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The aim of the developmental program is to remove
economic and academic skill barriers to a college
education for,Studenti from ethnic minorities,
primarily those with Spanish-speaking backgrounds
who comprise the lauest minority in the [ Cochise]
College district.

Guidelines of Title III Grant
-1 Warded to Cochise College by,U.S. Office of Education

j.

°

The curriculum of the College will include transfer,
occupational --and developmental courses for, youth and
adults &of the community . Emphasis is not, to be given
to any of these to the exclusion of others. The
administration will continuously be alert ,to the
educational` needs of different ability and ftterest
groups in the community sp that it can preset for
Board consideration new and appropriate .cominunity
colTege -programs which would possibly have a justifying
enrol lment.

CochiseCollege GOVerning Board ,Poiicy 3002
.
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El "Developmental,,,Program".me ha ayudadd tanto que
pienso asistir a- universidad el ano entrante. Creo
que la razon Mat importante es:-.que le aprendido a
leer, como preparame pare las Clateey como racer
el tribajode colegio y no sayirme.

The Developmental, Program has helpedine so much that,
I plan to attend -a. university next tear. . I think the
most iniportaitt mason i that 1 sveleamed how to
,read:' how to pripare for-classes-and how to d6 college
wilt*, and 4t quit. 4.1 ,.

,,, ,b

- ' Edu/rdo Al*arado .. ,....

Co,c4i,se College GradUatei.
. /

. , "A B tter Opportun Ay* suggested by Art Cove
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/ 'rinting 6y Rosell'a Clark 0,.
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Philosophy and Substance '

One-morning last year I was watching two developmental students'play

pool. One of 'them straightened up, after dropping an eight ball in the

side'pottet, and asked, "What's your job, anyway, Mrs. Holiman ?"

"To keep yous in school."

'"They really pay you fort tr
"Yea, they do."

The student speaks Spanish' to his friend across thePpool table; he

comes from a family with little money -and nine children. He is . a survivor

of a group Which began the first grade together, then began one by one-to

--t drop out of school. He-is a member of that comfortably vague group called

,

edudationally disadvantaged and culturally deprived.

Throughout tiris report the voices of students will recount the success

and failure of the educatiiinal system, past and present, within. the Develop-

menta rogram and without. The educational sYstem,will be accepted for what.

it is: the institutionalized control of human beings, control all the more

profound because it involves the human body and mind, For many_ students

this system of control is benevolent, giving them the skills and certification
,.

e, - .

to earn a living in the adult world; WE/ever for the student who'nfailS;". to .

'compete, control becoines rtinforcement of hii assumed weaknesses
.
an a uacies.

e

Many educators are afraid to accept responsibility for this student's failure,
-,-.. . .4, . . .

blame the home environment and peer influences, and continue to use the
_ .

... . ...,

system of reward and .failure.
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The high school tranicripts of developmental 'stfidents yre'

punctuated With' D's and F's, symbols. of "poor performande." Whether

the student drops' out or,minages somehow to graduate,, the, learnin.g

.processis distorted by his guilt froM not being able to satisfy what
. . _

he perceives as a.teachv's whim. .If the teacher likes him, he will-
moire a good grade. If-the teacher frowns, attempting an assignment is

a waste of time..

What can a community college do 4.o destroy this student's program

for failure? What responsibility does the "open door" imply? At Cochise

College the Developmental Program is

Any situation' which prevents
can be corrected. s'

1.

adopted four postulates.

a student from learning- .

2. Vitudent's potential to, learn. can be transformed i n
performance if he experiencessuccess

.

3. No educati okal institution has the right;, to demand
that a student forsake the culture, of his family,
in order to succeed. ,

. The student, not the educational system, has the final
responsibility for his education.

Within this philosophical f work, we have questioned many of the

4'

methods of control used e educational system.

(How much must a'student conform to a tin*, frame for learning?

At some point a student has to deionstrate what he has learned'. The
.

educational system uses test scores and grades to certify th-at learntng

has taken place. Developmental students knowfrom long experience

that they will prove themselves only by earning satisfactory grades.

Even so, the' time frame for learning has been modified ih several ways: si

(1) to allow all work to be turned in when completed rather than on an

arbitrary date; 2) to'eliminate timed tests; (3) to provide for written

fi

a
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and audio-visual ritrieval of all lecture materia/;.'1(4) to encourage

stUdentS to follow a schedule so that Signments are -completed; (5) to

provide for individualized instruction when needed. The first, three

points Prevent the student's making excuses for his inability to "keep up";

the last two enable the student to cope with the standard classroom situation.

.How much of learning must take place in 'a classroom? Often a student

\-
who eXpects to fail distracted in the classroom. He may have had

an'ardument withy his parents before class; he may be worried aboUt losing. .

his parttime job. Program staff ork with students in the dorms,' the homes,

the student* union-, the library.. The student can ask questions when he

needs to; eventually he will perform in class. He will no longer be afraid.

of asking a "stupid" question. ,Field .trips also allow a new environment

-for learning; the tiacher goes with the students to see, not to lecture.

How much teaching should be done in English if the student's native

language is Spanish? Eight students in the program this year were new

arrivals from Mexico who. have language skills in Sp,anish but receive all

instruction at Cochise in English. Thit year bilingual paraprofessionalS

have ,provided concept reinforcement in Spanish; tests have been given' in

English.

Another group,of students speak Spanish in the home to their family,

yet have had little contact with the Voeabulary 'or complexity of expression

used by educated adults who speak-Spanish. .These students need instruction

in both English andSpahish in order to compete for jobs as bilingual

teachers, nurses, secretaries, businessmen, police officers,, all occup.a-

tioq which are-part of the training available at Cochise.--' Next..yerir

developmental students can gain proficiency in"reading, writing and speakfing.

Spanish and English.

6 t e

1
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What materials are effective ,ifv teaching a specific concept?

Basically, students 'need a variety of means, to learn. The past experiences

develdpmental students have included little exposure to 'audio-visual

or individual instruction, primarily becaus.e,_of finaricial limitations in

the aunty high schools. In this area federal funding has provided an

opportunity and.a responsibility to create a variety of approaches to

leariing. Some students learn by taking lecture notes and reviewing

thei notes; some Yearn when they review concepts orally with another

student who understands the concept; .some learn fro% vocabulary lists
. i

and study guides- designed for specific courses; some learn by watobing

eotape of a lecture, in order to review the material a second time;
a

learn from - reading a textbook in the library; some learn by talking

'a vi

some

to t e teacher ,after. cl ass .

What counselling techniques improve student performance? Much of e

the counselling in the prOgram is done by*Ahe,students ihemselves..

This yOr paraprofessionals/were *signed to assist several courses;

, ,next year a ,paraptofessional .will be assigned to a specific group of

students: He will check on student attendance and answer questions

about how to. cope with the iiistitUtiotial system, then' turn Over serious
I ,

problems tp a professional ,counselor.

If the basic purpbse of counselling is to encourage a student's, :..

positAle selfLconcept and his ability to function, then all facets of

the program involve counselling. 'Teachers listen to student reasons

for absences Students, support- each other by comiirg to class in groups

and monitoring eachother-'s performance. _Also, special actiyitiet

encourage .a group feeling, sq that developmenjal students stop seeing- ,a..''

themselves as isolated individuals.. The $essibns to. fill out financial

4
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aid forini and discuss possible ca4'ers encourage students to plan for-

all decisions ab their college careers.

Hot*/ much teaching must be done by professional instructors? A

teacher with a degree in- a subject area has the knowledge to choose

the best means to present a concept and to plan an ,instructional

s.equence. fit)is also best able to present new' mairial. But a student

6

who is afraid of all teachers, because of previbus experience, can often

first experience success with a paraprofessional. Paraprofessionals
.

, . .

will tell' a new student what information is necessary to pass a, test,'..:.

arctieceive credit in a tourse; they consider college as a practical,

working situation and know when to ignore the idealistic goals of th?

teacher. They know the fastest waj, tp complete registration and

whether or not taking notes is necessary in a specific course. They,

are direct in criticizing a student's procrastination about completing

wbi-k , The exchange of-techniques which _always look' place, in the snack

barbectoes a legitimate factor, in svcceeding in college..;

EducatiOn remai.uf a system of control, but modifications give mare
v

opportunities for learning.. Any experimentation with the existing

systeth is going td generate criticism. Much of the criticism has a.

validity when considered in isolation; some criticism. lacks,rven that

rationale.

Teachers question the presence ,ef,developmental 'Students On a college

campus; often the criticism is stated by saying a developmental program

belongi the, high school..My only answer can be'that we do not control

a student's previous 'experierices;.he comes to us with tie right to

2.
attempt'college work. We cannot turn him away.

.. ..

00

.
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, Teachers also fear college, courses are being '`watered down. for

dvelopmental studenls. A ,eacher wha makes this criticism may have

a subjective means of determining'a ttandard; however, what objective

validation can be used? Doesateacher have to use a speCffic text-

rbook? Does a teacher have to fail a certain percentage of students?

Does he have to use standardized test measures? Few university

professors wo'ld accept these limitatiOns on their classeS. The (PA

average for,developmental student's is similar for the freshmen and
-s

sophomore years (2.253 and 2.240),, indicating the grading practices'
It

are similar in developmental and nondevelopmental classes. When

more objective means"to-'validate all collegeClasses are determined;
rk

'developthental -classes must certainly be 4ncluded. .

The program has also received criticism because it isfederally
. .1

funded. °Basically, the- complaint is that the program will cease when-
.

the money stops flowing from Washington., Information about the budget

is included, in Appendix B4' Developmental students make money for the

-college through stafunds. Salary. expendituk.s Other than instructors

become self-supporting if--recruiting for the. program increaies ColIeg6°

. enrollment anciretentionTSince.-"the collee has not yet completed a
ta

r

, comprehensive study of retention rates, program retention.has to be considered
. s

°-
/

* in isolation. Figures. are given in the evaluation section of thip report.
. .

Criticism from...Several sources has been concerned with the ethnic

a mixture in the program. The federal iuidelines have been taken, literally,

.°- and--nO attempt has been made to recruit a student strictly becauie of..his

ethnic background, Representation-,of all groups, (Chicano, Black; Caucasian,

Indian) has remained constant for two'yea.ri.,,.ho. student has refused td
i _.

:,

.x, ..: __J
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join; the grogram because he feels it is ethnically biased.

Mr. Ortega's discussion of counselling, minority students, included

in this report develops-in:detail the argument that the program is in-
,

'adenUate because it has no fulltime Minority staff members; however;

the coUnselorhired with program funds speaks Spanish; paraprofessionals
-Ihave varied ethnic and cultural baCkgrounds.

My own criticism bf the paM is much more fundamental than any
0,

of the above. A student has learned, for whatever reason, to fear, and

distrust school; the students' attitudes toward their previoui education

are included in this report, beginning 'on page ZA. Helping the student

to funttiorP requires repeated, often continuous personals 'contact with'

program staff. I am-the only staff member to date whose job,has-- been only
o

towork th 'developmental students. Next year I will' be o1 sabbatical.

Five positions are listed in the up .coming college budget,,,asilitiiltime

developmental staff. One is the Spanish instructor who will teach one

developmental class' each semester; he is also. in charge of a summer

Spanish language program, a teacher aide program, and, Chicano studies. ,

Mother staff member is a counselor who is assigned to the Student

Affairs office; she has the responsibility for counselling any Cochise
ottif

student, as
.

well as being foreign student advisor. _Two. other positions,: .

program coordinator and psycholo-gy instructor, have not yet. been filled.

Only one fulltime instructor in reading is presently assigned to work with

developmental students next year.

' No matter how complete this report may be, the DevelOpmental Program

Will cease to exist the moment the staff cease to be constantly available

to students. The system mutt' give more, not less, to the unprepared

ti b.

14

4



V.
student. Staff must see

developinental students.

This statement may 'not. sound as i deal isti c as .thlt philosophical

statements which begenthis.essay, but the connection exittsr.

their success as

When the student

linked to thd succesi of

succeeds,,they have a job.

system-of contrpl, called the educational systeth, is manageable only when

student and teacher are on the same side, when the teacher achieves or

fails with the student. The meanswe have developed'at Cochise are

outlined in the following' pages The criticisms Of the .pro-gram, .beth

from me and from others, will be continued in next year's report.

1 _
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Federal "Guidelines 1973-1974'
A Division of College. Support .

Bureau of H1 her Education USOE
\ Title III Strengthening Developing Institutions,

c PRIORITY I.; Cochise "College Developmental.

The f,Cothise' College! Developmental Pro
.

.

in its second year of
I.,.

. ,.
., -: -

operation, consists of a program of, stuck...ft-44 students who's high school .,
,

. . n*

grades, -average 0+, with, reading levels ranging from fifth to ninth grades.
,.

. . . .,
Sevent'faculty, members presently man theprogram on a part time basis but

the program lacks: sufficient funds for the intensive, indiv ualized

instruction necessary, particularly in the areas of reading an English;

and for necessary individual counseling. Nor can present staff handle

additional students that should be -in -the program, such as high school

!dropouts and 'returned veterans with academic

The aim of the developmental program is to remove economic and

academic skill barriers to` rdcolle§e education for students from ethnic

minorities, primarily- those with Spanish-Taking backgrounds who comprise

the largest minority in the College district. Through the climate

engenderedcby conceren counselors, faculty and paraprofesiional :tutors,

4,ochise College hopes to open up new vistas for the disadvantaged Mexican,

American, alloWieg him to realize potential he may never otherwise ,te

aware of and thus-to increase his economic, educational, and cultured

oppOrpini ties

To, this point, the deVelopmental program has accomplished adaptat)ons
14

pf curriculum, itittitution of several new courses,, and reorganization of s-
..,,

/teacher scheduling. With additional funding,-the.program can-include ---. ,

. -. ..
V. dropouts and veterans rather than restricting itself to high school grad-

, . . .

, .

uates in the lower quartile of high school classes and can provide the

°^ reading special fst add\ bi lingual counselor necessary for suppor ve
--....

services.* 17
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%Charact cs of Developmental Students

1972' - 1974

CoMpiled from Statistics in Appendix A

ACADEMIG 0ACKGROUNUf

Freshmen, 1972
.1-

48:- High school graduates (average GPA 1.899)
1 1,1- G.E.D.
2.- Did not complete. high school
1:- Completed sedundaria in Mexico

Freshmen, 1973

High school graduates (average GPA 1.982)
G.E.D.
Did not complete high sdNool

84 Completed secundaria in Mexico

FAMILY BACKGROUND*

Educational Bakcground of 'Family
1

/ 76 - No other meiribers'of family' have attended college
, 3 - Parents wia college degree"
1 - Mothereattended college

21'-,One brother or sister is 'attending or has attended
college .(7 in Developmental Program)

1 - One brother or sister.who has a degree
2 - More,than one brother or sister attending or has 7

attended "col ,liege .

- Wire than one lirotherorts'ister who has college
degree

1 Not .avai lable

I

<

*Statistics on famtly.backgroun'rire based on 100 out of the total
129 studenti..

.
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Family Income No. of families
No. With More

Than Five Members'

Under $3,000 22' .

.

15

Between $3,000 $5,000 22 20

, t

Betwedn$5,000 $8,400 28 18

Over $8,000. ,28 p

ETHNIC BACKGROUND

'45,
4 44

Fail,' 72 Spring, )3 1
,....4. .

Fall, "73' Spring, 74

Chicanb 32 31
l' 42 49,

Black ,
,,- 4...,\ 2 3', 3'

Native American 1 1 2

Caucasian ,, 11 13 .15 14.

ho

9
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College Staff

Dean of- Speci al PASjects

Program Coordinator'

Secretaries

Involved in Program

In Johnson

Marjorie Holiman

Counselor "(Hi red Oct. 1973)

Reading Instructirr (Hired April, 1974)

Parttime Instructors

Paraprofessional Tutors

C Recruiters'

Advisory Conni te

Therman Healy, Head Counselor; Chairman 1973-74
Bi 11 Lent, Cooperative Education, Chairman 1974-75
Ofilia Owen, Bilingual Secretarial Program
Bob Dunker, Drafting,
Lee Oppenheimt Aviation
Larry Gunter, Humanities
Dave Pettes, Science and Social Science
Hector Alvarado, Sophomore, 1974
Yolanda Carranza, Sophomore, 1974
Two freshmen in program, 1974

f

Ana Louisa A . , Romero
Barbara hi tran

Monica Schwarzbl a tt

/Ann Anderson

Mary -Lee Shel den
Hal Bodle
Arlo Janssen

.a Gene Riggs
John Monnett
Bill-Miller
Jeanine'Maio
John Doty
Vern Mosher

Jose.Bracamonte-,
Yolanda Carranza

'''':Cindy. Johnson
Joe Pintor
Norma Manjarres
Jon, Johnson
Gilbert Carrizoza

Mike Barraza
Karla Hernandez
Joelopez
Ignacio I.barra

--Norma Manjarres

14



IFinancial Aid I

15 .1

Classroom
.Instruction

Individual
Reading

Instruction

-no

-*

4 3

4

O '.

Systemt Analytisof Program Structure

O

Package to
Fulfill Needs

of Each Student

..

4

Counselling
and

Guidance -

,a

b

a



Component: Individual ReadiJig Itlitruction

Need: The student must be' able o read coil* level texts

.Atsessment of Need: (1) Nlstin-De ny Reading Test (2) "Individualized Reading Inventory (Teacher4ade test)

BUDGET

.

PERFORMANCE OB ECTIVES
Nir .

4 .

ACTION Pbt1 160CUMENTS

Reading
Instructor's
Salary

.4

1. The student will 'learn SOQ vocabu-
.lary,,words during' one academic year.

f's

2:-. The student wi,11 pi-epare and
hriswer study questions of fifteen
textbook assi9nments.

3.. The student will increase his.
'reading rate 200 WPM in one
academic'year.

4. The student will read two °
b9oks, during the year.,

4

Vocablitaey taken from -

the stUdent's- texts: '
.

A
e

-Assignments -"wi 11 be -

taken 'fronOsubject 11"
matter classes
Special atte iOntd,
the studgAt.'ram 'dr
field.

0

User of reading
machines on a, Teguiar
batis. I

EcoUragement by" ..-

reading" specialist to
pursue inferests by
reading Books assign.",
ed in histdry and
humanities 'classes

S.

e

.

it2
4

,

..
Qui es given" on
yOCab ary._ .

Nelson, ny .
_e°,

vests" in sUbjEetN
mar 'elaSses:

Quizzes op
conprehensi off

,
Reading compre-
hension quizzed' '
,and written re-
views of-books.
read

EVALUATION

Pre and Post tests:
D

Individualized. Reading
Inventory

Student's receiving'
credit- in a subject
mat4er,class.

Nelson -Denny
linnvdeinvitodruyal i zed ,Repding4

. _
and Post student

op n on_survey about
his attitude toward`
reading.

4'

c.



1

Component: Classroom Instruction

Need: The student must complete graduation -requirements and achieve .0 grades in college classes.
....,.

. .
'.. . t

4
o

I
''"4

Assessment of Need: (1) High school grabes. (2) 1raduation status in high school.. (3) Intervie c. with student about
his opinions of teachers and individual subject matter courses. (4) Writing sampleS in English

. . and Spanish. (5) fielson-Dennytest resultt.

BUDGET

,.4
PERFORMANCE OBJECTMS ACTION PLAN 'DOCUMENTS

Peer tutors, 1: The student will learn to take
Reading notes to lecture class.

Specialist, , -`

Subject
Matter

Tedchers. _

Counselor

2: The .student will leirn to take,

Vectiveand essay tests. 47

3. The student will complete.general.
education requirements.'

; A

4. The student willattend class
gularly.

Inevidual encourage;
ment to attend class
and make up any work
missed. Flexibility
of teacher to en-'

courage attendance.

Collect student notes
and have students com-
pare notes. Ditto
copies of tutor's
notes. Use recordings
otiklectures in read-

ing class to reinforc
skills.

Studtnts retake tests
theft° not pass on
first try. Sample
tests disdussed by
student tutors 4dd
teachers in subject..
courses:

Guidance toward courses
that meet student
needs.

_

Tests given ,in
class.

Tests -

Grade reports

EVALUATION
"I

Ci e

Student achievemedt on
,Issay and objective
tests.

Grade the student receives
17Fhe course.

Graduation frdm- college.

'I 11 'Faculty memos. on: Attendance check:.
student attend- Number of timesthe student
ance: misses classes each

semester.

25



Component:-...Classroom Instruction (continued)

BUDGET PERFORMANCE OBJECTIVES. ACTION PLAN

Reading

.Specialist,

Subject
Matter
Teachers

Field trips
paid by)

Developmeptal
Program
liudget

10`

5.

.

0

, .

The student will demonstrate im-
provement in his ability to.write

and-SpaniSh (if .the student
speaks both languages).

The student will demonstrate know-
ledge and Understlnding of ideas
in liberal arts

All classes require
written assignments.
English and Spanish
classes will reinforce
subject mater fnstruc-
tion. Some instruction
in Spanish for bilin-

Enroll students in
science, math, history,
humanities, and psy-
chology. 74k.

/.
Promide experiences ini
learning, includtpg
student participation
in classroom projects,'

i.e., making movies in
:composition class;
completing:chemistry
expertments.in.tiscience

2 6
rn

lab.

Take field trips, at
least four each
semester.

DOCUMENTS' EVALUATION

Both writing
samples and ob-

jective tests.

Course outlines.
Receipts from
field trips.

Teacher made,
tests in subject
matter classes. -

6

Pre and post compositions
in English 'and Spanish:

Completion of liberal arts,
requirements for graduation.

r



Component: FinancialAid

0

Need: The student must complete financial, aid applications as freshmen, sophomore and transfer, if applicable.
He must. receive sufficient aid to stay -in school.

- Assessment af,Need:' Family income critetia.

BUDGET I PERFORMANCE OBJECTIVES

Counselor 12The student will fill out
financial aid forms.

,.Tutots

Counselor

Counselor 'q

Tutorl

mt.

ACTION PLAN DOCUMENTS EVALUATION

Contact students in
homes and help them
and parents complete
forms. Schedule,

group sessions so.

-that tutors can help
students fill.out
forms..

Arrange for students
to receive theidev-
elopmental fee waiver
Otovided by-the
college.

2. The student will receive sufficient Discussions between
financial aid to remain in college. counselor and ftnan-

. cial aid officer.

3. The s nt will receive sufficient
fin ciall id to transfer to ar

four-year institution if necessary.

Counselor,and tutors
to help students fill

out forms and make
personal contacts with
university as needed.

financial aid
forms.

Statement of
financial aid,
allodation for
student.

Financial aid
farms, transfer
year.

Number of students who
receive lAnincial aid.

Amount of financial a(d
received by each student.

Amount of financial aid
received by each student
who transfers to a
University.

29



Component: Caiber Guidance

Need: The student must identify possible careers and choose one as an organizing principle for course works.

ssessment of Need: (1) California Vocational Interest Inventory (2) Student's ability to identify his.

BUDGET PERFORMANCE OKILgTIVES ACTION PLAN DOCUMENTS EVALUATIO0

Counsel or

Counselor_

Counselor,
Tutors,

:"Field trip
budget

Counselor

1,N

r.

