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/ : CHAPTER 1 -
oL INTRODUCTION . 4 o
* - . . J \ ’ o
, - A pupil's Tearning is,-ir large measyre, a function CL
‘ . of the kind of teaching tomhich he is expesed; the extent —

- to.which-a pupil masters a given set of academic tasks re; . ~
f1egts not only his aptitudes and attitudes, but also -the ~ ,
appropriateness of‘fhe,pa?ticularbappnoach by which h¢ 4s .-

e taught.1, Lo . L “ ..

a - L ' e =, .o N : ) :

. RN The disadvansaged student has special needs and characteristics
‘which dre evident to maqy; but often go“unnoticed in the.classroom. ‘The
disadvantaged student_is commonly identified as one who is_unable to suc-, ~

e ceed in"a regilar education program or one who is unable. to fit into the

o ) mahstream” of our society because of social, economic, or academic status. 5

T . The reported study reflects the repults of efforts to develop, im-

. plement, ard’'vdlidate an inservice proyra:.s designed to improve teachtng

. effectiveness of vecatioral teachers having disadvantaged- students in ‘

their classrooms. Variaples measured included teacher-student elassroom
behavior and interaction, feacher affective and cogngxive perceptions of

students, studgnt self concept, attitude toward the teacher, and student
perceptions of their own.cognitive achievement. ,

. 5 ‘ ',. »
:/\‘ ’ . . ) ) - * ’ ' ) u‘ ’ ) ) ‘. ,_)
.- - : Need for the 5tudy Sy N )
. -+ Reisswan (1962) and Brum (1967) suggest that 10 to 15 percént of the
youth in’ the United States between 14 and 17 years of age are.education-

" ally disadvantaged, with this figure approaching 30 to 50 percent in some
areas, of -the country. Numerous reports of projects have been disseminated
that point to, the special needs 'and characteristics of the disadvantaged.

- Various reviews and syntheses of research have been made that jive the

present state-of-the-art_of vocationa]'education,for‘tbe disgdyantaged

) . +(McCloskey, 1967; Feck, 1971). From these'it becomes evident. that there

-are a number of characteristics 6F disadvantaged youth that various au-
thorities have identifiad. Among these are:

- , N
. ' 1. .Low self concept . :, T N

2. Poor record in academic and vocational school work

i

ar

.

-

ting Teacher Style to Pupil Differences:

] . IMiriam L. Goldberg, "Ada
tidren," Merrill-Palmer Quarterly, Vol. 10,

Teachers For isadvantaged
No. 2 (April, 1964), p.

i
.




. Lack of trugtxin autherity figures

g
4. Poordttitude toward sehool and téachérs

-

"5, Tendency to drop out of schoo]. o
-~ While basic descr1pt1ve characteriat1cs of the prob]em have ‘been = .
. identified, teacher preparation of how to work with dlsadvantaged students ,
is i11-defined, ifwnot non-existent. H®ery' Gideonse, past Pre51dent of
Brookly Qo]]eg?, stated in a b1enn1a1 report I

-

Except in a, general way,eauthor1t1es do not yet agree -
on thegheeded attributes for teaching disadvantaged children
nor or on what const1tutes the best kind of preparat1on

‘t The development of an inservice p gram for vocational teachers de-

sigaed to improve the teach1ng of disagyantaged students would have par-

ticular appllcab111ty i~ states where.yocat1onak teachers are not required

to have preparation in this area prior teaching dlsadvantage students;

The hiring of vocational teachers in Kertucky, for example, doestnot re-

qu1r¢ that new teachers have, presevvice training in teaching the djsad- \ .
- vantaged Since there are approx1mate1y 17,000 d:iag;antaged student$ re< \

)

ported in Kentucky vocational programs, a neec does_edist: for such a pro-
gram

- - -~

\

/ Much of the Titeratuge has presented treoyet1ca1 pos1t1ons, pr1mar11y
bgsed on experierice or-survey data, frdm which programs designed -to help.’,
eachers cope with disadvantdged students may-- ée based. ile knowledge
/and understanding of the d1sadvantqged yButh are important- aspects 1
planning vocatinnal programs, also of-equal impprtance are the’ teacﬁ:&g -
Gstrateq1e' and behaviors that are most effectivp with these students.
Boss points. dut concerning working with disadvahtaged youth, "The staff:
“member who grows a beard and wears mgd clothingito nelate to students
seldom becomes an effective employer. 1The studeht zhgge of the school
Jteacher is already fixed. Any attempt to be som thing else is viewed by,
‘the student as hypocritical. Being what you are- ¥§ more important than
. being something you are 1ot. . et

+
v

’ ';"

- / . 5 . 0}4_ - o - . "
s samwel Miller Brownell, *Preparing Teachdrs of the D1sadvantaged

North Central Associatfon Quarterly, XLI {Winter, 1967), P 250.

m—

~

"~ 3Kentucky Burefi—of Vocational
cation, pctober 1, 1974. = T - . o
, —— o
4R1c.hard Boss what Scpool Adm.n1$trators Should Know About Vdcat1on-
" al'Education For Disadvantaged Youth _in Urban Areas. Information Series.
No. 41. ERIC Clearinghouse,on Vocational and Technieal® Education. jCo-
Tumbus; The Ohio State University,- 1971) p. 17. . .5y
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In recent years, var1ous approaches to preparing " teachers 0ﬁ-d1sad Y
vuntaged students have ‘been attempted. - In mgst cases; the training ‘has
, been limitéd to sope’.type of werkshop or seminar designed to help. teachers’
" wnderstand tne disadvaQlaged yputh and suggest methods or mater1als with
the assumption that knawledge alore will’ provide {or more ‘effectjve teach-
-->1ings -However, there eis ]1ttle, if any, evidence to support- this asgump- -
tion. Conse u&ntly there exists a need not only for an inservice pro-°
qgraf fore vocat1ona1@teacher-s of d1sadvantaged students., based .on .sound
theocy, but_.one “that caﬁ;hg va]1dated as. to 1ta effectiveness with teach~,
“ers and students e TN - . ..

‘ L] . ey .

3 . ]
Techn1q es for evaluating 1nserv1ce pronrams havectradit1ona11y can-" .

-sisted of an{evaliation sheet de519ned to ‘obtain participgnt impressions
of the agtivities« This. type o evalyation-is only'a superf1c1al attempt
to asses$ the impact of the pregram on teéachers and attgmpts no dssess- .
ment-of 1mpag;(n1rtudenvs The det1rab1]1ty of validating th eported N
inservice program by. app]y1ng a rgsearch design is evident. Tﬁ%ﬁva]1da-» N
tion process provides objective evidencg of the a&tual,. Tmpact of the pro~ R
gram on the teacher and respeCtxve stu ents as WEll p

’
13

P T Cam e

Objectives of the'Study N

- To develop and 1mp{ement an, inservice education prOQram,‘
-designeéd to wmprove teaching effectiveness, for vogcation- -
.l education teachers of d1sadvantaged students nvera-
tional proqrams - ¢

*

. . ‘.b .
To determxne,the spgn1f1cance of the'effects of the 1n/
.serv1ct pragram on teachers and their students
3. The deve]ep a handbook that 1nt1udes~the spec1f1c roce-
dures and matek1als ut1]1zed 1n ‘the 1nsaxv1ce program

s

\

’
Null HypotheseS'- Lo

a ’ ) ' *
.. The:'nul] ‘Hypotheses tested in th!s studx were conceérned with
teacher behav1or, classroom behavior, student self concept, student
Aattitude thward the teacher, and feacher and student perceptions in
the affective and tognivive doma1n~ The following null hypptheses
(for a drrect1ona1 test) weré tested iy .

-

-

El

Rull Hypothe51§ 1 '~Vocat1ona1¢teachers who part1c1pate in the in-
service program demonstrate verbal teach1ng behavior similar:
to or less favorable-than' vorat1ona1 tearhers who did*not part1—
e1pate in the inservice. . . J

. L4

v

Null Hypothes1s 2:" Vocat10na1 teachérs who part1c1pated ims the in-
service program demonstrate non<verbal teaching bebavior 51m11ar
to or less favorabT than vocat1enaP teachers th d1d not parti- .
C1pate in the 1nserv1ce, . N :

q




¥ -
i

()

— N - .
'
o

Null Hypothes1s 3 VOCat1ona1 teachers who participated in the in-
‘sdrvicé program- possess affective percentions of disadvantaged
Students simiar to or less favorable than vocational teachers

\\ wﬁo d1d,not participate ip the inservice proagram,
Nulf\HyBothe,1s 4: Voch1ona1 teachers whe participated in the in- . = .
service program possess cognitive perceptions of. disadvantaged*
students 51m1]a( t0 or.less favorabte than vocational teachers
who did not participate in the inservice program. :

{.Null Hypothe%iS 5: StudEnts of vocational teachers who participated
. in the inservice program demonstrate ebservable classroom hehavjor
- 51m1]ap/‘0 or less, favorable than students of vocational teachers .
“'who_did not partfc1pate in the inservice program. , . \ ,
Nu]l Hypothe51s 6: Students of. vocational teachers who part1c1oatod
“in the inservice program possess, self concepts similar %0 or less ~
~ favorable than students°of vocational -teachers who did not parti-

cipate in- the 1nserV1ce program. \ . -

-

Null Hypothe51s 7: Students of vocational tcachérs who participated
in the inservice program possess attitudes toward t. 2ir teacher®
similar to or less favcrable-than students of wocational teachers >
who did not. participate in the 1nserv1ce program.
. . ®
Mul] Hypothesis 8: Students of vocational teachers who participated
in "the inservice program possess perceptions of cognitive achieve-
ment similar.to or less favorable than students of vocational

teachers who did not participate in the inservice program, . o
e . . N [}

o a7 . " * -
] N T

s~  }imitations of the Study
. Thirty-two- secdhdany Tevel vocational teachers from the service
arcas of Business and Office, Distributive Education. and Home Economics
were randomly selected from the Kentucky Vocational Region 4 and randomly-
. assigned to experinental ‘andr control groups. The tgachers were drawn
from state and area- VOCht1ona1 schools "and public™h ‘21 schools. . 4

i

ﬁ#ho teacher Had to -agree to part1c1pate in ‘the project. Approval by
tq; respect1ve ,chool—pr1nc1paT and-superintendent was also required.

Ny Toachers not willing. to part1cipate in the prO]ect were ruplaced by
random]y se]ncted dlte?dﬁtes

- *"':, e . &>
: e T EéffnitiOn of‘Termg‘_ . ’ .

[]

Disadvantaged Person -- “Persons who have ‘academic, soc1oeconom1c, cul- . i

~tural, or other hand1ceps that prevent them from succeeding in‘*vo-
cat1onql éducatignor consumer and homemak1ng pFograms des1gned for
persons without such handicaps, and who for “that" reason require spe-
cially designed educational programs<or related services. The term

. .

1 . 0
-~ . “

4 .. .

. . .
.
. .
.
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»ncludes. persons whose needs for such programs or services result
{ from poverty, neglect, delinquency, or cultural or linguistic iso-:
Y, ) 1.tion irom the community at large, bu. does not include physically
B N o mentally handicapped persons unle.s such persons also suffer from
"y + tne handicaps described in this paraqraph.5 Table I on page $ix
provides further clarification of this definition. )
™ Interaction Aralysis System -- This classroom observational instrument is
s ﬁ“ a 19-category system of interaction analysis containing 12 categories
. of teacher talk, three categories of studemt—taik (including ques-
CE tions), and four ponverbal categories.® . \

A . Classroom Gbservation-Record (COR) -+ The COR is an observational instru-

. % ' * - ment designed to measur= four dimensions of pupil behavior (alert,
T responsible, confident, initiating) and 13 dimensiofs of teacher be-
2Ty havior (faire democratic, responsive, understanding, kindly, stimu-

vt latjng, original, alert, attractive, responsible, steady, poised,

L confident, systematic, adaptable, optimistic, integrated, broad).7,<L_,

y L Prers-Harris Children's Self Concept Scale -- This is a self report -in-
: strument designed for research on the develqgment of children's self
- attitudes and corrédates of these attitudes.

. _.Students' Evaluation of Teaching-I (SET-I) -- Tﬁg purpose of ‘the SET-1 is

e T economical measurement of the five major aspects of teacher class-

» room behavior: 1) friendly and cheerful; 2) knowledgeable and

Co poised; 3)-lively and interesting; 4) firm control (discipline); 5)
. . Non:Directive (democratic procedure). .

~

T sy . * *

BY o
S

= \
- - rs a / A

» N
SThe Kefitucky ndbook For Planning and Evaluating Local Vocational
Education Programs, (January, 1974). Bureau of Vncational Education,  :
State Department of Eduéation, Frankfort, Kentucky, p. L-1.

6).-T. Sandefur and Ronald D. Adams, "An Evaluation of Teaching: An
interim Researcn Report," Journal of Teacher Education, Vol. XXVII, No..1
(Spring 1976), p. 72.

1
*

. " /Ibid. .

,4‘4« 8E]len V. Piers, Manual For The Piers-Harris Children's Self Concept
"Scale¢(Nashville, Tennessee: Counselor Recordings and Tests, 1969), p. 2.
, - A '

P 9Dona]d.\d._Veldman, Student Evaluation of Teaching, Résearch Method-
ology Monograph-No. 10 (R & D Center For Teacher Fducation, The University

- \ ? of Texas at Austin, 1970), p. 1.
. . <, S
g K - ;“ kY4 . . /5/

\)‘ .,‘ > s v ) ) l d-’/
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TABLE I - ,
CLASSIFICATION SYSTEM FOR DISADVANTAGERLO
CAUSE EFFECT o CHA&AQTERISTICS
(1) Acadamic Not succeeding or cannot be expected to | Poor speech, poor reading and w;iting ability; <
succead in a regional vocational educa- | serious difficulty in comprehending computa-
vion program because of at least one tional concepts; retarded one or more years in
educational deficiency. ’ academic achievement; low achievement: records;
irregular in.school attendance; dropout or po-
- tential dropout. i
(2) Socioeconomic | Not succeeding or cannot be expected to | Aggressive, anti-cocial, disruptive. ‘Lack per-
or succeed because of backqround or experi-| sonal motivation; negative attitude toward

Non-Academic

Culturally
Disadvantaged

"Otiher"

ence. Developéd attitudes which severe-
ly limit cheir ability to perform suc-

cessfully in a vocational education pro-
g-am.

-t

ot succeeding or cannot be expected to
succed because of culrural differences
that limit their understanding of the
educational-and other everyday processes
within community. '
Other effects of a disadvantagement not
listed under the three (3) afoxe

tioned categories:
to special situations of a local indi-."
vidual ndture.

Should be restricted}”

learning; poor ar negative self-image; higher
incidence of involvement with juvenile court; .,
underachiever; i11 health; poor nutrition; un-
empleyed or underemployed; .geographically iso-
lated; needs economic assistance to enter or

.stay in school.

Social class differences "in values,. behavior
patterns; style of 1iving, language patterns,
morés ; genera]]y highly mobile (migrants);

la ity within the community; unfamikiar
with customs

M'g?ants, individuals in institutional settings.

] 10The Kentucky Handbook For Planning and Eva]uat1ng_toca1 Vocational Education Programs (January, 1974)

Bureau.gf Vocational Education, State Department of Education,’ Frankfort, Kentucky, p. L-2.
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Students' .Evaluation of Teaching-I1 (SET-II) -- This instrument obtains
four acditional factors of teacher classrodh behavior: 1) rapport
with children; 2) interactional compe}?nce? 3) unreasonable nega-
tivity; 4) fusterance of self-esteem.

Inservice Program For Vocational Teachers Of Disadvantaged Students -- |
«An inservice program that provides vocational teachers with teaching
strategies, techniques and behaviors &or working with~disadvantaged |
perscns.  The inservice is designed with the intent to significantly . |
. change teachumsnpercept10n of and behavior toward the disadvantaged
student, resulting in desirable change in the student.

Inservice Program Handbook -- A collection of procedures and mdtnr1d1s )
utilized in the conduct of the developed inservice program for voca-
tional teachers of disadvantaged students (See Handpook ).

"y

11Ruth Adlof Haak et al. Student Evaluation of Teacper Instryment-
I1-Manual (The Research and Development Center For Teacher Education, The
University of Texas at Austin, 1972), pp. 53-63.




J CHAPTER |1

> METHODS AND PROCEDURES

Introduction ’

LY
The reported project was conducted in basically three phases. The
first phase 4nvolved preparation leading to and development of the in-

a

-se¥vice for vocational teachers of disadvantaged students. The second ,° -

phase c0151sted of the insérvice meetings with the teachers. Validation
of the inservice by means of daia collection and analysis, and prepara-
tion of the final report and ‘handbook constituted the third phase.

-
b

Research Design

A Posttest Gnly Control Group Des1gn1‘ was employed to study the
variables "teacher-student interaction," "classroom behavior," s tudent
self concept," "student evaluation of teacher," "teacher affective and

«cognitive perceptwon of students," and "students cognitive perception

of themselves

. The parad1gm for the Posttest -Only Control Group Design is as fol-
Tows:"

R v 01
. R - 02
where:© R = Random Essignmeﬁt to experimental or control group .
X = Treatment. (inservice program)
0 = Observation (test/survey adm1n1strat1on)

.

. The Pt test -Only Control Group Design employed in this study can
be effect vely used in piace of the Pretest-Posttest Control Group De-
sign when randomization can be assumed. 3 The random selection and as-
signment of teachers to the exper1menta1 and control groups met this re-
yuirement.

° o

Experimental Designs For Research (Chicago; I11inois: _Rand McNally and

12ponatd T. Campbell and Julian C. Stanley, Experimental and Quasi--

e

Company, 1963), p. 25.

L)

“

131pid. ' -




Program Preparation '

. :

>

A . )
Project Personnel

The program development and operation ‘required the services of a
progect director, four staff assistants,.and four gragluate assistants.

i The project director was employed for 25 percent time on an 18
. month dasis (project duration). The project director rendered overall
leadership to the conduct of the project, including the following respon-
sibilities:

a) Procurerent of qua11f1ed personnel to assist in the conduct

. of the study, | .

b) Superv151on of procedures for proper proiect record keeplng .
and adm1n1stratf6n

. c) Coordination of project design, f1eld test1ng, modification
; . and implementation. . .

. d) 600rd1nat1on of data co]]ectlon ana]ys1s, and preparation

. .of final report. - -

Four staff assistants were employed for 100 percent time; one “on &

. ten month basis, one on a sixteen morith basis, and two on a five month
basis.” .The staff assistants assisted the project direc¢tor in the overall
coordination“and administration of the project, wh1ch included the fo]low-
ing respon51b111t1es

.

a) Review of related 11terature

- . LN t

~

. b) Identification and selection of population and sample

c) Selected and contacted consultants to assist ‘= the develop- .
C ment of the inservice program s

d) Planned and Eonﬁucted two Planning Conferences

e) Contacted exper1ménta] and control gFoup teachers (and their
respective administrators) to elicit their participation in
the, project {

: . f) Developed dnd conducted the inservice program fofr voLat1ona1
teachers of disadvantaged students ’

o

g) . Deve]oped teacher .evaluation instruments of the inservice

h) Selected and obtained published instruments_used in ~
. data collection

4



1:‘ ,.\

-

‘ i} Developed instruments used in data collection
’ j} Trained for administratton of posttest instruments ..
‘- k) ‘Soordinated and implemented the posttesting procedure

1) Scored data collécted in posttesting sessions

m) Coordinated and conducted data analysis and evaluation -

v

v

n) Preparation of final report and dissemination activities

. Four gradujte assistants were employed 100 percent time (20 hours )
° per week); ore on a fourteen month basis and three un a five month basis.”
The major respomsibilities of the graduate assistants included:

» - (% .

a)~ Conducted a review of literature for program conceptualization

b) Assisted with ‘7e development and impiementation of the two

Planning Conferences ¢ ' - . /
- : : o <) Assisted with the development of the inservice program and its
implementation

- d) Assisted with the data collection and analysis-

- ) Assisted with-preparation of the final report and handbook

1

. > . ’
_Identification of Population and Sample

£,

Due to its close geographical proximity to Western Kentucky Univer-
Sity, the wmplementatipn of the inservice program was limited to teachers
° of state and area vocational schools and high schpols within .Kentucky
e#Vocational Region 4. Because of the iecessity to make classroom obser-
vations in the data. collesction process and limitations of the observa- -
tional instruments to be used, the population was also limited to voca-
‘tional teachers in the service areas of Business and Office, Distributive
Education, and Home Economics within the defined geographical area. -

Eligibility for participation in the inservice program or as a mem-
ber of the control group, as specified in the proposal, requi&ed teachers
to have at least one class with a minimum of five students who have been
identified as disadvantaged. .While the Kentucky State Plan and the Ken-
tucky Handbook Fu: Planning and Evaluating Local Vocational Education
Programs provide a general definftion (taken from the Federal Register)
of a disadvantaged student, each school system is relatively free to fur- .

