., . . .).

Encourage the students to create additional projects pertaining to
the Grand Canal {canals~~topic).

72
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DUSIniE FUis RESEAPCH CARDS

DROUGHT:  {draut)
a Rong peniod of Lime when no rain falls.

'-Ques?!ons to ask yourself:
What do droughts do to the food supply of China?
Are droughts the same as floods? Why or why not?

what might cause a drought?

PROGRESS 1N PERFECT 100

{Additional Suggestions)

. Have the students role play the life style of a person having.!lved
in a desert (a) from birth, (b} from the age of ten (is presently
78 years ola), (c) for the last *en minutes (flown in by airplane).
{Encourage the students to hypothesize the extent of adaptability
and flexivility ¢t environmental factors in relatlon to Man's
endurance of severe climatic conditions, -

2. Have rhe students hypothesize what happens when an area has been
subject tc many months of drought and flash storms occut.

3. Have the studen’s define the conditions under which "flash fioods”
are likely to occur..

4. Encourage the students To create additional projects pertaining to
drought .




(DATE)

W LR

. hﬁasaavu@ahu OBJECTIVE(S):

"?hp sf#dhnf will identify at least two economical attributes of the river systams
Eg-chlﬁﬁ 10 the development of the Chinese Civilization: Pre-Modern and Modern
tﬂﬂ.: 3| CF

'ﬂlllatflvariééz

T .The' students will listen to the »tory “Junks On The Yangtze®, read aloud
i in glass. )

ait: Tha sfudents will at a map of China and identity the Yangtze River.
3]f:3.1‘The sfudan?s will discuss the trade attiibutes the Yangtze River provides.
4

. .: The students will discuss the opportunities the Yangtze River provides- for
" ..the people in the Yangtze River Plain.

' "5, "The students will hypothesize the economical atiributes of the Yangtze River .
L7 o South-China,

6. The students will trace the Yangtze River from its mouth to its source, noting
that the Yangtze River source is located in Tibet (OUTER CHINAL.

7. The students will be introduced to the Three Major Regions of China through the
Individual Activity Lsarning Packets.

TIME ANG ORGANIZATION

Activity (i) wiil take approximately twenty minutes.

Activity (2) will take approximately fwo minutes.

Activity (3) will 1ake approximately fivc minutes.

Activity (4) will take approximately ten minutes.

Acrivity (5) wili take approximately ten minutes,

Activity {6) will take opproximately two minutes.

Activity (7) will take approximately twenty-five minutes or until the individual
students have (ompleted the packets they have atftempted.

MATERIALS:

Short story: unks On The Yangtze'.
Hap of China.
Individual Activity Leafning rackets: Llimate; fhree HSajor wegions &F Shina; and

' Land Forms and Climate Regions of herth China,
Lard Forms ang Llipate ecions of Soutn Thina,
Lo or Furms and Ulimata Jeninns of utar Ching.

EVALUATIUN: Hf the students osre successful in oTtaining whe above iastructional ob jec—
tives, then the teacher may s3fcly ossume the students were able To successfu'ly inter~
pret and ufilize tne cencapts introdecnd in this daily lesson.
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JUNKS ON THE YANGTZE o S

s By Bruce M. Mitchel 1

Chu Teh ang Chen Y| were two happy Chinese Junks who Ilvéd

eni ?I\e Yangtze Rlver which flows rlgh'r thrOugh the mi ddle of .

'3.5f G&!ﬂi. Even thoagh they:.had f¢ work very hard each day they .

-;ﬂifﬁnmsporf o porf Over the years Chu Teh'and Chen Yi became ST ARS

ﬁ?,?varv gaod friends, They weuld grae+ eacﬁ o#har happfly whenever ‘

{oued 1he1r tife on the rivsr as they hauled thelr heavy cargos

4hey passed on the river. On returning home fo their docking .

places in Shanghai they would talk about their trlps and the
sights they had seen on the mighty river, One day Chu Teh
heard some men talklng nearby,

"| would I|lke to use your b@é? +o haul some textiles that
I want to pick up near the mun‘l'a;n-s .’;""“" .

Mah; you cannot go up the river that far, it is too
dangerous!” said Ho Chien, the owner of Chu Teh, the junk,

"But, | must. For i have many orders from the merke¥place,
People need my goods. |f you will let me take your junk | will
maxke much money. | will pay you well."

“ery well," replied Ho Chien, "I will let you."

Chu Teh was very sad that night when his junk friend, Chen Yi,
returned from his daily trip on the river,

"A man is going to take me near the mountains today. Th;

gorge is very deep and hard to travel. | fear | may never see

you again."

_57518'




"Ah, that is very dangerous to go so far," said Chen Yi.
"Do be careful,old friend! 1 will be thinking of you all the
tima."

The next Morning bright and early the man started sailing
Chu Teh, the junk, up the river. It was very early and the
waters were Quite cold as theysplashed against his bow, (T
was July and the river was very high from heavy rains. But
Chuy Teh was a proud junk ag he sailed up the second largest
river in the world. "l wonder what my good friend Chen Yi
is doing nc«2" he wondered.,

They sailed and sailed past the city of Chinkiang to the
capitol city of Nanking. Several days later they sailed past
Nanking and on to the industrial city of Hankow. Chu Teh had
mever seen so many factories before. E£ven though he was very
lonesome for his friend Chen Yi, he was glad that the river was
so calm, even though it was running very high. He knew how
dangerous the Yangtze could become. Chen Yi told him of the
terrible flood of many years ago which destroyed villages, ruined
farms, and killed over a million people. But the Chinese people
had great patience. They rebuilt the damaged areas and started
all over again. And Chu Teh knew he was lucky he was not on
the Hwang Ho River to the north which had many more flocods then

the Yangtze River.

As Chy Teh flowed alona, the winds filling his salls, he saw

the Chinese farmers along the banks harvesting their rice crops.




On the north side of the river other farmers harvested their
crops of beans and millets. All of +hem worked very hard in
the warm summer sun and Chu Teh was glad that he was able to
float in the cool water. But he would sure be glad to see his
friend again and get home to Shanghai. Chen YI liked to tell
him stories. Once he fold him the story of Yu, a Chinese man
who built a dike from the Yangtze *o +the Hwang Ho River so that
they were connected. They even made the cana, .urger so it
went clear north to Peiping and south to Hangchow. This happened
nearly twenty-five hundred years ago, and the canal was about
twelve hundred miles long. The stories of Chen Yi were so
interesting. How he missed Them now.

Chu Teh noticed the high dikes along the banks of the
river which were used to help prevent flocds. Sometimes the
river would rise so high that the dikes wouid break. Soma of
the Chinese people liked to blame this on the river dragons
who sometimes got mad. But Chu Teh knew that this was only an
old Chinese proverb. All of a sudden he saw another city with
lots of houseboats anchored at the water's edge. There were lots
of pecople living on the boats. He realized that he had reached
the city of lchang where Their real adventure was to begin,

Chen Yi had told him many excitirg stories about the part of
the river betweer. Ichang and Chunking. The 350 mile distance is
extremely dangerous for a juv'k to travel. The river is very
rough but the scenery is beautiful. There are miles of cliffs

which are thousands of feet high. Chu Teh grew frightened as he




remembered Chen Yi's stories of the twenty-five day frip he took
from tchang to Chunking when he was a much younger junk. How
he wished he could see his old friend now. -

At lIchang many crewmen came aboard Chu Teh. They had not
been aboard Chu Teh before. He ached as the additional weight
caused him to ride Jower in the water. The néew crewmen were
called trackers. Later, they wouid tow Chu Teh when the water
was too rough and sometimes too shallow to navigate by sail.

The trackers would pulil Chu Teh by tying a piece of bamboo
rope around their bodies and fastening a slipknot fo this rope
and the bamboo towrope. .- ,

Then, in single file, the men would chant a story in order
fo make the time pass and to keep in step while they pul fed the
junk up the river from the clitts above. Other men helped to
see that the towlines cleared the sharp points of the many
rocks. Their job was very dangerous for they had to dodge rocks
and swim or wade through the rushing water.

The pilot worked hard to keep Chu Teh on the right course.
Otherwise, the lonely junk could be dashed to bits on the rocks
in the raging river. A drummer tapped rhythms fo teil the men
what to do. He was the direction giver. Chu Tek wished he would
not drum so loud because of his sensitive ears. The helsman was
the man who worked the fiiler which directed the ship. He knew
evaery inch of the Yangtze by heart. He could merely look at the
surface of the water and figure out what was underneath. Chu Teh
grew more and more frightened as they inched their way to Chunking.

Everyone was working very hard. Although Chu Teh enjoyad the
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beautiful scenery atong the river, he was getting more and more
lonely. Oh, fuer Just a minute with Chen YI! How he longed for
those great stories he used to tell!

Suddenly, Chu Teh felt a tremendous crash. His side ached
suddeniy and he was ferribiy ¢rightened. What a horrible pain!
The men were running around on the top deck. Everything was
confused. Chuy Teh was sick to his stomach due 1o the immense pain
in his leg. Somaone yelied: "Abandon ship!™ But none of the
old ship~hands wanted to leave Chy Ten. Chy Teh fel+ happy for
their show of loyalty to him. Byt inside he was sick at heart
because he thought he would never see his old #riends again. And
his rock bruise hurt aiso.

Then, all of a sudden, Chu Teh heard a terrible roar! |t
was the bad section of rapids Chy Teh had to travel before reaching
Chunking. The river channel narrowed down from nine hundred vards
to only three hundred vards at this point! This meant that Chu Teh
would be bashed about on the rock ! Somehow, they got through the
rapids. But the danger was not over, for Chu Teh was not yet
docked in Churking. When Chy Teh saw Chunking, he forgot about
his aching sides. Things tooked favorabie, when all of a sudden
a huge tug whistle was blown and right in front of them was
Teoughie Chiang, *hz stzamer. Thg?gtn:aer was much faster than the
Junk. Chu had to swerve to avoid the onrushing ship, because on
the Yangtze all‘junks and samp- .S must let steamers 10 in front

of them. Chu barely made it out of the path of +he steamer in time.
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After this Incident, Chu Teh was more than happy when they completed
thelr business in Chunking, for he w.as very sore and he was afraid
he had broken a couple of pla.<s in his back. His aches and palns
seemad to hurt more and as they ached, the little junk began o
woriy.

"Ohlwewnj f onl* Chen Yi were around., He would know what
to go." However, after a few days of relaxing in the sun of the
harbor, the little junk started to feel better. He had no broken
nlanks and the aches and pains were starting to go away. But Chu
Teh though he would never see his friend agein. He cried and
cried unti! the other junks in the harbor told him to be quiet.

Finally, Chu Teh was loaded with supplies cnd ready for the
long return trip to Shanghai. Past the high cliffs with thelr
Jjrey and green walls, Chu Teh sailed. Then they saw the beautiful
gorges ond fhe angry white water. The frip down was much faster
than the other one. The pilot skillfully navigated the craft
through the swirling water--down to |chang where the water grew
calm again. How the Chinese people depended upon the river! It
was hard for Chu Teh to realize that the hundreds of cther junks
he met were carrying half of China's commerce through this
difficult river. The twe hundred million Chinese people who live
in the Yangtze basin both loved and feared the mighty river at the
same time. .

Suddenly, they had passed the large cities and Chu Teh knew
they were nearing home., '"How tired | am," thought Chu Teh. "And,
how sad." He was sure that his old friend Chen Yi would never

return to him again.,
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"I shall not even be able to sleep. | am too sad. It

does not matter that | am :more tired than | have ever been
before."

That night the moon came out on the river. The other
junks were talking to each other. "There lies Chuy Teh. Hs
made the trip to Chunking. How brave he is. 3ut how sad
he seems. Look! He cries! | wonder why he Is so sad?"

Even the beautlfui moon on the Yangtze did not cheer
up Chu. He made many short trips the next few days but he could
hardly bear to be without a friend. He became cross and |t was
hard for the skipper to navigate. And a few short days later,
he found himself on his way to Chunking agaln. Past the large
cities and port towns they went. Then, finally they got to
Chunking and took their cargo. They started back through the
rough, rough water to Ichang and the calm part of the river.
Things had not been going well. Chu Teh had a new crew of
trackers and the pilot was a young man who dld not yet know the
river oo well. Suddenly, there was a lot of yelling on Chu's

deck.

"Look out for those rocks and the reef!" Chu felt a terrible

pain in his windward side. He could feel a number of his planks
splintering and the water rushing inside.
The trackers tugged and tugged. The drummer changed his

beat. The pilot screamed at everyone and the skipper couldn't

help much elther. Chu Teh was stuck between the rocks. The raging
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river was beating him to pieces. He was so afraid and he ached
everywhere. He felt that his |ife was nearly over. But suddenly,
around the bend came a familiar face. |t was Chen Yi! Chen's
pilot yelled franticaliy to the skipper. "If we can throw them
a line, we can rescue that junk."

After many tries, they finally attached a iias 0 Chu Teh,
He felt himself slowly easing away from the rocks which ground
deeper into his painful side. And suddeniy, he was free!

"Chen Yi, old friend, where have you been?"

"Oh, for many days they tcok me along the shore of the
Yel low Sea to Tsiﬁ;fao. ¥We worked along the coast for many
days. | was afraid i'd never see you again. But . . . how
badly are you hurt?"

"I ache all over and wmy Side is broken. But they will
fix me@ up as good as new. | don't even care now . . . | am
so glad to see you, old friend."

And so the fwo friends sailed back down the great river
together. They werc so happy 10 see each other that they didn't
even Sleep at ail the first night when they returned wo Shanghai.,

They just talked and taiked and worked happily *ogether everafter,
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DAILY LESSCH PLAIS: (NATL)

BEHAVIORAL ORJLCTIVE(S):

The student will be able to discuss the types of land forms and climates
tound in the three major reglons of Chlna after having completed the three
activlty learming packets: North China, South China, and Outer China.

ACTIVITIES:

The students wili be introduced to China by use of the activity learnirg
packets pertaining to the ltand forms and ciimates of each region, The

student wiil work independently with the ClImatic/Regions Learning Packet
and take the Post-Test.

TIME AUD ORCANIZATIO

This daily lesson will take approximately seventy-five minutes, or more
dependlng upon the individual paces of the students. |f more time is
necessary, the students may wish to take their packets home for further

study, or the teacher may extend the lesson into another day's time allotment.

HATERIALS:

The Indlvlduallzed Actlvity Learning Packets: Land Forms and Climate Reglons of
North Chlna=-Cl Imatic/Regions )

Land Forms and ClImate Regions of
South China=-~Climatic/Regions 1i

Land Forms and Climate Reqgions of
Quter China-~Cllmatic/Reglons 11}

EVALUATION: The iIndivldual student shall evaluate his srogress through the
use of the Indlvidualized learning packet, The Post-Tests will pe evaluated
by the teacher as a means of determining the success of the student's preformance.

HOIEwORK ASSIGHE"T: Due to time allotment, the student may wish to complete
his lea. ning packets at hume, providing sultable resource materials are avallable
in the home of the siudent, or in a nearby flbrary.
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LAND FORMS AND CLIMATE REGIONS OF

NORTH CHINA

(CLIMATIC/REGIONS )

-

LEARNING ACTIVITY PACKAGE FOR

STUDEKTS

STUDENT'S NAME :

-84~
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NOTE 1O THE TEACHER

This packet is designed to help the student identify
the physical and climatical features of HORTH CHINA. As

China is divided geographicaliy and politically, the dis~

SR e

tinction of regions is necessary in helping the student under-
stand the influences these divisions have playad upon the
development of the Chinese Civilization. The land forrs,
climates, economics, potitics, social organizations, and
religious phllosophies prevalent in each reglon can only
be understood by the student after he becomes aware of the
limitations envlronment plays in the growth of a culture.
The student, through the working of exercises provided in
this packet, will become familiar with the {and forms whlch
serve as barriers, and the climates which determine the
extent of energy expounded by the people living in these
conditions prevalent in NORTH CHINA. The u@ﬁblna?ion of
land forms and climate input will help the student compre-
hend the environmental conditions under which the inhabl-
tants of NORTH CHINA must function.

Further study will provide the student with the oppor-
tunity to learn more about the food crops grown in North
China, the food types characteristic of North Chlna, the

economical growth of North China during Pre-moderr and Modern

J;BJKQ‘ -185-
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China, the political strains exisiting in North China during
the & nastic and modern eras of China's history, the wheel

of social organization dominant in North China, the religious

l;"‘ dominance prevalent:in North China, the culture as a compiex
influenced by the environmental and cultivated conditions of
North China, and the significance of North China to the Peopie's

Repubiic of China and to the student.

e L Y L I e
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WHAT 1S M MY LEARMNING PACKET?

(TABLE OF CONTENTS)

TITLE PAGE NUMBER

Why | Shouid Use This Learning Packet . . . . . . . tea

What Should | Do In Qrder To Learn

This InformaTion? « « « ¢ ¢ +« & o s o o o o » 189
What Will | Learn In This Packet? + + + + v « + « & 185
How Will ! Show | Have Learned? . . . « v v o « + & 190
What Should | Do 1f | Alraadv Know

The Inforwation | Am To Learn an

In This Packet? + . & v v v v ¢ ¢ o o & o o s 192
What Should | Do if | Don't Alrcady

Know The Information | Am To 14

Learn In Tnis Packet? v '. v v v o v o o o o & &

When Do | Know | Know The Materlal
I Am Lxpected To Learn From 20|
This Packet? o . o v v v v v o o v o 0 b e b e

What Do | Do When | Am Finished With
My Learnlng Packet? « v & ¢ v 4 o o o o o o o o 20M
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WHY | SHOULD USE THIS LEARNING PACKET

The purpose of this tearning packet is to help you
learn about the iand forms and climates exisiting in China.
You will tearn about the land forms and ciimates existing
in NORTH CHINA, one of the three major regions of China.

In order to discover the land forms and climates of
NORTH CHINA, you wlll need to follow the instructions |isted
Oon each page very carefully., You will be ailowed to learn
as fast or as slow a5 you wish,

The concepts you will discover and fearn in this
packet will help you in learning and discovering the
concepts introduced in your next learning packet: SOUTH
CHINA,

Now, turn to the next page and read: What Should |

Do In Order to

Learn This
Information?

~|188-
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WHAT SHOULD ! DO 1IN ORTER T) LEARN THIS INFORMATION?

Because students lecrn af different sbeeds, and learn in
many different ways, you wiil be allowed to learn as tast or
as slow as you wish. You wil! need to follow the instructions
listed on each paac. Do not Skip ahead in the packet unless
you are instructed to do so. 00 not skip packets unless you are
instructed 10 do so.

You will first need to have a pencil or a pen. Your teacher

should have a resource center for you, equipped with crayons,

scissors, paints, construction paver, maaazines, and other supplies,
Make sure you know where this resourge conter s |ocated jn your
classroom,

In order o learn this information, you will need to follow
instructions carefully, and be able t0 understand the concepts

introduced. W¥hat are the concepts?

TURN TO THE NEXT PAGE AND READ: WHAT WILL | LEARN IN THIS PACKET?
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201




HOW WILL 1 SHOW | HAVE LEARNED?

This packet contalns:

(i) @ Pre-Test: This is provided as a means ~f
helping you and your teacher
determine 'whether you need 1o
comp lete this packet.

(2) 2 Study of Key ldeas: This Is provided as a means of
enabling you to learn the concepts
related in this packet.

{3) Thought Questions: These questions wili appear through-
out the packet as a means of helping y
discover key ldeas by applying the
knowledge you are learning.

?

(4) Post-Test: This is provided as a means of
helplng you measure and evaluate what
YOu have learmed by using vhis packet,
I+ wili beip you check your learning
of the terms and key |deas introduced
in this packet.

(5) Creative Projects: To help you remember what you have
discovered and learned, you may wish
to create a project in order to help
you reinforce your knowledge.

In order to show that you have learned, you wltl need to {|) explain

(2) list, (3) demonstrate, (4) prove, and (5) evaluate what you have
learned from using this packet. You will be given a pre-test to deter~
mine if you need to complete this packet. |t you are unable to demon-
strate your understanding of the concepts tested In the pre-test, you
will need to compiete the packet by progressing through the (i) Study

of Key ldeas; (2) Thought Questions; and (3) the Post-Test.
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Later, you will be able to further study the kely idess Intro-
duced In this packet by dolng projects.

You will need to pass the Post-Test in order to proceed to the
Packet: SOUTH CHINA, {unless your teacher Instruats you 10 proceed
directly 1o other projects after passing the Pre-~Test in this

packet).

TURN TO THE NEXT PAGE AND BEGIN THE PRE-TEST.
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PRE-TEST

What are the land forms and climate regions of NORTH CHINA?

TAKE THIS SHEET TO YOUR TEACHER FOR QORRECTION.
DO NOT TURN THE PAGE UNTIL YOU ARE SO INSTRUCTED By YOUR

TEACHER,

-192-
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FINISHED? TAKE THIS PRE-TEST TQ YOUR TEACHER.

STOP! DO HOT G0 ARY FURTHER IN THIS PACKET UNTIL
YOUR TEACHER INSTRUCTS YOU TQ DO SO..

J I £ your teacher checks !it‘_Em number one, you do
not need 1o coﬁple*re the remainder of ;rhis packet.
if your teacher checks itqgfl number two, conﬂnue‘fo
work with this packet, and turn the page.
item one: Go on to the nevt packeft.. .
item two: You are ready to start working' in 'rhi:s‘
, packet.

TURN THE PAGE AND BEGIN.

¥

s

193~

205




.'Kfa‘-l:ﬁf_ﬁ";{'" PR
T

B,
i

i

E:

~ -
P
'.'i‘:'
.2? .
i
o

A

b
e

“avy

T
DHY e

J a4
T e

L R

iy
P

e

v

ERr3

WHAT SHOULO | DO IF | DON'T ALREADY KNOW THE
INFORMATFON | AM TO LEARN IN THIS PACKET?

You will need to work with tha (|) Study of Key ldeas
{2) Thought Questions
{3) Post-Test

(4) Creative Projects

Ready to begin? Flrst, you-will need to famiiiarize
yourselt vith new terms. If you flnd difficulty with a;:y
of the terms introduced through the reading of the packet
material, refer to your resceuroe center fc;r help in defining

-

the terms., .

TURN TO THE NEXT PAGE.

o —1'94-
ERIC 20y




On this page you can see the shape of the first major region of China. It s
called NORTH CHINA. Why do you 7Qink it is calied NORTH CHINA?

where is NORTH CHINA loceted? Look at your globe. Look for the
continent of Asia. Look for the country of China. Can you find
the shape that matches the shape drawn above? If so, what region
of China are you looking at? (Write In
the name}.

e

in this packet, we will refer to this region by the term NORTH
CHINA. '

TURN TU THE HeXT PAGL AD RLAD MURE ABOUT HOKTH CHINA.

-i95.
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NORTH CHINA

Look at this shape of iand drawn below. 0o vou recognize 112
51ma? Is the name of this region?

0o you seeianv addition to this dlagram? If so, what?

such as these: ///////?

0o you see an area wl

What do you suppose those marks indicate?

In this regiofi of NORTH CHINA they indicate a plateau region.
This particular plateau region is calied the LOESS PLATEAU,

What s a PLATEAU? It Is a fiat mountaln top. This area was
once a moutaln with steep sides. Over thousands of vears, this
mountaln has been worn flat on top by shifting winds, mpnsoon
rains, and other weathering conditlons.

A PLATEAU Is also a natural boundary. Wwhy might thls be so?

-The steep sides of the sides of the Loess Plateau make it somatimes
impossible for travelors 1o climb. This PLATEAU has steep sides, a
flat mountaln top, and soil mixture of clay, sand, and silt deposited
by the wind. This soll mixture is yellowish brown in color, and
ltke powder, covers the ground in areas. This soil mixture is called
loess. That is why thls plateau is called the LOESS PLATEAU.

195~ . y
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NORTH CHINA

This is atso a diagram of NORTH CHINA. Do you remember
where the LOESS PLATEAU is iocated? |f so, place an "™X™ on the
araa,

When you look at the diagram of NORTH CHINA (below) You see
that another area has been shaded with marks su¢h as these: =——=—_
This area is also a PLATEAU., This particuiar PLATEAVU is called
the MONGOLIAN PLATEAU. Thig portion of the MONGOLIAN PLATEAU is
in NORTH CHINA.
However, most of the
MONGOL | AN PLATEAU <an
be found in another
region of China called
QUTER CHINA, the third
major region of China.

Look on your gidbe. Look‘
for the continent of Asiafl
Look for the country of
Chira. £Lan you tfind
the shape that matches
Now, look for the area that

Is labeled: Gobl Desert.

The Gobi Desert ls not

focated |n NORTH CHINA, bul

it is very close to being

in NORTH CHINA. Thss Gobi
Desert helped to form tha
MONGOL IAN PLATEAU. How did
this happen? The winds that
sweep across the Gobi Desert
cross down over the MONGOLIAN
PLATEAU, and into the skles

of Southeast Asia. These
Great Dust Storms turn the
skies red for weeks at a time.

Tdris TiE PAGE AHD READ MORE ABQUT HORTH CHINA.




HORTH CHINA

This is also a diagram of NORTH CHINA. Do you remember
where the LOESS PLATEAU is located? If so, place an "X¥ on
the area.

JO you remember
where the MOHGOLIAN
PLATEAU |s located?
If so, place a ';/"
on the area.

Plateaus are not
the Only barriers and
- boundaries in NORTH
CHINA., When you |ogk at
the diagram of NORTH
CHINA {beside) you see
that another area has
bean shaded with marks .
such as these: %o% This area is calied the
o MANCHURIAN PLAIN. It is
a lowland surrounded
almost completely by
mountains and hills.,

The mountains on the
east receive much rain
and are able to support
the forest trees with
enough water.

The mountains on the
west receive only enough
_ rain to provide for the
. growth of ‘grasses,

The MANCHURIAN PLAIN is
an area of farms, mines,
and cities. Can you
guess why?

Turid Ty THL HEAT PAGE ANU REAU MORE ABOUT NORTH CHIMA.




NORTH CHINA

This is also a diagram of NORTH CHINA.

the LOESS PLATEAU Is locrted?

Do you remember where
It sc, place an "X" on the area.

Do you remember where the MONGCLIAN PLATEAU is located? |f

so, place a "/" on the area.

Do you remember where the MANCHURIAN PLAIN is located? |t

so, place a "*" on the area.

When you look
at the diagram on
this page you will
notice another area
that has been shaded
in with marks such as

TheSe:l*‘hq;‘k

What do you suppose
these marks indicate?

This YLLLOW FLAIN is a very important

area in China. It is densely populated
with wheat farmers. This is also where
the capital of Communist China is
located. Do you know the name of this
capital? It is called Peking.

To the north of the YELLOW PLAIN you
can find hills and mountalns. You

. can aiso find parts of the GREAT WALL.

Have you ever heard of the GREAT WALL?
The Great Wall was built many centuries

ago” as a means of protecting the farmers

of the Yellow Plain from the warlike
inhabitants of the northern hills and
mountains, grassiands, and deserts.

This area is also

a plain. It is
called the YELLOW
PLAIN. The Hwang
Ho River fiows
through the Yellow
Plain, carrying the
silt of the Loess
Plateau in its
waters., This silt
is yellow and Is
deposited on this
low!and called the
YELLOW PLAIN every
time the Hwang Ho
River floods the
land. “To stop this
Hwang Ho River from
flooding, the people
have had to build
dikes along the
river. This Hwang
Ho River is also
called the Yellow
River--can you guess
why?

Knowing this information about the YELLOW PLAIN, would you cali

this area a boundary as well as a barrier?

-lgg“qi :
For 4,

Why or why not?
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NORTH CHiINA

This is also a diagram of
the LOESS: PLATEAU is iocated?

Do you remember where the
so, place a "/" on the area.

0o you remember where the
so, place a "™" on the area.

When you look
at the diagram on
this page you will
notlce another area
that has been shaded
in with marks such
as these: A’k AA

What do you suppose those
marks indicate? In this
region of NORTH CHINA
they indicate mountains
These mountains are on
the coast of NORTH
CHINA. That means
that heavy rain
clouds must empty
their rains '
on these y
mountains
before
they
will be .
light enough to pass over the
falls on these mountains, and
vegetation called forests,

NORTH CHINA. Do you remember where
It so, place an "X" on the area.

MONGOL | AN PLATEAU s located? |f

MANCHI'RIAN PLAEN is located? If
4

Do you remamber

where the YELLOW

PLAIN is located?

If so, place a

"+" on the area.

mountains. Therefore, much rain
they are thus covered with much

Do you know any facts pertaining to
forests? |f so, what do you know?

Are moyntains ever boundaries?
Are mountains ever barriers?

If so, how?

if s0, how?

These mountalns are boundaries for the reglon of NORTH CHINA,

for the MANCHURIAN PLAIN AND T

HE YELLOW PLAIN. These mountains

are also barriers to any travelers wishlng to cross from one
region to another over these mountains. How might this be so?
When mountains are so very hard to climb and cross, people usually

decide to detour and travel on different routes.

this might be so?

TURN TO THE NEXT PAGE,

-200—:2
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WHEN DO | KNOW | KNOW THE MATERIAL | AM EXPECTED
TO LEARN FROM THIS PACKFE?

(POST-TEST

This Post-Test is provided as a means of helping you
measure and evaluate what you have learned by using this
packet. It wil! help you check your learning of the terms
and key ideas introduced in this packet. If you have any
questions, ask them of your teacher, or refer to the Packet
contents BEFORE you turn to the next page.

YOU MAY NOT GO 8ACK TO THE STUDY OF KEY [UEAS, THE

THOUGHT QUESTIONS, OR OTHER RESOURCE MATERIALS ONCE YOU HAVE

“TURNED TO THE POST-TEST.

Ready:! Put all meterials away, and turn the page.

-y
Foliow instructions carefulliy.

-701=
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POST-TEST

Describe NORTH CHIiNA:

Do not turn the page!
Take this test to your teacher for correction.

~202-

‘ 214




1f your teacher checked item number one, you will need To

re-take the Post-Test. |f your teacher checked item number two,

you may turn the page and continue working in this packet.

Item one: Do not turn the page to the next lesson. Go
back in the packet to page and re-read the
material introduced in this packet., You will

be able 1o re-take the Post-Test when you fee!
you are ready.

Item two: YOu are recady to start wOrking in the Creative
Projects. Turn the page and begin.

DO NOT TURN THE PAGE UNLESS YOUR TEACHER PUT A CHECK IN THE
BLANK LISTED UNDER 1TEM TWO, INDICATING HER PERMISSION TO
CONTINUE WORKING IN THIS PACKET.

203~
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WHAT DO | DO WHEN | AM FINISHED WITH MY LEARNING PACKET?

(CREAT IVE PROJECTS)

These preojects will help you creatively reinforce your under-
standing of the concepts introduced in this packet. Suggested
orojects are iisted below. You may use the ideas listed or create
your own. :

, . Below are picfurestof land forms. Which might you
fing in NORTH CHINA? Write a story about living
near such a tand form in NORTH CHINA. How woul d
Iivmg nes - such a-iand form Change your |ife?

/"\ﬁ,

bt 7 e

Vi,
—— .,

Mcuntains and val leys - -

/r plateau \“\

N A
e
17 Pl
?(l"' deserts %“\

2. Gan you think "why" many land forms exist in NORTH CHINA?
Pretend vou helped form these land forms when the earth

was first created--explain "why" you made the land forms
present in NORTH CHINA,

DO YOU HAVE ANY OTHER. IDEAS? 27 THEM TO USE. START YOUR CREATIVE PROJECTS

AS SUON AS YOU FEEL CREATIVE. wHEN YOU ARE FINISHED wiTH A CREATIVE PROJECT,
PROCEED TO LEARNING PACKET: SOUTH CHINA,




LAND FORMS AND CLIMATE REGIONS OF

SOUTH CHINA

(CLIMATIC/REGIONS)
13

LEARNING ACTIVITY PACKAGE FOR STUDENTS

STUDENT'S HAME :
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WHAT 15 1IN MY LEARNING PACKET?

{TAGLE OF CONTENTS)

TITLE PAGE NUMBER

Wwhy | Should Use This Learniag Packet . + . . + . . 209

What Should 1 Do In Order To Learn

This Information? + + . v v v v v v v v o 4 W 210

"What Will | Learn In This Packet? o o o o v . . . . 207
How WIll | Show ! Have Learned? . . . . . . ... .. 20 .

What Should | Do If | Already Know ,

The Information | Am To Learn
In This Packet? v v v v v v v v o o o 0 o v s 213

What Should | Do 1§ | Don't Already
Know The Information | Am To
Learn In This Packe?? .+ . v v v v v v o v o o » 215

When Do | Know | Know The Materiai
I Am Expected To Learn From
This PACket? v v v v v v v v s v e h e e ., 228

What Do | Do when | Am Finished with
My Learning Packet? . . . , . ., v . v . . . . . 227

G,
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NOTE TO THE TEACHER

This packet is designed to help the student ldentify
the-physical and climatical featurel of SOUTH CHINA. As e
China is divided geographically and politically into three
major reglons, the distinction of these regions is necessary
in helping the student understand- the influences these divi-
sions have played upon the development of the Chinese Civili-
zation. The land forms, climates, economics, polificst socl al
organizé?Ions, and religious philosophies prevaI;nT in each
region can only be understood by the student after he becomes
aware of the iimitations environment piays in the growth of a
culture. The student, through the working of exercise; pro-
vided in this packet, will. become famifiar with the land forms
which serve as barriers, and the c¢limate which datermine the
extent of energy expounded by the people living in these
condltions prevalent in SOUTH CHINA. The combination of
land f?rms and climate input will heip the student compre-
hend the environmental conditions under which the inhabi-
tants of SOUTH CHINA must function.

Further study wiil! provide the student with the oppor-
tunity to learn more about the food crops grown in South
China, the food types characteristic of South China, the

economical growth of South China during Pre-modern and Modern

-207= , .
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Chlina, the political strains existing in South China during
the dynastic and modersi eras of Ching's history, the wheel
of social organization and kinship paitterns dominant in
South China, the culture 35 a complex influenced by the

environmental and cultivated condltions of South China,

- and the significance of South China to the Peopie's Republic

of China, and to the student.
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WHY 1 SHOULD USE THIS LEARNING PACKET

The purpose of this learning packet is-to help you

learn about the land forms and climates existing in China.

You will learn about the land forms and nates existing

in SOUTH CHINA, one of the three major regions of China.

In order to discover the tand forms and c!imates
of SQUTH CHINA, you will need to foilow the instructions
listed on each page very carefully.

You will be al lowed
to learn as fast or as slow as you wish.

The concepts you witl discover and learn in this
packet will help you in learning and discovering the con-

cepts introduced in your next learning packet:

CHINA.

OUTER

Now, turn 1o the next page and read: What Should i

Do In Order to
Learn This
Information?

-209-
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WHAT SHOULD | DO IN ORDER TO LEARY THIS [MFORMATION?

Because students learn at di fferent speeds, and learn in
many di fferent ways, you will be aljowed to learn as fast or
as slow as you wish. You will need to follow the instructions
- listed on each page. Do not skip ahead in the packet unless
you are instructed to do so. Do not skip packets unless you are
instructed to do so.
You will first need to have a pencil or a pen. Your teacher

should have @ rescurce center for you, equibped with crayons,

scissors, paints, construction paper, magazines, and other supplies.
Make sure you know Qhere this resource center is located in your
classroom.

in order o learn this information, you will need to follow
instructions carefully, and be able ta understand the concepts

introduced. hat are the concepts?

TURN TO THE NEXT PAGE AND REAC: WHAT WILL | LEARM N THIS PACKET?

2210~
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HOW WILL ) SHUW 4 HAVE LEARNED?

This packel contains:

{1 a Pre~Test:

(2} a Study of Key ldeas:

(3) Yhought Questions:

(4} Post-Test:

{3} Creative Projects:

This is provided as a means of
helping you and your teacher
determine whether you need to
complete this packet.

This s provided as a means of
enabling you to learn the concepts
related in ,uls paixet.

These questions will appear through-
out the packet as a means of hviping
you discover key ideas by applying th
knowledge you are learning.

This is provided as a means of helpin
you measure and svaluate what you hav
learned by using this packet. It wil
help you check your learning of the
terms and key ideas introduced in thi
packet.

To help you remember wha* you have
discovered and learned, you may wish
to create a project in order to help
you reinforce your knowledge.

in order to show what you have learned, you will need to (1} explai

(2) list, (3) demonstrate, {4) prove, and (5} evaluate what you have

learnes from using this packet. You will be given a pre-test to

determine if you need to complete this packet. |f you are unable to

demonstrate your understanding of the concepts tested in the pre-

test, you will need to complete the packet by progressing through the

(1) Study of Key ldeas; (2} Thought Questions; and (3} the Post-Test.

20 1=,
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Later, you wiil be able to further study the key ideas intro-
duced in this packet by doing projects.

You will need to pass the Post-lest in order to proceed to the
Packet: OUTER CHINA, (unless your teacher instructs you to

proceed directly to other projects after passing the Pre~Test

in this packet).

-

TURN TO THE NEXT PAGE AND BEGIN THE PRE-TEST.

21299,



PRE-TEST

What are The jand forms and climatic regions of SCUTH CHINA?

£ L}

TAKE THIS SHEET 70 YOUR TEACHER FOR CORRECTION,

LR

DO NOT TURN THE PaGE UNTIL YOU ARE SO INSTRUCTED BY YOUR
TEACHER,

El{llC "2'3225




FINISHED? TAKE THIS PRE-TEST T0 YOUR TEACHER.

STOP! DO "iOT &0 ANY FURTHER IN THIS PACKCT UNTIL
) YOUR TEACHER INSTRUCTS YOU TO DO s0O.

L

]

1f your teacher checks item aumter one, you do
not need to complete the remainder of fﬁis packeft,
if your teacher checks item number two, continue to
work with this packet, and turn the page. ‘
ltem one: Go on Yo the next packet.
item two: You are ready to start working in this
packet,

TURN THE PAGE AND BEGIN.

- -
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WHAT SHOULD ) DO IF 1 DON'T ALREADY KNOW THE

INFORMAT ION | AM TO LEARN [N IHIS PACKET? *

-

You will need to work with the (I} Study of Key ldeas
{2) Thought Questions
{(3) Post-Test

{4) Creative Projects

Ready to begin? First, you will peed to familiarize
yourself with new terms. |f you find difficuity with
any of the terms introduced through the reading of the
packet material, refer to your resource center for help

in defining the terms.

TURN TO THE WEXT TAGE.

-215-
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On this page you can see the shape of the second major region of China.
it is called SU0UTH CHINA. Why do you think it is called SOUTH CHINA?

Where is SQUTH CHillA located? Look at your globe. Look for the
continent of Asia. {ook for the country of China. Can you find
the snape that matches the shape drawn above? If $o, what region
of China are you looking at? {write in the name).

in this packet we wili call this second major region of China by
the name SOUTH CHINA.

TURN THE PAGE ANU READ HMORE ABOUT SOUTH CHINA.

-‘21(‘:"
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SOUTH CHINA-

o

Look at this shape of land drawn below. Do you recognize I1+2
What is of this region? .

Do you see any addltion to this diagram? |f so, what?

-

Do you see an area with marks such as these: =~ - .=

an

-

&

wWhat do you suppose those marks indlcate?

In this reglon of SOUTH CHINA they indicate hills. These hills
are called the KWANGSI HILLS.

SOUTH CHINA is basically flat In land forms. The highest elevations
of land are the hllls.

Are hllls ever boundaries? If s0, how?

[

Are hills ever barriers? |f s0, how?

The Kwangsi Hills are natural boundarles In SOUTH CHINA. Are hills
ever man~made? I!f SO, how? .
The KWANGS! HILLS are natural boundaries.

The KWANGS!| HILLS are natural barriers |n SOUTH CHINA. They are not
as hard to cress 25 mountalns, however. Why do you think This might
be so0?

TURN TO THE HEXT PAGE AND REAQ MORE ABOUT SOUTH CHINA.
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SOUTH CHINA

Thls is aiso a diagram of SQUTH CHINA, Do you rémember where
the Kwangs$ H;i:s are located? If so, place an "X" on the area.

