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- A special demonstration project;ﬁg develdp, ‘pilot
test, evaluate, and disseminate a compatency-basad,
. open-entry/open-exit training program.model for adult education - # -
guidance and counseling personnel resulted in the developmént of SAGE
(Skills for Adult Guidance Educatorg). The SAGE training systea was
developed, in nine steps including exploring scholarly research and
~ conducting a nationwide survey; defining a philcsophy of individueal
“@evelopment materialized in the conceptual model; and defining & * .
philosophy of instruction materialized in'the training model. The
concepytal model. is predicated on ap interrelationship among four
concepts: life stage, life style, life space, and total life vt
planning. The training model is based on the following corcepts:
evidence of learning is a learner's perforaance; performance is )
méasured in on-the-job situations; and the rate of learning is . V,
determined by the learner. SAGE, a module system of
self-instructional packages, contains twenty-one broad skill areas .
(role statemeats) required of adult education guidancé and counseling ’
personnel which are each subdivided into specific skills. Bach =~ - | .
| specific skill is taught in one module with each module containing
the following compon®nts: Learning Objective, Rationale, '
Preassessaent, Learning Activities, and Postassessment. This system
may be adapted to many divérse adult and counselor education
. settings. (The twenty-bne role statemeats and seventy-five module
titles are appended, and information on their availability is
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ADULT CAREER EDUCATION COUNSELING PROJECT

’ . ; . ’ -

g ‘ . FINAL REPORT - . :

¢« ‘%OALS AND OBJECTIVES - L s

: The Adult Career Education Counsef1ng Project which. developed SAGE
" (Skills for Adult Guidance Educators) was a 309 (b) special demonstration
. project funded by the United States Office of Education, Division off -
Adult Education. The grantee agency was the Northwest Reg1onal ’
Educational Laboratbry in Portland Cregon. The general goal of the »
Prgject was to develop pilot test, evaluate, and dlssemlnate a
: competency-based open- entry/open exit training model for adult
. counseling ‘and guidance programs. ¢
he specific objectives of- the Project were: (l to identify roles of
counselors and staff with gounseling and guldance functions, (2) to
develcp a set of necessary competencies for adult education counselors '
and staff with counsel.lng and gu1dance functions, (3) to test and
' evaluate the 1n1t1al set of competencies, (4) to develop a process for
the installation of competencies through pre- and inservice programs,
and (5) to disgeminate final product through nation-wide Yvorkshops.

REVIEW OF LITERATURE
In order to realize tnese specific objectlves , the project began with the
preparatory research procedure of exploring related scholarshlp.

.Bventually the result of this initial effort was the publication of the
, compreh'ensgve document, Adult Career Education Counseling and .
) Guidance Literature Resource and the Sumﬂemental Literature ‘Resource

P for Adult Career Education Counseling and Guidince. The Resburces
contain 904 classified, annotated references addressing the areas oft ‘-

1) adult counseking and guidance, (2) adult career education and career

) dev lopment. (3) .competency-based counsellno and guidance programs,

v ) and7(4 ) current adult education programs based on an individualized o

competence system. In addition, the Resources coﬁnplle the most relevant

L articles, jourpals, information from clearinghouses, as well as materials

from the National Survey of this Project which are not currelztly in print

" The purpose of the two Resources is to proyide the practitioner or

researcher with a Varlety of - research sources in two related documents. -
' - - ¥ .

*

’ .
e '

, - “_ 47 In addition, a further research procedure involved conducting a National

yg,gj’
ﬁ Survey to ascertain which competencles ought to be included in the

“  system. With an attempt to inbolve both counsélors and adult educators,
approximately 1,500 inquiries were sent to five target populatiorrs
' . j“"
¥
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(1) " State directors of adult education
* (2) + State directors of counseling and guidance programs:
(3) State: directors of vocational-technical education programs
(4) Adult education graduate program professors [

(5) ‘ Counseling and 'guidance professors in four-year colleges
. LN s ‘ 3 y
The result of the survey was a wide offering of professional opinion
which prepared the way for the develcpment of specific learning t‘asks
(modules).

CONCEPTUAL MODEL - S /r‘

) . . % )
When initial research efforts were completei, ,ghe :ﬁc;ond-step of the
Project was underway. It consistedlof definihg-¢ hilosophy of
i_j1v1dua1 development. Definition took the concrete form of the Project
conceptual model. The conceptual model emplaSized the "total career
life-style planning' .approach_to individual development. As such it
identifies the life roles of adults (e.g., wage earner, citizen, student)
and stresses the awareness of the adult to perceive the interrelation-
ships among these differing life roles through total life planning The

., model also was used to assist in the desigpation and development of

competencies relevant to adult counseling.and guidance functions,

»,

-DEFINITION OF TERMS -

v

Developing the conceptuai model was'a process of dz\fining our beliefs
about individual development. A related process was the third step of .
the Project, the definition of terms. The definitions selected tend to
reinforce the life-roles approach to adult counselmg and guidance as

. repre-sented in the conceptuai model, and are as follows:

-
A

Adults .

