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ASC\
SOCIOLOGY

PROIEC1

GARNEGiE
OVARY - OBERLIN

COLLEGE.

OBERLIN,
oAto 44o7A

Dear Colleague:

Attached are the set of "Syllabi and Related iiaterials from Graduate Courses
on the Teaching of Sociology" which you recently ordered. A few explanatory notes
are required.

A few of the syllabi included in this set are shortand only briefly outline
courses into which a good deal of thought has gone and for which rather.extensive
materials are used by the instructor. The sociologists who teach these (and all
the) courses may be illing to share additional information and materials with you
and it is for this reason'that a contact list is included. We are indebted to the
sociologists who prepared the enclosed course materials and allowed their distri-
bution. If any substantial use of these materials is made, credit,shOuld be given
to.. the author(s) involved.

Also included_with the Sociology materials you ordered are copies Of two arti-
cles describing graduate courses in the teaching of psychology. These are sent at
no charge. Included also are a letter and brief report (on the:reverse side) by
iihrvard President Derek C. Bok which relates to hiring practices for new junior
faculty members. We think you will'find it interesting and related to courses in
teaching.

We have included in the set of syllabi a list of pros and cons on requiring of
graduate students a course in teaching. This list was generated during a session
at one of the ASA Project's teaching workshops. While this comes without the dis-
cussion in which it was embeded, we'hope you will find it of use.

Additional material on graduate courses in the teaching of sociology can be
found in the special issue of TeachinA Sociology, "Preparing Sociologists to Teach,"
3, 3 (April, 1976). .Je are able to sell single copies of that isL,ue for $3.50
through a special arrangement with uhe publisi-er, Sage Publications, Inc. The reg-
ular single copy price at jj'80 is $6.00, although if you order ten copies or more
of a single issue their price is $3.00 per copy. We have enclosed a flyer which
provides Sage Publications' address and subscription information.

You may also find usful, "Preparing Graduate Students to Teach," a 21 pp
leaflet with 55 citations each with a 100-150 word nnrottion. The literature
cited is not drawn directly from suciology but should prove useful.

We hope you will find the enclosed materials useful. The ASA Project would
be very pleased to hear from sociologists tc::!ching courses or holding workshops
for graduate students on the teachinL _f suciQlogy. Please do write to us and if
possible, send copies Of materials you use in such a course or workshop.

m ASA PROJECT is supported by Grants From

!E FUND FOR THE IMPROVEMENT or POSTSECONDARY,

ACATION (HEW), and the LILLY ENDOWMENT, INC.
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1 - AN ITWYOUCTCRY NOTE ON 380, ITS PUPFOSE AND PATTERN

Our Department of Sociology

instituted this course in 1968 to
help first-time instructors improve
their competence as teachers. To
the extent that this is accomplished,
we achAeve three other aims affect-
ing the department, the graduate
student and the university.

(1) We add something to the
meaning of an advanced degree
conferred.in our department.

'(2) We strengthen the graduate
student's bargaining position when
he or she first seeks full-time
employment.

Pur)0se

(3) We cone closer to Insuring
that undergraduates are competently and
conscientiously taught (as required
by university policy).*

Graduate students with prior
t.7..zzhing experience can benefit from
380; for much of its content will be
new even to those with teaching exper-
ience. And of course any teacher may
fall interoutinized patterns of instruc-
tion which bear scrutiny. We note,
finally, that people with teaching
experience can aril do make special
contributions to 380.

For the course itself, a central aim is to raise questions that would not
otherwise come to mind; and to seek answers from experience, from theory and,
in a few cases, from the research literature. This entails tackling a range of
issues many of which, despite their importance, go unrecognized by many
sociology instructors.

There.is no single road to effective teaching. To achieve a given instruc-
tional end there may be many means. Hence another, crucial aim of 380 is to help
people seek out means of teaching with which they feel comfortable and about
which they feel fairly confident. 380, then, is a first step along the way to
creating one's own style of teaching sociology--an evolving, self-correcting style.

Pattern

This course has two parts, preparation and practice. We prepare flor the
teaching experience by creating necessary course materials, by reading, thinking
and talking about common problems of instruction in sociology, and by considering
various techniques, tools and styles of teachinge. The practicum comes in the
second semester, in the actual classroom experience with concurrent reflection
on it and appraisal of it.

*"Graduate student teaching appointees should receive original letters
oi appointment and subsequent annual letters of appointment containing the
terms of the contract. The letters should contain provisions for supervision
and revlew of thv performance of the appointees."

(From paragraph A, memorandum sent to Deans, Directors and Department
Chairmen by J.C. Morrow, Provost, 10 March, 1969)
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380: A Short Outline of Issues Treated
in the Fall Semester

Preview: through a sketch of your course syllabus

I. Goals of your course

2. Teaching to reach such goals

3. Evaluating achievement of course goals

Product: your course syllabus--and other plans--ready
for Spring semester
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The following two columns give a condensed version of the two parts of the
course, seminar and practicum, preparation and practice.

ffNINAR (1st sernesterLi

Preview: blocking out your course
syllabus:. a first try at sketching
content & sequence to be revised in
the light of issues discussed through
Fall semesterin effect, a crude
anticipation of 1st semester's
outcome.

1. Coals of instruction: identifying some
goals specific to your course content
(substantive goals) & some that transcend
any particular content (non-substantive
goals).

2. Teaching to achieve such goals:

PRACTICUM (2nd semester)l

Z. Conducting your course

2. Videotaping, reviewing & asscss-
ing one or more of your class
sessions

3. Classroom visit by one of thc
380 instructors, with follow-
up letter and discussion

4. Devising, adMinistering a
questionnaire fbr student
apprai84 of your course: ...ts

organizition, its readings an:
other maerials, teacher pe--
fbrmance'and the like. Summary
& analysis of the data to be
reviewed with one of the 380
instructors

2,.1

2.2

Views about undergraduate instruction
in sociology

Selecting materials tc cichieve course
goals: texts, readings, & other
resouices

2.3 Some recent innovations in under-
graduate instruction in sociology

5.

2.4 Ideas on achieving common non-
substantive goals such as
(i) critical thinking,
(ii) heightened awareness & enhanced
skill in methods of analysis,
(iii) ability to apply sociological
knowledge to social issues &

C.

(iv) to extend propositions/gener-
alizations to a, wider range of
social phenomena

2,5 Teaching outside the classroom:
remarks on papers, field work,
office Lonferences, etc.

2.6

. 7

Teaching formats & their out-
coms: lecture, discussion,
seminar, laboratory

Common p rob [ems iovi ng -

course gua Is (difficult points in
the course--Ist, last and middie
classespassivity of students,
the view that sociology'= common
sense, avoidable gaffs

a.

b.

2.8 Useful teaching resources: audio-
visual aids, the computer, poll
data, USGPs, etc.

2.9 The TA's rule 1. the social context
of the TAs teaching

Continued. .
8

Final paper for 380, review:;:g
and appraising your teachin.,
experience indicating how and
why you would do it differont&y
next tim around

Final evaluation of your work in
380 by the instructors, embodied
in a to-whom-it-may-concern
letter (Details are given on
page 5.)

Possible seminar sossions cn

The prvPssorial rolc-set:
Counter-demanding roles &
management

The implications fbr teaching of
different sociological orienta-
tions: operant conditioning,
radicaZ-critical, enthnomethod-
oZogicaZ and the like

Continued. . .



). Evoloatiqi_aillicycmyta of course goals

3.1 Appralsing extent of student
achievement in your course: the

sk;cial context of asgpgsment
1 purposes of testing: for

cert.ification (grading), for
teaching, and for evaluating
,instructor effectiveness

3.2 Evaluating extent of instructor
achievement of course goals:
student performance as teacher-
grading & student appraisal of
teacher performance

Product: reconstruction of your
course syllabus ready, along with
other materials, for spring
semester's teaching

-4--

a. .1mplioation:; Pn. 1.coohino and
vesearch of diffcrintl acml

:lettings: publie univorsitieo,
private liberal arts colleges,
commuters' colleges, commun-
ity colleges. . .

d. The undergraduate sociology
curriculum: requirements
and options fbr majors,
ofprings for non-majors
(service courses): What

should 'they be? taught by

whom? and in what sequence:

e. Examining patterns of faculty
collaboration in teaching
(e.g., David Bierman's Soc.
Sci. 136 at Harvard)

and/or other matters of
interest to the class

This pattern for the semester is not immutable. Time invested

in various topics will vary with our interest and judgment of significance.

When seminar members think it important to deal with problems not posed

in this outline, we will do so. In phort, the pattern sketched here

provides an initial structure from which we can deviate when judgment

so dictates.

Now a word on the pattern of individual seminar sessions. Our

ifl,uai,'hut not invariable format is a discussion centered on a question

(often with subsidiary questions). Typically there is reading to be done,

befor,-haud.. And sometimes we ask that you prepare short written state-

meni ,. on the question at issue, distributing these to everyone in the

seminar a few days prior to the appropriate session. Often one or two

membur:, d the seminar will be asked to initiate discussion by demonstration

teaching or by presenting a position paper, or a review of materials read,

or a teaching device created to achieve a specific learning.

9
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II - EVALUATION OF WORK IN :leo

Amopg courses taken in our department, work in 380 differs in two
ways. First, we fix not on the learning but. the teaching of sociology.*
Second, your work is directly pertinent to an imminent professional task.
But 380 does not differ from other courses in the demands it makes for
competent and conscientious performance,.

This performance is evaluated chiefly by way of written comments
from the instructors assessing students' oral and written work. This
will be in the form of comments, rather than grades. (Students will not
find it hard to translate such comments into the compressed form
represented in the symbols L, P and H.)

All students in 380 are given an "Incomplete" at the end of the
Fall semester. The c-urse grade is assigned at the end of the Spring
semester. It is based on (a) extent and quality of participation in
seminar sessions, (b) adequacy of the written assignments, (c) effort
invested in, and quality of planning for the course soon to be taught,
and (d) the final course paper.

The to-whom-it-may-concern letter (underTracticum," item 6,
page 3) does two things. lt reviews the experiences that comprise
380 and gives the instructor's judgment of your performance and promise
as a sociology instructor. This appraisal is based on the matters
mentioned above, on observation et y...Lr teaching, on the written
materials (handouts, examinations) prepared for your course, and on an
analysis of your students' teacher-evaluations. We cannot make such a
judgment with divine prescience. But we can do so with better evidence
than is available at any other graduate department of sociology in
the United States.

This letter is, first, a communication to the tyro teacher, i.e.,
to you. Then, if you so wish, a copy is put in your file where it may
be used as part of a letter to prospective employers (along with your
vita and other elements of letters of reference). This second use is
determined in this way.

1. The letter Is sent to you at the end of Spring semester.

* We are, uf course, ceatrally concerned with your students' learning of
socioLogywhat and how they can learn more effectively through your teaching.
And it should be the case that your own learning is advar.ced as you teach--
or prepare to teach--others.
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2. In conference with thci ustructors you have 3 options:

i. You may disaAer 4Ltil ae Statement and decline to have it
become par:: vi ycur permanent record. In this case, nothing
goes to your file.

ii. You may agree with the instructors' statement. If you then
wish him to do so, he will transfer a copy of the letter
to your file where it can be used by faculty writing letters
of reference to prospective employers.

iii. You may question one or more points contained in the instructors'
letter and suggest revisions that you believe would increase
its accuracy. If the instructors agree, the revisions are
made and if the student so ch:oses, a copy of the letter.goes
to his file.

3. This letter is the only communication to anyone about the teaching
ability of the TA.

Each of these options and procedures has been used by 380 students in the part.

III - DETAILED COURSE OUTLINE, BY CLASS SESSION

Date of class meeting is given in the left margin. The following

figures in parentheses correspond to sequence numbers in the condensed outline
oripages 2, J and 4. Sources for approaching problems listed in the lefthand colu
are indicated on the fight as elements of the assignment. Assignments for each
rlass sussion should be completed prior to that session.

Two daies should especially be borne i6 mind. Book orders are
ii ilu houloaorc hy mid-October. And the full draft of your course .

(revi!;cd in the light ol unr didcussions in 380) iH due in the
tor's Ihinds by Nuvember 22.



Dote Skwcnce numbcr.6. Problems Posed

AIA:UST 28 What are the ends served by
380? How are these ends to

be achieved? How and why do Sociolc-
gists (like yourself) come to teach?

SEPTEMBER 2 A case in point. From
observing a class in action,

what can one infer about course goals
and the means used,to achieve them?

SEPTE1MER 4 What practices do these
observations reveal that

might be plausibly related to effec-
tive teaching?

SEPTEMBEF 9 Preview How does one plan
a course? build an adequate

syllabus? How to take account of matters
suggested in the course outline (left-
hand column, page 3)!

- CUALS UF INSTRUCTION

SLPTEMBLR 11(1.1) What goals do I have
for my course that transcend

its specific content? (These are non-
substantive goals, ones that do not
reflect the specific sociological con-
tent of thil course: e.g. ability to
put r .60 in words, or ability to
formulate a tt.stable hypothesis.)

12,
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Am: 1.11711110: 1. (1)111 gouvol.:;

11SLL1GNM1NT: (1) Read carefully and
reflect on the 380 syllabu8.(2)S1ip
and get an initial familiarity with
McKeachie (1969). (3) Light readin,;
of Astin and Lee (1066), and (4)
Clark and Rock ( 1966).

ASSIGNMLNT: Visit a class session,
observe what goes on, taking brief
notes (thereafter elaborated in a
statement of ends and meow, and
strong and weak points eharacter:z::,
instruction during that session).

ASSIGNMENT: Be prepared to present
and discuss your class observation-.

ASSIGNMENT: (1) McKeachie(1969),
chapters 1,2 and 3. (2) Review a
dozen or so syllabi from the Committec
on Undergraduate Studies in toclogl.
(CUSS) file, noting points of ade-
quacy & inadequacy. (File is in the
Departrent office.) (3) Kock o,,t, a
dummy version of your course syilabus.
Include all categories of information
you think will be helpf4i to your
students, including a prefatory stat,--
ment of purpose and importance. This
draft is to be turned in at the end
of this class session. (The complete,
revised version is due 3 Oecember.)

ASSIGNMENT: (1) Please read Cuzzort
(1909: 314-23).(2) Review minimum
essential learning for Sociolpy 51 tc.
identify non-substantive coals. (3)
Read Bloom (1056:201-07) and Krathwoh:
(1064:186-93). (4) Please i'repare
circulate in aevance to members of
the class, a statement on non-substan-
tive objectives for the course you
will teach, along with a rationale
for those objectives. State them in
clear and concrete terms. Take one of
those objectives and show (i) how you
might teach to achieve it and (ii) how
you would determine if it were in fact



DAL.: Svcescnvt. stsnher & Problems Posed

sEMBER 16 (1.2) What learning goals
do 1 have for students in my

voursv that are peculiar to its sociol-
ogical content? (These are substahtive
goals.)

II - TEACHING TO ACHIEVE SUCH GOALS

SEPTEMBER 18 (2.1) What general
position(s) do I take on

the question: How is sociology best
taught? What's my rationale for taking
such positions?

SLIMMER 23 (2.2) What text, if any,
shall I select for my course? ,

What other materials & resources? (And
the important question: why? What
criteria do I invoke in selecting these
resources?)

SEPTEMBER 25 (2.3) How might various
instructional goals be

better achieved by means other than the
conventional lecture-discussion format?

SEPTEMBER 30 (2.3) As above

OCTOHLR 2 (2.3) What's meant by programmed
learning? or self-paced

Instruction? or the Keller method? What
are their advantages and disadvantages?

-8-

Asviipunent crhd Sources

ASrIGNMENP: Prepare & circulate in
advance to class members a statement
of substantive objectives fbr the
course you will be teaching, along
with (i) an illustration of the way
in which you might teach to achieve
this goaZ and (ii) how you would
determine if it uus in fbct achieved.
Be specific in your examples.

ASSIGNMENT: (1) Please read Wils,q
et aZ.(1969b). (2) Reread "Minimum
Essential Learnings fbr Sociology
51." (3) Please think through (and
be prepared to defend yur positirq)
on the issues raised in Wilson e. aZ.
(1969b); and on the conception of
minimum esstial learningsas well
as the specific set developed for
Sociology 51.

ASSIGNMENT:(1) Read Rothman(197:).
(2) Review 2 or 3 texts (g, in a brici
written statement assess their
strengths and weaknesses. (3) .91:mmarize
in a series of worde or phrases, the
advantages and limitations of using
a text in contrast to a clutch of
selected readings. (4) In 5 or 6
sentencee, state generaZ criteria
that wouZd guide you in selecting
a text or other materials/resources
fbr teaching your course.

ASSIGNMENT: Pleaae read and evaluate
examples of innovative teaching
patterns reported in The American
Sociologist and elsewhere.

ASSIGNMWT: As above.

ASSIGNMENT: (1) Please read Johnston
Pennybacker (1971), (2) Pred S. Keller
(1966), (3) Green (1971), (4) Syllabus
for Physics 26-27, UNC-CH, (5) Syllabus
fbr Psychology 26, UNC-CH, & (6)
Eckerman (n.d.) Faculty resources:
Professors Eckerman and Wiggins



Date, Sequence number & Problems Posed

ocTOBLR 7(2.4, i and IA) What are
the theories and techniques

of teaching critical thinking? What
do I want my students to learn about
methods of inquiry, & how can I get
across, or reinforce certain method-
ological skills essential at this level
of learning? (general & common non-
substantive aim: How to help students
sharpen their abilities to pose and
pursue questions effectively?)

OCTOBER 9 (2.4, iii and iv) How
bring sociology to bear on

the problems of contemporary society
in a helpful and intellectually

responsible fashion? (the issue of
relevance) How develop the skill to
extend a proposition from one case
or class of social phenomena to

other cases/classes on the basis of
analytical isomorphisms?

OCTOBER 14 (2.5) What makes for
adequate (& inadequate)

instruction in extra-class dealings
with students? through comments on
papers, office conferences, field
work and the like?

OCTOBER 16 (2.6) What are the
conditions, outcomes

and techniques associated with
different teaching patterns: lecture,
discussion, seminar and the like?

OCTuREU 21 (2.6, coni'd) Does It
make a difference

whal paiiern of Leaching you adopt?
Whal's the evidence?

-9-

Assignment and Sources

A.17SIGNMRNT: (1) Please. read Goldamid

& Wilson (1973d, .(2) aoldsmid (1971),
and (3) Take one element of method-
ology--e.g., Criissical research
design, sampling, measures of centraL
tendency, measures of association--
and develop in fine & concrete
deiail a means of teaching ;lour

students how to use, calculate and
interpret it.

ASSIGNMENT: (1) Incase read Wi711
(1963), (22 Town8end(1973), (3)
(1974) and (4) Harvard, Bureau of
Study Counsel, Tape Tranecript:
GEN. ED. OH 1.

