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The integration of career education philosophy, concepts

[y
» ——

and practices in the educational endéavors of post-secondary -
. ' ¢
institutions is one of the more challenging tasks confronting .

‘

faculty and staff. Attention to student career development

[y

3

!
. needs 1is beginning to assume a more 1mporta;:\role'withiu the .

A total mission of the variediinstitutions of which higher C. ‘
» ) r [

education.ig comprised. Of equal importance is the ampending /

-impact on post-secondary curriculum efforts that 'the career -
. <t .

)c

education concept is hav1ng Excitéﬁent and overall entﬁﬁsiasm
R "Tjexist for the: potential of career éducati.n ‘to. rev1ta1ize the, "
missian_ of higher educ\Bion. Of paramountfimportanag is the need
to help studénts articulate.:%eir particular career interests -and
Co to proVide a broad-based Jresponse from faculty and career‘deVelopment {

N
'

staff in this area. ’“The parti¢ipants in this Comp:ehensive Career

.
oy 7T

\ ~ - *
Educatﬁgn ProJect at the unit/college level were resPonsive to -the

above needs. On ‘behalf of-the projéct staff,-our' sincere_thanks
are extended fqr the cooperation- and courtesgies we'received in

- ¢
’

.+ presenting the career gducation concept, S ..
As director, my leadership #nd ndministrattbe takks were’
facilitated by the superior'support extended b;ﬁiobin Nadeau » . .
) e project secretary; Vicki Burgess, »research assistantv Jack

Sutton, research-aasociate and Bob Drummond, professor of .

education. Innumerable drafts revigions and technical changes v
can be vexing: the work was accomplished. Naturally, errors in d
- N '} ’
- , \ 4 _ —_—
, I '

-
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) o A\ ) ' \
interpretations of the fmal .draft shot d be attributed to
/.

adminiﬂ:rative over31ght ,Wg have attembteq to prov1de a

-

= L

quality document that i.11ustrates a model for infusing career

- |
education in post-secondary éducation and provides sample

instructj.onal units. We believe they are of high quality

*and would appreé\ate feedback from ‘'scholars in the field who *

~

use the materials or concepts. Once agairf sincere thanks to’
. F‘ R . LY

" the part?cipants and staff for enthusiastic assistance.

: ot | -
- - €harles W.#Ryan
T Professor of Education
J ~ .University of Maine at Orotto
© Mayy 1977 .
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/ o . ' ~ Chapter 1 ) - . -
: "( Y CAREER EDUCATION: AN Imonucnd‘n( .

' - 4 R . ~
r

, . The career education concept has stirred both controversy

i

-‘an& héated debate since its inception in 1971. , As'én;isiqned by
?opgép,U.Sz_Commissioger qf-EéyeationTSidney Ma?iand ‘(1971) career
‘education pr-r,wjged a concept that could bring massive reform to

. @ ’, . tt}e public schoow s. Career education calls for majo.r'refdrm of

the eéuéati;naf system to include emphasis oﬂ~prepa£a£ion f°r! .

‘ N~ . life fnd providing skﬂils';o help all ci;izéns cope with living,

R . it has fs a major e{(phasis ,the need to hélp youth heVelop skills
. to make the transition from school to wark. 'To accomplish this,

the advocatés of career education are calling for curriculum and

v i

. M : » : H , !
attitudinal reform in both secondary 4nd post-secondary ihstitutiong
. '

of learning.
Vs Educational philo"pophéré have disagreed as to whether the

o curriculum shoild be Knowledge=-centered or student-centered.

AN

Essent.ialists'ﬁave contended that the ina.jof focus of currit.:ulum

effgrt,shéulgi be the trﬁnmission of histortcal and cbnt.emporary
Y O ) )

knowledge,nﬂm*less emphagis on the pttycholpgicallcbncetns of

" {ndividuals. ‘Progressive educators have countered with their- l

.

claim for placing individual needs above mere transmission of

v

J . knowledge. Career education, as a‘-Jphilosgphical position, attempts

©

. \_ to meEge both contending’ philosophies into a model that integrates
3 , 1.€8_

T . a variety of learning theories and pr'ovi\des each individual with
- ~
,/ - 9 ) - ) ¥

o . . ‘
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.ﬁ * ’ ~ - hd . ' 2
knowfedge gkills and values'ﬁhat are satisfying to self and

)
product1ve to soc1ety As Hogklns (1Q74) stated, educatlon

must ass1st students in 1earn1ng how to use their lives in

. context with the skills and knowledge taught by our 1earﬂlng .

institutions. * T T ' -
2 ;

-

. . It is the'purpOSe of this monograph to provide a vehicle

Y for educators in poet-secondary institutions <o: ’
1. Develop a philosophical pos1tion Tbgara1ng the
, . career education concept. .
. 7 e
y 2, Consider the philoséphical implicatiqns of career
education as relaked to curticulum reform in
" institutions of higher education,
(, 3. Develop procedures for relating the content bf'
\ \ curriculum to the needs of students enrolled in
post-secodhary inst1tutlons . ~ | -

‘ Evidence, provided bj'several student values studies has strongly
. ; - .

indicated that +"8ocial values and career'needs are‘interrelated".

-
)

CYankelovich 1974). " The number of students seeking a college
educatlon fol‘career reasons has been growfgg in proportion from
1968 whep ‘the percentage was 55 percent’Jﬁg\1973 when it had
risen to 66 percent Studentsqare seeking careers where. they
can find self-fulfillment Théir goal id personal integrity .

e w1th1n the parameters of a traditional career path ALsist/ﬂl
from faculty and staff in the post-secondary institutlon is

-3 .

vital in meeting this need. .

\J



o CAREER'EDUCATION: A:IEEFINITION‘ ' RN SR
' If career.educAtion i; to réceive a fdirﬁhe;ring)in‘
8
inst1tut1ons of higher educat1on 1t must be accepted by he
fa;nlty Faculty members are 1nteresdbd ip the career ) )
development of: their stmdents but often lacé'eiggerfthe 1 . f

skills to~effect1ve1y integrate career advising within their

P

M
” xj . diseipline or the support resources to assist students, Prior i'
jj,,to i11ustrat1ng procedures for 1ntroduc1ng the career education
{ sederal por/ts need to be made girst,.the.facnlty and curriculum
. development are tied together as any changes are de.endent on * : .
. ) §é‘ facuity act1on Second} the reward system for promotion and .

‘“-tenure does not endorse student adv1sing and curriculum
SN iy
T development as high priority items for-facully attention. In .
w ‘ - . [
R essence, it is the research function which matters most when

awarding promotion, merit saldry increases or tenure. It will

/. call for action by central administration and trustees Yo C
., ’ I3 L. . . A~ i ". )
@ “ ,alleviate this situation by articulatfng new standards for’ ;-
. T/ - ‘ *
judging success. oL . . 5
.. 1 N

LA

) 3_ The faculty; collectively or individnally, has not received .
a R . ] - : . :

good marks for proaction. Needed changes have usually occurred
as'a result of.a reaction 'to studeng or trustee pressure. As a

. result, faculty impact.on student values is at'best marginal,
. .

. e ’ . ) .
‘. and ®he re1evence of curriculum content to the career opportunities

available is terfuous. Accordinglto\Hefferlin (1969), tﬁe institution .
" of higher education engages in sporadic réform by major crises. The ° SR

s




S L ’ ot ' .
# N r'y *
) “ ’( ‘ * . . ! ) ‘4 . L]
- ! ° A e * A - *
; . lack of careertopportunitv for cqllege graduatgérand critictsm
R " 'of_the'advisiné system are eacellent examples'%f'probleﬁs
e “' ) needing full faculty attention Students are seeEing more than g
) "’ e program planning on'a semester bpsis from’ the particular ‘ o '
- ‘o N ,‘ B ‘. N P . ’ . ,
’ institution they attend. The career education'concept may’ »
- . e ' = * - .
;q ' . ‘provide faculty members a basis for curriculum development ~
» -7 . 4
- - and the means to reduce the above tensions. - e
N ’ . ' hd " - . " .
-~ . For’faculty and staff it ‘is.important that definltions for 1;/’//T .
.- .0 . -
.~ career edUcation and career development be sharply illustrattd///
! a*';\ ‘ . " The following definitlons posseSs both breadth:and depth and can N
- « 7 - serve as starting points for 1nstitutioga1/p1anning, . ) o
- . ' / )
4 3 ., <Career Eduoation ta:/ggmprehensive curriculuﬁ related = L
‘- effort that integrates instfuctional mate ials and . ) e
teaching proceddres into.a sequential program for Co ’
. . “students La”post secondary institutions. Acad )
T U7 efforts ‘are coordinated to help students identi y i
. _the relevance of ‘what they learn to-their unique
T selves . These efforts,\combined with career goals, .
) /_ prepare the student’ for a successful transition to, ' a
. - ’ society. . R ‘
. ‘ » ’ ~ — L4 . :
/e/’///ﬁj// . 2, Career Developmept - the approach by which specific *, . ° . .
s services are provided o each student as part of the = . \ o
> 1ifelong process, related to examination of self, self- - -
: »  development, implementa¥{on and planning of career =
) - . gozls Emphasis is on promoting growth and developpent
. in the career sphere of the individual life. X
a0 . ' PV LA ¥ ¢ . R
) e . Most éxperts in the career education domain agree: ‘
r

(l) career education is concerned with preparation for work

T (2) it 1nvolves more than just preparation for job entry, (3) it

. B - v
\ . A . v ¢ . LI
. vt -




L4

4

ey

'# work

.

N\

., participate in this venture. °

' occupational skills, it includes coping skills for enjoying the L///;;’//;

. + e
’ . .
. v ‘ . . -
El d “
N » -~
. .

-—

- . . ~ . ‘ . \ .
should be 'for all studénts‘and’(é),it is thre responsibility of . .

all educational institutions, not just public schoold, to .
4 v ° -

" ' o ' ) ¥

CAREER EDUCATION JN HIGHER EDUCATION C - o

’

© It is‘portant that career education in post-secondary
edueatiqnal_institutionsatbemptsto illustrate the relationShip

between“vhat_is taught in the .clagsroom and 53@ skills needed ‘to

survive {n gLe working world. -Survival means more than possessing
. ¢

t o ) 4 . P P i
cultural acitivities in our society. The evidence indicates that € /
\ . .
graduates of our maJor institutions appear to 1ack ski11s in many ; _/
. . et & -

of these areas. For many students, the problem is not lack of '

contenyt knowledge, it is the lack of experientlal activities or“rf
a .

riences that complement the theoretical concepts presented

in class. It is important for a chemistry or history major to Mty
v -

. {
survival skills are ‘operatifig

out" theories or concepts in a realistic work environment where other

. As Newman (1972) reported, research

indicates that successful achievefs in business have developed gkills

not taught in formal education. Identifying'problems and establiahing o

procedures to respiye them are seldom taught or included in classrogm

examinations. ’ ,) . .. - ' N 7

~

If faculty members be11eve that preparation of youth for -

-

. successful 1iving is a priority for educationak effort, then our .

behaviors must include activities that demonstrate this. Aaaisting‘

4 : - N
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2 -

studenta with’self‘examinatfon, expandizf;career‘awarehess and -
impf?ging deciaion;making ailla are logical areas in which to
concentrate our efforts. The advantages of career-infused
course content are QWo:fold. Stude&t can bégin to €1) develop
/ a realistic appraisal of.tneir careér,goals and (2) relate

coénitive theories to actual work situations. Skills to cope
L4 . .-, N -
* in a complex society are thus developed prior to leaving the

© g . \
formal educational .structure.

In addition, assisting stidents in the formation of work

values'and career coping skills ought to be of high priority.

» * Work as a concept and applied effort does not deem to be held-in
' ’ . ) .
high &steem by youth ‘(ages 17:30) in our Society. :The *resemreh

reported by Yankelovich (1974) indicates a swing back toward
3
acceptance of more traditional values. For example, career

Yo aspirations have become more traditional as college students '

-

A

&

search for self fulfillment within the® parameters of econom*c
security, opportunity for.advancenent’and the‘chance to earn a

, \good living The challenge of the job remains an important
criterion for college educated Zi!i Concerned faculty and “
staff must exAmine the institutional purpose and program to
determine hoy well,ge facilitate students' development of
personal, pa;cnological, social and economic attitudes about,
work. Diacussions.regarding the rolerof work in our lives

should~permeate the total curriculum. It is unrealistic to
*

-

\ e . 2

15
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expect understaffed and poorly financed career planfiing and

placef®nt offices to assume this’ burden without faculty ,
o . : o
assistance. ' , wr R o

v

The.devélépment of coping skillsfmustfparallq} the attention

given to.work values. If we focus on only the development of

-cognitive ‘academic skills for our youth, we may be dotng them an
~ ~ . 13 *

‘ihjustiqe. Academicians who refuse to recognf?e‘the“societal

. - la
¢ v .

changes that require a broader concédption cation are

-

"doing both society and our youth-a disservice. "Segeral of the -

ey,

more important changes are as follows: ce T -

1. Fafiily changes- both husband and wife work The

number of children planned is 2 or less. SR

2. Women's liberation: -changing sex behavfbr, greater
participation in atliletics and greater_dgqands for,
equal treatment in the work worid.

.
* -

3. Work force: ‘more people holding tyo jobs; jearlier
retirement to enyer another career’-field a‘d more
leisure time dre key examples. ' -

4. Popdlation shifts: .people are living longer,
increasing numbers are moving back to rural

areas and the bulk of our population is no .
longer under age 25 (the spread is even .
across all ages). i .

In line with the previous chgﬂggs, life Ln our 3601ety is more
r~.

complex and the daily tensions seem, to,be increasimg\\Coping
or surviving are no longer sk1113 that apply only to poor or

economically deprived ciﬁizens;.students in the .post-seconflary .

institutions need our concerted attention in this area. It 1is

-~ . ’

contended that direct teaching of intérpersonal‘process and pareer

-}
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Nl .,

.

he +
ot * ~—
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- -

. F] . .
. - planning skills is essential to hg{g all persons assume more

,

- direct.control of thei; Nves. Illﬁstrative examples of life
: coping skills are as follows:-
i R

1, Coping with cultural, ethnic, racial and sex differences i
’ and similasities in the United States. Students will “s
need training in locating, understanding and interpreting A
. anthropological-sqciological studies as, related to these
areas. In class, faculty*could use role-reversal exercises
and resource persons tq examine thede issues.
. N . -
S 2.. Coping with commﬁnicatiqd/;roblems. Students will need -
. training in basic communication skills to enhance their
.o personal and professional relationships. Utilization
A of human relations training programs in psychology,
sociology or education.are reasonable approaches in °
this area. The program’ developed by Carkhuff (1974),
How T6 Help Yougself:' The Art of Program Development
is an example of programmed material ggégri; area.
. e ; .

H

.

‘3. ﬁiping‘with value change in an ebolving”io&iety. Students
ed the guidance and expertise of faculty in theshumanities,
, ) . psychology, sociology, philosoph§ and education if they are
Y/ . to develop skills in assessing their roles in society.
: ' o Materialg deYefoped by Simon (1972) provide individual
and st tu;ﬁifglassroqm exercises for use'by the 7
instructional staff. ] 47

¢ with increasing technological sophistication gnd various

i¥ls requires tHe use of decision making processes
far different from 20 years ago. Students need assistance .

- . in gonceptializing the variety of situations .that must be
dedlt with as adults, ,and in effectively dealinf with those

. IR e " si tions., Faculty and staff could assist stu@ents in ‘

R S . shatpening their decision ‘skills by using the Gazda (1977)

) C ‘ materials and other similar kits. These maferigls present

altprnative strategies to. facilitate applied decisjon ’
and could be used with f’lty ineservice training
" programs. =~ ° ‘ [‘

D o -4, Coping with decision problems. Our present cogpiex society

5. Coping with career choice., Faculty members) ability to -~
rdéspond with a¢cutacy-when students question the relevance
N of curriculum offérings can be applied to occupational
) oice in our society. Students require information
dbout labor market trends, occupational demand in specific

: fields and professional requirements that must be acquired
4 - . ‘.
. ) N , )

.
) - - A
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-coping in the five cited areas.

L™

v

prior to entry. Thgl relatiohgship between professional

preparation and’ fufure employment opportunity must

’ ., become a part of féculty advising. It is no longer
»f{ reasonable to refer; students to career planning and
placement offices. "Faculty have an obligation to

" develop expertise in their particular discipline
as-a career advisor; this will require use of su¢h
materials as the 1ife Career Development System of

Walz (n.d.) gnd Decision by Gelatt (1973).

In sum, faculty amd professional staff will need to contingally

-~

-

examine their competence in assisting students to’ develop skills far

~
3

staff, the rebainder of thi's monograph provides a training model Yor

1

introducing career education. Chapter 2 1{1lustrates bprccess.used

for staff development on a ’multi-purposé-foux’-year campus.
) . T, — . Cr - -
- . +

oot

an
)

To ‘assist post-secondary institutional’



Chapter 2 ,

A MODEL FOR FACULTY DE\.)"EIDPHENI §

\ .

-

In Maine, a variety of reséarch projects to infuse’ career
education concepts within the public schools have been conducted

since 1971. However,” these programs were lacking a-common bond

that would serve as a "career education umbgella" to cover all -

segments of the'population,and were basically oriented to the
public schools. Since September 1975 the State Career Education

Consultant has been 1dentifying and\documenting 1ocal school needs

«

and efforts to initiate career education. The»Maine Plan for -

Career Education Gtades K-12, has Tecently been accepted by the
State Board of Education and w111 provide guidelines for

1mp1ementation in the public schools
The next step is to extend the in-service ef£ort *to infuse
career education in K-12 ‘and change the procedures by which

teachers are traiqu prior to entering the profession. As Hoyt
’ - ” ’ ~ . .
(1975) succinctly observed, "Evidence justifying an assertion
- - v l . -
that carser education is 4 vibrant and growing movement wauld,

it seems, be difficult to amass if one were to search for it

among the teacher ®ducation institutions across the land."

-~
-

/ . . .
It wdas the intention of this pyoject to provide a %artial'

remedy for this situatidn by establishing a cadre of expérienced

posf-secondary educators in Northern New England and ta develop

f-service materials to assist other university based educators

- .

throughout the United States. The material that follows will

r 4
1

et iJlustrate‘the approachadeveloped to.traim faculty and.staff in

.
»
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. -t

the philosgphy  and’ concepts of éi*ber education,

= The conteip‘in which this project took place is-set forth . ’ -

hY

. in the following.déscription of\?usson College and the University “

¢ R . . [ 4
of-Maine at Orono, - ' .
[ . :
? R

. . Husson College ) -~ ‘ - -

&

Since. 1898, Hugson College has developed ‘and maintaiped a
reputation for preparing teachers in Business Edpcafion, insurance

o % ' executives, accountants, bgnkers, and management personnel. Since
T o v s :
its inceptioq) Husson-has been committed to the development of

-

v ,
business skills for.students, who are seeking immediate employment.:

N //4\.'.. Iﬁeifaculty)numbers about 43 with primary concentration in the -

areas of business administration, accounting, business teacher

education and secretarial‘science. 'Husson.is essentially a
~ . L '
- single-function ingtitution with a major emphasis en teaching., - ’

. . Research and public service efforts are not as strong if terms - -
. . . A N

of‘ovefall gstaff commitment, but a slight change in this area

has occurred since President Franklin Peters. tpok office in 1971. |

. Univetsity of Maine

— . . .
® . M Yo
- The Univer:{;j>of Maine at Orono (UM)) was the orfginal land

grant institution or. the ‘state and received it charter in 1865
- hod © L4 . '
" urder the provisions of the Morrill Act, 1862. Since its opening

» in 1868 with .12 studeﬁts‘and two faculty members, the Orono campus

has grown to a multi-purpose'institution with more than 9,000 | - .«

’

- studenty éﬁd more than 500 professional staff members, UMO . . ’

’

is coﬁmitted to providing public i&rvice, research and teaching

. @ ‘ A -
7 T ,
. , . 8
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'-\j

rof - programs, both two and four-year. 'Adéiniétrative unitsg of .

to members- of the publi:\énd students énfolled in one of the
. L N o ’ : ~ . ’

-

. . ~ . *
five colleges: Interested students can choose from a variety
( . -

” R

UMO dpclude the Colieges" of Arts and Sciences, Life Sciences’
. and Agriculture, Business Administration, Education: Engineering
artd Science, ggs Graduate School, A two-year, Community college

ig administeéatively-attached and l&cated in Bangor, Maine.

. - - ¥,

OVERVIEW OF IN-S8ERVICE TRAINING MODEL

-

- ' Y N , . .
.« Th® overall objective for thié{pgpjegt was to demonstrate to

teacher’ educdtors at Husson College and t&e University of Maine the

¢ €

philoscphyy ﬁe£hgds and‘objectives of compreliengsive career education,
. : » : o / ST C o, '

The implementa&ion of this objective wfé accomplished in the following

4

>

manner: - - r
. .

. —— ) -
1. A Seminar series was desigoed for 19 faculty and staff
membets at the Husson College campus. -

g ’("x':"‘"

2. A seminar series was designed for 16 faculty members
~at the UMO cafpus. - o
‘ S 3 i
3. Career education materials wére disseminated to X
all pacticipants through a specially prepared
. notebook. ’ .

4. Site visits and demgpstratiéns were arranged so that
- participants.could”’obsérve career education-methods
presently being utilized in a K-12 program.

-

The purpose of this seminar geries vas to provide an

overview of the philosophy, concepts and practices of TWreer

education with partiéula} emthsisuon posé-secondary models.

, & 7 s f
The seminar series whiéh was designed by project staff, comsisted

LIS
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- /' .of career educatipn cpntent aaations and ;ut-of-class asaignments.'_ : -
Selected consglteﬁfa and read1ng ma:értals for this series were
~specifically selected to help each participant ‘examine career - - -
.'L “,edacation from botE'a philosophical and apfilied base. S .o .f”"
Recruitméut of‘participanta was accomplished by sending a
Sl 1ettér deecribing the prdject and seminar-series to each facultf :
memBar with a registration catd to.ba_filied out if he/she agreed . :
) to participate. Each applicant was info;;ed that there were two
pa;or requiraments for their part1c1pat1on in the seminar. ’
_ 1. Each participanE was encouraged ,to attend each . '
) o — scheduled session; a stiperd was made contingent ' . &
’ upon attendanca » ;
‘.D )7 . 2. Each participant Vas required to davelop an
: instructional unit that infused a career education ‘
. Lo r element for use in one of his/her courses.
P; i v The ﬁuason:series cansisted of four two hogr,praseﬂtations
T . by gbnsuitants, all of whom had an exténsive background in the / ~
- career educatiop field. The topics inciqdad: ‘ L -
1, Foun&ations of Career ;ducatisnz, An Overview M o
l“ . ..2. TCareer Education Models for Four-Yér Institutions )
; gr " 3. Deémonstrations off Career Education Programs . )
- ‘ 4, 'Infusing Career E&pcation in Undergraduate Programs,
A i;e compogitioh of the participating ‘group from Husson College : ' o

¢ - .
is ghown in Chart 1. ~ - . S

-
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. - L Chart ’ -

HussoniFacu%;y/Staff.Compoaition

~

7 a

Academic' Ranks Represented® Academic Areas Represented
v -
Full Professor 4 Accounting 1
Associate Professor 4 Secretarial Science (\ 8
Assistant Professor 5 Teacher Education 3
Insfructor ' 6 Business Administration 2
! Total 19 .. Administration 5

~ -

Total 19

= %At Husson many faculty hold dual appointments. in teaching
and administration,

The sgpinar series for the UMD staff was more extensive as it

included seven two-hour sessions and a participant-arranged field

A

. vigit t career education class in the Bangor Public Schools. -
Essentyplly, the same(recruiting/procedures were used to select
these participants from the College of Education and School of

Human Development as were utilized with the Husson College‘faculty.

I

/
A total of 25 faculty and staff members responded to the announcement
letter and project abstract. A total of 16 of these individuals
-~ - - participated in the seminars. The following seleection criteria

weTe established to ensure diversity among participants:
~ g . .
A. Representation from different academic subject areas.

B. Prior participation 1975-76 seéinar series (two were
selected).

]

\y"

. ' Ld
- C. Representation of different academic ranks - Professor,
Associate Professor Assistant "and Instructor

-

D. High student cortact at the undergraduate level. - N

' Chart 2 indicates that various academic ranks and fields were
oy )

represente%i . ‘
- I [P I - -
. 23 -
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A ~Charf 2 ., o4 , .
[ et .u. .
UMO Faculty/Staff Comp031t1gn ' " a
N i R
. , " .. Academic Ranks Represented ~ . Academjic Areas Répresented
R N oo .
. 4 . ,Full=Professor 1 " Administration T T
* ~ Associate Professor 5 Special Education - 2 .
Assistant Professor .4 Education Administrdtion I
Instructor 4 Counsélor Education 4
Staff » 2 Language Arts . 1
: Total —- 16 * Science Education 1
: , _ Educational Foundationg 5
. . . . . Upward Bouda\;rogram o1
- ) ) _\ .+ Child Development 2
. ’ Adult Education 1

Total 16 .

~ S
) SEMINAR FORMAT - - _
~ - ' - - - ’

The seminar format was similar at both institutions. The'

* _ two-hour format yas divided into -two one-hour segments, with the

{

, P . .
first hour devoted to a theoretical everview of the topic and

the second hour for'application stfetegies-and‘discussion.
Topics were selected to give partieipants a broad perspective ,
on career education. . Consultants from veriops sections of the "
- country were selected to present the to;ics in Chart 3, Eaeh of
the consultants selected had actually directed or' participated in J
a career education acéivity at the post-secandaty level. The
v COnsult ts presegted both concepﬁual and practical applications.
» of career edueat;on-tﬁat would fecdlitate its acceptance oé,the
campus, Chart 3 contains a sample of consultants and irludfeative

I

topics utilized,for the career education seminars. / P
. M . N /,‘

]

- ]
24 . (.
!1




: . . .
;\‘d ’ - ol . - - ! “+
& v by 16 . v .
V4 ~ N o~ .
- h.‘) . o~ > L . o . * .
- Chart ¥y T T :
Loy =7 . ¢ °
o : t . )
. ,The .Consultants and Illustrative Examples 6f_Their, .o i

Content’Presentations

. . * . N
- . .
. . K 3,
rs - P
. v . .
. [ . L4

. T . Consultant * R - TCareer EducationQthbepts - -
L C 4 ‘t ] ' . i N . I' . .
“‘ Dr; Charles Ryan . - Introdyction to general career , /-
’ : Univérsity of Maine L education concepts

-
.
]

Eight elemente of ‘career education
Overview of-veasons behind career
o . education

- “ ‘ »
+

} -

T ., Dr. Robert Ristau - ‘Infusion strategies
Eastern Michigan . "~ - Self awareness techniques
. University e - Carset awareness techniques -
T - Resehrch ideas’ . .
- ' ¢ Course Development Model
. . “ . = Qollege of business role - . .
o L - L1fe skills competencies’ B
-, Career, education definitions
- : g . « ' exéroiges

Ere .

3 »

t ” i PR T -

Implemehtation of career educgtion
with® basic academics . .

"Practical labs and ‘Yemonstrations

) Self awareness emphasis: ‘ o

R . ‘ Importahce of career placement

-

Dr.. Donald Casella, .
- Birmingham Southern
i *.College

e T
<

> !

- v e . i ' : / - Definitions of gareer related terms

Yoo °

/

7 .

8 Theoretical foundations for career ',  ,
developmen?’ - . pr toa

X Students as least critical supporters '

X of career education . .

,J

T _Dr. Joseph Quaranta
* Lo “Ohio State University

~

Reality of student/peer. evaluations .
Infusion ideas

- Focus on problems hindering career
- i . . : ' z education .
. "+ < Ohio state model for teacher education

. o : career education ' .
r e A : ° . - ’ -‘.Career laddel:! .
| :

o
|




A

'SEMINAR MATERIALS .

_notebook was préparéd to proﬁ;de the reading materials. Sglection'.

In order to assist the seminar participants, a special

~~
was based upon, a review of the-existing literature and persongl ., v ¥
C ' o f
cont8cts with directors of post-sqcohdary projects in 1975-76. & ;
(see Chart &). - . - = - y
. " ' ' | ) %
. * Chart & C ,
. Unitwre;:sity Career Education Materials —
Topic — * ., Number of Articles 2.
1. Foundations and Overview of Career 12 -
Education ° \ NP . .
. - ‘ ; - o .
" 2. Self Development Techmques. and 4 ¢
Resources for Teacher Education Ma_]ors : -
3.  Curriculum Development:  Infusing Career .5
Education ‘ ’ - .
. . ' . “ﬁ
4, Models for Higher Education - . 7 .
; - T ¢
, . d-
t’i. Career Planning: -Skill Development™ . 6 ‘ -
L
CAREER EDUCATION DEMONSTRATION *
One of the seminar obj;ctives'was to arrange visits or 4
4 - 2
.- provide demnstrations of on-rgding career educatlon activities.
" The purpose .of this vas to give university faculty and staff an = - .
opportum.ty to" observe first: hand the impleme.ntatioqrof the s )
- bt

theoretical constructs’ p&sented by \the consultants- and illust{atedv/

-

LIS

in the notebook. - \ . . R
3 N Y . J

.
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- b - . N - - g ) ) . “” J
et v * The, Husson College seminar participants received a ’,"‘"

. o ) N .

demonstration by,a panel of teachers on career education

infuei:'m ‘st:rat:e‘gi-es. The panel consisted of three teachers,-

r.epresent:mg grades t:hree nine and ten, i . L

LT Y ) = :
. Theﬁﬂo seminar part:icip&nts arranged their own obsemtion .

™~
1)

, - visit with the Career Education Office~ of a local public school

[ 4

.
i [
+

- . . to obse:ve a sPeciflc act:ixdt:y, t:eacher or grade level and had

a 4 system. Generally, this worked vell as each. participant: was able
I

. an opport:unity to take an act:ive part in the act:ivn:y itself.

> M " . . / . 4 ' -
_ , ‘jVALUATION ¢ . o,

- The evaluation Jf the seminar series was designed to account
- € . ‘ r. -

for the )differene[es in procedure between the Husson and UMD groups.

There were three evaluation t:echniques utilized‘ »
. - 1. A Career Knowlgdge Test vas"’&‘evlsed to measureﬁ:/ ,
K instructiodal content gained by the participan f
the seminars. A posttegt-oaly gontrol group design -
, - : was utillzed for use %h the Career K dge Test.
. ; ’ 'The results showed thdt both the Hussop/and UMD .. ' ¢
) sen¥nar participants scored signjficantly higher onm .
this test.than did the control group. Thus, as a ' o,
result of pl;nneg delivery of career education content,..
there was a significant increase in part:icipant:

- L tknowledge i - . .

' ¢ 2. A self-report evaluat:ion form was developed to' secure o
- participant reaction to tife seminar series. "In general, ' -
) 27 of the 33 participants wrote favorable comments, *. . . .
Iour vere undecidéd and:two felt that the series was .
-~ . * not worthwhile. The ‘hajor comffents on the seminars
: * ' are presented in Chart'S - S .
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concern,

_Chart 5

Seminar Evaluation Responses’

. P
Strengths __-Weakheases uggkgtions
Consultants Lack of Discussion More Discussion
Time and Instructional '
staff o Time .
‘ * Lack of Structural . .
Planned Program Outcomes More Examples of = -

N

.OverV1ew of Career Not Enough Examples

'Education for Higher

Materials

Career Education
Unit Preparation

Opportunity to
“Look at Myself in
a Different Way

A

Educqtion

Higher Education
Units and Specific
Implementation
Strategies

More Small Group
Work

Three- Hour Sessioua
with One Hour for
Discussion

3. A post semipar 'structured ihterview!waa conducted with '

each participant by ‘an independent research agency.
The purpose of this interview, was.to assess personal

growth and utilization of the career education concepts.
. An analysis of data from the structured interviews is 5
not availgble at this time.
d!!ptes that a high percentage of ‘the participants
'had—successfully utilized career education concepts

8, and had mage plans to incorporate
. these congepts into future coursework., !

their courses,

- However, preliminary data

in

In sum, the evidence indicateg that faculty enthusiasm for

4n-gervice training was -high and career educatio““was a topic of

ne

BaSed .on experiences with this particular group, it is

evi&ent that prbV1ding asgietance to students*in the_two domaina

of self develépment and career developmeht is a relativeiy,high - .

“ .

priority.

Additional traihing will be needed to assist’ faculty

: ¥ 4
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in mplmentmg the decision making, educational awareness and
* economic awareness elements of career education in their teacher
efforts. Suggested 1nstructional units whlch were developed by
. [
the participants in this un1ver31ty-based career education )
effort are presented in Chapter 3. . '
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CAREER EDUCAIION INSTRUCTIONAL UNITS
— - 1] ’ '
The -infudiom of career education gpilosophy and practice

within institutions of higher education ig a formidable tagsk., A

K” e variety of pressing tssues, such as student enrollment funding

o and faculty renunetation occupy a significant portion of p1anning

time. Curriculum,development and improved student ﬁﬂvising have
v . - ¢ . c o

s © / not received needed attention due to these other pressing issues.

