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PRIMARY STAFF AND CONSULTANTS -

NATHALIE HAWLEY, MSW, Columbia School of Social Work: Developer of
. Project Teen Concern and the Implementation Manual

Nathalie Hawley spent many years working in Marin-County near 3an Francisco,
Calitornia as a psychiatric social worker in a family counseling agency. Her
experience there convinced hér that many families with adolescents could benefit
from programs aimed at increasing comfort and communication skii{ in the area
.of sexuality.. In_'97| she became the education director at Planned Parenthood/
Alameqa-San Francisco where she designed education and training programs, many
having to do with the needs of teenagers and their parents. One such program
was Project Teen Concern, the subject of this implementation manual. Ms. Hawley.
now lives in Napa Valley and serves as a consultant in Region IX, Department of
Health, Education and Welfare. i )

)
‘

:  J
. JOAN HASKIN, M.A., Upiversity of San Francisco: Director of Project Teen
% Concern, Consultant to the Manual ‘ '

Ms. Haskin has been a Health Educator since 1962, with teaching experience

in grades 7-12 in the San Francisco Unified School District, and as a lecturer

in Health Education at San Francisco State University. She served as Director

of Project Teen Concern for three years, and is at present’ implementing a pro-
gram in Heatth Edecation at the San Francisco Community College's Skills Center.
She has carried out program and curriculum development that emphasize student,
teacher, and community participation in all areas of Health Education, is active
as a participant in community health organizations, and has served as a consultant
in California, Nevada, Arjzdna,'and-Hawaii. ) ) :

¢

HARRIS CLEMES, PhD, Clinygal PsycHology, Stanford University: Consultant
: to Project Teen Concern and the Manual - C

Or. Clemes combines & private practice in clinical psychology with an
active role as a consultant to school districts in a variety of areas such as
evaluation techniques, Teacher +rainﬁng, and programs designed to raise self
esteem of children. He has worked as a consultant to Stanford Universifty,
the Cupertino School District, Santa Clara County Office of Education, the
Santa Cruz County Office of Education, and the Madera and Merced Zchool Districts,
.among others. He is a partner in Association for Personal, and Organizational,
Developmént, and lives in the Santa Cruz area with his wife and children. 4
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Technical assistance in the gom of conbuliatio* §rnom the Qtaﬂﬂ‘-
above may be made availabfe to agencies wishing further assistance

with any components of the manual.: For information contact:

Office For Family Planning, B.C.H.S«
5600 Fishen's Lane, Rm. 7-49 .
Rockuitle, Md. 20852
T (301) 443-2430
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*USE OF THE MANUAL N

This implemenfaTion.mapual is degigned to be used as a step by step

guide for personnel interested in one or all of the components of the model.
- .

Following are 'some comments to clarify for you how we seé this being
used: . ) @ .
. s . . .
- Chapter | gives the history: and descripfiop of the project plus a
summary of evaluations for all three years. Everyone shoutd read
this chapter firs+. ‘ :

- Chapter Il on Developing Community Support was requested in 1975-76
by all three school districts selected as field sites for testing the
manual as the logical first step-inh a program. The workshop format
included here has now.been Tested .successfully in 12 separate worK1
shops. ° . . '

- The three other chapters have been reviewed by experts, but not
tested this year at a site.”

—'Each'chapﬁér inctudes‘a\descripfion of the component with a "script"
that gives = step-by-step detail.of the process for developing it.

- Each chapter is followed by an %ppendix of materjals, useful to tha?

. chapter, -, ‘ ) . P e "r\:\

.
b *

- The manual is. ring bound for easy access and zeroxing.

= Pages are numbered consecutively,

J - ‘ : ®
= Examples from Project Teen Concern are put in italics throughout. "=
& .
-~ For those interested, .the compiete evaluation by the outside

evaluator fpr Year | and .Year .I! is available under separate
' cover by writing: ' :

,

o . Education Oeparfﬁenfi- e

v ) " Planned Parenthood/Alameda-San Francisco
f . 1660 Bush Street . -
- Sar'Francisco, CA* 94109 : v

B .
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. T ' BACKGROUND
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For many years, ‘it was hoped and believed that improved birth control
technology would eliminate unwanted ‘pregnancies. This has not happened.
Family planning agencies which started as health service delivery agencies
for women, but whose’staffs gained competency in the area of se educatien,
have increasingly taken communi‘ty leadership in urging broader/gnd more
retévant education for young people in decision-making about sexuality

. from parents, churches, and pdrticularly schools. , School districts across
the nation also have, sometimes slowly and cautiously, but steadily, been
moving into family life education programs in response to the glarming

" increase in.teenage pregnancy and.parenthood, and venereq} disease.

In 1970, the Board of Directors at Planned Parenthood/Alameda-San
Francisco in California recognized The.need for broader programs for young/
people’by. giving top priority to community education as well as to clinic
services. One of the stated educational objettives became encouraging and
assisting school districts to develop family life education/sex education
programs, rather than Plan®yd Parenthood itself continuing to provide
"band-aids” in the form of Planned Parenthood speakers in the classroom. ,

: t

In July, 1972, a proposal enTif?Ed "An Educational Program to frevent
Infection and Con¢eption -- EP16," was draftéd by the Educaticn Director of
Planned Parenfhbod/Alameda—San Francisco.~ 1t.wa$ written for «the Oakland

[N
'

"« Stchoot District, where no family life education program existed {and whic!

»had high rates of .WD and teenage prégnancy) and was funded by +he Denzrt-
ment of Healfh, Education and Welfare., This was the first schrol tex . -
education program funded by the Office of Family Planning. The -~ -.-
as designed funded the development of an educational program ‘o r- sort ¥
VD and unwanted pregnancy by training teachers to run workshnps fo- "o <
-and senior high school students, and, at the same time, ty offarins wir<-
shops to parents which would énhance' family communication in these arc. ~. .
Although cS-sponsored by the Alameda Gounty Health Department, the Distri:
PTA Counci{, the Bay Area Venereal Digease Association and supported by
the school administration and Teacherz, it was tabled by conservative’
members of the school board. In relyospect, what was lacking a*t that
point was a strong indication of support from parents. Recognition cr
this need has strongly influenced the direction of the prgjégf sinee,

) At that point the staff of the Department of Health and Family Lif"
of the San Francisco Unified School District, recognizing an oppo~tuni‘y
15 develop and implement a program mode! in a critical and sencsifie oo -
of health hehavior, offered to become involved in re-writing the oriainil

proposal. The rewrits was completed 11 ~uaqust, 1972, and. ra-gubm, foi ¢
witn 3 revised budget to Health Ser.icec 2rd Mental Hea!+n Aemisistrati oo,
Cepartment of Health, Education and welfare. 'The revised cronoc-| incy 4»
a name change from "EPIC" fo "Project Teen Concern: An Educational Program
“to Prevent Venereal Disease ahd Premature Parenthood." It was also )




't ' , ' { ’ .
. . . . 4
re-designed for junior high school students, teachers and,parents,.a more :/; .
appropriate place for a preventative program and not,conflicting with the A

I10th grade family life education program in operation. The contract,
approved by the Deparfmenf of Health, Education arnd Welfare, was originally
. funded for $136,000 from Septemper, 4972, to June, 1974 (Contract #HSM<10- '
72-402) with Planned Parenthood/Alameda-San Fréﬁplsco as the fjscal agént,
Additjonal fundlng was received, for a-two year e Tenﬁlon of the project

fo develop a b|||ngua| componént (1974-75) and for the developmen+ of &

manual (1975-76). " The original charge to The;PrOJecf by the DeparTmenT of
Health, Eduraflon and Welfare was to develop a program which would not

only meet the needs of\mgolescenfs tn San Francisco, but could also serve . .
as &¥madel for other school districts. . ’ "

. . , R

COMMUNITY AND BOARD OF EDUCATIOﬁ SUPPORT

2

4

Co- Sponsorshup ' , P ' ' o
’ 4 . M

Early |n the’ plann1ng phase of Project Teen Concern, the staff o§§jhe .

.Deparfmen. of'Hea!*h and Famfly Life in the San Francisco Unified Scho
District recognized the importance of a broad base of community support\to
ensure su¢cess for the Project. Conhfirmation’ of . support from the following
cooperaf:ng egencues was immediately solicited and received: Bay Area
venereal Diseade Association; California State University, Hayward; Huq@n\
Rights Gommission of San Francisco; San Francisco Department of Public ﬂ¢7_
Health; and the San Francisco Medical Society. Planned ParenThooﬁ/Alamedax )
San Francisco’ Joined this group as_one of the’ cooperating agencies, with \
its Education staff offering coneulfaflon and participation ag Tra!nersz

~ i . -

Community Advisory Committee ' . \

«

To meet the need fox on-going eommunlfy involvement and'supporT \
a Community Advisory Commlffee to the Projec} was formed con5|s+|ng of ,\

represen+a+|ves from pUb|IC and private agencies, as well as diverse

cultural groups in San Francisco, all concerned with the-problems of

teenggers. The Committee convened for the first time even before approval \

of the Progject by the San Francisco Board of Educafuqn, and met porthly for

three years to guide the staff in planning and evaluting the program. Its

advisory and helplng func+|ons werg: ' - ’

- A * .. Ay . . \

~ - Represenflng a broad-specTrum of individuals and agencies .
‘Mobjiizing support of concerned citizens in the community ’ -
Transmitting information about fraining to the community ) !

.- Advising on polfcty matters, e.g., increased youth participation 2
s on the committee - - . }
| - Reviewing training-materials for all components of the Project; ’ \
i test instruments used; overall progress of the Project : \
/- Responding,to questions, problems, and needs as presenttd by the T
. | Proiect Directer . ’ ' . \
- . R ' 8 ) -~
(&) [ e n . T .
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. the monthly luncheon meetings, activel

- . 4 .

~

b - N

This committee was invaluable to the Project as the forum where .the
guestions' and concerns-from the community could be heard and answered.
One example comes to mind. Early in fhe‘ﬁ?oject an attorney from United
for Life vislited the Project Director, threatening an Fnjunction to stop-
the Project.. The Advisory Committee irterpreted the educational objectives
and requested a representative from United for Life Join the Committee.
This woman became a hard-working, inferesTed member of the Committee, re- .
viewing all the materials and attending all the parent training sessions,
after which she offered constructive criticism and support.

' o

<

Actjve participation Ly_members was entouraged in several ways. The'
Committee made the policy~dggisions, reviewed the training materials, and.
were asked to aTTgnd'TheAT? ining sessions and evaluate them. The chairman
€hanged several times but always provided. independent’ leadership.” A core
group of about ten members stayed with the Advisory Board for the entire
three yéars, many of those from'the co-sponsoring agencies. The Project
Director also continuously revised the Committee, replacing those membets
not atfending with persons suggested by the Committee. |nterested former
members were retained on the mailing list in order to spread community:aware-

ness. As the fqQcus changed, i.e., “the bilingual program the fhirdjyear,,in-
greasqd répresentation from the Spanish-speaking and Chinese communities was
solicited. Students and other community.people.were often invited/ to attend

participated in special projects, and

continuously eniarged the bridge to/fhe community and Schodl Bqard. A list
of agencies represented is in dix A at the end of Ghapter l.f .
. hl .~ .[
Board Apbrovar . ;
Afprpposal'for San Francisco Unified School District parTicﬂpaTion

!

was presenfted with impressive community support to the Planning -Gommittee

of the Board of Education on October 16, 1972, and was approved Unanimous |y

by the Bodard the following week. Because this school disfrict had developed

a8 heaith educdation curriculum four yegrs previously, the framework existed
into which this program for junior high school students, their teachers

and parents could be fitted.  In order "to increase accepfance'wjfhin the
school sys'tem,*the proposal called for the Project Director to be a school.
district employee whose. salarf would be reimbursed to the District.* The
Project Director selected was\an experienced Health and Family Life Edueatioh
Yeacher in.the San Francisco U ified Schop! District, who had most recently
served as Project Director forfa federally-funded Elementary Drug Abuse
Program in the the School Dy&trict. '

Staffing

-

The original Project called \for a Project Director and secretary, with
some provision for consultants as needed. In.a school district the $ize of

J

.San Frapcisco, nineteen junior high schools with a population of seventeen.

-thousand students, this was 1nadequate.

Health education, students from San
Frahgisco State University contributed greatly by working as field workers
3 o v ‘

10 |
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“the first two years. {In fthe second and third‘year of .the Project, a st|a|
worker was added'as administrative assistant and was responsible for ‘mueh _

- of the excellent.community outreach. Also added in the third year were
two hal f- Tume community aides, one Chinese- speaknng45%n and one Spanush-

= speaking woman, who were jnvaluable in work&pg with The parenTs and communify
agencies of the bilingual pgogram. . , t
L T ‘ 3 I S
, i IMPLEMENTAT ON ‘ , . .
o ¢ . '\ . 4 . s N ‘ T,
»N Objectives - . ’ b v .
- . t 1 v, . -
The objectives of Project Teen Concern were to prepare: g
. ) ) . » “ ' ' ‘ » R *
-"Zeachers to give classroom and small group instruction to boys
and girls during the Transuflon from childhood to physical and \
L . emotional maturity;
- 4chool counselons to communicate‘effectively with sexuallyvacfuve
youTh and with others who want information and help in decusuon-
. making; . .
' - parents to relate comforfably to their’ own’ children about human
* " sexuality! .
- staff membens at youth-oniented commuru,ty agencies +o reqund
. ) to young people.who had congerns reIaTed to boy-girl relafionsagps.

To achieve fhe above obJecfuves, PrOJecf sTaff organlzed Two types of.
straining programs .

¢ -

D A |6~hour Tralnung prognam for certificated personnel
(four consecutive Saturday mornings)
(2) A I2-=hour Tra|n1ng program for adults in the communlfy ’ A
v (four consecutive Wednesday evenings)‘ . P
" There were five cer+|f|ca+ed cycles and five .Community cycles, whlchaoccurred
a¥ regular intervals from February, 1973, through May, 1974, Participants who .
successfully completed the trdining cycles wdre eligible for a small sTupend
in.addition, certificated personnel had the option of receiving either.in-
servuce or univer§ity credit (they paid a small fee for the latter). .
3. ~—
The training programg'were conducted_ by’ professuonals in education,
medic|ne,vpsycho|ogy, nursing, and social work. While the program included
a thorough presenfafion of fadtual information about VD, contraception, ang,
adolescent development, ‘emphasis was placed on values clarification, decision
b .making, and communication skills. The program reflected the phylosophy that
- to make responsible decisions about human sexuality, youth must be given the
. opportunity to discover and examine their valuessthoughtfully, a process which
requires effecflve communication among all age groups.

' ’ . s -, ' - . -
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TRAINING PROGRAM: CERTIFICATED PERSONNEL - -

. -
- “

Recruitment ~ ' .

Participation in the training program was voluntary, as was the .
commitment ‘o implement a student program at the end of the fraining.
Initially, only junior high school teachers were invited fo attend the -
program, with the rationale that their students would benefit the most

from a p ntative program because increasing®numbers of pregnant students,
at ever founger ages, had been. enrolling in the school district's pregram
for pregnant, girls.” To redtuit participants, Projéct staff announced the _
program in the District Newsletter and sent a brochure about®the Project -
o every. junior high sch?ol'teacner in the District. In addition, Ahe
Project Director visitedbeach of\the nineteen junior high schools bejfween
November, 1972, and February, 1973\, when the first training cycle began.

The personal contact was essential \n mobilizing interest in the Project

and providing an adequate explanation~Qf the progqﬂ# to key certificated
personnel.. Response‘was positive; the ficst tralning cycle included parti-
cipants from all but-two junior high schools. {n view of the interest of
.elementary and .high school teachers in the pkogram, Project staff eventudl]y
invited certificated personnel at grade levels*K-12 to attend the final )
cycle. -By’May, 1974, a total of 163 certiffcated personnel had completed -
the training program: |09 jumior high, s¥x senior high,  thirty-three
elementary, and fifteen from various special programs fn the District.

°

2

' -

Mode ! Development t .o ' ‘- ,
. " MR SRR .

w An'important aspect of the H%ojecf was the formative evaluation of
sessions through participant and-staff evaluation, Although theé basic .

" content of the five trainingscycles remained the same -- values ‘clarffica-
tion, information about VD, qonfracepfﬁon and adolescence - the format . .
underwent significant changes. 'Modifications were made on the basis of. ~
.feedback from participants, impgessions of staff, and information from 4
team of indepegdent profesiional evaluators.’ A total of *hree different ,
training models were imp!emenfeé/}ior models see Appendix A, B, C,. Chapter {11).

.

While the finat model.was considered the one most appropriate for the
San Francisco Unified School District, all of the mode'ls were-effective iw
meeting Project goals. The first model was 'traditional in design; theugh
« some sessions focused on small group.interaction, lecture format predominated.
This format would be most effective in school district where the sensitive’
area of human sexuality is-new in-the curriculum and therefore unfamiliar
. to the staff, students, and community. The second model encouraged intro-
spection on the part of participants through small group interactione Though
Its affective focus proved uncomfortable for.the District personnel, the design
would be well-stiited for teachers who have alrgady had subsfanjiaﬁ experience
wi%p group. process. The third and ‘final model, whicl®was most successful in. »
feeting the peeds of the District, achieved an effective batance petween )

Q ‘ ) ) 12 . . ’
RJ!; o~ . ’ ” T S
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. < .
affective and cognitive learning. Important features of this model are:
- "Informaticn Processing" -- an innovativé approach fo cognitive,
learning. A, continuous cycle of -input and feedback eliminates
The passivity which sq often typifies the ledrning procéss. Teachers
found the technique useful in‘their own learning, and immediately
recognized its potential for- use in their classrooms.

= Skill building in leading group discussion andwiandling problem
sifuations. . .

" = Increasing support to teachers for conducting sex educatjon -
programs in the schools by helping them plan how they would
use the Project training in Iheir work.

Chapter |1l will detail the process for developing the teacher
in-service model .

3 v .

a4

0 -

TRAINING PROGRAM: PARENT AND COMMUNITY

»

- ~

Recruitment g . . A ©
Recruitment

L | .
* A total of 130 people attended community cycles of Project Teen Concern; ,

w Parficipants included parents of teenagers and pre-teénagers, staff members"

at youth-oriented agencies, and school para-professionals. « The task of get-

ting information about the Project to the community was difficult in a large

“urban area andQT?me—oonuming. Project staff were aided in their recryit-
ment efforts by San Francisco State University Health Education students

who had chosen Project Teen Concern as their field-work assignment. Various
publicity methods were used: posters were distributed to neighborhood .
loeations, radio and television spots were taped, and infermation was mailed
to community groups in an effort to make -fhe community aware of the existence
of the Project, as well as to encourage adult participation. The most effec-
tive method of motivating individuals to enroll in a training program was
Through personal contact; by visiting nursery school parent meetings, PTA
groups, youth agencies and volunteer organizations. Taking the-time to ex- .
plain the Project angg?nswer questions, Project staff and field-work students-®
had the chance to gi¥& adults a much better understanding of the program.

The pradfessionals who conducted the communify6fraining were chosen not
only for their experience and reputation, but alszﬁépr their ability to
communicate ‘welI~with participants who began the Ining sessions with
diverse backgrounds and varying levels of sophistication and experience In
.the areas of VD and pregnancy prevention. Both the content and format of ,
the community training program remained essentially unchanged throughout
the five cycles, and is detailed In Chapter IV. Small group interaction

13
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predominated in the sessions on values c|arif!!£+iqn and communication

skills. Though tffe presentation of cognitive information on VD, contra-
ception, and adolescence necessitated some lecturing, training session

" Feaders always encouraged discussion and questions, and made use of

information processing (see Appendix N, Chapter I11). .

,, ~ JHIRD YEAR OF THE PROJECT

L - i .

Bilingual Component

NAfter implementation and evaluation of the first two years of Project
Teen Concern, it became cIeaﬁ_ThaT.The[e was'a challenge to continue a new
and innovative component invoiving further community participation, and to
develop and extend the program to a special group of young people who have been
inadequately served in the area of health etucation. This group capgsists ‘of
those studerits who do not have English as their primary language, a large
group in 'the San Francisco schools.  The major focus in the third -year
was the development of a health education program for non-engligh speaking

' students and their parents. )

The bilingual -health course wds conducted at three Jjunior ‘high schools
in San Francisco. Course content inclyded informafion,abouf dental health,
nutrition, drug use and abuse,”and mental health, in addition to prevention
of VD and too early pregnancy. The five Spanish bilingual teachers and
one Chinese bilingual teacher participating in the program selected bilingual
materials, both'written and audio-visual, appropriate for ctassroom use- '
Before the course began, an orientation .and social meeting for parents of
the participating students was held at each of the schools. A health
education training program was arranged by Project staff and condugted
for parents on toptrcs they had requested at the orientation meeting. See
Chapter V for the details on developing the bilingual program. - .

Y
.

Advanced Community Workshop Component

.
“

A 12-hour workshop focusing on communication skills, copflict resqlution,’
and building self esteem especialty with children was offered in Spring, 1975,
to community members who had ‘participated in the basic Project Teen Concern

community training Erogram.

. &‘-\ .
RS - » M .
v \ -

Advanced Teacher Workshop Combonen?
} D el
Teacher§fréques+ing advanced training identified the area of vé‘ues
clarification as top priority. A one-day Saturday workshop was held which
emphasized ways of integrating values clarificatioh into ongoiqe\curriculum.

N
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" /Sex E 'Tion_Sé;Tnar é;;ESEenT
3 - p——— -

*In order to expose the Project Teen Concern mod§! _to more school
districts, a three-day experiential seminar and workshop was offered
fo five California school districts. A School Board member, a curriculum
specialist, and a teacher ‘from each district ‘attended as a team: The
evaluation was extremely positive and follow up evaluation has shown
" that the workshop provided an impetus to develop family Iife'education
in those districts. ) ‘ ) '

\

-CONSULTAT ION - J

ki
>

The Project has also offered consultative services to other school
districts and groups such as family planning. agencies in Region IX, DHEW
that expressed interest in implementing a sex education program in their
community; one-day consultative workshops were held in Las Vegas, Neveda;y -
Prescott, Arizona; Reno, Neveda; Honolulu, Hawaii; and Irvine, California.

A process was developed for these copsultative workshops that brought
A together the diverse elements in a community to look at the health education
needs for teenagers, and to consider solutions. For example, partly as a
result of a workshop in Las Vegas, organized andt facilitated by Project
staff at thé request of the‘Clark County Nevada Heal+th Department, a Task
Force of the State Board of Education has been created to coordinate efforts
to implement a comprehensive hedlth education program in the vaada‘schools.
The experience from these workshops and from the field tests of the manual -
in three school districts in California has been utilized in Chapter |l that
follows. The Project staff experienced some exciting learning and the
increased conviction that a Community workshop may be an important first
step in initiating. a program. T /}‘

~ -

EVALUATION: YEAR | AND |1 N

N : .

. Methads of Evaluation .

~—

Independent professional evaluation of the Project was carried Qut by
Nomos Institute in Berkeley, California, for the first two years of the
Project. The purposes of the evaluation of Project Teen Concern were (I)
To assess the impact of the Project on the knowledge and attitudes of those
participating in the Project, (2) to assess the impact of the Project on
the community in terms of the Incidence of venereal disease and premature
pregnancy among teenagers, the delivery of counseling services, and the use
of health facilities serving minors, and (3) to document the development of . .
curriculum materials, the development of teaching skills, and the involvement
of agencies and persons in the community. .
15 . \
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°  The assessment 9f'The Project's i;Bécf on participants' knowledge and
wattitudes was accomp!ished through comparison of pre- and post-instruction
scores on measures of knowledge and attitudes for three types of participants:
certificated personnel, parents and community persons, and students. At the
beginning and end of each training session, information measures and attt-
tude measures were administered to the participants (with the exception of
students, who were not administered attitude measures because of school
restrictions). Compieted measures were immediately sent to the, evaluating
‘agency, which quickly. summarized the results and returned them to the Project
Director. The Project Teen Concern staff used the’results 10 revise the
content.and structure of training,.and the evaluators used the, resul ts
as.a basis for improving the instruments. Interwiews with teachers and
students whd had participanted in the Project were. also used in assessing
the Project's tmpact on knowledge and attitudes. )

L. '

The assedsment of the Project's impact on the community was dccomplished
through collection and compilation of statistical data from various agencies
serving the iarget population. Interviews with teachers were .glso’ used in
assessing the Project's impact on the community.- 2

\

Curriculum and teaching skills development were documénted in a Curriculum
Development Archive, an annota‘ted collection of all materials selected for
instructional and evaluatiwe use., A Master Log, a chronological récord of
the major decisions, events, and meetings of the Project,rwas kept to docu-
ment the development of training models and community involvement. These two
documents contained information pertaining to the format of Rgoject Teen
Concern training for the three kinds of participants.

) r

—

.The Director of Project Teen Condern also.made an aftempt to keep. a run- |
ring account of the Project's impact on school.and community agencies. Al-
though it “is very difficult to document small institutional changes, the
Project Director kept files of all correspondence relevant to the Proj&t's
administrative relations with the central office of the San Francisco Unified
" School District and other public agencies Correspondence which provided
information on the reactions of teachers or community gﬁq§ps to the Prdject
- was collected by the Project Director. A file of relevan newspaper clippings

was also maintained. ! *

“ -«
D

4

Resul ts o .

. / :

Results of questionnaires administered to partictpants in the certificated
training cycles, as well as personal-interviews with both teachers and students,
indicate that classroom presentations based~on Project Teen Concern techniques
and materials were useful and well-received by students. Both the community
and certificated training programs were evaluated enthusiastically by partici-
pants, who, by their own choice, became active in recruiting applicants for
subsequent training cycles. Requests for advanced or foi low-up workshops
were received from many participants in both training programs, ’

.
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' Most of the certificated participants have used the training in their
classrooms, either teaching discrete units on VD arnd pregnancy prevention
or integrating information about human sexuality into the curriculum where -
appropriate. A few‘*QiE:ers conducted small after school groups fdr students; .
particularly successful™was a smail Spanish bilingual group (reported in the '
San Francisco Examiner, October 14, 1974, page 4) led by a junior high school
Assistant Principal. -~ - !

-

Some of the after-school groups were designed To‘jﬁain,sfudenfs 9 act.
as information -and referral resource people to their peers. Since young
people receive much of their knowledge about ‘sexuality from peers, it was
felt that a core of informed, well-trained students working under adult
supervision could be useful in conveying information about VD and pregnancy
prevention to fellow students. This small group student involvement com- -

ponent of the program was less successful, Few teachers were willing to
lead after-school groups to train and supervise the students, despite the
inducement of extended-day pay. Few students were willing to attend an

after-school training program; though offered monetary incentives, those
students who completed the training had difficulty maintaining interest and
commitment without egnstant teacher reinforcément, which over-burdened
teachers were often unable to provide. The conclusion from this attempt

fo ifYitiate this component of the program is not that students do not or’
cangot learn from their peers,’but only that a formal program with adequate
addlT supervision at the junior high school level is very difficult to

implement. . ) ot
- U T - e
The most difficult part of evaluafion js demonstrating statistical
behavior changes as a result of an educational program. It is premature

To evaluate conclusively the effects of Project Teen Concerp on VD and
teenage pregnancy statistics; there is, however, ome preliminary evidence
that the program has helped reduce VD among Teenggﬁrs. A repocrt in theCity
and County of San Francisco Department of Public Health Weekly Bulletin of
April 14, 1975, indicates a changing pattern in age-specific rates of VD:’

"The 53% and 21% decreasé in the 15-19 and 20-24 year age groups
respectively, from the highest rates subsequent tJ 1968 is of major - .
. significance, particularly if we consider the nearly dolbling of the
\\\\\\\~\\£i+e in persons 25 years and over. We attribute much of this decline @&
S @ measure of success of the venereal disease education program In )
- San Francisco's public and parochial schobls." _ . -

-

It is imporfant to mention that Project Teen Concern is not the only
program in San Francisco aimed at preventing VD; the Human Rights Commission
©0f San Francisco devetoped a senior high school peer counseling VO preven-
tion program which has been in operation since 1972; in addition, the District's )
Department of Health and Family Life Education, since its creation in 1968,

‘as been concerned about both VD and premature pangpfhood.

17
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Protect Teen Concern leaves a core of i63 trdined San Francisco Unified -
School District personnel, who will continue their efforts to communicate
effectively with-both students and their colleagues about VD ahd too early

. parenfhood The need for well-trained teachers and on-going in-service in
. this difficult area remains a major problem for most school d|s+r|c+s wish-
ing to initiate health/sex education programs. Staff, in retrospect, would
have asked a stronger commitment from certificated personpel to utilize the
training provided, although in this.sensitive area of education there needs
to be room for teachers to "select themselves out." The continuance of the -
progrém remains voluntary with inter-school fransfers sometimes breaklng up
creative team Teachlng The less +ang|ble effects on attitudes of teachers
both in Teach|ng and in counseling students hopefully remain. With enough
teachers receiving this kind of affective Iearn|ng it may gradually become
a noffn in a district contribyting to change in the overal! climate.

In add?Tion to teacher trainfng, in the first two years, |30 people

" attended the community cycle of the program, including parents of all ages,
to receive information and develop .compunication and decision-making skills
about 'sexuality. Particularly rewarding and  successful were these parent/

# community workshops which informed parents at the same time as young people,
and increased communlfy support apd understanding for the program. As : -
a result, there is an enlarged number of San Francisco community members )
who are sensitive to these critical health problems and capable of .helping
adolescents make responsible decisions about human sexuallfy

% . 2
SO S

members of the San Francisco community concerned about the problems of
teenagers ‘with the school district so that they could assist each other aﬁd
cooperate to’the benefit of the entire community.

» o ema >

Finally, the Community Advusory Committee brought together some of Those-/

o ) o . )
- EVALUATION: YEAR 11

- c) 4 M A4
The Bilingual Componént

~ . -

Six bilingual teachers from the Bilingual Program of the San Francisco
Unified School District completed the Project Teen Concern training in fall
and summer. They in turn selected health education materials and conducted
workshops at three junior high schools in San Francisco for both parents and
students. 96 students participated along wufh 40 parents. Spanish and
Chinese were the two languages included.

v The evaluaTion was completed by the Project Director, utilizing the same .
format as for Years | and ||. Methods of evaluation included (1) maintenance
of an on- 90|ng log and collection of all audio-visual and curriculum materials,
(2) a compar|son\of pre~instruction and post-instruction scores and measures
of information for bjlindual students, and (3) analysis of evaluations com-
pléted by parTicipanTs of all workshops and by teachers involved in the bi- -
fingual program. The conslusion that can be derived from this dafq is that

\5 ! ‘ 1.&5 ; v




bilingual teachers trained by Project Teen Concern do indeed have a positlve
effect on their students notwithstanding individual students' learning
abllity. ‘

The teacher and parent evaluations for the Spanish bilingual program
were enthusiastic. Many Spanish parents commeQTed on feeling more confort-
able about discussing sex with their children.' The Chinese program was less
successful (refer to Chapter IV). For the teachers, thls was the flrst
health education for this group of non-English speaking students. Plans
are to continue these units, with funding recently received by the bi-lingual
‘program, so this is'a legacy of the PrOJecf It is also hoped this model
and materials may be useful to other school districts with billngual programs.

Aé%anced WOrkshogg ]

:
~

R Par+|C|pan+s evalua#uons from the Advanced Teacher and Advanced Parent
’ workshOps showed that They were very well received. The Sex Education
Seminar for school district personnel in California received excellent eval-
uations also, with strong indications that this format was extremely success-
ful in encouraglng dls.rucfs to move ahead with programs.

The complefe evaluaflons for all three years are available separafély
on _request from the Planned Parenthood/Alameda-San Francisco Education

Department.

>

. SUMMARY
|

An interesting model far involving the community and school! in a health/sex
education program was developed. _The San Francisco Unified School District
is left with a core of 170 ¥raineQteachers, including the bilingual teachers,
to continue the program. In addition, the implementation of the mode!l in,
other areas of Region IX OHEW commenced in the third year of the project.
Training formats SU|+able for approaching many aspects of health/sex educa-
tion were developed that have relevance for other communities. What follows
in the next chapters will be a detailed explanation of The planning and
delivery of the training components.

{
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AFPPENDIX A, CHAPTER T *

A

M ‘ LOMMUNITY ADV I SORY COMMITTEE

‘ ‘. OF
PROJECT TEEN

o8

Y

Representatives ‘Fhom These San

CONCERN

Francisco Agenuu vaed

Januany, 1973 - June, 1975

o A P. Gianninl-dunidr High School ® James Lick Junior ﬁigh School|

Girls Physical Education Dept. ' .

Counséling erarfmenf e John Hale Medical Society Auxiliary
* California Congress of Parents " ® Mission Child Care' Consortium

and Teachers' o
District # 2 . * Mlssion Education Center
'Y .

®* Children's Hospltal ® Mission Mental Health Center

Department of Pediatrics

»

® City and County of San Francisco

Department of Public Health o,

District Health Center %4
D|s+r|c+ Hea |th Cente'r #5’ .

e City College of San Francisco

* Chinatown-North Beach Family
"~ Planning Services, Inc. -

Comprehensive Health Planning Counci |
* Famlly Service Agency .
*- Florénce CrifTenTon Services .
¢ Department of HealTh Education and o
Welfare, Region IX

-Famlly Planning Services .

®* Human nghTs Commission

o Hunfer s Polnf -Bayview Community
Health Services

\

()

r e

Mission Model Cities Child Care
Mission Neighborhood Health Center

Mount Zion Hospital
Pediatric Project

Planned Parenfhodd/Alameda-
San Francisco

SPEAK (SunseT—Parkside Education
and Action Committee)

San Francisco 'City7(V.D.) Clinic
San ¥ranci§co Gir'lls Club

-
- « ’

San Francisco Medical Society

. San Francisco State Unjversity

Health Education Department

San Francisco Unified School i Jdrict

" Health and Family Life Dopar hnent
Pupt| Personnel Servlces




‘Urban School

< . ' =

- " COMMUNITY ADVISORY COMMITTEE

EEE : OF

PROJECT TEEN CONCERN

///(confinued)v.

San Francisco Unlflea’School DI§Trlc+
Soctal Work Services .
Special Services Center S

St. Luke's Hospital
Fami ly Planning Clinic
Pubiic Relations Department ' '

United for Life

University of California
Human Sexual 'ty Program
. Schoo!| of Nursing
Maternal and Child Heaith Program
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Developing Community Support

* .. INTRODUCTiON .
L I + a . .‘q,‘ '
There is probably no a%pect‘of schoo! programs more tinged with .

confroversy than that labeled "sex education." Those working in this
area are all too famjliar with past history in their own community,. and
with the many ‘school districts which'have at some time experienced prob=
lems with"a small number of highly vocal parents protesting any education
in this arga for their children. For these reasons it is very important
for school superintendents and school boards to knqw that they have the
majority of parents and community behind a program being initiated. |t
“is also important for the teacher or nurse working-in this area to feel
the support of school district personngl and of the parents within that

1

district. . A

.

—

. The "ideal program fo most educators is one that recognizes zgéT;h
" education as an important part of the curriculum from kindergartén to
high school. Within that health gducation curricutum, family |ife edu-
cation concepts are-presented at the appropriate level for the child.
- Thus education about’ sexuality is integrated with the whole of health
edugation, and not singled out as being separate from all else. More and
more. school districts.are moving in this direction. |f your.district has
adopted a health education framework, you have % plaée where sex education
properly fits. |f you do not, you may want to give consideration fto work-
' ing fof School Board adoption of a health educati ework as g first
step. In California, there is a State framework on Health Education which
districts can adopt. One of the reasons Project Teen Concern was easily
adaptable in the San Francisco Schools was that a health education curri-
culum had been developed and implemented in many schools.
"It is our belief that a school-based family |ife education program

in no way fakes away tQe role and the responsibilities of parents and )
churches in the education of their y people about this important area
of human relations, but instead complements them. (See chart on page_ 16).
Many parents are comfortable and open with their chi.ldren as®questions
arise. There are also many parents who lack knowledge and.skill in
communicating about sexuality with their youngsters but are open_to .- )
le%rning” Our experience has led us to believe that .when parents under-
stand the problems and are involved .in planning the curriculum, the

majority will support the need for such ‘an educational program. A minor-. .
ity may dissent, and, of cogrse, their right to have their child not par-
ticipate should be respecteds, B ~

°- RN / <

Ihfs chapter, Thep,'is devgted fo.consideration of ways school per-
sonnel and/or community agencies can insuzg involvement and develop .sup-
pe "4 . . M N .
port for a schaol health/sex education program.. It is based on the cori-
. viction thaft parents and community by a large majority will support a
program when they are given an opportunity to understand the problems: in
Their=community and have some real input into squ'Honsi .Withodt seeking

-

A ]
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this é&bpor?, a school administration or a school board leaves  itself
vulnerable to the attack of the small vocal mlnorlfy which is always
there. Whlle/%he rlgh+ of a small minority to dissent is acknowledged,
they do not have the right to deprive the maJorlfy of young people of
information in this |mpor+an+ area. An'involved and informed parenf/
community becomes a supgprflve base for the school.

THE ROME, THE SCHOOL, AND THE “COMMUNTTY EACH HAVE RESPONSIBILITY FOR :
ATTITUDES KNOWLEDGE AND BEHAVIOR OF YOUNG PEOPLE AND SHOULD WORK TOGETHER '

T0 FACILITATE LEARNING. . s ‘ “
ATTTTUDES KNGWLEDGE BEAAVIOR
Parents should providé | Parents need ade- [Parents must pro- .
‘morel and religious quate informatidn |vide role and
HOME - guidance and instruc- | themselves to be -|behavior models
g tion according to able 16 talk to if children are
their beliefs. their childrgnf' 1to learn.
Schools canndt teach ° | Schools can pro- SchooTs can def:ne
-a single set of stand-| vide factual in- altgrnative behav-
‘ ards as the only one formation about [iofrs and present,
SCHOOL acceptable, but can sexual develop- actual information
' teach a deci'sion- ment, functioning,|about positive and .
i making process. etc. negative conse-
. ) quences ‘of each
alternative. . *
Self-help.résources Community must be |Community environ-
must be available; aware of needs of |ment must be one of
COMMUNITY |services, counseling, | young people for |acceptance and help-
etc., if education sex ed%;afion, fulness if services
is to be valid. services, coun- are to be useful.
’ ' seling and refer- ;
N ) . | ral, .

@ 55

£y

; . /
1 . IN THE .BEGINNING

.
-

Whether you are a nurse, heaITh educator in a family plannggg pro-

gram, a Teacherxor admlnlsfrafor in a school d)sfrlcf or a sch

| board

member, if you wan+ to hage a healfh/sex education component im your

schools, a number of steps are necessary for 2 successful program.

Most

of the early process, involves building communlty support anclmndersfandtng
for the prograP you have in mind.. Keep in mind the uniqueness of your

¥
i,

nt , v
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situation as you read, for we &re very aware that an urban school setting

s very different from a rural school setting and requires different
considera¥jons in planning. Foljowing in this section are steps Project

tgen Concern took, many of them concurrently, so that they do not nec- .
essarjly suggest the order in which you,might want to proceed. Hopeful ly !
you will be clarifying your own objectives as you go on in;this chapter.

Those objectives will help you define’ your plan for building support..

There are many ways to'get there. .

~

. ' ., o
This chapter ends with a carefully evolyed format-for a commyni ty
« workshop, which cen be adapted to your needs: A number of workshops
using this format havejgggn conducted successfully in Region IX DHEW in
1974~1976, where Project Tegn Concern stafff. was asked to help other com-
munities get started. We have sea it work, and believe in the process.
We hope many of you will try it. ' ‘ ‘ :

<

To Starf: Know your community and its resources

. . *

" You may or may not live in-a community inm a "crisis" about teenage
preégnancies and venereal disease rates. We believe young people have
the right and need for health information whether there is a crisis or.
not. ﬁowever, today many, urban areas do face multi-health crises, and '
many rural areas are condidering how better o prepare their students
for difficult decisions ahead. , In any case you widl want to:

S . v . : .
A. Acquaint yoursstt w!fh community resources for-young people:

. ~

f’ . .
\;6ami£y planning sehvices
© =D treatment services . —e
T -counseling services

-neferval serviees .o

~State and Local health department services ., - , e
-youth agencies ) . L
-5chool senuvices ' : ) :

-
’

S B. . Know your schools and understand how school districts operate. o

Find out -what is being taught at all grede levels in fami ly
« life education.. You should be able.to answer all the questions
-oh- the School Questionnaire (see Appendix A, Chapter 11) before
you plan any program. [In addition, yoU will want to assess the
level of commitment of each Schoo! .Board membar and where the s
real. decision-making power is in the district.

-~ s

all the pertinent statistics in your com-

. - . oS &
" C. lIf-applicable, ‘gather
munity .

-numbén of teenagens served for family planning

< -number of ginks ‘Leaving school because of pregnancy and TN
An pecial school proghrams for pregnant girks )
-number of teenage abortions - - - e =T
- VD" nate: ' : T

-State Health statistics on teenagw 2 5
) &




. .- \ . " P
. . . .
, ) |
“ : L | ‘ ‘ " -
t. §#ep 2: 9gsggning a Plan ' ) ~ )
b . Analyze.careful ly the datz gathered and clari'fy Iong'range Qfogram
i goals in terms of your school district. No relevant planning can take
place unti! you and ‘those working with you are clear aboUT overall ob- ,
jectives. . ' ‘ ' -,
‘e . . .
- Far instance: is your goal_a comprehensive K-12 health education

,curriculum, or to design a p
to increase parent suppor

ram for junior high school students, or
or an ex1s+cng fam:ly life education program,

or to increase coordj lori between commdnity seFvices and resources and , ~
schoo! needs? -What Vgr your objectives, your plan should start with con-

sidering so ay to involve other school/community persons. Some of

thesema School Board approval, sOme may be done with adminis-

approval. Your,Sp*ion may be diffgrent if you are in a health
" degartment which is encouraging the schools fo start a program‘ But in
case you. need fo encourage community/school undersfand:ng of th&~
fth needs of young people as a oegxnn:ng

.

