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THE CENTER MISSION'STATEMENT

- : EI :
. The Center for Vocational Education’s mission is to in-
“crease the ability of diverse agericies, institutions, and . d
organizations to solve educational problems relating to » .
I -~ individual career plannmg, preparation, and progression.
, ' The Center fulfills its mission by: )
/ — g ,Generatmg knowledge. through research - *
. Developing educational programs and products
- o Evaluatmg individual program needs and outcomes a
. 1 ¢ Installing éducnhonal pmgrams and products
"o Operating mformatlon systems and services

e Conducting leadership development and training -
- programs T :
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FOREWORD

¢ - Y

fhis final report document's and dascribes the planning,
* workshop, technical assistance, and ovaluation activities that
were a part of The Center's 1975-1976 National Institute for -
Performance-Based Teacher Education (PBTE). The need for a
mational institute on PBTE was evidenced in.many vays. Many .
teacher education programs concerned primarily with meeting
course and Tertification requircments, had been oﬁer—emph35121ng
the 1mportance of knowledge of teaching versus preparation in the
basic competencies critical to .successful vocational teaching.
ousnr 3 program of intensive research anﬁ?dvvelopment, The . /
ter for Vocational Dducation prepared a comorehensive set of '
£ e-based vortationaYN\teacher education curricula. This. - //
comprehensive sct necded fhii}cr tuesting 1n oa variety of teacher )
& =
t
0

n
4
=

aattings, n 1ddition, there was a lack®of vocational /

L -
- 41w - - R
r 2A%C2Lors

3 £ orther leadeorship personrel who were ade- /
ely *rained to suvcigsfally implement performance-~based

hoer education programs even though a number of individuals
> and irstiturions had irdicated a.strong desire to improve their ‘f
teacher prepzration procrams through the use of PBTE concepts and !
materials. .

el

un

This report describes how The Center's PBTFE Institute con-
tributed toward tne goal of meeting these needs, by developing
the skill of selected teacher educators and decisinn-makers to
adapt, utiluze, and evaluate performance-based teacher education
o curriculd. \A scries of instructional components wére provided
: including a national workshop for leaaership teams, on-site -
: workshops at eich of the ten participating higher education

institutions, and follow-up technical assistance visits to each
) site. 1In addition, a comprehensive state-of-the-art report, a
— guide to the implementation of performance-based teacher educa-
tion programs, and other workshop materials were prepared as
resources for orienting and training the personnel involved. It
—-— 1s hoped that this reporc will be useful to others who wish to . -
"~ improve their prese.vice and/or inservice teacher education or |
staff development programs through’ the use of PBTE curricula and
*he implementation of truly performance-based teacher education-

prog. ams. ; .

5

3

The report entitled Performance-Based Teacher Education: |
The State of the Art - General Education and Vocational Education
by Norton, Harrington, and Gill is considered a part of this
final report by reference only. 1In the same manner, the GULdé to :
- the Implefentation of Performance-Based Teacher Education by
“~ --Fardig, Norton, and Hamilton is considered a,part of this fifal v
report. -t ' N
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-versity of Vermont, Burlington; and Utah State University, Logan.

gy

Finally, thanks are extended to Darrell Parks, State EPDA
.Cecordirator, Ohio; Daryl Nichols, USOE Region V EPDA Program
Officer; and Duane Nielsen, Chief, Vccational Educaticn Personnel
Development, Burcau of Occupational and Adult Education, USOE;
for their overall guidance and administrative assistance in plan-
ning and conducting the Institute. !

2
-
.

Robert E. Tavlor
) . Director )
The Center for Vocational Educa?ion

*




i‘\i_ .

‘ 'ABSTRACT ,

. f- , @ Y / -
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Title of Project: National Institute for Performance Based
Teacher Educatlon
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The Ohio State University .
1960 Kenny Road .
Columbus, Ohio 43210

i

Project Director: Robert E. Norton

..
Y

Period Covered: From Jaly 1, f97§ to August 31, 1976

. . .

The purpose of this Institute was to provide for improving, :
the quality of vocational teacher preparation-by 1leveloping the * j
skill of selected teacher educators and other decision-makers' to é
adapt, utilize, and evaluate performance-based vocational teacher
education (PBTE) curricula. The Institute consisted of a serigs
of instrv~tional components including a national workshop for
leadersl..p personnel, ten institutional workshops for training
resource persons at each of the participating institutions, and
follow-up technical assistance visits at each institution to
facilitate the implementation and evaluation of the PBTE concepts
and curricular materials. In addition to . the workshops conducted,
a comprehensive PBTE state-of-the-art report)- a_guide to the imple~"
mentation of performance-rased teacher educatlon, “and._two workshop
modules were prepared to support the training and implementation
efforts.

-

13

e
t

Ten institutions, one from each of the USOE geographic

! ] regions, were selected to participate in the Institute from the

39 institutions nominated and the 29 institutions that submitted

aApplications. Two-hundred and fourteen persons from these insti-

tutions and their .respective state departments of education were

.trained as site-leaders and resource persons in the national and

institutional workshops. Approximately 444 additional persons

- received a shorter period of PBTE awareness tralnlng. Teacher
educators from all vocational service areas, vocational guidarnce,

‘ andrlndustrlal arts teacher educathn participated.

ﬁ THe nationa).and institutional wbrkshops were planned and
" - conducte usi:g/};ec1a11Y'de51gned»performance based teacher
education moddles (X-101 and X-102) as the medium of instruction/
The use of these modules enabl&d the Institute staff to model the
type of instruction that participants were in turn expected to
utilize with their students. A variety of strategies were used
including small- and large-group presentations and.discussions,
individual activities, team activities, case studies, simulations,
role-playing, and hands-on activities. ¢ "

*

v
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- The PBTE materials that were used and evaluated by the
reséurceﬂpersons trained through the Institute were the 100
performance-based teacher education modules”developed by The
Center for,Vocational Education. These modules which emphasize
the teachers' -ability to perform in the teaching role were devel-
oped on the basis of Center research that. identified the compe-
tencies eritical to successful vocational teaching. In addition
to the approx1matelv 230 resource persons who part1c1pated in the
field testing, approximately 1680 teachers, preservice and inser-
vice, secondary, post-secondary, and adult levels, also utilized
the materials and provided evaluative feedback.: The reactions of
both the resource persons and the teachers were overwhelmingly
positive. All of the participating institutions reported pldns
to continue using the PBTE materials, -in a wide variety of preser-
‘vice and inservice settings. Most of the institutions also
indicated plans to further institutionalize PBTE through the
training of additional resource persons and by cornverting more
courses, seminars’, and workshops to the PBTE modularized approach.

Feedback on the national PBTE workshop for site coordlnators
and state department rcpresentatlves was very favorable. pParti-
cipants reported signiticant gains in their own knowledge and
ability to utilize, adapt, and evaluate PB1Z concepts and.mate-
rials. Very positive feedback was also rece1Ved from most of the
participants in the ten on-site institutionmal workshops. Par* i
cipants were particularly complimenfary about the use of a rModule
as the basis for their training and about the gquality of the-
written materlals used. : B

It is reasonable to conclude that the Institute was very
successful in accomplishing its objectives. Thée PBTE curricular
- materials were extensively evaluated, a large.number of persons
received resource person and awareness tralnlng, and implementa-
tion has begun at each of. the involved ‘institutions. While a
good sta has been.made, it must also be said that if PBTE is to
reach ifts full potential for improving the quality of vocational
teacher preparatlon, much more remains to be done. More insti-
tutions need to tecome 1involved, many more teacher educators need
to be-trained in PBTE concepts and materials, some implementation
questions and problems must still be resolved, and installation
efforts must continue.

3 ®
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[+¥) » @ - - . LI f . - .
. .? ] : L I - . ’ -
» . * - o N
. ‘ i o . ! . ]
Background - ‘ . . T . .
. . o » F . \ . Q \

In 1975 there were very'fgﬁ vecational teacher educat8s and

A\ -

other vocational educators .in .leadership positions who were both, _

—" . .
"knowledgeaﬁye'and capable of successfully implémenting performance- T e

» - .

- ~
based teacher education (PBTE) programs. There was also a general,

: laok 6% knowledge about the concepts and principles of PBTE, the

research that had been conducted, the performance-based materials . y

_that had beeg developed, and the role of the teacher educator in ™

- .

adéﬁ%ing, utilizing, and evaluating PBTE curriculd. Further; the
s P T . - .

.profession lacked a .comprehensive state-qf-the*éft report on PBTE

» ]

developments .and concepts, and a guidé useful to state and insti-

4

- N - *
tutional personnel who want to implement preservice and inservice

»

"~

- a .

» PBTE programs. -

~ - T
In order to help meet these needs to upgrade the quality of
s , . .

vocational education .personnel preparation, the National Insti-

tut for Performance-Based Teacher Education described herein was

conducted. The Institute was designed to develop. the skill of

- »

selected teacher educators and decision-makers to adapt, utilize,

- . .

and evaluate performance-based teacher educati®R- (PBTE) curricgla.
‘- ‘

High quality, field tested instructional ﬁodules,'devéloped

%

- through earlier research (see Appendix A for a description of the
PBTE currdicula materials used in the Instituté) that iden ified

. . , Py ) . - - .
competencies important toisuccessful vocational teaching, were

1]

the bases of instruction.  Other materials needed for orienting
Institute participants to the state of the-art in PBTE, to the . *
- T ) .

L

- . : 11 : . ™ .
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*__ " The major objectives of the Institute were to:

+ . V4

»

cyrricular materials to be used, and to alternative.implemeﬁta—

. 3 ‘ a .
tion strategies were develeped and utilizced.

Goals ahd-Objectives ©

*

* 1. Refine plans for conducting the overall Institute.

- . . . '

. 2. Prepare a comprehehsive"state of~-the-art report on PBTE

in general, and on performance-based vocational teachet
pgducation spec1f1cally.

-

- -

3. Plan and conduct a.national workshop on PBTE concepts,
.t curricular materials, and implementation procedures.
+ 4. Assist in planning and conducting on-site orientation
- . Workshops ph PBTE concepts, curricular materi&ls, and
fﬁqlemengation procedures. .
5. Provide individualized on-site technical assistance. for
adapting and implementing PBTE ‘programs. -
6. Prepare a compiehensive Institute final report useful
to others developihg PBTE programs.

Each of the major_objectives specified reflected processes .

. . - ]

or activities required to achieve the overall aim of the Insti-

\ L .

tute: .to upgrade the skills of vocational teacher educators and
- i - "‘ . .

other individuals in ‘leadership roles to adapt, utilize, and

evaluate PBTE instructional materials. The ultimate objective of

- P .

-

) v L e L. . .
the Institute was to help improve the quality of vdcational edu-

-~

,cation perSonnel preparation.- - - '

% v
»

" The following represpnt specific performance objectlves that

were expected to be achieved by Institute’ part1c1pants as a

1)

~ -

result of completing all planned tralnlno act1v1t1es., Each par-
v a

ticipant will be able to: '

1. Identlfy the need for improving and prov1d1ng¢alternak

q

. 0 //. tive approaches to personnel development in vocational

education.




~
2. Describe the concepts and rationale underlylng the PBTE .
. approach to teacher educatlon. .
. 3. -Describe the nature and use of modularized performapce-
‘based professional teacher education curricula.
‘ ) 4. Compare ynd explain the differences between PBTE pro-
- " grams aNd traditional programs of teacher education.
e 5. _Explain alternative approaches for implementina »r: -~ <=
vice and inservice performance~baséd teacher . Lo
. pragrams and materials. T e !
Z 'i ¥ . 6. Assess individual student needs and select appropriate
- = . ... curricular materials for meeting the professional prep-
. o aration needs of present and prospective vocational
3 . : teachens. i
= - i
AU FLT. Desxgn and make operational an appropriate teaching-. ‘ .
- f - - 2 learning design for implementing PBTE’ currlcula com- ] L
B ponents in a specific setting.
- H ) & ol .
. 8. serve effectively in the ‘teacher educator role as ,
¢ X\ -y_ﬂ\?esource person, advisor, and evaluator—= ; N
- E" * - - - - -
o .o T
- %: _ 9. Orient prospect;gewend inservice teachers to their role
o and responsibiliti_s in using performance-based curricu-
S RN - lar materials. .
- % -10. Evaluate the quality and effectiveness of performance-
. - based maéenials in developing specified professional’
: ° eacher competencies. .
- - ]
- 11. ..ore objectively assess,a teacher's ability to perform

specified competencies in actual classroom Bltuatlons.

-

) -12. Assist wzth the tralnlng of other vocatlonal teacher
el s educators and administrators who desire to adapt,

ut;lzze, and evaluate PBTE curricula. — -

- The accomplzshmentsﬂand significant findings resulting from oo

*

the caﬁpletica of eath objective are explained in the remaining

i'f-.sectieﬁs of ‘this report. Ins¢%ar as possible, the report follows
* 1’

the cutllne for -Hrogram Perﬁ%rmance Reports for Adult Vocational

Educat;cn Professions Deve{opment Act (EPDA) Programs.

r‘ ’ [




‘CHAPTER II:
ACCOMPLISHMENTS

Y
o @ -

On Ma 'ch 26, 1973, a proposal for funding a National Insti-

tute for Perform. R 2ed Teacher Education was transmitted to

the U.S. Office of Education ‘'in response to an EPDA Part F (Sec-

tion %53) request for proposals. On June 30, 1975, ;}ficial &
notification was received from the Division of Vocational Educa-
tion, Ohio Department of Education, that The Ceqter for Voca-
—-tional Bducat%on would participate in Qﬂig's EPDA grant %n part
throﬁgh the funding of the National Institute for Performance-

Based' Teacher Education. \ ' :

E

. o
Objeztive 1< ikefine plans for conducting the overall Institufe.

In order to achieve the first major objective of refin{né o
s @ Y - ,

LA

plans forlsdnductihg\the overall Institute, a National Planning

Group was selected and convened on July 36-21, 1975. The func- -

~ tion ~f the Planning Group was to advise the Institute staff

Ty

duringgbritical planning and decision-making periods. Specifi- - i
cally, their advice was sought and used with regarg to.the:
*(1) selection of Institute pagthipants; (2) specific training

N -
strategies to-be used at the national workshop and at the on-site,

<

orientation workshops; (3) sequencing of scheduled activi;iés;

- =N - -

(4) éré edures to be used in providing on-site, iﬂdi;idualizea

* - £

‘technical, assistance; (5) nature and usemdf the state-of-%he-ér%{’ . 1ﬁ**;
report; (6) type of-orientqtion materials needea by teacher
educators aﬁd students; and (7) the format and contents of the
implementation procedures guiag. See Appendix B for a copy of

the agenda for the National Planning Group meeting. The Plarining )
5 Y

14
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Group was composed of one person from each of the ten USOE geo-
graphic regions and included: '

Region 1 -~ Dr. Arthur Berry, Cxalrman
- Department of Industxial Education and Technology -
University of Maine §£\fort1and-corham .
Gorham, Maine 04038 N

Region 2 - Dr. James Collins

Associate Dean of Teacher Education

Syracuse University ) ) .

Fayetteville, New York 13066 - ’ :
Region 3 - Dr. Betty Schantz, Member

AACTE 'Board of Directors )

Temple University . .

Philadelphia, Pennsylvania 19119 ’ . ]
Region 4 - Dr. Charles Law

State Director for Vocational Educatlon
State Department of Education
quelgh Kérth Carolina 27611

Region'5 - Dr. Daf§1 Nichols A — .

. USOE Regional EPDA Program Officer - -
y Chicago, Il;%nois 60606 ° * :
Region 6 - Mrs. Caroline E. Hughes, Member 2 »
' e National Advisory Council for Vocational Educatlon ;' ’

iSushlng, Oklahoma 74023
?
~ Region 7 - Mr. Latham Mortensen -
’ Instructor, Welding: Technology - ~
' Central' Technical €ommunity College
Hastings, Nebraska 68901 P . )
LT | '
Region- 8 -~ Dr. Mary Helen Haas, Professor X
Home Economics Teacher Edugation
Colorado State University
Fort Collins, Colorado 80223

i - - N

Region 9 - Dr..Ken Baker
: . Supervisor of Teacher Education )
————=—— -———— - __University of California-Davis -

- ~Davis, California 95616 :
Regyion 10 - Dr. Art Binnie
State. Director

Coordinating Council for Occupational Education

Olymfiia, Washington 98501 ’

s

#
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Ex-Officio Members

| .
o 1. Dr. Howard M. Fortney _ ..
' EPDA Project Coordinator
Department of Education, Division of Vo-Ed.
Montgom?ry, Alabama 36104 -

et

- 2. Dr. Darrell Parks .
State EFDA Coordinator -
State Dapartment of Education “\
Columbus, Ohio 43215 '
3. Dr. Duane Nielsen, Chief
Bureau of Occupational and Adult Education, USOE
Washlngton, D. C. 20202

4, Ms. Muriel Tapman, Coordinator
Bureau of Occupaticnal and Adult Educatlon, USOE
Washington, D C. 20202 ,

-

NominériOns for participation io the Institute were sought
by letter from each of the 56 state ahd territorial EPDA coordi;
— nators. Sent along with the letter to the EPDA coordinators was
a nomination form and Institute brochure which described the

<.

"~ Institute's major objectives, activities, and selectlon criteria

for participating 1nst1tutions. See Apﬁepdlx C for coples of the ) -i

letter, nomlnatlon form, and brochdre} and Appendix D for-sa list
. ) ~—

of .the 39 different institutions nominated.

When tfie deadliwe, date for receipt of nominations passed, a

letter, application form, -and related explanatory materials were

sent’ to the contact persons at each of the 39 institutions.' See g T

Appendlx E for a copy of the appllcatlon letter and related

materials. By the deadline date for receipt of applications, 29
h] .

“had beep received from various institutions representing each of
the ten USOE geographic regions. Criteria for the selection of -
teacher educators wh;ch were reviewed and approved by the Plan-

3

ning Group were as follows-

Q .
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1. Degree of personal commitment to PBTE efforts.

=

2. Potential ability to implement the curricula within
e their institution in a performance-based mode.

Criteria for the selection of cooperating institutions included:

R it PP P

1. The administration and staff of .the vocational depart-
_ment approve of and support the concept of performance-
"based teacher education. :

*

.

2., A history of cooperation between professional personnel
in the state department of education and the vocational
teacher educatxon faculty existed.

- 3, Evidence ex1sted of the ability of the teacher edication -
institution/agency to.commit resources (facilities,
adequate number of students, and professional personnel)
to the implementation of a PBTE program.
4, The institution/agency had demonstrated leadership in
the preparation of wocational teachers.

5. The institution/agency is anxious to work cooperatively
with The Center in training personnel to use and evaluate
PBTE materials. _ . i

6. Preliminary plans had beer? formulated by the vogatiigal
department for the implementation .of performance-baSEd
teacher education. . .

. 7. Although those institutions/agencies that prepared
teachers in ‘a single vocational service area were con-
sidered, preference would be given to .those that pro-
viged preservice and inservice teacher preparation in a =
number of vocational areas.
‘From the 29 completed appllcatlons received by the deadllne
date of July 31, 1975, ten institutions, -one from each USOE geo-

graphlc‘reglon,_were selected jointly by the National Planning-’ ——

. Group _and Institute staff. The 1nst1tut10ns whlch were selected,

their respective site coordinators, the-assistant site coordina~
tors, and the state department of education representatives are

listed on the following page. .
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- State University College—at Buffalo .. .

o

University of Vermont
Gerald R. Fuller, Site Coordinator
Richard A. Jensen, Assistant Site Coordinator
Joseph P. Kisko, State Representative

N. John Popovich, Site Coordinator
June Clarke, A531sthnt Site Coordinator
James McCann,-State Representatlve

University of Pittsburgh
Ruth-M. Lungstrum, Site Coordinator
John G. Lipps, Assistant Site Coordinator -
Kenneth Swatt, State Representative

University of Tennessee
John J. Stallard, Site Coordinator
David Craig, Assistant Site Coordinator
- Robert Claxton, StatE”BePresentative

Unlversxty of Minnesota-Twin Cities
.David J. Pucel, Site Coordinator
.Milo Sulentic, Assistant Site Coordlnator
Jane Preston, State Representatlve .
Oklahoma State University
Wayne N. Lockwood, Jr., Site Coordinator
Beulah M. Hirschlein, Assistant Site Coordlnator
Zed DeVaughan, State- Representatlve'

University of Nebragka-Llncoln
Hazel Crain, Site Coordinator

James L. Burrow, Assistant Site Coordinator
Carl Blank, State Representative

E. Charles Parker, Assistant Site Coordinator

Doris E. Manning, Assistant Site Coordinator

Region 8 - Utah State University-
’ Neill C. Slack, Site Coordlnator
7 » David Gailey, State Representative
Region 9 - University of Arizona
o __ Richard A. Kidwell, Site Coordinator
o Robert Kerwood, State Representative
“Region, 10 -

Central Washington State Colléde T - T LT
C. Duane Patton, Site Coordinator =
Owen Shadle, Assistant Site Coordinator
J1m Blue, State Represantative

The second stage of participant selection involved selecting

‘the additional 214 Institute participants (an average of 21
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additional teacher educators and/or supervising teachers at each

of the ten participating institutions) who participated in the
on=-site orientation workshops for adapting, utifizing, and evalu-

ating the PBTE curricular materials. This high number of on-site

workshop participants (214) resulted from a higher-than-originally-

expected degree of interest and represented a considerable increase

over the 120 persons originally planﬁed for. ’ -

The additional participants were selected by the ten site

3

coordinators using the following selection criteria as a guide:

1. Eachaindividhal participant must have had réSponsibiiity
for preservice and/or inservice professional prepara-
: tion of secondary and/or post-secondary vocational
teachers.
B < ' z P
2. Each individual had to agree to participate in the -
. orientation workshop and ‘in the adaptation, use, and
- evaluation of the PBTE curricular materials.
[
: 3. Participants from each site will represent as many dif-’
' ferent vocational service areas as possible.

Objective- 2: Prepare afcompfehen51be state-of-the-art report on
PBTE in_general, and on performance-based vocational teacher

"educatybn specifically. -

Within the period July l-August 12, 1976 a comprehensive

" report describing the state of the art for PBTE was heveloped.

N

This rgport-was the result of: (1) a literature search to deter-
mine the existing state of the art of PBTE in both vocational and
general education; and (2) a search>fpr existing PBTE programs

and. materials.;

13

-+ Using'such sources as ERIC, Abétracts of Instructional and
Research Materials in Vocational and Technical Education (AIM/ARM),
The Ohio’ State UniQéfsity's’Mechanized-Iﬁformation Center (MIC),

s

The Center for Vocational Education's library, and personal
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contagés made by Center staff in the field, a comprehensivg
search of the literature was conducted. Relevant documents were *
identified through the search and a systematic analysis of each

document was carried out. This analysis provided descriptions of

the staté of the art of PBTE to date.

<

|4 . Concurrent with the literature search an effort was also

made to* identify existing PBTE prégrams and materials. The
_relevant curricular materials and program descriptions identifieé
E T, were de§cribed in the state-of-the-art report.

With the general goél of providing a cpmprehensive‘énalysis

of perfo;mance-based teacher education efforts to date, the

-
. ) . 14

state-of-the-art report: :

1. Describes antecédents of the PBTE movementf “

2. Summarizes the key. concepts and term1nology associated
with the movement. .

3. Presents the essential and de51rable character1st1cs of
PBTE programs.

4. Summarizes the major advantages, limitations, and cri-
ticisms of PBTE.

5. Describes major current PBTE efforts, models, and pro-
jects from both vocational amd general education.

6. Presents recommendations with regard t> further PBTE

" research and development needed, and with regard to pro-
cedures that will help ensure the successful implemen-
tation of new PBTE programs.

7. Contains an extensive bibliography categorized into
several areas of concern. : )

,8. Contains three extensive appendices describing current
activities in competency-based education, PBTE programs

‘v in vocational education, and sources of additional
: : information about—?BTE.
. , 3 :
1

L
%
]
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Appendix F of this report contains a copy of the title page

and contents page of Performance-Based Teacher Education: The

State of the Art--General Education and Vocational Education.
- /’7

" Since the report has beenfpublisheﬁeas a separate document, it is

included as part of this Instltute final report by reference only.

Objective 3: Plan and conduct a. national workshdﬁ—Bﬁ“PBTE‘uon=4~f—ﬂ—~—
cepts, curricular 4§£er1als, and implementation procedures.

A major task of preéparing for conducting the national w~or<-

shopAih§olved plauning-the specific workshop activities and the )
éfeparation of the necessary supportive materials.' 4In carr; ing J
out this ;;tivity, the recomﬁendatiqns of the Nationi} Planning 'é
Group were carefully reviewed ﬁnd considered. The Planning Group 1
cfitiqued several outlines for materials to be developeé and made |

many useful suggestions for their improvement. The Planning Group

also reviewed tentative agendas for both .the national and on-site

.l - =+

workshops and advised Institute staff with regard to evaluation

procedures and plans for providin -site technical assistance.

* *  Two major ideas of Institute'sta e reinforced and sub-

sequently acted upon as a result of the Nat?onal P}anning Group's
input. One was the need to model, insofar ag possible, in the-
natibnal and Qﬁ-site workshopé, the method- of insfruction that the .-
éariicipants in turn were expected to use in their own teachgr .
ggucation instructional programs. To fulfill this need, Mgdule
X-101 and Modulelx*loz entitled "Adapt, Utilize, and Evaluate

Performance-Based Vocational Teacher Education ‘Curricula" were
- 4

. developed and used as the basis for structuring the national work -

shop and cn-site workshops, respectively. The second idea was

the need for a compreﬁensive guide to the implementation of PBTE

- N -
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programs that ceuld be used as a resource by the leadership per- .

sons for planning their own institutional programs. .Both of these
ideas were implemented via the workshop activities and materials

* that were developed. For a list of the additional printed and

A

media materials used in the national and on-site workshops, see

a2

Appendlx G.

i —

S
- . s

The first major training event connected with the Institute — _

7
was a four and one-half day national workshOp held at The Center .
on August 25-29, 1975 The major purpose of the workshop waz tc | i

prepare the carefully selected 20 teacher educators (two from 3ﬁ

each of the ten part1c1pat1nq institutions) and ten state edggahi ‘
tion agency personnel (one from each of the ten USOE regions) "for .

their leadership roles. A copy of the national wdrkshop agenda i

is contained in Appendix H.

The workshop's objectives were achieved using Module X-101

.and by involving the participants in a variety of individual, g

~ r

small group, and large group activities. An assortment of printed

»

materials as well as media (transparencies and slide/tapes) were

utilized. Partlclpants were introduced to the PBTE modules to be

used as a'b§51s for instruction by g1v1ng_them a large group ’
hends—on walk-thru experience as well as a small group hands-on
module reriew experience.-'A major emphasis of the workshop was
on thoroughlyracquainting all partigipants with the varigty of ~
leernipg options, feedback devices, informatfgn sheets, zese

studies, checklists, and other activities that were contained in .

7the PBTE materials to be used.

[
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N paﬁtg were asked to share their -feelings as they experienced the

¢

o . ,
Much time and attention was given to the role of the resource .

person (instructor) in PBTE and the various ways in which the
materials can be adapted for use in a variety of institutioenal

settings. Each participant was given the opportunity to experi-

ence ‘both the role of a student ték}ng a module and the role of a

PR L T XY S -

teacher educator advising and evaluating a studént's progress

-

through a module. After the role-playing experienceé, partici-

-

-

different roles in a discussion led by Institute staff.

——-—~——"(Consideratron during“the national workshop was given to e

"

planning and condycting-the on-site orientation sessions for
additional teache# education staff and deciding upon the :Best
. o N ' -
- format and procedures for developing tentative state and institu-

tional plang of action. This task was aided thr?ugh the develop-

/
/

implemenpatiéﬂsguide entitled Guide to the Implementa-

-~

mené of th

tion of'géiformance-Based Vocational Teacher Education. This v
guide cdéers such to%igg as PBTE program patterns, selection of - —
teachef competencies, development and management of the p}Ogram,

gradegs and record keeping, and the like. Since the guide has
© . B

beefd published as a separate document, it is included as part of ~ - =

t?ﬁs Institute final report by reference only. See'Appendix I of

- .

. this report for a copy of the title pagehaa&ﬁcﬁﬁ?g;Z;Apage of the

. guide.

— -

Another major goal of the workshop was to acqﬁaint the par-

ticipants with guidelines and instruments for evaiuatiﬁg the cur=-.
AN . -
ricular naterials in question. In addition to using the Teacher
. ' e / -
Performance Assessment Form which is always contained in the

= -
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¢
final learning experience of each module, three other types of

instruments were also used.

"+ The first ingtrument, called the Estimate of Performance, .

was ‘completed by éagh student on both a pretest and post-test

basis and was designed to ebtain from the s‘udents a frank esti-

» ) - e

mate of his/hersability to perform the specific competeficy in

, guestion in an actual school situation.

The second instrument, called the Teacher Trainee's Feedback

:f!f”Béokiety~was,compl§tedfbg_eacp student on a*post—teét only basis.

2 I T T e —— — -t R - T T

It was designed to ascertain the student's generél and specific

* 4

reactions to each module.

The third instrument examined during the workshop was called

the Resource 'Persun's Feedback Booklet. Designed for completion -

1

by the teacher educator (or other person) who advises one or more

students on a given module, it was used to assess resource person's

reactions to the module and to request suggestions for the module's

L3
+

improvement.
During the nationa} workshop itself, careful attention was
also giveh to obtaining feedback with regard to the_léarning . .

activities. Three sets *of instruments were used for workshop

evaluation purposes as follquwss (1) Estimate of Performance, -—JH

(2) Daily Program Survey, and (3) Final Evaluation.

—-- . - The Estimate of Performance was administered on a pretest

- - -

and post-test basis. This instrument used the same design and

- format as the Estimate of Perfc -mance instruments that were used

-

with the PBTE modules. Tt consisted of several:items relating to -

-~ - - ~.

2
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=
the participants current self-perceived ability to adapt, utitize,

and evaluate PBTE curricular materials.

The Daily Program Survey instrument was designed to gather .

- ’

d .
participant's reactions daily to the specific learning activities

in which they were involved:. This instrument provided daily feed-
back to the Institute staff”for making in-course -corrections or’
changes as deemed appropriate. 'Tﬁé’results,ofiphis daily survey

were summarized and reviewed at a staff meeting held at the close

of each day. Ekcept for changing the Ilearning activity titles,

‘the same basic form was .used each day Monday through Thursday.

. On Fr;day}.ét the close of the work®shop, the Final Evaluation

. * - .
instrument wag administered. Thiéiigsggpment had two parts,
i - N\

Part A entitled "Looking Back," and Part B entitled "Looking
* Y T : » -

Ahead." Part A of the instrument asked paflicipants to give an -’

overall evaluation of the workshop, yg;kshop training materials,

facilities, staff/particfbant interactions, etc. Part.B asked
them to suggest ways the workshop could be improved, the types of -

additional assistanog needed, ideas they would like to pursue
a N :
further, and for general comments and recommendations.‘ Copies of

each of the three types of workshop evaluation 1nstruments used ’
> y

are contained in Appendix J.. A summary of the data coldgcted

regarding the national workshop is presented in Chapter VII of

this report. T

The plahs of "action developed during the national workshop

became working documents outlining the implementation procedures

that were to be followed by each team upon return to their home

institutions. These plans were also used as a.Besis for monitoring
B &

-
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activities and providing individualized technical assistance as _
Ld . -~

3 <

sites carried out their various plans. ’ B

- Another important activity of the workshop was to tenta-
tively plan for, and schedule, the. On-site orientation workshops:

for additional teacher educators and other appropriate decision- -
$ S , .