Faculty members are concerned about student welfare, but are often’
. : ;) ~ . ] -
confused as to which issue shouid receiye top priority and attention.

- A > ) . N

The results of our university based career education seminar series

- i

prpvide strong evidence that’ {;culty members can and will infuse
( career education conce?ts‘into thelir areas of expertise.
To'accomplish one of our major goals, seminar participants
were requiredftQ\develoP and field*test a,career education infused

A} »

unit in tneir particular -academic area. Our general objectives
- * ™ ,

were: o §§\ e, o '
N ,
- 1.. To assist the seminar participants in developing _
‘ a career education infusged E‘it. g ) -

2. To provide ragourte materials and consultant

" .service to-the participants in preparing the J

» T . \ instructional units, '
4

s -

s .la a result of these efforts exaﬁpies of hniversity oriented

. . 1
career education instructional urits were prepsred for national

fa . . - . . N N -

. hdistributién;;/zg;tgese/facuity~efforts are indicative of general .
S AP T - ‘ . ’ |

4 N - N
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o interest and support of career education, then ;ne future outlook *

' B -~ - ) &
is promising. ' . .

“ Each partlc,ipant was reqﬁired to ut111ze at least one of the

eight ‘career educaztion elements. In several casges, faculty

~
|

members worked as a team in' developing the unit. To enqure some

consistency in format and permit greater use by other p;ofassiqnala
»
throughout the United States the foflawing model was used in unit

" geyelopment. Slight variations from this model were permitted, to

accommodate partic‘g}ar faculty teaching styles. ‘ An outline of the

, model follows, -~ : . , C e -
/ MODEL FOR UNIT DEVELOPMENT o . -
Production '_of high quality curriculum material at minimum

cost and within time constraints is enlianced through use of common

procedures of unit refinement/development. /Since the following

) fom,n_t effectively communicates its intenfions to both learner gnd
- v _ . A\
instrfuctor, it is suggested that this be used in preparatioh of an

instructional unit for publication.

. Unit Format

-

Introductfon . .

Digscussion of the purpose of the instructional unit . "/
N\ and a brief overview. ’

Unit Goalgsz .. :

A global statement of direction intent or long range aim.

» .
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Unit Objectivefs) .
- A specific gtatement of intention(s) i}d terms of T,

! - L7 -~ . \/
.observable or measurable student performance. One of

.

.the following ‘three ‘criteria should be in71uded iye’ach

Ll

o - objective: - v ) v ’

. , What the learner must do. — .
‘ - 2. Under what conditions'and ‘{7@ what materials ) .
/ it must be done. ’ .
N * . * 3. Standard of performance to be met - how the ,teacher .
and student will know that'a specific standard
. or level of accomplishment has been attained.
) . i %
~Each unit goal should have at least one performance

! v
_ objective which is stated so that accomplishment of it . .
J { . . . .
facilitates movemerft .toward: the‘gOal. . Lo ”

\

. Learning Activitiels’ , . .

.
N [

B . v <. Specific classroén;, ¢omuni}:—y or campus. based activities

hw.%;.s . - @, that facilitate attaimment of the objectives. The content

.”
’

% .. should be 4in topic form and .ge,nera‘liy describe the concepts,
gskills, understandings and peréonal learnings that will be
provided the learner. It is suggested that at least one

learning activit:y Ee outlined for egch- performta‘ce obJective.

N -, ’ I
Curriculum materids, lists, games, tests, resource
. s . A -

. peo}le, field expérienceé, ‘wotk-study stations, gtc.., which

4

assist the learner in meefing unit objectiﬁes. . -
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Evaluation * ;
Specific techmiques or procedures to assess learner :
achievement and/or program ef.fe_’ctiven;ss. - '\
Time Congtraints '. ‘. .
’- liecounnended time frame for presenting ‘the unit,

- o .
N el

Also, the use d&f standardized abbreviations was an ’integral

part of the unit development procedure.. Effective communication

is possible c'mly with adeq#ate explanation of designators'and

a

abbreviations. In examining' the sample career education units

- -

-

the foLlwiné explanations are-necessary: -

Abbreviations . \
HO ® handout . ' UMO=University of Maine at Orono:
. ) ) ’
ES = exercise sh®et ., USOE,s United States Office of !
ducation .
TR = trtnsparency ] .

The following career education infused units are provided

for .use by faculty members who teach in post-iecondary 4institutions.

i

" The broad range of missions and functions creates a different

. 4

atmosphere for the introduction of career education at UMD and

Husson College. The diversity between Hus‘son and UMD necessitates

a different perspective in organizing career education materiala
\_/

To help the reader utilize these units they are divided into two

sections‘which represent the different campus missiona. ‘As

Pl

‘evaluative feedback would be beneficial to future development,

efforts, communication with the duthors is encouraged.

f
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APPLICATION OF CAREER EDUCATION TO ADULT DEVEIDPMENTAL STAGES
Paulette I. Beatty, Adult Educatlon

(

!
INTRODUCTION . ®

" The insttuctional unit, Adult Develophentai:gﬁiges, i

N

»intended as an introductory experience:

1. to provide the future adult educator with a framewpr
within which the developmental stages of adulthoodtqf
be understooa,

2. to increase the sensitivity of the future adult
.educator -to the developmental stages of -adulthood in
self and others, . ' )

3. to provide an opportunity for the future adult educator N
to explore the impact'of the.developmental stages of
adulthood for the design and, implementation of educatlonal
prpgrams. -

Y

This unit is suitable for offering in an upper-level under-

graduate or first year graduate program of stuﬁy. ’IE could be

included within sugh coyrses as: '

-

1. " An Intrqductionkto The Field of Adult Education,

2. The Adult Learner, or n - -

3. Teaching.in Adulé Education.

The intended target population for this unit consists of
. r - v .

peESOQS'éhrsuing a professional degree in adult education. A

numger of other persons, especially thase éorfzhg in a va;iety
of cap;zities in service to the édults in our society, would
bénefit from the exp;rience. ,//‘ ) 1
“ ! S - - .
~GOALS o - L e
Until recently there has been a wvoid in the profesgsional

11terature relatlng to the developmental processes of adulthood

. -

39




27

We exist largely in the absence of a system of social beliefs

and values which recognizes, accepts, rejoices in, and supports -

the process of growth and change in persons as a natural

phenomenon throughout the entire span of each human life. THe

void reflects an implicit assumption that with the passage from

adolescence to adulthood, one’ becomes a "developed"‘ person and
enters a period of stas}lity and permanence devoid of developmental
changes in the dimensions of one's person: physital, social,
psthological We tend to lump indiscrimlnately the sixteen year

old through the octogenarian into an amalgam called adulthood "o

Cénsequently, the adult in our society has a di@torted and
- [ 4

.'limited frame of reference against which he or she ‘can explain .

ssd interpret those chgnges which‘have been, are, and will J
continue to be an integral part of his or her d:;.l}" fe experience.
In the absence of an adequate frame of reference, it is unrealistic
to eipect an adulf to Qerive‘meaning from, to assume an essertive
and responsible stance tow&fg, or to rejoice in his er hes‘
developmental'brocesses. This must be changed.

Addlt educatié% is a societal support system through which ..
adults voluntarily seek systematic opportunities 'for growth ’

relating to any and all facets of 11fe: OCfupatiqn, home and

-* family, social and civic, and self-actualization, Adult education,

-

to be effe&tive, mugt touch people's lives where they are. It must

be relevant to the "life‘sﬁace," the developmental stage, which is

.
§

a uniqus. configuration for each individual.
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/ —
One gogl in ‘the professional preparation of future adult
an N educators is to insure that competeﬁcies are developed which
will provide a high degree of seasitivity to the adult's life-

space. This sensitivity is critical to the teacher of adults,

v

- the counselor of adults, the pf@gram developer, and the
administrator of adult education enferprises. The adult
educator acts responsibly in his or her role only when activities

.are undertaken in response to this life space, this develophental
v & / Q o

stage.

’

~ This unit is directed toward meeting this gqg}i It will do

so through three instrumental sub-geals' .

1. The, students will have a frame of reference within which the
the adult developmental stages can be discussed.

2. ‘The students will have an increased awareness of themselves
\\\‘ _as adults at unique developmental stages. -

3. The students will have an experience of educational program-
ming related to developmental stages. ~

Y
linked with two more generic goals or elements contained within

the cageer education: scheme.- These two goals or elements are

. ‘ —
gelf-awareness and 7Areer awvareness,

'

OBJECTIVES -
7 .
<ﬁmree objectives relate to goal 1; two objectives relate to

goal 2; four objectives relate to goal 3; and one objective relates

\

-

T to all goals.

The three sub-goals'of the instructional unit are intimately
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The 'student will write§ in an dut-of-class situation, a.
. serips of questions which could be utilized in a questionnaire
identifying and describing the,social roles of adults at

yar us developmental stages. ‘o
f;e student will write, in an out-of-class situation, a

series of questions which could be utilized in a questi‘nnaire
identifying and describing the physiological changes of adults
at various developmental stages. '

. i -
The student will write, in an out-of-class situation, a series

" of questions which could be utilized in a questionnaire identify-
ing and describing the psychological changes of adults at various

developmental stages. T

.

The student will, in an out-of-class situation, fill out the
developmental - stages questionnaire for his or her present
developmental stage.

The studept will, in an out-of-class situation, fill out the
developmental stages questionnaire for his or her develgpmental"
stage years earlier. /,

'The student will, in an out-of-class situation, develop in .
writing a single page prescription for a one year personal
educational program based on the completed descriptive
questionnaire, for his or. her present developmental stage
(Objective 2A).

The student will, in gn out-of-class situation, develop in
wtiting a single page| prescription for a one yeay personal
education program based on the completed descriptive
questionnaire for his pr her developmental stage

earlier (Objective 2B) k -

years

The student will ip/an out-of-class situation, develop in
ge prescription for a one year personal
educational progrém based on the completed descriptive
questionnaire 4f a peer for his or her present developmental
stage.,

N

The student will, in an out-of-class situation, develop in

writiﬁg ‘a single page prescription for one year personal

educational program based on the completed descriptive

questionnaire of a peer for his or her developmental stage
+years earlier. -

»

!
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. LEARNING ACTIVITIES RNV

- 1A. Pre-Class: reading oﬁ Havighurat relating to the topic of
social roles and developmental tasks in the' adult life cycle.

. g Class 1: One hour lecturette and role playing. socialﬁtole ~
- E and developmental tasks in the adult life cycle.

ony hour parel discussion: What are.the changes in social
_ role and developmental tasks in the adult life ¢ycle? Panel , ,

members might include persons such as er of the senior
citizén council, an elementary or geconda school principal,
. an officer of a parent teacher association, a ai"ﬂ@nber: of the
‘ ministerial assocation, an officer of a savinga and loan .
i ‘corporation, an employment ageney officer, a a member of the }
community réalty aasociation a staff member of a women's A
center, ) -

” L]

One hour class discussion and synthesls of reading,
. lecturette, role playing, and panel discussionr

Post-Class-’ development of questions relating to social roles
and developmental tasks ‘n the adult life cycle for inclusion

s . in class questionnaire.
B. Pre-Clasa, reading of Verner and Davison relating to the ‘(' N
) . topic of physiological changes in‘the adult life cycle. - ’

Class 2: One hour lectfrette and<vidyb-cassette and
‘discusslon on physiological changes in\ﬁhe adult life cycle.

‘ ' ’ One hour panel discussion: What are the physiological changes
: which occur throughout the adult life cycle? Panelists might
include persons such as a general prictitioner from the
medical field, a nutritionist with cooperative extension, a ’
physical education specialist; specialists in the medical .
v field such as: endocrinologiat, audiologist, ophthalmologist .
. or optometrist. - - ‘ ‘

.

B, One hour cliss discussion and synthesis of reading, lecturette,
‘video-caasette, and panel discussion.

. C. ﬁPre-Class- reading of Gould relating to the topic of psycho-
*  logical changes throughout the adult Iife cycle. Use the
.- Gould Instrument: The Phases of Adult Life, '

LR

_ Class: One hour lecturette and recording and aﬁtlysis of class
profile based on the Gpuldenatrument.
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A

. 4mhg'hour panel discussion: What are the psych/ibgical changes

which occur throughout the adult life cycle? Panelists might

include persons such as

a staff member of a counseling cen
practicing psychologist a practicing psychiatrist, a marriage

counselor, a .cosmotologist, a member of the clergy.

One hour class discussion and %ynthesis of reading, instrument, .

lecturette, class profile, and panel discussion.

Post-Class:
changes in the adult life cycle for inclusion in claqa question-

naire,

Class 4:b'

development of questions relating to psychological

¥

’ /

altotal of three,cldass hours to design a comﬁsn'

questionnaire to be used in subsequent activities directed

toward describing unique individuals and their developmental

stages. . In class completion of predesigned evaluation -

instrument.

Pre-CIass:
herself at

Pre-Class:
herself at

‘Pre-Class:

Pre-Claas-

Pre-Class-

ifdr the preaent developmentalp(page,

) < T .
student completion of. questiohnaire for himself or

-

present developmental stage.

student tompletion of questionpaire for himself or
his or her developmental stage

A

years earlier.

the student will exchange a completed copy of the

two questionnaires with a peer, and peers will check for
completeness’ and either accept or reject the questionnaire
on that basis. :

{,

-

the student will prepave a single. page prescription
for a one year, persqnalized educational program based on date
in his-or Ber own completed \developmental stage questionnaire

the student

elppmental stage

.

1

pare a single page prescription:

for a one year personalized educatién program based on data in

her own completed developmental stage qpestionnaire for.
yeara earlier.

C. Pre-Class: the student will prepare J single page prescription

D.

for ‘a one year_personal educational program b

d
a peer's completed developmentall stage queeutaire for the
present developmental stage. .

Pre-Class-
a peer's

developmental stage

-
n

on data in ,

- W,

%

the student will ptepare a single page prescription
, for a one year peraonai educational program based on data in

completed developmerital stage.questionnaire for the
) years edrlier,

-
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/ Clalz One’ hour peer dyads share prescriptiona and complete
T LT pred aigned evaluation instruments. *
. . - ' S
:, . One hour dyada reporting to class, the preecriptiona developed‘
b" " . Qne houi‘ lecturette pro\’rlding cloaure and synthesis of unit.
N A -&
. v .
T Poet(Clasr a three to five page impact paper will be Qmpleted
¥ oL ‘ within one month of the completion of the unit to' assess the
X . ¢+ ' méaning of the expérience to_the student. ‘
L LTt e N
. stounczs ' . 0 ..
< ’ ,A variety of resources are incorporated into this unit to aid -

- .

»
A

-1 A -the student in the attaimment of - the objectives.

- - h . /. ‘0

1. Booksy © . . : . ' - e

Hav{ghurst k J nm;h Develomnt aiﬁd Educatign. New York:

o <, ¢ : .
L n '~ Verner, C.'& Davison c. V.- Physioloiical ‘Pactors in Adult
. f . Learning and Instruction. Tallahaasee- .Flarida State

. " * TUnfversity, 1971. _-. T .
R P N "4 7 . . -

. -? - ,

,2 Assesmetft Instrunentss = . . .
: Goulgey R, L. "The Phases of Adult Life" Instl;tment/Queationnaire.
. " (unpublighed; available from the author: ' Dr.. Roger L. Gould; ’
v . . Professor of, Psychiatry, School of Medicine University of
' ) '.California at Ios Angeles, California 90024 )

i ) Self-Designed Eva-l on Instrument for "Contg:ibution to ' .
'y - Class Questionnaire™ , - . ”
\ [ I o » ' e ’
! y - " Evaluatidn Instrument or "Presctiptigns for Pezjsona‘zed
. * . " . . ',
NER RN Educationa,l Programs . ) : . - ;
N . . N 4 ’ _ .
N R Inetnmtional‘nesources- — ] ! )
’ Al <a a - .~ ’ . ‘-

¢ Three community resource peraont for each panel discussion to
"7 serve as experts in reeponding to the eingle queetion posed.

b ., "Can Adults Lear¥' ('I:eleleuon #3), Basic Education; Teaching
oy o fhe Adult - A Teacher Education Series. Owings Mills: Maryland
LT State ﬂpertment of Education; Division of Ipstructiona

s Yol o Television in cooperationrawith tﬁe Division of,InstrUc on, 1975,
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]
>, Gould; R. L. "The Phagses of Adult.Life: A-Study in Developmental
N * Psychology.!'. American Journal of Psychiatry. :129: 5, November
‘ > 1972 -~ - " - ' .
. ¢ T
T EVALUATION Do . : | o
. ,‘\

- 1. Objectives A, B, and C will be evaluated by means of a
o predesigned evalyation instrument in which the student,
peers;)and teacher will rate the student on the quality ™\
of these questions, and their contribution to a
comprehensive classbdeveloped questionnaire relating to
vaelopmental stages. ) -

2., Objectives 24 and 2B will be eyaluated by a peer on a
,_/ complete-incomplete basis. No qualitative ashssment
» . will be made of the completed questionnaire.

3. Objecttives 34, 3B,33C, and 3D will be evaluated by means Ke
- of a predesigneq e aluation instrument in which the student
peer, and instructor will rate the student on the' quality

. of the preScriptions and their relationship to the .
devedopmental.stage responses to the questionnaires.

3

- &
‘s

“ - As a synthesizing personal experieﬁce; this objective will

o be evaluated asfs;tisfactory if it is completed within one @ontha"; )
of the completion of the unit and it 1t is three to five pages

_in leggth. Tt will be evaluated as ansatisfactory if it does

WY these two criteria. ' . ' '

-

no

TIME CONSTRAINTS 3 . . L ’
P e »
‘~' The unit {nvolves f ve ﬁhree-hour class meetings;-and .
2 u !

. 7approximate1y teén hours spent over & six week period in out-of-

\

ctass readingh exercises directed to the application of concepts,

L and reflective report writtﬁgzga F 2 ‘t .

\r
*




' elementary majors’%ho have expressed a need to gain a better

APPLICATIONS. OF CAREER EDUCATION -IN -LANGUAGE EDUCATION -
Joanne Burgess, Language Arts, Education

t o«

Fee

INTRODUCTION * o, -

- ~

Bducation M-13/18, Teaching of Reading in'ianguage Arts in
&

" the Elementary School, is a field-based course with two major’

goals. THe first ig to prd&ide the students with ‘knowledge, . .,
skills, and techniques for teaching “reading and lanéuage arts;

the second is,to allow the students the~opportunity't6 apply "

’
.

 these elements in a typical school setting. The majzrity of

students enrolling #n the course are EaELyﬂchildhood or

’

understanding of themselves in the rolé of a teacher. Many

students have reabhgd this point in their education without

having a clear definition of their own values, interests,
, d ! . ,
strengths, limitations, 1life style needs, etc. as they relate,

ta\ihe career requirements of téeir chosen field of work. The _

purpose of the unit is to infuse thq methods course with elements
of career education which deal with sélf-awéreness‘gnd~career

i - v -
awareness. The students will develop a case study of themselves

in terms of career development_ and will be r%’ponsible for
v .

developing and aBblying~a self-awareness or career awareness activity

to chiltdren in a élasstbog setting. 1

GOALS i , _ . ;

’ _‘\
The major goals for this unit are:.

1. To orient the %tudents' to the concept of career education
both as it relates to themselves and to children in’the
elementary school. : -

B . I -
v
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To help the students'deveiob self-awareness  through-recognizing

. thaif talents, values, interests, strengths, and lbmitations

réfate to career goels e

Ta help the students deveIpp career awnreness by exploring
and analyziag the roles, réquirements, characteristics and
life styles 1n their choueh fieldz of work.’ .

. - To help the students attain an understanding of fhe role of

career education in developing- self-awarenesa and career
awareness in elementary children

OBJECTIVES D

1

¢

The following eﬁjectiveirrere develpped for this unit:

Afrer‘being provided infpfintiqd aboﬁé career educafien in the

,total spectrum, the student will ‘infuse the information by

-

preparing a case study of self and developing an activity
to teach self-awareness or’ career awareneas to children in
the school setting.  ..° .

Using interest, personality, and attitude inventories, the

. student will be able to assess himself/herself in terms of

values, interests, strengths, limitations;: ?
Through direct observation discussions, and in!@rviewk the .
student will be able to describe the role, of \ﬁc teachér, -the
essential characteristixs, the life aty‘Ie, and “the tra&ning .
skigls of the profession. . \ ) - . \;J L
By interviewing and observing special sonnel, i. ep, “the »
librarian, the reading consultant, th:;?iidance cpunselor, ’
the apecial d teacher, -the transitio 1 teachery the speech
therapist, and the teacher aide, - the:stﬁdent’wili be able to
explore related career alternatives and’ identify the training
skills, educational and(peraonal requi;emehha queasary for -
each role. - .

".\’ : > .
By,using field force analysis, the stulent will be able to-
set up personal goals in his/her career.cboice and then~
weigh the field forces working for or ggq;Lnlt him/her’ in
achieving the goals (See HO 1). . vos
After beid§ provided with career education'information at .
the elementary level, the student wilk demonstrate titis
knowledge. by preparing a self-awareneSs, activity related to
the language artsiand will apply the activity in a classroom

setting ! .

AN - - ' *
. \
_ - Py
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LEARNING ACTIVITIES ° - ‘ - . -

» will prepare a self awareness

36

The students wi2l be introduced tp the concept of career
éducation through lecture, ffimstrip, and resource materials
(See Resources). The topics‘to be covered are the need -for

\career éducation at all levels, the role of career education

in the total educational-structure; and the elements of

<
career education. At this time students will be given two

. assignments to be completed by the end of the course.: The

first is to prepare a case study of self which involves self :
analysis, career: analysis setting of petsonal goals, and -
determining the relationship of goal oriented choices to
career requirements. For the Qrcond assigmment the student

or careef awareness activity
related to the language arts and will apply the actiVity,in -
a classroom setting. Resourcé materials will be provided -
for this purpose.

. The student will be given interest, perlonality, and attitude

inventories to assess himself/herself in terms of val ues,

interests, strengths, weaknesses. Students will form into u.,

small groups to discuss their findings and to see if others
perceive them as they perceive themselves. This information
will be recarded and wili become an important part-of the
case study, ;
By the third week in the course, the student will begin the
field-based experiences and will be able to observe the .
teacher's role. The student will begin to note the essential

- characteristics that the job requires. After a few weeks of

observation, the students will form into small groups to

. brainstorm the observed characteristics and will compile a

1ist of esseptial elements. This list will be added to the
case study data.- o

s

‘a. Since one's style of living is significantly influenced by .
-the occupation he engages in, the student will observe the .
life style of the teacher and will analyze his own personal
motivation. For this purpose, each student will be provided
‘with a copy of Hangon & Tennyson's "Career Motivations" list.

b. The student will be provided ¥ith skill in interviewing and

planning for an interview. For this purpose, a principal -

from an elementary school will interview the student for a

-teaching position and ‘will evaluate the interview providing

appropriate feedbacdk.,

s
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4, Some students may vish to pursue viable alternatives to regular
.classroom teaching. For these studenta, arrangementg/will be
made to "shadow" and/or interview’special personnel fn the
elementary.#chool. The students will keep a record of the
4raining skills and educational requirements related tp each.
role observed. .

-

5. Taward the-end of the course, the students will have acqu{red
enough personal pnd career data to analyze his/her career
choice. To assist’ in this choice, the stdident will be asked
to list career-goals and use a field force analysis to
determine whether thé choice is a 'reasonable option for him/her.

6. The student will be provided with a variety of resource materials
related tofﬂeveloping self-awareness and career awareness in
elementary school children and will be asked to prepare and
implement ‘an activity in the school sétting.. °

7

RESOURCES
1. Assessment Instruments: .

Interest Inventory . .

=)

N - ——
.

Attitude Inventory Career Maturity Inventory, CTB/McGraw-Hill
Del Monte Research Park, Monterey, Cal., 1973.

Personality Inventory - Self Directed Search, onsulting
- Psychologists Press, Inc., Palo Alto, Cal., 1473.
P

2. Instructional Resources: -« W - 3

'  Filmstrip - "Career Education in Maine." Orono, Maine:
Instructional Systems Center Film Library.

¥

Educational Résource persons; eg. principal and sf)ecial teachers.

School
, 1971,

EPDA Institute. Career Development &
Curriculum Minneapolia- Universi

Keiser, Jerry C., and Wampler, Elizabeth C.\ Career Education
Curriculum Guide. * Indianapolis: Indiana State Department of
Pyblic Instruction, 1974. .

L]

Sharpe, Debera. Bread and Butterflies. loomington, Ind.:
Agency for Instructionul Television, l974

’ -

o ’ 46
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3. Handouts: . , -
v .
List of Cireer Motivations: .Hansen & Tennyson "
Efeld Force %E?Iysis, R. Ristau, 1974, -

EVALUATION ™

T

1. The student will be provided with an evaluation form at the
_end of the course and-will be asked to evaluate the career
education unit in terms of meeting the specific performance
objectives. Student will rate the objectives and learping

»  activities on & 5-point Likert Scale in terms of their
usefulness.

2. The student will evaluate the career awareness activity
developed fow use with elementary students by:

4@ a. identifying the career elemert utilized.
b. ‘stati'.ng specific performance objectives.

c. detemi;xing how effectively the children perforniedi
in meeting the objectives.

9

TIME CONSTRAINTS o

The unit will not absorb any spéc;fied block of time, but

will be infused throughout the A15-week period of the course.
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. \ HANDOUT 1 | »
s A FIELD FORCE ANALYSIS OF CAREER GO :
"+ A.goal is something which you want to attain; it might describe a ; .
~ - course of action or an event. o~

Personal godl setting is an iqportant‘part of you;\vwn career

ES . development process. A '"field force analysis" of goals, whether
- related directly or indirectly to your career, plans will assist , J
— N _you in attaining your goals or modifying them if that should be
: neceasary.

'i‘t’
-

. Here are the steps which you should t/ke°
1. Thinok about some gbals and phrase themsgn a wd?lzgey can be ,ﬁ B '
? : "observed, measured, or evaluated. That is, someone else ce
should be able to know what must be done or what must take ,H -
place without having to ask questions about what you mean.- -
'A. Write out one or more short-range goals; that is, go?{

that could be attained within a few days.

B. Write out one or more long-range goals; these goals ght !
take weeks, months or even years to attain or might b
, attainable only by achieving a series of oiper short-ntange
goals. g '
- 2. The goadls you have just stated wtll require a plan of actien
- to be attained; that is one reason why they should be stated
clearly. When you consider yout plan 6f action, there wil "
B ‘be sdme things (field forces) going to you--things that will *
. -help you accomplish your goals.  Identify those positive field
- forces using the following considerations as a guide- N
+ A. Personal interests and motivations, '
B. Personal skills and abilities, ) -
C. People who are.available to help you,
D. Physical or material resources that can help you, and .

E. Other favorable factors. i
- - }
3. There are some*fo;g:a that will be going against ybu; they are -
. hegative field fordes and will cause resistance or place
obstacles in your way. Identify those negative field forces
using the following as a guide-
* A. Personal areas that need improvement and development,
B. Reactions or resistante by ‘people you must deal with,"
. C. Physical or material resources not readily available,
. D. »Other resistance factors,
4. Using a ‘form such as the one belqw, diagram field forces for and
againat the attainment Of your goals. Discuss these field
“ - forces with others; find ways of utilizing the positive forces
and ways of overcoming or negating the .négative forces. Repeat
', this process as often as it can be of help to you.

45 . o
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HANDOUT 1 (continued)

_—

Short-range goal:

long-range goal: .

MY FIELD FORCE ANALYSIS OF CAREER GOALS .

i P

1,
I .

- Field Forces For Pield Force Against

. P

¢ .
, ~
/ L)
4

' P N A

. *
o | -

Developed by R. A. Ristau,
. 4

1974, Eastérn

49

Mic%.gan University.
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10,

12,
-13.
14.
15.
16.

17..

18.
19.
- 20,
2L,
22.
23.
24,
25.
26.
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To
To
To
To
To
To
To

To

To
To
To
To
To
To
To
To
To
To
To
To
To
To
To
To
To
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Career Motives List_

have people adwire my work g -
travel

shape my own work - .
have a well organized life

be in a position gf power

have new or unusual experiences

be able to constantly learn

have 1ots of meney

accomplish something important

see tangible results - ,

be a leader

have to work hard

control-my own schedﬁle -
“avoid pressure ) ’

keep myself neat and clean
have freedom in my work

have a lot of free time

do my own thing

be in a position to give orders
be carefree

plan and organize

have people come to me .
spend my time doing-.things for others

‘be in charge

bé my own boss
vork for the good\of society

L. 8. Hansen, M. K. Klaurens, and"W. W. Tennyson in their Life

%tzles and Work:

nnesotd.-Department o ucation,
career motivations. )
.

A Career Education Resource Guide.

ist the_gollowing

~




42

¢ +

APPLICATION OF GAREER EDUCATION IN HUMANISTIC EDUCATION
. Anne Campbell, Elementary Education

" N
INTRODUCTION ) .
Career decisions should be based on a wealth of data about ' S\ (

»

oneself. .Such data shogld iMslude an understanding of ane's
;trenéths and‘abilities, along with one's work-related and
personalﬂvalues and desired life style. The purpose'of/this
insffuctional unit is to provide an introduction to techniques
fo; devél&bing self-awaregéss and values clarifica;ion. It seems
approgriate then that it be infused into Education X 198 Humanistic
Education, or’Education B 4 The Teaching Process. It is intended
that ;:;h pechni&ﬁif/prOVide students of career education, including
pre-service teachers, with an opportunity for self-exploration -
through first-hand experience with career education Aétivitiesh
, Also, prospective teachers yill study how to inteérate the use Gf
career eddcat?on techniques into the tea;hing of various subject
‘matter areas at both the elementary anq secondary levels. -
GOALS‘
- . One goal of.the unif is to provide students with an increased
understenaing of \their own iﬁferests,-abili;ies, and values as
they relate to t;:Xr career choices, Another goal 18 to acqua£§t
_students with current techniques.and resourc;s available for ’
clasaroop use for facilftating self-awgreness and valqgs clarifi-

cation related to the career aducation of elementary and secondary

students, Finally, it is expected that these teacher education
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studengpﬂwill learn how to plan classroom activities for implementing
- - P
the self-awareness element of career education in the public schools.

&
OBJECTIVES

1. Students should participate in the 1earning.activities', .
specified fn this unit to further their understanding 14
themselves and of techniques which may be used to develop
self-avareness as it relates to career education. ’

2. Students should be able to determine their own interests,

- abilities and values as they relate-to their career and

- life style preferences; record ard summarize this information
in career journals.

3. Students should successfully plan an elementary or secondary
classroom activity for the development of self-awareness as s

it relates to career edué¢ation based on the activities and
resources specified in this unit.

LEARNING ACTIVITIES ‘ X

These learning activitigg should be preceded by a brief over=
view of tﬁe scope and concerns of career education as well as the
theory and ground rules of values clarification and self-concept
‘development. NOTE: Students should record the results of each of

the following activities in a personal ''Career Journal" for use

in the final summary activity,

Acti%ity 1: Life Planning ~ Life Pian
Draw a line across a sheet of paper. At the lefé end make a
dot and write the data you were born below the line, age (o) above
the line. At the right end of the ling write a projected approximate
date of death below the line, your age>a{mtﬁit date above the line.

Place a dot on the line that shows where you are right now between

_ .
. N :
. Al '1‘,



-

'birkh and death, Write today's date below the line, your present
’ wr

ageJ;bove the line.

-

Reflect on this for a few mitutes. Jot .down any reaiigagions

¢

. /

that come to you. . !

Think of things thal»have characterized your life until now
along with your accompanying life style. Think of thiﬁéé that

you want to have characterize your career and’your life style in
. J
the future. Include at least three things you have accomplished

to date and three specific things you would dike to accomplish

in the future. Signify each of the above by writing key words

above the appropriate place on your 11ife line. -
Study Questions: ' v
5 - .
1. What are the implications of yqur past accomplishments,
present abilities and future aspirations for your chosen
career and life style? ) .

-
s

2. Are there any éonflicts, inconsistencies or challenges} »

3. How do you deal with” these? -
Refect on thege questions; write at least three things you
learned, re-learned or discovered about yourself as a result of

this activity. 'Reaponses to this activity may be shared in small

.

or large group discussions.

’
»

i

Activity 2: Forced Choice - Work and Life Style Prefergnces

»

If you had to chose one or the other of each of the following

.. pairs; which wéuld you choosg? Circle your choice in each pair:




large Itzcome/Status . ' . - . ' . R

quer/ézcial Relationships . . | .. : ) : S
- , I.ude?eudem’:e/E‘xterna-l Birection -

| Active/Contem‘pla-ti‘ve ‘ . 'A‘ , -
" Rural/Urban . . 0 - Ly
poniinitted Schedule/Come And‘ Go As You Please . AN .

