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“education, financial support for programs

o

First Plenary Session

Tﬁe Master's Degree — . - - o . A
New or Changing Dimensions? =~ | ;
Wednesday, November 29, 1972, 2:00 pm. \
Y . .

", > Presndmg Jacob E. Cobb, Indiana State University
v Joe N. Gerber, Stephen- F Austin State University
: . Thomas C.’ Rumbl -Wayne State University
<Donald E? Stoke Un/ve/’S/ty ofM/ch/gan
/ - ’
* Introductory Comments T ’
. " Jacob E.Cobb

-

The mr,mcr president of the Counul 01 Gl’ddUdlC So.hools in th‘b’Umtcd
States, Dr. Gustave: Arlt. not so many years ago made some rather pungent

. remarks about the master’s degree. One partial sentence of which 1 want to

quotc “The master’s degree means so many different ‘thlngs Inl SO many

" Universities and colleges, and there are so many differences dmong departments

within the same umvcrsxty that no one can possnbly know- the mc.mmg and value
of a pdl’ll@Uldl’ degree.”
s Now. we did not have this pdrtnculdr quot.mon in mind whcn elthcr t}le

~ topic or. the three people-Who will address this topic were selected, but we did °

have in. mind that vnrtually every, member of CGS is ‘involved in gl’ddUdlC
education at the master's degreewevel
Tt is also true that at the-present time and appdrently in prospect. there is a
- geeat deal of activity and some sather considerable soul searching on the part of
a ‘good miany Beople with regard to the master's degree - involving such things,
“for example, as the interface besween masker’s dgﬁtcc programs and continuing .
d for students, residence
rcquirements, tran§fer of credits. new credit options, new, degrees and new
mem.ld(ure ‘old \degrees with new nomenclature, new  degrees with old”
nomenclature;” or however many: ‘combinations ‘of that there may happen to be.
: ‘And as we look at it .today’ the thrée gentlemen who wil] present some

ideas represent three different types of schools, all of which, howevcr doaward .

cach year a relatively large number of mdster’s degrees. : SR ’

One of these institutions is among those which awards the most A{)cl ral.
degrees. and- also among those awarding the most master’s degree§. Arigjmr
mstllutloq is a very ldrge uiban umiversity : and the lhl/d institution is Qne which

. alards only the mdstcr s-degree as its graduate degree, but ‘in relatiely large
: numbers

Now, -each one of t‘hesc gentlemen had exactly” the same invitation té

“think i®will be interesting to see whether or not they talk about the same things,
Ithink it will be interesting to Sec whether they talk about different things. In’
-either case, I am very sure they are gon@ito talk JbouLS|gn|F¢ant things. They .

wnll make thelr prcsentdtlons and then\open up the session to you for whatever \

. .

/
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C_QF""]C[“S or questions you may -have. » L ‘

. s  JoeN. Gerber

[t is indeed a pleasure to 4epresent (he graduate schools. _umong' our
-meinbership which offer the master's degree as the highestMdegree. It is ~
¢ssentially that group of institutions often referred to as emerging universities, It

" is likely that our group’ of institutions places mdre emphasis on the masfer’s
degree than do those which offer- the doctorate because, the master’s degree is
our only and highest graduate degree. Hence:; we concentrate all of our effort on
.it. It is'the most prestigeou’s thing we do: L S
N Thag dogs not relieve us from having problems.*We join all of you in

. %ﬁng much like-the graduate dean who was walking across the campus one day \

LW ey on Iris back — which is gdt an unusual conditionsQr a graduate

-.'?f". de{@. He mbet a colleague who asked where he got it. The rgonke lied, *t got (
*- him : .

im" in a raffle.” Gradpate dean$ have -most always been this sort of
. predicament and the nuriber of monkey s appears 1o be increasing faster than the
«numbersof graduate deans. ' : oy LT .

The ‘master’s. degree has had a checkerell carcef. \The word master.comes =~ -
from the Latin word magistér which means tcachcr.,'qllc».fir\ﬂstfémsner of Arts_
‘dogice was given at the Wniversity of Pagis in the I2th Century .and was\
desigridtion to_teach in the arts faculty. At that time, if a'student was at least 14

- years*of age and studied two years in the arts, he could becore & bachelor or  *
apprentice lea‘&\ 5« After five or six years, he could take un.exﬂ}wnulion and be
initiated into the/Guild of Masters. The Master of Arts Dggree was the highest »
degree offered by the faculty of artsbut such a person could the study toward

- the doctorate in other faculties such as.medicine, law, or theology. The seven

. years which are invoived in the above description came. to be a agic. fumber
and has ever since been associated with the. master’s degree. Even, in England
where - those who ‘received the four-year baccalaurcate degree -and behaved
themselves fairly .well for at Iéast three ycass were automatically awarded the -
master’s. This practice came to America with the founding of Harvard College ‘
and the Master of Arts came to signify simply. that the student was fomehow.
engaged in literary or proféssional pursuits and that he had paid to the college
the propey fees. As a matter of fact, this practice is still currept with the M. A. at
~Oxford and Cambritlge. On the Continent. the master's degree fell into\almost.
complete disuse. The Qniversily of-Michigan is credited with rehabilitatipg the "

" master's degree. In 1858, the regents @f that university resolved that the Master
of Arts and the Master of Science be conferred on holders of the ‘bachglor’s .

- degree provided they pursued at least two courses each semestergfor at least\one ( \

L 4

- year, that they passed an examination before the faculty in at least¥hree, o the § -+,
.« _studiesso attended, and presented a thesis. : . S T :
NI The masier's degree has changed very little since the beginning ‘of .this

.. century. The SREB Research Manograph No. 18 entitled Reform in Graduate
-5 Educationgby Lewis B. Mayhew is perhaps the best curremi work on. prospects .
* for refornfin graduate education. Mayhew: tells about good look taken a
graduatee ¢ducationfin the 60’s with thaecision that offfy minor refornis were\
needed.. Following that, he reviews the #acks from various sources'which have \ -

- been mad# and reviews the sources for change. These forces include the size and \ -
/‘rapid growth in graduate enrollments, the growing financial crisis i higher \

]
. . -
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cdm..ntgr\ the C\pt.‘t.ldlllm\ S socie ty, and the m?hutm&, evidénce that colleges® ¢
.. and Yniversitics are not rﬁlly “Afective in proglucing educatiotl chanPe-as’
they c¢laim to be. However, numbd Ql «,hangcx/m education are ’bcwmmg
Jppdrcnl { R4 . .
The main thrust of these I'C‘FHJH\S is Umt wes lyave ):,onc thwugh J punod of - e
” rigid requirements and we are becoming more. .ﬂc,\lblc .n many areas of our o
-+ work. The prospect is for mora flexibility. This increasing flexibility shows itself -
*in” admissionse cxtcnsmn and residence LCI](U’\ rcsldcmc requirements, and
N [cl.ntcd transfer of vredits, - -cooperatiye progrims,” new_ degrees and mmc‘\
__tlaborate "nomenclaturg. an emphasis on career omntdtlon. and new ways of -
.bluldmg pragrams and gualifying for degrees. - - . L
* Admissions is beComing more flexibl dl all levels of our institutions; The <
_open-door policy”for undergraduate colleges is becoming recognized. Thcrc s
less. expectatiofi ‘that a student will enter an institution and stay str.ugh,t Through (
to gmdu.mon There is‘more staying out and returning over a period of yeirs und
much more mobility, from instifution to mstltullon The literature reveals a .
growing inclination ‘of -graduate schools to admit*a broader” range of students.
Just as a large number of,iindsrgraduate colleges are announcing they .will no
Jonger require (‘ollcgc‘Board or ACT test scores: so thege isamuch arguiment
j . among deans, and more among students, abouy the usefulness of GRE scores. =
’ Thls organizatign has a task force”at work withl the Eduicational Testing Schu.c . A
Board in an kffort_to delop more useful und predictiye GRE scores, The moye s
“toward f18%4 1l|ty in admissions is perhaps more cvident wiien ¥ Jppllcd’t‘:\ '
7 mmbn,t)) grohips. There have been appeals from @ number of préfessional
encouraging colleges and graduate schools to make posublt.‘thc

]

organizatio
.~ entrance, of farger numbers of minority studentgr The job market is forging a .
nugmber of students Back, with ‘much more urg€ny plcas to be udmitted, into
“graduate school:, It is-almost eertain that a comparisor of the admissions.
practices, o‘l“\gr.nduatc schools today - with, the practiees several yeyip agp would
reveal that today's marginul student is adere likely to he given a chance@
l:xtcnsxon programs hive been with-us for a &pod many years. 'fypu.dllv
;. - these have been programs in Whicl classes‘are organized inAbwns and cities away *
from the ¢ campus and an instfuctor from the campus’ travels to meot the class. ~ _
For. a number of years,. through the 50’s and 60’s. we were very particular that -
these courses be labeled on. transcripts as extension and the jamount - of such. ,
credit to he counted towafd,the degrée be swictly limited.’ ‘Now. there is a
rapidly growing tendency to cstdbhsh residence'centess. In our areg, at Teast, the
residence center is+a situation ina placc remaved ftom” t campus which is
Jppr?xnmtcly,cqual at provided on campiis. That is, tfle space is suitable,
- ther€ are suitab facilities, and the other t.ondmons are at leuast roughly
equivalent to Tthose provided on campus. «In trese situations, which we- call
" residedfce centers but which otherwise operite p,rmwely-.hkc extension classes,” «
the students earn residence credit. With the dé've-lopmcnt of a number of these,
often_on juniof. college campuses, it becomes possiple for a student to complete
« ' the requnrcments for @ master’s degree by ncver gou g to the main campus except -
. pern‘&s for' his comprehensive exanminations “and his thesis writing and
’ exanfihation. Though there are differences of opinjon. it is likely that with
proper control these residence tenters will pr0v1dc a real - service ‘to many
students and will be in demand by the larger centérs where there are multnplc
. campuses of junior. colleges ang a large number of public school techers. It is
‘ anogher cxp‘ressnon of the kmds of ﬂcxnblllty mto wﬁlch we are movmg Many of

-
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- many of us have ingreased the amount. of work which may be t

- R .- . . L)
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Dol ‘- - ° . s 4
us consider thcny;lp'n'opriulc*$ our misgion’ and long overdn
° _Pedlaps: one & the erdfiest changes we are pxpétiencingf isYip thg
. “t i .- N . - A \\l -
‘relaxation\ef regRience requirements. A study made about a vear anfl a Balf
by a subcopimittee of the Gradwate Council of the Unaversity ot Afabuma fiffd
“provided 49 me by Dean Scott along with certain other informatidn. indidMles

‘ears limited
g of the
and others.
ansferred or
% thought we
£ter hours. Nenw:
hours and-some
ftirely as a graduate

that most. ot the universities in the Southern Region had for miny’
transtfersto six_selester hours on a master's degree. We were the on
country which had guch a strict limitation. As a result of his study

taken by extension/1o be counted toward thy master’s dégree.
‘were bold at our’institution in doabling the limit to’twelve sem
we find that some institutions have pone to cighteen semesty
have-erased the residence requirement on a master's degree ¢

school requirement. In sueh later cases. each departmient is normally permitted ,
A v r R L. . . LN
to -establish 3 residence requirenent.” it feels necessary. fOr purposes of

recommending students. . _ _
Anoifier indication, of, changes taking place in residence requirements is to

- be tound in the standards of the accrediting associations. As an example. the
Southern - Association of Colleges and Schools had a standard until this year',

Mwhich named specific residence requiréments for the master's degree and

zf
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required at least one year of residence Tor the doctorate. The proposed revision

B that, standard has begfi circulited and will atmost surely be approved at the’

annual "mccling in December. The ofevision virluully climinates residence
requirements for the master's -degree and=toes not name specitic amount of
residence required for the doctorate, saying only that there shall be some period

()f‘écsidcncc‘. It will undoubtedly follow: that magy institution$ will reduce or
c?h'ngc the character of the traditional minimum one-ycar residence for the

doctorate, As a matter ol fact. from the s!uhd[i()in‘bﬁ)f common sense. we dan
. . N .. .

-probably all agree that we havebeen unreasonably restrictive in insisting that the

stutlent do the major portion of hig.work for a degree on our own campus. With

the currentf tendency of students “to move about e country “and with

. . - . . [}
acereditatio, Sand other assurdnees, it seems reasonable that we can and will

- P
dceept mone of cach others work to count toward our degrees. |

. The  development of cBoperative programs is another dimension in.

“fexibitity . Increasingly. we notice that two or more anivgrsities combine ¢ftorts
to grant master’s or doctor’s degrees in.a combined program. There are the
obViows advantages of avoiding duplication. taking advantage of the best
capabilitiesof two or more institutions. and making ‘programs more widely
“available to students. Usually. there, is a formal- contractural arrangement
between the institutions and the final degree is granted by, one or all of them. In
avery real sense. this is only another manifestation ol the growing tendency to
aceept a larger améunt of Iransfc:}/crcd_il._ . o : -

There appear to be comingfsome movements which may or may not have.

signjficant “basic” effects on the manners in which we count progress toward

degrees. [t may be that we have bfyome slaves 10 semester hours. grades. courses, -

and trangeripts. Many of us have felt for a loug time Ufat the greatest gain in

education will come when someone teaches as a better way. One suggestion

which is being made at least loudly throbighout the country- is in terms pf

competencies, or_performarices «rather than the aceurfulation 6f courses and

semester hours. Thig can be sthted rather gpfply but can probably ‘ndt be done

very simply. The voncept is that for andegree. in some plices including the
& - .

. Vi - s ) .
. ’ ‘ __- ‘ 4 ] ’ - ) . . \.
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¥h o student must show he has achievéd\ Granted thut- the
nay be develdped through what is ordinarly redgnized as standard
courses. the kdrming of. & specific grade is not to be so much Qlc point as is
Cevidence of/the attainment ol certain competeneies. That cencept s now
becoming she basis for teacher certificationyin Texas. Florida:and a numbewof
other states. There is also wii attempt at some institutions to apply the principle
to degred structures: Bumany of thése cuses. grades are not uscd‘cxcxg' within
the institution for suci®urpdses as formubli-appropriation reguests.
not this particular approach will prove successful s still 10 be shown. The
significant point is that there appear to be some real attempts to substitute
something tor teaditiondl courses and gradés. T
' erhaps all of us have noticed a new emphasis on career onigntation. Mote
“and more of oug Sudents 4nd their emplpyers are insisting dn programs which
prepare them as directly as possible for lglc caregr they wish to follow. Hryou
have had an opportunity td interview large numbers of school superintegdents.

rincipals. anid teachers as Ihave during the past siv weeks in connection with.

i T
o is first drawn . up a.list”of competencies or performances wr -

.»

wther ors °

another study. you will be impressed with the degree to which thid attitude is ,°
© prevalent among that group. Superintendents. principal. and teachers scem to -

agrag almost un,

imously thiat colleges and graduate. schools ¢ould have done

and'could be ghing ¥better job in preparing, them Tor their work if ey would
Teave out whht thiey call required. irrelevant courses. They appear to wint

every thing indluded in- their programs to be specifically applicable to preparing

theny' fpeTheir jobs. They are not at all interested in ‘what we call liberal or
genergdl education which is designed to produce an educated person in addition
to- cansespreparation. I is Hikely that much of what we do will become less ivory

. tower and moredirectly applicable to everyday work situations.

7

+ directly: *The number of different graduate professional _
-+ Aept as small as possible. New names should be introddeed only when there isa
St - 4 ) R M . ! ;

Our nomenclature. both old and new. has always been hadly mixed up and
does not appear to get any better. This problem might best be presented in
refation to the idea of new degreds and new degree names. One of the best picces
of work in this connection. in my opinion, is the general report prepared for the
Carnegic  Commission , on Higher Education by Stephen -H. Spurr eptitled
Academic Degree Structures: Iimovative Approaches. He reters to the rather
large number of master’s degree titles in use. hr 1963-64. thore were 328
different master’s degree titles réported to the U. S. Office of Education.
However. they are=all of two general natures: liberal arts, master’s snd
“professional master’s. Spurr’s plea is that the liberal arts Master®e cailed the
~Master of Arts. and the Master of Science Aand that master's. degrees in
professional fields be recognized by such titles as Master of Arts in Library

Science or Master of Busindss Adiministration. He makes the sun‘o plea whichgs

made in the policy statement of the C\gyncil of Graduate Schoolsts approved by
- the Executive Committee of the Colincil in 1969. That 1s. that the number ‘of
“degree titles be ‘kept to d minimum. « b '

" The basic recommendation in both sources is that the Master of Arts and
the. Master of Science be psed for programs-which provide w& intraduction 0
scholarly activity and often serve as preparation for a career in teaching.#hey

“provide a second type of master’s.degree referred to as professional master’s
degrees and inglude the Master of Education. Myster of Busipess Administration.
. Master of Music. Master of Fine Arts. and: the like. To qyfotg the CGS bulletin
/ cgrzc names should be

Ly
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shbslhmiul and often multi-institutionsk need ibr;such separate identification of
-8 ngw and major discipline or professidh.” It appoars thert s W tendency 1o * ¢
increase the numbBer of degree titles at the master's degree level and it is vznc dem !
of flexibility. which it is hoped can ‘be avoidesd. Also, in connection with”
wnomenclature, we have_a*whote list of terms which we use freely and appear to
“undgrstand which have never really been defined ‘it all_The simple concept of 7 .
seinester hours has mever been defined except inhgsfs scheduled over a period -
- of tife. The amount of progress or learning whicfi takes place in the individual.
during one semester hour has never been deatt with. The term “teaching foad™
{ill needs lots of definition and standasdization if we are all t mean the same
thing by the sameewords. Most of us cun still not agree on what is a publication.
’ In_our trend toward creating néw degrees and new career orientation
= programs there is thic¥tear thatwe will make them so discreet and so different
that it will be ‘ditficult for students to progress far into one-of them withopt—
being trapped. As’ Spurr poiiits. out. we' should Keep our degree structures «
sufficiently flexible 1o niake it possible Ibr students to find a place in the system
cet higher education appropriate-to his current interests and abilities. He should
always have the opportunity of moving laterully and consistent with his-changes
I motivation. abilitics. and perfomnances. His eventual preparation shaald: not .
.be undily restricted by» the nature of our sttuctured programs. Thé systenr
should, in Spurr’s words, Cprovide rgeurring opportunities so thatno one faiture” - .
should permunently stop the student’s ‘progress,” In short, the best degret
structutes will make it possible for ‘continuous”choice of carcer goals and a:
continuous choiceof institutions. programs. and curriculi through which these::
. career goals can be pursued. Our. programs should not be mutually exclusive nor ¢

should we- have mutually exclusive  classes ~of ~institutions ard discreet o
ndn-overlapping programs within these msytutions. Spur recognizes that -this o

theme is confradictdry go muthof the Ametican literature oh degree structures.

" but he also states, “Where degree structures have beerk sharply* defined. madé
mutually exclusive. and ]imil‘gdw specifice segments ot the student pupulation,
they have tended to wither.on the vine for want of studgnts and reform™, -

Much has appeared ip the literature about the declined astatus of the
master’s degrée. Certainly it must be true that it has lost in stature in the eye® of
scholars. One, develupment which caused the decline-was the adoption of the .

degree byman®state.certilyifig agencies for teachers, In MamyStates. it is now
necdssdry to hold theemuster’s degree in vrder to get the highest lpvel cettificate.

‘ PPy the greatest blow to the prestige of the master’s degrég, is the T
practice of doctorgk inslilu'(io‘ns\'m'hic'b‘"ﬁllow students 1o enter doctoral p?ugramﬁ .
directly from the hachdtor's degree with go requirement that*the waster's degree™ -
be satisfied oh the way. [t is hoped there is coneurrence. again with Spurr; thie

2

N “Upon completion ol the baceakreate, lhcr‘cl'nrq.»;ﬁl students shoyld be a mitted V7
onh as c.;lndjduld\ for the mastef's degree, No \ludgﬁi would be adnutred at this time™ - . \
directly to the doctoral program. Only by such a change N our present palicies.can RS
the principle of progflwivc. nan‘invidiaus steps be put into prachice. As a result . the kY

nuster's degree would become a rrquiiéd and necessary stepping stone engoule to lh:,‘ '
doctogate, The fact that:all v\ludcm\,'{'\'nuld_ be admitted only oy cundidates for the < .
naster’s and must carn lhi"\,dcgr.cc_ mearfs-that the master's degree would atways nuark
successtul forward’ prngirg_».- I wuuld.\z,lic_rclbﬂ".'pm\'idc an ;mp:r‘n‘pri;nc stopping
. place for those whi choose not to go_tagther. [is only the fact that many graduate

\
. . - -~ . . . -
schools admit studeges *fresh out of the baceataureate inte doctoral pragrams that g
. Al _ . R .
zives the conpotaton of cmm\.'p’mn prize to the nfaster’s degree, We suggest-that this .
- . . . . . b s 3
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priavtice must LhJIILL to make fhe MJ\lLI’ of Artsand “.l\l\.l’ of \unu degrees tully
rcxpumblc " v N )
lnnov.mon new approaches., and change in },l’ddlld,bc LdllLdll()l] are’ .
apparent ull around us. Perhaps the most direct manifestation is the response of -
.the Council of Graduate Schools,indorming the Pancl oy Alternate Appro.nch’us' .
"to Graduate Education. This Panel is making o concerted effort to identify apd
suggest Jppro.u.hcs What is- suggested here, ig,that many- changes are already:
ur requirements. Flén’blllt'y in th¢'dtes which have been dw.ussed -
long, ovcrdue Cermmly»wc;{” +& all Inaintained rq_,ulduom ‘Which.."
#cally,had lllllt.‘justjfludl‘lon’ On the -
other hand \bcmg ﬂcx:blc does fot mean doinlg awdy with’ requirernents for high
quality work. There would appearito’be no problem about dd]‘l‘lll(ll‘lg a broader
range of stydents provided we ruqunc of, them full. alcomplishment- which-
justifies progress toward the degree or elimiriate them. Those wf you who have
tried it find that many who do not-fully meet. you{ admission standards really«
pérform quite well though th® majority miy" not. Tal\mg our courses out into
the field for extension and residence center work is.a tine servige tO students but-
_+ -again we must require that students measure up. v
- * Al of the arcas mentioned as relating to a eason of increasing ﬂcmbnlnv
voweare C\pencnung and wil}.alinost certainty | cohtinue to experience appears. for
U the most part,' to be in the dll’CLll()l’l of m.nkanu—it possible-tor more students o'
get more cduunonunder a w1dcr variety ofum.umslamcs There .would seem to
be little" ()bJCL[lon to - such. developments but only it we rcum l’t.‘.l\()ndblt.‘
reqmrcmcgnts in sl.mddrdx of pcrtorm.nm.c

. . I = 1 “ .. - ThomasC. Rumble .
PR ‘ L o .

Thc trcmendo.us cxpansmn, of graduate.. LdUL.lleII over the past dozen
ycqrs "has led too many graduate educators to coneengrate too fully on the
hlgthl of otir gradu.nc degrees. the doctosate. Except fof the attention.we have
_given the master's degree as a convenient iridicator of Jome kind of mid-way
-point along thie rgute to the’ .u.adgmu doctorute, it scems to me we have been all
too ready to regard the master'sasa pmfessmnully oriented and .temminal degrees
and we hadve. been alacritous, even, in finding the means to spin off our control
of, and rcsp(nmblllly for, over half of, the master's degrees awarded in our
universities cach year. l} is hjgh tifne, then, to devote a plepary session of (hc
Council of Graduate Schools™ annual megting to- the dMmensions of the master’s

a (l(‘gree-dnd attemipi (o discovet. whether there are, indded, any new or clung,'hg

-attitudes'in the wind toward that degree.

, -1 happen to be rather pessimistic at’ this point about the’ outl(& for dny *

.- significant academic revitalization of ‘he master’s’degree; in the controls and -
résponsibilities we have spun off, the disintegration may be far too far advanced
to be turned around by such as, we . we who drc‘tmdlllon.ﬂly long on*®
conscience and short. on funds. Further, with .the accelerating pressures . of
advocates for all manner of non-traditional, external graduate programs, | fc.nr .
things are likély to get worse before they get better; and if we'continue to spin-
off our already. diminished spheres of control, many of us.may be urging ten
years from now, “Why don't we just say we won the master’s war and get out?™

. Shortly, my near geighbor. Dean Stokes, m.ny wcll put a happier
'_ s . . . 7 . . L ,_ ':‘_‘ n‘ .
' ) l "j ' . ,
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construction on all of this: that is one of his tany fine facilities, and 1 am always
grateful to him for it. But i’ the master's degree Tias come o be a commof]
problem amond us, let me explore a couple of the dimensions of that problem
and then suggest a couple of very basic and all too unimaginative sohitions.

' You are probably as well aware,as 1 of the numerical dimensions involved.
[n F96S5-06; our graduate institutions produced nearly 141.0Q0 master's degrees.
By 1970-71. that number had grown 1o over 230.000. And. barring all bul the
severest. of economical setiggks or the most drastic revision ot social values,
197576 may find us-awarding as many as 350.000 master's degrees. Further.

965606, 36 percent of all masier's degrees wcrk' awarded in the fie|d®
education. with as Ymuch -as another 15 percent in educition-related programs.
By 1970-71. these percentages had reached 38,5 percent i edusation and g
much as 30 percent in education-related areasy And. while by 1975-76. we may
have seen the rate of this percentage growth diminish. we shail probuably not see
aleclinein actual numbers much hefore 1980, if then. :
Now. I am not so much, troubled by the -inlation of numbers in the

statistics [-have just cited: Given the Loncomitant growth of our population, the
burgeoninig number of master's degrees we award may not be all that far out of

lines Along with a lot of gther people. 1 ane more traubled by the growing

percentages of master’s degrees awarded in the various aregs of "éducAIimT. If the -
Jolders o those degrees are to be absorbed cffecively into productive.

“employment, it segfwTto me theit numbers have to be plotted out pretty
carefully from Hviﬁo‘ﬁl_'lccn vears inadvance in order to avert the shortages and
gluts that have #akgd Sur miscaleulagmns over the past twenty years or so.

- .o AR . o . .
Wh;n.lmuh]_cg.‘_mq most about” this general inflation, however. is what is?

“increasingly pereeived to be a corsponding devaluation in quality. You aré
probably familiar \Cﬁf(‘h_ the two-year study of graduate education completed in
April by the BurciuwfCollege Evaluation of the State Education Depagunent in
New York, although“d am much surprised that that study-has not hudk\;r\widcr-
circulation dnd more prafound impact than seems to be the case so tar. Inany

’ P ~
©.oevent, the criticisms of that report are many and severe, and [only hope that

&

graduate educators will not  rush  to man defense battlements with  the

Jatonalization that these criticisms are; after all, the cheap shots of o “bureau™

Jand therefore automatically an instance of the pot calling the Kettle black. e
To begine 'with, the study ‘points out that the quality and usefulness of
master’s degree programs ‘in the stiate have .in no way Kept pate with their

mereasmg fwnbers, and that many of them, especially in public mstitutions, !
were fvom the start il-conceived., loosely administered. and without much ,

semblance of servipg a proven need. Petformance standards of both faculty and

many of the-progiams are in no way distinguishable from widergraduate studies.
Students frequently go uncounseled dr-miscounseled, and many are admitted to
master’s programs on. the hasis of exceedingly modest records of achievement.
Further, well-integrated master's program curricula are everywhere sacrificed to
“enable part-time students, especially in teacher education. to obtain the gradyate
credits necessary for permanent certification Finally, to quote direetty from the
study. it would seem that an attitude of collusiye mediocrity has been adopted
among students. faculty, and administration a1 the master's level™ = :
Thit is the harest sunimary of a summiary - and it you already Know the
study. 1 apologize for rehearsing it even this briclly. My .point is that I genuinely
Fear that aesimilar study in any of our states might easily reach most of the same

.

o
'

students, the study contends. vary markedly-from one college to_another. and



conclusions. and trat the reforms wes are not bringing about from inside olir
universities may soon begin to be mangdated from outside - with all ol the
attendang Had publicity of acrimonious chuarges”and commtercharges fired back
Cand forth¥between educators and legistatop Even as thindg stand. our public
image is not so bright that we need this kipd ot additional griek e -
Furthermore. s 1 have said. our Aituation could well getwage before it r
ety better. Edo fiot have, jo tell you hbw intense the gathering pressutesgre to
codevelpp so-called *detivery system™ packages thay will bring education to\the
consulier thd than vice-versa How to rpu:f“’lo&hcs& pressures is going fo bag
~oredl dilemma tor —graduate deans. None of - us Tally wanrs the role of the
S cagservative, old-guard protector of education’s wirtue — the'ne who thwarts
the progressive designs of imaginative and innovative forward-thinking ~systems
planners, or who denies opportunity to all of .those motivated, ambitious.
qualified pedple out there whose location or responsibilities make gaduate
“education impractical through the usugl means of campus and classroom. By the
samie . teken: most of ‘us cannot with any Kind- of conscience cnco‘urzlg'c the
hodgerpodge smorgasbord curricula thert condd lurgk(_)u‘l to characierize these
open-university. external degree programs: an pnseqienced tefevision course
here. a correspondence  course therer catchgd®gesteh-can discussion group
meetings in the neighborkood pnior high school, week-end workshops held il
the local Holiday 1nnomstitutes and conferences svhose programs are taped for
.those who find it inconvenientto tend in person: four hours credit- tor each
Sso<calted “experience,” bundle”a dozen:expericfiees and. presto. you hafe a
Migter's degree in General Studies’or some such. 1 ghall leave you tointerpretin ¢ *-
the light of vour expérience the extent of my Iﬂfypcrholc here. Whatever i€is. if,
these programs develop with only a graisi ol this poténtial, we are in for trouble,

I da not want to damn. out of hand. this eierging trend in non-traditiogul
graduate” degreg programs. But we had better be aware’”  and fearful - ot the
pitfalls Rewn that road  somedof which. anyway. are the, same ones we have
stutmbled ‘into- gefting: where! we .are. Robert Ringsion and Stephen Spure’

Stouched on some o these invthe opeping plenary session of dast year’'s CGS - .
meeting. First, we had better expect thit these non-traditional pfograms cannot
be delivered cheaply: and-untess they are devefoped in response to clear and even
practical needs, we had better be prepared to be setved up another heaping
portion ot criticism. from the public in general and stste’ fiscal officers n

Cgetrticular. Secondly. while we might wish to see these programs. packaged up in
a “continuing education’ box, without henefit of a bright and decoryive degree
ribbon. that will probably prove unrealistic. We are by now a thoroughly
degrec-oriented society, and that degree diploma symbolizes a goul without
which most people will 1ot be motivated. however much they protest their
purpose of angmenting skills and knowlédge in the abstract. Finally. we had
better be prepared that today’s extension bachelor and external master will
tomorrow be knocking on our campus master’s and doctoral doors. Who is going
to telt those people that we did not really mean 1, that we just wanted to help
them feel “tubilled,” that the campus doctoral entree does not go with the
off.campus master’s salad bar?- »

Dr. Kingston observed last year that “advanced edication. education
beyond the bachelor’s degree, clearly . . ds nota bad thing™:

-

.

' Gy provided thian at does not fail to tran people for the ki of work thal
saciery will call on them o do, (b)) provided that ar does not tam and quabty
them tor Jobs han f cannot ofter them, and (OFrovided that it does not, by the -

-
S
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, Braduate programs -~ the graduate, déan:needs only to have tearned from_the.

al .
swope of its opcrul.iun, abdicate from its responstbility and tail to maintamn those
professional standards which it is the task of the professional school, the gradugte

-school, to aftirm and maintain. ‘ -

Few of us could responsibly reject provisions suchas those!. Ironicalty.
however. Dr. Kingston.went on to discuss those provisions in reverse orders
because. as he said. *the kast one. ghe matter of standards. is a little delicate. and
I weuld tike to be rid of it quickly.” Personally, § anf firmly conviriced that rhar.

»

precisely, may. be the root of all of our severcdt problems. The matter of

standards is a little “delicate.”” and we wb\uld tike yo be rid of it quickly. What is

' “'delicate” sabout the-matter of standards js that/ there is perceived something

" essentially negative” abouat it. 1Y we persist with [it. if we do not get rid of it
quickly. thentnegative turns to critical, -critical ‘becomes actusarive, accusatjve

«equals threatening, and the whole thing énds in itpasse.

S SO TR . , i
I have tatked here about only two dimengions of the master’s degree:: the

present state of programs leading toover half pf the master’s degrees we award
“annually. and ike poteptiat state of a vast new enterprise in’non-traditionat,
oftf-campus graduade education. I'hdve, triedto {llustrate the gathering criticism

. of the first of these and to indicate thyt the second. irresponsibly managed. witl

[

“further, endanger ‘the whole speies. -1 also  promised a- couple ' of .

prescriptions-howevér basic, or even ba
In the first instance. what we e
old-fashioned academic integrity. I'can

al.m. :
-are’ some massive transfusions of good

dly: do not know how we manage this, |

since long ago the'graduate den declaréd the patient no longer his — declared all

education graduate «degrees “professional,” said he had therefore won the war.

and gat out. It may now be time for him th_get back in, though he hid better

know, ‘the. ground he has lost in the ygafs of-his default. But it may yet be:
possible to bagktrack the path from impasse to the “matter of standards™: and

: this time around, if alt parties will. recognizo the syndrome that moves from

standards te pegativism to eriticism to accusation to threat, and if the graduite
dean, can bring himself to. understand ‘what is., “professional”™~ ubout "these
progiams. and bring the “*Educationist” to understand what is “*academic™ about

them - if all these if’s, then maybe this tire around the whole thing need mot

end in impasse. in which case both sides will have won the war. and no one need
getout.r v - ‘ ’ »
fn the second instance - in the potential expansion of non;traditional

mistakes of his predecessors. He'cun work cooperatively with the continuing

. education people. constantly jnsisting on the,application of sound academic

standards: or he can abdicate again, leaving thém: to go'it alone and chancing
that the whole trend will be irretrievably bungled for his having spun 6ftf another
area of his responsibitity. Here, the prescripfion seems to catt for no more than
the intelligent practice of 4 little preventive mfdicinc. . o

Obviously, these prescriptions are so rasy to state that they must be

impossibly difficult to implement. That appedrs to be an elementary fact of life

thest diys in our business. Nevertheless, the graduate dein who accepts as
" appropriate and pecessary his role as:the conscience of the university begins and

¢nds by talking ‘standards. and in’ between he' talks quality. rigor, value, and
«integrity. . B ‘h '
Now. did someone back there take the idll of my workshop students so

that they can get their graduate credit? "
. o
i L '1 b’( - "
m‘ - ! 7
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My role on this panel.is essentially <o describe thé “dark side of the moon”
by. examining master’s training at an institution where the light falls mainly on
doclor;ﬂ.s’tud.ies. At Michigan, as at a number-of unjversitics heavily engaged in
doctorgl, 4raining, there operates¥a Kind of Gresham’s Law under whijch the
fuculty's?intcrcst in its highest degree tends to drive out interest in other degrees.
Certainl¢, our faculty has proved itself capable of treating master’s instruction'to
a benign neglect. -, . . < 7 ’ . ) ‘

The neglect has in the main been benign. Our graduate departments have#s .

been faithful’ to master’s students even if their instruction has not been a

_ principal prepccupation. The faculty hys steered a imiddle course.between true’.
success and. true disaster at the master’s level, as the country judge steered o
middle “course befween justice and injustice. An undoubted Virtue of thae chill

- that has settled on the doctoral matket is that it will encourage the faculty to,
re-examine master’s training. | wil\l?,'li:l}; for a few minutes about sdme aspects of
our recent experience with the master’s,degree, dealing fairly concretely with the
University of Michigan, the institution which took the first hesitant steps. more

_than a century ago, to rescue the master’s degreefrom its purcly\wnorific status.
at Oxford. and Cambridge. We have not-lost confidence in the®legree. I share
with our faculty-the belief that master’s training has an importantrole to pliy in

.- our educational program. S e P

The simplest statistics make clear how deeply our univerdity is involved in
master’s” training. We have 21 professional master’s programs, 82 master of
s¢ience programs, and 31 master of arfs programs, a total of 134 in all. Master’s
enroliment reaches seven thousand students in the fall and” winter terms, or .
“one-fifth of all'stucgcnts at the university and one-hali of those who are enrolled |
«past the baccalaurgate Ievel. The . annual yield of 3,300 master’s degrees’
represents eng-third of all the degrees awarded by the university and far
outnumbers the doctoral degrees we grant. ,

,The .30-hour credit. -mﬁlimum has becomé fairly common in our

ofessional master’s degree grograms. although the minimum reaches as high as

sredits int some cases. A @inimum of 24 or 36 or 40 is stagdard in our_ arts

- and sciences mastes programs, and the typical master's studest is efirolled for

esstntially full-time work. Two-thirds do reach their degrees in a standard period

_+of time, with its length keyed:to the number of credits required by a particular

" program. . o -

. Many master’s students expect to become-doctoral candidates. Probably
alout 70 percent of our ‘arts and scichices master’'s students enter with the
inteéntion of going beyond the master’s degree. Aboiut 60 percent of thos¢'who

" complete #heir master’s training would" be permitted to proceed with further
doctoral work. But the latter groap is not entirely included within the former.
Master's degree recipients -are distributed across” the' fourfold. classificatien , .
obtained by crossing whether the student wants and ‘is permitted to go beyond

- the mgster’s as follows. Fifty percent have both the will and the welcome to
proceed-amd therefore do go on. Another 10 percent are welcome to proceed but
.do not go on, for varied reasons. About 20 percent want to go on but are not
permitted 0 doso, A final 20 percent have neither the will nor the welcome to
go on and therefore lcave the instttution by mutual consent.

" Two dominant characteristics of the giaduate;uniyersity help define thes
‘problems and opportunities of master’s instruction- at Mi;-higun. The ﬁrsg is Qpeﬁ\)
5. .o : . /
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have already mentioned. the faculty’s extensive involvement in doctoril training,.
.The second is less obvidus but | think has consequences nodess profound. This is
the presence of a large and highly: differentiated” program of advanced
undergraduate training. These twin characteristicd condition much that we must

doil'weare to mrount master's programs that dre, on the one hand. intellectually

and professionally valid and are. on the other.awell jntegrated into the student s
carlier and later education. ‘ . '
- Let me say a liftle mgre aboul cach chafacteristic: The bencfits that
docroral programs hold-out for master’s truinirig nded scarcely to be fhientioned
A graduate faculty that is aple to offer strong ddctoral programs is capable af
offering master’s tratning gt high quality “in. the same fields. Morcover, the
presence of doctoral prog_Zums offers superior opportunities for integrating
master’s and doctotal triging. Masters students can gain a first-hand experience
"with doctoral_programs that” will help them decide whether to-go_bevdnd the
‘mister’s levely And for many who do go on there can be a1 direct coupling of
masters withfdoctoral stady. This will be increasingly important as doctoral
programs becone more varied.. With the differentiation.of Ph. D. programs and
the _appearanch of Doctor of Arts and' perhaps:other doctoral degrees. the
student will behefit I'r_g)m being-able to_chogse among varied doctoriyl programs
offered by the Mstitution in whigh he Jkes his master's training.

. But the liabilities which:&e presence of doctoral programs can® entail for
master's training gre algo real @ faculty preoccupied witli doétoral instruction
does have a hard time seeing the: far side of the moon. This has edpecmily been

true duripg the, rapid ex yansian of doctoral programs. In the years of rupid
“growth and strong deman® ror Ph.D.'s. many of our faculty could suppose they ”
were Thainly réproducing themselves by training scholars, who would g0 On to
Toareers in university seftings like their own. In this trame,of imind. the faculty
were unlikely to pay. much heed|to educational issues ey would hive felt were
important efen for their- doctotal students if they had - expécted "their degree
-Tecipients to pursue careers oulsi ¢ departments like the ones in which they had

[AS

been trained. The weakening.of the doctoral market :has” chunged this. Qur

studulty i now more jinclmed to{weigh the needs ot students headed for-other,
careers than teaching and Tescare ingraduate upiversities. As a result, they are
more disposed 1o examining the eucational needs of terminal master’s spudentse
~If added. evidence is wantdd of the operation .of our special Gresham's
AW.-it s supplied by the. difficulty of our graduate departments in telling us
here their master’s students go. #ny department could say. within a few days
N being asked. where: dll of their recent doctoral recipients have gone. Fow
‘could give us more thana ragmentary account of where their terminal master’s
students have gone. This also is o matter in which departments are beginning to
change their ways: We are doing whit we can to help the departments trace these
students und/guin_ further insight intoitheir luter carcers.  * . S
The néw interest in master’s prigrams has brought to the fore a nunther of
quéstions which hae gone unexamined for g long while. I will offer as 2
wort hwh‘i)c examplgXhe status,of our r sidency requirements. In common with a
great many graduape schools. we have feqiired that master’s students present g
minimum numbef of *credit hours garndd in courses taken in residence. We are
+ taking a fresh look at the intellectual wakrant for ghis requirement. As we db so,

we increasingly realize the need to know more 3bvut how master’s students

 learn. What is the reality nowadays of any of the virtues that were traditionilly
- associated with residence: of the right to browse. in s graduate library collection?
- o o . N .

' C |’D
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student peers? We intend to find out by under
how students learn at this state of their ﬂradluu
Deeper insight into the lurnmb proces

“of umuu \th nmjm fuculty hguru’ ot learning from informal exchanges with

thking some serious research on
vork.
§ could. reshape our residency

_requirements in. two  desirable ways. To hg;_,l\hw with. it could help us set
requirements in terms which go directly to the

ure of the experiences we wish

our masters-levelrstudeénts to have, rather than i terms of arbitrary numbers of

course credits. But-it could also help us to s

e more clearly how we might

develop analogs of these experiences for studentsfwho wish to take their master’s
training dway frem the university campus. | whs interested it Dean Gerber's

remarks about the residence center an interest
W2 hope. in other words. that arbitrary residen
arrangements which are educationally valid both

“Let me now tum to 'lhc'nnpllulugns for
main characteristic of our umvmny to whic
character of advanced undugmdualu instructio
the—graduate mission of the university. A disti

ng movement in this direction.
¢ requirements can give way to
n campus and off.

master’s training or the second
h 1 have called attention. The
. of course. owes a great deal to
guished graduate faculty that is

also duplv involved in undergraduate’ instructi¢n naturally tends*to cdrry back

.into the undergraduate years many of the intgliectual categordes it uxc\)'m its
-graduate and pr(ﬂC\blOI]Jl curriculumz H-does s

in terms.of the dqmrumnlal or

dl\Llplanl) boundaries of undergraduate: majogs: But it also does su\llum'ﬁml

particutar courses and topics okStudy. Indeed.

vachieve the ccondmi ol $cale

“the facutty will oftén leciurd ! unduy ldUJlL\ lr-um the sumg notes it uy

graduate seminars:
1 will say very littde Jhout e vices in thi

undergfaduate students. although this is a subject on which 11

1\ drmnngLnt tm mai?'

rong

~widergraduate and graduate, \lu

feelings t wantrather to emphasize the potential vir tues for undergraduates who'

expect 1o continue into, araduate traiming. The faculty's tendency to tum
undefpraduate  majors into prc graduate  trmining gives students. who Naye
committed” themselves  to
. We are expmining the p\\xlblhw of allowing
these students to treat the uperLl.m undergraduate and master’s years as J
period of mixed undergraduate and graduate fraining(pne that is shorter and less
redundant than thé present sum of the two. The time saved by gifted students in
this middieNgtage. might. indeed. be- utilized later it a postdoctoral phase of
training. one tRal wuuld ‘be far more creative' than the marking ot time that now
Lhamuullcs tha_gducatign y of students. who Cover sumlur topics in_their

discipline.  fhe “opportunjty of integrating

undcrgmdndlc majors and muaster’s programs.

I do not'meun to suggest that this pattern is as yet widely M?L'ddf our
univesity. We are experimenting with precogious admission (o graduite * :
(4§ lld

(]

by a limited number-of gifted students wh

&
R

beginning graduate work

complete their undergraduate majors. For cvmpk sefected undugm%mtc
from the departments of cconomics, pOllllLJl cience, and sociology are€™peing

permitted to enter a two-year master’s program in Public Policy Studies at the .

end of their junior year, counting the first year of this graduate program as the
final year of their baccaluureate studics. We expect a number of graduate
departments® to consider precocious entry into their mastgr's programs both by
their own majors and by students who have mAJorcd in their dlSLlpIInCS at nthcr

institutions. ! 3

5 .
We are concerned that precocious efitry ot be limited to studmm wlu) .

remain at the same university. ThL change of institution between undcrgmdualc

'

'«J ‘

1 .

-y
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and -graduate study is one of the few surviving moments of liberation or

= reacculturation in American higher edycation. It would be most unfortunate if
carly“entry into master’s: training simply cemented graduate students tJttheir

, §ndcrg, uate schools. We have therefore included in our plans the possibility of .

- . . ~ » . .
carly cfitry “for students who come to Michigan from othet insftutions, --

encouraging our graduate departments to discuss with their colleagues clsewhere

the development of integrated programs of un rgraduate and graduate study:

We hope (Y]u’l' this-can have the useful byproddct of fostering contact between
“our faculty and (he fi:,t‘}lfy of other institutions in the state and region. _

. Mastet's instiuctic Q0 at Michigan is therefore conditioned by the c‘fhi(uctc,r'
. of undergraduate education as well as by the presence of a large and remarkably
~differentiated doctoral ‘program. Our master’s training can draw strength from
- the fatulty’s involvement both, in, undergraduate and doctoral education. This
. Cinvolvement. allows us to mount prografrs of master’s trainingghat are of high
1 - quality~and “are well integrated into the educational experience of the student

both beford dnd after the master's yearsy v '
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Second Plenary Sessfon o '
Welcoming of New Deans and Reception ~ Ly
Wednésday, November 29, 1972, 4:15 p.m. ) ' B

Host: David R. Deener, Tulane University

*
' d

! Remarks: President Herbert E. Longenecker, Tulane University "+
L "~ " Introductory Comrhent:s A
- ’ .t . . -. . . ) ‘ DaVid R Mner

Let me welcome the new de.ms on beh.llf of the Council of Graduate
Schools and 1 would like to introduce our speaker. the President of Tulupe
Umverslty Dr. Herbert E. Longenecker.*
= Dr. Longenecker is from Pennsylvania originally. Me d|d lm gmdua(c work T
at the ‘Uniyersity “of Pennsylvania and then moved to an institutjon a little
further west known as the Umversxty of Pitisburgh. There. he served as a Dean’
. for at least twice as long as the average life of a dean in the- 1960%. He served as
Dean of the Graduatc School from 1946 to 1955. He tles’ went'to the,
' University of Illinois as President. and we hdv?b’cn fortunato. enoughv tu
“ have him at Tulane since (1960.
I will not mentio all of the organizationy 10 which Dr. Longenecker -
belongs. Recently. he wads elected President of ghe Association ole American
Universities. He has receivkd other honors, one 6f which I cannot refrain from
mentioning. He received afi honorary doctorate from the University of Miami
last spring. In view of e things that occurred on the footpall field not too”
long ago, there was sogferadvice that perhaps he would like toweturn and’ h.nvc it
awarded to the referee{in that game. o
‘Dr.” Longenecken is & chemist by profcssnon “Ld tho. author* of some -
seventy-eight professionyl papers and widély known in thc~nat|onal field. He wal]

' " welcome™the new déangfo. wonderland _ . v
: WELCBME TO WONDERLAND | ST ’
o C ', . Herbert E Longenepker )

A year ago when the A%sociation of Amcncan Unlvcrsmes gathered for~ 7

their accustomed semi-annual meehng, many of us greeted each other for the *
. * first* time. As Chairman pro tem, owing to a last minute call’ ‘ypon our then
. presxdent 1 found myself referring constantly to a.name chart identifying the
new or just recently selected chief executive officers of nearly half the group. .
Just a m?nth ago, another groupof newly appointed prcs:dentSJomed the

fall meeting. The old-timers among us were outnumbered.two to one - and. .
-~ when I say “ald-timers”,.1 mean those in office beforc Janhary, 1970, Just two

(S A L e "IAS_" ' ~




- - - .
and ahalt years cdrlier. - e - . v
. For an organizgtion that. intil the 70s, had experiénced replacements and
.o uadditions of not mon than one to three per year. the impadt of new faces and” -
T new thoughts was substmme say the least., A ;
. Something of thisbsort has been happening in this organization, | :
v understand. While I do nat have accirate figures. it is easily possible_that mege
' fhanone-third of the graduate deans meeting here tlis week have been ingotfice
less than two yeats, . - e =
. ,While thereis much to be suid for continuigy in office for institutional
st®ility., accomplishment of long-range objectives, effectiveness and-cfficiency, o, © -
it-is also clear that the new presidential appointees bring vitality. cxperierice; -
. dedication, and vutlook commensidrate with their obligations andy are fully -
sappble of meeting and dealing with their chaflenges. The same can be said, L feel .
surd. Tor the new leadership of the graduate schools.  ~ -~ ° : »
If there are moments of bewitderment for cither the new presidents or the /’
deans. let them be consoled that they are shared by the old hands, - . - o
ow could it beany different in this en¢hanting wonderland of academe? v .
- We have talked about.and certiinly experienced great changes in this
~,-academic world Yor decades. ‘But never in my experience have we confronied so
much change at such a rapid rate as now seems in prospect.
Not since the Tast decades of the lasy century have the pressures been so°
. great. At that time. the ideals of research and” scholarship” wete being grafted
onto the- classical- collegiate institutions of colonial America. Out of the rich
experiences and -trail-blazing of a few institutions, the modermn university
emerged with' its graduate school and its professional schools .at
‘post-baccalaureate levels. v ' : S .
-The instilutional models that led fo the organization of the Association-of
American Universities became not only increasingly popular But enormously .
effective at critical times in the natior's history. When the AAU was founded
with 14 member universities in 1900, five of the group - Harvard, Columbia,
Hopkins, Chicagd. and*€alifornigy - conferred- 557 of all camed doctorates in
the, United States and the nine other members ‘conferred 359 Seventy -years
latenthese 14 granted over 25% of all doctorates. It _was incvitable that their |
“success would be emulated. The very extensive membership of this, group
testifies to the importance of the basic educational philosophy of tlie university
.model that arose in the 1870-1890 period. - - o . .
ln passing, I should conmment at this point-oy the recognition of need a
decade ago for an organization to serve the growing group of draduate déans. 1t -
was my. good fortune to be able to support vigorogisly and énthusiastically (he
~efforts of Tulane’s dean, Robert Lumiansky. in bfinging this organization into -
beingg , ' ° _ ' o L
- - But_with all this expansion of the modern dniversity concept to six or
‘seven- times ‘the number of researchsbased institutions ever seriously - .
contemplated even two decades ago. we have had an enormous expansion of
enrollments, drawing upon a steadily inggeasing proportion of college age youth
(from about 5% at the turn of the ccl{ur'y to-50% at present.) Whilc%.\c late
ninetgenth century. university model seryed the relatively small, and essentially . -
self-selected student body. of the early twentieth centuiv. it was. clearly: *
" incapable of sufficient renovation to meet the variety of interests, capabilities, *
and expectations of the broader cut into the college-age po'pulurion/u'{h\,cpast
amodel

’

Ad

“few decades. Those who foresaw the problems of endless repeat o
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of all the wation’s youth were scarcely noticdd or-Reard in the tu mlluom push

and of the lo.ng,lho.nv.d lll\lllll“()”dl Lgynhnumm of Larger md lJrgcr pmpurllons
for, more ot the saume dunnﬂ the S0 and ()bb i, wias a head

o.rp‘ul\mmsl

+
pefiod. tailor-made for a growth-Gricntget sgeiey. :
. For 100 years, thegg institutions doft jed thul enrplments ove y 1210 IS, K
yedrs. But like messt growths at sucle ratesiNgis onedis tapering off. Indeed, by
10RO, the growth will’ stop completely and here is the distinet pmsllnhl\/ that,
by 1990, fewer'students will be enrolled than%in 1080. -
This will be thL first zero: vlowlh rate fii 300 years of highe Ldllk..l!lol] in
. America. - :
. £ While nany. if not most, of us will not be in the \JdL”L to experience ilic.
rough and hot ride through the dedehyation sone, we can easily lpplLlelL‘ the
tpumatic problems. our \uucw(ux Wiyl have for we' have had a few similar
%L situations to deal with for difterent-réaspns. largely rm ingial. :
Speaking of the financig dilenfma_for out successors. i not just for -
ourselves, we can make a few \lmplc Ldlelll ations. Per student qusts have been
rising at_ah annual rate 81 thrée percent plus” inflation. Without change in this «
“pattern, the naton’ s butlay for higher education will rise from the present level
of 520 billion pbr year to°$40 billion il 980, S60 billion in 1990. und at least
.- 3100 billivn by 2000. ’Mh stich sums bk.‘)VJlthlL) Or will the resistance alre: nf\ .
o begun grow mowg mun\o Note: 192040 expenditures were 0(» rof GNP
. J‘)()_‘) 70, 2650 ro&imite for 1980:90, about 37%.) .
oo bit cloyad to our.own daily schedules. the issues are no \unplu and are e
: -&v.cx S0 numc‘)m Thereis. not time here to do more than listy few:
) ‘Pmt second: lr,x\' educ ttion in place of higher education .
. . Earcer edycanon 1‘1 the dominant role, not preparation for teaching
. o | . - .
and scholarshgh -
. _ Jandse ) N , -
© " QT T-Public conl'idcncc in highcr education 0
. A - Increased levgl ul Jnl(lgonl\ms to %h()ldlshlp and research .
s .
W \4\ meh.mq on. 1‘ppl|cknbllny of w\cut.‘h (o somc pereeived nu.d
B Emotional w\})onsg in. blau ot rm\m)‘d enquiry ) . [:
/Eédhl.m.m phsmres based “on, coneepts of o.quilnblc access 1o ‘
ipost- \cgoncﬂm) edyeation: - Co. -
| : .« - N y
- (mvcrndnw of Q] lc m\munon\smd groups of institutions -oN
r o
L L
< Coordination otmkmul ional uro\vlh and ducloplflem L
Increased  ppvolvgment “of Iowlc. and rauoml agencics i -
approval of m\luullonal plans S
t .
) Student desires to éffect curm,ular refonus, Lh‘lcngmg the validity
‘ . oflibewl arts programs based on established dlsuplmcs
* 4
Expecgigon ‘or nurcasud allpeation” of faculty time m Jsslgned
teachis . .
lnucu\cd politicalization of tife msmutlons and programs
»~  Federal Government involvergent in no.urly every aspect of college

17\
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and university life . -

~ Mounting student debt structure /

~ Educational productivity and efficiency - Dl

. “ .
] = Finance of students and institutions : T
. - -~ Competition for fund§ ' o
- « b : - . .
_ *—  Possibilitjes for progress in period of austerity . I S .
.~ Basie versus the peripherat fumtlons _ Covee ‘
', i "~ - Representation- of the Judcmlc 1nsmutmns m smte uAd national
- *forums _ P . NP,
A Possnblc over- cxpamlon ofco]legc .md umversny jaulmcs N
T deld rise ofuommumty LO]]C% - » Con : T
,\_ D ) . {,
- .Shlft to public institutions ° L R . (\
s /. L o e
. I8 ot .
A ‘Doubts about the quahty dﬁ&iw(\\ s .
= Aniiestablishment sentiments S - . s

- Effect of tax reform mejsures in phﬂ'amhropy
thlcu of Jdequ.ne opporlunmes [Qr the poor. for mmormcs and -
torwomcn i o .,f . / oo

— . Finance of modernization of fdv.llmes

e lnslnutlunal at.counldbllny and uedlblhty . :
- ‘ At.ucdltauon .md cvalu.m& ofpcrformam.c . J

~ - Alternative modes of lcarnmg

- . I’otenmls of new educauonal teLhnologlcs
- Equwoul positions of mternauoml education . ' . .
t~  Access to current information on higher education

- S'lungur'dizati'on of cost calculations - -

.