. The student will identify six

possible careers that he might
pursue.

. The s ent will visit two
example of occupations, on the
job.

. The student will visit two other
college campuses and identify
mayors not available pt Cochise.

. The student will complete gradua-
tion requirements for his major.

Group-sessions with
students, counselor
and rxtrilunity people
invb ved in various
occupations.

Organize and super-
vise small groups of
students for _field
trips.

Organize field -trips
to other campuses.

a

Supervision of regis-
tration by using cata-
log and transfeir curric-

ulum guides. Meetings
with, major professors

as necessary. -Coordin-
ation with other
Cochi4e counselors
about university re-
quirements.

California
Interest
Inventory

Letters to
members of the
community i n -

volved-i,n occupa
ti ons .

_Receipts from
trip._

Student tran-
stript

Pre-post

California' Interest
Inventory

Student survey of "'field

trips and knowledge gained.

Stufient survey of field

trips and diknowledge gained.

Successful completion of
courses in a specific-
major.

31:
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Component: Counseling

Need: The student must gain self-respect through his efforts, in school. The student must perceive the teacher as....an
aid to learning rather thanfa threat. The student must develop ability to complete tasks in grbup situations
with his peers. . .

Assessment of Need: Tennessee Self.-Coricept; Interview with student about his perceptions of school.

BUDGET

Counselor

PERFORMANCE OBJECTIVES ACTION PLAN DOCUMENTS EVALUATION

1: The student will demonstrate under-
, standing of grading practices,
withdrawal and probation

procedures, attendlice policies.

Peer 2.. The student will identify and
Counselors discuss his attitudes toward.

1 teachers and assignments.

32

3., The student will identify personal,
problems affecting his academic

.

performance and seek assistance
from counselor, or other staff
member. Th tudent will discuss
grades and as ignments with his
teacher.

Survival in college

class. Section taught
in August, September,
and October.

Group sessions with
otherstudents;
counselor as group
leader.

Individual sessions
with instructors

,In:clap and individ-
ual appointments with
'teacher. Counselor,

and tutors 'present'

during discussions
as needed. Teachers
involved 4ri field

trips-.

Test on knowledge Test on policies in catalog
of college Completion of courses,
policies. iirst semester.

Semester 6alua- Student grades,' units
tion of teachers .completed semesters in.::
and classes; made college.
orally in ..group

sessions and
transcribed.,,

Number .01,

conferences with Oomplete.,
teachers.

4.
.

Graduation requirements

4

3 3



Component: Cdunsel ing\ (continued)

BUDGET PERFORMANCE OBJECTIVES ACTION PLAN DOCUMENTS EVALUATION
.

4. The studeRt will become solution
oriented to pergonal and/or other
p.roblems- alter evaluation of
al ternatives

5.

4) A

The student will complete-at least
75% Of courses- attempte4 each
semester.

The student will evaluate his
Self-concept and his relationships
with peers and authority figures.

p

Practice group sessions
in problem- solving n

psychology class.

'Counselor and tutors
monitor-attendance,
tests taken, horgetwork

completed.

Administration and in-)
di vi dual interpretation

of Tennessee Se 1 f-Con-

cept Scale. Discuision
acid . composi tions about
batti tudes iltr, psychology
cl ssl also group e.oun-%

set ngsess-ions.

Student statement Retention in college or
of future plans . positive a 1 ternati

ve

Grade reports.

"14

l'ennesseke and

compositions4

4

±,

Number of units attempted
r and completed each
semester. .

N

Pre and post 'scores on
Tennessee.

4
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-Component: Tutoring in,SubjeCt Matter Classes

Need: The student must complete a course with a grade of C or bettex.

Assessment Of Need: (1) High school grades "in subject. (2 ) PrevioMs instruction in subject.
.;,

BUDGET PERFORMANCE OBJECTLVES

i
,

Tutors 1. The student Wilf.revsew material
before tests. 1

'who also attend _

. :The student will pass test's

with grade C or better.

_Tutors ..,

36

ACTION PLAN DOCUMENTS EVALUATION

-Regular appointments

with student tutors

subject matter classes.

ors monit,
',attendance and student
understanding of
ubject matter. ;

1

Test in subject
matter classes.

Tests

3

Test grades

I

.

Test grades.,

Credit receivedin the.
course.

37



. Projected Changes for Next Year
1

../ .

Based ont the nee analysis just described,.the following additions
e

and changes Are planned. The basic objectiVes will remain the same,

since each year brings a new group of students,with similar needs.

Reading Instruction

1. At long last the employment of a fulltime instructor for the
entire year.

2. A pre testing instrument which includes'.tpecific diagnoSis of ,
comprehension skills, a revision of tb present Individualized
Reading Inventory.

3. Extensive cataloging. of vocabulary for many college disciplinese'
Using computer storage.

Classroom Instruction

1. Videotaping of dl lecture classes; required viewing of tapes
to make up absenses.

2. (Optional use of Spanish in Lonten t cla-sseszifid inclusion of
- Spanish° lanuage instruction.

3. Pre and postst.sts for math and Spanish lallguage skills.

4. Switching semesters history and psychology classes are offered.

5. Regular weekly staff meetings.

6. More inservice training between semesterst.-

Counselling ...."
1. RegUlar meetings of students with paraprofessionals in a peer 0 v

e

counselling program. . .,.. 0

. .. ,', ,

. Discussion of sthool, regulations about academic perforinanCe in
small _ group sessions with paraprofessionals..

.. 3. Expansion of career counselling to include more contact with
..people involved in occupations. .

.
+=A 4 .

4. . Group. counselling sessions reinstated (incl uded. ik lyisprogram
three years ago) :

r.

4

7 7717,

'Exposure to psychological principles- during the fall semester
rattler than spring-in order to facilitate counselling.

6. .Monthly meetings of students and progrfin staff.

4, ii
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Tutoring

Expadsion,to include all develo-pmentpl classes.

2. EMployment of more former developmental students.,

3. .°Pre,service training'week before school starts: %'

Ek.

O

-46 4

Three col 1 egewi d e services, insti tuted,- would be of great benefi t
. .

to developmental students, as well as many ..Other students on campus. First,
4;4

-c. '2
the college is located seven miles from

a

the nearest town and draws commuters
0,

from all t,he towns; -few developmental students have cars, yet
*eS, 4

two-thirds'_commmte school.everytday. A sj4tilficant number'. of absences are

related to problems with careoals or work sc edules of parttime°Jobs in

the:home town. If the college instituted some form of bus service, the

'absences would decrease.

Second, five girls dropped out of developmental classes this year '
.

because of babisitting prciblemS. -Few day care faciliti'es exit in the

surrounding communities; matt girls tried to'depend on relatives to care

for the baby, anlimperfect system ayi b64, , A'' day care faci 1 i ty on campus

would be inexpensive to the student and encourage more married women to

attempt college classes.

Third, no formal treatment ob,counselling has been established for
*4 o

drtig and alcohol abuse; 'abuse has ,led to the' decreased productir itof several

.0.

.

Students in tt)e progi-am. Group coUnselling sessions and' a halfway house'
,; \

concept, would allow students to stay in school-while leamingto con' rol a
Os

".4drug or alcohol problem.

39
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Institutional Changes Resulting from the
Developmental Program

. 26

Developmental edutation is one facet of the College, as outlined it-

the Governing Board Policy quotekerr'tile inside, cover of this report.

The- specific changes listed below have grown- out of the program; some of

them cjuite likely Would have occurred in any case. Working with

developmental students, however, required these changes be made with all

deliberate speed.

- '

. Emplorentl:sf ful I time °developmental staff.

-Establishment of a learning-lab with indi.vidualized materials.

3. Elimination of failing grades.
11,

4. Creation of- special- general eiiiscation clas,ses
"students had to pass college codrses.

'6°. Creation of new - courses (Humanities 1, Seen
Spanish' for Native. Speakers.)

6. Initiation oipeer retruiting' ceuntelling,
. _ .

T. Establiih
recrui tine

'of home visits as,_part of the
financial aid and counselling p

'8. 'Systematic audio and videotapihg,of classro
permit .lecture retrieval . -- :' .

-,a- .
-.,.

9. Creation of 'seminar reinforcement classes. in

10. Institutionalization of the concept.of devel
'placing the- Developmental Progr as a. divii

----- --- of Instruction.

which teach

X, Reading 2Y,

tutoring.

Ude Affa
ocess-:

A

the _turfing: program.

Pmental education by
on under the.Dean

o

--,The most fundamental chatigetrthe

of_developraental, A-teacher in--the program c

a studentois not fdnctitningt No longer will the stud

sent -back through that revolV.ing door so feared in c

aticin of a

education.
I. 110

yStem to meet the needs

ask- for help when

nt automatically be

coliege

40
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STUDENT EVALUATION OF,PREVrOUS EDUCATION

The following comments were written in the Developmental Program's

Reading,Y assignMent was for...the student to explain why he was

in a developmental reading class. None of they students hdd been enrolled

in as reading course since grade school.

1. Back in the good old days when -I was a little fellow I was always

wanting to run and play ball, and do every thing bUt school work.

Before long I found myself way behind everyone else. To prove this

everyone lefethe 4th grade and left me there, yes-I flunked. Every

since that I just haven't cared wheter or not I even went to school..

2. It seemed that if I, like the teacher I would do my best in that class

but if the'teacher wasineancT: boring would not try.

MY problem started in baby class when I was hit with a ruler for trying

to explain what to do in class. to another girl. This affected my mind

in the wayI would think all teachers would do4,the same if I.opened my

mouth to speak-. So I would study my textbook and would not, isk questions.

The peoPle around me would have to explain what the teacher said or I would

not Understand it completely r.

3. My'problem in my educationdi back ground was when I was'io:the, first grade._

'I ajways' got sick when I had to read in clar. i,don't.t4ink I liked

'school at all. I -did not realize how important a good education was.

.The problem with my reading was that I didn't have any phonics and when

J had to read stories in the'second third and fourth grade the stories

-seemed so long and boring.

4. During my education, participating was no problem.. I would always take

part ifftlass,'but cutting, class slows down Participation:, The 'reason for

cutting leads to the amount of interest in class, which is hurt-a great

amount by my teachers who showed no interest in students., Family pressure'
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being 'a problem when you're, in a big family and you live in a poor

environment where it's 'dog eat-dog-and education is the farthest

thing from your mind .

5. ' Since there were s9 many studentsthe teachers couldn't-give individual

help.

When I was a Freshman, my English 'Leather was rambling on about something,

and I asked her to repeat something and she said there wasn't enough

time; so she rambled on and 'on.

Classes in high school should bespiit up so the classes wop't haveso

many students, in one hour.

6. In high school .1 really had no problems except for one. that was the

lack of listening in English. Since English was a very important

course knew I had to study and listen very carefully, but in the

-English class I was in, the teacher spoke loud enough but not clearly.

We never could tell what he was saying, so what we did was give up on

him, we didn't even try to listen to what:he said.- Then when test week

came around we knew Wwere missing Sarre notes.on some important subjects.

So after that we tried our .very best to make out what he said and even

if he got after us we asked him to repeat what he said about three times.

7. What is wrong with education in my school?. All the teachers use to just

go from the book add ask us to takepages and pages of notes and if you

missed any of the notes ydu'were in trouble. Some we didn't have

books; notes were given from the board and ,then we ust sat for fifteene,_.
minutes. Some times the teacher wouldn't show up or" class for a week

-

and still give .us a test over the last chapter When .we didn't have an

assignment. So there were some bad educational processes at our

school.. Teachers should show more interest id. the students, give

individual help when -asked for-. You should let studenti each week or
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month tell the teacher Whe or she is doing good and getting the ideals

through to the students. If tote re is any question on past pages, and also

before every test, or day before the test go over with the'olast and

answer the question. Always tell what the test will be over.

The "Lack of interest" seemed to be my most pressing psoblem. The teachers

I had in Junior High all seemed to be interested in me, but I couldn't get

any interest` in them or their classes. One possible reason for my lack

of interest is because the school which I-attended was 23 years old and

felt out of place. One possible solution, to this old building was

-maybe remodeling it or even going as far as building a new one, which

they finally did about five years after I left. In my opinion when

the molding around the roof and the pictures start falling off the

walls, something should have been done. When falling objects endanger

a student's life and distract his attention, something should be

done to solve these problems. Good Grief!

9. To criticize my education background I'would have to go back to my

first through fifth grade, (in which °I did not speak nor, understand a

. sword of English. If it were not'for my father I think I would have

not passed without. his, teaching me English. Since my friend Manuel and

I were the only Spanish'speaking.students our first and second grade

teachers tried toavoid.us in the most ways. The way I think I could

really be up with my fellow classmates is to start all over, if it was

possible, and work harder.

The attitudes reflected in these paragraphs have been voiced on many ,

occasions by developmental:students. They are not intended to criticize

any specific teacher or sehool.. The studentslare detcribing their

.

ipability to cope with .a system of control, a system admittedly imperfect.

4
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Basis for Entrance to, Exit from Program

_Entrance. to the program is voluntary; there is no cut off score . A. .
. -

on a test which makes entrance mandatory. *Students are invited to.-.

join on the basis of a combination actors, the most important of .

which is previous grade performance:- S dents who dropped out of

high school or graduated in the lower' half of the class are recruited.

Other factors such as family income and educational level, performance

on reading tests, student's inability to chose a career goal and

family attitude toward higher education are considered. Appendix A,

demostrates that the backgrounds of no two students are identical:

There is no .single valid predictor,ofsuccess in college; the comments

made by students in the previous .section revea'I an honestpand di rect=

ness about _themselves-and the educational system. The attitude of the

,program coordinator has been that the student himself is the best

predittor of his need for help. .

As will be discussed in Oil, section On academjc counselling, each

student's schedule and progress is handled individually. Most students,

enter the program in the-fall.andlake developmental Classes for two'..
semesters. Originally the-program had been conceived for a summer or

one,- semester, but the complexity of student iroblems,.from -fear of

tests to reading difficulties to family conflicts; cannot be solved lb

three or four months. Some freshmen begin school in: the spring and

a: enter the program at that point: A few' join aftet a semester of low

,,performance at tothise or another schobl.
,

Exit usually occurs at the end of the freshman. year. , One student
.

in the professional pilot prograni;and two agriculture,majors have elected

4-



to enroll exclusively in courses in their maj'Qr'after one semester.
r -

Four students did not complete the courses* in the program-this year

and will reenroll in-some ,developmental classes next fall.

Entrance and exit are an 'integral part of the counselling pro-

cesi itself; the decision to give school one more serious try comes

when the student agrees to join. His decision that he will be suc-

cessful comes when he is ready to complete courses on campus without

daily assistance and support. (

.

46.
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Recruitnlent

The Developmental Program is a concept which, must be sold to

students. Active recruitment has become part.of the program's function.

because the program is designed for students,who have "turned off" to

--' school. Also institutional. considenitions have--3a/de recruitment'valuable

, to the school as a whole. When the program was initiated, enrollment

on the main Ampus was declining; in addition, re.ceiving federal funds

was based on the promi-se to serve a volume of students, specifically ,

80 for the 1973-74 year.

Recruitment. has- . been done bytparaprofessi oval and ful lti me staff._

Jose' Bracarronte describes "the sequence of steps ased by paiaprofessionals.

Potential students for the Developmental Program were
brought to our attention in various ways. The primary
way of acqui ring. names was through the counselors at
the high'schools andqhrbugh the recruiter's own
knowledge. The initial'confact was usually made on the
phone; an appointment was set up. The second meeting
with the student took place °at the student's home, and
at thit'time *the recruiter gave as much information as
possible. Financial add forms were also handed out, and
the third and fourth meetings with the student toncerned .
the completion of these forms: This- recruiting is donein
the spring and-early summer. In the late summer another
meeting is held with, the recruiter arid the pi-ogranr
coordinator, It.is veryeimpoitant for a profession-al
to make this contact with the recruiter to give the
re ceui ter and the program credi bi 1.1 ty.

Two students recounted to the Advisory Committee how they were recruited.

My dad got this pamphlet about the Developmental
Pro.granl and Ile told me about i t. lie gave me Mrs: HbliMan's
phone number. I called her and she. asked me if I'd like to
make an :appointment trY talk to her; she offered to come
to my oc.in hbuse, and to talk-to my parents and

e.
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to me about the program. She came about.two weeks later.,
We talked about it and I liked it and when T came here

registered.

College was a big
a high school drbp out.
didn't know what class
course Mrs. HoliTan was
take this and this and
Developmental' Program.

helped me out a lot.

Contacts Made in the

Douglas

Bisbee

Sierra Vista

Willcox - Bowie

Tombstone

Eifrida

Benson

Sells

Tucson

00 of state

. -

Jon Schnee

step for me anyway because I'm
And.it,was weird becauseI

to take. I was lost. But of
there saying} maybe you better},
this and I ended up in the
I'm not sorry. It's really

Barbata Whisman

.
CoMmunity and on CampUi -During August

. BY PHONE _HOME _VISIT ON C MPUS 4 REGISTERED

. 74

56-

5

11

#2
4.

1

48

56 5 '33

12 1 9

3 3.

11

1. 2

1 2

1 1

1 1

1

4
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Sodrces From Which Students Were Referred

10% directly from high school'coun§elors

e' 10% from Cochise counselors and VA counselor

10% from other stud is in program -:

,
20% screened at time of registration, baiedon high school

records and Nelson-Denny scores .y.
50% 'direct contacts:, based on lists of students irk lower half

of graduating classes in Douglas, Btibee, Willcox, and
4 Tombstone. .Initial coh'tact made by student recruiters;

by 'home visit by student recruiter and program
director. Also all appjications received by Gochise were
screened in August before registration; students in lower
half of gradualing crass were contacted before or duringreg,-,t J

*}0,
.istration. - C\- /

With the college's, admissions' officer the program coordinator
4 4 . ..., . '-

made visits to the high° schools during Spring, 1974.. For the 1974 schobl

year .the admi ssiops' offiC.e# wt.! l' coordinate recruitment, with the help
,.s. .-s6 3,ii

of paraprofessilriali: .

.

I t



Financial Aid

4
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14Entry into college is prevented unless a student, has the money to pa y for fees
,

--/
and books. This year the college's contributi n to the program was the waiver of. L

. .
I -

_0 approximately ten thousand,dollas in fees for developmental students. In a number ,

of cases students were successfully recruited only because they did not have to pay

the 1-egistration'feei.^ The program also assisted the studenti in borrowing text-

books whenever possible; one important reason for reducing the number of required

texts was to reduce student expenses.

Statistical information about family income and financial aid awards is included

in Appendix A. No student dropped out of college specifically because he lacked f
,

- . .4
money; in several cases, however, the work study program and the cooperative education. ,..

,

program were instrumental in keeping students in school by quickly providing part-tii;

employment. If a student dropped out of schotel to work fulltime, it was because he

saw work as:,a.better opportunit than college.r.-

The financial aid office Was withoutfail communicated tirthe program -coordinator

all financia).aida.wards of developmental students. The office cooperated in.
-

helping Sludentifill-OUt ACT and BEOG forms. Fillini'out forms of any kind is -

foreign to many students in th4 program, and a system to insure forms- are,. completed

is necessary. This year the following'schedule was used.

August, 1973 4.

,

As partlif home viSiti to eighty-five students in the county, recruiters
helped approximately twenty-five students to complete or correct financial aid forms.

6

4

December, 1973

, Four group sessions to help freshmen and sophomores fill,oui forms-1974-16,
both for Cochise and university transfer.

February, 1974

a

Progress report on how many students had completed forms. Individual c ontact
and assistance for-those:who had not completed forms:.

March; 1974

. -
Completion a:1974-75 forms for all studefits.presept3y enrolled. ,ieginning.of

ome visits to high school seniors to aid in filling out forms for 1974-15.
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-Parttime Employment through Cooperative Education
Bill Lent

The main emphasis WrCdoperativelduc tion s to help the student

gain employment in Wok which is related to his c llege ma4dr or his

6

,

career interest area. One of the supporting goals of Co-op, is'to help

the student gain employment to meet a financial need-A't i e

college and the other is to work with the studenilhile he
,.

attending,

is employed,

to aid. hiM in developing successful work habits such as dependability,

responsibility, punctuality and a good ,attitude toward his work.

The majority of my work with the students in the Developmental

Program.has been in the area of the two supporting goals. Most of the

students have done petter than average at their place'of em ploylient for

4

---- the folloving reasons. .(1) They welcome the opportunity to work parttime

to help \fill a financial needjand.sostof them, need this income to stay

in school. The student appreciates the fact that sumeonethe Coordinator

o the, Developmental Program and/or the Teacher, Coordinator- in Co-op)
k

t w

has taken- time to pale about his success. This is a prime motivatingtivaiing

factor in the education of the developmental student.- -,(2) While the

ituderit is working he also has the feeling he is nct, a productive Person

Thislielps build hiS self-confidence. We must also remember that the job

the student gets while attending college is probably the first qr second

job he has ever had. This in itself is a very big -step for the student-

to accomplisb. t /
The most important factor in helping the developmental, student keep

his job or even helping With get' his job, is the groundwork, that takes

place before the student's job interview.

4

t
O



The Coordinator of the Developmental Program works with Co -op

to identify the student's needs plus his job entry-level skills) When

this.isedone 'properly, the: chances for successful employment are great.

If the student better understands what kind of work he is qualified' for

at this point ,in time, he will definitely be more of an asset to hi,,5

employer. The student's job 'might be that of a custodian, but when

this ia realistic starting point for his working skills, the itudent

will be able to develop some good working habits with Supervision from

his employer and Co-op.

r

4'

-3.
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Tutoring C

Johnson and Jose Bracamonte

Originally tutoring at C rise, k4ffered -to all t s udents in. all

clasies. This was a valid concept, but difficult practice. Teachers', _

are willing to help students' individually-, but students are fearful
0

asking for help. Sometinies a-student feels 4tillty if he. does not under- .

stand what a teacher says; he isafraid.to be labiled'for asking "a .

stupid question." When the leacher announces that students can request

tutoring, students often think that' making tfie request will be another

,acknission of failure.

To break this fear, students who enroll in' the Developmehtal- Program

were required to sign up for tutoring sessions at registratioh.4.- They,

were told that they must attend these sessions for the firs patts'of the

semester; then tutors would-.be available When.needed. Scheduling -times

and places for tutoring determiniewether or not Oeottrtor would.be

The tutor's own. scheduleshad to be arranged to allow maximum -

q ...4: I

time with the students.
{4,4

Often a student needs an istignmentrreoplained
. - .,'V ,

when he starts-hiS 'homework,
i ..1
at 'an hour other than the,, class. meets or

t.
4.!.. i y

tthan the teacher is on campus.

All tutors were paid to attend = classes a well as spitial tutoring.
, . A

. .

sessions. -In- science, Eibilish, 'and reading the:tutors/ functioned as , ,
, T- \

teaching assistants during. clats; in 'al 1 classes they tooknetei) 1 . ,,,,

.\-
monitered attendance) and taped lectures. r.