: . Loner/Grouper ’ . " ) .-
’ Leader/F&owez.' ' | . 4 > ’
' *‘cgféf&”fé'ﬁé“ii'émi\\" |
Secu;.'iti/Adventure ' N AT
Social Constraints/Free Té) Do As You lec;;sé‘\-;\_” : “

- Cult‘ur.al Events/Sports ’ - , .?\:’\“*-.._ )
Outdoor Activit ésklﬂi:.e'ading | - ’ B
- Predictable SchedtﬂejTravel '~ o .. ) .
Highly Successful/Ample Leisure Time - ) o ] '
. o .

- ) Casual/Formal
A - -

¢ Inié}.le_ctual Sti tion/Physical Activity." ' . « - " e
| Law and Order/ gEatahlishﬁent
Big Fish In'A smau‘ Pond/‘Sma-il' Fish In A Big Pond
Priygcy/Publiéity ' ‘ ‘ o . .
’ Ser{ogus/quyful / \
I:inovator/lmplementor

Parties/Church Work R _ ) o

- »

-

. R
. J . Social Contribution/Family Relationships 3
> N Tl : R

Deairab le Job/Desirable Location’




& .

e ~"2. .

.. frém your life Lige: (Activit§~—1) as a sou;:ce of

eas list 10
"

s
< v to 15 wor.‘: and. life a’ter?r‘e?erences that you bel‘ieve are

important to you TI(ing,selected key rords, rank order these

preferer}&es by atrerggth (see ladder below) 16west (1) to highest

’ n + . (10 to 15). ~Are your pri,orit‘lé compatible with your phoaen
. N

ents may compare

ny e

°‘  career? 1Tn mllsgroups of three or fo

- " -

- '
d career choices.

PR . -

. ) . ) . ~ -
. * Aétivity.4: Ideal Day Pie - L{fe Style (This ype of activity
R ‘ © | is well'suited for #ntégration into elementary or
A ¢ -
) .. eecondarf mathemxtics ‘classes).

. . 4 iraw a circle to représent an ideal work ciay in your life.
DI f . :..I \”‘

Uaigg “dotted . lines, divide 7our circle into four quartera. E;ch
’ ’ t
e e quarter rﬁresenta six hqurs. Estimate how many haurs~df yodr

LA
.

. N .- U
< ' ) ideal day you would aynd on each of thé) following ar‘e:s- sleep,

.A " . -
“ . work, with friends, with family, :lor_\e, leigure efizities .

. -y . . _

Y (hobbied,” sporgs, ‘etc, ), yolunteer o.eocial conttibutions, etc.
‘; o . . . . ’= . " ’ :—V-\ . ‘ . y .
\) ‘ ¢ . . . _ . - . E. :) ) ':.‘ ~ // s




N

- Using solid lines, draw slices ii your pie to représent the portﬁ'n /

’/ = of your 24-hour day spent on each area, You may exclude or add '
E areas to suit your qwn 1ife style. “ . " ' : . - :
% . ;
. N < ‘ “:
AN Your circle mpay
, begin. by lobking .
. like this, . A
re d ' . oo > . ]
@ /& | L
. - 'a ) . ‘ - .

How wefi does your ideal day fit a typ{cal day in your chosen R - e

*» . " career? How mi?ou realistiy;cally cﬁange .a typical day to

mgre closely coffform to an fdeal day? How compatible is your - -

;"’

"ideal day vith your desired accomplishments (Activity '1) And '
' @ chosen priorities (Activity 3)¢ Are there any inconsistencies? ' !

How do you deal with these? Write your answers to these

- » .

“questions in your career journal. . C oy
'\
» i ¢

OPTIONAL -- Activite¢ds 5 and 6i Self and Other Recommendations -
R : v (These kinds of activities lend . -
. ‘ . ) : themselves especially wellto ’ P
R ‘ & integration intp lnngpage arts ‘
, U * . and art).

"" . i " 5-1@inutes to write down all the positive things you o

02 canwthink &t about youraelf Include strong personality

L chauct&iptics, specialgilla you have, your interests and your ‘
.
accomplishmentﬁ_ Also jot down things you would like to be and B . ‘
<, } ‘ ‘ . 1_' . - A
the things you are working on Hpcoming. : oo

.




»

'

»

’\'f . . ) ) ‘.
Activity 8: Developmert of a‘Self-Awareness Activity-for Classroom

Using the media and materials of your choice,vri-%,a "commercial” '

for yourself. This might be a newspaper ad, a poster, a biTHeeard,
4 \ » . -
a TV comhercigl, etc. ' This activity may be done in class or as a

"homework assigmnent. lnclude this conﬁercial in your careey notebook.

»

Seffect a classmate to interview based on hi# or her advertisement,
P

The foc)us -of yotxr interv:.ew should be to assess your classmate s %

N ’ . .
*strengths, abilities and interests. Write a-letter of recommendation

L4
for your clagsmate's career journal based on the res\;lts of your

. : _- IS
interv(Lew ! o ‘

-% T

Activity]: Summary - Persorial Evaluation Paper
From‘yoa.irugereer jo}lrnal write a summary evaluation paper ‘
reviewing the resultsg} tlg above activities in terms of your

S‘rojected career and life gtyle preferences. ‘Discuss the. implications

-

for your c!os'en career. If 'you are not- sufficiently familiar with

this J:ereer to know all implications, iutewiew someone presently C
involved Ln‘ or kuowledgeable abou' your choserrce?eer.. If you
are not settled on lone career choice, select one of your career
opti-ons and write your - sumnary“in éms of it. . A '

-

¢

3 . . s
e. R
N . ‘.

(,./‘
Using the resource baooks listed in the following sections and

S

the sample activities you have expezienced in qlass develop a career
—&
education self-awareness activity for classroom use at a specified

re . . e
,

elementary or secondary level, Tell what subject-matter area(s)

e

E]

(|
~1i

»
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it may b“e‘inéegrated into and the relevance of the activity to

- career education,

é

RESOURCES

Ct

.
| /
“.
\

Books: . T .. B . .*"}
— - . ) E " -
Canfield, Jack and Harold C. Wells. 100 Ways to Erhance
S8elf-Concept in the Classroom: A Handbook for Teachers and

Parents. Englewood Cliffs, New Jersey: Prentice-Ball, Inc., L.

“1976. _ . ) ) xl e T
Hawley; ‘Robert C. nd ISM Havley Developing Human -
Potential: A Handbook &f Activities for Personal and v
Social Growth. Amherst, Massachusetts' ERA Press, 1975.

Howe, Leland W. and_Mary Howe. Personaliz g Educatiom : T
Values Clarification and Beyond. New York: Hart Publishing
Company, 1975.. : - }

s Mattox, Beverly A. Getting it all Together: Dilemmas for the
- Classroom. San Diego: Penriant Press, 1975, ‘ A

Raths, 'Louis E., Merrill Harmin, and Siddey B. Simon. Values,
and Teachi:g Workingjith Values  in.the CIassroom Columbus,*
Ohio: Charles E. Merr111 1966,

Simon Sidney,. Leland W. Howe and Howard Kirschenbaum, Values
GlariLcation' A Handbook of Practic;l Stra}:egies for Teachers
and Students. New York: Hart Publishing -Company, 1972,

-Thayer,; Tom and Kent D.~Beeler ‘(eds ) Activities and.Exercises

for Affective Education. Special Interest Group: Affective-
Aspécts of Education (American Educational Research Association
1974, mimeographed

N -

Instructional Resourcqs' . . . " Lot

- - F &g V,E?;’, .

) Resource ‘Persons, e.g. teachers, prineipala and other

educational pe_rsonnel Career p1|cement people

<y -

~ Agency foax Instructignal Television, Bread and Butterflies: A

Curriculum Guide in Career Development. Bloomington, Indiana:
Agency for Instructional Television, 1974. B L S

- &
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_based on the following criteria:

\ . .\
EVALUATION ‘

The outcomes of this unit are to be assessedy ) ) -
the students' personal career journal evaluation papers based . .
on the following criteria: . -

a) the studerit's ability to identxfy his or her own intereats, '

abilities and wvalues. ‘

” L

b) the student's ability teo describe the implications. of his )

or her own intetrests, gbilities and values for career and

life style preferences

. . \

the students' planned self-awareness classroom activities

[N

d) the effectiveness of the activity for, the development of
gelf-awareness at a specified age or grac}éﬁevel

b) the relationship to the ‘elements of career education.

¢) the use of resources relatéd-to the development’of self--
- awareness and career education.
' - e

student rsspons'es to the following unit evaluation form:
. oo
UNIT EVALUATION ' \
My general reaction to this unit is:

Low . High
1 2 3 4 5

My involveme._nt in this unit was:

- . . y

Low’. . ¢ , High '
T2 L3 4 5N L ST
© The usefulness of the information gained in this ) o .
unit for me i8: - : ' .
t ‘ - * ‘
Lov_ ' L High -
S IR A 3. 4 -~ 5 :

: "of this udit were: ' “* oo
The strengths of this u were ) 3 i
’ . . - > o s ~ v

IR I
- -




" TIME CONSTRAINTS

-_Ehfs unit,r;quirgg approximately three one~hour class-

. - -

sgasions. .

Aruitoxt provided by Eic:




APPLICATIONS OF CAREER EDUCATION IN
GENERAL LIFE SCIENCES AND AGRICULTURE !
Dordthy Dalton, Human Development )

. monucrﬂm ) : - . -

. ‘ This unit provides a topical gutline of a 12-week seminar; fo:;

first year technical m;udents in the merchandising program. As’ an B
’ ’

option in the ptogram, " students may spend the first second, and

+

’fourth semester inlthe classroom.- The thﬁd semester (actually

from June 1 to December 31) ?ay be in placemgnt training. Students

[y

)\; are placed in a retail establishment and experience a training

l program provided —by' ‘the cooperating merchant. The ~;8 students.
accept;d into the associafe degree program tend.to come from‘the

' most rural Breas of Maine. Many have no ide; what a career .ih'

[ merchandising involves, but they all "1like clothes" and hope to
be ei;t;he‘i‘ a designer or a buyer. MAlso, they want ‘to aI:tend t;-fe .

¢ University of Maine at Orono but may not be admissable to a
" : s
baccalaureate degree program. Ip most cagses, they did not take

the céllege preparatory course in high school. Q‘Because of their
'i‘n‘te‘rest in clothes and the desire to attend UMD, guidance counselors
recommend the mercha'ndisi‘ng proéram.; The seminar is atlrgnged in
cdopgrat;.on with ‘the Maine Merchants Association for the purpose

of grienting the student to a more realistic view of the total

. ~

retail field. ’The seminar is designed to give the students an

overview of the retail field. At ledst one-third of the students

will elect to go directly into placement training at the completion

of this coursé. The majority of the remaining two-thirds will obtain

61 ' /
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sumner employment in some hqpect of merchandising. * -

GOAL - - 4

~ -

One unit goal is to.chanse the attitude of the stuézata by

btoedenlng ‘their k?uwledge of the total retail tield It is
hoped that through avareness activitt s, the students will become
. : }

more conscious of the various occupational options, and of
[} <
mer:!lndising as Pot necessarily a high profit, glamour industry.
. ke &l . !
Also, it is not a_profession for the shy, the timid, tge slow or

-

the utmotivated. Information gleaned from the seminar should help

\ w
the students to reflectjoe their suitability to this type of a . .
career and to lessen the.disiilueionmeﬁt_when participating in " . o
placement training. ' /
" OBJECTIVES ) o ' )

1. The students will establish professional rapport with merchants.

-

2. The students will recognize and identify various options in the
retail field and what factors contribute to success.

The students will develoﬁ the skills necessary to complete a
job appliecation and write a resume. . '

w0

[y

4., The students will be able to .recognize and describe the lay-out

of a store.
~

LEARNING ACTIVITIES ' ,

1. The students will participate tn'banel discussions with the '
resource persons to acquire attitudinal and informational
changes about merchandiaing as a career. »

2.. The students will complete a job application and write a

career resume.
%

3. The students will visit a department store to observe all -

' operations from the receiving platform to the counter or
point of sale.



>

54.

4., The st;t;detits will participate in role play'!-.ng to give them a v'r
perspective as to the function of the salesperson, the manager,
and the customer. .

[ A ]
RESOURCES ) ) ‘ B -
1. Assesqménp Instruments:: R ) ’
Px:eﬁost Test, Seminar in Merchandising (Appendix A) . -

. —

2. Instructional Resources: ,
& - y

Members of the Maine Merchants Association} career planning staff

- Local Department Stores |
T;pical Outline for Seminar in Merchandising . . 1 ’. ’
' a.. “Yooking Back -~ Looking Ahead |
b. 1~976 P'lac_ement Training Experiences
c: Maine Merchants Association
* 4. What the ferchart Values ’ ’ ’
e. How to Get thAe, Job ﬁ - i -
f. Preparing the Resume and Application - ) .
g. The Best of You . 7 .
'h. Student Repgrts on Placement Interviews ] , . .
i. The‘Dynamics oJf Retailing 7 B
.j. The Law ayg the Merchant :
1;. Behind the Scenes - Store Tour ¢
1. The Psychology of Buying . . .. o .
EvALUATfon* N .

- 1. UMD course evaluation form (developed in 1975).
2. Student evaluatiin'- pre and post test (;lee Appendix A).

3. Student reaction to resource people.

63




TIME CONSTRAINTS

’
at’e

for this particular field.

"

50 minute periods over,a period of 12 weeks.

_
—
u——
B -~
e
Y
a !
(S
—_™
AES
-
- -
—
H
4 g

! : 55
g
. ' o = — |
4. Input from students who experienee placement training - mnthly K4
report forms. . .
- ’
*There is no atandatdized ingtrument to measure change of attitude
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I . _APPENDIX A . 56
. - . PRE/POST TEST i
- - < 11sA ‘
. Seminar in Merchandising
§ i ¢ -
" Complete the following statements. oo
1. - The gharacteristics a merchant looks for in hiring a sales
. . person are - '
2, The aspect of merchandiging that appeals to me most is
. =
N 3. Selling groceries is not the same as selling high fashion
: clothes because — L
B ) s
4. The merchant makes a profit of % on clothing items.
-~ , 5. The. following jobs likely to be offered to associate degree
graduates upon their entrance into retpiling are _ ™
» ‘ . S ‘ kY -
s 6. Opportunities available to individuals wishing to establish their
. - - ' * j . N
. own retail sfores are ’ i
’ 7. 1 ad:icipate that the working conditions for a salesperson gill.be
. .
- Y e *
- , : ,
8‘ The primciple differencesbetween a department store and a
* < v .
speciality shop are - . Y L
S 9. The proprietor of a small store is closer to his employees than
.
a department manager because_
. ) . - ) ") _
10. I disagree with the statement that the customer is always right
. :

because
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s INTEGRATING CAREER EDUGAIION INTO COUNSELOR EDUCATION
- Donna B. Evang, Counselor Educsation

INTRODUCTION

t

Organized approaches to career education ;t fhe graduate
school level are often lagking. It is assumed that graduate.
students are ready to assume resbonsibility for such direction
with only incidental attention to such selection.

.

Experiences with graduate students at both the master's

_ and doctoral levels in guidance and counseling indicate that

though these students hawe a generai idea of direction, they
o;ten‘have ndt had 0ppo;tunities to explore all of the
possibilities in‘this éiscipiine?of counselor education,

‘ ) This course unit applies tt beginning master's degree
séudents in %he vaé}ous components of guidance and counseling
at fhe University kf Maine, Orono. More sSpecifically: = '!‘ K
Eleméﬁtary School Guidance and Counseling,

Secondary School Guidance and Counseling, - {

Community Agency Guidance and Counselfhé, v

-
P -

~ .
Career Education Specialists and Student ‘Personnel Work.

The purpose of the unit is to expose Beginning atudents to the

total specttum of career possibilities attendant vith obtaining

the M.Ed. in Guidance.and Counseling offered at UMO \\\
H -

GOALS , >

The\éoals of the unit are consistent with seven og\the’

eight_career education elements as proposed in the resource notebook
{ 4 -

P - . ~




N .

dev d for use in the career education seminars for university

onnel: ' ’ e -
r LY
. . .

/ Element 1; Career Avareness - To gain knowledge of the total
spectrum of careers in guidance and counseling as offered by:
the Counselor Education Faculty af‘UMB ~

Element 2. Self-Avardness - To gain knowledge of self as .
-related to job satisfaction in a helping profession working
‘in settings dictated by training.

. Element’3, Appreciation and Attitudes’ -~ To gain an appreciation
of what the work role entails based on the direction one chooses
within the context of counselor education. 1

Element 4, Decision-Makinngkills - To use th¢ knowledge gained
in ‘the unit to apply rational processes in reaching -a deciaion
related to counselor education.

Element 5. __ginn1ngTCompetencies - To gain knowledge of the
skills necessary to competently perform job-related tasks in
various careers in coumselor education,

Element 6. Employability Skills - To gain kndwledge of the
affective skills necessary for career placement and advancement
in variOus careers in counselor education.
— L}
Element 7, Educational[@wareness - To perceive the relationahip
" between graduate education in one or more of the counseldr .
education components and professional/personal 1ife roles.

OBJEC?IVES ] oo

" The objectives of thp unit And the concepts to be learned are

s

“consistent with the unit goals and are as follows: \
—, —
1. _To become aware of one's career identity within a choeen ® -
component of counselor education,- \\

2. To gain knowledge of self and clerify one's value syotem
_as it relates to o _professional goal.

3, To gain underatanding of what one's choaen professional
goal means in terms of an active and aatisfging vork role.

4, To develop a career direction and deydse a plan for
" attainment of same, ‘{.




- o - ;or
. , J . e

5. To have an_understanding of what competencies-one needs to
qevelojO related to chosen professional job-related tasks.,

6. To explore “the possibilities for employment related to’ one's’

profegsional goals K . . ‘-
./, - .
mmmq‘ /&uvrrxzs | z ,
I
1.. short sequences of career-life planning activities adopted :
f a program by Lucinda E. Thomas, Colorado State University. -
' ese exercises ,shall be two hours each for a total of :“.our o
urs. .- ]

/Example A: Life Line \

/ Each member 1g asked to draw a line on a piece of paper.

/ The line can be horizontal, but the experience will take
/ on added meaning if it is drawn to "mirror" the "up's" and *
> "down's" of each member's 1ife. A "B" is put at the extreme
{left of the line (Birth); a "D" is placed on the extreme
right of the line (Death) Each member places an "X" on
the line fof where he/she is "now" in his/her life. From
"B" to "X'Y members are asked to reflect on their past and
represent the past on the.liné. From "X" to "D'" members ’ .
are agked-to project themselves into the future and represent.
their projections on the line. The.life lines are then shared
within the small groups. The facilitator encourages questions,
comments and discussion. A total of two clas# periods’of 60
minutes each is.needed. o

2. A'presentat\on to the class by each member of the &ounselor.
educatioh faculty who assumeg major responsibility for the
various components. It is expected that the faculty member
will address the issues described in the 'sections: ~Goals, ,
and Objectives.” A total of five class periods will be needed.

3. Each,stud’ent will intervie¥ a persom’ furrently empleyed in an . -
. area of professional interest. The interview should focus on . . -
~  the issues described in the sections: Uoals an§ Objectives. .
s - N ! - .- \
4, St8ents will participate in one class session relatad to values
' clarification. The purpose will be to aid the students in .
identifying their values and interests.

.";1 Students/will develop a ™My Profeasional Self Inventory" based - ‘
on aspects of Career Education’ Learner Outcomes aa- developed
by U.S.0.E.
. . - -

L 3

.’“
»




RESOURCES - . L. B -

Inatructional Resources:

o . \ . -

- -

an, Charles W., "Cqreer Education Deﬁloment-ny.Elements
Themes." Career Ed%tibn Seminar for Unive\tsity Personnel. .

-

UMy, 1976, ', - . = e

. Thomas, "Lucinda E. B'ackg'rouad of Career-Life Planning Workshop.

" Colorado State University (undated). - - R e
. . . - * ‘ ‘ e ’ X
y United States' Office of Education: Career Education Learner - ;
Outcomes. Washington, D. €. (undated). - R .
S W e
. T i . o N
EVALMATION- - - - SR -

N . ‘ .
The evaluation of this unit Will be accomplished-in the
‘ o . &

" * . '

1. * The étudent will develop in writing a plan for graduate
" education in Counselor Education which will be consistent

. “with: i - )
~ ’ , . -e . e ) PA l . %
%- a) the students professional goals. - ' :
SRR P : M AP

b) the resources available in the counsélor education program.

-
»h »

followinf manner:

> . . . ] ‘ . .
s 2. -Tlfe'studen; and the student's advisor wkll evaluate the plan,
4  One copi'QhalAl be retained in the department £11% and one copy . .
« shall b® retained by the studeft.bearing gignatures of both b .
student and advisor. ) : . 5
“ ‘- . ' ) * 4
. TIME CONSTRAINTS , - 5 : 't

The module is nine weeks in length and carries course credit- '
- . » H

of .two. §ra&uii:e credit hours, not applicable to graduation. The .
Y A ) ) .
'n‘xgd :o(ul(d' hold weekly two hour meetings for the nine w‘s‘ . : (‘ N
f T R . :
£ . ) ' ":. . - . “; . ’ . a‘

e
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v . - - —_ CAREER EDUCATION FOR MID-LIFE ACADEMICS
Stanley Freeman, Support Services, Education Ny

. - = YN . '
‘ " INTRODUCTION 2 /_ . i ‘

Career’education literature refy 8 to the continuum that

- L £

‘begina before kinderg&rten and extends to retirement. However, .
. planned ‘programs in career education consist&*ently cease witl; i )
. ';he end of formal schooling, either at grade 12 or 16. Little L3 A'-
) attention is given to the needs of mj.d-life adulte except for - ?
, apecial counsqling services, predominantly for women reentering . .

the labor force. ‘I’ﬁe present unit is proposed for inclusion in
0 . © - ;

a plantied inatitutiona_l career education pa‘ckage. ) ( . -
- . The target audience-_for thisﬂunit incll’ldes the faculty, the (\\\ "
\ professional staff‘ members, and the administrators of a college‘ *
. or 'uniarersity who have reached mid-1ife (approximate ¥ 35.55) dnd - . -
. desire drdassess heir life goals and prospects. For convenience,
this grdup wi11 be collectively identified as academics , ' . -
" Current 1iterature on the mid-life "period rejects the notion ;

- —

of un,iversal crises, althodzgh it acknowledges that in individual ' o o

.

. 7/ ’ cases a combipation of circumstances nay precipitate a crisis. In ~.. .t

~
*

\m ° + ™ general, the mid-1life period is characterized as one in which R T -
- « L

+ _trapsitions, or paasages from one period of atpbility to another

are comonly experienced Reassessment of life yala is the most

t = comon theme of midflife, and extends ,into a11 aapecta of’ 14 fe © ; . :
)’ﬂ . Rperience l Such analysis may often lead intp a transition period R L e
- . -

// marked by anxiety and despair, producing in some paralyzing feeiin\ge. K
; . . . ) X N

= . .
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. »

of inadequacy. While occupation, or career in the larger sense,

L 4 - -

is not chosen in'TETB!tion from other 1life ‘elements, it does

PR

have 'a central and fundamentaluinfluence on the sense of self.

Reasseasment of one's career goals and achievements at mid-1life -

may disclose the likeljhood that earlier aspirations will not be

" achieved, and thdt those aspirations-may have to be scaled down.

.

‘. Y. & .
The more than adequate profe:’pr may never become president. of

~thebcampus, or nat1ona1 chairmnn of his professional socieﬁa :
9

The director of-financial aid may see the qontroller 8 post

passing to a youngerfcolleague The achievements in good teaching

|_

and ‘sound rfsearch may appedr "too 1itt1e, too late" even though

*

they felt’important ang satisfying while one's career'yas bedndg

establisfred. \ %_'; ' . . -

The burpose of this unit is to asaist mid- 1ife academics in
{ . -
re-examining their career paths in terms of total '1ife goals, and in

exploring whether @ career change would be appropriate A career
‘ ¢

. change is defined ‘here as a movement out of the higher, education

)

,enterprise, not a Jnove to another- inatitution, or a change of
{ T

leVel and activity within one 8 preaent institution Career .

“ )

changeu, of course, are. beinggnﬁcessitat!d by the shrinking

-

~ - 4

academic 1abor market. They may also be chosen by some ' academics

\‘ D

who. experience a 1et down in job satiafactiog, or whose goals and

‘e L4 >

interests have broadened and changed with a mid life transition. ,

v ey .

7

Through thF unit it is intended that peer support and up-to-date

information about the world of work will generate renewed self-

.
" w’

z

L

o’




. - confidence, a'recomitmeut to acavde:niaL o‘r an aésertive effc;rt to -
= - o
B inplment a career change vﬁich has proxnise of greater ,fulfillment

‘. . Y .~ '

. ' of life goals. - B ”“

émrs', . e _ ,.‘;<) - n

L 'I'he particular goaIs for “this unit are aubject to modification

N

for the specific group which is enrol.led An orientation and

o

[ 4
familiarization sessidn will determine what " a{.ljustments may be

- appropriate tocccompdate actual backgrounds ‘and interests The o e
- o L ) (“

- - N hd ” -
- ~goals are:, . Lo . ¢

1.

to i ntify sourceg of dissatisfaction wi}h one's present R T
acadmic career and life situation . _ .o

famil.iarize academics with. the world of work outside
ademe , ,
‘ . . Ll -~ 4h )
g s 4, €o compére potential satisfactions in non-academic life with .
. ' . those of académic,life, :
’ 5. to identify hurdles in'moving from academe to other work : .
= . " at mid-life. ) . .

- -

?? to prepare academics for Job~seeking outside.of atademe?

) opmoTIvES Y SR

. ) ) ) For egch of the precediilg goala, certain objectivés t‘for - »

* " student performance ate set forth. Additional objectives may be |

.« - developed in the proceu of working with the group. Students, c +

upon.completion of the unit will be able to: . . L.
1A. describe at—least four "concerns" or problems of m:ld-life . .
- adults and report their prevalence in the general population. A

B.,. identify one difference belween the sexes in their aspirations ‘
at mid-life. :

.
) .
s <
- . i - . . - N .

- = . . ¢

2 E 3 4 - + .
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2A. 1list five pernonal 1ife gt 1s.. e T , "o . ~

v

B. expr&ss to pegqrs on(s feelings about present degree of

attaimment of those goaln : . .
C. give a reuoned estimete of the employment condi‘tions in ’ )
academe for the next 10 years and the impact of those - ‘
conditions on life goax;ls .

" describe for each of five non-academié¢ jobs, the job '’ -
cluster to which it belongs, .the nature of the work, ’
working conditions, rewards, and 'propsects for emplgment
during the next 10 years. T _ . . O

B. list major qualities commonly desired by employers in e
mature workers. . . ] . ‘ ’ .
‘\’ » v ® *
4A., 1ist the posittvé features, in terms of personal life( -
goals, of two alternative non-academic jobs. i

B. desctibe prospects for early retirement from present : "
academic positions gnd two alternative non-academic jobs.
- -~ ‘ £ . " ¢
SA. name and describe methods by which employers may create . roe
barriers to employment of the middle-aged person. :
B. describe for each barr;ef its (régality, and methods, used o . .
>  to overcome the barrie i '

-

--C. ident‘lf-y personal obstaclec to. career change

6A. prepare & business~type pro_feaaionaL. resume. . -

‘{ﬂ .

E‘ﬂ.—

B. build a card file of pr03pective places for ‘relévant ;-
. non-academic emp.o ent, o Y\\
> . . ‘
- €. pu:;sue jobghunting with aelf-confidence N '

mmmacuvnms ( . - .

The activities ‘are suggestions from which individual lessons’ .

. . \
)
2

.

© may be put together and are not nscessarily in lesson clusters, y

but they are coded~to~each objective. An orientation aand inventory .
seuion should be scheduled to receive feedback from- the students .
4 5-__‘

' on the goals and objectives, on their state of self-awareneas and

lmowledge of the world of work A pretest invem:ory of aelf-
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NN ‘ Jcouc!ept and of occupational information would be useful for -
, planning' and for, subsequent e-:rali;a:tion. s e

1A,

- - > E=S

. ] f
Divide the group into dyads and have them interview each )

other to determine work history, present attitudes . toward -
-job and life sitwatiore.wUse results of interviews for B .
introduction of.partner to the whole group. Continue -
the discussion and dewelop a list of problemas, concerns,
apd worries expressed by the group. Establish three T
"tesearch groups and assign one group to read and report .o ,

"« to the class on the problems of middle-dge, presented fn .

3

© 0 oA

: B,

C.

<

14
i 3A.

O\

- each-cluster., Skim the New York Times and Wall %reet '
Coliect

- Passages., Similarly assign the other -groups to Angry
Middl

ﬁed Man and Inner World of the Middle-Aged Man. .. S
‘. Foll roup reports with discussion of how the problem . - .

st of the group compatres with the literature. . * .

Send a research group to'visit a local women's center -
on or off-campus to learn about program and clients.
Discuss mid-life transitions described in Passages w:l.th ,
spouses, and report to class. Read Chaypters 12, 15, 16 in - .
Pageages. ' .
Start dyade on the workbook '"Planning Your Future.!

Schedule a session for feedback from dyads to the class .
on the results of the ‘workbook exercises. . e

-
-

Prepare a group list of changes experienged and antidipated

the conditions of acgdemic empl nt. Have volunteers

ntact professional friends who work in institutions that c
have entered collective bargaining and report to the class
on changes in working cqnditions. Have research' groups
review Chdnge and Chronfcle for data on the future of
academic employment. See_ especially Change, September ., .
1976 p. 37,38, . ) '

'\’

Explain the "Career Education Gccupetiqnai Clusters"” and . - i
~develop a set of newsprint charts on which to ent 1itles. .
of occupations discovered by class research that fall into

Journal for interesting and unfamiliar job ‘titled. |

career education syllabi from each acad’nic deper'tment and

list occupations on apgtopriate career cluster chart, Inter-

view the campus coopemative education director to leern the

full scope of work experience placements and the names of - .
perfiripating companies. - Interview returning cooperetive ~

. education students to learn, about jobs they experienced and '

observed, establjshments they would like to work in.

- ~5 .
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e Volunteer to 1ead a, local senior citizens disCu aion of the

- retirement experience. learn what the academic institution

can do »for them. Learn-also what they would do for careers.

-1f they could be 40 years of age again. Send a research i

group—to the small Business Administration office to learn ,

hat assistance isavailable to start g small business.

g as a guide "Observations of the Work Miliev"' and

. irterviéw a non-academic y$:ker whose jab is completely

foreign to you, Vqlunteer your services as a govermmental-
agency or a bue%nile for the mid-winter break or the summer
in exchange for an inside view of the organization. Take ‘a
summer job outside of academe.

B. start using the workbook "Quick Job Hunting Map." Interview

. a college placement officer to léarn what employers are seeking
in the pedple they promote. .Using the research groups,
conduct a community survey of managers and presidents to .
determine their opinions.toward hiring ‘middle-aged, qualified
persons. Attend the national convéntion of a professional
assooiation in a new field of interest to you and observe
the "placement activities as well as the program.

Y

4A. In dyads,ryn%iesﬁethbr the’ outcome of working. through "Planning
Your Future™ "Quick Job Hunting Guide. " Tavite a SCORE
- " (Service Corps‘of Rétired Executives) representative.to present
%0 the class the’ pros and cons of running your own business.
// Voludteer to explain your present job to a group of elementary
. or high school studentswhich istrained in career exploration. .
Make .notes of the questions asked which give you a new perspective
oa your job. Share your new perceptions ‘with the class. Interview
‘ alumni at reunioh time about thejr work and sgt@sfactions.

’
A S

) B. 'Using reseerch groups determine_what the requirements and -
_conditions for retirement before age 65 are in your own
institut#¥on, the civil service, and the major businesses in
your. area. . ' T

»
L)

A “\ 5A. Review the results of community survey - c‘iducted’in 3B. Iatetview

niddle-aged acquaintanses who have béen job-seeking to learn what s
barriers they may have encountered. Brainstorm possible barriers

to employment of the middle-aged. Invite workers ‘from Human

Rights Commission of Equal Fmployment Opportunity Commfsion to
discuss the ligt with the class and indicate which may b;lgeal

vhich may be fantasized, _

[ 4

“ B, Read Chapter 15 in Tnner World of MSddle-Aged Man. Reqdist . AR
= . campus Affirmative Action Officer to explain legal status of )
older employees. Using research groups, ‘prepare position
papers for publication en the assets for business of employing

T the mid-1ife academic. Invite a’ panel of employers to meet

with the class to discuss the papers.

