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The aim of the developmental program is to remove
economic and academic skill barriers to a college
education for,students from ethnic minorities, .
primarily those with Spanish-speaking backgrounds
who comprise the langest m1nor1ty in the [pochlsé}

: Col]ege district, ' L -

Guidelines of Tit]e III Grant
~dwarded to Cochise Co]]ege by U.S. Office of Education

N ) . .j: ‘ L~

-

I
B o b

The curriculum of the CoTlege will include transfer,

occupational-and developmental courses -for, youth and

adults »of the community. Emphasis is not.to be given
“to any of these to the exclusion of others.. The

_ agministration will continuousTy be alert.tg the

educational needs of different ability and 1 terest
gr0ups in the community sp that it can presant for
Board consideration new and appropriate.community. . -
co]f%ge prograns which would possibly have a Justifyfha
enrolllent . —

.,

i Coch1§eqC611ege Gd?erning Bpard Policy 3002

.
c e - . R - .
2 e 3

E] "Developmental Program"ihe ha ayudadc tanto que ‘\
pienso as1st1r @ universidad el.ano entrante. Creo

'que la razon mas importante es’que 1e aprendido a
. leer, como preparame para las cla§es y como hacer

el trabaJo de coleg1o y no salirme

{

- The Developmental Program has helped\me so much that
- 1 plan to attend-a university next €ear I think the

-most importarit reason i35 that T've :
- read; how to prépare for-classes~and how to d6 college

earned how.to

wd?k and fot qu1t. &
g

-~ Edy rdo AIVarado L *’, o S
‘ Cocnﬂse Col]ege Graduate .

N &
7

bygﬂiliiam Miller ' T L
by Jeaniq Dees . |
"A Better Oppoftu:\ty“ suggested by Art Lowe
rinting by R?sélTé Clark ® f;i.} , .
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. drop out of school.

it iS°

‘Philosophy and Substance © . . - .

g ~
* .
. | 3
'R

Onenmorning last year I was watching two developmental students‘play

pool. One of tgem straightened up, after dropping an eight ball in the

side‘pocket, and asked, "What s your job, anyway, Mrs. Holiman?"

LA —
“To keep you\in school." L.

‘"They really pay you forfthat?® : \ i o

"Yea, they do.

The student speaks Spanish. to his friend across theopool table; he

%

comes from a family with little money and nine children. He is.a surv1vor -

of a group Which began the first grade together. then began one by one-to

He'is a member of that comfortably vague group called

educationally disadvantaged and culturally deprived -

3 Throughout this report the v01ces of students will recount the success .
and failure of the educational system, past and present, w1thin the Develop-
nen:§$§Qrogram and w1thout. ‘The educational system will be accepted forzrhat-
the institutionalized control of human beings, contrdl all the more

profound because it 1nvolves the human body and mind, For many studedts B '

" this system of control is benevolent, glVlng them the skills and certification

_&‘»

“to earn a living in the adult world, however for the student who “fails“ to ‘

‘-compete, control becomes reinforcement of his assumed weaknesses and&inadequacies.

v

[ S
Many educators are’ afraid to accept responsibility for this student s failure,
blame: the home environment and Ppeer influences, .and continue to yse the -

system of reward and. failure.




.
&..
-

punctuated with D's and f's, symbols of "poor performance." Nhether

The h‘lgh schOol transcripts of deyelopmental st&dents 7re

the student drops’ out or: manages somehow to graduate, the. Tearning
s

%

process 1s distorted by his guﬂt from not being able “to satisfy what

he perceives as a. teacher s whim. If ‘the teacher ers h1m, he will -

makge-a good grade. 1f the teacher frowns, attemptjng an ass1gnment is 7

d ©

a waste of time. \

4

Hhat can a commun'lty college do ’to destm,:gﬁthw student s program

for failure? What responsibﬂ'lty does the "open door" 1mp1y? ‘At Cochise

CoHege “the Developmental Program hjs adopted four postulates. -

“~

1. Any situation which prevents a student from 1earn1ng~
o can be corrected. ¢ .

2. A student's potential to learn. can be trans‘formed 1nto
— performance if he exper'uences—success. .

3. Mo educat'lonal institution has the right, to demand
that a student forsake the culture of h'ls famﬂy
in order to succeed. = . — 2

- .-

4. The student, not the educational system, has the final
) responsibﬂity for h'ls education.

) Within this‘phllosophical onework, we have quest'loned many of the v

methods of contiol used by the educat1ona1 system.

¢

. <
. -.'
R
-

-

)

/ How much must a‘student conform to a time, frane for“f1earn1ng‘?

- 4

3

- At some point a student has to demonstrate what he has 1eamed “The-

P

educational system uses- tést scores and grades to cert'lfy that 1earnmg L&

has taken place. Developmental studen°ts knowfrom \1ong exper'lenoe % )
that they will prove themselves only b); earning satisfactory grades. <
Even so, the time frame for 1earn1ng has been mod'lf'led 1n several ways. %

/(1) to, allow all work to be turmed in when completed rather than an an :

arbitrary date; (2) to eliminate timed tests, (3) to provide for written

%




and audio- visual ritrievai of ali lecture material;./(4) to encourage
students to féiiow a scheduie S0 that asSignments are ‘completed; (5) to
provgde for ipd1v1duaiized instruction when needed The first, three

points prevent the student's making excuses for his inability to “keep up";
the Wast two enable the student to cope with the standard ciassroom situation

el

.Howimuch of iearning must take piace in a classroom? Often a student

who eﬁpelts to fail witl. -bg distracted in the ciassroom. He may have had
an argument with his parents before class; he may be yorried about losing .
his parttime job. Program staff York with students in the dorms, the homes,
the student ‘union-, the Tibrary. . The student can ask questions when he .
needs to, éventualiy he will perform in class. He will no 1onger be afraid.
of asking a "stupid" question. Fieid trips aiso a]iow a new environment
-for learning; the teacher goes with the students to see, not .to lecture.

How much teachihg should be done in English, if the student;s native

1anguage is Spanish? Eight students in the program this year were new

arrivais from Mexico who. have ianguage skills in Spanish but receive aii
instruction at Cochise in English. Thig year biiinguaﬂ paraprofessionais
. have. provided concept reinforcement in Spanish. tests have been given in

L4

English " — ’ S

" Another group of students Speak Spanish in "the home to their famiiy,
yet have had little contact with the vodabulary ‘or compiexity of expression
used by educated aduits who-speak~$panish. .These students'need instruction
in both English and Spanish 1n order to compete for jobs as bilingual
teachers, nurses, secretaries, businessmen{ police officersf all occupa~-
tiong which are-part of the training availaple at Cochise;‘.Nextlyeir
‘ developmental students can gain proficiency inJreadihg, w;iting and speakfng

Spanish and English. - ' . .

1

-

1}
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What materials are effective:in teaching a specific concept?
. M N )
Basical]y, students'need a variety of means to ]earn The past experiences

e

of developmental students have 1nc1uded 1itt1e exposure to audio-visual

P

|
or 1[div1dua1 instruction, primarily because\gf financial 1imitations in

the .ounty high schoo]s. In this area federal funding has’ provided an . :
. ' . . . ( } -, . he . . oy
opportunity and-a responsibility to create a variety of approaches to
A . )

]earhing Some students learn by taking lecture notes and reviewing ¢
their notes; some Tearn whenr they rev1ew concepts ora]ly with another

' student who understands the concept -some learn from,vocabu]ary lists ’ .

. o

/

and study guideS‘designed for specifie courses; some learn by watobing

“a videotape of a lecture, in order ta review the material a second time,

&

‘some| learn from -reading a textbook in the library, some‘learn by ta]king

to the teacher after’ class. - a . . /7\

What counse]ling techniques improve student performance? ‘Much of <

o

the counselling in the program is done by “the- students themse]ves

B

This year paraprofess10na1\/yere‘assigned to assist fﬁ several courses; -

. ‘next year a paraprofessional will be assigned te a specific group of

students .He wi]] check on student attendance and answer questions
about how “to cope’ w1th the institutional system, then turn over serious
problems o a professionai counselor S ,“
' If the basic purpbse of counselling is to encourage a student S .:1

, posit1Ve se]f =concept and his ability to function then a]l facets of
the program involve counselling. “Yeachers listen to student reasons

for absences() Students support each.other'by comifig to c]ass in groups .
and monitoring each other's performance A]so, specia] activities
encourage a group feeling, s? that developmeg;al students stop seeing ﬂvf
_themse]ves as isolated individuals The sessions to fill out financia]



- . L -
,'aid forms and discuss possible cal:ers encourage students to plan for

all decisions abgifg“their college careers.

Ho much tEaching,must be done by professional instructorsi A
~ . M .

teacher with a degree in a subject area has the knowledge to. choose

the bést means to present a concept JRE to plan an,instructional
sequence. Hejis also best able to present new' maf!rial But a student .
' who is afraid of all teachers. because of previous experience can often
first experience success with a paraprofess1onal Paraprofessionals

will tell a new student what information is necessary to pass a test'slz
and\receive credit in a tourse, they consider college as a practical,

'working situation and know when to 1gnore the idealistic éoals of th
teacher. -They know thexfastest way to complete registration and Jg’

whether or not “taking notes is necessary in a specific course. They
are direct in critici21ng a student 3 procrastination about/completing
 wdkk., The exchange of-teohniques which always took place in the snack '
bar becbmes a legitimate factor in syeceeding in college.a
Education renains a system of control, but modifications ‘give mbre

opportunities for learning Any experdmentation with the ex1sting
systenris going to generate criticism Much of the criticism-has a. :
- validity when cons1dered in isolation, sone criticism.lacks,BVen that,a?

g'n . I AP

- rationale.

v Teachers question the presence - of developmental students on a college
AR 5

campus, often the criticism is stated oy saying a developmentat program

belongs in the,high school.-.My only answer can be that we do not control

a student s previous experiences, he comes to us with the right to -

attempt college work. Ne cannot turn him away. ’ : “
/ ¢ ) , '_/ . .
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i

. developmental students - A 5eacher who makes this criticism may have -

A ' ot J

ok

_Teachers also fear college courses are being "watered down" i'or

.2 subjective means of determining a‘snandard, however, what obJective R
.validation can be used? Does a ‘t'eacher have to use a speci fic text- ‘
rbook? Does a teacher havée to fail a certain percentage of students? .
Does he have to use standardized test méasures? Few universi ty
professors woﬁld gccept these limitations on their classes. The GPA

-laverage for. developmental s tudents is similar for the freshmen and

~

sophomore years (2 253 and 2.240), indicating- the grading practices’
are similar in developmental and nondevelopmental classes. Nhen

more ob,]ective means "to ~Validate all college classés are determined.
. k‘

e

'developmental classes must oertainly be gncluded, Vs
‘ The program has also received criticism because it is federal ly

funded Basically, the complaint is that the program will cease when-

the money stops ﬂowing from Hashington., Information about the budget

is included in Appendix B.os Bevelopmental students make money for the
-~col lege through state\funds. %alary expenditures other than instructorg
‘become self-supporting if recrmting for the program increases collegé
enrollment and retenti on~S'ince “the’ college has not yet comp’l\eted a
comprehensive study of retinti'on rates, program retention has to be considered
¢ in isolation. Figures. are given in the evaluation section of d:his report,

Criticism from. several sources has been concerned with the ethnic

. ’\mixture in the program. The federal duidelines have been taken Titerally,

and-no attempt has been made to recruit a student strictly because of - his
ethnic backgmund. —Representation of all groups. -(Chicano, Black, Caucaslan.

Indian) has' remained constant for two years. No student has refused to.

'
Py - . - . ey A .
- v . * A
M B ./ - . S T .
. LIRS . .
B " ki ~
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* join the program oecause he feeis it is ethnically biased.

of the above., A student has learned, for whatever reason, to fear. _and

Five positions are Tisted in the up .coming collége budget;,;,.a,_sgfu‘.iltime

" developmental class each semester; he .is also,in charge of a summer ‘

o L No matter how complete this report may be, the Developmental Program

Wil cease to exist the moment the staff cease to be constantiy available

Mr. Ortega's discussion of counselling minority students, inciuded
in this report deveiops'in detaii the argument that the program is in-
adequate because it has no fuiltime minority staff members' however, .

the counselor hired with program funds speaks Spanish paraprofessionals

have varied ethnic and cultural backgrounds. AR o R

My own criticism of the progr/am is much more fundamental than any :

distrust school; the students' attitudes toward their previous education
are included in this report, beginning on page Zé Helping the student

to fun’»‘;tion“‘ requ1res repeated, often continuous personal contact with
g

program staff, I am-the only staff member to date whose job.,has- been on'iy -

to.work wi th-developmental students. iiext year I will be on sabbatical.

developmental staff. One is the Spanish instructor who will teach one
f « r 4

Spanish language program, a teacher aide program, amwd.Chicano studies. R
Another staff member fs a counselor who is assigned to the Student . 4

¢ ¢

Affairs office, she has the responsibility for counseHing any 60chise .
7 Ce
student, as well as being foreign student advisor, 'rwo other positions, .o

program coord'inator and psychology. instructor, have not yet been fiHed *
Only one fulltime instructor in reading’ is presently assxgned to work with

deVelopmental students next year, ' o ‘ Coa

to s»tudents. The system must give more, not 'Iess, to the unprepared

.
Al




" student. 'S'.taff must see the'i;%uccess "‘aS'aned to thé success of

KN develophenta; students When the student succeeds,;they have a job. N
T ‘ " This statement may ‘not’ sound as 1dealist1c as . thinhilosophical . S,
. . statements wh%ch began- this essay, but the connectfon ex1§t§' - .

O ) system of control cal led the educat‘lonal system, is manageable only when

‘ student and teacher are on the same s1de, when the teacher ach'leves or

. . fails w‘lth the student The means. we have developed at Coch'lse are
“outlined in the fo]lowing pages. The criticisms of the. program, both ™ -

.. - from me and from otheérs, wi]‘l be continued in next year s report. -

-
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CoL R S - .
Sy © -7 ‘Federal“Guidelines 1973-1974
o A Division of, College. Support,
> . " ' Bureau of Higher Education USOE -
g o Title 11T+ Strengthemng DevelOping Instit’utions

A Y

_ , PRIORLTYI Cochise ‘College DevelOpmental Program | »
2 . : / . The*Cochise cOllege DevelOpmental Pro rgam in its second year of T
0peration consists of a prOgram of study\/or students whose high school .
1, grades average D+, with. reading levels ranging from fifth to ninth grades.

Seven' faculty members presently man the program on a part time basis,. but

the program lacks sufficient funds for the intensive, indiv ualized l
_ instruction necessary, particularly in the areas of reading and English,
. and for necessary individual counseling, Nor can present staff handle
,&; additional’ students that should be” in ‘the prdgram, such as high school
dropouts and returned veterans with academic deficiencies.-\\
The aim of- the developmental program is to remove economic and
.;f academic skill barriers to’ a’ college education for students from ethnic
lnnorities, primarily those wi th Spanish-seeaking backgrounds who comprise
;o the largest mindrity in the College district Through the climate : S
‘z~ engenderedvby conceren counselors, faculty and paraprofessional tutors, ,
. } ?= , cOchise College h0pes to 0pen up new VlStaS for the dfsadvantaged Mexicann .
o iAmerican, aJlowigg him to realize a potential he may never otherwise be

" aware of and thus to increase his economic. educational, ‘and cultural

gieﬂn, - oppor;unities& . ' B _‘. ~1 i
: O To this point, the developmental program has accomplished adaptatjons K
qf curriculum, institution of several new courses,. and reorganization of . g
/t'acher scheduling Hith additionil funding, ‘the” program can include - ,,’i ‘
o\ dropouts ahd veterans r.ather than restri cting itself to high school gt‘ad- ¢ ’
»

uates in the lower quarti le of high school classes and can provide the. -

f " e reading specialist and\bilingual counselor necessary -for suppoctﬁj\ K
Q .‘ ) . ;’:: . . . . P,
- ERIC services. T \\ MU 1'/ .




stfcs of Developmental Students

]972 - 1974 -4
. Compi]ed from Statistics 1n Appendix A’

- -+ - ACADEMIC BACKGROUND'

A

Freshmen, 1972

RE
48~ High school graduates (ayerage GPA 1 899)
s G.E.D,
2 -‘Did not complete. high school °
1 Completed secundaria in Mexico -

Freshmen, 1973 ! s

Sg ~ High school graduates (average GPA 1 982)
= G.E.D.

8: - Did not complete High school

83; Completed secundaria in Mexico -

i

?

FAMILY BACKGROUND*

A

R
L
’

- > ’ . : .
Eduéational' Bakcground of 'Family .

76 - No other meiibers ‘of family hdve attended college

.3 - Parents with college degree"

1 - Mother%attended college - :
21°~ One brother or sister is ‘attending or has attended

college (7 in Developmental Program)

1 - One brother or sister.who has a degree e
" 2 - More than one brother or sister attending orhas " -

\ attended 1 college ., .

T - More than one Ii,rother or*sister who has college

* degree
1\'; Not.avajlable

~
\

‘*Statistics on famin backgroun‘d‘are based on 100 out of the total
129 students.




13

Family Income

Under $3,000

Between $3,000 - $5,000 °
) Beéwéén’$§}005\<’$a,boo '

- Over $8,000

¥
Chicanb
Black 0 .
Native American
SN
Caucasian

No. of families
2
22
28
28

]

" ETHNIC BACKGROUND

FaWl," 72 Spring, 73 # Fall, 73

32 3 ¥
< N . .
- . . 2
1 1>
SN 13
b ]
L 98
19
.

No. With More

Than Five Members -

15
20
M 184
22
&0

u
Y

42
3 7
2
15
>

49

14

A\



Dean 6f~§pecia1 Pﬁbjects

, .
3 : -
B

Program Coordinator

Seéretaries

- Counse]or (Hired Oct 1973)

Read1ng Instructor (Hired April, 1974)

Partt1me Instructors

N

Paraprofessional Tutors ' L°

”

e

i3

S\

‘_Recruigers‘

A\

/Advisory Commi;éée

Aﬁ College Staff Involved in Program

.

. Therman Healy, Head Counselor, Chairman 1973-74

A Y

~ v

\\

Don .J‘ohnsonmw
Marjorie Holiman

Ana Louisa A..Romero
Barbara Beltran

Monica Schwarzblatt

. »

Ann Anderson

Mary Lee She]den

Hal Bodle P

Arlo Janssen '
.> Gene Riggs

John Monnett ‘

Bill Miller
Jeanine Maio
John Doty ., .
.. Vern Mosher - .o~
Jase“Bracamonten
Yolanda Carranza

. "Cindy- Johnson X

Joe Pintor - (i< .

Norma Manjarres - 3?K

Jon. Johnson " .
. Gilbert Carrizoza

Mike éarraza
M&E;a Hernandez
Lopez

v Ignacie Ibarra

- Norma Manjarres

Bi1l Lent, Cooperative Education; Chairman 1974-75

0filia Owen, Bilingual Secretarial Program

- Bob Dunker, Drafting.

Lee Oppenheimy, Avitition

Larry Gunter, Humanities

Dave Pettes, Science and Social Science
Hector Alvarado, Sophomore, 1974

. Yolanda~Carranza, Sophomore, 1974 = —

Two freshmen in program, 1974

- 20
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Component:

Need:

Agsessment of Need (1) Nelson-De

The student must be ab1e= o read college level texts ’

N\

ny Readlng lest (2) Ind1v1dualized Reading Inventony (Teacher-made test)

BUDGET

!

PERFORMANCE OB%ECTIVES

uid

A ACTION PﬁAN

‘. _(7 vt

sﬁecunsnys.

EVALUATION

. *
¢ AS

Reading
Instructor S
Salary

EET) op ~

The student w111 1éarn 500 vocabu-
lary, words durwhg one academ1c year.

o~

The student will prepare and

answer stidy questaons of fifteen

textbook assignménts. -
o E 4 !

%

The Studeént will increase his.

* reading rate 200 WPM in one
N academic year.

>

The student will read two
books, during the year.:

Vocabu&any taken frmn
the student S- texts

.. e ¢

7\

. ~Ass1gnments°w1li be . |

taken ‘from ‘sSubject * .
matter cta¥ses., . -
Special attention- to
the' studeat‘sim jor -

1field.

. ‘Use, of re.ading 5

machines on"a régu?ar

- basis.

—

, Egcouragement by’

ading specialist to
pursue m;erests by
reading.’ Books assign-
ed in history and . .-
humanities classes.“”

_'Qulzzes on .

Zleaaid

’bui given on
VOCa any.s.
Nelson-

Jests' in subjezt\

ma}k@r classes.

&
s

ganprehension“*‘ P

Reading compre~ -
hension quizzed:’
.and written re-_
-views of books.
read

Pre’ and Post tests:

{ Nelson-Denny N

Ind1v1dualized Reading
Inventony

Student's receiving'
credit in a subject
matter class.

Ne]son-Denny v g
Individualized Reﬁdlhgm,
Inventopy o ’

ﬁ2:§\$nd Post student
opinion_survey about‘
his attitude toward

reading. :

s




Y

> ¥ ) )
- . N i~ - ﬁ ‘
) Component: Classroom Instruction :
Need: The student must comp]ete graduatlon vrequn'ements and achieve € grades 1n co]]ege classes -
. ~3
Assessment of Need: (1) ngh school gra‘des §raduat1on status in high school (3) Intervlevs with student about
: his opinions of teachers and individual subject matter courses. (4) Writing samples in English
- .- and Spanish. (5) telson- Denny-test results. . R ' -
- hd R N N e A3
" BUDGET - P[E.RFORMANCE 0BJECTHVES ) ACIION PtAN ‘ " DOCUMENTS EVALUATION
. . . v / ~ . ¢, f /" 1\1 :
Peer tutors, | 1. The student will learn to take , Collect student Tiotes Tests given ,in Student achievement on
'Reading notes.in lecture class. and have students com- | class. .~ | essay and ob,]ectlve
Specialist, ‘ : ™ pare nofes. Ditto T tests.
Subject - copies of tutor's - ]
" Matter - . | notes. Use recordings ‘ .
Tedchers _ ofglectures in read- | .
' g ing class to relnforc .
N ] skills.
¢
2: The .student will learn to tak% 1 Stuc n.ts retake tests Tests - “Grade the student reCelves
- q@jective_and essay tests, they™do not pass on - - . 3n thg course,
. _first try. Sample A . —
. : - tests discussed by .
’ : ' + student ‘tutors aid :
’ k teachers in subject. K
- . courses. ~ ' h
. \ . . . . v .
Counselor - 3. The student will comp]ete general Guida emtoward courses Grade reports Graduation from" col lege.
S~ education requn‘ements. that will meet student - . * ) h
- needs.
: < * »
* ; \ 4. The student will\attend class Indfvidual encourage- ‘= Faculty memos_on.”| Attendance check -
\)egularly. ment to attend class student attend- Number of times the student
= ’ and make up any work - | ance. 1 misses classes each
. *1 “missed. Flexibility semester. i
" of teacher to en- - »
- = courage attendance. ‘ . ‘ o




Cohponent;{»ﬁ]assroom Instruction {continued) )
BUDGET PERFORMANCE OBJECTIVES ACTION PLAN DOCUMENTS |~ EVALUATION
R » T \ . - ‘
Reading 5. The student will demonstrate im- A1l classes require ~ ¢ Both writing Pre and post compositions -
Specialist, provement in his ability to.write written assignments. samples and ob- in English-and Spapish.
Subject _English and-Spanish (if-the student| English and Spanish jective tests. - . . )
Matter speaks bath languages). classes will reinforce o -

Teachers

Field trips
paid by)
Developmental
Program -
budget -

~

-

e
.
-~

The student will demonstrate know-
ledge and understinding of- 1deas
“in liberal drts disciplines.

Bl

6.

-~ subject matter instruc-
- tion. Some instruction

in Spanish for bilin- |.

}Qals .

Enroll students in-

- science, math, history,
hymanities, and psy-
cho]ogy n

Proy1de experiences in
learning, including
" student part1c1pat1on

.in classroom projects," |

i.e., making movies in

| rcomposition class; ~

compléting:chemistry
,exper1ments in#science
1ab

Take field trips, at
least four each *
semester. -

T

Course outlines.
Recéfpts from
field trips., -
Teacher-made -
tests in subjeat

matter classes. -

4

Comp]etlon of liberal arts

requirements for graduat1on.
¥




Component° Financial- Aid

~

Need: The student.must complete financial aid applications as freshmen, sophomore and transfer, if applicable.
He must rece1ve suff1c1ent aid to stay -in school.

- Assessment of Need:' Family income cri teria. ’ oL ) -

. — 7 - - -
BUDGET ' ' .PERFORMANCE OBJECTIVES . ACTION PLAN DOCUMENTS EVALUATION
. ° N ’ . . .

Counselor 1. The student will fill out ~~> | Contact students in Financial aid Number of students who
., ~ financial -aid forms. ’ homes and help them : | forms. receive jinancial aid. -
T » and parents complete S : g

.

s forms., Schedu]e
) . C; ) : | group sesstons SO
,Jutots = | . . ‘ ~that tutors can help
.. c 0 : students fill-out *
forms.”
Arrange for students
to receive thedev-
elopmental fee waiver o
provided by-the : @
college. _ ' ’
‘Counselor - The student will receive sufficient| Discussions between Statement of Amount of financial afd
. financial aid to remain in college.| counselor and finan- financial aid. received by each student.
‘ B cial aid officer. allodation for . N
- Lo student.,

Cqunselor; Theazjudgn: will receive sufficient| Counselor.and tutors Financial aid Amount of financial aid
cial

fin id to transfer to a. to help students fill forms, transfer received by each student
four-year 1nst3tut1on if necessary.| out forms and make ° year. | who transfers to a

personal contacts with ‘ - | university.
unriversity as_ needed. ~ ' |-

=
: . 3 {
] N




-

o Component:*

Career Guidance

¢

Need The student must identify poss1b1e careers and choose one as an organizing pr1nc1p1e for course works. '

Cochise counselors

| quirements., ¢

_log and transfelr curric-
“ulum guides. Meetings
with major professors
as necessary. ‘Coordin-
ation with other

about university re-

*seript

- N -
ssessment of Need: (1) Ca11forn1a Vocat1ona1 Interest Inventory (2) Student 3 ab111ty to identify his co]lc i dor
< _ ]
BUDGET . PERFORMANCE OBJEQTIVES . AQTION PLAN : : DOCUMENT%‘(_ EVALUATION
O 2 N “‘v ry /,' {, R . N T’ - ———
Counselor 1. The student will 1dent1fy Six Group .sessions w1th California Pre-post
possible careers that he m1ght students, counselor Interest Galifornia Interest
pursue. and ommun1ty people Inventory Inventory
involved in various '
. occupations, ‘ ' .
Counselor- - | 2. Thes ent will visit two 0rgan1ze and super- Letters to Student survey of ¥ield
exampleg of occupations, on’ the | vise small groups of ‘| members of the trips and knowledge gained.
¢ Job . Students for .field - | community in-
trips. v . | volved-in occupa-
i ) . v tions. :
, " ‘ ¥ ' .
Gounselor, 3." The student will visit two other Organize field trips- |.Receipts from | Student survey of f1e1d
Tutors, college campuses and identify to other campuses. trip, trips and, know]edge gained.
“'Field trip majors not available gt Cochise. S —
budget . e - ‘
N L ‘
Counselor 4. The student will complete gradua- - Supervision of regis- | Student tran- Successful completion of
BN tion requirements for h1s major, .tration by using cata- courses in a specific-

major.

&




"~ Component:

Need:

g

»

Counsellng

The student mus t ga1n se]f -respect through his efforts_in school.

The student must perce1ve the teacher as_an
The student must develop ab1lity to complete tasks in group situations

aid to learning rather than a threat.
with his peers. .

Assessment of Need:

s

Tennessee Self-Concept; }nterview w?th student about his perceptions' of school.

\

BUDGET

.: PERFORMANCE OBJECTIVES

1

* ACTION PLAN

DOCUMENTS

" EVALUATION

_G

Counselor
]

<«

Peer\
Counselors

—

. The student will demonstrate under-

. standing of grading practices,

withdrawal and probation
procedures, attend ce-po]icies.

. The student will 1dent1fy and

discuss his attitudes toward -
teachers and assignments.

Y )

3

The student will identify personal’

_problems affecting his academic

performance and sgek assistance -
from counselor. or other staff

member, tudent will-discuss
grades andlisngnments with h)s

.. teachér, —.

’

-

Survival in college
class. Section taught
in August, September,
and October.

Group sessions with-

other. students;
counselor as group
leader.

Individual sessions -

with instructors

Jniclass and individ-
ual appointments with
“teacher, Counselor. ~

and tutors present.
during. discussions *
as needed. -. Teachers

involved ﬁn f1e1d
trips.

