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Purpose .\

- 'The State'Master Pl
- d

. 1s deSigned to guide thi

goal’of providing full

_handiéapped children f;-

- to assist theaLegislatn
<
Superintendent bf Publi

& .

an for Special Education in Oregon-

o

< actiVities necessary to achieve the

educational.opport%nities”forqali

‘r / - .
September 1,.1980., It is.intended
re’, Governor, State Board of Ednvagion,

C Instruction, State Director of

Special Education and other management persondel of the

Depa timent of, Education

] o ’

in making policy decisions to improve
RN e °

and expand special eduqation in the® state. It is intended'

td assist school and dilstrict level Qersonnel in their efforts

e
\

b&iimplement spéc1al education programs and serVices.‘ Parents .Y

K.Y
and_speCial interest ‘or

>

3

ganizations concerned With handicapped

. h)

. children Will find the?plan useful as a source 6f information

about thevrights of the

xeducational oppOrtunity
Ve

handicapped to receive aﬁ eqﬁal

and the special education programs

S o

a\d serv1ces which are or ghould:be available. Finally;

-

the plan is intended for, use(by othér'puhlic and"private

(%3

O

agencies serv1ng handicapped children to assist in coordin-

\

ating the pr0V1510n of
E%the agenc1es involved.
To accomplish these
pPresented in tWO*major»

%

speCial education serVices hy all of

P

. .

pe

purposes the State Master Plan is )

diVisions:




.~ se

’ LY '
. 1. Rationale, Phitosophy, ‘and. DPefinitions for a,State
* y . Master Plan for Special.Education \' .

‘the dpcument serves as a basj for'the'plan. ’Wh'le the

values represented in these

LS p
¥ ;

authors and the: diVision, they have been shape&
' . - 3

T"

ections are those%

‘s

‘ with educaﬂion of the'handicapped.

. _ -

< S 2. ‘Méﬁor Goals and Objectives for Speciall_Educati'on’~

f . s
. - . PR | . |
! - The second major division presehts.major goals ang
t ’ PR - . . .
-Objectives for special -education in the state and,

.

for two levels of service delivery: (a),State*Depa tment

S e

. Intermediate Edqu?ion Districts. Each activity pr‘-

for implementation. ' s

1
- K i - \
\

Development Process and Contributors .

.

g

|

1
v 4 The State Master Plan has been developed under contra1t
- with. tHe Oregon“State Department of Education.. The plan\

-

.'_~ was developed as a result of the CALVlCtlon of State -

. Departhent personnel and othEr educators that current t

-
v N 1 . t .

: N ¢ ) .ot - ! \ ' ", 8

F ‘ - “a ' - . 2‘" N .:* e

= e I R R R . -
ERIC- 7 = N TS o

specifies implementation activities for each objec ive\\\n

v 2
‘ -
:

spec1al education serVices and those to be 1mplemented as S




Ca result of;the latest state and federal legislation could

1

-

‘-wUnive ty of - Oregon,/;ugene

be bettey if guided'by a comprehensive planning effort.

v

Ry

The'émaif members of the”SpEcial Education Division’ of

the State D partment of Educatlon were avallable to- Teachlng

L 2

Research personnel anid proved to be 1nvaluable throughout

‘the’ development of the Staté Master Plan. . Thelr a551stance

L ’ v

1s hereby ackndwledged and greatly appre01ated

From the outget the evolutlon of the[plan has been moni-

L 2

tored by an Ad Hoc Adv1sory Commlttee appblnted by the

1]

State Department of Educatlon. ThlS commlttee has been

most helpful 1n prov1d1ng directlon and 1nterpret1ng pollcy

I Es

groughout the plannlng process. ; .[

. / -7 , .
" Ad Hoc Advisory Committee Membexs Pt

/
>

3

P
-

Dorie A¥arez s
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Oregon State Schbol forfthe beaf, Salem
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Departméht of Education, Salemw .
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0

Muriel Goldman

Governor’s Task Force on Early Chlldhood Development,
?ortland s

S
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Executlve Department
Budget D1V151on, Salem

Dave Isom s D
Mental Health DlVlSlon

) Departmenthof Human Resources,’ Salem’
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Jerry Johnson cT : ’
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Department of Human Resources, .Salem .. - '

- - L o~

N
(4 ° ®

- Jerry McGee, ’ ' -

Oregon Assoc1atlon for Retarded Citizens, Salem ' <Lt
2 [ . . . -

Ex-Officio Members’ ° ' T . T BN
+ Jesse Fasold . - ‘ ‘ ) ’ -

Special Education and Special Schools Division . e
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Mason D. McQuiston . o\ ' . .-
Special Education Division ‘ .
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- » .
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/
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e

Department of'Educatlon, Salem
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\
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+ A first step in the: developmene of/’be State’ Master i?ﬁJ/\
Ve

=3

entailed a comprehens;ve study of sSec1al educatlon as 1t

currently ex1sts in Oregon. This was accomplished @hrough
]

.

an 1ntens59e survey of the" varlous agenc1es ‘which serveV

\

4

-

handicapped children.{ T
: \ \

relevant agency person

()

&

A

. >

he survey 1nc1uded intervieys w1th

1

1l and tporough examlnatlon of matetials
. “\ - . -

and documents desgcribing agency policies, guideliﬂes, proce-

. .

dures and-philososhies. : v

A secbnd step in the»development p?

s

reV1ew of state and federa% leglslatlo

—

edﬁcatlon lﬁ\the state and rev1ew of e

. ’ 4

'
H

hY

\
L .
rocess was a thorough

n whlch affects spec1al .

Qemplary plans from j
\
| ’ .
\ LN
LN

-

o4
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’

’ [} ‘\ . . \/ - . . .
! ) N 1 4 ‘. - ’_ .‘ - . . \
other.states. i .~ ‘ . .
+ To_round out ‘the informatfbn.gathering process, many . .

. »
. .- ' . Ny & »

meetings were held(with varjous groups havying special interests
e

°relat1ve to handlcappgd chlldren so that the plannlng effort o

v

could prof1t from the1 experlence, ‘wisdom and perspectlves.

l w
Oof great ass1sE\“E' this process was the-cooperatlve effort

' v N

of the Task Force on Spec1a1 Educatlon establlshed by the . ¢

1975 session of the Qregon Leglslature andfchalred by State

_ Senator Clifford'W Trow. The admrnlstratlve staff of that

. tash\force 1plned the Teachlng Reseanch staff in 1denthy1ng

ﬁeodgnizing the importancéjof the involvement of the people.

v

many areas where cooperatlve activities would ass1st and

- NI
strengthen both. ;e.fforts. Th& -assistance 'of the.Task Force

on gpecial Edﬁcation is gratefully acknowledged. . ¢S
) . . R -

Conceptualization:of the’ plan and'development of its‘

major gbals and’ ohjectlves occurred only after a thorough

-

L

;1nvest1gat n of all relevant, 1nformatlon was comp;eted

'S . . C

‘o) Oregon'in the development of the pian, everj effort was

made to insure such 1nv01vement throughdb\ the prOJect. .

o

. * ' ,/ . I
Ma]or ass1stance in the development of the plan was achieved
! ‘ S oyt

through the establlshment of a task force which proglded

dlrece input’.t “t® the authors in the des1gn of -Some components

of this plan. At other times the task force reacted to’ the o
| ' )

N ‘ . -
N H

1)

Aavarious concepts and proposed activities as they were -
N 4 - - . N

develbpe . “N

*In‘ﬁelectlng théx60 1nd1v1duals who served on‘'the task

)

\

force elght‘crlterla were cons1dered. Many of the.task force _¢

\— . ' 511: - . : ~

-




¥
\
-
e .
o

” -
.

