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The National Institute for Performance-Based Teacher Education was conducted by The Center
for Vocational Education pursuant fo an agreement (Project No. OH-V-16, Grant No. 605 -75-
00045) with the Ohio Department of Education, Division of Vocational Education, and the U.S:
Office of Education under the provisions of EPDA Part F, Section 553.

The work reported herein was performed pursuant to a grant from the U.S. Office of Education,
bepartment of Health, Education, and Welfare.' However, the opinions expressed herein do not
necessarily reflect the position or policy of the U.S. Office of Education, 4nd no official endorse-

.
ment by the U.S. Office.of Education should be inferred.
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THE CENTER MISSION'STATEMENT

The Center for Vocational Education's mission is to in-*
crease the,ability of diverse agencies, institutions, and o

organizations to solve"educational prbbkms relating to
indiiidual career planning, preparation, and progression.
The Center fulfills its mission by:

/Generating knowledgelhrough research

Developing educational programs and products

Evaluating individual program needs and outcomes

0.

Installing edufational programs and products

o ()pasting information systems and services

Conducting leadership development and training
Programs

4
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FOREWORD

This final report document's and doscribes ,the planning,
workshop, technical assistance, and evaluation activities that
were a part of The Center's 1975-1976 National Institute for
Performance-Based Teacher Education (PBTE) . The need for a
rrational institute on PBTE was evidenced In .many Oys. Many
teacher education programs concerned primarily with meeting
course and certification requirements, had been over-emphasizing
the importance of ::lowledge of teaching versus preparation in the
basic competencies crit ical to .successful vocational teaching.
Throuln a progran Df intensive research ahLT'development, The

.

Ce.nter for Vocational I]durafion prepared a comprehensive set of
perfyrmance-based 'Iocationa teacher education curricula. This.
comprehensive set needed fu r t2sting in a variety of teacher
educai-ionsettings. In addition, there was a iack'of vocational
teacher -(1,1c--,tors ther leadership personnel who were ade-
quat trained to succisfully implement performance-based
teachoT education programs even though a number of individuals
and institutions had indicated a.strong desire to improve their
teacher preparation through the use of PBTE concepts and
materials.

This report describes how The Center's PBTE Institute con
tri buted to;,-ard the goal of meeting these needs, by developing
the skill of selected teacher educators and decision-makers to
adapt, utilize, and evaluate performance-based teacher education
curricula'. \A series of instructional components were provided
including a national workshop for leAership teams, on-site
Wo-rkshops at each of the ten participating higher education
institutions, and follow-up techniqal assistance visits to each
site. In addition, a comprehensive state-of-the-art report, a
guide to the implementation of peiaformance -based teacher educa-
tion programs, and other workshop materials were prepared as
resources for orienting and training the personnel involved.
is hoped that this report will be- useful to,others who wish to
improve their prese,vice and/or inservice teacher education or
staff development programs through'fhe use of PBTE curricula and
the Implementation of truly performance7based teacher education,
prog_ams.

The report entitled Performance --Based Teacher Education: /

The State of the Art - General Education and Vocational Education
by Norton, Harrington, and Gill is considered a part of this
final report by reference only. In the smile manner, the Guid to
the Implefientation of Performance -Based Teacher Education by

---Fardig, _Norton, and Hamilton is considered apart of this filCal
_

report.
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As with any national personnel development effort such as
t'ias, many persons iontributed significantly to its success.
Special recognition Eprmaior individual roles in planning, mate-
rials development and revision, coordination of maters is evalua-
tion, conducting and evaluating the national workshop, and pro-
viding technical assistance to the ton cooperating institutions
of higher education is extended' to: Robert R. Norton, Institute
Director; James B. Hamilton, Program Director' ,for Professional
Development in Vocational Eduction; Glen Fargig, 'Research and
Development Specialist; Lo_Ls Uarr,ington, Progilam Assistant; Karen

Prograri Assistant' and Janet Gill, drcluate Regeareh
Recogniti_pn 1F, also extended to George A. Wynn, Pro-

gram Assistant, who wrote ortions of this report.

Appreciation is al 'I extended to members Of the Institute
National Planning Group or their advice and support in carrying
out the Institute's act vities, aril to the 30 persons (site
coordinators, assistan site coordinators, ancP;state education .

agency representatives who made up the leadership teams .from the
ten participating ins itutions. Further, thanks is also due to
the over 200 vocationl teacher educators and to the over 6,00-0
vocational ,eachers particrpated in the various Institute
trainil)g and materials evaluation activities. Advanced testing
of The Center's performance-based teacher education curricula and
related training and implementation activities were carried out

. Iwithtne.,assistance of vocational teacher educators and students
at Central Washington State College, Ellensburg; Oklahoma State
University, Stillwater; State University College at Buffalo,

.

Buffalo; University of Arizona, Tucson; University of Minnesota,
n-Cities; University of-Nebraska, Lincoln; Univprsity of

Pittsburgh, Pittsburgh; University of Tennessee, Knoxville; Uni-
-versity of Vermont, Burlington; and.Utah State University, Logan.

Finally, thanks are extended to Darrell Parks, State EPDA
Coordinator, Ohio; Daryl-Nichols, USOE Region V EPDA Program
Officer; and Duane Nielsen, Chief, Vocational Education Personnel
Development, Bureau of Occupational and Adult Education, USOE;
for their overall guidance and administrative assistance in plan-
ning and conducting the Institute.

Robert E. Taylor
Director
The Center for Vocational Education'
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ABSTRACT
4

Project No.: OH-V-16 GrantNo.: G05-75-00045

Title of Project: National Institute foi Performance-Based,
Teacher Education

Grantee Organization: The Center for Vocational Education
The Ohio State University
1960 Kenny Road
Columbus, Ohio 43210

Project Director: Robert E. Norton

Period Covered: From Jnly 1, 1975 to August 31, 1976

A

The purpose of this Institute was to provide for improving,
the quality of vocational teacher preparation-by leveloping the'
skill of selected teacher educators and other decision- makers to
adapt, utilize, and evaluate performance-based vocational teacher
education (PBTE) curricula. The Institute consisted of a scrips
of instrr,!tional components including a national workshop for
leadersh..p personnel, ten institutional workshops for training
resource persons at each orthe participating institutions, and .

follow-up technical assistance visits at each institution to
facilitate the implementation and evaluation of the PBTE concepts
and curricular materials. In addition to the workshops conducted,
a comprehensive PBTE state-of-the-art reporf, a_ guide to the impley/
mentation of performance-Lsased teacher education, -and_two workshep
modules were prepared to support the training and implementation
efforts.

Ten institutions, one from each of the USOE geographic
regions, were selected to participate in the Institute from the
39 institutions nominated and the 29 institutions that submitted
Applications. Two-hundred and fourteen persons from these insti-
tutions and their respective state departments of education were
trained as site-leaders and resource persons in the national and
institutional workshops. Approximately 444 additional persons
received a shorter period of PBTE awareness training. Teacher
educators from-all vocational service areas, vocational guidance,
and industrial arts teacher,education participated.

T e nationa -and institutional Wbrkshops were planned and
-conducte usin specially"designedtperformance-based teacher
education m les (X-101 and X-102) as the medium of_instruction:
The use of these modules enabld theInstitute staff to model the
type of instruction that participants were in turn expected to
utilize with their students. A variety of strategies were used
including small- and large-group presentations and discussions,
individual activities, team activities, case studies, simulations,
role-playing, and hands-on activities,

7
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The PBTE materials that were used and evaluated by the
resource- persons trained through the Institute were the 100
performance-based teacher education modules developed by The
Center for,Vocational Education. These modules which emphasize
the teachers' -ability terfoEm in the teaching role were devel-
oped on the basis of Center research that identified the compe-
tencies critical to successful vocational teaching. In addition
to the appr,oximatelv 230 "resource persons who participated in the
field testing, approximately 1680 teachers, preser"vice and inser-
vice, secondary, post-secondary, and adult levels, also utilized
the materials and provided eyaluative feedback.' The reactions of
both the resource persons and the teachers were overwhelmi -ngly
positive.- All of the participating institutions reported plans
to continue using the PBTE materials, -in a wide variety of preser-
wice and inservice settings. Most of the institutions also
indicated plans to further institutionalize PATE through the
training of additional resource persons and by converting more
courses, seminars', and workshops 'to the PBTE modularized approach.

Feedback on the national PBTE workshop for site coordinators
and state department represeritatives was very favorable. Parti-
cipants reportep signiticant gains in their own knowledge and
ability to utilize, adapt, and evaluate PB1.2 concepts and.mhte-
rials. Very positive feedback was also received from most of the
participants in the ten on-site ,institutional workshops. Parti-
cipants were particularly complimentary about the use of a niodule
as the basis for their training and About the quality of the=
written materials used.

,E)

It is reasonable to conclude that the Institute was very
successful in accomplishing its objectives. The PBTE curricular
materials were extensively evaluated, a large.number of persons
received resource person and awareness ,training, and implementa-,
tion has begun at each of the involved institutions. While a
good sta has been.made, it must also be said that if PBTE is to
reach ilts full potential for improving the quality of vocational
teacher preparation, much more remains to be done. More insti-
tutions need to become involved, many more teacher educators need
to be-trained in PBTE concepts and materials, some implementation
questions and problems must still be resolved, and installation
efforts must rontinue.
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CHAPTER I:
INTRODUCTION

Background

In 1 1275 there were very few vocational teacher educatiles and
P4

other vocational educators.in leadership positions who were both,

`knowledgeaUe.and capable of successfully implementing performance-
.. 4' . k
based teacher education (PBTE) programs. There was also a general

II

f...-
,

lactic of knowledge about thd concepts and principles of PBTE,
/
the

research that had been conducted, the performance-based materials

that had beet developed, and the role of the teacher educator in ""-

adalting, utilizing, and evaluating PBTE curricula. Further; the

.profession lacked a ,comgrehensive state-of-thez-art report on PBTE

developments.and concepts, and a guide useful to state and insti-

tutional-personnel who want to implement preservice and inservice

PBTE programs.

In order to help meet these needs to upgrade the quality of
4

vocational. education 4personnel preparation, the National Insti-

tut for Performance -Based Teacher Education described herein was

conducted. The Institute was designed to develop, the skill of

selected teacher educators and decision-makers to adapt, utilize,

and evaluate performance-based teacher educatia-(PBTE) curricula.

High quality, field tested instructional Modules,. developed

through earlier research-(see Appendix A for a description of the

PBTE curricula mater.ia1 used in the Institute) that identified

competencies important to
i
successful vocational teaching, were

the bags of instruction., Other materials needed for orientfng

Institute participants to the state of theart in PBTE, to the,
A

41,
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ctvricular materials to be used, and to alternative.implemeAta-
f

tion strategies weKe developed and utilized.

Goals and. Objectives

I
The major objectives of the Institute were to:

1. Refine plans for conducting the overall Institute.

2. Prepare a comprehensivestate-of-the-art report on PBTE
in general, and on,performance-based vocational teacher
)education specifically.

3. Plan and conduct a,national workshop on PBTE concepts,
curricular materials, and iMplementation procedures.

.4. Assist and conducting on-site orientation
. Workshops. h PBTE concepts, curricular materials, and

Nlementation procedures.

5. Provide individualized on-site technical assistance. for
adapting and implementing PBTE programs.

6. Pregare a comprehensive Institute final report useful
to others developing PBTE programs.

Each of the major objectives specified reflected processes.

or activities required to achieve the overall aim of the Znsti-

tute: .to upgrade the skills of vocational teacher educators and

other individuals in leadership roles to adapt, utilize, and

evaluate PBTg instructional materials. The ultimate, ohject.i e of
I .

the Institute was to help improve the quality of vocational edu-

,cation pergonnel preparation:

The following represent specific performance objectives that

were expected to be achieved by Institute' participants as a

result of completing all planned traininq actiklities.. Each par-
.,.

ticipant will be able to:

1. Identify the need for improving and providing-alternate
tive approaches to personnel development in vocational
education.

a
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2. Describe the concepts and rationale underlying the PBTE
approacb to teacher education.

3. Describe thle nature and use of modularized performance-
-based professional teacher education curricula.

tompare4nd explain the differences between PBTE pro-
grams a d traditional programs of teacher edwation.

5. Explain alternative approaches for'implementina 'r ---
vice ard inservice performance-based teacher .
programs and materials. 0

6. Assess individual student needs and select appropriate
curricular materials for meeting the professional prep-

-

aration needs of present and prospective vocational
teachers.

Design and make operational an appropriate teaching-,
leAining design for implementing PBTE'curricula com-
ponents in a specific setting.

Serve effectively in the teacher educator role as
resource person, advisor, and evaluatur7-4.

9. Orient prospectve4and inservice teachers to their role
and responsibiliths in using performance-based curricu-
lar materials.

10. Evaluate the quality and effectiveness of performance-
based materials in developing specified professional
c.acher competencies.

_ore objectively assess.a teacher's' ability' to perform
specified competencies in actual classroom situations.

f

12. Assist with the training of other vocational teacher
educators and administrators who desire to adapt,
utilize, and evaluate PETE Curricula.

The accomplishments -and significant findings resulting from

completion of esteh objective are explained in the remaining

.sections of/this report. Insofar as possible, the report follows

the Outline for

Education Profess ons Development Act (EPDA) Programs.

ogram Pertformance Reports for Adult Vocational

-=



CHAPTER
ACCOMPLISHMENTS

On Mach 26, 19710 a proposal for funding a National Insti-

tute for Perform, -F 'Fed Teacher Education was transmitted to

the U.S. Office of Education'in response to an EPDA Part.F (Sec-
©

tion-S53) request for proposals. On June 30, 1975, official

-notification was received from the Diviiion of VocAtional Educa-

tion, Ohio Department of Education, that The Center for Voca-

--tional Education would participate in et11.90's EPDA grant in part

through the funding of the National Institute for Performance-

Based(Teacher Education.

Objective 14 .Refine plans for -conducting the overall Institute.

In order to achieve, -the first major objective of refining
. t..

plans for cOnducting the overall Institute, a National Planning*

Group was selected and convened on July 3G-21, 1975. The func--

tion -q the Planning Group was to advise the Institute staff

during;critical planning and decision-making periods. Specifi-

cally, their advice was sought and used with regarkto.the:

11) selection of Institute participants; (2) specific training

strategies to-be used at the national workshop and at the on-site

orientation workshops; (3) sequencing of scheduled activities;

(4) procedures to be used in providing on-site, individualized

technical assistance; (5) nature and use of the state-of-the-art

report; (6\ type of orientation materials needed by teacher

educators and students; and (7) the format and contents of the

implementation procedures guide. See Appendix B for a copy of

the agenda for the Natiohal Planning Group meeting. The Planning

5
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Group was composed of one person from each of the ten USOE geo-

graphic regions and included:

Region 1 - Dr. Arthur Berry, Cairman
Department of Indust ial Education and Technology
University of Maine a Portland - Gorham
Gorham, Maine 04038

Region 2 - Dr. James Collins
Associate Dean of Teacher
Syracuse University

Education ,

Fayetteville, New York 13066

Region 3 - Dr. Betty Schantz, Member
AACTE'Board of Directoig
Temple University,
Philadelphia, Pennsylvania 19119

Region 4 -* Dr. Charles Law
State Director for Vocational Education
State Department of Education
Raleigh, North Carolina 27611.

Region'5 - Dr. Daiyl Nichols
USOE Regional EPDA Program Officer-
Chicago, Minois 60606 "

Region 6 - Mrs. Caroline E. Hughes, Member
National Advisory Council for Vocational Education
Cushing, Oklahoma 74023

Region 7 Mr. Latham Mortensen
Instructor, WeldingTechnoSogy
Central:Technical Community College
Hastings, Nebraska .68901

Region8 - Dr. Mary Helen Haas, Professor
Home Economics Teacher Education
Colorado State University
Fort Collins, Colorado 80523

Region 9 Dr.Ken Baker
Supervisor of Teacher Education

--University of Califprnia-Davis
-Davis, California 95616

Region 10 - Dr. Art Binnie
State. Director
Coordinating Council for Occupational Education
OlymPla, Washington 98501

6 15



Ex-Officio Members

1. Dr. Howard M. Fortney
EPDA Project Coordinator
Department of Education, Division of Vo-Ed.
Montgomery, Alabama 16104

2. Dr. D'arrell Parks
State EDA Coordinator
State Department of Education
Columbu, Ohio 43215

3. Dr. Duan Nielsen, Chief
Bureau o Occupatiodal and Adult Education, USOE
WashingtOn, D:C. 20202

4t Ms. Muriel Tapman, Coordinator
Bureau of Occupational and Adult Education, USOE
Washington,-JD.C. 20202

Nominiiions for participation in the Institute were :ought

by letter from each of the 56 state and territorial EPDA coordi-

natbri. Sent along with the letter to the EPDA coordinators was

a nomination form and Institute brochure which described the

Institute's major objectives, activities, and selection criteria

for participating institutions. See Appendix C for copies of the

letter, nomination form, and brochure; and Appendix D for,a list

of-the 39 different institutions nominated.

When tfie deidlimedate for receipt of nominations passed, a

letter, application form,-and related explanatory materials were

sent'to the contact persons at each of the 39 institutions.' See

Appendix E for a copy of the application letter and related

materials. By the deadline date for receipt of applications, 29

had beep received from various j_nstitutions representing each of

the ten USOE geographic regions. Criteria for the selection of

teacher educators which were reviewed and approved by the Plan-

ning Group were as follows:

7
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1. Degree of personal commitment to PBTE efforts.

2. Potential ability to implement the curricula within
their institution in a performance-based mode.

O

Criteria for the selection of cooperating institutions included:

1. The administration and staff of the vocational depart-
ment approve of and support the concept of performance -

teacher education.

2. A history of cooperation between professional personnel
in the state department of education and the vocational
teacher education faculty existed.

3. Evidence existed of the ability of the teacher education
institution/agency to.commit resources (facilities,
adequate number of students, and professional personnel)
to the implementation of a PBTE program.

4. The institution/agency had demonstrated leadership in
the preparation of vocational teachers.

5." The institution/agency is anxious to work cooperatively
with The-Center in training personnel to use and evaluate
PBTE materials.

6. Preliminary plans had beerelormulated by the vogat al
department for the implementation .of performance-based
teacher education.

7. Although those institutions/agencies that prepared
teachers in 'a single vocational service area were' con-
sidered, preference would be given to.those that pro-
viAed preservice and inservice teacher preparation in a
number of vocational areas.

'Fiem the 29 completed applications received by the deadline

date of July 31, 1975, ten institutions,-one from each USOE geo-

graphic region, were selected jointly by the National Planning-

Group and Institute staff. The institutions which were selected,

their respective site coordinators, the- assistant, site coordina-

tors, and the state department of education representatives are

listed on the following page.

17
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Region 1 - University of Vermont
Gerald R. Fuller, Site Coordinator
Richard A. Jensen, Assistant Site Coordinator
Joseph P. Kisko, State Representative

ion 2 - --Statb-Universi y 1-1-ege-at-13-tiffalo__ _

N. John POpovich, Site Coordinator
June Clarke, Assist*It Site Coordinator
James McCann,-State Representative

Region 3 - Univetsity of Pittsburgh
Ruth-M. Lungstrum, Site Coordinator
Jahn G. Lipps, Assistant Site Coordinator
Kenneth Swett, State Representative

Region 4 - University of Tennessee
John J.,Stallard, Site Coordinator
David Craig, AsSistant Site Coordinator
Robert Claxton, State-Repreientative

Region-5 - University of Minhesota-Twin Cities
_David J. Pucel, Site Coordinator
Milo Sblentic, Assistant Site Coordinator
Jane Preston, State Representative

Region 6 - Oklahoma State University
Wayne N. Lockwood, Jr., Site Coordinator
Beulah M. Hirschlein, Assistant Site Coordinator_
Zed DeVaughan, State Representative

Region 7*- University of Nebraska-Lincoln
Hazel Crain,- Site 'Coordinator
James L. Burrow, Assistant Site Coordinator
Carl Blank, State Representative

Region 8 - Utah State University-
Neill C. Slack, Site Coordinator
E. Charles Parker, Assistant_Site Coordinator
David Galley, State Representative

Region 9 University of Arizona
Richard A. Kidwell, Site Coordinator
Doris E. Manning, -Assistant Site-Coordinator
Robert Kerwood, State Representative

Region. 10 - Central Washington State CoIlb-W--
C. Duane Patton, Site Coordinator
Owen Shadle, Assistant Site Coordinator
Jim Blue, State Representative

Thb second stage of participant selection involved selecting

the additional 214 Institute participants (an average of 21

9
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additional teacher educators and/or supervising teachers at each

of the ten participating institutions) who participated in the

on -site orientation workshops for adapting, uti]izing, and evalu-

atang--the- PBTE curricular materials. This high number of on-site

workshop participants (214) resulted from a higher-than-originally-

expected degree of interest and represented a considerable increase

over the 120 persons originally planned for.

The additional participants were selected by the ten site

coordinators using the following selection criteria as a guide:,

1. Each individual participant must have had responsibility
for preservice and/or inservice professional prepara-
tion of secondary and/or post-secondary vocational
teachers.

2. Each individual had to agree to participate in the
orientation workshop and 'in the - adaptation, use, and
evaluation of the PBTE curricular materials.

3. Participants fry each site will represent as many dif-
ferent vocational service areas as possible.

Objective 2: Prepare a comprehensive state-of-the-art report on
PBTE in. -eneral, and-on performance-based vocational teacher
educa n specifically.

Within the period July 1-August 12, 1976 a comprehensive

report describing the state of the art for PBTE was developed.

This report was the result of: (1) a literature search to deter-

mine the existing state of the art of PBTE in both vocational and
4 .*

general education; and (2) a search fpr existing PBTE programs

and materials.;

Usine,such Sources as ERIC, Abstracts of Instructional and

Research Materials in Vocational and Technidal Education (AIM/ARM),

The Ohio'State University's Mechanized- Information Center (MIC),

The Center for Vocational Education's library, and personal

10 19



contacts made by Center staff in the field, a comprehensive

search of the literature was conducted., Relevant documents were

identified through the search and a systematic analysis of each

document was carried out. This analysis provided descriptions of

the state of the art of PBTE to date.

Concurrent with the literature search an effort was also

made td identify existing PBTE programs and materials. The

relevant curricular materials and program descriptions identified

were detcribed in the state-of-the-art report.

With the general goal of providing a comprehensive analysis

of performance-based teacher education efforts to date, the

state-of-the-art rep6rt:

1. Describes antecedents of the- PBTE movementf

2. Summarizes the key, concepts and terminology associated
with the movement.

3. Presents the essential and desirable characteristics of
PBTE programs.

, 4. Summarizes the major advantages, limitations, and cri-
ticisms of PATE.

5. Describes major current PBTE efforts, models, and pro-
jects from both vocational and general' education.

6 Presents recommendations with regard tD further PBTE
research and development needed, and with regard to pro-
cedures that will help ensure-the successful implemen-
tation of new PBTE programs.

7. Contains an extensive bibliography categorized into
several areas of concern.

,8. Contains three extensive appendices describing current
activities in competency-based education, PBTE programs
in vocational education, and sources of additional
information about f'BTE.

11
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Appendix F of this report contains a copy of the title page

and contents page of PerforMance-Based Teacher Education: The

State of the Art -- General Education and Vocational Education.

Since the report has been/published as a separate document, it is

included as part of this Institute final,report by reference only.

Objective 3: Plan and conduct & national worksh615-6W-PBTE-cam-
cepts, curricular materials, and implementation procedures.

A major task of,preparing for conducting the national otorv-

shopinvolved planning the specific workshop activities and the

preparation of the necessary supportive materials. In carrying

out this activity, the recommendations of the National Planning

Group were carefully reviewed and considered. The Planning Group

critiqued several outlines for materials to loe developed and made

many useful suggestions for their improvement. The Planning Group

also reviewed tentative agenda's for both .the national and on -site

workshops and advised Institute staff with regard to evaluation

procedures and plans for providin -site technical assistance.

Two major ideas of Institute sta e reinforced and sub-

sequently acted upon as a result of the National Planning Group's

input. One was the need to model, insofar ag' possible, in the

national and on-site workshops, the method of instruction that the--

participants in turn were expected to use'in their own teacher

education instructional programs. To fulfill this need, Module

X-101 and Module ,C1.02 entitled "Adapt, Utilize, and Evaluate

Performance-Based Vocational Teacher Education Curricula" were

_developed and used as the basis for structuring the national work-

shop and en -site workshops, respectively. The second idea was

the need for a comprehensive guide to the implementation of PBTE
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programs that could be used as a resource by the le'adership per-

sons for planning their own institutional programs.. ,Both of these

ideas were implemented via the workshop activities and materials

that were developed. For a"list of the additional printed and

media materials used in-the national and on-site workshops, see

Appendix G.
a

The first major training event connected with the-Institute-

was a four and one-half day national workshop held at The Center

on August 25-29, 1975. The major purpose of the workshop War, tC,

prepare the carefully selected 20 teacher educators (two from

each of the ten participating institutions) and ten state edif1244

tion agency personnel (one from each of the ten USOE regions)`for

their leadership roles. A copy of the national workshop agenda

is contained in Appendix H.

The workshop's objectives were achieved using Module X-I01

and by involving the participants in a variety of individual,

small group, and large group activities. An assortment of printed

materials as well as media (transparencies and slide/tapes) were

_utilized. Participants were introduced to the PBTE modules to be

used as a"basis for instruction by giving. them a large group

hands-on walk-thru experience as well as a small group hands-on

module review experience.- A major emphasis of the workshop was

on thoroughly acquainting all participants with the variety of

learning options, feedback devices, information sheets, case

studies, checkfists, and other activities that were contained in

the PETE materials to be used.
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,Much time and attention was given to the role of the resource

person (instructor) in PBTE and the various ways in which the

materials can be adapted for use in a variety of institutional

settin44. Each participant was given the opportunity to experi-

ence-both the role of a student taking a module and the role of a

teacher educator advising and evaluating a student's progress

through a module. After the role-playing experiences, partici-

pants were asked to share their-feelings as they experienced the

different roles in a discussion led by Institute staff.

COnsideration during-the national workshop was given to

planning and conducting-the on-site orientation sessions for

additional teachet education staff and deciding upon the:best

-for -mat and-Procedures for developing tentative state and institu-

tional, plans of action. This task was aided through the develop=

ment of th implementatinguide entitled Guide to the Implementa-

tion of P rformance-Based Vocational Teacher Education. This

guide covers such topics as PBTE program patterns, selection of

teache,t competencies, development and management of the program,

grad 7s and record keeping, and the like. Since the guide has

bee published as a separate document, it is included as part of

this Institute final report by reference only. See'ApPendix I of

this report for a copy of the title page,_anA7-nlitents page of the

guide.

Another major goal of the workshop was to acquaint the par-

ticipants with guidelines and instruments for evaluating the cur

ricular materials in question. In addition to using the Teacher
------

Perftirma:we Assessment Form which is always contained in the

14
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final learning experience of each module, three other types of

instruments were also used.

The first instrument, called the Estimate of Performance,

was,completed by each student on both a pretest and post-test

basis and was designed to obtain from the students a. frank esti-

mate of his/henability to perform the specific competency in

question in an actual school situation.

The second instrument, called the Teacher Trainee's Feedback

----Booret,-waS-completed:by each student on a post-test only basis.

It was designed to ascertain the student's general and specific

reactions to each module.

irhe third instrument examined during the workshop was called

the Resource'Person's Feedback Booklet. Designed for completipn.

by the teacher educator (or other person) who advises one or more

students on a given module, it was used to assess resource person's

reactions to the module and to request suggestions for the module's

'imkoVement.

During the national workshop itself, careftil attention was

also given to obtaining feedback with regard to the_Z4arning

activities. Three sets'of instruments were used for workshop

evaluation purposes as follomau (1) Estimate of Performance,

(2) Daily Program Survey, and (3) Final Evaluation.

The Estimate of Performance was administered on a pretest

and post-test basis. This instrument used the same design and

format as the Estimate of Performance instruments that were used

with the PBTE modules. It consisted of several items relating to

00"
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the participants current self-perceived ability to adapt, utilize,

and evaluate PBTE curricular materials.

The Daily Program Survey instrument was designed to gather ,

4,

participant's reactions daily to the specific learning activities

in which they were involved: This instrument provided daily feed-

-back to the Institute staff'for making in-course-corrections or

changes as deemed appropriate. The results oE this daili'survey

were summarized and reviewed at a staff meeting held at the close

of each day. Except for changing the learning activity titles,

the same basic form was.used each day Monday through Thdrsday.