When you look at the diagram of SOUTH CHINA (below) you see
that another area has been shaded with marks such as these: "2
This area is also a chain of hills. Thfs particular area of hills
Is called the SOUTH YANGTZE HILLS. You may find tea growing on these
hills or terraced rice paddys. Why do you
suppose you mlight tind fea or rice growing °
on these hilis? -

These hills are
very close to the
Yangtze Rilver. Do
you suppose the
Yangtze River might
be a QOOd SOUrce

help farmers
ralse crops

sych as tea
and rice?

Why do you think
this? . 0

What do you already know about hills?

TURH TO THE NEXT PAGE AND READ MORE ABOUT SOUTH CHINA.

.
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" SOUTH CHINA

Thls Is also a dlagram of SOUTH CHINA. Do you remember where
the Kwangsi Hills are located? If so, place an "X" on the area.
Do you remember where the South Yangtze HI!ls are located? If so,
‘place an "XX" on tne area.

Hitls are ot the only barriers and boundaries in SOUTH CHINA.
When you look at the diagram of SOUTH CHINA (below) you see that
another area has been shaded with marks such as these: == : = « o

This area is called the YANGTZE RIVER PLAIN. This YANGTZE RIVER PLAIN
is a very fertile area, where wheat and rice.
crops are grown. This area Is a combinatio
of region "types™ of
North China and

South China features.
Why might this be so?

The atua is popula=-
ted heaviiy. 4hy
might this be sq?

when the
area is
drained by
the Yangtze
River it is

constantiy
enriched with the deposits of @
silt zarried by the river. This

means that crops are able to grow well in this area. |f people are

hungry, do you Suppose they would try to live where tood is more plentiful?
Why or why not?

TURN THE PAGE AND READ MORE ABOUT S0UIH HINA.

“
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SOUTH CHINA

This is also a diagram of SOUTH CHINA. Do you remamber where
the Kwangsi Hiils are located? If so, piace an "X" on the area. ’
Do you remember where the South Yangtie Hills are located? If so,
place an "XX" on the area.

Hllls are not the only barrliers and boundaries In SOUTH CHINA,
Do you remember. where the YANGTZE RIVER PLAIN Is located? |If so,

place a '}/" _on‘ the 2-3a,

The Yangtze River Plain Is not the
only barrler or boun-
dary in SOUTH CHINA.

When you look at the
diagram of SOUTH

OHINA (right side ‘ "
of page) you see

that another area has J/

been shaded b y/
with marks y

such as //

fhesey///

This area is called the YUNNAN-KWE ICHOW PLATEAU,

&
what is a PLATEAU? It is a flat mountaln top. ThlS area was once
a moutain with steep sides. QOver thousands of years, this mountain
has been worn flat on top by shifting winds,. monsoon ralns, and
other weathering conditions.

v

A PLATEAU is alsc a natural boundary. Why might this be so?

The steep sides of the YUNNAN-KWE ICHOW PLATEAU make it some~
‘times impossible for travelors to climb. The PLATEAU provides much
farmland area. .

TURN THE PAGE AND READ MORE ABOUT SOUTH CHINA.

22071y 1y
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SCUTH CHINA

This is also a dlagram of SQUTH CHINA. Do you remember where
the Kwangsl Hills are located? |f so, place an "X" on the area.
Do you remember where the South Yangtze Hills are located? " If so,
place an "XX" on the area.

Hills are not the only barrlers and boundaries In SQUTH CHINA.
Do you remember where the Yangtze River Plain is located? |If so,
place a "/ on the area. The Yantze River Plain is not the only
barrler or boundary En SQUTH CHINA. Do you remember where the
Yunnan-Kweichow Piateau is located? If so, place a "*" on the area.
The Yunnan-Kwelchow Plateau 1S not the only
barrier or bounGary in SOUTH CHINA. Do you
see@ the additional
shaded area in the
diagram drawn beiow?

Do vou ses marks
such as these: **?

What do you think
these marks
might
indicate?

They indicate )
an area of land
drained by rlvers,

What rivers do you think drain 0

this reglon?

What do you think we call this region? Thls region is called the
RED BASIN.

What do you suppose grows in this area? Rice grows in this RED
BASIN. The RED BASIN has many low hiils washed low due to the
rivers carrying dirt away from the basin and onto the Yangtze
River Plain.

what do you already know about basins?

TURN TO THE NEXT PAGE AND READ MORE ABOUT SOUTH CHINA.




SQUTH CHINA

This is also a diagram of S0UTH CHINA. Do you remember where
the Kwangs| Hills are located? If so, piace an '"X" on the area.
Do you remember where the South Yangtze Hills are located? |If so,
place an "XX" on the area. Do you mber where the Yangtze River
Plaln is located? |If so, place an V" on the area. Do you remember
where the Yunnan-Kwelchow Piateau is located? if so, place a "*" on
the area. Do you remember where the Red Basin is located? If so,
ptace a "#" on the area.

when you Iogk at ?he(ﬁiagram of SQUTH CHINA (below) do you
se0 marks such as these: 0p%l0 ?

These marks indicate a very fertitle
area of land, The

heaviest population

in China may be Yound
in this area. This
is the mouth of the
Hwang Ho River
(Yellow Rlver).

The city of
Canton is
located in
this area,
This area is
calied the
CANTON DELTA.

What do you already know about deltas?

Why do you Ssuppose this area is so heavily populated?

TURN TO THE NEXT PAGE ANO READ MORL ABOUT SOUTH CHINA,
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SOUTH CHINA

This is also a diagram of SOUTH CHINA. Do you remember where
the Kwangsi Hilis are located? |f so, place an "X" on the area.
0o you remember where the South Yangtze Hills are located? if so,
place an "XX" on the area. Do you remember where the Yangtze River
Plain is located? If so, place an " " on the
area, Do you remember where The
Yunnan-Kwei chow Plateau
is located? |f so,
place a "** on the
area. Uo you
remember where the
Red Basin is located?
Is so, place a "#" on
the area. Do
you remember
where the
Canton Uelta
is locatea?
If so, place
a "+" on the
area.

when you look at the diagram of ?

SOUTH CHINA (above) you see marks such as these:

They indicate @ land arca ¢ lowlands. This is an area of
many crops and land forms tuat are basically flat,

This area is offten flooded by the many monsoon rains that
pass often over South Chisa. Why do you suppose this might
be so?

TURN TO THE NEXT PAGE.
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WHEN DO | KHOw | KNOW THE MATERIAL | AM EXPECTED

TO LEARN FROM THIS PACKET?
{POST~TEST)

This Post~Test is provided as a means of helping you
measure and evaluate what you have learned by using this
packet. It will help you check your learning of the terms
and key ideas Introduced in this packet. |f you have any
questions, ask them of your teacher, or refer to the Packet
contents BEFORE you fturn 1o the next pade.

YOU MAY HOT GO BACK TO THE STUDY OF KEY IDEAS, THE
THOUGHT QUESTIUNS, OR OTHER RESOGURCE MATERIALS OHCE YOU HAVE

TURHED TO THE PLST-TEST.

Ready? Put all materials away, and tura the page.

Follow instructions carefuliy,

~224-
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POST-TEST

Describe SOUTH CHINA.

DO NUT TURN THE PAGE. TAKE THIS TEST TO YOUR TEACHER FOR CORRECTION.

-225-
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I f your teacher checked item number one, you will need to
re-take the Pest-Test. 1f your teacher checked item number two,

you may turn the page and continue working in this packet.

Item one: Do nort turn the pag.. *n the next lesson. Go
back in the packet to ; °ge and re-read the
material introduced in this packet. You will

be able to re~take the Post-Test when you feel
you are ready.

Item two. You are ready 1o start working in the Creative
Projects. Turn the pade and begin,

DO NOT TURH THE FAGE UNLESS YOUR TEACHER PUT A CHECK IN THE
BLAHX LISTED UNDER ITEN TwO, INOICATING HMER PERMISSION TO
CONTINUE WORKING 1IN THIS PACKET.
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WHAT 0O | DO WHEN | AM FINISHED WITH MY LEARNING PACKET:

(CREATIVE PROJECTS)

These projects will help you creatively reinforce your under-
standing of the concepts introduced in this packet. Suggested

projects are listed below. You may use the listed ideas or create

your own.
I. Below are pictures of land forms. Whlch might you find
in SOUTH CHINA? _Write an advertisament promoting the
sel! of property in SOUTH CHINA. How might living near

such a land formation influence the lives of those

P deserts
// ’-\"\

plateaus

/g\&‘_lfa mountains and valleys
Pl

people buying such property?

2. Can you think "why" many land forms exist in SOUTH CHINA?
Pretending that ynu helped form these land forms, when the
earth was first created, explain "why" you made the land
forms present in SOUTH CHINA.

DO YUU HAVE ANY OTHER [DEAS? PUT THLM TO USE. START YOUR
CREATIVL PROJECTS AS 500N AL YOU rECL CREATIVE. WHEN YOU ARE FINISHED
WITH A CREATIVE PRUSECT, PROCELD TU THE NEXT LEARWING PACKET: OUTER CHINA.




LAND FORMS ANO CLIMATE REGIONS OF

OQUTER CHINA

{CLIMATIC/REGIONS 111

LEARNING ACTIVITY PACKAGE FOR

STUDENTS

STUDENT'S NAME:




WHAT IS IN MY LEARNIHG PACKET?
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NOTE TG THE TEACHER

This packet is designed to help the student identify
the physical and climatical features of (UTER CHINA. As
China is divided geographicaliy and politically into three
major regions, the distinction of these regions is necessary
in helping the student understand the infiuences these divi-

sions have played upon the develiopment of the Chinese Civiili-

zation. The land forms, climates, economics, politics, social
organi zaticns, and religious philosophies prevaient in each
reglon can only be understood by the student after he becomes
aware of the limitations environment plays in the growth of a
culture. The student, through the working of exercises pro-
vided in this packet, will become familiar with the land forms
which serve as barriers, and the climate which determines the
extent of energy éxpounded py the peopie 1iving in these
conditions prevalent jpn OUTER CHINA. The combination of
land forms and climate input witl help the student comprehend
the environmental conditions under which the inhabitants of
UJTE CHINA must function.

Furthe: study will provige the student with the oppor-
tunity to iearn more gbout the food crops grown in Quter
China, the food types ¢haracteristic of Outer Chfna, the

economical growth of OQuter China during Pre-modern and Modern

o ~230+
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China, the political strains existing in Quter China during

the dynastic and modern eras of China's history, the wheel
of social organization and kinship patterns dominant in
Outer China, the culture as a complex influenced by the
environmental and cultivated conditions of Quter China,

and the significance of Outer China to the People's Republic

of China, and to the student.
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WHY | SHOULD USE THIS LEARNING PACKET -

The purpose of this learning packet is to help you
learn about the tand forms and climates existing in China.
You will learn about the land forms and climates existing
in QUTER CHINA, one of the three major regions of China.

In order to discover the land forms and climates of
QUTER CHINA, you will need to follow the instructions listed
on each page very carefully. You will be allowed to learn as
tast or as siow as you wish.

The concepts you will discover and learn in this packet
will help you in learning and discovering the concepts intro-
duced in your daily lessons.

How, turn to the next page and read: What Should | Do

In Order to Learn
This information?
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WHAT SHOULD ) DO 1id ORDER TO LEARN THIS INFORMATION?

Because students learn at di fferent speeds, and learn in

many di fferent ways, you will be allowed to learn 3s fast or

a5 slow 2% you wish, You will need to follow the instructions
listed on each pace. Do not skip ahead in the packet unless
you are instructed To do so. Do not skip packets uniess you are
instructed to do so.

You will first need to have a pencil or a pen. Your teacher

should have a resource center for you, equipped with crayons,

scissors, paints, construction paper, magazines, and other supolies.
Make sure you know where this resource senter is located in your
ctassroom.

In order to learn this information, you will need to follow

instructions carefully, and be able to understand the concepts

introduced. W%hat are the concepts?

TURN TO THE NEXT PAGE AND READ: wWHAT WILL | LEARN IN THIS PACKET?




HOW WILL | SHOW | HAVE LEARNED? -

This packet contains:

(1) a Pre-Test: . This is provided as a maans of
heiping you and your teacher
determine whether you need to
compiete this packet,

(2) a Study of Key ldeas: This is provided as a means of
' . enabling you to tearn the concepts
related in this packet.

(3) Thought Questions: These geustlons will appear through-
out the packet as a means of helping yoi
discover key ideas by applying the
knowledge you are iearning.

(4) Post-Test, This is provided as a means of
helping you measure and evaluate what
you have learned by using this packet,
tt wiil help you check your tearning
ot the terms and key ideas introduce.
in this packet.

(5) Creative Projects: To help you remember what you have
' discovered and learned, you may wish
to ¢reate « project In order to heip
you reinforce your knowledge of this
material .,
'n order to show that you have learned, you wiil need To (1) explain,
(2) tist, (3) demonstrate, (4) prove, and (5) evaluate whar you have learned
from using this packet. You wili be given a pre-test to determine if you
need to complete this packet. |f you are unable to demonstrate your under-
standing of the concepts tested in the pre-test, you will need to complete

this packet by progressing through the (1) Study of Key ldeas; (2) Thought

Questions; and (3) the Post-Test,.
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Later, vou will be able to further study the key ideas infr;)-
duced in this packet by doing projects.

You will need to pass the Posi-Test in order to proceed to the
creative projects suggested at the end of this packet unit, (unless
your feacher instructs you to proceed directly to the projects
after passing tne Pre-Test included in the beginning of this

packet}.

Tuds Tu THE (EXT PAGE AND BEGIN THE PRE-TEST.




PRE-TEST

What are the land forms and ciimate regions of OUTER CHINA?

TAKE THIS SHEET TO YOUR TEACHER FOR CORRECTION,

DO NOT TURN THE PAGE UNMTIL YOU ARE SO INSTRUCTED BY YOUR TEACHER,

236~
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FINISHED? TAKE THIS PRE-TEST TO YOUR TEACHER.

STOP! DO WGT 0 ARY FURTHER 1IN THIS PACKET UNTIL
YOUR TEACHER HISTRJSTS YOU TO DO SO.

| f your teacher checks item number One, you do
not need to complete the remsinder ©f this packet.
I £ your teacher checks {tem number two, continue to

work with this packet, and turn the page.

ttem one: Go© on to the next packet.

Item two: You are rcady 1O start working in this

packet,

TURN THE PAGE AND BEGIH.

-237-
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WHAT SHOULD | DO IF | DOR'T ALREADY KNOW THE

INFORMAT IO | AM TO LEARN IN THIS PACKET?

You will need to work with the (1) Study of Key ldeas
(2) Thought Questions
(3) Post-~Test

{4) Creative Projects

Ready to begin? First, you will need fo familiarize
yourself with new terms. |f you find difficulty with any
of the terms introduced througt the reading of the packet
material, refer to your resource center for help in defining

the terms.

TURN TO THE REXT PAGE,
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GUTER CHINA

On this page you can see the shape of the third major region of China.
It is called QUTER CHINA., Why do you think it is calied OUTER CHINA?

Many people also call tnis area WESTLRN CHINA. Why do you think they
call is Western China? Wwhere in China 1s Western China located? Look
at your globe. Look for the continent of Asia. Look for the country
of China, Can you find the shape that matches the shape drawn above?
I¥ so, what region of China are you looking at?

(write in the name)

In this packet we will cail this third major region of China by the
name VUTER CHIlA.

TuR THE PAGE AND READ MURL ABOUT OUTER CHINA.

T
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CUTER CHINA

Look at this shape of |and drawn above. Do you recognize it?
what is the name of this region? .

Do you see any addition to this diagram? |If so, what?

AAAN
Uo you see an area with marks such as these: /\,\’,\n/\?

what do you suppose those marks indicate?

tn this region of QUTER CHINA they indicate mountains. These
mountains are called the TRANS-HIMALAYAS. Have you ever heard
of this mountain renge? If so, what?

what do you know about mountains?

Are mountains ever boundaries? |f so, how?

{Turn to next page)




Are mountains ever barriers? {f so, how?

The TRANS-HIMALAYA MOUNTAIN RANGE is the highest mountain
range in the world. These mountains forms natural boundaries

for Southwest China. What are natural boundarles?

Natural boundaries are boundaries made by land forms rather
than man-made.

These TRANS-HIMALAYAS are also barriers to people traveling
from countries outside of China into OUTER CHINA. How might this

be so?

When mountains are so very hard to climb and cross, as are
the TRANS-HIMALAYAS, people usually decide to detour and travel

on different routes. Why do you think this might be so?

TURN THE PAGE ANU READ MORE ABOUT GUTER CHINA.
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OUTER CHINA

This is also a diagram of QUTER CHINA., Do you remember where
the Himalaya Mountains are located? 1f so, place an "X" on the area.

Mountains are not the only barriers in OUTER CHINA, Can you
see an area with marks such as these: -z
4’:’:;65/1?/

This area is a PLATEAU. This particular PLATEAU is called the
TIBETAN PLATEAU,

what s a PLATEnu? It is a flat mountaln top. This area was once

a mountain with steep sides. Uver thousands of years, this mountaln
was made as flat as a table top Dy the shifting winds of this frozen
area. - The icy winds prevent many people from living in this area.

A PLATLAU is aiso a natural boundary. Why might this be so?

Tne high climb up the steep sides of the TIBETAN PLATEAU has
made it difficult to reach the top. This is an area of harsh climate
and few people. Can you guess why?

TURN THE PAGL AND READL MUREL ABUUT QUTER CHINA,
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OUTER CHiNA

This is also & diagram of OUTER UHIWA. Do you remember where
the himalaya Mountains are located? |f so, piace an "X" on the area.

Mountains are not the only barriers in GUTER CHINA, Do you
remember where the TIBETAN PLATEAU is iocated? |f so, place a‘yﬂ'
on the area,

wWhen you look at the diagrem of OUTER CHINA (pelow) you
sae that anpther area has been shaded with marks such as

these ////

This area is alsc a
PLATEAU, This
particular
PLATEAU is
called the
MONGOL |1 AN

PLATEAU.

Look on your giobe. Look for the continent of Asia. Look for the
country ot China. Coan you find the shape that matches that cf OUTER
CHINA? How, look for the area that is above (NORTH)} of the MONGOL AN
PLATEAU (in the same place as the * indicates on the diagram abovel.
The area with the * in the diagram shown above is the Gobi Desert.

The Gobi ULesert is not a part of QUTER CHINA, but it helped to form
the MONGOLIAY PLATLAU. How did this happen? The winds that sweep
across the Gobi Uesert cross down over the MONGOLIAIL PLATEAU, ang
into the skies ot Southeast Asia. These Great Dust Storms turn the
skies red for weeks at a time.

TUsls THL PAGL Al RLAU MORL ABOUT OUTER CHIA,




QUTER CHINA

This is also a diagram of OUTER CHINA, Do you remember where
the Himalaya Mountains are located? |f so, place an "X" on the area.

Mountalns are not the only barriers In QUTER CHINA., Do you
remember where the TIBETA PLATEAU is located? 1% so, place a “J‘
on the area. Uo you remember where the MONGOLIAN PLATEAU is located?
1¥ so, place two "J/Ms on the area.

Plateaus are not rhe only barriers in OUTER CHINA. When you
look at the diagram of QUTER CHINA (below) you see that another area
nas been snaded with marks such as these:}i’-. -~

wrar Taw ~
Tnis area is also arid. Those marks indicate the major desert
areas of UUTER CHINA.

what go you know about deserts? A deosert is an area that receives
little rainfali. |1 receives less than ten inches per year. Many
pecple use more water whe, they take baths than the amount that
talls in this area.

what do you know about traveling in o desert? The sands of these
gyreat desert areas are very hot and blinding to travelors. Tne
many travelors must travel tcgether with other travelors for pro-
tection from the chance of qgetting lost, and from the chance of
dying from lack of water, or from jack of direction.

TURIN T PAGE ALy AL Murh sowoT LT GHITA,




QUTER CHINA

This is alsc a diagram of QUTER CHINA. Do you remember where
the Himalaya Mountains are located? |f so, place an "X" on the area,
Mountains are not the only barriers in OUTER CHINA., Do you remember
where the TIBETAN PLATEAU is located? |f so, place a " " on the
area, Uo you remember where the MONGOLIAN PLATEAU is located? |f so,
place two " "s on the area. Plategus are not the only barriers in
QUTER CHILIAL Do you remember where the two wajor DESERT areas of
UUTER CHINA are located? If so, place two " s on the areas, Deserts
are not the only barriers In QUTER CHHIA. When you look at the diagram
of QGUTER CHINA {below) you see that another area has been shaded in
wiTh marks such as thesa: ///

This area is basically lowiands and mountain ranges. This
mainly a lowlands and

highlands area, with

many rivers that

e on A

ﬁn?drarely -ta,++ T r

old enough

water ; 4"" 4 + + h /

10 drain
info the
desert

areas.

we can
call this
area the
BASIN area.

What du you suppose grows in this basin area?
1t is a rice-growing region during some times of the year. The amount
of rice grown is not great, an¢ therefore, not many people are able to

live off the rice grown in this area. This is also an area of some
fruit trees.

TJitht THE PAGE AN READ MORE ABULT GJTER CHINA,
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WHEN Q0 | kNOW | KNOw THE MATERIAL | AM EXPECTEQ
TO LEARN FROM THIS PACKET?

(POST-TEST)

This Post-Test is provided as a means of helping you
measure and ‘evaluate what you have learned by using this
packet. It wlll help you check your learning of the terms
and key ideds introduced in this packet. If you have any
questions, ask them of your teacher, or refer to the Packet
contants BEFORE you furn fo the next page.

YOU MAY HOT GU BACK TO THE STJUY OF KEY Il zZAS, THE
THOUGHT QUESTIONS, OR OTHER PESUURCE MATERIALS ONCE YOU HAVE

TURNED TO THE POST-TEST.

Ready? Put all materials away, and turn the page.

Fol low instructions carefuliy,




POST-~TEST

Describe QUTER CHINA;

00 NOT TURN THE PAGE. TAKE THIS TEST TO YOUR TEACHER FOR CORRECTION.

~247-
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I f your teacher checked item number cne, you will need 10
re-take the Post-jest. |f your teacher checked [tem number two,

- you may turn the page and Continue working in this packet.

Item cne: Do pot turn the page to the pext lesson. Go
back in the packet to page and re-read¢ the
material introduced In this packet. You will
be able to re~take the Post-Test when you feel
you are ready.

Item two: You are ready to start working in the Creatlve
Projects. Turn the page and begin.

DO NOT TURN THE PAGE UNLESS YOUR TEACHER PUT A CHECK IN THE
BLANK LISTED UHDER ITEM TWO, INDICATING HER PERAISSION TO
CONT tHUE WORKING IN THIS PACKET.

4B 1




DAILY LESSON PLAHS
CONT 1nUED
(DATE) :

EVALUATION: The students will be ecouraged to participate in as much of the
ciass discussion as time permits. |f the students are able to succeess-
fully attain these instructional objectives, the teacher may assume that
they have attained a satisfactory understanding of the concepts intro=-
duced in this daily lesson.

HOMEWORK 3 The students may ook in magazines, travel brochures, etc. for plctures
of iand forms or other environmental features similar to the features
shown in the slides. The student may wish to exercise the same skills
utilized in the daily lesson by categorizing the pictures into categories
of: (1) China; {(2) United States; (3) Characteristic of both China and
the United States; and/or (4) Characteristlc of an area other than China
or the United States. (See Teacher's Note).

TEACHER'S NOTE

You may wish to "pre-test" the students by showing them various
slides--slides of regiuns in the bLnited States, China, and the remainder
of the world. Stides should include land formations characteristic
of tne United States, China, and/or other nations. Ask the students
to describe the siide, apply their knowledge of the United States,

China, and/cr other nations, and categorize the siides into classifi-
cations of; (1) China; (2) United States; (3) Characteristic of both
China and tne united States; and/or (4) Characteristic of an areca other
than “hing or tne Jnited sStates. £ncourage fhe students To explain
their rationalization tor eacn classification,

La*er, review the fand forms and climatic conditions predominant
in each region ¢f Lhina {ard the four geographical divisions of the
Us5.A.) angd as+ the srudents 14 view the slides again, this time applying
this knowled ;e to tneir rationalizations, ang ogain decide upon classifi-
cation ot @o.h Siitdu oo e oforesentionel caterories,

ngain, ask 146 stedents 0 explain thair classification rativnale,

Abtow the s*udenrs, individually, in jroups, OF as a CiaSs, To als uss

- ‘ =253~
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DAILY LESSON PLANS: (DATE)

BEHAV IORAL OBJECTIVE(S):

The student will be able to discuss climates in regards to environmental conditions
existing in the three major regions of China. (Review of learning packet materiail.

The student will be able to discuss land forms in regards to environmental features
existing in the three major regions of China. (Review of learning packet material)l.

The student will be able to discuss climetes, land forms, types of subsistence
patterns, Importance of river systems, and possible economic futures in relation
to the three major regions of China. (Review of learning packet material and

intréduction of new concepts: subsistence patterns and possible economic poten-
tiei of an area).

The student will be able to complete a creative project pertaining to the climatic/
regions activity learning packets.

ACTIVITIES:

!. The ciass wiil discuss general Concepts learned through the completion of the
Jearning packets,

2. The students will participate in group activity discussions: the class will
be divided into two groups, (Group A will discuss the climates of the three
ma jor regions in China; Group B wiil discuss the land forms predominant in
the three major regions of China; Group C will listen to Group A and Group
B and provide the class Wuring later discussion activities) with a summary
of what each group discussed and conciuded.

3. The students will ajain divide into groups. The first group will giscuss
the possible types of subsistence patterns whicCh might be found in each of
the three madjor regions of China. The second group will discuss the impor-
tance of river systems to each of the three major regions in China. The
third group will discuss the possible cconomic futures of each major region
in China,

4. The class will discuss, as a whole, the climates, lang forms, types of
subsistence Patterns, importance of river systems, and possible economic
futures in rélation to the three major regions of China.

5. The class will select one 0f the learning packet "Ureative Projects” to
complete durlng the class period, provided tne ciass has been able to
satisfactorily discuss and attain the Instructional objectives as stated
above, prior o the selection and completion of the creative project.

TIME AND QRGANIZAT bl

Activity (1) will take approximately ten minutes.
Activity (2) will take approximately twenty minutes,
Activity (3) will take approximately fifteen minutes.

Activity (4) will take approximately fifteen minutes.
Activity (5) will take approximately twenty~five minutes,




DAILY LESSUN PLANS

CONT INUED
(DATE) :

MATERIALS

CYALUATION:

HOMEWORK :

Art supplies will be neadad for the completion of the creative
projaect. (%lides and slide projector; movie screen; crayons,

scissors, felt pens, construction paper; films and projectors;
giua; travel agency pamphlets, etc.}.

The students wiil be evaluated indlvidually according to their
individual achievements in group participation, class discussion,
and the execution of the creative groject. If the student is

abie to attain the instructional objectives as stated above, the
teacher may assume the student successfully understood the concepts
reviewed and introduced in this daily {esson plan.

The students may wish to finish their creative projects at home
if the time allotment was too short to al low comptetion during
class time.




DAILY LiS50i LA 15 , (JATD)

BEHAVIO:AL QBJECTIVR(5)

After viewing siides introducing the three major regions of China (South China,
North China, and Outer China) the student will be able to discuss climatic
change due fo barriers (land); types of ravine, desert, mountaln, and/or
ocean/sea subsistence pafferns and possible ecOnomic po?en?ials dictating
economic development in the future, in regards to the climatic and geographical
environments of the three regions.

The students wii{ be able to discuss the climatic changes exlsting in various
regions of China in comparison to climatic changes in various regiops of the
United States, focuslng their attention upon {and barriers, proximity to
water, deser+, mountalins, and other environmental feafures.

ACTIVITIES:

I. 7The teacher will show s!ides of China, focusing students' attention to
the ghysical environment characteristic of each of the three major regions
of China.

2. The teacher will show a fiim/fiimstrip(s) pertaining to each major region
of China. (The t.acher may show the slides or film/¢ilm strips pertaining
to the four zecuraphical regions of the United States as a comparisonl,

3. Discuss the fand barriers separating each of the three major reglons of
China.

4, Uiscuss the proximity of each region to land barriers, seas, reivers, mountains,
etc.

5. Uiscuss climates of each region, relating environmental limitations to the
availability of water/raintail, winds (warm/cold air currents/ocean currents/
dust storms), mountainous reiions, troplcs, nortrern climates, etc, in compari-
son to similar climatic conditions present in the United States.

6. Uiscuss why sucn climates fdrevall in each region (due to barriers, rivers, access
ty s 3/sea currents, etc. »-employ terminoiogy introduced in previous lessons
ang lesson presently introducing in this daily plan).
7. Uiscuss what type of subsistence patterns and possible economic futures exist
in relation to the climates of each region: South China, North China, and
Uuter China.
TIME Anu UrRGAHIZAT LW

As the siides and/or fitms are being show, and conceprs of climate and environmental

limiits to culrdrus veslugy oie ?n:rcducou, the students will be encouraged to ask
questions, toke robe o, 27 Ji,g,g, Tha fhre, mager regions of Jhina {(in comnarison
1o Take regito, 2t e L T tat J). T35 process of argpnizing the forenentioned

objectives, concepis, dnd gctivitias into aiscussion will take approximately seventy-
five minutes (the entire class period),

MATERIALS: Clides ang siive projector; novie screen; dittos of notes to aig
Ciges 10 i¢s,0n; notebook paper, pencil, maps of Jhina and the United States.,
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DAILY LESSON PLAHS
CONT INUED
{DATED:

EVALUATION: The students will be ecouraged to participate in as much of the
class discussion as time permits., |f the students are able to succeess-
fully attain these instructional objectives, the teacher may assume that
they have attained a satisfactory understanding of the concepts intro-
duced in this daily lesson.

HOMEWORK + The students may look in magazines, travel brochures, etc. for pictures
of land forms or other environmental! features similar to the features
shown in the siides. The student may wish to exercise the same skiils
utilized in the daily lesson by categorizing the pictures into categories
of: (1) China; (2) United States; (3) Characteristic of both China and
the United States; and/or (4) Characteristic of an area other than China
or the United States. (See Teacher's Note).

TEACHER'S NOTE

You may wish to "pre-tesi" the students by showing them various
slides--slides of regions in the Lnited States, China, and the remainder
of the worid. Slides should include tand formations characteristic
of tne United States, China, and/or other nations. Ask the students
to describe the slide, apply their knowiedge of the United States,

China, and/or otner nations, and categorize the slides Into classifi-
cations of: (1) China; (2) United States; (3) Characteristic of both
China and the united States; and/or (4) Characteristic of an arga ofher
than “hina or tne United Ltates. Encourage the students To explain
their rationalizetion tor eacn classification.

La*er, review the iand torms ang climatic conditions predominant
in each region of Lhine {ard the four geographical divisions of the
U.5.A.) and ast the students 1¢ view the stices angain, this time applving
this knowledioe ¢ ftoeir rotrivnaiizations, and again decide upon classifi-
cation ot wuh olide intu toe oforemsentionad cateqguries.,

ngain, ask tn¢ biudeats to explain their ciassificetion rationale,

Altaw the s5=udents, individualty, in jroubs, aor as o ClaSs, To discubs

B ‘ =253~
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the characteristics of each region, emphasizing physical and climatic
features.

The slides may be shown a third time, during which time the
teacher will have the opportunity to lidentify the land forms and
climatic features of each region in regards to environmental condi-
tions prevalent in each of the three major regions of China-~
discussing with the class: climatic change due 1O barriers (land);
types of ravine, desert, mountain, and/or ocean/sea subsistence
patterns, and possible economic potentials dictating economic
potential of an area, in regards to the ciimatic and geographical
environments of that region,

The students will discuss the climatiC changes existing
in various regions of China, comparing these changes to those
existing in the various regions of the United States. Encourage
the students to utiiize terms such a8s: land barriers, proximity

to water, desert, mountains, etc.

fi=PuT: Lhina is divided into three major regions: North
whina, >0uth Chine, and vuter China. These regions are divided
rnot onlv geographically, but also politicaily. You may mention
thrs, in regards to the extent that rvies must be flexible endugh
to be etfective in a country that varies so much in climatic and
geecqrapnicail, economical, social, refigious opportunities and
qrowth.

The influences of Climate, qeoqrapnical tocation, economical
potential, sacial Structure, relicious control may be emphasized

tater in the unit undar the subiect tities designated,.

=250
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BEHAVIGRAL GBIZLZTIV- (L)
The student wilt be able to distinguish Roman letters from Chinese characters-~-
cal | igraphy.

The student wiil make a clay madallion involving the use of a Chinese character,
or charactery.

ACTIVITIES:
I. The student will distinguish between Roman letters and Chinese characters.
2, The student will perform the task of writing a Chinese characture through

the aid of a dot-to-dot ditto sheet.

3. The student will cut out a circle containing & Chinese character and trace
the character onto a disk of moistened clay.

4, The student will insert @ paper clip into the clay to serve as a hook
through which string or chain shall later be tireaded.

5. (he student will have made a clay madallion involving the use of a Chinese
character). The class will discuss the use of ianguage and writing as an
expression of art in the Chinese Culture.

TINE AND GGG ZAT I

Activity (1) will take approximately three minutes.
Activity (2) will take approximately five minutes.
Activity (3) will take approximately twenty minutes.
Activity (4) will take approximatciy ten minutes.
Activity (5) will take approxiuately thirty minutes.
Seven minutes sill be used for clean-up activities.

MATERIALS:

Uot-to-dot ditto; +wo ocunces of clay per student; one paper clip per student;
chain or string to be used 8s necklace links; pencil for fracin, characters;
clean~up suppllies.

EVALUATION:

If the student is able to successfully attain the objectives as stated above
the teacher may assume the student was able To understand the concepts introduced.

HO DhOert ASSICITUT

¢ o
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DITTO SHEET:

i e
CHINESE CALLIGRAPHY (Penmanship of the Chinese Populous): '
&
DOT-TO-DOT : Y
A'
O
.
G
2 "I‘
4 o T
5
5. 2 M
L
7 N
-fo IP
3
X g R
'f; -O
J5 R
> "6 'Q
4
u;’?
ulg

/’——\\ MEDALLION: (Clay medallion with Chinese

Calligraphy)--Cut out the circle drawn
opposite and trace the writing onto the

P wet clay circle, using the sharp tip of

a pencl] to make the impression. Let the

[ clay harden, and then put a string through
} the medallion--and you'll be wearing a

‘ "good {uck" charm~-with a Chinese blessing.

“"Long Life"

T
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BEHAVIZ AL STdTnTiv . (D)

The studeat will be able to generalize the characteristics of the Chinese art
and architectural structures.

The student wiil be able o distinguish betweeen architectural structures of
the Chinese Civilization and those of the United States, durlng class discussion.

ACTIVITIES:

I. The teacher Will show a filmstrip or film related to an aoverview of Chinese
art and architecture.

2. Worksheet dittos will be completed curing and after the filmstrip/film.

3. Students witl engage in discussion of the concepts offered in the filmstrip/
film.

4. Students will be asked to distinguish petween art examples of the Chinese
Civiltization and those of the United States, during class discussion.

$. Students will be asked to distinguish between deslgns of architectural struc-
tures of rhe Chinese Civilization and those of the United States, during class
discussion.

TIVE ALD USRS

. The filmstrip/¢itm will take approximately ten minutes.

2. The compietion of the worksheets will take approximately ten minutes. (if
desired, the worxsheets can be completed during the viewing of the filmstrip;
therefore, allowing for a faster re-run of the filmstrip in order to help the
stuagent recall tne answers provided in the filmstrip/fiim).

. Jiscussion of the concpets will take approximately twenty-five minutes,

. Uiscussion of the art exampies and distinguishing practices will take
fifteen minutes.

$. Discussion of the architecturol structures and distinguishing activities will

take approrimately fifteen minutes.

MATLRIALS:

Bt

Filmstrip/tiim(s); projector; examples of Chinese art and architecrural structures.

EVALUAT IO

Completion of the worksheet, and ciass aiscussion, and participation in identl¥ication
of cultural categories for the art and architectural samples, will provide criteria
for evaluation of the student performance,

Py A I el B N - . . .
HOEL O ASS T "tooxk in trne resource center mogazines, Or magdzines from

home fOr pictures of art and architecture. bring your examples to class for tororrow's
lesson. "

O

-257= pe,

PR RY)




MAY BE PRESENTED B DITT0 FORLL AS HANDOUT STUDY BUIDES
DURIAG J15CUSSENL OF CHINLSE ART ALD ARCHITELTURE

CHINA HAS A HISTORY OF LXCELLENCE IN THE ARTS

A,

Chingse sculbtors have used many materials, includings

I. (stone)
2. (bronze)
3. (iron)
4, (gold)

Chinese sculpfure has heen used to decorate temples and public
buildinas.

To provide decorative color, Chinese artists used gold paint on:

fo {mertal)
2. {stone)
3. sculpfure (wooden)

Chinese have ¢xcelled in raised scuipture.

Paintinns have been used to decorate the exteriors of public
buildings, as well as;

l. interiors (temple)

2. (palace doors)

Chinese painters nave traditionally used:

. {rice paper) instead of canvas

2. {(water colors) instead of oil paints

PRESENT LAY —= MUDLEN CHINA'S DXCELLENCE IN THD ARTS.

A.

The work of present dav eadinters and sculotors reflects current

I i deas (politicai)
2. (leaders)
The <hinese (qovernment) has orovided schools
to teach the - . (traditional) arts.
~2584)
2582”1,




11, PRESENT DAY CHINA ARTS (Continued)

A. -
B' -

I, These traditional arts include:

a, {(ink brush drawings)
b. (ivory} carvings
¢c. embroidering of (tapestries)

2. Students of China's embroidery school learn to embroider

a. {modern} scenes and

b. (traditional) embroilery subjects.

C. Ceramics is another traditional form for which the Chinese are known.

I. All ceramics are made from (clay).

2. This clay is called "greenware.”

3., After the clay (or "greenware') has been molded into shape
it is (fired/cooked, to make it hard.

4, What is dome with the ceramic after it has been fired (cooked)?

{hand painted}

(Pernaps: have the students list possible/creative
functions for the use of the art wor''--or how it
applies to and strenqgthens the Pre-Modern and
Modern Chinese Cul ture)

P, LOOK AT THL SLIDLS AND LIST OBSERVATIONS PERTAINHNG TO CHINESE
ARCIHITICTURL (buildings): (Present discussion opportunities for
hypotheis processes’.

A, How do the buildings differ from those seen in the United States?
. How do the buildinas represeat the Chinese Culture

C. 10 which ways are the Lhinese and United State's architectural
achievemints similar? (Porhaps the oresentaticn of slides,
photos, efc. of Chinese and U.%. structures wouid aid in pro-
moting discussion concerning Western influence in Ching and
Chinese influence ia the Western Worid).

O ‘ _2592:-? .
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PRESENT DAY CHINA--THEATRE

A. CHINA'S plays are very colorful in costume and masks, which
are painted.

B. Many present-day Chinese plays are about the present-day
government of China,

PRESENT THE FOLLOWING DISCUSSION DUESTIONS: (Encourage creative

learning):

A.

Bl

WHAT IS ART?

WHAT 1S ARCHITECTURE?

HOW 1S ART DIFFLRENT rROM ARCHITECTURE?

DUES ART APPEAR TO BE {MPORTANT TO THE CHINESE? HOW?

DOES ARCHITECTURE APPLAR TO BE IMPORTANT TG THE CHENESE?  HOW?

DU YOU COMSIDER ART AND ARCHITECTURL IMPORTANT TO YOU? HOW OR WHY?

wHY DU You THbHK WE CALL DJUR DISHES  wi:i¥A"? (Fact: Porcelain was
invented in Chinal.

GANl YOU THINK OF RLASOHS wHY THL CHiNCSE ROVERMUMENT OF TODAY MIGHT
WAHT STUULHTS T2 LEARN TRADITHOHAL AHD MOBERM ARTS?

OU YOU LEARN TRADITHONUAL AND MODERN ARTS OF THE UNITEZD STATES?
EXPLALH.

WHAT CHARACTERISTICS DIM YOU HOTICEL ABOUT CHINESE ART?
Wbt T CHINESE ARTS WOULD YOU LIKE Tu LEARIT  WHY?

WHAT MAKES TRAGITICUAL CHINESE ART DIFFERENT FROM MODERN CHINESE ART?

