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PREFACE

Since 1969 mémbers of the Curriculum Research and Development
Center (CRDC) at the University of Rhode Island have worked with the
staff of the Rhode Island Department of Education and local school
departments on several projects directly and indirectly related to
the collection and analysis of data on compensatary aducation programs.
Most often these endeavors have involved external pra¢rar evaluation
of Title I projects for individual LEAs, Other projects have included
assistance to the SEA Title I data collection effort, devglopment of
| testing plans, and the writing of position papers about the purposes
énd future of various aspects of compensatory education. Currently,
under a subcontract with RMC Research Corporation, the Technical Assistance
Center for Rhode Island and Connecticut is housed at CRDC. Over the
yea?s the staff involved in'compensatory education projects have wit-
nessed evolutionary changes in Title I in the direction of more cleirly
stated projects and the collection and analysis of more meaningful
student and program data. |

Many interesting areas of inquiry regarding compensatory education
programs that might have been addressed in this study were impossible
to examine over the time period covered. The evolutionary changes which
have occured over the past several years have meant that "good" data are
not available in many areas for all, or the major pdrtion'of, the seven
year‘time span covered by the study. Thus, the analyses reported in
each section were judged by the research team to be the best possible,

given the changing nature of the available data. |
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gratitude to our secretarial and student assistant staff for their help
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CHAPTER 1
INTRODUCTION

Two of the most important trends in elementary and secondary
education in the last twenty yecars are the increased concern for the needs
of disadvantaged learners and the increased Federal involvement in ed-
dcation. The most significant intersection of these trends is Title I
of the Elementary and Secondary Education Act of 1965. The largest single
source of Federal aid to education, Title I provides approximately 34
percent of the Federal funds available to elementary and secondary =<chools.
In Rhode Island, funds available toc schools through Title I have been
supplemented by state support available through the State Compensatory
Education Act: Chapter 160, Section IV, Public Laws of 1963.

Formal Congressional statements of policy list three fundamental
pufposes,of Title I:]

1) To provide financial assistance to school districts in

relation to their numbers of Tow-income children and
within those districts to the schools with the greatest

numbers of low income students.

2) To fund special services for low achieving children in
the poorest schools.

3) To contribute to the cognitive, emotional, social or
nphysical development of participating students.

Since its beginning, Title I programs have been the subject of num-
erous research and evaluation studies. Several large scale studies are
currént]y being sponsored by the National Institute of Education as directed
by Congress in Section 821 of the Education Ammendments of 1974 (Public

Law 93-380). (The Interim Report for that study, éited above, provides

]Evaluating Compensatory Education: An Interim Report on the
NIE Compensatory Education Study, National Institute of Education,
Washington, December, 1976, page 1-8 to 1-10.

36



1-2

good contextual reading for this report.) In Rhode Island, the Depart-
ment of Education (RIDE) has sponsored several recent studies about the
role and effectiveness of compensatory education within the state. 1In
addition to its Annual Evaluation Report, RIDE has recently coordinated
three study groups to develop position papers about the future directions
of compensatory education for young learners (conception to grade three),
adolescents (grades four through twelve), and adults. In a report to the
Beard of Regents, RIDE staff described achievement patterns of compensatory
reading students who remained in remedial programs for a two year period
compared to those who left such programs after participating for only one
year. Newport, Rhode Island, has been chosen as one of sixteen districts
in the country to plan projects demonstrating the effects of different
methods of allocating Title I funds within a district.
. This current study was supported by the National Institute of
Education (project number 400-76 0021) to address two major objectives:
1) To re-analyze existing data on Rhode Island compensatory

education programs for purposes of describing trends in

funding patterns, resource allocation, and the provision

of services from 1970 to 1976; and

2) to analyze the feasibility of conducting a longitudinal

study using existing data on Rhode Island students who

have been enrclled in compensatory education programs

during the time period between 1970 and 1976.
The project proposal outlined a series of sample questions.to be
addressed in the basic areas of resource allocation, trends in continuity
of services provided and achievement of students. As other researchers
have noted, previously collected data often do not lend themselves to
addressing the most interesting questions about compensatory education.

In conducting this study, a review of existing data was often followed

by a modification of the question and/or the collection of additional

i7




1-3 -

data from existing sources. Not surprisingly, questions concerning students
(numbers receiving services and achievement patterns) were the most difficult
to address. Changing reporting requirements, the lack of non-duplicated
counts of students receiving services, and changing testing plans which did
not lend themselves to meaningful aggregation of data meant that often the
most interesting questions about students in Rhode Island compensatory
education programs simply could not be addressed. Questions about resource
allocation and services provided were easier to address with existing data.

The remainder of this report is divided into four parts. Chapter 2
addresses the aliocation of federal and state compensatory education money
_fo Tocal education agencies and the categories of expenditure for such funds.
Chapter 3 describes the selection of eligible schools, discusses the types
of services provided by the schools and discusses the continuity of such
services during the period from 197¢ to 1976. Chapter 4 addresses the
characteristics of students in compensatory reading programs in Rhode Isiand
and describes available achievement test data on these students. Chapter 5
examines the feasibility of conducting a longitudinal analysis of the effects
of compensatory education using existing data.

Throughout this report, year designations are fiscal year labels;
for example, data from 1970 is from fiscal year 1970, i.e. school year
1969-70. Several analyses refer to changes in a two year period; thus,
for example, the designation 1972-73 refers to the period from school
year 1971-72 to school year 1972-73.

Tables included in the text are designated by chapter number and
table number within the chapter; e.g. Table 3.7 is the seventh table in
the third chapter. Supplementary Tables and other materials are indicated

by letter designations; Table B.14 1is the 14th table in Appendix B.

1%
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CHAPTER 2
FINANCING OF COMPENSATORY EDUCATION IN RHODE ISLAND

Introduction

This section of the study will examine the patterns for financing
compeasatory education programs in elementary and secondary schools in
the state of Rhode Island from 1970 through 1975. Both state-wide trends
and within-community changes are discussed. This chapter is divided into
three primary subsections following the introduction. Part I examines
the amount of funds available for disadvantaged students. Part II dis-
cusses the basis of allocation of these funds and Part III examines trends
in the general categories for which funds were expended. The remainder
of.the introduction will explain the sources of compensatory fuhds avail-

abTe in Rhode Island and the sources of data used in the chapter.

Sources of Compensatory Funds

Compensatory education funds as discussed in this chapter and in
the remainder of the report refers to the sum of both the Title I funds
and the state Section IV funds. The Elementary and Secondary Education
Act of 1965 provided'federal funds for disadvantaged education under
Title I. 1In 1968, the State of Rhode Island enacted the State Compen-
satory Education Act: Chapter 160, Section IV, Public Laws of 1968.
Since 1969, the state of Rhode Island has allocated two million dollars
each year to the State Compensatory Education Act. The law states that
the two million dollars is

“for distribution to local and regional school districts

on the basis of the latest known ratio which that

district's Title I entitlement under the Elementary and
Secondary Education Act of 1965 (P.L. 89-10) bears to the

19



total Title I entitlements of the state for the pur-
pose of financially assisting school programs for the
disadvantaged child currently in operation in such
programs initiated by the district in the future and
is approved by the department . . ."

The guidelines established by the Department of Education for the
use of disadvantaged funds indicate the following priorities for Section
IV funds. First, in schools operating Title I programs, state funds
may be used to supp]e%gnt Title I projects to provide additiona] services
for disadvantaged children. Second, funds may be used to continue exist-
ing Title I projects if Title funds have been transferred to another
Title I project. In Title I eligible schools which are not operating
Title I programs, state funds may be used to implement projects in schools
according to the ranked order of the schools. Third, funds may be used
to initiate new projects or supplement existing projects which are locally
fuﬁded. If new programs are implemented, services from these programs
must be made available to children in existing Title I programs. Finaily,
if Title I programs are fully servicing all Title I schools, state funds
may be used in schools not eligible under Title I provided there is a
sufficient number of disadvantaged children to make a program feasible.

As indicated by the guidelines, Section IV funds served the same
population as Title I funds, Because of the priorities, only rarely

were Section IV funds used to provide services to disadvantaged

students in schools not eligible for Title I services.

Dollar Standardization

Many of the analyses require an examination of dollars across
years. For these analyses, dollars have been converted to a 1972 base.

The index is the Gross Domestic Product -- state and local

e
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‘government index. The December index, for each year, was chosen as-a’
reference because it reflects the mid point of the fiscal years under
study. The deflators used in these analyses are shown in the list

below.

Fiscal Year: Deflator
1970 .823
1971 .898
1972 .955
1973 1.025
1974 1.091
1975 1.177

Public Educational Expendifures

Throughout the following sections of this report, reference is

made to total educational expenditures. These are total public school

educational expenditures and are not reflective of total educational ex-

penditures in the state. Data on private school expenditures were not
available. The public school expenditures are a good relative index of
the total educational expenditures within a community. Furthermore,

all disadvantaged education funds are expended through the local public

school educatiun agency.

Title I and Section IV Allotments

This report utilizes the dollars appropriated for Title I and

Section IV allotments rather than expenditures. This is primarily

N
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because the records of allotments are more uni%orm. In any one year,
comnunities expended a majority of the Title I and Section IV af]otted
funds. However, both federal and state law provided communities the
right to carry forward unexpended funds into the following year. There-
fore, Title I and Section IV expenditures would be similar to but not

equal to the funds ailotted in any year.

Year References

In this report the year designations are noted by the fiscal year
'table. 1970 will refer to the period July 1, 1969 to June 30, 1970.
~Therefore, the reference 1970 is to the 1969-70 academic year, 1971 refers

to the 1970-71 academic year, and so forth.

Data Sources

Within each of the following sections, the data sources will be de-
fined the first time the data are used. The reader should be aware the
data used in this section are from four majof information sources: (1)
the annual statistical report of the State Department of Education;

(2) fiscal recurds of the Rhode Island State Department of Education
Title I Office; (3) annual reports of the Title I Office; (4)
data from local community Title I offices. Because these data are
generated from different sources, slight variations occur in variables
such as the number of students, or the dollars expended. These varia-
tions have been checked to be sure that they have only a negligible

effect on the analyses presented herein.



_Funds Available for Compensatory Education

The funds available within the state of Rhode Island for dis-

advantaged education come from two sources; Title I of the Elementary

and Secondary tEducation Act, and Section IV of the State Compensatory
Education Act. The funds available through these sources for
1970 through 1%, are shown in Table 2.1. Table 2.1 also indicates the

total educaticnal expenditures for public schools in Rhode Island for

each year.
fable 2.1
Statewide Title I, Section IV and Total
Educational Expenditures 1970-1975*
Source B Years
1970 1971 1972 1973 1974 1975
Title I 3,927 4,41 5,189 4,874 5,032 5,852
Section IV 2,000 2,000 2,000 2,057 2,000 2,000
Total Section IV
and Title I 5,927 6,411 7,189 6,931 7,032 7,852
Total
Educational
Expenditures

(Public Schools) 130,466 145,570 159,509 175,646 190,527 209,128

*Thousands of Dollars

Table 2.1 indicates that ESEA Title I funds increased between 1970
and 1976 from $3,927,000.00 to $5,852,900.00. This renresents approxi-
mately a 40 percent increase. Section IV funds remained at $2,000,000.00
ber year with the exception of one year when an additional $57,000.00 Was
allocated. During the same time, the total educational expenditures for
public schools in the state increased from $130,466,000.00 to
$209,128,000.00. This represents a 60 percent increase in total educa-

tional expenditures.

Q2
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Table 2.2 presents the same data as shown in Table 2.1 except that

all dollar information is shown using the standardized dollar base.

Table 2.2
Statewide Title I, Section IV and

Total School Expenditures 1970 - 1975*%, Adjusted Dollars

Source Years

1970 1971 1972 1973 1974 1975

Title [ 4,771 4,912 5,434 4,755 4,612 4,972
Section IV 2,430 2,227 2,094 2,007 1,833 1,699
Total Section IV |

and Title [ 7,201 7,139 7,528 6,762 6,445 6,671
Total '
Educational

Expenditures 158,525 162,104 167,025 171,361 174,635 177,664

*Thousind of dollars (1972 base)
As indicated above, the educational funds allocated to the disadvan-

taged increased slightly from 1970 to 1975 but when measured by 1972

dollars, the purchasing power available through Title I funds varied

little from year to year. Section IV funds show a different

pattern. The Section IV grant remained stable in actual

these dollars are converted to the 1972 base, the Section IV funds show

a continued decrease in purchasing power. When both Title I dollars and

Section IV dollars are grouped together, there is a net decline in

the purchasing power of the dollars available for disadvantaged students

from 1970 to 1975. During this same period, total educational expenditures

for public schools showed a steady increase in purchasing power. Table
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2.3 indicates the Title I funds and Section IV funds for the years

1970 through 1275 as a percentage of the total pubTic school expenditures.

Table 2.3
Title I and Section IV Allocations Expressed

as a Percentage of Total Public School Expenditures

Source Years
1970 1971 1972 1973 1974 1975
Title 3.0 3.53 3.25 2.78 2.66  2.80
Section 1V 1.5: i.37 1.25 1.17 1.05 .96

Title I and :
Section 1V 4.55 4.40 4.51 3.95 3.69 3.75

Table 2.3 indicates that the net result of funded allocations for
disadvantaged education has increased at a slower rate than the total
funds for public school education. When the Title I and Section IV
funds are expressed as a percentage of total educational expenditures,
a general downward trend from 1970 through 1975 is ohserved. By 1975,
Title T and Section IV expenditures accounted for approximately
3/4 of one percént less of the local! school budgets than they had in
1970.

Figure 2.1 plots the relative change since 1970 in Title I
and Secticn IV funds as a share of total public school education
expenditures.

As shown by Figure 2.7, both Title I and Section IV support for

disadvantaged education have fallen substantially below the level of

Ay



Fig 2.1 Relative Change Since 1970 in TitleI and Section T Funds asa
Share of Total Educational Expenditures (1970-75)

+40 - . TITLE T
O SECTION IV
O COMBINED
+30 4+
(@]
P
-~ 420 +
ul
(&}
Z
[/p]
ul
o
pd
<L
o
(&)
-
pd
ul
(&)
o
ul
a
: 1 : : +
i970 71 72 73 74 75
" YEARS

46




2-9

1970. The preceding taktles and graphs indicate that from 1970, funds
for disadvantaged cducatio: showed a relative decrease when compared to
total public school educational expenditures. This decrease is the re-
sult of two factors. Funds allocated under Title I have not increased
at the same rate that total educational expenditures have increased, and
state funds for disadvantaged education have remainad.constant.

To further examine the availability of funds for education cf the
disadvantaged, Title I Section IV and total public school expenditures
have been studied on a community basis from 1970 through. 1975. Much
pf this data is found in the appendices. Appendix A.1 indicates
the total pubiic school education expernditures in adjusted dollars for
each community. Appendix A.2 indicates the Title I allocation in adjust-
ed dollars for each community. Appendix A.3 indicates the Section IV
allocation and adjusted dollars for each community. Appendix A.4 indi-
cates the Title I allocations as a percentage 6f total public school
educational expenditures for each community. Appendix A.5 indicates the
Section IV allocations as a percentage of total public school educational
expenditures, and Appendix A.6 indicates Title I and Section IV alloca-
tions combined as a percentage of total public school educational expend-
itures.

Appendix A.6 is summarized in Table 2.4. This table indicates
the number of communities which received various percentages of tieir
total educational funds from Title I and Section IV allocations.

As Table 2.4 indicates, the majority of communities in Rhode Island
received less than three percent of their educational expenditures from
Title I. However, every yéar, at least one community received more than

nine percent from Title I. The community with the lowest percentage of

i
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Table 2.4
Number of Communities Receiveing Various
Percentages of Total Education Funds from

Title I and Section IV

Percentage Years

1970 1971 1972 1973 1974 1975
0- .9 1 2 - 0 i 1 0
1-1.9 10 13 11 14 15 13
2-2.9 14 13 13 16 14 13
3-3.9 6 3 9 2 2 4
4 -4.9 1 1 0 2 4 4
5-5.9 0 0 3 2 1 2
6 -6.9 5 5 1 1 1 1
7-17.9 0 0 0 0 0 1
8 - 8.9 1 1 1 0 .0 1
Over 9 2 2 2 2 2 1

support each year from Title I and Section IV was Barrington. The
community with the highest level of support each year was Central
Falls. Barrington is considered to be a well-to-do suburban area,
Central Falls a depressed urban area.

Table 2.5 presents the yearly summary of variations in the
Title I and Section IV allocations by community expressed as a per-

centage of total educational expenditures.
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Table 2.5
Summary of the Variations in
Title I and Section IV Allocations as a

Percentage of a Communities’ Total Educational Expenditures

Change in
Percentaga Number of Communities
of Support
1979 197 1972 1973 1974
to to to to to Total
1971 1972 1973 1974 1975
Over 2.0 2 2
1.1 to 2.0 1 2 3 6
.6 to 1.0 .5 1 2 8
.2 to .5 . 8 15 1 7 13 44
.1 to -.1 10 11 6 10 14 51
-.2 to -.5 16 5 23 17 5 66
-.6 to-1.0 5 2 7 3 1 18
-1.1 to-2.0 1 3 4
Over -2.0 . 1 1

The review of Table 2.5 indicates that in most years, approximately

25 percent (or 10 of 40) of the educational financial units in Rhode

ERIC B




Island ~how a variation of funding from year to year ranging between
plus and minus one tenth of one percent. Variations of two tenths
to five tenths of one percent (increase or decrease) were considered
minor variations. Table 2.5 indicates that 55 percent of the changes
1110 of 200) were minor year-to-year variations. Changes greater
than .5 percent were considered major variations. The table indicates
that the state Section IV and Title I allocations were classified as
major variations in 20 ‘percent of the year-to-year changes.

The year to year changes are summarized across a six year period
in Table 2.6. Table 2.6 classifies the changes in Title I and Section
_iV funding by the percentage of total education expenditures derived

from Title I and Section IV.

Table 2.6
Number of Communities Recording Changes
in Percentage of Total Educational Support due to

Title I and Section IV Aliocations, 1970 through 1975.

Change in Percentage Support from
Percentage Title I and Section 4

0 - 2% 2.1 - 4.0% 4.0%+

less than .6 5 1

.6 - 1.0 4 12
1.1 - 2.0 - 7 2
Over 2.0 _ 9
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Table 2.6 indicates that communities which rely on Title I and
Section IV for a smaller percentage of their total education
expenditures tend also tc show less variation over the five year period.
However, over all, 18 communities or 45 percent of the state's local
educational agencies showed a change within the five year period of more
than one percent. For communities in which Title I and Section IV funds
comprise over four percent of the educational expenditures, variations
in Title I and Section IV support were usually over two perc:nt.

Tables 2.4, 2.5 and 2.6 indicate the amount of Title I and
Section IV allocations as a percentage of total educational funds, how
these funds vary witin community from year to year, and summarize the
magnitude of these changes from 1970 to 1975. Although the percentage
of total educational expenditures attributed to Title I and Section IV
allocations has declined during the period of this study, this decline
has not occurred with equal emphasis in each community. Year to year
variations show Title I and Section IV support increasing in some
Eonmunities and decreasing in others. Communities which received
higher federal and state allocations have been subject to greater
fluctuations in support. In the majority of Rhode Island communities,
the level of support from Title I and Section IV has not been a
constant proportion of the totail educational school expenditures in

the community.
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Additional Analysis of Community Impééf\o% Compensatory Education Funds

In the design of this study, if"v'iaﬁs\’anti.c1'~pat'ed that Title I
funding could be examined in terms of cost per student serviced and
could be compared to the cost of education per student in each
community. This comparison would assist in determining if Title I
and Section IV funds flowed toward communities who spent less per
student. However, several unanticipated problems developed. First,
it became impossible to derive an accurate count of students serviced.
The best available data consisted of information in project proposals
which indicated an anticipated number of students to receive the
prbposed program. These data were combined to get community totals.
Problems with the resulting data included, 1)the data did not define
how many students actually received the services but only defined the
number anticipated to receive a service; 2)the data did not allow for
dete}mining whether duplicated or unduplicated counts were recorded;
3)in several cases, members of the research team, familiar with
brojects in individual communities could identify substantial
inaccuracies in these pupil counts.

One analysis provided information on whether Title I funds were
allocated to those communities which had fewer resources for education.
First, communities were ranked on the basis of their total educational
expenditure divided by the number of pupils in schools eligible to receive
Title I services. The following fictitious example illustrates the effect
of this ranking procedure. Two communities each have tot.!
educational expenditures of 1,000,000 dollars. In community A, the
wealthier community, one school with 400 pupils is eligible to receive
Titie I services. In community B, the poorer community, three schools

with 1,250 students are eligible to receive Title I services. When the

32



total educational expenditures are divided by the number of eligible
pupils, community A's result is 2,500 while community B's is 800.
Community A would be ranked as “wealthier" per student in eligible
Title I schools.

After the communities were ranked, they were placed into four
groups, representing the upper quarter, upper middle quarter, etc.,
as ranked according to "wealth per student in Title I eligible
schools." The median and the range of the percent of Title I and
Section IV support for these communities was derived. A summary

of this analysis appears in Table 27j.

QL
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~ Table 2.7
Title I and Section IV Support Compared to "Wealth Per Studen

Percent Title I and Section IV Support

Community 1970 . 1971 1972 1973
Group-"Wealth Md (range) Md (range) Md _ (range) Md (range)
Upper

Quartile 1.9 (1.9) 2.0 (1.8) 1.8 (2.6) 1.7 (1.3)

Upper Middle . - '
Quartile 2.0 (5.9) 1.7 (7.2) 2,2 (9.6) 2.1 (8.6)

Lower Middle

Quartile 3.6 (8.2) 2.9 (8.6) 3.0 (6.2) 2.4 (5.5)
Lower
Quartile 2.9 (10.2) 2.8 (10.,4) 2.9 (10.3) 2.6 (9.3)
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In all years, the median and the range of percent Title I and
Section IV support for communities in the upper quarter and the upper
middle quarter of "wealth per student in Title 1 eligible schools"
were less than the median and the range for the lower quarter. The
data for adjacent quarters do not indicate systgmatic differences
across all years for all adjacent quarters. However, there is an
indication that when communities are ranked by "wealth per student in
Title I eligible schools", communities which rank higher (weaithier)
receive a lower percentage of their total educational support from

Title 1 and Section IV.

Hold Harmless Provisions

Title I federal regulations contain a hold harmless provision
which insures that districts will not be subject to wide variations
in Title I funding from year to year. A "hold harmless" provision

requires that a town be granted a minimum percentage of the funds it had

" received in the previous year. In Rhode Island, 1974 was the only occasion

in which funds allocated to communities were substantially affectéd by
the "hold harmless” provision. The "hcld harmless" provision overrides
the basis of allocation (discussed in the next section) and makes the
dollarz received by the community dependent on the number of dollars the
community had received in the previous year. Therefore, in 1974, some
communities in Rhode Island (Barrington, Bristol, Middietown, Newport,
Burrillville, Foster and New Shoreham) received 90% of their prior year
funding under the "hold ‘harmless" provision. .However, the effeét of
allocating funds to these communities carried over to several other

communities. Funds are aliocated to each county and then subdivided

36



according to the basis of allocation to communities within that county.
Therefore, all communities in counties affected by the "hold harmeless"
were affected. For example, in 1374, Middletown and Newport, two of six
communities in Newport county received 10% less funding than in 1973
under the "hold harmless” provision. The funding of the other four
communifies in Newport county was also affected. These other
communities would have received additional funding if Middletown and
Mewport had not benefited from the "hold harmless" provision. Therefore,
“hold harmless" affected the actual distribution of funds in 1974 in
almost all Rhode Island communities. Only Kent County did not have a
community protected under the provision. By 1975, the effects of the
“hold harmless" provision were essentially eliminated.because Title I
funds had increased sufficiently to fund all communities to the level

indicated by the basis of allocation.
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Basis of Allocation

In order to explore factors which account for variations'in local
community funding for compensatory education programs, this section
of the study will discuss the process by which funds are allocated by
the state to the communities, and the effects of this process on the
distribution of Title I and Section IV funds.

The state formd]a for allocating compensatory education funds
includes totaling the following categories for each community:
1) the total number of low income families (children) based
ph census data; 2) the num?gr’of families receiving Aid to Families with
Dependent Children (AFDC);(3) the number of neglected children; and
4) the number of children in foster homes. Each community is then
eligible for Title I and Section IV funds in prouvortion to the number
counted in the distribution formula. The count derived by
this formula is known as the basis of allocation. Table 2.8 presents a

" summary of the basis of allocation statewide from 1970 through 1975.

Table 2.8
Basis of Allocation - Statewide

1970 through 1975

1970 1971 1972 1973 1974 1975

Low Income
Families/Chiidren 12,083 12,083 12,083 12,083 22,206 22,206

AFDC 10,452 12,186 17,038 18,308 18,195 3,697
Neglected ’ 153 106 109 268 191 170
Foster Homes 640 532 709 769 836 813

Total 23,328 24,907 29,939 31,428 41,428 26,886

38
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As can be seen from Table 2.8, the total for the allocation formula
increased from 1970 through 1974 and then decreased substantially in
1975. A.review of the increase on each line of the table shows that
the number of Tow income families (and children) is constant for 1970
through 1973 and then increases substanfia]]y in 1974 and 1975. The
number of children counted in the AFDC category increased substantially
from 1970 through 1974 and then decreased substantially in 1975. The
numbers of children in both the neglected and foster homes categories
.arc relatively constant. Although these numbers show year to year varia-
tions, the variations are not significant in the total allocati . of
funds.

The number for low income families (children) is derived
from census data. In 1970 through 1973, 1960 census data and the number
of Tow income families was used. In 1974 and 1975, 3970 census data were
used and subjected to the "Orshansky" method, which distinguished dif-
ferent types and sizes of families, refined the definition of poverty and
‘resulted in counts of low income children. Thus, the change in count for low
income families (children) between 1973 and 1974 represents updated
- census data and an alteration in the definition .of poverty. Also, prior to
1575, wnen usiny the AFDC data, there was no limit on the number of ‘
childrer who could be counted in the AFOC category. However, the def-
inition for counting AFDC was changed at the federal level for 1975.
Only children in families with income above $4,800 were counted and only
2/3 of that number was used in the formula. The income level has been
advanced annually so that for 1976-77, only 2/3 of the children in
families with incomes above $5,500 are included.

To examine the effects of changing the definitions in the state formula,

the data from Table 2.8 is expressed as percen?::=as in Table 2.9.
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Table 2.9
Percentage of Allocation Basis Attributed
to Low Income, AFDC, Neglected and

Foster Home Childiren

1970 1971 1972 1973 1974 1975

Low Income
- Families/Children 51.8 48,5 40.4 38.5 53.6 82.6

AFDC . 44.8 48,9 56.9 58.3 43.9 13.8
Neglected o7 4 .4 .9 .5 .6

Foster Homes

~

[a%]
. ®
~

2.1 2.4 2,5 2.0 3.0

In 1970 through 1975 distribution of Title I funds to communities
wa; primarily a function of the number of low income families (children)
and AFDC counts. Between 1970 and 1973, the relative importance of the
number of low income families decreased while the importance of AFDC
counts increased. As noted above, in 1974, new census data and new pro-
cedures for determining the number of low income children were avail-
able. During'this year, the relative importance attached to the numbers
of low income residents increased. Beginning in 1975 when the eligible
number of AFDC children was reduced, the relative importance of low income
data in the formula dramatically increased. The importance of AFDC

data shows a corresponding decrease in importance in the allocation

process at this time. See Figure 2.2.
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Fig 2.2 Percentage of Allocation Basis Attributable to Low Income
and AFDC

100 -
90 - ® LOW INCOME

O AFoC

80

60 —+

PERCENTAGE

50

30 +

20 +

| 1 1 H 1 1
T T T T T T

1970 1971 1972 1973 1974 1975
YEARS

41




2-23
Q%’appendix A.7 indicates the actual number of students in each community

that was used in the basis of allocation for the years 1970 through 1975.
Appendix A.8 includes the percentage of the basis of allocation’attributed
to low income families, AFDC, neglected and foster home children within each
community.

The data presented on the basis of allocation indicate that census
data and AFDC data are the primary sources of determining allocation of
Title I funds. The census data used in the besis of allocation for 1970
through 1675 were either ten to thirteen gr three to five years old. AFDC
definitions Qere changed during the course of the study in a manner which

substantially altered the influence n¥ AFDC counts on the distribution of

_funds. The effects of changes in the basis allocation are described

below.

Community Changes in the Basis of Allocation

In order to deterinine if the numher of students reflected in the
basis of allocation was proportignal to the number of students in need
of Title I services, it would be necessary to have aﬁ independent index
of need of Title I services. This‘index would be useful to determine
if Title I funds were directed to communities with the greatest
need. However, this independent index of need does not exist. In
order to examine the effects of‘the shift in the counts for basis of
a]]océtion, yéar toc year changes in the number of individuals in the
allocation basis were examined, Changes in state totals for year to
year were also computed. From 1970-1971, the number of individuals in
the allocation formula increased seven percent, from 1971-72, 20 percent;
1972-73, five percentg 1973-74, 32 percent and from 1974-75 {when the
AFDC allocation basis was changed) decreased 3?2 percent. Table 2.10

indicates the number of communitias in which the year to year changes

in the basis of 2llocation exceeded or were substantially lower than

the changes in the state total.
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Table 2.10
Number of Communities with Basis of

Allocation Increasing More or Less than State Ayerage

1970 to 1971 to 1972 to 1973 to 1974 to

1971 1972 1973 1974 1975
Increased more than i
state average 10 22 11 23 20
Increased less than
state average 17 8 16 14 8
Increased some (+3%)
as state average 13 10 14 3 12

In Table 2.10 variations of plus or minus three percent from the
changes in the state total were arbitrarily defined as no change. As
shown by Table 2.10 during three periods (1971-1972; 1973-1974; 1974-1975),
more communities increased than decreased when compared to the state
average. These communities necessarily had to have a smaller number of
students in the total basis for allocation than the communities which
increased less than the average. Therefore, during these periods Title I
and Section IV funds moved toward "smaller" communities. For two periods
shown in the table, a greater number of communities refiected increases
. than the state average. During these periods,funds moved toward large
communities. In reviewing Table 2.10 it should be kept in mind that there
were two major changes in counting people fo} the basis of allocation.
The change in census data which occurred in 1974 is reflected in the 1973-
- .1974 column; the AFDC chance which occurred in 1975 is reflected in the
1974-1975 column. In 1970 through 1973, the formula for the basis of allo-
cation remain the same; yet Table 2.10 indicates that the results of the
data utilized in this formula do not reveal a consistent pattern in the

Q. changes of basis of allocation.
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When the year to year changes in basis of allocation are examined
for consistency in year to year changes within a community, almost no
communities show the same pattern of change from 1970 through 1973.
(During this period the allocation formula did rot change.) For these
three years only one community showed a continued increase in the basis
of allocation and only two communities showed a consistent decrease from
year to year in the basis of allocation. The data for this period are
characterized by a lack of consistent shifts in the basis of allocation
between communities for the period 1970-1973. However, the basis of

allocation for the period 1973-74 reflects changes made by the use of

‘new census data and AFDC counts. During this period there are more

communities which record an increase greater than the state average -

than there are communities which increase less than the state average.
Chénges in the formula for the basis of allocation indicate tendencies

to spread out the Title I funds in the state of Rhode Island. Towns
which show an increase in the basis of allocation less than the state's
average for the period 1973-75 are Jamestown, Glocester, Pawtucket and
Providence. Another cemmunity with substantial Title I resources,
Woonsccket, remained at the state average for this period. The inclusion
of these major city areas, which are the larger Title I communities,
indicates that communities which had a large probartion of the basis of
21location were adversely affected by the changes in the method of cal-
culating this, index. Communities which increased in basis _
of 21locat<on more than the state average include: Barrington, Charlestown,
Hopkinton, Johnston, Lincoln, Little Compton, Ncrth Kingstown, Portsmouth,
Richmond, Tiverton, Westerly, Exeter-West Greenwich, and Chariho. The
reader.fami1iar with Rhode Island will note that this 1ist includes small

communities, rural areas, and well-to-do suburbs.
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The entire period from 1970 through 1975 was examined to see if
there was consistency in year to year basis for allocation ﬁatterns
even though the formula changed. In six communities out of forty the basis
of allocation was consistently higher or lower than the state average
from year to year for four of the five periods. In three communities,
(Barrington, Charlestown and Little Compton), changes indicated that the
comnunity received a greater than average incfease in the basis of
allocation. The basis of allocations is relatively small in these
communities. Three other communities showed a consistent decrease for
four of the five year to year comparisons when compared to the state
‘average. These communities were Glocester, Middletown and Newport. In
the six communities mentioned, the two major changes in the basis of
allocation formula had an effect on only Newport and Middletown. (The
chénge to AFDC reversed the downward trend in basis of allocation to these
communities and placed them in the category of greater than the state |

average for the 1974-75 period.)

In summary, the basis of allocation varied from community to
comminity in Rhede Island. The formula used for the basis of allocation
does not account for a systematic shift of funds within most of the
communities throughout the period of this study. However, the changes
in the basis of allocation for 1974 and 1975 have resulted in a
shift in the basis of allocation from communities which had the largest
proportion of the statewide total to communities which had previcusly

had & smaller proportion of the state to%al.
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Dollars per Basis of Allocation Count

When the total amount of funds available through Title I and
Section IV is divided by the basis of allocation, average dollars .
allocated per individual in the allocation formula can be derived.

These data are presented in Table 2.11.

Table 2.11

~

Funds per -Child in Allocation Basis

Year $/child*
196970 308.71
1970-71 286.62
197172 251.44
1972-73 215.15
1973-74 155.58
1974-75 | 248.13

*Adjusted to 1972 Base

A review of Table 2.11 shows that the dollars (1972 base) pef child
on the allocation basis. There is a decrease from 1970 through 1974 and
an increase in money for 1975, Previous dat; in this report indicated
that total Title I and Section IV dollar allocations when adjusted to a
1972 dollar base, showed a decrease from 1970 through 1975. Previous
data have also shown the number of individuals in the allocation formula
increased in 1370 through 1974 and decreased in 1975. The dollars per
individual in the allocation formula shnwn in Table 2.11 are.a consequence

of both of these factors.
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Categories of Expenditureé of Title I - Section IV Funds

Previous sections of this report described the amount of Title I and
Section IV funds available and the basis of allocation by which these funds
were assigned to communities. This saction describes the general categories
for expenditures of funds on a statewide basis. The data presented within
this subsection are taken from the annual reports of the Rhode Island
State Department of Education Title I Office. The data for 1970 are omitted,
because of incomplete data in the Title I report for that year. An
inspection of the files in Title I Office of RIDE indicated that the data

.set from which that data were derived was also incomplete.

Table 2.12 indicates the categories of expenditures Title I and
Section IV funds from 1971 through 1975. Three major categories, instruc-
tional activities, service activities, and administrative costs are

included in the table.

~Table 2.12
Categories of Expenditures

Title I and Section IV Funds - 1971-1975*

SIS

1971 1972 1973 1974 1975

Instructional Activities 3,536 3,812 4,269 4,676 5,226

Service Activities 1,144 912 1,060 - 827 1,0M1
Edministrative Costs fincluding %4 1,188 1,275 1,081 1,409

capital outlay, etc.)

Total Expenditure 5,644 5,912 6,605 6,585 7,676

*In thousands of dollars

4/
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As can be seen from the table, funds for instruétiona] activities
have increased. Both service activities and administrative costs show
year to year variations but do not indicate a consistent pattern of
change. Table 2.13 presents the data shown in Table 2.12 using doilars

adjusted to the 1972 standard.