Test on knowledge

of college .

policies.

LI

Semester evalua-
tion of teachers
and c]asses, made
orally in .group
seéssions and
transcribed.

Number
conferences with
teachers. - '

Test on policies in catalog
Completion of courses,

first semester.

Student grades,'units

.completed semesters im:

col Tege.

[

»

' Graduation requirements

COmpletedﬁ




) ° ) /— ¢ i -~ [ .
Component: Counseling (continued) { . ' ) o2 - A .
w.. ' ) 4 & \,
) ‘ Co. < | ) ] . o \ S
N - . ‘ . - o — ~ )
N . . » o
BUDGET . PERFORMANCE OBJECTIVES. ACTION PLAN DOCUMENTS = [ EVALUATION ’
| 4, The student wi1l become solytion ﬁractice group sessions | Student statement _Retention in Eol]ege or.
oriented to personal and/or other ' | in problem-solvingtin of future plans. | positive alternative
y ool problems agter evaluation of | psychelogy class. - . . o . '
X alternatives. . ) . NN

The student will complete at least “Counselor and tutors "C}ade repdrféf Number of 0n1ts attempted
75% 0f courses- attempteé each monitor attendance, . - [ and completed each

semester. tests taken, homework - “~ " | semester. . . A
. , , -+ 1 .| completed. o S o,
. The student will evaluate h1s . - )
. self-concept and his relationships Adm1n1stration and in- Tennes e and Pre and post ‘'scores on .
" with peers and author1ty f1gures dividual 1nterpfetation 4compositions '} Tennessee. f
.- of Tennessee Self-Con- | - °

cept Scale. Discussion

‘ ‘ . anid. compositions about Wo-l : . B
O o IR | ‘attitudes iw psychology| * * ~ . . .
, . . Lo * | class; also group coun-| . .
B L r sel{ng-sessdons. B , s, <L 5
Y . %h v 2 -
1 ’ Ls : ~ “ .
. . A} p . i ;"
< ! . R TR . ‘1
%&f { * - ; o 5 ﬁ
-
-~ )
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- - . : = I .
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. v ,.% ) A : & ~ >
’;‘7" 2 > _ Ty . R R ‘
> ', ’ “ % N K " S
. s 3 '- .
Component: Tutormg 1n/SubJect Matter C]asses o NP | ’ A
- Need: The student must comple‘te a course with a grade of C or bettex:. . - D
-« ] ’ } ﬁﬂ;“%
Rssessment of Need (1) ngh school grades in subJect. (2) Prevas mstructlon 1n subJect . . —_
BUDGET _ PERFORMANCE'OBJEC_TLVES “UBCTION PLAN © © -] DOCUMENTS EVALUATION
§ : - . . N S LA
. Tutors ERE The student will: rev/ ew matenal -Regular appointments Test in subject |Test grades
: - before tests with student tutors matter classes T ,
N a “who also attend -
A ) \ subject matter.classes. -
_ Tutors 55:." 2 The student will pass tests E ors monitop. ' { Tests Test gr'ade’s'.,, ’ :
7 7 i with grade C or better. . ‘attendince and”student | * Credit veceived.in the. .
4 ;o understanding of ~ course,
« < subject matter., ¢ ( ' 5
| B . . > . . “y [ . N
1 \\ . .“ « ‘v;L "é&""‘
R ‘ «
f:_f » N / N ’. '
_ T .
. > - . — N \‘l M " . '7 .
N .7 4 . )
- ) 14 . ) \ K . € b
N b a.: R N ‘ L \3 /
N ) “ i - iy ~ ;, v . ¥
. \3b : . . L 5
a . — - I
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. / . Projected Changes for Next Year - -
1 . : PO _
’ v ” ' o i / - * ’ .
Based on:. the needs analysis just describéd, the following additions
and changes are planned. The basic objecti®s will remain the same, ‘ .
since each year brings a new group of- students.with similar needs.

.08 o o

‘ Reading Instruction

-

1. At loqg Jast the employment of a fulltime instructor for the
L 4 " entire year. .

<

‘ . 2. A pre testing instrument which includes .Specific diagnosis of . <
comprehension skills, a revision of the present Individualized '
Reading Inventory. ’ \\\\

3. Extensike cataloging of vacabulary for many college disciplines,
7/ﬁ . using computer storage. ° . .

s -

Classroom Instruction - L

°®
a

1. Videotaping of all lecture classes; required view1ng of tapes ' L ';
to make up absenses. |

. i ) \ .
" 2. Optional USZLOf Spanish.in é:ntent classeswéhd inclusion of . ’ ' |
. Spanish- language instruction. . " - E
3. Pre and posts“t‘sts for math and Spanish languagé skills. 4 © .
4, éwitchihg semesters history and psychology classes are offered. '
. 5. Regular weekly staff meetingsi s *
) 6. More inservice training between semesters,” . |
- Counselling °‘h&¢, - T ;
1. Regular meetings of students hﬁth paraprbfessionals in a peer v,
counselling program. - . o |
é. Discussion of s¢hool regulations about academic perfbrmande o T
small. group sessions with paraprofessionals. < .
. 3. Expansion of career counselling to include more contact with
T > pe0ple invo}ved in occupations. K .. .
. 4. .Group counselling sessions reinstated (included in tg;”program
three years ago) ‘ e _ '
‘5. 'Exposure to psychological principles during the fall semester o .”'
_rather than spring 4in arder to facflitate counselling ' ’ .

o= - -

B - - . e
Q \ — . e ,) 'e)

}’ ;' 6. MNonthly meetings of students and prognam statf. ,'f’ . S
|
\




(3 i

~
NS
3

‘abserices would decrease. | ) ’ of

- attempt college classes.

\ .
_ .concept would a}low students to stay in school while learning to cont\\l a
) 3

Tutoring o ) : S j:;. -5
. 1. . Expansion-to include all development§ﬂ classes.
> 2, Employment of more former develdﬁmental students. '-g

-7 3. 'Pre service training week before school starts 7

L \ W{ ¢

- H L

Three collegewide services,, if. instituted, would be of great benefit
to developmental students, as well as many other students on campus. First.

vi\
J

the college is located seven miles from the nearest town and draws commuters
&
from ali theﬁs\rnounding towns, few developmental students have cars, yet

‘two thirds commute to school°every ‘day. A sighificant number of absénces are

L

,;,_»
related to problems with carpools or work scﬁ:dules of parttime jobs in
the, home ‘town. If the college instituted S0

form of bus service, the ¥ :

A

Second f1ve girls dropped out of developmental classes this year ;. .

'

because of babysitting problems Few day care facilities exist in the
surrounding communities, mgst girls tried to depeng/on relatives to care
for the baby, anaimperfect system a¢»bé§t. . A<day care facility on campus

would be inexpensive to the student and encourage more married women to

- % \
students 1n the program. Group codnselling sessions and'a halfhay\house’
§

Ao 8 w1

-

drug or alcohol probliem. ® ot

)

. :1‘-
v

-~

*¢

.

(%



Institutional Changes Resulting from the
e Developmental Program 7

’ . - ,
Developmental education is one facet of the Co1lege, as outlined i
‘the Govermng Board Policy quotetLon the inside, cover of this report
The “specific changes listed below have grown out of t¢he program; some of
them quite 1ikely would have occurred in any case. Norking with -
eedevelopmental students, however, required these changes be made with all '
deliberate speed. | \(, a ( o {:% |
1q. Emplo{ment;aof fulltimé developmental staff. ‘
-2+« -Establishment of a learning Jdab with individualized maferials
3. Elimination of failing grades. ) ‘

'

4, Creation of -special.general e&ucation classes which teach
‘students how to pass college courses .

‘57" Creation of new courses (Humanities l Sciencé . X, Reading 2v,
Spanish’ for Native. Speakers.) , . :

6. Initiation of-peer retruiting, coim%elling, nd tuzorjng. B

© 7. Establishment of home visits as.part of the Student Affa

recrui tme financial aid and counselling process:

qSystematic audio and videotapihg of classro lectures to ° ,
permit lecture retrieval o : o J{;

g. Creation of seminar reinforcement classes in the nursing program

0. Institutionalization of the concept of developmental edueation by .
placing the Developmental Prograp as a. division under the, Dean >
= of Instruction. 5 : SR _—

ation 'of a system to meet ’the‘/needs L
of developmental?thde@\ A"teacher in~the program can ask for help when -
a student is not functioning, No longer will the stud nt automatically be

" The most fundamental change is“‘”the

- sent-back. through that revolving door so feared in c e ,ty col\lege

-education e
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STUDENT EVALUATION OF,PREVIDUS EDUCATION |
#, - ‘ . . |
. The fol]oying comments were written in the Developmental Program S '

* Reading. Y c]ass - The asmgnment was “fors the student to exp]ain why he was -
in a deveIOpmental reading c]ass None of the students had been enrolled
in a feading course since grade schoo]
" 1. Back in the good old days when I was a ]itt]e fellow I was always
wanting to run and play ba]J], and do every thing but school work.
Before ];ng I found myself way behind'évenyone else. To prove this
everyone Teft the 4th grade and Teft e there, yes1 flunked. Every
since that I just haven't cared wh&eter or not I even went to school..
2. It seemed that if I like the teacher I would .do my best in that class
but if the' teacher was ‘mean B boring I- wou]d not try. '
My problem started in baby class when I was hlt with a ru]er for trying
to explain what to do 1n class to another gir] .- This affected my mind
* in the way I wou]d think all teachers would dwthe same if I .opened my
| mouth to speak. So I would study my textbook and wouid not,gsk questions. T

The people around me would have to exp]ain what the teacher said or I would -

e

%: s P - r .:‘
not understand 'It comp]ete]y.- « : . -

3. My'problem in my educational back ground was when I was’ in: the first grade:,
I always’ go.t sick when I had to read in class. I don't think I tiKed
school at all. I did not realize how important a good education was. o
_The problem with my reading was that I didn t have any phonics and when
{ had to read stories in the” second third and fourth grade the stories

|

: seemed so long and boring. . e\ B, ' ‘
4, During my education, participating was no problem.. I would a]wiys take

~iF

'part in® ciass.‘but cutting class slows down part:cipation, The ‘reason for .

’

' cutting ieads to the amount of interest in ciass, which is hurt1 great

0 ,amount by ny teachers who showed no interest in students. Family pressure
- ERIC- 7 T N T
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< Since there vere sg many~studentsthe teachers couldn't -give individual

" time; so she rambled on and ‘on.

°Eng11sh class I was xn, the

_minutes,

. aid still glve us a test over the 1ast chapter when we dldn t have an } et

p . ' . v U 3

- .
b . . R M [}

being ‘a proﬁlem when you're in a bag famx]y and you live in a poor

< .

environment where it's ‘dog eat dog and education is the farthest L
) 4 ‘ Q

thing from yowrmind. -~ -~ . | ) : ' - ’

help. ) o -

When I was a Freshman, my Epglish teacher was rambling on about sonething,

and 1 asked her to repeat somethina and she said there wasn't enough

. N . N

P

Classes in high school should be-’split up so the classes wop 't have* so
: X 5

many students in one hour, . : ,

2
= o

In high school I really had no problems except for one that was the

>

lack of lxstenlng in English, Slnce English was a veny \npontant

course I'knew I had to study and listen very careful}y, but in the

%

teacher spoke loud enough but not clearly.

We never could tell what he was saying, so what we did was give up on

him, ve didn't even try to listen to what he said. - Then when test week
canie around we knew wg-viere m1ss1ng some ‘notes on some 1mportant subgects.

So after that we tried our .very best to make out what he said and even

if he got after us we asked him to repeat what he said about three twmes.' o

What is wrong with°education in my school7 Al1 the teachers_use to just ’v}
go from the book and ask us to take,pages and pa§es of‘note“xand if you

missed any of the notes you were in troub]e Some classes we didn't havé - —

3

ﬁ__\

books; notes were gzven from the board and then we{’ust sat for fifteen "t /Jif
Some times the teacher wou]dn t show up

or'class for a week

*

« o >~

So there were some bad educatlonal processes at our

‘s -~ -

school. vTeachers should show more 1nterest 1n .the, students, nge - ‘ﬁ%

a551gnment

1nd1v1dua} help whenrasked for. You should 1et students each week or

Sy
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* month te]l the teacher if he or she is doing good and getting the ideals

through to the students If there is any question on past pages, and also

befare every test,or day beforg the test go over with thefclas% and
answer the question. Aiways tei]nwhat the test will be over. ‘
8. The("Lack of interest” ‘seemed to be my most pressing p;oblem. The teachers
I had in Junior High all seemed to be interested in me, but I couldn't get
- any interest in them or their c]asses. One possible reason for my 1ack
of interest is because the school which I-attended was 23 years old and‘
I felt out of place. ' One possible solution to this old building was k

naybe remodeling it or even going as far as building a new one, which

they fina]]y did about five years after I left In my opinion when >

. the molding around the roof and the pictures start fal]ing of f the
walls,. something should have been done. When faliing obJects endanger
" a student's life and distract his. attention, something should be
'done tg solve these problems. Good Grief! !
9.\ To criticize my education background I wou]d have to go back to my
first through fifth grade,:in which T did not speak nor- understand a
,word‘of English. If it Were not for my father I think I would have
~ not passed without.his.teaching’me English. $ince:my friend Manuel .and
- I were the only Spanish;speaking.students our first and second grade °

<~  teachers tried to avoid us. in the most ways. The way I think I cou]d

really be up with my feilow classmates is to start all over, if it was

possib]e, and work harder.

L2

The attitudes reflected in these paragraphs have been voiced on nnny ,
occasions by deve]opmenta] students. They are not intended to criticigg
any specific teacher or school The studentsLare deéscribing their Eg

PRt |

inabilﬁty to cope with.a system of contro], a system admittedly 1mperfect
B . i . 'v_
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Basis for Entranée to, Exit from Program ’ -

Entrance. to the program is voluntary; there is nopcut of f score"_’wg
. : "on a test which makes entrance mandatdry:‘;Students are invited to
join on -the basis of a combination:;?\{;:tors;'the most inportant of . ,
which is previous grade per?ormance,” S ’dentsiwho dropbed out of : «
. - high school or graduatedvin the lower haltlof.the class aretrecruited.
’ Other factors such as family income and educational ievel; performance
. on reading tests, student's {nability to chose a career goal and h
family attitude toward higher education_are.considered. Appendih A
. ° demostrates that‘the backgrounds of no two students are identical.
A There is no .single valid pred1ctor of success'in college, the comments
- . made by students in the previous 'sectjon reveal an honesty and d1rect-
ness about_themse1vesﬁand the educat}onal system, The attitude of the
Qrogram coordinator has been‘that“thelstudent himself is the best ‘
pred{ttor of his need for help. N _
As will be discussed in tﬁe, section on academjc counselling, each _
,student s schedule and progress is hand]ed 1nd1v1dua11y. Most students

- enter the program in the_fall and‘take developmental classes for two'

- ' semesters 0r1gina11y the program had been conce1ved for a summer or L
_/ . ‘ ’ ' .
T L one,- semester, but the complex1ty of student eroblems, from -fear of

tests to read1ng d1ff1cu1t1es to fam11y conflicts; cannot be solved 1h

three ‘or four months . Some freshmen beg1n sch001 in: the spring and

enter the program at that po1nt A few join a;ter a semester of 1on_
;performance at Coch1se or another schobl - i o, ot

L] [

' Exit usually occurs at the end of the freshman year. One student

; . in’ the professional pilot program and two agriculture majors have elected
A SN - . . 3’ . . . , i ) 4}) \ N % Lo
o o . ’ : o . ) i . N
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to enroll exc]usively in courses in their majer-after one semester.

ra v : ‘3
> - Four students did not complete the courses in the program -this year ) |

{7

and will reenroll 1n some,developmenta] classes next fall,
Entrance and ex1t are an integral part of the counselling pro-
cess itself; the decision to give school one more serious try comes
Qhen the studenc/ig;ggs to join, His decision that he will be suc- !

cessful comes when he is ready to complete courses on campus without

daily ass1stance and support. {
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s S T- 77 Recriitment -
/- L :
' _— The Deve]opmenta] Program is a concept wh1ch must be sold to
-~
1 stuc&nts Active recruitment has become part.of the program 's fuNCt1on

®

Because the program is désjgned for students who have "turned off" to

] .
< school. A]so 1nst1tut1ona1 cons1derat1ons havetmade recru1tment valuab]e
to the school as a whole. When the program was initiated, enrollment

" on the main clmpus was dec]iningg in addition, receiving federal funds ,
7
-~ was based on the prom1se to serve a volume of students, spec1f1ca11y

\

- 80 for the 1973-74 year
Recruitment.has.been done by‘oaraprofessional‘and fulltime staff..
cose Bracamonte descr1bes‘the sequence of steps dsed by pﬁganrofess1onals

. Potent1a1 studénts for the Developmental Program were
. brouaht to our attention in various ways. The primary
. s * way of acqu1r1ng names was through the counse]ors at -
' , , the h1gh ’schools and¢ through the recruiter's own -, :
: knowledge. The initial’contact was usually made on the
phone; an appointment was set up., The second meeting °
with the student took place'at the student's hame, -and
at this“time the recrulter gave as much information as
"‘ . possible. Financial aid forms were alsc handed out, and
. the third and fourth meetings with the student concerned
the completion of these forms, This recruiting is done-in
. * the spring and-early summer. In the late summer another
meeting is held with, the recruiter and the program~
coordinator, It.is very,important for a professional
= to make this contact with the recruiter to give the -~ :
- A . - recfuiter and.the program credibility. . - Lo

-

-

Two students recounted to the Adv1sory Comm1ttee how tney were recru1ted

&

. My dad got this pamphlet abOut the Deve]opmenta] ‘ — .
Program and he told me& about it. He gave me Mrs. Holiman's 7 :
. phone number. I called her and she.asked me if 1'd Tike to s
- . make an dppointment o talk to her; she offered to' comé L A
- to my own house, and to talk to my parents and ~ :




—

-

to me about the program. She came about.two waeks Iaiér.\

——

Y

8

We talked about it and I 1iked it and when I came here
, I' registered. - .- L S
, Jon Schnee
.College was a big step for me anyway because I'm
a high school drop out. And.it was weird because-I kL
didn't know what class to take, I was lost. But of
,_course Mrs. Holiman was there saying maybe you better ,- .
" take this and- this and this and I ended up in the ,/,
Developmental Program. I'm not sorry. It's really -
helped me out a lot. .
Barbara Whisman
\ - . : * x\'. -
Contacts Made in the Community and on Cgmpu’s-During Augus t
, : . BY PHONE  HOME VISIT ON CéMPUS* REGISTERED -
Douglas A L - T - 33
Bisbee® - 56 - 5\\\\‘12 o] iw 9
ﬁ&mﬁ% . 5 - 3. S 3
C Willeox - Bowie - 11 no 10 -
'Tombstone_ ..’ 2 1 1. 2
Elfrida 4 o2 2
Benson ; 1 ’ A R 1
- ‘ . Gt .
Sells L o - = « lwa*w _ 1.
. . ~
Tucson 1 . 1
Out of state '~ o 7
. . . ' .
@
Q : 4}; 2
’ b




" Sources From Which Students Were Referred
’ - *®

" 10% directly from high school coungelors . _

#1105 from Cochise counselors and VA counselor

102 from other stud?\ts in program =
202 screened at time of registration, based on high school
- records and Nelson-Denny scores :
¢ e
50% -direct contacts., based on Hsts of students in Tower half
*  of graduating classes in Douglas, Bisbee, Willcox, and
" § Tombstone. Initial cohtact.made by student recruiters;
followed by home visit by student recruiter and program
director. Also all app!gcations received by Cochise were
screened in Augyst before registration; students in Tower -
~ half of graduating class were contacted before or during
; reg1stration. T ’ &

With the co]lege s admissions' oéficer the program coordinator
made visits to the high schoo]s during Spring, 1974 For the 1974 school

year .the adnissions ofﬁce;wﬂl coordina::?e recruitment, w1 th ‘the he]p
£3, i

' 0

8

of paraprofessi%da]s. nﬁ o ) sy

irﬂ"ﬁ*\« 0




A

' 'employment. Ii; a student drt)pped out of school to work ful'ltime, it was because he

El{ll Cre visits to high schogl-senfors to aid inwfilling out forms for 1974-75

-

" in Appendix A. HNo student dropped out of college speci fl cal ly because he lacked ’1

' foreign to many students in th% program, and a system to insure forms are, completed

. February, 1974 . - , ' ) ‘ ~

36
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Financial Aid

- Entry into college i s _erevented un‘less a student has the mone;'. to pay for fees
and books. This year the college s contributign to the program was the wawer of '
approximately tén thousand .dollars in fees for developmental students In a number 7
of cases students wene successful 1y recfui ted only because they did not have to pay
'"the registration fees The program also assisted the students in borrowing text-

—

books whenever possible; one important reason for reducing the number of required

texts was to reduce student expenses

-

N
Statistical information about fami ly income and financial aid awards is included

N
money; in several cases, however, the work study program and the cooperati ve education-

program were instrumental in keeping students in school by quickly providing part-ti/

Saw work as:a. better opportuni& than col lege. f . )
~ The financial aid office has without fai 1 con'municated to: the program ‘coordinator
all financial: aid awards of developmental students. The office. cooperated in

a ™

helping s"tudents fill out ACT and BEOG forms. Filling out forms of any kind is - —

- -~

is necessary. This year the following schedule was used. ‘ _
August, 1973 i - . x

As part*of home visits ‘to eighty-five students in the county, recruiters .
helped approximately twenty-five students to complete. or correct finam:ial aid forms

December, 1973 )

[ S -
S Four group sessions to- help freshmen and sophomores fill. out forms 1974 75
both for COChise and university transfer. ,

- B
e,
N2

PrOgress report on_how many students had completed forms. Individual 'cont_aot ’
and assistance for- those who had not completed forms ' o, T

‘March, w4 | : - ‘
A Completion o? 1974-75 forms for all stum eptly enrolled Beginning of ;

E

» s
A"e &
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. Parttime Employment through Cooperative Education ' -
. S - - - ¢ ’ Bill Lent : ( .
" The main emphasis 'Cdoperat'fve ‘Education %s to help the Student —

gain émp]oyment in w’o%‘k whic{is related to his c"llgge major or his
‘c;reér int;érest zyea. One of the supporting goals of\C;-op is"to help
the student ga‘in employment to meet a financial needlwhi e atfending,
, ' : X PR
o, college and thesother 1s to,.work with the stude_n‘hﬂe he is employed,
to aid. him in developiny succsssful \work habiﬁ such as dpﬁendability,
- 4 : r:éspgnsibil:lty, bunctu_ality and a good attitude toward his work. - ‘5
* ’ . The majdri ty ‘of my work with the students in the Developmental - Cv
Progralq-has beerrl in the a;-ea" of the two supporting goals. Most of the~
K st"udenté have done pet/ter thqn“average gt' the.'lr pIai:eJof e'mployg\ent for
~ t?;e folloying reasons. =(1} gThey welcome the opportt;ﬁty. to work parttime . .
\ to help \fill a finang‘lal need,,and .%st, of them need this income to stiy

L

in scheol, The student appreciates the fa;\f that svmone,\(the Coordinator
" ‘ ;0;/ the Developmental Program and/or the Teaéhen Coordinator-in Co-op)

has tak‘en”‘t-ime‘to cate about his success. Thils is a .p‘nime inotjvat"lng
r\ ~  factor in the education of the deve]opmental student.- :42) While the '{, s
| student is working he aiso has thé feeling he is now a productive person¢ - °
This Helps build his self-confidence. We must also remember that‘ the job
"the student gets while attending college is probably the first q;' second
job he has *‘E’aver_‘had. Ih'ls' in itsevlf is a very big"stép for tﬁg stgdent“

to accomplish. ] MR 7

» -

\ The most important factor in helping the developmental student keep
. < his job ’or‘even hé]p"mg him get' his job, 1s'the_, groundwork that takes '

p.}ac‘e before the student's job_ interview.

.
~
- . / - -
—— Ve N o )
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The Coordinator of the Developmental Program works with Co-op

to identify the student's needs plus his job entry-level skills.' When
\ ' ' o 7

, this‘is‘done‘qropenly, the chances for successful employment are great,

If the student better understands what kind of work he is quaiifﬁed'for

\

at this point.in time, he will def1n1te1y be more of an asset to h1§ K
emp]oyer. The student’s job might be that of 2 custodian but’ when
‘this #s a realistic starting point for his working skills, the studen§

will be able to develop some good working habits with supe}viéﬁon from
. . R 3

7

his enployer and Co-op. ‘ .

& ' ‘ '
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Tutoring
"Johnson and Jose’ Bracamonte .

Originally. tutoring at COhise ,sgﬁs’-‘é}fered to all: students in. all

practice. Teachers’ L

classes. This.was a valid concept, but difficult
'are mlling to help students‘ individually, but students are fearful of
‘ asking for help. Sometimes a student feels guilty if he does not under- .

-

'’ stand what a teacher says, he is’ afraid to be labeled ‘for asking na~

w . e o

_. Stupid question." Nhen the ‘teacher announces that students can request
tutoring, students often think that making tﬁ’e request will be another

‘adnission of failure. . N
To break this fear, students who enroll in the Developmehtal Program

were required to s‘ngn up for tutoring sessions at registration» They T . .

were told that they must attend these sessions for the firs par‘t of the R
o semes tevy then tutors would.be available when needed, Scheduling times o

and places for tutoring defermingd whether or not the_tutor would, be-, - _ 9

useful * The tutor's own' schedule had to be arranged to allow maximum .

time with the students Often a _Student needs an assignment rree{(plained N |

. whe" he starts his- homework, at an hour other than the,, class meets or o e
- R . {‘: i 2 ‘&-
- than the teacher is on ‘campus. A too. e

AN tutors were paid to attend -classes as well as speci al tutoring
sessions. In science, English, ‘and reading the tutors, functioned as \-
teaching assistants during class, in all clasees they took notes, ! _x."

~ moni tered attendance, and taped lectures. . U ,"xﬁ T, e

L
Kl .. -

Ina group meeting developmental students listed these skills as -

.{

o .essential for tutors:-: . - ce

B RS

“ Friefidliness. -  ° e SRS
2 -&Ability to take lecture notes and read assigned textbOoks,= ;




R
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3. Dependability about keeping a-schedule of appoiirtments. -
4. Ability to talk in simple words about the ideas presented
in a class (For some students this means the ability to 5

translate ideas .into Spanish.)
5, Knowledge of the kind of test the teacher will give,

) At the beginn%ng‘of‘fhe first semester tytoring was largely devoted.to"

e ————

helping qudents:kéep up with the speed at which the teacher talked.. Once

. s notetaking became less difficult, tutors -discussed concepts as well q?

y details of the lecture.

e

Below are comments by two of. the ‘f'l‘ve parabrofessiona] tutors who

-

worked this year.- ' . . ‘ ‘ -

1. My biggest asset as a tutdor was the fact that I had
experience as a student. The relationship between
a tutor and his client must be very informal and :
must be one of confidence so that questions and ~
complaints can be given freely. I felt.my job was
~ to. help the student unde€trstand concepts and to -help )
- him prepare for tests. Never during my tutoring ' -
, i " session would I give a student a question or an
- . answer to a test; rather I would try to coveras - - - .
much test-material as.possible without blatantly -
giving him the answer. -I _feel a tutor_is doing his ~ )

« job wMen at thetend of the semester he is no longer . . .
needed, and the students are getting good grades. ) 2 e
This is possible .if a tutor teaches good study et s

“habits as well ‘as covers course content. - '

v

N /
Jose Eracamonte

¢
2: I believe individual help is more favorable over group
tutoring due to the following beneficial reasons: P .
* (1) Since each studént has a different background,- . -
~ . their level of comprehension will def?iitely vary, and L
" gee, ¢ Jtime would be wasted explaining one idea to one pérson’
. ¥ (Vw le another student.is completely. lost because he or
DL ....she-does not progress as fast. (2) Many students
“ .7 -appear more .relaxed and confident wheri alone with a stutor’
thap. in a large group. (3) Experiencé has. shoyn me
that by tutoring individually, a tutor's work s’ put ‘
to use mbre efficiently because the tutor can see’ ’ .-
exactly who is or who is not profiting from his '~ >
assistance.” This is especially of value after a: test;
—~a tutor can make an a evaluation: and see how -individuals
or everyone aj,a whole is coming.-along. Group tutoring

. is fine ‘for some subjects+Tike art, .economics, geography; = o5
. 7 - N\ etc,, but it is. this'writer's opinion that certain G
- j subjects such as math, science, and even English need ~ ~
. individual tutoring to be highJy successful, '
& Y e T y - ‘ . . R ’ . . b
L . Jon Johnson .- * - -
N . ‘.