Individuals who have come into that stage of life in which they
have assumed respon51bility for themselves and others, and who
have concomitantly accepted a furfctional productive role in the
community ) . - .

Career 2 e - |

-

A sequence of life eVGnts which significantJ/y contributes to or
affects an 1nd1v1dual’s rife role .
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Career DeveIopment .

.
.

" The coni*inuous lifelong interaction among psychological
_sociologlcal, ®dducational, physiological, economic, aesthetic,
. anhd vocational factors that affects individuals as they Mmake
decisions about themselve's in relatioR to their total life style
. i . » . ~

3

- Career Education

A systematic attempt to increase career options available ‘to
,individuals and to assist in acclimatization of.individuals for B
* their several life roles: economic , comnhunity, domestic,
, vocational, aesthetic .
-3 -
Career Guidance . C ' .
' 4 i K . i
"A wide range, of functions (of which counseling is the central’
. function) which is d1rected toward helpmg 1nd1 idual$ make

in pursulng a career

: Competgnce " ,
A skill to be mastered ) :

Counsellng

A systematic eXploratron of self and/or envirom;ent by a client '

- with the aid of a counselor to clarify self-understanding ahd/or

3 environmental alternatives so that decisions or changes are made

on the basis of greater cognitive and a.ffective understanding

—_TRAINING M®bDEL | a )

In the fourth step a training model was. designed. Asgthe conceptua?
model in its conerete form expresses a philosophy of human development,
-so the training model in its concrete form expresses a philosophy of
individualized instruction. - The training model ‘contains the elements
of the Leaming Activity Package (LAP) approach: a‘learning objective,
.rationale statement, preassessment, learning actif/itles . and a post-* v
- asseSsnmtent.. Thus,,learning tasks (or modules) are sgparate entities
-and learners are required to make actjve responses at their own paces.
. The LAP approach to instruction has the potential to

(1) .Increase student motivation thtough realistic and nelevant
experiences PR - ,
VW o- \

(2) Mea5ure skills and concepts already mast ed . .
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o (MODULES

z

(3) Help bridge the gap between everyday life and tne relative
. abstractless of some, éurmculum topics by providing real-
¢« life experlences "

P ' —

' (4); Establish an opportunity for the student to use 1maglnation,

" problem solving., and creatlya.ty skills S - .
Lo .

-(5)  Encourage student respon51b111ty for their own leamlng

Y ‘U. ' through interactian W1th'a cohtinuous learnmg process .
ParticuIarly strategic qualities of the LAP traming model are its adapta-
bility and flexibility. Local staff may use those learning tasks’ (or i
modules) which best fulfill their program's needs‘ ‘Graduate programs
in either a,dult and/or counselor  education w1ll have the option of using
any or all of ‘the training materials to complement the1r program's - AT
objectives. Or, ih other cases, programs may develop*their own )
learning competencies or modules using the process approach to module

developmepf. . . e . o,

ROLE STATEMENTS ; \ .
, . o < ;
The fifth and sixth steps of the Project were concerned more with ”what"
-- was to be learned than "how".it was to be learned. In ather words, once
the model of instruction was selected, the leamlng objectiveg themselves
- had to be selected. . . s .
c‘"f ‘ ‘

-
3

_ The fifth step, tbérefo,rg, involved selectmg an Adv1sory C{)mmlttee to
assist in 1dent1ﬁlcatlon and selection of major learning aréas, known as
role statements. The Advisory Committee consisted of an equal repre-
sentatipn of adult students , adult education and ¢ounselor education ° .
personnel, directors of adult education programs, and counselors in .
adult education settings. - . t .

b . !