-

.
L) [} *
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-

C. - Complete "Planning Your Future."

6A, B, C. Read What Color is Your Parachute? and Chapter 3 of
"Career Alternatives £or Academi¢s." 'Role-play job interviews.
In class, critique each others' restmes. At final glass meeting
ask each person to announce the action plan she/she has developed

- for further career development.,

RESOURCES

I. Books: - T o \
Bolles, R. What Color is Your Parachute? Berkley, Ca.:
Ten Speed Press, 1972.

Chew, P. The Inner World of the Middle-Aged Man. New York:

‘.~ .« John Wiley.& Sons, 1970. //

’
Ford, G., and Lippitt, G. Planning Your Future. LaJolla, .
Ca.: University Associates, Inc., 1972. . .
. o
. Kroll, A. M. et. al.. Career Development: Growth and Crisis.
New York: John Wiley & Sons, 1970. '

- Sheehy, Gail. Passages. New York: E.P. Dutton Co., 1974, ) "

Terkel, S. Working. New York: -Avon Books, 1972.

Wattérs, Pat. The An Middle-Aged Man. New York: .
Grossman Publishers, 1976,

o N .
2. .yticles: " ' _

Schlossberg, N;ncy K. & Entine, A. D. (Eds.) Counseling
Adults‘ The Counseling Psycholdgist, 1976, 6 (1) 1-96.

Entjne, A. D. Mid-Life ‘Counaeling- Prognosis and Potential.
Personnel and Guidance Jourml 19)6 55 (3), 112-114.

. Heddesheimer, Janet. Multiple Motivations for Mid-Career
Changes. Persomnel and Guidance J’ournal, 1976, 55 (3),
109 111. . -

% hd .t , P

Schlossber ,» Na cy K. Career Development fn Adults. ‘American .

, vVocational”Journal, 1975 (May),  38-40.

»  Schlossberg, Nancy K. Programs for Adults. ,» Personnel and —

Guidance Journal 1975, 53 (9), 681-685. - . ) _

Sinick, D. Counseling OJ.der Persons: Career Change and

Retirement. , Vocational Gyidance Quarterly, 1976, 25, 18-25. _ - -

-
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Warnath, C. F. Vocation;l Theories: Direction to Nowhere.
Personnel and Guidance Journal, 1975, 53 (6), 422-428.
Zambrano, Ana and Entine, A. A Guide to Career Alternatives
for Academics. -Change Magazine, 1976.

3.. Instructional Resources:

Bolles, R. '"Quick Job Hunting Map." National Career
Development Project, 1975. -

Career Education QOccupational Clusters.‘"ccmpiled'by ™o
- Comprehensive Career Education Project, December 1975.

Change Magazine

’ . ‘
Chronicle of Higher Education -

- 1

Self-Esteem Inventory. Codpefsmith, S. The Antecedents
of Self-Esteem. San Francisco; Freeman, 1967.

1

New York Times - , -

Observations of the Work Milieu, from A Resource Guide for
Career Development in Senior High School. Minnesota Dept. of
Education, 1973, . -

Occupational Outlook Handbook, Wéshington D.C.: U. S.'Dept. of
Commerce, Bureau of Labor Statistics, 1976-1977.

Wall Street Journal
EVALUATION
The final judgement on the effectiveness of this unit %éeh not

require implementation of a career change. Reaffirmation of an .,
earlier commitment to an academic career may be a positive outcome.

Whether or not the individual chooses to change cafeers, his

’sué essful transition from gid-life career uncertainty to regeﬁed
conE?HEnEE/:; a deliberated life plan 1a_the desired. outcome.

To eyaluate the unit, several methods may be employed 1f

3
A

~a pretest ‘were used, it could be repeated as a posttest. A

standard measure of self-concept such as the C ooggrsmith,.

.
) U
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Self-Esteem Enventory,would help determine .whether there have

been gains in this critical component of mid-1life adjustment,
. ‘ \ ]

N . a4 } .
- " Rather than using separate measures of .the attaimment of

'each'objective, students should be asked to prepare a written
actipn plan for follow through on their 1ife goals as formulated

in two workbooks,_incorporati?g their understandings of opportunities

and hurdles in the worlf of work. Implementation of the action plan

*

" could be measured through a six month follow-up of individuals.
One further evaluatian would be whether or not the group

initiates and sﬁppbrts a ‘move to build the unig into the

_ institution's employee sérvices at the -expense of ite own

departmental budgets.

A ]

z

TIME CONSTBAINTS
— It i;rintﬁ’ded that ;ﬂ*g unit be conducted once a week as a
A twoﬂbopr geminar. The grpup may pfeﬁpr'twg we;k fntervals between
;ess{onshto allow time for‘rgadings and data gathering from the

—— .

community, A minimum,of ten sessions should be scheduled.

Depending on interests within the group, some sessions may be

divided into two or three sectio

-

" simultaneously.

-y

- T
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APPLICATIONS OF CAREER EDUCATION IN‘EDUCATIQNAL FOUNDATIONS
James E. Hart, Foundations, Education
S ' . -
INTRODUCTION '

- -

Successful career awareness includes self-awareness. Career
Awageness - Phase I focuses on the development of self-awareness
for students at the undergraduate level of instrﬁction.‘ The ;hit~
described'he;e i§ designed as a module or mini-course open to al;
_students of the University of Maine at Orono on an.elective b;sis.

The essence of successful performance ifi most fields lies in
the effective understanding and use of the self. Tie aEVelopmént
of this personal qﬁality has ;ot be&n neglected in Ehe training of
éoctors, counselors, ministers, and soéial workers. it is equaiiy

iﬁportant'that.self-awareness and pers;nal develop&ent not be over-
*ooked in the prepérgfional p;ogram for teachers. To be:successful,
a program for career preparaéion should'effect its' participants
per;onally.

The: purpose of this unit will bF directed toward the ;;scovery
of one's self and examination of how others react to one's self
or persona}ity. Since experiencé‘indfcates that one instructér
cannot facilitate proper interaction if more than 20'stuqent; are
invélved, the class size should be limited to about 20 meméers. It
has been found that a Lalance of males and females iﬂ the classbsﬁ
seems to enhance the effectiveness of most og the personal growth

exercises. Therefore, efforts should be made to insure an approxi -~

mately equal number of males and females in the course,

R
X

. vy
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. - The goal of this unit can best be explained through the use_

of the following diagram based on'the Johari Window.

—
. ’ ’ -
' A ’ ‘ . ¢
Revealed Self Bad Breath Area k
B, - . D .
A Hidden Self ‘Unknown
3 . ~
¢ ? s . .
’The entire window depics the total personality of the indiwidual. -
. The various facets of the individual's persgnality are represented '
N i - ,
by the four panes of the window. / /
. Pane A represents that part of the individual's personality \\ '
;t - that one is aware of and i8 willing to share with others. v .
Fs o - . )
o . . . Pane B represents that part of the individual's personality .
that one is aware of but is unwilling to share wifh others.*. ¢ '
s N PR ‘ ’ -
, Pane C represents that ‘part of the-individual's persona.lity\\ )
P ’ ¢ , - .
- that 1s evident to others but of which the individual is unaware.

) _Although the label, '"Bad Breath Area;" bears negative connotations,

both positive and negative personality traits may be found in this

area. i ,r ) , 7

3

( Pane D represents that part of the individu&l s peraonality

“ that remaing unknown to both himself and to otherc »
N L &

Y Since %: is only the revealed self that one'can conscjously
‘ ¢

use in dealing with others, tie goal of this unit is to expand . ® g

- . ’ o . b ]

- " the revealed self area of the persana]:i'ty. This exparnded revealed




.OBJECTIVES

R 3

+ LEARNING ACTIVITIES

, , . y -y
self then prgvides the individual with a gore effective tool

e _ Y ’ » k4

to be used in dealing with others.
-

C i \d
©  The objective of this unit is'to expose the students to a

- - - - -
variety of conditions under which they can practice self-disclosure "

~

48nd receive feedbacK from otheys. - o
. : . [ )
- .  Through se1f-d§§£iosune the rdvealed self area of the indi-+ . - |

vidual's total personality is expanded and the hidden self area

decreases in size, ) -

=

Under conditions of feedback the '"Bad-Bfeath Area'" of the -
total pe;sonality shrinks in size and the revealed self area ¢

undergoes a corresponding incre@se’ ip size. ’ ’

Through an interaction of both self-disclosure and- é\'eedback’,
. ]
unknown area of the individual's p;‘sonality also decreases ¢
. , . * 3 A )

in size and this causes an expansion of the revealed self area.

the

.

The following diag}ram depicts the dBjective cf the unit and . ) L

the "hoped for" effeet insofar as the unit goal is concerned.

. »
¥

%

A c
Revealed Bad
Self Breatty
Area Area

o

Al "l c. N
Larger Smaller.
. : . Revealed| Bad
. Student gxﬁ- [:;elf 1 Breeth
sure to Se rea - Area ' .
5 D 1= \ Disclosure and |“P B . vlp . ’

1 Hidden Unknown | " Feedbat‘:k’, R
SEDE Area
Area . . b

- . - -

Smaller
Unknown -
Area .

Smaller
Hidde

S Self

Area

-

.
/ ’
- -7

-a

* The tpajoréty of the class meetings will be’ conducted sy as to .

give each: student an 'oppbr»tunity’to d'isclo’se\ information about him- .o

' / ; ) 8'1 e - R :_\ - '
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's.elj‘: in a,mn'-threa{éning atint;aphgre and to receive feedbatk as to
h\aw other me;nbers of the cl:dss‘ are reacting to him. S.tudénts. will
egpl@re effective ways of .expresa_ing'themqelxes 4in-interpersonal
rel_ationsh‘il:fs. Some students may discover that t.hey' wish to

strengthen or alter certai:{ facets of their personaliti‘ea in order

to become more effective in their interpersonal relationshiy. The -

£ollowing sensitivity and group techniques can be used to give the
student opportfunity ‘to view the effects of his Ax, and oéher‘, j

personalities, It 18 eﬁgge_sted that the instructor develop his or

. -~ .
__ her own exercise, but for purpose of example, - the ‘following ‘fv

. ' )
w‘niques are listed” They are all described in 100 Ways td Enhalce

gelf-;ncept in/the C}assrbo{ﬁ? The Name Game . e

The Nourishing ‘Gan'xe Success Fstasy

,Coniercial of Oneself Gu;ss Who I Am

One of a Kind ’. .. * Personal Time Line

The Public Interview Pride Line )
P Baker!s Dozen p The Trust I:lalk

The Car Wash, - A Five Years Ahead: Resume

In addition to part_i.cipating in various in-class activities
a:;d discussion, the stu;en;s will be required to complete a variety

i/', of pon-traditionql "homework' assignments. 'mesgj':fhomework"

éhuigmne‘nts will involve such things as:

. \
Begging g dime from a_ cémplete ati:'anger."'L

Staying ip & bar until closing time,
Spending an hour_w}.tfx anothef member of the-class.
. 14

~

L4
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, .« " " Participating in 'some new "rigk taking" acﬁvity of their
O AN own choosings - s » s e
. "F.Iriting personal resumges to aﬂxefor a job or. which they N
i " .. have-had no formal training. " e 3 \\
- 4 Writing pred‘lctions of théir own future for the next 50 years.
, . The purpOSe of &ese exerclges‘; to encourage the student to give !
“ | fu;ther thought‘ to in-class activities and to utiliZe personal-
< . ‘., o development skiI‘ls outside the clasaxoom. When students are put . .
L, , into situationg where they can activelygmonitor thq)ir thoughts
. " .
SIS 4 and reactions real personal growth is mo'st 1;&51; to “take place..
i o e, B ) . . H . i - '
- T ""RESQURCES o - o v
: el vy T® . ‘ i 1 ) .
- < 1 Bcoks~ " o <o Vo » .
A . .Canfield, Jack and Wells, $arofd C..” 100 Ways to Enpince Self-
f S oncept, in the Classrogn. En{lewood Cliffs, New Jersey-
L . « %/ Prentice-Ngll, Ine. 1976 N . o : .
.- . ) 0y ) v ¢
B : 3ohnson, David W. Rea.ch n Ou Englewood Cliffs, New Jersey '
, g . * Erentice-Hall Inc 19 {
F. - = ‘ : L \ : /. *
: ) Boy, AngelQV and P1ne Gerald J. Expandin h elf. = Dubuque,
L " Towa: Wg C. Brown Company Pubhshers, 1971? -
O 'I“ 1 1 /‘ N
R 2. ‘tss\zssment Instruments-' v K
14 CE - ° ) e
BT ) ‘Personal.Orientation Inventoq (P01), Educathgxal & ﬁ[ndustnal
"r ‘ Testxng Segvice, San Diego, Ca,, 1968. -
.ot ' EVALUATION — . : , v

. Evaluatlon w11'.[. be a Joint resfonsibility of the instructo‘r'_.b

-~
RN . and the individual studentQ A.fmal grade will be -agreed upon o )
f T i . \\‘ - v \ ‘l
- ¢ by the student ’nd the instructor at an individual evaluation '
B 4 ” . » . .- : ) . , . -
R . conference j o R T e e L . v ‘L\)_
) “J :. ' :J ' } . N ! . *
—:;‘ i o The—-offlr formal eval.uation, instrumaft{t used will be a pre and - oo
sl e o
ot g , post sdministrath,oﬁ of the Personal Orientation Inventoﬂ (POI) .
) . ,: ’ .-ﬂ ' . ’ ‘ ) ~ _:-\2 ; o‘ A
. , ;e a- ) . s " \ - [ ‘\‘.
- ' ' ;% . . - ‘ M '|
f , ., ) " N . -
. s g X - ¢ : 8‘} e V" v
b - . T v ,__‘ - . -~ 'A
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It will f:’e used to help s nts analyze their personal goals/

© ]

The result:s of these invemries will be ghared wit:h the st:ude?:s

and will be used more for course' evaluation than for in&i’vidual

st:udent:'evaluat:ion. % Pre- and post- agiministraticms of the POI

should take plkce outside of the r?plar clags times.
- 8 ‘ N . . —_ ) e
TIME CONSTRAINTS ’ ’

L W ' . a, ‘.

‘ Thi. tmit 1f‘esigned to encompass a time period of five

-

veeks. The class is to meet for two periods each de the

periods should be-at Yeast 90_mi:3utés each., . 1 . \

-




" I capped and how they may” relate to their career plana,.‘

LI — < .

- . o~ - .

o ' / - APPLICATIONS OF CAREER EDUCATION IN SPECIAL EDUCATfON

Denms R. ?(ulg, Specml F;dqcation . -

- - /. L/ .

‘IN’I’RODUCTIO) ‘ ' * R
- [ »
e : The  p@pose of “this insfructlonal unit is to develop a basfc

~

“awareness of typical role-,models for the teacherof the handicapl?ed

ke It will be infused. in Education M 172 Education of the Exceptional

LY

- - ’ e .
= 6hild, and Education X 198 Field Observation. The participants will

N
R . T ? -
be invdfved in.activities in whigh- they identify, investigate and , '
®  evaluate the various role'-t&els currently being utilized in public, \

4

priva&e, and state educational settings. The activities are designed
o ) ; -
o gpecifically to allow individual participants the opportunity to \
P @ - . 5 T s

) - . - . ! = .
assess each role-model in terms of his/her own career-selection

4 S

criteria. ° - b . -

GOAL T R ST e e Ty

’ . ﬁ-'Th;E. participants will be ass}sted in ‘developing a basic /&

- ’ .

" awareness of role-models that the] tea?@r of the handicapped

-

1)

) ‘ , -
P utilizes in the public' private, ‘a nd stategeducational settings -

’ (s
dnd will bave assessed each role-modeI in terms of the par?icipant s
e )

g Wocriceri® o
individual career-seledtiB@criterid® - €. “ .

: , L3 / .
' OBJECTIVES =~ . . o SRR,

. ’ The parti¢ipants wills ' ' jn ' - -

.

g . . 1, Identify their own spat:Lﬁic career-selection cri;eria and > ,

.» share this iidﬁ)rmation with others im small group discusgion.

-

. L2, Discuss the various role.models for the teachers ‘of the haddi- L “

n

.
» i ' . \ *- . -
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List the available direct aervites for the individual with a
handicapping conditiop from' the al level to the state level

in’all educationaf" ings and identify each in terms of the
following: ) ’ SR

a) pliblic, private,or state ‘service, -

b) local, regional,or state, facility .

_c) general populationeaerved.(if known) = ¢ ) T

a - -

'Discuas the available direct servicea and individually

speculate which role-model for the teacher of the .handicapped

each utilizes._

- ‘ M ' .
Develop a8 commo reed upon interview format to be.used to
gain informatién from eachers ‘of the ,handicapped in various
settings aboyt role-models and career-selection criteria.

Visit three af the availabi! direct-service faci1ities and
interview teachers of the handicapped using the common
interview format. » - . » : '
Evaluate their success 1n speculating aboht the roleqpodels
utilized in yariou facilities and xshare siterSpeciiic

,fnformat{pn witn/ thers in the large group.

" LEARNING ACTIVITIESQ o S S

1A.

s

/B,

c.

%

[ 4

/
Aaaeaa their own career-selection criteria as they share the
information™of career-selection ctiteria obtained from inter-
viewed teachers of the handicapped

/ - -

, . .
Introdiction and identification of "Career-Selection
Criteria" (brief 1ecture) ;
Introduce career-selection criteria bx a presentation
of the degrees. of professional success and personal fulfill-
ment one has had and‘is curreatly experiencing. This
valugble information when“sefiously considered assists the
{Adividual in developing a basic awareness 6f the career- '
selection criteria he/she deems importadt. - Furthet'emphaais
should be given to the importance of ¢larifying one's self~

J'\_‘perceptiona and setting of profeasiqpal ot peraonal goala.

Exerciae aQeet lew "Career-Selection Criteria" . ‘ [
Group discusfion-‘ pantigipants :will share tﬁeir "career-
selection criteria™ in a small group (trtad)

N

Fd

i

& .
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" newsprint and markers,) . -

" and Guidelines” if used in Maine,

.’:Afrahge for field obse

78

: J .
Introduction and identifitation of '"rolé-models for the
teacher of the handicapped! (brief lecture):

" Introduce the '"role-models for- teachers of the handi- .
capped" by presenting the continuum of services based on
the principle of the 'least restxictive enviromment."™ Uge
transparency 1 and resource "gpedial Education Regulations

The typical "tgle-models"

for the teacherd of theshandicapped are as fbllm&:‘ 1)
regilar classroom teacher, 2) resburge room teacher, 3)
ifinerant resource specialist, 4) special classroom.teacher,
5) teacher assistant or paraprofessional, 6) parent or

interested community volunteer, and 7) specific specialists N )

(see trarparency 2.) Discuss the various combinations of
roles that might also exist. ' .
Exercise sheet 2: "List of Available Direct Services." - °
Participants will individually list the available direct
services‘they are familiar with in the state, and categorize
these, services in terms of specific criteria. - ¢
Parﬁicipanés will share and combine their Y'lists of
available services" in their small group (triad).. Materials
needed are blank sheets of newsprint and marKers.

largé group and a master list will be produced, Materials
needed are newsprint, markers, chalkboagggér overhead
projector.’ -

Each ;pall'group wi'll present iti combined list to\ the
1 MAL

1]

Exercise sheet 3: '"Role-Model Spetulation' should be done .
individually by copying the "mastér 1ist" fTom Activity 3 -~ -
and indicating which.role-models are perceived as the
primary one utilized in each facility. '

. .

S

. Divide class into groups-of 3-5#~ Each small group will

design an intgrview.ﬁgrmg§~to be used to gain information:
about the role-models for'the teachers of the -handicapped
and 'the ‘relatzd variables that inflyenced that teacher's
particular career choice. The interview format Should
reflect each participant's input. Materials needed are =

t

Yation and interviews by igdividual
participants at three se{f-selected direct gérvice facilities.
It°is siggested that the participants be' responsible for
making their own visitation\arrapgements, and the visitations
be done within a three-week period. e . -

- . . - . - '

*

g




Tl Instructional Resources- __' :

K. Conduct fhdiscueeion' Part, I « Participants should refer
to Exercise sheet 3 and evaluate their success in speculgting
what role-models they would find at various direct-service
facilities. PartII - Participants should share their "succ
" in speculating” and to repogt back information gained from
the interview (Stress: '"Role-models and'%areer-eelection
criteria”). - . e ’

L. rcise sheet 4: Each. participant will refer 'te Exercise
shéet 1 and the information gained on the chreer-selection

.+ " criteria frohm Activity K, Part II to evaluate his/her own

criteria. Participants wil.l also list available direct

eervicee. = T i ST . ‘-
. , w ) .
RESOURCES

-

"Special fgducation Regulations and Guidehneg," Maine Dept.
of EducatMnal & Cultural Services, Augusta Maine, 1976:

handicapped. . ~

/ =

?

[ 20 3

Visitation to available dirgct service facilities for the-
)

Worksheets

- 6verhead ‘projector 'and supplies- .
. 0 . ~
i Large blank newsprint pages and felt‘:-tip markers Y oy
. . . Lo
EVALUATION‘ . N S -
Participant; will do pre-’'and post-lists of available
R . [ 3 *

“direct getvicee.‘: Pertici[:aant's will also evaluate,_in writiné}

’ IS
the instructional unit in teime of its goals and objectives. |

TIME 'CONSTRAINIS

¢
i

- Approximately five two-hour sessions plua aethreeRweek /

period | for vis‘f;ﬁ:ions would be required . . .

0,

] o¥
s
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‘ o * " EXERCISE SHEET: 1 ° ° «
- / . . . v «-/ L ' . " ¢ - *
- " ’ v ' I »I ‘\ ) *
T "Career-Selection Criteria" . -
S -  Part 1 Directions: Indicate on the following :scales your (\ v *
’>,\/ ) .. perceptiond of the deg:’{e of prefessional success, - -
\ . ; - oy
. '. [
- o -
P - PaSt t, ) / . '// - . |
’ . . low ‘ medium ] high T .
™ e
,' S Explanation;.™ % : ! T
. C . )
) Present . ' ) .
- ‘ low ¢ wedium i high
. Explanation: . o o Y o
. ¥ ' . - ’ - -
, . - . i e .
’ Part II Directions:. Indicate on the following scales your y )
- . perceptions of the degree of persona'l fulfillment. ‘ * e
, T, " . Past : . .
\ Low + medium high
. M N " . , Vo ! ~ R ! - .
, Explanation: \ e A - {
L N "8 ' Coee e, R
. . - - Present < " - ’ |
- -1 _ low mediym - high . .
. : Exp&anétipn: ' v )
" = ‘\ Part III  Direcd List specific ctiteria that 1nf1uel;ced. LT T
' ., your ass ents on- the abov:.%sg:ales and indicate : S
. » L the importance of each in, terhs of selecting a career <~ ) v
! ‘ -1 for the’future. v ' . .
“ : . - .
Rlinad 4 -t << A y . C e
‘ . . Importanece . Specific Influencing Criteria -? 1
. . . - . = - . - °

L N . \ . : ~
- « M . e "0 A [
v
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’ . - ".- . ' K _ ‘ ] - .
. * ’ . w4 .. o -
, o EXERCISE SHEET 2: "List of Availablé Direct.Services" Y
L - . ) [ — . ~ o -t
’ & * -t - - - <
- Directions: Fill in the name-of direct service and ind ate wherfg it 'i,a; in terms of .
the following criteria, : - B .
. o . )
" .- Name of Direct "Sﬁe}-vtee . Service Facility . - o General Population
. ‘ A B c A B, .C Served (if known)-
R -— - - -~ - . e — ]
. ) Public Private state 18cal reg. stat - . .
' N . ] ’ ‘/i .
* ‘
) v ’ i T
. a ) ¢ . . p . P
v ‘ ; ? ' ) - - i .
— M . P
. ) ) © '
v “ ‘, )
4 ‘ . . ' 1 . S ' . «
% R - T - N —*%'7 ) * - .J-A o e - J
3 . , . !’/ . . ¢ , : ‘ s
. ; . »‘({' . B .
- v . e - . Y
. "{\ B - i [+ ]
i ' \ ,\1 . - ~, , ‘ - H‘ .
1 . - e - ' . ‘e T, . - -
: , . o/
(I‘() s f N 7z ! pis . 8
- A . N . *~ ‘ ' N e * N ' ql S
\) . : | . e . ‘ . e . . .- DR
* ERIC , o e - 2
- - ' y » -~ N ] ‘
- . i o < e B '
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EXERCISE SHEET- 3: 'Role-Model,Speculation"

.
o »

""Role Models"

.
af

Kegular classroom teacher
.Résourcg room teacher
Itinerant Resource-Specialist

Special classroom teacher

L]

Teacher assistant or paraprofessional

Parent or iﬁterested community volunteer

7. Specific Specialists

Directions: Copy‘fhe master list belﬁh and ude the above numbers
by-each role model to indicate the primary rgle-model utilized in
each of those sites (speculate) ° -

Yoy .
'

~ -
i3

Master List ) Pgimhry Role-Model Number

* .

[}




‘Part II

Part III.
———

»

‘ Directionsk Indicate on thé following scales y&ur

' EXERCISE SHEET: &

= 7

A A
Directions: Indicate on the following scales your

current perception of the degree of professional
success.

Present 1’
low ’

-

Explanations:

Future

low -
-

Explanations:

=,

current perceptxon of the degree of personal fulfill-

ment.

Present

low'

_Explanations:

Future

" low

Explanations:

t

. . , S “ . .
@irections' Anaveér the j;ifawfgg question;

What do you perceive the important camerg, .
selection eriteria for you?

N ’ ‘

Directions- List the available direct serv
for the bdhdicapped and briefly: identify each.
. ?




» ' ‘, . ‘ .
' TRANSPARN 1 e : . .
N » @ ' AP ' 4 ’ ’
, . " Type of Program of Service.
- - * Degree of e, Proport.ion of time in
Impairment . - Special Program {Degree
of R}‘ptrietion’)

N
o

. ' Al 0Student is enrolled in a regular class; learfing
“LoW .activities are supplemented,by special, education
, — ) instrugtionalmaterials or equipment ideptified
ot o by the Pupil Evaluation. Team v
. . B. Studentj1s enrolled in a regular class; qTearnmg
~ ' activities are supplemented by special education
QP : mstruetlonal materials or equlient identified
by the Pupil Evaluation Team; the regular class-
. o, ropm teacher also receives special edication
) ) . coKnultatmn with appropriate consultants 1dent1-
AN N " fied by tlﬁe’fupﬂ Evaluation“'l‘eam

-

y ¢

7

e ngERATE' C. Student is enrolled in a regular class and re-
' " cejves less than half of h1s/her 1nstrqct1on
. ] Y O from a sPecial education teachgr (operating a
. . . ; r . resource’ program, . ) -

D. 4 Student is enrolled m ‘a special educat1on class
v b . * and receives a majority of ingtruction from a
.o 1 speciaF education- teacher 0perat1ng a sel£- .

I S contai‘ned program. - -

. ’ : : - - ’ ' - : <
e g ’ E.- Student i enrolled in a regional gpecial educa-
*$ . tion’ day /program operated by a' publit‘: "agency.

’ : F. 'Student is.enrolled in a private spec1al edutation
= ' . v " day faoility ‘ﬂ -

9

v  HIGH " . Student is enrolled in a special education resi-
"denti-al facility. . . -

- . =
- . . “

"~ Hs Studert _rece'!,ves hospital or homebound _instruct:[oq,.

. [
xS N . . . '

d - . s s

. , _ .
. ' - l -

. . ) i
" 4 * -
+ - -
B . . v , -
]: MC ‘ = . ' ‘
r ’ .
Fulloxt Providsd by ERIC v -
* % . )
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’ TRANSPARENCY 2 - o .
. . o T
o0 TYPICAL RORE MODELS , ~ *
a > ~
1) Regular Classroom Teacher CT
I - . . - . .
2) Resource Room Teacher - t -

" 3) Itinerant Resource Specialist ot '
“4) SPeci.al Classroom 'lzeacixer i e e
5) Teacher Assistant or Paraprofessional‘ ”* o \
6) P'arent': of Interested Community Volunteer t )

. ‘o 45. N ”
7) Specific Specialists T .
* » 3 L 'w—‘ . i ) w= ,
X . Ty,
[
' ' .
. o
r ¢ -
A} ' )
v - / - * , . °
i - . / -
P . ; ]
\ J - ) ‘ ! .
- ' o ' _ . 5’ .
IV . L/
- v > .,’ “ 3 3
- (’/ , Al
R } . ] oo
< - -
' s , '
$ - gr " 4 - -
- . 3 *' .



-t

- * ¢ * . ‘ .
') : o o,

. \ -~
A r T :
N s roo B
e\ APPLICATION OF, CAREER EDUCATION TO FAMILY STUDTES Cac
. Walten McIntire, Family Studies, Human Development
. John Silvernail, Family Studies, Human Devklopment .
f\.—-:A YI . N e, , . . '\7 . .
INTRODUCTIO : - , N
“The in‘t%np of the proposed unit will be to provide partici- Y

pating students with a droad overview of existin knowledger in tRe
\.\__ study of family interactich processes and will Concentrate on the

. . - - . B W . .

three major. intorafamilial rela#tionship8: spousal, parent-child and.

sibling. Within this, general .framework th course will examine such_
- . & CT S
"specific topics as ?exualit#natg seleciibn, marital interaction,
- 4
_ ordinal position, divorce, aging and changing roles {see Appendig A

-

for compliﬁe listing in CF 17 Family Interaction syllabus). o
vr il .

Individual topic areas ldill\be’éxplgréd in terms of historical,
current and.projected future societal trends, andSan attenipt made
' to brieé»ly examine all major theories relating to &e specific subs ~ .
L
- \ .
- units, . h . ’ .
-’ . . o, ) -
Emphas}‘s will be placed throughout on the intricate relation-

ship which exists betyeen self, family and life goals (ie: cér‘eer,_

. e - .

1 ’ . N . (y ' /
GOAL LT .- - .
o / v S, .

. * To provide students with a broad &verview of ex)is,ting -

X v - » .’ . - .) . .
knowledge im the study of  fami'ly interaction processes.
RS . ’ I .

: o
OBJECTMIVES , ¢ ) .
N ’ . ¢
l. To previde all participating students with the foundation v
knoggedge outlined in pagagraphs ome-and two of the introduction.
L] - » ’ " ! ‘ ’ ’
2, To develop an awaréness of the importance of family prgcésses
: in .rélation to the development.and attainment ok life goals..
3} v » , s
£, N .
“ot. & . .
~ t N .

.'? - ' 1/— .. I ()U M .
= ) : A

- « N -




1 ‘ ]
3. To expldére and validate the concept of a family as both a ) . -
.primary and secondary career option. . T :

- 4, To demonstrate the applicability of family studies to a broad v
N range of ‘specific caredr difections. > . .

» - ) ,
' .

5, To assist the individual student in self-assessment and ) .-
- clarification of his or her unique' life goals,’ - ’

, IEARNING ACTIVITIES R - !

I. A lecture’discussion format is suggested with sufficient time
-reserved at the conclusion of each preseptation for individual
.questions. The relationship of course content to career and . '
life goal developmént will be illustrated within the lecture
presentations. The following list represents specific
' connections to be made between career development and family o
interaction: | .t - Vi, -

a) Timing of birth and control of total_family size as it affects
career planning and development for‘ipth males and females.

b b) Possible eﬁject of commitmént to homosexual orientation on’
: career selection and stab111ty. e !
~ c) Relationsﬁip between‘social status, careerka§§Iratiode -
: (Career Awareness) and mate selectiod. The question of
- choosing partnexs who.will complement “or increase personal
career develaepment.

2"

A

V4 d) Marriage stability and career stability. Life style and
dyadic interaction patterns differ with career of either
. or both partners. - IR

7

i

. e) Work and leisure- an bverall view of goal-directed time A .
: usage. ‘- . |

_ N . I -
A ! . -

£) Effect of occypational selections omn models’ and methiods
of child’ rearing. Employed vs. unemployed mothers. ‘Style
+ of parenting reldtad to level or degree of- financial .
. ‘ stability and occupAtion. ) v o N -
] . .

g) Affect of ordinal position and sibling interaction on
personality de‘elopment. Suitability and/ur adaptability )
of career determiﬁed in part by individu?l personality .
structure, <

f

4

(U h)'Financial-occupational instability as'a factor in family
- stregs. .-




L

: - k - ) - 88 4

. -

A}

“ i
~ i) Projection of futurgrchange in family form with special
emphdsis on the developlng role ,0f the employable fémale.. .
—~ \

) * j) Is each individual prepared to assume the total respon81b111ty

for family care-the single parent?

k) anily studies in carger options. :
Compreﬁension of the relationship involved'will be .judged by
student performance on assigned self-exploratory.paperl -

2, Personal,self ana1y31s data will be collected durlng the second -
elass period Each student will complete the career patterns
. exercise (see HO). The resulting information will be applied by
the -instrugtors to the development of lectures and by the
individua 1\
employed in’this unit wild be:
s N i

a). Edwards Personal Preference Schedule’ ‘

b) Pair Relationship Expectation Scale -

. . Al
c) SexualWttitudes and Behavior Inventory

-
+ -

q) Career Patterns . . y

The principle tool employed will be the E.P.P.S. which will

.be returned to-the students for use in preparation of papers.