. On Friday',. at the close of the workOhop, the Final Evaluation

instrument was administered. Thi.e4inskument had two parts,

Part A entitled "Looking Back;'" and Part B entitled "Looking

Ahead." Part A of the instrument asked paiticipants to give an

overall evaluation of the workshop, workshop training materials,

facilities, staff/participant interactions, etc. Part.B asked

them to suggest ways the workshop could be improved, the types of

additional assistanop needed, ideas they would like to pursue

further,.and for general comments and recommendations.' Copies of

each of the three types of workshop evaluation instruments used

are contained in Appendix J., A summary of the data col4Apted

regarding the national workshop is presented in Chapter VII of

this report.

The plahls of'action developed during the national workshop

became working documents outlining the implementation procedures

that were to be followed by each team upon return to their home

institutions. These plans were also used as a.

16 z5
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activities and providing individualized technical Assistance as

sites'carried out their various plans.

=Another important activity of the workshop was to tenta-

tively plan for, and schedule, the.On-site orientation workshops

for additional 'teacher educators and other appropriate decision-
.

smakers. Participation in this activity, by Institute staff:ea.s.

designed to help guarantee effective orientation and facilitate

the proper use and evaluation.of t durricular-materials. '

- Objective 4: -Assist in planning and cp ducting on-site orienta-
tion workshops'on Ph.e. concepts, curricular materials, and-imple-
mentation procedures.

This objective was accomplished- during September andpctober

,1975 by having two members of The Center Institute staff visit

each of the'ten cooperating institutions for approximately three

days each. The first half day was spent working with the site

coordinators and state department. of edvtation representative to

refine and finalize the on -site orientation workshop plans which

had tentatively-been developed at the national workshop in

Columbus. The next two days were'spent using Module X-102 and

working as a team to help the site leaders conduct and evaluate

the an-site workshop. The presence and active involvement of two

Institute staff members provided some uniformity to the worksh pa

across all sites And helped to ensure that the orientation of J

additional staff members was adequate. The last, harT day of the

three day period was generally spent evaluating the outcomes-of
4

the just completed workshop and discussing further the site

coordinators plans for testing and implementing the PBTE mate-

rials during'the coming year.'
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A average of 21 additional persons, including some adminis-
,.

trative personnel and supervising teachers, were trained.at each

of the ten sessibns during the period September 8-October 11. In

addition to the persons attending the ten .two-day on-site work-
,

Shops, 'apploximately 100 other persons received from two to four

hours,cf awareness training by participating in the first half

day of the workshop Training and evaluation procedures similar

to those used in the national workshop were employed; however,

the duration of the training session (approximately two*days) was

shorter since time-wa* not needed for developing plans of action

an'cron-site orientaticlrlans.

f-j Field test versions of a resource person's guide and of a

student's guide- to using performance-based teacher education

aterials-that had been developed under the sponsorship of.,the

at -ional Institute of Education were used at the workshops. In

ad- dition, several handouts, two brochures, a vocational teacher

competency pr ofile chart %l isting all 100 of the PBTE modules to

be tested), several overhead transparencies, a slide/tape presenta-_

and copies of the first 44 modules revised were evailable

arid- utilized in the workshop sessions.

Objective 5:_ Provide individualized on-site technical assistance
for adapting and implementing_ PBTE programs.

0

An average of tcip two-day visits per site were made during

the4peri0 January -June, 1976 by Institute staff. In addition,

replar. monitoring phone'calls were made e4=_ least monthly to each

site coordinator by Iristitute staff and the site coordinators,

were encouraged to-call The:Center whenever a problem, concern,

or,quetion arose. Records were kept regarding all visits and

18
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phone calls to e ach site. Curricular materials (e.g., the modules)

an'd evaluative materials were supplied as needed. This required

a gre'at deal of time and coordination as approximately-15,000

copies of the PBTE modules and the associated evaluation instru-

ments were suppi d to the ten cooperating institutions. In-depth

interviews with several staff membersand students were also

conducted during eachof the site visits.

Individualizedtechnical assistance was provided in several

ways by: (1) helping with the local adaptation of the materials;
. -

(2) helping the site coordinators design specific implemefttation

procedures and overcome problems encountered; (3) promoting an
/ .

exdhange of ideas, problems, and solutions among sites;. and
A

(4)4 by providing the necessary logistical support and information
/

about,:activities at 'other sites.
-- ,

Memos were written on an aVe age of two to three times per- .

`month by'the Institute, Director to inform both the site'coordina-
'

tars and Assistant site coordinators of the availability of new

modules for testing an' to exchange ideas for implementation

gained from phone calls and visits to the various sites. In
4

addition much correspondence was exchanged to document' the ship-

ment of various materials to sites and the 'receipt of various

evaluation feedback from the test sites? These letters and memos

combined with the regular monitoring phone calls provided for

effective and frequent communication between Institute staff and

site personnel.

19



Objective 6: Prepare a comprehensive Institute final report
useful to others developing-PBTE programs.

This objective has been accomplished through the preparation,

publication, and uissemination of this report and the two associ-

ated documents developed under this grnt, namely'Performange-

_Based Teacher kducation: The State of the Art--General and Voca-

tional Education and the Guide to the Implementation of Performance--

Based Teacher Education. An effort has been made to include in

this report concise descriptions of all relevant activities and

findings that would be informative and hpOefully useful to a wide
v

assortment of potential readers.

Each of the ten PBTE site cdordinators was asked to prepare

rand submit to the Institute lOirector both monthly reports and_a

,final site report. TheAonthly reports were very useful to project

staff in monitoring/iite activities and detecting needs for tech-

nical assistance: The final reports.summarize the major activi-
/

ties and accoMplishments carried out at each site, methods and

ways in which the modules were used, problems and successes
7

ncountered,'future PBTE plans and activities, and provide some

eactions to their involvement in the 1975-1976 National PBTE

stitute. While when combined, these reports are somewhat

1 ngthy, it is felt that the information contained and the experi-

e ces that can be shared through them are so important that they

a e included in almost their entirety in Appendix K. Some data

h s been summarized across sites and is presented in Chapter VII.

of this report. A few items of a personal or sensitive nature

ha ,e also been edited out. The reader interested in the many

29
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different ways the ten'sites were able to successfully use the

PBTE materials is strongly urged to review these reports. It ig

hoped that others interested in implementing PBTE can benefit
"

from hearing about the problemd encountered, the solutions

developed, and the successful implementation strategies used by

these ten institutions as they began the institutionalization of

PBTE- programs in their resepctive states and institutions of

higher education.
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CHAPTER III:
MAJOR ACTIVITIES AND EVENTS

The major activities and v*-ents of.the-Thstitute are pre-

sented here in chronological order with only brief explanations.,

_For more detail a)Out each, the reader is referred to Chapter II,

Accomplishments, and/or to an appropriate..Appendix.

a. Convening of Institute National Planning Group, July
30-31, 1975. This ten member committee, one from each
USOE geographic region, served to advise. the Institute
staff on important planning, workshop, product develop-
ment, technical assistance, and. evaluation activities.
See Chapter II for a list of members and Appendix B for
the National Plcanning Group meeting agenda.

,

b. Selection of the "ten participating institutions of
higher education, July 31, 1975. This activity was
conducted jointly by the National Planning Group and
Institute staff. See ftpendix D for a list of the
institutions nominated, Appendix E for the application
form and related .materials, and Chapter II for a list
of the ten institutions and the respective leadership
teams.

c. Conducting national PBTE woncshop for Site coordinators,
assistant coordinators, and state department representa-
tives -, August 24-29, 1975. This national Institute
workshop was conducted at The Center for Vocational
L...ucation at Columbus, Ohio for the thirty leadership
persons selected. See Appendix if for the national work-'
shop agenda, Appendix G for a list of the materials used,
Appendix J for the evaluation instruments used, and
Chapter VII for a summary of the workshop evaluations.

d. Conducting ten on-site orientation workshops for the
training of adrlitional resource persons as follows:
University. of Nebraska-Lincoln, Sept. 8-10, 1975
Oklahoma State University, Sept. 8-10, 1975
University of Pittsburgh, Sept. 16-18, 1975
University of Arizona, Sept. 23-25, 1975
University of Vermont, Sept. 23-25,,1975
Utah{ State University, Sept. 36-Oct. 2, 1975
Central Washington State College, Oct. 1-3, 1975
University of Minnesota, Oct. 6-8, 1975
University of Tennessee, Oct. 8-10, 1975
State University of New York-College at Buffalo;

Oct. 9-11, 1975
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These workshops were conducted jointly by the site
leadership team and two Center Institute staff members.
A total of 210 additional persons received two days of
intensive resource person training and approximately
100 others received from two to four hours of awareness
training. For a copy of the suggested on-site workshop
agenda and some df the supportilietraining materials.
used lee Appendix G, and .for a summary of the workshop
evaluations, see Chapter, VII.

e. Convening of meeting for, all sits coordinators or 'their
designated rep.poientativ-es---at--ttte-AVA Conventi in
Anaheim, California on December 7, 1975. This-meeting
permitted for anexchange of, ideas -.end expeeienoes among
-personnel from all ten of the coopeTatlhg,test sites. A
potential.PBTE materials publisher was also pt to_
ask guesticins and hear firsthand reports about rear`
to the materials-being tested.

f. Making technical assistance on-site visits as requested
andioras deemed,kpropriate', January 1976-July 1976.
An average of two visits was made to each site for two
dayseach in addition to the numerous phone calls'made
regularly. Both the visits and phone calls were docu-
mented for future reference. Visits involved in-depth
interviews with the site coordinators, with vocational
teacher educators representing different service areas,
with both preservice and inservice students,-and often
with depaitment chairpersons, devils, and Othei leader
-ship personnel-. In most cases, follow- up--letters were
prepared after a visit as a means of sharing findings --4
and recommendations with the site coordinators and other
Institute staff.

32
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CHAPTER IV:
PROBLEMS

No major problems of any kind were encountered by the Center

Institute staff. The necessary supportive training materials

-were prepared on time and the national workshop and on-site work--,
shops were conducted according to plan as scheduled in the origi-

nal project plan.

While it is felt no major problems were experienced by the
A

cooperating institutions, some problems were listed .as causing

some difficulty. Only four problems, however, were cited by four

or more institutions. !rhe four problems and the number of times

they are cited in the site final reports are as follows:.

a. Module Availability - this problem was listd by fiv4
sites. While 44 different modules including most of
those needed for preservice programs were ayailable to
all participating institutions for_field-testing-Imme---
dlate).y,after the-ontite workshops, some resource per-
sons wanted to test inservice modules that had not been
revised. The pressures to supply-the sites with t
remaining modules before they met certain quality tand-
ards was vigorously resisted by Center staff. As *oon
as modules became available, however, review copie were
immediately snipped to all sites for considetationt Tor
testing. ,Since sites were not forced or coerced Into
testing-specific modules, they would request additional
copies of those modules that fit their instructional
needs. The nature of the rigorous revision and qiiality
control process used, unfortunately meant that some
modules_were not available until Spring, 1976.

b. Arranging for Final Assessments - this problem w4s also
.cited by five institutions. The performance-based
nature of The Center's PETE modules ;requires that, in
the final learning experience of each module, th
teacher trainee demonstrate his or her,competen in an
actual school situation. Some of the teacher training
institutions apparently encountered much more difficulty
than others in arranging for these final asses sits.
While some site coordinators and individual re: ,irce
persons asked if this'requirement could not be ,,-3ved,
the nature of the materials design, the principles of
PETE that make it different from traditional t#acher _
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education prog-ramsi'and the module advanced field test-
ing guideline's prohibited foregoing. this requirement.
Xhis requirement also meant that many resource persons
used fewer modules than they would have otherwise.
There is no question, however, that the evaluation of a
*teacher's performance in an actual school situation by
a qualified resource person using the criterion-referenced

, instruments contained in the final learning experience
of each module, provides for more objective assessment
of the, teacher's 'performance.

c. Quantity of Data.Required as Feedback - four site coor-
dinators Ipported that they felt the amount of data
being colncted on the modules from students and
resource persons was,_somewhatexcessive. Some felt the
quantity of 'data requesteh of Students had some adverse
effects on participants. Others felt the instrumenta-
tion could have been better packaged for ease of listti-
bution and collection. A-few felt the linal assesbMent
instruments in the module's were too long and detailed.
for some modules.

Latk'of Adequate Released Time for Coordinators - four
coordinators reported that they felt they did not have
adequate released time for their roles_in_coord-ina-t-ing--
-theins-t-i-t-UtionTS training, record-keeping, and testing
activities.. -Some felt more time was required to help
faculty and students adapt to the PETE concepts and
materials than they had expected. Others reported more
time was,needed to ordet, distribute, and collect test-
ing materials than had been anticipated. Some site
coordinators had a secretary or graduate assistant that
they could assign many of these chores to, while other
coordinators had to do most of the colle-7tion. distribu-
tion, and packaging work themselvbs.

The various other problems listed were more or less insti-

tution specific but included such things as: lack of "seed" money

to support released time for planning, establishment of amounts

of-credit for the various modules, need-for new record-keeping

systems, student motivation, and the quality of illustrations and

videotapes. For more informatibn on these and other specific

issues mentioned, see the individual site reports presented in
A

Appendix K.-
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CHAPTERVi
PUBLICITY ACTIVITIES

A large number of publicity activities were carried out

throughout the duration of the Institute by both the Center

Institute staff and ,by members of the ten cooperating institu-

tions. The following articles, brochures, and ,releases were pre-

paW and published (see Appendix L for copies of Jected items):

5.....5a. PBTE Institute News Release, August 1

b. National Fnstitute for PBTE brochure, August 1975,
__/.gbout,5A00 copies distributed.

Nod
c. Performance-gased VocationaF Teache't Education brochure, " .

September 1975, about 3,000 copies distributed.
'

Centergram Article, January,1976, about 10,000 copies
distributed.

e. 'News-Articles and Releases Prepared by Site Coordinators.
At least 15 major new articles can be accounted for that
were prepared by the site coordinators and published in
local newspaperscollege-of education newsletters,
statewide or regional. publications.

The University of Vermont.Corsortium Newsletter,
October 1975, if presented in Appendix L as a sample of
the type of articles published.

Awareness Training Activities. At each of Lhe ten sites
considerable additional informal awareness training
occurred as teacher educators, state-department person-
nel, advisory council members, and others visited the
various sites to learn about PBTE. According to site
records approximately 444 persons were involved in this
type of informal awareness type of oripctation.

g. Brochures Distribution. Numerous brochures describihtj
the Institute have been distributed at various meetings,
workshops; and seminars which have been both national
and local or regionkl in scope. The product awareness
coordinator at The Center distributed many brochures
through the mail and through Center publicity packets
prepared for various conference participants. Mapy
visitors to The Center have also received brochures
and/or brief orientations td-the Institute; and many
persons requesting information about the Institute have
been sent the brochures and/or the Vocational Teacher
Competency Profile-chart.
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CHAPTER VI:
DISSEMINATION ACTIVITIES

Dissemina -tion activities consisted of two njor typeS of

actiyities: the presentation ibf formal workshops,lpapersi or

. training activities and the distribution of various Institute

produced products.

According to an analysis made of the various monthly and

final reports received from the ten cooperating colleges/univer-
A

sities, a total of 34 different formal sessions were conducted by

the -site coordinators. The size of these groups ranged from eight

to over 50 persons.* The presentations and workshops were held

for the training of additional resou ;ce persons, training of field

resource persons (especially cooperating teachers), orientation

of state education agency personnel, orientation of ,local voca-

tional directors-and supervisors, and the orientation-of state

vocational education advisory council members. Other presenta-

tions were made toseveral regional,and statewide EPDA supported

conferences and to various graduate classes.
4

Additionally, most sites reported devoting all or 'part of

several departmental faculty meetings to a discussion of PETE con-

cepts, materials, and operational proced'ures.

Members of the Institute staff were also involved in three

major formal presentations. These included a\presentatio5t at the

Omaha Vocational Personnial Development Seminar in October 1975,

and two separate presentations at the American Vocational AssOcia-
__

tion Conference at Anaheim, California in December, 1975. .
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The fgl.lowing distribution was made of training materials

and modules for testing to the ten cooperating institutions:'

Item # Copies . Recipient Group

State of The Art Report 30 National workshop,.
participants

Guide to Implementation

.

s

(

30 National workshop
participants

Module X-101 30 National workshop
participants

Resource Person Guide*,

Module X-102

250

250

Resource persons

Resource persOns

Overview Slide/Tape* 10 One per site

Transparency Sets 10 One per site

Student Guide* ,500 approx. Teacher trainees

Vocational Teacher
Competency Prcifile 2,000 Resource persons

and students

.

PBTE Modules* 15,000 approx. Resource persons
and students

Evaluation InstruMents* J5,000 approx. Resource persons
and students

*These products were developed under the sponsorship of the
. National Institute of Education but reproduced for use by the
Institute sites with Institute funds.

-t

-0
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CHAPTER VII:
DATA COLLECTION AND EVALUATION FINDINGS

This chapter on data collection and evaluation procedures and.

findings is organized into three sections as- follows: (1) data

pertaining to the training activities and module testing involve-

ment at each institution, (2) data pertaining to the evaluation

of the national workshop-and the ten institutional workshops, and

(3) data on the formative evaluation of the draft versions of the

PBTE state-of-the-art report and the'guide to the implementation

of performance-based teacher, education.

PBTE Training and Testing Activities

As explained in- ,Chapter VI, each participating institution wa
.

expected to conduct at least one on-site PBTE workshop for 'the

training of additional resource persons at each of the institu-

tions.. Resource person training for effective use of The Center's

PBTE modules requires approximately one and one-half to two days

of intensive workshop activity. All of the ten partidipating

institutions' planned and conducted at least one such_resource per-

son work-hop (see Chapter III for drtes of respective workshops).

In'all cases, two members of the Institute project_staff-aeesterd--

the two Site coordinators and state-education agency representa-

tive in conducting the workshops. In. Table 1 a summary of -the

number of persons trained as resource persons at each institution

is presented. A total of 268 persons were prepared as resource
4

persons'for-an average of 27 persons per institution. ,It should

be noted that while most of these persons were trained at the

initial on-site workshops (approximately 214), several institutions
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TABLE 1

Summary of the Number of Persons Receiving
PBTE Awareness and Resource PerAv Training,

and Involved in Testing.by Ingtitution*

Approximate
Number of

4

U

Institution

Number of
Resource Per-
sons Trained

at Site

Additional
'Persons
Receiving
Awareness
Training

Number of
Resource Per
sons Involved

in Testing

Central Washington
. State College 21 30 12

Oklahoma State
Un'Ve-t-Wity 27 21 27

State University O

Coa lege at Buffalo 17 13 -'

Uni ersity of
A izona- 25 70 8

Uni ersity of
innesota 21, 15

Un versrty of
ebraska-Lincoln

ity of
ittsburgh,

49 60

50

49

Universityff
Tennessee, 16 35 10

University of
Vermont - 41 117 41

Utah State University

'Totals

13,

268**

1$

*

10-

444 230

Average 27 44 23

*Base4 on the data submitted to the Institute staff by the site
coord ).natOts.

**214 of these persons were trained at the on-site workshops
and an additional 54 persons were trained later by the-site
coordinators.
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s.

conducted one.or more additional workshops and some site.coordi-

nators trained persons on an individualized basis. Hence, the

total numbr of persons prepared as resource persons during the

course pf the Institute reached a-total of 268.
. ,

In addition to those persons prepared as resource persons,

, -

site coordinators were strongly encouraged to invite other persons

to their on-site workshops for the first few hours or first half

day f.orthe purpose of what was called awareneSs training. Aware-

ness training was intended and offered to those administrators,

advisory council members, ana/others who by virtue of their posi-

tions would probably nOt'be using the PBTE materials with students,

but who were persons in decision-making roles who needed to_kilow

generalk what PBTE was all,about. As shown in Table 1, 444 addi-

tional.persons received some PBTE awarenbs training at either

the initial on-site workshops or at other special training ses-

sions conducted later in the year.

Data in Table 1 also indicates the number of resource persons-

who were trained who actually participated in n-tqe module use and

.evaluation activities. A total of 230 different persons, an aver-
.,

rage of 23 persons per institutian, used and helped evaluate-the

modules. It should be noted that more persons were trained as

resource persons than actually used the materials. This was'due

primarily to two major reasons. -Pirsp. of all, the Institute staff

took the yosture that.no one who was reluctint to become involved

in using the PBTE materials sA-uld in any way be coerced into

participating; Secondly, the need for assessment of the final

learning experience Of tile -..odules in an actual school situation
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a required by the testing guidelines made participation either

impossible or'undesirable for some persons.

A summary of tae number of previce and inservice ,teachers

involved in the PBTE module testing during the 1975-76 academic

par at" each of the participating institutions is presented in
0

4 Table 2. It should be noted that both preser7ice and inservice

vattional teachers were involved in the module testing activities

at each of en institutions. While in some institutions many

e than briserVice teachers were involved, in other

-rev was true. A total of 891 preservice stu-

involved, an average of 89 teachers per institution;dents

and a total of 789 inservice teachers, an average of 79 teachers

institution. CoMbining these totals indicates that a total

1680 #fferent teachers, an averageCii 168 per'site, were

involved in the PBTE - testing activities °of the Institute.

Tlibie 2 also preients an institaion by institution summary
,

~7--d of the number-of module tests actua,ftl -ompletgd, she number of
L.

testi complete5franged from a low of 249 tests to.a high of 1028

tests. A total of,5468 tests were ctomaleted for an average of
. 4

547 tests per titution. To a lafge extent the number df tests

complete-1 depended upon the number of resource persons using the

materials and the length of time the institution participated in

the testing.- It should be noted that the institutions involved

,
were of different sizes, that resource person and teacher involve-- . ., ,

.' .

ment a -voluntary, and that no pressure to test more bateri..als,

0...------: a everted at any time. Resource persons were also asked-to use

e modules only where they logitally fit the scope and sequeAce

the particular course'or workshOp involved.
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TABLE 2

Summary of the Number of Preservice and Inservice
Teachers Involved in,Testing, and the Number of

Module Tests Completed by.Institution*

Approximate
Number of
Preservice
Te..chers

Approximate
Number of
Inservice
Teachers

Institution
Involved in

Testing
Involved is
Testing

Central Washington
State College 100 275

Oklahoma State
University- 149 32

State University
1 College at Buffalo 60 55

University of
Arizona '50 41

University of
Minnesota 160 152

University of
Nebraska-Lincoln 156 58

University of
Pittsburgh 63 61

University of
Tennessee 75 35

University of
Vermont 38 53

"Utah tee* Unlversity 40 27

To als 11-
I 891 789

Aversage 89 79
-ir XS,

Number of
Module Tests

Completed

702

479

429

256

873

1028

625

249

444

. 383

5468

547

*Based on the data submitted to the Institute 'staff by.site
coordinators'. ,

*I
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Site coordinators'in their monthly and final site reports

ere asked to indicate the vocational service areas involVed and

the various educational levels arid/or special groups that were

involved in the testing activities. An institution by institu-

tion summary of this data is presented in Table 3.

An analysis of the number of-institutions in which the

various vocational service areas participated follows:

Area Number of Institutions

Agricultural-Education 7 '

Business and/or Office Education '9

Distributive Education 8

Health- Education 6

Home Economics Education 10

, Trade Sand Industrial Education 7

Technical Education 6

Industrial Arts Education 3

Vocational Guidance 1

6 As will quickly be noted, all vocational service areas were

well represented; industrial arts teachers were involved in three

institutions; and vocational guidance personnel were trained using

the materials by one institution.

4 A similar analysis of the use of the modules by educational

level reveals the follows:

Educational-Level Number of Institutions

Secoridary Teachers 10.

Post-Secondary Teachers 7

Adult Teachers 4
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TABLE 3

Summary of the Vocational Service Areas and the
Levels and Special Groups -Involved

in Module Use by Institution*

Institution

Vocational Service
Areas and Others

Involved

Central Washington All vocational ser-
state College vice areas

Oklahoma State
University

Agricultural Educa.-
tion, Business and/
or Office Education,
Technical Education,
Trade and Industrial
Education

State University Distributive,Educa-
College at Buffalo tion, Home Economics

Education, Industrial
Arts Education, Tech-
nical Eddcation

University of
Arizona

University of
Minnesota

University of
Nebraska-Lincoln vice areas

Business Education,
Distributive Educa-
tion, Health Educa-
tion, Home Economics
Education, Trade and
Industrial Education

Agricultural Educa-
tion, Business Educa-
tion, Distributive
Education, Health
Educatio, Home Eco-
nomics Education,
Trade and Industrial
Education

All vocational ser-

Levels and/or Special
Groups Involved

Indian instructors
CETA instructors
Secondary teachers
Post-secondary

teachers

Secondary teachers
Graduate students

Secondary teachers
Post-secondary

teachers
Adult teachers

Secondary teachers
Post-secondary

teachers

Secondary teachers
Post-secondary

teachers

Secondary teachers
Post-secondary

teacher's
Adult teachers

*Based on data submitted to the Institute staff by the site
coordinators.
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Institution

University of
Pittsburgh

University of
Tennessee

University of
Vermont

Utah State Uni-
versity

TABLE 3 (continued)

Vocational Service
Areas and Others

Involved

Business and/or
Office Education,
Distributive Educa-
tion, Health Educa-
tion, Home Economics
Education, Trade and
Industrial Education
Industrial Arts Edu-
cation

All vocational ser-
vice areas

Agricultural Educa-
tion, Business Edu-
cation, Distributive-
Education, Coopera-
tive Education, Home
EconoMics Education,
Vocational Guidance

Agricultural Educa-
cation, Business Edu-
cation, Industrial
and Technical Educa-
tion, Home Economics
and Consumer Education

Levels and/or Special
Groups Involved

Secondary teachers
Adult teachers

-31

Secondary teachers
Post-secondary

teachers
Adult teachers

Middle school
teachers

Secondary teachers

Secondary teachers
Post-secondary

teachers

Middle school teachers and graduate students were reported'

as involved by one institution each. As for special groups, one

institution reported the involvement of both Indian instructors

and CETA program instructors.

Data cn Evaluation of Training Activities

Two experienced evaluators, Raymond D. Hinrichs and H. John

Landis of the Ohio State Department of Education, Division of

Planning and Evaluation, were employed as consultants to design

the evaluation for both the national workshop and the on-site
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workshops. They also assisted Institute staff in summarizing the

evaluation findings and prepared the report which f011ows on the

national workshop.

National Workshop Evaluation Design.--The purposes of the

national workshop procedures were as follows:

1. To obtain information daily for determining the extent
to which the program was meeting needs of the partici-
pants so that changes could. be made in the Institute
agenda, if necessary,

2. To obtain pre- and post-Institute information regardi1W--
the extent to which participants felt they could per-
form tasks necessary to impleraent a performance-based
teacher education program, and

3. To obtain information regarding the overall quality of
the total workshop and to determine assistance or infor-
mation needed by each participant prior to the on-site
workshops at their own institutions.

The Daily Program Survey form was, used to obtain participant

feedback each day. Institute staff met each day with an Jnsti-

tute evaluator-to review the results, of the survey. Based on the

survey results, changes, when deemed appropriate, were made in

the subsequent day's program. A copy of a sample daily survey

form appears in Appendix J.

/he Estimate of Performance instrument was used to'obtaifi the

participants' feelings regarding the extent to which they could

perform tasks related to implementing performance-based teacher

education. The results-section which follows includes a discus-
-v-

sion of the participants' pre- and post-workshop performance esti-

mates. A copy of the Estimate of Performance instrument appears

in Appendix J.

The Final Evaluation form was used to obtain overall ratings

of the workshop and to identify participants who wanted additional
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assistance before the on-site workshops. The resilts section

includes discussions of the various dimensions-c4 the Institute

as rated by the participants. A copy of the Final Evaluation

form appears in Appendix J.

National Workshop Evaluation Results.--This-section presents

only the highlights of the findings from the three data collec-

tion instruments used.

1. Summary of Daily Program Surveys.

MONDAY

Generally, .the participants were very pleased with Monday's

sessions. Participants indicated the strengths of Monday's ses-

sion to be the modules utilized, the provision for discussion,

and the organization of the program. the major weak area noted.

revolved around time allotted to review modules and to engage in

discussion. The Institute staff felt that the nature of the first

day's program, largely devoted to providing_ orientation informa-
,

a
tion, could have influenced the rating; and that the remainder of

the program would eliminate the concern.

TUESDAY

Tuesday's ratings represented the low point in the workshop.

Participants reflected a clear desire to begin dealing more-

directly with_their own individual 'On-site concerns and issues.