In the sixth step,modules ref)resenting appropriate competencies from
both adult and counselor education disciplines were developed. The «
Module 'Development Committee'was composed of eighteen adult and

-counselor educators. The Committee was responsible for dividing the

21 adult counseling and’ guidance role_statements into learmng tasks,

or modules. Tike Module Develo.pment Committee also was responsible - s
for designing these modules accarding to the' LAP trainlng model. Each
moduke, therefore, became a separate entity with its own learning
objective, rationale, preassessment learning activities’, and pos}-
‘asses sment. . ‘ ‘

. . -~
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PILOI TESTING

The seventh step involved pilot testlng the modules. Pilot test aCt1v1t1es
were carried out by two field supervisors. One superv1sor operated in the -
rural environment of Pocatello, Idaho through Idaho State| Univers ity,
Counselor E'ducaaon Department; the ‘other supervisor operated in the urban
env1ronment of Portland, Oregon. Ih p1lot testing-the materials, both
superv?sors worked with trainees representlng an equal distribution over
_three levels of responsibility in adult education programs: counselor,
instructor, and paraprofessionai.

v

.the original sixty-five. During the testing ¢f each modulg,.the -supervisors

.

acted as nonitors. After completlon of eac module, thé'lsuperwsors

The eighth,step of the Project had one concefn.. That was to revise and
rewrite the original role statements and modyles. Revision of the original

pilot test activities and a reading level ana : sis of each oirigirlal module.
The Modulg Develbpment Committee that drfted the or@glnal modules .
also was involved 1n rewriting them. ‘ ’

DISSEMINATION

The ninth'sfep of the Project focuséd on dfssemination stra'regles; The
completed materials were disseminated toftwo target populationg: (1) adult
educators, and (2) counselor educators . [The means of disgemination were

national, regional, state and local wdrkshops, conferences, Project
publications, and commercial publicatiions. ) ‘ ) [

More than 590 counselors and adult e ators participated in 20 works

to become familiar with the new counsglpr training materials. The work=
shops were organized with the agslst nde of directors of Regional Adult
Education Staff Development Projects hd held at the following locations:
Gila River, Arizona; Pocatellp, Idahoj Spn Diego, California; Denver,
Colorado; Stephenstown New York; orage, Alaska; Seattle, Washington; .
Minneapolis, Minnesota; Charlestor est'Virginia; Dover, Delaware
Pennsylvania; Washington, D. C.; ouis, Missouri; Des Momes,
- Iowa;  Grants Pass, Oregon; Manhattan, Kansas; Llncoln Nebraska,
Portland, Oregon Union, New Jersey. . ] ' K

¢

The initial objectives of the d1ssem1nat10n phase were twofold 1) to
“ereate an awareness of the Pro;ect s goals ahd objectlves for ¥ target
populatrons and (2) to train agult guidance personnel in-usin e total

SAGE systetn for local adult or counselor education programs. .
. i -




. SUMMARY

.
'

4
The SAGE tra1n1ng system was adeveloped 1n the following nine- steps

S

Explormg scholarly research and conducting a natlonw1de
survey .

<

Deflmng'a philosophy of 1nd1v1dual development mater1al1zed
in the conceptual model

Arriving at a def1n1t1on of terms ’ i -
lDeflmng a phllosophy of 1nstruct10n materlahzed in the

training model <

Selecting an Advlsory éommlttee respons1ble for de51gnat1ng
role statements

- R . e I % ; ’ .
Selecting a Module Develdpment Committee responsible for
developing role statements into modules

Pilot tedting the modules
Revising the original modules

Disseminating the final system
As a result, final documénts are as- follows: (1) the Adult Career Education
. Counseling-and Guidance Literature Resource, 2 the Supplemental
Literature Resource for Adult Career Education Counseling and Guidance,
3) SAGE Handbook, (4) SAGE Packa,ges, and (5) SAGE AnsWer Key.*
In br1ef the SAGE system was developed by the Project for Qdult counsehng
and guidance programs throughout the Unitéd States. The Pro;ect attempted
to take into full consideration circumstances that may be 1ndigenous to any
locale.' The adaptability, flexibility, and usability of SAGE should be
stressed. The Project staff assume that each local program- -and/or .
university is in-the best. position- to determirke its own needs; therefore,
local staff or program instructors may use those modules which best fulfill
program needs. Thus, it is possible to design a suitable adult student .
personnel program by using the total training program, adapting or revising
‘mopdules, or by developing add1t10nal modules. New modules can be
developed by following qu1del1nes for moduie development given in the -
SAGE Handbook. - ’ _ ?

[

° : L Y
A concentrated effort was made to produce quality documents and materials
which have a practlcgl application to adult education personnel who have
a guidance and/or counseling responsibllity We stress our attempt to

'*All product publications arg available from Commercial Educational
Distributing Services, P. O. Box 3711, Poftland, Oregon 97208

g
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have ‘mvo‘lved both adult and counselor educators in all phases’of planning’

and e/\zafuatlon. Contributions from both fields give SAGE a wholeness and
cohestveness which tend to reflect both points of view'in: planmn@ goals,
and objectives. - N -~

’ .

