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CHAPTER L

INTRODUCTION .

4

,A pupil 's learning is , .ir large Ineisiire, a function
of the kind of teaching Ito which he is exposed; the extent
to.whicha pupil masters a given set of academic tasks re-;

flects not only his aptitudes and attitudes, but also .the
appropriateness of4the. paYticular .appnoach by which hOs
taught .

The disadvantaged' student has special needs, and characteristics
which are evident to manor; but' often go'upoticed in the.C)lassroom. The
disadvantaged students commonly identified as one who is unable to suc-,
ceed in regblar education program or one who is unable. Co. fit into the
martstrearri of our society because of social, economic, or academic status.

The reported study reflects the results of efforts to develop, im-
plement, and validate an inervice pro' ra:,1: designed to improve teaching
effectiveness of vocational teachers having disadvantaged students in
their classrooms. Variables measured included teacher-student elassroom
bei4vior and interaction, teacher affective and cogn4-tive perceptipns of
students, student self concept, attitude' toward the teacher, and student "-

perceptions of their own.cognitiveachievement.

-

Need, for the Study

Reissr*N(1962) and Brdm (1967) suggest that 10 to 1-5 percent of the
youth 4n' the United States between 14 and 17 years of age are,education-
ally disadvantaged, with this figure approaching 30 to 0 percent in some
areas, of -the country. Wumerous reports of projects have been disseminated
that point to the special needs .and characteristics of the disadvantaged.
Various reviews and syntheses of research have been ,made that give the
present state-of-the-art.of vocational' education .for-the disOyantaged

. (McCloskey, 1967; Feck, ,1971). From these' it becoUles evident. that there
-' :are a number of characteristics 6f disadvantaged youth that various au-

thorities-have identified. Among these' are:

1. ,Low self concept

2. Poor record in acadethic and vocational school work

MIN

'Miriam L. Goldberg, "A ting teacher Style to Pupil Differences: -

Teachers For ,Pisadvantaged ildren," Merrill-Palmer Quarterly, ,Vol. '10,
No. 2 (Npril, 1964)., p. 1. 4 ,14

1
.
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,
3. Lack of trust,,-in authorit$' figures

,

,

4. PoarAtitude toward school and teachers

5. Tendency to drop out of school.

While basic descriptive charaCferiktics of tlfe.prObjem have'been'.

identified, teacher preparation of how to work with disadvantaged students,

4.,

iS ill-defined, ifnot non- existent. Htery'Gideonse, past'President.of

Brookly collegip, stated in a biennial -report: !,

. ,

Except in a.geneial wa.v,eauthOrities do not yet agree _

on the4fleeded attributes for teaching disadvantaged children

nor or on what constitutes the best kind of preparation.

-\ The develdpment of an inservice p ogram for vocational teachers de-

sigoed to improve the teaching of 'ells afltaged students would'have par-

tiOlar applicability states where4ocational; teachers are not required

to have preparation in this area brior'tg teaching disadvantaged students;

The hiring of vocational teachers in Kerftucky, fpr example, does not re-
quire that new teachers have,presOice training in teaching the disad-
vantaged. Since there are approximately 17,000 disadv ntaged studEntt re-

ported in Kentucky vocational programs, a neei. doe st-for such a pro=

gram.3

Si 6
.11

-

/ Much of-the literatup has presented theoretical positions, primarily
b/sed on experierice or-survey data, from which designed .to help,'. el

eachers cope with disavantaged studentS-may-Oe_based. 4/pile knowledge

/and understanding of the disadvantved yeuth a0e important-aspects i
rtance are the teac
with these students.
taped youth, "The staff,

to elate to students
t AL ge of the school
tyn else is viewed by,

more important than_

plann -ing vocational programs, also ofequal im
strategies and behaviors that are most effectiv
Boss points.dut concerning working with disadva

'member who grows a bealT1 and wears mod clothing
seldom becomes an effective employer. The stude

teacher is already flied. Any attempt to be som

the student as hypocritical. Being what sou are-

,being something you are lot."4

AP'

North Central Association Quarterly, XLI

. 4
jp-

Brownell , 'Preparing each s of the Disadvantaged,"

Winter, 196.7), p.250.

"----4entudkriturei;of:VDcational .ucatjon Report to Dwartment4f,Edu-
-

.

eatibn, gctober 1, 1974.
.

,
1

. ,,,* , - ----
0 g'''''

4R1chard Boss'', What Sc ol Administrators Should Know About,Vdcation-

al Education ;For Disadvantaged Youth, in Urban Areas. Information Series.:

No. 41. ERIC Clearinghouse.on Vocational'and Technieal'Education. SCo-

.. TURTIEu The Ohio State University,-1971.); p. 17. . ..; , .

3
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..; In recent ,. various approacheS 'to preparing' teachers of-- di sad- li
/-

. vuntaged students have been attempted. - In m9st cases; ehe training fias
116 . been limited to' sope'Xype of workshop or seminar desigired to help. teachers',

' understand tree disadvcaged youth and, suggest methods or materials with
. A

. .. the askumpion that knowledge alone will' provjde ,tor more eff72ctj ve teach-
--, ing4* However, there *is little; .ff any, evidence to Sup.port this as5ump- .

tion. Conselpently,. . there exists a need not only'Aor an inervice pro'..-
-gram for, vocat'ionaloteachesSt of disadvantaged students. based .bn .sound

.v---_ theory, but.onelthat cant 4 va.lidated ai.to its, effectiveness with tea6-1,
,

and students
I ,

ers and ,.,. -
.....

.4

..

. .

i ' I
.. " e C.

sisted of an,ev.alaation sheet designed to 'obtain partic4p4ot impr=p.ssions

for evaluAting inservice prcijrams .haveAraditionally CM"-
i

t *.

of the-activities., This_ hype of evaluation-is oalya superficial 'attempt:'.-
to assess the impact of the program on teacher - -t and attempts no assess-..i.
men t .of impaCAk on f, tuden tvs : The dez, i rabil ity of validating' the reported.

inservice program b.y.applying.a-rlsearch design is evident.. .**,-The6-val ida.-. \.....r,
tiDn process provides objective evidenc# of the attual,Ampact of the pros- . %

gram on the teacher and repeetive 'students as Oell. , -.'
. t

4*

I
.

ObY iectives of the.Study
=

1. To develop and imkement an..inservice education program,'
des*dd to improve teachi,fig effectiveness, for vocation-
al education teachers of disdvantaged students ta`vr-a-1
tional progra6s.

\t".4
. b

2. To deterpine,the significance of the'effects of the
.

.serviCilHprognamon teachers and their students.

3. it' develop,a .handbook that intludesqhe speci file rote-
dares and.Maerials. utiliqed in'the insigrviCe prdgram. .

s

Null Hypotheses -

Thnull ,hypotheses tested in this study, were Concerned with
teacher behavior, classroom behavior, student self concept, student
:attitude Coward the teacher, arid teacller and Student Perceptions in
the affectiie drid'tognivive domaints. The 'following null hypptaeses
((or a dtrectional test) were tested:

Null Hypothes*i§.1%*., Vocational oteachers who participate in the-in-

. service piogram demonstrate verbal teaching behavior similar. A
to or less favorable than' vocational teachers who did °not parti-

:- .

eipate in the inservite. . :
.

. , I,

dull Hypothesis 2:' Vocational teachers who participated in% the in-
service program demonstrate non-verbal teaching behavior Siwilar
to or less favorablf than vocational, teacher's whQ did riot parti7 .

cipate in the inservice, , :



V

Null Hypothesis 3:' Vocational teachers who participated in the in-
'sex-N./ice progratri-possess affective perceptions of disadvantaged

students similar to or less favorable than vocational teacherb
ti_ wl did/ not participate if, the inservice program.

Null'Aypothesis 4: VocaLional teachers who participated in the io-
serV'Ice prograT possess cognitive perceptions of-disadvantaged'

fi
. students simila to or Jess favorable than vocational teachers

whd did not,participate in the inservice program.

Hypothe'siS 5: Students of vocational teachers who participated
in the inservice program demonstrate observable classroom behavior
similar tb or less, favorable thanstudents of vocational teachers

J'whe_did not participate in the inservice program. ,

Ndll Hypothesis 6: Students of. vocational teachers who participated
in the inservice program possess. seTf concept's similar to or less

=, favorable than students of vocational - teachers Who did not parti-
cipate in:the inservice'program,

Null Hypothesis Students of vocational teache s who participated
in_the inservice program possess attitudes toward t:air teacher'

.f,
similar to-or less faverablelban students of 'vocational teachers)
who did not participate in the inservice prograM.

ps

Null Hypothesis 8:- Students of vocational teachers who participated
in'the inservice program possess perceptions of cognitive achieve-
thent simitar,to or less favorable than students of vocational
teachers who did not participate in the inservice program.

*.`

s_ imitations of the Study

. Thirty-two-secdndary level Vocational teachers from the service
areas of Business and Office, distributive Education. and Home Economics
were randomly seleCted from the Kentucky Vocational Region 4 and randomly-
assigned to experiwental 'andrcontrol groups. .The tskachers were drawn

from state and'area,Aleational schobls'and publicliYqh schools, 4
. NO

*NO teacher had to -agree to participate.in the pipject. Approval by

the respective 6choollorinci.paT 'andsuperintendent was also required.
A

Teachers not willing,to,Ortictpate.in the project were replaced by
randomly selected alttiqhkes.

4011

Definitidn ofTerms\

Disddvantaged Person --:Persons who have 'academic, socioeconomic; cul- .

pr other.handicAps that prevent them from succeeding in'vo-
cationatdducatigvor consumer and homemaking Opgrams designed for
persons without silch handicaps, and who for`thaereason require spe-
daily designed educational programs:or related services. The term

4

2



if'

.

,Interaction Analysis System -- This classroom observational instrument is
1 a 19-category system of interaction analysis containing 12 categories

/

of teacher talk, three categories of studentlaA (including ques-
tions),' and four Donverbal categories.,6

4

oncludes.persons whose needs for such programs or services result
from poverty, neglect, delinquency, or cultural or linguistic iso-'
1.tion prom the community at large, bu. does not include physically -

or mentally handicapped persons unle_s such persons also suffer from
the handicaps described in this*paagraoh.5 Table I on page Six
provides further clarification of this definition.

J

.Classroom Observation' Record (COR) The COR is an observational instru-
ment designed to measur9 four dimensions of pupil behavior (alert,

responsible, conident,,initiating) and 13 dimensio& of teacher be-
havior (fair democratic, responsive, understanding, kindly, stimu-
laqng,,orlginal,, alert, attractive, responsible,' steady, poised,
confident, systematic, adaptable, optimistic, integrated, broad).7_

Piers-Harris'Children's Self Concept Scale -- This is a self report In-
strument designed for research on the development of children's self
attitudes and correlates of these attitudes.6

Students' Evaluation of Teaching -I- iSET-I) -- The purpose of the SET-I is
economical measurement of the five ifTajor aspects of teacher class-
roomlphivior: 1) friendly and cheerful; 2) knowledgeable and
poise 3).1ivei% and interesting.,. 4) firm control (discipline); 5)

JlonrDirective (democratic procedure).9

"at

at or
SThe Ke4tbck5 ndbook For Planning and Evaluating Local Vocational

Education Programs, (January, 1974). Bureau of Vocational Education, '1

State 'Department of Edutation, Frankfort, Kentucky, p. L-1.

6J.--T. Sandefur and Ronald D. Adams, "Am Evaluation of Teaching: An
interim Research Report," Journal of Teacher Education, Vol. XXVII0o..1
(Spring 1976), p. 72,

/Ibid.

8Elleri V. Piers, Manual For The Piers-Harris Children's Self Concept
Scaleq(Nashville, Tennessee: Counselor Recordings and Tests, 1961), p. 2.

ology Monogra 'No. 10 (RI D Center For Teacher Education, The University

9Donald, hJ. Veldman, Student Evaluation of Teaching, ReSearc Method-

14 of Tekas'at Au tin, 1970), p. 1.

ir
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TABLE I
CLASSIFICATION SYStEM FOR DISADVANTAGEO0

CAUSE

(1) Academic

(2) Socioeconomic
or

Non-Academic

(3) Culturally
Oisadvantaged

(4) "Other"

'1 't

EFFECT CHARACTERISTICS

Not succeeding or cannot be expected to
succeed in a regional vocational educa-
tion program because of at least one
educational deficiency. '

Not succeeding dr cannot be expected to
succeed because of background or experi-
ence. Developed attitudes which severe.-
ly limit Their ability to perform suc-
cessfully in a vocational education pro-
gram.

Not succeeding or cannot be expected to
succed because of cultural differences
that limit their understanding of the
educational-and other everyday processes
within community.

Other effects of a disadvantagement not
listed under the three (3) aforean-
tioned categories: Should be restricted.

to special situations of a local indi-/
vidual nature.

Poor speech, poor reading and writing ability;
serious difficulty in comprehending computa-
tional concepts; 'retarded one or more years in
acadeffiic achievement; low achievement records;
irregular in,school attendance; dropout or po-
tential dropout.

Aggressive, anti-social, disruptive. Lack per-
sonal motivation; negative attitude toward
learning; poor or negative self-image; higher
incidence of involvement with juvenile court;
underachiever; ill health; poor nutrition; un-
employed or underemployed;.geographically iso-
lated; needs economic assistance to enter or
.stay in,school.

Social class differences-in values,, behavior
patterns; style of living, language patterns,
mores; generally highly mobile (migrants);
la _ 'ty within the community; unfamiliar
Wth customs:

M gfants, individuals in institutional settings.

ftIllrom

4 1°The Kentucky Handbook For Planning and Evaluating. Local Vocational Education Programs (January, 1974).
Bureau eof Vocational Education, State Department of Education;'Frankfort, Kentucky, p. L-2.-
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Students'.Evaluation of Tev.:himg-II (SET-II) -- This instrument obtains

four additional factors of teacher elassrodki behavior: d) rapport
with children; 2) interactional competence; 3) unreasonable nega-
tivity; 4)-fusterance of self-esteem."

Inservice Program For Vocational Teachers Of Disadvantaged Students
An inservice program that provides vocational teachers with teaching
strategies, techniques and behaviors Zor working with disadvantaged
perJons. The inservice is designed with the intent to significantly
change teachersteperception of and behavior toward the disadvantaged
student, resulting in desirable change in the student.

Inservice Prop-am Handbook A collection of procedures and materials
utilized in the conduct of the developed inservice program for
tional teachers of disadvantaged students (See Handbook).

11
Ruth Adldf Uaak et al. Student Evaluation of Teacter Instrument-

II-Manual (The Research and Development Center For TeiChTrtd-ucation, The
University of Texas at Austin, 1572), pp. 53-63.

7
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CHAPTER II

METHODS AND PROCEDURES

Introduction

The reported project was conducted in basically three phases. The

first phase involved preparation leading to and development of the in-

-service fdt. vocational teachers of disadvantaged students. The second -

phase consisted of the inservice meetings with the teachers. Validation

h of the inservice by means of data collection and analysis, and prepara-
tion of the final report and handbook constituted the third phase.

Research Design

A Posttest-Cnly Control Group DesigniL was amptoyed to study the
variables "teacher-student interaction," "claSsroom behavior," "student
self concept," "student evaluation of teacher," "teacher' affective and

cognitive perception of students," and "students' cognitive perception
of themselves.",

The paradigm for the Posttest-Only Control Group Design is as fol-

01

R 02

where: R = Random Assignment to experimental or control group
X = Treatment (inservice program)
0 = Observation (test/survey administration)

The PC ;est-Only Control Group Design employed in this study can
be effectvely used in place of the Pretest-Posttest Control Group De-
sign when randomization can be assumed.13 The random selection and as-
signment of teachers to the experimental and control groups met this re-

' quirement.

12Donald T. Campbell and Julian C. Stanley, Experimental and Quasi-'
Experimental Designs For Research (Chicago; Illinois: Rand McNally and

Company, 1963), p. 25.

13Ibid.

ti
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PrA oject . Personnel

Program Preparation

The program development and operation'required the services of a
project director, four staff assistants,.and four graluate assistants.

The project director was employed for 25 percent time on an 18
month Oasis (project duration). The projecA director rendered overall
leadership to the conduct of the project, including the following respon-
sibilities:

a) Procurement of qualified personnel to assist in the conduct
of the study.

b) Supervision of procedures for proper project record keeping
and administratAn:

c) Coordination of project design, field testing, modification
, and implementation.

d) Coordination of data collection, analysis, and preparation
of final report:.'

Four staff assistants were employed for 100 percent time; onetn a
, ten month basis, one on a sixteen month basis, and two on a five month
basis/ ,The staff assistants assisted the project director in the overall
coordinatton"and administration of the project, which included the follow-
ing responsibilities:

a) Review of related literature

b) Identification and selection of population and sample

c) Selected and contacted consultants to assist '- the develop-
merit of the inservice program

d) Planned and conducted ,two Planning Conferences

e) Contacted experimental and control group teachers (and their
respective administrators) to elicit their participation in
the, project a ,

f) Developed and ,conducted the inservice program for vocational
teachers of disadvantaged students

g) Developed teacher evaluation instruments of the inservice

h) Selected and obtained published instrumentssed in
data collection

9

. I 8



i) Developed instruments used in data collection

j) Trained for administration of posttest instnuments.

k) Coordinated-and implemented the posttesting procedure

1) Scored data collected in posttesting sessions

m) Coordinated and conducted data analysis and'evaTuation

n) Preparation of final report and dis6emination activities

Four radu4te assistants' were employed 100 percent time (20 hours
. 45er week);, ore on a fourteen month basis and three un a five month basis.
The major responsibilities of the graduate assistants included:

a). Conducted a. review of literature for program conceptualization

b) Assisted with ''.1e development and implementation of the two
Planning Conferences '

I

c) ASSisted with the development of the inservice prograM and its
implementation

d) Assisted with the data collection and analysis-

e) Assisted with - preparation of the final report and handbook

Identification of Pop ulation and Sample

Due to its close geographical proximity to Western Kentucky Univer-
sity, the implementation of the inservice program was limited to teachers
of state and area vocational' schools and high schools within,Kentucky
ocational Region 4. Because of the iecessity to make classroom obser-
vations in the daa.collection process and limitatiop of the observa-
tional instruments to be used; the population was also limited to voca-
tional teachers in the service areas of Business and Office; Distributive
Education, and Home Economics within the defined geographical area.

Eligibility for participation in the inservice program or as a mem-
ber of the control group, as specified in the proposal, required teachers
to have at least one class with a minimum of five students who have been
identified as disadvantaged. .While the Kentucky State Plan and the Ken-
tucky Handbook Fur Planning and Evaluating Local Vocational Education
Pro rams provide a general definlion (taken from the Federal Register)
of a disadvantaged Student, each school system is relatively free to fur-
ther developits own operational definitions of whet constitutes a stu-
dent-that is "academically" disadvantaged, "socio-economically" disadvan-
taged, etc. An informal survey within Region 4, by-the project staff;I
found that many school systems were classifying approxisoately 40-50 per-
cent of their students as disadvantaged. On this basis it was determined

-t. 10
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. by the project staff that approximately one-half of the students in any
given classroom could be assumed as being disadvantaged. Thus, all
teachers within the specified population were eligible to serve-in either: G6

ethe-experimeptal or control groups.