. ther develop-its own operational definitions of what constitutes a stu-
dent that is "academically" disadvantaged, “socio-economically" disadvan-

- taged, etc. An informal survey within Region 4, by .the project staffsy-
found that many school systems were classifying approximately 40-50 per-
. cent of their students as disadvantaged. On this basis it was detemined

Ve o . ﬁ‘ - .
® -
" 10
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. by the nroject staff that approximately one-half of the students in any

* given classroom could be assumed as being disadvantaged. Thus, all:

teachers within the specified population were eligible to serve n e1ther* ot
¢ the- experimental or control groups. :
¢ From the Reg.on 4 area, high schoo]s were randomly selected and the”
respective teachers within these schools were randomly assigned to either
the experimental or coatrol group. In the case of the state and area vo-
cational schools within the region, since there was a.very limited. numy
ber of secondary vocational school teachers within the specified popula-
tion, all vocational school teachers serving in one of the thrce service
//areas defimed were rangomly assigned to one of thessample groups. The
respective ‘schodl ‘principal and superintendent.of” each selected partici-
pant were «<ontacted?by phone, seeking their approva1 before ,contact was
made with the teacher. A1l of the part1c1pat1ng teachers were contacted
persona]]y by one of- the project staff members concerning their part1c1-
pation in the program. Randomly selected alternates were contacted in
place of teachers not willing o participate in-the program. -
» [4 *
The final sample cons1sted of 11 high school and five vocational
school teachers serving in each of the experimental, and control groups

“

A

s (see Appendix A for subject areaq sex,-and type school. ¥dentification).

z

Teachers part1c1pat1ng in the inpservice were paid a-base rate of $60 plus
mileage as an incentive.

s o

Selectiog and Meeting with Consul tants

. - [FEight vocat1ona1 teachers (four Spec1a1 "Vocational Progr@m teachers

"« and four.regular classroom teachers) were selected from Region 4 schools

(from those nct selécted to be part of the sample) to serve as consultants
to the project staff and assist in the development of an effective inser-
vice program (see Appendix B). Vocational teachers from within the re-
gion were selected as consultants by the prdject sgﬁff on the ‘basis that
they knew best the problems and needs of voeational teachers in dealting
with disadvantaged students in this:specific geographical area. Because
the consultants selected were pub]lc school teachers, it was not’feasible
to meet with this group unt11 after schools had‘reopened for the year

Two P]ann1ng Conferences were held in early Novemher, 1975 at the
Center for Career and Vocational Teacher Education on the campus of -Wes-
tern Kentucky University during which the consultants and project person-
nel interacted to provide recommendations for the direction and procedure
to be utilized in developing the inservice program. Appendix C contains
‘ the agendas and discussion summaries of these two meetings. :

Development of Inservice Content and Materials

o
4

From the literature reviey dnd suggestions offered during the Plan-
ning Conferences, the inservice program content and materials were devel-.
oped (see handbook).® « Two very strong recommendations were made during

&
©




the Planning Conferences ﬁn regards,to the overall development and pre-
s sentation of the inservice program
« 1) Do not refer to the inservice- program as fotus1ng “sp&ci--
fically on disadvantaged students. “eachers feel that
. thg‘speciab?need for prograhs and materials for this
».° populatign of students has been overplayed. '¥hey are
tired o’ﬂhearing about,it." . y ’

.
¥

. 7 2) Do not develop ‘another boring inservice. Create some- R
9.3¢¢«>Nmépth4ng-d1fferent and remember teachers do not-have a lot . /
- .of extra t1me during th€ school year. .- /

In orden to- e]1m1nate the ‘problem of "turning off" teachers to the
- inservice by its title, it was decjded by the prgj cc.staff to refef to
the program as, "An Inservice for Vocational Teachers of Students with
‘ .- Varying Academic Levels inrthe C]assroom‘", The title offered universal ~
identification on the part of teachers while it avoided the negat1vg con- .
notation ‘of "disadvantaged student" (to both teachers and students) and '
covered ‘the top1c to be discussed in an unobtrusive mannex. . ‘
¢ - ~ 7 i
Considering the d1ff1cu1ty of getting 16 vocational tearhers togeth-
er for a series of evening meetings, it was decidec not td.mandate that
« the participants had to all meet together at a desigpated time and place. = « ©
This decision led to the resulting inservice which consisted of a series . %
0. individualized ‘modules utilizing written materials, worksheets, and c e
films, to-be available at the teachers's convenience. Thus, while the
— majority of teachers could meet and work through- the modules together,
' those who were ‘unable to woct with the group cquld'k1ther meet with a

'progect staff member’ and wo-k thruugh the module "at their convenijence, .o~
or take <the materials hole and meet with a project staff member at a- -

later date to review and check transcr1pts worksheets, etc., or ask ‘-
quest1on§ "+ - .. ) .

t oA

The ba54c outline aévplogpd°Fbr the inservice was as f0lTows: o -

I. QJassroom,Inter&cz1on

S

Using Student Ideas .

Lesson (frganization

Praise and Corrective Héedback
"~ Questioning .

]

How

¢ 1Y e "

' C]assroom Manaqement

‘A. - Group . Alevc1ng

"B. _Learning Accountab111ty
C. Transitions . :
D. Withitned€ . .




ITI. Teacher Language A . 7 ¢ .
£ ' . ° Py -
’ A.- Clarity . to . . -
B. Emphasis .
- C. Encouragement : - . \ ) -
: - D. Extension ' i :
*E. Feedback | .- ,
F. Organization ° R - '
IV. Group Prggfss T - , N .
-, K. Stages of Group Growth™ e -
* . M B, Task Roles ) - e
--C._ "Unifying Roles . : - .
D. " Anti-Group Roles’ % .
“ IS .0

" V. ®Instructional Corcepts”’

A. Conceptua11z1ng fﬁ% Process of Instruction

B. Verbal Interaction in the Cognitive Dimension . - -,
C. Qrganizing facts'to Teach Meaningful Relat1onsh1ps b \\
D.” Fair Verbal Behavior . ) Lt e, :

E. Learners and Their Characteristics - ° \

tall
.
v
5
A
;3-'_4

4
. VI.  Models of Teaching: Role Playing

' Most of. the above outline and matexials (Sessions [-V) used in the
inservice program were adopted and modified from the 1975-76 Protoco!
Materials, distributed bythe Natjional Resource and Dissemination Center,
University of Solth Florida, Tampa, Florida. Consisting bas1ca]]y of *
films, worksheets, guides, and manuals, the Protocols are basically re- !
product1ons of student and teacher classroom behaviors. They exemplify
educational concepts dealing with classroom behavior ‘and are designed to
teach the application of those concepfs v

-

Concepts presented in Session VI, Mode1s of Teaching: Role Playing,
were adopted from Teaching Strategies Training Materials by Bruce Joyce
and Marsha Weil. Models for teaching were developed to help build a : .
-teacher's capacity to reach Tore children and create a richer, more di-
verse environment for them In using the. teaching strategy of role
playing, studeits (and teachers) are able to explore human'relation prob- -
lems by enacting or improvising problem situations and then discussing
the enactments. Role playing proyides a~-sample of-human interaction te
analyze «in order to identify alternative ways of handling s1tuat1ens,

clarify special values, and learn toddeal with the emotions in conflict
situations.

LIRS

S 4

> @
- -

, ’ t $
¢ - _ s

1B ryce Joyce and Marsha Weil, Models of Teachlng (Englewood C11ffs,

New Jersey: Prentice-Hall, Inc., 197?) ps X1, =%n %
\ 14 ( : :
. o
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Several films from the series Interactions in The Wu}t1~ultural M .

Classroom, distributed by §c1ence Researth Associates, Inc., were also « "
used throuohout the inservice. «1he films and Lespectlve’f1}m quides ’
were des1gned to help teacherss develop sk111 at recognizing and effec-

tively dealing with the followiny categories of s dent/teacher bcnavior: .
aggressive, withdrawal, supportive; reciprocating; clysing, . .
. A1 of the above materials were obtainéd for the reporied ‘nservice )

+

‘program and are”availahle on a loan basis from the.Office of Teacher~ [* ., - .

-project staff memtdr. Some exercises to be tried in their own classroom - ‘.

PP T AY >y

‘
ERT R W Er AP

Corps and The Division of Media Services, western Kentucky University, 2
Bowling Green, Kentucky. = | e S

, . L * - .
R . . .o
\ . * . %

Inservice Program X . v

’

«The inservice was conducted bn-six consecutive Thursday evenings, :
March 4 *through April 8, 1976, 6-9 p.mdat the €enter For €areer and Vo- - 4,
cational Teacher Education on 1he campus of Western Kentucky University.’
The 16 secondary vocational tefichers from high schools and vncational®
schools were encouraged to meet at the scheduled ‘times. However, when
schedule conflicts occurred, participants were free tg Weet.with a.pro-
Ject staff member at anather tige or take the materials-home. An ajenda .
for the inservice 1is loeated in Appendix D. | - -

While all of the materials presented during the inservice were pro-. /\
vided to the participdnts in written form, a limited amount of oral pre- .
sentation was given and working in smalt. §roups was strongly encouraged. - - _
See the “Facilitator's Guide", Supp1ement G in the handbook, for'specific
directions and procedures ut1l1zed in c0nduct|nq the 1ns9rv1te program.

Where worksheets were involved, part1c1pant‘ completed these e]ther
indwidually or in small groups and ther checked their answers with-a -

situations were pr0v1ded to the participants®and dis€usséd by the entire

group or with, a project staff member in the next session R o
An informal ard relaxed dtmosphere was encouraged thvouqhdﬂ# the 1n—» .

service se5510ns )

~ . i -
)

Teacher Fva.uation of Sessions .
i > ° v
Teachers wgre provided with an opportunity to evaluate each 5055 10N
of .the inservice program. A Likert-response type instrument was devel-
oped and utilized for this purpose (see Appendix E}. Add1tlnna11y, the
Jnstrument sought general.comments from the teachers reqard1nq any aspect
of the se¢sion they chose to address . - N

. . -~

; An opportunity foc teacher evaluation was given at the end of each -
sess1on or the evaluation instrument could be taken heme- and returned the

_(fO]]OW]HQ week. . A comprehengive inservice evaluation was also reques ted

)

I
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of the'tgﬁqhers durihg fhe-posttesting phase. Specific evaluative pro- : -
. cedures and data are presented in“Chapter 1V. . -

O - Subject Morta]itz - .'( {

The. néte551ty of completing the inservice program was strongly em-
phasized in the personal contact with those teachers randomly ‘'seélected
tp serve in the eXper1mentaT group. A1l (100%) of .the 16 teachers agree-
1ng to part1c1oate in-the 1n5erv1ce‘successfu]1y completed the program.
. ¢ hy
..) - . ) . hl
Posttest

3 9
o

The ‘fotlowing instruments i:ore administered to the teachers or the1r
students in the exper1menta] and/or control groups f0110w1ng completian_
of the inservice program tor validation purposes: , Interaction Analysis

System {Sandefur and Adams, 1976); Classroom’ Observation Record (Ryans,
1960)7 Piers-Harris Children's Self Concept Scale (Piers and Harris; 1969);

Student Evaluation of Teachers-1 (Veldman and Peck, 1970); Student Evalu-
ation of leachers-1I (Haak, Kleiber, and Peck, 1972); Teachér Survey
(Staff deve1oped)- Student Survey (§taff developed). : -

The method of adminjstration and a brief rat1ona1e of why these in-
struments were ut1]1zed follows:

7

1.. Inte[act1on Ana]ys1s System

. o

) This 1nstrument 1s a classroom observataona] 1nstrument
~.and was adm1n1stered to observe vertfal and nonverbal inter-
action between the students and their teacher The-instru-
ment was administered to the teachers and their respective
'*students in one of thewr c]asses of both the~exper1menta] and .
; " control groups . ' o ‘ .

-Classroom Observation Record (CQBI

The COR is an observational 1nstrument and was adm1nls-
v tered to measure overt behavior on the part of the teacher ™
. and respective students? The instrument was adm1n1stered to
. the teachers and their respective students in one of their
‘ classes. of both the exper1menta] and contro] groups.

3
¢

3. ngre—Harrfs Childrei's Self Concvpt Sca]e' :
Th1s 1nstrument was ~designed specifically for study1h§>;
self attitudes of children and is suggested for vse with
senior high school students. The instrument was administer-
ed to one class af students of each of the teachers in both ~
the - exper1menta1 and control groups. ‘ y

-

16
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Students' Evaluatiun of Teaching-1 (SET-1) « .

The SET-I obtains students' perceptions of teacher
classroom behavior in five dimensions: friendly and
cheerful; knowledgeable and poised; lively and interest-
ing; Firm control (discipline); non-directive (democrat-
ic procedure). The instrument was administered to the
same students a% was the Piers-Harris Children's Se]f
thcopt Scale.

Students' Evaluation of Teaching-I1I (SET-II)

The SET-II obtains four additienal factors of stu-™ 1
dents' perceptions of teacher classroom beHavior: rap-
port with children; interactional competence; unreason-
able negativity; fosterence of self-esteem. The instru-
ment was administered to the same students as was the
Piers-Harfis Self Concept Scalé. . /

Teacher $urvey

The\Tﬁachgr Survey was developed by the prdﬁect" A .
staff to obtain teachers'’ perceptions ~f <tudents in
the affective and cognitive domains. The survey was

administered to the teachers in both the exper1menta1 %
and control groups. ‘

Student Survey

The Student Survey Was deve]oped by the project
staff to obtain.,cudents' perceptions of their own
cognitive achievement. The.survey was administered
to students as was the Piers-Harris Children's Self
Concept Scale.:

N Trainingﬁof broject staff personnel in-the obgervational techniques
'Y (Interaction Analysis System and Classroom Observation Record) was con-
- ducted by the Officeé of Educational Researcn, Western Kentucky University.
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CHAPTER 111 _
DATA COLLECTION AND ANALYSIS _ e

>

Seven major instruments were utilized in cdollection of data for vali-
dation of the inservice program: Classroom Observation Record (COR) and
Interaction Analysis System were direct classroom observation systems;
P1ers Harris Children's Self “oncept Scale; Student Evaluation of Teaching-
I (SET-T); Student Evaluation of Teaching-II (SET-II); two instruments,
Teacher Survey and Student Survey, were developed by the project staff.

The seven instruments were administered to teachers and/or students of
those teachers in the experimental and control groups.

Eéch teacher in the experimentai nd,contro] groups was visited twice
during 'the posttesting phase of the prbject. A prearranged schedule was
estab]rshed so that the teacher knew when he/she was to be visited. The
v1s1ts were made to tHe same class approximately one week apart. During
the f1r$t visit, the SET-T and. II and Student Survey were administered,
and observations made for.-the Interaction Analysis System and COR. The
Tedcher Survey was- left with each teacher during this visit, to be picked

},ﬂdﬁ on the second visit. During the second visit, the Piers-Harris Chil-
dren's 'Self Concept Scale was ddministered and the second set of observa-
tions obtained for the Interaction Analysis System ahd GOR. The Teacher

- Survey was also picked up at this time. ‘

‘ N -l & . o 4 !

. Since 1t‘was hypothesized that the exnerimental group would score ‘
M1gher (more favorably) on the posttesting instruments, a one-tailed or
directional t-t8st was utilized in the analysis of the raw data. 15 The
p-value or probability level is accord1ng]y one-tailed and is reported in
the following. tables,as such. .

[y

'

Direci Classroom Observations

Interaction-Analysis System’ \f/\

-

‘ The 19-category Interact1on Analysis System is a mod1f1catf;n of Flan-
ders' Model (Flanders, 1970) and an expanded model developed by Hough ’
(Hough 1967). The instrument contains 12 categories of teacher talk,
three catedories of student ‘talk éinc]uding questions), and four nonver-. M
bal categories (seé Apbend1x.F) With this instrument, classroom be-
haviors aré categorized and recorded every three seconds or at the change
of a category, whichever occurred first. Observations of a class period
were made in three sevensminute blocks of time (at the beginning, middle,
and prior to the end of the per1od), resulting in 42 minutes of combined

- ‘recorded observations from }wo_c]ass visits.

15N, M. Downie and R. W. Heath, Basic Statistical Methods (New York:
Harper .and Row, Publishers, 1965), p. 131.

* 16Sandefir and Adams, loc. cit.

T

~
.
; B ' - ~y

L ]



b

Table 2 presents the results of these observations for the experi-,

mental and control groups by category. As indicated, the experimental

group was found to have significantly more observat1ons than the control
group for Categories 4 (teacher asks direct recall questions) and 10 (stu-
dent talk initiated by the teacher). The experimental group was also

found to have observations approaching significance (probability less than

.10) for Categories 1 (teacher accepts student feelings) and 3 (teacher
accepts or uses student ideas). The control group had observations ap-
proaching c1gmf1cance for Categories 5 (teacher answers student questions)’
and 12 (d1rected practice or activity). )

Several categories of The Interaction Ana.ys1s System can be col-
1apsed together to form a single heading such as ”student~ta1k” or
“silence." The categories can thus be logically grouped and ten ratios'
obtained to form a more clear picture of what occurred .in the class
observed. Table 3 gives the ten ratio titles and the categories groeped
to formulate each ratio. Table'4 presents the analysis of these ratios,
comparing the experimental and control groups.

Ratié 1 (little.i/d) compares indirect to direct teacher 1nf1uence
Ratio 2 (big I/D) is essentially the same as Ratio 1 -except for broaden-
ing-its scope by adding the categories involving teacher guestions and
answers (4, 4.1, 4.2, and 5) to the indirect group and the catégories
involving 1ecture (6 and 6.1) to the direct group. Thus, Ratio 1 is’a
more pure and precise ratio of teacher infTuence, while Ratio 2 is ex-
panded to'include all categories of teacher talk. Again, the "indirect"
and "direct” usecd in ratio titles '6 and 7 refer to teacher 1nf1uence
The remaining ratio titles-are self -explanatory. )

Of the ten ratios, no s1gn1f1cant differences (.05 leve:) were
found when comparing the experimental and control groups. Observations
approaching significance (prqbab111ty Tess than .10) were found in favor .
of the experimental group for rat1os 1 (3ittle i/d}, 6 (indirect/total),
and 8 (teacher .taTk/total). The control group, had observations approaching
singificance for Ratio 4 (silence/total).

, Classroom Observation Record (COR)

The COR (Ryans, 1960), an cbservational instrument, measures four
dimensions of pupil behavior and 18 dimensions of teacher behavio?™{see
Appendix G). A polarized seven-point interval scale allows rating pupil
and teacher behaviors. A set of observational ratings were maie u; an the
completion of each c]assroom visit. .. .

Table § presents the analysis of these observations for the experi-
mental and control groups by behavior characteristic. While no scores
were found to be significant or approaching significance between the ex-
perimental and control.groups on the four dimensions of pupil behavior,
the experimental group scored consistently higher on all 18 dimensions .of
teacher behavior. Twg dimensions, Partial/Fair (5) and Harsh/Kindly (9)
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TABLE 2

RESULTS OF INTERACTION.ANALYSIS SYSTEM OBSERVATIONS BY CATEGORY

T

- Standard T - vail
Category. Group . N Mean Deviation T-Value PrcbabiTity
Accepts Feeling Experimental 16 0.4037 0.519
CComtrol . 16 0.1862 0.263 1.50 0.075¢

Prdises/Tncourages Experimental 16 1.2694 0.762 0 .62 0.271

Control 16 1.1006 0.787 . .
Accepts Student Idea Experimental 16 6.8462 3,772

Control 16 4.5275 4,244 1.56 0.065+
Asks Direct Question Experimental 16 5.9275 -  3.66%1 .

Control =~ ° 16  3,7756 2.110 2.04 0.027*
Asks Prebing Question Experimental 16 0.9906 0.720 :

Control 16 1.1412 1.136 -0.45 0.329
Asks Higher Order Question Experimental 16 1.8994 2,019 0.79 0.217

Control " - 16 1.3919 1.567 . .
Answers Student Question ﬂxper1mental‘ 16 3.0900 1,643 .
~ - Control 16 4.6850 3.463 -1.66 0.056+
Lecture (Content) ~ Ekperimental 16 - 25. 7956 " 15,697 110 0 140

Control 16 19.8000 . 15,078 . .
Lecture (Non-content) Experimental 16 7.9110 4,368 0 '2] 0’ 4'18

Cantrol 16 7.5651  \ 5.001 -4 .