L]

makers. Participation in this activity by Institute staff;wa%;

desiéned to help guarantee effectiyve orientation and facilitate ‘ .

_ 4. RN
.

the proper use and evaluation.of Ehe\sigricular'materials,. :

Objecti?érﬁ. ‘Assist in plannlng and co ductlng_pn site orienta-.
N tien workshops on Pk.£ concepts, curricular materials, and. imple- .

mentation procedures, ] . . ) g

e
. - -

*

This objective was accomplished-duriﬁé”Septempe: and:fwtober .
_,\ - * - ) 7 #
1975 by having two members of The Center Institute staff wvisit

each of the ‘ten ‘cooperating institutions for approximately.thtee . :

days each. The flrst half day was spent worklng with the site ¢

=

coordlnatorg and state departmentr of edycation representatlve to* -~

5

refine and finalize the Qh-sité orientation workshop plans which

< , . ~
, .

had tentatively .been developed at the national workshop in

Columbus. The next two days were spent usin97Module X~102 and
working as a team to help the site leaders conduct and evaluate

-

- the on-site workshop. The presence and active involvemehtlof two

-
LY

~ Institute staff members provided some uniformity to the worksh#ps :

across all sites and helped to ensure that the orientation of J )
4 ™~ - * ) . s
additional staff members was adequate. The last half day of the .

-

three day period was generally.spent evaluaﬁiﬁgfthe outcomes ~of
b . - ¢ N v &

the just completed workshop and'diSCussing further the site

. * - { . ’ b

- coordinators plans for testing and implementing the PBTE mate- .

rials during” the coming year.’
- ’ 0'. - . ‘ ‘ ,' ) - ‘ ] =
: . 1726 : e
I:KC " b . . ::
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P Au'ékerage of 21 additional persons, including some adminis-

i

trative personngl and supervising teachers, were trained at each

o =

of the ten sessions during the period September 8-October 11. 1In

addition to the persons atternding the ten .two-day on-site work-
Y ;

® ghap§,‘appioximétely 100 other persans. received from two to four

hours, cf awareness ;ralnlng by participating in the first half

s

day of the workshop% Trainind and evaluation procedures similar
. to those used in the national wordshop were employed; however,

. .
the duration of the training session (approximately two ‘days) was

-shorter since time-was not needed for developing plans of action
. ) g
e + 3 .l - ‘
and* on-site orientatiofiplans.
’Fleld test ver51ons of a resource person' s guide and of a
= Ty b - -~

student s gulde to us;ng performance—based teacher education

£

Aaterlals that had been developed under the qunsorshlp of.the

Hatlcnal Instltute of Education were used at the workshops. In

* -
IS

! addltlcn, several handouts, two broch&res, a vocat10na1 teacher -

P e a‘

& competency prcflle chart (llsting all 100 of the PBTE modules to

*

be tested}, 5evera1 overhead transpaxenc1es, a slide/tape presenta-

, .on, and ccples of the first 44 modules revised were available
- . . 1] 3

Yol ang’utilizea in‘the workshop sessions, Lo » .
‘ Objective 5;: Pfovide individualized on-site technical assistance
~ for adapting and implementing PBTE programs.

. . A@ éveraqe ofotgp two;day vigits per site were made during

v ihe mer;ed January-June, 1976 by Institute staff. 1In addition,

. regulaftmonitc;iné phone‘calls Qere made 2+ least monthfy to each
site coordinator by Institute staff and the site coordinators -
were encaurageé to. call The:Ceeter whenever a prob;em, concern,
or, quegtion arése. Recerds were kept regarding all visitsxané‘

E ' . J 13
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ﬁg. phope calls to each site, Curricular materials (e.g., the modules)

LAY

- .anﬁ evaluative materials were supplied as needed. This required

a great deal of timge and coordination as appronimately*ls,ooo

<

copies of the PBTE modules and the associated evaluation instru-

ments were suppigyd to the ten cooperating institutions. In-depth

interviews with several staff members- and students were also

conducted during each-of the site visits.
Individualizéd technical assistance was provided in several T
ways by: (1) helping with the local adaptation of the materials;

§2) helEing’the site coordinators design specific implementation
. arocedures and overcome propglems encountered; (3) promoting an
exc%ange of ideas, nroblems, and solutions among sites;. and
:(4§:by ;rovidiné the necessary lo;istical support and information
e aboutiacti;itres at ‘other sites.

e -

) Memos were wrltten on an avbkage of two to three times per
-1 e -

‘month by thre Institute, Dlrector to inform both the 51te coordlna—
)

tors and assistant 51te coordlnators of the availability of new

S -

modules for testlng and to exchange ideas for implementation

-

‘gained from phOne calls and visits to the various 51tes. In

*

addition, much correspondence was exchanged to document the ship-

. . €. -, R . .
_ment of various materials to sites.and the recelpt, of various

b

- eveluation feedbaih from the test sites.” These 1etters and memos
- combined w1th the regular monltorlng phone calls provided for
effective and frequent communication between Institute -staff and

site personnel . ' : '




Ll

Objective 6: Prepare a comprehensive Institute final report
useful to others developing PBTE programs.

This objective has been accomplished through the preparation,

N

publication, and aissemination of this report and the two associ-

-

ated documents déveloped under this ggﬁnt, namely"Performanée~

ﬁBasqugggcher Bducation: The State of the Art--General and Vvoca~

tional Education and the Guide to the Implementation of Performance-

Based Teacher Education. An effort has been made to include in L

. - . -
this report concise descriptions of all relevant activities and

findings that would be informative and hpﬁéfull}-uéeful to a wide
e :

e
-

assortment of potential readers. i’ .

-

Each of the ten PBTE site cdordinators was asked to prepare .
i ’ ;
[ 'and submit to the Instituté,ﬁirector both monthly reports and.a , -
‘ ‘ P ‘
;Pfinal site report. The/ﬁbnthly reports were very useful to project
. = : : _

staff in monitoring. <ite activities and detecting needs for tech-

nical assistancgﬁ’ The final reports. summarize the major activi-
e

-y . . ‘
ties and accomplishments carried out at each site, methods and

v

[ e
ways in/yhich the modules were used, problems and successes
e - .

_ncogﬂ%ered,'future PBTE plans and activities, and provide some

eaétions to their involvement in the 1975-1976 National PBTE
nstiiute. While when combined, these reports are somewhat
léngthy, it is felt that the information contained and the experi;
ehces that can be’shared through them are so important that they

ate included in almost their entirety in Appendix K. ~Some data

h3s been summarized across sites and is presented in Chapter VIT
off this report. A few items of a personal or sensitive nature
haije also been edited out. The reader interested in the many ~

29
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different ways the ten sites were able to sSuccessfully use the

PBTE materials is strongly urged to review these reports. It if§ -

hoped that others interested in implementing PBTE can benefit

L N 2

from'hearing about the probléms encountered, the solutions

developed, and the successtul implementation strategies used by
these ten institutions as they began the institutionalization of
PBTE programs in their respective states and institutions of

higher education. . oL

A,




CHAPTER Iil: ’ &
MAJOR ACTIVITIES AND EVENTS

’ o«

The major activities and'eﬂénts of. the Ifistitute are pre-

-

+ sented here in chronological order with only brief explanations..

. For more detail sbout each, the’ reader is referred to Chapter 1II,

- { Accomplishments, and/or to an appropriate: Appendix. - ,

a.

b.

T oc.

d‘

‘Selection of the ‘ten participatind fnstitutiOns of
"higher education, July 31, 1975. This activity was

--tives, August 24-29, 1975.  This national Institute o

Convening of Institute National Planning Group, July
30-31, 1975. This ten member committee, one from each
USOE geographic region, served to advise the Institute
staff on important planning, workshop, product develop-
ment, technical’assistance, and evaluation activities.
See Chapter II for a list of members and Appendix B for
the National Planning Group meéting agenda.

-

conducted jointly by the National Planning Group and
Institute staff. B8ee endix D for a list of the -
institutions nominated, Appendlx E for the application

form and related naterials, and Chapter II for a list

of the ten institutions and the respectlve leadership
teams.

Conducting national PBTE worxshop for site coordinators,
assistant coordinators, and state department representa-

workshop was conducted at The Center for Vocational
L.ucation at Columbus, Ohio for the thirty leadership
persons selected. See Appendix B for the national work-'
shop agenda, Appendix G for a list of the materials used,
Appendix J for the evaluation ingtruments used, and
Chapter VII for a summary of the workshop evaluations.

Conducting ten on-site orientation workshops for the -
training of additional resource persons as follows:
University of Nebraska-Lincoln, Sept. 8-10, 1975 ‘ |
Oklahoma State University, Sept. 8-10, 1975 e
University of Pittsburgh, Sept. 16-18, 1975 . ’
University of Arizona, Sept. 23-25, 1975

University of Vermont, Sept. 23-25, 1975

Utah, State University, Sept. 30-Oct. 2, 1975

Central Washington State College, Oct. 1-3, 1975

University of Minnesota, Oct. 6~8, 1975

University of Tennessee, Oct. 8-10, 1975

State University Qf New York-College at Buffale,
Oct. 9-11, 1975 :

-
N
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e.

f.

=

These workshops were conducted jointly by the site
leadershrip team and two Center Institute staff members.

A total of 210 additional persons received two days of
intensive resource person training and approximately

100 others received from two to four hours of awareness
tralnlng. For a copy of the suggested on-site workshop
agendd and some Jdf the supportive” training materials

used;gee Appendix G, and for a summary of the workshop ;
evaluatlons, see Chapter, VII. .

Convenlng of meeting for. all site coordinators or ‘their
designated rep;e%entatlves*at’the AVA Conventiqn in )
Anaheim, California on December 7, 1975. This" meetlng
permitted for an-exchange of. id&as..and experiences among
-personnel from all ten of the cogperating.test sites. A
potential PBTE macerials publisher was alsd“ﬁ?esegt to. - '
ask questions and Hear firsthand reports about reaéttensmmﬁgm
to the materials” being tested. ;

£ g -

Makifg technical assistance on-site visits as requested
and/or-as deemed-abpropriate, January 1976-July 1976.
An average of two visits was made to each site for two
days- each in addition to the numerous phone calls’ made
regularly. Both the visits and phone calls were docu-
mented for future reference. Visits involved in-depth
interviews with the site coordinators, with vocational
teacher educators representing different service areas,
with both preservice and inservice students,-and often
with department chairpersons, deams, and other teader~

—ship personnel. In most cases, ‘follow=-up letters were —

prepared after a visit as a means of sharing findipgs ' —1
and recommendations with the site coordinators and other
Institute staff, ] ‘ >

RS
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CHAPTER IV: ’
- PROBLEMS . :

.

-

No major problem; of any kind were encountered by the Center
Institute staff. The necessary supportfve training materials

"were prepared on time and the national workshop and on-site work- . B

e . s .
shops were conducted according to plan as scheduled in the origi-

r

- dal project plan. . R . ' T

While it is felt no major problems Were experienced by the

3 t b
= = ‘ 3 3 . 3 § 3 . .

’ cooperating institutions, some problems were listed as causing '
BERY

some difficulty. Only four problems, however, were cited by four

or morc¢ institutions. The four problems and the number of times

i

they are cited in the site final reports are as follows:’ H

- . ¢ !
a. Module Availability - this problem was list®d by five
sites. While 44 different modules including most of i
* those needed for preservice programs were available to
all participating institutions for field testing imme= "
diately.after the on-§ite workshops, some resource per- >
sons wanted to test inservice modules that had not peen
revised. The pressures to supply the sites with t
remaining modules before they met certain quality gtand- -
ards was vigorously resisted by Center staff. As $oon
- " as modules became available, however, review copiep were
. imrediately snipped to all sites for consideration ‘or
testing. -Since sites were not forced or coerced into
testing specific modules, they would request addifional
copies of those modules that fit their instructiohal
needs. The nature of the rigorous revision and ghality K
control process used, unfortunately meant that some ’
modules were not available until Spring, 1976.

L

b. Arranging for Final Assessments - this problem wds also
.cited by five institutions. The performance-based
nature of 'The Center's PBTE modules requires that, in
the final learning experience of each module, tgt )

in an

teacher trainee demonstrate his or her_ competen
actual school situation. Some of the teacher tdaining
institutions apparently encountered much more difficulty
than others in arranging for these final asses Znts. ! .
While some site coordinators and individual re: .;rce o
persons asked if this requirement could not be .-ived,

the nature of the materials design, the princigles of
. PBTE that make it different from traditional tg¢acher

. A

\‘l‘ . 25 7
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The
tution specific but included such things as: lack of "seed" money
to support released time for planning, establishment of amounts
of credit for the various modules, need- for new‘tgcord—keeping

-

systems,

Appendix K. ) ’ ;

| 4

education programs; ‘and the module advanced field test-
ing gquidelines prohibited foregoing.this requirement.
Th;s requirement also meant that many resource persons
used fewer modules than they would have otherwise.

There is no question, however, that the eévaluation of a
Jteacher's performance in an actual school situation by .

a qualified resource person using the criterion- -referenced
instruments contained in the final learning experience

of each module, provides for more objective assessment

of the teacher's performance. .

Quantity of Data-Required as Feedback - four site coor-
dinators pgeported that they felt the amount of data
being collected on the modules from students and .
résource persons was_ somewhat excessive. Some felt the
quantity of ‘data requesteB of students had some adverse
effects on participants. Others felt the instrumenta-
tion could have been better packaged for ease of ®istri-
bution and ¢ollectioh. A-few felt the final assessSment
instruments in the moduleS were too long and detailed
for some modules. /

-

Labk*of Adequate Released Time for Coordinators - four
coordinators reported that they felt they did not have
adequate released time for their roles ip _cocrdipating——
~the institution's training, record-keeping, and testing
activities. -Some felt more time was required to help
facuity and students adapt to the PBTE concepts and "’
materials than they had expected. Others reported more
time was.needed to order, distribute, and collect test- - — —]
ing materials than had been anticipated. Some site
coordinators had a secretary or graduate assistant that
they could assign many of these chores to, while other
coordinators had to do most of the colle~tion; distribu-
tion, and packaging wérk themselves.

-

various other problems listed were more or less insti-

student motivation, and the guality of illustrations and

videotapes. For more information on these and other specific

issues mentioned, see the individual site reports presented in

Id

4
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CHAPTER V:
. PUBLICITY ACTIVITIES

~

A large number of publicity activities were carried out

¢

throughout the duration of the Institute by both the Center .
Inetitute statf and by ;embers of the ten.eooperating institu-~
tions. The following articles, brochures, and releases were pre-
pared and published Rsee Appendix L for copiee of gelected items):
a. PBTE Institute News Release, August 15¢_z§75. :

b. Natlonal Instltute for PBTE brochure, August 1975,

° _,/ébout,54000 copies distributed.
c. Performance-Based VocatlonaI’Teaché} Educatlon brochure, e
' September 1975, about 3,000 copies dlstrlbuted. e
d. Centergram Article, January. 1976, about 10,000 copies *
s distributed. - ‘

e. 'News Articles and Releases Prepared by Site Coordinators. _
- At least 15 major new articles can be accounted for that ’
were prepared by the site coordinators and publlshed in )
local newspapers, college-of education newsletters
- statewide or regional publications.

The University of Vermont .Corsortium Newsletter,
October 1975, ig presented in Appendix L as a sample of - :
the type of articles published. , o -

f. Awareness Training Activities. At each of ithe ten sites
© considerable additional informal awareness training
occurred as teacher educators, state. department person-
nel, advisory council members, and others visited the
various sites to learn about PBTE. According to site
records approximately 444 persons were involved in this
type of informal awareness type of orlpﬂtatlon.
g. Brochures Dlstrlbutlon. Numerous brochures describiiryg
the Institute have been distributed at various meetings,
workshops; and seminars which have been both national A
and local or regional in scope. The product awareness . .
coordinator at The Center distributed many brochures
through the mail and through Center publicity packets
prepared for various conference participants. - Mapy
- . visitors to The Center have also received brochures
. and/or brief orientations t¢ the Institute: and many
- persons requesting-information about the Institute have __
been sent the brochures and/or the Vocat10na1 Teacher
Competency Profile .chart. .

27
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~ CHAPTER VI:
DISSEMINATION ACTIVITIES

> :

Dissemination activities consisted of two major types of

. L
actiyities: the presentation ®f formal workshops, papers; or

training activities and the distribution of various Instiiute
produced products. >

Accordihg to an analysis made of the various monthly and

final reports received from the ten cooperating colleges/univer-

& *

A .
sities, a tptal of 34 differenp {ormal sessions were conducted by
the site coordinatprs; The size o0f these groups ranged from eight
to over 50 persons. * The presentations and workshops were held

for the ttaining of additional fesoq;ce persons, training of field
- \';Y' he "

resource persons (especially cooperating teachers), orientation

=

of state education agency personnel, orientation of local voca-

-

tional directors*and supervisors, and the orientation of state —

-

vocational education advisory council members. Other presenta-
tions'were made to several regional ,and statewide EPDA supported
conferences and to various graduate classes.

L4

Additionally, most sites reported devoting all or part of

several dgpartmental faculty meetings to a discussion of PBTE con-

\,

cepts, materials, apd éperational préce&ures.
Members of the:Institute staff were also involved in t%rée
major formal presentatiéhs. These included a\presentatiéé at the
Omaha chational Pgrsonnél Development Seminar in October 1975,
and two separate ?resentatiOns at the American Vocational AssOcia-

tion Conference at Anaheim, California in Decembér, 1975.




-
~

o ’ -
The fQﬁlowing distribution was made of training materials -

\ . . . , .
and modules for testing to the ten cooperating 1institutions: .

-~ ITtem .~ % Copies . Recipient Grqgﬁ
State of The Art Report .30 .National workshopv_44744
participants g
Guide to Implementation . 30 National workshop
i ;‘ . participants
- \ -
Modyle X-101 : 30 . National workshop
T . participants
Resourde Person Guide*: 250 Resource persons
Module X-102 T 250 Resource persqns
Overview Slide/Tape* 10 - One per site
Transparency Sets - - 10 : One per site
Student Guide* T . 500 approx. Teacher trainees

B

Vocational Teacher -
Competency Profile - 2,000 Resource persons
P - ' " and students

PBTE Modules* T 15,000 approx. Resource persons
. . and students

Evaluation Instruments* "77715,000 approx. Resource persons
and students

*These products were developed under the sponsorship of the
. National Institute of Education but reproduced for use by the
Institute sites with Institute funds. )
Ns '
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CHAPTER VII:
DATA-COLLECTION AND EVALUATION FINDINGS

I' R ’ - - )
This chapter on data collection and evaluation procedures and.

findings is organized into three sections as-follows: (1) data
pertaining to the training activities and module teshingginvolve-
meng‘qt each institution, (2) data pertaining to the.évaluationg
of the national workshop ‘and the ten institutional workshops, and
(3) data on the formative evaluation of the draft versions éf the °

PBTE state-of-the-art report and thé‘gdide to the implementation .

of performance-based teacher, education.

PBTE Training and Testing Activities X zf);kk -

As explained in_Chapter VI, each participating institution wa

expected to conduct at least one on-site PBTE workshop for 'the

training of additional resource persons at ea9h of thé 1n;§itu- ' o
tions.. Resource person trainiqg for effective use of The Center's

. .
PBTE modules requires approximately one and one-half to two days
of intensive workshop activity. All of the ten partidipating
institutions  planned and conducted at least one such;résource per-
son work.hop (see Chapter III for_dztes of respective Qorkshops).

. ’ : . :
In ‘all cases, two members of the Institute project staff assisted |

the two gite coordinators ana state” education agency representa-
tive in conductiﬁﬁvphe worksﬁops. In Table 1 a summary of the

numser of persons trained as resource persons at eaéh,;nspitution
.is presented. A total of 2§8 persons were prepared as resource

persons’ for .an average of 27 persons per instituti;;. , It should
be noted that while most of these persons were trained at ghe g
initial on-site/zorkshops (approximaéely 214), several institﬁtions

31 j38 )




TABLE 1 - >
. ) .
Summary of the Number of Persons Receiving
PBTE Awareness and Resource Persgn Training,
. and Involved in Testing-+by InStitution*

Approximate
Number of
.. - B . Additional
- . b Number of Persons ® Number of
Resource Per- Rece1v1ng Resource Per-
sons Trained AwareneSS‘ - sons Involved
Institution . at Site ~_Training in Testing
Centra! Washington . T ;
.State College 21 f © 30 12 - .
Ok lahoma State Coe . - é
University 27 . 21 } 27 -
State University . . ] o . €
Colllege at Buffalo 17 . 8 . 13- o
Uniyersity of ' ) . ’
A 1gon& . ’ 25 70 : 8 -
Unipersity of ) ) .
Minnesota : 21 . .15 . 7
- Unjversity of - . ’
ebraska~Lincoln - .-, 49 60 49 )
Unive. ity of - N , ’ 4;7
ittsburgh. 53 50 . . 53 :
"~ . University df - , ’ ..
) _Tennessee ) . 16 35 10 ~
F3 B ° -
University of . o
Vermont - ‘ . " 41 \ 137 . 41 - .
Utah State University 13 - 18 - 10°
', . . rTotals | 268%+ 444 ° <o, 230 )
Avérage * 27° 44 .23
*Based on the data submitted to the Instltute staff by the site s

coordinators.

*%214 of these persons were, tralned at the on-site workshops
and an additional 54 persons were trained later by the-site :
coordinators. ‘35) : 7 T
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conducted one or more¢ additional workshops and some site.coordi-

o

nators trained persons on an individualized basis. Hence, the .

total number of perspns prepared as resource persons dur1ng the :

0

course of the Instltute reached a- total of 268.
In dddition to those persons prepared as resouyce persons, 7 T
site coordinators were strongly encouraged to invite other persons

-+ N -

to their on-site workshops for the first few hours or first half

~ . - a

day for -the purpose'of what was called awareness training. Aware- *
ness tra%ning was intended and offered to those administfators,
« advisory council members, and others who by'virtﬁe of their posi-

tions would probably not ‘be using the PBTE materials with students,
¢ R . » , ' "
but who were persons in decision—making roles who needed to krrow
A - = E
generdl;y what PBTE was all, abcut. As shown in Table 1, 444 addi-

tlonal,persons received some PBTE awareness tralnlng at either

the initial on-site workshops or at other special training ses-

e

o,

: : . ) - 4 &
sions conducted later in the year. "% 7., : = s : -

i Data in Table 1 also indicates the number ofrresource-persons

—

who were trained who actually partlcrpafed in - the module use and -

.evaluation aCtlvltles. A total of 230 dlfferent persons, an aver- - 7

Jage of 23 persons per institutidn, used and helped evaluate ‘the
[

modules. It should be noted that ‘more persons were trained as

resource persons than actually used the materials. This was ‘due

primarily to two major reasons. ﬁFirs;‘of all, the Institute staff

1
= " x

took theipbsture that..no one who Wasvreluctfng to become involved

-
o

in using the PBTE materials s®-uld in any way be coerced into

participating;i Secondly, the need for assessment of the final
learnira experience of the rodules in an actual school situation
. . . o v

5 < .
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as réquirgd by the testing gui@eiines made participation either
impossi?le or ‘undesirable for ;ome persons.

‘ A summhry.%f tae number of pre#ervice and inservice ieachefs
involved iﬁvthe PBTE module testing duringgthe 1975-76 academic
y~a;'32‘each of the partiq}patiﬁéjinstituﬁions is presentedwin

« Table 2. It should be noted that both preservice and inservice

. +J¥¥tional teachers wece involved in the module testing activities

- .
e haents were involved, an average of 89 teachers per institution;
;nd a total of 789 inservice te.chers, an averag: of 79 teachers
» per iﬁétitution. Combining these totals indicates that a total
Sﬁal af 1680 ¢ ‘fférent teachers, an averagep\} 168 per 51te, were

;g?clveﬁ in the PBTE-testing actiVities ‘of the Institute.
. . ‘% h 7 ]
"Tab'e 2 also presents an institution by institution summary

f'fj? af the number' of module tests actugll) omplete,dL ;he number af
testé completed’ ranged from a low of 24%>tests to. a high of 1028 *

tests. A total of,5468 tests were éomnleted for an average of
o ' .

547:tests per 'i- stitution. To a lafgé é&tent the number of tests

Cqmpletei depended upon theé number of rescurce persons using the

f * ™

materials and the length of time the insti tution partic1pated in
_the testing.- It should be noted that the institutions involved

were of different sizes, that resource person and teacher'iﬁ?olveﬁ
; . ] .. N P ) -

, ment Avas.voluntary, and that no pressure to test more materjials, -

::::“* wayg everted at any time. Resource persons were also asked to use

A4

\._/”t e modules only whare they IOgically flt the stope and secueﬂce

‘i

-

— /= the particular course or workshop involved.
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& TABLE 2

F .

Summary of the Number of Preservice and Inservice
Teachers Inyolved in: Testing, and the Number of
Module Tests Completed by'Institution*

L

Approximate ,,Approximate
Number of Number of
Preservice Inservice , .
Te .chers Teachers " Number of
Involved in =~ 1Involved ia Module Tests
Institution Testing : Testing Completed
Central Wéshington
i State College 100 . 275 702 :
Oklahoma State . ’ N
University - 149 32 479
State Universjity
3 College at Buffalo 60 . 55 ' 429
University of
Arizona ,50 41 256
University of ;

Minnesota 160 152 873
Jniversity of ) e JJ
Nebraska-Lincoln 156 , 58 * 1028

University of
Pittsburgh 63 61
University of
Tennessee 75 35
University of .
Vermont , 38 53
n , SN
‘Utah Staté University 40 " 27
) Totals R 891 789
LINN i . , N
.. Average . 89 . 79
-« . x\w{ : ,. 5 .
\ . _ \ " ,. ; e .
. *Based on the dafta.submitted to the Institute 'staff by .site
coordinators, . g <
- - . .av {
- + B v

.
]
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Site coordinators in their monthly and final site reports ‘

2

" involved in the testing, activities.

-

’ . . / . ! A . v
ere asked to indicate the vocational service areas involved and

‘the various educational levels and/or special groups that were

L
An institution by institu-

tion summary of this data is presented in Table 3.

An analysis of the number of  institutions in which the

various vocational service areas participated follows:

Area
Agricultural Education
Business and/or Officg Education
Distributive Education
Health Education
Home Econom{cs Educatioﬁ
Trade .and Industrial Education
Tecﬁnical Education
Induétrial Arts Education

* 3

Vocational Guidance

Number of Institutions

7 Y

"9

- 3
1

As will quickly be noted, all vocational service areas were

well represented; industrial arts teachers were involved in three

institutions; and vocational guidance personnel were trained using

the materials by one institution

A similar analysis of the use of the modules by educational

level reveals the follows:

Educational Level

Secondary Teachers
Post-Secondary Teachers

Adult Teachers

36

Number of Institutions
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Institution

Central Washington °
State College

Oklahoma State
University

State University
College at Buffalo

University of -
Arizona

University of
Minnesota

University of
Nepraska-Lincoln

TABLE 3

Vocational Service
Areas and Others
Involved

Summary of the Vocational Service Areas and the
Levels and Special Groups ZFnvolved
in Module Use by Institution*

Levels and/or Special

All vocational ser-
vice areas

Agricultural Educa-
tion, Business and/
or Dffice Education,
Technical Education,
Trade and Industrial
Education

Distributive, Educa-
tion, Home Economics
Education, Industrial
Arts Education, Tech-
nical.Edﬁcation

Business Education,
Distributive Educa-
tion, Health Educa~
tion, Home Economics
Education, Trade and
Industrial Education

Agriculitural Educa-
tion, Business Educa-
tion, Distributive
Education, Health
Educatior, Home Eco-
nomics Education,
Trade and Industrial
Education

All vocational ser-
vice areas

Groups Involved

Indian instructors
CETA instructors
Secondary teachers
Post-secondary
teachers

Secondary teachers
Graduate students

Secondary teachers

Post-secondary
teachers .

Adult teachers

Secondary teachers
Post-secondary
teachers

-

Seéondary teachers
Post~secondary
teachers

Secondary teachers

Post~-secondary
teachers

Adult teachers

*Based on data submitted to the Institute staff by the site

coordinators.

ERIC

IToxt Provided by ERI
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. Institution

University of
Pittsburgh

University of
Tennessee

University of

Vermont

Utah State Uni-
versity

TABLE 3 (continued}

Vocational Service
Areas and Others
Involved )

Business and/or
Office Education,
Distributive Educa-
tion, Health Educa-
tion, Home Economics
Education, Trade and

Industrial Education,

Industrial Arts Edu-
cation

All vocational ser-
vice areas

Agriculturai Educa-
tion, Business Edu-

cation, Distributive .

Education, Coopera-
tive Education, Home
Economics Education,
Vocational Guidance

Agricultural Educa-

cation, Business Edu-

cation, Industrial
and Technical Educa-
tion, Home Economics

and Consumer Education

[

Groups Involved

" Levels and/or Special

Secondary teachers
Adult teachers

Secondary teachers

Post-secondary :

teachers
Adult teachers

Middle school
teachers

Secondary teachers

Secondary teachers
Post~secondary
teachers

Middle school teachers and graduate students were reported’

as involved by one institution each.

*

As for special groups, one

institution reported the involvement of both Indian instructors

and CETA program instructors.

Data cn Evaluation of Training Activities

Two experienced evaluators, Raymond D. Hinrichs and H. John

Landis of the Ohio State Department of Education, Division of

Planning and Evaluation, were employed as consultants to design

the evaluation for both the national workshop and the on-site

38 45
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workshops. They also assisted Institute staff in summarizing the

xa

evaluation findings and prepared the repori which follows on the

national workshop.

National Workshop Evaluation Design.--The purposes of the

national workshop procedures were as follows:

l. To obtain information daily for determining the extent
to which the program was meeting needs of the partici-
pants so that changes could be made in the ¥nstitute
agenda, if necessary, . . , |

¥, -

2. To obtain pre- and post-Institute information regarding -
the extent to which participants felt they could per-
form tasks necessary to impleuent a performance-based °
teacher education program, and

3. To obtain information regarding the overall guality of
the total workshop and to determine assistance or infor-
mation needed by each participant prior to the on-site
‘workshops at their own institutions.

The Daily Program Survey form was. used to obtain participant

feedback each day. -Institute staff met each day with an Insti-

tute evaluator- to review the results of the survey. Based on the

<

*

survey results, changes, when deemed appropriate, were made in
the subsequent day's program. A copy of a sample daily survey
form appears in Appendix J.

‘The Estimate 6f Performance instrument was used tb'oLtaiﬁ the
participants' feelings regarding the extent to which they could
perform tasks related to implemegting performance-based teacher
education. The results ‘section which follows inciudgs a discus-

sion of the participants' pre- and post-workshop performance esti-

mates. A copy of the Estimate of Performance instrument appears

in Appendix J.
" The Final Evaluation form was used to obtain overall ratings

of the workshop and to identify participants who wanted additional

39
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assistance before the on-site workshops. The resplts section
A Y
- . . o
includes discussions of the various dimensions of the Institute

as rated by the participants. A copy of the Finél Evaluation

H

form appears in Appendix J.

National Workshop Evaluation Results.--This-section presents

only the highlights of the findings from the three data collec-

tion instruments used.