ASSIGNMENT4F(1) Read (or listen to)
pertin^-:: Harvard tapes/transcripts,
(2) fbr one of your class sessions
indicate the 2 or 3 points you will
wish to make in a lecture, noting
the illustrations/data you will
adduce in evidence, (3) fbr a class
discussion, indicate the question(s)
you will pose & the proZ:i.ble points
that will emerge, to be summarized
at the end.

AIXIGNMLWT:(1) Please read Mcheachic
(1969:1C0-69,25-27, 253-4), (2)
Dubin & Taveggia (1968), (3) Please
prepare notes recording the main
points you would make were you
reviewing Dubin & Taveggia for
the ASE.



pate, Sequence number & Problems Posed

OCTOBER 23 (2.7, i and ii) What problems
are peculiar to the first

class? (and the last and middle classes?)
What are some possible solutions? What
can one do about student apathy or
passivity?

OCTOBER28 (2.7, iii and iv) In what
ways does sociology contra-

dict ur go beyond common sense explan-
ations of social life? What are some
of the most commun mistakes made by
people who profess to teach sociology?

OCTOBER30 (2.8, i) What's the range
of audiovisual resources &

how may they be exploited in the service
of my course goals?

NOVEMBER 4 (2.8, ii) How can the computer
be of help in achieving the

goals I've set for my course?

-10-

Assignment and Sources

ASSIGNENT: (1) Please read Gold:mid
(1972), (2) Harvard (1968), (3)
Maeachie (1969:11-17) and (4) Think
through issues raised in various
readings and prepare notes outlining
your reaction to the transcript of
a first class meeting at Harvard.

ASSIGNMENT:(1) Please read Goldsmid
di Wilson (1973), (2) Criticize,
refute, revise, extend elements of
the discussion on sociology.& common
sense, (3) read Goldsmid (n.d.) vn
avoidable gaffs in teaching, and
(4) extend, with one example taken
from your own experience or thinking,
the list of common gaffs. Write aewn
(i) the questionable practice, (ii)
an explanation, if you can discover
it, as to why it occurs, and (iii)
preventive or remedial measures.

ASSIGNMENT: (1) Attend, reflect on
the presentation by Professor LaLph
Wileman of the AVA department, Schc::
of Education, (2) read McKeachie
(1969:99-114), (3) select a tabl,e
or other graphic material useful in
the course you will teach and make
a transparency. Try it out on the
overhead projector.

ASSIGNMENT: (1) Spend some time
befbre class meeting working at IRSS
at an interactive terminal.(Past
experience suggests that most graduate
students have had little exposure
to the possibilities of using such
terminals fbr instructional purposes.)
(2) Please read various memoranda:
Purdy (n.d.-2), HoffMan(n.d.) and
others and look over a sample use
of the DORESS system developed at
Darmouth by Davis (1971).



Date, Soquence number & Problems Posed

NOVEMBER 6 (2.9, i) What characteristics
are peculiar to the TA's role:

as assistant, conducting a section of a
larger course? and as autonomous
instructor?

NOVEMBER 11 (2.9, ii) How does the
organization of the university,

and of my profession affect the teaching-
learning process? How do various stan-
dards and regulations hinder and pro-
mote teaching and learning?

NOVLMBER13 (2.9, What's the range
of student populations? How

do differences in student populations
affect the teaching process?

III - EVALUATING ACHIEVEMENT OF COURSE GOALS

NOVEMBER 18 (3.1, i) What are the purposes
of testing? Are they compatible?

What are the advantages and disadvantages
of different modes of examination? How
shall I grade? On a curve? Otherwise?

NOVEMBER 20 (3.1, ii) What specific
examination items, of what

sort can I employ in quizzes, midterm
and final examinations to get some sense
(if degree of students' achievement of
the course's goals/

:101/1.1.11)LR 25 (3.2, i) What'N the point
in assessing my effectiveness

as a teacher of soc lology? Can it be
done? If so, how? And how should such
1.vdItIaLions bc used?

16

Assignment and Sources

ASSIGNMENT: Please read (1) Dubin
and Beisse (1907), (2) Koen (1908)
and (3) Chase (1970).

ASSIGNMENT: Please read (1) UNC
Faculty Council (1971), (2) UNC
Office ofRecords & Registration
(1971), (3) UNC Faculty Council
(1969), (4) UNC "Procedures fbr
Use in C (ICC of Refusal by Graduate
Student Service Appointees. . .

and (5) Kingman Brewster (1972).

ASSIGNMENT: Please read (1) Me..eachic
(1969:124-50,120-2), (2) Middleton
(n.d.), Wilson (1909a) which inclu.:es

The Psychological Corporation, "Some
Principles fbr Preparing Mltiple
Choice Items," and (4) Memoranda on
the use of grading norms, Lenski
et al. (1970, et seq.)

ASSIGNMENT:-Please prepare at icas-,
3 each of the following: (1) items
to be used in a quiz, for teaching
purposes, rather than fbr grading,
(2) m-c items, (3) short answer--
fUl-in-the-blank--iteme, and (4)
essap questions that will be usef.i:
for itour midterm cr final examinatim..

A: :SI UP1MENT: Please read .( 1) McKeachi,.
(1969:f1f-27, 228-31), (f) MoKeachic,
ut al. (1971), (3) Rodin and Rodi;:
(197f), and (4) Gessner (1973).



Date, Sequence number & Problems Posed

NOVEMBER 28 (3.2, ii) What sort of
'instrument will I. use to

get my students' reactions to my
course and my teaching?

DLCEMBER 2 Product Penultimate version
of syllabus to be submitted

this date.

-12-

Assignment and Sources

ASSIGNMENT: Review a set of instru
ments used at various colleges and
universities for student assessment
of teacher's perfbrmance. Make notes
about what you want to include and
emphasize in the questionnaire you
will devise for your students to us.-
next semc,ter. Be able to justify
matters included and excluded.
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V - AUTHOR INDEX, BY MAJOR INSTRUCTIONAL ISSUES

Academic profession and its organization: Astin (1969), Brewster (1972),
Caplow and McGee (1961), DeFleur (1970), Eble (1972),
Mills (1956, 1965), Whyte (1969)

Audiovisual media in teaching: Dubin & Hedley (1969), Smith (1973)

Computer applications in teaching and learaing: ,Davis (1971), Hoffman (n.d.),
Purdy (n.d. 1), (n.d. 2) See also: simulation, gaming,
and role playing

Evaluation of learning: grading: Bloom.(1956, 1968), Filene (1969), Glazer (1970)
Krathwolh et al. (1964),.Lenski et al.(1970 et seq.),
Mager (1962), Middleton (n.d.), Vargas (1972), Wilson (1969P)
See also: Student learning in higher education

by students, of classroom teaching: Gessner (1973), Kent (1967),
Linsky & Strauss (1973), McKeachie et al. (1971), Rodin &
Rodin (1972), Stallings and Singhal (1970)
See also: Student learning in higher education, and

Teaching, evaluation of

General: major collections cross-cutting several issues: Eble (1972),

Gage (1963), Lee (1967), McKeachie (1967); Mann (1970),
Meeth (1965), Sanford (1962), Travers (1973) See also:

next listing

Higher education, general analyses including curriculum level critiques/proposals:
Bell (1967), Bressler (1967), Eisendrath & Cottle (1972),
Freire (1972), Gartner et al. (1973), Illich (1972),
Kant (1966), Harris (1964), Mayhew (1969), McDermott(1969),
Newman (1958), Page (1964), Pearlman (1971), Reimer (1972),
RiesMan et al. (1971), Veblen (1957), Wolfe (1971),
Wolff (1969)

Objectives, non-substantive: critical thinking, higher cognitive learnings:
AlIon (1968), Berg (1965), Beyer (1971), Blobm (1956),
Cuzzort (1969), Fair & Shaftel (1967), Fenton (1967),
Glazer (1970), Goldsmid (1971), Goldsmid & Wilson (1973a)
Kraihwohl, et al. (1964), Metcalf (1971), Sanders.(1966),
Skinner (1968), Webb & Campbell (1966)

pi Lq;rammud I earn i ng , self-paced instruction (including "Keller Method"):
Ecl.t:rman (1971), Green (1971), Johnson & Pennypacker (1971),
Lclier (1968), Kulik (1974), Physics syllabus (n.d.),
P;:ychology syllabus (n.d.), Skinner (1968) _



Simulation, gaming, and role playing: Abt (1970), Booeock (1968), Carlson (1969),

Gamson (1969), Raser (1969). See also: Computer

applications in teaching and learning.

Socl:ology: innovations in instruction: Boocock (1970), Dunphy (1967),
Friedland (1969), Gamson (1969), Knop (1967), Ross (1966),
Sim (1971), Smith (1973), Stoll (1970), Townsend (1973),
Wiseman & Aron (1970) See also: Simulation, gaming, and

role playing, Computer applications, Teaching. techniques,
Audiovisual media and Programmed.learning.

Sociology, introductory course: Apostle (1968), Crittenden (1969), Hendershot
.(1968), Knuckman & McGee (1969), Kurtz & Maiolo (1968),
Marwell (1966), McGee & Knuckman (1970), McGee & Crittenden
(1968), Muir (1968), Richard (n.d.), Smith (1973), Sokol
(1968)

Sociology major, & undergraduate curriculum: Bates & Reid (1971), Dudley
(1973), Gates (1969), Suilley (1966), Reid & Bates (1971),
Sibley (1948, 1963), Wilson et al. (19696)

Sociology of teaching & learning: Astin (1965a, 1968), Brik (1966),
Eddy (1959), Hall & Kehoe (1971), McKeachie (1971),
Mayhew (1969), Solomon (1963), Tlent & Medsker (1968),
Wilson (1963)

Sociology: training for the discipline: Dudley (1973), Sibley (1948, 1963)

See also Sociology major.

Student learning in higher education: Astin (19656), Dubin & Taveggia (1968),
Gage (1963), Mann (1970), McKeachie (1967), Travers (1973),

Trent & Medsker (1968) See also: Evaluation by students,

Teaching, evaluation of.

Student populations and culture: Astin (1966), Becker (1966), Bloom (1968),
Davie & Hare (1956), Farber (1970), Goldsen (1960),
Jacob (1957), Newcomb (1943), Newcomb & Wilson (1966),
Panos (1966), Panos & Astin (1967a, 19676), Wedge (1958)

reaching, evaluation of: Astin & Lee (1966), Gessner (1973), Kulik (1974),
Lee (1967), Miller (1972) See also: Evaluation by students,
student learning in higher education

Teachers: TA's & first-time: problems & preparation: Chase (1970), Dubin.
& Beisse (1967), Finger (1970), Koen (1967), McGee &
Knuckman (1970), Nowlis (1968), Rothwell

Teaching techniques, styles & problems: Goldsmid (1971, 1972 & n.c.), Goldsmid
& Wilson (1973a, 19736, 1973c), Harvard University, Hughes
(1970), Knop (1967), Mann (1970), Monson (1970), Riesman
(1972), Rothman (1971), Sanders (1966), Skipper & Kohout
(1968), Solomon (1963), Wilson (1974) See alo: Simulation. .

Computer applicatim, Audiovisual media, Programmed learning.
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VI, SELECTED JOURNALS PERTINENT TO SOCIOLOGY INSTRUCTION & HIGHER EDUCATION

Teaching Sociology

Published semi-annually (October and April) with its first issue having
appeared in October, 1973, TS carries "empirical research articles, reports
and essays which emphasize teaching with direct arplication to the subject
matter of sociology. The overall.objective is to contribute to the recognition
of the teaching function as an important part of Cie academic profession."

The first issue carries (a) 3 articles repoiting on innovations in course
organization; (b) 4 articles on new technologies and teaching--videotape, film,
simulation games and computer applications; and (c) 2 articles focused on out-
comes and their measurement--student evaluations of teaching, and post-degree
careers of sociology terminal MA's. We cite several articles in the 380
biblioraphy.

Ona year subscription is $8.00 to Sage Publications, Inc., 275 South
Beverly Drive, Beverly Hills, California 90212.

Manuscripts can be submitted to The Editors, TS, Department of Socioiog, ,
University of Rhode Island, Kingston, R.I., 02881. (Mss should be sent in
duplicate and should follow the ASA format; further information on the inside
front cover of TS.)

The American Sociologis

Published quarterly by the ASA (and along with ASR it goes to all. ASA
members), TAS regularly includes articles on classroom teaching as well as_ .

arti:Xon the status of the profession and parts thereof, and short articles
on basio.4iretretical and methodological issues of profession-wide import.
We cite several TAS articles on teaching in the 380 bibliography.

Change (The Magazine of Higher Learning)

Published monthly since 1968 by a nonprofit corporation, each issue of
Chatie carries articleb of wide interest on the academic profession. A

synopsis of the February,_1974 issue will illustrate its typical scope and
content.: articles on trends in graduate education, on the internal politios
of the University of Texas and how this affected education and 'research therein;
un a multi-media class project used to explore and teach and communicate about
the 1930s depression [by a Chapel Hill history professorj; a series of brief
reports including one of unionization in higher education; synopses of recent
decisions, issues and books touching on federal government policy, student
evaluation of teaching, community college trends, NIH science policy, new
books by Arthur R. Jensen and Everett Ladd and Seymour Lipset.

j 3
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The .Chronlcie pl 11.Wter. Education

A newspaper published weekly (during the academic year and biweekly
during summer months) with current news on .higher education, book reviews,
editorials and a Bulletin Board of "Positions Available" in higher education.
Best and most timely news on funds available and legislation touchinghigher education.

Beyond the above--which may be of greatest interest and
relevance to sociology teachers--there sre several sCore
of joGrnals which regularly carry material on aspects of
teaching in higher education. A sampling are listed below
to give and idea of the range of such journals.

Journals Relating to Specific Disciplines (Other than Sociology)

Teaching..Political Science, Journal of Economic Education, Journal of
Chemical Education, Journal of Medical Education, College English,
Journal of Engineering Education, Journal of Dental Education, Science
Education, CUEBS (Journal of the Committee on Undergraduate Education
in the Biological Sciences).

Journals Focused on Innovation in Education

(in addition to Change), Eccentric, This Magazine is About Schools,
Journal of Experimental Education.

Other Journals Relating to Education at the College & University Level

Journal of Higher Education, Journal of Educational Research, American
Educational Research Journal, Journal of Educational Psychology,
Journal of Educational Sociology, Audio-Visual Communications Review,
/mproving_College and University Teaching., Harvard Educational Review.
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The workshop for beginning teaching assistants haS been conducted each

fall since 1972. Its aim has been to assist beginning teaching assistants

in developing basic teaching skills related to their teaching assignments

in the department. This year's workshop was held on September 16-19, 1975.

It was led by one faculty coordinator, Tom Conner, and three graduate student

coordinators, Pat Ashton, Laura Manuel, and George Tryban. All four people

shared in the planning and conducting of the workshop reflecting the philosophy

that was established in past workshops -- that t was a joint graduate student-

faculty effort reflecting the common responsibility of these two groups for

instruction in the undergraduate program.

Overall Objectives of the Workshop

L.L.t.cd below are the specific objectives that guided the planning and

execution of the workshop. As in past workshops these were selectld.and

formulated in response to what faculty expressed they expected of a teaching

assistant and to some extent in response to what the coordinatorsfelt was

important.

1. Beginning teaching assistants will know the expectations attached to
their position: they will become familiar with its formal andinformal
requirements, range of functions, and relation to faculty vi:Abers.

2.. Beginning teaching assistants will know how to prepare and conduct
discussion sections: they will become.familiar with the range of
purposes of discussion srIctions in this department, teaching techniques
appl.icable to the classroom, and the importance of interpersonal skills
in handling the dramics of the classroom situation.

3. Beginning teaching assistants will knoW how to aid faculty members in
the evaluation of student performance: they will become familiar with
the construction and grading of both structured and unstructured
examination questions.

-
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4. Beginning teaching assistants will know what teaching resources
are available to them in both the University and the community.

S. Beginning teaching assistants will become more comfortable with
their role as they familiarize themselves with its requirements
and how to fulfill them.

6. Beginning teaching assistants will become more comfortable with
their role as they get to know new and old teaching assistants
and the faculty members who can provide cognitive and emotional
support.

7. Beginning teaching assistants will know the basic ideas involved
in Teacher Effectiveness Training: they will have become ac-
quainted with problem ownership, active listening, and three
methods of conflict resolution. In addition, they will be aware
of wnere to seek more information and training in this area.

Workshop Events

Workshop events were planned largely with the above objectives in mind,

although some things were done in order to facilitate other events in the work-

shop. Specific, more detailed objectiv were written for each event, or

"module."

The worksh..p bagan on Tuesday evening with a get acquainted session at

Tom Conner's house. The objectives of this module were:

1. To acquaint the participants with each other so that they will
feel more comfortable talking'to each other and will be able
to participate in workshop activities without undue tension or
anxiety. This should be done so as to avoid embarrassing any-
one and to avoid forcing anyone to disclose personal information
when they prefer not to.

2. To make clear to the participants the history and purpose of the
workshop.

3. To have all participants identify in writing theil goals and ob-
jectives for the workshop.

4. To provide an opportunity for participants to ask questions about
the structure and rationale of the workshop.
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Beer and pop were served and even though most of the evening was structured

it was in a relaxed rAmosphere. After a brief talk about the history and

nature of the workshop the participants played a "Who am I?" game. with time

afterward for conversation. Participants later formed into small groups to

discuss their expectations for the workshop, which were prrsented to the rIltire

group for discussion. The coordinators met at the end in order to make final

plans and adjustments.

The workshop "proper" began on Wednesday morning. The modules on this

day and succeeding days are briefly characterized below.

Wednesday

I. Formal Expectations the Department has for Teaching Assistants
(9:00 - 9:30)

A. Objective: To answer the question: What is it that teaching

assistants are expected to. do?

B. Description: Presentation of the content of th4 Code of Teaching

Responsibility, resu".s of questionnaire (sent to faculty) con-

cerning expectations for teaching assistants, and data on.depart-

ment of origin of students taking sociology courses. Discussion

and reaction was encouraged.

II. 'Formulating Instructional Objectives (9:30 - 10:30)

A. Objectives:

1, Given one or more instructional objectives, to able to

select those stateAn performance terms.

2. Given a ell,written instructional objective, to be able to

identify the portion of it that defines minimum acceptable

performance.
3
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3. Given one or more performance items, to be able to select

those appropriate to the evaluation of the objectives.

B. Description: Material from Robert Mager's book Preparing

Instructional Objectives was presented using slides in a way

approximating programmed learning.

III. The First Class (10:45 - 11:30)

A. Objectives:

1. To review the special qualities of the first class session.

2. :o provide teaching assistants with strategies for dealing with

the crucial first day.

3. To ease anxiety about their performance on the first day.

B. Description: Informal presentation with discussion based in part

on "The Dynamics of the First Class" by Lawrence Shulman.