Op:hon |: ) ™
Lid

"¢ . The appointment of a Communny Advisory Committee to act in an ad-
visory capacity to the development and 1mp|emen+a+|on of a program‘

This committee is on-going. .
’ Depending on the school situation, this committee may be initiated «
in different ways. . v
N _ .l Irita small or rural 'school district, it might be appoanT by
the Schod? Board itself. (This could be true for a larger dis-,
"trict also.) o .
- 2. .|t may, be developed by the currlculum spec:allsf, or Thé/b:rec=«w
tor of Health Education in a larger district. e .
3. Impetus could come from concerned citizens or health agenc:es, .
' or parent groups. - ’
., 4. The committee may resulf from aaipmmunufy workshop such as N
suggested .later in Chapter Lk, afid may continue to take the lead
N in working for a program. ST ;
In all cases it should: . ' P

-

-Be broadly represenfaf:ve of your particular community. 1
-Review the suggested program ahd advise on policy matters.
-Reftect the community concerns to the school district and board.
- =Mobilize support for the proposed program in the c0mmuni¥7‘
. A

. . C- i, . -
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In Project Teen Concern, a Community Aduisony Committee was
gormed {mmediately, to help with the program decisions.

R 3

" Option 2: e

A cucriculum committee of teachers could be ggked to develop the
curriculum if your district is ready to go and has support at all levels.,
In any case, a Community Advisory Committee with good representation of

‘parents is recommended also to review curriculum for the Board.
{

Criteria for proceeding with the
cwviculum design might include:

-Assessment of previous community readimess, through past ex-
perience with school/agency cooperation . ,
-Indications of strong school support from teachers and adminis-

trators Co '
-Problems at a crisis stage in a ool district with teenagers
=School Board support -
-Adequate staffing and resoufces

{

Option 3: ’ ’ o
: N B
A Community workshop to bui!d support is a strongly recommgnded
option whether you are just beginning, to think of a program br whether '
i ’ you have one that is ut to be implemented. However, much prelim- .
) inary work needs to be dane with a smaller committee before you start
“ planning this. See the format that follows on pages 24-25,

-

L . ° . >
.

r

> | . Criternia fon selecting o
/ Anis option might include: ~

~The need to inform#he larger community of teenage problemg
-A nged to assess the amotint of support in parents, communit '

agencies and schools for a program
-A wish to involye the community in~the planning from the begin-
ning in order to build commitment ‘

[N




Other opflons. May ifclude working through & school health council (if
you have one) or a -teen council of cencerned community agencies (if you ~
have one), or offering a small workshop on problems .of adolescence, ‘etc.

S~ Step 3: Be Sure to ObTaln Your Own Agendy Support
A . - : -
= Your g agency will" geed to.approve this new directi#h. |f you are
-a_ teacher,“your principal and others need to be with you. Seek school
di'strict support from bot admlnlsfrafors and teachers. In a large
district this can take c0051derable time but it is important to work
through approprrafe«school commi ttees and staff. Plan your presentation

carefullz at every step. - 4

I3

{1n PAOJQQI Teen Concern, the Health and Fam&ly Lige
Education Department in the San Francisco Unified School
Destnict wonked with appropriate  administrative person-
nel wethin the school district towards placing a resol-
ution vf coopération begore the School Board. The pro-
jeck neceived approval of the School Health Committee
puo/L Zo p/nusenta«twn {o the Schoo£ Boand. -

Step 4: Seek support from Parents” . J
- . : .
Even with a communlfy adVIsory commlffee, at every point where your
heal-th-program is being developed you will waat to let parents know about
it., |t cannot be stressed enough that broad"parenfal awareness and Sup-
port is essential 16 success. The PTA can often be helpful as the
National Congress ofy Parents and Teachers has a strong famlly life educa-
tion support stand. |f you do not have a PTA or your PTA is not represen-
Tative, you need to think of other ways to approach parents. Many schools
today have active parents' clubs. Forming a council of parent representa-
Tlves from each school in a district could be a way of informing parents_
abdut health/sex education needs.. . Special programs can be pianned for
each s¢hool. A survey déstgned To ascertain parental support for varlous
componenfs of a program can be useful too.

-

STeE 5: Involving Other Youth=Serving and Hea | th AgeHCLes
{ Al

¢ N
You will want to use all the resource¥ and supports available.
Broad cooperation with a health/sex education program in the schools: by
.several agencies is an important demonstration of communlfy support.
However, if you are in a rural or smaller community you may have few
resoa:ces Assess what you do have and what those resources can contribute

N
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to your program. Most cocmmunities at |east have & counTy health

deparTmenT and a. county schools office.

Foa Project Teen Concewr, a‘Community Advisony
Committee was gormed 'LQWL@AQHC(J!Q all the ma-
jor San Francisco proghams servdng teenagers
and the ethnic and altunal divens ity of

San Francisco.

In Project Teen Concern, brcad co- sponscaship

was sought ghom ozthen cuncenncd agencies. Penson-

al presentaticns wene made and Lettens secured
for the Boand pne/senta,tcun grom: .

-San F‘wugc,osco Hea«&t’t Deparitment, both’ ﬁte VD
and Fa.mdﬁ\Pilanmng Departments

-The Bay Anrea®Venereal Discase Association
-The Human Righzs Commissdion,.,which had a §eder-
ally gunded VD project to train high school &tu-
dents as peen educatons '

-Congress of Parents and Teachers which had Long
Supported gamily Lige education

-The ducation Committee of the San Francisco Med-

Society

-Laaéwuua State UVLLVWLQ{, Hayward, whue the cre-
At gor in-senvice was offered .

-Planned Parenthood/Alameda-San Francisco; aLﬂLough
PLanned Parenthocd had initidted the project and was
the {iscal agent, the agency became jusi one 04 the

“7 cooperating agencies and thus more accepfable. ):o the
Boa/zd

-

-

Step 6: Seching Formal School Board Approval »

At some point in this process, your project will need to come be- .
fore the School Board for approval. Before approval is requested, be
" sure that Board Members have an opportunity to be clear about the goals
of the program, methods and procgdures to be.used, and the high level
nf community support available. Representatives of sponsoring groups
should be présent at the.appropriate School Board meeflng to answer
questions as‘ they may arise. ) AN




—

ALL these siteps were part of the documenta-
tion to the School Board nesolution in Profect
‘Teen Concern ’ -

Step 7: Implementing the Pregram

WNJ(WE ready/ to start, perhaps wifh\@{f‘communiTQ workshop that
fol lows,

-

A _COMMUNITY WORKSHOP

. This type of workshop was briefly referred to in Step 2, Option
Three,.page 19with some criteria for selecting this approsch to build-
ing community support. At this point, review the objectives below to
clarify for yourselt that they meet your needs. They were the objec-
tives that Project staff worked with in a number of consultation work-
shops.

-

OBJECTIVES FOR A COMMUNITY WORKSHOP

To understand the needs in your chools and
commuwily that a heali/sex education _program
could help meet.

To understand -the concens of a wide nange of
persons about health and sex education.

’ [

To provide a structure fon sharing ideas and
different viewpoints in this area.

To L&enuéy the nesouwrces and support groups
in the -commwilty.

+ - To_detemine what 4s the next step to be tak--
en regarding health and sex education in your
communily, and to obtain commitment 10 proceed.

-




tf those apply to your saTuaTnon, you are ready to start planning:_

What follows js a procedural dutline for an ®Qtire wenkshop. In it The,':p
process is very lmporfanf In the script there will be suggestions for
modifying this format in terms of content while utilizing The'proqpis.

As the "prifle mover," you are a vltal key to carrying through #his
procedure. Before you start, see if you can identjfy one hard-working.
colleague or community person who cares as deeply as you do about the
r|gh+s of young people to this area of education. This is a . hard area

in which to be "out front" anne There is courage and support in work- '

ing as a team.

You are about to embark on a community workshop and may be feeling
as nervous as the Project staff did in anticipating their first work-
shop ip a very conservative community. Each time we did this workshop
it was different, but we came to rely on the process and letting the
responsub|l|+y for the outcome rest with the community rather than with
ourselves. We had our weak moments, mine being at the end of a workshop
wherg, often it ‘would take time for someone to volunteer some next steps.
But iX does come, althofigh in some cases the next step may not be as
strong’as -you would like. The process does not allow for the workshop
to fermivate without at least a date for a further meeting.

The farmat that follows is divided into two phases: Planning a
Workshop and\ Delivery of the Workshop. They are inseparable parts.

For those of you who are old hafds at workshops, forgive us_if we spell
out too many details. JOur experience shows that success often hangs on
attention to those details. Heaven forbid arrival at a room not pre-
viewed by someorfé, or without newsprint (often called butcher paper).

/

- —-

¥

r
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- PHASE | :

PLANNING A COMMUNITY WORKSHOP

PLANNING PROCEDURE

RESOURCE OR COMMENT

a

v

“out of a community workshop.

Step |: You (the prime mover) need to
form a planning committee for theé work-
shop of 6-8 people who will work. You '
chair the committee. They have the

role of planning and |mplemen+|ng the
foIIowung format. .

Step 2: The committee reviews Chapter
Il in the manual and the format for the
workshop. Your ¥irst task will be to
clarify overall objectives for a
program and what you want ‘to see come
Until
this is done you cannot start planning.

Step 3: The Planning Committee needs
to fdentify the two workshop leaders

(facilitators) who will become 4
familiar with the process that follows.
They will be responsible for the overall

coordination the day of the workshop.

Step 4: The Planning Committee obtains
an accurate picture of what is happening
in your school district. This is particu-
larly important for family planning per-
sonnel.

Step 5: The Planning Commitfee gathers
the’ statistics in your community on
VD and teenage pregnancy for background
at the workshop. They can be posted,
put in Kits or incorporated into an
infroduction. -
+Step 6: Seeks co-sponsor§hip for the
workshop with community agencies. This
is recommended whether the initiative
comes from the school district or
a family planning agency.

Step 7: Optional. The committee may
want to consider an orientation on
the workshop for school dcsTrccT
personnel .

Both school pgrsonnel and the
community should be represented,
including parents. In larger
communities include concerned
social and health agency repre-
sentatives.

The format is flexible so that
the fnnal group assignments will
come out of your objectives.

See Appendix H, Chapter Il for
a procedure to help clarlfy
objectives. a

For a real commitment to the
program, these two people need

to come from the Planning Comm-
ittee if at all possible. Look
for persons with some group
experience who are warm and out-
going. They ghould enjoy working
together and be willing to use the
process as outlined. See Appendix
G, Chapter Il on facilitators.

-

Department of Health (births to
mothers 18 and under), School
statistics on pregnancies, .preg-
nant school program, VD rates, etc.

Family planning agencies (Teenagers

served)

Suggestions:

Family planning agencies
Youth-serving agencies
Heal th Departments
Medical Societies
Counseling agencies’
Parent groups




g

PLANNING PROCEDURE , A
»

RESOURCE "OR COMMENT

Step 8: The Planning Committée sets a
date that al Bws 6 weeks lead time.
They design an invitation that sets
clear objectives and asks for a firm
commi tment for the whole,time (9:30 am-
3:30 pm). in order that the process de-
signed can be completed. Moreover, if
there is any doubt that the whole

time can,be committed by an invitee,
choose someone else.

Step 9: The Planning Committee prepares

a list of invitees, with a limit of 50-75
participants. Send invitations a’month
in advance and try to have completed Iist
of participants ten days before the work-
shop date. You need to have a broad rep-
resentation from your community, includ-

ing parents and students. Try for 15-20

students so they feel they will be heard.

AY

\

Step 10: The Planning Commitee selects
a convenient meeting place where there
is a large room with movable chairs,
yet a warm atmosphere. You will not
need tables except for lunch; they just
get in the way.

Arrange for sandwiches or lunch to be
brought in for participants, who should
know in advance of the charge.

Step I11: The Planning Committee
prepares programs and evaluation fbrms
for the day, and kits with packground
materials if you decide to give them .
out.~ ’ Ty

Final decisions are made on the work-
shop format and roles are rehearsed.

Prepare butcher paper with questions .

for the morning groups.

-

The ingifafion should i
cate clearly that this/is an
opportunity for parenfs and
community to inflqu € the
design of a new program.

/
You need a small budget for
mailing, printing and phone,
Try to get workshop space
donated. '
Use suggested list of invitees
(Appendi x B, Chapter fi) as a
guide, oy
A personal telephone follow-up
is" suggested for larger -commun-
ities, where parent response may
be siow. @e sure that you have
invited representatives of all
viewpoints, including opposition,
to your workshop. B

You need:

3 large blackboards or empty
wall for butcher paper
Tab.le with large coffee, pot
Tablés for lunch, if possible -

Sample program:.Appendix T,
Chapter, 11 “ o
Sample evaluation: Appendix D,
Chapter 11 LT
Background materials on Project
Teen Concern are also available
if-desired for kits. Material

on your own community could be
enclosed., Be sure you have name

~

|tags, felt pens ahAd lots of but-

cher paper!
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PHASE 2: DELIVERY OF THE WORKSHOP

. \ ) -
“ ‘ X !

By this time the planning committee has identified two persons &s
workshop leaders (also called facilitators) for the day. You will have
delegated responsibility for food. and coffee to three or four people so /

" that these two facilitators can concentraté on the workshop and have lunch
time for review. Outside speakers or consultants who beceme part of the a
program will need to understand the program in advance. Below are some of

the principles that went into planning the process. Following that is the™
detailed program. ) - ’ .

* Principles Behind the Process

)

. [. To get the participants involved and_jnteract~
ing from the start ) . \
. , ' i _
2. To further participation and ease by working
informally in smaller groups.

3. To give the community a voice on the goals and

components of a program, inviting a range &f
viewpoints. .

. 4
: 4. To secure a definite product (plan, concrete- ]
next steps) before the barficipgnfs leave.ﬂ 1
{. . . -
LS
. 4
. -
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THE PROGRAM FOR A COMMUNITY WORKSHOP

TIME ACTIVITY ' RESOURCE/COMMENTS

9:30 ~ 9:50 A. Coffee and people meeting|. Attendance chéck list
each other* ‘ Name tags with group
o assignments

- . ’
#:50 - 10:00°- . Introduction of selves

and objectives for the
day * N

. DeTerminaTion‘of partici-| Large sheets of butcher
pants' concerns. Small paper
groups of 7-8 con5|der Broad Tlp feIT pens
2 questions*®
. Reporting to large
group*

Cof fee break

. Presentation: Subject to
be selecTed* (end|gg
time is app'roximaté), .

. Lunch., During this time See "F" on page 30
facilitators will meet to|- for directions
determine which afternoon .-
components to use* )

. "Ideas for & Health/Sex Name tags with pre-
Education Program*( .| artranged group numbers -
: i Butcher paper _ ’
. . Felt pehs for recorders
¢ Reporting to large group* P .

.7 ®
Cof fee break . . ~

. What Do We Do Now?* ' 674’/1

. Final wordsggnd evalua-
tion*

ot

-

e,

*See details that follow for each letter starred (A through J)
e . . .
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T SPECIFIC DIRECTIONS FOR STARRED ACTIVITIES . R
A. Preparation ' B . NS - i
several days before the workshop, when you have the confirmed list v

of attendees, make a list of attendees by roles (e.g,‘hinhsfers, teacher’s,
students, parents, health agencies, etc.) Then, trying fdr a mixture of

roles and agencies in each morning small group, divide participants into
prearranged groups (about & or 6) of,6-8 persons. For the afternoon

groups, you could consider‘putting "like roles" togéther; i.e., teachers

group, community agency group, parents §groups, students groupy, etc. You

should for sure group the students together in the afterncon groups. Ty
Prepare a name tag for each participant which will have a letter designa- .

tion for the morning grougs qu a number designation for the afternoon group.’

1’ * 2
The questions for the morning groups will have been désigned by the
planning group in -advance ‘and be available on butcher paper. -See Section
C, page 29. ' ’ ) -

4 . ¢
- 7

The day of the workshop, arrive 30-6d minutes in advance of the wor- _
shop and plan the areas for your small groups. Have a volunteer from the =L,
planning committee check arrivals on the |i'st and give each a name tag with
the small group designations. Be prepared for some unexpected persons '
and jfor some who replied affirmatively but don't arrive. Jhe group num-
bers can be igterchanged. You can also add to, your existingjgroups, but .
try to keep the size to eight persons or less.

<

s

B. Worﬁshgp Objectives » .

T
-

Include in the introductions something personal abouf-yourseives
(each of the two facilita%ors) and how your concern about young, people has -

led to this workshop. ) ) =

M - " - 4

This is the place to introduce your planning committeé members, and
any others you particularly want to recognize such as Board members; the
Superintendent, or visitors. - :

Again ask for a commitment to stay through the day, and promise to N
end promptly at 3:30 pm. ot .

By this time you will have written your own objectives for the day, .
- which you will want to revigw with the group. They should:be en’ the pro-
gram, but also could be postéd on newsprint. I
.\ . .
R4 .o h



Objectives
« o Example Ink

. / From Project Teen Concern

N To understand your concernns about sex education
and provide a structure whue herne is a Aha)l.-
ing of idead in ﬂy’/s area. ’

2. To descnibe "Project Teen Concern" and how s

has met some of the p)wbﬁemé n San Francdsco

schools. .
< 3. Tg¢ hefp you. determine what is the next sep %o o
: be taken neganding sex education 4n your commun- ,
. Y. , . Y
~ - A A3
C. Deferminaflon-of Parficipanfs"Concerﬁs-
1 One faci | {tator will |n+roduce this task by voicing the need

to know the concerns of the group, and that these concerns wil| guide the
//' format for the day.

2. Tell 'participants they qul‘be NOW worklng in small groups to
discuss the following two quéstions, which will have been prepared in
advance on butcher paper.

Note: A key to the success of this workshop is allowing the concerns ,
that you'know exist to be heard and validated early. Until concerns are
heard they can act as blockages to people really listening and developing

. ideas. The guestions will relate to the overall objectives but must be
phrased in such a way as 1o allow concerns of parTacnpanTs to be voiced.

N

Examples:

=What problems of young people in the schools and communlfy do you
fee'l a health/sex education program could help meeT (including The
possibility of "none")? "

"

-What do 9ou want to see happen for youﬁself and for others here as
a result of: ThIS workshop? : . .

-Whaf are the concerns you have about the healTh/sex educaflon pro-
L. gram Thaf |s proposed?
~ - "3. Facilttator gives directions (repeat if necessary or posT on

butcher paper) as follows.

-
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a. Ask partjcipants To/;gjéﬁfto rame tags ‘for letter groupings,
then, to take chai%} and formcircles in smal) groups in designated areas
of the+room. ) , ’ 4
b. Ask each gremp-to select a small group .chairperson ang a récordér.

These may be the same person. ?In addition to recording, one of them will
act as spokesperson-fo the larger group. The facilitator clarifies the

role of the chairperson.in all the groups. Lo ..

. chéf\See Appendix i, Chapter Il for a discussion-on thesrole of
the small group chairperson, and prosf& cons on pre-sélecking this person.

C. Ask each member of a group Yo introduce self, includjng role
(be brief). , ’ o

d. Recorder writes answers to questions posed, (combining similar
answers) on large butcher paper using felt tip pen.

'4. During the discussiom time workshop'leaders Circulate among the -

groups to: N
-clarify misunderstandings of insfrucfions%ﬁf group not working

»

‘at designated task .
-intervene quietly where difficultie$ such as sub-grouping may
arise. ' 2 -

+ D. Reporting back to large group.

-

Let each group discuss for thir _minutes and then-stop discussion.
(Give p five-minute warning before the 30 minutes.) Ask spokesman from
each group in turn to bring large eets to front of the room and.go over
answers to questions, with the |@rger group elaborating when necessary.
Allow 5 minutes faor each report ghd ask spokespersons to be concise.

. Secure sheets to wall. You wil)/want to save this material, for you will
" find-you have .tapped a reservofr of ideas for later use. .

T

E. Presentation: . . ¢

< - The planning group should decide what topic you want here. This
was where the Project Teen Concern model 'was discussed. Substitutions
could include: a speaker from a successful program elsewhere; or someone
from your district with a proposed new program, or results of a survey of
teenage concerns in your community, etc. This is one of the places where
the workshop mode! can easily be modified depending on your objectives for

The da!. Ed - -~
F. LUnCh . ~ s

During lunch the two workshop leaders and the planning committee will

_meet to frame the questions that should be considered by the small groups

-
’
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in the 'afterncoh session under G. Use as reference the materials de-
veloped on butcher paper from the morning small groups. In\e:iiz/fo
frame these questions, ask yourselves: ’

Iy What were the mairf conclusions or concerns in the morning?
2. What are the overall objectives as originally formeq by the
. .Planning committee? \

“ These should help yol formulate two or three questions for the af-
ternoon sma}| groups which will allow community input into solutions.
The questions should directly generate ideas about the next steps.

To assist you in formulating questions, these are greas you might

want to consider.
. puren P

a. A Question about Program Adminjstration

Ask one or fwo groups tq come up with ideas for the roles of.
' various agencies-and groups in any health/sex education program.

Suggestions both for the kinds of resources availabi? in acom-
.munity to a school district and for how the resourc might re-
late to the schools could be an outcome of this group. These groups
are not fo be concerned with curriculum content.

Por example: "Hew-do you see the roles of_ various agencies
(school district, churches, health agencies, parents, eftc.) in this
program?" , . v .

"How would you like the school and the community to work together
and how can they start?" ) -

»
El

b. A Quéstion about; Program Components
' 3

\ A -
There needs to bé\one question that invites suggés+i0n§ as to what
fopics are included in a program, perhaps, with some idea about pri-
ority. Assign this question to the students, also.
For example® "What are the cqmponents you would most like to sees
included in a. health/sex education program?" _e ]
“What are the qualifications you would suggest for a teacher?"

C. An analysis of the forces for and against sex education in the
xschools . .,
Use‘fhis only if there is still great concern about the inclusion
of sex education. Then assign one group a question: "What are the
forces for and &gainst sex education in the schools, and how would
'you reduce the negative forces?" o .o, - '

Y

Introduce to this group the Force Field Analysis (see Appendix F,
Chapter |l for explanation of Force Field Analysis) and the igpor-
tance of considering helpful and hinggring forces. Ask them )

. ¥

l
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discuss, these forces and to select one or two Of the most important
/hfiderlng forces to focus on. Ask them to come up with possible ways
fo reduce these forces. " L

. .
Al
.

G. ldeas on He?iTh/§ex Educafion Program

. Post onNthe wall the two of Three problem-solving questions for
d the afternoon that came from the noon planning session. Allow a
little -time for comments if any. .Then proceed with instructions for
afternoon groups. . .
+~ 2, Divide into 5 or 6 small pre-selected groups as indicated by a
" number on each name tag for this second grouping. Approximately 6-8 per
. group. | f you are grouping by |ike roles, some groups can be expanded,
¥ but consider two groups if the sizes gets too large. Repeat the instruc~ -
tions of the morning that each group select a recorder to produce Ieg—

ible notes and a spokesperson to report-back to the larger group.

-

3. Introduce exercise by saying 1that programs develop best when there
is a free flow of ideas and concerns. This exercise will facilitate
such an éxchdnge so that these ideas can serve as an information pool
for the development of a program. Ask groups in begknning tQ brain-

storm (See Appendix E, Chapter || for explanation of brainstorming.
It would be helpful to post the rules on the Board.) and only after
about ten minutes to start being critical. Workshop leaders will cir- - . R

culate and serve as resources and facilitators of discussions.. The
lack of criticism and censoring during bralqsformlng is essential to
iTs productivity and success. - , ..
» . » %'
4, Eaech group is given one or, at the most, two questions tfo discuss.
Ask groups to Trxgjpr cons“ensus4 but allow for minorify reports.

. 5. Recorder in~each droup i85 fp make notes on two pieces of butcher paper,
one confalnnng the bralnsformnng and one with suggestions thaf have been
looked at critically and'ernornflzed for repOrftng .
6. Near the end of the one-hour discussion, workshop leaders give a.
- " 5-minute and a I-minute warning for the task completing. Ask~<the '
spokesperson from each group o m3ke a rgporf (not ovér five minutes)
-of the prIOFITIZGd i deas. -

-
-

‘1. What Dd We Do Now? Recommendations.

Thus is the most impoptant part of the day, and why it'ts so essential
: for par+1C1pan+s to remain until there is a ”producf." Have +he participants
‘ duork together as one-large group for this. - . .
* - - '_ »
~The facilitator has heacﬂ the reports from the small groups and can

. . . \ ~ . . - ', )
Y o
’ . - )

* .
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star and %;mmarize some of the recommendations which have been pre-
sented. o ’

2. The facili}afor needs to summarize in such a way that each recom-

mendation indicates: (have this written large on posted butcher paper)
. . ; L

Which person or organizafion‘[nvolveT...

What action to be “done.,. )

[y

c. What date ac+jon is due...

LI -

3, Facilitator should not get nervous ax this point, butf sh0u|§ stay
with the large group funtil some specific responsibility is taken

for picking up on a recommendation by an agency or individual. Don'+
push too hard fo get pepple tfalking: remember, they're thinking of
what a personal commitment means, and need fo identify their own
comforst level. Be patient, and gently encouraging. |f nothing else,
a date and a time and place for a next meeting should be planned
before adjourning. A sign-up sheet for continued personal involve-
ment has been successfully used. See Appendix G, Chapter Il.
4. Give written recommendations to representatives of .those orgaﬁé-
zations designated fo carry them out, if possible.

5. Try for consensus on a date when representatives will next meet.

6. Butcher paper ideas and recommendations should be gathered for com-
piling into reporTﬁfo participants on the workshop. Designate some-
one responsible for typing, the material from the bufcher paper work
sheets, and tell participants they will recedve the proceedings.

J. 'Evaluation (See Appendix D, Chapter:ll)
_1?_—— f

Allow ten minutes before adjourning for participants to complete Tpe
evaluation.- Stress its importance before passing out the forms. Be sure,
one person is at the door to collect forms as participants leave the wo«&:
shop. _ . . A .

N

One last word: {f certain commi+ments have been made, it is essentlal
.to gjve confinuing feedback after the workshop fo participants agout pro-
‘gress oh plans, etc. :

.fﬁ'
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. . SCHOOL QUESTONNAIRE

’

The following are things you need to know about your own School District in
order to do further planning:- / o

. What Is the law in your state regarding teaching Family Life Education?

2. Does your state have an approved curriculum and/or guldellnes for
Health Education? |f yes, does.that curriculum include reproduction,
contraception, and VD?

3. In_your County Schools Office, Is there a Supervisor of Health and
Family Life Education? In your city or district office, is there a
Supervisor of Health Education? |f yes, what are their names and
havé you talked with them,to find f:§ what they are offering?

4, Is there an gn-gqing health education program In your school district
and at what grade levels? Is there a Family Life Education component?
. Vd .
S. Does it follow the state guide in Health and Family Life Education?
A Does it Include human sexuality and reproduction?. |f not, why not?

.

6. How many high schools "and junlor high schools are there In your school
district? What is the ethnic and socio-economic profile of students - -
in your district? .~ :

7. Have you talkéﬁ with Health Education teachers and seen thelr course
- - outline? (Who teaches Family Life Education - e.g,, home economics,
phys.ical educatlon, social studlies?)

8. I¥ teachers are asking you for speakers, what subject\areas do they o
teach? .

9. Was there any in-service training of teachers In your district last
year in health education and did it include sexuallity,-VD and
contraception? . )

10. Have you talked to the president of your district PTA or other parent
organizatjon and found out their position on sex education?

11. Are your district school adminlstrators personally supportive of
Health and Family Life Education?
’ o -
. . 42.
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To building a broad base for your program. They should be included in the

eari

. A,

ERIC

Aruitoxt provided by Eic:

APPENDIX B, CHAPTER T
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’ LIST OF?NV!TEES FOR A COMMUNITY WORKSHOP )
b ’ »

<

following list suggests those in your community whose support is vital

iest phases cf planning:

-

N

Educators \

. Someone from the Coun*y Schos! of fnce, preferably in health -
education or refated zrea

2. from ycur schoc! disTric*, samsone the same a2s above, plus a
seceniary classroom T2achar wno is do cing scme tealTh education

Now ' P
3. Someone ‘rom »ch unikversity or stgte Zollege campus (if one)
who Is involved i~ Teacher™rraining in heatth education ' $
/

AR .

4. One city scneo! district airinistrator .
. [}

5. 2n2 school boar: member (more, if possible) ‘ -

5. O{ne persor from pregnant girls program . - Ty
T. Jre reaith sducetor in D .
o . .
€. One cerson each from the 3tate Jepartrent of Health and the .
+ Stave Ddpartment of Educati

on i health education, if aopropriate

.
.

CormuniTy Representative

wn

I, .aomeo*o from °l=”*ed Care®thoca anc cther “amily planning programs

2. :-7 OTA me~ner

anc other czrerts (tz2+al 12)

°

3. A Socter
4. Scmecre frem zublic we!fare :
S. Represantatior s-or 2ll e*nni- carmuniTies

€s2n72*ive fro~ the ralizious ccmunity: Catholic,
Mormon, Pro*estasT, Jew ) zh

4

. Sormecne from ‘e~tal Heal*n Services or Family Counselirg

.

m

. Screone fror -rz business comrunit,
AY

STudents fror “unior and serior nigh schoois (16-20)

o o 43 3
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SAMPLE PROGRAM ‘ ’

Prolect Teen Concem

An Educational Program to Prevert Vénereal Disease and Preméture Parenthoodp
PROGRAM FOR MARCH 13, 1975° ' 3
Preseunted at the Request of the Yavapai County Health Department v
Prescott, Arizona

| TIME i ACTIVITY
9:30 —\\?:50 . Coffee § people, meeting each other |
9:50 ~ 10:00 Introduction of selves and goals of prograﬂ ;
lO:OO.--il;OO. T Determination of particip;nt's concerns
. ' through small group interaction
11£06'— 11:15 Coffee break _ ‘ '
A1:15 - "12:00 Present;tion on Project Teen Concern
12:00 - 1:00 °. Lunch t
1:00 - 2:0Q Grou;lProcess:‘ Probleé Focus“
« 1.2:00 ~ 2;30 . Groub‘Reporting ' ’ o |
2:30 - 3:15, ' What DJ We DG Now? ‘
5:15 - 3:30 i Final Words & Evalu;tion ) ‘
. OBJECTIVES FOR TéDAY:
1. To understand }our concerns about: health and sé%
education and provide a structure where thete is g
a sharing of ideas in this area. i : ’
‘ﬂé, - 2. (}d describe "Project Teen Concern" and how ‘it has

. ‘ met some of the problems in San Francisco schools.

3. To help you determine what is the néxt step to,beé

taken regarding health and sex.education in y communigy.
Lonsultants:
(Made Available Through Region IX Department of HEW)
Nathalie Hawley, M.S.W. Joan Haskin
Education Director, Planned Qirector, Project
Parenthood/World Population Teen Concern, San
Alameda-San Francisco Francisco Unified

School District
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SﬁMPLE EVALUATION FORM

Project Teen Concern

An Educational Program to \Privom Veneresal Disease and Premature Parenthood

APPENDIX D, CHAPTER IT

EVALUATION
Irvine Workshop
Aprill24, 1975

-

Evaluate each of the fbllowing by placing a check in the appropriate
column, . ~

-

Poor Good Excellent

1.. Introductione Goals

2. Morning: Small Groups to
Define Expectations
3. Presentation: Health Education
Program in Irvine School ‘District
Small Groups: Information
/ Processing )
Post-Lunch: Task Groups

Wrap-Up

"Please circle one number on each of the lines below. They indicate
relative time.alloted for each of the six activities,

1. ‘Introduction - Goalswy .
. 7 %y
B

1 : 2" 3
Not enough Right amount _
time : of time

Simall Groups to Define Expectations

, - 2 ' ’ 3 (4 5’
Not enough Right amount ; C Too much .
time . . of time . time

Presentation: Health Education Program in IryTne School District

»

l 2 3 g < 5
Not enough : Right amount ¢ Too much
time of time ) time

3

Small Groups: Information Processing

N
] '> 2 3
Not enough. / " Right amount
time | of time

. ;"f‘\‘. -

g ~
© . Sen Francieco Uniied School Dnainct, 135 Van Ness Ave | Room 21°1A, San F1ancisco, CA $4102 « (415) 863-4800, Ext. 300

‘ !;BJ!;‘ Ti‘ e ' ) 45 4

IToxt Provided by ERI




. . 5. Task Groups N

38

I —y 2 f 4 5
Not enough Right amount Too much
time of time time

6. Wrap-Up 3
T T - ) 5

t enough ! Right amount Too much
ti of time time
. Please respond to the following:
A. Do you feel satisfied that our stated objectlzgs for the workshop
° were met? (Circle one)

1 2 3 4 5
Not at "Neutral As completely

all

B. Were your expectations different from our objectivesd?

as possible

Yes No s *
@ - . o
If they were different, how well wefe your expectations met by
> this workshop? (Circle &ne) B
T ) 3 7 5
Not at Neutral As completely
‘. all | e ' as possible
C. Was anything omitted which would have, been helpful to you in
meeting your expectations? - : '
°
i
.D. Do you have any comments or suggestions which might be useful to
us In planning future workshops In other locations?
. .
*XX0PT | ONAL : '

o

Name

4 6 Agency -

An Educational Program to Pravent Venereal Brssase and Premature Parenthood
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APPENDIX E, CHAPTER II

);>

BRA INSTORM | NG*

.

To generate an extensive number of ideas or solutions to a proRliem by
suspending criticism and evaluation. (\

"To develop skills, in creative problem solving:

~

Group Size:
s

., Any number of small groups of approximately 6-8.

-
4

Time:

Twenty minutes before the groups start to evaluate the ideas presented.

Material: . ,

Newsprint and felt;fipped markers for each group.

Process:
R — ]

A. The facilitator states the following ruies:
4 s .
. There will be no criticism during the brainstorming phase.

2. Far-fetched ideas are encouraged because they may trigger more
’ practical ideas. .

3. Many ideas are desirable.
4. Don't hesitaté to bujlid on ideas presented by others.

Each group is given a fopic to brai'nstorm, or all groups may work with
the same“topic. -

" »

At the end of the generating phase (20 minutes), the groups are directed
to evaluate their ideas and select the 3-or 4 best ones for the report.

The facilitator then asks participants to form large group again.
Recorders from each group present the 3 or 4 best ideas, which are then
posted on board or wall. :

- -
T PO p

*Adapted from Pfeiffer, J. William and Jones,.John E., "A Handbook of Structured
caperiences for Human Relations Training," Volume 111, Revised #53, University
Associates. ’ )

—

47




40 APPENDIX F, CHAPTER IT -

FORCE FIELD ANALYSIS

|. To understand realistically all the forces for and the forces against
achieving a stated goal.
2. To develop concrete suggestions for reducing the resgraining forces and
moving toward the goal.*
- )

Groug'Size:,

%his'can be done individually, in diads, triads, etc. In this case, a :
group of 7-8. ©
Time: )
One hour in all. Twenty minqjés,allowed for.brajinstorming ideas in the
] beginning. (See Appendix E, Chapter 1, for Brginstorming progess) P
ﬁaferialg
A prepared Force Field Analysis, chart on bukcher paper. (See example, *
Appendix W, Chapter |}1}) . .
Newsprint and felt-tipped markers for the reYorder. .
Process: e . o~
) A facilitator explains the Force Field Analysis chart, pointing out that'
experience has shown thaf it is more productive 16 reduce the restraining
forces than to increase the positive forces (which'may polarize the community).
l.  After & fecorder is selected, the group is %o brainstorm uncritically
all the forces for and all the forces against achieving the goal (in
, This case, sex education in the schools). ’
. 2. After fWenTy minutes, the group is to rank order the hindering forces
*.and select the three mosf important in terms of solvability. - -
3. Brainstorm solutions to reducing those forces and Tﬁen;
a. Select the best brainstorm ideas.
b. Decide who should expedite.
c. List resources needed.
d. Put ideas in time frame. )
-, y . _
4. On return to larger group, recorder presents the ideas]énd posts the
newsprint. - £ .

~_ 48




¢ B q
. 41 " APPEND[X G, CHAPTER ||
' o " 1 -
s - _/,’.\ - .
[N <
A PERSONAL WORK TO FACILITATORS
It is our hope that the workshop format and instructions are clear
enough that your responsibility as workshop leaders will not seem formidable,
Project staff has observed a number of successful community workshops where * *
This format has been followed and the facilitators came from the planning
group. However, all groups have mentioned initial concern. |f you do the
fellowing you will have no difficulty: T
- Go over the format for The community workshop in detail several times.
+ In particular, read the starred instructions following the day's ,
' program. - )
- Make notes of guestions, .
- Then meet with .your co-fagj!i ator to share concerns and .work out 5
your owny plan for the day. - - . ¢
’ : . . .
- Go through the process together until it is clear, especially your ..
respective roles at each point. :
- .Finally, trust the ‘process! . )
1 4
| )
» ¥
1 /\ } N
[
v \\
. ) 1 -
/ i

-
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This needs To be done at the flrst meeting.of the Plannlng Comm| ttee
for the communlfy workshop. You cannot adapt The process untess your own

goals are Clear., The followling Is a suggesflon of a process.that may help;
I. The chairpérson (the prime mover) asks for a recorder for the

meeting.

1]

,Ihe'chalrperson asks each comm|ttee member to state what concerns

3
2 o

they have about the plannlng and starting to work in thls area, and

.
¢

what they hope wLII come out of thls meeflng
Critically examlne what. they see as the.oufcome for’fhe Community .
Workshop. ° t’=?\<L - . R

e \;mm 4

The long-range.gdal needs to be clarlfled 99

==an lnfegraﬁed" healfh Gﬁrr?qulum

-~an increase In parent support for exlsting famlly Ilfe
education program & :

--an |ncrease .In coordination between commgglfy servld%s»and
school “needs and resources. ' ’ .

B /’

The rec0rder‘!hmarlzes the concerns and f?ﬁ‘léng raﬁée goals%
! . ) )
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" APPENDIX Z, CHAPTER 1T

i -

PROS & CONS OF'ﬁRE-SELECTED‘SMALL GROUP LEADERS

Whether morning groups hgve pre-selected chairpeople Is debatable, Good
results have oééu%red without pre-selection, but at the same<+ime,‘;ome
‘gfoups have had d%fflculfy'ln staying with the task, S ‘
_Advantages of'pre—selecfing leader:

1) More efficient iIn getting task done. \ )

2) Less likelihood that*a'strong "anti" member can

gain control over a group.

Disadvantages -of pre-selection:

) Some people might accuse sponsors of the workshop of "stacking
the déck" >

2) Takes time In pre-planning.

'f group leaders are pre-selected, they should be handed instructions which

emphasize that their role is to:

1) Encourage all to participate and avoid one person dominating.
2)  Keep group focused on task. .

3) Stop sub-grouping within the groups. -
4) Encourage members- to listen to each other.

e

50 | .
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\.\l : (4 .

Once you have community and school district support for a program
(Chapter 11) and have a curriculum, the next essential key is the frain- -
ing of *your teachers. Your program will be only as successful as the
quality of teaching and the commitment of your teachers., This means de-
signing an wservice "training that truly assists teachers in starting a

program. |t also’'means continuing to offer consultation, materials, and
.inservice throughout the year and being prepared to train new teachers at
the start of each, new school year. In my opinion, this means that res- .

‘ponsibility and resotrces must be given to some one person in your school
system, such as a Nealth education specialist. The project director for
Project Teen Concern had all these responsibilities in the San Francisco
Unified Schoo!l District and worked under the Supervisor for Health and
Family Life Education.

This Chapter is devoted t considerations invoived in designing a
teacher inservice in order to initiete a sex education program for junior

high school students. We were fortunate in having the program funded for -~
three yéars under a DHEW contract to develop a model. This will not be ’
true for most readers of this manual. Nor will your objectives for the

Teacher inservice be identical to ours: they may be to train K-12 teachers
for a comprehensive health curriculum or they may be for a sex education
segment at another grade level. Whatever the differences, there will bé-
many similarities in the problems ?o be faced and solved in the development
of a core of trained teachers. '

.
L

This manual is based on one experience of deveIOping a/ﬁégT;h/sex ed-
ucation program for junior high school students within the school organiza-
tioh, Therein lie a great many céonsfraints which would not exist im an
educational program outside the school. In the task of developing a model
for training of teachers who in turn will be working with the young people,
The constraints become part of the planning process and need to be acknow-
ledged.

be . >-/
e
Financing the Fr3ining and Materials Needed
You will need a small budget; therefQre the person responsible for the ’

program needs to be creative in looking for funds. You might first consider
approaching your own district for possible, funding or having your district

fund writers prepare a proposil for teacher training. The Office of Edugation
and the Office of Family Plannlgg,/DHEW, are possible places whigch encourage -
the development of school health/sex education programs. Small foundation
should also be approached. . s 4




. . ’ - ‘ . o
’ - . - 17 {
tf over all funding is not possible, the program can be launched with ——————
4

v

smal I donations from many sources in your community. Some of these to
consider are: an allied health council, your countv medical society, churches,
family planning agencies, mental health programs, your county school office.
Small donations can be extremely uséful in obtaining maférials, films, film-
e strips. Often you can get printing of trainjng materials‘ donated by the

school district. Books can be donated. Colleges and universities in your

area will give in-'kind services in the training ,component. Many persons
from community agencies will donate +ime in teacher training. Your advisory -
group can be of real assistancé in the search for experts to help with ‘ .
training services. ’ ¢

<
N Ce -
- 4 i . -

~

. As the initiator, one of your first tasks will be to identify yourself .
to all possible health ofganizations in your community and to seek their
assistance as resources both in fraining in the ¢lassroom and as members
ofaour advisory committee. This kind of community cooperation cannot be
estimated in dollars. )

¢ ’

Time -

»

a gendral policy of no release Time for training. Thi% poses a very Teal .
problém in implemehfing~ins€#§ﬁbe training. In one California district,
b some voluntary health agencies contributed money for rélease time in order ‘
that the trdining could %ake ptace. That is an infe?ésfing possibility. I+t
«  becomes even more of a problem when the process itself for training, especi- , . .
ally in sex edycation, is only successful with Aarge blocks of time. One *
solution was the ones taken in Project Teen Conc rn, where the training took
place on ‘four consecutive Saturday_mornings in four 4-hour sessions. This-
allowed for important persona! iAteraction to oéEur, but we recognized it )
was insufficient time for training a sex educator. It was a start. . "

éeachen trainiflg time is-hard To'érrange. Schoo\ districts today have

4

_ An altfernative to training duﬁiﬁg'?he school year might be the first -
or last week of summer vacation. Another possibility might be two or three . .
. "large group meetings"-in a central and convenient location, led by community ~
consultants, followed up by well planned=Ysmall group process" groups which
meet on the school“>site for a shorter time period immediately after school,
. under staff direction. . . - .