1. ‘Sﬁmmary of Daily Prog;am‘éurveys.
- MONDAY
Generally, ihe participants were very pleased with Monday's
sessions. Participants iﬁdicated the strengths of Monday's ses-
sion to be the modules utilized, the pgpvision for discussion,
and the organization of the program. Tpe mgjor weak area noted .
revolved around time aliotted to review modules and to engage in
discussion. The Institute gtaff felt that the nature of the firstA
day's program, largely de&oted to proéidinglgrientatioq informa-
tioﬁz could have influenced the rating; ahd that the remainder of
the program would eliminate the concern. '
. TUESDAY
Tuesday's ratings represented the low point in the workshoﬁ.
Participants reflected a clear desire to beginIQegling more

di%ectly with their own inéividualjbn-site concerns and issues.
The ratings(andécomments, supported by staff reactions at the end”
.-f the day, showed a somewhat restless feeling among some members
of the group. Some occurrences might hélp to explain this feel~
ing. Some staff were called out of the workshop on various

occasions throut:?ut the day. Because of a breakdown of the
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‘duplicating machine, the particiﬁants had to wait a few minutes
’ . . , ‘
for the evaluation forms at the end of the day. The nature of the

program %tself may have heen a factor in generating some resgless;
ness. Participants wanted to deal with their own concerns. The -
range of experience of participants may also have occagionedg
varied reactions. Participants began’to complain gboué too much
time to read, too much sitting down, and too little practical
applfgation.

— On the other hand, despite'these comments, response was quite
positive. It can accufaﬁély be said that Tuesday's general
response was less positive, rather thahibeing negative. The con-
cerns expressed on Tuégday were addressed on subsequept‘ﬂays,.

since the workshop from Wedne§day'through Friday focused on these -
concerns.
WEDNESDAY
Generally, the éomments for Wednesday were fayorable. Part;-.
cipants seemed to report that more question and answer, interac-
tion, and local problem discussion- time was provided. *
THU!/Ré DAY
The overall results for THﬁrsday were again qua- e positive.
Part1c1pants felt that they were actively involved and able to
begin applylng some of the concepts to thelr local situation.
2. Estlmaﬁe of Performance Instrument Findings

/ p
This ﬁnstrument was given to participants prior to and after

H
the ccnfefence. Fourteen of the participants said they had never

adapted, utilized, or evaluated a performance-based teacher

k)

education program; six indicated they had done so 1-3 times: two

X ) 41 448
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participénts said they had done so 7-9 timegs; and five said they
‘had done so 10 or more times. Basically, it can be said that the
majority of participants had none or very little experience in l
the area. This statement is substantiated by the pretest data
presented in Table 4; which shows the participants' estimation of
performqnéé on a scale of poor, fair, good, or excellent for each
of 13 tasks. The Table presents the number of pers:;s rating
each scale alternative, both pre and post, for the thirteen
tasks. Means are bresehted for pre- and éost-estihate for each
task. The means were derived by assigning a score of 1 fbr Poor,
2 for ?aif, 3 for Good, and 4 fof Excellent.

As can be seen from ‘the kresults in Table 4, the overall
"group growth for each .task was from an approximate meaﬁ rating of

-

fair to ratings between good and excellent. RN

3. Final Evaluation Summary

The five major areas of the workshop rated in the "Léqking .
Back" section of the Final Evaluation were The Workshop (in ‘Fn-

eral), Workshop Materials, Daily Program Surveys, Facilities/ ' ‘e

N .

Accommodations, and Staff Partfcjpation. Table 5 presents the

results for the workshop,'in general.

/
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National Workshop Estimates of

-

~ TABLE 4

4

Per

formance

Task

Pre

Poor
(1)
Post

Pre

FPair
(2)
Post

Pre

Good
(3)
Post

Excellent
(4)
Pre Post

At this time, how well
can you perform (exe-
cute) the following
tasks?

Identify the need for
improving alternative ¢
approaches to personnel
development in -voca-
tional education: *

15

10

17

Describe the concepts
and rationale under-
lying the PBTE approach
to teacher education.

L

14

11

10

Describe the nature and
use of modularized
performance-based pro-
fessional teacher edu-
cation currigula.

-16

§

12

3.5

Compare and explain the
differences between

PBTE programs and tradi-|

tional programs of
teacher education.

12

14

3.5
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TABLE 4 (continued)

L.

N ’Task

Poor
(1)

rre Post

Pre

Fair
(2)
Post?

Pre

Godd
(3)

Post

Excellent
(4)
Pre Post

Mean

Pre

Post |

——-—’r;". :
Explain alternative

approaches for imple-

menting preservice and
inservice performance-
based teacher education
programs and materials.

12

13

'S

Assess individual stu-~
dent *needs and select
appropriate PBVTE cur-
ricular materials for
meeting the profes~
sional preparation
needs of present and
prospective vocational
teachers.

12

15

159

3.0

Develop and make opera-

tional an appropriate
teaching-learning
design for implementing
PBVTE curricula compo-
nents in your institu-
tion.

101 0

13

18 |

3.1

Serve effectively in
the teacher educator
role as resource per-
son, advisor, and
evaluator.

11

10

14

“ .

— ldm4'

2.3

3.3




TABLE 4 (continued)

Pre

Poor

(n
Post

Fair

(2) .

Good
1 3)

Excellent

Pre

(4)

Post

Pre

Mean

Post

Orient prospective and

- .inservice teachers to
their role and respcusi-
-bilities in using -
performance-based

- curricudar materials.

)

P¥e
<

Post

Pre

. Post
T 3

i~

15

10

- -
= - N - |
10: ..Evalaate the quality

~ and eflectiveness of
. pérformance-basad
materials in developing |
. - specified professional
~  teacher competencies.

-

. 16

.

20

1.9

0

- Objectively assess a
- teacher's ability to
- perform specified
competencies in an

o« . actual classroom situa-
tion.

15

11

Assist with the train-
ing of other vocational
teacher éducators and
administrators who
desire to adapt, uti-
lize, and evaluate PBVTE
curricula.

14

10

T .

15.

3.6

by

e
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TABLE 4 (continued)

Task

Pre

Poor
(1)
Post

Pre

Fair
(2)
Post

2
3

Pre

Good
(3)
Post

Excelleqt

Pre

(4)

Post

Pre

Mean

Post

1

At this time, how well
do you feel you could

; adapt, utilize, and

L evaluate PBVTE in an

’ actual institutional
setting? (Consider all
of the tasks involved.)

13

14

9% -

™
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TABLE 5

The National Workshop -
(In General)

5 4 3 2 1

Stimulatingr 46% 50% 4% - - Dull, drab
(13) (14) = (1)

.

4

Useful to me 75% 25% - t - - Not useful to me

(21) (7) _

Addressed all my  18% 7i% 118 - -  Did.fot address
needs as a par- (15) (20) (3) < my needs as a
ticipant ) .participant
Contained an 46% 46% 7% - - Did not contain
appropriate (13) (13) (2) i - an appropriate
amount of activ- - amount of activ-
ities ’ ' ities ' o

i Provided ample 46% 36% 18% - - -Provided no
opportunity to (13) (10) (5) opportunity to
interact with | interact with -

; others ) ’ - ' . "others

EF_f" - - . - ' N
Met my expecta- 78% 19% 3% - - ° Did not meet my
tions (21) {5) (1) expectations

‘fhe participanés' ratings of the entire workshop'wefé over-:
whelmingly positiv;. The lowest rated areas (althoughvggill’Very
positive)” were "opportunity to interact with others" and "addressed,

E all-my needs as a participaﬁt".4
WOrkshop materials, as indicate& through the daily survey
results, were also received very positively by the participantsl

Table 6 shows all "five" and "four" rating. for all three items

in this area.
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, TABLE 6

National Workshop Materials

5 4 3 2 1

Well written 75% 25% - - - Poorly written
@2 (7
Understandable 71% 29% - - - Confusing
- (20) (8)
Content appro- 71% 29% - - - . Content not
priate (20) (8) appropriate’

The Daily Program Surveys also received positive ratings.

‘Table 7 shows that participants indicated the surveys to be both

nece§éary and useful.

/
’ TABLE 7
Daily Program Surveys
5 4 3 2 1
Necessary 39% 43% 18% - - Not necessary
(11) (12) (5) .
Useful to me for 39% 43% 18 . - - Not useful to )
providing input (11) (12) (5) me for providing

input

Facilities and Accommodations (Table 8) were also rated

favorably by participants. However, the area which received the

highest rating was the quality of interactions betweeh staff and,

participants (Table 9). The perceived high quality of staff-
participant interaction may have contributed to the expressed
desire (as shown‘in the daily surveys and the final evaluation)

for even more interaction. -

 « 48 59
1
]




TABLE 8

Faéiiities/Accommodations

5 4 3 2 1

Excellent 54% 473~ 4= - - Poor . .
(15) (123 (1)

TABLE 9 ¢

Staff/Participant Interactions

5 - 4 3 2 1
Excellent 86 142 - - - Poor
(24) (4)

Participants provided a variety of responses to both Items 2

and 3, the most valuable and least useful aspects of the wofkshop.

The most valuable aspects appeared to be the interaction with

staff and participants, discussions, the modular approach to
instruction which was modol%g, planning sessions, materials, and

the organization of the Institute. The least useful area seemed

to be,the background informatiocn, presentations, and time spent
in thgée areas.

The "Lodkinq Aliead" section of the Final Evaluation form
asked participants to provide i1nput on improving the workshop, if
held again, and also sought information about what further assis-
tance was desir;d by partiplpants prior té their cn-site work-
shops. Participants were askecd to sign this page and return it
-separately 1in order for staff to }dentify anyonc who might need
assistance and the kind of assistance desired. Suggestions on

impreving the workshop varied considerably, as follows.
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Comments ¢n #4 (How to improve workshop)

Useful suggestions pertained tb-c66rdination of participants'

i

time. Possibly, the sequencing of reading time, discussion time,

and presentation time could be rethought. Some comments seemed

to suggest that the participants would have,welcomed more hands-on .

experiences sooner in the'workshop. Considered with the general
feelings expressed during the second day (Tuesday), this might

have aqped interest to the total prégrém. Also, comments seem to

suggest that more materials might be sent to people in ‘advance of

-

the workshop (the state-of=the-art report was mailed to partici-
pants prior to the workshop). However, this could lead to other

prcblems; i.e., some people would read the materials while others
; . _

would not,iprecohceived notions might grow, etc. Other comments

were varied%as the perc._ptions of the participants.
N 4 ' ¢ -

Comments on iS (Need for further{assistance3

In response -to their need for further assistance, partié}pants

. seemed to'feei fairly well prepared. Six people did not comment.

L N
Others commented that, as of that time, they did not .perceive ‘a

need for any particular assistance. Some indicated that they .

would be in a better position to know this once they were backi'

we .

on-site and begén to prepafe for the workshops. Assistance *

requested by some revolved around general planning and the desire
[
for staff assistance at the wdrkshop. . '

Comments on #6 (Ideas to pursue further) P
[ 4
Many respondents indiFated that the evaluation area needed
- ' - ¢
further attention. This, in gencral, was the area about FBTE in

which the participants scemed least comfortable. Other ideas .

. 61 .
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which might be further pursued included the implications of PBTE

for the future of teacher education, more research data following
o h ) :

implementation, pros and cons of PBTE, etc.

3 ,
Commments on #7 (General comments) . \

The general comments to the workshop were almost entirely
positive. Positive,reactioné were given to Institute planning,

implementation, organization, staff knowledge and enthusiasm,

materials, and the overall program. B
1 3

Conclusions

*

Based on the results Qf the Estimates of Performance and the

Final Evaluation, it can rea

. N
seen that although partici-
A
pants felt from time tb time that more time was néeded on\certain .

-~ , \
topics or for more interaction, their change in mean scores\on

the estimate of_perforﬁance indicated that they showed signi{ican;,
gains on all itéms and that they felt confihént to implement %{uch
programs at theéir iﬁstitutions. .From the trend of responses from
Monday through Friday, i; appears that the daily program surveys
were utilized and participants concerBs were remedied to a great
extent. : T

From the general comments made about the national workshop |
and the overall ratings received, it can be modestly concluded
that the workshop was well planned and executed. A few partici-
pants stated -that the workshop was one of the best planned and
t¥nducted workshops they haé ever attended. It appears that the
, .

participants were more than satisfied and that the workshop objec-

-

tives were successfully achieved.




Y
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*

Institutional (On-Site) Workshops.--The purpose of the
P \(

"

on-site workshop evaluation procedures were basically the same ~

as for the national workshop except that the daily program sur-

. Veys were not used due to the shorter length of these workshops.

0 ’ 0 0 » ’
An Estimate of Performance instrument was administered on a pre/

—_—

post basic to determine the extent to which participants felt

. they could perform tasks necessary’'to implement a performance-

L4

based teacher edupéjion program, and a Final Workshop Evaluation
Fofm was administered at the conclusion of each workshop to

obtain information about the overall quality of the total work-.

shop and to determine what, if any, assistance‘gr information was

ne=ded by participanfs prior to the on-site workshopé at their
respective institutions. Both of these instruﬁ;nts were similar
to the national workshop evaluation forms, copies of which are
present?d in Abpenéix'J. W

1. Estimate of Performance Findings: On-Site wbrkshbps !

Because of the detail that would be involved in presenting -
both pretest and post~test scores for each of the workshbp objec-
tived for each of the ten institutions, only general summary com-

ments are included in this report. Regarding_the question "At

‘this'timgr'how well can you perform (execute the'followinq tasks”,

’ . a . »
most pafticipants responded at either the poo& or-fair level of

7

* . .
performance for all eight of the PBTE related tasks con the pretest.

On the same question on the post-test at the ¢nd éf the workshop

Ed
-

most respondents felt their ability to perform these tasks had

*

improved to the good to excellent level. Very few of the partici-

oy €

paﬁts’had ever adapted, uti}ized, or evaluated PBTE materials in
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an actaal in;titutional setting before, as indicated by the 60-
80% of the participants who said they had no such experience to
the second question on the Estimate of Pérfdrmance. Responses to
the gquestion "At this time, how well do yo&‘feel gouzcould adapt,
utilize, ana evaluate -PBTE in an actual institutional setting"
also show significant gains. Pretest responses on this item were
in the‘poor'to fair range for the majority of respondents and on *

the post-test in the good to excellent range for the majority.

2. Final Workshop Evaluation Results: On-Site Workshops
Highlights of the ten on-site workshop final evaluations are
presented in Table 10. fhe reader should keep in mind that many
éactors were operating and iﬁfluencing the outcomes of the ten
on-site wbrkshopsl Geneéglly; however, it can be said éﬁat_par-
ticipants were more than satisfied with most aspects of all the
rworkshops. It should be noted that for two of the wo;kshopé, the
mean scores on a five point scale were 4.0 or higher for all
eleveri of the sub-items. The mean scores went below a mean of’
3;0 on only two items at only one #f the ten workshops. The
weighted meané* acrgs; all ten of the workshops reveals that‘all !
items except two }eceived a mean' rating of 4.0.or higher.‘ The
highest weighted means wgre\given to the "staff/participant inter- -
actions" item (4.5), the "understandable" workshop materials item
(4.5), the "well-written" workshop materials item (4.4) angd the
"content appropriate" worféhep materials item (4.4). The lowest
weighted means were received on the "addressed all my needs as a
participaat” item (3.5) and the "contained an appropriate amount
of activities" item (3.9). : )

*The weigated mean was obtained by weighting ecach of the indi-
vidual workshop means by the number of participants involved.
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TABLE 10

On-Site Workshop Final Evaluation

Institutional Workshops*

- - — 7 / / T «
. / / /" / *
(7]
o
/o~ /‘V ™ v'/ v/ ] of af S/ S
/ i ow LAY Wy w /o= [ = * i.“’ér
X / ; ! o /=
- ;& 88/ [ 8 8T8 8 ey
. / . Boght oy /
. o ol ofal £

L ¥ +« .\U ‘\U Fa -
[, | ~ g ~ ~ / i ~ / / i
/ Cq{ “; 9, UJ,”{ gzl qu ‘ ' / H = )
1] i "f i
A. 'The Workshop (in general): * , ' !
!
5 4 3 2 1 ‘ 1 i
1. stimulating *  null, Drab 12410004003 3.9/3.0{4.1]4.0{3.5{3.7]4.0
~ 2. Useful to me Not useful to me 4.414.1/4.414.5 4.133.1 4.7]4.274.3]3.9/4.2 \

3. Addressed all my Didn't address | ! | . 7
needs as a par- s any of my needs | ;
ticipant as a participant 3.6/3.5/|3.8 4.0'4.1:2.4 4,214.014.113.4{3.8 }

4. Contained an . —Contained an , i ; "
appropriate inappropriate ‘ | ; ;
amount of amount of ! ¢ : ; i
activities activities 4.2i3.6 4.113.5(3.8!2.6{4.3/4.0!3.3(4.3|3 9%

| i
: 1

5. Provided ample Provided no ! ! f - {
opportunities opportunity to ; i
interact with ' interact with ! i

| others others o 4.213.8{4.2]4.5 4.1;3.4 4.8/4.4/4.3(3.9{4.2/
' | ! 1

6. Met my expecta- Didn't meet my - N ! ]

tions expectations 4.414.114.114.3 4.013.154.5 4.0;3.5(3.9]4.0:
: | |

_ (;6‘




/ /
~ l E 7
The Workshop Materials: | -
5 4 3 2 1 | . :
N S — ! \ p
Well written Poorly written 4.6:4.614.6{4.5 i.? 3.114.5|14.714.214.514.4
- * P ) \ . N
fhderstandable ‘ Confusing 4.614.5/4.7[4.5/4.6{320(4.9/4.6]4.2(4.5]4.5
Content appro- Content not é' ] I ’ :
priate appropriate 4.414.5/4.614.514.413.314.7}4.5/4.0/4.5|4.4
. h . § | |
Farilities/Accommodations: : | | :
- - : { i
b { .
.Excellent Poor 4.313.8 4.3}4.3@3.9 4.6,4.2/4.213.814.6]4.1
‘ . - '
; : ' | ? ‘
Staff/Participant Interactions: ; ! ~ , ! I |
= Py ‘ 1 . t {
(!;? - [ t : : ]
E¥cellent Poor l4.6/4.214.4:4.5/4.6[3.7]4.9 4.414. 4.5/4.5
- i . ! ¥
. | by ,
1 i ' . i
- f * . |
i I |

*Results are reported as méan scores

" **Results are reported as weightedsmeans
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The followinc items reflect the general nature of the

responses given ta the cpen-ended questions on the Workshop Final

Evaluation Form.

-

times across the ten sites.

2. Most valuable aspects of the workshop:

a'

}e

Materials

Group intecaction, discussion
Roie-playing

Instruction in PBTE

*Doing” ﬂ

Well organized

Information

Participation with staff

Getting road map for implementation

Recognition of dichotomy between vocational
education and new ccncepts of teacher

education
Explanation of on-site project

People--friendly atmosphere

Quality operation with simplicity'

Exchange of ideas between college
high school people

3. Least useful aspect of the workshop:

None

Too much time on explanation and
justification

Role-play

Background information

56 69

Any respun:ze listed was given at least two

$ Responses
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# Responses

e. First general session 3
f. Slide-tape presentation 2
'g. Review of state of the art 2
h. Review so much familiar territory 2
4. How can this workshop be improved?
a. More time 6
b. More and better visual aids 4
c. Limit to 1/2-1 day, condense 3
d. Mer faster ‘ 3
e. None ‘ 3
f. Send out materials (X-102) beforehand 3
gq. Morengroup discussion 2
h. "Schedule when faculty is not in class 2
i. Docn't know 2
5. What kinds of additional information do you{yeed?
a., Don't know ;t this time 7 15
b. None 8
¢. Mcre modules to review 8
d.. My—owh resource person--someone to turn to
— from time to time 3
‘ e. More information on TPAF 2
f. More detailed explanation of individual roies\g Y
| 6. What particular ideas or issues related to the
%J wo:kghop would you like to pursue further?
i_” © a., Evaluation of PBTE down to secondary teachers 5
: b. Further development of modules 4
c. How to implement (cost) practically 3

57
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;- # Responses

d. Credit or vocational clock hours 3
e. Work with indiviaual modules in the field 3
f. Workshop for resource people 2

g. Exchange of management ideas later in
the year 2

7. General comments and recommendations:

a. Good 7
b. Thanks . - 7
c. Excellent 6
d. Well done--very good experiencg ' 6
e. Staff did an excellent job 6
f. Information--learned a lot ¢ 4
g. Well organized ) ] . 3
- h. Worthwhile--beneficial . 3
: i. Very well handled--professional -3 _

]

Data on-Formative Evaluation of Institute Products
- 4 \
. The two evaluation consultants employed to design and help

conduct tl> national workshop evaluations were also.asked to

%

design two formative evaluation instruments for use in obtaining
feedback regarding the two major products of the Institute. Hence,
a Forﬁative Evaluation Instrume%t for the Performance-Based }v
Teacher Education: The étate of . the Art--General Education and
Vocational Lducation and a Formative Evaluation Instrument for,
the Cuide to the Implementation of Performance-Based Teacher Edu-

cation were prepared. - .
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Both of these formative evaluation instruments consisted of
three parts designed to elicit reactions and suggestions from the

ten site coordinators and selected resource persons that would be

-

useful in revising the documents prior to final publication.

Part I consisted of several items asking for an overall rating of

each document, Part II asked for specifié ratings and comments on
major sections of each document, and Part III askéd for ‘summary
comments. To provide the interested reader with some infcrm9£ion
about the feedback received), Table 11 present:z a summa£y of the

overall ratings (Part I) given to the state-of-the-art report and

= T =

Table 12 presents a similar  summary of the ratings given to the.
implementation.guide: Many valuable suggestions fo} revision of
N .

these documents wefé received.grom Parts II and III of the instru-

ments. 'Th?se comments were utilized in preparing the final pub-
'

~lished version of the reports.

»

-
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TABLE 11

Overall Rating of the Field Test Edition
of the State-of- the-Art Report

- Oi.ality of Product With
Respect to This Factor

Item
Mean

-

4.5

4'3

Factors Affecting Product Usefulness
5
The document is written in a professional
manner. . - 8
The state of the art of PBTE .is presented
thoroughly enough to be useful. 9
The state of the art or present conditions
related to PBTE are adequately documented. 6
Thefgocument_shows a total grasp of major — -
concépts related to PBTE. e 8
The document shows a comprehensive view of
ket developments. in PBTE to date. 10
Concepts are arranged in a logical ¢rder.
The progression of ideas is easy to follow. 9
Concepts are presented in a clear and ¢
understandable manner. 10




TABLE 11 (continued)

Quality of Product With -

) Respect to This Factor Item
Factors Affecting Product Uigfulness Mean
P 5 4 2
8. Writing style is*consistent. 11 6 1 4.5
9. The document holds the reader's interest
and attention. . 4 9 4.0
10. PBTE is satisfactorily defined. 7 9 4.3
L —mm
11. Materials and concepts presented will be
useful in developing and/or implementing
a PBTE program. 7 8 3.9
12. Contents of the document are appropriate
for persons not experienced in PBTE as
well as those who are experienced. 4 9 3.9
13. The recommendations made flow from and are
supported by the materials contained in the
document, 6 13 4.3
14. The document avoids jargon and unnecessary.
technical+terminology. 8 8 4.3
15. Due credit is given to ideas developed by
others. 3

" 13

4.6




T 7TABLE 11 (continued)

e -

(‘ T R - o Y '.‘

|
XY

Quality of Product with
. ‘ Respect to This Factor
Factors Affecting Product Usefulness . )

3 4 3 ¥ 1

—F

16. Significant research and prééram development
efforts have been identified. ' 7 7 4

17. Significant research and program develoément :
efforts haVe been adequately described. 6 10 J‘ 2 -

? »




o ' : ] TABLE 12

Overall Rating of the Field Test *dition

¢ of the Guide to Implementation
’ . ﬁ . Quality of Guide With :
. Respect to This Factor Item B
Factors Affecting Product Usefulness ) - Mean N
: 5 4 3 2 1
. ¥
1. The topics covered in the Guide are important,
.and are of concern to those implementing PBTE. 6 4 4.6
2. The toplcs are covered adequately for a )
document of this type. - . 2 8 / 4.2
- V4
- 7.
‘& 3. The content is organized and presented in a- -
W lagi'cal sequencs. . . 5 5 ; 4.5
- 4. The structure of the Gu1de permits ready ! . < ,
, reference for continued use. . - 8 1° 1 ’ 4.7 -
7 5. ‘The info¥mation is at the correct level in ! i 7 .
terms of the knowledge assumed of the ‘reader. -6 4 ’ 4.6
§ + 4
. . - 6. The informatidn is specific and complete .
. enough to be potentially useful. . o 2 8. 4.2
. ) . , ‘ s o N ~ {
- 7. The recommendatlons for action are pract;cal ) *
and -helpful.. , ., 5 4, 1| 4.4 ;
’ ! R ) . —
‘i;t) - ' v 4 . .
g ¢ - : g ,




e o ‘ TABLE 12 (continued)

Quality of Guide Wi

- ) N L o Respect to This Factor Item :
T Factors Affecting Product Usefulness - ‘ . Maan
L 5 4 3 2 1
;//L, 8. There is-a proper balance between the genéraL
A 3 discussion of PBETE and specific comment on * -
: The Center's modules. . . 4 3 2 - 4.2
9. EfFectzvg procedures for lmplementlng The 7/‘ Y
- Cent&r's.mcdu%es are adequately explained. 2 8 A 4.2
: 10. The roles of personnel involved in impler %
! menting PBTE are adequately presented. - 4 6 4.4 |
& - : <
-3 . .
11. The writing is generally reauable and clear.- 8 2 4.8
‘ . ; 7‘ . 1 !
12. The fundamental concepts ‘are presented
x ) understandab?y, o . 6 3 4.3
T 7 - - N . - N
s 3 C
: t 13, Jechnical terms are defined and unnecessary
. R 1ngon avosded. : 5 4 17 4.4
14. Repet:ition and .edundancy are avoided. ) 5 3 2 4.3
v’ L
X \ i 1
$1 &2




CHAPTER VIII:
OTHER ACTIVITIES

Wwhile most of the major activities directly associated with
the 1975-1976 Institute have already been described elsewhere in
this report, the development and use of Joint Agreements has not.
In addition, mention has not been made thus far of wha£ might be
called projects and activities reiated to the Institute. A good
number of PBTE training and other teacher education staff develop-
ment activities have been planned and conducted which are, at
least in part, outcomes of the National Institute.

¥
PBTE Related Projects and Activities

An analysis of the final reports trom eacp of the ten sites
reveals that seven of the institutions have planned and/or con-
_ducted one or more PBTE re’ated efforts. These projects include
éﬂch activities ag feasibility studies, research projects, aware-

ness training projects, resource person training projects, and

inservice education projects for teachers using PBTE materials
ard procedures. The six institutions reporting related efforts

and a brief description of those efforts follows.

University of Nebraska-Lincoln - Two specific efforts were
reported with others in the developmen* .. stages:

1. The University of Nebraska has worked closely with the
State Advisory Council for Vocational Education in
giving leadership to the development and operation of a
statewide staff dev.lopment-and certification program
for post-seconiary instructors in Nebraska, with the
use of a selected number cf priority PBTE modules as

L one available option_for preparation.

) 2. A PBTE awareness workshop was planned and- conducted in
— ° October 1976 for all interested vocational teacher N
: educators in USOE Region VII. '

-
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University of Vermont - Two statewide EPDA supported projects
were reported:

1. A statewide project was planned to assess the profes-
sional development needs of vocational teachers. -PBTE-
competencies will serve as the basis for identifying
these needs.

2. An inservice education workshop will be conducted to . -
prepare local field resource persons throughout -the ~,
State of Vermant for the use of PBTE materials.

Tniversity of Tennessee - A state EPDA supported inservice educa- i
tion project will involve approximately 150 teachers and six,
schools in Tennessee during 1976-77 with PBTE modules being
the major medium of instruction. In addition, leadership .
personnel from another ten schools will be given an ‘orienta-
tion to the prOJect with the expectatlon that they will
become involved - in future training efforts. .

.

¥

University of Minnesota - One spec1flc state EPDA program act1v1ty
was reported that involved an explanation and discussion of
competency-based teacher educatiofi and the PBTE program at a

statewide conference. : - ; »
: - - .

.University of Arizona - The home economics teacher education
department reports conducting a-mini- gesearch project,
comparing two groups of teachers--one without and cne with
‘experiénce with the PBTE modules--on selected variables to
provide information for a de%}51on about addlnq a modularized
evaluation course. -

Central Washington State College - The site coordipator reports
the conduct of a PBTE feasibility siudy in cooperation with
the State Board for Community College Education and the Com-

- " mission for Vocational Education. Also reported was the
offering of off-campus vocational teaching methgds courses.

State University College at Buffalo - The 8ollege reported plans
for conducting a statewide qrientation program to foster the
development of PBTE programs - ‘and indicate their plans to
utilize the modules in designing a PBTE system for the

. Vocational Division.

[

sn addition to the specific-activities noted, all 5f the
‘ )
institutions indicated that kpey would continue use of the PBTE
- 1 -
materials and that they would ‘n a variety of ways continue both

their plannihg for use of the materials and their preparation of *

others as resource persons.




\ t\ N t
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Joint Agreements ' - .
[ 4
A Joint Agreement or’memoréndum of understanding outlining -
- the responsibilities of each participating institution including
° the respective, state department of eflucation and The Center, was
prepared and signed by 9fficia1 representatives of all the par-
ticipating: agencies. “Institute staff feel this bu51nessllke pro- .

cedure helped to clarify the-roles anq responé{/lltles of everyone

. involved and concerned. While no serlous misundérstandings ever

-

-

4 arose, "it may weT} have been because the Joint Agreements were

developed and signed. oL

awrh

85




CHAPTER IX:
STAFF EMPLOYMENT, UTILIZA‘TIQN, AND DEVELOPMENT

Center Institute Staff ' *
S 1] -
Robert E. Norton, Institute Djrector and Associate Director,
Professional Development ir Vocational Education Program

-

James B. Hamiltgn, Research Specialist and Director, Profes-
siohal,Develqpmgnt in Vocational Education Program

Glen E. Faédig, Research and Development Specialist .
Lois G. Harrington, Program Assistant
Karen M. Quinn, Program Assistant

Janet Gill, Cr;duate Research Associate
Debbie Parsley, Typist

Susan Ryckman, Secretary

Evaluation Consultants

: ‘ 13 . 3 3 3 13
Raymond ‘D. Hinrichs, Division of Planning and Evaluation,
Ohio State Department of Education

H. John Landis, Division of Planning and Evaluation, Ohir.
- State Department of Education’

Staff Development"

L]

* " Three project staff members received considerable on-the~job

training in conducting PBTE worKkhops. All project staff.improved
their own knowledge and skills in PBTE by -the eitensive‘review of

literatuge and materials that invoived all staff members. No

-
formal inservice training sessions were necessary, and hence, none
! - 3
, were conducted.
N N
) : - )
} 2 . -
- ' T
‘ ,%
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CHAPTER X:
PARTICIPANT CHARACTERISTICS s
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CHAPTER XI:

SUN"4ARY AND CONCLUSIONS g

. / . ;;}

From all of the evidence available, 1; appears that all of

L

the objectives of -the 1975-1976 National Institute for Performance-

-

Basea Teaciher Education were successfully achieved. A large nun-
ber of vocational teacher educators and oth?r decision-makers
were trained in thé concepts of PBTE énd the curricular materials
available. fhe-gurricular materials were field tested success-

fully in a wide variety of institutional seitings, with both pre-

service and inservice teachers, with secondary, 'post-secondary,

and adult teachers, and in each of the ten USOE geographic;rggions.‘

Wnile all ten of the institutions involved indiecate that they
d

plan to ccntinue the use of PBTE concepts and materials in a

variety cf ways, it is necessary to point out that the job of
- -~

converting vocational teacher education programs to PBTE has only

begun. Even within the institutions already involved, much more
'planniéé\aﬁd implemgntation work needs to be done, if PBTE is to
reach its fullest potenéia;. It must be'remembered that the major-
objective of this inétitute was .0 preﬁére teacher educators to
‘adapt, utilize, and»evaluate ne PBTE curricular materials and
conc;pts. That has been done .successfully, and with very posi-
tive reactions to both the materials and concepts. And in each

o% the ten coopgratinq‘institutions, an experienced and knowledge-
able cadre of PBTE users exists that can and should be utilized

to help prepare othef; who wish to convert their programs to PBTE.