IV. Teacher Effectiveness Training (1:00 - 3:00)

A. Objectives:

1. To provide Teaching assistants with the skills.necessary to

determine who owns a problem, and knowledge of why proper

ownership is important.

2. To acquaint teaching assistants with active listening skills

and their practical application.

3. To introduce teaching assistants to the three methods of conflict

resolution and provide them with some practice of the No-lose

method.

4. To create an awareness of TET in new teaching assistants and

provide information about where they may acquire more information,

more skills, and/or more practice of TET.
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R. Description: Problem Ownership Exercise with Discussion; pre-

sentation of methods of solving conflicts; presentation of how

to do active listening; and role planning exercise in use of

problem solving techniques.

Thursday

I. How to construct exam questions (9:00 - 10:00)

A. fklectives:

1. To explore through discussion the functions of testing.

2. To illustrate the importance of matching learning objectives

and expected test performances and to provii:e a step by step

procedure for insuring that they do match.

3. To provide concrete procedures and examples of how to construct

test items, both essay and multiple choice.

B. Description: Material based on Robert Mager's book Measuring

Instructional Intent. Presentation using slides resembling pro-

grammed learning.

II. How to evaluate exams (10:00 - 10:30)

A. Objectives:

1. To inform teaching assistants of existence of scoring.

2. To provide teaching assistants with methods for insuring con-

.sistency in exam grading (internal and external).

3. To stimulate further teaching assistant thinking about con-

structive comments on student's work:

4. To initiate future teaching assistants into the realities of

academic life: the consideration of ways of discovering and'

dealing with cheating.

40
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B. Description: Informal presentation with discussion.

III. Preparing and delivering occasional lectures (10:45 - 11:30)

A. Objectives:

1. To list in writing the uses of lecture format.

2. To discuss and reinforce the.importance of learning objectives.

3. To present and discuss techniques of preparing and delivering

lectures.

B. Description: Group discussion on the purpose of lecturing. In-

formal presentation on how to lecture well.

IV. Conducting discussion groups (1:00 - 3:00)

A. Objectives:

1. To point out the differences between lecturing, reading, and

discussion groups.

2. To discuss methods of identifying material relevant for your

group.

3. To identify what the teaching assistant can expect to have

happen in the discussion group, what the group can be used to do.

4. To show how to prepare for a discussion group.

5. To present some methods of presentation of materials.

6. To present some methods of discussing materials designated for

discussion.

7. To present methods of tailoring the mode of presentation to the

subject matter:

8. To present methods of stimulating and initiating discussion.

9. To present possi.ble problems and ways to solve or cope with them.

B. Description: Discussion of what objectives can be furthered by

discussion groups, inormal presentation and further discussion,

A I
k
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assignment of discussion group planning exercise.

Friday

I. Continuation of discussion group module: (1:00 - 11:00) analysis in

small groups of discussion group exercise assignment.

The teaching assistant'S relationship with the Sociology Department.

(11:00 - 11:30)

A. Objectives:

1. To inform teaching assistants about how they will be evaluated.

2. To acquaint teaching assistants with some of the political pro-

blems of being a teaching assistant.

B. Description: Presentation and informal discussion.

II/ Evaluation of the workshop by participants.

Evaluation of the Workshop by Participants,

Participants were asked to evaluate the workshop in two different ways..

At any time during the workshop a participant could fill out a small slip of

paper and drop it into a box which was provided for that purpose. A :7ormal

questionnaire was administered to all participants during the last session of

the workshop on Friday. An'analysis of the responses to these questions fol-

lows below.

The first two questions on the questionnaire ask the participant to list

the two events in the workshop that were the most valuable to him or her and

of least value to him or her. Nine people completed the evaluation form, hence

an event could potentially be mentioned a maximum of nine times as most or as

least valuable. Tables 1 and 2 below contain the number of times each event

.4
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was mentioned, given that it was mentioned at all.

Table 1
Number of times an event was
mentioned as most valuable

event number of mentions

Discussion group exercise and/or presentation 6
Instructional Objectives
Constructing exam questions 3

First class 2

Relations of T.A. to the department 1

TE1 1

Table 2
Number of times an event was
mentioned.as least valuable

event number of mentions

TET 6

Resources 2

Discussion group exercise and/or presentation 1

Constructing exam questions 1

Relations of T.A. to the department 1

It is clear from Table 2 that TET module was the least successful of all the modules.

Comments included:

"I felt playing the role of administrator had little value for me"
(referring to the pr6blem solving exercise).

tA

"TET - don't remeber a damn thing."
ft

"Didn't like the philosophy much. Seemed to be rather artificial."

"TET role playing [was least valuable]."

These comments highlight what I believe were the most prominent complaints - that

the "Philosophy" (i.e. don't take on problems you don't own) was unpalatable to

some, and new to others, that the teacher-student-administrator exercise was

4 '1
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insufficiently introduced, hence chaotic. I, however,' believe (but have no

evidence) that the real problem was a lack of time in which to present the ideas

in a mote measured way so that they could be better understood and digested.

The questionnaire contained 18 close ended-items. The content of these

items and their form can be seen on the attached copy of the evaluation form.

Table 3 below has the first 15 items ranked by mean score on the "actual".dimen-

sion. It also shows the corresponding mean score on the "preferable" dimension.

Table 3

Question no. actual preferable

1,

2

4

10

6, 11,
3

15

9, 13
32

5, 8
7

14

4.11
4.00
3.78
3.56
3.33
3.22
3.00
2.78

. 2.33
2.11

4.00,

4.75
4.50
3.33

3.63, 4.38,
4.88
3.11

3.44, 3.00
3.67

3.25, 3.89
3.33

4.25

Apparently we were least successful in helping participants feel competent in

presenting lectures (Thursday 10:45, Pat), improve their ability to grade exams

(Thursday, 10:00, Laura), and identify personal qualities and abilities useful in

teaching (only an indirect goal of the workshop). We were most successful in

helping them feel more competent at planning a discussion group (Thursday and

Friday, all), know how to construct exam questions (Thursday, 9:00, Pat), and

identify teaching areas they need to work on (indirect goal).

I made an attempt to assess where acLuality fell short of preference. A

scatter gram was contructed of the two groups of means, which is attached. It is

ck
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Directions: In recallingand evaluating your experiences in this

Workshop, plme indicate, by circling aiumber, the extent to which

you feel'each of the following situations (a) actually occurred and

(b) you would have prsferred it to have occuriR:

TO hEAT EXTEW DID TIM WORKSHOP:

1. make clear faculty & departmental expectations?

2., help you feel more competent at planning a discussion group?

3, help you feel more competent at conducting a discussion group?

4. help you know how to construct exit questions?

5. improve your ability to grade exams?

6. familiarize you with univ. & community resources?

7. help you feel more competent at presenting lectures?

8. help you identify your own personal qualities and abilities

that might be useful in teaching?

9. help you identify any personal problems or fears you have that

might interfere'Lith teaching?

10. help you identify teaching areas which you need to work on?

11. make you feel more comfortable with your LA. job?

12. reduce your anxiety about your job?

KEY: .5'-very much

4-quite a bit

3-a moderate amount'

2-somc

1-little or none

ACTUAL PREFERABLE

1. S 4 3 2 1 5 4 3 2 1

2. 5 4 3 2 1 5 4 3 2 1

3. 5 4 3 2 1 5 4 3 2 1

4. 5 4 3 2 1 5 4 3 2 :

5. 5 4 3 2 1 5 4 3 2 1.

6. S 4 3 2 1 5 4 3 2 1

7. 5 4 3 2 1 5 4 3 2 1

8. 5 4 3 2 1 5 4 3 2 1

9 . 5 4 3 '2 1 5 4 3 2 1

10. 5 4 3 2. 1 5 4 3 2 1

11. 5 4 3 2 1 5 4 3 2 1

12. S 4 3 2 1 5 4 3 2 1

13. increase your interest in teaching? 13. 5 4 3 2 1 5 4 3 2 1

14. stimulate your imagination? 14. 5 4 3 2 1 5 4 3 2 1

15. stimulate you to do outside reading in the future on educ.? 15, 5 4 3 2 1 5 4 3 2 1

TO l'IHAT EOM:

16.. did you feel uncomfortable in the WOrkshop?

.did you resent some parts of the Workshop?

18. was being with other ncw T.A.s valuable toyou?

16. 5 4 3 2 1

.17. 5 4 3 2 1

18. 5 4 3 2 1

5 4 3 2 1

5 '4 3 2 1

5 4 3- 2 1
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clear from the scatter gram that there is a positive correlation between actuality

and preference (we did best on those things most desired). Three items stand out,

however, as possibly less successful 0-4an desired. Item 7, helping to feel more

competent at presenting lectures; Item 3, helping to feel more competent at con-

ducting a discussion group; and Item 8, helping to identify personal qualities

and abilities that'might be useful in teaching were.those three..

Finally, particpants were asked to make open ended comments about the co-

ordinators. The comments were uniformly positive about all of the coordinators.

41
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These two pp provide background on the
origins of the TA Workshop at MSU.

Workshop for beginning Teaching Assistants in Sociology

September 18-21, 1975

Beverly Purrington
Bill Ewens

Michigan State University

Few sociology departments have on-going programs for facilitating the development of teaching competence

among graduate students. This is surprising, given the fact that the majority of sociology Ph.D.'s are

employed as college or university teachers, and, while still in graduate school,.many play a vital part

in undergraduate programs as teaching assistants. Recently, however, several departments have made efforts

-to develop systematic sets of procedures for assisting graduate students iu developing basic skills in

college' teaching, and a description and evaluation of one such program is reported in this paper.

History of the Workshop

During the 1971-72 academic year, the department's quality of Instruction Committee met to discuss

the feasibility of a program designed to assist beginning TA's in developing basic teaching skills related

to their teaching assignments in the department. It was decided that an intensive workshop program prior

.to the start of each 'academic year was one way to accomplish this goal, and initial workshops of this type

were conducted both in Fall 1972 and Fall 1973.

The Committee assigned the responsibility for conductihg these workshops to a graduate Coordinator and

three assistants, two of whom were graduate students and the third a faculty member in the department. The

graduate students selected for these positions were all teaching assistants who had demonstrated competence

in the classroom and were interested in teaching. Similarly, the faculty member was chosen to assist this

program on the basis of interest in teaching methods and prior involvement in the undergraduate program. ,

The workshop was conceived as a joint graduate student-faculty effort reflecting the common responsibility

of these two groups for instruction in the undergraduate program. The staff fy: the Workshop was predominately

graduate students since it was felt that they would be less intimidating to new students than faculty members

and less' far removed from the situation in which beginning students find themselves. It was also hoped

that having capable senior-level graduate students involved in the design end execution of the program would

facilitate the nt.0 TA's forming interpersonal ties with those advanced students in the department who were

the most committed to college teaching.

The Fall, 174 Workshop spanned a fonr day period, beginning with a Wednesday night session at a faculty

member's home ard concluding on Saturlay :ro:ning with a Faculty Erunch whtre tbe beginning TA's and other

faculty members in the department were given the opportunity to get acquainted with one another. Twelve

beginning teaching assistants participated in the workshop program.*

*The Graduate students conducting the Fall, 1974 Workshop were Beverly Purrington (Coordinator), Pat
Ashton, and Mark Sandler. The faculty participant was Bill Ewens.
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Faculty Expectations

Rather than emphasizing the preparation of future college teachers, this workshop focused primarily

upon the immediate teaching tasks that these begihning graduate assistants will be asked to perform. Al-

though these.goals are complementary in many instances, it was nevertheless felt to be imperative for the

quality of the undergraduate instructional program that TA's be competent in the types of teaching practice

in which they would most likely be engaged during their first few terms of teaching. Thus, in order to

determine the departmental expectations regarding the duties of TA's, questionnaires were sent to faculty

members during the Spring Term before each of the workshops to determine what faculty "expect a teaching

assistant to be able to do."

In Spring Term, 1974, seventeen faculty members listed the types col duties and obligations that they

usually require of teaching assistants assigned to their courses. Below are listed these duties and the

frequency with which faculty members mentioned each of them.

Duties Performed by Number of Faculty

Teaching Assistants Listing Each Duty

prepare exam questions 15

grade papers and exams 15

lead discussion groups 14

serve as informal consultant to 11

students--hold office hours
present occasional lectures 10

give feelback to instructor as to progress 3

and adequacy of course
prepare grade distribution
teach some research methods 1

hand out materials
1

The descriptions by faculty members of their expectations regarding TA performance were also.instruc-

tive in designing the Fall, 1974 Workshop. Listed below are a few of these comments.

"Read and be able to evaluate and intelligently comment upon essay papers and essay exams. This

means more than 'good job' or 'I disagree', by way of comments; I think it is important for students .

to get sub7tantive feedback; a responso to argument; a raising of questions; a sense of dialogue-- -

in addition to an equitable grade. There is definitely a learned art to making good written responses."

"Organize and lead discussion section5 covering readings, lectures and the general content of

sociology." "Know how to stimulate discussion." "Create a good discussion environment; drum up

enthusiasm and knowledge necessary for catalyzing discussion."

"Maintain office hours; consult with students." "Advise students and relate to their interests

and needs with regard to the course material." "She/he should be able to interact meaningfully with

students in order to master the subject matter of the course; she/he should be able to listen

patiently and recognize what students are.trying to say, when sometimes even they don't know. Thus,

she/he should be intelligent, compas%ionate, sensitive to nonverbal communication; ani Aouid ''Hce

end be interested in people." "A t.nchi,ig assistant ideally El-mad he able to work v.ith e. heterogeneous

set of students. This r.eans aiaonp a-cher things the teaching assistant should try to concern him or

herself with the learning exreriences of individual students."

Goals and Objectives

Having assessed faculty expectations regarding the duties of TA's, one primary goal of the workshop

was thus to assist these graduate assistants in obtaining the knowledge and skills needed to perform these

duties. Also, looking at the situation from the point of view of the assistants themselves, further goals
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for the workshop were that'they be able to assess their own strengths and weaknesses with regard to teaching,

experience reduced anxiety as they enter this new role, and begin to consider issues related to theories

of teaching/learning as these relate to sociology.

A more formal statement of these general goals for the workshop, along with some of the more specific

objectives related to these goals, are listed below. These goals and objectives, in turn, lay a basis

for the workshop events and evaluation procedures to be described in the following sections.

GOAL I. BEGINNING TEACHING ASSISTANTS WILL HAVE IHE KNOWLEDGE AND SKILLS NEEDED TO PERFORM THOSE FUNCTIONS
REQUIRED OF THEM BY THE FACULTY AND THE DEPARTMENT.

Objective 1.1. Beginning teaching assistants will know the expectations attached to their
position: they will become familiar with its formal and informal requirements, range of functions,
and relation to faculty members.

Objective 1.2. Beginning teaching assistants will know how to prepare for and conduct discussion
sections: they will become familiar with the range of purposes of discussion sections in this
department, teachidg techniques applicable to the classroom, and the importance of interpersonal
skills in handling the dynamics of the classroom situation.

Objective 1.3. eginning teaching assistants will know how to aid faculty members ia the evaluation
of student per /u ormance: they will become familiar with the construction and grading of both
structured andt nstructured examination questions.

Objective 1.4. Beginning teaching assistants will know what teaching resources are available
to them in both the university and the community.

GOAL II. BEGINNING TEACHING ASSISTANTS WILL ASSESS THEIR OWN STRENGTHS AND WEAKNESSES WITH REGARD TO TEACHING.

Objective 11.1. Beginning teaching assistants
may be useful in teaching.

ajective 11.2. Beginning teaching assistants
may interfere with effective teaching.

Objective 11.3. Beginning teaching assistants
work and/or departmental assistance.

will identify personal qualities and abilities which

will identify personal fears and problems which

will identify teaching areas which need personal

GOAL III. NEW TEACHING ASSISTANTS WILL EXPERIENCE REDUCED ANXIETY AS THEY ENTER THEIR ROLE.

Objective 111.1. Beginning teaching assistants will become more comfortable with their role
as they familiarize themselves with its requirements and how to fulfill them.

Objective 111.2. Beginning teaching assistants will become more comfortable with their role
as they get to know new and old teaching assistants and faculty members who can provide cognitive
and emotional support.

GOAL IV. BEGINNING TEACHING ASSISTANTS WILL BEGIN TO CONSIDER ISSUES RELATED TO THEORIES OF TEACHING/LEARNING,
WITH SPECIAL REFERENCE TO SOCiOLOGY.

fv.I. Begihcing ..eac..h37; assistants will become familiar with a variety of theories
of tcachimg/le:,m1r.g.

Objective IV.2. Beginning teaching assistants will begin to work on identifying their own
philosophies of teaching/lear. .Ig.

Objective IV.3. Beginning 4:.!aching assistants will cOnsider the question, "Why Teach Sociology"?
They will become familiar with varying approaches and begin to identify their own goals in teaching
soziology.

Workshop Events

Workshop events were planned with the preceeding goals and objectives in mind. At least one activity

was schedulded to achieve each of the twelve objectives.
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PURPOSE

To assist sociology graduate

students to ,

(1) develop knowledge and

skills related to college teach-

ing

_(2) obtain additional cre-___.
dentials for convincing potential

employers of their dedication

and competence as college teachers

REQUIREMENTS

To achieve this Certification

in Teaching Sociology, a student

must successfully complete the

following requirements:

1. Workshops for Beginning.

Teaching Assistants. These con-

sist of a three-day workshop prior

to Fail Term and one-day follow-

up workshop sessions at the be-

ginning of the Winter and Spring

Terms of that same academic year.

Issues and problems dealt with in

these workshops include how to

prepare and conduct group dis-

. cussions, constructing and grad-

ing examination questions, know-

ledge of university and community

resources, and eviluation of per-

sonal strengths and weaknesses

related to teachinL__

2. Seminar iii_Teacjling_Socialigi.

(SOC 870). This seminar is concerned

with the theory and practice of

teaching sociology. General theo

retical issues relate to understand-

ieg the nature and development of

the college teaching role in the

United States and to understanding

the Hstory of educational criti-

cism and proposed school reforms

in this country. On the basis of

visting theory and empirical re-

search, it is also important to

develop a general conception of

the types of activities and social

relationships that facilitate

significant student learning in

college and university settings.

With regard to practice, the

seminar is concerned with the gen-

eral problem of how to organize a

course. The seminar will deal with

topics such as the following:

deriving and writing instruction-

al objectives, organizing a syl-

labus, lecture organization, ques-

tioning and dialogue skills, exam-

inations and grading, and evaluat-

ing instruction.

3. Sociology Teaching Practicum.

To fulfill- ihe requirements of the

Practicum, you will teach a soci-

ology course under the supervision

of a Faculty Guidance Committee.