-

~ .
M v - A
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Objectivel,y evaluating the success ‘of thé tutoring couponent cf the '
_ ‘pmgram is’ difficuit, since any m‘lnim nulber of students helped wouM
have to be a;iﬁ'ari ly chosen. Many students jn the program give the T
tutoring system much credit for their success, rticmar]y in their
first semester in co‘llege. For next year tuto is to be combined with
2 peer counsening program, since the same paraprofessi?nal usual ly
functions in both areas: (See the d( cussdon of peer oounsening, begin-
: ning on p. 61)..

Counselling f;goedures

§1nce the Devenpnental P'rogram was cohce‘ived three years ago,
‘studénts have taught the program staff that many factors determine ]
: classroom perfomance. Explaining a suﬁject matter concept is- u$eﬂﬂ 2z i
only(after individual needs, have/ been met. The questions included in
the app]ication and o\ontract, reproduce\on the next page, reﬂect the

common. -needs of students. following that are discussions of speciﬁc

3- o
counse11ing services. e




DEVELOPMENTAL PROGRAM
Application and Contract r

’

.Pleése answer these questions, The informat:ion will help t:he -
Development:al Program t:o help you. Circle yes or no when appropriat:e.
> "= . °

“Name - <4

Mailing address

Street address,

Place of\Bipth :

High school attended -
Graduated. from h}\gh) school " No . Passed G.,‘I_-Z..B*.,\ ‘.zes

. -

Marital status & - . .

Married Single‘ i Di‘Vm;ced - Separated -

- ».

~ ,Number of people lﬁiing in_.yo_ur home - .

Fat:her 8 name

Address ™

iOccupat:ion

Place -of birt:p

Income per month >
Educ’at:ional backgnound
Graduat;ed from high. schoor .Yes

At:t:endgd cold.ege 1Ye§ ,No

. Gradug.}:ed- from qotllege' . Yes

N~ 4
B

\

,Mother's. name

. Address

Occupation

.Place ‘of birt‘h;

-

4 Incofe per month

Educationa¥ background‘_ .o
‘Graduated from high schodl  Yes
At:x:ended qollége Yes - No

. Graduated fron; college .

S /'",




. e . \ . ]
' ) . s - 2 n‘ * ¢
— . N : . > : ¢
Number of children in the family i ) R
‘ [ L ——‘_‘ o ) Y
3 _ Ages ) v o . ~ . 5 3
- Educational background T
: R & . [3
A How many brothers and 'sisters have graduated'from high school? ° - *
' ' " How many attended college? . ’ -
V4 . - . . . .
. How many graduated from college? . .
> . ’ : e -, . .
’ : oo
Are you working now? Yes No T , . o
- 1f Bo, where? i = >~
S~ 3
! Will you need a JOb to stay in school? Yes No
. Will you be living at home while going torcollege? Yes No <
( Liv:.ng on campus? Yes .No ; . T
If ‘you live at home; 'do you have transportation to school? Yes No
Do you have money to pay for your bodks? Yes No . A - <
. ‘ R . . - L. L ke e, P - Y ,. JOAN . ._h -
' " Dg you want to take courses.in both Spanish and English? Yes No e ..
) Chéck any of these ~coarse? you took in high school. . : .
_ Reading - ' Algebra, first year _- Biology . T .ot
Spanish Algebra,‘ second year __ -’ Chemistry - ‘ ' 4
., General math . General Science . Physics - .
: e A r’r AR R
. o1 -agree to Join ‘the Bevel”&pmenfal’ Program at Cochise College.

-
. . 4 e

1, I undex’-st’and the_Developmental Program will help me - stay in college
and complete -r‘équirements for a college degree. . -

2. 1 will enroll in’at least six units of developmental clasges my ’ ;
first semester 'in college and will receive .a fee waiver. i ’ N -,

) ‘3. I can enroll in at least six units of developmental ctasses my "
second semester 'in college, and, f£.I do, I will have my fe'é waiver .
renewed for one more semeste.r. . . L

* .

4, I-‘w:.ll work with teachers and sophomore tutors to- compleoe assigmnents.

9. "I will attend as many of the_program s field tnips andr gro'up activities

as I,can.. . .
: . " .- -oet : M ‘.
. > - .
- . — \
Lt . -~ A 4‘ . - -
o - ’ - - ' -
- ’ - P . -
AN - . i, .
N . . BT
. s ‘ - . ot
. . .o~ » ;
[N * “
v . ¢
- . \
e 4 . ’ M ‘
’ A . . - K
~ ' - - s -
- - « . — - *
LR - .‘ s . . ~
. £ ‘ - .
= = 7 . e g L4
. -
% - - - ‘) ( " i
~
. » . . - 3
$ . . .
- : . - ’ e . .
~ d r .
. ‘ . 4 - . PR N




. Academ¥c Comselling . - L 5 g ‘\
, I \ EREDA WAL
Usually the initial phase of counselling involves registering students Lo RN

- ‘fu: classes. This process is completed in the home or on.the day of regis-‘ | . \\
| tration by"program staff with' the assistance of paraprofessioh.als The kev' v

to success for developmental students is to place them in ksituation where

success is likely. yet not guaranteed. No student is required to take only

I( developmental classes for the entire year, but he has to be helped to decide .
N [ :

what he can complete successful ly. °> “

If the student has a maJor in mind, scheduling will natural ly reflect

' . his car:eer goal . A developmental Student leJ likelyxtake Qne -course each* A /
' J s semester related to his career (for an art major. for example, Introduct"fon

-

to Art in the fall and Basic Drawing or Uesign in' the spring). Restricting

—

the student to one. course each semes ter meets two ohjectives. A1) the . o
/7 student improves nis reading and study skills befone ’he @arns the ma’:]ority

e o <

” of the grades in his major; (2) the student can change his n\ajor without

-

a .losingmanyunits ’ O: : , " \

[Some eccupational %programs 'on campus require that a studeht enmll in ’
" nine or more hours of work his first segester, if he intends *to*‘?inish the . Lo
program -in_two years.. l’he teacher in the occupationa.l Lprogram, with the i
he}p of diagnostic instruments provided by the developmental staff, has to

*etgo

-

T make a reconmendation to the student about enrolling in developmental . ".' A
-~ classes or enrolling fulltime in classes in his career program. e

s,

The nursing program handles this question during%the’semester previous. .

e

N to expected enrollment. since more students apply to enter the program than \

T " “cdn be accepted Developmental staff have met With nursing instructors/to“
g

“‘help determine whether a student should enroll in nursing classes or general

A education The nursingfprogram s moving toward more requirements for en‘trance.




45, )

-

<

specifically requiring a;student already in college toptake anatomy and
\ phys?ology oefore enrolling in nursing classes. . ¢ |
‘Drafting and electrontes also require the student to take.nine or
 more hours each semester if the student is to graduate in two years. Th1s -
year screening took place at reg1strat10n partly determined by the student's
N math background. In the, future more diagnostic testing «in math skills w111
) ;“‘*3$) 1mprove determ1nation of success in these two programs. Students who enroll
t‘?fé!aviation and airfname and power plant programs fonow a d1fferentct1me

1;!42

schedule than the rest/of“the campus. This summer developmehta] staff witl "
work w1th students within the aviation pregram in a specjal class to help
. .
tea%h reading and study -skills, ‘This is a, poss1b1e a]t:i:atgve to having = .

. Students enroll in deve]opmental c]asses as they present]y exist., ) .
‘j With any program, of course, the final deciston about scheduling is

made by the student himse1f® The three sample schedules for 1973 74 freshmen
. reflect the var1at1ons from studenc to”student. Sample 1 1s a high schoo] -

-- graduate whose career goal is physical education._«His performance 1n reading
) 1s well below the tenth gr§de level; at the end of *the year he expressed

pride in what he had accomp]ished and said.he had 1earned more in one year

than 1n the previous six. His grades supported his feel1ng ofasuccess. ‘If

he had bgen allowed to enroll in both semesters of composition and biology,

. A

' usua] requirements for transfer phys1ca1 education majors, his chances for
success would have decreased SIgn1f1cant1y ' '
. Sample 2-is a high schoo] dropout whose career goal is psychology; she
S did not decide’on a magor untii the spring semester.~ Her enrollment in English
- composition.the fall semester was based on d1agnost1c testing. She took a

second history course in the spring because of a successfu] experience in

&Y

History 15 in the fall. | e ' VRGN

. B . ) - . «
. N




P ' T -

‘ . . . * . '
v f ' .
Sampie 3 is a police science major who is succesSfui in the courses in
his major but has significant resistance toward compieting gradhation require-
‘ ments in the general education area. He conceives his carex goai in a ’
5 ~ limited form, even though his police science /1/nstructors have encouraged him
“to complete all ,graduation requirements. ,\«Since the Developmental Program
presents general education requirements ds a “package deal," he will be.able . N
to- graduate at the end of his second year at Cochise. - '
, » The variations in scheduies are as numerous as- the students in the |
program: B C ' f N b
VAR ce - - N b i T CoaTTme
- T - . ' FUN
\ ,
AN @ . a
: : .
we Y - rro om ey Ny oews - R R i
' - [ S - -
Ko t- ’ r M ’
L4 q/' ..
. . ‘ v . . . - . LN .
4 - ~1.. > ».(’Q; -’:'
' . - : . ,
’ « ) . . e % . - . .
- . , . ’ L . u .
L. Pl {. . . - i -
- 7) . L4 ) : R < ~ :
¥ * . _,’ M 530 Lo ° ’:j‘: :
- ) ) ‘ - ¥ ‘ 4
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~ . 'Sample 1
Fall, 1973

Total Units 12 '
‘Major: Physic;}-Education

MONDAY

TUESDAY *

WEDNESDAY

e

THURS DAY .

FRIDAY

Science X .|

8:00-9:15

Science X

Science X

-8:00-9:15

- History

9:30-10:45

>

o,
- § Science X

Tutoring
R e

»
-

t4

Science X

s

“Reading ¥

Science
Tutoring

Science
Tutoring .

History 15

v

/11:00»32115

N\

"]

’Histoqy 15

12:30-1:45

Speech 2

-

—

Speech 2

R

12;30-1:45

2:00-3:15

T OTETTT R T TR
' Y
abape

2:00-3:15

5 T TR LT T 3

' AL

7
Z4+
.
AN
,

“BASKETBAf!

¥y ,é[ \

=
o .
il
w4y
- o
) . )
3 L o
¢ = . o
. a e K
"
. s e !5@};,’,’
,’ . - w!'ﬁn"; . B
* N ~
-
2
® -

; |
,‘: 5%'31?:’
. 2 : ‘-
4
j
X
- :
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D ' s v e . -
' ' Sample 1. - o "
Spring; 1974
) - Total Units 15
- . _ o Major: Physical Education
. R N , < ) Y d‘
- MONDAY . . TUESDI\\Y WEDNESDAY THURS DAY FRIDAY:
] . T . -~ . — \ k2
o 8:00-9:15 8:00-9:15
8:00- : . . T — :
8:50 , . o ‘ ' ‘
- _ “ ) |
9:00- - . { . .
9:50 - L - “Mean. ¥ \
. /‘ Tutoring g
: o y80-10:45 9:30-10:45 2
10:00- i i S
- 10:50 - JHumanities entaf: on . Humanities Oriengti?n Humanities
' . \ P.E. ™ a
11:00- {English/ ‘;nghsh . | 11:00-12:15 | Engiisny
N:50 . IReading Lab Lecture g Reading Lab
- NS N o~ S A, : /
. ]2:00‘ ~
" " 12:50. ) _ .
R ] 12:30-1:48 | 12:30-1445. "=
. 1:00- JEnglish/ h‘Eng’hsh/ . } Psych.
* 1:50 {Reading Lab Reading Lak -l Tutoring s -
-y .. . y
2:00- \ »2500-3:»]5 N %2ﬁ0¢0;:3j l&_’; o
N 250 } I Y R S ©
'3:00- Basketball sketball f )
3:50 .
§
. By '4:45 r4 *
4:00- " S . U P
/ A‘V' L 1 o 16:30-9:15 - B B
EVE. S - - A A - - . ? .,
, . 1. . Psyc!}o]ogy’ e o 1 -
' EVE. " ;e
§ = ’
- - B B — « = ’ L o, -
62
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~ ﬁ& . Sample 2
: > ~ Fall, 1973
: . - . Total Units 13 -
) . -+ . . - Major: Psychology
. - - ‘ -
MONDAY TUESDAY WEDNES DAY THURSDAY FRIDAY 1« -
. — . - . - BTN
. . 0. 8:00-9:15 s« |8:00-9:15 .
8:50 Science X . ‘ Scighce X° . | science X
9:00- . -
9:50 Science X - >
9:30-10:45 ) 9:30-10:45
10:00- § . S Sci!ﬁce S Science
10:50 Stience X Reading Y Tutoring Reading Y - | Tutoring
- ° - . 1. - o’
J41:00- 11:00-12:15. . -n:\oo 12:15 ,
. . § Y11 Historf/ 15 1~ . History ‘15 History 15
. ‘ ~
. 12:00- . , ..
g ~12:50 |1 T A = A
- L ]12:30- 1:45 12:30- 1:45 - .
¥ - e { B .
A+00- \n T ) - ) o History
1:50 Yoga English 1,. lsYoga English 1 Tutoring
2:00- ! 2:00-3:15 2:00-3:15 B
2:50 7 : - o . o
. __ |History ) .
v }Tutoring . -
3:00 N . :
* 3:30 b [3:30-4:45 |3:30-4:45 -
-} 8:00-- 9:20 00 - 9:20°7] .
BVE. |- 18:00 - 9:20
' Keypunch Keypunch _
.:EVE;v E B CT ) ) ,
' ) EEE . . .
. . . . .
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- - Sample 2 - = 50
- - Spring, 1974
. Total Units 14
) .- Major:. Psychology
. | . ‘
. MONDAY - . TUESDAY WEDNESDAY THURSDAY FRIDAY
“8:00-9:15 v 8:0})—9:15 1.
o ' - Human.' : " Human..
9:30-10:45 |} Tutoring 9:30-10:45 Tutoring .
Humanities ¢ [History of | Humanities. | History of | Humanities
’ ’ U.Su" ) [ Y U{So
11:00-12:15. |- 11:00-12:15 p
Psych. : : : .
Tutoring 12:30-1:45 12:30-1:45
Billiards | Billiards ~
N 2:00-3:15 ] .} =T z:ooz:5 | .. B
230615 ] 0 o~ ] .
— | @ = . = ‘A N v%sj eq;g‘&*"?* /\ " o
5 _ |psyehology | 1. © C |
° 3:30,-4:45 ' ] 3:30-4:45 ' L
- ’ . r + '7 ‘\
Y-‘ /.~ q‘f\
A - | :o" ' ! ) f:,.
£ b ' 5 E
. o — B - -
a9 ’ ‘ 64 - ;
v\ .




- .= Sample 3 -
-5 ) S Fall, 1973 ~ -
S ' . - ¢ " 7 Total Units\14
' SRS o o - Major: Police Science

‘\;
3

TUES DAY WEDNESDAY THURSDAY FRIDAY

.

MONDAY -

. 8:00-- ], - | egp-9:15 8:00-9: 15 .
' 8:50  |» A . Z
L0 00 3700350 Erac E°H V™1
- 9:50 - Intro to Intro to . : *Intro to
o Pol, Science Reading ¥ sz. Science | poading Pol. Seience
/ _r" oo . .
10:00- 1 patrol -~ |Patrol | S ] Patrol n

10: 50 Functions I T Functions 1 Functions I

m—

“ 0 1ms00- | . BN ETPYOSTAT I AR R TR IR R
> 801 Higtory 15 ~ History1s | ] History 15

ey A -

3 f——d
12:00- | # ; C N a?
12:50 -~ L . R

- 12:30-1:45 Ve 12:30-1:45 - .

1: 00~ X i ’
1:50. Speech 2 _ "| Speech 2"} i Jr- -

M 2:00- / | 2:00-3:15 | 0 2:00-3:15
FAREE: , 2:50" ° 4 S AEURAERAFENE R AT e .

= -
¢ | @
- 4 : - K} »
M . o , - ok o %g
3:00" B . . .\ ! - : N . L - T, - " .

© - 3:50 :
- 3:30-4:45

» 4:00- «. ' . |History.
: 4:50 ‘ " { Tutoring

3:30-4:45

LN

“ P’y ~
- :
. . ' A I .,
¢ . L. . ‘ .
_ ' PO —— N,
3 ~d 3 "
’ . . R
EVE. N o ,
. ,‘:. ] A ’ -




-Sample 3 . 52"
Spring, 1974

Total Units 17 . ,
Major: Poljce Sgience :

»

]

TUESDAY | -WEDNESDAY | THURSDAY .|. FRIDAY

8:00-8:50 ) © -} 8:00-8:50 .
Human §¢ies \ Human i ties .
Tutor ) Tutor o

9:00-9:50 | 9:00-9:50
Englikh . ’ English
Lab b V7

]

Video-Tape- | - °

Humanities | ' Humani ties. English _Humanities

. 1:00-12:15 ™ - M:00-72:35 7 |~ =7 S
. Juvenile JuveniTe : Juvenile

. Procedures | Criminal —{ Procedures Criminal Procedures
. Justice - Justice -

7

<

. Q ’
- '\J'

o

ey s s

3
L

-English: Péychology ‘Eng] ish : Rsyéh&]ogy -
Lab J. Tutoring _ylab . . Tutorimg. . i), ..
. L. . OO R A * kR k

6:30-9%15
Psychology

(-4

~—-
-

_ —
.
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- Once registration is completgd, counselling means monitering attendance, e
participation, and perfonnance on assignments. The counselor Spends time’ in

< the classroom to observe cues made by’ students -about their. att1 tudes‘toward

a classroom setting. L ) e R
Ifa student s absent, the teacher or paraprofessionals in the classroom
report ‘this absence -to program staff (see d1scussion beg@inmng M 74 ).

In most ca’ses contact is made with -the student the same day, by phone or in

$

R e e

person by one of the paraprofessionals.

. Also students are eminded about assignments 2 deadlines ]n wri ting.

- l : £
.~ These memos are gi %e%n-‘\to each student periodically so\ that he learns 'to pay

attention to a1l requi rements in each class. The follow “sample 'w'as'handed -~

out about six weeks befone _the end of the Epring semester, many students used

-

- it as a checklist to, complete the rest. of their worko' . :\_ " -

r“”“ -

s The weakness in. the presen,t system of academic counSelling is that the \
NS L
classroom instructors” have less responsibility to provide mdividual . S

—— -

= assistance to s,tudents in their classes than will be true when the sttldents

E-4

take sophomore courses.' This weakness is the result“"‘of the classroom teachers /

having many oth'er teaé’hing responsibilities beside developmentakﬁlasses. The— i
program staff or paraprofessionals work with students on assignments evenings e
and weekerfas— 7 whenvclassroom instructors are not expgcted to teach As: Tong as
mstructors are working parttime with developmental studengeand must prepare

‘and teach otber classes» progr;ystaff will have to assist them'with in vidual
Students. Retent(on of sophomore students shows this*"arrangement to bed&rk-

R

able. (See discussion beginning on’ p. ,]35 ) . o ‘ L
.%l;. 8' .',” X ‘n.a_ ‘:-e- 67 . . ' '..

~_
teacher and the subject matter. Sometimes the teacher himsel(f needs encourage- A _
ment to be able to function with students who do not a to cally adapt to , /

,.*,..._;... el et . - wv‘;r"

© e L

£y
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¥ ";_’ T .. MEMORANDUM ' T
o FROM - Marge Holiman ST, A . v i ) \

SUBJECT:, Cours; work to be conp]eted this semester

. The final exam schedule for developmenta] \’lasses are as
S follows: . ] o . 8
s . R % N " .
- English 1*  Wednesday. May 8 11 00 AM.y May 16 10:30 a.m, v,
-Humantties 1 Tuesday May 14" 800 - 10:00°A.M. P .
Psychology KNednesday May 15 -2:30 P.M. & 6: 30 P M.

~7
»°

N *There will be no final in Reading o® ~'. A
Accordmg to our records, you have comp]eted the following. ass1gnments
in these classes (see assignments that are checked.) A1l assignments must
pe completed to receive credit in the courses. You know me well enough to
realize I want you to finish these-courses. Make arrangements with me to
complete your work.

— . ' s "“'[‘\

. } “i, N u.
HUMANITIES 1 - ‘ - c
T Tests (Hevision, ) _ T 7
- Hsic_+ ‘ .= ‘
Ipture . . - L < : ’
\/ﬂé‘v‘ies o o T . -
NOVEJ ' ) o o ] . e
¢ . . 'Cultural Event #] S R
o T CuTtura]»Event»#Z ' R
S ] T < N » ‘
- PSYCHOLOGY ‘ T B
Tests V/ - . ) B S =
_ ’J. - - % ' - »?*"f e ) . .\ . . o . ) P
. ‘ \ . \‘;5% ) .e . .t ’- N -o v f
“0rgl Report’ B , ,“
nnessee Self- Conceptv’ y : .
. California Occupatmna] Inventpry ) N
: SENGLISH T T o L T e
”.ﬁil\:§~w/ﬁ.rérrib1e Style < Definitign -~ Book Réview
R Description =~ > .Comparison-contrast . Analysis

Midterm =~ . o Ime c]ass assngnnent )

-
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o e : /\ ~ Career Counselling . |

v S {4/ \- ] ’ . oo
‘During the past year some formal attempts were made to expose students to

career opioortunitie's, in ad_(_ii tion to informal one-té-orfe discussio {th program

' » 'st%ff and t;achers in subject aifeaé. " Benthe end of the spring semestér developm’gntql

students identified the following majors, . -
Career Area - Freshmen, 1972 -~  Freshmen, 1973
Nursing S 1 7
Secretarfal 4 11
Business v .. : - 5. 4
Drafting , o 1 2
£iectronics - . - 0. 1-
. Police Science -4 9 ’
, -~ Social &cience ‘ 8 t9 :
S~ . . Humanities . N 2 « .74
’ Law . * . . U 0 3
Science ’ . 2 1
Education ¢ 4 - i
) s ‘Aviatiom - : 1. 0
. Forestry - -, 0 - .
Agri?nture ] ' 0 1
Zool 0 |0 ;
.. Undecided (Liberal Arts) - 18 19
‘ TotaL © 52 ' o 77

. The activities to encourage students t; choose career goafs took the'fb110w1ng
Omi A Y ‘ . - ) ¢
Septeuber, 073 R s -
Enro]lment of about one-half of students in cooperative educatfon to get
" on~-the-job trainin? in work habits., -
" Adminstration and individual interpretation of California Occupationai
: - .7 Interest Inventory. Used 2 basis for one-to-one discuss{bnfabout

N 7 possjble careers. .

‘

. . .- 0 b} .
e October. 1973 , oL _ .-

- »

Visit by six students 1nterested in law. school to questgpn Assistmt District Cp
© Attorney who is 4 recent law schoql*’graduate. - . - "

ol e,
69 - 0
' ’
.
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Noveﬁber,

1973

1
K
3
N
TS
v
\

7 e -

Tour of La Universidad“de”$onora, part of field trip to Hermosillo. °

J

- Decamber, 1573 o R .

» Discussion with each student about spring schedule, transfer curriculms, )

LY

February - Mareh, l974 . T . .

and

career goals. Individual registration for spring semester classes..

+ Exposure- to four-year catalogs. . . oy

] ) - B '

»

{ . 'Luncheons to explain JObS and career“requirements in six major areas of
. o

interest. At-each™luncheon $ix to eight developmental students discussed
careers with professionals. Sessions videotaped. ’ .

_ March 7, 1974

Trip to Pima College to Observe programs not available at Cochse -and to ’

Secretarial (Doris Dees, College president's secretary, Pat Selchow,
Learning Resources Center secretary and bookkeeper.)

f;NurSing (Yvette Rehurek, school nurse, and Gloria Siciliano, Instructor

in Nur51ng Program.)" -

L4
)

Preforming and plastic arts (Joe Gilliland Chainnan, Humanities1 and 7

‘Vern Mosher, ‘Ceramics) ’ 2

[—

Social Sciences (Jesus Greer,-Psychology and Counselling. and Phil -
Jaramillo, Latin American Studies) v e .

Police Science—(derry Fuller, college secan@ty, and Keith Jackson,
Instructor in PoTice Sc1ence) - , )
. -t . -

‘e

acquaint students with ,problems- and benefits of a. large campus.

1‘

L .
DiscusSion with \Diego Navarette, Dean of Student Development.

2. Group discusszon mth Lydia Harr’and students in . Early Childhood

-Dinner at University of Arizona as basis for discussion 5bout thenggceSSity of .

,Observation of engineering program in surveying class.

Education. * ' ; . .

A

Observation of Conmunity Relations and Crzminal Law classes in

Police Science L et

.
{ -

. rIbur of writing and math labs in Alternative Learning Center.

.

[

leav1ng the”homé county to complete a four year aegree.

]
. . , ‘
] 14 .
. - . .
- . - T .
: . :

e = Ay —




e

- . ¢ * . & .
Discussion with each student about'career goals and course.work for sgphomore
ﬁear. Review of(transfer.requirements if student's goal is a four-year
_degree. » ' - ‘ . .

.
. R

1]

. May, 1974 .

_Adminstration and interpretation, -California Occupational anéntory; comparison
' by students with test taken.in September, 1973., - N

- ¢ .

-

) Neii year ¢areer cbqn_selling should be expanded to include mor® contacts wi th

% professionals in various career fields. Paraprofessionals, can take a small numbe}

- ~ -y ;
. é 115 u'é‘ ’ L ¢ {) ! et . 'y
- * - - -

« 4 + \ (4 . .

R 24 > . b -~ . .‘
: 57 ’ ) ~ f : . 5
z\. ; . ‘ N

,
- . .
- R : - P ?\-. v
4 - .. . T . . . »
April, 1974 , . A
. g - i n v

) o o . N Y , ¥
of interested students to-visit these people in their work setting. .
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."— L % N .
N No matter’ what structure is created by the Deve]opmenta] Program,

Personal Counselling -

N

e retent1on of students depends on an environment 1n which the student

can ask for help, then learn to funttion onr his own. On the inside
cover of this report is a- comment by one deve]opmental student who has
comp]eted twd years_at_Coch1sg. His success is the result of repeated
. reassurance during his first semester. This was provided ﬁn'many- o
counselling sesstons, brief and extended, which.took Place’}n:the
office in the c]assroom, in the snack bar; in, the grocery store where

the student worked,even on the te]ephone at 2: 00 A.M.
One time Eduardo failed to show up in h1story class$ the

. ,coordinator saw him later in the pool room and found out he was ready

- to qu1t school and Jo1n ‘the Nauy. Another time one'of his.friends

told the coord1nator that Edd1e was not going to reg1ster for the
spring sgmester, this friend a]so said to ca]l Eddie at home, sincethe -

" did not rea]]y want to qurt Once he regzstered for the second ‘semester,

- even though he. got married and with reason cons1dered going o work
fulltime, Edd1e has accepted co]1ege & a rea11stic goal .

o Th1s 1nd1v1dua1 attention is necessary for students who perceive

-

education as a negat1ve experience. (See student comments on the1r

prev1ous experfences, pp. 28fy) The student must be ab]e to: test the

,the concept ‘of the Developmental Program to determ ng, for himself

whether or not anyone rea11y cares about his performance in school He
¢ must have someone to 1Jsten and help him make decisions about- any |

: situation that he considers important, anything f?om whether or not to

get engaged to how to raise bail money. He must be able to test any

- . ~
.
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- time, any place. When the program has provided this support, the
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~student has stayed in school and succeeded.. When the program-has not -

deiivered what it promises, the student has fbund on alternate route

to succeSs outside school Appendix A testifies to the number of M= \

= Al

. students in ‘each group. I . ' ' .

The p0551b1e danger in this kind of 1nvolvement between staff and
student is that the student mayhlearn dependent rather than independent
_ behavior, Critics of the program haue suggested, "Mrs. Holiman '
babies the students.“ But when the Advisory Conmi ttee asked the students
if this was true, they replied that it was Mrs. Holiman's responsibility
She knows the answers to

to help.: That' s what she got paid to do.

- at : -

questions or knows who to ask. <Whe best testimony to the creation ef—

independent behav1or are the sophomores who are st'\ﬂ in school but do

not expect daily contact with tﬂgg!evelopmental staff. -+ ‘ -
. This year group and. fami]y counselling were not a fornal part of

Families were .invited by telephone to attend

In .some . "‘ }¢h

.1nd1v1duai cases the coordinator or Mr. Ortega have talked to the parents' .-

: the program structure.

Parent's Day, but these contacts were never followed up.