From the Region 4 area, high schools were randomly selected and the'
respective teachers within these schools were randomly assigned to either
the experiMental or control group. In the case of the state and area vo-
cational schools within the regiop, since there was aery limitednumv
ber of secondary vocational school teachers within the specified popula-
tion, all vocational school teachers serving in one of the three service
,areas defined were randomly assigned to one of theTsample groups. The

"respective schoeirprincipal and superintendent.Of'each selected partici-
parlt were,contac.ted?6y phone, veking their approval, before,contact was
made with the teacher. Ail of the participating teachers were contacted
personally by one of the project staff members concerning their partici-
pation in the program. Randomly selected alternates were contacted in
place of teachers not willing to participate in-the program. -Sof

'The final sample consisted of 11 high school and five vocational
school teachers serving fn eachof the experimental,and control groups

)1' (see Appendix A for subject area sex,-and type schoblAdentification).
Teachers participating in the inservice were paid abase rate of $60 plus
mileage as an incentive.

Selettiogvand Meeting with Consultants

O

, Eight vocational teachers (four Special Vocational Progrp teachers
and four,regular classroom teachers) were selected from Region 4 schools
(from those net selected to be part of the sample) to serve aF corrsultant
to the project staff and assist in the development of an effective i.nser-
vice program (see Appendix B). Vocational teachers from within the re-
gion were selected as consultants by the prdOect stiff on the basis that
they knew best the problems and needs of vocational teachers in dealing
with disadvantaged students in this specific geographical area. Because
the consultants selected were public school teachers, it was not'feasible
to meet with this group until after schools had'reopened for the year.

Two Planning ConferenCes were held in early November, 1975 'at the
Center for Career and Vocational Teacher Education on the campus ofWes-
tern Kentucky University during which the consultants and project person-
nel interacted to provide ecommendations for the direction and procedure
to be utilized in developing the inservice program. Appendix C contains
the agendas and discussion summaries of these two meetings.

Development of Inservice Content and Materials

From the literature review and' suggestions offered during the Plan-.
ning Conferences, the inservicP program content and materials were devel-
oped (see handbook).' G Two very strong recommendations were made during

0

12'
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the Planning Conferences in regards,to the overall development and pre-
isentation of the inservice program:

1) Do not refer to the inservice'program as totusing-speci° .
fically on Oisadvantaged students. ''eachers feel that
the' special/ need for proorailis and materials for this

populatikn of students has been overplayed., 'Whey are
tired o hearing aboutgit."

2) Do not develop "another boring inservice." Create some-
,

...----1h449different and remember teachers ao not-have a lot
/,of extra time during thg school year. /

,

_ In orders to-eliminate the-problem of "turning off" teachers to the
inservice by its titlet_it was decided by the prgj ,.c.taff to refer to
the program as, "An Inservice for Vocational Teachers of Studerfts with
Varying Academic 4.evel's in.the lassrooriir.". The title 6ffered universal

identification on the -part of teachers while it avoided the negative con-

notation'of "disadvaatagRd student" (to both teachers and student's) and
covered the topic to be discussed in an unobtrusive manrier.

Considering the difficulty of gettirig 16 vocational teachers togeth-
er for a series of evening meetings, it was decidea not td.mandate that
the participants had to all meet together at, a designated time and place.
This decision led to the resulting inservice which consisted of a series .

individualized'modules utilizing written materials, worksheets, and
films; to-be available at the teacher's's convenience. Thus, while'the
majority of teachers could meet and work through- the Modules together,
those who were unable meet with the group cquld "either, meet with a
project staff member'and work through the moduie'at their convenience,
or take -the materials hoAezand meet with a project staff member at a,
later date to review and check transcripts, worksheets, etc., or ask
gueslion. ,

6
-

The basic outline developpd'farthe inservice'was as folTdws:

I. cYassroomInteraciion

A. Using Student Ideas
B. Lesson Organization
C. Praise .nd Corrective feedback
O.' Questioning

ti

II., Classroom Mapagement

A. ,Group.Alercipg
'B. ,Learning Accountability
C. Transitions
D. Wit1iitnett-

13
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I

III. Teacher Language

A. Clarity
B: Emphasis

C. Encour,agement

D. Extension
PE. Feedback
F. Organization

. IV. Group ProCess
, .

ti

, A. Stages of Group Growth '

B. Task Roles
--C._!Unifying Roles
D. -Anti-Group Roles' '0*

N

V. Instructional Concepts"

A. Conceptualizing iWe Process of Instruction
B. Verbal Interaction in the Cognitive Dimension
C. Qrganizing facts'to Teach Meaningful Relationships
D.' Fair Verbal Behavidr 4

.
. 4.

E. Learners and Their Characteristics-.

VI. Models of Teaching: gale Playing

, .

Most of. the above outline and materials (Sessions f-V) used in the
inservice program were adopted and modified from the 1975-76 Protocol
Materials, distributed byjthe National ResoUrce.and Dissemination,Center,
University of SoUth Florida, Tampa, Florida. Consisting basically of'
films, worksheets, guides, anchilanuals, the Protocols are basically re-
productions of student and teacher, classroom behaviors. They exemplify.
educational concepts dealing with classroom behavior and ate designed to
teach the application of those concepts.

Concepts presented in Session VI, Models of Teaching: Role Playing,
were adopted from Teaching Strategies Training Materials by Bruce Joyce
and Marsha Weil. Models for teaching Were devtloped to help build-a
_teacher's capacity to reach Tote children and create ,a richer, more di-

.

ve'rse environment for them.141,In using the.teaching strategy of role
playing, students (anct teachers) are able to explore human'relation prob-.

lems by enacting or improvising problem situations and then discussing
the enactments. Role playing provides a-sample of-human interaction to
analyze an order to identify alte'tnative ways of handling situations,
clarify special values, and learn to4deal with the emotions in conflict
situations. 6.

14Bruce Joyce and Marsha Weil, Models of Teiching. (Englewood Cjiffs,
41

New Jersey. Prentice-Hall, Inc., 1912),p. xiii. 1-Jersey:

14

6
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Several films from the series Interactions In The Multi,ultdral v.
Classroom, distributed 1;,? Sciencii Research Associates; Inc., were also
usedthroughout the inservice. the "films and r4s.pective-im guides
were designed to help tdacher%deverop skill at rocoghzing and eff.c-
tively dealirlg with the following categories of s dent/teacher bci'navior:

aggresstve,.withdrawai,supportive; reciprocating; clbsing,

. All of the above"materiaTs were obtained.for the reported 'nservice
*program and ar'e'available on a loan bAsis from the.Office et" Teaches_'
Corps and The Division of Media Services, Westei-n Kentucky University,
Bowling Green, Kentucky. .

o -

inservice ,Program
O

The inservice was conducted Onsix consecutive Thursday evenings,
March 4 through April 8, 1976, 6;9 p.m7hat the Center F.pr career and Vo-
cational Teacher Education on 'the campOs of Western Kentucky University.'
The 16 secondary vocational telichers from high school's and ,incation.a.h*, .

schools were encouraged to meet at the scheduled'tiiiies. However'', when

schedule conflicts occurred, p4rticiDants were free td Meet- with a,pro-
jec,t staff member at another tine. or take the materials.home. An agenda
for the inservice is located in Appendix p.

While all of the materials presented during the inservice were pro-
vided to the participants in wrtten form, a limited amount of oral pre-
sentation was given and working in smaliAroups was strongly encouraged.-
See thP "Facilitator's Guide", Supplemept G in the handbook, forspecific
directions and procedures utilized in conducting the "inservi:ce program.

:!here worksfieets were involved, participants completed fhese, either
inditidually or in small groups and then checked'their answers with-a -

project staff merntr. Some exercises to be tried in their oWn classroom -

situations were provided to the participants'and discus.* by the entire
group or with,a project staff member in the next session.

An info"rmal arxi relaxed atmosphere was encouraged throughlirt the in --
service sessions.

Teacher Fva,uation of Sessions

TPCherS were provided with an opportunity to evaluate each cession
of the inservice program. A Likert-response type iistrument was -devel-
oped and utilized for this purpose (see Appendix Additionally; the
,instrument,sought generalcomments from the teachers regarding-an] aspect
of the session they chose to address.

An opportunity for teacher evaluation was given at the end of each
,session or the evaluation instrument could be taken home-arid returned the

Pollowing week. .A comprehens,ive inservice- evaluation was also requested
,

15 '



of the.tchers during the-posttesting phdse. Specific evaluative pro-

cedures and data are presented in-Chapter

Subject Mortality

The.ncessitysercompleting the inservice program waF strongly'em-
phasized in the personal contact with those teachers randomly'seledted
to serve in the experimental group. All (100%) of.the 16'teachers agree-

.

ing to particiAte in :the inServicesuccessfully completed the program:-

4
Posttest

_ The fotlowing instruments ::ere administered to the teachers or thei.r'

students in the exper.imental and/or control groups f011owing completiOtio
of the inservice progr'am for validation purposes: interaction Analysis
,System (Sandefur and Adams, 1976); ClassroornObservation Record (Ryans,
d960);° Piers Harris Children's Self Concept Scale (Piers and'Harris; 1969);
Student Evaluation of Teachers-I (Veldman and Peck, 1970); Student Evalu=
ation of Teachers-II (Haak, Kleiber, and Peck, 19:72),; Teacher Survey ,

(staff developed); Student Survey (staff developed).

The method of administration and a brief rationale of why these in-

,.
struments were utilized follows:

I

, ,

1.- 'Infqa(Iiiq321IYjj. System
. ,

4 This instrument is a claTroom observational insfi-umerit
and was.admiritStered to observe verbal and nonverbal inter-
action between the students and their teacher. The-instru-
'ment was adminiftered to the teachers and their respective .%

-'ystudents in one Of their classes of both the-experimental and
control groups. ,,. .0

2. '...Classroom Observation Record (CORI
,

Tie CORt is an observational -instrument and was adminis-
tered to measure overt behavior on the part of the teacher'''.

and respective students The instrument was, administered to

the teachers and their respective students in one of their
classet of both the experimental and control groups.

A : 3

'3. Piers-Harrfs Children's Self Compt

This instrument was.designed specifically forostudyink:
self attitudes of children and is suggested for use with
.senior high schoOl students. The instrument was administer-
ed to one class of students of each of the teaches; in both
theexperimental and control groups.

16
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4. Students' Evaluation of Teaching-I (SET-I)

The SET-I obtains students' perceptions of teacher
classroom behavior in five dimensions: friendly and
cheerful; knowledgeable and poised; livelyand interest-
ing; firm control (discipline); non-directive (democrat-
ic procedure). The instrument was administered to the
same students at was the Piers-Harris Children's Self .

. (Incept Scale.

5. Students' Evaluation of' Teaching-II (SET-II)

The StT-II obtains four additional factors of stu2
dents' perceptions of teacher classroom behavior: rap-
port with children; interactional competeKe; unreas9h-
able negativity; fosterence of self - esteem. The instru-

' ment was a inistered to the same students as was the
Piers-Har is Self Concept Scale.

6. Teacher .urve

The ea per Survey was developed by the project
staff to obtai teachers' perceptions 'f students in
the affective and cognitive domains. The survey was
administered to the teachers in both the experimental
and control groups.

7. Student Survey.

The Student Survey was developed by the project
staff to obtain.cudents' perceptions of their own
cognitive achievement. The.survey was administered
to students as was the Piers-Harris Children's Self
Concept Scale.

. Training of project staff personnel inthe observational techniques
(Interaction Analysis System and Classroom Observation Record) was con-
ducted by the Office of Educational Research, Western Kentucky University.

17
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CHAPTER III

DATA COLLECTION AND ANALYSIS

C
Seven major instruments were utilized in'collection of data for vali-

dation of the inservice program: Classroom Observation Record (COR) and
Interaction Analysis System were direct classroom observation systems;
Piers-Harris Children's 6elf :oncept Scale; Student Evaluation of Teaching-
yI (SE -I); Student Evaluation of Teaching-II (SET-II); two instruments,
Teacher Survey and Student Survey, were developed by the project staff.
The seven instruments were administered to teachers and/or students of
those teachers in the experimental and control groups.

Each teacher in the experimental and control groups was visited twice
during the posttesting phase of the project. A prearranged schedule was
established so that the teacher knew when he/she was to be visited. The

visits were made to the same class approximately one week apart. During

the 'first visit, the SET-I and, II and Student Survey were administered,
and observations made fothe Interaction Analysis System and COR. Thg

TelCher Survey was,left with each teacher during this visit, to be picked
101T:i on the second visit. During the second visit, the Piers-Harris Oil-
dren's Self Concept Scale was administered and the second set of observa-
tions obtained for the Interaction Analysis System and COR. The Teacher
Survey was also picked up at this time.

Since it was hypothesized that the exnerimental group would score
/

higher (more favorably) on the posttesting instruments, a one-tailed or
directional t-test was utilized in the analysis of the raw data.15 The

p-value or proGability level is accordingly one-tailed and is reported in
the following,tabiebas such.

Direct Classroom Observations

Interaction-Analysis System'

The 19-category Inte'rac'tion Analysis System is a modification of Flan-
ders' Model (Flanders, 1970) and an expanded model developed by Hough
(Hough, 1967). The -instrument contains 12 categories of teacher talk,
three categories of student talk including questions), and four nonver-, 4
bal categories (see Appendix.F).110 With this instrument, classroom be- 41/N..)

haviors arE categorized and recorded every three seconds or at the change
of a category, whichever occurred first. Observations of a class period
were made in three seven - minute blocks of time (at the beginning, middle,
and prior to the end of the period), resulting in 42 minutes of combined
recoaed observations from two class visits.

15N. M. Downie and R. W. Heath, Basic Statistical Methods (New York:
Kuper,and 'Row, Publishers, 1965), p. 131.

lfSan&fUr and Adams, loc. cit.
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Table 2 presents the results of these observations for the experi-.
mental and control groups by category. As indicated, the experiMental
group was found to have significantly more observations tian the control
group for Categories 4 (teacher askS-direct recall questions) and 10 (stu-
dent talk initiated by the teacher). The experimental group was also
found to have observations approaching significance (probability less than
.10) for Categories 1 (teacher accepts student feelings) and 3 (teacher
accepts or uses student ideas). The control group had observations ap-
proaching significance for Categories 5 (teacher answers student questions)'
and 12 (directed practice or activity).

Several categories of The Interaction Ana4sis System can be col-
lapsed together to form a single heading such as "student talk" or
"silence." ,The categories can thus be logically grouped aneten ratios' . .

obtained to form a more clear picture of what occurred jn the class
observed. Table 3 gives the ten ratio titles and the categories groaped
to formulate. each ratio. Table4 presents the analysis of these ratios,
comparing the experimental and control groups.

Rati6 1 (little-i/d) compares indirect to direct teacher influence.
Ratio ? (big In) is essentially the same as 'Ratio 1 -eicept for broaden-
ing-its scope by adding the categories involving teacher questions and
answers (4, 4.1, 4.21 and 5) to the indirect group and the categories
involving lecture (6 and 6.1) to the direct. group. Thus, Ratio 1 is "a

more pure and precise ratio of teacher influence, while Ratio 2 is ex-
panded to'include all categories of teacher talk. Again, the "indirect'
and ''direct" used in ratio titles'6 and 7 refer to teacher influence.
The remaining ratio titles-are self-explanatory.

Of the ten ratios, no significant differences (.05 levei) were .

found when comparing the experimental and control groups. Observations
approaching significance (probability less. than .10) were found in faior
of the experimental group for ratios 1 (little i/d)', 6 (indirect/total),
and 8 (teacher,taa/total). The control group, had observations approaching
singificance for Ratio 4 (silence/total).

Classroom Observation Record (COR)

The COR (Ryans, 1960), an observational instrument, measures four
dimensions of pupil behavior and 18 dimensions of teacher behaviorlsec
Appendix f). A polarized seven-point interval scale allows ;-Ming pupil
an& teacher behaviors. A set of observational ratings were male u,on the
completion of each classroom visit.

Table 5 presents the analysis of these observations for the experi-
mental and control *ups by behavior characteristic. While no scores
were found to be significant or a-Oproaching significance between the ex-
perimental and control,-groups on the four dimensions of pupil behavior,
the experimental group scored consistently higher on all 18 dimensions of
teacher behavior. Two dimensions, Partial/Fair (5) and Harsh/Kindly (9)

19
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TABLE 2

RESULTS OF INTERACTION-ANALYSIS SYSTEM OBSERVATIONS BY CATEGORY

Category_ Group . N Mean
Standard
Deviation T-Value

1.50

0.62

1.56

2.04

-0.45

0.79

-1.66

1.10

0.21

1 7 lail
PrcbabiTity

0-.075+

0.271

0.065+

O.027*

0.329

0.217

0.0564-

0.140

0.418

.

1. Accepts Feeling .

2. Praisesr_ncourages

3. Accepts Student Idea

O 4. Asks Direct Question

4.1 Asks Probing Question

4.2 Asks Higher Order Question

5. Answers Student Question

6. Lecture (Content)

6.1 Lecture (Non-content)

. ,

Experimental
-Control

Experimental
Control

Experimental
Control

Experimental
Control

Experimental
Control

Experimental
Control

Experimental,

Control

E perimerital

C ntrol

E perimental

Control

16

16

16

16

16

16

16

16

16

16

16

16

16

16

16

,16

16

16

0.4037
0.1862

1.26%4
1.1006

6.8462
4.6275

5.9275--
3,7756

0.9906
1.1412

1.8994
1.3919

3.0900
4.6850 .

25.7956
19.8000

7.91'0
7.5650

0.519
0.263

0.762
0.787'

3.772
4.244

3.661--

2.110

0.720
'1.136

2.019'

1.567

.1.643
3:463

15.697

15.078

4.368
\5.001
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TABLE 2 - Continued

Category Group N Mean
Standard
Deviation T-Value

1 - Tail
Probabilit

7. Corrective.Feedback

8. Gives Directions

9. Criticizes /Justifies
Authority

10. Student Talk Initiated
By Teacher

10.1 Student InitiatedTalk-

110 Student ,Question

12. Directed Practice/Actiity

13. Demonstration 6

14. Constructive Silence

Experimental
Control

Experimental
,Control

Experimental
Control

Experimental
Control

Experimental
ContrOJ

Experimental/
Control'

Experimental

Control

Experimental
Control

Experimental

Control

.

.

16

16

16

16

16

16

16

16

16

16

16

16

16

16

16

16

16

16

0.4125
0.7494

6.5375
6.5837

0.3019
0.5881

10.5569-
6.5962

3.3269
4.4456

2.3905
3.2462

13.4875

25.8199,

3.2094

3.1900

3.4706
3.1937

. 0.354

1.07.4

2.174
3.543

0.349
1.073

7,249
4.984

2.904
4.248

1.428

2.575

19.416

28.592
0

5.0i3

5.308
A

2.406
1.758

-0.04

-1.01

1.80

-0.48

-1.16

-1.43

0.01 ,

0.37

0.125

0.483

0.162

0.042*

0.317

0.129

0.083+

0.496

0.357

>



TABLE 2 - Continued

Category Group

14.1 ton-constructive
Silence

Standard
N- Mean Deviation T-Value

1 - Tail
Proba6tlity...

