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ABSTRACT ,
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concepVal model,is predicated on an interrelationship among four
concepts: life stage, life style, life space, and total life.
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(role stateneats) required of adult education guidance and counseling
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Preassessment, Learning Activities, and Postassessment. This system
may be adapted to many diverse adult and counselor education
settings. (The twenty-One role Statements and seventy-five module
titles are appeAddd, and information on their availability is
included.) (EN)
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ADULT CAREER EDUCATION COUNSELING PROJECT
v.,

. FINAL REPORT

OALS AND OBJECTIVES
.-

..

The Adult Career Education Counseling Project which developed SAGE
: (Skills for Adult Guidance Educators) was a 309 (b) special demonstration i

. project funded by the United States Office of Education, Division bf$
Adult Education. Ate grantee agenci was the Northwest Regional
Educational Laboratbry in Portland, Oregon. The general goal of the A.

Project was to develop, pilot test, evaluate ancrdisseminate a -

competencyrbased, open-entry/open-exit training model for adult
counseling and guidance programs.

. 1

e:e specifio objectives ofthe Project were: (1) to identify roles of, . .

counselors and staff with counseling and guidance fUnctions, (2) to
develop a set of necessary competencies for adult education counselors

. f '1.and staff with counsel4ing and guidance functions, (3) to test and
evaluate the initial set of competencies, (4) to_develop a process for
the installationOf competencies through pre- and inservice programs,
and (5) to dis$eminate final product through nation-wide workshops.

REVIEW OF LITERATURE

In order to realize these specific objectives! the project began witip the
preparatary research procedure of exploring related scholarship.

Eventually, the result of this initial effort was the publication of the
compreh,ens e document, Adult Career Education Counseling and <

Guidance Literature Resource and the Sunefemental Literature 'Resource
for Adult Career Education Counseling and Guidance. The Resburces
contain 904 classified, annotated references addressing the areas of
1(1) adult counseling and guidance, ,(2) adult career education and career
dev lopment, (3) .competency -based counseling and guidance programs,
and((4) current adult education program's based on an individualized
competence system. In addition, the Resources Coilpife the most relevant
articles, jourpals, information from clearinghouses, as Well as maters 1s
from the National Survey of this Project which are not currently in print)
The purpose of the two Resources is to provide the practitioner or
researcher with a Variety o resea-rch sources in two related documents.

-
-

In addition, a further research procedure involved conducting a National
Survey to ascertain which competencieS ought to be included in the
system. With an attempt to inArolve 'both counselors and adult educators ,
approximately 1,500 inquiries were sent to five target populations:
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(1) State directors of adult education

(2) State directors of counseling and "guidance programs

(3) State. directors of vocational-technical education programs

(4) Adult education graduate program profeSsors

(5) Counseling and guidance professors in four-year colleges
$

The result of the survey was a wide offering of profeSsinal opinion
which prepared the way for the development of specific learning tasks
(modules).

CONCEPTUAL MODEL

When initial research efforts were complete ,.,,;he s cond step of the
Project was underway. It consistediof definifig-t hilosophy of
insiividual development. Definition took the concrete form of the Project
conceptual model. The conceptual mcSdel emp!iasized the "total career
life-style planning". approach _to individual development. As such it
identifies ,t-he life roles of adults (e.g., wage earner, citizen, student)
and stresses the awareness of the adult to perceive the interrelation-
ships among these differing life roles through total life planning. The
model alsb was used to assist in the designation and development of
competencies relevant to adult couns-elingand guidance functions,

-DEFINITION OF TERMS

Developing the conceptuaj model was a process of defining our beliefs
about individual development. A related process was the third step of .
the Project, the definition of terms. The definitions selected tend to
reinforce the life-roles approach to adult counseling and guidance, as
represented in the Conceptual model, and are as follows: :

Adults

IndividUals who have come into that stage of life in which they
have assumed responsibility for themselves and others, and who
have concomitantly -accepted a furfctional productive role in the
community

Career

A sequence of life events whi6.h significantly contributes to or
affects an individual's life role

5
o
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Career Development

The continuous lifelong Interaction among psychological,
4ducational, physiological, economic, aesthetic,

and vocational factors that affects individuals as they Make
decisions about themselve's in relatioi to their total life style

. A

111 Career Education

A systematic attempt to increase career options available to
individuals and `to assist in acclimatization of. individuals for
their several life roles: economic comniunity, domestic,
vocational, aesthetic .

ii

4

Career Guidance
-1

A wide ringe.of functions (of which counseling, is thecentral
function) which is 'dir'ected toward-helping indi idualt make
optimum use of their alternatives in acquiring a education and
in pursuing a career

CompeNnce

A skill to be mastered

Counseling,.