The teacher educators and t achers involved in the Institute

‘have‘demonstrated that PBTE concepts ‘are workable and that high




o

. .
-~ .

quality materials are available. The objective now must be to

furthe; institutionalize PBTE in the colleges and universities

already involved, while at the same time we must begin to train

and prepare largé numbers of personnel from the many additional

teacher education institutions that néEdbto become‘iqvolved in

installation efforts. While training and implementation efforts

continue, we must also seek the answer to many questions about -

the comparative effectiveness of PBTE vérsus traditional teacher

education programs, the cost of PéTE-program inétallation,and

operation,-alternative evaluation procedures and instrumentation,

and the many other PBTE related questions which need further

- research and development work.

The following is a list of the major outcomes and conclusions

# ' .

of the Instituée: . .

1'

A cadre of 214 vocational teacher eduzators in ten geo-~
graphically diverse locations were prepared as PBTE
resource persons to adapt, utilize, and evaluate PRTE
concepts ‘and materlals during the national workshop .and
ten 1nst1tutyonal ‘worksnops.

Over 440 persons concerned about teacher education were

provided with PBTE awa~eness trainina. -,

Approximately 1680 vocational teachers received some’
professional training through the use of the PBTE mate-
rials that were evaluated during the 1975-1976 academic

year;j .

The national and institutional workshops were planned
and conductel using modules (X-101 and X-102) as the
medium of instruction so as to model for the partici-.

‘pants the type of instruct.on that they were in turn -

expected to utlllze with their students.

The tvaluation feedback from both the national workshop
and the ten-institutional workshops indicate that all
workshop objectives were met to a high degree.'

i

. .

I



; ) 6. Two products that should be of considerable value to
) o other PBTE trainees and implementors, the state-of-the-
art report and the guide to implementing PBTE, were -3
S developed, field tested, revised, and prepared for
publication.

7. All ten of the participating insfitutions indicated’
] plans for conductlngofurther resource person and/or
awaréness training programs.
l L 8. Several state (and at least one regional) level PBTE
] projects were initiated as a diréct result of the ten
i ; institutions involvement in the Institute.

9.  All of.the cooperating institutions met their training
and PBTE materials testing obligations satasfactorily,
and have to varylng degrees begun, the task of implemen-

", tation. . .

- ‘

;

10. ~All ten of the coopera.ing institutions have 1nd1cated Ai
their intention to continue using the PBTE materials |, ’l

L. tested. . Many have specific plans for converting-certain

. * courses, workshops, and other training activities either

totally or partlally to PBTE. -

-~

5 gy
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. Description of the Performance-Based Teacher Education
4 . Curricular Materials '‘Used in the Institute °*

. The performance-based teacher education curricular materials
(modules) which were used as the basis for instruction in the )
Institute were developed as part of The Center's Performance-

Based Curricula Program during the period August 1971 to March :
1976. This appendix describes the research base %which provided a
solid conceptual framework for development of the modules, the

| general nature of the modularized materials, .anpd the extent of

- their field testing and revision. For a graphic overview of the '

various major steps involved in the total research and develop-

ment effort, see thg illustration on the following page.

Research Base ’

>

The research base- for the Performance-Based Vocational .
Teacher Educaiion Curriculum was developed in two major phases,
and involved approximately 1,100 persons at the state department,
university, and school levels. 1In Phase I, the pverformance
requirements of teachers of conventional vocational programs,

“namely agricultural, business and office, distributive, health -~
occupations, home economics; technical, and trade and industrial
education, were identified. An occupational analysis (intro- B
spec¢tion, and interviewing of mas.er teachers and vocational .
teacher educators) of seven service areas resulted in a_ grel‘ml-

nary list of 237 tasks. _ ..
’ The tasks were then examined and rated Hy a 2l-member panel .
* representing each of the seven service areas and“™ states. - The ™~ \

panel identified important common and unique tasks by service

areas. Two hundred and twenty-six of the 237 tasks were deemed -
1mportant to the successful vocational teacher, and 94 percent

wer? of common importance across two Gr more service areas.

Next, a national critical incident study involving 750 ) N
- v teachers identified 30 additional tasks' and verified the impor-. ' :
Y tance of 226 existing competencies. See the illustration-which -~
- follows for a graphic illustration of the steps and findings
involved  in both Phase I and Phase 11 of the research.

. N d/ . - i
. Phase II involyed identifying the perf rmamce requirements .
* . of teacher-coordinators of cooperative prog s, namely poff-farm - K
. - agricul-ural, waqehearnlng home economics, of ice occupdtions, <l

. special needs, and trade and industrial education. A"total of -
385 tasks, anladlng thoge 1dent1fieg in Fhase I,‘wer%;identified
through 1ntrospect10n and..intérview technlques. L -

A 300-member natiognal task force of outstandlng teacher-=
coordinators (50 .from each of the six areas) rated the tasks as
to their importance 'to’ the successful ceacher coordinator. All
185 tasks were deemed imgorfant, and 92 percent were of common
importance across two oOr more serv1ce areas.

', p 0 ) . - " ' ~

- 78 y 'U') P T




[}
4

PERPORMANCE-BASED VOCATIONAL TEACHER-EDUCATION CURRICULA
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The findings of Phases T and 11 were then merged into one °
compyehensive list of 390 porformance elements for all teachers
of vocationdl education. After rcfinement by project staff,.the
- 384 performance elements remaining were organized into the fol—
lowing ten “professional catcgories:

4 =~ Froqgqram Planning, Develojment, and Evaluation
Instructicnal Tlanning, ’

- Instructional Lxecution =

. = Imstructiconal Evaluation .

- Instructional Manajement :

- Juidance . ¢

- a-heol-Community Relations ..

Student Xocatioral Organizations :

- professional Role and Development

- (Coordination

.
T
[

bt fe e
e M
[

T o

Firally, a set =f verformance-oriented general obicctives speci-
fying the task and the generai Crlterld 1ﬁr evaluating a teacher's

‘ performance of the stated activity was developed (Cotrell and
others, 1972;.1 .

Development and Validation of Materials '

- )2 - o

Following wverification of the 384 performance ‘elements iden-
tified in the research, work was initiated to develop the neces-
-sary curricular materials. The materials are especially desig gned
for use in implementing performance-based vocational teacher
education programs for all vocational service areas, at both the
preservice and inservice levels. The curricular materials are in
the form of individualized learning packages, or modules, each of
which has as its base one or more of the 384 performance elements.
By basing the modules on the verified elements, there 4s solid -
assurarce that the objectives of the modules actually represent
Lsmpetpnrlog ne:cedded by vocational teachers.

To further ensure that the'modules reflect the actual needs
‘of vocational teachers and that the modules appear to the uéer as
likely to deliver on the objectives, the module development pro-
cess was structured so as to ensure maximum involvement by persons
in real worid settings. Each module was initially deveLoped in
cooperation with persons at institutions and agencies ropresentaw
tive of those who will eventually use -it. 0Quality control proce-
dures were built into all steps of this process.

Ld

a

lcalvan J. Cotrell and cthers, Modcl Curricula for Vocational and

Technical Teacher Education: Report No. V, General Objectives,
Set II. R4AD Series No. 78 (Columbus, Ohic: "He Center for Voca-
tional Educafior., The Ohio State University,¥1972).

[
-
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Aruitoxt provided by Eic:

Briefly, the development process invclved (1) development of ;

"1ll8s prototype modules at two university sites: Thé Universgity of
Missouri at Columbia, amd Oregon State Ungverglty at €orvallis;

(2) review of each module's accuracy and acceptability by teams

of teacher edUCators at both sites representing all vocatlonal .
service areasi (3) review of each module by Center qtaff‘q(4) revi-
sion of prototype ‘mddules by Center stdff using all reviews ‘as a
basis fcr changes made; (5) preliminary testing ot cach rewvised
module by ten or more stud@ntq at one Oor more universities;

{6) review of cach module's anblllty and effcctiveness by. stu-
dents dnd teacher oducators involved im testine the module;
(7) review of individual moduleg and cateaories of modules by
independent consultants and subject matter exprrts; {(8) psycho-
metric refinements of the obiectives and isscssments of each of
the 118 rodules by-the California’Testing Bureau of FcGraw-Hill;
(9) revision of tested modules by Center staff and independent
consultants using all reviews as a basis foruphahqes made;

{10) review of each revised module by Center staff; and (11) final
prepavation of modules for advanced testing. -

<
-

Throughout this cooperative development process, inputs by
faculty ard students in actual teacher preparation situations
have materially influenc-:d both the format and content of the
modules. Input received from the consultant reviews and prelimi-
nary testing was placed in the revision file and used as the
basis for major revigion of the module content and format by
Center staff and consultants, using a rigorous revision process.
This revision by teams »f teacher educators and curriculum
developers was completed before the modules were advanced tested
by the ten National Institute sites ‘and selected other institu-

.

tions. .

1

Based on the input received, seven major changes were made
in the modules. First, users and reviewers indicated that better
directions were nceded. For example, students should not simply
be told to "role-play,” but should be given complete directions
for how to do it, 1hc1ud*ng:ﬁ role description to cuide anyone

playing a role outside hls/her own frame of reference. Users had -
a tendefcy to "get lost" in/ the modules, in that direcctions for
vhere to 4o next after completlng an activity were some.imes '

missing or unclear. The revised modules include complete and
clear directions for how to use the modules and how activities
are to ke accomplished.

- ) L, .

Second, it was felt that front-to-back scquencing of the
modules would make them easier to use. Users complained about
the constant Yflipping back and forth" neccssitated by separating
the information sheets and feedback devices from the learning
experiences in which they were to be used. In the revised modules,.
all activities, information sheets, and devices are seguenced in
the crder in which tney are to be used. :

-

Thirsd, users and reviewers indicated that cthe moduf?s should

be more gelf-contained. Some users had difficulty locating and )

82 36 . .
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-pProgress. . See the following page for an illustration of the typi-
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Aruitoxt provided by Eic:
~

- ¢
obtaining outside rg¢ferences required for completion of the learn-
ing experiencés. Overall, it was felt that including as much of
the necessary,information as possible within the covers of the
modules would increase its usability. Thus, with few exceptions,
the revised modules contain information sheets covering sthe per-
formance to be achieved, andiseldom require the student to go €, " . 8
outside resources. ’

-

1 .

Courth, Teedback i1ndicated the necessity for.alternate activ-

ities when lcarning experiencés require the use of peers (e.d., . .t
for role-playing). Some userd, particularly inservice teachers g’
had difficulty iocating peers 4o work with. The 1evised modules - -
always nrovide an alternate activity (often in the form of case

stulles to which the student reacts) when ap activity calls for -

working with peers.

Fifth, users aqg reviewers called for moroe flexibility and
individualization in the form of opticnal activities. The revised
modulies provide enrichment (e.gi, a suggested ocutside reading
which goes into the topic in more devth) and/or clardifying (e.g., .
viewing a videotape of a teacgher performing the skill; discussion
of concepts with peers) activities .for those who desire or need
them. b

The sixth ma%o} change was -he addition of symbols to help
guide .the student through the moduie, and illustrations in the
information sheets to’provide visual reinforcement of concepts
and make the mcdule more attractive. While these additions were
not specifically asked for by users or reviewers, it was felt
that they were consistent with otier ehanges made to increas¢e
module usability and clarity. . . .

. . 4

Finally, users and reviewers indicated a need fdor some .
recombination of elements.. ior example, it was felt -that some
modules within the student vocaticnal organization category
covered skills which were.too minute t¢ warrant separate modules:
in thispcase, the number of modules in that category was reduced
frcm 16 to 6. As a result of recombination of performance ele-
ments, the criginal 118 modules have been reduced to :100.

The module format is standardi'zed into four major components
(1) Title Page; (2) Introduction; {3) Module Structure and Use;
and (4) Learning Experiences. Some learning experiences provide
students with the information and bhckground knowledge they need
to perform the competency. Other l:arning experiences give stu-
dents tHe opportunity to practice tlie competency in a simulated -
situation.’ The fimal learninmg experience €lways requires the
student to demonstrate in an actual school situation that he or
she has achieved the competency described in the terminal objec-
tive of the module. Each ¥earning experience inclwles devices
which allow the students to get immediate feedback on his or her

L]

cal instructional sequence for CVE m>ydules. -
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PIa0T MEETIRG OF LGATIONAL PLANKLGG GROUP

- FOR TiIL ( 3
] NATIONAL INSTITUTL 'OR PERI"()RI'iANCE-BASF‘D ‘TLACHLR COUCATION
* ~July 30-31, 1975

€

-

A

Puirpose: To advise the Institute Staff guring gritica

! planning
> and aecision-making peribds. .

specific ubjectives:

3
<

1
l
. . 5 - N
related materiaa

2 boecone ucqqﬁigted witin CVL's P3TE curricula and
; .

1]
2. To nake recommendations on the selection of Institute
participrants. °

3. .To advise on the selection of training strategies and
~ the seauencing of activities for the Institute,

=

-

. i . x
4. To review and make recommendations regarding follow-up
technical assistance procedures.

5. To review plans for and make recommendations regarding

e © the:
F . !( ‘l"}” _3“ . . s 7
ey - a. State-of-the-Art Report —
b, PBTE Implementation Guide
¢. -~ Resource Person Guide :
&
erformance~Based Curricula Vroaram ’ - o
The Center for Vocational Education . ,
- The Ohio State University
1960 kennv Road ‘
Columbus, ©hic 43210 ?
Y N ” .

g6 1ul .
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An uvverview ¢f CVE's Nission

Introductions

Welcome fo CVE -

Purpose of Meoting 4
Institute Activities to Date
an vverview of CVE's Progran

Coffee Break

yrientation to PBTE Curricala .

- The Research Basca
- Cooperative Development
- Preliminary Testing, anu Pexlew

Roview of Sample Module
- Ouestions

Aadvanced Testing
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Luncn at Jai Lai

Keview of Advanced Testing Guidelines

Review Institute Applications
- Review of Selection Criteria
~ Discussion of Review Procedures
-~ Individual Reviews and ’
Fecommendations

-

Coffee hvailable

2

- Supmarize Recommendations
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Reporg

- Prbcedures
~ Progresgs .
- Questions and Recommendations

Tour of 1960 Kenny Road Facilities

Return to Stouffer's University Inn
Dinner - Chatham Room at Stnuffers
and i

Program
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Jim Hamilton

Bob Norton

Leis Harrington
Karen Quinn
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Lois Harrington
Jan Gill
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Thursday July 31, 1975
8§:00 a.m, Pichk=up 1n Stouffer's Lolby
' g ) ) i
H: 30 a.m, 'yesentdtion of Student Guide
. ~ Questions anu Recommendations
9:00 a.n, Preparation of Resource Person's
Guide:
’ - (uestiun® ona Recommendationg
9:30 axnm, Tour of 1900 renny koad Facilifices
— N Ld -
10:00 a.m. Coffee Break -
10:15 a.m, Preparation of Guide to PRTL Irpie-
imentation _
, - Vusstions.and Rccommendations
11:30 a.nm. Ianch at_OSU Gol £ Cour:
1:15 p.m., review of Tentative Agenda and
' I'rocedures for Workshop
P 1%
- - Topics . 'B
- Strategies
- Lequence
f - guestions and Recorwendatirons -
2:00 p.m. Review of Tentative Agenaa for Oa-,
) Hite Orientaticns
- Topics, Strategies, and
S5cquaentce
- Questions ard Recommendations
2220 puom woeview-of Plans Tor Follow-up
) - Technical Assistance
- puestions and hecommendationgs:
2:40 p.m. Vrap-up e
- HNext Meeting . .
- Keep,in Touch
3:00 par. Adjourn

88

Bob Norton

'

Jim Hamilton

3
Glen Fardig
Lob Horton
K Fd

3

‘.

t'len Fardic

Hob Horton
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The Ce W1
Natlunal nst
To atlow as ™
.0f the
sasgistance at this time. -

3]

The Ghio State Unwersny « 1960 Kenny Road - Cotuntbus, Ohio 43210

Tel: (614) 486 3655 Cablé C1VOCEDOSU/Columbus, Ohio*
‘ ‘ - ] June 15, 1975 . ‘
. M . L«
. " . » R . . .
13 ‘ - - »

seen notified by the U.5. Office of Education that

1 scon bLe IDCPi"iﬂq a contract for conducting the -

tute for Performance-Based Teacher Education (PBTEY.

ich® time as possible for the nomination and selection
most qualified participants and institutions, we need ‘'your e

h B

Please read the enclosed brochure wiizh aescribes in
consideralde 7dctail the objectives «f the 14 month Institute, its

T

major activities, the criteria for participation, and important

deadl1
and se

ne datess, 1f, after carefully considering the objectives
lection Crateria for the Iaqtitutr, vou feel one institution

involved 1n the preparation of vocational teachers Within your .
H i Y

Sta i
please
not la

wcﬁber
parti
essp“*
hence,
nomina
we rece
mation
Y
proceas

Enc.:

_RER:s<r

(or territery) is particularly deserving of nomination,
conplete the enclosed nomination form ‘and return it to me
ter than June 25, 1975, -

5 explained orn thes enclosed fominaticn form, you or a

f your staff is asked to make a commitment of support and
ripaticn. We fecl that 4 cooperative team approach is
ial to the successful i1mplementation of PRETE programs and,
reguest your active involvement should the institution you
te be selected as the reqgiodal represent ative. As soon as
>ive your norrination, applicaetion forms and related infor-
will be mailed 1o the Lﬂntd“t person yvou specify. L1

-
-

cur assistance in this i1mport.mt nomknition and selection’
s 1is very ruch dppréLh?*”d

»

Sincerely, : '

L ]
] Robert E. Horton .
’ Institute Dircctdr .
Brochurg - : . .
s z N -\‘77 r—
Nomination-Form - :

RS (V). :




‘ . T i )

1 - 3

_ ®Prelimmary plans have been formulated by the
o veqmogal department for the implementation
- - of per!grmameba!ed.&egcher eduat:on ) o
e ..Aizhough msmutsons/agencaes prepa g teach :
rers n a single vocational service area will pe
- considered, preference will be giver’to those
) providing preservice and sn-service teacher pre-
) pajation in, a number Gf vocatienal areas

Both large and smail vocational teacher e&uca
tion nstitutions- will be involved in the imple
mentation process. ‘The Institute staff will review the
applicat.ons using the specific selection ¢ritenia in
order to dentify the most appropriate team of par-
ticipants for each of the ten USOE regions

L .
V A s
1
-
» ’ . h
) ..
i
. ) .. .
For additionai nformation ahe Lt the InLttuge
please cortact .

D¢ Robert E Norten
PBTE institute Director
The Center for Vocat onal Educatin
1960 Kenny Road
ColumbX Orwo 13210
o Phone 16141 486-3655 x 300

e
The Center does not disciiminale against any
iﬂdwﬁua for reasons of race..coior, creed. religion,
ar1gin, age. or sex .

ERIC

ilua

3
.

The Nalional institute for Performance Based

Teacher Education is sponsored,by The Center for /
Vocational Education in cooperation with the

U 8 OMice of Education ler the prowsions. of
EPDA Part F, Section 553 and The Ohio Slarp
Board for Vocational Education

-

. s

: " 106
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The ‘majon purpose of the Ravic ot iﬂsﬂhﬁe for
Fertormance-Based Teacher Education {PBTE] 5 to
devtlop the skifl of selected vocational teacher edu
CHOrS I gecron-makers to adapt, utilize, and

. evaluste peﬁomanc&based vocational teachet edu-
.- ‘Caton cufricula within ther own institutions The
S ,mgd teacher egucators will be mvohed in the
mplementation of PRTE curnicular Materals which
_have already been developed Itr the pyrpo-e of
improying the quality "ot vocational education per-
T sonnel prepardlion. .

- Inwruchonal  packages. calted moduies, will

be the promary Dass for instructon The mojulés, .

wihich hgwe aready ohdelgone grenmnary  feld
_mestng re Hesgned for ase *w students .~ both
preseresce and  mservice  vocational tearher odwe

- cator_programs o all of the var.ous vocat.onal

~"serwice ategs. The moduiss wiich have been designed

fo: pse on an mdividuabized hasis may also be used

an smait grd large grout sistructonai settings The

&#ﬁf’}igrﬁ:é ohjectwves for the modules focus on
- @mﬂétﬂaéi versf:erd by The Center for Vocational
- Edutarpes reseathess ac mpdnant 16 successfu!
© wetatona teachers R ’

g

Ltipen mmpieg ng ak the «Jdnstitute traming
/a{! wit.es pach particpant wall be able to.
» -
;&E;mbg the concepts and ratichale underlying
the. PBTL aspproach_ to teache* gducalon
#"?%§m€s§7§3}5f€ ~nd use of performance
T t*&d ﬁfﬁfl’is:ﬁi‘:ai tea;::@f education curr.cula

Q}m;}afg aﬂé‘exgsam the ditterences between
~'PRTE programs sad tradtwonal programs of
teacher aducation
* -
#Expiamn ahternalive approaches for implement
m; preservice ang n Sefvice ;}an'aimance—t;as&d
M iracher education programs ’
@ Agsess m“';wiuel student needs and elert
APATOHT s:riilar materais lor meon:
. he pro & preparatior aeedy o' e
\ B 00 PIOADm ¥E vOLatongs leachers

E =]
#Develpy and make operationa! an sppropriate
Jeachig tearring design for implementng Per
“ormance Based Vocatonal Teacher Faucation
\)C FTE! twrrruia m ther sspecifie 3 setting
EM ; - -

107

W it T BiIilvwiiTeily W1 LTS LGERA T mu::ﬂor 1YW
as resource person, advisar, and ‘evaluator.

. I3
"o Onent prospective and m-service teachers to

. thewr role and responsibilities in using per i

formance-based curritular materials.

®Evaluate the quality and effectiveness of
performance-based curricular materials
-

® More .objectively assess 3 teacher s ability to

perform  specified competencies 1n actual

classroom situations. .

) ® Assist with the traiming of other vocational

teacher educators and administrators  who

desire to adapt, utihize, and evaluate PBVTE
materials “4

MAJOR ACTIVIT ™
® The major activities of .. snal institute
for Perfotmance Based Teacher Education include
the foﬂcwmg training and related follow-up act.vities

“A national _workshop on PBTE concepts,
curm.ular matenals and mplementation pro
cedures. * The one-week workshop, held 1.

- August 1975 at Columbus, Ohio inciuded
a team of three participants from gach insts
tution and state chosen.

R @ A {.reeday onsite orientation to PBTE con
cepls, curricular materials and implementation
* procedures at each of the selected institutions
Members cf the Institute Raff will assist the
site coordinator tn conducting the on site
onentation program. In addition to the wark
shop participants, an average of twelve ad-
cional persons wili be trained at‘each of ten
sites.

@ Individual _on.site technical assistance  for

aflapting and imolementing PBVTE programns
Technical assistancd will include information
gathered by means of regular telephone calls to
each site, quanerly site visitations by Ins Jyte
. , staff and a rewew of monthiy progress (eports
swbmatted by each site (:uordmatcr .

In add:t:aﬁ to the PBVTE curricular matenals and
t-aivng  actwvites, the Institute staff wiil devek)p
e make available to part-mpams the following
materials.

@ PBTE implementation procedures guide.

@ Comprehensive institute final report,

CRITERIA FOR PARTICIPATION

»

Only gne team of participants will be selecte
trom each of the ten LJSOE regions. Each team win
consist of three perso§fs—twno teacher educators from
the selected institution and an individual from the
state department of education who has respansibil-

-1ty for professional development of vocational edu-

cation personnel  Selection of the teacher edycators

and stitutions will occur concurrently :

[ ot
Criteria for selection of the teacher educators are
twofold 3 -

o Degree of personal commutmem to PBVTE
efforts

#Potential abihity fo s}nplement the c¢urnicula
withun  thew Institution n a performance-
based mode

. ¥
Critenia for selectian of the cooperating tnstitutions
include-

s The admintration and staff of the vocational
department approve of and support the concept
af performance based teacher education N ..

oA history of tooperation exists between pro-
fessional personnel in the state department of
education and the vocationg! teacher education
taculty. ‘

o Evidence exists of the ability of i*= teacher
education instnution’agency to - u re
sources {facilihes, adequate number of stu-
dents, and professional personnel} to the
implementation of a PBVTE program

@

* eThe nstitution/agency has demonstrated lead-
ershup 1n the preparation of vpcational teachers

_oThe instgution/agency s anxious to work
coeperatively with The Center in trang
personnel to use and evaluate PBVTE matenials

s j;\a e



National Institute for Pegformance—Bascd Tecacher Education

-

Person to Contact

R

Describe why you have nominated the above institution, listing any
resecarch and/or program developments that. have aided you in making

Mailing address

Nomination Form

du

¥

Deadline Date--June 25, 1975

Institution Nominated

“hone

your- choice,

-
i

-

. Last

First Middle

Zip Code

Area Code

13

-

o
r

I ag¥ee that if the institution T have nominated 1S chosen tc be a -

participant in & National Institute for, Performance-Based Teacher
Education, I will cooperate with and support that institution in
developing the concept of performance-based teacher educatioh, I
further agree to participate in the National Institute for Performance-
Based Teacher Education including attending the ‘national workshop to

be held in Columbus during the last week of Augqust and the on-site

orientation session to be held at the selected institution,

2

LY

%

Signature and oocte e
EPDA Coordinator '

Please complete and mail not later than June 25, 1975 to: -

&

"~ Dr. Robert E. Norton

PBTE Institute Director
The Center for Vocational* Education

1960 Kenny Road

Columbus, Ohio

Phone:

(614)

43210
486-3655 x 406

‘ 93 1 )9
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-~ LIST OF INSTITUTIONS AND CONTACT PERSONS BY USOE REGION

NOMINATED FOR PARTICIPATI&N IN THE PBTL INSTITUTE

. Region 1
l. Dr. Raymond Ross, Central Connecticut State College .
2., Dr., Authur Berry, University of Maine, Portland~Gorham
3. Dbr. John Nevins, Westfic¢ld State College :
B 4, Dr., Robert Wenig, Keenc State College
5. Dr. James C. McCrystal, Rhode Island College
6. Dr. Gerald Fuller, Unive¥sity of Vermont

Region 2 v . : -
e ——— s .y - . . .

7. Dr. sherman F, Dreyér, State University College at -
Buffalo ) . .

Region 3

8. 'Mr. Santo llarzullo; Washington Techni‘cal Institute
9. Dr. Rutherford Lockette, University of Pittsburg
10. Dr. Dewey Adams, Virginia Polytechnic¢ Institute and -
State University ) W
) 11. Ms. Patricia Stetson, University of Delaware ’

[ v ==

_ - =

o’

Reqion 4 .2

. 12, Dbr. Henry Ziel, Ilorida International University *
13. Dr. George O'Kelly, University of Georgia
14, Dr. Horman Ehresman, Western Kentucky University
15. Dr. M. M. Hawkins, Mississippi State University
l6., Mr. Tom Haigwood, East Carolina University
17. DBr. Melvin Miller, University of Tennessee

of

Region" 5 .

18, 'Dr. Jerry Moss, University of Minhesota
19, Dr. Fred Cock, Wayne State University
20. Dr, Aaron J., Miller, Ohio State University B
21, Dr. Walter Bjoraker, University of Wisconsin-Madison
- .- .. 22...Dr. Bessie Hackett, Illinois State Umiversity - — — —

e

—_ R o

- Reyion 6 - - -
23, Dr. Charles Curtis, Louisiana Statc Udiversitf .
o . 24. Dbr. Albert Bettina, Eastern New Mexico University .

25. br. Lloyd Briggs, Oklahoma State University
26. Dr. bonald Clark, Texas A & M University

Region 7 ) -

- ’ 27. Dr. Arnold Freitag, University of Northern Iowa
28, Dr. Ben Vineyard, Kansas State Collcge

29, Dr. W. R, Miller, University of Missouri-Columbia
30. Lr. Hazel Crain, gpivergigﬁicf Nebraska :

Ty



Reglbn 8

3l. br.

32, Lr.

: 33, Dbr.
_ Region 9
= 34. Dr-
35. Dr.

éﬁ. br.
Rgﬁion 10
37. Dbr.

38, Dr.

" 39, Dr.

S

2

llarold Anderson, Colorado State University
Nieil Slack, Utah State University
Jaim burkee, University of Wyoming

llerbert Langen, University of Arizona
Lorraine Furtado,-California State College,
Maurice Ansolabeliere, University of Nevada,

Jautes Bikkie, University of Idaho
Wayne Courtney, Oregon State Lniversity

Duane Patton, Central Washington State College

97
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THE CENTER FOR VOCATIONAL EDUCATION-

The Ohio State University » 1"360 Kenny Road « Columbus, Ohio 43210
Tel (614) 486-3655 Cabte CTVOCEDOSU/Columbus, Ohio

s

. June 26, 1975
A .

You and your institution have been nominated by your state
EPDA coordinator as the fnstitution within the state (or territory)
that is most deserving of seléection to participate in the Natiohal
Institute for Performance-Based Teacher Education (PBTE). . The
Institute, to be conducted by The Center,is sponsored by the U.S.
Office of Education and involves the use of pgerformance-based
veccatiomal teacher education curricular materials that have been
developed under the Hational Institute of Education (NIE) sponsor-
ship.

3 . - ~

Most state coordinators have nominated an institution that
they would like to see participate, and since only one institution
per USUE region can be seélected, we are now ashing the nominated,
institutions to complete an application form which will provide °
us with th~ additional inférmation nceded for final selection. . __

Enclosed please find the following:

1. Application Form - ) P

2. Attachment A Description of the Institute

3. Attachment B Criteria for Participation_

4, Attachment C Description of Performance-Based Professional
Vocational Teacher Education Curricula

5. Attachment D Inventory of Estimafed Use of Professional

: Vocational Teacher Education Modules

6. Attachment E Responsibilities of Looperating Parties

7. Two National Institute for Performance-Based Teacher qucatlon
. ‘braochures. = _ . . _—— .
8. Sample Module E-7, Assist Students in DeVLloolng Self-
Discipline
9. Sample set of module evaluation instrumcntation as follows:
¢ a. Estlimate of Performrance (this is uscd as pre- and post-
test) - -

b. Teacher Trainee TFeedback Booklet--to be completed by
each student ‘on each modulce.
c. Resource Person Feedback Booklet--to be completed once -
by ‘each resource, person for cach module on which a
student is advised. -

- 100 114




- - -

June 26, 1975 ’
Page 2

-

Please review all materials before completing the application
form. Because of the nature of the activities and commitments
involved, you will also want to discuss these materials and activ-

ities with other vocational staff members and aporonrlate adminis-
trative officials.