- Shifting'pauernofenro]lmcms Ce B

// . . = Apparent oversupply of Ph.D.’s in selecréd'ﬁél s .- » ) !
/ - Expectations of minorities, the disadvantaged Jand women . '

/ L= Apolitical stance of the academic community > - L
Al

/ — Effect of the court decisions in shabing higher education ' AR
f " In these times, and with the prospects now seen~{pr the'ﬁiture if only A,
~ dimly. these institutions nced the leadership and guidangt that have in general -
characterized the graduate deans. Because of your breadth of interests, your
‘dedication to standards of excellence, and your relationship to faculty
Bt A

L 24 .



/ leadﬂsl{ip, yoq.can, [ believe, play a significant role in helpingm develop th
. understfnding of, impending adjustments needed throughotit highgr educatios:
The time for action is short.qThe-future is already pressing hard.

s -
~It’s a great place to be. . ' . A .
,, Welcome t6 Wonderland! . = 4 ‘<. ot
. ‘ . s ro. : . ol
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- Third Plenary Session*" - . L . R
Activities of Panelfon - AR
Alternate Bpproaches to Graduate Education - ‘

. o ! - .,.A A ‘ ‘A T ' ‘ } .
Thursday{ quEmber/ 30, 19)7/2,»9500 am., . C
A S U

o . Presiding: J. Boyd Page, Chairman * L
PR * 7 - Robert E. Kruh, Kansas State Upiversity .
. R . Benjatin DeMott, Amherst College :
’ ' -';‘ o ) e S ‘ - ‘- M o
' e . . =~Introductor: Con(n_?ents w7
L . o ‘ A\ -~ J."Boyd Page
r ) ) - . N R - b - '

-

It”is a picasure to. have ‘the opportunity to bn?rg to the attention of ‘the '
Council this frief status report on the work of the Hanel on Alternaf® -

Approaches’ to’ Graduate”Education.®As you know, this is a project jointly =, * -

sponsored by the Coudcil and,by the Graduate Record Examiations Bodrd. The

Panel .was. orgafized about"a»y}e’ar ago. The. first full meeting was cheld - in. -
. ‘February. Fourteen distinguished and knowledgeable .individuals serve of the-.

Panel. The fourteen include two university presidents, a dean of.engineering. an

administratqf of a state university system. a vice-‘p‘rcsi&nt of a-major publishing

"+ company, fiye professprs in different disciplines and institutions (sorhe of whom

- have -additional administrative responsibilities). and thiee“graduate deans (of

. whom one has since defected -to an admjifigMwiive position closely allied with

- gladuate’study). I hive<the hopor.to sé My, The work of the Panel is
wsupported by highly.. competent \sfa

#Onal Testing S_‘erlicé}-r T e

S, o
-

many aéw andilin§

= who hive not found ucSess to traditional graduate education eigher possible or

- prepare themselves for new fields of activity. Our admission' standards an
delivery system may need to be “opened up.”” The student who cannot adjust to
continuous registration as well as the student who will seek to transfer ¢redit for

study. Oider students seek the opportunity to.improvg their competence (?r to

work taKen at several .institutigns all seek accommodation dhd opportunity td

prepare themselves for new forms of sétvice. Differing osganizational patterns as
. well as acceptance of non-academically derived training and experience also have

their champions. Of necessity" the Panel has had to.explore in depth such basic
questions as-how is graduate study organized and admjinistered. who does it serve

- and who does it not serve well, vhat new demands will be placed upon it by
changing socil structures and pa‘::rns, what modifications may be desirable or
feasible, and how can the system continue to operate effectively if new elements
are to be'introduced in the face of decliping levels of support? L

".._As you can sce, this is no casual undertaking. The Panel has taken its

charge very seriouisly. The members have placed a high priority on the work of

: S

5“?‘ bers “on 1oan from thc*
he Panel was Skmed with some serise-of urgency in ¥ecognition of -the-
/ 0§98k cases. almost radical: proposals and pressures to- which.
- siaduate cducation@MMCreasingly being subjected. There are potential students .

- convenient. Many ‘of these students now seek the opportunity foradvaneed -

the - -
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'qucslmns or comments frone tht floor.

v . ' - ol

7‘”
the Panel even in Ilu face ofdemandmb individual xhudulcx and mponxnhlhtus

. Three full plenary sessions have been held. the last one at this hotel duting the

early paft of this, week. Iy addition. there dhave been “several tusk force or-

- sitbsommittee mcclmgs The staft has prepared-an excellent h.ul\g,mund paper:.
_Several specidl position papers. literature reviews. and policy statemieats have

been devetoped both by individual: members and by task forces and mmml*tces '
The discussionshave. been lively and intense.even, on occasion. heatgd Al this
point: . the dithensigns: of :the “problem have becn reasonbly well Welineated.

‘Essential dgreement has 'been reaclred on several key issues. and: the t..]'u«rtCH of

fssues, tor which rumnmcnd.monywnll be made have been agreed, upon ]

The schedule calls”immediately for nitiation agd organization ofthe draft
of what will ultimately be~out final repori.Key. recommendations. will- be
winnowed out from the large numbers which have been discusséd’ by thc Pinel |
or supported by individual munbcrs At owg next plenary session to be eld in
March, we will attempt to come to spme closure on what the Panel will wish to
say and what positions it will' wish to take,with rcg.lrd to the important issucs
toward which it has been dlrcumo its attentfion.

Part of our purpose in muking this presentNion s not only to give some

'lndk.dll()n of whiat we are about but to solrit sugdéstions or recomnjendations

from any” 8f you who might wish to make them. Weldo hope to make our: report
and recommendations responsive to the Jany pressures with which you may be
confronted..1 ean gssure. you that we v lgoma.your comments either at the

end of thig; prusentdnon or at any time you may wish to make them.

oo -A&s THope you will have seen. the work of the Pangl is wide-tanging: and it

would be iniposiible o dttemipt to bring all of the detailed.consideratiort to your
attention in this mcclmg, l'nsteud two members of the Panel. Dean Kruh. whom
you know. and Protessor DeMdt, pmtc“o* of. English. at* Amherst. will make
brief presentations of phases ofthe” work for which they have been
responsiblé. Dean Kruh headed a task torée looking at the populations
served by graduate schools with particular emplrasis on those not tffiv beingsell
served. or. for whonfluccess seems difficult or blocked. Professor Deffott will joi
the staff with a responsibility to summarize and prepare the firefhdraft of our I
report and- organize the -recommendations which will ensue: At this time.

~however. he will discuss -some of the basic philosdphical issues. of,‘gmduatc
‘education growing out of a task force which addressed itselt to the very difficitt -

que!lnons of what societal necds does gmdu.lte education serve and whit should

“itserve in the still vaguety. seen ““new society” into which we are now movmg

Following these presentations. | will attémpt a brief sumnmry and then- ask for"

- ‘..:

1t is now my pleasure to pi\scnt Déan Kruh.

f

el . : "+ Robert F:Kruh_

°

1 would like to make some rather. briet” remarlxs ‘and bc;ﬁusc of thcn v

briefness you- will have to forgive me if I omit -a numbcr of the. qualifications,”
reservations. and explanations that mxght ,ucompany them. I am sure you will

_appreciate the fact that in a group Such ¢ s is represented” by the-Panel, a great’

deal of time must be spent in sharing bmses and in rcfmmg].mguagc so that we
can communicate with each othet. The’ same kind of problem exists when one
tries to prcscnt in mthcr brief. tomr the CUrrcnt Status of  as yet unconcluded
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~ . One of the hrsl coicerns of the Panel. in fact lln funllamental concern, is

10, dcal with the educational nééds ot souety both from the standpoint of the

ndividial and collectively. Our concern stems from the type of social structure

fiy which we live, which is more and more -dependent on knowledgé-and. use of

wiher Alf'nqlle‘p.s Tfus depmdcnu. has made it possible and necessary for eduuanun

.”to be ckpected-asipart.of each individual’s. preparation.for’survival, As a result,

c‘oll(_gmlc. edf,;wimn has become a commonpl.nc. -and'-there is _a greater: T

"f~- ppp&lﬂhon ‘fot. whou;l graduate education is the next logigal step. Moreover. .
A Bocalise of ot inc rc.mﬁg Jependence upon knowledge. it is-clear that we must

- also meet the néed for recurring and continuing edugation.-In addition. we aow
have to act upon the unmistakable’ message from students who are. insisting on a
greater pragmatism in z,mduatc#uutmn with tcwv.r seemingtys. erltmry

" requirements. ‘e
In the recent past. there hasbeen considerable diversity .unong gmduate
schools put That diversity. has involved variations on a research theme. Of course,
research Fas been the traditional cornerstone of graduate work. Excellence in e
research has been the principle pathway to institutional and“professional prestige,
and advancement. Government policies during the 1960’s reinforced this pattern”
to the extent that in many fields studcms with a variety of .interests and
* objectives outside of research found it difficult to locate progr.;ms deslg,ned for -,
" other thgn research careers. | - s -‘
Then“\{rc now mdny indications thit the diversity of programs is now
widening as a result of thedictions of individual schools which are reassessing the
appropriateness of tha - réscdruh'model for all’ comers? In - thissense. they are
anticipating the Panel-and this is good Although the Panel is very much )
committed to the LulﬁV‘anon of diversity in meeting the needs of students, it .
emphatically insists upon carrying forward the strong rescarch and rescarch
"lmmmb Ldpdblllly\wllhln our graduate schools. , This capability h.ns been
* marveled at universally and-is unequaled by any other nation in the world. The,
Panel is not talking about-changing thxs as it must be retained and strengthened:
‘But we are talking about augmenting ahd supplcrmnlmg it in order tp.respond .+
to the broadening needs otbsm'dcnts Co
Whether our leading graduate schools shou.ld take or have’ thc mchnallun@, _

-

1o take new directions s’ problematical: The Panél believes nevertheless that
among the nation’s graduate s¢hools, there is the apparatus and talent to serve a
variety- of aspirations and to dcmonstrdlc a willingness to respond in new ways:
“The fact thag we are experiencing financial austerity along with® stabilization or
even retrenchment in some of our programs will complicate the task. More and
more, however, weare realizing that all graduate schools'do not have to fit or W
aspire to the same pattern. The Panet. obviously, is ver)Lmuuh concerned with
mechanisms of broadening gr.xduati {fenngs about whu.h it wnll be m.nkmg

ruommendatldns., TR : ,w
In considering these mcuh.mlsms ‘we’are concerned with pn.scnt studcnts
many of whom are well served. but some not so well. And,we also identify a . ‘

variety of potential students who are deterred by reason ofagc iritermittency of
their. study.: financing, or- perlmps u)mpelmg responsibilities. Both .men and
- women suffer from. suclr obstucles. There are others that we might identify who
but. for dppl’Opl’ldlC advice or ‘mformation, might undertake needed graduate .
study and yet others who pwait the dleldblllly of suitable opportunities. "' _ . )
Wc luvc spem some: time assessing the dlffu.ullles that arise in d society 1”“22
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that plaec& mud?"em'phasis on veedentials. | mentioned survival previously and
not in a frivolous way, because, credentials seem to be a rlather impdrtant
instrumentality for survival, perhaps unneuqsanly s0 in-our society. So we have,
- to be concermed about credentialism.

Although pgraduate schools do provide both-learning and degrees, the

“intrinsic, value of learning: is the justification for having graduate schools while

“degrees have only & utilitarian value as a first approximation to dn individual’ s
achievement. The feasons for learning and the reasons for having a degree are’ &
" different- but overlapping. For many who feel themselves to be prtsoncrs of

- s necessity, the degree involves the equivalent of rités of passage. ’ v

Thus, in our approaching age of “increasing. if..not. mass, graduate

- education, the graduate schools face popiilations whose motives ind needs differ

" markedly from thgse -of the scholar-to-be or the researcher-to-be. The Panel
.seems to agrée, however, that whatever the kind of expérience we provnde inan.
“education context — whether it i¢ traditional or non-traditional, and 1 use the
words loosely — it should be characterized by sound inteltectual quality.

In working out our recommendatidns for e‘{tsttng institutions, we have
dealt with many questlons some of which 1 will simply enumerate. We are
obviously dealing with the probiem of admissions, the structure, of the lcarmng
process, evaluation of achievement outside .the academy’ the ‘utility - and
versatility’ of the master’s ‘degrec. the plight of the ABD,_ the expediting of
doctoral qtudies so as to avoid unduly long sacrifice, the problem of continuing -
education, the intermingling of. the “acadgmy, with many more elements of the
outside world, t}ié-needs of liberal learners and problem solvers. the pejceptions .
-of the eon§tttuenuy who seek the educational outputs of the graduaté schools,
cooperation and a division of labor, among institutions, utilization of alternate
approaches, facuilty aceeptam.e of new patterns, and“the reward and value

- systems under which institutions operate.

? These are some of the things that are under LOI’ISldCI’ﬂllOI’l and much of
the final report will be directed toward our present graduate schools. Whether
attention will be given to- the possibility of establishing new institutions is not
yet clear..That may well call for an additional ‘undertaking if indeed” |t is irorder

Qt all. . .

s o J. Boyd Page

' e AT PO T N
! ‘ Bob s presentatton may have left you with some questtons Pledse keep
these in mind for later discussion. . . < i

As the Panel has directed its attention to fundamental i issues, four central’
issues around which much of the discussion has ¢lustered have emerged. Briefly,
thes¢ relate to the nature and utility of the traditional residence requirements.

’Second, the broad meaning of the doctorate degree — this includes the purposes,
for which the degree is sought and the elements_of certification which go along
with the conferring of the degree. Third, the neucssnty for reconceptualization of
subject matter. This has been viewed with increasing urgency, particularly ‘in
areas where newly emerging social .needs are apparent. Fourth,. the faculty
reward system, particularly as it may bg support ive of or dctrtmental to attempts
at innovation and modification. 1

% Without attempting to elaborate on any of these issues, 1" would like now -
to introduce Professor DeMott who may discuss these or"any-other issue_he

A
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considers important.

. o , - IR .. Benjagnin DeMott

Ladies and gentlemen. Obviously, I am the ringer. here, the plain ordinary-

< classroom teacher who has had in’ his lifetime very: linle in the. way of

administrative responsibilities; and when | have had them, I have not discharged

them particularly well. Therefote, you would be quite justified in assuming that
this'would not e the five star part of the presentatior. ~ ~ . . -

] To talk abgut philosophy and history means prc ¢ *ing yourself with the

~/question, what age the conditions that have to be borne . mind when thinking =~ .

about alternatg Aipproaches’to graduaté education? What . - the goals that have

to be kept in the front of the head? What is the general concat in which'yaqu -

~place issues involving the training of people in graduate schools” -,
» Now some of those conditions Bob has alluded to, and many of them we
-scarcely need a lecture about from a professor of English or from anyone else.
We all know that*there has been over the last. let us say. two centuries a long
revolution in process for the mass diffusiofi of intelligence. - '
Stages,in that revoliation are fairly well'marked-for us, from mass literacy
and public-supported élementary education to the montent that Bob spoke of
. befdre, the momenrit when society decided it really does believe all people ought
- to” have a shot at close to fourteen years of publicly supported education. It is
very hard, I think, sometimes for people to bear in mind that, when yousay - ',
i foL?;)eenﬂ years of public education.; you aré’in effect saying more than that
.- people wilt have two years of college. You are in effect saying that cvery@ne in. -

" society” will hdve,~everygne in socicty <in some sense ‘“‘ought” to read *#

- Dostoyevski, everyone indociety “ought™ to have experimented in some way
«With a reflective introspective vision;, everyone ,in society. ought to' have an
"“Opportunity of knowing something about the laws of nature at what would have

been considered not many. years ago an advanced level. When we talk now about
the cutback of funds and so on, we forget how enormous a commijtment is being
made to the mass diffusion of intelligence in society. That is one of the prime -
conditions foranyone thinking about approaches to any kind of education at -
-+ the moment. In a sense, -the revolution that I speak of is a-long, long-revolution.
It cannot be turned back. It is not going to be turned back because the public
commitment to the enlargement of human reflective and speculative powers is
absolutely overwhelming and undeviating. ' :
<The first condition then, as I say, has been pointed out to us all. The. K
secand is that ‘everyone ‘at ‘the moment -appears to have vast expectations for =
trained mimds as contributors to the clarification and the solution of public
problems. . ' . S .0
It _js not just a matter of field agricultural stations any longer. Thé
_ assumption is that in some way the university ought to contribufe to the repair

. of the rents in the social fabric. Most of our people hold that view of us. It
~  would be verydifficult to think in terms of. the eradication of that expectation.

~slt cannet be eradigated. The commitment, once again in terms of gc;grq_l__bclicf

throughout the society, is too wile,» too strong, too fully felt. It consiitutes
another component in thinking about alternate approaches. ‘ i

"', A third point, a shade less vjsible but nevertheless possibly more important

, . than the others is what we take to be an almost universal protest throughout the

’

= o oo , :
; . Co- 25 R o
; . o . T Lo,
4 - 3 O
e ’ W . ! PR .
s / i 2 ;,& . 'jf,: : . o
k3 B4 w o ~ ’ o



O

ERIC

Aruitoxt provided by Eic:

L

functions Jnd definitions which originated, in an age it which fixed slotg! fi

socicty, not just on the part o‘f thc young - an .llmos( universal protest against
what one might call the culture of slots. The culture that, in one way or another,

as we all know, précedes us and can predict on the basis of where we arc-born, or
wherg we were educated, what the level of income of our parents was, can
predict with some safety where we will be living some twenty years fromaqow,
where weTwill take our vacations,'where we will buy our clothes, what kinds of

_entertainment. we will ghoose. what sort of:books we will have, whether, our:

children will or will not get to the universityy and whether those children will or
will not have-children who get to the university and so on.
The cultdtre of slots, as | say. is felt to be depriving hunmn bungs of
-opportunities for self<creation, selt-development, self-actualization, to use that
familiar term. which they ar¢ entitled to - opportunitics for development and
growth that are personal and that involve the choicg ofa track ‘made by the
single human being in light of his tuchngs as those fcclmgs develop in the course
of a lifetime.

' This protest that l speak of seems to us to luvc immense 1mphunons for

- graduate study. Tt~ Tnvolves first: Of all'an awareness of all people who entér

graduate study at this moment, that_they db ndt* or may not wish to accept the
pattern’ of occupational strugture that still exists in the society and thajexists

~equally potently, 1 betieve, in“the university nsclt There is a desire here for a

“kind -of flexibility, a desire” for a kind of ovement in life 10 a .personal
variousness, toward a multiplicity of self, that the university and yaduatc school
are at the moment not adequately conversant witlr and  not Jdcqu.ntcly

responsive to. ’ e .

Now that means. so far as we Ldmut that the univcrs'itv amd the
graduate schogl nced ultimately to find ways of oasing the shdpc forms,
ixed
occupational categories, fixed modes of life, and®fixed seGuences of experience
prevailed. Universities and- graduate schools need to find a way, as | say, by
whu,h Jthey can.adapt themselves. to a- whole new set of aspirations and a whole
new s¢j of desires which exist among the general population. We seem to
perceive the univerSity and the graduate school as having a form and a function
that belongs to a quites different historical oment, a moment that was
production, oriented. that was consuming orieited, that-was dominated by a
fairly simple work ethic, that in some way mafched up with undcrs(.mdmgs
about ()Lulp,l[,l()l{\]l category. That form and’ tum}mn belonged to a moment in
whicly sacial islands and enclaves, as well as occipational categories, had more
inevitability and more apparent leldlry than they now have. :

The problem of adapting, of linking yp through alternate approaches one
_kmd of institution to another kind-of age. 1$ ¥xtremely difficult for the reasons
that 1 think Bob and Boyd indicated, reasons which do not need extensive
amplification. 1t is absoluetly clear that out of the graduate school, gs a sociil

form and as a cultural form, civilization got, what remains to this moment, the-
best way of preserving the value of controlled. dlsuplmcd delayed gratitication
‘and long-terip’ intellectual labor. 1t is among the best social inventions that we.

have. the best cultural invention that we have for diftusing that valuea and if that

value grows in sodiety. we all know that it will lead to the improvement of not ”

just the human being and-the mind, but of human bcmgﬁ in their wholeness. But
oven as we say that the university and gmdu.u%mescmly constituted

“are the places within the society wherein that Va eives i1ts toughness, its
strcngth ils permanence, even as we say that thc value must be preserved, we
T~~~
: C
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‘have simultaneously to say that we do want to foster the long revolution — the ’
* long revolution which turns out to be the revolution on behalf of full human
. development for everyone and is a full attéempt on the part of each human
* creature ultimdtely to discover what he can db_in a disciplined - intellectual
setting. 3 : ’ :

i .

- Now [ .am perfectly. aware that to ni(:vc from talk of actsgf individual ‘.‘-;e_‘_L
t

sseif-creation and the difference between the way the act: of self-creation is
‘Gonceived new and thHe way it was.cohceived i 1880, is to move toward “blue

* sky”. People who may tomorrow afternoon $¢.arguing with the departient -
| chairman about the budget line, find such talk absiT3t. Yet, it does scem to us
that before ‘'we can confront in any sensible way, the issues that Boyd just
. -“mentioned; we have to gome to somesunderstanding among ourselves about

where we thought the society was going and how the graduate school‘and - By

long-term disciplined intellectual labor fitted into that vision of where we are  °
headed. We have. in some: sense, atrived. at a notion of where we are going and
. where we think the culture is going. ~ - ¢ o . o ’

We think it is going toward a society in which the recycling of-human
beings at various stages in theig lifetime would be perfectly feasible. We think
that”‘Where- we’, are going. is toward a-culture that: will Wommit departures and
entries from ovcupations, even at very high, technically advanced levels of
perforinance. We se&X’ in short. a kind of movement. a kind of mobility, social,
occlipational, and ultimately psychtlogical and cultural — unlike anything that

i.the past has known. We are absolutely convinced that the graduate school, with

" the help of some alternate approaches or different'models and patterns of study

. than those which presently exist. can function as.it should — can carry the’
irevolution forward and ultimately make it pay off-for all of us.

- : J. Boyd Page
L L
. Decan Kruh and:Professor DeMott #ave described some of the concerns of
the Partel as it has conjinued its discussions and some of the philosophical bases
which have emerged. Ths discussions have been wide-ranging indeed; covering,
l‘gue whole ficld of graduate education — what it now is. what it might berand
what it should be. We are now at the point ,in the life of the Panel when
décisions must be-made regarding récommendations; for action which thie Panel
will make as a part of its final report. The Panel will not attempt to describe
what any graduate school should do, but we will attempt to provide an-analysis
.. and a rationale *which we hope will be useful to institutions as they make their
“ own choices:in light of the changing environment in which graduate work s
conlucted. We do feel that there are significant new elements in society and that
students will be approaching grgduale education with new sets of values and
hidifferent goals than we have be¢ome accustomed to and around which we
ha c\b_uilt our collective -enterprise. We will be urging edch graduate school to -
“re-think™ its own goals, its capabilities, and how if:can bespapfvadthe students
who will come to'it and the society whieh helps support it. . S
.. t.Js too early to list specific recommendations. They have not yet been
“fully sprted out nor has full agreement been reached ©n any of the specific
recommendatiuis now under considerationgf few basic principles/have already -
been tatitly if not formally adopted as fundamental. Let me mgntion just a few
. of the'se\\ but it should be made clear that these are listed randomly without any

‘
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. suggestion implied as to relative importu)ncc. First. advanced study-and research’

are essential components of our educational system; and it is in socicty’s best ©. &Y

interest that our established system of graduate education be kept viable -un#

strong. Second, advanced degrees are sought for a variety of reasons. This has. 0

course, alwgys been so; but the number and- variety of reasons will clearly -

increase. Wc%nust understand what is sought and why it is sought it we are to

.plan well. and we must be preqred to meet new goals and objectives. We must 4~

also recognize that all graduate study need not-be oriented toward achievement -

of a degree. Third, admission to established graduate schools must be made mote

available to qualified students for whom access may have been diificult if not

impossible in the past. At the same time. however. it must be kept in,mind, that -
graduate education cannot be mass education nor should it attempt to be. It is :
not likely that our intellectupl. physical, and fiscal resayrces will permit - - -
dramatic increases jn graduate enrollments in the few years jest ahead. Fourth,
available evidence does .not support ‘the often made assumption - fhat
non-residential study at the graduate level-can be conducted a1 markedly
reduced costs with minimal demands on faculty time. Fifth. graduate education,

-even with the adoption of new techniques and procedures..will remain expensive. h
— innovation costs. development and adoption of new technology costs. and the

costs cannot be borne by student feés alone. Sixth? most. if not all, of the
innovative procedures or programs which are Worthy of serious consfderation

can be incorporated into gue structure of established schools without undue
strain if. resources will pernfét. This is not (o say that all graduate schools should

embarkon new enterprises.. When, however. an institution decides to accept for

itselt” a role in resppnse to a newly emerged social .need-and when adequate

- fesources can be made availablés exciting and responsive programs can be

o 'eslu’blis‘f}cd with quality still the hallmark and without doing violence to'sound .

academic principles. ) E
The recommendations which are being developed can be classified under -
two main goals. First increasing flexibility — these will. of course. have an
orientation which is primarily internally directed and the second.will be directed *
toward- extending the outreach of the graduate school. “These.” of course. will °
have .external orientation. Under the first grouping, there is a category” of
recognition of non-traditional. qualifications. These relate to acceptance of life
and work experience as a teaching/learning resource. ntroduction of-flexibility
and accepting appropriate credit transfers. establishing fnechanisms to evaluate
work obtained outside .o+ the academic environment, and strengthening ties
between graduate schools and university extensjon. Another category will relat !
to the faculty réward system so that faculty members engaged in new forms o
education- or in newly established interd isciplinary combinations may be _
-rewarded. Another category relates to new' technologies and teaching metheds. = -
and still another calls for,a re-evaluation of the. validity of our traditional
residence requirements for the differing forms or specific-disciplines in graduate
education. ' | -
‘Under the second broad category which involves external |orientation, * .

" cooperative arrangements with other institutions and industry will be
considered, definition and establishmient of appropriate cxrcrn:{l' internship
components, -acceptance of non-academic. experts on the faculty, non-degree

- programs to update professionals; and butreach through educational technology
will all likely receive attention. .. B ! :

As indicated at the, outset, our combined purpose in pr*:scnting this
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~ recommendations to follow shortly gthereafter., We hope to be abl

s

mdtcml to the € ounul has been to give you'some mdluu()n of wli&t the Pdno.l is

conuerns,d—wnh as’ we]:\g as a brief progress report. Our schedule cylls for a full
meeting probably in

Panel

o have

e carly ‘autumn of 1973 with=issyance of the final rqgrl and
osgibly ‘{o discuss the sfinal report at l}to. dnnual meetifg next

available and .
De_ceubgr '

urpqse was (o seek domments, criticisms,- and ‘suggestiogs, or to hear
‘expressions of concern- trom the members of the Council. We now invite your
comments and suggo.suons We recognize that with a group of this size it may be

“difficult th cover many pomts thh which you may be concerned. We . therefore,
~invite youf comments of suggestions by mail or in person. This is, in fact, the
ideal time for input.from the graduate community which we how solicit.
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arch with such other meetings as may be necessary to'
foliow, bu%hwdh the ulfimate objective of completion of the central work of the

1ave purposcly been brief in our presentation bccausc'our olhcr‘
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Philip E. Kubzansky
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This sesfion is devoted to a question which\ is increasingly relevant
following u our discussion of a' few moments ago, Who should pay the costs
for graduate educatign? o K o :
The question is relatively simple to ask even if npt s

our discussions about alternate approaches to: graduageztducation, one of the

* motives which ‘propels that question ta its urgency isgffe issue of the costs-of
‘graduate educatipn and how those.costs are to be bgme..All'of us in graduate

enterprise_and the pressure and competition for resources«to do our jobs.
Consequently, the apportionment of the tosts has a force and an urgency ‘of
“ great moment. *- . - :

. §f the men in this country who is among the most knowledgeable about these
iJsues, Dr:-John Millett. Dr. Millett' was a member ¢f the graduate faculty at

’Piesident of Miami University in- Ohio and followed that as Chancellor of the
" Ohio Board of Regents, which js responsible for codrdinating the programs of

" {of the Mapagement Division of_}he Academy for Educational Development..-

N W e » 1

- gducation today. are aware of the rélative withdraWahof, federal support for our -

- $olumbia, Univessity for a ‘number of years. He served from 1953 to 1964 as the .

o, .. -~ JohnD.Millett _

impleYo answer.in™ .~

. P ' . ’ . . : :
- We:are very fortunate in having as our ptincipal speaker this morning one ~

highet educdtion in the State of Ohio. At thé present time, he is Vite President . .

A

* At first glance, it seéms,relatively dasy to answer tfie question: who should

. pay. for graduate education? Certainly, there should be little reison to provide
any different answer -for. graduate -education from that for undergraduate
education. If it is-dppropriate, as so many persons in our Society profess, that the

. costs of undergraduate education should bg shared by'both student and society,

* - then surely it is equally appropriate that the costs of graduate education should
i be shared by student and society. - :

* Indeed, it gan be argued that_a social investment in graduate education is”

* .even more important than :social investment in a general baccalaureate program
“in the arts and sciences, teacher education, and business administration. A good
many persons in higher education institutions may disagree with; this

Pt g
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proposition. | cannot imagine that there¢ would be many . however. who would
want to dispute my basic proposition. that' a social invéstment in graduate
education is socially justifiable; even moré. ! believe, such investment is socially
essential, S C ! . ,

At the outset, it is necessary to designate dpspecific definition of graduate
education. One possible way of defining graduate education is to fhake the ficld
conterminus with’ all post-baccalauseate education. Just as most of us in higher"
education are now supposed to adjust to the new label of post-secdndary
education, we might also. try to adjust to the dé ignation ‘“‘post-baccalaureate™
education. | would ,prefer, however, to suggest a somewhat more restrictive
definition. . ‘ o ‘.
_ I think we may properly divide post-baccalaureate education intd two,
parts: graduate professional education and graduate education. Graduate
professional education is that post-baccalaureat® gducation which builds upQn a
liberal arts base and which undertakes to ﬁeve‘épec‘ialized professional
objectives only at the post-baccalaurcate level. The primary fields of study for
such graduate professional educatipn are law, medicirg, dentistry, theology,
veterinary medicine, and optometry. Although, in these last two. mentioned
fields, graduatc-profcssiopfl educatiomgis not alwaysstrictly post-baccalaureate, .
the trend appcars('ﬁo be in that direction, . - I

Graduate education, in contrasywith graduate professional education, also
seeks professional objectW, but tends to build upon the base of an
undergraduate Speciglizatiom—The usual degrees of this gradyate education are
the Master of Arts, the Master of Science. the Doctor of  Philosophy, and
specialized designations. Graddate education in the-agds and ggiences and in such

_specialized “ficlds *as  teacher education. business administration, agriculture,’

engineering, and nursing tends to continue an undergraduate concentration
toward a more advanced level of knowledge and skilled performance.
~ Assuredly, there are universities. with schools . of business. schools of
management. schools oOf social work, school$ of library science,sand schools of
journalism which, build upon a liberal arts base and which might well be
classified as graduate professional schools. In addition. there are universities and
scholars'who would define graduate education exclusively as post-baccalaureate
education in the arts and sciences. ' y
In fgct, we might further define post-baccalaureate educition through

- three  components: graduate professional education. advanced professional

educatipn, and graduate education in the arts and sciences. | hold no strong -

conviction -about any particular definition. | insist only “that we have an -

obligation to define our terms. And this .discussion includes education at the .

master’s and the doctor’s degree levels. in both the arts and sciences. and in

advanced professional fields within my definition of graduate education. With
due, gecognition "of “the diversity which" characterizes higher " educational
institutions in the United States, 1 believe | am utilizing a deéfigition of graduate
education which will accord with the practice of a majority of the univcrsilées‘"

\

* belonging to the Council of Graduate Schools.

To return to my primary concern in this paper. who should pay for
graduate education. let' me underline the two basic issues involved: One is the
cost.of graduate education. The other is the distribution of this cost between
Student and socicty. | want to emphasize. that we cinnot* separate- the question
of the distribution of cost frof the issue of the cost itself. for two very
important reasons. In a discussion of the distributionzgf the cost of graduate

°
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1'to }\m tht thc mst‘xs And i upiversities expect s(udcn( and gociety i
Akjnd of juxtaposition (& nicet the dpsts of graduate education, we must be
- prepXed to defend those costs.-Higher §ducation can ho longer exist in this
_countly merely upon a professional assurance by scholars and administrators
that e know what we are doing. We shalf have to dunonxlmlc that knowludbe
and Jstity our expenditures. .- -
At this point, it may be unnecessary to discuss the subjcu ol the costs.of
t,l'ddUch education in any detail."In this connection. | think wgagre fortunate 1
have available the cost-benefit data prepared by Powel -and Lamson and |
_published this -past March by the Council of Graduate Schools. I think we are
~equally tortunate to have the commentary ‘on this research prepared bv Deans
McCarthy and-Deener and published at the same time..
1 am aware of same of the travail which accompanied- this stidy. There
"are, of course. many. complications in . any-effort to establish instructional costs.
. .1 wish to emphasize an lmpormm,consldcr.mon Institutions of higher education
. cannot expect increased funding and at the same time declare that ifss not.
_desirable or R.mblcﬂo determine the costs of instruction. Underlining this
statement is a brief provision of the Edugation Amendments of 1972, which
. became law when approved by the President’on Juné 23. The new feder .:I law
adds to Title XII of the Higher Education Act of l‘)bS (4-10 following new section
of law:

’

Section - 1206. Thc Commissioner may require as a condjtion of

eligibllity-of any institution of higher education - . ‘ :

(1) for institutional aid, at the carligst practical date. or '

. 2) for student aid. aftér June 30. 1973, that such iffstitution supply

. sukh cost-of-education data as may bc in"the pmscssnon of such
insfyution. : .

.= | would assume tlmt the Commissioner .of Education will have to enforce
this condition of eligibility or face considerable criticism in the Congress; it also
seems likely that in order to obtain institutional aid and student aid.funds.
colleges and- upiversities must have some well considered. mc.mmgtuldata about
their mstruulu&ml costs.

There should be nothing startling about the cost-data tor master’s degree
progiams or for doctoral degree programs reported by Powel and Lamson. The
ranges of expenditure data for programs in similar fields are certainly to be
expected, and the variations in the medians among various fields of study 1s a
familiar situation. There are some aspects of vost data. however. wlmh { want
briefly to mention.

[t is.not enoygh to dctcrmmc dlrcct instructional costs. It is cquaHy
neccssary to allocate”a proportion of the overhead or indirect costs to the direct
ones. Therey are various ways to make such allocations; the important
COﬂSidel’&li&(lS that these -overhead costs must bc included as a pdrl of total
instructiopfl expenditures. -,

‘Co data require a umt of oulpul Thcre is no 5Jlnstduory uml I am

-~ proper
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connection, we need to” make certain that our curriculum oﬂ'crings in¢lude
appropriate course credit units for preparation of a master's essay, and for the
-rpsearch &sential to a doctoral dissertation. Co ’ _. .
A, majpr condglication in determining the costs of graduate tnstrugtion’ is
the“allocation offalulty time between undergraduate’and graduate instruction.
grt .from, the appointment. of faculty menibers who devote their encrgies
exclusively: to' graduate’ teadhing: there are two familiar means of achieving this
allocation, One is a faculty servicé report in which the faculty member is asked
to state the proportion of his work week devoted to undergraduate and to
.gradudte instruction. The othér method is ¥ use a weighting scheme,
presumably based upon somg sampling of faculty reporting data. I have known
suclr weighting to assign a unit of one to lower division student credit hours. two
o upper division credit hours. and three to grad e instruction. This kind of °
weighting seems to be generally—seasonable,’ provided there is some kind of
~empirical data buse for it. ’ ‘ ) '

. ’ o ' '
Another kind of” cost problem is gh;‘nl deciding how to recognize .

differentiations within“gradirste edugation. In their commentary, McCarthy and
Deener identify three ditferent levef of graduate instruction:’the master's degree
level, the candidai§or specialist el and the doctordhdegree lcx.Q"l should like
to report my own conclusions off this subject. -

+ . As Chancellor of ‘the Ohfo Board of Regents for cight years. I directed a
very carefully constricted resdurees analysis procedure based upon a uniform
management information systemighich provided us with the input data forour
computerized caleulations, 1n tuy ¢ach year. | carried on some vigorous
dis;?sions with the graduate deans qit‘ cleven public universities about the

e S S

“&wegingful interpretatjon of these data. | . L e

. The graduate defins and I eyentually agreed that in analyzipg the costs of
glduate iustruction..it was.satisfactory to recognize two levels rather than three.

.We also agreed that these two levels should not be labelled mistefs degree
instruction and doctorat degree instruction. We decided to label them graduate

) irylion and dectoral instruction. We came to this conclusion because some .
cp,

their students to take a master's degree, and because graduate students usually
enroll in a wide varjety of courses with a mixture of candidates for the master’s
degree and the doctoral-degree. Indeed. we had to acknowledge the fact that
most departments d( an their general graduate course offerings in terms of

a master’s or a d candidate: they plan course offerings in terms ofy -
specialized subjects opgrticular parts of a discipline or professional tield.

_Furthermore, wé fevognized -that a graduate student generally enrolls in

graduate courses up 1o u total of 9§ quarter credit hours. We theh counted an®

additional 90 quarter eredit howrs far the doctoral degree. involving 45 credit
oursof individualized or smail- group instructiog and 45 credit” hours ‘of

rysearch instruction. I believe thebe degisions were reasonable as genera! guidlinies

Ji-curriculum construction and in expbnditure apalysis, :

WU is commonly -held that costs of graduate instruction vary with the
quality of such instruction. Personally, I do not put much credence in efforts to
measure or rank graduate programs-in various fields by varioys universities™What
these efforts accomplish, primarily. is:to rank the prestige of partieutar faculty
members at partfeular points in time, and these judgments about prestige 'may
not correlate with quality.. It is_still possible®™or some graduate lights to he

“hidden or concealed by some institutional l}uskcl_s. . - :

L : y 34 N
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deppftmients offering a doctoral degree program encouraged very few. it any, of 7\
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N angjpressed by the dl“Cl’CllllJll()n in yddu' LCA,dllLdllOl] ()bJCLllVCb put
forth in the McCarthy and Deencr- comerttary. on ¢
that "a fdistinatidn be made ‘bétween - thg
practice-ofiented graduate programs. I think this @ _
bothr ty Fraduate education in advanced prot‘c&xi()ndh y and to graduate
education -t the arts and sciences. When graduatg, education in the arts and
sciences encompasses undergraduate teaching, it-is a practice-oriented approach.
I would hope that more of our planning .md of our expeaditure dndlybls might
make use of this'distinction.

csédrdl—omnled and the
onuep is ‘useful: it applies

Upon the basis of a great deal of C\pcmmc observation. and study. ! am

convinced that the bdblt. reason for the differences in costs of graduate
instruction are related to differences in the cost of the faculty input. | belicve

this diffeeence is not so much the consequence of v&rying levels of faculty -
Lompcnmnon, although this is surely a factor, as it is thé consequence of varying -

levels*of faculty workload. The kinds of workload standards carried by faculty
members make great déal of difterence in the costs.

I recently had occasion to examine the faculty 5ldt'ﬁng patterh of a major
private research university. The faculty members were gengrally expected -to
teach six credit, hours of fornialiZ&d” instruction per semester. Most of these
faculty members - taught gradwate, courses: a great portion of undergraduate
instryction was assigned 10 teaching assistants. Persondlly I belicve faculty

worklead expressed in terms of student credit hours is more indicative of actual

faculty? productivity than is workload expresed in-terms of course credit hours.
But however stated. workload or producyivity h.ns a great deal-to do with the
costs.of instruction. - .

Durtng my tenure as Ch.nmcllor for the Ohl() Board)of chcnls all of us
concerned with public higher education carefully considered the Size of faculty
workloads we could reasonably ask the Governor and the General \Assembly to
finance. We lixed these workloads in” terms ‘of student credit hours. and fhe

standards varied for general studies, technical education, baccalaureate general .

programs. baccalaureate  professional programs. graduate programs, doctoral
cgre® programs, and medical programs. For example. at the graduate:level. we
insisted that there be vne full-time equivalent faculty position for each 150
_student credit hours of output. This is the equivalent of 17.students enrolled per

class in three classes for three credit: ‘hours each. At the doctoral degree level, we

said phat- there should be one full-time equivalent faculty position for eacl 1:20
student credit houss. This was the equivalent of 14 stu,dcnls cnrollcd per class in

threg courses of three credit hours cach.
The doctoral degree faculty” workload was ‘exactly one third of the

rkload” fixed for.student instruction in-. gengral studies. and one half the

W l\load for student r’xnslrumqn in baccalaureate generalisprograms. .Our
“ardumeni to the Governor and ‘the General Assembly was that faculty members
engaged in graduafe and doctoral instruction were also. expected-to engage to a
reasonable extent in rescarch or public service rplated to their field of
instruction, The argument was acceptable to the extent that inOhio we avoided

“any legistative - mandate. an the subject df - faculty’ worklg, The General

Assembly was content simply to endorse the standards of (€ B ard of Regents,
Incidentally, Luulty workload standards presupposcninimum enrollment
‘én,gmduatc .instruction’ In the. absence of such enrolfjnent, costs become
excessive or must be absorbed as adjuncts of the cost
progmms “Both practices ave been used.

T ‘, _‘3q - ’
S 39 .
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aduate costs. They propose

of other insttuctions
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»Many p"r()bubl'){ ciinéider these ,_fuujulfy_,:w-orkjguds to be unduly dcfnund_iag. )
Workloads, however.- are related to cofs.‘and costs’depend upon availalfl

students ‘or. for society. S

- There is one aspect of university gxpenditure which | insist is nof a cost of,
graduate instruction. the expenditure, for graduate fellowslwff and for teaching
assistantships. I am well aware that nlost instructional deparfments consider the
availability of graduate fellowships and teaching assistantships to be an esSential
means for recruiting the desirfd -quality “and number of graduate students, Yet.
fellowships must properly be regarded as a form of student financial aid, and
teaching assistantships must progerly be regarded as instructional compensation

~vdn ‘the program where the phsition is assigned. Neither fellowships, nor

-These three kinds of activities have been designated the “pripary programs” in

" abot

N In gefieral. it is evident that the. benefits of higher education adsfue to

« dssistantships should be assigned Jutomatieally as a cost of graduate education to

be recovered .from graduate student tuitions and from social subsidies of
graduate instruction. ’ o

At thfs point. it is important to make still another 4 tingtion. a distinetion
between graduate education and graduate ihstrMGraduulc education,
indeed, higher education in general. embraces three mewhat different kinds of
activities. which we customarily label instructjon. research, and public service.

Management Systems. Gradyg ation involves/graduate instruction but
encompasses research and p s well.- e
‘I think this distinction ant¥both in e analysig of the costs of
graduate education and in the d¢ Ination of the finygging arrangements. But
befow further pursue this distinction. let me point ¥ that considerations
the financing of higher education cangot be sepArated from issues about
those who benefit from higher education. SN 8 : - i .
The avaifible literature as well as the uncertainties about this whole matter
of benefits reviewe® in the monograph by Powel and. Lamson and in e
comnenta

the program classification structure of the ‘National szer for Higher Education ~

who\penefits trom and who should pzzf for higher education. All of us will
await this important document, ®. -

both students and society. Also, there is a consensus about the identificatipn ¢
these Renefits. The disagreentents begin' when we are asked to express

~ .benefits: in. terms of dollars. And disagreement quickly becomes conflict wHen

- We Alempt to base decisions about financing upon our judgmenys ubom-'t-'he.

- relative magpitude of these benefits.

For the individual student. the benefits of graduate instruction are the
personal . satisfaction of formal -education carried to its “highest potential ,
development and the opportunity thus afforded to the graduate.to earn snore
income ifi our economy-based upon the use of this educated talent. In this latter

connection, there are two factors to recognize. A'study on the rate of return to

individuals oftheir investiment in higher education'shows that this rate has in the'
t been lowers for recipients of the doctorate than it was for recipients of .the

badcaulaureate. Income in the labor market is related to the supply and the
demand for educated talent. If we want to see rate of rctuw"gradualc .

¥ .
~

. ' ' S 36 A
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e
“income; that is, upon who is willipg to pay how much for graduate instruction.
“Faculty workload. like” faculty salaries. -must be fixed in the context of
‘qcccptublc costs and acceptable pricing, whether or not that pricing is for

by McCarthy and Deenct..Moreover. in the negptutdfethere will be -
- arepott from the Carnegie Comumission Jp, Higher Education on_the,subject of

.
2
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instruction enhanced, we would do wcll to limit the supply of such tdlcnt well
below its demand..That would certainly be the. correct economic bchavnor
provaded ‘graduate- educatlon is motivated or. influenced . by ‘economic
LOI’ISldCFdllOﬂS PR : . .

- For “society, graduate eduuduon provides bcncﬁ,ts various kinds: the
préservation and transmission of the. intellectual hcnmg&t‘ our culture, the
advancement of knowledge; and the utilization of knowledge ppliéd to prgmoté

the well-being and the general welfare, of all citizens in our souety We have:

come to see that graduate education is essential to the opetation of hlghcr
education itself, to our national security, to our health,”to our economic
development. to our ecologigal survival, o our social t.ofleslon dl’ld to our
cultural enrichment.

In deciding who shdU pay for the benefits of this gmdua’te edumtnon we
‘might begin by examining the costs of. .sponsored research and public serviecs
performed by institutions of higher education.

Undoubtedly, *the presence of sponsored research on a’ umversny campus

" has today created the research university. 1 would go a step farther and declare

that sponsored research makes possible . the research-oriented progfam in

~ graduate”education. The definition of a research university propounded by the
Carnegie Commission on Higher Education is based upon the dual standard of -

number of Ph.D. degrees awarded and dollar volume of federal government
rescarch grants and contracts. | am disposed to believe that today a
research-oriented program of graduate instruction, at Teast in the physical and
biological sciences and in engincering. can only be provided in the university
where sponsored rescarch exists on a sizable scale:

It is evident that research to advance knowledge and the encouragement of
creative m»ﬂl{‘;ue,costs of graduate edutation to.be financed by society. Notice

that | say st Oﬁgraduatc education. The benefits: ‘of research and of creative
talent are ptim ocml bene‘ﬁls in my Judgmenl Therefore, these costs should
_ be paid by so .

Sponsored rescaruh‘toddy in universities is being financed up to 75 or 80
percent by federal government agencies. Not all of this sponsored research is
basic research; some of it is purchase of applied and devclopmcntdl research

. from universities for direct use by government agencies, in programs such as

* space exploration or the development of atomic encrgy. Clearly, the future

¥

\

~ yolume of resgarch in” our universities, together with the advancement of’

knowledge and the flowering of creative talent, will depend upon the volume of

- federal government fingncing. We can expect that much achievement in science,
“* ‘the humanities, and the Lreanve arts which we ifi society are prepared to

“dnderwrite.

But social support of research and of ceative talent is nat defendent
-solely _upon federal government financing. There are dther available forms of
social - support: endowment .and gift income earmarked for this purpose.
Morcove:, such .genéral income | from endowment and gifts and such’
appropriation support Trom stafe governmems as is provided for’ graduate

~ - instrction may also support resbarch and creative talent,

-Wheén'a university-fixes a ligiited or- -reduced workload for its, fdgulty it is
supporting research and creative talent. 1"see v bbjéctioh to_ thirpractice. I-do

SRR su est that a yniversity would do well ‘periodically taiassess, ghe “output it fs

realizing. from these general arungemems for the support of bscarch and of

creative talent. | suggest. also that a umve[snty would do well périodically to ask

e
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iisell” whether orunot the &0 Gt is support for research and creative talent is
outstripping its pcometbony sacicty .for this support. And. | do suggest that a
university  wquld. do ‘well “periadically 1o sk “itself whether or not a4 mare
particularized appryiich 10 the Support of rescarch and creative tatent would bhe
more appuwipriate -the actual volume of output in these fields aind more
cquitable”to those'who pay fur gradiate mstruetion - . o ‘

2y oSpilar considergtions apply, 1o the, financing -of pablic service. Various
dlics and various g iterprises flT our society look to colléges and universities to

3

“perform. various public services. Many individaal faculty gnembers may be Culled
upon by ouside groups such as voluntary assogjations, usiness enterprises, and
governmental agencies 1o assist them in providing advice about how to perform

- certain to solve certain problems. The response of the
indwviduaf faculty member 10 such. requests foreconsulting assistance will depend
upon hisfor her interests and other conmmitments, including the commitment to
the collepe or university of which he or she s a part. Other public services piay
be perfokmed through ageacies or mechanisms of the college or univérsity. such
as public  broadcasting, the opergtion of a museum. the  exhibition or

o performance of special talent. the treatment of* puierts, the enrollment of
‘persons in seminars or shart courses of contmaing professional education;-the
dissemination of adyjee about specitied problems, -~ -~ - - .