A Systematic ekploration of self and/or environment by a client
with the aid of a counselor to clarify self-understan ing and/Or
environmental alternatives so that decisions or changes are made
on the basis of greater cognitive and affective understanding

,..TRAINING Met:EL
.

, -%In the fourth step a training model was. designed. As4the conceptual
model in its concrete form expresses a philosophy of human development,
sp the training model in its concrete form expresses a philosophy of;
individualized instruction.. The training modellcontairis the elements
of the 'Learning Activity Package (LAP) approach: a learning objective,

. rationale statement, preas'sessment, learning activities, and a post- -'--
assegsrrtent.. Thus,,learning tasks (or modules) are separate entities

-and learners are required-to make actyve responses at their own paces.
. The LAP approach to instruction has the potential to:

(1) ,Increase student motivation thtough (realistic and relevant
- -.. .experiences . .

.

,

I . A
.,

(2) Measure skills and concepts already mast red
4
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(3) Hilp bridge the gap between everyday life and the relative
,'abstractitess of sorne.Curricularn topics by providing real-

life experiences

' (4) t Establish an opportunity for, the student to use imagination,
'prOblem solving, and creatiyit, skills

(5) Encourage student responsibility for their own learning `
through'interaction with a continuous learning processt

ParticUIarly strategic qualities of the LAP training model are its adapta-
bility -and.flexibility. Local staff may 'use those learning tasks' (or
modules) which best fulfill their program's needs. Graduate programs
in either adult and/or counselor' education will have the option df using
any or all of the training materials to complement their program's.
objectives. Or; in other cases, programs may develoPtheir own
learning competencies or modules using the process approach to module
develo'pmepC '

ROLE STATEMENTS
4

The fifth and sixth steps of the Project were concerned more with "what"
was to be learned than "how".it was to be learned. In other words, once
the model of i,nstruction was selected, the learning objective themselves
had to be selected.

etg
The fifth step, 41.4refo,ro, involved selecting an Advisory Committee to
assist in identification and selection of major learning areas, known as
role statements. The Advisory Committee consisted ofan equal repre-
sentation of adUlt students, adult' education and ounselor education
personnel, directors of adult education programs, and counselors in
adult education settings.

icMODULES
- .

In the sixth step, modules representing appropriate competencies from
both adult and counselor education disciplines were developed. The
Module Development Committee'was composed of eighteen adult and
-counselor'educators. The Committee was responsible for dividing the
21 adult counseling andguidance role statements into learning tasks,
or modules. TiAe Module Development Committee also was responsible
for designing these modules according to the. LAP raining model. .E.361-1.

moduke, therefore, became a separate entity with itS own learning
objective, rationale, preassessment, learning activities', t nd pos-
assessmenf.

s

4



PILOT TESTING

I

The seventh step involved pilot testing the modules. Pilot test activities
were carried out by two field. supervisors. One supervisor operated in the:
rural environmentof Pocatello, Idaho through Idaho. Statd\University,
Counselor Education Department; the 'other supervisoCoperated in the urban
enviromment,of Portland, Oregon. lh pilot testing-the materials, both
_superVtors worked with trainees representing an equal distribution'over

,

three levels of responsibility in adult education programs: counselor,
instructor, and paraprofessional.

Over a period of six months, each trainee t
the original sixty-five. During the testing
acted as monitors. After completion of eac
interviewed trainees to elicit recommgridatio

REVISION

sted 20 modules selected from
f each modu),th,e-supervisors
module, thet.superviSors
s' for revision.-

The eighth;step of the Project had one conce n.. That was to revise and
rewrite the original role statements and mod les. Revision of the original
leaxning materials was based both upon Ova r ative data synthesized from
pilot test activities and a reading level ana sis of each Original module.
The Module Deveibprnent Committee that cir fted the original modules
also was involved in rewriting them.