. - crlteria used were as fbllow.

-~

.'memﬁers were dualified in motre than one.criteria.

.
¢ ¥

, L 3. ?d1v1duals

wl ot .

.of services
~

- - " 4., Individuals

serv1ces .

S -
0 ] -
i

' . v d

AL . v

who _are concerned with the admfﬁiséfatioh
.delivered.

who deliver servites.-

]
.Q..

-

.. 75, *parents of handichpped persons: -

4

=

Ratlonale, Phllosophy, and Deflnltlons for a State Master Plan

b .
The ‘-

~ e
-

T 1. Ind1v1duals with a knowle &>of or“an interest in the
-~ ’ 4 ! * N :
] : various handlcapplngﬁcondlt%b SN < .. »
2. Indlvmduals representing geographical,areas of the site.’

[ »

b e

[ . -

" 6. Individuals invelved.with agenicies which delivet services. '
7. Ind1v1duals from h;gher educatlon. . .
. ’ [
. - 8.

Indlv;duals representlng 1nst1tutlons which deliver

]

) v * « LN
~
o T -

fpr Spec1al EdUCatlon . s

{

4

-1

T Rationale for a State Master Plar

e

>

4 ,
. _ S -

PThe'fat}onage for ¢he State Master Plan is presented in

‘two_ba;ts:

oy

L]

éducatioft - -
f'ae

i .

»e

"establishes that-*

: . 9 )
litigation and ;egislation tren%s, and (Zh

’

. -

N N

&

‘6

SN2

. R 4 . - - - .

. . .\an overview of state ageéncy respordsibility for special
The revie& of litigation and legislation presented, e \
legal rlght to- a. free approprlate publlc educatlon

v placed dlrectly on local resldent alstrlctsq and (3) legls-'

.. latlve steps have been-taken to insure those rlghts and

(lf all handicapped. childrehfhaée the \

(2) the 4

P

:esponslblllty of educatlng handlcapped chrldren has been '

*+

+
h

LI Y -
- ¢ - L N

ey
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o, " '

and‘responsibflitiesi Implementation of legislative mandates_

for the prqv1slon ‘of , approprlate educatlon of. handicapped'

chlldren\ean only ocecur through a un1f1ed planning effort.

1R

%The provision-of special. educatlon in the stgte of

Oregon as specafled‘ln Chap?ers 343 and 346, Oregon Revised -

. Statutes (ORS), is baslcally the respons1b111ty of the State

» ?

Department of Educatlon (SDE) under the Superv1s1on ,of the

-

- Superlntendent of Publlc Eaucqtlon and the ‘State Board of

Educatlon. However,,O#egon law also ‘provides for special
educatlon and/or related serv1ces to be prov1ded by the

Mental Health D1v1s1bn, Department of Human Resources (MHD),

&

Chdldren s Services Division, Department of Human Resources

. . . .’ S 1
(¢sp), and certain‘other agencies. These mandates of state
1aw are sometines overlapplng relatlve to- populatlons served

I - .
and s€rvice’ provided. °Furthermore, federal lawk whlch prov1de

—
.

serv1ce 1mpetus for state agenc1es are not cons1stent 1n their

~ . - -

5 deflnltlons of, populations to be served and/or .services to

-

-

be prov1ded The lack of clafnty ry\these 1aws creates‘f’l

-,

confus;on for service’ prov1ders¢at all levels, and separation

S
of agenc1es due to’establlshed state buxeancracy often creates
2 lack of coordlnatron*of service’ prov1s;on.w o e ::“
& ’ Solutiond to these - and. other problems in spec1al educatlon Coe
) .

o . MR N

~=~.
A.‘

. at the state level are not easy. They w1lL take. coordlnated

°

) assessment, coordlnated\plannnng, and coordlnated 3mplementa-

»

e

‘ tion of- those plans. They will require the preparatlon of

~ . clarifying legislation and cooperative, agreements.

\
.
L
-
-
&
e
¥
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:
4
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. education b§ all persons i oIVed,'definit:

.oxr .rglated services are presented first. Both the state

AN ~, Y- Y

“Philosophy.of Special Educatiow . Y

N ¢
:) The philosophy of special education presgnted 1n the

y -
State MasteriPlan-is based on the importance of educatiqn}

s s . v

to ‘the existence of the state.' Thevdifferences of ceptibnal

A

-\
_presented to p01nt pout, the need for the ccmponents o -special*

educatlpn. - ) ' .

- \ ¢
IS . ° - . .
Deflnltlons of ;;kc1al Education , )

of spectal

-

To\Promote a common unde\égendlng of

~ 7
-

-

ed which bring those goals iNo-a -common focud. - Some of the

2

definitions needed ‘for this pu ose are formula-

\/»

d and mandated

st be present-

Qy:laWjand, therefgre, provrde a be51c gulde for all to followi'

Other definitions result from use.of ferminology in praétices

in the field and must be.identified for common unaerstaqding_

when used. Throughout the State Master Plan terminology*is

‘used and references are made which ca;l for common deflnltiens

-~

to be 1dent1f1ed. Presented in the plan is a compilation of *
- . . ° .
those definitions. i . . &
~b> .-

Of major imporfance.to the state planning effort for
special eahcation are definitions of the basic service to

be prOV1ded and identification ofuthe individuals who‘w&ll
/ o -°

be recipients of that serV1ce.: Therefore, the def1n1t10n§

. L o~

for special education, handicapped children, and special *

-

and federal® definitions are'incldhed.Q

8 14 : 3 “ -

L

>
i .

-
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S o , - - ) A
_ ‘The major goal of special education in Oregon is and must bes~

“this goal a statement ‘of faqt.

‘of the plan. .

" @
- A3 =
)
» - \ . i
Major Goals and Objectives for the Prov1s1on - ‘
- of Special Education  a ' '

. N .

«

To identify all handlcapped chlldren and
- provide them with a ffee appropriate
ca, publlc education.

td

~

“x oo . . .

N
. 'y - r

Oregon, 1n many ways, is well along the route to maklng/dﬂ \\.

