4 ~

DOCUMERT RESUME

ED 142 u62 so 010 145 .
TITLE Syllabi and Related Materials from Graduate Courses
on the T=2aching of Sociology. 1976.

INSTITUTION American Sociological Association, Washington, D.C.;
Oberlin Coll., Ohio.
SPONS AGENCY Fund for the Improvement of Postsecondary Education

(DHE®) , Washington, D.C.; Lilly Endowment, IncC.,
indianapolis, Ind.

PUB DATE 76 -

NOTE 95p.; Not available in hard copy from EDRS due to
marginal legibility of original document

AVAILABLE FROM Sociolcgy Teaching project, Carnegie Library, Oberlin
College, Oberlin, Ohio 53074 ($3.75)

EDRS PRICE MF-$0.83 Plus Postage. HC Not Available from EDRS.

DESCRIPTORS course Descriptions; curriculum Guides; Graduate
Students; *Graduate Study; Higher Education;
Psychology; Seminars; . *Sociology; *Teacher Educationj;
*Teacher Education Curriculum; *Teaching Assistants;
workshops » '

ABSTRACT

This publication contains course outlines and
descriptions cf seminars from graduate level courses on how to teach
sociology to undergraduates. Some of the outlines are detailed, other
outlines in the publication are brief. For example, the first
syllabus is a detailed description by class session of a
seminar-practicum on the teaching of sociology held at the University
of North Carolina. It includes a listing of seminar goals, problems
discussed, assignments, and a bibliography of student readings and
supplementary.materials. Another outline briefly describes california
State University's Internship in Higher Education on Teaching
Sociologists to Teach. This includes an overview of the course
purpose and reguirements and a listing of reading assignments. The
names and addresses of the sociologists who teach the courses are
incliuded so that interested persons may contact them for additional
information. A reprinted journal article describing a graduate course
in the teaching of psychology, a brief report which relates to hiring
practices for new junior faculty members, and a list of pros and cons
on requiring of graduate students to take courses in teaching are
also included. (RY)

***********************************************************************
* Documents acquired by ERIC include many informal unpublished *
* materials not available from other sources. ERIC makes evVery effort *
% to obtain the best Copy available. Nevertheless, items of marginal *
* reproducibility are often encountered and this affects the quality *
* of the microfiche and hardcopy reproductions ERIC makes available *
* via the ERIC Document Reproduction Service (EDRS). EDRS is not *
* responsible for the quality of the original document. Reproductions *
* *
* *

supplied by EDRS are the best that can be made fronm the original.
*********************************************************************




m

ED142462

ON TEACHING UNDERGRADUATE SOCIOLOGY

projects of the american sociological association

ACHER DEVELOPMENT GROUP

SYLLABI & RELATED MATERIALS

from

US DEFARFMENT OF HEALTH.
EDUCATION 8 WELFARE
- NATIONAL INSTITUTE OF
EDUCATION

THIS DOJUMENT saq £ e 3 .
[')IJ(_ED EXACiLY as H((E;TVV‘E-OQLFZ?J%
HE PERSON OR CRGAN7ATION ORIGIN-
.AllNC, 'T POINTSOF Vit wOR OPINIONS
>Y.AYED DO NOT NECESSARIL Y REPQE-
SENTOFFICIAL NATIONAL INSTITUTE O
EDUCATION POSITION OR POLICY )

GRADUATE COURSES ON THE TEACHING CF SOCIOLOGY

1976

HION O RE PRODUCE  THOS

TERAMILS
"t fK'AL BY MICRC

COPYRIGHTED NAT '
INLY HAS BeEEN GRANTED RY

FiCH t
! 7 A A
" Cotf sHi

10 ERIC AND JW(-ANIZA\”ON?; C‘F‘l_f)-\!

ING UNDER ﬂ(.uF['\vﬂfNT‘\ WiTH Trt N&

TICNAL INSTITUTE 0O+ tDUCATION

FuURTHER WEPRQODUL T1iON (JU.Y\ID‘(

THE FRIC SYLTE PA RENMDRES PPERAS

GON DF THE CORYRIGHT QNNER

© MAIL: ASA SOCIOLOGY TEACHING PROJECT - CARNEGIE LIBRARY -
OBERLIN COLLEGE - OBERLIN, OHI0 44074 - PHONE: (216) 775-8760

2



O

ERIC

Aruitoxt provided by Eic:

Dear Colleague:

attached are the set of '"Syllabi and Related buterials from Gruduate Courses
on the Teaching of Socioloyy' which you recently crdered. A few explunatory notes
are required. -

A few of the syllabi included in this set ure short -and only briefly outline
ccurses into which a sood deual of thecught has gone und for which rather extensive
materials are used by the instructor. The sociologists who tesch these (and all
the) courses may be willing tc share uadditional information and wateriuals with you
and it 1s for this reason that a contact list is included. Ve ure indebted to the
sociologists who prepared the enclosed course materiuls and allowed their distri-
buticn. If any substantiul use c¢f these muterials is made, credit .should be given
to the author(s) involved. e, :

Aalso included with the sociclogy muteriuals you ordered are copies of two arti-
cles describiny graduate ccurses in the tecaching of psychology. These are sent at
no charge. Included alsov are & letter und Lrief report (on the: reverse side) by
Hiarvard President berek C. Bok vwhich relates to hiring pructices fer new junior
faculty members. Wwe think you will find it interesting and related to ccurses in
teaching.

We have included in the set of syllaubi a list of pros and cens on requiring of
graduate students a course in teaching. 7This list was generated during a session
at one of the aSa Project's teaching workshops. Wwhile this cowmes without the dis-
cussion in which it was embeded, we hope you will find it of use.

Additional material con graduate courses in the teaching of sociology can be
found in the special issue of Tecuching Sociolopy, 'Preparing 3ociologists to Teach,”
3, 3 (april, 1976). .Je arc uble to scll single copies of that issue for $3.50 ,
through u speciul arrangement with the publishar, S5age Publications, Inc. The reg-
ular single copy price at suge is $6.C0, althcugh if you order ten copies or more
of a single issue their price is $3.0C per copy. Wwe have enclesed a flyer which
provides Sage Publications' uddress and subscription infermation.

You may also f£ind uszful, "Preparing Graduate students to Teach,' a 21 pp

leaflet with 55 citations each with a 1C0-150 word annctiiion. The literature
cited is nct drawn directly from suciclopzy but should preove useful.

Ve hope you will find the enclosed materials useful. The ASi Project would
be very pleased to hear from sociologists te¢:ching courses or holding workshops
for graduate students on the teachin; -f suciqlogy. Please d¢ write to us and if
possible, send copies of materiuls you use in such a course or workshop.

\

i From
1a ASA PROJECT is supported by Grants
'E FUND FOR THE IMAPROVEMENT OF POSTSECONDQ%{
JUCATION (HEW), and the LILLY ENDOWMENT, ING.
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I = AN [MTPONUCTCRY NOTE ON 380, ITS PUPPOSE AND PATTERN

Purpose

Our Department of Sociolagy (3) We come closer to insuring
instituted this course in 1968 to that undergraduates are competently and
kelp first-time instructors improve conscientiously taught (as required
their competence as teachers, To by university policy).*
the extent that this is accomplished, Graduate students with prior
we achieve three other aims affect~- t2iching experience can benefit from
ing the department, the graduate 380; for much of its content will be
student and the university, new even to those with teaching exper-

(1) We add something to the ience. And of course any teacher may
meaning of an advanced degree fall intqoutinized patterns of instruc-
conferred in our department. tion which bear scrutiny. We note,

"(2) We strengthen the graduate finally, that people with teaching
student's bargaining position when experience can and do make special
ne or she first seeks full~time contributions to 380.
employment, '

For the course itself, a central aim is to raise questions that would not
otherwise come to mind; and to seek answers from experience, from theory and,
in a few cases, from the research literature, This entails tackling a range of
issues many of which, despite their importance, go unrecognized by many
sociology instructors.

L ]

There -1s no single road to effective teaching. To achieve a given instruc-
tional end there may be many weans. Hence another, crucial aim of 380 is to help
people seek out means of teaching with which they feel comfortable and about _
which they feel fairly confident. 380, then, is a first step along the way to
creating one's own style of teaching sociology--an evolving, self-correcting style.

Pattern

This course has two parts, preparation and practice. We prepare ﬁor the
teaching experience by creating necessary course materials, by reading, thinking
and talking about common problems of instruction in sociology, and by considering
various techniques, tnols and styles of teachinge. The practicum comes in the
second semester, in the actual classroom experience with concurrent reflection
on 1t and appraisal of it.

*'Graduate student teaching appointees should receive original letters
vt appointment and subsequent annual letters of appointment containing the
terms of the contract., The letters should contain provisions for supervision
and review of the performance of the appointees."

(From paragraph A, memorandum sent to Deans, Directors and Department
Chalrmen by J.C. Morrow, Provost, 10 March, 1969)



380: A Short Outline of Issues Treated
in the Fall Semester

Preview: ﬁhrough a sketch cf your course syllabus
l. Goals of your course
2, Teaching to reach such goals
3. Evaluating achievément of course goals

Product: your course syllabus--and other plans-—ready
for Spring semester




ERIC

Aruitoxt provided by Eic:

The following two columns give a condensed version of the two parts of the
tourse, seminar and practicum, preparation and practice.

EEM‘INAR (1Ist semester) 1

Preview: blocking out your course z.
svilabus: a first try at sketching

content & sequence to be revised in 2,
the light of issues discussed through

Fall semester--in effect, a crude
anticipation of lst semester's
cutcome, 3.

Goals of instruction: identifying some

goals specific to your course content

(substantive goals) & some that transcend 4,
any particular content (non-substantive

goals). '

Teaching to achieve such goals:

2.1 Views about undergraduate instruction

' in sociology

Selecting materials tc achleve course
goals: texts, readings, & other
resources

2.3 Some recent ipnovations in under- 5.
graduate instruction in sociology

tdeas on achieving common non-
substantive goals such as
(i) critical thinking,

(ii) heightened awareness & enhanced

skill in methods of analysis, C.
(iii) ability to apply sociological
knowledge to social issues &

(iv) to extend propositions/gener-
alizations to a wider range of
social phenomena

Teaching outside the classroom:
remarks on papers, f{ield work,
office confercnees, etc,

Teaching formats & their out-
comes:  Jecture, discussion,
seminar, laboratory

Common proublems in achicving
course poals (difticult points in
the course--ist, last and middie
classes—--passivity of students,
the view that sociviopy = common
sense, avoidable patfs

Useful teaching resources: audio-
visual aids, the computev, poll
data, USGPs, cte.

The TA's rule & the social context
of the TAs teaching

2.2

2.4

2.5

2.6

2.8

Continued, . .-

| PRACTICUM (2nd semester))

Conduoting your course

Videotaping, rceviewing & asscss-
ing one or more of your class
sessions

Classroom visit by one of the
380 instructors, with follow-
up Letter and discussion

. Devising, administering a

questionnaire for student
appraisaj. of your course: -'ts
organization, its readings n-
other malerials, teacher pe.-
formance’ and the like. Summary
& analysis of the data to be
reviewved with one of the 380
instructors

Final paper for 380, review iz
and appraising yowr teachin
2xperience indicating how and
why you would do it different.y
next time around

Final evaluation of your work in
380 by the instructors, embodied
in a to-whom~it-may-concern
letter (Details are given on
page 6.)

Possible semnar scssions on

The professorial rolce-set:
counter-demanding rolcs & the:
managjement

The implications for teaching of
different sociological orienta-
tions: operant conditioning,
radical-ceritical, enthnomethod-
ological and the like

Continued, . .
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3. kvaluating achievement of course goals eo tdmplications for beacltingg aud

3.1 Appralsing extent of student
achievement in your course:  the
social context of assessment &
} purposes of testingd for
certification (grading), for
teaching, and for evaluating
instructor effectiveness

.2 Evaluating extent of instructor
achievement of course goals:
student performance as teacher-
grading & student appraisal of
teacher performance

Product: reconstruction of your
course syllabus ready, along with
other materials, for spring
semester's teaching

This pattern for the semester i
{n various topics will vary with our inte
Wwhen seminar members think it important to
In short, the pattern sketched here

in this cutline, we will do so.

s not immutable.
rest and judgment of significance.

segearch of differing academic
settings: public universitics,
private liberal arts collcyes,
commuters' colleges, commai-
ity colleges. . .

d. The undergraduate sociology
curriculum: requiremente
and options for majors,
of ferings for non-majors
(gervice courses): What
should ‘they be? taught by’
whom? and in what 8equence:

e. Ezamining patterng of faculty
collaboration in teaching
(e.g., lavid Riesman's Soc..
Sei. 136 at Harvard)

and/or other matters of
interest to the class

Time invested

deal with problems not posed

provides an initlal structure from which we can deviate when judgment

so dictates.

Now a word on the pattern of individual seminar sessions. Our
unual, but not invariable format is a discussion centered on a question

{often with subsidiary questions).

befor-hand.

Typically there is reading to be done,
And sometimes we ask that you prepare short written state-

ments on the question at issue, distributing these to everyonc in the

seminar o few days prior to the appropriate session.

Often one or two

members o) the seminar will be asked to initiate discussion by demonstration
teaching or by presenting a position paper, or a review of materials read,
or a teaching device created to achieve a specific learning.

9



IT - FVALUATION OF WORK 1 320

ANOPS courses taken in our department, worik in 380 differs in two
ways. First, we fix not on the learning but the teaching of sociology.*
Second, your work is directly pertinent to an imminent professional task.
But 380 does not differ from other courses in the demands it mwakes for
competent and conscientious performance, .

This performance is evaluated chiefly by way of written comments
from the instructors assessing students' oral and written work. This
will be in the form of comments, rather than grades. (Students will not
find it hard to translate such comments into the compressed form
represented in the symbols L, P and H.)

All students in 380 are given an "Incomple:e" at the end of the
Fall scmester. The course grade is assigned at the end of the Spriag
semester. It is based on (a) extent and quality of participation in
seminar sessions, (b) adequacy of the written assignments, (c) effort
invested in, and quality of planning for the course soon to be taught,
and {d) the final course paper.

The to-whom-it-may-concern letter (under 'Practicum,” item 6,
page 3) does two things. 1t reviews the experiences that comprise
380 and gives the instructor's judgment of your performance and promise
as a sociology instructor. This appraisal is based on the matters
mentioned above, on observation cf y.ur teaching, on the written
materials (handouts, examinations) prepared for your course, and on an
analysis of your students' teacher-evaluations. We cannot make such a
judgment with divine prescience. But we can do so with better evidence
than is available at any other graduate department of sociology in
the United States.

This letter is, first, a communication to the tyro teacher, ji.e.,
to you. Then, if you so wish, a copy is put in your file where it may
be used as part of a letter to prospective employers (along with your
vita and other elements of letters of reference). This second use is
determined in this way.

1. The letter fs sent to you at the end of Spring semester.

* We arc, of coursc, centrally concerned with your students' learning of
soclulogy--what and how they can learn more effectively through your teaching.
And it should be the case that your own learning is advanced as you teach--
or prepare to teach--others.

9O



—(—

2. In conference with tha ustruciors you have 3 options:

i. You may disagiee with the statement and decline to have it
become par: «i yrur permanent record. In this case, nothing
goes to your file.

ii. You may aqrez with the instructors' statement. If you then
wish him to do so, he will transfer a copy of the letter
to your file where it can be used by faculty wr1t1ng letters
of reference to prospective employers.

iii. Yov may question one or more points contained in the instructors'
letter and suggest revisions that you believe would increase
its accuracy. If the Iinstructors agree, the revisions are
made and if the student so ch oses, a copy of the letter-goes
to his file.

}. This letter i{s the only communication to anyone about the teaching
ability of the TA.

Each of these options and procedures has been used by 380 students in the parrt.

111 - DETAILED COURSE OUTLINE, BY CLASS SESSION

Date of class meeting is given in the left margin. The fcllowing
. figures in parentheses correspond to sequence numbers in the condensed cutline
on pagee 2, 3 and 4. Sources for approaching problems listed in the lefthand colu

are indicated on the right as elements of the assignment. Assignments for each
lass session should bLe completed prior to that session. .

Two dates should especially be borne in mind. Book orders are
e in Uhe bookstore by mid-October. And the full draft of your course .
sy llabas (revised in the TIght ol our discussions in 380) is due in the
instructortg hauls hy'Ngxpmbcr 22.

il



Date, Scquence number & Problems Posed

AUGUST 28 What are the ends served by
380? How are these ends to
be achieved? How aud why do Sociole-

gists (like yourself) come to teach?

SEPTEMBER 2 A case in point. From

observing a class in action,
what can one infer about course goals
and the means used to achieve them?

+

SEPTEMBER -4 What practices do these

observations reveal that
might be plausibly related to effec~
tive teaching?

SEPTEMBER 9 Preview How does one plan
a course? build an adequate

syllabus? How to take account of matters

suggested in the course outline (left-
hand column, page 3)!

| -1 GUALS OUF INSTRUCTION

SELPTEMBER 11 (1.1) What goals do I have
for my course that transcead
its specific content? {These are non-
substant ive goals, vnes that do not
reflect the specific socliological con-
tent of the course: e.g. ability to
put r = .6U in words, or ability to
formulate a testable hypothcsis.)

Aseigrmenl and Sowrees

ASSIGNMENT: (1) Read ecarcfully and
reflect on the 380 syllabus. (2)5lir:
and get an initial familiarity with
McKeachie (1969). (3) Light reading
of Astin and Lee (1966), and (4) Nowi:
Clark and Rock ( L966),

ASSIGNMLNT: Visit a class sessiom,
observe what goes on, taking brief
notes (thereafter elaborated in «
statement of ends and means, and
strong and weak points characterizi.;:
instruction during that session),

ASSIGNMENT: Be prepared to present
and discuss your class observction:-.

ASSIGNMENT: (1) McKeachie(1869),
chapters 1,2 and 3. (2) Review a
doaen or so syllabi from the Committec
on Undergraduate Studies in loc slogy
(CUSS) file, noting points of ade-
quacy & inadequacy. (File is in the
Department office.) (3) Biock oui a
dummy version of yowr course syliarus.
Include all categories of informatics
you think will be helpfui to your
students, including a prejatory stas.-
ment of purpose and importance. Thig
draft is to be turned in at the end
of this class session. (Di.e corple:e,
revised version is due 3 Jecember.)

ASSIGNMENT: (1) Please read Cuzsort
(1969: 314-23).(2) Review minimon
essential learming for Sociolau 61 .
identifu non-substantive (vals. (J)
Read Bloom (1956:201-07) and Kratiwoi..
(1964:180-93). (4) Pleasc prepare aw
eirculate in acdvance to members of

the class, a statement on non-substai-
tive objectives for tie course you
will teach, along with a rationale
for those objectives. State ther in
clear and concrete terms. Take one of
those objectives and show (i) how you
might teach to achieve it and (ii1) how
you would determire if it were in fact



S bte, Sequence ummbor § Problems Posed

\lPl)MBIR 16 (1.2) what learning goals

do | have jor students in my
course that are peculiar to its sociol-
ogical content? (These are substantive
goals.)

I1 - TEACHING TO ACHIEVE SUCH GOALS

SEPTEMBER 18 (2.1) what general

position(s) do I take on
the question: How is sociology best
taught? What's my rationale for taking
such positions?

SLPTEMBEP. 23 (2.2) What text, if any,

shall I select for my course?

What other materials & resources? (And
the important question: why? What

. criteria do I invoke in selecting these
resources?)

