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CHILDREN AND IDEOLOGY

It is a common saying that cne child can ask more questions %han
seven learned men can answer. But what questions do children put?
What do children think about? Do they frequently think about ideo-
logical questions, i.e. questions concerning life and death, the
origin and meaning of life, right and wrong, and the 1ike? How do
children reason when they think about different subjects and what -
is the significance of the home environment in this connection?

Jow do the teachers react to th2 children's questions? Do these
yuettions create problems 2mong groups of children and, if so,

how can these -problems he resolved? Juestions of this kind are be-
ing studied at present in a project entitled "Children and Ideo]ogy"])
In the following pages, the project group presents its work and some
results of an inquiry among teachers regarding the treatment of ideo-
logical guestions in groups of children. This inquiry was carried out
in the introductory stage of the'project.

The place of ideological questions in educationzl work among young
children nas periodica]iy been the subject of intense discussion. How
do small children get cn with big and difficult questicns? This and
similar questiuns have ccnstantly recurred in differaent forms in the
discussion. The protlem has been particularly topical in connection
with various educational reforms. It was last raised by the intrcduc-
tion of general pre-school education.

The "Children and Ideology" (BaLi) research project began in the autumn
of 1973. It is located in the Department of Educational Research at the
Schooi of Education, University of Stockhoim, and is financed by the
National Board of Education.

The aim of the BalLi-project is to study the capabilities of pre-school
and junior-school children of understanding and dealing with ideclogi-

The Swedish titel of the project is "Barn och livsfrdgor". The word
"livsfragor" - word - for - word in English "1ife questions" -

and the connected expression "1ivsdskddnuing" have no precise equiva-
lents in international language usage. Exemples of cognate words
are, however, vorldview (German: Weltanschaung), ideology and 1life-
philosophy.




cal questions. The project is =1so intended to shed 1light on the pro-
blems of teaching methouc: i~y wh.ch may arise when such questions crop
up among groups of chiidicn. With this approach, the project group is
working primarily on child studies but also on family studies, on the
analysis of the subject field énd curriculum documents, on contacts
with teachers and on development work. The problem area is too exten-
sive in its entirety to be given a complete treatment within the scopé
of the project. We have therefore to select certain parts of the area
for detailded study.

Four questions in the project work

The project group is trying to shed'Tight on the problem area from
different points of view. Four ouestions may serve to summarize the
group's different angles of approach to its task.

What capabilities have children of being able to deal with ideological
questions and problems? This initial question will take up most of the
group's attention. ' '

One problem to which an answer is scught is simply what.children think
about. If we can get to know that, we can also shed light on several
important related questions, such as how common questions associated
with ideology really are in the children's world and whether both -
children and adults have common problems in the ideological sphere.

Another important problem is how children, with their characteristic
ways of thinking and reasoning, reflect on different ideological ques-
tions. Yet another important problem area is how the children's judge-
ments and attitudes to life are affected by influence from the world
around them, chiefly from parents, teachers and playmates. In the ex-
tension of this problem area, we also find the problems connected

with cultural clashes between the home and the school or pre-school.

What is the educational starting-point, as regards the treatment of

ideological questions? This is arother principal problem in the pro-
Ject work. Here, contacts with the pre-school teachers, the junior-
school teachers and the recreation leaders are an important element.
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The investigation whose results will be presented in broad-outline
further on in this booklet forms a stage in this part of the project
work.

A third problem in the project work concerns the characteristics of
an ideological question or a philosophical problem. It has turned out

-that the concepts used in popular and scientific discussions in the
ideological sphere are often diffuse and merge into each other. It is
therefore essential for our work to elucidate the meanings of concepts
such as "ideological question" and "1life philcsophy", in Swedish "livs-
fraga" och "livsdskddning". We also believe that such an elucidatory
discussion may be of use to teachers and other interested persons. A
thorough elucidation of the essential concepts in this field may per-
haps also help to show similarities and dissimiiaiities between diffe-
rent standpoints on ideological questions. This would also provide a
good starting-point for increasing.our._understanding of what an ideo-
logy is and what it may mean to a person.

In working on questions of this kind, the aspect of teaching methodo-
logy is also of interest. How can teachers and other staff answer the

children's questions in the ideological sphere in an appropriate manner?

This is the fourth question in the project work. We do not regard it as
our task to produce a package of teaching aids or anything of that kind.
On the other hand we believe that, on the basis of our child studies

and our studies of the educational starting-point and the different
formulations of aim, we can do some worth-while development work. In
accordance with the plans, this work is concentrated on formulating .
principles and guidelines for the treatment of the ideological field
with regard to the age-groupc in guestics,

Collecting the %eachers' experiences

Before trying to investigate a problem area of the type which the

BaLi project is concerned with, an attempt should be made tn get a
clear idea of what the problems really are. Here the assistance of
the professional teachers is undoubtedly necessary. It is they, of



course, who daily encounter all the difficulties which are to be stu-
died in the project. In order to gather up their experiences as com-
orehensively as possible, we sent out a mail questionnaire in the
spring term of; 1974 to a selection of pre-school teachers, junior-
schivoi teachers and recreation leaders.

The questionnaire comprised four different "blocks" of questions. The
first "block” dealt with the training and working conditions of thc
addressees. The second "block" contained questions concerning the dif-
ficulties which may arise in discussing three different ideological
fie]ds, namely, "Man and Death", "Violence, War and Oppression"”, and
"Belief and Religion”. The third "block" comprised questioné about the
occurrence of different ideo]og}ca] questions in the group of children,
partly how often the questions occurred, partly how important and ur-
gent the teachers considered that the questions were to the children
themselves and partly how difficult or how easy the teachers conside-
red that it was to deal with these ideological questions in their work.
The questionnaire concluded with a fourth "block" of questions concer -
ning the teachers' oWn involvement in various questions of.an ideolo-
gical characier. .o frequency distributions on different items in

n

appendix A and the questionnaire in appendix E.

Do children think about ideological questions?

How often do ideological questions crop up in groups of children?
Figs. 1 and 2 show how the teachers assessed the occurrence of various
ideological questions. The following 15 examples of ideological sub-
‘ects were assessed:

How eveirything began Feeling lonely and foirlorn
Hdow life is carried on Differences between peoplc
Growing old Dealing with one's feelings:
Man and death Anger, fear, joy, soirrow

Family relations Violence, war and oppression

C o and <hveing Sickness and aceddents

Showing consivoabion and Lol ance Belief and religion

. . e viet wlitics
Questions concerning resjonsibility Society and politic

and conscience
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of children, although not as freqguently. The question whether or not
ideologically oriented subjects :..:uld be introduced among groups of
children seems to us to be i i#%1y sumewhat out of date. Ideological
questions of several diffc-#r. k'rds ure already being discussed in

these groups. '

Ideological questions are of such a character that neither children
‘nor adults constantly go around thinking of them. But wher a question
comes to the fore for some reason, it is often important to the indi-
vidual. The teachers' assessements in the inquiry of how important the
questions are to the children may therefore be just as interesting as
their assessments of how often the questions crop up. Most of the 15
ideological fields mentioned are also important to the children, in
the teachers' opinions (figs.3 and 4). Generally speaking, there is
unanimity between these assessments and the estimations of how often
the ideological questions crop up.