On Attachment b, which #s to be returned with your application.
we ask that you carefully consider your likely enrollment and
conscrvatively estimate the number of preservice and in-servic:
persons, 1f any, who could likely complete each module duriig the
coming' academic year. We also ask that because of developmental

copyright reguldtlons you not reproduce the sample module seat -ou,
and that yau return it with y your apmllcat1on.

iy

* =
£

Please nall your application to me -as soon as possible. Tc¢
be considered’in the final selection process, your applicaticn
mist be postmarked not later than July 18, 197s. If you desire
additional information about the Institute, please contact me at
- 614-486-3¢55 Ext: 406,

2 .
Congratulations on belng nominated, and good luck in completing
a successful application.

Sincerely,

. Fobert I. Norton
- Institute Director

*

¥

Enclosures o

e ) o T T =

i ~
REQ;lv

s .
4 -
, -

e
\

A
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u

]
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APPLICATION

-~

FORM* -

NATIONAL INSTITUTE FOR PERFORMANCE-BASED TEACHER EDUCATION

I. Institutional Data

A.

B,.

-C.

G,

. *Wwwyea:,(all service:areas)

H.

-Name of- Institution

Name of College/School

Name of Departiment/Division

Number of full-time vOcational -teacher education staff

(1974-75)

Number of part-time vocational teacher education staff

(1974-75)

Checking only the vocat10na1 service areas and levels

s

which personnel are trained by the Depaxtment/DlVlii

Agricultural Education
;Business & Office Education

.Pistributive Education

Home Economics Education
Industrial Arxgs Education
Technical Education .-
Trade & Industrial Education

Health Occupations Fducation

"‘;
Praservice In-Service ~ .= .
Preparation Preparation

Indicate the number of preservice- persennel prepared’ last“

Indicate the number of in-service personnel prepared last

year (all service areas)

w}

*Application must be postmarked not

B

10z

later than July 18,‘1975

116
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;11. Personnel Data: ) .

.

(This section to be cémpleted by the site coordinator designate.) .-
A, As the person who would serve as .site coordinator if this
institution is chosen as the regional representative;
__please answer each of the following: ) .

1, Name

2. Mailing Address -

3. Phone (Office) Area Code Number ) o

. - Phone (Home) Area Code Number

~ g

4, Llst your current major responsibilities:

A\ -

5. cribe PBTE activities you have been involved:- in, -
ife » to date:

-

‘._ th ”vl‘d

» -

-

- to devote directly to PBTE 1mplementat10n efforts >
- during the 1975-76 academic year %.

7. In a short staPement indicate your feelings toward - ;
PBTE: -

[

- - s i
: < 3 B
e N z

8. Indicate briefly what you view to be the p&ésxble
advantages of PBTE programs over tradltlonal teachet
. _education programs: ——— — -~ -~ il s

)

9. Other relevant data, if any: ‘ ) ’

10. Please attach an up-to-date personal résumé. -




Y .. . L

-

{This section to be completed by the assistanpt site

coordinator designate,.)

. B. As the person who would serve as assistant site
- . coordinator if this institutiog is chosen as the

regional representative; please answer each of the .

. following: ) <
1. Name |
K 2. Mailing Address

El{lC . 10.

List your current major responsibilities:

T R -

Phonef(Q’ ice) Area Code Number

Phorie (Home) . Area Code Number , -

Describe PBTE activities you have been invoived in, f
if any, to date: . -

e

=

-

Approximate p&rcentage of time that ;%u would be able
to devote directly. to PBTE implementation efforts P
during the 1975-~76 academic year . %, %

In a short statement indicate your fee¢lings toward
PBTE:

- -~

.
-
1

Indicate briefly what you view to be the possible
advantages of PBTE programs over traditional teacher
education programs: "

%

Other relevant data, if any: .

H

Please attach an up-to-date personal resume.
' 104 118
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IIT. Institutional Planning for PBTE

i
-

%
A. .Describe the extent of institutional (college and/or .
) departmental) planning for PBTE implementation that has -
“ already been completed. Please submit copies of any B
plans formulated, official pollcy positions adopted, ’

etc. that would support your description of staff .
plannlng and/or 1nvolvemént to date.r . ‘

.

L T

\
P

Please brxefly describe why your institution should
; be selected as the reglo al representative for the
' . Institute, :

o = "~ 105 119




Iv.’

*

A * ’
! educators, coopg{ating teachers, state suj :rvisors, etg.)
that you would propose to involve in PBTE 1mplementat10n

B‘.

Institutional Resources -

ey

Indicate the number of instructional,pe}sonnél (teacher

ac

tivities:

3

t

Irndicate the approx1mate number of preservice gstudents

you‘could involve in using the performdnce-based currlcular
materlals durlng the 1975-76 acad%m%c year

=)

—————— et

Indicate the approxlmate number Qf in-service teachers
(secondary and/or post-secondary) that you could involve
yin using the materials during the 1975-76 academ%c year

.

. e

1

as

« basis for

-

- ‘The Mature of the performance-based materials to be uséed

1 or instruction requires demonstration and
assessment of the competency involved in an actual

school setting (durlng student teaching, while_an intern

or as an in-service teacher) as the final tearg ing
Does the department have sufficient travel

erience,

fu ds- for 1975-76 to make thls pQ#sxble?
Yes No .

Although most of the performance—based curricular materlals

i
i
|

-

are, self~c0nta1ned ‘by design, some cutside resources are
ired and others are recommended but oEtxonal.

T re

+ Item

Overhead projectors

Sl

ide projectors

Tape recorders

Vi

deotape recorders
k4

8mm projectors

1

projectors
partmental library
or. resource center

106

l,
YES

P

—
o
— e
[ T

£
e
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Available °

NRNRRN::

'.'

»

Does

* +syour department own 'of have available to 1ts staff and

students the following facilities and/or equipment:




- R » N ¥

-

N * h - ‘ ' == N
Potential fd¥ PBTE Curricular Materials Use . = — —

”L:;r¥ThE"§§§fékiﬁa£ely 100 perforr~.%e-based professional vocas .

‘tional -teacher education modules that will be provided for

fgstructiohal use with preservice and in-service personnel

q?re.listéd by title on Attachment D. For the Academic year
975-76 please give in the Spaces provided on Attachment D

] \\ “your best estimate of w ether the potehtial for use of each

A

-

) 'y students who -would be able to use each arid the approximate,

Vi. Other Qualifications . - ¢

-

»

VIt.
.

" Signature of Dean or other admin--

fitle exists, 2. A8if so? the approximate number of preservice -

" number of in-service students who wovld use each. o

A -
* » - ¥ M
M -

After reviewing the selection criteria cutlined in the
Institute brochure, Please provide any-other information thatyg
you feel would help the selection committee better understand
‘your institutign's qualifications. ‘

»
A

. B L - - ’ >
T ~

Personal and Institutional Committment

E have reviewed the data submitted with this applicatfon and
believe it to be .rue and accurate in every respéct.- I have
further read the Institute brochure and the institutional respon-
sibilitiés outlined on Attachment ‘E, 'and agree to assist. and
support in every way possible the use of PBTE materials and the

-Amplementation of a PBTE bprogram, should our institution be
selected as the regional fFepresentative.

E]

:Signature of Site Coordinator designate ‘ Date
Signature of .Assistant Site Coordinator )
~ designate ) Date
Signature of ‘Department Chairman or :

Coordinator (if one of the above, - .

pleagse 8o indicate) ' Date

--istrative official to whom the .
erartmen; is directly responsible . - Date

- 107 121 :
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APPENDIX F

Title Page and €ontents Page of the
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. PERFORMANCE-BASED TEACHER EDUCATION:
, “THE STATE OF Tll}i ART
B General Education and Vocational Education -
; » _—
' *
Robert 5. Norton o
[ois Harrington
. Janet Gill - -
e e EN
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;
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_ ¢
: Professional Development in Vocational lducahion

The Center four Vocut ional Bducation
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-

PBTE Institute Workshop Materials . -

5

The following materials were developed by the Institute

staff and used in one Or more—-of the-werkshops:

B [

. a. Module X-lOi - Adagﬁ, Utilize, and Evaluate Performance-'
K Baseéd Teacher Educatjon Curricular

- Materials - This module was used as the
basis for the national workshop tralnlng

program.

Al

-

b. Module X-102 - Adapt, Utilize, and Evaluate Performance-
, > Based Teacher Education Curricular -
. : Materials - This instructional module
‘was used as the basic structure for each
of the ten on-site workshops.

L2%

c. Vocational Teacher Competency Profile chart - This pro- .
file chart which lists the ten categories and the
100 titles of the individual PBTE modules being
tested was widely utilized and disseminated.

d. Performance-Based Teacher Education--The éfate of the
Art: General Education and Vocational Education

e. Guide to the Implementation of Performance-Based
Teacher Education

f.. Transparencies - A set of 26 different transparencies
> dealing with PBTE concepts, materials, implementa- '
tion procedures, etc. were prepared and used in
the workshops. A set was also given to each par-
ya ticipating institution for their use in conducting
orientation @#nd awareness workshops.

The following mateg}éls were developed under confract with.
the National Institute 6f Education. Because of their relevance
to the PBTE training-and testing effort, they were also reproduced
with Institute.funds for use in the various workshops.

B

- *

r a. Resource Person Guide to Using Performance-Based
Teacher Education Materials .

b. Sfudent Suide to Using Performance-Based Teacher
Education Materials . -

€

c. Resource Person's Feedback Booklets
d. Teacher Trainee Feedback Booklets
e. Estimate of Performance Ins&ruments

f. Advanced Testing Guidelines . -_
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Objectives

Each participant will be able to: -

1.

2,

10.

11.

12,

* . & % B
.Describe the nature and use of modulariZed performance-based

AGENDA

NATIONAL INSTITUTE ON PERFOKMANCL=-BASLD TEACHER EDUCATION
NATTONAL WORKSHOP AT THE CENTER T
FOR VOCATIONAL EDUCATTON o/

August 25-29, 1975

-

L -

Identify the need for improving and jproviding alternative
approaches to personnel development lin vocational education. .

Describe the concepts and rationale/undgrlying the PBTE

approach to teacher education. ; : L 0

professional teacher education curricula. .

7/
Compare and explain the dif%érences between PBTE programs
and traditional programs of teacher education.

Explain alternative approaches for implementing preservice
and inservice performance-based teacher education programs
and materials.

Assess individual student needs and select appropriate -
curricular materials for meeting the professional preparation
needs of present and prospective vocational teachers.

Develop and make operational an appropriate teaching-learning
design for implementing PBVTZ curricula components in a
specific setting.

Serve effectively in the teacher educator role as resource
person, advisor, and evaluator. :

Orient prospective and inservice teachers to their role and
responsibilities in using performance-based curricular
materials.

Evaluate the quality and effectiveness of performaace-based
materials in developing specified professional teacher
competencies. '

Objectively assess a teacher's ability to perform specified
competencies in actual classroom situations,

Assist with the training of other vocational teacher educators
and administrators who desire to adapt, utilize, and evaluate
PBVTE curricula. ' : .

7
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rugust 24,

1975 - Sunday

b
]

DAILY* AGENDA* h

8:00 p.mo

Augyst 25,

Get Acquainted Social

. Lanterbury Room, Stouffer's Lniversity Inn

1975

- Monday

8:30 a.m.,

9:30 a.m.

10:00 a,m,

11:00 a.m,

Introductions
Welcome
Purpose of Institute .
Activities to Date .
Purpose of Worksnop %}
- Objectives
- Agenda
~ Physical Arrangenents
Workshop Pre-Estimate of Performance
The Workshop Module, X-101

PBTI Case Study

Peer Group Critique of Case Study

Discuss State of the Art Questions (optional) !

Review Available State-of-the-Art Publications
(optional)

Program Comparison

11:15 a.m. Skit: CBE and Its Enemies (optional)
11:30 a.m, Lunch at Bill Knapps . ‘ :
1:30 p.m. An Ovefvigy ct "VE's curricula '
2:00 p.m. Orientation to éVE's PBVTE Curricula
3:00 p.m. Review of Sample Module C-8
3:45 p.m. . Individual Review of Module C;18

Review of Other Modules (optional) R
4:30 p.m, Adgourn - 7 .
Augﬁst 26, 1975 - Tuesday , *
8:306 a.m, Review of Resource Person's Guide to PBTE

9:30 a.m.

10:23C a.m,

Presentation on iesource Person's Role in PBTE

Role Flay of Resdurce Person'
of .Student's Role in PRBTE

Role, and Role Play

*The iisted activities represent only the major topics and cvents
of each day.

e}

Sec the Workshop Module X-101 for specific detalls.
117 1
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hYS .

% - <
11:30 a.m, Lunch at tihe OSU Golf Colrse
1:30 p.m, Vocational Teacher Competency Profile

Module Listing
Case Studies and Modeél Answers

- 3:00 p.m, Review of Module C-23 .
3:45 pomn, . Assessment of StGQenthresentatiqn
4:00 é.m. Discussiog éf Assessmeﬁ;.éatinqs With Peers
August 27, 1975 - Wednesday . :
8:30 a.m. PBTEJEroqram Implemenkatiog Considerations. )
9:30 a.m. Review of Guide to the Implementgtion of PBTE
. 10:00 a.m, Presentation on PBTE Implementation Procedunfes

Review of Descr}ptlors of Established Programs- |
« {opticnal) :

+

lf:BO a.m. Lunch at ihe Jai Lai . s, .
‘~. 1:30 p.m. Proqgém Conéiderations: Quqitions and Answe%q - A
o 3:30 p.m. ) panel Discussion of Implementat}on Concerns
l "4:30 p.m, ‘Adjourn _ ' .
- ; ~
c August 28, 1975 - Thursday- :
. . 8:30 a.m. Develop Implementation Plan of Action 7

“ Discussion of Site Implementation Plans (optlonal)
. Refinemient of Implementation Plans

11:30 a.m, Lunch at the 05U Golf Gourse ’
1:30 p.m. PBTE Orientation Materials and Strateqgies § ]
;s
2:30 p.m.y Planring for the On-5ite Orientation . -
Review of Orientation Workshop Plans ' . :
"4:30 p.m. Adjourn--
August 29, 1975 - Friday s
8:30 a.m, * Advanced Testing Evaluation Procedures - ,
. » and Instrumentation -
9:45 a.m.- Completion of Self-Check and Review of Model
Answers
10:00 a.m, Review and YUpdate of Module Needs
’ ) 10:45 a.m. Discussion of Unanswered Questions .

o
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11:30 a.m, , Lunch at MCL Cafeteria

\ .
1:30 p.m. Wrap-Up Session
Travel Forms
Newsletter -
Monthly Reports
Loose Ends -
1:45 p.m. Post Estimate of Performance
B Workshop. Fin®l Evaluation
2::00 p.m, Adjournment of Workshop
Trips tc Airport and Other Places

1
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Estimate of Performance ) .

(Confidential)

.

This booklet contains ‘several casy-to-complete items.
dond to each item as frankly as possible. You need
not respond\to any item about which you feel reluctant, -

] are designed only to collect information related
to the Institute. Your responses will be kept .confidentidl and
not used to make any judgmental statements about you or anyone
else. 1In order to match instruments while maintaining anonymity,
. please use your phone numbex to.-identify this and subsequent
-~ materials you turn in. ,~ : . :

.s

‘\\\ Home Phone No.

Date
Module No. . ,

S

[N . . \ I
National Insti:tute-—-for ﬁgrformance-Based Teacher Education
The Center for Vocational Educaticn
. The Ohio (tate University
M o S *1960 \Kenny Road

B

: ’ Columbusx Ohio 43210 ' :

: - L )

- . B 1975 ;
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At this time, how well can you
_perform (execute) the following
" tasks?

Identify the need for
improving alternative
approaches to personnel
development in vocational

"education.

Describe the concepts and
rationale underlying the
PBTE approach to teacher
education,

Describe the nature and use
of modularized performance-
based professional teacher

education curricula.

Compare and explain the
differences between PBTE
programs and traditional
programs of teacher education.

Explain alternative approaches
for implementing preservice
and in-service performance-
based teacher education
programs and materials.

Assess individual student
needs and select appropriate
PBVTE curricular materials for
meeting the professional
preparation needs of present
and prospective vocational
teachers. '
Develop-and make operational
an_appropriate teaching-
learning design for
implementing PBVTE curricula
§omponents in your institution

Serve effectively in the
teacher educator role as
resource person, advisor, and
evaluatcr,

LEVEL OF PERFORMANCE

Poor | Fair| Good|] Excellent

= —




12,

Orient prospective and in-
service teachers to their
role and responsibilities in
using performance-based
curricular materials.

Evaluate the quality and
effectiveness of performance-
based materials in developing
specified professional
teacher competencies.

Objectively assess a
teacher's ability to perform
specified competencies in an
actual classroom situation.

Assist with the training of
other vocational teacher
educators and administrators
whe desire to adapt,.-utilize,
and evaluate PBVTE curricula.

| Poor | Fajir | Good | Excellent

\ _

. i . R
How amany times have you already adapted, utilized, and esaluated
PBVTE in an actual institutional setting? :

1]

0
1-3
4-6
7-9
1

0 or more

At this time, how well do you feel you could adapt. utilige, and
evaluate PBVTE in an actual institutional setting? . (Consider all
of the tasks involved.)

|

Poor

Fair

Good -
Excellent

e
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HCP FOR PBTE
254 SURVEY

. DIFICTICNS i
The title of each of today's activities appears across tae tcp of the table below.: Please rzte each activity ascord- |
ing £3 the iterms listed at the left cf the table. In Sell, enta¥ the nunker frem the fcllicaing scale whizh most:
}agpxapr;;teiy reprosents your feelings regarding trnat ac ity Each cell shoald ze £illed wr2n you £ia.sh. !
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i > 4 2 ‘.
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. Agrus —isagree i
- 7 i H i
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DIRECTIONS )
i:iefly indicate what you felt to be the strengths and weaknesses
f today's activities and your recommendations. Include comments
‘egarding any aspect(s) of.specific actjvities, facilities,
iccommodatjons,.the total program, etc.

»

*

~

trengths Weaknesses

eneral Comments and Recommendations

141




FINAL

IS

A: Looking Back. ..

PR Y

1. Along each dimension below, circle the numbe

NATIONAL WORKSHOP FOR PBTE y Ch,

¥ -

EVALUATION

4

r,which most appropriately expresses your opinion

3 i

1 regarding the item,1n gquestion.
A. THE WOHKSHOP (in general):

9 Stimulating s 4 3

—

1 Dull, drab -

Useful to me 5 4 3 2 1 Not useful to me '
: Addressed all my needs 4 . "
: as a participant PR 4 3' 2 -1 Did not address my needs as a participant
! N )
Contained an dpprdpriate v . Containted an inappropriate amount of
amount of activities %- 4 "3 2 1 activities *

£y

Provided ample oppor-
tunity to® interact ’
with others 5 4 3 2

.

Met my expectations 5 4 3. 2

NOTE: If you circled #1 or #2, please also -
check one of the following regarding
the number of activities:

Otoo man; . Otoo few

Provided no oppertunity to interact with
others s

[l

1 Did not meet my expectaticns ‘

.=

B. WORKSHOP MATERIALS

Well written 5 4 3 2
* Understandable s 4 3 2
- Content appropriate ° 5 4 3° 2

*

1 ~Pooriy written
1 * Confusing

1 Content not appropriate

C. DAILY PROGRAM SURVEYS:

Necessary - S 4 3 2 1 Not necessary -
- " Useful éo me for providing * Not useful to met for providing input
B input - 5 4 3 2 1
P. FACILITIEES/ACCOMODATICHNS:
Excellent ‘ s 4 3 2 1 Poor -
E. STAFF/PARTICIPATION INTERACTIONS:
Excelient . S 4 3. 2 1 Poor
2. Most valuable aspect(s) of the workshop:
3. Least uscful aspoct '3s) of the workshop: :
h N
¥ * »
133 .
Q
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*PART F-
==

2
+

Looking Ahead...

SQ

6.

O

Aruitoxt provided by Eic:

ERIC

How can this workshop be improved?

What kinds of additional assistance from the Institute staff do you need prior to: the on-site

workshop?

What particular ideas or issues related to the workshop wouid you especially like to pursue

further?

GENERAL CQMMENTS AND RECOMMENDATIONS:

¥

-

b

.
;
-
!
|
£
H
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Report

Note:

it

APPENDIX K .

=

'Final Reports of the Ten Ccoperating
Institutions of Higﬁer Education

»

#1 - University of Vermont

#2 ~ University of Nebraska-Lincoln y .

#3 - University of Pittsburgh S

#4 - University of Minnesoza :
#5 - Oklahoma State University ) )

#6 - Utah State University

#7 - Central Washington State Colleqe

#8 - State University College at Buffalo
€9 - University of Arizona
#10 - University of Tennessee

These report’s were prepared and submitted by each of the

respective site coordinators in September or October 1976.
The period covered by the reports is August 22, 1975 tc -
August 31, 1976.

-
7

The reparts, which follow a uniform format have undergone
some editing but are presented in almost their entirity.
Selected portions of each report have been omitted because
the data (e.g., on the number of resource persons trained
ard on module tests completed) are presented in condensed
table form in Chapter YII of .the report.

13% g
id4 :




- FINAL REPORT V .

OF THE - .
- UNIVERSITY OF VERMONT . -

-

M -

Major Activities and Accomplishments: A

-

-

August 1975 - - .

a. Obtained preliminary estimates of module titles and
.quantities for Fall 1975.s§mester. s

b. Attended trainiiéﬁsession t Columbus, Ohip (3 persons).

\\ c. Contacted vocational teacher educators in other units

in Vermont, and met e discuss the PBTE Institute Lo,
(5 persons). —- . . i

3\\;Discussed PBIE Institute with department faculty

. (4 persons). ) - )
‘\ o _ . E 3

e. lanned Vermont site meeting. =

September 1575

a. Conducted Vermont site meeting (40 persons). feneral
session and resource persén training. Representatives
from all New, England States were present. -

b. Conducted PBTE orientation session for new teachers”
(20 persons). . . -

c. Conducted PBTé—orientation session for student tcachers
(15 persons).

7
”

d. Conducted PBTE orientation session for students in
courses, other than student teaching {40 persons) .

October 1975

a. Hired one student to manage module lnventory, disburse-
ment, etc.

b. DgGéloped inventory control system.
c. Visited resource persons at Castleton State College (VT).

" November 1975

>

a. Met with Verront's Cooperative Vocational Education
Coordinators and developed a plan for them to become
involved in the PBTE field testing of J-category modules
in the spring semester.

136 14.:')
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b. Met with Vermont's ¥ocational Guidance Coordinators and
develbped a plan for them to become 1nvolved in the PBTE
_ field-testimg this spring.

c. Met with Vermont's Area .Jocational Center Directors and
arranged for an intensive .orientation session to
acquaint them with the module concept.

d. Denartment fncultv meeting cevoted to dlSFUSSlon .of the
PBTE field-testing. .

December 1975 . ‘ ) . . .

L]

- ~ - - . .
Participated in meetirg of site coordinators and Center for
BMVocaticnil Education ztaff at American Vocational Association
Converition, California. ’

January'i976 . o

Met with 12 Vocational Guidance Coordinators and conducted
PBTE orientation session.

February 1976 - v

a. ©Site visit by Dr. Robert E. Noerton, Center. for Voca-
ticnal Lducation. During visit,.talked with: .
Dr. Kenneth Fishell, Associate Dean, ‘Coilege of quc;ion
Dr. William Macmillan, Dean, Graduate College .
Dr. David Weller, Associate Dean, Collcge of Agriculture
Dr. William Kellv, Assistant Vice President fOr Academic

Affarrs -
Dr. John Mncre, Associate Vice President for Academic
Alfairs
\\ Vocational Education Program faculty
) Home FEconomics Fducation Program facultv ) :

Cooperating teachers and vocational director, Mlddlcbury
Union High School
L. Met with,K 18 Cooperative Vocational Fducation Coordina-
tors and conducted PBTE orientation and implemental
: program. [

rg__ll 1()76
Jonducted an awareness meeting for Vermont Area Vocational
Center directors (17 persons).

May 1976

., Coniducted project presentatio. for idow England Voca=
tional Educators at Reqlonal JBTE Conference held in
Vermont (50 persons).

/ . ;3ﬂJ{ﬁ.
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? b. Conducted project presentation for North Atlantic‘ e
Regional ‘Teacher Educaters in Agriculture Conference
. held in Maryland (20 persons). o~ CT

2. Methods of Use:
. The fieldrtesting in(olved the VOTEC\ Department, the School
of Home Economics, Castleton State College, and Trinity Col- .
lege (Vermont). TInstructional modules which would be sub-
. stituted for units within existing courses were selected for .
- the marority of the field testing. 1In a few cases, modules alf
- i were selected by inservice educafors as part of "self-designed"
independent study or special problem% courses. _

Ed

“University of Vermont

. ,

= -

VOTC 152 - Intreduction to.Career Oriented Education
. VOTC 153~154 Téaching Internship‘in Occupational Education
. VOTC 155 Teaching Practicumh in Occupational Education
: / VOTC 156 Developing Instructional Materials for
B Ny ’ Teaching )
. VOTC 157., Organizing and Managing Occupational Educa- N
- ” tion Laboratories -
VOTC 251 “Methods for Teaching Occupationally Oriented
. Subjects -
VOTC 295 I'ndependent Study .
VOTC 295 Vocatignal Guidance Coordinggors' Seminar
VOTC 295 PBTE Workshop ) ’
HEED 171 Methods of Teaching i ) oot
. HEED 172 Student Teaching ) .
HEED 173 * Communication Methods -

Castleton State College (VT) ‘ .

-

¢

- BUS 309 Principles‘of Busiuess Educag}on
o BUS 409 Methods of Teaching Business Fducation in the
’ Secondary School
BEUS 495 Independent Study
Trinity Coliege (VT) P )
3U 401 Methods of Business Education
- ,
« A thumb rdle was developed for awarding one semester hour .
's - credit based upon the completion of two approved modules.

This thumb rule was modified in cases wherc modules varied
in intensity--Module A-4 was considered worth one credit,
while some "C" category modules were considercd wortii one-
third to one—foéﬁfh credit. . )
Courses in which modules were integrated into ¢eXisting units
¢id not have credit directlv attached to the completion of
nodules. Rather, credit was awarded for completion of all
the objectives specified for the courses, including the
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Problems and Successes:
Vermont's participation in C/PBTE revealed a variety of suc-
cessful activities. . These can be explained according to
three levels. The three levels include general, preservice
edacation, and inservice education. The general successes
ofxgsrmont partlvlpatlon includecd the following:
P/CRTE underscored the many/éomma11t1es which exist .
across_the various service areas in vocational educatdion.

The adantabi;ify of many modules to traditional teacher
education co \\Lfnlts. .

$
st i

An increase in objéstivity in evaluation of student

.+ - performance.

A possibility of individualized learning for different*
students. o

] -
Assrst teacher educators, students, and cooperating
reachers to focus upon same objectives, terminology,
etc. ‘ —

3 N .
The preservice area of ., involvement offered various successful
activities. These 1ng&ude'

The activities. fgcused upon actual classroom activities.
. I

A variety of teghniques are provided fcr different

lparnlnq exporifpnces, -

A common hase
educators, ang

f expectations among students, teacher
cooperatina’ teachers.

.The inservice tefdcher education. activities revealed a variety
of successful e¥periences. Tpese include:

The moduled met the felt needs of the students.
The médurqs provided learning experiences which could
i ! to students' situations.
\
Yhe learhing experlences offered yreater tlexibility
than tr ditiohal gourqea.
The™ mofiules qenerat¢d discussions*émeng staff in schools
or morc students which enabled helping situa-

j 3
The /modules emphasized open'cntran?v for astudents.

The modules Pnabled individualized icarning expericnces
for the students.

»

2
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The State of Vermont experienced some préblems during the
Institu ¢. These problems are presented-in three -areas of

Zacher educatdion perceptions.
preservice,” and inservice. The problems. ¢Xperienced under
‘general heading include: .- Vo .

tl!ﬁ

R

*

N

There was a lack of modules and materials when needed

because of publication dgﬂays.

The focus was .on modules rather than curriculam develop-

ment, * -

The wciules created greater teacher educator time

requarements for class preparation.

I3

Cr

The meduiar abrroach required a new’ type of record

keepinqrsystem in the ddpartment. .

or instructi@nal purpeses.

bk
ol
s
b

oy

.

i +

e

approach,

1ncluded

%

kY

“he ambunt of activity in modules appearcd to be more

work when students compared this to traditional course
- . .

-

he ficld test ing ecmphasis failed to allow alequate

7

-
time to traln resource people.

”hérﬁ wern ¢lassroom management procedural difficulties

when cuasgl*ﬂtlnq PEVE activities for course units.

The procurcment of actual classroom silu .ions for the

z2valuation of student performances wvos G.fficult.

JithS incinde. the following:

F

1dgntified'w1th inservice teacher. educption

it was sonetimes difficult for resourc> versons to be

available when students desired.

,
oo
m‘f'&
c:»-"

roe centers for modules.

The modules .offer a panacea, in the eyes of
i:tIJLJFE, t@ solve teachurs' problems.

P YT

some

L?Jl ~ducational agencies do not have adequate

admin-

The three greas are general,

ticnal Institute of Education required information
sty 1¢d major management support and information.

he modular approach required a greater amount of time

The students kol to learn the new process of tne modular

AJ




Students experienced time conflicts since preparation
for teaching responsibilities and modules often created
anxiety.

4. Future PBTE Plans and Activities:

a. Institutional Plans \

(1) Modules will be 'the major focus of one course, a
year long course, for nuw teachers. |

a
.

(27 Modules will be integrated into several courses to
replace or supplement selected units.

(3) Modules will be used to provide students with an
optional alternative learning approach for selected
units, - . .

(4} Modules will be used to expand and extend learning
. opportunities beyond the scope of a course (for
the more capable students).

(5)° Modules will be used as a”bas15 for self-designed
yndergraduate and graduate 1ﬂdependent study and/or
* special workshops for inservice educational per-
scnnel. e
Long-range goals now focus ore the development of (1) a con-
tinuing self-assessment system for éducational persconnel,
(2) a process for desianing prbfessional de* 21lopment pro-
grams at the local level, and (3) the preparation of resource
- - persons and centers at the local level. PBTE materials are
the base upon which this effort is being designed.

s

o) Related PBTFE efforts

(1} EPDA project to assess professional development
needs of vocational teachers. PBTE competencies
will serve as the basis for identifying needs.

(?) EPDA project to prepare local. resource DEersons.
Instruction will include preparation to use PBTE
materials.

o 3

c. Payment for materials

(1)  Stu =nts' purchase through bookstore (consumable)

(2) Library purchase (reference copies only)

(3 Special project budgets for "one-=zhot" purchase -
(consumable)

(4) Local education agencies purchase for inservice
education (consumable) -

141
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d. R & D priorities ' .
(1) Develop strétegy for inservice vocational teachers
for initial professional development efforts and
continued professional development.

(2} Develop aﬂternative approaches to PBTE other than
the modulgis approach.

(3) Design strategies to assist students in process
aspects of PBTE modules.