The ultlmate criteria.of success in the completed SAGE system will be
dete.rmméd by its ugability, flexibility, and adaptability? We frust both
product, and, more importantly, process will be a significant startmg
pomt in filling the void in adult and counselor educatlon.
CONCEPTUAL MODEL . . . _

v ' ’

. The purpose of this s¥gt10p is to present SAGE's conceptual model The
Project developed the donceptual model in order to establish philésophic
parameters for SAGE. The pafameters govern the -establishment of TN
counseling and guidance cdncépts for adult counseling and guidance -
personnel. The model is,predicated on four crucial concepts-—l;fe stage,
life style,,. life space, and total life planmng

. '

.

The SAGE conceptual model emphasized a #total career life style planning”._

approach to individual development. Such a conceptuél model identifies
life roles and their interrelationships in an individual's total life style.
The conceptylal model ‘is, in part, based upon the assumption tHat those
who "perform counseling and guidance functions need specific competéencies
to assist adults in identifying their personal-roles and in planning those

roles to fit their total life style. An approach whlch stresses "total career )

[ife style planning" will hopefully reswt in the preparatlon of adult
counseling and guidance personnel equmped to work with adults in this
way. o
] ~ . ,

The Life Style Conceptual Model (see Figuré I) was adapted from* Winthrop
Adkins' "Life Skills Educatign Model." It focuses on life roles and the
-awareness of the adult to pdrceive the interrelationships of thege various
roles through total program planning. ) y

In the Figuretillustrating the model, the inner circle represents the
counselor's orientation with adults. The counselor needs to be aware
of & "total life planning" orientation; such an orientation emphasizes
the total life roles each adult plays. The counselor should also be

 *aware of sociological and psychological interrelationships between and
among.thése many life roles. Each adult interacts with several roles
(marriage/family, community, consumerlsm, religion, etc.) which tend
to formulate an adult’ s life style.

»
I

"

The lines extending from the total life planning circle in the Flgure

represent the different life roles which an adult may have. These life

roles' taken together comprise a life style concept represented by the’
‘,'9 T »

IU. _— | L7
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outer circle of the Figure. - Life rolés and the behaviors produced by them ,
are complex and mterrelated The «adult counselor must recognize at an
indepth level of hyggnan awareness the complex . mdltiple roles, and
behav1ors display? by each 1nd1v1,pual

Pl

Aduﬁ counseling and guidance essentially exfs{s’\to help adults 1dent1fy
‘behavioral changes that are personally significant. This assistance can
help adults tp select opportunities to achieve hehavior changes that are
significant. It also can help adults achieve such desirable changes in
a personally satisfying manner. Fmally, an awareness of the conceptual

model can help counselees become aware of the interrelationships among S ek

g

the different life roles which contribute to their own total life .style. As

-a result of such awareness, counselees can begin to develop insight into
théir own self concepts. " Presumably, such insight will assist adults in . ‘
making realistic decisions about self in relation to the larger society.

w . .
The adult counselor can use the life roles model in different ways. For ¢

- example, the life roles model encompasses both the orientation of counselor

< Snd adu}t educator. Therefore, the totaldife planning model enables the

ounselor to synthesize the co/pce_pts of both disciplines in the broceSs of
* becoming an ‘effective adult counselor. ’

e
S

-

e
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. SAGE s conceptual model is predlcated on an mterrelartionship among )
crucial concepts—-hfe stagé, l1fe style, life space, an.d total l1fe .
planning: . .

.' o -

Lifé stage is a series of psycholog1cal proqessés tt»at denpte the*degree *
of individual development at any given age level in life. Life style is ‘
‘the.unity that results fronm the-unique combination of values, choices,
' strategies, and &Qpi_ng behaviors through which‘ individuals establish .
. personal goals and strive tbward self actualization. Life space is the i
. . totality of facts which determine the behaviors of a given person at g’
. given point in time. . Total life plarning orientation.emphasizes .the tife . r
" roles and ir interrelationships in the life style'of each adult.

ra 3 s Y

These four conc/eptsf were applied to an adult counse‘lmg and gu1<lance -
conceptual model which stresses the process of ass1st1ng the adult.
The’ conceptual model offers spec1al fac1l1ty in helping adults to 1clent1fy
behav1oral changes that are personally significant, to be aware of

" alternatives or options te achieving thosé behawor changes ta achieve
those changes desired in a personally Sat1sfy1ng .manner and to develop
awareness of the 1nterrelatlonsh1ps among the different l1fe roles wm'c'h >

. contribute toward an individual's ;otal l1fe style. L ¢ .