A few teachers' comments taken from the inquiry material may be used
to illustrate this fact:

I think it is very stimulating to discuss different ideological
questions in school. The children Qre very interested and often
-have views which I consider illuminating and I believe that i%
is very importent that "difficult questions" should be discussed
in school. Many children do noﬁ talk to their parerts about such
things and have a dammed-up need to discuss them and to listen

tc their playmates and their teacher.

ounior-school teacher in an ordinary ciass

. Questions about death, violence, war, oppression and particularly
belief and religion are difficult for both children and adults,
but the children are in most cases more interested and franker
about these questions than the adults. It is therefore of the

greatest importance and the children's right that such questions

should be discussed also in, the pre-school.

Pre-school teacher in a nursery school

i1



Where do the difficulties lie?

fart uf the aim of the teacher inquiry may be summarized by the
guestion “"Where do the difficulties 1ie, as regards thehdiscussion
of 1declogical questions in groups of children?" There are & good
60 different questions in the inquiry which deal, directly or indi-
rectly, with this question. The teachers' assessments were made on
the basis of the three ideological subjects "Man and Death", "Vio-
leric., War and Oppression" and "Belief and Religion".

When one examines the replies to these questions, one find some
circumstances which seem consistently to cause difficulties for the
teachers. They are to some extent relatively obvious circumstances,
such as the size of the group and the supply of textbooks and teaching
aids. A1l three professional groups, i.e. pre-school teachers, junior-
school teachers and recreation leaders, are agreed that the lack of
textbooks and teaching aids and too large groups of children substan-
tially reduce the oppurtunities of answering the children's questions
1n the idcological field in an appropriate fashion.

The roplies also touch upon more complicated circumstances, which
affect the possibilities of making good contact with the children on
the uuesticns concerned. There does not seem to be any difficulty in
capturing the children's attention, as regards questions of thiv kind.
Thus, there is a iively interest on the children's part for the teacher
~ to connect on to. Generally speaking, the teachers are also favourable
to the idea thal ideclogical questions of this kind, i.e. questions
about death, about violence, war and oppression, and about belief &nd
coligon, should really be discussed in groups of children.

vho diftic . liies begin in earnest when it comes to adapting the dis-
cusnion to Lhe pupils' individual capabilities. Various d{fficulties
Lornected with the teacher's endeavour to individualize his teaching
or to meet the individuai child's needs predominate in the problen
~amples. The lerge qroups of children and the difficulties of dealing

with cuestions of this kind in a way that is concrete and understand-

12



able to the children are two important problems in this connection.
I¢ is also considered to be difficult to avoid conflicts for the
children, in situations in which the teacher's view is opposed to
the parents'. This difficulty is further augmented by the fact that
many teachers consider that it is difficult to know what attitude
the parents take to questions of this kind. '

Many teachers feel that it is difficult to strike a balance between
saying frankly what they think themselves and the risk of giving the
children onesided quidance. It may be that this conflict situation

is one of the main points in the difficult problems of objectivity.

The feeling for fair play requires that one shall be honest both with
oneself and with the children, without exposing them to serious clashes
betweern values. We think it is important to observe and discuss how best
to cope with this. A selecvion of comments from the questionnaires may
also serve as a summary of the difficulties encountered by the teachers

in their work: '

The most difficult thing-is that one cannot always find material
to show concrete examples. A negoative feature is that one always
has such large groups of chiidren, though many of these questions

can be more easily discussed in small groups or individually ....

Pre-school teacher in a nursery school

I don't know how realistically I may venture to discuss ideologi-
cal questions. How much will the children stand? Where can I get

hold of suitable study.materi.l? Is it not pcssible to have small
groups of pupils in connection with the discussion of ideological

questions? We teachers need TRAINING in these matters!

Junior-school teacher in a special class

War games and weapons and killing in games are very difficult to
put a stop to. The children understand Vietnam, for example, but
are incapable of seeing the similarity between the tragedies there

and their own play.

Recreation leader

i3
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The most difficult thi g of all in these matters is to see that

the children and I mean the same things by the words and phra:es
that we use. A class has got on to the subject of death and has
discussed it for a good while when a girl éuddenly exclaims, "Oh,
are ybu'talking abtout real death? I thought it was death on the
TV". Then another says, "It's real degth vhen people don't believe

in God and don't go to heaven".

Junior-school teacher in an ordinary ciass

I should like to know more about the parents' attitudes to
ideological questions of this kind. In our quartevr of an hour's
discussions with parents, the ideological questions are seldom
toched on. I notice that the parents easily become embarrassed

i1 one tries to talk about them.

Recreation Teader at a leisure centre

It is difficult to remain neutral as a member of the staff. One
is torn between one's own belief and the children's. One would
like to %tell what one believe oneself but is simultaneously afraid

of how the children will react.

Pre-schcol teacher'in a day nursery

A ¢hild came to me with a question about God. I tried to explain
that some people believe in God and some do not. She then asked
what 1 vetlileved. She became extremely uncertzin and unhappy wihen

sh touand that her mother's views and mine differcd.

Pre-school teacher in a day nursery

It is clear that all ideological questions do not involve equally
great difficulties when they crop up in groups of children. Some of
these questions are on a level which is difficult for the younger
children to grasp, while others are formulated on a more tangible

id
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level, which is easier for children to understand.

In a part of the inquiry, the teachers were requested to rate diffe-
rent examples =f ideological questions according to how difficult or
how easy they thought it was to discuss them whith the children.

The results ut the ingquiry showed that there were five ideological
fields wnich uppeared to be much more difficult than the other. They
were "Society and Politics", "People and Death", "Belief and Religion",
"How Everything Began" and "Violence, War and Oppression”. As Fig. 3
shows, over half of the teachers considered that ideological questions
in these five fields were difficult or very difficult to deal with in
groups of children.
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What it is that distinguishes these questions from other, less pro-
blematical questions? One essential characteristic in this connec-
tion seems to be that the "difficult" questions are on a fairly high
level of abstraction, a level on which intrinsically obvious pheno-
mena and problems in human 1ife have been difined and formulated and
perhaps inserted in religious or ideological systems of thouéht. This
being so, the questions may also he controv rs:al, at izast to the
adults.