The ratings and comments, supported by staff reactions at the end-

the day, showed a somewhat' restless feeling among some members

of the group. Some occurrences might help to explain this feel-

ing. Some staff were called out of the workshop on various

occasions throu ut the day. Because of-a breakdown of the
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dupliCating machine, the participants had to wait a few minutes
40

for the evaluation -forms at the end of the day. The nature of the

program itself may have been a factor in generating some restless-

ness. Participants wanted to deal with their own concerns. The

range of experience of participants may also have occasioned,

varied reactions. Participants began'to complain about too much

time to read, too much sitting down, and too little practical

application.

-On the other hand, despite these comments, response was quite

positive. It can accurately be said that Tuesday's general

response was less positive, rather than being negative. The con-

cerns expressed on Tudsday were addressed on subsequent'tays,

since the workshop from Wednesday-through Friday focused,on these,'

concerns.

WEDNESDAY

Generally, the comments for Wednesday were favorable. Parti-

cipants seemed to report that more question and answer, interac-

tion, and local problem discussion time. was provided.

THURSDAY
-./

The overall results for Thursday were again quite positive.

Participants felt that they were actively involved and able,to

begin applying.some of the concepts to their local situation.

2. Estim te of Performance Instrument Findings

This instrument was given ento participants prior to and after
/

the confekence. Fourteen of the participants said they had never

adapted,; utilized, or evaluated a performance-based teacher

education program; six indicated they had done so 1-3 times; two
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participants said they had done so 7-9 timeis; and five said they

had done so 10 dr 'sore times. Basically, it can be said that the

majority of participants had none or very little experience in

the area. This statement is substantiated by the pretest data

presented in Table 4, which shows the participants' estimation of

performanCe on a scale of poor, fair, good, or excellent for each
4

of 13 tasks. The Table presents the number of persons rating

each scale alternative, both pre and post, for the thirteen

tasks. Means are presented for pre- and post-estimate for each

task. The means were derived by assigning a score of 1 for Poor,

. 2 for Fair, 3 for Good, and 4 for Excellent.

As can be seen from the results in Table 4, the overall

group growth for each.task was from an approximate mean rating of

fair to ratings between good and excellent.

3. Final Evaluation Summary

The five major areas of the workshop rated in the "Looking

Back" section of the Final Evaluation were The Workshop (inifn-

eral), Workdhop Materials, Daily Program Surveys, Facilities/

Accommodations, and Staff Participation. Table 5 presents the

results for the workshop, in general.

0
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TABLE 4
i

National Workshop Estimates of Performance
4

Task

Poor
(1)

Pre Post

Fair
(2)

Pre Post

Good
(3)

Pre Post

Excellent i

(4)

Pre Post

Mean

Pre Post

A. At this time, how well
can you perforM (exe-
cute) the following
tasks?

1. Identify the need for
improving alternative
approaches to personnel
development in-voca-
tional education:4 1 0 15 2 10

.

17 2.5

,

3.3

2. Describe the concepts,
and rationale under-
lying the PBTE approach
to teacher education. 1 0 14 1 11 10 2 17 2.5 3.6

3. Describe the nature and
use of modularized
performance -based pro-
fessional teacher edu-
cation curricula. 5 0 .l6 12 -15 ,1 3.5

4. Compare and explain the
differendes between
PBTE programs and tradi -
tional programs of
teacher education. 0 0_ 12 2 14 9 2 17 2.6 3.5
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TABLE 4 (continued)

t.

Task

Poor
(1)

Pre Post

Fair
(2)

Pre Post'

Good
(3)

Pre Post

Excellent
(4)

Pre Post

Mean

Pre Post

.

-5:- Explain alternative
approaches for imple7
menting preservice and
inservice performance-
based teacher education
programs and materials. 10

,

0. 12 2 6

.-

13

.

0 J3

,

1.9 - 3.4
e*

.

6. Assess individual stu-
dent Ineeds and select
appropriate PBVTE cur-
ricular' materials for
meeting the profess
sional preparation
needs of present and
prospective vocational
teachers.

.

10 0 12- 6

.

6 15 0 7

-

1.9 3.0

7. Develop and make opera-
tional an appropriate
teaching-learning
design for implementing
PBVTE curricula compo-
nents in your institu-
tion.

.

10 0 13 4 5 18 0
.

1.8 3.1

,

8.

.

,

Serve effectively in
the teacher educator
role as resource per-
son, advisor; and
evaluator.

.

.

5 0

.

11 2 10 14 2

1:*
,---;

12 2.3 3.3



TABLE 4 (continued)

t,

.9

Poor
(1)

Pre Poit

Fair
(2)

Pie' Post

Good
(3)

Pre . Post

Excellent
(4)

Pre Post

Mean

Pre Post

9. Orient prospective.and
Anservice teachers to -

their role and respc:isi-
-bilities in using '
performance-based

,

curricular materials. 8 13 15 1 10 2.0 3.4

.

10% ,-Evaltiate the quality
end efCectiveness of

t

.performance-basqd
materials in developing
specified profestional
teacher competencies. 8 0 , 16 2 4 20 1.9 3.0

-

Objectively assess a
teacher's ability to
perforM specified
competencies in an
actual classroom situa-
tion.

.

2 0 15 3

.

11 15 0 7 _2.3 3.2

Assist with the train-
ing of other vocational
teacher educators and
administrators who
desire to Adapt, uti-
lize, and evaluate 1,13VTE
curricula. 8

1

1 0 14 4 10 1 15. 2.0 3.6

t
.



TABLE 4 (continued)

Task

Poor
(1)

Pre Post

Fair
(.2)

Pre Post

Good
4_ (3)

Pre Post

Excellent
(4)-

Pre Post

Mean

Pre Post

B.
,

At this time, ho !well
do you feel you Auld
adapt, utilize, and
evaluate PBVTE in an
actual institutional
setting? (Consider all
of the tasks involved.) 8 0

4

13 2

,

7

.

14 0 9

.

i 2.0

.

3.3

1 4,
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Stimulating

Useful to me

Addressed all my
needs as a par-
ticipant

TABLE 5

The National Workshop
(In General)

5 4 3 2

46% 50% 4%
(13) (14) (1)

75% 25% -

(21) (7)

18% 71% 11%
(15) (20) (3)

Contained an 46% 46% 7%
appropriate (13) (13) (2)

amount,of activ-
ities

Provided ample
opportunity to
interact with
others

Met my expecta-
tions

Dull,, drab

Not useful to me

Did/fiot address
my needs as a
_participant

Did not contain
an appropriate
amount of activ-
ities

46% 36% 18% _Provided no
(13) (10) (5) opportunity to

interact with
*others

78% 19% 3% Did not meet_my-
(21) (5) (1) expectations

The participants' ratings of the entire workshop'were over-

whelmingly positive. The lowest rated areas (although,still Very

positive)' were "opportunity to interact with others" and "addressed,

all,-my needs as a pdrticipant".

Workshop materials, as indicated through the daily survey

results, were also received very positively by the participants.

Table 6 shows all "five" and "four" rating- for all three items

in this area.
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TABLE 6

National Workshop Materials

5 4 3 2 1

Well written 75% 25% .. Poorly written
(21) (7)

Understandable 71% 29% - - - Confusing
(20) (8)

Content appro- 71% 29% Content not.
priate (20) (8) appropriate

The Daily Program Surveys also received positive ratings.

'Table 7 shows that participants indicated'the surveys to be both

necessary and useful.

TABLE 7

Daily Program Surveys

. 5 4 3 2 1

Necessary- 39% 43% 18% Not necessary
(11) (12) (5)

Useful to me for 39% 43% 18% Not useful to
providing input (11) (12) (5) me for providing

input

Facilities and Accommodations (Table 8) were also rated

favorably by participants. However, the area which received the

highest rating was the quality of interactions between staff and

participants (Table 9). The perceived high quality of staff-

participant interaction may have contributed to the expressed

desire (as shown in the daily surveys and the final evaluation)

for even more interaction.
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TABLE 8

Facilities/Accommodations

5 4 3 2 1

Excellent 54% 43' Poor
(15) (12) (1)

TABLE 94

Staff/Participant Interactions

5 4 3 2 1

ExCellent 867, 142
(24) (4)

Poor .

Participants provided a variety of responses to both Items 2

and 3, the most valuable and least useful aspects of the workshop.

The most valuable aspects appeared to be the interaction with

staff and participants, discussions, the modular approach to

instruction -which was modele, planning sessions, materials, and

the organization of the Institute. the least useful area seemed

to be,the background information, presentations, and time spent

in these areas.

The "Looking Ai;ead" section of the Final Evaluation form

asked participants to provide input on improving the workshop, if

held again, and also sought information about what further assis-

tance was desired by participants prior to their on-site work-

shops. Participants were asked to sign this page and return it

-separately in order for staff to identify anyone who might need

assistance and the kind of assistance desired. Suggestions on

imprcving the workshop varied considerably, as follows.
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Comments On #4 (How to improve workshop)

Useful suggestions pertained tocdordination of participants' .

time. Possiblya the sequencing of reading time, discussion time,

and presentation time could be rethought. Some comments seemed
4

to suggest that the participants would have,welcomed more hands-on

experiences sooner in the workshop. Considered with the general
it

feelings expressed during the second day (Tuesday), this might

have added interest to the total program. Also, comments seem to

suggest that more materials might be sent to people in'advance of

the workshop (t'he state-of-uthe-art report was mailed to partici-

pants prior to the workshop). However, this could lead to other

problems; i.e., some people would read the materials while Others
A

would not, preconceived notions might grow, etc. Other comments

were varied\as the perc_ptions of the participants.
4

Comments on t5 (Need for furtiler,assistance)

In response to their need for further assistance, participants

.seemed to'feel fairly well prepared.. Six people did not comment.

'others commented that, as of that time, they did not.perceive a

need for any particular assistance. Some indicated that they

would be in a better'position to know this once they were back

on-site and began to prepare for the workshops. Assistance

requested by some revolved around general planning and the desire
4

for staff assistance at the workshop.

Comments on #6 (Ideas to pursue further)

Many respondents indicated that the evaluation area needed

further attention. This,'in general, was the area about HITE in

which the participants seemed least comfortable. Other ideas
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which might be further pursued included the implications of PBTE

for the future of teacher education, more research data following
A

implementation, pros and cons of PBTE, etc.
J

Comments on #T (General comments)

The general comments to the workshop were almost entirely

positive, Positive reactions were given to Institute planning,

implementation, organization, staff knowledge and enthusiasm,

materials, and the overall program.

Conclusions

Based on the results if the Estimates of Performance and the
\

Final Evaluation, it can rea y b seen that although ,Partici-

pants felt from time OD time that more time was needed on certain

topics or for more interaction, their change in mean score on

the estimate of performance indicated that they showed signTcant,

gains on all items and that they felt confident to implement uch

programs at their institutions. .From the trend of responses from

Monday through Friday, it appears that the daily program surveys

were utilized and participants concenis were remedied to a great

extent.

From the general comments made about the national workshop

and the overall ratings received, it can be modestly concluded

that the workshop was well planned and executed. A few partici-

pants stated-that the workshop was one of the best planned and

b nducted workshops they had ever attended. It appears that the

p rticipants were more than satisfied and that the workshop objec-

tives were successfully achieved.
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Institutional (On-Site).Workshops.--The purpose of the

on-site workshop evaluation procedures were basically the same

as foi the national workshop except that the daily program sur-

t,

veys were not used due to the shorter length of these workshops.

An Estimate of Performance instrument was administered on a pre/

post basis to determine the extent to which Participants fe) lt

they could perform tasks necessary*to.implement a performance-
.

based teacher educayion program, and a Final Workshop Evaluation

Fotm was administered at the conclusion of each workshop to

obtain information about the overall quality of the total work-

shop and to determine what, if any, assistance or information was

needed by participants prior to the on-site workshops at their

respective institutions. Both of these instrurnts were similar

to the national workshop evaluation forms, copies of which are

presented in Appendix J.

1. Estimate of Performance Findin4s: On-Site Workshops

Because of the detail that would be involved in presenting-

both'pretest and post-test scores for each of the workshop objec-

ti.N4d for each of the ten institutions, only general summary com-
.

ments are included in this report. Regarding_the question "At
.. _

.,

this time; how well can you perform (executd) the following tasks",

. .

most participants responded' at either the poofr or'fair level of
t ,

performance for all eight of the PBTE related tasks on the pretest.

On the same Question on the post -test, at the pnd of the workshop

most respondents felt their ability to perform these tasks had
..

improved to the good to excellent level. Very few of the partici-
... 4

pants had ever adapted, utilized, or evaluated PBTE materials in
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an actual institutional setting before, as indicated by the 60-

80% of the participants who said they had no such experience to

the second question on the Estimate of PerfOrmance. Responses to

the question "At this time, how well do you feel you could adapt,

utilize, an(-1 evaluate-PBTE in an actual institutional setting"

also show significant gaLs. Pretest responses on this item were

in the poor to fair range for the majority of respondents and on '

the post-test in the good_to excellent range for the majority.

. Final Workshop Evaluation Results: On-Site Workshops

Highlights of the ten on-site workshop final evaluations are

presented in Table 10. The reader should keep in mind that many

factors were operating and influencing the outcomes of the ten

on-site workshops: Generally, however, it can be said that par-
_

ticipants were more than satisfied with most aspects of all the

'workshops. It should be noted that for two of the workshops, the

mean scores on a five point scale were 4.0 or higher for all

eleven of the sub-items. The mean scores went below a mean of

3.0 on only two items at only one Of the ten workshops. The

weighted means* across all ten of the workshops reveals that all

items except two received a mean rating of 4.0 or higher. The

highest weighted means were given to the "staff/participant inter-

actions" item (4.5), the "understandable" workshop-materials item

(4.5), the "well-written" workshop materials item (4.4) anti the

"content appropriate" workshop materials item (4.4). The lowest

weighted means were received on the "addressed all my needs as a

participant" item (3.8) and the "contained an appropriate amount

of activities" item (3.9).

*The weignted mean was obtained by weighting each of the indi-
vidual workshop means by the number of participants involved;
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TABLE 10

On-Site Workshop Final Evaluation

Institutional Workshops*

I I/ ---, I
4k. i qh- -vk At,

1 Ak , --At.
tO / rst CO

, 0) , (V i Oi / (1) / / 0./ / ei / Q., a.) 0
4..., 4., -LJ I 4.1 1 4.1 4.1 4.1 4.1 4-4

r

i /

C '.01

1 *P-1 *^I ',"I i *1
CO CO ,' CO CC , i;)1 ii & i01 / 01 I

,

A. The Workshop (in general):

5 4 2 1

-r i

1. Stimulating Qull,Drab 4.2 4.1 4.4 4.3 3.9 3.0

2. Useful to me Not useful to me 4.44.1 4.4 4.5- 4.1 3.1

3. Addressed all my Didn't address
needs as a par-any of my needs
ticipant as a participant 3.6 3.5 3.8 4.0 4.1 2.4

'

4. Contained an --Contained an
appropriate inappropriate
amount of amount of
activities activities 4.2

-

3.6

.

4.1 3.5 3.8 2.6

5. Provided ample Provided no
opportunities opportunity to
interact with interact with
others others 4.2 3.8 4.2 4.5 4.113.4

6. Met my expecta-Didn't meet my
tions expectations 4.4 4.1 4.1 4.3 4.0 3.1

o

4.1

4.7

4.2

4.3

4.0 3.5

4.2'4.3

4.0 4.1

3.7

3.9

0

4.0

4.2

3.4 3.8

4.0 3.3 4.3

4.8 4.4 4.3 3.9

3:9

4.2

4.5 4.0 3.5 3.9 4.0



TABLE 10 (continued)

.Institutional Workshops*

c/)

4:6

4.6.4.5

4.4

4.3

4.614.2,4.4

ct)

4.6 4.6

4.7

4.5 4.6

3.8 4.3

C.

1.

.t`f
1.

The Workshop Materials:

4 3 2

11 written Poorly written

nIdetstandable 'Confusing

Content appro-Content nat
,A

pr iate appropriate

F4ti s Accommodations:

Excellent Poor

/Participant Interactions:

Ewe pent Poor

*Results are reported as than scores

-**Results are reported as weighte,sPmeans

6l

4.0
01

c/3 c0 c0

4

4.5

A.5

4.5

4.3

4.5

4.1
".1

4.3 3.1 4.5 4.7 4.2 4.5 4.4
1.

4.6 3o0 4.9 4.6 4.2 4.5 4.5

4.4 3.3 4.7 4.0 4.5 4.4

3.9 4.0 4.2 4.2 3.8 4.6 4.1

4.6 3.7 4.9 4.4 4.2 4.5 4.5
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The followinc items reflect the general nature of the

responses given to the open-ended questions-on the Workshop Final

Evaluation Form. Any respunz:e listed was given at least two

times across the ten sites.

# Responses

2. Most valuable aspects of the workshop:

a. Materials 19

). Group interaction, discussion 16

c. Role- playing 8

d. Instruction in PBTE 7

e. "Doing" 7

f. Well organized 5

g. Information 5

h. Participation with staff 5

i. Getting road map -for implementation 4

j. Recognition of dichotomy between vocational
education and new concepts_of teacher
education 3

k. Explanation of on-site project 3

1. People--friendly atmosphere 2

m. Quality operation with simplicity 2

n. Exchange of ideas between college Ind
high school people 2

3. Least useful aspect of the workshop:

a. None 6

b. Too much time on explanation and
justification 5

c. Role-play 4

d. Background information
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e.

f.

g.

h.

# Responses

First general session

Slide-tape presentation

Review of state of tie art

Review so much familiar territory

3

2

2

2

4. How can this workshop be improved?

a. More time 6

b. More and better visual aids 4

c. Limit to 1/2-1 day, condense 3

d. Move faster 3

e. None 3

f. Send out materials (X-102) beforehand 3

g. More group discussion 2

h. 'Schedule when faculty is not in class 2

i. Don't know 2

5. What kinds of additional information do you need?

a. Don't know at this time 15

b. None 8

c. Mare modules to review

d. My own resource person--someone to turn to
from time to time

8

e. More information on TPAF 2

f. More detailed explanation of individual roles 'y ---2----

6. What particular ideas or issues related to the
workshop would you like to pursue further?

a. Evaluation of PBTE down to secondary teachers
fa

b. Further development of modules

c. How to implement (cost) practically
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/

d. Credit or vocational clock hours 3

e. Work with individual modules in the field 3

f. Workshop for resource people 2

g. Exchange of management ideas later in
the year 2

7. General comments and recommendations:

a. Good 7

b. Thanks 7

c. Excellent 6

d. Well done--very good experience 6

e. Staff did an excellent job 6

f. Information--learned a lot 4

g. Well organized 3

b. Worthwhile--beneficial 3

i. Very well handled--professional 3

# Responses

1
Data on-Formative Evaluation of Institute Products

-__

The two evaluation consultants employed to design and help

conduct thil national workshop evaluations were also.asked to

design two formative evaluation instruments for use in obtaining

feedback regarding the two major products of the Institute. Hence,'

a Formative Evaluation Instrument for the Performance-Based

Teacher Education: The State af.the Art--General Education and

Vocational Lducation and a Formative Evaluation Instrument for

the Guide to the Implementation of Performance-Based Teacher Edu-

cation were prepared.
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Both of these formative evaluation instruments consisted of

three parts designed to elicit reactions and suggestions from the

ten site coordinators and selected resource persons that would be

useful in revising the documents prior to final publication.

Part I consisted of several items asking for an overall rating of

each document, Part II asked for specific rating's and comments on

major sections of each document, and Part III ask6d for 'summary

comments. To provide the interested reader with some infcrmation

about the feedback received, Table 11 presents a summary of the

overall ratings (Part I) given to the state-of-the-art report and

Table 12 presents a similar- summary of the ratings given to the.

implementation guide. Many valuable suggestions foi- revision of

these documents were received
-9
from Parts II and III of the instru-

ments. 'These comments were utilized in preparing the final pub-

lished version of the reports.

F-
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TABLE 11

Overall Rating of the Field Test Edition
of the State-of-the-Art Report

aik

Factors Affecting Product Usefulness

Qality of Product With
Respect to This Factor

5 4 3 2

Item
Mean

'MR

1. The document is written in a professional
manner. 8 7 1 1

4

4.3

2. The state of the art of PBTE.is presented
,thoroughly enough to be useful. 9 9 4.5

3. The state of the art or present conditions
related to PBTE are adequately documented. 6 12 4.3

4. Thelocument shows a total grasp of major
cone rel'ated to PBTE. 8 3 4.3

5. The document shows a comprehensive view of
kal7 developments. in PBTE to date. 10 7 1 4.5

- 6. Concepts are arranged in a logical qrder.
The progression of ideas is easy to follow. 9 7 2 4.4

4

7: Concepts are presented in a clear and
understandable manner. 10 6 4.4

t-



TABLE 11 (continued)

Factors.Affecting Product Us fulness
*.

Quality of Product With -
Respect to This Factor

5 4 3 2 1

Item
Mean

8. Writing style in=consistent. 11 6 1
/

4.5

9. The document holds the reader's interest
and attention.

---- 4 9 4 4.0

10. PBTE is satisfactorily defined. 7 9 2 4.3

11. Materials and concepts presented will be
useful in developing and/or implementing
a PBTE program. 4 8 4 3.9

12. Contents of the document are appropriate
fOr persons not experienced in PBTE as
well as those who are experienced.

.

4 9

.

5 3.9

13. The recomniendations made flow from and are
supported by the materials contained in the
document. 6

.

13 4.3

14.

.

The document avoids jargon and unnecessary_

i

technicaleterminology. 8 8 2
.

4.3

15. Due credit is given to ideas developed by
others. v -13 2. 4.6
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TABLE 11 (continued)

_

Fac,tors Affecting Product Usefulness
r

Quality of Product With ,

Respect to This Factor
.

3 4 3 ;,e 1

Item
Mean

A ,

16. Significant research and program development
efforts have been identified. 7 7 4 4.2

17. ,Significant research and program development
efforts haVe been adequately described. 6 10 2 - 4.2

ro.
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1
Overall Rating of the Field Test4Edition

of the Guide to Implementation

TABLE 12

, .

Factors Affecting Product Usefulness

Quality of Guide with
Respect to This Factor

_ ,

5 4 3 2 1

Item
Mean

1. The topics covered in the Guide are important,
and are of concern to those implementing PBTE. 6 4 4.6

2. The topici are hovered adequately for a
document of this type. .

.

2' 48 / 4.2

3. The content is organized and presented in a-
lagical sequence. .

. 5

i/
.

5 4.5

4. The structure of the- Guide permits ready,
reference for continued use. ,

8 1- 1 4.7

5.

,

-The infotmation is at the correct level in
terns of the knowledge' assumed of the reader.

.4
6 4

=

4.6

6. The informatibn is Specific
c

an& complete
enough to be potentially usefutl. , 2 8. 4.2

-7. The recommendations for action arepia64cals
and -helpful., i *

i

5 4, 1

.

4.4

t. 8



TABLE 12 (continued} .

.

,

Factors Affecting Product Usefulness ,

-:7 ,5

Quality of Guide Wi ;i
Respect to This Factor

,

4 3 2 1

Item
ma!an

8.
. - .

There isa proper balance between the general
discussion of PETE and specific comment on
The Center's modules. , . 4

..

3 2-

f

4.2

. ,

Effectiv procedUres for_implementing The 1
Center _- modules- ate adequately explained. 2 8 4.2

10. The roles of personnel involved in impler
menting PETE are adequately presented. 4 6

..

4.4

.

The vritinc is generall' reauable and clear.-
#

8 2 4.8

.

12.
.

The' fundamental concepts are presented
understandably. 6

.

3

_

4.3

i, "e=chnicai terms are defined and unnecessary
?.11 ,:on avoided. 5 4 1

.......--

4.4

14._ Repel and _edundancy are avoided.
_ .

5
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3 2 4.3



CHAPTER VIII:

OTHER ACTIVITIES

While most of the major activities directly associated with

the 1975-1976 Institute have already been described elsewhere in

this report, the development and use of Joint Agreements has not.

In addition, mention has not been made thus far of what might be

called projects and activities related to the Institute. A good

number of PBTE training and other teacher education staff develop-

ment activities have been planned and conducted which are, at

least in part, outcomes of the National Institute.
V

PBTE Related Projects and Activities

An analysis of the final reports from each of the ten sites

reveals that seven of the institutions have planned and/or con-

ducted one or more PBTE re'ated efforts. These projects include

such activities as feasibility studies, research projects, aware-

ness training projects, resource person training projects, and

inservice education projects for teachers using PBTE materials

and procedures. The six institutions reporting related efforts

and a brief description of those efforts follows.

University of Nebraska-Lincoln - Two specific efforts were
reported with others in the developmeni stages:

1. The University of Nebraska has worked closely with the
State Advisory Council for Vocational Education in
giving leadership to the development and operation of a
statewide staff dev.lopment-and certification program
for post- se'oniary instructors in Nebraska, with the
use of a selected number et priority PBTE modules as
one available option,for preparation.

2. A rBTE awareness workshop was planned and-conducted in
= October 1976 for all interested vocational teacher

educators in USOE Region VII.
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University of Vermont - Two statewide EPDA supported projects
were reported:

1. A statewide project was planned to assess the profes-
sional development needs of vocational teachers. -PBTE-
competencies will serve as the basis for identifying
these needs.

2. An inservice education workshop will be conducted to
prepare local field resource persons throughout the
State of Vermont for the use of PBTE materials.

lniversity of Tennessee A state EPDA ,supported inservice educa-
tion project sill involve approximately 150 teachers and six,
schools in Tennessee during 1976-77 with PBTE modules being
the major medium of instruction. In addition, leadership
personnel from another ten schools will be given an .orienta-
tion to the project with the expectation that they will
become involvedin future training efforts.

University of Minnesota One specifiC state EPDA program activity
Was reported that involved'ah expOnation and discussion of
competency-based teacher educatiof and the PBTE program-at a
statewide confereAce. -

University of Arizona - The home economics teacher education
department reports conducting.a.mini-research project,
comparing two groups of teachers--one without and one with
experience with the PBTE modu es--on selected variables to
provide information for a dec'sion about adding a modularized
evaluation course. -

Central Washington State College - The site cooreepator reports
the conduct of a PBTE feasibility study in cooperation with
the State Board for Community College Education and the Com-
mission for Vocational Education. Also reported was the
offering of off-campus vocational teaching methodscourses.

Statetini=sityCoL129LatA.1122 - The &liege reported plans
for conducting a statewide grientation program to 'Toster the
development of PBTE programs and indicate their plans to
utilize the modules in designing a PBTE system for the
Vocational Division.

addition to the specific'activities noted, all of the

in?titutions indicated that 'they would continue use of the PBTE

materials and that they would 'n a variety of ways continue both

their planni'ng for use of the materials and their preparation of

others as resource persons.
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Joint Agreements'

A Joint Agreement or'memorandum of understanding outlining

the responsibilities of each participating institution including

the respective,state cepartment of education and The Center, was

prepared and signed by 9fficial representatives of all the par-
.

ticipating:agencies. Institute staff feel this businesslike'pro-

cedure helped to clarify theroles and respon{lities of everyone

involved and concerned. While'no serious misund+rstandings ever

# arose,'it may well have been because the Joint Agreements were

developed and signed.

F
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CHAPTER IX:
STAFF EMPLOYMENT, UTILIZATION, AND DEVELOPMENT

Center Institute Staff

Robert E. Norton, Institute Director and Associate Director,
Professional Development it Vocational Education Program

James B. Hamilt9n, Research Specialist and Director, Profes-
sional,Development in Vocational Education Program

Glen E. Fardig, Research and Development Specialist

Lois G. Harrington,' Program Assistant

. Karen M. Quinn, Program Assistant

Janet Gill, Graduate Research Associate

Debbie Parsley, Typist

Susan Ryckman, Secretary

Evaluation Consultants

4

RaymondD. Hinrichs, Division of Planning and Evaluation,
. Ohio State Department of Education

H. John Landis, DiVision of Planning and Evaluation, Calif.
State Department of Education'

Staff Development'

'Three project staff members received considerable on-the-job

training in conducting PBTE wor*hops. All project staff-improved

their own knowledge and skills in PBTE by.the extensive review of

literature and materials that involved all staff members. No-

formal inservice training sessions were necessary, and hence, none

were concucted. cf.
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CHAPTER XI:
SURD" ARY ANI5 CONCLUSIONS

4

I'

From all of the evidence available, 4ti* appears that all of
4

. the objectives of-the 1975-1976 National Institute for Performance-
,

Based Teacher Education, were successfully achieved. A large nuM-

ber of vocational teacher educators and other decision-makers

were trained in the concepts of PBTE and the curricular materials

available. The curricular materials were field tested success-

fully in a wide variety of institutional settings, with both pre-

service and inservice teachers, with secondary,-post-secondary,

and adult teachers, and in each of the ten USOE geographic-regions.
a

While all ten of the institutions involved indicate that they

plan to continue the use of PBTE concepts and materials in a

variety cf ways, it is necessary to point out that the job of

converting vocational teacher eduCation programs-to PBTE has only

begun. Even within the institutions already involved, much more

planni g and implementation work needs to be done, if PBTE is to

reach its fullest potential. It must be remembered that the major'

objective of this Institute was -.o prepare teacher educators to

adapt, utilize, and-evaluate nel PBTE curricular materials and

concepts. That has been done.successfully, and with very posi-

tive reactions to both the materials and concepts. And in each

of the ten cooperating institutions, an experienced and knowledge-

able cadre of PBTE users exists that can vld _should be utilized

to help prepare othes who wish to convert their programs to PBTE.