ISR . PRRUUURRNIR P 'R T SO S OE SR 9 £
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DAILY LESSOH PLAG: (DATE)

BLHAVIORAL OBJECTIVL(S):

The students will be ahle to distinduish between art of the rhinese rulture and
art of the "nited States rulture. (Review).

The students will be able to distinquish between architectural designs of the
Chinese Culture and architectural designs of the IInited States rulture. (Review).

The students will be able to identifv hasic characteristics of the rhinese art
ACTIVITIES: and architecture.

1. The students will look at the magazine pictures (homework, lesson p257)and
decide between placing them In four categories: Chinese Culture; United
States Culture; Combination of both Chinese and United States cultures; or
Neither Chinese or United States cultures.

2. The students will look at the magazine pictures (homework, lesson p257)and
decide hetween Placing them in four categories: Chinese Culture: United
States Culture: Combination of hoth Chinese and United States cultures: or
Nelther Chinese or United States cultures.

3. The student will make a collage utilizing the four categories, and heing ahle
to discuss the bhasic characteristics distinquishing the categories.

TIEE AD UrnAalllAAT LT

1. Activitv one will take approximatelv ten minutes,

2. Activitv two will take approximatelv ten minures.

3. Activitv three will take aporoximatelsw renrty-five minutes.

4. Miscussion involved in activity three will take approximatelv ten minutes--
to he done aloud in class.

MATERIALS ¢

Magazine pictures brought in as homework assigmment for lesson , page ?57.
Magazines, scissors, glue, cravons, cardhoard, poster paper, maglic marker pens.

EVALUATIO

The class will he evaluated on ahilitv to distinquish between the two cultures,
and the ahility to identifv the reason for the choice of distinction.

HOLEVORK ASS IO L iTs

The student will he aslked to lool in the resource center for information dealine
@t the art of ancient China and the art Eé’;hjnn todav.

IToxt Provided by ERI




DAILY LESSON PLAISY (GATE)

BEAVIORAL OBJECTIVE(L):

The student will be ahle to distinquish between dvnastic and mosdern art of the
Chinese Civilization.

The student will begin to design 1deas to be used in the making of a bhatik,

ACTEVITICS:

1. The students will he asked to report upon their readings of ancient and
modern art in and of the Chinese Civilization.

2., The students will discuss factors that distinquish ancient (dvnastic) art
from modern Chinese art,

3. The students will be instructed to design a batik subject.

4, The gtudents will receive the history of the batik and instructions related
to the making of a batik.

5. Students will begin working on the batik drawing.
TINE AD ORGAITZAT IO

1. Activity one will take approximatelY twenty minutes.

2, Activity two will take approximatelv twelve minutes.

3, Activitvy three will take aoproximatelv five minutes.

4, Activity four will take approximatelv thirtv-five minutes.
5. Five minutes for clean-up is allotted,

MATERIALS:

Scissors, cravons. magazines, butcher paber, cotton cloth (old sheets), wax,
dye, large stirring smoon, paints and bhrushes.

ZVALUATIOi:

Student participation in class discussion and ability to utilize the concepts
discussed in creating the design for the batik--to clarifv, if he makes a batik
with a goddess of mercy figure, he must be able to relate "whv” this subject
matter belongs to the dvnastic eras of Chinese art.

HO IEWORA ASSTONIILIT

Complete the designs for the hatik.




DALY Lioh o Lty . . G

BE; ind luonst \Jv{: Tier {00

The studenes will comnlere the making of a batik wall hanging.

ACTIVETILS:

1. Instructions for the making of the bhatik will he reviewed carefullvy.

o

Students will ho provided with necessarv materials for individual use. The
resource conter will contain other necessarv materials such as scissors,
glue, ot vetra, and introduced to the function of each in the making of the batil,

3. The students will he given the remainder of the period to work onm their
batiks,

1 LA OO BUPI P S

I. Activitv ome will take approximately ten minutes.

I

Verivity tue will rale apnroxiamtely Tifteen minutes.

3. aerivicy trrae 111 pate androximately fifcv-five minutes, includine five
minut-os for clagin-un,

e e
itrertlall e

Scissors, cravoms, magazines, hutcher piper, cotton cloth {old sheets), wax,
dve. large -tirrineg snnmon, vairts. hrushes and iron (to he used bv teacher).

EVALUATIO

The utilization of the crncepts introduced in other lessons will hagically

be svaluated, along '-ith psvchomotor skills emnloved in the making of the
batil:. Have the student evaluited his own work, Have students make a hulletin
board displav with the hatiks and evaluate their creativitey.

- e e, -
Ve PR .
LR S Y IPLL Y '._ra,! . .

Have the student use rhe resouros conter in defining the vord “change.™

ERIC
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UIRECTIONS FOR MAKING JF BATIK:

I. Famous ancient Chinese paintings or modifications are hand
copied and painted onto cloth.

2. They are colored with an idea of the final shade, cast, and
tone effect when it is finished,

5. [ne painted sections, with exceptions to sky, water, and
road areas, are coated with a Iighf;layer of wax.

4, The sky, water, and/or roads are then colored or tinged with
dyes,

5. Then the waex is removed from the painting {(this may be done
with a damp cloth and a hot iron}.

6. The wnole picture is colored with several layers of wax, as
each particular case may require.

7. vrayers of this wax are b roxen with the nands, at appropriate
places to emphasize particuiar aspects of the painting-~such
as the robes of a goddess, or the sun, etc., according to each
ingiviauai painting,

8. vifferent kinds of dyes are then used to tinge the crackec areas.

7. The whcle picture is fthen de-wua.d ajain.

10, hinese poems, calligrapnies, and chop marks" are added in

appropriate areas.

*Cnop marks: This is the seal/signature and approval of a critic'’s
judging. Tne more cnob marks @ painting receives the nigher it is
valuec 0y the art critics, as each critic owns a uniqueiy desi‘jned
chop marx {usuaily orinted in red ink on the painting) which distinguishes
his judging of the painting from those chop marks of other critics.

{when purchasing a jenuine Lninese palnting, it is wise to determine
if the chop marvs are also genuine or merely printed onto The paintine,
by @ maczhine).

Q ~lhh-
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BEbAV AL wLioribninhs

The student will he able to hyvnothesize through class discussion the sociev !
changes of a culture and the affects change 1as upon art and architeccure.

The student wil) be able to distinguish hetween dvnastic and modernm art of the
Chinese Civilization.

ACTIVII LG,

1. The student will share his definicion and undevstanding of the word 'change,"

2. “The student will explain how "change' can affect one's life.

3., The student will be zxposed to nictures of dynastic and modern art of the
Chinese Civilizacion.

4. The student will be asked to explain how architecture could be exnosed to
"change "

5. The student will, in class discussion, hvpothesize changes within a culture

TIND AiD Girn b 2f i and the possihle affects chanees have upom archi-
tecture; relate this hvpothesize to Chinese culture.

l. Activitv one will take approximatelv ten minutes.

2. Acrivity two will tave approximatelvy ten minutes,

3. Activity three will take annroxinately fifteen minutes,

L, Activite four will tabre approximatelv fFifreen minutes.

5. Activity five will tavre approximatelv twentv=-7ive minutes,

MaleRIAlLL:

Pictures of ivmastic and =nriern ar- of the Thinese Civilization.

Pictures of -lvnasties and modern architecture of thae Chinese Civilization.

EVALUATEL &

Student parcicination will he evaluatel!, ‘linetv-five percent of the class
should he expected to achicve the hebavioral obtectives.

Have e obuydent ge thes roanre, oenfar {9 fooogrige g oniergre oo T jsic e

foq e .
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BEHAVIOUAL WITCYIY ")

The student will pe able to recall characteristics which distinquish Chinese art
and architecture from that of the United States culture,

The student wiil be able to listen to the story "Two-Ones” and formulate generali-
zations about economics, politics, and social organization of the village of
"Magicville" and apply thls knowledge to the extent of China's dynastic and modern
government, economy, and social structures. (See; Teacher's Note--page 267 ),

ACTIVITILS:

I. The student will be shown various articles of Chinese and American art and
pictures of various Chinese and As:rican architectural achievements;

2. The teacher will read the story "Two-Ones" aioud in class. The students will
tater discuss what they understood from the story. The teacher will ask them
what the main meaning or meanings of the story might have been. Ask the
students to discuss important points introduced by the story. Ask The students
to make conclusions or speculations abcut The story in regards To formulating
generalizations about Chinese economics, politics, and social organization
in the village of Magicvlile and apply this knowiedge to similar concepts
during dynastic and modera China,

TIVE S0 Orne 1AL

Activity (1) wiil tTeke aporoximately fifteen minutes,

Activity (2) wili take approximateiy sixty minutes. Aljow twenty minutes for the
reacing of tne story, and forty minutes for discussion and topic questions.

e T - .
winElbal e

varicus articles of Cninese and united States' art 2and slides or pictures of

art and orchitecture,

Story: "Two-unes", pale 277 .
EVALUATIL S

Help the studenTs T2 alguire 7re ability to jaTrer, anaivze, interoret further
the value of Iihinese art anc zrenitecture to fie zevelsomant of the Ihipese Jivilize-
Tion in comparison of contrast ro that of The onited States Tulture.

~elp the students Syntnesize the s5ta orovides by tne storv "Two-unes” through
discussion In Ciass.

1f the teachsr is able 5 nractice This strategy, then he/shc may ascume fhet
the behavioral objectives have neen mer satisfactorily.

a
n

T e N AsK the
States' art or archiirectural

sticxs for tomorros's tessan,

sTugent fo ook for exarsles Of _rinese or ‘inited
materiels of "orme,  fsk The sTudent fo bring chon-

. . A3
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LESSON

TEACHER'S NOTE

Activities:

Activity One~-Ask the students as (1) a class, (2) groups, or

(3) individuals, fo examine the pictures, articles, or slides
displaying art and architecture characteristic of the Chinese
Culture, the United States Culfure, both cultures, or an entirely
unknown culfure. Ask each student to categorize each picture,
article or slide according to one of the four divisions,

Ask the student to explain "why'" he categorized each into
the division he did. Do nof correct, but encourage the student
to generalize the basic distinquishable characteristics of each
dlvision which can be supported by factual information provided
in class activities, discussion (teacher-student, group-group,
group-individual, group~class, group-teacher, or teacher-class),
individual or greoup research, or activity learning packets.,

tncourage the student to speculate the survival of distin-
quishable characteristics in each cuiture. (Example: Uo you
suppose that in ten years the Chinese people, pregressing
rapidly into a powerfui nation, will continue to use the suml-
brush as a means of writing? Why or why not?--or--Why do you
suppose the tiles of roofing in Chinese architezture points
skyward at the edges of the eaves? Etcl.

Show pictures of sumi-brushes. Expiain that the red chop-
marks on Chinese paintings serve functions similar 10 expressing
the critical analysis and value of the painting by a particular
art critic. 3Show basic designs utilized in batiks {(Malay--indo-
nesian method of hand-printing textiles--also a Chinese art form).
Make displays of beggar beads, carved chopsticks (usually ivory),
embroidery, silk paintings, blown glass, pottery (stoneware and
porcelain} and similar articles.

A display of modei structures—-Chinese temples, inns, floating
restaurants, modern skyscrapers (relfate each structure to modern
and dynastic Chinal. Include models of United States' structures--
such as expositional paviilons. pank buildings, skyscrapers. 5an
Francisco (olden Gate Bridge, etc.i.

ksk the student(s) if structurai/architectural designs are

native to the uniteg Stratos--{Exagple: is 3 tower native of
the .nited states? why or why not? (Lifle Tower in France);

i
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LESSON
(Continued)

Activities:

Activity Two--Ask the students as (i) a class, (2) groups,

or (3} individuals, to examine the story for possible Inter-
pretations of the Chinese Culture (Economics, politics, social
organization, and religious categories).

Economics:

Ask the student to explain the need of food, clothlng, and
furniture,

Ask the student to generalize the plot of the story in reiation-
ship to the distribution of crops, food, ¢lothing, and furniture.
Ask the student to formulate a means of explaining the economic
situation exposed in the story to another student or students--
this may be done through role~playlng, story-telliig, playhouse
reviews, or other instructiona! methods.

Ask the student to suggest possible avenues/solutions the sumi-
brush, the dragon, or the peasants may have taken to sclve their
problems.

Ask the student o recall stories or fables native to the United
States Culture which may paraliel with this story,"Two-Ones".

Geographical ly--ask the student to apply his knowledge of ihe
three major regions of China To the story "Two-Ones" and provide
suggestions where the dragon may have searched for the sumi-brush.
(Example: Where would the dragon have had to trave! in order to
search for the sumi-brush in the mountains, plateaus, basins,
gorges, etc. Why do you suppose the sumi-brush hid in the forest?
Etc.)

Polities:

Ask the student to explain the position of the peasants in the

story.

Ask the student to explain the position of the landlords in the
story.

A5k the student to explain the position of the emperors in the
story.

Ask the student to write a sequel to the story, utilizing the
politica! structure of the United States government or a sequel
utilizing the politicai structure of modern China.

Ask the student how the five relationships of Confucius can

be seen I1n the story.

Ask the student what the "system” referred to In the story might
have been (communications system, governmental systems, eccnomical
systems, etc,).

Ask the student to write a story utilizing the positions of the
peasants, landlords, and emperors as equal. (latroducing eiement
of moderr Chinese philosophy of governmert roie stratitications).

—26@;
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LESSON
(ContlInuad)

Actlivities:

Activity Two=--
{(Continued)

Social Organization:

Ask the students to hypothesize why the suml brysh wanted to
help the peasants rather than the landicrds or the emperors.

Ask the students to generaliZe the social structure (Five
Relationships of Confucius--elementary Introduction: example~--
emperor is over landlorg in power; landlord is over peasant

in power--the Five Relatlonships can be further developed

later in the unit study}.

Ask the students to suggest a means of satisfying all of the
people introduced in the story.

Religious:

Ask the students if they saw any religious connotations in the
story. }f so, ask them to explain their discoveries in rela-
tion to the cultural growth of the Chlnese Civilization through
reiigion, as interpreted from the context of the story,

Additional Activities:

Ask the student to draw a picture of the sumi-brush and/or the
dragon.,

Ask the student to paper mache the sumi-brush, the dragon, or
the objects the sumi-brush painted and presented 10 the people.

Ask the student to pretend he is the peasant spokesman of the
village of Magicville. Suggest that he has been selected to
tell the largest, most magnificent six-headed dragcn he has
ever saen t¢ search for the sumi=brush. (Other students may
want t0 act out the entire story.

Ask the students to make @ bulletin board of the food, clothing,
furniture and crops the peasants would need in order to satisfy
their basic needs.

Ask the studert 5 mzke 2 list of tho food a psasant is likely to
cat.




THE TWO-ONES

by Sonia Cowen

Once upon 2 time, a long while ago, there were Two-Ones. The
first-one was @ sumi~brush, and the second-one was a dragon of the
largest, most magnificent six~headed size you ever saw!

Now, during the time of bunion harvest, in the land of red
bunions, where many peasants strained to turn the milis of hemp,
the Two-Ones roamed the regions of ancient China.

Each had much to be examined about them. The first-one, the
sumi=brush, was an unusudl brush, indeed! It was painted biue with
orange and purple polka-dots, and the rims of this sight were stripes
of green and yellow 8nd squares of red. This sumi-brush was carried
between the teeth of the largest, most magnificent six~headed dragon
in the district.

How, you may wonder, "What was & second-one, the largest, most
magni ficent six-hcaded dragon | ever saw doing with a painted blue
with orange and purple polka-dotted, green ang yellow striped and
red-squared sumi~brush between hLis teeth?"

well, that is a good question to ask. How, you shall hear the
answer, which was Given to me by the iargest, most magnificent six-
“eaded dragon in the district, himself, (f course, this largest,
mcst magnificent six-headed dragon in the district did have o diffi-
cult time teiling me this story, due to the fact that he had 7o speak

with a painted blue #ith orange and purple poika-dotted, green and
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yellow striped a~1 red-squared sumi-brush tefween his teeth, This

you will have to sympathize with, for | had a very difficult time

with the translation. And, should anycCne fell you that | do not

speak the truth, then ask them fo try interpreting a story told to
them by the largest, most magnificent six-headed dragon in the
district that had to speak with a painted blue with orange and purple
polka-dotted, green and yellow striped and red-scuared sumi-brush
between his teeth! And when they have, phone me, and I'l1 make
corrections in my story--until that time, fet's begin with the tale--
not the tail of the largest, most magnificent six-headed dragon in
the district, with o paintea blue with orange and purple polka-dotted,
green and yellow striped and red-squared sumi-brush between his teeth,
but the tale which means the story about the "Two-ones."

Now, this ftale was told to me by the largest, most magnificent
six-headed dragon in tahe district, with @ painted blue with orange
and purple potka-dotted ¢green and yellow strinped and red-squared
sumi-brusn between his feeth:

"{again}, once upon a time, a Long witile ago, T was walk-

g along the fwad, rathed T was prancing menily along

the pati 04 a seed-bed. Angmay, 1 came fo a twin in the noad

and nad to decide witich way 1 wanted Lo go.

The deciston was Long and nard and most faustrating.

For gou sce, 1 am the Langest, most magndgdcent sdix-headed

dragon n the district, cnd for me to decade, the tnought in

my mind taies pertaps a perdod of Lwo o more weehs Lo

traved from my mund Lo my feel, before they stant twuiing

and coing *ne direetion 1 want them te travel. This {8 veny

fane jon gou to wmagdine wilio not too mach Jffleulty, which
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dinection you want to travel, because you are notl the

Rarngest, most magnificent six-headed dragon in youn
distniet! Fon me, the decdsion in my thoughts is a very
Lange task. To prevent delay of many weeks, 1 have to make
up my mind at a very fast pace. So, 1 £hought and thoagit,
"Which disinict has enough good to feed six-heads and an
emply stomach? Which deatrict has enough waten for me o
drink? Which d{strnict has adventized fon the Langest, most
magnigecent six-headed dragon they ever saw?"

Ah, well, the deci' ion was not the fastest one 1've
ever made, but it was .indeed a decision Lo make and heep--
you see, even if 1 decided 1 didn’t want 2o go the path 1
chose. well 1 can't change my decisions for this neason:
once my feet have stanted Lo move, it takes my thoughts
anotiter two weeks ox more Lo sdignal tie feet Lo stop moving.
The matten (s very difficult, indeed! However, Lit's some-
thing 1 have Learned 2o Live with--until 1 can trhade <n my
geet and Znougit tunnel-systems for newer models, wiich won't
ceme oul on tie masket for a wiile, until someone at fLeast
discovens me.,

Now, how did 1 come Lo travel? Well, agfer two weeks
04 50 0f patient waiting, and waiting patiently fon my feet
Lo necelve the message my Lthoughts wene dispatching, 1 had
Lo walt another fwo weekds--4ie system was on sinike. Aften
mucit thinking, progress was finally made--and the thought

broke Lthrougin the Jines and made its way down to the {eet.



"Hello: Hello, doum there!

"Yes! Hello, back!"™ replied the feet to the mind.

"It's about time you answered; I've been Lnying o
neach you gor a full month, now! VYour party-Line has been
busy againl"

"Somny about that! I've been having a tie-up with the
system. Everything's okay, now: I don't think they'tl
decide to sirike againl®

“We're godng to move East, and towards the Lown of
Magicville on the f4shless river of Gonge-Us?

The feet understood, and shifled in 1o Low gean, second-
gear, and finally thind gean! So on my way, 1 trnaveled the
path, my feel following directions, and prancing, rathen
galloping along the seed-beds and dikes of the banks of
the f{cshless riven of Gorge-Us,

T kept telling myself: "1 understand Zhey have 2
vacancy for the Largest, most magnificent dix-headed dragon
they ever saw. 1 want to apply for ithe position.”

Now, a Long wivile age, 1 remembered hearning about the
people of Lthis distrnict--Magicville., 1 was able to think
witile my geet did the running, and 80 1 thought about these
people. 1 wondered {f the pay for such a position would be
worth the staying; T wondered 4§ the cats in the district
evern Listened to rusic, and 4f Magieville was actually
magie at all.

1 §inally ran into the town. "Where do you want me Lo
position mysel 2" 1 shouted to the willagers standing, runndng,

and fainting. Undoubtedly, and apparently, 1 was the fargest,
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most magnificent six-headed dnagon they ever saw! 1 was probably

a very shocking s4ght Lo behold--and since T was oo Large Lo be
hetd, 1 sat (n the village and waited §or the new employen Lo
approdach his new employee.

The villager approached. He said he was the spokesman
04 the people. He sadd that the villagens needed a dragon
Lo wonk fwenty-foun hours a day in seanch 0f the magic sumi-
brush that nad once Lived and worked (in their village.

Well, T had never thought of myself as the Largest, most
magnificent six-teaded dragon detective you ever saw, but
since 1 did have six heads, one could seanch one day, the
second could seanch one day, and 80 an. Of counse, on the
sevanth day of the week, I'd have Lo nest, because 1'd be
owt of heads until Lite stant of the next week, The conditions
wene agreed Lo: If I could and would §ind the magic sumi-
bush, 1'd be paid in full, and 4§ not, tney could "Sue-me!"--
Little pun thene §or those wno appreciate my Laste.

The seancii began. 1 searched the hills, the mountains,
the plaleaus, and other ancas of high efevation- -which was
not very hand, since I am the fangest, most magnifdcent six-
eaded dragon defective you even saw. Then, 1 secarched the
valieys, the basins, the canyons and the goages. Then, 1
seancned the dry and fhe wet ndven beds. (I searched the
niver 80 many times, that 1 actually gol a bath once a week).

Suddenly, from berind the thees ¢4 a forest came the

brigitest coloned paints 1've ever scen. Something was painted
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blue with onange and punple polka-dots, and the rims of
this sight were staipes of green and yellow and squanes

of ned. This was where T was Lo find the firsi-one -- the
sumi~bruush  painted blue with orange and purple pofka-
dots, and the nims of stinipes of green and yellow and ned
squanes .

1 called and called for the swni-brush. 1 was sure
this was the sheltaned area where T would find such a magic
aund ~baush, '

Sune enough, the sumi came down §rom a trnee branch
where Lt had been hiding. That was where {t had been boan;
in this area was L8 native woods, He had aun away grom the
village of iagicville £o visit his homewoods.

1 told him tiat he wes not unden my anrest but that 1'd
sune Like to take him back to the vitlage of Magicville along
the fishless niver 0§ Gorge-us, where the villagers were very
anxtous Lo see ndm,

"Why do you supprse T ran away?" asked :'i2 sumi-baush?

Now, the tiwought had to wander around in my s{x heads,
and that took a full week--going in went the question, and
oul came the reply seven days fLater: "1 don't know!"

"o didn't want to keep making the emperon ndicher and
nicher, tne Landlonds greedier and givewien, and the peasants
mone and mone dependent upon me. 1 grew tined of being at
thein demand all cf the time!” sawd the sumi. "The peasants
were very poor.  So vae day 1 decided 2o paint food which
they coudd actually taste, digest, and §i8E tiear siomachs

weln,  Tren, T decuded te paint plctures ¢f clotnuny and




fuwmiture wiich would supply many 0f thein needs. T even
painted beautiful §ields of nice plants ready for hawest.”

The swni baush began to cny, bul T asked him Lo continue
for this was the direct infoamation that a dragon detective
needs 1o know.

"Very well,” he said, "1 will continue. 1 didn’t want
Lo keep feeding the peasants. They had to Leanr how fo geed
themselves. T grew tined of being at thein demand all of the
time. They are very poor. So they need Lots of good and
other things Lo satisfy thein needs, and Lo keep themealive
and healthy. Bul what 1 painted for them they were not always
able to keep gor themselves. Theirn Landlonds sa what they
had and wanted their food, clothes, fuwniture and crops., This
€044 meant 1 had Lo work extra harnd Lo draw and paint enough
Lo satisdy both Lhe poor peasants and Lthe greedy Landfonds.
This T was barely able Lo do.

Muen, the emperor heand that the Landlonds were growing
nicn and demanded figher revenues be charged. The Landlonds
Jave up many 05 thein riehes Lo the esperons, and then tried
to neplentish thein Losses by Laking from the peasants, who
in twur, ashed me Lo draw mere and more food, elothes, and
fwudtun,  nd plant the fields.

"T grew very tived and angry at having to we'th overtime
over and oven."

The sum{-baush began tec weep agadis, running all his colons
and muting the beauty of wonk,

T ashed him to tiink 0f a way that would allow him to
remain gree and for me to wot be sued., T told nim my pun--
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he thought it was veay funny. Angway, T thought that 1 should
help this sumi--fon we wene two Loners 4n oun distrnict--gqs 1
am sure you have never seen a sumi-brush painted blue with
orange and punple potka-dols, green and yellow sriped with
squares of red -mon the Langest, most magnificent six-headed
daagon detective! 1§ you have, phoite me.

Anipay, this sumi sat dowm in a jax of paint, where he
<8 also comfortable, and began to think. He thought aloud,
drauing words and thoughts and Lots of food. He stanted drawing
boxes, and Loads of clothing and heavy funiture, and porcelain
dishes. He painted a pair of chopsticks, tea kettles and nice
plants. He painted §ish to §LLE the {ishless river of Gorge-Us
and 2 pail $ull of grasshoppers.

Now, this may seem strange, until 1 tell you what T asked
him and what he replied: "Why did you paint ine pail of grass-
hoppers " 1 asked.

He joked and tofd me that the peasants would have Lo
sfop jumping {f something efse did it for them.”

Ha: So 1 asked him again. "Why did you really paint
the pail of grasshoppers "

"Someday, a man named Tau-Kuang will fake this pail of
ghasshoppens grom his Lsland and sail the seas. One of these
ghasshoppers will be magic and will tunn itself inte a ericket.
Tau-Kuang will takhe this new enicket to a Land wherne no aice
48 grown, where men only eat §ish, and the grasshoppen will
help this Tau-Kuang {eed the villagers."

Wekll, {f this was a swwival of answens, 1 did not want
Lo Listen fon mone. 1 was anxious to huwny bach fo the village
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with an answex to this problem, 1 was hungry and tired and
having to make decisions with much difficulty.

The sumi finally thought of a plan. "We'lL call our-
selves the two-ones."

Well, T must say, the sumi was prwbably the dumbest
Zhinker 1'd ever met, 1 couldn't imagine how calling our-
selves the two-ones could solve any problem. 1 told the

- sumi that he'd have Zo think a Lot hander than that to solve

our problem,

He said he had thought of the penfect sofution because
when you say two-ones very fast, it sounds Like the word
Lwins.

"Sof" 1 said. "Big deall"

"Bul don't you seel" said the sumi, "if this 48 so,
then we can call ounselves the Siamese Two-Unes and people
will think we just said 'We ane the Siamese Twins!' And
since you are very Lange, and 1 am very small, we shall
travel Together. The willagers, because of youn size,
can not deal with you'

"Hey, T am a big deall" T said, then I el him continue
to plan our solfution.

"What a’mo parts joined, yet insepanablfe?" he asked.

"Ah, T guess I dim't know."

"Siamese Tuinsl"

The answer was true, but how could we be Siamese Twins?
He said the solution was simple--he could Live between my
teeth., So if any of the villagers went Lo pull him away
grom me, my teeth would glisten in the sun and {righten them,
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"Do you neally want o frighlen-them?” 1 asked.
"No," neplied the sumi, "1 jusi want to Leave the
peasantd with enough to satisfy thein needs, and alow myself

. the freedom Lo travel to othen distriets to help the peasants
) .

T . of other vitlages.”

—h' T gave the sumi a aide Lo the bottom of the hill and ~long

the §ishless niver of Gorge-us, whene the sumi §illed the waters
with many gish. We traveled to the outshints of Magicwille. Sumi
said it was all right to Mbﬁathem--éo T did.

We called 1o the uiLtaggu, "Come ¥

"Look what 1 have found--your magic swmi-baush!®

The villagens were very pleased and veny gaateful .

The sumi painted the needs of the villagers and then Lold
them that the Siamese Two-Ones wene on thein way to othen villages.
The vitlagerns thought the sumi sald "The Siamese Twins are on thein
way {0 other villages."”

The vitlagens were not pleased £o see the ;sunu‘. Leave again,
but they thanked me fon ginding the sumi and §on netunning him fo
the vilfage fon at Least a while.

S0, we Left, Traveling Lo districts in South China, districts 4in
Outer China, and districts in Nonth China. Each district greetled us with
much wanmth, and Letl us part, each holding much sornow in his heart
when we Lefi. ‘

S0, with much feme and much food-making, the drigon and the sumi

brush traveled. And to this day, you may stili hear the viiiagers
whisper with smazement about the largest, most magnificent six-headed
dragon detective they ever saw, who, incidentiy, traveled with an

unusual magic sumi-~brush, painted blue with orange and purpie poika~dots,
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“,and green and yellow striped with squares of red, riding between his
teeth. This will be the story of which you have just heard--and you

wlitl kﬂow the truth about the "Two-Ones.”

TRe
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DAILY LESSON PLANS: (DATE)

BEHAV IORAL OBJECTIVE(S):

The student wili familiarize himself with the history of the chopstick in relation
to cultural convenience in the Chinese Civilization.

The student, in developing psychomotor skiils, will be able to manipulate and
utilize successfully the Chinese-style chopsticks.

The student will formulate generaiizations as to the economy, values, and needs of
th= Chinese Civilization, in dynastic China and modern China, in relation to their
food orientation-~emphasizing the cultural ecoiogy of China as divided Into the
three major regions (geographical) and the foods characteristic of each region.

ACTIVITIES:

!. The students will be instructed to look at two types of chopsticks--one pair
will have pointed tips, and the other will have blunt tips. The student wili
be asked to distinquish between the twe {Japanese and Chinese, respectfully)
after having familiarized nimself with the history of the chopstick in relation
to cultural <onvenience in the Chinese Civilization. (The student may do
research independently or in groups or as a class; the teacher may want to
introduce this information through group discussion, indlvidualized learning
packets, or class discussion).

2, The s*udents witi be instructed as to the use of the chopsticks and how to
manjpuiate them in picking up wet clumps of paper towel, smallér pieces of wet
tissue, and finally, peperclips,

3, The student will be encouraged to engage In class discussion of cultural
ecology of China in relation Yo the three major regions--emphasizing environ-
mental factors, such as rivers supplying fish diets, and deserts requiring the
reservation of water in the diet.

TIME AND ORGANIZAT ION:

Activity (1) wiil take approximatety twenty minutes.

Activity (2) witl take approximately twelve minutes.

Activity (3) will take approximately forty-five minutes, three additional minutes
al lowed for ciean-up.

MATERIALS:

Two styles of chopstick (Japanese and Chinese). Variations in materials for each
styie may also be displayed (ivory, wood, plastic, pearl, etc). Resource materidl
for researching the history of chopsticks,

« EVALUATION:

1¥ the student is able to satisfactorily achieve each of the above stated behavioral
objectives, the teacher may assume the student is aware of the concept introduced.

HOMEWORK ASS IGNMENT :

The students may design a carving they would like to draw orto their chopsticks.
The students may write a story about the "First Chopsticks"” or about the "Last
Chopsticks.,”
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TEACHER'S NOTE

LESSON
Activitles: :

Activity One--Ask the students as (l) a ciass, (2) groups,
or (3} Indlviduals, to examine the display of chopsticks
characteristic of the Japanese and Chinese Cultures.

TS Ask the students to research The history of the chopstick
f or Introduce the information through role playing (The First
g Chopstick), story telling, group or class discusslion, or
Indlviduallzed learning packets. .

Interesting informetion may relate to such facts as:

The Chinese had knlves and forks fong before Columbus
even salijed to America, but they gave them up for the
elegance of the chopstlick.

The word "chop" means "fast." Why do you suppose this
name might be attached to the use of the chopsticks?

You ¢an master the use of chopsticks +o The degree of

an art, in which you are able to cut egg or spring rolls,
merely wlth the crossing and uncrossing of the chopstlicks,
In a "gquick” sclissor fashlon.

The chopstick Is not the only utensi| utllized by the
Chinese--there are porcelain spoons (3s an example).

Activity Two--In teaching the use and manisulation of the
chopstic¥, teacher-class or teacher-group or teacher-
stugent methods may be employed, as well 3s student
discovery or individuallzed learning packets (Iinstruc-
tIng the student how to hold the chopsticks In the
hand).

It the teacher is not famtilar wlith the yse and manlpu-
latlon of the chopstick, the Informatlion provided below
may prove helpful:

Use--: The chopstick can be usefui when the meai Is

prepared in smal}, bite-size pleces. The chopstick can

' be used in eating meats, vegetables, arranged frult dlshes,
and soups. The soup contents may be eaten glther with the

use of chopsticks, later drinking the broth from the bowl--

or with the porcelaln spoon.
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Manipulation of the Chopsticks--: The chopsticks
which will probably be the easiest to master are the
wooden omes.

Look at diagram #1. iotice that the chopstick labeled
"A" is positioned between the thumb and the index finger,
about tw.. rhirds of the way up the length of the chop-
stick., Ailow the lower part of the chopstick to rest

on the tip of your ring and little fingers.

A" UnopeTick
\

Dineam *4
Look at diagram #2. Notice that the chopstick labeled
”B"” 1s positioned above chopstick "A", with the tip of
the thumb and index finger pressing the length against
the middle fingers, allowing the sticks to form a point
at vhich the meeting of the two sticks enables you to

rasp the food. .
grasp 'e"cl-nvo'h&\(

Allow chopstick "A" to remain stationary and chopstick
"B" o move up and down, thus, like a pencil being held,
bending the index finger and the middle fingers.

1f you decide to use the chopsticks, try plcking up wet
clumps of paper towel, or practice with clumps of wet
bread until you have found the technique which helps you
to coordinate the chopsticks in a comfortable way.
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Activity Three~- This actlvity is used basically
as a means of introducing the student To discovery

of the differing cultural/ecological biomes of China:

(1) geographically divided into three major divisions
previously discussed

South China

I. Physical barriers

2. Environmental factors

3. Subsistence activities

4, Types of food grown and eaten
5. Trade routes

North Chine

Physlical barriers
Environmental factors

. Subsistence activities

Types of food grown and eaten
Trade routes

uter China

I. Physical barriers

2. Environmental factors

3. Subsistence activities

4, Types of food grown and eaten
5. Trade routes

Question: for Use In Class Discussions:

i

Ask the student what he might eat if he were living in

South China, in North Chlna, In Outer China.

Encourage

the student to utilize and apply the knowledge he has
gained from learning about the physical barrlers, envlron-
mental factors {climate, vegetration, river systems, etc.),
subsistence activities (farming, herding, industriatizing,
mining, shipping, nomadic orchard harvesting, etc.), resi-
dence patterns (stationary, migratory, nomadic, etc.), In
addition to the following guestlons:

(1) what do the people In this ared do for a i1iving?

Farm? (If so, what do they farm?)

t. rice?  (If so, in whar region? Do they trade
2. wheat?

3. miltet?

4, fruits?

5. peanuts?

Herd? (1f so, what do they herd?)

I. Water buffalo? (If so, in what region(s)?)
2. Sheep?

3. Horses?

4. Cameis?

Mine for Minerais? (If so, what do they mine?)

294
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Activity Three--
(Contlnued}

o

LR
#

Afm' {2) What might the people In this area (name) eat?

RRE T

a. What they grow? Why or why not?

b. What they trade? Why or why not?

¢. What they manufacture? Why or why not?
d. What they mine? Why or why not?

Bl TR

(3) what might the people In this area (name) utilize
* as a natural resource of food?

a. .he rlvers? Why or why not?
b. The .3ountains? Why or why not?
- ¢. The valleys? Wwhy or why not?
y d. The deserts? Why or why not?

; ’ (4) Is |+ necessary that the people in this area
1 (name) use animals, machines, or trade to help
build thelr food supply? Why or why not?

Discussion should be generallzed when including aspects
regarding economlcal factors, values, and needs of the

Chinese Civilizatlon in both dynastic and modern tImes

for the purpose of this lesson. Future discussion may

deal with speclfics Including this topic.

Vlscussion, in abstracting from specifics to generaliza-

tions, {or from generallzati,ns to speclfics), should be
structured silightly to allow the student(s) to organlze

and formulate the concepts eastly and establlish a relation-
ship between the concepts of cultural ecology characteristic of
and ynlversal to each reglon in Chlna:

{1} Economlcal structures

a. Does thls reglon trade? (lf so, what do thev
trade? Does It trade with another region? !
so, whlich region? Why does it trade? Etc.)

b. How stable |Is the economy of this region?

(Is |t threatened by the flow of trade? |Is It
threatened by environmental/c|Imatical factors
or phenomena? Etc.)
¢. What is avallable to the people of this reglon?
I« Resources?
a. Man-~made/Imported?
b. Natural?

2. What |ls.the economical Input?

3. What is provlided by the government to the
people of thls reglon, |f at all?

d. Is thls region more productive In comparison to
other areas? |Is this reglon, wlth the other
areas, an asset to maklng China (dynastic and

Q : modern) productive in comparlson to other natlions?
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Activity Three--

{Continued)}

(2}

(3)

(4)

Social Organization

Division of labor--Who in this reglon (name)
gathers, harvests, plants the fcors; or mines
the mountalns; tends the sheep--8tc. (This
aspect Is included ags a means of helping the
student{s) visualjze the work capaclty avallable
in comparison to the work capacity utiilzed.

What tood might +he tather in thls region eat?
What tood might the mother in this reglion eat?
What tood might the chlldren in this region eat?

Religlous

a.

Are there any religlous tabus placed upon the
tood grown, traded, or eaten in +thls area?

(if so, why? |f so, what are they? |f so, how
does thls ettect the economy, social organization
or political organization of +his area? |f so,
dogs this prove beneficial/harmtulgto the people
of this area? Why or why not?)

How might the religicus systems provide barriers
to the tood supply of @ nation, an area?

Polltical Orgenization

a'

In relation to soclal organization, who |abors
tor the food and who recelves? (dynastic and
modera Chinal, \

what political barriers might hamper the food
supply In this area?

Does the governmant (dynastic and modern China)
ald the people of thls area in supply of food?
Why or why not? {(If so, how is this done? |If
50, how does thls benetlt/harm? Etc.)
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‘DAILY LESSON

PLAIS:

. BEHKAYIQRAL OBJECTIVE(S):

The students

ACTIVITIES:

. I, The teacher wlll read the story, "The Flrst Rice Crop.”
2. The students will discuss the concepts offered in the story,

3. The students will discuss the plausibllity of a present menace of

will create an insect which |s presently a menace fa‘The peop le
. of farming communities In China, after having |istened to the short story,
. "The First Rice Crop."

farmers having providad the fiFst rice seeds.

4, The students wlll discuss the directions for making paper mache

projects.

5, The students wlll make a paper mache grasshopper, locust, or clcada.

5&;?

TIME AD ORGAHIZATION:

Activity (1)
Activity (2)
Activity (3)
Acltvity (4)
Activity (5)

MATERIALS:

The short story, "The First Rlce Crop”; bailoons, paste, strips of newspaper, and

palnt tor the

EYALUATION:

I ¥ the studen
ob jectives, t
$tated.

wll| take approximately twenty mlnutes.
wlll take approximately ten minutes.
wll| take approximately ten minutes.
wlti take approximately flve mlnutes.
wlil take approximately thirty minutos,

paper mache project.

ts are abie to successfully attain the above stated Instructional
hen the teacher may assume that the concepts were understood as

HOMEWORK ASS IGHMENT:
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THE FiRST RICE CROP

By Bruce M. Mitchell

Lin Chung was a flsherman In a small vlliage near Minhow.
He i[ived many years ago. Ali the people in his village lived
from the food of the sea. Fish was the only food they knew.
They were a happy peopie who loved the sea. Lin Chung was the
best fisherman in the ;rlliage. He knew where ali the large
schools of fish iived. Hls boat would come back with iots of
flsh. Each meal they would eat flsh. Flish for breakfast, flsh
for iunch, and flsh for supper.

One day Lin Chung had just finished supper. He thought of
the flsh he had just eaten as he strolled along the beach watching
the sunset.

"That was good fish," he thought.

He walked some mors and thouzht of the fish he ate.

Y| wonder if there are other things to eat.”

He wondered |f animals would be good to eat. He thought about
. rocks and trees, wondering if they would be good to eat. He tried
to eat 8 rock, but he couldn't bite It. 1t was too hard. He tried
to bite a tree, but It was too blg to get his mouth around. He
broke off a small twlg and started eating that. He spit it right
out because It tastad so bad. He even tried sating a seasheli but

It had no taste elthe=-. Maybe flsh was best after all!