---------------




TABLE 2 - Continued

o Standard 1 - Tail
Category Group - N Mean Deviation T-Value . Probability
7. > Corrective.Feedback Experimental 16  0.4125 0.2354 119 0.125
- ‘Control 16 0.7494 1.074 -1 .
8. Gives Directions * Experimental 16 6.5375 2.174 : ~
Lontrol 16 6.5837 .  3.543 -0.04 2.483
9. Criticizes/Justifies Experimenta) 16 1.3019 0.349 . 1 o1 0,162
Authority Control 16 0.5881 1.073 Tl :
10, Student Talk Initiated Experimental 16 10.5569 7,249 1.80 5.042%
By Teacher Control 16 6.5962 4,984 ’ . a
A - -
10,1 Stydent Initiated Talk Experimental 16 “3.3269 2.904 0.317 °)
: , Contro] 16 4. 4456 4,248 -0.48 .
11 Student Question Experimental” * 16 2. 3906 1.428 1 16 0129 ’
- ‘ Control " 16 3,2462 2.575 -1 R A
12. Directed Practice/Activity Experimental 16 13.4875' 19.416 1.43 0.083+
. Control 16 = 25.8199. 28,597 -1 -
13. Demonstration Experimental . 16 - 3.2004 -  5.013
‘ Contro] 16 3.1900 ° 5.308 0.01 . 0.496
14, Constructive Silence Experimental 16 3.4706 2.406
Control _ 16 3.1937 1.758 0.37 0.357




e _ ' TABLE 2 - Continued

— Standard I - Tail
i ' Category Group N- Mean Deviation T-Value Probabtlity
14.1 Non-constructive Experimental 16 1.6806 1,970 . 0.306
Silence Coqtro] 16 1.3094 2.122 : . . .
* Statistically Significant at the .05 level ' -
+ Approaching Significance (probability less than ,10)
>
. Categories .1-9: ‘Teacher Talk :
.Categories 10-11: Studerrt’ Talk
Categories 12-14.1:  Nonverbdl
. B o
.
BT ’ - 35
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TABLE 3

CATEGORY RATIOS OF THE
INTERACTION ANALYSIS SYSTEM

© " “stident taltk/total

7

,
Ratio . ] Title ,Catégor;es
1 Tittle i/d ‘ 1,2, 3/7, 8,9
2 big 1/D | 1 through 5/§:thr0ugh 9
3 “_sthdent talk/teachér éa]k 10, 10.1/1 through 9
4 silence/total 12 through 18,1/
1:through 14,1
5- Tecture/total 6, 6.1/1'£hébugh,14.1c
K indirect/totatl 4 2, 3/1 through 14,1
7 direc?/tot;] | 7,8, 9/1 through 14,1
8 teacher talk/total 1 through 9/1 through 14.1
;9 student questions/ 11/10: 10.H -
) student responses )
10 10, 10.1, 11/

1 through 14,1




TABLE 4

1 Vo <
|
ANALYSIS OF CATEGORY—RATIOS. - INTERACTION ANALYSIS SYSTEM
o T
— A Standard T- Tail
Ratio Group N Mean Deviation T-Value vrobability
1. little i/d Experimer.al 16 1.3014 :0.878 '
""" Control 16 0.8985 0.761 .39 -088+
2. big 1/D ) Experimental 16 0.6419 0.661 .
Coptrol 16 0.501%  0.198 0.82 0.213
3. student ta]k/teacher‘taik Experimental 16 0.2464 0.130 0.50 0.3
- Control - 16 0.2226 0.141 . U
4. silence/total Experimental ’ 1GI " 0.2184 0.182 hd 1.5 0.070+
Contro] 16 0.3352 0.249 - .
e - e ® ® " e - - - .- ’_;“_‘_________,..\_ R N VBl o d o o = o = @ @ cte -~ =
5. “tecture/total . Experimental 16 0.3371 0.168 1.12 0.136
’ Control . . 1§ 0.2736 0.152 . : .
6. indirect/total . Expérimenta] 16 0.0852 0.044
Control - - 16  0.0592 0.045 1.65 0.055+
- - S === - = m e e = e. - .- - - - I N R R T O L R B
. direct/total Experimental 16 0.0726 0.022 ‘
Control 16 C.079] 0.045 -0.51 0.307
8. teacher talk/total Experimental 16 0.6138" 0.162 . P
J vl 16  0.5219  «0.213 137 . 0.091+ -
9. student questions/studént Experimental - 16 0.2609 0.267 -1.23 G.113
responses Control 16 0.4003 0.366 o o
10. Student talk/total Experimental 16  0.1676 0.075 016
Control 16 0.1428 . 0.067 0.99 .

+ ApprogchingASignificance (probability less than-.10)

y




TABLE 5

L

BEHAVIOR ANALYSIS.OF THE CLASSROOM OBSERVATION RECORD -

T < Tail

Standard °

&
-4
d
‘
)
5
§
H
>
L
i
§
Iy
'y

&
—_—
B

Behavior

Group

Deviation .. T-Value

__Probability

Pupil Behavior

*1, Apathetic/Alert

Teacher Behavior

Partial/Fair
Autagcratic/Democratic

Aloof/Resporfsive

Restricted/Pnderstanding °

Experimental
Control

Experimental

‘ Control

Experimental

Control

Experimental
Control

Experimental
Control

Experimental
Control

Experimental
Control

Experimental
Control

Experimental,
Control

5.1250

5.2188




TABLE 5 - Continued

Standard 7 - Tail

7 Behavior Group N Mean De..ation T-Yaluye Probability
10, Dull/Stimulating Experimental 16 4.6250 0.940 0 52 0,305
’ Gontrol 16 4,4688 0.763 . .

- e e e e o a @ e e ® Em e e B @ @ e W e m @B e e B am = @ @ @ e @ W @ = W @ e W o @ e @ e @ @ e ® e e ® o o = =

il. Stereotyped/Original Experimental 16 4,6875 0.929
Control 16 4,2500 0.707 1.50 €.073+

12, Apathetic/Alert Experimental 16  5.2500 0,707 - -
' * Contro] 16 £.0938 0.688 0.63 0.266 :
13. Unimpressive/Attractive Experimental 16 5.6875 0.359 03 0. 369
Control .16 5.6250 0,645 .34 .
14, Evading/Responsible xperimental 16 5.4375 0.704 s
Control N 1) 5.1563

15. Erratic/Steady > Experimental 16 5.5938 0.688 . 0.186
. Control , 16 2.3125 1,031 0.91 .
16. Excitable/Poised Experimental 6 . 5.5000 0.548 N '
Contro] "16 © 5.1875 0.750 1.38 0.095 :

- @ e E e ® B e @ @ - om @ wm w @ @ @ @ @ @ o ® Em e ®m ® ® W @ B ® = W™ e @ ® ® ®m 2 ® ® ® e @ & o 2 & o =

17, Uncertain/Confident Experimental 16 5.5313 0.531 1/04
Control 16 5.3125 . 0.655 e .

------------------------------------------------------

18. Disorganized/Systematic Experimental i 5.6260 0.742
control 16 5.1250 .

19, Infjexible/Adaptable Experimental 16 4,8438 0.676 L )
Contro] 16 45625 0.655 L y 1

-, e e @ e @ e ® e W™ e om e ® @ om e ® e ® m e m ® ® ® = ® ® ®m ® . ® ®m ® ® ® =
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TABLE 5 - .Continued

Behavior ‘ Group Hean

Standard .
Deviation

T-Value

T - Tail
Probability

20. Pessimistic/Optimistic Experimental 5.2813
- . Control

Experimental
Control

22. Narrow/Broad Experimental
Control

Statistically Significant at the .05 level
f. Approaching Significance (probability less than .10)

A v

!
i [

" . 0.657

o
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were signkficant]y higher. Scores on the dimensions of Stereotyped/
Original (11), Excitable/Poised (16), and Disorganized/Systematic (18)
were found to be approaching significance.

o

Student Self Concept

N -]
-

L ]
Piers-Harris Children's Self Concept Scale

This scale was designed by Piers and Harris (1969) specifically ‘for
research purposes in studying self attitudes of children {see Appendix H).
The instrument consists of a set of 80 statements about how the- student
feels about himself/herself. Each statement is answered with either a
“Yes* or “No" respuise. When scored, the instrument yields a-single -score
for, each student. A mean score was obtained fér each classroom, from
which the experimental and dbntro] group means were ca]cu]ated

The analysis of the scores obtained for this 1nstrument is given in
Table 6. . . (
TABLE 6

_ANALYSIS OF CHILDREN'S
SELF CONCEPT SCALE

Standard 1 - Tail

Group N~ Mean Deviation  T-Value  Probability
Experimental 16 52.4916 3.491 - '
. -0.47 0.323
. Control . 16 53.3979 6.966 )

As shown in Table 6, the control group scored slightly higher on
the Self Concept Scale than the experimental group, but not significantly.

o

Teacher EJaluation

Student Evaluation of Teaching-1I (SET-f)

The students' perception of teachers were measured by the Student
Evaluation of Teaching-I, developed by Veldman and Peck (see Appendix I).
Five major factors of teacher classroom behavidr were measured: 1)
Friendly and Cheerful; 2) Knowledgeable and Poised; 3) Lively and Inter-
esting; 4) Firm Control (discipline); 5) Non-Directive (democratic pro-
cedure). As with the Piers-Harris Scale, a mean .score was obtained for

28

4o




€

each classroom, from which the group means were calculated. The instru-
, ment is scered so that the higher the score, che more favorable-the
students' perception of the teacher.

Table 7 presents the analysis of each of the five factors for SET-I.
Although no significant differences were observed between the experimen-
tal and control groups, the experimentai group scored consiStently h1gher
on all five factors. Scores on two factors, Knowledgeable/Poised (2) and
Lively/Interesting (3), were found to be approaching significance.

(2}

.Student Evaluation of Teaching-I1 (SET-II) - ,

Five additional dimensions of teaching behavior, as perceived by- ,
- the student, were measured by the Student Evaluation of Teachlng 11, de-
veloped by Haak, Kleiber, and Peck (see Appendix I). The five additicnal” ‘.
, factors measured were: 1) Stimulating Interaction Style; 2) Totai Rap-
. porty 3) Total Interaction Competence; 4) Unreasonable Negativity; 5)
Fosterence or Self-Esteem. Like the SET-I, a mean score was ebtained
for each factor by classroom, from which experimental and control group
means were calculated. Factors 1, 2, 3, and 5 are scored so that the
“ lower the score, the more favorable the students' perception of the tea-
cher. For factor 4, Unreasonable Negativity, it is scored so that the.
o h1gher the score the more favorable the students' perception of the
teacher.

Results of the SET-II, by factor, are shown in Table 8. Consistent
with the SET-1, the experimental graoup scored more favorably than the
control group on all five factors. The experimental group students
rated their teachers significantly better in Total Rapport (factor 2),

_and with ratings approach1ng significance in St1mu1at1ng Interaction
Style (factor 1). N

P

Survey Instruments

Both of the surveys reported in this section follow the same format.
The instruments consisted of a number of statements and response choices
designed after the Likert Method. Responses were scored on a scale from .
one to four, with the higher response being the more desired. Both in-
struments were developed ‘by the project §;aff.

Teacher Survey ‘ .
The 28-item Teacher Survey (see Appendix J) was deSigned to obtain

data regarding the teachers' perceptions of disadvantaged students in’

her/his class in the affective and cognitive domains--the child as a per-

son and as a student. The teachers' responses were to be directed at

the students in the class being observed by the project staff. Table 9

presents the results of this survey for the experimental and control

I
0
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TAB

LE 7

ANALYSIS OF SET I

R " Standard 1 - Tail
Factor Group N Mean Deviation T-Value Probability

1. Friendly/Cheerfuyl Experimental 16 305.6015 33,999, :

- Control 16 287.7023 43.977 1.29 .104

2. Knowledge/Poised Experimental 16  316.993 *28.682 T 099+

, Control 16 300.3352  41.368 1.32 .

3. Lively/Interesting Experimental 16 268.1521 - 43,525 1.46 078+
Control 16 245.2827 45,285 . .

A, Discipline Experimental 16  274.8566 31.469 0,73 237
Control 16  266.6867 . 32.109 . L

5. Direct-Nondirect Experimental 16 278.0549 48.740 1.03 156
Contro] 16 259.2635 54,298 . - 190,

- w e ® e m e - - e e e e e e w e e e e e e e e - P e @ e e e w @ == b e e wmVe e e e e e e = e = o= - -, - -

Cumulative Mean “Experimental 16 = 285.7317 33.231 1.3b 103

Control 16 271.8541 40,046 . .

a

-

43




TABLE 8
ANALYSIS OF SET II

M : ,: Standard T - Tail

Factor - Group ' N Mean Deviation T-Value Probability
1, Stimulating Interaction Experimental 16 10.3352 0.877 - S
Style _ Control- 16 , 10.8679 1.042 -1.%6 . .
2. Total Rapport Experimental .- 16 5.8099 0.639 21,74 046*
: .o Contro] 16 6.2251 0.720 -/ o
iR R B A T T S R L R A T . L s | - & = @@ @ = = @& = = s
3. Total Interaction Experimental 16 4,5252 - 0,278 0.95 176
Competence Control 16 4,6389 . 0.392 TYe
--------------------- .---------------------------—--é—----
w 4, Unreasonable Negativity - Experimental 16 g9,3502 0.466 X ’ 149
*‘\\_\ y . Contro] 16 9.1607 0.542 1.06 . .
5. Fosters Self-Esteem Experimental 16 7.5209 0.799 | -
Control 16 7.6829 0.759 -0.59 .

* Statistically Sianifican at the .05 level .
+ Approaching Significance (probability less than .10)
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groups, by'item. As shown in Table 9, a significant difference was
found between groups for items 1, 9, 17, and 23. Items 2, 6, and 11
were found to be approaching sianificance. - —

The experimental group teachers indicated with significantly higher
scores that students of low socio-economic backgrounds progress equally
with other students in their classes (item 9) and that they (low socio-
economic students) generally have the same learning capability as stu-
dents from middle and upper socio-economic backgrounds (item 17).

eachers of the experimental group also differed significantly from the
cantrol group in comparing their background with their students' to find
mmon point of intérest for presenting subject material (item 23).

While the control group showed scores approaching significance of their
students completing homewofk assignments (item 6?, the experimental group
had similar scores indicating an opinion that their slower students are
working Wt. capacity (item 2) and revealed an attitude that students
labeled as "disadvantaged” have other factors contributing to their
problem, r Qﬁer than being "just lazy."

Student Survey

The;Stude;z\Survey(see Appendix K) was designed to obtain data’ re- "
garding the students' perception of their own cognitive achievement--how
pe/she is doing in that particular class as a student. The time refer-
ences made in the statements appearing on the survey were used to dis-
tinguish the time sinceé the beginning of the inservice program, as
opposed to before the theatment period. Table 10 presents the resuTts
of this &urvey and comparison of the experimental and control groups, by
item.

N

The experimental group scored consistently higher (more favorable)
than the control group on all items of the survey. Students in the experi-
mental group indicated with significant scores that they felt they had
learned more since the beginning of the treatment period than any other
time of the school year (item 1? and that they receive adequate help from
the teacher (item 4). The experimental group alsq indicated with a
score approaching significance that the material presented in the class
was understandable (item 3).

bl




-« TABLE 9

TEACHER SURVEY

52 L

progress as rapidly as the other students,

= — Standard 1 - Tail
Item Group N___Mean _ Deviation T-Value _ Probability -

1. I respect eachtone of my students (A) Experimental 16 3.3125  0.479 1,07 0.148"
equally. Control 16  3.500C 0.516 ’ )

2. Most of my slower students are not (C) Experimental 16 2.1875 0.655 1.39 0.088+
working at their capacity. Control 16 1.8750 0.619 * *

3.. I have recent1y observed my students (C) Experimental 16 2.5625 0.727 0.69 0.208°
to be more willing to work in my classes. Control 16 2.3750 0.806 . .

........................ Fom e m e mmmm e e e e e ae e ...

4. I am usually too rushed to give spe- (A) Experimental 16 2,8125 0.750 2& 0.406
cial attention to "slower" students. Control 16 2.8750 0.719 -0. .

5. Classes should be segregated on the (C) Experimental 16 2.6250 0.619 -1.26 0.109
basis of academic achievement. Control 16 2.9375 0,772 * RS

6. Most of my students have been com- (G) Experimental 16 2.4375 0.964 134 0.096+
pleting their homework assjgnments. Control 16 2.8750 0.885 Tl .

7. 1 have five or more students in each (A) Experimental 16 2.6875 1.078 1,72 0.136
of my classes that could te labeled as Control 16 2.312 0.793 . T
"Disadvantaged." g ;

8. I have a tendency to avoid students who kA) Experimental = 16  2.9375 0.680 0. 49 ; 0.316
do not practice good personal hygiene: Control 16 2.8125 0.750 * '

9. Students in my classes with a low (C) Experimental. 16 2.6250 0.806 1. 85 0.037*
socio-economic background do not Control 16 2.1289 0.719 ¢ :




]
= : TABLE 9 - Continued

. O
g

‘ * Standard 1 - Tail
[tem e _Grouww . x| Mean Deviation T-Vaiue -~ Probability -
10. Evaluation methods to check for stu-  (C) Experimental 16 3.0000  0.966 5 00 0,500
dent competency attainment should be Control- 16~ 3.0000 0,516 g . ,
varied according to individuat student - T \
~.capabilit’ s, \
...... - - w @ e m e e ww e e W e wm w w e w w m wm m = m e er W e e M B e e e w w ® = lee ®m m m om om e w w -
11, Most students tabeled as "Disadvan- (A) Experimental 16 3,3125 0.704 163 0057+
taged" are Jjust lazy. Control 16 2.8750 0.806 : "
-« = ® ® @ = o = m ow = . B e @ m m e w s e = w e = ® a wm e o @ @ m @ m m emom w e oa e @ @ e w w o m ow = o = = -
12.. A1t of my students participate about (C) Experimental 16 2.0625 0,854 046 0.323
equally in class. ' Control 16 2.1875 0.655 : '
13. I find the progress of many students (C) Experimental 16  2.5625 0.727 0.49 0.315
in my classes is "held back" by a fewer, Control 16 2.4375 2,727 : "
less .capable individuals, -
TSt TTT Ty T T TTSSEErE SIS ” T TToTTEssssTerEmEE T X
14, The various individual students' back- (A) Experimental 16 3.3750 0.61% 0.56 0.298 \
grounds {(socio-economic, academic achieve- Control 16  3.5000 (.632 e .
ment, etc.) should be taken into con- ' X
sideration when conducting a learning
situation. :
15. Previduciy non-participating students (C) Experimental 16  3.0000
are beginning to show an increase ir Contro]l 16 2.8750
classroom inceraction in my classes.
16, Most of my students benefit from in- (C) Experimentai 16  3.3750
. dividualized instruction. Control 16 3.1875
. Students from a lower socio-gconomic (A) Experimental 16  3.0000
background generally do not have the Control 16  2.5000

learning capabiiity of students from a
middle ‘or upper socio-economic background,
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. ‘ TABLE 9 - Continued - :
\ - ¢ .
‘ . ‘ “Standard T-Tail
. [tem Group N Mean Deviation T-Value Probability
18. I find fewer students in my c1asél<=s (C) Experimentdl 16 2.6250  0.806 0.52 . 0.303
receiving failing grades in recent Control 16 2.5000 ~ 0.516 <0 - .
months, . o
19. I find it difficult to understand the (A) Experimental 16 2.8750 0.806 0.75 0,741
plight of the student who has been | Control .16 2,.6875 0.602 . .
labeled as "Disadvantaged." . .
20.. I find many of my.students progres- (C) Experimental 16 2,5625 0,727 s .08
sing bétter in the last couple of , Control 16 2.4375 0.629 0. v
‘ months, . .
21, jStudents from lower socio-economic (A) Experimental 16 2,9375 0.854 1.12 0.136
- backgrounds create most of the disci- * Control 16 2.6250 G.719 : .
pline problems. '
22. Most of my students are able wo com- (C) Experimental 16 3.1875 1.047 0.23 0412
prehend the material presented in Control 16 3,12%0 0.342 d .
- my classes. ;
23. I often try to compare my background (A) Experimental 16  3,1250 0.342 1.75 045
with that of some of my students to Control 16 2.6250 1.088 : :
‘find a common point of interest,
24, 1 bave many students in my classes (A) Experimental 16 2,3750, 1.025 7 3.286
that do not make an attempt to learn. Control 16 2.5625 0.814 0.5 .
25. 1 find it difficult to be patient with (A) Experimental 16  3.1250 0.619 4 gn 0.167
. students Df below average achievement Control 16 2,9375 0.443 e
----------------------------------- T T e -\qc
- 26. There are some students in my classes (C) Fxperimental 16 2.563%  0.727 0,500
I previgusly expected would fail, who Control 1o 2.5625%  0.512 0.0 0.50 ,
will finish with a passing grade. N
\\ |
N [ s
o, \ 0 :




_ ‘ - TABLE 9 - Cc-cinued

' - : . ~ Standard . T - Tail
' - Item . Group o N Mean Deviation T-Value. .Probability -
5 » N . ., A Y .
27. The,most feasible méthod of teaching (€)' Experimental 16 .2,6875 0.602
~a class with students of varying aca- - Control - 16 2.6875 0.704 0.0 0.500
demic levels is~“to teach "the middle .
- ~ of the road" approach.

o
- E @ @ @ e e m w W o B e @ W m e e W e m m o m e o m S m w W % e o W e M W e w W e m e W e e W e m W W m = o=