The children seem in most cases to be unafraid-of ideological ques-
tions, even when they begin to ask themselves why things are like
this or like that and why one thing or another is what is good and
right. It is, of course, often the "why?" questions which lead from
the “concrete" ideological level to the more abstract superstructures
of the ideological questions, i.e. to the different philosophies of
life.

The sensitive character of the ideological questions is also reflec-
ted by many teachers' comments. Here are a few examples:

I have brought up at the staff meeting the suggestion that we
~ould talk to the children more about violence and oppression
in particular. Mention that Sweden is a favoured part on the
surface of the earth. Opinions are very divided among the stafi,
who represent all political views, including those which back up

oppression, and so it is difficult to agree.

Recreation leader

5¢ ¢ourse, we adults (the staff) never speak openly to each other

qt it death. This must mean that we are in a poor initial position

for beginning to discuss it with the children.

Recreation leader

o 16
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In my experience, we talk too little about death. When I have
brought up the subject ih class, the children have seemed to bLie
wondering, "Do people speak of .such-things?" But afterwards they
have gratefully seized the‘opportunity and talked freely about
what they think.

Junior-school teacher in an ordinary class

We explain to the children everything that we do, everything,
except the Church, death and sexual&ty.

Pre-school teacher in a nursery schocl

Are the difficulties the same for all teachers?

It is clear that the educational problems will not be easier to

cope with if the teacher himself also feels uncertain in this field.
According to the results, approximately every other teacher is un-
certain about subjects such as "Man and Death", "Violence, War and
Oppression" and "Belief and Religion". Almost as many consider that
their training is insufficient to enable them to give instruction

in such subjects. But the teachers' uncertainty varies to some ex-
tent with their commitments in the field of philosophy.

If we look more closely at the teachers' own commitments, it turns
out that these seem to mean a great deal as regards the way in which
they react to possible difficulties in connection with the children's
ideological questions. Religiously committed teachers feel that they
can, more easily than other teachers, solve certain - but not all -
educational problems connected with the children's questions on the
subject of "Belief and Religion". There is a similar tendency as re-
gards the teachers' political commitments and the children's questions
n “Society and Politics", though that tendency is not as clear. On
the other hand, the results indicate that a personal commitment in a
certain ideological field may also involve certain d1ff1cu1t1es, for
example, in collaborating with colleagues.
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Taten alturgether, the results of the inquiry show that the teachers'
personal philosophies may mean a good deal, as regards the task of
answeriiig the children's ideolngical questions. We therefore believe
that :t is essential that the teachers should receive help on this
point ii their training and in their further training. It is impor-
tant nut only that the teachers should have factual knowledge about
ideolocical questions and different philosophies of life hut also

that they should themselves have opportunities of working on these
anestions. This may lead to an increased awareness of their own stand-
puints and a more open way of confronting other people's views of lifc.

Javsho thet in thelr training teachers were given o bronder
S0 rerseds phi losophical queostions. ©ohave of'ten pes

‘4 inatruacticn.

by 2-school teacher in a nursery school

"oLdt -~ ethics, philosophy, belief, :iexual knowledge,
tiher tencher Tropitiably poorly trained. One hus simply

rreoeoed by Lridr and error and to learn from oune's error:.

onot o wow U chould be. The training should be coneer -
tpec 4 more ou thing becuuse it is extremely important for tin
o traf, tlee teachor can and dares discuss subjects of o3,

Junior-school teacher in an ordinary class
hifferent fraditions and forms of instruction

"he inguir, material has afforded interesting opportunities of com-
par ‘na the esperiences and views of three different categories of
teachers - mre=-school teachers, junior-school teachers and recrcation
iotere o O the whole, they seem to have similar experiences ot rhe
A1 ficulties ot dealing with ideological questions. But there are 1n-
dicatiors that these teacher groups are working in different trad: -
tiuts, which alen present different educational attempts to solve

the protiems. I this respect, the pre-school teachers and recreation

O
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e

leaders seem to differ from the junior-school teachers. The method

of working in the junior school makes it possible to go more deeply
into certain ideclogical questions within the framework of the general
subjects and therefore a more material-centred or school-centred ap-
proach seems to be natural in dealing with ideological questions. On
the other hand, the nursery-school sector seems to have a different
method of working, with greater scope for the children's own initia-
tives. The differences are noticeable only as tendencies in the mate-
rial and in most cases the similarities in the answers of the different
teacher groups are certainly much greater than the dissimilarities.
Nevertheless, we believe that the different starting-points of the
three teacher groups may offer many suggestions for a fruitful ex-
change of experience.

How are ideoiogical questions to be dealt with?

In view of all the difficulties which the teachers are confronted

with in connection with the treatment of ideological questions, it
would be understandable if they tried, as far as possible, to get

away from these‘problems by glossing over and passing by ideological
questions when fhey were brougt up in groups of children. But this is
clearly not the case. Only a few teachers are doubtful about discussing
ideological questions in groups of children. This is perhaps due to

the fact that th= teachers know from experience that different ideo-
logical questions crop up relatively cften in groups of children and
that they are concerned with subjects which are important to the child-
ren. This is clear from the teachers' judgements in our questionnaire.

If it is the case that ideological questions of difierent kinds and

on different levels crop up regularly in most groups of cnildren, then
the problem of how these questions are to be dealt with will be un-
avoidable. The results of our inquiry have clearly shown that many
teachers experierce difficulties when called on to deal with these
questions. The cnildren's way of thinking may make it difficult for
them to grasp what the discussion is about. Contact between teacher
and parents may be particularly problematical precisely in connection

149
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with ideological questions. The teachers themselves often also feel
uncertain when faced with this matter, perhaps owing to their training
being inadequate. Thus, there are many circumstances which aggravate
the situation today.

The Bali-project does not at present have a sufficiently solid basis.
to enable us to tackle seriously the problems of dealing with ideolo-
gical questions. But we hope that our further work will secure us a
basis on which tc treat these problems. We believe that what is needed
more than anything else is knowledge of the children's capabilities
of handling ideological questions. What kind of thoughts do children
have? How do they manage to follow a discussion of such questions?
What does home influence signify, as regards the children's ways of
behaving in life? When we have got an idea of the facts on these
points, we believe that we shall also have a good starting-point

- for ‘treating the problems involved in discussing ideological prob-

lems in groups of chiidren.