Again. I m] express my own stropgly. held® p&sition that a college or
university ought to undertake formalized endeavors to render public service only
to the éxtent that these services are financed by consumer ¢harges or by social
contributions. Public service is an itegral part of highér education. it s
especially “useful and apt to be ‘patticulurly sought in connection with graduate”
insteuction. But public service, like alf other activities of higher education. has to
be paid-for, and the volume of'such activity needs to he carefully reluted to the
financing available for this.activity. 1 do suggest that o unmiversity would do well
periodically 1o assess the ontputs it is achieving from ity generul support of

- public service. | suggg dso-that a university would do wb)l periodically to ask
iself whether G710 itsD pport of publit service activities s outstripping its
‘resources for financing sucN public service. -And | do suggest that o university ”
would do well periodically & ask itglf’ whether or not a more particutarized
approach to the support of dbligervice would be more appropriate to the
getugl volume of output in this Tield of endeavor and more equitable to those
who pay for gruduate mstruction. ' .

AU this paint .then. we must find some kind of answer to the question of
who should pay for graduate instruction. Let me say at once that il the principle
ol social funding-of feseareh and of creative endeavor within a university were
aceepted and -piacticed. and if the principle o restricting public service
commitments to public §ervice incotme within o unversity were dceepted and
practiced, then | think the cost of graduate instiiiction, including university
overhead, could be braught within reasogable bounds, Certainty. all of us in
higher education operation must Becdtne,cost conscious in regard to graduate
T mstruction, . S e i '

Assuming we know the G:(_‘)S'F()‘f' graduate instruct
of endeavor, and assuming werhyve charified (g resuch-orientation or the
practice-orienution of our instruetioal programs. then,ye have to decide as a
matter of policy- and of practical iece how we shall divide this cost between the
student and socicty. The polar positions on this issue e simple:to state. On the
one hand. we may say that all the benefits of graduate instruction acenie 1o the

m altwo or three levels
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individual student and- that, accordingly, the student should pay the entire cost’
of graduate instructign. On the other hand# we may say.that all 1h¢’ henefits of -

' g.raduatc instruction dccrue to society and that. dt.t.()ld(ll&,ly society should pdv

the entire cost. Since most of us.agsee that the benefits of graduate instruction
accrue (o botli-the Lmdualo. student.and society. we conclude both slmuld pay
thecost. | R

’ I must pause hcxc to insert another 1mporldnl 'qlmhm.ltmn\.m the
consideration of the: costs and the financing of -graduate instrystion! | have
mentioged carlier the hndmg in the.grirduate cost study of the "Councit of
Graduage Schools and of the National Association of College and University
Busings Oftficers that expenditures vary by discipline. It is not tc.lslblc however,
to_epter into differential pricing of graduate instruction upon® the hasis of the
wular program or discipline olfered. For pricing purposes and even for state
government appropriation purposes. we need to determine average costs and
averageé charges. The dmnhulmn of average income among particular programs
then becomes the task of” budgét managenient within a particulur university,

In ‘Ohio. dufing the current biennium ending June 30. 1973, the average -

expenditure - per full-time  graduate student  for graduate study including

" university overhead was fixed at $3.300. and the average expenditure per

full-time graduate student at the doctoral levebincluding university overhead was
fixed at 55.400. At the level of graduate study . the student was expected to pay
$1.200 of this expenditure and (i Statg OF -Ohio. S2. 100. At“the level of

doctoral study. the student waﬁ'&puucd to pgy $1.200 and~the State.uf Ohio:’

$4.200. In the first msldnur‘ﬂ]c student. paid 36 percent of the cost and the
state.government 64 pcrwﬂt For doctoral study. the student paid 22 percent’ of
the costand the state gové¥fnment paid 78 péreent..

« | believe that the distribution of payments between student and soucly in

“our state universities will underBo considerable change over the next several
. years. Inuo..nsmgjy,; yo-shatl have differential pricing to students at the fower

division level: lhéupper division level. and at thegraduate lével. Furthémiare.
think we shall move towird the polnl where the listribution of costs between
student and society at the-level of graduate study will“be approximately 50
pcrucnl t9.50 péreent. while the distribution at the level of doctoral study will
be Jppmx]mdlcly 40-60.

hifsofar as privately’ s.puns.\;v‘d unlvcrsnlcs are concerned, | shall cite the
current experience of andther private rescarch university whose expendijures |
have had an opportunity to examine. At the level of graduate instruction, the
expenditure per student averaged around 34,000 in the arts and sciences. and it
the lovel of doctoral instruction. the expenditure per student averaged ardund

- $7.000. The graduate student -paid 60 percent of the cost at the graduate
A instruction level: society. through endowment and gift income. paid the
remaining 40 percent. At the level of doctoral instruction. the graduate student

paid 35 percent of the cos) and socicty paid 65 percent.
Apart from their efforts to reduce the costs of graduate instruction. |
beliecve the private research university must increase the proportion of its‘costs

* paid by the graduate student. Thc alternative is to find increased social support

for graduate instruction.
A third private research umvcrsnty carefully examined its cost and income

_situation. and decided that it must have increased social support. It determined .

to embark immediately upon a very substantial capital gidts ampaigniin order to
raise its cndowmenl by almost 100 percent. The preliminary planning for this

e
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campuign suggests that thiscpartjcular university has a gdod chance of realizin
. its goal. Here is one way in whicl the social contribution to the costs of graduate
instruction can be incredsed: - : Ry , Cohe

There is anothér choicel ‘As the problems of cost “and income have
increased for graduate instryction. 1 have come to believe (hat -graduate
insiruction ought to be finanted on a national basis. T am well aware of the

. dangers involyed® in this procedure, As a former state,government higher
cdutation planner. | am ‘ot overly enthisiasiic about having:-a federal
government planner for gradfiate- instniction. The preferable arrangement would
be for the federal government. through revenue sharing or through grants-in-aid,
to provide state governments with fundsto support graduate instructioh in both
publicly sponsored and privately sponsored.universities. '

I, for one. would like to see the time when privately sponsored universities
have the option of obtaining the same social support fowgraduate instruction
from all available sources as is provided the publicly sponsored university. If we
do not arrange some such mechanism. then there are only two choiees available

to; theprivately - sponsored _university in financing graduate instruétion. One
choice is to increase social support through philanthropy. The other ehoice is to
continue differential pricing to graduate students in terms of the pricing policies
of publicly sponsored universities. In the long run, this particular kind of price
‘competition between privately sponsored and publicly sponsored universities
will surely be harmful to ‘the survival of graduate instruction by the private
unversity. ) A o N el S
 To be sure, as gbvernmental financing of a part of the costs of graduate

~ instruction increases, governmental planning and coordination of graduate
mstruction must inevitably follow. And after governmental planning .and
coordination will come governmental accountability. 'No one should have any
illusions on this score. Governments which pay for graduate instruction will also
dircct-and supervise graduate instruction.

low we shal) finance the graduate student i a separate problem beyond .-

the §cope of this paper. 1t is not reasonable to e<pect the parents of the graguate
student to finance graduate education, although in practice this does oceur and
will continue o oceur. And some outstanding  graduate programs would
continue to have graduate students if the universities involved did not find
means to provide support to half, three-quariers, and even 90 percent of their
graduate students. These universities have a particularly difficult problem when
they must find the resources to finance graduate instruction and graduate
students. In long-run terms, | see’ three primary methods for financing the
graduate student. These are part-time employment - including art-time *
nstructional and research duties in the university where the graduate smdent is
enrolled - family support. including the earnings of a spouse. and loans,

. SUMMARY

e

Graduate education, including graduate instruction. research, and public

service, is a major set of activities for American universities, These activities are

. performed by owr major rcscarchyﬂ'ﬂbrsilics. by our other doctoral-granting

universitics, and by our comprehedsive universities. These universities may be
privately or publicly sponsored. L] .

A pattern of financing for these activities lias clearly cmerged today which

suggests that sponsored research actiyities and sponsored creative activity, will be:

. supported by Social coatribution: rimarily “from" the federal government. |

A(ﬂilimml financing may be ()bluincdpl:Sn'privulc philanthropy and from state’

L : 40
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government appropriations. The support of gmdlmlc lnxtrm‘hon \wll be shared
by the graduyate student and by society. v .. ¢ S

Thiis sharing of the cost of graduate instruction varies .mmn;, the state
universitics and the private universities. The trend in this decade will be for the
graduate student share of the costs of graduate instruction -in the public
university- to increase. Hopefully -3 trend will.also develop for the share of the .
«osts of graduate instruction paid by the graduate student at the private.

“university” 1o, ducimc somewhat. In this way, we shall continue to have

- pluralism of graduate instructional programs with «heir varfing emphasis upon

-research and practice. Lhope it is not too optimistic to expect this kind of future

for such essential endeavors as graduate instyuction. research and creative
activity, and public service.

Clarence S‘chel)s

~ My assignment this morning is to“€omment bricfly on John Millett's
incisive and informative paper. I have been asked to limit my remarks to five
minutes to ;,l’} moré™time to participate in the discussion period and to ask

questions.
Although the subject of his paper was “Who Should Pay for ‘Graduate
Education” phasizes, 1 think very wisely. several relatesgreas, especially

the importance of calculating the costs of graduate education and the Jbsolu(c
csscntmhty ‘of using $uch data in the decision-making process. .

The principal conclusions he reaches. briefly summarized. are as tollows:
First, if adequate. social funding "of graduate instruction were an accomplished
fact, which it is not, and if public services commitment were limited to the
income resulting from that service. which it is not. then the cost of graduate
instruction could be brought within reasonable bound. Second. since the
benefits of graduate instruction accrue both to student and-to socicty. the cost
should be shared partly by the student and partly through social funding - that
is. funds from governmeital sources. endowments, and gifts. Third. the
distribution of paynicitts between student and society will be somewhere in the

_realm of 50/50 ‘or perhaps 40/60. Fourth, looking ‘to the future. Dr. Miltet

expects that in the state universities the student’s share of the cost of graduate
instraction  will increasg while he expresses the hope that in the private
institutions the share thekstudcnl would have to pay would decrease.

[ can find no serious disagreement with Dr. Millett's conclusions. Nor am |
capable really of enlarging upon them. | would, however. like 1o take just a
minute to relate this discussion of the-costs of graduate instruction ta.tae larger
problem confronting\graduate education and, for that matter. ali of higher
education at this time. Of course. | am talking about the undisp: Hed fuct that
higher education, as 1 see it. is in deep financial trouble. Although «he degree and
the extent of this trouble varics among institutions, as far as [ am concerned
there is very little to mike us optimigtic about the immediate future. By the
immediate future, I mean. let’s say: four years. Parenthetically. 1 should point
out that my own pessimism may very well be influenced by the tact that my
own institution has been operating on a deficit basis for the past sixteen
consecutive years and the end is not yet in sight. Part of the ﬁnancmlﬂnﬂulty
in higher educdtion, there can be no doubt. has been -the rapid. grgwth in =

" graduate and’ professional education, which. admittedly, is by far the most

expensive kind of education.
- T



. N A . _
-At the samc™time) there can be nosdoubt. that progress, expansion . and.
enrichment in higher edhcation for ‘the past two decades has been sumo_t}li‘ng
short of miraculous$ {t has; been great. but at the same time our individual

* institutions as vell <8 our systems of higher education. and there are many of
thein, were expanded with little thought of the cost of such expansion”or the
possibility of a futtire day of reckoning. . 3

For a long time, 1 was ameng those who contended and advocated that the
nly. way the financial ills ! higoer educadion could be cured was: (o find -
- oyer-inereasing revenues. I no longer belicve this. I am now convinced that funds
_trym alk soureeg, public and pavate; cannot be generated rapidly enough jo meet

“alb dur needs in the years immediai 1y ahead. :

Of course. we must contizue to pursue vigorous additional sources Bf
revenue. Simuftaneously. we must strive to make” our systems of higher
education and our individual institutions more efficient. In my judgment, we

/' urgently’ neegl imprawed planaige mechanisms inteims of our. ndividual
mstitutions. i terms ol statewide and regional coordination, and in terms of
tederal policy. : E ' ’

+  Relatmg this financial dilemma of hagher education to our topic at hand, it -
seems evident” to me that society's share of the cost. o graduate education, at ..
Jeast i the iminediate future. not only will not increase” but probably will
decrease or-dimmish. This means that the student will have  pay an increasing
share of the cost of his education and that includes graduate education.

Frankly. I am unuble to determine what proportion overall ought to exist
between the respective shares to be paid by the student on the one hand and by
societal sources on the other. I would rather suggest that to the extent un
individual student s s to bear the cost through sources suggested by Dr.
Millett  that i« employment. family support. and loans. then the student must
be expected to say for some or all of the cost of his education. 1 realize this is
popular pusition 10 take. especiallyein a group like this. But realistically. |
can sef no other course of agtion at this time. e m N~
ule we must contfiue, as energetically ,as we know how. to seck
additidnal social funding for'the graduate structure. we must expect. T am afraid.
for awhile at least that the student may have to bear an everincreasing part of
this burden. :
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 Luncheon ° .
Thursday, Npvember 30, 1972, 12:30 p.m.

Chairn'{an: David R. Deener; 7(/ane University
Presentation of Gustave O. Arit Award in the Humanities
“Guest Speaker: David Henry, Chairman, National Baard-on

Graduate Education
A LUNCHEON = . 5’
) ‘ R ‘ David R'.}D'eener
v " Members of the Coum':.ii and guests, 1 would like to begin ‘the activities

today by making some introductions at the’ table. In keeping with the trends of
- the times, at [east the immediate times, | will commence on my left and move to
my right. . e )

1 will introduce each person and at the end | would ask you to join with %

me in recognizing the work they have donc on behalf of the Council during the , -
-_past year, They are all members of the Exccutive Committee. i i
" At my extreme left is Dean Jacob Cobb of Indiana State Univetsity who
" will be your new Chairman. Next is Phil Kubzansky, Boston University: Ray
Mariclla. Loyola; and Dr. Boyd Page, President. The frext person 4s Elizabeth
-Foster, Bryn Mawr: and the next wearing the latest in formal academic attire.is
Phil Rice. South Florida; and Bob Wolverton, President of the College of Mount
St. Joseph on-the-Ohio. Also with us today are three former chairmen of the
_ Council - Herb Rhodes, Arizona; Al Proctor, Kansas State College (Pittsburg):
and Joe McCarthy, University of Washington. Would you three- rise for a
moment and let people se¢ what former chairmen look like.

A fourth past ch_ziirmun is with us ~ Bryce Crawford from Minnesota; but
he has returned to faculty status and is said to have left because of pressing
elassroon dutics. ' . -

And now for a moment which all pf us in graduate education have looked
forwa™ to, the. presentation of the first Gustave O. Arlt Award. | would first
like to describe -the award and then iptroduce to you the recipient and say a

B word or two about-the accomplishments of thisaward. e
The Council of Graduate Schools in the United States, holding its twelfth
annual meeting in New Orleans, has inaugurated:an award to honor ‘its first=
. President, Dr. Gustaye. O. Arlt..The award for Dr. Arlt; and funded from
“¢ontribittions of indi¢iduals and organizations, i§.to be givento. a young
Xholar-teacher jin the.,h_,urﬁunities. An Advisory Commitice, in-_accordance with=.
5r. Arlt's wishes, selected the ficld of English and American Literature to be the
“first honored. . - :
It further stipulated that the recipient must be teaching in an Americah
~ university, have earned his doctorate within the past six years and have written a

; e 43 . g
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. book of scholarly importun&:c. Subsequent awards in other humanistic ficlds will
be made cach year, with a committee of scholars in each” field serving’ as a
selection confinittee. =~ . - B P R B .

’ Members of the ‘selection’ committee for the first award were Professois
George Hendrick. University “of llinois; Robert Kinsman. UCLA: Ldward .
Lueders, University of Utah; Robert Luj ky, University of Pennsylvania® and -

+ George Harper of Florida State Univcr.\ily who served as Chairman. Serving as
the Advisory Committee for the award are Reverend. Robert Henle. President of
Georgetown Ugiversity . Professor Richard Predmore. Duke University: and Dr, ,
Robert Wolverton, President-ot the College. of Mount St. Joseph on-thé-Ohio. Alf 1
merfibers of the Advisery C¢mimittee are former graduate deans. ‘

And now. I'would lik¢ to inlmdu_ccfp you Professor George Paul Landow. .

o Professor Landow received his BA degree atgPrinéeton University in 1961, a

) master’s from Brandeis in 1962, and received his doctorate from Princeton in.

1966. He has taught at Columbia University, Cornell University. the University -

of Chicago. and presently is Associate Professor of English at Brown University. -~

He has won a number ﬁsp_cciul honors: He was a Woodrow Wilson Fellow

at Brown. He held a’Chambérlain Fellowship from Cofumbia. and is a Féllow for ..

the Society of Humanitigs, - ' ' ' : .

" ° Beginning- in 1966 with the publication of an article on Jristram Shandy

and the Comedy of Context, some 28 pieces of research-and publication have

been published by Professor Landow. The book for which Ite is being honored is
the Aesthetic and Critical Theories of ¥dlin Ruskin. published by Princeton.

University Press in 1971, 1 'will read a review to give you the flavor. This review

appeared in the Modern Language Quarterly in Junc. 1971, ‘ :

v “George Lundow's Aesthetic and Critical Theories of John Ruskin. a logical
suceessor to Henry Ladd’s perceptive wnd in some degree pionecriflg Victorian
Morality of Art. is unique in its admirable aspiration to place Ruskin as a mighty
landmark in the progress of asce®¢ism. But Landow s book has many other merits,
not the least of which is its author's intditectual humility. perftaps the rarest of all
attributes among younger acade mics today. Furthermore. the refreshing sanity of the
book. the courageous appreach to a most daunting intellectual quality. as well as g
sheer enthusiasm written across cach page. comes singularly to thie foreas the reader
pgresses from one chapter to the next. After all 100 long a time. studics of Ruskin.
nd onc might say the enduring Ruskin. will doubtless talpe a1 different turn for -
Landow suggests, to his deeper perspective. new and first avenues 13 an author whose'
writing lrom his time and our own have too tong remained neglected. ™ '
. Professor Landow. it is really a great pleasure on my part to be able to
Jprgsent to you a tangible token for the first Gugtave Arlt Award. Now, I wonder
if you would help me prévail upon Gus Arlt {o come up and add his personal @
congratulations to Professor Landow. '

RN

~
.

Gustave O. Arlt

I want to thank Dave for generously permitting me to say a few words on
this. to me. a very happy. occhsions and 1 want ‘to thank -all of you for your - 2

expression of enthusiasm that brought me up here op the platform: .~ - o
. Professor Landow; | wish to say a few words to you first of a1l, and then
“to-my colleagues dind friends in the Council of Graduate Schools. If you will
permit me a paraphrase of an English poet whogdoes not fall ‘within your
particular purview. “You have drmunk deep of a pyrene -spring.”™ Your
publications-and your recent work on which the review was just read clearly

Coh om o . -t C e
. .
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- indicates that your erudition and your scholarship is without question. _
~ 1 am, therefore. particularly happy -that the selection committee has.
chosen so worthy a recipient for the first award. Other awgrds will be made jn
the -coming_years, 1 hope. But you have one particular distinction, Professor
Landow. which no one can ever ke away from you. Many people have made
solo flights across the Atantic, but there is only one Charles Lindburgh. Many
people will receive this award in the course of the yedrs, but you are the first and
you can always make a list. For that 1 am happy. and for that 1 congratulate
' you- . - .
~ .71 congratulate even more sincerely  the: members of the Executive
* Committee and the: members of the Council of Graduate Schools for having
established this particular award and [ .do not think anybody will take it amiss if
4 say that 1 appreciate especially the coopgaeig of my colleagues in the fields
of chemistry, physics, and engineering whé take No objection to an award in the
humanities, a tield which 1 think certainly deservdy the recognition which the
Council is now giving it. R . " ' .o
, e award of this sort is not a mark of honor fpr the person tor whom it is
named. It becomes a mark of.honor through the pedple who receive the award.
In the corridors of the Cosmos Club in Washington, there are two long rows of
photographs. On vne side of the corridor are all the Cosmos Club members who-
have won the Puljizer Prize. On the other side aie the Cosmos Club members
who are Nobel laurdsggs. Those are two great names, Pulitzer and Nobel, - They
are great through the p¥sons who have received the award over the years;and it
this award is to continuelit, too, has the opportunity of becoming a great award
through the work and aclievements of the people whawill be honored by it.
' - AN

George Paul Landow

If 1 may politely- disagree with Dr. Arlt by saying that L.am_honored by
having my name associated with his, and 1 also want to say that 1 am very proud,
not because this is an award of my peers showing some confidence in me. bul
because it stands for something that 1 believe in. Graduate education, as 1 am
always telling my graduate students, is something which is meant to show you
that things which are right at hand and seem so familiar. can be very strange and
wonderful. All those exotic strange foreign things, have something familiar in
them if you only -know where to look. In other words: as'we always tell
freshmen, even more than beauty, relevance is.something in the mind of the
beholdert and education, particularly graduaté-education. is very much a habit, a
practice, an indoctrination almost, if you want to find what is relevant to
oneself. . . ’ ,

. When 1 started to work on Ruskia, my- advisor had to go ta the graduate.
comfnittee and really beg them to allow me to take Ruskin as-a special author ;
rather than Miltgn or someone else,”and his argument was that in®victorian
literature. wé do not really know who the major authors are.

That can be taken as a rather two-cdged comment. | would choose to take
it as a comment meaning that everything is wildly exciting. ltsallows our
investigations, 1t allows us to tie cverything from pop culture to our -
understanding of Judeo-Christian traditions. That is something which I try toda

, in the ‘book, and whatever success 1 have had in doing it. I certainly hope that-
s+my success, which you recognized, will in some way be thanks 1 Dr. Arht forall -

5 0%
' | : 49 }

ERIC

Aruitoxt provided by Eic:



O

ERIC

Aruitoxt provided by Eic:

-

. ; " _ )
the work he has done for graduate education.

- - . sn David R. Deener

‘Now, let me say a few words about our speaker, Dr. David *ﬁcnry._Hc really

needs vEry;IMC,'illtr()_dllctig)n. as we all know: but I might remind you that he
has had a -distinguislied career as a university president, first at Wayne State and
thén sixteen years at_the University of Ilinois. He has been President of the

"."Land Grant Association. He has been very active in the Amierican Couuﬁl of

~National Board on Gradugfe Education. " & ) ~ St

o decide whether this progress report merits your attention.

Education and has been one of the spokesmen for graduate educatign and higher
education in Washington.. He has also been President of thc'Af(socjution of
American Univarsities and at " the current dime is serving as Chdirman of the

~r . o
. 14 .
. ' . N ~ "David Henry .

-

Mr. Chairman. Ladies and Gentemen. A trip to New Orleans, even (h‘ough-' »

‘I could qot come carly to your meeting or stay’late.is worthwhile for me. just

for the opportunity to see so many of you whom I do not have'a chance to see
}'n thesg days of professorial duties! S
My.talk today is in the nature of 2 report. submitied at the request of
president, made ncarly a year ago. When hé asked me to come_ to your mee
of last spring, I said that 1did not have enough to say to justity your prograi
time.-I believe that the intervening year has been productive, but you will have

our _

. There has been a great deal of curiosity’ about the Natio)
Graduate Education, and | welcome the opportunity. to be RKOURTompany tog,
give you this report, becase there i no other group in %u try whosgg
primary interest is so clearly related td tye work of the Board. Tt is trie that the
Board -is an autonomous agency. speaking or seeking to speak. gbour graduate
educatiqn. nor for it - a very important distinction. It is a Board without
constituencies. Yet, the very existence of the Board reflects the decp concern of
the members for the welfare of gryduate-edigition. OtHerwise. the twenty-six .
busy and distinguished people who make g3 the Board would not give of their,
time and effort if they did not have that” Qasic fecling about the importance of
graduate education. Hence. they want 10 relate their work to yours, to keep in
touch with you at the organizational level..and to have the advice and counsel of -
your members* T

-A word about the origin of the Board may be in ordér. Some three years
ago, witlh “the assistance of the Carnegic  Corporation. a conference on
pre-doctoral education was. held at Woods Hole, Massachusetts. The people who

-inspired that meeting had a fecling that- graduate education was being, on the”

’

national level particularly. overlooked in the studies and discussions about higher
education 4nd that it was time that a sysgématic, analytical Took at graduate
education be taken, with a view to bringing Its purposeg; gbjectivesand problens
into public visibility. Out of that conference came a‘recommendation that a
Board be establishied for the purpose that I have just described.

It is interesting to me, as o newcomer inta the organization. to recall
canditions in" 1969 and to note how remarkable it was that the
recommendations of the founding group preceded the financial “crund®f " Which

. PR 4‘6‘4 L9 i
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" small. In its presumed short life. some three years according to plan, the
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has come with such harsh pressure. The idea for the Board mission was rcally

“ born before the budget necessities were what they-are: today. reHecting a sincere

desire to look:at the future of graduite education in terms of lhc demands uf 1he
tinies. notmerely in budget-considerations.  *” :

The Woods Hole (‘onlcrcncc resolution was ducplcd by the Contcrcncc
Buard of Associated Research Councits. The four Counsils.cover all of the fiolds
and dm.lplmes of graduate study. Some two years elapsed in the organization
task, part of the time spent in gathering information about prospective bourd

creation.

The first meeting of ghe. Roard was hcld in Au“usl l‘)7l a Kind .of
exploratory meeting, which by common report did not. tuke any significant
action, exceps to underscore the need o proceed.. Additional Board mcmbcrs
were appointed. the Chairman was selected in January of 19720 the Staff
Disector. Dr. David Breneman, was recruited. and the otfice in Waslnng,lon wits
established i Mune, Hence, six, months of the year wias spent on ‘organization
ant activity in that period was the publication of a bibliography
on graduate educgtion for the yeurs 1950-1971. Copies of that publication have
becn sent to all oF you and many others and tie response has clearly indicated
its value. Here we have in gpe place®for #he first time. some measure of the
interest in ;,raduale “educafdr as reflected in publlnlmm on problems and
issues.

In 1972, the blbhogra 1y was upddlcd again undcr the sup®vision of Dr.
Wayne Hall. and published i the fall. These publications have proved to be of
uate students. o administrators. and to J” others
who are interested in the state O graduate education.

Beyond gathering information as a basis for Board- recommendation
another charge was to provide “an unbiased. thorough analysis of gradubi

members. and part in wnsullnlxﬁboul the gc neral dgsirability. of the Board's

education today and its refation to American society in the future. The means |

are to be-studies, consultations, conferences. and research activity as might be
commissioned. Further. the Board is expected to move its recommendations into
the arena of public and professionl dmussmn so that action outcomes may be
encouraged.

The Board is financed by gifts. from a number of sources. some - from

governmeént and some from foundations. Although the organizationds under the

aegis of the €onference Board., it exists as an autonomows agency. ln its business
affairs. {t is represented by the National Academy of3Sciences:.one of tife
members ot the Conference Buard. -
" The Board has twenty-six members. The qmﬁ is small and will remain
oard
can be more productive by calling upon others to be of assistande and
corfimissioning special work o be done. rather.than employing a larger st;
Some negative questigns were raised at {He*very beginning of thg
organization. One critic said\that ¢fforts on behalf of hlgher educatiop dre too
fractiondted and too diffuse Yow. and another well-meaning group iay
things even more diffuse ang fractionated. In response, one ¢an only\say that
there is apparently a need for a group with credibility that does not rgpresent
graduate education. but is qualified to speak about it. The National Boyrd may
fidd¢d turn out to be ineffectual. It must not claim too much importa
whatever it does will fill a gap in present uhderstanding.
. Somé who are skeptical. not only of the Board’s uscfulness. but of the

N -~
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value of the kind of effort to be putforth in studying problems, do not appear
1o understand that there are thingy- that wg do not know sbout graduate
education. Universities are vulnerajdeyfto criticism in many ways and the causes
for these criticisms must be remofe¥ or they must be answered where not valid.

Changing times need changing résponses as well as conservation of that which P
requires renewed emphasis. :
It is reinforcing to note” that at the time that the Board was organized the . °

Carnegie Commission on Higher Education, in its report on Reform, gave several
pages to the need for reassessment of graduate education. One of: its
recommendations was an endorsement .of the mission of the National Board.
Another negative reaction to the Board's creation is the apprehension that
the Board will make recommendations that may have critical overtones and that,
therefore, wifl make the sk of getting increased ‘support more difficult, |-
suppose such a possibility exists, but certainly to follow the approach that we
“ought not to criticjze in order to keep things looking better than they are is not
a-sound long-term stance. 1f we follow that way . the skeptics, the wminformed,
and the antagonistic will have their own way. Those who fecl that a cover-up'is
“the way to do business*Would have a good learning experience if they appeared
before a. committee of the state legislature or of the Congress or even of a
foundation and try to respond to the criticisms that are current these days. .
» .-Another comment has been dirccted to the composition of the Board. as
_unrcprésenlzijti\'/e of various groups. The Conference Board selected people, not
constituencies. The people come to the Board with varied backgrounds and
many backgrounds are reflected in the totality of their experience. However:
they will be supplemented by advisory ‘groups. consultants from all areas of
expertise. and spokesmen from any other identifiable interest group.
These’are the main negative comments that have come to our attention.1
shall now stress the positive aspects of the Board's planning. _
Recently. the first position paper of the Board was published. I is titled, "~
& Graduate Education: Purposes, Problems and  Potential. Here. the Board
attempts to chirt-ts course. et ae

The first point that comies though very Clearly, is the stress upon the need
for a Jong-range view of the national need for graduate education. The National
Board believes that the numerous decentralized decisions currefitly being made
to reduce support of graduate education  may have the unintended effect of
severely damaging the nation’s capacity to provide the quality and diversity of
graduate education that we believe tobe a continuing national need.

While agrecing with the mecessity for some limitation and seleciive
retrenchment, the Board is concerned by the absence of thoughttul planging
about and development of long-range “policies,: policies desighed {fo insure
- .~continuing strength as’the graduate schoo v adjust to the new fiscal environment.

“Youknow of the moratorjums. ‘the cutb? ks, the budget squecze, and all the

kinds of financial-decisions that are bding/ made out of current necessity : it

they are made without the guidance o ng-range’ poligies, or even long-range

considerations. - - R
-« .+ For example. one of the possible (threats to the national welfare is in the

- present tendency to-align doctoral profuction with market demand. Here, we

—would turn oft the machinery apd difginish our capability: then, when lh;fl i /

market demand alters, as it inevitably wi n't ",
thcmands for specialists in the
€

{5

4

work. A central question is wh;

cconony -‘imd-.sqiﬁiy_ wf the PIRO’S? Will wesave the capacity to deal with
. [ 2 ) »
: ” a8 :
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them? These arg 1ting questions. There is not much evidenc
- really concerned about national policy- on that subjeet, a spby
capability of a single institution to deal with.

i .mybod)(l((
bcyond

_ second main point of the Report-has to do” with the buln.l that- the
fundangntal purposes of graduate education have begome obscure, and there is
need [3r their restatement and broad understandipg ds they relate.to the current

.. sogial and edugational stene. The basic purposes of graduate education as

N Another major segment o

perceived by the members of the National Board are set forth. The list is not
comprehensive, but the highlights are ghere. What the Board his to say about the
education and development of skilled individuals, the production of knowledge,
research and the availability of expertise flowing from research; the preservation
and transmission of knowlfdgc and the effect of graduates on’the quality of life
will not be new to you, bu#it will make clear our common ground.

the Report identifies the priority concerns of
the National Board, as presentlyjdefined. Obviously, there are many more topics
that could be considered than ime to dedl with them will allow, The Board
. spent many hours trying to arrive at d judgnrent of what-should have priority

v

§
. First place fis given to the supply ang demand question as related 4o
1 doctoral programs, We recognire’ twd -a tremen8ous-amount of gork has Jeen
done on this subject and more As underway’. The National Board does noge&pect -

to enter the research activity,[in a basic sense. However, it recognizes that the
public ought to be aware o th?loniusmn surrounding thie debaic on this
question. The Report states three” cautionagy notes for decnslon-makcrx as they
modxfy graduate programs in.gesponse to murkcl Issues.

First, it lS acknowledged - thyt m,mpowcr projections C.ﬁ“ wnlribulc‘_

L

\

significantly the formulation ,of wise public policy, provided. thc“;

policy; kacrs are_aware of the hmxl:mons that surtound thé various projection
téchnitjues. However, the Baard believes that-some jpolicy decisions are currently,
being made without an awargness of these limitations. .

' The science of forecdsting manpower requirements is still in a-primitive
stage of development. An ¢xamination. of the history of past forecasts indi¢ates
that unforeseen changes iyl the economic and social environment have rdpldly
rendered most forecasts obolete. The cconomist Mark Blaug supports this point,
obscrvmg that present forecasts of manpower requirements cannot be made with
any " reliability beyond periods of“threg to four. years,, add even three-year

. forecasts: aje freque, grtly roved inaccurate.” And yet the time pcrspegluvc o(
“almost all manpower -

. Second,‘several factdrs point to the danger of possible dver-reactipn in'the.

"currently dcpresscd market. The Board is conccrned that some policy-makers of
the federal and state levels are ignoring “or are unaware of the important

distinction between ‘manpower projéction and predigtions. -As AHan Cartter hq,y\'

written, one should" draw a careful didtinction between these two. The fSrmer

7= may’ illustrate the consequences of current, trends and thus serve to alter the

course of events. The¢re is considerable cvidencé that students 7in”graduate
_institutions -are.- l'CdC[l g to the recent pr0_|ccl|ons comments tojthe contrans
-notwnhsmndmg. suggdsting that the” future supplies of Ph%) s will be
considerably ¥ss than ro;ecte We must gu.nrd\dgamxt the pendulum swmgmg
too far in certain fieldg ; S
~Another factof that may contribute 3 '30&“01;‘ over-reaction is the fact
‘that Ph’D. produiction.is a multiple year pracess. The effects of current pohucs
will not-be totally clear for 5c;‘cml years.

kK

orecasts iS.as longs ten to fifteen years. .
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A third cautionaty note: Although anost of the aggregate productions for

" "Ph.D.’s agree that the labor market forecast is not now favgrable. this tells us -

-

-

>

very little about field by ficld: supply and demand for dogtorates. Thus. current
policies may lead to future shgrtages in cectain field§ accompanied by excesses in
otherd, S Ny C

. Given these c:nu‘li()nury comments on the generaflimitations of manpowgr
forecasting, thd Board does believe that the foretasts, as regards a diminishin -
future academic demand. estimated largely on demographic considerations, are
broadly accurate.-Fhis suggests that an increasing percentage of new Ph.D.’s will -
be employed in the nonsggdemic %tro),s of the economy. For this season,

expansion of_traditional docforal progsefigorienied toward the academic market
does not seem warran at this im&and on this the Board agrees with the
Carnelic Copunissim und})thcrs who have made the same point. However. ag of *
-the present. no one Jas lodked yery deeply into the question of the nonuc'ad;%ic ’
market and the \i?»lé “change in the nonacademit -market in the years

Lt

b=

immediately “ahghid. Wtfalondthe, decade ahesd. This area must have increased
attention beforf§ we
graduate edygadon. . ) .

Anothem™¥ery .important relyted point is the question of sociul.need versus

I 4 1 .. . . .

market demand. Here again,. we have hyd very little basic research and very little
understanding of what should prevail in the determination ofmanpower policy.
Market demand in_a setting of very broad understanding of what are the social

AIT come to any final manpower policy us a boundary for

nderstipply
ry grea#national

Jﬁ;}.q;ds may be controlling in’the years to come. Thus far. that SUELC:I is waiting
. of

lgr some firm research. To ignore it, of course. is to run the r‘ij((
whicheould be a dimaging result for our countri-at a time ofvh
need. : _ . : ( .
Obvioysly. the manpower questions are large and Tomplex. In ffe time it
has, the National Board cathot contribute much to defipitive research. But it
"hopes to issue a report that will.elarify the issues. define-the limitations of
present knowledge and discourage agbitrary and uhinformed decisions, -
The second subjecthat comes forward tin “the list of prioritles is graduate.. .
costs. Heré we have a perennial topic. However, ‘because of surrent budget

‘p constraints, and the current- depression in higher education generally, the

demand for more coherent analysis of graduate costs is certajply an arta of -

~  major concern. Phese are of two Kinds, of course. One is the cost of the graduate

student to .the institution: .the other is the pccd\lbr and costs*?f underwriting
student assigtance. N . . \ Co ‘
- A basic confusion in thS‘Zinuncc area is “"Who shoyldfpay?” - society or the,

“sindividual? If, both, "in what roportions? These are b sically philosophical
questions and theja answers wiH produce political responkes. Until theapolicy -
-question is deciddd, solutions will be pragmatic compromis. If we are going to
hgve the studegfl pay the whole'bill. we shall have 1o have ontyet of policies If [ ™
we are going Yf continue:tax suppert and gift support..we.shall Kave another.

Anqther major topic. the “pros and cons™ of the geographic dispersion of ¢
graduate ceducation. Not too lohg ago. we seemed togbe tominitted to building
what was cpHed “‘centdrs of excelience™ in the country. reasonably distributed, b
ggogiapl' ally, but not dispersed, in an ﬁ:d':*rimﬁnulc way. The “‘centers. of
eXcelleffce™ approach came.under heavy political attack some ten years ago and
federal government policies were establishéd fordéspergion. Now at a time of
retrenchment and régression, what should ourpolicy be? What is the capacity of -
the present system? What Should it be, and what siGuld be the distribution of

YRR
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quality g§ #iaic cducation? - - A
The quéstios. for study and. n.pml mcnmmo.d luddy are. broad anes. afd
. Lugcly external to e institution? There are many, internal issues: some are on
" Cyour progmm today. Among thun of g y interest, |> the search for, dhtrndlth o
models-in Draduate educdtion.. : /} ’
--For 'cx.nmplc wetfind Jittle cv1do.me lhdl thc rather extensive’new data
now-ailable in the area of student attitudeS are being used,in any systematic .
___way as a bisis*for change in graduate education. I ¢all to-your atterttion the
tables in the Carnegie Comnfission Report issued in June of this year under lhc
title of Reform of Higher Education, the section having todo.with the attipu
of graduate studentsy hat patticular surv;y some 30.000 graduaté-student
were included. 70,000 undergraduates, and 60,000 faculty ‘members. As-far as
“know. -this is the mdst comprehensive sampling of studcnt,,op?mon that has chr"
been conducted. Up to the present time, scholars mvcmof fully'dlgcslcd its
sngmtu.mu: ’
' A very satisfying result of the survey was the fact lh.n 776 ‘af the yadual% ' ,
stidents, were generally satistied with their education. This Tesponse was quite
contrary to wht critics of the system were trying to’ ldl us five yéafs ago.
Nevertheless. it is somewhat disturbing that- 23% [ in vafying gegrces were
not satisfied as these tables point out. More mlcrcsnng and; morg (0 the paint g
that within the total number. while 77% were basically adtlsmd when it came to ,
spcuﬁu issues on curriculum. on faculty environment’on the campus, problems e
and issues of this kind. the students were much more eritical than, they were of
‘the total education in general. It seems to most of us that these reactions are
important as we attempt to respond to consumers of ouf service. 5o to speak: at
least. we should consider them to sec ito what extent they are valid. and how
mych they should -affect the so. called “reform™ in gmduau .education. The’
whole question of student attitudes is certainly one of t!n subjects which will
have the Board's attention. ¢
Among other subjects that fall in line behind those that | have enumerated
are graduate programs in black instituttons, graduate edi. ation in relation to the
two-year colleges. the role of the research institute. tiends tn post-doctoral
cducation. the future of the master’s degree, access and recruitment for minority
members and women. the federal interest in' graduate education, and statg
support for graduate education.
Some of these are old issues. but lhcvx are alive and unsetiled. often -
“unclassificd. Obviously. we must find some answers that are not now apparént. ' -
Now. turning to the activity program ~the Buxtd'plans to have a series of
expository reports on high priority subjects. Early’ (m;:g will be on the manpower
question and on financial aid to gratuate sludhn}&,’W‘, hope to undertake a
study on quality in graduite - education and on¢ on the - adjustments of.}
mstntutmm to the current depression.g o '
On other subjects. we hope to sponsor e,\plommrv conféénces and
consultations that may be helptul to the:Board m‘Tornml.mng recommendidtions.
In all of our efforts, we look forward to collgggration and cooperation
with Others that are undertaking similar efforts; fofexample, the Panel on
Alternative ‘Models. the Bogrd of Human Resoure  ETS: CGS, AAU.
government departments. especially HEW and  lub md the Federal
Interagécy Committee on Education,
In conclusion. let me say simply that as a preic# we believe that the
system of graduate education is a vital natonal asset and that simple statement is

g
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not properly assessed in our country today. L

. As efforts are made to improve graduate education and relate it 10 present

Jiceds, decision-makers should recognize the fragile natufe of the system and
=+ -avoid the type,of hasty and perhaps irreversible- decisions that may nnecessarily
" foreclose valuable options, . o
. . Some things: and here T am speaking for myself. have to be taken on. Faith
" _in the search-for improvemiént.: We do #iave to make some value judgments,

“ particularly in areas where we do not have research foundations and where
researclt m ¢s elude us., | refer to productivity. to the measurement of:
quality, andg®’ the value of the rescarch experience. What part of- advanced

' education is*preparation for employment and what is for personal growth? What

. 1s the continuing role of specialists as we search forinter-disciplinarians? What is#

“the critn 1 of research activity required to produce the dreat discovery?
How' .o ares # progiam does one have to have betore the idea that merfls a
Nob o % merges? On such questions. we do not have answers entirely

sur - we can try to build a consensu's among us in order Lo renew

the wvoacrican people in advanced education. , ’

. ﬁ“ cowston, Feite for you several sentences from a'Carnegic Commission

Report that epitomize my concern with the subjects of the day.

“The period mﬁ{ -ul]icud nay® be amg certainly can be one of the most
“experimental; nnoviaeand progressive periods in the history of American higher
cv.im;}tinn. To"nukc it such, we need to idcn(ib/,‘thc basic pmblcmsu\ clearly as we
can. to specity the constryinty that 1i#hit the range of solutions as wisoly as we are
able and to determine thegh ter avenues of approach to new policies as etlectively
as possiblee™ # -d)"'&f]

G et

. -To that end your National Bdard on Graduate Education is dedicated. [ -

» . L : .
hope that we can hélp in arriving at that goal. - P
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< .Fjfth Plenary Session | o SR

- ~Womep in Graduate Ec‘:iucation L
", ThuFsday,|NovembeF 30, 1972, 3:00 p.m. _

P
Y . E oy R , . .
. . o 3 B .
¥ Presiding: ober{ E.-Wolverton, College of Mount St. Joseph

> , |:,l‘lioaera‘tor: ‘Lorene Rogers, University of Texas
.- EliZabegh Scott, University of California, Berkeley
a4 Margagt uMhbarger, American Association of University

- . _ ‘ Professors- =
® ' Cygna'Pand‘mm,gn/versity of Wisconsin
e _ B <, ‘ lb . A ’ s
., T . .Y Introductory Comments
. . vf‘i . ., ‘r. ‘ . L .bﬂ,...- ~
. . S . o : v
3 . Robert E. Wolverton .
. . ° .
‘& ""Perhaps | am qu# out of order, but I hope you will forgive the intrusion
of a personal commeMY, since | simply feel that 1 would be remiss if [ did not

take this opportunity to say a couple of “thank .-y'ou's." This is, as I 'smid, myg -~
swansdng — or the.otheggnetaphor, the lame duck -- as-a graduate dean’sfncegpn - ~ .
L August 1, E became the President of the College of Mount St. »Joﬁh C
on-the-Ohio. But before I depart from active involvement in graduate educatjon,
simply wish t0 thank all of you with whom I have worked these past five y; s,
I am convinced more thanever that the 1.Q., in this case, the integrity quotient,
of graduate deans is the highest ip the academic world; that has meant. that b
have known and worked' with people of the highest quality and for that I am
most thankful. . ' o
’ 1 *have been privileged to 'serve at state, regional, and national levels of
graduate education and at all levels-1 have met only great people of the highest
. -Integrity. So, I.would simplyssay to all you new deans that you are now among
some of the finest people in the academic world. I wantryou to appreciate it. |
want you to-keep working because, as you know, there is a lot to do.
Finally, I would, say that I am thankful that.miost of you, I think, would
agree with me that even a classicist can be relevant as a gradgate dean, despite
..some of the comments of this morning! - A ,
' Now we turn to the afternoon session, which is concerned with the subject
« of women in graduate education: It is perhaps appropriate that I was.asked to
serve as presider since my new school is one of the few remaining ‘women’s .
colleges, which means among other things,/that I do not really have the problém
of affirmative action—perhaps the revérse. -~ >
With, regard to thisgarticular program, I will say that I have some good
».. News and some more good néWs. First, despite the obvious temptation, 1 will not
.tell any jokes aboyt Texas. ‘The other good news is that I am going intentionally
*  w@lét the women have the last word. My task is only to introduce Dr. Lorene
. Rogers, and she will carry on from hereXNew introducing a friend like Lorene is
a real pleasure: if there is agyont of whSit can be said “The eyes of Texas are

- < o . N . rr . . »,‘v’, T
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uponyou” it gould be said of her far she is a most dlSllllbulthd \ght)ldl’ (mghgr
administrator, and human being. Let me just: but‘rcw that by a few facts. Her
degrees: B.A. degree in English From ‘Nairth Téxas State University: her Master of
Arts in organic chemistry and” her Ph. 1n blmhumslry hoth lrom the
University of Texas.

Her pmfemondl experience rcads like a dls(lngunlud person’s should and
1 wﬂl not go through it all: but professional honors have come her way. including
an- honomry degree. She has been. among other things | notice. a predoctoral

teIl‘ow a postdoctoral fellow, and a fellow in the American Institute of -
Chépitists. 1 do not know how. she has lived so long with all these fellows. but she -

has adjusted.

1in other professional .u.tlvmcs shie hJs served - as a visiting scientist. a
lecturer and a consultant for the National Science Foundation. tn our
profcsslonit'rmnganuduon of CGS. she has served on the African Graduate
Fellowship "Program. the Internitional Education Commattee. and has been a
member of the QR Board from 1970 to the present. She holds membership in
Phi’ Kappa ‘Phi. Stgiga* Xi. American Society of Human Genetics. American
Institute of Nutrifion. American Institute of Chemists. and (get this) American

~. Men of Science = which has been changed. | understand. | will not gr,cdil that to
=" her. but it could have well happened that way. P

One of the nice things that one ! wur fearless leaders of the past’ did whcn

; he became President of Texas (of o am speaking of Steve Spurr) was {o

select Lorene as vice-president. He k. wshe was a great teacher because she
had received. on that campus. the aw..d tor excellence in teaching. He knew,
too. that she was well versed in graduate ¢ducation, that she wore many. hats.
and that she was always very capable: so. for those reasons he appointed her
simply Vice-president. not vice-presideny for anything or of anything. simply
vice-president. Now. that is the sort of title that all of us should be blessed with!

So. Lorene. the eyes of Texas are upon you bu( only with grcai pride for
being such an affirniative- .u.tloncd person.

s

Lorene Rogers

e

Thank you Bob. One miglN think that everything that could be said about
women in hl;,hcr education or gri¥uate education has already been said in many

-such programis as this. in the last year ortwo: but many of you are still involved.

ar at least your institutions are stitl involved. in trying to improve the-status of
women. writing affirmative action programs and so there is still interest in this
topic and questions to be answered. - >

-We are very fortunate today to have three women on this panel. We had a
fourth one who is unable to be here. but we have three women who are experts
in their ateas. who have a great deal of knowledge amd new things to my and
who'will be able to answer the questions that you have. I think.

" The other evening | was looking through one of those great educational
journals. The New Yorker and came across a quotation by Judge Learned Hand.
1 cannot quote it exactly. but the- substance of it was that liberty can never be
brought about by laws and regulations: tiberty is only in the hearts and minds of
individuals. 1 think we might paraphrase that to say that as far as the eliminatjon

of discrimination-is concerned, it will never be done by laws and rcgulduolﬁ it -
W|ll only come aBout in the hearts and minds ot people. But the laws’ and

‘ i< o : 7
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u'ul.mm;ﬂ dn hulp F l'h\nk all of us of the female sex recognize that a great
“many changes 101 the bétter- have been made in the past year or two, and’ these
have been bmu;_shl aboui’by legal regulations and by pressure trom organized
womens’ groups. Sonictimes we do not approve of their methods, but's ve ]m\' to
give them credit for having improved the situation for all of+us, o
We still have-a long way to go. | think it vou lnok at the program for this
meeting you ‘will recognize that there is a great deat of segregation involved here.
We find g t%n tatking only about women in higher education. Now surely in
this greae-ggonip.~there are sorfeswomen who are concerned with the master’s
degree and wnu ‘of the other things that have been tatked about here. I do not
want to be ®oo critical because | Know this program was put together under
some untortunate and difficult cigeuistances, but 1 hope this is the last yeag
that we will have all of the wlmeir over in one group talking about women and
‘then alb ot the other problems of graduate Ldm.llmu heiny dl\Lll\\Ld by the men
n the group.
b would Tike-to wtroduce these fine panel mumhu\ The hr\l one is Dr,
“4Elizabeth L. Scott. She s professor and Chairman of the Department of
Statistics at ‘the Univensity of “California at ‘Berkeley.. She succeeded in her
profession long ‘before there was o womens’ movenent. She is au astronomet.
mathematician, and a statistician. and has worked i guamh ‘m luuolnng
Reeently, she has been involved in-astudy on her campus wnunnng, it piesent
status of women. srshe s umng to talk to us md iy on llu ,‘nl\ ol the
CMatte T e PR v T

te, IS . o
KRN . )
e e “

\ .
Women in Higher Education — The Facts of The Matter

v o “Elizabeth L. Scott
Some of vou may have heard of the obstacles and indignities to women in
higher educition of 100 or everl 50 years ago. women whose achievements in
ruuuh are of first rank. perhaps ahead of those of outstanding men with*whom
they were associated. Sonya Kovalevsky, the bridliant Russian mathematician
(1850-1891), vbtained her higher education in Genmany undgr several famous
- mathematicians including Karl“Weierstrass with whom \lu read privately from
I871-74, as public lectures were not then open to women. On the basis of three
remarkable " dissertations, the University of Goltingen granted her a degree in
absentia. At age 34, she became a protessor at the University of Stockhotm. Her
research was recognized as remarkable: her solution to the problem set for the
. Prix Bordin by Pan\ Academy in 1888 wus so outstanding that the value of the
eprize was doubled. ! Yet, talerited as she was. since she was a woman she could
notattend LIJSS@\ in Bertin.

.

. N . ) . T i . N . . . )
" Prepared with the partial support of the Carnegie Commission on Higher Education and,

the National Institutes of Health.

Le

5

-
Uy
<



O

ERIC

Aruitoxt provided by Eic:

2

>

Women scholars have had (and still have) their salaries withheld or been
denicd employment because of nepotism tules. Thirty-years ago, when the Nobel
prige winner Maria Goeppert Mayer was oftered a position at Chicago at double

Jier"Columbia salary, she replied that this was not much of an increase since

- Columbia paid her nothing. only her husbapd was-paid. .7 .~ ..

; Even famous Marie Curic-Sklodowska ‘wis..denied admission to the
“Retreat for'Scholars™ in her native Poland becduge:she was a woman. This was
in spite of the fact that she was already a wininer of two Nobel prizes and was
bringing to the radioactivity laboratory” (which she had helped to establish in -
Warsaw) a gram of radium presented to her by the President of the United States
tn recognition of her service to science. .

We want to emphasize that these are not just horror stories from the.past.
The same or similar problem$ persist today. In the recent mast and currently, .

