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T ABSTRACT

. Pieyious reseégch has shown that adults tend to
narroW the-meanings oOf words encountered in'context,‘a process that .
., has been termed instantiation. In the present -study, 60'first and - '
» ' fourth graders selected pictures whicﬁ'bést represented the meanings
of sentences read to them. The sets of pictures included three ,
examples of a target word im each sentence, ome of which best fit the-.

. ' _meaning- of the sénterce as-a wholé. The children selected the .
contextually most appropriate picture over 90% of the time. The. . T
.results indicdte that the children were instantiating the target L
words with specific.concepts rather than bringing.to mind abstract,
undifferentiated meanings. (Author) - . ° ° ' . S
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- R ‘ . .
which” best represepted the meanlngs of sentences read to them.

r

In the present/
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s

]

1 Abstract - = N '

Previous reSearch»has shownfthat adults ‘tend to narrow the meanings
of words encountered in con«é%t, a process that has been termed instantia~

Aidy; 60 first and fourth graderé‘gerected pictufes
‘ o .
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one of whi best fit the meaning of the sentence as a whole \The children
T selected the contexfuaily most approprratd‘plcture over 90% of the. tlme./
- 7 T ’
The fesults indicate that the children were instantiatlng the target words

fth spechuc co?gegts rather than brlnging to mlnd abstract, Undifferen-
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instantiation of Word Meanings in Children

\.

. ‘..
LS ~

. TFhough our

N

ﬂéble to use the language to make Tnflniteiy many disfinctions.

-

langyage containg a fin}te“number of words, people are

This is

5 . o

* . Pichert, Goetz, Schallert, Stevens ,5 Trolllp, 1976 Anderson 3 Shffrln,

¢ _'¢tedvinstantiation.

the sense and reference ot terms. ItYis readily'apparent that context .

ordinarily permits a choice among categorjcal]y'dfstinct meanings of words,
~ ' : ) . R

~as in ball, a roond thing oc, ball & formal dance. What is not so widely

4 P

appreclated“ls that furthef ref inement of ‘meaning |s\requ:red for ful"

LY

comprehenslon _,Conslder the sentence, 0. J. Slmpson caught the ba]l

- .
- e

footbail, not snmply a round th:ng

.

A sports fan Will know that this is a

., Theoretnca? analys+s suggesta that*people generally construct mental s

-
.y 1 o . x
ok}

- pdssible because we -employ context and our:knowledge of the world to narrow ‘s
: [ ’ . *

. representatxons for words :w cOntext that™ are fucher and more detalled than '

.

di ctLonary déflnitlons

. ¥

~

> A

“
- V) © e

in press)

. - '

P A
<
Empnr:cal research indicates fhat adults do terld to |nstant|ate terms

Anderson and NcGan(‘973) presented sentences

-
encountered
. ' i

in discourse.

‘containing generai concrete nouns. ¥ illustrate, one of the sentences

-

Previous research has estahlished

" was The clothing caught on the lock.

/ that shirt is the most frequent associate of clothing, thus it was f;asoned

We have termed th|s process :nstantnattOn (Anderspn,

>

. that the instantiation of clothing was. most Lﬁkely to be some sort/of shirt.

[ PR /“

Also selected were two matched low associates of the general nou?ﬂ one

2t |
némlng a case bearlng a greater resemblance ‘thap the other to tfg pred|c-
/ . -

7
d

A Jacket is more like a shnrt than slacks are, ‘it was

- , - f

g

-and,slacks. us

«
In the case of clothing, the low assocxatef were jacket 0

s
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3

expected that jackét would make a better retrieval cue for ‘the clothing
Jacker Lie

sentence. This, in fact" was'the case' The results suggested that people

use exemplars to represent the’ meanlngs of nouns. .o :
) _ . NG
» Andexson and Ortony (1975) |nvest|gated the |nf}uence of context en

< ®

- instantlatlon. ‘After readlng °uch sentences as The toptainer held the

. ~
\ v

applgé{or The container held the cola, subjects received besket ard bottle
. - — . —_— —_—