~ Table 2.13
Categories of Expenditures
Title I and Section IV Funds - 1971-1975
Adjusted Dollars

1971 1972 1973 1974 1975

Instructional Activities 3,938 3,992 4,165 4,28 4,440
Service Activities 1,274 955 1,034 758 885

Administrative Costs (including 1,073 1,244 1,245 991 1,197
capital outlay)

Total Expenditures 6,285 6,191 6,444 6,036 6,522

Table 2.13 indicates that there was 1ittle variation in adjusted
dollar expenditures of Title I and Section IV funds. An increase
occurred in the expenditure for instructional activities and a decrease
is evident in adjusted dollars in the expenditure for service activities.
A careful reader will note that the expenditures do not show exactly
the same pattern of change a< the allocations presented earlier in this
report. This is due to the fact fhat communities had the ability to
carry forward funds. Table 2.14 indicates categories of expenditures

as a percentage of total expenses for Title I and Section IV.
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Table 2.14
Categories of Expenditures as a

Percentage of Total Expenditures, 1971-75

1971 1972 1973 1974 1975

Instructional Activities 63 64 65 71 68
Service Activities 20 15 16 13 14

Administrative Costs (including 17 20 19 16 18
capital outlay)

Thé percentage of funds spent on instruétiona] activities has in-
creased slightly from 1971 to 1975 while the amount of funds for service
activities has declined slightly. The amount of money for administrative
costs varies from year to year, from a high of 20% to 2 Tow of
16% of Title 1 expenditures. These administrative costs include capital
outlay expenditures.

To further examine how monies were expended on a statwi-le basis for
.TitIe I and Section IV activities, data were compiled for categories of
expenditures from 1971 through 1975. During this period, the categories
were not constant and, although no expenditures are shown :for some
categories, data in the next section will show activities were uonducted
in these ere=s. Therefore, the data in the following tables should be
used only as an indication of general trends. Table 2.15 indicates
Title I and Section IV expenditures for instructional activities; Table
2.16 presents this information in adjusted dollars. Table 2.17 indicates
the pefcentage of Title I and Section IV for various instructional acti-

vities.
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Table 2.15
Title I arnd Section 1V

Expenditures for Instructional Services*

~1971 1972 1973 1974 1975

Art, Music 76 4
Bilingual 33 77
Business Education 15
Cultural Enrichment 89 5 3
.Dropouts 78 52
English (speech, etc.) 63 62 50 1 330
English as a Second Language 301 384 443 478 408
Health, Education, Recreation 64 33
Home Economics 2 8

) Industrial Arts 47 63 65 8 64
Learning Disabilities 126 193
Math 174 172 258 470 551
Natural Scierce Services 36 6 3 5 13
Pre-Kindergarten, Kindergarten 77 1490 135 190 263
Reading, Remedial Reading 1,677 2,119 2,434 2,178 2,488
Social Sciencé 54 38 22
Special Ed, Special Act Handicapped 159 344 98 164 174

r

Vocational Education
Other 703 448 740 761 613
Total 3,563 3,812 4,268 4,676 5,226

*In thousands of dollars

S5U
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Table 2.16
Title I and Section 1V
Expenditures for Instructional Services

in Adjusted Dollars*

1971 1972 1973 1974 1975

Art, Music 85 , 4

Bilingual 30 65
Business Educaticn 17

‘Cultural Enrichment ' 99 5 3

Dropouts 71 44
English (Speech, etc.) 70 65 49 102 280
English as a Second Lanugage 335 428 432 438 347
Health, Physical Ed., Recreation N3

Home Economics | 2 8

Industrial Arts _ 52 70 63 74 54
Learning Disabilities 115 164
Math 194 192 261 431 468
Matural Sciences Science 40 7 3 5 11
Pre-Kindergarten, Kindergarten 86 147 142 174 254
Reading, Remedial Reading 1,867 2,350 2,375 1,996 2,114
Social Science 60 42 21

- Special Ec., $pecial Act Handicapped 117 383 96 150 148

Vocatiorai Education 2
Uther 783 449 722 698 521
Total ~ 3,968 4,245 4,165 4,286 4,440

*In thousands of dollars, adjusted to 1972 dollar base

Q } o1
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Table 2.17
Title I and Section 1V

Percentages of Expenditures for Instructional Services

1971 1972 1973 1974 1975

Art, Music 2.1 N

Bilingual .7 1.5
Business Education .4 |

~ Cultural Enrichmen 2.5 N .1

"Dropouts 1.7 1.0
English (Speech, etc.) 1.8 1.6 1.2 2.4 6.3
English as a Second Language 8;4 0.1 1¢.4  10.2 7.8
Health, Physical Ed., Recreation 1.8 .8
Home Economics ‘ . 2
Industrial Arts 1.4 1.7 1.5 1.7 1.2
Learning Disabilities 2.7 3.7
Math 4.9 4.5 6.3 10.1 10.5
Natural Sciences Science 1.0 2 1 1 2
Pre-Kindergarten, Kindergarten 2.2 3.5 3.2 4.1 5.7
Reading, Remedial Reading 47.1 55.4 57.0 46.6 47.6
Sccial Science 1.5 1.0 5
Special Ed., Special Act Handicapped 4.5 9.0 2.3 3.5 3.3
Vocational Education | N
Other ' 19.7 1.8 17.3 16.3 11.7




2-34

The instructional activity which received the largest percentage
of Title I and Section IV funds was re=ading/remedial reading. The amount
of funds expended for reading/remedial reading increased from 1,677,000
to 2,488,000 dollars from 1971 to 1975. This increase represented a
real increase when measured in adjusted dollars, but the increase was
not consistent from year to year. Overall, the increase in dollars spent
for reading reflects substantial year to year variations in the percent
of instructional funds usad in this area from 57.0 percént in 1973 to
46.6 percent in 1974.

English as a Second Language activities received between 7.8

to 10.4 percent of the Title I and Section 4 funds expended for instruc-
tional activities:

Two areas which showed an increase in the percentage of Title I
and Section IV instructional expenditures were English/Sneech (language
arts) and Math. The funds ekpended on Ehéiish/Speech grew from 70,000
to 280,000 dollars (adjusted) between 1971 to 1975. Expenditures for
Math programs grew from 194,000 to 468,000 dollars (adjusted) in the

same pericd.

Most of the other data in Tables 2.15, 2.16, and 2.17 reflects :
1) instructional expenditures which remainied relatively constant,
2) variations in reporting instructional expenditures year-to-year, or
3) changes in expenditures due orimarily to the starting, stopping,
or shifting of funding of a program in one or two communities.

Tabie 2.18 indicates Title I and Section IV expenditure for ser-
vice activities. Table 2.19 indicates Title I and Section IV expenaiture
for service activities using adjusted dollars and Table 2.20 indicates

the percentage of Title I and Section IV funds expended for service

activities.
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Table 2.18

Title 1 and Sect}on IV Expenditures for Service Activities

1971 1972 1973 1974 1975

. ' Attendance 77 34 60 - -

Clothing 44 43 73 - -
_Community Service/Student Body Act. - - - 62 92
Food 277 214 199 - -
Gyidance & Counseling 156 137 234 157 255
Health Dental | 7 4 - 18 6
Health Medical 59 29 21 - -
Library 17 9 5 - -
Psychological ’ .2 29 55 116 5
School Social Work 100 143 141 56 199
Special Activities Handicapped moo2 1 - -
Spegch Therapy . | 34 5 - - 38
Transportation 309 ?27 249 249 230
Other Service Activities ‘ 32 29 23 169 169
Total 1144 912 1060 827 1041




2-36

Table 2.19
Title I.and Sec n IVvExpenditures for

Service Activitics - Adjusted Dollars

1971 1972 1973 1974 1975

Attendance 86 36 59 - -
Clothing 49 50 71 - -
L Community Service/Student Body Act. - - - 57 78
Food 308 224 194 - -
Guidance & Counseling 174 143 228 144 217
Health Dental . | ' 8 4 - 16 5
Hea]th Medical 66 30 20 - -
Library 19 9 5 - -
Ps&tho]ogica] . . - 23 30 54 106 44
School Social Work m 150 138 51 169
Special Activities Handicapped 12 2 1 .- -
Speech Therapy ‘ : 38 5 - - 32
Transportation 344 238 243 228 195
Other Service Activities 36 30 22 155 144

Total 1274 955 1034 758 884

I+




Table 2.20

Percentage of Title I and Section IV Expenditures

for Service Activities

2-37

20.4

1971 1972 1973 1974 1975
Attendance 66 38 57 - .
Clothing 3.8 5.2 6.9 - -
Community Service/Student Body Act. - - - 7.5 8.8
Food 24.2 23.5 18.8 - .
Guidance & Counseling 13.7 15.0 22.1 19.0 24.5
‘Health Dental 6 4 - 2.1 5
Health Medical 5.2 3.1 1.9 - -
Library 1.5 .9 5 - -
Ps&ého]ogica] 1.8 3.1 5.2 14.0 | 5.2
Sciiool Social HWork 8.7 15.7 13.3 | 6.7 19.1
Special Activities Handicapped .9 .2 . - -
Speech Therapy 3.0 .5 - - 3.6 .
Transportation 27.0 24.9 23.5 30.1  22.1
Other Service Activities 2.8 3.1 2.1 16.3

U
.
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Tables 2.18, 2.19 and 2.20 do not indicate any important trends in the
expenditure of Title I and Section IV funds for se;vice activities.
However, the data is characterized by substantial shifts from year to
year. For example, funds were not listed for food expenditures
after 1973, although this category comprised approximately

20 percent of the previous expenditures for service activities. Funds

- expended for school social work varied from 6.7 percert to 19.1 per-

cent and year to year variation for expenditures in this area was
often 7 percent or more. Funds expended for service activities,

listed as "other" changed from 2.1 percent to 20.4 percent (this change

‘occurs simultaneously with the deletion of food expenditures).

Expending funds for attendance and clothing is not listed for 1974 and
1975 yet it is known that some Title I and Section IV funds were ex-
pended in these areas during these years. Expenditures for psychological
services vary from 1.8 to 14 percent of the service activities
expenditures.

Perhaps what these data indicate best is tha inadequacy of the data
s&stem for recording Title I expenditures. Communities are required
to file fiscal reports indicating the cotal Title I and Section IV pro-
gram expenditures. These records are compiled through the local school
department fiscal offices, and are subject to audit. Communities re-
ceiving Title I and Section IV funds are also required to complete prg-
ject Information Reports which categorize the programmatic expenditures
according to instructional,supportive and administrative services pro-
vided. The Project Information Reports are usually completed by the
program directors or federal céordinators (as opposed to fiscal personnel)
and ére submitted to RIDE where they are reviewed, but not audited.
This process has resulted in data which varies in quality from community to

community, and from year to year.

o7
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This chapter has reviewed the amount of funds gyailable for com-
pensatory education in Rhode Island from 1970 through 1975, the basis
for allocating these funds and the general categories for which these
funds were expended. The next chapter will discuss the selection of
eligible buildings within LEAs, the instructional and support services
offered in Title I and section IV funds, and the trends in and con-

tinuity of these services between 1970 and 1975.

(%3]
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CHAPTER 3
COMPENSATORY EDUCATION SERVICES AND THE CONTINUITY OF PROGRAM SERVICES

Introduction

The purpose of this part-of the study was to describe the extent
to which compensatory education money provided continuous services to
Rhode Island elementary and secondary schools between 1969-70 wnd 1975-76.
Data were gathered mainly from funding apblication documents and their
amendments submitted by each LEA to the Rhode Island Department of
Education for each of the above years. Continuity of services was
defined as the offering in two or more consecutive years of.compensatory
education programs in the same LEA, the same building and at the same
or consecutive grade levels. Thus, grade levels within buildings are
the smallest unit of analysis; given the data sources available, it was
not possible to address the extent to which continuous services were
available to individuai students.

This chapter is divided into three major sections. The re-
mainder of this introduction will outline the sources of data, state the
major limitations of the analyses and present some observations of the
research team members who read seven years of Title I and Section IV
applications and amendments in preparing the data file. The second
section of the chapter, :ilding Eligibility and Participation, will
describe the processes by which buildings were designated as eligible
for Title I and Section IV services; describe the continuity of building
eligibility; discuss trends in eligibility rates for buildingsserving
various grade levels; describe the numbers of students in eligible and

non-eligible buildings; and discuss the rates at which eligible buildings

- on
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did, in fact, participate in Title I and Section IV programs. Each of the
analyses will be presented for public and non-public schools. Tne third
major section, Continuity of Services Offered, will: discuss the fypes of
instructional and support services offered; describe the continuity at

the building level of programs with various content foci; and relate the
continuity of service rates for various conteﬁt area programs to grade
level. Separate analyses will be presented for public and non-public
schools.

The analyses in this chapter present information about academic
year programs only. Summer programs were not included in the descrip-
fions. In recent years the SEA Title I Office has been commended by the
Federal auditors for reducing the number of Title I summer programs in

Rhode Island.

Sources of Data

Sources of data used in this section of the study are outlined ir
Table 3.1. The major source of information were the project proposals
and amendments submitted each year by the LEAs to the Rhode Island
Départment of Education. Each LEA proposal and amendment for each of
the seven years was read and the appropriate data recorded on coding
forms designed for this portion of the study. Thus, the accuracy of the
data reported in this chapter is limited by the accuracy of the pro-
posals and amendments for the variables for which they were the informa-
tion source.

The initial list of content area descriptors was taken from the
annual pre and post reporting forms used by LEAs to compile the annual
state report. Additional descriptors were added as necessary for

frequently offered area (such as tutoring/general remediation) not

60



Table 3.1

3-2B

Sources of Data for the Continuity Analyses

Variable

Source

District Recoyrd Form

Number of Reéﬁdent School Age
Children

Number of Schools in district

Ranking method
Ratably Reduced Grant

Criteria and Weighting used to
determine Low Income Families

Resident Children from low in-
come families

Building Record

Building Number

Total Envuiimant

Total Number of Students Re-
siding in Attendance Area

Total Number of Students from
Low Income Families ’

Fiigibility of the school for
compen:atory programs

Number of students enrolled who
live in attendance district

Table 3.1 is continued on the next page.

Basic Data Form*

Building Record form (see
below)

Basic Data Form

Basis for Aliocations**
Basic Data form

Basic Data Form

Census Enumerator's HandbooR™*
Public Schools: Basic Data
Form; Bureau of Educational
Statistics**** :

Parochial Schools: Basic
Data Form; Diocesan Records

Independent Schools: Bureau of
Educational Statistics

Basic Data Form

Rasic Data Form

Basic Data Form

Basic Data Form
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Variable

Source

Building Detail Record

Grade level. serviced by a
particular content area

Content area services provided

Total number of students re-
gularly attending building
served by project in building

Total number of students from
the building served elsewhere
by the project

*Number of students regularly
attending other buildings
served by project in this
building

Building Grade Record

Grade levels operating at each
building each year

Project proposal and amend-
rnents

Project proposal and amend-
ments

Basic Data Forms, Project
prcposal and amendments

.Basic Data Forms, Project

proposal and amendments

Basic Data Forms, Project
proposal and amendments

Bureau of Educational
Statistics

*The Basic Data Forms are the part of the project proposal submitted
by the LEA for compensatory funding which includes quantitative data
describing the school district (number of students in public and non-
public schools, number of low income students, number of students by

. ethnic groups, method used to rank individua: schools, etc.) and
individual schools (enrollment, number of children living in the
attendance area, number of students participating. in the project).
Each project application in 1970, 1971 and 1972 included a Basic Data
section. Starting in 1973 each district completed only one Basic
DPata Form regardless of the number of separate projects.

**Basis for Allocations Sheets are the Rhode Island Department of
Education suimary sheets 1listing by county and school district for

- each fiscal year the Maximum Title I grant, the ratably reduced grant,
the number of low income families, number of AFDC families, number of
neglected children, and number of children in foster homes.

***The Census Enumerators' Handbook is published by the Office of
Planning and Management of the Rhode Island Department of Education.
It serves as a manual for individuals involved in the annual census
of school age children and includes a coding system for Rhode Island

LEAs and school buildings.-

****The Bureau of Educational.Statistics is part ¢f the Planning, Research
and Evaluation Division of the Rhode Island Department of Education.
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included in previous Tists. A brief glossary of content area descriptors
appear in Appendix B.1.

Procedures used to help ensure a high degree of accuracy in the
data file included: ']) naving three members of the research team
review an initial set of propesals and amendments to agree on interpreta-
tion, recording forma* da2<initions, etc.; 2) modification of the data
gathering forms based on initial attempts to classify project content
areas and student counts; 3) lLaving two members of the resrarch team
work as a unit to read all proposals and amendments and record all data,
returning when necessary to specific projects, to concur on the informa-
tion to be recorded; 4) frequent consultation with and assistance from
staff from the Rhode Island Department of Education; and 5) several
preliminary data analyses of the computer file to check for internal

consistency within the file.

Major Limitations

In describing the nature and continuity ot comperisatory education
services offered in Rhode Island schocls the following analyses are
limited in several important ways. The first two limitations most
directly affect the description of compensatory services; the other
limitations more directly affect the description of service continuity.
The first limitation concerns the source of information: project pro-
posals and amendments. The data and analyses which follow are accurate
representations of service and trends in service only to the degree that
project proposals and amendments contain accurate and complete descrip-
tions of the actual services offered. To the extent this is not true
or to which the accuracy has changed during the period of time covered

by the study, concentrations and trends presented in the following

»
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analyses may be more a function of changes in proposal writing rather
than changes in compensatory progréms.

The second major limitation concerns the limited information
available in this file on the exact nature of the services offered. The
file includes information on the instructional and support services
offered, the grade 1eve1(s).at which the services offered, and the total
number of students.in the project which offered the designated service.
It was not possible to determine the exact numbers of students at each
grade level in each building who were actually targeted to receive the
specified servﬁée. The file does not include other descriptive informa-
tion that would be useful in describing concentration-of services (e.gq.
per pupil costs for a particular service, amcunt of instruction per
student per week).

Third, by considering individual buildings as a unit of.analysis,
the;data do not take into account feeder patterns from elementary and
secondary schools. That is, a district which has grades K-6 in elementary
schools and grades 7-9 in junior high schools, may offer a compensatory
reading proéram in grades 4 through 8; however, since feeder patterns are not
part of the data file in this study, the analyses would reflect con-
tinuity from grades 4 through 6 and for grades 7 and 8, but not for the

entire grade 4 through 8 span.

The fourth Timitation concerns the lack of information in the data
file about changing neighborhood boundaries for individual schools. As
neighborhood boundaries change for schools, students who may have had
access to compensatory programs in one school may find they no longer
have access when they are assigned to another school which may not be
eligible for Title I services. Thus, since the analyses describe program
continuity at individual buildings, one cannot assume that continuous -

services were available to individual students.
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The fifth limitation concerns the source of funding for service.
Since the analyses which follow consider continuity of services funded by
compensafory education money, they underestimate the continuity of
services within particula. districts, buildings or grade levels.
Thet is, a district may fund a remedial reading program for one or more
years using compensatory education money and then fund the same program
or virtually the same program using another source of funds. Probably the
most significant example for purposes of this study concerns the remedial
reading program in Providenée which in 1973-74 was fqued by ESAA rather
than by compensatory funds, thus removing evidence of remedial reading
in that city from the data file fdr that year. The switich in funding
sources thus appears as a "break in services" yet the
services actually continued that year under a difference source of
funds. (The following year, remedial reading was again funded by com-
pensatory money in Providence.) The extent to which similar phenomena

occur in other districts is unknown.

Observations Based on a Reading of Seven Years of Applications and Amendments

As noted above, building the data file for the analyses which follow
involved a rather detailed reading of every Tit]e I and Section IV project
proposal and amendments submitted to the Rhode Island Department of
Education for the period from 1969-70 to 1975-76. The members of the
research team engaged in\this process noted certain changes in compehsa-
tory applications and projects dq%ing the period and their observations

are reported below.

(o
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Impression of Title I Projects

Clarity of Information

There are several ways in which the Title I project
applicants changed between 1969-70 and 1975-76. One impor-
tant change is that later project applications are much
easier to understand. Early projects cften did not have all
of the information needed or had it in such a way that it
couid not easily be put together. For example, a project might
have the names of participating schools, the number of students
served, and the arade levels; but there was no logical way to
put these data tuccther to tell how many students at what grade
levels were served at a particular school. Inconsistencies in
the applications are also common. The narrative might, for
example, describe services to be offered to seventh graders;
but the Tist of participating schools did not include any
schools serving that grade. Starting with the 1973-74 school
year these kinds of confusions and ambiguities become less
common.

The application forms themselves were changed and the
State Title I office seemed to demand greater clarity each year.
In early years even the most sketchy and apparently poorly
planned proposals were approved. One LEA received a grant to
conduct, among other things, summer curriculum workshops for
teachers. The goals of this activity were to develop new math,
science, and social studies curricula. While these activities
perhaps benefited disadvantaged students as well as the general
school population, the direct relevance of the project to dis-
advantaged students was unclear. The Title I consultants
became much pore insistent that project application procedures
were followed and the planned activities were proper for Title I
funding. In one recent year, for example, continuity funds for

a large city project, were delayed for five or six months until
a proper application was made.

Concentration of Services

Over the years there seems to have been a change also in the
kinds of projects proposed. Early projects are very diversi-
fied - offering a large number of different services to several
different grade levels. The LEAs seemed anxious to try to
address all or most deficiencies found in the needs analyses.
Later projects tend to offer one or two services to a smaller
span of grades.

Observable Qutcomes

Over the years a trend toward more concrete, measurable
performance objectives was clearly detectable. Early project
applications were filled with activities designed to promote
self-concept, seit-awareness, self-confidence,
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positive attitudes, and love of learning. In one project an
objectiveias "improved self-concept" and the method to achieve
this objectivewas the purchase of a full length mirror. Many
times activities in these non-academic areas seem to be used

as filler in the narrative. An LEA might have requested money for
remedial reading but apparently felt that to sell the p ‘iect
it must say it would do more than merely raise standard;.ed

test scores. Improved reading skill, therefcre, is buried
among objectives promising that students wili progress in all
academic areas as well as become better people in gereral.

Goals such as improved self-awareness and self-concept are
probably important, perhaps measurable, and maybe even. teach-
able; however, the methods used to achieve the goals are usually
either not very clearly specified ("provide a comfortable
learning environment"), or not obviously related to the goal
(field trips) or both. In a project from a later year there
appeared an apparently unsolicited amendment deleting all
mention of goals or methods to improve attitudes toward reading.
The LEA had apparently come to believe that this was not some-
thing it could accomplish or adequately measure.

Field Trips

Many, perhaps most, projects include field trips. There is
usually no ccnvincing rationale for their inclusion. Typically,
field trips are said to be of value in terms of "broadening
cultural awareness;" however, it was seldom clear how, or
even whether, cultural awareness is influenced by field trips.
One teacher's report of a trip to the New England Aquarium con-
sisted of a long 1list of marine animals the group saw and the
observation that the students were well behaved on the bus.

One is and comiunity tried, and sometimes succeeded, to use
Title I funds exclusively for extended field trips. Trips
planned to New York, Washington, and throughout New England were
Justified by pointing out that all students on the island are
culturally deprived by virtue of thetr confinement. Among other
things it was pointed out that the island has no wild animals
other than birds. The trips were eventually ruled to be
ineligible for Title I funding.

Parent Involvement

Parents of Title I students became much more involved 1in
project planning in later years. In early projects most
parents serving on advisory boards were school employees and
the veturn on questionnaires mailed to parents as rart of needs
analyses was very low. C(ansequently parent input in Jeter-
mining needs was given little weight. In later prujects indi-
vidual parents and parent groups are very active and in some
cases seem to be the single most important group in determining
needs.

[ X'
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Public and Non-Public Schools

The “impression given by the project applications is that
coordination of efforts between public and private schools i~
less tharn complete. In determining needs priorities, for
example, the needs of public school studerts are determined
and then privates schools are given the opportunity to refer
students with the same needs. There is little consisiency from
year to year in terms ‘of the non-public schools included in
projects and no explanation is given for why a non-public
school which participates one year is not participating the
next. The burdgn.often seems to he on the non-public school
to arrange participation of eligible students.

Building Eligibility and Participation

Determining Eligible Buildings

Determination of eligible schools is done each year by LEA per-
sonnel through a method of ranking buildings or citegories of buildings
aceerding to one or more criteria for determining low incomé families.
Table 3.2 below indicates the number of LEAs using various sources of
information to determine the number of low income families per attendance
area. These data show a decreased emphasis on U.S. census information,
“school survey data" and "other." According to personnel in the SEA
Title I Office, LEAs have been discouraged from relying on “school
survey data" and "other." "School survey dafé" refers to locally de-
signed instruments. Sources of data listed under "other" include
information from local economic surveys, number of immigrant or non-
Ernglish speaking students, and data from various HEW reports. Health,
'housing and unenployment data were occasionally used during the earlier
'Jears but during later years were seldom considered. Districts have

increased their usage of AFDC and school free lunch data to determine

eligible schools.
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Table 3.2

Number of LEAs Using Various Sources of Information to

Determine Number of Low Income Families in Attendance Areas

1970 1971 1972 1973 1974 1975 1976

U.S. Census - 24 18 16 17 16 4 5
AFDC ' 24 27 27 29 30 34 38
Free Lunch 14 22 21 26 26 23 25
School Survey 17 18 11 10 8 2 1
Health Data 6 5 5 2 2 0 0
Housing Data 5 ‘ 5 8 5 3 1 0
tmployment Data 4 2 4 2 0 1 1
Other 1 9 13 10 5 3 2

Beginning in 1975, districts were asked to include the weightings
assigned to each of the criteria to determine eligibility. Inspection cf
these data confirms district reliance on either AFDC data; free Tunch
Jdata, or some combination of the two. Overall, over 90% cf the composite
weights were on these two sources of data, with about 60% of the total
weight being assigned to AFDC data.

In addition to selection of and assigning weights to criteria, the
precess of selecting e]igib]e.schools also involves ranking groups of
buildings by either the number or percent of lcw income tamilies in the
attendance area. As indicated by the data ir. Table 3.3 although most
districts continue to rank schools according to the percent of low
income students, since 1974 more districts are using the number of low
income students. The data in Table 3.4 further indicate a trend away

from grouping all schools within a district for ranking purposes and
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Table 3.3 -

\
Methou of Ranking Schools by Year

N

Ranking Method

Year Percent of  Number of Percent Different Only One
Low Income Low Income and Methods for School
| Studerts Students Number Different Per Level
Combined Levels

1969-70 27 3 0 0 7
1970-71 28 0 0 8
1971-.72 26 3 0 -0 8
1972-73 25 4 1 0 6
1973-74 27 7 1 1 7
1974-75 21 7 1 1 7
- 1975-76 21 3 0 0 7




Table 3.4 3-11.
Number of Districts Using Various

Methods of Grouping Buildings to Determine Eligibility by Year

Method of Grouping Buildings
Year | A1 E,0,8'  E,JS  EJ,S 1 School  1.Level  District
Schools Per Level Per Dis- Not
trict Participating
1969-70 26 2 1 0 9 2 0
1970-71 28 1 0 0 9 2 0
1971-72 25 0 1 1 11 2 0
1972-73 16 8 "4 0 9 2 1
1973-74 12 11 6 0 9 2 0
1974-75 12 11 5 0 10 2 0
1975-76 6 14 5 3 11 1 0

1

E=Elementary School; J=Junior High or Middle School; S=Senior High;
E,J,S,=separate rankings; E,JS=Elementary ranked separately; EJ,S=separate
ranking for senior high schools.

toward separate rankings for buildings grouped by grade level spans;
most commonly this involves one ranking of elementary schools, a second
ranking of middle schools/junior highs, end a third ranking of senior
highs. These two trends (i.e., ranking schools by number of 10& income
students and separately by grade level span) has increased the likeli-.
hood of designating secondary schools as eligible for compensatory

programs.

Trends of Building Eligihility

One important factor in the provision of continuous compensatory
education services is the extent to which buildings are eligible for
Title I services in succeeding years. Eligibility is described in

various ways below. Table 3.5 presents the total number of public,




Table 3.5
Total Numbef of Schools and Number and

Percent of Eligible Schools by Year

TYPE OF SCHOOL ' YEAR
70 71 72 73 74 75 76

Public Schools

Total Number of Schools 364 378 387 383 374 356 350
Eligible Schools 218 233 233 230 220 214 207
Percent Eligible 59.9 61.6 60.2 60.1 58.9 60.1 59.1

Parochial Schools

Total Number of Schools 112 102 98 93 84 79 80

Eligible Schools 61 58 54 58 52 57 6l
Percent Eligible 54.5 56.9 55.1 62.4 61.9 72.2 76.3
Independent Schools )

Total Number of Schools 25 2 28 32 34 34 36
Eligible Schools 4 3 3 6 4 2 4
'Percent Eligible 16.0 11.5 10.7 18.7 11.8 5.9 11.1

A1l Schools

Total Number of Schools 56 506 513 508 492 469 466
Eligible Schools 283 294 290 294 276 273 272
Percent Eligible 56.5 58.1 56.6 57.9 56.1 58.2 58;4
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~

parochial, and independent schools, and the number and percent of
eligible schools for each year from 1970 to 1976. These data indicate . -
that:

1. The total number of schools for whom data were avail-
able decreased from 501 in 1970 to 466 in 1976. The
total number of public schools decreased from 364 to
350; the total number of parochial schools decreased
from 112 to 80); and the total number of independent
schools for whom data were available increased from
25 to 36. :

2. The overall eligibility rate of all schools remained
nearly constant, between 56% and 58%.

3. The eligibility rate of public schools varied between
59% and 62%.

4. The eligibility rate among parochial schools increased
rather consistently from 54% in 1970 to 76% in 1976.

5. The independent schools had the lowest and most vari-
able eligibility rates; the percent of independent

schools eligible for Title I services varied from 6
to 19%. .

Building eligibility as a function of building existence (the numt-..-
of years during the study which a building enrolled students) was examined

for public, parochial, and independent schools (see Tatle B.2). These dats

indicate that:

1. Building existence is more stable among public than
among parochial and independent schools.

2. Thirty-nine percent of public schr~ls, 48 percent of
parochial schools and 4 percent ot irdependent schools
were eligible for Title 1 services every year of the

N study for v*.Cch they were listed as open.

3. Approximately ore out of every five pubiic and paro-
chial schools and over four out o7 five independent
schools we.e never elisible ior Title [ services
during the period of the stuay.

4, There was no strong velationship betwseen the number of
years a building was cpes during the period of the
study and its likelihood of being eligible for Title I
services.

I/(ﬁ'
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Eligibility at Grade Levels

Because various buildings serve a wide variety of grade level com-
binations (e.g., K-6, K-4, 7-9, 4-8), it is difficult to describe
eligibility in general categories of schools, such as elementary, middle
school, etc. Therefore building eligibility rates were computed for
buildings serving each grade level. (These rates are shown for public
and non-public schools in Tables B.3 and B.4.) For purposes of fidﬁring
eligibility by grade level, a building was included in tha rate for each
level it served; thus virtually all buildings are included in the rate
two or more times. For public schools:

1. Buildings most 1ikely to b2 eligible for Title I
programs are those which include seventh, eighth and
rninth grades. (Between 64 and 77 percent of the
buiiding grade Jevels were eligible each year.)

2. Buildings which include the primary grades were
slightly less likely to be in a Title I eligible
during the later years of the study than during the
early years included in the study. For example, 61
percent of grade two buildings were eligible in
19705 in 1976, 57 percent were elicgible. Eligi-
bility rates “or grades four through six were very
similar to those for the primary grades.

3. The eligibility rate for grades ten through twelve
is least consistent among the grades though there
is some slight evidence of a trend toward increased
eligibility at these grades. Eligibility rates
varied between £3 percent and 66 percent.

Among non-public schools:

1. For any given year, the elicibility rates for gradss
one through eights are remarkably similar. (This.
phenomenon is explained in large part by the fact
that the most common grade span pattern for non-
public schouis is grades one through eight served
in a single buiiding.) This rates increases from
54 percent to 63 percent from 1970 to 1976.

2. Eligibility of non-public kindergarten classes has
-increas«d dramatically during the years of the
study. Kindergarten eligibility has increased
from 32 to 58 percent.

o ry -
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3. High school grades (9 through 12) eligibility rates
are the lowest rates for non-public schools and
have remained relatively stable (generally batween
20 and 30 percent) during the period of the :iudy.
Eligibility rates vary more between elementary and sccnadary grade for non-
public schools than for public schools. Between 1970 and 1972 public school

grades one through six are slightly more 1ikefy than the equivalent non-public

school grades to be eligible for Title I services. From 1973 through
1976, the reverse is true. For grades seven through nine, public school
eligibility rates are slightly higher than parpchia] school rates for all
years of the study. In grades ten through twe]ve,.the eligibility rate

for public schools is more than twice as high as for non-public schools.

Students in Eligible Buildings

Table 3.6 presents the total number of students in public, parochi-
a1,1independent and all schools; the number and perc:nt of sfudents in each
type of\schoo] who attend buildings eligible for Title I services for each of
the years of the study is also included. The data parallel the building
eiigibility rates. The total number of students atfending Rhode Island
eiementary and secondary schools showed a six percent decrease from
221,838 in 1969-70 to 209,122 in 1975-76. Public school attendance
figures remained virtually constant, showing only a .04 pertgnt decrease
during the period. Parochial school attendance decreaséa 23 percent
during the period while attendance at independent schools for which data
are avatilable increased 10 percent between 1970 and 1976. As the data
in Table 3.6 indicate, overall the percent of students attending schools
eligible .or Title I services increased from 59 percent in 1970 to 64
percent in 1976. The percent of students in parochial schools serving

Title I eligible students increased substantially from 53 percent in 1970

l"/ 6



Table 3.6

Total Number of Students and Number and Percent

of Stuants in ETigible Buildings by Year

Type of School Year
1970 1971 1972 1973 1974 1975 1976

PUBLIC SCHOOLS
Total Number of Students 179221 186018 191959 191829 187101 182352 178584
Students in Elig. Buildings 109300 114503 119315 115390 119153 115461 113130
Percent in Elig. Buildings 61.0 u1.6 62.2 60.2 = 63.7 63.3 63.3
PAROCHIAL SCHOOLS
Total Number of Student§ 38419 34128 30949 28866 27587 26286 25881
Students in Eiig, Buildings® 20268 18604 15881 16699 15888 18427 19351
Percent in Elig. Buildings? 52.8 54,5  51.3 57.9 57.6 70.1 74.8
INDEPENDENT SCHOOLS
Tetal Number of Students 4198 4189 4264 4528 4715 4656 4657
Students in Elig. Bujildings® 507 261 268 784 366 36 426
Percent in Elig. Buildings® 12.1 6.2 6.3 17.3 7.8 0.8 9.1
ALL SCHOOLS
Total Number of Students 221838 225335 227172 225223 219403 213294 209122
Students in Elig. Buildings 130075 134368 135464 132873 135407 133924 132907
Percent in Elig. Buildings 58.6 59.6 59.6 59.0 61.7 62.8 63.6

a

The number (percent)of students attending buildings which some Title I eligible

students attend.

(]
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to 75 percent in 1976. Thus, despite the overall decrease in parochial
school attendance during the period (23%), the numbers of parochial school
students attending schools serving Title I eligible students decreased by
only 15 percent. The percent students in independent schools serving Title I
eligible students varied from 0.8 percent in 1975 to 17 percent in 1973. .The
number of students in each LEA district attending public, parochial and
independent schools and the number and percent of Title I eligible

students may be found in TablesB.5 through B. 10. Overall eligibility

rates vary from a Tow of 26 percentfin one upper middle class suburban
district to 100 percent in several small districts. It is interesting

to note that the percent of public schoq] students attending Title I
buildings in Providence increased from 93 to 97 percent between 1969-70

and 1970-71 and has decreased every year since then to the rate of 51

percent in 1975-76 as the city has concentrated services in

fewer buildings.