. women have been forbidden w apply for a postdoctoral fellow)
Nature, have been denied access to the big Mt. Wilson and Paldmar telescopes

5 (no woman has yet used the 200 in her own name), have been f cibly evicted

from the dining rooms.of’ the faculty club of the. University .of California or -
required to'use a side door at Michigan simply because they were women. The
habits of discrimination have so permeated the universitics and research’
institutions that one wonders whether women will everhavef the chance to be
~eflective in academic life or is the struggle hopeless? Certainly, *some profbund
ehanges are needed-in the attitudes of both men and women. We can no longer
regard as a calamity dn increase in‘the number of womeh.applying for admission
to graduate studies. The #cademic status of woneq in relation: to men must be
raised to cquality. Not orly: must the opposition of reactionary men be
overcome, but § chdnge in the thinking of the society at large must be brought
about and this meqns.a change in the thinking of women as well as men, Severypl
years ago, a department chairman told a.woman student that she had been
selected by unanimous vote of the faculty to receive the departmental citation.
She was informed that there would be a ceremony and her name would be
placed on the plaque in the front office. She was all smiles for a few minutes but
tiacd'became pensive and alarmed. The chairman asked. “What is the matter?”
c«ant she answered- I cannot do that. You see. my husband is a_good student bat

< he may not get the citation in his department!™ Several weeks later she rushed

up to the chairman in great excitement. “*Cag I stil] get the citation? My husband
got one to!™ Many changes and much understanding will be ngeded for adong
time to bring abowt equal opportunities for women to be &olurs in our
universities. : v
The Fucts with the Faculty. Women make up about one-fifth of the
teaching Tacylty o United States institutions of highey, icarming but their
rcprcsénlutigjl is much less in the more elitist (and better paying) universities:
the percentage of women faculty in the leading research universities is only 1177,
itis 13% in the ofher research universities, increasing to 205 in those universjties -
awarding only {fe-to ten doctorates annuull;'. In the four-year co T the
pereentage is around 247 excepl in the nonselective liberal arts colleges where it

specialized institutions, and about 267 i o-year colleges. T®ese estimates are

-obtained from-the Lirge-scale national survey of college and university teaching

faculty, made in the spring of 1969 by the Camegie Commission on Higher

Educut\n in cooperation with the Office of Research of the American Council

on Educhtion. A comprehensive questionnaire Was returned by 60.028 faculty
Sao PTETEE
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drawn from 78 universities, 168 four-ycar colleges and 57 two-year cx)llc%cs. The

-data were weighted to compensate for sampling and non-responsesbiases. ?

The data from this survey extends (see Bayer®) what was known from
carlier, small surveys: women tend to be at lower ranks (24% of the men but
only 9% of the womentfaculty are full professors. 257 of the men are outside of
any level of protgssor. while 46% of - the women are beyond the pale). The
discrepancies are more striking in the research yniversities: there are few women
in the physical scienees, engineering. and business-departments that tend (o be

. better paid. With some concentration in humanities and educdiion. women tend

to receive lower salaries by . striking amount. Other strong differencgs include:

“women tend to be older. are more likely to be unmarried: have fewdr children.

are more likely .to do undergraduate teaching and are Iéss likely 1o hold, the
doctorate. 77 i B A
Presumably, these und other sex differentiuls are-interrelated, Part of the
lower salary women tend 1o receive may be due to lack of the doctorate, part
may be due to ‘the field of employment. ok to some of the 1y other
determinants of academic reward. such as the mumber of papers pfblithed. The
most extensive study of sex discrimination itf academe is due Yo Astin and
Bayerd, using the same CCHE-ACE survev. By means of a lineXr regression
cquation with 32 predictor variables, they estimate that to reward fomen with
the same salary. as menwith the same rank, background. and ofhievements
would require a compensatory salary increase for women averaging 81,040, This
does not include discrimination in rank which 1111c_\’ estimate to be one-fifth ot a
step. Ay Agtin dnd Buayer point out, we are neglecting the discrimination in the

.

3.2 predictor variables. lsofar as women are discriminated Jgainst in the types of

mslitution that employ them, in the fields th y can enter.. in the opportunities

to do rgs’curéh or administration, and so forth ! all affectingthg estimated salary
the ac¢tual amount of the *resultant discriniination in s: lur{? and Jn rank will
exceed the figures above. Thus. the figures $1.040 and ogie-Titth of a step are
only a rough lower bound ot the averagé ¢ffect of the discrigination ttributed
to sex. - - SRR o
We decided to go farther in the study of the CCHE-ACE survey to

“investigate whether the differential salary effects due to sex 'woul‘d be greater in

some types of institutions (for example. in leading rescarch universities) or in
certain fields (such as physical sciences), whether better estimators and more
insight could be obtained with higher order interaction- predictors, and whether
there was bias duc to the previpus climination of all faculty teaching less than 9
hours (which meant eliminating 515 of the men and 357 of the women
sampled) because the survey neglected {0 inquire whether employment was full

. time. Our study-is not completed yet but the results already confirm and extend

the conclusions of Astin and Bayer. Our study is based on the replies of all the
women plus a 25% random sample of the men in the survey. The studies were
done scparately by‘lypc of institution and ficld except when subsamples became
too small - then neighboring sampleswere combined. .

TablG I shows the coefficients Jf e predictor variables in the multilinear
regression equation for predicting faculty- salaries in_ the fields of biological and
phySal sciences (combined) in leading ¥escarch wniversities. The first column
gives the_coefficients when the entire 1.183 men and 312 waomen are considered
together. Note that the coefficient for “sex™ is -0.83. meaning that all other
predictors being fixed. women will be paid about 0.83 times $S3.000 which is
about 32,500 less than men. The second and third columns give the coefficients

2
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. separately for mefl and for women. Some of the cocificients are very similar
while others are fquite different, In the first, place, the constant teim, the
Ipgercept. is lowegfor women than for men by one-third of a satary interval, that

©is; by '$1,000. BEgh sexes tend -to venrr mwire if therg are ‘children but the
“covfficient is twice as large forswomdin.“althgugh theit )is an interaction tem
crtgeing ‘the number ol'_childrcﬁ‘_-.wi!h. dyterof birth afyf favoring stightly ofder
peofic with no children. It is verg im %r'l;un-".ffpf«vyor en to have a graduate
degree from:a prestigi@us schaol bl of w0 importangy for meh. The salary
increases with the n/gﬂ"r of yeurstin geademé but.dues gb twice as fast for-men
as for women? The ‘number of irtiglds:publishicd. is injpeftant for both, equally
so. but the number of books published, gjves twice thevit\crease to women as it
does to men. The eftect of paid consiting isamoteremuncrative for women than

‘ for men”but outside professiongiypractive.is more harmful:to women than men °

(perhdps the result of part-time “fagufty -s6ill in the sumple). Other possible

-predictor variables available in fthe. CCHE-ACE- survey ‘were omitted from the

¢ N . - - T N Ay L . . . - - -
- regression equation” beeause they 'wounld not-appreciably. improve. the precisiog of
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As was done by Astin and Bayer: we can use these regression equations to
compare the predicted and actuatsalagies. Since the estimating equations are not
perfect. sorme men will earn more. than their equation predicts and sonie will .
carn less but the average residual will Be zerd. This situation is similar for women
when compared to their own equation. The interesting comparison. from the
point of view of discrimination, is (hc residuc butwucn the actual salary received
and the prcautlon from the cquauon of.theoppgsite sex. Does a man carn more
than what we would predict from the equ atioh that. estimates wonlen’s salaries?
Does a woman tend to carn less than what would -be predicted if shie were a
man? Yes. as shown in Figure 4, discrepancies of* $3. 000 or of $6.000 pr even
S10.000 are ¢common, cxpumll\( in (hc more clma( institutions and inthe fields
where women are scarce. . .

In the biological and physlcul sciences dcp.mmcn(x of 1dading research
universitics, more than 85% of the women are underpaid. more than half by at
least $5.000. some 22%.0fsthem by at least $7.500 annually as judged by what
they would be paid 4 they. were:men possessing the same characteristies of
training. backgroufid and performance. At the opposite ¢ extreme. 847 of the.
men are ovup.nd compared' with ‘what they would receive if they were women.

" More than half are overpaid by at least $5.000. and 217 by at least $7.500,

The distribution of residual salaries-for men compared to that tor women
is again much higher when we consider the humanitics in leading research’
unjversitics. However. the -discrepancies: are smaller than was the case in
btblogical and physical sciences. The subsample contains 520 women and 712
nfen. For a comparison. we show the ﬂd'ﬁlributmns in § case where the
proportion of women faculty is larger than usual in the nonglectibe liberal ‘”“,
‘ofleges. again in the humanities. Now, one-third ot the m#h aje undérpaid.

‘against two-thirds of the women. The overwhelming evidence Js stasistical. 1t s

possible that a close examination of the file of cach of these worhen would
reveal soplc.dusmn.dnon tor, underpayment but the probability that there are
indeed so many fnusual cases is very small. It appears that women’s salaries
should be increased. and markedly 1m.rc.1scd to bring them o the level of what
a man of the same capabilityavould receive. |

Ther¢ dre now niany studies.on-the R(.IIU'\ of academic women at particular
colleges and universities. Sevgral of these hgve traced the status of wonien back
fifty or more years. In every study. the copclusions show that the status of
wamen has been declining on almost every measure:-salary relative to men, rate
of promotion relative to men, proportion of waomen.on taculty, proportion of
women full prolcxxors .md groporlion of women faculty refative to women
awarded Ph.D.s (sce ). National figures umhrm (h conclusions of
diminishing status dcnvcd trom individual institutions.

The Facts on Graduate Women. The number ot women ob(.nmng degrees

‘has been increasing rapidly at everv Tevel. However. the number of men has been

also increasing rapidly so that the ratio of degrees awarded to women has not
changed as much. Figure 2 shows the number of degrees®warded in the United
States on a Jogarithmic scale: For higher degrees. the line for temales is much
lower than that §4r males and the distance between the linés in a pair is rather
constant indicarfng that the ratio d?s not change much.

Figure 3 shows the.percentagé of advanced degrees carned by women from
1900 to 1970. The percentage of master's awarded to women has now inctéTRd
to 39.8% about what it was in the 30’s. The pcn.cnugcx)t doctorates is up to
l 39 almost buck to its values in the 20's and 30's. .
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0 .
fn the high prestige uwiversities, thepercentage of women-daculty in uny
departmient tends o be much smualler (often zero) than the percentage ol
graduate students who are wonr  Snnilarly the percentage of women graduate

students is itselt smaller than © cntage of women undergraduate students,

There is a dropping oft at dach . The decrease applies also to undergiaduate
students who have an A7 undergradnate grade paint average: for men, 397
went to ligh quality univérsities and only 19 to'low quality colleges to-do their
graduate work, For women  with an A undergraduate GPA| 30% went to high
quality universitics and 877 to low quality. The explunation does not seem to he
financial need or socioeconomic status, according to the susvey of graduate
students also made by the Carnegic Commission on ll|ghcr Education and the
American Council on Education.

As is well known, men and women tend to L]l()()\&. ditferent fields of

-\lud\ [t happens that the fields selected by women (languages und education

decotit for 519, humanitics next) award 3 lmvlpuunugc ot their students
doctorates und they require many, vears to eaan the degree. The fields most
favored by men (engmeering 1477, physical sciences 1177 and business 127) have
4 higher probability ol awarding the doctorate {especially the physical sciences)
and do it much faster. But the total number of women in these, thiree fields s but
57 of graduate women. When this differential selection is taken imto account,

‘that is: the comparisons are-made between men and women tor.cach ficld

separately. we tind that women tend to be more hikely to attain the degree,
women finish fasrer on the average. women are less likely 1o receve financial aid.
and those women who do obtain the doctorate are a¥ likely to be employed and
to publish papers and gre moresahle than the u)lrc\pnndlng men (see Harmon 5.
9). The facts on women graduate students belic many of thé my ths.

The Facts on Undergraduate Women. The number gl nndergraduate
_women is increasing however, the /o ol women to men is remstning constant,

The percentage of women getting the Bachelor's degree out of those enrolled is
the same as for men in almost every field. However, women do hetter in college
(us they did b higl school) in terms of grade point aver: agggor class standing,
Figure 4 \huwx Ihc distribution of grude point for men (black ml.mglm) and for
omen (white rectangles): there are. more women among the A and B grades,

CEwer among the € grades, using now the CCHE-ACE survey of undwgl.ldu.nu

udents. [t was presumed that this was becaude colleges were more selective of
omen, that is, they discriminated against wokaen academically. However, even
hen this is taken into account, at least partia¥y. by sorting students by ACT
score, the evidence is thiit women do better ontheerage than men of the samt
ACT score inall three quality levels of universities andXQlleges These results e
shown in Figure 5. The plots indicate that the admission cniteria for men ind
women should be different with womeg having a more iylaxed criterta rather
than a stiffer cutoff asis now often the ca8e. We have partifl.information kmdly
supplicd by Education Testing Service contirming these indeations. .

Selection in the field of study and-guidance in theNglection, of Women
students, as well as career choice counseling. are arcas that nded drastic che mge.
As now taught in universities, and as.pow practiced. they stronply- discriminate
against women academically and economically. :
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When, she |nvncd me to participatg-on thispancl, Dr Robcr\ \ubgcxlcd that
the logic of: my expeticnce as a consultant fogthe Otfice for Civil Rights would
dILI e, e discussion of the” laws agdinst sex discrimination and their applicability
L, o mxluulmnx of In;,hu education. The Executive’ Order 11246, which prohibats
sele discrimination amoggst other things, in cmployment and other more
recegtly passed laws against dlw imination, is surcly a subject of some rather
intense interest in the study ofilguny cotleges and universities at the moment.

Butias | %Mﬁ

1t ab&ut at, it sceimed to me that in xlmply explaining the context
I mright e bringing couls ;to Neweastle or in any event bel 4bonng
wh: n% most of You now must be ebvidus and perhaps even painfidtly so.

ntl s ?_ mmnlh.\ ago, there was only one law  which - prohibited-

dlxmmnmlmn on the basis of sex iinstitutions of higher education  Executive
. Order 11246, Now™here ure many including Title VII of the Civil Rights Act of

1964 which is enforced by the Equat Dpportunity Commission, the Equal Pay.

‘Act of 1963 (which waségitended inunc of this year 1o cover professional,
executive, und *dmumlmtwuumploycc and which required equal pay be given
to men and women dojng substantially equal work in the same establishment),
apd Title IV. of the Lduu.mnon Amendmients of 1972 which forbids sex
discrimwation g admissions 1o graduate schools and admissions to puth
~undergraduate schools, .mmng other things.

All of ‘these laws. if and when enforced. will have wide-reuching
implications not only for the situation of women n the academic pmfcs\mn and
in cducational institutions but also for the very structure of our educational
system and decision-making within it, Despite the passage of the newer laws, fon

J4onumber of reasons the controversies bcncmlcd by the enforcement of the
Exccutive Order-and its requirement of affirmative action remain at the ¢dre of

‘the consternation within the acadgmic world, Not the least reason for this is the
tucy that the Executive Order is ‘imckcd by the only mearingtul enforcement
© program presently in oper ration. I am not prepared to speculate at this pomton
t is going to happen to that erforcement program now that there is 4 new
‘1 of the Department of Health, Education, und Welfare: but, at any rate. the
énforcement program for the Executive-Otder has béen. up until now pcrlmpx
most distressing to administrators and faculty members aliker
These days no one can seriously quarrel, at ’rég*l,;u public, with the
_principle of equal pay for equal work, with gpragrams aimed at enhapeing
Topportugities for disadvantaged peisons, or even with equal opportunity for
women in admission to gradugte programs (although there are some who
continue, (o the tune of growing soeial reprobuation, to belabor the old saw

“they -will just get married and wasty every thing we have put nto them™). Of

u)um.., when it comgs to putting ol pmpur(cd conyletions into institutional
pragiice and acegounting for our'@ecomplishments to agencies of the Federal
government, most university Administrators and faculty have resisted with
terocity (hat cun. only be marveled at. The situation becomes even more

P

distrensing, both from.a phl]()\()phlLJL«lnd from a practical stapdpomt, when o ”

university is asked'to ake “affirmati® action™ to increase, the opportunities for
minoritics and women. The ml,l’dv o taken on o ]nc of ity own and has called
forth as varicd and emotion-packed a 1esponse as “blising.”

1t has been argied, for example,. thut enforcement of the law against”

discnmm?_lmn, in colleges and universifies, will somehow compromise what has

.
. e ~
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“been deseribed as egalitarian principles of professional and scholarly excellence
upon which our universities were founded and liave grown. It has been argued
that the traditional  prerggatives  of departments  and faculties will be
compromised by the imposition of affimative action requirements in the hiring
and promotion®f faculty. And while it has not always been administrators who
have argued most strenuously  for what would be in effect a “hands off™
approach by the government in this arca, neither have they seemed inclined to
take the lead in ending discriminatory practices or correcting conditions of
mequity. 1 have even suspeeted  that some  high-level administrators have
cultivated this overreaction to create a divisive atmospliere and henee, impaotence
among their faculties, while at the same time usimg their fuculties” so-called
intransigence to excuse their own failures to the government and to- the groups
they continue to exclude. :
The twin spectres of debased standards and lost mstitutional autonomy are
raised, again and again, in the course of the debate over the Executive Order and
~affinmative action, but no one has yel proposed a positive alternative i the
presence of law enforcement officers on campus. As Martha Peterson., Prefident
of Bamard College. noted m her kevpote address to the annual meMlg ot the
Antercan Council on Educafion in October, 1972; 4

“through intransigence, mpereeptiveness or preoceupation with orher issaes, the
higher education community sweemed unable to.recognize and to ke achion n
correching mjustices untl torced 1o do so by HEW o dismial enample of Liek ot -

internal feade )" !
niernal feadershry P

b some quarters, response to the demfnds of affimative action among taenlty
has been curiously contradictory: on one hand. the sudden reassertion of
standards of excellenee which had* been under attack only o few vears before
from within the academy itselfs and en the other, hasty and dll-conceived efforts
to appoint women and minority group persons at any price. accompanied by o
conviction that theyswould probably otherwise have heen considered. Snill
worse, atfirmative action obligationd have mereasingly been usegl as an excuse to
refuse adnussion or appointment to a white male. On some campuses, the
mgenuity oth which o few departments are devising® schenies to avod
appomting wonien or minorities, wikle at the same tinie appeang 1o ke
positive measures to attiact their candidacy. s awesome to behold. only the
same ingenuty could be put to work tora better purpbse.

I do mot believe, at thiisastage of “4hie game. that 1 is either nseful o
necessary to mach out statistics on the number of women who complete then
graduate traimming yud find no room at the academie min o 1oom only at the
battom of the ladder. m ranks that show 1o promise of promotion o Icnuw\ﬁ""
professional rewards, Nor s it necessary 1o point out that i countless”
institrtions, ity stll considered acéeptablg. and even justitiable to pay women
ess than men who do the same work, 1o promote them more stowly. 1o
discourage their scholuly developient. and 16 exclude them from mner cireles
ol acudemic decision-making. X .

Onie of tlie problems s the previndimg attiude which considers 1t socially
acceptable 1o discriminate agnnst woguen, ‘People e uneasy or even a bt
fightened when it comes to discritninating aganst Blacks: but with weren 1 I,
fas John Kenneth Galbraith hay noted. o rather “goad humoured thing™ that no
one really. wonies about. You can discrimigate agnnst women with 1 senise of
wsoseeurity, One of the latgest and most frustiating obstacles which women, in and

. .
. ’ '
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out of academe. must contend with is the wry humor and ridicule: which
accompany every effort to assert a claim to a protessional identity and status
which. liad they been men. would long ago been recognized and rewarded. «
e

If most of us are agreed that at least lip-service must be paid to the goal,of, .

achieving equality of opportunity. it only to keep. the “Feds off our bagks £l
then do we go about rectifying a situation which has been in semiie :
continued and sanctioned by a tradition and now by academic economigs’gl
than simply complying with the law, how do we go about utilizipg” the

]

vesources which are represented by women with advanced training in tuung L!.‘a

professional fields, who are unshic to find positions in universitics urtd have

turned instead, if they . 3tillhave enough energy. to business, researeh. or even in

the case of one Ph.D. wife of a Yale fuculty member. to seqretarigl work in the
university? What alternatives will our society offer to womer n whom it has
lavished years of preparation for professional life, now that the demands upon
them?in connection with the home and child. have been und age simultancously
lessendd by technofogy and an increasingly androgynous life stylfe among many
of younger marricd couples, as well asa tendeney to have many fewer or even no
children at all? ’ . :

1 want to sujgest several specific courses of action, most, but not alt of
which are now mandated by law. with special emphasis on, traditional personnel
policies among the faculties. The [first course may seem the simplest but in
reality causes the very difficult problems for administrators and for faculties
aljke: that 1s, to examine the situation of thuse women who are presently on the
feulty. to be absolutely sure they are paid commensurate with their skitls and
training and their contribution to the institution, to be absolutely sure that they
are given fair consideration tor promotion and tenure. to bt certain they are
given a fair opportunity to serve on decision-making bodies, to compete for
grants, ar ' (o be certain ghere are efficient channels through which complaints
of discrimmation eaff be #r‘umplly and cquitably heard. This entails not only an
analysis o mdividual cases but- dlso the procedures which goverp faculty
members from initial appointment to retirement. This.may involve challenging
the judgment of peers whether departmental or college-wide : however, in this
area the responsibility of administrators is an important one. T '

The second step is to- bring more women onto the faculty and particularly
into administrative positions. In many ways, | think this is the most important
short-run aspect of an institution’s affirmative action commitment. and has
broad implications for professional development of women students. There are
few academicians these days who would publicly admit that recruiting methods
in academia are anything but irrational and frustrating to perspective employer
and employee alike. The assumption that the,most qualified individual will
always rise to the topike cream and be skimmed ot by the vigilant department

chairman is'simply a myth. Any business or industry. much less 2 major league .

football teamgwould gaze in disbeliet ar the recruiting methods, which up until
very récendly. hive been the stock-in-trade of the academic world and which are
detended as having produced e very best faculties imagjnable. :

I am not suggestitig thatwe should initiate a draft choice system where the
depprtment or anstitutions sdoring lowest on the Roose-Anderson report one
yeal will get the cream of Harvard post-does the next. What T am suggesting is
that” the telephone und word-of-mouth ;1ppm;lch“.\’iﬁ)ply does not suffice any

fonger. not beciuse these methods tend systematigndly to exclude qualified,
persons from an opportunity to compete on an ¢qual badis but also because they
. . 0 d

a




O

ERIC

Aruitoxt provided by Eic:

| 5 4\: : 74‘ CEE

- . ) o 3 . l r

are not reliable. Perhaps those administrators who are reluctant to provide cven

mmimaly standards of due process for non-tenured faeulty "would be more

flexible it they had some confidence that the procedures used in recruiting new
faculty had even'a 50/50 chance of turning out the very best person available.

And now we have affirmative action. where departments are asked to
make special efforts to correct underutilization of their faculties. Do we find in
most casew a sincere and systematic effort to widen the re@iitment net. to seek
out sources of “talent which have -in the past been unexplored. to advertise
vacancies widely to attract the candidacy of all kinds of people? Unfortunately
not! In oo many cases. in order to avoid instituting what might,be expensive
and time-consuming recruiting procedures, a department will simply decide to
impose its own kind of guota Yystem and belabor the old techniques in order to
come up with a woman or a Black who can satisfy the need.

' To return to my football tcam analogy. I might note that college athietic
departments spend an enormous proportion of their budgets to recruit the finest
high school athletes and coaches for their teams, flying around the country’ o
scout the best pmsp&‘ts. Perhaps alesson and some money could be drawn from
this sort of program. - S ’r .

Hasty and ill-conceived efforts 1o hire_ women.at any price seem to be
predicated gn the assumption that women could not possibly compete on equal
terms with men. The spectre of compensatory hiring encouraged. ot long ago.
in the construction_industry by these very samie acad@mics. now causes them to
recoil in horror &1t noWappears in their own back yards and is raised in hushed
and not-so-hushed tonegAn faculty meetings. The arguments both pro and con.
assume” that women caffdidates will have to be judged by lower standards or they
simply would not bg/ible to make the grade. Quotas arg something that women
should be as anyiGus to discourage as Sidney Hook. since they only tend to
reinforce thdSTd stereotypes. , .

The third area where change is necessary and offers a great potential for
experimentation and may have the greatest impact in the long run for the
academic community and on the notion of professionalism in our socicty.
involves a recognition of the disadvantage that professional women have been
placed. in having to perform in a series‘of non-professionat roles while at the
sume time conforming to the conditions and patterns of employment which are
convenient to men and have been established by them. Women are expected to-
conform with men not only in academic preparation, but also in age. rute of
progression. and quantity of output at given stages of their progression. If, in
addition. o woman chooses to have children. she is expected o assume
responsibility for raising them and keeping 1 home where children and husband
can find nurture and comfort and at the same time do-in all her male colleagues
in the clisstoom, library . and laboratory. . :

One solution to this dilemma which might have been characterized as a
radical one oflgd years ago. but which is increasingly becoming a characteristic
m acadegioATe is to opt fot a more androgynous life style-in which both futher
emd mother share the responsibilities of home and family. At one midwestern
collegé, for example. an academic husband und wife shate an appoiniment, with
the husband teaching the fall semgster and the wife teaching the spring semiester
or both teaching part-time during the sanie semester. But recognizing that for
manty couples this solution is at present ynrealistic. and that even if a couple
successtully - divides family responsipilitics, there will still be times at which
neither can devote full attention to professiond responsibilities as well. then -
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. who are seriously concerped with maintaining 1hc university as avital,

* college commiunity in all of its aspuls we ¢ zannpl: t‘blcr&nc a cuntmucd’mgl

gome additional resy <eems called for.

If we are not to itsist that the academic woman remain childless, or that a
woman carry i load so heavy that only the most extraordipary can survive, much ©
less succeed, we must recognize that equality calls for mstitutional as well as

" personal approaches. Institutions nist. as a minimum, devise and implement

sound and equitable policies —on child-beanng and child-rearing leaves for
students as well as for faculty. They should mnxldcr the wisdom of introducing ’
an increased Nexibility into those.eritical vears when students are Lomplclmg

their graduate training and then as#voung professionals, are being judged I'ox‘
tenure, years which just happen 1o coincide in most cases with a woman s
child-bearing years, This may “include the implementation of, policies such - as
those prcxunllv in ctfect at Columbia University which permit _probationard.
faculty members with yourg children to assume a reduced load tor several years ( «
during the probationary period and extend accordingly the probationary time up '

to ten years before a tenure decision is made. Note that | did not sayv o a worndh 1
probationary faculty member, The Columbia policy s not ntended fo be so 2
exclusive, R Ty

We must consider lhc whale mainer of regular lel -time studies and
faculty appointments which carry with, them. in The case of students, equal
opportunities to compete for-fellowships and. in the case of IJLully some degree:
of security. decent pay. promotion through the raniks, ind even tenure. We must
consider also the problem of late arrival in the academic: nurkclphw as women -
are increasingly returning to study sfter their children are’in school. The women.
who are present, are probably well aware ot the problems and biases which awajt:
the older woman when she swl\s to enter graduate school or later when she
looks for her first job with a nelv doctorate in land. There are also pmhlum to-
beaclved in the transfer of study credits. including graduate study dredits: from- e
ifstitution to institution and in reconsidering anti-incest rules, which preciude an -
individual’s being considgred fore dappointment by an -institation which has
granted his or hcr degree. Parenthetically. I might note-that I was astonished last "%
winter 1o find that 42 péreent of the tenured fuculty at Columbia Lmvcr\n). ’
hold their terminal degrees from” Columbia University: although less than 2,
“percent of the tenured faculty at Columbia are women. Columbia’s dogtoral
recipients over the past ten years have been almost 30 percent women: The
lesson, | suppose. is that even where there is no \qucamlshnu\ over hiring one’s; &
own graduates. thedesire to hire malesis.overwhelming. |

Above all, we must search out mewHtalent in the most IC\pOH\lbh. w.ly v .«
not \IWLT of providing jobs forspersons who have in the past beg
excluded {rom™an opportunity to compete for them. It is also a matter ofé
reorganizing the academic institution to fulfilf its basic wmmllmu]l to-tl

our society so that it may discéver, prc\crvu “and transmit - knowlc y
selectively for one group, but for gt peogite. Wé should not talk ¢f, dlh
.standards, but rather look forward Yn U{o. transfé'sion’ which lhmc pcrson'
“give to our intellectual litét If what e ure mluizsnd in is strengtheniul

" these valuable resources. f
In the-past two dcmdc;. pcrlmps no sectpr has beer morc voul §
advocacy of equijty in educationak, dppunum(y,? me]oyn?m( “housing,.
health-care than the .academic. When' this issue of equjty tomes close 16 hof
our response should bc no ]LS.\ lmmgmatlvc ahd mld‘ugenl




N e

dealing with academic problems. We must also elimidgle our feeling lhuli{%
discrimination is a word that only applies when dealing with racial minorities, =t
that the exploitation and “put-downs™ which women have suttered are somehow
to have been expected. given woman's naturally weak nature and her unhupp’&‘f? ‘
tendency 40 stray from hearth and home. , o ,:.‘};,‘f»‘,-j’

We must seize the opportunity (o translate advocacy into resul Q{”-W".
persuade slow learners’ that much can be won by expanding one’s horizons, )
that much can be lost by a refusal to make:way for those who are demuivgy
entrance to the academy and to the profession as a need. that conférs a righ &

a
R h

‘ v . ;
. t . . o Cyrena N. P"
I think 1 can assume: at least on the basis of the two talkg that we
... already heard, if not indeed on the basis of the experience that You ha
<7 over the past two or three years, thatalmost everyone of you is prepared §2
©. 7 that.you believe in equity. you helicve in cqual pay for equal work:a1
© " believe in the proper use of human resources. And 1 suspect that 1}10?*'

who, despite this commitment. still feel that the- guidelines  prak " ;
: discrimination of ‘the basis of sex or race Jeopardize Your institutisi,
~; pecause you fear for university quality ‘or for the health and strength (ll;"(iicu
B3 . L . - T . . L - PR R
- governance and peer judgment. . VoL N T

i+ . Inresponse to these fears, Tl would concur With Ms. Rum_b@
“point anddiffer or*another. As sl has said. there is no question A
cafl*you to is quality. We call you back to those slunau_rds that. vé
“enunciating fomgecades and éven centuries in American higher cdi
- we ask s not preferential treatment. but that you do. indeed Fifgply
standards of selection of the basis Jf quality that you have espoused fog g
w1, 1 want to differ with Margy on one p'qim,flm{\/cvcr: T do por1RR%
neeessary forzus to, Aurn American higher education on ga¥hiead in offér ),
‘achieve this. F'do not see us casting out fieulty governance. the proceduges ol
- peerjudgment, and the tdationship between faculty and administratiof whj
" has prevailed lhrolglifgcﬁ#nions in miny of our universities, in order tw ut

RN . Cquidy i w};‘kj&_u.lrho‘ht'yll of us Sc[icvc.'R'ulher.l think our owy’ e
g 4t Wisgemsin' and i sevgkdl, other major instijuiions in the country
Jhat s pi‘lssiblq_’&m maskithe system work - work to achiover cqiphye:
L "Is}.a:chicq_e~1h__gl;9u‘il;i.ty-‘- hich we a5 women faculty i}:().,bgiicv P
\ . Lo Loy . A A L , S B e e .
‘@_;‘_‘_ !?\v{mk_f’,hlgc 1o lul\c’ynu very brietly over what I 1 1k-are s ,;';5';1,‘-,‘?%1 teps in .
o0 mstgating. s program to make the system work {or cquity] e _"\_/clop in
NS wbﬁ’al}lidlly greater detail the first two aspects of siich a prog 2 y
A '," P_’};l,'o_t‘ all-in order “tor m:i_k:c_ the sy;ﬁ"lcm work! 1 there is no
5y digntativé 1o your:appointing a gaff’ member” & woman staft'ssilnber, who has
gesponsibilivy t'or-de_vc@)ping pn@]ms in tfis arca. She must B persbn who s
“Rapable. of effecting change. She mus&'ulso be-a person whi is 4s determined to
ince, ‘ o achieve the

o ’udv{m&c, the importapt*academic goal¥ol your institution as she is .
sy goll?ot ’cquit)'l,". She: m{xs}lbc ;[& to uddr‘@ thest acadggpic, goal s.while she is -
”’.,;,Jlddic%sing‘ ._lhc""f&qr'indpc sssueswhith v'vogcu at 'you’g;g%u,liun identify as @

;

i

ppo lc_}ns. - o - .
Ao The second thind® then, which 1 think vou musti

| | iisig identificd a
: (9:(3!1; mémber with responsibility for afffrmative® action,. 1o, establish» o
S TR R e t Lot . “ . S “ -
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comprehensive program for salary review and tor review of graduate stipends.
Very simply. the budget is admost the sole tool of control in higher education.
Until you put y6ur hand in your pocket. no one is going to believe you mean
business about equity or anything else. That virtually dictates that the starting
point for developing an equal opportunity program at your institution must
involve the establishment of budget and review procedures which will lead you
to remove salary Inequities and insure the quubg.\gt graduate stipends.

Third. and one may hope in umjum{u){_v) itl) these tirst two items, using
the number and percentage of women ruc&ulyw«cﬂ;\cwlng\ the doctorate in major
graduate mstitutions, you should identity & ool of gualified-women'
in cuch discipline and assist your departg blishing hiring goals for
women in each discipline that setlect lj] Vool wonien receiving the
tumuml dcﬂru from those msmunonx- le ot' course, \.\mbli\h at

assistance to departments xclunng soals lLlllLLln[l) or 1o deJnmLm\ thn
procedures for cltecting them fall \hon of imaginative, effective. and reulistic
cttorts.,

anlhl) and agam these are procedures which you will develop in part
at the same time thit you begin the primary procedures  you must turn to the
- ydevetopment Ot subsidiary pohun and programs which will assist you in fully
achieving the goals of salary review and affirmative hiring and which will extend
vour equity programs to larger grotips of people. Let me just summarize the
concerns which should be unmdcrul licre. The allocation of research money to
faculty  members should receive examination. as should the question of

recruitment of graduate students (Are women as actively encouraged as men?).

Your pepotism policy or the lack of it should be ex Jmlnud and you \hould also
consider:

J 1. The development of a p()lu) that meHI\ a pnnorlimmul\'

extended probatignary. period and the award of tenure for paft- e
statf members;

2. Procedures tor reviewing off-track faculty po\mon\ to insure that
women, have not been left in those  positions when their-
qualifications merit an appointment to the senior lJLullv

RR Child care facilidies: ,

3. Counseling tor wonfeh students with career interruptions who seek
to retumn to school. particutarly to graduate school (for we have
found that the normal career |nluxupl ion comes bmwun ihe B.A.
and graduate study), A _

5. Effective recruitment of :ﬁmmf students to ﬁclds that -are- not
stereotypically female? ’

6. . Proper career advising for women \Iuduntx currently in schoot:

7. The establishment of descriptions of your procedures for promdtion

and descriptions of your criteria for appointment to initial and
subsequent positions. {Surprisingly enough. very few of us actually
have such descriptions. although it scems to be some thing we might
-well have tumed to very much carlier under the impetus ot the
AAUP or some other similar organization.) and:

8., Course gencration to guarantee that any absence of scholarly
treatment of the role or subject of women is remedied in the various,
appropriate disciplines. (Topics might include the history of the-

7 dcvulopmunl of ¢ivil fiberties for women. a \tudy as fascinating as

J * ' . ' 71
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that 6f the civil liberties fgr any other group: or the.function”of
women in - the economic. life in developed or ungder-developed -
.+ nations: or the ditferences in stress. motivation. and sdcial - @
conditioning experienced by females as compured to males.): ' :
“Albof these are. Qf course. smaller in scope that the ]\irs( ?J—KCL‘ items which we £
identified and mu% of them must be developed as correlafives to them in order ‘
to enable you to achieve fully your goals in the first three steps. & . '
- The fifth thing. - one which | think is the major element in the success of
your program for affirmative action. is the matter of the attitude which all of .
you adopt for the whole procedure. Again a commitment 1s required. a
commitment (o opep the competition equally (o all qualified individuals. Tt
inwolves your -recognizing that your, choice of a woman faculty member is the
selection of an equal. and your decision to treat her as such. And this question
of attitudes returns us to the question of the selection of an individual to take
responsibility for thisarea of program development and review’ S
1 want to spend several minutes discussing the process of making this
appointment and the attitudes which-need 10 accompany it. This decision and
~your subsequent handling of this staff member may very well be crucial to the
success of your program. Yet. it is at this point. where those institutions whose
programs are floundering first stafted to go astray. If you deliberately select'an  +
individual whose performance will guarantee failure — cither under pressure or
out of cynicism - the trouble which you subsequently will reap will go far
beyond. | su gpect. any temporary respite you may derive from the stalling which
such a decision might make possible. In addition. the failure to integrate that
appuintee into your staff can make even an excellent choice for the position,
vineffective. (Parenthetically. as we discuss this, it should be evident that such a
position may be attached to the President’s or Chancellor's Office. but it also
‘may be necessary to have such an appointment in the Office of the Dean of
Graduate Studies or of Letters and Science: the procedures and consideratigns
which apply are equally important in either case,) ' .
The attitude behind your decision will significantly shape your attitude
toward the entire program.Is this woman in or out? Do you mean it or do you
not mean it? Are you tolerating her for the period of time which you sufter
government #ggution. or do you intend to select a colleague who can pull her
weight in the ®sponsibilities assigned to -her? The administrative official who
- makes the selection is choosing a member of his personal staff” and most of the
- same criteria apply as when a gradugte dean selects an assistant dean or when a
chancellor or president selects™a member of his stafl. It must. obviously be -
someone to whom you want to delegate respOnsibility and with whom you wishe
to work. It mudt be someone with whom you believe you can work. Now it also
must be someone who can get the real job.done - not just make the public
‘presentation but do the peal job. That means it must be'someone who knows. or
can Iearn about significant issues in' academic aftairs: who knows. or can learn,
-abo procedures and methods of budget planning: who is able to handle
delicyte issues of personnel matters, inctuding some of those most strident and
most painful issues of failure to appoint-or promote. 1t must be sémeone who
knows or can learn about faculty politics. ( E .
Remember that this individual. wheth®r she is on'the dedfl's staff or the
chancellor’s staff. has to deal with the institution's most igfluential people. She
must deal with them. for they are the people who are going to eflect change in
your institution; and consequently shc}uusl be able fo talk their language. She
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must dlb() however, be committed to the nsolutmmof the issues Jnd Tealistically
appreciative of the nature of the problems so that she can.talk the language of
women on campus and can sense their feelings dbout this problem. -
She is not, however, primarily Jppomlcd to placate radical prcs fes H
. you select an\inappropriate person forced’on you by such a group your problem
is apt to be eXycerbated. tor the simple reason that when she is unable to solve
the real problefns, her leadership will lend strength and credibility tolusnmd as
well as unjustitied charges whldl may enferge from a radical fringe.
Now, how. do..you. degl. with-this new staff member? (For if we look
arcund the room among the #aduate deans, t think, we must recognize that the
: staffs of most graduate dean’s seem to be all male. Thus, there will be something
new in your Shop when vou have a 4voman in one of the dean’s positions. ) The
answer seems painfully obvious. but-} have had infofmation about institution -
r.institution in which the answer has not been perceived. It means that you
lect 'a woman whom you can respect. and you then respect her judgment. and ¢
clegate responsibility to her. It means also, by the very nature of the position.
that you are willing to tolerate dissent from her. But she cannot merit_this
dclcgdtnun of responsibility and this respect.-unless she has the information to
. form reasoned and wise judgments. If she does not have access to the budget. if
« . she cannot see the personnel records, how on eartihdo you expect that woman
to function capably as an administrative otﬁual’ Silc can no mere do so than
you could yourself, if you were compelted to, ntake up thé budget for your
. college or school, without refetence to.any previbhs. hudgct or budgetary
information. J o . :
This means, then. that as with any pther new ddmlnlbll’dllvc staff member .
“whose services you need and who you wish to see sycceed. you are going to have
.. to give,her a ¢ram coufSe in university administration so that she knows what
“ltaws and regulations, procedures, gudget negotiations or personnel practices she
has to take intoraccount. In addition, this means simply that you take her into
., your confidence so That she shares in the problems. You give her the same kind
of treatment as you would give a new associate vice president or assistant vice
chancellor or de,fu; or associate dean; you inctude her in staff meetings or campus
Agounuls you it her on the clip sheet list; you do the hundred small things
which indicate you intend to have this cotleague function effectively. Now, this
scems so obvious that perhaps to. those of you who have” not watched
» institutions go stumbling down the road of excluding, isolating and’ sometimes -
publicly denoupcing the person who they put in this position, it may seem
surpnsm;, to mention it at all.

You need, of course, to give the person the rank to do the job, but more
importantly you need to give her the backing to do fhe job which means that
. you let her know what kinds of policies you can suppprt and where you feel that
7 © -institutional goals, are in conflict with her propogals. Ther. if she runs into
- trouble in carrying put policies which'she has hid yn opportunity to understand .

that you can support:.you give her enough support to win the battle. If she has.
the chance to win a-few Kkey battles early in hv\ri;cnurc. you will have less need

T

o

to come to her direct assistance. It would be Yuite usetul if, in addition, this
woman has membership in Lampuszwomen s ghoups, and associations to rely
upon araong campus women, and it, would also be helpful if she is a member o’
the faculty -+ even more hclpi’ul if she is tenuréd. because she is gomg to be
under pressure! If she has scholarly: credentials and has experience on the campus
~so that part of that cram «ourse can be shortened bculuse of her perception, it .
o
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will also help. Finally. and a point that is sometimes overlooked. it is i"porl;ml.
I think. that the woman whom you select not currently be in need of yedrass of
grievance, for it must not scemcthat she has o personal vengeance ig seeking
equity on the campus. You may aswell also warn her that she is going tp.have to
work all the time. _ : ) ' . L
Now. having selected this person and determined in advance thai VO are
going to require - not merely permit. but require - that she begin with work on
“the budget, what is the next step? In discussing this second step. 1 will very
briefly summarize considerations which are mmportant in the budgetary review of
faculty salaries. - : . S
I think there are several strategic decisions which haye to be made at the
outset. First. you must obtain sufficient data to persuade the skeptical, who will*
N\ be legion about you. that these is a genuine problem and there s indquity in the
. establishment of “fuculty suluries for -wémen. The most usetul thing for this
"t purpose, in my judgment. is a sulyry=average print out which Yau can get the
- computer to'produce. This sho\v?uvcr;lgc'sulurics/scpuru(cly by sex for each rank
:of each department. (IF some salarie ares for 9 months and others for 12 the
averages mist be shdwn converted to both time periods.) Wg found in Wisconsin
. that circling the below-average saluries in red had 2 spectacular attention-getting
~ceffect: i -copies of those print outs are placed in the Jands of the dean.
~.department chajrman and budget committee across the campus who customanily >
‘make salary decisions: they will have an opportunity to retlect upon any
incqq’ilics whicll'..\lpiﬁ"'ﬁ‘;xis( in below average salaries  before vour affirmative
action otticer poitifs them ouwdt. -
;o w=Now, seeondly. vou should decide 1o initiate the revie mternally as g
matter of administrative procedure. As frequently as possible fou want to avof
face-to-fage confrontation between aggrieved individsals and - the Tegal stafl of
ypur university, or the dean. departmént chairman, or.othier administrative }
iticials, 1t you initiate’ the review mternatly individuals do not have to file
"%icvuntcs. The university can identify problems first and can ke .credit for
swift and torthright ackion to establish equity. Pressure groups. will not have
forced your hand: there ‘Will be 410 gun at xour head and. vou ¢an reflect
carefully upon the best way. without being forced. to' mmplemengy, your
commitment to equity. So do tt firs! o . . :

The next strategic degision is 1o use across-the- d instructions Tor all
officials who act on budgetary matters and fssue theser nstructions as part of o
annual budgewproceduress [n other . words, "vou should SO.CONStIYCt Your review
of fuculty sularies that it is impossible to return a departmental budget request

“without having pegformed the review, Salary committees. chairmen and/or deany:

“should certify: of the budget forMs..that the atary arid*stats of every WOmm i,
academic employge lias been teviewed Tor,equity. On one form. all the nameSof*. L
those proposed fdr an cqui’(r\‘r_;glcrcusc should be listed. together with the Xid and -
new salaries. and on 2 'sclu‘)nd'form; the names and salaries of all those not L

“proposed for a salary increase $hould be listed. Whenever a below-average suliry -, -

is recommendedfor a woman, the department or budget committee should be
agked 1o provide a waitien justification for  the recommendation.  That

" Justifigadorrcould be very simpje: if she has been at the institution for only one
vear gt all of the colleagues with which she is compared have been thete Tour... ‘.
that-fact need only be noted. However, if the justification as that the woman

‘does not publish as much as her male colleagies. vitas bl her and for all of

her male” colleagues at  that rank  should  accompany™ the ™ statement.

t
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“Administrative ofticials reviewing the equity recomarendations can look at the

vita and rapidly tell whether or not she has published as much and as

prestigiously as her colleagues. 11 she has published as much or.more; the
reviewing official then must seek to determine whether or not she has published \
as well as her Tolleagues: Requiring this kind of documentation’” reduces the
possibility that a mlarv reccommendatign will be made ‘without: thoughttul
wn\ldcmllon of thé actual record. .mg reduces the nugaber of times your
affirmative action officer must ask for reconsideration of the recommendation.
T he-next thinggou should do in s lary review is to opgn some fund source
wlml will. perniit ﬁ&ly needs to be myt without chnmmhnb merit increases.

The fastestaway to generate. of coursga backlash from which relationships

between 1!10 sexes in llu professional wolld will hardly recover,is to deny all the

men” merit muuawx in order to advance theneeds of equity for worken. You can

: provide aftadditional” fund source by permitting use of position funds or by

-0 skimming @' pefeentage of the merit budget. withholding it. and making it

. availgble upon request to those individuals who present a case for an xqunv

cogrtetion for women statl'in their departments.

: ! Finally. as you plin the salary review you need to place the Jltnrmatnu
Letion officer in the budget review process at the campus level, so ‘that the
budgets which come forward from the departments to the deans, to the vice
chancellgff and chancellor pass through the hands. of the aftirmative. action
officer. Betore the budget is finally accepted. there must be an opportunitysfor
that individual to review at - campus-wide level™the justifications and n.quulx
which pertain to .ulmvmg uity for women.

: That is .a “cook’s tour.”” .1 think., of {aculty sa]ury'budggt review
procedures. 1 hope by now it is obvious that these procedures dp not turn the

B university on its head at all - but rather places rcsponsibilil_)/zor establjshing

salaries and review of these decisions at the same levels thatfthey have always
been placed. :

: In reviewing for equity in the award of graduarte stipends. | believe wes

. .come, to o a pmblcm which is vastly more complicated. rather than less

. comphéated. than e\ubll\lnng, ‘equity in salaries for statt mentbers. There are
. almost no comparable careers in graduate study aad few departments have single

and uniform spurces of student support.-There may be very similar careers once

Jyou et into full-time service o the faculty, but there xs?imml no comparable

unllnrmllv oft.‘\pcudmm\ for a beginning gr.ldu.llc student. Morcover, there are

N rarely established prodedures for administrative reviow of raduate support

levels. whereas  ievigw of faculty salary decisions imwell-established. Nonetheldss. -
here briefly and s¢me of the things which you must take into u)nxndcmtlon as
you initiate syt review.

First of alt? the review rarely concerns mai Main ng scpdmu *lllptl]d lcvds
for men and women: that is far too simple. and vir tuallfy none of"us 8ulk into ‘that
crror. Rather. the questions are, do male and femalé graduate students of similar

. qualitications apd performance reseive similar cumulative stipport over the years
of their graduate careers? Secondly. are the kinds and pattern ot that:support -
. -similar in- being able to produce the scholarly achievement and professional
- attitudes on which® prc%tlgloux appointments rest?
. Now, how do you answer -these questions? You nm\l({um first to” some
. - rough guides in orderdo identify inequities, and these. 1 beljeve, are what they
are. (If you will flagkelected dcpdrlmcnl\ for cateful consideration By using the -
tollowing: comparisons, you wﬂl rcdnu. to some extent the total worklmd

k] ' -7 >
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- involved.) For each year. compare the number. ind peércentage of mal® and.

female applicants. then the number amd percentage of males “und females. i 4.0

admitted - the percentage of males admitted in relation to total applicants and
the percentage of females admitted’in relation tasgBalapplicants. If you are like

us, vou will find that there is not g signiticant discrepagey at that level. (T hope

that 'you, find that the total pereentage of women“gdmitted ot all_fdhale -
applicaivts, and the total percentage of men adinitted of all male apphCals Ss
similar.)y : - . B SONT e o ¥
Then ook at the number and percentage of males’ and females at the
master’s level, department by department. and‘at the Ph.D. level, department by
department. Jf our pattern is one which you discover as well, you will tind that
there is a precipitous drop in the number of women between the MA-und PhP

years, and you may well ask vourselt whether or not (“' level of graQuite -

support has something to do with the demise of Plarge pereentage of female |
graduate students. Then. within. cach department, compare the number af

pereentage of women sapported (pre- and post master’s level) with the same
information for men and compare the ave rage support level for women with the’
average support fevel for men. One of the things that you might- find is that

when tive women and five men.are squm/r'lcd, the five women cach hive $500 3

scholarships and the five men each hyve'S 1200 scholarships. ] _
There s -additional information vou need  once ‘you have -flagged
departments for further examination on-the basis of thesd” initial numerical
inquiries. Taking the entering GPA. the school of origin, #nd graduate grades
into consideration, ask +jf for cach year of graduate study. men and women of
compargble qualifications receive the same scholarship support. Look at the.
total for each persomr it does not help to keep ¢ worfian in s¢hool and give her
$700 if she has to have SlZQp to survive (espetidlly -ipAfic men get-the larger
sum.} The total level of support is as important as (p€mere existerice of some
support. o, " > B ‘ . "
At this point you probably must condudy the *inquiry department-
by-department on an interview basis, using &ither X tecam of deans from the
graduate school or a blue-ribbon faculty committee. The nextquestion-you must
address yourself 10 is: *do men and wonien receive the same balance between

teaching appoinfments and scholarships? Te'aching. after all-slows down the rité = -
‘ot progress. one. can’ achieve belowgghat’ of someone who is receiving full

scholarship support.

Next question: do mgn’ and women have the same-probability of receiving
Aesearch asyistantships?:Acrescarch assistant works closely with a senior faculty =~ ™®
- member. He or she may spend virtually the ‘entire time,in work on research

which may be subsequently puiblishable or serve as a dissertation. An “RA" gets

a heavy gdose of sociali2zifig in professic

age a- harder_time receiving’
Ction, wé‘may note that the

r - 8
1t feadyaie school review or o
departmentil ‘seréening, In' departme it Rkere all” graduates adrmitted must
receive support, the decision-on the part of ten principatinvestigators te extend
research assistantships -only to men (even though they may not express that
choice ug a policy) will substantially reduc®. the chances of women dpplicants for
admission (o that pregram,” = <. .. - LT

» All ol these things point, 1. think;, to th'e complexity of the review. of

. ! - B . . v .

o

A trsdes. b s very important to..

Cdiscovert fas we have, that womgh GSupHY 3 b5
appointrgents as research assistants. fn ;tha ¢
Cawaid off a‘tesearch assistantsh ip is"of.@rgﬁ

‘ 3] f(#;}plc?c conJrol of anindividual .-
Costaff madmber - it islaot casily s R
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graduate Stipends. They-'point also to the questions ol correct assessment and
“reward of quality’ which are involved in genuinely tchieving cqual opportunity
© fr women students, as ‘well s women staff. It is not simply a question of
equity.-Jhough that question is significant cnough, but again a question of our
~uphelding in practice. the development offiuman resources, and the standards,of
* quality. we have so long espoused. In graduate training we are perhaps, above il
elsé? concerned with establishing the environment thar will make possible the
.. achicvement of the highest standards of hiuman excellence and with discovering
* ind taining those with the greatest ability 1o demonstrate that achievement.
Nong of us can turi away trom the challenge of enabling women to ciiter the
ranks of those who can sct new muarks for this kind of scholurly achievement.

»i

) LN
2

L_ .
-~
, . .
. ~
< .
~ . .
| o
) e
N : s . N
N . » P
’ T 77 .
~ /.

ERIC

Aruitoxt provided by Eic:



Concurrent Workshops B W R
} Fnday, December1 1972 9‘003 m, . R P e

e . THEDEANANDTHELAW

v Moderator Raymond P. Manellaé-w:a Unmersrty '
. Panelist: James J. Ritterskamp, Vassar College :
S Recorder: DonaldJ Whute Bosron College C

- A

’
.

. ‘ : s " Raymond P. Mariella

Hi. | '"am Ray Mariella of Loyola University of (‘hmg,o The topic for
discussion; *“I'he Dean and the Law,” may sound a bit unusual and certainly, five
or ten years ago. thxs topic would have bccn out of place in a4 'meeting of
graduate deans.

However, I have been amazed at the number of .legal actions. cufrent and
active. against universitigs and the number of litigations threatened or being -
settled out of court. | never dreamed that administrators would be involved in
this type ot thing. Perhdpi [ have not reecovered from-the first mm when L had.
to deal withy a student’s lawyer concegning a dissertation.