1§ leglslatlgn ex1sts,

and state leaders are commltted phllosophlcally and oper=- .

aticnally to thlS goal. As indicated in the Rationale
. N L .
section Qf the State Master Plan, however much wbrk remaleg

to be done: The Major Goals and ObJectlves sections of the

plan arexges1gned to prOV1de,benchmarks to assist leglslators .

in providing needed laws and "to guide- the ;nd1v1dual and
LN ‘—‘ 5 i o ) , . . ’
collective efforts of specfal education personnel at all

v,

levels in accoﬁplishing that work. Eacn‘section“in the - o

plan includes ‘a goal. statement and an overview of the area

addressed and objectives‘anAfngiementatlon act1v1t1es to

-

s

accémpl;sh the statéd goals.: This summary w1ll presept

. N
the salient points of the yajor«Goals and, Objectives éection

. (XY
R,

. .

Full Kducational Opportunities: A Model

-

| Goal Statements: ' ) Co

-
¢

Full educatiogal opportﬁnities will be provided for
. L . - .

. all handicapped children through 21 years of age in _ Ce
-O}egon by .1980. .
. ot . S T
. . 9 , ) .
< l 5 - e
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The ultimate focus of the goal of full. educatlonal 0ppor-

: ﬂ tunities is the orderly redevelopment of spec1al educatlon
. $ ‘ .
’ ﬁ dellvery systems wlthln which theb?nlque needsMof each,handi-
. .- . .‘_".ﬁ_\ ' ‘ ) : ~
y capped child are met ‘through the provision of an Individual-

ized Education Program (IEP) Such a system should be char-

34 acterized by: (1)" a means for the identification of alP

,,chlldren with hand1capp1ng condltlons, (2) diagnosis of their_’

3

speC1f1c learning problems, (3) placement in an appropriate . -

"7
learn1ng ,environment; (4) prescrlptlon of an individualized -

educatlon program, and (5) evaluatlon of the effectnveness i 4

N

of each child’s 1nd1v1duallzed program o . , .

‘The State Master Plan presents a model for providing 4
" full educational’bpportunities for handicappéd,children ln ' ',
.ol Oregon; fhe model recommended has a seguence of componments

each of mhfch has a distinct function essential .to the success

\ -

. of the approach However, whlle the components-are presented,

je ° L

in a sequence, this does not preclude 1mplementat;gn‘of“?ctivi-

e

P

J, -+ ties of a component prior to the completlon of the preceding
component (e.g., information may be gathered and rev1ewed for .
L completion of the IEP during diagnosis and placement).

Effective interrelation of these ;omponents is*necessary in

., ~Wmeeting eabh,child;s unique‘needs: e L . " .
1;5 - The model is gisplayed-in Figure 1 and a=brief_description ‘
\.Ség of each component of the model is;also presented in this
éi;; summary. A complete dgscription‘of objectives.and aétivitfas
;;ﬁj to accompilsh 1mp1ementatlon of the model is. 1ncluded 1n the R
J ‘ . )
State Master Plan. C T - o N
B 10 16

5.'\:!
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FULL EDUCATIONAL®OPPORTUNITIES: A MODEL

- AWARENESS -
{" — I = decision
' ~ points 2 -
SEARCH oo - T
REFFERAL. -1° ) = acti\_rities
SCREENING: . - o : -

4;',

NOTICE TO
REFERRAL
SOURCE "=

4 7 Pl .
& IeR|
- * R .

*| IMPLEMENTATION | -

R

EVALUATIQN

PROGRESS
SATISFACTORY?
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}o. -
‘(1) to be' aware of indjcators in children which might signal

delivery and support which facilitate ﬁrovfsion of necessary

[

Awareness

3
a

To assist in the identification of handicabped children,

- . ’

activities for publié'ﬁwareness will be implemented through-

a - ’ - e

olit the state. Public awareness is'cdmprised of the following:

aa, i LY

. . v
alhandicapping condition; (2) to be aware of the educafﬁigzl

v

!

opportunities available for handicapped‘children, (3) t

aWare of the rlghts of these children, and (4) to be aware-

o

of appropriate contacts t whlch children ‘'can be geferred
for screeping. B R ‘

—

To insure that public awareness is accomplished, it will

be necessary to develop procedures at each level of service‘ -

S

" ipformation te all relevant audiences. - T
Search/Referral and Screening . . »

'; The ﬁext'steps in\the preeess of identifying handicapped
children are: (1) tHe searbh‘for'and/er referral of Ehil&ren‘
suspected of haVing a handieapping cendition, and (2) the
screenﬁsg of these hildren to determlne whether in fact those

®

referred are potentl 1 candldates-for spec1al aducation

- 3 ) ‘
services an@ should roceed wmth/fu;ther,dlagn951s of their
R » . B . ' N “, o ) v
learning problems. | . - %
Dlagnos1s i . ‘ "

»
‘When a-‘child has been screened and’ 1dent1f1ed for

dlagnos1s, wrltten notlce w1ll be glven to the Chlld’

— s

parents or legal guardlan regardlng the dé91rab111ty‘of
Y. : . , : .

L '12’ .18 " oo - ) .
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& of conductihg a ‘'diagnosis. Parents Will be included irn all

b decisions as prescribed in the due process procedures The

SN (U Y S S i e
L
g

LEA/IED Will then implement procedures to accbmplish diagnosis.

X

i' ‘ Screening may indicate that diagnosis~is needed in the
‘ f ,areas of medical investigation, psychological 1nvestigation,

: educational investigation dr all three. The major purpose
! of dlagnOSlS ist to prov1de information relative to the kind

‘and content of the educational program the child needs.

¢

L Where pOSSlblegﬁdlagHOSlS will be accomplished by the “"
N - "\ .
Y * teacher. or teachers, special or regular, or other relevant

professionals at. the LEA/IED where the child resides, These

. , {

1ndiViduals have ba51c responSibility for planning and .\ . ¥ -

? i

[ . 4

Yy 1mplement1ng educational programs. for the child and must,

d ' therefore, be involved i thi%géagHOStlc process. The LEA/ 8
; ) IED.may not always be able to provide the comprehensive and\

r, - spec1alized d;agnostic servxces needed for a child In thgse )
T 1nstances diagnosis should be accomplished by qualified -

personnel at a location<as near the LEA/IED.as p0351ble.

'Currently, locations which ,can aSSlSt the LEA/IED by pro- 2

14

Viding comprehensive diagnostic services are not available
throughout the state. flt'thl be necessary for the SDE ‘to
study the neéds for, and subsequently develop, a network of

V
diagnostic supﬁg;t services which will be available to all *¥

2w

.special education serwvige providers.’

.Placemgnt - ' ’ . -

n

While the sequence ©of components presented in this model.
»R
specifies diagnosis-placement-IEP in that order, somé
~»n

. R R L 3 h

e
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.

- activities of these three compoﬁents may occur Simultaneously.

< W '

Implementation of this State Mhster Plan will find a majority

of Oregon s handicapped children already placed in a special

2

" education enVironment Further diagnOSis and IEP planning

s 4 -

for these children will-occur in that enVironment. Any

[

@

change 1n educational env1ronment wﬁII‘occur as a résult of N

implementation and/or evluation oﬁ/the IEP Other children,

identified as a rESult of the referr

- L

have enough, 1nformation available after 1agnos1s to allow for

Y, .
a dec151on to be made about the ap?f%priate placement of"’ the

child " A third group of children@mam@be placed iwm an appro-

priate educational environment as a re§ult’of planning during
IEP activities.‘ Of importance to timely and'appropriate

‘ . . “y

vprOVision of special education services is:

or bther relevant profeSSionals in the selected educational
environment assume the management\of diagnOSis (when possible)

and IEP planning, and (2) the c¢ontinuous evaluatian of%the
) Sy s
appropriateness of the educational enVironment selected.