Participation of Eligible Buildings

In an effort to concentrate limited resources for compensatory
programs, LEAs frequently do not offer services in all Title I eligible
buildings. Table 3.7 below shows the number of public and non-public
schools which were eligible to serve Title I students from 1970 to 1976
and the number and percent of these schools which participated each year.
Between 80 and 87 percent of the eligible public scﬂgols participated
in compensatory education programs each year. Between 63 and 88 percent
of non-public schools serving eligible students participated. Among

non-public schools, the number of schools eligible to serve Title I

students showed more variation from year to year than did the number of
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Table 3.7

Number of Buildings Eligible, Number of Buildings

Participating ard Percent of Eligible Buildings Participating by Year

Year
1970 1971 1972 1973 1974 1975 1976

PUBLIC SCHOOLS

Number Eligible 218 233 233 230 220 214 207
Number Participating 189 186 190 18 179 178 176 -
Percent Participating 86.7 79.8 ’81.5 80.9 81.4 83.2 85.0
NON-PUBLIC SCHOOLS |

Number Eligible 65 61 57 64 56 59 65
Number Participating? 43 47 50 48 46 45 41
Percent Participating | 66.2 77.0 87.7 75.0 82.1. 76.3 63.1

a
The number of non-public schools serving Title I eligible students;

schools offering such services, thus leading to the wider variation in
percent of eligible schools participating. This variation may mean that a
pafticipation in compensatory programs in non-public schools is more

stable than eligibility data alone would suggest.

Continuity of Service: Offered
The process of allocating available compensatory education funds
to districts and schools has been establithe.: to funnel resources to
school attendance areas having high concentraticas of low income
students, Compensatory educaticn funds are then used to provide services

which are désigned to meet the educational needs of students. Within

I]g
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the guidelines LEAs have considerable f]exibf]ity to offer the instruc-
tional and support services most needed by students in order to achieve
in school.

The information whiéh follows aescribes the nature of compensatbry
education services in buildings providing Title I and Section IV servig%s
during the academic years from 1970 through 1976. Both instructional
and support services (e.g., counseling, resource centers) will be dis-
cussed. The reader is reminded of the limitations of these analyses
(discussed in the iirst part of this chapter) and of the glossary of
compensatory services (see Appendix B.1.). Qata for all services is
presented with attention directed toward the most frequently offered

services and specifically toward reading and mathematics as basic skill

areas. -

Description of Services Offered
" Within the flexibility provided in the guidelines, LEAs have

chosen to offer a wide variety of compensatory services to disadvantaged

students. As is true nationally, the most frequently offered service is
reading instruction with high frequencies of language arts and mathematics
programs. Not surprisiﬁg]y, given the size of Rhode Island's various
irmigrant populations, English as a second language services were also
Trequently offered in compensatory programs.
Tables 3.8 and 3.9 indicate the number of public and non-public
buildings ofFeéing each type of service each year. These data indicate that:
1. Among public schools, the most frequently offered in-
ctructional services were: 1) remedial and corrective
reading and reading readiness; 2) language arts/com-

munication skills; 3) English as a second language;
and 4) mathematics.

30
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Table 3.8
Number of Public Schools Offering

Each Service by Year

. SERVICE YEAR
- 1970 1971 1972 1973 1974 1975 1976

Academic Diagnosis 45 61 59 37 42 23 47
Attendance 10 2 0. 1 1 21 9
Clothing 0 0 38 33 1 0 16
Guidance/Counseling 42 62 80 55 81 66 63
Health/Dental 2 8 20 17 18 10 8
Health/Medical 35 29 54 38 43 30 28
Library/Media Room 38 9 9 10 1 0 2
Parent/Comm. Services 4 4 30 2 16 17 10
Psychological 51 35 35 32 32 23 25
School Social Worker 50 41 60 7 53 45 45
Social Adjustment 14 7 11 19 12 34 22
Speech Hearing 23 49 9 17 24 21 43
Transportation 66 19 50 37 12 2 24
Food .57 9 20 10 10 10 21
- Community Schools - 8 15 0 0 0 0 0
i Art 13 14 5 6 ] 3 4
Bilingual Educ. 0 0 8 6 7 8 7
Business Educ. 2 0 0 ¢ ¢ 0 1
Cultural Enrichment 45 14 40 25 13 22 24
English as Second Lang. 59 66 53 73 55 62 56
English Reading 7 34 2 20 3 1 0
English Speech 0 1 0 0 0 0 0
English Other 5 0 13 9 0 0 0
Health 15 14 14 17 16 19 16
Home Economics 2 10 6 1 5 3 0
Industrial Arts 16 18 8 15 14 11 7
Lang. Arts/Comm. Skill 39 05 83 48 54 67 80
Learning Disabilities 0 16 10 1 12 12 9
Mathematics 39 49 43 64 54 55 73
Music 9 12 9 6 0 1 0
Natural Science 15 17 14 18 3 6 13
Phys. Ed./Recreation 27 33 17 24 32 37 29
Reading Readiness 100 100 106 112 98 80 90
Remedial/Corr. Reading 135 150 164 172 133 146 151
Social Science 10 16 1 5 2 6 14
Theatre/Dramatics 2 4 1 0 1 0 4
Tutoring/General Remed. 65 45 59 45 47 33 36
Vocational Educ. 13 3 8 6 5 2 1
Follow Through - 1 3 4 3 3 0 0
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Table 3.9
Number of Non-Public Schools Offering

Each Service by Year

SERVICE YEAR
1970 1971 1972 1973 1974 1975 1976

Academic Diagnosis
Attendance
Clothing
Guidance/Counseling
Health/Dental
Health/Medical
Library/Media Room
Parent/Comm. Services
Psychological
School Social Worker
Social Adjustment
Speech/Hearing
Transportation
Food

~ Community School
Art :
Bilingqual Educ.
Business Educ.
Cultural Enrichment
English as Second Lang.
English Reading
English Spe=cnh
English Other
Health
Home tconomics
Industrial Arts
Lang. Arts/Comm. Skill
Learning Disabilities
Mathematics
Music
Natural Science
Phys. Ed./Recr:.ticn
Reading Readiness
Remedial/Corr. Reading
Sccial Science
Theatre/Dramatics
Tutoring/General Remed.
Vocational Educ.
Follow Through
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2. Among non-public schools, the most frequently offered
instructicnal services were remedial and corrective
reading and reading readiness; 2) mathematics; 3)
language arts, communication skill; and 4) English
as a second language.

3. Among public schools, the most frequently offered
support services were: 1) guidance and counseling;
2) school. social worker; and 3) academic diagnosis.

4. Among non-public schools, the most frequently
offered support services were 1) guidance and counseling;
2) school social worker and equally frequent were health/
medical services and psychological services.

5. The middle years of the study represent the period
of the most frequent offering of reading and
remedial reading. (As noted in an earlier section,
the total number of buildings was greatest during
this period also.)

6. The frequency with which compensatory mathematics
programs and programs addressing "social adjust-
ment" are offered has increased during the period of
the study.

7. The following services were offered less frequently
at the building level during the later years
covered by the analysis than during the earlier
years: psychological services, transportation,
cultural enrichment, English/reading, natural
science, vocational educalion and programs which
of fer tutoring/general remedial services.

_ 8. The total ndmber of different services offered has
declined during the period covered by the study.

These data confirm the overall impression reported
earlier that schools are now less likely to address
all possible needs with compensatory programs and
concentrate services in a more restricted number of
areas.

The percent of eligible schools offering the most frequently

provided compensatory education services is displayed in Table 3.10.

. Among both public and non-public schools, the only service available in

more than half of the eligible schools was remedial reading. These data -
also reflect the increasing tendency to offer mathematics programs to

compensatory education students and the d.creasing frequency with

83
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Table 3.10
Percent o7 Eligible Schools Offering Most Frequently Offered

Content Area Services, by Type of School and by Year

1970 1971 1972 1973 1974 1975 1976

PUBLIC SCHOOLS

Remedial Reading 62 64 70 75 63 68 73
 English as a Second 27 28 23 32 30 29 27

Language

Language Arts 18 28 36 21 25 3] 39

Math 18, 21 18 27 25 25 35

Guidance/Counseling 19 27 34 24 37 31 29

School Social Worker 23 18 26 32 24 21 22
Academic Diagnosis 21 26 25 16 19 11 23
NON-PUBLIC SCHOOLS

Remedia’ Reading 54 67 77 b4 70 63 51
Mathematics 15 20 21 31 27 29 31
Language Arts 14 20 25 8 16 19 32
Engiish as a Second . 15 25 7 20 7 14 9
Language

Guidance/Counseling 22. 30 46 22 25 22 32

School Social Worker 18 21 35 25 .29 22 22
Health/Medical 2 21 18 M 7 10 9
Psychological 23 18 16 11 7 8 5
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which medical and nsychological support services are offered in non-

public schools serving eligible students.

Trends in Reading and Mathematics

The number and proportion of all building/grade levels in public and
non-public schools combined for each year of the study were computed for
reading (including reading readiness and remedial reading) and mathematicc

(see Tables B.11 through B.14).

Reading. Compensatory reading programs are most common at
the elementary school level, especially in grade three in
which up to 48 percent of public and non-public buildings
offered compensatory reading programs. Reading programs
are frequent throughout the primary grades; from 32 to 48
percent of all buildings offered compensatory reading
programs in grades one through three in the years between
1970 and 1976. Among the intermediate grades, four to six,
between 21" and 41 percent offered reading programs. The
frequency of offerings decreased as the grade level in-
creased. Between grades seven and nine compensatory reading
programs became more common during the years covered by the
study. For example, in 1970, reading programs were of fered
in nine percent of the buildings which included a ninth
grade; in 1976 the figure was 28 percent. The frequency of
offerings at the senior high level is the lowest among all
grade levels but has shown some increase between 1970 and
1976. 1In 1970 the percent of buildings including eleventh
grade which offered compensatory reading was six percent;
in 1976 twelve percent of the buildings which included this
grade offered remedial reading programs.

Mathematics. The frequency of offering of compensatory
mathematics programs has increased between 1970 and 1976;
but math programs are still less frequently offered than
reading programs in Rhode Island schools. Math programs
are most common among grades two through five. In grade
four the per <nt of schools at this level which offered
compensatory mathematics programs increased from ten per-
cent in 1970 o twenty percent in 1976. Math programs
have also shu:n substantial increased in the junior high
years. In yvude seven, for example, the rate of offering
increased from four to twelve percent of all buildings
between 1970 and 1976. Compensatory mathematics programs
were relatively uncommon at the senior high level; during
the period covrred by the study from zero to six percent
of all buiidings offered math prcgrams between grades ten
and twelve.

~ ' 0o
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Continuity of Content Area Services at the Building Level

The remainder of this chapter discusses the continuity of com-
pensatory education services, first at the building level and then at
particular grade levels within buildings. At the building level, con-

tinuity is described as the proportion of buildings offering a particular
confent area in a given year which also offered the same content area
during succeeding years. Thus, the proportion may be less than 1.00
because: a) the building ceased to be eligible or b) the building was
eligible but not participating or c) the building was eligible and par-
tjcipating‘but offered other compensatory services or d) the building
closed. (Ratios describing building continuity and the continuity of
building eligibility for public and non-public schools may te found in
Tables B.15 and B.16.)

. For the analyses which follow, if a buildiig offered a service one
year, skipped a year and then offered the service aga;;j the skipped year
was considered a break in service and the program was treated as a "new" -
program when it reappeared. Tc the extent such phenomena represented
changes in funding sources (i.e., to local or other federal sources),
the continuity analyses undeirestimate the extent to which continuous
services were available at the building level aﬁd at grade levels within
buildings. On the other hand, the continuity of services is overesti-
mated by the extent to which programs retain their basic focus over a
period of years (e.g., remedial reading) but change in intensity, method
of selection of students, staffing patterns or instructional approaches.

Coptinuity ratios were calculated for public and non-public
schools for each instructional and support service area for intervals of

two through seven years. Continuity for reading and mathematics programs

-
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and summary data for all areas «re presented and discussed below.
Complete data for areas qther than reading and math may be found in
Appendix B. 17.1 through B. 17.37.

Reading programs are the most frequently offered compensatory
education service; not surprisirg]y,ythe continuity ratios for reading
are higher than for any other area. As indicated by the data in Table
3.10, 78 percent of the public schools which offered compensatory
remedial reading in a given year included by the study would also be
_ offered that service the following year. As one would expect, the con-
tinuity rates decrease as the size of the interval increases. Twenty-
nine percéht of the public schools which cffered compensatory reading in

1970 had continued such services in some form until at least 1976.

As indicated in Table 3.10 compensatory reading services enjoy
greater continuity in public than non-public schools. The difference is
small (3 percent) for two year intervals and tends to incrgase as the
interval gets larger. There do‘not appear to be any substantial trencs
in continuity between earlier and more recent prog:ans within @ given
interval. (The reader is réminded that Providenc: funded its compensa-
tory reading programs under ESAA during 1974; this switch is reflected in
the data in Table 3.10.)

Continuity ratios for compensatory mathematics programs appear

in Table 3.11. Overall, 63 percent of the pub]ic‘schools and 65 percent
of the non-public schools which offered compensatory mathematics offered

it again the following year. Inspection of these data indicate that at all

intervals the continuity ratios for mathematics programs have increased

during the period of the study. During the later years covered by the



Table 3.11 ' 3-27
Continuity of Service Over Two to

Seven Year Intervals: Remedial/Corrective Reading

Public Schools Non-Public Schools

Span of Yegrs Ratio Percent Ratio- Percent

2 Year Intervals
- ' 70-71 111/135* 82.2 31/35 88.6
- 71-72 116/150  77.3 30/41 73.2
72-73 140/164 85.4 33/44 75.0
73-74 115/172  «66.9 28/41 68.3
74-75 104/138  75.4 30/39 76.9
75-76 122/146  83.6 27/38 71.1
Composite 708/905 78.2 179/238 75.2

3 Year Intervals
70-72 91/135' 67.4 : -24/35 68.6
71-73 101/150  67.3 23/41 56.1
72-74 93/164 56.7 22/44 50.0
13-75 90/172  52.3 : 20/41 48.8
14-76 91/138  65.9 21/39 53.8
- Composite 466/759-  61.4 110/200  55.0

. 4 Year Intervals
70-73 80/135 59.3 18/35 51.4
. . N-78 77/150 51.3 14/41 3.1
72-75 71/164  43.3 15/44 34.1
73-76 79/172  45.9 14/41 34.1
Composite 193 379

5 Year Intervals
70-74 61/135 45,2 10/35 28.6
71-75 58/150 38.7 10/41 24.4
"72-76 61/164 37.2 11/44 25.0
Composite 180/449  40.1 31/120 25.8

6 Year Intervals
70-75 48/135 35.6 9/35 25.7
_11-76 49/150 32.7 7/41 7.1
Lomposite 97/285  34.0 16/76 21.1

e 7 Year Interval

20-76 39/135  28.9 6/35 17.1

38

* of 135 schools offering reading in 1970, 111 offered it in 1971.
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Continuity of SerVice Over Two to

Seven Year Intervals: Mathematics
Public Schools Non-Public Schools
Span of Years Ratio Percent Ratio Percent

2 Year Intervals

70-71 16/39 41.0 4/10 40.0
71-72 27/49 55,1 7/12 58.3
72-73 31/43 72.1 9/12 75.0
73-74 35/64  «54.7 16/20 50.0
74-75 40/54 78.1 11/15 73.3
75-76 41/53 77.4 15/17 88.2
Composite 190/302 62.9 56/86 65. 1

3 Year Intervals

70-72 10/39 25.6 : 4/10 40.0
7%-73 21/49 42.9 4/12 33.3
72-74 18/43 41.9 3/12 25.0 s
73-75 28/64 43.8 - 8/20 40.0
7576 36/54 66.7 10/15 66.7
- Composite 113/249 - 45.4 29/69 42.0
4 Year Intervals
70-73 9/39 23.1 2/10 20.0
_ 11-74 13/49 26.5" 2/12 ‘16.7
. 72-75 12/43 27.9 1/12 8.3
. 73-76 26/64 40.6 7/20 35.0
Composite 60/195 - 30.8 1275 22.2
5 Year Intervals
‘ 70-74 2/39 51 0/10 0.0
71-75 9/49 18.4 1/12 8.3
72-76 10/43 _?3.3 1/12 8.3
Composite 217131 780 2738 5.9
6 Year Intervals
70- 75 2/39 5.1 0/10 0.0
71-76 7/49 14.3 1/12 8.3
Composite 9/88 10.2 1/22 4.5
7 Year Interv:l
70-76 2/39 5.1 0/10 0.0

A
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study, continuity ratios for mathematics programs approached the mag-
nitude of ratios for reading programs (though mathematics continued to
be offered in far fewer buildings).

Continuity ratéf for two, four and seven year periods for public
and non-public schools are presented in Table 3.12. Table entries repre-
sent the proportion of schools which offered a specified content area
service during the first year of a given time period that are still
offering the content area at the end of the time period with no break
in service. (These data represent a summary of the materials in Tables
B.15.1 through B.15.37.) Services with the highggt ratios were reading,
Ehg]ish as a second language, guidance, language arts, and industrial
érts. With the exception of industria] arts: the content areas w{fh the
highest continuity ratios are also among the most frequently offered
services. (Industrial arts offerings are concentrated in the upper
e]ehentary grades of a cnmpénsatory program in one LEA.)

Data for the various service areas were combined into overall
ratios which represent the continuity of instructional services and the
continuity of support services for public and non-public schools (sce
Tables 3.13 and 3.14). These ratios represent the proportion of time

that a given instructional (or support) service offered in a particular

building in a given year was offered continuously for two through

sever yéhr periods. This ratio naturally declines as the size of the
interval increases. For both instructional and support services among
both public and non-public schools, the gréatest break in services
occurs between the first and second year (two year intervals). Over

forty percent of the compensatory education instructiofial services

offered in compansatory Rhode Island schools are not offered under this

<&
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Table 3.13
Average Continuity Ratios for Two, Four and Seven Year Intervals

for Public and Non-Public Schools for Each Content Area

2 Year 4 Year 7 Year
Non- Non- Non-
Public Public Public Public Public Public

Academic Diagnosis 44 32 ... 17 0 0
Attendance 14 0 8 0 0 0
Clothing 47 40 0 0 -- --
Guidance/Counseling = 64 71 28 32 12 21
Health/Dental 52 0 30 0 50 0
Health/Medical 45 46 14 5. 3 0
. Library/Media Room 9 0 0 0 0 0
Parent/Comm. Services 18 11 0 - 0 --
Psychological 38 35 10 0 0 0
School Social Worker 58 54 27 25 10 0
Social Adjustment 40 31 12 0 7 0
Speech Hearing 38 12 2 0 0 0
Transportation 18 10 1 0 0 0
Food 34 0 15 0 2 0
Community Services 26 0 0 0 0 --
Art 12 0 0 0 0 0
Bilingual Education- 34 -- 0 -- -- --
Business Education 0 -- 0 . - .0 -
Cultural Enrichment . 26 0 2 0 0 0
English as a Second Lang. 73 37 40 7 22 0
English/Reading 16 12 0 0 0 0
English Speech 0 -- 0 -- -- --
English Other 30 0 0 0 0 --
Health 62 0 30 0 0 0
Home Economics 1T 50 0 0 0 -
Industrial Arts ' 54 56 35 21 19 7
Lang. Arts/Comm. Skill 57 45 29 0 10 0
Learning Disabilities 31 €0 0 - -- --
Mathematics €3 65 31 22 5 0
Music 11 0 0 0 0 --
Natural Science 23 19 6 0 0 0
Phys. Ed/Recreation 52 26 8 0 4 0
Reading Readiness 72 . 61 44 25 22 6
Remedial/Corr. Reading 78 75 49 Su 29 17
Social Science 26 8 7 0 0 0
Theatre/Dramatics 0 0 0 0 0 0
Tutoring/General Remed. 46 30 16 5 5 0
Vocational Educ. 27 25 3 0 0 0
Follow Through 71 - 36 -- 0 --

iy
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Table 3.14
Continuity of Building Existence, Building Eligibility, and
Instructional and Support Services at the Building Level for
PubTic Schools for Two to Seven Year Intervals

oy

ix

Interval
Length in  Building Building Instructional  Support
Years Existence Eligibility Services Services
2 96 84 67 44
3 92 74 42 23
4 88 65 31 14
5 85 58 23 09
6 82 - 18 07
7 .81 50 14 04
Table 3.15

Continuity of Building Existence, Building Eligibility, and
Instructional and Support Services at the Building Level for

Non-Pub]ic Schools for Two to Seven Year Intervals

Interval -
Length in  Building Building * Instructional  Support
Years Existence Eligibility Services Services

2 92 86 54 42

3 84 74 ' 31 23

4 77 62 19 11

5 71 55 11 08

6 67 48 08 07

7 64 43 05 708

¢
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funding source at the same building the fullowing year. Among support

services, over half are not offered at the sa.e buildings with compensa-

tory education funding the following year.

Tables 3.13 and 3.14 alsc include data on the continuity of
building existence and building eligibility for two to seven year inter-
vals. Continuity of building existence, building eligibility, and instruc-

tional and support services are depicted graphicaliy in Figures 3.1 and 3.2.

Continuity ratios for public and rion-public buildings having students
eligible for Title I services are virtually the same for public and
non-public schools for‘infervals of two, three and four years; for
16nger intervals continuity of e]igibi]i%} is greater among public
schools.

For instructional services, the continuity among public schools
is higher than among non—pub]iq schools; but the rate of decline for
pubiic and non-public schools is virtually the same for intervals of -
-%suf yéars and larger. A given instructional service offered in a public
school during a particular year was also offered at the same building
during the fo]]owing year 60 percent of the time; among non-public
schools the rate was 54 percent. For the seven year period ;overed by
the study, only 14 percent of the instructional services offered in
public schools during 1970 were still being offered in the same buildings
in 1976. Among non-public schools the rate was 5 parcent.

The continuity ratios for support services were lower than ratios
for instructional services at all interval ler- 3 and virtually the
same for public and non-public schools. For a  wo year intervals
included in the study fewer than half (44 percent in the public schools

and 42 percent in the non-public schools) of the support services

v3
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Fig 3. Continuity of Building Existence, Building Eligibility, Instructional
Services and Support Services for PUBLIC SCHOOLS
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Fig 3.2 Continuity of Building Existence, Building Cligibility, Instructional
Services and Support Services for NON — PUBLIC SCHOOLS

CONTINUITY RATIO

100

90

80

70

60

50

40

30

20

io

\

BUILDING EXISTENCE

ELIGIBILITY

SUPPORT INSTRUCT!ONAL SERVICES

SERVICES —

e
-
-

1
t

-
6

—4
2 3 q 5 7

INTERVAL LENGTH, ItI YEARS

9

3-34



3-35
offefed in a particular building during a given year were repeated during
the following year. The ratio declined to 4 percent for both public and

non-public schocls for the seven year interval.

Continuity of compensatory services is primarily a function of
program or funding source continuity aind less a function of whether the
building remained open and eligible during a given period. This
phenomenon is most dramatic for two year intervals in which, for
example, 84 percerit of public schools continue to be open and eligible
during the second yeaﬁlpf the interval, but at the building .evel, only
60 percent of the content area services offered in the first year are

repeated during the second year. Thus, once a compensatory service is

offered two years in a row in a particular building, its chances of

being discontinued decrease slightly each year.

ww
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Continuity at Grade Level

Continuity of compensatory services at particular grade levels was
examined for two year periods only. The analyses which follow are ?ased
on the proportion of services repeated at a particular grade level ;fthin
a given school from one year to the next. The ratios rgpresent the pro-
portion of times that buildings which have compensatory reading programs
at grade two, for example, in a particular year also héd compensatory
reading programs in grade two in the following year. Continuity ratios
were figured separately for public and non-public schools for each content
area. Thus, over 6000 continuity ratios were generated (39 content areas
times 13 grade levels times six sets of two-year-pairs times two types
of schools).

Continuity ratios were also generated to describe the proportion of

schools offering a particular content area service at a given grade

level in ane year which offered the same service at the next highest

grade level during the following year. These ratios represent the pro-
portion of time that buildings which have compensatory reading programs
in grade two (for example) in a particular year also had a compensatory
reading program in grade three during the following year. (This ratio
was calculated to include only buildings which included both grade levels
of a given pair.) These éna]yses generated over 5600 additional ratios
(39 content areas times 12 grade level pairs times six sets of two year
pairs times two types of schools).

In general the data represent an extension of the frequency-of-—
offerings data, the program continuity within building data, and thé
data on grade levels served. Among non-public schools for severa] content

areas the continuity ratios at all grade levels for all pairs of years
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were zeros, indicating that in no instance was that particular

compensatory education service offered at the same grade level or next
higher grade level within a particular building two years in a row.
(Examples include dental services, library/media room, music and vocational

education. )

The material which follows is a general description of these grade-
to-grade continuity ratios for the most frequently offered compensatory
services. The averages which appear in the section below represent
mean continuity ratios; these data are included cnly to give the reader
an idea of the expected continuity for a grade level or combination of

grade levels over a several year period,

Reading. The overall continuity within grade levels was
higher for reading than for any other service. The over-
all rate K-12 in the public schools was .72, indicating
that in 72 percent of the cases a building which offered
a compensatory reading program at a particular grade
level in a given year offered a compensatory reading
program at the same grade level one year later. For each
pair of years, the rate varied from .65 to .82; no trends
were evident to indicate that schools are either more or
less likely to offer continuous programs during the later
part of the study than they were during the earlier part
of the study. Continuity ratios were highest for grade
one through four (.74 to .79) and grades seven through
ten (.83 to .87). Ratios for grades five and six and
eleven and twelve varied from .50 to .67; the ratio at
the kindergarten level was .40. Reading continuity ratios
are substantial at all grade levels and for all years of
the study, a phenomenon not riatched by any other content
area service.

Among non-public schools, reading programs are con-
centrated in grades one through eight and the continuity
ratios above this level are, for the most part, zero.
Continuity ratios for grades one through four varied from
.71 to .81; for grades five through eigr. ratios varied
from .55 to .66. Thus, at the elementary grades, the con-
tinuity of compensatory reading programs among public and
non-public schools are generally comparable.

Continuity ,ratios for grade level pairs for public
school averaged ,68 for grades K-1 through 5-6; .67 for
grade pair 6-7; and .56 for grades 7-8 through 11-12. Not
unexpectedly, these averages are lower than the continuity
of reading services within a particular grade level; these
latter ratios may be interpreted as the probability that a

Y§
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student in a reading program at a particular grade will have
the possibility of being in a compensatory reading program
at the next higher grade during the following year if he
remains at the same building. Overall, these chances are
about two out of three at the elementary grades and slightly
better than half at the secondary grades.

Mathematics. The majority of compensatory mathematics pro-
grams occur in grades K through 8 and the continuity ratios
are correspondingly more stable at these levels. (Ratios
above grade 8 are essentially zero among non-public schools.)
The continuity of compensatory mathematics programs has in-
creased during the period covered by the study. During the
period between 1970 and 1972, the average continuity ratio
for grades K through 8 among public schools was .28; during
the period from 1972 through 1976 the average ratio was .69.
Within grade levels, the average for all years of the study
ranged from .45 to .68 for grades one through eight; at the
kindergarten level the average ratio was .34.

Among non-public schools, the continuity ratios were
lower during the 1970 to 1971 period and increased after
that period. Compensatory mathematics programs in non-public
schools are concentrated in grades three through six; the
continuity ratios for these grade levels varied between .50
and .62 during the six year period,

Continuity ratios for grade level pairs among putlic
schools were as follows:

Grades K-6 Grades 6-7 Grades 7-12
1970-1972 .22 .12 .14

1972197} .64 72 .40

Thus, for example, a student in an elementary school com-
pensatory mathematics program between 1972 and 1976 would
have a 64 percent change of having a compensatory math pro-
gram available at his building at the next higher grade
level the followirg year. The above data reflect the fact
that the continuity of compensatory math programs increased °
during the periods of the study and is generally higher
among elementary than among secondary grades.

I

Language Arts/Communication Skills. Continuity ratios sub-
stantially iarger than zero for language arts programs are
concentrated in grades K through 6. Avzrage continuity
ratios for these grades has increased from .33 for the
period from 1970 to 1973 to .72 for the period from 1973 to
1976.

Among non-public schools, non-zero ratios are scattered
among grades K through six, and vary considerably from year
to year. There is some evidence of a recent trend in this
area, however; ratios for the last two years of the study
average .75 for grades K through six among non-public schools.

ERIC 99
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- Tutoring/General Remedial. Programs offering tutoring and
general remedial services tend to be concentrated in grades K
through five; continuity ratios for these grades vary from
the high teens to the .50's from {970 to 1975. For 1975-76,
ratios at the elementary grades increased to an average of
.69.

English as a Second Language. These services to non-native
speakers of English had substantial continuity ratios for all
grades from one through eleven among public schools. The
overail average ror these grades among public schools was .71;
there was no substantial patterns of variation from year to
year or from grade to grade.

Among non-public schools, non-zero continuity ratios are
found only at grades one through six for ESL programs. Even
within these grades there is consicerable variability from
year to year. The continuity ratio at yrades one through six
for 19,/1-1972 is .02; while the averyge for 1974 through 1976 is

Guidance/Counseling. Continuity ratios fcr compensatory
guidance/counseling programs are higher during the later
years covered by the study than during the earlier years.
From 1972-73, the continuity ratios for grades one
through six varied mainly from the high .30's to the low
.40's; in other years at the same grade levels ratios were
mainly between th2 high .60's and the low .?0's. Rates at
the secondary level were more varied and generally de-
creascd as the girade levals increasad.

Ratios among non-public schools were more variable
than among pub’ic schonls and guidance/counseling programs
were not found at the high school level.

Academic Diagncsis. Punlic school programs which of fered
academic diagrosis services have continuity ratios mainly
in the .30's to .50's in grades one through four. Ratios
at other grade levels are mor= variable and tend to average
lower; in grades seven through nine there were no non-zero
continuity ratios through 1972-73; after that most of the
ratios were between .50 and .75.

School Social Worker. Amon¢ public schools, continuity
ratios for compensatory programs offering the services

of a school social worker tended to be in the .50's to
.70's for grades one through five; and generally from

0 to .30 with some higher ratios scattered among grades
seven through twelve. Non-public school ratios for grades
one through six were comparable ¢o public school rates for
these grades though there was more variability among non-
public schools. At the secondary level, there was only one
non-zero continuity ratios for non-public schools.

.49,
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On the Interpretation of Continuity Ratios

The continuity ratios w .i:h are presented in the above section
describe the extent to which Titie I/Section IV services were offered
on a non-interrupted basis in Rhode Island schools between 1970 and
1976. A continuity ratio, like other descriptive statistics, reduces
a set of data to a single number but does not, by itself, imply a value
judgment about the data. Also, like other descriptive statistics,
continuity ratios can be compared in terms of which ones are higher and
which ones are lower. Thus, we may see from the data ;bove the confinuity
of compensatory reading programs in Rhode Island is greater than the
-continuity of natural science programs offered under Title I/Section IV.
However, these comparisons still do not, by themselves, tell us whether
the continuity of any given area of compensatory services is too low,
about right, or too high. Appropriate interpretation of information
aBout the continuity of services would depend on a number of factors which
help place the interruption or non-interruption of services into proper
context. These other contextual factors might include: the degree to
thch the originally offered service was the "most needed" service by
the population; the degree ‘to which the target population has changed
during the time interval being considered; the degree to which a
different set of services are offered to meet a previously identified and
continuing need; and the extent to which the identified need has been
met through Title I or other resources. HNeither perserverance in a
poorly designed program nor arbitrary changes from year to year represent

the desired state.

- | 1o
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CHAPTER 4
CHARACTERISTICS AND ACHIEVEMENT TEST DATA FOR
STUDENTS IN COMPENSATORY READING PROGRAMS -

Introduction

The purpose of this portion of the report is to describe the
examination of the existing statewide Title I data base for students in
i2ading programs for the years 1970-1976. Although some information
relative to student demographic characteristics was examined, the primary
focus was upon student academic achievement data. The focus
of the examination was upon the identification of strengths and weak-
nesses in the data base, identification (wherever possible) of trends
in student achievement, and determining whether or not the data base
appeared "clean" enough on either a state, LEA or individual student

level to use as baseline achievement information for conducting

longitudinal -studies.

This chapter is divided into the following three major sections:
Characteristics of students in compensatory reading programs; Student
ar ?évement test data 1970-76; Characteristics of high and low achieving
disiricts. In each of these three major sections the particular data
sources used, along with any major limitations of the analyses presented,

will be described in some detail.
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Characteristics of Students in Conpensatory Reading Programs

For each of the years 1970-76 the SEA gathered data on students
participating in reading and reading related programs. These data were
reported in some detail in the SEA Annual Evaluation Reports and are
discussed briefly here. These data represent the most complete informa-
tion available on characteristics of students in Title I and Section IV
reading programs. For many of the variables listed below, the extent to
which students in reading programs are like students in other compensatory
education programs is unknown. Changing patterns in the variables on
which data were collected iimited the extent to which trends in student
characteristics could be analyzed. The data which follow, therefore,
describe student characteristics for which consistent data were available
during the period from 1970 to 1975. Though 1imfted, the data do
indicate_that students in Title I and Section IV reading programs did not
change drastically on the characteristics noted during the period of the

study.

Sex of the Student: Each year between 1970 and 1975 between 58 and 60

percent of students in compensatory reading programs were males.

Grade: Students in compensatory reading programs were most likely to

be in grades one through four.

Intelligence Test Scores: For each of the three years for which data

were available, the meanand the median IQ of students in reading programs

was 94 or 95; the standard deviations for these years was 12 or 13.

Racial/Ethnic Background: The categories of racial/ethnic backgrounds

used for reporting purposes changed each year of the study, making

summary statements difficult.

1u2
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It appears that between 16 and 24 percent of students in compensatory
reading programs are black students and the proportion of black students .in
public school- reading programs is higher than in non-public school read-
ing programs. Data on thgtpercent of black students in Rhode Island
elementary/secondary schools is incomplete, but the proportion is estimat-

ed to be about five percent.

School type: Approximately 90 percent of the students in compensatory
reading programs were attending public schools. (Overall, between 80
and 90 percent of students in all compensatory programs attended public

'schools during the period covered by the study.)

Retention in Title I programs: Approximately one-third of the students

in compensatnry reading programs were listed as having been in Title I
programs for one or more years prior to the year being reported. This
rate is essentially the same for students in public and non-public

schools.,

Retention at Grade Level: Approximately one out of every four students

in compensatory reading programs had been retained at grade Yevel for

one or more years.

Selection: QDetailed information about student selection into projrams
was not gathered. The most common reasons cited in SEA annual reports
were poor performance or an apparent inconsistency between student

ability and student achievement.

Leaving during the Year: The proportion of students who left a com-

pansatory reading program in the middle of the year varied somewhat,
but appears to be approximately 10 percent. In about two-thirds of

these cases the reason given was that the family moved out of the

iud



~attendance area.

- Handicap: The vast majority of students in compensatory readiny programs
(91 to 95 percent) were not listed as being handicapped (mentiaily retarded;

speech, hearing or sight impared; emotionally disturbed)

Testing program: Districts were asked to describe the types of tests

given to students in reading programs. Between two-thirds and three-
fourths of thé students received "individualized standardized tests"

each year. Mosf frequently these were described as being diagnostic

(over half of the students) or IQ tests (about 40 percent of the students).
.JDetai1ed" or "complete" psychological assessments were given to only a

few students (four to seven percent).