Ina grOup Meeting- developmenfal: students listed -these skills

.essential for tOtors:-:

1. Friehdlihess,
2. = Ability to' take letture mite's and read assigned textbooks;

r

c.
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3. Dependability about keeping 'a-Schedule of appointments.
4. Ability to talk in simple words about the ideas presented

in a class (For some students this means the ability to
translate ideas into Spanish.)

5, Knowledge of the kind'of test the teacher will give.

At the begiroing of the first, semestertutoring was largely devoted.to

helping students' keep lip with the speed at which the teacher talked.. Once

notetaking became less difficult, tutors -discussed concepts as well

details of the lecture.

Below are comments by two of. the five paraprofessional tutors who

worked this year.-

1. My biggest asset as a tutor was the fact that I had
experience as a student. The relationship between
a tutor and his client must be very informal and
must be one of confidence so that queStions and -

complaints can be given freely. I felt-my job was
to. help the student understand concepts and to help
him prepare for tests. Never during my tutoring
session would I give a student a question or an
answer to a test; rather I would try to cover as
much tes -material as .possible without blat(ntly
giving him the answer. '1.,,feet a tutor js doing his

44 job when at theend of the.semester he is no longer
needed, and the students are getting good grades.
This i s possible if a tutor teaches good study
habits as well 'as covers course content.

"Ye

/4

Jose Bracamonte

2
<

I believe individual heiRjs more favorable over group
tutoring due to the following beneficial reasons:
-(1) Since each student' has a different background,'
their_ lel)el_of comprehension will scjefiliitely vary, and

(,time would be' wasted explaining one idea to one Orson
,wile another Student's dbmpletetly, lost becauSe he or

e- does not progress as fast. (2-) .Many. students
.;,appear more .relaxed and Ccinfactent when alone with .a tutor

than. in a large group. (3) Experience has Shown me
that by tutOrin,6 individually, a- tors work is' put
to use mbre efficiently because' the tutor can see"
exactly who is or, who is not profiting frOm hi's
assistance.' This is especially of Value after a, test;

tutor can make an a evaluition, and see tiow -individuals
or everyone ast a whole is' coming-along. GroUp tutoring
is fine 'for some subjectsAik art, _economics, geography;\ etc., but it is. this' writer's opinion that certain
subjects such as math, science, and even Engliih deed
individual tutoring to be highly successful.

Jon Johnson

54
4

7

I
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Objectively evaluating the Success 'of the tutoring component of the,

program is-difficult, since any minimum number of students helped wou1,4

have to be arbi chOsen. kanjf students iri the program give the
=

tutoring system much ,credit for their success; articularly in their

first semester in college. For next year tutor is to be combined with

a peer 'counselling program, since the same paraprofessional usually

fuhctioiii in both areas: (See the d1cuss4on of peer counselling, begin-

ning on p. 61)..,

A

"Counselling r.edures

I'

0

Since the Developmental Program was conceived three years ago,

studints have taught the program staff that many factorisdetemine
s

classroom, performarici. 'Explaining a subject !natter- concept is Usefel

only(after individual needs have'been met. The questions included In

the application and contract, reproduce(on the next page, reflect the
. . ,,

common , :needs of students. follOwing that are discussioq;of specific

counselling services.

55
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DEVELOPMENTAL pROGRAM.

Application and Contract

.Pleise answer these questions, The information will help the f

Developmental Program to help you. Circle yes or no when appropriate.

Name ,

Mailing address

Street address,

Place ok\birth

High school attended

.

Age

i

.

Graduated. from high school Yes NO . Poised GE.E1:., Yes No

Marital status .
Married Single. thorped Separated-

-,Number of people 11Niiing in.-your home

nameFather's name

an

Address

«Occupation

Place-of birthV
Income per month .

Edud'ational backsvound

Graduated from_highachsea ,Yes

Attendgd college !Yea No

No -

gradusted.from college Yes No

, ...
.

.

_ # .

,Moeher's.name

-,- .
, 4ddregis

Occupation
.!..

-e<

.Place of birth,'

e
- ./Income per month

'1°

.

Educational background.

-Graduated from high sch01 Yee No
.

Attended college Yes -No
b. ,"

Graduated from college Yes- , No ,

44'.

.-
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Number of children in the family

Ages

Educational background

"t.

2 *

How many brothers and 'sisters have gradilaLdsfrom high school?

How many attended college?

How'many graduated from college?

Are you working now? Yes

If so, where?

Will you need a job to stay in school'? Yes No

Mill you living at home while going torcollege? Yes No

Living on campus? Yes .No

If'you live at home; do you have transportation to school? Yes No
,

Do you have money to. pay for your bo6ks? Yes No , #

' 'D(1 you want to take courses4n both Spanish and English? Yes No

Check any of these courses you took in high school.

/Reading Algebra, first year Biology

Spanish Algebra, second year Chemistry'

General math General Science Physics

4P

I,agree to join-theTevel5pmenfel Program at;Cochise,College.

1. I understand thelpevelopmental Program will help mestay in college
and completequirements for a college degree.

,

2. f will enroll in'it least six units of developmdhtal classes my
first semester'in college and will receives fee waiver. .

'3. 'I can enroll 'in at least six units of develoPmental.classes my
second semester'in college, and,. do, I will .LIAVe my fee waiver
renewed for One more semester.

4. I4will work wi.th teachers and sophomore tutors tocomplete assignments;

5. 'I will attend ds many of the_program's field trips and group activities
es ',Can.' % a

4

4:
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Academcc 'Counselling

Usually the initial phase of counselling involves registering students

'fig classes. This process is completed in the home or on.the day 'of regis-a
tration by program staff with the assistance of paraprofessionals. The key,

to success for developmental students is to place them-in &situation where

success is likely, yet not guaranteed. No student is required to take only

developmental classes for the entire year, but he has to be helped to decide

what he can complete successfully.

If the student has a major in mind, scheduling will naturally:reflect
r..r ,..

his career joil. A developmental student 411,:like134.1ake One .course each 7:

r
semester-related to his career (for an art major, for example, Introductlron

i

to Art in the fall and Basic Drawing or CSesiqn in the spring . Restricting
,

the 'student to one.course each semester meets two objectives: .0) the

stu..,.4*.

.
dint Approves his reading and study skills before'he earns the majority

of the grades in his "Major; '(g) the student -can- change h,ls Majer Without,

3bsing many 'units.

(Some occupational' !programs on campus require that a student enrol) in
.

-4)e, .
nine or more hours of work his first semester, if he intends :1,elinish -the.

program,in two years., The teacher in the occupational program, ,with the
. .

help of diagnostic instruments provided. by the developmental. staff, has to

make a recommendation to the student about enrolling in developmental

.. classes or enrolling fulitime in classes. -in hii career program:.
,

4
- The nursing program handles this question -duringthesemester previous..

to expected enrollment, since mote students apply, to enter the program than

can be accePted, 'Developmental staff have met 4/1-th nursing-instructors/to'

"help determine whether a.student should enroll in nursing clisses or general

education. The eursing,,pr.ogram is moving toward more requirements for..enrance,
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specifically requiring a student already in college to take anatomy and

physiology before enrolling in nursing classes.

Drafting and electrontos also require the student to take.nine or

more houii each semester if the student is to' graduate in two years. This

year screening took place at registration, partly determined by the student's

math background.. In the, future more diagnostic testing in math skills will

improve determination of success in these two programs. Students who enroll

`i'n tiffta:vi'ation a nd 'airframe tand pOwer plant programs follow a different time

schedule than the rest-of-tlii Campus. Thii sriner developmehtal staff- will

work with students within the aviation program in a special class to help
o

A

teAh reading and stud.skills. This is 'at possible altern

students enroll in developmental classes as 'they presently exist.

ive to having

With any'program, of course, the final decision about scheduling is

made by the student himsellt' The three sample schedules for 1973-74 freshmen

reflect the variations from student tdstudent. Sample 1 is a high school

graduate whose career goal is physical education..Ais ,performance in reading

is well below the tenth gitde level; at the end of the year he expressed

pride in what, he had accomplished and sard.he had learnedinore in one year

than in the previous' sox. His grades supported fits feeling ofsuCcess. 'If

he had bien allowed to enroll in both semesters of coniposition-and biology,

usual requirements for transfer physical education .majors, his chances for

'success would have decreased significantly.'

Sample' 2-is a high school dropout whose career goal is psychology; she

did not decideon a MajOr. until the spring semester.Her. enrollment in English

composition -the fall semester was.based on diagnostic testing. She took a
V, .

second history course in the spring because of'a successful experience in

History 15 in the fall.

r
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40°'
Sample 3 is a police science major who is succestfulin the courses'in

his major but has significant resistance toward completing graduation require-

ments in the general education area. He conceives his carel). goal in a

limited form, even though hfs police science instructors have encouraged him

to complete all graduation requirements. ,1Since the DeVelopmental Program

presents general education requirements as a "package deal," he will be, able

to.graduate at the end of his second year at Cochise.

, The variations in schedules are as numerout as-the students in the

°

f; 0

14.
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8:00-.

8:50

9:00=
9:50

10:00-
10:50

41:00-
11450

12:00 -'

12:50

1:00-
1:50

2:50

3:00-
3:50

4:00-
4:50

EVE.

- Sample 1

Fall, 1973

Tobtal Units 12'

tlajor: Physical Education

MONDAY TUESDAY WEDNESDAYm, THURSDAY , FRIDAY

Science X

8:00-9:15 ,

Science X

-800-9:15 .,

Science X

Science X
,History .

Tutdring

,

_ _
9:30-10:45 ' . 9: f

,

Science X- -Reading Y
Science
Tutoring

_

Reading
Science
Tutoring.

History 15

11:00-12:15

'History 15

11:00-1 15

History 15

.'

,1
ra- , ..

''- r
1

O

12:30 -1:45 12;30-1:40

) .

Speech 2

,

Speech 2
.

2:00-3:15 2:00-3:15

- lilliiP
..' If . .-fprl- ."111

-.,

BASKETBAL AL BASKETBA

.

.

.

.

.

. ,

---
.

f .

.

a
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Sample 1 .

Spring, 1974

Total Units 15
Maj r: Physical Education

MONDAY. TUESDAY WEDNESDAY THURSDAY

O

FRIDAY

8:00-9:15 8:00 -9:15

.

. n.
Tutoring

.

k

9. 1-10:45 9:30-10:45

Humanities
I ientation

to
P.E.

Humanities

\

Orientation

to '

P.E. -

Humanities

English/ .

Reading Lab

.00-12:15 . 1lEnglish

Lecture

-

11:00-12:15 English/
Reading Lab

__....: ......_

.

12:30-1:4
.

1 :30-1i45

English/
Reading Lab

qngliih/
Reading La

Psych.

Tutoring t0,.
,

4.)

2:00-3:15

. .

2:00*-3:15

Basketball a ba idsketball

3:30-4 4 4:45
.

.

.

.

'6:30-9:15
.

Psychology ,

.

.

.

. ..

.

...

,.. ,

. . .

. _

. - .

4.

.10

U2 :tw
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8:00-
8:50

9:00-
9:50

10:00-
10450

11:50

12:00-
'' 12:50

411 0 0-

1:50

2:A0-
2:50

3:00 -1
%3:50`

4:00-
. 4:50

4,
r.

I.

Sample 2
Fall, 19Z3
Total Units 13
Major: PsyCh-tilpgy

MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY A

Science X

8:60-9:15

.

. .

S i ce X
8:00-9:15

. Science X

Science X

9:30 -10:45 9 :30 -10 :45

Science X Reading Y
Sciltice
Tutoring ROading Y

1

Science
.

Tutoring
.,

History 15-

11:60-12:15,

e History 15

11:00412:15

t History 15

' \
1:45 12 :30-

English

1:45

Yoga

12:30-

English L,. oga 1

History
Tutoring

. 2:00-3:15

History

2:00-3:15

1
,

i Tutoring . .

3:30-4:45
,

. 3:30-4:45,
..

.

__

,

.

8:00- 9:20

Keypunch

-. -\8:00 - 9:20
Keypunch

- .

v .

I



8.00-
.

8:50

9:00
9:50-'

10:00-
.4040:50

11:00-
11:50

)2:00-
12 :50

1:00-
1:50

2:00-
2:50

3:00-
3:50

O

4:00-
4:50

EVE.

EVE.

A,.

14
Sample 2 50
Spring1974
Total Units 14
Major:. Psychology

A
,MONDAY TUESDAY

.

WEDNESDAY_ THURSDAY FRIDAY

8:00-9:15 , 8:00-9:15 -/*,

Human.'

Tutoring
Human.,
Tutoring .

9:30-10:45 9 :30 -10:45

Humanities ,Histdry of
U.S.-

Humanitiei: HumanitiesHistory of
4 D:S.

,

11:00-12:15- ,, 13:00-12:15
- ....

- -;

.

Psych. : ,

Tutoring, 12:30-1:45 2:0-1:45
r

Billiards . 1 Billiards

2:00-2:15
........ . ....

2:00-3:15 ..

.2r30-5:15

. S 474' ---- .8:.

,

,3:30,-4:45 3:30-4:45

,

.

.

,

r
.

.

.

.

..

. .

,
.

.

. .

a

,

..

1
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8:00
8:50

9:00-
9:50

10:00=
10:50

11:00-
11:50

,4%.

12:00-
. 12:50

1:007
1:50

7/

r r
2:00-

-2:50-
(

3:60-
-3r50

4:00-
4:50

EVE.

EVE.

SaMPle 3
Fall, 1973
Total Unit 14

Major: Ponce Science

MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY

8: 0-9:15 8:00-9:15

Intro to

:00-9:50

Intro to
POl Science

9:007930 ,

'Intro to
Pol. Science,

...,
Pol. Science

Reading Y Reading

'Patrol

Functions

.

Patrol

Functions I

- 1
i

Patror
Functions I

,

Hi tory 15

11:00-12:15

.

History15
,

11:00-12:15

,

........,

-

History 15

.

.

,12:30-1:45

Speech 2

1240-1:45

Speech 2' : 1

2:00-3:15 2:00-3:15,.
.

_

4
. -

. ,

3:30-4:45 3:30 -4:45

0

.I History.

Tutoring e

I

.
.

65
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8:00- .

8:50

8:00-
9:50

10:00-
10:50

11:00-
11:50

12: 00-

12: 50

3: 00-

3: 50

4: 00-

4: 50

EVE .

_v EVE

r

a.

.'Sample 3 52
Spring, 1974.
Total Units 17
Major: Police Science

MONDAY

,

TUESDAY ,WEDNESDAY THURSDAY . FRIDAY

P

8:00-8:50
Humanitiesiti es

Tutor

.

8: 00,-8: 50 ,

Humanities
Tutor

°"
.

9:.00 -9:50

Engl ikh

Lab

. 9:00-9:50
English
Lab

.

.

Humanities

.

umani ti es-

Vi deo-Tape °

English .41-lumani

,

°

ties

.

Juvenile
. Procedures

1:00-120 5

Criminal --/
Justice

Juvenile
Proddures

lli 00=12:15

Criminal'

Justice

' ,-

Juvenile
Protedures

''

.

......,

a

.

- . .

0

"English:

.Lab

Psychology
Tutoring- .

English
Lab

.

r Psychology
,;(050rin,.....1:,,,,

0

t., ,rI.-,-

.

.
.

' %

.

f . ,

.

.

a

.

.

- .

.,--

.

.

..
.

,.

_
-

, .

. .

.

...

1

..

.

.

.

. .

.

6:30-9:15
Psychology

.

.

.

. .

.

.

s
4.

1 O

n. ,

0

4

O

t°
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Once registration is cornriletld, counselling means oxmitering attendance,

particratiOn, and performance on assignments. The counselor spends time' in
.1.

-the 'classroom to observe cues made bye` students 'about their, attitudes'towitril

A

41....... -,teacher and the subject matter. Sometimes the teader, himselif .needs encourage--
I.

, 0
,

went' to ,be able to function with students who do
4

not apto ically adapt to

a classroom setting.° . -

If a student is absent, the teacher or paraprofessionals in the claisroom,

report this absenCe to pio-gram staff (see discussion beOnning o 74)

In most cses contact is made with-the student the same day, by phone or in

person by one .of the paraprofessionals.

, Also students are reminded about assignments deadlines in writing.

These memos are gixe,to each student periodically so that he learns 'to pay

attention -to all requirements in each class. The follow sample was handed

put about six weeks before the end of the ffiring semester; nfany students used
.

it as a checklist to, complete the-rest of their work:
r °. "

The weakness In the preien,t systeth of ,acideffift coon elling is that,the N
.

classroom" instiuctors-have less responsibility -tQ provide individual r
. ,.. f ,

assistance to satudents in S.heir cl asset' than will be true whenthe students
,a

,..

take sophomore courses. This 'vieakness.is the -resulecif the classroom _teachers,t. ,_. . _

. .
. .....

_. . ., , t.
having 'many otter teadhing responsibili ties besi de ,cleVel opMen tiT1/41asses . The--.

, Is, " ss,

,program staff or paraprOfessiona1('woric
,.

with students on assignments evening
I .

and weeketiWhenoclassroom instructors are not exii#,cted.te teach. Ai:long as' ,..._,
instructors are working.parttime with 'developmental StUdenliv.and must prepare

,-....... v

and teach other _classesi'progrArestaff will have to assist them with in vidual
4N, _

* dtudenti. Retenton of sophomore students shows this-arrangement to be ws rk-
, 4' r' 0 - et.

able. (See discussion beginning' on 'p . .035.) .=

,
67 .
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TO:

ME MDRANDUM

Marge Holiman
4

SUBJECT; COUT work to, be completed this semester

The final exam schedule. for developmental are as
follows: .

English 1* Wednesday. May 8, 11:00 A.M., May 16 1O:'30 a.m.
Humanities 1 Tuesday May 14 8v00 - 10:00 A.M. , ,
Psychology l.iednesday May 15 2:30 P.M. & 6:30 P.M.

*There will be no final in Reading

- According to our records, you have completed the following assignments
in these'classes,(see assignments that are checked.) All assignmentg must'
be completed to receive credit in the courses. You know me well enough to
realize I want you to finish Oesecourses. Make arrangements with me to
complete, your work.

HUMANITIES

Tests revision,
sic,

1pture
vies

Novel

1

Cultural'Event #1
CulturalEvent-#2

PSYCHOLOGY 1
y

/'Tests.1

5'

#5

,Or 1 Report ,

nnessee Self7Condept-7

California Occupational Inventpry,

-

'- ENGLISH 1-

-Terrible Style

,Description
Midterm

sDefinitipn
Comparison-contrast
In-=class assignment

54

ti

.27

,.

.

Book Rview

/1)

16tairKA.

Analysis

C'S
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Career Co'unselling

'During the past year some formal attempts were made to expose students to

career opportunities, in addition to informal one-to-one ,discussionsrith program

staff and teachers in subject areas.
,
Bjesthe end of the spring semester developmental

students'identified the following majors.

Career Area Freshmen, 1972 Freshmen, 1973

Nursing 1 .5_

Secretarial. 4 11
Business 5. 4
Drafting 1 2
Eledtronics 0 1

Police Science _4. 9
Social Science --8 9
Humanities 2 0.-'" 4
Law 0 3.
Science 2 1

Educatidn 6 4
Aviationt 0
Forestry
Agri tune 00-

1

1

Zool5gy 1.
Undecided (Liberal Arts) 18' 19

Total. 52
.

77

The activities to encourage students oth choose career goals took the following
form. :. ,

.

September, 1973 -
Enrollment of about one-half of ,students in cooperative education to get.

on- the -job training in work habits.
Adminstration and individual interpretation of California*Occupationai

Interest Inventory. Used as basil for one-to-one ,discussfon,:about
s possible careers. ' ,

,

October,'1973

Visit by six'students interested in law. school to quest to Assistant District
Attorney who is et recent lawschoollraduate.

'6 9
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NoveMber, 1973 ,

Tour of La Universidad'de Sonofa, part of field trip to Hermosillo.

December, 1973
1

c,

. 's

>Discussion with each student about spring schedule, transfer curriculks,
and career goals. Individual registration for spring semester classes.,
Exposure four-year catalogs. .

-k.
: 6

1r
February - 1974 ,

Uncheons to explain jobs and career-requirements in six major areas of
. ' interest. At-eachluncheon six to eight developmenta) students discussed

careers with professionals. Sessions videotaped.

). Secretarial (Doris Dees, College president's secretary; Pat Seichow,
Learning Resources Center secretary and bookkeeper.),

2.' Nursing (Yvette Rehurek, school nurse, and Gloria Siciliano, Instructor
in Nursing PrograC)°

3, Preformi613 and plastic arts (Joe Gilliland Chairman, Humanities; and
'Vern Mosher,'Ceramics)

,..

4. Social Sciences (Jesus Greer,iPsychology and Counselling, and Phil
Jaramillo, Latin Americen Studies) -7

5. Police Science (Jerry'Fuller, college Secgety, and Keith Jackson,
Instructor in Police Science)

411b

: March 7; 1974 -

Trip j1) Pima College:to observe programs not available at Cockise.and to
- acquaint students With,problems.and'benefits of a, large campus.

%
1. Discussion with,Diego Navtrette, -Dean of Student Development.

2. Group-discussion with Lydia Harrldland studentsln Early,Childhood
Education. .

.

.

Observation of Community Relations and Criminal Law classes in
Police Sciehce. _

4. .Observation of engineering program in surveying cless.
e

6

5. Jour Of writing and math labs in Alternative Le a-ming Center.

-ginner at University' of Arizona as basis for discussion bout the, necessitiof 4.

leaving tlx-homd county to complete a four year degree.
,

4
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April, 1974

.6

Discussion with each student about career goals and course,work for sophomore
year. Review of(transferirequirements if student's goal is a four-year
degree.

Adminstration and interpretation,,California Occupational Inventory; comparison
' by_ students with test taken n ,September, 1973.

_.

Next year 4areer counselling should be expanded to include mor% contacts with

professionals in various career fields. Paraprofessionals. can lake a small number

of interested students to,visit these people in their work setting.

ri



Personal "Counsel ling

. No Matter' what structure is created by the Developmental Program,

retention of itudents-depends on an environment in which tre.student

can ask for help,then learn'to function on' his own. On the inside

cover of this report is a comment by one developmental' student who has

completed two ;years atCochise.- His success is the result of repeated

reassurance during his first semester. This was provided in 'many

counselling sessions, brief and extended, which took place ih the

officetin the classroom, in the snack bars in:the grocery store where

the student 'worked) even on the telephone at 2:00 A.M. .

One time Eduardo failed to show up in history class, the

,coordinator saw him later in the pool room and "found out he -was ready
s.-

to quit school and join the Navy.. Another time one of his. &lends

told the-coordinator that Eddie. was not going to register ,for the
4*ispring simester; this friend also said to call Eddie at home, sin-c&he

did not really want to quit. .Once he registered for the second 'semester,

even though he, got married and with reason Conshieredgoingio work

fulltime,*Eddie has accepted,college Is a realistic goal.

This individual atteritiOnis necessary for students igho piriceive
, , - ,.

education as ,a negative. experiedce. (See student comments on their
. .* ,,

previbus expertences,*pp. 28f,) The student must be able to-test.the
, f '

the concept of -the Developmental Program to.detem for himself

whether or not anyone really cares about his'performance in school. He

4 must have someone to listen and help him take decisions about. any

situation that-he considers important, anything film whether or not to

get engaged to ,how to raise bail, moneY.:ite must be able to test any

"4
I 1,..