_on the phone or. in person about specific Student problems._— S

1

Students have been involved in three group sessions-to evaluate the. .

success of the program. (See p. 137f). - The first 1nvo]ved groups of six

to ten students with Mrs Schwarzbiatt as moderator; the second occurred
when Dr. Godbey met‘w1th groups of freshmen and sophomores du:ing his eval-
uation visit, the third was a question and answer se551on with the Advisory "
+ Committee. These se551ons were not group counseiling, although they

increased the awareness of students and staff about the functioning of the

' et pmgramo ' ' ' K :”" - ;—4;; L :; ) ,"

e
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Both group and fam11y counsel]ing should be expanded next‘ ear.

Up to th]s point the program coordlnator has been the oyly staff ‘
. member excf sively responsible to the developmental studen S. The
college's tJree counselors, 1nc1ud1ng one who adminstrate all financial
aid, are responsible for the total student body of o;er six hundred
students. ‘
_Bound director. Although these counselors have been helpful when re-
quested to work with developmental students, none of their jobs depends
on the success of the Developmenta]»Program. -None have a personal
interest in seeing developmental students succeed. At the time this
report is being completed, no staff member 1s ass1gned as counselor

to moniter .the progress of deVelopmental students on a- daily basis.

. - \ ’

60

The only other profesSiona] counselor on'campus is the Upward:

Y
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Tne paraprofess1ona]s hired.'during the.1973-74 year often functioned

.
-~

-

as counse]ors, ‘but no forma] structure vas set up to encourace this

.‘

-

. function. “Jose BraIamonte descr1bes what he did as a peer counse]or.
I did quite a bit of work-as a counselor.. I cave adv1ce.
about everything from what's good to eat at the Que Pas’ to
vhether or net a student should quit.school.- One very important
. “flnetion was that of a liason between proaram coordinator and ~
students; this is very important because a proaram like

developmental need personal relationsfips as vell as job -

know]edqe of the staff in the 1nst1tut1on, I needed to have
- quts,’ and 1 had to have the student's trust

[

?,13: . ,wh. ‘ e
.

~ the parapnofessiona] said, "Co talk to irs. Ho]iman . She's cool. S
i The paraprofess1ona] s ethn1c bacParound vas a s1qn1f1cant aid- - - _

b . )
in creating an env1ronment of trust. One of the llative Americans 1n4@ TR e

. L ¢, -

. - the'progrém asked to be a peer counselor next'year 50 iiilcou]d "he1p~ e
. other Indians stéy in school." Severa] Black students from out- of:state

w1]1 be 1§\the program next year, their success W}J] in-part be determlned

< =
- N ..

by the naraprofess1ona] v1th ‘whom they can identifv. Propaqanda abQut

the possibility of success is not nearly_ds motivating.as a f]esﬁigﬁd-:

blood role model who has succeeded. +

R s

Next year peer counse]]1naow1]1 be expanded to includé week]y o

sessions of. one paraprofesS1ona] and five to seven studenty" The stydents

»1]1 be assigned to the paraprofess1ona1 before or during rea1stratr0n,

after the paraprofess1ona1 comp]etes a veek's worPshop on techn1ques of +

J"

peer counse]]1ng These weekly sessions il have the fo;jow1ng objectives
%, T -l : :

** for eech student in the proaoram. ., °

-

e
-

<

LX
Often commun1cat10n vias poss1b1e between student ‘and profess10na] becaUse > ,.?

re]at]onsh1ps. To be a peer counselor I:needed a little bit of ..

P
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At times these group sessions can be combined with group counselling

- - . .%&t .
'

To ass1st'stuq$nts in cop1ng w1th a schedule of classes

and assignments. 5 . )

To help the students read and understand re ulatiens
in the college catalog, including graduation requirements,

. probation procedures, and methods of dropp1ng classes.

To discuss - frustrat1ons created in the classroom s1tuat10n.

T~

To encourage -Students to use the service of professional
“counselors.,

C

sessions conducted by a professional -
/
. . \
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- been playing for years and completely ignoring the-needs of the stadent N

,Counselling'fthnic Minorities
- . A

Joe Ortega - - l
Upward Bound Director

' .) ‘ ° h " .
During 1972~ 73 I worked parttime as a counselor with developmental

students. Since that time I have worked with 1nd1v1dua1 studeénts when
Mrs. HoT?@an has requested my he}p%_.51nce most of tne students I wor_ked~
with in the DevelopmentaT Program are bilingual and bicultural, most of
ny conments will be geared to this type of student. The proposal to the
federaltgovernment makes the following statement (Italics mlne) i

The aim of Developmental Program is to remove economic and

academic skill barriers to a college education for students
- from ethnic minorities, prlmarily those with Spanish-Speaking
backgrounds who comprise thbe largest minority in the college
~-district. Through the-climate engendered by concerned cotnselors, -
faculty, and paraprofessional tutors, Cochise College, through ' ‘
‘the Developmental Program, opens new vistas for the disadvamntaged -
"student, allowing him to realize a potential he might never other- -
wisk be aware of and thgs to increase his economic, educationa]

* and cultura) opportuni t%\/ e

-

If we are to meet the aims of the program, there are certain requirements

that have to be met; otherwise we are only playing the same game we have

we have proposed to serve. If we state cfearly tﬁe proposa]‘s goals, then

we as professional educators must commit curselves to serve the program

e ¢

participants as stated. . . '. L

Below are comments based on some of i Ty exper1ences thh developmental S

\

smmnm.- °

' «

inguistic aspect. ‘Most students I worked w1th were bilingual .
Lingu

Students will communtcate .in the. 1anguage they are - most comfortable with.

-8

' Students feel very frustrated if they cannot discuss thelr persona] problems -

free]y and: openly in the 1anguage they feel most comfortable with.

o .
% .
. [N
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During a conference, a client might begin conversing in English
and in the process find that he needs to-shift t9~Span1sh for better-

expressidn:' I would respond in the same way, thus reinforcing and

* demonstrating acceptance of the client and his language, acceptance

for. what helis, 1an§uage and culture incf@ded. The response he got
from me indfcated to him that 1t is all right to use Spanish. Others
felt more comfortable with Eng11sh. and we communicated in\ that |

L .

-Tanguage. o .
The important thing here is not whether I.use English or Spanish

but establishing a positive working relationship with the'client and'

establishing a line of communication. I felt I was, able to re11eve F’:

-~

one more" frustration because-they were ab1e to communicate with me 1n
the\Janguage they Ehose to use. " T . A ‘

I found that many students have been cond1tioned to “speak Eng]ish W
They foundrthemselves in a predicament wheze'they,experienced 7lustration
and anxieties because they could not find the_words in Engli?h tcr free
expression of their feelings. ‘han}'seemed’to apologize for it: At this
point t’responded in Spanish. The client's_ anxiéties were reduced; he

experienced acceptance and a sense of pride for his native language. As

my working re1ationsh1ps7progressed I asked students about their anxieties.
\-VM. \

v

The responses fell into these categories. LR
1. Negative egﬁh;iences where they were told not to speak Span1sh
in sch001 d

R -

Punishment’ peaking Spapish Tphys;l?al ly and psychologically)i
They mention mbarassement), fear, insults, and having to write

- "I will ndét _speak Spanish“ several bundred- times. P

No opportunity to talk to auteacher with whom they could’ 1dent1fy

and with whom they could speak their language, someone to tell

them that "Iearning can also take-place in Spanish "

L
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4. No experience in a counselling smtuat1on. Many stated, "I have
never talked to my counselor in high school about my problems.
I would ask them why. s ..

“Because I can't expresg‘m§se1f well in English." )
"Why don't-you use Spanish like you.have been using here?"
"Because they don't understand " . .
"How do you know?“

"Because I know." '

"What do 'you do when you have a problem?"
"I keep it to myself. Also I can't talk to them.about my
personal problems." - ° i _

uwhy?n ) . .

“Because it is embarassing.” S (,/

&

Cultural Aspect. Counselors bring their values, perceptions,sand

&

,’feelinﬁslto_the counseling situation. This cannot b& helped. A culturally
different student also brings his values, perceptions, feelings to the ‘
counselling situation. fhese attitudes are not the same if the counselor

and student are from different backgrounds, but both cultures deserve

. respect; however, in the past developmental student has lost out because
\

of the counselor's failure to practice this respect.
-
Students will hesitate to d1scuss their very personal problems because

what he, his brother,151ster, mother, father may have.done to help may
. ~ " .
conflict‘with the counselor's vaﬁues. The student may‘feel insulted

-~

because the conflict is an insult to his, family. ‘For example, a studeht

RS

may not attend school for three days.«.ﬂis-reason:. "I had to heio my -
mother. I h;d to Stay with the kids whtle she went to see the doctor,

- shopping, etc.ﬁ In the American educationa] system 111ness is the only
reason to be absent frnm\school 0n the otheJyhand fami iy values are
that there is a need to help the family 1n any way and every way (I am
needed today by my family. I am contributing Yo -the needs of the family. )
Since students have experienced that they can only be absent.when they are g

&
111, they will have to telT\a littie white 1ie because the truth may bring R

a penalty. .- - o s
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L. Are we denying the benefit of advicé bu?dancei’ffrfSe]]ing,<

If-we.agree'én these points, then let us take a look at the >

characteristics of the bi]jngua?;.bicu]tural gtudents of the developmental

-

program, ‘the- students we have proposed’to serve.’

P Are we meeting their needs?

@

_Are we providing for all? .
b

~¢o persons where backgrounds are different?

: ]
Do we assu¥e a sympathetic understand1ng of student problems -
(achievement potential vs. actual for culturally d1fferent '
students ), ]1ngu1st1c, cultural, economic?
2 -

4
Reconmendations

1. A trained Chicano counselor whose training (practicum, etc.) ©
has been with. Chicano® students. In our present system we . »
» have many counselors who are handicapped in dealing with
éthnic m1nor1t1es. Is a Chicano, Indian, Black student
apt to find help from a counselor who is hapd1capped?

2. A counselor must possess bilingual - b1cu]tura] understanding.
A counselor must be sensitive to the cultural and linguistic
aspects of the stuaents they serve. They must be ‘sensitive ,
to the student's needs and understand why he is in the Lo
* program. B
3. A counselor who will be-community oriented and - get involved
with the-student's community-..:{How eise will we know their
needs?) He will act as a valuable link between the school =
and community by interpreting school's expectations to -
parents and studerits as weéll as conveying_the needs and
expectations of the parents to the'school. The Developtental
Program serves minorities, part1cu]ar1y Mexican-American,
. and the Mexican-American community is alienated and iso]ated
from the educat1ona] system. . 1 -
b \.
4. A counsélor who will cross: that lﬁeccmo!’mc line." A middle
class teacher has never crossey the line that has for so ' . A
many years d1v1ded -the school and the economically disadvantaged
community. " Crossing the line neans direct jinvolvement with.
families in the home .

A counselor who is senstitive to.the prob]ems of evaluating
"culturally different students with present ava1Tab e evaluation
instruments. He should be know]edgeable and critical of "
evaluation analysis of the culturally *different students in the
program and the factors that bring about such results.

» . ' - . -\
- e
" “
/‘ 4
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(1anguage, cultural values, économic, -educational isolation,
attitude of teachers. towards culturally different students,
' stereotype atti tudes, etc;.) Most standardized tests turn |
“7  out to be test:of a student's use of English,
‘ Y . . . %
6. . A-counselor‘who will promote workshops for the staff for
better understanding of the students' background and present
_ . -problems. - {Awareness) . .9
N p ‘ - ~ __rv—’ A

7. Ascounseloggyﬁo is not bi,aseofandﬁo is abla to ct;ntrol Mi/\
prejudices'while interpreting his client's remarks.

e

Until a counselor who possesses .these chéracgenisti ¢s is nired for
: : -

_the Developmenta] Program, the goals stated in the Federal-proposal.-are

nof béing met.
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Tead by a teacher; oné-to-one-instruction by a teachep 1n a lab, group’

- 1

‘ava1lable and a member of- tﬁe program staff helps with vocabulary and

dithout penalty. - S I TR

. o ‘ <
Special Characteristics of Developmental Classes f> SR .
5 4 N .
The label for this section of the report could be 1nterpreted to,
mc‘lude every detail of the Dev op{nental Program; after all, the purpose ' -

°of the program is to graduate students ¥rom college. Classroom instruction

must-teach skills and prov1de mod1vat1on needed to,conple'te a( co'llege .

v

degree. - Developmental classes have used a combination~of Factors to

- ?

fac1l1tate corr&aletwn of course work L SR A

J
F1rst, teaching techmq\les have been ‘varied to meet the demands of

' course contwt and student ‘preparatwn. These techmques .ﬂl be d1scussed r

A

Yy

specificakly in relat1on to individual courses. Generally they 1nclude N

lecture with an overhead proJector to a class.of m’nety :sadents, small’

- ‘L .
group ‘discussions 1in which six’ students_ attempt to sdlve a problem as a2 ~ Ty

" group, student reports to a class of buenty students, group discusswn

1

futoring by peers, and reinforcement teaching by a teacheraotherf-than the

b

.one respons15le for giv1ng grades. s e - e

] . . R 3 §

Second, every mstructm' assumes the students do not"llave -the sk1lls ¢

-to take notes, read texts and 'take objecti»ve and essay exams . Each - T

‘mstructor develops his own methods,<but in all classes j:utonng 1s o

N : ‘i\,

- . .

;study -guides for textbooks, .

.
- L
' - N . [ EREENE S

Th1rd, the general gradmg structure‘has been altered 1n two, ways

-

: for the f1rst half of%e semester students have: an oppertumty to mtake*

tests they fa1l, and no }Faﬂ'lng grades are given in developmental classes.

All “$tudents who do)not‘ complete the course are g'l ven)d S or»mthdrawal, .
1 Al - .(0'\ n'}
N . . = ‘ o 3(.7.

. - . s
[T - ‘ e, -
rafy . . 4 e




Fourth, students reinforce and encourage each other because they

take classes together._ The program staff reminds. deyelopmental students _

of dead‘hnes, such as when repor“fs arg due and when final examinations L
wt'ﬂ be glven. Mmost never doges. a developmental student use the excyse P

" that he did not know what was’.reqm red of him. His fr'lends in the -

S classes will remi’nd him if the program staff does not o -

F1fth deve'!opmental cilasses depend fess .on the student's read'lng

. ~

textbooks than does a standard coHege class., Only two c],asses; math
and ps_ychology, are structured around a- requtred text. The Math 1X- text

.

fog'?next year contaihs a m1n1mbm of read1ng and a maximum number of _

problems to work L. |
S1xth, teachers have sta'ff meetlngs to d'lscuss df'fticul t'les 1n .

s heduhng, attendance, and test'lngci Tutors <and the’ read'lng 1nstructor
. v a '1nformed of student d1ff1cu1t1es SO that the stu@ents can be helped

) Iate. If[a student dges not understand the’ concepts presented in a class he :"
- - can hsten td the 1ecture a second time. . ,'..g, ‘“,- - TN L ..
. F1naHy,\emphasis is placed on staying in, the course./ Teachers

* show concern fqr a student who is not in c]ass "As t;he semester progre\ses, \

. ++ each. course requ'lres more'he student. ane history course emphas1zed S

| 'the 1as’t essay ‘test rather than ‘the f'lrst The hungmties courseé: began with C . e i

' * . mul tiple cho1cd, mateh'mg and short -answer quest‘lons. The éina] exam Lo . |
included’ five éssay quest1ons which were to -be fa min?imum,of three pages each

.in a b’lue book the" st,udents worked tﬁéo and a h;alf. to four hours on that L«

¢

‘ "L test Mrote/cred 1e essay exa@natiohs. .' ‘ \ T . ,{ - .
) / ' \ ' % \ ;—- A /oo
IC y \ PR )
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* S
Graduation R

nts and Transferabili.ty S -

., . . '/ R . * L.
) N In structuring any tompensatory proffam for college students, the need-to
] . . ' . \ B - .

remediate must<be balanced against the limited number of semesters a student can

°

give to earning a col.lege degree. A student of elghteen r‘nneteen or twent) must

Coe s'oon‘accept e resoon51b'll1t1es of employment an'd fami ly, course work must be

.concentrated yet selective. The Developmental Program 1s bound by the'same system -

N of awarding credit as the r‘ést of the "campus; students outis'lde the program take the .

_" same course nunbers for graduat‘lon and/or transfer cred'lt The student's permanent

record ‘does not label credlts eamed in the program. -

" As noted on the schedule of classes on pp. 77f., some .courses are not transferabl

to a wniversity, ,but all classes count for graduation from Cochise. If a. student '
. » ~ takes eight courses 1n the program his freshman year, he can concentrate on his major

his sophomore year, as well as take one more Kumanities class. . If he plans to @

o ®

transfer to a un'lversity, he can concentrate on liberal arts _requi rements needed to

. kR qduate from a four-year school The emphasls s plﬁed on completing the require- :
Fach student follows his own’

ments in’ a reasonable t1me with satisfactory grades.

t'une schedule. Uits in five areas ane -required for graduation; below are, listed .

d Ay

" the ¢courses=in. the program which f‘ulﬁll uirements. Students take two physical

r educatlon classes based on 1nterest and ablllty, these are no speclal sectio‘ns for

<

“devel opmenta‘r students

. Coll ede regui rement

Devel opmen tal Courses

v

P2
g
-

RS

' .._Comngn'l cations

N

Humanities .
- 1

Socia]- Science o

Math and’Science

)

_ Phys'1 cal Education .

(6 units) -~;‘

Read'lng, Speech, English, Span'lsh ‘ .
(6 units) . ‘\‘Human'lt'les in.Contemporary Life .
(6 u'_n'lts.) SN Survey of the?n:ericarhw;t, Psycholo‘gy,
(6 units) Basic Science, Math- e
(2 units) . %E |
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Y Aud1ov1sua1 Ass1stance .

.

E]ectron1c equipment was used for two purposes recording experience and
S encouraging student express1on. Three sets of equ\pment were purchased th1s year,
‘a portab]e videotape udht, 11ghts, and monﬁter, a Kon1ca camera»w1th strobe f]ash

and a Kodac movie camera w1th 11ghts The f11m equ}pment was usep primar11y to

N,

record act1v1t1es of the students Many students_experzmented w1th tak1ng pwctures?‘ &

o

the ‘movie camera even made a trip to the bottom of the Grand Canyon, - s1nce one.of
the deve]opmental studentS'took the col]ege s h1k1ng c]ass Next year opportun1t1es

for more student production,of f11m and video presentat1ons will be 1nc1uded in “the
¢ - .
human1t1es and compos1t1on classes.

P
-

-

" The aud1o and v1deotape equ1pment has™ been p(\é€f11y an ?nstructipna] toel within
pe

the classroom Durwng the fa]] semester in the s

4

h class, tapes were pade of
. s%me pane] d1scuss1ons,/these _were reviewed by the studentg 1nvdlved (A]so the tape
recorders in the 1anguage 1ab were used to accustom the students to 11sten1ng to’
themse]ves);peak the s1mp1e sequence of ass1gnments in the 1ab was ca]]ed oral N

v

»
compos1tion ) Lectures in the history and sclence classes were aud1otaped S0 that

-
“students could review works the h1story tapes were uSed frequent]y by the,tutors ’nig ‘
- =
five or ten minute” segments to review ideas. : P ;f o

1%

Dur1ng the spr1ng semeéter psychbiogy lectures were audlotaped, and Eng]ish and

-

e human1t1es lectures were v1deotaped Four students could not*attend the e]even

"r "

AN

0 clock 1ecture one day a week and watched the 1ectures on teIQ|ps1oh at another hour, g
The humanities class involved’ many medJa prese1tations which cou ngf be reproduced
w1thout video; students were not g1ven any extused absewces in- th1s c]ass, not~even 4/n
t the conventional ones far illness or ath]et1c events, and were expected tc watch tapes
of all c]asses m1ssed "in a few cases th1s prov1ded for the absurd s1tua;ion of students
h watching a 1ecture after rather than before the test was given on 1ts con&ezr:tbd%

D, .on the whoﬂe “the process should be expanded. - ' . T 1\ cz "




-

<. .

once dur1ng the year, a formal workshOp for the paraprofess1ona1s durlng -orientation,
A S

4

The drogran paid the paraﬁrofeSsionaL tutorszto run the equipment in the class-

reem; the aud10v1sua] staff in the Learnlng Resources Centew spent about Wﬁfteen
= .
hours a week playing back tapes to students, malntiInang the equ1pment, and. preparlng
Sl .

n;esentatlons for the humanities,class. Every camera had to be Jepaired at }east

' -

the fall may ;ut down on the frequency of breakdowns«

-
o

The equlpment prov1ded 0pportun1t1es to record and reuse a]] klnds of experlence

.

message,“ the very presence of the equipment made the ‘occasion 1mportant to the

studénts: We have only begun to exp]ore the possible uses of this equipment in the -,

. .O
"’ .

program, .




Attendance Problems
L .
. RS . .
“"No systematfc research has been done on“previous attendance records of -

'deve]opmental students, but the comments of the student on p. 24 refTect the past
attitudes of many students who enter the prlgram. The sections of this report on

counseTTing discuss the 1mportance of g1v1ng the .student reason to go to cTass, the
\ -
sections on cTassroom 1nstruction discuss attenpts to- prov1de for student success.

Even so, there is a habit of non-atteqdance 4in the backgrOunds of many students,\

a habit wh1ch must be broken.- ‘ ' ’ 'h, &
.. R

Two bas1s techn1qués.are used to encourage attendance. First,\paraproféssionals
and teachers keep track of attendaq?é and report absences gb program'staff the same
day they occur TeTephone calls or contacts through other students determ1ne the
reason for the absence, assistance in soTv1ng a problem is given if necessary Th1s’

mon1ter1ng of attendance is not Tooked on as punitive by the students, since many.

~

"students caTT the off1ce“before they are absent to “report 1n " N S

The second techn1que to m1n1mize absences is to prov1de for making up work
m1ssed Videotaping ail lectures is one important step in thts d1rection, students

can now be requ1red to; makeoup all absences, which shoqu cut down’ on the number of;.

.qlasses missed. Also students who are” fearful of, tak1ng tests sometimes Took for T

1

reasons to be.gbsent on test day. The teacagrs in ‘{§e program have to ma1nta1n that
de11pate balance between 1ns1st1ng OﬁfteSts besing taken on time and aTTow1ng students

“to in effect. re enroTT in- thencourse after a period of absence Thls baTance,probabTy

puts a greater strain than any otherprob'lem on teachers in the program.

%

Attbndance is not the final determ1ner of suecess in college.- CoTTege sxﬂdea
- shoqu know how many absences w111 hurt their grades, a number whwch will vary from\ Lo
teac er to te er. The paraprofess1ona1 tutors are valuable teachers 1n th1s respect

. and will teTT a stpdent d1reet1y, "You can't afford to miss another cTass’gig
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DEVELOPMENTAL CLASSES - e
. N e
o , Fal1,7 1973 - "
. Q \
" ' , . ey ‘ . e
COURSE . s oY o I o EA’FHER -
Science 1X* 3 WF (Lec) 8:00 - 8:50 ~ Riggs
- —~ - . M (Lab) 8:00 --10:50 ' - Riggs
Math 1¥* ° g T, * 1i:00 - 12:15 Millers
Reading ¥-1* z TTH 9:00 - 9350, Miller
Reading Y-2~ 2 @& T, ™ 10:00 - 10:50 Miller®
Speech 2 3 MIF -\, 12:00 - 12:50 Janssen_"
Speech 2 3 S TTH - *® 12:30 - 145 “Janssen
History 15 73 ©OMF . C 11:00-11:50  Monnett
History 15 3 T, , 2:00- 3:15, - Monnett’
. *. These courses will not transfer. ] :
. B |
. , . ? -~ .
.n : ‘\'.’ . r L3 i
7 ) = '
- ,\k\\ v
‘ff ; / ’ ' i -

11
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‘ . DEVELOPMENTAL CLASSES  ~_ - .+ . J . s

¢ o ‘Spring, 1974 -
. _ ring

. . ,
- .,
H ’ ’ \
“ oY
" r .
‘ ’

B

_(: a . ‘.,
oAy " "mns/\ \\ TEACHER . - R

- - English 1 (Lec) 3 . . 11:00-11:50- "~ Johnson,
- : ‘ i PR B 2 labsyweek » (\/; . . Miller .

X .n . 7 ’ Lo R . . . ‘ f ’
. " "Reading 2Y (Lab}-+-- 2 2 labs/week - e . -Shelden, - %/ _
/7 Noo . R g - - e . . Holiman A AT

i

s .'~' . N ‘ R . ‘ é ' . . ) -
R " Humanij ttes 1 : »3 COUTMIF 10:00-40:50 _ Mosherg* ‘
.. ) e e e T , L ‘ Holiman,  \
- .. », -" ‘ ‘:- 3 . - . ‘ L ) " mio' o
. . s ‘ . ‘%/; o 4 -/\f £, [?Ot,Y : ‘ -, »
7 Psychology 1-1 -, 3 - \w S 2:30- 5:18 ‘ Bodle ..
: ’Psychrglogy h2~\ AWy 7 6:368- 9:15 - Bodle

’ - - ~ EEE N y . . M . E s
4 CLLy T : d .
. g ~

(T ) Wednesday CTwrsdy  fridy >
- 9* - Shelden o Milder . ' ,Sheldgn ’ - ‘
h 10:00° IR Mitler - % . |
n:00 LECTURG " Shelden- o
1:00 5/ T» 1‘de7n 4 ,,, ':Shelden "‘.’ . .She'lden; SR ‘, .".} z

Sk Sfudepts are to-5ign | iy un"‘ts._ of credit, inclyding four hour’é. of,. lab . b -
- * per week and one hour fSture, v, oL A . o , e, oq} 4

" » > L v N N
: , . K ., - . . . . N
N . X . e . . . oo e . . . .
. . . - S e . - ) . . ,'( !
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— b h i ‘ . o 3.0 . .
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" COURSE

.Science X*

-Psychology 1**

<

°

ke ]

Math, 1X*
Math 2X*

Psychoiogy 1
stcholbgy 1

Speech 2**
Speech 2‘
Speech 2
_Speec h\\2 ~

Spantsh la (For
‘Native Speakers)

Réad#ng-Y*

" Reading Y* :.

REading Y*.
Readtng y*’

o

’

[

w

4
2
.
2
2

DEVELOPMEN

{

¢
N

DAY

MTHTh
M
T,Th
T,%h

o These coq;ses 'will not transfer.

FALL ,\3

L' CLASSES ' )
974 . ;
TIME i TEACHER
[
11:80-11:50(Lec. ) Riggs.
1:00-" 3:50(Lab)
- 1:00- 3:50(Lab) -
10:00-10:50 Miller /
1:00- 1:50 Miller
. o
11:00-11:50 - . Staff
1:002 1:50, Staff
12: 30- hE 45 Staff
10.00-10.50 Turner
11:005}1:50 " Tupner
. 12:00-12:50 Skeels
, c o>
2 00-2 50 f © Turner
'9:00- 9:50 . © 7 staff
©10:00-10:50 ¢ Staff
- 9:00- 9:50 . . - Staff
o4 AT 2
5100~ 9350 _,. Staff
 1000-10:50 *! Staff
f;.{ - f :",1 el ? ”ggg ::i‘.

* o™ese sectwns will improve the iudent's'qSe of gpanish énd‘,Engliﬁh;i:.':«”'" e

A ruiToxt provided by ERl

gE1LL0

A

. .
.
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- ‘,/

*

-

w

-
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level vocabulary, comprehension and rate. Techniques inctude
viewing timed tachomatic films with comprehens1on checks rev1ewing
word-attack skills, reference skills, paragraph organ1zaiﬁona1

y patterns and sk1mmJng sKanning techn1ques Vocabulary checks and
comprehension- chécks given weekly in addition to pre and post =
Ne]son -Denny tests. 5 “\ .

- . 4
3 ; . ,
B, . e

1)

3. Student ski Nkeveloped in the course

0
¥

Vocabu]ary, reading speed and comprehenszon, notetal’ung. test tak1ng

a
»

4. -Textbeoks and special’ matena]s used . - e :z_ :
ST & :

Administration of Ind1v1dua1uzed Read1ng In\/entory (See d1/scuss1on on
pp. * .). Eye &xaminations by school nurse jdentifigd six students

who needed glasses. Tachomatic :films and tests for reading speed and-
comprehensmn. Vocabulary ts from Death Comes for the Apchbishop
"assigned in History 15, A] fnstory 1ect~ures tapes and ‘tests used- to

teach study skills. NUR NP . !