Student Achievement Test Data

As was noted in th: Introduction to this section of the report,
for each of the years 1970-76 the SEA gathered standardized achievement
test data for students participating in reading and reading related pro-
grams. For the years 1970-74 all students participating in compensatory
education programs were tested, on a pre-post basis, with the Gates-
MacGinitie Reading Tests. For the years 1975 and 1976 the California
Achievement Test-Reading was administered on a pre-post test basis to
all program students.

Since the original focus of this study was on the years from
1970-74, an examination of the achievement test data reported in the
SEA Annual Evaluation Reports was conducted for each of the five years

of interest. This examination was not designed to either validate
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or invalidate the analyses contained in these reports but simply to
determine if the analyses--and the raw data upon which they were based--
were adequate for use as basel’:: m:asures for longitudinal analyses.

In attempting to inte: o1 : the zummary statistics presented in
the SEA Annual Evaluation Reports it became evident quite early that
there probably existed some major problems which would impact upon -the
suitability of the achievement test data as baseline measures for longi-
tudinal analysis. For several years (1970-73) the LEA's were author-
ized to administer the Gates-MacGinitie reading achievement test

to students at their "instruwtional" level. Allowing students to be

_administered standardized achievement tests at instructional level has

long been advocated as a way of reducing student frustration and in-

creasing reliability of test performance. However, the use of Gates-

MacGinitie instructional level testing with'the'Title I students, poses

some prob1ems-which, in the view of this.research team, cause the data
base for these years to be inadequate for 1ongit;dina1 analysis. The
Gates-MacGinitie has no cross-level standard scores. Each Tevel of the
test was independently normed and the the single standard score scale

developed by the test publisher was level specific--, i.e., the standard

scores for each level were normalized so that they have a mean of 50

and a standard deviation of 10. As a consequence, standard

scores on the Gates-MacGinitie have meaning only in relation to the
particular level of the test administered. Therefore, the only score
which purports to have a common interpretation across test levels is
the grade equivalent score. According to the Technical Manual of the

Gates-MacGinitie, grade-level norms were established by the following

procedure:

1ve
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"Approximately one third of the pupils in the entire
standardization sample (half the grade-norm subsample)
also took the test level below that for their own
grade. The other half of the grade-norm subsample
also took the test level above that for their own
grade. Thus, for each test it was known how far the
average performance of students one grade above and
one grade below the appropriate grade deviated from the
mean score for the appropriate grade. From the re-
sulting successive over-lapping norms (computed in
standard deviations and adjusted for intelligence
scores), grade norms were computed spanning as large
a range as was deemed appropriate."

[Technical Manual, pg. 2-3]

The above description of the method for genef;éing the grade
equivalent norms illustrates that the cross-level testing done to
generate the grade equivalent scores was limited. Only a small portion
of the students took test levels contiguous-go the one designed for
their grade level. Empirically developad norms for out-of-level testing
were not developed. In the administration of the Gates-MacGinitie to
the Rhode Island compensatory education students it was quite common
to see large numbers of stddents tested two or three levels below the
level designed for their grade. A previous study (Long, Schaffran and

Kellogg, 1975) has illustrated that grade-equivalent scores generated

through such instructional level testing yields scores which are not

comparable to the scores obtained using grade level testing. Additional

problems which were identified in the examination of the achievement
test data for 1970-74 were the absance of student names for.some years

(scoreg_being reported by ID numbers which were not constant across

~ years), incomplete data for certain communities in some years, and the

absence on scme student records of the test level administered.
In 1ight of the problem areas noted above, therefore, the achieve-

ment test data for the period 1970-74 is not viewed as being adequate as
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either a longitudinal data base ner as adequate for any form of extensivé
examination of achievement growth patterns over these years. In fact,
any rigorous definition of "acceptable" data would preclude any further
examination of these scores. Even in light c¢f these problem areas,
and given the severe limitations on these data, the data will
be examined in an attempt to shed at least some 1ight on one major issue
which has surfaced in this state over the past few years. This issue is
the impact upon the compensatory education student population of n~w
directions and regulations regarding the education of handicapped popu-
lations. Rhode Island has, over the past several years, been moving in
the direction of providing what is popuiarly referred to as the "lesst
restrictive environment® for its handicapped population. One outgrowth
of this has been the mainstreaming into the regular school
department classrooms numbers of students who previously were taught
in self-contained classes for "Educable Mentally Retarded" and "Emotion-
ally Disturbed”. The perception--often noted in LEA Titie I evaluation
reports--is that the initial level of achievement of students in
compensatory education programs has beem—in a state of decline over the
past several years 28S g result of these mainstreamed students being
added to the "regular" student population, designated as in need, and
placed in Title I reading programs.

To address this question the pretest scores for'the years 1970-74

were examined. Since the single Gates-MacGinitie scale score which
has meaning across grade levels is the grade equivalent score,
average pre-test grade equivalents, by grade level, were computed for

each program year. Tables 4.1 and 4.2 present these pretest averages

for the Vocabulary and Comprehension sub-tests.

Y
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Inspection of Tables 4.1 and 4.2 indicates that, in terms of pre-

test average grade equivalent scores, there has been little apparent

"decline” in performance across this five year period. Figures 4.1

and 4.2.present, in graphical form, the average pre-test performance

on the Vbcabu]ary and Comprehension sub-tests of the Gates-MacGinitie.
Figures 4.1 and 4.2 highlight that, with minor flucfuations, the

average pre-test performance has been quite stable over this five year

period} It should again be called to the readers attention that the

above summary statistics were generated using a data base which has

some rather substantial problems when cross-year comparisons are being

.presented. Tables 4.1 and 4.2, Figures 4.1 and 4.2, shoulc be considered

" in light of the previously noted limitations.

Characteristics of High and Low Achieving Discricts

The preceding portion of this section ¢f the report focused upon
tHe SEA compensatory education data files for the vears 1970-74. With
the exception of the single ana]ysi; presented in Tables 4.1 and 4.2
(which was only presented because of overriding local interest in this
question) this research team did not feel the data files were of such a
nature that their further analysis was justified. However, the original
propesai for this study posed several questions regarding the program
characteristics of school districts which were consistently producing
the highest achievement growth in the state and comparing these
characteristics with thbse of school districts which were consistently

producing the Towest achievement growth in the state.

1
This observation is consistent with the notation above that the measured
intelligence of students in compensatory education reading programs

averaged 94 or 95 for all years for which data were available.

19
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Table 4.1

Pre-Test Mean Grade Equivalent Scores

Gate:-MacGinitie Vocabulary Sub-Test

Program Year Grade Level
2 3 4 5 6 7 8 9
1969-70 1.6 2.1 2.8 3.6 5.2 4.7 5.7 6.2
1970-71 1.4 2.1 2.7 3.5 4.4 4.7 5.0 6.5
1971-72 ) 1.5 2.1 2.8 3.4 4.0 4.6 5.4 6.2
1972-73 1.5 2.0 2.7 3.5 4.5 5.0 5.2 5.8
1973-74 1.4 2.0 2.8 3.5 4.0 4.8 5.5 5.5
Table 4.2

Pre-Test Mean Grade Equivalent Scores

Gates-MacGinitie Comprehension Sub-Test

Program Year Grade Level
2 3 4. 5 6 7 8 9
1969-70 ' 1.6 2.0 * 2.4 3.0 4.9 4.2 5.1 6.0
1970-71 1.4 1.9 2.5 3.0 3.8 4.4 5.0 6.6
1971-72 1.5 1.9 2.5 2.9 3.5 4.3 4.9 5.6
1972-73 1.4 1.8 2.4 3.1 3.9 4.4 4.6 5.7
1973-74 1.3 1.8 2.4 3.0 3.6 4.4 5.1 6.7
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Fig 4.1 Statewide Vocabulary Pretest Means 1970 —74
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Fig. 4.2 Statewide Comprehension Pretest Means 1970 -74
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This examination of program characteristics originally was bosed
relative to the 1970-74 school programs. In 1ﬁ§ht of the problems with
this data base, however, the research team determined that these data
should not be used. It was also decided that the SEA achieve-

ment test files for 1975 and 1976 were Sufficiently comprehensive and -
"clean" to be used in the selection of high and low achieving schools.
During this two year period all LEA's in the state administered the
California Achievement Test-Reading (CAT) on a pre-posttest basis to all
students in compensatory reading programs. All schools administered
-the CAT within the grade ranges recommended by the test publishers
(i.e. at grade level) and the CAT has a standard score scale (the ADSS)
which allows for cross-grade comparisons and data aggregation.

The SEA California Achievement Tests-Reading data files were
e*amined to determine the achievement growth of students, by LEA, Qho
participated in compensatory reading programs in 1975 and 1976. Average
ADSS growth scores (post ADSS - pre ADSS) were agyregated across grade
_1evels to obtain an overall weighted mean ADSS growth score for each
of the 35 Rhode Island Communities which had reading programs for both 1975
and 1976. The school districts whose mean ADSS growth scores were in the
top seven (top 20%) were classified as "high ach{evers" and those districts
whose mean ADSS growth scores were in the lowest seven (bottom 20%)
were classified as "low achievers". Therelwere five (5) districts
which were thus classified as "high achievers" for both 1975 and 1976.
There were four (4) districts classified as "low achievers" for both
1975 and 1976.

To idgntify the program characteristics of these five (5) high

and four (4) low achieving districts two data sources were examined.

L
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These two data soufces were the Program Project Information sheets (to
provide financial information) and end-of-year teacher questionnaires
collected as part of the annual SEA project evaluation process. (A
copy of the Teacher Survey Questionnaire is contained in Appendix C.1),
Since the projects in these 9 communities were quite similar for both
years the examination was restricted to the 1975 project year.

| The Program Project Informaticn Sheets for the nine communities
were examined and a series of expenditure ratios were generated.

Table 4.3 presents, by community, these expenditure ratios.

Although inspection of Table 4.3 shows some differences between
high and low achieving schools--particularly in the areas of percent
of expenditures in supportive services, administrative costs and over-
all per-pupil expenditures--these differences do not appear to be
systematic enough to warrant the drawing of any conclusions. -

The second data source examined to determine if systematic program
differences between high and low achieving districts could be isolated
was a teacher survey questionnaire which is completed annually as
‘part of the SEA data collection effort. Each of the questions on this
survey questionnaire was reanalyzed and aggregated for the high and low

achieving school districts.




Table 4.3
High-Low Achieving Districts
Expenditure/Activity Ratios -~ 1975

{1) (2) (3,
Community $ Rdg/$Total $ Rdg/$Total - $ Support/Total
Number Instruction Expenditure Expenditure
(%) (%) (%)
1 77 52 20
" .
£ 2 91 88 0
o
£ 3 100 80 8
<
~ 4 35 30 1
=
- 5 43 26 26
6 | 63 65 1
w)
< :
g 7 100 92 1
2 .
< 8 42 38 0
L
2 9 100 95 0
-
Where: 51) = Total $ expended on Reading/Total $ spent on direct Instruc
2) = Total $ expended on Reading/Total compensatory education e
23; = Total $ expended on Supportive Services/Total compensatory
4) = Total $ expended on Administrative ccsts/Total compensator)
(5) = Per-Pupil Expenditures for Reading = Total $ expended on Re
15
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A total of 46 completed teacher questionnaires comprised the data
set for this reanalysis. Of the 46 questionnaires, 33 were from teachers
in gjﬁtricts having high achieving compensatory education programs and 13
were from teachers in districts having low achieving compensatory educa-
tion programs. Since the number of teacher questionnaires for these nine
districts is quite Tow (a function of program size, not response rate) the

tables which follow should be interpreted with caution.

Table 4.4
High - Low Achieving Districts
Teacher Questionnaire Responses - 1975

Q5. What was the minimum amount of time per week that you spent with any
one pupil in instruction?

6‘hrs+ 5-6 hrs 4-5 hrs 3-4 hrs 2-3 hrs 1-2 hrs 1 hr-

High Achieving 1 1 5 7 14 1 4

Low Achieving - - - 1 6 4 2

Examination of Table 4.4 shows that respondents from high achieviing
school districts report a greater minimum amount of instructional time
per week per student than respondents from low achieving school districts.
Fourteen of the 33 respondents (42%) from the high achieving school
districts reported they spent a minimum of three or more hodrs per week
pér student while only one (&%) of the teachers from the low achieving
districts reported spending minimum instructionul time in excess of three hours

per week per student.




Table 4.5
High - Low Achieving Districts
Teacher Questionnaire Responses - 1975
Q6. Did you use differentiated time per pupil based on their differing

needs; e.g., do students three years behind grade level receive more
instruction than those one year behind grade level?

Yes No

High Achieving 13 19

Low Achieving 9 4

Table 4.5 indicates that,when asked if they used a differentiated
time allocation per pupil based on differing student needs, teachers from
low achieving school districts were mere 1ikely to respond "yes" than were

teachers from high achieving school districts.

Table 4.6
High - Low Achieving Districts
Teacher Questionnaire Responses - 1975

Q7. Most of the time did you service each child in a group of

30+ 15-19 10-14 7-9 4-6 2-3

High Achieving 1 1 2 25 4

Low Achieving 1 2 1 6 3

Inspection of Table 4.6 indicates that there were no apparent
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differences between high and Tow achieving school districts in reported
instructional group size. The majority of teachers in both groups served

six or fewer students per group.
Table 4.7

High - Low Achieving Districts

Teacher Questionnaire Responses - 1975

Q8. How much time was available to you for scheduled preparation time
per day without children?

1.5 hrs+ 1-1.5 hrs  .5-1 hr. .5 hrs”

High Achieving 1 8 21 3

Low Achieving 2 3 5 3

Tabled .7 presents‘information relative to the amount of daily
preparation time available to the teachers, with responses ffom the two
groups in indicating roughly comparable amounts of preparation time avail-
able. (Survey question 9 is analogous to question 8 - preparation time

on a weekly basis ~ and is not reported here.)

E;BJ‘;‘ _ 1.9
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Table 4.8
High - Low Achieving D stricts
Teacher Questionnaire Responses - 1975

Q10. How many different children did you service each week?

80+ 71-80 61-70 51-60 41-50 31-40 21-130 11-20

High Achieving 1 1 5 18 8

Low Achieving 2 2 3 1 1 3 1

In examining the total number of different children who receive
compensatory education services from an individual teacher the responses
from the teachers in the high and Tow achieving school districts are quite
different. Thirty-one teachers (94%) from high achieving districts reported
weekly student case loads of 40 or fewer students, while only four teachers
(31%) from low achieving districts reported weekly student case loads of
40 or fewer students. Conversely, only one teacher (3%) from the high
achieving districts reported a weekly case load larger than 50 students
while 7 teachers (54%) from low achieving districts reported weekly case

[l A

loads in excess of 60 students.

140



Table 4.9
High - Low Achieving Districts
Teacher Questionnaire Responses - 1975

Q11. How often during the program year have parents been responsible for
working with children at home on assignments?

Weekly+ Weekly Bi-weekly Monthly Monthly~ Never

High Achieving 1 7 1 4 11 8

Low Achieving 1 2 5 5

Table 4.9 presents information relative to the reported frequency
with which parents have been responsible for working at home with their
children on assignments. Although the responses are not very different
for high and low achieving districts there is a slight tendency for
teachers in high achieving districts to report more of this type of parent

involvement.

Table 4.10
High - Low Achieving Districts
Teacher Questionnaire Responses - 1975

Q12. As a rule, did you see every parent at least once during the pro-
gram year?

Yes No

High Achieving 14 17

Low Achieving 3 10

ol
£
[,
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As Table 4.10 indicates, teachers in high achieving school districts
were more likely to respond that they did see every parent at least once

during the program year than were teachers in low achieving districts.

Table 4.11
High -~ Low Achieving Districts
Teacher Questionnaire Responses - 1975

Q13. Did you have an opportunity to select the materials used in the
project?

Yes No

High Achieving 31 2

Low Achieving 10 3

As is shown in Table 4.11, there were no substantial differences
between high and low achieving districts in the numbers of teachers who
responded they had an opportunity to select the materials used in their

project, with the great majority of both groups responding affirmatively.
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Table 4.12
High - Low Achieving Districts
Teacher Questionnaire Respunses - 1975

Q14. How much time did you spend each week designing and devising your
cwn materials?

10 hrs+ 7-10 hrs  3-7 hrs  1-3 hrs 1 hr”

High Achieving 1 3 7 19 1

Low Achieving 2 2 4 5 -

Inspection of Table 4.12 indicates that, while there are no major
differences in the amount of reﬁorted teacher time spent designing and
devising teacher materials, there is a tendency for teachers in low
.aéhieving districts to rebort spending more time at this than do teachers

from high achieving districts.
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Table 4.13
High - Low Achieving Districts
Teacher Questionnaire Responses - 1975

Q15. Was instructional material available to you on time?

Yes No

High Achieving 3c 1

Low Achieving 12 1

As Table 4.13 illustrates, virtually all the teachers--from both high

and lTow achieving districts--reported that instructiona material was avail-

able to them on time.

Table 4.14
High - Low Achieving Districts
Teacher Questionnaire Responses - 1975

Q16. Were enough materials available at each child's instructional level?

Yes No
High Achieving 31 2
Low Achieving 7 6

Examination of Table 4.14 shows that a much higher percentage (94%)

of teachers from high achieving districts report sufficient materials

available at each child's instructional level that was reported by
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teachers from low achieving districts (54%).

Table 4.15
High - Low Achieving Districts
Teacher Questionnaire Responses - 1975

Q17. Have you used an individual checklist of reading skills progress?

Yes, | Yes, Yes, Yes, Yes, but
Update Update 2-4 Update Update Never
Daily Times/Wk Weekly Bi-weekly Updated Never

.High Achieving 3 2 13 12 3

Low Achieving 1 4 4 3 1

Inspection of Table 4.15 indicates that, when examining responses
régarding the use of indiQidua] checklists of reading skills progress,
teachers from high achieving districts are slightly more positive in their
responses than are teachers from low achieving districts. Eighteen teachers
(55%) of high achieving districts and four teachers (38%) from low achieving
districts reported they use and update such skills sheets on at ]easf a

weekly basis.
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Table 4.16
High - Low Achieving Districts
Teacher Questionnaire Responses - 1975

Did you use diagnostic testing and procedures to dete(mine gach
child's level of strengths and weaknesses in all reading skills?

Yes No

High Achieving 32 1

Low Achieving 13 -

P

As inspection of Table 4.16 illustrates, virtually all the compensa-

tory education teachers-~from both high and low achieving districts--

reported they used diagnostic testing and procedures to determine each

child's strengths and weaknesses in reading skills.

Q19.

Table 4.17
High - Low Achieving Districts
Teacher Questionnaire Responses - 1975

Did you have an aide?

Yes Yes
Full-time Part-time No

High Achieving 7 - 26

Low Achieving 1 1 11

As the information contained in Table 4.17 indicates, teachers in

126
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high achieving districts were somewhat more 1ikely to report they had an
aide than were teachers from low achieving districts. The majority of the

teachers in both groups, however, reported that they did not have an aide.

Table 4.18
High - Low Achieving Districts

Teacher Questionnaire Responses - 1975 .

Q21. Did yov maintain written individual objectives for each child in
the reading program? ' '

Yes, Yes, Yes, Yes,
Updated Updated Updated Updated
Daily Weekly Every 3-4 wks more 3 wks No

High Achieving 2 3 14 1 2

Low Achieving 1 3 5 1 4

Information contained in Table 4.18 indicates that there was no
substantial differences between high and low achieving districts in the
frequency of teacher reported use of individual objectives for each child

in the reading program.
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Table 4.19
High - Low Achieving Districts

Teacher Questionnaire Responses - 1975

Q22. Did you share these objectives with the classroom teacher?

iy Yes No
High Achieving 25 2
Low Achieving 7 5

Inspection of Table 4.19 illustrates that teachers in high achieving
districts are more likely to respond that they share their individual
student objectives with the classroom teachers than are the teachers from

Tow achieving districts.

Summary - Characteristics of High and Low Achieving Districts

The preceding portion of this section of the report has attempted to
describe, to the extent possible through the use of existing data sources,
characteristics of school districts whose compensatory education programs
were identified as having "high" and "Tow" student achievement growth.

In the area of financial expenditures there were no large or consistent
differences noted between high and low achieving school districts--although
there was a slight tendency for high achieving schools to spend a higher '
proportion of their allocations on supportive sefvices, administrative cousts
and overall per pupil expenditures. On the basis of the analysis of the
teacher survey responses there were éevera] differences noted. Teachers

in school districts with high achieving compensatory reported that

1.8
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they: gave greater minimum instructional service to each student, saw
students in somewhat smaller groups, had a lower overall student case

load, were more likely to have had at least one meeting with their students'
parents, tended to have more material available at each child's instruc-
tional level, make somewhat greater use of individual student skills
profiles, have a somewhat greater chance of having aide services avail-

able, and were more likely to have shared objectives with their students'
classroom teachers. It should again be noted, however, tiiat these inferences
and statements should be considered cautiously since they are based upon

‘a relatively small number of respondents in the high and low achieving

- groups.
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CHAPTER 5
FEASIBILITY OF LONGITUDINAL ANALYSES

Introduction

One of the strongest approaches to evaluating compensatory

education programs is to study program effects on students

for whom data are available over a period of several years. Such an
approach offers the possibility of describing: the effects of compen-
satory education programs on students who have been in such projects
for one, twc, three or more years; achievement of students when they
are in compensatory programs and when they are not (either because of
lack of continuity of the project, release of the student because of
test score gains, or other reasons); patterns of achievementlof students
who are Tike compensatcry education students in specified ways but who
are not in compensatory programs; and other effects of compensatory
education on student-school factors (such as actendance, student
achievement in other subject matter areas, etc.).

Because until 1975 Rhode Island SEA Title I data did not include
student names or ID numbers that were consistent from year to year for
individual students, it was not bossib]e te use these data for purposes
of conducting Tongitudinal ana]yseé. J}herefore, part of this study in-
cluded contacting each LEA in the state to determine the nature and
extent of existing data suitahle for a longitudinal analysis. These
data were revi2wed by the research team to cetermine whether it would
be feasible to conduct a longitudinal analysis of student achievement
using test scores and other information available in one or more local
SQhool systems. The research team agreed that é positive recommendation
should be made only if substantial amounts of data existed which would

address questions of lasting effects of Title I programs on students.

130
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A series of criteia were formulated which, if met, would result in a

positive reccmmendation that a longitudinal study be conducted. The

criteria appear in Table 5.1

Method of Gathering Data

Contact with LEAs was initiated by a letter tc superintendents
from the Deputy Assistant Commissioner, Bureau of Grants and
Regulations. The letter briefly outlined the purpose of the study
and asked the superintendent to forward to the SEA the name of the person
in the district best qualified to answer questions related to the study.
‘ A member cf the research team called the contact nerson to explain
the purpose of the study and outline the nature of the information re-
- quest that would follow in the mail (asking the extent to which names,
gr;de levels and test scores still existed for each year frum 1970
to 1976). (In cases for which there was not a timely reply to the
request, the LEA Title I director was contacted for the information.)
Many of the LEA contacts found the request initjaT]y confusing, believing
that they were being asked to produce the actual data and send it %o
the research team. It took considerable amounts of patient explanation
to communicate the idea that the request was not for the test daté them-
selves, but for a reasonable estimate of how many scores at which level
were still available if a longitudinal study were eventually supported.
LEAs were further assured that if a longitudinal analysis were eventually
supported, assistance would be provided in building the data file and
their staff would not be asked to review seven years of data and record

student test scores. Again, the communication of this idea was not easy.

191
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After initial phone contact, an information request sheet was mailed
to the contact person in the LEA with the request that the information
be returned to the research team. Upon receipt of the informatfon, additional
phone contact was usually necessary. On-site visits to several communities
were conducted by a member of the research team to assist in the data
collection. Completed information was recorded in a grid form 1fsting
for each LEA by grade level (K through 12) and by year (1969-70 through
1975-76) the name of the standardized test given, whether the test was given
to all students at the grade level or only to Title I students, the estimated
numbers of scores still available, and the estimated percent of names of
Title I students still available. Completed copies of the grid for each
LEA are available in the contractor's office.

Of the 40 Rhode Island school districts, information was provided by 38
coqcerning the availability of names of--Title I students and by 37 con-
cerning available test data. TableD.} shows for each LEA the percent of
Title I student names available for each year. A1l listed LEAs have a
complete 1ist of names for at least one year and g districts have complete
lists for each of the seven years. A good many names have been lost,
however; 18 LEAs cannot produce any Title I student names for three or more
years, between 1970 and 1976.

Based on the criteria outlined in Table 5.1, the LEA matrices were
examined on the diagonals; that is, they were examined for instances in
which, for example, test data are available for substantial numbers of
students who were first graders in 1971 and third graders in 1973, Cases
wnich revealed left to right diagonal celis which contributed substantial
numbers of students to a potential study were examined further.  For cases

in which the criteria in Table 5.1 might be met by data from one or
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more LEA(s), the LEA(s) were: further contacted in order to:

1. verify the grades, years and test data previously reported;

2. verify that students were tested with a level of the test
appropriate to their grade level;

3. estimate the numbers of students for whom data are avail-
able throughout the period of the potential study. (For
example, if 35 third grade students took the ITBS in 1970-
71 and 40 fourth grade students took the ITBS in 1971-72,
how many of the students were tested in both years?);

4., estimate likely continuity of students in Title I programs
during the period of the potential study;

5. describe the current condition of the data file (e.qg.,
are data on students centralized in a data based
system or would the file need to be created using
student fo'lders, principal's records, list of students
from Title I teachers, etc.);

6. determine the procedures for access to the data in the
LEA and the 1ikelihood of LEA interest in participating
in any recommended study;

7. determine the existence of any previously unreported

data (e.g., attendance data, tes* data from a scheol
based testing program that was not city-wide, etc.).

A preliminary examination of the test score data available from
communities suggested that the largest amounts of available data were
for fourth and eighth grade students. A study based on these data would use
scores available through the Statewide Testing Program which, from 1970
through 1975 provided for the testing of all fourth and eighth grade
students in Rhode Island with the Iowa Test of Basic Skills (ITBS). These data
would be suitable for the type of longitudinal study being considered
since although in some years the state testing program allowed out-of-
level testing (i.e., administering a level of the test not specifically
designated by the publisher as the most appropriate for the grade place-

ment), in no case was a student administered a test that was more than
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one level below the most appropriate level for the grade placement.
Further, adjacent levels of the ITBS have considerable content overlap
and cross-level standard scores are available, alleviating measurement

problems associated with out-of-level testing.

As the data in'Chapter 3 indicate, the program area with

the greatest concentration of service and the greatest continuity

of offerings is remedial reading. Examination of the program areas

served in the communities reporting substantial amounts of existing

data reveal program services consistent with the statewide trends.

Thus, the best match between test scores and substantial service offerings
is in the area of reading; therefore, the examination of services

for both possible types of longitudinal analysis focuses on reading

services.

[~
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Table 5.1

Factors Considered in the Recomendation of a Longitudinal Analysis

ESSENTTAL OR

FACTOR CRITERTAL FOR RECOMMENDATION OF A LONGITUDINAL STUDY PREFERRED
1. Number of students 1.1 A total of 200 or more students who meet all Essential
criteria (not all students need come from the
same LEA),
2. Compensatory ser- 2.1 Accurate data should be available on which com- Essential
vices received pensatory education services were received each

year of the proposed study for each student.

2.2 Services should be those for which data avail- Essential
able represent valid outcome measures of the
services received,

2.3 MNot all students in the proposed study need have Preferred
received the same amount of compensatory ser-
vices. For example, in a proposed study for a
four year period, some students may have re-
ceived no compensatory education services; some
may have received from one to four years.
Combinations of length in the program and
changing intensity of services within program
should not be so complex_for the number of stu-
dents for whom data are available as to prohibit
appropriate statistical analyses.

3, Grade level of 3.1 AT0 students in the proposed study should have Essential
students been in the same grade at the same year. For
example, all students were fourth graders in
1970-71.
4, Number of years 4.1 Two or more, up to maximum number of years for Essential
covered in the which other criteria are met.
study
ERICS
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FACTORS

5, Data available

6, . Other

Table 5,7 continued

CRITERTAL FOR RECOMMENDATION OF A LONGITUDINAL STUDY

5.1

5.2

6.1
6.2

6.3

6.4

Scores on standardized tests given at grade level,
The level and the form of the test given should be
available. A1l students in the proposed study
should have taken the same Tevel of the same test
in the same grade.

Other data of interest (such as attendance data)
noted as available,

Wiliingness of LEA personnel to provide data.

Data are currently stored in easily accessible
form and data on individual students are currently
organized in case form or data files whicn can be
easily merged.

Students have not had compensatory education ser-
vices before the first year of the proposed study.

Information is available on the intansity of the
services received (e.g,, hours per week per
student, pupil-teacher ratios, total instructional
dollars per F.T.E. student in the project).

ESSENTIAL R

PREFERRED

Essential

f

Preferred

Essential

Preferred

Preferred

Essential

\

. 1"

u

v



Feasibility Analyses

Fourth to Eighth Grade Comparisons

Four communities had substantial amounts of ITBS test score data
still available from the state testing program. Two cohort groups of
students were considered as possible populations for the study:

1) students who were fourth graders in 1970. and whose expected grade
level in 1974 was grade eight; and 2) students who were fourth graders
in 1971 and whosg expected grade level in 1975 was grade eight. Data

from each community are discussed below.

Community A

Community A reports having the following data available from the

Iowa Test of_Basic Skills:

Fourth grade students in 1970 1000 scores
Eighth grade students in 1974 1000 scores
Fourth grade students in 1971 1000 scores
Eighth grade students in 1975 1000 scores

In addition, from fourth through eignth grade for each group of students,
the community has a few reading test scores given to Title I students:
these'number fewer than 40 scores for each group per year.

School personnel in Community A report having lists of names of
211 students in Title I programs from 1970 through 1976. They
anticipated some difficulty obtaining local release of the data for
analysis purposes.

‘Title I and Section IV reading programs operated in the schools of

Community A as follows:

For the group of students in grade 4 during 1970 and grade 8 in 1974

Students from six elementary schools were in compensatory reading programs



5-9
in 1970 (grade four) and 1971 (grade 5); four other schocls served this
cohort of students ‘during one of those years. No compensatory reading
programs are listed for 1972 (grade 6) or 1974 (grade 8). One junior
high school offered a compensatory reading program in 1973 (grade 7).
Reading test scores are available on from 11 to 39 cbmpensatory educa-

tion students per year.

For the group of students in grade 4 during 1971 and grade 8 in 1975

Students from three elementary schools were in compensatory reading
programs in 1971 (grade 4) and 1973 (grade 6). One junior high served
compensatory reading students in 1974 {grade 7). Community A did not
offer compensatory reading services during 1972 (grade 5) or 1975 {grade

8) to this group of students. Reading test scores are available on 18

to 30 students per year.

Community B
Community B reports having the following data available from the

Iowa Test of Basic Skills:

Fourth grade students in 1970 360 scores
Eighth grade students in 1974 360 scores
Fourth grade students in 1970 367 scores
Eighth grade students in 1975 360 scores

No other scores are reported as being available from either group of
students during the time periods in question.

School personnel in Community B report having no names of students
in Title 1 and 3ection IV programs during 1970 and 1971; for the years
between 1972 and 1976 they repori that 100 percent of the names of com-

persatory education students are available.

140



For the group of students in grade 4 in 1970 and grade 8 in 1974
Compensatory reading instruction wés available to.this group of students
in Community B during 1972 (grade 6) and 1973 (grade 7). No reading
services were brovided under Title I or Section IV during the other
¢ years under consideration. During 1974, compensatory reading services
were offered in three schools; in 1973 services were offered at one
junior high. Approximately 25 students from this group received com-

pensatory reading during each of the two years services were available.

For the group of students in grade 4 in 1971 and grade 8 in 1975

Compensatory reading instruction was available to this group of students
only during 1972 (grade 5). Title I and Section IV funds were not u;ed
to provide remedial reading instruction to this group of students during
the other years under consideration. An estimated 25 students were

served during 1972 at the fifth grade.

Community C

Community C has the following data available from the Iowa Test of

Basic Skills:

Fourth grade students in 1970 650 scores
Eighth grade students in 1974 650 scores
Fourth grade students in 1971 650 scores
Eighth grade students in 1975 650 scores

From zero to 330 reading test scores are available on this group of students

during the years between 1971 and 1975,

For the group of students in_grade 4 in 1970 and grade 3 in 1974

An estimated 70 students received reading instruction in compensatory
~
programs in 1970 (grade 4). Compensatory reading services were also
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offered 1973 (grade 7) and 1974 (grade 8) to an estimated 30 students
per year. No compensatory reading services were available to this group

of students during 1971 (grade 5), or 1972 (grade 6).

For the group of students in grade 4 in 1971 and grade 8 in 1975

Compensatory reading services were available to this group of students
in 1971 (grade 4), 1974 (gvade 7) and 1975 (grade 8). Reading services
at grade four were offered in seven schools to an estimated 135
students. Services in grades seven and eight were offered to an esti-

mated 30 students.

Community D
Community D reports‘having the following data available from the

Iowa Test of Basic Skills:

Fourth grade students in 1970 380 scores
Eighth grade students in 1974 380 scores
Fourth grade students in 1971 380 scores
Eighth grade students in 1975 380 scores

School personnel report having lists of names of all students who have

been in compensatory education programs from 1970 through 1976.

For students in grade 4 during 1970 and grade 8 during 1974

According to school personnel, the compensatory education programs offered
by Community D have been language arts development programs and have not
been directed primarily at imprbving students reading instruction. How-
ever, project documents indicate that from 1970 (grade 4) through 1972
(grade 6) about 20 students per year received some reading instruction
thiough Title I and Sect®on 1V funds. No reading services were listed

for this group for grades seven and eight.
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For students in grade 4 during 1971 and grade 8 during 1975

As noted above, school personnel indicate that the compensatory services
available to this group of students were prima?i]& language arts develop-
ment rather than reading services. However, from project documents,
approximately 20 to 35 students appear to have received some compensa-
tory reading instruction from 1970 (grade 4) through 1972 (grade 6). No
Title I or Section IV reading services were offered to this group in the

seventh and eighth grade.

Recommendation

‘Data from the four communities are summarized in Table 5.2. In
the opinion of the research team, these data do not lend themselves to
the recommendation of a longitudinal study. The numbers of compensatory
education students for whom data are available are small given the
variety in program offerings for the various grade levels.

The team notes that beginning in 1975 data collected by the state
includes the rames of compensatory reading students, increasing the
éossibi1ity of future longitudinal studies based on these data. Although
$975 marks the end of the fourth and eighth grade state testing program,
many Rhode Island communities have assumed the responsibility of developing
and administering their own testing plan since that time. ~For example, one
of the communities examined for possible inclusion in the longitudinal
study administered the Comprehensive Test of Basic Skills to every student
in grades one through twelve in the district during 1975 and the California
Achievement Test (CAT) to all students during 1976. The combinaticn of the
inciusion of names on the state dat. ‘apes and improvea community testing
programs increases the possibility of a longitudinal study beginning with

data from 1975 or later. Though not specifically examined in this study,

142



Numbers of Compensatory Education Reading Students from Four Communities for

Table 5.2

1
a Fourth to Eighth Grade Longitudinal Study

Grade Level

Total N
Four Five Six Seven Eight Cohort
Year 1970 1971 1972 1973 1974
Community ‘
A 15 20 20 1000
B 25 25 360
c 70 30 30 650
D 20 20 20 380
Year 1971 1972 1973 1974 1975
Cqmmunity
A 18. 30 30 1000
B 25 360
c 135 30 30 650
D 20 20 20 380

1

Cells with no-entries represent vears during which Title I and Section IV

reading services were not available in the community.
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these recent data appear to be more realistically suited to long-term

studies on compensatory education students in Rhode Island.