The teacher educators and t achers involved in the Institute

have demonstrated that PBTE concepts are workable and that high

73
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quality materials are available. The objective now must be to

further institutionalize PBTE in the colleges and universities

already involved, while at the same time we must begin to train

and prepare large numbers of personnel from the many additional

&
teacher education institutions that need to become involved in

installation efforts. While training and implementation efforts

continue, we must also seek the answer to many questions about,

the comparative effectiveness of PBTE versus traditional teacher

education programs, the cost of PETE- program installation,and

operati3nr-alternative evaluation Procedures and instrumentation,

and the many other PBTE related questions which need further

research and development work.

The following is a list of the major outcomes and concluSions
I

of the Institute:

1. A cadre of.214 vocational teacher educators in ten geo-
graphically diverse locations Were prepared as PBTE
resouice persons to adapt, utilize, and evaluate PPTE
concepts and materials during the national workshop.and
ten institutional'workshops.

2. Over-440 persons concerned about teacher education were
,provided with PBTE awareness training.

3. Approximately 1680 vocational teachers received some
professional training through the use of the PBTE mate-
rials that were evaluated during the 1975-1976 academic

4. The national and institutional workshops were planned
and conductel using modules (X-101 and X-102) as the
medium of instruction so as to model for the partici-.
"pants the type of instruction that they were in turn
expected to utilize with their students.

5. The evaluation feedback from both the national workshop
and the ten-nstitutional workshops indicate that all
workshop objectives were met to a high degree.
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6. Two products that should be of considerable value to
other PBTE trainees and implementors, the state-of-the-
art report and the guide to implementing PBTE, were
developed, field tested, revised, and prepared for
publication. .

7. All ten of the participating institutions indicated'
plans for conducting .further resource person and/or
awareness training programs.

8. Seyeral state (and at least one regional) level PBTE
projects were initiated as a direct result of the ten
institutions involvemen,t in the Institute.

9.. All of.the cooperating institutions met their training
and PBTE materials testing obligations satisfactorily,
and have to.varying degrees begun.the task of implemen-
tation. ,

10. -.All ten of the cooperaLing institutions 'have indicated
their intention to continue using the PBTE materials .

tested. .Many have specific plans for converting-certain
courses, workshops, and other training activities either
totally or partially to PBTE.

,

r

4
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APPENDIX A

Description of the PerforMance-Based Teacher Education
Curricular Materials Materials Used in the Institute

4
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C

DeScription of-the Performance-Based Teacher Education
Curricular MaterialslIsed in the Institute 6

The performance-based teacher education curricular materials
(modules) which were used as the basis for instruction in the
Institute were developed as part of The Center's Performance-
Based Curricula Program during the period August 1971 to March
1976. This appendix describes the research base-thich provided a
solid conceptual framework for development of the modules, the
general nature of the modularized materials, .and the extent of
their field testing and revision. Fox a graphic overview of the
various major steps involved in the total research and develop-
ment effort, see the illustration on the following page.

. Research Base

The research base-for the Performance-Based Vocational
Teacher Education Curriculum was developed in two major phases,
and involved-approximately 1,100 persons at the state department,
university, and school levels. In yhase I, the oerformance
requirements of teachers of convention Cational programs,
namely agricultural, business and office, distributive, health
occupations,-home economics; technical, and trade and industrial
education, were identified. An occupational analysis (intro-
speCtion, and interviewing of maser teachers and vocational
teacher educators) of seven service areas resulted in
nary list of 237 tasks.

The tasks were then examined and rated by a 21-member panel ,

representing each of the seven service areas and-,:169 states.
panel identified, important common and unique tasks by service
areas. Two hundred and twenty-six of the 237 tasks were deemed
important to the successful vocational teacher, and 94 percent
were of common importance across two or more service areas.

Next, a national critical incident, study involving 750
teachers identified 30 additional tasks-and verified the impor-
tance of 226 existing competencies. See the illustration-which

_follows for a graphic illustration of the steps and findings
involved-in both Phase I and Phase II of the research.

Phase IIinvolved
J

identifying the pertkormance requirements

'-ea-rnin g home economics, orrice occup tions,
of teacher-coordinators of cooperative procOams,
agricultural, wage

*

specPal needs, 4nd -trade and industrial education. A-to*al of
385 tasks, including tho4e identiffe0 in Zhase I,- wersrlidentified
through introspection,and_intervieW techniques. * 6,

A 300-member national task force of outstanding teacher-;
coordinators (50.from each of the six areas) rated the tasks as
to- their importance'to'the successful teacher coordinator, All
385 tasks were deemed imporEant, and 92 percent were of common--
importance across two Or more service areas.
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7ERFORMANCE-BASED VOCATIONAL TEACHER '-EDUCATION CURRICULA

Analyze Vocational
Teacher Performance

..1LUENNWWL-,77-,

Research
Phase

Analyze Vocational Teacher-
Coordihator Plrformance

'ts

Merge Required.'
formance ElemAts

ir

fl%

Organize Performance
Ellments into 10 Categories

-s

Devefbp Criteria"%.,for Each
'PerfOrmanoe Vlemen4

/

Cooperative Development
of Prototype Modules

Conduct
Psychometric
Refinement,

- - - ni; of Missouri,
nd The Ceptef

Conduct
Preliminary_

Testing

Development
And Testifig
Phase

a1 Revise Module

Conduct Advanced
Testing

Refine Module'

Dissemination
and Implemefitition
Phase,

Utilize_Materials
in Preserilice-"
Vocationil'Teacher

4r, Education Programs,

7

Disseminate MateriM
..: And Assist
ith Implementation

Consultant
Module
Reviews

I

Utilize Materials
Inservice Vocational
Teacher Education
Programs`

THE CENTER *- VOCATIONAL EDUCATION
The Ckso Woe Unsvorsita 11140 Remy Road Columbus OJ'o 43210

79,



REStAR1 H BA' I I OR Lk! ur:i; RA tU VOtP I IONA( I

Phase I IdintifIcatIun of i or il,r r, ant L,
Requirements of Teachers_ of
Conventional- Vocational VrOgram,

Occupational Teacher Tasks
Analyses of RequA red in
Seven Service Seven Service
Areas reas

Analyses Merged

Tasks Rated
by Panel

National
Survey
of Critical
Incidents *.

t

237 Teacher
Tasks in 10
Categories

94*. Common

61 Uniclue

226 Important

30 Additional
Tasks Identi le
(Total 25t

l'oase 11
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Aeetiny or
leacher

Coordinator;

385 Tasks
Identified
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The tindinus of Phases I and 11 were then merged into one (3
compiehensive list of 390 performance elements for all teachers
of vocational education. After refinement by. project staff,the
384 performance elements remaining were organized into the fol-
lowing ten professional catt.Jgories:'

- i-ociram Planning, Development, on
Instructional Planning,
_Instructional Execution

- Instructional Evaluation
Instructional Management
Liidance

.;_heel_-community Relations
StudentXocational Organizations
Prafessional Role and Development
Cootdination

valuation

4-

Finally, a set of nerformance-oriented general objectives sueci-
tying the task and the general criteria for evaluating a teacher's
performance of the stated activity was developed (Cotrell and
others, 1972).1

Development and Validation of Materials

Following verification of tyre 384 performance'elements iden-
tified in the research, work was initiated to develop the rTces-
sary curricular materials. The materials are especially designed
for use in implementing performance-based vocational teacher
education programs for all vocational service areas, at both the
preservice and inservice levels. The curricular materials are in
the form of individualized learning packages, or modules, each of
which-has as its base one or more of the 384 performanoe elements.
By basing the modules on the verified elements, there is solid
assurance that the objectives of the modules actually represent
competencies nee4ed by vocational teachers.

To further ensure that the'modules reflec't the actual needs
of vocational teachers and that the modules appear to the user as
likely to deliver on the objectives, the module development pro-
cess was steuctured so as to ensure maximum involvement by persons
in real world settings. Each module as initially developed in
cooperation with persons at institutions and agencies representa-
tive of those who will eventually use Quality control proce-
dures were built into all steps of this process.

1Calvin J. Cotrell and ethers, Model Curricula for Vocational and
Technical Teach'er Education: Report No. V, general Objectives,
Set II. R&D Series No. 78 (Columbus, Chic: The Center for Voca-
tional Educafion, The Ohio State University,°1-972).
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_Briefly, the development process involved (1) development of
'118ipprototype modules at two university sites: The University of
Missouri at Columbia, and Oregon State Unliversity'at Corvallis;
(21 review of each module's accuracy and acceptability by teams
-of teacher educators at both sites ,representing all vocational
service areas; (3) review of each Module by Center staCfm(4) revi-
sion of prototype 'mOdules by Center stiff using all reviews "as a
basis for Changes made; (5) preliminary testing or each 'revised -

module by Len or more stud nts at one or more universities;
(6-) review of each module's usability and effectiveness by, stu-
dents and teacher educators involved in teSti-ne the module -;
(7) review of individual mociules and categories of modules by
independent consultants and subject matter experts; {8) psycho-
metric refinements of the objectives and assessments of each of
the 118 r-odules by-the California.Testing Bureau of McGray.-Hill;
(9) revision of tested modUles by Center staff and independent
consultants using all reviews as a basis for..Fhanges made;
(10) review of each revised module by Center stuff; and (11) final

- preparation of modules for advanced testing.

Throughout this rooperative development process, inputs by
faculty and students in actual teacher preparation situations
have materially influenced both the format and content of the
modules. input received from-the consultant reviews and prelimi-
nary testing was placed in the revision file and used as the
basis for major t-yi\ion of the module content and format by
Center staff and consultants-, using a rigorous revision process.
This revision by teams of teacher educators and curriculum
developers was completed before the modules were advanced tested,
by the ten National Institute sites and selected other institu-
tions.

Based on the input received, seven major' changes were made
in the modules. First, users and reviewers indicated that better
directions were needed. For example, students should not simply
be told to "role-play," but should be given complete directions
for how to do it, itcluding/a role description to guide anyone
playing a role outside his /tier own frame of reference. Users had
a tendency to "get lost" in/ the modules, in that directions for
where to qo next after comOleting an activity were some',_imes
missing or unclear. The revised modules include complete and
clear directions for how to use the modules and how activities
are to be accomplished.

Second, it was felt that front-to-back sequencing of the
modules would make them easier tO use. Users complained about
the constant l'flipping back and forth" necessitated by separating
the information sheets and feedback devices from the learning
experiences in which they were to be used. In the revised_modules
all activities, information sheets, and devices are sequenced in
the order in which tney are to be used.

Third, users and reviewers indicated that the moduls should
be more self-contained. Some users had difficulty locating and
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obtaining out-side ryferences required for completion of the learn-
ing experiences: Overall, i,t was felt that including as much of
the neoessary,inforirption as possible within the covers of the
modules would increase its usability. Thus, with few exceptions,
the revised modules contain information sheets covering.the per-
formance to'be achieved, and,seldom require-the student to go
outside resources.

fourth, feedback indicated the necessity for, alternate activ-
ities when learning exnerienc6:s require. the U90 of peers (e.g.,
for role-playing). Some userA, particularly inservice teachers
had difficulty locating peers to work with. The ievised modules
always provide an alternate activity (often in the form of case
studies to which thc- student reacts) when all activity calls for
working with peers.

rift h, users and reviewers called for more flexibility and
indiYidualization in the form oE motional activities. Thy revised
modules provide enrichment (e.g, a suggested outside reading
which goes into the. topic in more depth) and/or clanifving (e.g.,
viewing a videotape of a teacohef erforming the skill; discussion
of concepts with peers) activities -for-for those who desire or need
them.

The sixth malo'r change was the addition of symbols to hetR
guide the student through the-Module, and illustrations in the
information sheets to'provide visual reinforcement of concepts
and make the module more attractive. While these additions were
not specifically asked for by users or reviewers, it was felt
that they were consistent with otter ehanges made to increasC
module usability and clarity.

Finally, users and reviewers indicated a need fdr some
recombination of elements_ For e'lample, it was felt-that some
modules within the student vocational organization category
covered skills which were-too minute td warrant separate modules;
in thisAcase, the number of modules in that category was reduced
from 16 to 6. As a result of recombination of performance ele-
ments, the original 118 modules ha,,e been reduced to J00.

The module format is standardized into four majbr components'
(1) Title Page'; (2) Introduction; (3) Module Structure and Use;
and (4) Learning Experiences. Some learning experiences provide
students with the information and 1:Ackground knowledge they need
to perform the competency. Other 1.3arning experiences give stu-
dents tile opportunity to ractice the competency in a simulated
situation.' The final learnt experience vlways requires the
student to demonstrate in an actual school situation that he or
she has achieved the competency described in the terminal objec-
tive of the mochkle. Each Yearning experience includes devices
which allow the students to get immediate feedback on his or her
progress. _ See the following,page for an illustration of the typi-
cal instructional sequence for CVE modules.
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MEETING OF NATIONAL PLTyNNII,IG GROUP
FOR THE

NATIONAL INSTITUTE FOR PLRFORMANCE-BASy ' ,ACHLR EDUCATION
-July 30-31, 1975

Purpose: Tc _nivistc the instituto Staff durind CI1ti a planning
and decision-makin,4 Periods.

Specifilc ubjectives:
%

1. o become acquit ted
tcd material

ith CVE's PIVIT: curricula and

To make reciammendations on the selection of Institute
particiliants.

3. 'Ic) advise on the selection of trai
the sequencing of activities for t

4. To review and make recommendations
tVdhnical assistance procedures.

j strategies and
Institute.

regarding follow-up

5. To review plans for and make recommendations
the:

a. State-of-the-Art Report
b. PETE Implementation :7,uide
c. -Resource Person Guide

PerformanceBased Curricula Program
The Center for Vocational Education

The Ohio State University
1960 Kenn" Road

Columbus, Ohio 43210

86
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AGE4A

Wedlitissia;L21111LL,12±1L)

a

. O a.m.

9:30 a.m.

9: n.

Introductions
Welcome Co CVE
Purpose of Meeting
Institute Activities to Date
An overview of CVE's Program

Coffee break

,)rientation to PISTE Curricula

The Research Bas
Cooperative De.velopment

- Preliminary Testing, and

Bob Norton
Jim Hamilton
Bob Norton

10:20 a.n. Review of Sample Module Lois Harrington
Karen Quinn

Questions

11:00 a.v. Advanced Testing
Eva= luation Instrumentation
Procedures .

11:30 Lunen at Jai Lai

1:13 p.m. Peview Advanced Testing Guidelines

1:30 p.m. Review Institute Applications

Peview of Selection Criteria
- Discussion of Review Procedures
- Individual Reviews and

ommendations

3:00 p.m. Coffee svailabre

3:30 p.m. ze Recommendations

3:4G Preuarakioit of the State-of-the-Art
Repor

Pr cedures Lois liarrington
Progress Jan Gill
Questions and da Lions

4:40 p.m. Tour of 1960 Kenny Road Facilities

5:00 p.m. Return to Stouffer's University Inn

6:00 .m. Dinner - Chatham Room at Stquffurs

7:15 p.m. An overview CVE's Mission nd Shelby Price
Program

8 7 1 01
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Thursday' July 31, 175

8:00 a.m. Ln Stout for 1,o11,y

8:30 a:M. Picsenta ti on of Student Guide

Questions and Recorruitendations

9:00 tlieparation of Resource Person's
C,uide

9:30 a:m.

10:00 a.m.

10:15 a.m.

( un o I iu Re comrq,9-n tion

Tour of 140U Road Facilitie:-3

C o te fee' lire a k

Preption of Culdc: to Imple-
rentation

QUOS- s_and IZec orilmendatiC , is

a.m. at_OSU Golf Lour:

1:15 p.m. review of Tentative Agenda and
Pro7.7edures for Worl?snop

- Topics
Strategies

- Sequence
Quetions and ecowmendi-.t]ons-

Bob Norton

.dim Hamilton

a

glen Fardiq

',cab Norton

2:00 p.m. Re.:iew of Tentative Agent_:a For On- miHamil n
.sito (0rientaticns

Topics, Strnte,jies, and
Sequen'co

Questions and Recommendations

.eview_ of Plans Ful.low-up
clinic, it Assistnnce

Questions and i:ecommendations.

2:40 p.n. tlrap-up

Next Mcetin9
- Keep,in Touch

3:00 urn

88
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THE CENTER FOR VOCATIONAL EDUCATION
The Ohio State University 1960 Kenny Road Columbus, Ohio 43210

Tel- (614) 486 3655 Cable CI VOCEDOSU/Columbus, Ohio
4r.

June_ 15. 1975

it

t

We h,_Ive been notified by the U.3. Office of Education that
The Center will soon be receiving a contract for conducting the -

National, Institute, for Performance-Based Teacher Education (PETE)".

To allow as .111ch.time as possible for the nomina'tion and selection
of the test qualified ptrticipants and institutions, we need 'your

..as-4-istance at this time.

Please read enclosed brochure which describes in
considerable detail the objectives -of the 14 month Institute, its
major,activities, the criteria for participation, and important
deadline dates,. If, after carefully considering the objectives
and select ten criteria for the Institute, you feel one institution

involved in the preparation of vocational teachers ;731Thi.n your.

state (or territory) is particularly deserving of nomination,
please conplcte the enc 'iosed nomination form and return it to me
not later than June 25, 1975.

As explained on the enclosed Itominatiell form, you or a
mer.ber of your staff is asked to male a coPlmitment of support and

participation. We feel that 'a cooperative team approach is

essential to the successful implementation _)f- PnTF programs and,
hence, request your active involveTelit should the institution you

nominate be selected as the reqiorial representative. As soon as

we receive your neinsition, application forms and related infor-
mation will be mailed to the contact person you specify. A

t

Your assistance in this import-int nomination and selection'

process is very much apprecitwd.

Enc.! Bro.chL
Nominat on-Form

Sincerely,

a

(oo( E. Norton
Institute Direct6r

es "
. c

re



Prelignmary plans have been formulated by the
vocational department for the implementation
of perlorniailoeVated.setcher educatiod

4 .
. -

-*Although institutions/agencies prepa i, teach
'ers in a single vocational service area 04114 oe

. considered. preference will be giveri'to those
providing preservice and 4n-service teachbr pre
motion in, a number "'f vocational areas

Both large and small vocational teacher educa
Lion institutions will be involved in the imple
mentation process. The Institute staff will review the
applications using the specific selection criteria in
order to identify the most appropriate tuna of par-
ticipants for each of the ten USOE regions

.1)

FOr ddditOrvl: rzfurridtori ah, , t !hc 1(1,t.tol,
please contact

Dr Robert E Norton
PBTE Institute Director
The Center for Vowt
1q60 Kenny Road
CorumbX Ohio 43210
Phone 1614, 486-3654 x 4Llo

The Center does not discriminate against any
individual for reasons.of race,-coIor, deed,
national origin, age, or sex

1u5

,
ep

erNAAlaiNAL INSTITUTE

The National Institute for Performance-Bawd
Teacher nucatioh is sponsored,by The Center ford'
Vocational Education in cooperation with the
U S Office of Education wider the prowsionsof
EPD4 Part F. Section 55 and The Ohio Slate
Board for Vocational Education

PERM CE-BASED
pER EDUCATION-

7-

1



Pose of true triatit-,ivet Institute for
Teacher Education (PBTE1 is to
selected watatKinal teacher edu

n-makers to adapt, utilize, and
nce-based vocational teacher edu-

anto!* ter recuta vittthon their own Institutions The
Se forted teacher educators will be invoked in the
Msfslementation a TUE curricular Materials which
have already beers developed ftir the pyrpo.e of
improving the guilder:if vocational education per-
wnort Pteparit ion

intructional packages_ called modules_ wilt
the primary oasis for instruct...7-i The modules,

e already LnileLgUr,E= fe-E-ETP71.31'r l,eld
teqrNr, are srgneii for use by students .n both_
preservice and al-service vocaticrnat -teacher edit
catg)n_loa-eigfams in all of the var.ous vocational
service areas_ The modules wiii-ch have beenA-esigned
for pie or an rndividualizecrbasis may also be used
air '1"4" aril large grout. i.istrucrional settings The
perforrance obtertrves for the modules focus on

- comPetencies verifieti by The Center for Vocational
EducatTri, resta4rhets ac rnocirrant to successful
yetotionat tq-

.

Upon oompiet-ng all the 'Institute training
act-,vite. each participant w.I1 be able 10_r

Descr(tri the concepts 'and rationale underlying
the- PBTE approach, to teacher'_educa.tion

Pate rta tUre -red use of perfOrmaryce
coal teacier education curricula

. in the differences betvirren_

.'PETE programs aid traditional programs of
teacher education

Explain alternative approaches for implement
Preseuvvce and in service perfo man,ce-be.sett

teacher eduratton programs

'Assess student needs- and -eler.r.
AtOinropt
-he pro -al Prelearatior- rieeris se.,r

W:10 PrOS4?-I've- teachers

r:rcularr materials Ior rner:1

Develpp andrhake operational an appr p
teaming design for wnwernerr.ng

lot mance F3ased Vocational Teacher Education
IPBVTEil curricula in their =specitie.r-setta-4

07

am low criativety WI um 1 711r 1512t1C41101 raw
as resource person, advisor, and evaluator.

Orient prospective and in-service teachers t
a
o

their role and responsibilities in using per
formance-based curricular materials.

Evaluate the quality and effectiveness of
performance-based curricular materials

More .obtectively assess a teacher s ability to
perform specified competencies in actual
classroom situations.

Assist with the training of other vocational
teacher educators and administrators who
desire to adapt, utilize, and evaluate PBVTE
materials

MAJOR ACTIVI--'s

V T major activities of ti-, ,nal Institute
for Performance-Based Teacher Education include
the followinio training and related follow-up activities

0 A national workshop on PBTE concepts,
curricular materials and implementation pro
cedures. The one-week workshop, held iii
August 1975, at Columbus, Ohio included
a team of three participants from each insti
tution and state chosen,

A l',ree-day on-site orientation to PBTE con
cepts, curricular materials and implementation

' procedures at each of the selected institutions
'Members of the Instititaft will assist the
site coordinator in conducting the on site
orientation program. In addition to the work
shop participants, an average of twelve ad-
ditional persons will be trained at 'each of ten
sites.

Individual on-site technical assistance for
adapting art d imnlernenting BYTE programsrarns
Technical assistance will include information
gathered by means of regular telephone calls to
each site, quarterly site visitations by Inc dote
staff and a review of monthry progress ieports
submitted by each site coordinator

In addition to the PBVTE curricular materials and
tmng activities, the Institute staff v ill develop
and make available to participants the followiraj
Materials

PATE implementation procedures guide.

comprehensive institute final report,

CRITERIA FOR PARTICIPATION

Only one team of participants will be selecte"
from each of the ten SOE regions. Each team win
consist of three perso two teacher educators froo
the selected institution and an individual from the
state department of education who has responsibil-

ity for professional development of vocational edu-
cation personnel Selection of the teacher edtoators
and restitutions will occur corcurrently

Criteria for selection of the teacher educators are
twofold

Degree of personal commitment to PBVTE
efforts

Potenbal ability to implement the curricula
within their institution in a performance-
based mode

Criteria for selection_ of the cooperating institutions
include-

The adminAtration and staff of the vocational
department approve of and support the concept
of performance based teacher education'

.

A history of cooperation exists between pro-
fessional personnel in the state department of- -

education and the vocational teacher education
faculty.

I

Evidence exists of the ability of t'-- teacher
education instiution--agency to 11; re
sources (facilities, adequate number of stu-
dents, and professional personnel) to the
implementation of a PBVT program

The instituttontagency has demonstrated lead-
ership in the preparation of vocational teachers

The instttutioii/agency is anxious to work
cooperatively with The Center in training
Personnel to use and evaluate PBVTE materials



Nomination Form

National Institute for Performance- Based Teacher Education

ON.

Institution Nominated

Person to Contact

'Deadline Date--June 25, 1975

. Last First Middle

Mailing address

:'hone

Area Code

Zip Code

Describe why you have nominated the above institution, listing any
-research and/or program developments th4t.have aided you in making
your-choice.

,.

I agYee that if the institution I have nominated is chosen to be a
participant in ke National Institute for. Performance-Based Teacher
Education, I will cooperate with and support that institution in
developing the concept of performance-based teacher educatioh. I

further agree to participate in the National Institute for Performance-
Based Teacher Education including attending the'national workshop to
be held in Columbus during'the last week of August and the on-site
orientation session to be held at the selected institution. '

Signature un(1 a-
EPDA Coordinator

Please complete and mail not later than June 25, 1975 to:

pr. Robert E. Norton
PBTE Institute Director
The Center for Vocational' Education
1960 Kenny Road
Columbus, Ohio 43210
Phone: (614) 486-3655 x 406

" 1 A
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LIST OF INSTITUTIONS AND CONfACT PERSONS BY USOE REGION

NOMINATED FOR PARTICIPATION IN THE PETE INSTITUTE

Region 1

1. Dr. Raymond Ross, Central Connecticut State College
2., Dr. Authur Berry, University of Maine, Portland-Gorham
3. Dr. John Nevins, Westfield State College
4. Dr. Robert Wenig, Keene State College
5. Dr. James C. McCrystal, ithode Island College
6. Dr. Gerald Fuller, Univ4Sity of Vermont

Region 2

7. Dr. Sherman F. Dreyer, State University College at
Buffalo

Region 3

8. 'Mr. Santo Marzullci; Washington Technical Institu
9. Dr. Rutherford Lockette, University of Pittsburg

10. Dr. Dewey Adams, Virginia Polytechnid Institute and
State University

11. Ms. Patricia Stetson, University of Delaware

Region 4

12. Dr. Henry Ziel, Florida International University
13. Dr. George O'Kelly, University of Georgia
14. Dr. Norman Ehresman, Western Kentucky University
15. Dr. M. M. Hawkins, Mississippi State University
16. Mr. Torn Raigwood, East Carolina University
17. Dr. Melvin Miller, University of Tennessee

Region° 5

18. 'Dr.
19. Dr.
20. Dr.
21. Dr.

-Region 6

Jerry Moss, University of Minnesota
Fred Cook, Wayne State University
Aaron J. Miller, Ohio State University
Walter Bjoraker, University of Wisconsin-Madison
_Bessie___Hackett, Illinois State University

23. Dr. Charles Curtis, Louisiana State University
24. Dr. Albert Bettina, Eastern New Mexico University
25. Dr. Lloyd Briggs, Oklahoma State University
26. Dr. Donald Clark, Texas A & M University

Region_7

27. br. Arnold_ Freitag, University of Northern Iowa
28; Dr. Ben Vineyard, Kansas Skate College
29. Dr. W. R. Miller, University of Missouri-Columbia
30. Lr. Hazel Crain, univerItyf Nebraska



Region 8

31. Dr. Harold Anderson, Colorado State University
32. Dr. Nieil Slack, Utah State University
33. Dr. Jim Durkee, University of Wyoming

Region 9

34. Dr. Herbert Langen, University of Arizona!
35. Dr. Lorraine Furtado,-,California State Cailege, Bakersfield
36. Dr. Maurice Ansolabenere, University of Nevada, Reno

Region 10

37. Dr. Jai.tes Bikkie, University of Idaho
38. Dr. Wayne Courtney, Oregon State University

-39. Dr. Duane Patton, Central Washington State College

97
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THE CENTER FOR VOCATIONAL EDUCATION
The Ohio State University 1960 Kenny Road Columbus, Ohio 43210
Tel (614) 486 -3655 Cable CTVOCEDOSU/Columbus, Ohio

June 26, 1975

You and your institution have been nominated by your state
EPDA coordinator as the institution within the state (or territory)
that is most deserving of selection to participate in the National
Institute for Performance-Based 'leacher Education (PBTE). _The
Institute,to be conducted by The Center,is sponsored by the U.S.
Office of Education and involves the use of performance -based
vocational teacher education curricular materials that have been
developed under the National Institute of Education (NIE) sponsor-
ship.

Most state coordinators have nominated an institution that
they would like to see participate,. and since only one institution
per USOE region can be selected, we are now asking the nominated,
institutions to complete an application form which will provide
us with the additional information needed for final selection.