»

-

* - 4 ’
] . ‘. N

Scheduling Time -

Tire is also ;ﬂproblem in schgduling for utjilization of the +raining in | o8
the school day. Adding any, educational codpohqnf needs extensive. pre-planning .
and approval by administration for use in.the classroom. This can be a major ° . -
or minor road block, depending on administratjve and teacher priority -for this
- area of instruction, : . <

—

Y




Induceménts . T ,
Teachers also/heed inducements fo take on responsibilities in contro-

versial subjects. At the very least offer inservice credit or college credit

as ah option. Seme-district reimbursement at least for travel expenses is

even better. Project Teen Concern offered a small stipend to teachers,

~ conditional on 100% -attendance at the training sessions. _ _

Teacher Recruitment ‘ .

L] N <

Teachers often feel overworked and undervalued, so that developing an
interest in taking inservice training voluntarily, even in the fascinating
area of "sex," means overcoming ‘these obstacles. That means an enthusiastic
project director who can both sell the project and deliver an interesting
and relevant program.

- RECRUITMENT ACTIVITIES FOR PROJECT TEEN CONCERN

{ .

The Project Directon visited-each of the 19 fundion high
"schoods and Zhe Youth Guidance Center between November 28,
1972 and February 13, 1973. The personal contact was essential
Zo motivate interest and to provide an adequate explanation
"1 of Zhe program %o key certificated personnel.. Other methads
| of recruwitment included: ) —_ ~_ .
--District newsletten inviting certificatedpersonned, ghades

7-8-9. ) .o

--Mailing to afl teachers, grades 7-§-9. ) -

v . ' ¢ e . B ——
s

Teacher Selection . : 7 ' )

’ [

A great deal has been written about-the qualities desired in a sex edu-
E!\¢r. For this project it was not possible to select participants except-~
on the basis that they selected themselves voluptarily to attend.. The fdrmat-.
for training itself seemed to take care of a wide range of persons and needs.
Some teachers did not go on to conduct.workshops for students. It is our
feeling thdt: teachers should be respected for deselecting themselves if théey
are not comfortable in the program, or if fhelr current teaching assignment
does not provide suitable agportunities for “this instruction. Teachers' *°
. schedules change and perhaps néxt year's classes will provide at least
<r+ea¢hable moments." ) .




i

Much has been written gbout ideal characteristics - ' .
" - forn a sex educator, but as yet no objective mea- -

\ sune exists. Some characteristics to considen

™ ake: .o ~

--An accurate knowledge of and comfort with
human sexuality. .

--Understanding of the wide §'normal" range of
physical and emotional maturity among yaung

-~ adolescents. . . \
) --Ability to accept a broad spec#fum of peﬁ%
X havior. \, & '
\ --Sensitivity to feelings of others. ’

——Warmfh,‘openness, sense of humor, and
common sense. ~

--Ability.to perceive what is behind the
question of a young person. =% ;

--Compassion for young people. " .

--Understanding of smal! group pF&cess and

, teaching techniques for this area. &

R 3 >

Place ) - . N
' Both the teacher inservice and the student classes should be accompl ished
] in a warm, informal atmosphere. This is ,not always possible, but regrouping )
of chairs, pillows, plants, and posters can create a pleasant and relaxed
climate for discussion. ' ' . : ,
. 4 ) i -

The Need to Deal with Values \ ’ : . . -

Most educators realize that >%9 crucial problem in designing an_educa-
tional program about sexuality lies not in "what" should be taught but in "how."
The facts are there, easily recovered, but “the problem is how the facts are

< Q“ _presented and whether they become integrated into the value system of young ,
persons. All studies of teenage prednancies confirm that the problem does
not lie mainly in the area of no information about contraception, but rather .

in the area’of conflict gbout sexuality reflected from the many mixed messages
in our society. 3 .

< * -

{

The Traininé design for Project Teen Concern was heavily weighted by the
| experience and conviction of the Project Director that the Values Clarification
| approach developed-by Raths, Harmin, and Simon* offered the best framework for

—~  ¥*Raths, Louis; Harmin, Merrill, and Simon, Sidney B. Values and“Teaching.
"Columbus, .Ohio: Charles E. Merrill, 1966.

i
|
. .
? J;Bdﬂz‘ . | ’ . 558
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helping young people develop decision-making skills. K |t had previously
been widely used very successfully in drug abuse education.

Since parents, churches and school personnel themselves are heavily
troubled by the moral issdes involved for young people, the Values Clarif- _

Tcation approach (seé Appehdix €,.Chapter [I| for more on Values Clarification)
vides a framework for dealing with ethical concerns and is acceptable to
these Imporitant ‘groups. |+ does not impose any single set of sfandards
‘wh|ch is very important in any multi-ethnic community. ‘ o :

¥
In addition, tHe Values CIar|f|ca+|on Traunlng for teachers both
creases the comfort with sexua!ufy topics and gives teachers valuable
Techn|ques for teaching many other subjects in The classroom or counseling

situation.
o> v

s

During the planning of the teacher training, thrcughout the three
models, the effort.continued to balance cognitive learning and affecfive
experience as belng just.as important for teachers as for sfudenfs Values
Clarificati n remained the cornerstone of the program, both as a process

" “and as Technrques which could help young people ifntegrate their learning

. goes back to Chapter I1I: "

abotit sexuality.” This together with communication skill deveIOpmenT accounted
for 50% of the hours spent in Tra|n|ng B ,
‘ .« ) \ ' \,

lf the Planner is Not School, Personnel ' )

N f .
One of the strengths of Project Teen Concern was that the Project
Director was an experienced fami'ly life education teacher within the San
Francisco Unified School District. It is, very possible.that the reader -
may be from an outside agency such as a health department or a Planned
Parenthood affiliate who wants to plan a voluntary inservice -for teachers
in df effort to get a program started or to.provide some additional skills
that are requested. Many family planning educators are recognizing that
a "contraceptive rap" is not education but |nforma+|on, and that the young
person needs a different framework for this to be useful, which can best be
provided in a longer program in or out of the classroom.

»
.

I f you are "outside the school" you will need some adduftOnal help that

--Before you start, be sure you can answer the Schoo? QuesTtOnnaIre
(Appendix A, Chapter 1Y, School personnel ‘are rightly sensitive )
when well meaning "outsiders" have not informed themselves of some
very good programs currently in operation quietly in their schools.

--Adm|rN§+ra+ive a oval is essential so that the training can be
_utilized in the classroom: ~ It js a waste of time and frustrating to
" the Teacher i there is no possible permission in the school® distgict.
In that case you might better exfplore whether you as,an-oytside agency

--person can come into thé classroom as a comsultant or work with groups
of young people who choose’ To'parficipafe In a discu5510n group ouTslde,
of school hours

]

) (), ( - . . "

4
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. - - . N .
--Be particularly sensitive to attifudes and needs of the teachers.
Remember schools are traditionally more conservative ‘places than
famlly planning agencies. Techniques for teaching that are accept-
able in an outside location may be too radical for the school situation.
, Teachers, too, by training and attitude, may be coming from a different
" ) ’ world of values than The famlly planner. Allow for accepfance and
val|da+|on of differences in your training process.

. --Parents and PTA groups should.be informed and if possible, actively
involved, in what you are planning and why. Strongly consider a
.~ parént component too, as outlined in Chapter IV. .

.

Community Climate

I'f your community climate is "anti" sex education or lukewarm, sometimes
it is wise to start with the focus on VD prevention and control within a
framework of prevention of other serious and communicable diseases. {nstruc-
tioh about communicable disease prevention and control is part of most life
science or health.curricula, e.g. flu, polio, childhood diseases, T7.B., lice,
‘impetigo. “From this "enfry level" it is possible that the more desirable
and broader human sexuality instruction will evolve. The values clarification
N techniqués are as compatible with teaching about contagious diseases as in
‘ . developing a parenf/schoed/communify climate which will support and encourage.
. @ "total" program. ‘

a

-

. The Need for a Trainiﬁg Formaf Responsive To-TeacHer Needs*

- Chapter |, pages 5/~ 6, defalls the formafive eval65t|on process in the
development of The final tralning’ model (C) for the San Francisco Unified
School District Teachers All three training models combined skill building
in the communication area with’ informaflon-giving} Model A (sample program,
Appendix A, Chapter 111), on evallation, did not &llow for sufficient inte-
gration of, the cognitive and affective learning experiences. Model B (sample
program, Appendix B, Chapter i sdught to model the use of small grdlips to
deal with sensitive questions and concerns. The evaluation indicated that
some feachers had difficulty in dealing with the introspective focus of the
gsoup process and were Inseture about how to begin teaching in the classroom.
Model C (sample program, Appendix C, Chapter II11) provided specific support
for conducting programs in.the “classroom situation and Involved teachers in

' the type qf active learning experiences -important in the classroom. [+
represents the results of continuing evaluation as the teacher training cycles
progressed. This is the model detailed in This _chapter of the manual.

.

—_

-

‘j‘
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PHASE [:

Pt -

PLANNING A TEACHER INSERVICE TRAINING

PLANNING PROCEDURE

RESOQURCE QR COMMENT

" {Conewrnent steps)

Step 1:

Analyze what is currently happen-
ing in health/sex education in your
'schools.

— .
Analyze previous training offered
to teachers in family |ife educa-
tion

v
.

Step 2:
Secure a commitment for some excel-.
lent clerical help. You will be
deveIOpung a8 number of commupications
which need To look professional. You
will need help with all the details.

Step 3 '}

Form a Community Advisory Committee.
Even if the community training
component is ndt included, it is
essential to the implementation of

a8 program in a school distri¢t that a
broad base of community support be*
obtained. An adviscry committee or
comparab le ;group should be formed as
early as possible during planning,
not afTer;ards

Step 4: )
Recruitment of teachers

v

59

See questions on School
Questionnaire, Appendix A,
Chapter |1,

It is important to be aware
of tne level of sophistica-
Tion and training of teachers
before deciding on the train-
ing model to be used.’

From yout agency or school
district administrators.

See Chapter | for role of
Community A visory'CommiTTee
and list of pgencies’ repre-
.sented in Prgject Teen Concern
(Appendix A, apter 1).

FF R
‘Ask this COffii +tae to review

with you materials for teach r,
packets, developme t of biblio=
graphy, of your fofmat as it
evolves.

See Certificate¢ Personnel
Announcement, Apgendix F,
Chapfer M.

“See ac+|v:+|es utilized by
Project Teen Concern Director,
page 53, Chapfer I '

See Samp le Flyer, Appendix G,
Chapter IIi.
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PLANNING PROCEDURE. *
4

RESOURCE OR COMMENT

Step 4: (cont.)
Re?u’i tment of teachers

Step 3:
Aaministrative sugport for arranging
inservice credif, release time, etc.

College credit arranged with local
ccllege, _ —

!
Step 6: '
Make physical arrangements for work-
shop space. Include small budget
(if possitle).

STep 78

Frepare resource éuide on all commun-.
ity services available to young people
such as :

-tamily pianning services

-pregnancy counseling

-pregnancy tests -

U

'1

-VD tests
-pre- and_post-natal care
-community wwitchboards o

-educational services

Step 8: /

Planning the format itsel f.

A. work out number of hours -and
time biocks for training sessions,
out try for longer amounts of time
in one block. -

B. Review materials available and
select films (if any), prepare back-
ground meterials for kits and biblio-
grabPhy.

C. Ildentify and prioritize .
cognitive areas to be covered.

L/

School newsletters
t
School nurses and principals
can often help identify interes-
ted teachers,

Director of teacher inservice.

See sample course outline from
Project Feen Concern, Appendix
H, Chapter [I|

Room to move around in comfort-
able, infqrmat,space. (

felT pens, cushions.

See examples, Appendix I,
Chapter 111,

In some areaé, this may be
available from Planned Parenthood
or the Health Department

-

-

wene used Ln Project Teen Concern

e

7

’
N

Se¢ Appendix J, Chapter ITI, for
Resource Materials, Certificated

Personnel, and Appendix D, Chapter

Il.l, for Bibliography.

Review with advisory committee.

Blackboards, chalk, butcher paper,‘

N

+16 houns, in foun 4-hour Bessions.
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PLANNING PROCEDURE

RESOURCE OR COMMENT

0. Flan process activities around

C (abeve) that involve group parti-

cization and the principles cut!ined
at *the start of the detailed format.

., Select ccnmunity consultants.

Confirmgarrangements with consultants
in wr'Ting.

Meet with consulfanfs prior To work-
shog tc confirm time. Lo

bTeE Pl . .
Plan esvaiuation procedures
op forms.

and‘devel-

* Step 10:

Give clear instructions to teachers,
re: credit, attendange, ground rules
for participants, directions to
training site, time, etc.

STeB II

" Arrange packets in advance

(Forn, PAaject Teen Concenn, a packet
0f printed materials which covered
all appropriate topics was distrib-
uted,»and the contents remained the
Same throughout the cycles:) ]

Step 12:
Check room arrangements the day be-
fore; arrange for coffee, etc.

Step 13:
Arrive early the day of the workshop,

See complete Training Model C,
that follows, pages 53 - 58,

See discussion Chapter |, pages
5- 6, on the evolution of the
training model.

See "How fo Select Community
Consultants," Appendix X,
Chapter Iii.

.

ee Evaluation Forms, Appendix L,

Chapter 111, pages 83-86 fc*
detadi,ls.

See sample, Appendnx M, Chaprer
M.

v

See list of packet materials,
Appendix J, Chapter |11,

3

\
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PHASE 11: DELIVERY OF THE TEACHER TRAINING COMPOMENT

~

- Below are someg of the principles that guided the development of
the format for the +eagher inservice. Follewing that is the detailed
program which evolved oyt ot tha teacher training experience as most
suited to the needs of-%an _Francisco teachers (Mode! C, Appendix C,
4 Chapter t11), and the only model to be discussed i detail .in this manual.

”
b

A
, X
PRINCIPLES BEHIND THE PROCESS

l. .To obtain a balance between Sqgnitive and af-
fective learninrg.

2. To focus on developu.g cvmmunlcafnon skills
and self awanrsress

3. To use group pa—+nc1pa*ioh exercises To model

s , Classroom group participation. °

4. ,To provide o framewor < for examining values

’ abouf sexuality. (Cee "Valuing and Decision

Maklrg" section of Biblisgraphy, Agpenulx D,

. Chapter I11)

' 5. To model training téchniques: worFshop lead-
‘ers and outside consultants.

6. To gemocnstrate techniques.and strategies in
teaching which are flexible, creative, and
adaptive to other learning situations.,

/ 7. To use community consultants as resources in
subject areas. .

8. To utilize the-abilities ¥nd resources within
each group of teachers going Through a cycle.

9. To provide in, the last session a bridge for
planning concrete next steps for the utiliza-
tion of the training. :

- IG. - Tc assess gnd adapt the format to the needs

- " of the group. :
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THE PROGRAM FOR A TEACHER INSERVICE WORKSHOP .

signment on venereal disease,

in preparation for next session

-

Time Activity Resounres /Comments
Session | Topic: Values Clarification -Coffee 5 ' .
. Name tags '
9:10-9:25 Welcome: Introduction of pro- |{.Participant list
h gram and of the focus by the Kits hd
facilitator who will be there Blackboard
R for all 4 sessions.
9:25-9:40 Facilitator leads discudsion® Copies of all
of legal aspects of teaching pertinent daws
sex/VD education in your
state and/or community ’
9:40-12:40 Introduce values clarification | An expert consul-
approach,and the consultant tant with whom
used for this portion of the total program has
prpgram. - . " been reviewed
. 12:40-, Facilitator gives reading as- From selected

VD pamphlet

Session |1

A

9:10-9:15

9:15-9:30

(

9:30-10:15

J

«

10:15-10:30

-~

/

Topic: Venereal Disease-

Introduction 'of- VD resourge
person. Administer quiz on VD

Explanation of Information
Processing - divide into sup-
port groups to identify con-
cerns for speaker: *,

"What are my concern$ and ques-

tions in this area?" -

"What quesT|on§ do | hope the
speaker will answer?"

Speaker on VD

Support groups discuss:

S'What did | gain?"

Quiz and Answeés
Aprendix P, Chapfer
Il .

See Information Pro-
- céssing directions,’

Appendix N, ChapTer
N .
Put questions on =
board or butcher
paper

See "How to Select a
Consul tant/Resouyrce, "
Appendix K, ChapTer
lll

See Information¥%

Proce55|ng directionss,

,
- . .
6 :
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A ' ' o - N
7/
. - . b > - 1) < 0
| Time , Activity : Resources /Comments
"What:further information . .. See Information
. do | need?" Processing direc-
"What do | call into ques-— tions, Appendix N, .
tien?" . Chapter 11
10:30-10:45 Speaker wrap-up in response Again write questions
to comments . on board
1'0:45-11:00 Coffee Break )
Topic: Developing Group Lead- .
ership Skills . )

cture on SASE by facfljfa1or See SASE, Appéndix

F1:00-11:20
» o ( 0, Chapter II}'
Vhen divjde into groups of 8. See suggestions for
. elects 2 process - Giving and Receiving
and leader. Explain Feedback, Appendix Y,
p SS. Chapter 111
1a.:20-12:00 ‘Discuss: "What is the role of
a teacher in feaching about ~ .
human sexuality?" i
12:00-12:20 - | Feedback of observers .
o 12:20-12:30 Wrap-up discussion lead by Topic - Comfort
r ‘ B faciljtator. Facilitator Questionaire (see
o explains purpose of t-c bejow) o
questionnaire, - ] .
12:30-12: 40 Have teachers complete Topic- . Give, out questionnaires |-
" Comfort -Questionnaire and - 7| prepared in advance.
e ‘ collect for use next session, See Appendix Q, Chapter
- ' , ‘ . 1 1 for sample
,&v . .
o 12:40- ¢ Facilitator assigns reading Select appropriate )
S : from Katchadourian, in pre- gection on Human
' paration for next session. Sexuality

-~ ~




Time

44kiApivaiy

Resowrces/Comments

i

Session ||

9:00-9:10

9:10-10:00

10:00-10:30

10:30-10:45

3

10:45-11:00

I11:00-11:15

11:15-12:00

o !

“questionnaire.

Human Sextality

Topic}
Administer teacher quiz -~

.
Use of material ffom t-c
Assign pre-
arranged groups of 4 by name
tag and number and topic.
Put the 3 questions on the
board that each group is to'
answer fQr their topic.
Have group choose spokes-
man/recerder.

Spokesman shares with large,
groups ideas for teaching

in these areas. Give time
limit for reports depending .
on number of groups reporting.

‘
Ask -each person to write on a

card an anticipated problem
in teaching involving action/

.interaction with student .

Collect to use in designing
the trouble-shooting clinic
in Session V. | -

Coffee Break

Repeat Information Processing
in small groups with spokes-
man writing concerns on cards

" for speaker.

Speaker on ‘tuman sexuélify.

1 Appendix Z, Chapfer

b

See directions and
Qquestions for Topic-
Comfort Questionnaire,
Appendix Q, Chapter
Nt

Small cards

See Appendtx U, Chapter
bl for examples of

. questions from Project -

Teen Concern

See Information Pro-
cessing, Appendix N,
Chapter 111,

5

The focus in Project Teen
Concern by the speaker was
on the affective interpen-
sonal Level, ‘not the bio-
Logical, Adoieécenx sex-
uakity, sexual myths, the
sexual response cycle, in-
Zimaey, and personal re- .
Lationships wene covered.




Time

,ﬁEAounce/CoﬁmenI

12:00~12:15

12:15-12:45

12:45-1:00

Actluity

Support groups return to
Information Processing

Speaker response and wrap-up

Give out student queéfionnaire
for a .pre-stest, in order to
find out what students know.
Tel | teachers to score tests
and bring to Session |V as an
aid to planning the lesson
next time.

See Appendix R, Chap-
ter 11l for pre-tlest.

*Session }V

9:10-9:45

9:45-10:15

10:15-11:15
I1:15-11:30

/

Rena-tafa: -

I1:30-11,:45

Topic:. Trouble Shooting Clinic

Facilitator has already reviewed
cards with questions and concerns
from ptevious meeting. Facili-

tator explains process of troubld.

shooting clinic and divides into
groups.

Spokesmen share with larger
group “the solutions.

Topic: Role Play of Counseling
Situation

facilifafor introduces the
idea of a role play and gives
detailed instructions.

Facilitator leads large group
discussion on the experience
of the ‘role play, tying to=
gether the counseling princi--
ples emerging.from the group.

Coffee Break (f‘

Topic: Use of Force Field Anal-

ysis 7o CTarity Program Goals —

and UOnsTraints for The rPar-

ticipants .

g

See Appendix T, Chap-
ter. 1| for de-
tailed directions

See Appendix S, Chap-
ter 11| ..

Review,principles fg*\
Force Field Analysis,
Appendix F, Chapter
Il

66 .




Time

A

Rebounce/Commenx.

I]:45-12:15

12:15-12:45

12:45-1:00

N

=

Facilitator explains use of

Force Field Analysisr Divides

group into support groups of
5 or 6 people by grade level
and school function. Gives
out Force Field Analysis
forms and directions

Topic: Developing a“/Plan for

the Next Step

Facilitator asks participants
to proceed to developing a
lesson plan (if that is the
goal) while remaining in sup-
port groups. |If a lesson plan
is not appropriate (i.e.,
nurse, counselor), participant
to decide on one specific ac-
tion to take in the next week
to move foward thé goal.

.~

Final words, future steps in
the classroom

Evaluation

See detailed direc-
tions, Appendix V, .
Chapter 111

See sample form,
Appendix W, Chapter
I .

Teachers use results
from student quiz
given last week as
the basis for plan-
ning. ’

It is essential that.
all participants
leave with clear
next steps in their
minds.

Allow time for eval-,
uation. See Appendix
X, Chapter 111, for »
Sample form.




Sesslon | .
VALUJNG‘AND )} SIQN MAKING
-Influénce of moral, ethical and
. LT Splrlt%al vatuas on behavior and
responssble decusnon maklng
-Recognltuon of ‘cultural and ethnic
. -determinants of human behavior- -
" ~Implications for classroom
qqstruction

b

Robert Newell, : - Z
Coordunator, Ofr;ce of Drug * -
Education

T Oakland®S=hool District
_Inter-faith Participants:
-~ Dr. Kemneth Eberhard .
" Mr. Ralph Jaffe, &
. Rev. A.C. pba!de

(3

- Session |11

" NORMAL ADOLESCENT DEVELOPMENT

. ~Physiological and emotional
changes

-Masculinity - femlntnity
roles and sterzotypes_

. -Community resources

-Impllfatnons for classroom )
instruction ’

‘Harvey Caplan, M.D.
University of Callforrla,
. an Francnsco
Nathalie rawley, M.S.W.
Education %irecfor, Planned
. . Parenthood/Worild Population,
- Alameda - San Francisco ¢

Session i
HUMAN REPRODUCTION
‘-Male and female anatomy*
~Reproduction
-Preventing parenthood before

- maturity
-Implications for-classroom - #
8 lnstructlon, .

{Two Saturday mornings = April 7 and

. (Training Program 1) -

» BN )

N

PROJECT TEEN CONCERN | *

San Francisco Unified School District
* Joan Haskin, Project Director
3 .

. 2

raining .Program 1 . \
Two Saturday mornings - pebr ary 2&
and March 17, 1973
Four Mohday afternoons = Febr ary 26,
March-5, 12,*19; 1973

Training Pro§ram 11

May 12, 1973

. Four Wedngsday afternoons - April- Ty
May 2, 9 |6 1973 . ol
Session 11, continudd -

Martin Gershman, M.D. .
. California State Univefsity,San

. Francisco and Stanford Medical Center
Elaine Grady ,“M.S.W.+ .

Coordlnator, Special Service Centers
San Francusco Unified School Dlstrlct

hed -
‘/&

Session lV

VENEREAL DI1SEASE
“History™ . . ’
-Epidemiology

, =Prevention, treatment and coptrol
~Community resources .

-Implications- for classroom ",

- instruction . / Pro;ect Mt. Zion Hospital ]
.. . . . ¥ 3 '
Erwin Braff, M.D., M:?2.H. . Session Y!

Chief of Tommunicable Diseases
San Francisco Health 'Department

-~

Elii§ Mltche!l, M.D. _
¢ President, San Francisco

Dermatologlcal Society N
(Training Program 1) o
‘ A2 7 - ,

TN

,/J%Acume ATOS ~ SURVEY AND EVALUATIGN

/ o .

» .
A
\ 1 N

Sessjon V
COMMUNICATION SKILLS
~Youth-parent~teacher
comnuiication
- =Pressures on youth,- family
and “society
-Conflict and crislis management
-Community resources oL
-lmplications for classroom ’
ihstruction .

.V 1300W |

Gerdld West, PhD,
Associate Professor of Counseling
- alifornia.State University, S. F.
(Training Program 1)
-
Rinna Flohr, M.S.W. -
Deputy Director, Divislon of
Special Programs, Community .
Mental Hﬁglth Services LN
*San Franclsco Department of Public
Health . — &
(Traln.ng program: llf '

Panel Member5° :

Sonia Barrios, Family Planning
Coordinator,

MlSSiz;/Neighba?hood
- Health Center

* Helene Gould, Family Planning =
Educator,nNorth Beach-Chinatown .
Family Plagning Ed cational Services

* Barbara whE n{,:f Public Health

Nursd., Comprehe ive Child Care

-Audfo-visual aids ; school laws
=Community resources
7 ~lImplications for classroom
Instruction .
v
Eugene Huber, M.A.
Supervisor, Health and Faqfly Llfc
Education
FranclSco Unified School Dlstrlct k4

L)

TT7 H2Lavi "V TIORAITV ~




b, [nformation Sheet ot st -
- M PROJECT TEEN CONCERN
. 4 s o . - l?
) San Francisez’Unified School District ' g - |
R Joan Haskin, Project Director T - AL -
Eucene Huber, Health and Family Life Education '_ o
. VAT Topiesywill include: WHERE:  Bungalow T-7 .
‘ . George Washinaqton High School .
General Qverview’ 30th Ave. at Anza St. -7
-7roject objectives ° o ) i T : . ,
-Teacher/parent ‘responsibilities :
-Laws/Family Life Education WHENS  Four Saturday mornings - Fall, 1973 -
.- ) , ’ . Szssion | =  Hovember 3 .
" Values Clarification . Session 1l - Movember 10
v -Moral, ethical and spiritual ! B Lession |1l - Movember 17
: ?". ~values o ., Session IV - December 1}
-4eking choices : . LTmME: S a.m. -1 p.nm.
Adolescent Developrent - o
\-Phys!cal and erotional\health .* Poproximately 30 minutes of outside preparation
Potential probler:s/concerns‘ , will be expected nrior to each of tne last three
-Preventing VD ’ N sessions. ) .
. ->reventing toc-early parenthood ) o
) -rsycho/soc:al behavior . : - Attendance at al! four sessions is required for -
-Cultural attitudes . : . all crecit/stipend oct-ons
' -Confiict and crises
] parent-child .
teacher-student .} STAFF: Carolvn Block, P4.0., Family~.Crisis Center,
~Reproguctive physiology Mt. Zion Hospital
. i . _~Male-female role stereotyping Harvey Zaplan, M.D., University-of California,
: San francisco - ¢ *
- . i . ) . "Nathaiie Hawley, M.S.W., Education Director,
HOW: -Values clarification: strategies Flanned °ah.n'h00d7W0l‘ld Populatlon, Alameda- % ]
for classroom use : . San Francisco 5 ‘ -
: -Large and small group participation Bob Newell, M.A., Cakland School'Distrigt S =
4 techniques . Julie Roseman, MJ(.H., San Francisco Department ;' s
’  -Use®of resource materials/facilities . of Public Kealth |t .
"8 -Case studies tan Shalit, Drug Education Specialist, Alameda o 2]
- ' . -Student questions . .County Schaol Department - 2 ’
.- =-Classrocom technriques , ) Janet Weinberger, M.S.W., Project Teen Concern Lg
~Language - whose and when? Gerald West, Ph.D., Lalifornia S‘tate University, %
-Pre'and'post tests San francisco H
) - Sl

71
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" PROJECT TEEN CONCERN
x Cycles ivev

San Francusco Unified School Distrlct

Joan Haskin, PrOJect Director

Eugene Huber, Health and Family Life Education

!n

LY
O 1300W

P &

AY
/ SESSION 1 SESSION 3 SESSION 4
A, F us, o A. 1introduction: Resource People Buzz group consultation
kil buuldlng in areas of: B. Comfort-Topic Discussion Groups: Focus: Chosen from cards
~value clarification recorder. Focus (3 questions) filled out in Session 3
--leading group discussions C. .Recorders report Groups of 5 to discuss
-handling problem sijtuations 0. Each person writes dewn a pro- issues that avise. Recorder.
2. Information in areas of: blem involving action/inter= Recorder report
. -Human sexual ity and action with students focusfhg , Role play: use triads: teacher,
contraception on one area from the Comfort- student, observer. Directions
~Venereal disease Topic discussion groups (for given with teacher out of
4. Support for conducting sex use next session, and for room. Demonstrates hidden
education programs in the today's speaker) agenda, looking for clues,
classroom by: E. Information Processing ' and active listening
~Tine to plan -''What- are my concerns and Large group discussion of
~Assistance in planning questions?' role play
- . -Providing resource material -'"What questions do | hope Forced field analysis in
B. Legal Aspects speaker will, answer?" support groups -
1. Rights and ReSpOnSlbllltleS F. Speaker . Process:
) State Cducation Code Focus: Human sexuality, sex 1. Fill out form individually 9
2. State Department of Educa- roles, and adolescent matura- \ while in group
; ’ . tion Moral Guidelines tion 2. Describe main restraining
C. Values Clarification G. Small Groups force to support group.
1. Strategies . 4 Focus: ''What did | ga;n?” . Get feedback from group
2. Theory . "What further information With group: How to proceed -
- A do | need?" & toward goal {
SESSION 2 H. Speakes response Wrap Up
. A. Introduction: Rgfource People l
> :nfogr:‘;;;?: S:EUEZS'”Q STAFF/CONSULTANTS _ .
- 2. Speaker {venereal d:seééiﬁ — HarveY Cap]an, M.D., U?iversity of E
3. Support groups California San Francisco %
C. Group Leadership Skills . " Harris Clemes, Ph.D., Clinical Psychologist ~
1. Process observers // Nathalie Hawley, M.S.W., Education Director P e
« 2. Focus: ‘'what is the role of _Planned Parenthood/World Population 3
a teacher in teachlng - - Bob Newell, M.A., Oakland School District , o
" sexuality?" ’ Julie Roseman, M.P.H., Health Educator, vp S
3. Observers: feedback Clinic, San Francisco Dept. of Public Health 3
D. Topic-Comfort Questionnaire Janet Weinberger, M.S., Administrative 5
(for next session) Assistant, Project Teen Concern .
: ~
7

‘
il
!

~
P
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PROJECT TEEN CONCERN

FAMILY PLANNING

Books: J . //
, . *
A Child Is Born (The Drama of Lijfe before Birth). "New York: Delacorte Press,

CConception,'Birth and Contraception. New York: McGraw = Hill Book’ Co.

#® Gray, Marian J. and Gray, Roger W, How to Take the Worry Out of Being Close
(The Egg and Sperm Handbook). Oakland, California: Pacific Rota Press,
1971, « )

¢

Havenmann, Ernest. Birth Control. New Ybrk: Time Incorporated, 19677

s 4
New York State Department of Health. The Gift of Life. Albany, N.Y.:
Health Education Service, 1966. . '

/ s
Pamphlets: .

Babies Aren't Found Under a Cabbage Leaf. North KQFEES\L?{;T Missouri:

Dean Rubber Company. (no charge)

A Guide to the Methods of Pos:poning or Preventing Pregnancy. Raritan, “
New Jersey: Ortho Pharmaceutical Corporation, 1371, (no charge)

The How-Not-To Book. New York: Julius Schmid Pharmaceuticals, 1971.
(no charge) . '

To Affirm Life. San Francisco, California: United for Life. (no charge) -

Students United for Life. San Francisco, California: Student Pro-Life
ederation. (nO'C$gf98) '

FUR TEENAGERS

@ooks:

Gordon, Sol.’ Facts About Sex, A Basic Guide. New York, John Day, Co.
1970, - > :

Gordon, Sol. Ten Heavy'F5cts.About Sex. Syrécu;e, N.Y.: Ed-U Press,
' l97" ) - ’ - ’ ’

[}

Johnson, Eric W. Love and Sex in Plain Language. New York: Bantam Books ,

1968.

b -
Johnson, Eric W. Sex: Telling It Stratght. New York: Bantam Books, 1970.

4 W 7’4,; -

v * -
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FOR TEENAGERS, cont'd. P
Pomeroy, Wardell B. Boys and Sex. Ne;N}ork: Dell PuB&’ ng Co., 1968, \ ‘
‘ ) & \’i"‘."o“‘}‘ ’

,

~ag LY
4.

ooy

Pomeroy, Wardell B. Girls and Sex. Néw York: Delacorte Press, 1969,

Pamphlets: * : K

Accent on You. Tampax, Inc.

As You Become a Woman. Planfied Parenthood Association of Maryland.

.

Growing Up and Liking It. Personal Prodycts Co. :

’

Y

e
HUMAN SEXUALITY

Bach, George and Wyden, Peter. Pairing. Wybén Publishers, 1970.

Fromm Eric. The Art of Loving, st Edition. New York: Harper, 1956. !

Greer, Germaine. The Female Eunuch. New York: -McGraw - Hi}l, 1971,

Katchadourian, Herant. Human Sexuality: Sense and Nonsense. Stanford,
California: Portable Stanford, 1972.
4 -

Katchadourian, Herant Al énd,Lunde, Donald T. Fundamental!s of Human
Sexuality, Holt, Rinehart‘and Winston, 1972,

Kempton, Winifred. Techniques for Leading Group Discussions on Human

Sexuality. Philadelphia: Planned Parenthood of Soytheastern Pa.,
1972.

Kinsgyw Alfred and Pomeroy, Wardell. SexualfBehavior in the Human Male. - - 3
Philadelphia:. Saunders, Co., 1948, , T | N
& U :
Kiﬁsey, Alfred and Pomeroy, Wardell. Sexual Behavior,in the Human
Female. .Philadelphia: Saunders, Co.,.1953.

‘Hasters, William and Johnson, Virginia. Human Sexual Response., Boston:
Little, Brown and Co., 1966 ‘ D

Masters, William and Johnson, Virginia. Hyman Sexual Inadequacy. Boston:
Little, Brown and Co., 1970. ' '

McClary, James. Human'Sexualigy. *Van Nostrand-Reinhold Co., 1967.

Stoller, Robert J. Sex and Gender. Science House Ltd,

Weinberg, George. Society and,the’Héaﬁthy Homosexual. St. Martins Fress,

Women's Health Book Collective. Our Bodies, Ourselves. Simon and Schustep,

1973. — ’ Cot

.'\H . . )
ST A
/ . » .
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VALUING AND DECISION MAKING ~. S . ’

v

P c . .

Kirschenbaum, Howard: Simqn,ASidnéy and Napier, Rodney. WAD-JA-GET?
. The' Grading'Game in American Education. New York: Hart Publishing, :
971% - : _ o -

Raths, Louls E. Meeting the Needs of Children; Creating Trust and Security. '
Columbus, Ohio: Chﬁrles E. Merrill, 1972. . w

Raths, touis; Harmin, Merril and Simon, Sidﬁey B. Values- and Teachihg.
Columbus, Ohio: Charles E. Merrill, 1966, :

Simon, Sidney; Howe, Lela irschenbaum, Héward. Values Clarification:
A Handbook of ciAcal Strategies for Teachers and Students. New.York:

Hart Publishing, 1972.

VENEREAL DISEASE

1 3
800ks:4? -~ &

Blakeslee, Alton and Sdllivan, Briap. What You Should Know About V.D.
New York: The Benjamin Company, Inc., 1972,

Blanzaco, Andre. VD: Facts You Should Know. Glenview, ll1linois:
cott, Foresman and Company, 1970. -

California, State Department of Public Health. Venereal Disease Information
for Educators. (no charge) %

Curtis,'Lihdsay R. Venereal Disease: America's Modern Plague. Fairfield,
Conneticut: McKesson Laboratories, Inc., 1972. :
: e

Rosebury, Theodor. Nﬂicrobes and Morals. Viking Press..

The VD 6rlsis from the Proceedings of the Internétionai Venereal Disease
Symposilm, St. Louis, Missouri, 1971. New York: Pfizer Laboratories
Division, 1971, . ' '

¢

" eR

Pamphlets: ‘ . & >
Facts You Should Know About VD...But Frobably Don't. Metropolitan Life

Insurance Company. 1971. (no chg;agl\v

Health Tips . "Alarming Rise ofyVenereal Disease''. California Medical
Society. (no charge) :

Health Tips. ''Venereal Disease in Teenagers and Young Adults'. -California
Medical Society. (no charge) :

Plain Talk About Venereal Disease. Piscatawayi N.J.: Younds Drug Products

Corporation, 1970, (no charge) (Spanish)

Time for a Showdown=--VD. New York: Pfizer Laboratories Division, 1972,
(no charge) (Spanish) ;76 . T
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VENEREAL DISEASE, cont'd.  * (4) )
s Venereal Disease Information for Students. Californlg State Department
of Public Health, 1971. (no charge) . - ‘

what Everyone Should Know About V.D. Greenfield, Massachusetts: Channing
L. Bete Company, Inc., 1969.

/

! M1SCELLANEOUS

Commission on Population Growth and the American Future. Population Growth
and America's Future., Washington, D.C.: U.S« Govertnhment Printing Office,

“1971.

Erickson, Erik H. Childhood and Society. (2nd Edition) revised. New York:
’ W.W. Norton & Co., Inc., 1963. o,

Fort, Joel. The Pleasure Seekers. Bobbs=Merrill, 1969.

Ginnot, Haim G. Between Parent and Teenager. New York: Avon Books, 1971.

Group for the Advancement”of Psychiatry. Normal Adolescence. New Yurk:
Charles Scribner's Sons, 19 8.

Rogers, Carl R. Freedom to Learn. Columbus, Ohio: Charles E. Merrill, 1969.

Houghton Mifflin, 1961.

)
[}
1

Rogers, Carl R. On Becoming A Person.

Schoenfeld, Eugene. Dear Doctor Hip-pocrates. Grove Publishers, 1970, ‘

®

/ &
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* 'WHO’S SID SIMON AND WHAT'S ALL THIS

-

by Michae! Mears

Y

A

. ABOUT VALUES CLARIFICATION?

“Which would you least ltke to be: a
rifleman firing point” blank at the
charging enemy, a bomber om a plone
dropping napalm on an enemy village; g
hefricopter ptlot directing a saval
hombardment of enemy troops?'’

Fducation did not prepare us for
choosing our personal set of values. kr did -
not teach us to decide when an action is
right and when 1t 1s wrong. It did not
give us the necessary training andy
equipment . to make conscious vale .
decisions. As a result there i com
siderable confusion about whet is right
and what is wrong'and a gaping dis-
Crepancy between what we say and what
we do. . ’
The clearer we are about vaiuves, the
more able'we are to make choicds and
intiate action. The less clear we are, the
more confused our lives are. * '

“You have been active mn the Civil

. Rights movement At a dinner party you

attend, two guys spend a holf homr
matching each other unth race fokes.
What would you do?'"

" Do you know what you vahie? Are you

1

sure? Are your choices and actions
consistent and in harmony with your
feelings and beliefs?

- )
""You've raised your ton not to play

" uith guns Your nich uncle comes for a

long-awaited visit and, of course, he
bnngs your'son a .22 nfle uith lots of
ammunition What would you do?*"

What values (io vou hold dear? Which
would vou aie for? Which are you.proud
to beheve and willing to publicly atfirm?

The United States ot Amcrnica. We were
taught to love her. Would you die far
her? Would vou gnve up a woft to defend
vour country troni the Red menace -
trom tyranny > Wouid yoi: be willing to
die for your pobiucal freedom?
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Religion. We were taught to believe in
God and the church. Do you prize your

religious beliefs? Would you give 20% of .

your salary to the church? Would vou
die before you would give up your

religious freedom?

Personal Honesty. We learned how
fmportaat 1t was to be honest Have you
ever cheated on your income raxes?
Have you ever made personal phone calls
oa the office or school telephone? Did
you ever lie to your father?

Egquality. It was hammered 1nto us all

the ime. Would you forfert half your'

annual salary to insure someone else a
career equal to your own? Would you
bus y hild to a school inferior to that
: nexghborhood’ Do you believe in
marr:age? For yourselt?

We articulate particular values but often
act contrary to what we say we value.
Why the double standard? Because
we're hypocrites? Maybe,

But muybe it's mor® that the values
we claim to hold dear have been imposed
on us from tradiuon, and because they

were imposed—and we did not freely and .

consciously ‘determine them ourselves—
we don't really believe them, or cherish

~ them—or we are confused about them.
‘™ Recently I have come across the work

Q

_producible merhod far

bewng dene by the creators of a relauvely
new teaching method they call Values
Clarificaton.  The substance of this
arucle and the exercises and strategies
that appear with 1t are taken ffom two
books: Values and Teaching by Lows
Raths, Memll Harmin, and Sidney
Stmon, ‘and Values Clanfication by
Sidney Simon, Leland Hope, and
Howard Kirschenbaum Reduced to a
simple siatement, the aithors have
develope:! a systematic procedure and re
eqiuppIng
students with an intellectual =and
emotional approach for examining and

developing values. -

Aruitoxt provided by Eic:

In Values and Teaching the authors
outline seven traditional ways used to
develop values: .