Experimental
Control

16 1.6806 1.970
16 1.3094 2.122

0.51 0,306

* Statistically Significant at the .05 level
+ Approaching Significance (probabilit; less than .10)

Categories 1 -9: Teacher Talk
_Categories 10-11: Student` Talk
Categories 12-14.1: Nonverbal

Nj
Ni
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'TABLE 3

CATEGORY RATIOS OF THE
INTERACTION ANALYSIS SYSTEM

f

Ratio Title
.

,Categories

1 little i/d 1, 2, 3/7, 8, 9

2 big I/D 1 through 5/6 :through 9

3 student talk/teacher talk 10, 10.1/1 through 9

4 silence/total 12 through -14.1/

1),,tbrough 14.1

5- lecture/total 6, 6.1/1 through 14.1 .
.

6 indirect/total 41, 2, 3/1 through 14.1

7 direct/total 7, 8, 9/1 through 14.1

8 teacher talk/total 1 through9/1 through 14.1

9 student questions/
student responses

11/10, 10.1,

10 student talk/total 10, 10.1, 11/
1 through14.1

,)
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TABLE 4

ANALYSIS OF CATEGORY -RATIO:S-INTERACTION ANALYSIS SYSTEM

1. little i/d

2. big I/D

Ratio Group

ExperimerAl 16

Control 16

Experimental , 16

Coftrol 16

3. Student talk/teacher talk- Experimental 16

Control 16

N

3; 4. silene/total

5. 'lecture /total

Experimental ir 16

Control 16

/" 1
Experimental 16
Control 16

,

6. indirect/total Experimental 16

Control . 16

7. direct/total Experimental 16

Control 16

8. teacher talk/total Experimental 16,3

, Control 16

student questions/student Experimental 16

responses Control 16

10. Student ta'k /total Experimental 16

Control 16

1.3014 ;0.878

0.8985 0.761

0.6419 0.661

025011= 0.198

0.2464 0.130
0.2226 0.141

0.0852 0.044
0.0592 0.045

0.1676 0.075
0.1428 0.067

Standard
Mean Deviation T-Value

0.0726 0.022
0.0791 0.045

0.6138 0.162
0.521 ( 0.213

0.2609 0.267
0.4003 0.366

.10.

1.39

0.2184 0.182 '
-1.52

0.3352 0.249

,-. 46.4.- '

0,3371 0.168
1.12

0.2736 0.152
4

-0.51

1 - Tail
vrobability

.088+

0.82 0.213

0.50 0.312

0.070+

0.136

.65 0.055+

0.307

1.37 . 0.091+

-1.23 d.113

0.99 '0.166

+ Approaching Significance (probability less than-10)



TABLE 5

BEHAVIOR ANALYSIS.OF THE CLASSROOM OBSERVATION RECORD

Behavior

Pupil Behavior

"1. Apathetic/Ale'rt

3. Uncertain/Confident

4. Dependent /Initiating

Teacher Behavior

5. Partial/Fiir

6. Autocfatic/D mocratic

7. Aloof /Resporjsive

9. Harsh/Kindly

Grou

Experimental

Control

2. Obstructive/Responsible Experimental
Control

Experimental

Control

Experimental

Control

Experimental
Control

Experimental
Control

Experimental
Control

8. Restricted/ nderstanding Experimental
Control

Experimental,
Control

Standa

N Meam DeviatiOn T-Value Prbbability

16 4.6563

16 4.5625

16

16

4.7250
4.8750 -,

16 4.6250
16 4.8750

16 4.6563 0.908
16 "4.4375 ' 0.793

16 5.3438 0.352
16 4.9688 0.763

16 4.8438 0.747
16 4.7813 0 752

16 5.3750 0.866
16 5.1250 ' 0.742

16

16

5.2188

5.0938

1.690

0.873

1.526-

0.975

1.360

0.742

0.682
0.953

lb 5.5000 0.548
16 5.09,38 0.758

-0.65

0.20

0.73

1.78

0.88

0.24' .

0.43

0.423

-0,32 . 0.377

0.63

0.237

4/

0.645*

0.408 -

0.194

0.337

1.74
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TABLE 5 - Continued

Behavior , Group
Standard 1 - Tail

N Mean De.:6tion T -Value Probability

10. Dull/Stimulating Experimental
Control

16 4.6250 0.940

16 4.4688 0.763

11. Stereotyped/Original Experimental
Control

0.52 0.305

16 4.6875 0.929
16 4.2500 0.707 1.50 0.073+

124 Apathetic/Alert Experimental 16 5.2500 0.707

'Control 16 5.0938 0.688 0.63 0.266

13. Unimpressive/Attractive Experimental 16 5.6875 0.359

Control . 16 5.6250 0.645 0.34 0.369

14. Evading/Responsible Experimental 16 5.4375 0.704

Control 16 5.1563 0.,39 1.27 4 0.108

15. Erratic/Steady Experimental 16 5.5938 0.688

Control 16 J.3125 1.031

16. Excitable/Poised Experimental
Control

16 5.5000 0.548
916 5.1875 0.750

0.91,

1.35

0.186

0.095+

11. Uncertain/Confident

18. Disorganized/Systematic

Experimental
Control

16 5.5313 0.531

16 3.3125 .0.655
0.154

19. Inf)exible/Adaptable

Experimental 16 5.6260 0.742

Control 16 5.1250 1.072

Experimental 16 4.8438 0.676

Control

1.53 0.069+

1.19 0.120
16 4 45625 0.655
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TABLE 5 -.Continued

Behavior . Group N Mean
tan ar

Deviation T-Vilue

- at

Probabilit

20. Pessimistic/Optimfstic Experimental
Control

16 5.2813 . 0.657
16 5.0313 0.826 0.95 0.176

,21. Immature/Integrated Experimental 16 5.50C 0.447
Control 16 5.4063 0.779

22. Narrow/Broad Experimental 16. 4.6A3 0.569
Control 16 4,6250 0.592

0.42 0.340

4

0.15 0.440

-TStatistically Significant at the .05 level
. Approaching Significance (probability less than .10)

4 4 ;



were significantly higher. Scores on the dimensions of Stereotyped/
Original (11), Excitable/Poised (16), and Disorganized/Systematic (18)
were found to be approaching significance.

Student Self Concept

,----' .

Piers -H. Children's Self Concept Scale

This scale was designed by Piers and Harris (1969) specifically 'for
research purposes in studying self attitudes of children (see Appendix H).
The instrument consists of a set of 80 statements about how the-student
Feels about himself/herself. Each statement is answered with either a
"Yes" or "No" resuur:se. When scored-, -the -instrument yields- a-stngle-score

for, each student. A mean score was obtained fOr each classroom, from
which the experimental and control group means were calculated.

The analysis of the scores obtained for this instrument is given in
Table 6.

TABLE 6

ANALYSIS OF 6HILDREN'S
SELF CONCEPT SCALE

e

Standard 1 - Tail

Group N Mean Deviation T-Value Probability

Experimental 16 52.4916 3.491 '.-

-0.47 0.323
Control 16 53.3979 6.966

As shown in Table 6, the control group scored slightly higher on
the Self Concept Scale than the experimental group, but not significantly.

/1--
Teacher Evaluation

Student Evaluation of Teaching-I (SET-)

The students' perception of teachers were measured by the Student
Evaluation of Teaching-I, developed by Veldman and Peck (see Appendix I).
Five major factors of teacher claSsroom behavior were measured: 1)

Friendly and Cheerful; 2) Knowledgeable and Poised; 3) Lively and Inter-
esting; 4) Firm Control (discipline); 5) Non-Directive (democratic pro-
cedure). As with the Piers-Harris Scale, a mean ,score was obtained for
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each classroom, from which the group means were calculated. The instru-
ment is scored so that the higher the score, the more favorablethe
students' perception af the teacher.

Table 7 presents the analysis of each of the five factors for SET-I.
Although no significant differences were observed between the experimen-
tal and control groups, the experimental group scored consistently higher
on all five factors. Scores on two factors, Knowledgeable/Poised (2) and
Lively/Interesting (3), were found to be approaching significance.

,Student Evaluation of Teaching-JIASET-II)

Five additional dimensions of teaching behavior, as perceived by
the student, were measured by the Student Evaluation of Teaching-II, de-
veloped by Haak, Kleiber, and Peck (see Appendix I). The five additional'
factors measured were: 1) Stimulating Interaction Style; 2) Total Rap-
port; 3) Total Interaction Competence; 4) Unreasonable Negativity; 5)
Fosterence of Self-Esteem. Like the SET-I, a mean score was obtained
for each factor by classroom, from which experimental and control group
means were calculated. Factors 1, 2, 3, and 5 are scored so that the
lower the score, the more favorable the students' perception of the tea-
cher. For factor 4, Unreasonable Negativity, it is scored so that the-
higher the score the mare favorable the students' perCeption of the
teacher,

Results of the SET-II, by factor, are shown in Table 8. Consistent
with the SET-I, the experimental group scored more favorably than the
control group on all five factors. The experimental group students
rated-their teachers significantly better in Total Rapport (factor 2),
and with ratings approaching significance in Stimulating Interaction
Style (factor 1).

Survey Instruments

Both of the surveys reported in this section follow the same format.
The instruments consisted of a number of statements and response choices
designed after the Likert Method. Responses were scored on a scale from
one to four, with the higher response being the more desired.. Both in-
struments were developed 'by the project staff.

Teacher Survey

The 28-item Teacher Survey (see Appendix J) was designed to obtain
data regarding the teachers' perceptions of disadvanta'ged students in'
her/his class in the affective and cognitive domains--the child as a per-
son and as a student. The teachers' responses were to be directed at
the students in the class being observed by the project staff. Table 9
presents the results of this survey for the experimental and control

29
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TABLE 7

ANALYSIS OFSET I

C)

Factor Group N Mean
Standard
Deviation T-Value

1 - Tail
Probability

1.

2.

3.

4.

5.

Friendly/Cheerful

Knowledge/Poised

LfVely/Interesting

Discipline

Direct - Nondirect

Cumulative-umulative Mean

Experimental
Control

Experimental
Control

Experimental
Control

Experimental
Control

Experimental
Control

Experimental
Control

16

16

16

16

16

16

16

16

16

16

16

16

305.6015
287.7023

316.9939
300.3352

268.1521
245.2827

274.8566
266.6867

278.0549
259.2635

283.7317
271.8541.

33.999,

43.977

-28.682
41.368

43.525
45.285

31.469
P.109

48.740
54.298

J.

-33.231
40.046

1.29

1.32

1.46

9

0.73

1.03

-1.3b

.104

.099+

.078+

.237

.156,

.103

+ Approaching Significance (probability less than .10)

4
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2.

3.

4.

5.

TABLE 8

ANALYSIS OF SET II

Factor

-r,

Group N

16

16

.- 16

16

16

16

16

16

16

16

Mean,

10.3352
z 10.8679

5.8099
6.22G1

4.5252
4.6389

9.3502
9.1607

7.5209
7.6829

Standard
Deviation

0.877
1.042

0.639
0.720

0.278
0.392

0.466
0.542

0.799
0.759

T-Value

-1.56

-1.74

-0.9.5

1.06

-0.59

1 - Tail
Probability

.065+

.046*

.176

6

.149

.281

Stimulating Interaction
Style

Total Rapport

Total Interaction
Competence

Unreasonable Negativity.

Fosters Self-Esteem

Experimental
Control-

Expenimental
Control

Experimental
Control

Experimental

Control

Experimental
Control

e- ,.. .. -

* Statistically Si 'inifican at the .05 level
,

+ Approaching Significance (probability less than .10)
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groups, by item. As shown in Table 9, a significant difference was
found between groups for items 1, 9, 17, and 23. Items 2, 6, and 11,
were found to be approaching significance.

The experimental group teachers indicated with significantly higher
scores that students of low socio-economic backgrounds progress equally

with other students in their classes (item 9) and that they (low socio-
economic students) generally-have the same learning capability as stu-
dents from middle and upper socio-economic backgrounds (item 17).
eachers of the experimental group also differed significantly from the

control group in comparing their background with their students' to find
a salmon point of interest for presenting subject material (item 23).
Whi the control group showed scores approaching significance of their
students completing homework assignments (item 6), the. experimental group
had si ilar scores indicating an opinion that their slower students are
Working tcapacity (item 2) and revealed an attitude that students
labeled a."disadvantagee have other factors contributing to their
problem, rather than being "just lazy."

Student Survey

The;Student c urve (see Appendix K) was designed to obtain data're-
garding the-studen perception of their own cognitive achievement- -how
ile/sheLis doing in gat particular class as a student., The time refer-
ences made in the sta ements appearing on the survey were used to dis-
tinguish the time sinc the beginning of the inservice program, as
opposed to before the teatment period. Table 10 presents the results
of this `survey and comparison of the experimental and control groups, by
item.

The experimental group scored, consistently higher (more favorable)
than the control group on allAtems of the survey. Students in the experi-
mental group indicated with significant scores that they felt they had
learned more since the beginning of the treatment perio'd than any other
time of the school year (item 1) and that they receive adequate help from
the teacher (item 4). The experimental group also indicated with a
score approaching significance that the material presented in the class
was understandable (item 3).

1
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Item

1. I respect eacWone of my students (A)

equally.

TABLE 9

TEACHER SURVEY

Group
Standard

N Mean Deviation T-Value

1 - Trail

Probability'

Experimental
Control

16 3.3125 0.479

16 3.5000 0.516
-1.07 0.148

2. Most of my slower students are not (C)

working at their capacity.
Experimental
Control

16 2.1875
16 1.8750

0.655
1.39

0.619
0..088+

3.. I have recently observed my students (C)

to be more willing to work in my classes.

4. I am usually too rushed to give spe- (A)

cial attention to "slower" students.

Experimental 16 2:5625 0.727

Control 16 2.3750 0.806

Experimental
Control

16 2.8125
16 2.8750

0.750

0.69 .
'

0.719 -0.24 0.406

5. Classes should be segregated on the (C)

basis of academic achievement.
r

experimental

Control

6. Most of my students haCie been com-
pleting their homework assignments.

16 2.6260 0.619
16 2.9375 0.772

- 1.26 0.109
br

(G) Experimental 16 2.4375 0.964
Control 16 2.8750 0.885

- 1.34 0.096+

7. I have five or more students in each (A) Experimental 16 2.6875 1.078

of my classes that could' bit labeled' as Control 16 2.3125 0.793

"Disadvantaged."

1.12 0.136

8. I have a tendency to avoid students who (A) Eporimental
do not practice good personal hygiene: Control

16 2.9375
16 2.8125

0.680
0.750

9. Students in my classes with a low (C) Experimental_ 16 2.6250 0.805

.socio-economic background do not Control 16 2.1259 0.719

progress as rapidly as the other studentS.

-
02,

0.49 0.316

"

1485' "0.037*
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TABLE 9 Continued

Item

10. Evaluation methods to cheek for stu- (C)

dent competency attainment should be
varied according to individual student

'11. Most students iabeled as "Disadvan-
taged" are just lazy.

(A)

12._ All of my students participate about (C)

equally in class.

13. I find the progress of many students (C)

in my classes is "held back" by a fewer,
less.capable individuals.

14. The various individual students' back- (A)
grounds (socio-economic, academic achieve-
ment, etc.) should be taken into con-
sideration when conducting a learning
situation.

15. .PreviDusly non-participating students (C)

are beginning to show an increase i
classroom interaction in my classes.

16. Most of my students benefit from in- (C)

dividualized instruction.

17.- Students from a lower socio-economic (A)

background generally do not have the
learning capability of students from a

;) middle'or upper socio-economic background.

Group len
Standard
Deviation

Experimental 16 3.0000 0.966
Control- 16. 3.0000 0.516'

Experimental 16 3.3125 0.704
Control 16 2.8750 0.806

Experimental 16 2.0625 0.854

Control 16 2.1875 0.655

Experimental 16 2.5625 0.727

Control 16 2.4375 ;',.727

Experimental 16 3.3750 0.619

Control 16 3.5000 0.632

Experimental 16 3.0000 0.632
Control 16 2.8750 0.342

Experimental 16 3.3750 0.619

Control 16 3.1875 0.544

Experimental 16 3.0000 0.730
Control 16 2.5000 0.730

1 - Tail

T-Value Probability

0.00 0.500

1.63

-0.46

0.057+

0.323

0.49

-0.56

0.315

0.298

0.70

0.91

1.94

0.47

0.185

0.031*



TABLE 9 - Continued

Item

n

18. I find fewer students in my clasies (C)

receiving failing grades in receht
months.

19. I find it difficult.to understand the (A)

plight of the student who has been
labeled as "Disadvantaged,"

v.

20.. I find many of m1 students progres- (C)

sing bdtter in the last couple of
months.

21. /Students from lower socio-economic (A)
.,.

backgrounds create most of the disci- .

pline problems.

22. Most of my students are able to com- (C)

prehend the material presented in
my classes.

23. I often try to compare my background (A)

with that of some of my students to
-find a common point of interest.

24.. I have many students in my classes (A)

that do not make an attempt to learn.

25. I find it difficult to be patient with (A)
students pf below average achievement.

.

26. There are some students in my classes (C)

I previously expected would fail, who
will finish with a passing grade.

.

Group_ N Mean

Standard
Deviation T-Value

1 - Tail

Probability
.

Experiment &l

Control

...a

Experimental
Control

Experimental
Control

Experimental
Control

Experimental
Control

Experimental
Control

Experimental

Control

Experimental
Control

Fxperimental
Control

16

16

16

,16

16

16

16

16

16

16

16

16

16

16

16

16

16

16

2.6250
2.5000

2.8750
2.6875

2.5625
2.4375

2.9375
2.6250

3.1875
3.1250

3.1250
2.6250

2.3750.

2.5625

3.1250
2.9375

\

2.5625
2.5625\.

0.806
0.516

0.806
0.602

0.727
0.629

0.854
0.719

1.047

0.342

0.342
1.0M

1.025

0.814

0.61q

0443

0.727
0.512

0.52 _

0.75

0.52

1.12

0.23

1.75

-0.57

0.99

0.0

0.303

0.2..0

0.304

0.136

0.412

.048*

J.286

0.167

0.500

.
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TABLE 9 - Cncinued

Standard 1 -Tail
...

'Item . Group "' tl Mean Deviation T-Value ,Probabilit
, x

27: The,most feasible 4thod of teaching (C)' Experimental 16 2.6875 0.602
a class with students of varying aca- Control

.

16 2.6875 0.704 0.0 0.500

demic levels is-to teach "the middle
of the road" approach.