- : ? ?\ < L . . \) ;G -
5, Testm}and Gradmg Pt*act'lces » R P T

PN * ¥

essay’ answers Grade;) ased on- average of test scores and attendance°

. '6 Usefulness of “tutors :in the class ' . : o PR v ;
. o K R e e
_ None gsed . R \ \ ss SRR
I 2 Plans for revis1on of course structure'j d%‘::o’htent for- next _year
i n Sma]ler cl asses The fo]]owmg course/ontent 1sesuggested,

»Stu‘dy skills . for eac}r cour;e in Deve]qymenta] Program. pTus general -
" study- skH]s Use of a study skills text book: about reading and '
- mcomp ing, lecture’note,taking and-fest taking,. Skills shou]d
ﬁac d for actual Developmental courses mater'lals "

2 r) ‘ <
. - . - o, - .
. . - - .
. . i . « . . f)f) - . A
. » ‘ AR v "
. -, - " S 4 -,
. . .
. - '
.

READING Y . . . + | * fymber of Students _ 44

Bill Miller - . . S ‘ )
C . " Number of Students
l.\' - _Completing Course __ 36,
-~ ’ ! . h ) ﬁ’
1. Name of Course ‘-" -~ i o .
Reading Fundamentals S v T
. 2. Cata]og .descripfion' o o y: : !
: Prerequ1s1tes None..’ S ' ' > '
- - Development of optimum readfng efficiency through units in co]lege

+ >

© . e ! o | . ' e 3
Mulhple choi ¢e qmzzes on’, vocabulary énd’ comprehanswn. Some short e




~

7

Readin g_of ‘materials and d1 scuss1on of mean‘ing at various levels in
class. .

-

—

Some discussmn and pract1 ce on- word definition - what constitutes a

defini tlor\ -‘and what doesn't.

—

Standard rate, comprehension and vocabulary development with word

attack methods .

Evaluation d\f the reasons for success_ of the students who completed

*

.

the course \

4Regu1ar attendance and effort.

+

Evaluation of reasons some students did not. complete the course .

Poorlatténdance and lack of effort.

- )




\b / \ . o -
. HISTORY-15 : . Number of Students \gﬁ . .
~ = -John Monnett : . — , \

. ' humber of Students . L ow -
Completing Course 51 '«

i,
~

¢ '\g . T f ' 5

- 1. Name of Course - : St
Survey of the American West ‘ Ce

A

2. Catalog description . . A
o PrerequiSite. None. ) o
A survey of the méthods of penetration and the patterns of westward ., . - -
expansion and settlement'of the Great American West, including the " -
nature of exploitation, the contribution of minority groups, and ) |
the significance of the frontier in American history, with emphasis . |
on the Southwest. | , o |

—~ .

3.°S tugent skills developed in' the course (Priority Order) ° .
1. To enable students to understand, analyze, stuoy for, and N §

write a college level essay examination and book critiques.. .
2. To increase\student study skills in a college level lecture | oL
course. . '
' .3.. To increase general vocabulary.

Use of specific instructional obJectives are viewed by the instructor.
as restrictive to students’ ‘progress. Evaluations and instruction is
based on individual differences. N

A

-~ 4, I_QOrtant subject mattes concepts covered in the course (PriorityAOrder)

- 1. Distinguishing points of view in social science. o

. MAppreciation of cultural heritage. . . ;

. Utilization of first hand source material as evidence. . =~

. Examination of westward expansion as an alternative explanation ‘
'to the development of America. L SR *

Wi

5. Textbooks and special ‘materidls used ) . ) S

Cather, Death Comes ‘to the Archbishog, LI - \
Maps -

* Records & Tapes - (Lectures taped) : 3
Original document - _re-prints - T - .
Field trips i

. *A sufficient, survey text—does not exist for this period Mimeo-
* .graphed materials and library assignments are supplemented ,,

& Al -
- -
N . LT )

e

; . 0
J

N




8.3 . . , l N i // ) ) . , -
‘t.‘ . X - ) 1 . . . -‘ — //, . . "
| - ' . / s
6. ‘Testing and Grading Practices : o’ . .
Essay and short answer tests. . Grade based on average of test scores,
but extra he1ght given;to scores at the end of tﬁe semester. ) Yy
' / N 4
7. Usefu]ness of tutors in ‘the class !

/ ..
s of the course. The main

Tutors are of vital necessity to the succ
emphasis shouldsbe on study skill$ and rg¥iew. The main drawback is
that some students became too dependent/on’tutors for answers and g
general topics for exams. Tutors shoyfd enable students to tearn to
study for themselves, enable students” to 1n1t1ate rev1ew mater1a1s :
rather than Vice-Versa so that the/Ztudent-can be '‘on his own" by the
last one-quarter of the semester,/ Small groups are beneficial to this ~
end, but these sessions should g of a more controversal nature in
L4 respect to subject matter rati than question and answer session.of
‘notes taken in ¢lass. :
PO »

* 8. Plans for revision of £0

-

e structure and content for nekt yedr

- J. I@e grand and illugfve search for a suitable text
- 2.

. requ1renent a

. _ 3. Better udtili
. ' " no compreh

‘ 4. No other

important.

tion of maps IF AVAILABLE' most 1oca1 students have
sion of-geography of U.S.A. '

ianges in--content. Do

ob3ect1ves . °
Taping of lectures as a reinforcement- neasure ;
Ab1’1ty of students to re- take examinations if they wiyshed.

v

Eva]uatIOn of reasons some students did not comp]ete the course

\ > . -
Several students neéﬁéd more experience with the wrifing aof essay
“tests: \Next year there should be ‘more emphasis plgced on study skills N
guts1de of the histdry‘'glass in the analyzation of exams, book R
critiques, etc. Reading-ability continues to be/the core problem
however. - Motivation seemed to be.higher this yfar than in the past.
Effective therapy counseling (bi 11nqua1) is gssential to mot1vat1og\
There should be one fulltime counselor for tie developmental program
alone. Students-aTso,need to be encouragedfto visit the instructor
more often with their, ‘problems in respect fo course rather than
ha tutors or prqgram coordinator. A better peeds assessment of each

1nd1v1dua1 student shouTd be made availa e %o 1nstructor

\ s R . e .
. N . . . .
a,
- - Je .
2, .
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» : [ / : B & e ‘ . . e -

MATH 1X - ) Number of Students _1

Bil1l Miller, . , -

s : ‘ ’ Number of Students
- — °Comp]et}ng Course § )
1. Name of course T ' ; o _ T .
A - e '

Fundamental ifathematics .

2. Catalog description S N
¢

o Prerequ1s1te Ind1cm§ed mathematics deficiency.
Emphasizes basic arithmetic concepts and drill in skills and techniques

: of computation.- Designed for students with low scores on mathemat1cs
placement tests. Inclules number systems, number bases, furidamental.

. operations with whale numbers, fractions and decimals, measurement,

c L percentage, approx:mate numbers areas, volume., Credit towards Assoc1ate
degree only. . ’ '

. . N

L

3.- Student skills deve]oged in the course

Pre algebra math;-arithmetic operations.
o ¢ @
- 4, Important subject matter concepts. covered in the course

Principles: of systems. of numberation, !add1t1on subtract1on mu]t1p]icat1on,
division, fractions, decima¥s, .and signed numbers.

. 5, Textbooks and special mater1a]s used

: Fundamenta]s of Mathemat1cs' Stein . g \ ' 8

~ Voo
/ [ '

6. Testing and grad1ng pract1ces

Da1]y or week]y qwi zzes based on homework y Grade based on average of |
homework and quiz grades. o

! / . - - oy . ‘

, 1. Usefulness of tutors in .the”class. . S B .
. " None used s&efj>cﬁe c]ass was sma]l . . ' LT

8. Plans. for revision of course structure and content for next, year 'Z S

’$1mizgr content but structure from concrgte to abstract Mext fA11 7
theré will be four hours of class {ime per week . This will permit |

’ < roré ‘time to be spent in class’ doing assigned.work. It is "hoped..
. this will allow the so]ut1on of d1ff1cu]t1es in comp]ettno ass1gnments )
as/they arise; . ‘ ) ; :
: . M “ : y ~ L
/ . N IS ;4 . HY
/A " R
’ ’/ \ ”; < ) i( '
’// \ ‘ v ‘\ . ;.MT
// ' .- v L i ’
) { . LU
/ ‘ . ’ N g 9) . . . . . N ‘ *
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85. 4 | ° K

-7 ) ;o 's'

A new text.Pre Algebra Mathematics, has been selected whigh was spec1-
. fically designed for students. at the developmental levell, The text
.. used last year started with an abstract area of number systems. The
~ students saw no value or significance in it and had much difficulty
. with it. Next ?al] the course'will start with the basic skills of
. .7 - addition, subtraction, multiplication and division, with which the
students .are familiar but not highly skilled. After thesegskills -have
improved, the work will go into the more abstract areas of the bas1s

of the number systems ) .
9; Eva]uat1on the reasqps for success of the students who comp]eted the
_ course . s

Regular_attendadce and effort or prior know1eg§e.'

1Q. Evaluation of reasons some students did not complete the course

R

Poor attendance : -

< -

\

L J

Th1s summer a d1agnost1c test will determlne whether a student should
( take Math 1X or Math 2X, a high school algebra course. Both classes will
be taught as part of the\program, using s1m11ar techn1ques

. .
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SCIENCE X J ’ ' _ Number of Students «13
-Gene Riggs 4 _— . oLt D
. . ) ‘Number of*Studénts
. ‘ . : T R Compteting Course__11.
. - - N t. ) $‘ ‘ ' .. . 1 . -
1. Name of Course =~ . . . '
Developmental Sciefice . e .
- N : CoLL o ¢ . -
2. Catalog;descrjption . .

-Prerequ1s1te “ None | ' . .
A survey, science course for the non- science or1ented 'student.s The .
main theme of aspects of human diseasés- includés.areas of biotogy,
chem1stry, mathematics and phys1cs with laboratory experfences using
science equ1pment . .
3. Student skills deve]oped in the caurse
o,

¢

% ¢

. Introductory sk111i in read1ng scientific 11terature, and 1n;erpet1ng~

—

. ) tables and graphs. . .
! 2. Application of e1ementary skil]s 1n mathemat1cs to- simple” sc1ent1f1c
. problems. -. - . N
3. Deve]opment of” man1pu1at1ve sk1lls w1th var1ous types of laboratory
equ1pment : . .
~ 4. Skill in deductive reason1ng deve1oped espec1a11y w1th regard to a
o number of 1aboratory situdtions. .o

5. Certa1n skills in utilizing 11brary r resource-materials. g

&

4. L_portant subject matter concepts covered 1n the course L ’

-
- . ‘e ’

1. Scientific measurement; the metric system ) R
. 2. Astronomy the earth’ re1ated to the solar~system, outer space and
“ "the universe. e ’

- Physicss matter and mot1on, energy (potent1a1 and kinetic)
) 4 them1stry' states of‘matter, changes in matter, ‘elements and
s -~ .compounds, atomic and’ vo]ecu]ar-theory, b1ochem1stry

’

5. Textbooks_and _pec1a1 materials used Ce - - e

-

Textual mater1als from severa] scientific d1scrpT1nes along W1th films,
¢pecial duplicated matetials’ and lecture demonstrat1ons us1ng var1dus
sc1ent1f1c“mater1a1;.and equ1pment .

6. Test1ng and Grad1ng Practlces -, ] \ v f , .-

& -

W i

Da11y qu1zzestand exams graded on, po1nt system. Make up woxk graded
S toon a decreas1ng po1nt sca]g Total’ po1nts basis for grade.'.;geiq,

et ’ %; Usefu]ness of tutors n the class

.

The tutor ass1gned for this -course was very he]pful during times-
desigdated for study, espec1a11y where prob]ém Solv1ng was’ involyed

» L ] ’ . . o ‘v b4 . K
o . . . ! s - N ¢ . . 1 (] 1‘\ R . .
3 i L . . " 3 RN . .
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. On]y_@ ‘few had definite ‘ideas- about a career, but the maJor1ty of

o

,! :
ol

V

-
- Y L]

. F - R I : SRR B RN
He was most 1mportant in.assisting students in the 1aboratory port1on -t
of the course. I 'do not know how fuch the stﬁdents sought his. help . ‘

outside of class. R .
- ’ ’

At thisd’)heel do not have enough 1nformatlon to g1ve reasons for
 the students who did not f1n1sh the course. .

Plans for revision.of course structure andgcontéht for next'§5ar hLT -

“ )

. o . . ., ° -
The general organization of the course will be the same as this year:« ,
with a point system used for grading.. The students seem to comprehend - .

' the system eas1ly and can readily determine the1r standing at anz{twme,.

Work which is missed gan be made up, but a decrea51ng po1nt scal
éncourages students ‘to complete work on time. » . ]
\ N o

Th course content is being rév1sed but formulated aroundrcerta1n )

5iC concepts and<§ub3ect matter areas with the idea that sbme- -
nater1a1 will vary from year to year depending upon background of- D - .
students and tob1cs of* current interest and 1mportagpe, ’ T

‘n o_ 'l' R -
% : <

Eva]uat1on of the reasons for success of the s tuden ts who comp]eted
the course.

students in this’ class seemed tp. thinkthat further education would
be--of benefit.-{o them and were suff1c1ent1y motivated to.do the work.
About fifty percent of the students missed, class ‘octasionally and a ~
few consistently. Allowingeangd encourtg;ng them to make up work, .
alopg with extra special urg1ng for a- few got the poorer students
through the course, . ; , .-

* -
hd L6 : e v

Eva]uat1on of ‘reasons some students did not co_plete the course - .
r . o,
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SPEECH 2 | , ' . Number of Students 44

. Arlo Janssen
" T Number of Students

Completing Course 36

1. Name of Course

" Fundamentals of Speech
21?'Catalog_description

Prerequisite. None. '
Study. of fund\ﬁental tecyni ues of public speaking. experience in

constructiop and deliver speeches of various types, and evaluation . .
of speeches ‘of other membens of the ciass and the speeches of famous
speakers. '

3. Student skills developed fn the course ’

1. Oral. communication in language lab, in group discussion, and in "~
front of class.
2. Organization of ideas into outline - .
. 3. Library research to prepare source materials. - ‘
4. Presentation of several points of view about one issue. -

‘4. Impportant subject matter concepts covered in the course

1. Preplaning~means more successful communication.
2. "A11 views on a controversial-issue should be heard with respect.
Some degree of stage fright is necessary to good speaking.

5. >:§3thooks and special materials used

Brigance 's\Speech Communication by. Aver

Language Tab used to encouragé students to tape and 1isten to their own
voices; teacher-made assignments on oral communication’ as basis for. 1ab
work. Review of videotape of clasSroom debates,
Written and oral question and answer periods. <

+ Student.panels. . : . '
Library readings. ’ : te .

AN

6. 'Testing and Gnéding Practtces

v

. Testing based on text material and out]ining techniques. Graded on
o presentationsd partictpation, and tests., - — h ..

.

Usefu]ness of tutors_in the class_

No tutors assigned, ' Mrs. Holiman attended most classes and he]ped )
1ndividua1 stugents . - ) 4 \§>

- ‘ . -

© 103

4

.
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Plans for revis'lon of course structure and content for next year .

4 .

* One section had thirty students enrolled and was manageab]e only.
because Mr. Janssen and-Mrs. Holiman often divided the class.into
two groups. Also speech’ classes should meet three times a week

" * rather than two. Text was of minimal value ini préparing assignments-and

should be discontinued. More required Tibrary research; at least
three sources for each short speech. At least five wrlting assignments
per semester. ' Next year one speech.section will give students the
opportunity to give speeches in both Spanish and English. * This class
‘will be coordinated with Span'lsh 1a-b for natfve speakers.

- Evaluation of the reasdns for success of theostudents who con:pjeted \
the course ‘ , , .

|

Almost all students were’ ‘fearful of enrolliﬁég in- Speech, particulaﬂy
students who native language was Spamish. By the end of the semester
only one student stﬂl expressed fear about getting up in fron~t of class.

Evaluation of reasons some students did not completetheé course

Six students who dropped out of college.entirely did not complete the
course. Only two still in school did not complete; primary reason was
f:ﬂu;e to attend cl asses' when so_much of,gmde depended on class parti-.
ctpation. .

4

~

\-




,3."Student skills deve];ped in_the: course

7. Usefulness of tutors in the class - - BN 8

PSYCHOLOGY + . . T . B
Hal Bodle . ¢ . ' . Number of Students_-58 T
" . '. 3 . ) N . M i . \4\
1f . \\\ Number of Students R
Completing Course__ 47
1. Name of Course o B
" Psychology 1 < ' ; , o -
¢« ° e . . . . ~—— hd
2. Catalog,descr;ption ' : T \

Prerequisité: None.” - ’

A survey of the fyndamental methods and principles of psycho]ogy with
major emphasis on growth and development, learning and conditioning
principles, psychological meesurements--testing, motivation, and
emotion

-~

1. Discussion in classroom and, presentation of oral reports to class.

2. "Tests taken from a*spegific textbook

3. Applicatiom of persopal experiences to theories presented in lecture -
rh .

Practice in prohJem solving techniqdes _= y y
b
///:tz Important sub;ect matter concepts covered in the course’ - :
1) Understanding motivation as an appointment for. growth o
2. Understanding reinforcement, conditioning, early experiences and their
“ importance in shaping personaiity i
3. Use of defense mechanisms  * 7 ‘
4. Importance of each individual, w1th _rights; pr1v11ege, responsibilities
emphasized . _
5. ~Textbooks and;ﬁpeciai materials used _7‘ . ' Q g
"Introduction to Psychology . Hi]gurd Atkinson & Atkinson (required text)
Contemporary Readings in. Ggrieral Psychology ~ - .
Psychology Today (basis for student reports to class) '
asic Postu ates of Psycho?ogy %

6 “Testingpand Grading Practices

Combihation of essay and muitiple choice tests Grade based on test scores,

participation, and oral- reports. \ A

=

»Excellent. “Used as 1nitiators of group ichssion and to heip students
make up assignments missed. Tutoring'se sions before tests.

« .
o, . ’ . . A .
. . . .

LS
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10.

.“

- ¢ 3 .
Plans for revision of course structure arid.content for next year

-

For developmenta) students, I<wou1d recommend a- different .textbook .
designed more for\personality development based on psycholodical
principles. Illustrative material should'be drawn from human
experiences rather than primarily from experiments with rats. Course
met once a week- because, the*instructor was parttime. Some strain in
maintaining attention to subject for two and half hours. ‘The fall e
schedule_inclydes one.psychology dection to.be taught in Spdhish and <
*English, if an instructor cart pe found. Course would be coopdinated

with Spanish la-b. ) _ . .

Evaluation of the reasons for success of “the students who completed’/ .
the course.

7

1. Motivation to further education " .
2. Interest to léarn more about selves.
3. Encouragement of coordinator, instructor and tutors. \ ~

- >
[

.Evaluation of reasons seme students d1d not cemplete the course.

" Not sure. Most left course early in_the. semester, before I was aware
they were going to., S . e /\\ :
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HUMANITIES 1 N [ Coe T
. Marjorie- Holiman . . , -~ Number of Students 97
Jeanine Maio : )
Vem Mosher i * . * Number of Students- .
John' Doty . 4 -, Completing Course 74
' l:"’ General Structure .
W T
1. Name of Course . l%gkné ' -
R e v - '
Humamties in Con'oemporary L1 fe
- v t )

F

-

.

\ ) ." s
3. " Student sk1lls devéloped 1n the course < T
\E
1. Mandatory attendance to earn one-quarter of grade in course
Responsibility of student to make up classes m1>sed by watching .
videotape of lectures. :
* 2. Notetaking in a. large lecture clagss .
3: Test taking in a formal, security-conscious situatien. /\“’
4. Learning by experience sather than explanation; exposure to many -
-examples of art. . "
'57° Training in arrivipg at persona] evaluagion abaut art rather than-
) parroting the views of an ‘instructor. “
6. Completion of two reports. outside class. .
7. Application-¢f general’critical definitions to spe;ifxc examples‘
8. Ab111ty to make analogies abogt-art forms. :
4, Textbooks and sp~c1a1 matgrials used )
Agpular Culture Edplos1on was a required text "to expose students to all
levels of magazine writing.: Selections were Fssigned.when appropriaté
to art form. Students-earmed one-quarter of grade by watching cultpral .
events on campus (movies, plays, art shows, musical perﬁormances) or = v
watching televison. Two reports turned in,- fo]]ow1ng a/quest1on form
A1l lectures v?deotaped and available in audiovisual deéartnent About
- " ten students per week watched tapes for the class - Sign up sheet used.
h Y A‘ .
5; Testi_gfand Gradlng Practlces

Catalog escr19t1o

Prerequ1s1te Read1ng Y or equ1va1ent '

An mtroduction to contemporary art, music, film, and llterature as
they occur in the mass media. Attendance at twe cultwral activities”
wﬁll be required. ' . =

Nultwple’cho1ce and short essay tests: Final éxam totglly essay; ques-
tlons on Cuckoo s Nest. Grade % attendance, % culturgl event reports, .
}; test scores, : 2 . T
¥ el .

.Usefu]ness of , ti tutors in the. class o 7

- -

~',

-

Tutors unable tQ reproduce humanities experiences which took p]ace ing
class. Less valuable on a daily basis that with History 15; stidents -

‘more able. to understand what was eXpected of them after one semester-in - -

.college. More-use of V1deotnped lectures than tutors, o

. l[dr SR

t
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"7. Evaluation of the reasons for success of the students who comgleted the

course Y

© Student underskanding of the s stem used- to deterhﬁne grades. "Use of
the tutors meant higher test sco ) .

8. Evaluation of reasons some students did not comp]ete the course ,

. Failure to complete’all requirements for' the grade, 1ack of.prev1ous

experiences with art. -In a few cases students. were prejudiced against
an"art form.before they saw examples’ and were unable to over come ‘

this prejugice 1ong encugh to evaluate crit;ca]]y. . .
“ . \1 . , . - ‘
. N Course inisions1 a = n
: .- . . $4~ i - ’i‘;“ . \i. R
I. Television: Introduction to Humanities- c i S
.Mrs. Holiman- o N "
(2 weeks) : - S
: =

A%

‘3. Xudent skills deve]oped in the qpurse

1 \\zyactice in watching television as an. art form rather than
xclusively as an entermtainment escépe. N

2. Learning technical and gritical terms as applied «to teleVision.v

3. First student attempt at combination of multipie ch01ce, _matching,
and essay tests used in course1 e .

»

4, “Important subgect‘matter concepts . covered

//7 Art as. communication from artist to audience . (‘
2.+ Form and content in art. o
3. Appréchation of technical skii] in program production.
A

5. Textbooks and_special materiais used

' Videotapes from commercial television (Genera] Hospital Star Tre&{

‘, .A]l in the Family, Captain Kangaroo, Sesamee Street). Transparencies
. on overhead of basic definitions and study questions. #ilm Why Man

Creates. Sony camera and monitors to demonstrate technical .aspects.
y:'é.,,Plans for revision of course structure and content for next year -
' \
. More time spent on oreparing students 40 ‘write cultural event reports
"~ so that students would complete these assignments earliér in' the L
semester, Continued emphasis on students forming their own opinions
about art,

A

-“
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«II. Contemporary Music ‘ . . N ’
. Jeanine Maio . ) o .

) (2. weeks) - a

3. Studentnskills developed in the course S !

.To introduce students to the five major elements of- musical

structure. . 9

.2' "To apply these eleme )ts in listening hence to develop critical -
listening abild ties for all types of music. -
3. To expose the student to various types of music and composers

4. Important sub;gct matter concepts covered in_the course

1. Main elements essential to all criticyl li,stening & appreciation -
2. To develop an appreciation of all types, styles, and peri‘ods of
LMusic '
3. How to listen for the separate parts, before hearing the whole
or entire composition. ]

5. _lextbooks and special materials used . . .

1. Invitation to Listenin
2. What s Rock?

3. Recordings of all types, particularly several contemporary versions
‘of Bach! s B;andenburg Concerto .

r

6. Plans for revision of ‘course structure and content for next year ’

-

1. Norﬁ ;:ime should be allotted for the music section (at least three
weeks
2. A simple listéning outline in their hands for.use prior to, the‘
) course; pre-exposure to certain compositions!® ,

';\'7. Evaluation of the reasons for ‘'success of the students who ool_rpleted

111

the course - ..
== s . L ]
* - _& .

1. Tests were fairly good.

F

2. Students seemed to enjoy music, and’ feedback indicated a carryover of

learning skills.

- . .
(4 . -
' B ‘ .

"Contemporary Sculpture
Laverne Mosher =
(3 1/2 weeks) - . _ . S

3. Student skills developed'in the course

'Recognition of sculptured forms

Experience with artist practicing his craft

Developing gudgment regarding “Form" 2s well as subject matte
Recognizing artistic use of elements ‘and principles of visual
» organization ~ _ ) \ .

e | 10‘)




Importént subject matter concepts covered in tnertourse

1. Tehninology to{describe sculptural form, language and technique

- 2, Statement of sculpturevin relation to”the use of space\—’——

Textbooks and Special materials used . S "

3

Slides of’ contemoorary sculpture. F11mstr1ps and films on the four

* tewhniques (manipulat1dn, ‘subtraction, substitution, and addition);

film_ on Henry. Moore. - Demonstration of technique»art shows.,

Plans for revision of cod‘se structure and content for next year

*More student reaction to s]wdes for their content, in add1t1on to

’ 5.
- 6,
9,

7.

“gu1des for each film, Presentatibn by audiovisual department on -
technical aspects*of fj1m1ng. ‘ ,

r

.course .

recognition of form. Short written reactions by students to encourage
them to think about content. A more compﬁete selection of slides..
Testing to be more subJect1ve Need sma]]er/secttons for more student
1nvo]vement ! B

-

Eva1uat1on of the reasons for success of the students who completed the

&

[}

L . [y
.

~s
Attention to 1nd1v1dua1 slides and utilizing material presented (form,
- elements, principles, etc.) to bdse judgements.

‘ ..
- IV, ngtemporary Film .
fg,“-.,JO n: .Dot A ’ : . o .r‘ ’
(4 weeks 5%%3‘,, % ' ! A
3. Studen§ sk)ﬁTs,developed 1pf;he course o S ;
S . o ’ '

A 1ook.at fily as an art form, the techn1ques employed and their “w-:

effectiveneSg. Writing about visual art, hopefully developing a
greater awg eness of the art1st1c facets of film, Study questdons

t

Films (Happy Annijversary, Dream of Wild Horses, Los,Olvtdados,
Sal't of tne tarth, La Caza, Subida al Ciele.) and a filmstrip about .
evaluation reading in’the. text, use of the overhead projector,and study

.
b4

~




6s‘ Plans for revision of course structure and content for next. year

I \have no suggestions for revision of the course structure, hut the
be.. fewer films which require non-Spanish speakers to read suttitles
with English dialogue. Occasional small group discussions s
,stimulating, led by teachers and tutors.

Contemporary Novel p . . . ",

Marjorie Holiman -- T, ' “ L

o . ( 4wveeks ) ,
N 'Student skills developed in the cburse °

T. Intensive study of one example of ‘art
2. .Reading one contemporary novel N .
3. Taking a two-hour essay final exam . .o /

4. Important subgect matter ooncepts covered in the course

]., Art as means of copmunicating the artist's view of the world
2. The novel as a'mini -universe . i \/

<

5. Textbooks and special materials used .

Onﬁf’lew Over the Cuckoo's Nest. Selections fram criticism of the novel
and a written interview with Kesey. Reading of first chapters to class l
by drama student. Reader's theater presentation to the class of third-
att of the play version. Guest lecture by Johnnie Cain, a Black novelis\t
who teaches in and writes about.Douglas, "Arizona. Panel of all teachers ' -
“.in class the last week of cour‘se. » . ’ T

7

14

:-6. Plans for ‘revision of course structure and content for next _vear

The book was difficult for some- studen.ts to read, particularly because
of its pmnt of view, but many. students understood and reacted stmngly
to Kesey' s world view. Still a good choice,

.'D
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_'ENGLISH 1-COMPOSITION

B 3
. [ B . ’ ‘ 0
9 7 2 " 4
(34 -
N .
. * . ) P -

4. .

Don Johnson , [ : -
Mary Lee Shelden . A\ * - Number.of Students_ 56~ .
Bill Miller : é . - s

i Number of Students

L}
. . . .

Completing Course 28

.
. ” »
. - - . . ’. ) [
. R . ,
- y . .- Iy N PP -y S
' u:-/u A ., S reEs
- .
' . [ 4d

1. Name of Course L .. - o S
English 1 - Composition = | . . A
o . n ST . .
2.9 Catalog-deScription L _ .

I . .

The .student writes approximately 5000 words of expository prose,
including the techniques of inarration and descriptién. Student is
introduced to the methodo]odihof wii'ting: documented papers.