SEPTEHBER 25 (2.3) How might various
instructional goals be

better achieved by means other than the

conventional lecture~discussion format?

'SEPTEMBER 30 (2.3) As above

OCTOBLER 2 (2.3) What's meant by programmed

learning? or self-paced
Instruction? or the Keller method? What
dre thelr advantayges and disadvantages?

.
~

Avustipuient @l Souraecs

ASGTONMENT':  DPrepare & eireulate in
advaiee to clace members a slatement
of substantive objectives for the
course you will be teaching, along
with (1) an illustration of the way
in which you might teach to achieve
this goal and (1) how you would
determine if it was in fact achieved.
Be specific in your examples.

ASSIGNMENT: (1) Please read Wilsor
et al.(1969b). (2) Reread "Minimon
Essential Learmings for Soctology
51." (3) Please think through (ana
be prepared to defend your positic:)
on the issues raised in Wilson e¢. al.
(1969b); and on the conception of
minimum esstial learnings--as well
as the specific set developed for
Scctolegy 81,

ASSIGNMENT: (1) Read Rothman(197Z).
(2) Review 2 or 3 texts &, in a bricf
wmtten statement agsess their

trengthe and weaknagges. (3) Sumarize
Ln a seriee of words or ph.raaea, the
advantages and limitations of using

" a text in contrast to a clutch of

selected readings. (4) In & or 6
8entencee, state gemeral oriteria
that would guide you in selecting
a text or other materials/resources
for teaching your course.

ASSIGNMENT: Please read and cvaluatc
exarples of trnovauwe teaching
patterng reported in Tl American
Sociologist and elsewhere.

ASSIGNMLNT: Ag above.

ASSIGNMENT: (1) Pleace read Johnstor: «
Permybacker (1971), (2) Fred S. Keller
(1968), (3) Green (1971), (4) Syllabus
for Physice 26-27, UNC-CH, (§) Syllabus
for Paychology 26, UNC-CH, & (6)
Eekerman (n.d.) Faculty resources:
Profegasors Eckerman and Wiggine



Date, Sequence number & Proublems Posed

OCTOBLER 7(3.4, i and ii) What are )
the theories and techniques
of teaching critical thinking? What
Jo I want my students to learn about
methods of inquiry, & how can I get
iCcross, or reinforce certain method-
ological skills essential at this level
of learning? (general & common non-
substantive aim: How to help students
sharpen their abilities to pose and
pursue questions effectively?)

OCTOBER 9 (2.4, 1ii and iv) How
bring sociology to bear on
the problems of contemporary society
in a helpful and intellectually
responsible fashion? (the issue of
relevance) How develop the skill to
extend a proposition from one case
or class of social phenomena to
vther cases/classes on the basis of
analytical isomorphisms?

OCTOBER 14 (2.5) What makes for

adequate (& inadequate)
instruction in extra-class dealings
with students? through comments on
papers, office conferences, field
work and the like?

OCTOBER 16 (2.6) What are the
conditions, outcomes

and techniques associated with

different teaching patterns: lecture,

discussion, geminar and the like?

OCTURER 21 (2.0, cont'd) bDues Lt
miake g Jifference

what pattern of teaching you adopt?

What's the evidence?

PR

Assignment and Sowrces

ASSIGNMENT: (1) Pleuse read Goldsmid
& Wilson (1973, .(2) Goldsrid (1971),
and (3) Take one element of method-
ology--e.g., classical research
design, sampling, measures of centrai
tendency, measures of association--
and develop in fine & concrete
detail a means of teaching yowr
studentg how to use, calculate and
interpret it.

ASSIGNMENT: (1) Please read Wilzcwn
(1963), (2) Towneend(1973), (3) Ki.s o
(1974) and (4) Harvard, Bureau of
Study Counsel, Tape Trangcript:

GEN, ED. OH 1,

ASSIGNMENT» (1) Read (or listen to)
pertinct Harvard tapes/transcripts,
(2) for one of your class sessions
indicate the 2 or 3 points you will
wish to make in a lecture, noting
the illustrations/data you will
adduce in evidence, (3) for a class
discussion, indicate the question(s)
you will pose & the prolible points
that will emerge, to be summariszed
at the end.

ASSIGNMENT: (1) Please read Mckeachi
(1969:1¢0-69,25-27, 263-4), (2)
bubin & Taveggia (1968), (3) Plcase
prepare notes recording the main
points you would make were you
reviewing Dubin & Taveyyia for

the ASH.,



Date, Sequence number & Problems Posed

OCTOBER 23 (2.7, i and ii) What problems

are peculiar to the first
class? (and the last and middle classes?)
What are some possible solutions? What
can one do about student apathy or
passivity?

.'OCTOBER 28 (2.7, iii and iv) In what
ways does sociology contra-
dict or go beyond common sense explan~
ations of social life? What are some
of the most commun mistakes made by
people who profess to teach sociology?

OCTOBER30 (2.8, i) What's the range

of audiovisual resources &
how may they be exploited in the service
of my course goals?

¢

NOVEMBER 4 (2.8, ii) How can the computer
be of help in achieving the
goals 1've set for my course?

~10-

Assignment and Sources

ASSIGNMENT: (1) Please real Goldsmtd
(1972), (2) Harvard (1968), (3)
McKeachie (1969:11-17) and (4) Think
through issues ratsed in various
readings and prepare notee outlining
your reaction to the tranecript of
a first class meeting at Harvard.

ASSIGNMENT: (1) Please read Goldsmid
& Wilson (1973), (2) Criticize,
refute, revise, extend elements of
the discussion on sociology. & common
gense, (3) read Goldsmid (n.d.) ¢n
avoidable gaffs in teachiny, and

(4) extend, with one example taken
from your own experience or thinking,
the list of common gaffs. Write uc'om
(1) the questionable practice, (it)
an explanation, if you can discover
it, a8 to why it occurs, and (iii)
preventive or remedial measures.

ASSIGNMENT: (1) Attend, reflect on
the presentation by Professor iuiph
Wileman of the AVA department, Schc.:
of Education, (2) read McKeachie
(1869:99-114), (3) select a table

or other graphic material useful in
the course you will teach and make

a transparency. Try it out on the
overhead projector.

ASSIGNMCNT: (1) Spend some time
before class meeting working at IRSS
at an interactive terminal.(Past
experience suggeete that most graduate
gtudents have had little exposure

to the possibilities of using such
términals for imstructional purposes.)
(2) Please read various memoranda:
Purdy (n.d.-2), Hoffman(n.d.) and
others and look over a sample use

cf the IMPRESS system developed at
barmouth by lavis (1971).



Date, Scquence number & Problems Posed

NOVEMBER 6 (2.9, i) What characteristics |

are peculiar to the TA's role:
as assistant, conducting a section of a
larger course? and as autonomous
instructor?

NOVEMBER 11 (2.9, ii) How does the
organization of the university,

and of my profession affect the teaching-

learning process? How do various stan-

dards and regulations hinder and pro-

mote teaching and learning?

NOVEMBER 13 (2.9, ii1) What's the range

of student populations? How
do differences in student populations
affect the teaching process?

11T - EVALUATING ACHIEVEMENT OF COURSE GOALS

NOVEMBER 18 (3.1, i) What are the purposes

of testing? Are they compatible?
What are the advantages and disadvantages
of different modes of examination? How
shall 1 grade? On a curve? Otherwise?

NOVEMBER 20 (3.1, i1) What specific

examination items, of what
sort can I employ in quizzes, midterm
and final examinations to get some sense
of degree of students’ achievement of
the course's goals?

NOVEMBER 25 (3.2, i) What's the point

in ussessing my cffectiveness
as o teacher of soclolngy? Can it be
Jowe? 10 so, how? And how should such
cvaluations be used?

-11- .

Asstomment and Sources

ASSIGHMENT: Please read (1) Dubin
and Beisse (1967), (2) Koen (1968)
and (3) Chase (1970).

ASSLGNMENT: Please read (1) UNC
Faculty Council (1971), (2) UNC
Office of Records & Registration
(1971), (3) UNC Faculty Council
(1969), (4) UNC "Procedures for
Use in Casz of Refusal by Graduate
Student Service Appointees. . .
and (5) Kingman Brewster (1972),

ASSIGNMENT: Please read (1) Mc.wachic
(1969:124-50,120-2), (2) Middletor.
(n.d.), Wilson (1969a) which inclu:‘es
The Psychological Corporation, "Some
Principles for Preparing Hultiple
Chotice Items," and (4) Memoranda or:
the use of grading norms, Lenski

et al. (1970, et seq.)

ASSIGNMENT: -Please prepare at lcasi
3 each of the following: (1) items
to be used in a quia, for teaching
purposes, rather than for gradiry,
(2) m-c items, (3) short answer—-
fill-in-the-blank--iteme, and (4)
essay questions that will be usefu.

for youwr midterm cr final examinatior.

ADSLGRMENT: Please read (1) MeKeaceh:d
(1869:212-27, 288-31), () McRheachic,
et al. (1971), (3) Kodin aid Lodi
(1972), and (4) Gessner (1973).



Date, Sequence number & Problems Posed

NOVEMBER 28 (3.2, ii) What sort of

- instrument will I use to
get my students' reactions to my
course and my teaching?

DLCEMBLER 2 Product Penultimate version
of syllabus to be submitted
thls date.

Assignment and Sources

ASSIGNMENT: Review a set of instru-.

-ments used at various colleges and

universities for student assessment
of teacher's performance. Make notes
about what you want to include and
emphasize in the questionnaire you
will devise for your students to us.
next semec.ter. Be able to justijy
matterg included and excliuled.
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V - AUTHIOR INDEX, BY MAJOR INSTRUCTIONAL I[SSUES

Academic profession and its organization: Astin (1969), Brewster (1972),
Caplow and McGee (1961), beFleur (1970), Eble (1972),
Mills (1956, 1965), Whyte (1969)

Audiovisual media in teaching: Dubin & Hedley (1969), Smith (1973)

Computer applications in teaching and learu.ing: Davis (1971), Hoffman (n.d.),
Purdy (n.d. 1), (n.d. 2) See also: simulation, gaming,
and role playing

Evaluation of learning: grading: Bloom (1956, 1968), Filene (1969), Glazer (1970)
Krathwolh et al. (196&) "Lenski et al. (1970 et seq.),
Mager (1962), Middleton (n.d.), Vargas (1972), Wilson (1969a)
See also: Student learning in higher education

by students, of classroom teaching: Gessner (1973), Kent (1967),
Linsky & Strauss (1973), McKeachie et al. (1971), Rodin &
Rodin (1972), Staliings and Singhai (1970)
See also: Student learning in higher education, and
Teaching, evaluation of

General: major collections cross-cutting several issues: Eble (1972),
Gage (1963), Lee (1967), McKeachie (1967), Mann (1970),
Meeth (1965), Sanford (1962), Travers (1973) See also:
next listing

Higher education, general analyses including curriculum level critiques/proposals:
Bell (1967), Bressler (1967), Eisendrath & Cottle (1972),
Freire (1972), Gartner et al. (1973), Illich (1972),
Kant (1966), Marris (1964), Mayhew (1969) McDermott (1969),
Newman (1958), Page (1964), Pearlman (1971), Reimer (1972),
Riesman et al. (1971), Veblen (1957), Wolfe (1971),
Wolff (1969)

OhlacLives, non-substantive: critical thinking, higher cognitive learnings:
Alten (1968), Berg (1965), Beyer (1971), Bloom (1956),
Cuzzort (1969), Fair & Shaftel (1967), Fenton (1967),
Glazer (1970), Goldsmid (1971), Goldsmid & Wilson (1973a),
Krathwohl, et al. (1964), Metcalf (1971), Sanders (1960),
Skinner (1968), Webb & Campbell (1966)

Programecd learning, self-paced instruction (including "Keller Method"):
Evherman (1971), Creen (1971), Johnson & Pennypacker (1971),
helicer (1968), Kulik (1974), Physics syllabus (n.d.),
Pusychology syllabus (n.d.), Skinner (1968). .




Simulation, gaming, and role playing: Abt (1970), Boocock (1968), Carlson (1969),
Gamson (1969), Raser (1969). Sec also: Computer
applications in teaching and learning.

Sociology: innovations in instruction: Boocock (1970), Dunphy (1967),
Friedland (1969), Gamson (1969), Knop (1967), Ross (1966),
Sim (1971), Smith (1973), Stoll (197G}, Townsend (1973),
Wiseman & Aron (1970) See also: Simulation, gaming, and
role playing, Computer applications, Teaching techniques,
Audiovisual media and Programmed learning.

Sociology, introductory course: Apostle (1968), Crittenden (1969), Hendershot
(1968), Knuckman & McGee (1969), Kurtz & Maiolo (1968),
Marwell (1966), McGee & Knuckman (1970), McGee & Crittenden
(1968), Muir (1968), Richard (n.d.), Smith (1973), Sokol
(1968)

Sociology major, & undergraduate curriculum: Bates & Reid (1971), Dudley
(1973), Gates (1969), Suilley (1966), Reid & Bates (1971),
Sibley (1948, 1963), Wilscn et al. (1969b)

Sociology of teaching & learning: Astin (1965a, 1968), Brik (1966),
Eddy (1959), Hall & Kehoe (1971), McKeachie (1971),
Mayhew (1969), Solomon (1963), Tient & Medsker (1968),
Wilson (1963)

Sociclogy: training for the discipline: Dudley (1973), Sibley (1948, 1963)
See also Sociology major.

Student learning in higher education: Astin (1965b), Dubin & Taveggia (1968),
Gage (1963), Mann (1970), McKeachie (1967), Travers (1973),
Trent & Medsker (1968) See also: Evaluation by students,
Teaching, evaluation of. '

Student populations and culture: Astin (1966), Becker (1966), Eloom (1968),
Davie & Hare (1956), Farber (1970), Goldsen (1960),
Jacob (1957), Newcomb (1943), Newcomb & Wilson (1966),
Panos (1966), Panos & Astin (1967a, 1967b), Wedge (1958)

‘feaching, evaluation of: Astin & Lec (1906), Gessner (1973), Kulik (1974),
Lee (1967), ttiller (1972) See also: Evaluation by students,
Student learning in higher education

Teachers: TA's & first-time: problems & preparation: Chase (1970), Dubin.
& Beisse (1967), Finger (1970), Koen (1967), McGee &
Knuckman (1970), Nowlis (1968), Rothwell

Teaching toechniques, styles & problems: Goldsmid (1971, 1972 & n.c.), Goldsmid
& Wilson (1973a, 1973b, 1973¢), HUarvard University, lughes
(1970), Knop (1967), Mann (1970), Monson (1970), Riesman
(1972), Rothman (1971), Sanders (1966), Skipper & Kohout
(1968), Solomon (1963), Wilson (1974) See also: Simulation.
o (‘omputer upplicatiggf, Audiovisual media, Programmed learning.
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VI. SELECTED JOURNALS PERTINENT TO SOCIOLOGY INSTRUCTION & HIGHER EDUCATION

Teaching Sociology

Published semi-annually {(October and April) with its first issue having
appeared in October, 1973, TS carries ''empirical research articles, reports
and essays which emphasize teaching with direct application to the subject
matter of sociology. The overall.objective is to contribute to the recognition
of the teaching function as an important part of t'.e academic profession."

The first issue carries (a) 3 articles repoxting on innovations in course
organization; (b) 4 articles on new technologies and teaching--videotape, film,
simulation games and computer applications; &nd (c) 2 articles focused on out-
comes and their measurement--student evaluations of teaching, and post-degres
carears of sociology terminal MA's. We cite several articles in the 380
biblioraphy.

Ona year subscription is §8.00 to Sage Publications, Inc., 275 Scuth
Beverly Drive, Beverly Hills, California 90212.

Manuscripts can be submitted to The Editors, TS, Department of Sociolog. ,
University of Rhode Island, Kingston, R.1., 02881, (Mss should be sent in
duplicate and should follow the ASA format; further information on the inside
front cover of TS.)

The American Sociologls:

Published quarterly by the ASA (and along with ASR it goes to all. ASA
membgrs), [AS regularly includes articles on classroom teaching as well as
articMs on the status of the profession and parts thereoi, and short articles
on basichtiredretical and methodological issues of profession-wide import.

We cite several TAS articles on teaching in the 380 tibliography.

Change (The Magazine of Higher Learning)

Published monthly since 1368 by a nonprofit corporation, each issue of
Change carries articles of wide interest on the academic profession. A
synopsis of the February,.. 1974 issue will lllustrate its typical scope and
content: articles on trends in graduate education, on the internal politics
of the University of Texas and how this affected education and researcih therein;
on a multi-media class project used to explore and teach and communicate about
the 19308 depression [by a Chapel Hill history professor): a series of brief
reports including one of unionization in higher education; synopses of recent
decisions, issues and books touching on federal government policy, student
evaluation of teaching, community coilege trends, NIH science policy, new
books by Arthur R. Jensen and Everett Ladd and Seymour Lipset,
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The Chronlele o Higher Edncation

A newspaper published weekly (during the academic year and biweckly
during summer months) with current news on higher education, book revicws, -
editorials and a Bulletin Board of "Positions Available" in higher education.

Best and most timely news on funds available and legislation touching
higher education.

Beyond the above--which may be of greatest interest and
relevance to sociology teachera--there are several score .
of journals which regularly carry material on aspects of
teaching in higher education. A sampling are listed below
to give and idea of the range of such Journals.

Journals Relating to Specific Disciplines (Other than Sociology)

Teachingﬁ?@}itical Science, Journal of Economic Education, Journal of
Chemical Education, Journal of Medical Education, College English,

//\\ Journal of Engineering Education, Journal of Dental Education, Science
7 - Education, CUEBS (Journal of the Committee on Undergraduate Education
¢ "y in the Biological Sciences).

Journale Focused on Innovation in Education

(in addition to Change), Eccentric, This Magazine is About Schools,
Journal of Experimental Education.

Other Journals Relating to Education at the College & University Level

Journal of Higher Education, Journal of Educational Research, American
Educational Research Journal, Journal of Educational Psychology,
Journal of Educational Sociology, Audio-Visual Communications Review,
Improving Ccllege and University Teachin » Harvard Educational Review.
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Final Report

Workshop for Beginning Teaching Assistants

in Sociolegy IV

September 16-19, 1975

Department of Sociology
Michigan State University
East Lansing, Michigan 48824




The workshop for beginning teaching assistants has been conducted each
fall since 1972. Its aim has been to assist beginning teaching assistants
in developing basic teaching skills related to their teaching assignments
in the department. This year's workshop was held on September 16-19, 1975.
It was led by one faculty coordinator, Tom Conner, and three graduate student
coordinators, Pat Ashton, Laura Manuel, and George Tryban. All four people
shared in the planning and conducting of the workshop reflecting the philosophy
that was established in past workshops -- that it was a joint graduate studeht-
faculty effort reflecting the common responsibility of these two groups for

instruction in the undergraduate progran.

Overall Objectives of the Workshop

Li:ucd'below are the specific objectives that guided the planning and
exccution of the workshop. As in past workshops these were selectad.and
formulated in response to what faculty expressed they expected of a teaching
assistant and to some extent in response to what the coordinators felt was

important.
1. Beginning teaching assistants will know the expectations attached to
their position: they will become familiar with its formal and ¢nformal
requirements, range of functions, and relation to faculty r.abers.

2.. Beginning teaching assistants will know how to prepare and tonduct
discussion sections: they will become familiar with the range of
purposes of discussion s=ctions in this department, teaching techniques
applicable to the classroom, and the importance of interpersonal skills
in handling the dynamics of the classroom situation.