.28. I readily accept a student's point (A) Experimental 16 3.0625 0.574
of view that is different from my own. Control 16 2.8750 0.719

0.82 0.212

* Statistically significant at the .05 level
+'Approaching significance (probability less than .10)

,84 (A) Affective Perception
(C) Cognitive Perception



TABLE 10

STUDENT SURVEY

Standard,, 1 - Tail

Item Group !I Mean Deviation T-Value Probability

1. In this class I feel I have learned more Exnerimental 16 2.7187 0.543 '

in,the last.six weeks than any other time Control 16 '2.3937 0.272
of the school year.

2.14 0.022*

2. I am doing. as well in this class as most Experimental 16 3.2812 0.256
of my classmates. Control 16 3.2125 0.350

0.63 0.266

3. I find the material presented in this Experimental .16 3.1875 0.296
Control " 16 2.9437 0.585class hard'to understand.

1.49. 0.076+_

4. I feel I often need more help than the
teacher gives me.

Experimental 163.1187
Control 16 2.8562

0.310
0.447

1.93 0.032*

5. My grades in this class have improved in Experimental 16 2.6250 0.361
Lhe last few months. Control ;6 2.5750 0.33

6. I fail more than I succeed in this class. Experimental 16 3.4687 0.332
Control 16 3.4312 0.384

ti

0.41 3,343

0.30 0.395

7. I have recently considered dropping, out Experimental
of school, but have since changed my mind. Control

15 1:3437 0.248
16 1.2812 0.304

0.64 3.265

8. I find my homework assignments in this
class too difficult.

Experimental
Control

16 3.4250 0.182
16 3.3500 0.482 0.49 0.315

7

0
Ci I
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TABLE 10 - Continued
el

Standard, 1 - Tail
q .

Item Group ri Mean Deviation T-Value 'Probability'

9. If it were possible, I would drop this
class.

Experimental 16 3....)062 0.340
Control 16 3.3375 0.535

1.06 0.149

10. Recently, I find I am enjoying this class Experimental 16 3.1187 0.534
more. 4

. Control 16 3.0000 0.358
0.74 0.234

* Statistically significant at the .05 level
+ Approaching significance (probability less than .10)

a

a

4, ; %

444.4 ..- ..

,

,
f

n

,

q,, /



CHAPTER IV

INSERVICE EVALUATION

Individual inservice session evaluation surveys and a comprehensive
inservice evaltation survey were developed by the project staff to col-
lect supplemental feedback and evaluative data (see Appendix E). The in-
dividual session surveys were_ administered to the teachers in the experi-
mental group at the completion-of each inservice session. The i7omprehen-______
sive survey was administered to she same group upon_completioRiaf-the
service program.

All survey instruments followed the same format. The instruments
consisted Jf a number of statements and response choices pertaining to
the session /program and a series of open-ended questions for non-direc-

tive feedback.- The Likert Method was employed for the response choices
appearing-on the s.urvey instruments. Responses were scored on a scale
from one to four, with the higher response being the more favorable to-

4 ward the program. The results of the survey instruments are reported in
Tables 11 through 17.

A high percentage of 4 "No Response" answers on the variolis sur-
veys, partiCultrly to questions dealing with working in small groups and
class discussions, is probably the result of those teachers who did not
meet at the scheduled time with the group, but either took the materials
home or net with a project staff member at another time.

Session I Evaluation
13

The results.preseneed in Table 11 reveal a very favorable reaction
to the initial inservice session, dealing with Classroom Interaction.
Items, 15-18 directed at the presentation off "Questioning," indicate some
trouble on the part of a few teachers in understanding these materials.

Many varying comments were made in response to the open -ended ques-
tions. While a few teachers indicated the concepts presented would alter
their teaching performance, many of them stated that the session made
them "aware" or "more conscious" of certain concepts and their utiliza-
tion in the classroom. No one concept was identified as being more bene-
ficial than the others in achieving classroom interaction, indicating
that the needs of different, teachers)vere met with different concepts.
The concept of "Questioning" and th4' varying techniques of questioning
seemed to be the least popular. It was suggested that more material on
how to deal with aggressiye behavior was needed. On a scale of one (poor)
to five (great), thirteen teachers gays an averagq rating of 3.54 on the
value of the information presented in respect to achieving better class-
room interaction and in their particular teaching needs. Additional com-
ments indicated that the teachers found the session to be interesting and

39
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TABLE 11

SESSION I EVALUATION

Item

Astresstve-BbhaOor Exercise

1. The film wat helpful in understanding this
concept.

2. The workbook activities furthered my under-
standing of this concept.

3. korking in a small group was beneficial for
L.D completing the workbOok activities.

4. From this session on aggressive behavior I
feel I better understand this concept and
how to deal with it in the classroom.

Using Student Ideas

5. The introductory materials were under-,
standable.

6. The transcript utilized was adequate for
illuStrating the points and concepts of this
classroom procedure.

7. The class discussion was beneficial to my
understanding of this process.

p1

Mean ----

SA

__Absolute'.
Frequency
A D SD NR*

Cumulative
Fr.equecy (%)

SA+A-, D+SO NR

3.562

3.250

3.571

9

4

8

j2

6

-

2

100.0

100.0

87.5 - 12.5

3.062 11 2 87.5 12.5

3.187 3 13 - 100.0

d
3.125 2 14 - 100.0

3.308 4 9 3 81.2 - 18.8,



TABLE 11 - Continued

Item

Lessor. Organization

8. The introductory materials were under-
standable.

9. The handout listing components of Lesson
Organization clearly identified and ex-
plained each of the components.

10. 1 found the group work of classifying tea-
cher statements beneficial in understanding
this concept.

11. The class discussion aided in furthering
my understanding of this concept.

Praise and Corrective Feedback

12. The introductory materials were under-
standable.

13. Completing the worksheets in small groups
helped-in comprehending this concept.

14. The class discussion aided in furthering my
understanding of this concept.

4,

Mean
SA

Absoiute
Frequency
A D SD NR*

CUmulative
Frequency

SA+A D+SD NR

3.375 7 1 93.7 6.3

3.500 8 8 100.0

3.533 8 7 010 1 93.7 -\ 6.3

3.462 6 7 3 81.2 - 18.8

3.267 7 5 3 1 75.0 18.7 6.3

3.333 4 . 4 75.0 25.0

3.545 6 5 5 68.7 - 81.3

68



TABLE 11 - Continued

Item

Questioning

15. The introductory materials were under-
standable.

16. The handout listing various components of
questioning clearly identified and explained
each of the categories.

17. Working on the transcript in small groups
facilitated identifying and understanding.4.

T.) questioning techniques.

18. The class discussion aided in furthering my
understanding of this concept.

N = 16

Mean
SA

Absolute
Frequency
A D SD NR*

Cumulative
Frequency CO

SA+A D+SD NR

3.067 3 10 2 - 1 81.2 12.5 6.3

2.933 2 10 3 1 75.0 18.7 6.3

.

3.133 5 6 1 - 4 68.7 6.3 25.0

3.364 5 5 1 5 62.5 6.3 31.2

* No Response

0 9
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beneficial, but that possibly too much material was presented in one ses-
sion for full comprehension. The "informal" atmosphere was expressed as
being appreciated, as was the promptness (beginning and ending on time)
of the meetirr.

Session II Evaluation

Table 12 presents results of the second inservice session evaluation
by the teachers. The session focused on Classroom Management and, again,
a very favorable reaction to the session was elicited by Ihe group. How-
ever, some difficulty in understanding the introductory explanation of
"Learner Accountability" was indicated (item 10).

Several teachers reported that the concepts presented would alter
their teaching performance, citing several different concepts from the
session. As in the first session evaluation, no one concept was identi-
fied as being more beneficial than the others in achieving good classroom
management. Different concept were cited by the various teachers as be-
ing the "most beneficial.", One teacher suggested that the,materials on

positive reinforcement should be deleted "because it is logical." How-
ever, comments from many,of the group overwhelmingly supported the inclu-
sion and benefit of thus concept. More information on how to deal with
the withdrawn student was suggested. On a scale of one (poor) to five
(great), fourteen teachers gave an average rating of 3.93 on the value of
the information presented in respect to achieving better classroom manage-
ment and in meeting their particular teaching needs. Additional comments
by the teachers indicated they felt the concepts presented were interest-
ing and enjoyable. 9ne'teachesi who missed the group session due to ill-
ness wrote that the modular concept of,presentinq the inservice was very
advantageous when absence is unavoidable,

Session III Evaluation

The third inservice session followed suit with the previous two ses-
sions in receiving very positive reports from the participants (see Table
13). "Teacher language" was the topic of Session III.

Group presentations and role playing exercises, used throughout this
session, received very fivorable comments as a learning brocess. Many of
the teachers indicated that the concepts presented would alter'their
teaching performance, particularly their communications with students.
As in the first two sessions, no one concept was indicated as being more
beneficial than the ethers in achieving better teacher language. While
no materials were suggested to be deleted, the suggestion was made to
have more discussion of personal experiences- between teachers and ,students.

On a scale of one (poor) to five (great),. fourteen teadier-, gave an
average'rafing of 4.0 (secOnd highest for all sessions) on the value of
the information presented with respect to achieving better teacher Ian-

' guage and in meeting their particular teaching needs. One additional
1
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TABLE 12

SESSION II EVALUATION

P"I'M Mean
SA

Withdrawal Behavior Exercise

1. The film was helpful in understanding this
.

concept. 3.625 lr

2. The workbook activities furthered my under-
stand4ng of this concept. 2.250 4

1. Working in a small group was beneficial for
4, completing the workbook activities. 3.500 7

4. From this session on withdrawal be:.avior I
feel I better understand this concept and
how to deal with it in the classroom. 3.067 2

Positive Reinforcement

5. The introductory materials provide a concise,
adequate explanation of the theory behind
this concept. 3.250 4

6. The facilitator presentations of the various
techniqUes involved in this concept were bene-
ficial in my understanding of how positive
reinforcement can be used in achieving better
classroom management. 3.312 5

Absolute
Frequency

.A Q SD NR*

Cumulative
Frequency (%)

SA+A D+SD NR

4

12

1

-

93.7

100..0

6.3

7 2 87.5 - 12.5

12 1 1. 87.4 "6.3 6.3

12 - 100.0

11 - 100.0



TABLE 12 - Continued

Item

Group lerting

7. The explanation of Group Alerting was helol,
ful in understanding and clarifying this
concept.

8. The transcript utilized was beneficial in
illustrating the three teacher behaviors
involved in this concept.

9. The class discussion was beneficial to my
understanding of this process.

Learner Accountability

10. The explanation of Learner Accountability
-clearly,identified the concept and the be-
haviors involVed.

11. I found the group work of identifying teacher
behaviors involved in Learner Accountability
beneficial in understanding this concept.

12. 'The class discussion aided it furthering my
understanding of this concept.

Transitions

13. The explanation of Transitions and the teacher
behaviors involved was helpful in my under-
standing of this concept.

Mean'

Absolute Cumulative

Frequency Frequency (0
SA A D SD NR* -SA+A D+SD NR

3.312 6 9 1 93.7 6.3

3.437 7 9 100,0-

3.375 7 8 1 93.7 6.3

3.062 5 7 4 75.0 25.0

-3.267 4 11 - 1 93.7 - 6.3

3.267 4 11 1 93.7 - 6.3

3.375 6 10 - 100.0

_
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TABLE 12 Continued

Item
Absolute Cumulative

Meen 4 Frequency ?requency (%),
SA A D SD NR* SA+A D+SD NR

14. _The role playing exercise was beneficial in
illustrating the application of this concept
in the classroom.

Withitness

15..' The explanation of Withitness and the teacher
behaviors involved was helpful ,in my under-
standing ef this concept.

16. Working on the'classroom situations in small
0, groups facilitated identifying and under-'

standing behaviors involved in this concept :7

17. The class discussion aided in furthOing my
understanding of this concept.

N= 16

3.687 11 5 100.0

3.125

3.400

3'

6

12

9

1

el 1

93.7

93.7

6.3

- 6.3

3.400 6 9 1 93.7 - 6.3

* No Response

a



./ TABLE 13

SESSION III EVALUATION

AbsOlute CuAulative

Itein Mean Frequency Frequency (%)

SA A D SD MR* SA+A D+SD NR

,

Supporting Bchavior Exercise' \

1. The film was helpful in understanding the
concept.

2.- The workbook ctivities'furthered my under-
standing of this concept.

3,14orking in a sn\all group was beneficial for -
.p.

completing the Workaook sactivitie. .

\

4. From this sessio0 on supporting behavior I feel

I better underit4nd this concept and how to
deal with it in the classroom:

Clarity
\

5 or'. The explanation Clarity was helpful in
understanding and Clarifying this concept:

6. The transcript utilized was beneficial in
illustrating the three teacher behaviors
involved in this concept.

\

,7. The class discussion reviewing transcript)
was beneficial to my understanding of this
process.

1 8

3.625 10 6 100.0

9

1.-375 6 10 - .100.0

3....,00 7 7 2 87.5 - 12.5

3.375 6 10 - 100.0

1

3.375 6 10 100.0

3.312 6 9 .93.7 6.3

3.267 6 8 1 1 87.4 6.3 6.3

`i 9



TABLE 13 -IContinued

Item Mean

Organization

8. The explanation of Organization clearly iden-
tified the concept and the behaviors involved. 3.312

9. The role playing exercise (or development/
identification of teacher statements) was bene-
fitial in illustrating the application of this
concept in the classroom. 3.625

Emphasis

10. The explanation of emphasis and the teacher
behaviors involved was helpful in my under-
standing of this concept. 3.437

11. The role playing exercise (or development/ ,

identification cf teacher statements) was bene-_
ficial in illustrailig the application of this
concept in the classroom.. 3.312

Feedback

12. The explanation of Feedback and the teacher
behaviors involved was helpful in my unier-
standing of this concept. , 3.533

13. The role playing exercise (or development/ -

ideflt:fication of teacher statements) was bene-
ficial in illustrating the aoolication of this
concept i,n the classroom. 3.733-

,

Absolute
Frequency

CL7575T5T-----
Frequency (Z)

SA A 0 SD NR* SA+A 0-60 NR

6 9 1 93.7 6.3

10 6 100.0

7 9 100.0

11 - 100.0

8 7 1 93.7 - 6.3

11 4 -7 '1 93.7_, 6.3,

,

.



TABLE 13 - Continued

Item

Absolute Cumulative

-- Frequency Frequency ( %)

SA A D -SD NR* SA+A D+SD NR

General

14. Group presentatii)ns of the concepts to the

class was an effective method jf learning. 3.571 8 6 2 87.5 - 12.5

N = 16

* No Response

8 3
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comment made was: "I think the section on Feedback is a good reminder to
us that we need to keep the students' interests and needs in mind--not
just ours." .

Session IV Evaluation

Session IV, which looked at "Instructional Concepts," was the redst
popular of the six inservice sessions, as can be seen in Table 14 and
from the responses to the open-ended questions. The reason for this, it

,---i-fbelieved by the project staff, is that the concepts and ideas present-
' ed in this session were somewhat abstract, in contrast to the more con-

crete ideas, materials, and concepts 'presented in the previous and fol-
lowing sessions. dhile a few indicated the concepts presented would al-
ter their teaching behavior in some form, most said it would not. As in

the previous sessions, different concepts were named by different teach-
ers as being beneficial, with no one concept being identified more than
the others. When questioned as to what materials should be deletedz sev-
eral suggestions were offered, but with no consistency.

On a scale of one (poor) to five (great), sixteen teachers gave an
average rating of 2.6 (lowest of the six sessions) on the value of the
information presented with respect to meeting their particular teaching
needs. While several indicated that the concepts presented were.dtffi-
cult to understand, one Leacher commented:

I feel the information gained is basic to any classroom
needs. The experience has motivated me to apply the tech-
,niques within my work-a-day world. I have, furthermore, be-
come more aware of human behavior and to react to said be-
haviOr.

Session V Evaluation

Session V dealt with concepts involved in "Group Process," within
the classroom. Table 15 exhibits, once again, a favorable reaction by
the participants to the session. Where some difficulty was indicated in
understanding the concepts from the introductory materials and subsequent
films or transcripts utilized, the class discussion ofeach concept.ap-
pears,to have resolved this problem. About half of those responding re-
ported that the concepts conveyed would alter in some way their teaching
performance.

While all of the concepts were named, the concept of Closing Behav-
ior and how to deal with it was most mentioned as being beneficial in the
classroom. The physical quality, age, and grade level of some of the
films utilized were cited as one undesirable aspect of the session. Un-

fortunately, a search by the project staff was unable to find any films
of a better quality dealing with the concepts involved.

On A scale of one.(poor) to five (great) fifteen teachers gave an
average rating of 3.9ton the value of the information presented with

50



TABLE '1'4

SESSION IV rVALUATIO,;

4:

Item Mea.

Reciprocating Behavior Exercise

1. The film was helpful in understanding this
concept. 3.533

2. The workbook activities. furthered my under-
standing of this concept. 3.125

3. Working in a small group was beneficial for
completing the workbook activities. 3.462

4. From this session on reciprocating behavior I
feel I better understand this concept and how
to utilize it in the classroom. 3.312 ,

,Conceptualizing the Process of Instruction

b. The introductory materials clearly 'explained
Conceptualizing the Process of Instruction. 2.875

6. The films utilized were beneficial in illus-
.', trating the principle underlying this concept. 3.400

7. Group work was helpful in understanding this
concept. 3.250

8. The model building exercise was beneficial to
my understanding of this concept. 3.214

Absolute
Frequency

Cumulative
Frequency (7.)

-..SA A D SD NR* SA+A' D+50 NR

9 5 1 1 87.4 6.3 6.3

4 10 2 87.5 12.5

6 1 3 81.2 18.8

6 9 1 93r7 6.3

2 11 2 L , .81:2 18.8

6 9 - 1 93.7 -' 6.3

3 9 4 75.0 - 25.0

6 6 1 1 2 75.0 12.5 12.5

lot; 0.
3



TABLE 14 - Continued

Item Mean

9. Class discussion of this concept facilitated
understanding of Conceptualizing the Pi'ocess
of Instruction. 3.429

Verbal Interaction in the Cognitive Dimension

10. The introductory materials clearly explained
Verbal_ Interaction in the Cognitive Dimension. 2.875

11. Use of MacDonald-Zarct Matrix along with the
transcripts were beneficial in'illustrating
this concept. 3.125

12. Class discussion ('reviewing transcript) was
helpful in understanding this concept. 3.400

Organizimi,Facts to Teach Meaningful Relationships

13. The introductory materials clearly explained
Organtzing Facts to Teach Meaningful -Rela-
t:ionships. 3.062

14. HandoUts on Concept Teaching were beneficial .

to my understanding of this process. 3.067

15. The transcript utilized was beneficial in
illustrating this concept.

16. Class discuSsion (reviewing transcript),was
helpful in facilitating my understanding_of
Organizing Facts to Teach Meaningful Rela-
tionships.

3.267

3.385

N = 16 .

SA

Absolute
Fr$quency
A D SD NR*

.

Cumulative .

Frequency (70),

SA+A D+SD NR

6 8 2 87.5 - 12.5

2 11 2 1 81.2 18.8

4 10 2 87.5 12.5

6 9 1 93.7 - 6.3

4'

3 11 2 87.5 12.5

1 14 - 93.7 - 6.3.