. as retrieval cles.’ Basket was a much more effective cue for the first
| ¢ . ., N . h ' b .
sentence, bottle for the second sentence’. This experiment,'too,'suggests

A s

-

Y -

- ¢

:- that adults |n§tant|ate general terms. AndersOn, Plchert, Goetzx Schallert,

e <N -

- Stgvens, and Trolllp (1976) presented sentences. llke the follow:ng " The

<
» 4 .

flsh.attacked tbe:swummer. Most people |nstant|ate this fJSh as” a §hark

When the retrieval® cues fish and shark were presented the lnstantlated‘ R

7’ 4 .
‘e . <

term shark, wég-a‘substantia!ly better cue for recall than'thé term actually

used, fish. [t Was cohcluhed that an instaﬁtiation is\?ntegral'to sentence !

comprehen5|on and memory, and that the nature of the lnstantlatlon depends -

.~

———

e upo# context. ‘ . L S ..
<

) 1K

- - -

R Other research with adults (Gentner, 1975; Halff, Ortony, & Anderson,
\

) "1976; and Labov, 1923) alzgwdemonstrates that word meanings are context
\ H ' - g . !
. sensitive. For instance, labpvy showed that ctoncepts such as ‘cup are very '
i e . . j . .
fuzzy, and depend upon context for resolution. . Context enables people to

-

s oL, -

' ;3 ' - ' e .
 No research on instantiation in chxldren/has been dene.’. Whep a child ,

. focus the encoded representation of a word. -~ ° ' . ‘o
1
‘ ?
!

a2 P
-u

/ sees or hears a word,: does he partlcula’”ze it, or does an a#stract meaning \;
/ ... .- . .- ..,_-l.--.. L

L come to mlnd? Is |nstant|atnon in children the same as |nstantiat|on in \
R 9 . ' . - < . . > } \.
~'( . s adU]GS? ‘ R « . ‘h a i by ! - \

» 's‘,--.-..q.,,.; ) U v . ! . . P 1] . - . \
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‘~" Paris and Lindauer (1976) have done the only deye]opmental study @e
A : ¢ S

Kave been able to locate that bears on instantiatio . They presented’sen-

: \
. tences to chlldren in which the tool that would be used to accompllsh sdme

I

actcon was‘othous, for’ instance, The' gg;kman dug hole in the grounb

Sentences were presented to flrst, thlrd and fifth graders, wnth the jtool.
‘ ¢ . e N |

expllcltly stated '(for, example, .-. wuth a shovei) or unstated. Then the

names of the tools were presented -as, cues and thlrchtldren were asked to

Ry

recall ‘each sentence. Flfth graders recalled almost as many sentences
(= . - .. .

when the cue was implicit a% when it was explicit. The explicit‘imincit
. dufference was much larger for third graders and farger still for fITSt B

l .

graders. Paris‘and Llndauer c0mpleted a second experlment in Whlch first

! @

graders were asked to act out each sentence as it was presented Th[s

brought recall with xmpllclt cués up to the Iev=l ,observed wuth explpcnt ’
cues . Aeparently chlldren as young as flrst graders can méke tnferences

of the type requnred for |nstantiat|on, but evndently they do not always

* ce -
’ -

do so spontaneously.

The presept experlment investigated whegther children |nstant|ate. .

v

' a

When presented with an utterance~conta|ning truLk for examp!e, do children

terms of a particular type of truck appropriate |to.the linguistic andr .
extralinguistic -tontext? Based on the anhalysis of; the reguiremehts o

-«

L} [

complete’ comprehension and on adult research, it|is to be hoped that young

children do instantiate. .Howeyer, the findings of Paris and Lindauer|may

N . . ~

rrf is,. that older children:

s

o mn e
.indicate that there Js a deye[ggmeptak trend; tha

- -~ 1 '

© may insgantiatq_nore readi ly: than youngeéﬁpnes:w:
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- . Instantiation of Word Meanings in Children .
‘ . > . . . " ]
o . ‘ .
\ ) . ' 5 oo " -'\u
N . LS v ! . cr . v
Method . IR N ¢
B ] . — . ' - -

SubjeEEs. ‘The squects'were sixty bﬁblic elementary school children,
. Y L . L . * ’ e .
thirty first graders and thirty fburth graders enrqlfed in a school ina ~ .
. ] i ) . X ; o
© midwestern town of 20,000. { . e e . ’ e e

. _ o , s i
Materials., Twenty pairs of -sentences ‘were déveloped, Both Wmembers
nateriars _ ences wers dev .