You will select this three-person

committee from faculty members

who have volunteered to participate

,as Practicum supervisors. The

functions of this Committee include
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PROGRAM FOR CERTIFICATION IN TEACHING SOCIOLOGY

51 department )1 SOCIClogy/ michigan state university,/ east lansing, Mich, 48824

prof. bill elvens

working with you as you plan the

course, develop a syllabus and

course procedures, and deal with

classroom prOlems. The Committee

will talk with you from time-to-

time about how the course is pro-

gressing, assist in evaluating the

course, and read and make evalua-

tive comments on a report that you

are required to write analyzing

your experience teaching this course

4. Oral Examination. After you

have coMPeted all of the above

requirements, the final part of

the Certification Program is an

oral examination conducted by the

faculty members who have been in-

volved in the various phases of

your teacher development program

(Faculty Workshop Coordinator,

Seminar Teacher, Practicum Super-

visors, and the Coordinator of

Undergraduate Studies). The pur-
,

pose of this meeting will be to

review with you the report you

wrote for the Practicum and to dis-

cuss with you more general issues

related both to your teacher pre-

paration in the department and

to your fu4,ere plans as a college

teacher.

FURT.4ER INFORMATION

A description of this Certi-

fication program is included in

the new 1976-77 Graduate Hindbook.

fo find out more about the program

you are invited to talk to the

Coordinator of Undergraduate

Studies or to mmbas of the
Quality of Instruction

C9mmitteel 52
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Sociology 872, Section 3
Seminar In Teaching Sociology
Spring term, 1977

Time/Place: 7PM - 9:5u
112 Berkey HIll

Bill Ewens
5-6639 or 351-8673
Office Hours: 1:30-48001
Fridays

Department of Sociology
Michigan State Vniversit)
East Lansing, MI 48824

REVISED SYLLABUS

This seminar is concerned with the theory and practice of teaching sociology. The
focus thus will be both upon general theoretical issues.related to the nature
and purpose of.sociology instruction and upon practical issues related to course
organilation, alternative instructional techniques, achievement testing, and the
eva1us4on of teaching.

Readings

BAKER, PAUL. "Mass instruction in sociology: on the domestication of a
pedagogical monster,"Teaching Sociology 4 (October 1976): 5-28..

BOWLES, SAMUEL and HERBERT GINTIS. Sch2oling in Qapitalist America. Basic
Books, 1976.

GAMPBEIL, DAVID. "Behavioral objectives--the grande charade, "Today's Education.
Maroh-April, 1976, 43ff.

=TER FOR RESEARCH ON LEARNING AND TEACHIN3. "Grading by contract," Memo to
the Faculty. University of Michigan, No. 57, April, 1976.

CONOVER, PATRICK. "The experimental teaching of basic social concepts: an
improvisional approach, "Teaching Sociology 2 (October 1974): 27-42.

CROSSLAND, FRED. "Will the academy survive unionization?" Change Magazine,
February, 1976, 38-42.

DAVIS, ETHELYN, Teaching Sociology: A Bibliography. American Sociological
Association: Project on Teaching Undergraduate Sociology.

EBLE, KENNETH. The Recognition and Evaluation of Teaching, Washington, D.C.:
Americ.an Association of University Professors.

EWENS, BILL. "Developing programs for preparing sociology graduate students
to teach, "Teaching Sbciology'3 (April 1976): 305-326.

. "Tension points in the classroom: teacher-student communication
problems," mimeo.

FRANCIS, ROY. "The 8 mm 'term paper': on .helping sociology undergraduates to
make films, "Teaching Sociology 2 (October 1974): 57-70.



FREIRE, PAULO. Pedagogy of the Oppressed. Seabury Press, 1970.

FRANSECKY, ROGER and UOHN TROJANSKI. "Academic gaming, "Teaching-Learning
Monograph Series. University of Cincinnati, Cincinnati, Ohio.

GRONLUND,'NORMAL. Constructing Achievement Tests. Prentice Hall, 1968.

HARACZ, KATE., "The education of Kate Haracz, "Change Magazine, June, 1970, 12-26.

HILL, RICHARD. "Reflections on the practice of Marxist social science," mimeo.

KELLER, FRED. "Good-bye, teacher . .," Journal of Applied Behalrioral Analysis
1, 1968: 79-89.

MAGER, ROBERT. Preparing Instructional Objectives. Fearon Publishers, 1967.

McKEACHIE, WILBERT. Teaching Tips: A Guidebook flor the Beginning College
Teacher. D.C. Heath, 6th ed., 1969.

MEANS, HOWARD and PHILLIP SEMAS, .ed.s, Faculty Collective bargaining. Wash-
ington, D.C.: Chronicle of Higher Education, 2nd ed., 1976.

NEWT DAVIDSON COLLECTIVE. "What next?," Crisis at CUNY. 1974.

POSNER, GEORGE and KENNETH STRIKE. "Ideology verSus technology: the bias of
behavioral objectives, "Educational Technology 15 (May 1975): 28-34.

ROGERS, CARL. "Regarding learning and its facilitation," Freedom to Learn
Charles E. Merrill, 1969, 157-166.

SAWYER, JACK. "The case against grades," Daily Northwestern Magazine. No. 44,

February 25, 1970.

TRENT, JAMES and ARTHUR COHEN. "Research on teaching in higher education," in
Robert Travers, ed., Second Handbook of Research on Teaching. Chicago: Rand
McNally, 1973, 997-1071.

Topic Outline

WEEK DATE TOPICS
1. March 31 Getting Acquainted

Negotiating Course Structure
Organizing a Syllabus
The ABC's of Course Organization

2. April 7 Course Organization
Research on Teaching in Higher

Education
Deriving and Writing Course

Objectives
Critiques of the Behavioral

Objectives MOvement

READINGS

Trent and Cohen
McKeachie, Chapt. 2
Mager
Posner and Strike
Campbell



MEEK , DATE

3. April 14

4. April 21.

April 28

6. May 5

7 May 12

TOPICS

Instrur;tional Techniques, I

Lecturing
Personalized Instruction
Alternative Mass Instructional

Techniques
(PRACTACE LECTURING EXERCISE)

Instructional Techniques, II
Discussion Techniques
Communicating with Stuients
(VIDEO FEEDBACK EXERCISE)

Instructional Techniques III

Experiential Techniveg
SimulationS and Games
Role-Playing
Audio-visual Technlques
(EXPERIENTIAL LEARNING EXERCISE)

Evaluation
Achievement Testing
Techniques for Assigning Grades
The Pros and Cons of Grading
Evaluation of Teaching
Evaluation as a Management

Technique

Facilitating Significant Learning
The Social Relations of the

Classroom
,lo-mutual Instructional Techniques

8. May 19 The Contradictions in College
Teaching

(Why humanigtically oriented
teachers often get ulcers.)

Education and the Structure of
American Society

10.

May 26

June 2

History of American Education
The Dynamics of Educational

Change

Future Trends in Higher Education
Education and Progressive 3ocial

Change
Faculty Unionization and

Non-reformist Reforms

53

READINGS

McKeachie, Chapts. 5, 9, 16

!3aker

McKeachie, Chapts, 6-8, 12, 17
Evens, "Tension Points. ."

Kagen (Mel)

McKeachie, Chapts. 10-11
Fransecky and Trojangki
Francis
Conover

McKeachie, 1:3-15, 22-2

Gronlund
Cntr for Research on L&T
Sawyer
Haracz
Eble

Friere
Rogers
Ewens, "feveloping .

Bowles and Gintis
Parts I & II
Critiques of Bowles
and Gintis

Bowles and Gintis
Part III

"

Newt Davidson Collective
Bowles and Gintis
Part IV
Hill

Crossland
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EVALUATION

Your grade in the seminar will be based upon the evaluation of two written
papers, both of which will be due on Wednesday, June 8, of final exam week.
There papers are:

1. A statement of your pnilosophy of teaching sociology. In this paper you
should consider questions such as the followtng: What is the nature of
significant learning related to sociology? How can this significant learn-
ing be facilitated? What contradictions and pressures are piJsent in
colleges and universities tha:t might hinder your teaching? What types of
coping techniques and social change strategies would be most effective in
dealing with these contradictions and pressures? Etc.

2, A complete organizational outline for a sociokogy course which you plan to
teach. This will include a complete syllabue, instructional objectives,
class plans, exams, and course evaluation techniques. In addition, you
should write a summary describing this course, showing how your instruc7
tional objectives, techniques, and evaluation, instruments related to one
another and to your overall philosophy of teaching sociology.



DEPARTNENT OF SOCIOLCGY.
THE UNIVLA3ITY OF AKRON

iiiar outline

033:696-001 i G.Iloge Teaching of :kciology

Fall, 1976 - 2 credits

This seminar is required uf all graduate teaching assistants in the Tiepart-
ment cf Sociology Auring the first quarter of their teacUng assistantship.
(Students beginning their assistantships in the winter or spv.ing quarters should
enroll in the seminar for the following fall.)

Gool of the
The purpose of this seminar is to provide-a forum for the examination and

discussion of varicus aspects of the college teaching profession, particularly
as these aspects relate to the college teaching of sociology. By the end of
the quarter the student should have begun to develop a basic philosophy of
education and an approach to teaching Which will guide the future development
of his or her teaching career.

Basis for grading of.seminar participants:
Your grade in the scmilior will be based upon the evaluation of two written

documents, both of which %ill be due on the last meeting of the quarter. These

documents will be:
1. A statement cf your philosophy of cdticetion. This statement

muot demonstrate an understanding 0.e various philosophies`
of education prevalent among colle,..e-level educators and a
rationale defending the philosophy or philosophies to which
you personally subscribe. References to empirical research
supporting your position should be included.
A complete set ef lecture notes illustrating how you present
a selected sociological concept to your class and an expla-
nation showing ho the development of this lecture was guided
by your personal philosophy of edAcetiun.

acquired texts:
'I.:inert J. EcKcachie, Teachin,; Tips: A Guidebeok 'for the Be4inning

College Teacher (Lexington, Hass.: D..C. Heath & Co., 1969). $3.95

Hilton Hildebrand, Robert C. oilson, and Evelyn R. Dienst, Evaluatin,.;
University Teaehing%(Berkany,'Calif.: Center for Research and Develop-
ment in higher Education, 1971). 50C

Kenneth E. ELlc and the Conference on Career oevelopment, Career Develop-
ment of the Effective College Teacher Ovashington, D.C.: Association of
American Colleges and the American AssOciation of University Professors,
1971). $1.00

Kenneth E. Eble, The Recognition and Evaluation of Teaching Ovashington,
D.C.: American Association of University Professors, 1974). $1.00
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C. claston Acthwell, The :iy,o:rtance ef Toachini,; A Memorandum to the New
Collek:e Teacher (New uonn.: The Hazen Foundation, n.d.-). no

charge.

Recommended optional
;d11iam H. Berquit ond Stevon R. Phillipa, n Handbook for Faculty Develop-
ment (,:ashihgton) ü. C. T Council for the Advancement of Small Colleges,
1975). '49.95

Topics and nssignments

Ispic Assignment
No.

1 The Mechanics of McKeochie, ch. 1-4, 13-.5
Teaching Rothwell, ch. 1, 2

AU Chronicle, "Statement on Pro-
fessional Aesponsibilities."

9 Report cn the xASn
prkshop in the Troining of Gra-

duate Teaching Assistants. Pre-
sentation by Or. Chorles Goldsmid, Oberlin College.

3 Philosophies of Education. Rothell, ch. 3, 6
Presentation by Allan :.olf

4 Techniques of Teoching. McKeochie, ch. 5-12
Presentation by Dr. Richard Gigliotti. Aothwe11, ch. 3

5 Panel Discussion:: npproaclies to Teaching
Dr. P.ul 6iLes, Dept. of Sociology, KSU
Dr. Jerry Lewis, beFt. of Sociology, KSU
Dr. David Acide, Dcr,t.. of History, Univ. of Akron

Counselling EcKeachie, ch. 17.

7. Techniques of Career

8

9

Erble, entire book on career
Development development.

Teocher Evaluations; McKeachie, ch. 29, 23 .

Uses and Misuses. aothwell, ch. 4
Presentation by Dr. Jjfilel; Gillham Hildebrand, idlson, & Dienst, en-

tire Look.

Getting Ready McKeachie, ch. 19, 21-, 94, 9

Rothwell, ch. 5-7.

10 Evaluation of the Seminor.
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TO; Graduate Teaching Assistants 9/15/76

FROM: S.upervisory Committee for Graduate Teaching Assistants

RE: Teaching Assistant Tr;:ining Prol.,ram

In the handout which yeu received earlier this year (dated 6/3/76) it was
stated that a Supervisory Cemmittue for Graduate Teaching Assistants had been
formed. This committee will continue throughout the coming academic year.
Members arc Neal Garland (chair), Richard Gigliotti, David O'Brien, Kinc.aid
Early, and Allan ;:olf. The duties of the committee will be to develop and ad-
minister a training program for :7,raduate teaching assistants which will attempt
to aid teaching assistants in the ccquiring and developing of teaching skills.
The initiation of this program represents an increased awareness on the part
of the department regarding the importance of teaching skills in the career
development cf the professional sociologist. This awareness reflec::.s a similar
awareness on the part of the American Sociology Association and grows in part
out of the attendan.:_, of some members ef the department (Neal Garland, Kincaid
Early, and Allan ;:o1i) at a workshop on graduate teaching assistant programs.
sponsored by the ASA in Boston this summer.

This department's teaching nssistantship program has been relatively un-
structured in the past, with assistants being left to develop teaching skills
largely on their own. In order to make your assistantship a true apprenticeship
experience, it is desirable to create greater opportunities for feedback between
assistants and Supervisory Committee members. The following structures are
therefore being established:

As noted in the 6/3/76 handout,

1. Each assistant will prepare his or her own syllabus for distribution to his
or her own section. This syllabus must include a statement regarding the
assistant's goals for the course, reading assignments, topics covered,
dates of exams, an explanation of any outside assignments, grading scale,
office, hours, and late of the final exam. Copies of this syll4lbes must be
placed on file each quarter with the director of graduate teachin assis-
tants and with the huad cf the department.

2. Each assistant will be responsible fur the composition, typing, reproducing,
,assembling, administration, and grading of his or her own exams. Copies of
examinations must be placed on file each quarter with the diructor of grad-
uate teaching assistants and with the head of the department before they
are given to the class.

3. Each teaching assistant will be required to administer a course evaluation
to his or her class at the end ,of each quarter. The evaluation form may
be either a standardized form chosen from. amorG the many availaLle, or it
may be one of the assistant's cwn composition. ,:dter the assistant has ana-
lyzed the results of this evaluation, he or she will review those results
with the Supervisory Committee for GraduaLe Teaching ilssistants.

4. During the first quarter of the individual's assistantship, ne or she will
be required to enroll in 333:6()O, The College Teaching of Sociology. The
purpose of this course will be to review various aspects of the teaching
profession, particularly as they aPply to the teaching of.sociology at the
college level.
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In addition, theSupervisory Ccmmittee is making available several ether oppor-
tunities for feedback between aaaisLailts :lad faculty. These Options have been
borrowed'from teacher training pru6rmr, utilized 'by other sociology departments,
including.the University of North Carolina, iqichigian 6tate University, and the

UniversitY of Connecticut. Participation in these activities will be on a vol-

untary basis. The Supervisory CLAmAiLLee wishes you to know that these oppor-

tunities are available t3 you if you desire them.

5. Each assistant is encouraged t invite a member of the Supervisory Committee
to attend and observe one or mere of his or her class sessions. Following

this.observation, the observer will prepare a written evaluation of the as-
sistant's perfermance and will indicate both strengths and weaknesses of the
assistant's teaching skills. Several guidelines will apply to this obser-

vation activity:

A. The teaching assistant will cheose the class period Le' be ob3crv2d.

B. The observer must prepare a written evaluation together.
C. The observer and the assistaPt must review this evaluation together.

D. The assistant: will determine what will be done with the written evalua-

tion. Alternatives include:
1. The written evaluation may be discarded.

2. The assistant may retain the sole cepy.
3. The evaluation may be placed in the assistant's file fur use as sup-

porting material when applying fora jet).
The observer may not rerein ccpy of the written evaluation without
the assistant's permission to do so.

F If the assistant feels that the observed class period did not go well,
he or she may direct that particular observation be deleted and anuther
observation scheduled fur a different date.

6 Arrangements have been made with the University of Akron's Center for Ed-
ucational Research and Development to have class sessions recorded on Vid-
eotape if any assistant so desires. Taping and reviewing of tapes will be

cenducted..b:.. Dr. Isobel Pfeiffer and her staff in the Department cla Education.
Dr. Pfeiffer :.nd her colleagues will review your performance with you and
will counsel you regarding your teaching skills. No member of the Sociology

Department will see these tapes unless you request them to do so.

7 The Center for Educational Research and Develepment, under the direction.of
Dr. Elizabeth Hittle, will conduct a series of ene-day workshops en speci-
fic teaching skills during the year. Teachin, assistants will receive noti-
fication of these workshops as they become available and are invited to en-
roll in any which are cf special interest to them.

.,
0
v. i,sc,istantz age invited zo use the department's tape recordin8 equipment

to make an audio tape cf a class session. iqembers cf the Supervisory Com-
mittee will review the tape with assistant if invited to do so.

6 0
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9. Teaching aosistants oheuld be awrc of the fact that: the department's well-

equipped amall groups laburatcry ilities ore available to them for use as

a teaching device ond ao a L:c!; r ao---"n3 their own teaching skills.
lab assist:int is available to ,..dc1:::Lc the videotape and audiotape equipment.

:.rran6ementc for use uf the 1aL., can be made thruugh ur. Gigliotti.

10. Teaching essistonto ore encoura,ed to invite -each uther to act as observers

ef their teaching shills. Much can'be gained f.hrough sharing cf ideas,

techniques, .cnd materials. You are encouraged t.;) make such sharing a regu-

lar aspect of. your relationships with fellow teaching assistants.

To facilitate the sharing of information, you will find attached to
this memo an INFORMATION saJacE form for the reporting of jcurnal articles
books, and other sources cf information which you have found particularly
useful in your claco. If you uill provide the information called for on
this form and turn the form in tc.Neal Garland, it will be reproduced and
distributed to all teaching assistants. In this manner, everyone can build

a file of uoeful information from which lectures and class projects can be

constructed. Additional copieo of the form are available frem Neal Garland

if rie.zied. 5uggestions of other ways in which information can be shared

will be welcomed.

The Cup:!rviscry Committee invites suggections of other activities which you
feel would be beneficial to you in developing your teaching oL.11s.

6
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Submitted by:

Source:

Author:

Title:

journal ma6azine other

Source: (Give full journal title, number, date, page numbers, etc.;
if book, 6ive full publication data, etc.)