1) Setting an example. Pointing to good
models in the past or present, such-as
Washington s honesty or the patience of
Ulysses™ wife.

2} Persuading and Convincing.

Presenting arguments and reasons for
accepting one set of values over another.

3) Limitsng Choices. Giving choices
only among values we accept, such as
asking children to choose between
washing the dishes ob scrubbing the
floors

4 Insprang Dramatic or emotional
pleas tor certain values. Models of
behavior ;Lssocxa:eéj with the value!

5) Rules and Regulations Using
rewards and punishment to reinforce
certain behavior.

06) Cultural or Religious Dogma.
Presented 4s unquestuoned wisdom or
principle, such as saying that something
should be believed because **
have always done 1t this way.""

7) Appeals to Conscience Arousing
feelings of guit if one's conscience
doesn’t suggest the right way.

The main point the authors make about
helping children develop values 1s that
4lthiugh traditional methods have been
useful. in many instances these methods
have not resulted in deep commitments.

They're right. We say cne thingand
do unother. No formal, procedural,
systematic merhod was ever used by our
teachers or families to help us arrive at a
set of values chosen through thoughtful
exarmination of alternatives. Traditional

merhed, have always been used, the

wrhos ray. becauss no clear alternative
has e e been sngpested. i
Thi- may accourt tor some 8f our per-

our people_
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sonal and collective confusion. Why we
struggle to be guccessful and wealthy,
then realize 1t’s not at all what we
wanted. Why there are so many cases of
divorce and unhappy marriage. (Did
married women freely arrive at that set of
values which declared that a woman'’s

‘purpose in hfe was to marry a good man

as soon as possible and have a famuly—
as soon as phssible? Were women
assisted by tamuly and school to think
carefully. weigh alternatives, and then
accept or reject that set of values? [ doubt

1t.)

Out of uncerainty and contusion, jt has
come to pass that our schools can hardly stand
for asingle set of values  |f someone was for ,
something, semeone clse was against it, and
to avord controversy, schools began to stand
for nothing Teachers turned toward
"*teachung the tacts *” It controversy was to be
troublesome, one should stay away from
it Moral. ethical, aesthetic values were
quietly abanduned as integral paits of the
curnculum Thus the gap widened between
what we 117 the ychools were to foster and
what was actuallv taught /Vulue: and
Teaching,

The 1rony, of course, 1s:that values are
taught every day anvway—the subjects
individual teuchers choose to teach and
their emphasis on the subject; the—
students whom teachers like (and show
it), those they don’t like (and show it);
the rules «nd regulations that maintain
an orgamzed functioning school.
Inherent in all that defines schools 1s a
set of tmpcsed values.

But the schools stay very quiet about
this as tf nothing should be said. They
tacitly assume that students know the
score. They know the rules, and know
what's right and whdt’s wrong according
to the system Therefore they will arrive
at an adequate set of values through the
tradstional methods

Indeed. Just us we did when we were
in school. We knew 1t was wrong to
smohe 1 the lavatory, but we did 1t
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VALUES CLARIFICATION The Values Grid w e Values Voting N
STRATEGIES - ar

These examples are from the two books
mentioned in the argitle, Values
Clarification and Values and
Teaching. They ars offered to interest
You in searching for further information
and strategies for using valying
techmques in your teaching and your
Iife. Try them on yourself, your family,
and your friends

%

Twenty Things You Lové To Do

Students are asked to write the )
numbers 1 - 20 down the middle of a
. sheet of paper. The teacher then
instructs students to make a list ¢f 20
things 1n life they /ove to do. The teacher
should draw up-his own list as well It's
acceptable if students have less or more
than 20 items,

When the lists are done, the teacher
tells the students to use the left-hand sice
of their papers to code the lists 1n t'e
following manner by placing: .

a.dollar sign (3) beside any 1tem that costs
more than $3 00 each time it 1s done.
{Amount can vary.)

the Jetter A beside those items the-student
prefers to do alone.

a Pnext to those heprefers to do w:th
other people and AP next to activities he
enjoys doing equally alone or with other
people.
a PL beside those items that require
planning.

N’ beside those items which would not -
have been‘hsted § years ago.

numbers 1 - 5 beside the’s most
important items. The best Joved should be
numbered 1, the second best 2, and so on,
the day and date last engiged in next to
-each item.

The list can be expanded to include other
, elements. One strategy can be repeated
several nmes a year. .

{ Volues and‘Teaching Working with Volues n the
Clossroom. Louis E Roths Merrill Hormin, Sidney
Simon (Columbus, O. Chorles £, Mernll, 1966)

2 Volu¥s Clanfication A MHandbook of Procticol
S’ro’og:u for Teochert ond Siudents. Sidney 8
Simon, Leldnd W Howo, Howord Kirschonboum.,
{N-wl York: ‘Hart Publishing, 1972).

" on the board, or the students can write

Vot gs a simple procedure that allows
every. student .to make a public af-
Qrmdtlon on a variety of 1ssues. Voting
helps students see that others often sce |
issues differently. [t's an excellent way to |
muoducg spectfic values issues into the
cl.mroom Short voung lists are the best.

Thas strategy will illustrate that few of - -

our beliefs or actions fit the seven

requirements of the valuing process. The

activity indicates steps to take to develop

stronger and clearer values. . *
Construct and pass out, or ask

students to construct, a values grid &s

xho'.\n below . Onte they uarc famibiar with the
_ procedure, students can make up their
Issue 1]2131415]6}4 own voung lists: (Remember, you vote

t0o, but to keep from miluencing the
vote, hold yours unul a spiit second after
most students have commutted them-
selves to a position.) i

o

Now, with your students, name some
generalissues such as  Vietnam, water
pollutyon, population control, abortion.
race relations, bussing, or any others.

The students list the issues on the
lines under ssue Next to each general
1ssue each student is to write a few key
words that summarize for him his
pos:tion on that issue.

The seven numbers in the columns on
the right-hand side of the paper represent
the followiyg seven questions: all.

The following 15 a sample hst designed
for secondary students. Preface each of
the following quest:ons with the

Procedure:

Read aloud questions that bewn with the

wordS. “‘How many of you 2
" Atter eac.y question. the students take a

position by a show of hands.

ose 1n the affirmative 1aise thewr hands,
hose answering negatny iy pomnt ther
thumbs down .
those undecided fold thetr arms.
those w ho want to pass tak no action st

IY Are you proud;; do you prize or cherish
your position?
25 Have vou publicly aﬂ?mea’ your

position? : statetnent: “‘How manv of you.. ?”
jl)tjir::ftzo;j:hosm your position from 1) think teenagers should be allowed o
(4

choose their own clothes.

2)will rasse your children more strictly
than you were raised.

3) watch TV more than 3 hours a day

4) think the most qualitied person usually
wins in school elecuons

5) think there are umes when cheaung is
justified.

6) could tell someone they have bad
breath, ¢
7) think going steady 1s 1rnportant in order
to achieve soenal success.

8) regularly attend religious services and
enjoy it.

4) Have vou chosen your position after

thouginful consideration of the pros and

cons and consequences?

5 Have you chosen your position freely?

6) Have you acted on or done anythmy
3 about your beliefs?

7) Have you acted with repetition,, ot

consistency on this issue?

"The teacher can read these, seven
questions to the students, or write them

the key words (those underlined) at the

.top ‘of each column. The students then

answer each of the seven questions in Check Vulues Clanfication for further

relation do each issue. If they have a examples and explanations.

positive response to the question on top, - -, " \

they put a check 1n the appropriate box. .

If they cannot answer the question af-~ ’

flrmanvely, they leave the box blank,
It shuld be pointed out that students

are not being called’ on to defend the

context of their beliefs. They are 3

evaluating how firm their convictiong are

and how they arrived at them. () .

ERIC: ,
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anyway because in our eyes it wasn't
;eally wrong and the teachers were 1n the
Lounge smoking to theirr hearts’ con-
rents. We knew 1t was wrong to neck in”
the back seat of the.old man’s Mercury,
but we did 1t anyway because #t wasn't
wrong to us. There was never any

question in our minds that all men were-

created equal and were to'be treated that
way, but®we knew some of us were
teacher favorites and received preter-
ental treathhent And of course, none of
ugzlated Negroes (even though we might
vote them President or Secretary of the

Jlass).

So what emerged from our education
was a mass of confused adults, who now
proceed through life with certan in-
tentions  and  purposes not  always
consistent with what we were *‘taught™
by our parents and schools That was the
way 1t 'was, and that’s the way 1t stll 1s.
Only more so. Growing up for me and
most of my aquaintances was painful,
but I'll wager that_the unsettled. con-
fiuctng feelings inside me at the ume
weren't even close to the confusion and
apathy of today's average high school
student,

At least when-1 was in school the
warld was a little less fractious than 1t 1s
now. It wasn’t such a twisted, tangled
mess.  Radio, television, books,
Tagazines, ccmics, newspapers. Too
much information. Too many alter-
natves to choose from. Too many differ-
ent Lfe styles, cultures, points of view
and models. Not enly 1s the student faced

¢ with\the unm.mageabllny of vast
technical data and information rncochet
ing everywhere, but he's forced t
explore k. wérld wathout coherent
taimng tn how to do it. Freedom? The
ro become crippled by un-
certainty because there 1s too much to
choose from and no clear way to choose,

or because the traditional methods insist ¥ your parent

on a value system so obviously at odds

with reality that accepting it means

dccepung yourself as a hypocrite. And

you age drowming 1n an_unprecedented

bog of rat:onal 2nd, mternat'on}al nvents
=that demund . taking a stand

Maybe our lack of a specific method
for cianifying and «fininy our valucs a5
resulzd is e double standard tha
hangs over sur count~: ik~ a bad odor
Maybe b use we huve never known a

QO isTor iinding out for ourselves what

RIC
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Rank Order

*

This. strategy serves to help students in
choosing among alternatives and af-,
firming, explaning and defending their
choces. It demonstfates that many
Issues require more consideration than
we tend to give them.

Explam to the class that you are going
to ask questions that will require their .
making value judgments. Give three or
four alternative choices and ask students
to rank order the choices according to
therr own value prefgrences.

Read a question Write the choices on'v
the board and call on six or eght
stidents to give their rankings; first,
second, and third choce. Any student,
may ‘‘pass’’ if he chooses. After the
students respond, give your own
rankmgs Follow with a class discussion,
with students explaining their chotces
“and therr reasons for the choices.

Sample Rank Order Questions

The following <imple questions apply to
secondary students and adults: .
1Y Whuch of these would be most difficult
forQ'ou to accept?
—— the death of a parent )
——_the death of a spoufe
*.your own death
2) How would you break off a thee year.

relanonship with soVne you have been o

dating steadily
—— by telephone
« by mail
—— 1IN person
31Which ¢ vuld you prefer to giveupof
you had to?
— eceftomic freedom
___religious freedom
- ___pohncal freedom

ro

4)1f you needed help in your studies, who
would you go to? :

. g Your friend

T Your teachet

5) During a campus protest where would
you most kkely be fourrd? -
—1n the midst of it >
* __.o3ping, at ot from across the street
~——1n the Ubrary rp nding your
owr busimess
6) Whtch would yon least ke to be?
— ar:fieman fining point blank at rhe
chirping caemy
2 boriber on 2 olane dreppinggy
napabr, e 2n enemy village
a hehcopter pilor directing naval
. borrhardment of enemy troops

' endjq! the interview, the student can ask
- theteacher any of the same questions put
't6 him. .

PublicInterview

This strategy gives a student the op-
portunity to affirm and explain his or her
stand on various value issues. It is one of
tlie most dramatic strategies and one of
the students' favorites. It's especially
useful at the beginning of the year for
helping students get acquainted on a
personal basis. Keep the |

beliefs, feelings and actiony.
volunteers sit 1n the front of the/foom or
at your desk You move tp the b
the room dnd ask your questions fro
there Review the ground rules with the
class. You can ask any question about
any aspect of his hife and values If the
student chooses to answer the question.
he must answer honestly. .
The student has the optign of passing
if he doesn't wish to answer one or more
of the questions The student can end the
Interview at anv time by simply saying,
**Thank you for the interview ' At the

. -Sample Interview Questions

N ]
These suggestions are chosen from a
large list, of questions in - Values
Clanfication They serve as examples for
general use with secondary students.

1) Do you wdtch much TV? How much?
2) What 1s your opinion on bussing?
3) Do you believe 1n God? . Ny
4) How dg you fee! about grades n
school?
5) " What did you do last night?
6) What do you think you will do about
your pasents when they get old?
7) What bovks have you read that you
oiked?
8) Would you bring up your chlldren -
differently from the way you ate being
brought up? What would you change?
9 What would you consider your main
interests in hfe® | .
10) Did y6‘u ever yteal somethmg’ Whv:n>
How come” .
*As you become adept at. conducnng the
interviéw, you rught suggest that the
Studgnts selecr the topic they would like
to be i lntf'rnu\v' bout. '

A 8};&
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we truly cherish, we allow ourselves the
self-images that send us into poll booths
to vote for men of sometimes’ obvious
dishonesty, among other questionable
attnibutes. In other words, maybe it’s
not just that we accept political
* corruption, but that the corruption too,
results from the conflicung, two-sided
values we all have leag:n -

He {the student} is surrounded by repetitious
statements pledging a dedication to peace,
and all around him are signs of war. He is told,
we must be militarily strong; might is at lese
as important as right. In school Zd out of
school, our courry7is held up to him 1s g
model of equal rights before the law. He aksg
recewes reports over and over again thay
Negroes in our culture do not recgsve equal
" nghts. But be is so accustomed to duplicity»
that he very often does not wonder how this
can be sp. (Values and Teachmg)

The developers of Values Clarification
have created a method that helps us
deeper into ourselves and make judg-

nts. Their approach does not su
instilling any partcular set of valﬁs’jn
sthden}'s. Quate the opposite. The values
clarification approach is based on the
premise that only if students mzke their
oyn cheices and evaltate the ca-
sequences, can they develop adequate
and firmly defined values for themselves.

Theywdo not suggest that students be
left alone to make up therr own -minds .
either. They do suggest that techniques
and strategies for examining and
determining values can be applied to any
learning situation and #ill result in L
- students being able to ‘sort out their
feelings attitudes and behavior. RN

They have not only devel an -~
approach to teaching a process “of -
valuing, but they have also' creatéd over
the yedrs nearly a hundred individual
stratggies ang exercises that can be used-
aloné, or in conjunction with other.
subject matter—history,, cross-cultural
studies, current affairs issues, ctc.

The authors contend, emphatically, -
that thg procéss of freely and consciously
developing a method for defining and re-
defining theniselves will* contribute

' greatly to students’ 'segr‘se of security and
. parpose in life. "In their words:

If children are helped ta use the veluing
P QO e assert they widl behave 1n ways

ERIC -
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TimeJournal

Ask each student to keep-mchart of one
week’s activities, a column for each day,
and each day broken down 1nto half-hour
blocks Ask students to record where
time went for the week. Remind students
that it is a personal r:%?rd; you will not
see 1t. Ask students to réview the sheet at
the end of the week with these quiestions
n mind;

How much time did you spend doing w hat

you value?

you didn"tvalue? How did you waste *
time? ) N o
What gave you the truest graufication?
Were there incor ,istenc es between what

.. Yousay you iike to do and w hat you really
"% do®

day?
. Proud Whip
Proud Whip provides a simple and rapid
means {or students to become aware of
. the*degree to which they are proud of
their beliefs and actions. The ‘strategy
will also encourage them to do more

things in which they can’take pride.

How much tme’did you spend doing what | .
4t ke chooses.

How would you'spend a 25th hour in each

*« Emphasize that the type of pride called
for.1s*not .boasting or bragging but the
pride .that means, ‘' fe@Mceally good
about *or *‘Itherish”” thifaspea of my
hfe. Be $upportive of those who pass.

¢
N
s

Procedure: .
Ask students to consider what they have
to be proud of 1n relation to a specific
ared or issue. Whip around the room
calling upon students in random, grder.
Students respond with the words; “I'm
proudof " Any student may pass

Sample Questions
- 1" Whatts something you are proud of that -
".¥ou céh do on your own? )
2) What 1s something you are proudof in

- relaton to many? ° i :
3, What are you proud of that has to do *

" with school? . o
4) What are you proud of about your gift
gving?

SY What is somexh{f'ng you have written”
that you are proud of?

6) What are you proud of in relation to
your famly ? -
7) Whatis sométhing you have dong about
‘the ecology 1ssue that you're proud of?

that are lessc apathetic, confused, and
irrational and in ways that are more positive,
purposéful, and enthysialuc, X
Sane men make that clam, Academic
types. They researched, ' they applied,
they~ tested. Thgy demonstrated. And
they arrived at their conclusions fram
actual classroom experience.

Aadaaty. Claims like theirs better be
examined closely. Exactly what do they
mean? I Values and Tcuching, the
authors say shay, « ‘a e represents
something 1mportant n”"human exis-
tence. & set of bekefs and dctions in

- relgnon to one's sogial and physicel

envirnment.”’ . .
Values change; ‘the authors say,
bécause our socidl sysce d the

events and demands of the world-change,, -

To be able to re-cxamile values period-
ically and to have a Speaific process: for
conffonting conflicts 1s an ‘essential part
of living, just as knowing the basic_rules
of a particulas: field is a necéssary pre-
requigite for working in and maintaining
competency. 1n that field.

We all need a center within ourselves
to focus on for social and'mental balance, .
upon t:?hicg &e can grasp tighly for

o

v’
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security. That center 1s the home of our
values But, "*Each person has to wrest
his own values from the available
array  values that actuallv penetrate
living in ntelligent and consistent way&
are not Likely to come any other way

Students should learn how ta examine
- the world over and nver ayain in quest of
what s right and what 1s wrong, 1o be
able to re examine their values as the
world changes and their lives change
It;s umportant o note that Values
Clanficanon respo’nds to many of the
p?)blmns ind decisions that face students
every day' It doesn't just deal with pro-
found-or abstract 1ssues.

A typical example of a’ teacher
exerasing this approach 15" illustrated in
the following d'scussion with a student.
It’s reprinted in 1ts enurety from Values
and Teac/urzg

Jotm 1f you let 1n too many immigrants u. pressed.

Just makes it tough tor everyone else.
Tegcher Tough in what wav, John?

Jrobn Wl thev work s much cheaper that
a decent Amencan can't get a job

Teacher Canvou give me an example of that

happeruny, Johry? - .

72

John Well .l went to this superrﬁarket which
had an advertisement, but this kid with an
accent got there first

leacher  And he was wiling to work
cheaper? ’

Juhin " Well. I don’t know for sure.
Teacher What did you feel when you found
vut that you didn t get the job?

/mn Boy. was | mad

Tuaher Would you have béen mad, say, if
Peter over there had gotten the job?

Jubn 1 guess I would havebeen just as mad
at anybody. because | really needed that job. .
Teucher Have you tried anv of the other
markets2 Maybe we could make a list of them
tugether and you could check them out one at
a ume )

™ The teacher 1n ths dialogue worked under the

issumption that the statement about im-
migrants  although obviously not enarely
nnocent, was triggered more by John's
trustration over not getting the job"he needed
At another ume, 1n another context, the
teacher may well pursue the prejudice ex-

3

Not me [ probably would have pounced
cn hum at the start, thereby eliminating
any possibility: of working with the
student and helping him arrive at certain
conclusions. ['might have made Joha

wisn he had never brought up the
subject.

" The Values ,Clarification approach
consists of more than being able to adapt
specific teaching procedures to fit your
needs. It's a way of thinking, that .ab-
sorbs your entire ‘attrtude to teaching—
how you handle diseussion situations,
how you handle a one-to-one dialogue
with a student, how you deal with
confrontation It's an outlook baséd on
trust, understanding, suspegfded
judgment,and the belef that if cftildren
- are taught a procéss of valuing. they wll
choose wisely. -

The authors say getting started won’t
be easy (jusi what vou wanted to hear).
One reason 1t won't be. they say, is
becausé much of vour behavior as a
teacher 15 a subconscions result of past
experiences rather than of conscious
decisions. But. 1f vou read the books and
tiy at feast the few exercises reprintéd
here, you may well be left with the same
sensation | have,experienced—a feeling

‘that | have discovered the obvious and

now have a pocket-full of things I can
carry around and apply to my teaching,
and my Lfe. i

2,

Aruitoxt provided by Eic:
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73 APPENDIX F, CHAPTER III

- L
SAMPLE ANNOUNCEMENT FORM ¥ '
‘ PROJECT TEEN CONCERN
Q OF THE _ . . _ '
San Francisco Un{fiéd School District , '
X ’ announces ° . L

VENEREAL DISEASE AND PREMATURE PARENTHOOD PREVENTION

. An inservice program for individuals concerned about Junior High School
students; teachers, counselors, pupil services personnel and nurses.

¢

About
Project
Teen
Concern

A

o
»

-State and San Francisco health authorities state that VD fis
epldemlq, and project that 1 out of 10, and in some communi-
ties, 1 out of 2 minors, now have or will become infected
CVthnn the next year or two, with gonorrhea, if the epidemic
cannot be controlled.

\>VD education no later than the 7th grade is encouraged by new
state law. Teachers need’préparation which, for financial
reasons, the District at present is unable to provide.

-In 1970, there were 45,000 illegitimate births in California.
43% of illegitimate"births were to teenage mothers.
-Project Teen Concegg is a program funded by the Department

of Health, Education and Welfare. Its purpese is to make
more effectlve the discussion,of VD and premature parentﬁood
preventiony Opportunities for developlng competence wull be
of fered to the following:

-certificated personnel, Elementaty and Secondary, to
communicate effectively with adolescents and pre-
adolescents about' responsible decision making particu-
larly rglated ‘to human sexuality, and the prevention
and control of VD and premature pangnthbod

v
»

ggarents and community, to communicate effectively with

their owd children and other adults in the above areas
. Y v 2 ) ) -

‘-studeﬁts, on sclool si'tes, ‘through imvolvement in class-
room” and/or small, group learning situations - T
. - .

L
- ’ N -

) o -

N .
Thé éthatioda] program for certificated perSOnneY consists
of b .consecutive meet»ngs on Saturday mornings from 9 a.m. N
to 1:00 p.m. for a total of 16 hours.- The dates for thg course
are: April 20, 27,sMay E,o11, 097k, 0




A
Location of

Training

Options for

Credit and

Stipend

Enrol Iment

]

Evaluation

1

Pos t-

training

Plans
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>
For information regarding programs %for parents and community,
“students, and other programs for certificated personnel, con-
tact the Project Director.

Geojge Washington High School )
Bungalow T-7 . _ J;~§ (
30th Avenue and Anza Street bme X

San Francisco
‘. *
’ 12

Participants may select one of the fol]owinp options:

-one (1) semester unit 'upper division credit from California
State University; ' $9700 payable by the participant to the
University; upon satisfactory course completion, pariicipants
will receive a stipend of $30.00 from the Project to help
defray expenses )

-one (1) SFUSD non-college inservice credit; $30.00 stipend
upon satisfactory course completio%, ‘ ,

—

-no wni»ersfty or inservice credit; $30.00 stipend upon .

satisfactory course completion

L]
[ ~

Intcresteq certificated personnel may obtai% an application
s blank from the Project Director {address on' page three).

.

N 3 LY ’
Apptications should be sent to the Project Director as soon
&' . ey

as possible. - ) AT
* Forty-four applicants will be selected for each class~
Applicants accepted will*be notified by -mail. _ : \

)

b o s’ -
Evaluation and ‘revision of the program will be carried out a-
under the directgon of outside, professional evaluators,

n- A‘;::g;—* - o . [

R _1T‘E \ B . w.A\ ) . - A
-Personnel who~saﬁi§§§c{ori]y complete the 16 houriéxmram
will be engoyraged, Hut not requiged; to give insttiction

qnd/or_counﬁe'in;x;oﬂfheir studgntsﬁya@@in‘the school day
?pdlygihfn apProPriaf% settings ingfﬁéjé@%%]ar Fgrri;u]um.
-Select~d qudlifiéd personnel who pre'Wiiff%g‘to teach after
schcol.groyps of-volunteer.students to become paid peer ,
leaders in school site or n ighborhood Information-Referral
centers wi‘f“be‘péfa af a rate of.$7.00 per- hour- for a minj-
murm of 6 and‘;jmmgdgdd\qﬁ 16" hours, |
- A AT S,

AT

-
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. . , . . »
Cooverating Bay Area Venéreal Disease Association, ln¢;i

ﬂgenc 1es

e s

.- California State'University, Hayward

. . ~ .
California Congress of Parents and Teachers, San Francisco
Second District

Vs
»

fluman Rights Commission of San Francisco’

Planned Parenthood/World Population, Alameda-San Francisco
. <

San Francisco Department of Public Health ) \

' ’
San Erancisco Medical Society

-~

Mrs. Joan Haskin, Director

Project Teen Concern

San Francisco Unified School District
135 Van Ness Avenue, Room 213A «

San Francisco, CA. 94102 .

Phone: (415) 863-4680, Ext. 300

a * B .
APPLICATION FOR.ENROLLMENT N PROJECT TEEN CO'CERN
April 20, 27, May 4, 11, “ 1974

Mr.
Ms.

Last name . First |, Initial- School School Phone

Home(Qddress . ' : Home Phone
. Caé*\ No./Street  * City Zip ‘

f

- '
.

. Social_SecgriEy Number

7
Position: /}fachen ‘ What subjects?
= 7~ Pupil Services Job Title
durse : . -

Credlt/stlpend option selec;ed (check onlx one) .-
. UanéTSlty credit and $30.00 stlpend (partlc:oant pays
. CSUH tuition) - . N
. \ 2
S.F.U.S.D. lnserV|ce credlt (odb unlt) and $30. 00
stipend : T T

$30.00 stipend and no.credit "

13

State Q{lefly why you are interested in this program* (use other side of
- paper or separate shéet)

1

°
-

Principal or work SUsQ§§isor's signature

:MaiI}t‘o: Mrs. Joan H§€kir .
) .* - Project Teen Concern
-~ San Francisco Unified School District
185 Van Ness Ave., Room™ 214K 86
San Francisco; CA. 94102y -

X ~




Do you wonder how you car help young
people rake responsible degisions as
they becore increasing’y independent?

Oc the c<nanges adolescents go through”
sometimes corfuse you? .

(G

‘. -

Would you !ike td”be able to taik
rore eaSIIy with students about
sensitiv. subjects like sex and
venereal disease? .

L3 ) N3
Co you wish you knew more facts
yourself about ¥enereal disease
and human sexuality? ‘

Are you alarmed about the growing
numbers of teenagers who have --
“or will get - venergeal disease? °

~

.

L )
.
Are you concerned a¥®ut teenage
pregnancy? ;>‘

i

LF YOU ANSWERED "YES" TO ANY OF
THESE QUISTIONS, THEN, MAYBE YOU'D
BE INTERESTED IN...

PROJECT TEEN CONCERN

Whet ds Project Teen Concern?

It is o 1b-nour inservice training
proaram far individuals corce-ned
about Jun:io. High School students:
teache-s, counselc-5, oupil services
personne! and nurses. “

Who runs the training programn?
The program has bezn organized by the

San Francisco Unified Schoo! District,
and ‘s led by professionals in various

fields. The program is funded by the
Department of Hea)Lh tducation &nd
Welfare L
Where is the program giver?
The course is given at.- .

George Yashington High School

Bungalow -7 AN
30th Avenue at An2a~Street
San Francisco >

ES

When is the program given?
The course meets on iour consecutive
Saturdaw nornings from 9:00 ALM. to
100 F.M., and viill be given several

',tlnes. i .
- Hovember 3, 10, 17, and December

1, 1973,. or
] ¢

-"Eebruary 23, March 2, ¢, 16,

1974, or s
pril 20,727, May 4, 11, 1974
; teceive credit for the course?
Yes. You may receive either | sermes-
ter unit of upper division ' credit
from California State University ($9
pa¥able to the University), or | unit

of SFUSD-non-colleae inservice credit.

Home Address

School .

Do | have to pay anything to
attend the course?
No.. Yo@ will -eceive a stipand

bal

of 530, OC 'as iong as you attend

At four ucet.ngs o* the course.

Tre sticend is available regardless
of whether or npt you choose to
receive credit for the course.

L

d3ATd NO!IVIOINT. 3NdIVS

ho can apply for the pragrar?
All certificated personnel involved
with Junior High Schooi students.

“HOW DB I APPLY #07 THE PROGRAM?

Either call Project™ Teen Concern,

863-L680, Ext. 300, or fill out

the tear-off below and $end it

to:
Joan Haskin, Director bt
Project Teen Conhcern -
San Franciscgo Unified School ©

Distrigc: *

. 135 Van Ness Ave., Room 213A

San francisco, CA. 94102

e A = = = = - e e e e e

-Please send me an application to

the next Project-Teen Concern
program for certificated persogpel.

Name

>

Home Telephone

e ' T N

TIT §ALdVHD D XIaNaddv

Bl .t
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Aruitoxt provided by Eic:

. , JIg
: 4 COURSE QUTLINE ’ ol
N Califprnia State University, Hayward -+ g
L \ * O
Session Subjects ' Activities Leadershlp N}
el N ) ::a
- . * ) =™
1 ’ ‘Valuiry and Decision Making - ~Lecture-discussion régard- Robrert Newell I8
(4 Hours) el -influence of roral, ethical ing theoretical background’ Repr%sentatlves of major sz
' and spiritual values on be- of valuing processes faiths =
- P Favicr and Zi2cision n’aking -Group participation im ac- Project_staff .
N -Regugnition of culturai and ytivities illustrating * b7
ctinre geterminants of human strategies of value clari- R P
bersvior ' fication ang determination &
-1-zlications gor school in- -Evaluation regarding class- : =
B S{ruct.on room implementation - ' ~
. - ® r
2 Norhal Alolescant lgvelopment -Lecture-discussion regarding Barvey,Capien, M.D. .
{2 hours) -Phys;olonscal ang emo'rona) didactic aspects Tom Clark, M.S.W. -
Planned Parenthood/World Popula ~

changes

-Rivnew and evaluation of
structional materials

staff

- . “tasculinity and femininity .
o ~Roles and stereotypes ~Evalugtion regarding class- Project staff
' . -Community resources _room ¥mplementation . T
~implications for classroom . .
- instruction . ) .
. . .
3 Human Reptoduction ~Lecture-discussion regarding artin Gershman, M.D.
(2 Hourk) -Male and female anatomy, didactic aspects ‘Elaine Grady, M.S.W., Coordlnate
Y - Reproduction ~Review and evaluation of " Special Service Centers, S,F.U, 'n
! -~Preventing_umnwanted of instructional materlals o )
@ parenthood i -Evaluation regarding class- . _EP,
‘ -Imptications for classroom room implementa’tion . ; ‘ § )
~ . iAstruction . * X ¢ 1<
. » . ."i '.‘.__
) . ¢ ’r'
- Venerag) Jisease Lecture-discussion regarding | Erwin Braff, M.D., Chief of 4)
‘2 #surs) -mistory— . didactic aspects Communicable Dnsease&“ S.F. Hea~!
2 -Epn’emlology -Review and evaluation of Department - . j§
-Prevegtion, treatment tnstructlonal materials Ellis Mitchell, N Preslden‘ -
control ' -Evaluation regarding class- S.F. Dermatologg,cal Society s
“ -Commurity résources rqom impleméntation hnd ' -
. 8 l-..p-.;atﬂons for classroom’ ) L . .
T nnstructuon 4 § . . \
() - " F “ . ' .t .
58 " - v . 7 / o) ()
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ERIC

Aruitoxt provided by Eic:

&,

Session Subjects . Activities Leadership
. 6 7
; -
5 Communication Skills -Role playing N Rinna Fiohr, P.5.W., Ceputy
(4 Hougs) -Youth-parent-teacher -Psychodrama ' Director, Djivision of Special
communication -Micro-labs Programs, Community Mental! Health
-Pressure’s on youth, -Evaluation regarding Services, Department of Puplic
family and society classroom implementation Health
* -Conflict and crisis 3 :
management Qu Gerald West, Ph,D., Associcte
-Cultural and ethnic -~ ’\i Professor of Counsgeling, C.:iiforni
influences ‘ < State University, S.F. *
-Implications for class~ : )
room instrustion
6 L Teaching Aids: Survey and -Panel/symposium of repre- Eugene Huber$/ﬁTA." Health and
(2 Hours) Evaluation - \ sentatives of community , |Family Life Education, S.F.U.S.D.
-School and community _ resources S . . -
i resources - -lAstructional aids: preview
-implications for class- and .evaluation _
sroom instruction . -Evaluation regarding class- |
J . froom implementation '
! &
* -
- - y
This outline applied\to kycles I and Il; Cycles 11l,- IV, and V reflect the changefg{?m six to four sessions. -
Credit for Cycles IViand V was given through San Francisco State UniabrSitY'
n - )
I
. ™ - -
P
5 . . . 92
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FAMILY PLANNING
R

Blackman's Free Clinic
689 Mc Alister

Cafon Kip Community House
705 Natoma (at 8th)

Children's Hosprtal |
' 3700 California'(Cherry)

District Health Center #)
3850 - 17th St. °.

destrict Health Center #2
1301 Pierce-(Ells)

Center 73

*

District Heaith
1525 Sitver Aye,

District Health Center #4

1490 Hason

District Health Center 4§
1351-24th Ave, .

Everyman's free Clitic

o
120 Chorch st

Famuly Hea}th P?o;ect
1101} Hasomc .

BN

Kunter's Pt, /Ba}VLEw Q
Community Health Servstesg
I6QI LaSalle

Kission Meighborhood

(A

Helath Center ‘
. 240 Shotwell _/‘7'
Mt, Z-on Hospntal

l600 Onvnsgdero

P‘anned Payrenthood
- 2340 Clay (W ebster)

P’
S.f. General Hospital.
22nd .sand P@trero
St., Luke's Hospi?al o
3555 Atmy (Valencia)
ST ‘ PR

Hedical Center”

-

UaC.
« Third & Parnassus

Urbantlndnan Health Board
56 Julla S‘~

Women's N ed
558 Clayipn

SWITCHBOARDS

enter

The Crisis Line .

EisMine Switchboard

Project Teen Concetn
AY

Sex Information Line

S.F.. Women's Switchboard

s

.

@

Haight-Ashbury Siitchboard’
-,

563-7878
626-2951
387-8700
558-3905
558-3255
8- 3664
558-3158
558-3246
861-8883
§é3-273d
v,

648-0241

~

552-3870
boExt. 279

567-6600

3221720

6&?-8200
>y

.

647-8600 -

" 666-1112

A

. Es

863-8111

§2i-|003

673-6799
346-6600
387-7000°

86324680
Ext. 300

665~ 7300‘
77! 82[2

79

"PREGNANCY COUNSELING

- Birthright 863-0800
50 Oak Sy, ‘
) >
*Canon Kip Community 626-2951
"House - 705 Natoma
*Children's Hospital 387-8700
3700 California : :
‘Chinatown-North Beach  362-5728

Family Planning | . N
Educational Servikes
SH1 Columbus "Ave.

*District Health Cen &rs #1-45
(See Family Plann.n-)

‘v

*Family HcaltthﬁOJeég
110] HMason ¢ 3 \

*Fort Help‘
199 lenth Street

Health Cer

- cnghbo?nond Healtn 552-3870
*St. Luke's Hospi =cnter -3;90 ShnLqul Ext. 279
v 3555 Army (Valenc\,. . ) )
. ’ P%annad Parenthood. §522-1720
‘ RO o 2340 Clay St. -
" ( [ ':‘ ‘ = e
#Urban Indian ‘Health ‘86?;§|1T > 5 F, Generai Hosgital 648-8200
Board - 56 Jukian & L, 22nd and Potrero ~ '
v S e s
Wohen's Health 28276999 StI'Luké's Mospital 6L7-8606
totiecmnvc ~c‘ . - :, 3555‘Army (Va!enncé?
*Women's Need Ccngar <+ 6211003 u.c. Hgdncal Cen{gr 666-A113
558 Clayton - .- . Third and Parnagsis ,
.. . .
+ & *Also do’ pregnancy testsy, . . Urban Indian Health Boarg 863811
) 56 Julian st - . -
EOUQATIONAL SERVICES . ' . .
- R Women's Nged Ceh(er , 621-1003
Chinatownt North' Beach LT 3625728 558 Clayton P
Fo . .
Ze:iannnng Educatnoqal v, NOTE. i . .
L5 Columbus Ave. ' s e ¥
. - o 1. 48e sure and.ask if there
) City*VD Ctinic. . 558‘3&0‘0 is any chargc er the servlce.
e 5 €L ©
250 Q‘h‘St'eet - ’ 2. Al addresses shown are '
Hunters Pt, /Baykd P "872'3130 g Sap Francqsco ' .
. "‘ -
- fz:T”:'s Hea}th Services L ~3 Appointment hours vary. .
aSalle -f T Be slre and . call befoce goln@
. . . . . . 2 to e clinic. s
' R S - . k A .
Y ﬁe ; “ : ) ) : ' ) E '
- — . '} ’ v

APPLIDIX 1, CEAPTEF IIT

PREGNANCY TESlﬁ

Cathedral Rill Hedical Center  567-4100
1801 Bush St. A
Haight-Ashbury Free Clinic 4311714
558 Clayton

St. Mary's Hospital 752-4000
Hayes and Stanyan

VD TESTS

‘oBlackman's Free Clinic
689 McAlister

Canon Kip bonmunity House 626-2951
705 Natoma _ "
““p City Clinic 558-3804
. Street {Huward) .
's Hospital - 387-8700°
fornia
bealth Curtees #1 ' 46
Planning) ’
A “ —
ree Climc - B861-838

treet . ,

Project

A L 863-2790

S IEAR

free Clinic

’ $63-7878"

s
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APPENDIX JLVCHAPTER III

-

RESOURCE MATERTALS

Lertificated Tréinin§\>¥eqram

v

7 P4
-

3

BOGEE - ', s

-

|V

- ‘ )
Group for the Advancement of Psychiatry. Normal Adolescence.’ New quk:
Charles Scribner's Sons, 1968.” , -
L 3

Herant. Human Sexuality: Sense and Nonsense. Stanford,
Phrtable Stanford, 1972.

ruXts You Should Know About YD...But Probsbly Don't. Metropolitan Life
kklnsurance Company, 1977.

- n -
A Gulde to the Methods of Postponing or Preventing Pregnancy. Raritan,

- Nﬁ:ﬁi:rsey:‘ Ortho Pharmaceut;cal Corporation, . 1977.
The How- ~To-Book. \ New York: Julius Schmid Pharmaceuticals,'197].

~ How 10 Take the Worry Out of Being Close (The Fgg and Sperm Handbook).
' Oakland, Californiar Pacific RotaX®ress, 197]. ’

Venercal Disease: America's Modern Plague. . Fairfield, Connectféut;
McKesson Laboratories, Inc., 1972.

crereal Disease Information for Educaiors: California State Department
oi Public Health. )

e

Venerecal Disease Information’for Students. California State Deparfment
of Public Health, 1971. ' - PN

-

© PAMPHLETS ‘ N

v
Y

""Babies Aren't Found Under a Cabbage Leaf.'' North Kansas City, Missourl:
Dean Rubber Company. b .
f

. e . .
"Facts ‘About VD." San Francisco, California: Aronab Rgoducts.
' N ” SN
Health Tips. ""Alarming Rise of Venereal Disease.' California Medical,
Society. - - } '

" .
PN

Health Tips.. "Gonorrhea: California‘s Major Health ﬁeﬁace.“l‘Callforhli g
- Medical Society (available in Spanish and.English) . C
*"'Stop 4D with the Facts!" New York: Pflzer Laboratories (availabledn . °

Spanish and English). - g o

A .
A

A ,\‘




. ARTICLES . «
. T : .

Cotright, Phillips, “The Teenage Sexual Revalution and the Myth of ap~l
. Abstinent Past,‘;'Family PIanning,Perspectives, January, 1972.\ .

“Jones, Faustine, '"The Lofty Role of the;BIack'Granmother,“ The Crisis,. )
PR ~January, 1973. ; ' . ",

.
LI

"Sexual Exéeriéncé of Young Unmarried
Family- Planning Perspectives;g‘OCtober, Lo

Kantner, John F.' and Zelnik, Melvin,
. Women in the United States,"

1972. - ’
- '\“ » . " 2 .
Luwﬂi, Pamela, "Unwanted Preghancy - Why?'', Harvard Crimson, August 10,
|97,. - ’ ' B ’ '

Mastors, "William, and thnsoq, Virginia,,“Touchihg:and Being Touched," -’
’ +. Redbook, Qgtober, 1972. . v T :
. R N . . .
Hears,,ﬁiqhagl, "Who's Sid Simon and’Whatﬂs All This About Value§.Q]arifi-
' cation?ft Media & Methods,” March, 197}. o

. ~ 4
”Perépec;ives from the Black Commuy

ommuni ty," Population Reference Bureau,
June, 1971., . —

& . .. L
Pretzel, Paul W. “Whales_and Polar Bears,'" Newsletter,
Superintendent of Schoo1§ Office, February 25-970.

Los Ang€les County

’
-

Raths,. Louis E.; Harmin, Merill; and Simon, Sidney, ""Helping Children to-
Clarify Values," NEA Journal, October, .1967. ; ,

N <
- “

"% UNITED FOR.LIFE _(éll'ma;efia]é supplied

. N . ’ .
United For Life, San f}ﬁnciggo,

, < . Callfornia; - none were pElchased by the PPojeca)" B , .
hAbo;tig; is a.Human'155ue? ‘ o ‘ o T . , ., ~" : N 7'4 "
‘ﬂBeqausé'QésAilaw§nt to ?roteét Life, V; Mus;vKnow Qﬁén Lifejéegins“ e A ;
. ,Qirtbrighi:%lfer - . | o l o ' e
-fzhndﬁook on Abortion L ’ - o
: o A . . .
Letter to gchpgls o ' . T o ) .
' n'i‘Tq Affirm Life" - o i o
FILHS . B \ e .