28, I readily accept a student's point (A) Experimental 16 3.0625u 0.574

of view that is different from my own.  Control 16 2.8750  0.719 0.62  0.212
* Statistically significdnt at the .05 level : \ . s
+ Approaching significance (probability less than .10) ‘ :

w (A) Affective Perception . K
(C) Cognitive Perception . ’ ‘ |
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TABLE 10 ‘ ‘
: : STUDENT SURVEY . n
\ b Standard, T - Tail
' Item Group ) ! Mean ‘Deviation T-Value Probability
. 1. In this class I feel I have learned more  Exverimental 16 2.7187  0.543 * ., "
in the last.six weeks than any other time  (Control 16 12,3937 0.272 : ’
of the school year. ;
2. 1 am doing as well in this class as most Experimental 16  3.2812 0.256 0 63 0.266
: of my classmates, Control 16 3.2125 0.350 * :
3. 1 find th> material presented in this Experimental .16 3.1875  0.296 | 49 0.076+
class hard"to understand. Control ** 16 2.9437 0.585 T y
m m e e e e e m e S e e e e e e e e e e e e Y e e e e e e e e e e e e e mm e m e
Y4, 1 feel I often need more help than the Experimental  16- *3.1187 0.310 1.93 0,032+
teacher gives me, Control 16 2.8562 0.447 ’ ’
5. Mv grades in this class have improved in Experimental 16 2.6250 0.361 0.41 5 343
L Jie last few months. Control 6 2.5750  0.33D s R
6. I fail more than ! succeed in this class. Experimental 16 3.4687 0.332 3,30 3.395
: Control 16 3.4312  0.384 b R
7. I have recently considered dropping, out E;perimental 16 1.3437 0,248 0.64 3.265
of school, but have since changed my mind. Control 16.  1.2812 0.304 :
8. I find my homework assignments in this Experimental 16 3.4250  0.382 " 0.49 3315
class too difficult, Control 16  3.3500 0.482 y ’

- e m e @ m m e m om e m m @ W w w e e @ @ e e M e e e m e e w @ m e o @ @ m e o W o e W e o m wm w om = e M




TABLE 10 - Continued

-

\

Standard- 1 - Tail
[tem ' aroup N Hean Deviation T-Value ~Probability’
9, If it were possible, I would drop this Experimental 16  3.4062 0.340 1.06 0.149
class. - Control 16 3.3375 0.535 g :
10. Recentiy, I find I am enjoying this class Experimental 16 3.1187 0.534 0'74 0.234
more. 4 ; ' Control 3.0000 0.358 * '

3

|98
ol

* Statistically significant at the .05 level
+ Approaching significance (probability less than .10)



CHAPTER IV

INSERVICE EVALUATION

Individual inservice session evaluation sufveys and a comprehensive
inservice eval¥ation survey were developed by the project staff to col-

Ject supplemental feedback and evaluative data (see Appendix E£). The in-

dividual sessjon surveys were adninistered to the teachers in the experi-

mental group at the completion-of each inservice session. The comprehen-

sive survey was administered to ihe same group upon_completier-of- the in-
service program. . R ’

I S
JE—
— \

“fﬂﬂff—éurvey instruments follawed the same format. The instruments
consisted of a number of statements and response choices pertaining to
the session/program and a series of open-ended questions for non-direc-

. tive feedback.” The Likert Method was employed for the response choices

appearing-on the survey instruments. Responses were scored on a scale
from one to four, with the higher response being the more favorable to-
ward the program. The results of the survey instruments are reported in
Tables 11 through 17. '

A high percentage of * .. "No Response" answers on the vario!s sur-
veys, particularly to questions dealing with working in small groups and
class discussions, is probably the result of those teachers who did not
meet at the scheduled time with the group, but either took the materials
home or met with a project staff member at another time.

Session 1 Evaluation ; .

2

The results.presented in Table 11 reveal a very favorable reaction
to the 1nitial inservice session, dealing with Classroom Interaction.
Items 15-18 directed at the presentation orf "Questionifig," indicate some
trouble on the part of a few teachers in understanding these materials.

«

Many varying comments were made in response to the open-ended ques-
tions. While a few teachers indicated the concepts presented would alter
their teaching performance, many of them stated that the session made
them “aware" or "more conscious" of certain concepts and their utiliza-
tion in the classroom. No one concept was identified as being more bene-
ficial than the others in achieving classroom interaction, indicating
that the needs of different teachers‘were met with different concepts.
The concept of "Questioning" and thé& varying techniques of questioning

. seemed to be the least popular. It was suggested that more material on

how to deal with aggressive behavior was needed. On a scale of one (poor)
to five (gréat),.thirteen teachers gav2 an average rating of 3.54 on the
value of the information presented in respect to achieving better class-

. room interaction and in their particular teaching needs. Additional com-

ments indicated that the teachers found the session to be interesting-and

y 39
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TABLE 11 )
. ¢ SESSION I EVALUATION R
- __ Absolute™ Cumulative
Item . 7 Mean -~ Frequency Frequency (%)
\ o < ‘ SA A D _SD HR* SA+A-, D+SD AR
< ) >' I )
_4_,,,,_,Agg%ess+Vé”Béﬁﬁiﬁor Exercise ‘ ]
1. The film was he]pfu] in understanding this
concept 3.562 9 7 - - - 100.0 - -
2. The workbook activities furthered my under-
stand1ng of th1s concept. 3.250 4 12 - - - 100.0 - -
o .
3. Working in a small group was beneficial for * >
completing the workboek activities. 3.571 -8 6 - - 2 87.5 - 12,5
4, Fron this session on aggressive behavior I l
feel I better understand this concept and I
how to deal with 1t in the classroom, 3.062 - 3 11 2 - = 87.5 12.5 -
Using Student I deas
5. The introductory materials were under- )
standable, 3.187 313 - . - - 100.0 - -
6. The transcript utilized was adequate for
ilTustrating the points and concepts of this s
classroom procedure. 3.125 2 14 - - = 100.0 - -
7. The class discussion was beneficial to my )
; understanding of this prccess. 3.308 4 3 81.2 -

18.8,

“~
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TABLE 11 - Continued

. Absolute Cumulative
ltem Mean Frequency Frequency (%)
. SA A D SD NR* SA+A  D+SD NR
Lesson QOrganization ’
2 8. The introductory matéria]s were under-
standable, 3.375 8 7 - 1 - 93.7 6.3 -
‘ \
, 9. The handout Tisting components of Lesson
- . Organization clearly identified and ex-
‘ . plained each of the components, 3.500 . 8 8 - - - 100.0 - -
10. I found the group work of classifying tea-
cher statements beneficial in understanding
= this concept. 3.533 g8 7 - - ] 93,7 -\ 6.3
; A\
11, The class discussion aided in furthering
my understanding of this concept. 3.462 6 7 - - 3 8.2 - 18.8
° .
Praise and Corrective Feedback
+ 12. The introductory materials were under- i
- «standable, 3.267 7 5 3 - 1 75.0 18,7 6.3
\
13, Completing the worksheets in small grouns .
v helped-in comprehending this concept. 3.333 4§ 8 - - .4 75.0 - 25.0
. 14, Tne class discussion aided in furthering my
~understanding of this concept. 3.545 6 5 - - 5 hE.7 - 81,3




TABLE 11 - Continued

Absolute ~ Cumulative
Item Mean’ Frequency Frequency (%)
SA__A D SD NRx SA+A  D+SD NR
Questioning
L
15. The introductory materials were under-
standable, 3.067 3 10 2 - . 81.2 12.5 6.3
16. The handout 1istiﬁg various componcnts of
questioning clearly identified and explained
each of the categories., 2.933 2 10 3 - 1 75.0 18.7 6.3
17. Working on the transcript in small groups .
o facilitated identifying and understanding ,
n questioning techniques, 3.333 5 6 1 - 4 68.7 6.3 25.0
18. The class discussion aided in furthering my
understanding of this concept. 3.364 5 5 1 - 5 62.5 6.3 31,2

* No Response
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beneficial, but that possibly too much material was presented in cne ses-
sion for full comprehension. The "informal" atmosphere was expressed as
being appreciated, as was the promptness (beginning and endirig on time)
of the meeting.

Session II Evaluation

Table 12 presents results of the second inservice session evaluation
by the teachers. The session focused on Classroom Mamagement and, aqain,
a very favorable reaction to the session was elicited by .the group. tHow-
ever, some difficulty in understanding the introductory explanation of
"Learner Accountability" was indicated (item 10).

several teachers reported that the concepts presanted would alter
their teaching performance, citing several different concepts from the
session. As in the first session evaluation, no one concept was identi-
fied as being more beneficial than the others in achieving good classroom
management. Different concept: were cited by the various teachers as be-
ing the "most beneficial.". One teacher suggested that the materials on
positive reinforcemént should be deleted "because it is logical." How-
e ever, comments from many, of the group overwhelmingly supported the inclu-
sion and benefit of this concept. More information on how to deal with
the withirawn student was suggested. On a scale of one (poor) to five
(great), fourteen teachers gave an average rating of 3.93 on the value of
the information precented in respect to achieying better classroom manage-
ment and 1n meeting their particular teaching needs. Additional comments
by the‘teachers indicated they felt the concepts presented were interest-
ing and enjoyable. Qne” teacher who missed the group session due to ill-
ness wrote that the modular concept of presenting the inservice was very
advantageous when absence is unavoidable, )

Session IIT Evaluation

Tne third 1nservice session followed suit with the previous two ses-
S10Nns in receiving very positive reports from the participants (see Table
13). "Teacher Language" was the topic of Session IIT.

Group presentations and role playing exercises, used throughout this
session, received very favorable comments as a learning process. Many of
the teachers indicated that the concepts presented would alter ‘their
teaching performance, particularly their commug\cations with students.

As in the first two sessions, no one concept was indicated as beinqg more
. beneficial than the &thers in achieving better teacher language. While
no materials were suggested to be deleted, the snggestion was made to
have more discussion of personal experiences.between teachers and students.

On a scaie of one (poor) to five (great}, fourteen teachers gave an
average'rating of 4.0 (second highest for all sessions) on the value of
the information presented with respect to achieving better teacher lan-

* guage and in meeting their particular teaching needs. One additional
{
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> TABLE 12 .
SESSION 11 EVALUATION . o
, - AbsoTute — Cumulative
—  I*m Mean Frequency Freguency (%) \\\\
SA -A, O SD NR* SA+A  D+SD AR
“Withdrawal Behavior Exercise
1. The film was helpful in understanding this
+concept. 3.625 v 4 1 - - 93.7 6.3 -
2. The workbook activities furthered my under- . b
standng of this concept. 2.250 4 12 - - - 100.0 - -
3. Working in a small grohp was beneficial for . ,
'~ completing the workbook activities. 3.500 7 7. - - 2 87.5 - 12,5
4, From this session on withdrawal be.avior !
feel I better understand this concept and . :
how to deal with it in the classroom, 3.067 2 12 1 - 1. 87.4 6.3 6,3
Positive Reinforcement
5. The introductory materials provide a concise,
adequate explanation of the theory behind
this concept. 3.250 4 12 - - - 100.0 - -

6. The facilitator presentations of the various
techniques involved in this concept were bene- |,
ficial in my understanding of how positive
reinforcement can be used in achieving better .
classroom managemer:t, 3.312 5 11 - - - 100.0 - -




Absolute Cumulative
Item , Mean’ Frequency Frequency (%) ,
SA° A D SO NR* SA+A D+SD MR - o
Group Alerting . ] )
7. The explanation of Group Alerting was help: ;
ful in understanding and clarifying this ’ -
concept. 3.312 6 9 1 - - 93.7 6.3 -
8. The transcript utilized was beneficial in :
. illustrating the three teacher behaviors -
’ involved in this concept. 3.437 7 9 - - - 100.0 - - .
9, The class discussion was beneficial to my . . .
understanding of this process. 3.375 7 8 1 - - 93.7 6.3 - -
Learner Accountability
10. The explanation of Learner, Accountability )
- clearly ,identified the concept and the be- : 2
haviors involved. . > 3.062 5 7 4 - - 75.0 25.0 -
11. I found the group work of identifying teacher
behaviors involved in Learner Accountability
beneficial in understanding this concept. 3,267 4 11 - - 1 63.7 - 6.3
12. The class discussion aided ihn furthering my R
understanding of this concept. 3.267 4 11 - 1 923.7 - 6.3
Transitions .
—_— |
13. The explanation of Transitions and the teacher
behaviurs involved was helpful in my under-
standing of this concept. 3.375 6 10 - - - 100.0 - - |
'1 t) |
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— o TABLE 12 - Continued >
n . Absolute Cumulative
. Item Mean « Frequency Prequency (%).
SA A D SD NR* SA+A  D+SD AR
14, The role playing exercise was beneficial in
111ustrat1ng the application of this concept
in the classroom, . 3.687 1 5 - - - 100.0 - -
Withitness |
15." The explanation of Withitness and the teacher -
behaviors involved was helpful in my under- .
standing gf this concept. 3.125 312 1 - - 93.7 6.3 -
' Y
16. Working on the' c]assroom situations in small
P groups facilitated identifying and under- ’ ’ :
standing behaviors involved in this concept.s 3.400 6 9 - - 1 93.7 - 6.3 ‘
17. The class discussion aided n furtheting my .
understanding of this concept, _ © 3.400 6 9 - - 1 93.7 - 6.3
N = 16 ”

* No Response

R




\ / N \\ s - TABLE ]3 R
Voo < SESSION TTT EVALUATION
' i .
%T ~ Absolute Cehulative
: [ tem Mean Frequency Frequency (%)
T SA A D SD NR* SA+A  D+SD NR
Supporting Bchéwior Exercise \
1e The film was he]bful in understanding the .
concept. 3.625 100 6 - - - 100.0 - -
v | e T
2.” The workbook activities furthered my under- °
standing of this concept. o0 3375 6 10 - - - 400.3 - -
3. _Working in a sm@11 g;ozp was beneficial for - ,
completing the work ok activities. 3..00 7 7 - - 2 87.5 12.5
. \ .
4. From this session on supporting behavior I feel
I better understSnd this concept and how to . -
deal with it in tbe classroom? 3.375 6 10 - - - 100.0 - -
Clarity . \
5. The explanation of.Clarity was-helpful in ' ‘ )
understanding and clarifying this concept. 3.375 6 10 - - - 100.0 - -
6. The transcript-utilized was beneficial in
illustrating the three teacher behaviors : )
. involved in this congept. 3.312 6 9 1 - - .93.7 6.3 -
\ . *
7. The class discussion {reviewing transcript) N
was beneficial to my ynderstanding of this - . .
process. \ 3.267 & 8 - 1 1 87.4 6.3 6.3




TABLE 13 -|Continued
!
N AbsoTute Tumulative
S ¢ Item ' : Mean : Frequency _ Frequency (%)
‘ - SA__A D _SD NR* SAtA  D+SD MR
l Oménization‘ ‘ ) ‘
- 8. 'Theoexp1anation of Organization clearly iden- \
. tified the concept and the behaviors involved. 3.312 6 9 1 - - 93.7 6.3 -
9. The role playing exercise (or development/
_ identification of teacher statements) was bene-
C ficial in iliustrating the application of this ,
0 concept in the c]assropm. 3.625 10 6 - - - 100.0 - -
) Emphasis
“ 10. The explanation of -mphasis and the teacher
. behaviors involved was helpful in my under- ,
standing of this concept. 3.437 7 9 - - - 100.0 - -
1i. The role playing exercise (or development/ .
T identification ¢f teacher statements) was bene-_
N . - ficial in illustrating the application of this . .
- " concept in the classroom, . : 3.312 5 1 - - - 100.0 - -
 fFeedvack - " ‘ ‘
8] ' .
12. The expianation 0f Feedback and the teacher ‘
¥ behaviors involved was helpful in my unjer- . -
standing of this concept. * ~ s 3.533 8 7 - - ] 93.7 - 6.3
13. The role playing ®xercise (or development/ - S p
identification of teacher statements) was bene- . -
' ficial in illustrating the application of this - o
concept in the classroom. 3.733~ T
60 - —
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’ TABLE 13 - Continued 7
; Absolute Cumulative
| [tem - i HeaR...— —  “Freguency Frequency (%)
| D - SA A D -SD HNR* SA+A  D+SD NR 3
| ’ -
iv General
| 14, Group presentations of the concepts to the ’ 1
class was an effective metnod >f learning, 3.571 8 6 - - 2 87.5 - 12,5
N = 16

1L=g

' * No Response

S
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comment made was: "I think the section on Feedback is a good reminder to
us that we need to keep the students' interests and needs in mind--not
Just ours.".

Session [V Evaluation

Session IV, which looked at "Instructional Concepts,” was the Teast
popular of the six inservice sessions, as can be seen in Table 14 and
from the responses to the open-ended questions. ,The reason for this, it

//f1’“be11eved by the project staff, is that the concepts and ideas present-

ed in this session were somewhat abstract, in contrast tu the more con-
crete ideas, materials, and concepts presented in the previous and fol-
lowing sessions. While a few indicated the concepts presented would al-
ter their teaching behavior in some form, most said it would not. As in
the previous sessions, different concepts were named by different teach-
ers as being beneficial, with no one concept being tidentified more than
the others. When questioned as -to what materials should be deleted, sev-
eral suggestions were offered, but with no cunsistency.

On a scale of one (poor) to five (great), sixteen teachers gave ar
average rating of 2.6 (lowest of the six sessions) on the value of the
information presented with respect to meeting their particular teaching
needs. While several indicated that the concepts presented were. def1—
cult to understand, one teacher commented:

[ feel the informetion gained is basic to any classroom
needs. The experience has motivated me to apply the tech-

.niques within my work-a-day world. [ have, furthermore, be-

come more aware of human behavior and to react to sa1d be-

havvo..

Se§§ion V Evaluation

Session V deait with concepts involved in “"Group Process," within
the classroom. Table 15 exhibits, once again, a favorable reaction by
the participants to the session. Where some difficulty was indicated in
understanding the concepts from the iniroductory materials and subsequent
films or transcripts utilized, the class discussion of each concept.ap-
pears to have resolved this problem. About half of those responding re-
ported that the concepts conveyed would alter in some way their teaching
performance.

While all of the concepts were named, the concept of Closing Behav-
ior and how to deal with it was most mentioned as being beneficial in the
classroom. The physical quality, age, and grade level of some of the
films utilized were Cited as one undesirable aspect of the session. Un-
fortunately, a search by the project staff was unable to find any films
of a better quality dealing with the concepts invdlved.

On a scale of one.(poor) to five (great) fifteen teachers gave an
average rating of 3. 9 on the value of the 1nformat1on presented with

50
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TABLE 14

&
‘ SESSION IV "VALUATIO.
‘AbsoTute CumuTative
* I tem Mea - , Frequency Frequency (%)

B . SA A D SD HR* SA+A"  D+SD - NWFR
Reciprocating Behavior .Exercise ’ ’
1. The filh was helpful in understanding this ’ )

concept, ‘ 3.533 9 5 1 - 1 87.4 6.3 6.3
2. The workbook aétivities,furthered my under- ____m;L_
standing of this concept. 3.125 4 10 2 - - 87.5 12.5 -
3. Working in a small group was beneficial for :
h completing the workbook activities. 3,462 6 7 - - 3 81.2 - .18.8
4. From this session on reciprocating behavior I ° )
feel I better understand this concept and how )
to utilize it in the classroom, 3.312 » 69 1 - - 937 6.3 -
sConceptualizing the Process of Instruction}. ’
5. The introductory materials clearly explained '
Conceptualizing the Process of Instruction, 2.875 2 11 2 1 - B£1.2  18.8 -
6. The films utilized were beneficial in illus-
© trating the principle underlying this concept. 3.400 £ 9 - - 1 93.7 - 6.3
7. Group work was helpful in understanding this
concept. ' 3.250 39 - - 4 75.0 - 25.0
8. The model building exércise was beneficial to ‘ ‘
my understanding of this congept. 3.214 6 6 1 1 2 75,0 12.5 12,5
I C
- oL
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TABLE 14 - Continued

. Absolute Gumulative
Item Mean Frgquency s Frequency (%), -
o " , SA SD  NR* SA+tA  D+SD NR

9. Class discussion of this concept facilitated ’ ) -
understanding of Conceptualizing the Pfocess . )
of Instruction, 3.429 6 8 - - 2 87.5 - 12.5 .

Verbal Interaction in the Cognitive Dimension -

10. The introductory materials clearly explained ' i " .
Verbal. Interact1on in the Cognitive Dimension, 2.875 2 11 2 1 - 81.2 ~ 18.8 -

) 1. Use of MacDona]d-Zarct Matrix along with the
transcripts were beneficial in'illustrating - .
g this concept. - 3.125 4 10 2 - - 87.5 12.5 -
7 12. Class discussion (Eeviewing transcript) was . N
helpful in understanding this concept. 3.400 6 9 - - 1 93.7 - 6.3
~ Organizing Facts to Teach Meaningful Relationships ¢ - .

13, The 1ntroductory materials clearly explained '

Organizing Facts to Teach Meaningful Re]a- - ' f
* tionships. _ ) 3.062 3 n 2 - - 87.5 12,5 . - .