To my sugprise, | tind that J' ag not unique and my umvcrsny is not
unique. 1 find that many universities are, in the same category. t is a new >
situation when you deal with students and faculty. today. Ypu have to weigh
l - every word you use and every letter you write, more so than you ever had to do

in the past. Many deans argglearning with difficulty about these things. B

I am most pleased that Dr. James Ritterskathp could interrupt his busy
schedule to e with us today. He is exceptionally well-qualified to speak on our
topic. Vice-President Ritterskamp is a gnative of Missouri. He received his
undergraduate education at Washingtcén &niversity .in St Louis and his' law
degree from the same institution. He has been in administrative. capacitics at
Washington .Upgversity at St. Louis. tHinois Institute of Technolggy. the
University ot Bhicago, and is Lurrently VILC President for Admlmstrdtlon at
Vassar Collg :

It is pdnu.ulJrTy ilttmg to hear from Dr. Ritterskamp concerning thc Dean -

* and the Law, since he has achieved a fine rgputation by speaking on this topic to

many audiences.’Most notablé have been his presentations on the subject given .,
as a short course for college ddmmlst‘r&tors at the University of Nebraska at -’
Omaha. He has a distinguished record as ah administrator. a lawyer and a spcal\cr
--— Dr. James thtersk.nmp <
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James ). Rl_ﬂ_v;;)ikamp
Letus begin with a few cavears. -~ :

We are assembled here in New Orleany, LouisianaAwhichumeans Tam 1400
miles from my ptesent home e New York, and 700 miles from the State of
Misjouri. the state m which Fam registered as 1 member of the bar. Fach of vou
iy connected with an educational institution théy av of may not be located in
ote of these states. The chances are that i cach of us recorded-The state where
oursistitution is located, we would have a good selectiof of the S0 states of our
Union. And this means there isa taic pfobability that something approaching 51
JutisdicHons of legal systems could be involved 1 this room. Our home state,
and the Fedeval Govermment, have a legislature or Congress pouring out the laws,
and a court system applying andinterpreting those faws. Therd is o good reason
to believe that the faw and the mterpeetation thereol may not be uniform in
cach and cvery application, . )

STy report o general rule of law, but does vour jurisdiction follow the
general rule of faw” Eay tell y ou of contlicting decisions that have been made
leaving us with a prevaibng view and g nuenority view. Which one does vour state
follow? Even the Federal Di\‘lricﬂ('omls have occasionally come up with
difterent” decisions m what nught be gencrally regarded as the same legal

problem. So diversity’ in law  ax in education’ is possible and probable. and-

that is the first picee of legal advice that I give vou today.

And now for the punch line of my remarks. Listening to me talk of areas of
legal involvement s not going to do vou much good unless it leads you to the
legal counsel representing voub institution. This is the individual you must get to
know.and have hum get 1o know vou and the manner’in which vou conduct your
work. Tell him what a Dean’s office is all aboit. Give him the opportunity to tell
you what is the prevailing Law in your state, and what are_the legal involvements

youare concerned with in dealing with your faculty, yourstudents, your sdumni

and your public. 1f I can accomplish an introduction to your legal counsel and
help form a close working relationship between the two of vou, my. time in
coming to this city will not have been misspent. .
And now . let’s get down o cases. it you will pardont the expression. [ should
begin my topic with a blessing Iegrned long ago; -
Dear Lord, today make.my words sweet and render ‘D &
Foromorrow, | may have to car them!
And-hat is precisely what [ may have to do. tor the [y as it pertains to
colleges and universities is changing dav ta. duv.and what is¥id today may be
reversed or altered tomorrow. In addition. the application of the law to the
campus i being expanded on a continuing basis and what claims the courts
refused jurisdiction in prior yeurs. may be heard today. Students have gone to
Court. Parents have gone to Court. Faculty have gone to Court. Tradesnien have
gone 1o Cowl. Alumni have gone 1o Courty Employees have gone to Court. And
whom do thiey" tuke with them when they do go o Court - you guessed it. the
£ Bg-Washington State Supreme Court terms it:

“the invasion. as it were. of yolt tpus by the Courts.™l - - . .
. : . » . ' :

I Justice Marshall A. Neil), Th&('oﬂcgc Counsel, Vol V. No. V', page 1. :
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A recent case in peint shows the extent such invasion may take:
__Immediate curriculum enlargement is to be undertaken at Mobile State, including '_'—)
acquisition of 4 computer feeded 1o dcwlop COMpULCr sCence and data provcessing
programs, teacheg atde and llbrnv pmur.un\. and associate (lt.gru.‘ Brograms in
nursing, niedical technotogy, .md other health related areas. : ‘
Lftective immediately. the officials responsibje for the rurullmu of \ludcnl\ at
cach of the junior colldges and trade schools will make special eftorts to recruit -
students who are of the race different from that of the student€whom the institutjon
was originally designed to serve. Any recruiting team which visits high %ph()'pl.\"l()
discuss its mstitution will be composed off inembers of both races. All promotional

litcrature and catalogs sent to high schools and~o prospective students will state 45‘;

clearly that students are ncccpud without rigard to race or color. .. s

Quoting from the decision of the case without the prior legal history before
you is unfair. but this is a sample of directions given a campus by a Court. 1t
sounds like a report - of*the Faculty Planning Committee .insofar as curriculum
direction .is concerned: And the makeup of the recruiting teams. and the
advertising and u.ulogr texts should be coming straight from the administration.
But no, this is I[()m 2 court and a Federal District Court at that. This gives you”
some idea of’ oW tdr we have allowed our campus operation to'run afoul of the
law and some.fdea; ‘®f how farthe Court is willing to go 1f we do not comply. Itis

.an explosive xx\;’u.ﬂmn

James A. Pegkins, when he was Pusldcm of Cornell Umv:.mt) said in 1967:
But we do yiew with some aterm the speeter .. taking the form of a rash of
court  decisions - ghallenging  decisions in arcas lhn were onee considered  the
educational world's peculiar provinee. The tiling of these cases seemys to \ug,g.u st llml
udiciat pmu.\\U\ can be \ub\unmd for acadenmie progesses.
()ualmun decisions are th essenee of .u.ldcnm llll. To replace this R;nd ul‘ .
+deaision cither with civil laws that must not (h\tmyn\h Ucl\\un the plumber and the
philosopher or with the Kind of wrangling over technicalities™ (o which court action
ccan” s easily degenerate, would do permanent damage not only to the Sensitive
academic processes; for judging qu.nlny but indeed to quality itselt.

3

This iy today's picture too.” insofar .as the Lollege and' the (uurt are:
concerned but it was not always thus. Not too lons Ao, thgeourts maintained a
hands-off attitude concerning campus Jdmlmstml‘}on They were unwllllng to do
more than pagsion legal issues. and were most reluudnl to substitute their
judgment for thatbr the appropriafe college otfm.d

This attitude was based _upon_ three 5ndjor ;.omcpt\ ﬁvhx h hdd much

“following in the laxgs: ¥ L. . ‘

1. The doctrine of in loco purc’nm N ‘.‘_ . S

2. Higher education is a privilege, not 4 ngh»l g YT

3. A univeisity i3 composgd of 1 wmmum‘ty of »dw&m who “are

" self-governing because only the séholafs: lher?udvu have 1 qxpuhsc to

eyajuate it and the people involwed in it. - i

Let us'gpgnd a few moments discussing these wmcpts and learn what has or

is happening ¥ them. It will help us to -understand the: dlrculon the law is

taking, and th

house™ as Presient Alan Simpsdp so succinctly stated when we at Vassar
decided not to move to New Haven and Yale UniverSity.

In loco parentis. in place of the parent.is an old hand-me- down from the

¢ommon law’of England and Blackstone: In essence. it meant the schoolmaster

'i smnds in the same posmon with respcu to his- sludenls as that of a parent, and
' T

i )83

irection we mug take if we are.to remain - ““mistress ‘of our -

.
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e can therefore duect#and congrol their conduct to the same extent @ parent
can. As carly as 18600 the cougts of 1l}inois embraced this concept in a Wheaton
College case involving a prohibition Ygainst joining a fraternity. The court stated
“so long as the rules violate nRither divine nor human kw. we have no more
authority td'ingerfere than we have to control the domestic discipline ofw fyther
in his farnily.” Perhaps the leading case on this doctrine is 2 1913 case involving
a Berea College edict against students entering cerfain publie cating houses,
where again'the court repeated the i doco parentis statement s )
. But in ld@ parenris has died. to all extent and purposes. First af all; vou
and | knmv'-‘lHu_I control of the domestic Jiscipline of a father in his 4 uly has
degenerated. Too many pareitts today expéet us, the modern schoolm#tens. to
administer a caning to their offspring. Se.where is our example to applyin co
parcntiy? And with 18 year olds having the right 1o vote. probably 90" % our
audience have become emancipdted for all intents and purposch. éxcept perliaps
“for financial sypport purposes. So where is_an example for the courts to apply?
The second concept was that a higher education was a privilege offeréd and .,
not a right to be expected. A student was informed that it was a privilege for her
or him to attend a college, and in return for receiving that privilege, he or sfe ..
waived any rights that might-accrue from being angindividual®in our socfety. In « @
the event the student protested over the loss ofecertyin personal priviteges. he
was informed by the court that whatever his Fights ndight be as an individual, he
waived them in return tor the privilege of gytaining an education. A 1915 case, - 4
Waugh v Board' of Trustees of the Univc& of Mississippi. found the teS. N
Supreme Court stating: -~ ., ‘ NERE S » *
It s very trite to sad that the right to pur\lr&b_‘mpnwix and exerense rights and
liberty are subject 1 some degree 1o the limitations of the law. and the condrmon

. . - L . 8
upon which the State of Missisappi offers the complainant free structiongm s

Linwversity, that while a student ‘there he renounce aftifiation with a society which the a /
state comstders inimicab to discipline, finds np prohibition ingthe 14th ®fnmeadmdhr ¥ .
This decision applicd to g public institutipn: the courts were even more .

pronounced in their application of the privilege doctrine to private Fastitufons.

In Anthony v Syrfacuse University. a Federal court wyg called upon to deide -
whether_a Syracuse coed could be dismisséd because they did not segard he'was a
“typical Syracuse girl.”” The uni¥ersity. in defen® of its action. pointed b g
registration card that in effect stated attendance was a vilegg and oy a right
and that in ordefsto safguard scholarshig and a moral agmosphere. it resérved
the right to require withdrawalsof any student at gny time for any reason. The

. court said fnter alia; & e : o :
“A ,»._gudcnl_iz‘.n()l rcqw\cd to enter the university, &ind m.\?‘ n I'ucuﬁnl'xcr entry,

withdraw without reason any time. The uBiversity need not aceept as a student

one desinng to b@eome such? [T may ggherefore, limit 8 eftoct of such aeeeplance by

express agreement ... When dismissing a m#cnt. no reasondor dismissal need be

give .;a{l'hc‘univcr.sny must. however, have ' reason 9 Of course, the university

uthorities have wide discretion in determining whit situation does and.what does

tall \Vilhié""‘lhc classes mcﬂ’iinncd.:’fﬁnd the cng,;lx‘ would be slow indeed n .
Aturbing any decisio®of the universily atthofilies i this respect ...

2pcofic v Wheaton College. 40 11 186, 11866). .
T 3Gyl v Berea Qollega 156 Ky, 376, 1g1 S.W. 204 ARIED

406 Miss. 623, So. 827 R
231 N.Y.S. 435 (1928) =

. . . D
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. dudent to waive notice and a heaflng before expulsion .. the stitd ¢ Aty u)ﬁ dition

. protection clauses, Jpphubjc 10 public colleges. and by doing M?JJM

Mtreedom from unreasonable scarches and s ures,

‘ , . : o L Coe .

Ladics and gentlemen. this is ht)w it, was in the g goud old days.”

In 1954scame Brown v Board ot Education of Topuln and its four l.wmm_
companion cases thgt presumably ended scg.n&mnn on the books of law. In *
Brown. the Supreme Court of the United bl.ncs wmgc‘ y

,5: , Today, education i perhaps the most rmpurn.nl"lunumn af state and local
governme . SuchXin oppoertunity, \\hus the state has undertaken J0 pmwdu i,
s arightw huh must be made available to dHon equal terms. 6 :
Suddeénty: education begame aright and was no loffger a privilgge. Suddullv-
education was faced with ai oul-dated concept of privilege and was dealing with
a group of students who had a right to an ¢dueadion. True, this decision did not
address itself to a college educationg but then came the'teading case of mv.o.
,Alabama State Board of Education in 1961 and colleges w;fgbmvolvcd-. ixon,
deatt with a group of students .who were arrested for refusing t leave a public -
cating place where they had dv.m.mdcd servide but were refuSed. Theyiwere
summarily expelled ynder a collefe Tule - that permitted such Jaction without <
reason other ¢han the schotarship or moral atmosphere dpproach which was used
for so many y4rs under the privilege concept. The Federal Court said: St L0
We do not reid this provision to clearty indicate an’ ‘mteht on thy pm ot the”

e

the gragting of L\'L" a pnvnlu.u upon the renpunciation ul the mn\ufu P ht to

procé durabdue u\ C b
We are u nt that.precedent asawell s e most lundlmcnnl [\

+, principlg sup t nur holding that duc .process: nqmyu nutlu and hearin
\tudunl at a fan-supported colldge is L\pdlcd for misconduct.’ 5.,
What has Dixon done to, us? Well. there is neither ‘time nor ¢oF
available on this platform 4o.give a constitutional history, but [et me
portion of on¢ séction of the XIVith amendment:
No State \Ml make or cnforee any law which shall abridge the pnvnlsg
immunities. of- «.m(cn\ of lhcl’nmd Statesinor shall any State deprive wny puﬂ(
life, liberty, or pmput) \\nmﬂu due process of aw: nor deny 1o any person 'y
its jurisdiction the” equal proteigian of the laws. .
Dixon has myde the t4th ‘amendment, particularly its duc-*?ou

,a

the privilege concept that had such good results in Keeping the cquats: &
coliege campus. In additioh, the Fourteenth amendment by its referénce "q
. prmlc&,cs or immunities of .citizens of the United States, wnd through ifs: duct i
process clause. has gade applicable to states dﬂdv{s!ﬁlt dgencies the' Eifds, o %y
~amendment dealing with freedom of religion. teedom of speeeh and pr&.svand "
“the right for people to peaceably assemble. the Fourd*.dmo.ndmcnﬁ dealing wk
;{y‘l thie Fifth.amendmént
dealing with double jeopardy and due profess. of l,aw*‘ hquxg,h the First. Fourth .
“and Fifth amendinents were part. of the Bill .of Rights nd’ fun»smuto.d d .':‘?'*!
restriction on Congress and the Federal- Gow.rmnv.nt iggthg. aventde*of dlyp
~Fourteenth they have become rights and privileges § 'u n§'ol lhe Umtcd‘;
States, aglinst which restrictive state action’ |\pruh|b1!&d" T et .
From this. you may ascertain readily that thefg, g?.n wnd@iﬁ‘ﬁc ot (()plC\\"': o
opened for liigative minded, sludo.n(s _‘uulty‘ m.brmb chappésgerijist. fhe
pubhc msmutmn And lcst thos.. E "-‘“?s whq YIet | ﬁw‘ﬁ‘/’dfw h. rnvutc S
& believe Tiliss Jpplu,.x Ditly S pubhu Coeen

Il f.te a discighlne case lmd i Ndssdg'
g : : &
2 . . - ) /; o ,‘ ,x-_ g“- .

AP

«

ll]SlllU(lU[]s, lC( me leC 4 montent -4
6347 U.S. 483, 74 Sup. Cu 686
7294 F. 2d 150 o
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County New Ydrk g 1971 that invplved an expelled student and Hofyrid

e . o L
College, The #ogtt stated:™ ¢ ' v o .

pe '.fﬁl}c ey ;i\'cr% sf off private universities to mnsll("qllqgéll inhibition is a divelys,s
Teedonr a justly caretyl

cureent Aopic, Becalhd 6 the esgential need for academig 3
| watéhy ?Ts ke ou” owtside interference in cducational insti
R prm}'ip Lpersgual tight s also an easentia] need of*democratic socg LR o ‘
: We cannat agdred that right ef acaderue freedom requires the total preclysion of ™. o
,or alfected mcmb«;;rvﬁ‘ of the @
i, L oL

NG

Y the * T \

,

perdoriul hghi‘.\,'\'\'lwlhqr they be of faculty, students
L - pubfic* \f._ w ‘ . , . ol /
The federal provisions expresly require that the offending acghr be state actions
Fhe Jaw s plain that while state a@ion’ts, the subject of cqu;'llﬁm‘cl‘pn and dut
* process constitutional limitations. the state itelf need not be the dirc'(,"%"hw’?ing‘l\)rkjc_. a-' o
The offending action may be taken by a “private™ orgunization, ;5#';] nolll not be "W T
taken'by thesspate directly orby its elected or appointed ofticials: ¥ ks - e
L Socerty Wadministration has ‘become so complextthat privaty ur_z:lmir.u(ig,ms;l in oo
_ & posttton of performing governmental tunctions and in g dischirge of Sch: %
tunetion may ba¥subject to the constitutianal requirements of asing fair and equal’
) proctdures. ‘ T . T g
“i. ., The Court then went, vn to point out Hofstra had- gonstoudted facilitics

T

¥ cunder the New York State Dorniitory and that ~overA§34.500,000°01 s
e $61.000,000 book value assets. is supplied by thic State Dompmonf Arthasity. In *+
o udq‘i(igm, .over $1000:000 of the Hofstra-$§25 ‘O(‘)0.000 operating budget. e n}cs'! .
= frot governmental grants: over the past S years. it receivedpover $3.000,000¢n ., ... =
s difccl,‘.l'cdcrul_ construction grants; it received a t'cdgrul quﬁ‘(iun‘pf.-l 5%cres’ o,
Jlandi it pays nd real estate taxes on its cducation-use pro c'rﬁ(ic.ﬂ:'und‘gl'lﬁii,' Y
P 83:500,000 of -its assets had come from private gifts, {'l Yol “Werog largely” T
“fadilitatéd by ingome tax deductions.” Other quotéds from the gmu'l'sxdccisjd '
BN B - . : . ’ L.

Ll

S tiffclude: : : A . n

. - o Lo . N - n R .
. 4 “ g "I-'l’l\: Stuke:participation gt Hofstea must be a State presence \(’Iit’ﬂ"cm‘ifid‘cring*duzv'. LA
‘fi . vpf\)\fg\.\' JAngzdgual ‘protection for nonacademiv disciplining ‘of” .\lqd‘iim.\'f' Pl:un%‘_k -~ s _é
P fofstra exis s pslargely a governmental manifestation. - L O
Pl Givert :§tate action, Hofstra students must receive cquul t protection ot 'the * g /]
Y Maws... . Attendimee at 4 tax-upported Bniversity is a right subject to g»d‘wu&ﬁ&ll 7 W
v protectian’ and mog an unprotected privitege.8 R ] % o,
oo o Now- thischse, was, decided in a state caurt. It is not the Eetferal i’.’ourts ) %
" speaking: but at lgast in New York, privilege as a concept for private institutions # -

<« may be onifsway to-asad demise. . XY
w0 With inloco parentis and the privilege.concept departing from oar.midsgiife’ - Qﬁ
<L Tard Jeft with'the third concept oM community of séholars that aresseligovolgig, w14
. “because ‘of their expertise. Angthis continue to be a deterrent to upfettered. .
+" L. invasion of "the campus by {the courts, if we will and are: able o froyde® . o
- reasomable constitutional guarantees of the individuals® rights. This means thé& in .
.. dealing with faculty and students we will be required to be careful in our , o
L contryctual arrangerents, afford everyons equal sreatment, and providtﬁmilue W ﬂ

process of law when firing, suspending or cxpelligg someone.”: : :
[t is interesting to note in the cases where théapurts decide someone hf:'i's n#‘ .

+ been afforded: due process and the ¢our '(ukcs_tl?é'timc to explain the essentia®
of due process. they do not demand the formal courtroom type of due process.
It would appeur that the following essentials of due procgss are sufficient when

applying sanctions to an offending party in a CHnpus trighf , "
T BRyan v Hofstra Univ.s 324 NLY.S. 2d 964 R

o - o e C
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Adequale summatign- of tesumony ofwnnesscs
‘Pn.nml accused to tesufy ] . :
Permn dg.used to. %esent his wnncss_es 5

t e aCn.used tesuﬁes the nght to uoss examme should

bc glven o
Accused have, the opportumty to presem ﬁnal statemem of his dcfcnsc
In allsuch tridlg, thefe is no need to tesufy under Oath and no need to’
upply technicat #hles of evidence.-
g,,_ T’ne ‘committée ‘hearing the' charge should g:ve Lareful atten;xon to the
‘evidence, antl make a fair finding. | é/(\/ -
&35 A right fo appeal to a hlg,her source probably the Presndem - should be
: . rovided.
L e vFollowmg these suggestlons will not gt\)lve all of our legal problems but will
) ?Lg' a'long way in convincing the courts that we can a‘hd ‘do provide.due. process.
»*":-Another vexing problem that has reached the cpurts in aiumber of cases is
"thc student’s right to credits and degrees And here; it must be admitted, the
'~ courts contigue,. almost unanimously, in recognizing “the expertise of +the
4. community of gseholars andfTare not prqne to order a degrec granted or a
“student’s grade changed. If we continué to be circumspect in our academic
reviews, it-appears we are reasonably safefyom invasion on this front.
. * I do wish there was more time to present other mtcresungﬁcets of the law
& asit applies to colleges and to "deans. Particularly important a{ the present time,

*

T is the right to charge out-of-state residents more than the state rgfident’sdee. It
" - involves equal protection of the.law, and poses some interesting@foblems. If an
4~ out-of-state resident moves to your state, so the argument goes, and if he is

-entitled=to have his garbage collected by the city- operated collection service, and
_if he is entitled to ‘welfare from his new state, whyis he not also entitled to
partake of the' fruits of a free college education? If these arguments persisi and
obtain, wé are all in' for some extremely difficult sessions with the
appropriations committees of our legislatures. .

In conclusion, let me suggest to you several texts that might be of assiStance
in understanding some of the college involvements with the law. I can suggest
CoIIege Law by T..E. Blackwell, The Colleges and the Courts by M. M. Chambers
(he has written several other excellent books on the same subject), The Courts
and Higher Egucation by John S. Brubacher, and College and University Law by
Alexander Solomon. And lastly, et me suggest you see to it that your legal

a'

counsel becofnes a member of the National Association of. College and -

University Afjorneys. Its meetings and its publications are professional in
. character ard worthy, of support, as are those of other disciplines with which
you might be more familiar. @

- e

.

Summary

. ‘ S g t ‘ Donald J Whlte
Vassa: s Vice Presndem James Ritterskamp deflly fielded a nch vancty of
vt ' T 85

Y0 N
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questions. but with thageneral caveat that “you realy must get to kndw your
university legal counsel”Rfor best results. In the due process area, he indicajed g
would be unwise to. eliminate from an existing college code the right not to
testify on grounds of possible self-incrimination. because such a move xpight
invite the courts to’take jurisdiction on due process grounds: “double jeopardy*™
from two jurisdictions isLx\wt a worry foy privatg institutions but is for,lblic
ones; a private institutiom may probublywm its rights in eliminihg a
provision entitling an accused to have a lawyer represent the accused at %rings.
but such elimination might be unwise because it might damage the credi8ility of
the campus disciplinary system.*/n the academic decisions area, Dr. Ritterskamp
noted that in the few cases where the courts had forced the awarding of a
degree. “The institutions asked for’it"" He stressed keéping the ugﬂcmic and,
disciplinary sanctions absolutely separate and emphasized reserving in the college
cdtalog the college’s right to make decisions involving judgment and expertise: he
agreed that increased liberality out of a desire to be fair to the student is a
avoidance of ““leading on™ that might create the
ject to a due process claim: hé indicated that a
student who retuses to bg part of reseurch “in his major. involving. human
subjects. does not place himself in jeopapdy=In the residenck  non-residence
area. he pointed out that the mdtter of dit¥ferentiated state policy on admissions
had not yet been- litigated; higher non-resident tuition faces testing where the

-righf to vote is granted. On liabiliry, he recommended that institutiens purchase

liability insurance in a policy covering both the administratdrs and  the

institution. . L ) ) C g
' PR ,
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NEW ELEMENTS IN GRADUATE ADMISSIONS ‘

J

Moderator: Stirling L. Huntley, California Institute of Teehno/ogr*
Panelists: Andrew J. Hein, University df Minnesota L

. _Thom Rhue, Stagford University
Cliff Sjogren, University of Michigan

Recorder: David L. Jacobson, University of California, Davis .
. . S - - , ) ’ ., ...h
I ‘ Stirling:L. HuntleyV L
I' ’ C A .

‘Welcome to the workshop session on New °Elements in Graduate
-Admissions. Perhaps the program should be eptitled New Aspects of Old
Elements in Graduate Admissions. since we will be dealing with problems in

‘gmduate- admissions which huv%bcen with ps for{some time. As each year pusses,

. hopefully, we gain some. new insight into how we may best meet. the challenges

and opportunities presented to us as individuals responsible for recruitment and

admission of new graduate students. tt is in this,spirit that we have organized
this work shop which we hope you will find both interesting and warthwhile:

. We have chosen three arcas of continuing concern to these in graduate * »
admissions recognizing that each of the three could well be the subject by itself-
of a two day conference. It.is hoped that our discussion this mornihg, however."
will lead to questions from the floor and to further informal discussion as the
annual meéting contindes. The three speakers will deal ‘with the problems
respectively of graduate -admissions office organization, .recruitment -.and
admission of minority applicants and women. and current problems of foreign
student admission. ' '

- The panel represents a considerable degree. pf”expertise in the arcas with
which we are concerned. Mr. Hein is an experienced admissionsofficer who has -
worked closely with ETS in studies of admissions 0fTive organization both large
and smalt;’Mr. Rhue has been involved in his own research in the sociology of
education- but is at the same time a working admissions man with day to day
responsibilities in the area of minority recruitment. Mr. Sjogren is one ‘of the
acknowledgeld national leaders in foreign student admissions and comes to New
Orleans on ¢ stopover between visits to British Honduras and to the Dominican
Republics I is a pleasure to work with such a distinguished panel and I believe
that we sho yl start the presentations without further introduction, '

a

e
‘. Andrew ). Hein’

«
[

~

cducation
a strong -
ion of

In time.of financial crisis in ®ducation in general, and gradua

*in particular, decisions about the admissions function, which hay

relationship to quality fyd(uatc education. ‘take on‘'a new dim¢e
importance. Now more thif ever, we cannot aftord to make mistakes!
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= Thevalidity and relisbility ot the traditional admissions ériteria (on which
th@e’ seems (0 "be some general sgreement) need serious examination {or
reexamination) as the tendency f6Fdifterentiated grading grpws more unpopular
in o context long chgracterized by inated grading. even ‘when a full range of
possible ‘grades has been available 1y use. The_quality contrgl . factor in
admissiond also bears cqnsideration as) placement competition “ grows more
intense (whether we have an oversupp .
#students may respond as & it is a falt) and as sodial values change and an
Advanced degree no longer carties the prestige it once did.-1f we avgit to ggowveor

" hold enrollment steady. thd tendencysto admit less qualified applicants, than it

the past, will b a real tempgation. Thihk. for just : minute. about what this
means i conjunction with ilflated grading. greater reliance on ¢redits {course
wotk) in advanced degree proprams, particulurly.at the mastet's degree level! If
pee® teaching is red a d. we do play an impgortant role in this matter of
quality educatfon abe *h we have heard so myeh. :

‘1 do-not propose to describe models for admisgions organizatigns, but rather
to identity functions which T consider critical in Ui a e of graduate admissions.
This approagh is not intended as a dodge but fither as o recognition of the
diversity of (%(g:mizulimiul schemes into which the admissions function must fit.
Norpdo t meanonly the organkational scheme of a graduate school or a graduate

“ division: but instead the” plgee that this unit occupies within . the overall
institutional organization  (Graduate  Admissions “and  Eellowship Selection
olicies and Procedures, 193]). Despite .the organizational dilersity. -we all

gage-in admitting and, hence. the Yuncyignal views seems most appropriate.
at follows are my ideas o4 Mportant facets of the gradyate admissions

procésythat must be handled somewhere and. lest | sgem to gtdss over it in the
presenfation, there is an undetlying assumption of #eylty i
decisioy-making process. ¢ : , .

Meafing: mw list is the need for an admissions policy with a cledf, statemerit
of criterfa to be employed in decision-making. The responsibility here rests with
thegggduate dean g The criteria-should be relevant and. insofdr as gur present
state of kno\vlcdgL{pcrmils. they should be valid and reliable (more éu this later
in the description of another function I have identified).

" . . N . ® ~ - :
The second facet might mostrappropriately be called a corollary of the first
. namely. a policy statement articutating the safeguards to bt employed to

insure that the selection eriteria identitied are applied equitably. :
Resburces must be available for the review of foreign applications and’ the
peculiar problems which they pose with respect to duﬁﬁrcc equivalente: unusual
. grading systems, quality-of institution. etc. ' 3 '
- From receipg of
well-planned

L R N

ritial inquirysto the teporting of the ‘{igul dectsion, a
efficient system ol notification iszethically demanded. For
sy, upplicunlsfccd to know what i$ happgning or why something

ing. or when they can expect it to happen. -
A arca 1 would likp o identify «s one whose importance has
med in the last 24 nronths, 11-@as important before, but we were never
held so accountable until our present financial C"ﬁsi.j'i[ refer to the record system
with casy tetrieval 10 supply factual data for reporting, for #esearch. and for
updating procedures. As aware of the financial pinch as anyone, 1 firmly believe
that we cannot afford to remain inactive in this arca. Referting to the 1970
< Graduate - Record Examinations “Board” wiudy (Graduate Admissions *and
Fellowship Selection Policies and Procedures, 1971), Il_lc data for which were

»

<

o

£

)— ) i | ) \ ,..: 8 ) R B . .

.
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may be questionable, but potentjal *

olvement in the |
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“graduate schools are in trouble in this area. In my own expe

p3 Y . >

he vast majority of
jenee the tighter the
financial squeeze, the moré we are called on to desenbt andl jusuty (with hard
data),what we: are”doing. Admissions in general, but thiyfaspect in particular,
canot_go unx\xppx)rud Indeed, mew gnoney or reassignnfent of current dollars
may’ bc‘ineuxxm Unps we mdlw the’ investmet oweper, 1 see us ur serious
trouble. and I do no¥mean 20 .30 sears fron Shesgitutignal facilitiesswill
dictate the means, but whethe™Yhe methods usdd be quilt pen and high staolor

gathered in the full of TY6Y. it seems sale to assume that

themost sophisticated data processing equipmygnt modern technology places at

our disposal, the d.l(d will be called for:

What kind of data ant'l talking about?
wa afready have that! | am (.llkmg abouy gemand as measured by inquiry, but
b‘n:zn down by program, Program cog€ for the various degrep fields at the
mast¢i’s and doctoral level, Devision dufa: Admit - Reject (by field): Admit -
show: Admit . ,.No show. Rejge why? Scholastic deficiency? Lack of
adequate l.lullllc”s’ It makes; un“undg)u\ difterepee. v '

Wisely or unwm,ly Iundu,yl for highey- -education h.l\ rehied ,,xlmuu
exclagively’ on body c¢Bunt. nm]lmo.nl may decline and | vet, apard.. from
‘inflation. more dollars may - befndeded. Will we be e b Ju'sntv them? 1 am
hearing about the need for (Lsnly iHgoOvytive programs, prwmms 1o ulrc.ld (even
old Ph.D.’s). and to me it sounds e pensive. v

" jus( a good looking transeript -

Y1 have only: spokew of fmndtions and ot of persons or job \IQI\ and by

design. Where % is done is probably not important but tRat it be dorid is critical.
Perhaps both "r.ldu.llc and undergraduate émmmns should be under the
jurisdiction of a \II]L:,]L adirrissions officer, Pe erhaps. i
the business of a mru;:n student -adviser or ingnational student officer. A
entral data processing unit should possibly law€ the recordy csponsibilily. All
this may be -true. BUT the graduate dean MUST establish the policy and have
input in the establishment ol priorities for the graduate .]dmI\\IOH\ function if it
will ever work efficiently. The dean. or more Jikely an assodiate or assistant
dean, will specialize in this aspect of the gradu? 40 ¢ 1erprise. but only the dean
can establish and support the high-priokity that the admissions function requires.

cignt applications should be

» The job canngt beassigned to a loser! Support. to assure continuity . is a sine qua

hon. <"

This brings_me 0 an c_\plicil slulchlcm of i’g;e own bias. A central office
core may bC the mpst efficient way of insuring that policy s made. reviewed gnd
tpdated/and carrted out equitaply. Many of theAunctions described demand £
degree OF expertise which cannot be afforded at the level of a department/or
“l.ldlldl‘ program. The continuity which 1 believe”is lmporldnl s not, in my
experidnee, been built in the highly decentratized system. At thef@pogram level,

Jadmissions activity is quite often, if not generally, N additional diRy.

‘Graduate admissions réquires full-time involvemgent if we arejto "C\.p pace
with relevant research as a basis for change. Interest lz;llsl ranscend (i®program
and. Mt the case of the multicampus institution, even geog d‘)h_\. N

T - -a N
- ; , . v Thom Rhue
Coe - .

The controversy osdr the admission of women and minority  students
gmu;,u lrom two lon;, \mndln(y Irddlll()n\ n Armm.; w\ism .md mui\m 'M
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admissions during the late 60's. The issug ot admitting women is a more recent
“concern. Before looking at the admissions picture as it relates (o graduate .
. education. it is useful to briefly review,.the several concerns whichslead (o a - -,
recxamination f admission policy. Let"me say irom the beginning” thiat (hd - =
graduate enteppfise can carry on the r search it feels is 'il_nporlunl, train tuture.
professors fof colleges and upiversiti Wh-Fhe same Kind of record of suceessos
and failures it has established in .M,st&rﬂd’c(mtinuc to’attract the student
group it is most accustomed o . ‘j‘,,.pqh}cs_ - with no revitw ‘or change in
current policy. Even tdday. when the majority of graduate divisions are asked
~about-efforts o extghd opportunities for ddvanced edicaiion to minority angd
swomen students, it ‘is not uncommon o read responses that every applicant is*"
treated equally, or, now and then, thattthe graduate school is ot .the place fog
~ social welfare programs. This group prefers'to see jhe graduate enterprise as a
< neutral agent of knowledge'which allegedly benefits atl of socicty. S
There_is another group ,whq looked at the same graduate situatidy and
concludedSon (hing like the folwing: o .
¢ Yes, graduaty ecducation can benefitall sgeiety. but there are fewer than 100
v g " Chicano Ph'D.’s gnd less*thain 1% Black D% natiomally to_carry out resyarch
which directly bénefigs their conynunitics. There are only 3000 Black fawyers. a
A handful of Indian, professionals of afiy ‘__gc’,___upd too-few dactors for anybody. [t
may be sensible 16 take anotheslook i ou?ct't‘orls since there is good reason to
respond to the critical professienal’ fecds T native American? Black, Chicano,
and Puerto Rican communities. o ) K C
¢ With varying degrees of enthusiasm and fnstitutional commitment and
f money. thcp.‘ schools‘ began programs of .minority student recruitment and
To suppol aimEd at providingg the professors and researchers ot color needed. it fon
no otfler reason, fo change the complexion of their own faculties.
More recenlly, sofke of this spirit and commitment have influenced policics
with respect to wonifh. , S T . T
.. The two groups have som¢ similarities un\&somc sigpificant ditferences. Let
-.us look at women first, While American sociey as a whole does not expectaits
r 7 women to amount. to miuch, judging from the occuputi(nw:mics it
th;

oftered them, it went to greal pains in some arcas-1o ins Ahey were

nevertheless well educated. The Radcliffes, Vassars and Wellesleys affest to that -
But for reasons which women are now loudly exposing as partial truths and ful]
‘myths, graduate schools accepted them in painfully few numbers, and the
*undergraduate-enterprise socialized therh for non-professional’ roles.
w' .+ My Black brothers and sisters. and other cousmns.of color, face ditferent _
' problems with’ respect to education. Whén professional services are needed by an” -
Anglo woman in our society. there is someone in thewhijte community who has * »
the responsibility .for her ‘welfarée Even though she ;may: not have received,
graduate training, her husband or family friends nuay have. This is not the case
with mi?mrily and, oppressed ‘communities. Becausé . we have been denied-
* advanced_trdining and cducation, we are still dependent on you for services we
could provide for vurselve® given the chance. This obscrvation simply suggests
that the demands for minority and female graduate daining come from djfferent
"f community needs-afd cxpectations. ; ;

-

.~ Graduate admission proccdur(_:seurcY at best. somewhat ratighal, The
. standard procedure is to scregn’undesgraduate applicants by,grade poirt average,
* . thatis, it the undergraduate institution™ does not utilize too many pass-fail
grades; by the GRE, that is, if the-dpplicant is not minority, ih whih case we:
- : - N ) : - B \ .
L N / ~o, . . .
" R , o g ) « % (P
. . oo - X b
| . i 2 90 . . :
‘, . ) 'z i ) Voo . &‘} .
oo, : v . - .
. e .« : 4
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.- Know “they don’t test well on these ex . by. the letter ot'rcognmcnddlion"
. that is, it it comes from.a faculty mcmbcr wlm hias-some reputatibn beyond his

home institutidn-or if it is not from a member of the Bhick Studies Dtpdllmcnl
_.because we know ““they never say any thing negative about their students™, or by,
the prestige of ‘the undergr duate institution, cxcept if thiersiudent was poor and

attended a less ptcsllglou public institution or duuded to. a{lo.nd a bl.n.k college-

in his area. - : "

""" From this, pmst with its. flaws. the extremes are ot (oo dlﬂn.ull to
_‘identify; The n,.llty strd ng student is easy o \potnd shows a strong probability
of suctessin graduate school. Thereally weak stfent s cquallycas“, to spot and

~“equally easy to predict academical{ 'thdl is, unless he happened to come from a-

. family of cx&,hl brothers and Slslcr':,‘wherc full-time work was expected of him to

. do ot know what his success wmight haye been. Sometimes letters of
“recommendation rclp moré often they don
LI The “problent of predicting siceess  iso most dllfl&.ull with the middle
" achicvers, those applicants with 2.7 to 3.1 GPAs..those- with the low S00's or
lligh 400°s on the GRE’s. But vou should iemember that for many inority

- students, siniply the acquisition of a Bychelor’s Degru represents overcoming .1_

1 Serious number ofjabstacles and iy in itself a decent test ‘of motivation.

We are faced with some real Jdmlsslon problems. Among them is the' white
titution's Lonn%*nlmcnl to rewul # need-and altemplting o 1,cnu1nc}\'
“spond. In; the case of wome lhldnc.ms identifying and admitting ualified

- 7 * help support ‘the” fainily while also & nmllcd«:?blmc i college. [n’ this case we |
' 1

Y

fermale Jppllcanfs by at least l}) Samye ratio of acceptances as that of mer® In this”

respect.- 18t me relate some ¢ anford’s experience. It may:interest you to
¢ know thal a rgeént study of ford's undergraduate womern, ﬂhowcd. among
other things. that the distribution of occupational goals pagallel\ quite closely

the distribution of occupational gm!s sought by the-male undergraduates, The.

"= schools of redicine and engineoring are -actively- snckmt~ female appjicants

~through brochdres and public announcements. While admission 6f women for
graduate and professional suhuols, as'a whole, equals the ratio of male applicants
to acceptances, the women's ratio is 50mcwhd\t lug,her in the humannm,‘xlcncc
and medicine, .

The nallondlQ&,r.ldu‘nlc'cnmllmonl .mmdnfg lo sl.msuu ()vndcq ‘bv the

v

National Cgnter for Educational Stalistics, =is roug.hlv 1,092,000 sludcnls.

represented by 637.000 men or 615 ahd 377,000 women, roughly 39%. That
same national ~group prcdu.ls that the -end_of the decade will see 1,.499.00Q
gradpate students, an inerease of almost 50% with a ratio. of men o woinen at
57% for_ men.and 43% for women. While. know that several dedns have made
“the Jfﬁrm&llvc .u.tlon “philosophy krown (o their departments. | knoxv of no
actjve® recrivitmentaffort for wemen students otheg than Jeaflets, The’primary
thrust should be al dinal change about the rolé¢ and wmpclcnucs of women
and. of ¢ourse, as 4hc ‘women pointed out in-, esterday’s p1nd equal troptment
once inside the system. Ee N
The ,above statistics can be misleadhi, howwer They mask the fact, for
examplc that of the 39% women there' is a heavy concentration in one-year
- master’ssprograms. teacher educatiomprograms and part- -time Lnrollmcnl Male$
continue to dominate Ph.D. and professidnal programs.-

“In the casé of admissions of minority students. there arc dddlll()n.ﬂ gmbfcms'

-of identification, recruitment, financial support, dlllll}’(\c change on the part of
appli¢ants and faculties, impmvcd undcrgradualc opportunities, understanding
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stindardizegs tests. trusts and commitment. While rough estimates place all
minority uhdergraduate etrollmenft®around the 105 mark. graduate enrollment
may be around 3% or 4% We will discuss the problems related to- inereased
minority curollment during the question period. But first. you niay be interested
n some findings of .a recent survey of CGS schools with respect tO minority
programs at the gmduate level. | am jndebted to Mr: Brice Hamilton of ETS for

the data and aplpreciate his careful reporting and analysis. _
The responses came Trom 196 ‘usable questionnaires and 64.9% of CGS
institutions on programs for disadvantaged. minority graduate stadents. We it
cautiously view the résults as only a’broad indicatign of the direction graduate
,Schools are taking, since several institutions with 'minority programs found the
nature OF the questionnaire inappropriately designed to tap their efforts. General
responses to key questionsarg as toljows: o : I

>

KA P -

Qne dean seems to have summarized the issue from an institutional point of
view quite accurately: L . ' _ :
“The major strength of the program s the commitment of the Acadeinic Vice
President and the Dean of the Graduate School tgontinued ttensitied reruitment
of munority students as u‘\t-mpli_!'i(jd. by therr dedaged willingness 1o reward or 1o
- punish, to_put the matter biuntly . departmients which do not make decent elforts in
v -~ . . . » -~

. . . ‘

. . . PR N N0 0o response
. : N v N < PON i
1. Twes the sraduate schoelfave a policy ° ) .
with regard 4 the enroliment » - \ « L 5
and cducation of mid students? L 79, "0 (7 549 9y 1.6
b ' . b . . ¢ . A ‘o
Is @ speviad effort made 16 reerudt m'd \ LY
vraduate students at the graduate school ’ . . 2y
level? = " ' - 105 538 % N3-T420 7
. JEPERFE
. . N . X : . ¢ L .
3. Does the graduate schoot givespeenal . ) -
Tattenuon o mid graduate schodt applhi- C S oo .
cations v the admissions prm‘u‘hlrcs'.’ X3 426 99 fs0 -.‘LL,\ 6.7
. N - - . : :
4. Do onc or more departments give such ) * ° .
speciab attention in admidsions procedures?, 114 58.8 , 61, 33 20, 103
S Are there special efforts, programs. or : . LS g
arrangements dieected toward the needs T, * .
of enrolled m/d gradudte students? 84 430 , 103 528 8 4.1
. - ' : ’
6. Are you developing or have vou developed s
an aeademie program destgned 1o retlect , -
o the needs and interests of the m/d gruduuu: . . . »
students on vour efmpuay? 43 22,4 137 . 703 15 7.7
7. Arce there special tunds allocated soleiy .
tur tinancial imd 1o my/d students? 700 359 115 7590 1} S
. " ’ N ’
8. Has any attedipt been made to evaluate
or assess the suceess of your gradugate
m/d student eftorts? - 69 354 s 579 i3 6.7
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“thit dircction . .. The major weaknbss is thé reluctance of I';u'uily m-;ldmil.gr;ulﬁ{nc
. \ludgnh ot lu\ Ih.m the very Iighést acddemie ability ... The crus of the matter 1y
th-. ,\ullmplu\ of - those résponsible tor the Implez.'nl.jll()n of atfinmanve actipn
prégrams to iy them lhmngh by whatever powef they puswess. I“h-. personal
. 'mnu.quu nees are not pleagintzit is inpossible 10 satisfy erther side; on the ong hand, -~
Jyou arg accused nl destroving quality .md standards, md on the other, you are
;Lumd ol being 1 lnxmuru cig. Nevertheless) tuuu are no lhlrd or tourth alternatives:
cithyr the umvcr\mu will igerfase minority ;‘nmllmun m thewr way, or. it will be
done to themand in ways scareely tp therr liking,™ ' '
. ‘ » T ‘ i ) . ‘
N SR ’ . . . ‘ A
S ' - Cliff Sjogren
+ . a- .

lnumsmgly xtudo.ms fmm ,abroad are scckmﬂ educational 0\pcr|cnu.s in U’

S. graduate level” programs. As pverseas postsuom{ary educational opportunities

o.\pmd pdrtlwhrly in third world countries. the Jemartls of foreign students

Ly

far

\lemd graduate s¢hool | training m the Umtcd States increased. Open

Doors, 19717 reports thats there are ‘more” thah 65.000° foreign students’
1nalr1mlaud in U. $. graduate and professional schools. although it islikély that

at.

east. twice that number are actually enrolled. U. S. graduate school

.ldnunntmtom must view mtcrn.ntmn.x] studcnt Ll’ll’()”l'llenlb as lmpon.mt torg es
on their d’mpuscs . .

‘.

obse

Jcmd

This -presentafion is divided into two parts. Flr\( I will bhdl’C with you some
rvations dbout the current status of.foreign student admissions in U. S.-
nate schools. These observations are derived primarily from the resilis of a

survty conducted by the Field Service Program of the National-Association for
Fumyl Student Affairss{NAFSA). A NAFSA Task Force on Crucial’Issues was

crea
grad
prac
-dsS0
be ¢
ddm

- reasons for foreign student enroliments.

. .
-

City:

ted to examine departmental-policies.on foreign students at twelve selected
wate ‘schools.2 Following this brief review of existing conditions and
tices =1 shall discuss a limited number of critical characteristics.that are often
ciated with the processes of foreign student admissions.

The tpltowing statements-summarize some of the ¢rucial issues that should
onsidered as institutions develop rdllonJIC\ for continued foreign student
issions:

. Most universities believe that they have demonstrated their commitment o
internatibpal educationat - exchange -even though institutional policy or
position :statements on foreign student admissions are rare. The current
emphasis on accountability may lead to a morc eritical analysis’ of the

. Most universities are willing ‘to make special concessions 40 cntenngnformgn

4

?

studcnts by reducing course loads for ].mguage or cultural adjustment® -

reasons. *

v

1 -Annual Report of the ln\mutu of [nternational Education, Open Do()r\ 1972, (NLW Yorl\

IIL 1972).

.
\

2 National  AssociNjof for Foreign Student Aftairs Field: Service Prngr}m;;.chorl of the

Tuask

- . M . . s s
Force on Crucial Issues. An fnquiry Into Departinental- Policies and Practices In

Relation; to the Graduate Edifcation of Foreign Students. (\V.uhmgton D.C.: NAI'SA

Cent

ral Office. 1977) pp3- l7

3

¢
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. The amdcmlc perfornmncc of a foreign student is gcmmlly evaluated by the .

same Jc.ndcmnc criteria that are used for'a domestic studdat.
foreign students generally:- perform academically as\'well as domestic
students and receive their degrees in the same length of lnE

. Institutional writtgn and unwritten policies usually have’ little effect on

foreign student admissions to grddUdlC schools. The pnr}{ary influence on
the decision is the availability of places in the department.

Admissions decisidns are normally.made by. department hm s with graduate
schoo] administrators nprovndmg credential evaluation sépvices, Englisl]
languagg proficiency screening, etc. B

epts in the Task Force survey rcporlo.d foreign student Lnrollmu nts
rangingtfrom 2% to 49% of their total enrollment. .

. ‘Admissjons decisions are based on academic and space dleldblllly factors

with i ‘lle attention’ given tp polmcal or'geographical factors. An exception .
generalization is. the practice of admitting most ‘govekriment and
agencyjsponsored students.

. /
- In ordgr of importange, the’ criteria listed below are gemmlly considered in

lssmps decision:
fademic performance as measured by grades and marks on tr\nmnpts
pe and quality of previpus educational’ systcm .

pe and quality of previous institution. . .
Xammauons (GRE. ATGSB. Miller Analogncs ete.)

. Proficiency in English. SR
*Letters of Recommendation. . \\

(Th:s,rank does ndt take into account the nmporm n{- lnﬂULnCuOf ey
sponsorship or other*financial considerations.)

. Preliminary screening by outside agencies, mclu’ding government, doey not
‘guarantee- that sponsored sludcnts are dedeICd”y qualified for gmdkmtc

study. + . -,

There are several unique characteristics of the torcngn student admissions

process, some of which require a special” sensitivity on the part:of the. gradudte

school gdmissions | officer. Three of these chdraclcnsms'arc now briefly
described: - :

“A. ; Submission ofCredcnlmls ‘

4

"che the candidate has decided to apply for admission, lie must arrange

", for the submnssnon of his credentials, The traditional U, S. procedure of
rcqumng a’complete dussier on an applicant ‘before the decision is made\
oftentimes causes a great hardship for the foreign student. While you \

|

need the comp]ete file ta admit a student. you may be in a safe position-

tq reject a student on the basis of a parual file. A common complaint
“heard among forengn studénts relates t0 this matter. A young Philippino,

for example, may apply and be routinely asked to submit scores from

the Graduate Record Exam (GRE) and the Test of English as a Foreign .
- Language’ (TOEFL). At great- expense (when one considers the

.dollar/peso exchange rate and the travel costs) the candidate fulfills the

request only to learn that his grades were unsatisfactory, or, that'the-
department *‘does not admit foreign students at the PhD level!”” While
these test results may' bé used to applyto.anothér institution, it may be
too l.n;f to do so, or the other institution may require different tests,
Locally administered English language tests such as the American

University Language Geater Test’(,kﬁ‘temc American Language

e T s - ‘ o

.

S

\

P
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~ foreign student aqmlwons

) « o : - N '
Institute of Georgetown University (ALIGU) might be utilized as -

‘English language screening devices. We should be sensitive to these,

conditions whet corresponding with students from other parts of the
world. Universities should utilize a pr;hmnnrv application system tor

v
'

Standardized Examinations .

Another concern to be dealt ‘with is the matter.of \l.md.lrduud testy.
Personally. Traccept the position that reliable examinations such as the
Miller, Analogies. ATGSB. and the GRE have a significant rote in the
ddmiskjons process. Further, there does not-seem to be a rebellion
against U. S. tests among toreign students. There is, howuvur concern
over the way” admissions officers interpret the ‘test results. Low test
scores qire ambiguious whea applied to applicants from von-U. S.
cultures. while In&,h test scores are relatively tree from meu,u;l\ for the
candidates. Theretore, tests will sometimes be useful predictors. for
foreign applicants. We must  appreciate  the  anxiety-producing
characteristics of a UsS.-designed test ghat will be_used to judge the
. L . . K ————
academic: readiness of a third world “student. Forcngn students aré
suspicious of the different ways.in which these tests yre interpreted By
Ngrth American adnyissions ofticers and these is reagon to believe thyt
their fears are valid. Students outside” ol the United States e

~accustomed to taking “do or die™ tests.in which non! ncbmmb'l’@ cut-otf

scores deterimine their educationgl tuture. ! his test psyahmr\_muxt be
taken into consideration as we assess an g% erﬁcds Jppllunl, potential
for success in otr institution. * ¢ S o
We must also take inte. onsidcr:_nipn some  Of thc Jogistical -

“characteristics of testing in many countries. Al tinies tests will arrive

after the date bn which they are to be administered. This places the
student in a very difticult situation and, in contrast t6°the U. S, student”’;
his counselor ‘cannot pickup the phope “aut’ dial ETS ~for an
explanagon. Most (cs(mcn%rx are, clearly below the standgrds that one
would expect for similar fleilities in the. Unucd” States: The lighting is
generally poor. and in many test centers “lap: boards™ arc used instead

“of desk tops. 1t i true ‘that the forcign student may have' been.

conditioned to (Ins‘\w@ of instructional enwironment and “such
conditions may not affect his test pulofmanu. however. hL‘:lg usuall-y
not being compared with students who have taken the tests under morg "

_satisfagtory conditions. Well- hg,hud. soundproofed.. ventilated 1éting *.

facilities simply are not available inmost third world countries. While
little can be done to correct that situation: it is another pmn( that,
should be appreciated by Jdmunng officery in the Unmd States.