- i T S T
¢ < '"WD Attack Plan" {Walt Disney; also ‘avdilable in Spanish)

..
Al . ‘ - ? !

%
“t .

B : ' . . 95 . | E g f
O ‘ . N - . .
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DLVELOPED BY PROJECT TEEN CONCERN 4 -
Bnbluography o ; : v e Y
e ‘ '

Tcachcr; Resource Gulde for Student Services

Training Program Objectives -

. .
. . . - ‘e,

. . . .
. . - ’ f .o '

M1SCELLANEOUS ' o ) :

Biilin;™ey, Andrew, ”Maxlmlznng Human Potentfal" (fext of speech dellvered
al Annual Meetlngs of . Planned Parenthood/World Poputlation, 'San Francisco,

California, October 26. ~1971,) \ e ‘
Cnty Clinic lnformatlon Skeet (San ‘Francisco 0’3artment of Publoc Health)
' Construct(ve Openness (Drug Educatlon Ofﬁlce OaLland Publlc Schools)
”D)ngcr'“\ (Ch»nese translatnon of pamphlet avallable through San Francisco .
Department of Publuc Health) o
| Facts of Life in Cal[jor;|a -- 1973 (PERCC) . ?fi -~

-
—

MKathy is 9“ (Communi ty Sex lnformatlon and Edugation Service, lnc:)

‘, be;tﬁ”;rom a Boy (Parent Effectlveness Training)

Old Woman/Young Woman (sketch Sonar, Communlcatton.Programs for Educatlon)

' "Using a Fnlm to’ Present lnformation"' (Ealey LlfeigducatloujProJect, '
Calnfornla Youth Authori.ty) - - .
Value" Based on Three Processes (Drug Educat[oh Office, Oakland_Phbllc ‘

Schools) (} .
VD\Bar Charts (California State Debértment of Publlé Health)

T MWho' s thkﬁﬁerson$51ttnng Next to You?" (Drug £ducatlon,fo|ce Oakland
.o Publlc Schools) - ‘ . .

—

, .
VarIOuS laws and Tresolutions pertalnlng to sex education in the Callfornla

- Publrc‘Schools T - el .
4 . - + [ M -
r. - !
A 4 * \ -
. - ’ * - L .
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. " ; . ? SELECT!NG A.RESOURCE/TRAPNER CbNoULTANT | ) B “f)\ o
lnTerest ba} be’ added anF the Tralnlng'ﬂ?¥§c?e€;;g r{#gfng iﬁ'ggwﬁ:fj ( . . .

-outside exp§qf'és:a/§peaker og‘frainer: In id;qfifying This'pe;;;bfor : K :{

bur p}ograﬁltée'foljowing shodld be considered: . . L ‘ )

* ‘Hnaf are your goals for this 'seﬁsion? - o . . )
Is,§r ogfqtd? ,pgaxer or Tra:ne?.fhe(ﬁeif upp:paqi? - . fT\\ K
) 7 'fié +h;slp§:éah Qhéwn to te an experf:in his/her'fie!d? ' :
) . \ L .

CClt-yes, will ihe soeakor/experf werk within your guidetines and
purposes for the sassion. AT the least this means extended =~

Ses teiepbora conversation, at best a planning scssion. by !
L . . a N i * . ' . B .
, " Your trainer needs to know: ‘ e .
4 5 o - - B 4 .
- . " -Amourt of time reserved. - - .
.. -Who are the participarts and what “;ve Tney received -
before i this_area? . T . . r Lo
- . 7 -Overall pian and process for the session. *
C L —Amounn of reimbursement and specific arrangemen rs for the _,
B S dey (in wrlflngk. ’ . ) _k ' =
o 1 £ vou haven't heard the porson ,yourself before, \be sure to jet " .
’ - severzl evaluations of the persoéns ablllfy to bommunlcafe wnTb , .,
< persons of varied backgrounds, to esTabjl sh rappcrt, and¢ to . , fo-
: convey knowl°dge. * . - * Cee st T
« : T ' . t e .-
L2 Y %ﬁ . i
R = .- e s M e -~ = ’
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SR SAMPLE EVALUATICN FORM g, - ____
. CCYCLE [V &-v APPENDIX ‘L, CHAPTER III’ﬁ
¢ . . ) * ' N N ) ’ A\
- PROJECT TEEN CONCERN A :
" The purpose of this questionrnire is te ena'ble us to evaldate this trainﬁng‘ )
fa-mat both for the-S.F.U.5.7. and for HEW which is fundfng Project Tees’ . :
Concern. Ore of our goals is to develup”a Araining mo/él that really works,
~Your reactions will form the basis "For.modifying suce eding sessions, ) _
Narme 8 \ ”
Prsition - . ) 3
« Scheot” ) !
-~ s T
A - To what extent §ere yoor rersanal by cctiyes realized in the training .
opuogram?  (circic'one nurber) . "y
' . ' . ) -
. . . . !
I * A . ‘ K ~ Ny l’ N v 5 ‘\ ;{%
Nat at Neyfral - y : As completely ¢
all o - ‘| as possible )
_B. o what extent did the Progran,” igfyour cpinion, succeed in meeting its | S
objectives? {circie “ofe jJrumber) « - - - oo ,
" 'L Do yau andere tand” the use'/." vaiue clar‘nfica'tjo'n? .
- . - »
e 3 T 5. -
- “dot atw, A Neutral As completely « - -~
L all- N / ’ ’ . as possible .
<. Can you eppiy valuing straveries ‘with_students? ‘ y ) ‘
R ' %2_ ” R . 11 -5 )
- * 'Not at -, Neutral "~ As completely - )
- all 4 ’ - as possible ‘
. oLt . v ’ . : ’ - -
.t 3. TAre you aware off the influsnce of moral, ethical and spiritual values ,
- onhuman benavipr?.s . o T ‘o T ‘ '
o . .. - . - \ TN ! , 2
P . : 2. '.f '.‘.. o 3 . . [“ P - i ) R 5 ~
Not’ aj ol Neutral e . As completely — . =
- . o2l e o : . as possible -
L. Can,you.recognize the, psychorsocia) c@geﬁlha-g occur-if’ adolescence? -
» .' ) : ’ M ) ®» ' M " h - e ’l": .
: 1 S ok , EE {
. £ Not at . Lon Neutral - ) e -+ As completely ¢
C - T el el s wae o as possible PR
. . "‘ Ad. ‘. . .. e . 5 N
by 5. Are you able to describe and.dis'cuss,rﬁale and_female reproductive ‘.
" anatomy, and physiology? - X SO o
R - - - To. . . N ¢ A
s 2 v 3 L “ ) .
Not at ) . Neutrat : &f, . = +As campletely .
1t . all ot ' — {" e e = o I ) pp;bi-bie v *
N . e g e ’ ° ~ . . .
. - - N . . . ] A v ‘
6. Are you awaie of a variety of nethods of preventingipregnancy .and . - ' «-
* e . of varying attitudes aliout their wse? .o -, o Em o P
- i S ‘. PR VLI /] — ) . M. . T
“l ‘tu‘f“ ' ’ 2 . - ) ’ '3 ' l’ ’ ..y Lot ‘ 5 ] . l
%!'“0‘ at . e oo - . o
aHt o b wuggal 98 . As completely . o
Q : ¢ oL ’ - ‘ . as possible " ,
EMC - : I3 —_ - v, <. ot - - T - e <o ‘ .
.. CEmmREEm. . s : <, Ca - -



Have you incréaged your knowledge of the prevention, tfeatment and control

~ N

of venereal diﬁ@ase. . . s
/ ’ - . ) - ] .
1 7/ 2. : 3 - ) : °5
Not at, /- Heutral . ) As completely
all, "/ Co o . as possible
% :/o . ’ . . . . . .A ' } . .: l‘- ) . )
Has py(tlcgpntnon In qroup process increased your corimunication skills?
v/ . | .. .
P/ .. 2. ) -3 & Lo~ . 5 .
Hot at . Neutral. -?;j AS ;omplqﬁéiyﬁ,
//;ﬁ] ) . . " as Possible
’ : . ‘ . . . N ‘ 3
9. / Have you increased avareness cf cultural and ethpic differences that influence,
/ human behavior? J Lt o o
/ . . R . . -
1 B - ) o Tk, 5 7
Not at oo . Neutral _ ~ ‘ ¢ . .As completely
all . ’ B . . . — as possible
Do you know séve?aftcommﬁnity resources that are available” for ‘referral of
problems ‘involving vénercal discase and premature parenthood? ' .o
[ ’ 3 ‘ 4 IR T
Not at . ‘ Neutral to ‘ As’ completely
-~ all A = as possible,
.- . ’ . . .. S
“C. Please rate each of the sessions as to.tine allotted for Lps{ruction'(éee page_f)e
— — —— [ T LA

— . - 5 ”
> o~

o \ B
.- . }u -
1 - 3
Not enough ' ) ‘Right arfount
time . o of ‘time

- . -
L

1. ' 3~
Not enough *  — Right amount
_time -~ : ~of tine

2
-

. B s, .# ’\ .

! ’ CooN 3
"Not enough = . Right *amount
timeg” . " of time

— 3 = T -
Not enough - _ v Right amount i , T " .Too much
'time‘ . . “of tinme ‘

s . s
. Lt
, P [
. o “
[ S D
.
- N




. /s L “ =
[ rBte’ each of the sessions as to how well it helped meet the objectives

>

\ N - \ ! H“

o -~ - .

Y, - - Excellent Good Poor

- Objectives . - Joan Haskin \ \
; - : i - ) _—
. . Valling Strategies - Ki A z i} )
|§.{109 g . .- Kitty Areson | %
Y 2. -
Il Vengreal Disease, - * Julie Rpseman = -
VB4 ~ - s ' . .
B . 2R Y 9 ’
- v Gro’ﬁp’Process Harris Clemes _ e
DU 'i* ‘.' : { . ]
, 11 Se&qa*l‘r/,yi o . . __ Harvey-Caplan .
L g N ¥ .
Groug Process - Staff 't .
- réeq- ) . . ’ |
R v TrOUBle ﬂhootlng Clinic Harris Clemes , .
‘. - -vi , N - ‘.E i
.- Group-- Planmng . R Staff v e v S
S ' i - . g
. > T ; T
‘ I ‘ Y
. i / _ T ’ : :
S 3 - (e ‘
w %‘ - e . r3 . ? ~
; Tt oo T e . et E ) . -
N . L R B ¢ . . . ’7
Cue - ' f ) N e 7,
fl . ) /

£. Please fat‘e fhe followmq'techmques an *helr éffectiveness as teaching
o devices ‘f'( ) in this \ralmng session an (b). 'whether you would use -

. One (l) is. least effectlve, and fsve (S) -7
[ : T, 'q
e et ; RS
. twae N Yoo o
A ., : - ..
.0 L a {5 PN o
oo, = L lbe har;h catisn. N ) R
H R §¢ ategres’ g M v S e
L, 0 . e T, FRREI
PR fiﬁi:; R e -
- . b2 8 BN :“] v »
‘ +- N »'{'s - ‘:' .
RN ‘ : L

MUY Y

rfo
SR T g i
p‘ . o fgr: peak re Y, \'3nd“’0pportu~ K

2@’ - . n;*ﬁy to, res‘pc?ﬁdY tP Speaker ; ‘(
i )BT & oy I
L SRR N & SCRIE I
JEN i3 'Jti 3 "1 A \‘“‘\' ’
CoT Ul R e n e
AR T VR mfort tOPJ—C Jiscussion dro
i’ f S NESSE IS
. I \ et T CAg




* %
' N s @ 2 ~'} ’ - - RS -
N . . ' i . *'s..// \‘ . 3 L.
; ~ i . N N T \A ) - .
! g "o S 7§ -
) . i ) . 87‘ = W)-— .
' v F. Would you want to be

! ‘ part of a foil.ow-up session composed
.. " who have completed training?
- inéluded

of ‘those'_ '
If yes, what would.you like to hav )
in the content of such a meeting? A T

v,
L .7
-1 - .

-

~ v

=y 2. . Da yby-pia;h-' to work with a grpup‘o\f stude@tsxﬁh‘en_tbe training session Is
pr - completéd? Yes v «N§ T,  _\. Yoo ‘ R .
R e § L Y LN *)-leag_e state why ~ X _ o SRR .. £ .
. P N o R AN - T A : ] : ’ ) .
Ch L e s oy - s ) \
/4., Hpw targe a group do~you, plan to work ,wi;t,ih?‘ - ES
_;;( T \;Ihet_‘w_‘?,a(class t?mg, ‘after school, etc.) i .. . . T -
s e Wil any of.these 'students then e .avajlable as. resource persons o adults -
T«T 7 and students ‘on'schodl site? Yés ¢ | No ¢ .- e . e
.« A . . N T ’ =L 22 PSR _-_‘_ ) o P g .
P - “Outside schopl. site? - Yes No -, | o e R . = -
- ;:/:p.l‘ . - . . . ~ . o A -« o - " '.,‘ R 7 - ’ .
DO you need further’ tonsditation with ‘the Project Director’in'getting
*1 started With your group-ofstudents? Yes - . ‘;No‘ ST L S
Give ‘phong number and“time=when you <an; be yreached . - ° e
—,b\ ' ' . ' ./<.J_‘: -t N ° i" . .‘ ) /.’ " ’ ’ .y - . “ (.:‘ ' . ’{%‘P’\ *
s Do 'youd’plan to et asa p source pqqs:g,r?',;td other .teacters on school site? -
T Yes T 2 s No-w. . MR ;‘,-"4?;;—: L R P! .
T ".' * it oo fas - .'A "«: T :~\/:{~' - ’ ) - . ,:
A e v Rssaiatag gl et T W T T N
' Are you assgcya.ted,ﬁv,'{h'any, ommunitys grou g'tc;rwhpm<you_.car%glve ns 2T el —
- + formation-about VD and prem3ture parefithood and Project Ie;ig:gCohcern?" L
’ " Yes: Mo #5.Doeyou plan to dahsol(specify)- R : -
- STy -' ) ', ) } ' . ".*1‘ ’%"’. > :»54.:. R g-.
Y . ‘4 School ~ ol ) ’
4 E . i - f,’_ / . o . .
; i T . - W ¥ .
i A RIS ¥ e

. 4 =T : ’;, ’ :‘),’ ‘S’. ‘_o'.' b .
B2 Will any of ‘these s't‘uden‘(/g b
’{,/ / studentd on‘schopl 'site? °

&Ye: s .

e available as resource persons to. adults and

No . °

* No 0T

Oitside school s¥te? Yes ™

- r "

¥ - . ., ¥ . ¢ o - Y —
- ) ) H . _ * . ’ - . o
“ o, L e ’
4 .7 . " :,.' : . i -
- b . - 4 °
S , - N N (4
B . . . .
- - - . . » - b ) . . 1'
Aad . :, e T~
- < * N s - “4
- D © ( ; ey , *
\. oo . ( . - ) . .
, Y4 . ) N N . &
~ - . § / ‘.. . ’ ' =
. & An~important pary/of the success of Project Teen Concern now rests with you.
g The Department &Ff Health, .Education ‘and Welfare wants fo know when, -and .
bow,“ycu plan/t8 work-With studeats, assist classroom teachers, and/or -~ X
+ become invglved with copmunity “groups ot on the sghool site.
- . : 2~ ,,,;;:1, 7 . 3 = .»", . ; ) A
1. ~ Are you Mol w/prking/with a group of students with whom you plan to use )
. - "o [ . , . ¥ . 8 . . .
S the i ormat.ion *ap‘g.’skl]ls presented in the training sessions? ,‘ys~ - No 5 .
R . R ; ,/{’ \",' ) Lot ) *
’ le‘yog ‘answered no, proceed to guestions ‘2, 3, and 4. - .. - .
T y hf‘yoyua’nswer‘e(d yes, f‘?nish question ‘1, and proceed to questions 3- and b,
’ Number of students: -° ) . S . v
! ! When do you meér? Telass time\ after school, ete.) -’ . B
—— . . v . ) ; N R T . ‘
iy - < — k3 j




. Pro;ectTeen Concern

An Educahonal Program to Prevant Venereal Disease and Premalure Paren!hood

9

»

« ’3 . s - .
““ e 4 ' SAMPLE ACCEPTANCE MEMO
‘:i“ SN . v
%% NE:" Z : ‘ ¢ - , /
qabe i . — N .
'?“:&J 3. ! ' .
L g - ’ .
\x‘ﬁ?’ § Memorandum . \

iRl —ee ‘. _

i . S .
'éli iToﬁ “Applicants, Project Teen Concern— '

y érRoM

T g -
.‘ § . . ) {’
: %: . N B} . - ..
i am happy to inform you that your apphcatlon for the third trainmg B
ycle of PrOJect Teen Concern has Beer}* accepted T . ©,
" Fhe dates for Cycle 114 are; - . -
3_3 . Four Saturday mornings - September 29, October 6 13 ~a_nd?20 "o
fé 9: 00 a.m. = 1:00 p.m. . e . : 0
% ¢ . ~* P N R
: The sessrons.wr'll be held at George“ P Iﬂ gate B ¥ + k
! - gshrngton ‘High School, 30th Avenué > _30th Ave. dq .
- 38d Anza Street; Bungalow T-7 = 5 3 i
: P{éase dress rnformally : Y I . 2
. 4 - .
\ - ~,'.‘ v% . : - : . . ' _ -y 7z )
- :?‘ ' e I ’ S T o
X F"_,look forward ‘to~ svee.rng“you on Sept mber 29. In order to begin the “
. p%ogmm at 9:00, I am reduestlng that for-the first session you arrive, .
_ aF 8:45 tao get regrstratlonaand paper-work comoleted Nf you-are—taking - -+ -
. 3 g y .
- gh course for unjversity credit,, please bring & check for $9 00 payable .
t“% Callfornla Sta Umversrty, Hayward - ) -
. C SRR .
lﬁ ou have any further uestlons, _call -the secretary of Rroject Teen S0
. C ncern, Janet “Welnber er, at 863 l&680 Ex’t 300 . /¢ . ‘-
: g L 8
- AR % L . , . R .e,
e oL : . ? L ’ - v - N I N ./ )) oY ‘.’9
?ﬁ : i T . ~ :.u __...__-“{_'_,.‘ _ ‘..7/“/3 L \'*:n °
T } } ! - : BRI T ’T Ve & ‘
.- ) r‘e !'-_‘- o t N j. ) , < - e FS
T AV T P LR
:‘E-:Q :”»’- r d " * . L ~ - ' // - > - e - \ A\ »
.%:“(7 ‘.n:i‘%:ﬁ‘. “ . ] . ;,,. . - .. . ". . Y .’ . .
B L ”f{é‘ N - . ' - ST P
‘. ‘.91. _,:/":‘. .. P N M . " e
S : , ‘ S e - o
- :~ ;Zgé)‘ . . '} / '_ /; " .:.'
S S o RS
= W Foopoulmg Agencies 7 - o : .
oo »,g‘BiYAreaVen,nlea! Oxsea,seAssoccahoﬁ Inc. - . <. R
Y 7 1 Cali Yrnia State.Univérsily, Hayward - ‘ ’ S g .
o =3 Cahforma Congress of Parents an Teachers, San Francisco Second Drnncr * . —_— -
‘5“ 11.4-Human Rights Commission of San Frangisco . !
N lannag Patenthiood/World Population, Atameda—San Francnsco ' ) I, g '
\%} . r'gan Francisco Department of Pyblic.Health -~ . Sy
f "t.iBan FtancascoMcdxcalSocaety ‘. 102 . . s
SERICH: $ — :
Etb
&8

Joan Haskln, PTOJeCt Director

Qn

i

n;s«: Franflsco Unihed School Dllmcr 135 Van an  Ave., § Robm 213A San Frhqcnico. cAwoz (ns) 063 ‘600, Ext.aoo
’3’5-‘? SoEe
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\ - 89 ; " APPENDIX W, CHAPTER TIT
_ . ’ - , " y R .‘ Co
T INFORMAT ION PROCESS ING (I'P) . R
- Goals: < e ¢ ‘ ) ,
' ' w4 : ‘ » N %. . ‘ ' h ’ ’
.. To 41volve participants “actively in the learning process. -
" To_‘faci,l_ifafe the sp‘é_’ake( addressing the. concerns of the parficipanfs. -
e To model a 1"ejchniqué for the classroom that w.ill. involve stydents from . = -
. the beginning.” ' - ST S, .
. A . - /;? .' ) - — . . \ ‘ . N i \ P
. ’< ‘ » ' ) 4 ] ’ <
Group Size:™ LTy ‘ oL . - .- -
" iA_ny, number.’cf small groups<f four. '
’. S - Kk N ( - e [
o Iim_e.: K . . e . L 5'/ . ) ‘ .\
. wF , Tén minutes béfore” speaker; I5 minutes fol?éwidr'lg presentation. '
:" . ,‘. :‘ . : . . . - —— - ‘ .. ‘ PO
' Process: N . o ‘ T . ] . -
C ' The #aci | itator introduces the 'procesai by explaining 1"ha1" information™ .
processing is different than listening to a lecture. |P requires: . -
" -active seeking T A P T
+ =active listening R . . o
b -active evaluation . o s ' -
- . > I . ! ) D ' - . -
t, 2. The facilitator asks.the group to divide randomly -inte groups”of four, - R
select. a spok,espersog{ then discuss for ten minutes: * . o % s
" :"What are my concerns and questions ‘in this arda?" : . .
. - . "What guestions do | hope the speaker wiil answerz" P .Y
t; : Put these on the wall on' butcher papen. | ‘Spokesperson re lays concerns’,
) . . ©w e oo . S e T e
3. ° Speaker speaks 45 minutes, incorporaﬂng(;fheir,'questi‘o'ns Into the . .
presentation. : . - T o ‘ N
LAY . . . ! ~ ) . N . ;A 2
) 4, 'Par‘ﬂ‘clpanfs regroup >i=n"1'h‘e,sarﬁe fqrézzs of four for |5 minutes. ’ o
- They discuss:. o . ‘ ) CL :
BRI + . -What did | gain?. What sfood out ‘for'me?. .. . — e T \ .
: ; ~What further information do | need?” " e . AN
- ~What' do I.call into.question? - . B <L ~
4 Put these questions on blagkboard or butcher paper. ) S )
: :"5-." Eai&h ‘group writes 'f"W‘_o "further qdesﬂon’s/ for speaken'anq‘brin‘cis/m:ﬁ back o .
- - . . tTo largé group.- Write on buicher paper.or blackboard for spéaker, -
/ . 3 ) ) " . l t,"‘ . ‘ ] ) ‘ . 4 ‘. ) . . ' ‘ i P
T 6. .“Speaker then. rés:pands.é“ﬁﬂ,,yrapsﬂeup session. " ‘ .- .o
y o Q" S , . . B ) :‘- . ’ . B i ¢ R )‘ . .u'?_ ,s
R R LT " e ‘ A
- ’;-4 e A . ‘/:-; ;—;' -1 "’ a"r“n;}"_(:—::”:?’v{dg; - ‘. - :; , “‘n — L‘ﬂ “’-‘-‘:‘M‘.M .,
i . ..., ;‘?“’,.: . "-1%"9‘ - ,‘ L *‘ . "".J. e S 4-& e
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o . oL o oo APPENDIX O, CHAPTER III
.~ * ’ . ) t. o | I ) - .
PRINCIPLES FOR DEVELOPING GROUP LEADERSHIP SKILLS .- . ¢
L , ¢ (Harris Clemes)’ LT e , j
:. . “". ' "? ‘ ’ i . . -~ .. R . ° .
) The followmg general prmcnples are usefuf “for those in a group leadership . -7
. ' position, in order To faanlTaTe commun § tion, trust, and ihteractiod. - .
B -t \ iy " N ’ . P -
. ' ’ " SASE : = . * 2 _— .
L _ . ot . - TN N = >
S Structuring” - - ) . . . 7 . , '
. . . - L. \” ~ B Y —
’ 'Cfrcls sfumulafes dlscués.»on . . Coee e
) Starting . .. S . . '
. Stopping | o . T R
Ground rules ;| |grstatements and put-downs ° ‘ .
Expectations . . . . ! |
How to talk, wait, listen - . . A ,
R From less Theavy, heavier . : . - _— |
* Your dwn behavior as leader : ) . . _ Y
' =L et ' 2, . |
A Allowing “ - S ) . ( ,

. . ) . <. . . e . . . |
v  Keep silent; wher not to answer i .o v : ) N ‘
'y .' - . - , x . - N —_ 4 -

- ‘§, ~Suggesfung\ﬁ - L V \

X ‘- Sunmarlzmg an area, re-phrasing, Turnlng it baek to the group - . \j

Gl . pick up on the thread.~ g . . |

S Focus ma y not need fo -be matnfalned e .

) ' e " focus. . - . fe ‘ . .

A ! v : o o . " ' ‘

"Teff me more," "elaborate," "Do you want 1o go further?" - : e s
_Structering - "gate: keepmg" important -with, highly verbal peOple. i K

C . Model openness yoursejf’ - model by sharing sombfhnng you-can. v - \')“

L. ) - -, = - S

, R ) e .- d ! -

“:TO v i . s < ’ : .

L " - -— et A e [ .- \ . o

s = . k= . 1& f

. . e : - t 2 . . ) < .

_; ' s ‘ '. ‘ I - : v , B # ) -—“ B

s - - - ’ o “”.

,“«‘; . ' . - , ) . . - \‘;s; ,

’ { ‘ LN . ’ )

« l “ . — - _'.‘ ¢ e .

4 '& - ~ .. _;_/_ - -t . P a :
_ ) L ,_' y “ ' '“‘2"*\ \J 'y
- S R I - n - S
4 K \ '~ i : 1 04 N " - - . / e o
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A T

Please cjrcle the appropriatezpatéébries:

-

- Your 'age range: . Under 30 30 to 40 41 to 50 .,dver'SO

Sex

-

: 'ﬂale’ Female —(L

~

s

. - - : . . \

P - - ,
31 ‘" .APPENDIX P, CHAPTER IIT
Please fill in:
Birth Month Day.
-Your middle initial
7 Today's date

s,

o
— —

— ] /

PROJECT TEEN CONCERN SRRV

o

—~

O P Which of thé(followiqg is more likely to cause insanity?

Y

‘e

A. Syﬁhilfs.-

B. Gonorqhea.

C. | don't know.
2.

be ‘treated for gono

EY -

»:q

rrheg within the shortest time after she was iRfected?”

-

1 s ..
Quiz Qﬁ'r\lENEREA'L'DISEASEA TEACHER TRAINING CYCLE

L

.\\\\‘ ’\; N
. \ \\ | ‘ .‘) %

N
|
7

. .
’ " . N . °

LY .

ke . .
T T W e
:\}i’ﬁ‘ . - v . i T oor

inwhich of the following ways would a woman most probably get_ to

a doctor to

.

A. She notices a-digcharge from her'vggina. . ST - )
B. An'infected man knows either that he became infected from her of ‘that he
. may have infected her, and-he- tells. his doctor: coie .
- C. -;he infection has spread to her utérus and tubes and she has great:pain.’ v
jon' ’ . . ' Y 4
D. don'it know. . : . ’ b A
3. Could a person-who 'had a chéncré (the first sign of syphilis) pass syphillis v ’7“ o
-along to other Pperscons without realizing that the chancre was there or that .
‘ - he or she was sick? ‘ ) . . ' B
\ -~ . ’ ¢ L ] ’ - ——e
A. Yes. ' . K '
B. No. c -
] CT Not likely. ' . '
} D. 1 dod't ﬂnow, . - : . )
o, . . . . . “""r' - - . |
h.  One of these disgases is almost never passed from onerberson to another .-
© except during Sexual relatiops, because it must ‘enter the mucoys.membrane .
inside a-body exit. -The second may be passed along in other ways, beciuse . - .
" it may enter the-bedy almost anywhera. Which, of ‘the following is-correct? o
) _~A.. The first'is gonorrhea, the seégnd is syphilis.- e ’ o o
“B.~ The first is syphilis, the second isfgonorrheal ' ‘
C.. 1 don't know. T - )
5. If a woman thought .she might be infected With gonorrhea, which would be the
4 ~smartest thing for. her-to do? i . ' . S—
A, & Vait unti] someone caught it from her to make sure. e
B. . Go to-a ddEtor‘or a. health d?partmEnt clinic and ask th b? examined -, .
" for gonorrhea, © e . . e T e
“C.  -Avoid, embarrassment. Go fo a doctor and ask for a ""complete't. ~

.. ex8mination. ’

;

Do "1 dori't know.

Ll

“ . e,

.

. .

. 165
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‘ : . .
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PR - : 92 .- . —
v " CT P-IIT -
) ' ~ (2) —_—
Z’) 6. If PerSon A had direct contact with person B, who h: dqnf’ectious syp.hllls, o ‘
oo which of. the following could we' count on as the most rehable way. for A to ‘
‘get to a doctor and be' treated for syphllls? ! - . _—
" N . =
. A. A_gets-a rash and shglrt fever, and goes— to a doctor to .be treated for it
B. Sooner or, later, A will have a-hlood test -- for the Army, for a job,. to *

get marrled etc., and it wnH show positive. -
C.” B-is treated for.syphilis, and she teHS the doctor jat she elther cauqht

. - i )
L) ] ~

. Y it from or gaye it to A. _ ® o ) '
* D, | don't knbdw. L. T o e ‘ A t
i ' N ’ . ot ) L
7. For how Igng aft«?'r he |s infected with syphlll-s can a man pass the dssease’on~
- ‘to someone else" . .
*A. ‘The flrst ‘90 days on]y. N N V2R ) T \
B. From 6 weeks to 6 months. , . ) . ‘ ‘ . C
v * Two years. o R . > 2 e .
. 1 don’t know. . . . : . <o
I i o ¥ e "
.8. " If a man and woman both got infected with .syphllls at the same tm’e »»apd
— neither was tredted, which cou]d pass the d|sease on to anybody for ‘the .o
" longest period of time? . .0 . . . - \
E ] . . ¢ - : . . ‘, .. .
A. The man. o ’ . L
8," The woman.- -« - ,
: C. No difference. » - , R e
D. .1 don't know.' -7

. 9. If a husband and wife each had a blood test before gettlng marr:ed and their
. bldod tests were both “negatlve . would thege be any reason for the wife to a A

¥ haVe another blood tast after she became pregnant? , :
i . 1 : - b hid
. :/ ‘fA. YeS . .." - - LX) P
~ ., _ B Nor ! T, . ‘
. CiC. | don't know. ¢ . ‘. - R
. i! ‘< a - - . , < S
lO.z' Yhich of the foHowmg is true about tyba] pregnancy fron gonorrhea? ’ "\
< ' : R W ” )
o DAL It s a natural thing for every mature woman..h : 5, o
' B. It cannot be avoided. e E e .
T ; G It can be avoided by promnt treatment.' RV e
: ‘Q. | don t know. ] A:‘ . i R .. . . . ) .
o . L . 3 -
2% . Whi'ch of the fol_lowmg staten;ents is, true?_ ' L : 3. e~
* .2 « . y T FEEEN s
5. A. ‘Sexual relations cause venereal dlsease.h : " ’ ’ o
" B. Venereal disease, may be passed from dne persqn to another during Sexual .
f."  _relations. . « . -
sC. Venereal disease can be passed from one person to another only during’ o
-+« sexual relatlons. . / i
17 _‘D; *l don't knOW. - b . . B
. Y o ‘ » = - t - —
i ‘ ,-?‘ ) )
7 L] ¥
- ’ / - - ; N . ( ’ i -
A R 106 - i B
RIC s ] B - .
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" 12. A wéman wnth untreated syphilis can pass sypballs on to her unbdrn baby for e
| how long? . x'
, "A. Up te two years after she s |nfected ,/ ) \
B. Indefinitely. . T ) . e e / L
C. As long as she has sighs of the disease. . .
* D. | don't know. , . . T Y
_» 13, Which of the follownng new bahneﬁ should have special drops of medicine -puf__ ir
' in their eyes? -0 . .
P_ e . - . . R ' R . -
’ A. -Those whose 'mothers. are known to have‘gonorrhea. ' : <L
B. Those whose mothers are known to haye' sygbllls. . - A
.. C. A1l new babies. , L S . -
. ,  D. 1 don' taknow. X . " ) - -
' 14, Most men begin to realize there is sonethlng wrong with them w:tﬁ%n which of '
I the fo]lowung tlme periods after'they are infected with gonorrhea? - ’
et A. 2 to 6°days. . . . : R
' ~ B. 1 to 30 days. ' . <
© - C. 2tob weeks. - ) « ..
"fo.e D, 2h hours. @ s L, T .
' £.: I don't know. . Y ¢ ) . . ' : f? .
‘- . . - :
15, If tho first sign of syphilis appears between 10 and- 90 days after |nfect|on,
<. where could thls .be on the body? - . P . .
@ , b \‘ » . - .
o A. Around or on-the “sex partsy, only. .
‘ - 'B.  Almost anywhere. % ' L.
C. .0n the mucous’ membrane only, T ; . - ! X I
>~ o SRR . |

T

I don' ‘t know.

1]

16. }uppose you thought you mlght have syphllls

.
-

) B
B.
c
D

examlned

He coul

Whith of the fol]owung wolld he trUe7

»

/' : o

You could be:stve now that you did not h

If you had_ §yph|1|s, you got over it without treatment

You might have
I don't know.

sx\hu);s.

. 1K
.
-t .
. D
LAY ' ‘ i
9y, L &
] R - Ve B
L EA
4 . . e~ IS
- ’ ’
~ ! + - ’ ] ‘ ”
- € ey
, ¢ . *
L d F “« .
. 107
— N . o °
\w P N
RE ] e S 3

[) - F

,find. nothing Wrong with you.
Your blood test was. not '"positive' for syph|l|5°

®
-

© You went to g doctor and were"
_ Yous thad no S|ons of syphi

that-is, it was '‘negatlive'’
: . -
‘ r
ave syphllls L\ - )

lis.
!’ ”

at
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11,

- . g . . o . . — %
“ * . . . . -1 d ;
« * - - ' LY . . . ’
. . 94. LT P-TI1 ‘
- . [} - - . .
. - ANSWERS TO QUIZ ON VENEREAL DISEASE, . . v
A, e o, . ' ' .-' T "3 L L L
o~ - . - A . f .
B. Assuming all thése things ha.ppened B would 1be more.likely ’ -
- to happen f1rst. o . D v RIS
. . - - “ .) . ‘. _x.- - 5 + .
A ’Chancres are often hidden, pa1n1ess and withou; noticeable . 3
accompanying symptoms. ' . '
r . . ° c . - A = e 2 -
A. o - \, ‘ A
B. - A ‘pat':'ién}: often has what he thinks is a ""omplete phy81cal ‘ s
examination without having a cultuke.done’ for gonorrhea. This i ) e
a. disease difficult to di nose in women even when the-.doctor is ¢
. looking for it. -.° . T . ’ .

o N T ] BN .o ’ o e
. ‘ - . ~o ~'-—-m' . ,«’ . o . - .7‘,‘:
«C. This ‘is the ,best answer, generally speaking, :although +in T s e

indfvidual cases, the other might be correct.. The impoftant thing T ( Toag
is that a man: may be infectious through the second year. *

- . - e
.

B. * The woman ‘can pass ‘it on to her unborn baby thr,ough the fifth T

year. ) i ool . ) -
/. :-“ - . - X} :’:"_‘ .a l,“
A! Either one could have been incubating syphilis. " - . -

a i N
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B. Sometimés secondary syphilis is the first sign. ¢ [ P
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Lo« L s : ’ -+ APPENDIX Q, LHAPTER IIT
S L0 7 CTOPIC-COMFORT QUESTIONNAIRE . T - &
- o . ” : . . - R * : ;-: « . ...w; . [
- Goals; . . : « L ) - . B . :' _
7o identify areas of comfort and d}sgﬁmforf for teachers, ’
. . To utilize group. members as support groups for each other. . .
\ To identify techniques and reééuﬁces'for Teaehing'fro% within the pérfigipan_s.>
. ' C o ' o :-..3 . . o
“ 3 . . ' - 4 ‘ «/ N
Directions: . ! ‘ . ) T s F A
L. fntroduce the quesfionnqirélby explain(pg.ipaf;suppbkf groups will be
" formed for the next sesé?on;on'ﬁhe basi's. of "responses +9 discuss areas
of comfort’and discomfort for edch topic. * Questibns would include: = - °
. -How can you teach, this area? . . : " bt .
_ ~What diffiéulfig& would oné encounter?, - . ; - s Y
- ..“What' resources are there in teaching in thi's area? T8 ’ .
507 o7 :"';.“\..‘ T o *'*.‘ VTR e oG LT T T T T B U Y ra 4 SR-E SR,
v 2.0 Ask parficipants -to comp lete-questionnaire oni fol fowing page before
*. _leaving the sesgion. _ - : . -, Y L -

. €

v T3, Before, the next 'session score questichnaires 558 divide.participart:
Sy Jinto, groups of 4, as much as possible having the groups represent.fw
© ¢, Unconifortable ovineutral With’a fopig, and two comfgrtable. . -~ *.7

. " . - o . y i o

= . H

v

. ot . ‘,..'J 3 - R . - i N 1
) 4, At the next- seSsjon, give groups their-assignments with a topic —and ask
th, 7 them to respond:to questions 'fn (1) above for 30-45 Tinutes. Each group

 to choese a spokesperson td report:to’ larger \group.. Put Yhe Questions .4

on jhe board.... . -y . e g .
L. . S Lo R AT I >

. 5. 'SpoﬁespeEEOHs share highlights briefly of:suqqesfiongibﬁ how to Jeachf =
-7.on this topic. .« ~ o . —

- .

o se s :
- .- - . .

S, T

\ .
3
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. “ : [, ) : » 96 X ) ) . ; .
¢ L \ ’ C Q-IIT
- . i B .2
. - LI - - ‘e
Y N ' : i -' ': . . e
- . TOP | C-COMFORT .QUEST IONNA{RE "L ' .
? - L g - ‘ . 4 . : ’
' . s 7 v ~
. Ma:z\e‘ . - - . Date . .
- Phone."’ Py -~ - Grade, Level s ’
. R * T a . .- > . -
) N - —-t o
N v R P - P .
Rate each of these areas on a five point scale .in }erms of how, comfor’rable you
. would be in feaching This particular area of human exuall'f‘y. e
© . N _ M "v.v - ' oo - e .
. T N k4 oLt oot » e :*,)7
— | -.very uncomfortable o oo o A .
"? - somewhat uncomfortable T .
-3 --neutral or uncertain - SN .
4 - somewhat comforiable ) .o
. 5 - very comfortable oo 2, v ‘
:; - » . , - v’ -
1 . - ) ‘l * - -’s e
Jopics: . > ™
- ~ N - - a e e e ey e N
/ . nt O IR I S S <o, N
e - Venereal: Diseas@:- -~ <"+ > : - ~
O . ‘ v \ ‘ < —
- - . N P ! g
LT Premarital Infercourse , ° - A .
——— - =
i - = ' . . , 2
- . ___ Pregnancy,Prevention - . > L _
-’ o ® . i ﬁl\ _ R . - . s; . "
= o _Physiology of Sex .- ;
ot TS k . - : ' : e
_ Pornography . ' ‘ o, N . -y
_— ., ) . . ¢ s - . -
N N *° N . . LS
-l s, - 3 3 .. f,:
. ol -Sexual Enjoyment -  °° ‘ < *
MY - - ‘ . . -
? i " {, - : f{ 0‘“ - i & )’ —' - ~ " - o B b
4 . Homosexual ity e :
T LA ; © . A B TP :
- . Masfurbahon = e - LE
- ‘ .’—‘. ~ ) ’.“ 4 . .
" o Aborflon ,.: . ‘ _ = K ‘- . . _ N - " }' ’
.- e - . . . .y ] = e . ! . ) . °
. a \ ? . . . L T 5 ‘ . C e
- . * . .:‘ - ..
" () ¢ . ‘J - - ’ . ‘w ‘i
! e - . i ’ » () - ' -
. - * . st “ L
£ ’ - . “ . ‘- vl N ‘ ‘
. . . A~ . = .
" [ ] - - 3 ]
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- Pledse fili In:  Schooy -, Grade : APPENDIX R, CHAPTER ITT
t ' " Age_ ..', Birt'hdate ., Sex . o
. ) ’ STUDENT QUESTIONNAIRE REV l-SED VERSION FALL l974 N

. /-\ . °TEEN CONCERN KNOWLEDGE INVENTORY - s

e . - . ‘,, ! ' AT
ﬁlRECTlONS "This is a multlple chOlce test. Please drawa circle around the *
' letter printed to the left of the ansver you consider to be the BEST answer -~
to ®ach question, Choose a BEST answer to  EACH question. "1f. you do not know,
guess. . Be sure to answer every questlon. . B} <0
. . 3 -
1. Present day medical treatment for gonor rhea (clap), and syphllis (siff, pox,
bad biood). . , ) .
a, docs not hurt, but Is not very effective. a ‘
b, is painful, but is very -effective, ) .
c. does not-hurt, and s very effective, with little tlmm lost:from, sctool, - ' /’
. dv--does-not hurtt, is. ‘very- éffectlve. but requires much time away )
. from schdol, ’ . : P _
- _ @ i N e ‘
2, . Vhich of the following is the cause of gonorrhea? ‘ : .
. .
a. Sexual’ lntercoursé. . - . C ’ -
¢ . be Germs . C ‘ oo . T ‘ N
" 6. -Sex organ strain . e o
dy Syphliis T R ' L0
P ! S - - ‘
3. Hasturbatlo :,_(playing w:th oneself)., «e o : " o
a.- is. in no way harmful & the body. o . Y .
b.. -causes a weakness of the ‘body, and lack of’ enérgy., = | & - * v
¢. s asign of ‘emotionadl problems, - = ' i -
d. - can lead to homosexuality. ~ \ ' .
b, The birth control pill works because'.,. « = ) .
Ta, It keeps the egg -away from the sperm as the egg goes ctowr’ tle tube. s
~ b, It l.eeps the egg from-.being formed o, o -
¢., it s -a hoFmone -that keeps the ovary from releasmg an egg. . -
d.‘f -none of . *‘he above. o . e -
How do hur‘an beings get. syphihs? $ -
a, By Sexual contact with an/lnfected person.. co- g
bs By sexual -contact with ccyred person, " - e .
€. - By wearing ‘the clothmg of an: mfected -personm, - ST T
d. All’of*ﬁhe above. o PN e e %
..;":' Lo e - . - L. a@ P .f
6, lf someone believes -a VD infection may have Occurred ‘what should be done? . o
R - . . e e _ ) _ ' ]
2. llait until some of- the symptoms appear., ’ o .
5. -bs¢ 6o to a doctor or health departnent and*ask to be exemmcd for S
‘veneréal «disease, _ “w - —

:’,[KCAsk a drugglst for meducme to cure th<= loodl 1 o
N e - i e el f "

2 Avoid enbariossment by asking a doct f°" a physical examlnrtion.

-
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e

PEEN

: N S
N . SN o ’ B-IIT
' © 7. The time when a woman.ts “mos t erl}« to get pregnant i1sf, -, . ©o(2)
| \ . &, midway between menstrual periods. LT
i T b. the week before and the week afiter the. .menstrual period,
3 ' ¢\ during the menstrual period . R > -
l ) . ) B . . ) ) ")
. 8, How can a pregnant woman who has Untrea;ed syth!s pass syphiHs on to
) her unborn chitd? ’ et : :
© . . The baby Inherits. it. -
' b. The cerms pass through the placenta (where the baby ls attached inside
.~ the'rother)to the baby. M s .
n <. The baby's cyes may be infected with syph-i;hs as it passies throuch ’
CLoLe the’birth c/anal. . L R X
. é. 0f the fol lowupg possibtlnties, how will a woman with gonorrhea be most B
. likely to flnd out she has ‘the d'sease? o
. - - T
s - ~ She ‘can tell from her own discomfort and other symptoms.
. b. . A‘man whg has sexual contact with her will notlce his symptoms and
- may tell:‘hér, or name her 3 contact.
“ c. It doesn Ty make any difference, it will go away anyhow.,. - .
d. There are no reliiable.signs of havmg gonorrhea in women. : -
v IO i pe7ople are informed about vo, and cooperate with their health . m
AN departments, VD e L '
\ ("o‘(\‘: ¢ J—— .
as can be reduced and controlled. . N
b. can be_ reduced, Jbut not controlled. o \ g -
_ c‘. witl stid} remasn an epldemlc.
- 3‘% What is the. -mos t comnon result of untreated gonorrhea in both men
x> -and women? | e
:g; . ~/ /“‘ ) .
: a. Sterid Lty «fnot being able to- be’a mother or father) : 7 .
b. Loss of hairs e
.. €. .Increase in acne, ’ - ’ :
T d, Nothing; it wiH go. away. Sl ¢ oo
12, The condom (rubber) when used properly, offers protectlon from gonorrhea oo
“a. only¥gr the man using it. ' ) -
-b. only abovg 50% .of the time, . K ,

[ ,for the wom

‘as well 2 the man.f

'3 “ . - - -y
’ ‘13 ln thc early stages of - infectlon-, a person with Syphllls may notice ..
. - PV a -4_ .
) . a, not!?‘ng unusual - - LT e
: - b. a low fever, swollen dlands and a ‘so‘re"th'roavt. ' AR
: " o a skin sore.called a chancre. . o S e
N 7, any of the First three thoices, ’ o
X N N e ' ‘. o T -




Soals:

. This role play is introduced: ' - \ . ‘ P

* .
l..