6.

. ,
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time, any place. When the program has proVided this support, the

student has stayed in school and 'succeeded.. When 'the program has not

deliveredwhat it promites; the student has found on alternate route

to succeSs,outside school. Appendix A testifies to the number of

students in each group.

The possible climber in this kind of involvement between staff and

student is that the student may learn dependent raiher than independent

behavior. Critics of the program have suggested, "Mrs. Holiman

babies the students." But when the Advisory Committee asked the students

if this was true, they replied that it was Mrs. Holiman's responsibility

to help., That's what she got paid.to do. She knows the answers to

questions
.

or knows who to ask. *The best testimony to the creation of-

independent ,be4vior are .the sophomores who are stTh in school but do
,.. , ,

-
.

not expect daily contact with tligNevelopmental staff.
.

, 1/4

This year group and family counselling were not a rormal -part of

the program structure. Families wereinvi tad. by telephone to attend

Parent's Day, but these contacts were never followed up. In some
3

.ipdi,viduai cases the coordinator or. Mr. Ortega have talked to tad parents

on the'phone or in person about specific student problems..

Students' have been involved in three group sessions to evaluate the

success of the-program. (See, p. 137f). 'The first involved groupS of six

to ten students with Mrs. Schwarzblatt as moderator; the second occurred

..
4

when Dr. Godbey mg with groups of freshmen and sophomores during his eval-
,

uation visit; .the third was a question and answer session with the Advisory

,ComInittee. These sessions were not group. counselling, although they

increased the awareness of students and staff about the 'functioning of the

program. l.1 I
(ii.
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Both group and family counselling should be expanded.neiit' ear.

Up to this point the program coordinator has been the %ply staff

member eXcl tively responsible to the developmental studen s. The

college's t, tree counselors, including one who adminstrte all financial

aid, are responsine for the total student body of over six hundred

students. The only other, professional counselor on campus is the Upward

Bound director. Although these counselors have been helpful when re-
v

quested to work with developmental 'students, none of their jobs depends

on the success of the Developmental Program. None have a personal

interest in seeing developmental students succeed.. At the time this

report is being completed, no staff member is assigned as counselor

to moniter_the progress of developmental students on a.daily basis.

II

/

I

4
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The parap,rofessiOnals hired Aurino tp_1973-74 year often functioned
t. .

as counselors, but no formal structure. was set up to encouraoe this.

, .

. function. -Jose Bra amontedescribes what he did as. a peer counselor.
. .. ..

I did qui/ e a bit of work-as a counselor, I pave advice,
about everything fiom what*.s- good to eat at the Que Pas to
v. ether or not a student should quit,school. One very important

etion vas that of a liason between propram coordinator and
students; this is very .important because a prooratn.like
developmental need personal 1-elationsK-ips as well as job
relationships. To be a peer counselor I'needed a little bit of
knowledge of the staff in the institution, I needed to have
outs, and I had to have the student's trust. .

eOften comunication was pospble between student and professional becaU§e

the paraprofessional said, -"Po talk to Vrs. lioliman. She's cool.,"

,

The paraprofessional 's,ethnic background vas a significant aid*-

in creating an environment of trust. One of the Native Americans in
,;.

the 'program asked to be a peer counselor next year so IS-could "he 1p , {'
.1

. other Indians stay in school." Several Black students from out-of-state

:If Will be iktiie program next year; their success wi-11' in.-part be determined
." =

by the paraprofessional with wfrom they can identify. Pro'papanda aboiit

the possibility of success is nryt nearly_as motivatino,,, as a flesti4lid-..

bloOd -role model who has succeeded. fr

Next year peer counse.11ina be,.expanded to include weekly

sessions of one parapro-festional and five to seven students# The st)adents

will be assigned to the paraprofessional before or during registratibm,

after the paraprofessional complete,s a week's workshop on te'chnkues of,
. :.per counselling. These weekly sessions will have the followim objectives

', .

"' for each student in the propram.
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. To assist- students in coping with a -schedule of classes
and assignmenii.

2. To help the students read and understand thetegmlations
in the college catalog, including graduation requirements,
probation procedures, and methods of dropping classes.

3. To discuss-frustrations created in the classrodir situation.

4. To encouragi,5tudents to use the service of professional
'counselors.

At times these gi.oup sessions can be combined with group counselling

sessions conducted by a professional.

;1,
*

N't
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Counselling,Ethnic Minorities

Joe Ortega
Upward Bound Director

. During 1972-73 I worked parttime as a counselor with developmental

students. Since that time I have worked with individual students when

Mrs. Holiman has requested my help,_ . Since most of the students I worked

with in the Developmental Program are bilingual and bicultural, most of

my comments will be geared to this type of student. The proposal to the

federalpgovernment makes the followfng statement (Italics mine):

The aim of Developmental Program is to remove economic and
academic skill barriers to a college education for students
from ethnic minorities, primarily those with Spanfsh-Speaking
backgrounds who comprise tbe largest minority in the college

,.'district: Through the-climate engendered by 'concerned counselors,
faculty, and paraprofessional tutors, Cochise College, through
the Developmental Program, opens new vistas for the disadvantaged ,

student, allowing him to realize a.potential he might never other-
wist

s,

be aware of and th 'S to increase his economic, educational
1- and cultural opportuni ti S

If we are to meet .the aims of the program, there are certain requirements

that have tole met; otherwise we are onlg playing the same game we have

been playing for years and completely ignoring the needs of the student

we have proposed to serve. If we state clearly the. proposal 's goals, then

we as professional -educators must. commit ourselves to serve the program

participants as stated.

Below are comments based on some of 4my experiences with developmental

students.
. .

Linguistic aspect. 'Most students I worked with were bilingunl.

Students will 'communicate .in the.language they are most comfortable with.

Students feel very frustrated if they cannot discuss their personal problems

freely and openly in' the language they feel most comfortable with.

p

k
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1". +' -" ;' P`"

During a conference, a client might begin conversingin English,

and in the process find that he needs toshift to. Spanish for better-

expression. I would respond in the same way, thus reinforcing and

demonstrating acceptance of the client and his language, acceptance

for what he is, language and culture incliided. The response he got

from me :indicated to him.that it is all right _to use Spanish.- Others

felt more, comfortable with English, and we communicated \bi.\\that .

-language.

The important thing here is not whether I use English or Spanish .

but establishing a positive working relationship with the client and

establishing a line of communication. I felt I was, able to relieve lit
one more frustration because -they were able to communicate with me

t

thelanguage they chose to use.

I found the many students have been conditioned to "speak English."

They found themselves in a predicament whew they, experienced f ustration

and anxieties because they could not find the words in Engli7h for free

expression of their feelings. Many 'seemed- to apologize for it: At this

point I' responded .in Spanish. The client's_anxieties were reduced; he

experienced acceptance and a sense of pride -for his native language. As

ow working relationships2progressed, I asked studepts about their anxieties.

The responses fell into these categories. .

1. Negative exi3eri ences where they were told nbt to speak Spanish'
in school.' . . '-

2: Punishment peakilig Spaptish -(phySlally and psychologically)/
They mention mberassemenV, fear, insults , and having to write
"I will ndtjpeak Spanish" several bundred-times.

3. No opportunity to talk to a teacher with Whom they couldidentify
and with whom they could speak their language, someone to tell
them that "learning can also take-place in

-

4
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r °

4. No experience in Counselling situation._ Many stated, "I haw
never talked to my counselor in high school about my problems." .

I would ask them why. pmmONAT

"Because I can't expresself well in English."
"Why don't'you use Spanish like youhave been using here?"
"Because they don't understand."
"How do you know?"
"Because I know."
"What do 'you do when you have a problem?"
"I keep it to myself. Also I can't talk to them,about my

personal problems."-
-

"Why? P - .

"Because it is embarassing."

Cultural,Aspect. Counselors bring their values, perceptiont,i0and

feelin °to the counseling situation. This cannot be helped. A culturally

different student also brings his values, perceptions, feelings to the

counselling situation. These attitudes are not the same if the counselor

and student are from different backgrounds, but both .cultures deserve

respect; however, in the past developmental student has lost out because

of the counselor's failure to practice this respect.

Students,will hesitate todiscuss their _very persodal problems because

what he, his brother,' sister, mother, father may have. done to help may
46

conflict'with the counselor's values. The student may feel insulted

because the conflict is an insult to his, family. For example, a student
A

,

may not attend school for three days. Nis reason: "I had to help my

mbther. I had to Stay with the kids while she went to see the doctor,

shopping, etc." In the American educational s stem illness is the only

,reason to be absent frakschool. On the othe hand family values are

thatirthereis a need to help the family in any way and everyway. (I am

needed today by my family., I am contributing )o:tne needs of the family.)

Since students have experienced that they.can-only be absent.when they are

ill, they will have to tell\a little white lie because the truth may bring.--

a penalty.
7
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. .-
If we agree on these points, then let us take a look at the

characteristics of the biljngualCbicultural students of the developmental
.. ,A,

program, the students we have proposed° to serve.°

Are we meeting their needs?

Are we providing for all?

Are we denying the benefit of advice, Iguidance, coun elling,
Ito persons where backgrounds are different?

Do we assure a sympathetic understanding of student problems.
(achievement potential vs. actual for culturally different
students ), linguistic, cultural, economic2

)
Recommendations

1. A trained Chicano counselor whose training (practicum, etc.)
has been with. Chica'no, students. In our present system we
have many counselors who are handicapped in cleaning with
ethnic minorities. Is a Chicano, Indian, Black student
apt to find help from a counselor who is handicapped?

2. A counselor must possess bilingual - bicultural understanding.
A counselor must be sensitive to the cultural and linguistic
aspects of the students they serve. They must be 'sensitive
to the student's needs and understand why he is in the
program.

3- A counselor who will be-comunity oriented and --get involved
with the _studen t 's communi ty-.;-:- (How else wi 11 we know thei r
needs?) He will act as a valuable link between the school -,
and community by interpreting School's exp-ectations to
parents and students as well as conveying.the needs and
expectations bf the parents to theschool. The Developthental
Program serves minorities, particularly Mexican-American,
and the Mexican-American community is alienated and isolated
from the educational system.

4. A counselor who will cross- that "econlicline." A middle
class teacher has never crossell the line that has for so '

many yearsdivided-the school and the economically disadvantaded
community. 'Crossing the line means direct involvement with.
families in the home.

4111A. A counselor who is senstitive to .the problems of evaluating
'culturally different students with present available evaluation
instruments. He should be knowledgeabl,e and critical of
evaluation analysis of the culturally different students in the
program and the factors that bring about such results.

o

_ i f)
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(language, cultu'ral values, economic,, educational isolation,
attitude of teachers towards culturally different Students,
stereotype attitude-i-, etc.) Most standardized tests turn ,

out ;to be test: of a student's use of English.
.

6. A.-counselor:who will promote workshops
.

for the staff for
better. understanding of the students' background and present
_problems. pwareness) ,, .,....

-4.

,.
,,,..._.

7. A,counselorxho is not btasedtand_yho is able"-to control hir-\_
,prejudices while interpreting his client's remarks.
.: / ,

Until a counselor who possesses these characteristics is hi rdd for

the Developmental Program, the goals stated in the Federal l-proposal-1Fe

not being met.

a I A

o ,

O
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4

Special Characteristics of Developmental Classes f) .

. ;

The label for this section of the report could be interpreted to

inctude every detail of, the Devopmental Program; after all; the purpose,
A

of the Program is to graduate students 'from college. Classroom instruction.
mustteach skills and provide modivation needed tocomplete a college-

,- *
degree.- Developmental classes have used a combination'of

i,factors to

facilitate corr(pletion of course work.

First, teaching techniqUes have been varied to meet the demands of

course contort and student `preparation . These techniquei sill be discussed

specifical-ly in relation to individual courses. Generally they include

lecture with an' overhead projector to a class .of nine ty stOtdents, small

group discussions in which six' students attempt to scSve a prOblem as- a

group, student rePorts_to a class of twenty students; group discussion

lead by a teacher; one-to-one-instruction by, a teaCher in a lab, group* _

tutoring by peers, and reinforcement teaching by a' teacher other -than the

, one responsible for giiiing grades.
- . . . ,

Second, every instructor assume the studen,ts do notlityethe skills,

to takenotes, read texts and objective and essay. exams. Each ,.

s
'instrUctor develops his,,Own 'methods, but in 'all classes _ tutoring

.

available and a member of the program staff helps with vocabulary and

Ktudyguides for textbooks.; V

Third, the gen'erargra'ding struCtu4"hei been altered in two ways:'_

for the first half of-thd semester students havein.oppertunitf to retake-'

t eststhey fail; and no failing grades are given in developmental claws-.
. .... 1,

All rtudents ,who do)not' complete the course are gi venji 's ort:wi thdrawal ,

ii-ithout penalty.
. : - !c - t 'c..

, . ..,,
.4

..
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.
Fourth, students reinforce and encourage each other because they

,.
take classes together.. The program staff reminds. deyelopmental Students ,

ot deadlines, such' a*s' when repoas are due .and when final examinations

will be given. Mmost never doesa developmental studen't us.e the excpe

that ,did not know What waS*,required of fiim. His 'fiends in the

classes will remind him if the pi.ograrn staff doe's not.

Fifth, developmental- classes depend* lesS .on` the student's reading.
s.

textbooks than does' a standard college class-: Only two classes-, math
.

and psychology, ere structured around a required text.: The Math 1X-text
4

foPnext year contains a minimtnn of 'reading and. a maximum number of
,

.

problems, to work:`

Sixth, teachers have staff meetings to discuss di'fficul ties in .
, . .

s heduling,, attendance, and testing,. Tutors .and, the' reading instructor,,

a informed of student difficulties so that. the stunts can be helped

indi ideally. (See the discussion on academic counselling,- pp.. 44f),
S venth; all lectures a* audio or videotaped so that students-who Miss.

class)a make up absences.. Taping also means a teather 'doe's- not hake

to repeat`the 'first two weeks_of class to studentii who enter the Course

late. I# a \student des not understand the concepts 'presented in -a class;;

A.

can listen t*, the' lecture a second time.

I Finally, course/x \emphasis is placed on. staying in \th. .TeaChers
. ..,

show concern fOr a student Who is not in classl 'As t
-

he semester-progre\ses,
, ,

. ,. each, course 'requires rporedlikhe student. ThethistOry course emf:thasiied

'the l'as't essay test rather than the .first. The hen pities course- beijan witha
--multiple choic, matching and short-ar)swer questions. The ?Thal examA

1

included' five essay questions which were to -be mindnin-Of three pages_ each
. .

. in a blue book; the-.stmdentS worked ttid and a half, to four hours on that.

test ifillkiroe-trecii 1 essay exa@Thatiohs 77' \

S
.04

0 ,
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Graduation R

A

is and Transferability

1

In structuring any tOmpensaiory pro am for college students, tite need-to

remediate muii.be balanced against the limited number of semesters a student can

.give to earning a college degree. A student of eighteen., nineteen .or twenty must

soon.acdept tte responsibilities of EImployment ana family; course work must\be'

..concentrated yet selective. The DevelOpmental Program is bound by the'same system

of awarding credit as the rest of the'campui; students outside the program take the

same course numbers for graduation and/or transfer credit. The student's permanent

record 'does not label credits earned in the program.

As noted on the schedule of classes on pp. 77f., some ,courses are °not transferab

to a university, but all classes count for graduation from Cochise. If a:student

takes eight courses in the program his freshman year, he can concentrate on his major
.4aiegool'

his sophomore year. as well as take one more humanities class. , If he plans to

transfer to a unA versi ty, he can concentrate on liberal arts requi remeh t..s needed ..to

. ir4duate from a four-yerr school. The emphasis is pled on completing the require-

ments in' a-reasonable. time 'with satisfactory grades. Each student follows his own

t time:schedule.. UM fn five areas are requi red for graduation; below are, listed
-

the tourses.Jn. the prograln which* fulfill Atuirements. Students take two physical

r education Classes based on interest and ability;' these are no special Sections for

, -

devel opmentaltudents .

College requirement.

Coamun ohs (6 unj-)

Humanities _ (6 units)

Sochi] -Science (6 units)

Math andScience (6 units)

Physical *Education (2 units)

oa

-.-

Developmental °Courses

Reading, Speech, English, parish

Humani ti :in Contemporary Life
. . .

Survey of the American ,Vilest, ,Psychology

Basic Science, Math. .
I

.

1

N,
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4

Audiovisual Asiistance, 4111

Electronic equipment was used for two purposes:, recording experience and

encouraging student expression. Three sets of equipment were ,purchased thi,s,year,

'a portable videotape uitit, lights, and monsiter; a Konica camera with strobe flash;

and .a Kodac movie camerawi th lights. The film equipment as used primarily to

record activities ,of the studenti.. Many Students_ experimented with taking pictures;

the movie camera even made a trip to the bottom of the Grand Canyon, since on of .

the developmental students -took the college's hiking class: Next year opportunities,

for more student productionfof filmand video presentations will be:included in 'the

humanities and composition classes.

The audio and 'videotape eqUipment has been p imaxily an instructipqal tool within

the classroom., During the fall semester in the speech, class, tapes were made of

_stme panel discussions;--these were reviewed by the student; involved. (Also the-tape
. .recorders in the language lab were used to accustom the students to listening to

.themselves peak; the simple sequence of assignments in the lab,was'called.oral ,
., . * , ,_ ,

Composition.) Lecture's in 'the history and- science classes were audiotaped so that

-students could review work; tile history ,tapes'were used 'frequently by the,tutors

five or ten minutesegments to review ideas.
-

. 'During the.spring semeiter psya6:1'ogyi lectures were audiotaped, and 'English and
- wa

humanities lectures were videotaped. Four students could not attend the eleven
. s, . i,

.o'cloCk-lecture day a week:and
.
Watched the lectures on teleilision at, another tiottr.

,

*wr44A
. , .,

. - . , :, , , .
The humanities class involvedmarty media presentations which caul n be"'reproduced .,

., .,

without-video; students were not given any excused absences in 'this clajs; not even ',V
.,,,

S"
.' ttie conventional ones 'for illness or atilletic events, and were expected to watch tapqs

..i. ,. "

of all classes missed. in a few cases this'provikled for the'aOstird situirtiiii_of students)

given on its ncietS t; bitwatching ,a lecture after rather than before the test was
. * 4

on the whole the prOcess should be exPanded...- - *

. .......O "

Nco
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,
The jprogram paid the paraprofessional. tutors to run the equipment in the Class-

rem; the audiovisual staff in the- Learning Resources Center spent about tfifteen

hodrs a week playing back tapes to students, maintaining the equipment, .and, preparing

presentations for the humanities class. Every camera had 'to be ,repaired at least

once during the year; a formal' workshop for the *paraprofessionals during-orientation.

7

the fall may cut down on the frequency of breakdowns

The equipment provided opportunities to record and reuse all kinds of experience
N

from Teatro Indio presentations to,psychology lectures. In t.4 age of"media as

message," the very presence of the equipment made the 'occasion important to the

students. We have only begun to explore the possible uses of this equipment in the

program.

4

4

';e",
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Attendance Problems

s/itematfC research has been done on previous attendance records of -

'developmental students, but the comments of the studellt on p. 24 reflect the 'past

attitudes of many students who enter the pftgram. The sections'of this report on

counselling discuss the importance of giving the,student reason to go to class; the

sections on classroom inStruction'discuss attempts to-provide for student success.

Even so, there is a habit, of non - attendance in the backgrounds of many students, ,

i habit which must be broken.

Two basis technique's. are Used to encourage attendance. First, ,paraprofessionals
1.

and.teachers keep track of ittenda . and report absences ,program staff the same

day they occur. .Telephone calls or COntacts through other students determine the

reason for the absence; assistance in 'solving a problem is Wren if necessary. This

, .

monitering of attendance is not looked on as punitive by the students, since many

'student's, call the offi cd7before they are absent. to "report in ."

ze

.
. _-_- y

The Second technique to minimi absences fs to provide for making up works.
s. .

missed. Videotaping all lectures is one important step in thii direction; 'Students
f..,;

can now be required to' make..u0 all absences, which should cut down on the number of:..
'.

.

classes missed. also studenis who are fearful of, taking tests sometimes look for
. ,.'7

v.
s reasons to be Absent on test day. The teasers in lie program have:to maintain that

,,

gdelicate balance between iniistin orT'te'sts being taken on time and allowing students'''
I

i..k.,

.,
i

tO in effedt _re enrol l in -the, course after a 'oe'ri od of absence, 'This balance iprobably
,

puts a greater sii4ain 'than any otherproblem on teachers in the :program.
. -

. ,
....

Attbndance is not the final determiner, of success in college... CoTTege su,dents

.'111.:

should know how many absences will hurt their grades, a number which will vary froin

o.

teaser to to er. ,The paraprofessional tutors are valuable teachers in this respect

tsandmi 11 'tell a student directly, "You can't afford to miss another class*.

. t,4.. 4. trer.,;4 , ,

.. S8
.

4 , g r . I
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DEVELOPMENTAL CLASSES

Grade Distribution

Fill, 1973

'CLASSES

TOTAL
ENROLLED ,- A

.

B- , C'

.

.' .'

,D W '

.

Speech

.
14' 4 6 -,

< .

,

Speech TTH ,
(

. 30 . ",..3
.

7 13 2 ,
.

Reading 9:00 25 2 9 11 -
t
. 1.

r

Reading 10:00.
, ,.

.

19

,

2 4 "4' , a , 4 1

.

Sci'ence X 13

.

3 ' .

. ,

it

Mitb lx ' ,, , .

4
...

/ -2..

,
1 ,

-Survey 9:00, , 14
f _' ik

-9 2

r

, 3

Survey .11:00' .
. ...

470 , . i - 15

e

15.:
.. ,

.

.6.

e"
....A. .

.1

W Withdrawal froM course

I -,4 Incomplete

I k

I

' - ;
'I'

,
a

a.
; *ft- -""1`.



DEVELOPMENTAL CLASSES

Grade Distribution

Spring, 1974

CLASSES ,

t
TOtal

Enrolled

v

A , :C D W

.

I

Psych. 6:-30
;

t

3,3 l 8' 16 8

Psych. 2:30 25
.

12 10
.

, .

:.

Reading 42,- 6. 4

.

,23

Hum . in Cont.
Life

r 97

.

.

9 30

kt-

1 b"
21 .14 .. 23

.4.i
.

..

English
. Comp.

i-7

--

.
- .. ,..

)C.
_

13 1I,
.

t.'

3
-

'
1

.

W = Withdrawal worn course

I = Incomplete / ,

,V.

'

"at

,

76



COURSE .

Science 1X*
/--

ath 1X*

.Reading Y-1*

Reading il24

Speech 2

Speech 2 :

.

History 95

D.

UNITS

3

..
2

2

2 40'

3

.
3

.

3

3

DEVELOPMENTAL CLASSES

Fe11,1973
4

DAY

WF (Lec)

M ,(Lab)

M T,TH

T,TH

T4TH

htliF

,

... T,TH

MWF .

History 15

.

. TIME.