A Pldl] ,

There is a \ubxmmml amount n\f debate over the appropriatentss of U.
S: doctorates for students from developing countries. 1 would like to
preserit an idea that has. béén-discussed by many U. S. and foreign
educators, This idea addresses itself to the task of encopraging scholarly
studies designed: to identify and solve the problems of less developed
countries. The plan allows students to u)nlplc(c most of their course

~work in the United States ineluding training in Tesearch techniques such

as dau gathering,, samplmg, interviews,” and other L\pcrlmcmql dcxxw

100 .



+

1

methods, The student would thien return to his home country for six to
twelve months fof the purpose of collecting data, He could then return
to utilize the computer. write and defend his thesis, and; take the
additional course work necessary to complete his degree. E;ic(l year this
process .would contribute  thousands of original studies: desigged to
identify "and systematicilly solve some gt the pressing social. heulth.
ceonomital, and educational problems of " developing countries. Many
people also feel that such a practice would help reduce the migration of
talent to the United States, Finally. the cost for such a practice would
probably vnot exceed the amount of money needed 1 maintain an

- individua!l in the U, S. for 4}151 period of time beeause of the sost of
‘ living differential between this country and most other countries of the

L - world, - Coa

G D.. Conclusions R .

M —_ - . ' " . ‘ . P
el © Increasingly, foreign students are seeking entrance to U, S, universitics.

Our institutions and* our respective societies will benetit from this

exchange experience it the admissions decisions reflect the many overt

and subtle fotees that influgnee the process. Our responsibitities as

admissions  officers, therefore. have been defined. We must make .
»available to serious international applicants the essential and ageurate

information  they. need tor make wise “educational choices. 'If the

W'\"_, prospective foreign stadents also choose i perform their prescribed
! role. thy is. 1o make realistic -choices based primarily on educational

- and joctl, considerations, we will have created a useful student v

c.\‘ch)'lngc model that is distinctly human oriented. A

. v

. . ' ‘e

Summary . . Coen

, ‘ :

' .

David L. Jacobson

the two groups that had been sing®® out tor spegialfattention in those papers:
applicants from forgign countrigs and those fromgdomestic minority groups.
Several issues were, paised Telating 1o the tanguage problems of students whose

»* ndtive tongue s n-c»é Enghiylu- she  reliability of TOEFL scores, the validity of

. scores on the vcrbuf'sct_tion't)f:,txgi}r'udhutc,AR._qu_rd Examination. and academic
> “dificulties subsequent”to” aditfissfon. duds :'i{?sm'g_"‘-('rl')m' a pgor grasp of - English
©owere among these. There appeared -m."tic‘:gen'cx%;il agreemerit that bpth TOEFL.
and GRE scores of foreign “applicants wert™useful # limitedsindicators of]
prospective students’ chances of academic saccessin this country and that sucl
scofes should not - by themselves - be-used as final determinants of students
“admissibility.” The “vatue af both tests for foreign students is often redidee
“because of the” physical circumstances under which the examimations at

', [ . .
v R N . . . - . N . v
f" “Moseof the discussion and questions Tollowing tl format papers.concerned

sometimes given abroad. - _ _
© Several guestions were Taised concerning the problems of evaluating tl
©academic records of international students. Mr. Sjogren and others ressed t
necessity for training experts in the evaluation of such materials.

Finally,. Wwth regard to foreign “students, there was a long discussion |t
changing attitulles and practices towards the place of such students in Ameridiin
: R o . (P o - syl

graduate schools, In previous years, foreign students have often changed t:' ir

.
2

/ 1

° . ~ . ['
|
|
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mtentiofts after a h. years here-und decided 1o remain in this country. The
. consequent brain drain Has been a ‘problem for some underdeveloped countries.  «

* Now the hnmlu.umn Service has. changed its policy and become much more - -
“inclined to compel students w return (8 their homelands upon the mmplclmn
ot their graduate study. In addition, forcign stédents are confronted with a
decline in the support.availahle to tem from Americap institutions :ind more
stringent_Immigration Servive. requiremeiits thiat they provide evidence of their
.1hllu) ‘to pay gheir way during their swudies in this cowntey Several speakers
emphasized the desirability oFhavingaclear statement gf the role or philosophy
of American instylutions in pl’UVldll]E graduate educatiort to foreign students.

Erom pmblun\ of fardign students, “thés discdssion “gradually moved 1o
questions concerniug e admission and recruitment.ol students from domestic

" minority or dl\.xdv.mlm'c groups. One speaker=suggested thiat while special
programs in English l.uv?u age training were readily available tfor foreign students.
comparable prour.um were scarce for domestic minority students who might also .
“lack competenée jn tRe standard English used for graduate edlichtion. The sume.
speuker wnlcndcd that white graduate Jdl]]l\\l()l]\ offices wereoften willifg 10 ¢
‘make ¢ \chllpn\ in considering applicants. from abroad who did not megt
normal requirements of-couyse preparation or atademic’achicvement, they were
less willing in his" experience to make L\LLpll()ly« for minority students with
similar dmumuu Other members of the audienct noted that the. recruitment |
of minority applicants: or special eonxldcmlmn of theirqualifications were
sgmetimes hampered by lhc].uk oi information asto the clhnu. backgrounds i’
applicants.

By way of i Lont.ludmg set. Of remarks, Mr. Rhse .md Mr. {ogrcn both
emphasized: lhg esirabitity of using d vi Lu,ty of materials - not merely bmdm or
test scores - in Lv.xlu.umg all .xp,phu.umn\ for graduate study. They stressed the
need for admissions officers to develop a \puml expertise in lopKing for other

.

indicators of a students’ polcmml for success in erruwm;, J[)pllmlmns from »
foreign students dnd domestic minority sludcm\ - - , -
- ) . ’ L . . N . »
. ERRTaN] &
: L] * . ‘
/
. . # l' - . 1 LA
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RAE-EXAM‘INR‘PION OF THE RESIDENCY REQUIREMENT . . ..

. .
.
-

Moderator Wnlham J. 'Burke, Ar/zona State University
Panelists:,Charles A. Leone, Bowling Green State University” -
Michael J. Brennan Brown University =~

Recorder John P Noonan Kansas State Un/verm}/

T S . « ° William J. Buirke-
. Inm addeess glVLh last yeuar betore lhc Annual Mu.tmg ol the (ollo.gc
Entrance Examination Bmfd:onc of our colleagues. Sterling McMurgin, Dean 6t
the Gmdu.nte School at the Unlvusrty of Umh noted:

. I education. mnovation is casy lo write.and talk Sbouw but dnmul( to do,

We nlk about it frequengly - but do it infrequently.
We wlk about it trequently, becaise todiy to be an advocate of innovation 1y )

. to bewsn the side of .u.ld;mu virtue. Our schools and collcpes nm) not “be \..IVLd
Wedre lold but if they are saved. it will be (hmluh mnovanon.

> .
. - We=do it infrequently. because - in*practice most of uys in LdULJlIUn arc™ \
ultra-conservatives. We e willing to be on (hc}u‘kr of virtue in our Jalk, and
somefimes cven in our splanning - but when it ¢oines to-action we are quul‘;l
) back down. To do \ch(hlm m Ldm ition that is n’alh new s dificult not \mlpl\_ .
* - becaose it meany the breaking of habits that are older than odrselves, but becausen #
N

break with u.ukmu habit .u\d convention is like the pmt.mmg 0§ a s:urcd lumpk
We have \mulltud our old \u) s of doing things. and'to Lh.lg.c !hg)\\c Ways is more
than difficd it is traumatic. - ‘ ‘

. A quuk look at the program for. this annual meeting of the Council of
Graduate Schools will show that graduafe deans are indeed quite willing'to talk
about prospects for-changg in graddate education. Only time will telt whether we
will be willing and able to‘{)nng about meaningful innovations. . :

* The-topic for this,panel “Reexamination of the Residency Requmnunl
gms us all an bpportunity to consider the need for and importance of one of the
“most widely accepted and cherislfed conceptsin.gradbate edication. -

Ann Helss in her recent book on Clzallcngq,s to Graduare Schools pmnls

~ otxt that:

. N
In ler\ of n\ Jationale. the residence requirement is qunc ddcnublu It is
based on’ the a\\llmpnon that by withdrawing from, nfufidine rcﬂpon\lbllmu and
!L‘\ldllll_ Yor a bloek of time in the university Lommunn) the \(hdcn( will be in
the*company of persons anld in the proximity of résources dnd 'JLlllllC\ which can
enrich his intellectual development and expedite his progress toward she degree. In
. . this cnvironmient. presumably. he can learn directly - from h(u.\n}urc from his
< ' models, or from a-wide varicty of cultugal and inteliectual: expeticnces — the
dnsuplmc and life siyle of the \dul.n Of equal import is the -tact lh.n his
mslrd\tor\ tan leurn m)m and .lboul him, An 1mpun.ml component of the .

.\“ : . ‘ . ' . . e

oy

1

PR K SRS X T ) :
MO TR N PR ‘”’5/“”")*““&0‘3;&”,
. h . -



»\ ;“_. L -._ — . ’ . .L N

// Cratiomale far the residenee ~equfrement iy that it provides othe Laculty witly

3 . uppurlllulllu to eviluate the qugljty of the xludcm\ nmlluumlwn'nm us they
: ) abserve it ovdn an extended puupﬁ" .

" By tar the most common residence rcqunundnl for (hc doctorate is one
wademic vear of on-campus residence although 4 few universities do require
three or even fous semestegs. The interprétatians of the rcquncmcn( Vary ~*

_considerably. ho\v:anh some “institutions requiring a year of full-time,
continuous on- L.llnpll\/l;(.\IdCHLC while others specify registration for varying
athounts of credit for & cestain number of tgnns or make provision for students
to obtain “‘residence” credit when they are not on campus. Teaching assistants - .,
are given Tull residence credit at many universitics but only partial at some. <

Residence requirenyents also ditter for the Ph.D. and the Ed.D. degree at
the saine wniversity. Some institutions count-tlie summer tenm toward mecting
N , the residence rcquircmcn’b tor the doctoraie: while others doe not.- Most
universities “specity  a, minimum of the | equivalent @ three yeéars of
post-baccalaurcate. studies. - The Smaximum  elapsed time yallowed ~ for  the
: Lomplcuon of the deguc rcqulmncnt\ varies. most gener Y. between five and .
ten years. - : N

. © With this wide variety of p.n(crns it is pcrhaps not surpnsmg that Ann
Heiss found in her study that 7577 of thegraddare faculty were satistied-with the.
residence reQuirement at; their mtitition. Many of the' 15% who thought the

- requirement’ should be modifted- were in favor of mbre- tequired ¢ourse Ikntus
The other 1605 felt (h.xl the requiremertt should be dropped.

S Résidence requirements ko‘r the masters deggee are g,cncr.xlly apcllcd oQt m*
terms_ofsemester or quarter credit hoyrs unnp]ctv.d on .campus rather than in-.
toyms of .1311.1! time-on campus. Miuny mslllulmns pefmnit a limitecd amuount Qt
their own extension credit and accept a minor nuntber. usudlly six \cmcx'cr

- hours. of transfer credit of acceptable quality from JLLAdl(L‘%!l]\(l(llllUns

X While there are differences in the Jppllt.dll(\n of resiBence requirenients
institugions. in the main, there is much in .common. The fupid
nent of yddualc rC(.lUbd(lUl’l \lnt.L‘ ‘World War H saw nrany institutions
¢ gnaster’s or doctoral level work for the first time. THere was Litde

evideice Of inn®vation with tegard o either curriculum or gtneral graduate

— school requirements. The faculty in developing institutions. drawn largely. from *
<« mature universjties, clcuo.d almost invariably to adopt the type of program that

. they had completed. In the desire for prestige and recognition. and spurred on
by reputational reports and by accrediting groups. developing institutions, sought
respectability and acceptance thmug,h emulation ul the pmt.cdurcs of the off

- referred io.-but somewhat ambiguous, “‘top twenty.’ -y

The identification of genctal university-wide uquncmeuls whuh foster

“good and vipble graduate programs is a challenge we must all face. We ﬁh(gj 3

e

‘expect no simple answers, for the nature and goals of the institution
pifticular discipline. the interests of the faqulty. and Lcr(.nnly the’ b.xckgroun
-potential and motivation of the individual-student are all important.
[t is not so much Aiow,a quality program is developed. but rather lhqt itis
# . developed by whatever mca}ls will psoduce the bestuits with the:availabfe
* resources. One of the great strengths of American higher education s its
diversity. We should not hesitate to capitalize on-this advantage i dcvcloplng
residency -requirements and other rcgulallons gourmng orddthc work, at our’
» individual institutions.
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fow o Lo \ C ~ CharleS'A. Ledne *
T As ubiquifous as “ihe fofeign ™ Tynguage  requirengent. . the |'csu}c1)g\' -

jequirement is one of these things ,thﬁr'h;ls\ul\v;;ys been caretully presetvedin % . »
<lcscriplinns ot~ Ph.D. ’gleg,rc.c) programs, 1t %appears goday. in simil(r,ﬁ)rm.uin
= virtually all graduate bulleting gs a general requirement of the graduar® school or;
@ college. Why it is there and whéther or not it should. be. in present times. ire
T Lappropriaté topics for discussion. Self-perceptions of universitics arescurrently in
“uunMtion and it is proper to oxamine “tlre usetulness of the residency
requirement as d viable component in all Ph.D. programs. : -
. The reSydenty requirement. to me. is a hold-over from an garlier ¢ra when
Ph.D."depupinents hadonly a few®fitculty members. say five to seven, Thgre
“were preSumed benefits to botiNthe students and to the Taculty by requiring
« gradyae students to sgend at least ayear onssife inintense, sdtuined. acadengic
ATort. 1t assured the major professor the supervisory time in which his.student
would develop tlie protessional research skills that awould enjoy peer appraval,
There were other  gratifications  for the professor. He could enjov* the
transformation of Jus students into able scholars and.perhaps. seeretly relish the
e of limsel us 1 c°_tcuthcr with his adiniring studenty gathered around.and
- nrrgedeinto the 'h‘urnmniuu!s-~comnm‘nity of scholars of s academic-department | o
and: ofen of the university . The resdency requirement. was there, tho, as g
- mechanism forachieving a self-sustaining “critical mass™ of academicians which,.
. i'l'l those gurly times. was an instinet for -survivils rather llrﬂ'n'.u\w\clg;u' .
\pl_lcn_umgnun following. physical faws. R ;
A, g The realities  of niodern ' universitie®,_ both _ commuter * (urban) *nd
redide

mual types. are vastly Uifferent fror Jhos¢ of universities of the 1920's and
193@s "when the residency, mqui'rg"méﬂ'in doctoral progrants;was axiomatic
~along with tife toreign language. requiggmentst Fregeh and Gegman only) and the =
ey dicademic area. The steady chyiige and decline of foreign languagés asa '+
required research tool has-its own history and need -RJ;IQ){' revigwed Here. W
Modern dogtoral (Jcpurlmcnmrums are wsually mannedaby a fadiley of 20
or more members who represent foub or five mujor specialtres within g discipline.
e faculty base and cXperience “are ‘oftgn sv.broad that the need for an
+sweademic minor no tongéer exists, The concept of the minor yea of study has
diyappeared entirel from many doctoral programs or thas been completely
transtormed into “interdiscipligary, non-major ‘programs such “as Americun
. Stadies. "Cell Biology. or Popfllur,(-‘xdlurc‘ The residéncy requirement his
© remained relatively unchanged. if you. believe what' you read jn present-day
graduate bulletins. There is. however. much Bendin® or stretching of the rule to
- dccommodate to the'. pressures grawing from the changing ;lc;ldn\mio
envlrgegmentsin our universitids. . . _ S T T
A survey of the residency requirement as given in the graduate buletins of

=3

150 univershies reveal the following..  *. - . L f\/\
. I TFhey all scem to say the same thing. namely. one academic {ear of
udl-time study in residence; ¢ ' ' oo

_ o+ However.-a cose reading of the statements reveal a range of
L requirenfenls from the very specific.- . 0 - 7
N “two semesters of post-mAsger’s work of not less than 12 hours |
per semester-faken in residence in-the last year of study™ *

. to the very obtuse- .- ' .

: “a pesod of continuous earoliment of at least three.quarters.™

» . 100 V- ' o
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One  statement ;11!1‘3\'5 for almost no vnriulions.
LQ npletely Wide open as TS interpretation.
. Urlm umvcmlm dl’ld r&,\ld\.nlldl umvu\mcx \ch to sgy in lhenr bullelms

¢ other is almost

recent (eruc Rupurt on Im\ 71))1(. M()n ()puum I am 4 'ol sure ye twlulllcr .

\tudmls may be 807 or more ot tln. total headeount Jnd th me. thl\ mdl\u tor ' ’
an unconceiyably dllluult situation with respect to residency. In zesidential
Nniversities. fpart-time students are a small pereentage of e total number and :

. the reSidency requirement can be enforced with more cgpfuinty. .o . .
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Some disciplines by their nature have no difficdlty about residence. The

“experimental or l.lhur.nor\ sciences and engineering mmpd Lomp‘h.mu\xnnply

‘because more than-one vear is needed to complete tlie experiments, analyze the
data. and write the, dissertation. and almost m\dn.lhly the work is done on-site. )
However., the ‘emérgence of national laboratorics and other major research .
facilities is cmoiar.mm;: scientific research to be done away from the university
and is forcing revisions of’ publl\h\.d attitides i in the scichees toward the terminal
vear-in- rcxxduuc to read in bulletins now as’ “a post- md.slcr s yc.lr.’ or anpl)
“one yvear' in residence:

" he the language arts, humanities .md some of the social suemes the ruh/
-oncerning lcmﬁ’mc is the. only device- that-can be Ll]]})loyhd to foree senior

'nr.ldmtc \tudukt\ to remain around to write their dissertations. Even so. the .

departed ABD student is plentifert=at all campuses. This latter situation implies
unkind “things about the importanee of library resources “and” close faculty
supervision to modern dissertations. Or perhaps. it $peaks‘to the plcnmuﬂr of'
phs or to the llldd\.qlldlt salary levely of gmdu.:u assistantships and teaching
How\lup. Whateveris addressed. the Jumnmtmn of the residedey requirement -
-on-grounds, &f student need or faculty nead oron the Lungept ofa u)mmumty\~
of scholars hec emey.increasingly ditficult and seems to bé bee ommg lost.
"+ In doctoral | programs” implemented by\’dupdrtmcms in’ colléges of *
© Education. the coneepts of high standards-and ‘eXcellénce of performanée have
peen. replaced largely by the notions of flexibility in curriculum and service to ‘
the inservice teacher. Given the precminence of the tatter two ideas in, the CoA
thinking.of many Educationists. there is nothing in an institution’s publl;hed
degree requirements that cannot be waived. altered: or substituted (often ex post
facio) so thal a particular. student may receive his doctoral degree. And. of
cohrse, the residence requirement is one of the casiest to tumble. (A <lrious < '
dichotomy of attitude prevaits among Edueationists about eXternally imposed -
certification requirements  {npu-negotiable] and internally imposcd degree
requirements [completely negotiable] ). As much as we. in other disciplines. may
deplore the abandonment of standards andyperformance by the Educationists,
we have nothad to copeflike they. witlt large numbers of graduate students who
are under continuing  pregsures o meet vnally imposed professional
requircments in order to obtain pay increggeseor promollon I am not confident
Rhat the virtuous dttitudes professed in the liberal arts and sciences concerning
standygds and perfongances will survive assaults by even a few. student§. I have -
already seen;staunch academicians’in the sciences rebel visciously when a good L]
_or sound rcquxrcmenl was inflexibly Jorced upoen then by ane of their student
The graduate dean is oftggfcalled upon to be the ponscicnce of the
unm,mty in academic® matters. single example relating to residency will*
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ice to illustrate how being such yields anything but ‘the gratitude of those
nvolved.* In, jome  ways. the following couldghe called an exampl of the
eterioration of a concept. One residency - deviatipn. generally supported by
Yducationists, is three consecutive summers of full-tdpe study. rather than a year

* residency requirement, there is an immediate appeal to allow for a variance that
- “summersy be interpreted to mean the five- or six-wgek semi-semester or
semi-quartdee rather than a full summer semester or dquffrter. becanse “our

{ full-time study in residence. Oncd a university accepgts this as” filling its -

principals#dnd teachers need 8 be back on the job before the end of August.” -

You learn, in addition, thag'such students. in fact. during these sane summers.
often commute daily betwleerr their ‘honjes and she campus while completing
theur- “residence” regyisefent. The jytification of their behavior quickly
“followgwith statenyefits by the Educap
live Several miles fiom campus and nG one questions their “in residence™ status.
It all becomes a compfeie farce when yol probe turther and fearn. that, if the
symmer student enrollments; are for. dissertation or research, the day of

n faculty thit teaching assistants often.

registration may ‘be the only one in whith they are physically presént on the -

campus- in‘ the entire session. One. wonders. when a dissertation' is ultimately
submitted: h;ou’,'\'vhen and where it was done. Certainly, the, faculty and library
resources of the university weré largely- ignored by the candidates. Queriesiinto
such 'cas@f?.)‘induce stinging reburtals by faculty‘'members and accuditions of your
. being “anti-faculty”™ or “anti-Educatien™ or, more charitably, “insensitive to the
special needs of students in Education™ or, still more charitably -“inflexiblé und
-infgrested more in rules than in people.? T
Lest you think that- I am truly, all these things and worse. allow me to
-insist that | am _most sympathetic towards the problems of the part-time

graduate Students, arM to the special problems the§ create for faculties that try

to implement,programs of higher ¢ducatjon ip classroom or course situations in
which virtually 100% of the students are preoccupied with tull-time jobs at
points some miles from the campus. Whether you believe that the realities in
graduate wbrk in Education are a complex. self-fulfilling plan. designed to

. . ~ . . r .
guarantee summer employment for faculty ‘members rie” a device catled

certificatior,” pr whether you believe the motivations that' created the present ..

“situation are altruistic. a genuine concern“for higher educational quality in our
primary and secondary schools, is immarterial. In colleges p'f Education, major
problems glready exist with which all the rest of us m&m residentiat and urban
institutions will. eventually. have to cope. We all could do well to examine their
probléms carefully and sympathetically. arid pse the effort to address ourselves

1o the emerging new maodes in graduate education. ,
Some colleges of Business Administration ard becoming aWare of tire

“problem, for_the first time, as one not solved merély by a departmental fiat of . -
“ong year of post-master’s residence.” Industries are- gradually imposing -
education requirements on higher management personnel that force the Fatteg ™

into post-MBA work. As yet, there is little evidgnce that the industries are

inclined to granf a year's leave of absence with plly, merely so that aresidency .

requircment can be met’ The arguments against the residency requirement that
emendate from Colleges, of Business typically ,are tough and couchéd in o

business jargon that reduces the doctoral diplorga to the product equivalency of .
-« Jpiece of merchandise. Although the languagefs dh‘c:cnt. the point being made

i, ,the same as that by the Educationists, ndmely that the customer is always

right, especially in state-supported universities, and that service and flexibility. |
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-are to be pnmc charaéteristics in the giadnate programs, in their academic areis.
£ % None of this is new to gmduai&dumtmn The same argumends raged four
and five decades ago. Then. the scholars prevailed.and. the PH.D. émerged asan
appelation -which indicated the holder could do independent 1c>\.ugh it his
’ discipline, that he _had sagrificed and met a set of sterpeourse detnands. that he
scompleted the foreign. fanguige (two of thun) uq&cmcn‘( the .minor area y
requirement and the residency requirement dY indeed. he was “something
special. deserving of eve ryone’s respect. and“Admiration. The largest flaw in:all
this is that the degree was meaningful only to tiny segments of our society antd
these were all located in geogr .1phn enclaves of sanctuaries called universities. In .
. the world, od&ide of the enclaves, miraculous changes have occurred in the past
four decades. However. the outreach by the universities has been trivid. The -
impyct of the sobicty of: fodern man.on the upive rsny on Hu other hand. has .
become awesome. The: old sanctuaries are going ot already are gone. Thcﬂd
accountability” © has acquired new “definitions and rt,\p&.‘&.l.lblhly in university’
affairs. Socictal ‘needs are literally forcing our universities to develop new xtyl d
and new profiles’ 50[]]0(“]]&.\ gs selt- -serving.Ssurvival adaptations. ayd sontetinic’s
as traly cohcerned endeavors to be part of and responsive to the realworld.
< Undergraduate  cupricular rcqu(}rcmull\ are in transition cin o many
universities. Newly aleigned genceral studies. liberal studies, experimental studjes. 7
»cte. e commonplace’ Jd]umpcnts Modular achievement, programs that brepk
the four-year pattern tor bacgalaureate degrees are enferging. Graduate schools
*and colleges are only now hcg,mmng, to cope with the consequences of the end
products of #he new undergraduate educational modes. Similarly, the’ pcrcnnml
part-time students. Immcrly a minority nuisance. are mpxdly growing fnto -
. . major component which we must make * adjustments in” our .uddunk o
programs. . ' s .

As suc,;:cslul abole. tesidence requirements are even now satisticd using -
nicans that are little short of complicities. by taculty andsstudents, to participate
in duplicitics. mostly to preserve the facade of academic respectability described
-in the typical ‘graduate bulletin. The aggravations to the taculty and to thedean
are simply” not worth what is presumed to be achieved by forcing strict
u)mpll.mu to a non-academic barrier. Thete are enough eXceptions:to- the-rilf
already b;lnL sought ta make riie-recommend that the residence requirement in
doctoral “programs be ‘dropped as an Jllumvcrxny requirdment’ of graduate
schools and colleges and that the quality demands ol Ilu discipliries dictate how - .
students complete their degree fequirements. ‘ o P . -»} .
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To the best of my, l\nowlcdg,e at least-three meanings haye been yvcn m
"“the rusidcmy requirement. One mcamn[ol ‘xldgmc is the hadily presenge, of -
students on campus - either on a full-time or equivalent part-time “bais.
-Another meaning is the number of courses or credit hours to be completed fora

degree. And the third is a financial obligation imposed on each Student. nangely = ..

minimum tuition and/or’ Jees required for un -advanced. degege. This third.

interpretation applies mostly. but not solely. to-private institutions. . .
Usually, some ‘combination of the three meanjngs is involved in every -

discussion of the residency requirement. which I-believe sérves only the purposes
of the god dF confugign. I offer_ this observation becatse. it sets the context

\__.) ) ﬂ 103 . . -
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withim which ettective dialbgue can be ’cusify Arastrated. So my first point is dn

+ ¢ assumption: oake it that we;are condemned exclusively. or :-llilcfl.a( primarily,
with the first meaning  required preserice on the campus. -, :
Residence. itself. is hardly an exciting topic. Tt assumey significance only in.

the light of currgnt Jrends inthe education of women, resumed tducation.
greater opportunigies for part-time study. external degrees. universitics without
walls, and so”on.These trends raise questions pf real importance. Why,shoutd
aradugte students e required to be present on campus at gl1?-1f they should.,
10w nuny und-\vl'l'z,n"_l;\'ﬁi_dmf_ Alegree requirements ought- tobe "satisfied on
mpus? In spite=aft popitlar rérgn_dsf are programs. designed” for -off-campus

eraduate study really-in the besedniel stWof quality eduedgtion?” -7«

© L have ! been dasked . to dddress mysell 10 “these” questions from the
perspective of an established grtiduate schoot and with respect 1o the humanities .
and social sciencessincluding also certain’professional schools - all these i’
comrast to scientific and technolagical studies. The lines are drawn here between
those “disciplines ggtailing laboratory 'gxpcrimcmuliqn: tlierefore  dewmunding
access to extensivf pliysical facilitiés on the one hand. and those for which
access to specialized equipment is tar Jess important on the other hand: tor’
nonavailability of equipment wilt impair graduate study oy rcs*rch in the ficlds

of science and technology. generally speaking. A similar case Jannot be made.
~even for uccess to a digital computey, in other disciplines. Nonfaculty resources
consist primarily of library resougces, which are not monopolized By a university
and (in‘any event) are exportable, at least in duplicated form. -+, '

=~ -Most established universities stress.full-time study oncayus. 1t is not

. incommon to_ find. rules stipulating thi a master’s degree must foe cgmpleted
within u total time limit that'discqurages. pantfime study or interrupted study 1

the equivalent of three-vears*of full-tite study is required tor a doctorate. this

- requirement is almost abways accompianied by another. which states that at least
one of these years must -be spent o’ campus in full-time study. Aside from

ot

«° formalized "rules. predominant attitudes in ghe faculty and administigtion
*7 o enforee and even extend barriers to of f-campus study prior to the disséitation
stage. . . ' : . :

Some of the arguments against-anytchanges in these Tules and attitudes |

put dewn (o cither habit or. myfh. Thére are tworguments.“however, whig
“cannot pe dismissed tightly. The first argumeit runs as folfows. Seriows grades
< Study “demands - rigorous. concentrated. and sustainel inteflectual ¢ffort. 1.
doctoral education - and o a somewhat lesser extent. education to the master's
- rdegree” s taken in dribs and drabs” so to speak over very long periods. then
- graduate education loses continuity aind self re<aforcement’ Satisfaction of the
residenvy  Fequirement by" greatly extended  part-time study  produces
~discantinuitices, course:by-course’ fragmentation. and a vacuum  where
simgle-pirpose integration olight to seside. Worse still, complete absenge from
the campus denies the student interaction with faculty members and with Sther
o students. Thus. external degrees at the graduate level violate the principle tenets
7 ofeffective education. namely the ongoing personal give and take. and- regive ]

and reta ke. involved in on-campus. fill-time study. .
-+ While <he first argument might be described as an argunient from the'
/- - individuil Student’s experience. the second argument is concerned with the ,’
graduate school’s own reputation and. effectiveness brought on by a chunge in
;- the school's, mix of tull-time students Pisqe-vis part-time or off-campus students.
/ It has™ beens argued that o significantly greater mix of part-time. resumed
. 3 ! 5 .

O

ERIC

Aruitoxt provided by Eic:

",



O

ERIC

Aruitoxt provided by Eic:

s

’ . .

M - ‘ ) . . T . :
education. and off-campus students dilutes the yuality of education - and.

‘incidentally. thereby cheats full;time students oF theecare and qualitewé owe

them. From the perspective of Yhe ¢stablished institution. faculty Mnd
administrators bring home  stordes (often. quite <iceurate stories) of other
institutigns  which have sacrificed their full-time students. to the practical
ngeessities of serving large numbers ol so-called “mponlighters™ with far more
interest i occupational promotion than in learning. As you know. some
“mownlighters”™ are jyst as serious and dedicated-as any other students, but too
many  oOthers are engaged Cina mindless - pursuit of purely guantitative,
credit-hour, criteria for vivil service upgrading or salary incrementsin the public
school system. When a uaiversity admits a large number of such applicants in
order to gin tuition incomg. or to satisfy certain dictates of a_state_board of
regents, and the faculty finds too many courses dominated by anattitude of
get-by-to-get-the-credit. the qaality of instruction tends to reduce to the lowest
common intellectual denominator. : )
Here. as 1 see it are the most persuasive arguments against changes in
prevailing rules and attituded. What. then. are the arguments in favor of changes?
These-are largely social. They extend upward from efforts to enlarge educational
opportunity at the undergraduate level. As a national educational system
allowing for all our diversity - we are embarked upbn a new effort at more
widespread. if not uniyersal. higher education. Having intrBduced, closed circuit
TV, lectures, ¢ollége courses at home. ete.. we as a pation afe now askingthe
graduate schools to share in this eftort. To put the issue in'question form: Why
should graduste. schools ipaist upon the crusty precedents of accamulated
requireinents when imagindtive revisions wotld open opportunities to members,
of society heretofore denied aceess to advanced study? .
"7 There is a real sense in which existing rules and attitudes in established
institutions. when unitormty applicd, must be diseriminatory in that they close
opportunities to qualified potentia] students. Trud. all graduaic schools with
which | am familiar make exceptions. But how many potential applicants do not
know about the¢ exceptions? How many capable. or really. outstanding. students, .
retreat from an application because they are led to believe that continuous
fulltime study is required. regardless of a student’s ability and regardless of his
or her adaptability to circumstances that force part-time study and greater than
normal time off-campus? . St o
I submit that the real issue is nbt a disagreement between continuous,
full-time. on-campus study ‘on one side of the wall of debate and all' the
deviations from this norm on the other side. Instead. 1 submit that the issues
center on the'eriteria for judging two things: (1) the signs that any applicant will
or will not do well in graduate Study. and (2) the copditions under which a
student will realize the potential shown at the time of admission to the graduate,
school. The former is a matter of deciding whether an applicant has the qualittes
a graduate school expects, irrespective of practical constraints that may-affect
Alie timing or continuity of study. This is what our faculties are fond of calling
“maintaining standards™. The latter is gn offshoot of the former. Onee the
decision has been made that an applicant has the necessary stuff, then the
question arises as to whether that indjvidual can effectively turn his or her stuff
into performance thyt warrants a .degree: In reaching the second judgment.

“obviously ‘there are no, universals that can apply. Therefore, there should be no

residency rules that discriminate against qualified students who cannot meet
‘preconceivet fime limits, - o :
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.My conclusions: may sound like unqualified support for all torms of
continuing graduate education, especially those torms entailing large numbers of
students away from the campus. Let me. therefore. hasten to add the following
cautions. First, I'do not predict wholesale-relaxation of residency requirements.
Established graduate schools will not undergo anything like complete conversion
to various forms of part-time and off-campus study. Changes will occur at the,
margin. Second, | do not believe that established graduate schaols should
undergo ‘a complete conversion. The arguments presented earlier against
predominant part-time and off-campus study carry enough weight to restrain

" vast changes in residepcy requirements.

Nevertheless, | find it difficult to accept an allegation that there are not

“fully qualified candidates who. for a variety of reasons. cannot engage in

continuous full-time study. The arguments advanced earlier are generalities. and
even now exceptions are made to existing rules for good cause.

One might describe the issue as one of expanding the exceptions through "
loosening of rules written in our catalogs. [t is a matter of changing the graduate

. schools’ public stance from that of indiscriminate discouragerhent to selective B

encouragement.

Summary
. A y
. : ‘ ) ~ John P. Noonan

. ) » ] .
The papers dealing with the award of residence credit stimulated lively

“discussion *among ;the workshop * participants. Many of the vexing Pproblems

associated  with graduate education surfaced. - Particularly significant were
agtempts -to distinguish among various types of&Phb,D. programs and: to identify
unique residence requirements for them” ™~ = -0 T L

- There: was o strong. sentiment that_ residence. for 'sqme prolonged span of
time, should be required.for graduate students who are working for rescarch
degrees and'plan to d6 research in the yeats immediately athead. Other kinds of
activities should be provided .for non-research degrees. The implication is that
the Ph.D. program may be.’ind probably is in many cases. awarded for efforts
other than reséarch: Althougl this concept was contrary to the perception of
many participants. there was little opposition” voiced (o it. Residence for the
non-research degree is of less impartance. Inslact the term non-residence
requirement  was used to emphasize the nled for providing off:«campus
experience for students whose deégree work 7 1n applied or professional areas.
Certain programs in education, business. engineering, and clinical psychology-
were.identified as examples of where. non-resident activities might not only be
desirable but required. . . ' ’

As the discussion developed, there arose the problem of defining residence.
Many " deans reported that signiticant amounts of research work, even in
traditional research degrees. is dane off-campus well away. from the traditional
intellectual community. It is becoming more common for scientific research to
be done in laboratories of business firms, in private laboratories, in a variety of
field stations. and other fgies removed from thé central campus. The practice
is.even more widespread in the social sciences and the humanities. The notion
that residence identifies work done on campus is widely held, but a substantial
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amount of research. while called residence. is in fact not.

“Central to the acceptability of off-campus” work is the matter of
accountability for our high standards. both for research and internships. These
activities are most difficult to supervise and finance because the administrative

structure of universities may not atlow for travel and other expenses required of -
. . . '

the faculty members. ,
. Other points mentioned were the following: transfegability of credit,

- problems of devéloping institutions and graduate work. the prliferation of rules

and Tegulations. the number of kind of students going into highpr education. the
possibility .of involving more off-campus people as adjunct profeksors in graduate
programs. and the duplicity created by the difference between Yequirements as

_stated in the catalog and-as demanded in practice. ", . .
onsensus that

Although no formal action was taken. it seemed to be the
all graduate schools should rethink their notions regarding resid
was even suggested that all statements requiring residence be
catalogs. : L S

wce -credit.. 1t
leted froni

.
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SELF-EVALUATIGN OF GRADUATE’PBOGRAMS

Moderator: John K. Major, New York University _
Panelists: Lyle Jones, Unjversity of North Carolina, Chapel Hills
Sam Webb, Georgia /nstitute of Technology
.Recorder: Arthur Veis, Northwestern University

_— - : JohnK.Major

Self- CleUd(lUn is central to every pmlcssmn since cach profession - l.nw

medicine. education ™ ¢laims that baly those who are qualified to practice it are.

entitled (o judge it. The public has accepted that claim. But it -is the public
which determines. directly. or indirectly. the allocation of resources to
education: through the cohgress, stafe legislatures, governing boards, and. of

course. the consumer: the tuition-paying citizen. It is clear that'this allocation of”

resources decides the nature and future of our institutions.

Graduate education, as you know only” too well, is in a crisis; the Spulmk
cera is past. federal fellowship programs are vanishing. the public is convinced of a

surplus of graduates. the younger generatioriscries for relevance, the older
generation crics for, Adower taxes. and a decline in the college-age pgpulation
lllrouﬂhout the next decade is gertain, The brakeshave been Jppllcd to graduate
education: New York and Ohio (aniong olhcrs) have a statewide moratorium on
new doctoral programs. Lyman Glenny! suggested two years ago .that no
institution should” start a new’ program unless it_is.highly innovative, fully

" interdisciplinary., '6r in adiscipline where there is a nationadl shortage. Clark Kerr

“of- the Carnegie ‘Commission on Higher Education recently wrote that “our

» (‘omnussmn(:[s convinced that we need no single dddlll()ndl Ph.D. program in the -
whole United States for the next decade™. .

Few expect any graduate schools to close up shop in the immediate Tuture.
especially thoseswith a variety of sound. established programs. but the same
cannot he- s.ud of individual programs. Universities and university sy\(cm\ are
critigally exAmining their graduate programs for tandidates-for termination. Last”

. week. the Florida State Unlvcrslly System announced it would review the 126

doctoral and 311 master’s programs in the nine umvcmtm in the system in
order to’ elininate or*consolidate high-cost. low- prnduuwn) programs; those
whu,f“‘hvc not averaged at least. two,degrees dnnually over the past three years
will’ come under parlncul.n scrutiny-, Forfy-six"master’s. and doctoral programs
have been suspended by the South D.ll\l)(d Regents: And at New York -
Univegsity. several doctoral programs gre likely to be among the victims of a 30
stash in the arts anid’sciences budﬂc( over.a two-year pcrmd

: %
Vpoctoral Planning Jor the 1977)'\ * Lyman Glenny ¢Re e arch Reporter, Volume VI

Number 1 (1971) (presented at the Annual \h;.lllu_ Southern Regional I ‘dudy ”t“" Board.

, ‘Ll\l(ln Tevas, Jund T2 l‘)7()), Copee
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What criscria should .1pply to Witiating, contintiing, or tenininating

ghnd'uatc prograins? Clearly if the universities do not estublish “and apply. their

own -criteria, outside bodies will: governing boards. stat¢ systems. federal
agencies, or other organizations. adapting measures of pmdm.llvnly chcm.)
and xconomy far more ‘appropriate to industry than to higher education.
Self-evaluation is @ must if institutions are to maintain quality programs and to
detertnine their own destinies. .~

Nine years ago’ AlVin-Weinberg? Uiscussed criteria for scientific choice. in
asking how the goverminent should decide ‘which scientific gitorts.1o°support..
and dl%tll’l"lll\hLd between internal ¢riteria (Is the field ready tor e\plon.allon’
Are the scientists in the tncld really competent?). and L\lL”]dl criteria which he
considereds more unpormnt technelogical. scientific,” and social merit. He
defined scientific merit in terms of the way the field “contribufes most heavily
to and illuminates most prightly its neighboring scientific discipline§™. hen he

- proceeded to apply: these criteria to such disparate branches of science as,

*high-cnergy physics. mofecular biology. and space exploration.
** Various criteria lmvu been suggested for reviewing graduate programs. The |
Uniyersity of Mdryl.md reyiews cach program every five years. and considersa”
host of factors in arriving “at pdrllt.uld'r recommendatjons: among them are the
numbers of faculty and students. facully salaries compargd to those in the same
field clsewhere. fraction of stiidents awarded financial aid . criteria for admission
and tor financial aid. student attrition. careers ot omdualcs and the cmploymem
market. |
In l%\b Tume University4 decided (o suspend one M A and five Ph. D.
‘programs “ofi the basigeof: four criteria: (1) involvement of the program n, the

undergraduate  curriculum: (2) involvement in the graduate curriculum. as .

measuted - by enrollment. Jegrees awarded. and other data:* (3) national,
récognitfon 3-%‘ reputation. as indicated by the Amerigar Council on Education”
studies, N wital Defense EducationgAct Title IV, fellowship evaluations; and
Council of mdq‘nc Schools evaluations: and (4) the additional resourc.cq~
fiecessary for the program to achieve national recognition.

At” Pripceton University. the Priorities (‘on11n111005 charged with . llld]Of
budﬂeldry surgcry developed the following cirteria for graduate programs: (1)
the qu.nllty of the faculty and program, in the o,pmmn of othgr scholars it the
mld faculty in related fields. and graduatesstudents;{2)the number-and quality
of applicants. acceptees. and graduates: (3) the future of the' ficld. in terms of

- current trends aptl national needs; (4) the national contribution made by fhe

program. mmpa'rgd to other programs in" the ‘field: (5)-the comparative

-advantage of Princeton in the field: (6) the interaction between: the program and

graduate programs in other fields; (7) the interaction.between the program.and
‘undergraduate offerings-in the field: and (8) the cost of the program. . °

/°“('riI¢'ria tor Scigntific Choice™, A. M. Wclnbcrg.'vacrvu. pugL‘\ 160-171 (Winter 1963). .
o '_zl-'il'c- Year Ryview of Graduate' Programs. University of! Maryland. Graduate School, -

_~4S'u\p¢'nsiun of PH.D. I’ruérams' Tudane’s Expgrience (’dl\nbuud by David H. Decner at the
Lleventh Annuat Meeting, Council ot Graduate Schools'in the United States, Wilshingmn,
D.C.. Duummrv4|9y) - ;

5Raommcndanwn (mmmmg the Budget for the Fiscal Year 1971- 197’ Report nl xhc'
Priorities Commiteec to ihe President. Princeton University, January 20. l97l.
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it -7 Last year. at this meeting, Dan Alpert® narrowed the field down to f
*orthogonal” criteria: centrality.. societal demand. uniqueness  of
contribution, quality of life and leadership in the prégram. and. lastly, quality ¢f
scholarship. - o : ’ ‘
My own criteria fall into four categoriés: significance. need. quality. an
* solvency. . : . ' a
‘Significanc® includes. the uniquencss of the field’ its central role to the art
and sciences, its impact on and importance to other disciplines. and its future as|
an academic discipline. Need can be judged not only by the societal demand (as!
reflected, for example. by the employment market) and local circumstances. but
also by student demand, in terms of the number and quality of inquiries.
applications, and accéptances. . S |
Quality includes the quality of the faculty (as judged by scholars in other * 4
fields as well as ousside soholars in the same field). the quality of the students (as™ |
measured by’ admission qualifications. educationgl backgrounds. and succcss in *
national competitions). and, the quality of the program (as reflected in ndtional
studies, the opinions of other scholars. student attrition., and the careers of -
graduates). L ) " -
o Finally, solvency takes into-account both: internal efficiency, through
#~*=. " those quantitative measures which ignore quality bul which are inescapgble in - -
©any activity for which the public demands accountubili{); (studcnt/faéu’l‘t-%‘ e
income/cost, and other ratios). and external support. especimly its stability and.
-the opportunities for new support. . . St " _ v .
The present crisis is not likely o vanish. It offers graduate edutation an
opportunity to consolidate .its. gains of the past several ‘decades and not only
survive but also to become: stronger than ‘ever. Graduate education can be
. . strengthencd only if the universities themselves engage in a continuing and
-~ % searching self-evaluation. adopt explicit criteria for continuing or discontinuing
- o degree pregrams,\and apply them to their current activities. The alternative is an.
" . arbitrary-and ruthless pruning by authorities far less knowledgeable and qualified

—

than. those in the universities.

L L © LyleV.Jones

Originally, a tentative title for this pas of the program was stated to be
“Int®xaal Ratings of Graduate Programs” — in contrast. I suppose. to external
ratingsNThe title then was altered, and became “Self-Evaluation of Graduate . .

‘Pr\)g'rams,’ ety excluding from consideration the evaluation by others.

.7 Let me presume that neither title is quite on et; the distinction
between internal angmexternal ratings, or between evaluation initiated by selt or
*by another, .would seem to be of relatively minor importance. Perhaps what is ~
intended is to focus upon an évaluatiort of graduate programs as a guide for
decision-making within the university, rather than as a vehicle for competition in

. " prestige between ‘universities. If our topic is so_construed. - then, whether ~

- evaluative evidence were generated -from within or with outside help becomes -

o o ; S . &,
6Proceeding; of the Eleventh Annual Meeting. Council of Graduate Schools in the United
States. Washington, D.C.. December 2-4, 1971, pages 93-94 S
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~secondary. In either case. that evidence would be assembled and processed tor
o decisionsmakers within the, university community. Possible decisjons might
include increased or decreased support and growth for a program in temms of
budget and enrollment. changes in goals and objectives for a-given degree
program, realignment of a program in terms of its atfilfation with administrative
units within the university. or discontinuation ot a®degree program. Any

7 evatua¥on should be pertinent to theye decision alternatives. . s -
) _With this understanding. let us€onsider what to evaluate and how. S

. Thc'ﬁ,iinury output® of a graduate degree program is men and women,
<% "educated to the miaster’s or doctoral level in a particular ddjpline ‘or field of -
¥y study. Ience. thie primary benetit of a graduate program shotild be evident in
v+ terms of changes dn the Knowledge ang skills or the attitudes and beliefs of
students between-the™me tfey are admitted and the time they complete a
degree program. Please note that T do not hewe claim that the student is the sole
N beneiiciary ofgraduate training. nor evep necessarily the primary beneticiary.
'-'fw,. WBul the educated. degree-bearing student [is. the primary owput from the
© program. And- whomever the beneficiaries -+ the student. the community. the
society ot kfige * one would expett that the' marginal value ofythe graduate
program wotld <dependsupon somé consequence of the fearning experience. If
iniportant consequences are associated with the ledining process. there’ would be
détectable changes in the student? Rather ®urprisingly. | am unaware of any
systematic effortg having been- made. for purposes' of program evaluation, to
assess changes in graduate students during the course of theilstudy. o
% To estimaté change in a person’s knowledge and competence between
* - entrance in. and successful completion®of a graduate degree program ‘would#s
-necessitate« the development “of suitable tests of  knowledge. skill, und
_achievement. It is possible that tests could be developed fora particulat graduate- ~
program at one’ university. However. the high.costs of constructing adequalc -
tests would scem to prohibit this approach. An alternusive, perhaps to " be
discussed with the Graduate Record Examinations Board is for GREB 1o assume
responsibility for developing - appropriate tests. fndeed. it¥pight prove pussible to
extend the ¢ontent of the carefully.constructed, Advanced\Tests of thie Gradiate
Record Examingtions to serve these purposes. Test resulty weuld not be imadé
available to the generalpublic. but would be repoited. ypon request. to those
“graduate schools wishing towcollect such evalgstive evidence about their own
students. I any case. the most direct approdch (the evaluation-of the*
Nributions of a particular graddate program- ould be bifsed upon an .
asdessment of Yhe students. The development of suithble tests for this purpose,
seems worthy o further comsideration. A N v
_ As an altenative to an arhbitious plap™for comparingrtest results before
and after experiénee in a graduate program. consider the simphge eXjjedient of
maintaining records of the careers of gradtiate school alumni. Rer:doctorates.-
‘and sometimes for master’s degree recipients. the student’s fagulty, sponsor
typically,_does maintain current information about his place of-cripfoymiént. and
the nature of His scholarly or professional contributions. Some départimehts
systematically collect and  disségtinajes news concerning employment, awards.
promotions. and publications of their graduate alunini. ) [
In the spring of 19721 communicated with all members of aur graduate
- faculty, asking that they provide information. via their departments, concerning .
noteworthy contributions of alumni who had completed gradnate degrees during.
- the previous ten years. The replies were voluminous; and of considerable interest

’
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within the university. From several departments. we received many references to
records of great specess achieved by individual graduate alumni, msthe form of
research grants fcejved. noteworthy publicaTiony. fellowship awards® service
contributions. and)a variety of other distinctions. In departments abke to present
current employment information for.all degree recipients over 2 given time
period. that inforghation appears 4o reveal. quite well, the educational mission of
their graduate *prdgrams. Thus. from one - department.” doctoral recipients hold -
faculty positions bt major universities throughout the country. That department *
seems to have suckeeded™in its mission of training students to become research
scholars and academic leaders within their discipline. In anuvther department,
more oriented toward need$ within the state and the region? griidudtes sgrve as

. faculty and department chairmen at a number of neidrby colleges. Still another

) department, with a professional program in the health sciences, has placed

\ graduates fargely in public health laboratories throughout the United States. ,
7 As A shde effect of our request for information of this kind. many -
*_departments have hecome sensitized to the importance of retaining such records:

- for their own purposes information . useful  for™ self-evaluation  amd
reconsideration of training gogls. o < S

. Quite o different approach 1o evaluation of "graduate programs “and

. deserving of wider consideration is internal evaluation both in purpose and in
medns. While less direct than that of,measu ring Change in student competence. it

- dots not”entail the construction of test instruments. nor dogs it await

consideration by the GRE Board. This procedure. as pioneered at thé University
of" Nebraska. entajladepartmental review committees. cach with five graduate .
Ficulty ymembery® At Stanford. a similar procedure has heen carried oul with -
- departmental visittion teams. @ch consisting of six persons. three professors
and three ygradue students. Both at Nebraska and at Stanford. the visiting
teams included rej r_cscntuliv["s of fields closely refated to the department to be

vistted. S .
Let me notg/some of the effects of this review procedure, At Nebraska, in -
1971, these eyafuations led to administrative decisions to suspend dactoral
trainfhg in seferal” disciplines:  Biochemistry and Nutrition. Pharmaceutical
Scietfee, and Rpmance Languages and Literatures. 3 of the 15 arcas reviewed b '
i {ng the ycar. Dean Norman Cromwell has told me that,
in a fourth reviewed program formally requested that™ the
graduate progrm be discontinued: their regtiest was granted by vote of the
graduate falulty. : . : S
Through continuing evaluation at ‘Nebraska. it was-expected “thit celdain
-existing programs (would) be consolidated to, bring strength to'all parts gt the
» tnew combination.” and that fdditional “‘weak progrums,(meld)'-:bc'phusx out
since attémpted consolidatigh would simply compound the weiaknesses ofZthe .
depdrtments included.” From the reports efRepn Cromwell. it is clear that thd .
judgments from the qepartmental review committee. and 'subsequent evaluations
by the Graduate Council, formed the bases for the adminigirative decisions thar - -
-subsequently were made. ‘ : ' S
ThexQtanford experience with departmental visiting teams is documented
in a recdnt monograph, The Study of Graduate Fducation at Stunford : Stanferd
Universfty. June. 1972, Three departments had bden studied by this means
*. through' the spring of 1972, the Departments of A hropdlogy. ‘Spanish and
~Portuguese, and English. The chairmen of the thre visitation teanes were
. uhinimous g their beliel that more such: visits shoth be made ipme;

' 12 /. s \

,

foen
AN

ERIC

Aruitoxt provided by Eic:



T

4 +as visits u( e kmd we hav; been LOlldULlll]g T :

; : value of review-by university team§and Ulll\id&, visiting
teams, the Stanférd report comments as follows: “The reports™of such outside
visiting teams - and we have looked at several that were done for dcpdrtmcnm_
here, Jnd elsewlicre - tend to concentrate of ‘the faculty and the rearch being
conducted n the vis'ilcd departiments. and gve little artention td the details of
the graduate program, For our purposes, Iheutuu mll reports, thuubh{
L\[l’Cl]]LlV valuable in other ways. would be of little use.”’