DISSEMINATION

The ninth step of the Project focused on d
completed materials were disseminate
educators , and (2) counselor educato
na,tional, ,regional, state and local w
publications, and commercial publica

More than 500 counselor's and adult e
to become familiar with the new coons
shopSwere organized"with the assist
Education Staff Derelopment Projects
Gila River, Arizona; Pocatellp, Idaho
Colorado; Stephenstown, New York;
Minneapolis, Minnesota; Charlesto
Pehnsylvania; Washington, D. C.; t,
Iowa;' Grants Pass, Oregon; Manha tan,
Portland; OregOn;,Union, New jersey.

ssemination strategies: The
two target populations (1) adult
he means of dissemination were
ops , conferences, Project

s.

ators participated in 20 works
r training materials. The work-

of directors of Regional Adult
d held at the following locations:
n Diego, California; Denver,
orage, Alaska; Seattle, Washington;
est'Virginia; Dovpr, Delaware;
ouis, Missouri; Des Moines,
Kansas; Lincoln, Nebraska;

The initial objectives of the dissemination phase-Were twofold: 1) to
`create an awareness of the Project's goals and objective:s, for target
populations, and (2) to train .adult guidance personnel in-usin e total
SAGE systerh for local adult or counselor education programs.

-5--
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SUMMARY

The SAGE training system was developed in the following nine steps.

.' (1) Exploring scholarly research and Conducting a nationwide
survey.

(2) Defininea 'philosophy of individual development materialized
in the conceptual model

(3) Arriving at a definitiOn of terms

(4) 1Defining 'a philosophy of instruction materialized in the
training model

(5) Selecting an'Advisory dornmittee responsible for designating
role statements

(6) Selecei ng a Module Development Committee respon1, sible for'
developing role statements into modules

(7) Pilot tefting the modules

(8) Revising the original modules

(9) Disseminating the final system

As a result, final documents are as follows: (1) the Adult Career Education
Counseling.and Guidance Literature Resource, (4t1e Supplemental
Literature Resource for Adult Career Education Counseling and Guidance,
_,(3) SAGE Handbook, (4) SAGE Packages, and (5) SAGE AnsWer Key,.*

In brief, the SAGE system was developed by the Project foi-Adult counseling
and guidance programs throughout the United States. The Project attempted
to take into full consideration circumstances that may be indigenous to any
locale.' The adaptability, flexibility, and usability of SAGE shotild be
stressed. The Project staff a'ssume that each local program and /or
university is inthe best.positionto determirile its own needs; therefore,
local staff or program instructors may use those modules which best fulfill
pi-ogram needs. Thus ,it is pbssible to design a suitable adult student
personner program by using the total training program, adapting or revising

'modules, or by developing additibrial mpdules. New modules can be
developed by following guidelines ior 'module development given in the
SAGE Handbook.

A concentrated effort was made to produce quality documents and materials
which have a practical application to adult education personnel who have
a guidance and /or counseling responsibility. We stress our attempt to

l*All product publications are' available from Commercial Educational
Distributing Services, P. 0. Box 3711, POrtland, Oregon 97208

9 6
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have involved both adult and counselor educators in all phases' of planning
and eyafuation. Contributions from both fields give SAGE a wholeness and
cohesiVeness' which tend to reflect both points of view] in. planning, goals,
and objectives. `-t, i

P
S '

The ultimate criteria.of success in the completed SAGE system will be
determindd by its u4ability, flexibility, and adaptability' We trust both
product, and, more importantly, process will be a signifiCarif-Staiting
point in filling the void in adult and counselor education.

IV-

Oo

'CONCEPTUAL MODEL .

VD . ..
The purpose of this s top is to present SAGE's conceptual_ model. The
Project developed the onceptual model in order td establish philOsophic
parameters for SAGE. The parameters govern the establishment of . "\-
counseling and guidance concepts for adult counseling and guidance
personnel. The model ispredicate.d on four crucial conceptslife stage,
life style.,, life space, and total life planning.

fr

The SAGE'conceprual model emphaized a "total career life style planning".
approach to individual development. Such a conceptual model identifies
life roles anti their interrelationships in an individual's total life style.
The conceptVal model 'is, in part, based upon the assumption that those
who-perform counseling and guidance functions need specific competencies
to assist adults in identifying their personal'roles and in planning those
roles to fit their total life style. An approach which stresses "total career
Xife style plannihg" will hopefully result in the preparation of adult
counseling and guidance personnel ecluipped to work with adults in this
Way.

The Life Style Conceptual Model (see Figure I) was adapted from' Winthrop
Adkins' "Life Skills E'ducatiqn Model." It focuses on life roles and the

-awaieness of the adult to perCeive the interrelationships of these various
roles through total prOgram planning.