-




Suddenly, Lin Chung noticed an object coming from the sea. |7
was just a small speck and he could bare!y see it because of the
coming darkness. 1t came closer and closer. Finally, he saw it
was 8 small raft with a sarson on it. He went to the shore, and
walted for the raft to come closer.

"who are you?" he asked of the person on the raft.

"] am Tau-Kvang. | come from an island in the oéean. i am
fost and will| never see my people again."

"} am sorry you are lost,"” said Lin Chung. "How did you get

\ . -

jost?"

"

"] decided to bo fishing for some new food. | was tired of

¥

eating rice. | waented something else to eat. Eating only rice

X

is tiresome for anyone. But | am so very sad. | must ifve here

-

with you. ! have only my pet cricket. :He is a very speclal cricket.”

"What is rice?” . |

“"You don't know?" asked Tau-Kuang.

"We have no such thing here in our viilage," explained Lin Chung.

"Rice grows in wet places. It grows into kernels which are very
good to eat. | would show you but | do not have any with me, Only
my magic cricket did | bring."

"Magic crickg??“ Lin Chung was surprised.

"Yes, He is heré in my hand. He was given To me by a very
special perséﬂ of my island. The cEiékeT does many good things.
He heips people. He heals them when they are sick. He clothes
them when they are poor. He feedsﬂThem when they are hungry. He

is,indeed, very special.”
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Lin Chung tooked at the cricket. But this megic crlcke{ looked
no different to him than any other cricket.
"Come with me, friend. Spend the night with us. | am sorry
you are fost, and that you can never find your Island again. But
you will be happy in our village."
The next day Lin Chung fold the fishermen about the new
visitor. He told him about rice and the magic cricket. The villagers
had many questions:
ﬁwha? is rice?" } .
"Does it swim in the sea?"
"Does It taste just Ilke tish?" . .
'They,pli looked a+ the cricket and asked many more questions:
"What magic does it have?" | |
"Is his magic good or bad?"
Tau-Kuang explalned. "Rice does not taste |lke fish. Rlce
tastes like rice., The cricket is good. | wlll sh;w you what | say."
The cricket hopped out of Tau-Kuang's hand, and onto the ground.
The cricket sniffed the soi! around him. The viliagers gasped when
he opened his mouth. He had teeth! That is, it fooked |iked he )
had teeth! The cricket hopped many times, spitting soﬁa*hlng out
of his mouth.
"He spit out a tooth! He splt it info the soill" The villagers
vere mu;h surprised. '
The cricke? hopped and hopped. He split and spit. Each time
he spit, a tooth came ocut end was buried in the soil.

"Why does he spit out teeth? Oh, Strenger, please answer

our questions."




"My cricket does not spit out teeth," explained Tau-Kuang.
"He is planting rice in your soils."

Al{ the day, and all the next day the cricket spit rice
into the soils. The viliagers watched. The villagers watched

the rice go into the ground, but they could not see the rice

grow out of the ground. The viliagers began to wonder if the
stranger was fooling them. ‘\
"The stranger and hls-cricke'l' do not teli the truth. They
}f:._': cannot make rice. They only spit teeth into the ground." The
i?tl ; " villagers grew angry at such ¥houghts. ] ;
| The villagefs got so angry that the new visitor had to leave
the village and |lve in a nearby cave with his cricket. Tau-Kuang

LY

told the viilagers that the rice would grow but they did not
believe his words. Only, Lin Chung believed the stranger. Each
day Lin Chung uouig take Tau-Kuang some fish, for tin Chung had
found a friend.

Then, one day the fish stopped coming in the waters near
Lin Chung's village, and the villagers grew hungry.

"It is the new visitor and his cricket!” cried the villagers,
"Thig stranger and his cricket are evil ones. That is why the fish
will not bite the Tines we offer.”

The villagers ctimbed the hil! to Tau-Kuang's cave. Th;Y
thought of killing the newcomer and his cricket. Just as they
neared the cave Lin Chung called out.

"Do not harm Tau-Kueng! Do not harm his magic oricket!" The

[

villagers dld not want to iisten.

+

Lin Chung again called out. "Stop! Look In the fleids of our

viilage!" . , .
o ‘3£)3
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The viliagers looked in the fietds. Many, many whlte teeth
grew. They were rice plants! The villagers ran down the hills
and into the flelds. They harvested some of the crop and ate
the kerneis of rice. They all ate rice and !lked the taste very
much. The new visltor was saved. His cricket was saved, too.
Suddenty, the flsh started to bite agian, The villagers and the new
visidor all had a great feast of rice and fish. Never again did

anyone tire of eating just onae thing.
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DAILY LESLL. PULAS: (UATE)

BEHAVIORAL QUIECTIVL(L)!

The student will choose foods that are characteristic of an American meal he
would be served in his home or a restaurant.

The student will choose foods that are characteristic of a Chinese meal he would
be served in his home if he were Chinese in {a) South China, (b) North China, and
{c) Outer China.

The student will "shop" for food in the Chinese markets of each region.
ACTIVITIES:

f. The class wili be told to make up a menu he would use in feeding his own
family at home, or the meal he would chose to eat in a restaurant.

2. The cless wiil be told to make up a menu that would be characteristic of
a Chinese meal served in South China.

3. The class will be toid to make up 3@ menuy that would be characteristic of

L a Chinese meal served in North China.

4. The ciass will be told to make up a menu that would be characteristic of
a Chinese meal served in Quter China. .

5. Activity "shopping" for the foods: (See Teacher's Note for this lesson).

TIE A0 ORGHIZAT IO ' . -

Activity (1) wlil take approximately ten minutes,
Actlivity (2) will take approximately ten mlnutes.
Actlvity (3} will take approximately ten minutes.
JActivity (4) will take approximately ten minutes.
AcTivay_éS) will take approximately thirty-five minutes. (See Teacher's Note).

MATERIALS: "

Construction paper, magazines, scissors, glue, crayons, paints, pencll and paper.
{May want To have toy cash reglsters or toy shopping carts, or cardboard sampans,
etc.}

EVALUATION:

If The students are able to successful ly achieve the instrucrional objectives
as stated above, the teacher may safely avsume that the stud2nts understood the
concepts Introduced in thls daily lesson,

HOHEWORK ASSIGIIENT
Papers (dittos) should be compieted for fomorrow's lesson.

" | -293- g0
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FOOD-«Ganerai
NAME :

Mogt of us-ilke to eat. Why do you suppose this is so?

We get hungry and the food we prepare satisfles our hunger. Do all
people of the world have enough to eat? Explaln your answer.

is 1t true that everyone must eat to stay allve? Where doas aill
this food come from? “

a

K]

it takes ‘many tons of food each day to feed the world's population.
What is tradg? It %akes millions of people to keep us all fed--how .
Is this so?

# -

Does our country seii food to other countries?

*

-

Do other countries sell food to the United States of America?

1

Y
. Can ‘we eat all foods ‘just as they are grown? Why or why not?

.

~
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Food--Tea:

Name :

Go to your resource center and look for Informatlion about tea.
Then i swer the questions below:

Tea plants grow In China, Where do you suppose they might grow best?

i They bear flowers, which resembie wlld roses. The leaves of the
tea bushes are used for making the tea we buy In our stores.

The tea of China is often green or black. The color and age of
the tea leaves determines the value of the tea, the . type of the
tea, and the means wlth which it must be prepared for drinking.

st

'
et s

R R

The tea trees must be trimmed to a helght of two or four feet high.
Plcking is done carefully by hand, twig by twig. The pickers look
for the newer, tender !eaves at the tips of each plant, for thege
leaves are hlghly valued and sell for much more money fhan the oider
leaves located near the base of the plant. .

The leaves are left to wilt, after plcking, in 2 laEbe table area.
The black leaves are cured,” the gtreen |eaves are not. What do you
suppose curing means?

-

[

Curlng means the leaves {(black) are dried In the sun, heated In ovens,
and sorted to remove the poor leaves and twlgs.

Grading of tea means sartlng larger Ieaves from smaller leaves. Many"
times machlines do this work. Many t+imis peopie must "'grade" the tea
by hand. This takes a very long tIm:, because the people must "shake"
the tea through screens of dl fferent sizes.

Tea is packed and shipped around the world. Can you find any ?ea lr

your house? |[s tea ever mixed into di fferent biends?
i

What else have you learned about tea? (Wrlite your Information In the
space provided below}:
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FOOD=~F ish:

{F THOSE FISH COULD SEE ME NOW

{Sung to the tune of: "If Thay Could See Me Now")

if those fish could see me now,

That fishy school of mine~-

1'm swimming stratts and salty seas .
Beneath the foamy brine.

. I -want those fishy chums
To know where | have Swum--
The Grand Canal, South Chlna Seas-- -
My fins are getting numb!

What a s*immer! Holy Fish! ‘
.They'1] never live it down! -

Now I'm on the Emperor's dish!
But he'll never get me down!

_~-Sonia Cowen -
gruce Mitchell

QUESTIONS TO ASK YQURSELF;

Do you like to watch fish swim?

Would'you ever like to be a fIsh?

Bo the Chlnese like fish? If so, in what ways?

Do you ilke to eat fish? Do #he Chinese tike to eat fish?

Can yoi draw a f'#47

»
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WHAT DO MOST CHINESE FARMERS EAT?

PIZZA?

L]

Nz

MILK?

b

ICE CREAM?

-,

WHAT DO YOU LIKE TO EAT?
DO YOU LIKE TO EAT WHAT
MANY CHINESE PEOPLE LIKE
TO EAT? WHY OR WHY NOT?

28110

Y

VEGETABLES?

-,

WHAT DO THEY EAT THE MOST OF?
CIRCLE THE ANSWERS: )

FISH RICE ICE CREAM
FRUIT PIZZA . TEA MILK

{ VEGETABLES




A

6) -

STudenT:
Class:

Student:

Class:
Student:

Cfﬁss:

"Student :

Class:
Student:

Class:

-

Student:

Class:

PLAYHOUSE REV{EW

What ts the difference between a fish and a
ptano?

You can®t tuna fish!

How do you keep a fisli from smel!ing?

Cut off his nose! p

-

Where are the -méjor fndustrial regiens of
China located?

Norith China. . " . )
What man can raise things without [ifting them?

A farmer, . .

[
. .

On what side of the peasant's house does he
plant his rice fleld?

The outside! .

(Waiter): These are the best eggs we've had
for years!

(Customer): 1'd rather have some you've only
had a few days!

(Here The teacher might wish to interrupt and

comment abodt the Chinese practice of burylng
eggs for many years before consumer prepares

them for the meal}.

b

Encourage the student to invent riddles or puns
as 3 means of reinforcing the concepts formulated
through this wit,
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TEACHER'S NOTE

LESSON
Activities
Activity One--Encourage the stident to vary hls "native" menu
enough that it will:
(examples:) (1) Contrast with the meals eaten in China -
. a. Indian corn
b. Spaghett! and pizza
C. Pork and beans with brown sugar and molassas
d. Homlny grits
Crumpe?s with tea

(examples:) (2) Ba comparable to the meals ea?en In China

a. Soup
b. Vegetables
c. Meat
. ] d. Fish
e. Rice
f. Ice Cream
g. Raisins - ” "~

Actlvity Two-2Encourage the student to be creat|ve yet knowledgable
In inventing this menu (suggest that he apply the know-
ledge his previous lessons have supplled him with)

(examples:) (i) If the student is eating a meal In South China,

what would he eat 1f: .
. a. He's sltting In a fishing vlilage
b. He's riding a sampan down the Yangtze Rlver
¢. He's plowing.his flelds
. ) d. He's sitting in the middle of hls rlce paddy

e. He's a merchant in a port clty
f. He's an old man
g. Etc.

ui

{Activity  (2) |If the student Is eating a meal in North China,
Three) what would he eat If:
' a. He's working in a factory
"b. He's working in a mlne

¢. He's working on a mlilet harvest crew

d. He's.been sick for the last twelve days
Qo . ’ e. Etc. .
30 31 :




r) (3} 1t the student is eating @ meal in Quter China,
what would he sat if:

a. A sand dune is ready to shlft dlrecﬂong

b. A camel Is riding into camp

¢. He's been riding a horse across the doser"l'
for five weeks

d. The oasis is drying up

e. The Irrigation ditches are tilfing with water

f. It has besn a good grazing season

g. The flg trees are in unrlpe stages.

h., Etc,

PR Acl'lviiy Five~~This actlvity can vary according to the age of the
: . students and the amount of time allotted {perhaps an
additional day may be needed):

:3.’“,,1*- ' S {1} The students may wish to set-up an "Amer]can'
e supermarket and “shop“ for the meny they have
AR L prepared.

S (2) The students may wish to set up & "Chlnese"
L . market place and "shop" for the menus they have
v T ) prepared--

{a) They may want to.draw the scenery .of 2
rice paddy,.or a sampan, or a market area
In & trading/market city.

{(b) Thoy. may wan? +o auctlion the food "bought."
{c) They may want to draw or construct the "food"
they are "buying”,
(d} They may wish to "hunt" the food they have
. Ifsted on thelr menus.

" {3) The students may wish to compare reglons of the
United States to reglons of China In refatlion to
the differing food types found In each area~-:

examp!e. .The Canton food of South China has no
splces, while the food of the south iIn

the United States |s prepared with much °
spice,

The food of North Ci¥lna is many times.
" miliet and corn. The South of the Uni?ed
States has food of corn and millet menus.

The food of Outer China (Western China)

I's often frults. The frults of the United
States come mainly from Florida, @ southeastern
state, and Callfornia, a southwestern state.

-
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S DAILY LESSCH PLAS: (ATE)

 BEHAVIORAL OBJECTIVA(S):

i-FThe student wil) be able to manipulate the chopsticks during the eating o the

e /CHinese meal prepared for this lesson,

¥ wahe student wi)| be able to ldentlfy the reglon (Soutn China, North China, Outer
" Imi) from which the courss of the meal Is characterlistic, (relating back to

i L tadge previousiy provided: crops, climates, sol! types, topographical

in'¢ﬁfsa+uresfbnvlrunmen?al factors, etc. characteristic of each area and lnfluenc!ng

- he jypes of food characteristics of sach srea). {Review of yesterday's lesson).

CNCTIVITIES:
The students will review thelr use of the chopsticks.
- The. meats will be served In courses, each consisting of a meal from one of the
;. +threa major regions of China.
;. The sfudents wil| taste varlous meals and distinguish the foods according to
,ﬁ'arnas {The teacher may also prepare the same foods In a variety of ways, making
fﬂo feod charac?erls?ic of a di fferent reglon--See Teacher's Nota).

-t

TIHE AID ORGAHIZATION:  (Entire class ?ime--sevan?y-fivé minutes--for meal).

The review of chopstick use wili take approximately five mlnufés.
The entire meal wil| take ‘one hour and ten minutes approximately.

T

X - {n\ :
E MATERIALS : g

Chopsticks; bowis, cups, tea contalners; food.

EVALUATION:

Tﬁe students wlli be evaluated according to thelr participation In the clsss
activity.

Y
)

(Example evaluation: The student was very enthus!astic and responsive to
questions put before him and was abie to meet Successful.y
the behavioral objectives establlished prior to this unit
fesson).

HOLEWORIC ASSIGHMENT: :
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TEACHER'S NOTE

‘LESSON

b
Activities:

: Activity One--This Is a revlew of the lesson previously Introduced
. in the manipulation of the chopstick. Evaluation
5 pertalning to- psychomotor skills can be again made.

Activity Two--The teacher may wish to prepars the entire meal
prior to the hour this lesson Is taught. “Much
of the meal may be prapared In class--cutting of
apples, the roasting of ralsins, etc. Below are
some suggested meals and means ©f preparing them.

. South Chlna: The rice is seldom bleached, but
wild in flavor and not seasoned with sauces. The
wheat or bean flours may be used in making the noodles
tor the Cantonese dlsh, Chow meln (jade bamboo). For
the Paclflc area emphasis, served ru traen tong {(green
soup) or a soup made of chicken and pork broth {equal

. parts}), Is suggested.
North China: Serve miilet and salt vegetabies. Or
serve Peiping duck (duck roasted after having been
rubbed with egg and honey mixture; |t |s also served
with 30 or 40 course meals).

Outer China: | The abundance of fruits and |amb makes
the menu from this area.

Actually, a class meal can contaln a mixture of all

of these menus. Slince the primary dlfference in the
Chinese meal Is the geographical jocatlon and the

meat served as the maln dish, the meal cen be a mlx?ure
of two or more kinds of food.

A Chinese meal consists of three or more courses: the
appetizers (serve water chestnuts, bamboo leaves friled

In oll, shrimp, peanuts fried in oll, or a combination

of green peppers, lettuce, celery staiks and leaves,
cucumbers, cabbage, and seaweed stir fried in unsaturated
ol ls and served with soya sauce); the frult (oranges,
pineapples, persimmons, apples) and eggs served with

fish dipped In egg batter and re-frlied; roast duck ©F
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pork; rice, mlliet, or wheat paste may make up the
contents of the fourth course.

Each meal consists of three parts: the primary broth,
and minute, uniformly cut pleces of meat and vegetables.

Hot tea should be served throughout the meal.

Students may wish to sit at thelr desks, on the fioor,
or at a Yow table constructed from cardboard or plywood
propped on a column of bricks, books, etc.

A suggested menu may curb frustration in the preparation
of this lesson:

First course: water chestnuts and celery stalks and
. leavas (stir fried in peanut oil).
(South China).

Second course: soup made from noodles and chicken
or pork broth, served with soya sauce
) and eaten with chopsticks and/or a
porcelain spdon.

Third course: boiled appies or freshly sliced pine-
appie. (North Chlna).

Fourth course: Duck or chicken (roasted). (North
{select one) China).

Pork (All parts of China).

Lamp (Primariiy Outer China).

Fifth course: Rice (South China)l.
Millet {North China).

Sixth course: Sweets.
Roasted Raisins (Quter Chinal.

Since no food is ever wasted, the left-gvers from the
flrst course carry into the meal of the second course
and so on. Therefore, you may have bolled apples heated
with the roast duck in a soup base, Ia?er serving it
again with the rice. -

The roasted raisins: Place raisins on tooth picks {to
resembje the nomads roasting thelr ripened fruits over
charcoais on the ends of sticks); use a tall candle and

E)

allow the raisins to roast--just |lke toasting marshmal tows.

You may wilsh to consuit gourmet books for other suggested
menus .

A
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DAJLY LESSCH PLALS: " ("ATD)

. BEHAVIORAL OEJECTIVE(S): . .
" Students will dlstinquish between European and Orlan?al attire.

a Stydents witi distinquish between Japanasa and Chinese costun..
{Each era of Chinese dress wlil be introduced, briefly discussed and time alloted
for the student to 9nalyza the differing designs of clothlng made from era to era).

L

ACTIVITIES: . * '

f l.. The teecher will aither wear a kimono to class or present & Japaness dol |

, tn thé traditional attire.

2. The teacher will name and etaborate upon the function of each garment within

- ‘the total make-up of the kimono costume. ]

3. The students will be shown p' tures of Chinese attire.

4, Through ciass discussion, t.. .tudents will be encourasged to make distinctions
between (!} European and Orienta! attire, and (2) J2panese and Chinese costumes.

5. The students will be made aware of the change in the Chinese costume through .
dynastic and modern perlods, aspecially in the face of Western cultural collec-
+ions. The students will a!so be made aware of the fact that even a culture
that changes maintains many aspects of the traditlon. explaining the changes in
Chinese costume and how the style of the basic tunic has survived the many costume
alterations.

TIE AT GROANIZATICN

Activity (1) will take approximately ten minutes to display.

Activity (2) will take approximately twelve minutes.

Actlvlity (3) will take approximately twenty minutes, and can be al|otted another

- fitteen minutes if discussion (Activity 4) is included throughout the presen?a?Ion
of Activity 3.

E

Activity (5) will take approximately fifteen minutes.

FATERIALS .

Opaque projector and pictures of Chinese attire through the eras. Kimono or
g6l in Japanese traditional costume. Penclil| and peper--students may wish to
take notes.

EVALUATIOH:

] '
Students will be evaluated as to their abiiity to grasp the dl fferences and similari-
ties of costume worn by the diffarﬁng cultures.

HOUEWORK ASSIGHITHT:
Dot-to-dot il lustration of the Chinese Tunic to be completed.

Q
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v TEACHER'S NOTE

LESSON z

Actlvities:

a’r

Actlvity One--Self-explanatory in Daily Lesson Plan.

- Activity Two--You may wish to comment on’the function of the obl,
¥ the gettas, or the significance of exposing the obi dome (tome stop)
L or the age (og+gee) as symbolic of age and profession.

Activity Threa--Guide the students to the discovery of the basic
tunic style, cxtended and basically unaltered throughovt dynastic
and modern eras.

As tescher, you may wish to emphasize the detailed formality and
rigid rules and regulations promulgated in the wearing of the
different versions of .ostume throughout the eras. You may wlsh
» to comment on the function of these rigld rules and regulations
.in regards to (1) identity through number of dragon claws in the
symbolic motifs worn on the dragon robes; (2) the history of Chinese
ceremonial costumes, the rank badges and dragon motifs worn on these
robes; (3) the differing types of boots--official boots, clvilian
formal shoes, stilt shoes, scholar shoes, etc.; (4) the ricding Jackets,
informal outer robes, inner robes, leggings and trousers; (5) the color
of mourning dress; (6) the purpose of siits in the hunting and mllItary
attire; (7) the Peking stage costumes; (8) the costumes of married and
unmarried glrls; {9) the wedding costumes; (I0) the East and Western
influence combined; (I1) the Mao Tse Tung leader and scholar rules and
rggulaTlons; ETC.

. Many stages of design and pattern may also include pictures depicting
differing professions of the Chlnese Civilizatlon throughout history:

b

Examples: (Costumes.worn by . . . .)

Commander in Chief of the Imperiai Army (1912) as compared to the
Manchu Emperor (1912) or the peasants (1912) or the flrst grade official.

The Middle School Student (1870) as compared to the scholar of People's
Republic of China (1950).

The district magistrate winter uniform as compared to the district magis-
trate summer uniform.




NAME:

WHAT DOES A CHINESE TUNIC LOOK LIKE? DRAW LINES FROM "DOT TO DOT" AND
SEE! THEN, YOU MAY WANT TD COLOR THE TUNIC,




This diagram shows the
style of women's tunic
and trouser (trouders
in the past were worn
under pleated skirfts).

How are these garments
di fferent from those
you wear?

How are these garments
similar to those you
wear?

1

The Chinese words ch'ang fu means ordinery wear or
R . everyday clothes.
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DAILY LESSCH PLALD: {2AT0)

BEHAV IORAL ORIZETIV- (D)
"Students will distinquish between examples of Edropean and Orlertal attire..

~ Students will distinquish.betwegn eras of costume (dynastic and modern China)
in relation to Pre-Han China, Imperial China, Revolutionary China, and Communist

China,

-

S¥udents wll| hypothesize the function of fashion during the eras of Chlnese
gg¥?¢?ngg* {hilstorlcal change and fashion change), .
|

I. Review of previous lesson dis?inqulshlng between examples of European and
Orlental- attire.

2, Teacher wlll| introduce styles of revolutionary fashlon change throughout
: dynastic and modern eras: Pre-Han China, Imperial Chima, Revclutionary
China, and Communist China, In rela?ion ?o ?he function of fashion change.

3% Students may role-play fashion. deslgners durlng the four maJor Chinese_
hlstorical eras. They may pretend they have just designed the "|atest?
fashion of the era, while ekplalnlng "why" the change was made and ''what'

function the new s?yle will serfve, and invent the rules and regula?ions
with which it will be worn.

TIE ﬁJD OROGANIZATIC

Actlvity (1) will take approximately ten minutes.
Activity (2) will take approximately forty-five minutes.
Activity (3) will take approximately twenty minutes.

MATERIALS: -

Opaque projector; reference materials pertaining to pictures of the Chinese
costume thrbughout history. Pencil and paper--students to take notes.
Yards of remnant material (Activity 3),

EVALUATION:

The students will be evaluated on their abiiity to attaln the behavioral objectives
and in relation to their creativity,

HOUELDORA ASSIGCIENT: .
Read the dittoed story: Tne New Tunic

Q
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TEACHER'S NOTE

LESSON
~Activities:

Activity One--Thls actlvity may be directed as a means of helplng
) the student percelve relatlonships between the cos-
P tumes of Japanese and Chinese dress,ani fhe contrast/
L comparison principles which have been previocusiy -
oo Introduced. (Example: place two columns on the
SOl ' board-~having students call out the similarities/
' differences .for sach column~~ses dlagram, below.

Japanese {Chinese
Obi no obi
gettas officlai boots; stift shoes
- klmono s leeves tunle
scholar caps J cooiie hats
‘ ETC. ETC,

: Activity Two--You may wish to contrast the military fashlons of the
i860's (Civil War--United States) with the milltary
fashions of the [860's (China) or the 1940's (Clvil~
War--Revolutionary-Communist China).

You may wish to contrast scholar unlforms throughwut
the dynastic and modern eras of Chinese HIstory and
compare or contrast to the styles of schoiar unlforms
worn in the United States at that time.

You mey wish t5 manage this actlvity as an extension
of the previous lesson, Activity 3,

Actlvity Three--The idea 1s to let the students be creative while
helping them to formulate generalizations supported
by princlpies Introduced In the factual subject matter
contained In the lesson.
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THE HEW TUNIC

by Sonia Cowen

Moy Moy lived in the village of Siyang, located on the Yangtze
River Plaln of southern China. |t was a village surrounded by many
lakes and rice tields and canals. | |

Moy Moy's father was a rice farmer. He worked the tieids oufsidé-
his village tor many hours each day. Moy MOy would watch her father
leave The village in the morning as dawn was doming. He would return
to The v;liage at dark. He was often very tired when he came back to
the village for his supper, ) :

Moy Moy and her mother and tather uould eat rice. They would

eat some fish. They would eat some wheat. Eating was also a time u

for telling the day's tales. Moy Moy's father often told of his

harvest. He had taken his iron sickle tTq the flelds. He had cut

the golden rice from the fields. Tomorrow he would need to replant
r o

the rice seed plants, He would take the rice seed plants from the

seadbeds. These plants were nearly a foot tail. .They would be replanted

50 they could have more room to grow. In order to raise two crops of

rice in the same fieids each year, Moy Moy's tfather had to work very

fast each day. He had to harves? the rice as soon as iT was éalden.

He had to repiant the rlce seed pilants in the field he had just harvested.
The next day he woutd flood the fields from the irrigation ditches
supplying water from the canals. This work made Moy Moy's father very

tired. Pianting and harvesting rice by hand was very hard work, indeed!

3
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Moécﬂoy's father would tell many sfoFies. There wouid be much laugb?er
and much to"be thankful for. ) K
"And how did you spend your day?" ﬁov Moy's father would ask.
Moy Moy was #ive years old. Ste ;as not old enough to help
ia"the fields. She was not old enough to sew. She was not old
enough 1o heip with cooking. She was not o!d enouch to help with
many chores. However, Moy Moy told her father how she had taken
care of the water buffalo calves. She toid how she had watched her
:

mq?her work in the fields outside the house. She toid how she had

. watched other villagers |eave in the morning and return at night.

Moy Moy enjoyed telling many tfales.

3]
Moy Moy iistened as hefpfather toid other stories. He told

of her grandfather. He to1d tales of long ago. He fold tales of
dragons and goddesses. He told tales of farmers.
Soon it was time for rest and sleep. Moy Moy would watch her
. tather leave tne village in the morning. It was now time for bed.
In the morning, as the dawn was approaching, Moy Moy wouid
get out of b?g. She would watch her father leave the village.
He was béund for the rice fields and many hours of plowing, planting,
and flooding of the fields. In time, she would wg?ch her father leave
In the morning, bound for the rice fields and harvesting. He often
carried the iron‘s]ckle with hia as he left the village.
Moy Moy's father often sold hls harvested rice to the villagers
and merchants in the city of Nanking. Many times Moy Moy woulé watch
her father and o?heripeople of her fa;her's village gather their grains.
The viliagers would gather grains and many baskets of food. They
would load tisir sampa;s and prepare to sail to Wanking, a large ?rading»
center along the Yangtze River.
6y -
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his money. He would need much money 1o purchase such a celor of cloth.

He thought perhaps he shoul d change hls mind and purc;as; the blue or
white cloth. He thought perhaps Moy Moy was too young for Such a
beautiful and expensive colored tunlc. He thought he would change his
mind until the merchant returned with hls wife.

*| have good news!" the merchant told Moy Moy's father. "| have
told my wlfe of your wishes. She knows where such cloth is sold.”

The merchant's wife told Moy Moy's father of a little merchant.
old in age. He lived perhaps-a mile or so beyond the square of the
city. He may still have been alive. .

Moy Moy's father hurried to T;is merchant's hou . |T was far
away from Nanking. |+ was a far way to travel for the color of cleth.
finally, Moy Moy's father saw a |ittle house in the field. |t was
a smal | house indeed.

He knocked on the door of this house. A very aged woman anSwered
and called to her husband. YesS, he had the color of maroon cloth,
Yes, he would show Moy Moy's father tr's cloth, but he would have to
remember that such cloth was costly.

"| cannot believe my eyes!™ exclaimed Moy Moy's father. "Such
cloth is beautiful! | must have this cloth! My daughter will be
over~joyed!"

Moy Moy watched for her father's return. He would be returning
with seeds, metals, and fruits. She was happy in thinking he wouid
also return with the cloth for her new tunic. She wondered ff it would
be of a blue or white coior. She had decided not to think about the
color maroon. She was sure that her father would not be able to afford

such a color of cloth.
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Attor watching her father leave for ‘the flelds, Moy Moy began

. #o dress. She had-a little blue tunic. She had worn it for many,
o ;many vears, This day she went to wear i1, but It flT too tightly,
“My tunic is Too smalt'“ cried Moy Moy. '"What shali 1 waar?“
No one could help Moy Moy decide. Her fa?her was working in

~1he fisids. Her mofﬁpr was working in The tields. Moy Moy dacided

fo wait until ‘dark when her father and mother would return from their

+* L. werk In the fields.

L Y
¥ o
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When her father and mother réturned to the Qlliaga supper was

fgﬁﬂyw Moy Moy |istened +o fhe tales of her father's day. Moy Moy 31 o

fistenec fo the tales of her mo?her's day. Then, Moy Moy told her
fafher How she had helped the family. T

“"Oh, Fafher!“ said Moy Moy. "l must tel! you that | have no
tunic to wea}. This tunic is much too small."

. Moy Moy's father looked at the tunic, .

"Yes, my Daughtar " sald he} father, “I can see that yow have
grown ?allef. | can see that you have need of a new tuniz.”

Moy Moy was vary excited. She could now have a new tunic.
She had wanted a new tunic for a very long time. She ran to tell
the villagers her good news.

JFafher says | need a new tunici” Moy Hoy Told everyone.

"Father is going to buy cloth for a new tunic! | have wanted’
a new tunic for a very long time.,” )

Moy Moy's #ather toid the viliagers thai it was so. Moy Moy
was very exclted. The vlllagers were very excited.

-

Moy Moy's mother shared her daughter's joy. This was indeed a

great occasion, for the expense of a new tunic was as great as the joy. .

@

I+ was not often that new tunics were received.
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._ "I want a maroon tunic,” cried Moy ﬂoy. :

i{"l do not think your father's earnings wiil buy maroon cloth,”
sald Moy Moy's mother-

‘ "Oh, Mother! Please!" Moy Moy was very hopeful .

*a

"ﬁe shatl ask your father if | may sew maroon cloth for your
*uaic,“ said Moy Moy's mother. !
. pr Moy's father thought and thought. The cloth of maroon tunics
!;53 ndsed axﬁansive. The price of such cloth would bé almost impossible.
ﬂby Moy '3 father was not a rich peasant. Moy Moy's father was kind to
Hoy Moy, but he was not rich. -
Moy Moy asked ageln, "Please, Father. | wiil take very much
Jjoy in having a tunic of ma;oon é!o?h:“ )
Moy Moy's father thought again. The tunic would need to last for
‘ many Jears.Q,Moy Moy was a good helper in the family. Moy Moy was
five y;ars old and a maroon tunic would be very pretty.on such a girl.
"l shall not answer." Moy Moy's father was very kind, but he
cquld not let Moy Moy Thiﬁk she could spend money on colored cioth.

In July, the fields were ready to harvest again. Moy Moy's

father worked very hard in the fields. He was very tired at night.

L3

- oy

He was preparing for another }rip o Nanklng.

"| shall "oll my gralns in Nanking. 1 shall look for cloth for

+ your, rew, tunic."

Moy Moy was excited that she wquid have her new tunic at last.
Moy Moy was afrald that she would have to wear a blue or white tunic.
This thought made Moy Moy less excited the mors she Thought.

Her father waved goodbye and sailed the Yangtze River, bound for
Nank|ng.

"He will be gone for a wery fong time," thought Moy Moy's mother.
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For manylj,days, Mo?ltloy's fald:herr sailed up the Yangtze River,

Fin-u'flly_, h? salqled into the ncl?y of Nanking. Many sampans were

nft?r ﬂ;; docks of the harbor. Many mer‘char_l'l's and villagers fllled,
y fhé;—;'rroe‘ls. Muﬁy pecple werfn carrying goods to be s:old in Ngnking.
- Hdﬁ;«'pgopje were buying‘gralns and havling them to docks near big
.,,j:&nks that wouid sai [,;_\for ofher‘ ports. Nanking was Indead a very

"grea'l' city for ?rado"'.‘ it was a 'I'radlng’can?er of much commotion,

Moy May's father hurried to the dock and unl?adgd his gralns

-*m the sampan. Men on the docks took the grains from him in
m;nga for sea,d,l“'me'l'ql, and fruits. Moy Moy's fa'rh’er wa;m‘red to
purchasa more ‘I'hulit seed, metal, and frults. He wanted to purchase
cloth for Moy Moy's new ‘tunic.

, Her father traveled to the merchants in the city. Thay soid
8 cloth of many colors. He would ask them for the cloth of maroon
¢color. He would ask the price of such cloth. He would need to
Thit:k many more times before declding upon the color of Moy l;oy's
new tunic. -
. -,
L : " "Good mqrning!"” said the merchant to Moy Moy's father,
- "Good morning, indeed!" said Moy Moy's father, "! have come
to purchase cloth for my daughter's new tunic."
The merchant was very surprised. A peasant's daughter was going
to have a2 new tunic,
"Yes," sald Moy Moy's father, "And the cloth must be of a fine
color, indeed.” :
The merchant showed Moy Moy's father colors of many cioths., He
showed him |ight blus and dark blue. He showed him orange. He showed
* him green.

"No, this is not what | want!" Moy Moy's father would exclalm,
-316- 32,



"What do you want?" the merchant would ask many Times.@ '

"{ am not sure. OSut | know this |s not the color | do want."

Again, the merchant would search and search for different
colors of cI;Th. He had bolts of yellow cloth. He had bolts of
light brown cloth and bolts of dark brown cloth.: He had bolts
of red cloth and bolts of light purple cloth. But none of these
pleased Moy Moy's father.

Finally, the merchant would show no more of his material
to Moy Moy's father.

"I must decide upon the right color for my daughter's tunic,"
thought her father. "I must decide to purchase a color that will
make har happy."

The next day Moy Moy's father returned to the market of
materials in the city. He did not go to the same meérchant but to
a merchant that had a beauti ful selection of colors displayer outside
of his stall, o

") should like to purchase cloth. | should like to select a
beautiful color for a tunic | am glving to my daughter."

"You may look at my materials and select from them," said the
merchant.

"You have many beautiful colors, kind Merchant. But | do not
see the color | pbelieve | must purchase."

"And what color do you wish to find but cannot find?" asked the
merchant of Moy Moy's father.

"Maroon is the color of my daughter's wishes."

"] must search through many of my bolts of materials!™ said the

merchant. "Perhaps my wife will know of such a colored cloth."

The merchant left to find his wife. Moy Moy's father sat to count
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h]s money. He ;Buld need much money to purchase such a color of cloth.
He thought perhaps he shoul d change his mind and purckasé the blue or
whlte cloth. He thought perhaps Moy Moy was too young for such a
beautiful and expensive colored tunlc. He thought he would change his
mind until the merchant returned with his wife.

Y| have good news!" the merchant fol& Moy Moy's father. "l have
told my wife of your wishes. She knows where such cloth is sold."

The merchant's wife told Moy Moy's father of a little merchant-
old In age. He lived perhaps-a mlle or so beyond the square of the
clty. He may still have been alive. r

Moy Moy's father hurried to ?;is merchant's how . It was far
away from Nanking. It was a far way to travel for the color of cloth.
Finally, Moy Moy's father saw a |ittle house in the field. It was
a smal |l house indeed.

He knocked on the door of this house. A very aged woman answered
and called to her husband. YeS, he had the color of maroon cloth.

Yes, he would show Moy Moy's father t+'s cloth, but he would have to
remember that such cloth was costly.

"| cannot believe my eyes!" exclaimed Moy Moy's father. "Such
cloth is beautiful! | must have this cloth! My daughter will be
over-joyed'"

Moy Moy watched for her father's return. He would be returning
with seeds, metals, and fruits. She was happy In thinking he would
also return with the cloth for her new tunic. She wondered |f it would
be of a blue or white color. She had decided not to think about the
color maroon. She was sure that her father would not be able to afford

such a color of cloth,
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"Me is coming! He is coming!” Moy Moy called to the villagers.

"He is coming home from Nanking!"

The vijlagers ran from their houses. They ran 10 the shore of
the Yangtze River. Yes, Moy Moy's father was sailing home with many
new wares and surprises.

The villagers were anxious to see the cloth Moy Moy was going
to receive. Mov Moy was also anxjous to see the cloth she was going
to receive. Moy Moy's mother was anxious to see the cloth her husband
had decided To purchase.

The villagers, Moy Moy, and Moy Moy's mother waved to the 2pproaching

- T

sampan.

Moy Moy's father pulled his sampan onto tne shore. He beamed #i?h
much joy. Moy Moy was afraid fo se2 the <olor of her tunic cloth, but
she was also excited.

"You wust promise to be very good," said her father.

“Oh, Father! You have my word. | promise to help as much as
I am able.”

"Here, Moy Moy. | have the cloth for your new tunic!"

"Oh, Father! Please let me see the color of this cloth.”

"Very well, my Daughter. B8ut you must be pleased or | will be
very sad indeed.”

Moy Moy took the bundle and held it in her arms. She silently
wished the color would be that of hor wishes. She began 1o untie the
knot in the twine around the package. Inside was the cloth of a
beautiful shade--it was ‘MAROON!

"Uh, Father! You have made me so very happy!' cried Moy Moy.

'"| promised you | will be very good, and | shall!"
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NAME :

AFTER READING THE STORY, "THE NEW TUNIC", ANSWER THE
QUESTIONS PRESENTED BELOW. .

I. Why do you suppose |t was such a great occasion for
a peasant's daughter (Moy Moy) to recelve a new tunic?

2. Have you ever wanted something as badly as Moy Moy
wanted her MAROON materlal for her new tunic? |If so,
what was it, and why did you want or need it so badly?

3. f you were Moy Moy's father, what would you have
decided to buy for Moy Moy when you went to Nanking?
Explain your answer,

4. Do you think Moy Moy was reasonabie in asking her
father to purchase MAROON cloth? Why or why not?




BEHAVICRAL OBJICTIVE(S):

After tistening to the reading of "Inly Huts When | Cry" (short story) the

‘$tudent will define the role of the "peasant" (Tung Tsai} In the realm of
.. sconomlcal, soclal, and political conditions existing in Pre-Modern China
- (Imperial China).

After |Istening to the reading of "Oniy Huts When | Cry" (short story) the
student will define the ¥ole of the "!andlord" (Tung Tsai's landlord) in
the. realm of economical, social, and potitical conditions existing in Pre-

Modern China (Imperial China). .

ACTIVITIES:

}. The students wlil isten to the reading of "Only Huts When | Cry!"

2. The teacher will ask for student reactions to the story.

3, The students will be instructed to view themselves as the Landlord
and draw on a plece of construction paper the peasant, Tung Tsal.