At Stanford. gvery menber of all three visitation lcamx felt:that he h&
he

learned a great deal Trom the experience. Indeed. one team t.h.nrman suggest
' that it was perhaps more valuable: to the reviewing comrhitiee than .to -t
department. Clearly. the-process does serve to acquaint interésted members of
. the graduate-school*community . with the problems. thé strcnglhs and the -
. weaknesses of graduate education in the dcpdrtmgnhhung*uvxcw ¢d. - }("
The purposes of review were somewhat different at Nebl’dbkd and dl‘
Stanfurd. Possible dlSt.OnllnlldllOl'l of the graduate program was anneunded in
ddVdnLC to be.a poxsnbk result of the review at Nebraska.-Reviewers &ere asked
to provxdu ratings of cach program in terms of its overall'quality and the possible y,
effects of,its* suspension on- other university programs. At Stanford: visitation -
. teams were asked. on the basis of extensive individual interview$ with faculty
and graduat¢ - students. in the _prograny, 1o recommend for departmental
consldumtlon ways in which the progran might be improved. In bpth cases..the
_aims of the evaluation seem to have been served well by thcsc i tcrn.nl review
committees. - s
One feature of the generally constructive emphasis\upon evaluation and
accountability in graduate education has disturbed me. ahd 1 know that this
-worry is shared by others. [t is the view that graduate programs can "be assessed
by cconomi¢ cost-benefit analyses, — that dU"dl’ costs may be ascertained, and
that benefits%ae also gmenable 10 objective assessment in cconomic lerms. No
one seems cager to claim that the benefits of graduate education may’ M be néarly
pmdt,ss to individuals and to society. But might that, i fact. not-be so? Shoutd
we accede to™n analysis of educational processes and benefits in the same terms
and amalyses of industrial production processes and automobiles or TV sets?
My intention ‘is not to criticize CGS for -its participation in the
" GRADCOST study (McCarthy. J.L. and Deener. D.R. The Costs and Bencefits of
Graduate Education: A-Commentary with Recommendations, Washington, D.C.:
The Council of Graduate Schools in the Anited States. 1972). These authors
wisely conclude that It is clear that thefbasic definitions, procedutes and data
are pot yet. available for evaluating cots of graduate cdutation.” and lhuy
‘indicate that we are cven Iuss adequately prcparcd to measure output\ and
benefits. v
Graduate education has the eapacity for lmprovmg the qu.nhty of life. both
" for the individual student and for society. It also should enhance other functions
“of the university, its undergraduate programs, its role in the discovery<of
-+ Kknowledge, its capacity to serve needs in its community. Techniques for
* asSigning an economic worth to suchrbenefits might be developed, but they are
unlikely to do justice to the human values involved. Certainly, we shou‘ld strive
to specify the objectives of a graduate program, to evaluate ils success. (o change *°
it or even to discontinue if it is found wanting. But.we ghould resist equating
- doMar vallies with the benefits of sich a program, thereby gncorraging economic
. comparisons ol its value with its cost. Depending upon thefarbitrary assimptions
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continuation or' the elimingtion oY-all exdsting programy. To base programmatic .

| i o TN, |
assumptions employed. s&ch an approach could be used to justify either the
decisions upon this approaCh miglt prove. to be more ¢ dﬁscrvicq than a sgrvice’

to the cause of excellnce in gtadyateeducation. . -
I . ) . \ o S
S - Ty e Sam C. Webb

. <An important ‘function of fhe graduate dean is to monitor the several

programs over which hd has jurisdiction. This function may apply to a variety of &=
aspects — administrativg. financial. academic. or what not” — depending on the
responsibilities assigned to~lic dean. Usually. however. the quality of programs.

© from an academic point of Viw is of primary concern. ,
. In special situatgons, as when a departmefit and iptgrdisciplinary
. group=may be seekirtg approyal for a-new program or when a program appears to
be. unsatisfactory, it may be appropyiate 18 request an evaluation and
recommendatidn for action from a pancl of ¢Xperts or consultants breught in
.from the outside. Further. on some gccasions the assessment of some programs
-in rclltion to_fheir countergarts at. other instituttons is desired. And. again *
-“evaluations 'nﬁ_de' by persopp. external to the local “institutions may be .
appropyiate. v ' : T -
| the other hand, there are needs Fgr a periodic. if not a cortinuing,
. ‘asses t of quality that permit a diffelential evaluation of the several .
' (pro‘ ams on campus. Singce such assessments dre u‘S)ally‘ trformed within the
o idrgntework of the local institutional setting and areé mAde by local fersonnel
.! (often by the ‘dgan himself). they may be referred Ao as internal ratings of

S+ ' gyaduate progeams. How. and on what basis. stgh ratifigs should be made is a
° ¥ goncern oﬁorkshop. - - ' .

< Sin ality is-in essence an attiibute of value.«n evaluation thereof is
~ . ‘_necessarily a subjective judgment and not an objective assessment. Though
' ratings will, therefore, alwdys ultimately be subjective in nature, the reliability,
R} .validity and iméaning. of such:judgmentsscan be maximized and biased.
SuUnreliability- and irrelévance can betel iinafed b4 following several well known
+*7 principles related to the making of ratigs. Let us bricfly note a few of these. _
: .+ }« ., The characteristics or diménsions of a program in terms of whicstn its «
wality Wﬂl'be . evaluafed "should be clearly " identificd and defined. Such
dcﬁnjtiéns,"ﬁﬂiftéﬁp}{ully insure that the evaluators are aware of the several

aspects of progrags’comsidered -relevant to the assessmient of their quality. They ,
will insure that the several programs are evaluated in terms bf the same defined * .~ *
sct of characteristygs,; and they will permit the personnel within programs being™
evaluated to know ongwhat basis they are being evaluated. ° L
- 2. For ea¢h dimensionighere should be a listing (with such definitions
as may be necessiry) of criteria riables that are thoughg to describe or
reflect the several characteristics ipfluded in the definition. To the extent
\ possible, these variables should be dfrectly obserMble and amenable to objective
. description and quantification. Fhese variables, in essencg, identify for. the
evaluat hat observations or data he should consider as a basis for making his
rutings’&?h_e respective dimensions. ‘

3. 7Y To -thg extent possible data.relevant t6 these criteria' should be*
collected- and - recoyded’ in appropriate form for the several programs to be

“evaluated.
. < N
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( 4. Using the data assethbled as the base ,for"makj‘iig judgments, the °
_« evaluator should make his rating for each dimension. L i '
5. The rating for.cach dimension should be recorded on a rating scale”
v consisting of an appropriate number of intervals. Each interyal'should be defined
win terms of fitting adjectival words or phpases. For eXample, poor, weak,
passable, good. strong, superior, et cetera. o e
. " 6. If an overall rating for a program is desired. the ratings of the several ~ ¥
dimensiops may be transformed into numericdl form and combined after . el
weighting each according to its judged relative importance to yi¢ld a single value.
When, ordered according-to magnitpde, these values,provide a ranking of the
‘several programs according to overall judged quality... . g .
" 4n many respects the outcome of an evuluution'progr'_ariis dependent upon-.
, the caré and expertise with which the first two of tlie steps. Lhave described, are”
\\)}arried out. For ¥pecification of the dmensions {0 be rated\and the criterion .
"variables to be observed is the heart of the mafter. By way of illustration of how
tHese steps might be approached, 1%want fo describe some gfforts' we-hgve made -
at Georgia Tech to develop criteria fqr assessing the quality of ouf graduate «f
* programs. . Cy -
s As a part of a Developmcwm Graduite *Education. suggested
. procedures for improving the quality*of:the graduate progsam were offered with
a recognition of the need for a periodic-assessment ‘or evaluation of progress”
being made. Since it was eXpected thujl}hcse evaluations would be made by the
- academic deans, it seemed appropriate that the criteria, in texms of which they
" would assess the quality of the severgl graduate progras, should be clearly
stated so that department heads and their Pcultiescould beyfully copnizant of
the basis in terms of which their,programs were being evaluated. - -
After considering the avallable’ literatuge on the evaluation of graduate
. o programs and after numerous discussions, the deans decided they would evaluate
.~ the'quality of programs in_terms of six dimensions: (19 the calibrerofsthe faculty.
(27 ‘thc calibre of the students, (3) the' pature of the programs dnd curricula
offered. (4) research and scholarly activity, (5) instruction, and (6) planning and .
evaluation.. . ‘ . o ,
Each dimension was carefully described-in sufficient detail to indicate
~  what it encompassed. And, finally for each dimension a listy of “variables
~ considered to provide information tglevant to-it,was developed.
¢ ‘By-way of illustration, let me note the materials developed for two of the
: six,dimensions. Consider first the dimension entitled. Programs and Curricula. -
This dimension was defined as follows:- . AU T
+ “The substance of any gradugte program is-found in the degree programs
and curricula that it offers. The degrees and courses offered should be consistent
with the goals and aims of the department. with faculty qualificatiops.and &
interests, and with present and anticipated ‘trén{s of the discipline’. At the same
time they should be sensitive to socictal needf. The programs offered should
provide an appropriate balance between general gud speciglfized offerings: they
.should assure devélopment of competency. but ai the samé time provide for
adequate flexibility of programming to meet/student. needs. In addition to the
presentation of facts, they should stress the development of such skills and
attitudes as foster independent and creative thaought and flexibility and’breadth’
of perspective s are appropriaté for prof¢ssional and research oriented - .
occupations. The level of work demanded should'be equivalent to that found in
other institutions with superior programs in comparable areas and sufficiently

-
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“ broad based as to gquipithe student for continued grewth and dey
% subsequent to.the cqmpletion of Ins degree. - N -

" These characteristigs: will normally be reflected through such indices as a

sense of intelle¢tual ferment among students and faculty. frequent_geview. and
updatjng of progrant options and curriculasstudent interest and participation in

. Jnterdisciplinary programs. wide usage of semiiiars. directed geadings, and ‘spegial

lopme \§

“

Jproblem fype course offerings. frequent change of. course materials. wide -;:gg >
of library materiaf§ as oppbsed to a single tekt in.courses. frequent use of libary- |

. bY facuity dnd<tudénts: efficignt use of goursé,offerings of other schools; and

{requent use of gt
.. = The dimensif
=~ “While’ resfa

st speakers and visitirig professors. ™ . .
n ¢alled Instruction’is described as-follows: . _
tch is regarded as the heart: of Py graduate program. this.

.

. aspect is generafly an outgrowth of a sound instructional progrfim. This lattcf
. dimension” emphas o ll&exucllencg- in the instrucligsu&prkwgbssa;?'r se (im -
n

"~ cocontrag g Mprofessiona competence of faculty -a surrigulum
~ “previously -djscussed). Sucl excellenct s characterized By ugé of peda;
" procedires c‘xpcrlly executed appropriate. to concepts. sKills, pirspedti
vagues to be taught (these may involve a variety of techniques, such.asf
cpared lectures for teaching facts, propetly arranged seminrs for efcoutys

g

« ptudent discussion and the raisiig of questions and issues for which40litions and.*

answers are not aviilable. laboratory exerdises for skill development. and” L

“essentially apprentice taining in highly technical research skills) interest in and
enthusiasm’ for. developing more etfective. teaching -methods. sensitivity to- -
student’ needs,/careful planing and organization of classes, tlear stajement of " .
objectives. and careful evalugtion of student progress and appropriate feedback
procedures. and  encouragement of independent study - under appropriate
guidance. ' ‘ B o
These chatacteristics will usually be reflectedgin such indicesas recognition
of teaching excellénce by peers and students. lively discussions” of teaching €
techniques. frequent use of seminars, special topics and special problen type
courses. usage of a variety of teaching methpdologies:‘publication ofsextbooks
“and other -instructional materials. experimentation with innovativé teaching ’

procedures. general recognitign of the importance of good teaching, sipervised” ™
" anstructionaleexperiences for graduate’ students; and clear- recognition of good - )

quchixlg%rough suitable reward meghanisms.” >

Matetials for the other, four dimensions resemble those just quoted. These
materials were distrifuted to all department heads for comments. criticisms and
suggestions, and after the necessary revisions they were assembled.in the form of
a Graduate Divisipn Policy and Procedure Memorandum and distributed to alt

department ‘heads and” to members of the faculty who work with graduate

; students. R S . o ; ) N
t How pseful these materials-will prove to be remains ta be seen. Since,the
Institute -is *heéavily . enfiged in the self-study required by the outhern
.. Association “of Schdols and Colleges: and the Engineering College is. being
" evaluated by the Engineer’s Council for Professional Developmenty Jit, has not.>/
“seemed appropriate to engage in other evaluition activities at Ahiswifhe,
. Though we have nof yet used these materials as pai§ ¢f an evalugtive
¥ effort. we are nevertheless qwa‘re ‘of spme of theirassets and liabilities. On the -

e negative “side. the definitions stcem long. cmnbcrqome and someltiines unduly

complicated. Some of the criteria do not seem precisely to correspond 0 the
characteristics included in the definitions: and some lack - the degree of
. . . - . . ; ‘
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objectivity and giis¢é of obsgrvability we \\(L()lnlci_ like for them tg have. On the
other hand these: materials keep us aware of the'complex nature of the programs
. we are asked. to evaluate and mdKe us cognizant of the multiplicity ‘of criteria
u‘vuilﬂp\l'c Tor consideration in judging the quality of a program even within the
< perspéctive ot a single dimension~ ! e }
< Ttfe lengsth to whighraminstitiitiogmay be willing to go in order té develop
these kinds of materiaf§ will depend updh a number of considerations. such as
the use thyt will be_sarade of evaluations. or perlaps the teraperament ot the-
« persons devising or using thg*evaluation system. But if the evaluative effort is to
. be effective some systematic specification, of the substintive clemeats about
- - _which judgments are to be made ard the criteria on the basis of whte the

23 Yo . ‘ ey are peentie . . . o
_ ,J.ud&,nums are to be nmqt..m csm_nlml_/\s R K . v
A /\ . 5 - . L . ’ . ;
s . . 2 ° : ‘.. . .
& v - Summary . <
B S LA . . . . \ v oo
A/’ N ~ . . v . . ¢ b v ’ M -~
s ' ~ . e LA .. N Tow
s € i oo . S ‘( © . Avthur Veis
o D . - A oo -

Dean Rosenbgrg: of “the University ‘of Pftsbirgh. questioned Dean: Sam °
Webb gbout “the efiphdsis placed on quality point “grading of programs and s
whether this system did not-place limits on the decision making-ability of the

" graduate dean. Dean Webb agreed, but pointed out that ditferent people like 10 -

.+ .make decisions in different ways. As loxg as it is'made clear exactly what criteria

are} to “he uged in reaching a judgment. the quality _pofat.system ¢an work, -

particulafly lvilh tho kinds of programs involved ag Geoigia Tech. In any aase,

.. the_dean must not become a Slaypaggetlic rating system: Dean Joseph McCarthy

o of lh'e;Uniyensn)'{.'o't_~ ashingtion s eun.WEbb felt his review.system could
@ work at institutiond other -than \CEtir®x fech. Déan Webb agreed that Goorgia

gusty Tech s a highly:specialized institwdion and that cvaluation of nontresearch-
' ortented pro;

gms, in-particular, would not be ameruable in this kind of process. |

R De_g man Cromwell of :the University of raska’ described the
_ departmenga@lrogram rating recently -completed for all 45 departments on his

@ campus. He pointed out that, two crucial factors had to be, established: »(L)
Credibility” — the graduate faculty had to feel a strong senseyof pagticipationin .~
the cvaluation. (2) Motivation - the faculty  must_be convinced that quality - - -
improvement is the essential goal. Departmenf¥which are weak shauld have their ~
graduate ‘activities consolidated with stronger allied departments! or be phased
out. In either case, one does not savé money - only uses it bettér, . e
. Dean Arnold Schwartz of Clemson Universit®commented furthrer on thé
economic aspects of phasing out graduate’ prpgrams. indicating ¥hat teaching
time devoted.to graduite programs-is generallywonly a small’ component of |

‘. departmental teaching ‘efforts. Dean Lyle Jones of -the University of North
Carolina stated that crisis termination of graduate programs in departments with
lurgglc‘undcrgruduutc pnjg,rums- is neither an attractive™nor viable way to save
costs. : : :

i .Dean Thomas Rumble of Wiyne State University réported that the most
.~severe response to evaluation and suspension of programs came from students,in
the phased out programs. They felt much more threatened than even the
faculties of these departments. Deans Cromwell (Nebraska) and Major (N.Y.U)
concurred in this. result in view of their own prograrh termipations. Dean

‘ C v 117 )
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- . -Mortimer 13pley of the University of¢Massachusetts, deSLrlde-d rcglondl effort =
" to help-pfice stidents affected by terminations in nearby schools. continuing = « .~

- . fellowships or other commitments from the ongmal msus ution. - A_similar, ~ ?
exchange program is underway' in a “‘Mid-America’” group of LhOO]S in Kansas o

. ..'-.'Tl-N«.bmsl\a and Missouri (Dean Cromwell, Nebraska). e
- 'Dean'S. D. S. Spragge of the University of Roches{?r. suggestcd two
dddmonal «dimensions , an_ program evaluation: (1) Outcorhe§ .= where do

Pdepdrtmental grdduates go, what kind of career success do, l‘hcy'hdve’ "“Quahty :
of -the PH.D.. dissertations themselves? Dean James Birwo of Penn State,
indicated that His institution has some departments whicli keep 100% records of
the activities ©f their Ph,D. graduates and felt this should bg extended. He also
felt that contirujng and systematic pregram review is _more Valuable- and
successful than financial Ll’lSeS gencmted revncws ) : LS
The problem of ‘“inside™ vs.. “outside” re\’wwors ’st discussed
inconclusively as was the qUtstion of carly 1dentlﬁutlbn of problcm

departments.”
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_ Slxth Plenary Sesslon
RS Presldent s Report and Chaurman s Address

‘ N fsiddy, 6ecember 1 1972, 11 00 a. m. N . ; ’
i AP f- ' .
43 : . J _Boyd Page C’ounC// of Graduate Schoo/s B v, ‘ ,‘
4 Davld ‘ ‘Deener Tu{ape Un/yerS/ty i

‘( - o d ‘.* President's I;eport RS RIS '

-~

This. in nany ways. has bcm a s;“u.csﬂul ycar Thc Counul is mvolved nf )
new enterprises. and services o our members are being e\pdndcd We are in the

process of changing our organizational patterns to make the Council more
representative and responsive to the needs of its members. .

We continue to grow. There are two applicationsfor membership now in

the -final stages of dpproval If these are accepted. our membership will stand at

307. It is wor, .fioting that the nuinber of eligiblé institutions at the,doctorate ‘

lsvcl not holdiiig membership is very smafl” indeed.. Coverage at this level is

nally eompletc At the master’s Ie:vcl the situation is a little more open. . -.

There are ga Signifieant number .of - msmunom which mlghl qualify for
, membershlp but our member institutions’ a,ward more than‘ four out of every
five master’s degrees awarded. It is safe to, say thefi that the Council is, in fat.t

. widely representative of graduate education’in the United States.
At the autset, | would like to comment briefly on our very effective staff

serves iff many -ways’ with increasing effectiveness.- Mrs. Corbin handles. the
mynad of detail€ involved in keeping our'financial affairs in order. Mrs. Pittore is
a most efficiedt seretary, but she does’ ‘many other,things and does them- not
only well'but with dispdtc.h These people carry out the day-to-day operations of

the Council in a very effective way. Thcyulrc the contacts between most of our

v me¢mbers and the ofﬁcc and we hope you will feel fre¢ to contact them at_ any
_ ume They all do an excellent job, and 1 should like to make public my
‘ dpprecmtum to them both individually afid t.ollet.uvely At this time, | will ask

‘them-to starid so .you may. qdcnufy them bettcr and join me’in an exp?eksnon of ~

' appreciation.
' Our msmuuuna.hﬁﬁlfer.shnp has not changed very rdpldl‘y but the rate of

chéhg&of‘mdivndual reprcsentanvcs continues at a surprisingly high level. Sj cc -

¢ last year, som¢ 60 new deans out of 303 have been added to our membership

list. To those deans who are, here attending their first CGS meetmg, welcome. We
hope you have found it pleasant, stimulating, and helpful.

One of the niost-exciting and, | believe, effective activities of the Counul

+is_our summer workshop Many of you here were able to attend the workshop

August.. Accord’mg to all reports, and by my-own pcrsonal tesumony thfs wigs a

R . IRICH .
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Dr.. Ryan, Assistant to the. Ptesident. has only heen with us since June: but he .



highly Ségesstul as well as a pleasant workshop. The Tocal hosts, headed by
“Dean Bragonier. provided everything. including near-perfect weather. . Thc)
workshops provide an opportuiiity for " novices™ and “experts” to explofe.in
depth. for an entire week. .central concerns of graduate “sfudy and
administration. As an added bonus. the discussions are conducted in a pleasant; -
relixed atmasphere. We are looking forward to the workshop this coming
summer tobe hosted by the deans of the Washington universities on the campus
ol the University ol Washington in Seattlé. C B s
. We are collectively proud and pleased at implementation ofithe Gustave O.
. At Award at our annual luncheon. The first recipient. Professor Lagdow, was
_clearly most deserving. His gracious humility was cvident to all. It was especiall
gratifying to have our distinguisked President Emeritus. for whom this award
Wu*cslublishc_d. here -for the ceremony. We are very close to our goal of having -
sulficient funds in* hand to guarantee continuity- pf this ‘significant award.
Addttional contributions te the-Fund will be gratefully aceepteds PR
o You are aware of our expanded Newsletrer for which Dr. Ryan is largely
responsible; We have had many good corgments and wish” to continue the series
ou i regular bi-monthly basis. Suggestions and coptributions will be welcome.
7 The consuhtation Servige continues. to grow.. During the carly part of the
yedr, activity was”low. It is apparent now. however;: thiat nkmny mstitutions are
* initiating cvaluation of programs: and they are calling updy_the Council in
' ipercasing numbers o provide this service. Weehope that th®>sew~hbrochure
(L‘SL;ribjng the consultatjan..service, will be useful both to you and to your
- colleagués, There is incréasirig evidence that the consultation servicgals one of the
\\ “most-estential and important services offered by the Council. .~ -
/ To givg you some basis for comparison. in 1971 the consultation service
Anducted revigws. of 91 programs. utitizing 159 consultants. Including the
requests now W&lgh November in this year. gonsultations for 76
programs at 27 institutions have been requested. Fewer institutipns have been
- utilizing this service. reflecting a change from reviews of ngf programs to
Teviews of established programs. It is not unusual, now to recei requests from a
single imstitution fd review of five to fifteen programns, . . .
* Many B you may recall that in a simple survey conducted last year.
jcction of essentially steady state Ph.D. production was made. This was based
on students enrolled apd Lo®¥cable trends with respect to financing and
“dmissions. There is r&a®n to believe that this is a reliable and realistic

-

. projection, Other widely publicizcd,p[cgic}io'ns and. projections runge al] the way '\

up to doubl¢ the current rates of doctorate production by the end of the decade. "~
The concem: of the Council hasinot heen with whicly “expert™ is correct but
rather that those who plan support of graduate “education. “or who are in a
position to affect its futare. should have accurate and‘reliable information
available so that thé wisest choices can be made. Our projections stand. at least .
as 4 partial refutation. for the frequently voiced accusalion that we are
Jirresponsibly  encouraging expansion particularly of doctorates. beyond any
dikelthood  of * their- being' effectively absorbed and utilized by society.
Considering the time requirdments for the doctorate. iteis quite possible that
Shortages may plague us in certain key fields within the next few years if present

indications-of z¢ro ar declining rates of production continue indefinitely.
You may have heard the brief report of the activities of the Panel on

. Lo . - i

\-
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Alternate  Approaches to Gmduatcn%]ut.alion This is an uclivity jointly’

\ponsorcd by lhc Council of Gr(f('lu.nc Schools

mude wi murcasmg frequency upon gmduatc cdm..n on at all levds It seems
_clear also Yhat new clements or modifications ofA£xi
introduced .into graduate education as our colleetive enterprise. responds' to the
cmergmg neéds of society. and expanded goals and career objectives of those

secking entry into our system. Fhe Panel is now at the mid-point in its

\

. considerations and in develapment of realistic and meaningful recommenddllons :

It is hoped that the Panel will be able to provide analyses and recommendations
which will be useful to graduate schools as they move intg new dimensions of
agtivity. The: projected schedule s for the Panel to finish its work some. time
next summer: :‘We.hope to be able.to present a full- rcpurl lo the Counul atits
next annual mdeting.

The Council maintgins Ll()SC and. we hope. eftcdlvemonl.u,t \vnh m.my

~ dgencies and-organizations whose activities impinge upon graduate education in

many and variable ways. The situation with regard to implementation of the
Higher Education Amendments of 1972 is very much in ‘a state of flus It is too
early to-indicate what the final outcomes might he. Until the administration’s
budge¥.proposals aré’submitted. the field is wide opcnéor speculation: but there

- is little profit to be_gained from such activity.

We have an increasing amount of involvement in a numbcr of ‘operative
programs with the Graduate Recqrd Examinations Board . Through, utilization of
w the excellent-staff and facilities of the Edweational Testing Service and working
in-full cooperation with the “GREB. the Council is able to, participate in
.sighficant surveys and studies which would be impossible if we were depeadent
entirely upon our own-limitedy resources. The ‘Graduate Programs and
Admissions Manual has been-very whll received. It quite obviously fills a strongly
felt need. Ifs acceptability My siffdents, as well as counselors. has been far
“beyond our expectations. Shme 0
Manual to admissfons workshops ov
enthusiastic. As you know. the dcnmndmg task of assembliyg the ddld and
_publishing and distributing the Manual. have all been handled
staff at ETS in a most effective and efficient manner.
.participated-in policy and éditorial decisions. It is cfear that the Manual should
be updated and re-issued every year, and this is now the present plan, We do
most sincerely urge your continued cooperation in providing basic data Tor your
institution on time and in the form requested. It is recognized that no taxonomy
.~can match the realities of the differing organizational patterns in o gmduatc
schools. but'it is clear that the effort involved in adjusting your own{m to the
oyerall pattern is- fully- 'justified; ‘and we do hope that you will contifiue to
fht_nmm the essentially complete response to ouir requests for the necessary
data. The editorial committee and the staff are~ already working on the next
edition. and we believe that it will_not only be much improved but that
individual institutions will find it easier to respond to the requests for their own
.information. The joint CGS-GREB advisory commitiec was chaired through

preparation. of the first edition l)y Dean Springer whose untimely'death occurred . ...

just before the edition went to press. He has been sticceeded in the chairmanship
by Dean Burke. of Anlom State Universtty. As | havc |ndu..ncd the t.ommmcc

B gs have had the opportunity to present the’
rseas; and there. too. the response has been .

.
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is already hard at work in making preparations and plans tor future editions.
~+ There is a new project about which you may not have Feard but which
may be of great importance to all of graduate education. This is a cooperative
project between-CGS and GREB, secking to identify and to evalupte aceeptable
criteria by which the elements of quality in doctorate education may be judged.
©.#% " Efforts to obtain funding for this significant project will be, initiated.in the next
"-few weeks. Tfis is. as you will have, recognized. a follow-up of an earlier activity
" 7®f the Council. A task force was requested to make recomm'cndetions as to
whether the Council shduld undertake preparation of a. third editton of the
Cartter and the Roose-Anderson reports, or in some other way undertake the
- up-dating of the rating of graduate programs. As you know. this remains a
controversial subject. It is felt that the development of acceptable, -realistic
criteria for determining dimensioris of quality would be both signifigant and
timely. The many urgent requests for resevaluation of programs and for
. “accountability underscore the urgency and potential importance of this activity.
' - These are other significant studics underway which T will net take time to
. Teport, bdt there is oné -I:should like to mention: namely. our gontinuing
~ enrollment survey. Again, the exgellent staff at ETS, headed by Robért Altman. *
£ Program Director for-GRE, hangles’ the nectssary details involved in assembling  « J
-+ and summarizing* the data. Response rates from oui member institutions is.- -
" exceptionally and most gratifyingly high. Again we solicit your cdntinued strong
3 support. Thereis no,other source of current reliable data on actual enrollmeiits
in graduate education.. It is increasingly clear that such data are needed and that
they have been effective in dispelling some of the myths about-current trends
and levels of activity in graduate education, Copies’ of the® summarization and
analysis of the October’ 15 enroliment statistics will be available dt-the end.of
this session. They are almost diferally» hot off the press.” having just been.
completed, with some difficulty . in tfme for presentation at thi%session.
~ You will recall that this year's survey was broken into. two paris\The
2 dverall enrollment” data* will now be before you. The_more detail nalysis,
hopefully by disciplinie and by categories of students, will be completed. againif
«- " all of the required data are submitted promptly, early in 1973. .
The full report of the 72-73 enroliment survey will be sent to all member
institutions gnd will be made a part of the permanent record of thisymeeting.!
In closing, let me say with all sincerity that it is a pleasurd to serve the
Counvil. We look forward with éagerness to what I am sure will be a busy year
and to the next annual meeting which, as you know. will be held in Colonial
William®wrg. Virginia, the second week in December. We »will welcome your
suggestions as to how the Council can be made more,responsive to your needs
and interests. May | thank you again for your strong support and vour
willingness to participate in .all of the activities of the Council, v :

s
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1Editors note - the full text of the survcywnd in the Appendix on page 135
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“The winds of change These words popu anzed by a British. anc
Mlmster with' a flair for phrase, aptly characterize' the decade of the 1960s. To
an-Historian’ of 2001 A. D ’they may &yen more aptly mark the decade of the
*70s. . ’

In thc 1960s, 'these wmds caromed about the externahues"'ot'our universe,
catapulting the oceans via jetliner, eroding and rebuilding the political face of
Aftjca, vaultmg, to the moon«and toward the outback of spacg. During, |
- decade of the '70s, these winds will likely bore through the*ifinards of
society, remaking, reshaping, buffeting institution after institution, from the
mightlest of governments to the tiny wayside ingsr . - .
- The winds of change have’not and will not leave Academia unseathcd of

particular currents“of change, we have developed quite a complete catalogue. .
They touch the full range of the graduate cnter@rlse admls,lens, program *
structure, degtes requirements, and financidl aid .
The d.ueouon of some of these ¢hanges seem Tairly well set — decrcasmg
. financial sistance, more open admissions, relaxed degree reduirements, and
~ relaxed residenly .requirements. We. have. had visions, some" might “say
hallucinations, as to the gross impact of tRese charges on the graduat® enterprise
— the university witholt walls, the open university, statewide or, regional
educagional systems replacing individual educational institutions. To these must
be added the impact of cable TV and the electronic media that is'to come.

I do ndt propose to dwell on this whole catalogue of change, but rather to
speak briefly about one ar¢a of consequence. What will be the consequences of
these changes for the university as an individual institutjon? Will the “ivory-
tower” become a toWer of Babel? Will the unity of the university be fractg‘red?
Will the yniversalism of the unfersity be replaced by provincialism?

To explore these.questions, let me begin with the territorial principle,

- which seems to be one of the basic organizing principles of humanlife: Even the

biologists have discovered that animals react and group along the territorial
principle. I would suggest that the university.as we have known it for the past
100 years or more has been built on the territorial principle. It hasa campus — a
territorial place 1t attmpts to rule on the territorial principle, by controlling
who can come “on -campus, . st udents by admissiens - policy, faculty by
~ appomtment standards; and by speL ying who may stay gn campus through the
devices of ‘expulsion of students and, '(liemal of tenure to faculty. - :

I think the university of this_nature, unity built on the territorial pnnclple
is going to change..Other groups are forming and are challenging thls concept of
the academlc institution. 4 will mentlonjuﬁ? ee groups.

A " First, the academic disciplines therfiselve€ — that is, the economlst the ~

,politicdl' scientist, the mathematician, who are;ﬂﬁt}mg to think of “their . .

: disciplinary‘group as the predomindnt gro‘gp to which they belong, and not the
- university at which they happen to teach.,
’ A second grouping that is emerging is the faculty as-suth and asa wholc
" esSpedilly m connectlon with. the growmg movement‘toward collecfive -

>
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bargaining. If one looks back at the history, of vollective burgitining s - -
developed in the U. S. in the 1930s and afterwards. one will recalPthat | -
bargaining in one plant was soon transformed into industry-wide bargaining. A

- faculty member. if. he- does not adeupy-a strong place’ within his own disciptine, ~ PN
willgel think, try 10’ find his next mos{ secure home in u‘gcncrul facufty-wide 7.
organization? which he hopes will challenge the territoria rule of the university &

" especially if the univiysity attempts to throw him off campus by denial of -
tenure, REOT U - B .
Finally, there have been rewritien and restated into public faw (they have

always been there) the ideals of equal opportunity and' non-discrimination. .
Behind these ideals are thode groups of human beings who see in these ideals a
. way of bettering their tives: namely. the disadvantaged, minority groups and the '
like. - , A .
: The®above just abouy covers the people who live on the university campus
and do not want to he. tossed off, and those who have not been a¢customed to
admission "to the campus and want to get on.-Twenty: thirty years ago. these
groups would have accepted governance of the university on the territgrial
principle: they would have accepted stated admissions and expulsion policies,
" appointment and tenure standards. | doubt that these groups will any tonger
placidly accept such policies and standards. They will instead questjon whethel
the university which houses our graduate programs should continue to be the
instrument thgeugh which graduate education.is administered and developed. -
Perhapsthe territorial principle in Academia will survive. but: Is there any
other principle .that is viable once the territorial principle has gone? | wish
history had*in answer. for 1 surely do rogtistory has'scen many institutions - - *
r.and politids based upon the territorial principle crumble. Most of these never "+
re-grouped again except on the territorial principle. Some. especially in the-field
of religion, having lost part (but not all) of their territoriat clout have managed
todinger on. but with-waning Strength . AR
‘ Let me conclude by asking a speculative guestion. What will be the roles of -
" the individual acadenric institution and of this Coundil five years from now if
these trends..>*the winds of change.” continue? The graduate community and
this Council are on the verge of morving into accreditation. evaluation. and
vosting ot graduate programs. We are doing this partly out of fear that somebody -
else will do it for us if we do not; and partly. I suppost. out of the decp
wellsprings of our belief in the tenets of scholarship. Will graduate education be -
able’ to resgroup as a partially autonomous group and regain direction of itself,
utilizing thepuniversity as an instrument? Or. will th&power of directifn passto, . .
the political authorities in Washington ‘and the various state capitols O to the
marketplace? These latter alternatives must be seriously cohsidered. For, there is
a power vacuum in the university . [t canrfot govern itself as it once did. Somedne
is going to move into that vacuum. ) o . . ) )
© Will the principie of self-governance through' cooperation prove-workable
in higher education? Or, will discipline be imposed from outside? These.are the
choices. 1. believe. that we must make and quickly, for once power vanishés, it
tends never to come back. Solif | may return to the historian of 2001 AD..
which will he-be? A Gibbon writing on"the history of the fall of the academib .
empire”? Or..a_Toynbee. looking at" the decade of the “70s. and chronicling a
~suceessful response to the challenges of “the winds of change™ and the
- .
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re-grouping of graduate” education, perhaps all of higher education, within an
“-autonomous; but therefore ““fre€,”. territoriallysbased jiniversity?
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Business Meeting - . ERNE S
Frlday, December 1, 1972, 1 30 p. m -
Ct
Presiding: David R. Deener, Tulane University .

D Deeners At. the request of the Executlve Committee, , may 1 ask you to
rise for a moment in memory of Dean George Springer.

. One . of the first orders of business is to announce the person who has been
‘elected as Ghairman-elect. We are very pleased to announce that Charles Lester,
ol' Emory University, has been elécted Chairman-elect..

Let me change the order of business justa little and take up the proposed
copdtitutional amendment. As you will- recall, we are working to make thé -
Council mqye flexible and responsive. Last year, a-constitutional amendment was
adopted setting up a new nominating committee. It wassent to ‘you along with
.my. proposal to-amehd thé’ constitution and expand the size of the Executive
Committge. | would like to call for a vote on the approval or disapproval of the
amendrmient. | oy
" ‘Are there afly comitients youl woula like to makeabout it? Would you like
the substance of it? There shall be an Executive Committee composed of twelve
instead .of nine voting members cofnpesed of the Chairman, the Chairman-elect,
and ‘past "Chaignan apd ning instead of six members-at- <large.. Three
members-at-large shall be elected' by .the Council ‘at each annual -meeting for

terms.of three years each, begmnmg immediately after the end of the meeting. Is , -

" there. any-discussion? All. those in favor of the constitutional amendment, please
' hold up your hantls. Proposed — passed unanimously.

I-would now like to .ask Dean Mariella and Mary Evelyn Huey, the

Chairman of the Nomginating Committee, to come to the podium. As you will-
recall, the Nominatifg " Committee ;for this meeting was established in the’
following way: three Inembers from outside the Executive Committee and two
\ ‘membefs from the Executivé Committee.were asked to serve and Dr Huey was
kind enough to accept the chairmanship of this committee.

' .M. Huey: | w {lld like first to recognize the members of ‘the commrttee
who worked so faith ully and promptly and so effectively on this committee =
James, Hornig, Dartmouth College Robért Johnson, Florida State Umverslty,
Phlllp Rice, University. of Soiith Florida; and Robert Wolverton; College orf
Mount St Joseph on-the-Ohio.

- Chairman, it is the pleasure of * thls committee to* place mto
nommatlon the’ followmg names. There are two one-year terms to fill unexpired
places on the Executive Committee. We suggest to you the names of Dr. Wendell
* Bragonier, of Cjorado State University, andDr.S.BS. Spragg, of the University -

of Rochester
- For the thr year terms, the regular terms under the old provisions of the
. consmuuon Dr. $anford Elberg, of the University q{Callforma at Berkeley; and

Dr. Kathryn McCprthy, of Tufts University. Pursuant to the amendment which
- has Just been adppted, we.camé prepareq to start the one- and two-year tenns
A
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which will begin. the rotagion Pyttern and the full three-yedr term. For the
one-year term. Dr. D.C. Spriestemsbach, of the University of lowa: for two years.,
Dr. Donald Taylor. of Yale UlﬁVcrs}ly: and for three years. Dr. John K. Major. of
New York University. S o :
) For the Nominating Committee.foy 1973, the clecied portion includes Dr.
. Trevor Colbourn, of the, University of glcw Hampshire: Dr. Lincoln Moses. of
Stanford-University ; and Dr. Arliss Roaden. of Ohio State University .

D. Deener: You have heard the report of the-Nominating Committee. Are
there any nominations to be made from the floor? If not. then would you
signify. that the” slate has heen elcclc«z without dissent. Proposed — passed
unanimously . - '

The next order of business will be committeg reports. | would like to make
one Teport from the Executive Committee and call upon two or three committee
member chairmen who aré'here and indicated they have reports to present.

~ "~ . It was memdioned by Dr. Page that the Executive Committee has had under’
:stydy for some time the committee structure of the Council and the Committee
on Policies, Plans. and Resolutions made several suggestions. Very briefly. we
have come to the conclusion that the number of standing committees be kept |

very. very small..-We have identified the following standing committees, three of
which ai¢  gorstitutional.” First. the »Executive Committee: second. the
Commitife on Membership: antl thifd. the Nominating Committee for membérs
of the Executive Committce. = .

The standing committees in the non-constitutional sense are these:

N

Annual Meeting Program Committee. the Publications Committee. an the
Gustave 0. Arlt Awapd Advisory Committee. Then. we propgse the instifution |
.7 ofstask- forces. in lieu of standing commitfécs, af® special purpose or @/ hoc

- committees. The Executive Commitiee has approved the following procedgre for
establishing task forces: First. any institutional representative may suf
proposal for establishment of .a task force or a task panel. The submissio
_contain the following: a statement of the mission of the-task force. pro osed
membership. including non-members of CGS. where appropriate. a schedule of
operations for the task force. including the number of meetings. a tentative .
‘budget, possible sources of outside support. and finally. the date that the task .
force is expected to complete its work and report back to the Gouncil.

The submission. then will go before the, Executiye Commiittee for its
specific revigw and approval. We felt that this would leave the number and kind >
. and manner of special ad hoc committees 10 the membership themselves. *¥_pi
" " Hopefully. the task for¢e idea will catch on ind membets of the Council really .
concerned with the problem will come forward. Lo iy
] In addition. a certain number of committees already standing jin ad hoc¢ ~
have been identified by the Executive Committee to continue as task forces, |
will read you the list of these. and they will be published, as rules-of-procedure in
/" - the January Newsletter. We urge people to write in to the home office if they
would care to serye on any of these task forcés. . g o .
' The+following are the task forces and will continue as task Tordes: first. on
the Preparation of College Teachers: secongd, on the Organization and Structure
of Graduate Schools; third. on Internal Program Evaluation: fourth, on Entry
into Graduite Study: fifth. on the Economic Status of Graduate Students: sixth,
Disadvantaged Sgudents; seventh, Joint Task Force on the Dimensions of Quality
of Graduate Programs; and finally. the GRADCOST Committee., :
.~ I have just been handed the names of two, informally suggested task forces.
& A Y ) . :
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and l will rcad:-*thun 1 voh The pmblum of urban universities arfd the
oblemy” of graduaté study  in pedical schools. 'l hope this will glve some

}, idea of What we hopetthis organidition will accomplish.

There will be an early Feb‘ ary meeting of the new Executive Committee.
LI you “have any ideas for ihe task forces. pledsc get them into the Washington
office so that we can begin work on the coniposition of these task forces at the
February meeting. ) J

One other report. the Mcmbcrshlp Committee has recomménded and the
_Executive ‘Committee has received into membership’ thagfollowing schools: The
"Medical College of Pcnnsylv.mm Arkansas State University, and the University

of Nlinvis Medical Center-in Chicago. This brings the loml number of mcmbcrs i

of the Council to 300.
Now. l.would like to ask the lollowmg if they have any reports they would

care-t0 make at this time. Dean Pelczar. would you like ‘to rcporl on Jny
activities of GR[:B’ e .

o

L.

'Remrt From Graduate Record E_g(aminations-B'oard

s ' . Mlchael 1. Pelczar

As in the ‘past, the activities of- lhc RE - Bourd during I‘)7’ were |

concentrated in three major areas of program activity: the improvemedt and
administration of the GRE testing programy the review and carrying out of an
on-going program “of research. and the development and operation of service
projects, The present CGS appointees to the GRE erd are: -

vid Deener’ .. Dean. Gmduate School Tul.mc Umvcmtv
"Rdbert H. McFarland Dean. Graduate School. University of Missouri
Michael J. Pelezar, Jr. Vice President for Graduate Studies and

Research. Graduate-School. Umvuslty of
Maryland

Allen F . Strehler Dean. Graduate Studies. Cdrncglc Mcllon
: University

Rq.t.ognmnu that. several of these activities of the Board have already been
highlighted at this meeting. such as the Panel an Alternate Approaches o
Graduate Edication and the GRE Board Research Seminar, or were in’ Boyd
~ Page’s report. let me briefly review some of the other n]d_]()l' activities which have

~ occupied the GRE Board over the past year.

The GRE Program test development activity in 1971 -72 was devoted to

" the completion of the restructuring of the Advanced Tests and to resolving the

situatjon with respect to the restructuring of the Aptitude Test. Committees of
[:x.;({nus for the Advanced Tests finalized their decisions regarding subscores

3 .
forstheir tests and work on new forms of the tests moved ahead. Nine of the 9 °

vanced Tests will report subscores “Heginning with the October, 1972
gdministration. just completed: . these are Biology. l:ngmcenné,, French,
cography . Gevlogy. History. Music. Psychology. and Spanish.

As a result "of several studies, it became apparent that the plans for
estructuring the GRE Aptitude Test as planned, could not be carried out. The
iem type on
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Quantitative Comparison item was found to be coachable to an unacceptable *
degree. The test chosen by most of the Committees as an addition tothe
- wofferings, if the, Quantitative Test could be shortened, the Logical and Critical. -, -
)" . ,’Ro':usoni g Test: proved to be highly correlated with the GRE Verbal Test and
- would. nBt have  provided additional iformation. As a'result of these
- developments, the GRE Board detided to continue the Aptitude Test as
*“preseritly structured for the indefinite future and to ask ETS to continue efforts
to determine ways in"which the test could be improved. - - '
In the furtherance of its rescarchprogram, the GRE Board Research
+ Committee met four times in 1971-72 and considered and acted on a number of
prcck%proposuls and " drafts of research reports. A number of these research
projécts were discussed in some depth at a GRE Board sponsored seminar this
- past Wednesday morning which I hope many of you had.the opportunjty to
attend. A summary of clirrent and completed rescarch sponsored and supported
by the GRE{Board was prepared for that seminar, and copies are available from
~ the secretary -to the Board in Princeton, N%J for those of you who did not have
the opportugity to pick-ogg up edrlier this week. g T .
-~ The mYor developMient in the research arca in 1971-72 was a decision by
the Resrch fCommityé¢ and the Board to commit a portion of its resources to
basic restargh. This dhcision was effected by the funding of two large projects to
run over several yeafs in the arcas of Cognitive Styles\und Creativity. Plans were
also made¢ to hold a onferdnee in this area, which TWill touch upon a little later
- in this report. , ) )
"The major servicdNyetjvities of the. Board, coordinated and supervised by
~ the Board’s Services Committee. may be considered in two broad categorfes, -
those accomplished. indcpcntsemly by the GRE Board and those accomplished 4
, - cooperativelywith CGS. Boyd has commented on several of the latter — the
Graduaté Programs and Admissions Manual, the anfual Survey of Graduate °
Enn_)!lmcu?. and the Pahel on Alternate Approachésto-Graduate Education—so
that my rémarks in regard to these projects can be brief. Suffice it to say more
information is available about each of thesg projects, and ! trust many of you
/ had the opportunity to join in the discussions yesterday with respect to the
"~ Panel."And, as you are already aware, the results of the initial section of this
year's enrollment survey are available. I hope that each of you will continue
your_ marvelous participation — which has led to a consistent 90% response — as

we move tgdesecond section of the survey during early 1973.
' Thror service activities were carried out by the GRE Board during
the past ysqrAvhich were not reported on in Boyd’s report, and oné additional

activity - €>series of .regional conferences in conjunction with the spring
~meetings of the regional associations — has been approved and warrants some
time today “Let me touch an each of these activities in turn. h -

At its March meeting of 1972 the GRE Board approved the introductien
of a Minority Graduate Student Locater Service in the fall of 1972, The 'Locdter
Service “is. designed to fidp  identify prospective graduate students who are,

» members of racial and ethnic minorities in the United States to graduate schoels

‘ »t'or\possjblc admission to graduate study. There is no cost to the student apd,

during this initial year.which is-considered experimental, thera is-no charge made

to the graduate Schools. Prospective graduate students register with the service

-and as of mid-November, over 5,000 students had submitted information to be
transmitted to graduate institutionss The graduate schools are then allowe t,‘o‘
request student names based on any combination of five factors' - intended

> R _ o . .
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gmduatc 1m]or race, ‘rcsldcmc rct,mn of prefeumc tm studv and ‘degregy’

“objective - and . will receive Student ngaes. from=the service. as well as all
information provnded by thie student in hfsigitiab form. It now appears as if well
over 100 institutions will avail thumch'cjot this service, which does not involve
GRE ‘scores in any way and does not requisg’ dgat a student take the GRE in
"between. the parties involved,..with ETS providing thc opgmtmg muhamsms to
facilitate and encourage. these contacts.

At its September meeting a year ago. the Board Jppmved the development
of a Self-Counseling Guide to Graduate -Study -for Minority Students, a
publication which would list for a number of graduate fields the nature of the
field, the prerequisite study, admissions ‘standards and career unportunilics for
minority students. Work is proceeding on the development of th:: publication
*and it is hoped that the publication will be rcadv tQr distribution ny the spring
of 1973, ‘

The third special project. which | mentioned carlier, was the sp- 1 ~urship
by the GRE Board of a Conference on Cognitive Styles and Crea'ss-.v in
carlier this month. The Conference. which brought t()},cthc
approxipately 85 administratoi$. faculty. and researchers from throughout the
7 focussed on the .state of the art with regard to research and
development in the drea-of ‘cognitive styles and creativity as they relate to higher
education. It is hoped that the conference will-also stimulate further § inquiry and
research in this area, and communicate to the. graduate ‘community the
-Amportance. dimensions, and promise of work relating to cognitive stylcs and
creativity . A major publication is' expected in late spring. B

I would like to touch.on one additionat service activity which has not yet-

“occurred, but for which planning is under waydand which will, | hope, involve

many of you directly. With the cooperation. of the Western Associations of
Graduate Schools. the Cunfgrcm.e of Southern Graduate Schools. and the New
England Conference on Graduate Education, the Graduate Record Examinations
Board will sponsor a series -of one day conférencés on graduate admissions and
financial aid immediately preceeding eaeh of these regional meetings this spring.
‘Some of vou will recall that the Board sponsored a series of tegionafConferences
in this area two years ago and a survey following them indicated hat!such an
effort should bé repeated -sometime in the future. With the assistance of m/
advisory commiittee, an agcnda for these conférences has been developed which

“includes consideration in depth of several current concerns in graduate

admissions and of related GRE Board activities. Included in the sessions will be
presentations and discussion of. the minority -recruitment, graduate school

~ financial aid, and the basic testing program of the GRE Board. It is our hope

that a productive interaction of ‘ETS”staff familiar, wnth these problems, and
‘outside experts and members of the graduate commithity can lead to idcreased
effectiveness in our programs. o
Finally, during the past year, the GRE Board: his been cooperating with
professional schools in the development of 4 Graduate and Proféssional School
Financial Aid Service (GAPSFAS) to provide a tcommon means to assess
financial rieed fo the awarding of financial aid thase post-baccalaureate .
institutions that wish to use it. The effort gfowS out of interest of, the
Conference of Chairmen of Graduate and Profesional Schools Testing Prog%ms
and .ifivolves, in ‘'addition to representatives of tde GRE Boagd, the Law School
JAdmissions Cqunul the American Association pf Medical Colleges. the Graduate.

2 - order to participate. Contacts between gradugte sshools and students are directly

»
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. Business © Admissions *Council, ‘and (He .College Schalarship Service. T.th

involvement of each of these: gighips is to provide representation to a, Countil
charged With the development of the new service. . T . :

Réport of The Committee Cn Disadvantaged St A

" . .
A major charge of this Committee is to develop guidelittes (dv desirable

“ practices in the recrtitment. financial aid. and special counseling of minority
students.. After considerable preliminary discussions., agreement to conduct a
survey o obtain appropriate data for this purpose wars agre¢d upon. The GRE

- Board approved co-spororship with CGS and the, Joint Committee approved the

 final version of the. questionnairey’ . "

’ 1t is the intention of the (‘_ommiltcc_ to issue a separate rcpdr(. through
CGS. Containing guidglines and recommendations based on the data in"the
report. There are a few preliminary -obscrvatiogs that 1 would like to present at
this time. About 80 percent of the qucsti;)‘r:%s’ were returned with 196 out of
230 responses in usable form. This refer. nstitutions who had an identifiable
program or policy «directed toward - minority. disadvantaged students. Most
instittions reported a desire to incréase the enrollment of these students. but
few have.set goals whose attainment might serve-as measure of success. The most
common method .of gecruitigs is by mailings. The second most common is by
visitation. A hum do modily existing procedures in their efforts to
ertroll ’minority disa students. Thase include waiving application fees,

, telaxing minimum -GR es_or elimindtingthe requirement of standardized:
\ lests. Several“institutipns have adopted a dif

aﬁ process of these students. Almost alf schools reported a combined consideration

* of.need and merit in.making financial awyrds, although thefe is variation and a -
relative emphasis of one over the other. ' C : ' , :

o Schools - generally have mixed feelings about the success Or progress

-[ achieved by their. activities, however there is rio-ip‘dh:a-tmhut their efforts will

~ beincreased.for a time: The representativeness of the returns is very good both
_\\Jj)icharucleris_tic of school and nature of program. Theie is'some evidence that

4

many schools” are engaged  in much morc elaborate activity for minority
. iSadvantaged students at the undergraduate level than at the
other hand, a sizable minority"of the_ institutions report that fu
» annually for minority :or -disadvantaged student .support, angi
~ : thousand 10 several hundred thousand dollars. : ' . _
R I'would like to conclude this report by paraphrasing some comments that’
’ e~dean made-ut the end of his questionnaire cpng rning his institution’s
-effortsy The major strength of the program is the comfitment of the academic
d_vice-pre\;idem and the graduate dean to continué integsified -recruitment of
®minority students by their declared wiMmghess to reward or punish departnients -

i ’

aduate. On the
ds a

“inrelation to departmental efforts. A major weakness is the reluctance of facultyay.