3. Beginning teaching assistants will know how to aid faculty members in
the evaluation of student performance: they will become familiar with
the construction and grading of both structured and unstructured
examination questions.
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4. Beginning teaching assistants will know what teaching resources
are available to them in both the University and the community.

5. Beginning teaching assistants will beccme more comfortable with
their role as they familiarize themselves with its requirements
and how to fulfill them.

6. Beginning teaching assistants will become more comfortable with
their role as they get to know new and old teaching assistants
and the faculty members who can provide cognitive and emotional
support. : B '

7. Beginning teaching assistants will know the basic ideas involved
in Teacher Effectiveness Training: they will have become ac-
quainted with problem ownership, active listening, and three
methods of conflict resolution. In addition, they will be aware
of where to seek more information and training in this area.

- Workshop Events

Workshop events were planned largely with the above objectives in mind,
although some things were done in order to facilitate other events in the work-
shop. Specific, more detailed objectiv - were written for each event, or
"module."

The worksh.p began on Tuesday evening with a get acquainted session at
Tom Conner's house. The objectives of this module were:

1. To acquaint the participants with each other so that they will

feel more comfortable talking to each other and will be able

to participate in workshop activities without undue tension gr
anxiety. This should be done so as to avoid embarrassing any-
one and to avoid forcing anyone to disclose personal information

when they prefer not to.

2. To make clear to the participants the history and purpose of the
workshop.

3. To have 211 participants identify in writing their goals and ob-
jectives for the workshop.

4., To provide an opportunity for participants to ask questions about
the structure and rationale of the workshop.

v
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Beer and pop were served and even though most of the evening was structured
it was in a relaxed ztmosphere. After a brief talk about the history and
nature of the workshop the participants played'a "Who am I?'" game. with time
afterward for conversation. Participants later formed into small groups to
discuss their expectations for the workshop, which were presented to the ;ntire
group for discussion. The céordinators met at the end in order to make final
plans and adjustments.

The workshop ''proper' began on Wednesday morning. The modules on this
~day and succeeding days are briefly characterized below.

I. Formal Expectationg the Department has for Teaching Assistants

(9:00 - 9:30)

A. Objective: To answer the question: What is it that teaching
‘assistants are expected ta do?

B. Description: Présentation of the content of tL. Code of Teaching
Responsibility, resu’“s of questionnaire (sent.to faculty) con-
cerning expectations for teaching assistants, and datsa on'depért-
ment of origin of students taking snciology courses. Discussion
and reaction was encouraged.

1I. -Formulating Instructional Objectives (9:30 - 10:30)
A. Objectives:
1. Given one or more instructional objectives, to e able to
select those statedn performance terms.
2. Given a 'ell written instructionmal objective, to be able to
identify the portion of it that defines minimum acceptable

performance.
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3. Given one or more performance items, to be able to select
those appropriate to the evaluation of the objectives.
Description: Material from Robert Mager's book Preparing

Instructional Objectives was presented using slides in a way

approximating programmed learning.

First Class (10:45 - 11:30) " S

Objectives:

1. To review the special qualities of the first class session.

2. Jo provide teaching assistants with strategies fér dealing with
the crucial first day. '

3. To ease anxiety about their performance on the first day.

Description: Informal presentation with discussion based in part

on "The Dynamics of the First Class’ by Lawrénce Shulman.

Teacher Effectiveness Trazining (1:00 - 3:00)

A‘

Objectives:

1. To provide Teaching assistants with the skills.necessary to
determine who owns a problem, and knowledge of why proper
ownership is important.

2. To acquaint teaching assistants with active lisfening skills
and their practiéal application.

3. To introduce teachinz assistants to the three methods of conrflict
resolution and provide them with some practice of the No-loseg ™
method.

4. To create an awareness of TET in new teaching assistants and
provide information about where they may acquire more information,

more skills, and/or more practice of TET.
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' B. Description: Problem Ownership Exercise with Discussion; pre-
sentation of methods of solving conflicts; presentation of how
to do active listening; and role planning exercise in use of

problem solving techniques.
Thursday

I. How to construct exam questions (9:00 - 10:00)
A. Oujectives:

1. To explore through discussion the functions of testiﬁg.

2. To illustrate the 1mportance of matching" learnlna obJectlves
and expected test performances and to provire a step by step
procedure for insuring that they do match.

3. To provide concrete procedures anﬁ examples of how to construct
test items,'both essay and mulfiple ;hoice.

B. Description: Material based on Rebert Mager's book Measuring

Instructional Intent. 'Presentation using slides resembling pro-
grammed 1 éaming.

Ii. How to evaluate exams (10:00 - 10:30)
A. Objectives:
1. To inform teaching assistants of existence of scorirg.

2. To provide teaching assistants with methods for insuring con-

v
Y

Sistency in exam grading (internal and external).

3. To stimulate further teaching assigtant thinking about con-
structive comments on student's work. :

4. To initiate future teaching assistants into the realities of
academic life: the consideration of ways of discovering and’

dealing with cheating.
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7 B. Description: Informal presentation with discussion.
, IITI. Preparing and delivering occasional lectures (10:45 - 11:30)
A. Objectives:
1. To list in writing the uses of lecture format.
2. To discuss and reinforce the importance of learning objectives.
3. To'bresent and discuss techniqpes of preparing and delivering
lectures.
B. Descrigtidn: Group discussion on the purpose of 1ectufing. In-
formal presentation oh how to lecture well.
1V. Conducting discussion groups (1:00 - 3:00)
A. Objectives: | |
1. To point out the differences between lecturing, reading, and
discussion groups. |
2. To discuss methods of identifying material relevant for your
group. v
3. To identify what the teaching assistant can exPeét to have
happen in the discuésion group, whaf the group can be used to do.
4. To show how to prepare for a discussion group.
5. To present some methods of presentation of materials.
6. To present some method§ of discussing materials designated for
discussion. ‘
7. To present methods of taiioring the mode of presentation to the
subject matter.
8. To‘present methods of stimuiating and initiating discussion.
9. To present pussible problems and Qays to solve or cope with them.

B. Description: Discussion of what objectives can be furthered by

discussion groups, informal presentation and further discussion,

41




assignment of discussion group planning exercise.
Fridesy

I. Continuation of discussion group module: (1:00 - 11:00) analysis in
small groups of discussion group exercise assignment.

II. The teaching assistant's relationship with the Socinlogy Department.
(11:00 - 11:30)

A. Objectives:
1. To inform teaching assistants about how they will he evaluated.
2. To acquaint teaching assistants with some of the political pro-
blems of beiﬁg a teaching assistant.
B. Description: Presentation and informal discussion.

ITY. Evaluation of the workshop by participants.

Evaluation of the Workshop by Participants

participants were asked to evaluate the workshop in two different ways..
At ény timé during the workshop a participant could fill out a small slip of
paper and drqp it into a box which was provided for that purpose. A Yormal
ques?ionnaire was administered to all participants during the last session of
the workshop on Friday. Antanalysis of the responses to these questiens fol-
lows'below.

The first two questions on the questionnaire ask the participant to list
the two events in the workshoﬁ that were fhe most valuable to him or her and
of least value to him or her. Nine people completed the evaluation form, hence
an event could potentially be mentioned a maximum of nine times as most or as

least valuable. Tables 1 and Z below contain the number of times each event

4 )
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was mentioned, given that it was mentioned at all.

Table 1
Number of times an event was
mentioned as most valuable

event number of mentions
_Discussion group exercise and/or presentation ' 6
Instructional Objectives 5
Constructing exam questions 3
First class 2
Relatinns of T.A. to the department 1
TET 1
Table 2 .
Number of times an event was
mentioned .as least valuable
event ' number of mentions
" TET 6
Resources : 2
Discussion group exercise and/or presentation 1
Constructing exam questions 1
Relations of T.A. to the department 1

It is clear from Table 2 that TET module was the least successful of all the modules.

Comments included:
"I felt piaying the role of administrator had little value for me"
(referring to the problem solving exercise). '
"TET - don't rem%%er a damn thing."
"DiQp't like the philosophy much. Seemed to be rather artificial."
"TET role playing [was least valuable]."
These comments highlight what I believe were the most prominent compiaints - that

the ""Philosophy' (i1.e. don't take on prublems vou don't own) was unpalzatable to

some, and new to others, that the teacher-student-administrator exercise was
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‘insufficiently‘introduced; hence chﬁétic. 1, however, believe (but have no
evidence) %haé the real problem was a lack of time in which to present th;iideas
in a more measured way so that fhey could be better understood and digested.

The questionnaire contained'18 close ended-items. The content of these
items and their‘form can be seen on the attached copy of the evaluation form.

Table 3 below has the first 15 items ranked by mean score on the "actual™ dimen-

sion. It also shows the corresponding mean score on the "preferable'" dimension.
, P g P

7 N Table 3

Question no. ' ; actual preferable
2 4.11 ' 4.75
4 4.00 4.50
10 3.78 ' 3.33

1, 6, 11, 14 3.56 4.00, 3.63, 4.38, 4.25

3 - 3.33 . .4.88
15 3.22 3.11

9, 13 3.00 3.44, 3.00
12 2.78 3.67

5, 8 2.33 3.25, 3.89
7 2.11 3.33

Apparently we were least successful ir helping ﬁarticipants feel competent in
presenting lectures (Thursday 10:45, Pat), improve their ability to grade exams
(Thursday, 10:06, Laura), and identify personal cuzlities and abilities usgful in
teaching (only an indirect goal‘of the workshop). We were most successful in
helpiﬁg them feel more competent at planning a discussion group (Thursday and

| Friday, all), know how to construct exam questions (Thursday, 9:00, Pat), and
identify teaching areas they need to work cn (indiréct goal).

‘I made an attempt to assess where actuality fell short of preference. A
scatter gram was contructed of the two groups of means, which is attached. It is
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1.4, WG EVALUALIGN PURD. 1200 . - o~

Dicections: In recalling.and evaluating your cxperiences in this YEY:

Norkshop, plen»c indicate, by circling a-nuber, the extent to vhich
m&detMMMWHWMMH&MU%MMWd
- (b) you would have preferred 1t to have occurred,

T0 AT EXTENT DID TIE HORKSHOP: ACTUAL

1, make clear faculty § departmental expectations? 1. 54132
z,mmWMMmummmummmMmmmym’ L, 5432
3.hmwwMdmmwmwnuwmumaMMmmme~‘3.5432
4, help vou kuow how to construct exan questions? 6 5439
5. imrove your ability to grade exans? 505432
6. faniliarize you with univ. § comunity rcsources? 6, 54 3 2
7. help you feel more competent at presenting lectures? 7.5 4312
8. help you identify your own personal qualities and abilities 8. 5432

that might be useful in teaching? -
% help you identify any personal problems or fears you have that 9. 54 32
might interfere vith teaching?

10, hﬂpwuMmuﬁtwmmgmwsmmhwumwtommow w1005 432
11, make you fcel more comfortable with your T.A. job? 5432
12, reduce your anxiety about your job* 1. 5432
13, increase your interest in tcachlng? 15, 5432
14, stimulate your imagination? ' ! 4, 5432
m.mmwwmwwmmmmmmmmmMmmv.,1&5432
T0 WHAT EXTFNT i

16, did you feel wcomfortable in the Workshop? 16. 54 132
17, . did you resent some parts of the Workshop? ‘ 1 5 432
18, was beiny with other new T.A.S valuable tosyou! TR B

Pt bt pod ek bk Ped fmd

—

S-very much

d-quite a bit

3-2 mederate amount

2-sone
1-1ittle or none

PREFERABLE
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clear from the scatter gram that there is a positive correlation between actuality

and prefefence (we did best on those things most desired]. Three items stand out,

however, as possibly less successful t*an desired. Item 7, helping to feel more
competent at presenting lectures; Item 3, helping to feel more competent at con-
ducting a discussion group; and Item 8, helping to identify personal qualities
and abilities that’ mlght be useful in teaching were ‘those three.-

Y Finally, particpants were asked to make open ended comments about the co-

ordinators. The comments were uniformly positive about all of the coordlnators.

o
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Thése two pp provide background on the
origins of the TA Warkshop at MSU,

! Workshep for Beginning Teaching-Assistants in Sociology
September 18-21, 1975
. . Beverly Purrington
- Bill Ewens

Michigan State University

Few sociology depattments have on-going programs for facilitating the development of teaching competence
among graduate students. This is surprising, given the fact that the majority of sociology Ph.D.'s are
employed as college or university teachers, and, while still in graduate school,.many Flay a vital part
in undergraduate programs as teaching assistants. Recently, however, several departments have made efforts

- to develop systematic sets of procedures for assisting graduate students in deveioping basic skills in-

college teaching, and a description and evaluation of one such program is reported in this paper.

History of the Workshop

~

During the 1971-72 academic year, the department's Quality of Instruction Committee met to dxscuss
the feasibxlity of a program designed to assist begxnning TA's in developing basic teaching skills related
to their teaching assignments in the department. It was decided that an intensive workshop program prior
.to the start of each 'academic year was one way to accomplish tnis goal, and initial workshops of this type
were conducted both in Fall 1972 and Fall 1973. '

The Committee assigned the responsibility for conducting these workshops to a graduate Coordinator and
thrce assistarts, two of whom were graduate students and the third a faculty member in the department. The
graduate students selected for these positions wers all teaching assisiants who had demonstrated competence
in the classroom and were xnterested in teaching. Similarly, the faculty member was chosen to assist this
program on the basis of interest in teaching methods and prior involvement in the undergraduate program.

The workshop was conceived as a joint graduate student-faculty effort reflecting the common responsibilit;—i

of these two groups for instruction in the undergraduate program. The staff fc: the vorkshop was predominately
graduate students since it was felt that they would be less intimidating to new students than faculty members
and less far removed from the situation in which beginning students find themselves. It was alsc hoped

that having capable senior-level graduate students involved in the design and execution of the program wouid
facilitate the ner TA's forming interpersonal ties with those advanced students in the department who were

the most commxtted to college teaching.

The Fall, 1374 Workshop spanred a four day period, beginning with s ¥ednesday night session at a faculty
pember's home and concluding on Saturilay rorning with a thulty Ecunch whare the beginning TA's and other
faculty members in the department were given the opportunity to get acquainted with one another. Twelve

beginning teaching assistants participated in the workshop program.*

*The Graduate students conducting the Fall, 1974 Workshop were Beverly Purrington (Coordinator), Pat
Ashton and Mark Sandler. The faculty participant was Bill Ewens.
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Faculty Expectations

Rather ihan enphasizing the preparation of future college teachers, this workshop focused primarily
upon the immediate teaching tasks that these'begihning graduate assistants will be asked to perform. Al-
though these goals ars complementary in many instances, it was nevertheless felt to be imperative for the
quality of the undergraduate instructional program that TA's be competent in the types of teaching practice
in wﬁich they would most likely be engaged during their first few terms of teéching. Thus, in order to
determine the departmental expectations regarding the dutie$ of TA's, questionnaires were sent to faculty
members during the Spring Term before ecach of the workshops to determine what faculty "expect a teaching
assistant to be able to do."

In Spring Term, 1974, seventeen faculty members listed the types of duties and obligations that they
usually requirs of teaching assistants assigned to their courses. Below ure listed these duties and the
frequency with which faculty members mentioned each of them.

Duties Performed by
Teaching Assistants

" Number of Faculty
Listing Each Duty

prepare exam questions 15
grade papers and exams 15
lead discussion groups 14
serve as informal consultant to . 11
students--hold office hours .
present occasional lectures 10
give feelback to instructor as to progress 3
and adequacy of course
prepare grade distribution D |
teach some research methods 1
hand out materials 1

The descriptions by faculty members of their expectations regarding TA performance were also instruc-
tive in designing the Fall, 1974 Workshop. Listed below are a few of these comments.

wRead and be able to evaluate and intelligenf.ty comme¢nt upon essay papers and essay exams. This
means more than 'good job' or 'I disagree’, by way of comments; I think it is important for students
to get subztantive feedback; a responss to argument; 2 ruising of questions; 3 sense of dialugue--

in addition to an cquitable grade.

nOrganize and lead discussion sections covering readings, lectures and the general content of
sociology." 'Know how to stimulate discussion." "Create a good discussion environment; drum up
enthusiasm and knowledge necessary for catalyzing discussion.”

The:e is definitely a learned art to making good written responses."

nMaiptain office hours; consult with students."
and needs with regard to the course material.”

vadvise students and relate to their iuterests
nShe/he should be able to interact meaningfully with

students in order to master the subject matter of t

he course; she/he should be able to listen

patiently and recognize what students are try
she/he should be intelligent, compassiornate,
¢nd be interested in people.” A t:aching as

ing to say, when sometimes even they don't know. Tiws,
sensitive to nonverbai comnunication; anl :should *ike
sistant ideally should be atle to work with z heterogeneous

set of students. This r.eans aaong other things the teaching assistaat should try o concern him or
herself with the leurning experiences of individual students."

Goals and Objectives
Having assessed faculty exnectations regarding the duties of TA's, one primary goal of the workshop
was thus to assist these graduate assistants in obtaining the knowledge and skills needed to perform these

duties. Also, looking at the situation from the point of view of the assistants themselves, further goals

A9



for the workshop were that they be able to assess their own strengths and weaknesses with regard to teaching,
experience reduced anxiety as they enter this new role, and begin to consider issues related te theories
of teaching/learning as these relate to sociology.
A more formal statement of these general goals for the workshop, along with some of the more specific

objectives related to these goals, are listed below. These goals and objectives, in turn, lay a basis
for the workshop events and evaluation procedures to be described in the following sections.
GOAL I. BEGINNING TEACHING ASSISTANTS WILL-ﬁAVE THE KNOWLEDGE AND SKILLS NEEDED TO PERFORM THOSE FUNCTIONS

REQUIRED OF THEM BY THE FACULTY AND THE DEPARTMENT.

Objective I.1. Beginning teaching assistants will know the expectations attached to their

position: they will become familiar with its formal and informal requirements, range of functxons,
and relation to faculty members.

Objective 1.2. Beginning teaching assistants will know how to prepare for and conduct discussion
sections: they will become familiar with the range of purposes of discussion sections in this
department, teaching techniques applicable to the classroom, and the importance of interpersonal
skills in handling the dynamics of the classroom situation.

Objective I.3. eginning teaching assistants will know how to aid faculty members ia the evaluation
of student performance: they will become familiar vith the construction and grading of both
structured and ‘unstructured examination questions.

Objective I.4. Beginning teaching assistants will know what teaching resources are available
to them in both the university and the community.

GOAL II. BEGINNING TEACHING ASSISTANTS WILL ASSESS THEIR OWN STRENGTHS AND WEAKNESSES WITH REGARD TO TEACHING.

Objective II.1. Beginning teaching assistants will identify personal qualities and abilities which
may be useful in tezching.

Cbjective I11.2. Beginning teaching assistants will identify personal fears and problems which
may interfere with effective teaching.

Objective II.3. Beginning teaching assistants will identify teaching areas which need personal
work and/or departmental assistance.

GOAL III. NEW TEACHING ASSISTANTS WILL EXPERIENCE REDUCED ANXIETY AS THEY ENTER THEIR ROLE

Objective III.1. Beginning teaching assistants will become more comfortable with their role
as they familiarize themselves with its requirements and how to fulfill them.

Objective III.2. .Beginning teaching assistants will become more comfortable with their role

as they get to know new and old teaching assistants and faculty members who can provide cognitive
and emotional support.

GOAL IV. BEGINNING TEACHING ASSISTANTS WILL BEGIN TO CONSIDER ISSUES RELATED TO THEORIES OF TEACHING/LEARNING,
WITH SPECIAL REFERENCE TO SOCIOLOGY.