Even now, however, we think that we are in a position to formulate

a general principle. It is connected with the nature of this subject
field.An ideological question may, of course, refer to many different
aspects  of life, but it is always formulated on the basis of a perso-
nal experience. What is an important question to one person is there-
fore not necessarily always an important question to another. An ideo-
Togical question is always of personal importance to the person who

is thinking about it; otherwise, it is not an ideological question.
Thus, it is in the nature of the subject field itself that the dis-
cussion of ideological questions must start from the children them-
selves, from their own questions and from their own experiences. If
the relation of the ideological questions to the individual person

is neglected in discussing them, then, strictly speaking, we shall

be occupied with something other than ideological questions.

A principle of this kind must, of course, be regarded rather as a
general guideline to work by than a methodical solution. A number

20
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of problems remain, even if we try to apply such a rule. Some of
these problems are discussed in the report in which we have des-
cribed the material collected by the teacher inquiry. This also
includes an account of the general background of the problem field
and a discussion of the results of the inquiry. The report is en-
titled Sm& barn och stora frdgor. En probleminventering bland lara-
re om livsfrégor i forskolan, p& 13gstadiet och pa fritidshem (Small
Children and Big Questions. An inventory of the Problems Encountered
by Teachers concerning Ideological Questions in the Pre-school, the
Junior School and the Leisure Centre) .(Report No. 15, 1975, Depart-
ment of Educational and Psychological Research, Institute of Educa-
tion, Stockholm).

Readers who wish to follow the work being done in the BalLi-project
may get into touch with us at the following address:

BaLi-projektet

Department of Educational Research
School of Education

University of Stockholm

S 100 26 Stockholm 34

The persons at present attached to the project group are Gunilla
Dahlberg, Sven Hartman (pioject leader), Marianne Lidefelt, Bengt-Olov
Ljung (scientifiE leader), Sten Pettersson, Ingrid St&hl and Siw
Vinestrand.




APPENDIX A

Graphic repré"sentatjoné ‘of frequency
distributions  of-answers on different
items.
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Scale Almost Once or  Once or Once or  Practi-
o never twice a  twice a twice a cally
term month week every day

"Showing consideration

and tolerance"

"Dealing with one's feelings:

anger, fear, joy, sorrow"

"Question - concerning
responsibility and con-
science" -

1R

vaning and sharing”

‘Differences bet-
ween peopla"

"Feeling lonely [5] ;'zi_> e A 5;5:3:;;5;%:;:555:5255i;;;;;;::r;zf[;:-,,::zrzy;-',;z-_z;f;‘:;]
and forlorn" ER I 28 24
“Family re.a- [ 4] EE .::::;--:;:-:::z: s e
tions' 24 32 |
'é % /W 2. 7%
"Sickness or ~ v | T g
- accidents’ '"‘EL 15 36 13
BE 57 Z

rig. 1. row often do teachers encounter different ideological questions in teaching
groups of children?

The distribution of the replies is qiven in percentages for the teachers'

vatinne nf tha ainht mnct frannant idanlanircral cuhidiorte




Scale Practi- Once or Once or twice Once or  Almost
cally twice a a month lwice a  never
every day week term

e

"V olence, war and 4

opression"

™ 2 I v |
i as 0 5

“Belief and religion"

; e - -
;@gz;éQ;ggﬁzgggz3gzé;%ﬁﬁ%%%%%?%%%%é%%?%%%33%2%%%Z§%f

"Hew 11f2 1s carried oo fif"”“*‘ﬁf
or."

"p. Op] e and death"

"ne

Seeiety and politics”

"Growing old" 31 T ke g
'S 48
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"Howr e‘,gryth,ng H : Y s e i 7l e rl ...... 2% .
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! 35 P13

“iu. 2. How often do teachers encounter different ideological questions in teaching
groups of children?

ihe distribution of the replies is given in percentages for the teachers'
ratings of seven relatively infrequent ideolcgical fields.
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Scale Not urgent  Not particular- Fairly - Very
at all Ty urgent urgent urgent

"Owning and sharing"

"Family relations"

"Feeling lonely and
forlorn"

"Sickness or accidents"

"Showing consideration
and tclerance"

"Differences between
people"

"Dealing with one's feelings: , S 4 M 38 n S
anger, fear, joy. sorrov" i 10 30 | 59

Fig. 3. How important and urgent do the teachers consider that ideological questions
- are to the children?

The percentage distribution of the teachers' estimates of the seven most urgent
. ideological subjects.
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Fairly
casy

Scale Very

easy

- "Society and politics"

e

"People and death"

"Belief and religion"

"How everything began”

"Violence, war and opression"

Fig.5.
ideological questions with

4 19 . 16

Nedither diffi-
cult nor easy

Fairly diffi-
cult

Very deiti
cult

/A

the children?

How difficult or how easy do teache-- think that it is to discuss different

The percentage distribution of the teachers' ratings for the five most diffi-

cult ideological subjects.




“Scale Very ieirly  Neither diffi- Fairly Very
©aSy ey cult nor easy difficult difficult
.. 1t 35 o o A 28 15} "S-ickness or accidents"
“Feeling lonely and forlorn"
[ie] 3 ) EZBI B "Questions concerning respon-
7 o 2 2 sibility and conscience"
T L ORI "Dealing with one's feelings:
S i 40 anger, fear, joy, sorrow"
LI, J et
: T 5T XS ETIERE "Family relations"
B "Growing old"
W W
5] a T % T uTa "How life 1is carried on"
I_ 14 4]
EE » [ 5 | R "Showing consideration and
[ I tolerance"
V%

ff? T 13 Y i B "Differences between people®

l:"“ 8

i, 22 W

"Gwning and sharing"
Fioo o0 e i ficult or nnw easy do teachers think that it is te discuss different

idevlogical questions with the children?
The norcentage distribution of the teachers' ratings for ten less problmatic

ideolegicul cubjects.
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Scale Do not Do not Agree Agree
T agree agree on the absolu-
at all on the whole tely
whole
L 72 - "People and death"

AR T

) "Violence, war and
L oppression”
L "Belief and religion"
L 7 7 R
Fig. +. The teacnors' attitudes to the statement "It is difficult to capture the

hildren's sttention and get them to understand what the discussion is
avout when one raises a question Tike this",

The percentage distribution of the teachers' answers in connection with
threc ideological subjects.




Scale Do not Do not Agree Agree
agree agree on the absolu-
at all on the whole tely

whole

"“Feople and death"

"vinlence, war
end cppression”

‘teliet anu religion"

29

big. 4. The teachers' attitudes to the statement "It is difficult to give suitable
concrete examples in discussing a question Tike this".

The percentage distribution of the teachers' answers in connection with three
ideclogical subjects.