4, The students will be instructed fo view themselves as Tung Tsal,

the peasant, and draw on a piece of construction paper the landlord.

i 5. The students will be instructed to view themselves as the peasant, Tung
Tsai, and draw on a piece of construction paper themselves (as a Chirese
peasant).

6. The students will discuss thelr drawings and define the roies of the
"peosant" and the "landlord" in the realm of Pre-Modern China In regards
o (1) economicail conditions, (2) social organizatlon, (3} poiitical
organization, and (4) posslble rellglous structures (if the student can
interpret any evidence of "faith" In the storyl.

TIME ANO ORGANIZATION:

Activity (1) will take approximately twenty mlnutes.
Activity (2) will take approximately ten minutes.
Activity (3) wlll take approximately ten minutes.
Activity (4) will take approximately ten mlnutes.
Activity (5) wiil take approx|mately ten minutes.
‘Activity (6) wili take approxlimately flfteen minutes.
MATERIALS:

Short story, "Oniy Huts When | Cry!"; construction paper {(all colors made
available), sclissors, crayons, pencil and ink; paints and brushes. (Art supplies).

EVALUAT 10ii:

The students will be evaiuated on their abilities to hypothesize the conditions
exlsting within the story in reiation to the (i) economlcal, (2} soclal, (3)
political, and (4) religious (Confuclan doctrines) conditions existing in Pre-
Modern China.

Thls will also be an opportunity to evaluate affective behavior prlor, Juring,
and after the students have drawn themselves in the roles of peasants and land-
lords.

HO!EVWORK ASSIGHIENT:

Have the student pretend he is the warlord in the story, "Only Huts When | Cry."
Have the student write what he would do, as wariord, |f he heard a rumor about
© fandlord going crazy.
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“ONLY HUTS WHEN | CRY!"

B8y Sonlia Cowan

Once upon a time, a fong whille ago, there lived a peasant

—

duck farmer named Tung Tsal. He was of a. lowly birth~=hls father

-

having been a poor duck farmer, an;-hls mother having been the
wite of his father, the poor duck f;h;3r.

Tung Tsal, being the eldest son of his father's household,
helped his father care for the ducks. After Tung Tsai's poor-
duck-farmer-father died, Tung Tsai became the chief-poor-duck-
farmer, and was expected to feed his family, (However, wlse men
and poor duck farmers, allke, have been known +p Say: han cannot
Iive on duck alone}. Tung Tsai borrowed money to buy the food his
ducks needed to eat and the additional food his famlly needed to
eat.

Tung Tsai's property belonged not to him but *o a greedy
landlord, who managed this countryside for a warlord who was also
greedy. (| would attempt to tell you the name of the landlord ~nd
hls warlord, but | never could remember either name, nor how to
pronounce them--so Just remember that they were both very greedy
men) .

The story is as true as you'd expect It to be, knowing full
wel| that L never lived a long while ago--but this story has some

hints of truth, for It tells of the relatlonshlp between the neasants

and the Jandlords of Pre-bodern Chlna. Of course, the relatlonship
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was not |lke the relatlonshlp between you and your father, or you
and your cousln, or you and othar relatives; rather, the relatlon-

ship was |lke being related to a Iion when vyou're a moth-~the

.outcome proving frustrating and flerce.

Encugh of this nonsense--back 10 the story about Tung Tsal,
who Ilved a long while ago, raising ducks on the property of hls
greedy landiord In the. country of Chln?.

The tact of the story Is this=-Tung Tsal's landiord kept
collecting The rent from Tung Tsai every time Tung Tsal was ready
10'pay the balance on hls great debt, whlch also belonged to the
landlord. Now, the fact that the landlord kept coilecting Tung
Tsai's money as rent, leaving Tung Tsai without money to use In
payIng his debts, suggests that the |landiord enjoyed keeping
Tung Tsal in debt! This thought might supply the answer to Tung
Tsal's constant question: "Why |s the Landlord always so anxlous
to gather rent money so early each season?"

It seemed that the more Tung Tsal went Into debt and the longer
he remained in debt, the richer and more powerful became his greedy
iandlord.

The additlonal facts of the story reveal that Tung Tsai's
landlord kept collecting the rent from Tung Tsal, which was paid
In the form-of duck eggs, duck meat, and duck beaks--which, when
you think about it, meant Tung Tsai was paying his "Duck Bi1lls!"
Anyway, Tung Tsal decided that he was definitely tlraed of paying
all that rent!

The constant collection of rents 5hd mounting of debts meant
Tung Tsai was making no profit from the raising of ducks, which

also meant Tung Tsai would never be rich enough to pay the balance

Q on his debts. This terrible worry would pass unto hls sons and
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géandsons and thelr sons if Tung Tsaj could not think of a way to trick
his landlord out of collecting the rent.

Tung Tsal declded to use hlis entire flock of ducks in his plan
to trick this graedv‘landlord out of the seasocn's rent.

Now, the landiord had every intention of collecting Tung Tsal's
rent this season--for this was going to be Just |ike the many seasons
before when he had col|ected rent irom Tung Tsal, and like the many
seasons before when his father had col lected rent from Tung Tsal's
tather, and like the many seasons betore when hls grandfather had
col lected rent from Tung Tsal's grandfather--and the whole col lecting
cycle was sure to keep the landlords rich and the peasants poor!

Yes, of course, the landlord was entitled, after all, being
of the geﬁ?ry class, to every part of the "duck rent" Tung Tsai
would be unwilling to pay this season--and who was this landlord
to retuse the good forfune of such luck?--you mlght have called
him a "Lucky Duck Collector!"

Tung Tsal was prepared for the future visit of hls landlord,
as he had gone many nlghts without sleep in order to plan the
mlnute details fo such a clever trick.

"Hello, Landlord:" sald Tung Tsai. "1 see that you have come
tor your rent this season.”

"Tung Tsai, you owe me the season's rent. Pay me now, as |

am in a hurry to collect from the rest ot the farmers, todey."
Tung Tsai laughed to himself, for he knew that atter that

day, this greedy jandlord would not be In such a hurry to collect

rents.




" must ask-that you forgive me in this request, for | will
neéd ten more days of grace baéore paying this rent,” said Tung
Tsal. ‘

"Why?" questioned the landlord. "Are you so poor that you
refuse to acknowledge the rules of the Five Relatlonships?"

"Oh, no!" replied Tung Tsal, with laughter in nhis heart, "but
my ducks are away from this farm for the weekend and have mot yet
returned."

"You are a ;iliy and terribly stupld man, Tung Tsai. Once
you have lc.t your ducks, you are without them forever."

Tung Tsal replied, "It is true, that’'l cannot |lve without
my ducks, as it Is true that | cannot live by duck alone."

"You speak In ¢lrcles and try to confuse me! | will whip
your children if you continue to mock me!l"

Tung Tsai could see that the landiord was becoming very
mad, indeed!

Tung Tsai said, "l am sorry that you cannot find It in your
heart to believe my story, for my ducks are away for at least
ten days--after which time they wiil return, and be prepared for
your rent collection.”

"And why, Tung Tsal, are your ducgs away?“ The landlord dld
not expect the answer Tung Tsal was prepared to glve him.

“"Why, Landiord," smiled Tung Tsal, "What ever are you Speaklng
about?" {(Of course, Tung Tsal kmew the iandlord was golng to be
confused by this question}.

"Tung Tsai, you have just told me that your ducks are away for

ten days. | am asking you why they are away."
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"But, Landlord, you can see before you the many ducks |

ralse."
., The landlord ;ooked.ln the courtyard, In the water pens,
and In Tung Tsai's house. He found no ducks and told Tung
Tsai of his unfruttful--rather, "un~-duckful" search.

"But, Landlord, why do you continue to search when | have
totd you that my ducks are away for at least ten days?"

At this time, Tung Tsai's‘family came out Into the +ard
and pretended to feed the ducks, which were, naturally, Invisible
to every one. Tung Tsal called to his family, telilng them to
be sure to feed the ducks in the water pens. ‘

"Tung Tsai, It is not good that you try to confuse me, again.”

“"But, Landlord. | have no intention of confusing you, | merely
request that you extend me ten days before you colliect the rent. |
am sure that you remember that | told you my ducks are away for ten
days."”

"Tung Tsai, what are your ducks doing?'

Tung Tsai smiled, knowing the landlord was so curious and
becoming so confused. The trick was going as planaed.

"They are sky-jacking houses, rather huts.”

"Tung Tsal, you have chosen a poor time to confuse me, again.
| shall whip your chiltdren as | shouid have done many words ago."

The landlord ran into Tung Tsal's house in search of the
children.

"Please, Landlord!” called Tung Tsal. '"Do not whip my

children. |If you do so, | will cry.™
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"You may cry as much as you please, Tung Tsai. Your tears do
not make me weep."

“My tears wlll soon make you weep for your lfe, Landlord!"

"Do you fhrea?e& me, Tung Tsal?" _ )

"l marely speak the truth. My ducks will return when | cry."

“"Good, Tung Tsal., When they return | will gather ?ha;ias
payment of rent."

"But, Landlord!" cried Tung Tsal, "you will be Imprisoned by
the ducks!"

"You are ridiculous, Tung Tsal! You do not dare to threaten
me with the fear of imprisonment--especlally by ducks!"

The landlogd laughed and laughed at Tung Tsal.

Tung Tsai began to cry louder.

Suddenly, the nolse of duck quacks came sounding from the
skies above the countryside. They camé closer the louder Tung
Tsal cried.

"Tung Tsal ," called the landlord, "What is that nolse?"

Tung Tsai‘pre?ended he could hear no nolse. Tung Tsai's
family pretended they could hear no noise.

"But, Tung Tsal," inslisted the lé;dlord, "] can hear the nolise
of quackling ducks!"

Suddeniy, mlltlons upon mliiions of ducks came flylng down
from the clouds, each carrying twigs In thelr beaks. Each of the
miiilon soared apove the heads of Tung Tsal and his d}eedy fandiord.

fung Tsal again pretended he could hear no noise. He also

pretended he could see no ducks!
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The landiord camplainea about the twlgs the ducks were dropping
il:l a circle around hls feet, but he was toco scared to run. T

Tung Tsal pretended that he was feeding hls ducks in the empty
water pens.

The landlord kept crylng to Tung Tsal to stop crylng.

The tears of the landlord began to muddy the grbund beneath
his feet. The twigs the ducks continued to drop stuck in the mud,
and hardened into walls. The landlord was being trapped insldse
the mounting walls of a twig hut.

"Tung Tsal, save me!" s

"But, Landlord, from what do you wish to se saved?”

“"| am being trapped inslde a twig tut!"

“"Landlord, you are mistaken! Surely, a man as wise as your-
self can see that there is no hut in sight."

Then Tung Tsai waved to the landlord and pretended to greet
him as he had earlier that morning, "Hello, Landlord! | see that
you have come for your rent thls season." .

The landlord ¢ould bear no mcre and screamed to Tung Tsal,

"What do you wish me to do, Tung Tsai? What do you wish me to do?"

"Why, Landlord, i wish you to collect your rent." Tung Tsai
smlled and said, "You may choose the ducks of your choice. | will
wait inslde my house until you are satisfied with your seiection."

The landiord looked about him-- he could only see twigs cemented
into a hut prison and the darkness of enclosure.

Then, the landlord heard the ducks quacking outside the hur. He

did not think he would be happy collecing the ducks of his choice.

He wished to be away from Tung Tsal's farm and such madness.
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But the landlord could not escape from the hu?;

He thought he was golng crazy. Who h;d ever heard of belng
trapped inside a hut built of twigs flown in by ducks?

Why had Tung Tsal not heard or seen the ducks?

"Perhaps," thought the landlord, "Il am going crazy!’ I will
surely have to keep this a secret, tor fear the warlord wil] hear -
of this incident and take away all of my riches.”

The iandlord declided he would escape at night, and never
again return to collect rent from Tung Ts;i--and that is‘what
hapﬁened.

The landlord escaped ?hs hut, but not the riddle:

"What do you say to a Quack?h ‘

"It only huts when | cryt"

Tung Tsai laughed and laughed and laughed and laughed!
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"o DAILY LESSON PLANS:

(DATE)

EEHAVIOR&L OBJECT IVES:

?he student will define the role of the "peasant” In relatlon to the Five

(2) soclal,

-Ehina.

f 8 > Refationships established through Confuclanism In reqards to {1} economlcal,

(3) political, and (4) religious condltlons present in Pne-Modern

*

The s?udenf will define the role of the "landlord" in relation to the Five
Relationships established through Confuclanlsm in regards to (I) economical,
{3) political, and (4) religious conditions present in Pre-Modern

< (2) soclal,

¥, . Chlna.

a

'« The student will define the role of the "emperor" in relation to the Five

f * Relationshtps established through Coniucianism in regards to (I) economical,
0 (2) secial, (3) politle~t, and {4),religious conditions present In Pre-

.. Modern China.

S

Fi. ACTIVITIES:

1. The student will review, through class discussion, the concepts introduced
' in the previous lesson--role of the peasant and the landlord in Pre-Modern
China as portrayed in the short story, "Oniy Huts when | Cry!"

2. The student will draw the peasant earning money.
3. {Re student will draw the peasant in a social activity.
- 'he student will 4raw the peasant in a political situation.
3. The student will draw the peasant ip a rellgious atmosphere.
6. The student wiil draw the Iandlord earning money.
7. The student will draw the landlord earning social accep ance to higher courts.
8. The student will draw the political atmosphere of the landlord.
9. The student will draw the landlord in a religlous sltuation.
10. The student will draw the emperor as he |lved.
I1. The student will draw the emperor in a soclal atmosphere.
12. The student will draw the empzror in political power.
I3. The student will draw the emperor in a religlious sltuation.
14. The student wll| define the meaning and interpretations of his drawings,

in regards to the guide!ines ot the instructional objectives as stated.

TIME AND ORGAHIZATIUN:

T

Activity (1) will Take approximately flfteen minutes,
Activity (2) will take approximately four minutes.
Activity (3) will take epproximately four minutes.
Activity (4) will take approximately four minutes.
Activity (5) will take approximately four minutes.
Activity (8) will take approximetely four minutes.
Activity (7) will toke upproxlimately four minutes.
Activity (B) will take approximately four minutes.
Activity (9) will take approximately four minules.
Activity (10) will take approximately four minutes.

Activity (1i) witi take approximately four minutes.
Activity (12) will take approximately four minutes.
O ity (i3) wlll Take approximately four minutes.
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DAILY LESSON PLANS:

CONT INUED
(DATE) : )

MATERIALS: Poster paper, c¢rayons, palnts, brushes, and other art supplies.

EVALUATION: {f the students are able T0 successful ly attain the instructional
objectives as stated, the teacher may assume they understood the concepts as
introduced in the daily lesson.

HOMEWORK: The students may wisn to make a poster advertising the qualities
of a landlord, an emperor, or a peasant during the Pre-modern eras of China's

history,
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© DAILY LESSON PLANS: i - (DATE)

BEHAVIQRAL OBJECTIVE(S):

The student will illustrate an understanding of the political organizetion of
the dynastic and Pre-modern Chinese Civilization in terms of iandhoiding, by
participation in class discussion pertaining to this topic.

The student will define the behavlor of the gentry/emperor/peasant mannerisms
as an expression of (|} political, (2) social, (3} economic, and (4} religious
influence and control,

The student will define the Five Relationships of the Confucian doctrines in
terms of political, social, economic, and religious influences.

The student wil! role play one of the Five Keiationships. (See Teacher's Notel.

ACTIVITES:

I. The students will listen 12 the short story, "China's Wealthiest Landlozd."

2. The students will discuss the content of the story.

3, The students wilil interpret the Five Relationships of the Confucian philoSophy
in terms of subordinate responsibility to the supsrior. (See Teacher's Note).

4, The students will discuss The mannerisms and submissions of the subordinates,
and the demanding mannerisms of the superiors and how this behavior functioned
to promote the political, social, economic, and religious development of
dynastic China. The students will discuss the mannerisms and submissions
which may reflect this past and exist today in Communist China.

5. The students will engage in a role play in which the Five Relationships will
be utilized. (S5ee Teacher's Hote).

TIME AI'D ORGANIZATION:

Activity (1) will take approximately twenty minutes.
Activity (2) wili take approximately ten minutes.
Activity (3) will take approximately five minutes.
Activlty (4) will take approximately fiftesn minutes.
Activity (5) will take approximately twenty-five minutes.

MATERIALS: Short story, "China's Wealthiest Landlord”; costumes for role play.

EVALUATION: The students will need to successfully attain these instructional
objectives before the teacher assumes they understand the concepts as presented.

HOMEWORK: The students may wish to draw pictures of themselves in each of the
Five Relationship situations——first as the subordinate, then as the superior.
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- TEACHER'S NOTE

The Five Relationships existing in Confucian philosophies
designates a superior-subordinate relationship. The ruler
overpowers the subject (prince overpowers the minister).

The father overpowers the son. The elder brother overpowers
the younger sibbling. The husband overpowers the wife. The
only relationship within this doctrine withouf a superior-
subordinate base is the friend to friend relationship. Out

of the five relationships, three exIst within the family.

The role of the scholar in this doctrine needs to be emphasized
in regards to the exam system; social, political, and economic
mobility through the stratification of classes.

The student will role play one of the Five Relationships.
This may be introduced by setting the stage: a parent tells
a child to do his chores. What influences this subordinare=-
superior relationship? Fuf this relationship on a higher
piane and introduce the subcrdinate-superior relationships
existing in the aforementioned relationships, Set this stage:
the amperor will demand that the moniesnin his treasury be
multiplied. Who is below him? The landlord will need to
replentish the emperor's treasury with the monies of his own
treasury. Who is below the landiord? The peasant will need
to pul) the taxation in order to replentish the treasury of the
landlord. Wwhat happens when the peasant has no money Or crops
to pay? What might he do? (Discontentment on the part of the
peasants will lead to rebeliion. The students should be proviged

Qo wi1h the opporfunity to discover this solution through questionning).
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Conceptual learning of the Flve Relationships may also
be introduced in terms of parent-child relationshlIps in regards
to the satisfaction of baslc needs. introduction of the Five
Relationships may include satisfagtion of the basic needs
through the structure of rules and regulations which provide
security, and the harmony of philosophy through the self and
" the system. A Playhouse Review of Confucian sayings may help
the students identify the doctrines of this philosophy. The
student may be able to identify the religicus influences
associated with regards to the function and structure of
such a philosophy.

The students may wish to use robes, and dress-up clothes

while presenting the role playing.
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CHINA'S WEALTHIEST LANDLORD
By Sonla Cowen

Many years ago a weal?hy landlord lived peacefully in his large
house with his two daughters, his many servants, and his riches. His
robes were made ot the greatest coiored silks, adorned with the embrol-~
dered butterfiies, birds, dragons, flowers, and symbols of wealth sewn
into his robes by his two beautiful daughters. His servants too wore
robes of great quality. His daughters were maidens well taught in
the rules of ladylike behavior. They were maidens tar more beautl ful
than the rainbow of a garden's tairest blooming flowers; they were
as graceful in dance as swans gliding the waters of a sunken pool;
they were as pure in heart as the newly fallen snows of China. These
maidens were as slender as the needles with which they stitched their
tather's robes, and as *Iny as the blossom of the lotus flower.

Many landlords in other villages heard of this landlord®s large
house, of his many servants, of his fine robes, of his two daughters,
and of his great wealth.

The story of this landlord's great wealth traveled throughout
China until it came to the ears of the mighty Chou Emperor, who
claimed he was the most wealthy and powertul man in all of China.

The Empercr |istened to the stories of this landlord, and then
laughed aloud at such sltly tales.

"Does this landiord truly believe he can live better than his

Empercr?” The Chou Emperor laughed again. "Who is this man?"
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No one In the Emperor's palace answered the question.

"1t this landlord does believe he can |ive better than
his Emperor, then he is due tor much surprise!"

The Emperor commanded his servants and ali men of his
palace to search all of China for this wealthy landlord.

Su Lin was one of the servants commanded To search for
this wealthy iandiord. Su Lin knew the angered Efmperor wouid
grow in anger if Su Lin delayed his search.

So Su Lin soon set out at once in search of the tamed
landiord. Each night he would not sleep. Each day he would search
every village, asking every rice farmer, questionning every
merchant, "Jo you know where | c¢an find the weal thlest landlord
in all of China?"

Every one Su Lin asked could not answer his question.

Each day Su Lin would set out Into the countryside, each
time in search of the tamed fandlord, and each night he would
retire To sleep without knowledge of where the wealthy landlord
iived.

Such loss of days and sleep In search of this famed landlord
left Su Lin in much of a worried state.

One day Su Lin rode into another village--but this village
was not |like al! the other villages Sy Lin had searched. This one
had a man pamed wahs La. Wahs La was a wise Confucian philosopher.
He asked Su Lin TO visit his home often,

Su Lin decided to visit the philosopher, Wahs La.

"Yas ," said #ahs La. "Please enter, Su Lin,"

"1 am glad that you have invited me to visit with you,

Wahs La."
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"You may be able to help me, Wahs La. | have been ordered
by our Emperor to find the famed landlord of China."

"0f which landlord do you speak, Su Lin?"

Y| speak of the wealthiest landlord of Chlina, who claims
to be wealthier than our Emperor."

"eas, Su Lin. | know of this man. Be is a wealthy man
indeed. However, he does no{ brag of his wealth. The peasants
in his community are not of the richest farming community, but

-—
they work very hard for their landlord because he is kind in
return.”

"The Emperor wishes that | find this landlord and command
his capture."

"} do not understand, Su Lin. You wish to take this landlord
prisoner?"

"Yes, Wahs La. He (s richer than the Emperor.”

"Su Lin. Do you know the Confucian philosophy of the Five
Relationships?™

"0t course, Wahs La. | have been a scholar in order to serve
the Emperor."

"Then you must know of the relationship of Emperor to his
landlord. Is ThaT The reason you seek to rid this man of his wealth
and his happiness?” |

"Wahs La, | do not understand why you ask such questions. |
am merely obeying the orders of our Emperor.”

"Yes, Su Lin, iT is true that you nor | should question tThe
orders of our ruler. However, | will help You locate this landiord
if you will show me that kindness will be his companion to the

Emperor's palace.”
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"Yes, Wahs La, | wlll llsten. You are known to be a man
of great wisdom."

Wahs La said, "Tell me the name of the man you would first
speak with i you were fonely."

"l would speak with my friend. He knows me best, and he
rules me least."

"You are wise, Su_Lin. You have named the last of the five
In the Five Relatlonshlps--the frlend to friend relatlonship.”

Su Lin was pleased that he knew the emphasis of Confuclan
doctrlnes.

"Now, Su Lin, tell me who you rule wlthin your famlly."

"I am ruler over my wlife. | am ruler over my younger Lrother
and my sisters. | am ruler over my son."

"Su Lin, | am pleased with your wisdom."

Su Lln was pieased with Wahs La's words.

"Su Lin, tell me tne answer t0 thls last question: If you
were a minister, ruler of many, who wouid rule you?"

"Why, my ruler would be tThe prince of the Emperor or the
Emperor hlmseif."

"You are wiser than many having visited me."

"I am pleased To hear such words, Wahs La, but what js the
purpose of such questions?"

"Why, Su Lin, examine your answers and you shal! understand
the purpose of such questions.”

Su Lin Thought and thought and thought.

"l am sorry, Wahs La, | am not as wise as you. | am confused
with the words of your wisdom. Please help me discover the answer

you have put before me,"
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"Wery well, Su Lin, listen very carefully and | will help
you see that the Five Relatlonships will help you find the wealthiest
tandlord in China."
"I will listen carefully, Wise Wans La."
"Su Lin, what is wealth?"
"I+ is much money."
"You are wrong, Su Lin. Wealth is more than money. Wealth
is happiness. Wealth is beauty. W2alth is having order within
your life. Wealth is peace."
"And what does your definition of wealth Suggest for me?"
"Su Lin, first you must have order and beauty within your
home before you search for order and beauty outslde of your home."
"Wahs La, | do not understand your philosophy."
"Su Lin, when you were first born, your mother cared for
you and helped you to grow into a young man. When you were growing
into this yourg man, you helped your mother and your father and your
sisters in their house and in their yard or fields."
"Yes, Wahs La, it is true | helped my family, but we were of
the gentry class and the fields belonged to the peasants to farm.”
"True, Su Lin, bul you were expected to help within §Our family."
“Yes, Wahs La.”
"Within your family vou had the three of the five relationships?"
“Yes, Wahs La. My father ruled me. My elder brother ruled me:
and my father ruled my mother.”
"And outside of the family, who ruled you?"
"| was the subject of my ruler. | am stil! the subject of my
ruler, the Emperor.”

"True, Su Lin. You first had to help your tamily before you
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were old enough an¢ wise enough to help serve your ryler outside
your home, our Emperor.”

"Yes, Wahs La, you speak as it Is in my life. | first .
had to help with the order and beauty within my home before |
could help make The order and beauty outside of my home. |
first had to be happy viewing the beauty inside my home before
I could be happy viewing the beauty ocutside of my home. | could
not appreciate the beauty and happiness outside of my home until
{ had learned to appreciate the beauty and happiness inside my
home, "

"You are becoming a wise man, Su Lin."

"Please teach me more of your wisdom, Wahs La."

"Wery well, Su Lin. Tell me where you must Jook for order
in lite,"

"Ah,(wahs La. You ask a very difficuit question.”

"No, Su Lin the question is not difficult to answer. Think
about the dtigovery of beauty and order within your home. When
you are a small.babe, your mother ¢radles you in her arms. You
are content To have her foving you. You are happy Inside her arms.
You ¢o not worry about the world outside your room.”

"Wahs La, | think | understand what you are Saying. You say
that | must find order within my own mind before | search for order
cutside myself. | must look for perfection in others only after |
have found perfection in myself."

"Tnis is True, Su Lin., You cannot appreciate beauty and happlness
unlass you have order within your life, for you cannot expect to find

order outside of yourseif if you are not happy within yourself."
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"| am Interested In wrat you say, Wahs La, but how do | find
the wealthlest landlord in all of China?"

"Weaith, Su Lin, Is the peace of harmony with all things.

A wealthy man |s not greedy. A wealthy man is not untidy wlth
beauty in nhis life,"

"Wahs La, please explalin further."

"You are searching for the wealthiest landlord in China
because you were commanded to search by our EmperoQ; It is right
that You obey our Emperor. It Is right that you search for thls
man because rumors clalm he is the wealthivst landlord in all of
China, wealthler, in tact, than our Emperor.”

"Yes, Wahs La, you are correct."

“"Su Lin, | am also correct to say thls: You must return to
your home. You must gather your ricies and travel back to the
Emperor's palace. You must tel! him the answer you have discovered
today. You must help the Emperor - -realize that you are the wealthlest
landlord In all of China because you understand the meaning of the
Five Relationships, and you understand the true definition of weaith."

"Wahs La, | am pot the famed landiord!"

"But, Su Lin, you are the famed landtor(. You are the landlord
that is weaithier than the Fmperur. You understand the order within
and outside of your home, You understand the need of peace before
harmony can survive. You are not a weal?py man, untidy with the
beauty In your |[ife."

"You are, Indeed, very wise, Wahs La. | must help the Lmperor
put his home in order before he looks for order outslde of his
palace. | must help the Emperor find happiness and beauty within

his own home before helping him find the happiness and beauty he
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seeks beyond the walls ot his palaece, and beyonu the gates of hlis
klngdom. & must help the Emperor overcome hls greed and pride
batore he seeks T0 become a wealthy man."

"Yes, Su Lin. You have learned much foday. Your search
need no ionger contlinue. You have found the men vour Cmperor
seeks. You have found the wealthiest landlord in all ot China--

yoursel f."

»
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DAILY LESRSC: BLA Ly (AT,

BEHAVIORAL GTJIELTIVLISY):

The students will relate their understanding of the Subordinate-superior relationships
exlsting in the landhoiding affairs of dynastic China. (Review of previous lesson).

The students will provide their solutions for the peasant urabie to turther Supply
the demands of his superiors.

The students will role play the Pre-Revolutional stages prevalent in China durlng
e rise_of Sun Yat Sen.

AE%IV!TIES:

I. The students will review the concepts introduced in the previous lesson.

2. The students will review their solutions for the peasent unable to further
supply the demands of nis superiors. (Encourage the students to be creative
In Their solutions. Promote the solution of rebellion in historical text
as To the rise of discontentment which grew among the peasant and scholar
clreles under the encouragement of Sun Yat Senl.

3. Allow the students to role play their interpretation of a revolution.

4, Relate the detal ls of the actual Steps taken by Sun Yat Sen To prepare for
thls movement .

5. Allow the students to role play their Interpretation of the revolutionary
stages prior to the revolution.

TIME AD GROVAIZATID D

Activity (1) will take approximately ten minutes.
Activity (2) wiil take approximately ten minutes.
Activity (3) wili take approximately five minutes.
Activity (4) will take approximately thirty minutes.
Activity (5) will take approximateiy Twenty minutes.

HATERIALS

The students may wish to use robes, costumes, etc. for use during the role playing.

If the Students are successfully able to attain the instructional objectives as

I

’ EVALUATICN:
| stated above, the tTeacher may assume the concepts introduced were understood.
|

ROl Dwoned RSSO0
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DAILY LESSGH PLAIS: {TATD)

BEHAVICRAL OBJECTIVE(S):

The students will continue to role play the campaigns preceding the formation

of Republican China. They will role play the leaders and campaigns of Nationalism,
and the civil strife encountered prior to the actual revolution. {1911-1949~~Republi-
can China).

The students will Compare the stages prior to the revolution to those Stages having
preceded the American Revolution of |1770's.

ACTIVITIES:

I. The students will review the previous lesson and role piay the movements of Sun
Yat Sen.

2. The students will role play the popularity oi Sun Yat Sen with the peasant
class.

3. The students will role play the difficulty of Sun Yat Sen's campaign for
monetary support and his need o hide from the government.

4. The students will be introduced to the leader Chiang Kai-shek {(successor after
Sun Yat Sen died).

$. The students will compare the stages prior to the revolution To those stages
having preceded the American Revolution of 1770's,

TIE AD SROASIZATIO:

Activity (1) will take approximately ten minutes.
Activity (2) will take approximately ten minutes.
Activity (3) will take approximately ten minutes,
Activity (4) will take approximately ten minutes.
Activity (3) will tahe opproximately tnirty-five minutes,

MATERIALS ¢

Costumes for role playing may be supplied,

EVALUATIO
The students will be able ro successfully ettain o fastrucrional wbjoctives
as staoted in the fescon 2tan,

MO Tl ASS IO T

_34;15(,




DAILY LISZWE PLSA {BATE)

BEHAVIORAL QREoTIVE(S):
The students will role play tne overthrow of the llanchu Dynasty (1911),
The students will role play the founding of the Republic. (1911)

The students will role play the loss of Sun Yat Sen's power to Gemperal Yuan
Shih-k*al. {1911) .

-

ACTIVITIES:

The students will role play the overthrow of the Manchu Dynasty.
The students will role play the stages in the founding of the Republic,

The students will role play the loss of Sun Yat Sen's power to Generat Yuan
Shih-k'ai.

The teacher will supply the input of information pertaining to the movements
of political control within the Republic from the presldency of Yuan Shlh-k'ai
in 1913, the excommunicarion of Sun Yat-sen from China to Japan; the Japanese
presentation of the Twenty-one Lemands to China (1913); the an’i~Japanese
demonstrations; the self~proclaimation of Yuan Shih~k'ai to the Emperorship
of China. (1916~~tte beginning of warlordism--"ChineSe Renaissance" begins).

THE AD ORI ZATIL

Activity (1) will take approximately ten minutes.
Activity (2) will take approximately fiftreen minutes.
Activity (3) wili take approximately ten minutes.
Activity (4) will take approximately fifty minutes.

MATLRIALS

Costumes for role playing situations; media for the infroduction vf the historical
input.

EVALUATIC

The students will be evaluated according to their individual participation in the
daily lesson activities and according to their attainment of the behavioral objectives
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DAILY LESS0M PLAS: ATE)

BEHAVIORAL OBJECTIVE(S):

Th: student wiil be able to define the atmosphere of the Republican China during
the span of time commencing at the overthrow of the Manchu Oynasty to the time
of declaration of provinclal autonomy under the command of Yuan Shih-k'ai.

The student wili be able to role play the collaboration of the laborers into
the Chinese Communi

The student will be able to role play the emergence of Chiang Kai~=shek to power.

The student wili be abie to role play the break of the KMT and the formation of
the Communist Party in the "Northern March" for the purpose of ®unifying China."

The studént will be able to role play the revolutionary land reform carried cut
by the Communists in i928, under the leadership of Mao Tse~=tung.

The student wili be able to role play the joining of the two divisions in the
tight against the Japanese invasion of the mainland China.

ACTIVITIES: The activities will be introduced as listed above after the initial
input of information has been provided by the teacher.

TIML A OROGATEZATIGN:

Activity {1) will take approximately ten mlnutes. .
Activity (2) will take approximately ten minutes.
Activity (3) will take approximately ten minutes.
Activity (4) will take approximately ten minutes,

Activity (5} will take approximately ten minutes.
Activity (6) will take approximately ten minutes.

MATERIALS

Costumes for role playing activities.

EVALUATION:

I+ the students successful!ly attain the above stated instructional objectives,
the teacher may assume the students understood the concepts introduced.

HG L wCAA ASSIALNT
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TEACHER'S NOTE

The shurt story, "The Prince Who Was A Bit Different,”
can be uscd to illustrate e discontentment arising Qifhin
the paasant classes after the succession of the goverament
to militery leader Chiang Kai-shek. Emphasis should define
the fact that the political corruption materializing at this
time was not due to the leader (as was the case in .5, History
under the presidency of U, Grant), but rather due to the poor
selection of military advisors leading *the campaigns of Chiang
Kai-shek, The comparison of military tactics, dishonesty, and
failure of Granit's administration (U.S. History) and Chiang
Kai-shek's administration may enhance the introduction of

these concepis.
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THE PRINCE WHO WAS A BIT DIFFERENT

By Bruce M. Mitchell

Many years ago in ancient China there lived a prince who was
like no other prince who ruled his kingdom. He had a very long
pigtail and wore great golden flowing robes. He loved to go
chasing around the kingdom on his stilts which were plated with
go!d and silver. He was a very strange sight to behold as he
made his rounds each day.

The prince was afraid that he might be attacked by some sort
of enemy. He really didn't know what or who the enemy was, but he
knew it was there. The peasants in his kingdom were quite comfortable.
They farmed vheir crops each day and had plenty of food and clothing.
\f their prince was a {ittie different, they really didn't care.

In order fo protect his kingdom from t+his unseen enemy the
prince had a huge army of trained monkeys who would patrol the
kingdom. Each day they would take their posts and watch for
unwanted visitors., Whenever a new person came to the kingdom they
would chatter in a way which told the prince that danger was at
hand. The prince would then summon the royal lancers to take care
of the newcomer. Sometimes the newcomer was allowed to enter the
kingdom, whiie other times he was chased away,

The people iiked the monkeys.




"I+ is indeed comforting knowlng that we are protected by
such fince guards," said one old man.

"Yes. And such honest guards the monkeys are," answered
hls friend.

The prince liked to walk on his stit+s and check +he monkey
posts. Sometimes he would call the monkeys. He would put a great
horn To his lips and vell:

"Patrol monkeys! Come To me!®

All the monkeys would ieave their posts and see what the
prince wanted. Things went along in this mannéﬁ for some time.
And then, one day, the prince came running out of his magnificent
house shouting:

"Patrol monkeys! Patrol monkeys! Come here at once!”

From all over the kingdom came the monkeys. They stood
in front of him awaiting his words.

"Someone has stolen my best shoes. They were not under
my bed this morning."

The monkeys looked at each other not knowing what to say.
for on the prince's feet were his best shoes.

"Honorable Kai Shek Chiang, Oh Gracious Prince, excuse me
but your shoes are on your feet. You must have worn them to bed."

"So | have,” answered Prince Kai Shek Chiang. "I must be more
careful. You patroi monkeys have done your job well. | must
reward you." And so the prince gave cach patrol monkey a small
lump of goid.

Ali the people went about their business. The farmers tended
their crops and the merchants minded their stores. Things went well

for a time. Prince Kai .hek Chiosng continued to tromp around on
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his stilts. He would laugh and laugh and sometimes he even talked
to himself, People were beginning To wonder why thelr prince
acted so strange.

Then, one day, evelryone heard another huge cry.

"Patrol Monkeys! Patrol Monkeys! Come here!"

M| the monkeys left thelr posts and hurried to the prince.
They stood by his side~-but not quite so still as before.

"My hat! My hat! Someone has stolen my hat. Search the
kingdom. |t must be found."

The patrol monkeys looked at each other again--not knowing
what to say. éinally the bravest monkey sald to the prince:

"Prince Kai Shek Chiang, Oh Exalted Ruler--your hat |s on
your head."

The prince felt the Top of his head.

"Oh--s0 it is! | must be more careful. You are indeesd
smart guards. | must reward you again."

And so, the prince gave each patrol monkevy two lumps of
gold this time.

The peasants started to wonder., The prince was becoming
quite weird! The patrol monkeys were growing rich., They were
not being so careful on their jobs. Then one day another strange
thing happened,

"Patrol Monkeys! Come to me--quick!"

This time, the patrol monkeys were not quite so fast in getting
to the prince. A fow were away from their patrol stations. Finally,
they all got to his slde.

"tly stilts! My stilts! Somebody has stolen my stiits!

They must be found!"
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One of the monkeys stepped forward.

"Prince Kai Shek Chiang, Oh Great Wise Ruler, your beautlful
stilts rest against the side of that tree. You lett them there.”

"Oh! My beautiful monkey guards! You have found my stilts
for me! You shail all be rewarded!"

And so the prince gave each guard & bag of goid. After that,
things in the kingdom got worse. The king lost more and more
things. He sang silly songs and talked To himselt all the time.
The monkey guards would get many bags of gold whenever they found
the things he lost. Some of the smarter monkeys even hid his
things so the prince would think they were lost. Then the monkeys
would find them and receive more cold. The monkey guards were
gotting rich. The peasants were becoming quite poor. They were
also getting quite angry.

The patro! monkeys started sleeping on their jobs. They
didn't even look for Janger. The people were getting angry with
their prince and his patrol monkeys. They wondered what they
could do. A peasant named Tse Tung Mao came forward.

"| can he!p. | know what to do. | will gather the people

together tomorrow and we will decide what To do.'




DAILY LESSG PLAGG: (DATLZ)

BLHAVIORAL CBILCTIVE(S)

Students will verbally engage in a review of the Communist take-over of the
mainland China and Chiang Kai-shek's f1ight to Taiwan.

Students will hypcthesize the submission of the Chinese people to The domination
of The Communist Party.

The student will define the philosophy 3.4 existance of "Communism'.

ACTIVITIES:

1. The students will role play the Communistic take-~over of the government in
1949,

2. The students will hypothesize "why'" the Chinese people accepted the
Communist leaders rather than Chiang Kal-shek.

3. The students will roie play a situation in which they work the fields
each day. Some workers spend more energy in the fields; others do not
expend as much. How should this crop be divided? Under the Communist
plan, the socialistic division of the crops should be emphasized. The
teacher may wish to mention the early use of this in American history.

TIME AJD oiGAad 2pT 11y Tne division of crops might ve symboliced by candy

distribution, etc.

Activity {I1) will take approximately fifteen minutes.

Activity (2) will take approximaetely thirty minutes.
Activity {3) will take approximateily fifteen minutes, with an additional
ten minutes for input.

MATERIALS

Role playing costumes and candy, or other distribution "crops”.

EVALUATION:

The students shall be evaluated according to thair attainment of the behavioral
objectives as stated above.

Fo LR ASSERN LT
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DALLY LESSCH PLAGG: (DATE)

BEHAV IORAL OBJECTIVL(S):

The students wiil be able to conclude the revolutionary steps of Chiang Kai-shek
{KMT} and Mao Tse-tung (Communist Party) and their revolutionary victories and
failures.

The Students wili be able To explain how The CommunisTs were able To establish
a dictatorship under the Communist System.

ACTIVITIES:

i. Review of the definition of Communism (general defintion).

2. Review of the Communist movement and how iT has helped the peasant classes
of China,

3. Review of how the mainland of China has been under the ¢ontrol of the
Chinese Communists since 1949,

4, A review of why the Chinese didn't support their former government in its
fight against *he Communisis.