L]

In tising the cornceptual model, the adult counseling and/or.guidance
specialist has two orientations. One orientation is toward counselor and

- *the other'is toward adult educator. This'model enables the specialist to A
. syntnesuze the concepts of both disciplines in the process of becommg
‘ an effective adult,counselor. ' . .
y » > . R * ? A
x\ . Finglly, the conceptual’r/nodel's most impr(i-:-ssive attribute is its flexibility,
\ . ‘adaptability,.and usability.. The conceptual model with all its ramifica-"
\ - tions ‘can hopefully be appl1ed to fmany diverse adult .and counselor '
education settings. ) .- . : . Yoo
.TRAINING MODEL B : S
' Module Theory ' ' T N

‘The modMf that was developed and implemented departs sIgnificantly from

the. ditlonal learning approach presently used in a majority of educa- - .
tional programs. The model is . based on several concepts. First, it is

. a\COmpetency -based approach. This means simply that the cr1terlo/£/Z /kq'
p demonstrating evidence of'leaming is a learner's performance “

. N -
‘ \ .
b -
N .




Second, the learner's performancé“ is measured'in on-the-job situations 4
rather than classroam actlvftles The setting for- learning is therefore -

"fietd-based. "“earner 1s»faced~ W1th real-life experienoes as - ’ N
opposed 1o dldactlc classroom experlences . p

Cy .
-

Th1rd the rate of learning is determlned by the learners The 'learner may
select those tasks in which he or she wishes to develop competence.
" Among other factors, the learner will probably have the decision

. influenced by h¥s or'her ability, exper1ence knowlédge, and ppesent
need. Learners are ultlmately responsible for their .own learning and
should, therefore, progress at their’own chosen rates Zhe 1mp11catlon

B v

o is that-learners enter the program'at.the point they choose and exit when 3 ,
and where théy choose, thus demonstratlng an open-—entry‘/open—ex1t
treining.model. e . . , R

s~ . . R A~ ' Pk . .

v« .The- tralning model is one way of orgamzlng a leamlng sﬁstem. The
model is based on the format of self-instructional packages which have .
been given several names: I:iearning "Activity’ Package (LAP», Teaching- "'
"t Learfiing Unit, Unipac, and Independent Study Unit, ta name a few, No “a
* matter what name i$ used, however, each package. is designed to bri ' )
the learner toward a &adual competence within a major concept F(’)r e :
purposés of SAGE, the term "module system" is synonymous with the "
4 prev1ously listed descr1pt1ve terms . . . .- .

H 4 -
. . .

Module Advantdges L o oo & ‘ i

(g ' o - ) )
The advantages of the module system of training are its adaptablh’ey and
flexibility . While a moddle may be optional for some leamners; it “is at )
the same time a direct training goa1 for other learners. Learners choose T

Jhose modules in which they. cannot demonstrate competence. o

- A c\znpetency based, open- entry/open exit training' program has advantages
that the-traditiondl, classroom-bound training program does. not The entire
module tra._lnlng systgm is geared to the uniqwe and 1nd1v1du§l dlfferences ,
of each learrier. ™The”learner prOgre sses at hlsxor her. own rate selects ;
objectives within the framework of the training program, and achieves - - s .
competence through elther performing the leaming: act1v1t1es and/or

s dewsmg optional learning activ1t1es +This optlon in the module tra1n1ng

o

system provides: for, learner 1nd1v1duality and 1mag1nat10n. T ..
. \ , ! ) . L . - A
* Module pomponents' ) : D o . SN
. SAG‘E contains 21 broad skill areas ~referred to as "role statements .
that represent the roles required 8f adult education guidance and . e,

counseling personnel. Each role statement in turn is divided into the
spec1f1c skills whlch,make it up. Each spe,crflc gkill i's taught in one . .
module¢ A module, therefore . 1dent1£1es a specific task that relates ) .‘

13 L 10




' ¥ ’ K N . ' '
-/ ’ " back'to the role statement. for example, the broad area of group ‘
counseling can be divided into sevetal modules or tasks, such as’ - .
"the ability to appropriately respond to group member behayiors " .
Specific tasks given within modulés themselves are stated in . %.”
measurable terms:- cdlled Learning Objectives. (See Appendix A for

complete listu’ig of rie statements and module titles.) . . ]

f
Each module ¢ ins recommended learming activities to-hélp the learner
gaiq competence The syStem begins with_ abstract concepts and ends in
specific measiirable outcomes. In order to integrate the above concepts,
. the modules in SAGE were 'systematically developed with each module
containing the- follow1ng components: Learning ObJective Rationale,
Preassessment, Leaminc_LActiwties, and Postassessmentf‘

' Module Developm_egf . ' ) . . . .