Opjaative (V.3 Begluning *eachirg assistants will become famitiar with a variety of theories
of teacking/lc=aing.

Objective IV.Z. Beginning teaching assistants will begin to work on identifying their own
philosophies of teaching/lear: .ng.

Objective 1V.3. Beginning *=aching assistants will consider the question, ''Why Teach Sociology'?
They will bezome familiar with varying approaches and begin to identify their own goals in teaching
so:iology.

Workshop Events

Workshop events were planned with the preceeding goals and objectives in mind. At least one activity

was schedulded to achieve each of the twelve objectives.

Q
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PURPOSE

To assist sociology graduate
students to .

(1) develop knowledge and
skills related to college teach-
ing -

___[2) obtain additional cre-
dentials for convincing potential
employers of their dedication
and competence as college teachers

REQUIREMENTS

To achieve this Certification
in Teaching Sociology, a student
must successfully complete the
following requirements:

1. Workshops for Beginning
Teaching Assistants. These con-
sist of a three-day workshop prior
to Fall Term and one-day follow-
up workshop sessions at the be-
ginning of the inter and Spring
Terms of that same academic year.
Issues and problems dealt with in
these workshops include how to

- prepare and conduct group dis-
cussions, constructing and grad-
ing examination questions, know-
Tedge of university and community
resources, and evaluation of per-
sonal strengths and weaknesses
related to teaching.

2. Seminar in Teaching Sociology
(S0c 870). This seminar is concerned
with the theory and practice of
teaching sociology. General theo--
retical issues relate to understand-
ing the nature and development of
the college teaching role in the
United States and to understanding
the tistory of educational criti-
cism and proposed school reforms
in this country. On the basis of
existing theory and empirical re-
search, it is also important to
develop & general conception of
the types of activities and social
relationships that facilitate

significant student learning in

college and university settings.

With regard to practice, the
seminar is concerned with the gen-
eral problem of how to organize a
course, The seminar will deal with
topics such as the following:
deriving and writing instruction-
a] objectives, organizing a syl-

. labus, lecture organization, ques-

tioning and dialogue skiils, exam-
inations and grading, and evaluat-
ing instruction,

3. Sociology Teaching Practicum.
To fulfi11 the requirements of the
Practicum, you will teach a soci-
ology course under the supervision
of a Faculty Guidance Committee.
You will select this three-person
comittee from faculty members

~ who have volunteered to participate
-as Practicum supervisors. The
- functions of this Committee include

PROGRAM FOR CERTIFICATION IN TEACHING SOCIOLOGY

Q . ‘o :
SJE MCmm ol sociclogy/ michigan state university/ east lansing Mich, 48824

JAruitoxt provided by Eic:

prof. hill ewens

working with you as you plan the
course, develop a syllabus and "
course procedures, and deal with
classroom problens, The Committee
will talk with you from time-to-
time about how the course is pro-
gressing, assist in evaluating the
course, and read and make evalua-
tive coments on a report that you
are required to write analyzing
your experience teaching this cours

4. Qral Examination. After you
have completed ail of the above
requirements, the final part of
the Certification Program is an
oral examination conducted by the
faculty members who have been in-
volved in the various phases of
your teacher development program
(Faculty Workshop Coordinator,
Seminar Teacher, Practicum Super-
visors, and the Coordinator of
Undergraduate Studies). The pur-
pose of this meeting will be to
review with you the report you
wrote for the Practicum and to dis-
cuss with you more general issues
related both to your teacher pre-
paration in the department and
to your fuiire plans as a college
teacher.

FURTHER INFORMATION

A description of this Certi-
fication program is included in
the new 1976-77 Graduate Handbook.
To find out more about the program
you are invitad to talk to the

Coordinator of Undergraduate

Studies or to members of the
(uality of Instruction

Comnittee, Y.
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Sociology 872, Section 3 " Bill Ewens
 Seminar In Teaching Sociology : 5-6639 or 351-8673
Spring term, 1977 Office Hours: 1:30-4300F
Fridays :

Time/Place: 7PM - 9:50 _
: 112 Berkey Hill . Department of Soclology

Michlgan State University
Bast Lansing, MI L8824

REVISED SYLLABUS

Thls seminar is concerned with the thedry and practice of teaching sociology. The
focus thus will be both upon general theoretical issues related to the nature
and purpose of.sociology instruction and upon practical issues rslated to course

organization, alternative instructional techniques, achievement testing, and the
evaluahion of teaching.

— Readings

BAKER, PAUL. "Mass instruction in sociolo on the domestication of a
pedagogzical wuonster,"Teaching Soclology & ?gctober 19?6) 5-28. .

BOWLES, SAMUEL and HERBERT GINTIS. Schooling in Capitalist America. Basic
Books, 1976.

‘GAMPBELL DAVID. "Behavioral objectives--the grande charade "Today's Education.

March-April 1976, L43ff.

CENTER FOR RESEARCH ON LEARNING AND TEACHING. "Grading by contract," Memo to
the Faculty. University of Michigan, No. 57, April, 1976.

CONOVER, PATRICK. "The experimental tenching of basic social concepts- an
improvisional approach, "Teaching Sociology 2 (October 1974): 27-42.

CROSSLAND. FRED. "Will the academy survive unionization?" Change Magezlne,

DAVIS, ETHELYM., Teaching Sociology: A Bibliography. American Sociological
Assoclation: Project on Teaching Undergraduate Sociology. .

EBLE, kENNETH- The Recognition and Evaluation of Teaching.' Washington, D.C.:
American Assoclation of University Frofessors. .

EHENS. BILL. "Developing programs for preparing sociology graduate students
to teach, "Teaching Sbciology ‘3 (April 1976): 305-326.

. "Tension points in the classroom: ‘teacher-student commurication
problems,” mimeo.

FRANCIS, RO¥, "The 8 mm "term paper': on helping sociology undergradusies to
make films, “Teaching Sociology 2 (October 1974): 57-70.




FREIRE, PAULC. Pedagogy of the Oppressed. Seabury Press, 1970.

FRANSECKY , hOGER and JOHN TROJANSKI. "Academic gaming, "Teachigg:Learning‘
Monograph Series., University of Cincinnati, Cincinnati, Ohio, !

GRONLUND, NORMAL. Constructing Achievement Tests. Prentice Hall, 1968.

HARACZ, KATE.. "The education of Kate Haracz, "Change Magazine, June, 1970, 12-26.

HILL, RICHARD, "Reflections on the practice of Marxist sccial sclence,” mimeo.,

'KELLER, FRED, "Gonod-bye, teacher . .," Journal of Applied Behavioral Analysis
1, 1968: 79-89,

MAGER, ROBERT. Freparing Instructional Objectives. Fearon Publishers, 1967.

McKEACHIE, WILBERT, Teaching Tips: A Guidebook for the Beginning College
Teacher. D.C. Heath, 6th ed., 1969.

MEANS, HOWARD and PHILLIP SEMAS, ed.s, Facuity Colléctive bargalning. Wash-
ington, D.C.: Chronicle of Higher Education, 2nd ed., 1976.

NEWT DAVIDSON COLLECTIVE. “What next?," Crisis at CUNY, 1974.

POSNER, GEORGf and KENNETA STRIKE. "Ideology versus technology' the bias of
behavioral objectives, “Educational Technology 15 (HMay 1975): 28-3k.,

ROGERS, CARL. "Regarding learning and its facilitation,” Freedom to Learn
Charles E. Merrill, 1969, 157-166.

- b o 2t sem m e e v m e e et &

SAWYER, Ja3X. "The case against grades,” Daily Northwestern Magazine. No. 1T
February 25, 1970.

TRENT, JAMES and ARTHUR COHEN. “Ressarch on teaching in higher education,” in
Robert Travers, ed., Second Handbook of Research on Teaching. Chlcago: Rand
McNally, 1973, 997-1071.

Topic Outline

WEEK DATE TOPICS READINGS
1. March 31 Gettlng Acquainted

Negotlating Course Structure

Organlzing a Syllabus

The ABC's of Course Organization

2. April 7 Course Organlzatlon Trent and Cohen

Research on Teaching in Higher McKeachie, Chapt. 2
Education Mager

Deriving and Wrlting Course Posner and Strike
Objectives Campbell

Critiques of the Behavioral
Ob jectlives Hovement
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WEEK

S——

3.

9.

10,

+ DATE

April 14

April 21

"April 28

May 5

May i@

May 19

May 26

June 2

TOPICS

Instrustional Techniques, 1

Lecturing

Personal ized Instruction

Alternative Mass Instiructional
Techniques

(PRACT:CE LECTURING EXERCISE)

Instructional Techniques, 11
Discussion Techniques
Communicating with Students

'{(VIDEO FEEDBACK EXERCISE)

Instructional Techniques, 1II
Experiential Technigues
Simulations and Games
Role-Playing

Audio-visual Technliques
(EXPERIENTIAL LEARNING EXERCI3E)

Evaluation

Achievement Testing

Techniques for Assigning Grades

The Pros and Cons of Grading

Evaluation of Teaching

Bvaluation as a lManagement
Technique

Facilitating Significant Learning

The Social Relations of the
Classroom

Jo-mutual Instructional Techniques

The Contradictions in College
Teaching
(Why humanistically oriented =
teachers often get ulcers.)
Education and the Structure of

.....

History of American Educaticn
The Dynamics of Educational
Change

Future Trends in Hlgher Educatlion

Education and Progressive soclal
Change

Faculty Unionizztion and
Non-reformlist Reforms

55

HEADINGS

McKeachie, Chapts. 3, 9, 16
2l ler
hzker

McKeachlie, Chapts, &-8, 12, 17
Buwens, "Tension Points. . ."
Kagen {Nel)

McKeachle, Chapts. 10-11
Fransecky and Trojanskl
Francls
Conover

McKeachie, Chapt:. »73-1%, 22-Z2
Gronlund

Cntr for Research on L&T
Sawyer

Haracz

Eble

Friere
Rogers
Ewens, "Leveloping . » "

Bowles and Gintis
Parts I & II
Critigues of Bowles
and Gintis

»

Bowles and Gintis
Part III

Newt Davidson Collective
Bowles and Gintls

Part IV

Hill

Crossland



EVALUATION

Your grade in the seminaxr wlll be based upon the evaluation of two written
papers, both of which will be due on Wednesday, June 8, of final exam week.
There papers are:

1. A statement of your pallosophy of teaching soclology. In this paper you
should consider questions such as the follow'ng: What }s the nature of
significant learning related to sociology? How can this significant learn-
ing be facilitated? What contradictions and pressures are pr:sent in
colleges and universities that might hinder your teaching? What types of
coping techniques and social change strategies would be most effective in
dealing with these contradictions and pressures? Etc.

2. A complete organizational outline for a sociology course which you plan to
' teach. This will include a complete syllabus, instructional objectives,
class plans, exams, and course evaluation techniques., In addition, you
should write a summary describing this course, showing liow your instruc-
tional objectives, techniques, and evaluation instruments related tc one
another and to your overall philosophy of teaching sociology.

wh
se




DEPHRTHENT OF SUCIULCGY .
THE UIVERSLTY OF AKRON

ocminar wvutline
C380:09C6-00L  tuc Uollupe Teuching of Socivlopy

Fall, 19706 = 2 credit

This seminar is rcqulrbd ef all graduate teaching assictunts in the Depart-
wment cf Sociology during the first quarter of their teacliing assistantsniyp.
' (3tudents beginning their ussictantships in the winter or spring quarters shoeuld
enroll in the seminar for the follewing fall.)

Goul of tnhe seminur:

The purpese of this seminar is to prov1dc a forum for the examination and
discussion of varicus aspects of the collcbc teaching pro£c551cx particularly
as thesc aspects relate to the college teaching of sociology. By the end cof
the quarter the student should have begun to develop a basic philosophy of
educztion and an apprcach to teachiing which will guide the futurce development
of tils or her teaching carcer.

Basis for gruding cf seminur pavticipants:

Your zrade in the scminur will be based upen the evaluation of two written
docunents, both of which ©ill be due on the last meeting of the quarter. These
decuments will be:

l. =« statement cf ycur philosopny of elucuticen. This statewent

. must demonstrate an understanding ol the various phllosognlcu
’ of educatien prevalent awong collecge~level educators and a
rationale defending the philosophy or philosophies to which
you perscnally subs CrlbL. References to ewpirical research
supperting your positien should be included. '

2. A ccuplete set ¢f lecture nctes illustrating how you present
a selected sociclogical concept te your class and en expla-
nation showing how the developient of this lecture was guided
by your perscnal philosophy cf edunczuticen.

5
J. bdcKeuachic, Teacning Tips: o Guidebeook for the Beasinning
Teachier (Lexingten, tiass.: ©. C. Heath & Co., 1969). $3.95

tiillton Hildebrund, Rebert €. wilson, and itvelyn R. bienst, gvaluating
University 1cach-nhs(BerKal_y,‘Cdlif.: Center for Rescarch ¢nd Develop-
went in Higher fducatica, 1971). 50¢

Kenneth £. ELle and the Ccnference on Carezr wevelcpment, Career Bevelop-
ment of the uffective Collepe Teacher (washington, D.C.: Association of
American Collepges and the cmerican Association of University Professors,
1971). $1.CC

Kenneth £. £ble, The Reccunition und dvuluaticn of Teaching (washington,
D.C.: oamerican associaticn of University Professors, 1974). $1.6C
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C. Zaston nothwell, The wpixtaace of Teachimn: & deworandum to the New
Ccllere Toacher (iNew Huv.i:, Lo, :  Ine Hucen Foundaticn, n.d.~). no
charge.

Reccumended optionul te.l:
william H. Berquist wud Steven R, Phillips, o Hundbook for Faculty bevelop-

ment (washingren, v.C.: The Council for the advancement of Small Collepes,
1975). 39.95

Topics and agsignments

Jzating ispic assignment
NO.
1 The tiechzuics of ticileachie, ch. 1-4, 13-.3
Teuching Rothwell, ch. 1, 2

AU Chronicle, 'Stutement on Pro-
fessional Respensibilicies.'

2 Repcrt c¢n the »dn
workshcp in the Training of Gra-
duste Teaching sassistunts., Pre-
sentation by wor. Charles Goldsmid, Gberlin College.

3 Fhilosophics of Educutien. RQothwell, ch. 3, 6
Presentation by allun :olf

4 ‘ Techiniques of Teaching. Mcleachie, ch, 5-12
Presentatien by vr. richurd Gigliotti. Rothwell, ch. 3
5 Panel Discussion:: opproaches to Teuaching
or. ?.ul oites, Dept. of Sociclepgy, KSU
Dr. Jerry Lewis, bept. of Gocioleyy, KoU
1 or. buvid Reide, Dept. of Histery, Univ. of Akron
G Counselling dMcKeachie, ch. 17 .
7. , Techniques of Curcer trble, entire book on cureer
vevelopuent ' develepment.
) Teacher fvuluctions: tMeKXeachie, c¢h. 22, 23
Uses and rilgucses. Rethwell, ch. &
Presentation by vr. Juimes Gillhuwm Hildebrand, vilson, & Dienst, en-
tire Look. g
9 Getting Ready McKeachie, ch. 19, 21, 24, 25,
Qethwell, ch. 5-7.
10 cveluztion of the Scwinar.
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T0: Graduate Teuzching assistants $/157/75
FROM: supervisery Ceumittee L[or Gruduate Teaching Assistants
L)

RE: Tecaching assistant froining fropraw

In the handout vhich you received carlier this ycar (dated 6/3/76) it was
stated that a Supervisory Committee for Graduate Teaching assistants had Leean
formed. This committee will continue threughout the cowing acadewic year.
Members arc Weal Garland (chair), Richurd Gigliotti, vavid O'Bricn, Kinczid:
carly, and allan Wolf. The dutiecs cf the committee will be to develop and ad-
minister ¢ training program for nraduste tcaching assistants which will attempt
to aid tcachihg assistants in the ccquiring and developing of teaching skills.
The initiuation of this prograw represents an increased awarcness on the part
of the department regarding the importance of teaching skills in the career
develicpiment ¢f the prcfessicnal sociologist. This awareness roflects a similar
avareness on the puart of the dmerican Sociolopy association znd grews in part
out of the attendanc- of some members of the department (Neal Garicnd, Kincaid
Sarly, and allen wolf) at a workshop on graduate tecaching assistant programs.
spensored by the A3 in Beston this summer.

This department's tcaching assistantship program has been relatively un-
structured in the past, with assictants being left te develep teaching skills
largely cn their own. In crder to make .your ussistantship a truc apprenticeship
expericnce, it is desirable te create greater opportunities for feedback betvecen
sssistants and Supervisory Ccemmittee wembers. The followiny structures are
thercfore being cestablished:

as ncted in the ¢/3/76 handcut,

1. Zach assistant will preparc his or her cwn syllabus for distribution to his
cr her own secction. This syllalus muct include o statement regarding the
assistant's pouls for the course, reading assignments, tcpics covered,
dates of cxams, an explanaticn of aay outside assignments, grading scale,
cffice hours, ond date of the final citam. Cepies of this syllubus must be
placed cn file each quarter with the dircctor of praduate teuching, nssis-
tants and with the ncad cf the departuent.

2. ctach assistant will be respensible fer the cemposition, typing, repreducing,
assembling, administrustion, and grading of his or her own cxams. Copies of
examinstions must be placed on file cach quarter wvith the dircctor of grad-
uate teaching zssistants and vith the head of the department befcre they
are piven te the class.

3. Lach tecaching assistaut will be required te administer a course evaluaticn
te his or her class at the end .ef cach quarter. The evaluation ferw may
be cither a standardized fer: chosen from awong the wany availal:le, or it
may be cne of the assistant's cwn ceomposition. aAfter the assistant has ana-
lyzed the results of this evaluztion, he or she will review these results
with the Supervisory Committce fer Graduate Teaching assistants.

4. During the first quuarter c¢f the individuzl's assistantship, ae or she will
Le required to enroll in 3303:690, The Colleie Teaching of Sociology. The
purpesc of this course will be te review various aspects eof the tecaching
prcfession, particularly as they apply to the teaching of.sociology at the
collepe level.

n
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In addition, theSupervisory Ccmmittee is making available severul cther oppor-
tunitiecs for feecdback Letween wssistauts zud foculty. These cptions have been
borrcwcd from teacher truining prougrums utili cc'by other sociclogy departments,
including the University of Nerth Cureling, tilchiigen state University, and the
University of Connccticut. Purticipztien in these activities will be on a vol-
untary basis. The 3uperviscry Commitice wishes you to know that these oppor-
tuniticés are availalle to you if you desire theuw.

5. Each assistznt is encoursged to invite & mewber of the Supervisory Committee
to attend and cbserve cne or mere of his or her cluss sessions. Fellowing
thiq'obscrvat*on the observer will prepare a written evaluaticn of the as
sistant's perfcvrmance and uwill indicate both strengths and ucaknesses of the
assistant's teaching skills. several guidelines will apply to this obser-
vaticn sctivity:

4. The teaching ussistant will cheose the class period tc’ be obscrvad.

B. The chserver wust prepare a written cvaluatien together.

C. The cbserver and the assisturt wust review this evaluation together.

. The assistant will determinme what will be dene with the written evalua-
tion, aAlternatives include: '
1. The written evdluation way be discarded.
2. The usssistant wmay retain the scle cepy.
3. the evalustion way be placed in the assistant's file for use as sup-

pertin, material when applying for a je

i. The cbserver may not retein o cepy of thc written evsluation without
the assistant's permission to do so. -

F. If the assistant feels that the cbuerved class peried did not go well,
he or she may direct that particular observution be deleted and another
observation scheduled for o different date.