Enclosed please find the folloWing:

Application Form
Attachment A Description of the Institute
Attachment B Criteria for Participation,

4. Attachment C Description of Performance-Based Professional
Vocational Teacher Education Curricula.---

5. Attachment [) Inventory of Estimated Use of Professional
Vocational Teacher Education Modules

6. Attachment E Responsibilities of Cooperating Parties
7. Two National Institute for Performance-Based Teacher Education

_brochures-
8, Sample Module E-7, Assist Students in Developing Self-

Discipline
9. Sample set of module evaluation instrumentation as follows:

a. Estimate of Performance (this is uscd as pre- and post-
test)
Teacher Trainee Feedback Booklet -to be completed by
each student on each module.

c. Resource Person Feedback Booklet--to be completed once
by each resource, person for each module on whiqh a
student is advised.

100 1 i4



June 26, 1975
Page 2

Please review all materials before completing the application
form. Because of the nature of the activities and commitments
involved, you will also want to discuss these, materials and activ-
ities with other vocational staff members and appropriate adminis-
trative officials.

On Attachment U, which Is to be returned with your application.
we ask that yon carefully consider your likely enrollment and
conservatively estimate the number of preservice and in-seivic
persons, if any, who could likely complete each module during the
coming' academic year. We also ask, that because of developmental
copyright regulations you not reproduce the sample module SElt 'au,
and that you return it with your application.

Please mail your application to me as soon as possible+. Tr
be considered'in.the final selection process, your application
must be postmarked not later than July 113, 1975. If you desire
additional information about the Institute, please contact me at

-614-486-3E55 Ext: 406.

Congratulations on being nominated, and good luck in completing
a successful application.

Enclosures

REkelv

Sincerely,

Robert E: Nortc;n
Institute Director
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APPLICATION FORM*

NATIONAL INSTITUTE FOR PERFORMANCE-BASED TEACHER EDUCATION

Institutional Data

A. =Name of. Institution

B., Name of College/School

-C. Name of Department/Division

O. Number of full-time vdcational-teacher education staff
(1974-75)

E. Number of part-time vocational teacher education staff
(1974-75)

F. Checking only the vocational service areas and levels tr

which personnel are trained by the Depattment/Divigialh

Pr9service In-Service
Preparation Pre1aration

Agricultural Education
JEtusiness & Office Education
_Distributive Education
-Realth Occupations EUucation_
Home Economics Education
Industrial Ards Education
Technical EduCation--
Trade,& Industrial Education

G. Indicate the number of preservice-personnel prepared last
year (al service areas -)-

H. Indicate the number of in-service personnel prepared lait
year (all service areas)

*Application must be postmarked not later than July 18

102 116
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/II. Personnel_ Data:

(This.seetion to B&cOMpleted by the site coordinator designate.) .

A. As the person who would serve as.site coordinatdr if this
institution is chosen as thejsegional representative;

_please answer each of the following:

1.. Name

2. Mailing Address

3. Phone (Office) Area Code Number

Phone (Home) Area Code Number

4. List your current major responsibilities:

5. r- c.ribe PBTE activities you have"been involved.in,
to date:

6. Approximate percentage of time that you would be able
to devote directly to PBTEImplementation efforts
during the 1975-76 academic year_ %.

7. In a short statement indicate your feelings toward
PBTE:

8. Indicate briefly what you view to be the possible
advantages of PBTE programs over traditional teacher
education programs4-----

9. Other relevant data, if any:

10. Please attach an up-to-date personal resume.

103
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(This section to be completed by the assistant site
coordinator designate.)

B. As the person who would serve as assistant site
coordinator if this institutioa is chosen as the
regional representative; please answer each of the
following:

1. Name

2. Mailing Address

rL
3. Phone !Aice) Area Code Number

Phone (Home) _ Area Code Number,

4. List your current major-responsibilities:

5. Describe PBTE activities you have been involved in,"
if any, to date:

6. Approximate percentage of time that you would be able
to devote directly, to PBTE implementation efforts
during the 1975-76 academic year , %.

1fi

7. In a short statement indicate your feelings toward
PBTE:

8. Indicate briefly what you 'view to be the possible
advantages of PBTE programs over traditional teacher
education programs:

. Other relevant data, if any:

10. Please attach an up-to-date personal resume.

A



III. Institutional Planning for PBTE

A. %Describe the extent of institutional (college and/or
departmental) planning for PBTF implementation that has
already been completed. Please submit copies of any
plans formulate51, official policy positions adopted,
etc. that would support your description of staff
planning and/or involvement to date.,

ti

B. Plese briefly describe why your institution should
be selected as the regional representative for the

, Institute.

a
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IV.' Institutional Resources
.

.--

A., Indicate the number of instructional ,personnel (teacher
= educators, cooperating teachers, state suirVisors, etc.)
that you would propose to involve in ,PBTE implementation
activities: .

v'B. Indicate the approximate number of Lre!platiEtAulant4
you'could involve in using the performance-based curricular
materials during the 1975-76 acateml.cyear .

. . . .-Q
C. Indicate the approximate number of in- service teachers

(secondary and/or post - secondary) that you could involve
lin using the materials during the 1975-76 academic year

,

$ -----

D.-',The nature of the performance -based materials to be used
, .. as , basis fbr instruction requires demonstration and

assessment Of the competency involved in an actual
school setting, (during sthdent teaching, While.an intern
or As an in-service teacher) as the final leariging
experience. Does the department have sufficient travel
fliftds-for 1975-76 to make this posible?- .

Yes No .
.

I _

Although most of the performance-based curricUlar'Materials
are seIf.:contained"by design, some cutside resources are

-req1.i\4red, and-others are but optional: Does
'.your department own bt havecavailble to its staff and

students the folldWing faciliticsi and/or equipment:

Item

Overhead projectors
Slide projectors
Tape recorders
Videotape recorders
8mm projectors
1rmm projectors ,

partmental library
or resource center

4

106

Available
YES NO
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,
. Ii. Potential

, fcierPBTE Curricular Materials Use

----Theapproximately 1,00 perforr °a --based professional vocat.,-tional-teacher education modules that will be pi-ovided foriostructiohal use with presetvice and in-service personnelre.listed by title on Attachment D. For the Academic year975 -76 please give in the spaces proxided on Attachment Dour best estimate of whether the pote'tial for use of eachtie exists, a:-.a -so7 the approximate nember of preservice-
udents wh6-would be able to use eacn_and the approximate.number of in-service students who would use each.

VI. Other Qualif ications

.After reviewing the selection criteria outlined in theInstitute brochure, please provide 'any:'other inforMation that4,you feel would help the selection committee better understandyour institutiOn's qualifiCations.sk

sonal and Institutional_ Committment

I have reviewed thp data submitted with this application andbelieve it to be --rue and acculate in every respect. I havefurther read the Institute brochure and the institutional respon-sibilit&es outlined on AttachmentE,and agree to assist. andsupport in every way possible the use of PBTE materials and theimplementation of a PBTE program, should our institution beselected as the regional 4-epresentative.

,Signature of Site Coordinator designate
Signature of-kssistant Site Coordinator
designate

Slignature of'Department Chairman or
Coordinator "(if one of the above,
please so indicate)

Signature of Dean or other admin-.
iitr..stive official to whom the
. Department is directly responsible

107 121
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PrdwoRNIANcitAsED TEAclIER EDUCATION:
TI E STATE OF TI I1.

General Education and Vocational Educati.)n

Robert E. Norton
Lois Ildrrington

Janet. Gill

Profess londl 1)m.eloimieill to Vocat iorial Ed tit al ion
The Center for Vorational lU at ion

The ()hi() State
Columbus, ()Ili° 4321(1

November I 97.6
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PBTE Institute Workshop Materials

The following materials were developed by thej-thstitute
staff and used in one Cr--more-of-the,werk-shops

a. Module X-101 - Adapt, Utilize, and Evaluate Performance-
Based Teacher Education Curricular
Materials - This module was used as the
basis for the_ workshop training

,

tirogram.
--

b. Module X-102 - Adapt, Utilize, and Evaluate Performance-
Based Teacher Education Curricdlar-
Materials - This instructional module
was used as the basic structure for each
of the ten on-site workshops.

c. Vocational Teacher Competency Profile chart - This pro-
file chart which lists the ten categories and the
100 titles of the individual PBTE modules being
tested was widely utilized and disseminated.

d. Performance-Based Teacher Education--The State of the
Art: General Education and Vocational Educat'ion

e. Guide tq the Implementation of Performance-Based
Teacher Education

f.. Transparencies - A set of 26 different transparencies
dealing with PBTE concepts, materials, implementa-
tion procedures, etc. were prepared and used in '

the workshops. A set was also given to each par-
ticipating institution for their use in conducting
orientation nd awareness workshops.

The following materis were developed under contract with.
the National Institute. f Education. Because of their relevance
to the PBTE training-4nd testing effort, they were also reproduced
with Institute funds for use in the various workshops.

a. Resource Person Guide to Using Performance-Based
Teacher Education Materials

b. Student Guide to Using Performance-Based Teacher
Education Materials

c. Resource Person's Feedback Booklets

d. Teacher Trainee Feedback Booklets

e. Estimate of Performance Instruments

f. Advanced Testing Guidelines

114 1:46
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AGENDA

NATIONAL INSTITUTE ON PERFORMANCE-BASED TEACHER EDUCATION

NATIONAL WORKSHOP AT THE CENTER

FOR VOCATIONAL EDUCATION

August 25-29, 1975

Objectives

U

Each participant will be able to:

1. Identify the need for improving and providing alternative
approaches to personnel development in vocational educatioh.

2. Describe the concepts and rationale underlying the PBTE
approach-to teacher education.

3. ,Describe the nature and use of mo ulariled performance-based
professional teacher education curricula.

4. Compare and explain the differences between PBTE programs
and traditional programs of teacher education.

5. Explain alternative approaches for implementing preservice
and inservice performance-based teacher education programs
and materials.

6. Assess individual student needs and select appropriate
curricular materials for meeting the professional preparation
needs of present and prospective vocational teachers.

7. Develop and make operational an appropriate teaching-learning
design for implementing PBVTE curricula components in a
specific setting.

8. Serve effectively in the teacher educator role as resource
person, advisor, and evaluator.

9. Orient prospective and inservice teachers to their role and
responsibilities in using performance-based curricular
materials.

.

10. Evaluate the quality and effectiveness of performance-based
materials in developing specified professional teacher
competencies.

11. objectively assess a teacher's ability to perform specified
competencies in actual classroom situations.

12. Assist with the training of other vocational teacher educators
and administrators who desire to adapt, utilize, and evaluate
PBVTE curricula.

116
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DAILY' AGENDA*

August 24, 1975 - Sunday

8:00 p.m. Get Acquainted Social
_Canterbury Room, Stouffer's University Inn

August 2'5, 1975 - Monday

8:30 a.m. Introductions
Welcome
Purpose of Institute.
Activities to Date
Purpose of Worksnop a
- Objectives
- Agenda

Physical Arrangements
Workshop Pre-Estimate of Performance
The Workshop Module, X-101

9:30 a.m. PBTE Case Study

10:00 a.m.

11:00 a.m.

11:15 a.m.

11:30 a.m.

1:30 p.m.

2:00 p.m.

3:00 p.m.

3:45 p.m.

Peer Group Critique of Case Study
Discuss State of the Art Questions (optional)
Review Available State-of-the-Art Publications

(optional)

Program Comparison

Skit: CBE and Its Enemies (optional)

Lunch at Bill Knapps

An Ovei.viey cf 'TE's CurricuU.1

Orientation to CVE 's PBVTE Curricula

Review of Sample Module C-8

Individual Review of Module C-18
Reviem of Other Modules (optional)

4:30 p.m. Adjourn

August 26, 1975 - Tuesday

8:30 a.m.

9:30- a.m.

10:30 a.m.

Review of Resource Person's Guide to PBTE

Presentation on ,source Person's Role in PVT

Role Play of ResCurce Person's Role, and Role Play
of.Student'S Role in PBTE

*The fisted activities represent only t
of each day. See the Workshop Module

117129
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11:30 a.m.

1:30 p.m.

3:00 p.m.

.3:45 p.m.

4:00 p.m.

Lunch at the OSU Golf CoUrse

Vocational Teacher Competency Profile
Module Listing
Case Studies and Medn Answers

Review of Moduli' C-23

Assessment of Student 'Presentation

Discussion of Assessment .Ratings With Peers

August 27, 1975 - Wednesday

8:30 a.m..

9:30 a.m.

10:00 a.m.

111:30 a.m.

1:30 p.m.

4' 3:30 p.m.

4:30 p.m.

PBTL Program Implementation Considerations.

RevieW o9 Guide to the Implementation of PBTE

Presentation on PBTE Implementation Procedures
Review of Deser,iptions of Established Programs-

:-
, (optional), '

Lunch at the J,al Lai

Program Considerations: Questions and Answe'rs,

Panel Discussion of Implementation Concerns

'Adjourn

August 28, 1975 - Thursday'

8:30 a.m. Develop Implementation Plan of Action
Discussidn of Site Implementation Plans (optional)
RefineMent of Implementation Plans

11:30 a.m.

1:30 p.m.

2:30 p.m..,

Lunch at the OSU Golf Course

PBTE Orientation Materials and Strategies

Planning for the On-Site Orienption
Review of Orientation Workshop Plans

4:30 p.m. Adjourn--

August 29, 1975 - Friday

8:30 a.m.
t'

Advanced Testing Evaluation Procedures
. and Instrumentation

9:45 a.m. Completion of Self-Check and Review of Model
Adswers

10:00 a. . Review` and Update of Module Needs

10:45 a.m. Discussion of Unanswered Questions

us' 130



11:30 a.m.

1:30 p.m.

Lunch at MCL Cafeteria

Wrap-Up Session
Travel Forms
Newsletter-
Monthly Reports
Loose Ends-

__

1:45 p.jn. Post Estimate of Performance
Workshop. Final Evaluation

2.:00 p.m. Adjournment of Workshop
Trips tc Airport and Other Places

131
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GUIDE TO TILE IMPLEMENTATION
OF PERFORMANCE-BASED TEACHER EDUCATION

Glen E. Fardig
Robert E. Norton

James B. Hardilton

Ii

Professional Development in Vocational Ell neat ion
The Center tor Vocational Education

The Ohio State University
Columbuseio 43210

November 1976
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Estimate of Performance

(Confidential)

This ooklet contains-several easy-to-complete items.Please res nd to each item as frankly as possible. You neednot respond to any item about which you feel reluctant.

The,ite are designed only to collect information relatedto the Institute. Your responses will be kepteconfidential andnot used to make any judgmental statements about you or anyoneelse, In order to match instruments while maintaining anonymity,piease use your phone number to identify this and subsequent
materials you turn in.

Home Phone No.
Date
Module No.

National Institute-for Prformance-Based Teacher Education
The Center fo Vocational Education

The Ohio °tate University
.960 envy Road

Columbus Ohio 43210

1975

127
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A. At this time; how well can you
perform (execute) the following
tasks?

.1. Identify the need for
improving alternative
approaches to personnel
development in vocational
education.

2. Describe the concepts and
rationale underlying the
PBTE approach to teacher
education.

3. Describe the nature and use
4 of modularized performance-

based professional teacher
education curricula.

4.. Compare and explain the
differences between PBTE
programs and traditional
programs of teacher education.

5. Explain alternative approaches
for implementing preservice
and in-service performance-
based teacher education
programs and materials.

6. Assess individual student
needs and select appropriate
PBVTE curricular materials for
meeting the professional
preparation needs of present
and prospective vocational
teachers.

7, Develop-and make operational
an_appropriate teaching-
learning design for
implementing PBVTE curricula
components in your institution

8. Serve effectively in tne
teacher educator role as
resource person, advisor, and
evaluator.

129

LEVEL OF PERFORMANCE

Poor Fair Good Excellent
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9. Orient prospective and in-
service teachers to their
role and responsibilities in
using performance-based
curricular materials.

1.0. Evaluate the quality and
effectiveness of performance-
based materials in developing
specified professional
teacher competencies.

11. Objectively assess a
teacher's ability to perform
specified competencies in an
actual classroom situation.

12. Assist with the training of
other vocational teacher
educatorS and administrators
who desire to adapt, - utilize,
and evaluate PBVTE curricula.

Poor Fair Good Excellent

,

,

: 1

r

e

B. How many times have you already adapted, utilized, and evaluated
PBVTE in an actual institutional setting?

0

1-3
4-6
7-9
10 or more

C. At this time, how well do you feel you could adapt: utilize, and
evaluate PBVTE in an actual institutional setting?_ (Consider all
of the tasks involved,)

Mai.11UIM. Poor
Fair
Good
Excellent---_

130 138
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DIRECTIONS

briefly indicate what you felt to be the strengths, and weaknesses
g today's activities and your recommendations. Include comments
regarding any aspect(s) of.specific activities, facilities,
iccommodat4ons,ythe total program, etc.

;trengths Weaknesses

eneral Comments and Recommendations

141



NATIONAL WORKSHOP FOR PBTE

FINAL EVALUATION

plua A: Looking Back...

number,which most appropriately expresses your opinion. Along each dimension below, circle the
regarding the item.in question.

A. THE WINKSHOP (in general):

Stimulating 5 4 3 2 1 Dull, drab

Useful to me 5 4 3 2 1 Not useful to me

. Addresed a.11 my needs, ,t

as a participant 5 4 3 2 1 Did not address my' needs as a participant

Contained an eitprdpriate Contained an inappropriate amount of
amount of activities 5. 4 3 2 1 activities

NOTE: If you circled #1 or #2, please also
check one of the following regarding
the number of activities:

O too many , Otoo few
Provided ample oppor-

tunity to interact
Provided no opportunity to interact With
others

with others 5 4 3 2 1

Met my expectations 5 4 3, 2 1 Did not meet my expectations

WORKSHOP MATERIALS

Well written 3 2 1 - Poorly written

Understandable 5 4 3 2 1 Confusing

Content appropriate 5 4 3 2 1 Content not appropriate

C. DAILY PROGRAM SURVEYS:

Ntcessary 5 4 3 2 1 Not necessary

Useful to me fo: providing Not useful to met for providing input
input 5 4 3 2 1

O. FACILITIESJACCOMODATICNS:

Excellent 5 4 3 2 1 Poor

STAFF/PARTICIPATION INTERACTIONS:

Excellent 5 4 3 2 1 Poor

Most valuable aspect(s) of the workshop:

useful aspect's) of the workshop:

133
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'PART P. Looking Ahead...

_4. How can this workshop be improved?

41/

5. What kinds of additional assistance from the Institute staff do you need prior to; the on-site
workshop?

6. What particular ideas or issues related to the workshop would you especially like to pursue
further?

7. GENERAL COMMENTS AND RECOAMENDATIONS:

NMI

134 1 4 3
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APPENDIX K

4.

_Final Reports of the Ten' cooperating
Institutions of Higter Education

Report #1 University of Vermont
#2 - University of Nebraska-Lincoln
#3 University of Pittsburgh_
#4 - University of Minnesota a

#5 Oklahoma State University
46 - Utah State University
#7 - Central Washington State College
48 State University College at Buffalo

University of Arizona
410 - University of Tennessee

Note: These reports were prepared and submitted by each of the
respective site coordinators in September or October 1976.
The period covered by the reports is August 22, 1975 to
August 31, 1976.

The reports, which follow a uniform format, have undergone
some editing but are presented In almost their entirity.
Selected portions of each report have been omitted because
the data (e.g., on the number of resource persons trained
and on module tests completed) are presented_in condensed
table form in Chapter ylI of,the report.

13
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FINAL REPORT
OF THE

UNIVERSITY OF VERMONT

Major Activities and Accomplishments:

August 1975

a. Obtained preliminary estimates of module titles and
4quantities for Fall 1975 s mester.

cb: Attended training session t Columbus, Ohio (3 iersons).
-

c. Contacted vocational teacher educators in other units
in Vermoht; and met -to. discuss the PBTE Institute
(5 persons) .

'\--Discussed PWLE Institute with department faculty
\\ (4 persons) .

e, lanned Vermont site meeting.

e t er 1975

a. Condtkcted Vermont site meeting (40 persons)-. General
session and resource persOn training. Representatives
from all New, England States were present.

b. Conducted PBTE orientation session for new teachers
(20 persons).

c. Conducted PATE orientation session for student teachers
(15 persons).

d. Conducted PBTE orientation session for students in
courses, other than student teaching (40 persons).

October 1975

a. Hired one student to manage module inventory, disburse-
ment, etc.

b. Diplieloped inventory control system.

c. Visited resource persons at Castleton State College (VT).

November 1975
3,

a. Met with Vermont's Cooperative Vocational Education
Coordinators and developed a plan for them to become
involved in the_PBTE field testing of J-category modules
in the spring semester.

136 145



b. Met with Vermont's Vocatioqal Guidance Coordinators and
deverhped a plan for them to become involved in the PBTE
field-testa mg this spring.

. .

c. Met with Vermont's Area ,vocational Center Directors and
arranged for an intensive.orientation session to
acquaint them with the module concept.

d. Department faculty Meeting devoted to discussion of the
PBTE 'field- testing.

December 1975,

Participated in meeting of site coordinators and Center for
AVocatiar.41 Education staff at American Vocational Association
Conventioaf-California.

January 1976

Met with 12 Vocational Guidance Coordinators and conducted
PBTE orientation session.

February 1976

a. Site visit by Dr. Robert E. Norton, Center:for. Voc-
tienal Education. During visit,. talker' with:

Dr. Kenneth Fishell, Associate Dean, . College of Educ ion
Dr. William Macmillan, Dean, Graduate College
Dr. David Weller, Associate Dean, Collcge of Agriculture
Dr. William Kelly, Assistant Vice P':esident for Academic
Affairs
. John Moore, Associate Vice President for Academic
kffairs

Vocational Education Program faculty
Home Economics Education Program faculty
Cooperating teachers and vocational director, Middlebury

Union High School

Met with,18 Cooperative Vocational Education Coordina-
tors and conducted PBTE orientation and implemental
program.

'pril 1976

onducted an awareness meeting for Vermont 'ffea Vocational
Center directors (17 persons).

May 1976

j. Conducted project presentatio.: for .;ew England Vocal:-
tionaI Educators at Regional CBTE Conference held in
Vermont (50 persons).
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b. Condti-Cted project presentation for North Atlantic'
Regional Meacher Educators in Agriculture Conference
held in Maryland (20 persons).

a

2. Methods of Use:

The fieldttesting inxolved the VOTEC1Department, the School
of Home EcOnomics,Castleton State College, and Trinity Col-
lege (Vermont). Instructional modules which would be sub-
stituted for unit within existing courses were selected for
the majority of tTi field testing. In a few cases, modules
were selected by inservice educators as part of "self-designed!"
indepCndent study or special probleMs courses.

University of Vermont

VOTC 152 -

VOTC 153-154
VOTC 155
VOTC 156

VOTC 157.,

VOTC 251

VOTC 295
VOTC 295
VOTC 295
HEED 171
HEED 172
HEED 173

Introduction to.Career Oriented Education
Teaching Internship'-in Occupational Education
Teaching Practicutin Occupational Educatibn
Developing Instructional Materials for
Teaching
Organizing and Managing Occupational Educa-
tion Laboratories
Methods for Teaching Occupationally Oriented
Subjects
Independent, Study
Vocatignal Guidance Cooriinors' Seminar
PBTE Workshop
Methods of Teaching
Student Teaching

'Communication Methods

Castleton State College (VT)

Principles of Business Education
Methods of Teaching Business Education in the
Secondary School

EUS 495 Independent Study

BUS 309
BUS 409

TrinitY211122_(VT)

3U 401 Methods of Business Education

4. A thumb rVie was developed for awarding one semester hour
t credit based upon the completion of two approved modules.

This thumb rule was modified in cases where modules varied
in intensity--Module A-4 was considered worth one_credit,
while some "C" category modules were considered worth one-
third to one-fo6tth credit.

Courses in which modules were integrated into existing units
aid not have credit directly attached to the completion of
nodules. Rather, credit was awarded for completion of all
the objectives specified for the courses, including the
rodules.
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. Problems and Successes:

Vermont's participation in C/PBTE revealed a variety of suc-
cessful activities., These can be explained according to
three levels. The three levels include general, preservice
education, and inservice education: The general successes
ci-t,Nermont participation included the following:

P/ iE underscored the manyommalities which exist -
across the various service areas in vocational education.

The adapt ility of many modules to traditional teacher
education co se units.

An increase in dbieetivitv in evaluation of student
performance.

A.possibility of individualized learning for different'
students.

Assist teacher educators, students, and cooperating
teachers to focus upon same objectives, terminology,
etc.

The preservice area of:involvement offered various successful
activities. These inplude:

The activities - cused upon actual classroom activities.

A variety of te( niques are provided ler different
learning experirnces.

A common base f expectations among students, teacher
educators, an cooperatincoteachers.

The inservice to cher education,activities revealed a variety
- of successful ex eriences. These include:

The modules` met the felt needs of the students.

The modulV s provided learning experiences which could
be applie to students' situations.

\

I'he lea nirig experiences offered greater ticviiiility
than tr ditiOnal courses.

The mo ules generatO discussions-among staff ih schools
with wo or more stfudents which enabled helping situa-
tion.

TheLmodules emuhasized open 'entrance 'or students.

The modules enabled individualized iea nina experiences
for the students.

139

148



r

The State of Ve"rmOnt experienced some problems during the
Institu e. These problems are presented-in three-areas of
tzacher educatkion perceptions. The three areas are generc.1,
preservice,- and inser1ice. The problems, experienced under
the general heading include:

There was a lack of modules and materials when needed
because of publication delays.

The focus was.on modules rather than curriculum develop7
me n t 9-

TheHticjulos created greater teacher educator time
reguir4ments for class preparation.

Nat tonal Institute of Education required information
that needed major management support and information.

The modular ap roach required a new" tape of record
keelling system in the dOpartment.

he approach required a greater amount of time
for nstfructiona1 purpeses.

The -)I:eservIce problems, which were experienced, Included
the 'ollOwing:

act

The students
approach.

amDu
work wher
wor

to learn the new process of tne modular

f activity in modules appeared to be more
udents compared this to, traditional course

The field Lo-st g emphasis failed to allow aleguate-
time train resource people.

v:erc classroom management procedural difficultie
Pi.,:E activities for course units.when substi

The procurcment of actual classroom situ _ions for the
_valuation of student performance,s dos cLfficult.

Drci e fied with inserVice teacher.educption
ties in,:_dode_zhe following:

It was s«netimc =s di.,fficultforresourc:--Personstobe
available when students detired.

The 'lcal educational agencies do not have adequate
resource -centers for modules.

The modules-offer a panacea, in the eyes of some admin-
iFtrators, to solve teach:,!rs' problems.
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Students experienced time conflicts since preparation
for teaching responsibilities and modules often created
anxiety.

4. Future PBTE Plans and Activities:

a. Institutional Plans

(1) Modules will be the major focus of oPp co_ urse; a
year long course, for 1-1,,w teachers.

(2 Modules will be integrated into several courses to
replace or supplement selected units.

(3) Modules will be used to provide students with an
optional alternative learning approach for selected
units.

(4) Modules will be-used to expand and extend learning
opportunities beyond the scope of a course (for
the more capable students).

(5)- -Modules will be used as a"basis for` self-desigried
undergraduate and grdduate independent study and/or

# special workshops for inservice educational per-
gennel.

Long-range goals now focus or the development of (1) a con-
tinuing self-assessment system for educational personnel,
(2) a process for designing pr6fessional development pro-
grams at the local level, and (3) the preparation of resource
persons and centers at the local level. PBTE materials are
the base upon which this effort is being designed.

b Related PBTE efforts

(1) EPDA project to assess professional development
needs of vocational teachers. PBTE competencies
will serve as the basis for identifying needs.

(2) EPDA project to prepare local. resource persons.
Instruction will include preparation to use PBTE
materials.

c. Payment for materials

(1) StuL 2nts' purchase through bookstore (consumable)

(2; Library purchase (reference copies only)

(3: Special project budgets for "one-shot" purchases"
(consumable)

(4) Local education agencies purchase for inservice
education (consumable)
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d. R & D priorities

(1) Develop strategy for inservice vocational teachers
for initial professional development efforts and
continued professional development.

(2) Develop alliternative approaches to PBTE other than
the modullis approach.

(3) Design strategies to assist students in process
aspects of PBTE modules.

5. Reactions to 1975-76 National PBTE Institute:

a. Most helpful Institute aspects

(1) Enabled implementation of PBTE into existing courses._

(-'1 Provided stimuli for inter - institution cooperation
in vocational education.