Scale Do not Do not Agree Agree
""""" : agree agree on the absolu-
at all on the whole tely
whole

"People and deach"

1
Wit 0, o %,

"Violence, war and
oppression”

“Beliet and religion"

we
%

Fig. 9. The teachers' attitudes to the statement "The children have difficulty in under-
standing when one discusses this question®.

The percentage distributin of the teachers' answers in connection with three
1deological subjects.

31
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Scale Do not Do not : Agree Agree
o agree agree on the absolu-
at all on the whole tely
whole

"People and deatn"

"Violence, war and
oppression”

“Belief and religion”

Fig. «u. The teachers' attitudes to the statement “It is difficult to get the children
to understand that different people may have different views on a question".

"he percentage distribution of the teachers' answers in connection with thrce
ideological subjects.

.
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Scate Do nut Do not Agree Agree
T agree agree or the absolu-
at all on the whole tely
" whole ~

"People and death"

'Violence, war and
copression”

%

5

“Belief and religion" ' B

V7

26

Fig. i!  The teachers attitudes to the statement "The children easily get intc a confli
between their parents' views on this question and other views".

The percentage distribution of the teachers' answers in connection with threc
1deolugical subjects




Scale

“People and death"

"Violence, war & 7

uypression”

"Belief and religion"

rig. 12.

-1

2 -

Do not Do not Agree Agree

agree aqgree on the absolu~

at all on the whole tely
whole

4

14 -

7

The teachers attitudes to the statement "It is difficult to adapt the discussiu
of a question like this to the individual capabilities of different children™.

The percentage distribution of the teachers' answers in conrection with thy«
ideological subjects.
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Scale Do not Do not Agree Agree
T agree agree on the absolu-
at all on the whole _tely
whole

"People and death"

6

3 37

"Violence, war and
oripression”

3
%

6

“Bevier ana —cligicn”

-
o3

The teachers' attitudes to the statement "It is difficult to get an idea of
what the parents think, as regards the discussion of‘a question like this".

The percentage distribution of the teachers' answers in connection with three
ideological subjects. .



Scale Do not Do not Agree Agree
agree agree on the absolu-
at all cn the whole tely

whole

"People and death" [0 KR £ TR B

1 2

"Violence, war and
cppression”

1 1 48

"Belief and religion”

Fig.14. The teachers' attitudes to the statement "One reason why it is difficult to
discuss a auestion 1ike this with the children is that one is compelled to
work with groups that are too large". .

The percentage distribution of the teachers' answers in connection with three
idaological subjects.

30
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Scale Do not Do not Agree Agree
- agree agree on the absolu-
at all on the whole tely
whole

“People and death"

"Violence, war and
oporession”

"Belief and religion” [§i1§§§$§ﬁ$§$h?§$§$ﬁ§3§$§$§$Eﬁﬁﬁﬁﬁzﬁfﬁﬁﬁﬁq

51

Fig. 15. The teachers' attitudes to the statement "There is a shortage of suitable
teaching aids dealing with questions of this kind".

The percentage distribution of the teachers' answers—in connection with three
ideological subjects.
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Scale to not Do not Agree Agree
T 1yree agree on the absolu-
at all on: the whole tely
whole

"Pecple and death"

"Violence, war and
grpression

6
%

il S

"Beliet enu reliygion”

9
”,

Fi0. 16.  The teachers' attitudes to the statement "It is difficult to be ohjectiv
A regards_the treatment of this proolem complex". :

The percentage distribution of the teachers' answers in connection with ibree
ideological subjects

39 .
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Scale Do not Do not Agree Agree
T agree agree on the absolu-
at all on the whole tely
whole

"Peuple and deatn"

6

1

"Violence, war and
oppression”

30

"Belief and religion"

-:;7 K = i

Fig. 17. 7The teachers' attitudes to the statement "It is difficuit to strike a balance
between saying candidly what one thinks: oneself and avoiding influencing the

children in a one-sided manner".
The percentage distribution of the teachers' answers in connection with three

ideological subjects.
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Scale Do not Do not Agree Agree
T agree agree ~ on the absolu-

at all on the whole tely
: whole

"People and deatn"

"Violence, war and
oppression"

"Belief and religion"

Fig. 18. The teachers' attitudes to the statement "I myself am doubtful whether questio
of this kind should be discussed at all in groups of children".

The percentage distribution of the teachers' answers in connection with three
ideological subjects.
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Scale Do- not Do not Agree Agree
aqree agree on the absolu-
at all on the whole tely

whole

"People and death"

"Violence, war and
oppression"

A AR

"Belief and religion"

18

11

Fig. 19, The teachers' attitudes to the statement "One reason why it may be difficult
to co-operate with one's colleagues in this kind of connection is that we
often have different views on precisely these questions".

The percentage distribution of the teachers' answers in connection with three
ideological subjects.

a1
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(4. T
[iq. 20. The teachers' attitudes to the statement “1 myself feel uncertain ebout

questions of this kind".

The percentage distribution of the teachers' answers in connextion with
three ideological subjects. -
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Scale Do not . Do not Agree Agree

agree agree on the absolu-
at all on the whole tely
whole .

"People ang death"

TR T

-._6‘(!.

"Violence, war and opj
son”

n

"Belief and religion"

Fig. £1. The teachers’ attitudes tc the statement, "My training is inadequate.
" know too 1ittle about this problem complex."

The percertage distribution of the teachers' answers in connection with
three ideolonicai subjects.




Appendix B

QUESTIONNAIRE

The purpose of the "Children and Ideology" (BaLi) research project
is to investigate what capabilities children have of coping with
and working on what are called "ideological questions". The project
is also intended to shed light on problems which may be associated
with the treatment of ideological questions in different teaching
contexts.

By means of this questionnaire, the project group wishes to try and
get to know the experiences, difficulties and desires of the diffe-
rent categories of teachers in connection with the "Children and
Ideology" problem complex. .

Instructions:

i The guestions are to be answered by the person to whom this
fetter is addressed.

¢ Please answer the questions by placing a cross in the appropri-
ate square, by ringing the appropriate sign or by writing on
the lines provided for this purpose.

L2

Wnhen ycu have finished, please check that you have answered
411 the questiouns.

4 Please return the questionnaire within 7 days in the enclosed,
replypaid envelope. o
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The questions in this questionnaire are addressed to pre-school teachers,
junior-school teachers and recreation leaders who are or have been working
in their profession at least for some time during the last 3 years and have
been in direct contact with children aged 4-9 years.

Are these conditions fulfilled in your case?
Place a cross in the appropriate square!