6. aArrungements have been made with the University of Axren's Center for id-
ucational Rescarch and Develcpment te have cluss sessions recerded on Vid-
cotape if any acsistant so desires. Taping and reviewing of tupes will be
conducted by Dr. Isotel ¥feiffer and her stueff in the Department cfi Educztion.
br. Pfeiffer »nd her cellecagues will review your perfermance with you and
vwill counsel you regarding your teaching sitills. o member of the Soc1010uy
vepartment will see these tapes unless you request them te do so.

7. The Center for c£ducational Rescarch end Develcpment, under the direction -of
Dr. £lizabeih Hittle, will conduct ¢ series of cne-day worksheps cn speci-
fic teuchiing skills duriny the ycar.  Tecachin,, assistants will reccive noti-
fication of these ”crkshops s they become available and are invited to en-
rell in ony which cre of speciul interest te them,

-

$. aAscistants are invited to use the depsrtment's tape recording cquipment
to make un audio tape cf & cluss sessivn. Hembers cf the Suvervisory Cowmn-
mittee will review the tape with cssistant if invited te do so

O
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1C.

Teaching wesistunts cheuld Lc sunre of t the deopartient's well-
equipped cmall groups laber id vuilulle to them for use us

& teachiny device wad ss ¢ wecus {08 gssescing their cwn teuching skills.

A lab ;351;LJuL ig aveiluble to coeraic the videotape end zudioctape cquipment.

Jrrangements for use ¢ 1

-
—
€

tug lub caen be wmade through or. Gigliotti.

Ll

Teaching assistants ure encouru,ed te invite cac ¢¥ ¢ther te zct as obgcrv;xs
of their teaching shills. pivch cun'be guined through sharing of ideus,
technigues, znd meoterials.  You ure cacourcged Lo mgke such sharing a regu-

lar cspect of your relaticnships with fellew tcaching ussistunts.

To fucilitate the sharing of information, you will find attuched to
this mewmo on INFORMATION SCURCE form for the reperting of journal articles,
Looke, and other scurces cf information which you have fcund purticularly
uscful in your class. If yeu will provide the infermatien called fer on
this forwm and turn the form in tc Meal Garlund, it will bte reproduced und
distributed to zll teuching zcsistunts. In this munner, cveryone can build
¢ file of useful informetica from which lectures and cluss projects can be
constrncted. additionsl cepics of the form are available from Neul Garland
if aceded. Supggesticas of other ways ia which inforwation can be shared
will be velconed.

The Cupnrvisery Committee invites suggesticns of cther cctlvities which you

feel veculd be beneficisl te ycu in d;voloplnb your teaching st .lls.



. INFORLTIGNK EOURCE

Submitted by:

Saurce: journul o mezuzine other

Aauther:

Title:

Source: (Give full journal title, number, date, page numbers, ctc.;
if book, give full publicution data, etc.)

Concept(s) illustrated by tals source: -

Brief Sommary of the crticle, book, atc.:

ERIC
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. “a Prof. Dean 3. Dorﬂ

. ' vept. of Sociology
' California State Univ.
Sucramento, Ca 95819

SUCIULCGY 295B ,
Internship in Hi_her zducatzon. Tuaching Sociolcgists to Teach®

o .
Purpose: Graduate students are pre»arad tc teach intreductory sociology in parti-
cular, but other courses, indirectly, in socieclogy as well., The emphasis of the
course is a discussion of what is to Le tisught &s well as pedagozical issues re-
garding how to teach. The sewminar is divided into two parts - classrcom discussion
and field experience or internship expericrce (or, if you prefer, ‘‘practice teach=-
ing')}. It emphasises the need to deal with basi: issues in the discipline, the
use of the 3Sccratic method as onz model for instructicn, and {utellectual rigor. It
is araded on a pass/fail Lasis. J

Requirements: Each student who enrolls is required to becume an assistant to a
faculty wmember who is teaching a section of introductory sociology at a two- or
four~year college. The student is expected to lecture, assign reading materxial,
lead swmall sroup discussion, pive examinations, prade, and generally do those tasks
which the faculty wember assigns te the student assistant. In addition, each stu-
dent must attand once per weelk a seminar session in which the assigned reading will
be discussed. The student must come prepared for discussion. 1In addition, the
students will be required to discuss aspects of their field or internship experience
with other members of the seminar. Finally, the student will be required to write
a paper in which he or she d=signs, in detail, an introductory course in sociology
and justifies it in terms of the issues raised in the seminar.

Qeading sssiinments:

a. Thedretical and substuntive Issues - a context for knowins how an iatro-
ductory course fits into, it is relatad to, some of the lar,er issues and questions
in the discipline of sociology.

1. "The 3ettiny of Socioclogy in the 195G's, ' Lipset & sumelser

2. ‘'5cme Problems Confronting Scciology s a Frofession,'’ T. Parsons.
3. "Introduction to the Symposiuwm on the Implications of the

3ibley report for Under,raduate Curriculum,'' .. Bates.

4. ‘''sociology and Czneral Education,' R. Bierstedt.

5. ‘'socioloy,y and Humzne Learning, ' R, Bierstedt.

6. '"The Teuching and Learning of 3ocioleyy, N. Cantor.

7. 'Social ilethodolozy und the Teaching of Snmciology,' H. £. Jensen.
0. whut is Socioloy{ (Chupter 1), a. Inkeles.

9. ‘'Sociology as au Idea System,’' R. Nisbet.
1o, “'Sociology as a Teaching dnterprise,” C. Page.
11. Hedern Sccial Reforms (Chapter 1), a. 3hostak
12.- 'u"plord*lﬁns in npplied 3Social acxence,' a. Gouldner.
13. 'Value-free 3ociology,' D. Gray.
14. _Radical 3ociolopv (the Introduction), D. Horowitz.

B. Pedejonical Techniques - a context for knowing how to teach introductory
sociology after considerin;, what should Le taught. '

1. “Instructicnal Jevelopment: snn Overview,' (Chapter 2 of s Hand-
hook for Faculty Develcpment).

2. XTeachin, Tips by .. J. ricKeachie.

Q - . [
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3. seclected articles frem the bilbliograpay develcped by
Stunelyn wavis for the Project on Teaching Undergraduate
socivlogy and from tue Ruscurees sccetion of Teaching
Socivlesv, Vol. 3, nrpril, 1976.
Students will select several srticles from these sources
deuling with inncvations, ideas, and strategles fcr pre-
senting Sociology to undergraduate students. cuach sewinar
student will present to the geminar his ov her unulysis
and thouyhts regarding the selected articles.

A | .

C. Video tapine - one way to examine individual styles of teaching.

If the students in the seminar agree, video taping of their
performunce/lectures in the classroom will occur. Discussions
of the tape will occur in the seminur. This is not a require-
ment of the ccurse. It will occur onlv if the student apreces
and wisnes to have himself or herself tuaped.

* For further detuils rcgourding this ccurse, please see my article ''Teaching
Sociolopists to Teach:- s Focus c¢n Centent,' Teaching Socioloyv, Vel. 3, No. 3,

april 1976, pp. 2€5-276.
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Department ¢f Sociology Spring, 1976
Case western Reserve University

socioluyv 510 - Reviced Schedule

Instructors: -Suul Feldwen and deric Huug i
Credits: 2 semester houls

Class Times: The class will meet ot informsl brewn-Lag lunches every ionday
from 12:3C to 1l:45 in Huydn 1(3. First session will Le on
February 16.

.
v

Requiremerts for credit: aAttendance ut ull sessions snd one 1¢ page paper.
The suygested topic is & comparison of twe textbooks in intro-
ductory scciology or in ¢ speciulityv. another topic will re-
quire approval of the ingtructors. '

auditors: nuditors are welcome but uattendance at all sessions is required.

Readings: Journal reudings way be found in Freiberger (not on reserve).
Beooks (Jencks & Rieswen & Trow) arc on reserve at Frieberger.
Unpublished papers will be c¢n reserve in the depurtmental library.

CLASS SCHEDULE Ay READINGS

-

Date Tepic Instructors
Feb. 16 Introduction . Haug & Feldman
Reading: Reland Liebert & Alan £. Bayer, "Goals in Teaching

Undergraduutes, '’ American Sociclogist, 1G:4, (Wov.,
'75), pp. 195-2G5.

Feb. 23 How Colleie Auze adults Leasrn ) Krishno Kuwmar
Reading: R. C. Atkinsen & R. H. Shiffrin, ''The Control cf <c£ducation Dept.
Short Terw pdcmory,' Scientific american, 1971,
aupust, pp. 82-9¢. Gordon Bower, 'analysis of
u binemonic Device, ' awerican Scientist, 197G,
Sept.=-Uct., pp. 4906-51u. Burton J. Underwood,
"Fergetting, ' Scientific Americon, iar. 1964.

rar. 1 Tre Intreductory Sociolepy Ccurse and Texts Feldman

CLsSS BEGINS oT 11:15 in CLaRK 269 (SUCIULUGY 1124)
to hear lecture in intorductcry sociology Ly Feldwan
and then will adjeurn to Haydn ot 12:30 fer & discus-
sion.

Reading: rRecce ricGee & Butler Crittenden, Freshwan Sociclouy

' ut Purduc: mn Experiwent in Muss fducation.” (unpub-
lished puper) Butler Crittenden, s Lecture-Tuterial
Approach to Muss Instruction in Sociolopy: attitudes
and Perfcrmance. (unpublished paper) Charlene s.
Knuckman with Recce ricGee, # Continuing Experiment in

- Muoss iducstion - a Progress RrRepert. (unpublished)




Date Tepic Instructor
Mar. & an Introduction to Learniug Thecry Tlhiomas Hyde
Reuding: B. F. skinner, luchnolosv of Teachiiug = Psychology Dept.
Chapters 1, 2, 3 (ihis buck ls on rescerve
for Psychcloyy 431).
Mar. 15 Tulented Teachars telk about Teaching Charles Cullander
Reading: Christcpher Jencks & David Riesman, anthropology Dept.
“Referming the Craduate Schools,' pp. Georgie Lash-Lurie
510544 in Jancks & riesman, The Biolegy osept.
academic Revolution, {(Garden City:
vcubleday anchor, 1968).
rlar. 22 The Ficld £xperience Hauyg _
Esxam Construction -
No Reading ‘
bar. 29 VaCn'LI0K
Apr. 5 The Student us Toearcher

CLASS BEGINS oT L1:15 IN CLaRK 209 (30CIOLCGY
1124) to hear a lecture in introductory soci-
ology on sex roles given by dsandru Christie.
we will then adjourn to Haydn Hall at 12:30
for a discussion.

rReading: Recce dcGee & Charlene S. Knuckman, The
Graduate students in Larze Undergraduate
Courses (unpublished puper).

apr. 12 Me::ang Gur Clients: o Conversation with Under-
ocraduates in Sccilolony
Reading: Joseph Zelen, “Undergraduates in 3ociclogy,' pp. 183-

198 in Martic Ilrow (ed.) Teuchers and students

(Mew Yorli: iHcGraw Hill, 1975).

Heward 3. Becker, ‘'shat Do They Really Learn st
College?™ irgnsaction (iay/June, 1964), pp. 14-17.

apr. 19 The Teachine of Sociolony Jetse Sprey

apr, 26 vorkine Assumptions and Hypotheses about Sharon Guten
petexminants of cffective Teaching '

rlay 3 Upen Sessicn - to be aroanged by students in
' the seminar.

ray 1C vvaluating Teaching williom Holmes
deading: Robert K. Hind, Sanford Dornbusch & Ww. RrRichard Scott
‘s Theory cf gvuluation éApplied to a University
Faculty,' Sociolouy of iBducaticn, 47 (winter, 1974),
5p. LI4-12G. '
rRebert T. Blackburn and Mary Jo Clark, ''an assecssment
of Fuaculty rerformunce: oScwe Correlates Between ad-
ministratcr, Celleugue, Student, and Self-Rutings,
Socicloxyv of iducastion, 48 (Spring, 1975), pp. 242-256.
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Prof. Robert Kennedy
Department of Sociology

. Soc. 8-955 1181 Social Science Bldg:
Seminar: Teaching Sociology University of Minnesota
Winter Quarter, 1977 Minneapoiis, Minn. 55455

References: W.J. McKeachie, Teaching Tips, Heath, 6th ed., 1969, paper.
) Teaching Sggiologx Vol. 3:3 (April 1976) and other issues in Wilson library.
C. Wright Mills, The Sociological Imaginat.on, Oxford, '59, paper.

Requirements:
1) Written preparation for a sociology course of your own choosing at either the

freshman/BOph. ievel, or the upper division level.

a. The course syllabus, a maximum of 5 pages due FEB, 2nd.

b. Justification for the content dnd organization of the course syllabus basead
on specified criteria, a maximum of 5 pages and due FEB, 2nd.

¢. Lesson plans for 6 lectures, maximum of 3 pages each, due March 9th.

d. A 50 point mid-quarter .exam which includes a mix of essay, short answer,
and multiple choice questions and the key for grading the exam, due March 9th.

2) Participation in seminar sessions is expected and necessary for the success of

the teaching practicum especially.

a. Give a 30 minute lecture based on one of your 6 lesson plaas.

b. Act as a critic of the presentations of the other seminar participants by
giving them both verbal feedback and written notes.

c¢c. (Given time) observe at least two lectures of one of the University's
"distinguished teachers' with their permission, and prepare a 1 page sum-
mary of what you think "distinguishes'" them from other teachers. Present
your findings to the seminar on March 9th.

Class Schedule: . Readings:
Jan. 5 Teaching sociology: professional and ethical issues. Mills: 3-194; McK: 179~

181; TSoc: 229-288.

12 Course Preparation (bring to class your criteria for McK: 1-17, 91-114;
what should be included in a syllabus--content & or-  TSoc: 339-378.

ganization--and why. What should be in a lesson plan
and why). '

19 Exams, grading, & evaluation (bring to class your cri- McK: 120-150, 206-239.
teria for what makes a good exam, your policy for
grading, your use of course evaluations).

26 FPace-to-face. (Bring to class your criteria for what McK: 22-90, 115-118,
makes a ''good’™ lecturer, discussion leader, tutor, 151-178, 182-205.
and advisor.)

Feb. 2 Presentation:
9 . Presentaciop:

16 Presentation: _ —

23 Presentation:

Haf. 2 Presentation: :
- 9 Discussion of 'Distinguished Teachers.'

ERIC 7 7
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Sociology 651 ' Dr. Wagenaar
College Teaching . Miami University
Winter, 1977 . , Oxford, Ohnio

Texts: Eble, The Craft of Teaching

"

Goals in Teaching Undergraduates"
(dmerican Sociologist, Nov. 75) (handout)

Lieboerc,

Yaguer, Preparinw Tnstructional Objectives

Marshall and Hales, Essentials of Testing

-
Laer]

neReaenie, Teaching Tips

oaxlectad Memos to the taculty (Univ. of Michigan) (handouts)

Davis, Teaching Scrateegies in the College Classroom (reserve)
d e, A

. e
SR 4
“ble, Professors as Téachers, Chaps. 3 and 4 (reserve)

£

£

[

Skinner, Technolozv of Teaching, Chaps. 1-3 (reserve)

from Journal of Higher Education (reserve)-

o write good behavioral objectives and assess their attainment
Ly with tasonomy of educational objectives
-+ wollicy o use cudio-visual aids and recognize their utility
v, wareness of varlous teaching techniques and strategies and ability to recog-.
~lze wien each is nmost appropriate--e.g., lecture, small groups, role playing,
! ion,g ete.
© ¢o identify key components of the effective teacher
ty to idenrcify key components of effective teaching
laricy with a linited amount of research on teaching
tarity with a limited amount of literature on student evaluation of instructio
tliarity with audio-tutorial methods : ‘
2. Coomizance of role of professor in university organization . "

R construll znd evaluate test itomsg ~fF diffaron types
L ‘o v! the nitty-gritty zlements of ccllege teaching (e.g.,
wlret enicuses, amount of work, amount of authority)
PR = ound practice {u planning a ~omplete course
1. piarity with esscuatiale of educational psychology as applied to college student

3. Practiece in teachiny and teaching assessments via microteaching and
apnrenticeship.
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Week T o

Major Activities;

l. read all assigned matef{éls,

2. complete all 12 units on teaching at AV Center (Purdue-Exxon modules)

3. write behavior objectives for intro course

4. plan complete course, including plans for at least
3 different modes of instruction and selection

- of appropriate AV materials. '

5. partlcipation of 3 microteaching scssions, the last of which will be
"graded" '

6. observe classes of 3 professors and complete short report

7. 3 short exams, mostly essay

8. one final paper, which is to be a letter written to a friend who is

very interested in teaching and has been assigned a course, but knows
little about teaching (details later)

'

Outline of semester:

ics

1 The role of sociology in the liberal arts curriculum; learning
theory '

2 Behavioral objectives: how to write, use, and evaluate objectiv

some cautions and shortcomings regarding behavioral objectives.

3 Lecturing as a teaclhiing method.

4 Small groups, role-playing, simulation, discussion, and
case studics.

5 Components and determinants of effective tc&chefs and teaching.
6 Audio-visual aids and self-instruction methods
7 Testing and étudenﬁ evaluation of teaching
8 The "nitty-gritty" of teaching
9 through 13 Apprenticeship: classroom experience, supervised by members of

departmental faculty (conferences to be scheduled)

14 v Role of professor in universizy or: .iizatlcon {guest leccure oy
Prcvost)
15 Summary and review of apprenticeship experience.

Evaluation:

--One fourth of grade based on course planned by student

\
--One fourth of grade based on microteaching and apprenticeship
(grade determined by supervising instructor and myself)

=~0One fourth of grade based on the 3 cxams
—--One fourth of grade based on final paper and short assignments
NOTE: Class participation is not formally graded, but is
encouraged and will be used in borderline cases. Also, the grading

of tecaching performance will incorporate student self-evaluation
and discussion with instructor, I 4% D
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short Syllabus for Seminar on Collepe Teaching
tducation COv Lex i 7255 300 todules or 3 Credits
Wednesdays, 2:0C = 5:0( ¥.ul
Spring, 1970 Clussrocm: goom 323 Hills North
Sher Riechwann ==.545-0368 (ofiice)
532-355C (howe)
. vifice hoeurs: GRC, 1254, benday 1:C0 - 5:CC or by arrange-
ment )
Libby Klemer =--  545-0068 (offica)
256-C546 (home)
1 Office hours: GRC, 1254, Tuesday 6:00 - 12:GC noon
Readinas: will include Teachinz Tips for the Besinning Ceollgpe Teacher (dc-

Keachic), Discevering Your Teuching Self (Curwin and Fuhiimann),
A handbook of Fuculty Development (Berquist and Phillips) and
sclected recadings.

Introducticn und Perspective

we work at the Center for Instructionul Rescurces anl Iuwprovemtnt (CIRI).
Cur interests include improving cad evaluating college tecaching; faculty
and student clugsrcom roles; the historical, sociologicul aond philosophical
founduations of higher cducaticn; expanding the goals of higher cducation;
und growth of individuals within teaching/learning conteits. In addition
to these areas, a primary interest we beth share is that of teuaching.

e are looking forward to this semester with you.. If the cifice hours

are not convenient, please Leel free to wmake ¢n appointment for a time
which is.

'
o)

Coursc ailus

The uims of this couvsce arce te help its pavticipants:
1. cxplore aund state their philosophy of cducation cnd ussumpticns
about learning. :

2. Beccwe wuwere of their cun tcac™ing and learning styles und the
conscequences of these sgyles for themselves us tcachers and learners.