v ) - The followmg process was used in developing each 1nd1v1dual module in -
: © "SAGE: -
- ’ | .
: '13 . Begin the module with a- Leaming Objective
oo , "The Learning Ob)ective must inclyde a statement of task, the . N .
‘ ‘ s utcomg of which can ‘be observed or measuyred. It is therefore ° |
. - ’ . . portant that the objective be clear and concise. The stated
e "+ task will relate to the previously defined role. The staff’ '

discovered that breakmg down the general role into isolated .
tasks promdes a maximum opp'c)rtumty for the learner to acquire ¢
competent skills needed in that role )

. » 2. Provide a Rationale . . .,
. Lo In order.-to-define the heed for the Leaming Objective (task) |
’ : e and its appropriate relationship to the 'Role Statement, a ) . |
R.ationaie is ”included The Rationale points out to the learner - . ‘
- the results of gaining a level of eompetence in the designated”.”

task. _gs well.as stating expec‘ted results, the Rationale will

L - ) ) " usually include a defimtiop of a need that the’Learning ' ' »
) ’ .o Objective meets. .
~ “ - , >
. 3. l)evise a Preassessment Tool
N L . B . ,

i The third component to be included th a module is the Preassess-"
;o .y , ment. The purpose of the Preassessment is to determine the

“ ' f . learner s 'level of competence regarding the task stated in the
Leaming Objective. If the learner satisfacterily completes the
Préassessment according to established criteria? he or she
proceeds to the next module. If the Preassessmept is'not

s\ ] completed satisfactorily the learner proceeds to the next -

component in the module, the Learning Activities.

14 - I 11
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-The Preassessment should accoun{ for competence acquired as
a result of lifeé experiences. The Preassessment measures the
task set forth in"the Learning Objective. A clear relations hip
must exist between the Learning Objective and the Preasgess= - * -
ment. To insure thjs cricial relationship, the Preassess?;\ent .
must be stated inMeasurable terms and in&ludes specific

) criteria statements for minimum competence in a given module.

v . - : .

A .

4.  Establish Learning Activities

In the event that the learner did not satisfactorily complete the
Preassessment, the leafner proceeds to the Leaming Activities.
Learning Activities establish the conditions for task competence.’

‘The stdted conditions (Learning Activities) must be observed.
Optional Learning Activities cgn be provided to insufe a broade
base of conditions prompting task competence. This component
provides more flexibility than any other Gombonent contained An /
_. the module. - S

_ Ve .. s LR . ,
Devise a Postassessment ; o
The lé:st step in develépinmodule is rovide a criterion
for meastiring evidence of learhing. An dppropriate Pdkt-
assessment will determine competent performance of, the task
as stated 1n the Learning Objective. Postassessment may be

the same as Preassessment in some caseés.
»

It is crucial to develop a measuring device that has a direct,
logical relationship to the -Learning Activities. If not, the
N learner will have no way of demonstrating task competence.

- : . . . _ /_'

e ¢+ " ment satisfactorily, the learner returns ‘to the Learning Activities.
The Postassessment will rde“f,y areas that require further - \ |
development. If there is a supervisor available, the learner | g
and supervisor plan additlonal Learning Activities as needed. |
In the instance that a supervisor is not available, the learner
plans’ supplemen}ary Learning Activities.

|
In the event that the learner does not cémplete the Postassess~- |
|
\
|

If the Postas;.sessment is completed satisfactorily, the learner -
‘ proceeds to another module and the process begins again.

SUMMARY » ' ‘ . T '
4 - * . '

This system may be aciapted to a variety of both general settings such as

Human resource agedcies, counselor education programs, community,

college settings . and also to'a broad range of specific adult education '

settings. The importal‘t criteria in adapting this system to other settings
is to establish program gQal® and objectives unique to a specific setting
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Aruitoxt provided by Eic:

and adapt or modify the -system to reinforce those program goals and
objectives. Local programs may develop their own modules utilizing.
the system's process approach to module development. Therefore, it
will be pOSSIble for local programs to design a realistic.adult student
personnel program by utilizing or adaptmg existing modules and ’
developing innovative modules not eovered by existing modules.

A
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ROLE STATEMENTS AND MODULE TITLES |

Demonstrate ability to differentiate between the concepts of
' guidance and counseling :

Module 1.1 , . , -

\ Differentiate betwegen the concepts of guidance and
counseling :

-

.

Demonstrate articulation of personal coun$e11ng theOry and 1ts

theoretical basfs . - .-

"7 Modyle 2.1‘ A !

Comﬁlunicate_ knowledge of three conternfbofary 'coaneling‘

theories S ~ .
)

¥ Module 2.2 .