(3) Enabled department an opportunity to obtain support
materials for PBTE modules.

(4) Offered opportunity to expand PBTE efforts in the
department, university, with state, and within
Tegion.

Ao

(5) Provided department an opportunity to demonstrate
leadership roll in PBTE efforts in university,
state, and region.

b. Least helpful Institute aspects

(1) Large amount of time spentlin obtaining feedback
informatie-r_ for Institute.

(2) Awareness meeting, since participants varied so
greatly in PBTE knowledge.

Institute recommendations

(1) Increase emphasis upon various roles of resource
person (in terms of time, simulation, etc.).

(2) Assisi people in planning and preparing centers for
inservice students, especially centers in LEA's.

(3) Plan for training time which can he used to deter-
mine `our -year PBTE schedules for preservice stu-
dents.

(4) Emphasize the positive evaluati, received from
inservice students which may be highest priority
for implementation.
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6. Materials and Dissemination Ac.z.ivities:

a. Materials developed

(1) Flow chart of key events, for local management of
project.

(2) Student progress record form.

b. Dissemination activities

August 1975

News release regarding Columbus (0!!) session.

September 1975

(1) Newsletter to Vermont Consortium for C/PBVTE (50
persons) .

. (2) News release.

(3) Attended Vermont Vocational Guidance Coordinators
meeting to explain C/PBVTE and project (15 persons).

ie

(4) Provided CVE-PBTE brochures to University and College
administrators.

(5) Provided CVE7PBTE information to College of Educa-
tion, Teaching-Learning Specialties program.

Janaary 1976

Newsletter to members of Vermont Consortium for r'r3VTE
(50 persons) .

7. Other:

The following statements reflect some of the recommendations
which Vermont would like to share at this time, based upon
the field-testing experience.

People learn in differ,?nt ways, Teacher education
should offer alternative rmproaches to meet differing
neecs of students. The performance-based vocational
teacher education model developed by ,The Center for
Vocational Education iF_ one alternative to the tradi-
tional program.

When initiating this PFVIE model it may be best to iden-
ti fy modules which could be substituted for units in
existing coures, as an alternative f r students. As
tcacacr educators and students gain experience with
this model, a total course might he shiFted to the PISTE
model.
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It is essential to have well trained resource persons
available to work with students. Resource persons
should be available when requested by students.

It is essential to have an adequate instructional
,resource center available to students as needed.

Small and large group instruction and activities are
essential, as well as individual independent study.

This model represents a major advance in knowledge
regarding PBTE. Experiences gained through using this
model should contribute to even greater'advancement in
knowledge within the teacher education profesgion.
Follow-up, analysis, and dissemination of what is
learned as the model is more fully tested is essential
to the profession.

Not all of the modules are appropriate for preservice
preparatory programs. Some modules might well be
utilized with experienced teachers in advanced study
programs.

Several recommendations regarding preservice preparatory
piagrams are:

Initiate this model by selecting and using models which
relate directly to student teaching.

Spend adequate time in the training of students in the
process of this PBTE model.

Use modules as unit substitutions througnout the preser-
vice program (freshman through senior), and schedule
the final school based experience during observation
and/or student teaching courses.

Specific recommendations for inservice programs are:

Attempt to have two or more teachers in a schcol, or
nearby schools, working on the same module. Arrange
for them to work together, as discussions and ideas
sharing is important.

Inservice teacher education is a likely place to ini-
tiate this PBTE model. There is evidence of a strong,
positive reaction from teachers using the modules.

Final report prepared/submitted by: Gerald R. Fuller
Site Coordinat-or
September 30, 1976
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FINAL REPORT
OF THE

UNIVERSITY OF NEBRASKA-LINCOLN -

1. Major Activities and Accomplishments:

a. Awareness sessions were provided for a variety of per-
sons. These ranged in time from very brief presenta-
tions of less than one hour to sessions which covered

. more than one day. Incidental situations which were
not specifically structured are not included.

tl) September 8 and 9, 1975 Approximately eight State
Department of Education personnel and graduate
students in vocational areas attended a segment of
the training session for awareness training.

(2), October 15, 1975 Five vocational eoordinators
from other teacher edAcation institutions in the
state.

(3) December 5, 1975 Personnel from State Department
of Education in Kansas.

(4) January 28, 1976 State Advisory Council for
Vocational Education with approximately 18' in
attendance.

(5) February 13, 1976 - Approximately seven persons
representing departments in Teachers College, UN-L.

b Resource person training sessions were held on two
dates as workshop sessions.

(1) September 8-10, 1975 - This training session was
conducted by the site team and two consultants
from The Ohio Center, JiLt Hamilton and Karen Quinn.
This was original1,y viewed as the training session
and involved approximately 27 different people.
Not all completed the training.

(2) October 22-23, 1975 A training session was he_d
for 33 cooperating teachers.

(3) Other training and retraining sessions were held
on an individual or small group basis as resource
people were needed.

c. Four learning centers were used for the prolect. These
centers were in existence in the Departments of Busi-
ness Education, Education and Family Resources, and
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Agricultural Education as well as the Vocational Edu-.
cation Resource Center. Equipment was relocated as
needed and resources used with the modules were dis-
tributed as necessary.

d. Individual meetings were held with University perSonnel
important to the project. These included the Deans of
the Colleges of Agriculture, Home Economics, and Teachers
College; the Dean of Admissions; the registrar; the
Vice-Chancellor for Public Relations; the Research
Coordinating Unit personnel; the Executive Director (5Y
the State Advisory Council for Votational Education;
and, persons from UN-L and the public schools who were
responsible for student teaching.

e. Orientation of students was conducted by individual
resource persons as appropriate.

2. Methods of Use;

Modules were qused within existing- course structures, on the
whole. Because of the late start and limited availability of
modules, in most instances individual-modules or sets ware
used to subseitute fer.units of WorY. In :ine instance, a
special workshop for new pest-secondary instructors used the
modules. In another, a special section of unsjergraduate
methods was utili2ed in an experimental manner for post-
secondary instructors.

. .

When used on a credit base of modules only, a ration of five
modules for one semester credit was used. MQdules were
utilized in the following courses:

Business Education

Industrial Education

32113 . . Methods of Distributive
Education

. 321U . . Methods of Basic Business
, and Bookkeeping

425/825 . . Coordinating Occupational
Training Programs

l24/824.. ;Development and,Organiza-
tion of Vocational Education

321E . . Methods of Industrial Edu-
cation

3217. . . Methods of Health Occupa-
tions Education

Secondary Education 423 . . Student Teaching
4

Agricultural Education 405 . . Methods of Instruction
431 . . Apprentice Teaching

I
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Education and Family
Resources

Vocational Education

3. Problems and Successes:

311 . . Programs for the Dis-
advantaged

310 . . Teaching Materials
410.. . Developing Home Ecodomics

Programs
414A . . Student Teaching
412 . . Teaching Adults
918 . . Teacher Education in Home

Economics,

904 . . Seminar in Vocational Edu-
cation

. Improvement of Post High
School .Occupational Programs

4

a. Major problems were related to the strudtuie of the
project and dealt with items of staff time, money,
module availability, timing of modules and deadlines,
finding sites for TPAF assessments, and helping f.t.culty'
and students adapt to the PBTE concept and module struc-
ture.

A

b. Major successes were viewed as the availability of well-
developed materials. to utilize in ongoing PBTE program
segments, the component parts of modules which may
improve ihstruccion (such as the detailed assessment in
the TPAF's) , the opportunity to blend a .P3TE segment
Into a more traditionally gtrbctUTed course, and the
opportunity f9r resource persons and students to express

new form of role.

The use of The Center's PBTE, curriculum in launching a

new vocational approval system was viewed as a success.

4. Fwlure PBTE Plans nd Activities:

a Institutional plans include the followiy

(1) Conversion of currant CBTE courr;es to th,, module
approach, in whole or partially. (Coordination,
teaching materials, methods)

(2) Eximine the nrofessipnal education vcauirements .

in Trade'and Industrial end in Health Occupati.,ns
and m,,ve to PBTE programs.

(3) Use RTE curriculum materials for inservice train--
inq for vocational teachers.
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b. Related PBTE efforts:

(1) ", Establishment of a statewide program for voca-
tional approval of post-secondary instructors using
a PBTE'option utilizing the Ohio modules.

(2) Project for inservice activity for regional
teacher educators on. PBTE.

(3) Others are in developmental stages.

c. Payment for materials:

(1) Module cost will:be covered by the student.

(2) Resource materials will"-be provided and/or developed
from operating funds.

(3) Modules will be purchased as part of cost of any
research or development project.

d. PBTE priorities needing research and development:

(1) Validity and reliability of TPAF.

(2) Resource utilization vs. studen:: needs, learning
styles,,(4)sts, availability.

(3) Comparisons of CBTE materials and systems with
"traditional" materials and systems regarding
effects on teacher performance.

(4) Modularized resource person training materials,
particularly on counseling and evaluation skills.

Reactions to 19)5-76 National PBTE Institute:

a. Aspects of the Institute that were most helpful:

(1) Training provided through the Institute for
site team.

4
(2) Assistance in planning-and implementing the cm -site

training for resource persoAs.

(3) Materials developed to aid in on-site field test.Sing
and implementation activities. (Resource Person
Guide, Student Guide, State of the Art Report,
Modules X-101_ - X-102)

(4) Continuing contact with test sites during the year.
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b. Aspects of the Institute that were least helpful:

(1) Revision and priiTting. schedules for modules result-
ing in planning problems on-site.

.

(2) Administrative structure imposed by data collection_
requirements during field testing created some
implementation problems.

(3) Costs for the site were higher thanhad been anti-
cipated and were difficult to cover Iiith no pre-
liminary planning.

c. Recommended changes for 1976-77inStitute:

(1) No change.s.in training sessions except to elimi-
nate field,testing directions.

(2) Provide financial assistance in securing resources.

(3) ,Specify all data to be collectec at the beginning
of the year.

6. Materials and Dissemination Activities:

a. Materials developed:

Materials suggested in the Resource T-Irson Guide and
the Irmlementation Guide were utilized. Supplementary
material for use with modules is in the development
stage.

Material ; were developed to implement the options for
post-secondary-vocational approval.

L. Dissemination activities:

(I) Sessions identified ea-zlier as awiAreness sessions
or conferences may also be consideres dissemina-
tion activities.

(2) There were a few new releases during the year, but
f conies are not now available.

(3) The Redkon VII Im-3:_!rvice-Projecf for Teacher
caters on PBTE can also be viewed As disserhination.

7. Ot_-.er:

a. Opportunity to work with The Ohio Center staff was a
fine experience. It also provided opportunity to
become morov,,, familiar with rIther Center pro-wets.
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b. Opportunity to share-experiences with other institutions
of similar interests has been helpful. Contacts have
been established that would not otherwise exist.

Final report prepared/submitted by: Hazel Crain
Site Coordinatoi
October 25, 1976-

a
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FINAL REPORT
OF THE

UNIVERSITY OF PITTSBURGH

1. Major Activities and Accomplishments:

The following list of activities and accomplishments is
small due in part to the small number of identifiable activ-
ities carried out for this project and to the difficulty of
documenting subtle but important changes in attitudes and
procedures of teacher educators and preservice and inservice
vocational teachers. Some of those changes seem too small
to report, others are lost to the memory of this,repoirter.
However, the fact that the Department of Vocational Educa-
tion was heavily, if not totally, involved in the-implemen-
tation of PBTE modules has had impact on the total- depart-
ment, on departmental planning for the future, and has iden-
tified the Department as an "early adopter" of-the PBTE con-
cept and methods.

September 16-18, 1975: Tie Departmental orientation workshop
was held with the able assistance of two Center consultants.
This workshop formally announced the implementation'of PBTE
in the Department and ,provided all those present with an
understanding of and, as-later conversations revealed,
respect for the plan and the materials. Those present
included all Departmental faculty members and graduate.stu-
dents and sever 1 local vocational education- administrators,
supervisors, and teachers, many of whom would serve ulti-
mately as on-site resource persons. This workshop also pro-
vided stronij encouragement to all faculty members to parti-
cipate in the field test of the modules and to develop their
individual implementation plans. A large portion of the
workshop was'given over to the preparation of individuals to
serve as resource persons--both University faculty and
supervisors and teachers from vocational:education programs.

The Fall issue of the Departmental newsletter announced the
?articipation of the Department in the advanced test and
briefly described the program and materials. The newsletter
wAich is occasionally issued, is distributed throughout t
School of Education at the University, to vocational educa7
tprs and other vocational teacher education institutions in
the State, and to interested individuals outside the State.

Gctober, 1975: Approximately $400 was secured from Univec-
sity funds to purchase resource materials to support the file

of the PBTE modules. For a project with no budget, that its
n-3 small feat.

December, 1975: With the assiitance of the State PBTE liaison
representative, approximately $1,500 was secured from EPDA
Bands to purchase resource materials for use with modules.
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February, 1976: A resource center was established in the
library on Pittsburgh's main campus to make available to-stu-
dents and faculty the instructional resoutes purchased with
University and State funds to support the PBTE instruction.
Faculty members who teach at off-campus sites were encouraged
to use the materials on a longer-than-usual loan basis so
that students off campus could. also benefit from the mate-
rials. Multiple copies of many resource items were pur-
chased for this purpose.

Also in February, as a spin-off to the Department's involve-
ment in PBTE, the site coordinator became ;member of the
CBTE Committee of the School of Education. That committee
membership has placed the Vocational Educdtion Department on
the cognitive maps of University faculty members relative
to competency/perfdrmance-based education.

April, 1976: A modified testing procedure was agreed to by
the PBTE Institute Director which allowed for the use of
PBTE modules without the teacher performance being evaluated
in an actual school situation with a certain group of stu-
dents. This was done to provide some feedback on modules
which had yet to be tested and to allow interested faculty
the opportunity to use the modules with a mixed group of
inservice and preservice teachers, all of whom could not
demonstrate performance in a regUlar school situation.
SpeaKing for the faculty and students, that testing was very
successful. The.testing is further descri',ed in Item / of:
this report.

May, 1976: The site coordinator presented the PBTE concepts
and modules to the first of three CBE seminars sponsored as
faculty development by the CBTE Committee of the School of
Education. Other seminars will be presented in the fall of
1976 td larger groups o.f University faculty and teachers and
administratOrs from local sc ols:and other teacher educa-
tion institutions.

The informal preparation of on-site resource persons does
not show up as an activity of a given date. The faculty
members who Could use the modules with thir_Ueld-based
students worked cooperatively with those students =in iden-
tifyinc individuals. who could and would-serve as on-site
resource persons and in helping those individuals serve in
that capacity. This activity should have been supplemented
with more formal preparation which is in the plannin r

the near future within the Department.

2. Methods of Use:

All testing during the Fall and Winter terms, 1975-1976 was
che with field-based teachers; that is inservice teachers

or preservice teachers.enrolled in student teaching. In this
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way the integrity of testing performance in an'actual class -
room or school situation with students was maintained.
Adhering to that.testing criterion limited the number of
courses in which modules could be tested since nearly all
vocational education courses are about equally divided
between preservice and inservice teachers. The courses
identified for testing modules during the first two terms
were VE 191 through VE 194, the student teaching sequence
carryiyag six semester credits; student teaching in Business
Education, carrying nine credits; VE 59, planning and orga-
nizing for vocational instruction, carrying threecredits;
and an experimental course in vocational student organiza-
tions, carrying three credits. The number of modules
associated witheone unit of credit varied from one to three.

During the'Spring term an agreement was reached between the
site coordinator and the PBTE Institute Director to allow a
modified testing of some modules. The modification was that
the evaluation of performance in an actualchool setting
would beset aside leaving the evaluation tcq the faculty
member to devise. This agreement was of mutual benefit
since it provIded an opportunity for students to use and
evaluate modules which might otherwise not htive-received
widespread testing and it provided an opporttnity for faculty
members with preservice and inservice teachc4s in the same
class .to use sdme of the modules. The modviEls were used in
one course in vocational guidance (VE 81) c.nd in one course
in methods in cooperative vocational educatioti (VE 200).
There are five modules in the guidance, seriel F used in VE 81
for which three semester credits were given; there 'are ten
modules in the coor*nation series J used in.VE 200, eight
of which were required for that three-credit course. Some
students comeleted all ten of the J series modules for that
three- credit course.

3. Successes and Problems:.

The members of the faculty and the students who have worked
with the PBTE- modules consider them excellent materials. The
modules are concise and, for the most part, self contained;
when additional resources are needed, those` resources are
also concise and to the point. The PBTE Institute Director
wisely'insisted that the publisher of these modules maintain-
th.2. integrity of the separate modules. The individual
modules not only allow, but encourage, flexibility in pre-
senting the material to students in classes or to those in
special interest workshops.

The faculty members feel the need now for determining the
scope of courses in terms of competencies and module:. When
each faculty member had full opportunity td select any module
for use in any course, the duplication of instruction in
some courses was discovered. Some duplication is desirable,
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especially the competencies dealing with survival skills of
-new teachers, and those instances can be identified. The
modules provide an easy way to determine the scope of all
the courses offered in the Department.

the individualization of instruction through the use of the
modules is dramatic. Students are more involved in their
own learning and faculty members are more involved with
those students and their learning.

The exclusive use of_the modules seems to preclude nearly
all of the traditional teacher education actiities unless
care and forethought are. given to this matter. Students
develop very little in their writing skills and in the asso-
ciated Malls of researching a topic and synthesizing facts
and ideas-for a written presentation of the topic. _It is
also possible to isolate,students and their learning from
each other with a trial and sole impementaticin of the
modules. The-modules regui.rly contai- -suggestions for work
in small groups--this probaLly should become a stronger sug-
gestion or, better yet, an integral part of implementation.

-
The`-seed for field resource persons has been both a blessing
and a curse. for implementing 1:3TE:It is a blessings in tha'
individuals are identified wlitate'r'.C4pable of giving student:
assistance when and where stUdentec-ne-p_d that assistance in
using the_modules. The curs; cdOeS,through the lack of ipcor-
porating_tbe effortS bythese:fiel&-_res-)urce persons.infakl

-going system c. rewards.During;the orientation wot*stiop
this field test-aite, one of thS local directors a4ke

the University' was ready-td sharethe authority Oral-
Apting,students: This site Coordinaior_immediat6ly tioug4t
of the other side of that- sharing coin of sharing the
responsibility of teacher education. The use of field
resource persons, .usuallv experienced teachers, supervisor's,
or directors, is most assuredly a sharine by the teacher'
education institi4lon of both the respensibility and,atithor-
ity of vdeiltionel teacher education. But at the qeMent,
those field coorginatorsliave done nothing to endburage

quality and continued support except infrequently to
express appreciation and a small amount of'visibility -
within their professional setting.--It is easy to get quali-
fied pet-Sons to agree to_,serve's fielkresource persons--it
is quite another things to\get their continued service
without some appropriate reward.

`Future Plans:

a. Institutional plans: The involvement with the PBTE
project this paSt year has had tremendous impact on the
values and methods of many vocational faculty members

-, and has had no impact on others. The faculty members
are coming to grips with a departmental need for a plan
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for their degree of involvement with PBTE materials and
methods. The right oany faculty mber not to parti-
cipate in PBTE implementation may b somewhat threatened,
only to be preserved by their teaching_courses in-which
there are few -or -no aPprOpriate modules and courses
where PBTE is optional. Whatever is decided will be
workable only with the support of the total faculty.

The impfortance of identifying and preparing field
resource persons has been addressed previously in this
report. It is evident to the faculty of this Depart-
ment that formal as well as informal efforts must be
made in working with resource persons, and that will be
a goal of this coming year.

I

The faculty feels that the use of PBTE modules ca be
especially useful to preservice tea hers
in the geographic areas served by off-carilpus sited. A
plan is currently being developed by the/faculty member
who coordinates off-campus classes and the PBTE site
coordinator to identify a core of modules which will
represent the instruction in the coiArse,core. Students
entering the teacher educalion program at any time will
be given a pattern for progression through the modules
in a logical order and receive appropriate credits
toward certification.

b. Related -BTE-6fforts: The faculty is rev: ready to work
with seopinfiof-courses for competenelles and PBTE
modules, as previously described in Ttlem 3 of this
report. This effort is beginning now.;

Planning, is in process now for offering formalized
preparation to identified resource persons for their
roles °as resource persons. This, too,was discussed
more fully in Item 4.

The site coordinator, who seems eo be it an ideal posie
tion to provide leadership to continued '.PBTE implementa-
tion, will do some of those leadership
which probably should have been done more, deliberately'
during the past year--that of identifying\implementa-
tion techniques and sharing those tochniges with the
entire veleational'education faculty. It is not clear
yet how cir when that can he done on-more tOn an infoi--
mal, occasional basis; but that will be pant_ of the chal-
lenge.

Payment for materials: Thor is little question that
the students willhave to e rry the pottion of
the cost of PBTE materials by purchasing the Modules'
selected for any given course or block of creit. Punds
just c.re not available for purchasing all the\modules
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to be used by students-and-students are accustomed to
buying-textbooks; the modules will replace required
textbooks in many instances. Funds will have to be
sought, however, to secure instructional resources and
to support continued faculty and resource person
development.

d Research and development activities: The 384 compe-
tencies addressed by the 100 PBTE modules are not all
inclusive of the competencies needed by preservice and
inservice vocational teachers. Some of the competencies
seem more the role of individuals other than teachers;
namely, counselors. Still other competencies are more
appropriately developed by teachers with two or three
years of experience. These have been the reactions of
some faculty members on an informal basis. Formal
research efforts could be valuable in identifying those
a, itional competencies needed by beginning teachers,
those which should be developed by experienced teacher's,
and those which really are the primary responsibility
of individuals other than teachers.

Form-1 research efforts are very much needed for iden-
tifying alternative techniques for implementing PBTE,
both as a pure method of vocational teacher education
and as a method supplemented by other' approaches. Too
pure a traditional approach or too pure a PBTE approach
seems to hold less promise for success and satisfaction
of those involved than an approach using parts of both
approaches. How much of which approaches in ccmbina-
tion with each other holds more promise for success?

Last, but not least, is the basic challenge to the PBTE
approach--does this approach produce better teachers?
nost educators recognize or at least feel, educational
significance of things which are not accompanied by
sLatiotical oignificance.

5. Reactions:

a. -Helpful aspects: The master plan for implementing the
advanced field test of the PBTE.modules was well organ-
ized and gave national recognition and credibility to
the effort aril to participating institutions. That
built-in reward for participating institutions will
linger for some time. The assistance of The Center's
PBTE staff in professional matters, such as the on-site
orientation meeting, and in support matters, such as
communications and materials production, have been
superb and very much appreciated. The backup materials
(implementation guide, resource person guide, prr,file
sheets) are excellent,'albeit ire limited quantity, and
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have done much to support the implementation efforts at
this site. The whole effort has certainly identified
vocational education as as leader in PBTE/CBTE.

b. Least helpful aspects: The problems which were incurred
by the delay in availaMlity of some modules were many.
The Director of the PISTE Institute made the wise choice
of quality modules rwer ambitious publication deadlines
but the situation created vy the delays did have an
adverse impact on the number of modules which could be
tested at this site. In a couple of instances, the
attitude of faculty members was affected when they had
reluctantly agreed to participate in the.project but
were closed out by the unavailability of chosen modules.

The completion offeedback data forms by students and
faculty was recognized-as the "payment" for the modules
used at this test site. Gathering. all that data on
those forms represented a good deal of work. The feed-
back forms were to be handled confidentially, the con-
tents of which were known only to the individual react-
ing and The Center. This sire honored that confiden-
tiality but now finds that there are no data_availablb
to show what the student reactions to the evaluations
of the modules and implementation procedures were. The
site coordinator did not dare to introduce another feed-
back form for local use. Results of those feedback data

not been received by this site. The faculty meml-
bers, and especially the site coordinator are curious
and professionally Interested in that data. Faculty
members were making decisions about continued use of
the modules based on their own reactions to the mate-
rials rather than on that plus data relative to student
reactions to it.

c. Changes for 1976-19/7 Institute: The new Institute hAs
a someynat different Lharge now that the materials have
been field tested. That charge should now shift to
identification of implementation tuchnidues--both those
that work and those that do not wnrP! in (liven situa-
tions. rho publication of a new:;i,fetter omonq the
institutions in both last year's and this year's P}3TE
Tr,stitutes,could provide the vehiclk. lor more impetus
to implementation than any other 1,:ingle activity. The
newsletter 'could also servo to identify r.n(1 occasionally
summarize items appearing-in the professional literature
on materials and techniques for CB /[J education. The
twc national workshops should identify to participating
institutions where assistance can be obtained in addi-
tion to that from The Center.
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6. Materials:

a. A module tally sheet was developed at this site out of
necessity but its usefulness ended with the testing
phase.

b. Two items which come to mind were the article which
appeared in the Department newsletter announcing the
participation of the Department in the advanced field
testing and the article which appeared in the January,
1976, issue of the CENTLRCRAM announcing the National
Institute and our participation in it. Both documents
got wide dissemination in the University and the State,
and some-national dissemination by our staff.

7. Other:

The implementation of PBTE will probably vary almost as much
as the faculty members implementing it. This site coordina-
tor could participate only in-the modified testing of modules
where no in-school performance was evaluated; but neither has
this individual been more involved with a .!roup of students,
or observed a group of students more involved with their own
learning. Class meetings were held and the quality of class
discussion was far better than had been the experience of
this faculty member in any other class and the topic for dis-
cussion stayed in focus. This faculty member and those stu-
lents became better acquainted and knew more about each others'
backgrounds than is the usual case. There is a danger of
using these excellent materials in "watered down" situations
which are, by no one's definition, performance or competency
based. How2ver, they do hold promise for better learning
and student interaction than most materials ,And techniques.

A word of thanks: The quality and cordial effbts by everyone
at The Center connected with this project are leeply appre-
ciated. Their support services and encouragement, not to
men!Lon all those modules, made this past year a standout
year for Vocational Education at Pittsburgh. -The faculty
and students have benefited greatly by these efforts and the
site coordinator is proud to have been involved in and
identified with The National PBTE 'Institute.

Final report prepared /submitted by: Ruth M. Lungstrum
Site Coordinator
Octob!r 26, 1976.
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FINAL REPORT
OF THE

UNIVERSITY OF MINNESOTA

1. Major Activities and Accomplishments:

a., PBTE On-Site Workshop, October 6 8, 1975

This was the baqic means by which Resource Persons were

C.

trained in the use of the PBTE modules., Twenty-one
people from the following vocational areas completed
the orientation program.

Agriculture Education 6

Distributive Education 3

Business Education 1

Home Economics Education 6
Trade & Industrial 4'

E.P.D.A. Coordinator 1

Gene.ral Vocational 3

Establishment of PPTE-Resource Center, .October, 1976

All required and recommended materials were ordered and
received from the Cedter or commercial publisher. These
materials were marked accordiag to the module for which
they were Intended to be used_

Resource Person T5aining

One nstructor from the area of Trade and Industrial
completed an individualized PBTE traininq session.
November 19, 1976.

d. PBTE Planning and Evaluation Meeting, April 14, 1976

This meeting was specifically for the seven Resource
Persons who were actively using PBTE rodules. Majon
areas of concern that were discussed were:

1. Information in'regard to contractual matters
relating to field testing.

11.

2. Discussiou of major strengths and/or weakn'sss
of the PBTE

I4.ntification of major pr_n 1ems of implementation
of the PBTE program.
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4. Identification of modules to be used in the future.

5. General discussion of the PBTE program.

e. E.P.D.A. Conference on Performance-Based Vocational
Education, May 14, 1976.

This conference was attended by approximately fifty.
vocational educators from Minnesota. The PBTE
program was discussed in detail with particular
emphasis.given to operational procedures.

2. Methods of Use:

PBTE materials were used in the following courses:

Agricultural Education 5090 Independent Study
5128 Methods of Teaching

Business Education 5102 Teaching Basic Business Subjects

Distributive Education 3601 Student Teaching ,

3303 Methods Of Distributive Education
5900 Directed Study

Home Economics Education 3530 Curriculum Jnstruction

Industrial Education 3706 Student Teaching
5303 Instructional Aids'
5330 Industrial Course Construction
1301 Introduction to Vocational-

Indutrial Teaching

Generally, the modules were ysed in.regularly organized courses
as a part of .tptal course requirements. When used on an in-

basisait was estimated that two-modules be
completed for each quarter hour credit. The number of learning
experiences within a module would be a ma]Or factor in deter-
mining exact requirements.

Problems and, Successes:

a. Major problem of not having modules printed early i.n
testing.Phase.