3. Begin woys to deal with issues related to tcuching such as sexism and
rocisw in the classroom, the relationship (or luck of it) betwecen
student affairs and academic affuirs, the multiple scrvice research
and tceaching reles of faculty, and special concerns ol teaching
in won-schcol sctting.

4. Try out and be expesed to u nuwber of alternat.ove strategies,
approaches or awmethods fov tcecaching.

5. biugnose their cwn and others teaching strengths aud wealknesses,
as well as practice ways to pive und work with feedbuck zbout
tesching.

6. Use a variety of uvailaoic resources (e.y., vidcotupe, books
2 & 3
for iumprevin, cnd cupanding teaching effectivencss.

7. Develop g couplete course plan for a course in their own discipline
or arca of intcrest.

‘(0
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Syllabus for Seminur on Ccllege Teachiug

Paye two
. Do u pr whiion wi revide inferwatid or thei ent i
8. D ; ot T h will previlde inferwation fur their potential
carcer a; & weacher In ¢ getting where they might le working
such us primory scuools, celleges, universities, or prisons.

Cluss sessions will be used [er discussing issues, sharing ideas and resources,
practicing skills and evaluatiug uow the ccurse is mectiny established goals
und student neceds.

.

Course Projects:\ will include inte rvicwing a faculty mcwber, develcping a

course; doing scme teaching in cluss, and doing a project
on u te aculng/lca:ning topic of personal concern.

Fermat : : .

The ccurse will be divided into threc parts. Part I will focus on the
founduticns and skills of tcaching. Port II will focus on & methodology

for planning, implementing, und evaluating a course. Purt III will be
designed primarily to mect the nceds and special interests of those cnrolled
in the course. Possible tcpics for Purt III mi"ht include: charucteristics
of students; cevaluation and improvement of college tecaching; crgunizational
chclopment in hijher cducution; evaluation of students and grading; and
mlcre-teaching.

Coursc antivitics:

1. You will be usked to write & contruct about what you would like te do
in order tc learn about some aspect of colleye teaching thut is particu-
larly interesting or iwportant to you (c.z., cffects c¢f teaurc; special
skills in teuching muth; getting ready to tcuch u ccurse you will be
tesching). Ycur centruct sheuld include information on your gouls
the activities ycu've planned to meet those yoals, the kind of preduct(s)
you will prcduce (C.D., course descriptien, survey results, ctc.),
deadlines for vhen you will complete purticulsr zuctivities or prcjects,
aud an indicaticn e¢f how you uvant your cfforts te be evaluzted. In
cther words, the ceontruct needs to include stutements of the fellowing:

a) the prcblem or ures you plen to address

b) vhat gouls you went te uccowplish for yourself in this area

c¢) the activities .ycu will enguge in to weet your gculs

d) the producis tc rosult frew your sctivities

e) deadlinec fcr . nen wctivities and/or preducts w111 be completed

£) how you want )Vux efferts and/ur preoducts evuluated.

.

You will be asked to share your contract for the tcurse with Sher and Libby.

The finul centract you weck on needs to be accepted us clear and possible

by you,  Sher, znd Libby.

2. ‘Vhether we are swere of it or not, our philosophies of cducction,
esching, and leurning affect wiut we do and ere comfortuble witihh g
eachers. To study the rcality of this statement, ycu are asked to

do two things described below:

2) Intervicw @ full-time ftuculty person abnut her/his vhilosophy of

cducution znd assuwptions about teaching and lezrning. Questicns
asiced should include the following:

il
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Syllubus fcr Seminar on College Teaching
Page threce

1) Wwhat is ycur pnil.scphy cf education?
2) What are your asstdupticns about how people learn?
3) Vhat do you feel is tihwe role of tcacher in the classrcom?
4) what teaching techuiques do you presently use and which have
you tried und cbanduned?
5) How do you fecel about téuching as & profession for yourself?
.

after the interview, write a short paper discussing how the answers
tc these questicns fit and don't fit together. Iaclude what the
implicaticns are of what this tecacher said for you and how you.
will or do teach.

b) Write ycur cwn philosophy of cducaticn and assumptions about teaching
and lecarning. To do that, you might try answering the questions
listed above f£cor usking ancther tcacher.
frepare encugh copies of this to shure with each member of the class.

fuach of you will Le usked to work on a team which will act as & discussion
fucilitater for some part cf the reading list. Thece are a number of
different techniques that can be used to facilitate discussion. oSxperienc-
ing some cof these techniques and cvaluating .their effectivencss will hope-
fully enhance our understanding of the reuding, as well us give us some
insights into diffcrent techniques for discussing reuading material.

tach teaw will also be respensible for reading supplemental boois or
articles on the topi- - for which they lead the discussien. They will
te respensible feor designing, iwplementing a session to 'present”’ wheat
they fcel sre the most impcertant ideas or issues in the material.

They will also be responsible fer desipning an evaluation procedure’
for ussessing ''student's' learning of the content of the scssion and
sutisfaction with tiwe procecsses used to present the material. This is
a chsnce to tiy some teaching techniques you haven't used before. Get
us all involved with your prescntaticn.

cach of you will be asked to participate in class sessicns. Gowe cf
these sessions, as indicuated cbeve, will be led by those cnrolled in the
course und some by 3Sher und Libby. You will te asked to indicate speciual
topice or skills you would lilke to have addressed which are not topics

on the recading list, as well as those con the reading list you would like
to have cmphasized.

Grading

Grades arc on a Pauss/Fail busis unless requested ctherwise. For those
needing grades, they will be basced upen. the fcllowing:

) Projects from Part I - faculty interview and philoscphy of educ. paper
L) Projcct from Part II to consist of o course design in the student's
field includiny gcols, objectives, feormat and evaluation ,
c) Develepment und ceowmpletion of an acceptuble individual contruct
and the procject agreed upon in the contract.

Guidelines for projects will be provided on the short syllabus.

72
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BRIEF OVarVIEW S -

s ofiThoR O COLLEGE TEACHING

This secticn of the course Lo Jdesizned te Bct yeu in touch with your feelings,
values and ideas about teuching. e will ask yeu to do this thrcugh readings,
clussroom excrciscs and discussions, and through conversatiotns /1ntcrv1ews

:ith faculty oend adaministraters on campus. ‘

"0 o

January 20 cffective Teachers - pvth or Reulitv.
1 Introductions

2. cexplunaticen of ccurse

3. Encountecr 19304

. Rescarch on effecuive tcachers

£

Ea

sssignment: Explanation of fuculty interview and philosophy
of education paper due on 2/11

Faculty Rele Percgeptions

1. <Chronolopgy of rescarch

2. Teaching viewed frecwm a roles pergpectlv
3. Suwmary of rcle findings

February & --

Assignment: First draft of contructs due

fewminder: Faculty interviews and cwn piiiloscphy of educa-.
ticn

Paper due next class

February 11 -- Philosephy of tfducaticn
1. JAssumptions about kncwledge, leurning und the learner
2. Encounter 1934 re-visited
3. uiscuusion cof fuculty interviews

Februgry 18 -- Speuker on Issues in Higher Education

Febru-ry 25 -- TEa

1. cCemplete tezchipgand working cn Curwin & Fuhrmann
by this date
2. Doterminstion of fermet for part 3

- Part II -
Special recdings will bte provided or suggested for cach class sess icn In
this part. cech class sessicn will include (1) some format "or dealing
wity ‘nfermction in the readings; (2) an experiential activity to help you
think thrcugh your ideas end values/cor practice skills; (3) o lead-in for
your cut-of-class worlk on that topic which will oc due the fellewing class.
nt the ead of purt IL, you should have ideas about how tc plun, implewment,
and evaluate courses. us well as aciual practice in each of these areas,
and plana for cne uuit of 2 ccurse you would some day lixe to teach.
flaoning s Coursce cr Unit of Iastruction
1. JCoursc-planning cxercise
2. Objectives - tehavioral or not?
3. cusmining values im teaching & particular ccurse

b

rarch 3 --

Assignuent: write brief overview and objectives for your
‘course c¢r unit of course -

'3
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A Graduate Course 1n the 1 caching of

Psychology: DeScription and Evaluation'

FRAWNK COSTIN

Demands for the improvement of college
tzaching are increasing, not only in educa-
tional writings but also in literary maga-
zines and journals of current affaiss (1, 3).
Much of the discussion has focused on th.
widespread use of teaching assistants, es-
pecially in our laree <nliazes a0nd univer-
sities, and the poor 1™ . et frequeat-
ly ‘accompanies this jtractiv: :
One of the w.u3% prisiivat criticisms
is that teachir- 2 siscunes :2ceive inade-
quate training foe ihziv Joby A recent sut-
vey (4) disclose:! thar, ai:zo 3h some de-
partments in -alepss oo universities
have developed v 2t o0 iiing peocedures
designed specific 1w i+ cheir teaching as-

1. A briefer version ..f this paper was presented
at rhe symposicm oa “Coilege Teuching as Fart
of (iraduate Training” Seventy-Fifth Anaual
Conve -ion of the Amurican Psychological Assn.
ciation, Wishingtua, .C., September 1. 1967.
Johia Scapert assisted in processing the evaluation
vata.

Dr. Castin is professor of psychology, Ur.vz s,y
of lll:nois, Urbana.

Volume XIX Number 4 Winter 1968

SournAL ¢ & TErCIER £DUCATICAS

sistants, relatively few main!ain perma-
nent programs, and the few that 2re main-
tained tend to be superficial. For example,
less than 10 percent of the programs gave
systematic instruction in how o plen
courses, methods of classroom teacliing, or
evaluation of student performance; fewesr
than half provided any direct supacvision
of the teaching assistants’ activities; and
less than a third evaluated their teaching
ability.

It might be that more celleges und uni-
versities would develop pezrmanent pro-
grams airmed at remedying the defects
just mentioned if they had at hand spe-
¢ific formats and procedures to help them
get starred, particularly those that have
slready been demonstrated and evaluated.
Thz pu:pose of this article, therefore, is to
descr:be an approact iw; stems to be
working successtully, a seminar in the
teaching of psychology that can be use
not only by departments of psycholagy
but also by other academic d2partments
as an initia! model in the training of their
teacking assistants.

88 St v S e
o : LA e R
2T AR S

R T




a

O

ERIC

A ruiTex: provided by ERIC

-
A e X D B LG~ e e g g,

426 ] THZ JOUINAL OF TUCi0 EDUCATION

Description of Semingr

The semines, “Princir’ s and Methods of
Teaching Psychology,” was

ths Universine of Hljnois (1
Urbina cam :

tiated ¢
anipaiern
pus) in 19f |

H
. . 7’
seneserr, v row has an i o0 oaf

abiout fifreen studenss, meeting v pe
hours a week. The SCMINAT Cars; aca-
demic crediz, is open tn any sid s rwho
has complzred at least ops viear of pread-
uate wark in psvchologe, wnd o csquired

of all studenss wha e serr 1) po teaching

assistanis in the Leparonear of Psy:-
chology or whbe hipoe already  starced
to teach. Siace a0 graduare studerts
in the Depirimens are urged 0 acquire
some  teaching exporivnce hefare they
finish their degree programs, a largs
majority of them eventualiv bacome reach-
i:

5 assi>tarts “o ot least onw year. Most of
them manag:s«; rala he course vwhile they
arz teaching, oliough conflicts in class
schadules or tha prass of other duties pre-
VRt rome from eneoling at the time they
first bagin 1o teach.

The gororal objeciives of th: seminar

are 10 heip studen:; gt oready for g

-
teacling as sy

johs they copser o as-

N 1
SUMS I 2 Oupsrrmene of Psvhology,
o imiprove the performance of

' .
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toni: who havw aleeady sared tn tach,

and 10 Relp all wrudenss prepare for the

various tracking positinns i whioh thuy
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~certaid references thar serve a

content, planning and handling teaching-
learning situations, and cv:iuating the
attaiament of course objactiyes. (This se-
quence reflects a basic approach to curric.
ulum development and instruction pro-
pounded for many years by Ralph Tyler
and his followers.) The remaining four
areas are covered during the sacond half
of the seminar: special aspects of teacher-
student relationships (e85, advising and
counseling), ethics in teaching, issues of
tcaching versus research, and resezrch
problems in the teaching of psychology.
(Alchough some discussion of research
problems inevitably oceurs from time to
time th-oughout the course, the acea js con-
sideced moze formally at this stage by hav-
ing several students presert to the seminar
‘brief descristions of research problems
they would Lke to investigate) The se-
quence of the last four areas js ratner
flexible, depending largely on what the
majorizy of the group wanrs :o do.
Although all cight areas raceive some
attention during the seminar sessions, the
extent to which specific topics within an
area are discuased usually varies from one
semicsier o0 another. according to the

special expressed by senainar

member _
In 2910 parriciparing in the

weslly walkion

5, Studenis ars evpacted o
read awidely Tm0ag the topics F'sied in the
seminar outline, Evervone is asked 1o read
232 common

disiussinna and o man

backpround for .
strations durig the sessfons;  otner
referepoes

Lsinned 1o help a serdene
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pecn compluted; some of the more popular

are () detailed coursz outlines, including
:ra:emcnts,of_ objecrives, content, activi-

ties, and evaluation procedures; (b) critical -

essays oa such issues as ethics in teaching
and the “publish-or-perish” argument; (c)
course examinations, accompanied by

- charts showing the relevance of items to

course objectives and content; (d) presen-
tation of a 30-minute lecture followed by
the seminar’s critique.

Evaluation of Seminar: Opiniors: of ‘Par-

ticipants -

The opinions of 635 students, constituting
practically all thosewho had completed the
course, were obtained over a three-year
pzriod by means of anonymous question-

_naires. The first part of the questionnaire’

listed 24 -topics; students were asked to
indicate on a scale from 3 to 1 whether it

“was “very important,” “‘moderately im-

poriant,” or “slightly important™ for each
topic to have been iricluded in the seminar,
regardless of the extent to which it had
been discussed during a session. The fol-
lowing six topics received ratings above
2.50 and thus were closer to “very im-
portant” than to “moderately important”:

1. Developing course objectives that in-
volve cognitive change

Choosing evaliration procedures that
are consistent with course objectives
Developing and presenting lectures
Using discussion methods

Using objectives as guides for selec-
ting course content

Determining course gradzs

N

Al

These highly rated topics include not only
the practical everyc.ay work of a college
teacher but also the specific aspacts of the

O\t

.

. : v
four areas that represent a basic approach
to instruction. -

A second group of six topics, receiving
mean ratings ranging from 2.45 to 2.25,

_was somewhat above the “moderately im-

portant” level but closer to it than to the -
“very important™: . ..

1. Organizing course content into se-
quencesof topics -+ 33

2. Developing course objectives that in-
volve attitudinal changes

3. Teaching versus research: issues, di-"

lemmas, solutions

4. Ethics of teaching

5. Methods of measuring attitudinal
course outcomes '

6. Locating-sources._for_course materials .

Although the emphasis in this group was
still on the central work of the classroom

inscructor, it included also the broadec top- -

ics of ethics and teaching versus research.

The third group of six topics clustered
closely around “moderately important,”
with a range of ratings frém 2.0 to 2.18:

1. Methods of measuring cognitivé out-

comes

2. Problems of learning and studying -
3. Students’ evaluation .of instruction
4. Research problems on the teaching of
psychology : :
Problems of discipline and morale
Advising and counseling

The fourth group received mean ratings
between “moderately important” and
“slightly mporrant” (1.92t0 1.53):

1. Laboratory meth.ods
2. Problems of emotional adjustment
3. Independentstuay

Atlter the rating of seminar topics, stu-
/ ~ts were asked four open-ended ¢ ns-
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tioas. Thesz are listed below, with the per-

centages ot students giving 2ach response:

1. What kinds of activitias carried on
during the seminac sessions did.you
find 2specialiy helpSul forlea ming how
to tzach psychology?

4. Demonstraiions of discussion mech-
ods and our evaluation of them (51
percent)

b. Demonstration lecrures and our
evaluation of them (48 percent)

c. Gene:al, free-for-all discussion (23
percent)

d. Preseatation of rosearch projects
and our discussion of them (20 per,

cent).

2. What kinds of activities carried on ore-
stde seminar sessions did you find cs-
recially helpfu! for learning how to”
teach psi-choiogy?

. Rexding the references listed in the
seminaroviine (38 percent)
b, Preparing individua) projec:: (35
arcent)
¢. Prepacing test dtems according to
) tvonomic principles (28 pereent)

d. Deviloping course objectives ac-
cording 10 tannnomie principles{an
purcent)

¢. Preparing leciures for preseatation
inseminas (2 purcen:) .

3. Whatsugzeitioas do you have for ac.

tvities in Fotire seminars?

2, dons of dissus.ion
3R opercenr)

b. Ve oseningdt Lalee ohserce 1.
sistanss clozaonm waching anl
: ) . oo
Celad GDe et atinn: noam (3
peicer )

¢ More demanciation lecttaes (=4

perzent)

d. More research projects presented
during a seminar seszjon (20 per-
<ens) '

What was the most imporrant con-

tridution the seminar made to your

development as a teacher?

-

a. Gave me more insizar into the.

vailable methods of teaching (48
zreeat)

b. Increased my awareness of how im-
portant it is ta plan course ob-
jectives (38 percent)

¢. Mademe more awarn of tha kinds of

‘., Froblzms encountered ja teaching
© (532 prresny)

d. Halped me to ba more self-critical
ahou: fy teaching (25 percent)

e Stimulated my desirs to do research

o1 teaching (20 percens)

Evaluation of Saminar: Teaching Behavior
In eddizion :0 the opinions of its partici-
pants, the seminar was also evaluated by
comparicg the teaching Lehavior of tivg
§roups of assistants in their firss year of
teaching: thes» whe had participated in
ths svminar and those vwrho had not yet en-
rolled. About 80 parcent of them taught
in the Lizges: Course in the Department,
“Intradcrian r Pszchology,” which rreats

Psychnlv as a sacial scicnge, The remain-
ing a0 peresar were involved in rwa other
courss: "tlurnaa Behavior,” which has a
physolesio! oritatation, an “latroduc-
ton ta Sorigl Pachology. e AlL three
courven Fove bhatly Jerrare gnd dizrussion
fotizes are given by full-tinte
worlers, who hove primary re-
FP

i courses; and deession

e by the teaching s

Lavs Io the
dhincae Eekavion,” ascsianes alip
teach .';n‘c;.'.‘.t-vry se:iions,
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TABLE 1

" TIteins Used by Students.ia Rating Their

Teaching Assistants

Scoring System
All Other Items:

5-point ‘scale from
“almost always

- ocgurred” - (s) to
”almost never
occucred” (1)

First liem:

QOutstaading and
* stimulating (5)

Very good (3)

Adegquate but not
-stimulating (2)

Poor and inadequate
(1)

Factors and ltems
Skill

How would you rate your instructor in general

(all-round) tcaching ability?
Instructor was skillful in obscrving student re-
actions. ] ’ '
He put his material across in an intecesting way.
He stimulated the intellectual cutiosity of his

-students. . .
- He explained clearly and his explanations were
to the puint. | - . SR
Structure

The instructor decided in detail what should
be done and how.

He followed an outline closely,

He had everything going according to schedule.

He planned the activities of each class period
in detzil. o .

Feedback

Instructor told students when they had done a
particularly good job.

He complimented a student on his work in front
of others. :

He criticized poor woik.

Group Interaction

The students in the class were friendly.