5. A review of Chlra's early history, and how know!édge of that history helps
to explain why ti.o Communists were abie To establish a dictatorship under
the Communist System.

6. Role=playing
a, Feasants in fields; b, Division of the profits--and how this power of

TIMG AID URGAIITAT Y division helps the Communists remain in power.

p
The review wili take approximately fifteen minutes, The role piaying will take
approximately ten minutes. The discussion of the rofe~playing will Take approxi-
mately five mintues. Ten minutes will be used for story-telting of the Chlnese
early history, in relation to the ability of the Communists To establish a dicta-
torship under the Communist system.

Activity (1) wiil take approximately tifteen minutes.
Activity (2) wiil take approximately ten minutes.
Activity (3) wiil take approximately five minutes.
Activity (4) will take approximately thirty minutes.
Activity (5) will take approximately Ten minutes.
Activity (6) will toke approximately fifteen minutes.

MATERIALS: wosture  for roie plaving situations.

' e
EVALUATISH: g stugents shall be evaluated according to their attainment of
the behavioral objectives o aloted above,

HOUE Gy ASSERT T UNT




DATLY LESSCH PLANS: (CATE)

BEHAVIORAL OBJECTIVL(S):

The students wili hypothesize how the industrial growth of Communist China
may some day heip the People's Republic of China present herself as the
world's major power.

The students wil! hypothesize the threat of the People's Repubti¢ of Chlna

to the United States; the threat of the United States to The People's Republic
of China; The mutual respect required of each nation towards the other nation.
ACTIVITIES:

I. The student will be inturmed of The industries presently existing in China--
especial ly North China.

2. The students will discuss what changes must occur within a nation when its
econoimy changes from an agricultural national base to an industrial base.

3. The students wiil hypothesize how the industrial growth of Communist China
may some day help the People’s Republic of China present herself as the
world's major power, through class discussion.

4. The students will brainstorm the possible threats of each nation: the
threat of the F.R.C. and the U.5.A, and the need for respect issued by each.

TIME AND ORGATZATIDN:

Activity (}) will take approximately twenty minutes.
Activity (2) will take approximately fifteen minutes.
Activity (3} will take approximately forty minutes.

MATERIALS:

Fllm/flimstrip and projector pertaining to the industries of the People's
Republic of China and/or the United States if avallable,

EVALUAT IO

The students wili need to successfully attsln the instructional objectlives as
stated above.

HOZ 00 ASSIGHNEIT:
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DAILY LESSON PLANS: {DATE)

BEHAVIORAL UBJECTIVE(S):

One method of evaluating student progress and understanding of the concepts
introduced in the total unit is to measure the student performance in cogni-
-+iyve skills, Measured by menas of the fraditional testing device, the students
wiil be able to:

{1} read ang utilize maps;

{2) define the influence of river systems upon the develop-

ment of the Chinese Civilization;

(3} relate to ine three major regions of China, in regards

to physical/geographical features and ways in which

these features have influenced the major regional

divisions of China, and the make up of Theé Chinese

Civilization in regards to: economics, .wlitics,

social organization, and religious deveiopment and

philgsophical prevalence;

retate to the three major regions of China in regards to

climate, food, and life styles prevalent in each region;

(5) relate to thie hypothesis of why the Chinese have a great
difficulty in producing enough food to feed their people;

(6} relate to the learning of the peasant, landlord, and govern=
ment relationship during Pre-modern China and Modern China;

{7) relate to the Five Relationships doctrine of the Contucian
phitosophy;

(8} relate to the definition of Communism;

(9} relate to the Communist movement of Republican China and
Communist China and how it has helped the peasant;

(i0) relate to the reascn why the Chinese populous didn't
support their former government in its fight against the
Cominunits;

({1} reiate to the reason Chiang Kai-shek fled to Taiwan and
estab!ished a government on this island;

(12) apply their knowledge of China's early history in order
te determine if the Communists have, in fact, established
d dictatorsnip under the Communistic system;

(13) dJdeal with this Question: "if China develops her

ingustrias to the extent that she becomes a very powerfui
nation, wiil sne pose a threat to the United States? To
ihe "Free world"? why or why not? |f she does pose a
tareat in Such a position, in whal ways?
"why is it difficult to develop industry in China? What
facts about education, transportation, and power produc-
tion in Chira heip solve this problem? What does Lhina
rean te the student?

{('4) relate to the Simtlarities and differences existing in
the uni ted Gtates and Lhinag cul Tures,

(4)

TIHE AU URGARIZATIGH:  The test will take approximately saventy-five minutes,

MATERIALS:  Tests, penciis, maps,

ExﬁLUAIION: The students will need to attair the instructionai obijoctives as
[ERJ!:( stated above. |if necessary, tne student may re-take the test.

Tt Provid oy ‘555— 38 :




T. X L —
¢K><;'l DIRECT IONAL S13N : =
}
" 3 HIMALAYA MOUNTAINS _
4 CAPITOLS
- BODIES OF WATER

o 250 S 75 7000

I LY 1 N .y

SCALE OF miLes

. \

Souvier Secialisr
o O RO s

€P
%? (4. 9.5-2.)

MONGOLIAN PELOPLE’S N~
RLPUBLIC
oRTR
:D : e, 9
T %u.‘!”d
BEA
PEkING o~
e
] k
Ohina »
I - N—
o R
———




MAPS ;

INSTRUCTIONS:  LOOK AT THE MAP AND FOLLOW THE DIRECTIONS L1ISTED WITH EACH

U

ON,

EXAMPLE: "QUESTION: Name one country that is 2 neighbor to China.

ANSWER: Union of Soviet Socialistic Republics (U.S5.5.R.)

JEST:

z.
3.

Look on the map for the MAP LEGEND. Notice that the titie Himalaya Mountains

1s not fol lowed by any symbol. Notice that the mountain range picture in

China jg titled HIMALAYA MOUNTAINS. Put the symbol for HIMALAYA MOUNTAINS
in the MAP LEGEND SQUARE NEXT TO THE TITLE HIMALAYA MOUNTAINS.

IN THE LEGEND MAP, put the symbol for Capitol PEKING.
IN THE LEGEND MAP, put the symbol for BODIES OF WATER,
Look on the mwap for the SCALE OF MILES. Now look at the length of the

line drawn across southern China. How many miles long is that area covered
by that line?

On the map, locate these points by using the LETTERS AND NUMBERS labeled
on the side of the map:

A-4 B~2 0-3 0 -1
FIND THE OIRECTIQNAL SIG! on the map; Notice that NORTH is indicated for you;

Find the numbers thaT are outside the circle of the DIRECTIONAL SICN. IF the
number 4 is South, then what are the following numpers indicating:

Write your answers in the blanks next to the number you are answering.

bo 4. South 7.
2. 5. -
3. 6.

R el —

If you are standing in BURMA and want to go to NORTH KOREA, which direction
will you need to travel?
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MATCHING:

INSTRUCT I ONS taten the definltions {List 8) with the words
(List A) that hold the same meaning. Place the
correct letter of the definition in the blank
next to the word.

EXAMPLE ¢

A stream A. larger than creeks, wmaller
than rivers

B. A fish named Harry

T

TEST :

LIST A-~WORDS LiIST B—-DEFINITIONS

eroslon A, electricity produced by water-
power=--the force ¢f rushing
water runs generators *hat
produce electricity

waterfalls B. a triangular or fan-shaped
grea of land. Formed by
deposits of mud and sand
at the mouth of & river

Tributary C. wusuvally caused when a river
travels over a cliff

hydroelecrricity D. washing away of the jand,
usual ly occurs whan the
river overflows and washes
mud or rocks into the river;
destructive to the land.

delta E. o stream feaeding a larger stream,
river, lake, Sea, Or ocean

irrigate F. to supply the land with water
by such means as ditches, canals,
or pipel‘ines.

-Ss?g (i




TRUL Alig FALLL WulSThunS:

aTRUCTIONS Y Write the word "TIULY in the blank next to

the number of the question if the statement is "True", and
wrPite the word "FALSEY in the blank next fto the number of

the question if the statement is "False."

txample:

FALSE The jacket was invented by the
American Indian,

FALSE £lephants wear red tennis shoes
To lunch on Wednesdays.

TRUE Grape soda is usually preserved
with ascorbic acid,

HOW Yuu answer the gquestions below:

I. une of China's qgreatest problems is growing
enough food o feed her people,

2. unina has a history of excellence in the arts,
5. ihe cninese use chopsticks to paint their vases,

4. [he Lhinese use chopsticks &s a utensil tor
eating their food.

5. ithe uhinese use canvas instead of rice Daper
in the making of their paintings.

List what vou have learned about Chinese meals. How are they
simiiar to our meals? iOw are they different from our meals
in the onited orates cuiture?

List some cnaracterictics you have learned about Chinese
architecture: Compare it to American arcni tecture,

Liwst some characteristics you nave learned avbout Lninese art:
Lutnpare it to american arr.

W
Q
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" DAILY:LESSON' PLAN
. - (DATE). CONTINUED

MﬁTERtM. Pencii and paper.

‘""EVﬁLUKIIONi Evaluation will be based upon the student participation in
- - the activities, contribution to ¢lass discussion, and abllity
. to recognize relationships between humans.

v HOMEWORK: Student will be asxed to draw a picture of (1) friendship;
. (2} tolerance; (3) a combinatlon of friendship and tolerance.

-366-
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9.

:f ANSWER:

Explain a |little about the story of the Junk being pul led up the

Yangtze River Gorge--the Malnstreet of China.

How is an oasis important to people living in the deserts of China?

If you were living in the deserts of China, where would you want

fo live? Far away from an-ocasis? Near an oasis? Why?

what do you think about when you see a river?

List some sources of rivers:

what is drought?

what is a fiood?

why would droughts and floods be dangerous to the people of China?
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| THREE MAJOR AREAS OF CHINA:

FILL=IN: LIst below The three majior regions of China:

Short and long Answer Questions:

INSTRUCTIONS:  Answer as much of the question as you can--the more
you answer, the more credit you will receive,

|. What type of climate do you have in South China?

2, what type of food might you eat if you lived in South China:

3. What occupation would you probably have if you lived in
South China?

4. What type of climate do you have in North China? Explain why.

5. What type of food might you eat if you lived in North China?

&, it Nortn China has many waterfalls, what might you develoo
in order To have hydroelectricity?

7. 1f you have hydroelectricity and minerals for making stee!,
woulg you five in the cities, or would you {ive on the farms?
why do you think this?

_56%3175
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if you lived in QRITER CHINA what type of climate wouid you
live in? .

If vyou lived in QUTER CHINA what wouid you be (circie the
correct answer or answers):

a8, an industrialist

b, a fisherman

c. a businessman in the city

d. a rice farmer )
e. a ship repairman

f. a nomad--take care of sheep

g. ride horses

Why do you think this?

13,  Which of the three major regions of China would you rather

live in, and why?

COMMLEIST CHINA:  SHORT ANSWER QUESIIONS

I3,

Thirty vears ago, if you were a rice farmer in China, would
you belong 1o the peasant or fhe gentry class? Why?

what happened to the peasant class when the Communists took
contrcl of China's government?

What happened To the Manchu Emperor when the Communists took
control of China's gcvernment?

~563-
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H;?14;‘ Rhé? happened to the gentry class when the Communists took control
of China's government?

Ys

16, List the differsnces between the Unifed States and China:

i7. List the similartties of the United States and Cninay

O ‘ - 364~
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 DAIEY LESSON. PLANS

(DATE)

., BEHAVJORML: OBJECT IVES:

" 'The student will detine the basics of "friendship”.

,The“s?udenf will ¢8fine the basics of "tolerating differences in others."

'*3,2‘;Th§ student wiil define the need for "friendship" and "tolerance" in the
developmant of a relationship batween best of friends.

., The student wilt be asked
Ingredlents of “triendship.”

o ACTHVITIES:

wr{te (on a piece of paperl} the basic

The student wiil be asked to write (on a piece of paper) the basic
‘qualities he Tikes in his best friend.

The student will be asked to write (on a piece of paper) the basic

qualities he dislikes in his best friend.

The student will be asked to evaluate the rerm “friendship" in regards
tTo the validity with which this term successfully identifies .. describes
.the relationship he and his best friend have developed.

' The student will be asked To relate and share his definition of "tolerating
di tferences in others’ through class discussion.

The student will be asked to evaluate himself in terms of likeable and

dislikeable qualities he sees in himself.

The student will be asked to examine his list, looking for qualities others

will suraly like. e

The student will be asked fo examine his list, looking for qualities others

may dislike.

The student will be asked to distinquish between his poor qualities and
those poor qualities he sees in his best friend.

The student will be asked to define the need for "friendship” and "tolerance”
in the development of a retationship between best of friends.

TIME AND ORGANIZATION:

Activity (1) will {ake approximately seven minutes.
Activity <2) will take approximately three minutes.
Activity (3) will take approximately three minutes.
Activity (4) will take approximately ten minutes.

Activity (5) will take approximately twenty minutes.
Activity (6) will take approximately ten minutes.

Activity (7) will take approximately three minutes.
Activity (8) will take approximately three minutes.
Activity (9) will take approximately three minutes.
“;T‘V'TY (10} wiii *ake approximately ten minutes,

By
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" DALY ‘LESSON' PLAN
. (BATE) 'CONT INUED

-

ifi‘l‘uﬂkTERtﬁL: Penci! and paper.

(. “EVALUATION; Evaluation will be based upon the student participation in
S : - the activities, contribution to class discussion, and ability
.- To recognize relationships between humans,

- ;"HGHEHGRK: Student will be asxed to draw a picture of (1) friendship;
o . {2) tolarance; {3) a combinatlon of friendship and Tolerance.

-




DAILY LESSON PLANS: (DATE)

BEHAV IORAL OBJECT IVES:

The student will deflne the ways of developing "friendship" and "tolerance™
in the cultivaflon of a relationship between best of friends.

fwThﬂ student will describe ways in which he and his best friend have learned
.ta “Tolerﬂfa ditferences in each other."

Tha studert will deflne the basfcs of "friendship" and "tolerance" porfrayed
ia Tha story "CHAU AND THE DRAGON."

'Tﬁe sfuden? will define the elemant of "fear"(and "distrust"} that must
be -dedit with when establisning a new relationship with others.

The sfudént will define the similarities and differences existing between
Chaa, the boy, and the fire-breathing dragon In the story '"CHAD AND THE

 DRAGON.®

ACTIVITIES:

l. The student will be asked to define the ways he and his best friend
have ‘come To‘be best of friends.

?.;‘The'sfudenT wifl be asked to define the ways in which he and his best

friend have developed "friendship" and "tolerance" in the cultivation
of their relationship.

3. Tha student will be asked to define the basics of "friendship" and
"folerance" portrayed in the storv "CHAC AND THE DRAGON.”

4, The student will discuss the basic qualities the villagers disliked
about the dragon.

5. The student will discuss the basic qualities the empero- and his
soldiers disliked about the dragon.

6. The student will discuss the basic qualities the boy, Chao, |iked
in the dragon.

7. The student will discuss the basic qualities the boy, Chac, had
to "tolerate" in the dragon.

B. The student will discuss the basic qualities the dragon had to
"folerate” in the boy, Chao.

9. The student will discuss the "joint effort" people (and dragons) must
make in order tc develop a "frienaship".

10. The student wit! hypothesize what would have happened o the soldiers
and some of the villagers if they had mede attempts to be kind to the
dracon before Chao dic S0.

1. The studeant wili hypothesize what benefit, if any, the purpose of
Chao's and the dragon's .isit to see other people achieved. (Ypread
goodwli [} to the rest of the world?).
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ORILY LESSON PLANS
I‘{m\t’EJ GM INGED

e 13,. Thé s*l'ucien'l' wlll defipe the similarities and dl¢ferences existing
_ b&'tum Chao and the dragon in regards to the need to ™olerate”
Vo wch Quaii‘l'ies and emphasize the |lkeable quaiities in friends.

T}HE ANB ORGﬂﬂtZATION

o ﬂcﬁviw W,

will take approximately three minutes,
‘Activity (2) will take approximately five mlinutes, . -
ﬁcTTviTy (3} will take approximately thlrty minutes {inciudes reading. )
) ' and dicussion time} .
&chvlt? (4) witl take approximately three minutes. .
[ Actlvity (. will take approxImately three minutes.
o, Activity (6) will take approximately three minutes. :
ot _ff»ﬁnfivﬁty‘(T) will take approximateiy three minutes.
7 Retivity €8) will take approximately ten minutes.
Aetivity (93 wil) take. approximately five minutes.

Aefivi%v (16) will take' spproximately five minutes,
"Activity (110 will take approximetely three minutes,
CAetivity (12) will take approximately five minutes,

MATERIALS: Short story titled "CHAQ AND THE DRAGON".

EVALUATION: Through the reading of the story and feedback during
class discussion the students should have develioped an understanding
for the need to develop friendship and tolerance through "joint effort."

HOMEWORK: Students may wish to draw a picture of the dragon or of

Chao.
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3ol




fluafchihg the water for his fether to see 1# fﬁpre were any .
"ﬁn}f&shneiose o +he boat. thn ihey r&+urned eaCh day'w!+h

"their catch, Chao would stroll along the beach barefoofed.

CHAO AND THE DRAGON
By Bruce M. Mitchell

'Qﬁ.

' Meny years ago a ||ttle boy named Chao Chung !lved in a . Rk
DA . e ¥
'_smﬁi' fishing village on the East China Sea shores. Every ig- ﬂ§5
Ll R

d&y Chao Chung would go with his fafher to ?he ocean to see o it rA

uﬁuﬁ ?hair tuck would ba. ‘They were a  Jor famuly buT very

happy; Chao loved +o0 fish and he spent many Iong hours _ iﬁh; Yo

He liked to feel the cool, wet sand between his toes, He

‘would search for beaut! ful seashells for his collection.

I+ was a village fllled with other happy people. They
were not rich, but they loved their country and their |ife
was good, But, things were not good in other parfs of China.
There was a wicked emperor who was angry because he, too, was

poor, He had a very small supply of goid. Other emperors
would make fun of him beCause they all had more gold then he
dld. An old legend Told of 2 huge pile of gold which iay deep
in the cave of a mean, evil fire-breathing dragon which was
high in the mountains behind Chao's village. Many other
enperors had been mean to the dragon. They sent soldiers

into his cave and he would chase them out, shooting fire at them,

Many scidiers had been killed, The emperor decided that he

- must have the gold which he know was in the dragon's cave,
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i?x i&a? saw much fire. coming frcm the moun?ain. They waited and

brﬁeﬁ Chao and his father hurried out of the boaf.and up to

‘,._,"ﬂfiir_‘hom. - ‘ , o :

> "We will wait here until the trouble passasﬁ'said Chao! s
iﬁ#ﬁer. The next ‘day the seldlers want to the mountains . Thayz
haﬂ‘Many Spears and other weapons.. The villagers walted down

béaph. ‘San fhey heard‘faint'scraams and roars from up above,

-‘ \

Hal‘l‘ud Soon: i+ was qm‘ta aﬁ{l ’m{b

They waited longer and finally cone of the villagers creed
"Aatilil Look! A soldier comes toward us. He Is bedly wounded.”
The people scrambied up the hill to the injured soldier
who had fallen to the grourid. Chao'!s father was the first to reach

his side.

"What happened my friend? Are you ali right?"

The soldier locked up from where he Iéy.

"I am barely alive, The dragon . . .he., . .he . . .killed
atl the men except me. See how badly | am burned!"

By this time other villagers had reached the soldier's side.

"Tell us what happened!"

Fgalin the soldier looked up at the men. lie drank some
water which one of the fishermen offered Fim,

"I saw the gold! It is there! But the dragen is tToo
terricle, He will not let anyone have it, When we threw our

e,

spears he snorted fire at us. All but me were killed by the

—¥y-

flames . »
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ifCﬁas ﬂhung Soon saw ?haT i+ was the emparor. Hou beau?lful he
*"looked Tn his golden gowns, The villagers bowed to him as he
approached them,
{'ij "is there anyone here who can get the gold? | will give
him half."” But none of the villagers spoke and nobody moved
tforward. *

The emperor grew very angry. He shouted once more,

"l demand that someone go for the gold."

Little Chao moved forward.

"I wliti try, honorable emparor, | wil! g;T the gold.,"”

All the villagers gasped. The amperor laughed,

"Su young a lad! But so brave! | am sure you could not

get the gold when all of my soldiers have falled."

Q =371=
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"I will get the gold. Tha poor paople in China need it.

Many of them do not have enough to eat!!"

"Very well," said the emperor, "All eise have failed.
Yoy may have a chance."

Chao was Jbry frightened as he ¢linbed the mountain and
approached the cave. He peeked inside and saw t'/0 huge eyes
looking back at him. Suddenly, a blast of hot flame shot
through the mouth of the cave. Chao jimped back to safety.

"Oo not blow your fire at me, kind dragon." yelled Chao.

The dragon was surprised. He had been called by so many
evil names. He nad never been caiied "kind drago/" before.

"Why do you call me kind?"

"Because | believe that all things are kind. Only other
things make them evil." .

"Come in The cave so | may see who you are,"” yelled the

dragon.

Chao entered the cave. His legs shook with fright.

"Do not throw you fire at me. | am your friend," cried
Chao,

"I w,ee You are a boy and that you are not armed," said the
dragor., "l will not harm you."

"1 have come for your qoid," said Chao.
The drinon threw Dack his head and laushed until the whole
mountain shook.

"No smali boy who i5 uparmed will take my aold."




"I do not intend to take your gold. | want you to give it
to me. | wnat to help the poor pecple of China., The emperor
needs the gold for his peopie. They do not have enocugh to wear
and they are hungry."

"You are a brave boy to come to my cave. | will give you
the gold to help the people. But, in return, | wish to be left
alone to live my Iife."

"I have one other reguest," Chao replied. "I wish to be your
friend."

"My friend?" The dragon was surprisei. "But, why do you
want to be my friend?" And ther the dragon began to ¢ry.

Nobody had ever said this to him before.

"Because, | think you are @ nice dragon. People have
'rr.ea'red you mean. But you are really not mean."

"We wili always be friends," replied the dragon.

Chao took the gold down the mountain to the emperor. He thanked
Chao and took all the goid with him in his splendid cart. Chao
did not get any of the gold. But he did not care. The emperor
promised the gold would go to the poor. Chao and the dragon saw
each other every day. GSome days they even fished together. The
dragon became very kind and helped the people in the village.

He owuld even play wlth the small children. He started their
fires and heated their homes when it was cold. Several years passed.
Une day a runner approached the village. He headed Straitht

for Chao. | have bad news. The emperor did not give the goid 1o
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the poor people. He kept it all himse.f. He has built many
gold carts for his use. He has one hundred gold suits which
his tailor was ordered To meke. His new palace is made of
solid gold. But the people are starving. They have no
clothes. Their babies cry for milk."

Chao was very angry when he heard the news. The emperor
had not kept his word. Chao said goodbye to his mother and
tather. te would get rid of the emperor and save the people.
He told the dragon the news and climbed on his back. Together
they staried toward the amperor's palace. Many days passed
before they reached it.

Suddenly, many soldiers surrounded them. They pointed
terrible weapons at Chao and the dragon.

"o not hurt thom too pad, my friend," asked Chao.

The dragon turned his head toward the soldiers. A short
burst of flame ceme from his throat. The soldiers all ran
away fast. Their backs were very warm. They did not get cooled
off until they jumped into the river. Chao and the dracon went
up To the emperor's palace. One huff and the dragon burned down
the door. They went inside =n¢ all the people ran out when they
saw the drzgon. The evil emperor ran out too. But the dragon
could not resist the temptation. He breathed a very special
huff at him. The emperor screamed and grabbed his back. He
jumped right into the water around the palace. He swam out and

ran away--never to be seen again. Chao became the new emperor

- -5,




and ruled wisely. And when he walked through the country to
see how the people were, his kind friend, the dragon, was

always at his side.




DAILY LESSON PLANS: (DATE?

BEHAVIORAL OBJECTIVES:

*

The st.dent wili define the basics of "friendship" developed and cultivated
between neighbors.

The student wiil define the basics of "folerance" developed and cultivated
between neighbors.

The student will define the need to cultivate "friendship" and "tolersnce
of difterences in others” between neighbors.

The student will define the need To cuitivate "friendship" and "tolerance
of ditterences in others”" betweun neighborhoods in rolation to developing
a "good community."

ACTIVITIES:

f. " The student will be asked to define the qualities he searches for in his
nelghbors, -

2. The students will be asked to role play the initial introduction between
two strangers.

3, The students will be ask®d fo role play the initial introduction between
two neighhors.

4. The students will be asked to define the qualities of "good neighbors.”
5. The students will be asked to role play the aualitics of the "bad neighbor.™
6. The class will be asked to define *the need to cultivate "friendship"” through

tolerance of differences in others in order fo develop a good neighbor
relationship.

7. The class will be asked fo define the need to cultivate "triendship" through
tolerance of difterences in others in order to develop a "good community."

8. The student will write g story adbout the need to develop “friendship" between
states (divisions of L.5.AL)

TIME AND ORGANIZATICN:

Actlivity (1) will take approximately ten minutes.

Activity {2) will take approximately five minutes.

Activity (3) will tuke approximately five minutes.

Activity (4) will toke approximateiy five minutes.

Activity (5) will take approximately five minutes.

Activity (6) will take aopproximately ten minutes.

Activity (7) wi.l toke approximately ten minufes.

Activity (B) will take approximately twenty-tive minutes.

MATCRIALS s Perbaps the stuldents would enjoy utilizing cestumes, probs, efc.

EVALUAT LW Through discussion ang role playing the students should develop
an understanding of the need to develop friendship through rolerance
ot differences i0 Others on g larger scale than a personal "friend
and best friend" basis.
;é&f
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The student wiil deflne the basics o "frlendship" developed between nations.

The student will define the basics of "tolerance” deveioped between nations.

The student will define the basics of "friendhsip" developed between the
People's Republic of Chine and the United States of America.

The student wili define the define the baslics of "tolerance" endured in order
to develop "friendship” between the People's Republic of China and the U.S.A.

ACTIVITIES:

{. Allow the students to brainstorm the basics of "friendship"” needed in
~rder to nourlsh the development of a "good relationship" or a "good
1v.erance” betwesen nations.

2. Ailow the students to define the types of "tolerance" developed between
nations.

3. Allow the students to define the types of "Characteristics” which have
been identitied in the entire unit in relation to the tvpes of "friend-
ship" ingredients availabie to the United States of America and The People's
Republic of China in promoting "peace." Allow the students to define the

types of "tolerances” that have been necessary in developing a "friendship,"
THE AD GRSINT0

Activity (1) will take approximately ten ainutes.
Activity (2) will take approximately ten minutes.
Activity (3) will take approximately fifty~five minutes,

MATERIALG: No special materials required.

VALUAT IO
£ ATHO: If the students are able to successfully attain the above |listed

instructional objectives, the teacher may assume they understand
the concepts as stated.

H3 Lwlnrt ASIIT YO0

-377-3 g,

e



DAILY LESSON PLANS: (LATF ;

BEHAY IORAL OBJECTIVE(S);

The student will deflne the concepts he has learned through this unit study of
the Chinese Civilization unit and compare these concepis to his knowledge of
the United States Culture.

The student will 1ist the similarities axd differeaces existing between
the People's Republic of China and the Uniteu States through the Taba Listing
Exercise for Concept Diagnosis.

ACTIVITIES:

I. Ask the students how they.might define the relationship existing between
the People's Repubiic of China and the United States of America.

2. Alluw the students To hypothesize how *his relationship existing between
the People's Republic of China and the Uni*ad States of America.

3. Ask the students tTo de.ine The Chinese CiviliZBTlCW,lin hrief.
4, Ask the students to define the United States Culture in o few sentences.

5. Ask the students how they have defined the Chinese Civilization in
the "cuitural development" progression {agricultural to industrialized}
in comparison To the United States Culture.

6. Ask the students to explain "why'" they defined fthe Chinese Civilization
in the terms they chose, in compdarison with the terms they used in
defininy the Lnived States Culture.

7. The student will lizt the concepts he has learned about through This
unit study of the Chinese Civilization, in comparison To the concepts e
ha has learned dealing with the United (tates Culture through the process
of the Tabae Listing Exercise for Concept Diagnosis. (See; Teacher's Notel.

TIME AND ORGANIZATION:

Activity (1) will take spproximately five minutes,
Activity (2) will toke approximately ten minutes.
Activity {3) will take approximately three minutus,
Activity (4) will Take spproximately tiize minutes,
Activity (5) will tske approximately twelve minutes.
Activity (6) wlll take approximately twelve minutes,
Actlvity {7 will tare spproximetely thirty minutes,

MATERIALS: Butcher paper for Taba Listing Exercise for Concept Diagnosis Activity.

EVALUAT IO :  Through discussion and concept diagnosis skills, the students
should successfully attain the instructional behavioral objectives as stated,
in helping the student develop on understanding ©f the relationships existing
between the Peoplat's Republic of China and the United States of America.

-3?8'?
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The 1ist below was actually made by a fourth grade class
having particlpsted in this Taba research method:

UNITZD STATES CHINA
silvervare chopsticks
machings dishes

changeable socks
American flag
Promised land
writing, food, language
houses

clothing

dams

people

pets

fots of lanc

art and architecture
time

states

7-Up

gecorations in cities
motor boats
schools/education
worship different religions
pnysical features
customs
transportation
factories make tea
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changeahie shoes
dragon festivals
Chinaese flag
writing, fosd, language
houses

clothing

wataer buffaic

water wheels

p2ople

pets

art and archltecture
| and

Promised {and

Bireleys Carboiated Soft urinks

time

bells on Pagcdas
schoots/educi tion
worship diffo-ent guds
physical features
customs

transportation

grow and pick tea/make *ea
cal ligraphy
provincoes/reqions

Junks

decorations in cities
large desert/uuter Chnino
pointod roofs

wells for water
Lommunistic government
chop marks

Signature biock

staam boats

pedlcabs
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BEHAVICHAL LBIZCTIVL(T):

Through the process f open class discussion, the students will define the
"tolerance" of cultural relativism in relation to +the People's Republic of
China by Introducing similarities and differences between the cultures of
the United States and the PRC., emphasizing the four basic cultural compo-
nents: economic structures, social oraanizations, religious svystems, and
pelitical organizations. '

ACTIVITIES:
!. The students wil! be asked to defire the word “tolerance” (review).

2. The students wil! review their remarks offered in response to the Taba
research lesson (previous iesson) as to the "tolerance" of cultural rela-
tivism in relation to similarities and differences existing between the
PRC's culture comnhlex an- that of the I,S.A.

3. The students will be encouraged to discuss the similar and differina trajits
present in gach culture in reaards to the need to maintain these fraits as
a meanc of nreserving distirct cultures, as well as the need to cultivate
a "tolerancze" for cultural relativism.

TN RO el 7eiig .

Activity (1) wi!'l take aprroximately +en minutes,

Activity (2) will *fake anbroximatelv twen'v minutes.

Activity (3) will take annroximately thirts minutes,

Activity (4) wit! tike arproximately fifteern minutes: allow the student to

express his rersonzi degress of folérance for the Thinese Civilization throuah
either class discussion and/or throuagh individual writings, drawinas, dramatic
presentations, et¢, done in class or nrenared as homawork proiects.

MATERIALS ; . .- . . .
WILIALS It activity fouyr 1s inftroduced during ctass time, the student will
need access to art synplies.

EVALUATIC:

if the student is able to successfully attain the Instructional
objectives as stated, than he teacher mav assume the student was able to
understand the concepts As introduced in this daily fesson.

HOLEN ORI ASS TG INT
Assignment four may be assianad as a homework nroiect,

Q -380-
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WHAT HAVE | LEARNED FROM MY STUDY OF

THE CHINESE CIVILIZATION?

ACTIVITIES LEARNING PACKET

STUDENT'S NAME:




WHAT IS IN MY LEARNING PACKET?
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NOTE TO THE TEACHER

This individual activity learning packet is designed to
help the student utilize and determine his understanding of the
concepts introduced in the unit studv of the Chinese Civilization.
Throuah the working of this packet, the student will realize and
develop a deeper understanding of and 2 greater tolerance for
the Chinese Cylture. Tolerance for cultural relativism in refa-
tion to the Peoples' Republic of China will be introducéd by
allowing and encouraging the student to associate traits of the
Chinese Culture wi*h those traits characteristic in his own
culture.

Emphasis based upon the four basic cultural components--
economic structures, social oraqanization, religious systems, and
political organization-~has been made. However, attention to
the development of Intellectual, affective, and psvchomotor skills
have also been introduced in *this packet.

In the beqinningd of the unit study, the student was introduced
to the basic physical and nsvcholoqical needs of Man. As Man has
social needs, the student will be able to hypothesize why nations

L

must make “ioint efforts" to develop coonerative and. ‘nterdependent
relaticnshins, This “development often stems from the knowledge of
cultural diffusion and cultural traits. The student will have the

opportunity to explore this development as he discovers and/or

-3%




strengthens his toterance for :ultural refativism in attaining
the fong range gqoals established hv this unit studv of the
Peoples’ Republic of China.

The packet allows the student to self-pace his learning \
skills, and permits the student to exnlure supplementary resources.,
The teacher mav utilize this packet in a number of wavs
not previously indicated: a pre-test is included within the text

of this packet. An additiona! pre-test may consist of a slide
prasentaztion. The student witl be instructed to view the slide

as it is flashed bafore him. He will categorize the §lide according

to the classification nrovided on the following panes:

o

Comp letely characteristic of the Chinese Culture
Completely characteristic of the United States Culture
3, & rompination of the Chinese and Inited States Cultures
{4) Characteristic of neither the Chinese Culture nor the
United States Tulture

!
)

—

This slide-classification exercise may be cresented as a nre-test
prior to the unit sfudy of the Thinese Civilization, and later as
a post-test for the unit studv of the Chinese Niviliation. This
techninue has heen included as a post-t+est for this unit, as a
means of majsuring the student’s attainment of +he lona ranae gqoal
as est - lished nrior to the unit oresentation.

The tea_her mav nse the materiales in this packet as a device
for introducing additiunal aninropoloaical concepts of culture, As
an examnle, the pachket cgnfains the pictures of many cultural materials.

- One pi~ture illustrates man dsinq tools. The level of technologv mav
ffer in culturas, but the productivity measure provides an expiana-

tion tz the doeqreon. LF tarhnnovical devalopment and function of the

tonl. A picture nf a fharade may introduce the rites of intensification -
- %84-
Q
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practices inherent in cultures. A picture of a church may .invite
discussion such as: Does the architecture of a building provide

a greafez degree of satisfaction for Man in his search for nead
futfillm{nﬂ A picture of the famiiy at home may invite discus-
sion suc;‘as: Which culture provides closer family ties and deeper
family relationships? The answers are debateble but worth ponder-

~

A creat}Je proJect is suggested for the completion of
2

ing. N

this unit study. It is suggested that the class write letters
to the President of the United States expresslné their awarén;ss
of the Peoples’ Republic of China. This project was done by

a fourth grade class at Eastern Washington State College, Campué
School. The President's resoonsé has been inciuded In this

text.

AF
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INSTRUCTIONS: ULNOK AT FRAME )

STEP ONE: Describe what You see in frame « Write your
description in the space provided below., (If you need
“additional spuce, write your description on a separate
plece of paper and attach to this packet).

STEP TWO: Look at the frame again. Look very closely at those
characteristics In the scene which distinguish cultures. ‘
List those characteristics in the scene that will relate to
one or more of the following categories, Idst your observa-
tions under the appropriate headings: Chinese Culture;
United States Culture; Either Chinese or United States .ultures;
Neither Chinese or United States Cultures,

.

(1) (2) (3 (&)

Chinese i United Ficher Neither
Culture States U.s. or U.s, or

Culture Chinese Chinese

355




STEP TWO, CONTINUED:

(- (2) (3) (%)
* Chinesz United Either Neither
Culture States .8, or U.8, or
Culture Chinese Chinese
. {I b ' ’

L

STEP THREE: Draw something in the frame that will maké the scene~-
(1) Completely characteristic of the Chinese Culture

¢

(2) Completely characteristic of the United States Culture
(3) A combination of the Chinese and United States Cultures

(4) Characteristic of neither the Chinese Culture or the
United States Culture

S

STEP FOUR: Make up a story, poem, song, or something else to show
' your creativity. (Perhaps you would like to write a
play or direct a play in class. Classmates may wish to

Join you in such an activity). You're the boss, .




WHY | SHOULD USE THIS LEARNING PACKET

This learning packet will help you and your teacher determine. the
progress you have made throughout the unit study of the Chinese |
Civilizatlon.

You will be expected t¢ work at your own pace while parficipa?ing_
In packet activities, class discussion, and individual activities out-
.iined 8nd/or suggested in this packet. '

There will be three parts to this picket. Each is designed to
heip you determine your strengths and weaknesses and creative talents
in evaluating the extent of qur understanding and ?o{erance of.?he
Chinese Civilization. This-tolerance of similarities and di fferencas
betwesn the cultures of the United States and China will be emphasized
through four basic cultural components, each introduced in your unit
study: economics, social structures, religion, and political organiza-
tion. .

To develop an unders?;ndlng and determine your tolerance of

cultural relativism in relation to the Chinese Civillzation, turn the

page and foilow instructions.
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WHAT SHOULD | DO IN QRDER TO LEARN THIS INFORMATION?

Because students learn at different sP€eds, and learn in
many different ways, you uilljﬁe allowed to learn as fast or
as siow as you wish. You will need to follow the instructions
listed on e&ch page. DO not skip ahead in the packe; unless

you are instructed to do so. Do not skip packets unless you are

»

lnsfrucTed t0 do so.

4

You will first need to have a pencil or a pen. Your teacher

should have a resource center for you, equlpped wlth crayons,
. ]

-

scissors, paints, construction paper, magaziﬁes, and other supplies.

Make 5ure yau know where this resource center is located in your

¢lassroom.

-

tn order to learn this information, you wi!l need to follow

instructions carefully, and be able +o understand the c0nceefs

introduced. What are the concePnts?

»

.

TURN TO THE NEXT PAGE AND READ: WHAT WiLL | LEARN IN }HIS PACKET?

X
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PART ONE

The reason you need to have three parts was explained earlisr
in this packet; however, as a reminder, you w!il need to complete

¥ —

this section before turning ahead in the packet. .
This section will pre-~test your knowledge of the similari-
ttes and differences existing between the cultures of the Peoples!

Republic of China and the United States.

' .

.

trstructions For Camnlefing'Parf One: You wi)l be directed

to draw pictures, write explanations of vour opinions, and comnlete

other tasks,

TURN THE PAGE AND FOLLOW THE DIRECTIONS VERY CAREFULLY,

=40)(}=
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THIS IS A PICTURE OF YOUR WORLD, DRAWN BELOW, WHAT DO YOU SEE IN THE PICTURE?
DRAW THE OBJECTS YOU MAY FIND IN YOUR WORLD.

DESCRIBE WHAT CULTURE THEY BELO..3 TO--THE CHINESE OR UNITED STATES CULTURES,
MEITHER, OR BOTH.

-
L]

»
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\

DO YOU FIND SUBJECTS SUCH AS THESE DRANIN&‘INDIC‘ATE, IN YOUR WORLD?
LABEL THE SUBJECTS YOU WOULD FIND,




T
i

il
/{(

/ f
CAN YOU FIND THESE SUBJECTS IN

—

YOUR WORLD? IF SO, WHERE DO YOU

; FIND THEM-- IN WATER, ou LAND IN \‘HE SKY?
Y e
o/
== AINTD,




c

WHICH OF THESE SUBJECTS WOULD YOU BE ABLE TO
FIND iN YOUR WORLD? WHICH OF THESE SUBJECTS
WOULD YOU BE ABLE TO FIND IN YOUR HOME?




:&-?Thtﬁ is a picture of an ATLAS, Do you know what an ATLAS
. helps you Jearn? An ATLAS is & bock contmining meny maps

~of different countries, states, citles, ond communitles,

" \se fne ATLAS lnyeurmsouraamnfar‘ waﬂum RS

cf THE UNITED STATES OF AMERICA. Describe:pat you sés on - -'%“‘7.
this map, .

. .'i;ﬂ:g'

v

Locate the country of THE PEOPLE'S REPUBLIC OF CHINA. Descrlbpb

what you $ee on this map.