Further, it is hoped that individual students will apply thé

insight gained into their partlcular personallty in their - -
/  evaluation of course mater1a1 R : . ' '

3. Thp option of a ''career" as a famiiy member is very real for
members of both sexes in today's society. This obJectlve
will be dealt with through discussion in class. \

4, Emphasis w111 be placed during the int uctory Jecture on the
ralevance of family studies to a broad ringe of career options.
Prior to the conclusion of the courSe, career wheel detailing
these options will be distributed by an individual or \panel

‘ involved in related career areas. In addition; guest lecturers
drawn from representative, fitlds will be employed whenever
possible. .

’ + * ) . /

5, Studentswill be asked t~o\gp{np1ete the Five Year Career Plan

) exercise (see HO) and to evaludte course content in terms of
L individual goals. . This segment, as all others, will be

. augmented by the required paper.

- - . »

+

=

tudents in preparing a required paper. The instruments

-
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RESOURCES N
1. i!ooks: ' *_ :

Udéy, R. The Social Context of Marriage. New York:
« J. B. Lippincott Co. (3rd ed.), 1974,

-

-, - étreib, G. F. The Changing Family: Adaptation and Diversity.

) . Reading, Mass.: Addison-Wesley Publishing Co., Ine., 1973,
. 2. “Assessment Instruments: -
¢ - . -A = - .
) ' Edwards Personal Preference Schedule, pg. 122, The Psychological

Corporatian, New York, 10017.

A ’ ’ N
. * WMcIntire W. and Silvernait; J. Patr Relationship Expectation
f* Scale. Orono, Me.: School of Human Development, UMD, 1977,

e
“Av »

- McIntire W. and Silvernail, J. ‘Sexual Atritudes and Behavio¥

Inventory. Orono, Me.: School of Human Development, UMD, 1977.
3\‘ : A ] * ' ' : N
~

Instructional Resources: - .o

-
.

. University and Community Resource Persons °

4, Handouts:

Career Patterns ” g
. FWe Year Career Plan ' :\
. o A 3 .
' T N J"ﬂ;vl ‘
- EVALUATION A ' L ¢
Each.student wiil be required to ~§repare & paper of approximately‘
- ® 3 ’

10 pages in length 1n/ahich he or she applies course content.#o an

analysi's of self in t#rms of personal relationships and lifé goals.

- The paﬂper will be analyzed m relation to career and self develop—
- ment elements as suggested by the U.'S. Office {of Educat‘mn Model
;n addition td the required pape;r, tw;lnulﬁéi_.ple choice .exarina- o
: tions will b‘é given, o'ne in tfhe‘ eighth and oﬁ:in the ;fina]: weeﬂ:k.

. Y

Two-thirds of the exam questions will be derived from the text,

L[

N one-third frqm‘l'ectﬁre_s. The gsecond examtnation Jwill not be

c&ﬁprehensi\:e,‘cove,ring only material present{d following the first

. .
. -

»  preliminary ’ei:am‘ination.

o . ‘ o N .99
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o TIME CONSTRAINTS ¥ :

This course requires sixteen class periods of one hour, fifteen

* < N -
. minutes each for lectures, plus ample time for review and examinatien,
. . R A
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. . - ¢ ﬁ‘.“‘ <
ot o5 ‘Year Career Plan — et )
The motivated individual who wishes to controI/;is/her, \
‘must plan the sequential process that facilitates goal achi nt.
We all want .to be "something!' or "someone" but quite oftén Iack the
knowledge or experience to articulate our plamns. A sugg'ested‘ model '
is as follows' .o . r ~ - \.
- » N
1. self Analysis - identi‘fication bf-interests, abilitiﬁa and '
personality factors: ' - -
_A.. Interests - list'k_xobbies, .léisur'e' time’ acitivities, étc.
' —— v — T
¥ o~ .
B. Abilities -«list specific skills or talents (known)
- . ) , . 'r
—t .
©7 » N 4 ) /4 N
C. Achievements - list experiences over life span (activities
you did) ° .
; f; D. /‘Personality - list personalicty variablea that describe you i
(ha ,-sad, etc.) most of the time :
i v
' L # - = = - .
© II. Career Goals - identification of career goals: | d
A IR 2. ‘ 3
Career Goal. ~~ . ' Skills Needed How Obtained
s l,.”.
- ’ » ’»lﬁ -
. 4 . .5 ' , .
" Verification of S8kill Time Comment ' .o }
. i ‘ \ . :
- A ~ ‘ . ) g » \
sDeveloped by C. W. Ryan, College of Education, UMD, 1976, o
R . v ) ) /’ . .‘- .
/7 e

e



« T \ * ~ HANDOUT 2

- N\ oy ' \ . ‘ s
. ' T . Career Patterns ' | K
A .. . v . ‘ —
7. . S - . o
) s Chart youx career pattern by list1ng all work experiences, " - o
including part- -time 4nd summer Jjobs, begxnmng with elementary - .
‘ ' school. Inclu the’ reasons why you 1eft a job as we11 as ’ .
N -those for takxng a new one. A PR . \
\ p - , % Oceupation, . > ro—- :
. b including your " . .
: 4 C prework . T o e

N /

! Dates P greference Reasons for choice
. - ) \ . . g ' / " ’
; . . ~

s ‘ ! R . 4 . .
b - ° . , .. - d
l ., . . . .
) — "3 -
«
- . - - .
\’ -
3
b
., " - = L ant g T .
' L4 -
.
. ! .
4 - i D -
s - M
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» A ]
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- ' / . - e
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: ) APPENDIX A .
< e - .o .
- Eamilf Interactiop ) ’.,Walter McIntire
. SPRING 1977 N . John Silvernail

" 'The course is designed to provide the beginning student of the
family with an overview of knowledge in the three major intra-
familial relationships' spousal, parent-éhild and’gibling. The
course 1s based on two texts listed below and is essentially of - o
a lecture format. . .
- N . \ L 4 . LIRS v
Texts: .Udry, Richard. The Social Context 'of Marriage. (3rd @ition)
* New York:. Reading, Mass. " : )

Stréib,.G. F. ' The Changinﬂamily’: Adaptation’'and Diversity.
) Reading, Mass, K . . P

~

o  ounne ' o P

' ek Y - Toptc I K
-1-25 o ‘ ) Introduction ’ <

1-27 : “ Descriptive Data from class o o v

2.1 4 Population Change and the Family )

2-3 St;x D;‘.fferep::ed) . . !

2.8 . -+ ;Human Sexuélity , -

2-10 Contraéepti'on . ] -

2-15 ' éietory &'Theories( of. Homosexuality )

2-:17/‘ Homosexpal Relationsths
' 2422 . S Socia]: Fattors in Mate Selection } )

2-26" . o | Inte;persqnqi Factors in Mate Sele'ctior; ..

3-1‘ -F Theories of Mate Se1~ecti'on - ) .

3-;3 h ' . . . Mari'tal-In_tera'ctic;n - . b T

3-8 Advanced Marital Interac'ti;m

3-10 - | L Work & Leisure ) . ‘

3-15 ) ) Reyiew Sgsai'on: ’ S

: ) s
» 3 LY . .
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'APPENDIX A (continued) . ,' - ; b oo .
B xeex . Topic — P . .
_ 3-17 . MidTerm Exam '~ - ' 3 1T
- SR A. Chapters 1-9 and Chapter 16 in Udry, ' . & .
\ will"be ,covered on the exam, as well \ Sy
) - - as Readings’ numbered 1- 6 in Streib, ' .
. - and the class 1ecture material. ° e .
3227 7 VACATION - - v %
= 3-24 - " VACATION ' . - - X
3-29 '\ Child Rearing - ‘ C
—_ R
3-31 ' Parent Models ) ’
» \ -«
a 4-5 Sibling Intéraction
4a7 Ordinal Position & Personality . a
4-12 Family Under Stress ' //,
4-14 . Problem Families .
. ' 4-19 - Divorce & Remarriage i
4-21 Aging ‘& Family Life - >
4-26 - Retirement i*!arriage )
" 4-28 The Future of the Mamily )
5-3 , Changing Roles fior Women _
. -, 5-5 One-Parent Families -  ~. . '— -
> . . N C . / T .
—5-10 . Integrating the Family and Work - Ve
5-1# . FamMy Counseling B _ oo
; Final's Week Final Exam '
B. The final exam will cover in-class topics
! since the mid-term exam, Chapters 10-15
and-17-19 in Udry, and read:.ngs numbered . . )
. ' 7-14 in Streib. - - X
. y g / . . . ’ )
. . '
‘_ - L
. - ) ‘
- ' . ) ' — N
i - )

' i
ERIC , ) .
JArur Provide Ic - A




APPLICA&IONS OF CAREER EDUCATION IN EDUCAIIONAL FOUNDATEONS . .
y g David Nichols, Foundations Education ) , SR .

-8 ¢ L4

Iméonuenon o R

N
» ’

If careér education,elements are to be infused in almbst ail

courses and activities in which pre-professional' teachers partici-

()

pate then the infused‘element ought not be s0 obvious as to be ’ R

* .

perceived by the student as repetitive, or as variations en a themé.
J - . . S ' ' LI .
Also, infusion ‘'implies that the new element bécome part of an . o
organic whole as is-any other courge element or activity and will

. 1 _ . ' - b |
be impossible to distinguish as an "add-on.} % RN

»
-

v - . Q‘\ . . N .
, Further, if a major purpose in infusing career educatior—" . —

elements into teacher education is to.create secondary effects\
.' ' -

’ which will 1ater improve teaching at the public sghool 1eve1 (which

is what teacher educatiog is a11 about), then a crit1ca1 strategic

.

]
prEBlem mustJbe‘considered. One of the least successful methods of
» . . : ¢ " ] * . N L4

producing the desired secondary effects is to simply te11_pre-service

) ) 0
teachers about it, 'To repeatedly bring it to'their attention is,
-~ R

if ah&thing, even less SUccegsful..ﬂOn the othér hand,‘ohe of the , N
hfew strategies that seems to work with any degree o%.consistency N ' |
i;;to give the pre-service teacher & supremely re1evant personal i
' experience in the here(and no;l. If teachem’vﬂhe it, they. will " .
‘- often try to re-create it gorothersin<theit.c1assroom. This unit ° \

represents an effort to provide thab»hiné oé experiencé within the ﬁ ‘,‘4\ J

- . .
framework of a rathet conventional course, Education B 8 The Growth- ,

-~

ﬂearning Process, using the self-awareness element of careér education'

¥

- y
construct as a major ehicle.

» ' e , * * ) 1
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Aruitoxt provided by Eic:

"Education B 3 The Gr.wth-Learning"Protess' is an under-
a L J
] ] R

graiipte requ1red course which, as its name 1mp11es, ‘contains

elements of the cqaventional course inAeducatlonal psychalogy,
Y, N ¢

It is most often treated as

I3

with emphasis on_human deyefopment.

a purely cognitive segment of the teacher education program, with

text, readings and objective examinatidns the most -

lecture,
A

r3

commonly utilized tools of instruction. It -is recognized that

the amount of carryover to student tedching, and teaching, is-at

i
.

bést minimal. It is dgreed that in order to teach, one ought to -

4

- I'd ’ . .
knoy something abeut human growth and learning, so newymodels b
- : / - . -%

- . .
are developed with hope for improved carryover at sore peint,

.

’

The present approach to this course ps as follows.

wille : . R : D |
‘ e - N
1. generate lesson and unit plans for objectives in their own
-teaching fields, which make-use of development and learning

oprlnciples that they are 1earn1ng

4
. -

2. read a text in cognitive developpent.

.

. , ) .
3. view numerous films centering around theories of .learning,

. "~

e.g. Piaget and Skinner.
|4. participate in small group discussions of learning thedry.

5. be permitted to repeat fiumber one until they are able fo
succeed in doing the described activity, -
ot ) ~ .

Most students leave the course fee11ng that they have 1earned

B

something veluable, not only about htman development and learning

. P t

theory, but also about théir ability to carry out an acnnvity

central to teaching, i.e. Lntelligent plannlnq .

-

4

: Y 10w ~ W

; I}
Students -

’

By
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GO‘LS <. » : S T ]
) s . ’ < . . . .
Within the framework of such a course, and consistent with

the strategic considerationsmentioned abqve, a proper and
t : - e

gféctical goal is to integrate the self-awareness glement into
. r . ,\ -

the existing course stfucture, vhich already includes numerous’

' Career education objectives. f;\\ Co
,» OBJECTIVES N » 7 \\ ‘ .o .
. . . - e >
Through structured clasy exercises, studen ;,wi}l:\
1. identify their\cognitiQQ styles, ﬁérk.values: ~

’
-

2. evaluate their values in relationlto teaching:
%. analyze their pérsonal profiles for "fit'" with present
conceptions of teaching roleg. :

,4."considet all pf the above in relation to career alternatives, , |

A

-

LEARNING.ACTIVITIES | . - . S

L

{ " The following learning activities.are suggested: . ‘ ) -

1. Early in the coursé héve each student review the concept that
cognitdve sttucture is unique 4o each individual and that,
+*therefore, no twig}gq;ning styleg are' quite the same. For,

most students the®e facts are inextricably linked with a
new idea; that teachers ddn't redlly teach anything, in the
serise of making real modifications in another person's
cognitive structurd. -The implications of this construct
unfold very slowly for the student at first. This is an-
opportunity to illustrate for edch student his 'gwn uniqueness,
and at the same help him confront the question of, "Who am I?"
2. At this point the following tests are suggested‘for administra~
tion: ’ '

a. A personal pr&file (i.,e. the Gordon Personal Profile or
+ the Work Values Invenfory). < . . .

b. A méhsur;‘of inteligctual style: e.,g. Embedded Figures Test,
Consulting Psychologists Press; Palo Alto, California.

| o

10. ‘ :




»

) o . ’ - ) 38
: . ’ A S
. ¢. A vdlues inventowy, M:anesota ‘Teacher Attitude fnven.tory.

Results of each, test ’will,)ae confidential, as is each \

. ~

person s overall prpfn.le. »It should be emphasized that no T

- ’

optimum confxgu,r:ation ex!.»st.t The ipurpose is to.,‘dem_onstrate the
. N . L I .
‘ \ - LI

+ " Yide variation that exists amdng us, and to give each of us an

addit'ional "handle" on the questibn of "Who am 1’7" ‘

- s - -

73 It is suggested that students exam;me their successes and ‘ .
s failures in the rest of the course, {n addition to their
reactions to the assigned tasks, 1n~~the light of what they
N *© now know about themselves.{ It is assumed that not aTll
T students will eventually teach, or even plan to at this )
_ point,. and for many this will be an exploratory activity. N
¢ J o N L ;
4. Theq College of Eiucat1cth\2areer Optlons brochure will be |
d1str1buted for cldss discussion. . T

. - . -

_RESOURCES = - . .o

Lo ook v, A
T Sm?th, F. Comprehension and lesrning: A C‘onceptual "
? ) * Framework for Teachers. New' York: Holt, Rinehart &
v + Wiaston, 1975. ‘ T 7
. - * . . R g
\ N . . R s/

~ ’

T . 2, AsSessment Instruments: . S . L

'y - . ) . - . v
- Embedded Figures Test. . Consulting Psychologists* Press, Palo
* Alto, Ca. I 1971, ~ . e

-
Al

»

Gordon Personal Proflfe. ‘New York' Harcourt Brace & Wo;vld
Inc., 1963 '

Work Values Inventorz Boston Houghto\n MifElin Company,, »
1970 . . :

- »
- L ¢

) Minnesota Teacher Attibtude Inyentoty. ’(»Psychological

' Corporation, New York, 1951. . .
’ .7 . . L Y

< WVALUATION s oL e
. B uning the course, individual sessions will be s‘chedu-led $o R

. : . s .
¢ k]
.

proyide students with an opportunxty to discuss the tasks that

they awe attempting to cpmp].e‘ce d1fficu1t1es they they may bé having,

t
L

. o les - o
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LY

. career options are'open; even "late in the game."
- . ™ .

. . i . ' . . e
and questions they’ may hgve. It is anticipated that many will

have’ questions about them.rlves and their careet-pl&ns in relatiOn

\

to their test profile and their fac11ity (or lack/of it) in planning

for teaching. For those yho do nbt the inaﬁrﬂction should be

prepared.jo ;aise questions feadingyin those directions.

he ’

2

. P .
counseling .session in which the student does most of the talking,

about himself and nis plan\for the futire. The instructor’s task

-~

will be to: suggest further experiences and/or opportunitiee to.

) explore, to correct possible misconceptions and o be supportive.

' fThe f1nal thirty minutes of the last class«session should\be

devoted ‘to an an,?l“ysis of theg instrictor's. activities and at this

. time geveral imp11c1t obJect1ves of the course &re made explicit.

. -

\
The career education element can also‘be made explicit at

teaching and learning can be discussed and £urther emphasized It

*

is excitinE and relevant to 1earn about one's self to be'treated

iv1dua1 in a,clasSrand to discover that alternate
. 5y

[

as-a unique 3

TIME CONSTRAINIS

-

This effort is not a "unit" in the conventfénal sensevwithJ

a visible tit1e content and a specific time allotted in the

‘courge caiender. It is to be infused throughout an intige cousse,

o

Al

. .
The result in most cases should be a productive, non-directive

-~

3
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' . APPLICATIONS OF CAREER EDUCATION IN SCIENCE EDUCATION

Constance Perfy, Science Education

- 1)
-

. .~ - . - -~

) “This unit (Module 15) is an introduction to career education

' f%r ;%hdénté enrotled inyEd M 142 Teaching Science in The Secondary

School. The intent of the uﬁic,is threefold. An overview of the /

' goals, concepts and practicesiof career education will be the initial .
forus. An examination of available resources will follow for the

- —

dual purpose of developigg secondary stience career education -~

materials and exploring career optio?s for the m%i?ods students
[, ? . . .

. J :
_ as well jas for their perspective secondary scilence students.
= 4 » - -; - _‘-‘ S - ; z %
,  GOALS -0 - ‘e .
' o , % -
One desired outcome of the unit is qzrfhtroduce secondary

1l - ‘

science methods course students to career education., Knowing how '
it can’aﬁd should be facilitated at the secondary level will help
them to properly infuse career education into their teach%ng. Also

1t is hoped that the unit‘wi11’facilitatb examination of chosen
. ) AN ' . . .
occupations in-light of their interests, abilities and desired

’

*
v

life styles.
OBJECTIVES

_'The learner will: ' L ? > -
. * \ . .
1. Show his/her awareness of the ‘scope and goals of career education
by writing a short paper on what it can do to help youth.

-
-

2. Examine career options by: -

-
3 ! N -

a) Completing two oqcuﬁational searches.

- » I L 8




;.EARMNG ACTIVITIES

10

~ » - ,‘ _/ :',’ . . . .f
b) Comparing inf tion from gearches witH stated
interests, a iliti'es and desired lifl gtyle.,

c) Interviewing a worker in one of the two occupations
_searched and submit a tape of the® in(igrview.

L d

..d) Developing a plan to-hvlp a secondary student, with

stated interests, abilities and to exploreappssible
- occupations. -

Demonstrate facility for infusing career education into
secondary science teaching by: :

-a) Developing a career education component for .ome -

secondary science instructionalrunit+3

- *

. b) Describing 1in writing mejans by which careerﬁedueation

could be infused into several other gecondary science’
topics. ) - ! '

4.
Scope and purpose of” career education,

JIntroducesr—

a) Definition of carle education.

b)_ Need for career education, - - .
»

¢) Goals of career education,

-

d) Specific elements of career education.

Assignment- short paper on what career education is and

what its &nction at the secondary level should be.

7

. 111

Examine cdreer options by iutroducing.

a) The 15 Occupational Clusters developed by U.S. 0Office
of Education, : . .

b) Occupafions specifically for those interested in the
sciences and/or education. .

c) The -Dictionary of Occupational Titles, Occupational
Outlook Handbook and other svaithble occupatidnal
resources, . ; /

H
v -
- ‘1‘\y\-%
ED
- x
-

‘ .

. »
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Assignments:' ' ’ ! . " T } ! . . v
- ; ot : ' . S _
. a) List interests special abilities, favorite pastimes i T
. ¥ and desc:‘ibe what you pictuye as your life style in five ]
< - to ten years. , ' ‘
bt “b) Two occupational searches (your chosen occupation and ,' t o
e one alternative). The searches will include duties, '
. qualifications, prepdration, methods of entenng, i .
time required to attain skills, related occupatipns,
earnings and condigions of work. . ) . »
[
P , ¢) Cpnduct and.tapé ag. interwew with a worker in one of _
the chosen occu’patmns. ‘Submit interview outline
* prior to completing the task.
. . Y
, d) Compare assigmpenﬁs Q and b to factor out areas of -
- ipterest to the student.. - , : . VA
’ .. e) Develop a writtén plan to help a secondary science student R
- " with particular iﬁnterests and abilities to explore possible
o . occupations. . . ’ . L ‘ ;e
'3._' Iht_:rod'uce,the concept infusion of career education: )
oo a). Demons_tréte' several career, education curriculum guides. .
-~ . Hb) Help studentg write samplé career education units, o
’ ’
Assignments: ) . -7
' a) Develop ¢ ¢areer education component for'a secondary - ? ¢
- : science instructionaL unit. ’
" b) Describe and ilPustrate procedures by which career '
*  education cquld be infuseci into several given T et
/—,secondary science topics. _ . o .
‘ Voot ' -~ .-
RESOURCES . N : ™ .
. 1. Bogks: : . - . ) {" ‘
- Hoyt, K. B. Careef Education for Gifted and Talented . = * . '
- . . students.- Salt Lake City, Utah: Olympus Publishdng Co., ',l
- 1974, - .
. . Djctionary of Occtipational Titles, Vol. I, II., U.S. Lt |
- Governmeént Printing'Office. ] ‘ : i
1 . . ’ ‘ ° . . i
i L3 - l
" . %4 I
[ 4 [ .
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‘.

2. . InstruTtional Resources: ’ ’ -

: L~
Career Education and Maine. Edward G. Johnson, Charles W.
Ryan. |Bureau of Vocational Education), State Department of
Education, 1973,

»
PP ’

. "Straight Answers on.Career Education.” Kenneth-B. Hoyt,
Associdte Commissioner for Career Education, U. S 0.E.
,Washington D. C. A
"Occupations for Strudents, with Skill  and Training in the
_Edicatjon Field" devkloped by ‘Charleg W. Ryan, University
of Maine,.Orono, 1976

N \ .

1]

OCcupational Posters. Gerald Hinckley, 58 Main Street,
Poultney, Vermont. -

w

éﬁidance Monograph Series IX: C(Career Education and the )

Curriculum. jted by Shelly C. Stone and Bruce Shertzer, _ S

-~.Purdue Univergity, Houghton Mifflin Company.
z . T

. - ) )
A Guide to Healtt ‘Careerss in Maine. Health Céuncil of Maine,
+  Augusta, Maine, 1974. .

' Carker Education Curriculum Guide. Indiana State Department
6f Public Instruction. Haroild H. Negley, Superintendent,
1973 - ‘-

Fal
$

EVALUATION P ,

-

To receive credit for completion of the unit, al1 assignments

must\he\judged satisfactory by the instructor. For an assignment. .

to be deemed satisfactory it must be complete, afid meet the unit

objectives. '

-

TIME consmm'rs o ' .
The unit is part of an individually paced methods course.

)
After the first orientation meeting, the. studenm’yill have the

gemester to complete the unj t along with the re&ainder of the

~\.

course. T

It
]
(.

«

m—}
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’ ORIENTATION TO CAREER AWARENESS IN .
/' LIFE SCIENCES AND AGRICULTURE ;
Winston Pullen, Associate -Dean, Life Sciences apd Agriculture .
INTRODUCTION ' \ e
Aﬁ ’ '\ e ‘)
The focus of the following;hﬁit is orientation of studeérdts-
to alternative .career options within the College of Life Scienceé ' o
and Agriculture. The activities are planned to provide exploratory
o Ll - . - L4 t
experignces so that students can learn about occupational clusters B
‘e.g. éérfbdsiness. The ekpécted outcome is that students will have.
greater self and career awareness regarding future plans.
GOALS .. - , ] '
Goals of this wﬁit are for students to:
. S
1> evaluate abilities, interests,® strengths and weaknesses in
’ teyms of self awareness
' ] . N .
2. investigate the educational programs at UMD with special
reference .to Life Sciences and Agriculture (1SA) .
- - \ . ' ]
3. exp18;2>the/§cope of sgggpations related to the program A
-offerings in LSA b . -
)L . . ) . o - N
OBJEGTIVES > L )
Objectives of this unit areafor students tb: . - |
! -
1. identify reasons for participating in career education o '{/
2. develop understahding of the meaning of work and its
relationship to careers, occupations and vocations
P
3. evaluate self to determine abilities, interests, strengths
and weaknesses ’ . .
s -\ . o e— R
4. describe the (15) major octupational:clusters . SRS

5. 1investigate career fields and occupations

6. determine entry level requirements :
.-
7. employ decision-making skills ‘




LEARNING ACTIVITIES

1. Orientation of program: / * \\

™
a, djscuss reasons for career education

b.  identify objectives to be accomplished - '_ -y
> - ) _
c. state the meaning of work and its relationship‘ e
. careers, occupations, vocations ; /44/

2. Student self-evaluation: :

a. explain process ‘of self identification (where you are,’
where you want to go, and steps in betgsen)

b: complete tests such as the Strong-Campbell Interest . |
Inventory, Self-Directed Search, etc. ) ’

c. 1interpret test/evaluation results in preparing a

- self-analysis report .

3. Study of major occupatipnal clusters

4., Entry level job descriptiop: 7 Cr—y ;- ' ‘
. a., examine one description or business not preV1ously . (
familiar with ) _

’ - T
. ) - b, report on personal visitation i y —

- 5.- Review of educational pfferings at UMO °

-~

6. Educational/occupational seminats: ‘:\
. a. orgenize seminars with an experienced leader to"
L — handle ‘each session .
, :

b. include eight areas:- Biology . > .
- Animal Science ‘ oo
a t¥e * Plant and Soil Sciences_ -
g o Agricultural Engineering -

Agricultural and Resource Economicd
. Recreation .and Park Management/
Natural Resource Management
Forestry and Wildlife
Humah Devp}opment




7. *Rap session dn educational/occupational opportunities

©
A

RESOURCES o R

1. Assessment Instrumegts:

. .

- .

) ' . v -
v . Strong-Campbell Interest Inventory.
Consulting Psychologists Press, 1926

Palo Alto, Cal.!

) Self Directed Search, Consulting Psychologlsts Press, Inc
. Palg Alto, Cal., 1973. , T N

2. Instruction

Resources: .

~

Educatio
" EVALUATIQN
This 1
'1.. self e

T . -
2. program evaluation

TIME CONSTRAINTS

-\
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. A FOLLOWERSHIP TRAINING PROGRAM )
.Dorin Sdhumacher Director Upwa Bound

>

INTRODUCTION

.
L}

"You can influence your boso/éo you can ‘get more sat1sfaction
) \ -

out of work!" ’ et
' - . - v

An !hareness of the.nEeg for this unit cometvfrow four years'

experlence in cénduct1ng staff training progrags for Upward Bound

summer staggisfnd saeing first hand the painful d1ff1cu1ty college

students have in making the transxtion from. the role of student to
R
the role og‘professlonal worker Perhaps this unit, which presents

)\ )
introductory‘organizational concepts and bas1c work-related huma

relltions skllls co¢18 substantiaily reduce young workers' an& #

/
their superv1sor3 headaches by decteasing confusion and. conflict

» ’

between them, and. thus inereaseﬂggftpotential for the young

-

- professional's syccess.

.

The 18 session unit is designed for undergraduates preparing for .

professionallqareefp in orgaﬁlzatiohs such 8s schools;,ogencieq, ~
gb@eroment, and‘private océdpations. '
adaptod for use in staff training for pre-professionals of-para-
professionols'in summer;programg‘such os Upward Bound, Freshman

Orientation, andvoﬁ-cahpus'instituteq‘of vqsifus sorts that might

’

-

be staffed by college students.

e

-

The emphasis in most organizational ttolning ﬁrograms is on
the skills of relating in al''downward" direction,~eupervisor to
. 1 ) . - c - \' » . . . »
employee;‘ieacher;to student,

counselor to client. The professional

‘.

o
| 8 .- -

The unit can also be .

KT
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ERIC

Aruitoxt provided by Eic:

worker,.wheh armed with the appropriate understandings; empéthy;

r -

and assertiveness, can influence things'in '"upwards' directions,
r . .
can inflyence the quality of the relationship with superviéor or
h -
administrator, and thus increase the amount of -recognition and
- = <

gatisfaction he or she can derive from the work environment. It"
- L]
e .

1. Career Education Conceptsf

is the intent of this training program to focus on the ,following: 7//
)

"Employability SRills ) . ]
Skill Awareness \ -

Self Awareness .
2. Human relations and communications 8kills needed in the modern
’organ1zat10n' more specifically on the critical supervisor-

employee relationship. £

-

The development of this uq&t is a result of examining: ’

1. Teachet and ¢ounselor training programs that focus on develeping
skill® fo effectlve teacher-student or counselor-cllent
relationships. . .

o . . . . ~

7. Organizational development programs that focus on training

the supervisor in supervisory skills. . B

3. Anti-authoritarian attitudes carried over from adolescence
to early work experiences among young workers. : .

&, Work rel&txonsth conflicts that deveLop from values confliects,

> . often between autonomy and COOperat1o§)y%1ues.
- s

/The most competent ‘and well-trained teacher, counselor, or

wther professional worker who relates poorly ‘to authority risks

.n/

8ontinqing professional failure. Human'relations{undgrstandings

-

and communicationsg skills are tbols the professional-canfu?e in «

.

an active way 4o develop effect1ve relaé1onships¢§£ﬁh sup rvisors,
’ I

increasing the chances of achieving personal goaﬁ\giped sat1s’f1ct1on

and fulfillment in work. ‘




It is also aspumed that:

1. Every modérn organization, including the school, is made up
+ of vertical levels connected by the basic supervisor-emplayee
‘relationship. . C ’

The supervisor has certain responsibiljties, in "downwards" "
directions. The supervisee has certain responsibilities to
carrdffbut assigned work. . ’
Performance is evaluated primarily by the supervisor and that -
¥ffectiveness is often what the supervisor perceives. The
employee -also has responsibflity for the quality of t
supervisor-employee relationship and can influence th y

.he or she {s seen by a supervisor in an active way.

GOALS
1. To increase the participants' knowledge of the world of work.

2. To improve the employability of the participdats by increasing
. human relqtions and communications skills, understandings .of
work relationships, ability to empathize with.supervision,

—and awareness of their own skill levels in these areas.
OBJECTIVES - o L :

The following objectives provide instructional direction for
this unit:

1. The student will demonstrate an understanding-of work roles
and relationships by designing an’organizational chart for
an organization in the student's. chosen field, showing role
definitions,' decision-making levels, communications flow.

Voo e
The student will demonstrate Eﬁ understanding of-the concerns
and values of a supervisor. by reporting on the results of an
interview with a stipervisor.

The student usgl demonstrate orall op in writing the ability
t

to communicateé® effectively to a gupervi§of a work-related
problem, an achievement, a complaint, d& personal need, and
appreciation for something the supervisor has done. S~

The.student will demonstrate an awareness of his or-her own
work values and attitudes toward authority by writing an
autobiographical essay.




. e
LEARNING ACFIVITIES . S T
» P - A - . .
The activities provide both didagtic and experiential '
exercises; - s J ' ' \
1A, Lecture and discussion of organizational structures, ‘readings .
. in organizational theory; the organizational chart; the .
organizatxonal structure of the Universxty, collége, on
school. . . ) .
B. Lecture and discugssion of orgaanatxonal concepts, responsi-
bilities, roles, ‘relatxonsh1ps ‘ : N
C. Groyps' development of an organizational chart for the . ' /
institution they are attending. - . / ,
s : - - Py .
D. Observations and analyses of students'. own decision-making /
roles, and observations.and analyses of their own communications
patterns: direction, pyrpose, numbers, / 4
E. Research into the type of ‘qrganization in which students
want to work, mapping it$ organizational structere.
2A. Lecture, discussipn of the superQisor-employee ;elationshi ;e
and diﬁgering roles and responsibilities. 43 . .
B. Guest™speaker(s): presentation’ and d1scussxon of experiences
with supervision and thervxsors )
- : . T e
C. Films of supervxsor employee dxalogues e.g. "Performaqce
: Appraisal.”
3. Work communications exercises- from Communxcation on the Job i
and The Handbook for Group Facilitators: .
. oA o \
A. ﬁole-plé&ing BN / '
B. Listening skills '
" C. Reinforcement ,
. / -
D. Feedback . ‘ :
4A. Analysis of students' own individual performance standards, ’ 1
. work values, communications strengths and weaknessps through
self-interviews and values clarification exerciseg.
.~ ? . ]
B. Writing autobiographies describing'stddents' relakionships
: h

to authority figures in their lives.