In this class, I felt frec to express my opinion.
Students argued with one another or with the
instructor, not necessarily with hostility.
Students frequantly volunteered -their own

opinions.

Studemt-Teiackes Rapport
" Instructor Lisieaed “atteatively to-what class |
members had to say. '
e was friendly. .
. He.was permissive and flexible, - - & .
He explained the reasons for his criticisms, -

Table 1 shouws the items students used
in rating their assistants and the factors
they represen: (names of factors did not .
appear on the rating form). Items and fac-
tors were developed by a University of
Michigan group headed by Isaacson, Mc-
Keachie, and Milholland (2). For purposes
of this evaluation, only those items were
used that had the highest factor loadings

" and were most relevant to the work of the

teaching assistants.. : _
Ratings of assistants were obtained at
three different times during the academic -
year: middle of the first semester, end of
the first semester, and end of the second
serester. Students were asked to put a
code name on their rating scales so that
their mid-course ratings.could be com-.
pared with  their efid-of-course ratings
during the first semester, without sacrific-
ing the anonymity promised them. The
following findings are based on cumula-
tive data gathered in this way over a two-

‘year period.’

Table 2 shows the mean factor scores re-

~ ceived by assistants during their first

semester of teaching. Changes in the mean-
ratings of assistants who had taken the-
seminar during that semester or during
the summe- session just preceding were
compared with changes in the mean rat-
ings of tnose who had not yet enrolled in
the seminar. Analysis of covariance was
used to adjust the actual mean ratings
the two groups received at the end of the

semester; this was dene to compensate for

the differences in mtban ratings existing
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TABLE 2

Student Ratings Received by Teaching Assistants in Psychology
at the Middle and Ead'of a Semester ' K

S =2y assistants participating
in seminat on teaching

NS =22 assistants rot
participating in serninar

. Ad;'u.sled Mean Ratiny: -

Classrogr Behavior Mean Rating: Mean Rating:
Rated by Students Midsemester . Endof semester End of semester
- s NS s NS S. NS

skill . 37 337 341 335 349 3.7
Strucrure ) . 273 289 284" 297 - 292 290
Feedback : 241 253 2.59. z'.58 _ 263 2.54
Interaction ‘ T 345 357 373 362 375 359
*“appor: 401 413 431 414 4245 gart

Note: Adjusied mean ratings were determined by analysis of covariance. -

* t for difference = 2.06, p < .05

between the two groups at mid-semester.
These adjusted means, listed in the last
two columns of Table 2, were compared in
order to see whether the two groups of as-
sistants differed in the amount of change
in their mean ratings.

As Table 2 shows, assistants who had
participated in the ‘seminar made a sig-
nificantly greater gain in student-teacher
rapport, although the magniwude of the
difference was small. (It will also be roted
that both groups received their highest
mean ratings for this factor.} The adjusted
mean scores of the semina- group were also
higher than those of the nonseminar
group for the other four factors, but none
of these differences were significant.

Stability coefficients for students’ rat-
ings were generally satisfactory. Correla-
tions between midsemester and end-of-se-
mester mean ratings of the 22 assistants
who had not particigated in the seminar

ranged from .68 to .84, except for the fac-
tor, group interaction, whose stability co-
efficient was .4x. Of further interest,
particularly for those who might wish to
‘use the scale with teachers in other dis-
ciplines, was the finding that 23 teaching
assistants in courses in humanitics, phys-
ical sciences, social sciences, and biologi-
cal sciences all received student ratings
whose stability coefficients ' (midsemester
versus end of senfester) ranged from .87
to .70, except for the factor, group intar-
-action, whose coefficient was .48.

The comparisons berween seminar and
nonseminar assistants described in Table
2 were only for the first semester in which
they taught. Table 3 shows the results of
comparing some of these assistants during
two consecutive semesters. The number
who could thus be compared was neces-
sarily reduced: first, because shifts in en-
rollment forced several assistants who had
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TACLE 3

B R TP S|

Student Ratings Received by Teaching Assistants in Psycholugy
- During Twe Consecutive Semesters

= 21 assistangs participating in seminar
en teaching during fiest semester or
preceduig summer session '

NS = 11 assistan?s who had not
paiticipated ia seminac

L . vt i i ban ¢

2ating: _ "
e ¢ : Classroom Mezn Rating Adjusted Mzan Rating
~5 ! Behavior AMiddie of Erlof . Emdof .End of Exdof
e —— Rated by - 1st semester 15l semester 2nd semester 15t semester 2nd semester
37 } Studsnts S NS S NS s NS S ‘NS S _N§_
7 i SWll - 339 329 7 3300 338 361 356 335 336 362 354
5% i Structure z.62 277 272 287 299 309 2.79 280 30z 3.08 v
53 ! Feedback 232 2.59 2.48 268 292 2.56 255 2.61 L 297° a5 :
e £ In:-.fraction 3.45 3.69 3.67 370 389 3.64 377 3.61* 3.90¢ 3.6%¢ ‘
i Rapport ' 404 4.10 419 433 433 422 - 421 " gat . 431 424
3 Note: Mean ratings obtained at the end of the first semaster were adjusted for differences between mid-
P : semester means; the mean ratings obtained at ti%nd of the second semester were zdjusted for
\ fac ? differences berween means which occurred 2t the'end 9f the first semester:
:-'}' co- } * ¢ for difference = 1.87, .10 > p > .03
arest, ; :t for df'.‘ference =2.10, p < .05
. i t for difference = 2.25, p < .05
i o
- dis-
“hing ’ . B
RYS- . participated in the seminar during the significant differences between the semi- i
nogi- first semester to transfer at the second se- nar and the nonseminar groups; in the ¢
-ings . mester to courses not included in this cas2 of group interaction, the difference g"
s3ter ' " study; and second, some who had not par- approached the 5 percent level of signifi- o
1.87 ticipated in the seminar during the first  cance, the seminar group having gained &
“aler- semester joined it during the second. 2 slightly higher mean rating. Compari- i
. Table 3. then, compares two groups: the sons of adjusted mean ratings at the end }‘
s and ' S group. consisting of assistanrs whe had of the second semester, however, revealed o
Tzble taken the seminar during their first se- two significanc differences: one for feed- N
‘nich -~ mester of teaching or in the summer ses- back and the other for group interaction. &
s of sion just preceding ir, and the NS group, Tn each instance, the seminar group re-
-ing ‘ernsisting of those who also taught both ¢ ed higher mean ratings than did the
Ter N semesters but who had not ye: aken the nonseminar greup. .
.3es5- : seminar. _ In the light of the results of these com-
ea- : Comparisons of adjusted mean ratings parisons of ieaching behavior, it would ap- :
nad ' at *ae ead of the first semester showed no near that the seminar was reasonably suc-
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essful in helping essistants to develop
: rore positive interpersonal relatonships
- i tieiz classrooms.

Conciusion

Alhough the seminar described in this

L paper was restrictad to the teaching of psy-

-t . N o . . -
O ckalogy, the opinions expressed by partici-
I pants conceming the topics and activities,

their suggestions for further seminars, and
the results of comparing thair teaching ba-
S haviar with that of assistants who did nat

o partiz pﬁ'e in the seminar shouald 5e high-
lv televans also for the trainin ;m cellege
:-::x\'k..: irr 3 wide variery of acadernic dis-

N Contina,
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o " . HARVARD UNIVERSITY

Orricn or 1ix PRESIDENT o Massacuuserrs Hare
CaMBRIDGE, MASSACHUSETTS 02138

Ll

April, 1976

PRSI

Lear Colleague:

Early last fall I asked you to answer a' few questions about .
vour hiring practices for new.junior faculty members. You generously
ol the time to complete our questionnaire, and we .are now sending
you the results, which document the relative importance of teaching

und scholarship in hiring decisioms.

The conclusion I found especially provocative was that if hetter
vways of tronsmitting information about teaching ability were available
.. . .., videotape, reports from those who have observed the candidate

: fnothe classroom, student evaluaticns), more'weight would be given

ooy of you to teaching abllity in making these decisions. Because
a7 my concern with helping to improve the quality of teaching here
Hervard and in colleges and universities around the coumtry, I
»i1l be interested to see if better ways to evaluate teaching,ability
irgized can be developed and used effectively by hiring committees.
T unap: that those of you with a special interest in the quality of
rienching will be encouraged by this study to participate actively i
wh a development. '

Thank yvou wery much for your cooperation and participation.

Sincerely,

% C. <

OVER /

~.

HiriNnG PRACTICES FOR NEW JUNIOR FACULTY= - -
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How much iagnrtance s giien to teaching ability in tiw hiring of assistun
professors in Lwading aserican wnavetstlivy ato colleges!? Tils yueation wis oa-
plused i o vecent survey conducied by the wWiice o Instiuctional deseaici uid
Evaluation at haevare, The vipective of the study was 10 duteraine whether te-
cent expressions of 1nterest in good teaching rellect o fundigental chanye in how
educational institutions view tienr, respiusibilstuess In Lact, bow much interest
1s there in the quality of teacuing snd how much weight dv those respnaible for
hiring give to teaching abiiityi’ The susaits ol this survey of 11v5 Jwans and de-
partaent chairaen® in 202 major ¢olleads and wnaversities fudicate that ‘he cri-
teria used for seleceay new taculty wembers are as follons:

Bvidence of scholarly abulity 44%
Evidence ci teachiny ability I
All uther considerations IS

While scholariy excellence Nas always oevu o dominant influence in tae .e-
lection process, these figures show that teaching ability 1y .als0 very important,
Departacuts dif{er, of course, in the egiee to which their Bemburs emphasize
scholarly and teachang stremgtis, Those in the natural sciences weight research
work most heavily, e culatly witun the faeld of physics - yet the percentage
of consideration given 1o scholarship in the -miking uf Junior appointeents has
dropped over ‘the last {iveyears, from 59 to 50 percent. Humanities departments
strees’ teaching the most: for wacple, inglish Gepartaents give schaldrsnip an
vapharis of only 43 percent in the hiting decisions

A third of the respuidents to the survey stated that teaching ability iy now
a gore Japortant element in their apjuinteent devisions wian 1t was 3 10 10 years
ago, while o majority telt that thete hax been no change in epphasis, A few 1o-
sjondents wentioned thal’ teaching had been overenphasized at their particular col-

*:lege in the last five years and that they atv now taking advantage of the "soft”
academic mathel to steangteen thenr level of scholarly excellences They feel that
they can do this witnout sacrificiay the quaisties of intervst and coejulence in
tadbinys '

bublic universitivs have ihgreased e weight yiven ty teaching ability as »
selection crietia are loan , rivale willversiiavs have; this snclease was greales
in both the saasser and’larger pubiic institutions than in those with undergradu-

ate enrolloents of 10,00 to 29,00, O the nine departeents serveyed, psychology,

thysics and history showed the greatest increase in eaphasizing teaching ability
a5 a criterion of selection,

Most of those responsibie for faculty hicing point to pedblems in judging
both scholazly promise and teaching abilities. A candidate's dissertation, pub=
lications and other written auterials are of primary importance; 3 candidate’s
abilities to conduct a seminar is the preferred second node; lotters of recon-
gendation rank third; whice acadwale (grade) recotd tanks a weok fourths Like
the surld's cucrencies, references and grades, pspecially B Jattery have been
devalued by inflation, their importance coasequently reduwd:d:

In order to evaluate 3 candiuate's teaching ability, sogt deans and depart-
went chairmen currently rely on recomendations of those who are familiar with the
candidate's streagths as a teacher and en the extent of the applicant's previaus

bmamn

teaching exporience, A majority {2v) ol the respondents suggested that toey would
fons tv teaching ability 1 there were nore reliale

give gore weight tn hiring ducss
~Taethods of evaluating it (for example, firsthand faculty ubservation of the candi-

date's teaching)s Seventy percent suggested that student evaluations would be use-

ful, A third indicoted that they would consider participation by a prospective
candidate in & seminar on instractional techniques as positive evidence of one's
conpitment to teaching, Interestingly ¢S nentioned that they would welcoze A
videotape of & class taught by tte candidate as spucilic evidence of teaching

ability,

*Chenistry, Leunomics, english, History, Mathemgtics, Political jcience/Govetngent,

psychology and Romance Languages.

O
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Leaghing iy (he primary task of the majority of Caculty teshers, and aust
dejartments do weight teaching heavily in making hiring decasivn,s Yet most
yeaduate prograns include littie training 01 preparation ter the futuve cullege
teachees Lo Center for Teaching and Learning at iarvard, one of fave funded
ov the Darforth Fuundation, is corrently iuvolved {r such jrograms, prindrily
tor yraduate teaching fellows, aiong with similar progrins and institutions
thiudghout the country, the Ceater is motivated iy the conviction that goud
teachors are the practitionets of a Maane art whose skills-can be isolated and
uastered. Whatower the teacher's style or personality,-his or her leaching can
be improved, benefitting both students and teache:: 1» well as the university
itselfs

OVER -



. ao8a Project on Tecaching Pre-Service workshop
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10.
11.

12,

13.

Undergraduste Sceizlipy

oston - 21 July 1976

ourit Fius sad surid CONg on CUURGES, PRUGRANS UR
WUREOHUPS Fur Gnowlinte STUDLENTS ON TeaCHINE -~-
Generuted ut rdevala;, session, 21 July

Potentially, such progrums can provide fcedback on teaching--feedbuck
that is often difficult to obtuin in CldSSEo and bu51ncss as usual.

Support from Pears )

It is prefessionully respensible to hold such pregrams, courses, etc.

sn assist to praduste students in job market

Pregrams such us these cun be threatening to the fuculty und can
dissrupt that departmental status que.

Prograws can help socialize gyraduate students--provide lncrguocd legpiti-
wdey Lo teaching--woust the value of teaching

san uid te departmental survival--help keep students in classes, ctc.

rrograms can develop a persconal awareness that teaching improvement
requires conscious work by the individual.

Proyrams such c¢s these can try to insure that new teachers do not e

have tec reinvent the wheel--we can draw on other disciplines and
prior work. ‘

delps graduste students find our more about leurning sociolegy

Lan pive people ugme. competencies and skills in teaching, help them
develop these-- competencies which can lead to them enjoying
teaching becuuse they will be wmore cffective at it.

Scrcening out of people not interested in, or willing to work at
teaching (s la wediccl scheol screening ....)

Cun provide 4 teol kit (of models, stylcs,,qpproaches, techniques
(incluiing rescurch on teaching where it is sound) with which people_
cun build their cun teaching styles, ctc.

Cons

1.

9.
1C.
11,
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Standardization of bad teuching cculd result--bad exqmpl
limited alternuatives, lack of diversity.

Lowers the number of cther (substuntive, sociology) courses graduate
students wculd be able to take (on a zero-sum assumption)

Courses such as these may not screen out bad teaching and they
gusume that cveryone has potential fer being an effective teacher

Threctening to fuculty, distruptive of department all status quo '

Yrograwms build cn bu11t--qnd after all, teaching is not the only
that scciclcgy und yrad scheel in sociology is wbout.

Can alter the pregruwm cf sociclogy

The results way be insubstantial--is such Jd’ﬁnterprl se verth
the time invested? Could it be better used?

cEncroachment on the werk of cducutiocnalists--and it Jssumes they

know something about teuching
LBioT - Little bit of knowledye is u dangerous thing
Threatening to yruduate students )

Programs such as these would divert attention from research and
the development of the discipline, the corpus of sociology
Teaching is not a science nor a craft--pure art, an activity or
set'of relaticnships unique und not amenable to careful specification,
measurement und conscious activity.

L
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PROFESSIONAL PROBLEMS s

PREPARATION fOR A CAREER IN COLLEGE TEACHING

Frank W. Finger

April, 1970

1
El

ERIC Clearinghouse on Higher Education
The George Washington University
"1"Dupont Circle - Suite 630
< Washingion, D.C. 20036
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The ERIC Clearinghouse on Higher Educaticn. -.. - »f a network of clearinghouses es-
tablished by the U.S. Oifice of Education, is con.z. 1 with undergraduate, graduate, and
»rofessional educe . As well as abstracting 2~ % +¢ significant, current documents

in its ficld, the Clearughouse prepares its own and cor wussicns outside works on various
aspects of higher educz ..

1

To afford wider distri*-szion of this useful psi2r which deals with many aspects-of
the preparation of collesyz vew. ers, we asked Frank W. Firger, professor of psychology
at the University of Viginiv, to expand on ar article tiar appezred i the November
1969 issue of the.Ameny =:: I ychologist. (Permiission was granted by the American Psy-
chological "Association for its araptation.) For che past twenty years, Professor Finger'
has offered a semihar to graduste students who are planning to become college teachers.
His course, “‘Professional Praolems,” is one of the few efforts being made tointroduce
prospective teachers to the world of higher education.

The Clearinghouse is zurrently engaged in a related project, the compilation of a com-
nendium: including descriptions of studies on the preparation of college teachers, sngoing.
prograr’s, and proposals for new graduate degrees. It will be available from the Ciearing-
house in Tune 1970.

Carl J. Lange, Director _
ERIC Clea: ‘nghouse on Higher F jucation
April 1970

~

—_—— -

This publication was prepared pursuant to a contract with the Oifice of Educatic ., U.o. Department of Health, Edu-
cation, and Welfare, Contractors undertaking such projects under Government spensorship are encouraged to express
freely their judgment in professional snd tecnnical matters. Poiats of view or opinions do not, therefore, necessarily
represent official Office of Education position or policy.

O
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In, contrast to the practitioners ot othei protessions, tne
typical college teacher is thrown inte uis first job with little
training in the primary skills that he is expected <., exarcise, *
and with minimal appreciation of the complexity oi his profes-
soriat position. It seems to tie tacitly assumed that mastery of
the subject matter of his discipline automatically confers the
ability to communicate it effectively to students, io give
competent educational and pcrsonal counsel, to participate
wisely in curriculum’ evaluation and zeforn, to help guide the
institution in its relations with the larger community, to acquire
a new book or piece of equipment in spite of administrative red
tape, to differentiate betwcen the SDS and the NSA, and to
secure a federal grant for educational innovation or summer
research. In the absence of supplementary indoctrination by the

employing institution, any se!f-doudts the new teacher may have
are probably valid. N

Specific efforts to amelcratc this situation have been
described from time to time (e.g., Costin, 196¢; Dunkel, 1958).
Moreover, the employment of graduate students as teaching
assistants- provides, in some univers‘ties, a sort of on-the-job
training (Koen, 1968; Nowlis, 1968). One ¢. the most efiective
current programs combines the resources of several zcad2mic
departments and the Center for Kegzarch ¢t Learning and
Teaching at the Un.versity of Michigan. And the Ui -~ersity of
Utah schedules a five-day workshop for teaching assistants pre-
ceding the beginning of the fali semester; departments are
responsible for the follow-up during the year.

With few exceptions, however, the:. prograins appear to be
too vaguely planned and loosely administered to qualily as pro-
fessional preparation. Perhaps this represents a justifiable
reluctance to suggest prescriptions for <n area i: which satisfac-
tory criteria of success are extremely elusiv: and even the
underlying objectives are often subject to inconch:sive geoate. '
Or .there may be fear that the intrusira of auy significant
amount of “methods” or “philosophy” of higher education
would fatally dilute the departmental curric:itum.

'Default by inaction is not the only altarn: :ve *¢ the threa!s
of dogmatism and imbalance. Over the past 20 :ears, I have
offered a two-semester graduate seminar cntitled *‘Professional
Problems,” which attempts to steer a reasonable course between
these extremes. Iproceed on the assumption that, while | am

“short of final answers, I am pretty well acquainted with the
», variety of problems of the academic world, and can 2t least

alert the prospective teacher to their existence. I can, vy my
own account and through exposure to the profsssional litzrature,
introduce him to the alternative approaches to their solution.