State and .Support personal counsellng theory

°
)

 Module 2.3 : I .
- Communicate personal cou’nseifng trngr;‘ - s

/. -
¢

3.0 - D/emons‘crate‘ability to carry out a one-to-one counsell‘ng s'ession
/ o |
/ Module 3.1 |
Develop skill W1th lé%‘d's and responses
Module 3'2‘

Develop empa‘thi% counselor behavior

~

-

Discern non-verbal communication

LR

Module 3.4 f‘
Establlsh shortaterm goals
Module 3.5 - 5

Integrate éoiméeling skills
+4.0% Demonstrate ability- to conduct a guidance interview to ach1eve a
spef:i;fllc end -:t!_ w o ~
:, , ". , ) * - . .
‘ Madygle 4'.1 - e RN ‘;« o
= Conduct an interview assisting an ""‘dult iN‘selfvawareness
o _ . o

P

. - L]
b - - [




Module 4.2 . '
Semme= te . .
Conduct an interview assis ting an aclult in establishing
long- and short-term goals

I'4

5.0 ,Demonstrate ab111ty to structure and conduct group counseling
sess1ons -

e
~ Module 5.1 ° o

Explore ‘criteria used 'to form counseling group
Module 5.2

’

. Identify the stages of development in a working .group
Module 5.3

Learn to structure @ counseling group
‘Module"5. 4

. | :
Evidence apprpprjate responses to client behaviors in groups

\

Demonstrate abll—ity to counsel with client regarding retirement
plans,

Module 6 l

Secure knowledge of theories of aging
MBdule 6.2 L -

Investigate referral sources for senior citizens

\Demonsti*a-te ability to counsel with client regarding' leisurg time,
and avocational activities-

’
v

- 7 ‘f’ -
Module 7.1

Explore concepts of work, leisure, and recreation
Module 7.2

+ Investigate leisure and recreational activities

N
.

“Pemonstrate awareness of caﬁr patterng and mid-career ‘changes .
et .

%o

4

Module 8.1 ‘ ‘ ) : o

. Become familiaf w1th career development theories

o

) Module 8.2 - ’ T - . !

Develop a personal career development theory
L ° .

A}
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9.0

Module 8. 3 .
Assist client in developmg economic self—sufficiency K
Module 8. g- ‘ o

Expiore the éecision—making process ‘_\
1] ) \\\ '

Demaonstrate awareness of various racial, ethnic economic, and

age groups ~ . .

1C.0

. ! ) .
Modulgl 9.1 : . ’ o

Identify social and individual practites and/or behaviors
that.may affect interracial and intercultural understanding

odule 9.2 , o

Identify specific cultﬁral bm to effective communicatiori
with Native Americans . .

v

Moﬁule 9.3 - . ‘|
Identi-fy specific cul’&ura{barriers to effect1ve communication
* with Chicanos o g - o

N . * -
3 #

' Demonstrate knowledge of co?nmunity resoulrces agencies

* -,

gl_ Er 4 » s ~

Module,lOl Yo o

Investigate specific communfty resources g\iailable and -
- requiregments for gaining as sistance for physical problems

Module 10_2 )

-Investigate specific community resources available and
' requirements for gaining assistance for personal problems
» . - »

Module 10.3
/ .

Gain experience in dealing with. public assistance community
resources -~ - ) s ’

Module 10.4
»
. Explore agencies dealing with drug abuse problems

@

.

Module 10.5 ‘ , ‘ ‘ -

Explore agencieés dealmg with ‘birth control and/or abortion
¢ information ).

>

Module 10.6 ‘ ' '/

Develop awareness of religious influence in the community.
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0

»

© Module 11.2 * .

Module 10.7 ' -

L3

Hlustrate awareness. of community resources available to

* adults who desire to make or change life/career goals
Demongtrate ab111ty to conduct a Needs Assessment Survey to-
determine adult educataon 1dance and counseling needs in the
community ,

Module 11,1

-

Learn #@chnique of writing ? Needs Assessment Sur/vey
Questionnaire : ) -

’

-

3

.
Develop technique of wr1t1ng a cover letter

Mgdu;e 11.3 A - _ ’
*  Conduct a sample Needs Assessment Survey . !
Module -11.4 R ‘ - ' .

2 Analyze results of sample Needs/Assessment
N 8 - -

Demonsirate’ ab111ty to 1nteract ‘with local businesses, 1ndustry,
and unions : N :

Module 12. l

Become famlhar with labor market term1nology

Module 12. 2

3
Investigate laKor market trends”

Module 12.3 h

Conduct iabor market sutvey and determine information
resources oo, ' \ ’

Module 12.4 A : f

Explore publlc aﬁd private job opportunlties and employment
programf

Module 12.5

J . e

\

. , \ ‘
Investigate gurrent anti-discrimination leglslatl?n and 'co_urt
decisions relative to employment '

Module 12.6 '

-~

Develop knowledge bf Affirmative Action programs \
» & .