3. Student 'skills developed in the course ..

Presentation of historySof the language, basic sentente patterns,

. semantics and diction and introduction of various éxpository techniques
.for essay development-description, definition, comparison-contrast, .
example and:illustration, analysis, et:al., Skills foeused on spelling,
organization of~tdeas in expository writing, use of techniques of.
development, revision of papers.” - ‘

’

ﬁ. Important subject matter’/concepts coVered in the course

1. . Completion of~a specific number of assignments, use of performancde '
objectives. - - ‘ AR
2. Self-pacedinstruction. .o R
.3. Student selection of subject matter (reading selections, writing™
" topics). S x o oL

2
&

5.. Textbooks and special materials used - - o oo

McCrimmon's Writing with a Purpose .-
Lectures one day a week tbased on text. -

.

Two hours-in learning 1ab per week to.complete essay assignments and. ' .

individualized.instruction to improve mechanical skills. LTS
Over three-hundred worksheets available in lah, &s well as prepackaged
materials. Designed to Solve specific problems such as omitting verb ,
endings or poor spelling habits, e oy SV Tl

P . N taei
b v e . ,
P

e
e

-

6. IT@§§jng épd Grading Practices

_Midterm ahd final of mgéyanics'and in class writing. Two dn class themes.
. Grades based on average of grades. on tests and compositions. ’

. -
¢
bas s

7.~¢ﬁsefulness of tutors in_the class

Two. tutors assigned to each hour of lab: Helpful in keeping tri;k‘5?~\x .
attendance and assignments completed, also in convincing student/to - '

. begin writing. Sometimes read assignments in rough draft form. Enabled
students to work on different assign??qtg at the same time in lab.

- - ,’,’(_{a .o, ' - . .
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' |
-8. . Plans for revision of course structure and content for next year

’ Students need more time in 1ecture discussion sessions, perhaps in
small groups so that concepts can be clarified and discussed in some
detail. Of the twenty studepts who were present, ncne seemed over-

- whelmed by mater1al, but -0 relied only on videq.tap}ng of;pgesenta- .

-

tions. ot
7 x .
The lab structure allows for 1nd1v1dualized instruction, a necessity when
students have so many specific skill weaknesses. Course suffered from
team teaching. Students’complained about hav1ng different teachers in
the lap at different hours. (Mrs. Shelden in- 1ab -nine hours per week,
Mr. Miller four hoyrs, Mrs. Holiman one, Mr. Johnson in*lecture section )
Division of. labor was necessary because no one teacher was available to
stay in the lab fulltime. Students made low scores the section on the
final- designed to test ab111ty to revise papers. THE loose structure of
' the course apparently did not teach this skill. Next year Mrs. Anderson,
-~ - as a full-time staff member for the program, should spend the ‘spring
semester in the 1ab. . ,
. - S /
”v«t\\ Also more commynication through audiovisual means should be 1ncTuded as a
' © = . formal-segment of the course. A film or .videotape could be substituted -
for athleast one wrttten compos1tnon. a .
?
9, Evaluat1on of the reasons for success of the students -who completed the
. course - ‘ . \
~

-

«. 1

Ab111ty to adapt to 1nd1v1dua112ed 1nstruct1on Conquering fear of
wﬁtmncmmmnwhon o ' N .

. 10, Evaluation of'reasons some students d1d not comp]ete the course

-, - - T - -

Some«students . put off ass1gnments and found it d1ff1cu1t to ask questions-

rather than follow daily assignment pattern. Course emphasis was on the

o tota] semester’'s goals. The number of students failing to complete was
not abnormal ‘for students with similar backgrounds, but néxt year changes
should be instituted to insure more students complete the course (see

point 7) | . g
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IﬂDIVIDUALIZED READING 2Y L o : ,
Many Lee She]den . SR Number of Students 42 - ~
fe ; y . —
'; : : Number of Students
'; . N Completing Course 19
Y. -
)‘:,,E ;oo ~ " R RS L B R AL . o
/" 1. Name of Course q
i . . .
! "Individualized reading ST i
] - .
2. Catalgy .deschi tion ‘ ‘ o ’ , \

X A programmed se ond semes ter of reading for students falling below th "'
51 percentile op the Nelson-Denny reading test, particularly bilingua ‘
| or foreign stufients. Emphasis will .be ‘placed on growth -of college

, vocabulaey; reading rate above 300 wpm and advanced comprehension skills
4 for college textbooks. Emphas1s will be placed on 1ndivi alized self
study'in” the LRC, in addition to reading.lab work. .
3.. Student\skillsfdevelgped in the .course ) 1y
bl geading rate to 300 wpm™ - .- :
‘ »' i { College vocabulary growth . ! .
S E Comprehens1on of factual reading
4 Important subject matter concepts covered in the course
i
' How to genera11ze, 1ocate details, conclude,. infer, weigh material )
¢ ) crit1ca11y and use .context clues far meanxng. )
\; R . - ":
, T. Textbogks and special mater1a1s used - ' )
- Worksheets - Student textbooks from other. classes. Sack Your man College i
R ,Speed eading Essays -Reading pacers, ORA frlms and work bdoks E
: Up' From the -Bottom series ) .
. \ cards
L . R : ’ . ) ! LS.
v\ 6l Tést1ng ard Grad1ng Pra¢t1ces oo T al X
e e Mu1t1p1 ~choice qu1zzes on films and comprehension, Vocabulary quizzes i
y - 'using “a\combination of forms. Grade based on comp]etion of all ass1gnments 3
e - with 80% or better. - . . . . 4 \
: 5~‘2 ‘Usefu]ne $ of tutors in_the class - \\\\
~ ) *¢ a Not too. \Tutors are, good for paperwork,,running machinery and locating -

terials.. They. .can’.not really assist-a study in a needed. skill's area

' | f xCept to Yeview for tests which they did faithfully. Their background .
- skilbs. in reading are limited as are those of most college freshmen :

- .. ' \; . v A




< ' 8. Plans for revision of course structure and content for next year
h One hour a week in class outside the lab to go over comprehension
) problems i group-discussion. More regulation on selection of vocabulary-
and tests. Mor¥ individual tutoring for very low students. Place more
. - emphasis on-gepera] comprehension- skills the first Semester. Place
-those who are still below the 25th percentile the 2nd semester in a regula
class instead of the 2Y lab.

> 9, Evaluation of the reasons for success of the students ho completed )
‘ . the course N .

They had stuck-to- 1t-ness. They could work independently. They,

.. * were self-motivated. They could use machines. They had regular
attendance and asked for help. Could move from one task to another
without instruction or wasted time. They were willing to revise and
recopy. They saw themselves as more successful than the others from
the outset. This doesn't mean that their skt]]s were any better. Some
were worse -than the drops. .

?

10. £va1uation of reasons_some students did not complete the course '

Several students did not receive credit because they did not comp]ete
vocabulary assignments. Some were too immature, couldn't work in a
loose structure, couldn't work alone, missed class unnecessarily. Failed
*. to consult 1nstructor for revision instructions or refused to . ‘recopy and
correct.” Not self-motivated or academically motivated. No great urge to
succeed or be different from past expectations, whether ‘these were justly
Tade ?rbnot. -They couldn't see themselves as a classroom success even
nala . N




- exists_ throughout the-southwest among Mexican-Amerigcans. However, it
" has to be developed: otherwise the full value of bitingualism and bicul-

. : possess tn their southwestern dialect. Students wi1l read —

SPANISH la-b FOR NATIVE SPEAKERS
Phil Jaramillo
For Fall, 1974

Program Description k

- v

Mexican-American students have unique neéds- which are seld mmet in o
traditional Spanish language classes Briefly, the Mexica -American Spanish
speaker needs to learn:

. I
1. How to read and write in Spanish

2. How to make use of hlS southwestern Spanish dialect to
facilitate his skills when reading, speaking or wn;ting
. in the so-called “"standard" or “universal" Spanish.,

The l'lexican-Annerican has all the potential to become th first truly \
bilingual-biciltural, modern educated hyman being in-history. You b oot '
know as well as I +hat speaking two languages does not make a peyson

bilingual nor bicultural. Bilingualism and biculturalism are very real
phenomena of our history; a state of bilingualism and biculturalism .

turalism will always remain a social and cultural’ handicap, rather than .
an ingredient of ‘true modern and progreSSive education. X . ..

In Spanish la this, up- cOming fall“ I propose t%gdo the following things ,

1. Vocabulary Development r SR .

~ Ther¥ w1l1 be two types of vocabulary deveTopment that the
students will be involved in: (a.) Technical Vocabuiary, .
(b.) Descriptive Vocabulary. , < ?

‘a. Technical Vocabulary.. That vocabulaty that students do nott

. (in class with instructor) short articles written in”Spanish
. on various topics:.psychology, sociglogy, history, philosoﬁﬁy
o etc. Perhaps one topic or field.should be adhered:=toy I Qon't
~ know at this poin€. In any case, prior to.the reading of
. " these articles,. the students would be given and explained‘d’
- by the instructor, all the new vocabulary, English cegnates
" will be- used to. aide’in the expansion of this new vocabulary.

b. Descriptive Vocabulary.' That vocabulary which a bilingual ‘-
- ‘student Tacks-{cannot find the ‘right word in:-one Janguage '
. and switches to the other language). Students will be .
giyen opportunities to describe orally:both tethnical and. s

.academic probltems, based on the reading oe discussions in:
class. The student will be allowed to finish his. oral
description with the vocabulary he gossesses. At the end of
his presentation, the student will be gfven by-the instructor
the techpical or academic vocabulary he lacked in his first:
try; he-will be asked to do it again at a later date/hith the

new vocabulary. ' 1184&%

- - __\‘




L2, writtngfnevelopment

Students will beg1n by 1earn1ng how to spel] words in. Spanish
by adher1ng to the Spanish. alphabet sounds. O!ten students spell
words in Spanish by adhering to the English a]phabet sounds.”
% Once students learn the basic letter-sound correspondence involved
T in spelling words in Spanish, then other things suchas titles, 13
_ $ short dichos (sayings) and short sentenges will be sﬁe]&eﬂ [\ IS A
! oL this spelling will be kept in a notebook that is to ded in
- periodically for credit. Ultimately, short dictations based on -
S class discussions and readings will be written and handed 1n to »
: o the instructor. - . e L , ";,
. ~ - L 5 -0‘6 ._/ -
. 3. Read1ng Development y e : 11/' o

PR "“

This_aspect of the clas5 strives to develop good. reading skills .
. with comprehension. Students will be 1nv§%ye ood: pronun- '
. A ciation, word roots, prefixes, suffixes, phonétic-Joiners,, reading .
, * for 1dent1f1cat10n, reading for comprehension, . readi th patlses, etc.
e - The main emphasis will be on good readin chanics, involving .
" how to read, why to' read, comprehending wﬁat yOu'read note-taking u e
> while you read. N\ T

1‘; v‘ -‘ L. ) ,'j <
4, i ' '

( ) ‘ Jeaching_Grammar - ' O L -7 . !

—
"« In this saction, I propose to focus only on- those aspects of
grammar that are trouble spots for Mexican<American students. _
- As we. know, the linguistic problems that face the Mexican-American
student in Spanish aw& complex. Simply put, he needs
to Jearn to read and write comectly.in his native language. Also,
h& needs to learn to read and.write in the. “modern standard Spanish,"
since no written materials exist in his local Southwestern dialect.
This means, of course,. that the studént must learn to’function with
. A "written Spanish" as ‘opposed to his archaic popdlar Spanish which
he uses at home. Just as is true in EnglishT both forms of -
communication are equally valid;. people must simply be made to-

understand ‘that one is "Book Span1sh" and the dther is. “home Spanish "
b .

. Reconmended Textbooks. - W ’

s S ;o o T Q
C1 propose to use the following -textbook: Espanol para 1ds hisp anos, by Pauline

. Baker., National Textbook Company. §kok1e, gll?noss. 55673. .. o
- Also, other books will be used to select the varﬁous articles which I have . "~
ment1oned above. - Students will only be r2§h1red to. buytthe one book. {" C
L ) ' : . ..‘:,&“ g
o + I am also-'thinking that all students shou have a. bilingua] o\<tionary, . SN
. I lsgingg a good paperback. i .t ) s
. S 4 8 Coordi ﬂﬁ:on wi th other Developmental Classes - - , ﬁ“—;: . Soe . T
- Ry ' ~ ’ ' - ’ -

. One speech section and one psychoiogy section are being otzpred in Spanish

- for next fall. Skill development will be coordinated with these content
classes where Spanish will be -the medium of 1nstruction. :

1,
.




Reinforcement Seminars for | °4//ﬁ\\

Developmental Students in Iwo-Year RN Program
' Mar1on Dormann and Gloria Siciliano :

?%express their know]edge, but have d1ff1eu1ty gonceptua]iz1ng 1deas
-

paper, Several techniques have 1imited these prob]emS\

7’(1) 'Ideas presented in 1ecture step by st;p Verbal and written expyéssion

‘1n class, the 1nstructor was~ab1e to. p1n‘poin* individual ‘problems

in understanding. : T . ;?

AY

» (2) Reinforcement Classes This was done by an 1rstructor not teaching

A the class. No new mater1a1 was 1ntroduced dn this class., The review

¢ r
- _1ncorporated the notes taken Q/ the student‘*d1scuss1on of\concepts'

the student did not understand and verbal qu1zzing of materl\1

vhis was done in a relaxed, fr1end1y, ]et<§-a11-bfrus-workftqgetﬁer

attitude. The }nstructor.had\a complete set of the.materia1 the
 primary instructor used.. Deve]opmental Students were requ1fed to

attendwthese classes. When attendance was voluntary, those students

needing the ass1stance did not attend on1{/the brighter students

attended Any student with grades of 74 or below was requ1red to

»* atténd these reinforcement chasses; The developmenta] student- oes

this fee11ng, the arrahgement schedu]e of c]aSses was done so the

deve]opmental student would have 13 hours extra time'and still be 1n

a smaller group. The name of th1s re1nforcement was changed to

s
< »

“Nursing Seminar"-for thé same reason. N ®

L}
s

(3) Student<guest}ons Students were al]owed-w1thout.any kind of penalty

v to questionfand ask the pr1mary instructor to repeat during class.

118

L)

s -
exh1b1t.fee]1ngs that éHere I ;:/}he dumb one aga1n.u To oVercome




| rapport with an instructor;\\Even if the studént was fai]ing at

" more -time than her pee

1 ) oo )
Developmental students very rarely used this perogative. The
reinforcement class in a smaJler group gave the students this

opportunity. It was not a gripe session. Ihese comments allowed

the primary instructor to improve presentation of material. The

j ingredient not measurable but essential Js the development of

a speciric point in the semester, if she was aqare the instructor

was interested and hwd an undengtanding of her prob]em, thé student .
d

did not drop out. When the student for whateter reason had to

’ leave school, shehusually discussed her plans with the instructor.

Minority staff member. It 'was felt by those nurses who participated ™ °© -

in these classes that it was essential that the nurse: doing the - <
reinforcement"be a mem:zf/oida minority»group, in this case, Mexican- ;
American.. Jhere is asdefinite need for a role mode]a It would be
more to thzibbdnt if this pergon was’ more gi‘thin the age group of

the stqupt as well as knowledgeab]e, understanding, warm, and
capable of working well,with other facutty membérs, willing to give %

I‘Z " We never got to-prove this but felt our .

findings were going this way. Developmental staff must ggph weill

° with all other departments in thekschool in order to aid and assist °

_ the student to a maximum level.

M

Reading comprehension and vocabulary. Through remedial reading classes o

~ a reading comprehension level should be attained by each student so -

that she’would at leastchave a 75% chance at state boards. Primari{;‘—’:

.because of time required to keep up with classes in the nursing‘ N

» *

progrém itself, this goal was not reached by every student. In the
>

- reinforcement classes not only was the medic 1 terminology stressed,

e

pu——

o e '
. V- v ' N




but the difficult Eng]ish words in the textbnoks were defined.
=

Comprehension of the textbook was attempted. \

t

(6 Semsitivity to student maturity. Drive and accomplishment were

| ‘related to maturity and family support Socio-economic f@ctorS°
appeared to be the greatest impediment when the student had

' average abi]ity. Students achieved in four senesters if their
families valued edutation, no matter what their educational

. background and if . family income could to]erate the student not

-~

bringing an income into the home !’ Qne student resented her place-

ment in a reinforcement class from the ?irst day she arrived at «
" - the school., She felt she was’ being cal]ed dumb again. shef*
attended these tlasses in the beginning on]y when she was - required. .

- She had drive because of experience and fami]y support. As she

Yy

progressed into the third semester, she was attending reintorcement:
* Co

c]asses without any pressure. At the end of the fourth semester

she stated "My reading level could be Jow; I wi]i g6fahd be tested

and attend whatever number of classes it takes to. improve my level,
T've always recognized~l needed he]p."_ {t was our‘opinion this
.girilwould fail state boards not becausg’she lached knowlédge but
because of the timed reading comprehejsi\on' required 6n the state
board exam., We feel now with her %cceptance of her problem and- an
active participation in a g;ogram of improvement in’ this area, ‘she
will have a good chance at passing. (This girl is to receive an
an award as ‘the best clinical nurse in the class.) Jt is our .
»opinion the four smesters wq.rk with this student in*the previously
“mentioned s,teps has caused this‘change‘in attitude.

»
j.,

»-
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‘ 3
Englislg (Evposition Individua_‘l Tutoring
Mr. Larry Gunter , .
2 N . . r\'

I haye been involved with severa] developmental students™ this
semester, either individually’ 1n a tutoring situat'lon er\as regular )
students in Eng]ish composit'lon., L o

Nith one Istudent I was struck by his reluctance to conn:un'l cate in -
the classroom setting, To overcome the proplem, I met, with the student
on numerous .occasions for approximate]y f1f'teen m'lnutes over a perjod
»zf several week\s The meetlngs were very 1nf?rma1 and our conversat'lons
ranged from persona] exper1ences to the informal,. unstructured short
daily readings I asked themstudent to do. One Jmned'late outcome«<of th'ls
s contact was thit the student became re'taxed and c/mfortable w'l J& v
to the extent that be began to seek directi on and ass1stance on -the
papersfassigne\d in class. Seeking appropriate he]p Jdsno- smaH stép for
the developmental s tudent. A?though the student.'ls still 1arge1y non-

vocal in class, he has earned a very solidly satisfactory performa ce

N Z
wlth written ass'ignments. _ - e ‘ /
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SKILL DEVELOPMENT
"(PRE AND POST EVALUATION)




Skil1 Development S

7’

\

The sub skills listed below to the left are necessary to understanding

and_earning credit in college classes.

classes beginning: on'p 80

the prp;}gm must insure that each sk111 is consc1ous]y pract1ced by the

students over and over dur1ng the year.

"
”

Book length Assignments |

¥  Group Discussion .
Laboratory+Work A

' - t‘ Magaz1ne Read1ng |

) Note taking

Oral Communication to a Group

' Test taking (essay) o -
Test taking (objective) .

~ .' ) 3 ‘
Textbook Comprehension -

. Vocabulary- ' .
: - ‘ \

, Written Communication

L. ' gy

¢, ‘ . L.«.\

The discussion on individuél

Fists skills significant in each course, but

-

= x

English, History, Humanities
Speéch, History, Psychology.
SEience, Engtish, Reading .

Eng]ish, Psychoiogy . e

Reading, History, Psychology,
Humanities, English

" Speech, Psychology ' T 1

-History, Psychology,,Human1ties,
.¢Speech ’ '

- B |

. Sc1ence, Math, Humanities, P

Psychology, English, Reading: iﬁ

Reading, Psychology, Math, Science

AN classes - B . R

Hlstory, Compos1tmon, Psycho]ogy,

) Human1t1es p
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' T * Notetaking. and Test Tdking o S
y ' . o ,
® . N < ’ . ' -
The best evaluatiom of notetaking would be two videotapes made at .
1 ~

—the beginning andeend;of the fa]] semester 1n‘H1story 15. The first weeh
of class there is a continuous barage of complajnts'in the deve]opmental

. office about hon fast the teacher talks. \gtudents try to take notes for : :
five or ten minutes; then lose track of the lecture for another five

> minutes. A fifty-minute gC re\fs an e;ercjse in\torture, and the'tutors?~

.

spend much of their time outside class repeating‘the information given in

lecture. By the end of the fall semester these activities have stopped,

_and students are able to take notes for a fifty-minute period without.
o , s . .

I

omitting.sign1f1cant poipts.
' Test tak1ng is also d1ff1cu1t to measure objectlvely, the c]earest
measure of performance are the grade reports in Append1x A. The number of
students who open]y fear tests decreases during the year, proven by the fact

thatastudents stop/asking the teacher or program staff to be:excused from

¥

taking tests. - . ' ) - T -" " ¥
Some students Jo1n the program w1th a physfcal fear of the tést1ng »
situation whicht prevents them from performing on a test. . . - w
The.mos't important technique in overcoming this fear was allowing
'students to repeat the f1rst two or three tests in, a course w1thout pena]ty
. By omitting secrecy about what questlons would.be asked and nhat form the
-test would take, the teacher allowed the student to concentrate on the content
be1ng tested. This techn1que cou]d be abused if students wai ted to study
until they knew what the questions wou]d be. Dec1sqons .about tEst1ng prob]ems

of individual, students shou]d be handled in staff meetings. R

.
‘ . . ;o . o

. . : .
. . . . 1() . (O : .
Q . - v . . <! . U . .
" : K ' k] ’ ’ .'
. . " . -
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A significant change in essay testing.occurs ,over the year for many

’students.v At the beginning of the. year, in history, essay answers had to
be spoon‘ fed by teacher and tutors. The answers conta'lned 1nformat'lon
but little understanding of" the conceptss fnvolved in the quest'lon. By >

_the end of the year ho tutors were requ'lred for the final exam in hunanit'les, ¥

-

_ and the teacher gave suggestions about how to deri ve an answer ra

er than

specific details to be written on the test.

Most answers jncluded conclusions“

" as well as 1nfomat'lon.

’

In the future mqre attempts should be made to show
this change stat'lsticaﬂy. ‘ \
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[ ' : Reading Skills ' .
— ] ; Ann Anderson :

T : S ~ =

' ‘The, Nelson Denny Test, form A and B, and the Individualizgd Reading
.Inventory (IRI) were administered to students in *the Developmental

o .

. ' 'Program The Nelson Déenny was used asa tool to determine placement in

the prdgram. A student scoring below thirtieth percentile on the test

was: offered enrollment in the Developmental Program. The IRI provided

a detai led diagnosis of a student' s reading deficits _The information” -

c from the - test served -as a course outline for the reading classes. The
IRI pretest and Form A of the Nelson Denny were administered in the g
. beginning of the fall semester. The Nelson Denny, Form B, was given at

the ‘completion of the Reading Y class‘- in December,, 1973. At the end of -

Reading\ 2Y in ‘the spring semester, the IRI post testﬂwa?adninistered. ' ..“v
o~ ‘Awstudent was expected to read at the lOth._grade‘ level to- be |
capat le of reading college material. To read'at the lOth grade level, a
student must have mastered phoni'cs skills, vocabulary at a 10th grade

level and the comprehensi@n skills involving main idea, inference, sup- . -

porting details and context clues. A student who is functioning at or

‘ below the 8th gmade level may be able to pass his classes because of the
nature of the colurse\ . Most courses ’in the Devel opme*ntal Program are, )
lectures- in whilch the|instructor ‘amplifies the readings from the text- .

' ‘book. A student's lis ning level is general 1y two years beyond his"

t on the 8th grade Aeve¥ in. neading is functioning

read‘lng' level.- A stu

;i/ at the lOth grade liste ing level. It is the information the student A

| § receives from the lectures rather than from the textbook  that enables him

Tutors are provided in all subject areas for

The student tutors provide an .oral reinforce-
both the lecture and the textbook . .

126,

the developmental studen

’. mentb for course material -

l ' to function in the class.
|
r
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. The difficulty for the student will come in his sophomore year, unless

his reading scores improve. ) T

]he results of both tests are containted in the table beginning on

’ -
4 . - . % l

Analysis: The sample group was comprised of 55 developmental studénts

page 115,

at the end of the spring semester Thri ty-four students were given’the : »
» IRI pre and post tes& thrity-one students completed for{n A and B of the ‘
[
Nelsop Denny. Only twenty-eight students completed the pre and post for \

P

both tests. | : -

‘ " In analyzing the res he IRI: thirteen students showed no :
score change; four students -decreagpd one grage level; seventeen students ) .
1ncreased an average@of 1.9 grade levels; thr1ty ~four (total sample)

3

. increased an average of .8 grade level, \
From analyzing the Nelson Denny: twenty-four students- 1ncreased 2. l
grade levels, seven students decreased .8 gra& level; thirty-one

-(total sample) 1ncreasedl 4 grade levels. . - -

‘ " The average rate increase for the l~group (44) was 32.8 words )

per minute. Thirty-ﬁ've students showed increase below 50%; eight .
‘ students showed an increase ‘of‘ ‘50%;’one »student showed an increase.of 100%. -
In analyzing the breakdo'wn by grade levels on the IRI and the Nelson

Denny, eight of the nine studénts who scored at.or below the 8th grade

Tevel received comparable scores omn%the IRI" test. At the 9th grade level
~ N »

none of the scores correlated, wh1le only three scores correlated at. the

10th grade level or above. , . . .
A )
Grade Equl valency Break™Down of Tests L .
) Y N

| IRL . ° NELSON DENNY = - ; e
. S - SR “ .
17 5 v below 8th grade -
co, 12 ] 4 .~ - 8th grade \
5 . S . 7 9th grade - - \-
10 - . 17. 10th grade - ' .
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This high positive correlatlon between the Ng]son Denny and the IRl at the °

Tower reading_ level clearly identifies students with outstanding reading y ¢

i
deficiencies. ﬁ /
L

The discrepancy in the qean scores be tween the Ne]son Denny and the
IRl is due to the di fferent ranges of the tests The IRI was.comprised of

reading matgiial from the 4th \through the 10th grade level. The lowest

. possible score on the Nelson Denny was 7th grade with a ceiling of 14th - A

"grade level. ,Students scoring at the 7th grade level were possibly reading

-at a lower level. " , )

¥
Conclusion: Although the function of\§he two tests were diverse. the

-

combination of the Nelson Denny and the IRI clearly identified the students

w1th SIgnificant reiping problems v reconnend that 'the Developmental
Program continue using both the Neison Denny and the IRI tests. Every

effort should be made to test all the students with both the IRl and fthe

.~ Nelson Denny}' The results from these tests should be used to plan the

reading prqgran.

. . \
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’ show the amount of progress made by each student.

o

© . iriting’SkiTls -
o ‘ ‘ . S .
. Although iwrove‘ment in wr‘lth, skills 1s implied in the ass1gnl|ent of
reports and essay tests the primary 1nstruct10n in m‘i t1ng took plate in the
spring semester cocposit1on class, following a seuester of oral colpositwn in
Speech 2. A pretest of mechanical skﬂls (punctuation. spelling, usage. camtal-
ization, sentence as a unit of thought) ‘lead to individual 1nstruction in’'probiem
Testing at the end of the "wnester did not include a post test of alt

sane mechanical skills, Next year tests should‘be more. stehdardized to\

a QS.

-

4
An inherent weakness remains 1n§y\f{t of nechamcal skills, however. .

A student may havexlearned through previous instruction how to complete wo:‘k-

sheefs on mechanics, yet not be able to write an mderstahdable paragraph .

Primary emphasis must be placed on theue ass1gvunts. Below are two exalples

of pre and post- wr1t1ngs on descriptive top1cs. Ml wenq done 1» qlassroom s1tua-

b

ti ons .

Pre Test 1 Physical Description .
The man is about six feet four and-think .he is good at amn's
game which s basketball. Well not reslly six feet four4ore like

»

A

five feet six.

He is very hairy“and has stub's’as a hand,

hair ‘do that just drive the women crazy.

He never. has a

e Has -a
at and

never get cold. He s

tays in the dorm with a mog on :-his face.

.never think's negitive and look's at the good things in 1ife,

He . °
His

hair §s black with fair skin.
But now he need's a shave.

Hé is a man who love's the dut door's’,
He 1s a women pet. angd a man's. threat:

¥

‘Bom as far as in a small tom just oot side Benson or Serria Vista, -
Kind of husky and kind of strong. He does everything he:is told not
to do. ,He {s very small but carry a heavy load. .His name 1s Tittle

Joe and is a friend of .mie I met this year. S

v 4

Post Test 1

Hy F1rst Car.

‘My first car thet I've ever owited.
Grey and black with a black vinel roof.

It was -a sisty-nihe Dodge.
The car it self was just a

- . masterpiece of workmanship, I mean just great all over.
4 It had a 442 with five speed on the floor., eight “track with good

speakérs, the interfor, man you shood have seen- the interfor.

A smooth

silk 1ike material that had a deep black

tolor. .

The seats was like™

clouds, soft as ¢ould be, f1

ing, in-the afir as the clouds does, on

a not to windy day, just sitting there made you feel this. The carpet
was black-with a thnt/shade of grey ¢round the primeter of the car inside.