5. Reactions to 1975-76 National PBTE Institute:

a. Most helpful Institute aspects
(1) Enabled implementation of PBTE into existing courses. .

(*Y Provided stimuli for inter-institution cooperation
in vocational education.

(3) Enabled department an opportunity to obtain support
materials for PBTE modules.

{4) Offered opportunity to expand PBTE efforts in the
department, university, with state, and within
reqgion.

F 4

- S
(5) Provided department an opportunity to demonstrate
leadership roly in PBTE efforts in university,
' state, and region.

I,

b. Least helpful Institute aspects

- (1) Large amount of time spent® in obtaining feedback
informati~y for Institute.
8
. (2) Awareness meeting, since participants varied so
greatly in PBTE knowledge. '
¢, Institute recommendations
(1) Increase emphasis upon various roles of resource
person {(in terms of time, simulation, etc.).
g (2} Assist people in planning and preparing centers for
inservice students, especially centers in LEA‘s.
(3) Plan for training time which can ke used to deter-
mine four-vear PBTE schedules for preservice stu=-
/ dents.
/ ; (4) Fmphasize the positive evaluatic. received from |
inservice students which may be¢ highest priorit
/ ; : b
for implementation,
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6. Materials and Dissemination Accivities:

a. Materials developed

(1) Flow chart of key events, for local management of
prciject,

(2) Student progress record {orm.

b. Dissemination activities

Augg§£u1925

News release recgarding Columbus (0OH) session.

Septemper 1975 a

—

(1} Newsletter to Vermont Consortium for C/PBVTE (50
persons) .

. (2) News release.

(3) Attended Vermont Vocational Guidance Coordinators
meeting to explain C/PBVTE and project (15 persons) .
1
(4) Provided CVE-PBTE brochires to University and Coliege
administrators.

(5) Provided CVE=PBTE information to College of Educa-
tion, Teaching- Learning Specialties program.

Janaary 1976

Newsletter to members of Vermont Consortium for PBVTE
{50 pcrsons).

7. Other:

The following statements roflect some of the recommendations
which Vermont would like to share at this time, based upon
the field-testing expericnce.

People learn in differont ways, Teacher cducation
should offer alternative approaches to meet differina
neeus of students. The performance-based vocational
tcacher education model developed by .The Center for
Vocational ~ducation ic one alternat:vo to the tradi-
tional program.

When initiating this PBTE model 1t may be best to iden=-
tify modules which could be substituted for units in
existing coures, as an alternative f.r students., As
teacner cducators and students gain experience with
this model, a total course might be shifted to the PBTE
model.
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It is essential to have well trained resource persons
available to work with students. Resource persons
should be available when requested by students.

It is essential to have an adequate instructional
-resource center available to students as needed.

Small and large group instruction and activities are
essential, as well as individual independent study.

This model represents a major advance in knowledge
regarding PBTE. Experiences gained through using this
model should contribute to even greater advancement in
knowledge within the teacher education profession.
Follow-up, analysis, and dissemination of what is
learned as the model is more fully tested is essential
to the profession.

Not all of the modules are appropriate for preservice
preparatory programs. Some modules might well be
utilized with experienced teachers ir advanced study
programs.

Several recommendations regarding preservice preparatory
prLograms are: =

Initiate this model by selecting and using models which
relate directly to student teaching.

Spend adequéte time in the training of students in the

= process of this PBTE model.
Use modules as unit substitutions througnout the preser- ’
vice program (freshman through senior), and schedule
the final school based experience during observation
and/or student teaching courses.

fpecific recommendations for inservice programs are:
Attempt to have two or more teachers in a schcol, or
nearby schools, working on the same module. ‘Arrange
for them to work together, as difcussions and ideas
sharing is important. :

Inservice tcacher education is a likely place to ini-
tiate this PBTE model. There is evidence of a strong,
positive reaction from teachers using the modules.

Final report prepared/submitted by: Gerald R. Fuller
’ Site Coordinaror
September 30, 1976

-
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FINAL REPORT
OF THE
UNTIVERSITY OF NEBRASKA-LINCOLN .

1. Major Activities and Accomplishments: :

a. Awareness sessions were provided for a variety of per-
sons. These ranged in time from very brief presenta-
tions of less than one hour to sessicns which covered

. more than one day. Incidental situations which were
not specifically structured are not included.

«1)  September 8 and 9, 1975 - Approximately eight State
' Department of Education personnel and graduate
students in vocational areas attended a segment of
the training session for awareness training.

(2). October 15, 1975 - Five vocational coordinators
. from other teacher ediication institutions in the
state.

* (3) December 5, 1975 - Personnel from State Department
of Education in Kansas.

o )
(4) January 28, 1976 - State Advisory Council for
Vocational Education with approximately 18 in
attendance.

(5) February 13, 1976 - Approximately seven persons
representing departments in Teachers College, UN-L.

b. Resource person training sessions were held on two
dates as workshop sessions.

(1) September 8-10, 1975 - This training session was
conducted by the site team and two consultants
| from The Ohio Center, Jii Hamilton and Karen Quinn.
E This was originally viewed as the training session -
| : and involved approximately 27 different people.
Not all completed the training.

(2) October 22-23, 1975 - A training session was he.d
for 33 cooperating teachers. ’

(3) Other training and retraining sessicns were held
on an individual or small group basis as resource
people were needed.

[®]

Four learning centers werc used for the project. These
centers were in existence in the Departments of Busi-
ness Education, Education and Family Resources, and
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Agricultural Education as well as the Vocational Edu-
cation Resource Center. Equipment was relocated as
needed and resources used w1th the modules were dis-
tributed as necessary.

d. Individual meetings were held with University personnel
important to the project. These included the Deans of
the Colleges of Agriculture, Home Economics, and Teachers
College; the Dean of Adrissions; the registrar; the
Vice-Chancellor for Public Relations; the Research
Coordinating Unit personnel; the Executive Director of
the State Advisory Council for Votational Education;

and, persons from UN-L and the public schools who were
responsiple for student teaching.

0 P

e. Orientation of students was ccnducted bv individual
resource persons as appropriate.

2. Methods of Use; . \

Modules were sused within existing. course structures, on the 1
whole. Because of the late start and limited availability of
modules, in most instances 1nd1v1dual modules or sets ware
used to substitute fer units of worv¥. In one instance, a
special workshop for new pest-secondary instructors used the
modules. 1In another, a special section of ungergraduate
mathods was utiliZed in an experlmertal manncr for post-
secondary instructors.

when used on a credit base of modules only, a ration of five
moduvles for one semester credit was used. Mgdules were
utilized in the following courses: '

¢
Business Education 321B . . Methods of Distributive
\ ) . Education
3214 . . Methods of Basic Business
« and Bookkeeping
425/825 . . Coordinating Occupational
Training Programs
424/824-. . Development and, Organiza-
tion of Vocational qucatlon 5
Industrial Zducation 321F . . Methods of Industrial Edu-
" cation |
32172 . . Methods of lealth Occupa-
*{onq Il’ducation

-

Seccndary Education 423 . ., Student Teaching

Agricultural Education 405 . . Methods of Instruction

. 431 . . Apprentice Teaching
: 146 150
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Education and Family 311 . . Programs for the Dis-
Resources advantaged
310 . . Teaching Materials
410- . . Developing Home Economics
Programs
. 414A . . Student Teaching
412 . . Teaching Adults
918 . . Teacher Education in Home

~ Economics
A ) 1
- Vocational Education 904 . . Seminar 1n Vocational Edu-
. 1cation
420/820 -. . Improvement of Post High .
- : School Occupational Programs
. x <

-

3. Problems and Successes:

a. Major problems were related to the structure of the
project andedealt with Qtems of staff time, monev,
module availability, timing 2f mcdules and deadlines,
finding sites for TPAF assesements, and helping faculty
and students adapt to the PBTE concept and module struc-
ture. :

A v

b. Major successes were viewed as the availabiliity of well-
developed materials to utilize in ongoing PBTE program
segments, the comporent parts of modules which may
improve instruccion (such as the detailed assessment in *
the TPAF's), the opportunity to blend a P3TE segment
-nto a more traditionally structuted course, and the
opportunity for resource persons and ftudents to express
a new form of role.

The use of Tne Center's PBTE, curriculum in launching a

]

. new vocational approwal system was viewed as a success.

4. Fuxure PBTL Plans and Activities:

a. Institutional plans include the fnllowinﬂﬁ
(4

(1) Conversion of currént CBTE courses to th» module
approach, 1n whole or partially. (Coordination,
tecaching materials, methods) :
¥ i . s s

(2)  Examine the professipnal educatinn reaulrements .

ﬂﬂJ' in Trade and Industrial &ad in Health Occupations

and rwve to PBTE programs. ,

,"
(3) Use of PBTE curriculum materials for inservice train-
ing for vocational teachers. >

147 15&




b. Related PBTE efforts:

(1) # Establishment of a statewide program for voca-
tional approval of post-secondary instructors using
a PBTE option utilizing the Ohio modules.

(2) Project for inserv1é% activity for regional : \
teacher educators on. PBTE.

(3) Others are in developmental stages.
c. Payment for materials:

" {1} Module cost will :.:be covered by the student.
(2) Resource materials will“be provided and/or developed
3 from operating funds. .
(3) Modules will be purchased as part of cost of any'
research or development prciject. ’ s

d. PBTE priorities needing research and development:~
(1) Validity and reliability of TPAF.

(2) Resource utiiization vs. studen: needs, learning
styles,, costs, availability.

(3 Comparisohs of CBTE materials and systems with
"traditional" materials and systems regarding
effects on teacher performance.

(4) Modﬁlarized resource person training materials[
particularly on counseling and evaluatior skills.

Reactions to 1975-76 National PBTE Institute: i :
; T
a. Aspects of the Insticutc that were most helpful:

(1) Tralnlnq provided through the Instltute for
site team. .
Y o
(2) Assistance in planning and implementing the
training for resource porsofs.

A I )
(3) Materials developed to aid 1n nn-site field testgpq

and implementation activities. (Resource Person
Guide, Student Guide, State of the Art Report,
Modules X-10' - xX-102) |

(4) Continuino contact with test sites during the yéar.
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" b. Aspects of the Institute that were least helpful:
(1), Revision and prirfdting schedules for modules result-
ing in planning problems on-site.
(2) Administrative structure imposed by data collection
. requirements during field testing created some
implementation problems.

(3) Costs for the site were higher than-had been anti- .
cipated and were difficult to cover ¢ith no pre-
liminary planning. .

¢. Recommendced charges for 1976-77-Tnstitute:

(1) No changes .in training sessions cxcept to elimpi-
. nate field<testing directions.

(2) Provide financial assistance 1n seccuring resources.

(3} .Specify all data to be collected at the beginning
of the vear.

6. Materials and Dissemination Activities:

4. Materials Jdeveloped:
Materials sugqgested in the Resource Pdrson Guide and
the Inplementation Guide were utilized. Supplementary
material for use with modules is in the development
. stage. ’ ‘
. Material; were develop~d to implement the options for -
post-sccondary-vocational approval.

- L., Dissemination activitios:

{i) Sessions 1dentified carlier as awvigreness sessions .
. or conferences may also be considered _as dissemina-
tion activities,

. e *
(2}, There were a few news releases Jduring the year, but
. ° conies are not now availabie. d ’
(3)  The Reqg.on VIT Inservice- Project for Teacher Fdu-
cators on PBTE can also be viewed as dissemination.
7. Ot-er: : ’
1] - : R
a. Opportunity to work with The Ohiou Conter staff was a
e, fine exverience. Tt also provided opportunity to
. Become more familiar with ather Center projects.

o . ” .
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| b. Opportunity to share’éxperiences with other institutions
t of similar interests has been helpful. Contacts have
been established that would not otherwise exist.

+

S Fimal report prepared/submitted by: Hazel Crain 5(
- Site Coordinato
October 25, 1976 - -~
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FINAL REPORT -
OF THE T
UNIVERSITY OF PITTSBURGH

Major Activities and Accomplishments:

The following list of activities and accomplishments is

small due in part to the small number of identifiable activ-

ities carried out for this project and to the difficulty of
documenting subtle but important changes 1n attituides and
procedures of teacher educators and preservice and inservice
vocational teachers. Some of those changes seem too ,small

to report, others are lost to the memory of this. reporter.

However, the fact that the Department of Vocational Educa-

tion was heavily, if not totally, involved in the -implemen- .
tation of PBTE modules has had impact on the tctal -depart-
ment, on departmental planning for the future, and has iden-
tified the Department as an "early adopter™ of-the PBTE con-
cept and methods. -

1

September 16-18, 1975: The Departmental orientation workshop -
was held with the able assistance of two Center consultants. ° ‘
This workshop formally announcéd the implementation of PBTE

in the Department and provided all those vresent with an
urderstanding of and, as later coniersations revealed, ~
respect for the plan and the materials. Thouse present

included all Departmental faculty members and graduate. stu-

dents and sever 1 local vocational education administrators,
supervisors, and teachers, many of whom would serve ulti=- -

mately as on-site resource persons. This workshop also pro-

vided strong encouragement to all faculty merbers to parti-

cipate in the field test of the -modules and to develop their
individual implementation plans. A large portion of the

workshop was *given over to the preparation of individuals to —
serve as resource persons—--both University faculty and
sdpervisors and teachers from vccational education programs.

The Fall issue of the Departmental newsletter announced the
participation of the Department in the advanced test and el
briefly described the program and materials. The newsletggfff’!//
wiich is occasionally issued, is distributed throughout t ’
School of Education at the University, to vocational educar

t>rs and other vocational tcacher education institutions in
the State, and to interested individuals outside the State.

sity funds t¢ purchase resource materials to support the (se
of the PBTE modules. For a project with no budget, that 1I's
n> small feat. ) ‘

Cctober, 1975: Approximately $400 was secured from Univez—

Uzcember, 1975: With the assistance of the State PBTE liaison
representative, approximately $1,500 was secured from EPDA
funds to purchase resource materials for use with modules.
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February, 1976: A resource center was established in the
library on Pittsburgh's main campus to make available to-stu-
dents and faculty the instructional resourtes purchased w1th
University and State funds to support the PBTE instruction.
Faculty members who teach at off-campus sites were encourgged
to use the materials on a longer-than-usual loan basis so
that students off campus could, also benefit from the mate-
rials. Multiple coples of many resource items were pur-
chased for this purpose.

Also in February, as a spin-off to the Department's involve-
ment in PBTE, the site coordinator became a, member of the
CBTE Committee of the School of Education. That committee
membership has placed the Vocational Educdtion Department on
the cognitive maps of University faculty members relative

to competency/performance-based educat:ion.

April, 1976: A modified testing procedure was agreed to by
the PBTE Institute Director which allowed for the use of
PBTE modules without the teacher performance being evaluated
in an actual school situation with a certain group of stu-

' dents. This was done to provide some feedback on modules

/ which had yet to be tested and to allow interested faculty
the opportunity to use the modules with a mixed group of
inservice and preservice teachers, all of whom could not
demonstrate performance in a regular school situation.
Speaxing for the faculty and students, that testing was very
successful. The testing is further des<ri’oed in Item 7 of’
this report. < )

May, 1976: The site coordinator presented the PBTE concepts
“and modules to the first of three CBE seminars sponsored as
faculty development by the CBTE Committee of the School of

Education. Other seminars will be presented in the fall of
- 1976 td larger groups of Unlver51ty faculty and teachers and
" administrators from local schpols and other teacher educa-
tion 1nst1tut;ons. ,Rf -

-

~

Tre informal preparation of on-site resource persons does
not show up as an actuvity of a given date. The faculty
members who ¢tould use the modules with théir field-based
2y students worked cooperatively with those ‘'students in iden-
tifyinc individuals.who could and would ‘scrve as on-site °
- resource persons and in helping those individuals serve in
. that capacity. This activity should have been supplemented
with more formal preparation which is in the plannin r
the near future within the Department. /g’f?

‘I

2. Methods of Use:

.~ T=_ All testing-during the Fall and Winter terms, 1975-1976 was
st “=Acr.e with field-based teachers; ‘that is inservice teachers
e’ or preservice teachers enrolled in student tesaching. In this

- . - i
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way the integrity of testing performance in an’actual class-
«4oom or school situation with students was maintained.
Adhering to that .testing criterion limited the number of
courses in which modules could be tested since nearly all
vocational education courses are about equally divided

between preservice and inservice teachers. The courses o
identified for testing modules during the first two terms

were VE 191 through VE 194, the student teaching sequence
carryimg six semester credits; student teaching in Business
Education, carrying nine credits; VE 59, planning and orga-
nizing for vocational instruction, carrying three-credits;

and an experimental course in vocational student organiza-
tions, carrying three credits. The number of modules .
associated wixheone unit of credit varied from one to three. e

During the Spring term an agreement was reached between the
site coordinator and the PBTE Institute Director to allow a
modified testing of some modules. The modification was that
the evaluation of performance in an actual -school setting
wculd be -set aside leaving the evaluation t¢ the faculty
member to devise. This agreement was of mutiual benefit

since it provided an opportunity for students to use and
evaluate modules which might otherwise not have received
widespread testing and it prOVLded an opporthnlty for faculty
members with preserv1ce and inservice tezchers in the same
class .to use some of the modules. The modvids were used in
one course in vocational guidance (VE 81) and: in one course

in methods in cooperative vocational educatiop (VE 200).

There are five modules in the guidance, series$ F used in VE 81
for which three semester credits were given; there 'are ten
modules in the coordination series J used in @E 200, eight .
of which were required for that three-credit course. Some
students completed all ten of the J series modu es for that
thrze-credit course. "" —

Successes and Problemsg

The members of the faculty and the students who have worked
with the PBTE modules consider them excellent materials. The
modules are concise and, for the most part, self contained;
when aaditional resources are needed, those resources are
also concise and to the point. The PBTE Institute Director
wisely insisted that the publisher of these modules maintain
th2 integrity of the separate modules. The individual
moGules not only allow, but encourage, flexibility in pre-
senting the material to students in classes or to those in
special interest workshops. - .

The faculty members feel the need now for determining the
scope of courses in terms of competencies and modulez. When
each faculty member had full opportunity td select any moduile
for use in any course, the duplication of instruction in

gome courses was discovered. “Some duplication is desirable,




. gestion or, better yet, an 1ntegral part of 1mplementat10n.

especially the competencies dealing with survival skills -of

new teachers, and those instances can be identified. The
"modules provide an easy way to determine the scope of all

the courses offered in the Department.

rhe individualization of instruction through the use of the
modules is dramatic. Students are more involved in their
own learning and faculty members are more involved with
those students and their learning.

The exclusive use of the modules seems to preclude nearly
all of the traditional teacher education actiities unless
cave and forethought are. given to this matter. Students
develop very little in their writing skills and in the asso-
ciated #kills of researching a topic and synthesleng facts
ard ideas for a written presentation of the topic. It is
also po8sible to isolate students and their learning from
sach other with a tctal and sole implementaticn of the
modules. The modules requi.rly contai- -suggestions for work
in small groups--this probakly should become a stronger sug-

”The-aeed for field resource persons has been both a blessxng

and a curse for fmplementlng PBTEq_ it is a blessxng in tha‘
assistance when and ‘where students;need that assistance 1n
using the modules. .The curse ccmes through the lack of pncor-
porating. the efforts by, these- fxeid resoyrce persomns.injan

~going system c rewards.gﬂDurlng the orientation workshop
for this field test.site, one of the local directors asked
if the University was reddy to' share: the iuthority of ¢ val-
yating. students. This site doordinator inmediately ﬂhouqﬁt
of the other side of thabvsharlng c01n—~that of sharlng the
responsibility of teacher education. The use of field :
resource persons, .usuallv expexrienced teachers, supervisors,
or directors, is most assuredly a sharina Ly the teacher”

~education institution of both the respensibility and43uthor—
ity of vd@ationel teacher education. But at the qcment,

those field coordinators 'have dons nothing to epcourage

* -heir quality and continued support except infrequently to

exprass appreciation and a small amount of visibility -
within their vrofessional setting..- Tt is easy to get quali-
fied persons to agree to‘se{ve <«s field, resource perscns--lt
is quite another things to ‘get their contlnued service
without some app“oprxate reward.

I

‘ggturé Pléns:

4. Institutional plans: The involvement with the PBTE
project this past year has had tremendous impact on the
values and methods of many vocational faculty members
and has had no impact on others. The faculty members
are coming to grips with a departmental need for a plan

»
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for their degree of involvement with PBTE materials and
methods. The right of any faculty mber not to parti-

cipate 1n PBTE implementation may b& somewhat threatened,

only to be preserved py their teaching courses in which
there are few. or no appropriate modulces and courses
‘where PBTE is optional. Whatever is decided will be
workable only with the support of the total faculty.

The importance or identifying and preparing field
resource norsons has been addressed previously in this
renport. It 1s evident to the faculty of this Depar%-
ment that formal as well as informal efforts must be
made in working with resource persons, and that will be
a goal of ghlS coming year. Lf %
The faculty feels that the use of PBTL modules ca% be
espe01ally useful to preservice and.~instrvice teathers
in the geoyraphic areas served by off- ca@pus 51te$ A
plan is currently being developed by the/faculty member
who coordinates off-campus classes and the PBTE site
coordinator to identify a core of modules which will
represent the instruction in the course core. Students
enterinag the teacher education program at any time will
be given a pattern for progression through the modules
in a lcaical order and recejve approrriate credits
toward certlflcatlon.

Related - BTE “¢fforts: The faculty islvﬁv ready to work
with scoping of ‘courses for compe|nncues and PBTE
modules, as grev1ously described in qum 3 of this
report. This efforv is beginning now.

1

Planniny is in process now for offellmq formalized
preparation to identified resource r\er;sons for their :
roleeoas resource persons. This, too,!was discussed
more fully in Item 4. '
The site coordinator, who scems co be in an ideal posi-
tion to provide leadership to continued PBTF 1mplemonta-r
tion, will do some of those lcadership activi*ies
which probably should have been dore nore delJberately
during thec past year--that of ldentlt'lnq implementa-
tion techHniques and sharing those tpChnlﬂMQS with the '
entire vqeatlonal education faculty. Tt 1@ not clear
yet how or when that can be done on- more fhan an infor-
mal, occasional basis; but that will be part of cthe chal-
lenge. \ ‘
Payment for materials: Therg is little auestion that
the students will .have to edrry the naijor roktion of;
the cost of PBTE materials by purchasing the Wodulea
selacted for any given course or block of crewit. Punds
just are not available for purchasing all the \modules
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to be used bv students and students are accustomed to -
“buying textbooks; the modules will replace required

textbocks in many instances. Funds will have to be

sought, hovever, to secure instructional resources and

to support continued faculty and resource person

development.

Research and development activities: The 384 compe-
tencies addressed by the 100 PBTE modules are not all
inclusive of the competencies needed by preservice and
inservice vocatinnal teachers. Some of the competencies
seem more the role of individuals other than teachers;
namely, counselors. Still other compctencies are more
appropriately developed by teachers with two or three |
years of experience. These have been the reactions of 1
some faculty members on an informal basis. Formal

research efforts could be valuable in identifying those
ac 1itional competencies needed by beginning teachers,
those which should be developed by experienced teachers,
and those which really are the primary responsibility
of individuals other than teachers.

LT T T

!
Form- 1 resecarch effcrts are very much nceded for iden- 1
tifying alternative techniques f‘or impiementing PBTE, 1
Foth as a pure method of vocatirnal teacher education j
and as a mecthod supplemented by other' approaches. Too 1
pure a traditional approach or too pure a PBTE approach B
seems to hold less promise for success and satisfaction |
of those involved than an approach using parts of both |
approaches. How much of which approaches in ccmbina- s
tion with each other holds more promise for success? i
Last, but not least, is the basic challenge to the PBTE
approach--does this approach prcduce better teachers?
Most educators recognize or at least feel, educational |
51gnlflcance of things which are not azcompanied by

4 = -
statistical significance.

Reactions:

.

"Helpful aspects: The master plan for implementing the
advanced field test of the PBTE modules was well organ-
ized and gave national recognition and credibility to
the ctfort anl to participating institutions. That
built-in reward for part1c1pat4ngelnstltutlons will
linger for some time. The assistance of The Center'
PBTE staff in profe551onal matters, such as the on- 51te
orientation mecting, and in support matters, such as
communications and materials production, have been
superb and very much appreciated. The backup materials
(implementation guide, resource person guide, pr-file
sheets) are excellent, 'albeit ir limitcd quantity, and
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have done much to support the implementation efforts at
this site. The whole cfforc has certainly identified
vocational education as a leader in PPBTE/CBTE.

b. Least hLelpful aspects: The problems which were incurred
by the delay in availability of some mwodules were many.
The Director of the PBTE Institute made the wise choice
of quality modules rver ambitious publication deadlines
but the situation created ¥y the delays did have an
adverse impact on the number of modules which could be
tested at this site., In d'couple of 1nstances, the
attitude of faculty members was affected when they had
reluctantly agreed to participate in the .project but
were closed out by the unavailability of chosen modules.

The completion of feedback data forms by students and
faculty was recognized-as the "payment" for the modules
, us®d at this test site. Gathering all that data on
those forms represented a yood deal of work. The feed-
back forms were to be handled confidentially, tne con-
tents of which were known only to the individual react-
ing and The Center. This site honored that confiden-
tiality but now finds that there are no data available . -
to show what the student recactions to the evaluations .
of the modules and implementation procedures were. The
site cnordinator did not dare to introduce another feed-
back form for local use. Results of those feedback data
72 not been received by this site. 1he faculty memf
~—" bers, and especially the site coordinator are curious
and professionally interested in thkat data. Faculty
members wore making decisions about continued use of
the modules based on their bwn reactions to the mate-
rials rather than on that plus data relative to student
recactions to it.

/

—

¢. Changes fer 1976-1977 Institute: The new I[nstitute has
4 somevnat different charge now that the materials have
been field tested. That charge should now shift to
identification of implementation technidves--both those
that work and those that do not wor®? in given situa-
tions. Phe publication of a newgletter among the
institutions 1n both last year's and this vear's PBTE
Institutes, could provide the vehicle for more 1mpetus
to implementation than ony other wingle activity. The
newsletteor rould also serve to identify and occasionally
summarizc items appearing- in the professional literature
on materials and techniques for CB/I'B education. The
twc national workshops should identify to participating
ingtitutions where assistance c¢an be obtained in adda-
tion to that from The Center,
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6.

Materials:

a. A module tally shect was developed at this site out of
necessity but its usefulness ended with the testing
phase.

b. Two items which come to mind were the article which
appeared in the Department newsletter announcing the = —
participation of the Department in the advanced field
testinq and the article which appeared in the January,

976, issue of the CENTERGRAM announcing the National
Instlbute <and our oartlclpatlon in it. Both documents
got wide dissemination in the University and the State,
and some.national dissemination by our staff.

cher:

- x
The 1mplementation of PBTE will probably vary almost as much
as the faculty members implementing it. This site coordina-
tor could participate only in the modified testing of modules
where no in-school performance was evaluated; but neither has
this individual been more involved with a uroup of students,
or observed a group of students more involved with their own
learning. Class mecetings were held and the quality of class
discussion was far better than had been the experience of
this faculty member in any other class arnd the topic for dis-
cussion stayed in focus. This faculty member and those stu-
‘ents became better acquainted and knew more about each others'
backqrounds than is the usual case. There is a danger of
using these excellent materials in "watercd down" situations
which are, by no one's definition, performance or comgetency
based. Howaver, they do hold promise for better learning
and student interaction than most materials and techniques.

A word of thanks: The quality and cordial efforts by everyone
at The Center connected with this project are -leeply appre-
ciated. Their support services and encouragement, not to

men: :on all those modules, made this past year a standout

year for Vocational Education at Pittsburgh. - The faculty -~
and students have benefited greatly by these efforts and the
site coordinator is proud to hnave been involved in and
identified with The National PBTE ‘Institute.

, \
Final report prepared/submitted by: Ruth M. Lungstrum
Site Coordinator
October 26, 1976
&
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FINAL REPORT
OF THE
UNIVERSITY OF MINNESOTA

Mcjor Activities and Accomplishments:

a. ., PBTE On-51te Workshop, October 6 - 8, 1975

This was the basic means by which Resource Persons were

trained in the use »f the PBTE modules.  Twenty-one
people from the following vocational arecas completed
thie orientation program. ’
. #
Agriculture Education 6
Distributive Education 3
Business FEducation 1
Home Economics Education 6 :
Trade & Industrial 4"
E.P.D.A. Coordinator 1 .
General Vocational 3 1
L. Establishmeni of PRTE -Resource Centor, Ogtoker, 1976

LS

All required and recommended materials were ordered and
received from the CeHter or commercial publishers. These
materials were marked accordiag to the module for which

. they werec intended to be used. .

¢, Resource Person TEAining

One -instructor from the area of Trade and Industrial
completed an individualized PBTE training session.
November 18, 1976.

d. PBTE Planning and Evaluation Meeting, April 14, 1976

N ) -
This meceting was specifically for the seven Resource =~ .
bPersons who were actively using PBTE wmodules. Majorn
areas of concern that were discussed were: :

»r
1]

.
.

1. Information 1n'reqgard to contractual matters
relating to field testing, .
o -~
2. Discussion of major strengths and/or weaknesshs

« Of the PBTE modulgs. *

. i

3, Identification of major proilems of implementation
of the PBTE program. :

.

- »
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4. Identification of modules to be used in the future.
- 5. General discussion of the PBTE program.

e. E.P.D.A. Conference on Performance-Based Vocational
- FEducation, May 14, 1976.

E
-~

. This conference was attended by approximately fifty.

. vocational educators from Minnesota. The PBTE -
program was discussed in detail with particular .
emphasis _given to operational procedures.

2. Methods of Use:

PBETE materials were used in fhe follow.na courses:

.

- Agricultural Education 5090 Independent Study

] : 5128 Methods of Teaching
Business Education 5102 Teaching Basic Business Subjects
Distributive Educatien 3601 Student Teaching .
' 3303 Methods Of Distributive Education
. 5900 Directed Study

Hlome Economics Education 35390 Curriculum .Instruction

Industrial Education - 3706 Student Teaching -
: 5303 Instructional Aids -’ :
v . 5330 Industrial Course Construction
1301 Introduction to Vocational-
Industrial Teaching
[ ‘\
Generally, the modules were ysed in reqularly organized courses
as a part of .tptal course refjuirements. When used on an in-
dividqualized basis & it was estimated that two modules be

N completed for each guarter hour credit. The number of learning
experiences within a module would be a major factor in deter-
mining exact requirements.

3. Problems and, Successes:

-

3
.

a. Major preoblem of not having modules printed early .n
testing phasc. :

b, Some..administrative difficulty in fulfilling testing
requirements, i.e., keeping track of pre/pcst tests,
feedback booklets, and T,P.A.F. forms (this would be

- much easicr in the future). . ) .




P h 4
Generally well- wrltten 1nformat10n sheets and excellent
self-checks. These represent a major strength of the

e

modules. ¢ . 'Y
‘ d. Provides an alternatlve approach to vVocational Teacher
Education.

€. The 100 modules provide for flexibili“y and individualization
of instruction. :

f. The terminal and enabling objectives are well stated and
helpful to both students and resource persons.

q. Some checklists are too long and involved for practlcal
s . application, i.e., How to Write a Lesson Plan.

h. The illustrations when used, are generally of poor

quality and not helpful to the presentation of the lesson. o
4. Future PBTE Plans and Activities: ' S
a. Institutional plans: !