+,6

-a&

TEACHER

8:00,- 8:60

,,,...

Riggs

8:00 --10':5O Riggs

11:00 - 12:15 Miller,

9:00 - .9:50 Miller

I& 10:00 -,10:50 Miller'

12:00 - 12:50 Janssenli

0 12:30 - 1:45,. Aanssen

11:00 : 11:50 Monnett .

T,TH 2:06'- 3:15. Monnett"

-t

*. These courses, will not transfer.

**

_
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RSE UNITS

English 1 (Lec) 3

\PReading 2Y (Latitzt-- 2

7.3ro Humanities 1

Psychology 1-1

\11"
"Psychology 1=2---

Time , MO ':,8') 'II T sda Wednesday Thursday
,.., . . ...

9:00;) , Shelden /Mille Shelden .Miller
,°:.

' -7
10:00'6 g % -. . Mi I 10 \ Miller

3

DEVELOPMENTAL CLASSES

Spring, 974

( .
ipp.

DAY 4 TIME f,
W, ' 11:00-11:50-
2 labsfweek

2 labs/wee

f'

.144F

I.

,k
w

.., .

\ wl:\

10:O0.010:50

2:30- 5:15

6:34- 9:15

LAB .4.0URS *FOR COMPOSITION-READING*--.

0.°

1 4

11:00 Holiman , I LECTUie

1:00 /7 ...1.3der! -4 . Shelden Sheldenfp;

4;44:4
-,2?

-

TEACHER

Johnson,
Miller

'Shelden,

Holiman

(.-
Mbsher4s
Holiman,
Maio,
Doty

Bodle

Bodle

Studepts are to2siln bpitit5 ;lye units of credit, incl in-g four hour's .of, lab

per week ind one ..hour

'1 1*
'12.41

411"

dr.

*

t,
friday.

.Shelden

. Shelden

IS
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DEVELOPMEN L." CLASSES
FALL,.; 9.74

-Science X* 3 . T,Th 11:80-11:50(Lec.)
f T, 1:00- 3:50(Lab)

W 7' 1:00- 3:50(Lab)

Math,
.

1X* 3 MTWF 10:00-10:50

,,

COURSE UNITS DAY TIME

Math 7X* 3 MD1F-4 1:00- 1:50
.

-Psychology 1** 3 - s. MWF 11:00-11:50

Psychology 1 3 MWF 1:00! 1:50

Psychology 1. 3 T.Th 12:30- 1:45 -i ..
Speech 2** 3 1..... MWF 10:00-10:50

'Speech 2 3 MWF 11:001-A1:50
.

Speech 2 3 MWF 12:00-12:50 Skeels

Speech 2 .- 3 Mg ?:00-2:50

Spanish la .(For -
'Native Speakers) ', 4 MTWTh '9:00- 9:50 ,

Reackfag y* 2. . MW 1000-10:50 .

Reading Y* 2 ? 44 . 9:00- 9:50 ,

1
b.

Reading Y* ,
. 2 , T,Th - 9: 00- 9:-50 .,,,,,

Reading Y* 2 , T,Th .1V:00410:50 .:

;.;
a-

TEACHER

Miller

Staff '

Staff .. A.

-Staff

_TIirnr'
i,v

Turner
...

;-
Turner

Staff

Staff

Staff

,Staff

Staff
.4:, .g:These couises'wili not transfer.

These sections will improve the studerit's"uSe of ipanish and.IngliiK .., .

k ..-
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READING Y
Bill Miller

1. Name of Course

Reading Fundamentals

fiymlier.,of Students -44

Numbeh of StudentS
Completing Course 36,

2. ,Catalog .description'
A'

Prerequisites: 'None..
Develbptnent,of optimum reading efficiency through units i n cpllege
level vocabulary, comprehention an.d rete. Techniques tncl'ude
viewing timed tachomatic films with comprehension chvIcs1 reviewing
word-attack skills, refqrence skills., paragraph organizatlonal
patterns and Skinming:skanning techniques. Vocabulary checks and
comprehension- checks given weekly in additio to pre and post
Nelson-Denny tests.

3. Student skips cleveloped in the course

Vocabulary, reading 'speed and comprehension., notetating, test.taking.
4. Textbooks and special 'materials used0

.

Administration of Individualuzed Reading,InVentory (See .dtscussiop on ,pp. .). Eye examinations by school nurse 5dentifi§d six students .t4
who needed glasses. Tachoma-tic ,films and Nests for. vding speed and'
comprehension. Vocabulary is from..Deatli, Conies for the Apchbishopi

sassigned in History 15. 'Al' history lecturex.tapes andtests used* to fieteach study skillt. . ,, 0,
.

-.5. ,Testin and Grading Practices N.
.

.
,

.

N

; d

:

4'

" ; 4,1

Multiple choice quizzes On',vocabulary ,and comprehension: Some short
essay; answers. Grade based on average of test scores and attendance.

6.. Usefulness oftutors;in the class

None used , . 3

tt

. .,

. Plans for revision of course structuref. d43fccrntent for next year
-

,- . , -40,
ki, Smaller claSses; The following course 'contentAs, suggested: ...

. . ,
, ... ..: . ....ittitty,, ski lls .for each course in evelcimental ProghanCplus general

,study skills.' Use of a study skills text book- about reading, and
....compx-ehading, lecture* note otaking and lest taking,.. Skills should

be gtiacillEd for actual Developmental courses materials.. ',
, ...

I/" .
-.

14.

.r)
I

et

4'
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Reading of materials and discussion of meqn'ing at various levels in

class .°-

Some discutsion and pi-actice onword definition - what constitujes a
orb what doesn't.

Standard rate, comprehension
et attack methfds. .

and vocabulary development with word

.8. Evaluation f the reasons for success of the students who completed
the course'

Regular attendance and effort.

9. Evaluation of teasons some students did not complete the course

Poor, attendance and lack of effort.

1

f

.

V

e

s*,

!;: A

A

(I6,

4.

1

-

4



. HISY3RY-16
.3dhn Monnett

's

1. Name of Course.

Survey of the American West

5

Number of Students

Number of Students
Completing Course 51 ",

82

2. Catalog description

Prerequisi te: None. er

A survey of the methods of penetration 'arid the patterns of westward .

expansion and 'settlement'of the Great American West, including the
nature of exploitation, the contribution of minority groups, and
the significance of the frontier in American history, with emphasis
on the Southwest.

3. Student skills developed inthe course (Priority Order)

1. To enable students to un'derstand, analyze, study for, and
write a college level essay examination and book critiques.,

2: To increase\student Study-skills in a college level lecture
course. .-

.3.. To increase general vocabulary.
'1

Uie of speCific, instructional objectives are viewed by the instructor.
. as restrictive to students"progress. Evaluations and instruction is

based on individual differences. ,

4. Important subject matter concepts'covered in the course Priority Order)

1. Distinguishing points of view in social science.
2 . Appreciation of cultural heritage.

.. 3. Utilization of first hand source. material as evidence:
4. Examination of westward expansion as an _alternative. explanation

to the development of Merida..

5. Textbooks and special-materials used

Cather, Death Comes 'tb the Archbishop &

Maps
.Redords & Tapes - (Lectures taped)
Original document -,..re.'-prints
Field trips ., .

. *A sufficient,survey text-does not exist ''for this period. Mimeo-
graphed materials and library assignments are supplemented.

'4
5.1

4e$t

4
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1

<a'

.
6. Testing and .Grading Practices

Essay and -short answer tests.. Grade based on aveiage of test scores,
but extra weight given:to scores'at .the end of the semester.

"7. Usefulness of tutors in 'the class

Tutors are of vital necessity to the succ-is of the course. The main
emphasis 'should/be on study skill's and :flew. The main drawback is
that some students became too dependenion' tutors for answers and
general topic-s'for exams. Tutors sho, d enable students to learn to
stttdy for themselves, enable studen /to initiate review materials
rather than Vice-Versa so that the tudentCan be on hisown" by the s

last one-qua'rter of the semester Small group's 'are beneficial to. this
en4, but these sessions should of a more controversal_nature in
respeCt to subject matter rati than question and answer session.of

- 'notes taken in Class.
ao

8. Plans for revision of e strticture and'content for next year

.1. Tile grand and ill ve search for a suitable text.
2. Book reviews shoi'd be selected from a reading list-

on wri tifig. a .cr analysis-many stu4ents did not
requirement a/important.

3. Better dtili tio'n of maps IF AVAILABLE! most local
no compre si on of geography of U.S .A

4. No other, lenges, content.

9 . Eval uatio
the courj

more emphasis
view this

students have

f the reasons for success of the 'students who completed

S 11 group sessions 'during class periods and with tutors
udents to organize and, synthesize content as well as un

objectives.
,Taping of lectures as a reinforcementmeasure. '

. Abili ty. of students to re -take examinations .1 f they w'

Evaluation of reasons some students did not com lete t

Several 'students needed more experience with the wr
tests: ,,Next year there shou3d be 'more enthasis pl
QiUtside of the histotry'class in the analy-zation o
critiques, etc. Readingability continues to b
hoitever. Moti vati on seemed to be,higher this
EffeWve therapy counseling (bi-lingual) is
Thereshould,be one full time counselor for t
alone. StUderitsThl-so,rieed to be encoUriaed
mere often with their;problenis in respeci
tutors or pr gram coordinator. A better
indivi dual sfudent should be made avail,a

e

hed.

bled
rstand

a course .

lng of essay
ced on study skills
exams, book

the core problem
ar than in the past.

sential to motivatiop...
e developmental program

yi si t the ins tructor
o course rather than -

eeds assessment of each
e to instruct*.

..

4
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MATH lx
Bill Miller.

1. Name of course
N

Fundamental .latitematics

2. Catalog description

84

Number of Students 7

Number of Students
Completing Course 5

' Prerequisite: Indica,td mathematics' deficiency.
Emphasizes basic arithmetic Concepts and drill in skills and techniques
of comPutation.- Designed for students with low scores on mathematics
placement tests. Includes number systems,,number bases, furidamenW
operations with whole numbers, fractions and decimals, measurement,
percentage, approximate numbers areas, volume. Credit towards Associate
degree only.

3.- Student skills developed in the course

Pre algebra matharithmetic operations.
7

4. Important subjeat matter concepts., covered in the course
.

Principles, of systems. of numOrati-on, .addition, subtraction, multiplication,
division, fractions, decimals, .and signed numbers.

5. Textbooks and special materials used

Fundamentals of Mathematics, Stein

6. Testing and grading practices

Daily or weekly qu4zzes based on homewdrk.) Grade based on average of

homework and quiz grades.

7. Usefulness of tutors iruthe class_

None used s..f-cife class was

8. Plans .for revision of course structure and content for- next,year

'Similar content but structure from concrete to abstradt. ,Next frill

they wi ll, be four hours of clads time per week. This will permit

more time to be spent in class' doing assigned,work. It is_h_oped

thI's will allow the solution of ,di fficul ties in completing assignments

as/ they arise: ,
,
,

,

- . ,
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o

,.

A new text,Pre Algebra'Mathematicslhas been selected whi h was speci-
fically designed for students. at the developmental level. The text
used last year started with an abstract area of number systems. The

' students saw "no value or significance in it and had _much difficulty
with it. Next fall the coursel will start with the basic skills of
addition, subtraction, multipltcation and division,-;with which the
students .are familiar but not highly Ailled. Afterthesetaskills have
improved, the work- will go into the more abstract-areas of the basis
of the number system;.

9. Evaluation .the reasons for success of the students who completed the

course

Regular Attendarice and effort or prior knowlefige.

10. Evaluation of reasons some students did-not complete the course

Poor attendance

This summer a diagnostic test will determine whether a student should
( take Math 1X or Math 2X, a high school algebra course. Both classes will
be taught as part of the\ program, using similar eechniques.

-

ti

-

-C

/ 4
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SCIENCE X
-Gene Riggs

1. Name of Course

Developmental Sdience

2: Catalog description

- Prerequisite: None.
A survey, sciehce course for the non-science oriented-student: The .
main thefne,of aspects of human diseases- includes.zreas of biology,
chemistry, mathematics and physicS with laboratory experiences using
science equipment.

3. Student skills developed in the course

1.. Introductory skill in reading scientific literature, and lin,erpeting..
tables and graphs. #

.2. Application of elementary ,skills it mathemati:es, tb sitpl.e4sci end fic
problemS.

.

3. Development Ormanipulative skills'with, various types of laboi'atory-
iquipment..

4. Skill in deductive reasoning developed; especially with regard' to a
number of la6oeatory situations. r .

5.. Certain skillS in utilizing library ror resource..materials.

4. Iimp,ortant subject matter concefts covered in the course

86 °

Nymber of Students 13

-Number ofStudents
Completing .Course 11

1. Scien.tific measurement; the metric _system.
2. Astronomy: the earth' related- to the solar,system,,outer space and

the Universe., !. - , /.
3. Physics.: matter and motion, 'energy (potential and kinetic)
4.' sthemis,try: states -or mater, changed in matter,-elements and
compounds, atomic and .volecul-artheory, bidthemistry.

5. Textbooks and special materials used .
.

Textual materials from several scientific discOines along with films,
tpeciai'ddplicated matehals and lecture -demonstrations using varidus
scientific, mater.tali;,and-eduiprifen t.

,

.

.,,,- It

6. Testing and Grading Practices-
11. .A

Daily quizzes ;and exams graded on, point s. stem, Make up work graded -

on a decreaOrig point scale... Total'points basis for grade. .=-
° i

7. Usefulness of tutor tn the class

.1-

The 'tutor assigned for this course was very helpful during tithes-
:''Aesigdated for..study, especially_ where problem solAng was. imvalyed.



'87

'

, .

Re was mast important in
of the course. I do not
outside of class.

.assisting students in the laboratory Aortion
know how much the students sought his help

I,
'9

Plans for revision. of course structure and content for next year

The general organization of the course will be the same as this year
with a point system used for grading., The students seem to coTprehend

system easily and can readily determine their standing at 'a time..

Work which ,is missed can be made up,' but a decreasing point scal
encourages students-to complete work on tithe.

_

Thekourse content is being rbyised but formulated around certain
bc concepts and subject matter areas with the idea that same
material 411ary from year to yedr depending upon background of
students and tdOics ofcurreni interest and imOortage,

9. Evaluation. of the 'reasons for success' of the students Who completed '4

the course.

Only ,a 'few had definiteideas, about a career, but the majority of
tudents in this class. seemed to, tkink,..that'further education wou)d

beof benefit to thern.and were sufficiently motivated to\do the worr..
Abdut fifty percent of the students missed.criss occasionally and a
few consistently. Allowing sand encouraging thent to make up work,
along with extra spe'cial urging for a- few., got' the poorer students .

through the course. .

10. Evaluation of 'reasons some students did not complete the course -

. N 1

At this 't me.I do not have enough information to give reasons for
' ' the stu ents who did'not finish the .course.

0

3

%
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SPEECH 2
Arlo Janssen

1. Name' of Course

Fundamentals of speech

2. -datalca description

Prerequisite: None.
Study. of funcnental tectini ues of public speaking, experience in
construction a d deliver speeches.of various types, and evaluation
of speeches of other membe pf the class and the speeches of famous
speakers.

3. Student skills developed t the course

1. Oral. corral' unication in language lab, in group discussion, and in
front of class:

2. Organization of ideas into outline
,

3. Library research to. prepare source materials.-
4. Presentation of several points of view about one issue.

.
4. Important subject matter concepts covered in the course

'Preplaning means more successful communication.
2. All views .on 'a con.ff-oversial issue 'should be heard with respect.

. Some degree of stage fright is necessary to gOod speaking.

5. T> tbooks and special 'materials used

Brigance's\Speech Communication by Aver
Language lab used to encourage students to tape and listen to their own
voices; teacher-made assignments on oral communication' as basis for lab
work. Review of videotape of clasiroom 'debates*

Written and oral question and answer periods.
tudent panels,

Library readings.

6, 'Testing and Gliding Practices
4.

Testing based on text material and outlining techniques.'. Graded on
presentations., partidtpation, and tests. -

Usefulness of tuiors,in the class

Number of Students 44

Number of Students
Completing Course 36

'NO tutors assigned,' Mrs. Holiman attended most classes and helped
individual students.

i
t
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8. Plans for revision of course structure and content for next year

?,One section had thirty students enrolled and was manageable only.
because Mr. Janssen Holiman often divided the class. into

two groups. Also speech' classes should meet three times a week
rather than two. Text was of minimal value in preparing* assignments and

.

should be discontinued. More required library research; at least
three sources for each short speech. At least five wilting assignmenti

per semester. Next year one speech section will give students the
opportunity to give speeches in both Spanish aad tnglish. .This class
'will be coordinated with Spinish'la-b for natfve speakers.

9.- Evaluation of the reas&s for success of the.stodents who completed
the course

Almost all students wereilearful of enrolling in speech, particularly
students who native language was Spanish:. By the end of the semester
only one student still expressed-fear about getting up in frontof

10. Evaluation of reasons some students did-hot'comvletethe course

Six students who dropped out of college .entirely did not complete the
s.

course. Only two 'still in school did not-complete; primary reason was
failure to attend classes" when so,much of4rade,depended on class parti-.
etpation.

A

4

c.
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PSYCHOLOGY I

Bod le .

1. Name of Course

Psychology 1

2. Catalog description

z
Number 'of Students 58

Number of Students,
Completing Course 47

.

90

Prerequisite: None .
A) survey of the fundamental methods and principles of psychology with
major emphasis on growth and development, learning and conditioning
principles, psychological measurements--testing, motivation; and

. emotion.
.

3. Student skills developed in the course

1. Discussion in classroom and, presentation of oral reports to clasS.
2. Tests taken from a` specific textbook,
3. Application of personal experienCes to theories presented in lecture
4. Practice Problem solving techniqnos

4. Important subject matter concepts covered in the course°

1:., Understanding motivation as an appointment for. growth
2. Understanding, reinforcement, conditioning, early experiences and their

importance in shaping personality . . -

3. Use of defense mechanisms 4

4. Importance of each individual, with rightss. privilege, responsibilities,
emphasized .

.
,

.

' 5. Textbooks and special materials used
. .t

Introduction to Ps ChOlo Hilgurd, Atkinson & Atkinson. (required text)
,

Contemporary.Readinz in General Psychology ..

15-sy9holo.gy Today (basis for student reports to class) .

.Basic Postulates of rsychollogy. ,

,
6: 'Testing and Grading Practices

Combination of essay and multiple choice tests. Grade based on test scores,
partiCipation, and oral reports. :.,' ,

.- .1
.

7. Usefulness of tutors in the class

"Excellent.' Used as 'initiators of grotto discUSsrion and to help students
make ,up assignments missed. Tutoring segsions before tests.

I

O

_.,
105.
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8. Plans for revision of course structure arid.content for nextjear

For developmentaj students, I would recommen d. a different .textbook
designed more for,personaljty development based on psychological
principles: Illustrative materi al shoul d'be draWn from human
experiences rather than primarily from experiments with rats. Course
met once a week because,theinstructor was parttime. Some strain in
maintaining attention to subject for. two and half hours. -The fall .

schedule includes one .psychology section to ,be taught in Spahish and L,
'English; if an 'instructor cart be found. Course mould be coordinated
with Spanish la-b.

.4.

9. Evaluation of the reasons for success of the students who completed--;
the course.

1. Motivation to further education .

2. Interest, to learn more about selve's.
3. Encouragement of coordinator, instructor and tutors.

10. Evaluation of reasons some students didnot complete the course.

,

Not sure. Most left course early in_the_semesterif before I was aware
they were going to.,

p

I

t.



HUMANITIES 1
Marjorie. Holtman
Jeanine Maib
Vern Mosher ,4

John' Doty .

1. Name of Course

Humanities in

General S
,1`

Con tetp orary Li fe

2., Catalog description

0
tructture

a.

92

Number of Students. 97

Number of Students- .

Completing. Course 74

-, , . ,
. , .

Prerequisite: Reading Y br equivalent.
An Ifltroduction to contemporary art, music, film, and literature as
they occur in the mass media. Attendance at two cultura activities
will be required. ,....,:.\ , -

. 4 ,_o ,
. 3, Student skills developed in the course

'..._-
1. Mandaiory attendance to earn one - quarter of grade in course.

Responsibility of student to make up classes missed by watch
videotape of 1Ntures. ,

2. Notetaking in a. large lecture clals: . . .

3: 'Test taking in a .formal, security-conscious situation. r.-"--,
4. Learning by experience rather than explanation; exposUfe to many

examples of art.
.5' Training in arriviog at personal evaluation abut art rather than-

parroting the views' of, an 'liAtruttor.
6. Completion of *to reports. outside class. . .

7. Appli cad on Of general" cri tita 1 definitions to specific examples
8. ty to make analogies aboirt art- forms .

'4).

4. TextbookS and spaial Materials .us d

Po ular Culture 64'losion was i required texeto expose students to all
eve s of magaz ne writing. Selections were ,assigned.when appropriate

to art form. Students earned' one-quarter of grade by watching cultural
events on campus ,(movies, plays, art shows, musical performances). or
watching televison. Two reports turned in,- following a/question form.

All lectures, videotaped and available in audiovisual department. About
ten students per week watched tapes for tile class. Sian up sheet used.

z

"5: ngean:a. Gradi n_g__ Practices

Multiple \choice ana short essay tests: Final exam to lly essay; ques-
tions on Cuckoo's Nest. Grade 34 attendance, 4 cultur 1 event reports,
1/2 test scores.

6. .Usefulness ibf, tutors in the,class

lutors unable tp .reproduce' humani
class. Less valuable on a daily
more able. to understand what' was
college. More %use of videotaped

41:0

ties experiences which took place.in,.
bast's Abet with History 15; students
expected of them after one semester-in -

4

lectures than tutors.. ...



7.

0

Evaluation of the reasons for success of the students who completed the
-course

Student.undersitinding'of the system used -to dttermine grades. Use of
the tutors meant higher test scopes.

.8. Evaluation of reasons
,

some students.did not comjilete the course
.

, . . .

Failure to'complefe-all requirements for' the,g.rade; -lack of.previous
experiences with art. In a few cases students. were prejudiced against
anart ferm.before they saw examples' and were tunable to over- come
this prejudice long enough to evaluate critically.. ,_' -,.. ,

Course Di vi sions

,

I. Television":, Introduction to Humanities-
, Mrs . Hol i man

(2 weeks')

3. udent skills developed in the:vurse

4

1 actice in watching television as an ,art form rather than
xclusively as an entertainment escape.

2. Learning technical and critical terms as applied-to television.,
3. First student attempt at combination of multiple .chOice,.matching,

and essay tests used in, course,. .

4. .'Important subject'Matter concepts.covered

1. Prt as..c.oitimuniCatiob from artist' to audience.
2. Form and content in art.
3.- ApkiCtation of technical skill in progr}am production.

5. Textbooks and spe-ciTrmaterials used.
.

,

Videotapes-from commercial television (General. Hospital, Star TreL
. All in the Family, Captain Kangaroo,, SesameeStreetj. Transparencies
on overhead of basic definitions and study questions., film ICAy'±E
CreateS. Sony camera and monitors to demonstrate

.. .technical aspects.
.., ,

,

...Plans for revision of course structure and content for net yearf . .