¢ -
. ‘ .

. -
. . . ’ ) ~

. . . . '. S . . - ’ \
° of each palg‘cpntalned a word whose lnstqgt}atlon depended upon the con- .

text. For example, one pair of sentences was, Sally lodked at~the cjock

~ = M)

9 . . .
in her bedroom, and 5Sally looked at the-clock in her .classroom. The complete
. list of sentences appears ih Tables 1 and 2. .Four line drawings pere done

.

3

L ¥

for each pair of sentences. TWQ pictures represented the expectpd'ihstantia:

’

3 Lt ' .
tions of‘;he\two\sehtences, one picture_ represented another possible

3 .

» N . \ e :
instantiation of the term, and the FouREF'picture was a

@ ¢ ] ce -
completely unrela-

" fed object which served as a distractor. For the clock sentences, the four, -

- f

: , . . N .
Ce ,pictures showed a typical electric alarm clock, a standard classroom-type

~ . . -

%+ ,.wall clgck, a grandfather clock and a sponge. ’ R - '
| . . ot .
w o, [ .,.:-....--..; ....... <\_:. _____ ' o ;
. Lo "+~ . dnsert Tabies | and-2 about here : ' :
\ - - R i s rmmeemnnes : 5
The pictures weré®drawn without éon;ext. For exahple, as can be seen
i :“ L * N “ N N ‘ M . ‘! » s
\ in Figure 1, nothing in the picture af the alarm clock- suggested. a bedroom,
and'nothing'in'the drawipg of the wall clook gave any clues that it was ° .
. b ‘ - N o

o . .

mounted in a classr@om. The arrangement: of the, pictures in each set wds
N - o - . L4

- determined Qy;ass%gning)at-random“withoui replacement one of the %! -
P - . . Y ¢ ( . ]
poss'ible arrangements.” The pictures were méunted on cardboard, and lamina-

- . 2 [

. ted with plastic to prevent them from getfing smudged with finger prints. .
X . .o ' , . * .
i | ' Y ) s TG - .
= e . f7 I ¢
— & . .y "
., N ‘ .
RV . ' '
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'subjects factor was block p05|tjon (ftrsx or second) . There were no

) LI ,,‘ . “' /
: - : o 6 R

.

+ B . ‘0-- - ‘< (// _

“There were twenty set's oﬁlpic;ures for the main part'of,the e&perimen? e
and two practice sets. .

3 . .
Inserg Figure | about here S, s

' 7 s -"-"_-"--"."--'j'_

Procedhre,’ The ubJectS'Mere “run |nd|V|dually Each chi]d was called

out of the .cla¥sroom i tarn, and asked if s/he would like to play a game.

. ‘%

lThe first set of practice\pittures was held 'up (three types of scissors

VL w“ .
and a kettle), and the_senience The little child cut with the scissors

. . . . s .
‘was sead to the child. The child was instructed to point to the picture

that best fit the sentencé. The second practiceé sentence was The bird
\ tr N~ ————————

- ' . - Y.
* ’
‘

perchéd in a cage: . ,

- -

The'sentences were. grouped into two blocks wnth one sentence from each
BRI |
piir in each block. Biock order was-counterbalanced «that as, hatf the

subJects rece|ved the blocks in one order‘ half in the other There was

t

a different,,uqsystematic~order%qf sentehces within blocks for each ‘child,

which’ the_experimenter.produced by scrambling the picture sets before each
' - ~ ¥

presentation. .
A test score was obtained for each child from, the school” files. For

]
4 .

the first graders, the test was the ABC Reading l!nventdry. , For the fourth

graders, it was, the Metropslltan Reading Achlevement Test.