Initi&i placement of ihe chr}d must be based on the

.

individual needs of the child medical, psychological, and $‘°¢

5
educational, and the restrictions of the enVironment on

meeting those needs. . The environment must not keep the

‘u

the education of which he is capable.

-

]
cHild from obtainin

. * .
screening process,-w1ll

v

-

s (1) that teacher(s)

~

) Eﬂch LEAAIED shquld make- every effort to develop the‘educa-. *

>

tional.environments needed with their jurisdiction,

g
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When piacement has been effected an Individjziized

,Educational Program (IEP) w1ll be developed for the child
e
The function of the-IEP is to prOVide a plan for.direction

of a. Ehild’s educational program. It is to be used by the i;

teaqger as a guide for the preparation of instructional

~

. ‘ oA © o . )
programs as.a.measyre of successful achievement of those

¢

programs. fhe IEP mill be used by administrators at all

4 3 o,

é_levers as aimeans of eva;uatinq'total program effectiveness

being prOViJed ‘ It.Will als'. tgsed to prOVide infofmation
. [

s r-\ _
for parentsfrelative to the1r child’s progress.'
\‘ s t

Contentq/ of . IEP =~ - . - . oo
i , .
An IndiVidualized Education Program 1s a written state-

>

ment develTped for each handicapped child Served which

-~

L - vI
-
] ¢ . ' —
. o,
SL . . ., . e

1. -The present levels oﬁ.educational performance of the

anludes~

child k * /
R »

-Long term objectives.
S . .
Short térm dinstructienal objectives.

- Al

The spec1f1c educational serV1ces needed by each Chlld

The pro;ected date for. 1n1t1atlon and: ant1c1pated

» r

. duration of the program 'se vmces. T o

)
6. A description of the\exte t to which’ the Chlld wxll -

A

part1C1pate in regular education programs.‘
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:Procedures for the Development of IEP i ‘ )

. The wr&tten stateneot of the lEr Wlll be prepared by the

. %, f— . ¢

éducational env;ronment selected for placeggnt of the chlld

. ) [ . [}
. ‘ . . “
- and S, eduleS. , - R . . ' ‘*e . ﬂn"
« P . T '. N . A4 ’ - Q_ . - M N N N

deslgnated teacher(s) or other profess1onals in charge of the

o, '%Emln then be reV1ewed by the J.ndle.dua.ls 1nvolved in "~

the Amplementatlon of the program.

»

e

review process will be:

[

Teacher(s). .

’ e N \ ’
Represehtative(s) of LEA/IED.

Persons lncluded in thev°
s, + . o »

~
2.

3. 'The child’s parents or guardian . !
~¥Q 4. T'The Chlld (when apﬂroprlate) o
- 3. Anyﬁother person dlrectly respons1ble for’ the K )
' 1mplementation of the IEP ;
“mvjiImplementation . ﬂ_ . :ﬁ: ;%‘ T

'theffocal point oprrovidlng special edncation.

All components of the process whlch has been descrlbed

have-beenﬁdlrected toward providing educatlonal opportunlt:F
@

e ‘ o '- o - o -
H R > . f
: i "'k . ¢ -
Y .
. 7. A Justiflcatlop -for the tvpe oF echat*Dnal placement .
P x i
'Wthh thé child w1ll have. CL -
. . ‘\ f
) _,8.‘.A ist og,the 1nd1v1duals who are responslble for N
y .‘ implementation of the IEP. _ . S L A
P .- ’ N ' ) ‘- . * " e
. 9. Appropriate objective critetria and evaluation pro edures
A ol X .

.
v

which w1ll meet the unique needs of each hand;capped chi ¥d. 'T

Pl

Implementatlon.of the IEP developed for each child becomes ;
4 2 . . - t

The success
»

of 1mp1ementation is measured by the ach1evéhent of objectlves

’ " 16 22 | | ‘ U -

-

B ol . . A > . ’ [

wll Toxt Provided by ERIC
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3

' meet the unique needs of each- handicapped child.

teps to be accompllshed*ln meetlng the unlque needs of each

han@acapped child. The complete process of_eyaluatlon ;s.

fully addréssed in: the State Master Plan. - .

The’ model process for‘prov151on of full educatlonal :

Y

opportunltles presented—4n*the State Mas;er Plan is 1ntende&

to be a gulde for insuring the pr0V151on of those opportunlt-f.

t
|
i

\ies. «It ﬁﬁst be approached- with the flexibility needed to
L4 7 e ) hl e !

[y

. '
- . N e
“ N i
- - - B . / , . .
. 1

- ) ’ Protection "of IhdividﬁalXRights .

LYy

Goal Statement: . o . o

e . . A e . -~
- To guarantee the protection of the individual
' rights of all handicapped children and. ltheir - L
- ‘ . -8 ) .

~-parents or guardians in the provision of full- ot
» ’ SN

gducational opportunities. . : N

. ‘e : i

‘State and federal laws speoify the protection oﬁLiﬁg:;i-‘

dual rights for all handicapped children{g Included are

* rights pertaining'to: d(l) prételiyral safeguerds relating“-

to theTBEUV151on of a free approprlate public educatlon, <
_(2) confldentlallty of personaIly 1dent1f1able 1nformatlon,

and (3) protectlon in evaluation grocedungg\k In many cases,
" . . | e . .

’
I
A
‘ K b 72 3¢ .
< . . ‘ ([} T Ty T T T

T
¢ . . - X

—
’
[
[
»
B
\
- N
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“1%1
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Y 4 - » .. M
-policies and ptocedures designed to assure these protectfons

are aiready avallable, however, soﬁe gaps ex1st which will

-

requlre changes in laws, pollc1es and procedures. fhere Ehese

gaps ex1st, agenc;es respon51ble Wll} be expected .to take }
appropriate action? - o o - . , N
The rights and prpcedures presented .in.'the State‘ﬁaster
‘Plan are from two sources; Oregon ;dmlnlstratlve Rules (QAR),

[y “\

. A

and posed Rules (PR) 45CFR Parts lOOb,.IZlaJ and 121m‘
for PubllciLaw 94;142. Where OAR are available and meet
federal ~require'men3;s, they afe presenteéd. ‘Where it Vas |

" determined that:OAR‘are not“available or do not meet federal
.' \ .
' requirements, the proposed”ruleS'for PL _94-142 Z;é presented.

A o

;\ The prdcéd\ges presented 1n the State Maste Plan for the )

°

protectlon of 1nd1V1dui} r1ghts 1nclude those 1dent1f1ed here.i

-

,.Prg.Egdral Safeqguards ) . o

1. Opportunftyfto eJamine records. Parents of hand}capped.

Y

.childrén should be afforded opportunlty to examine al{
‘e . b »
v relevant records with spect to the provision of full

T . .
.ﬂﬁ‘educational opportunifties for their child.