14, Handouts on Cbncépt Teaching were beneficial , . k ' ’
to my understanding of this process. 3.067 7 .1 14 - - 1 93,7 - 6.3,

15. The transcript utilized was beneficial in B .
illustrating this concept. . \ 3.267 © - 4 11 - - ] 93.7 - {6.3 8.8

: 16. Class d1scu§s1on (reviewing transcr1pt) was
YRR heTpful in facilitating my understanding of

’ Organizing Facts to Teach Meaningful Rela- . : ) .

tionships, . . 3.385 5 8 - - 3 B1.2 - 18.8° fl

C M= 16

* No Response o ] C <,



. v
3

TABLE 15

SESSION V EVALUATION . . : -
hY - .
1 2 - bl v .
. R ' i I Absolute | Cumulative
. , Item . ean . Frequency Frequency (%) -
- ) ) - SA A D SDc'NR* SA+A  D+5D " NR
Closing Behavior Exercise b o ) : sff"f
1. The film was helpful in understanding this , I < .
: concept. ' _3.687 R - 100.0 - -
2. The workﬁook activities furthered my under- : ‘ <’f~ ) .
standing of this concept. ‘ 3.375 Q/‘TO_ - - - 100.0 - -
“ 3. Morking in a small grobp was beneficial, for =~ | L ,
N completing the workbook.activities. - 3.437 7 9 - - - 100.0 - - -
4. From this session on closing behavior I feel et . ) '
I better understand this concept and how to - L . ’ :
deal with it in the classroom. ) 3.500 8 8 - - - 100.0° - -
. ; .
_ Anti-Group Roles’
- . _
5.  The introductory materials clearly explained - , : _ N
Anti-Group behaviors. : . 3.062 4 9 3 - - 81.2 18.8 - i
6. The film utilized was beneficial in illus- o e
trating these behaviors. 3.125 5 8 3 - - 81.2. 18.8 -
7. The class discussion facilitated understanding ] : ‘ .
and how to deal.with tnese behaviors. 3.500 g 8 - - - 100.0 - -
Task Roles . . P
8. The introductory materials clearly explained ' » '
task oriented behaviors. 3.187 5 9 .2 - - 87.6 12.5 -
o 9. The transcript utilized-was beneficial in ) e
R illustrating these behaviors. 2917 208 1 1 4 625 12.5 25.0
ERIC - . ' | C . .o ' 90
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’ ' : " TABLE 15 - Continued . -
. - . Absolute Cumutative
> ) Item, o . Mean Frequency . Frequency (%) .
4 i ‘ SA_ A D NR* SA+A  D+SD  NR
10, Class discussion (r i&1ew1ng transcript) was_ 3 ' - ‘_ -
nelpful in understanding these behaviors. 3.333 5710 <° 1 kP - 6.3
Unifying Rples ; ‘ N
11. The 1ntr6ductorjﬁmateria1s clearly explained ,
Unrfying behaviors, ,3.,000 4 8 4 - 75.0 25.0 -
. .
12, The transcript utilized was beneficial in ' "~ / ’ .
illustrating these behaviors, 3.231 4 8 1 3 74.9 €.3 18.8
13. Class discussion (reviewing transcript) was
helpful in facilitating my understand1ng of .~ "
© Unifying Rnles, . . " 3.667 100 5 -- 21 . 93,7 - 6.3
Stages. of Group Growth <o ' S 3 :
. o , s 'Q ~
14; The introductory materials clearly explained f .
the Stages of Group Growth, . 3.125 4 10 2 - 87.5 12.5 -
15, The film utilized was benef1c1a1 1n 111us- ot . .
. trating these behav1ors. 3.417 5 7 - .4 75.0 - ,25.0¢
16. The ctass discussion fac11{iated understanding . ' o 3" , G
" and dealing with'these stages. 3.357 5 9 - 2 _87.5 - 12,5
N=16 )
’ \a$ ) ]
* No Response T ' ‘. R
,ﬁ \ ‘ "
[ / ' F
- .M\
| . « | \
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kpspec{ to tne ub)ect andanedt1ng their particular teaching needs. One
‘ . ; additional Lomnent made on ah evaluation was that the films and discus-
srons were “better” (more benefictal in iearning) than_the transcripts.

f 5 - . ,".(7f/’ . " Sgssion VI Evaluation - - _— -\\\
v ' A\gues ac1l1tator presented. the, use of role playing in the c]ass!
. . woom Sfor the last of the inservicessessions. Evaluation results of the

: session.are found in Table 16. From the results appearing 1n Table 16
‘ -and the responses to the open-ended qugstlons, this session appears to o
have been the most popular of the.six inservice sessions. On a scale of
* 7.oQne (poo;i;to five' (great), fifteen teachers gave an average rating of . .
“ (4.6 on tha Value of the information pr2sented with: resp§$§Pto the subject
. and in meeting their particu]ar tedehing needs. Al overwlelming number
of responses testified that the session was 1ntereqt1ng and that ‘the con-
cept would'be very applicable to future use in the classroom.

‘e

»

1 . s N . .
v . Qpnmrégensive Evaluation .

- A comprenensive eva1uig%on survey over the six inservice sessions
o Was given to--the experimentgl group teachers during the posttesting phase
of the project. fhp results of this survey are given in Table 17,

. . - }’ N .

- - More than twoj}h+fd§ of the teachers felt the inservice has increased
their teaching.effectiveness (item 1), with three-quarters of the partici-
pants indicating they felt the inservice would be beneficial to other )

" -teachers (item 9). The modularized materialg (item 3) and flexible sched-

) ule (item 4) were extremely popular program characteristics. Tfifteen of ¢
the sixteen participants repomted they had already put_into, practice some

. of the concepts pregented (item 7). Almost Lontradﬁctory, however, is -

P - that thirteen of the teach ponded that they-were already practicing

o

TS T DT T COT e e sente "8). Approximately 80 percent of the
) teachers indicdted that the 1N?erv1cg had provided some he1p in teaching '
“students of different academicd and socio-ecoromic levels din the same — '~
classroc (items 11 and 12). -While the time frame utilizéed imgsnducting
.the Tnservice sessions was not necessarily-the recommended schedule to be .
. pbserved, a majority of tne teachers appear to have been supportive of it

PSR J_,t.ew,- | —

,'/ The participants rated the inservice sessions from most to least

»

: va.uabTb?y1*h resp@ct to meetlng their teaching needs as follows:
D »
1. (lassroorLMdnaqement (Sess1on 1) - "
H . i
R L ¢. Classroom Interaction (Session 1)

3. Models of Teaching-Role Playing (Session VI)

+

——

£a

0 . - .
Teacher Lanquage (Session Iil) o .
4




TABLE 16

SESSION VI EVALUATION

: Rbsclute Cumulative
[tem ) Mean Frequency Frequency (%)
' SA A D SD NR* SA+tA  D+SD NR
S Roie Playing
1. The theory of role playing was clearly and -
“ . adegquately explained, 3.867 13 2 - - - 100.9 - -
. 2. 1 understand the nine steps (warm up the |
C . group, -elect participants, etc.) for role- :
playing activity. 3.400 6 9 - - - 100.0 - -
’ é; 3. 1 understand the role of the teacher in a - .
role playing activity, 3.400 6 9 - - - 100.0 - -
s 4, The presentation‘of tha 17 critical teaching
skil¥s promated a better understanding of how .
to conduct a role playing exercise, 2.933 2° 11 1 1 - 86.6 13.4 -
| :
\‘ 5. Experiencing a role playing activity furthered
| my understanding of the concept, . 3.800 12 3 - - - 100.0 - -
1 6. 1 enjoyed the method of presenting this -
| concept. . y 3.800 12 3 - - - 100.0" - -
i i o o o o B o
| 7. 1 would have occasion to use role playing in ) ’ .
| ) my classes. . 3.600 9 6 - - - 100.0° - -
8. 1 feel role playing could be a valuable <
learning activity for vncational students. 3.867 13 2 - - - 100.0 - -




16 - Continued

Absolute Cumulative

e
E Item "
L ' : .
ﬂ’/ . . . *

9. Facilitating a role playing activity in ny
classes would help ‘me to better know and
understand my students.

* No Response

o
~d

Frequency- Frequency (%)
SA A D SD  NR* SAtA  D+SD AR
2 2 1 - - 93.3 * 6.7 - - o
& "
] L
Y ( ,
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T
. TABLE 1} ) 7 .
-, A Y
COMPREHENSIVE EVALUATIGN .
“ ) AbsoTute CumuTative
. Item Mean Frequency Frequency (%) .
SA A D SO, (NR* SA+A D+SD NR
1. Participating in the inservice increased . . : .
my effectiveness as a teacher. 2.867 2 9 4~ - 68.7 25.0 6.3
? 2. The inserv’ice meetings Were boring. 3.071 + 29 3 2 12.5 - fS.O 12.5°
- 3. I liked having the materials, presented in’ ' -
. " modularized form, 3.063 3 11 - 2 - 8L.5 12.5 - =
v 9 4. 1 liked the flexible schedule of the in: ¢ a )
service, 3.750 13 2 1 - = 93.7 6.3 -
. 5.1 liked havmg a persona] copy of all the . ‘
materials presented. 3.500 8 +8- - - - 100.0 - - .
6. I will probab]y make use or refer to some ~ } . . -7
part(s).of these materials in the future. 3.188 4 11 - - 93.7 6.3 - N
. AN
7. I have already tried to put ihto practice . L.
v some of the concepts presented in the in- . . ~ s -
| service, 3,125 3 12 - - 93.7 6..3 -
P - - . ———— - _ - -/ = ., e —
\'” 8. I was, a]ready pract1c1ng most of the concepts s
‘e presented in the -inservice. . 2.000 310 3. - - 8l.2 18.8 - .
%, Having completed the jnservice, I feel it. - .
~should be beneficial to other teachers, . 2.875 3 9 3 1 - 75.0 2?.0 - u9
R I ' . . ! ~ -
’r ! \ %
!
T ‘ = i
_l - -
P A e e—— & - L —




A TABLE 17 - Continued °

2
4 .

.

-

X

Absolute

e  Cumulative

' © Item ’ Mean . . Frequency _ Frequency (%) .
- - . - SA_ A D " SD NR* SA+A  D+SD MR .
10. The inservice meetings were a vaste o( my - v o /V ] . ¢l T
) time, - : - "~ 3.250 - =712 4 - .- 100.0 - )
“ 11. The inservice has provided some He]p to me , ’ ’
. in teaching students of different ability :
ievels in the same cTassroom. 2,813 2 111 2 - 61.2 18.8 -
* 7 12, The inservice has prov1ded some help to me ’ . ) ’
) . in teachmg students of different socio- ) i ;
< economic levels in the same classroom. < 2.688 2 10 1 3 - 75.0 25.0 -
© 13, I would rather have met im a shorter, more ~ :
" .« Concentrated sessicon than one night a week = : - - -
N for six weeks. =t ©3.120 - 5 &4 7 - 31.2 68,8 - )
‘ . T N =16 ’ : :
v , ' -
. ‘ .
g * No Response ’ v - :
. ' h
. . ’ v
‘ ’ : . | §YN
.y ; "~ ;




P 0 ! - L. A . . . .
° ! 5 . L ' » y ‘ L 1\ ‘
. st .
rd . . . . ~ 1) v
e U ' -, w N g
¢ - - ¢ % N 5 " ) R .\ ‘ * - .o~ t.
i 5. . Group Process (Session V) v . : L .
| 4 _* s+ . . 2 -
. 4. Instructional Concepts (S€ssién IV). * ‘ - ‘
. \’? . . '..\ - . ) . . . v \
. . Suggestiony given to improve the inservice. program included: ° . . .
N . ! . { . .
] 1) Fither more time or less material to co'veréén a session. , o P
3 - ' : 7 “ R
e e 2) More examples of real life classroom cituations and discussions
. . of how to deal with them ' , : . e _ : )
° ’ // < .‘ . . .\ * * '
o 3) More group participation  "* . . - = )
v 4) Less-regding N ‘ .
- ‘ . ? X “‘b N
. 5) More up—to—dat‘e’and better quality films e
, 6) *More guest speakers/facﬂ tators ’ 3 . .
° . A 7.)  Should have included new gameé teachmg a1ds, raferegce bebks, o2
e o ) “etc., which could be used in the classroom = .+ : :
. Fa - + .
\ 8) One fac1htator (project staff memberj-should be in the roop at .
~ L} < . . + v . .
. : all times, including when’'materials were being read ‘
. ’ Y * K . r ] - . .
. - 9) Revise some of the transcripts utilized - B .-
? -~ ) -, ‘ )
. - . - .
- - Y f{
2 - -~ 4 L
> ‘ A
b a . .
o - o ) ,» \ s /’\ n
. . g .o ) T T e T - -
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CHAPTER Vo' ‘ : -
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. CONCLYSIONS AND-DISCUSSION - ** .«

- .
* . . - . "Q - '

‘

. ' . ~

. . N . -~ . -, . :
The reported.research was a study to defermine if an inservice for . s

vocational teachers of disadvantaged s®\dents could be developed and -im-

p]ementqg, and if so, what effects ‘such a program would have ‘on the par -
ticipating te :

chers and their respective-Students.’ - 3

s -~

A1l conclusions ‘are based upon “the development, implementation, and -

validation qof an inservice program and the results ebtained from testing

its effect on.participating teachers and their rFespective students. Con- ~

tion
jzati

al and non-vocatjonal.

sequently, results of the statistical géalysis reflect only the popula- -

studied. - However, it is the’opi%,b n of the cesearchers that general-

ons can_be made to. teachers in ogper school settings, -both vocation- -
- a ~ z‘ .

-

The following conélusiqns‘arg based upon aé%ua]’y deve]oping,.re;

fining, implementing andstesting an inservice program for-vocational.
teachers of disadvantaged students. The conclusions arey © <

1.. An inservice program was developed and imp]eméﬁted‘for yocation- .
al education teachers of disadvantaged students in vocational.
programs.” . ; : .

2. The effect of the iqsérvice°pﬁbgram on the behavfbr; a;gitugfs -

N and teaching effectiveness of the participating teachers and>up- -

.- on their respective students was assessed. !

3. A handbook including specifip procedures and materials utilized -
in Xhe inservice program was developed. .

Eight nuil hypotﬁ%ses wére proposed (see Chapter 1) and tested by

y
.

~ ‘means-of-a- Posttest-Only Contro} Group Design, The following conclusions
*are based upon results qpta{héd“frnnrﬁﬂme-pqsties

t instriments.

) . ' . R g ey -
Nul] Hypethesis 1 Rejected. Significant differences in verbal _ Yo

_ teaching behavior were obgerved between vocational teachers \
= who pargicipated in the inservice and vocational teachers
who did’fot participate.

-

L &
.

. Results from the Interaction Analysis’ System indicate that té%phegs
in the experimental™group ask significantly more direct questions {(Cate- -
gory 4) thaa do the ccntrol group teachers wfth respect to content “and/

or cﬁaggﬁoom procedures. Accordingly,.students in the expérimental*group. *

‘spénd .a significandly greater amount of:.time in student #talk initiated by
the: teachérr (Gategory I0) than do the control group studlents. Consistent .
with the above resylts, teachers in the ereﬁimental-group also showed a

.2 ’

\ -
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_— LT BN T, “. ’¢ ¢ - PN ”- ) ",
. . Ttendency w1th scores ‘approaching ,]gr1f1cance (probab111ty 1éss fhdn 10)
5 4 _uw -~ " to accept the feehnq ,ﬁf s=tude'hts (Gategory 1) and to accept and/ov use,
oy ,tudents idens (( ateqo:y 3. *han do the teachers .in .the control aroup.
2 hr“bntrasv scores approaching quan1caneﬂ show” control group teachers
. \’ to ‘spend more tedie answering student ques&ions *(C ategony £Y and control «
. 5. qroup student? to spend-more twme gageﬂ,in:tjrected pvact+¢e or activ- ‘e
) ity (Cateqovy 12)r . .. S n ,‘, . .', -

. -
*\

. 0 .. *Wh11e none ;>\the Category Rat1os (Tab]e’ﬁf are found to he smgnifr- .

L0 t\;‘ cant]y diffesent between the £wo groups,,a*tendency Ry Observed with ," 5
',*\“ scores approaching s1gn1f1cante that the’ expé¥1menta1 *group teachers are
Anore sindirgct. in thejr manner of teachlng (3at10 L, spend a greater pro—
. dbrt( 6n of their t tq] “time W indirect teach1ng éat1o 6), and that a
greatev proportion of the total time of - the experfnenta1 group 1is spent .

) . ifi temcher talk (Ratio 8). .dn tontrast, contrdﬂ group~§tudents fhew a |

- " tendedmy td Spend/a greatar proportron of Lhe1r totaL tmme in sr%entev L,

- . © ’(Ratio 4) thah do. the expérimental grbup '-_ RN S \*Tﬂ -

" . e

In summarys t%ﬁchfrs who part1c1pated in the inservice are found fo o

LA
-

. ’spend a greater- proportion of time id.an 1nd1rett mannér of-teaching and
in tepcher talk in general through the acceptance c¢f student fe511ngs anda *
. .1deas.n/ask1nq mqre direct questions-and by 1n1tﬂdt1ng a greatsr. amount
s of student talk than coatrol-group tearhers R « T
N Null Hypothe51s 2 Unable tb regect. No s1gq}f1cang~d1ffer— S e
. .o ences 1n nonverbal teaching behayior were observed bet- \_,§7 e td
Vet e ween vocational- teachers whd participated in-the inservice ” :
T prograhheqd vocational teachers who did not participite.’ o . v
. 4 VAR ) ‘
* N,* There-are no sjgnificant d1fference§”between the experimental amd . .
control group teachers ip nonterbal teaching behavior as mea<ured, by .Cite- VT

gor1es 12 ‘through.44.1 .of -the Interaét1on Aha]ys1s System  Helever, it ?'J -
, ic 0f interest to note that the contcol group’ teachers “have observatlons ‘
: approaching the s1gn1f1cance level for rJtegory 12 (nonverba}--d1rected
.. practice or activity). Accerdingly, Ratio.d (silence/totdl))is .also ob- .
served t0 be approaching s1gn1f1cance . L T D] v
* - -8 ey
NET Hybothe31s 3 Rejected. 319n1f1cant di fferentes in. af—-- g
. fective perceptians of d1sadvantaqed students’ wer€3ob— < '
"served between wocational teachers who participated in . . . e
> Yhe 1nserv1ce program and vicatiomal teachers who did Y- N
not part1cfnate i e . - X .

N .
.t - . e .

¥h1rteen of «the 28¢items appearing cn the T acher 3urvey are con- v LN

cerned with the- teacher S affectwe perceptwns of d1sadvant‘ageda stuaents
in their class . o L. -
o : o ) 2 . .

/& The 1nserv1ce program appears to have\had a positive eftect.upoﬂ the.

'axper1menta1 group with regards to teachers affective perceptions, e . i
Teachers participating in theinservicesscored more favorably on 9 of the - |

. 13 (69%) affect1vv items. Result; from th1f instrument show the experl- q N

_mental group teachers. to exh1b1t significant differences ip ‘affectives S

C e~ . . . . T
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percepticns of students by indicating ‘that stadents from a low socioeco-
v nomic ‘background generally have. equal learning.capabilities as students
- from hygher pocroeconom1c backgrounds and ‘that they (the tealhers) often:
try to compai-e their own background with that of, their students te f1nd
"a comuop po1nt of 1nterest from which to teach. ‘

- . Aod1t1ona11y, téachersqoho ‘participated 1n the 1nserv1ce proqram in-
“. . ., dicate with scorés approaching significance that students labeled as "Dis-
i ddvantaged" are, not “Just lazy" but have other factors contr1but|ng to
A S thefr problem,

\ . ' A " X v

ku]] Hypothgsts 4‘,Regected A <1gn1f1cant difference-in cogn1-

- - tive perceptiors-of disadvantaged students was ob§erved be+ -
A tween vecational teachers who participatéd in the inservice
.. ) and vocat1ona1 teachers ‘Who did not part1c1pate

~ Fifteen of; the 28 items’ appedring on the Teacher Survey are concern-
ed with the teacher's cognitive perceptions of d1sadvaﬁtaged students in
~ their class. [Again, the-inservice program appears to have had a positive
- .~ effect’ upon the experjmental group with regdrdsatp teachers' cognitive
v penceptlons Teachers participating in ‘the 1nserv1ce scored more favo. -
"ably on 12 of the 15 (80%) ceégnitive items. Spec1cha11y, the experi->
e - 4 -mefital gfoup teaghers indicate with s1gn1f1cant4y higher scores that stu-
. - defits in their«lass from low socioeconomic “backgrounds progress equally
with other students, and with scores approaching sjgnificance, that most
. of theil slower;students are working at capacity. Conversely, the con-
v “trol. group teachers indicate with scores approaching significance that
most of their students are Successfu]ly completing the1r homework assign-
- ments.— .t ' L .
Null. Hypothes1s 5 *Rejected. A sighificant difference was ob-
.served in ctas;room behavior between students of vocation-
al” teachers who panticipated in the inservice program and

2
Y

A ; _~tuden®s of yocational teachers who did not participate.
. AN o
-t * Students in the eXper1menta1 group are f0undvkg spe"d A s1gn1f1cant-

&y greatEr amolnt of Ame «in student talk iriitiated &y the teacher than
. 0 the controi- grou Stu dents, as indicated by Category 10 of the Inter-
" A action Ana]ysxs System. - quever, statistical analysis of "Pypil Behav-

N Qs [Cdtegaries 1-4)+appearing on the Classroom 0bservat1on Record find
) - no 1f1cant d1fferences between the tWO groups.
.. Null Hypgthes1s 6 - Unab]e to reJect No 51gn1f1cant differen-
o7 v, tes in'self comc@pt were obsérved between students of ygca-
T tiondl seaghers who participated in the inservice program
': v\ a and st’dents of vocational teachers who did nat partici- _
" .pate.
) A = There are no 51gn1f1cdht differences observed between the experiment
~ . "~ and tontrel group students in self concept as megsured by the Piers-Harris* ~
Ch1]dren s’ Self Conceg} Stale. . .
© ' .. 63 . . " *




’ .‘! ' Ni11 Hypothesis 7 Rejected. A significdnt differenfe in student

served in perception of cognitive achievement, between stu-

dents of vocatinnal teachers who participated  in the in-

A =3 : servi<e program and students of vocat1ona1 teachers who
T s did not garticipate.