5 [

PN . .. . . . ,

B S - . L9 ‘

Results and Discussion S
e °~,‘ * -
A mixed, three- way analySIs of var-iance was done. gﬁThe between—subJects

factors Were grade and ablllty (three levels within grade) The within-

‘

A

[i4



Lintgrpretation based_on atyp4cal personal ‘experience. Tables 1 and 2

L Ve

A TR
-

‘ L 7.
.. " ° { e, ” . #>~
- ' , .

' . - - .

sugnn?loant ma§n effects or lnteractﬁons, for the simple reason that even » -
3 . . % et .

. "

the dullest flrst graders generally chose the: contextually approprtate

? [

pacture. Overall the ﬁlrst graders pleed the expeéﬁ?d plcture 9}.7% of 2

<
»

the fime -and the fourth gn’ders dud so 96 7% of th@ tlme. , © -

+ ' ‘

The loglc of the~exper|ment was that if the chlld were encodlﬁg an

' . .

undifferentiated sense ‘for: a target WOrd s/he would be equally likely to -.

°

p|ck .any of’the plctured examples. If thIS .were so, the hit r \te would -

. ’ ’

haye béen about 33% since there’ were three examples for each‘target word. .
e -~ .7 ’ ) ‘ -
1t is clear, therefore, that the children were not simply bringing to mind.” "
‘ : - . i ' < N : “ . _‘? »
abstract concepts but were instantiating specific concepts for the target *

words. SN - e - : .
)

. The eV{fence seefls” |ncontest|ble }hat the children,were enéaging in

-

, e . ! L
a process of instantiation. Attempts to explain away the results with

T . .

. s ~ . o e, !
arguments along the lines that some of the.dtawings wer'e more attractive

.
t N N

“for some reason.will not work, since the drawing that was appropriate im

¢

sy
S . . w By ‘
- ¥ the context of one.sentence was inappropriaté in the coptext of the com- . .
’ A\ s " i -

panion sentence from ‘that pair. . o - oo
S~ » - .o . - 4 N
The- few cases where children failed to “choose thé contextuaily most R

-

appropriate drawinygs seem to be abtrlbutable to specific deficnts ir back- .

!

ground ‘knowledge, poorFy desfgned stlmulus materlals, oF idiosyncratic

©

. —_— Wl
present the sentences..and the percentages of the children selectiftg the
I d % N .
expected picturé. The two sentences containipg the same tdrget word.are

. L :

qdentified with the same number in the two ‘tables. . .

. . - . -,
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. lnstantiatlon of-Word Meanings in Chlldren
' .'{. . < ' ) ) 8 s
o * » . N < 4 B '
¢ 1 & ’ ™
e o 0 N —
s S Two pairs elicited Eonsiderably poorer performance from b6th the /

o * . * . .

First and the fodP{thraders. Pair &4 consiﬁied of The teacher sat at her

'desk and The student sat at.her desk. ' The four pictures were of a school

-
4 <

Ve pupll's desk .an executtVe s desk, -a’ wooden teacher's desk, and a. cat.

‘©

lnvfetnospect, the drawings seem rather poor. Thefe is very Iittle -

diffe[eﬁce'betweeﬁ the e;ecufiveié desk' and the teacher's desk, excepfﬁ

« ot AR TN . G
for a small phong on the corner 'of the fdrmer. In the line drawing, tﬁe’
. ) o, - Q‘, . ., . 3
- _difference between a steel and a wooden desk is nqt easily seen. Further-
] ) o ) . .

more, some chilgren seemed to make mistakes on this item because the T

teacher's desk appérently!resembled_study desks thé=students had at home. -

. Several students, when picking the “teacher's'desk“ for The student sate o
T . - —

v

.+ at her desk commented that they had,in therords of oné, ”a desk 3ust llke
- )

~ * ‘ . N . . . . LA i e -/ :
that: at home, where | do my honework.'' . £ . . S

~ . . ..

Also qroubleseme was Pair 15,,Whlch conslsted of the sentences,

T . .

Joan saw a fish in the ocean and Joan saw a flSh in the bowl . Ihé p‘ctures ]

- v

- .

: were a shark, a goldflsh, a Filet of fash, and”a wlndow. §A%e chlldren

N4 ¢ !