1 hope I can coax him into the persisting habit of reading
appropriate material, of evaluating aand challenging his own
pedagogical preconceptions, of developing new ideas and sub-
jecting them to discussion and pragmatic test.

As a preface to the detailed description of the course, a

number of general characteristics that probabiy contribute to
its success should be noted.

1. Only students in the latter half of the graduate program
are eligible to enroll. They have essentially completed their

- course work and passed the qualifying examinations for the

Q
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doctorate, and thus can begin to accept me more as colieague
than critic. To emphasize this relationship, we usually agree
that the grade report, unfortunately still required by the regis-
trar, will ordinarily be unaffected by course performance.
Indeed, I use such terms as ‘‘course” and “student” only for
convenience, and with apology for their inappropriateness.

2. Inclusion in the group is by mutual desire and consent.
This stipulation, while admittedly stacking the'cards in my favor,
has the desirable result of keeping enroliment within the optiml
range of seven to ten. ‘

3. None of us claims omniscience. We do take turns prepar-
ing background material and dire:ting the conversation, but any
tendency tc take the assigned role of *‘expert” too sericusly can
be expected to provoke polite skepticism if not vigorous
resistance, especiz:ly when we prnceed from “fact” to interpre-

" tation and recommendation. Appeal to authority is also unliksly

to shut off debate, for it hecomes apparent early in the year
that the literature is more often marked by diversity of opirion
than unanimity. Our objective is less to achie're consensnz than -
to become aware of alternative positions and o r.artuze a per-
petual willingness to entertain new pon:*s of view.

4. The “noncourse” atmosphare 15 enhanced by ¢aceting in
the evening, weekly, in the quasi-social sotting of our several
homes. The typical session lusts for three or four hours,
intertzpted midway by a pause fer refroshinant.

5. The urder of topics and the tiivie sperg on cuch vary from
year to year, depending upon the particular enthusiams of the
participants, where or what “the 2ction™ preseatly is, and our
fluctuations of mood.

6. Our ¢ s¢Jssions are based, when possible, xpon prior prep-
aration. There is no single textbook, aithcugh Euxton (1956)
and Lec (1967) are very useful as starters. From our basic
list of s*v#-al dozen book titles and scrials, each student
during the year will browss through i5 or 20, about half of
general interest and the others more or less prescribed for a
given week. We rezintain currency by regular reading of the
Amenican Psychol. . (psychology's “house organ®), the News
and Com:ienits sriiion of Science, the AAUP Bulletin, and
(especially ; The Chronicle of Higher Education. Each student
explores one topic in depth,through reading and sometimes a
minor rescarch projest, and leads its discussion for a session or
two. On topics not i::us assigred, it is I who must do the prin-
cipai hesz:.ork. We all feel free to interject illustrations from
our own experience, disguising identitics as judgment ‘and taste
itar-

Another s.-arce of qurrent literature is Research in Education,
- ublished monthly by the U.S. Office of Education. A biblio-
graphical guide to its entries on higher education is compiled and
publishzd periodically by the ERIC Clearinghouse on Higher
Education.

7. Our discussions are often enriched by pertinent reports
from previous ycars’ members, by letter, tape, or in person.
Other members of the departmental or university staff may join
us on request. And the President of the University- has accepted
our invitation for an. interchange of views.

'
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As | have intimated, the correspondence between the list of .

topics that I originally present to the group and the course as it
actually unfolds is less than perfect. Perhaps what follows is
most honestly described as one series of events that could
occur, not entirely by chance. It should be noted that the
course is designed to meet the particuiar needs of graduate
students in psychology. Adaptation of the general plan for use
in another department would involve substituting the appropri-
ate terminology at a number of points and eliminating discus-
sion of such relatively esoteric problems as licensure for private
practice. Only a few of the references cited depend heavily
upon strictly psychological content, and even they may be of
illustrative value to specialists in other areas.

Introduction to seminar

I start by outlining my objectives for offering the course,
describing a rumber of actual and abortive attempts at other
universities to achieve some of these goals, and speculating a
bit why so few programs seem to geverate and sustain adequate
support. I then outline our antici;:éted procedure and invite
the students to add to my tentative (following) list of topics.

Fields of psvchology

With a bow to the breadth implied by the title of the course
(devised originally to beguile an overly conservative Graduate

Committee and Dean), and to gain some perspective against '

which to examine academic psychology, we consider the kinds
_of settings in which psychologists work (Webb, 1962). In each
instaince, we look at employment statistics, responsibilities, inter-
professiorial relations, range of remuneration and perquisites,
training required, patterns of advancement, and probable direc-
tion of change. Mobility ainong the fields, especially in and out
of the academic, is noted.

History of academic end professional psvchology

The present relationships (including the undoubted tensions)
among academic and nonacademic psychologists, and between
such div--=nt academic groups as clinicians and experimen-
talists, can better be appreciated after studying certain trends
and salient events of the past 100 years. One framework that
ties together the development of professional psychology and
its current status is organization. The origin and growth of the
various psychological associations and societies are sketched,
with some emphasis on personalities: formal history is supple-
mented by anecdote. A contemporary analysis of the American
Psychological Association is made—struct;{frc. functions, politics.
We struggle a bit with the propositicn that the individual hias
an obligation to his profession, best met by involvement in the
appropriate organizations, however burdensome this may some-
times be. The listing of nonpsychological organizations to which
psychologists belong suggests the desirability of ignoring
artificial disciplinary boundaries.

History of higher education
Whether certain practices in the modern university exist for

currently valid reasons or represent cultural lag can more clearly
be judged as their evolution is traced. !« the transition from
the mid-nineteenth ventury.college to the postwar university

(Veysey, 1965), the influence of general national trends is

easily discernible; it is an interesting exercise to crystal ball the

response of higher education to hypothesized sociopolitical con-

vulsions in the closing decades of the millennium (Eurich, 1968).
The proposition that the relationship may be reciprocal under-
lies our consideration of the potential influence of psychologists:
and other academic professictials upon public policy.
Governance

The interlocking roles of trustees, legislature (where per-
tinent), president, Jeans, chairmen, faculty, alumni, nonteaching
staff, and students are examined (Demerath, 1967; Wilson, 1965)
with the aid of tables of organization, books and articles by

- representatives of each group, and my observations. At least

one institution and statc system, and certainly our own, is
analyzed in detail, with some historical background. An attempt
is made to differentiate between nominal power and de facto
control, with the usual obeisance toward the dean’s secretary
and the maintenance personnel.
Types of institutions .

We enumerate and categorize the institutions of higher

_learning according to various classification systems, such as size,

degrees offered, sources of support, geographical distribution,,
and characteristics of the student body (Singletary, 1968). It
is usually in this context. that we compare different types of

_ psychology departments, par,{tly—with an eye to future appoint:

ments. ' We ponder the advisability of offering psychology in
subcollegiate settings, and occasionally bring the statistics on
this practice up to date by mail survey.

Academic freedom and tenure

Judgment by one’s peers, as the standard for appropriate
professional behavior, is examined as it has been applicd to
higher education and research (Metzger, 1969). The role of the
Afng_rjggg Association of University Professors (AAUP) in the
formalization and implementation of the concept of academic
freedom, and the more recent evolution of legal precedents, are
dalineated. It is not difficult to generate debate on the draw-
backs and merits of continuous tenure, as both instigation to
premature ossification and protection against arbitrary thought
control from within and outside the univer:ity (Byse and -
Joughin, 1959). '

Student rights and responsibilities

This topic has peculiar r¢levance at the moment, and there
is no end of hot-cff-the-press material for discussion.
leader this year, suggesting the altesnative title ““The Unrecon-
ciled,” began with student dissatisfaction with the medieval
university, and only after sevzral hours brought us to the barri-
cades of the *60s and the “Joint Statement on Rights and Frec-
doms of Students” (Schwartz, 1967). It seemed to us that an
important factor in the era of confrontation has been the failure

of the teaching profession to accept its proper responsibility for

governance 2nd that this is symptomatic of the general uncon.
cern for professional problems that such devices as this seminar
are design:. - to counteract (Schwab, 1969). .

Objectives of higher education

The logical first step in establishing a curriculum or planning
a course is to lecide what changes in the student are sought,

31V e
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Lists of goals can be found, under such rubrics as I'beral educa-
tion and general education (Williams, 1968). Our agreement
on priorities is never perfect, which reassure us that thc:e will
always be variety sufficient to accommodate the wide individual

" diffeiences among eight millicn collegiarn-. We diverge still fur-
ther when we try to establish criteria by which ack'« sement of
these goals can be demonstrated, which is a source of particular
embarrassment to us behavioral scientists. One may, perhaps,
be sustained by the faith that any set of objectives is preferable
to none, and that one’s teaching will surely be more vital if he
has at least struggled to formulate a statement of purpose,

Van@s of curriculum

The faculty member w1ll be able to respond better to
deficiencies in exisung course patterns if he has some apprecia-
tion of the alternatives. By report and readings, we are intro-
duced to standard curricula and to examples of experimental
programs (Dressel, 1968). We acknowledge the desirability of
evaluation, and grapple with the obstacles thereto, especially the
distorting effect of novelty itself. Each of us constructs an

" “ideal” curriculum for some hypothetical population of under-
graduates, justifying each characteristic by reference to a guiding
set of objectives. In still more detail, we devise and defend
schemes for the major in psychology (McKeachie, 1961). The
virtues of interdisciplinary courses and majors are weighed, with
real and imaginary illustrations.

Course planning

Most of the members of the seminar have had considerable
exposure to introductory psychology courses, and many of them

have suggestions for improvement (Walker and McKeachie, 1967).

The detailed planning of a course brings them a little closer tc
the harsh realities of personal responsibility. Presentation of the
plans to the class usually precipitates further dispute over g 3ls,
this time tied more closely to what actually ‘night happen in the
classroom. If titne permits, each student outlines one advanced
course. We inspect cr :ically the various psychr'ogy course
syllabi available, such as :hose assembled by the Cour<--Outlines
Project of Division 2 of the Amenican Psychological «.ssociation.

Technicues of instruction

While agreeing that no universal formula for success can he
mven the prospective tcacher, we find it vaiuable to read and
talk about the several techniques. I usually start by presenting
my own biases with regard to effective lecturing, and the
students quickly demonstrate that there are differences of opin-
jon. We proceed to consideration of other teaching methods
(Bruwn 1963, Skmner 1968) 'dlSCUSSlOn seminar, tutonal
Uses and abuscs of audiovisual axds and demonsnanons are
weighed. Our discussion is supplemented by (invited) visits to
various undergraduate classes.

Practicum in teaching

Most of our stucdents have served as assistants in under-
graduate courses, and have been permitted !o exercise a fair
amount of independence ‘in the laboratories.  Further, the
teaching aspect of seminar reports is stressed in some of nur
substantive graduate courses. [t has never been the practice n

ERIC

our department. however, to employ students as even semi-
indenc:dent instructors. In an effort to compensate for this
lack, ! arrange for several guest appearances of each seminar
member. Most of these are in the introductoly course, or in
the tairly large intermediate course, and thus principally entail
lecturing (McKeachie, 1969). The preferred plan is to give the
student responsibility for a fairly well defined block of subject
matter, and make available from two to six successive class
periods. The extent of guidance is left to the student teacher
and the responsible professor; my contribution to préparation ’
is seldom more than very general. Unless the novice prefers
otherwise, the rest of us observe from the rear of the classrcom
or through a one-way window. He usually finds it instructive,
albeit somewhat traumatic, to review a tapc of his performance.
At our next session, we take time to hear his account of the
experience, and we offer whatever suggestions seem appropriate.
Some students seek a private conference with me for a more
searching critique.

When possible, a student undertakes two series of substitute
lectures, one during the first half of the year and the second
toward the end, after our group discussion of the teaching
process. While more extended practice would be beneficial, the
limitation in time is, to some extent, offset by the more.
thorough preparation and intensive evaluation possible with' the
briefer assignment.

As the student takes his place behind the podium, certain
matters of classroom administration are brought forcibly to his
attention. Although his transient status limits his practical
response, it affords a fitting time to swap recipes on the
handling of routine and unusual organizational problems.
Examining and grading

An inescapable chore in most institutions is the certification
of student performance, and the teacher’s job is almost always
complicated by this requirement. The new instructor may be
particularly troubled by the apparent incompatibility between
his twin roles of guide and evaluator, and experience may b\lunt
his seasitivity to the dilemma rather than resolve it. To this are
added certain mechanical complexities; 1f simple psychometric
principles arc known to college instructors (Wood, 1961). they
are largely ignored in the testing and grading process. Some
practice in examination construction and consideration of sample
cases mav te added to our class’s theoretical discussions.

Evaluation of teachers and teaching

There is a substantial body of research comparing the effec-
tiveness of instructional techniques, and searching for critical

-.~_ variables in the teaching situation (McKeachie, 1964). Our study

vnf these data is less likely to reveal compelling arguments for
djlopting a particular teaching format than to generate an urge
to do some investigating of our own. One project frequently
suggesied is the development of an evaluation form especially
adapted for our departmental needs. Its application seems to
be helpful to our colleagues, and it certainly dispels any pre-
conception that definitive researcls in this area is simple—or even
that undergraduates can readily be persuaded to play the part
of judicicus customer. The results of the college-wide evalua-
tion of courses and teachers, administered by the student
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govemment, have particular impact (and sometimes generate
considerable sympathy), since we are well acquainted with the
objects of the scrutiny. We also consider evaluation programs
at other institutions, such as the one that has evolved over a 45-
year span at the University of Washington.

Student-faculty relations

What are the faculty member’s responsibilities to the student
outside the classroom, and to what extent can extracurricular
contacts affect the formal leaming process as well as the general
morale on campus? We consider the place of professional
counselors in the educational enterprise, and their possible
modes of cooperation with the professor (Siegel, 1968). Un-
fortunately, a large proportion of us are in colleges that make
only limited provision for help by specialists, and we must
individually work out some compromise between responding to
the needs of the student and recognizing the limits of our com-
petence. The graduate teaching assistant, being simultaneously
a dispenser and a consumer of counsel, is in a uniquely favor-
It is often the
discussion of this problem that leads to the almost inevitable
gripe session of the class—the invaluable consequence of which
is the stirring of our departmental staff into periodic self-
analysis.

The markeql)lace‘

It is natural for the members of the seminar to have certain
practical concemns (Caplow, 1961; Marshall, 1964). What jobs
are available for next year? How are contacts best made and
exploited? What aspects of a position should mdst concern the
candidate? What sort of bargaining is feasible? How are deci-
sions between competing offers reached (a question becoming
less critical with the shift of the market)? How should final
agreements be formalized? I try to guide their thinking
beyond original appointment. What is expected of the new
teacher? How does one carve out his individual niche in the
academic world? How can one ensure his continuing professional
growth and corresponding institutional advancement? Shouid
onc seek out or seek to avoid administrative responsibilities?
What sorts of consulting opportunities outside the university are
available, and how can thzy hest be integrated with the rest of
one’s work? Obviously our talk spans a wide range—from vita
to philosophy of life, from committee assignments to tuition
grants for children, from faculty teas to research leaves, from
library acquisitions to AAUP compensation scales. Before the
year is over, the seminar becomes the informal clearinghouse for
the fatest market news and firsthand reports of job interviews
and missed airline connections.

Personnel rroblems

Professurs and administrators are people and, like other peo-
ple, carry their personalities along with them to the office. As
long as this is so, ability and performance will be imperfectly
correlated, recognition and.reward sometimes whimsical, and
job satisfaction only partially a function of salery and teaching
load. The case histories wé recount range ail the way to .sy-
chesis, and the sclutions that are volunteered are about as
varied as we are. While it is unfortunate that the students have
to be lef* in a state of some uncertainty, at least they are

alerted to the variety of exigencies with which they may be ‘re-
quired to cope.

Information storage and reirieval

Journals, books, abstracts, proceedings, meetings—the life of
the scholar is becoming increasingly complex on both input
and outpu: sides. We try to"foresee new practices, including
computer assistance. Mcanwhile, we find it useful to discuss
the preparation of journal articles and the process of shepherd-
ing the manuscript through to the publication stage (as well as
the cost of supplying reprints!). The quite different art of oral
communication of scientific re- ''s merits still more attention,’
and the spring regional and statc 1ncetings add the emphasis of
reality for most of the students.

Financial resources for higher education and research

If for no other reason than to know what requests can rea-
sonably be made of the administration, & faculty member
should have scme knowledge of institutional bread-and-butter
matters (Chambers, 1968). We document the general survey of
financing by detailed examination of our own university’s capi-
tal and operating budgets. To one who would anticipate the
future, for example in terms of government control of educa-
tion or the ultimate fate of the private university, an evaluation
and projection of current fiscal trends is in order. As “the
crunzh” becomes more threatening, there is increasing incentive

“to explore the possibilities for support of personal research,

and the students respond with alacrity to my suggestion that ~
each prepare for criticism a grant proposal in the form requxred
by some federal or foundation funding agency.

Social control: ethics, accreditation, legislation

With the proliferation of applied specialties since World War
11, psychology has undergone a virtual revolution in terms of
formal controls over both practice and training. The Code of
Ethics of the American Psychological Association (Casebcok,
1967; Golann, 1970) includes a number of items of special rel-
evance to the teacher-scientist. Since individual conscience is
suppiemented by group consensus in the enforcement process,
exchange of points of view within the class is particularly val-
uable. Some attention is given to tlie recurrent suggestions for
development of general standards of professional conduct for
scientists, for example through the American Asscciation for
the Advancement of Science, as well as to the possibility of
achieving a code for college teachers through the AAUP com-
mittee on ethics. We 1vllow the arguments for and against
APA’s approval of graduate specialty programs and of intern-
ships, and note the function of the American Board of Profes-
sional Psychology in conferring diplomate status on certain
classes of professionals.

For the purpose of illustration, the 25-year history of legis-

_ lative contrgd in Virginia is reviewed from the conception of

the first certification bill to the practices of the present licen-

" sing board, including its involvement in the nationwide recipro-

city efforts. To heighten our concern, there are usually Con-
gressional hearings on invasion of privacy, use of psychological
tests, limitations on research involving human subjects, condi-
tions of animal care and experimentation, as well as on the use
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of fiscal power. to limit the vigor of campus asssent. Problems
+0f control have been particularly delicate in psychology, be-
cause of the nature of its basic subject matter and because of
the discrepant orientations of researcher and practitioner. We
suspect, however, that our colleagues in other fields will in-
creasingly be confronted with similar issues, and that the study

of our recent history could contribute to the wisdom of their
decisions.

-Does the seminar work? The reactions of the students, and
particularly their testimony in later years, point to an affirma-
tive answer. They have approached the postdoctoral phase of
their careers with increased confidence, they have entered into
their teaching duties with zest and seemingly with more than
modest success, and they have promptly become effective: par-
ticipants in institutional affairs. Perhaps more important, many
of them have maintained their active concern for the broad
spectrum of higher education, have continued their reading and
practical experimentation, and have helped bring to a number
of campuses a broadened conception of the profession. It is
not surprising that their considerable awareness and relative so-
phistication with regard to academic matters has tended from
their first appointment to thrust them into positions of profes-
sional leadership, formal and informal. I should interject that
this has apparently not hampered their growth as scientists, for
their publication record attests to continuing research activity.

The value of the seminar is not limited to its effects upon
the students. The reading and debating that is good for them
helps maintain the elasticity of my piofessorial arteries, and
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