Can you use the ATLAS for other means of

‘ researching the areas of the wortd? (1 so, how?

o

AYn .




BELOW IS A FiCTURE UF A PLACE SETTING FUR A MEAL.

DO YOu THINK THt PLACE SETTING BELOW RESEMBLES THE TYPICAL PLACE
SETTING OF THE PEUPLE IN THE UNITED STATES? WHY OR WHY NOT?

DG YOU THINK THE PLACE SETTING BELOW RESEMBLES THE TYPICAL PLACE
SETTING OF THE PLOPLE hi THE PLOPLE'S REPUBLIC OF CHINA? WHY OR
WHY NUT?

WHY DO PruPLt USE PLACE SETTIIGS?

49




THIS IS A PICTURE OF A MAN, OrRAWN BELOW, WHAT DO YOU SEE IN THE PICTURE?
DOES THIS MAN BELONG TO THE CHIWESE CULTURE? WHY OR WHY NOT?

DOES THIS MAN BELONG TO THE UNITED STATES CULTURE? WHY OR WHY NOT?

Ed

DESCRIGE THE CULTURE uF THIS MAN,

-467-
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BELOW 1S A PICTURE OF A MAN.

DESCRIBE THE LAND IN WHICH THE MAN IS LIVING:

0O YOU THINK THIS MAN BELONGS*TO THE CHINESE JRE?  WHY OR wHY NOT?

DO YOU THINK THIS MAN BELONGS TO THE UNITED STATES CULTURE? WHY OR WHY NOT?

3e
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Is this
page a type
of map? Why
or why not?
Identify in the
village what you
sez, What do
you see that
does not betong
to the Chinese cul

village., Draw a
tine to help Sin

est route to the

%
Ling find the short-'\Ks
rice bowl. ‘4-é§§§EEE%§E":::>
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WHICH FARMER MIGHT BELONG TO THE UNITED STATES CULTURE? EXPLAIN,

~0lp=~

&

WHICH FARMER MIGHT BELONG TO THE CHINESE CULTURE? EXPLAIN,

DESCRIBE THE CHARACTLi)STICS THAT DETERMINE WMICH FARMER BELONGS TO EACH CULTURE,

ARE THESE FARMERS USING SIMPLE OR COMPLEX TECHNOLOGY? EXPLAIN,

WHAT DO YOU SUPPOSE EACH FARMER 1S GROWING?




BELOW IS A PICTURE UF A PLACE SETTING FUR A MEAL.

DO YU THENK THE PLACE SETTING BELOW RESEMBLES THE TYPICAL PLACE
SETTING OF THE PEOPLE IN THE UNITED STATES? WHY OR WHY NOT?

DO YOU THINK THE PLACE SETTING BELOW RESEMBLES THE TYPICAL PLACE
SETTING OF THE PLOPLE 1il THE PLOPLE'S REPUBLIC OF CHINA? WHY OR
WHY NyT?

wHY DU PuuPLE USE PLACE SETT 14GS?




BELOW 1S A VARIETY OF *00DS.

OF WHICH FOODS SHOWN BELOW ARE YOU FAMILIAR WITH?

DU YOU EVER cAT THE FOODS SHUWW BELOW? WHY OR WHY NOT?

WOULD YOu FIND PACNAGED BREAD IN AN AGRICULTURAL AND/OR
AN INDUSTRIAL NATION?  WHY OR wHY NOT?

WHAT FOODS MIGHT YOU DRAW IF YOU WERE LIVHaS i OIHHAY

WHAT FOODS MIGHT YOU ORAW IF YGU HAD NEVER LIVEL #N ANY
GTHER COUNTRY BUT THE U,.5,A.?




BELOW 1S A PICTURE OF A F .,

DOES THIS FISH BLLONG TO THE CHINESE QULTURE?  WHY OR WHY NOT?

DUES THIS FISH BELUNG TO THL UNITED STATES CULTURE? WHY OR WHY NOT?

UF WHAT USE 15 FISH To A CULTURE?




BELOW IS A PICTURE OF A FARMING COMMUNITY AND FIELDS.

WHERE DO YOU THINK THIS SCENE 1S LOCATED? (CHINA OR THE U.S.A.l.
WHY DO YOU THINK THIS?

WHERE 00 YOU THIRK THIS SCENE 1S LOCATED IN THE UNITED STATES?
(EAST, WEST, SUUTH, NORTH). wHY DO YOU THINK THIS?

WHERE 00 YUU THIHNK THIS SCENE 1S LOCATED IN THE PEQPLE'S REPUBLIC
OF CHINA?  (SQUTH CHINA, HORTH CHIMNA, OUTER CHINA), wHY DO YOQU
THINK THIS?




BELOW IS A PICTURE OF A FARMING COMMUNITY ANDX FIELDS.

WHERE DO YOU THINK THIS SCENE 1S LOCATED? (CHINA OR THE U.S.A.).
WHY DO YOU THINK THIS?

WHERE DO YOU THINK THIS SCENE }S LOCATED IN THE UNITED STATES?
(EAST, WEST, SOUTH, NORTH). WHY DO YOU THINK THIS?

WHERE (U YOU THINK THIS SCENE 1S LOCATED IN THE PEOPLE'S REPUBLIC:
OF CHINA? (SOUTH CHINA, NORTH CHIMA, OUTER CHINA), WHY DO YOU
THINK THIS? - '

-4i5~
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BELUW 1S A PICTURE OF A MOUNTAsM RANGE,

DO YQU THINK THE MOUNTAIN RANGE SHOWN BELOW RESEMBLES THE

MOUNTAIN RANGES SEEN IN THE UNITED STATES? wiiy OR WHY NOT?

DU YU THINK THE MOUNTAIH RANGE DRAWN BELOW RESEMBLES THE
MOUNTAIN RANGES SEEN 1i' THE PEOPLE'S REPUBLIC OF CHINA?  WHY

UR WHY ROT?




THiS IS A PICTURE OF A BUILDING., WHAL1 KIND OF A BUILDING D0 YOU

SUPPQSE IT 1S? DOBESCRIBE THE BUILDING,

NOES THIS BUILDING BELGNG TO THE CHIHESC CULTURC?  WHY OR wHY NOT?

DOES THIS BUlLoinG BLLUhG 10 THL UHITED STATES CULTURL? wHY DO Yol

THIHK THiS?




BELOW 1S A PICTURE OF A TENT.

DESCRIBE WHAT YOU SEE IN THE PICTURE.

DOES THIS TENT PROVIDE MAN WiTH A BASIC NEED?
IF SO, WHAT NEED DOES A TENT FULFILL?

DOES A TENT PROVIDE MAN wITH SHELTER? WHY DO YOU THINK THIS?

DOES THIS TENT BELONG TO THE CHINESE CULTURE? WHY OR WHY HOT?

i

DOES THIS TENT BELUNG TO THE UNITED STATES CULTURE?
WHY OR WHY NOT?




BELOW 1S A PICTURE UF A TENT,

WHAT DO YOU SEE IN THE PICTURE?

DOES THIS TENT PROVIDE SHELTER?  WHY OR WY HNOT?

WOULD THE TREEZ v THL PICTURE PROVIDE SHELTER? WHY OR WY NOT7?

DOES THIS TRNT BELonG TO THL CHINESL CULTUKE?  WHY OR WHY NOT7?

N
DOES THIS TENT BELONG TO ThE LidITED STATLS CULTURE? 7/-Q§
wHY OR WHY 1uT?

e —_—————
e S
— T e

____/-'—-\-

~dq.
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BELOW 1S A PICTURE OF A SHELTER,

DESCRIBE THE TYPE OF SHELTER DRAWN BELOW.

DO SHELTERS HELP WMAN SURVIVE? WHY DO YOU THINK THIS?

DO YOU THINK THIS TYPE OF SHELTER BELONGS TO THE UNITED STATES CULTURE?
WHY OR WHY NOT?

DO YOU THIJK THIS TYPE OF SHLLTER BELUNGS TO THE CHIWESE CULTURE?  WHY
O WHY 1OT?

WOULD YOU &HJUY LIVING b A SHELTER SUCH AS THIS?
wHY OR WHY iuT?

-4?0_
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BELOW IS A PICTURE OF A HOUSE.

DESCRIBE THE HOUSE.

DOES THE HOUSE LOOK LiKE THE TYPE OF HOUSE YOU wOULD LIVE IN? DESCRIBE
THE TYPE OF HOUSE YOU WOULD LIVE IN.

DOES THE HOUSE LUOK LIKE THE TYPE QF HOUSE BELONGING IN THE
CHINESE CULTURE? wrlY OR WHY NOT?

DESURIBE THE TYPL UF HUUSE YOU WOULD FEHW IN THE CHIHNESE CULTURE,

WHY DOES MAN HLED SHELTER?

42,
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DO YOU THINK THIS IS WHAT SHOPS IN CANTON LOOK LIKE? WHY OR WHY NOT?

f WHAT MIGHT THE CHINESE PEOPLE PURCHASE IN THiS MARKET?

DO YOU THINK SHOPPING IN CANTON IS SIMILAR TO Swopping LU rm
IN THE UKITED STATES?  WHY DO YOU THINK THIS?

WHAT OO STORE IN YOUR CITY OR TOWN LOOK LIKE?

425 429




WHAT WOULD YOU BUY IN THESE STORES?

IF YOU WERE A CHINESE CITIZEN, COMING TO THE UNITED STATES ON VACATION, WHAT WOULD YOU BUY IN

THESE STORES? EXPLAIN YOUR ANSWER.

431
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CIRCLE THE OBJECTS THAT BELONG TQO THE CHINESE CULTURE. j
SO\
DRAW SQUARES ARQUNO THE OBJECTS THAT BELONG TG THE UNITEB‘ST

ATES CULTURE.

WHY DO PEOPLE USE FURNITURE?

43.




BELOW ARE SOME URAWINGS OF FURNITURE PIECES.

CAN YOU FIND ANY OF THESE FURNITURE PJECES IN YOUR HOME?

CAN YOU FIND ANY OF THESE FURNITURE PIECES Il OTHER HOMES
IN YOUR NEIGHBORHOOU? wHY OR WHY NOT?

COULD YOU FIND ANY OF THESE FURNITURE PIECES i THE HOMES
OF THE CHINESE PEOPLE IN THE PEOPLE'S REPUBLIC OF CHINA?
WHY OR WHY NOT?

IS FURNITURE NECESSARY FOR SURVIVAL?  WHY OR wHY NOT?

CAN YU NAME THE FURNITURE PIECES YOU
SEE IN THESE DRAWINGS? |IF SG, LABEL
THEM,




THE PICTURES BELOW ARE ILLUSTRATIONS OF CLDTHING.

DESCRIBE THE TYPES OF CLOTHING YOU CAN SEE:

WHAT TYPES OF CLOTHING DO YOU NEED WHEN YOU LIVE IN A VERY HOT CLIMATE?

WHAT TYPES OF CLOTHING DU YOU (EED WHEN YUU LIVE IN A VERY COLD CLIMATE?

WHAT TYPES OF CLOTHING DO YOU NEED WHEN YOU LIVE IN A COMBINATION OF
CLIMATES--SEASUNAL CHANGE OCCURS FQUR TIMES A YEAR?

WHAT TYPES OF CLUTHING DU YOU WEAR?

WHAT TYPES UF CLOTHING DU THE CHINESE PEUPLE WEAR?

WHAT TYPES OF CLOTHING DO THE PEOPLE UF THE UNITED STATES WEAR? 2?:57

\
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VEHCILES OF TRANSPORTATION?
_—

CIRCLE THE TYPES OF TRANSPORTAT{ON
THAT YOU CAN SEE [N THESE DRAWINGS
CAN YOU THINK OF ANY OTHER

COLOR THE TYPES OF TRANSPORTATION

YOU WOULD FIND_IN CHINA,

~427-
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__ CIRCLE THE TYPE C—\ou _
OF TRANSPORTAT ION YOU WOULD

FIND IN THE UNIT
STATES,

COULD YOU THINK OF THESE VEHICLES OF ——
TRANSPORTATION?  CAN YOU THINK OF ANY MORE?




BELOW ARE DRAWINGS OF TRANSPORTATION VEHICLES,

WHICH VEHICLES MIGHT YOU SEE 14 THE UNITED STATES UF AMERICA?

WHICH VEHICLES MIGHT YOU SEE IN THE PEOPLE'S REPUBLIC OF CHINA?

WHICH VEHICLES Arb PROBADBLY THE HOST USEFUL TO Aii INDUSTRIAL
AATIOIT  WHICH VEHICLES ARE PROBABLY THE MUST USEFUL TO Al
AGRICULTURAL HAT IO




BELWUW 15 A Dbl JF v Juithe,

ARLRE M IOnT TH LD SO AV LEC. SUILT?

- P

3 - - ¢ - A R E
Fore WhAT REACGHS 1L S duvas JSEFGLY

Hevh Yo I;i‘:::l Gl A Jeren 1y TWD TR STATES?

whnt Lo Yoo ThHlan 67 wGisbiy di LIRD Fo LIVE %% A JURK
Fure Yours Lut il LIFL?

WOl A Julol st ThoRE JOoFLL TU AL TRUUSTRIAL
TATIUH THal Al AGRILGLTURAL TATIOLH?  WHY Oiv WY
Wul?

i




BELOW ARE {LLUSTRATIUNS OF TRANSPORTATION AND TECHNOLOGY TYPES,

DESCRIBE THE TYPES OF TRANSPORTATIUN AND TECHNOLOGY YOU SEE.

WHAT TYPES OF TRAMSPORTATION ARE CHARACTERISTIC OF THE CHINESE
CULTURE? EXPLAIN YOUR AilSWER.

wHAT TYPES OF TECHIULUGY ARt CHARACTERISTIC OF THE CHINESE CULTURL? EXPLAIN.

WHAT TYPLS UF TRAISPORTATIUN AND
TECHIWLUGY BELUNG TJ THC
UNITED STATES CULTURZ?  EXPLARU,

DO YW Kuuw THe UDIFFERENCE
BETWEEN S1MPLL Alw CUlPLLK
TLoHoLUGY?  |IF Su, EArLALL,




BELOW 1S A DRAWING OF A TELEPHONE.

WHERE WAS THE TELEPHONE INVENTED?

HOW D10 THE CHIHESE PASS wit 55AGES OVER GREAT DISTANCES
DURENG THE LYWASTIC PurlODS OF THE CHUUESE PAST?

HUW Lo THE AMERICARS (uniteg 3tates) PASS MESSAGES PRIOR
Tu THL WVENT ION UF THE TELEPHUNE?

WHY LU PEUPLE uSE Tl TELEPhOLE?

DO yuu USL THE TLLEPHUNEZ |F Sg, WHY?

WHERE MIGHT A TULEPhCHE BE MUST USEFUL -~ AN AGRILCULTURAL HAT IOM
OR I Aid HalUSTiZInL HATIONT  EAPLAIN YUUrd ANSWER.

-r;ji’l a




BELOW ARE ORAWINGS OF SPORT EQUIPMENT.

WHAT DD YOU CALL THE SPORT EQUIPMENT SHOWN?

‘e

DO YOU EVER USE THE EQUIPMENT SHOWN BELOW? WHY OR WHY NOT?

COULO YOJU USE THE EQUIPMENT SHOWW BELOW TO SATISFY ONE OF YOUR
BASIC HUMAN NEEDS?  WHY OR wHY NOT?

IF YU LIVEy 114 A AGRICULTURAL COMMUNITY, WOULD yOu NEED TO
USE THE EQUIPMENT SitOWN BELOW?  WHY OR weY NOT?

IF YOU LIVED Ifi AN THOUSTRIAL
COMMUNITY, wWQULD Y'#J HEED TO
USE THIS LEQUIPHMENT?  wHY UR
WHY WUT?

—
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CAN YOU HAME THE OBJECTS DRAWN BELOW? F S0, LABEL THEM,

WHICH OF THE UBJECTS DRAWN BELOW HELPS YOU SATISFY ONE OF YOQUR
BASIC HUMAN NEEDS? CAN YQU FIND ONET? IF vQu CAN NOT, WHICH
UBJECTS WOULD BE ABLE TO HELP YOU SATISFY ONE OF YOUR BASIC
HUMAN NERDS?

WHICH OF THE OBJECTS DRAWN BELOW HELPS YOU COMMUNICATE WITH
UTHER PEOPLE? DOES THIS COMMUNICATION HELP YOU TQ SURVIVE?
WHY OR WHY HQT?

WHICH OF THE OBJECTS DrAwh SELOW HELPS YO TO TRAVEL? DOES
THIS THAVEL LD ICATE SURVIVAL? DOES THIS TRAVEL INDICATE
RECREATION?  ®WHY DO YOU THINK THIS?

WHICH Uf Trb OBJECTS URAW. BELUW HELPS YOJU SHARE YQUR
LIFE wiTH OTHER PEOPLE?

WHICH UF THE UBJECTS RAWN BELOW HELP YOU \/
REAEMLER STAGES I yuur LIFE? @‘ %
[ evmmp—

© B

|

ARE THE OBJLUTS SHowd ABUVE NEUESS5ARY FOR
SURVIVAL?  WHY O wity uT?

i &‘:‘1 iy
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WHICH MIGHT BE TITLES OF BOOKS IN THE
UNITED STATES? (select one of the
following tities): The Last Run

or o~

Q?Af

WHICH BOOKS MIGHT BE READ BY
THE CHINESE PEOPLE? HOW CAN
YOU JUDGE THIS?

HOW MIGHT YOU INDICATE THAT 800K
NUMBER 9 |5 READ BY THE PEOPLE OF
THE UNITED STATES?

DO YOU THINK THE CHINESE READ BOOKS?
WHY DO YOU THINK THIiS?

44




San franciseo,
QaWCorrma _
D

MAL

| Mrs. Berdeaux

CHENEY, WasHiNgToN
+
=
W
]
]
J
#1 #2
WHAT DO YOU SEE IN THE PICTURES DRAWN ABGVE? WHICH OF THE ABOVE PICTURES RESEMBLES A LETTER AND
ENVELOPE?  WHAT COUNTRY DO YOU SUPPUSE THIS ENVELOPE WAS WRITTEN IN?
WHAT CAN YOU ADD TO ENVELOPE #2 TO MAKE IT RESEMBLE A. ENVELOPE WRITTEN AND ADDRESSED IN THE
PEOPLE®S REPUEL!C OF CHINA?
WHAT ARE ENVELOPES AND LETTERS USFD FOR?
DU YOu EVER USE LEVTERS AND EWVELOPES? IF S0, WHY?
DO YOU THINK THE CHINESE EVER USE LETTERS AND ENVELOPES? IF SO, wWHY?
Q
ERIC 440 41y

LA
R R R R EEEmmm



e
4

i: %

oy

Lo

IERLR
L 11

g¢ -
_F

-yt
3

WHY DO CULTURES HAVE PARADES?

COLOR THE PARADE THAT BELONGS TO THE CHINESE CIVILIZATION,

CIRCLE THE PARADE THAT BELONGS TO THE UNITED STATES CULTURE.

15, 45}
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EXAMPLE~-Look for characteristics within this frame
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FINISHEQ? TAKE THIS PRE-TEST TO YOUR TEACHER.

STOP! DO NOT GO ANY FURTHER N THIS PACKET UNTIL
YOUR TEACHER INSTRUCTS YOU TG DO SO,

i f your teacher checks item number one, you do
not need to complete the remainder of this packet.
If your teacher checks item number two, continue to

work with this packet, and turn the page. .

|tem one: Go on to the next packet.
Item two: You are ready to start working in this
packet,

TURN THE PAGE ANU BEGIN.

440~
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PART TWO

The reason you nead fo have threg parts was explained eariier
in This packet; however, as @ reminder, you wili need to comolete
this section before working ahead in this packet,

=ﬁ“2 v This section will introduce key ideas. Your knowledge of

‘ 'simiiarifies and differences existing between the cultures ~f the
:':Paoples' Repubtic of China and the United States will help you

in completing this section.

Instructions For Completing Part Two:, You will be directed
1o draw pictures, write explanations of your opinions, and complete

other specified tasks.

TURN THE PAGE AND FOLLOW THE DIRECTIONS VERY CAREFULLY,




EEN

EXAMPLE

There are three majJor sectlons to this iearning packet.

The flrst section deals with pictures. You are to look

at the first frame, Look for characteristics within the
picture. You may wish to circle the objects you find in
the picture.

Next, look very closely at the frame. Describe what you
see in the frame. Write your description in the space
that is provided on the following pages.

Look again at the frame. Lock very closely at those
characteristics in the scene which distingulsh cuitures.
You may look at the example provided on the following
pages. The example will help you learn how to list
those characterlstics in the scene that will relate to
one Jr more of the following categorles; |list your obser-
vations under ‘the appropriate headings: Chinese Cuiturs;
United States Cul ture; Either Chinese or United States
Cuitures; Nelther Chinese or United States Cultures.

Draw something in the frame that will make the scene

(1) completely characteristic of the Chinese Culture;

(2) completely characteristic of the United States Culturs;

(3} a combination of the Chinese and United States Cultures:

(4) characteristic of neither the Chinese Culture or the
United States Culture.

‘Oraw these additions on the frames provided after the

listing columns.

Later, you may wish 1o write a story, a poem, or a song
based upon the objects you see in the frame.

Ready to begin reading the examples? Turn the page and
begin.

-442-4 5 ,
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EXAMPLE==Look for characteristics within this frame.




EXAMPLE

EXAMPLE--When you are looking for characteristics witﬁ_ﬁn the frame, you may wish to circie them.




b ' INSTRUCTIONS: LOOK AT FRAME | . (Example Frame}.

?—“ ,.::_ I"

{“_ ‘'STEP ONE: UDescribe what you see in fraume ' + Write your
H description in the space provided below. (If You need
k- additional space, write your description on a separate

piece of paper and attach to this packet).

Example: | see a free, a ferris wheel, a street lamp,
a building, a sign, people holding books,
peopie holding hands, etc.

STEP TWO: Look at the frame again. Look very closely at those
characteristics in the scene which distinquish cultures.
List those characteristics in the scene that will relate to
one or more of the following categories. List your observa-
tions under the appropriate headings: Chinese Culture;
United States Culturej Either Chinese or United States Cultures;
Neither Chinese or United States Cultures.

(1) (2) (3) (4}
Chinese 1 United Either Nei ier
Culture States U.5. or U.L, or
Culture Chinese Chinese
(1) Tree is not Tree 1s typicall Trees are in Trees grow

characteristig of types found | both China and{ from the sky.
type of China| in the United the United

States--Maple -States, ®
(2) Wwheel for Wheel --amuse- Wheel and/or Flying saucer
water power ment park water wheel in disquise

for irrigation
and electricity

24545,




STEP TWO, CONTIMUED:

(1) (2) (3) (4)
Chinese United Either | Neither
Culture States U.s. or U.S, or

Culture Chinese Chinese
(3)

Roof shingles Shingled roof Roofing is Roof is made
Mede of wood common in U.S. used in both of porcelain
prepared in China cultures—- China dishes

Shelter satis-

fies physical

need

(M) May use electric| Use street lamp; Need artifical]l This street

lights today:; often during light when the| lamp talks
may use lanterns| night to help sun is not in its sleep
people see shining.

(5) | The Chinese The building is| Buildings are | The building
buildings use & very modern shelters, for is made oun
more decoration English Depart- people and of peanut
for the upper ment at & college animals in butter gum.
class. in the U.S. both cultures.

(6} These people are| These people ard People live The people are
not wearing the wearing clothes everyvwhere in | wearing moon-
Chinese tunic nor common to peopl our world. rocks in their
| the Scholar suitj of the U.S. 1 shoes.

SIEP THREE: Draw something in the frame that will make the scene--
(1) Completely characteristic of tune Chinese Culture

(2) Completely characteristic of the United States Culture
(3) A coabination of the Chinese and United States Cultures
(4) Characteristic of neither the Chinese Culture or the

United States Culture

STEP FOUR: Make up a story, poem, song, or something else to show
your creativity., (Perhaps you would like to write a
play or direct a play in class. (lassmates may wish to

join you in such an activity). You're the boss.

-A45 .




Y

“4"‘7'40;’

Oraw something in the frame that will make it entirel

characteristic of the Chinese Culture.

EXAMPLE ¢




EXAMPLE ¢

Uraw something in this frame that will make the scene
completely characteristic of the United States Culture.
-4 |




FRAME A Example

SCENE ONE: Chinese Culture
D 3
K/\A—————_‘_W
e R

4

You may have drawn a dragen, or a water mill, or something else,

—

SCENE TWO: United States Culture

’

e — — ———— =

EXAMPLE : -

You may have drawn an American flag, or the Empire State Building,
or something else,

~440-
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EXAMPLE :
Draw something in this scene that will make it completely

characteristic of the Chinese and United States Cultures

combined,
_42PE;3
R
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FRAUE

f

EXAMPLE:
Draw something in this framethat wili make the scene
characteristic of neither the Chinese Culture nor the
United States Cul ture.

-45]
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FRAME ‘iﬂ

SCEJE THREE: A COMBIJATION OF THE CHTLESE AND
UJITED STATES CULTURES

o

You may have drawn a railrocad car and tracks, or a steamship,
or something else.

Ay .
SCENE ¥OUR: CHARACTERISTIC BELIMER THE
CHLIFSE CULTURE OR“‘HHE’ UNITED

N STATLS CULTURE

iRkl

You may have drawn a spaceshin, or Dutch wooden shoes, or something
eise.

~452+
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Aruitoxt provided by Eic:

BFFORE i) §

You understand
You understand
You urdarstand

ne 2lassifying

ATE v GFARC T BEIY2

Ay ZTART

TART WORKING ON PART TWO BE SURE THAT:

+*he directions completely,
the examples presented.
the categories under which you will

vour s.ognes,

1€ S0, TIUNM THE PAGE

2,
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INsTRUCTIONS : ook af rroe JA

STEP ONE:

STEP TWO:

Describe what you see In frame —l-f* . Write your
description in the space provided below. (If you need
additional spiace, write vour descriprion on a separate
plece of paper and attach to tids packer).

Lock at the frame again. Look very clusely at those
characeeristics i1n the scene which distinguish cultures.

List those characteristics in the scene that will relate to

one or more of the following categories. List your observa-
tions uuder the appropriare headings: Chinese Culturec;

United Siates Culture; Either Chinese or btnited States Cultures;
Neither Chinese or United States Culr.ares,

(1) @ (3) (4)
Chinese United Either Neijthery
Culture States U.5. or v.5. or

Culture Chinese Chinese




STEP TWO, CONTINUVED:

(1) (2) (3 (4)
Chinese I United Either 1 Neither
Culture States U.5. or U.S., ox

| Culture Chinese Chinese

STEP THREE: DPrawv someihing in the frame that will make the Scene--
(1) Completely characteristic of the Chinese Culture

(2) Corpletely characterisiic of the United States Culture
(3) A combination of the Chinese and United States Cultures
(4) Characteristic of neither the Chinese Culture or the

Lnited States Culturs

STEP FOUH: Mane up 2 stery., peer, seng, or somothing else to show
your creattvitr., (Perhaps you would like to write a
plav or direct a play in class. Classmatcs nay wish to

Jjoin you do such an activiir}. You're the boss,

-r!%r“}
ENEY.
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Aruitoxt provided by Eic:

RIC

INSTRUCTIONS: LOOK AT FR:QTEﬁ_i___Bi___.

STEP ONE:

STEP TWO:

Describe whal vou see in frame _;1;!3 . Write your
description in the space provided below, (1f you need

“additional space, write your description on a separate

piece of paper and attach to this packetr).

Look ot the frame again. Look very closely at those
characteristics in the ccene wirieh distinquish cultures.

List those characteristics fo the scene that will relate to

onc or tove ol tie following categories, List your observa-
tions under tihe appropriate headings: Chinese Culturag

Uniced States Culture: Lither Chinese or United Statos Culturess
Feither Chinese or Loited States Cultures.

(1 &3] (3 (4)
Chinese ' Upited Either lieither
Cultury States V.S, or v.5. or

Culture Chinesu Chinese
Y P I
47




STEP TWO, CONTINUED:

(1) (2) (3) (4)
+ Chinese United . Either ' Neither
Culture States V.S, ¢r f U.S. ox
Culture Chinese Chinese

STEP THREE: Draw s.mecthing in the frame that will make the scene--
{1) Completely characteristic of the Chinese Culture

{2) Completely characteristic of the United States Culture
(3) A combination of the Chinese and United States Cultures
{4) Characteristic of neither the Chinese Culture or the

United States Culcture

STEP FOUR: Make up a story, poem, song, or Something else to show
your creativity, (Perhaps you would like to write a
play or direet a play in class. Classmates may wish to

join you in such4gg activity). You're the boss,

409
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wsTRucrzons: ook at Frae 4 C .

STEP ONE: Describe what you see in frame JL C: + Write your
description in the space provided below. (If you need
*additional space, write your description on a separate
piece of paper and attach to this packet).

STEP TWO: 1look at the frame again. Look very closely at those
charadteristics in the scene which distinquish cultures.
List those characteristics in the scene that will relate to
one or more of the following categories. List your observa-
tions under ine appropriate headings: Chinese Culture;
United States Culture; Either Chinese or United States Cultures;
Neither Chinese or United States Cultures,

(1) (2) (3) (4)
Chinese United Either Neicher
Culture States U.8. or U.8. or

+Culture Chinese Chinese

‘ -8
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INSTRUCTIONS:  Luok al kv LD

STEP ONE:D  Des:ribe what vew see in frane ;z-2> . Write your
dewersptien 'nothe space provided below. (I you need
Cadditional opaces write vour deseription en a sceparace

picce o paper and attach Lo tits packet),

STEP TWU: Look at the frame Hﬂdiﬁz Look very ciorely at those
characterinticy in the scowe which distincuish culgures.,
List those characterisfica in thet seene that will relate Lo
one or more of the following cateporives. List your observa-
tions under the apprepriate headinpgs:  Chinese Culture;
United Statesw Culture: fither Chinese or ¢nited Stares Culiures:
Neither Chinese or United States Cnltures.

(1) (2) (3) (4)

Chinesw o bnited Either Neither
Culture Stares U.5. or L.5. ¢or
Culiure Chinese Chinesc

14

L

O
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Aruitoxt provided by Eic:




STEP TWO, CONTINULD:

(1) (D) (3) (4)
| Chinesce United Fleher 1 dNeither
| Culture Status U.S. o. U.8, or
i Culture Chinese Chinese

l

STEP THREE: Draw
(1)

(2}
(3
(4)

STEP FOUR: Make
your
play
join

something in the frane that will make the scenc--
Completely characteristic of the Chinese Culture

Complet:ly characteristic of the United States Culture
A combination of -the Chinese and United States Cul.urcs
Characteristic of neither the Chinese Culture or the

United States Culture

up a story, paem, song, or somwlhirg else to show
crvativity, {(Perhaps you would like Lo write a
or dircet a play in ¢lass, Ciassmates may wish to

you in such an activity)- You're the boss,

-4874 1Y,
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INSTRUCTLONS: Look At rrvt JE .

STEP ONE:

STEP TWO:

Deseribe wnat vou see in frame ;1.£§__, Write your
description in the space provided below. (1f vou ueed

“additional space, write your description on a separate

picce of paper and attach to this packer).

Leok at the fraraes again.  Locok very closely at those
characteriatics in the scene whiceh distionquish cultures.

List those chipracteristics in the scene that will relate to

one or more of the following categories. List yvour obsorva-
tions wunder the apprepriate headings: Chinese Culuiure;

United States Culture; Fither Chinese or United States Cultures;
Neither Chinese or Lnited States Cultures.

(1) (2) (3) (%)
Chinese ' Lnited Either Neither
Cul ture States U.S. or U.5. or

Culture Chinese Chinese

|

ERIC

Aruitoxt provided by Eic:
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STEP TWO, CONTINUED:

(1) (2) (3) (4)
' Chinese Urited Either 1 Neither
Culture States U.S. or U.5., or
Cul ture Chinese Chinese

STEP THREE: Draw something in the frame that will make the scene--
(1) Completely characteristic of the Chinese Culture

(2) Completely characteristic of the United States Culture
(3) A combiration gof the Chinese and United States Cultures

(4) Characteristic of neither the Chinese Culture ct the
United States Culture

STEP FOUR: Make up a story. poen. song, or something else to show
your creativity. (Perbaps you would like to write a
play or dircer a play in class. Classmates may wish ro

Join you in such an activity). You're the boss.

ERIC 50
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Aruitoxt provided by Eic:

INSTRUCTIONS: LOOR AT [RAMY i G-

STEP OXE:

STEP 'TWwo:

Deseribe wital vow fee in frame 16 . WNrite your

dueneription in tie space provided below, (If you need

“additional spacy, write your descrivtion on a separate

plece of paper and atcach to this packet),

Look at thet Frave apain.  Look very closely at thos.
characteristics in the scene which distinguish cultures.

List those characteristics in the scene that will relnte to

one or wore oi the rollowing categories. Lise your observa-
tions wnder the appropriate headings: Chlnes Cultures;

tnited States Culture; Lither Chinese or Unj.ed States Cultures;
Nelther Chinese or Lnired States Cultures.

(1) 2) (3) (4)
Chincse " United Either Neither
Culrure States U.S. or U.8. or

Cultwre Chinese Chinesc
r-
_enn. S I




STEP Two, LON

(1)
* Chinese
Culture

STEP THRFE: Drow
(1)

(3)
(4)

STLP FOUR:  Iale
your
play
join

Q
ERIC

Aruitoxt provided by Eic:

[EINCED
(2) (3 (4)
United Either ' Neither
Stales U.S5. or U.S., or
Culture Chinese Chinese

B T VRN A —— S S -  —— ettt

sometning in the frame that will make the scene—-
Completely characteristic of tie Chinese Qulture

Completely characteristic of the United States Culture
A combination of the Chinese and lnited States Cultures

Characteristie of neither the Chinese Cuiture or the
Enited States Calture

Bped o alGre, pocr, song, or something clse to show
creativity, ({(Perpaps vou would lile to write a

or direet o play in class, Classmates way wish Lo
you in such .n acLiviLy); You'te the hoss,

- 51
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NSTRUCTIONS:  fwok aT rRyve . JA# .

STEP ONE: Doscribe what vou see in frame _gf/V . Write your
duscription in the space provided below. (I1f you neced
additional space, write your description on a separate

plece of paper uand attach to tnis paciel).

Look abL the froare amain. Loow veyy closely sy those
characteristics 10 the seene woich distinaunish cultures.

List those chioracteristrces in tiie seens that will relage to

one or rore of the followine catesories, List voeur observa-
tions undey i approvriate headings: Chinese Cultures

United Stutes Cnlture: Lither (hinese or United States Cultures;
Nelther Chipese or United States Cultures.

STEP fWOq

O

ERIC

Aruitoxt provided by Eic:

(1)

Chinvace Mited Either aeliher
Culture stdtes U.S. or L.5. or
Culture Chincese Chinese

o

,nn13:3

(3)

(4)




O

ERIC

Aruitoxt provided by Eic:

STEP TWO, CON

(1)
. Chinese
. Culturc

TINULD:
{(2) (3) 4
i United Either ) Neither
States U.S. or L.5, or
wvilture Chinese Chinese

STEP THREF: Draw

(1)
(2)
(3
(4)

STEP FOLR: Make

your
pl Jv

by
join

something in the frame that will make the scene--
Completely characteristic of the Chinese Culture

conpletely characteristic of the United States Culture
A combination of the Chinese and United States Cultiures

Characteristic of neither the Chinese Culture or the
United States (ulture

un g <tory. poert, song, or something else to show
Crostivity, Fertiaps vou would like to write a
or diruect o plav in class. Classpates may wish to

yOu in such au activivy). You're the boss,

-7.025 9,
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= ||m Provided by ERIC

DART THREE

The reason vou need to «ork three parts was explained
cartier in this packet: however, &8s a reminder, vou will need

to complete this section hefore workina ahead in this packet.

This section will provide throught orocesses. Your
knowledne of rultures will help you in comoteting this section,
fnstructions for Jomaleting Part Three: You will be

girected to draw Dictures, write exnianations of vour opinions,

apd rornlete ther spacified tasks,

Tricosy Twl BAGE AN OO 0W THE MIRECTIOMS YERY CAREFLLY,

[lc\
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Aruitoxt provided by Eic:

ERIC

EXAMPLE

There are three maior divisions in this learning packet. You
have [ust completed Part Two. The direcrions for completing
Part Three are very similar to the directions vou fol]owed )
in Part Two. You are to lcok at the first frame. Look for
characteristics within the frame. Look for the objects
which helong in the foyr catedories:
{1} Complete.y characteristic of the Chinese Culture
(2} Compietely characteristic of the United States Culture
{3) A comhination of the Chinese Juiture and the linjted
Srates Culture
{4) Mot characteristic of either the Chinese Culture or
the tinited States Culture.

You will deride what the picture in the frame means to vou.
You wil' draw nictures which renresent the four catedories.
The example provided will helo explain this process.

You may wish to uyse some of the pictures more than once. You
may wish to use onlv one ofF +wo of the nictures. You mav wish
e add vour own Dictures, Be creative and draw vour ideas.

Feadv fc peqgin readini the examples? Turn the page ar- start
learning.




STEP TWO, CONTINUEL:

(1)

' Chinese
Culture

(2) (3) (4)
United Either 1 Neither
States U.5., or i U.S. or
Culture Chinese Chinese

STEP THREL: Draw
1)

(2)
&)
(4)

STEP FQUR: Make
your
play
join

something in the frame that will make the scene—-
Completely characteristic of the Chinese Culture

Completely characteristic of the United States Culture
A combination of the Chinese and United States Cultures
Characteristic of neither the Chinese Culture or the

United States Culture

up a story, poer, song, or something else to show
creativiey. (Perhaps you would like to write a
or direct a play in class. Classmates may wish to

you in such an activitv). You're the boss.

g2y




INSTRUCTIONS: LOOK AT FRAME A .

STEP ONE:

STEP TWO:

Describe what you see in frame _ A . Write your
description in the space provided below. (If you need

“additional space, write your description on a separate

plece of paper and attach to this packet).

Look at tihe frame again. Look very closely at those
characteristics in the scene which distinquish cultures.

List those characteristics jn the scene that will relate to

one or more of the following categories. List your observa-
tions under the appropriate headings: Chinese Culture;

United States Culture; Either Chinese or United States Cultures;
Neither Chinese or United States Cultures.

(1) (2) (3) (4)
Chinese " United Either Neither
Culture States U.5. or L.S5. or

Cul ture Chtinese Chinese

_516—5 :;'.}
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STEP TWO, CONTINUED:

(1) (2) (3) (4)
Chinese United Either ' Neither
Culture States U.S. or U.S. or

Cultu.e Chinese Chinese

STEP THREER:

STEP FOUR:

Draw something in che frame that wili make the scene——
(1) Completely characteristic of the Chinese Culture

{2) Conmpletely characteristic of the United States Culture
(3) A combination of the Chinese and United States Cultures

{4) Cha-acteristic of neither the Chinese Culture or the
United States Culture

Make up a story, poem, song, or something else to show
your creativity. (Perhaps you would like to write a
play or direct a play in class. Classmates may wish to

join you in such an activity). You're the boss,
~517-
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FRAME Eﬁ

SCEHE ONE: Chinese Culture

e,

by (D)
‘i {/Messages in China ysed
to be sent and delivered
by runners.

{2) This bike
cen be found in the
cities of China

*ww-r\\

(3) This cart is part of th

Manchu eror' rty he
forgot. %gp ac vhen ﬁe y

éCENE TwO: United States Culture

A

I did not show any of the pictures in this United States Culture
because:

(1) Runners were not used in early American cities as messengers.

(2) The cart is not part of an old wagon train, but part of a plow
used in 0ld China.