Concept(s) illustrate..? by tAia source:

Brief Sommary of the article, book, etc.:



Prof. Dean S. Dorn
Dept. of Sociology
California State Univ.
Sacramento, Cm 95819

SUCIOLCGY 295B
Internship iri,Hieher Education: leochine Sociolcei5ts to Teach*

beirpcme: Graduate students are pre?ared te teach introductory sociology in parti-
cular, but other courses, indirectly, in soeicloey as cll. The emphasis of the
course is a discussion of what is to Le taueht as well as pedagogical issues re-
garding how to teach. The seminar is divided into two parts - classroom discussion
and field experience or internship experienee (or, if you prefer, "practice teach-
ing"). It emphasises the need to deal with basic issuesein the discipline, the
use of the Socratic method as one model for instruction, and 5Ate1lectual rigor, It
is graded on a pass/fail basis.

Aequirements: Each student who enrolls is required to bectme an assistant to a
faculty member who is teaching a section of introductory sociology at a two- or
four-year colleee_ The student is expected to lecture, assign reading material,
lead small group diseussion, give examinations, grade, and generally do those tasks
which the faculty member assigns tc the student assistant. In addition, each stu-
dent must attend once per week a seminar session in which the assigned readine will
be discussed. The student must come prepared for discussion. In addition, the
students will be required to discuss a3pects of their field or internship experience
with other members of the seminar. Finally, the student will be required to write
a paper in which he or she designs, in detail, an introductory course in sociology
and justifies it in terms of the issues raised in the seminar.

Aeading mssienments:

m. TheOretical and Substantive Issues - a context for knowing how an intro-
ductory course fits into, it is related to, some of the larger issues and questions
in the discipline of sociology.

1. "The Setting of Socioloey in the 1950's," Upset & Smelser
2. "Scala Problems Confronting Socioloey as a Profession," T. Patsons.
3. "Introduction to the Symposium on the Implic.ations of the

Sibley fieport for Undereraduate Curriculum," ty. Bates.
4. ".iocioloey and Ceneral Education," A. Bierstedt.
5. "iocioloey and Humane Learning.," A. Bierstedt.
6. "The Teaching and Learning of Sociolcey," N. Cantor.
7. "Social i4ethodoloey and the Teaching of SeDcioloey," H. E. Jensen.-
L. lat is Socioloevt (Chapter 1), m. Inkeles.
9. ."Socioloey as an Idea System," A. Nisbet.

IL. "Socioloey as a Teaching Enterprise," C. Page.
11. Medern Social aefurm:i (Chapter 1), Shostak.
12. "c;xploraticns in :Tplied Social Science," m. Gouldner.
13. "Value-free SociolOey," D. Gray.
14. Radical Socioloev (the Introduction), D. Horowitz.

B. Pedaeoeical Techniques - a context for Icnowine how to teach introductory
sociology after considering whz:t should Le taught.

1. "Instructicnal Development: mn Overview,' (Chapter 2 of m Hand-
book for Faculty_Sleyeloment).

2. Teachine, Tips by J. iicKeachie.



3. Solectoi articles frem the biLliograp:ly develGped by
Ltuelyn vovis fer i1t Project on Teaching Undergraduate
Eoeiclogy acid frem 'cue :.(:IsGurces section of Teachin...

Socieloy, VG1. 3, ipril, 1976.
Students will select several articles from these sources
decline; with innevations, ideas, and strategies fer pre-
senting Sociology to under8raducte students. Each seminar
student will present to the seminar his o her analysis
and thoughts regarding the selected articles.

C. Video tapink; - one way to e:ulmine individual styles of teaching.

If the students in the seminar agree, video taping of their
performcpce/lectures in the classroom will occur. Discussions
of the tape will occur in the seminar. This is not a require-
ment of the course. It will occur only if the'student rees

and wishes to have himself or herself taped.

* For further details regarding this ccurse, please see my article "Teaching
Sociologists to Teach:. it Focus en Content," Teachin9. Sociolo.4v, Vol. 3, No. 3,
.April 1976; pp. 2C5-276.



Department cf.Sociology Spring, 1976

Case Ivestern (eserve University

:)cciolc;;,v 510 - Revised Schedule

Instructors: Saul ieldman and j,:tiL: Hsug

Credits: 2 semester hours

Class Times: The class will meet at informal brown-Lag lunches every Monday
from 12:30 to 1:45 in Haydn 103. First session will Le on
February 16.

Requirements for credit: Attendance at all sessions and one 10 page paper.

The suggested tcpic.::is a comparison of twc textbooks in intro-
ductory sociology or in a speciality. Another topic will re-
quire approval of the instructors.

Auditors: Auditors are welcome but attendance at all sessions is required.

Readings:

Date

Feb. 16

Reading:

Journal readings way be found in Freiberger (not on reserve).
Books (Jencks & Rieswan & Trow) arc on reserve at Frieberger.
Unpublished papers will be cn reserve in the departmental library.

CLASS SCHEDULE ANU READINGS

To ic Instructors

Introduction Haug & Feldman
Roland Liebert & Alan E. Bayer, "Goals in Teaching
Undergraduates," American Sociologist, 10:4, (Nov.,

'75), pp. 195-205.

Feb. 23 How College Age Adults Learn Krishna Kumar

Reading: R. C. Atkinson & R. H. Shiffrin, "The Control cf Education Dept.
Short Term Memory," Scientific American, 1971,
Au,;ust, pp. 32-9U. Gordon Bower, "Analysis of
a Mnemonic. Device," American Scientist, 1970;
Sept.-Oct., pp. 496-510. Burton J. Underwood,
"Forgetting," Scientific American, Mar. 1964.

Mar'. 1 T:c. Introductory Sociology Course and Texts

Reading:

Feldman

CLASS BEGINS AT 11:15 in CLARK 209 (SOCIOLOGY 112A)
to hear lecture in intorductcry sociology Ly Feldman
and then will adjourn to Haydn at 12:30 for a discus-
sion.

Reece McGee & Butler Crittenden, Freshman SocioloAy
at Purdue: An Experiment in Noss Education. (unpub-
lished papar) Butler Crittenden, A Lecture-Tutcrial
Approach to Huss Instruction in Sociology: Attitudes
and Perfcrmance. (unpublished paper) Charlene S.
Knuckman with Reece McGee, A Continuing Experiment in
.Hass Education - A Progress Rept:rt. (unpublished)



bate TO:ic

Mar. 3
Reuding:

Mar. 15
Reading:

Har.

Mar. 29

/Apr. 5

Readin3:

Apr. 12

An Introducl_ion to Loarniug Theory

B. F. Skinnor, iar.bno_lc,:r_o.1:.Teaci.ng -

Chapters 1, 2, 3 (This 1,):k is on reserve

for Psychology 431).

Talented Teachers talk about Teaching
Christopher Jencks & David Riesman,
"Reforming the Craduate Schools," pp.
51U-544 in Jencks & Riesman, The
Academic &evolution, (Garden City:
Ocubleday Anchor, 1968).

The Field Enperience
E.:cam Construction

No Reading

VACATION

The Student .1s Tewher
CLASS BEGINS AT 11:15 IN CLARK 209 (SOCIOLCGY
112A) to hear a lecture in introductory soci-
ology on se): roles given by Sandra Christie.
4e will then adjourn to Haydn Hall at'12:30
for a discussion.
Reece McGee & Charlene S. Knuckman, The
Graduate Students'in Large Undergraduate
Courses (unpublished paper).

Our Clients: A Conversation with Under-
raduates in Sociology

Reading: Joseph Zelen, "Undergraduates in Sociology," pp. 133-
198 in Hartir, irow (ed.) Teachers and students
(New York: HcGraw Hill, 1975).
Hcward S, Becker, "4hat Do They Really Learn at
College?" Transaction (Hay/June, 1964), pp. 14-17.

Instructor

Thomas Hyde

Psychology Dept.

Charles Callander
Anthropology Dept.
Georgie Lash-Lurie
Biology Dept.

Haug

Apr. 19

Apr, 26

The Teachin,4 of Sociology Jetse Sprey

:orkin,; Assumptions and Hypotheses about Sharon Guten

Determinants of Effective Teaching

Hay 3 6pen Sessicn - to be arranged by students in
the seminar.

May 10 "Evaluatin Teaching 4illiam Holmes

Reading: Robert R. Hind, Sanford Dornbusch & 4. Richard Scott
'A Theory cf Evaluation Applied to a University
Faculty," ,Socioloy of Educaticn, 47 (inter, 1974),
pp. 114-128.
Robert T. Blackburn and Mary Jo Clark, "An Assessment
of Faculty Performr:nce: Some Correlates Between nd-
ministratcr, Colleague, Student, and Self-Ratings,'
Sociolo4v of Education, 48 (Spring, 1975), pp. 242-256.

Uo



Soc. 8-955
Seminar: Teaching Sociology
Winter Quarter, 1977

Prof. Robert Kennedy

Department of Sociology
1181 Social Science Bldg:
University of Minnesota
Minneapolis, Minn. 55455

References: W.J. McReachie, Teaching Tips, Heath, 6th ed., 1969, paper.
D.:aching Sociology, Vol. 3:3 (April 1976) and other issues in Wilson library.
C. Wright Mills, The Sociological LmaginstLon, Oxford, '59, paper.

Requirements:
1) Written preparation for a sociology course of your own choosing at either the

freshman/soph. level, or the upper division level.
a. The course syllabus, a maximum of 5 pages due FEB, 2nd.
b. Justification for the content and organization of the course syllabus based

on specified criteria, a maximum of 5 pages and due FEB, 2nd.
c. Lesson plans for 6 lectures, maximum of 3 pages each, due Mazgh_it.
d. A 50 point mid-quarter,exam which includes a mix of essay, short answer,

and multiple choice questions and the key for grading the exam, due March 9th.

2) Participation in seminar sessions is expected and necessary for the success of
tht teaching practicum especially.
a. Give a 30 minute lecture based on one of your 6 lesson plans.
b. Act as a critic of the presentations of the other seminar participants by

giving them both verbal feedback and written notes.
c. (Given time) observe at least two lectures of one of the University's

"distinguished teachers" with their permission, and prepare a 1 page sum-
mary of what you think "distinguishes" them from other teachers. Present

your findings to the seminar on March 9th.

glass Schedule: 2124/11MA:

Jan. 5 Teaching sociology: professional and ethical issues. Mills: 3-194; McK: 179-
181; TSoc: 229-288.

12 Course Preparation (bring to class your criteria for McK: 1-17, 91-114;

what should be included in a syllabus--content & or- TSoc: 339-378.
ganization--and why. What should be in a lesson plan
and why).

19 Exams, grading, & evaluation (bring to class your cri- McK: 120-150, 206-239.
teria for what makes a good exam, your policy for
grading, your use of course evaluations).

26 Face-to-face. (Bring to class your criteria for what McK: 22-90, 115-118,

makes a "good' lecturer, discussion leader, tutor, 151-178, 182-205.
and advisor.)

Feb. 2 Presentation:

9 Presentat,ion:

16 Presentation:

23 Presentation:

Mar. 2 Presentation:

9 Discussion of "Distinguished Teachers."
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Sociology 651
College Teaching
Winter, 1977

Dr. Wagenaar
Miami University
Oxford, Ohio

Texts: Eble, The Craft of Teaching

Licerc, "Coals in Teaching Undergraduates"
(American Sociologist, 'Nov. 75) (handout)

Preoaria- Instructional Objectives

,!arshall and Haius, Essentials of Testing.

cKear:hie, rhin c::: Tips

0,Ac.,cted Memos to the Faculty (Univ. of Michigan) (handouts)

Dvis, Teaching Strategies in the College Classroom (reserve)

Eble, Professbrs aS Tb-achers, Chaps. 3 and 4 (reserve)

Skinner, Technol6v of Teaching, Chaps. 1-3 (reserve)

Selected art,Lcles from Journal of Higher Education (reserve)'

2ility to write good behavioral objectives and anspss their attainment
It %:ith .taouomy of educational objectives
o use audio-visual aids and recognize their utility
of various tf;ahing techniques and strategies and ability to recog-.Le vhen each is moat appropriate--e.g.,lecture, small groups, role playing,

etc.

to identify key components of the effective teacher
Ability to identify key components of effective teaching

7
Finailiaricywith a limited amount of research on teaching

Liafity with a limited amount of literature on student evaluation of instructior). with audio-tutorial methods
1r) C?!t.nizance of role of professor in university organization

Ab_iiiL:y to constro: ?nd evaluate test items c.E citffer.,nt types
i'!.i:trity with !,;(.. o: the nitty-gritty elements of college teaching (e.g.,

:,.cuses, amount of work, amount of authority)
iLity and practice iu planning a -_omplete course

1. with esF,utialE of educational psychology as applied to college studenti. Practice in teachi'n; and teachtng as!;essments via microteaching and
ap7.renticeship.

OVER 68



Major Activities;

1. read all assigned materials.
2. complete all 12 units on teaching at AV Center (Purdue-Exxon modules)
3. write behavior objectives for intro course
4. plan complete course, including plans for at least

3 different modes of instruction and selection
of appropriate AV materials.

5. participation of 3 microteaching sessions, the last of which will be
"graded"

6. observe classes of 3 .professors and complete short report
7. 3 short exams, mostly essay
8. one final paper, which is to be a letter written to a friend who is

verY interested in teaching and has been assigned a course, but knows
little about teaching (details later)

Outline of semester:

Week

1

2

3

4

Topics

The role of sociology in the liberal arts curriculum; learning
theory

Behavioral objectives: how to write, use, and evaluate objectiN
some cautions and shortcomings regarding behavioral objectives.

Lecturing as a teaching method.

Small groups, role-playing, simulation, discussion, and
casf. studies.

5 Componentsand determinants of effective teachers and teaching.

6 Audio-visual aids and self-instruction methods

7 Testing and student evaluation of teaching

8 The "nitty-gritty" of teaching

9 through 13 Apprenticeship: classroom experience, superliised by members of
departmental faculty (conferences to be scheduled)

Pole of pfefesxor in universf.ty (guest leccuce 1)y
PrGvost)

15 Summary and review of apprenticeship experience.

Evaluation:

- -One fourth of grade based on course planned by student

- -One fourth of gr?Ade based on microteaching and apprenticeship
(grade determined by supervisim; instructor and myself)

--One fourth of grade based on .the 3 exams

--One fourth of grade based on final paper and short assignments

NOTE: Class participation is not formally graded, but is
encouraged and will be used in borderline cases. Also, the grading
of teaching performance will incorporate student self-evaluation
and discussion with instructor.



Short Syllabus for Seminar on College Teachin,c

Lducation 60o LEX ii 735
Wednesdays, 2:CC - 5:00
Spring, 1976

Sher Riechmann

30C Nodules or 3 Credits

ClaSStOGIO: Room 323 Hills North

.545-0060 (ofl:ice)
532-3550 (home)
uffice heurs: GAC, 125A, lionday 1:00 - 5:0C or by arrange-

ment

Libby Klemer 545-006S (offico)
256-0546 (home)
Office hours: GRC, 125A, Tuesday 8:00 - 12:0C noon

Readines: ;d11 include Teaching Tips for the Be);inning College Toacher (NC-
Reachie), Discovering Your Machin); Self (Curwin and Fuh.,.mann),
4:1 handbook of Faculty Development (Berquiat and Phillips) and
selected readings.

Introduction and Perspective

'ae work at the Center for Inatructional Resources and Improvemtnt (CIRI).,
Our interests include improving and evaluating college teaching; faculty
and student classruom roles; the historical, sociological and philosophical'.
foundations of higher education; expanding the goals of higher education; .

and growth of individuals within teaching/learning contexts. In addition

to these areas, a primary interest we both share is that of Leaching.
We are looking forward to this semester with you.. If the effice hours
are not cenvenient, please feel free to make an appointment for a time
which is.

Courso Ait.s

The aims of this coeso are to help its patticipants:
1. Explore and state their philosophy of education and aasumptions

about learning.

2. Become aware of thcir own teaci-ing and learning stylea and the
consequences of these spyles for themselves as teachers and lparners.

3. Begin ways to deal witn issues related to teaching such as sexism and
racism in the classroom, the relationship (or lack of it) between
student affairs and academic affairs, the multiple service research
and teaching reles of faculty, and special concerns of teaching
in non-school setting.

4. Try out and be e;:posed to a numbor of alternative strategies,
approaches or methods fot teaching.

5. Diagnose their own and others teaching strengths and weaknesses,
as well as practice waya to give and work with feedback about
teaching.

6. liae a variety of availaJle resources (e.g., videotape, books)
for improvinb ;:ltd expanding teaching effectiveness.

7. Develop j camplete course plan for a courae in their own discipline
or arca of interest.

'I 0



Syllabus for Seminar on Cellege Teaching
Page two

8. Do a prcj..:ct which will provile information for their potential
career as a Leacher in a setting where they might be working,
such as primary schc)ols, colleges, universities, or prisons.

Class sessions will be use:1 for discussing issues, sharing ideas and resources,
practicing skills and evaluating how the course is meeting established goals
and student needs.

Course Projects:\ ,vil1 include interviewing a faCulty member, developing a
course; .doing scme teaching in class, and doing a project
on a teaching/learning topic of personal concern.

Format

The course will be divided into three parts. Part I will focus on the
foundations and skills of teaching. Part II will focus on a methodology
for planning, implementing, and evaluating a course. Part III. will be
designed primarily to meet the needs and special interests of those enrolled
in the course. Possible topics for Part III might include: characteristics
of students; evaluation and improvement of college teaching; erganizational
development in higher education; evaluation of students and grading; and
micro-teaching.

Course i,ctivities:

1 You will be asked to write a contract about what you would like to do
in order to learn about some aspect of college teaching thet is particu-
larly intercstinc; or important to you (e.g., effects cf tenure; special
skills in teaching math; getting ready to teach a course you will be
Leaching). Your contract 'should include information on your goals,
the activities yeu'vC planned to meet those goals, the kind of product(
you will produce (e.g., course description, survey results, etc.),
deadlines for when you will complete particular activities or projects,
and an indication of how you want your efforts to be evaluated. In

other words, the contract needs to include statements of the following:

a) the problem or area yuu plan to address
b) what goals you want to accomplish fur yourself in this area
c) the activities .yeu will engage in to meet your 6cals
d) Lhe prod.ucLs tc result irom your activities
c) deadlines fcr .hen octivities andior prcducts will be completed
0 how you want your efforts and/or products evaluated.

You will be aGked to share your contract for the-Ccurse with Sher and Libby.
The final contract you wczk on needs to be accepted as clear and possible
by you,- Sher, and Libby.

2. hether we arc aware of it or not, our philosophies of education,
teaching, and learning affect w:.at we do and ere comfortable with es
teachers. To study the reality of this statement, you are asked to
do two things described below:

a) Interview a full-time laculty person about her/his philosophy of
education and assumptions about teaching and learning. Questions
asked should include the following:

'i I



Syllabus for Seminar on College Teaching
Page three

1) 1.;hat is yuur philsaphy of education?
2) What are your asmptions about how people learn?
3) What du you feel is the role o1 teacher in the classroom?
4) i,hat teaching techniques do you presently use and which have

you tried and abanduned'L
5) How do you feel about teaching as a profession for yourself?