YES [:] Please carry on and answer the other questions in the
~questionnaire.
NO [_] | Thank you for your assistance. Please send in the question-

naire in the enclosed reply-paid envelope. In spite of the
fact that ycu are not going to fill in the answers to the
other questions, it is very important that you should re-
turn the questionnaire, as otherwise we shall not know
whether or not you belong to the group which we are to
investigate.

First, we should 1ike you to tell us a little about your training and your
work. We are putting these questions in order to get an idea of the general
background of the answers which you give to the other questions in the ques-

tionnaire.

1 In what year were you born? 19 | l

2 In what year did you complete the training which led to your present
employment?
19 b

3 How long have you been engaged altogether in your present profession?

Number of whole years ] | |

4 What type of work are you doing at present? Place a cross against the
alternative that best describes your work.

I am working as
01 1 a pre-school teacher at a nursery school

! t

02 f”i a pre-school teacher at a Jay nersery

—_—

03  a pre-school teacher at a day nursery where :hildren at different
~ ages are in the same group

04 771 a pre-school teacher with other duties, namely ...................
05 71 a junior-school teacher in an ordinary class
06 71 a junior-school teacher in a special class or clinic

07 "~ a junior-school teacher with other duties, namely .................

.....................................................................

68 {7 a recreation leader at a leisure centre
09 ] a recreation leader with other duties, namely ....................

10 77 1 am doing another type of work at present/l ain not working

45
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In what type of place has your work been mainly located in the last
3 years?

1] The central parts of Stockholm, Goteborg or Malms

2 {1 The suburbs of Stockholm, Goteborg or Malmo
3" A medium-sized town (more than 10.000 inhabitants)

477 A small town (a maximum of 10.000 inhabitants)

| S—

5{ 1 Avillage (at least 500 inhabitants)

6 1 A country district

—

This question concerns only pre-school teachers and recreation leaders.
If you are a junior-school teacher, please place a cross in the last square.

How often do you have at your workp1ace a "meeting" with the children on
some subject?

'1 { | Practically every day
2 {1 Once or twice a week
31 | Once or twice a month
4 " Almost never

Never

6 1 I am not to answer the question (junior-school teacher)

The following section inciudes questions about your experience and opinions
witn reference to the problem of how ideological questions are to be dealt
with in the pre-school and in the junior school.

“ldeological questions" means questions cancerning, for example, the
meaning and fundamentzl conditions of 1ife and people's relations to each
other. They are accordingly questions winich often crop up in ideological,
religious or political opinions.

If you look through the following questions, you will find three examples
of situations which we think may lead to a problem complex coming to the
fore. Many of the following questions are d1rect1y linked with these
examples

In asking about children and ideological quasticns, we naturally pre-
cuppose that questions of this kind may come to the fore in many different
weys. Tney may dou so through direct questions ¢r statements expressing the
children's thoughts, and also through drawing, acting, play or other acti-
vity.



-4 -

PETER'S MATERNAL GRANDFATHER HAS DIED. PETER IS NOW WONDERING
WHERE HIS GRANDFATHER IS AND WHAT BEING DEAD REALLY MEANS. ’

7 Imagine that you'are to deal with this ideological questions in some way.
It is possible that, as a teacher, you would then run into certain dif-
ficulties. - What would these difficulties be due to, in that case?

In the column below, there are a number of statements which give some
conceivable reasons why problems might arise. Please mark the extent
to which you agree with each statement by ringing the appropriate sign.

.If you are unable to make up your—mind about any statement, please in-
dicate this by placing a cross in the "Cannot answer" column.

Do not Do not Coubt- Agree Ajree Cznriz
agree  agrece ful on tne Gh.o- EnSazr
at all on the wiole  lltels

whole
1 2 3 & Z £
A 17 ods gifficult to capture the -
criliren's attention and get
~hem interested in the dis-
Z.35700 wWnon ong raises &
cuestion Tike this —_ - -0 + = -
3 1% i difricult to give suit-
zole concrete exanples in dis-
cu35in] & questicn like this — - 0 + ++
¢ it is difficult to adapt the
d¢iscussion of a question like
tnis o the individual capabi- . _
iittes of different children 0 + -
3 Tn2 oniidren have difficulty
in understanding when one talks :
zbout this auestion — - -0 + T -
T Ir ods Gifficult to ue ohjective
35 regards the treatmeyc of this
croblam complex — - 0 + +F —
F e otraining 1S inadequate . 1
wnow 00 little about this prob-
ien complex ~ — - 0 + - -
L1 nyseif foei uncertain aboue
Levitions of this Kind _ — - 0 + L -
=~ Trure is a snortaga of suitable
tezcning aids dealing with
sueestions oi this kind — - 9] + T i
T Tne children easily get 1to a
Q centlict between their parent's
IERJf: v1e.5 on this question and.
" ° other views — - A o

—

4
[
[}
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Aruitoxt provided by Eic:

—~

(o]

it i5 difficult to get an idea

of what the parents think, as re-
sards the discussion ot a ques-
tion 1ike this

I myself am doubtful whether

cuestions of this kind should be

discussed at ail in groups of
children

One reason why it may be diffi-
cult to co-operate with one col-
le2ques in this kind of connec-
tion is that we often have dif-~
ferent views on precisely these
questions

Cre reason why it is difficult
10 Taik about a guestion Tike
=nis with the children is that
one is compelled to work with
rogps that are too large

is difficult to get the
nildren to understand that
ifrferent people may have dif-
erent views on a question of
nis kind

difficult to strike a
ce between saying candidly
cnz thinks oneself and
ina

rean in 2 one~siaed manner

43

++

++

44

++
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8 If you wisch to comment on the answers you gave on the preceding page,
you may do so nere:

----------------------------------------------------------------------

----------------------------------------------------------------------

The ideological question raised by the example on page 4 could be in-
serted, together with a number of other similar questions, under the
heading of ’

MAN AND DEATH

9  Have you had any particularly favourable experiences in your work in
connection with the discussion of questions about death?
Please give an account of any situation which went off particularly well.

......................................................................
................................................................
......................................................................
......................................................................
......................................................................
......................................................................
......................................................................

---------------------------------------------------------------------

10 Have you had any unfavourable experiences in your work, as regards this
problem complex? Have you been involved in any situation which you think
was particularly unsatisfactory or which went off badly? If so, please
give a short account of it.

----------------------------------------------------------------------

----------------------------------------------------------------------

@ s 8 % % 8 a % 8 8% a@ s 8 s % e 8 8 S e maoas s s S 8 s s s s e e e s e s eSS S LSS AL Eea Ll Ieamit et
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GUNILLA HAS SEEN ON TELEVISION SOME INCIDENTS IN THE WAR
IN VIETNAM, SHE HAS SEEN THE BOMBERS AND WEEPING CHILDREN
WH HAVE NO FOOD OR CLOTHS. SHE WONDERS WHY THERE IS A WAR
ON AND WHY THEY CAN'T STOP IT.