»

2, Independent evaluat;pn. Parents” shﬁll bé 1nff;med of their

-

. right to dbtaln an - 1ndependent educational evaluatlon for |

.

-
the1r child 1f they d1sagree Wlth an evaluation obtalned

¢

by the local educatlonal agency.‘

.3. Prior nJLice Aparent consent.. Written notice must be

-

o _given to parents (and parental consent obtained if the

C . ”~ A . . - . e R *
state or local educatiaqn agency proposes tO’lnltl?te or
L

> .18 ‘24




placement of- their child-or the free appr0pr1ate public °

as a surrogate for the parents. - ) "

A}

change, the identification, evaluation, or educational )

-~
.

education prOVlded to thelr ch;ld ' "
S ~

Impartlal Due Process Hearing. A parent or lacal eduea-

’

tion agency may initiéﬁ@»a'hearing-in reiation to either!

. ) . ‘.\. *
the proposal ar requal'to ihitiate or change.the identi-
flcathH :evaluatlon, or educétlonal placemgnt of a child

? . \/ Y
ok the free appropriate p bllc education provided to the
Chlld. T ‘ T

Surro&ate parents. The state shall 1psure that ,the rights .

of a ¢hild are protected when the parents of the %hlld te
/ 7 ¢ /\ N A ~
are not’ known, unavallable or the child is a ward of the

¢
’

state, including the assignment' of an individual.to act \.

e S

.Confidentiaiity of Information 14'

l.

- 1 a . : ..- :
. . l .
Notice to;parents. Parents shall be fully 1nformed

-

relatlve to procedures for obtalnlng, storlng, dlsclos1ng

-

to thlrd partles,:and destro&lng 1nformatlon whmch ig

w o,

pers0nally 1dent1f1ab1e to tLelr chlld R
/ T

Access r;ghts. Earents shall be- permLtted to inspect

and review any person lly identifiable lnformatlon relating
b Y
to thelr child which is colllcted malntalned or used.’

Records of access. Each<age4cy shall feep records of . i

parties obtaining access to 4nformatlon. o : :

- : ’

Records on more than one chil *If records include . -

¥

»

‘information on more than one child, parents may only

-~ o -

-7 19 . .
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N

N

6. Fees. Fees may.be charged for copies of information

- -+ information.
. &

. 5. . Lists of types:and'ldca‘ioﬁs of information. Parents shall
3 = Pl v

-

9. Consent. \Pérental'consent'muétdge Bﬁtained %sforé

PRSI

%

10. Destruction of information. All pefsonaliy“idenéifiabie,"

,r

1I. Safeguardes Each participating agency shall protect the
N : :

8.. Opportunity for hgéiing. Opportunity for a hearing ; all -~

.

IS

" inspect information” reldting to tﬁeir‘ghild,_.' . ."J

- ~

. . ‘
be provided, on request, a list of. types and locations e,

,of information about their child. - - Lo T e

P -

-

. provided to parenfs‘but not for search

» ¢ - o

-

Amendments of records at pardfit’s re
¢ > J

est. A pare%t
who.believes that infemmafion-is indeccurate; misieading;‘

-

or violates the privacy or’ other rightg/of the child

. N . ) s .
ay ﬁeqdest that the information be amended. [
N . 3

Sl

>

.be provided, on request, to challenge information to

’

v . cL s - . . '
insure that it is not inaccurate, misleading, or. other-

‘wise in viBlaéioﬁ'of the privacy or othef rights of a
- R | - '
Child. . - v N < .

‘ - ‘ -~
personally identifiable information is disclose%‘to anyone

other than g?fiCials of ébpropriate‘agéncies.‘ !

‘) - . > N - ’
.information collected, maintained, or-used must-bé des-
. . - \ '
troyed ‘within five years after the information is no .

2

~ K

., 1dnger neede to' provide educationél_services to the
Child’.g:- : : ) " * . ° /\ . -
kY -/

. f ° ]

a

‘confidentiality of information at collection, storage,

t O
disclosure, and destruction -stages. - : 4 -

Lt . . - . N o
20" ' ~ . )
. L. . 26 . Lt ,
. ’ - . -3 * N ‘.’;- '
B P . \' .
. . P * Wt ~ . . ’7:‘;}'4 :‘i .
J - . . . . - -;.,f:;:", 3
- 4 N T T . A

retrieval of. . ) ..




Protection in Evaluation Procedures

. .
S “a .

) N N i . . ) n [}
General. Testing, evaluation materials and procedures

used for the purposes of evaluation and placement'of

¢

“handlcapped chlldren must be se1ectéd and admlnlstered

S0 as not to be racially or cultura&iy discriminatory.

El

Evaluation:'chanqe in‘placement. An educatiSnal eval~

uation must be. conducted before any actlon 1s taken

with respect to 1n1t1al placement or den1a1 of plaif-

' ment or transfer or denlal of transfer of a chlld -

Evaluatlen ggocedures. State and local education agencies
shall.gnsure that _tests used are speblflc to and ,validated .
for the purpose, for Wthh they are fo-ge used and\that

1nterpretatlon of testing 'ie acgomplished by approprlate

. . 3

personnel ; :

« ' ' .-

Reevaluation. State and spcal educat§0nal agencies snal; "

insure that each handlcapped chlld's ﬁEP is revised

perlodrgally and that: reevaluatlon of the child is ‘M\\

A.w’

conducted every three years\or moreffrequently!if

..‘ - N . ",5" °
conditions warrant,or if a child’s éarent orégzacher

requests an evaluation..

)

°




Personnel Development

-

Goal Statement. : . . T \;

«

The development of personnel to prov1de full
edubqtuonal opportunltles for handrcapped chlldren .
will be accpmpllshed through the 1dent1f1catlon -
of tralnlng needs and the codrdlnatlon pf tralnlng

] resources 'throughoutq‘t;he statea.

'

.

Provision of full educational opportunities for all
handicapped children in Oregon is dependent on the availt
~ability of adequately tralned personnel. To 1nsure that

these trained perspnnél are available to special education

.

-

a coordinated, traininy effort based on” identified needs

N
.

_Ls necessary. . ’ ‘ s

The [following, activities are considered negessary to -

.insure that adequate numbers of approprlately and adequately

prepared personnel are avallable for the educatlon of all

X

hand;capped chlldren throughout the state; o
) B )

&, h . N
! Before any statewide comprehensive pian for'providing

-Needs Assessment

>

'trainin:?of personnel can Be;developed it will béinecessary

-

to condpuct a thorough examlnatlon of existing needs\of man=-

power and tralnlng resources. TheArespons1b111ty for

initiating and. monltorlng thlS activ1ty rests.wrth the -

k]

SDE. Support and- assistance of all other agenc1es respons1ble

.o fbr tralni%g,gis well as consumer groups, w1ll be requlred.