After the interview, write a short paper discussing how the answers
to these questions fit and don't fit together. 'Include what the
implications are of what this teacher said for you and how you .
will or do teach.

b) Write your own philosophy of education and assumptions about teaching
and learning. To do that, you might try answering the questions
listed above for asking another teacher.
Prepare enough copies of this to share with each member of the class.

3. Each of you will be asked to work on a team which will act as a discussion
facilitator for some part of the reading list. There are a number of
different techniques that can be used to facilitate discussion. Experienc-
ing some of these techniques and evaluating.their effectiveness will hope-
fully enhance our, understanding of the reading, as.well as give us some
insights into different techniques for discussing reading material.

Each team will also be responsible for reading supplemental books or
articles on the top:L for which they lead the discussion. They will
Le responible for designing, implementing a session to "present" what
they feel are the most important ideas or issues in the material.
They will also be responsible for designing an evaluation procedure'
for assessing "student's" learning of the content of the session and
satisfaction with the processes used to present the material. This is
a chance to tly some teaching techniques you haven't used before. Get
uzi all involved with your presentation.

Each of you will be asked to participate in class sessions. Some of
these sessions, as indicated absve, will be led by those enrolled in the
course and some by Sher and Libby. You will Le asked to indicate special
topics or skills you would like to have addressed which are not topics
on the reading list, as well as those on the reading list you would like
to have emphasized.

Grndinn

Grades arc on a Pass/Fail basis unless requested otherwise. Flor those

needing grades, they will be based uppn.the following:
a) Projects from Part I - faculty,interview and philosophy of educ. paper
b) Project frsm Part II to cons4t of a course design in the student's

field including goals, objec,tives, format and evaluation
c) Development and completion of an acceptable individual contract

and the project agreed upon in the contract.

Guidelines for projects will be provided on the short syllabus.

7 2



BRIEF OVE&VIEW

ON COLLEGE TEisCHING

- Port I -

This section of the course is to get you in touch with your feelings,

values and ideas about teaching. ;:e will ask you to do this through readings,

classroom eNercises and discussions, and through conversations/interviews

with faculty and administrators on campus.

January 20 --

February 4 --

February 11 --

Effective Teachers - iqvth or Reality!

1. Introductions
2. E%planation of ccurse

3. Encounter 1904
4. ttescarch on effeccive teachers

ssignmenr: Explanation of faculty interview and philosophy
of education paper due on 2/11

Faculty Relc Perceptions
1. Chronology of research
2. Teaching viewed from a roles,perspective

3. Summary of role findings

ssignment; First draft of contracts due
Reminder: Faculty interviews and own philosophy of educa-..

. Lien

Paper Uue next class

Philosophy of Educatien
1. :*ssumptions about knowledge, learning and the learner

2. Encounter 1904 re-visited
3. Dissussion of faculty interviews

February le -- Sp'eaker on Is3lles in Hieher Education

Fubru,-.ry 25

1. Complete teoChin6and working cn Curwin & Fuhrmann
by this date

2. Determination of format for part 3

- Part II -

special readings will be provied or suggested for each class session in
this part. r;ach class session will include (1) some format !-or dealing

wit n.formation in the readins; (2) an experiential activity to help you
think through your ideas and values/or practice skills; (3) a lead-in for
your out-of-class :..orb on that topic which will oe due the follswing class.

the end of part II, you should have ideas about how tc plan, implement,
and evaluate courses, as well'as actual practice in each of these areas,

and plans for ne unit: j ccurse you would some day like to teach.

Harch 3 Plannin a Course er Unit of instruction
1. Course-planning c%ercise
*). Objectives behavioral or not?

3. Examining values in teaching a particular course

Assignment: rite brief overview and objectives for your

'course or unit of course

v



Seminar on Colle6e Teaching
Brief Overview
Page two

March IC -- Ez.itchin4 Nethnds idth

Desired OuL,...me

1. 11,1.1J 1,:c1,c1,1,2

nssignment: PlJn methods for 3ehievin8 objectives of unit

March 17 Imolementinu Methods
1. Micro-teaching sessions

March 24

March 31 --

itpril 7

14

21

April 23 --

Assignment: In-class practice teaching and givin& feedback

to other teachers

'Student Course and Teachir42. Evaluation

i%ssi6nment: Design evaluation items to test student
learning and.teaching effectiveness

- Part III -

Actual cantent and format to be determined by 2/25/76

TBA

Inn

TBz%

1. Draft of contract project due of feedback from class
or Sher and Libby is desired before final due date

May 5 TBA

May 12 - Course Evaluation and :,rab-Uo

1. Final project for contract due
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A Graduate Course in the i c:aching of

Psycholo-rv- Description and Evaluation'

FRANK COSTIN

Demands for the improvement of college
tzaching are increasing, not only in educa-
tional writings but also in literary maga-
zines and journals of current affairs (1,3).
Much of the discussion has focused on th.:
widespread use of teaching assistants, es-
pecially in our laiT.,2 aud univer-
:ides; and the poor trt frequizat-
ly .accompanies

One of the. r..t.i.s;-.;-nt criticisms
is that teachirc. a aceive inade-
quate training kr ihtit A recent sur-
vey (4) disclos.c. 311 some de-
partments in universities
have developed procedures
def.igned specific -; their teaching as-

i. A briefer vso f this paper was presenwd
a: clle symposium on -Cc,Aege Tt..ching as rart
of t:Late Training.- Seventy-Fifth Annual
Convo -ion of the Arn._!rican Psychological Asso.
dation, IN tshington, D.C.. September 1. 1967.
John Stapert asisted in processing the evaluation
c:ata.

Dr. Cosa,: is professor of psycho!ogy. Ur.u:..s.ly
of Illinois, Urbana.

[volume mx Number 4 Wint,:r 17ER

...RA-03M AL c .111 --.;1..C11-E- R tj.)

sistants, relatively few main:ain perma-
nent programs, and the few that are main,
tained tend to be superficial. For example,
less than io percent of the programs gave
systematic instruction in how o plan
courses, methods of classroom teaci)ing, or
evaluation of student performance; fewer
than half provided any direct supervision
of the teaching assistants' activities; and
less than a third evaluated their teaching
ability.

It might be that more colleges tind
versifies would develop permanent pro-
grams aimed at remedying the defects
just mentioned if they had at hand spe-
-ific formats and procedures to help them
er started, pardcularly those that have

Arcady been demonstrated and evaluated.
The pi:Tose of this article, therefore, is to
desc.7:!3e rn approaci. :..-:erns to be

successrully, a seminar in the
teaching of psychology that can be used
not only by departments uf psychology
but a!so by other academic departments
as a n initial model in the training of their
teaching assistants.
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The semin.tr, "Princir2. ?nd Methods &.
Teaching Psychology," %vas .'eitiated

Universiey of Illinois (Cletrup.jue.
Urli-,na campus) in 19 :.:e- ca 't
seeoester, ir now 11.15 an ref
PI-out fifteen students, meeting
hours a week. "file seminar cattees aea-
dernic credit, 15 open to any who
has completed at least crie yeer of grad-
uate 1.ork in psychologe, -egtdred
of all students who V..;::'.:Cr !-) ching
assistants in the t of Psy-
chology or whe already started
to teach. Since graduate students
in the Department :,re urged to acquire
some teaching exp.:tier:cc before they
fintish their degree programs, a laetee
maiority of them eventually become reach-

assistants "rte t least ot-tsti year. :..1ost nf
them manag.' r.t..:-.! the course while they
are reaching. conflicts in cla.:s
5C1.7,:dul.,2s or the peess of other duties pre-
vent:, et,rne from cnrol:ing at the time they
first begin to tea:h.

The get .'ral ohleci:ves of di: seminar
at,' to help stuelente; rea-ly for thtf

jil)s they to as-
sume iL the Deperment cf Psyebe)logy;
to improve the performence of tli:ase
tam; who already St:lite:I in teatia,
and, to help 11 sniden.:5 p:epare for the
various tetichine; positi,ias they
may be eienae,ed ,-d,er they ha., e
dieir g:a.luate The seminar
fi:re a regelar pr of /iersele te:

...!1: a: an trainie ;
The eonteitt of the t,t, ..

te:ii.'n eet...! dee-
; the 1!,. u Crt:'

p70..

content, planning and handling teaching-
learning situations, and evaluating the
attainment of course objectives. (This se-
quence reflects a basic approach to curric-
ulum development and instruction pro-
pounded for many years by Ralph Tyler
and his followers.) The remaining four
area; are covered during the second half
of the seminar: special aspects of teacher-
student relationships (e.g., advising and
counseling), ethics in teaching. issues of
teaching versus research, and research
problems in the teaching of psychology.
(Although some discussion of research
problems inevitably occurs from time to
time throu.*ut the course, the area is con-
sidered mo:e formally at this stage by hay-
ing several students present to the seminar
brief descriptions of research problems
they would like to investigate.) The se-
quence of .the last four areas is rather
flexible, depending largely on what the
majority of the group wants to do.

Although all eight areas receive some
attentio'n during the seminar sessions, the
extent to which specific topics within an
area are discussed usually varies from one
semester to anndier, according to the
special interests expressed by sciainar
mem eers.

lit aeltlih.on to 'participating in the
weel.dy se:;si:,ns, Students are epected to
read wi,dely aniong the topics 1i:eked in the

_seminar outline. Everyone is asked to read
certain references dui,: serve 3 common

fer dis:tee.iout... and deinint-
Str.itir the setns; other
reFerenee., ire deh.tned to help a snident
ptosue c!c,Tiy a particular topic in

,h intere.,:ed and to help him
*ireee,a. 'ir pr)jeit reeuired of

kinds of pro;ects have

:
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essays
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cour.,e
charts
course
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ben completed; some of the more popular
arc (a) de:aih:d course cr.:.tlines, including
:tatements of objectivrb, content, activi-
ties, and evaluation procedures.; (b)critical
essays on such issues as ethics in teaching
and the "publish-or-perish" argument; (c)
course examinations, accompanied by
charts showing the releVance of items to
course objectives and content; (d) presen-
tation of a 30-minute lecture followed by
th,e seminar's critique.

-

Evaluation of Seminar: Opinions of-Par-
ticipants
The opinions of 65 students, constituting
practically all those who had completed the
course, were obtained over a three-year
period by means of anonymous question-
naires. The first part of the questionnaire
listed 24 -topics; students were asked to
indicate on a scale from 3 to I whether it
was "very important," ".moderately im-
portant," or "slightly important" for each
topic to have been included in the seminar,
regardless of the extent to which it had
been discussed during a session. The fol-
lowing six topics received ratings above
2.56 and thus were closer to "very im-
portant" than to "moderately important":

1. Developing course objectives that in-
volve cognitive change

2. Choosing evakation procedures that
are consistent with course objectives

3. Developing and preser.ting lectures
4. Using discussion methods
5. Using objectives as guides for selec-

ting course content
6. Determining course grades

These highly rated topics include not only
the practical every( ay work of a college
teacher but also the specific aspects of the

.
-" - :7e."I *:..V.1711.:;110".i*".1Vair'...1-44 007.474.t- ,91;.- .

-7 *!.
-A;; ..:t.-ir.,

.;

four areas that represent a basic approach
to instruction.

A second group of six topics, receiving
mean ratings ranging from 2.45 to 2.25,
was somewhat above the "moderately im-
portant" level but closer to it than to the
"very important": . .

I.

2.

3-

4-

5.

6.

Organizing course content _into se-
quences of topics
Developing course objectiveq that in-
volve attitudinal changes
Teaching versus research: issues, al-
lemmas, solutions
Ethics of teaching
Methods of measuring
course outcomes
Loco ti ng_sources_for_. course materials

attitudinal

Although the emphasis in this group was
still on the central work of the classroom
instructor, it included also the broader top-
ics oc ethics and teaching versus research.

The third group of six topics clustered
closely around "moderately important,"
with a range of ratings frOm 2.0 to 2.18:

2. Methods of measuring cognitive out-
comes

2. Problems of learning and studying
Students' evaluation of instruction

4. Research problems on the teaching of
psychology

3. Problems of discipline and morale
6. Advising and counseling

The fourth group received mean ratings
between "moderately important" and
"slightly :mporrant" (1.92 to 1.53):

2. Laboratory metl.ods
2. Problems of emotional adjustment
3. Independent study

After the rating of seminar topics, sai-
l' .iF were asked four open-ended g.v.s-

3.
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tions. These are listed below, with the per-
centage of students giving each response:

i. What kinds of activitie.s carried on
daring the seminar sessions did . you
find especially helpful for lea ming how
to teach psychology?
a. Demonstrations of discussion meth-

orrs and our evaluation of them (5 t
percent)

b. Demonstration lectures and onr
evaluation of them (48 percent)

c. General, free-for-all discussion (aS
percent)

d. Presentation of research projects
and our discussion of them (ao per,-
cen t).

a. What kinds of activities carried on out-
side seminar sessions did you find es-
pecially helpful for learning how to"
teach psyChol.zigy?
a. Reading the references listed in the

seminar outline (3S percent)
b. Preparing individual projecs (35

percent)
c. Preparint.; test items according to

ta \onomic principles (aS percent)
d. Developi.mg course objectives ac-

cording to ta:,onomic prir.cipl(ao
percent)

c. Prep-iring lectiires for presentation
i....e:n;t:ar (:.1c)1.1.::..cerr)

l'.'hat \ice: bave for :tc-
tiviti,:s in future sernin ars?
a. More cl,:nv..astraiions dis:us,....on

rnetllcr2s
Flave

01.1St.'7.....! a.
cL0,1'n r A

It!1 Iim (3f
percen

c. Mote (1.i:1-n6;v:7A:inn uttr. (aS
pct:ent)

., .
. ,

d. More research projects presented
during a .seminar ses:ion (zo per-
ceni)

4. What was the Most iMphrtint con-
tribution the seminar made to your
development as a teacher:"
a. Gave me more insight into the

available methods of teaching (48
percent)

b. Incruased my awareness of how im-
portant it is to plan course ob-
jectives (38 percent)

c. Made me more aware of the kinds of
peoblems encountered in teaching

. (32 percent)
d. Helped me to be more self-critical

ahou z iny teaching (aS percent).
e. Stitnulated my desire to do research

na tezching (zo percent)

Evaluatiol of Serninar: Teaching Behavior
In addition io [Ile opinions of its partici-
pants, the 5::.rninar was also evaluated by
comparing the reaching behavior of two
groups, of assistants in their first year of
teaching: thos wlao had participated inthe and those who ha 4, not yet en-
rolled. About $o pe;cent. of Clem taughtin the coura.e in the Department,
"Intro..!:::ion to PiryChology," treats
psych.,,,n. as a social scieme. The remain-

rer,:ent ,vere involved in neo other
-Eornan F.ehavior," t...hiCh has a

ocieniation, an.:: 'Introduc-
tion to Sn:-ial Psychology.-- All. three

1,;17!1 ic:111p.. Lii:;'llt;.;:on
are givra hy

r...:7:..;er5, who I 1.,:firy re-
discussion
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TArg.t

Ituins Used by Students.in Rating Their
Teaching Assistants

First Item:

Outstandmg and
stimulating (5)

Very gOod '(4)

Good (3)

Adequate but not
itim.liting (1)

Poor and idadequate

(I)

Scoring Systarn

An Other Items:

5-point 'scale from
"almost always
oecurred" (5) to
"almost never
occurred" (a)

Factors and Items
Skiff

How would you rate your instructor in general
(all-round) teaching ability?

Instructor was skillful in observing studenr re-
actions.

He put his material across in an interesting way.
He stimulated the intellectual curiosity of his
. students.

He explained clearly and his explanations were
to the puint.

Structure
The instructor decided in de:ail what should

be done and how.
He followed an outline closely.
He had everything going according to schedule.
He planned the activities of each dass period

in detail.

Feedback
Instructor told studenrs when they had done a

particularly good job.
He complimented a student on his work in front

of others.
Hc criticized poor work.

Group Interaction
TI4 students in the class were friendly.
In this class, I felt free to express my opinion.
Students argued with one another or with the

instructor, not necessarily with hostility.
Students frequently volunteered their own

opinions.

ri

Siuticnt-Tc:tcher 47.npport

Instructor I:cned 'attentively to what class
member:: ha:l. to say.

He was friendly.
He.avas perrnTosive and flexible. -
He explained :he reasons for his criticisms.

Tabici shows the items students uied
in rating their 'assistants and the factors
they represent (names of factors did not
appear on the rating form). Items and fac-
tors were developed by a University of
Michigan group headed by Isaacson,' Mc-
Keachie, and Milholland (a). For purposes
of this evaluation, only those items were
used that had the highest factor loadings
and were most relevant to the work of the
teaching assistants..

Ratings of assistants were obtained at
three different times during the academic
year: middle of the first semester, end of
the firsr semester, and end of the second
semester. Students were asked to put a
code name on their rating scales so that
their mid-course ratings . could be corn-
pared with their end-of-course ratings
during the first semester, without sacrific-
ing the anonymity promised them. The
following findings are based on cumula-
tive data gathered in this way over a two-
year period.

Table 2 shows the mean factoi scores re-
ceived by assistants during their first
semester of teaching. Changes in the mean
ratings of assistants who had taken the.
seminar during that semester. or during
the summe- session just preceding were
compared with changes in the mean rat-
ings of those who had not yet enrolled in
the seminar. Analysis of covariance was
used to adjust the actual mean ratings
the two groups received at the end of the
semester; this was done to compensate for
the differences in mtan ratings existing

. :
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TABLE ,a

Student P.atings Received by Teaching Assistants in Psychology
at the Middle and End'of a Semester.

S = 2.7 assistants partkipating
, NS= 22 assistants rot

in seminar on teaening participating in seminar

Classroom Behavior
Rated by Students

skin

Structure

Feedback

Interaction

spoor:

Mean Rating:
Midsemester

S NS

3.17 3.37

2.73 2.89

2-41 2-53

3.45 3.57

4.01 4.13

Mean Reing: Adjusted Mean Rating:
End of semester End of semester

NS S NS

3.41

2.84

2.59

3-73

4.21

3.35

2.97

2.58

3.62

4-54

3.49 -3-27

2.92 2.90

2.63

345. 3-59

4-24' 4-214

2.54

Note: Adjus:ed mean ratings were determined by analysis of covariance.
't for difference= z.06, p < .o5

between the two groups at mid-semester.
These adjusted means, listed in the last
two columns of Table 2, were compared in
order to see whether the two groups of as-
sistants differed in the amount of change
in their mean ratings.

As Table a shows, assistants who had
participated in the seminar made a sig-
nificantly greater gain irt student-teacher
rapport, although the magnitude oE the
difference was small. (It will alA be roted
that both groups received their highest
mean ratings for this factor.) The adjusted
mean scores of the seminar group were also
higher than those of the nonseminar
group for the other four factors, but none
of these differences were significant.