Primary Grades Analysis

Fewer data were available from communities on students in the primary
grades than on students in the upper grades; no consistent patterns of
test data were available in grades one through three similar to the state-
wide test data discussed above for grades four through eight. Four
comunities were identified as having data on a substantial number of one
cohort group of students in the primary grades. Data from each community

are discussed below.

Community E

Community E has test scores on 275 kindergarten students in 1974
and 275 secord grade students in 1976. However, no compensatory educa-
tioﬁ services were provided.to these students during grades K and one.
During grade two (1976) some students received compensatory reading and
math instruction suggesting that this group might be included in a

Tongitudinal stucy extending beyond 1976.

Community F

Community F has 150 Iowa Test of Basic Skills scores on students
who were in grade two during 1974 and 150 ITBS scores on students who
were fourih graders during 1976. However, since it appears that only
ten students from this group received compensatory services in second
grade and ten students received such services in the fourth grade, there
do not appear to be large enough numbers of compensatory education
students from this community to form the basis for a longitudinal

analysis.
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Community G
Community G has data on a significant number of two groups of

primary students. Each group will be discussed separately.

Group 1

Students in this group were in kindergarten in 1971 and in
grade 4 during 1975. Community G has Metropolitan Readiness Test
scorés on 385 kindergarten students in 1971 and CAT and ITBS
scores on 275 students in grade 4 in 1975. However, a large Navy
base left Rhode Island in 1973 and during 1973-74 this community
experienced dramatic loss of continuity in their student popula-
tion. School personnel were not optimistic that’ this group of
students would be sujtab]e for a longitudinal analysis because

ot this turnover.

Group 2

Students in this group were in kindergarien in 1972 and grade
3 in 1975. Community G has 385 Metropolitan Readiness Test
scores from students in the kindergarten class; 250 ITBS scores
from grade 2 and 300 ITBS scores from grade 3 for this cohort
group. However, this group of students was also affected by the
pullout of the Navy bzse in 1973-74 and for that reason are not

recommended to be included in a longitudinal study.

Community H

Community H has considerable test data on a group of students whe
were in the first grade class of 1972 and who were fifth graders ir 1976.
In addition to 650 SRA tests from grade 1 (1972), and 650 ITBS scores
from grades two, four and five (1973, 1975 and 1976), Community H also
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has scattered reading test scores on some of these students; Compensa-
tory reading services were provided to this group of students as
indicated in Table 5.3. These data indicate an interesting pattern of
available reading services. Students in three buildings (5, 6 and 7)
had compensatory reading services available in their school for all
grades, one through five. Other buildings described above offered
compensatory reading one, two, three or four years during the period.
Stil1 other buildings in the district did not offer compensatory reading
programs between 1972 and 1976. Title I and Section IV programs in
Community H did not offer reading services to this group of

.students during their kindergarten year. These data from Community H

represent the best available data for a longitudinal analysis.

Data available on this group of students appear to meet all of the
criteria outlined in Table 5,1. The reading services for the period
between 1972 and 1976 are well documented. Intensity of service information
is available in the form of minutes per week of service and student teacher
ratios. Annual Title I Evaiuation reports are available for all five years.
District-wide testing is administered by the psychological services
c¢ivision of the school department. A1l scores are in students'
permanent records and many are also available on comouter printouts
in the psychologist's office, Duplicate copies of student records are
kept in a central location. Qomp]ete lists of students receiving
compensatory services during these years are avai]ab1é at the LEA.

Local district personnel were quite cooperative and interested in the

possibility of a longitudinal analysis.
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Table 5.3
Title I and Section IV Reading Services, by Building,

for a Cohort Group in Community H

-

Year (Grade)

Building 1972 1973 1974 1975 1976

Number (1) " {2) (3) (4) (5)
1 X X X
2 X X

g S w
> X
> >
> X
> X
><

6 X X X X X
7 X X X X X
8 X X
9 X
10 X
11 X
12 X X
Number of -
Students
Receiving
Reading :
Services 150 100 100 68 43
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Recommendation

The research team recommends that a longitudinal analysis be con-
ducted of the cohort gréup of students from Community H who were in
grade one in 1972 and whose expected grade level in 1976 was fifth

- grade. The data appear to meet all of the criteria outiined in Table
5.1 and offer the best currently available opportunity for studying
patterns of achievement among compensatory education students in Rhode

Island.
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Community by Community Funds:

Appendix A.1

Adjusted Dollars.

(In Thousands)

Title I Allocation,

Community 1970 1971 1972 1973 1974 1975
Barrington 25 25 32 30 25 36
Bristol 58 55 59 60 51 76
Burrillville 24 35 43 37 31 32
Central Falls i25 139 150 141 176 192
Charlestown 5 - 6 5 7 8
Coventry 51 51 64 61 68 64
Cranston 183 191 216 195 198 184
Cumberland 34 37 45 45 42 54
East Greenwich 32 31 33 27 25 32
East Providence 126 134 165 151 180 188
Foster 4 6 7 6 6
Glocester 6 9 8 7 6
Hopkinton 14 - 10 12 11 12 18
James town 15 15 15 14 13 12
Johnston 56 64 69 61 76 94
Lincoln 35 34 36 36 40 47
Little Compton 4 4 4 4 12
Middletown 18 18 16 14 12 16
Narragansett 9 11 15 18 17 19
Newport 288 280 274 -~ 250 211 237
New Shoreham 5 4 4 3 3
North Kingstown 93 91 94 82 154 224
North Providence 47 46 52 a7 57 61
North Smithfield 11 N 13 15 22 25
Pawtucket ' 420 444 476 433 386 384
Portsmouth 80 79 72 65 61 104
Providence 1904 1972 2039 1866 1656 1601
Richmond 6 6 5 7 9
Scituate 20 25 29 24 25 31
Smithfield 39 34 42 37 34 39
South Kingstown 46 48 45 43 38 41
Tiverton 26 25 28 23 22 43
Harren 45 42 49 45 38 39
“Warwick 229 243 270 261 269 298
Westerly 30 35 39 34 49 63
West Warwick 74 76 81 68 73 80
Woonsocket 367 371 414 362 346 365
Chariho 18 21 17 - 16 31 45
Exeter-Hest Greenwich 15 14 14 12 .. 19 27
Foster-Glocester 11 14 16 14 - 15 14
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Appendix .A.2
Community by Community Funds Section IV

Allocation, Adjusted Dollars. (In Thousands)

Community 1970 1971 1972 1973 1974 1975
Barrington 13 12 12 13 11 11
Bristol 29 25 23 25 23 21
Burrillville 17 16 17 16 14 11
Central Falls 63 63 58 60 5% 65
Charlestown 3 2 2 2 2 2
Coventry 26 23 25 26 24 25
Cranston 93 86 83 82 75 73
Cumberland 17 17 17 19 18 16
East Greenwich 16 14 13 12 11 9
East Providence 64 61 64 64 58 66
Foster ‘ 2 2 3 3 3 ]
Glocester 3 2 3 3 3 2
Hopkinton 7 "4 5 5 4 5
Jamestown 8 7 6 6 5 5
Johnston 29 29 26 26 24 28
Lincoln 18" 15 14 15 14 15
Little Compton 2 2 2 2. 2 3
Middietown 92 81 62 59 54 39
Narragansett 5 5 6 8 7 6
Newport 15 13 11 - 11 10 7
New Shoreham 3 2 2 2 1 1
North Kingstown 48 41 36 34 32 57
North Providence 24 21 20 20 18 21
North Smithfield 6 5 5 6 6 8
Pawtucket 214 201 183 183 167 \ 142
Portsmouth 41 36 28 27 25 25
Providence 970 894 785 788 717 611
Richmond 3 3 2 2 2 3
Scituate 10 1 11 10 9 9
Smithfield 20 15 16 16 14 13
South Kingstown 24 22 17 18 16 14
Tiverton 13 12 11 10 9 12
Harren 23 . 19 18 19 17 13
Harwick 117 110 104 110 101 99
HWesterly 15 16 15 14 13 18
Hest Warwick . 38 34 32 29 26 27
Woonsocket 187 168 160 153 140 128
Chariho 9 9 7 7 b 11
Exeter-llest Greenwich 7 6 5 5 5 7
Foster-Glocester. 5 6 6 6 5 5




Appendix A.3
Community by Community Funds - Total Pudblic School

Education Expenditures; Adjusted Dollars. (In Thousands)

Community 1970 1971 1972 1973 1974 1975
Barrington 4484 4675 = 4432 4639 4686 4645
Bristol 2937 3218 3516 3469 © 3496 3676
Burrillville 1595 1704 1790 2066 2104 2152
Central Falls 1499 1655 1659 1789 2054 2316

~Charlestown 330 - 357 367 388 389 338
Coventry 4660 5147 4945 5454 5725 5626
Cranston 12289 12773 12407 13509 13672 14306
Cumberiand 4451 4772 4946 5389 5E€36 5890
East Greenwich 2591 2617 2569 3012 2914 3003
East Providence 6711 7562 7270 7458 7680 7849
Foster 280 317 310 340 352 34¢
Glocester 369 407 421 442 482 477
Hopkinton 628 673 687 721 835 892
Jamestown . 351 353 370 423 408 426

° Johnston 3367 3570 3512 3982 4119 4537
Lincoln 2587 2772 2816 2994 3014 3252
Little Compton 273 274 288 363 340 376
Middletown 3949 4249 4262 4616 4248 3916
Narragansett 921 96?2 929 1104 1128 ° 1135
Newport 6339 6267 7540 6914 6267 5709
New Shoreham 113 114 163 167 171 167
North Kingstown 5180 5512 5869 6432 6241 5892
North Providence 3453 3699 3734 4215 4160 4177 .
North Smithfield 1685 1754 1678 1918 1987 2022
Pawtucket 9575 9894 9518 10615 10693 11098
Portsmouth 3021 3342 3403 3522 3430 3233
Providence 28917 27827 26053 26301 25644 25874
Richmond : 349 346 329 344 339 365

Scituate 1521 1538 1561 1605 1758 1899
Smithfield 2447 2706 2583 2798 2815 2990

. South Kingstown 5001 3041 3082 © 3351 3386 3460
- Tiverton 2079 2307 2338 2593 2738 2805

Warren 21308 2087 1981 2205 2106 2144
Warwick 18704 17003 17809 18450 20775 21516
Westerly 3223 3276 3121 3217 3379 3453
West Harwick 2908 3220 2913 3150 3527 3511
Woonsocket 6227 6514 6626 7703 8066 8222
Chariho 715 722 676 772 807 744
Exeter-West Greenwich 1291 1459 1343 1471 1559 1720 -
Foster-Glocester 1377 1420 1494 1526 1505 1503

R
U
<




Appendix A.4
Community by Community Title I Allocations as a

Percentage of Total Public School Educational Expenditures

Community 1970 1971 1972 1973 1974 1975
Barrington .6 .5 .7 .6 .5 .7
Bristol 1.9 1.7 1.7 1.7 1.5 2.1
Burriilville 2.1 2.1 2.4 1.8 1.5 1.5
Central Falls 8.3 8.4 9.0 7.9 8.6 8.3

- Charlestown 1.6 1.3 1.8 1.2 . 1.7 2.0
Coventry 1.1 1.0 1.3 1.1 1.2 1.1
Cranston 1.5 1.5 1.7 1.4 1.4 1.3
Cumberland .8 .8 .9 .9 .8 .9
East Greenwich 1.2 1.2 1.3 .9 .9 1.1
East Pravidence 1.9 1.8 2.3 2.0 2.3 2.4
Foster 1.4 1.7 2.1 1.9 1.6 1.8
Glocester 1.5 1.3 2.8 1.7 1.4 1.4
Hopkinton 2.2 ‘1.5 1.8 1.6 1.5 2.0
Jamestown .3 4.4 4.1 3.3 3.1 2.8

i Johnston .7 1.8 2.0 1.5 1.9 2.1
Lincoln 1.3 1.2 1.3 1.2 1.3 1.5
Little Compton 1.6 1.4 1.5 1.2 1.3 3.2
Middletown 4.6 4.2 3.8 3.7 2.8 4.1
Narragansett 1.0 1.2 1.6 1.6 1.6 1.6
Newport 4.5 4.5 4.2 3.6 3.4 4.1
New Shoreham 4.4 4.2 2.6 2.2 1.8 2.0
North Kingstown 1.8 1.6 1.6 1.3 2.5 3.8
North Providence 1.4 1.2 1.4 1.1 1.4 1.5
North Smithfield .7 .6 .8 .8 1.1 1.2
Pawtucket 4.4 4.5 5.0 4.1 3.6 3.4
Portsmouth 2.6 2.4 2.1 1.8 1.8 3.2
Providence 6.6 7.1 7.8 7.1 5.5 6.2
Richmond 1.6 1.7 1.7 1,4 .-~ 2.0 2.4
Scituate 1.3 1.6 1.9 1.5 1.4 1.6

Smithfield 1.6 1.2 1.6 1.3 1.2 1.3
South Kingstown 1.5 1.6 1.5 1.3 1.1 1.2
Tiverton 1.3 1.1 1.2 .9 .9 1.5
Harren 2.1 2.0 2.5 2.0 1.8 - 1.9
Warwick 1.2 1.4 1.6 1.4 1.3 1.4
Westerly .9 1.1 1.2 1.0 1.5 1.8
West Warwick 2.6 2.4 2.8 2.2 2.1 2.3
Woonsocket 5.9 5.7 6.3 4.7\ 4.3 4.4
Chariho 2.6 .9 2.5 2.0 3.8 6.1
Exeter-West Greenwich 1.1 1.0 1.1 .8 1.2 1.6
Foster-Glocester .8 1.0 1.1 .9 1.0 1.0
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Appendix A.5
Community by Community SectionIV Allocations
as a Percentage of Total Public Schoel

Educational Expenditures

. : Community 1970 1971 1972 1973 1974 1975
Barrington .3 .2 .3 .3 .2 .2
Bristol 1.0 .8 .6 .7 .7 .6
Burriliville 1.1 .9 .9 .8 .7 5
Central Falls 4.2 3.8 3.5 3.3 2.7 2.8
Charlestown .8 .6 - .5 .5 .6
Coventry .6 .5 .5 .5 A A
Cranston .8 .7 .7 .6 .6 .5
Cumberland .4 .4 ! A .3 ..3
East Greenwich .6 5 5 .4 .4 .3
East Providence 1.0 .8 .9 9 .8 .8
Foster .7 .8 .9 .8 .7 .4
Glocester ]-$ -g -g .; .g .g
Hopkinton , . - . . . .
Jagestown . ’ 2.2 2.0 1.7 - 1.4 .].3 1.1
Johnston .9 8 .8 .6 .6 ﬂ6
Lincoln .7 .6 .5 .5 . .5 .5
Little Compton .8 7 7 -6 .5 9
Middletown 2.3 1.9 1.5 1.3 1.3 1.0
Narragansett .5 .5 .7 .7 .6 .6
Newport 2.3 2.0 1.6 1.5 1.5 1.3
New Shoreham 2.2 1.9 1.0 .9 .8 4

-North Kingstown -9 -7 .6 .5 .5 1.0

North Providence .7 .6 5 .5 4 .5

North Smithfield .3 .3 .3 .3 .3 4
Pawtucket 2.2 2.0 1.9 1.7 1.6 - 1.3
Portsmouth 1.3 1.1 .8 .8 .7/ .8
Providence 3.4 3.2 3.0 3.0 2.8 2.4
Richmond .8 .8 .6 .6 .5 .7
Scituate .6 .7 A .6 .5 .5
Smithfield .8 .6 .6 .6 .5 4

South Kingstown -8 -7 -6 .5 5 A4

Tiverton .6 .5 .5 .4 .3 -4 .

Narren ].] .9 .9 .9 .8 .6
Warwick .6 .6 .6 .6 .5 .5

- Westerly ]-g ' ]-? ]-? .g .; .g

West Warwick . . . . . .
WOonsocket 3.0 2.6 2.4 2.0 ].7 ].6
Chariho 1.3 1.3 1.0 .9 .7 1.5
Exeter-lest Greenwich ‘2 -4 -4 -4 .3 4
Foster-Glocester : 5 4 4 4 A4
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Apbendix A.5 »
Conmunity by Community Funds Title I and Section IV

Allocations as a Percentage of Total Public School

Educational Expenditures

1

Community 1970 1971 1972 1973 1974 1975

Barrington
Bristol
Burrillville
Central Falls
Charlestown
Coventry
Cranston
Cumberland

East Greenwich
East Providence
Foster
Glocester
Hopkinton
Jamestown
Johnston

Lincoln

Little Compton
Middletown
Narragansett
Newnort

New Shorehem
North Kingstown
North Providence
North Smithfield
Pavtucket
Portsmouth
Providence
Richmond
Scituate
Smithfield

South Kingstown
Tiverton

Warren

Varwick

Hesterly

West Warwick
Woonsocket
Chariho
Exeter-llest Greenwich
Foster-Glocester
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Appendix A.7
Basis of Allocation by Community

1969-70 through 1974-75

Community 1970 1971 1972 1973 1974 1975
.- Barrington 123 129 182 196 276 - 194
Bristol 282 279 339 399 520 411
Burrillville 165 179 249 245 - 259 171
Central Falls 609 703 859 932 1582 1039
_Charlestown 25 23 37 32 60 42
Coventry - 248 261 370 404 606 351
Cranston 896 967 1239 1289 1779 999
Cumberland 167 190 260 303 381 290
East Greenwich 157 155 188 181 223 178
East Providence 614 681 947 996 1621 1018
Foster 19 27 37 43 31 33
Glocester 27 27 53 51 57 35
Hopkinton 63 50 71 74 112 95
Jamestown . 73 78 87 91 112 64
Johnston 276 324 394 403 636 508
Lincoln 170 172 209 235 359 257
Little -Compton 22 20 25 29 79 65
Middletown 887 904 922 927 962 867
Narragansett 45 58 87 119 157 - 99
Newport 1409 1421 1572 -~ 1653 1752 1264
New Shoreham 24 24 24 24 18 18
North Kingstown 457 459 537 540 1381 1195
North Providence 231 232 299 311 . 512 332
North Smithfield 55 57 73 97 198 135
Pawtucket 2054 2250 2734 2861 3470 2083
Portsmouth 390 399 415 430 604 555
Providence 9310 9998 11704 12333 14901 8676
Richmond 28 30 32 32 61 46
Scituate 97 128 166 158 223 168
Smithfield 193 171 241 244 308 210
South Kingstown 226 243 259 - 282 345 216
Tiverton 128 129 162 153 282 228
Warren _ 218 211 283 295 326 212
Warwick 1119 1230 1548 1723 2402 1617
Westerly 146 180 222 223 440 336
West Warwick 363 385 467 449 665 438 -
Woonsocket 1794 1883 2377 2394 3113 1977
Chari ho 90 106 97 103 275 244
71 72 81 82 169 143

Exeter-West Greenwich

Foster-Glocester 52 72 91 92 131 77
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APPENDIX A.8

Percentage of Basis of Allocation Attributabie to I:ow Income Families, AFDC, etc

Low Income Families/Children AFDC Neglecte

Community 700 /T 73 75 70 71 77 73 14 715 70 N _Tg 73
Barrington 80 77 5 51 59 84 "5 22 43 45 38 12 - - - -
Bristol 73 714 61 52 70 88 23 23 37 46 28 10 - - - -
Burrillville 59 64 46 47 51 77 22 28 45 43 39 2 - - - -
Central Falls 3 2 26 24 5 06 63 68 74 76 43 13 - - - -
Charlestown 52 57 35 M 67 8} 48 39 46 53 30 14 - - - -
Coventry 53 51 36 33 42 72 29 39 54 57 50 13 - - - -
Cranston 56 652 4 39 49 88 41 47 58 60 49 10 - - - -
Cumberland 88 51 37 32 63 83 37 45 L7 64 33 1N - - - -
East Greenwich 78 79 65 68 70 88 0 21 31 28 24 2 - - - -
East Providence 43 39 28 27 52 83 51 56 68 69 44 12 - - - -
Foster 53 37 27 23 45 70 21 30 M KT VAR V2 - - - -
Glocester 44 44 23 24 47 69 22 37 49 33 40 14 - - - -
Hopkinton 44 60 42 4 66 81 37 22 46 45 30 14 - - - -
Jamestown 86 81 72 69 48 84 12 17 24 16 45 2 - - - -
Johnston 59 50 4 40 65 88 36 47 nSﬁ 55 33 8 - - -
l.incoln 49 49 40 36 60 B84 44 46 56 60 36 10 - - - -
Little Compton 82 90 72 62 76 92 9 0 28 24 18 0 - - - -
Middletown 98 96 94 93 86 96 1 4 5 6 13 3 - - - -
Marragansett 73 57 38 28 54 86 27 43 61 65 36 5 - - - -
Rewp.rt 73 73 66 62 63 87 26 26 32 36 36 12 - - - -
New Shoreham 100 100 100 100 100 100 0 0 0 0 0 0 - - - -
North Kingstown 80 80 68 68 81 94 18 17 29 29 17 4 - - - -
North Providence % 58 45 43 50 77 26 25 39 47 A 9 14 15 12 7
North Smithfield 69 67 52 39 61 89 16 19 37 53 36 10 - - - -
Pawtucket 50 45 37 36 51 85 49 53 61 63 48 14 - - - -
! Portsmouth 95 93 90 87 87 95 3 5 9 n 10 3 - - - -
Providence 39 37 31 30 46 79 59 62 67 67 52 18 - - - -
Richmond 50 47 44 44 66 80 39 53 50 53 31 13 - - - -
Scituate 74 5 43 46 57 76 22 32 53 50 39 22 - - - -
Smithfield 36 4 29 29 30 44 17 N 37 36 38 8 36 35 26 28
South Kingstown 57 53 49 45 47 75 41 47 49 54 50 17 - - - -
Tiverton - 79 78 62 66 72 89 16 16 33 29 25 7 - - - -
Warren 60 62 7 44 52 80 28 3 44 49 42 1N - - - -
Harwick 62 56 4. 40 54 80 33 40 52 5% 43 15 - - - -
Hesterly 64 52 42 42 69 91 32 47 57 58 31 8 - - - -
West Warwick 54 51 42 43 s4 81 39 43 53 50 42 13 - - - -
Woonsocket 42 40 32 31 49 77 53 58 67 67 50 21 3 1 - 1
Exeter-West Greenwich 60 51 56 52 79 89 40 49 41 45 20 6 - - - -
Chariho 52 51 46 45 65 8 48 49 54 55 31 13 - - - -
Foster-Glocester 69 50 40 39 47 n 31 5 60 6} 4 13 - - - -
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Appendix B.1

Definitions of Instructional and Supportive Services

Academic Diagnosis The use of special tests to determine the instruc-
tional areas or *he specific skills within an area for which students
require remediation. Includes neither testing done to select stqdents
for project participation nor test used to assess proiect effect’veness.

Attendance Services specifically designed to prevent students from
dropping out, interest dropouts in returning to school, and/or encourage
enrolled students to attend classes more regularly. Includes special
work-study programs for high schcol dropouts and the provision of high
interest ciasses for younger students who are considered likely to con-
sider dropping out. Does not include activities primarily designed for
other purposes for which increased student interest in continuing his/
her education mentioned merely as one of several possible benefits.

Clothing The expenditure of funds for the purchase of everyday cloth-

ing for students' personal use. Does not include clothing which is essen-
tial for some instructional activity such a: coveralls for students learn-
ing auto mechanics.

Guidance/Counseling/Pupil Personnel Ceunseling services by counseling
personnel for the purpose of helping students with personal problems and
in making career decisions. Includes the interpretation of achievement
and aptitude test results and the referral of students to other appropri-
ate professionals when necessary.

Health/Dental Dental examinations and/or treatment by dentists or
other dental professionals.

Health/Medical Medical examinations and/or treatment by physicians
or nurses.

Library/Media Room/Learning Center The use of a iibrary or a room
with specialized equipment’ as materials for project activities. There
must be a clear indication that the room is essential for project activ-
ities.

Psychclogical Diagnosis/Treatment The use of psychologist(s) for
diagnostic testing and/or therapy. Testing involved must be in additicn
to tests done to select students for participation in the project and._ .
those done to evaluate program effectiveness.

School Social Worker The use of a social worker to provide a liaison
between school and the student's family.

Social Adjustment Classroom activities directed by teachers which
are specifically designed to help students learn behavior : appropriate
in group situations. :




Speech/Hearing The use of qualified professionals for the «iagnosis
and/or treatment of speech/hearing problems.

Transportation The transporting of students to special activities
away from school. Does not include transportation to regular school
buildings.

Food Regular meals provided for nutritional.reasons. Does not include
food such as field trip lunches, which is provided only because project
activities preclude the students from obtaining a meal as students nor-
mally do.

Community Schools The provision of a variety of services after normal
school hours to all chiliren, regardless of age and regular school, 1iv-
ing in a particular geographical area.

Parent/Community Services Ongoing involvement by students' parents

or other members of the community in the students' education. Denotes
active involvement by parents, rather than merely the provision of suggest-
ions by teachers of ways the parent might help the students school work

.at home.

Art Instruction designed to develop artistic skills in, or aporecia-
tion of painting, drawing, sculpting, etc.

Bilingual Education Instruction in any academic area in the native
language of non-English speaking students.

Business Education Instruction.in general offfice procedures and/or
specific skills such as typing, accounting, and shorthand.

Cultural Enrichment Activities, including field trips, designed to
make students aware of events, places, services, and opportunities out-
side of their usual experience. Field trips per se were not coded as
cultural enrichment unless the proposal listed their purpose as such.

English as a Second Language Instruction in English feor students whose
native language is other than English.

English/Reading Instruction specifically and clecrly designed to
encourage interest, as opposed to skill, in reading.

English/Speech Instruction intended to teach the student how to speak
to groups of people.

English/Other Instruction in literature.

Health Instruction in self-care skills such as perscnal hygiene, first-

aid, and grooming. Includes instruction in very basic skills such as
toilet use for handicapped students.

Home Economics Instruction in areas such as child care, cooking, bud-
geting and consumer education.
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Industrial Arts Instruction in the use of tools and industrial
technology, not intended to teach marketable skills.

Language Arts/Communication Skills Instruction decigned to improve

oral and written expression (e.g. naming objects and textures, telling

and writing stories, listening). Includes dramatic activities intended
to improve oral expression.

Lezrning Disabilities Activities designed for students diagnosed as
Tearning disabled such that the nature of the learning disability is known.
Does not include activities for students labeled "learning disabled" simply
on the basis of low achievement test scores.

Mathematics Instruction in the standard areas of mathematics such
as arithmetic and algebra. Also includes instruction in computer use
and rudimentary number skills such as counting.

Music Instruction in vocal music, musical instruments, music apprecia-
tion, &nd/or rhythm. .

Natural Science Instruction in areas such as biology, chemistry, physics,
and ecology. '

Physical Education/Recreation Instruction designed to develop the
student's physical strength and coordination and/or to develop skill and
interes* in games and other forms of recreation.

Reading/Reading Readiness Instruction in the component skills involved
in reading (left to right orientation, associating sounds with letters)
anc initial instruction in reading itself at the kindergarten and grade 1
Tevels.

Remedial/Corrective Reading Instruction designed to improve reading
ski!1s in grades 2-12.

Social Science Instruction in areas such as history, political science,
current events, sociology, psychology, and anthropology.

Theater/Dramatics Instruction in acting and/or other theatrical skills.
Does not include the use of dramatics as a technique of instruction in
other areas, such as language arts.

Tutoring and General Remediation Remedial instruction in various
academic areas,according to needs of individual students. Instruction
may be for individuals or small groups of students.

Vocational Education Instruction designed to provide students a market-
able skill, including work-study programs. Excludes business education
and home economics.

Follow-Through Use of Title I funds to partially support Follow-
Thrqugh services for students who have beern in Kead Start.




Table g o

Number of Years Eligible by Number of Years Open for

Public, Parochial and Independent School Buildings

PUBLIC SCHOOLS

Years Eligible

0 1 2 3 4 5 ¢ 7
118 6 14
2 6 3 12 21
Years 3] 4 2 4 1 21
Open 4112 1 3 3 g 27
S5t 6 4 3 2 4 16 35
6l 6 2 2 1 2 2 .7 22

7148 24 19 22 23 28 20 110 | 294
TOTAL 90 42 43 39 37 46 27 110 | 434

Eligible A11 Years: 170 Schools (39.2%
Not Eligible, 1970-1976: 90 Schools (20.7%)
PAROCHIAL SCHOOLS

Years Eligible
o 1 2 3 4 5 6 7

11 5 7 12

2l 3 0 4 7

Years 332 0 0 8 10
Open 4l 5 1 0 1 9 13
501 0 2 1 0 5 9

6l 0 0 0 2 0 0 O 2

711 4 98 4 2 5 26 | 69

TOTAL 24 12 15 20 13 7 5 26 [122

Eligible A1l Years: 59 Schools (48.4%)
Not Eligible, 1970-1976: 24 Schools (19.7%)
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Table B 2 Continued . . .

INDEPENDENT SCHOOQLS

Years Eligible

0 1 2 3 4 5 6 7

116 0 6

2[8 1 o0 9

) ‘ 7 0 0 0 7
Years

Oren 414 0 0 o0 o 4

512 0 0 0 0 o0 2

6|3 0 0 0 0 0 @ 3

701 2 2 0 0 1 0 2 |18

TOTAL 41 3 2 0 0 1 0 2 |49

Eligible A11 Years: 2 Schools (4.1%)
Not Eligible, 1970-76: 41 Schools (83.7%)




Table B,3
Total /.umber of Buildings by Grade Level by Year

NON-PUBLIC

Grade Year
1970 1971 1972 1973 1974 1975 1976

PK 16 14 15 13 7 4 6
K 31 26 34 37 35 38 52
1 103 93 89 83 76 73 75
2 104 94 89 83 76 73 76
3 104 94 89 83 76 73 76
4 107 98 92 87 78 74 75
5 108 99 93 87 78 75 77
6 111 100 94 87 79 76 79
7 101 94 90 80 72 71 73
8 103 = 95 90 81 73 69 73
9 35 35 32 29 28 28 28
10 31 30 29 27 25 24 24
11 31 30 29 27 25 24 24
12 31 30 29 27 25 24 24
PUBLIC
Grade Year
1970 1971 1972 1973 1974 1975 1976
PK 0 0 0 0 0 0 0
K 200 230 2283 217 214 197 199
1 241 245 250 245 233 232 221
2 240 248 251 245 235 232 220
3 240 244 249 243 236 232 221
4 227 235 240 237 228 228 217
5 199 207 203 199 194 199 185
6 164 168 166 163 162 167 154
7 54 57 56 57 61 57 59
8 54 55 | 56 57 £9 57 58
9 46 46 46 45 48 45 48
10 38 38 39 40 40 40 41
11 38 38 39 40 40 40 41
12 38 38 39 40 40 40 40

e
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Table p.4

Number and Percent of Buildings Eligible by Grade Level by Year

NON-PUBLIC
Grade : Year
1970 1971 1972 1973 1974 1975 1976
# % # % # % # % # % # y 4 # %
PK 2 13 2 14 2 13 5 39 2 29 2 50 4 67
K 10 32 9 3% 15 44 19 51 20 57 22 58 30 58
1 56 54 52 56 49 55 52 63 45 59 48 66 52 69
2 57 55 53 56 49 55 52 g3 45 59 48 66 52 68
3 57 55 53 56 49 55 52 63 45 59 48 66 52 68
4 58 54 56 57 5] 55 5 63 47 60 49 66 53 7
5 58 54 56 57 5] 55 55 63 47 60 49 ‘65 54 70
6 60 54 56 56 5] 54 55 63 47 60 49 65 54 68
7 53 53 53 56 47 2 50 63 43 60 44 62 49 67
8 55 53 53 56 48 53 5] 63 44 60 44 64 49 67
9 10 32 9 26 7 22 9 3 7 25 8 29 1 39
10 9 29 8 27 6 21 8 3C 5 20 6 25 7 29
11 9 29 8 27 6 27 8 30 5 20 6 25 7 29
12 9 29 8 27 6 20 30 5 20 6 25 7 29
PUELIS
Grade Yor
1970 1971 197" 1973 1974 1975 1976
# % # % # - # % # A H % # %
PK 0 -- 0 - 0 -- 0 -- 0o - 0 - 0 .-
K 126 62 140 . 61 138 6 129 59 119 56 -3¢ 54 109 55
] 148 61 148 60 151 60 149 61 132 57 133 57 126 57
2 146 61 149 60 181 60 149 61 137 58 133 57 126 57
3 146 61 144 29 149 60 144 59 123 56 134 58 128 58
4 136 60 138 59 144 60 141 60 126 55 131 58 125 58
5 179 €60 122 59 122 60 114° 57 105 4 116 58 101 55
€ o5 59 a5 57 101 61 89 55 92 57 98 60 89 58
7 36 67 41 72 38 68 39 68 44 72 4 72 42 71
H 35 65 38 69 37 66 39 62 43 73 43 75 42 7?2
9 3¢ 65 31 67 30 65 29 64 35 73 30 67 32 68
1) 20 53 23 61 22 56 21 53 24 60 23 58 27 66
1 200 53 23 61 22 5 21 53 24 60 23 58 27 66
12

20 53 23 61 22 5 21 53 24 60 23 58 26 65




Table

e
L

Total Number of Public Schoel Students by LEA by Year

LEA Year
1970 1971 1972 1973 31974 1975 1976
Barrington 5305 4967 4901 4925 4812 4641 4389
Bristol 3357 3356 3686 3660 3583 3578 3409
Burrillville 1946 2380 2360 2432 2638 2503 2569
Central Falls 2373 2740 2746 3(.:3 2630 2471 2404
Charlestown 418 467 449 451 439 422 422
Coventry 518 049 6417 6192 6288 6178 6108
Cranston 12777 15107 1487 14674 14177 14332 14026
Cumberland €356 €206 7736 7325 7325 7379 7341
East Greenwich 2430 2885 221% 2692 2843 2755 2727
East Prov. 95%% 30445 10229 10466 10382 10284 10497
Foster 306 20 326 313 308 329 292
Glouster 550 58¢ 57 573 642 644 617
Hopkinton 880 952 370 976 993 978 1000
Jamestowin 504 5i& 518 508 550 538 545
Johnston 4406 4750 4827 4707 5029 4711 4682
Lincoln 3448 2805 4122 3869 3937 3874 3504
Little Compton 332  4%3 448 460 497 500 486
Middletown 4557 4555 4812 4919 4911 3761 3556
Narragansett 347 1077 1103 1280 1164 1211 1461
Newport ;U89 6456 6657 6779 5696 5696 5460
New Shoreham 86 86 104 105 104 104 104
North Kings. 5486 6439 7028 7067 7290 5936 5405
North Prov. 4759 4939 4853 4853 4840 4806 4599
North Smith. 2101 2159 2204 2210 2260 2260 2154
- Pawtucket 12421 12640 12255 12802 11952.,11500 11239
Portsmouth 3181 3766 3994 3890 4176 3487 3500
Providence 26648 25852 25169 23258 22830 22075 21820
Richmond 460 460 490 499 506 485 491
Scituate 1885 1895 1984 1818 1829 1746 1859
Smith<ield 3323 3458 3449 3449 3461 3520 3711
So. Kings. 2644 2742 2803 2761 2796 3018 3158
Tiverton 2802 2956 2815 3126 3136 3123 3007
Warren 2439 2564 2509 2400 2262 2177 2086
Warwick 19918 19889 20112 22736 19406 20071 19011
Westerly 3814 3841 4100 3975 3977 4264 4156
West Warwick 3629 4544 4727 4464 4657 4418 4396
Woonsocket 7595 7957 8281 8513 8976 8608 8356
Exeter-lest 847 801 841 923 905 926 867