11 If you were to discuss a question of this type in some way, what diffi-
culties do you think you would meet with?

In the column below, the same statement as before are reproduced.
Please go through thea and mark with one circle for each statement the
extent to which you think you can agree. o

If you are unable to make up your mind about any statement ~please indi-
cate this by placing a cross in the "Cannot answer" column.

Do not Do not Doubt- Agree Agree

agree  agree ful on the &z:tcos-
at all on the wncle  lutely
whole
1 2 3 4 5
A it difficult to capture the
¢rildren’s attention and get
tren interestad in the dis-
cuwscion whnen one rajses a
z.zszion like this —_ - 0 - + -+
5 T G $iFricult to give suit-
376 cuncraste examples in dis- T
cuz:ing & guestion like this — - 0 + ++
T It is difficult to adapt the
Ziscussicn of 2 question like
©=is 0 tne Individual capabi- . _
Titios of dirfferent children 0 + o
D Trz cnildren have difficulty
in understanding wnen one telws
3oout tnis guestion — - 0 + +r
tois ditTYicuelt to be objective
S5 oeeaacss o rrestment of Lhix
Srodlem Cuidies — - 0 + +r
FoMy retring is incdeguate .
“rooa o too 1isile about this -oa9-
Tem comnla — - 0 + +r
o 1omys217 Tecl uncertain about
cuzstions of this kind — - 0 + r+
< Tnere is z shortage of suitable
:taci iny aids dealing with
queszions of this kind —_— - 0 + T

The children casily get into a

wontlice vtt‘wcp their parent's

views on this cucation ang

o4 T it e m o 5()_ n 4 -t

[$3}
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Aruitoxt provided by Eic:

it s ditficult to get an idea

07 what th2 parents think, as re-
gards the discussion of a.ques-
tion Tike tnis

I mys2if am doubtful whether
cusstions of this kind should be
Giscussed at all in groups of
cntldren

Ore reason wny it may be diffi-
cult to co-cperate with one col-
lezz.es in this kind of connec-
Tion 15 thatl we often have dif-
2rent vicus on preciiely those

o
+
St S [
5uL§~.3":J

™

Cre rzzson wny it is difficult
10 tals aboul a qQuestion 1ike

this with the cnildren is that
ore 1s compelled to werk with

arou)s that are too large

It 1s ditficult to get tne
crildren to understand that
different peopie may have dif-
Térent views on a question of
this “ind

' is divficult to strike a
Salance between saying candidly
wrat cne thinks oneself and
zs/0%¢ing 1nTluencing the child-
rén in a one-sided manner

++

[ b
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If you wish to comment on the answers you gave on the preced1nq page,
you may do so here.

The ideological question vaised by the example on page 6 could be in-
serted, together with a number of other similar questions, under the
headina of

VIOLENCE, WAR AND CPPRESSION
Have you had any particularly favourable experiences in your work in
connection with the discussion of questions about violence, war and

oppression?
Please give an account of any situation which went off particularly well.

.....................................................................
......................................................................
......................................................................
......................................................................
......................................................................
.......................................................................
......................................................................

......................................................................

Have you had any unfavourable experiences in your work, as regards this
problem complex? Have you been involved in any situation which you think
was particularly unsatisfactory or which went off badly? Ir so, please
give a short account of it.
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SVEN HAS HEARD FROM A PLAYMATE WHO GOES TO SUMDAY
SCHOOL THAT THERE IS A GOD, WHO HAS MADE EVERYTHING
AND WHO LISTENS TO YOU IF YOU PRAY TO HIM. THIS HAS
MAGCE SVEN CURIOUS, BECAUSE HE HAS NOT HEARD MUCH OF
IT BEFORE. NOW HE IS WONDERING WHAT THE REAL TRUTH

IS ABOUT THAT.

In dealing with a religious question like this, what difficulties might

arise for the teacher?

Please go through the statemenrts in the sem> way as before and indicate

what you think by your markings.

If you are unable to make up your mind about any statement, please indi-
cate this by placing a cross in the "Cannot answer" column.

Do not
agree
at all

1

Tt is difficult to capture the
children's attention and get
them interested in the dis-
cussion when one raises a

su4estieon like this

Tt is ¢ifficult to give suit-
aple concrete examples in dis-
cussing a guestion like this

Tt is difficult to adapt the
discussion of a question like
this to the individual capabi-
1ities of different c~ildren

Tne children have difficulty
ir understanding when one talks
about this question

i+ is difficult to be objective
as regards the treatment of this
croblem complex

“y training is inadeguate . I
~now too 1ittle about this prob-
lem complex

I myseif feel uncertain about
yuestions of this kind

Thare is a shortage of suitable
teaching aids dealing with
questions of this kind

The children easily get into a
conflict between their parent's
views on this question and
other views

Do not Doubt- Agrez Agree Cinnst
agree ful ~~ on the abso-  answer
on the whole 1.tziy
whole
2 3 4 5 £
- 0 + +4 -
- 0 + ++ —
- 0 + +r —
— 0 + ++ -
- 0 + ++ -
—_ 0 + ++ -
0 + ++ —
- 0 + ++ -
- 0 + ++ —
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It is difficult to get an idea

11

cf what the parents think, as re-

gards tnc discussion of a ques-
tion like this

[ myself am doubtful whether

questions of this kind shou'. be

discussed at all in groups ot
children

2ne reasca why it may be diffi-

cult to cc-operate with one col-

leagues in this kind of connec-
tiun is that we often have dif-
Terznt vicws on precisely thise
L.ESTICAS

Grne recson why it is difficult
10 talk about z question 1ike
tris with the children is that
Jne is compelled to work with
aroups that are too large

is difficult to get the
nildrern to understand that

ferent people may have dif-
Tereént views on a question of
rais wind

T is difficult to strike a
nzlance detween saying candidiy
rat one¢ thinks oneself and
cvoiding intluencing tne child-
ren in a one-sided manner

o4

++

++

-

T+

(3]



16 If you wish to comment on the answers you gave on the nrecesing page,
you may do so here.

e e » s s s 8 8 8 8 s -+ e s s e s e s s s es e e s e tTeseeeses e se s see S0t 0
----------------------------------------------------------------------

----------------------------------------------------------------------

The ideological question raised by the example on page 8 cculd be inser-
ted, together with a number of other similar questions, under the heading of

SELIEF AND RELIGION

17 Haveyou had any particularly favourable expuriences in your work in con-
nection with the discussion of questions about belief and religion?
Please give an account of any situation which sent off particularly well.