Stability coefficients for students' rat-
ings Were generally satisfactory. Correla-
tions between midsemester and end-of-se-
mester mean ratings of the 2 2 assistants
who had not palticipated in the seminar

ranged from -.68 to .84, except for the fac-
tor, group interaction, whose stability co-
efficient was .41. Of further interest,
particularly for those who might wish to
use the scale with teachers in other dis-
ciplines, was the finding that 23 teaching
assistants in courses in humanities, phys-
ical sciences, social sciences, and biologi-
cal sciences all received student ratings
whose stability coefficients (ntidsernester
versus end of semester) ranged frbm .87
to .70, except for the factoe, group inter-
action, whose coefficient was .48.

The comparisons between seminar and
nonseminar assistants described in Table 3

a were only for the first semester in wh;ch
they taught. Table 3 shows the results of
comparing some of these assistants during
two consecutive semesters. The number
who could thus be compared was neces-
sarily reduced: first, because shifts in en-
rollment forced several assistants who had
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YACI.E 3

Student Ratings Received by Teaching Assistants in Psychology
During Two ConsecutiveSemesters

S =.21. .155:tani$ .partici;A:ing in seminar
on teaching during hot semester or
preceding summer sosion

NS = 21 assistants who had not
participated in seminar

.27

Classroom
I3ehavio r
Rated by
Students

11i.1!e of
1st semester

S NS

1..f.e.:n Rating
E:r.! of

Is! :::mester
S NS

. End of
2 71t1 semester

Aljusted Mean Rating
End of End of

ist semester snd semester
NS s N5

SI:ill 3.11 3.29 3.30 3.38 3.61 3.56 3.35 3-34 3.62 3-54.
.54 Structure 2.62 2.77 2.72 2.87 2.99 3.09 2.79 2.80 3.02 3.06
.39 Feedback 242 2.59 2.48 2.65 2.92 2.56 2-55 2.61
.1t1

1n:eraction 3.45 3.69 3 .67 3.70 3.59 3.64 3-774 3.614 390C 3.63e

Rapport 4.04 4.10 4.19 4.13 4.33 4-21 4.21 4-12 .4.31 4.24
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Note! Mean ratings obtained at the cnd of the first semzster were adjusted for differences between raid-
semester means: the mean ratings obtained at tIond of the second semester wire edjusted for
differences between means which occurred at the-end of the first semester:

t for difference = 1.37, .20> p > .05
° t for difference = 2.20, p < .05

t for difference = 2.25. p < .05

participated in the seminar during the
first semester to transfer at the second se-
rnester to courses not included in this
study; and second, some who had notpar-
ticIpated in the seminar during the first
semester joined it during the second.

Table 3. then, compares two groups: the
S group. consisting of assistants who had
taken the seminar during their first se-
mester of teaching or in the summer ses-
sion just preceding it, and the NS group,
c;-nsis:ing of those who also taught both
s;:mesters but who had not yer taken the
seminar.

Comparisons of adjusted mean ratings
at ie end of the firs: semester showed uo
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significant differences between the semi-
nar and the nonseminar groups; in the
ca of group interaction, the difference
approached the 5 percent level of signifi-
cance, the seminar group having gained
a slightly higher mean rating. Compari-
sons of adjusted mean i-atings at the end
of the second semester, however, revealed
two significant differerves: one for feed-
back and the other for sroup interaction.
In each instance, the seminar group re-
c .red higher mean ratin,3s than did the
nonseminar grcup.

In the light of the results of these com-
parisons of ',:eaching behavior, it would ap-
sear that the seminar was reasonably-sue-
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ce.isful in helping assistann to develop
r-nor:s roAtive interpersona1 relations'nips

riteir classrooms.

r cson
A:though the seminar described in this
paper was restricted to the teaching of psy-
crolo3y, the opinions expressed by parrici-
pn7s concerning the topics and activities,
their suzggestiors for further seminars, and
the results of comparing their teaching be-
havior with :hat o: assistants who did not
participate in the seminar shoald be high-
ly rcli:vant also for the trainin4 ttf college
teaji.s in a wide varier,' of aeadetric

R e,

i. Fische:, J. "Is There a Tedener on the
Faculty?" Harper's 30: 13+; February
191-Tt.

a. I:.11,asrm, R. L., and other:, "Dirnensions
of F.tudent Evaluations of Teat-I-ling."
Jo:irnal of Education.d Psy,:;tology 55:
3.:-51; December 1954.

3. Lee.. C. B. T., editor. Improvin Co!lege
Tca,:li:rig. Washington, D.C.: American
Council on Education, 1967.
University of Michigan, Center for Re-
search on I.earning ahd Teachiri,-,.
to the Faculty, No. 13." Ann A.,bor: tl
University, 1963.

4-

Th:,' Citizen Exclp.nnz,,?. Corps Fie!d lnstitu,te
A Prog:-arn of F25,c4Vest, Cross-C,Iltural Education
Sie 95f1, Exchan.i,e

!,a; a unta-e course
.2S5 ::: CO7 '_;." -1 ,!r:;r2dua,..-. and ;.;:adua:e

Ar."!.-iCrl"s in cireers ard
F:'! is i.i.i.131rin

Citizea Ly.clnan:te Critps (CET.).
orti..171417iDr.. fo'.:r.C.I.t.'2 in

"itt zfter year; oF t-atcfill preparation,
t.-e ro

. tv.enn Arreri,...n and Soviet ci:t-
"..1-: 5..01? r. rpaiird

CLC's

21. 27%.! .

o.i

;-

7..:'":'.. V.!):

group by Arn -icans of ah apes and back-
grounds; and practical :.t.11icatiGn of CEC's
philosonlw of n,.;:rual

Coarse ceat and org.inir.ation of, the
curricalum. :!7:' the TTiponliik'i!iry tY'r. he Aca-
dem:: whirn ri -I; the Field 1..sritute.
Arlong Council ar2: Dr. T.

Franklin nad 7-!.irsbal:Coliee;
Tr:mks, Ohio 1.:::iversity;

Dr. Cliares Cz:lit,ik, Brandeis Unii.:ersiry; Dr.
Samuel ifen,.iel, City ColleEv, of New York:
Dr. N'irroan Henley. JAn..., ilop!:trs Lini...er-
sity; Dr. (;-...,pe EPoe, Bryn M.r.v: Caene;
Dr, !sf...-( Nta7l-., Wayne state Uni..e.::ty; Dr .

nicla i;d ro:-dham Ciniver;..y: Dr.
()ft:en; Colle:,:e; Dr. Richard

Cu: . Corpora-
tii-in; and !lean Loanar,i ZiOn, 13randei;
Dai:.evi::.

th,
Th, cont,ists

o:: Is,: 47o)

In

11

M.

No !

her
tea
in
littl
fea
dec

ha,
ne:
ant
str
All
re:

nia

to

te:
th
cc

IT



HARVARD UNIVERSITY

OFFICL: 07, 7:11:. PRESIDENT MASSACHUSETTS HALL

CAMBRIDGE, MASSACHUSETTS 02T38

April, 1976

Colleague:

Early last fall I asked you to answer afew questions about
your hiring practices for new junior faculty members. You generously

the time to complete our questionnaire, and we .are now sending
the results, which document the relative importance of teaching

-d 1=cholarship in hiring decisions.

The conclusion I found especially provocative was that if better
of transmitting informatiOn about teaching ability were available

videotape, reports from'those who have observed the candidate
claroom, student evaluations), more.weight would be given

.7:iny f you .to teaching ability in making these decisions. Because
!ny coacern with helping to improve the quality of teaching here
Hirvilrd and in colleges and universities around the country, I
be interested to see if better ways to evaluate teaching,ability

deed can be developed and used effectively by hiring committees.
that those of you with a special interest in th,e quality of

:iching will he encouraged hy this study to participate actively in
r.ich a development.

7hank you very much for your cooperation and participation.

/ OVER /

HIRING PRACTICES FOR NEW JUNIOR JFACULTY- - -

8 3



How much iAggrtance is giken to teaching ability in the hiring of, assistaui

professofS in iVadiO9 A401Can nh,VHSIlios anu colleges! rais questien 4as ex-

plu,eo in A iecent sutvey cendueted by the tu:lice oi Instructional itesealeL uat!

Ecaluatior at harvar g. the c'uectIve of the study 4dd tO deterbine whether re-

cent expressions of interest in good .teaching reflect a fundamental change in how

educational institution, 60. their,tesponsibilittei, In fact, how much inteiest

is there in the quality id teacning and how much weight du those respznsible for

hiring give to teachine abilityr ILe ;oaks of this survey of 1145 deens and le-

partment chairmen' in 222 major golletitis and ue,versities iedicato that the cri-

teria used fur selectiey new taculty members are as folloLs:

Evidence of'scholaily ability Ali

Evidence ci teaching ability dem

All other considerations

While scholarly excellence has always neen a dominant inpOence in toe J-

lection process, these figures show that teaching ability L's'.,also very important.

Departments differ, of cuurse, in the degree tu which their limbers emphasize

scholarly and teaching strengths. those in the natural sciences weight research

work most heavily, yo:!.culatly within the field of physics - yet the percentage

of consideration given to scholarship'in tha.milking uf junior .appointments has

dropped over Ihe lest.fivat..years, from 59 to St peecent. Humanities departments

streSs'reaching the most: for example, oglish irpartments give scholarship an

emphaf.is of only 43 percent in the hiring decision.

A third uf the resivedents to the survey stated that teaching ability is now

a more important element in Iheit alguintment decisions wan it was 5 tu 10 years

ago, toile d Majority telt thg there has been no change in emphasis, A riga le-

srondents mentioned that teaching hAd toren overemphasized at their ;articular col-

lege in the last five years and that they ate new taking advantage of the "soft"

academic market to stioegtgen theli level of schulatly excellence. They feel that

they can do this witnout sacrificing the qualities of interest and comyetence in

tekifing.

Public universities Nine iti,rea,ed ule
weight given tu leaching ibi lity a,

selection cootie onre tOdh ,rivate universities
have; this Incigase was greatet

in both the smaiaer andlarcer public
institutions than in those with undergradu-

ate enrollments of 10,0dv to j,d0J. df the nine departments surveyed, psychology,

physics and history showed the greatest increase in emphasizing teaching ability

as a 6iterion uf selection.

Most of those responsible fot faculty
hiring point to prOblems in judging

both scholatly promise and teaching abilities. A candidate's dissertation, pub-

lications and other written materials are of primary importance; a candidate's

abilities to conduct a seminar is the preferred second mode; letters of recom-

mendation rank third; whiie
acadomae ;grade) recoil ranks a we* fourth. Like

the world's currencies, references and
grades, especielly t'ge latter, have been

devalued by inflation, their ',rya:Wee consequently redut,,

In order to evaluate a candidate's
teaching ability, att.t deans and depart-

ment chairmen currently rely on
recommendations of those who are familiar with the

candidate's strengths as d lea:her and on the extent of the applicant's previous

teaching experience. A majority iesS) of the respondents suggested that tney would

give more 'weight in hiring decisions to
teachinç ability if there were core reliable

melhods of evaluating it ;for example,
firsthand faculty observatIon of the candi-

date's teaching). Seventy ,i.ucont suogeited that student
evaluations would be use-

ful. A third indicated that they would
consider participation by a prospective

candidate in a seminar on instructional
techniques as positive evidence of one's

commitment to teaching,
Interestingly ell mentioned that they would welcome A

videotape of a class taught by tte
candidate as veCific evidence of teaching

ability.

'Chemistry, Economics, methematics, Political. Science/Govetnment,

Psychology and Romance Languages.

leazning is the prim'ary task of the majority of (acuity exchers, and most

departments do weight teaching heavily ln making hiring decision,. Yet must

1,,cadoate programs include little training or prepdration ior the future cullege

teacher. IL, Center for Teaching and training at Harvard, one of five funded

lei the Danforth Foundation, is currently involved in such programs, primarily

for graduate teaching fellows, Aiong with similar leverams and institutions

thioughout the country, the Center is motivated by the conviction that good

teachers are the practitioners of a hgmane art whose skills.can be isolated and

mastered. Whatever the .teacher's style or personality, .his or her teaching can

be improved, benefitting both students and teachc:: as well as the university

itself.
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Project on Teaching Pre-Service .orkshop
Undergraduote Saciongy Boston - 21 July 1076

fos and .;ovh: CONs on COUJES, Prt0GlithiS
;,;o1DHOP3 STUOL:NTS ON Ti.:;,:iCHINE --

Generated ot ,iession, 21 July

Pros

1. Potentially, such programs can provide feedback on teachindfeedback
that is often difficult to obtain in classes and 'business as usual."

2. SUpport from Peers
3. It is professionally responsible to hold such prsgrams, courses, etc.
4. tin assist to draduate students in job market
5. Peograms such os these con be threatenind to the faculty and can

dissrupt that departMental status quo.
6.. Programs can help socialize draduate students--provide increased legiti-

macy to teachindboust the value of teaching
7. tn aid to departmental survival--help keep students in classes, etc.
3. Programs can develop a personal awareness that teaching improvement

requires conscious work by the individual.
9. Programs such as these can try to insure that new teachers do not

have tc reinvent the wheelwe can draw on other disciplines and
prior work.

10. Helps graduate students find our more about learniEnk sociolegy
11. Can dive p.eoplme. competencies and skills in teaching, help them

develop these-- competencies which can lead to them enjo:ying
teaching becouse they will be more effective at it.

12. 3crc.enind out of people not interested in, or willing to work at
teaching (a la medicol schOol screening

. 13. Can povid i tcol kit (of models, styles, ,approaches, techniques
(ineludind research en teaching where ii is sound) with which people__
can build their own teaching styles, etc.

Cons

1. 3tandardization of bad teaching could resultbad emples,
limited alternatives, lack of diversity.

2. Lowers the number of other (substantive, sociolog;') courses graduate
students wculd be able to take (on a zerc-sum assbmption)

3. COurses such as these May not screen out bad teaching and they
ossume that everyone hos potential fcr beind an effective Leacher

4. Threatening to foculty, distruptive of department ail status quo
5. Programs build en guiltand after all, teaching is not the only

that sociology ond grad school iu sociology is about.
6. Can alter the program cf sociology
7. The results may be insubstautialis such alarenterprise worth

the time invested? Could it be better used?
8. 'Cncroachment on the work of edueationalistsand it assumes they

know something about toachind
9. LB(DT - Little bit of knowledge is a dangerous thind

10. Threatening to draduate student's
11. Programs such as these would divert attention from research and

the development of the discipline, the corpus of sociology
12. Teaching is not a science nor a croftpure art, an activity or-

set'of relationships unique and not amenable to careful specification,
measurement and conscious activity.
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The ERIC Clearinghouse on Higher Educatioo.. of a network of clearinghouses es-
tablished by the U.S. Office of Education, is con..,2. A with undergraduate, graduate, and
-rofessional educ2 . As well as abstracting H g; significant, current documents
in its field, the Cleany4ghouse prepares its own and .or: outside works on various
aspects of higher educl,,..,

To afford wider distril'..on of this useful t-*.,T which. deals with many aspects-of
the preparation of collc R-:rs, we asked Frank W. Firger, professor of psychology
at the University of Vigi. to expand on an article apoe2red ir. the November
1969 issue of the.Amertr-.7,: rychologist. (Permission wz.s R.I.:toted by the American Psy-
chological Association for its aiiaptation.) For the oast twenty years, Professor Finger
has offered a seminar to gTaduvre students who are planning to bccorne college teachers.
His course, "Professional Problems," is one of the few efforts being made to introduce
prospective teachers to the world of higher .education.

The Clearinghouse is f.urrently engaged in ta related project, the compilation of a corn-
pendiuzr: including descriptions of studies dn the preparation of college teachers,. cngoing
prograns, and proposals for new grad.cate degrees. It will be .available frcim the Clearing-
house in .Tune 1970.

Carl J. Lange, Director
ERIC CleaL.nghouse on Higher F incation
April 1970

This publication was prepared pursuant to a contract with the Office of Educatic U..). Department of Health, Edu-
cation, and Welfare. Contractors undertaking such projects under Government spcnsorship are encouraged to express
freely their judgment in professional and tecnnical matters. Poiit, of view or opinions do not, therefore, necessarily
represent official Office of Education position or policy.
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In, contrast to the practitioners ot otnei professions, me
typical college teacher is thrOwn into ids first job with little
training in the primary skills that he is expected es exercise,
and with minimal appreciation of the complexity of his profes-
sorial position. It seems to be tacitly assumed that mastery of
the subject matter of his dieipline automatically confers the
ability to communicate it effectively to students, to give
competent educational and personal counsel, to participate
wisely in curriculum evaluation and reform, to help guide the
institution in its relations with the larger community, to acquire
a new book or piece of equipment in spite of administrative red
tape, to differentiate between the SDS and the NSA, and to
secure a federal grant for educational innovation or summer
research. In the absence of supplementary indoctrination by the
employing institution, any seif-douots the new teacher may have
are probably valid.

Specific efforts to arnehcrate this situation have been
described from time to time (e.g., Costin, 196(;); Dunkel, 1958).
Moreover, the employment of graduate students as teaching
assistants- provides, in some universqies, a sort of on-the-job
training (Koen, 1968; Nowlis, 1968). One o: the most effective
current programs combines the resources of several ecademic
departments and the Center for Research vo Learning and
Teaching at the Urhversity.of Michigan. And the thesenity of
Utah schedules a five-day workshop for teaching assistants pre-
ceding the beginning of the fall semester; departments are
responsible for the follow-up during the year.

With few exceptions, however, thee: programs appear to be
too vaguely planned and loosely administered to qualify as pro-
fessional preparation. Perhaps this represents a jristifiable
reluctance to suggest prescriptions for sn area i which satisfac-
tory criteria of success are extremely elusie,. and even ihe
underlying objectives are often subject to inconcfrsive dcoate.
Or ..there may be fear that the intrur;, n of rely significant
amount of "methods" or "philosophy" of higher education
would fatally dilute the departmental curricelum.

'Default by inaction is not the only alterive.ve se the hrees
of dogmatism and imbalance. Over the past 20 ; eare, I have
offered a two-semester graduate seminar entitled "Professional
Problems," which attempts to steer a reasonable course between
these extremes. I 'proceed on the assumption that, I am

short of linal answers, I am pretty well acquainted with the
variety of problems of the academic world, and can P t least

alert the prospective teacher to their existence. I can, ey my
own account and through exposure to the professional literature,
introduce him to the alternative approaches to their solution.
I hope can coax him into the persisting habit of reacting
appropriate material, of evaluating aod challenging his own
pedagogical preconceptions, of developing new ideas and sub-
jecting them to discussion and pragmatic test.

As a preface to the detilled description of the course, a
number of general characteristics tht probably contribute to
its success should be noted.