4 11 - 93.7 - 6.3

.5 8 3 81.2 - 18.8'

* No Responsft
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TABLE 15

SESSION V EVALUATION

Item Mean.

Closing Behavior Exercise

1. The film was helpful in understanding this
concept. 3.687

2. The workbook activities furthered-my under-
,

standing of this concept. 3.375

3.3
.

Working in a small group was beneficialg, for ,

Qn completing the workbook,activities. 3.437 /

4. From this session on closing behavior I feel

I better understand this concept and how to
deal with it in the classroom.

Anti -Group Roles'

3.500

5. The introductory materials clearly explained
Anti -Group behaviors. ,

,
3.062

6. The film utilized was beneficial in illus-
trating these behaviors. 3,125

7. The class discuSsion facilitated understanding
and how to deal .with these b4havioet. 3.500

Task Roles

8. The introductory materials clearly explained
task oriented behaviors.

The ,transcript utilizecCwas beneficial in

illustrating these behaviors.

3.187

2.917

',11 5 -

- .

100.0
,'

,

6 t10 100.0

7 9 - 100.0

Absolute' Cumulative

,Frequency Frequency (%)

SA A D SD '',NR* SA+A . D-17.0 NR

8 8

.4 9 3 81:2 18.8

5 8 ..,

, 81.2. 1,8.8

O

5 9 2 87.5 ,12.5

2. 8 1 1 4 62.5 12.5 25.0

8 8

100.0'

100.0

90
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'TABLE15- Continued,

; Mean
SA

.Absolute
Frequency
A D 5D NR*

Cumulative
. Frequency (%)
SA+A D+SD NR

10. Class:discussian (r viewing transcript) was_
. ,

helpful in understanding' these behaviors. 3.333 '10 - 1 g3.i - 6.3

Unifying lloles'
/..

11. The introductory_ materials clearly explained .

unifying behaviors. ,3:000 4 8 4 - - 75.0 25.0

12. The transcript utilized was beneficial in
illustrating these behaviors. - 3.231 4 8 1 3 74.9 .6.3 18.8

5 ;

13. Class discussion (reviewing transcript)" was
helpful in facilitating my understanding of
Unifying Roles. 3.667 10' 5 %. 93.7 - 6.3

Sc4s.of Group Growth

14; The introductory materials clearly 'explained
the Stges of Group Growth,. 3.125 ,4 10 2 87.5 12.5'

15. The film utilized was beneficial in illus-
trating these behaviors. 3.417 5 7 .11111. 75.0

16. The class discussion facilitated understanding
' and dealing with'these stages. 3.357 5 9 2 87.5 - 12.5

N = 16

No Response

4
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. . .

respect to Ole :iubject and'iliedting their particular teaching needs. One

additional cowlent made on ah evaluation Was that the films and discus-
itons Were "better' (more beneficial in learning) than the transcripts.

.

e .

-'

:Sess;on VI Evaluation
,---'

.

.,,

use,.., Alquest facilitator presented,the.use of role playing in the classt
room ,for the last of the inservice -,Sessions. Evaluation results of the
session -are found in Table 16. From the results appearing in Table.16

-arid the respons-es to the open-ended q4stions, this session appears to
have been the most popular of the. six inservice sessions. On a scale of
o,ne (poor to fi.v..C(great), fifteen teachers gave on av age rating of

t 4,6 on t `value of the information presented witthrespe to the subject
and in meeting their particular tedthing needs. Ah overW lining number -

of responses' testified that the session was intereltAng and that 'the con-
cept would.be very applicable to future use in the,classroom. .

Com' ensive Evalbation

A comprehensive eval4 ion survey over the six inservice sessions
4 was giveli to-the 'experiment41 group teachers during the posttesting phase

of the project. fhe results of this survey are given in Table 17.

. .

.
.

. .

More- than two- s

)
of the teachers felt the inservice has increased

-their teachingeffectiveness (item 1), with three-quarters of the partici-
pant-S indicating they felt the inservice would he beneficial to other
teachers (item 9). The modularized material (item 3) and flexible sched,

.. .

ule (item 4) were extremely popular program characteristics. Fifteen of _,a

the sixteen participants reported they had already put. into. practice some
... t

of ,the concepts i*eented (item 7-). Almost contradictory, however, is

iP that thirteen of the teach ponded that they-were already practicing
8). Approx'mately 30 percent of the

teachcrs indicated that the iPtervice, had provided some help in teaching
'students of different academic and socio-economic levels 4n the same'-
classroem (items 11 and 12). While the time frame utilized in--nducting
.'the inservice sessions wos not necessarily-the recommended schedule to be

' .observed, a majority of tne teachers appe&- to have been supportive of it
1

:.--- ---
(itefoltip

,

The participants rated the inservice sessions from most to least
valliablith respect to meeting their teaching needs as follows:

1. hassr6outlanagement (Session II).

. Classroom Interaction (Session I)

Model.s of Teaching-Role Playing (Session VI)

4. Teacher Language (Session III)

1

55



TABLE 16

SESSION VI EVALUATION

Item Mean

Role Playing

1. The theory of role playing was clearly and
adequately explained.

2. I understand the nine steps (warm up the
group, :elect participants, etc.) for role-
playing activity.

ch
un 3. I understand the role of the teacher in a

role playing activity.

3.867

3.400

3.400

G. 4. The presentation of th3 17 critical teaching
skills-promoted a better understanding of how
to conduct a role playing exercise. 2.933

5. Experiencing a role playing activity furthered
my' understanding of the concept. 3.800

I enjoyed the method of presenting this
concept. 3.800

7. I would have occasion to use role playing in
- my classes. 3.600

8. I feel role playing could be a valuable
learning activity for vocational students. 3.867

SA

Absolute
Frequency ,

A D SD NR*

13 2

6 9

6 9

2' 11 -1 1 -

12 3

ii 3

9 6

wr

13 2

Cumulative
Frequency

SA+A D+SD NR

100.0

100.0

100.0
,_.

86.6 13.4

100.0

"100.0',

'00.0'

100.0



TABtE 16 - Continued

Item. Meati

9. Facilitating a role playing' activity in my
classes would help ffie to better know and
understand my students.

N = 15

ti

Absolute Cumulative
Frequenep Frequency (%)

SA A D SD NR* SA+A p+so NR

O

3.733 12 2 1 93.3 ' 6.7

* No Response

+re

9 7
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TABLE 17

COMPREHENSIVE EVALUATION

Absdtute Cumulative
Item Mean Frequency Frequency (%)

1. Participating in the inservice increased
my effectiveness as a teacher.

2. The inservice meetings were boring.

3. I liked having the materials,preented in
modularfZed form. .

,

4. I liked the flexible 'schedule of
I

the in
Service.

5.' I liked having a personal copy. of all the
materials presented.

,

6. I will probably make use or refer to some
part(s).of these materials in the future.

7. I have already tried to put ifito practice
some of the concepts presented in the in-i
service..,'

Vt
8.- I was, already practicing most of the concepts

presented in the inservice. *
. .

9
/1'

Having completed the inservice, I feel it.
should be beneficjal to other teachers.

SA

2.867

3.071

2

.

3.063 3

3.750 13

3.500 8

3.188 4

. .

_ 3.125 3

/

2.000
.

3,

.2.875 3

A D SD. .NR* SA+A D+SD4 NR

9

2

11

2

8

) .

11 1 93.7 6!.3

12 -1 93:7 6..3

10 3 - 81.2 18.8

.

4-. - 1 68.7 25.0' 6.3

9 3 2 12.5 75.0 12.5'

- 2 87,.5 12.5

1 93.7 6.3

- 100.0 .

9 3 1 75.0 25.0 -

(



e TABLE 17 COntinved °

a

Item

10. The inservice meetings were a waste of my
.time.

11. The inservice has provided some help to me
in teaching students of different ability
levels in the same classroom.

12. The inservice has provided some help to me
in teaching students of different socio-
economic levels in the same classroom.

Q1

i3. I would rather have met in a shorter, more
concentrated sessidb than one night a week
for six weeks.

N = 16

Absolute 6 Cumulative

Moen . F1-equency Frequency (%)

SA A D SD NR* SA+A D+SD NR

3.250 ' 12' 4 100.0

2.813 2 11 1 2 81.2 18.8

2.688 2- 10 1 '3 75.0 25.9

3.120 5 4 7 31.2 68.8

* No Response

t

I

'-S

I

C.
r



,v.

5. Group Process (Session V)
5*

4. Instructiocal Concepts. (SessiAn IV). '

'
Suggestions given to improve the inservice.program inclded:

1) tither more time or less material to coverein a session ,

2) More exa4les of real life classrooM situations
of how to deal with them

e

3) More group participation

4) Less-rwling

5) More up-to-date'and better quality films

O

and discussions

6) 4Mbre guest Speakers/facil ktato
, 1

7.) Should have included new,gaMec, teaching aids, reference boas,
'etc., which could be used in the classroom ... ,,,

.
,

.

: .

. .

8) One facilitator (project staff memberi'should be in the rog.9 at
.

all tames, including When."materials were being ,read
r ti

,

9) ReVise some of the transcripts utilized

'-
t.

60
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.CHAPJEJ1 V

re

CONCLOSIONS AND - DISCUSSION
f

.=

11..
.

../. . . . . .

The reported,research was a study to determine if an inservice for
vocational teachers of disa&'antaged sNeeits could be developed andim-
plemented, ang if so, what effects'suth a program would' have on the par-
ticipating tefchers and their respective-` students.

,.,

11
1. 01

All conclusions'are based upon-the development, implementation, and
"validation of an inservice program and the results obtained from testing '

its effect on.participating teachers and their eespective students.

-

. Con-
sequently, 'results of the statistical s analysis reflect only the Ro
t Jlion studied. ,owever, it is the'opig,. n of the researchers that general-
izations can_be made to. teachers in otber school sattings,both vocation-_,
al and non-vocational.

./ 1 4

. 4

. The following conclusions'are based upon actual'y developing, re-
fining, implementing and.testing an inservice program for-vocatfonal:
teachers of disadvantaged students. The conclusions area : ,',

, ,

1._ An inservice program was developed and implemented-for vocation-
,

al education teachers of disadvantaged students i'n vacitionat
., programs." - .

.

. 1

.
,

. 2. The effect' of the tqservice program on the behav ior', attitudes .
,

and teaching effectiveness of the participating teachers and3dp-
., on their respective students was assessed. ..

1-1 .
3. A/handbook including specific procedures and materials utilized '

in ,the inservice program was developed. .

0,.,.
.

..,

: t

means-of-a-Posttest7Only_Control Group Designs, The following conclusions

Eight null hypotheses were proposed (see Chapter 1) and tested by

are based upon resu.lts obidined-rorn-the-postlest instruments.

Null' Hypothesis 1 Rejected. Significantdifferences in verbal
teaching behavior were obprved between vocational teacher$

t

-.. who participated in the inservice and vocational teachers
-'7 who did lot participate.

Results from the Interaction Analysis* System indicate that teachers
in the experfMenfalrgroup ask significantly more direct questions Rate-
gory 4) thaJ do the control group teachers with respect to content and/
or clasikom procedures. Accordingly,,sthdents in the experimental *group,
spend.a 'significantly greater amount of.time in student talk_ initiated by
the,teach0. (Category PO) than do the control group students. Consisten.'
with the above results, teacherc in the eXper'imental group also showed a

,6i

-.

"*.

P
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4

^

0 I

.4 .
_-f

.
- , ,.*

, 0,.. . V "rtendenoy. wi th scores approachi rig sj gni Mance (probability 14ss .th,in .10),
u - to accept the feel ing,-; Of. Sudents (Gategory 1) and, to accept and/o uze

,, ,

. ...,
.

;tudents' ideas (Category 3), 4 h a n do the teacher- in the'control group.
1n-Tntratt), scores approaching signIficanoc show coot.rol group teache's`

, 1e to qiend more tliiie answering stud nt gueskioms. *(Catego.ry .5) and control .-

' -group stiriieni! to 4eFid -worse time gaged, in.: tirected practice. or. ctiv:-.
i ty (Category 12P. ,.

N .
: ' '

;4. . ..
0"

r 5. .. .

...- . - While,nope, ctt-ikthe Category Ratios (Tableli.) are found to be `-signi fi.,
I ....i...s g....: c i ',

t ,cantly di ffeweiit. between the -ewo "groti}35. anindericy.,ir& Oserved..viith ; ." ,ir
scores approathing s-igniffeancethat the' eipWiiiiental ',group teachers ant .:

-,.. ..
more iindirec't jri their manner of teaehing (13.atio 1--), spend a greater. pfo- .,

pbrabn of their t2tal -time 1* indirectteaching (4atio 6), and that a
greater proportion of the tckal time ofthe'experfinierrial group is spent
in tEtcher talk (Ratio 8). In tont -ast, contrd-l-grOup students-thew a ....1

tendeOrtty to -spend/a. greater 'Ooporlion of 4.hefr tbtkl, time -in si-lente .':,
'(Ratio- 4) than do,. theexpe'rimental grbup. - , - \..._."..,

.,

.. iv. .. . _

Ln summary., te:acti'ers who participate4 in ttre inserVice are found lo
.- .b.._

spend a -greater proportion of the irl san indirect' manlier' of --f6th.irtg and
in t t. cher talk 'in general through the accgptdric'e cf studenstudent fe4)ings .arid. 4

, ideas 11)); asking more direct guestionsand by initiating a greaterCamo-unt.'
, of student 61 k than control- group teachers. - ., .

. , , . 4 9 , ... I

Null Hypottiesg 2 Unable it reject. No sigrcificants_dfffer-, . *,., .

ekes in nonverbal teaching behayior were obs:erved bet- -,___/- .,.. ,.i..., , . weep vocational. teachers whO participated in the inservice
prograr440vocatio,nal .teachers who did not 'partisitiSte..

* ft , . .
, 1,4',

* - 4
* A, . Teereire no kignifica'nt di fferncePbetween the experimental arrd .

control group te'acherS i.p. nonverbal teaching behavior as meacii t2,y,C74.te .

gories 12 through .44.1 of -the interaclion Abalysis System. HnWever, -it -_,_ :
is Of interest to %note that' the,corittol gi-;c.up'peachers-tiave observations!
approaching the significaloce lever 'for Category 12 (nonVerbaHdirected'.

, practice or activity). Accordingly, Ratio .4 (silence/total )),.is .al so ob.- .

served to be approaching. signi ficance. . ). ,. .4:

Nil 1 Vpothetisa 3 Rejected. Significantdi'fferenes in:af-
. fectve perceptions of disadvantaged students' werPob- , ',.._,

' served between vocational teachers who participated 'in .,
the inservice program and vocational eachers 'who ;did %

P 6 not participate. t ,, .... .

t

1,

,
Thirteen of .the 281 tens appearip,g en the T aoher Survey 'are con-

cerned with-the-teacher's affective perceptions of disadvantgedi students.
in their class. - -

a
,.

. ,1 The riservice program appears to have-had a
.
positive effect aupoil ttie.

exPerimental group with regards to teachers' affectita perceptiods,.., .
T'achers participating in the°inservicescored more favor4pLy _on 9 of the
13 (6V) affectivi items. Results rrorn thin instrument show the-,experi-
mental group teachers, to exhibit signifitant differences ip 'affective' ---

62



perceptjons cif students by indicating that students from a low socioeco=
nomic'backgroupd generally hive.eqUal learning.capabilities as students
from lighet isoci-oeconomic bacOrounds and that they (the teachers) often,
try to'compace their owl,.background with that of their students to find
'a common point of interest'from Which to teach.

Additionally, taChers,4ho'participated in the inservice program in-
0
-

a dicate with scores approaching significance that students labeled as "Dis-,

-,. ..

4. advantaged" ate not.::just lazy" but have other factors contributing to
NI-

-.their problem: .

appe:\'' Null Hyp.fs 4_,Rejected. A significant difference-in cogni-
s

... J..tive_perceptiors.Of disadvantaged students was observed be- %

tween 'vocational teachers who participated in the inservice J
.- and vocational teachers 'Who did not participate. .

.

- , Fifteen of,the 28 iIemeappearino on the Teacher Survey are concern-
ed with the teacher's cognitive perceptions of disadvaritaged students in
their class. :Again, the-inservice program appears to hive had a positive

.
. effect'upon the experimental group with regards to teachers' cognitive

perceptions: -Teachers participating in the ioserVkice scored more favol-
'41 ably on 12.oT the 15 (80%) cbgnitbe items. SpeciicalTy, the expert

teagherS indicate with significantly-higher scores that stu-
. dents in thel,cclass from low socioeconomicloackgrounds_progress equally
with other students, and with scores approaching significance, that most

...,of theif:slower:.students are working at capacity. Conversely, the con-

.
, trol:group teachers indicate with scores approaching significance that

most of their students are successfUlly completing their homework assign-
- men t

. _s< ,

--,
si, ,

. Mull.. Hypothesis 5 %Rejected. A significant difference was ob-

. served ih claslroom behavior between students of vocation-
al teachers who participated in the inservice program and
:tudents of-vocational teachers who did not participate.

% .

. Scildents in the,eperimental group are found_Wspend -a significant-
. JY.greatr amodiltofe -in student talk ifiitiatedgily the'teacher than

.
iho 4 control-grow Students, as inditated by Category 10 of the Inter-

x., action-Analysis.System. Hvever, statistical analysis of "Pupil Behav-

, ivs" ,(Utegoni-es 1-41 appear.ing on the Classroom Observation Record find
no nificant differences, between the t*o groups.

. .,.

Null Hypothesis 6 -UnablA.to reject. No significant differen-
hs in self concept were observed between students of yoga-

.

tiondl teachers whb participated in the ihservice program
and stgdents of vocational teachers who.did not partici-

tpae. w

,-

There are no significant differences observed between the expetiment
and tontrol group students in self concept as meQsured by the Piers-Harris
Children'siSelf Concept" Stake. s

.

,-*
cp

. ,

.

.... ,
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N411 Hypothesis 7 Rejected. A significa* difference in student
attitude toward the teacher was observed between students of
vocational teachers who participated in the inservice progrmr-
and students of vocational teachers who did not participate.

The experimental group students rate their feachers significantly
better lh total Rapport (Factor 2) on The Student Evaluation of Teaching-
°V. Additionally, the experimental group scored consistently more favor-
ably than the control group on all factors of both SET-I and SET-II.
Scores approaching significance (probability less than .10) are observed
for the factors Knowledge/Poised (2) and Lively/loteresting-(3) of t4
SET -I and for the factor Stimulating Interaction Style (1) of SET-II.

Null Hypothesis 8 Rejected.. Significant differences .ere ob-
served in perception of cognitive achievement between stu-
dents of vocational teachers who participatOd.in the in-
service program and students of vocational teachers who
did not participate.