2 . It had bncket seats th head gsts, and yoo could eJevate your seats to
e : el a-e-
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that pertic]s]uar spot you felt would do. @ - . :

The car was very fast too, I estamate, it could go ate ]east e]even .
flat in the quater of a-speed of 130 mph's. And-as I ease back into the
.seats just a piping. I here people say "That quman, Cool Herman." -

-And 1 f1gure there 1s as not.a car on the block who couid.ever-

__- Gome close’ to its great ability an-the str1ghts Although tere was '

. some who came close some of the times.’ I'-thought more of this: caf* than
anything else on the face of the earth. But as tiie passed; better ’
cars came out, I started to loose interest in my wonder car. Although -,
I still love the car even more. I can Took back and ses-all the good .
times I had in it, and see the wapders of J1fe/when I was smal] :

Pre Test 2 Phy{al Descﬁpti'on
. . .

) . » ‘ * ?
He is'a six foot three inches tall negro. Hair is curly, th'

{ around the ears. Ear are small and shiney. .Forehead is small, four-. «
wrinkles upon it. Round eyes covered by long eyelashes. Under Tow )
eyebrows. Flat nose gver‘thip lips surrounded by thin cheek bones.

A few hdir's sprouting from.tiin chin. HNeck is Jong and skinney. "~Blue,
white, colored shirt covered fully by one forth inch diameter circules.
Thin, .long, chest hidden by 1gse fitt1ng shirt. - Arms covered by long
sleeves. Fingers in total wedr two rings. Brown leather belt embrgidered
with flowers. Levis jeans streching thirty inches around the waist.

- Falling down over thirty six inches of skinny. legs. Bottoms cuffed and
shaped to bell bottoms Tan socks hide about. #ylon material.low cut.
sportwear shoes.- Light borwn- strtped on side by.d r brown and-white.
Bottom of vibors so]es supporting oné hundred and ixty- fiye pounds.,‘

' ’ °
v, -
] . e

Post Test 2 A ~ Two Baskétball Fans

Frankie and.Tony@go\toyevqry poss1b]e‘baskétball game d§Men9 the
season, Although they enjoy- them, it is quite not for the s Yeasons.

9

Tony graduated -two years ago from high school where - as Frankie @ ..

ohe year.. Tony was a. basketball sttr all four years of his high school
days He played to hdave something
" inches tall, about one hundred and seventy five pounds. Co]leges 4
around the area granted him sport scholarships, but he wasn't interested
enough.  He had his dreams set on a job, money, and girls. Frankie, too
was.good in basketball, but not good enough for a scholarship.  He 2
really took basketball serious. As a free scount almost made some.
college basketball teams. At six feet even, one hundred and efgnty
pounds he still stayed in college for education..
Frankie would attend basketball games to watch for technic and
~-the art of the game. Yelling at the top of his fungs, he feally got .
involved by watching the game. After the game, into the Toockrodms
. he would go. to congradulate the winning team. Tony in the otherhand ‘Went
‘to remember his old days of being the hero. He ®ould pay some attention
to the game. Most of hi's attention was focused on the poms and cheer-
leadess. The role .of-Don Juan the lover~he tried to perfect with s
of the rusty watchers.- Parties are-his Specia]taes, he was begin to
aquire a potbelly of being out of shape. Frankie was in good shape by
play basketball every day. for, the love of it. -

0 do. He is.five feet eight =~ / - >

L 4
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At this p6int it fs:di fficult to say exactly what objective

. - measure;an be used on these pre and p post tests, Thene 1s’more a

continuous thought process in the post tests, but mechanical errors

i

have been far from eliminated. Both students-wrote approximate'ly :

c [ 5000 words and performed :2’4 adequately when not in a test situation.
workinggn writing skills next semester.-

Both also need to contin
t
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Instruments are presently be1ng developed to provxde pre and post _

testing in math and Spanish language skiMs. A placement and dﬁgzzostio

v

1nstrument in math was used‘,nth some students last summer: Pre usly

.

. placement in the X-serigs of math classes had been de'termined on the

',2 basis of what courses a student had completed 1n;i:uh school, but

d1agnoS1s revealed that a student who had complefed one year of high
school algebra m1ght be unable to multlply fract1ons, a skill usually
covered in general math. Teaching sub skills must necessar]ly be the
basis for math instruction in devélopmentaltclasses. Pre and post test

”‘scores will be available after?next.fall‘s classes. o

- X . - A

The course outline for Spanish la-b, for native speakere lists areas
” ’ (rdof skill development ‘By the end of hext year pre and post instruments
should be devgloped specifically for native speakers, similar to the‘
' -%pdividualﬁzed Reading Inventoryfused.for.English'lanquabe skills Ssee
discussion Eeginning on p.112). There is little standardized material
5 avallable to test the native speaker The bilingual test being developed
w - by the border colleges and the Educational Testing Service should prove
' valuable in this area. The goal will be to determlne skill development
" in both languageslat the time the student entersﬁcollege This knowledge
: will be nécessary to creite content classes taught in both Spanfsh and
A X English .{’ et : - ) o
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a Tennessee Self-Concept Scale ™~ . &

' Monica Schwarzblatt S .

-

, The Tennessee SeTf—Concept Scale ~;as administered to stujdents in
the Deve'lopmenta'l Program at the beginning and at the end of the atademig.
year. This test was‘used to measure the se'lf-conoept of the students in
the Deve'lopmenta‘] Program, - ‘ |
o The se'lf-concept is an important means of studying and understanding .
human behavior. AN . : ‘ *
JNil'li'am H. Fitts., the de\}eioéer of the test says: ' |
“The individua:l"s concept of himself has been demgnstrated to be highly = o

inf]uenti‘a'l in much of his behavior and also to be direc,t'ly related to

see themselves as undesirable, worthless, or "bad" tend to‘act aécord- . -
1"9])’“ L] v ) . N - “ ’ ' ——

The students in the Deve'lopmentai Program have an academic back- .

“ground of Tow high schooi grades or hav‘ég!%‘dr‘opped olt from’ high schoo'l

This group was compared with anq;.her group of students: (Control Group)

with & similar academic background .but who chose not to become part f

the Deve'lopmenta'l Program. I f‘g . PSR ' .’ .

> . *-—“s .,

It was assumed then that the students who enteredmin the Deve]op-‘ . 1

mental Program had/'a Tower se'lf-concept than the ones that didn t enter. '

™

iy . Students in both groups had fai'lures but the di fference in* their se'lf-
/\

.concepts gave them a different attitude towa»rds themselves. . : R ‘
|

.
* S —%




ANALYSTS: * “ | s T
At the beginning of the academic year, 60 Developmental students.

(35 menxand 25 women) were giventhé "Tennessee vSe'lkf-Concept 5c91'é".

At the end of the year 39 _students (23 men.and 16 women) conpleted it
The* Control Group- w;s composed of 65 students (38 men and 27 women)

that were given thé test. At the end of the year, 46 students (27 men’

. and 19 wonen) completed it. . e
s, In general the first part of the research showed %at there was |
Q a statistically signifi cant difference between the students in the
Developmental Program and the Control Group The students in the

° Developmental Group had .lower se'lf-c@epts than the students in the
Lontriﬂ Grdup, with the -exception of the men that scored as high as

the men in the Control Group. »

2

~

" In the second part of the research we conpa(Yed the ssores of "the

pre-test and the postvtest of the Developmental Gt‘oup,Q the scores of
the pre test and the post-test of*the Control Group, and the post-test
scores of the Developmental and Control Group. ~The results showed that T\
both groups raised ‘thejr self-concept in an‘equiv_alent level, maintaining
‘then the ‘difference they had before. -

i Aomore detailed analysis shows that comparing the results df the
pre<test and post-test of the- Exper‘imenta'l Group (Developmenta'l Students)
" the “total group and the women raised their self-concepts. '

‘The men instead that had a higher self-concept in the pre-test
s an

»

wm

A

" lowered theiir self-concepts in a small amomnt. el o

By . )
L . . 2
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“The results of the pre-test and post-test of, the Controy Group ‘Show
that the total group, the. men group and women group raised their self-
concepts.

The conparison of the post-testing beween the Experimental Group
and the Control Group shows th&t\there is a significant difference in
their self-concept. * Although both, groups raised their self-concepts, * -
they did it in an equivalent level. .ol

There was_one exception: Nonien in the Experimental Group raised
their seif-cohcept in a larger proportion than women in the Control
Group, because even though “there was'o di fference in favor of the

Control Group it was not statistically‘significant.

o
G
+

Conclusion:.

N
Y

The results of the mseorch-show the benefigial effects the_
college in general had on Tts students contributing to raise their self-
concepts. This change in tum hos a positive infiuence on their behavior.
Apparently the students in ‘the Controi Group and in the Deve'lopmental
Prograin had a_successful experience épming to college. .

.b;hat we can h&pothesize now is whether these students, with lTower .
sel-concepts than the rest of their peers, would have come to the:
coHege at a’H unless the Developmental Program supported them or if
they di d if they wouid haye-been—abirto—suoceed without the help of this
special program’. ' oo o ’

We can hypothesize also in view of the results that the Deveiopmentai
Program has \a positive inﬂuence on students with a low self-concept;

- this is not necessarily ot,ruer for people that have a higher self—conoept‘
/. , .J i '
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of ;*.heméelves, in spite of the fact that they can have the same

academic problems. ,

1 _réconmend that the Developmental Program continue assessing

the effects the college has on its students in the way important:

area of their personality. .

.

o
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Special Activities

pon
»

One vital teaching and counsel'ling too1 are the group activities of
students and program staff. “Students-believe in the ‘concept of the
. program because staff involvement does not stop at the classroom door.
" . The program coordinator planned and supervised these activities. About
thme per cent of the fedeéral funds were spent this year on the following
events. |

Trip to Missions

“The first segment.‘of the History 15 class 15 a discussion of .the .
‘entrance of Spain into the southweste;n United States. Two missions
‘founded by Father Kino, Tumacacori and San xavier, are within one hundred
miles of the co'l'lege An all-day: i’ield trip to these missions involved
Mr. Monnett and ‘fourty oféhe students in the program. The purpose of
this trip was to make a connection between the abstractions - presented in.
lecture and the concrete physical remains% *Many of the students found
‘great”beauty in San Xavier, which has been in continous use since its
- founding.and rises in blazing white magesty from a farm valley of an .

. indian rése'r,vation; : ' L '

Parent ‘s Day

_The program coordinator and several students prepared a videotape
of segments of developmental classes fOr the Sunday open house ; the
entire college. Mrs. Schwarzblatt called the pamnts ofidevelopmental
students and encouraged them to attend, About ten families visited the

campus; a percentage similar to that for the total campus population, ’

(4
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. T_jp~to Hermosi]lo, Mexico (Cultﬂral.Awareness Workshop)

. The following 1t1nerary was followed on this trip. Sixty-two students

-
’

‘and director of the campus secur?ty took the ‘trip.
Friday, November 9 ‘

. .. - 1:00 P.M. Go to immigration in Agua Prieta to get visas.
3:00 P.M,” Bus leaves bus stations. (Calle 4, Ave. 4, Numero 400)
10 00 P.M. Arrive at Hote] San Alberto in Hermosil]o .

- Saturday, November 10

9:00 A.M. Breakfast and group assign nts for exploring the city.

3:00 P.M. Return to hotel to discuss -answers to.assignment
questions. :

8:00 P.M. Dinner at Hotel Internaciona]

Sunday, November 11

7:00 A.M. Early mass and breakfast.
9:00 A.M."Leave for Kino Bay.
8:00 P.M. . Return to Hermosillo for the night

&
Monday, November 12 -
g 9:00 A.M. Leave for home

The purpose of this trip was similar to the summer 1nst1tutes for
hS

Cochise teachers beingfﬁeld under the Title M grant Only six- of the

_ students on tha tr)p'had ever lived in Mexfico; only a fen other; had
visited more than$five)m11es south of the Douglas border station: The
exploration of the city involved éoing in smaIl.groups t0'§1 Universidadi
de Sonora, E1 Mercado, and stores in the center of town. When the

students returned, they answered questions about what they saw. The
questions were given 1n_Sqanish because the students had to cope with —~
Spanish as the.basis for'conmunication in .Mexican society, whatever'the

student’s native language may have been. At times during the weekend a

great deal of translating occurred. - = Do %%
" ! ___] -~
. - 140 - -

' \\\
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Below are listed the questions and representative responses. They
“give some 1dea of the 1ively discussions that took placé on the’ trip

1. &Cdmo se viste normalmente 1a gente en el centro? Describa
2 0 3 ejemplos especfficos de-como se viste Ia gente. L4
s They dress quite conservatively in the day. Shorts were no
' . where to-be seen except fo ones I was wearing. " They always
dress properly such.as men wear neat.clothes, slacks or 1ev1 s. -
Girls wore dresses or pants. . ) =

The .girls wore the same kind of pants. Little children were

barefoot.: The older people wore regular clothes. .

The people dress as good as me or any other people. I saw
. .some people dressed in cuff pants the whole works. -

2. dCuéﬁes son las destintas especialida de qué se estudian en Ja
. universidad? dHay algunas carreras que se dan alla que no se
- dan en el Cochise College? '

There is business, nursing, medicine, eng1neering, 1aw, .etc.
At the University they have courses for vetenarians. .

-

They have classes which go more 1n to medicine and spec1a11ze
in training people for scientific research.

- [ ) .~ . * *
3. &Cdmo reacciona la.gente de México con respecto a Uds? éSaben
que son de U S.? C£omo? ’ ,

They check you out from head to toes. Yes, hainly cause we
* were in groups, had a CEmera, and vere speak1ng English.

They weren't very friendly since they seemed to know we weren 't ,
. from here. Some were but very few. , -
Preguntamos mucho y andamos mas o menos bien vestidos, pagarmos

con American Money y toda 1a cosa. ‘&

4/ .
. ‘ s 4, dCuales leyes de traf1co puede ud. notarﬂ LSon diferentes ‘de las,
DA * .- de Arizona? /

-

-

They were the same except no speed limit and probably not to
many experience drivers from drivers ed clasees.’

S People don't follow too many rules they drive as they please,
-and you hardly see highway patrdls after cars. R

, There‘aren't any traffic laws whéatsoever. . T

. . »
: .
i . < o
Ty . = ‘ I 51 },ﬁ w
- ) ‘.’
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5. CQue e vende en el mercado? &Hay tiendas que parecen
\"American"?_ éSi Tas hay, que-el lo que las hace panecer
c6mo, "American“z

-They sell a lot of things like fruits, meat, vegetables, coffee,
etc. No there aren't markets. that seems 1ike an American
.markets.’ R i

Mostly meat and vegetables are sold at the Mercado. There was
a‘large department store called Mazon which looked 1ike a U.S.
store, .

They sell rotting meat. -

-

6. LQue' ha visto -Ud. que no esperaba ver cuando empezo’.este viaje? ‘

They don't have dogs around. ¥

s

s
Tanta chicas tan bonitas )

1 didn't expect to see hambrugers and french fries

Neither did I expect to see_Gorden's gin on the shelf of a liquor
~ stom; - ¢
: . - % ' ‘ / ' &
The girls were. very friendly land the guys were jealous.

The traffic.

The t;cket meters against the building insted of in the street
_or sidewalk -

+

<4

High prices. . . ¢

I thought Mexico was more mod, and everything is not as solid as
the products buildings, materials in the U.S. : .

I didn't expect to see VW's and motorcycles.
- Trip to Pima College, University of Arizona, American Grafitti

In March, fourty students and Mr. Ortega spentfthe day in Tucson to

visit programs’ at another comnunity college The Dean of Student Development

gave a. lively eXplanation of counselling at Pima, and students visited with s

teachers in police science,- engineering, early’ childhood education. and. the

. ®

,_altemative learning center, The students ate dinner at the much, larger
Vi
University of Arizona, and some attended a showing of Ame_d,nn ﬁmﬁﬁ_ﬁ in

14
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the evening. The purpode of the trip was to stimulate discussion -about
posvsible careers and transfer to a university. The movie was incorporated
into a discussion in humanities. ~ R

Dia de 1a Raza . : .-
Although this acti vity was sponsored by# the Spanish Club and the

. MECHA club on campus, many developmenta] students participated in the day's
activities, which included selling homemade tacos and tamaies in front of
ye Student tlnion. attending lectures by guest speakers, a teatro present-.
ation by Cochise and Mesa1Community College students, and a dance in the
evenino. Approximately 200-300 people attended the activities.

) Speech by Johnnie Cain - )
At the heginning of the discussion of the novel in. hymanities,

-- Johnnie Cain gave a guest lecture on- her writing; she discussed her goals

" and desires as. a Black no‘veiist‘wri tino in the United States. ‘ Bécause °
she is so well known to students on dampus through her high schooi teacﬁing,\
the lecture became an event attended by fifty or sixty students not enroiled

\ in the class. . Her ability to. express her love to- the students hnd her

. challenge fo them to work hard.was one.of the best modi vating toois of the

entire year. - a7 /

. .
. - M »

Performance of Of Mice and Men

Fifteen students and Mr. Gunter went to the Tucson Community Center
'one Sunday. It was the students' first’attendance at a_live: theater
presentation by a professiona] theater group Most of the students used -
the event as a basis for one of the cultura'l reports in_humgnities, and ‘
all were surprised at how real the performance appeared to be. They
—~__-Indicated theg,wou]d T1ike to go again. ‘ '
End-of—the-Year Party . , .

After final examsWa student comnittee pianned a party at the. home °

. of the program coordinator. This was a socia] function, but testified

-~

_to the closeness of the group. . ' .. 1 1.'{ -

i
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Retention and Student GPA . /

What does individual student success mean- 1n numerical terms?
Ninety per cent of developmental stddents have completed one semester s
work., Approximately sern\ty per: cent have completed two semesters.
Fourty-five per cent of the students who began classes in Fall, l972
have completed four semesters of work; \fourty -¢even per cent 'lntend tn '
continue their educat'lon next fall, e'lther at Cochise or a state

. un'lversity Twenty- “three per cegt have graduated from Cochise. The 3 '

2

numbers are expressed below in table form. No comparable f'lgures are

available for the total student population at Gochise.

i

, Fall, 72 'Spring,,73 Fall, 73 Spr'lng, 74
a _

First Enrolled T 48 . 5 66 10

Completed one semester . * 4l ~3 60 ¢ X - 9.
Completed two semesters ™ - 48 .

Completed-th semesters nsa .

Completed fourth semester . : 22 . \,L .

Grifduated + .0 =R TP

To _continue college Fall, 1974 22 byg% CT

Another measure of succesJ is ge, student r&de point average,

high school as compared to college.
Average h.s. GPA

Freshnen, 1972 1.899
Freshmen, 1973 1.982*

- . . @ * N3
Individual changes are given in Appendix A. Fhese gfj resowill be
analyzed for significant correlations in a'segrate feport. ’
* The high school GPA represents the grades for'the .. . -
seve ty-two percent of the students who graiuated; it does not -
1nclude‘high schooél dropouts or students who zattended -school in Mexico,

.
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- Student Participation in College Life
o ' / ~One measure of 3 student attitude tbward~ﬁimséﬁf~1s his

willingness to give his time and energy to school activities.
Generally developmental students did not take leadership roles
in high school. Below are listed individual student achieve-
ments of the 1973 freshmen. .

. «t 1 4 .
. Student Senators, 1973 - 74

- L. Darrell Hensley
Mike Humberstore

Student Body Officers 1974 - 75 "~
Joe Lopez, Student Body Qresidéﬁ§§h'
Ignacio Ibarra, Cultural Events Board Chiairman -

- - .- . /

~ Members of Teatro Indio - ' ) ; ‘

Gerardo Archuleta
Jaime Legaretta
Octaviano Gomez, s
Max Torres . » - )
. »,Ramon Valenzuela . .-
\

Presidenqof MECHA, 1974 =75°— o

Hector Chavarria

Members of Basketball Team

drthur Morrow T
Herman Brown . -
- -Wesley Jacques

-

Members of Baseball Team . ' - . i /F————_—i

- - " ™~ David Naterra .
: Louie Montelongo . - . . ’
. Y J

Representatives Elected by Students _ '
©~  "to Advisory Committee e ' ’ f

i/ ¢
L;~\§ . - Hector Alvarado o * , / _
““ ) Yolanda' Carranza - o]
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-~ Stqde'nt Attitude Toward .the Program

-~

- 8
»  Any program which gifes individual attention will be able to elicit

statements of gratitude from students Group d1scussion was conducted
both semesterz this year to obtain criticisms both pos'ltwe and negatwe.
about the program's attempts" x= g . 7 ‘

In late November Mrs. Schwarzblatt conducted small group sessions

- (six to ten students each)“ with thirty-eight of the students 1n the

program. Below are portions of her written summaries of one or.more of

—_— -

the sess1ons .

/ 1. Does -the 6rogram help?

. }
The general feehng was that the progran’ is helping them, for
several reasons. They don't have to pay, cqurses.are.a little /
easier and they receive help in some classes that are difficult.

Accord1ng to their opi%gion. they 1ike the program for several
reasons. It helps them to organize their schedule of classes
so they won't take courses they.don't need. They feel they
receive help in deciding their major. They like the field
trips very much. What I think is. +very important is that they
~say that we seem to care more about them, and that really makes
them continue studying instead of droppin'g out from school.

2. Should the tutors be paid for their work? Are they helpful?

=z

- They think that the tutors should be paid because they are
useful. This is especially true before a test or when a
student misses a class. .

-- About the tutors they -think the idea is good and when they can
get them they aré useful. But the general ‘consensus was that
usually they don‘t-gise them because the hours are inappropriate

" for them and they never can ‘comé to the sessions. They don't
want_to have the tutoring sessions 1n the ‘afternoons.

They ]1ke ‘the tutorfn ng system and they agreed on that they- should
be paid, especially the History and science. tutors which they
consider all.good. The other tutors, instead are bad because

they aren't able to e_L&'ln in a way they can understand.

- - N

.

-
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3. What do you think about the quality of the teaching in the
- >, program? _ ~

- About the quality of the teaching they Consider one teacher
bad because even‘though he knows what he teaches he can't
communicate his knowledge to them. A1l the others were ¢onsidered

. good, but added that one has a bad temper and anotner goes ‘too -
,fast. Sometimes the teachers suggest to use tutors or go to
* the library, but théy don't want to,be interrupted in the middle
. of class for questions and at the end of the hour. the students
~ have forgotten their doubts.

*

.They said that one teacher is good, and that he has improved

very much. He doesn't speak so fast now,:he Tooks at the

students and he writes on the blackboard, which helps them in
‘ y taking notes.

4, MWhat is the job of the program counselor? ° !

The counselor's job is to keep students interested in school so

they will not drop out, make sure everybod)‘ is doing his.work

and not gett'mg too far behind. Besides that they said.that '

}t is up to the student to go for help when they feel they néed
, t.

-

"t In early May the advisory comni ttee invited ten students (four
sophomores and sii« freshmen) to answer questions about the program. The
comments reproduced below were transcribed from a videotape of the dis-

. : w .
cussion. < K ‘

1. Is there a stigma attached to being in the program? Are you
considered di?ferent from other students?

“There is a lot of inter-mixing between .the developmental students
and the regular campus students. I consider myself a regular
campus student," ~

~
‘ , Ignacio Ibarra
"There is no &ifferénce except that some of us are taking the
program."
: Jaime Legarreta

"My freshmen year there were not to’b many developmental.students
and yet I would be on thé campus and I would receive more help
and I did better as a student. But with thg students there was,
no difference whether I was a developmental student or not. We
got along the same; if fact, most of my friends weren't in the
Developmental Program. I got along with them very well; we

A coon never brought it Gp that I was a developmental student.® *

Mi ke Barraza
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2.
"H'lstory .class is thMhardest £lass.l ever had. /I had to do -
more studying and I nedded more help than in any other class.”
’ 0 ’ /Ana Louisa Romero

"We had ‘a class™ that had some developmenta'l students and .some
weren't. The students that weren't in the Developmental Program
had to work harder to get through the history class. Last year
, . we had Mrs. Holiman. She taught us how to take notes. That
& . - was dne thing that I never knew how to do was take notes. She
helped us how to take notes and how to study. For the-class
R o another thing is that we had more regu]ar tests- and the other
students only had a mid-term'and a final. If we fajled one
test we might make it up with another one. No one test determined”
our whole “grade.”
. *  Mike Barraza -

T 3. How did deue.lopment'a] classes help you with your other classes?

"We had to take a speech class. -~ That is one thing that really
helped me a lot because being in high school I didn't-talk. I
didn't answer unless they picked on me. Otherwise I would ot

“~volunteer. Well you know that-f somebody. tells you to take a
speech class, if you are 'a shy person you are not-going to take
it. But if the program demands that you take it, then they will
'go ahead and do~it. I'm.glad 1t was required "

~

‘ A _ . . Norma Mason .
_ - "hafeel 1ike I got the jump on a Tot-of students because in Biology
-this semester they started out.with 25 students) now there is only -
6 or 7. They just couldn't hack it. Most ot them don't know
how to take notes and study." - ‘ )

4

Art i.ove !

- . "The tutors go to classes take notes “n the class and if your notes

aren't too good they show you how and why your _notes aren't.
too good "

N .

.- ' Joe Lopez

~

4. what would you criticize about ‘the program?

- . "Change the name. It sounds er 1C f‘or dummies in first grade"‘

AR ' _ <7« Mike Barraza . <7

-

"Improve the math‘program. Too many kids dropped the class." =~
- i i

N

e e “Joe Pintor
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"Tell the history teacher not to’ 1ook: at theyback wall’ when
he talks." - .

~ .l . Jaime Legarreta

KA

A

What_do you think about the program in general?
”You don't have,to go for help; it comes to you.".

X Mike Barraza

"The Developmental Program is not a dummy program. A lot of..
times in high school wlien you come up from the elementary

and junier high grades yoy come up with a reputation.

Teachers don't 1ike to admit-it, but they do pass the word.
You get to high school and your reputation has come with

you. He's slow, he's' lazy, needs remedial work or some-

thing like that. So these teachers say well I'11 work

with him in my. spare time. The trouble is that they never
‘hiave spare ‘time to work with the student so you go all _ )
through high school and you: real]y never had a-chance. . -
You even start to beljeve you're a.dummy.. This is the .
thing about the Developmental Program. You are not going” to S
get a C ‘just because your in the Developmental Program. .
This is the thing that I 1ike to emphasize; there is

going to be work involved. The program is there to make . |
sure you have everything you need &vailable to you in

order to help 'you to make that grade of C or-better.

That isewhat sold.me is that it is not a dummy course.

>

Crw - Ignacio-Ibarra -

. "You got to know that someone 's backing you up in case you want '
~ to drop Someone wants _yo‘u to stay in school.”

[}

Hector Alvarado
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Consultants

’ »- .

This yeaﬂ/two consul tants assisted the prOgram staff. The first

was Dr. Cecilio Orozco whe visited the campus n November 14. He made
suggestions about adoptmg the bilingual mode a basis for thel

) Deve'lopmenta'l Program, since many students come From S{)anish language

backgrounds His suggestions have Been incorporated into the Fall; 1974,
sched'u'le in. three ways. ('l) the establishment of a Spanish language
class for .native speakers, (2) a bilingual speech class~which will

deve;lop both languages, and (3) a psjchology class taught iniSpanish /

~—— and Engi4sh. (The later point will not be implemented unless a bilingual

3

- the. reSponsibility to change the se'lf-concept of the students. thi :

i o ) -~ ™ o« ) . )
program staff when he evaluated -the p%gram in March. He stated

. . e .
teacher is_hired this summer.) | - :

Drf Barber v¥sited the campus on}uary 7 and .8 znd met with 3 ff
in PREP (a- preco'l'lege program for Army personnel) as well as the Dev Yop-
niental Program. His suggestions about anaiysis of the program fmc ion

are incorporated beginning on p. 15. He encouraged thestaff to a cept
disfussion was at least’ partially responsible for Dr. Godbey's co

staff had a highly modivated atti tude toward, deve'lopmen\:al studen

N



"
£

@/\ - 142

A Bilingual Model f'or the Developmental Program

Ceci 1 io Orozco

Thétgative bilingual student (Spanish/English) whi'ch_ appears in

.large numbers in the Developmental Program also needs tu be ser\'red through -

Spanish in order to bukld literacy skills in Spanish as well as to develop

facility in English. -To this end I recommended th'at a capable bilin’g'ual -

teacher from their communi tx be utilized and that this teacher be also

[ ]

used as agunselor . B

The approach -to the brogram should be through a bilingual model
which develops not only the English facility for these students but atso
their potential in a lﬁguage which they have already internalized. To
‘facilitate your interpretation of what I said m this matter I an enclosing
-a brief descmption of my ideas as 1 presented them to the U.S. Senate
recently. (A portion of the testimony follows.) - ' e
p An j_n_i_i_:_i_al_bilmgual program needs, of course, to take into consi-
deration ks populatiﬁl Many,quantitative differences in the subJect
matter taugbt exclusively in-English (SmE), the subject matter taught
exclusively in the native language (Smx) of the children, as well as the
i initiél mixtune (SmEX) mus,t be considered 'It is to be noted &at the

, SmE as well as the -SmX alve—an essential part gf an nitigl program, as it

" is these units that must show not only quanti ti ve but also qualitative
increases Although these models do not incl Ze specifics ‘in subject

matter, it is to be noted that the relevance of the Fine Arts'of the

.native language as well as the History and Social Studies.would be included

-in that nlodel~‘s Smx.or\SmEx.