I. Only students in the latter half of the graduate program
are eligible ta enroll. They have essentially completed their
course work and passed- the qualifying examinations fdr the

doctorate, and thus can begin to accept me more as colleague
than critic. To emphasize this relationship, we usually agree
that the grade report, unfortunately still required by the regis-
trar, will ordinarily be unaffected by course perfotmance.
Indeed, I use such terms as "course" and "student" only for
convenience, and with apology for their inappropriateness.

2. Inclusion in the group is by mutual desire and consent.
This stipulation, while admittedly stacking the'cards in my favor,
has the desirable result of keeping enrollment within the optimel
range of seven to ten.

3. None of us claims omniscience. We do take turns prepar-
ing background material and dirulting the conversation, but any
tendency to take the assigned role of "expert" too seriously can
be expected to proeoke polite skepticism if not vigoroes
resistance, especifely when we proceed from "fact" to interpre-
tation and recommendation. Appeal to authority is also unlikely
to shut off debate, for it becomes apparent early in the year
that the literature is more often marked by diversity of opinion
than unanimity. Our objective is less to achieve consensns than
to become aware of alternetive positions and to oarture a per-
petual willingness to entertain new pono's of view.

4. The "noncourse" atmosphere is enhanced by -meting in
the evening, weekly, in the quasi-social setting of our several
homes. The typical session lusts for three or four hours,
interiupted midway by a pauie for refreshment.

5. The order of topics and the time sports on each vary from
year to yeat, depending upon the particular enthusiams of the
participants, where or what "the ntion" presently is, and our
fluctuations of mood.

6. Our d scessions are based, when possibk, -.neon prior prep-
aration. There is no single textbook, alehough Buxton (1956)
and Lee (1967) are very useful as starters. From our basic
list of seve-al dozen book titles and serials, each student
during the year will browse through 15 or 20, about half of
general interest and the orhers more or less prescribed for a
given week. We reaintair. eurrency by regular reading of the
Atnenean Psych& (psychology's "house organ"), the News
and Conteents seL tion of Science, the AAUP Bulletin, and
(especially; The Chronicle of Higher Education. Each student
explores one topic in depth,"through reading and sometimes a
minor research piojeet, and leads its discussion for a session or
two. On topics not assigned, it is I who must do the prin-
cipal heeteeork. We all feel free to interject illustrations from
our own experience, disguising identities as judgment and taste
cht:ta,

Another se arce of eurrent literature is Research in Education,
.sublished monthly by the U.S. Office of Education. A biblio-
graphical guide to its entries on higher educadon is compiled and
published periodically by the ERIC Clearinghouse on Higher
Education.

7. Our discussions are often enriched by pertinent reports
from previous years' members, by letter, tape, or in person.
Other members of the departmental or university staff may join
us on request. And the President of the University. has accepted
our invitation for an, interchange of views.

8 cj



As I have intimated, the correspondence between the list of
topics that I originally present to the group and the course as it
actually unfolds is less than perfect. Perhaps what follows is
most honestly described as one series of events that could
occur, not entirely by chance. It should be noted that the
course is designed to meet the particular needs of' graduate
students in psychology. Adaptation of the general plan for use
in another department would involve substituting the appropri-
ate terminology at a number of points and eliminating discus-
sion of such relatively esoteric problems as licensure for nrivate
practice. Only a few of the references cited depend heavily
upon strictly psychological content, and even they may be of
illustrative value to specialists in other areas.

Introduction to seminar

1 start by outlining my objectives for offering the course,
describing a number of actual and abortive attempts at other
universities to achieve some of these goals, and speculating a
bit why so few programs seem to generate and sustain adequate
support. I then outline our antici;mted procedure and invite
the students to add to my tentative (following) list of topics.

Fields of psychology

With a bow to the breadth implied by the title of the course
(devised originally to beguile an overly conservative Graduate
Committee and Dean), and to gain some p,erspective against
which to examine academic psychology, we consider the kinds
of settings in which psychologists work (Webb, 1962). In each
instance, we lOok at employment statistics, responsibilities, inter-
professional relations, range of remuneration and perquisites,
training required, patterns of advancement, and probable direc-
tion of change. Mobility among the fields, especially in and out
of the academic, is noted.

History of academic and professional psychology

The present relationships (including the undoubted tensions)
among academic and nonacademic psychologists, and between
such div nt academic groups as clinicians and experimen-
talists. can better be appreciated after studying certain trends
and salient events of the past 100 years. One framework that
tics together the development of professional psychology and
its current status is organization. The origin and growth of the
various psychological associations and societies are sketched,
with some emphasis on personalities; formal history is supple-
mented by anecdote. A contemporary analysis of the American
Psychological Association is madestruct4te, functions, politics.
We struggle a bit with the proposition that the individual has
an obligation to his profession, best met by involvement in the
appropriate organizations, however burdensome this may some-
times be. The listing of nonpsychological organizations to which
psychologists belong suggests the des;rability of ignoring
artificial aisciplinary boundaries.

History of higher education

Whether certain practices_ in the modern university exist for
currently valid reasons or represent cultural lag can more clearly

be judged as their evolution is traced. fn the transition from
the mid-nineteenth eentury ,college to the postwar university
(Veysey, 1965), the influence of general national trends is

3

easily discernible; it is in interesting exercise to crystal ball, the

response of higher education to hypothesized sociopolitical con-
vulsions in the closing decades of the millennium (Eurich, 1968).
The proposition that the relationship may be reciprocal under-
lies our consideration of the potential influence of psychologists
and other academic professionals upon public policy.
Governance

The interlocking roles of trustees, legislature (where per-
tinent), president, Jeans, chairmen, faculty, alumni, nonteaching
staff, and students are examined (Demerath, 1967; Wilson, 1965)
with the aid of tables of organization, books and articles by
representatives of each group, and my observations. At least
one institution and state system, and certainly our own, is
analyzed in detail, with some historical background. An attempt
is made to differentiate between nominal power and de facto
control, with the usual obeisance tdward the dean's secretary
and the maintenance personnel.
Types of institutions

We enumerate and categorize the institutions of higher
learning according to various classification systems, such as size,
degrees offered, sources of support, geographical distribution,.
and characteristics of the student body (Singletary, 1968).. It
is usually in this context. that we compare different types of
psychology departments, partly with an eye to future appoint-
ments. We ponder the advisability of offering psychology in
subcollegiate settings, and occasionally bring the statisti'es on
this practice up to date by mail survey.

Academic freedom and tenure

Judgment by one's peers, as the standard for appropriate
professional behavior, is examined as it has been appfied to
higher education and research (Metzger, 1969). The role of the
Ainerican Association of University Professors (AAUP) in the
formalization and implementation of the concept of academic
freedom, and the more recent evolution of legal precedents, are
dalineated. It is not difficult to generate debate on the draw-
backs and merits of continuous tenure, as both instigation to
premature ossification and protection against arbitrary thought
control from within and outside the univer:ity (Byse and
Joughin, 1959).

Student rights and responsibilities

This topic has peculiar relevance at the moment, and there
is no end of hot-off-the-press material for discussion. Our
leader this year, suggesting the alternative title "The Unrecon-
ciled," began with student dissatisfaction with the medieval
university, and only after' sevcral hours brought us to the barri-
cades of the '60s and the "Joint Statement on Rights and Free-
doms of Students" (Schwartz, 1967). It seemed to us that an
important factor in the era of confrontation has been the failure
of the teaching profession to accept its proper responsibility for
governance :::nd that this is symptomatic of the general uncon-
cern for professional problems that such devices as this seminar
are desigry. to counteract (Schwab, 1969).

Objectives of higher education

The logical first step in establishing a curriculum or planning
a course is to e,ecide what changes in the student are -sought.

0
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lists of goals can be found, under such rubrics as Fneral educa-
tion and general education (Williams, 1968). Our agreement
on priorities is never perfect, which reassure us that thc;e will
always be variety sufficient to accommodate the wide individual
diffuences among eight million collegian . We diverge still fur-
ther when we try to estatilish criteria by which ach:r. /ement of
these goals can be demonstrated, which is a source of particular
embarrassment to us behavioral scientists. One may, perhaps,
be sustained by the faith thai any set of objectives is preferable
to none, and that one's teaching will surely be more vital if he
has at least struggled to formulate a statement of purpose.

Varies of curriculum

The faculty member will be able to respond better to
deficiencies in existing course patterns if he has some apprecia-
tion of the alternatives. By report and readings, we are intro-
duced to standard curricula and to examples of experimenta1
programs (Dressel, 1968). We acknowledge the desirability of
evaluation, and grapple with the obstacles thereto, especially the
distorting effect of novelty itself. Each of us constructs an
"Ideal" curriculum for some hypothetical population of under-
graduates, justifying each characteristic by reference to a guiding
set of objectives. In.still.more detail, we devise and defend
schemes for the major in psychology (McKeachie, 1961). The
virtues of interdisciplinary courses and majors are weighed, with
real and imaginary illustrations.

Course planning

Most of the members of the seminar have had considerable
exposure to introductory psychology courses, and many of them

have suggestions for improvement (Walker and McKeachie, 1967).
The detailed planning of a course brings them a little closer to
the harsh realities of personal responsibility. Presentation of the
plans to the class usually precipitates further dispute over g.ials,
this time tied more closely to what actually ,night happen in the
classroom. If time permits, each student outlines one advanced
course. We inspect cr tically the various psychr'ogy course
syllabi available, such as hose assemb!cd by the Coury-Outtines
Project of Division 2 of the American Psychological 1.ssociation.

TechnkNes of instruction

While agreeing that no uliversal formula for success can he
pven the prospective teacher, we find it valuable to read and
talk about the several techniques. I usually start by presenting
my own biases with regard to effective lecturing, and the
students quickly demonstrate that there arc differences of opin-
ion. We proceed to consideration of other teaching methods
(Brown, 1963;Skinner, I96g): .discussion, seminar, tutorial,
laboratory, programed instruction, and tliirtrirolribinatiurrs...-----
Uses and abuses of audiovisual aids and demonstiations are
weighed. Our discussion is supplemented by (invited) visits to
various undergraduate classes.

Pracricum in teaching

Most of our students have served as assistants in under-
graduate courses, and have been permitted to exercise a fair

amount of independence In the laboratories. Further, the
teaching aspect of seminar rcports is stressed in some of our
substantive graduate courses. It has never been the practice in

our department. however, to employ students as even semi-

inderic!rdent instructors. In an effort to compensate for this
lack, 1 arrange for several guest appearances of each seminar
member. Most of these are in the introduct* course, or in
the tairly large intermediate course, and thus principally entail
lecturing (McKeachie, 1969). The preferred plan is to give the
student responsibility for a fairly well defined block of subject
matter, and make available from two to six successive class
periods. The extent of guidance is left to the student teacher
and the responsible professor; my contribution to preparation
is seldom more than very general. Unless the novice prefers
otherwise, the rest of us observe from the rear of the classroom
or through a one-way window. He usually finds it instructive,
albeit somewhat traiiinatic, to review a tape of his performance.
At our next session, we take time to hear his account of the
experience, and we offer whatever suggestions seem appropriate.
Some students seek a private conference with me for a more
searching critique.

Vi/hen possible, a student undertakes two series of substitute
lectures, one during the first half of the year and the second
toward the end, after our group discussion of the teaching
process. While more extended practice would be beneficial, the
limitation in time is, to some extent, offset by the more.
thorough preparation and intensive evaluation possible with the
briefer assignment.

As the student takes his place behind the podium, certain
matters of classroom administration are broUght forcibly to his
attention. Although his transient status limits his practical
response, it affords a fitting time to swap recipes on the
handling of routine and unusual organizational problems.
Examining and grading

An inescapable chore in most institutions is the certification
of student performance, and the teacher's job is almost always

complicated by this requirement. The new instructor may be
particularly troubled by the apparent incompatibility between
his twin roles of guide and evaluator, and experience may blunt
his sensitivity to the dilemma rather than resolve it. To this are
added certain mechanical complexities; if simple psychometric
principles are known to college instructors (Wood, 1961), they
are largely ignored in the testing and grading process. Some
practice in examination construction and consideration of sample
cases may Le added to our class's theoretical discussions.

Evaluation of teachers and teaching

Theme is a substantial body of research comparing the effec-
tiveness of instructional techniques, and searching for critical
variables in thc teaching situation (McKeachie, 1964). Our study

v,.?f these data is less likely to reveal compelling arguments for
Alopting a particular teaching format than to generate an urge
to do some investigating o/: our own. One project frequently
suggesc1 is the development of an evaluation form especially
adapted for our departmental needs. Its application seems to
be helpful to our colleagues, and it certainly dispels any pre-
conception that definitive research in this area is simpleor even

that undergraduates can readily be persuaded to play the part
of judicious customer. The results of the college-wide evalua-
tion of courses and teachers, administered by the student



government, have particular impact (and sometimes generate
considerable syrnpathy), since we are well acquainted with the
objects of the scrutiny. We also consider evaluation programs
at other institutions, such as the one that has evolved over a 45-
year span at the University of Washington.

Studentfaculty relations

What are the faculty member's responsibnies to the student
outside the classroom, and to what extent can extracurricular
contacts affect the formal learning process as stJell as the general
morale on campus? We consider the place of professional
counselors in the educational enterprise, and their possible
modes of cooperation with the professor (Siegel, 1968). Un-
fortunately, a large proportion of us are in colleges that make
only limited provision for help by specialists, and we rnust
individually work out some compromise between responding to
the needs of the student and recognizing the lirnits of our com-
petence. The graduate teaching assistant, being simultaneously
a dispenser and a consumer of counsel, is in a uniquely favor-
able position to contribute to our deliberations. It is often the
discussion of this problem that leads to the almost inevitable
gripe session of the classthe invaluable consequence of which
is the stirring of our departmental staff into periodic self-
analysis.

The marketplace

It is natural for the members of the seminar to have certain
practical concerns (Cap low, 1961; Marshall, 1964). What jobs
are available for next year? How are contacts hest made and
exploited? What aspects of a position should miiSt concern the
candidate? What sort of bargaining is feasible? How are deci-
sions between competing offers reached (a question becoming
less critical with the shift of the market)? How should final
agreements be formalized? I try to guide their thinking
beyond original appointment. What is expected of the new
teacher? How does one carve out his individual niche in the
academic world? How can one ensure his continuing professional
growth and corresponding institutional advancernent? Should
one seek out or seek to avoid administrative responsibilities?
What sorts of consulting opportunities outside the university are
available, and how can they best be integrated with the rest of
one's work? Obviously our talk spans a wide rangefrom vita
to philosophy of life, from committee assipirnents to tuition
grants for children, from faculty teas to research leaves, from
library acquisitions to AAUP compensation scales. Before the
year is over, the seminar becomes the informal clearinghouse for
the latest market news and firsthand reports of job interviews
and missed airline connections.

Personnel r roblems

Professots and administrators are people and, like other peo-
ple, carry their personalities along with them to the office. As
long as this is so, ability and performauce will be imperfectly
correlated, recognition andjeward sometirnes whimsical, and
job satisfaction only partially a function of salary and teaching
load. The case histories I.Vb recount range all the way to ..sy-
chosis, and the solutions that are volunteered are about as
varied as we are. While it is unfortunate that the students have
to be left in a state of sonic uncertainty, at least they are

alerted to the variety of exigencies with which they may be 're-
quired to cope.

Information storage and retrieval

Journals, books, abstracts, proceedings, meetingsthe life of
the scholar is becoming increasingly complex on both input
and output sides. We t6, to'foresee new practices, including
computer assistance. Meanwhile, we find it useful to discuss
the preparation of journal articles and the process of shepherd-
ing the rnanuscript through to the publication stage (as well as
the cost of supplying reprints!). The quite different art of oral
communication of scientific re. 'ts merits still more attention,
and the spring regional and stau. meetings add the emphasis of
reality for most of the students.

Financial resources for higher education and research

If for no other reason than to know what requests can rea-
sonably be made of the administration, a .faculty member
should have some knowledge of institutional bread-and-butter
matters (Chambers, 1968). We document the general survey of
financing by detailed examination of our own university's capi-
tal and operating budgets. To one who would anticipate the
future, for example in terms of governrnent control of educa-
tion or the ultimate fate of the private university, an evaluation
and projection of current fiscal trends is in order. As "the
crunch" becomes rnore threatening, there is increasing incentive
to explore the possibilities for support of personal research,
and the students respond with alacrity to my suggestion that
each prepare for criticism a grant proposal in the forrn required
by some federal or foundation funding agency.

Social control: ethics, accreditation, legislation

With the proliferation of applied specialties since World War
II, psychology has undergone a virtual revolution in terms of
formal con trots over both practice and training. The Code of
Ethics of the American Psychological Association (Casebook,
1967; Golann, 1970) includes a number of items of special rel-
evance to the teacher-scientist. Since individual conscience is
Fupplemented by group consensus in the enforcernent process,
exchange of points of view within the class is particularly val.
uable. Some attention is given to the recurrent suggestions for
developMent of general standards of professional conduct for
scientists, for example through the American Association for
the Advancement of Science, as well as to the possibility of
achieving a code for college teachers thrOugh the AAUP corn-
mittee on ethics. We lollow the arguments for and against
APA's approval of graduate specialty programs and of intern-
ships, and note the function of the American Board of Profes-
sional Psychology in conferring diplomate status on certain
classes of professionals.

For the purpose of illustration, the 25-year history of legis-
lative corm* in Virginia is reviewed from the conception of
the. first certification bill to the practices of the present licen-
sing board, including its involvernent in the nationwide recipro-
city efforts. To heighten our concern, there are usually Con-
gressional hearings on invasion of pr'.vacy, use of psychological
tests, limitationS on research involving human subjects, condi-
tions of animal care and experirnentation, as well as on the use
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of fiscal power.to limit the Igor ot campus uissent. t'rublems
of control.have been particularly delicate in psychology, be-
cause of the nature of its basic subject matter and because of
the discrepant orientations of researcher and practitioner. We
suspect, however, that our colleagues in other fields will in-
creasingly be confronted with similar issues, and that the study
of our recent history could contribute to the wisdom of their
decisions.

Does the seminar work? The reactions of the students, and
particularly their testimony in later years, point to an affirma-
tive answer. They have approached the postdoctoral phase of
their careers with increased confidence, they have entered into
their teaching duties with zest and seemingly with more than
modest success, and they have promptly become effective par-
ticipants in institutional affairs. Perhaps more important, many
of them have maintained their active concern for the broad
spectrum of higher education, have continued their reading and
Practical experimentation, and have helped bring to a number
of campuses a broadened conception of the profession. It is
not surprising that their considerable awareness and relative so-
phistication with regard to academic matters has tended from
their first appointment to thrust them into positions of profes-
sional leadership, formal and informal. I should interject that
this has apparently not hampered their growth as scientists, for
their publication record attests to continuing research activity.

The value of the seminar is not limited to its effects upon
the students. The reading and debating that is good for them
helps maintain the elasticity of my piofessorial arteries, and
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