In the Figu.r illustrating the model, the inner circle represents the
couselor's orientation with adults. The counselor needs to be aware
of a "total life planning" orientation; such an orientation emphasizes
the total life roles each adult plays. The counselor should also be

' 'aware of sociological and psychological interrelationships between and
arnong.these many. life roles. Each adult interacts with several roles
(marriage/family, community, consumerism, religion, etc.) which tend
to formulate an adult's life style.

... -. ,
The lines extending froM the total life planning circle in the Figure
represent the different life roles which an adult may hav'e . These life
roles. taken together covrise a life style concept represented by the'

If.>

k
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LIFE S4YLE CONCEPTUAL MODEL

Total

Life
Planning

t
I Figure I

outer circle of the Figure. Life roles and the behaviors produced by them
are complex and interrelated. The adult counselor must recognize a't an
indepth level of hipan awareness the complex, mIltiple roles, and
behaviors' displayed by each indivkdual.

Add! counseling and guidance essentially 'exisi);\to help adults identify
.behavioral changes that are personally significant. This assistance can
help adults too ,select opportunities to achieve liehavior changes that are
significant. It also can help adults achieve, such desirable changes in
a,personaLly satisfying manner. Finally ian awareness of the conceptual
model can help counselees become aware of ther.interrelationships among
the diffefent life roles which contribute to their own total life style. As
,a result of such awareness, counselees can begin to develop insight into
their own self concepts. Presumably, such insight will assist adults in
making realistic decisions about self in relation to the larger society.

The adult counselor can use the life roleg model in different ways. for
example, the life roles model encompasses both the orientation of counselor
cnd adult educator: Therefore, the totaldife planning model enables the
ounselor to synthesize the corpcepis of both disciplines in the process of

becoming an 'effective adult counselor.

8
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SUMMARY
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. I >
SAGE's conceptual model is predicated on an interrelationship among

crucial conceptslife stage, life style, life space, and t'etal life
..planning: .

Li.f6 stage is a series of psychological proces.SsstbatsClenpte the,degree
cif individual development at any given age level in life. Life style is
the.unity that results froM the-unique combination of values, choicies;
strategies, and coping behaviors through which individuals establish
personal goals 4.ild strive toward Self actualization. Life space is t4..
totality of facts which determine the behaviors of a given persOn at a;
given point in time.. Total life planning orientation.emphasfzes.the l'ife .
roles and t it interrelationships in the life style' of each adult.

These four coneeptg were applied ro an adult counseling and guictnce .
conceptual model which stresses the process of assisting the adult.
The' conceptual model offers special facility in helping adults V identify
behavioral changes that are pe.r.sonally significant, -to-beaware of
alternatives or options to achieving those behavior changes, to achieve
those changes desired in a personally Satisfying _manner and to develop
awareness of the interrelationships among tidifferent life roles whift
contribute toward an individual's Iptal life style.

Ln using the conceptual model, the adult counseling and/or.guidance
specialist has two orientations. One orientation is toward counselor and
the other'is toward adult educator. This'model enables the specialist to
synthesize the concepts of both disciplines in the process of becoming
a.ri effective adult,counselor.

Finally, the conceptual model's most impressive attribute is it's flexibility,
'adaptability,.and usability., The conceptual model with all its ramifica-'
tions 'can hopefully be applied to fnany diverse adult and counselor
education settings. .

TRAINING ,MODEL

Module Theory

The mock that was developed and implemented departs significantly from
the.-b<Kiitional learning approach presently used in a majority of educa-
tional programS. The model is,based on several concepts,. First, it is
a-competency-based approach: This means simply that the criteriop
demonstrating evidence of:learning is a learner's performance..

12
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Second, the learner' performancd is measuredin on-the-job situations
rather than classroom activities . The setting forlearning is therefore
"field-based."aPaiparner isAced.with real-life experiences as
opposed to didactic classroom -experiences.

Third,' the rate of learning is determined by the learner: The 'learner may
select those tasks in which he or' she wis,hes to develop competence.
Among 'other factors , the learner will probably have the decision
influenced by hges ()Cher ability, experience, knowledge, ,and present
'need. Learners are ultimately respons.ible`for their,own learning and
should, therefote, progress at their'own chosen rates. yhe implication
is thatlearxers enter the' program'at.the point they choose and exit when
and .where they Choose, thus demonstrating;an open-entry'/open-exit
training.model.