Greenwich
Chariho 1242 1265 1220 1410 1525 1600 1680
Foster- 1098 1239 1351 1360 1369 1443 1490
Glouster




Table g6
fiumber and Percent of Public School Students in Eligible Buildings by Year by LEA

_ Year
1970 1971 1972 1973 1974 1975 1976

District

Humber
Percent
Number
Percent
Number
Percent
Number
Percent
Number
Percent
Number
Percent
Number
Percent

Barrington 1612 30.4 1387 2.9 957 19.5 936 19.0 880 18.3 1530 330 1387 31.6
Bristol 239 9.5 39 9.5 1812 49.2 3J/E 973 36 90.0 1716 48.0 3095 90.8
Burri]lvi]]e‘ 1946.700.0 2291 96.3  2360700.0  2432100.0 2541 96.3 2503 100.0 2569 100.0

Central Falls 2352 9.1 2051 89.5 27461000 3009 100.0 2630 100.0  2¢7] 100.0 2404 100,0
Charleston — 448100.0 467 700.0  449100.0  451100.0 439 100.0 422 100.0 422 100.0
Coventry 1128 218 3016 49.9 1800 29.3 324 58.5 4649 739 3093 63.0 2915 477

Cranston 8772 63.7 %M 21,2 475 2.1 6668 45.4 8050 56
Cuberiand 2119 33.3 3839 63.9 3335 42.0 2975 40.6 4507 6]
East Greenwich 1521 62.6 1166 40.7 367 18.2 1779 66.] 0

B 5744 401 6561 46.8
.8 5528 74.9 5061 68.9

857 301 870 3.6 1791 657
fast Prov. 6895 72.2 838 80.1 8533 787 8069 7.1 7941 765 7861 76.4 7812 74.4

Foster 091000 361000 326100.0 3300 308100.0  39100.0 292 100.0
Glouster 201 36.5  580100.0 571 100.0 573 100.0 . 642700.0 381 59.2 17 100.0

Hopkinton 370 42,0393 41.0 404 416 392 40.2 30 3.3 A8 BT %6 0.6
Jamestoun 041000 818100.0 5181000 508100.0 5501000 538 100.0 545 100.0
Jonnston 137310 1583 32,7 48271000 2534 3.8 44 BLA AMIT00.0 2658 96.8

Lincoln B76 25.1 2469 70.0 2095 50.8 2262 58.5 - 207 68.8 2356 60.8 2411 8.8
Little Conpton 382 100.0  439.100.0 - 448100.0  460100.0  497100.0 500 100.0 486 100.0
Middlecoun 3087 67.7 4021 883 3437 T4 38T 709 347 7.2 2906 7.3 218 710

Nerragansett 361 381  1077.100.0 1103 100.0 1280 100.0 1164 100.0 1211 100.0 1461 100.0
Newport B0 62.7 Sl 79.6 4701 70.6 4983 73.5 4316 758 4316 5.8 3650 66.8 - -
]:lij}:3h0reham 86 100.0  86°100.0 104 100.0 0100.0  104700.0 1041000 1041000 173




Table B.6 Continued . . ,

Year

1970 1971 1972 1973 - 1974 1975 1976
+ JJL-P + HLULH
District‘m’g 3';5 ¢ 5 s035 335 mg P G
.DU.DU.DU.OU.O,U»QU.Q-U
E &« E &« E <« E < E L E L E <
JC):U.JUJQJJQJJC):Q)
ZG.ZD.ZL'..ZD.ZD.ZQ.ZQ.
North Kings, 2053 37.4 1716 26.7 3766 53.6 4165 58.9 6062 83.2 7856 8.1 4682 86.5
North Prov. 1260 26,5 1372 27.8 1655 341 1643 33.9 2493 515 48] 5.6 23.5 50.3
North Smith, 995 47.4 993 46.0 1026 46.6 - 1130 51.] 93 4.4 902 39.9 1874 87.0
Pawtucket 6283 50.6 7713 61.0 7781 63.5 6390 49.9 5531 46.3 6243 54.3 6520 58.0
Portsmouth 375 9.8 3760 99.8 3408 85.3 1 8.7 3330 79.7 M8 99.9 3097 99,9
Providence 24791 93,0 25097 97.1 20829 82.8 15715 67.6 12909 5.5 14451 65.5 1128 51.0
Richmond 460 100.0  460100.0 490 100.0 499 100.0 506 100.0  485100.0 491 100.0
Scituate 125 59,7 1125 99.4 170 59.0 164 64.0 1399 76.5 1332 76,3 414 761
Smithfield 3323100.0 2036 58.9 2978 86.3 2978 86.3 2743 79.3 2809 79.8 205 55,4
S0. Kings. 1811 68.5 2294 83.7 1009 36.0 2183 9.1 1397 50.0 1499 49.7 1606 50.9
Tiverton 1412 50.4 1608 54.6 1665 59,1 1264 40.4 2302 73.4 1905 61.0 264 79.0
Warren 2195 90.0 2311 0.1 2269 90.4 2139 9.1 1985 §7.8 1679 77.) 1584 75,9
Warwick 7467 37,5 7562 38.0 11081 350 7980 351 7631 393 8437 42.0 6778 3.7
kesterly 2318 60.8 1580 411 1660 40.5 2410 60.6  278] 69.9 2530 59.3 9974 m.4
West Warwick 2664 73.4 3005 66.1 33]3. 0.1 2430 54.4 3194 68.6 3467 ‘78,5 4396 100.0
Woonsocket 148 507 4122 518 5555 67.1 5900 69.3 5967 66.5 6666 77.4 6319 75.6
Exeter-West  847.100.0 8071 100.0 841 100.0 923 100.0 905 100.0 926 100.0 867 100.0
Greenwich
Chariho 1242 1000 1265100.0 1320 100.0  3410100.0 1525 100.0 1600 100.0 1680 100.0
Foster- 632 57.6 673 543 13511000 1360 100.0 1369 100.0 1443 100.0 430 100,0
Gloucester o :
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Table g7
Total Number of Parochial School Students by LEA by Year

LEA Year
1870 1971 1972 1973 1974 1975 1976

Barrington 220 204 792 185 196 246 229
Bristol 803 803 €06 550 511 521 507
Burrillville 440 400 372 301 237 229 160
Central Falls 1934 1587 1414 1331 1301 1216 1092
Charlestown 0. 0 0 0 0 0 0
Coventry 740 © 758 743 759 816 863 894
Cranston : 1681 1503 1778 1763 1705 1671 1631
Cumberland 1106 1031 620 593 410 437 441
East Greenwich 581 581 279 250 201 207 214
tast Prov. 3196 2256 2032 1967 1967 1935 1965
Foster 0 0 0 0 0 0 0
Glouster 0 0 0 0 0 0 0
Hopkinton 0 0 0 0 0 0 0
Jamestown 0 0 0 0 0 0 0
Johnston 510 523 432 413 401 405 422
Lincoln 360 286 183 0 0 0 0
Little Compton 0 0 0 0 0 0 0
Middletown. 3000 302 284 267 253 245 215
Narragansett 0 0 0 0 0 0 0
Newport 1703 1415 815 767 697 627 677
New Shoreham 0 0 0 0 0 0 0
North Kings. 300 0 0 0 0 0 0
North Prov. 532 508 526 542 327 298 301
North Smith. 0 0 0 0 0 D 0
Pawtucket 4499 4012 3901 3729 3479 3381 3332
Portsmouth 407 421 433 222 226 227 252
Pyov1dence 9024 8756 8209 7810 7783 6806 6724
Richmond 0 0 0 0 0 0 0
Scituate : 0 ) 0 0 0 0 0
Smithfield 436 375 401 389 353 312 296
S0. Kings. 869 893 827 854 778 718 688
Tiverton 296 0 0 A 0 0 0
warrgn 200 220 201 220 239 216 228
arwick 2829 2540 2365 2344 2327 2370° 2477
Westerly 427 417 292 256 146 161 154
West Harwick 1732 1225 1140 1072 985 968 967
Hoonsocket 3294 3112 2904 2276 2239 2227 2015
Exeter-llest .
Greenwich
Chariho
Foster-
Glouster
»
Q CL 17y




Number and Percent of Parochial Schoo) Students in Fligible Buildings by Year by LEA

Table R4

Year
1970 1971 1972 1973 1974 1975 1976
N » . + . # + 2 T “
District. o & S G o ¢ 5 5 T i 5 g 5
4 v a v 2 v 2 0 2 a 0 2 v
5 ¢ 5 5 5§ 5 & o5 E o« 5 ¢ 5 5
- Q. Z a8 - a. rad Q. z Q . o a a8
Barrington 220100.0 204 100.0 192 100.0 185 100.0 196 100.0  246100.0 229 100.0
Bristo] 803100.0  803100.0 606 100.0 550 100.0 B11700.0  521100.0 507 100.0
Burrillville 0 0.0 0 0.0 0 0.0 0 0.0 237.100.0  229100.0 160 100.0
Central Falls 1934 100.0  1587.100.0 1214 700.0 1331 100.0 1301 100.0 12161600 7092 100.0
Charlestown - - - - e - - - - e -
Coventry 0 0.0 758100.0  743100.0 759 100.0 816 100.0 863 100.0 894 100.0
Cranston 1449 86,2 1293 86.0 1572 8.4 1369 7.7 1240 16,6 1671.100,0 1631 100.0
Cumberland M0 3.2 410 39.8 20 61 190 2.0 010100.0  437100.0 441 100.0
East Greenwich 981 100.0 581 100.0  279100.0 250 100.0 201 100.0  207.100.0 214 100.0
Fast Prov, 1393 43.6 820 365 690 34.0 629 3.0 574 29.2 548 28.3 587 29.6
Foster - - S - - - e - S
Glouster - --
Hopkintor .- -
Jamestown - - S S - e S - - R
Johnston 510100.0  523100.0  432100.0 413 100.0 401°100.0  405100.0 422 100.0
Lincoln 01000 2861000 1831000 - - -
Little Compton == -- S U . e - e - e - e
Middletoun 300100.0 3021000 284000 267 0.0 253 100.0  265100.0 215 100,0
Narragansett - .. - e - e - e - - - - e
ewport 1070 62.9 850 60.1 297 364 572 746 225 23 233 372 293 3.4

1’7[i£§1£;~5horeham LR
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Table B.8 Continued, , |

Year
1970 1971 1972 1973 1974 | 1975 1976
L F - LoE - - r S e
District 0 0 ¢ 0 v ¢ U O TR v ¢ TR
0 9] L L ia) U Na) 8 Na) ) Ka] ] Fo] ]
E - E s E . = - = - E . g |
3 Q 3 ] aJ o) J U 3 [} ) ] = i}
= Q. i [oR e Q. s o b o. z . - Q.
North Kings. 300 100.0 - e - e - e - - - e - e
North Prov, 230 43.6 21 43.5 % 4.7 a5 447 327.100.0 45 15, 58 19.3
North Smith, - .- - e - e - e - - e - e
Pawtucket 2479 95,1 1979 49,3 : 1767 45,3 1475 39.6 1727 49,6 1463 £3.3 2477 43
Portsmauth 407100.0  421100.0  433100.0 222 100.0 226 100.0  227.100.0 252 1000
Providence 1747 19.4 2022 231 1866 22.7 2816 36.1 3490 44.9 b5%2 81.6 5374 79.9
Richmond -~ -- --
Scituate e - e - e- T - e- = -
Smithfield £36:100.0  375100.0 401 100.0 389 100.0 12 2.4 05 20,8 42 4.2
S0. Kings, 463 53.3  893100,0 454 549 459 537 306 49.9 339 47.2 33 487
Tiverton 296 100,0 - - - e - e - - - - - e
Harren 0 0.0 0 0,0 0 0 0 0.0 0 0.0 0 0.0 0 0.0
Warwick 1564 55,3 1525 60.0 1417 %9.9 2344 100.0 975 8.7 948 40.0 1657 66.9
Westerly 20 63.2 210 647 158 541 146 57.0 0 0.0 161100.0 154 1000
West Werwick 17327000 1055 86.] %2 84.4 747 697 720 73.8 968 100.0 121 74.8
Woonsocket 1321 40.1 1422 457 125 433 1341 58.9 1489 66.5 1838 82.5 1641 8.4
Exeter-best o
Greenwich
Chariho
Foster-
Gloucester

180
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Table g q
Total Number of Independent School Students by LEA by Year

LEA Year
1970 1971 1972 1973 1974 1975 1976
Barrington 110 108 91 79 90 88 97
Bristol 0 0 0 0 0 0 0
Burrillville 0 0 0 -0 0 0 0
Central Falls 0 0 0. 0 0 0 0
Charlestown 0 0 0 0 0 0 0
Coventry 0 0 0 0 0 0 0
Cranston 0 0 0 78 70 66 64
Cumberland 0 0 0 0 0
East Greenwich 21 22 21 25 22 24 25
East Prov. 620 686 664 638 648 609 675
Foster 0 0 0 0 0 17 0
Glouster 33 37 38 35 44 44 42
Hopkinton 0 11 13 46 0 0 0
Jamestouwn 0 0 0 0 0 0 0
Johnston 0 0 0 0 0 0 0
Lincoln 0 0 0 0 0 0 0
Little Compton 0 0 0 0 0 0 0
Middletown 258 266 293 305 311 377 401
Narraganseit 0 0 0 0 38 54 19
Newport 419 257 249 426 388 211 213
New Shoreham 0 0 0 0 0 0 0
North Kings. - 0 0 0 12 17 0 C
North Prov. 0 0 0 0 58 68 78
North Smith. 0 0 0 0 0 0 0
" Pawtucket 93 181 81 51 42 48 42
Portsmouth 228 221 232 225 237 239 261
Providence 2260 2252 2347 2342 246] 2513 2415
Richmond 0 0 0 0 0 0 0
Scituate - 0 0 0 0 0 0 0
Smithfield 0 0 0 0 0 0 0
So. Kings. 0 0 0 0 0 0 27
Tiverton 0 0 0 0 0 29 27
Warren 0 0 0 0 25 13 6
Warwick 156 148 207 246 264 273 254
Westerly 0 0 0 0 0 0 0
West Warwick 0 0 0 0 0 0 0
HWoonsocket 0 0 28 20 0 0 0
Exeter-test
Greenwich
Chariho
Foster-
Glouster

-

igl



Table 8,19

Nunber and Percent of Independent School Students in Eligible Buildings by Year by LEA

Year :
1970 1971 1972 1973 1974 1975 1976
] - .‘é “ .E' “ .E, . bt - + +
District o0 ¢ o ¢ O 5§ 5 5 5 c 5 €
T L fr £ 0P 28 29 25§
2 d 28 2 & 208 3 & 23 3 s
Barrington 0 0.0 0 0.0 0 0.0 0 0.0 0 0.0 0 0.0 0 0.0
Bristo] v - - e - - - e - e - e
Burrillville -- .. -
(entral Falls = - . e e - - -
CharTestown R — - .- D - e - em
Coventry .- e - - - - - - - -
Cranstor e e e e e 000 000 000 0O
Cunberland - - -- --

East Greenwich 21 100.00  22100.0  21100.0 25 100.0 221000 24100.0  25100.0

East Prov. 0 0.0 0 0.0 0 0.0 0 0.0 0 0.0 0 0.0 0 0.0
Foster - e e IR - - - - .- 0 0.0
Glouster 0 0.0 0 0.0 0 0.0 0 0.0 0 0.0 0 0.0 0 0.0
Hopkinto:. - .- 0 0.0 0 0.0 0 0.0 - --

Jenestoun R L B L ot
Johnston - e B T - - - — - .
Lincoln e e e e e e e e e

Little Compton == == =« - e - .-
Middletown 2581000 18 6.8 - 15 51 15 4.9 15 48 12 32 400 100.0

-n - - - - - -

Narrageansett — -- - - s - - e 0
Hewport 0 0.0 0 0.0 0 0.0 0 0.0 0

"G Shoreham .-« SR . - - . e e es
Y :

{(J;Tfﬂg,

O O
O O
[eume B e J




" ERIC
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District

1970

Humber

-
—

ffercen

Table B.10 Continued. , ,
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Number
Percent
Number
Perceint

Yoar
1973

Number
Percent

1974

Number
Percent

NHumber

1975

Percentc

1976

Humber

Percent

North Kings,
North Prov,
North Smith,

Pawtucket
Portsmouth
Providence

Richmond
Scituate
Smithfield

50. Kings,
Tiverton
warren

Warwick .
Westerly
West Warwick

Woonsocket

Exeter-lest
Greenwich

Chariho

Foster-

Gloucester

0

0.0

0 0.0 0 0.9

0 0.0

-0 0.0
225 100.0
35 147

0.7

0 0.0

O O
' - -
[

[
’ oy O
(] Ly

~>
L B N |
DN o

—

>
o C >
-1 O OO

>
oD
[ ] ) -
1 L <>

0.0

o OO
- - .

OO O

—

0.0

- - -
o O O

OO O
o O O

“10%



Table B.11
Number of Buildings Offering Compensatory Mathematics, by

Grade Level by Year (Public and.Non-Public Combihed)

Grade Level 1976 1971 1972 1973 1974 1975 1976

K 1 7 6 1 2 18 18
1 12 22 10 24 28 19 19
2 16 17 8 37 35 38 33
3 3329 17 55 39 39 44
4 333" 29 60 38 46 59
5 21 26 2° 37 30 4 55
6 15 14 16 23 30 30 43
7 6 10 6 7 6 7 16
8 3 8 4 4 2 6 9
9 6 3 0 0 1 3 4
10 3 3 1 1 1 1 4
- n 2 1 o 0 1 1 4

12 .2 1 0 0 1 1 2

18¢




Table B.12
Number of Buildings Offering Compensatory Reading, by

Grade Level by Year (Public and Non-Public Combined)

Grade Level 1970 1971 1972 1973 1974 1975 1976

K | 74 32 16 14 38 37 2]
1 109 124 128 135 11f 97 107
2 128 147 147 148 122 125 120
3 126 148 146 156 127 128 125
4 92 110 134 134 103 112 120
5 86 95 78 72 74 77 93
6 60 78 5 60 62 67 79
7 26 34 37 38 32 31 3R
8 25 22 32 31 29 30 23
9 7 8 11 16 15 16 21
10 5. 4 6 10 1 10 15
<« 1 4 2 5 6 8 4 'g///i
12 3 1 2 3 6 4 4
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Table B.13
Percent of Buildings Offering Compensatory

Reading by Grade Level by Year (Public and Non-Public Combined)

1970 1971 1972 1973 1974 1975 1976

K 32.0 12.5 6.1 5.5, 15.3 15.7 8.4

1 317 36.7 37.8 41.2 35.9 31.8 36.1
2 37.2 43.0 43.2 45.1 39.2 41.0 40.5
3 36.6 43.8 43.2 47.9 40.7 42.0 42.1
4 27.5 33.0 40.4 41.4 33.7 37.1 41.1
5 27.7 31.0 26.4 25.2 27.2 28.1 35.5
6 21.8 29.1 21.5 24.0 25.7 27.9 33.9
7 16.8 22.5 253 27.7 24.1 24.2 24.2
8 159 14.7 21.9 225 22.0 23.8 17.6
9 8.6 9.9 14.1 21.6 19.7 21.9 27.6
10 7.2 59 88 14.9 16.9 15.6 23.1 -~
M - 58 29 7.4 9.0 12.3 6.3 12.3
12 43 1.5 2.9 4.5 9.2 6.3 6.3




Table B.14
Percent of Buildings Offering Compensatory Mathematics

by Grade Level by Year (Public and Non-Public Combined)

1970 1971 1972 1973 1974 1975 1976

2 4.7 5.0 2.4 11,3 11.3 12.5 11.1
3 9.6 8.6 5.0 16.9 12.5 12.8 14.8
4 9.9 9.9 87 185 12.4 15.2 20.2
5 6.8 9.2 7. 12.9 11.0 16.8 21.0
6 55 5.2 6.2 9.2 12.4 12.5 18.5
7 3.9 6.6 4.1 51 4.5 55 121
8 1.9 53 2.7 29 1.5 4.8 6.9
9 7.4 37 0.0 00 1.3 42 5.3

10 4.3 44 1.5 1.5 1.5 1.6 6.2
1 29 1.5 0.0 0.0 1.5 1.6 6.2
12 2.9

-
(8]
o
o
o
o
—
(8]
—
[o)]
w
—
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Table g 15

Continuity of Building Existence Over Two

to Seven Year Intervals

Public Schools - Non-Public Schools

Span of Years Ratio Percent Ratio Percent

2 Year Intervals

70-71 362/364 99.5 125/137 91.2
71-72 366/378 96.8 117/128 91.4
72-73 375/387 96.9 116/126 92.1
73-74 364/383 95.0 110/125 . 88.0
74-75 347/374 92.8 110/118 93.2
75-76 340/356 95.5 110/113 97.3
Composite 215472242 96.1 688/747 92.1
]
3 Year Intervals
70-72 352/364 96.7 : 114/137 83.2
71-73 356/378 94.2 108/128 84.4
72-74 357/387 92.2 101/126 80.2
73-75 339/383 88.5 102/125 81.6
74-76 331/374 88.5 107/118 90.7
- Composite 173577886  92.0 5327634 83.9
4 Year Intervals
70-73 343/364 94.2 105/137 76.6
71-74 338/378 89.4 96/128 75.0
72-75 332/387 85.8 95/126 75.4
73-76 324/383 84.6 101/125 80.8
Lomposite 1337/1512 88.4 397/516 76.9
5 Year Intervals
70-74 326/364  89.6 94/137 68.6
71-75 316/378 83.6 90/128 70.3
.. 712-76 318/387 82.2 94/126 74.6
Composite 960/1126 85.3 2787391 AN
6 Year Intervals
71-75 306/364 84.1 88/137 64.2
72-76 303/378 ° 80.2 §9/128 69.5
Composite - 609/742 82.1 177/265 66.8
7 Yéar Interval
20-7¢ 294/364  80.8 87/137 63.5
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. Table g 14
. Continuity of Building E]igibiiity Over Two

to Seven Year Intervals

Public Schools Non-Public Schools

Span of Years ~ Ratio Percent Ratio Percent

2 Year Intervals

70-71 197/218  90.4 55/65 84.6
71-72 193/233  82.8 55/61 90.2
72-73 196/233  84.1 48/57 84.2
73-74 187/230  81.3 46/64 71.9
74-75 182/220  82.7 49/56 87.5
75-76 183/214  85.5 58/59 98.3
Composite 1138/1348 84.3 311/262 85.9
3 Year Intervals
70-72 173/218 79.4 : 50/65 76.9
71-73 172/233 73.8 . 46/61 75.4
72-74 163/233 70.0 39/57 68.4
73-75 161/230  70.0 40/64 62.5
74-76 165/220  75.0 49/56 87.5
~ Composite 834/1734 735 2287303 73.9
4 Year Interya]s .
70-73 159/218  72.9 "41/65 63.1
71-74 145/233  62.2 37/61 60.7
72-75 1447233  61.8 35/57 61.4
73-76 145/230  63.5 40/64 62.5
Composite 594/914  65.0 ' 153/247 61.9
5 Year Intervals
70-74 135/218  61.9 32/65 49.2
: 71-75 130/233  55.8 33/61 54.1
.. 12-76 131/233  56.2 35/57 61.4
. Composite 396/684 £7.9 100/183 54.6
6 Year Intervals
71-75 121/218 55.5 28/65 43.1"
72-76 118/233  50.6 33/61 54,1
Composite 239745] 53.0 61/126 48.4
7 Year Interval
20-77 110/218  50.5 28/65 43.1
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Appendices B.17.1

Continuity of Service Over Two to

Seven Year Intervals: Academic Diaanosis

Public Schools Non-Public Schools
Span of Years Ratio Percent Ratio Percent
4 2 Year Intervals
70-71 19/4% 42.2 1/5 20.0
71-72 31/61 50.8 3/9 33.3
72-73 19/59 32.2 3/4 33.3
73-74 19/37 «51.4 1/10 10.0
74-75 15/42 35.7 - 0/1 2.0
75-76 14/23 60.9 5/6 83.3
Composite 117/267 43.8 13/40 32.5
3 Year Intervals
70-72 12/45 +  26.7 -0/5 . 0.0
71-73 12/61 19.7 3/9 33.3
72-74 13/59 22.0 0/9 - 0.0
73-75 12/37 32.4 . 0/i0 0.0
74-76 9/42 21.4 0/1 0.0
- Composite 58/244 - 23.8 3/34 8.8’
4 Year Intervals
70-73 11/45 24 .4 0/5 0.0
. 11-74 7/61 11.5 0/9 0.0
72-75 11/59 18.6 0/9 0.0
73-76 6/37 16.2 0/10 0.0
Composite 35/202 17.3 0733~ 0.0
X 5 Year Intervals
* 70-74 6/45 13.3 0/5 0.0
71-75 7/61 11.5 049 0.0
72-76 6/59 10.2 0,10 0.0
Composite 197765 1.5 0724 0.0
6 Year.Intervals
70- 75 6/45 13.3 0/5 0.0
71- 76 _5/61 8.2 6/9 0.0
Composite 11/106 10.4 0/14 0.0
7 Year Interval
70-76 4/45 - 8.9 0/5 - 0.0
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- Seven Year Interva]s;

-

- Span of Years

. 70-71

71-72

72-73

- 73-74

74-75

75-76
Composite

70-72

71-73

- 72-74

73-75

« 74-76
"~ Composite

70-73
71-74
72-75
73-76
"Composite
70-74
71-75
J2-76
-Composite

© 70-75
71-76

Composite

<70-76

Appendices B.17.2

Continuity of Service Over Two to

Public Schools

Attendance

Non-Public Schools

Ratio Percent R?tio Percent
2 Year Intervals o
0,10 0.0 " 0/4 0.0
0/2 0.0 - 0/0 ===
0/0 - 0/0. ---
1/1 100.0 0/0 —--
1/1 < 100.0 0/0 ---
3/21 14.3 - 0/2 0.0
5/35 14.3 0/6 0.0
» 3 Year Intervals
0/10 0.0 0/4- 0.0
0/2 0.0 -0/0 ---
0/0 -- 0/0 ---
1 100.0 0/0 ---
JJ] 100.0 .0/¢C ---
2/14- . 14.3 0/4 0.0
.4 Year Intervals
0/10 0.0 0/4 0.0
0/2 0.0 0/0. ---
“0/0 === 0/0 ---
1/1 100.0 - 0/0 ---
1/13 7.7 073 0.0
_5 Year Intervals :
0/10 0.0 . . 0/8 0.0
0/2 - 0.0 0/0 ---
0/0 --- 0/0 -=-
0/12 0.0 0/4 0.0
J 6 Year Intervals
©0/10 0.0 0/4 0.0
- 0/2 . 0.0 : 0/0 ===
0/12 0.0 N a 0/% U.O
7 Year Intervaj
0/10 0.0 0.0

0/4

<



[

“Appendices 5.17.3 -

PR ' : Continuity of Service Over Two to
Seven Year Intervals: - Clothina

' . Public Schools 'Non-Public Schools

Span of Years Ratio Percent . Ratio . Percent

2 Year Intervals

- o 70em 0/0 0/0. ---

0.0 :
71-72 - - 0/0 . 0.0 o7 H—
72-73 33/38 86.8 . 5/5 . 1.0
73-74 -¥/33 « 3.0 - 3/8 37.5
74-75 0/1 0.0 . - .0/7 . 0.0
75-76 - 0/0 --- ' - 0/0 ---
Composite 38/72 ¢ 47.2 8/20 40.0
3 Year Intervals
« 70-72 0/0 - 0/0 ---
| 71-73 - 0/0 --- . 0/0 | ---
“ 72-74 : 1/38 2.6 1/5 20.0
Y 73-75 0/33 . 0.0 0/8 0.0
R 74-76 - 0/1 0.0 . 0/7.. - 0.0
- Composite R VA i.4 _ 1/20 5.0
-, o - SR 4 Year Intervals.
70-73 . 0/0 . - , 0/0 _—
. n-14 . 0/0 L m— 0/0 .. ---
72-75 0/38 0.C -0/ 0.0
o 73-76 ©0/33 0.0 /8 0.0
s Composite 0/71 0.0 0/73 “0.0
-~ 5 Year Intervalé
70-74 . 0/0 . --- | 0/0 °  a--
71-75 C0/0 ST 0/0 -
72-76 0/38. " 0.0 0/5 0.0
Composite - 0/38 0.0 . o/5>° 0.0
o o 6 Year Intervals N
" 70-75 0/0 -—= < -0/ oe-
71-76 0/0 --- .. 0/0 -3
Composite = 0/0 - == o e
7 Year InterVa]
70-76 - 000 o S 0/0 . -

1vg



C ' . Appendices B.17.4

Continuity of Service Over Two to

™~ Seven Year Intervals: Guidance/Counseling

2

. Public Schools Non-Public Schools -

Span of Years Ratio Percent _ Ratio Percent

.2 Year Intervals .

. . 70-7 - 27/42

64.3 < - 12/14 85.7
71-72 41/62 66.1 . 1718 . 94.4
72-73 27/80 - . 33.8 ° 9/26 34.6
73-74 43/55 «78.2 11714 - 78.6.
74-75 54/81 66.7 . 9/14 - 54.3
75-76 “ 53/66 80. 12/13 92.3
Composite - 245/386 - 3.5 - - 70793 770.7
D | o
_ 3 Year Intervals
70-72 20/42 + 476 12/14 85.7
71-73 & 16/62 25.8 ' 9/18 50.0
7274 23/80 - 28.8 7/26 26.9
- 73-75 31/55 . 56.4 .. 8/14 . 57.1
. 74-16 43/81 53.1 8/14 - 57.1
- Composite 133/320°.  41.6 - 44/86  T51.2
e e ““““*f*‘”f*”""'_Z‘Vésé”iﬁterva1s |
70-73 . 92 214 - 314 21.4
U 71-74 © 15762 24.2 6/18° . 33.3
1215 17/80 = 21.3 6/26 23.1
73-76 25/55 35.5 8/14 57.1
Composite 66/239 27.6 23/72 . "3T9
5 Year Intervals
+70-74 . C o 9/42 21.4 3/14 - 21.4
71-75 12/62 19.4 6/18 °  33.3
72-76 - 13/80 16.3 6/26 22,1
Composite ~ - 34/1g4 . T8.5 . 157587 7253
) - 6 Year fntervals'
’ 70-75 T e/42  14.3 3/14 21.4
71-76 8/62° - 12.9 ‘ 6/18 . 33.3
Composite 147708 T35 9732 '28,I
| , ' 7 Year Interval
70-76 5/42 11.9 3/14 21.4
o - . AR :

A5




Appendiées B.17.5

Contihuity of Service-Over Two to’

Seven Year Intervals:

Public Schools

Health/Dental

Non-Public Schools

Span of Years

Ratio Percent Ratio Percent
- ' 2 Year Intervals
70-71 *2/2 100.0 ~0/0 e
7n-72 2/8 37.5 ' 0/3 0.0
72-73 9/20 45.0 0/0 -
. 73-74 10/17 58.8 0/0 -
74-75 8/18 - 0/0 -
75-76 7/10 70.0 0/0 ---
Composite’  30/75 & 2.0 E 0.0
_ '3 Year Intervals
70-72 . 1/2 -+ . 50.0 . 0/0 -
71-73 . 3/8 37.5 0/3 0.0.
72-74 5720 25.0 0/0 -
73-75.. 8/17 47.1 . 0/0 ——-
<~ 74-76 7/18 38.9 . © 040 -
- Composite - - 24/65 36.9 0/3 - 0.0
B 4 Year Interva]s
70-73 172 50.0 0/0. ——--
. N-18 :3/8 37.5 0/3 0.0
72-75 3/20 J5.0 . 0/0 —--
13-76 117 m.2 - - 0/0 -
Composite 14/47  29.8 . 0/3 0.0
‘5 Year Interva]s
70-74 1/2 50.0 C0/0 0 0 -
71-75 3/8 315 0/3 0.0
72-76 3/20 ° 15.0 0/0 ---
Composite 7/30 23.3 ‘ 0/3 "0.0
. 6 Year Intervals
70- 75 1/2 50.0 - - 0/0 - -
71- 76, 3/8 37.5 0/3 0.0
Composite 4/10 40.0 0/3 0.0
R .
L4 - . : .
’ C 7 Year.Interval -
70-76 1/2 '50.0 - 0/0 0.0
1ve
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v Appendices B.17.6

Ccntinuity‘of Service Over Two to'

o

Seven Year Intervais: .‘Heﬁlth/MedicaI

Public Schools} .. - Non-Public Schools

N Span of Years | Ratio °  Perdprit Ratio Percent
R | | 2 Year Intervals |
e 70-71 18/35  51.4 7 . 7/8 6P
1-72 12/29 4.4 - 3/13 23.
72-73 15/54 27.8 3/10. 30.0
73-74 . . 24738  +63.2 3/7 429~
74-75 20/43 . 46.5 : 3/4 75.0
75-76 14/30 46.7 ' 3/6 . 50.0

Composite - 1037229 350 22738 . 358

'3 Year Intervals

70-72 535 . 0/8 - 0.0

14.3
71-73 . 6/29 , 20.7 3/13 . 23.1
72-74 8/54 4.8 0/10 2 0.0
73-75 11/38 28.9 . 2/7 " 28.6
74-76 - 13/43°  30.2 3/4 . 75.0
Composite -  43/195, 21.6 L 8/82 9.0
4 Year Intervals C,
R o o . RN oo :
. & 7u-23 S /35 2.9 - 0/8 0.0
| . N-74 - . 5/29 17.2 0/13 0.9
72-75  6/54 1.1 0/10 0.0
73-76° 10/38 26.3 2/7 28 £
- Lomposite  2p/156  14.1 - 2738 5.3
"5 Year Iﬁterva]s
'70-74 /38 2.9 0/8 0.0
71-75 5/29° 17.2° . 0/13 0.0
. 12-76 . 6/54 11.1 - 0/10 0.0
Composite . 12/118.  10.2 . - 0/31 /?kp ’
“ -, I B 6 Year Intervals - ' -
70- 75 . 1/35 2.9 0/8 0.0
71-76 . 5/29 17.2 - 0/13 0.0
Composite - 6/64 9.4 0721
. ? 7 Yéar'Idterval _
S 10-76 /35 .- 2.9 0/8 . 0.0
e ™ - - - ; :

hk
¢
-3



‘Appendices B.17.7 .
Continuity of Serv1ce Over Two to

‘ . . Seven Year Intervals: |]brgry[Mgd]g ng[[earn ing Center

, » Public Schools . Non<Public Schools
< . Span of Years . Ratio Percent Ratio - Percent
- ‘ - ‘ 2 Year Intervals
70-71 5/38 . .13.2 0/16 0.0
- 71=72. 0/9" 0.0 ©0/5 - 0.0
. 72-73 - 1/9 1. 0/0 S
‘ 73-74 . 0/10 «0.0 0/3 0.0
74-75 0/1 0.0 - 0/0 -
75-76 0/0 CoEss 0/0 -—-
C Composite /7 9.0 -, 0/24 . 0.0
, : 3 Year Interva]s
. o .
70-72 0/38 -+ ‘0.0 - 0/16 0.0
‘ 71-73 0/9 0.0 . - 0/5 0.0
N . 1274 0/9 0.0 # 00 -
. 73-75 . 0/10° 0.0 - 0/3 0.0
74-76 0/1 0.0 0/0 i
- Composite . - ' 0/67 - . 0.0 0/24' - 0.0
e s ~4- Year Intervals- -~a~ia%5«~~w—ﬂ —
’ 70-73 0/38. 0.0 o6 0.0
N7 0/9)/// 0.0 -~ 0/5. . 0.0
72-75 0/9/. 0.0 0/0 . ---
73-76 " 0/10 0.0 ~ - - .- 0/3 - 0.0
Composte 0/66 0.0 0/26 0.0
_ 5 Year Intervals‘
L 70-74 - 0/38 0.0 0/16 0.0
o 71-75 . 0/9 . 0.0 2 -0/5 . - 0.0
] 72-76 0/9 0.0 0/0 —
Compos1te _ 0/56 . 0. 0 0/21 0.0
.. g Year Intervals |
70-75 0/38 0.0 0/16 0.0
71-76 0/9 © " 0.0 . 0/5 0.0