Analysis of the Student Survey-show the students of-the experimental
group to indicate with significant Scores that they feel they have learned
more since the beginning of the treatment period than any other time of
the school year and that they receive adequate help from the teacher. Ad-

ditioally, the experimental group scorq.consistently higher (more favor-
able) thon,the control group on all iterigrof the survey and indicate with

score approaching significance .that the material presented in the Class
was understandable.

The six individual inservice evaluation surveys were extremely bene-
tvcial to the project staff in receiving immediate evaluative teedback on
each session. The individual surveys also gave the participating teachers
the opportunity to express their opinions and reactions to specific seg-

- .ments of the inservice immediately following their participation in these
,segments. The project staff was therefore able to immediately begin mak-
ing any necessary revisions in the materials and in the method of presen-,

tation.. The comprehensi inservice evaluation survey provided additidn-
IP al feedback on the genera -haracteristics of the overall program. As in-

,dicaied in Cnapter IV, participants in the inservice had generally favor-
able reactions to the prograM. Specifically, more than two-thirds of the
participating teachers felt that the inservice had increased,their teach-.

ino-effectiveness toward all students; and more than three-qu'h-rters of
-the teachers indicate., that the inservice had provided help in teaching
students ofidifferent academic and socioeconomic levels in the same class.
Additionally, both thq modularized materials and the flexible scale for
attending the*inservice meetings were very popular with the te-ae!Ers.

At Z

From obervatiqns and evaluative results, the'project staff suggest
the follpii-g recommendations:

- 1. Preparation for teaching disadvantaged students should beincor
porated into preservice teacher training programs.'
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2. Inservice programs, such as the one report should be made a-
vailable to teachers who did not receive ration for teach-
ing disadvantaged students in their pres vice training.

3. Inservice sessions should be Conducted in such a manner-that
participants can work together in small groups.

4. The materials presented in the reported 'tudy are not necessarily

universal. Concepts and program content should meet the needs

of the specific population.

5. When illustrating concepts through the use of films., up-to-date
' films with Classroom situations in a grade level similar to the

participants should be used, whepeavailable.

6. Make all Laterials and presentations available to the partici-
pants in written form, but give verbal presentation of those ma-

- terials on occasion.

7. Participants' work schedules and personal time should be consid-
ered when scheduling the inservice meetings.

8. The facilitator(s: should make a point to check with those who
study and complete materials at home for comprehension.

. Flexibility is encouraged. The inservice facilitator(s) should
be available to meet with participants who miss scheduled
meetings when necessary.

10. The name given to the inservice should be enticing and re-
flect its purpose while avoiding labels with negative conotations

In summary:the inservice program appeaft to have had a definite pos-
itive effect upon the participants and their respectiie students.' Evi-
dence of this is found in the inservice session evaluations completed by
the participants and the posttest instruments administered by the project

staff memOrs. Where significant differences occurred between the experi-
mental and control groups, the experimental group was found in each in-
stance to have scored more favorably toward the expectations of the in-

etervice program. Where significant-differences were not observed, the
experimental group were observed to score more favorably toward the expec-
tations of the inservice program on a majority of the variables tested.

One important consideration which emerged during the course of the
inservice program is that the vast majority of the teachers participating
in the inservice were both over 35 years of age and had been teaching for
several years. As a result of, these-two factors, both life attitudes and
teaching mannerisms are assumed to be firmly established. Realizing that

standing attitudes and established mannerisms cannot be expected to
cffange greatly over a relatively short period of time, it is the consen-
sus of the project staff that any observance.of change or utilization of
the concepts presented (more than by the average, teacher) is a meaningful
gain.
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4blect

2

3

4

5

6

7

8

9

10

11

12

13

14

15

16

SAMPLE IDENTIFICATION
I

Experimental Group Control Group

Sex Area Type School Subject_ Sex Area Type Schpol

B/O 'roc. B/O H.S.

F
a

F

B/0
B/O

H.S.

H.S. 4

2

3

"F

F

DE-

B/0

H.S.

H.S.

F 13/0 H.S. 4 F 8/0 H.S.

F B/O Voc. 5 F HE H.S.

HE H.S. 6 M B/q Voc.

F DE H.S. 7 F HE H.S.

F HE H.S. 8 F HE H.S.

F 8/0 H.S. 9 F HE H.S.

B/O Voc. JO B/O Vpc.

F HE H.S. T1 M B/O Voc.

M

F

DE

HE

H.S.

H.S.

12

.13

F

F

DE

B/O
Voc,

Voc.

F HE Voc. 14 F HE H.S.

F HE H.S. 15 F HE H.S.

B/0 Voc. 16 F HE H.S.

Totals. KEY Totals °

Male = 2 M - Male Male = 2

Female = 14 F - Female, Female 14

Bus/Office = 8 B/0 - Business/Office Bus/Office 7

Dist. Ed. 2 -DE - Distributive Education Dist. Ed. = 2

Home Ec. = 6 HE - Home Economics Home Ec.
H.S. Teachers = 11 H.S. -hifigh School H.S. Teachers = 11

Voc. School Teachers = .5 V6c. - Vocational School Voc. School Teachers =

l
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CONSULTANTS
3

for

The Development of an In-Service Prop:am For Vocational,Teachers
= of Students' With Varying'Academic Levels in the Classroom..

=

Doris Love

Phyllis Oglesby

Special Vocational Program Teachers

Warren Central

SVP Teacher

Warren East
SVP,Teacher

Dana Lee Proffitt Gamaliel
SVP Teacher

Jim Stovall e Bowling Green
SVP Teacher

Regular Vocational Program Teachers

Dorothy McCubbin

Judy Polston

Doris Pruitt

A

Barren County
H.E. Teacher

-Metcalf-County

D.E. Teacher

Warren Central
H.E.

Martha Talley Hart County
Bus. & Office Teacher

Project Staff

*Norman D. Ehresman, Director, Center for Career and Voeatidbal Teacher
Education, Western Kentugy University.

Donald J. Britt, Graduate Assistant, Center cor Career and-Vocational
Teacher Education, Western Kentucky University.

Robert Cobb, Staff Assistant, Center for Career and Vocational Teacher
s Education, Western Kentucky University.

John'F. Hanel, Staff-Assistant, Center for Career and Vocational Teacher
rducationWestern Kentucky University.

Keith Polii, Graduate Assistant, Center for Career and Vocational
Teacher Education, Western Kentucky University.
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Project Staff - Continued

Patricia RichardsontGraduate Assistant, Center for Career and Voca-
tional Teacher Educations Western Kentucky University. 06.-

Betty Robertson, Staff Assistant, Cente' for Career and Vocational
,Teacher Education, Western Kentucky University.

Roger D, Vincent, Staff Assistant, Center for Career and Vocational
Teacher Education, Western Kentucky University.,

Kaye Will4s, Graduate Assistant, Center for Career and Vocational
teacher Education, Western Kentucky University.

*Project Director ,
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PLANNLNG'CONFERENCE I AGENDA

.In-service Program For Teachers of the, Disadvantaged

Room] -404

College of Education
Western Kentucky University

Noveffiber 4, 1975

I,

:00'P M. Opening ReMarks Norman D. Ehresman
Directv, Center
for.Gareer and Voca-

tional Teacher Edu--.

cation

.

4:10 P.M. Introduction of Jack Hanel
,

,Participants . Project,S,taff ,

.
.

" 4:15 P.M, Review of Pro-

ject

4:30'P.M. Reaction/Discut-

JP sion of Project Committee Members

Betty RObertSon

Project Staff

5:00 P.M Dinner..
I

2

6:00, P.M.., Questions for

,Discussion prom

. Project Staff Committee Members.

8:00 P.M. Adjourn

72
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SUMMARY

Planning Conference I .
ta, . 10

ti

O

ftcr

The Develoment of an In-Service Program for Vocational
Tea6RSOhers of Students with Varying Academic

Levels in the Classroom

A7

November 4, 1975

Problem Areas identified
.t

t

.
Per

P
. , .

1., Not enough time for teachers to develop,instrUctional

/
materials to meet the needs of students with varying
academic levels.

...

.

2.- Teachers need help (teacher-or student aides) to deal
wIth classes consisting of students with varying
academic levels.

3, Teacher6 reed wore- access to materials and resource
centers.

4. Materials bydget should be lairger because students at
low academic, levels consume more materials.

6 5.0 Low ability students invthe regUlar classroom bedome
a problem and u§pallY

6. 'Low reading level may prevent some students from
1

succeeding in the regular class.
A

Possible Solutions to the Troblems

1'. Courses that offer varied entry level skills should be
available'to the academically low student.

2,. Teacher's attitude.shbon be.adjUsted to meet the needs
of the stdaepts (academically low as well as academically
high).

3. Teachers,should communicate with academically low students
on their-level and accept their social behavior.

73
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4. .Home visits, could help teachers betterunderst nc.1
ttudents with, special.needt.

: .

5. Teacher's should be,a "ftiend" to students--yet command .

respect.'

9

0

6. 'Teachers shotrid make an effort to develop a close
relationship with those students having-special needs
(take them on errands).

. .

7. The use of rewards help motivate academically low students.

8. Students with special needsshould be taught something
--,- uteful and easily,omprehended:

* "6
' 4.

A P

9. The term "special education" or "disadvantaged" should ,

be avoided due to the negative connotations of such labels,
_ 0

1,0. Teachers need to get together to share ideas and tech-
niques on dealing with classes that consist of students
wi-th.varying.ac9demic,levels.

-

11.. Teachers should be aware of what students need and what
is available from other, teachers in the school so efforts
can bt coordinated

12. Communication with special need students- is the best
form of individualized'instrpaion.

. ,

13. Students should be groupedno way aclass of students_
with vprying'academic levels Can progress at the same rate.

Thoughts on the *
In-Service

4.

1. The in-service should not.be called a "disadvantaged"-
workshop.

2. The in-sen,ice should consist of materials that can be
"used" by teachers in theirrclassroomsnot just ideas

-and theories.

3. The in-service should consist of a dissemination of
"tried and true" techniques that the teacher can adopt
for use with students of 'varying academic ability

74
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4: Input conterniriq cantent.of-the,in.-service should come
from .teachers with classes consisting bfstuderits
operatinf at various academic levels. 2

1

P)s.N:lblo n-Service Content

.1

1

a.1. How to establish a relatiOnghip and good-communicatOns
with the.academically low student.

2. How to fi nd time to deal with the academically low. -

student'in a classroom%of varying level students.

3. How to motivatellthe academically lbw students (use of
rewa.rds).

4

4. HOwito'build self 'concept and self image irrthe stUdent
whofuncti'ons at a low academic level.

.

5. How to use.resouoces in the school in teaching students
of varying academic. levers - - -SVP teaches and other teachers.

6. How-to assess interest and need of academically low
students (use of interest tests).

7. How to meet the needs of students at academically low
levels (introdueins varying,j4b skill levels into
vocational courses).

v, '-8. Why group students in the clasgroom where vatying academic
levels exist.

9. How to group' students that are operatingat various
academic levels in the classroom. .'

-10. How to work with the different groups in the regula;tlass-
.room.

Points to Consider Before the Next Meeting

t.

.1. What topics should be covered in the in-service?

2. How should the content be disseminatedlecture, guest.
speake-r,` case study, etc.?

75
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3. How long phould the inl'servcce be?,

. ,

4. -What type of incentive should be used to attract' teachers
to ')ai.ticipate ln tha in-service?

er

4

ii
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PLANNING. CONFERENCE II AGENDA

I

In-Service Program for. Vocational Teachers of
.411

4114

Students with Varying Academic Levels in the Classroom,

4:00 p.m.

.4:10 p.m.

Room 404
College of Education

Western Kentucky University
November 18, 1975

fhtroduction of
New Consultants

Questions for Discussibn
- From Project Staff

Norman D. Ehresman
Project Director
Center for Career ,and

Vocational Teacher
Education

Committee Members

5:01' p.vi4 Dinner

6:00 p.m.. Discussion of Committee Members
In-Service

-8:00 Adjlurn
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Summary

, ,

`Planning Conference II
for

The Development of An Pn-Service PrOgrdm for Voctional
Teachers of Students with Vaijing Academic

tevets in the Classroom

Discussion of In-Service

November is, 1975 ti

1. Teachers can't work With large number of students- -need to group

2. Methods of grouping
A. Observation
B. Tests

3. Procedure for *rking with groups -- rotation and individualized_
instruction

4. Grading criteria fOr low achievers
A. Eff0t
B. Attitude

5. Individualized instruction works_ with students of varying academic
levels-- if'given tige _

, ,

, ,

6. Utiljzing teacher's aids orhigh achipversAnxeaching the low
achiever has been very.- successful I

7. Shouldott spend much tjme in i-n-service onldentifyipTlow achievei.i
. -

B., Workshop should involve.flactive,sessions.(participation fr.&
teachers) as opposed to passive lecture sessions ..

9. -Having workshop' participants develop material-for their own
classroom to. mpet specific needs is usually. effective-

10. Changes in student attitude and achievement shored result from
an effective workshop

11. Changing the thingslhat go, into the classroom--ways of utilizing
materials--will chance student's

12. Positive, affective climate will produce cognitive achievement
and better attitude on the pOrt.t.f students

6

o
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13. Teacher courtesy helps student improve self concept

14. Expenses should be paithfor teachers who participate in the
in-service

15. Teachers do thingS in the classroom that they are unaware of doing

16. Teachers want materials that actually work and can be Dpt into
practice, - effectively

17. Giving students' objectives lets students know whore thr.y

,
egoing

Nw
18. Positive self concept, cognitive ,gajn, and student interaction fie

desirable outcomes,.

19. A basic structure must exist in the classroom-- teacher should.be
systematic.'

20. Teacher attitudes toward students and interaction with students rare
most important

21. Materials lend themselves to opening the communication barrier
between student and teacher

22, Teacher expectation of students should be realistic in regard
to achievement level'

-m23. Teachers should'"try out" techniques ln the_classroom that were
learned in-the in-service to :get im..adiate feedback on the success
of such methods--feedback could be'shared-with other in-service .

participants

24. In-service..content shbdld not:be concentrated on theory, behavioral
objectives, etc.

25. Ten weeks should be the minimum length of time for the in- service--
longer duration with shorter hours .

26. 'Option for college credit should be available

27. Mileage should be paid for teachers participating in the in..95,ervice.

_Possible In-Service Content Outline

I. Teacher Attitudes and Interaction Toward Student

A. Teacher Expectations--whet the teacher really expects from the
students. Altering expectations and setting objectives that are
realistic for individual students will bring about changes
student behavior.

79
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B. Classroom Management
1. Grouping (physical]
2. -Grading'

3. Individualized learning

C. Verbal and Nonverbal CommuniCationsi

D. Teaching Skills (practical and specific)

80
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AGENDA

FOR

AN IN-SERVICE FOR VOCATIONAL TEACHERS

OF STUDENTS WITH VARYING ACADEMIC LEVELS

IN THE CLASSROOM

Center for Career and Vocational Teacher Education
Room 404 College of Education
_Western Kentucky University

r. ..

March 4,'1976 6-9 p.m.

I. Greetings and Introductions /
.

2. Six-eek Program Outline
,

A. March 4 - Classroom Interaction
G. March 11 Classroom Management
C. March 13 - Teacher Language

.

D. March 25 - Group Process
E. April 1 - InstrUctional Concepts
F. April 8 - Models of Teaching

3. Classroom (Student/Teacher) Behavior

A. EXplanatioo of film series
B. Aggressive Behavior Exercise

4. Classroom Interaction

A. Using Studerit Ideas
B. Lesson Organization
C. Praise and Corrective Feedback
B. Questioning

5. Session Evaluation

82
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Mi,,rch 11, 1976' 6-9 p.m.

lc CIassrooM (Student/Teacher) Behavior

A. Review of Aggress4Ve Behdvior
T. Withdrawal Behavior Exercise

2.. Classroom Management

A Group Alerting,
13. Learner AccoUntability
C. Transitions
D. Withitness

3. Session tvalUation

March 18, 1976 6-9 p.m..

1. Classroom (Student /reacher) Behavior

A. Review of Withdrawal BehAior
B. supportive Behavior Exercise

2. Teacher Language

A. Cl;Irity

B. Emphasis
C. Encouraigement

D. Extension
E. Feedback

F Organization

3. Session Evaluation

March 25, 1976 6-9 p.m.

1. Classroom Otudent/Teacher) Behavior

A. Review of Supportive Behavior
B. Reciprocating Behavior Exercise

2. Group Pr cess

/DA. S ages of Group#Growth
,B. Task Roles
C. Unifying Roles,
D. Anti-group_Roles

3, Session Evaluation

f 83
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April 1, 1976. 6L99p.m.

1. Classroom (Student/Teacher) Behavior

A. Review of Reciprocating Behavior
B. Closing Behavior EAercise

2. Instructional Concepts

-.A. Conceptualizing the Process of. Instruction
B. krbal Interaction in the Cognitive Dimension
C. Organizing Facts to Teach Meaningful Relationships
D: Fair Verbal Behavior,

'C. Learners and their Characteristics

O

3. Session Evaluation

April &, 1976 , ,6-9

1. Classroom (Student/Teacher) Behavior

A. Review of Closing Behavior

2. tlodels of Teaching

A. Guest Facilitator

3. Session/Program [valuation

3
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(Optional) Name

IN-SERVICE SESSION EVALUATION
CLASSROOM INTERACTION - MARCH 4, 1976'

DIRECTIONS: Pledse read each statement and circle the response that best
describes how you feel about the statement.. YoUr answer will
tell us if you STRONGLY AGREE (SA), AGREE (A), DISAGREE (0),
or STRONGLY DISAGREE (SD).

Aggressive Deliavi.br Exercise

1. The film was helpful in understanding this concept. ,SA A D SD

2. The workbook activities furthered my understanding
of this concept. SA A 0 SD

3. Working in d-small group was beneficial tor com-
pleting the. workbook activities. " SA A D SD

4. Fromilhis session on aggressive behavior I -feel I

.0-better understand this concept and how to de11 with
it in the classroom. SA A 0 SD

Using Student Ideas
U.

5. The iiltroductory materials were understaridable. SA A U SDo

6. The transcript utilized was adequate for illustrating
the points and concepts of this classroom ,procedure. SA A D 'SD

7. The class di,scussion was beneficial to my under -
- standing oT this propss. SA. A D SD-

Lesson Oualization-
,

.

8.s' 1.4eintroductory materials were understandable. SA A D SD

9. The_.0widoot listing components of Lesson Organization
clear/y identified and explained each of the compo-
nents. SA A D SD

10. I found the group mirk of classifying teacher
statements beneficial in understanding this concept. SA A D SD

11. The class discussion aided in furthering my Under-
standing of this concept. SA A D SD



2

Praise and Corrective feedback

12. The introductory materials were understandable. SA A D SD

13s tomploting the wolksheel5 in small groups helped
111 tomprehendjnq thf!, concept. SA A D SD ,

14. [he class dkcussion aided in furthering my
understanding of this concept. SA A 0 SD

Questioning

15. The introductory materials- were understandable. SA A D SD

16. The handout listing various component of questioning
clearly identified and explained each of-the_ cate-
gories. SA A D SD

17. Working on the transcript in small groups facili-
tated identifying and understanding questioning
techniques.

.