- “ @
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13.0 _Demonstrate awareness of problems such as alienation, stereo-
typmg, and racial discrimmatlon enc untered in a work env1ronment

Modulé 13. 1 ' : G

" Dlscern characteristics of raC1al

env1ronment J o ' ;
.. Module 13.2 . \ : , ‘
R o, " Become fam111ar with problems of vocational choice facing ' ',
. ’ i e ethni¢c minorities and women . o . . . o B

. . b

14 8 = Demonm}late abahty toMngorporate an aduIt nseling and guidance

" ) B T ‘; progra into,a general agult education program_ - -
Module 14.1 e ) .
) 7 - Gather background information to lear\'{i b(;th ccmponent‘é
7:_ ' Module’13.2 \ '( ' ‘
Conduct commumty analys is o \
- " o Module 14.3 - \ o
. Explore activities of counselor function% —
‘ Module 14.4 . ~ ‘ ([
’ ) Develop flowchart for physical layout of.adult education
R program -y /

15.0 Demonstrate abilityté.coordinate an adult counhseling and guidance
program as an integtal part of an adult education program S

* i

4 . Module 15.1 . _
n¥

"Establish communication guidelines amo

.team members
i
!

Module 15,2 -

‘Explore student orientation procedures in an ABE program
. Module 15.3

—

€

Investigate methods and/méaterials used in I:.BB programs
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» . .
’ -
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' 16.0 Demonstrate abllity to manage learning activitles for counselor -
- aides (paraprofessmnals) in a}dult counsehng programs

—— .

_ Médule’16.1 , -+ .., T . .

.

Assist counselor aides to‘use leading questions when
" conducting an initial interview

Q Module 16.2 . S 1 R
Assist counselor aides to understé*n.d' and mamtain client .
records

' ‘ _ Module 16.3 . o=

v Assist c;ognsel_or aric:les to identify specific target populations-

“ 17,0 Demonstrate ability to develop a team approach with administrators,
teacher, paraprofessionals, resource agenc1es, etc., in adult
counsehng and guidance programs

P L Module 17.1°

hY N -

. S e duties of administrator, teacher, and. paraprofes smnal

Module 172 : '

Communicate an awareness of client symptoms that revea]“'
need for guidance or counseling services

|- Module 17.3 ’ ) R R

v

A
State principles on which to develop a team approach -

. 1840 Demonstrate.ablllty fo coordinate activities related to retention of
adult students ’

Module 18.1 ?

- _ Assist in retention of'adult students

19.0 Demeonstrate ability to establish short-term (1=<2 years).and long-

term (5~-10 years) followup studies of adult students .

“Module 19.1 -~ ’ N .

, , Construct a statement of purpose and review.of literature
. _ for followup studies . -

. i Module 19.2 . . '
. Corfstruct study-objectives ,and questionnaire
. *Module 19.3 . ) N '
’ . ] Learn ean}pling techniques -. i

«. . ) 23\ ~ | - | .
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>20.‘(1

.0

.»( ~~
. 2 . /.
. s, /
Moduleyl 9. .o ‘- SN ' / .
? : ‘ V ¥ * ' ' -
\ Learn data gathering process : o ) ;
Module 19.5 C - ’ /
. . - , T /
® Learn analysis of data . . , . /e

Module 18.6 . PO ]
Construct a report of study .

Delpgnst ate ability to assist adult students in educational program
planning |, ’ : i ‘

Module 20.1 o f
Attain knowledge of .assessment instruments designed for, . .
_acilults S ‘ , / .
Module 20%2 . . . /
’ . | 4

P,ractice selecting appropriate assessment 'instrumegts ,

S

Module 20.3 . : L

A

. Practice administering appropriate assessment instruments ) !

Module 20.4 - i

Identify-and build appropriate group norms
. A
\ .

4

‘Dgmonstraté awareness of adult education terminology and proposal,
writing procedures . ' . - _

Module 21.1 \ ’ -
Demonstrate knowledge of ABE terminology ’ e
Module 21.2 - .
- . . .

Write behavioral objectives

‘Mo'dule 21.3 ot o -
~ R Wr‘itte a research design . ) ,# ' e # -
MMI a4 T Ny -
Write.a s‘ampl-e proposal.for) funding ‘ s " !
. e , <

- ) A ° 7/
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