2.

. M
o 4
.

g

-
FE P .
4 .

L e . : L T : - o . s
23, To develop skill in‘obseryjng verbal ahd non-verhal cagf. - .
. R > L d \‘\ LAd '., » ' ‘ W ' g 1+

Group’ Size: - A ~ ‘ B R
= ~vParticipants group int¢ triads. ~(Role play in-a'triad is more involved and
: less threateni-ag ~than a '

Process :

" directions for the roi:/?s follows:s = st

% The "students" come back and are given their*directions with the

““foF two years.

"you are afraid of your ‘mothér. Hidden agenda: What the Tea’hﬁr'doesnff c
“know is that you have already had “intercourse, missed your last period,,.

e RS ST N ) . w?i
." Directions id{ébsefyens:’,gbsgfyers are; to, watth the .int8Fp]ay,
‘especially to be aware of what was happening if and*when %Qé stu
] BYem

e .
'

-

- s ?

‘ . ROLE PLAY WITH A HIDDEN AGENBA ~

\
A}
\

.y =

A ¢ - - \ 4 ., ¢

- e [ .

To:develdg/souhéeliné skills .in a school setting - T

To put participants in toych with feelings of adolescents.

\

» . R
-~ # hld R SRS
« 33 s

. . s ¢ - . A . "" P A b - ” . ’ - ’ .
To- learn' to give feedback in a positive‘context:. : ) -

@ ra oo " . ’

N .
- - — *
o Xy
-

role play before’an entire group.)
v Mﬂ‘ A ' ! ' .’ : P - ‘- &LET
oL £ . M - »

Faci litator asks each meﬁbeﬁ of triad to decideﬂdhefhef Tﬁéy will be .. Los
(a) the teacher, (b). the -student, or (c) the observer.

The'ﬂsfudehfs",are asked to leave the room and the "teachers" are givén

You are a :zgial'sfudiés feacher at. a-conservative junior high school. Lo
You have tried to get a sex education course started and have experienced._,

some criticism from parents and teachers in your schoot. The vicé .

principal supports you but the principal's.stand is unclear.. One-of your - "
students has requested a conferénce. You have alréady mef\ the ‘mother
over the .sex education issue. You know she is strongly r igiOUS<wifQ/ .
definite ideas about'what is right for her daughter. ' ? e o0

R
h ki

« . °

[ - P

"teachers” out.offthe room:

You are a l4<yeaE old.girl. Yod like this teacher and are-very ‘interested”

in the class. . You have ‘made. an appoinfménf Jo, discuss a br lem. The
probiem you present is.that you've been in love with a non=Catholic boy
: Tﬁgggoy is pressuring you to have sex and yalirare asking

The téacher what yot#should_do. You have been taught .this iggwrong, and .- o

e

ahd are afraid you might be pregnant. When you meet the tea her, give
only sthe first infdrmation but not about the pregnancy. Onl bring. up, C b,
That information when you. feel you can trust the teathér. - \ . '

_ . ; \}4

felt she could, trust the teacher -and stated her\re€k§ggé
v Sl

.
,‘-‘.va — . , , “
) ‘ 1 e . e e -
.. ¢ P R . . .
. , R A ' s P i « .
A ‘ . N o, L . 4 o
;o e L Lo

Rl . -

R
Wowrpn Venn, ot L G S

s T
» 4 c

> 3
v,
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o 100~ - C
A R ’ S-IIT ‘= .
i | o /R
Coe : - ' | { : K ‘
4. .(continued) ‘ : N . . N S b
I [ 1 - : ) - ) L ' . |
L . )
For-example: What kipds of clues did the Teacher give that s/he was -
k. ‘
o g listening? x . i -

,5 How did the teacher gef the student to open up? What were .-
i {~ o some of the techniques? ' s

‘ ? . ; What happened to féEil??afe sharing Qf-feelings?J

. , © What did the teacheF do when s/he was not gefflng across
2 . to The student? ‘

.
N, f S v - B -
- a. .

~5. At thedend of rofe play, observer glves feedback To the 2 par?tC|pan+s
on The above questions. . |

v

!
Y

B N - - : N l . .
' " 6. FaciliTaTortifads discussion with the-large group on the experience of
w ~ - -5 -fhe role pla ‘ . .
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e TROUBLE SHOOT ING CLINIC’ W ’

'To |denf|fy,+he unspoken concerns of feachers in teaching in the grea o ‘ P
‘sex education. + . = .o . 2 ' - . o

v - . . N S -~

L 2N

<

To 94ve an._ opporfunlfy for experlencnng how to deal with senslflve i

I% uflllze The group sfrengfhs as consultants to a Teacher. ; ) i N

2

— 3 . -

~

"Groug Size: oL S . -

- . . B

Divide Tofak/gtoub into smal | groups of 5, B . LT . EE

-

L - ;
L3 - 4 k4
Time: ' v
: . - . .
Lime
- ‘ -

AT
-~

°

"% 30"minutes ~

g Process:

N y ‘ ~ [ r

. Facilitafor has already reviewed the cards with concérns from the. prevuous o
meeting. One topic of..concern Thaf emerged .many times was how to handle

quesflons on masjurbaflon.

Facilitator .explains-that,

in the Trouble shoof

5

SR

B

*

\

ing clinic, parflclpanfs are

'

o’ acf as: consuITanTs to sach other on ways To

hé ndIe dlfflculf questions,

Each group of 5is asked to consider, "How would
who came up apd asked.,'How do- "you masfurbafé’ﬂ or

- N

u answer' a young person »
' you misfurbafe?'" ‘

Ask each group. to cons 'der dlfferehces fn handlfng !
asked (a) in-the cIassroom (b) one-to-one. .- o .7

.
P S ot
\l

|

. quesflons if They were - s

y

’_ Each group is fo a' i s Thougﬁ they are @onsulfan%s To a\teacher,, discuss the

their recommenda#g,n ‘for the Teac er in The case.

4

Choose a spokesPers nArecorder to reporf back to Theﬁﬂafge group The solufjon. N

..ﬁ'& . s N s

. ‘ ‘BN




PROJECT TEEN ToNgeRy 0% APPEMDliX 7, CHAPTE’R III‘

Questlons for Trouble- Shootlnq Cllncq
{problem “involving. action/jinteraction
with students, regarding human Sexuality)

-

i» A teenager said to me: '™Most of my frrends go all the way w:th thelr .
L boyfriends, and'my boyfriend wants me to,. also. ‘I don't want to - lose
) f"ﬁ my boyfriend but |'m afraid. My parents would- klll me lf they fcnd
\ out.what we do sometimes.'t’ - L

-

- & (IR —— — - &
S

A young,glrl comes to class wnth monkey bités on her heck and chest,,wearlggi
a low cut blouse. ‘WhHat does the teacher say7 (there is a c¢lose _relationship
between teacher and girl ‘and grandmother). Then, 2 weeks later, the .grand- - -
mother tells the teacher that the gir} 'didn't come home , she stayed at-a-
boy's house. .“But the girl is very moral and wouldn't do, anythlng,” sald
the" grandmother What does the teacher say?—{?he teacher—Ts also her coun-
selor) , 4 t ) ;9 ‘ . o
* ' o ] {r - )
| haye four teenage girl- students who' have crushes on me. | am 5|ngle and
male. These girls are 9th graders» They. enjoy-cutting classes, v151t|ng
-me and bringing up’ the- subgbet of sex {ah¥ch | tend to ~avoid) ..; sIheséTg:rls
are excellent“ in my class. * | m”fond of them -- and I do not wish to turn
them off to _my class -~ they are, ‘turned of f by so many other classes._ K
ey . ’ _—

How do you masturbate? quzycu &ver do it? : ’ ". C ﬁi:. R

w ” (,. ~ .
How do | duscuss toplcs }lke homosexuallty, when | don t ﬁeel comforteble .
about Lhem? - - <

. v
. s
[N

€

Chlld: "Bo you enJoy séx?”
L ' .- WA .I;a

T e _ s )

* If a student asks you if you masturbate and how .
1\,\ ,‘ . v ,, . -
Student asks ycu pount blank:’ “How ‘do you feel about pre-marltala ?“

% ! ‘ T
How- does one deal with the subJect of - premarltal sex, etc ) when one is=
sangle? , (_ ] - . E

i H - R

‘dr* : - “
| don t lnke to be dlshonest but N would feel uncomfortable if a8 stddent
_asked me if | was a lesbian. 1 am rot nervous about being lesblan and
‘dislike hndlng it, but I'm-not quite ready to lose my job yet. People
" who are heterosexual have no qualms about-admitting it’, and | feel that
hedging abovt being lesbian“implies to the. student that there muSt be .
somethung wrong w‘fh it. : .
Studenb. ”Do you, mastﬁrbate?“ “ ; : : ‘ :
12. |f~a student asks me in. class to explaln in. detall how he .or she can, masturv -
bate ) L - .'“’v,,_ . . - e » '
. A S
Ye l3. A sixth grade g'rl who couFrdes tha& she" th1nks she |s pregnant

-
S ~

lh ¥ How do you confront a small stature boy who goes anound calllng has .peers

)4_ L u7 . . e )
faggot o W« ~ ” 118
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i

.. 23,
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“How do you deal with the problem of boys ‘&9 are cal fed names be,caix_se‘ T _(2)
they are effeminate? They dre picked on and latghed at.., How-can this - -

roblem be' s&lved? - P e B
B e - S N , Pa
. ) — ?‘ .'/() : AN . ' .7 -
In elementary grades (i.e. K-6) a question wa;/.ra‘i_sed d4 .the specific c
actions of how sperm entered. mother.; pa R -
¢ . e . v

< -

How do | élicit responses from a ctass disc’uss‘,{;ng__preﬁéritali'Sex,fwhér;/‘ ‘

the elasslappears to be reticent, shy, and inexperienced Tn‘,'t-hi*s.areao «
» . v - : ¢ ~

. B
A

ys ¥ N ol : . . ¢ . . s‘ . A -
How does a teacher define homosexuality? A LA = e P =
~ . n. - . d . . ‘ . . v - ) ‘ ‘ f'"’"'
Yo . « Yo RrE . . H e
How can | help my students to be more open and accepting of different,. - \
types of people and different life sityles i.e. hemosexuals, lesbians?, . ** | v
\ 4 K3 . . P * . - S X —_— ST -
— . B ¢ ) ' . ‘ [ ) '4 : -
Getting the students to open upwwﬁ,en talking about abortion *-- most- . TN
‘students seem to shy away or have s 6ne*si5de<(i"-v1"ew,. “How do you get -
the students' to see’ more than one view? T ® . .

e ' B | -
N - ’ v/‘ -’ ’\ ““. - . { ‘? 4
Where-de—you draw the line between explaining what you know is the? proper_ "

thing to say about ‘a topic. in a--classroom ?r)d‘whét you really ﬁ&uld,%é? o

¥ “yolr own children? Lm0 T
. ———— ] : . . <t » R bt ‘),' . s

N . . " ’ ) g 3: ) ° o '?‘
Problem arising from discussions involving 12 .yeat old girl(s). and male . -
teachers. | S , .- ' L e P,
; _ . N I " Loty ‘,.I‘(1-" N <, *' , : ) .
. oL T LT N e . o ot - ¢ .
To”enj’fby sex. & - . * . Coe PR I T

r % " . . “ ) ¢

S




- "APPENDIX V, CHAPTER TIT

N\

FORCE FIEL ANALYSIS

“e.
s

-
{
-
L e 4

To provnde a Transtflon fromsThe |nservlce training to the schoolroom
situation. » . ‘ . ) T

«
N

To anlayze the components of a\problem, |den+|fy a goal, and formulaTe
concreTe sTeps toward ach|eV|ng the goal SR .

To uTl]tze The strengths in the support groups for’ assisTance in’
'formulaTlng the goal and the sTeps Toward achleVIng it.

~ .
v

5|2e -of Grougf"‘ T ' ( A.

Facilitator divides foTal group into support groups of 5or 6 people by
SR grade level and schqol Tfunction. 4 )

. ¢
‘ -,

. & - ° o v
£ - -
4 e o vTo- -
« L imeds .. . v . .o . ‘ -
l 4 b .
. . .
!

-»Allow Wen m|nu+es to flil -out The form and five.minutes for each person To

‘-“3”( work with hls/her supporf group (30 minutes in alL)

P ’ )
e . . . L -
r -

MaTerlaIS' ; ~

‘z‘ Mlmé

¥
i
N
3

¥

.

Process ' B ' . Y .

R Facilitator explains the need to infegrate the #ralning experience and o
. develop a plan-before re-enterifig the school sgruaflon. The Force. Field
Analysis approach provides a way of analyzing the problems and iormulaflng
a goal '¥Ad next steps. * It is also a useful prdblem solving process.
Re!igﬁ Theory on Force Fleld Analy5|s, Appendii F, Chapter II.

- a

’Eacilbfafor &S each péhson to: ¢

,her problem and goal comlng euf ot_#he workshop an The fopm.’

-

lnd|v1dua‘:y flll out the form in The group, llsflﬁg The‘supporfs anhd
constraints (blocks) in Three caTegor*es- Personalp Other People, -

Slfuaf!ona] ' - _
! ' < o

Then describe The ‘main resTra?nlng force to’ The 5uppor+ group. g@'

b

".r,i,‘

o w"

1"“‘

s’nf’

sty ot Via e SN fw-.u"
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CHAPTER IIT"
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'Restraining Forces
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DIX X, CHAPTER III
~ - APPEN

N
‘. . ~

- PROJECT TEEN. CONCERN i

1 * N N ~

. The purpose of. this questnonnalre is to enable us to evaluate thws tra:nang
format both for the S.F.U.$.D. and for HEW which is funding. Pro;ect Teen

" Concern,-- One of our godls is to develop a- training model that: really works.
Your reactions will form. a"éibasas for modeyang sUCCeedang sessions,

Name -- —-
Position -em: .- .. ]
. School . . : .

~ i

e,

.

A, To what extent were your perscnal obJectaves realized 1n the tralnang
program? (clrcle one number) . .

. »

4 - e —_— A < "; - ' X
4 B 3 LR 5 e
Nat at . = ¢, % BT S"ébmplete1y

all Tyt e RN TR 20w, : wr 3 - as 055|ble
. . q'-“. S Y T N . . s p

To what extgnt dld“%ﬁ?‘ nog N ff“f: ur opjnion, succeed in meeting its
objectdyes? (cngc]e‘ona m "‘“ T n'-’..‘
. ". Y i
'—TT Do %¢” understand.xhe uses of value clari{;cation?

~<m_ﬂ.‘

- e ~ -

—‘I ) ' 2 e . | 3 * s o
N#( at . , 4Neu ral ) Vg e - As ‘completely
o all . T T '—-«—--Ya_as possible

~

g. ' ) w
Not at- . ‘ ST e ‘As. completely -
Yoall - ) : : woow T as posslble

< .-
N 7

3. Are you aware of the Influencenof moral’ ethncal and spiritual values
on human behavior?" .. o -

3
o N N .
————

T 7 3 E ¢ 5.
* Not at L Neutral : //As completely‘
- all : , ) o ’;;,,//”///T . . as posslgje,

~

3
.

—

Can ou recognize the ps hcﬁggz?a] changes that occun*f adolescence?
y ///¥3 ﬂhm

Not at— S qf—ﬁeutral ~ 2" As completely
atl. ,»r‘ "’ ’ R .as possible -

- oy

~

~
5. Are you Yb1e to descrlbe and dnscuss male and'female reproducfﬁve ~
anatomy and phys?ology? , gy L.

\T"'Z

- Not at - ) Neutral ' .~ As- completely
20 all S ‘ B : . - @s po;é%lble -

. * . .
—t A v

© 6. Are you aware of a varlety of methdds of preventlng pregnancy and
of varying attitudes’ about their use? foe

LI . o — 3' T R R i
2?: at . G . Neutrat, 120 - - As completely. - -




- - . . ¢ 1 .
- - > v . ° " . » . . .
: iy : . : . * .
. - . . ¢ *‘ .
'a.‘: v R ¢ " ¥, - J - -
) \ » . v L
.%. . ) 107 . ‘ TITT .
CouR - : . . A ' - .
. - . v e N s ; .
- ¢ " L w‘ i .. )‘M««:‘*-M; @ . / . A (2) f . e
. 7 =L u S o Lo ' ) B
- /( . . . .
- 1. ! Have you increased your knowledgqf of+the preventlon- treatnent and control Y
of venégeal disease? e Lo JIY NG . [ .
- § 7 _{' . Vo e ol . - o -
- <l = S~
. 1 - kz et - 3 [ C . . ‘
Y a N - . . '
. - Not at By Neutral s S ~..As .completely - .
. all. - .}w s ‘ ’- '\; . . . . \.\as pOSSible “.1
. - . . 5 P:‘ , - - .
- 8. Has - partucnp.u:on in qroup process increased your connumcatbon skllls? S
. A w B . — . , , - . " ]
; 1~ e 7 - R - L : 7T :

lot

5‘«5 completely

e ’ 7“ ' y
- <all - \ g e L e oo as poss-ble
RSO ’ . ’ s A ‘”tf ™ v
T . : i .
. 9. Have you mcreased a.:aren g,cf cultural and ethnlc d|ffercnces that |-nf1uence
’ hhnambehavuor’ Ao Y L.
cx T A A L 5. :
Not.at . D Neutral = a .+ As lompletely _
all . L. ) ‘ ot as posdipte :
.‘ " . . .
S0 'B.ooyow ow several coﬁmumty_ r&sourcee‘..&hat are,avan Iable for’ re'ferral of :
°.  problem mvolvnng venereal disease and prema%parenthood’ : ' B
|a i, - . .
’ I ’ < 7L2 . =3, "V 4 ' 5 &
- . s L] N N . B
S Not“at ~-- e ‘ s HNeutral . \, .o As completely - -
1 - ; - - Lt ) S ib. T
i S A ,a e ossible
. - . , s T ' IR Ry . -
/?-/ Ao ' e 7 Lo - i I e A
; ~ : . : v’_' . F ‘ g ’ .o
i " LSETIME * . ‘( ’ } :
S - . 4 3 N . Lo o, foou, A
Please rate cach o/f the sessiong;-ds-to tife allott~ed for ‘lnstruct.l on (see page;) e
- v O ) O . __—o_..\_\
) | . N - [ - ! ‘/ A
o . ] N 2 . : ,\ . 3 . . _ R ~]’ - S __‘,_” E
§ Not enough - - .~ . . Right amount” = , ’ * Foo much ' ‘
. - time : ‘ - of time . N - s~ time
*: g ) ’ ¢ . . _' , ) ‘ - . ‘ ’ ‘N
e LA },’ :
T 1 R . -3 -~ N L 5. .
Not en8ugh -~ - : Right amount I Too much , - el
time .. - 2o of tine - . timé " K
o ) " ' - . - o T
o ‘ 3 2 R D M T x .
Not enough. : O Right amoudt a : too .much ’
time " . L of time - . time .- .
. ¢ = s ., ) . o e~ - % EN ’
v - Fe 5 e T g :
- ‘—" . .' . - ¢ N 2 . ° - L. . 3 - . ‘l‘ \) ’vkm ) “—(
-Not enough - p " Right -amount & . . Tdo much R
SO m~tme\ ’ ~ .., of timen - 3 ©time .
s ? . L R Sl
: ’ Yo g T s
ool e e T
. "y e
’ [T ,.,"*q ’ ' ,b. .
Pt . . oo - - ¢
« L ' < -~




- S - . X=IIT ,
. v ' v . - - vy
i - L ' te - . o “ - .
. N ;
. -
s ° R (3)
< e 3 -
- L Lo - . ¢ - K ’
B — -
) * <

’ D. Please rate each of the sessnons as to how well it he 1ped meet the objectives

. ‘of the program. - o et Coe :
’ ' - ,‘ N L] . - \ I . . - . Y,
. . ’ '. hd <. . «

Qo NE)meHent . Good\ °

_Poor .

. L . '
| Introduction <. Objectives Joan Haskin- . . : . .
Valuing Strategies , -Bob Newell T i -
. . « ' ° [ . ° —
o0 ~417 Venereal Disease Julie Roseman ) Lo
‘ . . i : -2 : il WP e
, . Group Process . Harris Clemes ] * .o
i ! - . Q‘ . .
, Il Sexuality. - Harvey Caplan - -1 :
RS ~ Group Process Steff . g ] -
0 . -, Py M . .
' V.. Trouble Shoottng C inic ™ Harris Clemes R N E i
f“ .. .. o, s ¢ N 'c . )
AT, T Blassroom Plann.ing , Staff ¢~ .. -
. . = .
-~ " v‘ . v k3
, - s ‘s oe v . R * > N
. : ) }\ . “ &
. . N -f ead - ., e )
A ’ * . - ’ T ‘ -~ @ . -
- - * & . h -t '
, E. Please rate the following technfques on their: effectlveness as teaching
= * devices  (a) in this trainind session and (b) whether you woyld, use: Y
. - them in ypur student _contacts. One (1) 4s least effecfive, and five (ﬁ) LT R
. s ~is-mdst effectlve. « )
s - . ] - '/'-4 e - 5 - o
- - . e . .. - ,'_?‘- - . - : 3 »
= 1. VaIUe clarification L .- {3). 123 b4 5, . ’
e strategves T . (b) 12345 <
e e T ,“’*':f, . . - . = .
N ! ' . . LT ' ’ B
I 2. - GroUp process.: your goals (a) 12345, - v
o " for speaker -- and opgortu- . .. (5 1 2 345 o ) . :

ATty to respond to speaker o . ' -

H - £ K =
) T 4 . . t L4 o
. " e, ' | -. o e ¢“ L
3. Comfort topic drscussiorl group cofa 12345, e e P
. e P Qb,).“—f_“”] 234 5 _ . TR
t ... R [ ~ - oY . , ~ ) N _(._-.
; / < et L L " W,
' N '9 e ', « " v "_ . . "‘ , ' ;. . -
Teacher‘s resour'ce packet' G g (9_{_22—2 3 Lk5. e '
. - . \ - e T "‘J.’.;;;‘_ e S
. a N . i VoL U Fe . . :
,'/":‘« ; ,’é.« ; 1;.;::“ . 5 2 o -._‘ F t";'« v . -




- .

.o (W) e

If yes, what

F

3JBuld you- like to, havé

»

. N . : .
Would you want to be part of a follow-up session composed of those

who. have coripleted, training?
included in the content of such*a‘meeii%g?j

Are you now working with a group of sxhdéngs with whom you Flan to use. °

the informatiqn and skill§ presented-in

»

-

M

'the (training sessions? Yes
i » .

o

- No

f LI
' : W :
a , R )
- !
N -— ~ - L -
s . . ; . . .
® ~ . B I ’
14 N \ ‘ . ,
. S o s,
. g . i s - 4 ‘ .
. “(.‘ - N - » ] . - .
" G, An important part of the su&ss of Project Teen Concern now rests with you.
» ‘“The Department of Health,, Education and Welfare wants to know when, and
how," you plan to work with students, assist claisroom teachers, and/or
fo . N . . PR R -~ K
become invélved with cémmunity groups not on the sghoo?m§|§e. 2o
A . o A \

Number of students: .

- - * ’ ! z .
I f you- answered no, proceed to questions 2:\3, anq,h. .
"~ 1f you answered yes, finish question 1, 'and proceed to questions 3 and 4. °

s

When do you meer? (class time, after school, etc.)

b s -

.
-4

S

Are you gssociated'ﬁieh an&:coﬁmﬁnlty'gr
formation®about V0. and prematdre parenthood and Pro
' to do so? (Specify)

Yes.

“~ No
—— ~

4

-

Do you plan

st

o,
School

ohbs‘to whom'you can give in-
ject Teen Concern?

+ .
LT
(4

.

e

e

~. AR A e - 0. Ty =
> i Will any ‘of thes€ students be available as resourcespersons to adultszafrd—
TN students. on school site? Yes No-. ... -~ s L
B Outside sthool site? Yes No 0 o . . ’
. 2. Do you plan to work with S.group of students when tﬁe'trainingfgession is
Lo completed? -Yes, s No. . -~ 7 - -
~ « If "no!’, please state why S S . ~
3, T —— .. T . — Rallps
" How large a group do y6u plan to work with? B g
- -When? (class time, after schoelg etc.) -, - i
Mill any ‘of these students then.be, available as resource. persons to adults
\ _and students on school site? . Yes No__ - ’
- . Outside school site? VYes No - T -
i ’ ﬁ‘ ._‘ ’__’_ ."-" - b . ~" ) ‘ . _~~/’-‘
: Do you need- further consultation®with .the Project Director in getting -
ST 'started with your group of.students?. Yes No = - L
LA . Give phone number and time when’ you' can be reached’ = ' e
DGj&dh plan to,act-as—QJresdurce’pergbn to other teachers on schoot site?
YBS, ’w&’:wta k NO"‘"" PR , ) X M ‘ .

L5

»

Led

o 5‘,,—:".“, -
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- o 10 Lo e '
. ___ el APPENDIX Y, CHAPTER. IIL "
53 ) < \ . e . \ .
2 , * INSTRUCTION$ FOR GIVING AND . RECEIVING . .
e . . —— FEEDBACK BURING ROLE PLAY NG el
- e - o : e (Hargis Clemes) s
» ° Suggestions for.Giving Feedback: ) i
o I. Descrite the other person’s hehayior. lus how you felffabouf it..
- -hxampIc "When you came in, you spoke VITH a very loud vouce and staried go
* *ba critical of Mary 1 fel - uncomfortable and wanted to shrink back info a
: ~corner. ¥ . = < '
. * Avoid: " Giving a label. For e~ample in the statement, "You were not
' polite," you are using'a label. “Rather, describe what you saw. '"Mary
- spoke to vou three times.and you, did pot look at her nor dnd you speak .to
) her. | gof angry when I saw this," . Coe X
. Another’ IabeI often used i gébd"_and "bad." Such as, "You really handled e
that well." Describe behavior:instead. - "You («3ppeared calm and did_not
s raise your 'u.ee when BIII got angry at you. “l relate¢-and fejt closer to, -
S you " ° : N L - » .~— . -~
‘ 2. Auold .giving advice unléés the other person asks for,lf{}fgspecially avoid '
: sUch sfaremenfs @s "You should have done S ;z;: o
B >§. Try to descrlbe behavxof/\ﬁlch you like, and feeI posuflve abouf before
¢ descrlblng ehavnor y0u do not- like. . .
4. “Be consuderafe buf honest. When' a person is trying somefhung new like role:
N ¢ playlng, ihey are usually scared put willing to do If If They capn learn
RN somefhlng .,,g e " . .
N . v-, - . , @ L ® _ -
e \\"".c‘ T 4 ) M . o -
L Suqqesflons for Pece\\‘ gD“Feedback N e ‘e *W :
3 1 RERERTS . - .
; 'I:; Listen to ajl fha#gihe person i's sayrrg s You don«f have To answer back orfﬁ .
™~ disptove’ lf - T : .
. & . ! M s

e 2

o
.
s v,

3.

*

4.

L
S

@

.6

‘ 7,.'

~ Look At what”you did and/or SaId fhrou

- R

Remember, itis oneﬁperson s v1ewponnf

Whaf Tﬁey are saying abouf4you is
Through fhelr eyés :

'%58 it says somefhnng abquf the}” too.

0
:x:l

ns. if yoy don U undersfand

. e ——-
‘
-

‘g;i\sk ques&iL ic

':

gh fhe‘ofher'person's eyes. Maybe
fhey do ‘have -a po;nf.- “ e - oo T S

e

Show Thaf you hear fhem;

HS P

. Lo e
TeII them how you saw your own behavior.

se

‘e
-

Let*the ofher pegson know whaT krnd of feedback is

most helpfuI and wher you
‘Ilke tQ. hear it.. T C

; .

“

~

4

124

Nty »'
LR



APPENDIX Z, CHAPTER IIT

Please circle the appropriate categories: . I - Please fTTT in: .- R ' .

Your age range: Under 304 30 to 40 hl‘to'SO""i0ver‘59 3 ‘Birth“Month'.-' Bay’ & =

e _— . " . " Your riiddle initial y i
Sex: Male fFemale . _ "SAMPLE- . Today's date. . '
. o ; © v " PROJECT TEEN CONCERN : A
‘ o : QUIZ ON MALE/FEMALE REPRODUCTIVE GYSTEMS AND ADOLESCENCE '
. . i -
Directions:- Circle either “T” (True) or "F“ (False): | oL : ' .
. C s w » T
1. When the-culture is unclear about ValueS,»lt makes it easier for the adolescent T F ‘
because whatever decision he makes will-be accepted - ¢ oLt
2. - A parent who is strongly pressuring his child to go to coIIege-aImost certami~ T Fé
‘has been to college hlmself e R . ‘ . o e =, .
R ——t ey s . = . R C
3., 1t is very unlikely that a father who is extremely strict about-his daughter's T. - ~F-
- dating behavior w?:4d also be seductive, with her. ) " .
LR If a parent gets very upset when his., teenager - challenges his wv&lues, it probab- T F -
ly means that the Parent is very sure his (the parent’s) Values are the correct : .
. ones. / / ] - . .
. q v
5. In vnrtually-all cuItures physncal mafurity and full adukt status occur at” . T. F
. approximately the same txme . P )
6. The incest taboo'is universal. . .t P oo T F,
. - * B ¢ T . .
7. All cultures require heavy repreSsion and denial of direct aggressive drives. -- T - F )
e. Adolescence is a perlod of gréat stress and turmonl in all culgures. L T F
. - =
9. The absence of .the hymen is a i dicator;that a woman-id hct a virgin. . T F
‘]0. Fertilizdtion occurs in the'uterus, , = - T F
? _!f. The 'size and shape of the. penis are closely related to sexual satisfdction in "T_.F -
ro both partners. ' o L o e a
lZ?a\There exists a fundamental simllarnty between the male *fid femaﬁe'reproductive T F
systems. S : . T - )
X, ’ . .
fblrections: Fil] in thegblanks wi.th the approprtate word: ‘- b ’
© 13, In both sexes the genltal organs produce s - cells and_ .sex , : L .
- ] — B Y - Y ~
- i'n Testes are outside the bodywand this serves the |mportant funct:on of vontrolling
?—KIS; The.. tube IeadIng from the bladder to ‘the outside’ of the body is the Y.L, -
r ” s i é . - 4
- ¥6s The gonads in the femate are the T o . . - L
ffb?f .The genetlc sex of an gndiyidual;is determined at the time of _= .

" 2 . R ' . R ’ i . .
. “=Blrthycontrol pills are combinations of synthetlc . 2 . N -
* . LAY . -
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b
o

-7 ) . T .
N . ‘ i N }
‘ ’ - ‘Pareﬁ?/Communﬂfy Program - ‘ \‘
o B S . INTRODUCTION : o / ,
Integral to the mSEé|‘of P?o}eETAJéen Concern was of%erlng.an educational ‘i .

component for parents of junior-high school students and the broader community. -
' The dmportance of . this came from the staff conviction that“parents do like to °~
" know what is happening thh'Their,éh[ldren, that many parents welcome an
‘oppérfunify to increase their communication comfort in an area fhey know is .

important but for which they themselves were,given little read information

and no tools for easy talking.  Further, the -involved parent becomes an

advocate for the—program?! Accordingly a |2-hour program for parents. was

4

offered with a small optional §iﬁpend available fo recover_cosis of baby-

sitting, (The stipend was conditivnal to - 100% attendance.)

5 - A great deal of effort went into the recruitment of parents, but the
.result was very satisfying to project staff and wel l. worth the _time. The
school district itself penefitted from the very positive feedback: from the
training sessions. -tf the community trajning component is to.be included,
it is important that a field worker, *at"least half-time, be recruited because °
* contacting parents-and tommunity agencies is so time. consuming. -Affiliation
'should be sought with a college that.has students in health education or allied .
studiés who need a field work-placemeni assignment. This should be a student |

with a desire fo become involved.in making communi ty -contacts and with the _

ability fo sell the-program. - s - .
. ’ * N . ’ ' I - e - - -
Eadll . !;- . P . R ¢
L o ‘ w b - -
Ty - METHODS OF PARENT/COMMUNITY RECRUTTMENT USED - .
. . IN PROJECT TEEN CONCERN . ]
L. F 3 . . R . i .

- — ~Information Zent hoﬁne to junion iu'.gh school «pa}nenZé 4', h
' ~ | -Tnformation about Project Teem Concenn in newspapenrs,

L E -Taping of 3pot announcements~for radio and TV by *= |

- |, a member’ of<The Community Advisony-Committee " -

v -Dinéed mailing o community groups - - e T

-Distnibution of posterns to neighborhood Locdtéons, ’ -

. -hospitals, health centers, community centens, “ete. 1 .

- -Speaking %o small groups of people meeting for a ' :

ST . varkety of reasons; done by Project Dinectorn and
e field work placement stidents from San Francisco

S State University Co 3

s

(G s

: - = . > P \ . . R R Iy
R i -, - . B

¥ S 5 .
. i o E
. ' . ¥ , . < .

. ~.: 17" {0, - L"(,"" 5 ) .v . '.N’ ) ‘ : éf
- terms ‘of désign thls. was the edsiegt comporfent of the Project Teen
T The participants were there for their own information and .

g:‘

" Concern modél ;- ,
i ‘developing their own communication skills, while in the teacher training

% there was the need fo be able to transiate the program for students immedi-
71" ately.  The content and th& format yemained essentially. the, same throughout -

. B . - . .
. e - N ‘e LY - « . —~
N . i N A b, “ ¢ — . . . ¢
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“total 6f7130 in atl. All cultural and ethnic groups in San Francisco were

. .‘; 3 . ” . M .
" except for chafges in consultants used.- |+t would be easily repllcable in ‘,

most-communities by identifying capable resource+consultants. ' The session ; .
that presented the most difficulty in gecution was the final one on comm-. , . , *-
“unication skills. Here theg need for a experienced group fac;llfatgr-ls' ) e
parf:cularly true.. A creative approach develpplng co unica+|0n~skLIIs
within a famlly is necessary for the success’ and relevance of the, session/

-Over 50% of the workshOp fume for parenfs/communlfy people was de ted '
to values clarification and communication skills. The project directbr and
Lthe social worker affached to the project acted as facilitators, but didactic
mafer|al was presented by careful[x,se?ecfed outside consultanis. -Parflcipanf
evaluation was excel lent, wsfh many expressung interest in an advanced work=%
shop. (It is suggesfed you réview Chapter |, ° ‘'page 5 for more background *

~n-this component) .

An |n+eres+xng cross-section of parenfs attended ‘these sessnons, E(

represented, as well as all economic strata from middie class to gheffo —
parents. Staff felt these cross-cultural and Cross-economic experiences ’

jenrlched the program for, the participants ahd demonstrated the-commonality

» .

of parent concern. Some were parents of teenagers and pre-teenagers. Some .-
were staff-members from youth-oriented agencies and school paraprofessuonals s
Some were young couples planning to be parents! Both parents-were encouraged

.fo come together and with their teenager -if they wished. One group of parents

that proved very.‘receptive to this kind of program was the nurserfy school ® .
parent. Parents of young childfen .often are more open and less threatened !
in dealing with. quesfions about‘sexualify than parents with teenagers. Staff
particularl joyed one‘black.feenager (male) who brought his mother faith-

fully for the enﬂre _program, and also attended the advancezf parent c0mponen+

"ln ‘year two. -t . o e - .
¢ L ' W
N '
- . - QBJECTIUES FOR A PARENT/COMMUNIFV WORKSHOP
== -1, To help parenfs Undersfand»fhe problems of Teenagers fhaf a
- _ school health/sex education program could help meet, . . i ”'
2. To provide a structure for sharing concerns and vfewpofnfs - ..
— | © of parents in this &rea. - \ ¥ —
o 3. To-provide information about human sexualify ‘ ‘ o
4. To increase domfort and skill in communicafing about human KR i . s
~__ sexual'ltyfith children and adults. - N TSR g
5. To iderfify available community resources and supporf o oo
. groups for parents. - a7 . e
e 6. To build undersfandnng“and supporf for” a school program. ' S

4 — ELN * 4

e
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PHASE | : PLANNING’A PARENT/COMMUNITY TRAINNG PROGRAM -

-t PLANNING PROCEDURE # _Z| RESOURCE/COMMENT . . »
- . \ .. )
. -7z ¥ N w e
. Step 1:_ © T .o S AE . .
. Plan for times and places, A school or the District Health Center
Schedule 3 hour sessions.. ’ in a central location, preferably
1. . ) “I'n urban communities parking is an
PR o _ ' 1 important consideratjon.
| - Step 2: K N g N . .
- “Arrange commﬁnlfy'college or '~ ‘Money for reimbirsement of consultants
adult education credit (optionall. is available through appfﬁved adult
‘ = educatjon courses.
-« . A stipend of $15.00 ‘to reumburse for °.
- T, babysitting costs was paid to attendees.
_Step 3: - : : L - -
Récruitment of parenTs/communuTy Field students for outreach .
" There is no substitute for the ad- Students to desig sters
vantage that comes from personal Local paper, radio and TV stations N
T contact with communafy groups. -+, -

.The Communu:y Advison Committee' 5 -
~-help and advice negarding the §oflow-
" 4ng were Lnvaluable: . .
- -Screening of thaining materials '
. ~Evafuating of specific Lest {tems
© -Suggesting meand of parental arwl
commurfty invofvement
-Developing. outreach revuitment -

This method consistently produced
reliable resilts, sfpmulaflﬁg the
interest-of people, with their
subsequeni enrollment in a trajin-
ing cycle. * , =
Limit -groups to 30 parT|C|pan+s
Allow lead #ime of_| month. — «

[

. : = ‘ - materials cT ,_
— ST 14’.% ’ - - - - - _‘ ) . - < T
” aesign format=; See Appendix A, Chapter 1V, for an out-
B LE Use model from teacher traiming | line of the content of .the community
- for areas to be covered. Un- training.sessions. i L
“like the cycles for certifica- See Appendix B, Chapter. IV for a
ted personnel, the fnitial train~| sample flyer. - m///////
ing model used with community See Appendlx,C Chapfer v, fqg,sa Ple
. participants remalnedfessenfl- announcemenf/‘ . ///// ) L
ally unchanged . ge . g ) -
: — Review réSoché/Ee:;;ns in your commun-’
2. Select Tra|n|ng consulfanTs |T¥///565/Appendlx K, Chapter 111, o
o= .. Send conflrmlng ietter, _+4-Selecting a Resource/Traunef Consulfanf
T : . = In project Teen Concern, the profession-
: ) w///‘_\ - aks who conducted the I/wuung sessions
., T © .| were chosen not only fon thein experi-

ence and reputation, but:pirticular

. ’ : attention was given to choosing people
' ‘ § who the Project Dinecton hnew could-
~ Lot ' ‘ commuru.ca,te well ‘with participants who
‘ ‘ | began the Daining sessions with diverse
C Co et backgrounds and chLyuzg Levels of Aophu-
o P ' . Ty T | teation and experiience in the aneazs of
- . e - | VD and megnancy meuenaon R
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“ | PLANNING PROCEDURE RESOURCE/COMMENT - - : _ ‘
3. Select materials. A packet 0f. Materials were serec‘red from the re- s
- printed materials which covered source -tist developed for ‘rhe *‘reachers, B
all wppropriate topics was dis¥ii- | see Appehd!x J, Chap‘rer LFL — -
bitted, and the contents nemained L :
i the same thlwughowt the cycles. v
S : . .
Prepare packets and evaluaﬂon See Appendix D, Chap‘rer lV for sample v -
. form. . evaluaﬂon form. e
! Step 5: ) ? . S oo
_ "}~ Final arrangements. Need movable chairs, blackboa“rd
1, lnspec+ facil Tty prior to training butcher paper, fel‘t’ pens. . . R =
. &nd arrange“for* comfor‘rable seating, Loz s e R
coffee, etc. Have 16 mm prOJec‘ror and/scr:een availahle.
. Confirm times with all ou‘rs!de Table, coffee po‘r cups,- eta. - -
trainers. > . | Cookies suggesfed e e
i Contirm dates With all interested o L g
participants (Sometimes anranglng/ A/N/ed name ‘nags : )
' “babysitting is a great help).- List-of parficipants . | >y T
Arrive early before each i session - ¢ s ix e
to, 'set up. " ' o ¢ - - A
P - (
e 7. * // B - . PRS ., *
T B : 5 LT, s
> O % - S T s
- 3 e — & . ’?? N — __}“.’
{/’:i A-".*L-‘/?‘ o Pl . s ' ,:‘~ o < .
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“  Session I

— :
Trainér/faculrfafor |n+roduces goals
T of: {he .program; introduces the consul -
=1 fanf and weicomes parents .