, Theltai one of O i lning model is on way organizng a learning Ostem. The.
model is based on the forrnatof self-instructional packages which have-
been given several names,: Learning- Activit / Packa.ge ,(LAP)%, Teacliing-
LEoreiing UniPab, and Independent Study Unit, fa Name a 'few v. No,
matter what name iS used, however, each package is designed to br '

- the learner toward a iitadual 'competence within amajor,concept. For
purposes of SAGE, the term "module, system" is 'synonymous with the
previously' listed descriptiye terizis

.

1VLodu)e Advantdges
' r

.:. .

The advantages of the module system of training are its adaptability and
flexibility. While .a ,modiile may be optional for some Learners; it'is at
the same time a direct training goal for other learners Learners choose

,,those modules in which they,cahnot demonStratecompetence.

ri

4
. .

A co) petency-based, open-entry/open-exit training program has advantaged
that the-traditionS1, classroom-bound training program does .not: The entire
module triiiriing

4.4.
system is geared to the uniqmie and individual differences

of each leather .-'4Thelearner progresses at hiSor her. own rate, selects
. . .objectives within the framework of the training program, and achieves

Competence through either performing the learning activities and/or,
devising 4-tonal learning activities. 'This option'in'the'tnodule training -

. . .system provides-for learner iridividuality and imagination.
..,

Module Components 14,

SAGE 'contains 21 broad skill areas referred to as "rote statements,"
that repiesent the roles required tf adult education guidance and
counseling personnel,. Each role statement in turn is idivided into the
Specific skills which, make it up. Each spe,cific skill i's taught in one
module* A module, therefore, identifies a specific task that relates

13. 10
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back'to the role statement. for example, the broad area of group
counseling can be divided into several modules or tasks, such as
"the ability to appropriately respond to group member behaviots."
Specific tasks given within modules themselveS are stated in .

measurable term cdlled learning Objectives. (See, Appendix A for
complete listing of lie statements and module titles.)

competenr The syStern begins with a listract concepts and ends in
Each module c ins recommended learning activities to-help the learner

specific measurable outcomes. .In order to integrate the above concepts,
the modules in SAGE Were systematically developed with each module
Containing trie`following components: Learning Objective, Rationale,
Preassessment, Learn,ing Activities , and Postassessment:

Module Developmeryf

The following process was used,in developing each individual module in
'SAGE:

.1 . Begin the module with a. Learning' Objective

The Learning Objective must include. a statement of task, the
utcome, of which can be observed or measured. It is therefore
portant that the objective be clear and concise. The stated

task will relate to the previously defined role. The staff
.discovered-4at breaking down the general role into isolated
tasks provides' a maximum opp7Ortunity for the learder to acquire
competent skills needed in that role.

2. Provide a Rationale

Iri order -to define the need for the Learning Obje&tive (task)
and its appropriate relationship to the Role Statement, a
Rationale is included. The Rationale points out to lhe learner
the result's of gaining a level of competence in the designated""
task. s well-as stating expected results, the Rationale will
usually include a definitiOri of a need that the'Learning
Objective meets.

3. Devise a Preassessment Tool

The thfrd component to be included fn a-module isthe Preassess-
ment. The purpose of the PreaSsessment is to determine the
learner's-level of competence regarding the task stated in the
Learning Objective. If the learner satisfactorily completes the
i4assessment according to established criteria! I* or she
procerd-s to the next triodule. If the Preass.essmeixt is'not
completed satisfactorilY, the learner proceeds to the next
component in the module, the Learning Activities.

:1 4 11
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The PreassessMent should account.for competence acquired as
a result of life experiences. The PreSssessment measures the
task set forth in'th.e Learning Objective. 'A clear relationship
must exist between the Learhing Objective and the Preaswss-
ment. To insure k>s crucial relationship,the Preassess\nent
must le stated in Measurable terms and inkludes specific
criteria statements for minimum competence-in a given module.

4. Establish Learning Activities

In the event that the learner did not satisfactorily complete the
Preassessment, the learner proceeds to the Learning Activities.
Learning Aotivities esqablish the conditions for task competence.

The stdted conditions (Learning Activities) must be observed.
Optional Learning Activities cen be provided to insure a broade
base of conditions prompting task competence. This compone
provides more fleXibility that' any other component contained
the module.