. h !

leo .

4

\
et
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RESOURCES . L (-
: , i
To cohduct this unit’the following materials are needed:

- ¥ ~

k. Books: These are managemenborignted which is part of the

{

problem--but they do provide ingight. into the
. supervisor s perspectives, problems, and work values,.
and they can be adapted -for skill{ traihing in

K relating "upwards."

Buening, C. Communicatingﬁon the Job. Reading, Mass.:

Addison-Wesley Publtshing Co., 1974.(A communicagiops workbbok.'

approach; ideas for exercises.)

, ) K '
Harefs,70. Managing-People at Work: Concepts and Cases in
Interpersonal Behdvior. Santa Barbara, Cal,: John o
Wiley & Sons, Inc., 1976. (For sample organizational charts
+and basic concepts of supervision. any good basic text will
do.) = -

James, M. and John, T. The O0.K. Boss.. Readiné; Mass, »
Addison-Wesley Puinshing Co., 1975+ (A transactional analysis
model of superyisor-emplgyeg communicatdons and relationships,)

- "Kellogg, M. 'When Man *and Manager Talk...A Casebook. Houston,
Texas; Gulf Publishing Co., 1969, (A sexist title, but useful
for sample dialogues between superviapr and employee,)

- >

2., Instructional Resources:

Pfeiffer, J. and Jones, J. The 1972 Annual Handbook for

Grou Facilitators Iowa City, Iowa: University Associates,

1972. "Supervisory Attitudes: the X-Y Scale,” p. 67;
"Interpersonal Relationships Rating Scale," p. 73;
"Frustrations and Tensions Worksheet," p. 7,

Sample Performance Evaluation for Professional Employees:
Can be obtained from local University or College Persontel
officer

"Performance Appraisal,'" Bevery HMills, Cal,: Roundtable
Films, Inc. .

Suggested Resource Persons, e.g. director'of personnel within
an instityte,administrative person and a professional employei.

e

EVALUNTION

‘ Quie onl‘ganizationaland communications concepts.

4

\
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) . 2. Written assignments: - T
, .
N A. Report on prganizational structure of organization in
which student plans to work. ! :
. - ~
. . .
. . B, Autdbiographical essay. -
o . . . ;
TIME CONSTRAINTS &
’ - . . Ny 4 . . - < i )
This unit requires approximately 18 one.hour sessions.
. ’ ‘ *
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) ETHICS MORALS AND VALUES IN THE WORID OF WOR.K ‘ e
- v Frank Vitro, Counselor Education :
[ L - .t ‘ N . ) ’
» . INTRODUCTION o o . £

It appears reasonabdly clear that among society's emerging goal

A} ' - “ L ;oL - .
e directions, career education and the promotion of career development
- N & . * N Kl .
. have very high priority. If these’ goals are to be"defined in part

by sound academic preparation plus apprdgriate experiential training,

3
- ’

then many post-secondary programs "are in a position to provide a
major impetus for achieving%)ese goals, Colleges, vocational
schools, and other post-secondafr\j"institutions should be. investigat- ~’
iné with intensified interest ideas and innovations in career/e/ducation T
’ Y tha‘t could be infused. into ex1sting programs. 3
One dimension of career education which has remained relatively .
. N . >
. unexplored is the 1ssue of ethical t(:'o}tr:t in. the world of worh.
‘ It #s generally assumed that one of the primary obj\ﬁtives' of
Vo , career educ#ion is to promot€ development of the individual to
. _the extent}that' he may engage in worlg that is satisfying to himself

as®well.as beneficial to society. ‘\ Unfortunately, the benefit to

t : socjety is often given only se'condarey imi)ortance in the wor 1d of
bworl'c as eviden_c;g by recurrent iinoid.e‘nts of expediengf, eéotism,
‘3;’ . over-enphas'is.oii,profit nlotivé‘ and other ‘;Aue'stionable values, ’ :
. 7 . The typiea.l: ;esult, can be‘ found in the increased numbei-s -of\.'
. violations oéethical praetices and a greater prop’ensity' to dis,hones‘t
ﬁ( behavior"ig many qualrters of business' ard ind\ustr);. The Watergate R
-

—_ investigati'ons and the consumer advocacy campdigns, of Ralph Nader

.
.S %
¥

3
- e =
. o - -
. . b (
. 3

Q ‘ ) 2 . 1_23 . - ,‘.' 14 . .
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4 t .
“reprgeent a trend toward increased public scrutiny of and interyention

- - ’ .
-

v

" in the matters of politics, business and g host of other public

service occupations., Sensitivity to consumer needs, rights and

. >
opinions is essential to business and-professional personnel

if

-

they are to adhere to i}éh ethical standards in the delivery of

services or products to the public.

~ «
i

Mpsé collegeigraduatgé--wheﬁher;they have been trained in

] -* 3 £ ]
education, natural sciences, engineering or business administration--

' ‘m
» - 2 - ’
eventually secure pesitions in some profession.or‘a branch df

industry where they inevitably confront human problems that involve

-~

)

ethical or moral decisions. Too often the neophyte-entering the

world of work is adequately prepared in the knowledge and skills

related to his chosen career, but is lacking in the values and

ethical standards reqyired to preserve his'perSonaﬁ'iptggrity and

v

to fulfill his humanitarian responsibilities. Such naivete-
. : gl , ‘. [y . i
sometimes results in the young worker making occupational decisions

* based om eﬁpédient self-interest rather than !‘;ional altruism.

- .

Some Basié Assumptions:

+
.

Tgat. the human intellect can jdentify and comprehend certain

1.
fundamental efhical principles which will provide order and
reasort to man's soc%al and moral existence. ‘
2. That' the study of career ethics and morality in the world

of ‘work will lead to improved understanding about fuhdamerital
"goodneds" and "evil" of occupational Behavior in the light
~of natural reason, ‘ ) ,
. - , .
That one's h?cupational behavior can and should be based on
rational altruistic morality.4nd a concern for’ethical
standards, thus promoting the integrity of the worker,’

\e




1 ;@ ‘
4, That effective work>hebits and favorable attitudes toward
work can and should be fostered during the formal educational
experiences of the learner.

The versatility of this module is ‘evidenced bf its adaptability to
) . ¢ . . . ¢ »
a wide variety of post-secondary académic and vocational programs.
3 . | .
It _could be introduced as an integral component of any undergraduate’

' C ,
program or pre-ppofessional preparation. Each profession or

- " occupational area wouLd‘focus upon those ethical problems and issues
N %l’ - ‘, - *

. : ‘ "%:rk\ " -
' that are common to that specific area. For example, programs such.

Y
T

as engineering, nursing, educatiom, business administration, etc,,

would each have a unique unit on ethical concerns of its area.
[ . '

The module could also be introduced to comﬁunity business .and industry
in the form of in-service training for employees and .professionals.
GOALS - * L -

l. - Improved student awareness of the impact of personal behavior
on other people.
2. Increased student recognition of the contributions and abuses
of specific occupations to the goals of individuals, groups
and society. ‘ ~
3. Strengthened student convictions about the necessity of high .
o personal ethical standards in meeting societal® needs by . . .
] products delivered, serviceg rendered and x'esponsib\ilities ‘
carried out in the world of work. .
4., Heightened student respect for honest work with the realization
- that the quality and productivity of one's work may influence
~the overall status of their particular occupation or profession
- . as well as that of society in general. ) . . *

-

- - T P e et e em e

- -

: OBJEQTIVES * ' . s ;
' b Students will: . . .
[ v ‘
i 1, a) Identify, discuss and evaluate their own personal abilities,
limitations, interests, goals-and values with competent
others who can provmde accurate and reliable feedback about them.

A

]

-




“b. Demonstrate generally effective communication skills
(expreséive as well as receptive)., . -

Ce Express favorable attitudes about themselves,
?
d, Demonstrate awareness of own current, interests, values
and abil;tles that may affect career decisions,

e. Récognize’ responsibilitles for, own behaviors, understand
and accept consequences of actlons.

.
Y

-

2, ' a, Demomstrate knowledge and understanding of the majot
. responsibilities to the general public'of a wide variety
~ of occupations.. . '

and TFspect ‘consumer protection policies and

c, Seek information aboyt careets and occupations congruous
with théir personal falues systems such as service to
others gnd comtribufing to the solutions of community,

.political and ecological problems. ’

d. Identlfy and dlSCUSS the uses and. abuses of power and

authority; express and defend minority viewpoints

construetlvely and or to change undeslrable attitudes,

L]

~

e. Recognize ‘and appreciate efforts and accomplishments of .
‘others that -merit acknowledgement; respect“and encourage.
others who attempt to achleve to the best of their ability.

a.\Identlfy methods of maintaining'ethlcal standards of
conduct in ocguypations, professions-and businesses;
‘recognize and understand differences in ethical
‘responsibilities'within various occupational families;
compare personal career choice to desired ethical
standards ai& identify discrepencies giving reasons for

“possible incongruities -

K b. Antieipate and respond to the needs and’ expectations of . ... ———"
" . 7 clients #ud consumers, and adaif_BEﬁE%Tor accordingly;
. attempt{%g\ﬁﬁﬁerstand viewpoints of others; demonstrate
~f“"”":"“‘"”;‘““’“‘“‘bihi:y to resolve differences and compromise in order to
4 T ‘reach agreements and solutions,
‘¢. Crificize diplamatically and objéctively thé work of others;
offer constructive remedial suggestions; counsel fellow
workers to promote-improvement and development,

-
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Elicit improved efforts from others by good example,
encouragement arMl enthusiasm, ‘

Identify types of occupations most likely to satisfy their
personal interests and values, while allowing ome to serve

‘others; specify those job characteristics important” tod

the_ inidividual. B

. Sy - - ’
;Z§}ormiassigned tasks to the best of one's abilities .
without wasting time and effort; accept responsibility
for one's own behavior and accept consequences of actions,

Avoid idfringement on rights of others; ayoid damaging
property or feelings'of others; follow through on
commitments to others; exercise caution. for own and.
other's safety,

Attend to and observe rulesxand regulations and carry out
established policies and procedures; tactfully question
and attempt to change those that seem unfair by consensus.
of opinion,

Acknowledge and admit mistakes or work of inferior quality;
understand that poor work or irferior product may cause

the loss of customers or clients; check accuracy; comblete‘
ness and quality,of work:

LEARNING ACTIVITIES;‘“://

1. Topics- and Issues for Discussion:

a,

b.
Ce
d,

e,
f.
g
h.
i.
3.

.

Deceptive practices and-dishonesty in the world of wp#k -
"The Ripdff!

Fairnmess in pricing goods or services /
Responsibility,. commitment, and pride in work /
Elements of effective human relations (altruism, empathy,
communicative skills, etc.) . = /
Decision-making s}cills . - ) I ‘
Restoration of the work ethic and prod vity

Client and consumer protection practices
Confidentiality - laws and issues
Conflict - resolution training
Self-Awareness - skills, limitations and values
Consciende, laws and obligations

4

Instructional Strategies °

a,.
b.

4

‘Lecture and other didactic instruction

Small and large group discussion




e.

RESOURCES

Case-study analysis
Experiential Activities - field obseryvations, role
playing, simulation games, responses to video taped
vignettes, and empathy trdining.
lValues clarification procedures

Books:

«American Psychological Association Ethits Manual =

Conduct and Conscience. New York: Academic

Aronfreed, J.
Press, 1968.

Value Clarification in the

Casteel] J. D. and Stahl, R. J?
Clagsroom.’

Goodyear Press,

burkheim, E.

Moral Education. New York: Free Press,

Kohlburg, ‘L. and Turiel, E.

‘Educat1on in

Chicago:

Waddington, C. H.
of Chicago Press,

‘Artigles:

Moral Development and Moral
igser G. Psychology and Educational Practice.
Scott- Foresman 1971.

The Ethical Aoimal. University

Measure of Moral Values

Hogan, R. and Dickstein, E.
of Consulting Psychology, 19 Q, 39, 210-214.

’ Rest

J.; Cooper, D.; Coder, J.,and Anderson, D.
Judging the Important Issuea in Moral Diiemmas - An Objective

Developmental 10, 491-501.

Measure.

L S ;
Instructional Resources:.-

r
-* "Child Who Cheats" - Holt, Rinehdrt and Winston

Film

Fi

- "Moral Development" - C.M.R. Corporation

Fild on Milgram Studies of Blind Obedience
Anvited community resource persons.

EVALUATION-

Of‘ Learner:

! Cognitive assessment - (paper/pencil test )
Skill assessment by observation '
Affective evalpation - (att1tude change instruments
.Student ‘self evaluation °




1.
2,
3'

A

Student evaluatipn of progrgm effectiveness

Peer evaluations
Self evaluation

B. _Qf Program and Instructor:

’ -

4., Employer's critique

TIME .CONSTRAINTS

»

The recommended time frame for this unit{ould be 6ﬁto 8 1%

hour sessions. However, the unit is .amen_ableftg any course "time

[

iods to an entire semester courfe.

»

allocation from a few class

o2

. -

a
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CAREER EDUQ}TEON AND THE MASTER'S LEVEL STUDENF IN SPECIZETEDUCATIQN
C . Lenore H. Worcester, Special Education~ .
‘ e

) ’
INTRODUCTION : . /

-

Many college of education students view their one-year master's
/ X

prqgrams as preparation solely for a teaching profession. Master's

level students in ipecial education have siwmilar views, The /

student equates the education program and degree synonymously with
» ~ ’

. a teaching role. While this equation holds true for some it should

S

not be a rigid standard.,, K Teaching for some ﬁay be gn ill chosen
profession; for others, while being appropriate, it may not be
attainable due to a surplus of teachers in a particular community.

/ ' L

The purpose_of this unit -is to assi!% special education majors in

becoming aware of alternative careers in their field,

Py

GOAL - ' -

’ In order to maké a successful career choice it is important 3

5 1

C3

that individuals become mare aware,of themselves, It is also

3 ) necessary to be aware of the practic&l day to day functioning J
associated with particular career choices. Since we are in an

- . \
ever changing <¢echnological society it is realistic to view our

Yo

career choices with an eye towards the powerful law of supply and” b
demand. Concurrently, students should become aware of vertical

. and HWorizdntal job options or alternatives to the teaching - .
- - \ . »

x;{;\) prOEeSSion. ‘ 1 7/ " )
0 . . .

-
L
-




In sum; students should:
1. Become more aware of self - - Tt '
2. Becon;e}ware of what teaching involves . o "
. 3» Become Yware of vertical and horizontal job options
\’/\/ i
' > OBJECTIVES
! ‘ .
* 1, ‘The student will be able to identify four (4) specific facts o
’ about self as revealed by interest inventory scores. . L
. 'v‘.:”z. The student will be able to identify five (5) occupational
' characteristics of the teaching role.
R " 3. The student will be able to identify three (3) possible job
options consistent with the current level of training and
the knowledge gained from objective one. _
4, The student will be able to identify three (3) possible job i
options~¢hat coyld be obtained w1th a limited amount of
additional training. . ( s s
¢ L]
LEARNING ACTIVITIES ' ) -
1. The student will E:omplete the following assessment instruments:
A, Strgg Campbell Vocational Interest Inventory.
- ) \
B. Study of Values by Allport, Vermon and Lindzey.
A . The result of these scales will be reviewed with the
counseling staff, student, and the college instructor.
, 2, The student will become familiar with and be able to utilize
. ! the Occupational Outlook Handbook in exploring possible job
options. il .
3. The student will become familiar with and be able to utilize
the Hhndbook of Job Facts in exploring possible job optioms. R
oot - **The student will discuss the concept of occupational clusters .
N - and then examine the 15 Oacupational Clusters developed by _‘:1-".'{#
the U. S. Office of Education. R
B i
> . - . ‘ P
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5. The student will make a chart depicting the personal orientations
which represent 1life styles and. patterns of relationships between

e«  shthe individual and his world as they reldte to the Public Service
Job Cluster. For example, teaching is a highly social professxon

yet the student prefers to work alone.

6. Four to five resource consultantg will discuss their work in
class. One guest will be a past graduate of the program. These:

jobs will be both vertical and horizontal to the main océupation "

of. teaching, e.g.’ educational consultant, book company represen-
tative, educatiqnal organizati®n staff, érilal worker, tester,

~ materials developer. . . .
RESOURCES . . -

1. Books:

Murphy, J. ed. Handbook of Job Facts. Chicago, Il.:
"Guidance Publications and-Serwjces Dept. of Science
_Research Associates, 1963. '

Occupational OQutlook Jandbook. Washington, D.C.: U.S. Dept. of
Commerce, Buteau of Labor Statistics, 1976-1%77.

2. Instructional Resources:
Career Counseling Center .- UMD 4

Guests from community

3. Handout:

/ .
Ryan, C. W. '"Occupations for®Students with Skills and Training
in the Education Field." University of Maine. at Orono, 1975.
s

3
4, Assessment Instruments:

Strong-Campbell Interest Inventory, Palo Alto, Cal.:
Consulting Psychologists Press, 4976

. ¥
.,

EVALUATION

— ”
[ . ‘ T )
1. Each student will list at deast four. (4)-personality and
© . vocational interest characteristics as revealed by the
*n’/’ ~ personality and interest.inventories taken at the Career
Counseling Center and indicate whether each is a strength
or weakness vis-a-vis classroom teaching of - special '
education teachers. o




Each student will identify three (3) lateral job options
and two (2) vértical job options consistent with his
personglitz and vocational interest traints._ A
.3. °Each student will identify the major characteristics of
each job discussed by the guest participants.

B b ]

TIME CONSTRAINTS . - , ! 4
'Thrge college class sessions which meet once_a week for

- L 4

three hours, .. - v

!




¥

124
- N
APPLICATIONS OF CAREER EDUCATION IN EDUCATIONAL PSYCHOLOGY -
Jon I. Young, Educational Psychology, Education

-~

( INTRODUCTION -

L4

-

On; of the majorimpediﬁents to %ntegrating careér education
in academic content is lack of understanding of the how an the
vhat of career de;elopment. This unit will respoﬂh to these
issues in a two-fold procedure, .

You will explore a caree; development technique called
inter@iewing which should help you acquire caréer inﬁgrmation
whéch can.then be integrated in your class. Additionally, thi;_;
techniqué will serve as a vehicle for e;amid?gg the "career

cluster” conceﬁt and provide yog('students with the opportunity.

of developing career decision patterns based on accurate informa- =
i

tion.
Using this approach gives you, the teafher,/two options.

First, if your academic area includes aiéfussions of human inteE;

*

; action then the intervieéing technique can be employed as a

v
-

method of involving your. students in various interpersonal situations’

Secondly, if yodr écademic,area'does‘th specifically involve
human interaction you can use the technique as a means of créating

relevance between the student's classwork and the world of work.

In the procéss of doing this yoir will also écquire valuable infSrma-

tion about related careers that you can subsequently use to illus-

-~ v
s

trate your lessons.

-5
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The unit is designed to serve as a model for integrating a
. )

career ﬁevelopment concept witgin an academic structure. At the
same time tﬁé participant will develop a career edueation skill,

interviewing, which can be used to colfect career information and

i

. taught to students to facilitate their career decision-making.

GOALS

To facilitate the integration of career\tducation in acddemic

courses, <

OBJECTIVES

The folquiﬁg objectives will provide direction for learner

acti'vit:ies: ’ «

1. Each wggudent will conduct two occupational interviews, one in

each of two different occupational clusters, and report hls/her T

finding to the class. «
Each student will develop an academic lesson plan, in his/her
teachinig area, which integrates or relates to at least one
occupational concept or skill, .

Concepts to be learned are as follows:

Career clustering is a procedure whereby . related career
fields can be defined and examined. .

Career interviews are conmmunications between two persons
with the purpose of-determining what a particular career
entails,

»

An occupation is a primary paid work role.
¥

Occupational concept is the information needed to -
successfully engage in a specific occupational activity.

Occupational skill is a talent needed to successfully
engage in a_specific occupational activity. ,
Lesson plan is an outline of a proposed academic aetivity
" the purpose of which i8 to produce a chapge in behavior or
understanding.

o




/_/ : o . -
- ‘\ )

LEARNING ACTIVITIES
. a J
The following activities were develo 0 support objectives

’ 1 and 2: - .
1A. Attend class discussion on the elements of career education,

'

B, Discuss examples of interview forms. . . '

r
C. Attend class discussion on interviews, . \
{ -
"D, Organize a team with three other students and develop
. an interview instrument.
. E. Attend demonstratien on interviewing. .
", F. Attend class discussion om career clusters. '
~—— . {
. {‘:»A . k]
G. Examine handout on career related clusters. . ™
R 8 Read Career Education in Maine,*
> ’ -
] I. Read Youthful Maine Workers: An Exploratory Study.
- . J. Read The Essential Profession.
K. Identify two different occupations and set up an *o i
. interview with someone employed in each area, | . C .
. o, ) : -
L. Given randomfy selected occupat1ons,identify the most .
apbropriate cluster, . . ) ‘
) ) 2A. Examine sample lesson plang. . - o
- 7 N .»
B. Att¥hd class digcussion on writing lésson plans- )
+ ) 4 )‘
. C. Workthrough the Self Instruction Package on Learnlng s ) v
Act1vity Packages (L AP, ) <<\
- ' . . . e B ’
D. Discuss your lesdson plan with at least twa‘othex students f*
and note their reaction . *’. a . ,
EVALUATION - e .
- . . - A . nt .
1. Submit a report on two interviews that illustrate: (a) how °
‘ the interview was arranged; (b) types of questions asked-~to
include general and specific examples; (c) termination of the
interview; (d) summary of cognitive and affective sktlls « .
3
[ N 4 '
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. required in the occupation' (e) types. of academic subjects
S S most appropriate for* teaching the cognitive and-affective !l‘
. o skills identified. - ‘
» R R . L

2, Snbmit an academic lesson plad that integrates at "least one

of the elements of career education into the atademic content.

~ . Be. sure to stase clearly: (1) the objeg;ive "of the lesson; -

e 2" (2) the rationale for its- implementation; (3) the activities

) in which_the students will engage;.(4) the method of evaluating
’student pefformances.

~s " RESOURCES u , - .
] o ' , & .
, . 1. Books: ‘ . : ) BN )
o . Gardiner, D. C. "Gareer Education" The Essent‘al Profession -
v. , edited by M. B. Scogt . Stanford, Cal.: ~Greylock Publishers,:
. ‘ . ’
Lo . 1976. . °. . i . S
a Johngon, E. G., Ryan, c. W., Butzow J. W. Career Fuwektion §

Maine! Curriculum Guide forggareer Education K12, Orono;
Me; College of Education, Unjwersity of Maine at Oro?o, 1973.

Kuasman F. S. :nd Mac]saac, T. Guidelines for Writing a
) Learhing Packa e.Antigonlsh ‘Nova Scotia: Cashet Printing
- C and Publishing Ltd., 1974, ° ‘ ¢ '
- Drummond, R. & Skaggs; T. Youthful Maine Workers. Augysta,
© ’ ’ Maine: Bureau of Vocational Education, State Department of
Education and Cultural Services, 1972,

2: Handouts: . - o .

§

4q%an c. W. "Occupatxons for Students with Sq'tl and Training
the Education Field." Univer81ty of Maine at Orono, 1975 '

‘e ;'rmzcmsrmms’ o \ ‘o o

A This upit is designed to be completed within’ gix hours of

. .
S inetructron plus ‘the time tequired bg{the out-of-claas altivities. -
cLa . ) - ,
. ) L3 \
B ’\ - N /g V .
. lv . : . rMAr :
" e " B

’,:' "' ./ hv-l'z‘; - . .

L-.'-
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o QCCUPATIONS FOR STUDENES WITH SNULLL AND TRALNLNG LN 'VHE EDUCALLON FLELD

. ~.

‘a

» Writer - A L
. of A T T
- i Educationa v i -
- Materials
.. . R * Blind .
=~ ocational | | , Education
~ Education . Voo ..
- 4
” *  '{ Educationa Deaf , .
2 Researchey . Education
ducational Elementary ) .
. Illuscrato Education
‘\
Special
. Education
Multia Leanning . ‘ -
- Media, -~ Disability
Specialis Specialis —
s
) Art
‘ Teacher
ducational and
Developer Physical
' for Education
//;:::;;::;\ Adult

Education/ EDUCATION

Educator
K‘ ’»

* Music
Teacher

Indusgéia

JU.8.A.F, \°
4rts- Dependent \
Teacher 7 _ Schools,//
YMCA ¢ -Nursery, '
YWCA School ‘

Specialis  Teacher,
Educatioh

LEditor

ommunity
Education
Specialis;,

Career
Explorator;
Teacher

.Reéging
-Specialist

<

Free
School
Operator

1]
Test
Developer

{

-

,
kecreation
Developer.

-
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APPLICATIONS OF CAREER EDUCATION IN BUSINESS EDUCATION
Bryant Bean, Business Education
. Diana Beaudo1n Business Education
;u e Dolores Renaud, Business Education
v

INTRODUCTION
The putpose of this unit is to improve college- students

decision-making sk111s which lead :them to the exploration of careers
that\sre compatible with their st;ted interests and demonstrated
abilitrest The-ayerage U.S. college-student'h;s had little or no
practdcal experienee that enables him to relate his decision;
making ab111ties to the development of attitudes and skills that
are assoc1ated w1th his/her own career development., It is expected

~

that act1v1t1es in—th1s unit would be infused throughout one

.

semester 'S work to allow for the comp1lat1on and analysis.of
L R .

1nformation. This student %gdesvor would Be equivalent in grade

value ‘to an acceptabIe teha reporty .
4 . N : e N 3
‘The suggested activities mazkté adapted.in business teacher

>

~

education at'thefoj)owing{ - T 2

1. 'AWARENESS level for fres?men who have not decided career. AN
goals, (Psy 110 Psychology of Personal AdJustment),

.EXPLORATION le‘Vel ,for spphomores/ juniors thfough a formal
. practicum, or-volunteer work experiehce (Ed 200 Practicum in

Education). #<.

PREPARATION 1eveL,for seniors enrolled in student teaching
or cooperative wqu experiences (Ed 301,304, 306 Methods
“.Classes and Ed 401 Studqnt Teaching).

»

W

GOALS e e -

. . L3
The activit{es #n this ynit are designed to help the studen

.

gatner and analyze objective and subjective information about his/her
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-

‘own career interests. Based upon this information the student

k.

will plan a program to reach h.i-a’her career goals. It is hoped that

the student will appreciate the many factdrs involvéd in\naking

’ {
career decisions and be able to apply what has been learned in
this unit to sgnsequent'career decisions. It is expected that
the college student will better understand the relationship of

. v
his/her college preparation to the world of work.

"OBJECTIVES

1. Within the first two weeks of the semester the learner will
complete the Strong-Campbell Interest Inventory or similar
interest inventory to examine the categories and select, with ;
the assistance of the instructor, the highest/ranking interest
category. . .

¢ - 2. The learner will interview a minimum of five people currently
- . employed to determine, through self-analysis and comparison,
! ’ areas of concern where commonalities and/or disparities occur
between student's identified and expressed interests and actual
performances observed on the job. W
ro. -
- 3. Thegiearner will research appropriate sources to determine .
) ’ future employment opportunities in higher selected interest
. area. . .
4. The learner will prepare a written report (minimum of two
- pages) summarizing the career information gathered from the
interest 1nventory, intervidwing, and shadowing experiences
5. The learner will design a program of action/study, in
cooperation with the advisor, to meet interest, abilitieg
and actual career requirements.

', LEARNING -Acnvrrn:s\

The following activities are suggested: .
1. Each learner who participates in this unit will take the
: © . interest inventory not later than ‘the Second week of the
’ ' gsemester. The test will be administered and scofegeby“the
-appropriate college bureau authorized and equipped to
. . administer a standardized testing program.

-

\

~ . (4

e n ’ 1-4 l l'
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. &8 ,s0o0on as the interest inventory has been scored and .
returned, the, instructor, iR“conference with each individual'
student,’ will examine the egories of the inventory. The
Strong-CampbeLl Inventory includes the following categorfes:
Realistic, Investigative, Artistic Social, Conventional,
Enterprising. “ .

N L}

The student will Belect that category which contains his/her

‘ highest score, In case of a tie, the student will decide !

which categqry and 8score to examine. _

Each student’should select and obtain permission to interview

five people who currently are employed in the career category
under éxamination. The student will use the interview =
ingtrument entitled 'Career ‘Information QUestionnaire ",

The completion of thqge interviews should not extend beyond
the second month of the course in which this unit is used.

Each student will then select one of the five interviewees and
obtain proper ‘authorization to shadow _that person for a day. e
Each learner will consult relevant sources todetermine future
employment opportunities in the selected interest area. These”
resources could include Iibrary references such as the Occu-,
pational Outlook Handbook, or agencies such -as the lgcal

- Employment Security Commission office

term and long-range gmployment opportunities as well as the
geogrgphical limitations of Job opportunities in the respective
area¥$®f student interest. -

The Jearner should bémcareful to distinguish between shorts

The completed student report will include:

a. Statement of the problem showing what you proposed to do,
why and how you did so.

b. A sumpgrization of findings from your Strggglgempbeli

Intereat Inventory'or similar interest inventory. -

]

c. An ovetview/of the occupational outlook in the job area
_you selected. (Consult Occupational Outlook Handbook and
.other sources) ' . . -

Y -9 . .

d. A~summar1zation of findings obtained from the five intet-
‘views together with findings obtained from the day of
shadowing one of these interviewees. \

0y

- 142 - "
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. The Self-Analysis Statemént pertaining to the;following
_categorie3° \

1) Areas where disparity exists between the student's
expressed interests in work as compared with a réport

obtained from-qiperienéed persons interviewed and/or
ghadowed.
- _ - o

2) Areas where there is no disparity between the student's
expressed inteyvests as compared with the\teport from
experienced persons already on the job.

3) Areas where there may b& no correlation whatsoever or
a very wide disparity between what the student's

-
interests are and ab111ty emands on the job.°

i

A plan of action/study frod an examipation of the above data.
The plan should include all experiences related to preparation
for his career interests, i.e., volunteer or work. experiences,
‘formal education, apprenticeships, or other related activities,

RESOURCES

1.

B 4

Books:

Terkel, Studs. Working. New York: .Avon Books, 1974.

Occupational Outlook Handbook, Washington, D.C.: U.S. Dept. of
Commerce, Bureau of Labor Statistics, 1976-1977.

Assessment Instruments:

>

Strong-Campbell Interest Inventory, Palo Alto, cal.:
Congulting Psychologists Press, 1976, .

Instructional Resources:

! ot
Attached "Career Information, Questionnaire" adpated from
Stanley Ferguson University of Maine at Farmingtor, and
Paul Plevyak, Board-of Education of Baltimore County, Towson,
Maryland, B

“

-

federal, State and local agencies

Community resource pedple_ingerviewed and \shadowed,




. EVALUATION

. 1. Thé learner's report will be evaluated using the following
N + criteria: , .

. ‘ .
‘

l'

a. proﬁér format and style

b. the assembling and interpretation of specific findings
. . ~ » '

c. analysis and correlation of informatidn to student's

caresf needs. ’ '
' , \ .
d. developmeat of realistic career goals and plan. .
2. The unit will%e evaluated upon the basis of positive/negative

) . student feedback through class discussions and individual studeq}
- conferences. This part of the evaluation is designed to assess
the strengths and weaknesses of the project and identify areas -
of improvement. -
[} - - s

3., The ultimate long range evaluationof this project will be

e accompyisheddby 0- or three-year follow-up study of the

- students, invo Ived S termine if career plans and goals have

N ) been met, B

TIME CONSTRAINTS . .o
. 4

. 1: Interest Inventory to be taken within first two weeks of
. semester., . ¢
“ e .

- 2, Interviews and shadowing to be completed within eight weeks.

’ 3. Final report to be handed in two weeks prior to end of’§:mester.

’
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. HANDOUT 1 = . -

F 3

- , _ CAREER INFORMATION QUESTIONNAIRE

The following four categories of questions include the types
of information you might need before you decide whether or not to-
choose a.particular occupation 28 a career. Some of them #ill not
apply to the occupation you are studying. Don't apend a lot of
time with questions that are npt important to you.-' The questions
might be helpful as a guide when looking into your future occu-

+ pation,

A. Technicallskills or Tools

\m- - g
1. What is the nature of the work? ‘ghat kinds of tools, \\‘\

machines, and materials are used?
" i 1 /\;5
2. Must tools and equipment be supplied by the worker? What
'is the average cost?
¢
3. 1Is a license ér certificate required? .

4, Are workers union or non-union? What are requirements
for entrance into the union? ,How much are fees and dues?
Does the urtion limit the number admitted?: - /

- N * . . \

5. What type of preparation is needed to enter this yéupa on?
How long does it take? How much does it cost? /Wh schools
offer the preparation? ’ i

™~ ; - )
B, Salary, iringe Benefits afi\ﬁorking Condie;ggfg - .
- , oy > .
1. What type -of phy sic;ljwozkziifinvolve Y& the work done
- inside or outgidé? Unde :ggg,kinﬂ/gglzgiditions? Do
g people in this occupatiqﬁ rk alone.or with others? ’
- N ____/“T

2. What type of earnfngs can I expect? What are normal
beginning wages? . How rapidly do the wages increase?
Areéwagesjhigyeﬁr.n sotie ‘sections of the country?