§ ‘ Analysis of the Student Survey show the students of  the exﬁemeéntal
& . group to indicate with significant <cores that they feel they have learned
d - more since the beginning of the treatment period than any other time of
S the school year and that they rece.ve adequate help from the teacher. Ad-
@ - . ditiodally, the experimental group scored, consistently higher (more favor-

able) than the control group on all itenﬁ'of the survey and indicate with
- a score approaching significance sthat the material presented in the Class
. ' was understandable.

« O ¥

’ , “The six individual inservice evaluation surveys were extremely bene-
ey, fic1al to the project staff in receiving imnediate evaluative teedback on
A vach session. The individual surveys also gave the participating teachers

- . the opportunity to express their opinions and reactions to specific seqg-
- -ments of the inservice immediately following their participation in these
A% segments. - The project staff was therefgre able to immediately begin mak-

able reactions to the program. Specifically, more than two-thirds of the
. " participating teachers felt that the inservice had increased-their teach-
s -t dna effectiveness toward all students, and more than three- qJHrters of
T {he teachers indicate. that the inservice had provided help in teaching
‘  students of.different academic and socioeconomic levels in the same class.
) Additionally, both tha modularized materials and the flexible s¢ le for
- - atfend1ng the®ins erv1ce meetings were very popu]ar with the teatWers. -

the follewi-g recommendat1ons

*

- - 1. PreparatiOn for teaching disadvantagéﬁ students éhQ”]d.be‘i”i;ﬁj

O 4 ’ - porated into preservice teacher training programs.

> gttitude toward the teacher was observed between students of
vocational teachers who participated in the inservice progrm:-
;43 ] and students of vocational teachers who did not participate.
e ) N ®
f‘ oy . * The rxperimental group students rate their feachers s1qn1flcantly
} better 1n lotal Rapport (Factor 2) on The Student Evaluation of Teaching-
Aw *} "Additionally, the experimental group scored consistently more favor-
- " ably than the control group on all factors of both SET-1 and SET-II.
SR 4 t Scores approaching significance (probability less than .10) are observed
. for the factors Knowledge/Poised (2) and Lively/lnteresting (3) of thg
wE SLT-1 and for the factor Stimulating Interaction Style (1) of SET-II. ~
f .., . Null Hypothesis 3 Rejected. - Significant differences ..cre ob- \\

P . ing any necessary revisions in the mateirials and in the method of presen-
: » v tation.. The comprehensiv inservice evaluation survey provided addition-
é.'\~@t © »al feedback on the genera -haracteristics of thé overall program. As in-_
“. i .dicated 1n Chapter IV, pdrcicipants in the inservice had generally favor-

a

5?71! : From ob,ervatlons and evaluative resu]ts, the project staff suggest\\\\//)
"
k4




2. Inservice programs, such as the gne reported, should Le¢ made a-
vailable to teachers who did rot receive ration for teach-
ing disadvantaged students in their preségvice training.

3. Iﬁservice sessions should be conducted in such a manner- that
participants can work” together ifh small groups. ‘

4. The materials presented in the reported §tudy are not necessarily
universal. Concepts and program content should meet the needs
of the specific population.

5. wWhen illustrating concepts tﬁrough the use of films, up-to- daté
* films with ¢lassroom situations in a grade level similar to the
part1c1pants should be used, when ,available. w oo

6. Make all ::aterials and presentat1ons available to the partici-
*  pants in written form, but give verbal presentation of those ma-
. ter1als on occas1on

7. Part1c1pants work schedules and persona] t1me should be cons1d—
ered when scheduling the inservice meetings.

8. The féci]itator(sf should make a pbint to check with thuse who
study and complete materials at home for comprehension.

9, Flex1bfﬁ1ty is encouraged. The inservice facilitator(s) should
’ be available to meet with particjpants who miss Y4 beduled
meetings when necessary. . -
. 10. The name given to the inservice shouldlbe enticing and re:
flect its purpose while avoiding labels with negative conotations.

&,
e

In summary, the inservice program appeaf! to have had a definite pos- .
itive effect upon the part1c1pants and their respective students.” Evi-
dence of this is found in the inservice session evaluations completed by

] i the participants apd the posttest instruments administered by the prOJect
- staff members. Where significant differences occurred between the exper1-
¢ mental and control groups, the experimental group was found in each in-
. stance to have scored more favorably toward the expectatiors of the in-
eService program. Where significant -differences were not obseryed, the
experimental group were observed to score more favorably toward the expec-
-tations of the inservice program on a majority of the variables tested.

One important con51derat1on which emerged during the course of the
inservice program is that the vast majority of the teachers participating
- in the inservice were both over 35 years of age and had been teaching for '
several years. As a result of these “two factors, both 1ife attitudes and
} teaching mannerisms are assuhed to be firmly established. Realizing that
«””‘ﬂang standing attitudes and established mannerisms cannot- be expected to
change greatly over a relatively short period of time, it is the consen- :
. sus of the project staff that any observance.of change or utilization of
the concepts presénted (more than by the average teacher) is a mean1ngfu1
- ga1n -
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SAMPLE IDENTIFICATION

»
5 . J
5 - -
- Experimental Group “Control Group
Subject Sex Area Type School Subject Sex Area Type Schpol
1 F B/0 foc. T, F B/0 H.S.
2 F - B/0 . H.S. 2 F DE- H.S.
3 F B/0 H.S. 4 3 F B/0 H.S.
4 F ‘B/0 H.S. ) 4 F B/0 H.S.
5 F B/0 Voc., 5 F HE H.S.
6 F HE H.S. 6 M B/Q Voc.
7 F DE H.S. 7 F HE H.S. -
8 F HE H.S. v 8 F HE o H.S.
9 F 8/0 H.S. 9 F HE H.S.
10 M B/0 Voc. . 40 F B/O Voc.
11 F HE H.S. n M B/0 Voc.,
12 M DE + H.S. 12 F DE Voc.
‘13 F HE ° H.S. ‘13 F B/0 Voc.
14 F . AE Voc. 14 F HE H.S.
15 F HE H.S. 15 F HE ; H.S.
16 F B/0 Voc. 16 F HE . H.S.
, Totals - KEY Totals !
Male = 2 M - Male Male = 2
Female =14 F - Female Female =14
Bus/0ffice . = 8 B/O - Bysiness/Office ) Bus/0ffice =7
Dist. Ed. A= 2 \ “DE - Distributive Education . Dist. Ed. = 2
Home Ec. = 6 HE - Home Economics Home Ec. = 7
H.S. Teachers = 1 H.S. - sHigh School “ H.S. Teachers =11
Voc, School Teachers = .5 Véc. - Vocational School Voc. School Teaehers = ' §
l 'Ry
-{ ¥ o
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CL,
Doris Love
L’I

Phyllis Oglesby

%

1.
Dana Lee Proffitt

Jim Stovall

< Dorothy McCubbin .

Judy Polston

Doris Pruitt

~—.

Martha Talley

*Norman D. Ehresman Director, Center for Career and Vocatidhal Teacher
Educat1on, Western Kentucky University.

CONSULTANTS

i for _ : )

The Development of an In-Service Program For Vocational, Teachers
- of Students With Varying Academic Levels in the Classroom. .

]

Specia] Vocational Program Teachers

Warren Central
SVP Teacher

Warren East
SVP.Teacher

Gamaliel
SVP Teacher

Bowling Green °

SVP Teacher .

Regular Vocational Program Teachers

Prgject Staff

" Barren County

H.E. Teacher

d~Metcalf‘County

D.E. Teacher <«

Warren Central , ",

H.E.

.

Hart County

E

Bus. & Office Teacher -

4

Donald J. Britt, Graduate Ass1stant, Center for Career and-Vocationpal
Teacher Education, Western Kentucky University.

Robert Cobb, Staff Assistant, Center for Career and Vocat1onal Teacher
Educat1on, western Kentucky Un1versity

John F. Hanel,

Keith Politi, Graduate Assistant, Center for Career and Vocationa!l

Teacher Education, Western Kentucky University.

Staff Ass1stant Center for Career and Vocat1onal Teacher
Educat1on,owestern Kentucky University. ’
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l * Project Staff - Continued '
| 4

v Patri;;,ia Richardson$ Graduate Assistant, Center for Career and Voca-
' tional Teacher Education, Western Kentucky University. &~
Betty Robertsop, Staff Assistant, Centefor Career and Vocational
JTeacher Education, Western Kentucky University.

N\, Roger D, Vincent, Staff Assistant, Center for Career and Vocational
TN < ) Teacher Education, Western Kentucky University..
o Kaye Willis, Graduate Assistant, Center for Caréer and Vocational
Teacher Education, Western Kentucky University. § . -
o . =
. )
*Project Director - ‘ . . ¢
‘ -
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s ~ PLANNING CONFERENCE I AGENDA -

. -In-service Program For Teachers of %he, Disadvantaged
) s ) «  Room™404 -
‘ ‘ - College of Education -, o0
Western Kentucky University
November 4, 1975

¢ -,
o 7 3

3

“  4:00P.M. Opening Remarks . Norman D. Ehresman
: . Directgpr, Center
. oL - for Career and Voca-
s e tional Teacher Edu~
i ) . cation - .
’ . - . ‘
4:10 P.M. Introduction of ) vack Hanel
- . Participants . -+ ?roject ‘Staff
# 4:15P.M. Review of Pro- ', - . ' Betty RobertSon
. ject: 3 . Project Staff
" 4:30°P.M. Reaction/Discus- < . ' "
. "~ » sion of Project ‘ Committee Members
'y . P 2 : - - Q
"« 5:00 P.M Dinner. . ’ )
- - I -' ‘

6:00 P.M._ Questions for
: Discussion From : p I
_» Project Staff , ‘ Commit fee Hembers

E i
. 4

)
-4

8:00 P.M. Adjoyrn , ' ’

<
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, Flanning Confercence I °. , P
o “ * \
: / for ,
., - The Dcvelogment of an Ip~Service Program for Vogatlonal ; * .
. - Teathers of Students with Varying Academlc ) .
- . Levela in thé Classroom h . .
) T . November 4, 1975 T - . <
a . ™Y . . N -,
" . . ) - . . ) - 9 ‘
o - ® . hd . 4 . . — . & - .
;- Problem Krcas Identlf ed o ]
.’ v t e s— l' -~ ," ’ F Y - *
¥ 1. Not enough time for teachers to develop instrdc;ional' .
T ) ! materials te meet the needs of students with varying
.. academic levels. . . . > S -
- " : 3 I * - Y
1 - . N B ¢ »’_,/ - . .
. 2.- Teachers need help (teacher or student aidesj to deal ) .
. .- with classes con51st1ng of stuJents w1th varylng L e e
s . ‘ academlc levels. - A e N '

. o - - - o

3. Teachcrs reed more -access to materials and resdurce

; .’ centets. ) - ot .
- s . K . . - , M
1\- 4. Moterials bydéet should be ldkger‘because students at
IOW—academlc,levels cﬁnsume more materials.

. 4

-

N 5.R Low abllltw students in the reguIar classroom become
2 problem and ugually fa11

|

6. ’Low reaglng level may prevent some students from
succeedlng in the reqplar class. ~
- o“ é - 0 .

.
i

. Possible Solutions to ‘the ‘Problcms ’

. .
N L . ° .
¢ -~

1. Courses that offer varied entry level skills should be :
available“to the academically low student.
. ~ . 90 —4 N 4“
2. Teacher's attitude.shou¥d bé. ad]ucted to meet the needs
. . of the stﬁaents (academlcally low as well as academlca ly .

high) .
L) - e + - a
3. " Teachers-should communicaté with academically low students
on thelr’leveluand accept their social behavior. , :
® ’ * 73
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1.

- . .
.

4. .Home visits could help teaghers befter ‘underst nd
Students.wigh_§pecia1nneed%. .. R .

v

5. Teachers shouid be-a "ftiend" to students--yet command .
respect., - ) . ‘ o ’
\\; ! .

6. Teachers shou*d make an effort to develop a close
IElatlonShlp with those students having spec1al needs
(take them on “errahds). S .

- .
; - —

. . %

. - ¢

. -
o R Y

-~
7. The use of rewards help motivate academically 1ow students.

- » L ? . -
8.  Students with special needs shpuld be taught somethlng
uéeful and eablly,COmprehended

* .
- ) L I
v

9. _-The term speC1al education” or "disadvantaged" should
be avoided due to the negatlve connotatlons of such labels.

“

10. Teachers need to get together to share ideas and tech-

nigues on Qeallng with classes that consist of students
with. varylng.acgdemlc levels. ,

- I3 N §
-

Teachers should be aware of what students need and what

1s available from other teachers in the school sO efforts

can b& coordinated

"

12. Communication with special neetl students is the best

form of individualized ‘instruction.
. 1

13- Students should be §rouped—-po way a-class of students.
with varying academic levels can progtress at the same rate,

Thoughts on theyIn—SerVigg, .

° P

. 4 ' .

1. The in-service should not be called a "disadvantaged"-
werkshop.

2. The 1in-service should consist of materials that can be
"~ "used" by teachers. in their classrooms--not just 1deas

and theories. . . °

-

B
e

3. The in-service should consist of a dissemination of

. "tried and true" technlques that the teacher can adopt
for use w1th students of 'varying academic ability’.
‘ 74, .
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-~ ‘. ‘
" 4. 1Input ton¢erning content of “the, in-service should come
) from tecachers with classes consisting of. students

»+ + .operating at various academic levels. : B .
- 1 - ° “w v ® - M +
] . ' - - .
. +
e « ® . e e LA, . ‘ L] . M
PHs¥ible In-Service Content “ . : . .
- - — \ rete h ’ .
h -1, How to establlsh a relatlonshlp and good-communlcatlons

with the’ academlcally low student. ‘ : . ®

2. How to f1nd time to deal with the academlcally low '

. student in a classroom%of varylng level students. ’ .
- .
3.  How to motlvateﬁthe academlcally low students (use of ’
rewards) . . . Y — T
- ] - . e P
4. How'to build self'c0hcept and self image in”the student
who - functlons at a low academic level. . ’

i -

5. How to use resouwces in_the school in teachlng students :
of varying academlc lever———SVP teachers and other teachers.
Y- e
6. llow. to as ess interest and nend of academlcally 1ow
. students tuse of interest tests) : . -

M .
-~ . ’
» } -

s

® 7. How to meet the needs of students at academlcally low ‘
levels (introducing VBIYlWOsJQb skill levels into
vocatlonal courses). .

L -
’ : M .

" N
8. Why group students in the classrgom where varylng academic
1evels exist.

\

F
- °

9. How to group students that are operating-at various ) "

@cademlc levels in the classroom.

S N E]

‘10. How to work w1th the different groups in the regula lass=-
room. . = v . ) .
;" ’

- , : N
Points to Consideg Before the Next Meeting

.

1. What topics should be covered in'the in-service? <

2. How should the content be dlssemlnated—-lecture guest-

speaker,'case study, etc.? T .
: \ ‘ 75 o
\ . : 1.5 . . '
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.. /o, . . K (
. "'+ . 3. How long should the inservice bé?)

. i ; . L
«© " " l

o -What type of incentiyve should be used to attract teachers

. to particlpate 1n the in- serv10e° - v

€
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PLANNING CONFERENCE IT AGENDA

In-Service Program for. Vocational Teachersgof o
Students with Varying Academic Levels in the Classroom ’
_ Room 404 - . o T
: * College of Education oo
/ Western. Kentucky Universi ty v .
) November 18, 1975
4:00 p.m.  Thtroduction of Norman D. Ehresman
‘ * New Consultants . " Project Director
: S Center for Career and |
.o Vocational Teacher
i Education ° .
.4:10 p.m, Questions for Discussion ‘ Committee Members °

- From Project Sgaff

( : .

5:09 p.m, Dinner

t

ED _6:00 p.m.- " Discussion of . Commi ttee Members
‘» - In-Service O - *

Adjourn




Discussion of In-Service

Summary ’ N . ©

P]ann1ng Conference II‘
: for
The Development of an In-Service Program for Vocqt1ona]
Teachers of Students with Var,ing Academic
ieveTs in the Classroom

November 18, 1975 .. \
*

1.

2.

1.

12.

) ’ .

. 4 . @
Teachers can't work with large number of stﬂdentSz-need to group

Methods of droupfng

"A. Observation

B. Tests
. /
Procedure for work1ng with groups--rotat}on and individualized-
“instruction . . . '
Grad1ng criteria for low achievers oo S ’ .
A. Effdgkt - . . e S 1 .
B. Attitude - - - . il i S '

- . . “

Ind1v1dua11zed instruction works. w1th students of vary1ng academic
1evp1<--1f given t ivpe ,
lt11}z1ng teacher s aids or h1gh achievers 4in reaching the 1ow
achiever has been very- successfu| .

g *

Shouldn‘t spend much tijme in in-serviéé on:ﬁdentifying\low achievefé
. N .

Weorkshop should involve:"active" sessions: (part1c1pat1on fndm s

teachers) as opposed to pass1ve 1ecture sessions - R ?
‘Having workshop’ part1c1pants develop materials-for their own. - . "
classroom to.mget specific needs is usually. effective ] C*R\:
Changes in student att1tude and achievement shaqu result from .
an effective workshop .

Changing the th?ngstthat go. into the classroom--wéys of utilizing ‘ i
materials--will change students 7

Positive, affective climate will produce cogniti&é achievement
and better attitude on the part of students

- * v
.

% <
o

: : 8 o . -
. - 1.. :

2 ‘ 1




13. Teacher courtesy'hefps student improve self concept

14. Expenses Sheuld be paid.for teachers-who par;icipage in the
in-service : " .
15. Teachers do things in the classroom that they are unaware of doing

- 4

16. Téachers want materials that actually work and can Ye pyt into
' practice~-effeqtively ’

-*

& o

.

17. Giving'studenis‘objectives tets students know whcre they/;a:aen' going
18. Positive self concept, cognitive gain, and student interaction qré'
' desirable outcomes_ . ) " \

£

- 19. A basic structure must exist in the classroom--téacher should be’ -
. systematic. * - . ‘ )
20. Teacher attitudes toward students and interaction with students .are
mosg important ‘ !
21. Materials lend themselves to opening the communication barrier -
between student and teacher v

22, Teacher expectation of students shoutd be realistic in regard
to achievement tevel”™ ‘ o -

23." Teachers should "try out" techniques in the classroom that were : "
: learned in-the in-service to get im.adiate feedback on the success ° ¥

of such methods--feedback could be“shared with ether in-service .
participants : )

24. In-service.content shbuld not e concentrated on theory, behavioral

- objectives, etc. ; ..

25. Ten weeks should be the minimunt length of time for the in-service--
longer duration with shérter hours '

26. Obtion for éb]lege credit should be avajlable

27. Mileage should be paid for-teachers participating in the inwsérvice

L

i <

_Possible In-Service Content Outline

. : . Teacher Attitudes and Interaction Toward Student

A. Teacher Expectations--whag the teacher really expects from the
students. Altering expectations and setting objectives that are

- realistic for individual students will bring about changes in .
student behavior. ¢

£




-
«

B. <TClassroon Management .
1. Grouping (physical] =~ - -
2. -Grading
3. Individualized learnipg

C. Verbal and Nonverbal Communications

S

D. Téaching Skills (practical and specific)

o
‘.
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'AGENDA

FOR -

-

Lo .. AN IN-SERVICE FOR VOCATIONAL TEACHERS
. OF STUDENTS WITH VARYNG ACADEMIE LEVELS
. INTHE CLASSROOM

Center for Career and Vocational Teacher Educatien
Room 404 - College of [ducatien
Hestern Kentucky University
— B . . . @,"

- . - #

~

. March 8,71976  6-9 p.m.

1. Gregtings and Introductions /

E 3

. 2. Six-ueek Program Outline E

A. March 4 - Classroom Interaction
. March 11 - Classroom Management
C. HMarch .18 - Teacher kanguage

D. March 25 - Group Process

L. April 1 - Instructional Concepts
F. April 8 - Modéls of Teaching

P

3. Cluassroom {Student/Teacher) Behavior

A, Explanation of film series : .
B. Aggressive Behavior Exercise o

4. Classroom Interaction
A, Using Student Ideas. :
B. Lesson Organization .
C. Praise and Corrective Feedback -
B. Questioning

- 5. Session Evaluation




.«

1.