- R .

e Y
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| _Coordination of Resources ' T . {”.'-
.. After a thorough needs assessment has been conducted,

“ R @ -
a ddnsens_ for the prloritles of tra1n1ng needs will be

»

developed. The SDE w1ll take the 1n1t1at1ve in establishing
N s

these prlorltles through a cooperatlve effort with training

A3

;nstltuglons and,consumer.groups. The /SDE can not control

L]

all resources to be applied to the training effort, but it
NN
can have a significant impact by focusing its own resources

(Title VI Part D) and encouraging othzr agencies to do the’
same through cooperatiwe planning. . , :

[N

‘Evaluation and Data System

.- " Goal- Statement: . . °
\' { ’ ) - 2

An evaluation and data system in suppert of full

educational opportunities for all handfcépped
- children will be establlshedfat all levels of

special education.
- L3

-~

\ The purpose of this sectgon in the.State Master Plan ‘is =~
) M ., 1]

»

® ° to outline the basic elements of an evaluation plan that

!

will peet the above stated goel. The‘plan which ‘is eutlined,

~addresses the nature of dec;51ons which must be made at each -
2 iw S

- _of th;ee levels: (1) the classroom,Ql.e.,;that point at
“which instructidn;oqcurs; (2) the LEA/IED, i.e., the local
, ,

organizational unit established to provide instructional and-

service prograﬁs,_end (3) the SDE‘which is responéible for

overall provisions of educational services to children.

\. ‘ :

. ¢
.




° Evaluation Focus’

- -:” , At the SDE lével the major concerns are: (1) that

-

locally establlshed programs aredln compliance with relevant
state and federal statutes, rules andqregulatlons, and (2).3'
that the”guality~of these losally established pro§rams is \
acceptable,’as judded by éstabXished .criteria. " At the"fz‘m"}
T LEA/IED level, the major concerns are w1th the quallty of

the. programs offered .,and the effectiveness of the var1ety

: of- processes employed w1th1n those programs. At the class-

room level, the basic concefn is with individual \ug&l ‘

| ) : . .
| : performance. ‘ . v
. . . » N R \ . a 2 N .

Timelines of Data ° -

- N

1.

At the classroom level, relatlvely sho;t,;n;erzils shoul¥

elapse between observatlons or collection polnts of data on

student performance so that students are not retalned in non-

. productlve learnlng,pxperlences. It is recommendedithat

LEA/IED s-establlsh procedures that provide for assessment “
» ',
. Of student performance on all learning tasks governed by the ot s

. ¢ . N

IEP at least weekly and in no 1nstances, less frequently

-

Sa

-

. . than bl-weekly.ég;- oo

o At the district. level (LEA/IED), ° collectlon of dally

weekly or"Bibweekly data or 1nf0rmat10n is ne1ther necessary

nor de51rable prlmarlly because it is not feaslble to 'change

o -

or adjust programs on such shor? cycles. It is recommended

therefore, that d1str1cts establlsh procedureslgk cgilect and R

{
-reV1ew§program performance data at least three t1mes annually,
-4

“i. e., at the end of ‘the Fall and_ Wlnter quarters and at*the

Lf' Qo ‘=', ‘,,? S 24 3() : > H T
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-

end of the school_year. a <.

State level planning and decision processes are Esually
based upon yearly cycles, It is, therefore,’ recommended -
t

that evaluation be accomplished on an annual basis only.

~ i

" . .

Demographic Data

- E2RS . - N ‘ - !
A special ﬁiﬁd\of evaluation activity is that of develop="

ing alrepositoryrof dem graphic data on each handicapped‘Child

servéd in Oregon. In order .to comply with PL 94-142 the state

L]

and agencies who serve handicapped children must colléct,

summgrize -and submit'demographic data on all handicapped

chjldren. AT T .
] ‘ - ,‘ - .

‘;ﬂqkthe'present tijr demographic data are also‘required'

(]

by a variety of other agenc1es in -the state of Oregon. 1In

3
I4
order to achieve uniform collection of demographic information,
*
. it is recommended that the system currently Being usedgby the
s 9 - e

&

SBF continue to be used. The, system was designed by the Task

Force on Spec1al Education chaired by Senator Clifford W. Trow.
&

The system should be monitored each year and at ot?ﬁr times

deemed necessary to: - (1) conform to comoliance requirements,

F and (2) insure efficient use of LEA/IED resourqes. As these

. data are collected from the LEA/IED, the SDE should put them

-~ ‘ -

;Qto a centralized data reposxtory. Because of a need for

il

max1mum use by all agenc1es inVOlved with the- education of

PO »

hand1capped children it lS recommended,that the centralized

data rePOSitory be maintained by the Department of Human

Resource’s (DHR).
A
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Integrated Evaluatlon :

+. y
. ~
- ~

As descrlbed prevxously, the goal 1s=to develop®an eval- . - T

uétlon system that supports full educaélonal opportunities
. 4 -

- for handicapped children. PL 94-142 specifies that such

e

EN .

opportunltles must be 1nd1vxdually prescrlbed for each child. &/‘

o

/

The IEP is the vehx;@p which 1s used to meet this requlrement 5
jon system must reflect the character-

therefore the evalu:

1st1cs and requ%rements of the IEP. \

, . <
- B

Classroom Requlrements

(

L - The baslc concern is with 1nd1v1dual student performance
. - % Y

on speclfled(iearnlng tasks. glassroom teachers should:
st .

develop procedures that permit them to assess this perfor-

?

A}

;‘ mance systematlcally and at short'lntervals so that appro:

o~

N
priate adjustments can be made in learning tasks. R

A
LEA/IED Requlrements ©

The LEA/IED is concerned with program quallty and
efficiency. For thlS purpose, the LEA/IED should establish
procedures that. permit colLection of summary data for dndiv;- L P
dual children within establ;shed programs. ': .

The LEAVIED»should, at %eastithree tines'each fear,'a
require a summary of IEP programs"for each handicapped child.
_Classroom teachers/speclallsts w111 be the source oﬁ th1s

1nformatlon. This summary should‘lndlcate for each éhlld

s by short term,objectlve and major lond‘term.pbjectlves, the )

o -
- o - hd ' > . X R

date at which tBe learning actiwvity was initiated and the

L
- 4
»

. . . oy c . ’
<. date at which criterion was_achieved. The LEA may theﬁﬂ: N
A T | SR ,
Qo ' o T T ,32‘ s »
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summarlze, over chlldren within programs, the number of
. ’l\éf’ “ \"\"Lr
act1v1t1es underway and completed. By vomp#ing planned'
4 -

dates of 1n1t1atf;n andbpompletlon with actual dates, LEA/IED
supervisors can spot productivity problem/areas and take ',
whatever supervisory action ‘appears apprdpriatel The final *

"summaky durlng the year may prov1de the basls for the annual

repor ta,the SDE T

SDE Reqg irements

The 'SDE should establish procedures by which local
v s

" districts rgport annually on the activities of their L

established pregrams for handicapped children. These pro-

_'cedures should‘collect those‘pata necessary for the SDE to

e . > °
detérmine whether or not the district is in compliance with

state and federal legislation, rules and guidelines. -

-
- -
-

e

Administration andOrganization

-~

Goal Statement: -

.