.

More time spent on preparing students to
.

write cultural -event reports.
so that studenti would complete these assignments earlier in' the
semester. Continued emphasis on students forming their own opinions

...about art. , , -
.

10
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II. Contemporary Music
Jeanine Maio
(2. weeks)

3. Student.skills developed in the course

1. to introduce 'students to the five major elements of-musical
structure. .

2 . To' apply these el emenf.a- in listening-hence to. devel op critical
listening abilities for all types of music. .

3. To expose the student to various types' of music andsomposers-.

4. important subject matter concepts,covered in the course

1. Main elements essential to all critical listening & appreciation
2. To develop an appreciation of all types, styles, and peribds of

music .

3.teflow to listen for the separate parts, before hearing the-whole
or entire composition.

5. ,Textbooks and special materials used

1. Invitation to Listening
2. What is Rock?
3. Recordings of all types, particularly several contemporary versions

'of Bach's Brandenburg Concerto

a

6. Plans for ,revision' of 'course structure and content for next year

1. More time should be allotted for the music section (at least three
weeks).

2. A simple listening outline in their hands for.use prior to, the
course; pre-eiposure to certain compositions::

atasr. Evaluation of the reasons for \success of the students who completed
the course

I

1. Tests were fairly good. _,,-
2. Students seemed to enjoy music, and feedback indicated a carryover of

learning skills.
....,

',.

.
.- ..)a '

.

I

Ht.,' Contemporary Sculpture
Laverne Mosher
(3 1/2- weeks)

3. Student skills developed'in the course

-1. 'Recogni tion - of sculptured forms
2. Experience with artist practicing his craft .

3. Developing judgment regarding "Form" as well as subject matter
4. Rebognfzing artistic use of elements 'and principles of villual

organization

109
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4. Im. . rtant sub-ect tter conce is covered in the course

1. Tetminology to describe sculptural form, language and technique
2. Statement of sculpture in relation to-the use of spac___

5. Textbooks and special materials used

Slides of-contemporary sculpture. Filmstrips and film on the four
tetthniques (manipulatiOn,:subtraction, substitution, and addition);
film on Henry. Moore. Demonstration, of technique -art shows.

6. Plans for revision of cotirse structure and content for next year

More student reaction to slides for their content, in addition to
recognition of form. Short written reactions by students to encourage
them to think about content. A more complete selection of slides..
Testing to be more subjective. Need smaller ections fol. litre student .
involvement. f .

C

7, Evaluation 9f the reasons for success of the 'students who completed the ,
.course

'Attention to individual slides and utilizing material presented (form,
elements, principles, etc,) td bise judgements .

IV. Contemporary Film
Doty

(4 weeks)

3.- Studen . ski develo ed the course

A look, at as an art form, the techniques employed'and their
effectivene . Writing about visual art, hopefully developing a
greater aw' -ness of the artistic facets of film. Study questions
were an a din this direction.

4; Im ortant

Form and c
Close -up,
Aspects of

sub ect matter conceits covered in the course

ntent of'the Ti lm
Tong shOt; 'scene shifts, sound track:
lot; characte'rization, setting, symbol.

,5.. Textbooks an' 'ecial materials used. '

Films (Happy Anniversary, Dream of Wild Horses, Los,Olvtdados,
Salt of the Earthy-Ca Caza, Subida al Ci,elo.) 'and a filmstrip about .

evaluation reading in' the text, use of the overhead projector,and study
guides .for each film. Presentatibn by audiovisual department on
teehni cal ,aspectssof filming.

lc



6, Plans for revision of course structure and content for next

',have no suggestions for revision of the course structure, should
be" fewer films which require non-Spanish speakers to read su ndmore
with-English dialogue. Occasional small group discussions s

led by teachers and tutors.

V. Contemporary Novel
Marjorie Holiman
( 4 weeks )

!.4x

'3. Student skills developed in the cburse

T. Intensive 'study of one example ofart
2. Reading one contemporary novel
3. Taking a two-hour essay final exaM

4. Important subject matter concepts covered in the course

1. Art as means-of cotnmunicating the artist's view of the
2. The novel ,as a'mini-universe

5. Textbooks and special materials used

On Flew Over the Cuckoo's Nest. Selections from criticism of the novel
and a written interview with Kesey. Reading of first chapters to class
by drama student. Reader's theater presentation to the class of third-
act of the play version. Guest lecture by Johnnie Cain, a Black 'novelist
who teaches in and writes about,Douglas, -Arizona. Panel of all teachers'
in class the last week of course.

world.

6. Plans for 'revision of'course structure and'content for next year

The book-was difficult for some- students to read, particularly because
of its point' of view, but many students understood and. reacted strongly
to Kesey's 'world view. Still a, good choicer
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4.

ENGLISH 1-COMPOSITION
Don Johnson
Mary Lee Shelden
Bill Miller

1. Name of Course

English 1 - Composition

2.0 Catalog description

Number.of Students 56

Number of.Students
Completing Course 28

- or

the.studeiTt writes approximateb; 5000 words of expository prose,
including the techniques of \narration,,,and description. Student is
introduced to the methodology of wffting.documented papers.

'3. Student 'ski I ls developed_in the course

Presentation of histo7of the language, basic sentence patterns,
semantics and diction and introduction Of various expository techniques
for essay development-description, definition, comparison-contrast,
example and; illustration, analysis, Skills foeused on spelling,
organization of -tdeas in expbsitory writing, use,of techniques of.
development, revision of papers.

4. Important subject matter/concepts covered in the course

1.. Completion of'a specific number of assignments, use of performa1ke
objectives.

2.' Self-paced instruction.
3. Student selection' of subject matter (reading selections, writing:':

'topics).
,_

5.. texthooks and special materials used

licCri anon is Writing -,with; a Purpose
Lectures one day a week based on text.
Two hours in learning lab per week fo,complete essay assignMents and.
individualized...instruction to imp&ve mechanical skills.
Over three-hundred worksheets available in lab, as well as-prepackaged
materials. Designed to 'solve specific problems such as omitting verb
endings or poor Spelling habits. -

6'. test-ink and Grading Practices

_Midterm and final of mechanics and in class writing. Two .in class themes.
. Grades based on average of grades. on tests and compositions. .

7. Asefulness of tutors in the class

two tutors assigned to each hour of lab: Helpful in keeping tra of
attendance and assignments completed, also in convincing studen to.
begin writing. Sometimes read assignments an rough draft form. Enabled
students to work on different assignrt, :at the same time in lab

;
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\
8.. Plans for revision of course structure and content .ior next _year

Students need more time in lecture-discussion 'sessions, perhapS in
small groups so that concepts can be clarified and discUssed in some
detail. Of the twenty stud t who were present, none, seemed over
whelmed by material; but ,o relied only on video tapjng oflpresenta- .

?., .:
",tions. ..

_.7

The lab* structure allows for individualized instruction, a necessity. when
students, have so many specific skill weaknesses. Course suffered from
team teaching. Students:complained about having different teachers in
the lab at ,different hours. (Mrs. Shillden in. lab nini hours per week,
Mr. _Miller four hours, Mrs. Holiman onet Mr: Johnson, in' lecture section.)
Division of, labor was necessary because no one teacher was available to,
stay in the lab fulltime. Students made low scores the section on the
final- deSigned to test ability to revise papers. Tfirloose structure of
the course apparently did not teach this skill. Next year-Mrs.'Anderson,
as a full-time staff member for the program, should spend the 'spring
semester in the lAb.

Also more communication through audiovisual 'means should be included its a
. formal segment of the course. A film or videotape could be substituted

for atjeast one written composition: '1*
. Evaluation of the reasons for success of the studerrfs.,who completed the

course
.

4

Ability to adapt to individualized instruction. Conquering fear of
written communication.

10 Evaluation of reasons some students did not complete the course

Some 'students, put off assignments and found it difficult to ask questions
rather than follow daily assignment pattern. Course, emphasis was on the
total semester's goals. The number of students falink to complete was
not abnormal *for students with similar backgrounds, but next year changes
should be instituted to insure more students complete the course (see
point 7)

I

1 3
Alb

a



4

99

INDIVIDUALIZED READING 2Y
Mary Lee Shelden

Name of "Course

Individualized reading

2 Cata 1 .desc ti on
i!

r f
A programmed se ond semester of reading for students falling below th
5 percentile. o the NelsOn-Denny reading' test, particularly bilingua
or foreign s - gents. Emphasis will be placed orr growth -of college
vocabula , reading rate above 300 wpm and advanced comprehension skil
for college textbooks. Emphasis will be placed on individualized self
study'in the LRC, in addition to reading .lab work.

.40

O

Number of Students 42

Number of Students
Completing Course 19

Student skills developed in the course

beading rate to 300 wpm4

College vocabulary .growth

Comprehension of factual reading

Important subject matter concepts covered in the course

. ..

How to generalize,
.

locate details, conclude, infer, weigh material
critically and Ute;context clues far meaning.

.
,

Textbo
1

ks and special materials used

Worksh
Speed
U Fro

actl c
44

. Testin' and Gradin 1?rattices

ets - Student textbooks from other. classes. Sack Your man College
Eisays. -Reading pacerS, ORA films and work Woks

the Bottom series
cards

.

Multi pl -choice quizzes. on films and comprehension. Vocabul ary quizzes
'using -a combination of forms. Grade based on completion of -all assignments
with 80° or better. , .

Usefulne s of tutors in the class

Not too: Tutors are, good for paperwork,,running machinery and locating
terials!. They ,can,not really assist-a study in a. needed.skill'S Area

xc pt to -eview for - tests which-they did faithfully. Their background
in reading are limited as are those of most college freshMen.

114
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1.8. Plans for revision 'of, course structure and content for next year

One flou'ra Week in class outside the lab to go over comprehension`
' problems in group-discussion.. More regulation on selection of vocabular

and tests. Mort individual tutoring for' very low tudents. Place more
emphasis; on general comprehension ski lls the first ernes ter . Place
those who are still below the 25th percentile the 2 d semester in a regula
class instead of the 2Y lab.

1. 9. Evaluation of the reasons for success of the students ho completed
the course

They had stuck-to-it-ness. They could work independently. They,

were self - motivated. They could use machines. They had regular
attendance and asked for help. Could move from one task to Another
without instruction or wasted time. They were willing to revise and
recopy. They saw themselves as more successful than the others from
the outset. This doesn't mean that their skills were any better. Some
were worse than the drops.

10. Evaluation of reasons some students did not complete the course

Several students did not receive credit because they did not complete
vocabulary,' assignments. Some were too immature, couldn't work in a
loose structure, couldn't work alone, missed class unnecessarily. Failed
to consult instructor for revision instructions or refused to recopy and
correct: Not self-motivated or academically motivated. No great urge to
succeed or be different from past e ectations, whethethese were justly
made or not. They couldn't see the elves as a classroom success even
in a lab.

c

4$1

115
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SPANISH la-b roR NATIVE SPEAKERS
Phil Jaramillo
For Fall, 1974'

4

0

I. Program Description

Mexican-American students have unique needs which are seld9m met in
traditional Spanish language classes. Briefly, the Mexicaft-American Spanish
speaker needs to learn:

1. How to read and write in Spanish
. .

.2. How to make use of his'sauthwestern.Spanish.dialect to
facilitate his skills when reading, speaking or wring

_ in the so-called "standare'or "universal" Spanish

The Mexican-AlMerkan has all the potential to become the first truly 16
bilingual-bicUltdral, modern educated hein being in history... You
know as_ well as I that speaking two lanPages does not make a person
bilingual nor bicultural. Bilingualism and biculturalism are.very real
phenomena of our history; a state of bilingualism and biculturalism

-exists.throughout the- southwest among Mexican-Amerigns. However,. it
has to be developed; Otherwise the full value of bilingualism and bicUl-
turalism will always' remain a social and cultural 'handicap, rather than .

an ingredient of 'true modern and progressive education.

q;\ In Spanish la this, up-coMing fall, I propose to do the following things:

. .

1. Vocabulary Development
.

Theri will be two types of vocabulary diveTOpment that the
students will be, involved in: (a.) Teghnical Vocabulary;
'(b.) Descriptive Vocabulary.

-

'a. Technical Vocabulary:. That ,vocabulary- that students do nott-
,

possess in their southwestern dialect-. Students will read
(in class with instructor)" short articles written in'Spanish
on various topics:. psychology, sociology, history, phirosorohyk
etc. Perhaps one topid or field.should be adherecpter.I4oh't
know at this point. In any case, ,prior to.the'reading,of Ai

. these articles,, the students would be given and explained td`
by the instructor, all the new.vocabulary, 'English cognates.
will be. used to,aide'in the expansion of this'new vocabulary.

,

b. Descriptive Vocabulary.' Thatv.Otabulary which a bilingual '
tlydentlacks-(cannot find the right Word in ,Coe language

. and switches to the other language). Students w91 be
given opportunitiesjo describe orally both tee-finical and.
,academic problems,_based on the reading ow discussions in.
class. The student winbe,allowed to' finish hisbral
description with the vocabulary he possesses. At the,end'af

_ his presentation, the 'student will be given by-the instructor
the technical or academic vocabulary he licked in his first.

\ try; he,will be askid to do it again at a later date 14 the

neW
.,
vocabulary.. . .,

a ,
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. Writing Development

Students will begin bY learning how to spell words in:Spanish
by adhering to the Spanish. alphabet sounds. .0Aten; students spell
words in Spanish by adhering to the English' alphllget Sounds.'

"r Once students learn the basic letter sound correspondence involved
in spelling words in Spanish, then other _things, such 'as titles,
short dichos (sayings) and short senterices-will be sOell-ed.
this spelling will be ,kept in a notebook that is tO lite handed in
periodically for credi-t. Ultimately, short dictations based on
class discussions and readings will lie written and handed in 'to
the instructor.

. 3. Readitj Development

'43

This aspect of the clasSstri ves to devlop gotid. reading skills
with comprehension. Students will be invOye ood, pronun-
ciation, word roots, prefixes, suffixes, ponetic- Oiners reading
for identification, reading for comprehension, readihg pittises, etc.
The main emphasis will be on good reeding chanics, involving
how to read, why to' read, comprehending -what you read, note-taking 4 .
while' you read.

. -.Teaching Grammar -
, .

.,

In this section, I propose to 'focus only on- those aspects of
grammar that are trouble spots for Meicican4merican students.
As we know, the linguistit oblems that face the Mexidan-American
student in Spanish a d complex. Simply pust; he needs
to learn to read and write co ctly,in his native language. Also,
he needs to learn to Farand,write in the,"modern standard Spanish," .

ince no written materia ls exist in his local Southwestern dialect.
This means, of course,, that the student muSt learn to'function with
a "written 'Spanish" as opposed to his archaic popnilar Spanish which
he uses at home. Ast as is true in Engli,shr both forms of -' .

communication are equally valid;. people must 'simply be made to
understand that one is "Book Spanish" and the Other is_'home Spanish."

. .,
. . p ...II. Recommended Textbooks, . -

r ,.... * _ .. ,
., . .

I propose to use the followin.gtextbook: Espanol para lads hispanos, by Pauline
Baker. National Textbook Company. 5kokie, Illinois; ,60076. , .

Also, other books will be used to select the various-arlidles. which I ha_ve -I,

mentioned above. Students will only be re ired to, buttthe one book. !q1
. \

N 4 r,
I am alsothinkipg that all students shout have a. bi lingual di'dtionary,

, . ,I'll look. f a good paperback. I

. ' III. Cbordi Von w
,

ith other Developmental Classes
i

.. ---\-- A . . . . di .

One speeclisection and one psychology section 'are -being ored in Spanish
for next fall. Skill development will be coordinated with 'these content.
classes where Spanish will be -the medium of instruction. :..,,

O
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Reinforcement Seminars for
Developmental Students lir-Tim-Year RN-Program

Mari on Dormann and G1 oriaSj ci 1 i ano

\Developmental students- in the nursing 'program do very poorly on ritten I,

,tests even though they appear to have compeehension., They can erbally .
4 express their knob:4 edge ,± but have di ffi ty conceptua\li zing ideas

,paper. Several techniques have limited these problems:\
-f

(1) Ideas presented in lecture step by step. Verbal and written exp ssion

of the steps in a thought process. By using step by step study uides

in class,' the instructor wa s-able to :piff-point individual prob ems

in understanding. 1-

. ).

a (2) Reinforcement Classes. This was done by _an instructor not teaching
. ..

the class. No new material was introduced in this class. The review

0

( 3)

" -

.incof-porated the notes taken by "the student,'discussion-of.concepts

the student did not understand,, and verbal .oriziing* of material.

This was clone in a relaxed, friendly, let's-all-ofrus-work7tqgetter

attitude. The instructor hatha complete set of the material the

primary instructor used. Developmental students were required to

attend these classes. When attendance-was volUntary,, those students

needing the assistance not attend;, only the brighter students

attended. AnyAny student with grades of 74 or below was required to

attend these reinforcement Z4asses1' The developmental stUdent oes

exhibit feelings that 'Here I am,,* he dumb one again.' To o erconie

-this feeling, the arrangement schedule-of clatses was done so the

*1

developmental student would have 11/2 hours extra time- and 'still be in

a smaller group. The name of this reinforcement' was changed to

"Nursing Seminar"-for the'same reason.' ,

Student questions:

6 question ;and ask

Students were al lowed without. an kind of penal ty

the primary Instructor to repeat during"class.

118,. .
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Developmental students very rarely used this perogative. The

c.reinforcement class, in a sma.11er group gage the students this
.

opportunity. It was not a gripe session. l'heiec-oninents allowed

the primary instructor to improve presentation of material. The .
ingredient not measurable but essential is the development of

rapport with an instructor,. Even if the -student was failing at

a specific point in the semester, if she was Ihyare the instructor

was interested and hafir an underitandirrg oftherproblem, -the student ,
,

_did not drop out. When the student for whatever reason haa
\:

to

leave school; sheosually discussed her plans with the instructor.

(4) Minority staff member. It`was felt lof those nurses who participated

in these classes that it Was essential that the nurse doing the

reinforcementte a member' of a minority group, in this case,Mexican-

American. There is a6 finite need for a role model. It would be

more to t1...-Zen,int if this person was" more tthin the age group of

the stuttit as well as knowledgeable, understanding, warm,' and

capable of -working well with other facuity-menars, willing. to give 4

'more time than,her peek We never got to prove this but felt our

findings were ioing this way. Developmental staff must worilc well

with all other departments in the school in order to aid and assist
. ,

the student to a maximum level.

(5) Reading comprehension and vocabulary. Through remedial reading classes

a reading comprehension level should be attained by each student so

that she-would at leastrave a 75% Chance at state' boards. Primaril7C----:

1 because of time required to keep up with classes in, the nursing'

program itself, this-goal was not reached by every student. In the
-

reinforcement classet not only was the medical terminology stressed,

1 1.9
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but thedifficult Englith words in the textbOoks were defined.

Comprehension Of the textbook was attempted.

(6y Setsiti vity to student maturity. Drive and accomplishment were
.

related to maturity and family support. Socio-economic factors

appeared to be the greatest impediment when the student had

average ability. Students a2ieved in four semesters if their
0

.

families valued edutation, no matter whattheir educational .

, background,' and if.family, income could tolerate the student not

bringing an income into the home:' One student resented her place-
.

ment in a reinforcement class from the rirst day she arrived at

the school. She felt she was' being called dUmb again. Stit
attended these classes in the beginning only when she was required.

She had drive because of experience and family support. As s he

promssed into the third semester, she' was attending reinforcement.

classes without avy pressure. At the end of the ourthsemester
..

she stated,, "My reading leve) could below; I will geZd be tested
,

and attend whatever number of classes it takes to:improve ow -level.

'I've always recognized- I needed help. " lit was our opinion this
.

. girl would fail state boards not because she lacked knowledge but

because of the timed reading comprehensiori reqUired On the state

board exam. We feel now with her 'acceptance of her problem and. an
.

active participation in a program of improvement in' this area, she

will have a good chance at.passing. (This girl is to receive an

an award as 'the best clinical nurse in the Class.) Jt is our

opinion the four smesters) work with this student in 4-the previously

'mentioned steps has caused this change iti attitude.

7

sf li r-
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Englis osition:.. Individua,1 Tutoring
Mr, Larry Gunter

.. e

I have been involved with several developmental student.Ithis

semester, either individually' in a tutoring situation as regular

students, in English composition.,
a

<

With one 'student I was struck by his reluctance to communicate in
4 l

the classroom setting, To overcome the .problem, I .met with the student

106 .

4.

on numerous .occasions fat; approximately fifteen minutes oyer a. perjod

of several -weeks. The meetings were very informal and our conversations

ranged from personal experiences .to the informal,. unstructured short

daily readings asked the,student to do. One ,immediati outcome= -of this

contact was thit the student became relaxed and-c9avfortable with

to the extent that be began to seek direction and assistance on the

papers,assigne,s1 in class. Seeking appiviiriate help ,no-small step for

ttie developmental student. Although the, ttUdent.is still largely non-

vocal" in class, he has earned a very solidly satisfactory,perfonnarce

byth' wet tten assignments .

4

:0

.
°
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SKILL DEVELOPMENT

'...(PRE AND POST EVALUATION). .
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Skill DeVselopMent

I/

The sub skills listed below to the left are necessary to understanding

and earning credit in college. classes. The discussion on individual

classes beginning. on p.80 fists skills _significant in each course, but

the prp M must insure that each skill is consciously practiced.* the

students over and over during the year.

Book length Assignments ,

' Group Discussion

LaboratoryfrWork

Magazine Reading

tote taking

4

Oral Communication to a Group

Test taking (essay)

Test takigg (objective) ,

Textbook Comprehension,

Vocabulary'

Written Communication

,;

it

English, History, Humanities

Speech, History, Psychology,

Science, English, Reading

English, Psychology

Reading, History, Psychology,
Humanities, English

,Speech, Psychology

History, 4ychology,Humanities,
Speech

Science, Math, Humanities,
Psychology, English, Reading,

Reading, Psychology, Math, Science

All Clasps,

History, Composition, Psychology,
Humanities

0
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$ Notetaking and Test Taking'
,

The best evaluation of notetaking would be two videotapes made at

110

-the beginning and - end -of the fall semester in History 15. The first week

of class there is a continuous barage of complaints' in the developmental

. office about how fast the teacher talks. Students try to take notes for

five or ten minutes; then lost track of the lecture for another five

$' minutes. A fifty-minute c ure is an exercise in torture, and the tutors..

spend much of their time outside class repeating, the information given in

lecture. By the end of the fall semester these activities have stopped,

and students are able to take notes for a fifty- minute period without

0111i tting. significant poipts.

Test taking is also difficult to measure objectively; the clearest

measure of performance are the grade reports in Appendix'A. The number of

students who openly fear -tuts decreases during the year; proven by the fact

thatcastutents stoydS1-kig the teacher or program staff to be«excused from

taking tests.

Some students join thetpeOgram with a physfcal fear of the testing b

situation whidti prevents them from performing Dn a test.

The,mo's't important teChnique in overcoming this fear was alloWing

students to repeat the first two or three tests in, a course without penalty.