- 3. What are thé hours? What about vacations? Is—employment

' steady or seasonéll Are the skills transferable to other

occupations? Is the gork hazardous? Are there fringe
., benefits for employees :

jﬁj C. Social Aspeé;s-of this‘ﬁork :

4 4
1. What kind of service do workers in this occupation’ render
to other people?’ '
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2. Do employers, unions, or training instituions ‘discriminate —

against minorities? " Against men or women? Against other
groups? »

- o’

3: How does the job affect your life style, leisure activities
W °  and health? . ; - -

s@ons do you have for preparing for a career ' Jj'\{,l

in this \y k?. . . S

, , B S ~+~"ﬁ¢] !
5./]‘ What do Nke most about this job? What'a'gyou\ like, ) &
’

/tl"e least?/,- ) S ’

s . ’/ ., '_\‘\ - ¢ X '
\ /) s i B ~
D. Carkter Op//rﬁni:?y/ N 4 { . , .
$l. at are the futu‘é/e}“p ospe 3£ this occupation? Are p ol
J— -workers in demand todég‘_"’% s em oymhént expected ti: I | f
increase or decrease? ¥y - ;

. 5. [
What are the qualifications\‘fea; t?ﬁfis o\ecupétion? {/Is there
an age limit for entrance and t\ztirement? ' Is the ‘oc¢
pation predominantly a male or le occupation? Are
there opportunities for both sekes? Are there height and
weight requirements? y

3. What proportion of workers advance? What do they advance -
- " to? After how long? Is additional training or preparation
needed for advancement?,,

oo

4, How many workers are in the occupation? Can a person
practice this occupation anywhere .ie chooses?™
’ /

5. ’Are there other occupations thag are similar to .thie one
- [ which I should find out about? - .

U R
Bl
- . -‘?J‘éﬁxf‘kb; i
- - B3
e . x " -
a o SR
N v . -~

i

Y,

.

- ¢+ ’

3 v

This quéstionnaire has been adapted from information provided

by Stanley Ferguson, Career Counseling and Placement, University
— of Maine at Farmington, and Paul P, Plevyak, Coordinator. of Business
Education, Board of Education of Baltimore County, Towson, Maryland.

Q ' - ’ 146 : s
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APPLICATIONS OF CAREER EDUCATION IN SHORTHAND
; " Bonnie M. Bunch, Secretarial Science )

—
, =

- INTRODUCTION . T

» .
Shorthand, ‘like all business subjects, makes a contrgkntion

‘4\\\ to general‘!dgg&tion'as well as to the vocational preparation of

Btudents with experiences which will help them develop those

desirable concepts, attitudes and skills which are needed in the

.
- .

" business field.
" The“emphasis in teaching of shorthand in most school systems,
hbwever, is on vocational preparation, Individual students

electing this course, therefore, should have the interest and

»  ability which.with proper training will qualify them later for

)
. jobs where these skills will be used. Schools should be' encouraged

, -
to give increasing attention to guidance and selection of pupils

for shorthand. Students for whom there is
. - : %

success#sﬁbuld be advised to enter other areas in which opportunities

little likelihood of

are better for éhem.
Schools and collegeés should determine their need to provide
se;;Zf%iial t;aining for the following reasons: (1) student's
\‘?nterest and ability, (2) requ%rements‘pf thé local business
communité, and (3) mobility oé workers.
- ‘Sh;rthaﬂﬁ II is a highly specializedlperminal course designed
to deQelop-further the skills in shorthandi ;Zpewfiting, Englzsh,

~and the student's application in the‘broddctiOn of transcripts

'according to mailaﬁle standards.
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GOALS
~

The course content and teaéhing p‘ocedures employed in Shorthand
II should be specifiéallylselected and directed to accomplish two
distinct and separgte: éunctions:r

1r To perfect techniques in taking more difficult-'dictation at
an increasingly higher rate of speed for increasipgly longer __
periods of time. . . /———t;//
.
2, To develop transcription skill comparable to business standards.
These may be stated in terms of goals or job competency. '

"3. To help students i&éntify career alternatives where these skills'
are used. ) ) -

Throughout the course, materials used and procedures employed .

must operate simultaneously toward achieving these goals.
OBJECTIVES

1. To continue the review of shorthand theory so that the student
_may continue to build speed rapidly.

2. To develop the student's skill in the use of the dictionary and
other reference material.

3. To develop further the student's ability ‘to take and transcribe
dictation for sustained periods of time by dictating at higher
speeds during speed building. ' -

-

4, To develop further a broader shorthand vocabulary and
automatization of freque?zly used words and phrases so that
the student may take and kranscribe a variety of material.

'5,— To develop skill in taking previewed new-matter dictation at no
less than 100 woﬂ@s a minute for three-minute periods so that
the student may transcribe the dictation into mailable copy.

6. To continue transcription trainiﬂg so that the student will
develop proficiency in this agga.

i ?%&f§f "
+ LEARNING ACTIVITIES 1 b;ﬁ%“
. ) ‘ _ 1 -‘ \
Suggested procedures and learning\ activities 't’na/; will help Q .-

to develop competency in taking and transcribing shorthand notes are -

AN
-~ - “xk%‘)» N e
- . FOR L .

T

. , & J N
1 1 ‘)/ . T{%f& S
. . o ’ . 1\“&'ﬁ. ’ / L e
- ) - L0,
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-as follows:

1,

and brief forﬁs at the descretion of the teacher.

Dictate all relatéd material in logical thought phrases,

.’ gradually increasing the length of the §hrases to develop

a sustained word carrying ability.

Have a majority of the dictaE}gg_ggterial in letter form.

3. Cons€;nt1y increase the amount and frequency of transcription.
) - L / -

4, Give.a considerable amount’ o} untimed and irregular dictation.
5. Adapt procedures toward making the classroom work comparable to
office situations, gradually developing 4in the student the
ability to work without specific directions and supervisioh.

. ‘ B ’ . . .

6. Encouragé developing work habits of neatness and orderliness. .

¢ . -

7. Emphasize organizing materials for quick, effective use,
particularly the notepook, pen, stationery, carbon paper, .
eraser,. and eraser shield. - . -

8. Make dictionaries and other reference materials available

* during transcription and encourage students to use them in
solving thelr own‘ problems ‘ ) m

9. Emphasize proofreading every transcript and making needed
éorrections.

10. Alternate verbatim with mailable-copy transcribing. -

11. Conduct transcription work according to office procedure and
require quality and quantity standards comparable to*actual
business, standards. ‘

12.. Try to instill a sense of sa;isfaction in work well done.

13. Schedule Shorthand II in a typewriting rocﬁ, so each student
will have access to a typewriter for trangcription.

14. New-matter dictation should be carefully selec&ed for wide )

’ and varied vocabulary content.

‘15. Give varying.fates of dictation daily.

EVALUATION

-

Tests-~25 percent of grade. Tests should be given én theory
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s 2
| v :
Trangcription--75 per cent of grade. The transcrye only .

should be checked for grading purposes.

Suggested marking scale for new-matter dictation:

. . - . ) .
Grade , Bate of* Length of Av; Length Trans. Trans.
Scale .Dictation: Dictation of letters Time Rate
- T 1 N - 7 _ —"_
/ -
A 110 3 min, 100-200 words 30 - 25
B . 100 . 3 min, 100-200 words 30° 20
c - 90, 3 mian, 100-200 words 30 15
D 80 3 min, "*100-200 words 30 -. 10
) ' -
RESOURCES T ’
1. Books: : .
Gregg, W. et. a Gregg Speed Builgxpg for Colleges. D. J. _

Series, New,YorR: McGraw-Hill Book Company, Inc., 1976.
B ! \ -

I .
. Gregg Shorthand Dictionary. D. J. Edition. ¢

TIME CONSTRAINTS

The time fra
gemester.
o=
TS .

»..,:»‘! ',ﬁ‘%i&‘“

o
-

|
3

P o -

-

P

-

ﬁ?ibresenting this unit should be one’

,\Y:I:
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ABPLIQAIION OF ER EDU N IN MEDICAL OFFICE PRACTICE
© Jéne .. Goodwiny Secretarial Science .

)

7, < § .
1
- * '4 -
! s,

.. Imonvktmn ) £

t "o

P ‘¥hi§ unit is designed for studenfs enrolled in a medical

L]

eecrétarial program. Career awareness, job availability, and

need for good office helb-will Be discussed in this unit., The

Y | SE——
©

' course g,would be Medical Off}ce Practice.
‘ : B
The job_of med igh <31stant can be interesting--yet most

¢

demanding of 34 offic sitions. The medical assistant must
. » aet with tact and efficiency, have a sympathetic understanding

people, and a desire to serve their needs under what may be
SR < . ) B .

»

difficult circumstances.
e e Le " ’ 5 .. . . ) ”
‘: -GOAIS - * * B L]

<
¢ -

AL ﬁio orientate students in the conceﬁ@ of t on~the~job
xPerience is, - S : .
. ¢?. To develo knowledge of the duties of a médical secretary
frbm o@fiz\\wigitation . M
» oo [N \
. OBJECTIVES '

1-3' =

I 4
A, To determine whether the knowledge concepts of terminology,-
' and skﬂlls presented ip medically related areas have "been
) traingd, . B . B
/‘Jrert@ﬁ A ) . ’ Py 4
B. Te accelerate and incfease the growth of the vocabulary of -

medicine. < L . »

N .
To emphasize the various types d} ﬂofk in the medical field,

1

To review the necessary persohal qualificdtions, proféssional
*conduct appearance medical ethics, and responsibilities’

S

o. " . ' ) -
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LEARNIM; ACTIVITIES ) . . & : @

l.

v

)
»

Introduction to a day in a dQQtor 8 office; This section ito

be used for a weekly project Give some suggea;ions and < .

discuss the p!ocedures followed the first day at the doctor's

bffice. .- . .

> - _ *

a! Open a new patﬂtnt's file, interview a new patient, and
add laboratory reports and doctors' dictation to the -

patient's record. ] AR

- ;- A )
b. Record charges for the patient's visits and laboratory

- tests.

c» Record appointments, changes in appointments, and
reseryations in Hospitals for the pattents.

dV Prepare various medical insurance forms by selecting
appropriate information from the patient's record.

e. Handle clerical details for the office, including
preparation of purchaseiorders

f. Type materials requested by the doctors such as
abstracts of articltes in professional journals.

, ) |
g. Prepare monthly statements of patlents' egcounts.

h. Serve the doctoro as an assistant in those/ ways
appropriate for a medical office assistant,

Job shadowing: Ot
. . . - ’ - ‘.
a., After discussion of . the office procedures, a” shadow 6f' - .

:an on*the-job training st¥uation should be sqggested.
y .
b. Students should pick a medical area. of interest to
them., A visit to the office and a study of procedures
used in each training situation should be observed.

For example: Visit an optometrist's office. . Following the
daily rouiine of an office assis#ant will enable the _student
to se¢e an eye exam, followed with ahatting, testing, and
fitting the glaasep Make post=check-up appointments and
prepare patient s card for the file,

Cbss project:' ) 3 . g h '/

’ ~ . '

a. Each stiident would outline the job and office shadowed
and discuas‘the outline and outcome with fellow students
+in clasgs.

*

. '
.
‘ _/ - ’
.
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RESOURCES

*1. Books: -7\

w . : _
+ Medical office procedures book., : T S

2, 'Instructio'n‘al Resources:

.
.

Dictating .and transcribing material->indtvidual. machines
and medi.cal tapes. ,

. ’ —

. . 7 .

*
- Typewriting materials+#-typing paper, carbon paper, erasers,
pens, pencils, and fplders. '
-4

. 4
Rules for transcription and &rrect word division.

» ’

ot . ® . . ' .
EVALUATION ‘ .
An oral repgrt on office visitation is the basis for evaluation.

TIME CONSTRAINTS '

4
-

This unit is recommended for a one-week prﬁct.
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APPLICATION OF CAREER EDUCATION IN MACHINE SHORTHAND
, Néncy A. Hogan, Secretarial Science
. ' Thelma S. Vining, Secretarial Science’

x
oy

INTRODUCTION
ToGch or machine shorthand does fot shorthand what -the

typewriter did for handwriting. Through. touch control of 24 -

*

one can write phonetically all the soqnds that make t uy"

¥

Since notes are machine printed there is

less distortion as compared with manual shorthandJ " whatever

the recording spbed Machine shorthand is the recerding of the )

spoken word on a machine as opposed to manqe} shorthand.

For secretarial and/or court’ reporting students, touch
~ .

shorthand training opens the doof to 'unlimited oppoxtuniéies in?

business and goyernmenﬁ. It permits studefits to rapidly’attein '

an egployable:skiil. The student can be gainfully employed while

continuing to develop gsecretarial or reporting skills for advance-
ment in hgglher ehosen profession. “ . ) .
o~ L ~
The following unit is designed for court reporting students

who, having chosen their career ‘goal, must now refine the skill of

handling one aspect of courtroom procedure- nemely, courtroom .

- »

,teszimony.

Also referred to as Q & A, this ig one of the most -

+
frequent types of material that a reporter records.

In.Q & A . -
the questibner-(QSuaily an

- ~ 4

’ attoiney_forféne of-the parties) and the witness. ’

3
- In Rddigfon to retbrding the words of the speaker, the reporter.’

mugt become skilled at machine manipilation in order to code or ,
£ 7 ) »

P R
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designate which person (questioner or wiéness) is 'speaking. This

L3

is done by using special banks of keys to indicate the questions”

- and answersg

- =
'3

Q is indicated by striking STKPWHR -~ (Stroke.the left side of
the keyboard once),

Ais indicated by’striking FRPBIGTS - (Streke the right side
. . of the keyboard once).

&

L : .
' This technique is much faster than recording the names of thé

-

N Y

-speafers, and it most closely follows the appearance of the.transcripf
4 , 1) w .. ' N »

since the names of the questioner and witness do not ocecur in the

typewritten transcript. . % )
. | - <
Below is a sample of the use of Q & A: N
WHAT- WAS SAID : ' S
Q What is'your name? fﬁix?WHﬁ ' A
’ . . . WH A '
. s 5\ , o
\ )} | ‘ "KWRO UR \ ! .
’ St va—— * : TPHA .EU PL : *
- . . STPH . \ ‘
- ‘ \ " FRPBIGTS
A John Smith, SKWRO PB
. . .S PH.  *EU T
. FPLT
Once a student beccﬁes comfortable with the procedure that )

must be followed, a hig egre@‘of gkill in handling this’ type of &

dictation must be bui1t 8o that one wi11 be abie to produse a

1

o _ verbatim transcript of Q & A proceedings. - *
Lo As a cqurtroom witness mdy be an expert in a particular area, ’
o oo ' + R /‘ ¢

e.g. a physician, it is important - for tﬁg student to begin develop-
*ing vocabulary for technieal recoaﬁ}ng;’
- y X K , _
. . b 7 ;

- ! - N £
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. . Because -of the frequent medical testimony in’ the courtrocﬂ' the

.
-

student is drilled and tested on Q &'A medical materlal which, because

’

of its difficulty, will be slower than conventional Q & A:

s

-

Q How did the injection of the salt solution relieve the
. pressure? - i

A The salt solution sucks the fluid‘from the brain cavity..
When the dura was qpened it was found-free of all aspects
_except that portion lying directly over the ascending
" parietal convolution and gyrus.

In subsequent semesters, the student contimues to build speed

on straight and medical Q& A'material. . -

-~

féurth semester court reporting students.

This unit represents the introduction of Courtroom Testimony' to

x

Course title: Machine
/ Shorthand III. o - r . :
OBJECTIVES I o Y
‘1 To introduce courtroom testimony so that the student will’

be aware that a large percentage of court reporting work
involves courtroom tesgtimony.

» ”

(\s,—'\\ - .

. 2.. To present machine manipulation that the\\tudent must use
* ' in order to become prof1c1ent in designating speaker
idéntification, ) .
3. To dictate and drill on courtroom testimony material so '
. that the student will develop a high  recording spegd. .
* LEARNING ACTIVITIES ” T

-

As the student progresses in the program various activities “oe

-

- - - i
« cen be considered to aid the student: ‘ "
= ' * "§
1. Student visitation to courtroom as observers. ¢’ 7
7. . o
2, The’ use of records or .students*in the classroom, student -

practice end build speed on two-, tliree-, and four-voice

dictation.| -
2 ‘ \ ' ~ -

- . 154 o
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3. An experienced court reporter visits class and talks about
" his/her experiences and the job-market situauion;

S 'y

. 4. Setting up courtroom v1sitations where the advanced student

goes to court and records the courtrodm ptoceedings

Technically,_this unit’ néver ends while ‘the student is in

. v/ college. One conséantlf builds recording 8 Egd in the Q & A #rea

]-be able to attain
Loy . “

a high degree of proficiency. That student/also has a goal to be

- able to p!;s Q & A tests administered Qy the National Shorthand

L

dn

Reporters A530ciation which is adm1nistered at 225 worlls, pgr minute.

\ _ o
This" gpecxal national certification is to “the court reéﬁrter what
the CPA i:s to the accountant. o

a

RESOURCES +

C o, 1. Instructidnél Resources:

-

Var1ety of material published by Stenograph and National
Shorthand Reporters Association. -

+

‘ EVALUAIION . : ,
Students must meet basi; speeds at the end of each‘semester;
meeting course ;equirements. ’
TIME cbnsmﬁms

As said before, '""this unit never. ends while the student is in
B, > collégei He/she constantly builds recording speed in the Q & A area
to the highest possible degree so that he/she will be able to attain a

bhigh degree of proficiency."
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APPLICATION OF CAREER EDUCATION IN CAREER PLANNING AND PLACEMENT
Ann Korschgen, Career Planning and Placement
Dave 0'Gorman, Business Administration

/ 4

- -~
i - INTRODUCTZON

. ’
’ One of the objectives of Career Education as outlined by the
. - . ’ . H . )
United States Office of Education is to enable "Students to Ldentify
R .

and describe their own currept interestg and values." Many college
s and'uﬁryersity faculty members may agree at this fs a worthwhile
objective, but they are uﬂolear as how to incorporate it into

their courses, especially as related to course content,

i

. 7 Also, even if they are successful in developing strafegies which

seem to facilitate student self-knovledge, it-is difficult for Bither

[} v '

the faculty or thd students to measure actual attainment of this goal.

GOAILS
This particular strategy'has been developed to help students
‘ identify and describe their interests and values.A.Ap the game gime
the strategy provi&es a standard for measurement of the accomplifh-

ment of these goals. In addition, this.strategy is flexible enough

to be applicable to many different courses, especia}ly those related
to business administration. The strategy has important implicatjions
for the future pctivitiqs of people in management, such as recruiting, -
ot . ' training, and assessment of personnel. It also helps students more
easily-associate théir valugf_wigh different career objectives.
. A secondary goal of thi; strafegy is the exposure to and
development of better jobuintervie;iné behaviors through practice

and articulation of values and interests in a mock job interview

.\ situation. - !' .

o
ol




OBJECTIVES

» 1. The learners who participated in values glarification should -
+ evidence better aelf-understand{ng'in career-related questiéns:
as opposed to those who did not participate. ‘

.. 2. The values clarification exercises should become more
) meaningful when the learner can see their applicability
to such an important situation as performanee in the job
interview. ) '

?

g LEARNING ACTIVITIES ’

1.. To Help Learner Identify Values and Interests. To achieJ:\\\\

this objective, the learner must participdte in a minimum

of three (3) separate hour-long value§ clarilication

exercises. Recommended exercises are found in Values

Clarification: A Handbook of Practical strategies for

Teacher and Students by Sidney Simon, Leland Howe, and Howard

p Kirschenbaum and could include: '"Twenty Things You Love To Do,"
"Personal Coat 6f Arms," and "Strongly Agree/Strongly Disagree."
In each exercise students are asked to complete and then share
théir responses verbally with the others im the group.

To achieve this objective, the learners are asked to.participate
-in a mock job interview session after the series of values

clarification exercises are completed. In the mock interview, °
+ each learner is asked specific questions designed to measure
-gself-understanding as related to career pbjectives.

RESOQURCES
7
+ 1. / Books:

.

_Simon, S. et al. Valueg Clarifications: A Handbook of-Practical
R Strategieg for Teachers and Students. New York, N.Y.: Hart
‘Publishing Company, Inc., 1972.

+

2. Assessment Instrument: S
/ Mock Ihterview'Questionnaire, Husson Collegé,‘1977.‘
EVALUATION '
L X Agileast two impartial raters are hugges&e& to evaluate s€udents ;

o

accorqing to the self-knowledge exhibited in their responses to the

interview questions (See Appéndix A for qﬁistionﬁ and the accompanying
e

, . 159

ERIC  ~ 7 .. )

2. To Help Learner Articulate Values as Related to Career Interests., - ~\

i
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rating scale). Evaluation by the saée raters of a control group

of students not participating in the yalues clarificétion exercises

is_recomendm'rhis is to demonstrate the measurable differepces
- in self-understanding as evidenced by those éarticipating in %alues

clarification exercises as compared to those who are not,

' TIME CONSTRAINIS | .

The values clarification exercises .can be done in a minimum

1; three hours. The mock interviews are‘usually 10-13. minutes

1

- per student if the same questions are used as given in the appeﬂaix.

Two' to three hours are recommended for discussion.

.A

-

-
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APPENDIX A

STUDENT'S ID

RATER'S NAME

‘Rate each question according to the ?ollowiug?criteria:

HOW MUCH UNDERSTANDING OF SEIF WAS INDICAIED IN STUDENT'S RESPONSE
TO THIS QUESTION?

Use the 5 point scale below for each response.-—-A .rating of 1 = low
means the student was obviously not able to indicate by his/her
response an understanding of self. A rating of 5 = high means

the student was well able to indicate by his/her response a good
understanding of self:

-

- =~ ) Please circle
da Low High

Question 1 ) . -
Did you enjoy your four years at Husson? Why -
or why not? : 1 2 3 45

L]

Question 2

Do you feel that you received a good general
training? ~

Question 3
What are your future vocational plans?

Question 4
What qualifications do you have that make you
feel that you will be successful in your fiel®®
Question 5 f ) Yo
at kind of boss would you prefer? Why?

mmadon6 . ’ -
Which is your prime concern--making money
“service to humanity? Why?

Question 7
Can you take instructions without feeling upset9

Question 8 ' -
What types of peopl% seem to rub you the wrong
way?

-

* Question 9
What have you done which shows initiative and
willingness to work?

Question 10 -
What are your own special abilities?

16




_are completing two-year secretarial programs in the -legal and -
° .

*
professional .skills and the improvement of their secretarial j :
. N /
competencies. ‘ ’ - S j N
OBJECTIVES _
v ¢ ) = \ ; ‘
Students will: . . :

: /s
152 .

, APPLICATIONS OF CAREER EDUCATION IN ADVANCED SHORTHAND ‘. ﬁ\ ‘ J;Eif
Pauline N. Saba, Secretarial Science ‘ 'wws . N
- . - ]'I‘;"}/. -
» . . ‘ :i-"iv
INTRODUCT ION \ CuEn
Advanced shorthand is presented in the finaf'semestep (fourth).. \

of manua¥ shorthand speed development. The members of the class

3

executive secretarial areas at Husson Célleée. The competencieé
achieved in this course should Nable these students to achieve
success in the world of work in their chosen fields.

" The Career Planning and Placement Office at Husson College

conducts ﬂ%ﬂinars for prospective éraduateé in the areas of

interviewing, _apglication letters, and data sheets. This

instructional unit, therefore, will not concerm itself with

these éspects of career developmént. . ]
GOALS o , :

Goals for these students are to demonstrate the ability to  _

record dictation of unfamiliar material at an acceptable speed ,and |’ |

to, become more awire of work situation which require these skills. . ff?jz

¢ b 4

This unit is designed to assist them in the refinement of their

1. Record dictation of unfamiliar material at a speed of 120 .
w.p.m. for two- and three-minute periods and to produce
mailable typewritten transcripts with.one carbon topy -

‘within a prescribed time limit. A minimm of two 2-minute ( }

and one 3-minute dictation must be transcribed correct}y-to I
- meet the requirements of the course. Ten minutes is allowed ] o+
. for transcription of the two-minute dictation and fifteen '

minutes for the three-minute dictation. : .

o™

162 - . .
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2. Examine careefr concepts other than baa1c technical secretarial
skills. For example,

2

a. decision-making

- *
b. career awareness ~ ‘——-\‘\\\*_~ -

c. vork attitudes
LEARNING ACTIVITIES

1A. The homework assigmment for each class period will include

the reading and writing of one complete lesson from the
text., \ @

B. Students are also éipected td use “supplementary dictation
materials available for ‘their use outside the classroom,
Speed in shorthand writing can be increased only by
concerted, daily- practice. . B

C. Additioaml outside\assignments will~Consist of exercises
for the review of spelling, punctuation, expression of -

e profess1ons will be presented. Students will -
learn tie correct spelling, pronunciation, and definitions
of terms used in such areas as accounting, management,
finance, marketing, statistics, and the legal and medical
professions.

E. Classroom activities will include teacher* dictation af both
familiar and unfamiliar material at various speeds. An

. illustration follows:

w ‘ )

Va
1) Dictation at 100 w.p.m. -
————

L3

2) Repeated dictation of the same materiag at 110 y.p.m.

~3) Repeated dictatiSE of the same material at 120 w.p.m.
1631 dictation at 110 w. p.m. for controlled writing.
: Students will be called upon at random té read portions
of the dictated material.
5) The final portion of the class period will be devoted to
taking dictation of unfamiliar material which the students -
wiltgtrapscribe immedia??ly

K
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Students will be allowed two minutes to set up each letter.”
The setup includes the following: .

-
-

“1) Asgemble and insert efrbon pack into typewriter.

-

2) Adiust margin stops.

3) Type student name and number, lettér number and
dictation speed at the-top of the letterhead.

',4y Type current data, in’ide address, eﬁa salutation. -

At the end of the two-minute period, the instructor will
start timing the transcriptiofhof the body of the letter.
Students will have ten minutes to transcribe a two-minute
.dictation and fifteen minutes to transcribe a three-minute

dictation. Two letters will be transcribed at each class T Ng

meeting, and the instructor will read the dictated material

so that students may check the aceuracy of their transcripts.

'In addition to the actual -text of the dictated letters, the

following points.will be included: }
S cot ’

a, Spelling of troublesome words. . A

»

b.  Punctuation . S S

c. Suggested paragraphs ‘
d. Expression of numbers

A maximum of three tramscription- errors will be accepted on a
three-minute letter, but nc errors will be permitted on the.
two~minute letters. o ’ o

. - *  {
Throughout this unit of instruction, various related areas
will be presefited for disqggssion. X -

Discussion: THe 1mporf5nce of being able to make quick
responsible decisions in a work situation. i L

’

- Research indicates that the present cost of producing an

averdge-length busineas letter is slightly in excess of ‘$4,
The secretaryf' desk or work area must be organized so that .
frequentry used equipment and supplies are where they can be
reached quickly. A key requisite to success as a secretary
is sensitivity to time--both his or her own and that of
business associat¥s. It is important that all activities
for which one is responsible are completed on time and that
the employer's “schedule is kept. ~ ° e

*
4
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.~ “B. Discussioti:’ Career_awgreness‘conce;;ts‘g they relate tow

:\. sectetarial students. .

¥ _As a preliminary assignment, -students will draw up a set of .
"‘career objec;tjfiwea)nd an Qutline of the duties and responsi~ '
bidities which they feel are appligg%le to the Ppsitigns .
which they hope to attain in the world of work.” Discussion
'i.n class will hopefully refine some of their concepts.’ *

o . .

~~

s

C. Discussion: %h;vior ’as‘ﬁ tefllection @f work attitudes. v

“The hecretiry, must be séﬁsttive to the cost of an errof"--ngt
only in losf time but jn the significance of an ergor. This

Specific illustrations 6f various types of errors will be
.presented for discusgion; for example,.'the spelling of names
+* and’addresses, amoynt of mongy, dates, times, etc. A simple

comma can change the meanfng intended by the employer. A <

. . misspelled word in a communication can stimulate doubt in the
mind of the retipient ag td the’ knowledgeability of the ‘sender.
f . . A v h
Written eommunications presentsan image of a firm by their
accuracy, clarity, and-appeatance. Secretaries, too, effect -

, the imﬁe of a firm by their attitudes rd appearance. .

-

.

‘1. Books: - - * , e . _— |
, Gregg ‘sxérﬁ Speed Buildigg;,Diax;lond Jubilee Se'rieg. Gregg
- Division of McGraw-Hill Book Company. ’ .
B | Century 21 Shorthand'*‘Dictatibn gnd .Transcrg&‘n Pro jects,

Collegiate Series. South-Western Publishing Gempany.
L 2. Ithructional Resources? g
v » : Lo
The shorthand laboratory is available daily for taking
-dictation from cassettes prepa& by the Gregg Division of -
* McGraw-Hill Book Company. These cassettes contain material
~ diftated at speeds ranging fro 100 w.p.m. to 150 w.p.m.e
Phonograph .records preparedpby Djctation Disc Company at the
) v speeas' may be borrowed from the'Husson College Library
;g.u ditional speed-building practicoutside of class.®

s - -’
. 'Mnny! secretarial handbooks are also available in the Secretarial
“Weience Library. - e . » -
RN . .

'
- .
- .
- ‘ d’ > N . 4 . .
Ld
- »

can vary from the embartassment of the person respdnsible to 7’
a lowering of the prestige of the firm-to the loss of business,’

- .
[ 4
"I
-
¢
*
-
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A
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EVALUATION ¢ | oL -

Each tesé letter tradscribed in clas;ais an luation of
the student's ability to write and transcribe Wnfamiliar
material/dictated at speeds from 10D w.p.m, to 150 w.p.m. : s

speed ‘become a part of the final course grade. A suggested

‘ scale/is: Y ‘
1. /120 w.p.mw.~=C * ~ ' AN .

> j
2. 130 w.p.m.--B °* N
© 3. 7140 and above w:p.m.--A

2. Students may conduct their own subjective evaluations concerning
" the relevance of career concepts to this course. . _ ,
. - ’ - —

TIME CONSTRAINTS ) y ¥ : '
" This instructional unit will be<presen. in one semester [
“consisting of 44 c%iii:iiiijngs of 100 minutes each.. Dy
' . e ‘ : v

’ . ‘ - ’ 7
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APPLICATIONS OF CAREER EDUCATION IN ILABOR ECONOMICS ' #
AND GENERAL ECONOMICS '
Charles Sullivan, Business Administration .
‘ o A o -
INTRODUCTION . - ) . i 4 ‘

The-purpose of this unit is fo/awaken college students tqo the

L4 T : .
potential significance and impact that 1abor unions might have on

their chosen careers. In the process of career exploration, the ~

student sh"ld be encouraged - to 1nvestig;7e which jobs present®
* \ ~
or'poténtially require employees to join a.unions Furthermore,

the students should determing whether their person:i vaiues and

—

attitudes are compatibie with the presence or absence of a union

in their chosen careers. It is dntlcipated that this unit should

-

[N

e£t3hd over the scnester and’ be equivalent to one preliminary report

- ®

and one term report (about 25% of the final grade).

-

GOALS < -

~.

. . ; ) )
The activities in this unit are designed to help students
collect,'organiie, interpret and present data on tpeif perceptions

-

’ ~of the ootential significanee of laber unions in the student's
gselection of a cateer.‘ It is hoped that the student's awareness

T . [

will focus qg;n factors such as tollective versus individual bar-
» -

gaining, job security, job flexibility, promotional opportunities,

potential earnings in making or confirming a career decision

v L

. OBJECPIVES o o
1. At fhe beginning of the course the student will complete the
attached examination (developed by the instructor and the
students) to ascertain the students' personal attitudes about
labor unions. : .

' F .o

pobility, fringe benefits, status, job satisfaction happiness amd.

AN

J
’

o\
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L. g . A * . . »
2." The }§udegt will dewelop a background in the history, purpose
. -and objectives of the labor movement by reading the assigned
material, attending course lectures’and discussions, and doing
- indtv{dudl-repearch. ‘ ’

\ « ~3. The sEudent‘yill pfepare a list of the ways tRat labor unions
oA have affected working conditions positively and/or negatively.
. - y . “ . B

, o LY . OR
. o, } g . _ )
The student will prepare a list of kinds of occupations which
L . require joinfng a union and those which do not require joining
e - _ - a union. M .

v . ! - ‘ OR . Y u . o r
R 3
. . ¢ « . .

The student will prepare a list of the things which ,students
should know about labor unions. N .