18. The class discussion aided in-furthering my
iinde.-standia of this concept.

S4 A SD

SA A D SD

General

20. Will ishowledge of the concepts conveyed in this session alter your teaching
performance, and if so, how?

"S

21. Which, if any, of the concepts presented will benefit you in achieving better
classroom interaction?

87
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. '-22. What,,if any, mc erial's or ideas should be deleted?

23. What, if any, materials or ideas should be added?

0

24. On a scale of,one"(poor) to five Great), how would you rate.the value of the
information presented,in this session with respect to achieving better classroom
interaction and in meeting your particular teaching needs?

O

25. Please give-any additional comments you would like to make.

4
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(Optional.) Name 4.

IN-SERVICE SESSION EVALUATION .

CLASSROOM MANAGEMENT = MARCH 11, 1976

DIRECTIONS: Please read each statement and circle the response that best
describes how ou feel,about the statement. Your answer will
tell us if you STRONGLY AGREE (SA), AGREE (A), DISAGREE (D),
or STRONGLY DISAGREE (SD).

,

Withdrawal Behavior Exercise

1. The film was helpful in understandtng this concept.

2.. The workbook activities furthered my understanding
of this concept.

3. Wgrking in a small roup was beneficial for com-
pleting the workboo

4. From this session r withdrawal behavior I feel I,,

better understand fhis.concept and how toTdeal with
. it in the classroo .

, , S1 A D -,SD.
,

Positive.Reipforcement
.

,

. . or5. The introductory, n terials provide a concise, .

'.adequate explanation of the theory behind thiS
concept. SA A D SD

. .

6. The facilitator p esentations
,

of the various tech-
niques involved i -this:. concept were beneficial , ':,
in my understanding of how positive reinforcOment
can be used in achieving better -classroom manage-
ment. '

. SA A D SD

,Group Alerting
.

.'-

.., . -
AP to ,

7. The expranattOn,of Group Alerting was helpful in .

understanding and tiarifying this concept. , SA A D SD

activities.

SA A D SD

SA A Pn SD

SA A D SC

-B. The tidnscriOt utilized was beneficial in illus-
trating the three teacher behaviors involved in
this concept.

9. The class discussion was beneficial to my under-
standing of this process.

89
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Learner Accountability

10. The explanation of Ledrnee Accountability
clearly identified the concept and the
behavio6 involved.

, I found the group work of identifying teacher
behaviors involved in Learner Accountability
beneficial in understanding this Concept:

'12. The class discussion aidedin furthering my under-
standing of this concept.

Transitions ,

__The explanation of TraTisition§ and the-teacher

5-6Tari-ors_ihvolved was helpful in my under,
standing orthis----concept:

___--------

. __

14. The.role.plEiying.:exercisg'WaSbeneficial in illus
-.trating the applicativi of.thi

.
s conceptin the

classrbom. - *
0

2 0.

SA A "D SD

SA A D SD ,

SA -A D -SD

SA A D, SD-

SA

Withitnes

i . , ,

15. The explanation of Withitness and theteacher
behaviors involved was helpful in my wder-

; standtrig of this Goncept: v
. SA - I) SD

16. Working on'the classroom Situations in small groupsrou.s
facilitated identifying and understanding be-

, haviors invo5ed in this concept. SA A D
, .

17. The class tiscussion aided in furthering my-under-
standing of this concept:, SA

O
* i

General ,

i.

. .

-D SD

D SD

18. Will knOwledgi of the concepts conveyed in this session alter your teaching
pefo-mance, and so, how? -

1-

'a 90.
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Witch, if any, of the concepts presented will benefit you .11 achieving better
classroom management?

20. Wiat, if .any, materials or ideas should be deleted?

21. What, if any, materials or ideas should be added?

22. 0n a scale of one (poor) to five (great), how would you rate the value of the
information presented in this session with respect to achieving better 7classroom
management and in meeting your particular teaching needs?

23. Please give any additional comments you would like to make.
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(OptionalAame

IN-SERVICE SESSION EVALUATION
TEACHER LANGUAGE - MARCH 18, 1976

I

DIRECTIONS: Please read each statement and circle the response that best
describes how you feel about, the statement. Your answer will
tell 'us if you STII7ONGLY AGREE (SA) , AGREE (A), DISAGREE (D),
or STRONGLY DISAGREE (SD).

Supporting Behavior Exercise

1. The film was helpful''in understanding this concept.

2. The-workbook activities furthered my understanding
of this concept.

/4

. Working in a small group was beneficial for com-
pleting the workbook activities.

. From this session on supporting behavior I feel
better understand this concept and how to deal with
tt in the classroom.

/ Clarity

5. The explanation of Clarity was helpful in under-

f

standing and clarifying this concept.

6. The transcript utilized was beneficial in illus-
trating the three teacher behaviors involved in
this concept.

17. The class discussion (reviewing transcript) was
beneficial to my understanding of this process.

Organization

8. The explanation of Organization clearly identified
the concept and the behaviors involved.

V9. the role playing exercise (or development/
identification of teacher statements) was beneficial

- in illustrating the application of this concept in
the classroom.

4,
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SA A a SD

SA A D SD

SA A D SD

SA A D., SD

S

SA A D SD

SA A D SD

SA A D SD

SA A D SD

SA A D SD



alphasis

10. The explanation of Lmphasis and the teacher
behaviors involved Was helpful in my understanding

.

of this concept.

1 .. The role playing exercise (or development/
identification of teacher statements) was beneficial
in illustrating the application of this concept in
the classroom.-

Feedback-

12. The explanation of Feedback and the teacher
. behaviors involved was helpful-in my understanding

of this concept.

I3.' The role playing exercise (or development/
identification of teacher statements) was beneficial
in illustrating the application of this concept in

-the-classroom.

. .

General

14. Group presentations of the concepts to the class was
an effective wethod of learning.

Comments:

..,

, 2

SA A D SD -

SA A D SD

SA A 11 SD

SA A D SD

SA A D SD

15. Will knowledge of the concepts conveyed in this session alter your teaching
(.7performance, and if so, how?

93'.
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116. Which, if any, of the concepts presented will benefit you in achieving better
classroom management?

e.

117. What, if any, materials or ideas should be deleted?

I

I18. What, if any, materials or ideas should be added?

9. On a scale of one (poor) to five (great), how would you rate the value of the
informatjon presented in this session with respect to achieving better classroom
management and in meeting your. particular teaching needs?

Please give any additional comments you would like to make.
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(Optional) Name

IN-SERVICE SESSION EVALUATION
NSTRUCT.IONAL CONCEPTS - MARCH 25, 1976

DIRECTIONS: Please re ach statement and circle the response that best
des es how you feel about the statement. Your answer' will

ell us if you STRONGLY AGREE (SA), AGREE (A), DISAGREE (D),
on STRONGLY DISAGREE (SD).

4

Reciprocating Behavior Exercise

1. The film wars helpful in understanding this concept. SA A D SD

Z. 'The workbook activities furthered my understanding of
this concept. SA A D SD

3. Working in a small group was beneficial for completing
the workbook activities. SA A D SD

4. . From this session on reciprocating behavior I feel I

L4tter understand this concept and how to utilize it
Wthe classroom. SA A D SD

Conceptualizing the Process of Instruction

5. The introductory materials clearly explained Concep-
tualizing the Process of Instruction., 'SA A D SD

6. The films utilized were beneficial in illustrating
the-principle underlying this concept. SA A 0 SD

7. Group work was helpful in understanding this concept. SA A D SD

3. The model building exercise was beWicial to my
understanding of this concept. SA A D sn

9. ,Class discussion of this concept facilitated under-
standing of Conceptualizing the Process of Instruction. SA A D SD

Verbal Interaction in Thr. Cognitive Dimension

10. The introductory materials clearly explained Verbal
Interaction in the Cognitive Dimension SA A D SD

11. Use of Macdonald-Zaret Matrix along with the trans-
cripts were beneficial in illustrating this concept. SA A D SD
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12. Class discussibn (reviewing transcript) was helpful
in understanding this concept. SA A D SD

Organizing Facts to Teach Meaningful Relation-ships

13. Thn introductory materials clearly explained Organi- .'

zing Facts to leach Meaningful Relationships. SA A D SD

14. 'Handouts on Concept Teaching were beneficial to my
understanding of this process. SA- A D SD

15. The transcript utilized was beneficial in illus-
trating this concept. -SA A D SD

16. Class discussion (reviewi'ng transcript) wa, helpful
. in facilitating my understanding of Organizing
Facts to Teach Meaningful Relationships. SA A 0, SP

17. Will knowledge'of the concepts conveyed in this session alter your teaching per-
formance, and if so, how?

Ai

C-

13. Which, if any, of the concepts presented will benefit you in the classroom?

i

J
lo

-/
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19. What, if any, materials or ideas should be deleted?

20.:'What, it any, materials or ideas should be added?

21. On a scale of one (poor) to five (great), how would you rate the value of the
infomftation presented in this, session with respect to meeting your particular
teaching needs?

22. Please give any additional comments you would like to make.
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(Optional) Name

IN-SERVICE SESSION EVALUATION
GROUP PROCESS - APRIL 1, 1976

DIRECTIONS: Please read each statement and circle the response that best
describes how you feel about the statement. Your answer will
tell us if you STRONGLY AGREE (SA), AGREE (A), DISAGREE (9),
or STRONGLY DISAGREE (SD).

Closing Behavior.,Exercise

1. The film was helpful in understanding this concept.

2. The workbook activities furthered my understanding of
, this conceit.

3. Working in a small group was beneficial for completing,
the workbook activities.

. From this session on closing behavior:I feel
I better understand this concept and how to deal
with it in the classroom.

Anti -Group Roles ,

5. The introductory materials clearly explained Anti-
Group behaviors.

The film utilized'was beneficial in illustrating
these behaviors.

. The class discussion facilitated understanding and
how to deal with these behaviors.

Td3k Roles

8. The introductory materials clearly explained task
oriented behaviors.

. The transcript utilized was beneficial in illus-
trating these behaviors.

Id. (.lass discussion (reviewing transcript) was helpful
in understanding these behaviors.

98
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SA A 0. SD.

SA A D SD

SA A D SD

SA A D SD

SA A .0 SD

SA A D SD

SA A 0 SD

SA A D SD

SA A D 'SD.

SA A D SD



O

IUnifying_ Roles

11. The introductory materials clearly explained
Iunifying behaviors.

12. The transcript utilized was beneficial in illus=
trating, these behaviors.

13. Class discussion (reviewing transcript) was help.r.
ful in facilitating my understanding of Unifying
Roles.

Stages of Group Growth

14. The introductory materials clearly explained the
Stages of Group' Growth.

15. The film utilized Was beneficial in illustrating
these behaviors.

. The ,lass discussion facilitated understanding
and dealing with these stages.

2

SA A SD

SA A A. D SD

SA A D SD

SA A D SD

SA A D. SD

SA A D SD

. Will knowledge of the concepts conveyed in this session alter Your teaching per-
formance, and if so, how?

11. Which, if 'any, of the concepts presented will benefit you in the classroom?
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19. What,. if any, materials or ideas should be deleted?

20. What, if any, materials or ideas should be added?

L1. On a scale of one (poor) to five (great), how would you rate the value of the
inforMation presented in this session with respect to meeting your particular
teaching needs?

O

22. Please give any additional comments you would like to.make.
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(Optional) Name

IN-SERVICE SESSION EVALUATION
ROLE PLAYING - April 8, 1976

DI ECTIONS: Please react each statement and circle the response that best
describes hbw you feel about the statement. Your answer will
tell us-if $ou STRONGLY AGREE (SA), AGREE (A), DISAGREE (0),
or STRONGLY DISAGREE (SD):

Role Playing'

1. The theory of ole playingras clearly and
adequately exp fined.

2. I understand the fine stepOwarm up the group,
select participants etc.) ckf role playing activity.

3. I understand the role f thelteacher in a role
playing activity.

4. The presentation" of the 1 critical teaching skills
promoted a better mffirsta in of how to conduct a
role playing exercise.

5. Experiencing a,-role playing activity furthered my
understanding of this concept.

6. I enjoyed the method of Presenting'thisconcept.

7. I would have occassion to use role playing in my
classes.

8. I feel role playing could be a valuable learning
activity for vocational students.

9. Facilitating a role playing activity in my classes
would help me to better know and understand my
students.

10. On a scale of one (poor) to five (great), how would
you rate the value of the information presented in
this session with respect to meeting your particular
teaching needs.

11. Please give any additional comments you would like
to make.
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SA A D SD

SA A D

SA A D SD

SA A 0 SD

SA A D SD

SA A D SD

SA A D SD

SA A D SD

SA A D SD



EVALUATION OF
AN FOR VOCATIONAI? TEACHERS

OF STUDENTS WITH VARYING ACADEMIC
LEVELS IN THE CLASSROOM

DIRECTIONS: Please read each #atement (statemrits 1-13) and
circle the response that best describes how you feel
,about the statement. Your answer will tell us if
you STRONGLY AGREE (SA), AGREE (A) , DISAGREE (D),

1 STRONGLY DISAGREE (SD). Please give your personal/
-professional opinion in response to statements 14
and,15.

1. Participating in the in-service increased
my effectiveness as a teacher. SA A D SD

2. The in-service meetings were boring. SA A D SD

3. I liked having the Materials presented
in modularized form. SA A D SD

4. I, liked the flexible ,schedule of the
in-service. SA A SD

I

5. I liked having a personal Copy of all
the materials presented. SW- A D SD

6. I will probably make use or refer to
some part(s) of these materials in the
future. SA A D SD

7.. T have already tried to put into-prac-
tice some of the concepts presented in

8.

the in-service,

I was already practicing most of.the

SA A D SD

concepts presented in the in-service. SA A. D SD

9. Having completed the .in-service, I
.feel it' would be beneficial to other

,

teacher4. SA A D SD

10. The in-service meetings were a waste
of my time. SA A D SD
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11. j'he in-servicellas provided some help
. :

to me in toac) ing students of different . /..

ability level? in the same 'classroom: SA A D SD
.

.12. The in-service provided some help ,

to me in teaching student, of different
e..socio-economic levC14rinithe same clasS-

room.
i

/" SA A D SD

13.. t would rather have met in a shorter,
more concentrated sessidn than one - - .1

night a week for six4eeks 1

.

SA A D SD,

14. Rzinkthe'six in-servie sesslons.from-most vatUable to least.
.

valuable to you 5s,a teacher. 'd

; .

1.
. .

2.
M. 4

f,

4.

' 5.

4

(most vnuabre)

(least valuabje

A
1 List any suggestions you. feel would impfove the in-service

program.

0.

ma

i46 P

f,

t



APPENDIX F
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INTERACTION ANALYSIS SYSTEM CATEGQRIES
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Interaction Analysis System Categories

Category' Description

1 Teacher Accepts Student Feelings

Teacher Praises or Encourages Students

3 TeaCher Accepts or Uses Student Ideas-

4 ' Teacher Asks Direct Recall Question

4.1 Teacher Asks Probing Question

4.2 Teacher Asks Nigher Order Question

5 Teacher Answers Student Question

0 Teacher Lecture - Content

6.1 4 Teacher Lecture - Non content

7 Teacher Gives Corrective Feedback

8 Teacher Gives Directions

9 Teacher Criticizes or Justifies Authority

10 Student Talk Initiated By Teacher

10.1 Studenc Initiated Talk

11 Student Question

12 ',Directed Practice or Activity

13 Demonstration

14 Constructive Silence

14.1 Non-constructive Silence or Confusion

Categories 1-9:
Categories 10-11:
Categories 12-14.1:

'leacher Talk

Student Talk
Nonverbal
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FIGURE 2

Classroom Observation Record

;9-22-51

Teacher
3 Study

Class orIcaiher
No. Sex Subject

cchool Time Observer

HfitAloR
REMARKS

-1. Apathetic

2. Ohstructive

1. Unceitain

1 2 3 4 5 6 '7 N Alert

1 2 3 4 5 _6 7 N Responsible

1 21456 7 N Confident

.. Dependent t 4 5 6 7 N Initiating

tEACHFR BERAVIOR

Part1.1 1 1 4 5 6 7 N Fair

h. Auto,ratii 1 2 i 4 5 6 7 N Democratic

1. Al 6 t I 1 4 5 6 7 N Responsive

si. Rt4ttttvd 1 7 3 4 5 6 7 N Understanding
i

4 Hal,.', 1 J 4 S 6 7 N Kindly

16,1! 1 t 4 5 6 7 N Stimulating

II ,t e I 1,,I Ipti I 1 ,4 : 6 7 N Original

Apar '. t I, I 2 i 4 5 6 ' N Alert

1 I I 11,,Ip I I ,,,,1 V t 1 . ' 6 / N Attractive

I .-11111,e, 1 ' 3 4 6 1 N Responsible

'. t 1-rat ,
i 1 4 '3 6 1 14 Steady

4 , f 1,1, I 1 4 5 6 7 N Pulsed

17 I,,c, rta16 1 4
'-, 4, 1 N Confident

15 1,,ar 1 , k d
1 i 4 5 6 / N Systematic

I pi I, u61,61, 1 : 4 ,h/N Adaptable

1.- 4 ,t , 1 i :. 5 6 7 Ni Optimistic

, 1 1, ir,
1 t 5 h 7 N inte4;rated

Nar\y4
t 4 ', 1, ; N broad '

107
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111

61,Q,SARY

( 1,, he ut.ed with classroom observation record.)

Pupil Behaviors

. Ap it t it -Nl. t. Pit pi 1 ht Is/ or

'111 it hi t 1, -

I . 1 t tit
It t r!,.

i. I nt AO' I t t t1 . 'Ill f-Ileartl`dly.

ti tin non WIlinli t .

low In .,ot t 1110, 10111. r

Alert

1. Appear anxious to recite and participate.
2. Watch teacher at timtIvely.
I. Work content rat edl y.
4. Seem to respond viirget l'er
7). Prompt and ready to take part in, at t rvit it's

when thi,v twgin.

It, '1, 11'.1I1;1 Popt 1 11, It tv 1 or

it I lit
Re sj,atis title

1 4011 ,

1 01 I
ut
1

anot t in,' or to tt tenor.
, it if Ili 1011,

1. Court eota: t ,-.,pet at lye, triandl y with
t ht r and WI t 11 1.(2.1(.111. r.

cat Ii
tt n1 ,1 . 2. Complett 11;nrncntc without t ,mplainitir,t. 01. tln,ttt

K, I

, 1

p
it 11.
1. tl,ttt. 3. Omit t el led voices.

canal to 1,. , It t th1. . 4. liCC(' Vt(i 111 I p and t-i t 'on at t ent vt Iv.h In., I, inl tit n unte4talling and/or tat t ling. 5. Asked for ha 1p when needed.opi, p,it 6. Orderly without ,,necific dirt tt leti
teacher.

from

. l're pa red .

.ei rt. -I .1 tit rlipi I 1, II

.1 It iin
Con' 1 drill

I. atoci uus try new pt ,o" I I v'

.