By omitting secrecy about what questions would.be asked and Nat form the

test would take, the teacher allowed the student- to concentrate on the content.,
being tested. This technique.could be abused if students waited to study;

until they knew what the questions would be. Deciscons about thsting,problems..

of individuatstudents should be handled in staff meetings.

sk.
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A signifi.cant,change in essay testing- occurs over the year for many
",

students.., At the beginning of, the year, in history, essay answers had to

be spood fed by teacher and tutors. The answers contained information

but little understanding of the concepts tnvolved in the question. By

the end of the year ho tutors were required for the final exam in humanities,

and the teacher gave suggestions about how to derive an answer rater, than

specific details to be written on the test. Most answers Included conclusions"

as well as information. In the future more attempts Should be made to show

this change statistically.

1
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Reading Skills
Ann Anderson

The,Nelson Denny Test, form A and B, and the Indiifidualiag Reading

. Inventory (IRI) were administered to students in 'the Developmental

Program. The Nelson Denny was used as a tool to determine placement in

the prdgram: A student scoring below thirtieth perceirtile on the test

was loffered enrollment in the Developmental Program. The IRI provided

a detailed diagnosis of a student's reading deficits. The information .

from the test, served as a ,course outline for the reading cl asses. The'
t

IRI pretest and Form A of the Nelson Denny were administered in the_

beginning of the fall semester. The Nelson Penny, Form 13; was given at

the 'completion of the Reading Y class in December, 1973. At the end of

Reading 2Y in the spring' semester, the IRI post test wagoadministered.

A student was expected to read at the )0th grade level to- be

capat le of reading- college material; To reaat the 10th grade level, a

student must have mastered phonici skills, vocabulary at a 10th grade

level and the comprehension skills involving main idea, inference, sup-
..oo

porting details -and context clues. A student who is functioning at or

below the 8th glade level may be able, to pass his classes because of the

nature of the course . Most courses In the Developmental Program are,

'lectures in which the instructor amplifies the readings from the text- ,

book. A student'siis ninglevel is generally two years beyond

reading level.- A stu' t on the 8th grade Arvet=in,readirrg is -functioning

at the 10th grade liste ing level. It is the information,,the.student

receives from.the lectu s rather than from the textbook' that enables him

to function in the class. Tutors are provided -.in all subject areas for

the evelopinenta.1, studen The -student tutors provide an, .oral ,reinforce-

-1 c

ment for course material both the le,cture,and the textbook.

1.26
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The difficulty for the student will come in his sophomore year, unless

his reading scores improve.

The results of both tests are containted in the table beginning on

page 115.

Analysis: The
V

sample .group was comprised of 55 developmental students.

at the end of the spring semester. Thri ty -four students were given the

IRI pre and post tes, thri ty -one students completed form A and B of the

Nelson ,Denny. Only twenty -eight students completed the pre and post for

both tests .

In analyzing the res he IRI: thirteen students showed no

score change; four students decrea one graecle level; seventeen students

increased.ei average of 1.9 grade levels.; thrity-four (total sample)

increased an average of .8 grade level.

From analyzing. the Nelson Denny: 4ienty -four students- increased 2.1

grade levels; seven students decreased, .8 gr level; thirty-one

( total sample) increased- 1.4 grade levels. .

The average rate, increase for the 1 group (44) was 32.8 words

per minute. Thirty-five students showedJarf increase below 50%; eight

students showed an increase of '50%;one,student showed an increase.of 100%.

In analyzing the breakdown by grade levels on the IRI and the Nelson

Denny, eight of the nine students who scored at.or below the 8th grade

level received comparable scores on the IRI' test. At the 9th grade level
-4,--

none of the scores correlated, while only three scores correlated at the

10th grade. level or above.

Grade Equivalency BrearDown of Tests

IRI NELSON DENNY

17 .5 . below 8th grade
12 4 8th grade

5 5 9th grade
10 , 17. 10th ,grade

1,4



This high positive correlation between the 4,1Son Denny and'the IRI at the

lower reading Jeve1 clearly identifies students with outstanding reading

deficiencies.

The discrepancy in thbnran Scores between the Nelson Denny and the

IRI is due tO thedifferent t-nges of the tests. The IRI was. comprised of

. .

reading matial from the'4th through the 10th grade level. The lowest

N

possible score on the Nelson Denny was 7th grade, with a ceiling of 14th

grade level. ,Students scoring at the 7th grade level,were possibly reading

at a lower level.

Conclusion: Al though the function of le .two tests were diverse, the

combination of the Nelson Denny and the IRI clearly identified the students

with significant reiling problems.\ I recommend that 'the Developmental

Program continue using both the Neison Denny and the IRI tests. Every

effort should be made to test all e students-with both the IRI and the

Nelson Denny: The results from thes tests should be' used to plan the
.

reading program.

N
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Writing`Skills

Although improvement in writi, skills is implied in the assignment of-

reports, and essay tests, the primary instruction in- writing took place in the

Spring semester cosposition class, following a semester of oral 'composition in

Speech '2. A pretest of mechanical ski-Us (punctuation, spelling, usage, capital-'e

ization, sentence as a unit of thought) lead to individual instruction in 'problem

arcs. Testing at the end of thelsemester did not include a post test of all'

same mechanical skills. ,Next year tests shoultibe more- standardized tom

show the amount of progress made by each student.

An inherent weakness remains in any-tt of mechanical: skills, howev4er.

A student may have-learned through previous instruction how to conylete Week-

sheep on mechanics, yet

Primary emphasis must be

of pre and post writings

tions".

r-

nbt be able to writer an understandable paragraph.
'' ,

Below are two examples
(N....,

were done in classrOom situa-

placed on theme assignments.

on descriptive 'topics. All

Pie Test 1 Phytical Destription

The an is about six.feei four and- think..he is good at a man's
game which is basketball.. Well not, really six feet' fourilore like
five feet six. He is very hairy''and has stub's' as a hande,/He Has ,a
hair 'do that Just drive the women crazy. He never, has a coat and
never get cold. He stays in 'the dorm with a mog on this face. He ..
.never think's negitiVe and look's-at the good -things in life. ,His
hair is black with fair skin. He is a man who love's the Out door's".
But now he need's a shave. He is a women pet. and a man's. threat: ,

'Born as far as in a small town Just out side Benson or Serria Vista.
Kind of husky and kind of strong. He does everything he.is told not
to do. ,He is very small but carry a heavy load. His name is little
Joe and is a friend ()Clerk I met this year;

Post Test 1

.

ti

1+ef First Car.

May

.

firtt car that I've ever oohed. It`was a sisty-nine Dodge,
Grey and black with a black vinel roof. The car self Was, Just a.
masterpiece of workmanship., I mean Just great all over.

It had, a 442 with five speed on the floor., eight 'track with good
speakers,- the interior,man you snood have seen the interior. k smooth
silk like material that had a. deep black Color. The seats was like'
clouds, soft'as tould be, floating,in,-the air as the clouds does, on
a not to windy day, Just sitting there made you feel this., The carpet
was black with a light shade of grey 41rOund, the pr meter of the car insider
It had bucket seats with head Tests, and yOU could elevate your seats to

13-0-
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that perticlsluar spot you felt would do.
The car was very fast too, I estamate, it could go ate, least eleven

flat in the clutter of aspeed of 130 mph's. And,as I ease track into the
seats just a, piping. I here people say "That.Herman, Cool Herman."

-And I figure. there is as not. a car on the block who couldever-
come Close' to its great ability an the itrights. Although tere was
some who came close some of the times.' I' thought more Of this. cat than
anything else on the face of the earth. BUt astiine passed; better
cars camp out, I started to loose interest in my wonder car. Although .,

I still love the car even more.' I can look back, and s all the good
times I had in it, and see the Angers of life n I was twill., .

.
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-,Pre Test 2
. . ...-: ,

He is` a six foot three inches tall negro. Hair is curly, c.t
c around the ears. Ear are small and shiney. ,Forehead is small, four-- e

wrinkles upon it. Round eyes covered by long-eyelashes. .Under low
eyebrows. Flat nose over'thik) lips surrounded by thin cheek bones.
A few hair's sproutin6 from iiin chin. Neck is 'long and skinney. 'Blue,
white, colored shirt covered fully by one forth inch diameter circules. ,

Thin, .long, chest hidden by lose' fitting shirt. -Arms covered by long
sleeves. Fingers in total wear two rings. Brown leather belt embroidered ..with flowers. Levis jeans streching thirty inches around the waist.
Falling dowri over thirty six inches of skinny -legs. Bottoms Cuffed and
shaped to bell bottoms. Tan socks hide about. flylon materiel.,10W cut: ' .-

sportwear shoes. Light bora striped on side bg..d r brown' encl.-White.
Bottom of vibori soles supporting one hundred ant! ixtY-fiye pounds.,

. ,

Description .

/
1

. Post Test 2 Two Basketball Fans
...,

Frankie and. Tony .go t evejry possible
.

basketball-garne d rins the ,

sgason. Although they enjoy -, them, it is quite not for the s reasons.
Tony graduated two ,years ago from high school where -as Frankie

one year.... Tony was a. basketball str all four years' of hiS high school
, days. He played to have something to do. He is.five feet eight ,./

inches tall, about one hundred and seventy five pounds. Colleges : -..1
around the area granted him sport sablarships, but he wan.'t interested /
fli:!ugh.- He had his dreams set on a job, money, and girls. Frqnkietoo t

was, good in basketball, but not good enough for a scholarship. He = ,really took basketball serious. As a free scount almost made some-
college basketball teams. At six feet even, one hundred and eighty.
pounds he still stayed in college for education.. ..

Frankie would attend basketball games to watch for technic and
--the art of the game. Yelling at the top of his lungs, he really got

involved by watching the game. After the game, into the lbockrooms
. he woAd go. to congradulate the winning team. Tony in the otherhancrWent Ag

-to remember his old 'days of being the hero. He Could pay some attention ..1/
to the game. Most of his attention was focused on thepoms and _cheer-
leaders. The role of Don Juan the love --hk tried to, perfect with some
of the ,rusty watchers.' Parties are.his Specialties, he was begin to , __

,
aquire a potbelly of being out of shape. Frankie was in'good shape' by
play basketball every day for,the love of it.

El I
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At this -p-qint it is'difficult to say exactly what objective

measure'rcan be used on these pre and post tests. There isinOre a

continuous thought process in the post tests, but mechanical errors

have been far from eliminated. Both students wrote approximately

5000 words and performed

Both also need to akin

adequately when not in a test situation.

working on writing skills next semester..

'eo
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Math an Spanish Language
..e

Instruments arepresently being de'Veloped to provide pre and post

testing in math and Spanish Nnguage skips. A placement and diagnostic

instrument in math was usediwAth some students last summer; P usly

placement in the X-series of-moth classes had been determined on the
Y.11

o

basis of what courses a stodent had completedin igh school, but ..

diagnosis revealed that a student who had comple d one year of high

school algebra might be unable to multiply fractions, a skill usually

covered in general math. Teaching sub skills must necessarily' be the

basis for math instruction in developmental classes. Pre and post test

scores will Oe available afte?next fall's classes.

The course outline for Spanish la -b, for native speaker:- lists areas

t,r of skill development. 'By the end of.hext year pre and post instruments

should be developed specifically for native speakers, Similar to the

-1,pdividualized Reading Inventory,yied. for English language skills (see

discussion beginning on p.112) There is little standardized 'Material

available to test the native speaker: The bilingual test being developed'

by the border colleges and the Educational Testing Service should prove

valuable in this area. The goal will be to determine skill development

in both languages at the time the "Student enterscollege. This knowledge

will be necessary to creite content classes taught in both Spanish and

41"
English.

1 'J3
4
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Tennessee Self7Concept Scale . . .....0.....0

Monica Schwarzblatt \

The Tennessee Self-Concept Scale was administered.to students in
) .

the Developmental Program at the beginning and at the,end of the atademtrio
.6..

year. This test was used to measure the self - concept of the students in

#4.

the Developmental Program.,

The self-concept is an important means of studying and understanding

hurhan behaviOr.

William H. Fitts, the developer of the test says:

"The individual's concept of himself tiasleen"demonstrated to be highly

influential in much of his behavior and also to be directly related to

"his, general pers&ality and state of mental health. Those peop.le who -,

see themselves as undesirable, worthless, or "bid" tend tolact adcord-

ingly" . .

The students in the Developmental Program have an academic back-

'ground of low high - school grades' or havAlitopped oUt froettgh school. '

, -

This group was compared withanOhergroup of students'(Conirol Group)

with a similar academic baCkground.but who chose'notto Muhl* patt

the Developmental Prognom. ' 's
0

k'

It was assumed_ then, that the students who'entereCin the 'Dvelop-
.

mental Program Aad/i lOwer self-concept than the onei iiiatAidn't enter.

1100.
Students in both groups had failures but the difference irtheir self-

concepts gave'theM a different attitude towards themselves.

r

_
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ANALYSIS:

At the beginning of the academic year, 60 Developmental students.

.t(Jg men and 25 women) were gtvi5-th "Tennessee Self-Concept Scale".

At the end of the yea r 39 students (23 men,and 16 women) completed it;

TheControl Group -was composed of 65 students (38 men and 27 women)

that were given the test. At the end of the year, 46 students (27 men'

and 19 women) completed it.

d. In general, tile first part of the research showed that there was
N -;

a statistically significant difference between the students in' the

Developmental Program and the'Control Group. The students in the

Developmental Group had lower self-c4gepts than the students in the

, Control Gitup, with the-excepti,cm of the men that scored as hi 9h as

the men in the Control Group. a
#

. . o

In the second part of tile research we compared the scores of'the

pre-test and the post-test of the Developmental Group, the scores of

the pre-test and the post-test of-the Control Group, and the pos'i-tesi

scores of the ,Developmental and Control Group. The results showed that

both groups raised 'theAr self-concept in anequivaleht level, maintaining

then the 'difference they had before.-

126

A. more detailed analysis shows that comparing the results of the

pre-test and pcist-test of the'Expefimental Group (Developmental Students)

the -total group and the women raised their self-concepts.

The men instead that had a higher self-concept in the pre -test

d"

lowered their self-concepts in a smalramount.

136-
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`)The results of the pre-tett and post-test of,the Contr?rk Group show

that the tot41 group, the men group and women group raised their self -

concepts.

The comparison of the post-testing between the Experimental Group'

and the Control Group shows that there is a significant difference in

their self-concept. Although both, groups 'raised their self-concepts,

they did it in an equivalent level.
,

There was -one exception: Wonien in the Experimental Group raised

their self-concept in a larger proportion than women in the Control

Group, because even though -there was- a difference in favor of the

Control Group it was not to i stitillysignificant.

.40

Conclusion:,

The results of the research show the beneficial effects the

college in general had on its students contributing to raise their self-

concepts. This change in turn has a positive influence on their behavior.

Apparently the students in the Control Group and in the Developmental

Program had a successful experience Coming to college.

. What we can hypothesize now is whether these students, with lower ,

self - concepts than the test of their peers, would have come to the.

college at all unless the Developmental Program supporte4 them or if

they did if they would han_been-able-tirstfeceed without the help of this

special program.

We can hypothesize also in view of' the results that the Developmental

Program has ,a positive influence on studentt_with a isrivi self-concept;

this is, not necessarily truer for people that have a higher self-concept

7J



of themielves, in spite of the fact that they can have the same

academic problems.

I recommend that the DeveTopmgntal Program continue assessing

the effects the college has on its students in the way important°

area of their personality.,

53
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Special Acti Vittes

One vital teaching and counselling tool are the group activities of

students and program staff.'Students'believe in the 'concept of the

program because staff involvement does not stop at the classroom door.

The program coordinator planned and supervised these activities. About

three per cent of the federal funds were spent this year on the following

events.

Trip to Missions

The first segment of the History 15 class it a discussion of the

-entrance of -Spain into the southwestern United States. Two missions

founded by Father Kind,' Tumacacori and San Xavier, are within one hundred

miles of the college. An all -day field trip to these missions involved

Mr. Monnett and 'fourty of the students in the program. The purpose of

this trip was to make a connection betiveen the _abstractions presented in

lecture and the concrete physical remains. Many of the students found

`great-beauty in San XaVier, which has been in' continous use since its

founding and rises in blazing white magesty from a- farm valley of an

i n di an reservation; :,,,

parent's Day

The program coordtitatot: and several students prepared a vi

1
otape,

of segments of developmental classes for the Sunday open house o the

entire college. -Mrs.Schwarzblatt called the parents of, developmental

students and encouraged them to attend. About ten families visited the

campus; a percentage similar to that for the total ciMptii population.

t-



130

Trip to Hermosillo, Mexico (Culpeal Awareness Workshop)

. The following itinerary was followedon this trip. Sixty-two students .

and director of the campus security took the trip.

Friday, November 9

1:00 P.M. Go to immigration in Agua Prieta to get-visas.
3;00 P.M.' Bus leaves bus stations. (Calle 4, Ave. 4, Numero 400)
10:00 P.M: Arrive at Hotel San Alberto in Hermosillo

Saturday, November 10

9:00 A.M. Breakfast and group essigritents for exploring the city.
3:00 P.M. Return to hotel to discuss nswers to,assignment

questions.
8:00 P.M. Dinner at Hotel Internacional.

Sunday, November 11

7:00 A.M. Early mass and b akfast.
9:00 A.M.-1Leave for Kino Bay.

. 8:00 P.M. Return to Hermosillo for the night.

Monday, November 12

9:00 A.M. Leave for home

The purpose of this trip was similar to the summer institutes for

COChise teachers'being`held under the,Title grant. Only six.of the
t

students on tha trwhad ever lived in Mexico; only a few others had

visited more than five,miles south of the D uglas border station. The

'exploration of

de Sonora, El

the city involved going in small groups to El UniversidAd

Merdado, and stores in the center of town. When the

'

students returned, they answered questions about what they saw. The

questions were given in.Scianiih because the students had to cope with

Spanish as the basis for communication ti .Mexican society, whatever the

student's native language may have been. At times during the weekend a

great deal of translating occurred.

140
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Below are listed the questions and representative responses. They

give some idea of the lively discussions that took place on the 'trip.

ICOmo se viste normalmente la gente en el centro? Describa
2 o 3 ejemplos especrficos decomo se viste la gente. 4

They dress quite conservatively in the day. Shorts were no
where tobe seen except fo ones I was wearing.' They always
dress properly suchas men wear neat .clothes, slacks or levi's.
Girls wore,dresses or pants. ,

The .girls wore the same kind of pants. Little children were
barefoot.- The older people wore regular clothes.

The people dress as good as me or any other people., I saw
some people dressed in cuff pants the whole nits.

2. ICuieles son las destintas especialida de que se estudian en is
universidad? &fay algunas carreras que se dan alla clue no se
dan en el *Cochise College?

There is business, nursing, medicine, 'engineering, lawetc.
At the University they have courses for veitenarfans.

They have classei which go more in to medicine and specialize
in training people for scientific research.

3. LCoino reacciona la.gente de Mixico con respecto a Uds? iSaben
que son de U.S.? e-Como?

They check you out from head to toes. ,Yes, lainly cause we
were in groups, had a Camera, and were speaking English.

They weren't very friendly since they seemed to know we weren't
from here. Some were but very few.

Preguntamos mucho y andamoS mas o menos bien vestidos, pagarmos
con Merl can Money_ytocla cosa

4

s 4. cCuiles leyes de trifico puede Ud. notar? .Son diferentes de las
de Arizona? 1

They were the same, except no speed limit and probably not to
many experience drivers 'from drivers ed classes.

People don't follow too many rules they drive as they please,
-and you hardly see highway patrcils after cars. 4

There aren't any traffic laws whatsoever.

i

a
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5. GQue vende. en mercado? t.Hy tiendas que parecen
"American"?, eSi las hay, queel lo que las hace parecer
c6mo, `51merican"Z

They sell a lot of things like fruits, meat, vegetables, coffee,
etc. No there aren't markets that seems like an American

.markets:
1

Mostly meat and'vegetables are sold at the Mercado. There was
a large department store called Mazon which looked like a U.S.
store.

They sell rotting meat.

6. IQue' ha visto -Ud. que no esperaba ver cuando empezo'.este viaje?

They don 't have dogs around. )rir

Tanta chi cas tan boni tas

-I didn't expect to see haMbrugers and\ french fries.
co

Neither did I expect to see_Gorden 's gin on the shelf of a liquor
store.,

The girls were very friendly and the guys were jealous.

The traffic.

The ticket meters against the building insted of in the street
or sidewalk.
,

High prices.

I thought Mexico was more mod, and everything is not as solid as
the products, buildings, materials in the U.S.

I didn't,expect to see VW's and motorcycles.

Trip to Pima College, University of Arizona, American Grafitti

4

In March, fourty students and Mr. Ortega spentahe day in Tucson to

visit programs at another community college. The Dean of Student Development

gave 'a explanation,of counselling at Pima, and students visited with

teachers'in police' scierke,- engineering, early childhooii education, and_the,
alternative learning center, The students ate dinner at the much, larger

,University of Arizona, and some attended a showing of /gulf= raffiti in

142.
.

O



133 ,

the evenings The purpo?e of the trip was to stimulate discussion about

possible careers and transfer to a university. The movie was incorporated .

into a discussion in humanities.

Dia de la Raza

Although this ictivity was sponsored byithe Spanish Club and the .

MECHA club on campus, many developmental studentS participated.in the day's

activities, which included selling homemade tacos and tamales in front of

tie Student Union, attending lectures by guest speakers, a teatro present-.

ation by Cochise and Mesa- Community College studoehts, and a dance in the

evening. Approximately 200-300 people attended the activities.

Speech by Johnnie Cain

At the beginning of the discussion of the novel in,hisnanities,

Johnnie Cain gave a guestecture on- her writing; she discussed her goals

and desires aso a lack novelist-writing in the United States. Because

she is so well known to students on eampus through her high school teacging,

the lecture became an event attended by fifty or sixty students not enrolled

in the class.. Her ability to. express her lOve to the studeilts hnd heir

challenge to them to work hard-was one.of the best modivating tools of the

f entire. year.
0

Performance of Of Mice and Men

Fifteen students and Mr. ,Gunter went to the Tucson Community Center

one Sunday. It was the students' firsteattendance at a, l i vex theater

presentation by a professional theater group. Most of the students used
e

the event as a basis' for one of the cultural reports in humanities,. and

all were surprised at how real the perfonnaqce appeared to be. They

thewould like to go again.

After final examsa.student committee planned a party at the. home

of the program coordinator. This was a soda] function, but testified

to the closeness of the group. -_ 3
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Retention and Student GPA
ke.

What does individual student success mean'in numerical terms?

Ninety per cent of developmental stUdents have_ completed one semester's

work.. Approximately sery per cent have completed two semesters.

Fourty-five per cent of the students who began classes in Fall, 1972,

have completed four semesters of work; \fourty-seven per cent intend to.
\ .

continue their education next fall, either at Cochise or a state

university. Twentyfihree per cegt have graduated from Cochise. The

numbers are expressed below in table form. No'-'comparable figures are .

available for theme total student population at Cochise.