1. The PBTE system will be made available to all approved
resource persons. The continued use of the modules
wil! be essentially the same as during tne on-site

‘ testing. Vocgtional teacher educators may elect to °
-use them as part of course requirements or as a
means of individualizing 1nstru;t10n as in the
internship program. :

b. Related PBTE efforté:

1. Several Jocat1onal teachers will be given resource
person training, so they will be in a p051t10n to
use the modules as required by. the program.’

L]

2. An cexplanation and dicussion of competency based
vocational teacher education and the PBTE program
will be given as part of a State EPDA, program
November 16.

: ~
N , oo, Payment for materials: '
N - Cenerally, Special Services will make payment for

modules usged,

161
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5. Reactions to 1975-76 National PBTE Institute:

a.

L

b.

C.

The most helpful procedure was the use of the X-101 and
X-102 modules which allowed the pa.ticipants to experi-
ence the method while learning about it. This actual
use of a module 'was an excellent approach to the prep-
aration of resource persons. The activities are well
though out and proved to be comprehensive and interest-
ing. The interaction of the participants and Institute
staff was excellent. The mix of group and individual
assignments was effective.

None of the activities were rated as not helpful- .

Ho recommendation for chana~.

6. " Materials Deyeloped:

a.

.},

Final report prepared/submitted by: Milo N. Sulentic

Guidelines for advanced testing of PB”L modules.

‘Module accounting sheet.

a2

Assistant Site Coordinator

David J. Pucei
Site Coordinator
October 18, 1976

L
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1.

FINAL REPORT -
OF THE . ‘
OKLAHOMA STATE UNIVERSITY

Major Activities and Accomplishments:

a.

National rgstitute Workshop - August 25 to 27, 1975

l% (:ﬁ;he Oklahoma State University Site Team, composed of

Wayne Lockwobd, Beulah Hirschlein, and Zed DeVaughan,
attended a workshop for National PBTE Institute
Participants in Columbus, Ohio. The purpose of the
workshop was to orient team members Lo the PBTE
materials being developed by the Center and to help
site teams develop plans for ,the testing of .these
materials within their institutions. Given the fact

" that the start of the Fall 1975 semester at Oklahoma

State University coincided with the start of the work- .
shop, and that time would be required to orient

faculty and obtain PBTE mateials, Oklahoma State
University's site plan called for only limited initial

‘testing, with more extensive testing to occur in the

Spring. - '

On-Site Orientation - September 8 and 9, 1975

Ar. on~-site orientation program designed to introduce
vocational teacher education foculty at Oklahoma State
University to PBTE materials was conducted by the Site
Team and a team from The Center for Vocational Education.
The focrmat for these sessions was similar to "that used

in Cclumbus.: Howevar, while nearly all members of the

vocational teacher education faculty were involved in
sone of the sessions, very few were-able to attend all
sessions (27 total participants).

|

-

Resource Person Orientation - November 8, 1978

at

. Part of the Fall Conference of Cooperating Home Economics

Teachers was used to orient and prepare participants for
PBTE module testing by Home Economics Lducation student
teachers. The session was jointly conducted by the Site
and Assistant Site Coordinators (36 participants).
Awareness Programs - September 8, 1975

The Site Coor.dinator and State Department member of the
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Site Team presented a 40 minute program on the
National PBTE Institute to a meetlng of the ad- -
minigtrators and state supervisors in the Oklahoma
State Department of Vocakional and Technical

Education (approximately 40 in attendance) .

January I'4, 1976 -
The :Site Coordinator presénted a program on the
\atlonal PBTE Institute to the Qklahoma State
unlver51ty Student Eddcation A55001at10n.

Presentatrons on the National PBTE Irfstitute by the

' Site Coordinator were given to six:different graduate
tlasses and a number of individual conferences were
held with administrators, faculty members, and other

; interested persons within the University and from

other instjitutions in Oklahoma. 4

X

Methods ‘of Use:

Wikh two exceptions, module testing occurred in regularly
scheduled, resident classes. The exceptions were in Home
Economics Education and Business Education where students .
werd required to wgrk through and complete one or more ‘T
modules while they were student teaching. Following is a
list of courses in which testing was conducted.

Agricultural FEducation:

AGED 4103 - Methods of Teaching and Management in
Vocational Agriculture

AGLEN 4220 - Advanced Methods in Agriculture : T
_ Mechanics

Business Lducation:

BUSED 4490 - Student Teaching in Business Education

Home Economics quﬁatlon'

HEED 4720 - Student Tcaching in llome Economics
Education .
Technical Lducationt . .

~ OAFD 4101 - Mcthods of Teaching Tndaustrial Education
OALD 5153-= Curriculum Planning in Occupational
Education - )

e
i
'
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Trade and Industrial Education:. |

' TIED 5312 —'Guidancéi Placement, and Follow-up

The use of PBTE materials in OAED 4103 caused the Department

to restructure the course so that Technical Educatioh students,  _ =
who are generally not required to student teach, would have an #
opportunity to demonstrate their competence in a real teaching
Situation. Students were assigned to taculty members in the
University and in area vocational schools so that experience

in teaching could be obtained and the conditions established

for module testing could be met. This represented a change ,
in the cdurse that had- been discussed over a several year

period and, with PBTE servinag as a catalyst, has now- been
implementéd on a continuinag basis.

b4 _/
o

Problems and Successes: /7’ ) Y

The major problems with Oklahoma State's participation in the
‘National PBTE Institute this past'year are centerad in three
areas. First, the scheduling of the PRTE ‘Institute was such
éhat”module testing during the F4ll 1975 scmester was virtually
.eliminated. Consequently, there was no opportunity tn improve
upon the many mistakes and smooth. out problems encountered in
the Spring- 1976 semester testing. Further, in order +to ap-
proach -Oklahoma State University's commitment to the PBTE
Institufe in regard to the nimber of modules: tested, it mas ‘
necessary, 1in some cases, to order more modules than coild be
reasonably tested without making major course revisiond. 1t
should be noted that at no time was pressur-: exerted by pro—
ject personncl from the PRTE Institute to increase the “umber
of module testss

ks

- .

tune other -limension of *the schaduting ﬁrqglgm*waséthe—fact”*
that ~he trauning scssien for faculty members preceded module

testing by appreximately five months (September to February)
with data collection occurring several months later. No
systematic trainibq was conducted 'in the intervening period of
time, resulting in a large number of data collection errors
and ondsstons.

A second problem atca in module testinag was the large quantity
of data requir d from ¢ach participant. for cach module.

Future module users will not be confronted with this problem,
but 1t certainly Rad an adverse affect on participants at
Oklahoma State University -- particularly if they were involved
in testing a larqge number of modules {i1.e., iour or more;j.

Even thouah extensive reporting will no longer be required,
many of the wrpressions developod during the testing phase will
remain. k\

-
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V‘Finaily,,the third problem arca was the unavailability of
some modules requested by faculty members. This was.not
sxpected to be a problem for Oklahoma State University since
most testing was to occur in the Spring semester. However,
over @50 modules requested by faculty members had to be
cancelled becauso the requested modules were being revised,
or arrived after the optimum point’ for their use. 1In fair-
ness to the project staff f the PBTE Institute, the reverse -
also occurred. Nincty modules were ordered and delivered
for testing in a course that was subsequently cancelled.
Individually, the problems listed are not severe. -<Collective-
ly they have created some barriers to the future use of PBTE o
modules on the part of individual faculty ‘members. Since .
. Oklahoma, State Universlity is no longer obligated to test ad-
ditiohal modules, the modules are no long€r free, and the use
of PBTE modules does require both lead-time and course re-
visian, any qrowth in the usc of theose materials will probably
- be slow. ~

In a short test period, similar. to the one just completed, it

1s much easier to focus on problems than jt is to identify
successes. The problems encountered tended to be shor% term,
easily resolved, and ususally associated.with factors other

than tne PBTE materials being tested. On the other hand,
successes tend to be less obvious, appear to take longer in
developing and are a functionof rather complex and less

easily manipulated factors. However, given the difficulty in
specifying successes, there haye been several notable ones
associated with Oklahoma State University's participation in

the Natiopnal Institute—thi§ past year. One ‘example is the
“practice teaching component that has been incorporated into

the methdds class for Technical Education majors (OAED 4103).
Many of the faculty wembers who served as resource perscns

for these students commented favorably on the program and

were highly in favor-of its continuation, and their continued .
(nvolvement 1n 1t. ‘

4

Individual faculty members in the various departments involved
1in module testing have expressed an interest in tme continued
use of some of the modules they tested. While thd guantity of
modules used will be reduced over what it was durlhg testing,
it represents an acceptance of the materials and a!belief that
N they will help improve vocational teacher preparation. In fact,
‘\ now that some of the constraints present during tedting have
neen removed, several faculty members arc actively 1nvestlgat1ng
creative ways of using the materlals in workshop and inservice
2ducation settings. = -

113
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4. . Future PBTE Plans and Activities:

- a.

Aruitoxt provided by Eic

4

Institutional Plans

PBTE materials will continue to be used at Oklahoma
State University on a limited basis. There is a
feeling among facydty members that additional use is
essential if ‘the materials are to be given a fair tes't
under real conditions (i.e., no data collection re-
Jquirements and materials purchased by students). Each
of the departments involved in testing the modules has
expressed an intérest in ordering materials for the
Spring semester (1977). -

One of the important questions yet to be dealt with

ts the balance between the PBTR activities that have
been a part of Oklahoma State University's vocational
teacher prepuration programs in recent years and the
PBTE materials developed by The Center for Vocational
Ed -ation for the:.National PBTE Institute. There 1is
11 le question that in cases where Center modules are
Suherior to current practices, the issue will be re-
solved 1n favor of using Center materials.,

Related PRTE Lfforts

At this point, there are no specific plans for related

PBIEEactivities. Oklahoma State University 1s prepared.

Lo support Center efforts and to share’ 1ts experiences
with other irstitutions so thatsimplementation of PBTE

mivht be smoother.

Payment® for Materiaals s .
S . , o

Departmefital budgets at. Oklahoma State University are

not large cnough. to allow the purchase of larqe quanti-

ties of materials for stulents, without some sort of pay-
back arrangement. Since materials for Spring usage would
need to be ordered by October 31, 19767, it is necessary -

for departments to speculate on the number. of students

uscd-and pay for the materials with operations money.
While the preferred method for handling this would be

through the bookstore, on a short-term basis, departments

should be able to handle their owr arrangements.,

- s

who will enroll in classes where the materials are to be

-
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. PBTE Prioritics Needing R and D

o0 . probably the highest priority in PBTE R and D is the

- - determination of the long-term effects of PBTE on

- . the practice of vocational education teaching -- do
;/{ : teachers use the skills developed, are they better
TN tea:hérs, and in what weys are they similar to or

— o different from conventially prepared vocational T .
) education teachers? ’

- E-3

Ancther fruitful-area would be the development and
- study of a total PBTE program. This would provide

) - a t.ue test of PBTE -+ something that was not possible
- .asa-‘part of the Natienal Tmstitute testing program.

S 5, wacgions to 1975 - 1¢76 National Instituteg:

3 ) a. Aspects of ‘the Institute that were most he'oful

T T 1. The workshop 1n Columbus -~ it was at least

*

7 . _ ) “one day lonqar than it needed to be, but
. . provided an exoe’lent orientation to the

x ¥ =

S . . N i “Center's PBTE prdgram. . . : i

: .. The support materiais -- transparencies,
e s charts, slide-tape series, and brochures. .

LW
"

ER iu:;j Aspects of the.Institute that were least helpful

S}V o 1. The on-site workshop For faculty -- it provided
1 : " . good orientation to the PBTE materials, but L
z -, : : . was not very effective in preparing partici-
oo pants-for collecting the required data.
SR : Additieﬂétiy,fsgme faculty ‘members chose not
r . . " to participa’: -testlng hecause reSponses
E to- their que. cions were either not given, or
; . < - wére préSented in an unsatlsfactory manner. \

'k

S T @;f//; The Resource Person Guide an- the Implementation 77
Guide -- both are well dpne and could have been L
d ’ helnful. . v

- v
i * -

éﬁf _ c. Recommerded Changes for 1976-1977 Institute

S . L. . shorten tue length »f the Institute .
% - orientation meeting. j

: - 2 : Increase the supply >f support materials .

. available to participants -- slide-tape

. - prosentations, brochures, crte.
Y N L v -

o

- ¥

o ;';63,1‘77 o




3. Use only vocational education personnel
in conducting on-site training. i
4. Eliminate any unnecessary rcading material
since PBTE is already very reading intensive
for both students and faculty members. j
o !
5. 7 Simplrfy data collection -- focusing only
on highly useful and essential informatidn.

o

6. Develop a PBTE management system for use

1

by participants. |

6. Materials and Dissemination Activities:

v

a. Mgterials ngeloped
1. A 'workshop designed to train persons was
conducted and included a number of trans-

garencies developed by the Center as well
s several locally developed ones.

+

2. I orms developed for the proje~t included a
monthly report form, and a student repart
form for recording data collection
instruments submitted.

b. Dissemination Activities

1. Press releases were yiven to the campus.
. newspaper and the local newspaper, resulting
lin a total of three articles.

2. ,Presentations on PBTE are described in
section 1 of tlhis report.

7. orclusion:

It-is difficult at this time to make any firm statements

. 1Its implementation in vocational prep.csation for a number

#ill be adopted, but rathor how it will®be implemented.

149
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regarding PBTE at Oklahoma State University as a result of
the Institute. The faculty in the University believe in -- -
the performance basea concept and have been working towards

of years. It is ncc a cuestion of whether or not the concept

National Institute has been very helpful in allowing Oklahoma
State Uni.ersity to examine a very carefully developed PBTE
program, one that has great p omise. llowever, the limited
oxposure of the faculty ac ©cklahoma State University to this




Final

program precludes the development of specific conclusions
and recommendations about the adoption of the materials
that were tested. The materials will continuc to be used
and 1t is virtually certain that part of the PBTE materials
developed for the National Institute will be adopted as a
regular part of cur teacher preparation program.

report prepared/submitted bv: Wayne N. Lockwood
Site Coordinator
October 4, 1976
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1.

FINAL REPORT
OF THE
UTAH STATE UNIVFRSITY

Major Activitices and Accomplishments:

The major activities consisted of the following areas:
bepartmental meetings to introduce and develop the concept-
of (Industrial and Technical Education, Agriculture Edu-
cation, Business Education, and Home Fconomics and Con-
sumer Education)

Training of resource persons within the departments
listed above. Training conducted on an individualized
s5ystem rather than a group process. )

Application of modules to preservice and inservice stu-~
dents. B

Explanation of the concept and development to Extension
Service personnel.,

A 14
1

Explanathn of th2 concept and development to State of
Utah personnel in the Vocational Education Division.

~

’

Methods of Use:

' L.
All preservice students vere enrclled 1n "Methods" dlasses
of the four subject areas.

F 3 *
Industrial and Technical Education, Agriculture Education,
and Home Economics and Consumer Education used them to
supplement regular class work.« Each student .completed
approximately two (2) modules, but nct necessarily the
same two.

Business Education required students in the” "Methods" class
to complete approximately twelve (12) modules 1in order to
receive three (3) quarter hours of credit. Failure to gom-
plete the twelve modulés gave the student an incomplete (I}.
Additional enrichment modules were suggested to some stu-

dents. °

Problems and Successes:

Successes: They do work! Students had great praise for
the modules. At the inségvice level they permit instructors
to advance their skills without a formal class structure.

3
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. L ] e
The State of U+tah and Utah State University are developing
a set of guide.ines which will establish the equivalency
of certain modules to the,requirements for vocational
licensing. Also,. guidelines are being developed to estab-
lish university credit for pre-determinell groups of mod-
ules.
) Problems: The major problem was the completion of modules
in a real ciassroom setting due to time resttrictions and
numbers of students. Alternative methods of evaluation
such as self-evaluation only, peer evaluation, or simula-
tion could bhe developed. .

<>

A second problem area was student motivation. Many students
were not able to budget theif® time, nor were they able to
. complete modules without many reminders from the staff.

The VLdegzﬁpes were not particularly good 'nor useful in

the use of various modules, such as C-16--Demonstrate a

Manipulative Skill. Also, the listed prerequisites in each

module were unnecessary and usually ignored. ’

The establishment of university credit to module completion

is a problem not yet solved due to the extreme variations N
. in module complexity.

s 4. Future Plans and Activities:

a. 1Institutional plans: Modules will be used in conven-
tional classes as supplementary materi&l and resource
material. Medule cost will be borne by the student.
Modules wilh be available within a reqular class struc-
ture via the Extension Service for off campus credit.
The State of ,Utah and Utah State Lniversity aré coor-
dinating efforts for module use ir vocational certif-
1cate issuance and renewal. - .

wil™ purchase modules via the normal school budget. .
Modules will be 3old at cost. ’
d. Priorities needing R & D: R & J priorit.es would be in the
e . granting of credit ‘per module,. alternative me*hods of , ..

: module evaluation, and module revision and development.

»

’ b. Related efforts: Continued work in explaining the
; positive effects of modules in vocational centers in
Htah. .
) .
. ¢, Payment: Normally the students yill purchase the mod-
, ules. 1In some districts, the vacational admina"trators
E -
|
|

”
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5. Reactions to 1975-1976 Natioﬁal'PBVTEilnstitute:

a. Helpful Aspects: All nlaterial well ‘written.and reviewed.

b. Leaqt Helpful Aspects: Institute at CVE waé'lonqer

than necessary.

» ©

LY

c. Recommended Changes: THe resource person still has
some confusion as to how to start.ahd maintain module
use by the stadent. Perhaps a more detailed outline
of procedur@ could be developed. Available material,

which 15 very agood, could be expanded.

6. Materials and Dissemination Activities:

a. Materials Developed: No special macerial developed.

interested persons by personal visits of staff,

. 1
b. Dissemination Avt1v1t3€"- Informaticon supplied to all

con-—

tinued efforts to nyand use of modules in-off~ campus

-

vocational areas.

»

Final report prepered/submitted by: Helll C. Slack
) ! Site Coosdinator
October 6, 1976

Y
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‘ FINAL REPORT . : s
OF THE -
CENTRAL WASHINGTON STATE COLLEGE - - . -
3 » ‘ .

1. Major Activities and Acc&hg}ishments:

A three-day workshop was held on the Central Washipdton State
College Campus for three different groups of educators:
(1) vocational education administrators from community colleges,
common 3chools, and state agencies, as well as Central, were )
provided an overview of PBTI, (2) vocational directors from-
- throughout the state were -provided more detailed information ¥/
and, (3) potential resource persons were checked out on the
proper procedures for conducting PBTE in their local situations.
The workshop was conducted ©ctober 1, 2 and 3, 1975. {50.
attended)

Individial t:aining sessions were conducted to prepare resource
persons who used the PRTE materials throughout the year. These -
training efforts were for persons who did not attend the October_
workshop. {5 involved)

The site coordinator presented information about the PBTE
program at Central tc participants in two regional meetinqélgnd
at a state meeting concerned with competency-based vocational
education. -Information about th® PBTE program was presented
at the following meetings: (1) Four-State Consortium on
Competency-Based Vocational Education-Personnel Development,
Seattle, Washington, September 10, 1975 (exploratory meeting),
{2) Competency-Based Teachcr Education In The Northwest,
Portland, Oreqgon, November 5 and 6, 1975 (exchange of ideas,
materials, and procedures), and (3) Washington State
Vocational Assoclation, (status of PBTE in Washington}.

The site assistant coordinator conducted ,a series of individual 1
and small group meetings throughout the state during the term
of the contract to consider’ the feasibility of PBTE in in-
service vocationql teacher education.

- Cn campus, tentative moves t6 incorporat. P’BTE as a part of
preservice teacher education have been made. .

The PETE materiais were used both op- and off-campus-in both
\ pre- and inservice situations in rural-and urban situations.
) ° One yunique group that used ‘he materials successfully were

\ 1 Indian para-professionals is well as vocational. instructors.

+




2.

3~

4.

s pre- and inservice courses, (2) teacher education depart-

o J Lo
Methods of Use: - 4 4 »

The modules were used in the following ¥ocational teacher

" education classes: (1) Methods in Teaching Industrial ‘

Education, (Z) Selections andi Development of Instructional
Materials, {3) Fvaluation 1in Industrial Education, (4)
Vocational Guidance, (5) Youth Leadership, (6) Occupational
Administration, (7) Cooperative Education, and (8) Laboratory
Planning. These courses were upper division undergraduate
and graduate level courses. “ s
The modules were also used for inservice certification non-
credit classes for preservice and 1nservice teacher develop--
mcnt programs.

some afranqed courses were offered on an “individnal basis
using the modules.: ‘

: L L
Modules werc sclected to meet the established course objec~
tives; thus, credit worth was established. Generally the
courses were 3 quarter credit and modules per course ranged
crom 7 to 12. (Lecture-discussion and work session format)

Problems and Successes:

k]

a. Problems: (1) students procristinating, (2) ‘student
resistance at the onget usirg CGDSldGrablﬁi?lme to’
become adjusted to the system, (3) difficulty of finding
appropriate "real” situations for inservice students,

(4) dquality of videotapes, (5) evaluation form needs
revision for better acccy ance by evaluators, and (6)
loaistics of inservice and preservice programs.

‘cesses: 1y listening-tapes qood, (2) conten* re-
ted well to the various experiential levels of stuients,
} quickly identifieu procrastinating and lary students

r early correction, (4) allowed for individual differ-
ceg, and (5) providad a well-referenced set of review
te€s for later use by svudents.

. =

. ™

ot T

u
a
k]
3
8]
2n
no

Futqré PBTE Plans and Activities:
- :

a4 Institutional plans include: (1) cortinued use with both

s

ment is considering using selected modules, and (3) study
the issues involved in pharing int. 4yreater use of the
mociules. .
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Aruitoxt provided by Eic:

-

L. Related PHTE effcrts: {1) vocatinnal guidance, {(2) off-
campus vocational teaching methods cources, and (3) study
of PBTE fcasibility in cooperation with the State Board
for Community College Cducation and _he Commission for
Vocational FEducation.

C. PATE Costs: Paymen: by students, stuasient fees, contraccs
vith other agencies for instruction. .

a. PBTE priorities neeains R & D: The o~valuation component
of PETF nerswds furcvher R & D. .

: -

Reacticns to 1975-7€ National PRTEF Institute:

- N - ‘f A e mm et e
a. Lvicuasly, the modules were the most helnful materials.

“he persoual cnntiacts on-site and at the first workshops
were valuable in provi’ina a good anuerstanding to the
program and polnting out some of the problems.

b. The least helpful items wore the operatiornal manuals :
which tended to be too lengthy for practical use on-the-
1. [ .
c. Onc recorrendation foF the 1976-77 Institute would be

to provide a farm for rthe new people to use in accounting
for the materials at the onset. A more impertant item
would be to sroevide ¢ source of financial support for the
increased workload resultina from the R & D effort.

Marerials ..ond Dissemination Activifies:

a. MaTerisls developed:  rone . .

i rgserination activities: | Desoribed in number 1" above. |

L

Final report prepared/sabmitted ks €. Duane Patton

~~ Site Coordinator
) . - September 22, 1 76
. ) B
. P )
e - .
e .
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FINAL REPORT ' ¢
OF THE
STATLE UNIVERSITY COLLEGE AT BUFFALO

Major Activities and Accomplishments: .

.

On site orientation for the State *University College ,at .
Buffalo faculty and intecrested parties, October 10-11, -.

‘(;‘75. . -

. . § . ) .
Resour ce persons seminars. On threc occasions (December 14,
191%, January 25% 1976 and April 19, 1976) seminars were
held for resource.persons, at the State university College
at Buffalo to identify é?gblem areas, plan implementation
strateq1cs, etc. Eight to thirteen mersons attended

these meetings. N RN

LY
2

Resource packages contaiaing the needed resources for éach
module were established throughout the year and were made
available on a check-out basis for those who required
them.

Methods of Use: . o

Tize

modules were utilized in existing courses and took the

place of blocks of formal classroom instiuc.ion. The following
courses utilized the modules:

VTE

VTE

VTE

VTE

VTE

"VTE

VTE

tJrI\ =

- IA

HEE

HEE

HEE

*

200 Introduction to Vocational Education

102 Coursc Organization

‘306 Shop/Laboratory quanizakion'and Management .

-

307 Use of Instructional Media
404 Methods of Teaching Vocaticonai Technical Subjects

411 Evaluation of lnstruction

112 Tzaching Clinic-

413 Practice Teaching and Observation %
! i . -
414 Professional Semester .
460 Professional Semecster ’ , -
461 Professional -Semester

462 Professional Semester

177 |86 -




"CRS 490 Field Experience

3. Probl ms and Successes:

a. Concerns: ’ .

(1)  The lack of "seed" mongy to support released time
for planning, etc.
4
f2) Dealdlines for erdering materials are sometimes un-
realistic In terms of dates of faculty assignments
at the state University College at Buffalo.

Ib. | Successes:r
- (1)  The modules are a fresh approach.
(2) Mach of the initial work has becn completed at the--
national level, lending credibility to the modules.

-

(3} The modules are selt-contained. .
4. Future PBTE Plans and Activities N
a. Institutional plan5: Our Divison is”under state mandate

to develop a CBTD program. We will atilize the modules
°in designing a CBTE system around the model fotr a CBTE
. system developecd by Dr. Robért Houston.
b. Relaited PHRTE cfforts We-are in the process of ‘planning
a state-wide’ orlgntatlon program deqlqned to foster the s
development of CBTE proqrams. ] R

c. Payment. for mgtrrlalS' 1he modules will have to be
' purchased by the students in lieu of textbooks. ‘It is
FE Aalso possible to utlllze our library budget to some
thent.

d. PBTE prioritics needing R and D: We need v *k on initial .
proqram’dovolopment We have many problems in "startlng

up" Also, data eomparing the sugcess\ of students in
tradltlonal programs to ‘those in CBTE prOgrams would be .
‘helpful.

-

v e, .

5. :Reaqglon to 1975-76 National PBTE Institute:

a. Aspect4 of the Institute that were most helpful:

-

. - (1) 'The workshop at *Columbus and the on-site workshop.

N
ad

(2) 5iﬁe'Implementation Guide

*r o '
[
[ . 178
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(3} The sState of the Art
/
(4) The Competency Profile Chart
b, Aspects of the Institute that were least helpful:

At thistime 1 cannot think of any materials or
activities that were not helpful.

. Recommended changes for 1976-77 Institute:

More formal contact needs to be developed between

The Center and the site. Perhaps two, oL even tgree,
workshops dealing with the training and implementation
needs to be developed over a two to three month period.

-

6. - Materials and Dissemination Activitlesg

Qa.e Material developed:
ﬁ Module test procedures
_Module inventory forms

b. Dissémination activitics:

*

(1) Program highlights were prepared for the State

University College at Buffalo Faculty Digest.
{2) Alﬁresentation was carried out to the New York
State Advisory Council on Vocational Education
{very well received).

7. Gther: . S
Buffalo State hds profited from the expericnce, We remaln
ready and w1111nq to work in whatevor way possible to develop

. a PBTE program. . .

. -~

] Final report prepared/submitted by: N, John,Popog}ch
. R . 8ite Coordinator
' : ' .. October 4, 1976 .




FINAL REPORT
OF THE
UNIVERSITY OF ARIZONA

1. Major Activities and Accomplishments: . '

The UA team consisted of Dr. Robert Kerwood from the State
Department, Dr. Doris Manning from the School of Home Econ-
omics, and Df. R.A. Kidwell from the Business and Career
Education Department. The-team began trdining in PBTE by
attending the Institute in Columbus, Ohio, during the week
of Algust 25-29, 1975. :

A

After returning to Tucson, *he team made a joint presen-
tation of the concepts and scope of the PRTE evaluation
program to d state-wide EPDA meeting of 50 vocatiohal edu-
cators held in Pheonix on September 18. In the meantime,
plans were being completed for an on-site workshop. Rep-
resentatives of CVE met with a group of 25 vocational edu-
cators and administrators on September 23, 24, and 25 in
Tucson for the on-site traiming session. Two members of
the team attended a group meeting at the AVA convention on
December 7, 1975, at'Anaheim, California.

Team members worked individually with resource persons in
the various vocational departments, helping each department
plan for use and evaluation of the modules to be tested.
Individual conferences were arranged on the basis of appar-
ent need. < .
Each participating &epartment worked out its own method of
record keeping and awarding credit. Implementation con-.
straints were carefully explained and suggestions made for
various ways of udilizing the modules within the parameters
0 the testing program.

. } A _
Two conters for flli%g examinat.on copies of completed mod-
rules were establishell of opposite sides of the campus for
the convenience of cpoperating departments.

1

Monthly reports were solicited from each participating de- . .

partment. Their reports were merged into site reports as
requested by CVE. | s
v 4
2. Methods of Use: I
|

Py
+

. In Home Economics, eyadlyation modules were used with pre-

" service home economils education teachers. Six modules were
offered in a one unit independent study course between sem-
esters. The competencies were evaluated during student
teaching.’ f i ’

i »
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Th% same six modules were used with inService home eco- :

nomics teachers. One unit of inuependent study credit was -

given through Coatinuing Education. The evaluation of :

competencies was more difficult, but the .Inscrvice Teacher .-

Educator was able to make the assessments. :

7 \ -

Several modules were used 1n the preservice cducation

methods of teaching c¢laSses 1n licu of geacher directed

activity. No additional units were given for the comple-
“.tron of theser modules. - ¢ .

A

a

- z
v

. Health Services used the modules ag a Ihasis for several
inservice workshops. The, ny%HEtafLUn wf the modules and
A introductor; work were wresented at\ouo seas10n; the stu-
) . dents then completed the moaules and were evaluated 1ndi-
, »VJduaPiyt In another session, the modules were dassigned
, as preparation for the workshop, thuﬁ‘uS?uquq d common
j background as a basis for discussion. ’ ’

. e 3. Problems and Successes:

The major problem 15 related to the cvaiuation of the com-
petencies in "real" situations; in fact, one department did
nol participate bCLaUSﬁ of the final evaluation procedure
- As our program 1s sect up, students must be followed for two
semesters to complete the evaluations. 3Supervising teachers
in the public schools are willing and able,” however, to do
' < the final assessments for us.
Sgme difficulty resulted from modules being received- too
- late .to be used W the first semester methods classes and
evaluated in secdhd semester student teacihing CXPEer Lences :
Imservice teachers had difficulty disciplining themselves
to do the modules. C@gb)derablc'enéourad(menf,-aupport and
mild coercion wene used in order to koeop 'the teachers from
abandoning the work on the Wodulcs

“Several resource persons used modules, h0;1nq to qrranqp for
"real situation” evaluatiorn, Lut were uliable to complete
that portion. =

Use of the evaluation modules 1n.prescrvice home economics
education added a valuable dirensior to tne Home Nocononmics
Education program. It has not been ossible to provide
. adequate preparation in evaluation in the preservice program,

Students 1n the one unit course developed z0l1f confidenco

* as well as cognitive abilities. It has beer. recommended
that the modularized course beceome a permanent part of the

t program.

ERIC ‘ 190
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Most of the teachers having experience with the moHules

were very pleased with the content and organization. Sev-

. eral aré making plans to adapt them for use in thejir pre-

. service and inservice programs when they become commer-
cially available. Nou plans are identifiable at this site
to move immediately into a completely individualized PBTE
prQgram.