<
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Graphically: *
b .
The Schoal~ Day .
. OIS i S| X
» L SmEX L
*A . ‘- *A.""
Figure 3A - e

P

.

§ >

An initial bilinquai program for a bﬂingual with
Hmitedjng]ish abﬂity but with hiqh biHngual

potential because of conﬁw‘nity. home, famﬂy, etc.

*XLA and ELA are toebe specifically designed for"
the particular hnguistic groups.

’ t

g

' The $chool Day

E SnE " SmX 1 ox
K - . “ |
.- ", Figuge 3B -

An_initfal bilingual. program for an other-than-

English mon(ﬂingua]

*Note that ELA again -is speciﬂcally designed for
the target groups. A ,

. o Y
. - pu
P . . . -

.- 'The School Day’

E | . SmE = smx s X

\tG L

A - o | %A
-/L‘ _Figure 3C

» .
An initia] bﬂingual progra ram for'/the monoHngual\

. English speaker. " g .

& *XLA is specifically designed for the groups and

the comnunity in which they Tive.
. ],) '

N

. P
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The aforementioned initial _prograris, are no£ r'htua]]y exc]u‘si\)e‘~ 'Nevfl\ '
trends in metirodc')logy, classmom management as vwell as good teacher- »
preparatwn program (which this paper proposes further on), pgrmlt the Ly
simul taneous operation of the three aforementioned models with the refine-
' ménts necessary so as not to exclude varlatlons Wi thm each group.
The aforementloned models are imtal and should lead to a bilingyal
mode] where mstruction for all groups grows -into a blhngual day. Language

Arts ceases to be "specifically for X group", particular subject matter -

instruction in any one 'lariguage (on a long-period basis) becomes a'

SmX units‘ It is to be doted also that'SmE =
B and “SmX may reenforce cach other but do not ., ' -
" duplicate leaming. ; - . .'

N
L

- L . . 154

teacher-pupil choice. Graphically: =~ »_ . ’ .
. - The_School Day ) »
L e | B S x|
ST S ol el B9 I
& ) . e Figure 4
B SRR . A bilingual program in its adv;nced‘ stages s ) ’
L Nmmuwnummmmg ElAand < o ©
: | XLA units prepare theachﬂdrep f?r the SmE and
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Systems Analysis of Student Needs
- : ‘Louis Barber ¢

-

'The overall evaluation (fron‘ the presenter.‘s view); is‘that,(' in
general, -the work'shop met most of the objectives.. However, we may"
have given a dispmportionate amount of time and energy to development

.Iof Points 1, 2 and 3, all dealing with needs assessments and systematic

“Phnning [T,[)e workshop ﬁbjectfvé% were as fol 'lows]

1. “To provide=-the-partictpants withha’systematic method of -
. devgloping an educational progr (Planning based upon'.
nee
2. To provide participants with methods of building programs
on needs. ‘
3. To provide the participants with information concerning
the use of system analysis as a tool for integrating a
varjety of educational and psychological methods . L e
(selecting alternatives). -
«~ 4. To provide the participants with info?matioﬁ‘in each of .
the following® ¢
4.1 Success vs. faiiure in educational motiuation.
4.2 ‘The self concept as a factor in education. -
4.3 Valuing process as-a factor in education.-
4.4 Behavior modification as a factor in -education.

£ J

- R . g -
The first day, January 7, pdssibly‘should‘haVe been restructured as
the second day workshop. The fi]m. “Future Shock ™ apparentiy proved a -

good motivational basis for dealing with p]anning based upon need but,
»

\ unfortunate]y, we were pnable te maximize the use of the film due to our — {

adjoumment at 3 p.m. rather than as we had planned for 4 p.m, .

The detail work on needs assessmen-t also appeared to frustrate the

.' workshOp participants during the first day. Hopefully, the detail

N
hdevelopmen‘t of & program (as a mode]) foreign ‘€0 all of the participants, ..
helped clari fy the use of a needs‘assessment prjor to the imp‘letnentation o

S ) , Ny ‘ |
’ of solutions : - . s . . |




146

—~——

From my perspective, the most successful part of the ‘workshop
occurred duriAng“ the time we worked as individual groups, QPmp and
- Developmental). -Here we were able to deal more with tecrli‘i\ques and

methodo'ldgy which could be Hirect'ly applied to the indi'vidua'l instructors®

classes. Basis for the discussion was an -assesshent of student

jndependence. ,
Symbols: - > = Greater Than ) - -
< = Less Than ,
L ‘ Consumption o Cpr!sunption . | Consumption N '
-~ .l : ' N
Production . . . Production . Production -
] ’,f’ i ¢ i, -
_ Dependent Survival X Contribution* - :
77 loné ‘ : Zone <
\ @ . " -
——r : X—. Y-
v ]
: A ¥ ' -. - P “ - -
. ” 1 . b
7 FAY 7
/ ' Independent S -
. < . Survival® . . | . '
. | ' ' - A
f ’ o Utility Continium _
- \ ) .
) Affer Kaufman  °
’ & 4 - e
e 1972
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I feel we should have devote& mcre time to' the objectives concerning
Point 4, The Self-Concept, Success vs. Failuré, Valuing and Behavigr -
Modié?cations. | -

From my observation, I have formulated a féw comments that reoui;e»

sharing°'

1. The personnel of both groups. (Prep and Developmental), are
basically positive towardsstheir -program and, in general, have
sound ideas about the purpose of their program.

)

" There are few exceptions to this .generalization which I feel
require reselution. That is; although a small number of staff
members previde token support and, to some degree, give 1lip
service to the primary goals, they appear to be in opposition
to these goals. These few indiViduals can create (and_I
suspect are. creating) more problems for the program than they
are providing in the form of support, Basically, I amnot .
suggesting that -everyone has_to hold the same philosophy, but
rather, that all particpants need to accept the dverall goals
of the program (particularly in the Developmental Program).
Without this consensus of the basic goals, the dissenter will:
destroy the overall purpose and the goals will not be reached,
regardless of how hard mest of the instructors work. The “
primary problem caused by this philosephical gap is the
frustration of the students involved and” eventually, their
withdrawal from the program.

-I-would }ike to-encourage more- attendance by members 0f -the -
Administrative staff, Board members, students and community
members at future workshops' for these programs. I really -
feel that a workshop or meeting or some block of time needs_

to be set aside for the concerned individuals of all these
groups to meet and clarify the purpose of these specjal
programs. After this, “Values" needs to be clarified and
established as priorities, and goals need to be creatéd and

a consensus 'as to these priorities finalized. _

Conclusions. ) ‘ . /

The Warkshop was moderately successful if compared to the
Workshop conducted by myself in the Spring of 1973,

The Workshop\of 1973 appeared to be very successful However,
the carry-oveY from that Workshop was greatest with both
Program Direcfors, but was not.as evident with instructors -in-
the Programs.| This is-probably the result of haVing several

- new staff members. .

- A

We tried to coyer too much in two days; perhaps the college
should provide |some training in these Program on an ongoing
basis, eg. eve other week.

5




Advisory Committee ,
Therman Healy = A\

4

Dur'ing the faH an advisory,committee was formed to work with the
coord'inator of the Developmental Program. -One of the reasons for th'is

commi ttee was to tr_y and get broader 'involvemenwt and understanding by

- faculty not teaching in the program. An attempt was made to enlist .

-

-facu]ty for the committee who represented as many dilfferent departments

¢

on campus. . ' .
The obJectives of the commi tteeWwere
1. To evatuate retention of developmenta]"studentS.

2. To'evaluate content of. deye1opm%nta1 classes. ,
"3. To find the structure to integrate’ deve]opmenta] techn'i
. into occupational programs _ '
4. To determi\ne whether or not new courses.are needed to meet
. the needs, of developmental students . ‘
5. To encourage a campus wide 'system of dignosis for math, reading
- and wr'it'ing skills® .

6. To make recommendations about staff and scheduling for the
. program, in 1974-75. i »

7. To make other teachers a’ware of methods and structure f

: of the program.
Some progress was made in these areas, except obJective f'ive.. The

committee spent much of.its time learning about the program for themselves. -

~

. The committee evaluated the pre]iminary proposal for next year and suggested

changes. Two concrete suggest1ons have been carried out because of thel

comnrittee 's"work, Dur'ing the first meet'ing commttee members suggested .-
more career educat'ion be given to deve]opmenta] students The results of

this suggestion are descr'ibed in the section on career counsetling, beginning

ha 3

. ‘on page 55. Also Lee _Qppenh'e'i‘m, the conmittee representative from aviation,

is working to institute a summer reading cou}se for aviation students who -

- 158
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N

will begin study in July and August .
___ Next year the ‘commi ttee wi'l'l be composed of the same faculty members
vrlth the addition of four students. Two students will be chosen from the
73- 74 program -and two from the 74-75.. Discussion about cxpanding the
group to include members of the community" and pub'lic schoo] counselors
will be pres\ented at the fall meeting. To this point contacts.with
)counse'lors have been on a one-to-ong basis; howevcr, an informal neeting
_ with Douglas counse'lor was he'ld during Dr. Godbey's visi,t. and those who
attented encouraged Ioore such neetings More coumunity involvemen
faciH tate recruiting \students. especial 'ly those with a strong distrust
“of the educatfona] syste\oo_\_." . _ \*

A

-
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,Eva'luation by Dr. Edsel Godbey

Dr. Godbey ®Director of the EducationJmprovement Program for
. the Southem Association of Colleges and Schoo]s. visited the program
" on March 26-27 and’ met with theqwesa‘dent—and the\eans, pr‘ogram
staff, tutors, freshmen and sophomore students, Student Affairs staff.
advisory comittee. and counselors in the Doug'l_as Pub'ﬁc Schools. His

questions and comments were encouraging and helpful, His written

report to Dr.‘Edwgrds has not been made avajlable to program staff or
the advisory committee. '
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1.64- 2417282 9.7 8.7 2.000 2.636 1.750 1.473 58 Chicano 15
1.41 - 274/288 8.2 -8.4 2.000 3.727, 3.571 67 Chicano .
2.14 92/207 10,0 NT . Wi thdrew ) ., -Cauca.
" 1.03 159/207 9.6 12.3 2.153 2.333 1.357 2.500 65 :Indian
1.89 ~208/284 n 313.6, 2.555 2.277-1.285 4.000. 57 Chicano 20
1.71 233/282 _ 2.000 ' .6 Chicano 20
2.98 63/282 93 13.9 . L 3,133 " 20 Chicamo 15
- 1.67 235/288 ) % 0.000 3 Chicano
2.57. 114/282° 8.4 cro2.a8 - . 16 Chicano
Secundaria NT 14+ . , . 2.421 {2.307 2.588 49 Chicg}a N
1.94 105/207 9.9 ,9.9 2.666 1.875 2.153 3.000 60 Cauca. 20
1.80 “246/302 8.8 " 7 9 4. 2,409 2.850 42 Chicano,
2.08 61/81 8.8 76 6 9 * 2.421 2.000 ‘34 Chicano /157
2.10 199/302 7.9 9.4- 5 7 2.812 2.642 30 Chicano” -
Drop Out , 7 Withdrew - Chicano
1.74 259/302, 9.9 , 2.00 2.000 24 Chicano 30
3.07 .55/302 12.112.0 8 10+ -3.80  3.647 32 Chicano
L2852 . 9.9 106 ' 3.22 9" Chicano 15°
) ; 79 "6 ~ . ™ 0.400 -5 Cauca.' -+ - °
.824 133/174 7 8.7 - - 1.44 * 0.000 . 9 Cauca. 25 ;
2.02 274/332 9.6 8 . 1.00 -1.937 23 Black . -
S Lngng 8 10 2.80. 3.466° 30 Chicano 25
Secundaria 9.3 13.1 8 7 2.46 2.857 36 Chicano
GED - 9.0 1.5 = B -2.4 Mesa - (Chicano -+ “
" Drop Out 8.9 ' -+ 0.000 9" Chicawo . .
Drop Out - 9.5° 1.58 1.266 27 Chicano
1.61 74781  12.6-11.9 2.00 2.333 23 Cauca. 15
- Drop Out 7.4 0 7 2.000 5 Chicano y
GED - 14.1 13.3 10+ 10 2.58  1.000 -21. Chicano" 15
1.79 250/302. 9.3 - , 6 s 1.727 11 Chicano -
1.59 274/302 9.0 - - 0.00 0 Chicano 30
Secundaria . 10.2- . 6 3.50 ¥ 2.800 21 Chicano
2.39 . 151/302 10:914%4°8 9° -3.00 2.571 30 Chicano
2.05 212/302 9.7 7.9. 8 8 207 2.1 28 Chicano 15
Drop Out 7.5 - 4 2.00 ‘5 Chicano
2,99 9/21 1N.a - 7.8 3.25. 2.86 31 Cauca.
1.65 73/81 7.4 9.3 6 6 . 1.77  1.700 19 . Cauca. )
1.30 275/282 9.3 11.9 4 7 . 2.00 2.416 28 Chicano
.2.07 206/302 8.8 12.3 5 7 *  2.61 2.937 37 Chicano 20
'NA . NA NA NA NA MA. - NA - 2.980 6 Chicano
2,93, 74/302 10.9 1.4 7 10+ oo 2.81 - 2,933 31 -Chicano -
2.49 125/302 7.9 8.8 S 164 1.70 , 1.300 20 Chicano 25
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B i . ' . Yo *Student plaps-if not
Yoo, \ retuming to school:
w | ’ 1) full time employment
L + . 2) marriage
g ° 3) babysitting problems
‘< 3 n - 4) arrest
v B 5 = 5) lack of motivation
- g & 9 S i 6) family moved
= <. ,le £ e | Se 7) armed services
El 2 s S § o =% 8) out of_country tuition
-1 8 < . o b - et o< prohibﬂ
[ =4 — - | %= g -] £
= — .:S f’; O: a. . 3 "5 .2 )
5| > 2% |8& > S | £%
‘ 2| 'E g | Y d % | 38
E = E | Z& |25 .8 5 83
11 8,000 1 Education Cochise
4 4,000 0 * Education 1
, NA 1 Police Science . 1° T
3 6,000 ‘0 Police Science. 1974 . N
11 7,000 "1 Education Cochise '
7 9,000 . 0 Undecided 2
8 © 75 - 0. Undecided _ -1
& 6,000 GI 0 Undecided . -7
8 6,000 730, 2 Undecided - . 8 ,
8- 6,000 2 Secretarial Cochise . v
3 1,650 1000 1 . Secretarial 1974 V 1 ~
g . 7,200 612 0 Business Cochise - )
7 6,882 1750 . 0 Humanities Cochise
6 4,000 160 » - 0 Nursing ) Cochise
8 .2,000 80 ° 0 Undecided > .~ 3
5 10,000 160 0 Police Science Cochise
8 11,692 3% 1 Secretarial Cochise . )
- 5 12,000 . 0 Undecided . 1 . T
6 6,000 80 0 Undetided - "5 -
© - 4 8,000 160 0 Police Science , 1. %
9 4,800 500 3 Educdtion =~ .. LA . '
10 8,145 1635 1. Education . * Cochise
8 2,000 160 - 0 Social Science Cochise . )
7 3,000 750 .. 0 Humanities - i Mesa .
i 4 2,000 80 1  Undecided --, . 5 ’
5 2,763 400 0 . Nursing . Cochise - -
7 2,000 1300 @ Police Science Cochise : L e
6 2,000 6I 0 Police Science 1 .
11 4,019 1755 1. Law 2
9 3,000 SO -~ 1 Secretarial . Cochise_
8,000 - 80 0 Undecided \ 7 .
6 6,000 -105 0 Undecided 8 ,
8 5,000 160‘\% 0 Nursing T ‘Cochise Y
=13 10,613 710 ° [0 Electronics Cochise .
=1 2,400 1602 0 Undecided Cochise ‘ :
7 1,700 1067 ° 0 Forestry . ", Cochise o . , .
7 5,200 1825 1 Undecided _ -+ =" Cochise to- ) .
. 2 1,284 1427 0 Nursing . COchise _
. 8.~ 4,000 999 0 Social Science -7 Cochise . . . AR
4 10,000 & 1 Humanities Cochisex - .
3 5,154 560 0 Nursing . Cochise’ -
© . .5 12,000 60 1 Secretarial Cochise
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2.48°103/245 10.0 14+ 7 10" - 3.14 3,000 32 Cauca.
-1.95 .224/231 9.9 1.66  1.333 - 18 Cauca.
"2.24 178/302 8.8 10.6 7 8 2.66 2,230 25 Cayca.
1.97 63/81 14+ 10 10+ ) 2.62 2.750 - 28 Chicano
1.67 112/174 9.7 8.7 9. 8 2.00 . 2,500 20 Cauca. 10.
Secundaria 8.8 12.6 6 .7 2.00 2.600 26 Chicano 16
1.97 13/15 .10.4 12.5 8 7.73 1.666° 30 Chicano
Drop Out 9.9 - Withdréw A Cauca.. <20
3.53 4/21 12.6 10 10+ - 3.81  3.733 31 Cauyca.
1.81 2457302 7.5 Withdrew Chicano
1.82 68/81 9.7 " 6 10 _ 2.64 2,166 34 Chicaro
Sécundaria’ 6.7 7.6 6 8 ’ 2.35 3.000 28 Chicano -,
8.7 8- '~ 2.615 13 Chicano . 20"
1.42 23/41 11.7 8 8 2,15 2.105 °34 Chicano 15
2.74 45/174 8.8 10.3 9- 8 2.9Y - 2.800 27 Black :
1.55 253/282 "12.4 9.6 . 2.62 Withdrew 8 Chicano .
1.79 250/302 .12.2. - = N1thdm,y4 3 Chicano 20. -
- 1.62 270/320 g - 1.12 .- 0.000 19 Chicano 20
2.36 - 7.9 13.7 9 . © . 2.00 2.4a0 15 Indian
Drop Qut - 8.9 ) N'cthdmw .. Chicano®
Secundaria’ 5.6 7.6 " 2.46 . 13 Chicano™ 715,
GED.. _ 14,1 1447 10+ 10+ . 2.75 2. 200 A 25" Chicano
1.83 67/81 7.4 76 6 .7 .. . 2.15 . .1.692 26 Black
2.37 168/332710 7 1.8 2333 24 Chicano 15
Exchange student from Columbia . - = + 4,000 4 .
2.09 204/302 9.4°7.6 8 - . 3.00 3.000 33 chicano- 20
1.55 271/286 .14+ . . 0.3 0.000 - 14 Black
1.44°123/174 9.0 9.1 R ©1.52 0.000 1} Cauca. - 20
1.45 266/282- 11.0 11.2 - C 1.66 "~ 9 Chicano 20
Drop Out 9.8 , Withdrew --Cauca.
2.00 275/332 10.9 12.1 10 9 2.38  2.500- 27mCauCa
1.91 95/174 13.9 :10 .10+ 2.86 _ 3.058 32 Cauca. -
1.32 134/207. 9.2 10.5 ' 2.22 Withdrew 12 fauca. 30
21/30  10.6 10.4_ 2.00: 8 Cauca. 10
GED . : ~ 3.846 25 Chicano '
-2.50 13/21 8.8 10.3 6 167 1.78 32 Cpjcano 20
- 8/45 7.9 8.7 6 ~1.4 - 1,718 221 fndfan- 10
1.74 70/81 137 , 8 - 2,650 _ 20 cpjcang
1.97 219/302 9.9 -9, 2:57 2.684 39 ‘Chicang 25
1.93 195/281- 8.7 ° 6 - - +2.437 . 16 Chicano . 10
1.47 122/174 8.8 T# 6 2.00 2.562° 35 Chicano 15
Secundaria 6.7 8.7 7 2.99~ "2.3¥8 - 39 chicano .10
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. T R S . e *Student plans if not s
T . R R o : T . returning to school:
- a . .. ~ )
. - S \ ‘ .17 1) full time employment
s = Q : 2} marriage
- ' ¢ = * 3). babysitting, problems
o @ ) "8 Lo 4) arrest
> 3 > o © 2> 5) lack of motivation
= - | = g § o 6). family moved
- S, g < S Q" & < 7; armed services
- Q _ - > @ . o _ 8) out of country tuition
- — - o te . 3 5.2 pmh;bltwe : o
1. > Qw. ~ = S © o ) -
g1 2| 5|88 g -2 .58 >
E = c -~ E g ] ‘e 3 :
> © - Q 3 < S QT g
= [ L a ) .;°r [ . D QLo
N g - 7 ) =
5 % 4,110 1160 0 Zoology ~ Calif, . T .
6 25,000 160 1 Police Science ., - Cochise o
6 8,000 160 3 Undecided ' 6 .
4 7,800 1 Social Science " Cochise
4 12,422 0 gusiness . Cochise .
1F 4,800 0 Social Science ,, Cochise i
5 15,000 - 1 Social Sc¢ience -Cochise i N\
4 2,060 0 , Business . -1 .
4 . .8,340 0 Agricul ture Cochise ’
4,000 0  Undecided - a b i
.7 3,060 0 Humanities Cochise . °
3 5,000 0 Secretarial Cochise ~
1 7,000 0 Education Cochise *
1 7,000 0 Law Cochise:
8 5,000 1 Nursing Cochise
3 3,000 1 . -Secretarial -3 ™
5 3,000 0 Secretarial "3 -
3. 10,000 0 Drafting Cochise ~
W 2,500 #1220 0 . Undecided . Cochise € - -
' .3 6,000 80 0 Secretarial 3 : ‘ .
6 6,000 ° 80 2 Science | .2 . ’
-5 13,000 160 0. Law . . Cochise™ ',
5 9,184 1511 0.  Undecided : VA
8 8,473 220 0 Police Science ‘Cochiser * ;
KA 25 . . ' 6 - . . ' oA
., 10 _7,000 160 0 "Police Science Cochise® - .
-4 +4,000 160 0 Undecided - 5 . .. N - :.k
5. .8,000 '8 0  Drafting - — . 1 - , - A
5 4,000 280 - ,1 , Undecided é; SN ' . - .
5 10,000 80 0. * Undecided _ S .
4 - 10,000 . .60 0 Police Science Cochise~ - . "
3 9,000 160 0 Sociat Science Cochise -
6 5,000 , 160 0 Business 1
6 14,400 80 0 -Secretarial 2
' 6 2,000 © 80 0 Social Science UA
9 -3,600 1703. 0 Police Science = Cochtse =~ .
7. 1,500 1700 1 Education . ., .~ -Coch'lse _ ‘ )
6, -~ 8,000 925\ 0 Undecided - * Pima~- -~ . '
5 8,000 160 0 Police Science - Cochise , . . . "
. 8 5,0 300 0  Social Science - Cochise
| 9. 13,1 630 1 Nursing . . Cdchise
| 1 0

| [l{llc 0. 6.000 . 650 . "Secretarial . Cochise : | e
A AT
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¥ ’ N *Student plans if not .
. ) Jé; returning tofschool:
o b 5 , 1;_ full- time employment
| < 2) marriage
3 ° 3) babysitting problems
a3 o, " 4) arrest “
v. » £ s 5) lack of motivation
% » @ e | =8 6) famil d
- ° o 8 38 | 5% amily moved.
- < 2, s = = 7) armed services
El e |m |% £ S | 2% | 8) out of country tuition,
< o < o 4 & . - prohibitive
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8 6,000 80 2 Secretarial 8 '
5 8,960 160 - 1 Social Science Cochise
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Appendix B

Budgét,lhforméfion

-

»

Expendi-tures Paid b) Federal Grant
. / ‘

[d

Salaries . . . 47,232.00
‘(Coordinator, Secretaries, Counselor, -
Reading Instructor, Instructors) =

Fringe Benefits at 182 -tV  ~—— , - 8,501.76 -
Paraprofessional Tutors/recruiters - 3,088.00
Postage - Telephone ) . . 350.00
Travel: . . ‘
Per Diem : : 2,318.00
Mileage -~ - i _ 1,518.00

Supplies |, . o
)_  Curriculum Materials ' - 2,257.00
Videotape, Film . ' 1,777.00
Office Supplies . 306.004

..« Curriculum Development, Summer 1974 : 1,600.00
.- Capital Outlay (audiovisual equipment) . . 2,500.00

’ S " - | Total _  81,447.76

In&ireét Costs at 15% . o 12,2172.16
- i M . , TOta] n 93’664.92
ggpenditufeé Paid by College Operating Budget

- £ » ° * . v
Fee 5a1ver§ | . | w | 9,213,00

) Total » o 1102,877.92
Cost  per student based on dbove direct expenduitres. :

(Not inténded to account for general operating expenditures - -

of the college.) - B ‘ . —

102,877.92 ¢ 47 = 1,336.08 =~

@ El

k71
:




‘ No.  TOTAL ‘ TEACHER
CE  SIDEWS NS ESE . INoOMEX - STATUS SALARY.
076 “TIE 39 2.60 \\“““s 1,589 Contract $1,483 .
079 14 42 — 2.80" 1,711 Contract 619
Q80 25 , . . 50 3.33 ~ 2,035 .Contract " 649
‘. 081 1 38 2.53 1,546 ° _ Contract 649
083 1@Ljﬂ" 42 2.80 1,711 Contract 1,058
084 30 9  ° 6.00 3,666 Contract - 1,058
085 47 141, 9.40 - N 743 Contract 1,000
086 14 42 2.80 1711 overload 555
ové 54 . 162 ':fidlso _ | §35§9 Contract 3,709
073 39 78 e 5.20-.. .. 3,177 Contract . 1,298
074 93 379. 18.60 . 11,365 overload 370
“ ; . 3 Overload 370
075 24 ‘%E@ 12 J  4.80 2,933 Parttime '~ 555
- 076 39 117 . 7.80 4,766 Parttime 555
TOTAL ~ - 1 192 79.46 % ° 's48 552 $13 928
- by 2 = by 2 = "
. 39.73. $24° 276

O

*

BUDGET FOR *INSTRUCTION

|

¥

-

R

+

¢

* Average FTSE Value of

‘Tbtai FISE Generated by Developmental Students gj.SSW- $40,068.38‘

¢

+
— ’

$611




Education for the White'Man

In a statement made by a spokesman of the Six Nations
in 1744, one »f the ‘Indiah leaders made the statement that
it wou]d be bétter for the white man to become educated in oA
Indian ways; than to simply make European education avail- .
able to the Indian youth. :

The entire incident and the quotation is seldom ,

published. Here it is: .

! At %zncaster, Pennslyvania,’ Commissioner of -Indian
Affairs Benjamin Franklin signed a -treaty with the chiefs

. ~of the Six Nations on behalf of the government of Virginia. ;

During the council he told the chiefs-that there _ "
existed at Williamsburg, Virginia, a college (William and - :
Many) which had a fund for educating Indian youth, -

Franklin said that some of their sons would be welcome g!g
there at the Virginia government's expense and would be o N
“instructpd in all the learning of the white man." R

The fchiefs' spokesman résponded: "We know you highly
esteem such 1earning and that our youth's maintenance would
be very expensive to.Virginia. We are convinced, therefore,
that you mean tg. do us good by this proposal. We thank you
heartily..

"However, we have had some experience of it. Several . |
of our youth were educated at the co]]egesﬁﬁ? the Northern |
Provinces. - |

"They were instructed in all your sciences. But when *

N they came back to us they were'bad runners, ignorant of

every means of 1iving in the woods, unable to bear either ¢
cold o hunger and did not know how to build a shelter,
take a deer or 'survive an enemy. E 3

. "They spokJ—our language imperfectly. Therefore, they . . ‘
were totally good for nothing. i |
’ "Although we deciigf,your generbus offer, we are anxious )

~-""to show our’gratefu]nes If the government of-Virginia will
send us some of Virginia's sons we will provide-their education; .
instruct them'in all we know and make men—of them. ' |

. Reprinted in Wassaja C
. } SO American Indian Historical Society :
R June , 1974\ .
: UNIVERSHY . ) : s
L 10S Amﬂ! - . : .
NOY & 1977 :
T CLEARINGHOUSE FOR R — P : . ‘

.. QMNKM?COLLEGES
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