. Develop within the State Department of Education appro-

prlate administrative structures which prov1de° (1)
Max1mum responslvenes//to the identified educational
needs of handlcapped children in’ Oregon, (2) Progressive
leadership 4n helping local school districts develop .
and provide full educational opportunitiées fer'the
handicapped youth they serve, and (3) viable systems for
coordlnatlng tﬁ%@spéc1al education services prOV1ded — \f

" by other sta _and local agenc1es.

27",
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If this goal is .to be realized, some reorganlzatlon o

L}

and realignment of responsibilities within 'SDE w1ll have ~

to be cons1dered
9" -

g The'organizationai-structure proposed,in.the Stat

Master Plan is based upon support functlons rather than

hand1capp1ng condltlons. Thus the proposed structure .
.recognlzes functlonal app11catlons across the varlety*of /.\
.condltlons. Th1s function- d;;ve str!!ture is reconmended(/
as a means to fac111tate the delivery of services at the
local level.' Spec1$1cally, the functions include the

following< o\ ‘ o . )

.

*Speciaf\§chools_Operation; The SDE should continue to
> maintain the Xesponsibility fSE‘EEE operatlon of the “two \
residential schools-for sensory impaired, i.e., the Oregon_ff‘_“?‘
State School for the Deaf and the- Oregon State School for
the Blind. ¢These two residential centers compr1se an 1nte-

A NN

gral part of the total delivery system for handicapped children 1

. o 7 . .4 21“,1 \.[)

in the state.

, o Coordination and Planning: A major function of the SDE
should be to coorjlinate services at the state levelfassuring
those handicappe chilaren in local programs the fd11 range o

of services available through the’state. The resgons1b111ty .

[0

for this coordlnatlon function should be placed.with the SDE.
v 1 e 2P
iBillty of delnvery restlng

l

been included under the - = *

\ .

unction are 1ncluded

o Operations: With the respo
at the local level this furction h

label of "operabkion' and within thi’s

1

mechanisms,wherebg'local school_diStrlc, ,are supported 1n

- “ -
-

28
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l .
thelr efforts to establlsh and malntaln programs. As part of

the operatlons functlon, the 5DE should establlsh standards

-/
which define full serv1ces £or handicapped chlldren and ass1st

-

local distrlcts, or in those cases where local d1str1cts are .
hY

unable to prov1de the full range of serV1ces, as51st combln-

-

. ations of dlStrlCtS to establlsh programs whlch meet the
) i
prescrlbed standards In prov1d;ng support to the local

school d1str1cts, the operations pbrtlon of4¢he SDE should
be staffed with 1nd1V1duals who are able to malntaln d1rect

and constant contact w1th/local districts or be max1mally
-

responslve to local dlstrrct r%quests for asslstance. In
y

order to 51mp11fy local dlStrlCt operatlon ;tols recommended

that all contacts ‘fequired by local dlstrlcts be' through
i . .
_peratlon ersonnel s . -

. - N A \~—-:—-—- *
Support Services: As reflected in other areas of the

» State Master Planm the provision of full serjﬂces to haﬁﬁi?

o

capped and youth will requlre a varlety of ranges of special-

1sts and organlzatlonal asslstance. These arg organization-

ally 1ncluded within the support ‘services functlons. These,

1nclude the personnel development flnance, and pubilic

1nformat10n functlons.

>

ot o,

. EValuamiqn o

-

The Evaluation. Office rounds out the- major respons1b111t1es

- -

the SDE. Inéluded within its respon51b111t1es are the:

7.




® - .
. évaluation. 'Qe;erally this office will'serve to Erov&@e‘
f“;iy; formative evaluation information to the Director that will.
M '~:i _faCIiitate his efforts to coordlnate;serv1ces to local
B :h districts and assfist’ hlm in his long range planning efforts~
) In addltaon, the offiee will ;eriemt; assibt local dlstrlcts
in thé evaluatlon Qf:thElr programs. . ‘ . Ty
N - . The” progpsed brgéﬁ%zatlonal structure§1s shown in Flgure 2.
v i . . —
‘ Finance'of fpecial Education §
. . ) _ 2 . o
” . ' Goal Statemdat: . 4 » . - )
’ i i' v  Full educatlonal opportunltles for all handlcapped :f
;'d . children in Oregon will be prov1ded\through the . ;
> - ;ﬁ adequate érovision and menagement 6§ fihaneial" 7
: L resource§ at all;admipistrati;e levels. ‘ i &
o . . Ly

o

The Finance. section of the State Master Plan addresses%

> ~

the financing of special education in Oregon by: (1) identify-
¢ . K , ° .

L4

ing major sources ofs funding available in the state;. (2)

suggesting a process fog&the coordinate® management of thoae

- . -
- . 5 .

funds; (3) identifying problems and recommendfqg guidelines

) hfor the distribution of state and federal monies to school
o . ’ ’ r Y ) «
« 7 % districts, and{{4) presenting an overview of the cost of =

) i@plementing the goals and objectives presented in this plént

B

. f . . N :.
«4 T
Major Sources of Fundlng for Spec1al Educatlon .
r\
. i . Identified in the State Master Plan are the major Qdmln- .

?

~istrative agenc1es 1nvolved w1th spec1al educatlon, the major

.sources of funds,‘ﬁnd the® area of expenditure of_those funds

. » , [\ .

‘ .. : ' ,_\\ S
\)4 . ' N . 3 6 ey 4
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for special education. . .
: ~ ' ‘ . »

e . .
- o n . A}

[) .
Coordinated Management of Special Education Funds

\_' Throughout this document, agency coordlndtlon has been.
. BN
a key to full serv1ce prOV1s1on. That . key 1s also applicable

t® the priovision and management ‘of financial resources. : .
4 . : . .
‘ Each agency involved .with special education, from the

~  local school to the federal «government;, ¢perates under the
* < .
constraints of its administrative rules. Each must respond

to established lines of authority and established budgetary . (A\

processes. However, d coordinateBl effort relative to the v ’
e — - : .

focus of appropriations‘and.expenditures’wiil greatly assist Y
. i . - . .
in insuring that stated goals and 6bjectives for the. provision

<. . of full educational opportunities is accomprlshed f
/ o
' State level.agencfes “which dlsburse state general fund

L]

~

N monifly for spec1a17educatlon and also act as admlnlstratlve

agenc1es for federal monieg should.develop both 1nter-agency

and lntra-agencxgprocedures for joint plarning xelatiye to
the fdcus ofiappropriations and’expenditures., With the mqjor'

responsibility for spec1al education restﬁng'w1th the Special

- ' Educatlon Division of SDE, 1t is most loglcal that that . .
. ‘.4» .
\\\\:\\\~d1v1slon act as: coordlnator for a ]01nt plannlng effort.
. Fo ’
To alleVlate the problems of direct serv1ce prov1ders of &

Y ! / ) te g
' "shopplng” for financ1al resources and/or not knowing where

- to obtain funds, the Spec1a} Eduéation D1v1sion of ‘SDE shpuId
“’k \ ’ . ‘
*also establish a " central ormation repository .for all availe-

' able state and federal' funds., . '
-4 ! ' ' ¢ —
\ . 72 N
e > 38 |
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Distribution of State and Federal Monies to School. Districts
[ /\\ Y M N

State Reimbursement: At the Present time, the state of Oregon

uses an approved cost procedure to'reimhprse school.districts.
. | ) .
for special education costs. OAR '581-15-0M5 identifies the

» items that can be approved'fbr reimbursement for instructional
Vot :1 » ‘

1 QA
" services to hdndicapped ‘children. ORS 343.281 establishes a

procedure whereby the state may{yelmburse up to a maximum of

’

30% “of approved, costs to the l®cal school districts. .