. Composite 0/47 0.0 . . 0727 0.0

3
7 Year Interval

70-76 . 9/38 0.0 . 0/16 0.0




~ Appendices B.17.8

‘ Vice Over Two to
e : ?ui1jc Schools ' Non-Public Schools
. Span of Years Raf -Percent ©~ - ' Ratio  Percent
, _ 2 Year Intervals
c o 70-71 - o/4 0.0 0/0. . ---
- .71-72 : 0/4 0.0 - 0/0 S
. o 12-73 . 0/30 0.0 0/6 0.0
SR 73-74 0/2  « 0.0 0/0 S
74-75 “T1/16 68.8 00 ---
- 75-76 - 2/17 11.8 /3 . 33.3
* .Compcsite . = 73773 17.8 1/9 S MmaAa

3 Year Intervals

i

0/0 -

70-72 ~0/4 + 0.0
71-73 - - 0/4 - 0.0 0/0 ---
A 72-74 0730 0.0 0/6 - - 0.0
R 73-75 0/2° 0.0 . 0/0 - - -
- - 74-76 _0/16. 0.0 0/0  ie-
.- Composite 0/56- 0.0 076 — 0.0
’ . t . o ‘ . ' p
o 4 Year Intervals
S 70-73 0/4 0.0 0/0 -, -
. Nn-18 0/4 0.0 0/0 -
72-75 ©0/30 0.0 ©0/6 0.0
13-76 - 0/2 . 0.0 0/0 - ---
Composite ~ 0/40. . .0.0 T 0/6 0.0
_ 5 Year Intervals A
. 70-74 0/4 . 0.0 0/0  ---
- 71-75 . 0/4° 0.0 0/0 - 3
72-76 0/30 0.0 - 0/6 0.0
Composite _ ~0/38 0.0 0/6 T 0.0
o 6 Year Intervals
| -70-75° 074 - 0.0 0/0 - -
- -76 - o4 - 0fo 0/0 -
Composite e 0/3 0.0 | 0/0 _—
= | 7 Year Interval
, 70-76 0/4 0.0  0/0 . = -




! R } " \ :
, - (;/////////// Apbendices'B.17-9_ | ’ “” . f
/////// . Continuity of Service Over Two to o

7 : SeVen Year Intervals: . Psychd]qdical
. Public Schools ~ Non-Public Schools
Span of 'Years - = Ratio Percent Ratio. . Percent
Co - 2 Year Intervals
70-71 . 23/51 45.1  6/15 40.0
71-72 . 9/35  25.7 3/1 l27.3
72-73. 11/35 21.4 . 3/9 - 33.3 -
73-74 14/32 .43.8 - 3/7 42.9
S 83-75 - 12/32 37.8 34 . ,75.0
75-76 9/23 39.1 .05 0.0
Composite ~ - 7g/208 - 37.5 18/51  35.3
i R S 3 Year Intervals
- . 70-72 951 0 17.6 0/15 0.0
| 71:73 7/35 . 20.0 3/11 27.3
. - 72-74- 3¥35 8,6 . 0/9-. 0.0
#1375 .8/32 5.0 . . 2/7 - 28.6 -
| 74-76 332 40 0/4 0.0
. - Composite -+ 307185, 6.2 LYLIR T9.9 -
i : ' . _ - 4 Year Intervals
" o , © o )
. .. 70-73 7/51 - 13.T -~ .0/15 0.0
~ | 71-74 . 2/35 5.7 o/ 0.0
. -7 72-75 ~3/35 ° 8.6 0/9 0.0
| RN 73-76 3/3%2 9.4 0/7 0.0
! | Composte 15/153, . 9.8 . 0/&2 0.0
‘ S - 5 Year Intervals L
« 7074 . 25% ‘3.9 0/15 -+ 0.0
. 7-75 - 2735 5.7 0/11 0.0
72-76 - 0/35 .. 0.0 0/9 0.0
Composite - "3/121 = 3.3 | 0/35 0.0
! . ) ’ " ’ .
6 Year Intervals »
70-75 2/51 3.9 /5 0.0
71-76° . 0/35 0.0 o1 0.0 .
Composite =~ 2,86 2.3 . 0/26 0.0
> ‘ | 7 Year Interval
076 -0/51 © 0.0 . 015 0.0
- ot ° oL . .. . 2")0
o f.;* : S




‘AppéndicesgB.iZ;lo R
Continuity of Sé;vice Over Two to

o - L . Seven Year Intervals: School Social Worker

- . o
., : . . -

. \.‘\_,/ -

Pﬂb]fE'Séhools e Non-Public Schools

Span of Years Ratio Percent *  “Ratio Percent
v2 Year Intervals

70-71 . 29/500  58.0° 7712 58.3

’ - 11-72 - 23/81 6.1 9/13 . 69.2
72-73 . 43/60 71.7 8/20 40.0

73-74 35/73 - «47.9 _ 9/16 - 56.3

.. 74-75"" 32/53 . 60.4 -~ 9/16 . . 56.3

75-76 25/45 55.6 . .°° 7/13  53.8

~Composite 187/322 " 58.1 ...49/90 ° T54.4

- Do o . 3 Year Intervals

| o 70-72 :17/50 ‘3.0 - 7/12. . 58.3
IR . 7173 - 20/817  48.8 . 6/13 . 46.2
o 72-74- . 27/60 45.0 < 3/20 15.0
73-75 T 23/73 31.5 - - 8/16 50.0

74-76 - 21/53 9.6 - . 6/16 © 37.5

- Composite 108/277. 39.0 .  30/77 39.0

| .4 Year Intervals L

70-73 ° 14/50  28.0 “4/12° < 33.2

18 15/41 \ 39.0 3/13 23.1

72-75 . 17/60 - .27.9 . . 3/20 . 15.0

$73-76. 12/73  17.8° 5/16 31.3

C°mp°5‘te | 60/224. .76.8 - 15/61 24.6

' . “’»‘“J“« . ) . i @ ’
| e .5 Year Intervals ‘

- " 70-74  12/50 . 28.0 3Rt 25.0

71-75. . 9741 22,0 3/13 23.1

72-76 - °10/60 16.7 0/20 . 0.0

Composite 317151 20.5 6/45 13.3
b Year Intervals .

70-75 8/50 16.0 3/12 . - 25.0

71-76 - 5/41-  12.2 ~0/13 0.0

Composite - 13/91 14.3 : 3/25 12.0

O; T : -7 Ygéf Interval

| | 70-76 . 5/50 10.0 - . 0/12 0.0




'ﬁ,. R .Appehdices B 17.11
> i SRS '; f ' Cént1nujfy of Serv1ce Over THo ta\

{ ;
Seven Year Intervals Soc1~1 Adq. stment

r

o Pub11c Schools ~ Non-Public Schools C
Span of Years ‘Ratio  "Percent . ~ Ratio Percent_ >
' e e o | 2 Vear Intervals
70-71 5/14 5.7 0/ 0.0
71-72 . 3/7 2.9 0/0 -
7273 & 8/11 72.7 3/3 100.0 |
73-74" . 2/19 . 10.5 0/9 - 0.0 !
T 74275 - 1/12 8.3 0/0 --- .
. 75-76 - . - 20/34 58.8 2/3 . 66.7
Composite 39,97 40.2 5/16 31.25
3‘*ear Intervals
: 70-72 314 214 o 0.0
T M-13. o 2/1 - - 28.6 0/0 . ——-
) 72-74 " 2/Mm 18.2 . 0/3 0.0
- 73-75 1/19 5.3 ¢ 0/9. Q.0 .
' 74—7§ 1/12 -~ 8.3 .+ 0/0 ——-
- Composite 9/63 143 0/13 . 0.0
LR . L 4 Year Interva]s
C  70-73 214 14.3 o1 0.0
L Ti-14 2/7 . 28.6. . . 0/0 .-
L72-75 . 1M 9.1 - 0/3 0.0
73-76 1/19 . 5.3 = 0/9 - - 0.0
ComPOS”L ' 6/51 "11.8 013 0.0
P | - | 5 Year Intervals
70-74 ©2/14 14.3 R '0.0 -
71-75 1/7 143 040 S e
72-76 1/11 9.1 0/3 0.0
Composite. /32 - 12,5 0/8 0.0
T 6 Year Intervals I
70-75 ERR AT 7.1 /1 0.0
71-76 \ 1/7 - 14.3 - . 0/0 -—-
Composite 2/21 9.5 0/1 . 0.0
_ 7 Year Interval s
. ) 70-76 1187 ~on 0.0
Q - . ) ) : ' . '

s



/%

s : ; . . Append1ces A 7 12<;
b "o  , _ o Contwnuity*of Servdce OVer Two to7 .
) | ~ Seven Year Intervals: Speech Hebring
. . X . t S O
. ‘ s . o~ : ) : '. o .
o Public Schools* Non=Public¢ Schools
_  Span of “i.rs Ratio Percent katio  Percent
. _ - 2 Year Intervals
- 707 10/23 - 43.5 2/6 33.3:
71-72 7/48 14.3 0/5 - 0.0,
72-73 4/9 > " 44,4 0/0 -
73-74 5/17 <29.4 0/0 -
" 74-75 15/24 62.5 - 0/ 0.0.
 75-76 14/21 6.7 on 0.G
Composite - 55/143 38.5 2/17 . 11.8
, - . 3 Year‘Interva]s _
70-72 == 0/23 . 0.0 ~ .  .0/6 0.0
71-73 *3/49 6.1 . 0/5 0.0
72-74 1/9 1.1 - 0/0 e
73-75 1/17 5,9 0/0 -
- . 74-76 9/24 37.5 -. © 0/5 0.0
) . Composite 14/122 1.5 . 0/16 . 0.0
‘\‘ .. . -\. ot .
R . 4 Year Intervals .
70-73 0/23 0.0 - .0/6. - 0.0
_ 71-74 0/43 . 0.0 0/5 0.0
© 72-75 1/9 1.1 0/0 -
. I3-76 117 5.9 . 0/0 .-
- Composite 2/98 2.0 * - oM 0.0
- . N - 5 Year Interva]s
AN ' .
o 70-74- 0/23 0.0 0/6 0.0
71-75 0/49 0.0 0/5 ¢.0
72-76 - 1/9 1.1 0/0 -
Composite 1/81 1.2 o/ »" 0.0
%I o -6 Year Intervals
70-75 0/23 - 0.0 0/6 0.0
71-76, 0/49 0.0. 0/5 0.0
Composite 0/72 0.0 o/ 0.0.
. 7 Year Interval
70-76 0.0, v 0.0

0/23

e v

4
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. - o - Appendices B.17.13 B
T ; Continuity of Service Over Two to
_ . ) T . . Seven Year Intervals: Tranéportatibq}‘
: | Public Schools ~  Non-Public Schools
\ . Span_of Years Ratio Percent . ‘Ratio ' Percent
T | ‘!' ' 2 Year Intervals ,
: 70-71 5/66 -7.6 . 0/1° 0.0
o Y 71-72 ]0/]9_;' 52.6"° .. 0/2. - 0.0
S 72-73 - . 15/50 30.0 2/10 + 20.0
- 73-74 ‘ 3/37 8.1 C/6 . 0.0
."74-75 1/12 8.3 0/0 -—-
. 75-76 . 0/2 0.0 ) 0/1 . 0.0
L CompOSIte ~ 34/18 .18.3 a -+ 2/20 10.0
Lo . . : >.\\ . . P
A 3 Year Intervals
70-72 . 2/66 3.0 SN T4 0.0
o T71-73 © 5/19  * 26.3 0/2 . 0.0
e . " 72-74 2/50 4.0 - o 0/10 0.0
: - - 73-75 0/37 0,0, ©0/6 - 0.0
' " 74-76 0/12- - 0.0 = 0/0 S e
, * - Composite - 9,784 - 49 . . 019 00
L T :
' ) 4,¥é§r Intervals ‘
. L 70-73 _1/66- 1.5 0/1, 0.0
e L7174 -t 19 53 . g2 0.0
<7 7275 '0/50 0.0 " .. 0/10 0.0
©73-76 - 0/37 £0.0 -, 0/6 0.0 -
| ComPOSIte._, 2/172 1.2 VAE 0.0
'.{_"‘ L 5 Year Intervals |
. E‘70-74 o Wes 15 o1t ol
. 71-75 0/19 0.0 . 042 0.0 -
y _—_— 72-76 - 0/5%0 . 0.0 ) 0/10 0.0
tor o Composite  © . 1/135 0.7 0/13 , 0.0
- , \ LY N N N )
ot v ‘6 vgar Intervals - S
_ “ P -
. 90-75 0/66 . ;ﬁg o * 0/ 0.0
71476 0/19 0.0 C.0/2° 0.0
- { i_T CQmpos1te _ .0735—-. | 9.0 : L 0/3 0.0
’ v .—7 Year Interva]
SR Py L r . , N L
 70-76 20466 .. 0.0 | o 0.0 .
‘; . - , 4 - 2':".)1 " ‘
3 @ N 1] L —_—

\
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> o
» Appendices B.17.14 - .
Continuity of Service Qver Two ‘0
t  Seven Year Intervals: Food \\\\\\
Public Schools ..Non-Public Schools
Span of Years Ratio Percent Ratio Percent
) 2 Year Intervals
~70-71 - - 6/57 - 10.5 B 7 N N R

71-72 8/9 88.9 - 040 N -—

" 72-73 3/20 15.0 0/7 0.0
- 73-74  8/10 _«80.0_. .. . 0/0... . 2 _---
742758 . 8/10 80.0 0/0 ==
. 15-76 7/10 70.0 -oon 0.0
Composite ' 40/116 34.5. 0/9 . 0.0

3 Year Intervals

70-72 5/57 *+ . 8.8 - 0/1 0.0
-73 3/9 33.3 ' 0/0 -
72-74 ' 3/20 - .15.0 047 0.0
73-75 8/10 -80.0 0/0 ---
74-76 ‘ 7/10 70.0 . ° G/0 m--
Composite 26/106 24.5 0/8 070
. + 4 Year Intervals | n/////”
70-73 /57 1.8 o 0.0

P A LY L BN 3/9 33.3 0/0 _ -r-

72-75 N ¢ 3/20 15.0 0/7 0.0 =
70.0

2

73-76 "\ 3N/ 700 0/0 ---
Composite :&1aazgﬁ 14.6 , 0/8 0.0

5 Year Intervals

70-74 1/57 1.8 0/1 0.0
71-75 3/9 33.3 - 0/0 -
72-76 3/20  15.0 0/7
Composite 7/86 8.1 0/8 0.0
6 Year Intervals
“70-75 1/57 1.8 0/1 0.0
. 7176 - 3/9 33.3 ' 0/0 -
Tomposite  .*  4/66 6.1 0/1 - 0,0
' 7 Year Interval
70476, « 1/57 1.8 0/1 0.0

N\

4

205 .,



~ Appendices B.17.15

Continuity of Service Over TJwo to

Public Schools

Seven Year Intervals:

Community Schools

Non-Public Schoo]é

Span of Years Ratio Percent Ratio
, 2 Yéér'Interva]s
e 707V T 6/8 75.0 "TTTTTUUO70, G,
71-72 0/15 0.0 ©0/4
72-73 0/G - 0/0
. - 73-74 __0/9 o tm== ~0/0. -
74-75 0/0 --- 1 0/0
. 75-76 0/0 - 0/0
Composite 6/23 26.1 0/4
h '3 Year Intervals
s T T0-72 0/8 0.0 0/9
. 71-73 0/15 0.0 0/4
72-?4 0/0 -—- 0/0
73-75 0/0 e 0/0
. 18-76 0/0 == 040
« Composite 0/23 - 0.0 0/4
*, 4 Year Intervals
" 70-73 0/8 0.0 0/0
. 1174 0/15 0.0 0/4
72-75 0/0 ——- 0/0
+ 73-76 0/0 -— 0/0 »
Composite 0/23 0.0 074
§.Year Intervals
E 70-74 0/8 0.0 0/0
71-75 0/15 0.0 - 0/4
72-76 -0/0 -—- 0/0
Composite 0/23 0.0 0/4
) 6 Year Intervals
70- 75 0/8 0.0 0/0
U-7§ 0/15 0.0 0/4
Composite 0/23 0.0 0/4
Py 7 Year Interval
70-76 0/8 0.0 0/0
2.0

Percent

0.0

LY

. 0.0

0.0

0.0

0.0

0.0



Appendices B.17.16

3

Continuity of Service Over Two to

Seven Year Intervals: __Art J

n m
Public Schools "Non-Public Schools
Span of Years Ratio Percent Ratio Percent

2 Year Intervals

70-71 1/13

7.7 "0/6 0.0
71-72 . 0/14 0.0 0/0 -
72-73 - 4/5 80.0 0/0 —
- 73-74 0/6 0.0 VA 0-0 -
74-75 0.0 0/0 - —-='.
75-76 0/3 0.0 . 0/0 -
Composite 5/42 1.9 07 0.0
3 Year'Intervals
(o] .
70-72 0/13 + 0.0 - 0/6 0.0
"71-73 0714 0.0 ~°° 0/0 —
72-74 0/5 0.0 Y/ E—
" 73-75 0/6 0.0 0/1 0.0
74-76 0/1 .0.0 0/0 ko
~ Composite 0/39 0.0 0/7 0.0
' ) 4 Year Intervals
70-73 0/13 0.0 0/6 . . 0.0
71-74 0/14 0.0 0/0 -
72-75 0/5 0.0 0/0 .
73-76 0/6 0.0 0/1 0.0 .
Composite 0/38 0.0 0/7 0.0
‘ 5 Year Inthrvals
70-74 03 0.0 " 0/6 0.0
71-75 0/14 0.0 0/0 - {
72-76 0/5 0.0 0/0 .-
Composite 0/32 0.0 0/6 0.0
_ 6 Year intervals ~
) 70- 75 * 0/13 0.0 .  0/6 0.0
71-76 G, 14 0.0 0/0 Caes
Composite 0727 0.0 07¢e 0.0
7 Year Interval
70-76 0/13 0.0° " . 0/6 0.0

290




Appendices B.17.17

Continuity of Service Over Two to

Seven Year Intervals: Bilingual Education 0
: Public Schools - - Non-Public Schools
Span of Years Ratio-  Percent Ratio- Percent
® ' _ : - 2% .ar Intervals
e e 70_7-] - 0/0 _ -
_ 71-72 0/0 ---
- 12-73 -5/8 62.5
- _13-74_- 3/6 L« 50.0 _
- 74-75 1/7 + 34.5
. 75-76 1/8 12.5
Composite .10/29 34.5 - _ '
, 3 Year Intervals
. 10-72. 0/0 ' --- .
71-73 - 0/0 ez
72-74 3/8 - 37.5 .
. 13-75 ' 0/6 0.0 y
_ 74-76 " 1/7 < 14.3 ¢
- Composite 4/21 . 19.0
", e ; . " 4 Year Intervals
) T 70-73 0/0
. 1-74 . 0/0 ---
S ~72-75 0/8 0.0
.' catt 73-76 . Q’_’.G_._._ 0-0
o . Composite 0/14 0.0
| 5 Year Intervals
70-74 - 040
71-75 . 0/0 ---
_72-76 0/8 0.0
Composite 0/8 . 0.0
y 6_Year Intervals
. -7.0: 75 - ,. . —a- - 07 0. L T ..-_—._':. L L ———- ..‘;.‘AM e — -
1-76 0/0 o
Composite 00— - =

k]

7 Year Interval.

10-76 . -0/0 ---
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Appendices B.17.18 N
Continuity of Service Over Two to

- Seven Year Intervals: Business Education

Public Schools Non-Public Schools
Span of Years Ratio Percent : Ratio _ Percent

2 Year Intervals

70-71 0/2 0.0.
71-72 0/0 ol
, S "0/0 o : : S —
73-74 .. 0/0 U SO S—
, 14-75 0/0 ——
75-76 . 0/0 - -
- Composite 0/2 0.0
/ -3 Year Intervals
: 70-72 Co0/2 0 0.07
71-72 -0/0 SR .
72-74 0/0 cem .. Y
: . - 73--75 . 0/0 . --- N g .
- 74-76 0/0 -_—
. Composite .0/2 - - 0.0 -
. ’.‘ . EEa
o " , 4 Year Intervals
10-13 o2 0.0 .
_ 11-74 0/0 o |
72-75 0/0 ——- , \
73-76 0/0 v —e- :
Composite g2 00"
5 Year Intervals
70-74 042 0.0
71-75 0/0 -
- 72-76 0/0 - .
Composite 0/2 0.0 - ‘
6 Year Intervals
e et oo e ¢ = e aromiee 70_ 7'5 R — ._07‘2_._‘. . 0' Oﬁ mer e e
| AL L0 - _
- ‘Composite ) 0/2 . 0.0 ) N - I —_— (

7 Year Interval

70-76 - 0/2 0.0 .,

k 209 .




Appendices 3.17.19 '

Continuity of Service Over Two to

Seven_ Year Intervals: Cultural Enrichrent o
: ‘ 'é}b]ic Schools Non-Public Schools -
Span of Years Ratio Percent Ratio _ Percent
. 2 Year Intervals
70-71 8/45 ~ 17.8  0/2 . 0.0
71-72 . 5/14 35.7 - 0/0, B ,
72-73 11/40 27.5 . 0/8 . 0.0 e
73=74 5725 « 20,0 0/5 . 0.0
74-75 - 3/13 23.1 - 0/0 ---
75-76 ’ 9/22 40.9 0/1 \ 0.0
Composite  41/159 25.8 0/16 . 0.0

3 Year Intervals

70-72 4/45 8.9 . 0/2 . . 0.0
71-73 3/14 -~ 214 . 0/0 o=
72-74 3/40 7.5 *o0/8 0.0
73-75 . 1/25 4,0 .-~ ° 0/5 - 0.0
-74-76 /13 1.7 .., 0/0 -
- Composite 12/137°. 8.8 0A15 - 0.0
_ _ iy Year Inf;rvals .
“70-73 3/85 6.7 o2 - 0.0
| 71-74 0/14 0.0 .. 0/0 —-
72-75 . 0/40 0.0 S o0/8 0.0
73-76 . .00/25 0.00 0/5  \_0.0
"Composite 3/124 -2.4 0/15 ;:3.0 ’
o 5 Yeafﬂlﬁiervals .
70-74. ~0/45 . 0.0 0/2 0.0
71-75 0/14 0.0 - 0/0 ---
. 72-76 0740 0.0 - 0/8 0.0
‘ - Composite 0/99 0.0 .~ 0/10 .70.0
d 6 Year” Intervals
70-75 0/45 0.0 0/2 0.0
71-76 0/14 0.0 o 0/0 -
Composite 0/59 6.0 0/2 . 0.0
7 Year Interval
70-76 0/45 0.0 s 0/2 0.0

:2').() h



~ Appendices B.17.20 S a

Continuity of Service Over Two to

. o t o Seven Year Intervals: Enqlish as a Second Language
) : .
_ . * Public Schools Non-Public Schools
Span of Years Ratio Percent ) Ratio-  Percent

2 Yéé} Intgrva1s .

70-71 146/59 78.0 . .9/10 20.0
7n.72 40/66 60.6 o 2/15 13.3
12-73 o 4153 T 174~ 25.0
73-74 48/73  +65.8. 2/13 ' 15.4
74-75 . 50/65 76.9 34 . . 75.0
75-76  50/62  80.6 '3/8 . 31.5
Compos te 275/3718  72.8 .. 20/54 37.0

'3 Year Intervals

v 70-72 . 27/59 ”45.8 -7 1/10 10.

0 o
C71-73 Tt 32766 ¢ 485 | 1715 6.7
. 72-74 " 29/53 - 54.7 174 25.0
T B - 3873 52.1 - 1713 7.7.
AR . 1476 "1 39/65. 60.0 . 1/8 1 25.0
Ve ~ Composite. 155/3]5:. 52.2 5/46 - 10.9
. | T - N ‘ -
., . ) C . 4 Year Intervals.
70-73 27759 37.3 ©0/10 0,0
. N-18 22/65 - 33.3 . 1/15 . 6.7
72-75 26/53 49.1 1/4 - 25.0
73-76 30/73 . 41.1 /13, 7.7
Composite - -100/251  39.8- o 3/42 7.T
- \ ‘. ) 5 Year Intervals
70-74 ' 17/59, 28.8 0/10 0.0
71-75 20/66 30.3 1/15 6.7
“72-76 . - 21/53 39.6 /4 25.0
P . Composite " . - gg/q7g 32.6 .. 2739 5.1
- a . . . . A
:. . ) 'G“Ygar”rﬁtérval§"'
70-75 . " 15/59 25.4 0/10 0.0
71-76 . 16/66  24.2 1715 6.7
Composite 317125 - 24.8 1/25 4.0
_ 7 Year Interval
70-76 . 13/59 - 22.0 ' o/10 0.0




Appendices B.17.21

Cont1nu1ty of SerV1ce Over Two to

Seven Year Interva]s. ' Eng]1sh/Read1ng
‘ Public Schools . Non-Public Schools

Span .of Years Ratio - Percent .- Ratio

. 2 Year Intervals

70-71 6/  85.

Percent -

: 7 ©3/4 .75.0 -
71-72 0/36 ~ 0.0 0/13 £ 0.0
72-73 1/2 50-0 872 070
73-74 3/20° 5.0 - - 0/5 .0
. 74-75 1/3 33.3 " 0/0 -—-
75-76 ., - 0/1 0.0 0/0 -
Composite 11/67 16.4 - \ 3728 “TZ.5
| 3 Year Intervals
70-72 0/7 - 0.0 0/4 0.0 y
. 71-73 " 0/3 .. 0.0 - 0/13 " 0.0 -
72-74 *1/2 - 50.0 o 0/2 0.0
73-75 . 1/20 5.0 - 0/5 0.0
. 74-76 0/3 0.0 . 0/0 e
: Compos1te. L Z2/86 - T 4 U7E A
; ] 4 ‘N¥ear Intervals o
"70-73 0/7 - . 0.0 -~ o/8 0.0
‘ 71-74 - 0/34 0.0 - 0/13 0.0
. 72-75 0/2. /9 0o - 0/2 0.0
73-76 . 0/20 0.0 0/5 0.0 )
Composite 0/63 0.0 0/24 0.0
¢ 5 Yéar.Intepvais
‘ 70-74  O/7. 0.0 . & o/ 0.0
71-75 0/38 - 0.0 0/13 0.0
72-76 0/2 . 0.0 . 0/2 0.0
Composite 0/43 0.0 E 0/19 ~ 0.0
« ' . ' W
o ' © 6 Year Intervals
- 70-75 0/7 0.0 o4 0.0
. ‘ -76 /3¢ ~ 0.0 - 0/13 0.0
;  (Composite - 0/41 0.0 0/17 0.0
N I 7 Year Interval .
70-76 0/7 0.0 - 0/4 0.0
. -_——

. . . y :
ERIC - o R R




' Appendiﬁes'B.]J.ZZ '

_ Continufty of Service Over Two to

° Seven Year Intervals: English/Speech.
. =
o - ™ Public-Schools Non-Public Schools
Span of Years Ratio Percent . Ratio Percent
L N m»qmmnwﬁw“mmﬁh;um; irW_ZOYear Intervals
70-71 0/0 —-- :
) - 11-72 .on 0.0
S _72-73 . 0/0' : - - .
: 73-74 0/0 ---
- 74-75 0/0 ---
176 00 -
Composite - 0/1 0.0
3 Year Intervals -
70-72 0/0 I
71-73 0/1 © 0.0
72-74 0/0. _—-
73-75 .~ 0/0 N
~ 74-76 - 0/0 ===
' Composite = O0/T- . T.0 )
. _ , 4 Year Intervals o
< 70-73 0/0 . ---
- 11-74 0/1 0.0
72-75. 0/0, ---
73-76 0/0 --- ‘
‘ Composite - 0/1 0.0
. 5 Year Intervals {A.,
- . 70-74 Y 0/0
. 71-75 /1 - 0.0
~ 72-76 0/0- ---
\\\\Composite - 071 .. 0.0
«-, . . \\\
- \\\\ 6 Year Intervals
- . \\\-'
70-75 S\ 0/0 --- Ho
71-176 . 0/1 0.0
0.0 /

Composite. . 071

70-76 /0

7 Year Interval

N n
o Z N !5 '
| \\5>\




| Appendices B.17.23

) Continuity of Service Over Two to
’ : Seven Year Intervals: English/Other
Public Schools Non-Public Schools
- Span of Years Ratio Percent Ratio Percent
| 2 Year Intervals
e o5 0.0 . 0/0 -
7n-72 . 0/0 | --- 0/0 -
72=73 8713 675~ 0N 0.0
73-74 0/9 . «0.0 0/0 ——
74-75 0/0 0.0 . 0/0 e--
75-76 0/0 . 0.0 0/0 ——-
Composite 8727 29.6 071 : 0.0
| ) 3 Year Intervals \
70-72 0/5 * 0.0 . 0/0.
- 71-73 0/0 S 0/0 T eas
_— 72-74" - 0/13 0.0 . 0/1 " 0.0
| . 73-75 0/9 0:0 0/0, . ---
. 74-76 - 0/0 _—— 0/0 -
.- Composite 0/27 - 0.0 0/1 0.0 |
i “;"' g . © 4 Year Intervals |
» 70-73  o5. 00 00 -
‘ . N-74 0/0 . . --- 0/0 ——
72-75 - 03 0.0 0/1 0.0
] 73-76 0/9 '~ 0.0 , 0/0 ==
. Composite 0/27 . 0.0 0/ 0.0
5 Year Intervals ‘
© - 70-74 0/5 0.0 . - 0/0 . -
: 71-75 0/0 T e 0/0 ---
72-76 913 . 0.0 . 0/1 - 0.0
Composite o/tre 0.0 Al 0.0
. 6 Year Intervals
70-75 . - 0/5 - 0.0 ~0/0 -
’ 71-76 +0/0 . 0/0 ‘ -
' Composite ~ O0/5 - OO0~ 70 =
. Q . "
- , o 7 _Year Interval -
70-76 05 0.0 0/0  ---

A}
& 4+
L! LG



L o Appendices B.17;24 |

‘Continuity of Service Over Two to

Seven Year Intervals: -

- Health

- : . Public Schools Non-Public Sckools ‘
Span of Years Ratio_ | Percent _ Ratio- Percent
h | | - “*“‘?“‘*~———~'z*Yeaﬁ*lnte”VGJff“”"“"*tf:T;f::f;;i;:::;::r::i;
T 70-71 6/15 40.0 0/5 0N
.- 71-72 8/1" 57.1 0/9 e
R 72=73 414~ 286 T 0/1 0.0
73-74 . 14/17 «32.4 0/0 | ee
74-75 15/16 93.8 0/0 .-
75-76 12/19 63.2 0/0 S
Composite 59/95 62.1 0/6 0.0 .
3 Year Intervals _ . ’
" 10-72 4/35 ' 26.7 0/5 0.0
71-73 3/14 21.4 0/0 —--
1 72-74 4/14 28.6 - 0/1 0.0
. '13-75 14417 82.4 0/0 - _——
E 74-76 12/16 75.0 0/0 — .
o - Composite 37/76 48.7 .0/6 0.0
. 4 Year Intervals '
70-73 0/15. 4.0 0/5 0.0 ‘
_ 7N1-74 3/14 - 21.4 0/0. L e--
72-75 4/14 28,6 0/1 - 0.0 .
, 73-76 11/17. 64.7 . 0/0 e
_Composite 18,60 - 30,0 . .. O0/6— 0.0 i
‘5 Year Intervals
©70:74 0/15 0.0 . 0/5 0.0
- N-75  ——a 314, .21.4 0/0 - ---
. 712-76 “4/14. * 28.6 0/1 0.0 -
Composite 7743~ A 16.3 0/6 0.0 ‘ -
6 Year Intervals
AR 70- 75 0/15 + 0.0 0/5+ 0.0 .
o T 71-76 3/14 . 21.4 070 ——-
S Composite 3729 - T0.3 075 ~UToT
b - "'-:; ———————— -—\\. .
P > 7 Year Interval
G : . a
70-76 ALY 0.0 0/5 0.0
DESEER ) D : §
I\. I' ‘




) Seven Year Interva]s—?' "Home Fconomics

Appendices B.17.25

k)

. Pubiic Schools

- Continuity of Service Over Two to

Non-Public Schools

246

7 >Sban of Years Ratio Percent _  Ratio .. Percent- et e e
- - +2 Year Intervals
D 11 5 T3 66, T 0/0 e- |

71-72 0/70 . 0.0 0/0 . Zex s N
72-73.. ... 0/6.___ ... .T0.0 1/1 100.0
73-74 _0/1 . 0.0 0/1 0.0
74-75 1/5 20.0 - 0/0 _—
. 75-76 0/3 0.0 .0/0 - -
Composite 3/28 10.7 1/2 50.0
3 Yeaf Intervals
- 70-72 0/3 0.0 0/0 - ]
71-73 0/10 0.0 0/0 -—-
72-74 076 0.0 041 0.0 \
e 7375 0/1 0.0 01 0.0 P
- 74-76 0/5 0.0 - 0/0 N "
. Composite _ 0/25 0.0 0/2 5.0
‘. _ . a
. 4 Year-Irtervals
70-73 0/3 0.0 0/0 . ——
. 11-74 0/10 0.0 0/0 --- 5
- 72-75 0/6 0.0 0/1 0.0
o~ 73-76 0/1 0.0 0/1 0.0
— - == - Lomposite— ——-—g/p0-—— g <7 072 0.0
5 }ear'rntervals 4
70-74 0/3 0.0°" 0/0- -
‘ 71-75 0/1G 0.0 0/0 o= -
‘ 72-76 0/6 0.0 R 0.0 .
Compogite - 0/19 - 0.0 | 0/1 0.0 -
6 Year Intervals
7075 g 0.0 0/0 _—
- . 71-76 0/10 0.0 . 0/0 _ ——
C&hposite 013 0.0-° . 000 T
. . hY .
. 7 Year querva1  }
 70-76 0/3- 0.0 0/0 --- :



Appendices B.17.26
Continuity of Service Over Two to

3 Seven Year Intervals: Industrial\Arts

Public Schools Non-Public Schools

-

. Span df Yegrs Ratio Percent Ratio Percent
- 2 Year Intervals
70-71 “11/16° 68.8 8/14 57.1
! 71-72. 7/18 38.9 5/8 . 62.5
' ~72-73 7/8 87.5 3/5 60.0 -
73-74 - -~ 8/15°  +53.3 3/6..  50.0
74-75--  .==5/14 35.7 2/3 66.7
75-76 6/11 54.5 2/5 140.0
. Composite - 44/82 53.7 ' 23/41 56.1
o ' _ 3 Yehr Thtervals ' L
. 70-72 %16 - 375 514, 35.7
\\ . 71-73 -6/18 33,3 .. 3/8 37.5
s 12-74 7/8 87.5 ©1/5 “0.0
~ 73-75 5/15 33.3 2/6 -~ 33.3
74-76 414 286 ,2/3 667 -
©~ ~ . Composite’ " 28/71 - . 39.4. 13736 36.1
q . -4 Year Intervals -
70-73 - 5/16 3.3 3/14 21.4
. 11-74 6/18 33.3 1/8 12.5 : n
72-75 5/80 62.5 1/5 0 e
1376 415 26.7 2/6 3.
Composite 20/57 35.1 7/33 212
. 5 Year Intervals
70-74 516 31.3 118 74
71-75 4/18 22.2 1/8 12.5
72-76 4/8 50.0 1/5 20.0
Composite. 13742 31.0 3/27 1.0
e 6 Year Intervals
¥  70-75 " 3M6 18.8 - 1718 ¢ 7. -
© o 7-76- 4/18° - 22,2 1/8 12.5
Composite 7/34 206 , ' 2/22 91 ‘
7 Year Intervaﬁ' -
70-76 316 . <18.8 /14 ke "



_ T o . . St e Rl
- - S .b e ' Append1ces B.17.27 :i.r ' f; T ;‘: "~{
Contlnuity of Secv1ce Over Two fv**“"f L >
- - ',7 < Seven Year Interva]s LanguaO.e lirtsﬂ"or?mumcat;;n Sk111s
. . : i » ﬁ.'Publié échoo]si T‘ - Non- Pubiic Schools
: o Span of Yeaﬁ?,ﬂ*-_h Rgtie;-' fercent . Rat1o Perc%pt_ .