Someadministrative difficulty in fulfilling testing
requirements, i.e., keeping track of lire /pest tests,
feedback booklets, and T,P.A.F. forms (this would be
much easier in the future).
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c. Generally well-w.ritte,n information sheets and excellent
self-checks. These rdpresent a major strength of the
modules. f

d. Provides an alternative approach to Vocational Teacher
Education.

e. The 100 modules provide for flexibility and individualization
of instruction.

f. The terminal and enabling objectives are well stated and
helpful to both students and resource persons.

q. Some checklists are too long and involved for practical
application, i.e., How to Write a Lesson Plan.

h. The illustrations when used, are generally of poor
quality and not helpful to the presentation of the lesson.

4. Future PBTE Plans and Activities:

a. Institutional plans:

The PBTE system will be made available to all approved
resource persons. The continued use of the modules
will be essentially the same as during the on-site
testing. VocVtional teacher educators may elect to
use them as part of course requirements or as a
means of individualizing instruction as in the
internship program.

b. Related PBTE efforts:

1. Several vocational teachers will be given resource
person training, so they will be in a position to
use the modules as required bythe program.'

2. An explanation and dicussion of competency based
vocational teacher education and the PBTE program

awill be given as part of State EPDA,program
November 16.

Payment tor materials:

Generally, Special Services will make payment for
modules used.
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5. Reactions to 1975-76 National PBTE Institute:

The most helpful procedure was the use of the X-141 and
X7102 modules which allowed the participants to experi-
ence the method while learning about it. This actual
use of a module-was an excellent approach to the prep-
aration of resource persons. The activities are well
though out and proved to be comprehensive and interest-
ing. The interaction of the participants and Institute
staff was excellent. The mix of group and individual
assignments was effective.

b. None of the activities were rated as not helpful -. .

c. No recommendation for chanqc>.

6. 'Materials Developed:

a. Guidelines for advanced testing ofPB7E nodules.

6. -Module accounting sheet.

Final report prepared/submitted by: Milo N. Sulentic
Assistant Site Coordinator

.

I
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David J. Pucel
Site Coordinator
October 18, 1976
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FINAL REPORT
rOF THE

OKLAHOMA STATE UNIVERSITY.

t,

1. Major Activities and Accomplishments:

a. Natidnal fgstitute Workshop - August 25 to 27, 1975

The Oklahoma State University Site Team, composed of
Wayne Lockwod, Beulah Hirschlein, and Zed DeVaughan,
attended a workshop for National PBTE Institute
participants in Columbus, Ohio. The purpose of the
workshop was to orient team members to the PBTE
materials being developed by the Center and to help
site teams develop plans for ,the testing of .these
materials within their institutions. Given the fact
that the start of the Fall 1975 semester at Oklahoma
State University coincided with the start of the work-
shop, and that time would be required to orient
faculty and obtain PBTE mateials, Oklahoma State
University's site plan called for only limited initial
testing, with more extensive testing to occur in the
Spring.

b. On-Site Orientation - September 8 and 9, 1975

An on-site orientation program clsigned to introduce
vocational teacher education faculty at Oklahoma State
University to PBTE materials was conducted by the Site
Team and a team from The Center for Vocational Education.
The format for these sessions was similar to -that used
-in Columbus.. However, while nearly all members of the
vocational teacher education faculty were involved in
some of the sessions, very few were-able to attend all
sessions (27 total participants).

c. Resource Person Orientation - November 8, 1975

Part of the Fall Conference of Cooperating Home Economics
Teachers was used to orient and prepare participants for
PBTE module testing by Home Economics Lducation student
teachers. The session was jointly conducted by the Site
and Assistant Site Coordinators (36 participants).

Awareness Programs - September 8, 1975

The Site Coordinator and State Department member of the
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Site Team presented a 40 minute program on the
National PBTE Institute to a.meeting of the ad-
minitrators and state superv'isors in the Oklahoma
State Department of Vocational and Technical
Education (approximately 40 in attendance).

January 14, 1976

TherSi,te Coordinator presented a program on the
National PHTE Institute to the Oklahoma State
Jniversity Student Eddcation Association.

Presentatrons on the National PETE IOstitute by'the
Site Coordinator were given to six'different graduate
classes and a number of individual conferences were
held-with administratois, faculty members, and other
interested prsons within the University and from
other inst,itutions in Oklahoma.

2. Methods'of Use:

With two exceptions, module testing occurred in regularly
scheduled, resident classes. The exceptions were in Home
Economics Education and Business Education where students
werctrequir0 to work through and complete one or more
modules while they were student teaching. Following is a
list of.courses in which testing was conducted.

Agricultural Education:

AGED 4103 Methods of Teaching and Managemernt in
Vocational Agriculture

AGEN 4220 Advanced Methods in Agriculture
Mechanics

Business Education:

BUSED 4490 Student Teaching in Business Education

Home Economics Education:

HEED 4720 Student Teaching in Home Economics
Education

Technical iuci.tion:

OAED 4101.- Methods of Teaching Tnuustrial Education
OAED 5153-- Curriculum Planning in occupational

Education .
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Trade and Industrial Education:.

TIED 5312 Guidance, Placement, and Follow-up

The use of PBTE materials in OAED 4103 caused the Department
to restructure the course so that Technical Educatioh students,
who are generally not required to student teach,_would have an At=
opportunity to demonstrate their competence in a real teaching
situation. Studen,ts were assigned to faculty members in the
University and in area vocational schools so that experience
in teaching could be obtained and the conditions established
for module testing could be met. This represented a change
in the course that had.been discussed over a several year
period anal, with PBTE serving as a catalyst', has now. been
implemented on a continuing basis.

3. Problems and Shccesse's:

The major problems with Oklahoma State's participation in the
,Nat-ional MITE Institute this past'ypar are centered in three
areas. First, the scheduling of the PBTE Institute was such
drat module testing during the Fall 1975 semester was virtually
.eliminated. Consequently, there was no opportunity to improve
upon the many mistakes and smooth.out problems encountered in
the Spring.1976 semester testing. Further, in order to ap-

,' proach.OkPahoma State University's commitment to the PBTE,Institute in regard to the riCimber of modules.z.ested, it as
necessary, in some cases, to order more modules than c Id be

, reasonably tested without making major course revision It
should be noted. that at ao time was pressure' exerted b pro-

. ject personnel from the PBTE Institute to increase the umber
of module tests;

c_ine other dimenn of the sche2duting ijroblemwa.s--th-efac-t-
that The training_nes-.÷ion for-fa-cully members preceded module
testinq by approximately five months (September to February)
with data collection Occurring several months later. No
systematic training wets condUcted'in the intervening period of
time, resulting in a large number of data collection errors
and oriLssion.

, second problem area in module testing WAS toe large quantity
of data requir d from Coach participant for each module.
Future modole users will net be confronted with this problem,
but It certainly lad an adverse affect on participants at
Oklahoma State University particularly if they were involved
in testing a large number of modules (i.e., our or more) .
Even though extensive reporting will no longer be required,
many of the imiressions developed during the tasting phase will
remain.
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Finally, the third problem area was the unavailability of
some,modules requested by faculty mertrbers This was.not
,expected to be a problem for Oklahoma State University' since
most testing was to occur in the Spring semester. However,
over l50 modules requested by faculty members had to be
cancelled because the requested module's were beidg revised,
or arrived after the optimum point for their use. In fair-
ness to the project staff of the PBTE Institute, the reverse-
also occurred. Ninety modules were ordered and deliVered
for testing in a course that was subsequently cancelled.

Individually, the problems listed are not severe. -Collective-
ly_they have created some barriers to the future use of PBTE
modules on the part of individual faculty'members. Since
Oklahoma, State Universlity is no longer obligated to test ad-.

ditiohal modules, the' modules are no lonqdr free, and the use
of PBTE modules does require both lead-time and course re-
vision, any growth in the use of these materials will probably
be sow.

In a short test period, similar,_ to the one just completed, it
is much easier to focus on problems than 4t is to identify
successes. The problems encountered tended to be short term,
easily resolved, and ususally associated -with factors other
than tne PBTE materials being tested. On the other hand,
successes tend to be less obvibus, appear to take longer in
developing and are a function of rather complex and less
easily manipulated factors. However, given the difficulty in
specifying successes, there hake been several notable ones
associated with Oklahoma State University's participation in
the National_4n -t- Mule --t s past year. One 'example is the
practice teaching component that has been incorporated into
the methOds class for Technical Education majors (OAED 4103).
Many of the faculty wembers who served as resource persons
for these students commented favorably on the program and
were highly in favoror' its continuation, and their continued
involvement in it

individual faculty members in the various departments involved
in module testing have expressed an interest in tlpe continued
use of some of the modules they tested. While they, quantity of
moduleE used will be reduced over what it was during testing,
it represents an acceptance of the materials and a\belief that
they will help improve vocational teacher preparation. In fact,
now that some of the constraints present during toting have
been removed, several faculty members are actively investigating
creative ways of using the materials in workshop and inservice
education settings. :)
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Future PBTE Plans and Activities:

a. Institutional Plans

PETE materials will continue to be used at Oklahoma
State University on a limited basis. There is a
feeling among faciplty members that additional use is
essential if the materials are to be given a fair tes't
under real conditions (i.e., no data collection re-
quirements and materials purchased by students), Each
of the departments involved in testing the' modules has
expressed an inter2s1" in ordering materials for the
Spring semester (1977).

One of the important questions yet to be dealt with
is the balance between the PETE activities that have
been a part of Oklahoma State University's vocational
teacher prep-ration, programs in recent years and the
PETE materials developed by The Center for Vocational
Ed'- ation for the _National PBTE Institute. There is
li le question that in cases where Center modules are
s.inerior to current practices, the issue will be re-
solved in favor of using Center materials.

b. Related PETE Efforts

At this point, there are no specific plans for related
PETEXac-tivities. Oklahoma State University is prepared-
to support Center efforts and ,to share its .experiences
with.othc.r irstitutions so thatmplementation of PETE
Might be smoother.

Payment" fQr laterials

,Dep martental'hu-dgets at.oklahoma State University are
not large enough. to allow the purchase of large quanti-
ties of materials for students, without some sort of piy-
btack arrangQrrient. Since materials for Spring usage would
need to be ordered by Oetober 31, 1976, it is necessary
fo: departments to speculate On the number, of students
who will enroll in classes 'where' the materials are to be
`used'and pay fcir Lhe materials with operatOns money.
While the preferred method for handling this would be
through the bookstore, (1-1 a short -tern- bas-is, departments
should be able ,to handle their own arrangements._

1_67
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5.

PBTE Priorities Needing R and D

Probably the highest priority in PBTE R and D is the
determination of the long-term effects, of PBTE on
the practice-of vocational education teaching -- do
teachers'use the skills developed, are they better
tea7.7h-drs, and in what weys are they similar to or
different from conventially prepared vocational
education teachers?

Another fruitful'area would be the development and
study of a total PBTE program. This would provide
a t..ue test of_ PBTE - something that was not possible
asa'Oart of the National T.nstitute testing program.

ons to 1975 - 1Q76 National Institute:

Aspects of the institute that were most heloful

The workshop in Columbus -- it was at least
"one day long6t than it needed to be, but
prot!ided an exarilent orientation to the
'Center's PBTE prdgram.

- The suppo aterials transparencies,
&charts, slide -tape series, and brochures.

cts of the,institute that were least helpful

The on-site workshop 'or faculty -- it prOvided
good orientation to the PBTE materials, but
1., not very effective in preparing partici-

pants-tor collecting the required data.
Additionally, some faculty,members chose not
to participa':. in-testingbecause responses
to.theirtlue. cions were- `either not given, or
wdre presented in an unsatisfactory manner.

The Resource Person Guide an the Implementation
Guide -- both are well dpne and could have been
helnful.

c Recornpierded Changes fsr 1976-1977 institute

14. Shorten t1Le length .')f the Institute
orientation meeting.

Increase the supply )f support materials
available to participants -- s*.itle-tape
presentatiOns, brochures, ere.

-,r
1
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3. Use only vocational education personnel
in conducting on-site training.

4. Eliminate any unnecessary reading material
since PBTE is already very reading intensive
for both students and faculty members.

1
i

5. Simplify data collection focusing only
on highly useful and essential informatidn.

6. Develop a PBTE management system for use
by participants.

6. Materials and DjSemination Activities:

a. Materials Developed

1. A-workshop designed to train persons was
conducted and included a number of trans-
arencies developed by the Center as well
s seeral locally developed ones.

2. IDrms developed for the project included a
monthly report form, and a student report
form for recording data collection
instruments submitted.

b. Dissemination Activities

1. Press releases were given to the campus_
;newspaper and the local newspaper, resulting
lin a total of three articles.

2. ,Presentations on PBTE are described in
section 1 of fis report.

, Ctmelusion:

I=t is difficult at this time to make any firm statements
regarding;PBTE at Oklahoma State University as a result of _--the Institute. The faculty in the University believe- in
the performance based concept and have been working towards

-_ its implementation in vocational prep-cation for a number
of yea7s. It is noL a question of whether or not the concept
gill be adopted, but rat_sr how it wilbe implemented. The
National Institute has been very helpful in allowing Oklahoma
State University to examine a very carefully developed PBTE
program, one that has great v mise. however, the limited
exposure of the faculty ai: Oklahoma State University to this
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program precludes the development of specific conclusions
and recommendations about the adoption of the materials
that were tested. The materials will continue to be used
and it is virtually certain that part of the PBTE materials
developed for the National Institute will be adopted as a
regular part of our teacher preparation program.

Final report prepared/submitted by: Wayne N. Lockwood
Site Coordinator
October 4, 1976

,
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FINAL REPORT
OF THE

UTAH STATE UNIVERSITY

1. Major Activities and Accomplishments:

The major activities consisted of the following areas:
Departmental meetings to introduce and'develop the concept'
of (Industrial and Technical Education, Agriculture Edu-
cation, Business Education, and Home Economics and Con-
sumer Education)

Training of resource persons within the departments
listed above. Training conducted on an individualized
system rather than a group process.

Application of modules to preservice and inservice stu-
dents.

Explanation of the concept and development to Extension_
Service personnel.

Explanation of th2 concept and development to State of
Utah personnel in the Vocational Education Division.

2. Methods of Use:

All preservice students were enrolled in "Methods" Classes
of the four subjept areas.

Industrial and Technical Education, Agriculture Education,
and Home Economics and Consumer Education used them to
supplement regular class work... Each studentcompleted
approximately two (2) modules, but net necessarily the
same two.

fljsiness Education required students in the-"Methods" class
to complete approXimately twelve (12) modules in order to
receive three (3) quarter hours of credit. Failure tocom-
plete the twelve modules gave the student an incomplete (I).
Additional enrichment modules were suggested to some stu
dents.

3. Problems and Successes:

Successes: They do work! Studebts had great praise for
the modules. At the insevice level they permit instructors
to advance their skills without a formal class structure.
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The State of Utah and Utah State University are developing

.

a set of guide,ines which will establish the equivalency
of certain modules to the,requirements for vocational
licensing. Also, guidelines are being developed to estab-_
lish university credit for pre-determineU groups of mod-
ules.

Problem4: The major problem Was the completion of modules
in a real ciassroom.setting due to time., restrictions and

`numbers of students. Alternative methods of evaluation
such as self-evaluation only, peer evaluation, or simula-
tion could be developed.

A second problem area was student motivation. Many students
were not able to budget theiP time, nor were they able to
complete modules without: many reminders from the staff.

The videApes were not particularly good'nor useful "in
the use of various modules, such as C-16--Demonstrate a
Manipulative Skill. Also, the listed prerequisites in each
module were unnecessary and usually ignored.

The establishment of university credit to module completion
is a problem not yet solved due to the extreme variations
in module complexity.

4. Future Plans and Activities:

a. Institutional plans: Modules will be used in conven-
tional classes as supplementary materiel and resource
material. Mule cost will be borne by the student.
Modules wilk\be available within a regular class struc-
ture via the Extension Service fox off campus credit.
The State of,Utah and Utah State Lniversity are coor-
dinating efforts for module use in vocational certif-
icate issuance and renewal.

b. Related efforts: Continued work in explaining the
positive effects of modules in vocational centers in
titah.

c. Payment-: Normally the students will purchase the mod-
ules. In some districts, the vocational adminilptrators
win* purchase modules via the normal school budget.,
Modules will be old at cost.

d. Priorities needing R & 0: R & J priorlt_es w-)uld be in the
. granting of credit per modulealternative methods of ,
module evaluation, and module revision and development. ,
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5. Reactions to 1975-1976 Natiorial'PBVTEInstituto:

a. Helpful Aspects: All nlaterial well'written.and reviewed

b. Least Helpful Aspects:, Institute at CVE was'longer
than necessary.

c. ,Recommended Changes: The resource person still has
some confusion as to how to start.and maintain module
use by the strident. Perhaps a more detailed outline
of procedure could be developed. Available material,
which is very nood, could be eqianded.

6. Materials and Dissemination Activities:

a. Materials Developed! No special material developed.

Dissemination Activities: Information supplied to all
interested i.ersons by personal visits of staff, con-
tinued efforts to expand use of modules ,in- off-campus
vocational areas.

Final report propored/submittod by: Neill C. Slack
Site Coo::linator
October 6, 1976



FINAL REPORT
OF THE

CENTRAL WASHINGTON STATE COLLEGE-

1. Major Activities and Accomplishments:

A three-day workshop was held on the Central 4r'aship.4ton State
College Campus for three different groups of educators:
(1) vocational education administrators from community colleges,
common hchools, and state agencies, as well as Central, were
provided an overview of PETE, (2) vocational directors fr.om
throughout ,the state were-provided more detailed information 1/
and, (3) potential resource persons were checked out on the
proper procedures for conducting PBTE in their local situations.
The workshop was conducted October 1, 2 and 3, 1975. (50.
attended)

Individual tiaining sessions were conducted to prepare resource
persons who used the PETE materials throughout the year. These
training efforts were for persons who did not attend the October=_
workshop. (5 involved)

The site coordinator presented information about the PBTE
program at Central to participants in two regional meetingnd
at a state meeting concerned wit competency-based vocationa
education. -Information about thEPPBTE program was presented
at the following meetings: (1) Four-State Consortium on
Competency -Eased Vocational Education-Personnel Development,
Seattle, Washington, September 10, 1975 (exploratory meeting),
(2) Competency -Eased Teacher Education In The Northwest,
Portland, oregon, November 5 and 6, 1975 (exchange of ideas,
materials, and procedures), and (3) Wasiiington State
Vocational Association. (status of PETE in Washington).

The site assistant coordinator conducted ,a series of individual
and small group meetings throughout the state during the term
of the contract to consider'the feasibility of PBTE in in-
service vocational teacher` education.

On .7ampus, tentative moves to incorporat,-.. PETE as a 'part of
preservice teacher education have been made.

The PETE materials were used both op- and off-campus-in both
pre- and inservice situations in rural-and urban situations.
One unique group that used 'he materials successfully were
Indian para-nrofessionals is well as vocational - instructors.

4
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2. Methods of Use: 4 I
The moduLes were used in the following Vocational teacher
education classes: (1).Methods in Teaching Industrial
Education, (2) Selections and Development of Instructional
Materials, (3) Evaluation in Industrial Education, (4)
Vocational Guidance, (5) Youth Leadership, (6) Occupational
Administration, (7) Cooperative Education, and (8) Laboratory
Planning. These courses were upper division undergraduate
and graduate level courses.

The modules-were also used for inservice certification non-
credit classes for preservice and inservice teacher develop-7'
mcnt programs.

Some arranged courses were offered on an individual basis
using the modules.-

.

Modules were selected to meet the established course objeC-
tives; thus, credit worth was established. Generally the
courses were 3 quarter credit and modules per course ranged
from 7 to 12. (Lecture-discussion-and work session format)

3. Problems and Successes:

a. Problems: (1) students procristinatinq, (2) 'student
resistance at the onset usi:=.(4 considerable mime to
become dlusted to the system, (1) difficulty of finding
appropriate "real" situations for inservice studentse
(4) quality of videotapes, (5) evaluation form needs
revision for better accep ante by evaluators, and (6)
logistics of inservice and preservice programs.

Successes: q14 listening-tapes good, (2) content re-
lated well to the various experiential levels of stuients,
(3) quickly idenzifieo procrastinating and lacy students
for early correction, (4) allowed for individual differ-
enreq' , and (5) Prcvid.id a well-referenced set of review
ntns for later use by students.

4. Futuy'e P13TE Plans and Activities:

ad Institutional plans include: (fl cortinued use with'both
pre- and inservice courses, (2) teacher education depart-
ment is considering using selected modules, and (3) study
the issues involved in phaL-ing iireater use of the
moau es.
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Berated PBTE efforts: (1) vocational guidance, (2) off-
campus vocational teaching methods courses, and (3) study
Of PBTE fc:asibility in cooperation with the State Board
for Community College Education and :he Commission for
Vocational Education.

c. PTiTE Costs: Payment by students, .tiuient ees, contracts
;ith ether agencies for instruction.

d. PBTE priorities neeciind R F. D: The -,valdation component
of PPTE ne,ds further R 6. D.

Reactions to 1975-7C National PBTF Institute:

a. .1)vi.)usl, the modules were the most helpful materials.
ri'he pet-so:Jai conVics-s on-site and at the first workshops
were valuable in provi,'inq a good understanding to the
program and pointing out some of the problems.

The least, helpful ite. were Coe operational manuals
whih tended to be too lengthy for practical use on-the-

One recompendation t^t the 1()76-77 Institute would be
to provide a form for new peoplc to use in accounting
for the materials .J_he onset. A more import. _ant item
would he to orevi-hz. a source of final.cial support for the
increirsed workload resulting from the fi'6. D effort.

Materials Disemination Acti ties:

a. Mate Jls de,rfi.loped: one

id_sservination ictivities: Desc.ribed in number "1" above.

Final report prepared/submitte'l h: C. Duane Patton
Site Coordinator
September 22, 1 76
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FINAL REPORT
OF THE

STATE UNIVERSITY COLLEGE AT BUFFALO

1. Major Activities and Accomplishments:

a. On site orientation for the StatetIniversity College ,at
Buffalo faculty and interested parties, October 10-11,
1975.

k

b. Resource persons seminars. On three occasions (December 14,
1975, January 25,'1976 and April 19, 1976) -seminars were
held for resource- persons the State university Colltge
at Buffalo.to identify 08blem areas, plan implementation
strategies, etc. Eight to thirteen persons attended
these meetings.

a
c. Resource packages containing the needed resources for each

mod6le were established throughout the year and were made
available on a check-out basis fo,- those who required
them.

2. Methods of Use:

The modules 'carte in_ existing courses and took the
place of block's of formal classroom instruction. The followiag

. courses utilized the modules:

VTE 300 Introduction to Vocational Education

VTE 302 Course Organization

VT '306 Shop/Laboratory Organization 'and Management

VTE 307 Use of Instructional Media

VTE 404 Methods of Teaching Vocationai Technical Subjects

VTE 411 Evaluation of instruction

VTE 412 T-2achinq Clinic-

VT.', 413 Practice leaching and Observation

-IA 414 Professional Semester

HEE 660 Professional Semester

HEE -461 Professional .Semester

HEE A62 Professional Semester '
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-CBS 490 Field Experience

3. 1'rob1 2ms and Successes:

a. Concerns:

(1) The lack of "seed" mot-4y to support released time
for planning, etc.

(2) Deadlines for ordering materials are sometimes un-
realistic In terms cs1- dates of faculty assignments
at the State University College at Buffalo.

L. Successes:-

(1) The modules are a fresh approach.

(2) Much of the initial work has been completed at the-
national level, lending credibility to the modules.

(3) The modules are self contained.

4. Future PBTE Plans and Activities:

a. Institutional planS: Our Divison is' under state mandate
to develop a CBTE program. We will utilize the modules
in designing a CBTE system around the model foi- a CBTE
system developeC by. Dr. Robert Houston.

b. RelaLed PBTE efforts: We -are in the process of lanning
a state -wide orientation program designed to Post r the
de')elopment of CBTE programs.

Payment. for materials: The modules will have to be
purchased by the students in lieu of textbooks. It is
also possible to utilize,our library budget to some
extent.

d. PBTE priorities needing R and 0: We need ti -k on initial
program-development. We have many prpblems in "starting
up ". Also, data comparing the succesS\of students in
tfaditional programs to those in CBTE prOgrams would be
helpful.

5. Reaqt.i_on to 1975-76 Na-Lonal PBTE Institute:
I-

a. Aspect' of the Institute that were most helpful:

. (1) The 'wOrkshop at4ColUmbus and the on-site workshop.

(2) -lhe'implementation (uide
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(3) The State Of the Art

('4) The Competency Profile Chart

b. Aspects of the Institute that were least helpful:

At this time I cannot think of any materials or
activities that were not helpful.

c. Recommended changes for 1976-77 Institute:

More formal contact needs to be developed between
The Center and the site. Perhaps two, of even th,ree,
workshops dealing with the training and implementation
needs to be developed over a two to three month period.

6. Materials and Diss'emination Activities:

a.. Material devgloped:

Module test procedures

Module inventory forms

b. Dissemination activities:

(1) Program highlights were prepared for the State
University College at Buffalo Faculty Digest.

. (2) A presentation was carried out to the New York
State Advisory Council on Vocational Education
(very well received).

7. other:

Ouffajo State has profited from the experience. We remain
ready _and willing to work in whatevOr way possible to develop
a PBTE program.

Final report prepared/submitted by; N. John_Popovich
Site Coordinator
October 4, 1976
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FINAL REPORT
OF THE

UNIVERSITY OF ARIZONA

1. Major Activities and Accomplishments:

The UA team consisted of Dr. Robert Kerwood from the State
Department; Dr. Doris Manning from the School of Home Econ-
omics, and Df.-R.A. Kidwell from the Business and Career
Education Department. The-team began training in PBTE by
attending the Institute in Columbus, Ohio, during the week
of Aigust 25-29, 1975.

After returning to Tucson, the team made a joint presen-
tation of the concepts and scope of the PBTE evaluation
program to 4 state-wide EPDA meeting of 50 vocational edu-
cators held in Pheonix on September 18. In the meantime,
plans 'were being completed for an on-site workshop. Rep-
resentatives of CVE met with a group of 25 vocational edu-
cators and administrators on September 23, 24, and 25 in
Tucson for the on-site training session. Two members of
the team attended a group meeting at the AVA convention on
December 7, 1975, at'Anaheim, California.

Team members worked individually with resource persons in
the various vocational departments, helping each department
plan for use and evaluation Of the modules to be tested.
Individual conference's were arranged on the basis of appar-
ent need.

Each participating department worked out its own method of
record keeping and awarding credit. Implementation con-_
straints were caKefully explained and suggestions made for
various ways of the modules within the parameters
OC the testing program.

Two cc:nters_for filing examination copies of completed mod-
uls were established oh opposite sides of the campus for
the convenience of cooperating departments.

Monthly reports were'solicited from each participating de-
partmeht. Their reports were merged into site reports as
requested by CVE.

2. Methods of Use:

In Home Economics, eyaluation modules were used with pre-
service home econom4s education teachers. Six modules were
offered in a one unit independent study course between sem-
esters. The competencies were evaluated during student
teElching.
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The same six modules were used with in's'ervice home eco-
nomics teachers. One unit of inaependent study credit was
given through Coatinuing Education. The evaluation of
competencies was more difficult, but the .Inservice Teacher
Educator was able to make the assessments.

Several modules were used in the prcservice education
methods of teaching cra'sses in lieu-of ikeac.hcr directed

.

activity. No additional units were given Sor the comple-
,tion of tho--- modules. -

Health Services used the modules as a basis for several
inservice workshops. The.presentat%on.,if the modules and
ihtrbductory work were presented at \oue session; the stu-
dents then completed the modules and' were evaluated indi-
vidually ._ In another session, the mQdule3 were assigned
as preparation for the workshop, thus. -15:,,aring a common
background as a basis for discussion.

3. Problems and Successes:

The major problem is related to the evaluation of the com-
_petencies in "real" situations; in fact, one department did
not partiCipate because, Of the final evaluation procedure .

must= As our program is set up, students must he followed for two
semesters to (-omplete the evaluations. Supervising teachers
in Lhe public schools are willing, and able,-however, to do

th-c, final assessments for us.

STIe difficulty r-sulted from module:, being received- too
late .to be used i the first semester methods classes and

r.levaluated in :2,ec'J d semester student teaching experiences:

1h3ervice teacher, had difficulty disciplining themselves
to do the modules. Considerable encouragement,- -support and
mild coercion- were used in order to k-.,op'the teachers from
abandoning the work on the modules.

_Several resource persons used modules, hoping to 4rrahcici for
-"real situation" evaluation, but were unable to complete
that portion.