March 25, 1376 6-9 p.m,

Classrpom {Student/Teacher) Behavior

A,
B.

C.
D.

Sess

1

s

March 11, 1976° 6-9 p.m. - E

v £¥assroom (Student/Teacher)‘Behévior
A. Review of Aggressive Behavior
B. Withdrawal Behavior Exercise

2. C]assroom-Management N

-‘ - - o

. Ab Group Alerting. '

B. Learner Accountability
C. Transitions -
D. \ithitness

3. Session Evaluation

March 18, 1970 6-9 p.m.. .

1. Classroom (Student/Teacher) Behavior
A. Review of Withdrawal Behavior
B. Supportive Behavior Cxercise

.. 2. Teacher Language

A. Clarity
B. EBuphasis o ]
C. Encouraygement o,
0. Extension
{. Feedback
F. Organization

3. Sess

1on Evaluation

*

Review of Supportive Behavior
Reciprocating Behavior Exercise

Group Prpcéss )
A, Sﬁgng of Group” Growth

B.

Task Roles
Unifying Roleg

. Anti-group.Roles

ion Evaluation

Y

o



April 1, 1976. 69" p.m,
1. Classroom (Stqdent/Teacher) Behavior

. A. Review of Reciprocating Behavior
’ B. Closing Behavior Exercise :

2. Instructional Concepts

Conceptualizing the Process of. Instruction

Verbal Interaction in the Cognitive Dimension
Organlz1ng Facts to Teach Hean1ngfu1 Re]at1onsh1ps
fair Verbal Behavior,

Learners and thelr Characteristics

Mmoo oo >
e ‘e e e e

3. Session Lvaluation
‘Xprﬂ & 1976 ., 6-9 p.m, .
. 1. C]assroo@ (Student/Tea?h%:) Behavior

A. Review of Closing Behzvior 1
2. ﬁoécls of Teaching

A.  Guest Fac%litatcr

3. Session/Program Lvaluation

3 ta
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(Optional) Hame

[N-SERVICE SESSION EVALUATION
CLASSROOM INTERACTIQON - MARCH 4, 1976

. s . - . ,

. BIRECTIONS: Please read each statement and c1rcse the response that best
: ; describes how you feel about the statement. Your answer will
“tell us if you STRONGLY AGREE (SA), AGRLE (A) DISAGREE (D),

14

: ' - or STRONGLY DISAGREE (SD). .
Nggressive Leiravior [xercise o . ) ' y 7
“1. The film was heipful in understanding this concept. JSA A D SD
- 2. The wnrkbook act1v1t1es furthered my understanding _ 4
"+ of this concept. SA A - D 5 SD
3. Hork1nq in g-small group was beneficial for com- . )
! pl etlng Lhe workbook activities. " SA A D SD
. 4. From this session on aégrpss1ve behavior I feel 1 ’ L .
better understand this concept and how to Jed with .
. 1t in the classroom. . SA A ? SD
’ USIng Stutlent I[deas _ ( S . .
‘5; The introductory materials were understandah’e. i SA A D SD .

6. The transcrlpt utilized was adequate for illustrating
the puints and concepts .of thlS c]assroom Jprocedure. - SA - A D SD ¢

7. The class discussion was beneficial to my under- . : ;
.standing of this process. SA. A D SO -

Lesson Organizatione

- . . Kl N

. 8, fﬁb'dntroductory materials were understandable. ‘ \\\ SA A D s
© 9. The Imndout listing components of Lesson Organization BN

c]@uv?y identified and explained each of the compo- . - 2

nents. SA A D Sh

10, I found the group work of classifying teacher
] Statements beneficial in understanding this concept. SA A ) SD

11, The class discussion aided in furthering my under-
standing of this concept. SA A D Sb




.

Praise and Corrective feedback

. £

18,

n

The introductory materials were undprétandab]ef

The handout listing various component§ of questioning
clcar]y identified and explained each of .the cate-
. gories,

Horking on the transcr1pt in small groups facili- .

in small groups helped

IS

_— , °

12.

iy,  Completing Lhe won ksheels
I comprehending this cuncepl

14, The class discussion aided in furthering uw
understanding of this concept.

Questioning ’

15.  The introductory materia]s’nere unders tandable,

16.

tated identifying and understand1ng questioning

techn1que

-
. ~
—

The class dlscussaon aided in’ furtherlng my

General

20.

21.

‘unde*standlng of thrs concept.,

Hill knowiedge of the concepts conveyed in th1s session alter your teachlng

performance, and if so,

-

Which,
c]a,s»oom interaction?

how?

Il

87

130

¥

4

A

if any, of the concepts presented will benefit you in achieving better

SD

SD

SD

SD

5D




2. Nh‘xg,\'if any, me erials or ideas should be deleted?

oo ‘ .- -
’ PR -
-
.,

. <
23. Uhat 1f any, materials or ideas should be added? -

o~

Q. - 2
° . .
d - —

24, On a scdle of one (poer) to five (great), how would you rate the value of the

.

interaction and in meeting your particular teaching needs? ) ‘ o

- o

a .

ERIC R | ’

Aruitoxt provided by Eic:

information presented-in this session with respect to achrev1ng better classroom .




. L]
¥

’ . or STRONGLY DISAGREE (SD).

Withdrawad Behavior Exercise -

.

" 2. The workbook activities furthered my understanding
" of this concept. :

3. ‘quking in a small group was beneficial for com-
- pleting the workbook activities. :

4. From this session dn withdrawal behavior I feel I,
« it in the classroom. " o Y e

Posi tive .Reinforcement ;

5. The intéoductory nfaterials prov%de a concise,
"-adequate expTanation of the theory behind thi’s
concept.

6. The facilitator presentations of the various tech-
niques involved ih "this concept were beneficial .

. In my understanding of how positive reinforcgment

- can be used in achieVing better classroom manage-
© ment, - .

*

?

,Group Alerting, e

7. The éxp}hnatidh.of Group Alerting was helpful in
. understanding and ¢larifying ‘this concept. )

-8, The trdnscript utilized was beneficial in iliuse
trating the three teacher behaviors involved in

this concept.

9. The class discussion was beneficial to my under-
standing of this process.

g9

s (Optional) Name

1. The film was helpful in understanding this concept.

better understand this. concept and how to deal with

IN-SERVICE SESSION EVALUATION .
CLASSROOM MANAGEMENT - MARCH 11, 1976

SA
SA

SA

sh

SA

SA

SA

SA

SA

©

DIRECTIONSS P]ease'read each statement and circle the responge that best
< describes how ;ou feel.about the statement.

Your answer will

- tell us if you STRONGLY AGREE (SA), AGREE (A), DISAGREE (D),




The explanat1on of Ledrner Accountabi 1ity
clearly identified the concept and the
behaviors involved. . SA A "D SD

ll,' [ found the group work of identifying teacher -
‘behaviors involved im Learner Accountability- ) :

- beneficial in understand1ng this ¢oncept: °, . SA A D SD
. 4

12, The class discussion aided-in further1ng my under-

_standing of this concept : SA -.A .D - SD
Transitions ‘ A . v
__The explanation of Trans1t1ons and the -teacher . R =

‘beRaviors_involved was helpful in my under- .. .
standing of this concept. . . - SA A D. - SD

\\

14, The. role play1ng'exercxse was Benef1c1a1 in illus- o
“. trating the appTlication of thws concept‘Tn the -

classroom, . . SA A D - SD
~ i . B
Wi thi tness o _ " .
. ( e B E]
15, The explanat1on of w1th1tness and thg®teacher . s e
: behaviors involved was helpful in my under- St "
7 standfng of this concept. .. , : SA - A :D SD
16. Working an’ the classroom situations in small groups y .
facilitated 1dent1fy1ng and understanding be- ) )
~ haviors involved in this concept, SA A- D SD
17. The class ¥iscussion aided in further1ng my- under-
standwng of this concept.. ¢ SA A D = SD
® - * . "~
s ’ 1 * “ ’ S
General ~ . : p

18, Will knowledgg of the concepts conveyed in th1s session alter your teach1ng
perfonnance, and i'f so, how? .

. 5 t . s
S
o . \
- ¢ N )
Y o
90‘ »
n‘ -
133 .




Which, vf any, of the concepts presented will benefit you .u achieving better .
classroom management? :

a

‘Nhat, if any, materials or ideas should be deleted?

P

What, if any, matcrials or ideas should be added?

*

On a scale of one (poor) to five (great), how would you rate the value of the
information presented in this session with respect to achieving better~<classroom
management and in meeting your particular teaching needs?




I
r

- . - . (thioha?}‘kame

IN-SERVICE SESSION EVALUATION
TEACHER LANGUAGE - MARCH 18, 1976

4

DIRECTIONS: Please read each statement ard circle the response that best
describes how you feel about. the statement. Your answer wili
tell us if you STRONGLY AGREE (SA), AGREE (A), DISAGREE (D),

" or STRONGLY DISAGREE (SD). - ,

Supporting Behavior [xercise

1. The film was helpful*in understanding this concept., SA A D SD

2. The workbook activities furthered my understanding
of this concept. 7 SA A . D SD
3. Workirg in a small group was beneficial for com-
pleting the wérkbook activities. SA A D SD

4. From ths session on supporting behavior 1 feel ]
better understand this concept and how to deal with

Tt in the classroom. : SA T A Do SD °
Clarity
5. The explanation of Clarity was helpful in under- .

standing and clarifying this concept. SA A D SD

6. The transcript utilized was beneficial in illus-
trating the three teacher behaviors involved in
this concept, SA A D 5D

7. The class discussion {(reviewing transéript) was
beneficial to my understanding of this process. SA A )] SD

Organization

8. The explanation of Organization clearly identified
the concept and the behaviors involved. y SA A D SD

9. The role playing exercise (or development/
identification of teacher statements) was beneficial
in illustrating the application of this concept in
the classroom. “SA A D SD

92

130




[ﬂxghas 1'5

10.  The explanation of Lmphasis and the teacher
behaviors involved was helpful in my understanding
of this concept, SA A D SD

11 The role playing exercise (or development/ . '“
identification of teacher statements) was beneficial '
in illustrating the application of this concept in

the classroom. . SA A D SD
Feedback "
12. The explanation of Feedback and the teacher - *

behaviors involved was helpful.in my understanding ‘ T T ‘
. of this concept, ’ SA A D SD :

13. " The role playing exercise (or development/
" 1dentification of teacher statements) was beneficial
" in illustrating the application of this ¢encept in
“the -classroom, K ’ SA A D 5D

General , -

14, Group presentations of the concepts to the class was .
~ an effective wethod of learning. "~ SA A D

S
Comments : ; . /

< ®

15. Will knowledge of the concepts conveyed in(this session alter your teaching
performance, and if so, how? ! :

93¢

Q ‘ l(‘}() \ ’




16. Which, if any, of the concepts presented will benefit you in achieving better
" classroom management? :

Ners
Al

"17.  What, 1f any, materials or ideas should be deleted?

,

A
]

18. What, if any, materials or ideas should be added?

Fe

| 9. On ascale of one (poor) to five (great), how would you rate the value of the
information presented in this session with respect to achieving better classroom
management and in meeting your particular teaching needs?

0. Please give any additiona! comments you would like to inake.

-
.
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(Optional) Name

IN-SERVICE SESSION EVALUATION ( o
LNSTRUCTIONAL CONCEPTS - MARCH 25, 1976

DIRCCTIONS: P]eaiibrggd/éach statement ané circle the response that best

des 6s how you feel about the statement. Your answer will
€11 us if you STRONGLY AGREE (SA), AGREE (A), DISAGREE (D),
2 or, STRONGLY DISAGREE (SD).

<@

Reciprocatingipehq!ipr [xercise - SR
1. The f1lin was helpful n understanding this concept. SA A D SD
2. "The workbook act1v1t1es furthered my understand1ng of :
this concept. : - SA - A D SD
3. Working n a small group was beneficial for completing .
. the workbook activities. e SA A D SD
4. . From this session on reciprocating behavior 1 feel 1 ¢
L:tter understand this concept and how to utilize it -
o Tﬁ the cldssroom ~ SA LA D SD

Conceptua]1z1ng the Process of Instruction

5. The introductory materials clearly explained Concep-

tualizing the Process of Instruction.. - " SA A D SD

" 6. The filus utilized were beneficial in illustrating
the -principle underlying this concept. SA A D SD
7. Group work was helpful in understanding this concept. SA A D sD

8. Thc model building exercise was bgnETﬁc1a1 to my
understanding of this concept. SA A D Sh

9.  Class discussion of this concept facilitated under-
standing of Conceptualizing the Process of Instruction. SA A D SD

Verbal Interaction in The Cognitive Dimension
T

10. The 1ntroductouy materials clearly explained Verbal

Interaction in the Cognitive Dimension SA A D SD
11. Use of Macdonald-Zaret Matrix along with the trans-
cripts were beneficial in illustrating this concept. SA A D SD
95
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12. Class discussion (reviewing transcript) was helpful ‘ : !
in understanding this concept. ) SA A D SD

Organizing lacts to Teadh Meaningful Relationships

13. The introductory materials clearly explained Organi- o
2ing Facts to leach Meaningful Retationships. SA A D SD

14. “Handouts on- Concept Teaching were beneficial ‘to my ]
understanding of this process. SA. A D~ SD

15. .The transcript utilized was beneficial in il1lus-

?

trating this concept. . ) - SA A D SD ’
16. Class discussign (reviewing transcript) wa. hefpful e T,
+ in facilitating my understanding of Organizing - i -
Facts to Teach ieaningful Relationships. SA A D Sp

17, Will knoﬁ]edde‘of the concepts conveyed in this session alter your teaching per-
formance, and if so, how? !

»
- .
- .

18. Which, if any, of the concepts présented will benefit you in the classroom?

yd
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21. On a scale of one (poor) to five (great),

) .

19. What, if any, materials or ideas should be deleted?

<

s

20.. 'What, 1t any, materials or ideas should be added?

o

how would you rate the value of the

information presented in this sesSion with respect to meeting your particular
teaching needs? : 5

2. Please give any additional comments you would like to make.

97
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(Optional) Name

. IN-SERVICE SESSION EVALUATION : .

GROUP PROCESS - APRIL 1, 1976 - . VT .
. DIRECTIONS: Please read each statement and circle the response that best . {_,_

describes how you feel about the statement, Your answer will
tell us if you STRONGLY AGREE (SA), AGREE (A), DISAGREE (D), ‘
or STRONGLY DISAGREE (SD). .. ’

»

Closing Behavior-Exercise ; ' : . !

1. The film was helpful in understanding this concept. SA A D SD.
2. The workbook activities furthered my understanding of o
» this conce§t. T SA A D SD
-
‘3. Working in a small group was beneficial for completing .
the workbook activities, . A - SA A D SD
4. From this session on closing behavior:1 feel
© -1 better understand this concept and how to deal )
. with it in the classroom. . . . SA A D SD
Anti-Group Roles ' N ‘
5. The introductory materials clearly explained Anti- ‘ \
Group behaviors. . o SA A -D SD N
v. The film utilized was beneficial in illustrating ﬂ
these behaviors, SA - A D SD ;
7. The class discussion facilitated understanding and '
how to deal with these behaviors. SA A D SD
Task Roles ’
8. The introductory materials clearly explained task
" oriented behaviors. SA A D SD
9. The transcript utilized was beneficial in illus- .
trating these behaviors, SA A D - SD
1. (lass discussion (reviewing transcript) was heIpful
in understanding these behaviors, . SA A D S0
98



Unifying Roles -

ll.i The introductory materials c]early explained )
unifying behaviors. SA A D~ SD

12, The transcript utilized was beneficial in illus- v
: trating, these behaviors. SA A . D -SD
13. "Class discussion (reviewing transcript) was help-_

ful 1n facilitating my understanding of I'nifying 3

Roles. SA A D . SD

Stages of Group -Growth .

14. The introductory materials clearly explained the
Stages of Gioup® Growth. _SA A D SD

15. The film utilized was benef1c1a1 in 111ustrat1ng .
these behaviors. SA A D. SD

16. \;;;_élass discussion facilitated understanding
and dealing with these stages. SA A D SD

17. w111 knowledge of the concepts conveyed in this session alter your teach1ng per-
formance, and if so, how?

13, Which, if ‘any, of the concepts pﬁésented wi-ll benefit you in the classroom?

-
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19, What,.if any, materials or ideas should be deleted?

\l

e

On a scale of one (poor) to five (great), how would you rate the value of the

information presented in this session with respect to meeting your particular
teaching needs? .

2.

v

o
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(Optional) Name

IN-SERVICE SESSION EVALUATION
_ ROLE PLAYING - April 8, 1976

[,

DIRECTIONS: Please reaé each statement and circle the response that best
describes hpw you feel about the statement. Your answer will
tell us-if you STRONGLY AGREE (SA), AGREE (A) DISAGREE (D),
. - or STRONGLY pISAGREE (Sp).

The theory of ole playing was clearly and '

adequately explained. } . SA " A D SD
I understand the nine stepsi(wanm up fhe group,

select participants, etc.) dof role playing activity. SA A D Q-
I understand the roig\ f the‘teacher in a role . .. y
playing activity. 2 SA A D SD

The presentation of the 1% critical teaching skills
promoted a better ugdersta 1n§ of how to conduct a

role playing exercise. A ‘ . SA A 8  sp
\ . - .
Experiencing a-role playing activity furthered my ,
understanding of this concept. SA A D SD
I enjoyed the method of presenting this concept. SA A D SD
I would have occassion to use role playing in my .
classes. . . SA A D SD
I feel role playing could be a valuable learning ' :
activity for vocat1onal students. "SA . A D SD
Facilitating a role playing act1v1ty in my classes
would help me to better know and understand my .
students. ' . SA A D SD

On a scale of one (poor) to five (great), how would

you rate the value of the information presented in '
this session with respect to meeting your particular ’
teaching needs.

Please give any additional comments you wau‘d like
to make. ’
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DIRECT {ONS:

-

EVALUATION OF

AN- IN-SERVICE FOR VOCATIONAL TEACHERS
OF STUDENTS WITH VARYING ACADEMIC
" LEVELS IN THE CLASSROOM

Please read each statement (statemggts 1-13) and ©
circle the response that best desérfibes how you feel

;about the statement. Your answer will tell us if

you STRONGLY AGREE (SA), AGREE (A), DISAGREE (D), or
STRONGLY DISAGREE {sD) . Please give your perSOnal/
professional opinion in response to statements 14
and.15, .

»
rd

1. Participating in the in-service increased
my effectiveness as a teacher. SA A D SD

to
.