5. Devise a Postassessment

The last step in developing_a_podule is r+rovide a criterion
for measuring evidence of learning. An appropriate Pdpt-
assessment will determine competent performance of,the task
as stated in the Learning Objective. Postassessment may be
the same as Preassessment in some cases.
It is crucial to develop a measuring device that has a direct,
logical ,relationship to the Learning Activities. If not, the
learner will have no way of demonstrating task competence.

In the event that the learner does not complete the Postassess-
ment satisfactorily, the learner returnsto the Learning Activities.
The Postassessment will IdeeVy areas that require further=
development. If ttiere is a- supervisor available,- the learner
and supervisor plan additional Learning Activities as needed.
In the instance that a supervisor is not available, the learner
plans- supPlemeny.ary Learning Activities.

If the Postaqsessment is completed satisfactorily, the learner
proceeds to another module and the process begins again.

)

SUMMARY

This system may be adapted to a variety of both general settings such as
human resource agencies, counselor education programs, community,
college settings and also to a broad range of specific adult educatidn
settings.' The importaAt cri ria in adapting this system to other settings
is to establish pro ram and objectives unique to a specific setting

15. 12
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and adapt or modify'the system to reinforce those program goals and
objectives. Local programs may develop their own modules utilizing,
the system's process ,approach to module development. Therefbre, it
will be posgible for local prpgrar?s to design a realistic adult student
personnel program by utilizing or adapting existing modules and
developing Innovative modules not covered by existing modules.
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ROLE STATEMENTS AND MODULE TITLES

1.0 Demonstrate ability to differentiate between the concepts of
guidance and counseling

Module 1.1

Differentihte between the concepts of guidance and
counseling

OW.

2.0 Demonstrate articulation of personal counseling thedry and its
theoretical basis

Module 2.1 "' I
Comatunicate knowledge, of-three contempotary -co)anseling -theories

Module 2.2

State and support personal counseling theory

godule
Communicate personal counseling theory

r, _
/3.0 Demonstrate-ability to carry out a one-to-one counseling session,

7 I ,
/ Module 3.1

Develop skill with'l&ds and responses

Module 31Pr.

Develop empSthi,c counselor behavior

Module 3.3

Discern non 'verbal communication

Module 3.4

EsXablish short-term goals

Module 3.5

Integrate counseling skirls

4.01 Demonstrate abilityto conduct a guidance interview to achieve a
specific end

4414
Mod\ile 4.1 if - it Its _

Conduct an interview assisting an 'Ault ih-selfb-awareness
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Modle 4.2
Conduct an interview assisting. an atult in establishing
long- and short -term goal

5.0 pemonstrate ability to structu,re and conduct group counseling
sessions

Module 5.1

Explore "criteria us-ed'to form counseling group

Module 5.2

Identify the stages of development in a working.group

Module 5.3 ,
Learn to structure a counseling group

5.4
Evidence appropriate respOnses'to client behaviors in groups

6.0 Demonstrate ability to counsel with client regarding retirement
plans i

Module 6.1

Secure knowledge of theories of aging
4 .ule 6.2

Investigate referral sources for senior citizens

7.0 Demonstrate ability to counsel with client regarding leisurb time,
and avocational activities

Module 7.1

Explore concepts of work, leisure, and recreation

Module 7.2

Investigate leisure" and recreational activities

8:0- -Demonstrate awareness ,of car patterns and mid-career changes

Module 8.1

Become familiar with career development theories

Module 8.2

Develop a personal career developrrient theory

19

If



.04

Is Module 8.3

'Assist client in develbping-economic self- sufficiency

,Module 8.4

Explore the decision-making process

9.0 Derpornstrate awareness Of various racial, ethnic, economic, and
age groups -

Module, 9.1,

Identify social and individual practite's and/or behaviors
that.may.affect interracial and intercultlaral understanding

* Module 9.2

Identify specific cultpral barThers to effective communication
with Native Americans

Metule 9.3 t

Identify specific culturattbarrieis to effective communication'
with Chicanos

10.0 Demonstrate knowledge.of con unity resources agenciesp.
OdulelNI .,14.1

rti

Investigate specific community resources 4railable and
- requirements for gaining assistance for physical problems

Module 10.2

-Investigate specific community resources available and
requirements for gaining assistance for personal problems.

Module 10.3

Gain experience in dealing with public assistance community
resources .

Module 10.4

Ekplora agencies dealing with drug abuse proiblems.