¢ 2 anr»lnterva];-

T 7.7 i5/38 ° 38.57. - as9 ‘44,4
71-72 . 29/65 446t 42 - 333
- T12-73 39/83 © "47.0 . ang 86
——————13=74— 31748 < 60,6 0/5‘-\§ TR
e T 7875 40/54 744 ¢ 6/3 66.7
© T8 78476 .. 50467 78,6 . 911 8l.8
Covposite  * 2047355 ,'57-3. 0217600 T 850 -
. . - A N Year’InterJals :: PR ‘[f‘\
A [/ 7 IV RN 0 0N 0/9 ... 0.0
St nT3 o Tag/es o 277 0 012 0.0,
T - 12740 0 2883k 3370 o/ 0.0
’ C73-75 . 26/48 54 2 /5. .. 0.0
Lo . I476  '35/54 64.8 C6/9 3T 66.7 ,
e Compoalte 1167239 40.T - . - : - 6/39 - ., LT -
A a L 4 Year Interva]s ‘ )
7073 8/33 . 20050 o9 . 0.0 .
o ... N-74 16/65  24:6 2 0/12 . "7 0.0
. L7 Y215 24/83 , 28.9 ©0/14 ol 0.0
D« 13-76 21/48 ", 43.8 . 0/5 0.0 _
- Composite, - . 697235 . 29.4 ~0/40 0.0 g
I e T 5 Year Intervals
. . i . ”’ . ‘ - . T .or -.' 3
70-74 - 8/39 20.5 0/9 0.0.
» - N-75 ¢ 13/65 - 20.0 v T 0/12, 0.0 " _
. 12-76 . 21/83 25.3 R R VAL R 0.0 . "
Couposite 32/187 . 22.5 0/355 - 0.0 :
’ V ¢ , NI : S AR T (. ’ o/
. o ISR 6 Year Intervals * - .. : S T
Tt 18 s/39 12,8 0 079 - 0.0 s x
7 . 12/65 18.5 - 0112, . 0.0 % .
. Coaposite 17/104  16.3 0/21 0.0 =
T - - 7 Year Tnterval
v 1075 a3 1.3 0/9 0.0
. — }v : -‘—— B 4..&_‘@_ .—- _] v




. Appendices B.17.28

Continuity of Service Over Two to -

Seven YeaT(I"terval5:-4LﬁﬁlﬂinQ_DiiﬁhiliLigi___

) ’ ? ¢ ”
_ Public Schools Non-Public Scheols -
- . Span of Years = Ratio Percent %~ Ratio Percent
2 Year Intervals
70-71 . 0/0 © eea - 0/0 . —
" 71-72 - 7/16 43.8 - 0/0 -
o 72-73 0/10. . 0.0. 0/0 ---
Y - 73-74 1/1q 100.0 0/0 - -
,14-75 - 6/19 . 31.6 0/1 0.0
~75-76 - . 4/12 33.3 3/4 75.0
Gomposite “18/58  31.0 , 3/5°  60.0
3 Year Intervals 7
F0-72. . 0/0 + -—= . 0/0 . ---
n-73 = /16 0.0 0/0 ---
72-74 0/10 0.0 " 0/0 -
75-75 /1" - 0.0 - . 0/0 -
© 78,75 0/19 0.0 g1 . 0.0
. CompGsite. 0/46. 0.0 0/1 . 0.0
Lo T S 4 Year InterVé]s-‘_ N
C O 70-73 01 --- 00 —
_ 11-74 } ‘ 0/16 0.0 ~ ¢/0 R
72-75 - 0/10 0.0 . .0/0 -
'73-76 L. 0.0, '0/00 - e
Composite * . o27 . 0.0 7070 -
. 5 Year Intervals _
. A . .
- 70-74 0/0 R A ==
71-75 s 0/16 0.0 0/0 .+ e
7276 . ., 0/10 0.0 - 0/0 -
Composite, -0/26  0.0% 0/0 ===
- s o . T -
A - E T oo« % 6 Year Intervals
o . f‘m:?s/ o . 0/0. " -45-‘-' Sy 0/0 ---
. 6 ¢ /16~ 00 - 0/0 . -:-
‘ "_~Composite 0/16 0.0 0/0 v ---
E . | '/7’VggFiInterva1 '
’ .. //'vl/' - - '-. . J.Z " '
70-76 0/0-" === . T T0/0 S =--
= —-——— . /// & . .'| A * . . ©
) , ~ : .
2 2.9 a "
s .&.. wt

Li].\



Appendices B.17. 29

Cont1nuity of Service 0ver Two to

e
Seven Year Intervals: Music -
Public Schools Nori-Public Schools
§pan of Years Ratio Percent © Ratio  Percent
2 Year Inter§a15¢
o 70-7 6/9 0.0~ 0/0 ---
n-72 0/12 0.0 0/0 ---
72-73 4/9 44 .4 0/3 0.0
73-74 0/6 «0.0 0/C ---
74-75 0/0 --= 0/0 -
75-76 . 0/1 0.0 - . 0/0 ---
Composite 4737 1.8 : 073 U.0
v R'c
- | 3 Year Intervals
£ 70-72 0/9 0.0 . 0/0 -
71-73 0/12. - 0.0 0/0 =
72-74 9/9 0.0 - 0/3- 0.0
73-75 0/6 0.0 - 0/0 ——-
74-76 0/0 --- 0/0 ---
) Compr;1te 0/36 - 0.0 , 0/3 0.0
- . .4 Year Intervals -
[ 70-73 0/9 . - 0.0 < 0/0 ---
SRR 4 Y 4. o/iz . 0.0 - 0/0 -
: 72-75 0/9 0.0 0/3 0.0
73-76 0/6 0.00 0/0 --=
Composite 0/36 0.0 0/3 0.0
5 Year Intervals
* . 70-74 1 0/9 0.0 ' 0/0 ===
71-75 0/12 - 0.0 -~ 0/0 -—-
~ 72-76 * 0/9 0.0 ' 0/3 0.0
Composjte 0/30 0.0 0/3 0.0
6 Year_ Intervals
- 70-75 0/9 0.0 - 0/0 -=-
71-78 0/12 0.0 0/0 ---
Compnsite 6721 0.0 070 =
) . 7 Year Interval
SERD 70-76 0/9 0.0 * - 0/0 - ---
o .
ERIC-

240 -



| Appendices B.17.30 - _7f\\\\\\\\\\;\;\ .

. Continuity of Service Over Two to

Seven Y-~ar-Intervals: Natural Science : -
' Public Schools ‘ Non-Public. Schools
Span of Years Ratio Percent : Rativ  Percent

+ 2 Year Intervals

- 70-71 16 6.3 0/6 0.0
71-72 2/17 1.8 2/3 66.7
72-73 7/14 50.0 1/6 16.7
73-74. - 2/18 11 0/1 0.0

_~ 74-75 S 2/3 66.7 - n/0 e
75-76 . 3/6 T 50.0 040 -
Composite 17/74 - 23.0 .-, 3/16 . 18.7

Sy ' g " 3 Year Intervals:
- 70-72 0/16 + 0.00 .  -0/6. 0.0
C e T-73 . 0/17  0.v 0/3 0.0
72-74 2/14 - 14.3 | 0/6 - 0.0
73-75 2/18 LY 0/1 0.0

' 74-76 2/3 ., 66.1 - 040 ---

- Composite 6/68 - 8.8 0/16 0.0.

B S ' 4 Year Intervals |

- 70-73 0/16 - 0.0 0/6 0.0

. 71-74 0/17 0.0 © 073 0.0
72-75.. . -.2/i4 14.3 7 0/6 0.0
: 73-76 2/18 1.1, 0/1 (:r\\b.o
~ Composite 4/65- 6.2 0/76 0.0
, ' 5 Year Intérva1s ' ’
. 70-74 - . 0/16 0,00 - 0/6 0.0
, - 71-35 c/1 0.0 0/3 0.0
- 72-76 < 2/14 - 183 - 0/6 0.0
Composite 2747 _ 4.3 U/T5 0.0
: ) v 6 Year Ihiervais

70-75. . 0/16 0.0 -7 0/ 0.0

71-76 0/17 0.0. - 0/3 0.0
Composite 0/33 - 0.0 . 0/9 0.0 .

) ° 7 Yedr Interval |

70-76 0/16 0.0 So/6 0.0




Appendices B.17.31

" Continvity of §e?vic!!0ver Two to

Séven Year Intervals: Physical Education/Recreation

ry

Public Schools: Non-Public Schools

N <
Span of Years

Ratio  __Percent Ratio Percent
2 Year Intervals |
'~ 70-71 14/27 51.9 0/6 0.0
7i-72 9/33 27.3 042 0.0
72..73 - 7/17 41.2 3/3 100.0
- 74-75 26/32 81.3 . 0/0 ---
" 75-76 25/37 - 67.6 2/3 66.7 .
~Composite 88/170  51.8 5/19 26.3'w\_
3 Year‘IntéPVéls"
70-72 4/27 -+ 14.8 0/6 0.0
71-73 1/33 3.0, 0/2 0.0
12-74 1/17 5.9 . 0/3 - 0.0
73-75 - 7/24 29.2 0/s . 0.0
 74-76 23/32 71.9 0/0 ---
L - Composite 36/133  27. 0/16 - 70.0
.t ¥ , 4 Year Intervals
70-73 1727 3.7 06 0.0
o'n-7d 0 33 3.0 . 0/2 0.0
7 172-75 17 5.8 . 0/3 .00
173-76 T 5/28 20.8 . 0/5 0.0
Composite, 8/101 . '(i? o 0/16" 0.0
\ . . . : 5 Year Intérvalsf
I ’ o
. : 70-74. _ 1/27 3.7 . 0/6 - .0.0
I <175 .0 1733 ¢ 3.0 - 0/2 0.0
s p2-76 - A7 5.9 0/3. 0.0
) Composite 3/77 3.9 0/17 0.0
i‘jf....‘ | |
i' ‘ . ' 6 Year Intervals
ol - W . i
70-75 1727 3.7 0/6 . 0.0.°
RALY 1/33 - . 3.0 ~.0/2 - 0.0
) ComPosite . 2/60 3.3 0/8 0.0
Lo I 7 Year Interval
| 70-76 21 3.9 0/6 - 0.0
ERIC™ A - o oes




Appendices B.17.32

~ : \ . ContinUity of Service-Over Two to

L

Seven Year Intervals: Bgadjnq/Readinq_Readiness

Public Schools - " Non-Public Schools -

’ Span OvKearS Ratio - -Percent - Ratio _ Percent
o  ' . .. 2 Year Intervals :
. 70-71 ©78/%0 740 14/17 82.4
R . 7172 74/100 - - 74.0 - 18/27 66.7
L .72-73 7. 84/106  79.2 13/26 50.0
73-74 . 76/112° +67.9 ~ 15/26 57.7
4-75 - 60/98  61.2 16/27  59.3
576  61/80  76.3 13/23 56.5 P
Lomposite 1 829/595  72.0° 89/146  61.0
_ B 3 Year InterVSIS‘_
70-72 . 55/100° : 55.0 .. - 11/17 64.7
' 773 61/100 61.0 - - 9/27- 33.3-
72-74 . . 62/106 58.5 - 6/26 23.1"
73-75 ¥ 52/112  46.4 10/26  38.5
1476 - . 49/98 50,0 . 10/27 37.0
i , Composite 279/516  54.1 . 46/123  37.4
e - - ' - © 4 Year Ihterva}s‘ o ‘
| 70-73 - @%/100 45.0 mnr w2
_ 71-78 © . 53/100 -53.0 © . #/27 . 14.8
72-75 45/106  42.5 . .6/26.  23.1
© 73-76 . 82/112  37.5 ' 7/26 26.9
- Lomposite - yg5/418  44.3 . 24/96 _ 25.0°
‘ N - 5 Year Intervals . .
70-74 140/100  30.0 3/17 17.6
- 71-75 . 39/100  39.0 ° 4/27 14.8
, . I276 . - 36/106  34.C - 3/26 1.5
" Composite 115/306. 37.6 700 7143
, | 6 Year InfervaTs , i
R 70-75 - - -31/100 31.0 31716
' 71- 76 “30/100 300 121 3.7
~ Composite . - 61/200 30.5 A 9T
- Lompo | 200 e ,
o 7 Year Interval
| 70-76 - - 22/100 22.0 . 117 . 5.9
\ | | 253




Appendices B.17.33

'Continﬁity of Service'OverhTwo to

Seven Year Intervals: Social Science

‘ Public Scﬁdols Non-Public Schools
Span of Years Ratio Percent . - Ratio® Percent - '
‘ . * 2 Year Intervals .

i 70-77 3710 gﬁio' - o/6 0:0
71-72 0/16 . 0.0 0N 0.0

72-73 2/171 18.2 -, /5 . 20.0
C 73-74 2/5  +40.,0 .- 0N 0.0
74-75 . 2/2 100.0 .- 0/0 - ---
75-76 476 66.7 5 - 040 ---
Composite .13/50 . 26.0 S 113 1.7

_ "3 Year Intervais _
70072 .. 010 . 0.0 > . 0/6 0.6
71-73 . 0/16 0.0 0/1 0.0
C72-74 7 1M %1 - ~0/5 0.0
C73-75 .2/5 ~ 40.00 . 0/1 . 0.0
- 14-76 2/2 100,.0. .. . 0/0 = - . =--
. Composite . 5/44 - -11.4 - 0/13 0.0
:,z‘ S ) : - ] 4 Year Intervals E

. ..70-73 o0, 0.0 0/6 0.0
c-71-74 0/16 0.0 ©0/1 0.0
72-715 /1 9.1 . -0/5 0.0
- -73-76 o 2/5 40.0 - ¢ 0l 0.0

Composite. 3/82 7.7 0/13 0.0°

S o . 5_Year Intervals
- , . 70f74- . 07107 - °70.0 o6 0.0
S 775 0 0/16 0.0 /1 0.9
coos 72-76 - Yy 9.0 0/5 d.0
~~ CompoSite . 1731 . 2.7 10/12 0.0
| 6 Year Intervals ' )
' . 70-75° 0/10 . 0.0 . 0/6 0.0
- A 11-76_ .16 0.0 ° . 0/1 . - 0.0
: Composite 0/26 0.0 - 0/T 0.0
L - 7 Year Interval _

- a 70-76 .. 0/10 ° 0.0 - 0/6+ .- 0.0




| Appendices B.17:38 =
Lontinuity ofISe}vice Over Two to.
Seven Year IntervaTs:;;_‘JbeafEE Dramatics

e

Public Schools , Non-Pub]ic'SChao1s

Span of Yéars- Ratio  Percent Ratio Percent
. | e 2 Year Intervals

T - 70-71 . 0/2 .00 0/2 - 0.0
- 71-72 0/4 0.0 ~0/0 -
- 72-73 - 0/1 0.0 . T 0/0. ---
- 73-74 0/0 ¢ === 0/0 R
T 74-75 " - 00 L 0/0 e
75-76 a/0 - --- . 0/0 -
. Composite 0/8 - 0.0 /2 0.0

'

. /;J’ B : _ 3 Year Intervals

70-72 - 0/2- . 0.0 . -0/2. 0.0
== 71-73 -0/% - 007 L 0/0 T —e-
72-74 0/1 - - 0.0 - 0/0 Ce--
73-75 .7 -0/0 —— v 070 -
74-76 0. 0.0 0/0 -=:
- Composite- - - ~og/8 - 0.0 . . 0/2 - 0.0

4 Year ‘Intervals |,

70-73- <« 0/2° - 0.0 0/2. = .
71-74 - o0/4 . .00 . - 0/0 L
: i 12-75 ' 0/1 0.0 - --0/0 ---
- ~ 73-76 ¢/0_ 0 === o 0/0 ---
.77 . Composite 0/7 0.0 . 0/2 0.0

L ‘ N J

-

Year 1nterva1$

. - 5 .

. 70-74 - 0/2 0.0 02 0.0
C71-75 0/4 0.0 0/0 . e-

72-76 0/1 . 0.0 00 ¢ e

- Composite 0/7 0.0 0/2 .. 0.

| 6 Year ‘Intervals = |
S35 o2 0.0 “o0/2 0.0
oo 1N-76 o4 00 <+ 00 -
~ = Composite - g6 0.0 072 0.0

7 Year Interval-

2076 - - o2 - 0.0 - 02 - 0.0 .




Apﬁendices B.17.§§ o

Continuity of,Sqrvice Over Two™to

Seven Year'lntervals:-Tutorinq/Genefa].Remedﬁatioh
( S Public Schools : Non-Pub]ic‘SchooTs;
Span Qf Years . Ratio Percent -, Ratio. Percent
| v _ ;~2~¥ear¢1ntervals
— COTU70-71 L 29/65 - 44,6 4/13 - 30.8
L - 71-72, 24/45 '53.3 P2/7 - 28,6
, P T72-7¥ o 0 27/5%9  45.8 - 4/13 . .30.8 -
. B 73-74 T 22/45.  <48.9 . 110 - 0.0
S . 74-75 . ° 9/47 - 19.1 3 66.7
| 75-76 24/33 712.7 o 2/4 . 50.0
Composite - 135,294 " 45.9 15/50  "30.0
. ' s o3 Year Intervals o
S 70-72 o 15/65 231 - 2/13 - 15.4
*71-73 0 18/45 400 -+ 1/70 7 14.3
72-74 . .20/59 - 33.9 113 7.7
. 73-75  i5/45 1.1 0/10 . . .0.0
S 74-76 147 149 . 1737 33.3 ¢
. » . - ltomposite-. - 65/261- -24.9 - 5/48 10.9
et | a N o 4 Yéé§'1ntervais' -
70-73 1365 20000 0 113 - 7.7
L 11-78 14/45 - 31.1 "~ 1/7 14.3
72-75 . - 5/59 .g.5 - 013 0.0
L o 13-76 - - 3/85° g7 6/10 0.0
£ow - oo Lomposite- - 3gspi4. 164 2/43 4.7
-_“_ ‘ 'S'Yeér IntérvéTs o
7018 - - 165 1609, 143 1.
= 71-75 . 5/45 1.1 - .. 0/7 0.0 -
S 72-76 3/59 5.1 ‘ 0/13 - 0.0
- . . Composite . - 19/Te3 . TT.Z. - 1/33. 3.0
: _ : 6-Year11nterva1§ ;I.;/
70-75. - sfes 7.7 ¢ 0/13 0.0
Nn-76 .~ 3/45 - 6.7 0/7 0.0
Composite 8/110° 7.3 . 0/20 0.0
7 Year Interval
o . ' . N 226G . ot
ERIC asb L
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Cont1nu1ty of Service Over Two to

Seven Year Interva1s ngat]Qna] Edugajlgn____ '

L. "~ . . ‘. ) ] \
: e _ "Public Schools Non-Public Schools
. - Span of Years - Ratio Percent Ratio- - Percent
o o ; ... 2 Year Intervals. -
76-71 013 0.0 2/6 - 33.3
T1-72 ..0/3 0.0 -~ 0/2, 0.0
. 72-73- 0 4/8 50.0 - 0/0: —-
- . . 7278 - 4/6 §6.7 o 0/0 —--
. 75 /5 20.0 0/t » . - =--
" ' 7576 - 1/2__ 50.0 0/0
CompOS-*e- 10/37 0 27,0 . 2/8 25.0
#% - 3 Year Intervals
7,-;__.-" b . ' ' o
70-72‘ /13 * 0.0 .. 0/6 . 0.0
. -3 0/3 0.0 . 0/2 0.0
¢ 72-74 4/8" 50.0° 00—
RS-y S 11 ;15.7 S DR
N 74-76 L0/5 ;0.0 . 0/0. -
" : Comp051te; ' 5/35 ‘143 0 0/8 0.0
_ ‘4 Year Intervals _ .
70-73° 013, 0.0 . 0/6. 0.0
o N-78 . 0/3 0.0 0/2 40,0
72-75 1/8 - 12.5 .- . 0/0 Ceme
73-76 - 0/6_ 0.0 ©oB/0 ae-
ComPOSIte ©1/30 X3, .0/ - oo
o _ 5 Year Interyals
7078 013 0.0 0/6 " 0.0
11-75 o/3 ° . 0.0 . . "0/2 .0.0
. 72-76 . Q8 - 0.0 o 0/0 Z--
Composite * - 0/24 - 0.0 . 0/8 L 0.0
s , . 6 Year,Intervals o
- 70-75 013 0.0 076 0.0
| S n-16 0/3 0.0  .0/2 . 0.0
Composite /%6 0.0 - C/8 T0.0
‘ 7 Year InFeEVa1' |
N . 1076 . 0/13 0.0 . 0/6 " 0.0
o . L . ‘ oy 1'7 .
ERIC s : =
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Continuity of Service Over Two to ‘ )
,,Seven Year Intervals:__ Follow Through 5 1
o : -Public Schools Non-Public Schools
Yool o . Span' of Year§“; Ratio Percent Ratio Percent
T ”"”ffwuw“”“"mi - -2 Year InterVa]s.,
70-71 . 1/1 ~  100.0 .
71-72 3/3 " 100.0 :
- 72-73 3/4 - 75.0 ‘
‘ o 73-74 . - '3/3 .100.0
.. :784-75 0/3 0.0 -
75-76 .00 . ---
Compositg - 10/14 - 71.4 e
?.1 e o 3 Year.lptérvals
. © =72 11 100.0 -
e T 71273 o 3/3 ~100.0
S 72-7 34 . 15.0 |
S 73-75 0/3 -+ 0.0 ‘ .
2 74-76 -~ 0/3 - 0.0 : o .
- Composite VAT 50.0° ' » '
weer L S 4 Year Intervals
. 70-73 . 1. 100.0
e, N-740 - 23730 0 100,00
e T2-75 /4 - - 0.0 °
1376 . 3 - - __0.0 X
~ CLomposite . -4/71 136.4 ~
RE : 5 qur Interval$
. . K \:\ ’ , . [ N
Lo S 70:74 11 N 10000
o 71175 T 9/3 N\ 0.0
- 12-76 0/4 N_0.0 &
. Composite - 1/8 - \Q?.S._ N
Q; o 6 Year Intervals
| 70475 01 00 N
n-76 - /3 0.0 .
- Composite . 0/4 - 0.0 - . N\ - !
- _ 7 Year Intervaf\\ .
- 10-76 . O/v 0.0 - »
Q . ‘ ‘ ”
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'ﬂii_'TaB1é B.21._

Number of‘Students Part1c1pat1ng in: PrOJects.u

0ffer1ng Each Service by Year B "
. .
~ TSERVICE ‘ L YEAR = . L
, ’ .1570 1971 1972 1973 ° 1974 1975 -1976 )
] ‘ . — ) : oe
" Academic Diagnosis 1548 2B46 1830 1519 -1328 703 2061
—° ~ ’Attendance. - X : 471 94 . 0 30 0 365 327~
~ Clothing ' A + .07 0 2804 3252 339 0 432
.. Guidance/Counsel - 1817 - 2916 2529 2441 2764 2503 2552
Health/Dental - | 7 296, 640 284 316 60 *© <20
“Health/Medical | . 1422 1139, 1616 872 616 427 756
Library/Media Room . 1494 344 472 395 . 32 0 143
Parent/Comm. Services = 36 - 230 - 5T 80-- 95 - 820 . 60.
' Psychological 1773 1098 . 782 \995 855 658 1247 .
- . School Social NcrEer o« 2459 2430 .1877 - Np1 1998 1735 1677
Social Adjustment 165 ©~ 98. 325 452 180 1391 673
. "Speech Hearing v 639 1584 -342- 156 1489° 367, 1519
. e Transpor.aC1on - 4878 659 927 968 395 103 . 229
S Food. - - 4769 122 577 60 101 - 80 15?
- - Community Schoo1s - 541 89 - 0 -0 0 0 0
. - Art ' 418 519 8 219 41 202, 120
"« + 7 Bilingual ﬁduc . .0 0 411 - 359 278 . 167". 279
~ - . Business Educ.  * -’ 1m0 0. 0 , 0- "0 -0 0
- —__Cultural Enrlchment - 1526 436 - 1517 941 422 376 - 220
. English as Second Lang. - 1898 2536 1271-.1919 1539 1408 - 948 "
- English Reading - | - 375 1491 . 96 1100 119 ‘60 <20
English Speech . - : 0 54 0 0O - 0 "0 0 -
English Other - 149 0 580 341- 0 0 0
Health = - S ' 614 350 369 204 119 - 241 159
Home Economics . - 180 - 461 257 39 48 139 - 0
Industrial Arts - 948 1110 470 832.. 429 584 327.. ~
Lang. Arts/Comw. Skill - 1524 3176 3915 1553 1838 3108 3055
o ° Learning Disabilities 0 335+ 123 .110 748 - 382 371
... .+  Mathematics : - 1826 2443 14302877 2560 23804 3963
o ‘ Music . A C .. /=148 482 60 210 0 .96 0 .
. - Natural Sc1ence S 549 624 243 349 . 84 291 189
: Phys. Ed./Recrcation " 933 1022 390 474 259 1303 . 966-.
Reading Readiness - 4336 5078 5800 5748 4993 4461 4325
. _ Remedial/Corr. Reading - 6189 7740 8906 8972 -'6822 7032 7552
.. - Social Sciznce ¢ ~ 829 679 108 291 ‘. 32 296 273 . S
7 . Theatre/Dramatics © 67 222, 40 0 41 0 120 - v T
' Tutoring/General Remed. . 2656 1555 2006 " 1646 . -1246° 1090. 1154 .
Vecatioral Educ. " . 2916- 158300 145 - 48 83 0.

Follow Through ' 50 - 107 250‘ 150 150 .0° 0

> _
-
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I May, 1975

.- I © APPENDIX C.1.

*

SEA TEACHER SURVEY QUESFIONNAIRE

se completé EhéTfoliowing questions concerning your Title f’Readinb Program

by e¢Mcling. ‘the number under each qu@stion that best corresponds to your program.
If an Ytem doey not apply to your probram 1eave that item blank and go on to
the next\ one. :
r7 r¥‘ S »». . I TN . : ‘ .
) -~ . : L e ‘ _ Col. No.
1. Comﬁuniﬁ& Code ;;__Jiv. - ;'z:l S ’; o 1-2 '
< 2. —;;;}cct Number - K I - ' L 3-4
) , Y . . .. ' - . ‘[: 3 .
¥ _ ) o . :
‘3, ,Teacher'Numbér . ; e LT s 8J6
N . :_’_5'.. . .1 . - Lo
4. oTpe Project | | T Tty
4 N . . . " =~ 0 - ‘\—‘\-
5. Vhat was the minimum amount of time per wo ek that yor”~ spent
oo with any one pupil in instruccian? . .
- - : . o - L
- .~ T K 4, . v . 7 .
1. more- thag 6 hours ¥ .. , 'C{D between™? afid 9“hours. .
. 2, between 5 and 6 hours .+ 6. beticen ¥ and 2 hours )
3. between-4 and 5 liourg. }7._ less. than 1 heur . Q
4, betwee 3 and 4 hours’ ' . S )
. A\ ]
6. Did you use d}tfcrentiated time per pupil based on their b, P
_diffeting needs, e.g., do sc: udents Lhree yearsp behind
grade level receive more jnrtruc;ipn than thone onevycar o
behind - grade 1eve]7 '
(: 5 Yes SRR .-.g SRR S SRR
7. Most of- the tihe did you service each 'child in a group of
. 1. 30 or-more students: - - 6. -7 to 9 stidents
2, 25 to 29 -students 7. 4 to 6 stulents
J.. 20 to 24 students T 8. 2 to 3 students .o Soo 10 -
4. 15 to 19 students 9, Y (individual) - ‘f
5. 10 to 14 students . //// ,
""'C"_ ZC . '1:_,‘... o .:.- . aecne . e i s
.‘!_ o e .. . . _: ~ .:- -'-l (-. : r -

r-.
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‘Page 2

8. How ﬁuch/fimc was available to you for acheduled preparation
time ger day without children?

1 more than 1% hours _ o , .

() between 1 ahd 1% hours o - S : 11
3., - between % and 1 hour ' : ’

4, less than % hour

v

.‘_.’ \b
9. How much time was available to 'you for scheduled preparation
time per week without children?
. between 3 to 4 hours
between 2. to 3 hours :
between 1 to 2 hours 12
less than 1 hour :

more than 8 uours
between 7 to 8 hours
., between 6 to 7 hours
4, between 5 to 6 hours
5. between 4 to 5 hours

) 1ol
o Je
~J

OO ~NO

10." How many different chiléfen did you'service cach weék?

More then 80 - " between 41 and..50

1 5.
2. between 71 and 80 6. between 31 and 40
3. .between 61 and 70 (z; ‘between 21 and 30 ' 13
4, between 51 and 60 - . 8. between 11 .and 20
s o y L 9. between 0. and 10

11. How often during the program year have’ parents been responsible
for working with children at home.on assignments7

1. Daily ’ .. . 5. Monthly . N

2, More than .once wcekly 6. Less than monthly N _
3; Weekly . (Z) Never . ' . .
4, Bi-weekly ' T ' -

12, As a rule, did you .see every parent at least once
during the program year? ‘

' (:)L Yes . '. 2. Ne - | r 15

. «13. - Did you “have an opportun1ty to select the materials

used in ‘the project7

- .'1\ Yes . 2. No . 16
\L/

“r

14, How much time did you spend ecach ‘week designing and
devising your own materials?

1. More than 10 hours 5 4. 1 to 3 hours S,
7 to 10 .hours. _ &~ "5, Less than 1 hour 17
3/ 3 to 7 hours . : T

-y




. . : g LA o . -
2 : :.*, e o - Page 3
. .
- 15. Was inst:uct}bnal-materig1>available to you on ;1db?c' ’ .
GD) Yes .. "‘..: . v 2. No S .- 18
16, Mere enngh matérials available‘a; eéch child's instructional
' level? - ' ' ' o ‘ .
@ Yes oo 2. No. . '. Co19
- 17. Bave‘you used an indiyidual checklist of readihg skills'
progress? o ' - :
‘ (1} Yes, updatéd daily . , N )
. 2. Yes; updated 2 to 4 times weekly _ -
3. Yes, updated weekly ‘ . )
4, Yes, updated bi-weekly -, ’ ’ N 20
- 5. Yes, but never updated '
6. . hever : : ' : -
. Caa— ‘ ]
18. Did you use diagnostic teqting'ahd procedures to determine
- each child's level of strengths and weaknesses in all
reading skills?
K _Q} Yes . | . 2. Mo : ‘; L ' 21
3 i ! . ) ) )
_** 19...Did-you have an aide?
. "~ 1. Yes, full time ) :\ . .
2. Yes, part time = . s \ N (N
(é} No - . _ \ AN 22
o R . . ; \. .
20. _ Has the aide been made gw.re of the diagnostic informacion
‘available. for each child in the program? A . .
. ‘ ) ‘T‘" ‘ '-\‘
1. Yes . No @'No“a!de'avéjlab‘lc 23+ .
21. 'Dbid yau-maintaiﬁ written individual objectives for each

child in the reading program?
- : : _

(i) Yes, updated caily )

2. Yes, updated 2 to 4 times wezkly

3. Yes, updated once a week 24
4. Yes, updiated once every 1 to 3 weeks _ oo
5. Yes, updated mOQ? than oace every three weeks. .

6. No - ' : ' "

1

re
- QL



‘Page &

v

. .
-

22, Did you éhgre Fhese‘ObJeCt1Vé5'with?the classroom y
teacher? .- : - PR .

//’751 Did your program seck to establish each child's individual
" learning modalities? ' L ® ’

G Yes - 47 2. No ¥ 26
. o S N0 |
.'
o,
bl Jﬁ
- +
A
.
‘l
-
. .
- - -
\
® \
' ol ..J-.. ~
\) & .'.“‘ . Lg}/
- ‘
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-. : . | . o v | . '. ro . Tab]e . .". |
< Percent of Names of Title I.Studént§ Still Available by Cdmmunity'

LEA - . Year L
: : 1976 1971 1972 1973 1974 1975 1976

~

75. 75 75 75 75

_ ~+. Barrington 75 . 75
=0 - Bristol ~ 0 0O .0 .0 100 100" 100°
s, Burrillville 0. 0 0 100. 100 : 100 ; 100
.o ° Central Falls -0 0 0 0 - 0. 100 100
| Charlestown. 100 100 “7100 . 100 100" 100 100
- _ Coventry ) 0 -0 100 100.-1060 - 100
- Cranston ' . : ' :
Cumberland ; 0 0. 0 84 93: 91 . 95
- East Greenwich 0 0O 0 0 0 100 100 °
East Prov. 0 o 0. 0 -0 - 0 7100
‘Foster *0-. "0 100 - 0 100 100 100
Glocester 0 100 100 100 100 100 100
Hopkinton 0 o o0 o 0o 93 77
Jamestown ‘ 0 o .0 . 0 8 85 85
Johnston o 44 58 62 69 - 75 78 79
Lincoln -0 . 0. 0O--0 100 100 100
Little Compton 0 0 . 0 0 100 100 .79
‘Middletown - ~100.- 100 100 100 100 100- 100
' Narragansett 0 0 25 25 50 100 1060
.. Newport ) 100 160 100" 100 100 100 100
: New Shoreham 0 c o0 "0 100 - 0 O
N North Kings. 100 -100 100 1 100 100
North Prov. . 98 109 79 9%‘_ 1%% H%% k%%
North -Smith. -0 0 0 c --0 100 100
Pawtucket : -0 0 0 100 100 100 100
, Portsmouth ' 25 71 ‘56 50 75 . 84 - 80 -
- Providence 0 o. 0. 0..-0 0 100 -
. .Richmond 100 31060 100 100 100 100 100
Scituate - 0 0" 0 0 1¢c0 106 100 -
Smithfield . o .0 -~ 0 0, Ob 0 100
So. Kings. | . 50 . 5 -0 100 1 @
"Tiverton 0 0 100 100 1%% ‘ ]1%% ]16090
‘ « -Marren - - , 100 © 100 -100 . 100 100 100 HOO
.- Narwick . 100, 100 100 100 100 .1€0 00
: Westerly -~ % - Lo
S . West Warwick 0 ‘0 - 100 100 100 -10G- 100
L. Woonsocket _ - 100 100 100 100 .700° 100 . 100
o Exeter-West K G--95 j0C 100 100 100 100
— ' Greenwich T e
thariho - 4000 100 100 100 GO 106, 00
.Foster- ' 0 100 100 100 16O 100 100
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