<

-

The State Master Plan recommends the continuation of
4 b

this system of reimbursemegﬁ w1th certain rev1S1ons. First,-
.G\

the plan agrees Wlth the Xrthur Young Study which indicated '

]

a need for redeflnlng 1tems specified as approVed costs to more

- -

closely match actual costs, Secondly,.experlence.wlth the
current system should allow for the appropriation of adequatg
funds on an annual allotment/system, thus balancing the
amounts available across both ye rs\ the bienniumn. JThird,
the plan recommends that the stat ’s portlon for imbursement
be increased from 30% to 50% of approved costs. ' The b;an-also
rejterates ‘theﬁrecommendations of “the Arthur Young Study that
adequate audit procedures must be developédg;a/monitor the

)

- reimbursement of wspecial education services., - -

-~

. Federal Allotment: 1In FY 1977778,_the monies , attached to.

Public Law 94-142 will be availabie to the: State of Oregon \\

in the approximate amount of7$2 4ﬁ0 00.

During the flrst year 50%, or apprOX1mate1y $1 200, 000,

oﬁ these monies is to be given to dlstrlcts on a per capita »

o -
. o
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\basis for dlrect services fof;handicapped?children. The ~

remainirg 50% is to be uged by the SDE for administrative °

L f
"services, direct serVices, or support g¢€rvices. Therefore,
. ¢ ’

Y ’ . bq -
the Stafte Master Plan is recommending that the_monies avail-

p—

abie to the SDE under PL 94- l42 be used to offset the additional

tosts of implementing the mandates of PL 94- l42 and the Stater

Master Plan.

Implemeritation of the State Master Plan :

Implementation of the activities of this’ State Master Plan
\qill have financial impact at two differenf administrative.

-

evels. First, the LEA/IED or_other direct service providers -

will experience ancincrease in the funding level needed to \

A}

3support special education. This=increas9/will vary“greatlv

‘within the state due to the fact that some districts already

—r

have a number of the required actiVities implemented under

thgir'present funding structure while other districts have

»

few or none. It is impossible at this point togﬁroject these .

-

local costs without a major study of present district compliance

and their various funding structures; Further, these district

hﬂv % t

sosts of implementation will have direct impact On statemgeneral

N Bt

i"vi‘:ﬁaa, s
fund dollars in termis of reimbursement for approved gg' xoess
T A - A ~"'3~T_’5 W 3 ‘i,,a
cost for districﬁs. ~ , -~ L e T

. . ~‘ ; %g . - -*c'. :
\ ‘The abq.iiidentified actiVities can be class1fied -as. normal

.ﬁ\, 55&_ ‘ﬂr“

costs of spec1al education, i. eﬁ, while some* initiai increased

b
e

costs may be“experienced these costs can be identified as on-"

gOing, regular costs of speéial education. There are, however,

< £ o’i

a group of actiVities which are the responsibility of the SDE

- 34’10 B
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3

.

ﬂ/j»;ch can be 1dent1f1ed as spec1al costs, i.e., they are a
- . ./ .

%Ene time -expense Or represent addltlonal expenses new to .
A l

special education in the state. These costs are identified'
. .

s

* 1in the State Master Plan with;the recommendation that they be

" supported by the .state’s p%ryign of PL 94-L{g,mdﬁies.
-~ ] .' o . ' %
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[y ‘ - o . Ex . .
‘ s R oy ’
- ’ M/AJOR GOALS AND OBJECTIVES TIMELINES
. ' . * " ’ ' d
e Sept. . Sggg. . Sept. Sept.
_ S C 1977 19 . 1979 1980
Goal: Full Educational Opportunities: L o
A Model. - : . "3 N '
Objective: Awareness . o— ’ X
@ : K
{ S .
B ‘5’ .
, Objective: Search/Referral, " L ? Y
. ’ Screening _ ) . 00— X .
. o ] ' .
Objective: Diagnosis ’ ' .0 : . X
~ . -
. bbjegtive='~Placement . 0= X
\ ‘ . ; . \‘ . 4 -
o " Objective: IEP: i 0~ x *
o ) - ) & -
.Objective: Implementation o) - —= X
sarObjective: Evaluation ' - ) 0 - ~X
F ;
. Goal: ' Protection of Individual Rights
s ) . - k3 S & ’(‘
oz Objective: Develop and implement ., 0— X : s
. o e, Procedures for protec- ’ < - 4
& ' ° tion of individual . - . ‘ .
‘srights : ’ . . ! ' +  Key
" 4 : ‘ - 0 = starting date ]
. - - oo . X = achievement date
a A . "‘ ~ - * )
A _ .
A A . N e L 43 7
~ ™~ ‘ - - =
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’ MAJOR GOALS AND OBJECTIVES TIMELINES

- Coordinatidn

-~

NS

{continued)
. Sept. Sept. . Sépt.. Sept.’
~ ) / v1977 1978 1979 ' 1980
Goal: Personnel Di>glopmént ‘ ”
. . N
L4 "ﬁ' ' : g'g N
—~ Objective: Needs Assessment 50~ - X
\ . Objective: Coordinated Training { (o] X
'Goal:) Evaluation and Data System ‘
w Objéctive: Design and implement 0- X
“a . an evaluation and ¢ -
~ ,data system . .
-
o o o ~—
Goal: 'Administration and Organization . __ . S
Objective: Restructure ‘offices s o X
- &nd functions of .SDE °
Objective: Inter-agency o X

a

% 0.

Key T
‘starting date
= achievement{date

’
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“-' MAJOR GOALS AND OBJECTIVES TIMELINES . _

7

Finance of Special Education

Obﬁective?

Objective:

Objectiver
XY y

P '

40 .

N >
A AN
.

Y

Joint Planning

Equitable and
efficient reime
bursement

Disperse 94- 142
funds

§

.

(continued] - v .
Sept. Sept. Sept. Sept.
1977 1979 1980
n »
\
) 0 Qb\ X
0 — X
&
3 \'¢
0 e
— \ 4
] N 1 :*.;}:"";:
’ . ‘i-"
D ~i o
g , ‘ CoTT
~ :chl o ‘(,? Ly -
" - '-;'; vb.,o. <
#\ ~
\ Lh ,\.
B * <Key -
0 = starting ‘date
X = achievement date
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