. 4. Future PBTE Plans-and Activities:

a. Home Economics Education: Home Economics Education

this year is conducting a mini-research project, com-

. ) naring two groups--one without and one with experience
: with the, evaluation modules--on selected variablés

to provide an information base for the decision about

adding the modularized course.

-

In Arizona, teachers in‘business or industry who wish -
— - ) to be certified temporarily to teach home economics.
; related occupations need six clock hours aof instruction
in education. THis year one person 1in food service
1s enrolled for one unit of Independent Study. She
will complete six modules--probably c-7, C-8, C-12,
C-16, C~17 and at least one from among the evaluatlon
modules--for the one unit Lfédlt.
Modules will continue to be used in the home economics
education methods class. Some modules which were not
- available in time to be field tested last year will be

e ——used in the Curriculum De

mhg Division 1s purchasing the modules thls year. When
tpie decision i1s made to include any modukes on a reg-
————————- ular -basis tt-probably will be necessary to ask the
bopkstores to stock them so Students can purchase the
- modules.

2 ¢

Business and Distributive Education: Progessional prep-

- - —————-- —aration in this area presently involves a seguence of
: * - three courses including a theoretical background course,

a praccical activity methods course, and a.course empha-
sizing the requirements of working, with federally reim-
bursed vocational programs. Plans are developing to
utilize about 12 modules to supplement and/or replace

. seme scheduied meetings of these classes, the evaluation

in tnis preservice area to carry only to the peer-review

stage. Some planning for ‘inservice credit for use in

. independent study and..in workshops is underway.




i

“ Health Services:

This department 1s primarily ,in- . 4
service in utilization of modules. Plans include fur-

ther use of modulges to supplement- wo;kfhops and’ con-

ferences. o,

Nursing Education: Modules arrived too laté to be

used this year. The department head has expressed -~ ..

an intention to use some of the modules on a trial

basi1s before definige adoption plans are made.

This department did not, par-
in the testing program because of the diffi--
meeting the testing consgtraints. The depart-
developed.its own compctency based program;
considerable interest in the CVE modules is
and some usage on a trial basis is expected.

Agriculture Education:
ticipate
culty 1in
ment has
however, -
apparent

The 1nstitution as a whole appears to be somewhat luke-
warm to the concept ¢f a pure PBTE proygram. The vocar ‘ ,
tional departments are developing better communicatjon———  — ——
channels, and some slow progress toward greater use of

PBTE materials may be anticipated in the future. 7 -

Related PBTE efforts: -Institutionally, no projects,
workshops, or courses are being conducted or contem-

plated. Withjn each vocational department, meetings

have. been held to discuss departmental objectives and :
the advisability of using PBTE materials. Thus, each
department w111 proceed 1ndependently w1th a PBTE pro-
gram:— - : e

“

Payment for materials: Two alternatives have been sug—
gestéd for purchasing PBTE materials: . (1) -the student.

"will purchase modules through the bookstore acecording — - ) S

to his required and optional needs, and (2) the depart-
ments will purchase class sets of the materials to be
used again and again by students enrolled for credit.
Departments are aware of drawvbacks in either approach.
Should the teacher require a textbook plus a number of

modules, the cost to the student becomes prohihitive.
Should the department purchase class sets, the student
has no reference to take with him for review and future
guidance. The indications at this institution are that
both alternatives will be used by the different depart-
ments.

-

PBTE ptriorities needing R & D:
reached at this institution as to which modules consti=-*
tute "survival skills" for the beginning teacher. Some
concern has also been expressed that thec modular approach
15 not conducive to developing the growo-activity set-
ting which constitutes much of our educational activities.

Mo concensus has been

' qyo

#s
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There s also an expressed feeling that some exposure
- to the philosophical and psychological aspects of the
- - ’ SpECLfl" learning, 51tuat10n cannot be adequately assim-
ilated "in a purely dividualized program. .

5. Reactjions to 1976-1376 National PBTE Institute:

- a. The 1975 instightg was very complete. Members of the
{A team felt cohfident in explaining the program and

in pointing out alternative uses of the modules within

a "traditional” training situation. The use of an
actual module as well as the-¥-101 and X-102 modules
- was partlcularly helpful.

-
. ¥ -

b. For some reason we had difficulty in training resource
persons in a limited time. Using the same institute
-materials, we had problems in, say, a two-houyr session
with a‘resgurce person in expldining exactly what was
expected of .him. If I were to do it again, I would
develop a one- or two-page document stating: "The
resource person will (1) do this, (2) do this, etc.
Also, we found the suggestions for keeping track. of

- modules were somewhat haphazard. Gencrally, decuments

were too lengthy to use for a quick review; the length, =~

- - however, was probably necessary for a thorough intro-
= duction. . , . s

. ¢. Recommended changes: 1 would suggest a suﬁmary page -

.at the end of each section of the presentation to in-

— - -~ -sure that vital points were mot overleooked and that
-facets of the program be assimilated in proper order.
, Although we carefully presented the steps involved in

. the testing process, we had to eliminate a number of
— —- — - —modules submitted after the
- which omitted oné of the testing instruments. -

65 Materials and Dissemination Activities:

a. The only such supplementary materials brought to my

- “attention was one temtative program of modules-to-be

used, including management of classes and independent
‘study, financing, and credit allocation developed by

— - ’ the Business and Distributive Education field. These
materials are still in the development process, pending
some solution to the financing problem. Home Economics

. Education has also 'developed a similar plan. ,
— o
s b. Publicity for the PBTE program was disseminated through

inviting administra#ors and interested faculty to the
on-site’ traiping session. In addition, the program

activities were presented to an EPDA conference of about

50 educators in Phoenix. Their presentations were fol-

t
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. luwed by explanatory articles in the State Department
newsletter and in the University ‘faculty newsletter.
\ short oral déscriptidns of the program were presented .
at several local conferences and workshops attended
by vocational teachers.

~J

Oxher: ’ . . .
-~ ' é ¥y i i . -
. - - Working with the=PBTE materials has been arn informative
and rewarding experience. The most difficult factor in .
coordinating the testlng program has been arranging commun- -~
ications and securing information from the cooperating o
depa ents. An amalgamation of all-vocational® teaching 3
depar tments under a central authorfity would have been in- . :
valuable in such as 1nterdlsc1p11nary effort. I strongly
? recommend that the first priority in any such future effort
should be the development of reqular, two-way communications
1n order that the gtatus of module usage may be 1mmedlate1} =
~ ascertained at any time. Resource persons should be pro- ~ . . ]
vided with a brief outline of responsibilities and encour- ’ i
—aged  to consult-supervisers-on.any quvstlonable aspect of -
the prngram

* -
r

Final report prepared/submitted by:- Richard A. Kidwell
- Site Coordinator . a
September 24, 1976 -
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FINAL REPORT .
OF THE
UNIVERSITY OF TENNESSEE

- »

4

1. Major Activitics and Accomplishments:

a.

Dr. David Craig and Pr. John Stallard attended the PBTE
Orientation session ‘at The Ohio State University during ¢
the -last .week of August, 1975. i -

The UT on-site orientation session was conducted on
October 8, 9, and 10, 1975, at the UT Student Center.
Approximately 40 people a“tended various sessions in-
cluding state directors of business and office educa-
tion, home cconomics education, health occupations .
educdtion, trade and industrial education, and the
state EPDA personnel director. Several UT undergrad- ,

. uate and graduate students were in attendance. Faculty
members representing all fiveée service areas were in
attendance.

- T T T T T Tt - T T T T

Reported to VTE faculty on Columbus on-site orienta-

tion during early.October. The Dean of the College N

of Education was also given a report concerning both

the Columbus and Knoxville orientation sessions.

Announced UT participation in project in UT College _ -

of Education newsletter. )
Q

Conducted overview of project for new Vocational Dffice
Fducation teachers in East Tenrnessee ¢giving implica-
tions for utilization of materials in some inservice
training. (Stallard) : )

-— =
Conducted overview of project for new Vocational Office - -
Education teachers working for Vocational Office Edu- _
cation certification, Kingsport, Tennessee. (Stallard)

. Presented overview of project to a scminar of EPDA .
doctoral students on November 12, 1975. Representation———
at the meeting included persons- from our College of ‘
Education Debartment of FEducational Psychology and
Guidance. (Stallard)

Presented a report of UT participation in project to .

.our Departmental Advisory Committee at the UT Faculty

Club-on November 12, 1975, (Qtallard) )

- 3
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i. Conducted workshop for Tennessee CBTE cénsortium mem- -
bers on February 19 and 20. A large part of the con- '
ference was devoted to the PBTE Ihstitute project..
Representatives were in attendance from the following #
institutions: East Tennessee State University, Walters d

N State Community College, University of Tennessee,
Middle Tennessee State University, Cleveland State
Community College, University of Tennessee at Martin,
Memphis State University, and Memphis State Techrical
Institute. (Stallard & Craig) .
j- Presented a talk at the Memphis State University Bus-.
iness Education Conference in April, 1976, on "Compe-
tency-Based Education With Implications for Business
Education." iuch of the presentation was devoted to
the PBTF Ingtjtute project and our participation-in .
the field-tfesting efforts of The Center. There were

55 people in_the session. (Stallardf

A <

2. Methods of Use:

Course credit or academic credit was not awarded based o
solely upon the use of modules. Our faculty merely incor=
porated a module or modules intc the basic requirements' for
specific courses. " In this manner the modules were con- . ,
sidered a supplementary activity to be completed in con- —
junction with respective course requirements. Some of the :
. foilowirfg courses and seminars that used modules ‘as a part .
... .. of the requirements were as follows:

AG 3460 Methods in Teaching Agriculture
BE 4120 Teaching General Business éubjects
BE 4130 Teaching Typewriting

BE 5120 Graduate Seminar: Tests and Measurements

BE 5614 Methods and Materials of VOE

; : 4 ’
—_— 5168 -Organization and Administration of VOE (Summer -
workshop for business teachers who were working
toward certification in VOE)

DE 4320 Methods and Materials in Distributive Education ' .
. HE 2240 Introduction to Teaching Vocational Home Economics
HE 4310 Student Teachind in Home Economics

VTE 5310 Supervision »f VécationaleTechﬁica% Education

o 187
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(Industrial Education students were a part of VTE 5310 both
in #noxville and Memphis. None of our T&I teacher educa-
tors used modules as a part of course requirements).

a

Problems and Successes: .

Concerns: No released time was permitted to serve as
coordinator of the UT project. The coordination efforts |
and the responsibilities assigned for accountability of the
materials should definitely be taken into consideration by
University administrators. 1 would make a specific recom-
mendation that if a Universicy is plarning to implement
CBTE, even on a trial basis, that someone be given released
time to coordinate the project. .
A second concern is that there must be a centralized loca-
tion for distribution of "appropriate materials to the
faculty. An office is not sufficient. Such aids as modules,
videotapes, necessary forms, et¢., should probably be dis- -
seminated from a curriculum materials. center. The magni-
tude of the-job is more than a one 6r two person opetration,

A thlrd “concern relates to_fﬁé_ﬁﬁmbé‘—of—rnd1v1duals who

say they will use the materials but never do. Several of ' = _

our faculty-at UT made rather defidite commitments to use
modules but never seemed to carry out their part of the
bargain. This cad&eg us to over-order modules. Then
problems arcse in the~{§trleval of the materials for sub-
.mission to The Center Ohio S*ate.

StrengthS' We have been- giVen the opporﬁunlty to part1c1-
pate in one of the most contemporary facets of education.
We have been givén sufficient insight into the most up-to-
date materials available in the area of CBTE. I believe
that the coordinated effort of the across-the-board approach
to utilizing curricular materials has served somewhat as a
catalyst to unify our five serve areas as a Fomprehen51ve
Department of.Vocational-Technical Education. T feel that .
"the reactions of students to the materials themselves has -
- been the most beneficial. Participation and access to the
materials has provided new avenues to work with not only

prospective teachers but also: present wocational-~technical
teachers and administrators. _The project has given ug the
opportunity for further reséarch efforts. A statewide
effort (see 4b) has resulted from our knowledge and gart1c1-
patlon in the PBTE Institute endeavor. The past year's ,
experience has also caused other departments of the College
of Education and other state institutions in Tennessee %0
look to us for leadershlp in Competency—Based Teacher ’ 5
Education. - - %%

¥
|

W
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4. Future PBTE Plans and Activities:

Y -

a. Ins;itutional plans: oOur faculty plans to contlnue
using some of the modules as a part of course work.
. At this time, however, our department has not committed
themselves totally to a CBTE approazch. We feel that
+  the materials have some definite merits:; however, untll
- the Collegeé of Educatign mandates a total PBTE effort,
we do not plan to disc¢ontinue other methods of teacher
education which have proved effective. -

mw‘

b. Related PBTE efforts:” Approximately 150 new keachers
of vocational education will be trained in Te nesseef'

v ~this comlng academic year, with the use of modgles as
the major medium of instruction. Two schools each will
be represented from the areas of. East, Mlddle, and West

" Tennessee. addltlon, another 10 schools w111 be
. given an-oferview of the project:with implicatlons for
, . additional| training efforts. This project has been
S funded by E 553. - -

i 1
LR l

c. Payment. for materlals._ The student will bear the expense

for moduies used in conjunction w.th classes. The proj-
_ect dlscussed Under 4b will be a part of EPDA 553 fund-
- 1ng. ) . .

d. _PBTE prlorltles needing R & D: More substantial con--
crete evidence that PBTE is agpetter method of tfaining
<than traditional .methods of teacher education,

= £

- 5. Reactions to-1976-1976 PBTE Institute:

0

3

educators and state personnel. Also, the stratagy for
-implementing a PBTE program was beneficial.
- b.- A week js too long for an orientation workshop. Two
- . or three days would have been sufficient. Somet imes,
- I felt that we were being given an indoctrination that
- was too excessive. Maybe this was not intentional.
= “%ﬁ€:6VEE*e¥§BSﬂF€f£€;&ll -the materials (student guide,

= Most of thg material contained in those sources (and
others) could easily be comprehended by us without
having to be led through the manuals. Less verbiage
& and a little more practical "how to" would increase the
- - feffectiveness of the orientation sessions. :

8

o . = : 189 :
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I a. +The most helpful parts were the transparencies, the blue -
sheets (profiles), and the interaction with other teacher

- rgsource persons' guide, etc.) could have been minimized.
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' 5B above when planning orientation sessions. Too, the

. oh-site orientation sessions could be ‘reduced substan—
, Eally. All we need to do is point out successes w1th
TE' throughout. the .country, give basic informat4on
"dnd rationale, have a knowledgeable coordinator to
answer questions-from faculty, and let them go to work
on their 'own. We should not try to convert them to CBTE -
overnight. Such a process is a slow and gradual one.’

Ehe process of influence is probably much more effective
/ : in this reqard. ‘

3

| :
i
.% c. | Aecommendcd changes for 1976-1977 Institute: Consider -~
|
2

-

g

-
et s

i
H

. 6. Materlals ard Dlssemlnatlvn Act1v1t1es-

—— i et i

1 2
a. Materials developed: None .

i ?
b.} -Dissemination activities: Section 1 (major activities)
' should account for thid section of the report.

] - : .

Final report prepared/§ﬁbmitted by: John J. Stallard
: i ©  Site Coordinator

. ) = September 28, 1976

-
- .
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s Tt #Prelymunary plans have beeri formulated oy the

vdcatitoal Yepartognt for, the imflomentawor *.

41 6érformange badd teather viucaton
. . .- % N
_ @Althougn institutions/agencies preparng teach
= 25 1N .3 single vocatonal service area wif be
] considered. preference will be gwvelr to thase
- . providing preservice antd an servce teacher pre-
paration n 3. number of vocational areas

. Both large anrd small vocational feacher educa
tion nstitutions will be involved " the imples
mentation pracess The Institute staff will teview the
applications using the specific sclection criteria in
order to wentify the most appropr.ate team of pag,

- ticipants for each of th : ten USOE feqions, -

4 s
- -
» -

s

6T

2 . LE

.
» For add.udnal rformatan s o7 1in tnst tute
please contact

Dr Robert E Norton

PBTE Iasttute Duecior

The Center for Vocational Educaton
1960 Kenny Road .
Columbus Oh.o 43210

Phone {614 486 3055 x 405

201

Q _he Center does not discninfinate against any
E lC:al for feasons of race, color, creed, religion,
I origin, age, or sex. .

~

SIS ¥
- -
- i

The Natipnal Institute for Performance Based
Teacher Education 1s sponsored by The Center for
Vocational Education gn cooperatidn wvith the
US Office of Education under the provisions cf
“EPDA Part F. Section 553 and The Ohio State
Board for Vocational Education .

The Ures 5501 Unerbristy « W00 Koney Road ~Cotoming. Oty $37W
.
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VES OF THE INSTHHUTE

The mae. purpose of the Natwnal Insttute for
Performance Based Teacher Educaton IPBTE! 5 10
devesiop the skiii of setecied vocat:onal teacher edu
ctors and decson makers to adapt utiizes and
sesiudte pertor nased vocational teacher edu-
s currsula Within thed own mstduticns  The
g&u&i res, educators w-i% be nvolved i the
g, ei PB?E cutricular mamenals which

eparaton .

et modiies il
¥ Lotion - The modules,
ilfh'{i'% mgve aveady oigygMne prelminary fed
ftiag, 3re  desgned o y students :» #0th
preservce grid meservice  vocational teacher edu
Lation  programs ”‘3 all Qt the varwus vocatanal
servite areas. Tie mad;:ies wh:ch have been designed
for use on an ndiviuahled bass. may also be used
mxmail and large group mstrutt-onal settings. The
pErtoImance phjecrves for the modules focus an
competencies vgpofied by Thz Center for Vocatonal
Education - remarchers » mpartant “to accessfut

.

vocatoral teachers .

mstruct.ongl packages.
prmary hags for oy

583

+

Umg, ;,ga&gs?l:;gg &1 rhe  lnstilule traineg
activtes #ach part C.pant w.li be able 1o

® Descrsbe e COfv epts and ratongle

the  PBYTE approach to teather
#Describe the nature ard use of performance
. based profesnonal teacher educaliln curnicula

dertying
uycation

*

iﬁéiﬂwgfind explain the diHerences bét;ﬂiﬁ?n
" PBTE pingrams and tradwmonal program- of
teacher edugation  ’

. eExpigin altérmative approache
ing preservice and i Service
teacher education programs *

for implement-
tormance-based

sAssess dual student needs ang select
PO ammculyg matenais for meeting
the piole...onal preparat:on needs of present

T angd piospectve vocatonal teatha;,g

*

sDevelop and maks operational an appropriate
*"“‘ﬂggegnmg desigre for implementing Per
l: lC'ﬁ:&Bﬁx‘ Vocationat Teacher Education
=LA wulp i ther Spe{;!fm sefting
2 6‘3

R} "

S SHerve eTiECIVElY I 18 188G TuUialt 1%
as resource person, advisor, and ev‘alua:or

# Orent prospective and in-service teachess to
their role ard responuibilibes 0 using per
W, mancebased curricular materials

‘0
®Evaluate the quality and effectveness of
Performance-based curricular matenials

® More objectively assess a teacher’s abudy o
peiform  specified competencies n actual
classroom situations

® Assist with the traiming of other vocational

reacher ' sducators and administrators  who
desure 1o adapt, utsuZe, anch evalfate PBVTE
materials

- N
h Y

MAJOR ACTIV"

The major actwities of the ivauonal Institute

- for Performance-Based Teacher Education intlude
the following tra:ning and related follow uD activities

- @ A _nayonal workshop .pn PBTE_ concepts,

~urricular matenials and xmp}ementgt%n fgo-
cedutes. The one-meek Wwarkshop, held in
August-1975, at lumbus, Ohiw included
a team of three participants fmm each nsti-
Juton ‘and state chosen

. A three-day onsite crientation to PBTE con-
cepts, curr cular materials_and implementation
procedures at eashr ot thve selected institutions

Members of the institutesstatf will assist the

site coordminator in conducting the on-site
orentation program. In addition to the work
shop participants, an average. of twelve ad-
ditional persons will be trained at each of ten
sites.
El

. Individual  on-site- _technical _assistance  for
adapung and implementing PBVTE programs ~
Techmical assistance will include information
gathered by means of regular telephone calls 10
gach site, quirterly site visitations by lr otute
staff, and a review of monthly progress reports
submtted by each site coordmator

In addition to the PBYTE curricular matenals and
traiming activines, the Institute staff vall develop
anid make avalable to pgrucipants the fcllawmg
matenals

,,wti’ﬂi'iiiﬂi— P
@ PBTE implementation procedures guide-

.Comorehens,we institute final report.

.

¥

CRITERIA FOR PARTICIPATION - °

Only one tearm of part:icipants Wil be selected

from each of the ten USOE regions. Each team wili
consist of three persons—two teacher educatdrs from
the selected nstitupion and 3n mndwidua from the
state department of educat.on who has responsibil-
ity for professional development of vocational edu-
cation persannel  Selection of the teacher sducators

and nstitutions wiH occur concurrently.

‘

-

Criteria for selection of the teacher educators a'e
twoftold

®Degree of personal romm:tment to PBVTE
effarts

#Potential abihity to 1mplement the curncula .
withun  thes nstitution 0o a perfarmance-
based mode

Criteria for select-on of the coopgrating iastitutions
nclude }

aThe ad&‘nn!shat!on and staff of the vocationa
department approve of and support the concep: - -
of performance based teacher gducation. .,

oA history of cooperation exists between po- o
fessional personnel i the state department of -
education and the vocavional teacher education
faculty !

e Evidence exists of the abilty of the teachx
educatior: institution/agency o © ot re,,
sources {facilites, adequate number of

. dents, and protessional personnel} he
ymplementation of a PBVTE program. -

o The institution/agency has demanstrated leac
ership n the preparation of.vocational teachers

1
eThe nstitution/agency s anxious 1o work
cooperatively with The Center .in training
personnel‘to use and evaluate PBVTE materiats’

: r'd
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PBTEL INSTITUTE NEWS RELEASE .
- (August 15, 1975)

Dr. (Name3 (President/Déan of University/College
announced that the (Dopartment/Division\pf ——_» in the College(s)
of ____) has been selected by -'fhe Center for Vocational~Educatlon‘as
one of ten higher education institutions in the United Spates to:
participate in the National Institute for Performance-Based Voca-
tional Teacher Fducation during 1975-1976. Dbepartment of Vocational
Edugation staff menbers will'conpérate‘With The Ceonter for Vocation=

al Education located at The Ohio State University, Columbus, Ohio
in training activities designed to help them adapt, utilize, and

evaluate performance-based vocational teacher education curricular

materials, The Institqﬁe is sponsor¢d by The Center for Vocatiohal

Education in cobperation with the U.S, Office of Education-under the-

provisions of EI'DA_Part F, Section 553, and The Ohio State Board,

of Vocational Fducation.. The materials kave been déveloped«bysfpe b

Center, a national ‘educational rescarch and development organization

e T
under the sponsorship of the National Institnteof Lducation (NIE).
P }

@
-

‘The pé&formance-baseﬂ teacher education materials are designed

. - . . - . -
te improve the preparatinn of teachers for all vocational education

. .
service areas, A major emphasis of performance-based tedcher
- . .

cducation programs and materials is the requirement that'’teachers ;
2 b =

prove their competency by demonstrating their ability to perform =

.

critical teaching skills in actual classroom situations, rather
than by answering questions on written examinations,

The materials are based on a Center rescarch study of the -

% -

¥ : .
professicnal perforrance requirements needed for successful vocational

-

teaching. Three-hundred eighty-four competencices (performance
. -

clements) were verified as important to teachers in all vocational

service areas. One-~hundred individual learnina packages, called
194 o
O v . —
ERIC 215
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movules, have boeen Sevc!opod to help teachers acquire these competencies.

The modules forus on a wide varicty of arcas--progran planning,

development, and cevaluation; 1nstructional plannina; i1nstructional
i -4

. * -

cxecution; wnstructional management; quidance; school-community

refhtions; student vocatioral organizations; jrofessional cole and
developnent; ind coordiniation,
The modules ina related implemenrtation materials are desianed

1 .
for uwse an botn proservice and 1n-service vocational teacher

cdiication programs for all secondary and post-secondary vocational 5
and technical education teachers. The nature of the instriuctional -
~ - 4 S
° desim of the module leerning experiences allows either individual,
~ - . . . - 3

selt-paces, ~r aroup instruction to be uscd, Proarams can be :

! % L .
taxlored +o meet the needs of individual teachers by sclecting the
~ 7

conpeioencles and rodules nost appropriate for then, -

Startin: "his faull the ( Department/Division ) will be using

z

the raterials, with the approval ard support of the ( state nmne,&g}yi_ ]
sion of Voe. Fd.) wepartment of bLducation, 1rn their vocational : Lo

o -~ E

z

&>
teacher cducation proaram, The { Department/bDivision ) will be

ratherine feedback data from the. instructérs and resource persons

- .
= - - -

wito use the materials and implement the program.  Fceedback {rom the

testing and imploementation efforts will be used by the Center for .
Vocatacnal Educaticdn to evaluate the effectiveness of the materials
© and program. Dr. ¢ name ), Chairman of the ( Department/Division Y,

indicated that br,
L I ]

+

) and Dr. { name ) will be coordinating

the training ang 1mplemen

ation activities for the University, - . -

serving s Site Coordinator and Ass:stant Site Coordinator,

resgoctivoly., Approximately ( ¢ ) instructors and resource perscns

and { # ) students will be participating in the Institute activities.
- o ’ .

195
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Activities aet undoryay the last week of Auoust when the Site *

- - f
Coordinators dnd State Feprescntative go to (olumbus, Ohio to
participate i a five day Intensive orieontation and training work-
- o
< shop, The workshop will-be follwed by a two-three day on-site
. Gricntation worksiiop in Septewber (or october) at the University
< ? ¢ =
= N - N . . F oy ,
ten addisaonal vocational stalff merbers whe will be using the
. © o Comaterials with their preservice amt/or 1n-service teacher education
= 7 . -,
’ <7 T srudents, < C ’
. -
. . . .
Ed = - - -
= - s > L]
. . s ’ - o -
: N R4 r 2
- ° - . - 1Y = el
% = *
[ * .
= - =
= - e -
= i =
x 5
. ’
. .
7 - .
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VERMONT . - .

- COSORTIUM FOR PLRZORMANCE BASED

S
VOCATIONAT, THACETCR EDUCATION
-3

Vosational Education anr.l—"{‘_cchnnlcqi' Depertmenc Vol. I -Ne. 1
168 Agricultural Enginecring Building - )
Ungé%rsity -of Vermont, Purlington, Vt. 05401 October 1975

B = ! L4 e

< ~ i

This is the first of what we hope will tecome a continuing publication. We hope it
#7111l 5e¥ve Lo provide Vermont educators with current information reIated to - per-
formance based vocational teacher education. —

*

VERMONT SELECTED TO PARTICIPATE IN NATIONAL INSTITUTE
OR PERFORMANCE BASED TEACHER EDUCATION .

The University of Vermont has been selected as one of 10 U. S. higher educa-

. tion institu*ions to participate jin a National Institute for Performance Based

Vecational Teacter Education during 1975-76. )

The Institute is sronscred by the Center for Vocational Education at Ohio State-
Uriversity in cooperatioa with the U. S. Office of Education under provisions ‘of the

- E

-Ei;catlan '~efessions Deveclopment Act. : -

-Dr. Gerald R. Fuller, chairman of the department of vocational education and
tehnology in UVM's College of Agriculture, will be cocrdinator of UVM's partici-

- porion, with Dr. Richard Jensen, assistant professor of occu,ational and extension

. Wu .

-

educotion as assistant coordinator, -
Jor2oph Kisko, yocational technical ceonsultant for the Vermont State Department
- of Ld-ocation, who is state coordinator for EPDA, will also participate in the:
projcct. .

The Certer at Chio Staté has developediéerformunce based teacher education
materials based on a research study of the professioral performance requirements
nezded for successful vocavional tcachirng.

o -
N The teaching-learnine materials are designed for use in both pre and in-
service vocational toacher education programs for secondary and post—secondaryg}f4
vocational and technical educatign teachers. -

Programs may be tailored to moet the nceds of individual teachers. )

% i
Starting this fall, UVM's vocational education and technology department and
the State Department of Educatien will be among the 10 supporting croups which |

13

" " will be using the materials d:veiopec by the Ohio Stite Ccnter. The participating

institutions includ2, in aJdition to UVii, the State University of New York College ~
at Buffalo, Uniyersity‘of Pittsburgh, University of Tennessee, University of
Minnesota, Oklahoma State University,; University of Nebraska-Lincoln, Utah State
University, University of Arizona, Céntral Vashington State College. .
Fullg), Jensen and Kisko participated in a workshop at Ohio State the last
in Augusct, )

: EMC ' : 197
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- VOCATIONAL EDUCATION FROGRAM
TO PARTICIPATE IN
OHIO STATE PBTE PROGRAM

The niversity of Pritsburgh’s Vocational Education
Program has been selected by The Center for Vocational
) Faluealion as one of ten higher education mstitutions in
the United Statos to partieipate i the Nutional Institute
“for Performmmes-Based Vocational Teacher Education
durmg 197576, ,
Voeational Edueation Program members will cooperate
: with The Center for Vocational Education located at
Ohio Stne Umveraty in Columb s, Ohio, in truning
actinatios desgned to help them adapt, utihze, and evalu-
ate performance-based vocational teacher education
currieular matenals, The Instityte is speansored by The
" Center for \,’in';iii(;na%&kluratmn, in conperation with
the 115, Offiee uiéﬁx{wgmn under the:progisions of
EPDA Pirt F. Secfion 553, and The Ghio $tate Board of
Vocational Edueation. The materials have been

-

T
y
the National Institute of Education (N1Ey.
-4 The performance-based teacher education matenals
“oare designed Lo m‘xpnw(- the preparatson of teachers for
all vocabional edueation service areas, A\ major emphasis
, of performintre-based teacher edue qaon programs and
materials 1s the requirement thi teachers prove their
ccompeteney by demonstrating their abihty to perform
T entical teaching skills i actuad classroom situations,
rather thaa by answering questions, on wntten exami-
nations_ [he modules and related im plementation
materals are designed for use in both pre-service and in-
service vocational teacher education programs for all
- secondary and post-sbeondary vocational and technical
) education teachers,
Starting this fall, the Vocational Fdueation Program
at Pitt will be using the matenals, wirh the approval
@ uppeort of the Bureau of Vocational Education,
-ERIC oo

Aruitoxt provided by Eic:
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Vocational Education Program, University of Pittsburgh

developed by The Center, a national educational research =
and development organization, under the sponsorship of -

-

NEWSLETTER OF
OCCUPATIONAL AND
VOCATIONAL EDUCATION

-

=

Department of Ediication. m their vnca(!m;al teacher
education program. The Vocational Education Program
will be gathening Teedback data from the imstrudtors and
resource persons who-use the matenals and implement
the progeam. Feedback from the tesung and imple- ;
mentation efforts will be used by the Center for
Vaeational Education to evaluate the ¢ffecliveness of
the materials and program. Rutherford E. Locketie,”
chairman of Pity’s Vocational Education Program, indj-
cated rthat Ruth M: Lungstrum and John G. Lipﬁs will
be coordinaling the training and implementation
actiities Tor the University: they will'serve as Site
Coordinater and Assistant Site Cooridinator, respec-
tively. Approximately 18 instructors and resource per--
sons and 150 students will be participating in the
Institute activities.

-~
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