------------------------------------------------------------------------
------------------------------------------------------------------------
------------------------------------------------------------------------
------------------------------------------------------------------------
e o o s aas s s 8 < ®ae s e s e e e s e see e s e e es e e e as e ee 00 00 0000
------------------------------------------------------------------------
-------------------------------------------------------------------------

------------------------------------------------------------------------

18 Have you had any unfavourable experiences in your work, as regards this
problem complex? Have you been involved in any situation which you think
was particularly unsatisfactory or which went off badly? If so, please
give a short account of it.

------------------------------------------------------------------------

------------------------------------------------------------------------




19

Some problem complexes are given below, each of which separately comprises

a number of different ideological questions. You have encountered three

of these complexes previously in the inquiry. How often have you not’ced

in your work that ideas and speculations on these different problem comyie-
xes are of current interest to the children? As we have previously pointed
out, we naturally expect that the children can bring up topics in many
different ways, not only by putting direct questions but also bty means o7
drawings, play or other activity. Please go through the 15 problem complexes
and mark with one cross for each of them how cften you enzounter situations
in which questions of this kind are of current interest to the children.

Almost Once or Once or Once or Practi-
never twice a twice a twice a cally

Problem complex term month week every doy
How everything Legan | N ™ ] ] N

bovi iife is carried on 7 . - B f

f il rr ’ K |—‘] L_l [-‘ | { ]
Growing old o I 1] [ |

beonle and death O [ - N N
Famiy reiaticns ] i o L Do
Cwring and sharing ' ] ] ] ] I

Showing consideration
and tolerance

E]
L]
[W

Questions concerning respon-
sibility and conscience

Feeling lonely and forlorn

I B
O OO
L1 0 O

Ditferences betveen people

Dealing with one's feeling:

anger, fear, Jjoy, sorrow [:] [:] [:] 1_1 j]
Violen. e, war and Oppressiun [:] [:] [:] f:} £:?
Sickness or avcidents N ] ] [ -
Belief and religion ] ] 7 u B
vociety and politics — — — - -

2 3 4 3

......................................
...................
.....................................................
.«
............
....................................................
..........

...................
.............................................
..........



20 How important and urgent do you consider that the speculations on these
problem complexes are to the children themselves? Put one cross for each
problem complex.

Not urgent Not parti- Fairly Very
at all cularly Urgent urgent
Problem complex urgent
How everything began
How life is carried on
Growing old

People and death

OOooudd
OO OL o
J ooy

Family relations

Owning and sharing

alis
03O

Showing consideration and tolerans

Questions concerning responsibility
and censcience

Feeling lonely and forlorn

OO0 oo oot

000 00
00O
00

Differences between people

Dealing with one's feelings:
anger, fear, joy, sorrow

i
—
]
L.

]
]

Viclence, war and oppression

Si.iness or accidents

OO U

HRERNEN
HRNEE
0]

L

Belief and religion

Society and politics

-
~ ]
“ 7
N

Any comments on question 20 .......eeeiiiiiiiiieianns e

~
3

N




21

How difficult or how easy do

you think it is to discuss with the child-

ren the questions and subjects included in the following problem com-
plexes? Indicate this by putting one cross for each problem complex.

Problem complex

How everything began
How life is carried on
Growing old

People and death

Family relations

Owning and sharing

Showing consideration and
tolerance

Questions concerning respon-
sibility and conscience

Feeling lonely and forlorn
Differences between people
Dealing with one's feelings:
anger, fear, joy, sorrow
Violence, war and oppression
Sickness or accidents

Betief and religion

Society and politics

----------------------------

----------------------------

Very Fairly Neither Fairly Vory
diffi- diffi- diffi- easy easy
cult cult cult

nor easy

—

o0O4d o o godgotd
o000 o o oggdgd
OO0 O O oocgogd

OO0 UG

OO0 O O gdgoogdd

oJog oo

@ 8 o 8 8 8 8 8 6 8 s 0 e e s e e s s e s e s e s 88 a8 ses s sss s
---------------------------------------------

58
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22 Have you had any particularly favourable experiences in connection with
the discussion of ideological questions in other respects which you
have not included previously? If so, you may describe them here.

......................................................................
---------------------------------------------------------------------
......................................................................
---------------------------------------------------------------------

---------------------------------------------------------------------

23  Here you may include all difficulties and unfavourable experiences
in connection with the discussion of ideological questions which you
have not described previously.

--------------------------------------------------------------------

....................................................................

....................................................................

....................................................................

....................................................................

....................................................................

....................................................................

....................................................................

192
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This questionnaire concludes with some questions about your own involve-
ment with ideoleogical questions. These questions have been included in
order to enable us to judge whether the educational problems connected
with Tdeological questions in the (pre) -school are experienced in dif-
Terent ways by teachers with different approaches to these questions.
We have tried to formulate these questions in as general a way as pos-
sible, in-order that they may not be felt to be too gieat an encroach-
ment on personal integrety. But there is perhaps reason, all the same,
to point out once more that the answers you give will be dealt with in
strict confidence and that they will be used only in a way that will
make it impossible to identify individual answers. If you still think
that the questions are too intrusive, there are special alternative
answers in which you can state that you do not wish to reply.

'

24  Indicate with a cross how interested you are in questions in the follo-
wing six fields:

Not inte- Fairly Very 1 refrain
rested inte- inte- from
‘ rested rested replaying

A Questions concerning art, music
or literature

Ll

(]

B Questions concerning religion or
similar outlooks on 1ife

[]

C Questions concerning views of man-
kind and personality development

D Questions concerning politics and
related fields

O 0 O o
O o O 0

[
[
[

1

E Questions concerning the preserva-
tion of the environment and natu-
ral amenities

F Questions concerning the indivi-
dual and society (social questions) [ |

0
5
.0 O
-

~ [
a1

60




25 How often do you usually take part in association work or other activi-
ties arranged by an organization with a po11t1ca1 orientation?

1[7] Practically never
2] Once a year or so
3] At least once a month
4 [] At least once a week

5[] 1 refrain from replying

26  How often do you usually take part in church serv1ces or in other acti-
vities vitha religious orientation?

1 [} Practically never
2] Once a yrar or so

At least once a month

At least once a week

0O

v
-7
1
i

[

I refrain from replying

27  How often do you usually take part in association work or other activi-
ties arranged by an organization with some other orientation (not religious
or political)?

1 Practically fiéver
2} Once a year or so
3[] At least once a month
4 ] At least once a week

51 1 refrain from replying

61