Q 4
First Enrolled. ; 7

Completed one semester :
Completed two semesters 'N.
Completed,thrw.semestert

Fall, -72 4 "Spring,, 73 Fall, 73 Spring, 74

48 5 66
41 ' -3 s 6Q...,

;34, ',2 48
la. J 4..

Completed fourth'semes r .
Q

0 22 , , ', - ..

Grlduated ° '-,-
To continue college Fall,'1974 22'

- 0 , :42 (
.

Another measure of succes1 is Ake/studentr point, average,
v -wg i°- , '.' . :i

high school as compared to college.

4 11; '7' '''

10
9 ,

421 ., , . 44 9.

r
e Cochise *.

.Average h.s: GPA is 2nd year GPA 04

Freshmen, 1972 .; 1.899 2.160 o,'°
Freshmen, 1973 1.982* . 2.253.*

Individual changes are given in Appendix A. These t s Tres ©will be

analyzed for significant correlations in a serrate deport.

t

* The high school GPA represents the grades fgr'the
/ seventy -two percent of the students who graduated; it. does not

include'hioh school, dropouts or students who lattended school in Mexico.I A;,5

'r.
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Student Participation in College Life

-One measure of 4 student attitude tows d -t imself 4s his
willingness to givegive.his time and energy to school activities.
Generally developmental students did not take leadership roles
in high school. Below are listed individual student achieve-
Rents of the 1973 freshmen.

Student Senators, 1973 - 74

Darrell Hensley,
Mike Humberstorle

Student Body Officers-1974 - 75

Joe, Lopez, Student Body President

Ignacio, Ibarra, Cultural Events Board Chairman

Members of Teatro Indio

Gerardo Archuleta
Jaime Legaretta

Octaviano Gomez,
Max Torres,

.\ Ramon Val enzuel a

President)of MECHA, 1974 - 7
Hector Chavarria

Members of Basketball Team

Arthur Morrow
Herman Brown

- Wesley Jacques

Members of Baseball Team

David Naterra
Louie Montelongo

- .

Representatives Elected by Students
' to Advisory Committee

Hector Alvarado
Yolanda' Carranza

14'
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Stlident Attitude Toward .the Program

Any program which gi/es individual attention will be able to elicit

statements of gratitude from students. Group discussion was conducted

both semester this year to obtain criticisms, both positive and negative,

4
about the program's attemptsi a

In late November Mrs. Schwarzblatt conducted small group sessions
. ,

(six to ten students eachr with thirty-eight of the students in the

'- Program. Below are portions of her written summaries of one or more of

Ar

the sessions.

/1. Does -the Progrim help?

The general feeling was that the program' is helping them, for
several reasons. They don't have to pay, cqurses .are a little
easier and they receive help in. some classes that are difficult.

According to their opinion, they like the program for several
reasons. It helps them to organize their schedule of classes
so they won't take courses they. don't need. They feel they
receive help in,deciding their major. They like the field
trips very much. What I think is, very important is that they
say that we seem to care more aboUt them, and that, really mikes
them continue_ studying instead of dropping out from school.

2. Should the tutors be paid for their work?

They think that the tutors should be paid
useful. This is especially true before a
student misses a class.

Are they_ helpful?

because they are
test or when a

Abbut the tutors they think the idea is good and when they can
get them they are useful. But the general 'consensus was that
usually they aon",t-vse them because the hours are inappropriate
for them and they never can 'come' to the sessions. They don't
want_to have the tutoring sessions in the afternoons.

They like the tutoring-system-and -they agreed on that they should
be paid, especially the History and science, tutors which they
consider all-good. The other tutors, instead are bad because
they aren't able to explin in a way they can understand.

O
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3. What do you think about the quality of the teaching in the
program-r

About the quality of the teaching they consider one teacher
bad because eventhough he knows what he teaches he can't
communicate his knowledge to them. All the others were considered
good, but added that one has a bad temper and another goes 'too
fast. Sometimes the teachers suggest to use tutors or go to
the library, but thdy don't want toa.be interrupted in the middle
'of class for questions and at the end of the hour. the students
have forgotten their doubts.

.They,said that one teacher is good, and that he has improved,
very much. He doesn't speak so fast now, he looks at the

Y

students and he writes on the blackboard, which helpS them in
taking notes.

4. What is the job of the program counselor?

The counselor's ,fob is to keep students interested in school so
they will not drop out, Make sure everybod is doing his.work
and not getting too farlbehind. Besides that they said' -that
it is up to the student to go for help when they fedi they need
i t.

In early May the advisory committee invited ten students (four

sophomores and sir freshmen) to answer questions about the program. The

comments reproduced below were transcribed from a videotape of the dis-

cussion.

1. Is there a stigma attached to being in the program?- Are u

considered different from other students?

"There is a lot of inter-mixing between _the developmental students
and the regular campus students. I consider myself a regular
campus student.

Ignacio Ibarra

"There is no tifferince except that some ,of us are taking the
program."

Jaime Legarreta

"My .freshmen year there were not tot) many deVelopmental.students
and yet I would be on the campus andl would receive more help -

and I did better as a student. But with th% students there was,
no difference whether I was a developmental 'student or not: We
got along the same; if fact, most of my friends weren't in the
Developmental Program. I got along with them very well; we .

never brought it bp that I was a developmental student."

146 /
Mike Barraza
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2. Were the dev
took ,orb camp

ntal classes easier than otheit-classe,s you

"History ,class is th hardest clasil ever hid. I .had to do

more studying and I ne..ed more help than in y other class."

/Ana Louisa Romero
A

"We had 'a glass that had some developmental students and some
weren't. The students that weren't in the Developmental Prograni
shad to work harder to get through the history class. Last year
we had Mrs. Holiman. She taught us hew to take notes. That
was One thing that I never knew how to do was take notes. She
helped us how to take notes_ and how to study. For the:class
another thing is that we had more *Oar tests and the other
students only' had a mid-term and a final.' If we failed one
test we might make it up with another one. No one test determined
our whold grade.'

Mike Barraza

3. How did developmental classes help you with your other classes?
.

. "We had to take a speech class. That is one thing that really
helped me a lot because being in high school I didn't-talk. I

didn't answer unless they picked on me, ,Otherwise I would not
"- 'volunteer. Well you know that-if somebody tells you to take a

speech class, it you are a shy liertbn you are not 'going to take
it. But if the program demands that you take it, then they.will
-go ahead and do "it. I'm glad it was required."

Norma Mason

"iosfeel like I got the JUMP on a lot ,of students because,,in Biology
this semester they started out.with 25 students; now there is only
6 or 7. They Just couldn't hack it. Most of, them don't know
how to take notes and study."

Art Love i

. ,

"The tutors go to classes take notesain the clasi and if your notes
aren't too good they show you how and why your potes aren't.

.

too good."

Joe Lopez

4. What would you criticize about the program?

"Change the name. It sounds like 1C for dummies. in first gradil,'

Mike Barraza

"Improve the math-program. Too many kids dropped,the class."

8*

Ito

Joe Pintor
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"Tell the history teacher not toloolc-at the)back wall'When
he talks."

Jaime Legarreta

5. What,do you think about the program in general?

"You don't have,to go for help; it comes to you. ".

Mike Barraza

r

lio

"The Developmental Program is not a dumno, program. A lot of._
times in high school when you come up,from the elementary'
and junior high grades you come up with a reputation.
Teachers don't like to admit -it, but they do pass the word.
You get to high school and your reputation has come with
you. He's slow, he's lazy, needs remedial work or some-
thing like that. So these teachers say well I'll work
with him in my, spare time. The trouble is that they never
have spare time to work with the student so you go all
through high school and you- really never had_ a-chance.
You even start to believe you're a.dununy.. This is the
thing about the Developmental,Program. You are Rot going o
get a C just because your in the'Developental Program..
This is the thing that I like to emphasize; there is -

going to be work involved. The program is-there to make
sure You have (everything you need available to-you in

I

order to help yoti to make that grade of C or better.
That iswhat sold' me is that it is not a dummy course."

Ignacio- I barra

"You ,got to know that someone's backing 'you upin case you want
to drop. Someone, wants yo'u to stay in school.:

t

A

150

Hector Alvarado
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1
Consultants-

411",
V.

This yearYtwo consultants assisted the program staff. The first .

was Dr. Cecilia Orozco whc visited the campus n November 14. He made

suggestions about adopting, the bilingual mo. de a basis for the!

Developmental- Program, since many students come from Spanish language

background's. His suggestions have -ben incorporated into the Fall; 1974)

sche.cIule in. three ways,: (1) the establishment of a Spanish language

class for.native speakers, (2) a bilingual speech class-which will

develop both languages, and (3) a psgchology class taught in Spanish

English. (The later point will not implemented unless a !Ming al

teacher is_ hired this summer.)

Dr., Barber virsited the campus on,Lutary 7 and .8 d met with s ff'
1 .

in PREP (a-precollege prOgram,for Army Personnel) as w 11 as the Dev lop-

. Mental Program. His suggestions about analysis of the program fun. c ion
r

are incorporated beginning on p. 15. He:encouraged-the-staff-to a cept

the. respOnitti My' to change the .self-concept of the students"; thi

dis6ussion was at least partially responsible for Dr. Godbey's co nts to

program staff when e;aldatedthe prbgram in March." He stated ;

staff had a highly 'mods vated attitude toward, developmenlal s-tuden and

the program...Also this was the first workshop attended by teach rs and 11

pa; raprofession'als and pr,ov-ided, an opportunity for more intensive discus-

sion than in previous staff meetings. A(''

Following are exderpts from the woiitttn reports of the tw consultants.

rs

1 5 .

1
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A.Bilingual Model for the Developmental Program

Cecilio Orozco

The dative bilingual student (Spanish/English) which appears in

large numbers in the Developmental4Program also needs to be served through

Spanish in order to 'bulald literacylskills in Spanistias well as to develop

faci/ity "in English. To this end I recommended that a capable bilingual

teacher from their community be utilized and that this teacher be-also
,

used as a ounsalor.

The approachto the grogram shOuld be through a bilingual model

which develops not only the Engltish facility for these students but also

their potential a language- Which they haye already internaliied. To

facilitate your interpretation of what ,I said in this matter I an.enclosing
0

a brief description of my ideas as I presented them to the U.S. Senate

recently. (A Portion-of the testimony follows.)

An initial bilipgual program needs, of course,, to take into consi-

deration its populati.

( matter taught exclusively

:Many-quantitative differences in the subject

in English (SmE), the subject matter taught
. . ...

exclusively in the native-langiage (SmX) of the -children,. as well as the,.
4..

initial mixture (SmEX) must be considered. ` -It is ..0 be noted tFat the
, ... ,.. ....

SmE- as well as the SmX Ate. an essential part 4,,f,. an initial. program, as it.
. . ,

is these units that must show not only quanta tive ,brut also qualitative
rs.I

increases. Although these models' do not incldespecifics0in subject'
"

matter, it is to be noted. that the relevance of the Fine Arts.' of the

native, language as well as the .History and Social Studies.would be included

in that 'model-ks SmX.Or SmEX'.

,

p

.1_ 5 .e.').

.

.

,
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Graphically: 4.

a

The School, Day ,

E

L
*A

.SmE

. SmEX

.

SmX I
L

*A',

Figure 3A -

An initial bilingual program for a bilingual with

limitedjnglish ability but with MO bilingual

potential because of confunity, home,'-family, etc.

*XLA and ELA are torte specifically designed for
the particular, linguigtic groups.

I

The School Day

E

.-1,

*A

,

SmE ,,

.

'SmX
.

.,

X
.

L
*A

F gurx

An initiral.bilingUal. program for 'an Other-than-

English- monolingual. ..
fI i

*Note.that ELA againis.specifically designed for.
the iarg6t groups.

.. , .. .

.e

The School Day'

.-

E

L A

A

SmE SW'

gm,
(

, .

An 'initial bi lingual program forethe, monolingual,

English speaker.

*XLA i s specifically 'designed for the groups and
the community in which they live.

1.5.1
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The aforementioned initial programs, are not nitually exclusive. 'Nev(

trends in methodology,, classroom management, as well as good teacher-

preparation program (which this paper proposes further on), permit the

simultaneous operation of the three aforementioned models with the refine-
,

.tents necessary so as not to exclude variations within each group.

The aforementioned models are inital and should lead to a bilingual

model where instruction for all groups. grows-into a bilingual day. Language

Arts ceases to be "specifically for X group", pai-ticular subject matter

instruction, in any one language (on a long-period basis) becomes a'

teacher-pupil choice_ Graphically:

.11

The School Da

E

A.
A

'

. -

. SmE
.

, _

.
SmX

.

.

,X

L

A
r

gure

A bilingual program in its althanced stages'

Note that SmEX bas been eliminated. ELA and

XLA units prepare the children for the SmE and

SmX units: It is to be rioted also that%SmE
A

ind'Sml may reenforce each other but do not

duplicate learning. Y
.-

1:7)1
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Systems Analysis of Student Needs

Louis Barber

The overall evaluation (from the presenter's view)i is'that, in

general, .the workshop met most of the objectives., However, we may

have given a disproportionate amount of time and energy to development-

, of Points 1, 2 and 3,all dealing with needs assessments and systematic

*finning. "Ike wbrksbaikbjectf4i were as follows:3

1. 'To providehelmrticipants With, d' systematic mett)od of .-.

developing an educational program (Planning based upon',
need.)

2. To provide participants with methods of bui ing programs
on needs.

3. To provide the participants,with infonnation cancerning
the use of system analysis as a tool for integrating a
variety of educational and psychological methods
(selecting alternatives).

3Ir

4.. To provide the participants with infolimatioriOn' each of
the followinglob

4.1 Success failure in educational motivation.
4.2 'The self concept as a factOr in education.
4.3 Valuing process as a factor in education.'
4.4 Behavior modification as a factor in 'education.

The first day, January 7, possibly'shoUld -have been restructured as

the second day workshop. The film, "Future Shikk,"_ apparently proved a
a

good motivational .basis for dealing with planning based upon need, but,
- *

unfortunately, we were unable, to maximize the use of the film due to our

adjournment at 3 p.m. rather thin as we had planned for 4 p.m.

The detail work on needs assessment also appeared to frustrate the

workshop .participants during the first day. Hopefully, the detail

,development of a program (as a model) foieign 'to all of the participants,

helped clarify the use of a needs; assessment pr,ior to the implemeqtation

of solutions.

1:55
.

4

a
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From my perspective, the most successful part of the'workshop

occurred during the time we worked as individual groups, (Prep and

Uevelopmental). .Here we were able to deal more with techniques and

methodology which could be directly applied to the individual instructors'

classes. Basis for the discussion was an as$essben* of student

independence.

Symbols: > = Greater Than

= Less Than

Consumption Consumption

SI '

Production . Production Production

1b.,
t 1 1

4
Dependent Survival .Contribution'

.

Zone Zone

Consumption

O

Y

S

Independent

Survival'

,Utility Continium

56

1'

Afar Kaufnian

1972
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I feel we should have devoted more time to' the objectives concerning

Point 4, The Self-Concept, Success vs. Failure, Valuing and Behavior

Modifications.

From my observation, I have formulated a few comments that requires

sharing:

'1. The personnel of both groups, (Prep and Developmental), are
basically positive towards*their.program and, in general, have
sound ideas about the purpose of their program.

e,-k

2. There are .few. exceptions to this generalization which I feel
require renal ution. That isi although a small number of staff
members provide token support and, to some degree, give lip
service to the primary goals, they appear to be in opposition
to these goals. These few individuals can create (and,1
suspect are_creating) more problems for the program than they. .

are providing in the form of support. Baically I am not
suggesting that evgryone has' to hold the same philosophy, but
rather,. that all particpants need to accept thedverall goals
of the program (particularly in the Developmental Program).
Without this consensus of the basic goals, the dissenter will
destroy the overall purpose and the goals will not be reached,
regardless. of how hard most of the instructors work. The
primary problem caused by this philosophical gap is the
frustration of the students involved and; eventually, their
withdrawal from the program.

3. -I would like to-encourage more attendance-by members .of -the
Administrative staff, Board members, students- and community',
members at future workshops' for these programs. I really
feel that a workshop or meeting or some block of time needs,.
to be set aside for the concerned individuals of all these
groups to meet and clarify the purpose of these special
programs. After this,, "Values" needs to be clarified and
established as priorities, and goals need to be created and
a consensus as to these priorities finalized.

Conclusions'

1. The Workshop was moderately successful if compared to the
Workshop conducted by myself in the Spring of 1973.

2. The Workshop of 1973 appeared to be very-successful. However,
the carry-ove from that Workshop was greatest with both
Program Direc rs, but was not .as evident wi'th instructors-in
the Programs. This is-probably the result of haOng several
new staff me rs.

t
3. We tried to co r too much, in two days; perhaps the college

should provide some training in these Program on an ongoing
basis, eg. OM other week.

. f
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Advi so ry Commi ttee
Therman Healy

During the fall an advisory,comnittee was formed to work with the

coordinator of the Developmental Program. -One of the reasons for this

committee was to try'and get broader involvement and understanding by

faculty not teaching -fn the program. An attempt was made' to snlist

faculty for the committee who represented as many different departments

on campus.

The objectives of the committee) were:

1. To evaluate retention of developmental"students.

To'evaluate ,content.nf. deyelopmAntal, classes.

3. To find the structure to Integrate'developmental technis
into occupational programs.

4., To determine,whether or not new courses.are needed to meet
the needs, of developmental ;students.

5. To encourage a campus wide system of dignosis for math, reading
and writing skille.

6. To make recommendations:about staff and schedtiling for the
program, in 1174-75.

17. To make other teachers dware of methods and st ructure
of the program.

Some''Progress was made in these areas, except objective five.. The

committee spent much of.its time learning about the program for themselves.

The committee evaluated the preliminary proposal for next year and suggested

4.

changes. Two concrete suggestions have been carried out because of the

commi ttee s" work . During the first meeting committee members suggested

more career education be given to developmental students. The'resulti of

this suggeition are described in the section on career counselling, beginning,

. 'on page 55. Also Lee _Oppenheim, the committee representative from aviation,

is working to institute a surrrner reading course for aviation students who

158
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1.

will begin study in July and August.

Next year' the 'committee will be composed' of the same faculty members

with the addition of four students. Two students will be chosen from the

73-14 program .and two from the 74-75... Discussion about expanding the

group to ihclude members of the community-and public school counselors

will be priiSented at the fall meeting. To this paint contacts with

counselors have been ona one-to-one basis; however, an informal meeting

with Douglas counselor was held during Dr. Godbey's visit, and those who

l'attented encourage:1,0re such meetings. More community ihvolvemVemull

faiilltate recruiting\istudents, especially -those with

\

a strong distruit

of the educational systd0,A

.or
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Evaluation by Dr. Edsel Godbey

Dr. Godbey,' irector of the -Education_Improvement Program for

. . the Southern AssoCiation of Colleges and Schbols, visited the program

on March 26-27 andmet with the-presi-dent--and the \jeans, pttogr4am

staff, tutors, freshmen and sophomore students, Student Affairs staff,

advisory committee,' and Counselors in the Douglas Public Schools. His

questions and comments were encouraging and helpful. His written ,

report to Dr. Edwards has not been made available to program staff or

41,the advisory committee.

lf;0_

cl

14.
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APPENDIX A

5

The following statistical information is to be
computer processed in July; Student Affairs will
issue a separate report of" results.

1w61

o
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prohibitive
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Appendix B

Budget Information

Expenditures Paid q Federal Grant

Salaries 47,232.00
Tebordinator, Secretaries, Counselor,
Reading Instructor, Instructors)

Fringe Benefits at 18% - -7
o

8,501.76
Paraprofessional Tutors/recruiters 3,088.00
Postage - Telephone $50.00
Travel.

Per Diem 2,318.00
Mileage 1/4

1,518.00 ;

supplies

.

Curriculum Materials 2,257.00
Videotape, Film 1,777.00
Office Supplies 306.04

Curriculum Development, Summer 1974 1,600.00

Capital Outlay (audiovisual equipment) 2,500.00

'Total 81,447.76.

Indireet Costs at 15% 32.217.1L

Total 93,664.92

Expenditures Paid by College Operating Budget

ir
Fee Waivers t 9,213 X00

Total P / 1020/377.92
. .

Cost' per student based on, above direct expenduitres.

,
(Not intended to account for general operating expenditures

of the college.)'

4-

102,877.92 r 71 a 1,336.08
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NO. TOTAL TEACHER

COD 27.2012 UNITS Fla INCOME* STATUS wax

,
.

076

079

Q0

081
.,

'13

14

25

.19

-

39

42

5Q

38

2.60

2.80

3.33

2.53

083 14,

'ft

42 2.80

J

084 30 -90
/

6.00

085 47 141. 9..40

086 14 2.80
,',

.

.42

072 54 162 16.80

073 39
7-,

78 . 5.20. ..

014 93 279,

/

18.60

a
075 ' 24 72 / 4.80

076 , 39 117 . 7:80.

TOTAL 1`92 79.46
by 2

I-
- 39.73,

-

4..N.,._,......

Total FTSE Generated by Developmental Students

1/,

.1ws

$ 1,589 Contract
,

$1,483
A

1,7111 Contract 619

2,035 .Contract 649

1,546 ' Contract 649
Ap

1,711 Contract 1,058

3,-666 .
Contract 1,058

-743 'Contract 4,000

Overload1,711 555

6,599 Contract 3,709

1,298-3,177 01Contrat t
4

11,365 Overload 370
Overload 370

2,933 Parttime -.55

4,766
. Parttime 555

C$48 552 ; $13 928
by 2

$24 276

* Average FTpE Value of $611

65.5812. $40068.38

a,
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a.

Education for the White°Man

In a statement made by a spokesman of the Six Nations
in 1744, one of the 'Indian lgaders made the statement that
it would be better for the white man td-become educated in
Indian ways; than to simply make European education avail-
able to the Indian youth.

The entire incident and the quotation-is seldom
published. Here it is:

At Oncaster, Pennslyvania,'Commtssidner of-Indian
Affairs aenjamin Franklin signed a :treaty with the chiefs

. of the Six Nations on behalf of the government of Virginia.
During the council he told the chiefsthat there

existed at Williamsburg, Virginia, a college (William and -.

Many) which had 'a fund for educating Indian youth.
Franklin said that some of their sons would be welcome

there at he Virginia government's expense and-would be
"instruct d in all the learning of the white man."

The hiefs' spokesman responded: "We know you highly
esteem s ch learning and that our youthls 'maintenance would
be very expensive to .Virginia. We are convinced; therefore,
that you mean todO us good by this proposal. We thank you
heartily.,

"However, we haite had some experience of it. Several
of our youth were educated at the colleges-AT the Northern
Provinces.

"They were instructed in all your sciences. But when
they came back to us they were' bad runners, ignoiant of
every means of living in the woods, unable to bear either
cold o hunger and did not knoW how to build a shelter,
take a deer or'survive an enemy.

."They spoke, -our language imperfectly. Therefore, they
were totally gold for nothing.

"Although we declin# sour generous offer, we are anxious
show our gratefulness'. If the government of-Vi,rginia will

send us some of Virginia's sons we will provide- -their education;
instructthem in all we-Inow and make_menof them.

Reprinted in Waisaja
Amerifin Indian Historical Society
Jude, 1974) _
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