Use of the evaluation modulo:, in.pres,:rviee home economics
cducation added a valuablo difensio to tnc. Home Economics
Education program. It has not ben ossfolc, to provide
adequate preparation in evaluation in the preserice program.
Students in the one unit course developed self confidence
as well as cognitive abilities. It has beer, recommended
that the modularized course become a permanent part of
p2ogram.
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Most of the teachers having experience with the modules
were very pleased with pe content and organization. Sev-
eral are makipg plans to adapt them for use in their pre-
service and inservice programs when they become commer-
cially available. No plans are identifiable at thit site
to move immediately into a completely individualized PBTE
Program.

4-. Future PBTE Plans-and ActiVities:

a. Home Economics Education: nom( Economics Education
this year is conducting ai mini-research project, com-
Daring two groups--one without and one With exoarience
with the, evaluation modules--on selected variables
to provide an information base for the decision about
adding the modularized course.

In Arizona, teachers in'business or industry who wish
to be certified temporarily to teach home economics_
related occupations need six clock hours of instruction
in education. This year one person in food service
is enrolled for one unit of Independent Study. She .

will complete six modules--probably C-7, C-8, C-12,
C-16, C-17 and at least one from among the evaluation
modules -for the one unit credit.

Modules will continue to be used in the home economics_
education methods class. Some modules which were not
available in time to be field tested last year will be
-used in the terriculum ^ecisions Class this year.

The Division is purchasing the modules this year. When
the decision is maJe to include any modules on a reg-
ular basis -it probably will be-necessar? to ask the
bopkstores to stock them so- gtudents can purchase the
modules.

Business and Distributive Education: Progessional prep-
--aration-in this- area presently involves a qertenc- mf
three courses including a theoretical background course,
a practical activity methods course, and a,course empha-
sizing the requirements of working with federally reim-
bursed vocational programs. Plans are developing to
utilize about 12 modules to supplement and/or replace
some scheduled meetings of these classes, the evaluation
in tnis preservice area to carry only to the peer-review
stage. Some planning for -inservice credit for use in
independent study and.jn workshops is underway.



`Health Services: This department is primarilysin-
4 service in utilization of modules. Plans include fur-

ther use of modules to supplement-ilorkshops and-con-
ferences.

Nursing Education: Modules arrived too late to be
used this year The department head has expressed
an intenti9n to use some of the modules on a trial
basis before definite adoption plans are made.

Agriculture Education: This department did not,par-
ticipate in the testing program because of the diffi-
culty in meeting the testing constraints. The depart-
ment has developed its own competency based program;
however,-considdrable intefest in the CVE modules is
apparent and some usage on a trial basis is expected.

The institution as a whole appears to be somewhat luke-
warm to the concept 9f a pure PBTE program. The vocal:-
tional departments are developing better communication
channels, and Some slow progress toward greater use of
PBTE materials may be anticipated in the future.

b Related PBTE efforts: -Institutionally, no projects,
workshops, or courses are being conducted or contem-
plated. Within each vocational department, meetings
have, been held to discuss departmental objectives and
the advisability of using PBTE materials. Thus, each
department will proced independently with a PBTE pro-
g/aM.

C. Payment for materials: Two alternatives have been sug-
gested for purchasing PBTE materials: (1) -the student.
will purchase- modal -es through the bookstore according
to his requi.red and optional needs, and (2) the depart-
ments will purchase class sets of the materials to be
used again and again by students enrolled for credit.-
Departments are aware of draobacks in either approach.
Should the teacher require a textbook plus a number of
modules, the cost to the student becomes prohibitive.
Should the department purchase class sets, the student
has no reference to take with him for review and future
guidance. The indications at this institution are that
both alternatives will be used by the different depart-
ments.

d. PBTE priorities needing R & D: No concensus has been
reached at this institution as to which modules consti-°
tute "survival skills" for the beginning teacher. Some
concern has also been expressed that the modular approach
is not conducive to developing the groin'- activity set-
ting which constitutes much of our educational activities.
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There ips also an expressed feeling that some exposure
to the philosophical and psychological aspects of the
specific_learningrsituation.cannot be adequately assim-
ilated'in a purely, dividualized program.

5. Reactions to 1976-1976 National PETE Institute:

a. The 1975 institute was very complete. Members of the
4JA team felt confident in explaining the program and
in pointing out alternative uses of the modules within.,
a "traditional" training situation. The use of.an
actual module as well as the%Y.-101 and X-102 modules
was particularly helpful.

b For some reason we had difficulty in training resource
persons in a limited time. Using the same institute
materials, we had problems in, say; a two-hour session
with a:resource person in explaining exactly, what was
expected of .him. if I were to-do it again, I would
develop a orie- or two-page document stating: "The
resource person will (1) do this, (2) do this, etc.
Also, we found t'he suggestions for keeping track_of
modules were somewhat haphazard. Generally, documents
were too lengthy to use for a quick review; the length,
how.ev6r, was probably necessary for a thorough intro-
duction.

Recommended changes: I would suggest a summary page.
, at the end' of each section of the presentation to in-

----sure that vital points were mit-overlooked and that-
-facets of the'program be assimilated in proper order.
Although we carefully presented the steps involved in
the testing process, we had to eliminate a number of
modules submitted after the class had djspersedbut
which omitted one of the testing instruments.

4

Materials and Dissemination Activities:

a. The only such supplementary materials brought to my
attention was *

used, including management of classes and independent
study, financing, and credit allocation developed by
the Business and Distributive Education field. These
materials are still in the development process, pending
some solution to the financing problem. Home Economics
Education has also 'developed a similar plan.

b. Publicity for the PETE program was disseminated through
inviting administrators and interested faculty to the
on -site training session. In additiqn, the program
activities were presented to an EPDA conference of about
50 educators in Phoenix. Their presentations were fol-
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lowed by explanatory articles in the State Department
newsletter and in the University faculty newsletter.
Short oral de-scriptidns of the program were presented .

at several local confetences and workshops attended
by vocational teachers.

7 Other:
;

Working with the',-PBTE materials has been an informative
and rewarding experience. The most difficUlt factor in
coordinating the testing program has been arranging commun-
ications and securing information from -the cooperating
depanilents. An amalgamation of all'vocationall teaching
departments under a central authorItywould have been in-
valuable in such as interdisciplinary effort. I strongly
recommend that the first priority in any such future effort
should be the deve.lopment of regular, two-way communications
i.n order that the Status of module usage may be immediately
ascertained at any time. ReSource persons should be pro- .

vided with a brief outline of responsibilities and encour-
aged to consult-supervisors-on,any questionable aspect of
the program.

Final report prepared/submitted by: Richard A. Kidwell
Site Coordinator
September 24, 1976
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AS

FINAL REPORT
OF THE

UNIVERSITY OF TENNESSEE

1. Major Activities and Accomelishments:

a. Dr. David Craig and Dr. John'Stallard attended the PBTE
Orientation session'at The Ohio State University during
the -last _week of August, 1975.

b. The UT on-site orientation session was conducted on
October 8, 9, and 10, 1975, at the UT Student Center.
Approximately 40), people attended various sessions in-
cluding state directors of business and office educa-
tion, home economics education, health occupations
education, trade and industrial education, and the
state EPDA personnel director. Several UT undergrad-
uate and graduate students were in attendance. Faculty
members representing all five service areas were in
attendance.

c. Reported to VTE faculty on Columbus on-site orienta-_
tion during early.October. The Dean of the College_
of Education was also given a report concerning both
the Columbus and Knoxville orientation sessions.

d. Announced UT participation in project in UT College
of Education newsletter.

e. Conducted overview of project for new Vocational Office
Education teachers in East Tennessee giving implica-
tions for utilization of materials in some inservice
training. (Stallard)

.f. Conducted overview of project for new Vocational Office
Education teachers working for Vocational Office EdU- _

cation certification, Kingspott, Tennessee. (Stallard)

g. ,Presented overview of project-to a seminar of EFTA
doctoral stud ents on-November 12, 1975. Representation
at the meeting included persons -from our College of
Education Department of Educational Psychology and
Guidance: (Stallard)

Presented a report of UT participation in project to
our Departmental Advisory Committee at the UT Faculty
Clubnon November 12, 1975. (Stallard)

186

"193



Conducted vorkshop for Tennessee CBTE consortium mem-
bers' on February 19 and 20. A lar:ge pa/A of the con-
ference was devoted to the PBTE Institute project.,
Representatives were in attendance from the following
institutions: East Tennessee State University, Walters
State Community College, University of Tennessee,
Middle Tennessee State University, Cleveland State
Community College, University of Tennessee at Martin,
Memphis State University, and Memphis State Techftieal
Institute. (Stallard & Craig)

Presented a talk at the Memphis State University Bus-.
iness Education Conference in April, 1976, on "Compe-
tency-Based Education With Implications for Business
Education." Much of the presentation was devoted to
the PBTF In tote project and our participation-in
the field-teseing efforts of The Center. There were
55 people inthe session, (Stallard, .

2 Methods of Use:

Course credit or academic credit was not awarded based
solely upon the use of modules. Our faculty merely incor-
p&ra -ted a module-or modules into the basic requirements' for
specific courses. 'In this manner the modules were con-
sidere0' a supplementary activity to be completed in con -
juncticn with respective course.requirements. Some of the
followillg courses and seminars that used modules as a part .

of the requirements were as follows:

AG 3460 Methods in Teaching Agriculture

BE 4120 Teaching General Business Subjects

BE 4130 Teaching Typewriting

BE 5120 Graduate Seminar: Tests and Measurements

BE 5514 Methods and Materials of VOE

-BE 5168 -Orqan-rzatiAaft-and Administration of VOE (Summer,
workshop for business teachers who were working
toward certification in VOE)

DE 4320 Methods and Materials in Distributive Education

HE 2240 Introduction to Teaching Vocational Home Economics

HE 4310 Student Teaching in Home EconoMics

VTE 5310 Supervision of VOcationalTechnical Education
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(Industrial Education students were a part of VTE 5310 both
in Onoxville and Memphis. None of our MI teacher educa-
tors used modules" as a part of course requirements) -.

3. Problems and Successes:

Concerns: No released' time was permitted to serve as
coordinator of the UT project. The coordination efforts
and the responsibilities assigned for accountability of the
materials should definitely be taken into consideration by
University administrators. I would make a specific recom-
mendation that if a Universicy is planning 'to implement
CBTE, even on a trial basis, that someone be given released
time to coordinate the project.

A second concern is that there must be a centralized loca-
tion for distribution orappropriate materials to the
faculty. An office is not sufficient. Such aids as modules,
videotapes, necessary forms, ete., should probably 'be dis-
seminated from a curriculum materials. center. The magni-
tude of the-job is more than a one or two person operation.

A third concern relates to the number of individuals who
say they will use the materials but never do.- Several of '
our faculty'at UT Made rather defiliite commitments to use
modules but never,_geemed to carry out their part of the
bargain. This catibed us to over-order modules. Then
problems arose in the-,Tetrieval of the materials for sub-
mission to_The Center a\t,Ohio State.

SCrengts: We have been.giVen the opportunity to partici-
pate in one of the most contemporary facets of education.
We have been given sufficient insight into the most up-to-
date materials available in the area of CBTE. I believe
that the coordinated effort of the across-the-board approach
to utilizing curricular materials has served somewhat as a
catalyst to unify our five serve areas as a comprehensive
Department of.Vocational-Technical Education. I feel that
the reactions of students to the materials themselves has
been the most beneficial. Participation an,0 access to the
materials has provided new_avenues to work with not only
prospective teachers but also= present vocational-tee-Knit-NI--
teachers and administrators. The project has given us the
opportunity for further research efforts. A statewide
effort (see 4b) has resulted from_our knOwledgb and partici7
pation in the PBTE Institute endeavor. The past year's
experience has also caused other departments of the-College
of Education and other state institutions in Tennessee to
look to us for leadership in Competency-Based Teacher
Education.
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4 Future PBTE Plans and Activities:

a. Ins5itutional plans: Our faculty plans to conti de
usipg some of the modules as-a-part of course work.

.At this time, however, our department has not committed
themselves tQtally to a CBTE approach. We feel that
the materials have some definite merits; however, until
the-Collegd of Education mandates a total PBTE effort,
we do not plan to discontinue other method,of teacher
education which have proved effective.-

-

b. Related PBTE bfforts: Approximately 150 aew VeacherS
of vocational education will be trained in Tennessee,:
-this coming academic year, with the use of modifies as
the major medium of instruction Two schools each will
be represented from the areas of East, Middle,iand West
Tennessee. addition, another 10 schools will be

,given an-o ery w of the project with implications for
additional training efforts. This project hasbeen
funded by E 553.

c. Paymentfor materials:. The student will bear the expense
for modules used in conjunction w_th classes. The proj-
ect discussed-ilinder 4b will be a part'of EPDA 553 fund-
ing.

d. .PBTB priorities needing k 5 D: More substantial con --
Crete evidence that PBTE is abetter method of tfaiming'
,than traditional.methods of teacher education.

Reactions to- 1976-1976_1%TE- Institute:

a. !The most helpful parts were the transparencies, the blue
sheets (profiles), and the interaction with other teacher
educators and state personnel. Also, the strategy for
=implementing a PBTE program was beneficial.

b. A week is too long for an orientation workshop. Two
or three days would have been sufficient. Sometimes,
I felt that we were being given an indoctrination that
was.too excessive. Maybe this was not intentional.

=the-matr_ials--1,--at4dent_ guide,
rgsource persons' guide, etc.) could have been minimized.
Most of th%material contained in those sources (and
others) could easily be comprehended by us without
having to be led through the manuals. Less verbiage
and a little more practical "how to" would increase the
'e_4 ffectiveness of the orientation sessions.
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c.1 Recommended changes for 1976-1977 Institute: Consider ,------

50 above when planning orientation sessions. Too, the
. o -site orientation sessions could be reduced subslan-
,Cally. All we need to do is point out successeS with
X TE'throughout. the .country, give basic-informat-iop --

And rationale, have a knowledgeable coordinator to
answer questions-from faculty, and let them go to wok_
on their own. We should not try to convert them to CBTE_
overnight. Such a process is a slow and gradual one.'
The process of influence is prpb4bly much more effective
in this regard.

6. Materials and Dissemination Activitces:

a. Mater4als developed: None

10.1 '-Dissemination activities: Section 1 (major activities)
should account for thi4 section of the report.

Final report prepared Submitted by: John J. Stalla"rd
Site Coordinator
September 28, 1976
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APPENDIX L
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Selected PBTE Institute Publicity Materials
0

-.1

PBTE Brochure -

PBTE Institute 'News Release
Center4ram Article

Vermont Consortium Newsletter
Pitt Note
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° fiteirmary. Plans have beer; formulated Dv the
,14CatiT9-0i1 NellortmInt for. the imAlenientawon
11,1 performance halt-J/eacher t-clucat,on

Althougn institutionsiagencles orepdrng teach
.ers rn .a single voca,tional service area inolt be
considered, preference will be giveil,to those
providing preserv,ce add in service teacher 'pre-
paration in a. nurt;ber of vocational areas

Both forge and small vocational teacher cduca7
Lion institutions will be involved in ' the 'mole:
mentation procesa. The Institute staff will review the
applications using the specific selection criteria in
order to identify the most appropriate t'eam.of pat,
ticiPants for each of the ten USOE regions.

To

ko
ts.)

For adr1111511al 001 1' th-c Ir ,_%*, Lit
please contact

Dr Rohert E Norton
PBTE Iristitutr!
The Center for Vocational EdJcat.or,
1960 Kenny Road
Columbus Oh.o 43210
Phone (6141 486 3r55 x 406

2 tJ

The Center goes not- discriminate against any
individual of reasons of rate, color, creed, religion,
national origin, age, or sex,

a

r

The kratiena; Institute for Performance Based
Teacher rducation is sponsored by The Center for
Voc'ational Educkron pn cooperatidn with the
US Office of Education under the provisions of
EPOA Parr F, Section 553! and The Ohio State
Board for Vocational Education

COMA l VOCATIORLAL DUCATICIti
*so a... 0.0101.40.0.411R Oft, 03003

S

NATiOliAL .1NST
FOR
TERFORMAitE-11
TEACHER EDUC
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THE INSTITUTE

The mar. purpose of the National Institute for
Perforfnerze8ate4 Teacher Education IPBTEI .5 to
delref0P the skill of selected vocational teacher edu
Wars end Ck,c,smarn-makers to adapt utilize^ and
seeltuatt peeforouttbased vocational teacher edu-
Moon rr uta 46hin theft own instituticns The

educators will be involved in the
PEITE curricular maverials which
Developed for the purpose of

of y-oc_ational education per

onat
unary basis

vituch nave a rrearit --

taLifir19, -are -6eirgniii

modules will
The modules,

prei,m,n40; f -e,d
students in moth

preserv.te and in-servx,e vocational teacher edu
camori programs tine, all .pt the various vocational
write areas_ The modules which have been designed
for use on an -inclivihuari:ed basis. may also be used
"tnr.fhtlth atid large grtio0 nstrucional settings_ The

rrnerice oblecriVes for the modules focus on
ed by 'the Center for Vocat,onal

tort - row ihmytant -to -.,uccessfol
vor4tuzinat teachers_

Upon
aclivit,t._ ea

rnAtirig at( ,he Institute trd,q,1-
part c =wilt will be able to

DeNcribe twe coni epts and rationale denying
the PBTE approach to teacher ucat,on

of foe the-nature ar,o use of perfor mance
priore8isionat teacher education curricula

laComeyate and explain the differences oetwen
PBTE programs and traditional program- of
teacher !ducat too

aExplrn alternative approach ei for implement-
ing Preservice and in- service p#rformance-based
teacher education programs

*Assess dual student needs and select

DINOIN An-recular materials for meeting
he ploft...onal areparation needs of present

and Piasliec'tive vocatronat teacher pr

DeveloO and make operational an appropriate
ttaching.learning design for implementing Per
for mance-Bine Vocational Teacher Education
fPOVT icuia in their specific setting

Serve et tecitvely t tree maser acruvator row
as resource person. advisor. and evaluator

Orient prospective and in-service teaches to
their tole and responsibilities in using per
%rm.-Ince-based curricular materials

Evaluate the quality and effeCtiveness of
berformance-based curricular materials

More objectively assess a teacher's ability to
peg form specified competencies in actual
classroom situations

Assist with the training of other vocational
teacher educators and administrators who
desire to adapt, utilize, an evaIdate PBVTE
materia.s

%."%

MAJOR ACTIV

he major activities of the ve.ional Institute
for Performance-Based Teacher Education intlude
the following training and related follow Lab activities

A national workshop_,pn PBTE _concepts,
---arricular materials and 'Aiplementfittn pro
cedures. The one-teek workshop, held
August -.J.975, at C61urnhus; Ohio included
a team of three' participants from each insti-
tutinnand state chosen

A three-day on-site orientation to PBTE con-: cepts, curr culat materials -and implementation
procedures at eaehoptic selected institutions
Members of the Institute' staff will assist the
site coordinator in conducting the on-site
orientation program. In addition to the work
shop participants, an average. of twelve ad-
ditional persons will be trained at each of ten
sites,

Individual on -site- technical assistance for
adapting and implementing PBVTE programs
Technical assistance will include information
gathered by means of regular telephone calls to
each site, qtArterly site visitations by Ir...itute
staff, and a review of monthly prowess reports
submitted by each site coordinator

In addition to the PBVTE curricular materials and
training activities, the Institute staff vrill develop
and make available to pirticipants the following
materials

Comprehensive iastitute final report.

-r

CRITERIA FOR PARTICIPATION

Only one team of participants will be selected
from each of the ten USOE regions, Each team wrlr
consist of three personstwo teacher educatOrs from
the selected institution and an indiyidua from the
state department of educator who has responsibil-
ity for professional development of vocational edu-
cation personnel Selection of the teacher educators
and institutions will occur coocarrently,

Criteria for selection of the teacher educators are
twofold

Degree of personal commitment to PBVTE
e'forts

Pctential .ability to In-1W-, --tent the curricula
within tt-jii,r institiatio^ ,n a performance-
based mode

Criteria for selecton of the coopqrating institutions
include

aThe administtation and staff of the vocationa
department approve of and support the concept,
of performance based teacher education.

A 'history of cooperation exists between pro- o
fessional personnel in the state department o'
education and the vocational teacher education
faculty

Evidence exists of th.. ability of the teaches
education institution/agency to
sources (facilities, adequate number of ru e--1-"

. dents, and professional personnel) to The
implementation of a PBVTE program.

The institution/agency has demonstrated lead

ership in the preparation of_vdcational teachers

The institution/agency is anxious to work
cooperatively with The Center in training
personnel'to use and evaluate PBVTE materials'
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PBTE INSTITUTE NEWS RELEASE
(August 15, 1975)

, . .

Dr. (Name) (President/Dean of University/College

announced that the (Depavtment/Division
.of , in the College(s)

of ) has been selected by-The Center for Vocational Education as

one of tern higher education institutions in the United States to-

participate in (The National Institute for Performance-Based Voca-

tional Teacher klueation during 1975-4976. Derartment of Vocational

lucat_Lon staff members will cooperate with The Center.fo ,Vocation-

al Education located at The Ohio State University, Columbus, Ohio
is

in training activities designed to help them adapt, utilize, and

evaluate performance-based vocational teacher education curricular

materials, The Institute is sponsored by The Center"fot Vocatiohal

Education in cooperation with the U.S. Office of Educat on.under the

of EPDA Part F, Section 553, and The Ohio State Board,
vs

of Vocational Education._ The materials leave been developed by .The

Center, a national 'educational research and development organization

under the ,sponsorship of the National Instibitu of Education ("CIE) .

The pe*formance-based teacher education materials are designed

to impokre the preparation of teachers for all vocational educatioh

service areas. A major emphasis of performance-based teacher

education programs and materials is Ehe requirement that'teachers

prgye their competency ley demonstrating their ability to perform

critical teaching skills in actual classroom situations, rlather

than by, answering questions on written examinations.

The materials are based on a-Center research study of the

Ocofessional performance requiremcihts needed for successful vocational

teaching. Three-hundred eighty-four competencies (performance

elements) were verified as important to teachers in all vocational

service areas. One-hundred individual learning packages, called
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mo,:ules, have been levctoped to help teachers aquiie these competencies.

The modules fums en a aide vari( ty of areasprogram planning,

development, evaluation; instructional planninu; instructional

execution; instructiona1 management; duidance; scnoo.1-community

student vocatiolal organiations; professional :ole and

eve 1 3 ; 3i,t. (2( >t) r d in ttion.

The tt,odules Ind related implementation materials zire desioned

1'1 both pleservice and in-service vocational teacher

ed.leation prod ims or all secondary and Post-secondary vocational

and technical education teachers. The nature of the instructional

desi-In of the ler-2rning experiences al!ows either individual,

seit-poceN,:_r droup instruction to be used. (ronrams can be

+4-) met th ne'e'ds of -idual teachers by selecting: the

I.,odulcs most appropriate for them.

1;tartin. 'his fall the ( Department/Division ) will he using

's, with approval and support of the ( state name,

siun of Vcic. Fd.) 'Oepartment of

teacher education r;roora.

!ueation, in their vocational

The ' Department /Division ) will be

d __!rin feedback data from the-instructars and resource persons

use the materials and implement the program. f'eedbacl from the

testing and ii liplementation efforts will be used by the Center for

Vocational Educatif:n to evaluate the effectiveness of the materials

and program. Dr. name ), Chairman of the ( Department/Division ),

indcated that Dr. and Dr. name ) will be coordinating

the traanind =anc iiqplemen ion acti i the University,

serving as. Site Coordinator and Assistant Site Coordinator,

respectively., Approximately ( # ) instructors and resource persons

and ( # ) students will he-part.icipating in the Institute activities.
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Activities out ,p-..1-rway the last week of Auoust when the Site

Cooedinators and :,tali' iJepresehtative on to Columbus, Ohio to

partwipato in a fi..e day intensive orientation and training work-

shop. The workshop will.be follwedby a two-three day Cn -si to

,ntation workshop in Septer,lbur (or uctober) at the l;niversity

f ,AC )n,A1 vocational staff neribers who w1 l3 be using the

aterials with ti2C i presc-,:vice an,l/or in-service teacher education

0

nt.
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This is the first of what we-hope will hecome a continuing publication. We hope it
mill serve to provide Vemont educators with current information related taller-
formance based vocational teacher education.

VERMONT SELECTED TO PARTICIPATE IN NATIONAL INSTITUTE
FOR PERFORMANCE BASED TEACHER EDUCATION

The University of Vermont has been selected as one of 10 U. S. higher educa-
tion=institutions to participate in a National-Institute for Performance Based
Vocational TeacItur Education during-105-76.

The Institute is s,onsered by the.Center for Vocational EdUcation at Ohio State'
University in cooperatio.1 with the.U. S. Office of Education under provisions of the
-E1 cation Professions Development Act.

-Dr. Gerald R. Fuller, chairman of the department of vocational-education and
tre7hnology in UVM's C61leee of Agriculture, will be coordinator of UVM's partici-
-pr.'ion, with Dr. Richard Jensen, assistant professor of occikcational and extension
educotion as assistant coordinator.

Jorcph Kisko, yucational-technical consultant for the Vermont State DepartMent
__of_Ld-7cation, who is state coordinator for EPDA, will also participate in the.projec::.

The Center at Ohio Statt has developed performance bused teacher education
materialr. based on a research study of the Professional performance requirements
needed for successful vocational teaching.

The teacLing,learnina materials are designed for use in both pre and in --
service vocational teacher education programs for secondary and port-secondary./
vosational and technical education teachers.

Proer. '.ma may be tailored to met the needs of individual teachers.
4:6

Starting this fall, UVM's vocational education and technology department and
the State Department of Educttien will he among the 10 supporting groups which
will be using the materials d2velopec: by the Ohio State Ccnter. The participating
institut-i_ans includz, in addition to UVM, the State University of New York College'
at Buffalo, Uniyersity'of Pittsburgh, University of Tennessee, University of
Minnesota, Oklahoma State University, University of Nebraska-Lincoln, Utah State
University, University of Arizona, Central Washington State College.

Ful15)', Jensen and Kisko participated in-a workshop at Ohio State the last
week in August.
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Vocational Education Program, University of Pittsburgh

VOCATI9NAI, EDUC.1TION PIMUltANI
'1'0 PARTICIPATE IN

Ulm) sTAT: PH'IT PROGRAM

4' I 'ilikn-it,, of Pittsburgh's Vocational Education
Program li.ts twee ,elected hy The renter lot Vocational
I:dm-anon .1-- (Inc of Len higher education institution; in
the I -nited St.iit , to participate in the National Institute
for Performance-Basd Vocational Teacher EdiicatiOn
during 1975-76.

Vocational4taliicatit in Program member, will cooperate
with The Center for Vocational Education located at
Ohio Staityniversity in Columl; is, Ohio. in training
activities designed to help them adapt. uldire. and evalu-
ate prformant -based vocational tcaoher education
curricular materials. The Institute is sj)t.insored by The
Center for Vocationa, ti:duration, in cooperation with

I.:1;1),1 P:Irl F. Set- ion 55.3, arid The (Otto, Wate Board of
If1 he i 1.S. cIfficvlif tication under the:provisions of

Vocatumal dueation. The material,: have ivecn
develoiw4 by The ("enter, a national educational research _-

:yid development organization. under the sponsorship-of
the National Institute of Education ( N I F).

The performance-based teacher education materials
are designed to irliprt)ve the Kermit on of teachers for
all vocational education service area., .\ major emphasis
of performairce-tiaAd teacher Mu, ;tun, programs and
materials is the requirement t ha; leachers prove their
competency by di,monstral mg their allilit4 to perform
critical tearhIng skills iii actual ch,ssrolim situations.
rather than hiw answering qurstions,on wntlen exami-
nations_ :Phi, modules and related implementation
materials are designed fur use in hoth pre-service and in-
s.eirvire vocational teat-her education programs for all
secondary and post-sPconclary vocational and technical
education teachers.

Starting this fall. the Vocational Education Program
at Pitt will be using the materials, with the approval
and support of the Bureau of Vocational Education,

Depart mynt of I:Atli-lab in. in their vocational teacher
(sliiyation Filo Vocational Education Program
kill be gathering feedback data from the instruCtors and
resource person, who-us the materials and implement_
the program. eedba( k from the testan and imple-
mentation efforts will be used by the ('enter for
Vocational Education to evaluate the effecliveness of
the materials and program. Rutherford E. LocketCe.-
ehairman.of Pit Cs Vocational Education Program, md.i-
cated that Ruth NI.. Ltingstrum and John (. Lips will
lie coordinating the training and iMplementation
activities for the rniversity: they wilrserve as Site
Coordinator and Assistant Site Coortlinato. r. respec-
tively. Approximately 18 instructors and resource per----
sons and 150 students will be participating in the
institute activities.
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