* Y 4, .The student ;iLl demonstrate analytic ability by'selecﬁ{Qg -
Tt from a prepared 1ist, a biography or autobiography of a prom-
inent labor leadﬁr, and preparing a otde ﬁage report indicating
. the student's opinion as to the most important decision made. by
. the labor leader affecting the labor movement. T
A . ; 1“ -
/TR <.

-
. -~ 2 .

:* The- student will selectone law from a list of federal legis-
.. ldtions and prepare a one page report indicating.which section

4

- labor movement. . ’

5. The 'student will interview ghreélpersons currently employed ih
the student' jor field, using the attached questioonaire.
The student will use the results of these interviews -to support
- or challenge his/her own judgement concerning unions. :

?

g - 6. Based on inter§;ews, reading assignments, course notes, and’

personal research, the student will decide whether the absence '

or presence of a union has apy{sigﬁificance for him/her in

. deciding on a career. - R h =

7.~ The student will continue or modify his/ter prograﬁ of action/ -
study as a result of the decision made in 6 above. - -

. » LEARNING ACTIVITIES . » . . Y
' 1, ~§t§itude Test: The students barticiphtiné in the unit prajecty
will take a designated test to reveal their attitudes toward
labor unions. ; The test must be taken prior to the -seventh
course lecture. Jf - ' v
" e .‘
o 16§ |

e

or -provision of the law has-the most signtficant impact on the -

.

-




. ®»  ofithe subject.

2. Interviews: - The stuaents will interview three people who are
currently employed in their ‘career category. During these °

- interviews, the students will administer the labor union
attitude test to their interviewees. ‘The students will
summarize thé attitudes of the'inteiviewees and submit a report
prior to the twenty-first lecture.

3. Curriculum materials: ' The students will read the textbooks,
other assigned materials and attend course lectures and
discussions. . . AR
4. Biographies autobiographies and 1{5;: legislstion' The
student will dkcide on the major contribution of an outstanding $
., labor personality to the union movement after reading the
laborite's biography or autobiography or the student will g
decide on the major differences of a piece of federal
legislation affecting this labor movement, This report is -due
prior to the thirty-first lecture.

5. 1lists: - The, student will" prepare a list of the pros and cons
of labor unions, a iist\of the occupations that are organized
and ‘unarganized, or a 1i . of the things-that a student-should

- know ‘about labor untons. is list should be submitted _prior
¢ to the tuirty-fifth lecture -

6, Report: The(ﬁinal report should be a minimum of four double-
spaced typewritten pages. It shodld summarize all the leardhipg .
activities dnd the conclusions'drawn from each activity. Finally,
the student is to_conclude what potential significance and impact
labor unions have on his/her chosen career, and whether as a
result of the study he/she will continueLtoward the ‘same career.
~~'1——- -

7. Retestz ~The stu%eht*wtllwcgain=take the attitude and informa-
tion test to determine if the studentis attitudes toward union-

Oization have changed as a result of hisfher increased knowledge -

Hopefully, the student will score higfer in the ,-.

"knowledge about uniong'" section of the exam,

RESOURCES . S ' .
.1. - Booksg LT ’ Co.

~Economics of

Bloom, Gord n F. and Northrup, Herbert, R . .
Richard D. Irwin,

Tabor Relatfons, (7th ed.) Homewood, Ill

"I.n-c.. 1973 ' N . '
MbConnelL, Campbell Ecomomics (éth ed.) Nei York:. McGrawTHill
Book Co., 1975. . . . m

+ - Y . L4
1 4 l s .
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Occupational Outlook Handbook. Washingtom, D.C.:  U.S. Dept. of _
Commerce Bureau of Labor Stat13t1cs 19V6 1977

. ) S \ ’
Trenton, Rudolph W. Basic Economics. (3rd ed.) Englewood Cliffs,
New Jersey' Prentice-Hall, Inc., 1973,

2, Adsessment Instruments- -

Self-designed Attitude Towards Labor Test?

3." Instructional Resources:

~

Course reading assigmments.

R Course lecture notes.
\'\ ’ . ' . ' . . : ’
Bibliography of biographies and autobiégraphies (see attgched).

»

Community peoble'inte;biewed._:'

.

Local AFL:Cf0 Labor Union Qffice Persomnel.
'4, 'Handouts: )
Bibliography of suggested readings.

PR

EVALUATION -, . .
1. Student .~ °

a. Each preliminary step in the career education unit willvbe '

evaluated on the basis of reports submitted for:
9

1) Timeliness .

2) Completeness -

-

3) Neatness and styf;:;f presentation
4) Clarity of.thougﬁt E R

The final’/report will be eygluated on- the basis of:

-— ~

1) Timeliness e "

2) Completeness -

3) Neatness and style of presentation

-1 (‘)

»
»




. ' : ' S (3

E 3

8

4) Asgembling and inteépfetation of findings.

S) Analysis- and correlation of 1nformation to student 8
_career objective

2. >Program
The um t wi11 be evaluated by 1sau1ng a questionnaire designed
to elicit positive/negative feedback on the unit.

’

TIME CONSTRAINTS

»

1. Attitude Test must be combleted prior to the seventh-lecture.
‘2, Iﬁterviews must be campleted prior to twenty-first lecture.
3. Biographfcal autobiographical or legislative report must be
submi tted prlor to thirty -first lecture. ,
!
4, Student eyaluation lists must be submitted prior to the thifcty-
fifth lecture.
N S - ’ - .
> 5). Final report 4s due prior.to the last coirse lecture.
\.-' 1‘ | . ) . :7
¥ ~
<
$
1 1 {
- ; .
‘ P { 7
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' EXERCISE SHEET

S v . ;
De¢{sion-Making*Exeggises

%

,f; Directions: The following is a list of important federal

legislation that has affected unionsmanagement relations  and
workers' rights. Select a.law, research-its impact on
organizéd labor and write a one page report on your

‘evaluation of the most significant aspect of the law.
Sherman Act of 1890
Clayton Act of 1914
Railway Labor Act - 1926 (and subsequent amendments) .
Norris~LaGuardia Act - 1932
National Labor Relations Act - 1935 (Wagncht)
Federal Social Security Act - 1935

" Fair lLabor Standards'Act -~ 1938 (and subsequent amendments)
Taft Hartley Act - 1947
Landrum-Griffin Act - 1959 (Labor Mangement Reporting -and

Disclosure Act)

Equal Pay Act of- 1963 . ’ -
Civil Righits Act of 1964 (Title VII)
Age Discrimination in Employment Act of 1967 .
Occupational Safety and Health Act - 1970 (OSHA) .

Direct%ons: Select the name of a promfnent lébor leader (paét

or present) ; read his autobiogrAphy or biography and write a
[ 3 « ey

- one page report on your evaluation of the most significant

contribution that your selectee made to the labor wmovement.
The following partial list contains some suggestions -for your
L] s

&

considerafion. - . 3 '
L . . 47

Terence V. Powderly - - Walter Reuther

Uriah S. Stephens : . James Hoffa

Samuel Gompers , ’ *  George Meaney
- John L. Lewis Philip Murray

William Green {ohn Mitchell

-
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. k _ HANDOUT o
E Co, . BIBLIOGRAPHY °
n .

‘Required Reading -

Books: .

" 1. Aatobiography or biography of a prominent labor ledder.

2. Bloom, F. and Northrup, R. Economics of Labor Relations.
(7th ed.) Homewood, Ill.: Richard D. Irwin, Inc., 1932.

3. McConnell, C. Economics. (6th ed.) New York: McGr ill
Book Co., 1975. _ -

Articles: . . L )
1. Heilbroner, R. L. "The Changing Face of labor." :
- American Issues Forum, Maine Sunday Telegram, Feb. 1, 1976.
. . '"History of Change in the Labor -
. Force." American Issues Forum, Maine Sunday Telegram,
Feb. 8, 1976.'

3. . "Work: An American God." American
Isgues Forum, Maine Sunday Telegram, Feb, 15, 1976,

4, . . '"Beyond Work: Problems for the
Future.'" American Issues Forum, Maine Sunday Telegram,

Feb., 22, 1976. . ,

5. Perlman; S. '"A Theory of the Labor Movement." New York:
The MacMillan Go., 1928, Reprinted in Lleyd G. Reynolds
et. al., Readings in Lidbor Economics and Labor Relations.
(6th ed.) Englewoods Cliffs, N.J.: Prentice-Hall, Inc.,
1974, L :

6. Sullivan, C. M. "The Right to Strike." Bentley Business
and Economic Review, Vol. 5, No. 2, Feb., 1969. )

7. Taft, P. "Theories of the Labor Movement." Reprinted
in Lloyd G. Reynolds et. al., Readings in Labor Economics
and lLabor Relations (6th ed.) Englewood Cliffs, N.J.:
Prentice-Hall, Inc., 1974/

Periodicals: -
Survey of Current Business, U.S. Department of Commerce,
Social and Economic Statistics Administration, Bureau of
Economic Analysis, : , T '

-

v

Suggested ‘Read?ngs: !

1. Barbash, J. Llabor's Grass Roots. 'New York: Harper & Row,
1961.

2. YBowen, H. R. and Magnum, G. L. Automation and Economic

Progress. Bnglewood Cliffs, N.J.: Prentice-Hall, Inc., 1966.

3. Bowen, W. G. Imbor &hd the National Economy. New York:
W. W. Nortop & Co., 1965.
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* HANDOUT' (continued) - .

4. Brissenden, P. F. The I.W.W., a Study of American Syndicalism,
w York: Columbia University Press, 1919.
5. Commons,.J. R. A History of the Labor Movement in the United
States. (4 vols. ), New York: The MacMillan Co., 1918.
6. Dunlop,,J. T. and Chamberlain, N. W, eds. Frontiers of
‘Colleciflve Barggining, New York: Harper & Row, 1967,
7. Estey, J. The Unions: Structure, Development and Management.
(2nd ed.) New York: Harcourt Brace Jovanovich, Int., 1976. —~ 7
8. Gitlov, A. L. Labor and Manpower Economics. (3rd ed.) Homewood,

.I11.y Richard D, Irwin, The., 1971. - - -

_ 9. Gompers, S. Seventy’gears of Life and Labor. (2nd ed.,) N.J,:
s Relly Commons, 1957. ~ . :
10. Gregory, C. O, lLabor and the Law. (2hd ed. revised) New York:
Norton & Co.,.Inc, s 1958.
11. James, R. c. and James, E. D. Hoffa and the Teamsters, a Study
T of Union Power. N.J,: D. Van Nostrand, Co., Inc.¥ 1965..
12— Kennedy, R. F, The Enemy Within. New York: Harper & Brothers,
1960. K 2 ,
.13, Kuhn, A.. Labor Institutions and Economics. New York: Harcourt,
,,Brace & World, Inc., révised 1967.
14, lester, R. A. conomics _of Labor. "(2nd ed.) New York: Mac“illan
Co., 1964. ]
15.. Morgan, C. A. bor Economics. (3rd ed.) Austip, Texas: Business
. Publications, Inc., Irwin-Dorsey, 1970. .
16. Powderly, T. V. The Path I Trod. New York: AMS Press, Inc., 1940
17. Potter, D. M. and Coetzman, W. The New Deal and Employment, New
o York:” Henry Bolt & Co. 1960
18. Raybacle, J. G. A History of American Labor Expanded and Updated.
New York: The Free Press, 1966,
* 19. Reynolds, L.°G. Labor Economis and Labor Relations. (6th ed.)’
Englewood Cliffs, N.J.: Prentice-Hall, Inc., 1974.
20. Sloane, A. A. and Whitney, F, Labor Relations. Englewood Cliffs,
N.J.: Prentice-Hall Inc., 1967.
21. Soule, G. Men, Wages and Employment in the Modern U. S Econqu
New York: Mentor Books, 1954. .
22. Terkel, S. Working. Néw York: Avon Books, 1974.
- 723. Veblen, T. The Theory of the leisure Class. New York: Mentor
Books, 1953. : _
24, Veroff J.. and Feld, S Marriage and Work in America. New York:
Van Nostrand Reinhold Co., 1970.
‘25. Walker, A. H. History of the Sherman law of the U.S. A New
York: The Equity Press, 1910. -

-
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APPENDIX A T
S " INTERVIEW SHEET
“m ]
-~ COMPANY ’ o
DATE .
I AM A@mnmmm ‘ °

L 4

- I AM NOT A UNION MEMBER -

I HEREBY CONSENT TO THE USE AND PUBLICATION OF THE RESULTS

FROM THE TABULATION OF THIS QUESTIONNAIRE,

v ’ "TNTERVIEWEE
B L
. INTERVIEWER
; /

- . -

H - '
| 3

' S

— 4 »




- o APPENDIX B '

- . .

PRE ‘- COURSE ATTITUDE AND INFORMATION TEST

A. ATTITUDE , C e YES Mo
R4 %) _

1. Unlons are an indispensable element in the -
economic life of the country. ) o ~

i _ ;.

, 2. Many union leaders have used their union

positions to benefit themse‘xes financially. .

, 3. .Many union leaders haQe known ties with.
~ racketeers and organized crime, '

Unions have become too powerful and should

beé restricted in the abuse of" their power - -

by law. .

5. When they were first"started because workers

were being exploited by low wages, long hours

and bad working conditioms, unions were needed.

6. 1In many industries, unions are needed so the ‘ SR
", legislative complaints and grievamnces of workers "
’ can be heard and action taken on them. k\ T -
7. Most unions in. the U.S. have been working for
< such thingg as national health insurance, higher
i unemployment compensation better Social Security,
mindithum wage laws‘pnd other des1rab1e gsdcial -
reeds.

- N
8. 1If there were no unions, most employers would .
quickly move to-exploit their employees . . K -

3 hY »

Y. Most uﬁioas stand for helping 1ess prlvileged
people get a better break.

10. “Unions have stood in the way of equal opportunity . -~
for blacks, women, and others
11. The continual demand by uniéns for higher’ wages is
‘ the major cause of inflation.
~, ' » \
& ) 12. Professional workers have hutt their images by

joining unions. ° > ) )
a .

the existence of unions .
14. Union d:sg:ds for seniority as a major 9eterminanc
for pro on has reduced initiative among union
workers. * .- “ . *

d ! 135 Non~union occupational wages are not mffected by

: « i L . ' E , .

»




APPENDIX B (continued)

15 “Orrton strikes are disruptive and provide no overa11
gains for workers. -
momnon L
~— 1. Does the occupation that I have»chosen for a areer
require that.I join a union?: - \

2. What are the requirements for joining the union?,

C [

I

]

/.V*"\
Eg% Is there an initiatiom\ fee for Joining the union?
4,

How much are the .union dues?

5. Does the union have a fixed membership?-

s
-

6. How frequently have employees-gone out on strike‘{n
.this occupation? = ~ . .

7. What are the average earnings for this occupation?
- /

8. What.dre the average beginning wages for this
occupation?

9. How are ;alafy)increases and promotions determined?

10. Would I be ekpected to attent the union meetings?
How often?

413 Would I be ex;é%ted to participate in strikes, <<*/
picketing, or boycotts? .

12. Wouiu I be expecqzd/to vote for po1itica1 candidates
i

endoxsed by the on?
| 3

' 13,.“How will joining a union and participating} in union
A activities affect my life style and circle of friendship?

14. Wi11 joining a unidnegreclude any future opportunities
i€ management? . ' ) " ‘

15. If the occupation- that I have éhosen is ﬁi!Epresently
organized,, what iQ\Egz—E;g§ntial for futmre unionization?
+ Are’ gny'efforts curreqtly bBeing made to organize the
workers in this or simi1ar professions’

(.

v

.
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- _ APPENDIX B (continted) - . - T
- ] SR - -
-, C. INVENTORY : _— YES
. ) —~ ~a
"1, I,prefer to be my own spokesman. -
B - 2, Opportunity jggmorée important than security,
- A ) . ‘ "
3. Pperformance 4s a better criterion for promotiqn
_ than seniority.
. 4. Strikes and picketing are not professional o
- - ’ activities. o : )
- 5. I would like to attend union meetings and "
. participate in dﬁ*fn activity, ¥f I join a’
L] " uniOﬂ. .
-6, Unions are democratic. - ' .
P i .
I\ . . -
i . 7. Unions are not discriminatory '
- . o™
A 8. T will be better off if my otcupation is cne .
- . _ that is unionized.
- A -
9, Job security is very important to me..
10. Job satisfa.ction is more important to than
. high wages.
. - . .
« 11, I would prefer to by my own "boss," and sét
my own standards for performance.
12. Workers should not be required to join ugions
) to keep their jobs.
X A ¥ 13. 'Unions stifle initiative, o
P . ' .

13

‘14, I am in&éiésted in rapid advancement.

15. Unionized workers do not have the same ''status"
as non-union workers,

- ‘—J _

\ . N . ’\‘
‘ ’ . R - -

?

\

£\ -




m B (continued)
D RNOWLEDGE ' oo ‘ L,
S S, » Lo % -
P ENCIRCIE THE CORRESPONDING TO THE CORREGT SWER. P
ONE IS CORRECE . . U
’ ? S - .

"1. The c\‘rem: sife of the work force in the U.S. is .
approximately . . s PO
4

a. 90 million ~c.. 50 million ' -
b 97 ml11i0n . d. 150 million °

1

2. The Occu-pational Safety and Health Act (OSHA‘) was a
law pasged by Congress to provide a' safe and health‘y\
workplace for.American workers. . “does not cover one
\nf the follgwing groupg) of employees.%

. . ’ : .
a. . Public sector employées ¢. Union employees
b. Hegyate sector employees d. Non-Un:Lon employees
. - ‘ "

" ®3° The individual offen referred to as "the father _of the
. American labor movemeﬂ"q_vah- .
/\< \_' 5 - . - X
Getrge Meaney 4 < John L, Lewis
?b Wdlter Reuther - °~ =~ * d. Samuel Gompers

a

The currenty presldent of the AFL CIO is

,Wi,!m Green ' " ¢, James Hoffa
.b. George Mean'ey, .‘ * -d, -John L. Lewis

i.ch"of the fsllowtng feder 1 legislative. acts made
it decidely more difficult for employers to ébtain
inj ions aga'inst labor unions’

a. Landrmn-Gﬁiffen o c. Norris-LaGuardia
b. Taft-ﬁartley .- ' 'd'. Wagner
‘ +
. The gederal IQislative act which £8tablished the NatZongl
Laboér Rglations Board and was ¢1eariy,-¥1&bot 8 Magna Chatrta¥-
~ .

was. the . \ L. . . *a

- . N ~ - - * - .
Qa v Wagner Act ~ &, OSHA ° ‘
* b, Taft-Hartley Act - . d. Landrum-Griffen
- T - L I .

- When uQioﬁs or ‘their members receive’ payment f&t work

" not a’ctually_ rfor;ned this specifically ouﬁawed

pragtice is dlled prs ) L

“a, checkoff .,‘ c. boycot&

bs+ feathgrbedding . 'd. closed shop

v &
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APPENDIX B (continued)

/

_The individual worker's right

gl

. ' 170 .
-
€

v - CoN
s(dto attend and -pgrticipate

’@,

‘e
.

in.union meetings, to vote in mnion proceedings, and to » \
@  nominate officers are guarantee% by '
g ‘ _ - . "l. \ . ! -
a. Wagner Act- s c. 'Norris-LaGuardia
b, Taft-Hartley Act d. Landrui-Griffen .
9. Title VII of the Civil Rights Act of 1964 protects workers
fromdiscrimination. The following area is not covewed
un thesact: ™ e . ..
] a. race 4 ‘- c. age * .
b. religion d. National oritgin &
e. sex ‘.
10. The .requirement ghat a warker must join a union after
. thirty days of.employmegt is called: - . '
~ D -
a. cloSed .shop ¢. ‘union shop
b. openr shop P © . *
E.g PERSONAL -3 o ‘
- - r T .
- - PLEASE RNC,‘IRCLE"THE LETTER WHICH APPLIES TO' YOURSELF
g - . .
- 5
1. Sex - o .
a. male e b. female
i ® - w &
2. Class o ) '
; & -first year K c¢. third year . . !
( b. second year . .d. , fourth year
3. Cou;se .. _’I
a. labor Economics o ' = -
b. .[\.;eneral Economics . ;
’ .'- ’ -~
4. Program Major :
a. Accdounting -.2 ygar \K \ .
b. Accounting « 4 yBar - '
¢, Business Administratfon - 2 year’ - .
d. ,Bisiness Admipiwetration - 4 year ¢ ’ ’ ) ’
e. Business Teacher Education . " ‘ .
£, Secretarial Science - 2 year . ] - .
g. SecretariaP Scigifice --4 year ’ N Lot
- .-H. Non-matriculated B }“ . .
‘- ° ' . N " i - - '
v 2 -y 4. " - » :
» . -.?"* Eae - B . -~
- N 1 ,,3 U " . \ ] ) v
' ]
. L - -
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4?‘ AP,PLICATION OF CAREER EDUCATION IN COOEERATIVE 'EDUCATION
RoBert ;D, Thomas, Cooperative Education

AR

"‘{ -
. co
INTRODUCTION

IS T > . . )
Prirr to-becoming cooperative éducation employees, all Husson

L

*

College students who have opted for this program will participate

in a series of workshops designed to make the work/study ex-perience
“

fruitful This unit deals with self-awareness as an aspect of »~ -

?
personal de Iogment . Through individual and small group. analyses -
of the‘tudents personal narratives, as well as working with a

self-directed exercise, students will gain a greater understanding

of their own career development. . \

s

GOAL

©

To aid students in gaining insight into their experiences and

»

- emotions such that “they will Jdevelop a functional anderstangding ~ -~ et

of what worlq‘ they can do we11 why, and w&e they might 1ike to .

" do i;:"j/}- ) ' - ‘_ ' ."ﬂ
- oBNECTIVES . A ,

The students,yill-
!

1. &n.tify an describe‘theiﬂr own)kills and competencies

- 2. identxfy and describe their own' current mterests, and %alues
.3. know themselves and their impréssions upon others. R
El
”, LEARMNG ACTI‘VITIES. v ‘ T .o
Prior to the workshop, ‘studerits wi11 be asked to write a 5-7

page narrative én their past work and 1eisure experiences. ,

Each student will 1%et the skill‘ competencies, im;erests
“and values indicated in his/her personal narrative.

151




3. Studeﬁqfwill form groups of three and listen to each other

,;\( “ read his7her own narrative. The listeners provide feedback

to the reader by listing the skills, competencies, interests,
and values whicb they heard.

. 4." Students will work individual with Richard Bolles' "The
Quiek Job-Huntlng Map."

bl .

RESOURCES , : ' .

¢ ) Pt
‘

* 1, '-Instructlona“l*Resotirces: -

A 5-7 page personal marrative. - /"

~Bolles,-Richard N' * The Quick Job-Hunting Map. The National
Career Development Prolect . Ten Speed Press, 1975.
EVALUATION ' . ’ v

Y - -

1. Students will compare their own lists of skills, competencies,
interests, and values with the feedback from their listeners.
TMs will provide student§ with more information about them-

-~ selves. ..
P2 : »
2., Results of "The Quit:k Job-Hunting Map" will be listed and
examined in lighg of the personal narrative exercise, 8o
that a' composite-1list can be generated

<

DE CONSTRAINTS ~

*work. A Y., s
. ” \ * >
L] * -
“ .. . ']
I'S \
' " _ 4 _ - *.’/ \
" .
. . ‘ ‘ - .
. » % J.
4 3
3
. R ,
. . IQ‘ _“ .' '
,: - ¢ . 1 V,Z' ‘ .- -
- - L
' > 'q \’
¢ . ’ . o
e . - £

T
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& aware that part-time employmerﬁ an_excellent way of °

oy,
LY ’ . ° ‘
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i

S APPLICAI&ON QF CAREER EDUCATION IN SECRETARIAL SCIENCE '

* Patricia B. Trask Secretarial Sc1ence

. '. » “r i M

INTRODUCTION < e Do . . ’

T . »

This unit is io be used in an intemediate typing éls/ss after .

several weeks of assignments on business letters and is. oriented
(\' '

to helping students develop competencies via part-time employment.
: . N .
GOAL ‘ ’ . ‘ \ .

% The goal of this unit is to have students apply their know-

» L)

ledge of business letters to a practical situation, wvhich will

make them aware of_theifvailable job pogpibilities in typing.

DBJECTIVE§ T

‘

Students will be:

-

1. acquainted with possible use of. their typing skills in

part ~-time emplpyment. !

‘2. aware of the job possfhélities available to them on a

part~time basis. .
3. able to apply tteir knowledge of typing h“giness letters '
to an actual businesg situation. -

maintaining their skill competencies and of staying -
abreast’of new typing techniques in the world of business

-

. LEARNING ACTIVITIES . ’ R . . : ‘
,The following activities are gtudent centered: -

A, Sessipn- l - Discuss the various’ ,ways the students can use,
their skills other than full- time employment ‘ )

<4 F ]
1. DuiNng the remeinder of school training
2. When uypable to accept fpll-t1me em loyﬁent T

+ . -
153
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-
.‘ —
& B. ~Distcuss tyﬁes of jobs available in most any area:
: . 1. Type term papers and repor!? for students in area -~
. colleges. ' - ad . ,
. r . ) ‘ . 1 . . . /’q e ! - L
' 2. Type business papers for businessmen who do not have, S
a regular‘secreta:y;,fo_r example, an insurance’
agent’ ' . ) \

‘ 3.- local businesses that have night.c}erical workers; for ,>V ’
o - example, the local ‘banks, nursing homes,.hospitals,

.- data processing centers, etc. .

] 4 ‘ *

- .

T 49 " Reach others- by 'an advertisement in local newspapers V ‘ -

announcing the availability of the student. . ’
. @®. Ask for ’suggesti_ons,éf any other possibilities. )
- ’ . - -, . s /\,
: . C. Pass out..a list of fiames and addresses of businesses or -
;‘, -« indiyiddals and have each student prepare a letter of . o

job inquiry sim’iler to the one they are. to compose for t
homework. : ) ’ :

D. D’i cuss wﬁa; a letter of inquiry is to include. .

/ -
1. Rea_ao&s"for writing. i
\ 2. P—ositi,ons available at 'the‘prese;xt‘;ime. B '
+ .
: r t . oL . o ’ .
. ) 3, If work*i\s available, ’évgra‘gg_ amount during a week. ’
. . . ’ L‘ ‘ « 1‘ .‘ .
- 4. Salary range. ERCRNIAN o . - v
-;. ', - 4/' B - . “‘. i ) . . )
r 5. @ Request for reply for.use with entire class. '
. R 6. ,Date studggl must rep;rt reply to class. .
] z -‘ , 4 R - —. . o
- 7. vVariation of contents, /o, ' .
a. The ¢ontents of the letter would vary according - . ¥
to the regipie (buuim/jssh or individual). ) - R ’
y R . . 3. : '.L‘-A - ‘ . ) 3
: .- A. Session 2 - Discuss gtudents' letters of job inquiry. ¢ « e
' \ B: .Have students type a roughr draft of lét-t‘ to be
) e chdcked for content by the teacher.. ' / . o
L. . v > \ } \) . Lt . N ¢ " .
' & . C. Hefre students type final copy of letter with an ehve i
N - . . ~ } (S s \\\‘L\ . / \ ) . . _- / ,
‘ - . . B . ]
~ ES ? y 4 ! (L‘ 5 ty . -
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,"A. éessidh 3 - Studenrs read letters of repyy to group.

c/‘B. Dfscussions of results and 1nformation received from the
letters; transfer of information in letters to a sthtisti-
cal information chart‘

“ A. Session 45 Devise a bulletin board displéy w&th the letters
- ™  apnd create'a co1orfu1 chart of the jobs\gow available in the

area -on rt=-ti basis' also use the statistical information
chart on the bullegin board. _
. / -
'RESOURCES ‘ SRR

»

o . Classroom typiné book, English gramﬁar,book, letter writing

textbook, telephone directory, and classified section of the
« T o ” B . i .
local newspapers are to be selected s appropriate- to the
. . @ .
L] - v .\
particular class. = P R

7

. EVALUATION ) .
7 . . ,
The carbon -¢opies of fhe students' letters would be graded

5 L] - “
for contents, neatness, placement on paper, and accuracy. A

- - - - - . a - ——

-

chart of statistics would he placed on.the bulletin board which-: P
I, : , . '
would show the information received in the repliei‘to their

lex;ers; in other words, what jobs are a&ailebleg I .
TIME- CONSTRAINTS ' I - : .

The first three days of this unit would be withifi-a one

. reek period. The activities to be done after\feceiVing the"

v

an ers to the letters would take at leasﬁioné—qay, hopefully . .
. 7 . 4
within a week's timé'of*the first three days' activities, ' =~ . -~

¢
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The preceding units represent faculty and adpinistrative
. " ¥ : : -
efforts to infuse career edQcatiqn concepts into education,

human development, and business education at the ahivers{ty

of Maine and Husson College. The University Seminar Series

" was succeisfﬁl in providing a.meanskthrough which this end

" could be achieved. ‘However, implementation of these or

similar units now becomessthe regponsibility of educators

’

who are concerned with their students' career development

and their own quali«y of teaching. 'y g

l‘ .A - - \\

! ’

‘ \>l‘ .
-l .
7\
TS ]

- . ~ 3
N “‘ Lo :
) 7




Chapter 4 -

EPILOGUE

‘o N * . . - / .
: The‘infuaiqp of carger educatfﬂn in post-secondary
- L]
institutions will receive copvlnued impetus in the remaining
Faculty and staff will accept the premise
‘ , s

. years of thts decade
that assisting colleg1ate level students with career development
It is predicted that an

concerns is a juatif{able task
increasing percentage of financial resources, will be allocated

e

for materials, faculty\ln-service traﬁning and addition of extra

staff with expertise in the area of career education

[y

A brief recapitulation of the career edudation concepts is

4

essent1al to focus the major -thrust of the model and material
The e1ght basic elements of career

presented in this monograph
education are: T K ‘
. 1. Self Awareness ) 5. -Decision Making - .
2, _Educational Awareness 6. Beginnln{ Competencies
3. Career Awareness 7 _'Employability Skills T
8. App€c1ation) & Attitudes !
-

4, Ecc:’nomfc‘ Awareness
Each of the eight elements may be translated or factored into

specific curriculum obJectfves or career development activities
-

It is assumed that selected elements of the, career education

v
~

concept will be more- viable to post-secondary faculty -and staff
Our research results indicate that faculty, adminiétrators and

‘1

career planning and placement staffizavg diffeiing perceptions
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regatdiné utilization of the elements within their specific

The following examples are offered: >

1. Post-secondary Faculty - the elements of self awareness,

career awareness, and decision making are best used
to help students determine tMeir career .goals, and:
increase awareness of career alternatives within the '
framework of increased self understandlng Faculty
in this project perceived the career education

. elements as helping students clarify career goals
and objectives. A secondary concern of education
faculty was to frain future teachers to use the ~
elements in their work within public school clagses.

2, Administrators - the two administrators that participated
in the seminar series viewed the career ‘education concept
-as a viable mechanism for re-structuring freshman’
oriehtation courses around a career development tlieme.
Classroom techniques that used career interest testing,
value analysis and field based exploratory activities
were particularly appealing. ' In essence,
seem to be searching for ideas and practices that will
revitalige the career exploratory process for students
. within a particular college. Improving fad¢ulty advising
- is also considered critical in adding relevance to the
: process of student career development ,Underlying the
. above dﬁsymptions is a growing- acceptance that student
career development concerns are meaningful activities
for academic departments. - ,.
3, Career Planning and Placement Staff - the participants
. in our seminar series provided consistent evidence of
Jtheir concert to expand career Jevélopmenﬁ activitie§ -
beyond senior year exit counseling.
development activities thalaefocus on improving self
concept facilitating car awareness, enhancing
,decision making skillj and providing students with
coging skills must begin in the first year. Expanded

- career development staff who will work within pa:ticulat ;2

colleges or departments to prqvide the above services

administrators -

Increasing carser ~

1

‘will be mandatory if changes are to
or other professional staff members
 competency to deliver or respoad to
On large multi-purpose campuses the
career development centers withéz:
response to meeting student nee
institutions’ may be &ble to provide

occur. MWany faculty
may\ not have 'the

alll student concerns.
establishment of .
college {8 a viable
Small, single purpose -
the nécesshry complex

. career.development services by expanding staff and ’

redirecting financial reaources to this area.
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The seminar series produced two major outcomes: \
1. That colleges and universities need to place moré /'7
‘emphasis on student career development; i.e. helpirg
student’s clarify career.goals and objectives. 'Th ’
was 'seen as a joint responsibility of the academic
departments, specifically the faculty and the career
planning and placement office. / v

. b

courses of study within their curriculum that embody
the elements of career education,in order‘to train

o #/future teachérs in the effective use of these elements

, in their work within the school. i
/ ’ ’ :

‘10 summary; the second year of the Camprehensiye’ Career

‘é"];duca;ion Project was most rewarding fot the staff. The .

Ve

g égthusiastié resgénse from project p“ﬂ:icipants has ericou;aged

. 'us to intrease our efforts to infuse career education in post-

secondary institutions. .
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