AP )put the goldfish ufboth«the bow! ard the- ocean, 'saying of the shark

>
»

[picture, "That's a shark,‘not a fish.'' Others todk ”bowl“ to mean a food

’ ? . C . i, R
bowl, and picked the filet. ! : .

.
. - ~

: Childrén's spontanequs comments during the experfment suggested that

L N Lo -
an i?stantiatiOn process was going on.” Sample remarks: ‘'That looks like
. . . - 3 .

a Caﬁbbel}'s can' (Sentence 18, Block A); ''The garbage mequgme';o Qur J

LY

\house every Friday with a truck just Tike that" (Sentende 5, Block A);--
I4 A N » -
. .- . N
"My brother and { sleep in a bunk "bed" (Sentence‘7, Block B); ''My momma

N . ~ 5 N -
R D '



¢ - : A . » . . L . 3
‘ . . 3 -~ .
\ © ~

| ' ' ) £ . Ine;qptiatfoﬁ of Word Meanings In Children

v
14 . * - . 19
N .

. N St : -9 , ,

" . i 4 . o ¢ ~
} . . [ . ' R s d, *
. uses those fn het *hair' (Senténég.lé, Block 8) "% Children clearby used

.
‘.
‘\. N s
. .
. v »
s .

* 1] - 3 ‘. .c M i.‘ . \'0" > 4 - -’ i *
their worll kdowledge in.reaching a choice of pictures. In most cases, ethe

4 L+

4 .—s ~ . * ' ° . -0'- .
y pointing was spontaneous and ogfén accompanied by an expression of fap:lj~

P -
-

. = . -
. g

. : '"Farmers don't wear bell, bot toms™. (Sgﬁt%nce_9, BLoik 8); "That one's a

iarity. Sometimes, chjldren weuld comment on the items fhey did not pick:

- A L) -

4 .t - ¢ - v_ . . -
- girl's bike! (a picture. accompanying Sentence 17, Block B); "A family . . -

céuldp't f?é ih“that car!" (éportg cqr,gaccémppnyiﬁé Senfeﬁ?e 3, BJogk'A).
\: o+ The ihétantiatfon prdcqss was evidené throughout. 'Even:efrors'éenéfally
:seemeg to involve instantiation. One sentence‘(Seﬁten;e 20, B]ock.é)_read,

S : - ) , N

| . The teacher qofé a,d%éés; The,pictures weré a_tutu, a woman's su}t,‘a tong .

- D coe ] " L
gown, and @ tractor. The expected-instantiation was, of course, the suit. .
i . S 9. . . . : .
However, several-first gradérs were in a class taught by a woman who
. . “ ; “ . - . P . T
: generally “(we later found out) wears long dresses to sghool. -A.number of

Lged -

o’

children régistered confusion when presented.with this item. While most
- \ ~ . ~ R i A . kd

3

« of them, did pick the suif, several picked -the long gown, commenting,

s

' ® . ~
"Miss .always wears long dresses to school." ‘The lone choice of

©
- -

i the unrelated distractor in the experiment occurred when-the sentence,

»
. . ® \ L

-

e, o T s ' T
were'a paintbrush,-an artist's brush, a hair brush, and a tree. The first-
g © - .
N L N ) . i . .% N . Lo S oo, -
. gtade boy who made this error tesponded eagerly, "I loye-toapafqt trees,' ©
vt I - - , . . ‘ * ‘: .
~  ‘and pointed to the tree. - N S ~ .

#

3

*

» The experiment indicates that children :are very sensitive

.E‘

to_cantext-,

'S

&

to a éart?chlar instance or subset of instances. Rather than having a

~ ' RS
.t . . e

- A
v —
v & PRpS— » s
’ R ! e
) . . =
‘ ~ 1 .o : - .
. e . .!h i - , - -~ 2
. .
< /
] - ‘ Iy
- N . L4 *

, He painted the picture with;é brush;*was iggg*,,The piéturés presented P

.
’

-

. . f © Y ¢ - v .
in.discourse. Like adults, they apparently narrow-the reference of, a word - .