The in-service mectings here‘boring. SA A D SD

i
/

3. I liked having the materials presented
in modularized form. , SA A D SD

4. 1, liked the flex1ble .schedule of the .

in- serv1ce SA , A, D SD .~
a N - * Ty g
5. I liked having a personal ¢opy of all L ,;J
the materials presented. . " SNT A D SD
6. I will probably make usc or recfer to ) ' .
some part(s) of these materials in the _
future. : , SA A D SD
7. T have alfcady tried to put into. prac-
tice some of the concepts presented in
the in-service. . " SA A D SD
8. I was alrecady practicing inost of -the )
concepts presented in the in-service. SA A. D SD
9. lilaving completed the in-service, I
feel it would be beneficial to other .
teachersy. . SA A D SD
10. The in-service meetings were a waste R :
of my time. . SA A D - 8D
\ - -
102
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(] - T - - . .
- . I} s ‘ - . 0
- °©
‘b 3 L4 . . .
11. “ The in-scrvice-has provided some help . . L, . '
_to me in teaching studehts of different o S ’
ablllty levels in the same classroom. N SA A D - SD
12. The in-service has provided some help S, : - . _ \,—
to me in Lnachlng students, of different A o .. Iz
socio- QLOnOH\lC level’ 1n/ thc same class-"" cL e, Co
A + room. (- / SA A D sb ~ °
. . ) ¢ .
\\ 13, - 1 would rather have met in a shorter, . )
> . more concentrated sessién than one g T . a8 T
. - night a week for s;,x_%eeks’\ ' . SA" A "D SD, N
P ¢ ' .
. 14. Rank.the'six in- SGI‘\Z.’LC@ sessx‘ons f£rom. most va/Iuable to least 7
valugble to you &s.,a teacher. ‘o . <
s 2 H . . R . . R . . ¢ 1
1. . Ot - . (mast v3luable) .
R T . . L. * P - Q—
i Jq " 3- . N . < .' . ‘.
1 ! k ) . l~ e ' —i': 1
e 4. ¢ ' ~ v . v a9 '.'
- - 5 0 ’
. . . .
- R O - (least valuable) . Lt
M +
¢, . M . . -
. . ~ i . ) .
- ’ ~ +
15. List .m} suggestlons yous feel would improve the in-service .
L program. - . -
: : ‘ N
o < / v
. » . Y \ ] s
>
- - ~ :\f . 1 > N + 4
? - +
! IR
o . % e . - )
N .
- . : 4
™ .
Ve
) ¢ 103 ‘ . . . e
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Interaction Analysis Sjstem Categories

Category ' { Description
. H Teacher Accepts Student Fgelings
- ¢ ‘ ‘ Teacher Praises or Encourages Students
T3 ‘ Co ' Teacher Accepts or Uses Student Ideas” ' . v
4 ' Teacher Asks Direct Recall Question \
4,1 ‘ Teacher A;ks Probing Question .
- 4,2 ) . ‘Teacher Asks_Higher Order Question -
5 . Teacher Answers Student Guestion
o Teacher Lecture - Content
6.1 s Teacher Lecture - Non content
: 7 Teacher Gives Corrective Feedback
8 Teacher Gives Directibns
9 Teacher Criticizes or Justifies Authority
10 Student Talk Initiated By Teacher
10.1 7 Studentg Initiated Talk
N Student Question
- 2. \@irected Practice or Acfivit&
13 ; éamonstration .
14 i Con;tructive Silence
' \‘ 14,1 Non-comstructive Silence or Confusion
L Categor.,es 1-9: . ‘teacher Taik . '
\ ‘ Categories 10-11: Student Talk

v Categories 12-14.1: Nonverbal



APPENDIX G

COR RECORDING SHEET AND GLOSSARY
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FIGURE 2

)

Classroom Observation Record

1

’9-22-51

|

Teacher Chaéactcrlstics Study

. Class or

lvdiher No. Sex Subject bDate.
I . School Time Observer
T BEMAVIOR . - RKS
-1, A;;d(hn'tlc 2 4 5 ¢ N Alert oo
J 2.7 Obstructive < 4 5 6 N vResponstble
1. /l‘ntvx tain 2 4 5 6 N Confident
+.  Dependent J @ 5 6 N Initiating
TFAQIFR BEHAVIUR
P.l"(lul‘ 2 4 5 6 N Fair
’ b Aulocratic 2 4 5 6 N Democratic
7. bt 2 b 5 6. N Responaive )
H. Rudtricted ? 4 5 6 N Und;rstandlng
4 deﬂN K 4 5 6 N Kindly
Pr. bal! N 4095 6 N Stimulating
| i ,(vrvnlzpvd, 2 “« % 6 N Original N
i Apat ety N a h 6 N Alert
1 Liimpre aqtve ! w otk N Attractive
[N Eoading ’ 4 h 6 N Respongible
14 Frrat « ! ;l 5 6 i Steady
e Feo vl N “o5 b N Pulsed
b7 Locortan ' Yob ok Ki Contident
! [ RN RO N 4 5 K N Systematfc
to T tosabt O N Adaptable
IR ER R } oY% b N Optimisntic
tl\ ST ' G5 6 ] Inteyrated
, ‘v’.n\r\'u 2 4 9 b N Broad
/ 107
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GLUSSARY

(1 be used with classroom observation tecord,) -

Pupil Behawviors

fo-Abortefupi | sahavior

Apitietae o

b, Ty tie o,
doo Roerod-a gy,
oo betor ant g oacty st hlf-heartedly,
'R Neot e,
5. e con wandeg L,
A
", Fow tn Letting undor Wiy.
Shutiuct v -Rcap n b Puptt B hiivior
. Cotrucin o
O R T oLt and opr to (e jcher. -
. e oty demanding attont ton, .
oatan oy -
Yo 0L tinata catlon,
Ge Rotanal te prrtieapar, '
e uarrc b 0 vt an ., .
oo b ad o neaescatbong and/or tattling,
LT ans pated
CETUL- O e nr Fupi b hoveror
e ton
b, [ SR trn, anware,
P te U aand,
‘ AL, o IR S L
. L R T N T habits,
AN U, b,
L Tepoa AT S R L
' He 1t gat g, Footaorooring, spocdh,
B Tty Do ae oy
AL
! T (PR RURTE S A plecrt shitocton,,
Wb it e we g things
[ T
' ot R R I R IR AN
calue vy

Pead oy e

Aruitoxt provided by Eic:

1.

3.
4,
9.

€.

7.

L.

+

i,
.
-

o.

i,

$e
4.
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Seem

Vislunt e

1k

Annume 1o sponstogr brties witaout

Alert '

Appear anxious to recite and participate,

Watch teacher atténtively,

Work concentratedly,.

Seem Lo respond cargerly. ’

Prompt and ready to take PArt in adtivities
when they begin,

Responsihle . .

Courteous, operat yve,
othor and with teachor,

Complete use ipnment s without ¢ mplasniny
unhappine., ., .

Controlled vorees,

Recerved hylp and criticiom

fricodly with cach

dttentively,

Asked for help when needed,

Orderly withoyt
teacher,
Prepared,

snceific dircctions from

Contidant ’
e nt

ARXLOUS Lo try new problem. o actyy-
1ieg, -

L Undicturbed by mistakes,
Volunteoer
Enter
/\P;n.n‘ re laas o,

Speak with assurance,

t oy
frect,

tecale,

Into actyvitae .,

. Tortiat v

vde anand

SUpsyestion.,
eowed e sourcatatng e,

o 1l wy THing, by,

CV IS,

[—y
(o1 ]
[




. . .
Figure (¢t 1y

-
. ) ) Ieacdior Behaviors ‘ )
t «
-, oo Purtrac-t g Teadher Botirvjor ‘ . .
Y ‘\\ - ) .
‘ Putial Fag : |
5 .
. cperdie taishted a puprl, . Lo Treated all pupils approsamately equallv.,
e otorre ted 7 owritticrtod certann puptils JooIn dase of controversy pupt! altowed to
Topoatoaly, ) explain lus «<ide, .
R .o Repeatedly gave a paprl special advan- S 3. Dastribuped attention to many pupils,
1o ) 4. Rotated leadership impartially, .
o Lave mostagttention to one or a few 5. Based ritecrism or prarse cn faltual ovi-
paps L, dence, net bearsay.
’\ st bombcjudaoc {(facorable or un-
(I L\1Mv) tewards soume soaial, ra-
' crri, o relngeous progps, : A
G Esproesas sucpraron of motives of g . .
poap.t . - o
- ” * 1]
o, Aa o Lt atyie teac wir Bohavior .
Aulocratie ’ . umocratisg B
o bebbe papa by vadh stop to take., L. Guided pupide withogt berdg aandatorv,
JoooIntoloraer of papils ' adeas, 2. Exchanged adeas with pupils,
oo Mandat oy o nivieng directions ) ordets Yoo Encouraged (asked for) pupi! opinion.
t b emoved at o, 4. Encouraged pupils to make own decisions,
so detereap od o capr e alth g therr 5. Entered into adtivetse o with sat domination.
G was rolooant, -
e AbwaLn Crrectod tatner than partici- -
y gt d . .
Fooonl ke s Teraner Behavior
! Stadt o anr el an s Latyens with Lo Approachablc tall pupile,
- tep e JooParitapites an clas. adtaivity,
oot s b b om o chas a vty fo Respendad to torconable roquegts and or
Yoot nhocoonatm b puprie, questions,
W Betare et savecs matter oonl, cone 4 Speaks te pupt . as cquals, :
: v onp o e per e agnored. S Lemmends ot fort,
Foteree b 0 raprl oas thrs cnntd” oor b GLlves enceutagament.
ta cla,t : 7. Recognived andividual didferences,
.
- . . '
- oot -t adc et antia, | oachor M havion " ..
c_ oty d iderstCimding
e Cob el g acomplish- o be showed awareness of a pupr 1’y personal
wart ot pars b D Concerrn Jor per - emot tanal preblows and needs.
[ I - o Was telerant ot error on o part of papal .
oot et et i Wi the g pupa s oo Patient withoa pupil besend ordinary Limite
st [EEE T BT slopiationce,
T Eotaent noaly o oy poad g . showed what appaared to be sincere wympathy
TR S with a puprle’ viewpornt.,
LR pateent sath o opapal, ]09
-
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parsn-sandt o Teacier Bohvaivaor

Hitsh

. .

I Hypercritical, tavlt-tinding.
A Crns*».

J.oooDepreciated papilty

[SRY S S
il rts, was

FETIE SR TR I AN

€
v o lde avrcat dheeal
o b ost tomper
' Laod throat s,

Percitoed puptls to Diush at mistakes

atocthers,

vutl-camulating Teachor Bohavior

pull %

1. Ulointeresting, moanatoneuy explanations,

. Assigmnents, provide little or no
nctivata o0,

S, tarls o provide challenge.

4. Lavk of animation.

So Fairled to ciprtaty e

t. Pedaint,

.o tacke enthusiasm, borod actang.

an pupiloantercests.

hotiny, N

~tote et pod-onginal Teacher Behavior

atere otyped
.

1. Cwed routine proccdures without varia-

* ' tn. .

2. W uld not depart from procedure to take
advantage of a relevant question or
vetuafln.

o FPrieenrat o scemed unimaginative.

wy Nt rescurcotul oan answering questions

r pr.viding explanations.

dpathetic-V.ar® Teachetr Bohavior

Apathatre

1. seored s ot less,
enthustdsm,

2o avemid borod by puptle,

L. Passive an oresponse te pupils.

languid, lacked

LIS -'Ht('ii p!rng(upl(‘d.

S, Attentin soomed to wander.,

et b1 Jhalr mo t of time, took nn
beae part o1 class actaivities.

-

10

Kindly'
@
Goes out of way to be pleasant and 't ¢
help pupils. fricndls. "
Give a pupil a descerved compliment,
Found poed Chings 1. puptls to call atten-
tion te,
sceemed to show
persendal probiem,
Showed affecttor without betng demenstra-.
tive, o

cinere cencern for g pupel e

Mscngaged selt trom a pupil witheat blunt-
ness. .
Stimulatng

Highly 1ntgresting presentation, gets and
holds attention without.being flasn..

Clever and witty, though not smart-aledky .or
wise-cracking.

Enthusiastic, ammated.

Assipnmments challenging.

Took advanfage of pupil (nterests.

Brought lesson sdecessfully te a climan,

Scemed to provoke thinking,

Original
Used what sccmed to be original and v la-
tively unique devices to aid rnstruction,
Tried new materigls, of methods, .
Svemed imagiuative and able tn develep
presentation arcund a question or situa-
tion, B
Resourceful in answerirq question, had many
pertioent {llustrations available.

Alert

Appeared buoyant, wide-awake; c¢nthusiastic
about activity of the moment,

Kept constructaively busw.

Gdve attention to, and scemed interested
in, what was going on 1n class.

Prompt to “pick up” class when pupils’ at-
th:ion showed cxgns'n( lagging.
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Firure (0 atiuacd)
2. .
|
Ly, Uniapressave sAttiactive Teacher Behavaor
s .
. . Unsmpressive
\ 1o Untidy v sloppily dressed. -
o 2o Inappropriate dy dreossedy
vo. o rah colorless
. e Posture and bearing unattractive.
! O. 0 Possew od distractony porsanal habits,,
oo 2edho b anauible spocch, imited
. captes aen, diaagiecable vorce tone,
peor antliots o, ¢
1, Frauraa-Re p nsi®lc fvadcher Behavior
fyvading
FoooAa et pespoasaba ey diesiaclined
t o ouwane deddsiens,
S0 TPassad the budk™ to class, tovother
' teachers, ('f(‘. -
.0 Tt Tearning te puprdd, tarling to vive
adequate aolp.
wooonetoa chitfroslt s1ituat, noget out of
e o,
oo N-rtaprnents anag G . Jtions andefinite.
6. Moo ictance noditner andividual or
rrtoup wtandards.
¢
e Inattontive with pupiis,
5. (ursoe
IS, Fridtto-stoady Teicher Rehavior )
. Frastic

ERIC

Aruitoxt provided by Eic:

Lo Injul v L uncentiolled, tanperamental,

un L, teady,

N Crurae oty caarly swayed by
carenun tainces of the moment,
Fo0 Tacensistont, >

Fratable-Prased Toacher Behavior

Fecrtabi

o Fasal osturted and apset, tlusterdd
o 4 larsrom o sttuation,
S Mrrret an class actaivities, spoke

vap. i asaine many words and
nestare s,

b.oW

Y

nerverge,

S pamp, T

Ynvertain-Contiydent Teacher Behavior
e rt n

l. comed unsure of selt, faltering,
Weattoant .

Joo Appeared taead and sny.

Lo Appaared artaitiaial, )

4. Diotuihed and cabarrassed by mistakes

and/or crittcram,

L.

’

o F —

—

L)

-

[

t.

2.

1

1

-

04

Attractive

Clean aud neat, -

”cll'\;l:\‘-\xh d, dress showed . ed l.l\(l'.A

Posture and boaring attrictive.,

Free trom distracting poers wal e,

Plaanlv adible ape ol
aptecaltle vioroe tom oo

¥ ‘.l CAPre s e
mnth ctien,

Kesponsable

Assumed 1esposibility, makes Jdoci1ons as
required. a
Conscient 1oads,
Punctuai.
Painstak.n,;, careful,
Suggestod arde o laarnsy .
Contrel bod o daiffrcult situation, -
Gave de tamrte divections,,
Callid atientm Uy weardiods ut qualit,.
Attentive
Thorovugh.

- Lo

to class.,

o
. - ,

Steady
Calm, contrelled, N

Maintawned progress toward (hjective,
Srable, consistent, predictable,

Poiged 2

4

Seemed at casc at all timga.

Unrutfled by <ituation that developod an
classroun, dignrfied without bheing staff
or formatl. B

Unhurried in class activitres, spoke
quictly and ~lowlv,

!iucc«‘is-,lul’y divertod attention from a
streaes situation 1n classroan, -

Confident
Seemed sure of self, selt-confident 1n
relations with pupils, *
Undisturbed and unembarrassed hy mistakes
and/or criticism,
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Lo . . ) . )
. - : *
f - -
A
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ET I d l | Student—  {name ' - -
dn Evaluation : ' :
Research and Development Center f Zi:om v 3 0ATE " ;
. . .

he Unvweraly of Tesas a Austin Teaching |°h « s 6 7 ° 10

al m—a-rt;—forms fcr comoutm scor;n_gwde-v'e;;ped at - 1 0 1 2 3 4 s ; I!S 6 7 8
Btern Kentucky University 5 o 1 2 3 @& 5 6 7 8

ice of Educational Research ! ~ o \ 2 3 s 5 6 7 8

: ECT'ONS Do you really notice how your teacher acts? Please mark the following sentences about your teacher.
Tell «f each sentence 1s true or false by blackemng the space next to the sentence. BE HONEST and GIVE YOUR OPlNION
Your teacher will not see these answers Please choose only one answer for each question.

T | Veldmanand Peck  T=Aimost always true  t=Often true  f=0ften false  F=Aimost alwavs false
THIS TEACHER: N

4

1s always friendly toward students
knows a lot about the subject.

15 nevet dull or boring

expects a lot from students.

asks for students’ opinions before making d [stons.
1s usually cheerful and optimistic.

1s not confused by unexpected questions.
makes learning more like fun than work.
doesn't let students get away with anything, o
often gives students a choice 1n assignments.

e B Gad A e
- ey M w4 -

D w T~ o

' .
[ L -

ET Il Waak. Kleer, and Peck  T=True  F=False

-

‘Our teacher thinks we are a smart class.
Our teacher thinks | am smart, =

. > . ¢
' 1 : : Our teacher teaches usa lot - - .
, 2 “ The kids Tike aur teachgr
3 {Our teacher listens to what we want .
4 : f” Qur teacher makes what we learn interesting
S Our teacher always picks on people
b Ourteacher helps us a lot ]
. 7 f : Our teacher gives us too mugh-work
/8 o We can tell how our teacher wants things done.
e Our teacher get$ mad a lot. .
SRR (U o Our teacher makes school fun. ¢ .
.oon Our teacher hkes to ‘teach
12 : : Our teacher thinks kids are good. ¢
B Our teacher thinks | work hard
14 Qurteacher thinks | have good deas
s Our teacher likes us kids. -
6 Our teacher likes me, .
v Our teacher likes for me to help him/her.
T Qur teacher thinks | can do a ot on my own.
e 1 ' b
e Our teacher thinks | am lazy. : : ) .
» . Durteacher thinks lactugly” .- 21
H F
1 F

Our teacher is nice when we make mistakes. j R,

lIlIHIHlIHIIIIIIIIIIIIIHH'I,I’”IIIIIIIIIIIIIIIIIIIIHHIIIIII_HII"IIIIIIIIIIlIIl_UHlIHHIHIHIIIIIIIIII
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TEACHER SURVEY .

DIRECTIONS: Please read each statement and circle the response that rest
" describes how you feel about the statement. Your answer will -
tell us if you STRONGLY AGREE (SA),:AGREE (A), DISAGREE (D),
or STRONGLY DISAGREE (so) . :

.r\ A ) ) - A .
v 1o I‘respect each onegaf my students equally. © SA A D SD

2, Most'of my slower students are not work1ng at the1r .
v capacity, — . . SA A D . SD

3. { have recently observed my students to ‘be more ] . .
willing to work in my classes. o . SA A b 3D

4, I am usqa]ly too rushed to g1ve special attentlon :
to "slower" studemts, , . SA A D ~ SD

3 o

- . -

5. Classes shou}d be segregated on the basis of . . . .
academic achievement, ) . SA . A D- SD

6.” Most of my students have been completing their ~
homework assignments. - . . SA. A D - 8§D
7. I have five or more students in each of my classes ‘ oo
that could be Tabeled as "Disadvantaged." ¢ .. > SA A D .SD

8. I have a tendency to avoid students who do not . ;

practice good personal hygiene, . | . ‘.S§ A - D - SD,
. 9. Students in my classes with a Tow soci0-economic - .
. bagkground do not progress as rap1d1y as the other . .
students, ‘ . _ N SA ' A D SD

10. Evaluation methods to check Ffor student competency '
attainment- should be varied according to individual

stydent capabi]1t1es. : ,

M tudents labeled as "Disadvantaged" aré just- \ K
1azy. iy ' \ L = JSA LA D SD

] ' M g \

12, AN o? students participate about equally in class. SA A D ,°'SD

13, .1 find the\p -gress of many students in my classes. * . .
is "held back" by a fewer, less capable individuals. SA A - D SD

3 . N -

P : 123




3

" 14. The varieus individual studénts' backgrounds (socio-
economic, academic achieveent, étc,) should be taken
. into cConsideration when conducting a learhing
o situation,
15, . Previously non<participating students are beginning
=== . o show an increase in ctassroom interaction in

.

my classes,

*x s 9, : . "

I6. -Most of my students benefit fromsindividualized
instruction, .

Students from a loler socio-economic background °
generdlly do.not have the learning capability of
students from a middle or upper socio-economic

background. | A . -

LN

¥,

18. 1-find fewer students in my éiasses receiving failing
grades in recent months. ** °.

.~ s -

3

- 19, I, find jt-difficult to understdnd the plight'of
- the student who has been”‘abeled as. "Disadvantaged."

°*20. Ifind many of my Etuden;S 6rog?essing better in the
-+ lasgecouple of months. ° S VN

[ v
u

ral. StuQéntg‘from lower socio-ecanomic backgrounds:
create most of the:-discipline.problems.

22, ‘Mdktuqf‘my students are able to comprehend’ the
material.presented in my®classes. = |
23, - I often try to compare,m% backgroundlwiih that of
.~ gome 6f my students to find-a common point of
interest, °, . . ©

24, - 1 have many students in'my Classes th;t do ﬁqt make
. an attempt to, learn,- °*

25, 1 find it diffitudt, to be patient with students
of below average achievements ,
26. There are'some students in my classes, I previously
o expected wou aily who widl finish with a passing
jrade, . . ’
., ¢ T2 : .
© 27, The most.feasible method of teaching a class with
. students of varying.academic levels.is to teach
“the middle of the road" approach.

[N

28, I veadily accept a-student's point of view that is
different from-my own,

“ - A

4

SA -

SA

SA

Y

SA
SA
A
SA

SA

SN' A
A

S

SA

2a
D SD
3
1
D SD
D SO
D, SD
D SD.
D SD -
B. SD
D 1))
LY l“g)
D SD .
D sp °
D SD - :
D -SD
D .sn . . -
\‘ *
D0 SD
D -SD )
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DIRECTIONS :

‘ ‘ /

STUDENT SURVEY

DISAGREE (SD).

In this class I feel I have learned
more in the last six weeks than any
other time of the school year.

I 'am doing as well in this class as
most of my classmates. [

I find the material presented 1% this
class hard to understand. |

}
I feel I often need more 'help than
the teacher gives me.

My grades in this class have imbroved
in the last few months. w

I fail more than I succeed in thls
class.

I have recently considered dropping

- out of school, but t.ve.since changed

my aind.

I find my homework assignments in
this class too difficult

If it were possxble. I would drop
this class. .
Recently, 1 find ¥

am enjoying this
class more. '

Please read each statement and circle the respdnse
that best describes how you feel about the state-
ment. Your answer willltell us if you STRONGLY

AGREE (SA), AGREE (A), DISAGREE (D) or STRONGLY

SA  |A
-
SA | A
;
SA | A
;
IJ
SA| A
SA A
SA A
SA A
SA A

SA It

SD .

SD

5D

SD

SD

SD

SD
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