{3) The bike was made in Japan,

e T —_— = = e
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A COMBINATION OF THE CHINESE AND
UJITED STATES CULTURES

P ¥ 5

This man is wearing a silk shirt l "" This bike was made in
that was manufactured in China, \\‘
/

P oth cultures useE .

o ‘\,the Whﬁ.]:-“' ?&,’
(--‘:MM if{ \:'\‘C."‘.'
TAN - ) / -
Y Tl
ettt w—

ey

the United States
but he is an American track star.'; -
¢ \\'n China as & gift
" \ \. ‘\to his brother.
-

5\ but bought by a men
‘J».m-:--l)) =~ e

\ IJ "s ~
[ ‘-"“.‘-—\ H
] .
¥ N /]

SCENE FANR: CHARACTERISTIC OF HTITHER THE
CHINESE CULTUKE OR WHE ULITED
S STATLS CULTURE

ALL THE ABOVE COULD BE CHARACTERISTIC OF BOTH CULTURES
BUT A FLYING SAUCER IS nBOT.
Wit




INSTRUCTIONS: LOOK AT FRAME fL(l .

STEP ONE: Describe what you see in frame 6 01_, Write your
duscription in the =space provided below. (If you need
"additional space, write your description on a separate
piece of paper and attach to this packet).

STEP TWO: Look at the frame again. Look very closely at thode
characieristics in the scone which distinquish cnliuzes.
List thuse characreristics in the scene that will relate te
oneg or more of the following categories. List your observa-
tions under the appropriate headings: Chinese Culture;
United States Culture; Either Chinese or United States Culiures;
Neither Chinese or United States Cultures.

(1) (2) (3) (4)
Chinese " United Either Neither
Culture States U.Ss. or U.S. or

Culture Chinesc Chinese
-5 70)-
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STEP TWO, CONTINUED:

(1) (2) (3) (4)
' Chinese United Either I Neither
Culture States U.5. or i U.S. or
Culture Chinese Chinese

STEP THREL: Draw something in the §frame that will make the scene--
(1) Completely characteristic of the Chinese Culture

(2) Completely characteristic of the United States Culture
(3) A combination of the Chinese and United States Cultures
(4) Characteristic of neither the Chinese Culture or the

United States Culture

STEP FOUR: Make up a story, poewm, song, or something else to show
your creativity. (Perhaps you would like t0 write a
play or direct a play in class. Classmates nay wish to

join you in such an activity). You're the boss.

'3"1’: j.




FRAME. J)

SCENE OHE T,

THIS I5 THE OWLY MEANS OF TRANSPORTATION SHOWN
THAT REPRESENTS THE CHINESE CULTURE BECAUSE. . .

(1) This could be part of an old Chinese cart.

(2) The bike is not a pedicab,

{3) The runner is not using Chinese letters on
his shirt.--The runner is not Chinese.

SCEHE TwO J’fj\\\

This is an
American
runner.

This bike ™~
was made in the
United Btates.

L~
[\




FRAME E

SCEUE THREE: A CCMBIUATION OF THE CHLIESE AlD
UiilTED STATES CULTURES

For the reasons explained in the scene below, I 4id not

draw eny of the examples in this scene. However, a plane
would be characteristic of both the Chinese and United States
Culture,

I\

i éCENE FOR:  CHARACTERISTIC OF IDITHER THE

, ""‘""‘.\ CHIUESE CULTUKZ OR “WHE UYHITED
< STATES CULTURE

AN ¥

Y

(= & Y
e o iy r"?_&:\
Liﬁ'{ This man is =
N, from Weles. /'\ - --':-:\‘“_1 :/
L 6097

w ¢

/ — .._p.___.-—
i J-—n.._.»-"" —r
bt ' j
' e _oﬂ' “
-
—

--n..,ﬁa_n-e-'i I ,_,;“
This wagon can no
longer be useqd
. it is of no value}
™ This bike was
made in Francef

S




STEFP TWo:

STEP ONE:

INSTRUCTIONS: LOOK AT FRAME D % .

g

Describe what you see in frame D ,i _+ HWrite your
description in the space provided below. (If you need
"additional space, wirite your description on a separate

piace of paper and attach to this packet).

look at the frame again. Look very closely at those
characteristics in the scenc¢ which distinquish cultures.

List th-~sg¢ characteristics in the scene that will relate to

cne or mcr- of the following categories. List your cbserva~
tions under the appropriate headings: Chinese Culture;

United States Culture; Either Chinese or United States Cultures;
Neither Chincse or United States Cultures.

(1) (2) (3) (4)
Chineso ' United Either Neither
Culture States U.S. or U.8. or

Culture Chinese Chinese
=504




STEP TWO, CONTINUED:

STEF THREE:

STEP FOUR:

(1) (2) (3) (4)
* Chinese United Either 1 Neither
Culture States U.8. or U.s. or
Culture Chinese Chinese
Y
L
Draw something in the frame that will make the scene--
(1) Completely characteristic of the Chipese Culture
(2) Completely characteristic of the United States Culture
(3) A combination of the Chinese and United States Cultures
(4) Characteristic of neither the Chinese Culiture or the
United States Culture
Make up a story, poem, song, or something else to show
your creativity. (Perhaps you would like to write a
play or direct a play in class. Classmates may wish to
Join you in such an activity). You're the boss,

25944




FRAME EE

SCENE ONE D i
o 1} L
' T
M

This eoild be part of
en 0ld Chinese cart.

This bike could be made inte¢ a
§ Chinese "r-~dicab".

SCENE TWO

{1) Means of transportation--running

{2) Means of sport--track star

{3) Means of satisfying physical
needs-~exercise

This is & track rumner--he has

initials of a school on his

shirt--the letters are not

"Chinese Charactures".

EY7SC

~ |
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FRAME é;’

SCENE THREE

This bike is used u
by businessmen in China.
This bike is used by busiressmen
in the United States.

This bike has wheels--all bikes have wheels~=both the Chinese
and United States Cultures have used the wheel in transportation.

SCENE FOUR

e =
Lo P Nt

. T T

e ey
e
"-m.._\ (:f.-"_...'—--"‘""‘-.

fane

f\

This wagon was used by the Dutch in their move scrouss
the restored scils of the letherlands and hauled many pairs
of golden jce skates for the aunt of Han Brinker. It was sold
to the Itallans in the next century and carried the paintings
of Michael Angelo across the flooding streets of Rome, ltaly.

5y




Frave  H
5
SCENE ONE
’_\ If you add a carrige
/. . em  to tne bBack of this
F « N\ g:"‘/ " ¥ bike, it would re-
3‘5,.,.___,‘,) gemble a “"pedicab”.
.
s ‘
\.:; If you change . ﬁfﬁ
the letters E.W.8.C. to this
runner could ve Chinese,
SCENE TWO
[’!
If you made this
into a wapon train,
it would he like the
means of transporta-
tion used in the
setiling of the West
I did not include i1he runner because track i:n%t & common means
of transportation. ’
I did not include the bieycle hecause it was not invented by
an American, -
=578«
)
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FraE L

4 SCENE OnEs  Cninese Culture

The man is & runner for the United States Olympie Team~~he
is not Chinese. He is wearing cotton shorts made in the Unitead
States. He is wearing contact lens sold to him by an American
eye doctor that has never traveled in the People's Republic of
China.

The bike was invented by the French. The Chinese rice farmer
is not rich enough to afford a bike--"How do you ride a bike
through a flooded rice pafdi?” The import tax on the bike is
far too expensive for the common means of transportation.

The broken-down wagon belonged to the late cousins of
Captein Oregoona--a general sold it to him before the battle of
Muddy water.

United States Culture

This iz a Real ‘? .
|}~ MaoDona1ad! ~ ; - 2.
w_.___;:;::::—=~-\

kY
e

..--::_;‘_:?-:w'\:w“"{" L _'_‘,,..
iy }- '
\N‘ J __‘_,.‘—- o ten 3

‘v\“
:,‘" 4 This bike has
nts and "olts-;
\ things molded

\ { in the
\ United
This man is wearing suntan / \\ States.
lotion mgde in the United States which

" 1 .
permits him t¢ "Run in the Sun. N SR, ;5 Tl
L = m— = e W A . —
‘.\Y\“‘

BN

|.._._
Ly

"
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FraveE 4

WHEELS WERE USED BY THE CHINESE PEOPLE MANY THOUSANDS OF
YEARS BEFORE THE UNITED STATES CULTURE WAS CREATED.

However, once the people of the United States Culture

found use for the rubber wheel, the wagon wheels (which were
wooden ) were no longer used--the wagon was deserted. The
bicycle became a popular sport activity, and the American
relations with rubber-exporting countries became very delicate,

SCENE FOUR

Champion--Gold 'edal e ;»’
Winner. He is from the -\_{,

United States. The
Chinese do not

participate in the /
Summer Olympics.

The reason he

was drawn in

this scene is P—C——

because he
is not a
common means aqy”"nadl'
of transportation} “’;:::} t
especially if he is in

the Olympics--because ' A A '?ﬁﬁq?\
how many people do you know that run in the Olympics?

FUs
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01

4 s




Mg < A M
INSTRUCTIONS: LOOK aT FRAMEG HIT

STEP ONE: Describe what you see in frame __Q_‘HIT. Write your
description in the space provided below., (Lf you need
"additional space, write your description on a scparate
piece of paper and attach to this packet).

STEP TWO: Look at the frame apain. Look very closely at those
characteristics in (he scene wvhich distinguish cultures.

List thosce characteristics in the scene that will relate to

one or more of the fellowing categories. List vour observa-
tions under the appropriate headiugs: Chinese Culture;

United States Culture; Either Chinese or United States Cultures;
Neither Chinese or United States Culiures.

1 (2) (3) (4)
Chinese " United Either Heither
Culture States U.S. or U.S. or

Culturc Chinese Chinese
57t -
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STEP TWO, CONTINULD:

(1) (2) (3) (4)
' Chinese United Either ' Neither
Culture States U.S. or V.5, or
Culture Chinese Chinese

STEP THREE: Draw semethirg in the frame that will make the Scene--
(1} Completely characteristic of the Chinese Culture

(2) Conpletely characteristic of the United States Culture
(3) A combination of the Chinese and United States Culiures
(4) Characteristic of neither the Chincese Culture or the

United States Culture

STEP FOLUR: Make up a story, poeem, song, oi” something else to show
your crvativity., (Ferhaps you would like to write a
play or direct a play in class, Classmates may wish to

you in such an acnivicy)- You're the boss.,




BEFORE YO START WORKING 0N PART THREL

BE SURE THAT:

1. Youw understand +he directions completelv,
2, You understand the examtles presented.
5. You understand The cateqgories under which vou will be

definine vour frames,

aZE /O READY TD ROGIN? 1T S0, LRN THE PACE
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INSTRUCTIONS: Look AT Fravg &/

STEP ONE: Describe vhat you sec in frane :‘5// . Write your
descripticn iu the space provided below. (If you need
“additional space, write your description on a separate
picee of paper and attach to this packet).

-

SIEP TWO: Look at the frame again. Look very clesely at those
characteristics in the scene which distinquish ecuwltures,
Lisr these characteristics in the seene that will relaste to
one or more of the following categories. List your observa-
tions under the appropriate headings: Chinese Culture;
United States Culture} Eithey Chinesc or United Stares Cultures;
Neither Chinese or United States Cultures.

(1) (2) &) (4)
Chinese ' United Either Neither
Culture States U.5. or U.5. or

Culture Chinese Chinese

-6'5‘555 “




STEP THu, CONTINUED:

(1) (2) (3) (4)
1 < Chinese United Either 1 Neither
t Culture States U.S5. or U.S. or
| Culture Chinese Chinese
t
Y

STEP THRLE: Draw something in the frame that will make the scene--
(1) Completcly characteristic of the Chinese Culture

(2) Complegely characteristic of the United States Culture
(3) A combination of the Chinese and United States Cultures
(4) Characteristic of neither the Chinese Culiure or the

United States Culture

STEP FOUR:  Make up 4 story., poem, song, or something else to show
your creativitv. {Perhaps you would like to write a
play or dircct a play in class., Classmates may wish to

Join you in such an activity)e You're the boss,

Loy
= ?)FE S0




SCENE OHE! Chinese Culture

SCEN: TwWO: United States Culture

e Y —— Ty - TR T




SCLIE THREEZ: A COIBILLATION OF TED CHLLESE AlD
ULITED STATRS CULTURES

|

e -

SCENE FOUR: CHAHACTERISTIC OF UTITHER THE
CHINESE CULTURL OR THE UNITED
N STATES CULTURE

e _—_— e m——— ]
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INSTRUCTIONS: LOOK AT FRaME o2 .

STEP ONE: Describe what you see in frame “‘#& - Write your
doscriprion in the space provided below. (If you need
“additional space, write your description on a separate
picce of paper and attach to this packet).

STEP TWC: Look at the frame again. Look very closely at those
characteristics in the scene which distinquish cultures.
List those characteristics in the scene that will relate to
one or more of the following categories. List your observa-
tions under the appropriate headings: Chincse Cultute;
United States Culture; Eitber Chinese or United States Cultures;
Neither Chinese or United States Cultures.

(1) (2) (3) (4)
Chinese ' United Gither Neither
Culture Stales U.5. or t.S8. or
Culture Chinese Chinese
Q. e Doy




STEP TWO, CONTINUED:

(1) (2) (3) (4)
- Chinese United Either ! hefther
Culture States - .8, or U.S. or
Culture Chinese % Chinese

s

STEP THREE: Draw something in the frame that will make the scene--
(1) Completely characteristic of the Chinese Culture

(2) Completely characteristic of the United States Culture
{3) A combinaticn of :he Chinese and United States Cultures

{(4) Characteristic of neither the Chinese Culture or tle
United States Culture

STEP FOUR: Make up a story, poem, song, or something else to show
yout creativity. (Perhaps you would like to write a
play or direct a play in class. Classmates may wish to

X Join you in such an activicii. You're the boss,
- 54 =
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Frove #eR
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INSTRUCTIONS: LOUK AT F?u\n}ﬂ':_fj .

STEP ONE: Describe wiat vou see in frame‘_jf’g . Write your
descripijon in the gpace provided below. (LE you need
additionil apace, vrite your description ¢n a separate
pilece of paper und attach to this packert).

STEP TWO: Look at the frzrme again. Look very clesely at these
characteristics in the ccene which distinquish cultures.
List those characteristics in the scene that will relate to
cne or nore of the following categeries. List your oblerva-
tions under the appropricte headings? Chinese Culture;
United States Culture; tither Chinese or United Scates Cultures;
Neither Chinese or United States Cultures.

(1) (2) (3) (4)
Chinese " Tnpited Either Neither
Culture States U.5. or U.5. or

Culture Chinese Chinese
! ]
{
Il &
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STEP TWO, CONTINULD:

e —

(i)
Chinese
Culture

(2)
Cnited
States
Culture

(3)
Either
U.S. or
Chinese

¥

(4)
Neither
U.S. or
Chinese

STEP THRLLY

STE? FOLLi:

O

ERIC

Aruitoxt provided by Eic:

Braw something in the frame that will make the scene--
(1) Completely characteristic of tie Chinese Culture

(2) Completely characteriscic of the United States Culture

(3) A combination of the Chinese and United States Cultures

{4) Characteriatic of neither the Chinese Culture or the
Unite  States Culture

Make up a stor-.

Jour croatinid
plavy or dircct

1

Join veu in suai

poer, gong. orf soncthisg elise

{Pere s rou would lize e

play in clags.
At Getivity ).

Classmates ray
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FrRauE #3

Chinese Culture

éCENE_ Twl):

United States Culiure
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STEP ONE:

STEP Twu;

Describe what vou seve in frame #z . HWrite vour

description in tiwe space provided below. (If you neeld

"additional space, write your description on a separate

piece of papoer and atiach to this packedr).

Look at the frame again. Look very clusely at those
charactevistics in the scene whdch distingursit cultures.
List Lhose characteristies in the scene that will relate to
one or more of tie fellwwing categouries. List your observa-
tions under wne apprepriate headings:  Chinese Culture;

United Stated Calture; Lither Chinese or United States Cultures)

delther Chinese or tnited Sfates Cultures.

(1) (2) (3) 4)
Chincse " Inited Either Neither
Culrure - States U.5. or U.5. or

Culture Chincse Chincse
~




STEP TWO, CONTINUED:

STEP THRELE:

STEP FOUR:

ERIC

Aruitoxt provided by Eic:

(1) (2) (3 (4)
- Chinese ) United Either i Neither
Culture States U.5. er ' U.5. or
fulture Chinese Chinese
i
Y
L —_
Draw somcthnircg in the frame that will make the scene--
{1} Completely characteristic of the Cninese Culture ¢
(2) Completely characteristic of the United States Culture
(3) A combination of the Chinese and United States Cultures
(4) Characteristic of neither the Chinese Culture or the
United States Culture
Make up a story, peen, song, or something else to show
your creativity, (Perhaps you would iike to write a
play or dircet o play in class. Classmates may wish tno
Juia you in such an activiey). You're the boss,

Y




FRAM 3‘%if

SCENE ONE: Chinese Culture

-

SCENE TwO: United States Culture
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A COUBILATION OF THD CHILLSE

UJdTITED STATLS CULTURES

AlD

SCENE » R

CHARACTLURISIIC OF HIICHER THE
CHINESE CULTURY CR YWHE UUINE

il s

STATES CULTURE







i

P
e

INSTRUCTIONS: LOOK AT FRAME =% .

STEP ONE:

STEP TWO:

Describe what you see in frame ”:f;- . Write your
description in the space provided below. (If you need

*additiounl spacc, write your description on a separate

piece of paper and attach to this packet).

Look at the frame again. Look very closely at those
characteristies in the scene which distinquish cultures.

List those characteristics in the scene that will relate to

one or more of the following categories. List your observa-
tions under the appropriate headings: Chinese Culture;

United States Culture: Either Chinese or United States Cultures;
Neither Chinese or United States Cultures.

(1) (2) (3) (4)
Chinese United Ei*her Helther
Cul ture States .5, or 6.5, or

Culture Chinegse Chinese
_555-
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3 K STEP TWC, CONTINUED:
(1) (2) (3 (4)
- Chinese United Either Xeither
Culture States U.58. or U.5. or
Culture Chinese Chinese
e

You're the boss,

STEP THREE: Draw something in the frame that will make the scene——
(1) Completely characteristic of the Chinese Culture

(2) Completely characteristic of the United States Culture
(3) A combination of the Chinese and United States Cultures
(4) Characteristic of ncither the Chinese Culture or the

United States Culture

STEP FOUR: Make up & story, poem, song, or something else to show
your creativity. (Perhaps you would like to write a
play or direct a play in class.

join you in such an activity)-

~556- 07"

Classmates may wish to
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SCEHE OHE: Chinese Culture

SCENE T#O: United States Culiture
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SCENE THREE: A COMBINATION OF THE CHLIESE AiD
L " UHITED SPATES CULTURES
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SCENE FOUR: CHARACTERISTIC OF NZITHER THE
CHINESE CULTURE OR THE UNITED
h STATES CULTURE
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STEP ONE:

STEP TWO:

INSTRUCTIONS: LOOK AT FRAME el Q .

- o

Describe what you see in frame Q + Wrire your
description in the space provided below. (If you need
"acditional space, write your description on a separate

piece of paper and attach to this packet).

Look. at the frame again. Look very closely at those
characteristics in the scene which distinquish culrures.

List those characteristics in the scene that will relate to

one or more of the following catepories. List your observa-
tions under the appropriate neadings: ¢hinese Culture;

United States Culture; Either Chinese or United States Cultures;
Neither Chinese or United States Cultures.

(1) 2) (3) - )
Chinese United Either Neither
Culture States U.85. or U.8. or

Culture Chinese Chinese

05
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. 'STEP TWO, CONTINUED:

STEP THREE:

STEP FOUR:

(1) (2) 3 (4)
* Chinese United Either ) Neither
Culture States U.s. or Uu.8. or
Culture Chinese Chinese
~
Draw something in the frame that will make the scene--
(1) Completely characteristic of the Chinese Culture
(2) Completely characteristic of the United States Culture
(3) A combination of the Chinese and United States Cultures
{(4) Charasteristic of neither the Chinese Culture or the
United States Culture
Make up a story, poem, song, or something else to show
your creativity. (Perhaps you would like to write a
play or direct a play in ¢lass. Classmates may wish to
join you in such an activity). You're the boss.
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€f¥ ‘ SCENE ONE: Chinese Culture

éCENE TWD: United States Culture
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SCLIE THREE: A COMBIWATION OF THC CHINESE AlD
UHITED STATES CULTURES

SCENE FOUR: CHARACTERISTIC OF NCITHER THE
CHINESE CULTURE OR WHE UWITED
STATES CULTURE
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INSTRUCTIC” °. LOOK AT FRAME *f .

STEP ONE: Describe what you see in frame * 7 . Write your
description in the space provided below. (If you need
" additional space, write your description on a separate
piece of paper and attach to this packet),

STEP TWO: Look at the frame again. Look very closely at those
characteristics in the scene which distinquish cultures.
List those characteristiecs in the scene that will relate to
one or more of the following categories. List your observa-
tions under the appropriate headings: Chinese Culture;
United States Culture; Either Chinese or United States Cultures;
Neither Chinese or United States Cultures,

(1) (2) (3) (4)
Chinese United Either Neither
Culture States U.S8. or U.S, or

Cultura Chinese Chinese

Q . 5659 80




STEP TWO, CONTINUED:

(1) (2) (3 (&)
Chlnese United Ei thel’ ] Nei thel’
Culture States U.5. or U.8. or

Culture Chinese Chinese
1 “

STEP THREE:

STEP FOUR:

Draw something in the frame that will make the &cene-~
(1) Completely characteristic of the Chinese Culture

(2) Completely characteristic of the United States Culture
(3) A combination of the Chinese and United States Cultures

(4) Characteristic of neither the Chinese Culture or the
United States Culture

Make up a story, poem, song, or so.:thing else to show
your creativity. (Perhaps you would like te write a
play or direct a play in class. Classmates may wish to

join you in such an activity). You're the boss.

58
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SCENE THREE: A COMBINATION OF THE CHLIESE AND °
UNITED STATES CULTURES .
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SCENE FOUR: 'CHARACTERISTIC OF NCITHER THE
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INSTRUCTIONS: LOOK AT FRA.‘EE#{ .

STEP ONE: DPescribe what you see in frame « Write your
' description in the space provided below. (If you need

additional spare, write your description on a separate
piece of paper and attach to this packet).

-

STEP TWO: Look at the frame again. Look very closely at those
characteristics in the scene which distinquish cultures.

List those characteristics in the scene that will relate to

one or more of the following categories. List your observa-
tions under the appropriate headings: Chinese Culture;

United States Culture; Either Chinese or United States Cultures;

Neither Chinese or United States Cultures,

o= i

(1) (2) PR &) - (4)
Chinese ! United ‘Either Neither
Culture States U.8. or U.S. or
Culture Chinese Chinese

© 59i
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STEP TWu, CONTINUED:

(1)

Chinese
Culture

(2)
United
States
Culture

(3)
Eicher
U.S. or
Chinese

(4)
Neither
U.8. or
Chinese

STEP THREE:

STEP FOUR:

*

Draw something in the frame that will make the scene--
(1) Completely characteristic of the Chinese Culture

(2) Completely characteristic of the ‘United States Culture

(3) A combination of the Chinese and United States Cultures

£

(4) Characteristic of neither the Chinese Culture or the

inited States Culture

"

Make up a story, poem, song, or something else to show
(Perhaps you would like to write a

your creativity.

play or direct a play in clzss.
join you in such an activity)- You're the boss:

092

Classmates may wish to
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SCENHE OMNE: Chinese Culture
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SCENE THREE: A COMBIHATIOH OF TiL CHIJESE AHD
UNITED STATES CULTURES
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SCENE FOWR: ., CHARACTERISTIC OF HEITHER THE
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E FRAME P/

SCENHE ONE: Chinese Culture

SCENE T40: United States Culture

y_-m———pyrey

————— e — gy T TR TETW




STEY TWO, CONTINUED:

(L) (2) (3) (4)
Chinese United Either ) Neither
Culture States U.8. or i U.S. or

Culture Chinese Chinese

STEP THREE: Draw something in the frame that will make the scene~-
(1) Completely characteristic of the Chinese Culture

(2) Completely characteristic of the United States Culture
(3) A combination of the Chinese and United States Cultures

4) Characteristic of neither the Chinese Culture or the
United States Culture

STEP FOUR: Make up a story, poem, song, or something else to show
your creativity. (Perhaps you would like to write a
play or direct a play in class. Classmates may wish to

join you in such an activity). You're the boss.

_5?659i.)
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SCEHE ONE: Chinese Culture

éCENE TwWQ: United States Culture
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FRAME AT

SCEJE THREE: A COMBINATION OF THD CHINESE AlD
WIITED STATRS CULTURES

i

e

SCENE FOWR:  CHARACTERISTIC OF BEITHER THE
CHIUESE CULTURE QR UWIE UWITED
STATES CULTURE
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INSTRUCTIONS: LOOK AT FRAME #/0 .

STEP ONE: Doscribe what you see in frame #/0 . Write your
descripiion in the space provided below. (If you need
“additional gpace, write your description on a separatc

piece of paper and attach to this packet).

STLP 1w0: J.oouk at the frame apain., Look very closely at those
characteristics in the scene which distinguish cultures.,
List those characteristles in the scene that will relate to
one or mwre of the following categories. List your observa-
tions upder the appropriace headings: Chinese Culture;
United States Culiture] LEither Chinese or United States Cultures;
Neither Chinesce or United States Cultures.

(1) (2) (3 (4)
Chinese ' Ladted Either Neither
Cul Lture States U.S. or U.8. or
Culture Chinese Chinese
A-T
) ! v ,
Y 6
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STEP TWO, CONLTINURD:

(1 {2) (3) (4)
 Chinese ' United Either ' Neither
Culture States U.S. or .8, or
Culture Chinese Chinese

STEP THREE: Draw soomcihing in the frame that will make the scene--
(1) Completely characteristic of the Chipese Culture

{2) Completely characteristic of the United States Culture
{3) A combination of the Chinese and United States Cultures
(4) Characteristic of necither the Chinese Culture or the

United States Culture

STEP FOURY Make up a story, poen, song, or somcthing else to show
your creativitv. (Perhaps vou would like to write a
play or direcct a play in class. Classmates may wish Lo

join you in such an activity)- You're the boss,

-se- 61y
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SCENE QWE: Chinese Culture

SCENE TWO: United States Culture
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Frane 2/0

SCEE THRED: A COIBIGATION OF THL CHIJISE AUD
ATLE CU

UATTLD STATLS CULTURES

SCENE FOMR: CHARACTIRISTIC OF {DITHER THE
CHINESE CULTUPL OR WHE ULITED
S STATLS CULLTURD
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POST-TEST

This Post-Test will be a slide~classification exercise.
You will use +the catecories nrovided on the tollowina paaes
in distinauishina the characteristics presented in the slides.
You will not know the source of the siides. You will be able
to applv the kncwledae vou have qained from the study of the
Lhinese Civilization in classifying vour slides.

This Past-Test may he taken individuallv, in qroups,

or in class.,

READY TO BEAINT O ASH YOUR TEATHER OF YOUR RESOURCE
CENTER "rIproy)n0e To PRECARE THE SLINES,  TURH TQ THE

NEYT BACE TOP THE CATEROSY-NBSERVATION SHEETA,

“THAL
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INSTRUCTIONS: LOOK AT FRAME

STEP ONE: Describe wiat you see in frame ___+ Write your
description in the space provided below, (If you need
“additional space, write yvour description on a separate
piece of puaper and attach to this packet).

- STEP TWO: Look at the frame again. Look very closely at thosc
chavacteristics in the scene whichh distinguisa cultures,
List those characteristics in the scene that will relare to
one or more of the folluowing categorices, List your obaerva-
tions under the appropriaie headings: Chinese Culturej
United Srates Culture; Either Chinese or Upited states Culturesy
Neither Chinese or United States Cultures.

(1} (2) (3; (4)
Chinese ' United Either Neither
Cultu-. States U.s. or U.5. or

Culture Chinese Chinese
wB .
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STEP TWO, CONTINULED:

(1) (2) (3) (4)
» Chinese United Either ' Neither
Culiure States U.8, or U.5. or
Culture Chinece Chinese

STEP THREE: Draw something in the frame that will nmake the scene--
(1) Completely characteristic of the Chinese Culture

(2) Completely characteristic of the United States Culture
(3) A combination of the Chinese and United States Cultures

(4) Chao-ncteristic of neither the Chinese Culture or the
United States Culture

STEP FOUR: Make up a story, poem, song, or something else to show
your creativity. (Perhaps you would like to write a
play or direct a play in class. Classhates may wish to

join you in such an activity). You're the boss,
1 * ’
Q- 60
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FRAME

SCENLE ONE? Chinese Culture

]

SCENE TWO:r United States Culture




FRAME

SChaE THEEE: A CLIBIGATION OF THED CRILLSE AID
UA;IT ) »..);A'J..‘..J CL TUN-.-S

—

SCENE FOUR:  CilARA TIRISTIC OF ULITHER THE
CHILNESKE CULTURE OR WHE UHITED
A S1ATLS CULTURE
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WHAT ! DO WHEN | AM FINISHED WITH MY LEARMING PACKET

(CREATIVE PRUJECTS)

It is suggested that you write a letter to the President
of the United States exbressing your awareness of the Peoples'
Republic of China and the develobment of the Chinese‘Civiliza-
tion.

You mav wish to make a collade reoresenting the coacepts
vou have learned during this gnit study.

You may wish To make Denpal letters fo. studes*s in
China.

You may wish To write to vour 'lnited tlations representa-
tive exrressing vour awareness of China.

You may wish 1o invent manv other creative projects

deal int with the suhiect of China,

00D LICK




THIWHH T THOUSE

WaALHING I ON

May 8, (972

Dear Girls and Boys:

It was good to learn that your teacher encouraged
you to study and learn about my trip to the People’s
Republic of China.

I was particularly pleased to see your letters, and
I want to take this opportunity to commend your
concern for our nation and your interest in under-
standing the customs of other nations. This is an
important step toward buiiding a better world.
Keep up the good work!

With my bost wishes for the years ahead,

Sincerely, /’
Ay A

Pupils of Miss Cowen's Fourth
Grade Class

c/o Dr. Bruce Mitchell

Education Repartment

Eastern Washington State College

Cheney, Washington 99004

61
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R 14
PRODUCT DEVELOPMENT

SUMMARY REPORY
FOR VALIDATION OF MATERIALS PFIELD TESTED
PROJECT:

SOMETHING ABCUT CHINA

A large part of the input material included in this packet was field
tested in the Bastern Washington State College Campus Elementary School,
Cheney, Washingzon. During a seven week period, Mrs, Louise Leggett's
fourth grade class utilized the learning concepts by means of the modified
Taba processes. In developing intellectual, affective and psychomotor skills,
the studean successfully attained behavioral objectives designed in the
achieving of a leong range geal; to develep an understanding and televanace of
cultural relativism in relation to the People's Republic of China by recegnizing
similarities and @ifferences which exist between the cultures of the United
States of America and China, In achieving this goal, the students were ntro-
duced zo, and dealt with, the concepts of four basic cultural components:

(1) economic structures, {2) socisl organization, (3) religious systems, and
(L) political organization,

The learning concepts, 1n achieving tne long range goals, emphasized the
structural and functional agpects of the Chinese Civilization as a unique yet
adoptive unit in the development of mankind, concentrating on the aforementioned
basic cultural experiences of Pre-Modern China {Pre~Han and Imperial China) and
Modern China (Revolutionary, Nationalistic, and Communist China).

In the field testing, the students were first introduced to the social
studies unit througb the study of maps, and the introduction to river sgystems,

land formations and climatic regions of the world, 'The students were encouraged

b1
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to compare the general physical and climatic features of the world's land
masses, Later, the students compared the specific geographical formations
and climatic remions of the Pecple's Republic of China with those of the
United States of America,

The study of geographical aﬁd political divisions of the Pedple's
Republic of Chira and the United States followed. Reccgnizing the importance
of rivers in the development of cultures, the students were gble to hypothesize
past, present, and ™ “ure uses and potentials of river systems and development
in the People's Republic of China and in the United States. Enthusiastic end
perceptive in hypothesizing the potentlals of river development, the students
hypothesized the effects of climatic change, ecclogical development, and
economic growth within a culture,

The additional lessons dealing with the concepts of cultural components
were included in the field testing. Ninety per cent of the students were able
to successfully attain the behavicral objectives during refular class periods.
Because many students learn at Jifferent speeds, and learn in many different
ways, we have included the individual learning packets for use in this unit
study.

Through use of the individual learning packets, the students may be
exposed to further study of the key ideés introduced in daily lessons. If
students find difficulty in attainment of the behavioral objectives, or in
the completion of their dally activities, additional resocurce time and help
can be provided by means of éhese learning packets., Ensbling the student,
or a small group of students,to learn the original or additional concepts
related to the unit studies, the student works at his own pe~e. Therefore,
the student not only knows what he is expected to learn, and knows how well he
has demonstrated his learning of new concepts, but demonstrates his learning

by explaining, listing, demonstrating, proving, and evaluating new concepts

61;;




at the completion of the individual learning packet, and later atﬁthe
completion of the unit as a whole.

Although the individual learning packets included in this packet were
not implemented in the initisl field testing, the teacher utilizing this
unit packet will find them useful in not only helping Lhe slower learners
and p:omoting further study guidelines for higher achievers, but as an
additional menas by which to measure and evaluate student progress in
achievement of the long range goais.

In additien to the utilization of the indiviudal learning packets,
the teacher may implement the use of the Playhouse Reviews and short
stories ineluded in this unit packet, as a menas of encouraging further
iniividual study through creative projects.

Tharoughout the study, the students were enrosuraged to participate in
as much of the eclass discussion as e¢lass time and resource time permitted.
If the students had difficultiy in attainment of the objectives, or in
compietion of daily activities, resource time was made available to them,
thus allowing students to obtain additional help from the teacher.

When the students were able to successfully attuin the instructional
objectives, the teacher assumed that they had attained a satisfactory under-
standing <f the concepts introduced in each daily lesson. Homework and
ecrestive projects helped in the promotion of further study in voeabulary,
key ideas. and thought questiong. Helping the student realize and utilize
higs awareness of the Peopl-'s Republice of China culture, the verious class
activities and projects included an assignment in which each student wrote
to U.05, Presi-ient Richard Nixon. Of interest, some »f the students' letters

read;
Jear Yr Mixon

I hope you had 2 goed time in rhina. Did you eat with chop
sticks? One of these days I hope I meet you.
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Dear PRESIDENT NIXON

How are you in Washington D.C.? I'M fine here in cheney.

In School we are learping about CHINA In ocur studies of CHINA
We have learned about the farmers snd Lords of CHINA WE Alsc

did some roll play and heard Chinies stories &nd how was your
trip to CHINA?

Also we are learning about FXPO 74 T had an idea that they could
leave some train track and put an old fashiond train engine on the
train tracks for a monument and so children 2an play on it.
What do you think about that I live in cheney, washington state,
I go to CAMPS school Cheney Washington (state) My addres is
(225 nolan brown place Cheney Washington 9900h) just incase you need it

You probably dont no me but I now you gite well. I know Quite apit about
You. Cheney is the largest closest town to Spotan Washington

I was born in PROMC UTAH at UTAH VALLEY HOSPITAL I whant to get to now
you real well {write back soon)

Clacerelly

Elmer J. JR.
FOXOXDXCKOXOXOKOXD

P.&. (WRITF SN0N)

Tone bPregilent Nixon
I ner: you win this ¥e.r, because I think that if somebody else becomes
presitent the war will never be stopped and we might not get peace with

“hira.

I Just reacently read a few letters to you, from a book called: DERE MR,
T2 and I thought they were very funny and good.

{Ne. signature)

Dear President HNlIsxon

How was your trip to Thina? I hope you get elected next year. This
letter i8 for 2.5. at school. We've been studying China of what I've
learnad iu interesting.

Shirely

P.%. Do you think that you were luck to sSwap must ox for a panda pear




Dear president Nixon

How gare you. I am fine. Florida is my favirate State. We are
studing china in class. I hope you liked your trip. was it fun?

Sincerely Doug. P.S. Write 2iun.

Dear President Nixon,

We are studying Chins in schoecl our teacher is called Miss Cowen.

She taught us how to eat with chpsticks, we had a Chinese meal at school one
day and we ate with chopsticks. Did you enjoy your trip to China?

Did you eat with chopsticks while you were there?

While we were studying China we learned sll about the Comunists and cumu~
nism. We slsc learned about the peasant and gentry classes, fooa of

China and clothing of China. I would like it very much if you answered

my letter.

Sincerly, Leslie,

Dear Mr. President,
I hope you win We are learning about china and different things in it

Sincerely Yous,
Greg.

Dear mr. president

I hope you had & good time in peking. we huave been studying china.

T am 10 years old and I have 1 brother and my mom and Dad and 1 Dog.

We are talking about Deltas, tribytarys there food, heodro-electricity,
asuter china, irrigation,

Rick.

Dear Presedent Nixon,

Ve are studying China, We learned how it became a communist country.
Qur teachsrs name is Miss Cowen she lived in China for twn years. GShe
taught us how to use chopstiks and we had & Chinese meal

Why don't you stop the bombing in Nerth Vietnam? I'd like it very much
if you'd answer our letters

Sincerely Tracy.




Dear presedent Nixon,

My sotial studies class hass been studing china. We have made & forder
ou what we studied We studied on the dreses, their food, their climate,
the rivers in china and irrigation. T liked studing the food the best
because we learned how to use chop sticks and we ate real chineis food
vith them

from Nancy.

Dear Mr. President,

I hope you had & good time in China. We were studying China. T can't
think of much to say.

3incerely. Susan.

Dear mr. president,
I hope you win the primery. Wer you scared when you whent to peeking.

Sincerey Greg.

Dear president:

How was your trip. It must have been neat. But some of those foods
sound horibbile.

Noug.

Dear preseient Nixon,

MY name is Roby my adress is Rt 3 box 124 #80 cheney wash 9900k, I
live in the traiter park ot of touun by the farmers and merchents bank
not the one goine from across. We are studing about china and expo Tk
when you come tc expo will you come to our school we went on a feild
trip tc the site.

Roby,

Dar Pregident Nixon,

I hope you get renominated for president. I watched you and your wife
on T.V., when you were at China. We learned asbout China and there culture
- and tnines like that., We had a trip to expo site in spokane and learned
abour ii.
: Sincerely. Lori -~ P.8. Write back to our class. (I 1ike youl}.
ERIC -
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Dear President Nixon,

I hope you win the election this year because I think you are doing a
good job as a president. I hope that the wars staop and we can have
peace with Chira.

I just read a book called Dere Mr. President, I thought it was a very
good book. I hope you will write back to me.

From Nigel
104 Walker Drive

Dear Mr. Presedint

I watched you on TV when you were in China. I have had a ¢lass in school
about China. I have learned a lot of things I did not know. I am

coming to Washington D.C. and T hope I will see you witeh I doubt. I live
a 11k 3prd St. Cheney Wash 99004 T am 10 years old and I Sb" tall.

four Friend, Martin R.

Dear President Nixen
we are studying China. Miss. Cowen is our teacher. She taught
Write back.

(ko signature)

Dear President HNixon,

We are studying China. Miss Cowen is our teacher. She taught us how
to eat with chop sticks. Did you like Peking? I saw the ballet on
T.V. Did you like it? I also saw the Gymnastiecs. T thought it was
nice 4id you? I bet it was quite a experions for you to learn how to
eat with chop sticks.

We are slso studying Expc "74". We went to the sight. I am a member of
the Spckane Figure Skating Club.

(No signature)

Dear r. President

WE are in the study cof China. How was your trip to china? How cld are you?
I liked our study on China. I don't want expo to come!!! because There
will be much more polloution!

March 31 is my birthday. my whole family does not want eXpo to come.
please stop expo!!!I!!tIl! GSincerely, Dale. 4lh 3rd Street.

be -




Dear President Nixon,

We're Studying China. In the paper I found 40 articales on you in china.
How's the weather there? It's meserable here in cheney. Their are a fey
boys in thls class who were going to say: Dear snoopy,

better stop snooping. But I told them they'd better not.

Sighed
JON

Dear Mr. President

How was your trip to China®? I think it would pe exiciting. We are
studyling China. About & week ag> we ate a Chinese lunch, I am in
the fourta grade.

Sincerely
Susan

Dear Mr. Pesident

How did you China go? I watched all the news reports on your trip,
We have Just been studying about China and I have learned guite a lot
of things. Did you really carry a limousine of your airplaneg?

(No signature)

Dear Mr. HNixon,

I don't have anything to say to you except we are studying China.
I hope you had a good time in China,

Sincerely,
Lynne