Module 10.5

Explore agencies dealing with:birth control and/or abottion
Information

Module 10.6

Develop awareness of religious influence in the community,
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Module 10.7

illustrate awareness. of community resources available to
adults who desire to make or Change life/career goals

11.0* Demonstrate ability to conduct a Needs Assessment Survey to.
determine adult education. eidance and counseling needs in the.
community ,

12.0

A 1

.1a .

C

Module 11,1 -.

Learn *chnique of writing ? r-'Needs Assessment Survey
Questkmnaite

Module 1.1.2

Develdp technique of writing a cover letter
, .

Mdi.' le 11
.
.3

e i
,-- Conduct a sample Needs Assessment Survey_

Module 41.4

Analyze results of sample Need' Assessment
k .

II

/

. .
Demofistrate*ability to interact-with local businesses, industry,
and unions

Module 12..1

Become familia' r with 1.3.1)6 Market,terminology
...

Moule 12.2
'., ,Investigate la for market trends'

Module 12.3

a

Conduct labor market survey and determine information
resources

h
Module 12.4

-t

Explore 'ptiblic and private job opportunities and employment
program i

Module 12.5
Investigate current anti-discrimination legislL on and 'court
decisions relative to employM6nt

_Module 12.6

Develop knowledge Of Affirmative'Action programs
v I
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Module 12.7

Investigate job placement s rvice procedures

ri

Module 12.8

-Investigate work motivators a d their relationship to job
..satisfaction

134 ,Demonstrate, awareness of problems s ch as alienation, stereo-
typing, and racial 'discrimination enc untered in a work environment

Module 13.1

Discern characteristics of racial iscrimination in a work
environment

. Module 13.2

Become familiar with problems,,of vocational choice facing
, ,

ethnic minorities. and women f" ..
_

14.8 --- Demons ate ability toMnoorporate an adult rnseling and guidance
.. prow into,a general adult education program_

Module 14.1

Gather background information to teat both componentS

Module -14-.2

Conduct community analysis
.?(

Module 14.3

Explore activities of counselor function

Module 14.4
44'

Develop flowchart for physical layout of adult education
program

15.0 Demonstrate ability't6.-coordinate an adult QQ1.1 seling and guidance
program as an integral parfof an adult educati program

Module 15.1

Establish communication guidelines amon team members

Module 15.2

Explore student orientation procedures in an ABE program

Module 15.3

InVestigate methods and/Materials used in ABE programs
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16.0 Demonstrate ability tp manage lear ng activities for counselor*
aides (paraprofessionals) in adult counseling programs

Module.: 16.1 .

Assist counselor aides to'use leading questiOns when
conducting an initial intervtew

Module 16.2

Assist Counselor aides to understand and maintain client
records

Module 16.3

Assist counselor aides to identify spocific target populations
. . .

17,.0 'Demonstrate ability to develop 8 team approach with administrators,
teacher, paraprofessionals resource agencies , etc., in adult
counseling and guidance programs

Module 17.1

S

.
e duties of administrator, teacher, and_paraprofessional

Module 17:2

Communicate an awareness of client symptoms that reveal/
need for guidance or counseling services

Module 17.3

State principles on which to develop a team approach

18,.0 Derrionstrate.ability to coordinate activities related to retention of
adult students

Module 18.1

Assist in retention of adult students

19.0 Demonstrate ability to establish short-term (l-2 years)rand long-
term (5-10 years) followup studies of adult students

',Module 19.1 - 4

Construct a statement of purpose and revievit,of literature
for followup studies

Module 19.2_

C2r4truct study-objectives and questionnaire

'Module 19.3

Learn sampling techniques
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Module 1.4
Lea n data gathering process

Module 1 5

Lea n analysis of data

Module' 1 .6

N..

Co struct a report of study

20.Q Denst ate ability to assist adult students in educational program
planning

Module 0.1

Attain knowledge of-assessment instruments designed for,
adults

Module, i 211112

Practice selecting appropriate assessment instruments

Module 20.3

Practice administeringappropriate assessment instruments

Module 20.4

Identify-and build appropriate group norms

21.0 Dvnonstrate awareness of adult educiation terminology and proposal,
writing procedures

Module 21.1

Demonstrate knowledge of ABE terminology

Module 21.2

Write behavioral objectives

Module 21.3

Write a research design
M1.4

Write.a sample proposalfor)funding

24

4