™~
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fixed, abstract meanihg, words seemeto assume different meanings fof.
3 <" M h .
,"1 ~ * N Y

children dependlng on the cqntext. -This contexf in turn, is augmented by
P . .

the chlld from his or her knowledge of* thd world. For example, automobi les

-
‘-

are a familia? part.of almdstfevery child's world. Not one child put a
< . ’ N w . 153

pollcemap in a stasion wagon, a Famlly ln a police car (dlStIngUIShed only ‘

by the laght on top of the car), or elther in a,sports car This hardly

Y

- ‘arguestfqr a fixéd,; abstract'meanlng\ofOthe word Lcar, but rather,'a highly

’

dlfferentiated.meaning depending upon context. Yet a child who_does not
. /7 ) .
"have thls world knowledge about cars (say, a New Guinean chlld) would

*probably not be able ‘'to perform S0 succesSfully on thls i tem.

The,process_of instantiati@n in children seems to be very slmllar to

the adult process. The chief - dnfférence'lles in the world knowledge pos-
) ~ - a oo ’

o

' sessed—by the adu!t vis~ a vhs the-chlld For example, many édulés “could
1y - Al o
pnobably 1nstant|ate the dresses referred tQ |n the followlng sentencesr

‘ re . . [C ~

_Eleanor Roosevelt wore' a dresq, and Queen Nefertltl wore a dress, because

)-they have some' knowledge of these wo women .. Probably, most young cthEb;n

3 B ~ ,,\, V
" would not be able»to do so, becaute of lnadequate warld knowledge (and thus
\’_n
! f, the, %entences would not mean as much to_the chlld) On the othéT hand t,'
‘\ ’ ¢ . \ - - }Y‘_\

because of pervasnve effects of 17, chlldren probably\WOuld be able to v 5wt

’ Teaﬁlngfully oﬂg{antlate Chpr wore a’ dress, and the’Ngntence WQUld carry
’ . PO \\t -

T, e L

. g(eat meanlng “fot" ‘them.

- . \- Whnle the present 'study surely demonstrates that ch ld:én\can draw

\ .- .y .
tnferences of lnStantIathn. it ray glve an overly opélmxstlt pléture of .

- rthe\llkelthood that they wull drawFthem in ordsnary cdassroom language ’

v o,
| - . A - . /\( N H o‘
N 4 - h . . . .
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. <ot T
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.
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activities. Theré'iS'considerEb}e evidence that ,young children-do not

—

. spontaneously engaqe |n lnferentla] elaboratlon (BFOWn, 1975, Andérson 5 .
o, N «- X - .
\Shifrln, in press) ln:oui experiment, the pictures may have,helped.gujde

e

[N < .
the child's thinking, suggesting instantiattons that would not otherwise -

“ .. " ~. B ‘ )
"~ -, have occurred to him or her. Furthermore, the task may have kept the child °

- . -

. g ‘ .o T
actively engaged in semantic processing. .Finally, 'in this experiment the

tentences were presented orally. It remains to be seen whether children,

’

especially ones who are poor readeirs, would always instantiate the words in

written sentencss, since they would be devoting attention to the decoding .

.ig aspects of the%task andwﬁpmﬁ may belleve thas arrivnng aL a correct _ :
3 -r ’ . ‘A .
pronuncuation is more |mportant than a denp analysns of meanlng f" ' o=
LY T

Teachers pqobably should assist children by supplying helpful context;'

qraW|ng avarlable»context to the children's attention,and_encouraging the/,ﬁﬁ§; R

L}

-

vt br:ng to bear their warld knowledge. Toward this end, teachers might
~

have children act out sentences, discuss what they've read, or supply

Lo . . ', N , . . . ] . . " .
pictures to provide more’context. However, children-will obviously have ,

. s ’ . X
. . - ¢ . R *
- to be weaned fr?m these crutches at some time 7f they are to become succes-
- I . .
.sful readers. 'Thus, teachers neced to insure-thgt\the ch[ld continues to

-

make infereﬁces¢of fnstantiation when the.aids are withdrawn (Campione &

N . \ . , toa ; .
Brown, l976fu ! o . PR L~ .
3 L . Y . * .
v o
- .
v . L]
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- >
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~
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. . Instantiation of -Word Meanings in Children
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® ‘ 4 - M. ’ .
& N 2 o
‘ // Table 1 a o ," e
.. - | ‘ : I s
Percentages of Contextually Appropriate Choices,*Block A
" - , . ; ! ,
I