I,
lit

I Inn d.
1

It 10%.
l'ridi sturhed by mist akes.

m; i! I. Volunteer to recite.
4. Enter If( el into act 1 VII It

11 ono t Ail, .11 rt 1.1,1
1 t r t In), rpr tr. Speak wltI, .1,,uranie.

I, ,,,,, 11,, hat. of

11

111111,111111

pli( It .11 t, it I . 1.',` lint Cm Irk tint ouyx,i' w.I1 t 11,2.,*, t 1111t
I . I.lk, I t ill WI I I 111,I

I fit t 1 11110 4. A...,.unic rt It WI 111,I

A, it in l col t , h1.td i,1 Litt I
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n

t 11.'11,1k/tot s

11

Pit t i l I, t. her IS, 't rvi or

1' t 1.11 Fat t

, 1 t,',Ikt i'it pup' I . I. r tea t ed .11 1 pupils app-rox, mat el v equally.rr tt,1 r t 1 k_ ..d kei taut pupils 2. In task. .1 out rovers,: pupil al towed to
r. .11 V. explain his side.

ed 1 v gave a papi I spec_ tal advan- I. to st rirulk..1 at hilt ton to man,' pupils.
t 11.;( v. Rotated !cadet slit p tthpirt tal 1 v.G.( it !cut ton t ,writ or a few 5. R.tsed,trttttlso or pratso rn 1..Cit ua 1 out -pn,i t . dente, not hearsay.

sh.1.4. 1 pit PALI% f,t ,.ot km-
! 1,, It') towards sot tal , ra-
, Ii. t,*-Iit :t "uti

1...in su tit t mot rues of a
up,

tut I it. it I. IL let It.Ravtur

:Ott ,.. I at 1 t

It II I ',tip to take.
Int t it ,1 pupils' idt as.
Mtnrt.it .1. in pi I v ng dt rocti,ns , orders

t .t,1 .11. 11,..t.

I et rr ti. ,1 I Aith .11,,n their
I 1 was r I, int .

c;t,,t .1 it n r t !kin part Lc 1-
I

1 \I. t R. t t I,' it it t itehav ..r

f i i II iii I' 1.11 IOW. with
I PI

5 ' i r i I , ".5 I I ch'-.1n ,1

I 11 Ii ' t Ii i I (

IV it t t ton-
!!

1, It 1, I t Id" 'r
I '1,1!

. 1- 11,'1 11 'I) 1 .Ithc r

.1

II Id, 1 t 11p1 I 01-
.5 .5! Pthil , II t Ic'1

p ,t t ii a pupil s

, 1, ''I
I I-1.

p it II, I .

.10

'hitto..rat t.

1. Guided pupil,, without hrtriK t crv,
2. Exthangecl with pup' Is.
1. Ent out aged tasked for) pupil opt nt on.

L. Encouragk d pupils to make own dk
5. Entered int., tit tvat.I, with It doistnat init.

R. spnts ve

1. pproa. It 11,1, t all pupil t.,
2. l'ar:Ittpit,s in c la.. attivitv.
I. Resth to rt qui is aria 'or

quest low:.
4. Speaks t pups I as equals,

11111(115.k 5 I I or .

Vt'S ag, merit.
7.

Ihtd, I ,t troll lit;

I . .k.f..wed awareness of a pup 1 1 '., pet s on 11
cram ;nag ion and

Wt., tolt tint .,1 error' ir 111 ,if plirt I .

Pntlent Willi a pupil lick-nil ti Ina* v I MI 1...1

it t, ncu.
4. what appk arod t hr stru.re ..vmpat fly

with J pupil., ' viewp "t lit .
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. not sn- Ind! r.acot r fit 11 1r

11 it sh

1. 1vlvrcittltul, tault-rindin.
2. CroS,, %Att.
21. Pi_ plot par,i 1 .1 C11 .rt s , was

, sort -.1 1 .

Id, a Yttat deal
,1 1, riper
d thr. 1,

pupi Is to Itu.h itt mistakes
t oth,ts,

i. Goes out ot way to be pleasant and i
help pupils. aiendk.

Give a pupil .1 desorvod compliment,
t. Found good thlnyq 1t poptl:S to call atten-

tion to.
4. seemed to show meet.' concein f,'t A p0111,1'..

personal problem.

%. Showed affecttoe without helot.; demonstra
tive. -

o. sett tans a pupil without blunt-

10. ou`1.-,..1ulating

1.

Teachki Bihavior

ull ,

1.

ness.

Stilnulatlog

tninieresting, se'rlionou explanations.
Assigmnnts provide little or no

Highly interesting pre,sentatin, get.% and
holds attention without being flash,.

notivuti n. 2. Clever and witty, though not smart-ill' cky

3. tails t provide challenge. wise-cracking.
4. LAti, of animation. 3. Enthusiastic, animated.

Failid to cipitali.e on pupil interests. Assignments challenging.
Ped lilt 1101 Took advanChge of pupil interests.

, ickc votnostAm, boi.d acting. 6. Brought lesson sdccssfully to it climax.

7. Seemed to provoke thinking.

II. Teacher Behavior

,t in 'typed Original

1. 1',ed r.urino pior-durs without varia- I. Used what secured to he original and t-la-

ti qi. Lively unique devices to aid instruction.
2. W old not depart from procedure CO ta163 2. Tried new materials, or methods.

advania4, of a relecant question or
.tuati-n.

3. Seemed imaginative and able to develop

presentation around a question or situa-
. Yr,.en. it -1 s.emed unimaginative. tion.

..., N ' rt,..!r,,!ul in answering questions

r pr_l.iding explanations.

4. Resourceful in answerirG question, had many
pertinent illustrations available.

p a t tt t it -1., ft ochet Behavior

Apach. 1 14.

1. sitme4 Ii.tless; languid, lacked
enthusia'as.

,cumid b 'rid by pupil,-
pa v,. iii te'.p,I.Fe to pups l..

, tek1 cr-R.0 apt rd

Att,to o .(41rd to wander.
tt 1 m, t of time, took no
1,1,. Tart 10 class aLtivales.

Alert

1. Appeared buoyant, wide-awake; enthusiastic
about activity of the moment.

2. Kept constructively bus.
3. Gave attention to, and seemed interested

in, what was going on to class.
4. Prompt to "pick up" class when pupils' at-

tention showed signs of lagging.
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r 1',411 l t t II: I Wit d)

I ). Un, ipi t..- -At t List. lt acher Behavior

t'ntmptes.ly.

. 1,111111 y dressed.

2 . I nappr. at I y dic.sedt

rah les.

I''tui. mei heat unit t rat. t ve .

5. I' ts,1--. Id dist rat t I hi I). rs.,11,1 1 ha bi t
r , SI, !united

set.. ton, crab'. vocet, tOtte

p, int 11 t tn.

At t tact le t

I . Clean and neat .

2. well-gro.%si, a, dress .11-wed std

I. Posture and baring cr
4. Free Iron% di NI ract 1.11).; port. -41,11 ty' s

5. Plainly .pt et ,

agi oval, I o V. I t' t_11. , `.1 III t 1,41.

I I

1 F.ao p n.1 1, 1 ea.. ht Savior

Fe ad t nit, Re.ponsible

A tl. te ,ponsi hi I} t dtsincllned I. Assumed iesp bi tits. makes di c: - tens as
0, sit ki SI OW,. required.

"'Pass, t he hulk" 1,1 .lass, t c. 'other 2. Consc Lent 1. a.. .

Is lilt. r., etc. 3. Punctual.
t. 1. is I. di niu4 t o 1.'1.11% tailing to vive 4. Painstak,n4, taeefui.

asieticai e ht 1p. 5. Suggested t...1 Am; iii .

V. Lc!' a -Iii I situ it. n get out of 6. t,ontrel It d a di fficult sitUdt ion.

/. Gave dt unite te di vet t

. I igv lo am, . ions indefinite. 8. Cal It .1 at nt in t tit qua lit

h. N in. I tanie 't1 0. It ;ICC individual or 9. Attentive to class.
r r, up saandaids . 10. Thorough.

oat t nt ye with !awl IS.
W

M. Cui sot

rmat -st. ady ht litter II( hav tor

) tat 1 c

I , I ni ul unt ont ol led, tt mpe rament a 1

tin ,t cadet.

: C or., t t a t e im t i 1., swayed by

r, t,t t im es of On moment .

Id. cn ,i.t. nt

10. F. , le ti sea r( at her Behavior

1. r ,s, aud . t iusterid
4 s I ,` V, S I I I..it 1011.

" 10 c Ills. .IL t I VI tits, spoke
i I . .1S1 IP; 11,111V words and

, scot-, S.
W ,

I . vc t al u- .mt I dcilt reacher Behavior

Steady

. Calm, ontrol led.

2, Maintained progress toward thiective.
J. Stablt , cons' stunt. , predictable.

Poised 7

I. Seemed at cast at all tins.
2. Unruffled by .it nut ton that do ve 1 op. d in

c lass room dignrf Led -wit bout being stiff

or formal .

I. Unhurried in c lass activities, spoke
quietly and low I v.

4. Succtiss ull y iii vetted attow.ion I rom

stress situation in classroom.

rt tin Confident

I. .tri d misni t of sett, faltering,
t .

App, t 1,1 d ,111(.1 .

t. Apptaid at t II trial.
Di of hi d and illtarracsed by mistakes

and tor Lett ici.

1. seemed sore of self, se I onf 'dent in

re I at 1 ons with pupils.

2. Undisturbed and unembarrassed by mistakes
and/or criticism.
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1, It I .1

' pi 11 1 1 ' I,, w. IM
hyt , .1, .1.
PI) let t 1'.' tt ipp Irt nt . i.ld a,

t n t,tip.
Wast t . .

plan it .1, . 1, t t t, it' .

F It ' t i.r d Il,a tt matt.t at hand4.

11 t .11 leatht r
int 1 lilt

'II% Id III II t out in.,.
A 11 tot ' 1.1apt miterLals to

i pipi .

p .1. it, 1,, IP I y t 'ditving ex-
tar it t ivt1 lc t meet
ITC I '14,i I

I .r wit', int upt ions and
ti It

i it( ernal t

1. rvideet, of a planned thougu fle,iblo
prc dui e.

Well prepared.
. :Careful to planning with pup*.

a. Syst entat them procedurc ..1 c la -
S. 'Had ant et pat. l'it
b, proeld d 1, ason it. le e \planat l iti5.
I. n It 1 5, 115., 1.`11 IV,t her . "It t. I.

apparent

Ad uptahli

I . F I c i I n adapt e, plan it
2. lndi r 1 I tit ttiat ia I s I ot plipi 15 as

rt gut ed .1.1.ipted utt let t t o pupils.
I. rot)k athatit ti't' .1 purl I .t l .n5 t t

lurt her t f idea-.
Met an unusual t lassro,'"1 sl t oat t

pet ent 1

t I I I, her tit ttivcer

1.
2.

tpt 111115t I

ctt

riu ttriul god-natured.
Genial.

1. I I lit I ',..1(1. Jokt d wit h pup' 15 On oc I tn.
I 1,11 mplia s ..cd pot cntial ."

d ,tc,,, r fellow 5. Looked un bright %ide, pke
.1 II f t futute.

1, 11 I 11 p, I nt
I t I

Called 1I Icu lt 1.'11 I p stied
tIi t ivt .

I I, II

.1 1, !Ls, I C

1, ut egrat d

I . i i ti ,1,.1 I 51. h t ..1.15 ,-
t It n .

I . Ma inta int d cla55 at, center ot act tytt .., kept
^ 5t.I t out ot .,ptil rght , referred to clalcs's

i ,t . l I. 1 1 .1 i IN , J.., Ind 1 IN. A Ct I VI LI tS, II,L tIWII.
i s I I . ,.. : cif . 2. Emit ionally we I I cunt rol led.

1,1-

Broad

I . oe, 1 11 d I Pre5ontit 1 On otii,gt sted good hockgr ound in
I It 1 d It I 141

,LI I h 111 till/.
III! II

'Oil, )10( I .1.11t I I %hi p .

pri W I:X.11110V% .111(1 explanat ions roe. various
siurct, and related ftt ids.

I I, 1. In I' ' with i show d vi dence of broad «11 t tit a: I-ack
1 I lu I

'

11 ti ' r. I, I..1 areas.
t I, . 't 1I1 nit h '1

ground' in sc tenet, art, literature,
history. etc.

ti 1 k. /HA iii ci,ti, Jr( .15 i, Cavi sat 1st yin.; complett , and accurate
.1,, 1 1 r. i it t1rt and hi to quest

I (H. ' I In- W.I ont,t rut. t let Iv cr III, al in approach to
1 I I left mat tc.r.

11, ' I,.i t
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!ET I and II
Research and Development Center

for Teacher Education
he University of Texas at Austin

Student AME

Evaluation
of

SCHOOL
m

Teaching
SEX 4

ar mark forms for computer scoring developed at

ern Kentucky University
ice of Educational Research

2
1

O 1

O I

kECTIONS: Do you really notice how your teacher acts? Please

Tell if each sentence is true or false by blackening the space next to the sentence.

IYour teacher will not see these answers Please choose only one answer for each question.

DATE

6 7' 8 9 10 11 12

2

2

2

3

3

3 4

5 6 7 8 9

5 6 7 8 9

5 6 7 8 9

mark the following sentences about your teacher.

BE HONEST and GIVE YOUR OPINION

T

I Veldman and Peck T=Almost always true t=Often true f=Often false F=Almost always false

THIS TEACHER-

1 1

2

4
T

6

9
I

is always friendly toward students

knows a lot about the subject.

is never dull or boring

expects a lot from students.

asks for students' opinions before making do isions.

is usually cheerful and optimistic.

is not confused by unexpected AO_ stions.

makes learning more like fun than work.

doesn't let students get away Witti anything.

often gives students a choice in assignments.

11.11=11

J II Haak. Kleiber. and Peck T=True F=False

I
, I

.1

Ou'r teacher teaches us a lot

I 2
T

T

The kidslike eur teacher

3 .Our teacher listbris to what we want
f F

4 ' Our teacher makes what we learn interesting

/
5

1

Our teacher always picks, on people
T

b Our teacher helps us a lot

7

I r

Our teacher gives us too much -work

/8 We can tell how our teacher wants things done.

9 Our teacher gets mad a lot.

to
f

Our teacher makes school fun.

1 i i '
f

Our teacher likes to 'teach
T r

12 Our teacher thinks kids are good.

13

T f

Our teacher thinks I work hard

I

I

11 r

F

,

15
1 F

16
1 F

11 j
18
. 1 1

11
1 I

.l)
T -. F

?1
i F

22
I F

23

Our teacher thinks I have good Ideas ,

Our teacher likes us kids. -.

Our teacher likes me,,

Our teacher like for me to help him/her.

Our teacher thinks I can do a lot on my own.
Our teacher thinks I am lazy._
Our teacher thinks I act ugly _- 121 .

Our teacher thinks we are a smart class.

Our teacher thinks I am smart. 158
Our teacher is niciwhen we make mistakes. MS .N.Ofee
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TEACHER SURVEY

DIRECTIONS: Please read each statement and circle the response that test
describes how you feel about the statement. Your answer will
tall us if you STRONGLY AGREE (SA),:AGREE (A), DISAGREE (D),
or STRONGLY DISAGREE (SD).

. I respect each on ,;of my students equally. SA A D SD
A

2, Most'of my slower students are not working at their
capacity. SA A D SD

3. I have recently observed my students to We more
willing to work in my classes. SA A i; SD

4. I am usqally too rushed to give special attention
to "slower" students.

. SA A D SD

5. Classes should be segregated on the basis of
academio achievement. SA A D SD*

. Most of my students have been completing their
hoMework assignments. - SA . A D SD,

7. I have five or more students in each of my classes
that could be labeled as "Disadvantaged." e ) SA A D SD

,
8. I- have a tendency to avoid students who do not.

practice good personal hygiene. SA SD,

9. Students in my classes with a low sodo-economic
backgroOnd do not progress as rapidly'as the other
students. , , SA A SD

10. Evaluation methods to check-for student competency
attainment-should be varied according to individual

. student capabilities. ViA A D SD ,

Udents labeled as "Disadvantaged" are just'
lazy. \ ,SA \A D SD

. ,..

12. All of students participate about equally in class. SA
/

A D , 'SD.

,

13. .I find the 6eess of many students in my classes -'
is "held back",by a fewer, less capable individuals. SA A D SD

123
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14. The various individual students' backgrounds (socio-

economic, academic achigyelent, etc.) should be taken
into Consideration when conducting a learning

, situation.

! 15.. Previously non-participating' students are beginning
td show an increase in classrodm interaction in,

my classes.

T6. Most- of my students bengfit fromrindividualized
instruction. SA A D SD

17. Students'from a loWer socio-economic background
generally do.not have the learning capability of
students from a widdle or upper socio- economic
backgroUnd.

18. ifind fewer students in my classes receiving failing
grades in recent months. - SA

5

2.

SA A D SD

SA A 'D SD

SA. A .D

1
a

A D SD

.19. 4 find it- difficult to understgnd the plight' of
the student who has been"abeled as "Disadvantaged." SA A

-.

'20. I' find many of my students progressing betteer in the
.

.*: las couple of months.: SA A 14, SD
-

.

°21. Students.,, from lower spcio-economic backgrounds-
create most of the,discipline.problems.

.

22. 'Mist ormy students are able to comprehend the
maeri'al.presented in mipclasses.

SD

23. pften try to compare,mt background _with that of
.s,ome df my students to flid.a common point of
interest.

24. I have many students in=my classes that do npt make
an attempt to '

25. I find -it diffitultto be patient with.students
of below average achievement%

26; There *are*some students in my classes.I previously
expected 'w ul3 ail., who wi,11 finish with a passing
grade:

SA A

SA A D SD'

D SD

SA A D SD

SA . A D 'SD

SA A ,D

44

, .
.

27. The most.feasible method of teaching a class with
students of varying.academic levels.is to teach
"the middle of the road" approach.

28. I readily accept a-student's point of view that iS
different frommy own.

?
, A *D 'SD

. .,
.1.
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STUDENT ISunVEY

DIRECTIONS: please read eacL statement and circle the response
that best describes how you fee] about the state-
ment. Your answer willltell us if you STRONGLY
AGREE (SA), AGREE (A), DISAGREE (D), or STRONGLY

1.

DISAGREE (SD).

In this claSs I feel I have learned
more in the last six weeks than any

I

2.

other time of the school year. , SA

I'am doing as well in this class as.

IA D SD,

3 .

most of my classmates. SA

I find the material presented in this

, D SD

class hard to understand. SA
/

/ A D SD

4 I feel I often need more 'help than
the teacher gives me. 1 SA

I

I

A D SD

5 My grades in this class have improved
in the last few months. SA A D SD

6. I fail more than I succeed in this
I

class. SA I A D SD

7. I have recently considered dropping
out of school, but "hAve,since changed
my mind. SA A D SD

8. I find my homework assignment4 in
this class too difficult. SA A D SD,'

9. If it were possible, I would drop
this class. S Al D SD

10. Recently, I find am enjoying this
class more. SA A\ D SD
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