A Pre—fesf knowledge inventory is
administered. ,

Tppfe: Values & Decision MaRinq ’

« Influences of moral, qthical, and
- spiritual values on behavior and
"~ responsible. decisiod making.
Recognition of cultural and ethnices
determinants &f .human behavior™
o Implications for home instruc¢tion "

L\

;e iy fesh
A

E

For all 4 sessuoés
I'. Trainer should. meef
with each oufside speakm
er prior to sesSuon.
(See selecting a Con-
sul tan¥, Appendlx:K

»

“Chapter II1.4) -

&

2. Trainer |nfroduces

consul tant and co-facal- .

itator where needed
provides a br;dge;of

ﬁﬂd

continuity, 4

(K9

-

. v
- * -
o

See Appendix E, Chapter
v - :

°

e
.

ldenf:fy a consulfanf

who “is experienced in -
working-with the Values
Clarification *echniques .

{see’ Chaper 111) "and 1.

who can ‘explain fhe

S ~. - . B LR T - v
¥l B ~ J . .\,:Zz;‘ ll?' e _«' . PR ':~:w '.:",, )
= ; - e ! s R e
- ) oo h = h . - Q.?'or‘{(
. . ' _ . A
agF { te., W@ - - : [ - 2 .f r X
k'h' :“l ’ - _ . . ey L \?
;'. -.,;" ’ . . - ! ° e T e N .\ ﬁf 3 , ‘:v‘ ""\‘E
p - PHASE DELTVERY OF/HE WORKSHOP R ) )
j/ M : . ,—/ . el ) ’ " ‘ \
- ‘ /J' — ‘ V. ,:—
2 5 }NT . — -4 . s i .'-, "
THE PROGRAM FOR A PAR WORKSHOP g ‘ T e
VA ' o - o e g
2 4 - - . ]
Jd . :.' ‘!l LA — T -
. T4ime s Activity . .- o Wuace/Comem -
/ »~- \ . . * /3’ Y ' _ ,~7/": . R . :.
{ i — -

.. and paredf/communify:educafion. fheory. T,
Session I . Topic: Normal Adoleccenf _Devel8p- B
» . L ) . ment . N
7:00-10:00 pm * | : N : - ~
: oy ' Phys;ologiéal & emofsonal changes ReV|ew khfermation . |
' ’ MasCulxnify/femlnunify roles and Processnng techniques,
s stereotypes. Appendix N, ‘Chapter-1{1,
Community resources. for Sessnons T & 1]
B Implications for hgme |nsfruc+ion < L
. o ]l and parenf/communnfy educa+ion -Use film’ "Abouf Sex" .
J : S (Texfdre Films, N.Y.)
: | 43 L , C -
s & \ R . —~—
131 . o
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e - L - T
e, . ) } //'/“/'/ |[8 - : T v A
el T ~ ‘ . .
/’/// ‘ h ’ * '\ .‘:
. \_ . " é . N T
~ . e -
o . I k S
- . . . . %‘ag
| Time . Activity 4 Resounrce/Comme
< ¥ . N . / . Tt . ] -
T o Session Il Topif: The Facts of Life c
7:00~10:00 pm ~Human Reprbdutfion ) Af |eas+ one¢speaker in -
b ' s+ -Making bhcices'abOUT.parenThood the grea of human - .
. -Venereal disease sextdal ity should be able
|- ¢ .- -Community resources - to address the areas of
- ) . -Imglucaflons for home instrfuc- - - intimacy, .trust and. ’
- “tion and parenﬁ/communlfy - communication as =~ *
. '} education . 2, essential to a = - :
- % 4 . . - |- successful relationship.
. . \ o~ T . . ‘ &
- Seééioﬁ v’ ~ Topic: Communication Skills 3 ) .
— . L7 - " w
ST 7: OG 9:30 pm = -Parenf-youfh parenf parent commu- Try for a sboaker who is:
. ni€ation . ‘experienced in dealnng )
: ; -~Presstres on yoyth,* famiMy and . with conflict resoluflon
T society - . in famiby situations and -
e . -Conflict and crisis management whO can use. an experi-
o= . -Cultural and ethnjic influences | —ential method rather
. . -1mp||ca+|ons for home instruc- ° than a lecture format.
, 3 tion "and* parent/communi¥y. Role play was used for
. . - - . education- conflict resolution. -
. . - R B - . ‘ N .. d “ ~ -
S ~ 9:30-9:45 . Adminster pést-test ° . « See. Appendix E, ChapTer
e - , , - A
- :u‘ - - " - . - . ™ :
- 9:45-10:00 N Leave time for evaluation. . Sample form, Appendix D,
e ' L T Chapter IV.. R
f - Junior High School teaching aids were available for preV|ew and evalaaflon.
o CommenTs and reactions were encouraged regardjng maferlals supplied in fhe
+ - parent information packef . . PN ©
.‘; © ,qi,., - L ’; 2 ’ - : . .
E - 7 ‘ - R L , O i
R | | 132 e
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PROJECT TEEN CONCERN

TRAINING PROGRAM FOR PARENTS & COMMUN4TY - N

v
L N -

October 3 .

3 ) - B
VALUING AND DECISION MAKING
~influences of moral, ethical, and .

responsible decision making |, B
v -Recognition of cultural and zthnic

daterminants of ihuman hehavior .
-laplications for homgzégqﬁfﬁif7?;:
and parent/community =ducaticn -

N d ~ - p
. Robert HNewell, M.A. g c
Coordinator, Office of Drig Education
Oakland School District

-Human Reprodhction .
. .Andrew Chigos, M.D. s,

spiritwal”valuass on behavior and" T

*G
’ w‘ . ( i ) : » o
} ) S°ssi6n ll ) 40ct05en;10 —
,/”\ e ! TH‘ FACTS OF/@IFE“ ' ﬁ%g§"

A .Chief, Department of Obstetrics and
T Gyn°cology - A, ) .-
+  ° St. Luke s Hospntal
. ’ ~VYenereal Disease o !
. Jan Cobbleh < ‘
_ <. . ‘-. 'Educatién Associate .
e . .- Planned Parenthood/World Popnlaxlon e
Ty - ;}; - - T
e o o . A& /
133%&‘ b 5 -
P - o .

Y

Seééion'lll October 17

HNORMAL ADOLSSCENT DEVELOPMENT
¥ -PhyETgfgg?cal and emotional changes
-Masculinity - femininity: roles and
stereotypes
-Community resources
-Implications for home instruction
and parent/community education,

-~

Harvey Caplan, M.D. ‘
Univers;ty of Californiay SEn Franclsco

et -

= . ¢
.’

- Y

il

Oééober 24’

s - 7

Session IV

&

COMMUVICATION SKILLS -

-Parent-youth, parenfiparent commun!ca--"

* T tion T . »
.+ =Pressures on_youth, family, and‘society
. =Conflict and crisls managemetit

~Cultural 4nd”
. =Community resburces
~Impliestion for home instruction and
parentycom unn;y_educatfon» g) )

thnic. Inflqeqpes : 3

. 3 . 3
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“ Do you wonder how you can help
" wour child make responsible deci~
sions as he becomes |ncreasnngly

. independent? ‘
-Do-the -changes your teenager is
going through™Worry or confuse °
you? - - .
g, -
-ﬁ"’

Do you feel embarraSSed when your
child asks you about subJects tike
sex and venereal disease -~ and
wonder How to respond? . - . _ ..

-,

L

.
-

-

B |

Do you wish you knew more facts’

-.yourself abotGt venereal _disease
and human. sexuallty? s
'6‘ v ,,// - . ’ )

%‘ ‘ .

¢

numbers of teenagers who have --

E "

-

e
~ . §

’ -
N

w ' :

. Are ybu,concerned abou; teenage
- pregnancy?6 . . .
Lo . - . ”} .

. . 0 Q‘ , A' : ’ - ‘ ”»
|- V¥ YOU ANSWERED -'YES" To-ANY OF |°.
- THESE QUESTIONS, THEN MAYBE You'of*

.

. -

P E 3
. , -

£ T

“Are you alarmed‘abqut the growing a

%:or w:ll get -- venereal ‘disease? ©

[N v . v -

> - ' -

N

PROJECT TEEN EBNCERN . N

What 'is Project Teen Concern?
It-is a, 12-hour gralnlng program
for parents and community membars

" who want to help prevent the problehs

of venereal diseasé and too early‘

. pregnancy in teenagers.

-

w

vy

BE INTERESTED JN., o

.Thertourse is d!ven[at:

s
Who runs the. training program? .
The progiram has been organized by—the
San Francisco Unified School Di t,
and is led by professionals in" var! us
fields,  The -program is funded by- the,.
-~:Department of Health, Education and
Welfare.

Where_i€¢:;e program given?

Dsstrlct Health Cesditer #1 ;
3850 ~ 17th Street
San E{anC)sco°

—

..¥hen is the program given?
"The coﬁ??efmegts on four consecutive
" Wednesday evenings from 7:00 P.M, to
10:80.P.M., and will be" given-. several

S

timeS" aa .
.- Novenber 7, 14,-28, and
December 54 1973, or
7ﬁ', - February 27, March 6, 13, ’
520, 1974, or . - '
- April 24, May 1'*8
1974

15, .

- o

s
-t

«  No --in fact,. if yozhgge&ﬂhoney
. tqgéover expenses such”as baby-
: t

4

*®

=

~

1
WYHO08d ALINNWWOO/INIYVL *¥IAT4 I1dWVS

Do | ‘have to pay anythlng to
, " Sttend the course?

ing or carfare, you can receive
. a total of $15.00, as_long as you
attend all four- meetsngs _of the
*-course.

-
.

Who can agply»for the prquam?

"‘#kugggult can apply

How do | apply for the-.program?
Either ca)l Project- Teen Concern,
863-4680, Ext. 300, or fIll out
the tear-off below and send it o
to:

Joan Haskin, Director
Project Teen Concern -
an Francisco Unified School
« istrict | .
135 Van Ness Ave., Room 213A
. San Fryni:lscb CA 94162

N
o

Please send me an application to.
the next parent/communlty program

- 'of Project- Teen Congern?: ™~ -

" . e

—

Name .
_Address = .

P

Telephone *.’

AL HIIJVHD °d XIaNAddY
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SAMPLE ANNOUNCEMENT PARENT/COMMUN 1Ty PROGRAM 121 APPENDIX C, CRAPTER IV.
he¥ ) 3 - ) ’ ' — o o -
i - ’ ‘ \
. = C e ) - ' - I . P
< I " PROJECT TEEN CONCERN C w -
. | : of the<«- ¢ o -
! ) . ‘ E. R * B -
~ . . ;: San Francisco Unified School District
' announces - -

VENEREAk DISEASE AND PREMATURE PARENTHO0D PREVENTION

A Program Designed for<Parents and Community Representatlves Concerned
About Young Adolescents

-~

- About - . -State and San Francisco health duthorities State that VD is "=
’ Project epidemic, and project that 1 out of 10, ‘and in some _communi
Teen ties, 1 out of 2 minors, now have or wnll become infected
Concern within the next year or two; with gonorrhea, if the epidemic
. cannot be controlled. - - o=
& /] -VD education no- later‘Q,;L the 7th grade is encouraged by - .. o
- - new state law. 'Teachers rieed preparation'which, for finan- - L
! ctal reasons, the District at present Is unable to provide. ;:
o ‘ - . ] . o+
TN -Many parents need and want to be educated themselves about VD, T
) \ * 7 human matiuration and sexualuty -in order to discharge their <« . . .7/
) ‘ ¥ ) obllgatlons as the prime educators of “their children; parti- .
.. cularly on sensitivesubjects so closely related to moral,
- ~ ethical and spiritual values and. famlly beliefs andfstandards.
. i -Project Teen Concern is a program funded by the Departmen;»of
A" ' ' Health, Education and Welfare. Its: purpose is to make more T
- “‘“'“effeCtlve‘the discussion of VD and premature parenthood pre= )
. vention. Opportunltles for developing competence wull be -
{ offered to -the-following: - . \ C /
" -certlficatedgpersonnel, grades 7, 8 and 9, to communicate-
- —— effectively with young adolescents about responsible = .~
) T' %%%5; B decision maklng particularly related to human sexuality, ° ) -
’ ) — e L and’ the prevention and control of VD and premature , - :
= . L 'pare thood o . _ .

fectlvely with théir own children and other adults in

! ‘ the above areas, - - ..
5 - - -students, grades 7, 8 and 9, to be peer leaders i L
. informal situations at Information-Referral Centers to
g be establlshed on school sites and/or in neighborhoods.

_ B e students, grades 7, 8 and 9, to aét as resource personS‘
W ) - when requested by classroom teachers.

LY

’ "f:-f:~

. . . :
D . . ’
. ‘ - . ‘
. e ° . - . L . . K3
e , . - L. A £ . B 7S . . . . . Poe
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Location

" of Training

Stigend

~

Enrol lment

&

- Post-
‘ ~;training

“Plans.

LS

Sty

Agenciess

) :«afooperating

with

<

',/t>\ Centers.

F.

w

~ SFUSD’

¢

~

~ Director.

~

;. - -
T 122 . R ¢-1v
' . - ™ (2) ”
. g : . ‘ ) . o '
N Naaa
Edui;tional programs for parents and community representatives
Will start in May, 1973, .and consist of .4 meetings for’a y
‘total of 12 hours. ’ . :
~May 2 % 7 = 10 p.em. 2
y =May 9- 7 =10 p.m, - N . ,
. =May 16 . 7 = 10=psm. - ‘
5 =May .23 - . “ 7 =10 pm.-

District Health Center #1
3850 -~ 17th Street L o
San Francisco ’ T

- . *
Upon :satisfactory dompletion of: the 12 hours, participants
are eligible for a stipend of $10.00 for partial reimbursément
of expenses such as carfare, gas, etc. ’

a~ -

.
-

.Interested parénts“anazcommunity ;eprgsent;five;.may_obtain
an application blank from their PTA or parent group president,
from any junior high school principa

participants.,

1; or from the Project

Each twelve hour session will bé limited to 44

Completed applications should be mailed to - .

the Project Director (address below) as sogn_as possible’

* -

.

v_b’ “1'5:‘ - ..’»‘
Patticipants who satisfactorily complete the 12 hogr p

will be ‘encouraged, but not required, to share their kn

rogram ‘
ledge .
uations,

with other parents and their own_children in informal si
and,when possible, with interested groups in the -neighbo
or community. .Some pafticipants may. wish to supervise th

Cood - :;, ;

"trained youth who will gtaff.neighborhood Information - “Referral -

8
l/{\._&’f

——

real Diseégéﬂﬂgsoéiation,ngé.‘ .

~ -

-

- Bay-Area Ven

-

. ‘A .
California Comgress of -

%Ergniﬁ'and Teachers, San Francisco

Second District

-

e

. California State University, Hayward

>— -

P

Human Rights Commission of San Francisco : -

N -

Plannéd Parenfhﬁ%H/Werd-Pbpuléx?on, AIamedé-San‘Fr;nciséo

San Francisco Department of Public Health'

P

T - . 'San Francisco Medical’ Soctety ]

Prgi%ct N Mrs. Joaﬁ_Héskin; Director

Director

Project 'Teen Concérn’

San. Francisco Unified School bisf}i§5$

&

', 135 Van. Ness Avenue, Room 213A

San Francisco, Ca. 94102

= i S
T . %

L

P

Phone: . (k15)"863-4680, Ext.‘v300 o 138




PARENT. - conn’uum

APPLICAT!ON 'FOR ENRDLLMENT IN PROJECT TEEN CQNCERN

"T. ) | . o i v
"So . ‘ ) A

-

Last name . . First — . Initial

Home address : LT ’ Home phone
Number/Street “City Zip

: Buslnesé address _ . Phone‘

Number/Street’ City “Zip
Social Security Number

Ages of- your children

’

: School(s),youg children attend _

List any cg@@hﬁity agency with which you are assoclated

2 d !

State briefly why you are interested in thfs—p?og(am (use other side of
paper of.separate sheet) , P .

- Mail to: Mrs. Joan Haskin, Director -
-Project Teen Concern -,
San Francisco Unified School, District
~ 135 Van Ness: Avenue, Room- 213A
San-Francisco, Ca. 94102
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SAMPLE EVALUATION FORM: ° . Lt ) " APPENDIX D 'bWAPTER IV
. — PARENT/COMMUNITY CYCLE PROJECT TEEN CONCERN - 2
. The purppse of this questionnaire is to enable us to evaluate this tralning

format both for the S.F.U.S.D. .and for HEW which is funding Project Teen - -
Concern._ One of our goails is to develop a training model'that really works. '
Your reactions will form the basis. for modifying® succeeding sessions. .

-0 Name — . , ) . N . N _ -

o

-

" A, Tolwhat. extent were your: personal obJectlves reallzed in the tralmng
program? ‘(circle one rumber) -

- —

1 2 ‘ .3 b . 5.
‘Not at —_— Neutral As completely
all ™~ ) ’ C = - - as possible

B. To what extent d|d the program, in your opinion, suc:ceed’m meetlng lts
objectives? (cnrcle one number)

“

1. Do you understand the uses of value clarifica_t_ion?i,

' T 2 : 3 h i — 5

Not at - : Neutral e N As completely . =

N ; -7 all 3 ‘ ' . _ as.possibTe

. ) 2. Are you'aware of the influence of moral, e.tl.ﬁéal and s_piritual values _
: on human behavnor? .. . L s T s e E

, hd i w‘: - B —
' . b 2 3 B L 5

Not at . =+ Neutral T ) ' As completely -

~ all -, ' T _ ’ - as possnble

3. Can you recogmze the psycho-soctal changes that occur in adolescence?

= . . o .

¢ 1T 2 He  — 3, -4 5 .
- Not at all -~ BOE S Neutral - . As completely *
- : S — ‘ - . as—ﬁassible

’ [N
p

- 4, Are you able to descrlbe and discuss male and female reproductlve

e anatomy”and physiology? : T

- T 7 3 L 5
. Not at .. , ~ Neutral - T As completely
all - - ' o ;as poss1b1e

- 5. Are you aware of a variety of methods of preventlng pfegnancy and
of va.ylng attitudes about their use?

], . 2 =4 3 - ot E — . 5

= . Not at- , - 77 Neutral- - ° " As’ completely. ~
all - . - ‘ . as poss'ble -

= t . - - .-

6. Have 'you increased your knowledge of the preVention, treatment and .
control of. venereal disease? ‘- . -

Toe ) . ] -
[ Sl * T

T % e —%
Not at - o '&U_tl’_'a‘lliﬂ "  As completely ‘
-all . 2 L = . - as_possible .

= —




- Y

™7. Has participation

Ly

~

»

in group process increased your communication skills

P $

1 -
_.. Not at
all S

\ —-

2

- N

3

Neutral

4 .oy "
As_completely
#as possible

8. ‘Do you know several community resources that are available ?Qr Fefqrral

of probléms involving venereal d¥sease and premature parenthood?

-,
T o 7 m—1 7 e
Not at* - - Neutral _, ’ ... As completely
all - - N ¢ " as possible.
C. Plgasé rate.each of the sessions as to how well it helped meet the ob-. "
. Jjectives of the program. A e :
. : ) ) Excellent , Good Poor
, I Valuing Strategies Bob Newell ] =
Lo - © : e
- "Il Human Reproduction - -Andy Chigos -
. Making Choices About Elaine Grady
Parenthood =~ ° N
Venereal Disease Walt Gordon
T Adclescent Development s Tom Clark
T - 'S\ N Harvey Caplan -
: ) . Film: About
. — Sex _
IV Communication Rinna Flohr 4
¢ N - — -\ “"——/(

1 ¢

D, Please rate each of the sessTbn*as to time allotted for instruction.

I .Valuing Strategies - Bob ﬁewell

»

1 .
Not enod%h
time

2

_~_3 -
Right amount.
of time

-

b

Hdman Reprbducﬁion,”ﬁZkin§?Cﬁafces,About Parenthood,
Andy Chigos ; Elaine Grady, Walt Gordon

5

[

-

Venerea[ Disease

» - , [
» . 1. “‘ . 2 3 4. . - 5
Not enoyg Right amount - . Too much time
) time ) of time ‘<%?;‘ . o
T Adolescent Deve lopment - . Tom Clark, Harvey Caplan B s
T 3 3 /R R
" Not  enough . Right amount , - Too much time
time, - of time - By e
. T / 7 : i
IV Communication - Rinna Flohr , .
Ny ' -l .., 2: = e -3— . - ’ l’ B ’ 5
Q ' Sy . [ -
lC Not enough P Right amount 141 . ) Too mueh time
NE- tine %y - orcime b 7 Too e
. . L R Y. Y S T . - -

Too . much ~time --

?>

g

¥
a

‘A)’;’ ’

e

- »

*
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An Important part of the success' of Project Teen Concern now rests with you.,
The-Departuent of Health, Education and Welfare wants to know if, when, and how,

you plan_to work with young people and/or become involved with community groups,

1. Are you now working wi th youth or adults wi th whom-you plan toiuse the
) information and skills' pres nted jin the training sessions? ... 1
Yes No oo . -

. '
If you answered no, pro&éed to questions 2, 3, and 4,

« Number of adults ' ‘e

- d

Number of youth /

When do you meet?

Type of group (church, PTA, other)
2. Do yod plan tg,worgiwith a group of youth-or adults when the training

session is completed? VYes - No . >

(If "'no", please state why) : -
: } ] P
How “large a group do you plan to work with? ' .
- ~ 1 ; * j .
When-do you plan to begin?
Type. of group (church,.PTA, other) : v v
, ) . . T A ‘
Do you-need further consultation with the Rroject Director in getting ~
started with a group? Yes™ No a . '
J8ive phone number and time whére you can be }eached‘w .
M l‘ . . - .'\w O —
8° - . A - ~
- o ‘ A ~ 3
. e . ~ - - —
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'PRE- AND POST-TEST =~ Tz IR B CHARTER T
Please cirgle the appropriate categories: %" . prease fINN in: 5
. ' -~ Birth Mpnth__ Day
Your age rjﬁbe: ‘Under 30 30 to 40 4} to 50 Over 50 - Your m?gdl inot?aT——-
Sex: Male” Female . . ) " o Today s date <
- o PROJECT TEEN CONCERN , g -
KHOWLEDGE INVENTORY FOR PARENT JRAINING ~ . v

. ide requires fredical

~ €+ is a sign of embtional problems,

i - . N ' - ..
- L. , v .

%"
l\ .

DIRECTIONS: This |s a multlple chonce test. P!ease draw a circle around the
. letter printed to the lcft of the answer you ‘consider to be the BEST answer '
to each question. Choose a BEST answer to EACH question. |If _you do not know,
guess, Be sure to answer every question, . ’

—

fe Which of the- followung :s the best way of determlnlng if ‘'you have syphulus’

a. 'Check for Shancre. so es.,
b. Have a-urinalysis,

- ¢, Have a blood test. /
d. Yoy will notice it py the paun when you urlnate.

; , .
2 Uhnch ;&\\Ee following:ns the . -cause of gonorrhea? - i, . .

—— b
: o - T
a. Séxual intercourséd.:' ) - o
. B Germs f . ) ST . T .
C. Sex organ strain/ e o, S . ) A
d. Syphilis ! / = o R -

3. .Masturbat:on (play1ng with oneself) ..,
a. - is in no way ha;gful to the body. o oo
-~ be  causes a weakneds of the. body and Iack of energy. o

‘. ~des can lead to homosexualnty _— . -

‘;r“z \ ==

-y, The bnrth control pill work&'besaﬁee .es . ' '

a., it keeps the egg away from the sperm as the egg goes down the tube.‘ .

P b, it keeps the egg from being formed. - -y

’ C. &t is a hormone that keeps/the ovary from releasing the egg. (- . .,
d. none of the above, . S K

. ) % ] . . = oL Y ‘ / XM)

8.7 1f a woman has tntercourSe,w|th a man who has gbnorrhea. she Is more s

'ikely to contract gonorrhea herself if ,,.

N . e ——
\ +

a, ‘she ls_pregnant. : ; ;- ' LT
b. she ha§ already been in generally poor hcalth.
‘€. -she has been taking birth control pitls. ,
‘d. she fanls to urinate soon after intercourse. i‘

6 Treatment/for synha!.< .{:;;" . -
a.. makes a. person irrere to further tnfectTon for F) period of five days.
‘be is easy and ro!uttv Y palnless.
. € IS very p: i f Jyphalts has’already advanced to Its late stages.
rattention for'several months.- oo S ‘

S

’

Catdd
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The time when & woman, ls least ”lkely to -get pregnan“’i/is ve i, . T

a, ‘mldway between" menstrual periods. " ’ x 7

b. the week before and the week after the menstrual period, - - -

Co durmg the menstrual pernod .

d. at the time when her body_ temperature rises .sllghtly. -

How.can a pregnant an who has_ﬁgntrga,ted syphitis.pass syphilis on - . ' )
‘to her ‘'unborn chllﬂ;m‘\ ‘K,' : . . . , LT
~a. The baby inhefits it, ‘ - o L

b, The germs pass through the placenta (where the baby 4s attached S

inside the mother) to -the baby, : - - IRt

¢. * The baby's eyes .may be infected with syphilis as it passes through . LA
the birth canal, o N v . . P

R . . - ’ "“ :‘:

of the - followang possabul ltzes._\how Wil a: woman with gonorrhea be ‘. e
most’ hkelz to find out she has, the dlsea‘se" Y @ B

a4 e ke

a.  She can tell from her own discomfort and other SYfﬂPtO(JlS.-. . : ;
b.: A man who has -sexual contact.with her will fptice his symptoms and »

, may tell her, or name her as a cbntact.. e A R T
€. It doesn*t make any dxfiéﬁ‘nce qyull go apay anyhow. ~ g\ L Es
d. There are no rellable ssgns,,of ha\‘}‘lng go’norrgxea in women,.. . - oo

Y untreated thW:re sore’ and;;ash s;?mptoms of%yphllls-.., P BN
.. spread- throughout the blood stream, thr.ougho he body.,.’ ‘z ‘ e .

,bo d'sappearo *j\’\ - . 4 : ~ ~' 9y o > ’o:f‘ i ‘, 3“ ‘4
‘G infect the.eyes, causlng blindness, ."* '. - P -0“’,;;4-&, ¥ e
d. result.in.blodd ponsonlng. R 3 1 S - -8

- . H ,a 3‘ "l " i
of@ “

‘Which’ of the follow"??g“s not a symptom of sypholls n rgxen? 3"; ~b 'as%;:-,_ o N

I : b ﬁ;?’: A e

a. Painless sore around genltal-s or face: IO AS SLUEA T T
b. Uncomfortable ufination, S ST - S
¢, Body rash. . g o r S
d. Sore throat' - LT ' - . ‘ '

The condom (rubber), when used properly, offers protection fr - N ’,
'gonorrhea see” , - o . <

. - .. 4 . . < - ..

a, only for, the man using it. ) i : T L v
b. only about 50% of . the. time, - R .

c. for the/woman as well as the man, = _ S » g
In the ear y stages of nnfectlon. a%j‘person wlth syphllls may’*notlce Geo .
a., ‘nothing unusual . : e v 4» - o
. b. a2 low fever, swollen glands," and a sore throat. ) . o
c. a'skin-sorescalled a chancre:. P TR g
d. 'any of the first three cholces. bk L - ' . :

. . LB )
b P e B
¢ 2 * ‘e,

o . BF , Lo : . v
.. -

. PP o . s ’ . . v et Bt 5,
e . - . - S



. " ATTITUDES TOWARD SEX o §

2 s

/ -
A serles of statements follow. You are to choose among agree, undecldéd

s

- but.probab!y agree. undec:ded but probably dvsagree, and disagree.»w

T
- Each item is associated wrfh a content area of sex educat'on and your
z - e

-
L ?‘

. G response will depend upon yeur own attntude.s

e

» - - '

P 'DIRECTlONS: Read each statement carefully. Then sndacate-how strongly .
- { . -
' you agree or dnsagree wnth the statement by cnrcl!ng the letter preced!ng S
your choice. For example, "if you are undecsdéd but probably agree wlt\“%ﬁegg:
- Pt -
- the follow:ng statement you would indicate it by ci?eilgg 5" -as shown,
oo o ' -%%. T
Example:* : -l ‘ S,
. Older people Just don't try to understond the youth of -today, .
. - . . i R r
. a.-Agree © _ o = - o
. w(:) tindecided; probably” agree 3 o -
. "% ¢ Undecided; probabiy dls“gree.

d. Disagree : o :

Py
x"/

G

" B ~
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= At ‘tudes Tovard Sc% - e % .

\ "" °

- § .

). Ifbirth control Wt 'r.:ely avaolabl tp" minors, it would encourage sexual
activity, . _ a a0 , s _

I

, o a. A'g/r;e iy ' - .I;“; ' | .
. be Updecided; probably agree I - N
. C.. Undecided; probably disagree . / o R ,
d. Disagree : ) o <
* . . ) e ‘/’i' + - \
, * 2, Changes in fanily structure are partly responsuble forJexua! promisculty, ’
" a. Agree . ' 7 - . ,‘ RN .
b. Undecided; provcbly agree . .
c. Uddecided; prouabty dnsagree ‘ )
d. Disagree - B . e .

-,

3.7 it Is better to have an abortion than ar unwanted, pregnancy. -

‘a._ Agree & . T ‘ -
A Jb. ‘Undecided; probagbly agree - : . - -
W= . C» Undecided; probably disagree cLEr c- o )
* ‘d.“,DiSéQI'ee ' \-// ¢ % . * > » . R . -
L. Bicﬁth ¢ontrol ‘should be uscd by unwarricd people who are S,exua!ly’actf:/é.
L T a " Agreé ' o . S
‘/b,.« Undeudedf/«probably agree ~° . - .
= T, Undecided; prub'..oly dlsagree ' ) , ‘
PO d, Dmagree . _ L : -

5. Morality should not enter into classroom discussions on sexuality, .
] . . . " .

=~ . a, Agree —, . e L ,
- , be Undecidéd; probably.agree - ‘- - oo :
.= .. & Undecided, prObubly disagrees ° . . " C e s "
: . -~ do Disagree” . . s T © 3
: ) ) o ' N -" ’ .. te . - . N - '
N 7S lnc%udvng sex education in the s::nools i’“qutés premerital sex. 4 e
ey . Z - : ' e
2 /Z/ a. Agree ~ I S ' S S
50 . 0. bl Urlecided; prdbally sgres . - = . ;
A7 < _-e¢. Undecided; orwab.yy Gisegree ' .

“ 5 d. .Di §agree S ) IR . ' s ‘
R e R - : B ' .’"-“-
AR P;rents shoul\d be info.med if iheir child hss a venercal.disease.” -

y o e <y .
S ). 'f-’*//‘b. NS . o . ,
- ¢: T éo‘ " 145 o * ) . -

. ;1 | . | d. s . .
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3 \ ¢ —
. l 4 \ “ “ ’ ® ! E—ﬂ
- L\ ¢ -
” \ H
'~ Attltudes Toward Sex = cont'd, I S T
' A . ' ¢ ) R ¢
. 8. Parents ,'é&puld dis.cot:ra;e“their chilgre{}}rom masturbat{lng.
. 2 ‘ ,
2 o . B . ,t g . _ N
¢ '8 " Agree . . v .
b. .Aindecided; probably agree . .
€. Undecided; probably disagree S C -
d. Disagrée . - - S
L} . -
o 9 Young people need to question the values of their parents, ’ . =
v - . . N
3.  Agree .- .
- b. .Undecided; probably agree v : . A
. C. Undecided; probably disagree . - s e -
. d. Disagree \ o " . '
10., There hbs been an increase in sexual promisculty in recent ;eérs.
- 8. Agree . T
be " Undedided; probably agree / K
- Ce Undecided; probably disagrge' T ' &
- do° Disagree: _ - ’ -t A : )
1. A man who doesn't have premarital séx Is probably not very mascr”ne. - ’
e . ) . . ' » A -
-8y Agree . .. : —_ -
b. Undecided; probably agree ' IR , ‘ -
€+ Undecided; probably disagree . . ©
d. Disagree." . . : ' s

12, 1t is more important’ for girls than boys to COntFol ‘theéir sexual feelings,

EEE * N i . ‘..?.fv«;- “ ‘@" . . . - B ' g
f Q, . Agree - - . oié\ o - \ .
bs Undecided; probzbly agree T e
: C. Undecided*;?prptiab‘_ll disagree . . ’ o T,

‘d. Disagree

e T e s ’ . ’ : . ) .
13¢ -One of the main concerns in our society is confusion about sex roles,
a AMAgree ) - —;_‘7‘ B L AT ) : 4
. b. . Undécided; probably agree.- S g )
- ¢, - Undecided; probatly disagree % v . . .
. ds Disagree | o o Lo
M. Sex isiavery private matter, and. s| ould not-be- tatked “about In publie. *
T2 PRgree . LT (i C i v
b, Undecided; probably agree : E N A
€. Undecided; probebly disagree . = >. .. /? -
d. Disagree e . R : E
: ’ " vs‘ ¢ = ' ’ /’ ‘ ) ! ' ’ ‘;;" .),
. . R - / : o . T
- . / - . el
: e e K 142 r 'f ’ T o ot
~ . C‘,“ - L e . - . e » . ”‘jl _:' . . . , ."‘ i o
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r Many school districts throughout_ the country are in the process of -~ _,
.. ° .developing bi-lingual Teachtng programs. Those students who do 'not have
o English as their prim#ry language 6ftén are deprived of vital ‘educational *

. .components ayailable to the total school population. This was true in.
i San Frarcisco where these non=English speaking sfudents had not~previously
: - received any health education. R T )

Q « T, . ORI .
B

? In addition, the newly arrived immigr'ar]:r parents are at.a great disad-
vantage and have mahy needs, TF),ey,_areg isdlated by virtue of language, come: s
from a very different culturé and set of values, and sometimes have received .

Ty little formal education, and are struggling to survive, Often they_find =.

themselves bewildered by the social sttuation their children find themselves
in, and lack the information to help them. A school program thet.reaches .

. -out to these parents can have real impact and build closer understanding

between home and school. This' was' the model developed under third year - —

-+ funding of Project Teen Concern; . —~ ' - -

Y . ‘ N
The PFojec‘r Director-first -secured the approval and enthusiastic coop-
. 1. eration olf‘_ the Bi-|inguail" Teaghing\Deparfr(nenf of the S.F.U.5.D. Six teaeMers
' were recruited and attended % cycle of Project Teen Concern in the spring of
o L974. -The 1wo.'languages represented by those teachefs were Spanish and
—Ghinesgr This -core of teachers first mef togethsr in August before ‘the
] start of school. . With the project director and the social worker to ihe
. proje€t, they then selected feachjig materials. -~Ihey al'so carried. the
résp ,ns'ibi,l ity” for plapning the parent .wogtl:shops andstudent ¢lasses. The
' +f / bilingual-health course was conducted-at ihireé .junior high schogls in - .+
o) b -Sar#f’fg‘a‘nc‘:"rZCQf ”‘éje"-fo/ré.,/‘rﬁe'ééur:se"'tfegan;' an orientation r?neefing-',tor";pare.n“l's
: of tfie participating students was.held at_each of, the schools:y A-health- 7.
educatjon, training program arranged by project staff.was subsequently con- -~
ducted for fhé parents, on topics_they requested. » The social worker and ’
~field worker attehded al|l these meetings with=the teachers, These parent: .
- -orientation meetings were ‘considéred.vital.-tp buyi |ding ‘support for the pro-~
oo vogram. - R . s\ T T Lo

Yl

i e . A e
v 7 Two factors were .*f\ﬁ‘,k key to the success of 'ﬂ}ev parent or»i'enlfa"l:ion meet- s
"« ings g the fs,qbs_equenf‘ih‘églfh imformation-meetings. . The first was the half-

3
Y B

'3

time ‘fieldworkers, one Chines® %"_o,‘gg,@gh,and one Spapish speaking young woman,

* 'who were known and ac epted in, théir o’wn"c‘:ommunijri‘ 5+ These 1wo_young people, .=
work iig under }the’ supervision "of..the 'social workerTpf the projett, combined =
... énthusiasm and fact with a’sexiés of home visits anfd telephone calls. Baby- K -
ﬁ;siHingj was. a’gra’fyg@d; and..y,oyﬁ\' serving. agencies Were contacted in order o |
make 'Th'e"‘parenfs,ﬁé%’@bmﬁlun"j'fy,avgare of the health needs &f young peopie. =

-

&

2
3
2

*In.ouropinion, iWould'bé diffidulf fo taunch thi¥program Without these . - ¢ |
v Feldworkepgi e AT o e T A .
e e A SR o2

. - i . . j : . . "’.':‘_0‘ .\. ; .- - .. d

= ’is;:?f -G (7 A

t SR L. A B
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. The second key factor.was the bi.lingual teacher. Since this person -
carried the resRonsibility for the presentations. in these two programs, the
abi I11ids="to .communicate clearly, +c extend a warmsinvitation, and t0 handle
effectively the questions of parents -were paramount.
‘apparent in two or three of the Spanish bilingual teachers who managed to
", secure at;théir_mee?ﬁngs a wide range of parents,- grandparents, relatives,

small children and even animals!
- offering food-and .informality.was an impo

impressed by—the résponse fo films such as "Boy to Man" and
, Men as wel| as women asked very basic questioné:about VD

. ~
> .
- » -

Making

a

and wanted their youndrhiople to have thi#% information jsgf as they had

chosen Thes?,fopics'fog
in“fhe,Spanish speaking community was

hemsel ves.

the- program: - ” .

“Although the Same procedures were follo#edﬂﬁy fieldworkers (detailed
_in the plénning process) for the Chinese parent/community component as for
" _the Spanish/parent/community component, the Spawish program proved fo be
enormpusly successful while the Chigese component
. Chinese fieldworker showed that evening scho§1 meetings had seldom been
successful ly conducted- in Chinakown.® Reasons given were the varying hours
,“of work ‘(many "at,pight) for the pewly.arrived immigrant, the_Chinese cul-
tural, barriers, especial ly dn the;gféa,gﬁ‘distuss%ng sexuald ity, and the

s not.

fact that this was a-low prloRity arés §or the upwardly mobile Chinese

family fighting to gef startediid the U.S. _
regts attended the Health Information-meetings,* while_onl
were identified as willing fo attend a meeting., .

heal th_ education. * Ti
students in the sand
and this program™witt be surviving i
bilirgual funding. - o

«In 1975 the five Spanish bﬁl?hguaj teachers taught 188 students on-
topics ‘related fo Project Teei Loncerns- including additional material in.
- he-onny?Fﬁ{ned,Chinesq’bi[1Bgual teacher taught 60 -

. cher evaluations wer® very positive,
the classroom,'fhénﬁs to some special

areas.

e’

=

'The family 1ife education compbnenf was presenféd in a broad

;Parehfg ware Ul Ly (A orme& before the student pnogfaﬁs Séﬁan. .

. ] ' Y L
Parents were asked to select the health edqggjign companents

o

T
MRS P

:rli’:épfiu 04 the Bilingual Component

o .

¢
< T

=
f e

heal th education frgizrotk:" S a = T

ik

s

DR
\? %
e

they' desired their children to receive.
‘ ‘ ‘ : . TS, \

Parents. were offered "Health Information" meetings onh topics they
_chose, in advance of .the student pregrams, to _facilitate family
" communication.
. uage, by bitfnqyal instructors.

These programs were. conducted ip théir own. lang-

-

This was strikingly

?he Occasion soméwhat social by
tant singrediept. Staff was very
"Girl to Woman." K6 %
nd family planning, - -

The bverall feeling of these meetings
of eagérness andﬁ;esponsivgness to

Research by the

Ovér~78 Spanish speaking par-_
y. It Chinese parents

P ) _ o - A L
« N . , 3

e « v
A -

150, S

«

¢
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".Step 5.

, AssessTneeds ofﬁblllnqual teachers
“for Tralnlng in heal th/sex education
fand offer |n-serv1ce lo these Teachers.
Y

’

“a

_SJELQ
! Form a Community Advisgry Commltted.

STeE 7 » . .

Bllnngyal teacher ac+!v1tles, prlor te

beglnnlng of seho&F S
. ‘9"

e - e -

el

L S

.