*

\

First Grade ~ Fourth Grade

A

°

g

v

97

100

‘l. John wore a shirt wh‘er'\'h;a went'o'ut to play. - ,
2. !(,evin‘wc{re new shoes to play l‘)asebavll.‘ > 97 Vo . .93

- 3. Sally looked at the clock in her bedroom. ' " 90 100‘

. 4. The teacher'sat at her desk. 57 . i 77 B
5 - The mc_;n. picked up the garbadge in/é t‘.ruck'. 97, > L ‘/, 100. & -
vq. Th;'football.player thrif the ball. . 97 K | 97 -
7. The parents slept in the bed. 100 © 00
3. The policeman rode in a car.’ \ 100 Joo . -

. J9. The secretary wore a'p‘a.ir of- pants to work. T 93. “!00 .
'lO.k- The fisherman rode 1 a boat. - 83 96
E H The butter was on a plate.’ , 90 97 }
12. 1 w‘;shed my pands in”the “Gﬁjk.ln the kitchen. 97° ‘ .., 0
s S , : e
13. The 'lagy wore a ¢oat in the winter. - 100 ' 100: J
W, Thi's-building is a nice pl’;ce ’to‘shop. 100 T 100 )
15. Jéan saw a fish in th; ocean, v 60 . }6‘7
\\x ] 16. Jhe ;in was in the ba‘l‘)g"s diaper. 100: - ’i 100
" .17 The little boy owhs a bicycle. 97 0
“18. Soup comes in a can. T . ,‘}‘:I‘O‘O “ 1000
19. He pa'inted‘tjje‘house er‘th a brush. ~ 21%3 — f 100 ‘ ‘
20, The dancer wore e; dress. = i«q 90, ) ! - 97 -
) s b ’ ® . -

- [ . . .ev o
—z‘ . . ,
! '\st ’




° e
]
T

.
- v

Ed

Y

14

12, | washed my hands in the si‘nk};ic

|

the bathroom. 100 ,

~ v 7 lns'tap‘ii'a‘ti»qnz 6{"~Word Meanings In Children-
< S BT ‘
. v ~ N s v . M “
» 4 “Table 2 * c'
\ ‘ X .. .
‘ ) Percentages of Contextually Hppropriate Choices, Block B - ,‘ ,
4 - o . . ‘ - ) - % .
’ * i ‘hA [ 4 !
- 4 N L
- _ . 4 . .
A Co <. " Fitst Grade ~ Fourth Grade
" 4 - 4 o . = -
T 1. John wore} a shirt when he went to church. ~ 90 - 97
.Y 2. Kev_in:v:ore new shoes to play in the srigw.. 87 97
' . T . .7 T, )
3. Sally looked at the clock in her cla room 87 .
4. ' The-student.sat at her desk.” 7 - . .80
s
Y, 5. The men picked up the furntture in a truck. 97 .
- - . h : -~ \
6. - The basketball player threw the ball. = 100 :
S .6
y 7. The brothers slept in the bed. * ) .. 94
) ) ) 8. The family rode in the car. . A - ¢ 100
’ '"9. Thé farmer wore a pair of pants to work. 94
10. The-captain rode in 3 boat.. A 9k
N ' > " f >
" 11. The turkey was on the plate. |, 97,

) ["' 13 The lady wore a coat in the r‘aﬁ}n. o 100 -~ .
7 14, _This building is ; nice.placlze é‘o live. 9;4
I'S.‘. Joan saw?the'l f;SB in the bow}.. . / 8~Z 'f,
“16. The pin was; in thé lady's hair. YR
¢ - 17. The bgig boy owns a bl,cycie. 74
. 18. Paint comes 'ikn a.-'can. o o0
19_. ‘He Eaip’?ted -thehpictur'e wit‘h a brush. : §ll o
. 201. The te_a‘;:her’wore av'd.ress. o \A ’80 ] f 9‘4 ‘
. V- N | -
- 7
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