.In you have azteacher in-service.
component, make that training '
available to bilingual teachers.
See Chapter |, page 2 and 3 for-
more background This commi#kee
was very helpful In: SUggesTing
‘outreach  to th'e Chinese and
Spanlsh community, afd in re-.
_viewing the materials for cul-
“tural senssflvlfieg. -

. .\

.
- -

Threé planning sessfons Tofalung
12_hours.-were held at ‘the'S.F.

t

I - S
= : , - ) N
The objectives for the bﬂllngual component for parents are simitar
to those for the parent componept in Chapter IV, Page |12. For those
interested in developing a bilingual component, fellowing is the process
ysed in the San Francusco Unified School District. -
" - < - il | .' -
. T, _‘ - T ‘-” o e : ’ / i i
. ~DHASE |: PLANNING A BILINGUAL HEALIH EDUCATIDN-PROGRAM s
\_ 8 = - . T B
% j:«, - B . Lt , -
., i i . - *
PLANN(NG PRQCEDURE Lo RESOURCE /COMMENT * '
’ i ) \ ) ~ 7 - — £
| ‘Step |I: . ‘
Secunrs adm|n4s+ra+|ve approval for the * .
T dﬂvelopmenf of program: - - - - :
Step 2: ) T TN
‘ Secure approvalﬂaf the admlnlsfrafor B Y e ‘ T
‘w,| Of the Bmﬁgual Dep"l -of yonr, school L, L
| districk i % T - -t
e T = - N
_{ "Step 3: ;7 -~ e : ‘ { ///A\\h N
Recruit biltngual feachers, interested | Persondl contact.  Teac ers were .t
in parflcnpallng with* PrOJecf Sfaff ,pain for the ‘extra hours of
. L .2 st planning time. '
Step. 4: ¢ -
_ | Recruit blllngual workers from local °, Théy\were-essenllal to The
" college heal th education or social success, of “the compunity. part.
Sy work programs whaqare lnTeresfed in of The billngual program. P
: workrng in The communlfy . >
T . - s -

Unjfied Schiol. District. oFfiges.

.
T,
v

A

o KA
. , ;
v ! t I"
s wrd St
. s
A

Ll e

[t
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|=BLANNING PROCEDURE RESOURCE /COMMENT —

I
%

> P

a. Preparation of.lesson plans.

b. Review of films - bilingual.

..

o

3 s e - .
C. Review of written materials-

- (Spanish, Cantonese & English) |
*and realia, pamphlets, ,charfs, _
. drawingss
. e
d. Prepare lusf of COmmunufy healfh

:',g :résourcés for- referralsﬂand

informafion. — CER ‘
Prepare blllnguél orientation .
information for parents; -
descriptiofi of Projecty gpals;™
=% and. how they relate to the

chijd and parehfs. )

. STeE g: e e —F L
1Joint planning*of fqachers’and Pros

| ject staff fornparenf orienfaflon T
meeflngs. oot -

V.

The Teacherﬁﬂll send -3 feffer‘

_home about program: - The tone“of

‘. the, fetter should be. pOSi?ivé -
¢ informal, fr|endly. . -

=

Content_in P?djecf Teen Concern:
-Hygien&7Venergal Disease

‘ —Nu+r4+|oné 4 . .

—Reproducflon'
-Contraception
-Adolescerit Growth &QDevélopmenf

- -Parenfhood

-DeluVery of Health Services

i _

For PrOJecT Teen Concern

e

"-Gfrl to Woman (5p.,. Canf.,‘Engl )T

.~Boy fo Man (Spv, Cant., “Engl.)
-VD Attack Plap (Spanish, English)
-3-Trigger Films (non-verbal)
~Inside/Out (2 of a series of 30;
teacher fraunlng in use of films
fol lowed) -

See Appendix A, Chap?er V: ' Listing
of Spanish bullnguér materials,
Models --Dickinsqn Binth Series

- Model=~Human Tonso
Mode%a--DeveZop&ng @nbnyvb

Wifh asszsfance‘of prOJecf,direc— :

hyn and socual wor& sfaff

-

Sample Pro)ecf Teen Concern |nfor-
. mation fllp charts are available
.- bY wrjhing the Educatidh Dept. s
~at Planned Parenfhood Alameda-

| "San Francisco.‘

" See sampWe,fABbeqdix'B, Chapter V.

” -
- c .
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" /.| _PLANNING PROCEDURE T " RESOURCES/COMMENTS .
7 : : ] - T
b, Circulate informational flyer in " See sample; Appendix C, Chapter V. -
. community and -send one flyer with . o .
1 the_letter above. B o
- . -\\ c.__Fol'low up phone call inhvitation Two days ﬁriqr to meeting. -
for each parent/guardian before . ) .
mee*hng by fieldworker. - Offer T — ——
.- ~rranspor“ra“hon if needed, . -
S do Hold meeﬂng at child's. school, wu“rh Enoanage older and younger .
. "social. situation offered: by - frlends and relahves to ..
bilingtal teacher and including - aﬁend i :
:'efres_hmen“rs. o K _ - .l R
i ‘TeE 9: - ' ) - " ' ' $ ' - ’ # "‘1‘:‘:
- | Planning for Heéal th lnformaﬂon » T ot
Mee‘f'lngs, - BN o . - I/ , .t
T~ | a. 1t there is ’g@!ab‘se of time - ; A1' the very least, a fol low~yp N ?
W; -between Step 8 & 9, home visits written reminder should bé sent, .
SRS O by fieldworkers are suggested. ‘ . s R
‘ . RN Fieldworkers make phonencalls ] L o N
. - a’day or two before the mee“hng,/ AR S i s K s ’]4/,/,*" /ff/ ;/;‘f
P as"f-em'nde e S il B O e T A R foL
. I N "
i F C. Make personal contacts with See AppendlxﬁG Chqpfer vV, for Ils*r“’ & -
: comiunity agencies and- other ~ [ of agencies.contacted “in Pl"QJeC'i' . N
. _groyps and invite Them 1'0 Teen Concern., ) i .
o /aﬁend., . * - . " L
;ﬂjﬁ ‘ . " F2s . s ) )
- &= - Againy fleldworkers plan 16 mm pro‘JecTor and screen, ) "
: . refreshments and coffée; pre- Have materials for paren“rs 1‘0 -
" pare maferla}s, films @nd eval- prevuew. S ) : N )
z uvation forms. o " R : -
- ;’..- N ) . w,-., . ’ — _: ' ‘ '_ 7‘ -
|‘ s i '- ! e
L] . M < v
: AN -
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. PHASE I1: DELIVERY OF FROGRAMS T
+ * - N . . ’ - \—"
j - g ’ s . < (‘ R 3
ACTIVIFY RESOURCE fCOMMENT . .

—

s
'~-a-/'

_l. Bikingual parent orientation
meetings:. ¢

Schedule prior to start of student
program for 2 reasons: }) to assure

that parents-are informed of what wnII
be included in the Health Unit, v
especial ly that they be aware that the :~
topics of adolescent maturation and
venereal disease will be discussed.

~2) fo offer them, as members of The.
Z:community, a Health.|nformation - )
Meeting. .Invite parents to help

Choose the fopics_that will be

covered from a varied tist which is
posted on_butcher paper. Verbal
.evaluations elicited by facnllfafor .
. at endoof meeting.. - -
. »

2. Student Classes:- .
‘Bilingual teachers schedule and feach
heal th/5ex education units foF students.
Jeacher determines the total time to be

spent’ on'healfh éﬁucaflon., i vy
// | /../ // ;/-’ l/‘ :""'//,'/) R T Y
3. Health: Informaflon Meefgngs T .

Schedule these meetings for parents/
communlfy at schools. Topics chosen
by parents. Encourage. parents, 16
brlng ofher adulfs wnfhxfhem. L

-8

The facullrafor musf’be b!llngual
In the Spanish-component of Project

aged to bring other membens of the
family, hegardless of age. Teacher
presentations were conducted 4in -
Spanish and included the §ollowing:
-Discussion of informational §8ip .
chaits

-Viading of- pamphﬁezé o be used

by the &tudgs

-Wening .of Spanuh vers.ions of the’

4&tms "Gk -0 Woman" ox-"Boy %o

Man," and "VD Attack Plan."

TALL werne. wéll necedlved. '

~Questions, answens, and comments
__grom Zhose attquéng.

«

*See Appendix H; Chapfer 'E '"Sfudenf
Riowl.edge ' Inventory"
see Appendix D, Chapter Vi "Student
Know ledde InJenTory," pre and posit-

-

"fesf resu[fs.w L,

4

4* = Y )

1 Panents' choice in Pno ) ject Teenss

‘Conecesnt
“Session 1: Vene}zeaz Dusewse and
Famaey P

Py

Sesaion 1 b)ucgé “wid Fanu_}'

Commwuca/twn )

See*Appendix E, Chapfer V LIST of
Bilingual resources materials. -
Pariph | ets appropr1a+e to topics -
-discussed should be available.
See Aﬁpenaly F, Chapter V
evaluarlon by pariicipants.:

uamp1e

Se Ap endix G, Chapfer ¥ ist .
“of cummgngiy groups conTacT . '

. . . .
3 g X 3 N . - T v .
! B . - - . . }6 . .
L - ~ 'l
c, . . .

Teen Concern, parents were encours .| -
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Project Teen Concern. —.

RESOURCE MATERIALS

s .

;PTC BILINGUAL PROGRAM: SAN FRANCISCO UNIFIED SCHOOL DI

STRICT (distrnbuted to PTC

L}

-

teachers for use in “their Junnor ngh School . cTassrooms

)

v e

_ e o ey

\

Pamphlets

PO
,

Y+ *Speak Cléari? About VD.
- *Spanish and English

’

The Engagéient Ring-
Spanish and English
"To.Be a Mother/To Be a.Father
aﬁfpaﬁish and English

LR

Eégi_Meals T Please
Spanish an “English

*Guide to Good- Eat:ng Miniature
‘ Spanlshgand ‘English .
% Lim1§~d ‘quantities of the<gulde TN
“are’.available free of charge . A

f’omdthe Oakland:office of thedg

DanrywAssoc.¢ telephone number:

562 -3045 ; - .

*Josei,e} Arriesgadﬁfﬁ-j
Spanishgzand Engi:sh o

*Which Birth Control“Method?Fs Rtght for. You?

S

~
~

Spanlsh and*Engl:sh %*”a" %&@ ;
New Baby 4Q ypur House %?% L
. Spanish-and English | ‘ gi;i, %§ :
Foodsfor a Health Mother an §Bahy$s ks

%&%wﬁﬁﬁﬂﬁsiﬁﬁ

¢ A

e, Ad
R

-t

» e

*Calorie Corftrol -for You .
Spaﬁish“andenglish

-

-

’ -

*Nhen'YQu re Gonng to Have a- Baby
~ Spanish”and Engtish
*Hey Kids! _Here's the Plan for’ Eat:ng s
’Spagish and”English

+ p—

Ed

]

*The Big Four Dally Counfdbwn
‘Spanish-and. English °
Free In llmlted quantlties i

E=]

» ‘. »

B

-

'810 Seventh Avenue

' - St. Louts Missouri 63143
“Ross Labbratories

. " 625 Cleveland Avenue ..

Youngs Drug Products
.P.0, Box § '
Piscataway, N.J. 08854a\ i

,Pub+lcations Section
Information & Education Dept,
Planned Parenthood Federa-

tion of .America, jmc.

—

New York, N.Y. 10019
Amerlcan Dalry Council
111 North Canal Street -
Cbicagp I1linois 60606 -

N, i e

Emko -Company
7912 Manchester

¥ it
& s r

Educational Servnces, Dept.'
L

LT N L

i

.

Columbus‘“Ohlo 432J6

QpJohn Company e
900 N Cahuenga Blvd"
Los Angeles,; CA. 90038

«-‘n"f"

o
Carnatlonﬁ ’
5045 Wiishire Blv <
Los Angeles,QCA 90038

" -

np P

Del Monte Corporation e
215 Fremont Street : "~ . °
P.0. Box' 3575 ~
San Franclsco;¢CA 94Tl9
Telephene‘ 78! 7760

oo




PTC BILINGUAL PROGRAM

SFUSD (cont.)g,

Pamphlets (cont )

- #4hat You Should Know” About TB _
Chinese and English

*This is Mr. TB Germ
Spanish ‘and Enghsh P

- *Lo Qu?Todo El MundowNeCesita Saber —_——

— Acerca de 1B , : J{ o -+ ) - 7
Spanish _ - -1 ; I T . 3 7
" *Coimo se Protege a su Nino de T8, R i B '
*How Rico Carty Beat TB T . ST > F
. ‘Spanish ard English - o ' .
The Gift of LlFe - ' gﬁﬂealth‘Education Service
s Spanish and English P.0. Box 7283 ° ;
e T The Spanish version'was reproduced Albany, New York 12224
_ at the S.F.U.§.D.
*Stop VD with the Facts . - . . “Pfizer Laboratorles
T Spanish and English _ . <o 235 East 42nd Street. .
- B - New York, N,Y. 10017 - .
i _ . P ‘« [ t/ 7 .
&+ *To Be a Mother/To Be a Father ' Ching Nin G‘]Inlc - o
. Lhinese- > 511 Columbus- Ave.
*Ching Nin Clinic flyer . San Francisco, CA. P
Chinese and English P Tel: 362~5728
* . *Pelvic Examination IR i i ) ‘ . T
Chinese and Engltsh - — ;
I3 . I o . '74 - ’
e “*Peltgro! Danger! . iy San anc'lsco City Clinic
% Spanish/English - ’ © 280, Fo Street
= - - N - San Ffancisco, CA.
LT . -Tel: 558-3804 - . . -
© *Eat Foods Rich-in Iron © .- - ‘ reproduced at s.r.d?saq(: L
. Spanish/English - , ; o - ) o .
¢ *City €linic Information Sheet g . ¢ ) ,
Chinese/English - ER - -l )
. *Danger| o M el a e L.
Ch mese{Englis‘n o ‘ DR (P “i L
¥ OFis T & T T e e b T
‘s}:- . L . . 2 bR v o3 "(
Gas . VD Attack Plan” - e * Walt Dlshéy sﬁq;attonal
ﬁg&%» ‘ Spanish and Engltsh o :\;{ ot Productions
v o .. . P - 800 Sonofa Avenue. -
. - ' 5 Yol e Gfendale,_CA. 9!201 ‘g' '
2 ST T r“w L
. Bo to Man ‘ o Co ChurchttT Filmsmu' booe
Spanish, Cantohese, ‘and EngHsh y 662 North Robertsom- B-l;vd. >y
G!rl to: Woman - . Lgs Apgeles CA. 90069 S
Spanlsh Cantonese, and English T e e 3 , "
*avallable free*«of charge S B N —
/E MC ‘ ) ) - e e ." _ ~ -
v ks SO e 0 Ty !

San Franclsco Lung Assoc.

259 Geary Street 2l

San Francisco, CA. 94102
Telephone: 362~ llok

oy
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Vo , * ZPPENDIX B, CHAPTER V|

. ProlectTeen Concem —

o o * An Educluu\l Program to Prevent Venereal Dlulso and Premature Paronthood : S ‘

SAMPLE LETTtR ;o SPANISH PARENTS' C T

- ERTI . 15 de enero de 1975 . ‘, o *ﬂ(:s

. . . v 2 xe
—- - C e e b e Lo,
s -

gra—
[y
-
3

Estiﬁaadbs padres de famﬁia: . ’ RN
s . 1

~—

Como ustedes saben, sus hijos/as estén pa.rticipando en un prtsyecto*
piloto ‘educacional de salud, "Project Teen Concern"! eh su escuela )
s " En unaf sésibn de orientacibn de padres de familia que se llevd 4 efecto . )
LA enel otofio de 1974, muchos padres expresaron su deseode recibir un : v
o curso de entrenamiento educacional de salud en Espafiol para ellos mis~ .
- . mos. El personal del Proyecto Teen Concern por lo consiguiente, pla- .
‘ o neb esta clase de programa que se describe en el panfleto adjunto. o=
. Esperamosg pueda.n asistir a este curso. . Si ustedes desean participar S gt =
““en estas clases, por favor envfen la. forma de aplicacibn que se inclu- - _. .
ye en el panfleto a la Oficipa del "Project Teen Concern" lo mas pronto S
- posibl . 8i usted tiene amigos familiares o  personas adultds intere- )
- sadas. en asistir, nos gustarfa les sugirieran Ilenar una forma de apli- o
" .acacibn también - . . T

™ -

@

Wi

S Si tieng alguna pregunta relacionada con el programa del Proyecto o e =
- M"Teen Concern' llame al teléfono de la oficina del proyecto (863-4680),
c ext. 300. Lot ‘
I ’?’ - -

. . . =
. S

- 1 - : .
P - . " = Sinceramente - . L
L. S . ' . [P - . . )
) "”‘ﬁv , N L . : ; > , . o, ) o ’ j. N
T e . - o ‘ ) . m-‘ A
4’/ T PR . i s - o ) T e %
> N n ’ A - .

A _ . JoanHaskin, Directora » .o .
I e . Proyecto "' Teen Concem" o -

7 . , I

- - MAESTROS: = '__’,_‘ . ’ . n ' , ‘ .. ‘ N
' ‘Blanca Feisel (Horace Mann) = ' . , ) .
.. ~.  + Delfinajerez - (Horace Marn) |, e A
@ .-+ ., Rolando Morales'  (James Licky: . 4 -
' Rosa Elena Nuflez  (James Lick) ' ' Lo T S -
Lo " 'Stefanie Rosemond (Everetty « - . : ‘ Lo

.. CoopmlmgAgenc»es . , . , _

b g "Bay Area Venereal Disease Assouauon Inc. . .
ot Californa State University, Hayward- ] I A :

e, Catfornia Copgress of Parenis and Teachers, San Francisgo Second Distnct , . R R

p Human Righis Comnussion.of San Francisco o

© N . Planned Parenthood/World Populagion, Alameda—~San Francisco . ' R
- .~>’*§i‘§; ‘. San Francisco Deparimont of Publig'Heallh __ . . e T
C "+ San Francisco Modical Society, . _ . T e,

.
f”’*

) .o . o F
'”“'_ Q s F’u‘}cm.o u‘mhgd Sénool Distrecy, 135, Van Ness Ave, Rgom 213A, San F:anc.sco CA 94102 - (415) 863 :4680, Exl 300,

' ) - 1 . - . . ﬁ,E'm . . N -
RS l : ; ; [ LI o . T
w ¢ . . . == . AR
. N T A N ; - . - K .

s . . . - L
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e N —_—

s b

- 1,Le preocupa.n los cambios por los

cuales esté pasando su ‘adolescente?
- s ’ ’

"

/ .

.:Se siente molésto cuando su hijo/a le
hace preguntas relacioradas con temas

= L I
e B .

_ ‘MLW asistira ©
- este curso?

b

- » .
"PROYECTO "mzn";wcnngg )
\ E . R

¢Que€ es el Proyecto Teen Condern?,
Es un programa de salud educativo que-
.se ofrece en espaiiol a los padres-de

< familia y miembros dela comunidad.

El'programa se tratars de log siguien~
tes:temas: .

No---al contrario, ‘para pagar gas—
. tos por cuidﬁdo de nifios y transpQr-
. ‘tacibn, usted puede recibir un total .

_de $10,00, si asiste alas dos sesio— -

*nes el curso. G

“~ ~4

como sexo o enfermedades venéreas—-- ! - -

- . - AQUienes Wwenjgcer upa- solis’ S
-Drogas R C ‘

y se preocupa de como darles una res-'- _ ‘ ’ v citud para el ErOQama?
puesta adecuada? -Adolescencia’ =~ . . ' Gualquier adulto puede aplicar. ,
EF : -Enfermedades Venéreas . e B , T,
g,Le preccupa los casos de adolescen- . .-Planeamiehto Familiar * ) 5 I,Co'mo puedo’'yo hacer una soli~
tes que esperan hnifios sin contraer : o - citud para el programa? .
atrimomo? . 2Quién esta a cargo del programa? « . Complete la forma abajo de la linea,« ,
., . _ El programa ha sido organizado por el B cbrtela. v envield a: ) :
o/ . " ’ < Distrito Escolar Unificado de San Fran- - ) N
~ = “ cisco y esta dirigido por profq,sionales _ <, « 7 Joan Haskin, Directora . g
JEstd ustéd a.larmado/ a por el nimero de habla hispana especializados en di-’ " [Project Teen Concern C N
.-_ en ‘crecimiento de adolescentes que tie- ferentes ramas. El programa obtiene® .’ "San Fiardisco Unified Schqol .
néno contraergn ehfermedades venéreas? . fondos del Departamento de Salud, Edu\- . District ' - " o7
o e T e cacidn y Bienestar (Health, 'Edication L. 135 Vanﬂe,s_g_Aze,,Aﬂoom 213-A-~—-
z ’ - . - L & A
. - B and Welfare.) - . : \ - ‘Sdn Franctscq, ‘CA. 94102 o
sle’ preocupa el abuso 0 exceso de dro- - . ’ CN e
gas tomadas por adolescentes? --¢Donde se 1mparte el programa? . it Para obtener mas copias de esta sou
. . eitud llame a la Offcina del*Proyecto’
] El programa se. ofrece en la siguiente .
o "Teen Concern", 863—4680 Ext. 300
» Le gustarfa tener la oportunidad de direccion: . . .
“~ hablar sobre estos temas con otros ‘ e , 3
adiltos? . ¢ ; ;);g?itc;:& ssi&l:it# 1 Me intereaa adistir al programa de en-,
T"j“,::;\\ T~ _ : . : ) s Francisco R ... .. trenamientd de la~comun1dad del "151'0?00
) T e %;n e~ - T.  to 'l;een Concern:" - 3
W ( . ¢ . 3Cudndo seiparten las claaes? . i‘;' Nﬁmbre I T e g, .
.o i, K Di ) ;4 ;-
" . Ist coNTESTO " A ALGUNA DE | - - - i‘::h::a;::u’:: 1‘1"8 Zf’;‘;’;‘:gr ‘:1’1 o ~ Te‘;:;’:;g" — - | § o
TAS, PREGUNTAS,; ENT 3 SRR ' A : »
e ;;LvizggrAng;ﬁgAgig%s il fJ T de. 4 '11‘!0 'yimartes. 18 de marz70 de -/ ) j-/-f NG déI,Seguro SOcialf ~U~- 13 ﬁ_« ;_
e - R ISEA TV 73 de 7:00 2 10100 pi. m. . Edades de sus nifios R v
- _z ,. . . L . ~ a " Escuelas a las que asisten . g *
L \‘l R v - . . ' ’ . ) _ . )"‘j— : - . . R &l ' .
-;'}*\‘ ll’s.d”,h '." B - . - R . H . : . . B ‘ N 159 qﬂ . '
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“Student Knowfedge Inventory: Bi1ingual

h

_Statistical Ad§lysis

-~

= Number of students. taking the test
= Range of correct scores -

= Mode of scores

= Mean of scores .

“Horace Mann Juniof High School  “Pre Test

. Post, Test

-

N

James Lick Junior Hiéh'SEbool . Pre-Test - 21

Post Test 27

=

/ N

ﬁL/,AJL/“aanéJJunio-AHrgh/SéboaPul?“’/v~;¢%e Test /CP?/ //l~6 '4// h//ﬁ/;a?OG/C/' ,

b 6.53

- Post Test. 15 5-9
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. ‘ Project Teen Concern o : . *
- Billingual Teachers: Evaluation Questionnaire \
1. Did.you teach health as a separate unit, or integrate health educatlon . -
into your teaching of other sub;ects?* Ll T T
Horace Mann:  Integrated class ‘. B R b -
- IS . s K .-
- ) ! - i . N - - ° !
_ -~ James Licks .Separate unit 5 - o '
e ) " Marina: o Integrated health and ESL Readlng. The students <
B o L learned to improve their readlng*through health .
L o ~ . articles. - . : ) .o
2, Approxlmately how many students ,received health lnstrchtfon? . T
b AN H.6race Mann: 88 ) - AT ' L
, _ll_ —Jdames—ticks bo—ee e ] Coen {
C e Marlna' 760 " ) gk N ) |
S . ‘ Lt -
-3, A, How many class hours on health do you estimate that each student - .o ""‘
. recelved? - . '
. ° ' _— - - ‘ |
’ - .- Horace Mann:™ 15 hours - .- . \ - e, T |
! . James Lick: 15 -hours . T ‘ X N e . }
- _ “Harlna: . 20 hours ) . s '
1;“;" ° ‘ ) \ ‘ ¢ . . ‘(‘; }
J %%}-Was_ it: .a) the rlght'amount of tlme~ b) too much c) too llttle? PR
L JJI/’J;"' - ; Sa «Horace Mapn:, nght amotInt e o - e t—a //‘ -t
_"/.",". P James, Lick: - Too Titvie. . > R L
Lo . Marlna: _ Right amount - ;‘. - ’v«, . - A
"4, What toplcs did you cover in your health educatlon lnstructlonal program,? T
Gy ) " * ",,
“ .. Horace Mann —-Sex/reproductlon, drugs, communlcable dlseases, nutrLtlon, v
£ b dental care, VD, teenage problems, communlcatlon LT :
s 5 . ‘ between peers, parents, and soclety ‘ ",’ e -
3 5 \’ _ »
) L - ' ; -0 ’ * [
P _ James Llck‘: . Sex educatlon blrth control ’*dent“al: and body care, “
g T, anatomy and physf'ology o .-t - %‘, T s '
R . Harlna: ' Physlology, Vo, b|rth control declslons and values» o
;‘,v: + ¢ o U . \ . -
e 5 Nhat vias the student response to, the health educat’lon program? e P
Horace Mafin: Very lnterested SRR T e SO
L JameseLlck Very Interested. B A
Martha:® Moderately interested 161 e T R
- . - . ' r . (l. - " - -
Yoo ST - .
54 > T ‘ "y J -




- <

// Nhat two top!cs evoked the greatest student interest?

Horace Mann. VD and family life
James Lick: -éSex education, birth control
. -Marlna: Birth control, thS|ology

— e

| RO e 3 o
What ‘particular written—materTaTs, films, and nealia dtdﬁyoﬁ”flnd mgst
useful? - . L= N

—_—

" Horace Mann: Films: R sT’“kalan " "Boy to ﬂan
% ) _ to Woman'' .- <~

- Reatla: Dickinson bvrth models- ;.ﬂ
= a . ' 0

James Lick:  Films:  'WD Attack P]an," ",Bsy to Man,“ "em
- ’ " “to Woman'"
_Ree'tiar  Dickinson birth models birth control-

_ deVIces chart

- 5

Films: "Boy to Man," ”Gtr] to Woman“
Pamphlet5°“To=Be a Mother/To Be a Father', "Gift of
- L:fe“ . . .

// . < . . ,
z “§ 2 -

+ Do- you feel you needed more trafﬁihg in any partlcular health area?

P 4
- v - /,

AN schools answered “No "

.
-

Were you disappoin%ed in any:. aspects of the Project TEen Concern program?
3

~All the schoofs Were basica]ly pteasedﬁabout the’ program comment!ng

on good’ follow~Up by stq;f encouragement, and additional works hops. .

One ‘teacher’ felt. that ln~v:ew of tﬁe~amount of extra;s time he spent
in re]aﬁion to the Project, thé?e\shoul have been more monetary
compensation. S S ENS : . "
Pleese make any., comments about‘the program its content etc.,'whlbh'
you thtnk we.should know1 l~ §ﬂ~ .
. . ,.r . R “( L

.. Marlpa: ”Apprecﬁa;ed the additvonal commUnTty stpport by .

- Ching Nin - feel there should bé close communication - -

ST -w!th ese organizatlons because of their experlencer
e ? » : A

‘ James'itck: "A Yarger variety of filims and fnlmstrips ‘in Spanlsh v
S Is needed % Also a fund to -buy addltional material&
should be given to each teacher..

LXY
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e g SO T e APPE‘NDIX E, CHAPTER v :
. St " . . R ¢ - -
/ .- RESOURCE MATERIALS: SPAN1 S HEALTH; mroanmon MEETINGS |

ce. -;—:_-- .+ &« =+ (all materials-listed.are I_Q‘Span,%h\)\_ , .

N ,;- B

N a « <, @ . s \
* SESSth #l Human \Réproduction, Venereal Disease, Fakily Planning P
- Pamphlets K N /~— o / e . L
- g “*Hablando Claramente de Enfermédades ~ . - " Youngs Drug Products
' “Venergas . , . 'y P.0. Box §
' N \- v =~ \ . S ~—PiscatawaY|_NoJo -
L s * s ; .
P " LY ~“sar.Padre/Ser "Madre Py B . » 7 .. Pubkications Sectlopa
- L. ve 8 : . “Informatich & Education Dept..
- . o oL . Planned Pare,nthood Federa-' - o
. - ' R tion of Amerlca, Inc.” -
. - A . 810 Seventh Aver%zo —
. . . T : . -‘ New York, 19 )

.
r
-

. EV Don de la Vida T g ] N Health Educatio_n SQrvice

5 R —_— ' P.O, Box 7283 *
, ) ‘ . N © . Albany, N.Y. 1222k
. o : s’ -
*Peligro! Dahger! . =« - ’S'an/F-l\'aanSCO»xCitthic .
= o o . 250 ~ 4th Street * '
. - - . ‘ . - .San Francisco, CA. 910103
P B ' ) . Tel 362-5728 < \
*Alto a las Eﬁ/fermedades Venereas... ' ' Pfizer Laborator‘Las_ .
T 'f Combatalas ~con Hechos Sl - - .235 East llan Street, ./ ¥
S SR New York, N.Y. 10017
: *Consejos ‘para él Hombre y“la Mujer - 0ffice o'F~ Fam:}y Pla ning
. T : T St e Family-Health Sérvices, Section
. e TR R ¢ 4 State Department of. Health : ‘
- ' oL TERL L e ~ 2151 Berkeley Way : L
L R L : ' - Berke!ey, €A, 94704 - .

*euidédo. de lta’ S&lud --, Dc;n&e Puedo B } Developed by- PrOJect Tee\\/ %
- 2

4t - Iy Para Curarme? " R Coﬁcern : .
- : ’ A ; ) . l P ‘; € - e —
o *Bi-rthright - , : Uni-ted' for Life e
0 (supplied by United for Llfe at , ~ + 578 -.2hth Avenue . o
) ',;, . their: . reqaest),\__,u_?:_ . _ --San Francisco, CA.~. \
LFlms Tn et T e e - BeP®
“§ - . ' - 1 N ‘ , ¥
-7 VD Attack Plan , L | . e Walt Disney Educationa! . -
L A T _ws - Productiong - -
. f“ | - ‘.  L J SO 800 Sonora Avenue

© % L. Gléndale, GA..91201



"March 11, 1975

SAMPLE EVALUAT | ON

PROJECT TEEN CONCERN .
PROGRAMA DB LA .COMUNIDAD LATINA
- EVALUACION
Seslon o
. :;q ’ A

= 140 ‘ \\:',

g e

. Ha adquirido usted mas conocimlento aceréa de las garﬁes masculinas y
femeninas del cuerpo humano? .
(Ponga un cfreulo a.lrededdr del ninero 1nd.1cado)

1 _ B : . 8 ] .'"34‘
T 2 .3 A %

" ninguno " -un poquito. - bastante

‘

N - B
A3l 1 . .. - / . (3 N - _
Ha adquirido usted mas conocimiento acerca-de formas de-prevenir un embarazo?
. . - i .. - .
-7 37

T , 3 ' o - 5
ninguno - » un poquitec . -~ basta.nte//

L O

Ha adquirido usted mds conocm:.ento acerca de tratamientos y maneras ‘de.
eontrolar las en.fennedades venereas‘7 ’ S i

* o - ~

2 . ST 20T

_‘1 ‘,v:’ﬁ‘,‘ . 2 , - ) R ‘3 . -
ninguno . - ~ um poguito

s
Ha a.prend.ldo usted algo mas acerca de las agenclas de salud de
las ciales ofrecen ayuda con examenes ¥ tratamiento de enfe
¥ con planeamlento faiilfare? . :

i MR

—

- ninguno o un ISSq:;_g}.é .

.

. . . : —
Cono,'le pareclo esta sesmn”

(Por favor 1ndJ.que aba;]o)
- $

- Excelente

o Sy

INTRODUCCION R Lo

.

PLANEAMIEN 10 FAMILIAR”

| mmm VEI‘E}?.E}:S

: N
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"March 18, 1975 .~ .+ T LT

W N=5 T
" s . P - ’ - » - B - R . PRI “X B .
_ - * PROJECY TEEN- CONCERN - R R
. .- PROGRAMA DE LA JOMUNIDAD LATINA * - ° . .
’ ~1ye EVALUAGION - - o
- . SQSion ; '2 . ) t/ . =
; - s : -

1. Ha édquir}do usted mas conocimient) acerca de los efectos que\bieri“en -

- en la merite ¥ ciferpo humano el uso de las diferentes clases de drogas'{ o

(ponga unr circulo alrededor del nuher\g\indicado)‘ —— : 2
o ' e S

I 0 . 1 8’ ¢ 32 o

1 - 2 ' ' 3 ) - L o 5 - 3 o *

nada - un prquito . = | T . /bastante ) ot

- N £
" . R o o i
- - 2. Decpues de haber atendido estas sesiones, se siente usted mas capacitado
e = - . —- oo ‘ ; ‘ .
. ""“J_‘t_ . .. - . R - 3 1 .
Y y con mas conow;ento. para poder. aablar con ios Jjovenes acerca de las
t -’ . R - ) . ' o
~ : SN : > . : N
- © drogas? . . S R .7
N . - - - ®. PR 3 , & -
- - -— . — v - .
- . L . . o et
T T 3., - Fh

o ] 2 3 h ]
. ‘- nada - i un poguito Co- bastante.

g - ‘ . - .
3. Sape. usted mas.acercn de los medics que tiene la comunidad para ayudar

‘ - » % . &
- con problemas de drogas? e L .
N - -’ )
M - PR e +
. . P R . .y o, v i . _P-?‘.‘: > Pt nmbne .
) ' - - . w' - . * ' ’ N
3. . 0 15 - g R Y A -
B - g " — - : . - " .
ik I T ® I - SRR
i naida . B - .un pcyuito - . . bastante N
# : K ‘ e :
<. ) Cq :: - . . . . s ' - - :- - . - w
- s G oy im g L AT o ~ :
4 . L. -Comosle parecio esta sesion? 2 ' n s -
SPEY ’ P » ) . . Y s . . o : N N
2077 .0 e ] o S0 L
E o A ) , : — o
- 1 ] .2 ] CoA 3 = -k c S oLy
: " Rerular el e -Buena, T - _ Excelente .- -
: RN - ’ ' ‘ ’ . . .

"5, S désed hacer algin-cdmentarip acicional sobre esta sesién, por favor _ Ges
\)‘ ‘ e “ A N . . - . , . L , R .

PR g ' s : ° -
hagalo a continuacion: | - N
. ¢‘ o ‘A . o L ‘ —* g CL. « »“' ‘ .- - ..
¥t . ' e
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~ C. . ' APPENDIX G, CHAPTER*V e .
S s o ) 3 A s N e
e < Spanish Bilin ual Health lnformation’Meetings - .
List of Communrtx,Agencnes/Groups Contacted - .
. . N ; RN
- Mission €oalition Education Committee - - . . T~
' . . - ‘. ' -4
' St. Luke's Hospltal = Public ReJations Department : K
- Mlssion Education Center S ) ’ N - .
- - . :‘ ~
Mission-Chi]dcare Consort ium : —
* Latino Assessment Center _ 1
Horizons :Iirf;‘n"fmixte_d 43: . - ] - - |
* 7 ‘@«,‘4‘, .o : - . . . _— -
Real Alternatives;ﬂpogram .- -
-James Lick Junior High thoo]:l Bilingual PTA |
Mission Mental Health Center: Staff Meeting T -
' CanrodeCmmio Lo . . .
Youth at the Crossroads
- . Health Center #1‘ o ) - * e
:‘C ' Catnollc Councnl for the Spanlsh Speaklng . »T - ‘
- . s 7 . v - - ¥
San Francisco Boys Club - . - . R .
— - ’ . -~ ‘ - I "‘«}:
§en Francisco Girls Club ~ - . . o . '; el .
-— " AFfiba Juntos T ' TN, L R Rt

Mtssion'Family Center -

“. ‘ D e :" i —b’“ . ’
. S P Ly i ey

il R S ‘s .

S Bernai Hetghts Cooperative Nursery School’ ;;;~;;5 LT e

Miss?on Mental Health Center Advlsory Commlftee' Team'P ':- SR

. ’ N .

PO . e LA

e Mlsslon Mental Health Center Advnsory Commlttee. Team?!l - ,"é'

. . . s e L. P

R
. . . . -
C ‘ s . RS
. o, . L] . " . "'l . , ~

Q - v -
3 ]: . © . [
P AMA v proviied by Eric e, ’ - s %‘ . . .
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150
PRQQECT TEEN 'CONCERN

- '

-“Escuela . o Grado

Edad Sexo (género)

<Fecha de nacimiento " . ot .-

Preguntas acerca de 1o g;g concierne a la juventu

Lea 1a pregunta y enclerre en un circulo 1a letra a la
izquierda con la respuesta correcta.

l

1. El tratamiento para curar la onorrea (clap) y 1a
~_", s{filis (siff, pox, bad blood§ hoy af Bese

{
E

a, -no duele,pero es efectivo. ‘
b, es doloroso, pero eg muy efectivo, *
C. no es doloroso y es muy efectivo sin necesdidad de-
ausentarse de la escuela,
- &, no duele y es efectivo pero se requiere’que @a per=-
sona se ausente de la_escuela, %
6Cudl ‘es—la“causa de la gonorrea?
- \ Cad
a., relaciones sexuales,
b, germeneS/‘
. . ¢, tensidn ¢e 1so 6rganos sexuales.
- = 4, 1la sifilfis,

3

’

'3, Masturbacifn Q'hacérsefla paja) g

no .causa ningun daﬁo al guerpo.
.. causa debilidad en el cuerpo y-pérdida de- enersfa.

es uno de 1og sintomas que indican que uno tiene
problemas -emdcionales,

llega a causar homosexua¥fdad, - -

pildoras que controlan la natalidad (birth control pilLlT
efectivas porque...- .

Lo 'mantienen al 5vulo separado del esperma mienﬁras el
=¢ -6yulo baja por el tubo,
”"evitan -Gue- el évulo se forme,
_~es*una hormona que evita.que el ovario deje salir
-+ "al-évulo, -
. d.. ninguna de las’ respueé%as anteriores.

e oCémo se adquiere la sifilis° T

g. por contagﬁ’lsexqai con. una persona infectada.

"b; por-dontacto sexual—con una persona ya curada de la
Jsifilis. o .




5

+

~. -Page 2 Preguntas acerca de 16 que concierns a la_juventud

. -8, siUd, cree que tiene alguna infeccidn:venérea,  iqué
---. =+, debe hacex? S e A :
a. ‘Esperar hasta que algunos de los s{ntomas aparezcan,
b, Ir al doctor o clinica de salud a pedir el examen'
.de enfermedades vénéreas, ° ~ ‘
¢, "Evitar la verglienza y.pedirle al doctor que le haga
-solamente’ un ‘examen f{sico, . ' ‘
d. Pedirle al farmgcéutico una medicina' que le cure
" . la sangre. - : . & ) . oo 7

La épdca en que la mujer tiene mis probabilidades de
salir embarazada es,,, S - :

a, a mediados del-perfodo menstrual, .

D, una semana antes y una semana después del perfodo
menstrual, .

¢, durante el periodo menstrual, N

¢Cémo puede una mujer encinta que ha tenido la s{filis
y no ha sido' curada, transmitir la s{filis al nifio que
tiene en su vientre?. -
- a, El:bebé la hereda, = = . N
. ¥. "Los gérmenes pasan a través de la placenta (que
- es donde el bebé estd unido dentro de-la madre)
, al bebé, - :
€. Los ojos del bebé sé infectan con ${filis al
' pasar a través del canal, . , -

PN

-

De las sfguienges_poéibilidades,v&qémo puede una mujer, -’
con gonorrea enterarse de que tiene 1la enfermedad? .e: ..

' » ‘ . . C e .
&, Puede saberlo por sus malestares y otroq’sinromas. v
b; El hombre con quien ella ha tenido relaciones sexe -.7-

uales. notard sus s{ntomas.y se.lo d4ird a ella, o o”

sabri- que ella. tiene la enfermedad,- »# = .
¢, No importa, de cualquier manera, esta- enfermedad
desaparecerd, L - . :
- d,  No hay sintamas eiertos que indican’aflas mujeres
que tienen gonorrea,’ - A
“19.'81\;}j§%by}co estd informado acerca:de las:enfermedadés
.7 ..venéréds y coopera con el departamento de salud,.las~
' enfermedades venéreas,,., ., ,

2
L]

-

pueden ser.reducidas y comttoladas, - §
b, pueden ser redticidas pero no coptreladas,
C. permanecerin como epidemial, - o

4

éCudl es-el resultado mis comdn en el ser- humano que °
“tiene gonorrea gin curarla? : 4

a, La esterilidad {no. pueden ser pddres). - .
b,. Pérdida del cabello, . S

¢y Aumento del acne. (espinillas), . 1}}Q"

4,” .Nada; la enfermedad desaprecerd, 10T
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o Page 3 Preguntds agerca de lo que. concierne .ala Juventud - = - - -
Coe 12, Un cond6n o preservativo, -cuando se usa adecuadamente, -
~°protege contra la gonorrea,,. L .
a.. solamente a:iiﬁombre que lo wsa, . . - .. &x
b, sdlamente el 50% del tiempo, . o - V-
. S ¢. tanto al hembre como a la mujer, L ' .
. 13, Cuandu la sifilis empieza la persona puede notar... .
- .3 e
‘ - "a, nada diferente, R : ;
T . b, fiebre baja, inflamaci6n de 1a. gléndulas»y dolor
¥ ) de la garganta. oo .
. . .. ¢, dUna J.esign o chancro (llag‘ﬁ) Ll ; ,
- -7 a, cualquiera. de las 3 respuestas anteriorus. S °
- \ y . . ) /. ,:— -~ m".‘
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