%o admit students with less than the highest academic ability; in other words, a
clash between academic standards and a consciousness. of the complexity.of the

problem of minority students. The cruxof the matter is the willirhess of those ., -

»

responsible for affirmative action to carry through with whatever power they
possess. The personal consequences are not pleasant. It is impossible to satisfy
. . ~ \ . .. ..
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cither side. h
Nevertlreless, there are no lhlrd or fourth Jllern.mv;s Lither the umvcrslly

will .increase minority enroliment in their way or it will be done to theng in a

E wuy‘bcarcelytlo “their llkn‘q, We hope to have a more complete report at a later

- ddte. :
D. Deener -Thank you Dean Lively. Arcﬁmrc any other-members of
committees who." would like to make a- report at this the? If not, let me just.
make one brief s(.nuncnt on the costs of graduate study Dr. Page alrcady
mentioned it this mormng, '
It seems as though we can look forward to at Rust two :.cls of InSllllllthJI
figures in carly Fepruary and the hope of gctung at least four additional
. institutions to proyide data. [ am hoping to complete thie second phase of getting
-some actual figures by the end of the spring semester: ]
Now 1 would like {0 ask Dr. Page to convey somé information items which

he has. *

.
S

. , New Business

J.B. Page: Yuu may Jlrc.ndy know this; but just as a ro.mlndcr the 1973 POk
> meeting is scheduled for colonial Willianstrurg. 1 am sure you will be enthusiastic ™
gf:.:- about the opportunity of going there. 1t 15 a lovely place. and the facilities are 7™

superb. The date.however, will be a week later lh.u] usual as we were not able to-
get this corresponding week.

The 1974 meeting is, already booked at’ Del Webbs Townchous:. in
Phoﬂm.\ We are negotiating for the 1975 meeting which will be held in Atanta.

14k huve been-gsked to announce and remind the membership of the Council
ﬁu thgf Southern Confcrcmc whiclt, L ‘believe is. the oldest associgfion of
. grigd deans. in- 1he United States and was disbanded when the Council was
“formed, has” now_rdconstituted. They had their first meeting last year. Their
second mo.cung, ‘il be on February 27 and 28. 1t does. of course: center in the
South: and institutions having graduate study or concerned with graddate study
are invited to apply for membership. Dean Toland. of Baylor. is President.

[ wanted to comment just briefly on the Prowedlngs The Executive
Committee, partly in terms of economy and partly in tefms of utility, suggested
that we deleté the detailed transcriptiop of all we have said ‘after the formal
papers in the Proceedings. So, the Proceedings for this meeting will include
papers. the reports-of the recorders from the work sessions this morning. and
possibly some brief digest of the flavor of wmmcnfﬁ that might have been made
“after the sundry presentations. ‘Because of the reduction and the great = -,
opportunity for saving by not having g0 through a tr.lnm.n[’tlon we hope to
_havethe Proceedings out very much earlier indeed. They will be shorter, but we

"+ think they will be more slgmhunt to you and will 1m|udc material which will be
“of some lasting value. :
o D: Deener: This \,omludcs the business. Are there any new matters llm( :
“ < unyone would like to Hnng to, the floor” : .

Before] - LOH]I)N( my. formdl act of expiration. | would like to thank all of
the committees.. cspecially the new Nummalmg G-ommfltcc and thc Advisory
Commitice on the Gu;.lavc Arlt Award." . : . : .
. Finally. | want6 thank every mcmbcr-ol (e L)«:Lullvc Commlltco- Tho.y ‘
really workcd t-hns year, Jnd 'JUS( wanted to say, ‘thanks. .

[
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Nows 1 shall tarn¥he gavel and podium over to Dean Cobb. | .

J. Cobb: l"_w.sm to express my thanks to Boyd Page for the work he has
dong'thiS year. | think we'ought to give Dave Deener a round of applause for the-
work he'Has put ip this year, and he has donea hard year'swork. ¢ -

arid’Bob Wolverton for the duty wiiich they put in on.the Executive Committee.
. Ahese three pe ¢ are leaving the Committee this yéar; and you saw -Lam sure,
. manning the foffee urn™and some. of the other things out on the table in the

to Mrs: Dayid Deencr and Mrs. Botlier who manmyd that table. — -
: ¢ are “{he four things I wantéd to get in before the official act.
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. Report on the.(llduhcil of G}adUafe'Schoolsi-Graduate Record
' Examinations Board 1972-73 Survey-of Graduate Enrollment
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] Robert A Altn‘l:.m.: :

AR TR Program Director
\..- GRE Program,

- " Introduction ' I

As a result of the difficulty of obtaining accurate imMformation on graduate

enrollments, and particularly .trends in “enrollments; the GRE Board and the - .

. *Council of Graduate Schools jointly uddertook last year the first in an annual
series of surveys of enrollment of the (\embership of the Council of Graduate
. . Schools in thé*United States» The Coyn\il membership consists of some 303"
graduate. institutions who grant either 'th¥ master’s or doctorate as the highest *
degree. The members of the Council grart 98% of the earned doctorages and
85% of th& master’s degrees awarded. L T
~Due to the early timing of last year’s questionnaire, some institutions were
unable to provide responses to all"questions: accordingly, this year’s survey was
. - divided into two sectiong the first.of which was distributed in'the early fall of -
1972 with a request thit results-be teturned nd later than mid-November. Data
.were requested on),-gﬁ'rollmen( as of ‘mid:October for 1971 dnd 1972{even given
the ‘postponemenqt of several questions until the second questionnaire mailing in
++ January of 19787 a number of institutions were-qtot able to report data on all
quiestions asked or for both years. : : : : g :

It is anticipated that the results of the secortd questionnaire maikng wil| be
avuilab_lqé'f rly in the spring.of 1973%and that the survey will be repeated
annuaflg®with whatever modification, .in pro¢edure and gliestionnaire. seems

, . appiopriate. - - ; . T

Ed - - -

. . ' ' Sample Description
Xy e . C -
Survey questionpaires were sent to 303 graduate schools who are members

- of CGS. A tqtal oM 277 questionnaires were returned or an amazing 9!%
response tate, an indlcation of the continued high injeres} among graduate
schools' in the topic of the survey. Since the primary purpose of the

_ questionnaire was -to develop comparative data between 1971 and 1972,

£ responses to questions were included in the analysis only when data were

supplied for both years. Thus, the effective response rate per question will vary
from a.high of 91% for the overall sample to a low of 77% for some more
detailed question:” While this is probably to be expected, the variability daes
reduce somewhat the value of some questions and makes comparisons across
some questions of restricted value. o
Extreme-care should also be taken in attempting to compare results of this
year's survey - with published results of last year’s survey insofar as 1971 data
reported in_ the current survey differs significantly from 1971 data reported last
year. There are several feasons for this difference, despite the almost identical
number (276 in 1971 compared to' 27 .in 3972) of graduate institutions
* responding. ‘ ’ S 2
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First, ‘the definition of “graduate school“.was chifnged between the two
years. In 1971, ins(iluriumovcrc asked fo define graduate school as ““those parts”
ol the institution under tie administrative: control of the gradiiate dean.” In
*1972, institutions were asked to include “all students considered as registered in
the graduate school” including *“Education, Engineering. Sociat Work. Medical

. and Business Programs feading to' MA/MS or Ph.D. Ed D or other doctorites S

" Second, many institutions noted that the data for 19%Lwhich:they were able to

* provide-for this year's survey was differdrt“from. and better than, the 1971 data
which they provided last yeur. IR . o .

Finally; although the actual number of institutions rwsponding remained
almost canstant, the specific’ institution’s responding in 1972 were not always
identical to thoge responding in 1971, 1t js hoped that a fongitudinal study, by
institutjon, cuni\‘ accomplished at a fater date which will provide comparable
data across both institutions and survey years. . ,

" Despite these limitations. the overall obtained sample (ie.. those
submitting usable gfiestionnaires on time) appears (o be very répgesentative: of

- the Lol CGS population, Below are comparisons of number unﬂﬁ;{crcdnmgcs of

" 7 several ways of describing. the available Ppopulation and sample: 1t should be
noted that “Master’s Highest Degree™ refers; throughout this report, only tor
those-institutions for which the waster’s degree is. in fact. the highest degree
awarded. Data for these institutions do not reflect master's degrees offered by
institutions which also ofter the doctorate. :

. .

r .
)

B

Cor’f;puii'son of Usable S:unpk" and Buse POpul;:timf

CGS Institutions Usable Survey Sample
. " (ffmple of cach
t . 2 . o : Whulation
Number . Pereent .v I.\Jumbcr B Percent s l‘l?gr('),up_) .
Public T por e g7e 630 ‘o9t
A TN :
Privates ‘ 12 37 103 S 37 92
Public-Master's T ‘ . :
Highest Degree. 48 Lo 37 147 774
- -
Private-Master's : : “ .
Highest Degree 31 0 287 1o Y07
Public-Ph.D. . ' / .
Highest Degree . _ 143 374 137 494 9657
Private-Ph.D. ‘
Highest Degree 81 /.47',,' 75. 27 93 I
: “ . .
Master's Highest ‘ ' ' : _
Degrec 79 205 65 24 8 4
. Ph.D. Highest REEUE R e ]
© o Degree Y 7234 744 212 7087 - 957
130
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1t is readily apparent that the sample-is highly representative of the total
popu]:ftion.r despite the slight underrepresentation of public-master’s highest
‘degree awarding institutions. 'Sihce the sample becomes less complete as the
complexity of the quesfions or the difficulty of obtaining the dat? increases.
number and percentages of total grotip and subgroup are given for each question

in the daia“prcsem?,tion.
S
- Results

The results of the survey are displayed in‘Tablgs I through-'7. The tables
present the number of respondents with usable data to cach question (ie.. data

for both years and for ill parts of the question). the percentage that number

represents of the total group, or of the sibgroupse.g.. Public. the total number of
students reported each year and the percentage change from 19l to 1972, All
data are presented by public. private and total. In. addition. Taples 1-3-also
present ‘data’ for institutions glassified by méans of the Educational Directory.
Part 3, in terms of the highest degree awarded. These categories ave:
i ighest; Private-Master's Highest: Public-Doctorate Highest: and.
; ¢ Highest. This additional breakdown was not applicd to later
gions because” it was not felt to be particularly important. or because the

cés wore too small to atfect the overall results. : )
inally. data wére summarized by size of Tidesponding.graduate school.

*:_although these ‘summiaries do not appear in Tables 1-7. Size categories used

included 0-100 students, 101-500 stidents. 501-1.000 students, 1.001-5.000

Lod - . . . . «
students. and-over 5.000 students, and were based. upon the institution’s
response to Question 1 (Total Graduate School Enroliment). Resuits including
these summaries are noted in the following discussion. : .

Discussion R

A _réview Of Table 1 shows a slight overall increase in total graduate school
enroliment for the institutions reporting: 1.9% overall. However. when more
than the total figures are reviewed. it becomes appafent that the increase is less .

“marked for Ph.D. institutions than for master’s institutions, and less marked for

private institutions than for public institutions. For all Ph.D. institutions there is
a 1.2% incgpase. an increase of 0.4% for private institutions and an increasevol
1.5% for public institutions. For all master's-fhstitutions there is an increase of
6.0%. an increase of 2.6% for private institutions and an increase of 6.8% for
public institutions.

Rages of increase ‘differ not only for categories of institutions. but for
institutiows of differing size within categories. All" sizes of private Ph.D."
institutions (overall increase. 0.4%) showed increases in enrollment except those
enrolling 501-1,000 students, where 11 institutions showed a decrease of 1.4%.
Increases inyenroliment in public Ph.D. institutions (overall increase. 1.5%) were
markedly different by ste. with 24 institutions enrolling fewer thar 1.000
students showing an 8.7% decrease while 112 institutions enrolling more than
1.000 students showed a 1.7% increase. Public master's institutions (overall
increase. 6.8%) showed consistent increases except for institutions enrolling

mare than 5.000 students, where a slight (2.2%) decredse was found. Privie 1+

masfer's-institutions: (overall increase. 2.6%) showed 13 jnstitutions enrolling
fewer than 500 students with a’ 2.6% decrease and 15 nstitutions enrolling
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And an increasg of 8,2% for public institutions.

.. /‘f

Al
greater tha 0 students with a 3 5% increase. )

First-timd enrollments shotv a simikur pattern. with the overall increase
(3.5%) being leds marked for Ph.D. institutions than for master's institutions,
and less marked for private institutions than for public institutions. For all Ph.D..
institutions there is a 2.7 increase. an increase of 1.7 for private institutions
and ap, increase. of 3.1% for public. institutions. Similarly. tor all master's

institutions there is an 8.29¢ increase. an increase of 7.9 for private institutions

Size differences-appear to be reflected less in first-time enrollments than in
total gradyate school enrollment. All master’s institutions™ both public and
private, shéwed first-time enrollment increases. regardless ol"syc\ Private Ph.D.
mstitutions showed firsl-timc'cnml(lmenl increases for those institwions with
total enroliment between 101 and $00 and tor those between 1,001 and 5.000:
institutions with total enrolinient between 501 and 1.000 and over $.000
showed slight decreases in ﬂrs(-timc' enrollment. Only in public Ph.D. .
instigations wids a marked pattern apparent. with 7 institutions with total
enrollment of less than 50Q students showing-a 25% decrease in first-time

enroliment and 112 institutions with total enrollment of more than 500 students

showing a 3.2 increase in first-time enrollment.
Number of uassistantships held by graduate students in{'rcuscd in 1972,

" with increases being greater- for Ph.D. institutions, as might'be expected. and for

F

private institutfons, ‘as might not. For all Ph.D. *institutions. assistantships
increased 2.5%. an increase of 4.9% for private institutions and 2.17% for public
institutions. For all master’s institutions. where the numbers of assistantships
were much smaller. the overall increase was 0.6%. an increase of 3.0% for private
institutions and 0.1 for public institutions. :

Size differences are also apparent in number ol assistantships. Both public

. o

and private Ph.D. institutions showed a consistent- pattern. with institutions
enrolling fewer than 500 total gstudents showing a decrease in assistantships:
while those enrolling more ‘than 500 Yudents showed an Jjncrease in
assistantships. Publié _master's institutions showede 2 similar patt¥in. with
institutions enrolling Tewer than 1.000 total students showing a decréase in
assistantships and institutions enrolling more than 1.000 students showing an
increase in assistantships. The pattern for private ‘master's institutions was -
mixed: the ‘number of assistantsi¥s was up at institutions enrolling 0:100
students and over 500 students. and down at institutions enrolling between 100
and 500 students. ' _

Fellowships showed a continuing decline in 1972, pariggulirly at public
institutions. There was an overall decrease of 8477 among- the institutions
reporting. kn the public institutions. the decreasewas 12.37%. while in the private
institutions it was 2.0%. Fellowships decreased in all size categories of public
institutions and in all size categories of priyate institutions except those enrolling
more than 5.000 students. The numb:?of fellpwships. inyolved ‘at master’s -
institutions was too small o warrant sepagite treatment.

The number of degrees awarded, continued to increase but at a somewhat
slower pace for doctorates than for master’s. Master’s degrees were up 8.4%
during 1972 and Ph.D. degrees up 5.9% for the same period. The publi¢ Ph.D.
increase was somewhat highec (7.1%) than the private (3,1%). The percentage of
increase l‘o'(‘_masrcr'fx"'dcgrcds‘qu also geeater for the public institutions (9.1%)
than for- private institutions (6.1%). Master's awardgd increased ‘in all size
categories of both public and private institutions except private master's degree

138 ]
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* highest where 'S insgfiutions enrolling under 100 students showed an 8.7

decrease. Award of PR.D s increased -in all size categories for Hoth public and
private Ph.D. institutiopts. ‘ e "

" Table 7 indicates\a breakdown of*tull- and part-time students 1or those
‘stituiions reporting. The table indicates that the percentage of full-time and
part-time to total students is almost identical for 1971 and 1972

l-cpm.[,mn,\ . . .
~ : - : ' °

/

ConQusion

-The first section of the second CGS-GRE Board Suivey of 'Gr'uduutc

School Enrollinent met with great success in terms of number of responses and. -

to a slightly lesser degree. in terms of response rate to ipdividual questions. The

. yepresentativeness of the sample and its overall completeness do lend Wlidity to

the results of. the survey. which will not surprise ‘many actively effgaged in

graduate education but may not support the assumptions of much of (Me general
publig. oo ) - ’ )

One exceptiofiemay drise from the attempt this year to review responses by

sfze of responding institutions. Although this additional analysis: tended to

uncover patterns which might have been expected, it. did reveal. for example.
“that enrollment growth appehrs to be. markedly ‘tied to institutional size with
smaller institutions showing enrollment decreases in the face of continuing
increases” at larger institutions. And. while total “enrollment, first-time
enrollment. and degrees awarded continue to increase. financial support for
graduate education, particularly as reflected -in the number of available
fellowships. continued to decline. : : - I
o It seems important that information of this type continue to be collected.
and -that currgnt efforts to make it more complete and detailed by dividing this
survey: into two parts have had a positive effect. If the second sectign of the

survey receives the same response as has its predecessor. the survey shbuld serve’

- as a valuable addition to the total pool of information about graduate gducation.
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‘For purposes of 1his sumey, intitutions ere whed 0 inclde all students considered 1 .
registered in the graduate school, Including Educatiyg, Engincestfy, Seial Work. Medical T
ind Busines Programs leading 1o MAMS or PICD. &, or other doctortes,
’

Percentge figures are percent of the nunber esponding oG sumber avluble i the to
v group. For example, 37 Public Master' Highegt Degres institutions responded out of 4
possible 48 such institutions in the CGS .mcmh[r 1p for o T7% response rate for group
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drt on the Council of Graduate Schoojs—

‘ uncil -Graduat ercor?« -
- xaminations Board 1972-73 Survey of uate Enféliment -
K% . . =Partit=/" a \' |
R ‘ o Robert A. Altman
o- _ L B ~ Program Director .
. ) o : ' GRE Program. \
- o v _ ~ Introduction. o ' ‘
S As a-result of thc‘diﬂficulty of obtaining accurate information on g?ﬁﬁ;:tc .'t,
- cnrolinfents. and particularly trends in enrollments. the GRE Board #nd the

Council -of Graduate Schools jointly undertook last-year the first in an annual
series of surveys of- enroitment-of the membership of the Coungil of Gradpate 7
~ Schools in ‘the United Stytes.:The Council membership consisty 4 some 303
«  graduate institutions who, grant either the master’s or doctorate/as the highest
degree. The members of ‘the- Council grant 98% of the earng#doctorates and
85% of the master’s degrees awarded. - .

Due to the early timing'of lfst year's questionnaire,’some institutions were
unable to provide responses to-all questions: accordipgly. this year's survey way - ¢
divided .into- two sectians. the first of which was distribyted in- the early fall of

« ~1972 ang reported at the CGS mecting in November. Qdestionnaires for Part IT'

- -werc_diseributed early in”1973, with, data requested on’enrollment as of ..

"mid-October for- 1971 "and - 1972, Eyen given the postponement of several *

{ - questions until the second questionnaire. a number of insjitutions were not able
to report data on all questions askeq or for both years. ’ '

i

[N

" Sample Description - v
Survey qu‘cstionnuircs were sent to 303 graduate schools who are members
of CGS. A total of 272 questionnaires were, returned or an amazing 90%
response rate, an indication gf the coptinued, high interest among graduate ~
_~schools i the, topic. ¢f the survéy. Since “the primary purpose of ,the
7 “dquestionndlre was to deveqgp comparative data bctyeen 1971 And 1972,
responses to. questions were included in the andlysis, only when data were
supplied for both years and when the effective response rate (percent of the -
number responding of”the number available in the total group) was greater than
50%. Thus, the effective response rate per question yaries from a higiyek 93 for .« >S5
some questions involving Private-Master's Highest institutions to®the Yower limit ’
of 507%. This variability. while probably to be expected. reduces not only the’
number of qfestions ler}which'rt-sulls can be reported. buf the value of*some -
questions and the ability to compare results across questigns as well. > -
Extfemy care should also be takenyin attempting t¢/compare results of Part (%
=1L ofthis year]s survey with the carlier Part:l. despite the fact that the definitions * - -
of graduate sthoal have remained congtint and that+the number of.institutions
(272 for Part 1l compared with 276%0!\&"( 1) is almost identical. Altough -

]

(2

. " -many of the same institutions responded to both Part | and Part 1. the.specific
institutions “fesponding tos Part 1 -are. not always idéntical to -those which
. " R . \ 3 - . I _
. o
L4
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responded to Part I: in addition, different institutions responded to different ‘7
. xduestions within both Parts 1 and II. It is hoped that a longitudinal study, by, -
Y stitution. can be accomplisfied at a later diate which will provide comparable
data across both instigutiohs andsurvey yedss. :
A .'D'espit‘c‘ these limitations, the ovdsgll oObtained sumple(i.c.. those
“submitting uSable questionnaires on time) abears to be very rcprcsigllulive.of
the total CGS population. Betow are confparisons of number and perctntages of» -
several ways of describing the available population and sample. ‘It should be
noted that “Master's' Highest Degree™ refers, throughout this report. only to -
those institutions Jor which the master’s degree s, in fact, thg highest degree
Aawarded. Data for These institutgns do not reflect master’s degrees oftered by«
instilutions whigh also offer the doltorate. : . . ,
\ . . N . . _,\‘&‘
‘ ) ' S A
. y - E ‘ L ’ - ' °
Y)Ionuﬁrisop of Usable Swmple and Base Population
. CGS Institutions Usable Survey Sample _ T
. “H{sample of each®
b e S I o - population
Ce T T Numbgr  Perce®  Number, Percent  subgroup)
Vﬂ ‘ ] \ . .. »
R Pubh%, , QLT 637 170 /78630 89y
e - ’ L . .
4 Priva R YA ho'_‘/ 37 ’ 91% -
Z N . - Toa.
Public-Master's . .. .
" Highest Degree . .5 .48- .  lo; 39 14 81
. . o - . ’ ] 3 ) ..
Private-Master's¢ - Cor o LI .
"~ Highest Degree . * 3l o 29 ~ e 947
Public-Ph.D. o o ‘
Higlypt Degree 143 37% 920
. .- S A .
Priyate-Ph.D. . . - - ) ¢
Highest Degree F? 8t 27 -, 90% ‘.’<
~Master's Highest o "
. Degree 79 26% 864
Cq = g
.. Ph.D.Highests: “ ¢ . 4
Degree 224 740 A .
) - ’ . - A .
S “

/ . . oo ﬁ}.esul(_s

-~ . A : i
R Some of. the results of the survey _ase digplayed in Tables 1 through 7:

-,

other results, which lemd themselves Jess well to tabular presentation, are
presented in the discussion section below, T®wo types of tables are presented.
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Tables ¥. 2. 5.'and 6 report percent.change between 1971 and lQ?’;%by

discipline area. Each of ‘these tables shows both the percent change between’the - -

years in question and theseffective respopse rate (in parenthesis) tor that type of
institution -and disCiplinie arca. -Discipline areas, as defined in . thesopiginal
questionnaire, ‘g\clude.'Educ-ation (all fields of cduc_utiop), Humanities nglish
and journaligm, fine and applied arts, foreign languages add literature, library
science, - philosophy. -and religion). Social Scienges. (anthropology ., business,

s

L

¢conomics, geography, history, political, $cience, u’nd's’(wiology)‘f Physical, *

Sciences (chemistry, computer sciences, geology. mathematics, physics. and’,
statistics), Engineering (all fields of engincering), and Biolegigal Sciences ~

(agricultu
zoology).

logy. *health professions, homie ecoromiés,  psychology... and’

{otal number of students reported cach year and the, pefeentage c;mngc from
1971 0 1972, e

' Finally, all- data were summarized by’ size.of. the resporiding graduate
school, although these summaries do ot appear insthe tables presented. Size
categories used included 0-100 students, 101:500 students, S01x1.000 students,

.. 1,001-5,000 students and over 5.000 students, and were based upgon the

institution's response to Question 4 (Total Graduate Sclivol Enrollment by Sex).

. Results including these summaries are noted in the following discussion wher

appropriate. N

F) .
LR >

Discussiyn

A review of Table 1 shows an overall inFiease in total graduate school
enrollment for the discipline areas of education’ (5.7%), humanities ( 2.85%), social
sciences (3.2%). and biologi¢al sciences (4.57). and an overall decrease in total
graduate school enrollment for the discipl. v areas of the physical sciences

~ (6.5%) and engineering (2.0%).. D&spite the variabilfty of rgfponse rates whiclr

limits the extent to which results can be compared across cells, different
institutional types have obviously experienced ditferent rates of, growtli or

decline by discipline arca. For education. public Ph.D. highest institutions show .

an increase of 7.1%, while privat¢Ph.D. highest institutions show an increase of

only 1.8%. For humanitics, however, private Ph.D. highest institutions show an .
increase of 7.6% while public Ph.D. highest #tistitutions show as’increase of 0.1
private master’s highest institutions show a decrease of 2.1%. Also in the
humanities, 65 institutions*with total.etifiment of fewer than N0OO students
showed a- decrease in enrollment of 3.3, while 169 institutio ‘s';,\xith total
enroliment greater than 14000 students showed an increase of 3.3%) For the
physical sciences, a decrease is shown«{or private mastér® highest institutions
(8.3%), public Ph.D. highest*institu#ions. (7.2%), and privale Ph.D. highest
institutions (6.0%), while public mastcr'%ighest institutions show the only
incraase (0. 1%), however stight. N S
© First-time graduate enrollment, displavd”in Table 2, shows a similar

e pattern- with increased enrollment in the dise pic.e areas of education (8.8%).
~ humanities (5.7%), social sciences (4.7% ) d bivlogieal sciences (7.1%), and a ’

decreased first-time enroliggent in the phyuc | @ences (8.6%). Different rates of
growth or decline are once again apparent by institutional type: the overall

AN v “ $
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Tables 3, 4, and 7 present the mimber of; refpdndents with usable data to
- the question (i.e.. data for both years and for afl.party'of the question). the
. percentage that number represents of the total group ‘or of the subgroup, the
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increase i first- mm nmllmun in"the biologicul sciences (7. IH) is u lL\llIl of

the inffeases (8.37) at 139 Ph.D. highest institutions whitch outweigh the
“decreases (37340 at \() Ik Mu s lng.ht.‘\l m\nlunon\ in the \%ml scienees, private
2o master’s highest institntions: showed “a 22077 increase, While private Ph.D.

vt hjghest institutions showed: an ingrease of only 0.2 in the physical sciences,
“Lonly private master’s highest institutions showed e igerease-(16.0%2), while
public master’s highest. institutions (3.6°7), puhlic Ph.D. highest institutions
(l L7 () .md private Ph.D. Tuighest institutions (1.07 )\lm\ud adecreasd. And in
1, despite the overall inerease in first-time enroliment of 8.87%, the 21

in fifst-time Snrollment of 10,27

The pmpmllon of first- tunc etrollnent cl: mmul as part-time, nét showfr

o clescinereased slightly with a mnmmu.muiurL.J\c in the proportion
SRR “enrollment Ll.l\\l“Ld as full-time (institutions were asRed to apply

Slinitions af - full-%and part-time). While <114 public institutions -

ot their thisi-time enrollment as full-time i 197 Land 53 of thei

cnroltment s faliztime m 4972, 79 private mstinations reported-a shifl

v a8 ctull-time in 1971 1o S377 eftfective response tate of 6477 and reported a
decrease in full-time first-time enrollment from S50 in 171 to 537 in 1972,

o Table ;f\how\ the number ynd proportion of men and women enrolled for

full-time graduate study, while 'ib.lhlu 4 shows the number and proportions of

men and wonun enrolled as firsi-time graduate students. Although no \l"lllll(..i’fll

“difference was seen in comgaring the pmporlmn of men ¢arolled at puhlu o1

© private institutiongagigniticant ditferences Ippear when the distinction is drawn

© betwyeen ml\lu)@%cﬂ and Ph.D. highest institutions. A review of Table 3

.+ increased between 1971 ar'd 1972 for both master’s lnbhut m\munom (from
407% 1o 47y and Ph.D. highest institutions (from 337 to 357), the proportior
of women enrolted in Ph.D. highest ms(uunonx still remainy significantly below
the proportion of women enrolled at nuister’s highest institutions. A Teview of

with total graduate enrollment greater than 5,000 showed a decpease

shows that while™thé ‘fvrbpunmn of women enrolled in full-time graduate study:

Table 4 shows a. similar pattern with respect to.the first-time enrollment of men ;

»

and women. At master’s highest institutions. women represented 527 of the
1972 first-time enrollment as compared to 507 in 1971 at Ph.D. highest
Tinstitutions, women represented oyly 3770 of fint-time enrollment.in 1972, 1t
shoutd be noted, however, that the absolute number of women enrolled at Ph. l)
hlg,htsl institutions remains well above the number of women enrolled
master”s highest institutions, due both to the. greates number of Ph.D. hwhut
institutions .md to the greater average size of those inStitutions.

The number of non-U.S. nationals enrotled atresponding institutions. not
shown in the tables, decreased between 1971 and 1972 by 1.6% at public Ph.D.
highest institutions (7’\’2 effective response rate), by, 3.7 at private Ph.D.
highest institutions (734 eftedtive response rate), and by 2477 at private
master’s highest_ institutions (S84 effective  resporise  rate). Somewhat
surprisingly. the numbenv[ n;i‘m-U S. nationals enrofled at public master’s  highes!
institutions appeared- o _1aéefase by 11977 between 1971 and 1972, although

%

the effective rgsponseé- e k)r this bmup ol institutions on this question was’

- only 46%. »

. Al institutions participating in this survey were also asked to provide
enrollment data {dr. 1971 and 1972, tor full-time enroliment and tor part-time
enrollment, by race: regrettably. the effective response rates for this series of
qucs!mns ranged from a low of 137 to a high ()I 454 mdl\mg, reparting gf the

- - N
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“numbgr ot?

-of 27%, wecounted for in large measure by an_increase of 36% reporte
] ill.\'l‘i[ll_li\g?))S enrotling between 500 and 1.000 studenis.

s ' . *

& . . . N . . .
data impossible. Regardless of the reasons tor which these data were not
wported  avhether lack of availability or lack of enrollment — its absence is
unfortufate and provides ggous limitation to the vatluie af. this survey in
undetstanding the developing'trends in American graduatewdugition,

The number of graduate assistants on appointment, whather for teaching,
esearch, onother purposes, appeared relatively stable bétween 1971 and 1972,
-And_ no- clean -pattesns are obvious. Although. no tables are presented® - the
ce\ive respongs rate tor these questions ranged between 355 and .79%. . - the

C -&léacl[mg assistants appeared 1o rise in private master’s highestynd
publie’ PL.D. highest institutions while declining slightly in. public mastd¥r’s
Mighest'and private Ph.D. highest institutions. The number of research assistants
appeared 'gho rise in all types of- institutions except. public master's highest +¢ -«
inggtutons, while the number o other assistanships appeared to rise in all types .-
ol Minstitutions }cx&_‘pl public Ph.D. ‘highest institutions. In no case was the % -
increaseymr decréase fréater than 4. except for the rise in olhi)r assistatttships gt =«
prawate master’s highest institutions, where 10 institutions reported an ingrease

le °5 . displays the percent ehange in - fellowships or traineeships
(non-service requiged) for PhuD. highest inStitutions by discipline-arei, and shows .
a gdecrease in cv:'% discipline area excep? social sciences tor both pu‘blicf_‘;lrld,gqi.’i')y‘
private institutions. As i carlier tables, publjc institutions appear to shfow -y
greater  dggeases (or lesser increasés)  than private institutions,  wigh  the
difference. being relatively small in biological sciences and physical sgignees, but
quite large in the humanities. where puptic Bh.D. highest mstigitions Showed and
IS5 deerd®se compared to 2997 decrease in privite {Rh.D. “highest
imstituuons, Table 1.t will be recalled. showed a 0.9% increase in humanities
enrallment  tor public Ph.D. highest institutions” and a 7};{ increase in
humanitics enroliment for private PhoD. highest institutions. W should also be
noted that decreases in'non-service awards — and the relatively greater decyeases
in_public institutions  *are entirely consistent with the results reported in Part 10,
ol this survey last November. . ’ ‘ K

Table 6 displays the percent change in master’s degrees awarded between

1971 and 1972 by discipline area. and shows a pattern once again consistent
with results reported both in Part T(which showed an-overall increuse in master’s
degrees awgrded bBetween 1971 and 1972y and reported carlier in this survey
(which showed increasing enrollments and” support in the social sciences.
biotogical sciences, education. and humanities, and decreasing enrollments and

csupport in the physical sciences and engineering). Publie and private institntions

Show agconsistent pattern within Table 6 as welifboth increasing in education,
(8.65*public and 13,147 private). huminities (3.97 public and 4.9 private). and
social serences (5,177 public and 11.3%. private). with the proportional increases
consistently greater in the private sector. In the physical sciences. both public
and private institutions showed a decrease in the number of master’s degpees
awarded: somewhat surprsigly. given the carlier results of this survey. public
mstitutions -ncteased the numbers of master’s degrees awarded in engineering
“and biological Sgignces while the numbers were decreasing in private institutions.

The numbei of Ph.D.’s usvarded by discipline area not shown in tables
inereased by less than 15 for private institutions and by less-than 4% tor public
instiutions. Within private institutions, the proportion of Ph.D.'s awarded by =
discipline area ¢changed by.gms: than 177 except that social studies doctorates
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< engineering (7.2%). and biological sciences £2.0%). The number of Doctor of

:

P

“accounted for 23% of Ph.D.’s awarded in 1972 as opposed 1o inder 20% in 19

and that physical science doctorates acéodnted for only 20% of Ph.D.’s awarded
in« 1972 as opposed tozover 23%:in" 193], The absolute number of Ph.D.’s
awarded in private institufiong incremed in-education (8.5%). humanities (2.1%),
and social sciences (16.7%). while decréasing in physical sciences (13.2%)

Arts degrees awarded increased by 1,67,

than 19%). The proportion of Ph.D.’s awarded by discipline area changed by less
Jdhan 1% for all discipline areas in*public institutions. The number of Doctor of
Arts degrees awarded intreased by 11.3%. signiticantly higher than the rate of
increase ( 1.6%) noted in pri®ate institutions. o
Finally, Table 7 shows the ndmber of post-doctoral students enrolled in
1971 and }_Z{;‘,Z;;As can be seen. the effective response rate for both public and
private ingtitadons is. below S0%: these data are included. however. on the
assumption’ that non-respondents may well be institutions which enroll few or
no postzdocioral students. In any case. those institutions responding showed an
increase in post-doctoral students enrolled between 1971 and:- 1972 an'increase

of 7.0% for the public instit s and an increase of 9.3% for the private
mstitutions. [ - N h Co ’
Conclusion

3

. Part HEof the second CGS-GRE Boagd of Survey of Graduate School
Enrollment met.with great success in terms  0f number of responses and: to a
lesset degree. in terms of response rate to individual questions. And. while the.
ettective response rate-to individual questions.varied considerably. several overall
conclusions can nonetheléss be drawn. - . !

First. the increasing enrollment at graduate institutions noted in Part [ last
November is not ¢ universal increase, but is concentrated in the humanities,
social sciences.” and education. and is digtinctly absent in.the physical scicnces.
Second, although fémalesgnrollment in graduate study is increasing, women still
enroll in significantly sm¥er numbers than do their male counterparts. And.

- finally, one must conclude that it is still-impossible to doHect meaningful data on

the racial composition of graduate schools on a regular basis by ‘means of a
su such as this, . :

‘ xeems important that this information be collected. and that those types
of infornhtion for which meaningful results wete' achieved continue to be
surveyed®it also seems apparent that, despite the occasionally small cffcqi\'/e
response rates, the efforts “to provide for more compléte and detwldd
information by dividing this survey into two parts have had a positive offect.
Given these results. the survey should continue to serve as a valuable addition to
the total pool of information about graduate education.

. o 150

.« A somewhat similar picture emerges at public institutions, where the ¢ -
- ovérall number of Ph.D.’s increased by slightly under 47" ith increases in’
£+ education (9.3%). humanities (8.3%). social studigs (7.2%), ‘and enginegting |
L 43.7%). and decreases in physical sciences (2.97) and biological scicnces'ﬁe'ss
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_ : e Constitution of the
Council raduate Schools in the United States

. Name - : .
This organization shall be called the Council of Graduite: Schools in the
United States. L S : '

» 2. Purpose

w
N
N}

A
R I

rotigh. which toCounsel
and act together. : L & T M
‘ _ .. lis purpose_is the improvement and ad¥ancem
o - The purview of the Council includes all matters germine. tof thisypurpose. The
“1 - Council shalt act to examine needs, ascertain-best practices afid procedures, and
render assistance as indicated: it may initiate research for the furthering of the
*+ purpose. It shall provide a forum’ for the consideration of problems and theis .
solutiodts, and in meetings, conferences. and publications shall define needs and
seck means of satisfying them in the best interests of graduate education’
throughout the country. In this function the Council may act in accordance with
“. the needs of the times and particular situations to disseminate to the public, to
institutions, to foundations, to the federal; state, and local governments, and
other groups whose igterest ‘or-support:is deemed of congern, information
relating to the needs «g graduate education. and the best manner of satisfying
“them. ot Ca .

In the analysis of graduate educagen. in. the “indication of. desirable B
_revision and further development, in the representation of needs and all other”
functions related to effecting its purpose. ithe Council not only shall be free to
act as an initiating body . but it shall assume direct obligation for so doing.

)

with a comprehensive and widely representative b’édim

3. Membership : B P .
. Institutions applying for membership.shall be considered in the light of the
following criteria: . o2 .

8 L IR ST TR
The Council is established to provide graduate schools;in.the United States

of "gradiate_edpcation,’

*

a.  Applicants for membership must be accredited by “the appropriate |

regional accrediting agency a

s a college or university appraved: for
the offering of graduate work'. R D

) -

Arts or Master of Science .or ten Doctor: Philosophy degrees, or
* ! -appropriate combination,” within the ‘thfee-year period preceding, .

X upphcuuon.,“ v i ,, e IS ay o
4 - . TR S T s N 3 3 : . .
" ¢. . The degrees conferred nst be adéquately distributed over at least
: threc distinct disciplines. such as but not limited to: .3 .0 T
F 4
AY
1 ¢ v
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b.  Applicants nast have conferred at least/fikty dug'rces’of Master of %

~

&




., agriculture . \ electrical engineering music - -

anthropology English - H phumdtology

_astronomy entomology R phdosophy
bacteriology - finearts : . = physics: -,
biochemistry : French ; physiofogy
botany - geography " political science
chemical engineering geology ™ . psychology
chemistry German ' . Russian
civil cngmcenng " history s - sociology

" classics . mathematics .~ Spanish P

_ cconomics . mechunical engineering : zoohgy

“&hé Committee on Membership shall consider all applications in the llght
of thcse criteria and . make appropriate recornmendations to the Executive
Committee. The Executive Committee shall jake final action on all applications
+* for membership and shall report such action at each Annual Meeting. S
- The Exccutive’ Committee may invite and approve applications by forcngn .
_institutions ‘of good standing. for affiliation with the Council if such institutipns & g
meet all mterﬁ for membership except accreditation by an American regional .
accrediting agency. Such affiliates will be extended all thc courtesies of
- membership cxcept the privilege of voting. Co

Lo gt
4. -Votmg Power

In all uctiu\'/ilics of the Council, each, member institution shall haye one” *~ ¢
yvole. S
¥ . More than one representative of any institutiongmay attend thc meeting of -
the ‘Council. but the member’s vote shall be cast. b@e individual designated as
the principal rcprcsent.mvc of the member by the ¢ lcf‘ddmmlstratlve officer of
the member msntutlof\

5. Officers and l:xecunvc Committee ’ . -

The officers of the Council and the Exeuutlvc Commlttce shall be a
Chairman. a- Chairman-Elect, and the immediate Past Chairman. cach serving for S
a term of one year. In the absence of the Chairman. the Chairman-Elect shall be "~
the prcsndmg officer of the Executive Committee and the Council.

. - ‘There shall be.an Exccutive Committee of nine voting members. composcd
of the Chairman, the Chairman-Elect, the Past “Chairman, and six’
members-at-large. Two members-at-large shall be elected by the Council at cach
Annual Meeting for terms of three years edch, beginning immediately after the
Annual Meeting. £

The Chairman- EleLt chdscrf by "the Executive Committee from its own .
past_ or present membership, shall serve in” that capacity for one year. The
foltowing year; he will assume the otﬁu: of Chairman, and thc following ycar
the office of Past Chairman. S

Each voting member of the.Executive .Committee must be the principal ":,z','“
representative of a membcr of the Council. and none may serve for two » -
consecutive full terms. , -

If ‘the Chairman is unable to continue in office. the Chalrman Elett shall

v

O
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succeed immediately to the chairmanship. and the Executive Committee shall:
choose a new Chairman-Elect. _

" Any vacancies occurring among the membership-at-largé of the Executive
Committee shall be filled by the Exccutive Committee until the next Annual
Meeting, at which time the Council shall- elect a replacement for the balance of
the term. o :

6. Executive Officers . S8 : & .

1¢ chief executive officer of the Council shall be a President, who shall

¢ a salaric ft'igcr. appointed by the Executive Committee and sér\#n‘g‘ul its

pleasure. The President shall serve as an ex-officio member of the Executive

Committee without a vote: » ' - T
. . L4

: e . X ' e N . N . ) :
- 1. Duties and Powers of the Executive Committee
L3 . o

_ S

. -In addition to the duties and powers vested in the Executive Commetitee

clsewhere in this Constitution, the <Executive Committee may. specifically:

employ such staff and estdblish such offices as may seem necessary ; incorporate;

undertake itself, or through its agents. to raise funds for the Council and to

o aceept and expend monies for the Council; take initiative and dct for the Council

. in all matters ipcluding matters of policy and public statement except thrc
limited by lhiQ/(L‘onslilulion or by actions of the Council . . :

8. Committees ¢

» .
In addftion to the Executive Committee, there shall be4{) a Nominating
__ . -Con#nittee, (2) a Committee q1 Membership, whose mbers shall not be
members o Executive Committee. and (3) such otl{er standing committees

¢d by the Executive Committee. LA
Exx or the Nomipating Committee. all standing committees and ad
hoc committees shall be appointed b¥®the Chairman with the advice and consent

of the Executiye Committee. R ‘

The Norigating Committee shall consist of five members of whom ffiree

shall be elected euchl)::nr by the Council at its annual meeting. and two shall be ,— g

# - the members-at-large| od the Executive Committee who are completing their
terms. The Chairman shall be clected by the Committee. :
. At least two weeks before each annual meeting of the Council. the

Nominating Committee shall propose. to the members of the Council one
noginee for cach member-at-large position of the Executive Committee to be

filled and three nominees for members of the Nominating Committee. These

nominations shall be made only after suggestions accompanied by supporting

vita¢"have ‘been solicited from the membership-at-large. ° ' ' :
At the annual”business meettng of the Council. additional nominces miay

be proposed from the floor. The election will then e held, and the nominecs

1

[receiving the largest. number of votes for the p%s to be, tilled shall be . .

declared elected. g
o e \ ; . Lo el
L . ‘ . Xl
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L

CgT Meetings ‘ v , .
The Council shall hold an Annual Meeting ata time and place determined

by the Executive Committee. The Cou_hcil may Ineet at other times on call qf\

the Executive Committee., .

The Executive Committee shall be responsible for the agenda for mcelﬁjgs
of the Council. Reports and proposals to be submitted for action by the €oungil

“ . shdll be filed with the Executive Commiftee betore they may be submitted for

“general discussion by the ‘Council. No legitimate report or proposal may be

%" blocked from presentation to the Councily.but action on any proposal may not

»

“’be 1aken until the Executive Committee has had an opportunity to make a .

.recommendation. . & L
In matters not provided for in this Constitution, parliamentary procedure
shall be governed by Robert's Rules of Order, Revised.
' (ER

N0, Limitation of Powers A .
. No act of the Council shall be held to control the policy orline 0f action
3 ! o acin

“-~of any member inst{tution. . -

v
.

'l}.. Dues - -—— L - - .
. “Membership dues shall be proposed by the Executive Committec and must
be approved by the majority of the membership after due notice.

. e

12 Amendments’® .

Amendifients to this Constitulion mdy be proposed by the Executive

Committee or by written petition of one-third of the members. Howtver they
priginate, proposals for amendment shall be received by the Executive
Committee and forwarded with recommendations to the members. in writing, at
. least ninety days before the meeting at whigh, they are to be voted upon or
before formal submission to 16/0\\ncm50rs,‘
proposed amendments mus! receivelthe approval of a two-thirds majority of*the
members voting at the announced meeting or on the designated-rhail ballot.
: . y

13.  Byvlaws o . .

Bylaws may-be cstublisht?ﬁ‘ g_"lhc,E,\ccutivc'(\nnmillcc atany regular or
special meeting. subject to ratilictaon by a simple majority vote of the Council
at the next Annual Meeting. -7~ 4 '

5 BYLAWS to
. )‘ \ -
I. In -conformity willi ‘A:_[t_iclc 6 of the Cbnstiluﬁun.’lhc President of the
' Council of Graduate Schools in the United States shall be paid an annual

salary to be determined by the Executive Committee plus such perquisites
as may be necessary for the proper conduct of the office and such travel as
may be deemed esseatial. The President is authorized to employ such

additional personnel as is, in his judgment. necessary for the proper

.
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br a. mail ballot. To be adopted. -
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[ S conduct of the office. 10 astablish bank accounts iy the naine of the
Council of Graduate Schéols in the Unil_td_Sl;ncK\:nm to draw checks and
invest. monies apligst. the Counail’s aceount or - ceounts,“subject to an
annual audit of the Books §f the Council by a Certitied Ply)lic Accouwnadint
and approval by the Execut vc“g{mn‘niltcc.“ B S

;i ) C..isgherahy designated o
~X depositary for ihifunds of this association and the. said bank is hereby
P ’q _duthirized and direeted to pay checks and-other orders for the ‘payment of
Money. drawn in thekgame of this association when signed by the President
and the said by not be required. in any case, to make ‘inquiry
respecting the Applicationsof any- nstrunment executed’ i virtue of this
‘resolution, orfof  the proceedtherefrom.,nor be under any obligation 10,
see to thea lication of such insgument of procteds. '

2 - The Riggs Nafiosigl Bank of “Washington,

3. In the event of the dissolution ofthe Councit of Graduate Schools. all then

_rexisting assets of the Council sfall be distributed m eqlialparts to the .
at ot inpj'li!uliqns which will :it lhgl time by members of the Coygit: . - o
Py T . RN . ‘C" - h
oL d Aﬁci‘_Ja.nuur_\' 1. 1904, the fiscal year of the Coygaeil-of Griduate Schools

“in the United States will correspond 1o the calendar y&ar. (Priay 1o this
. - CMaas . W
date. the fiscal vear rifiTrom Aprdl 1 through March 31 ’

. . . » B .
S.In the event of the death or disability of ile Pr&ident of the Coutnsitgilie,,
Chairman shall immediately calt a meeting of the dgecutive Commitide . 4
L . v, T -
select an Alting President. who shall asspme. the espronsibilities of e
. JPresident. as they are specified in Article 6 of 1h Constitution and in :
. Bylaws 1 and 2, until the appointment of 4 pew Presideny. : B
. R « . . . . s
‘ PROCEDURAL POLICIES "
. o s
1. Amnual meetings of the Council shalt be held during or neur the first week ”
. of Deceniber, ‘ e g a
20 1 a member resigns, it must reapply for admission’jn the normal way if i
- wishes to resunie nu‘mhcrshig i ; 'L
3. Mc;:}bcrslup or arhilution,  with  or. Wlwlll voles of non-acdKdemic
> instifutions, ui:ociuuon,sg or foundations 1s $ifc esirable. ,
N . B - A
nstitehions aceepted 1o membership prior to Sep Lin any given .
‘ear are required to pav dues forthat fisca! year . ' -
J pay ! :
‘ : . [ .
" ' - bl Y
" L — o L A . ' . ' va
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The Council of Graduate Schools in : )

The' United States : ‘
) Member Institutions W
Abilene Clwistian College Coes *Case Westert’ Reserve University.
Adelphi University - *Catholic University of America
Air Force Institute of Technology- -+ . Central:Michigan University
Alfred University g Central Missouri State College |
*American University Central Washington State College’
Andrews University Chicago State College ’
Appalachian State University , The City College of the
. Arizona State University S City University of New Yurk
Arkansas State University . The Gity University of New York
-Atlanta University , ‘ . *Claremont University Center
- Auburn University ; *Clark University .
Ball State University : . Clarkson College of Technology
Baylor College of Medicine -« Clemson University
Baylor University Colgate University R
*Boston College ‘ _ - " College of Saint Rose °
Boston University ‘ College of William and Mary
Bowling Green State University Colorado School of Mines
Bradley University © - . , Colorado State University
*Brandeis University ¢ *Columbia University
Brigham Young.Un lvcrslty : Connecticut College
Brooklyn College of the, .- *Cormell Umiversity
City University of Ncw York Creighton University
*Brown University - Dartmouth College
* Bryn Mawr College De Paul University
" *California Institute of Technology Drake Umiversity
California State University at Chico - Drexel University
California State University at Fresno . *Duke University
California State University at Fullerton Duquesne University:
California State University at Hayward East Curolina University
California State University ut ‘ East Tennessee State Untiversigy
Long Beuch £ast Texas State University
California State University -t Eustern Michigan Umvcrsllv
Los Angeles . ‘ *Emory, University
California State University at : Fisk University
Northridge : Florida Atlantic Universify

California State Umvcrslty at Sacramento  *Florida State University
CCalifornia State University at San Dicgo  *Fordham Universitys

California State University at - Fort Hays Kansas State College
San Francisco : George Peabody College .
C alifornia State University at g.m Jose *Geotge Washington University
Canisius College *Georgetown University
*Carnegie-Mellon University . (.u)r;:,m Instaute of Tcuhnnlugy
. g A
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Georgia State Umvcrsny R
PR Huhheman%Mcdu.dl College and
Hospital of Philadelphia
*Harvard University .

» Hofstra University SD .
‘Holy Names College ..
Howard University

- ~Hunter College of the

City University- of New Yorl\
~ lddho State Univérsity
*linois Tastitute of Tuhm)logy ©
Ilinois State Uniyersity
Immaculate-Heart Colleg ze

v

‘Indiand Ssate Universit .
*Indiana University
Indiana Umvgvrsuy of Pcnnsylv mu e
< *lowd State Udiversity + =2 '

John Carroll Univeesity
*Johns Hopkins Umvcrsn.y
Kansas Statg'Colle g&0 1 Pittshugg
Kansas Sta¥e Teachers College
*Kansas State-University o
Kent State University. '
Lamar-Universigy
*Lehigh University ~
L.oma Linda University - IR
Long Island University '
Louisiana Polytechnic Institute
oufsianaState University
Louisiana’State Universijy
in New Orleans
Lowell Technological Institute:
*Loyola Unijversity of Chicago |
Loyola University of Los Angeles
- Mankato State Coltege -
Marquette University
“Mussn‘chusctts Institute of
. . Technology . .
Medical College of Gégrgia
Medical College of Pennsylvania
" Medical College of Virginia  + -
Memphis State Unjversity
Miami University ) v
*Michigan State University '
Michigan Technelogical University=
Middle Tennessee Su(c University 7
Mississippi College  +
15sissippi State University :
+ Montana State University

-
.
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' ¢
Monulalr glalc College
Morgam State Coilcgc
Muiray State University . 4y
Naval PostgraduatesSchool
New Mexico Institute of Mining

and Technology

New Mexico State University
“*New School for Sotial Research
*New York Univessity

Newark College of Engineering

Niagara University

North Carolina Ccnlml'Umvcrslty
*North Caroling State Unlversny ,

at Raleigh « o
Norlh Dakota State Univer ty .
th Texas State Umvcrsn}b

N rtheast Louisiana University

Norlhcastcru lin6t State College

Northeastern Univérsity

Northern Hlinoi$ Univetsity -

Northwestern State College
“Northwes(crh k@f\lcrslty

Oukland University o
*Ohm State University .

Ohio University ;
*Okldhomg Stute University

Old Dominion University
*Qregon State: Universtty
- *Pennsylvania State University

Pepperdine Uniyersity . '
*Polytechnic Institute of Brooklyn

. *#rinceton Umvcrsny . .

“*Pyrdue University ' :
Queens College of lhc - S
City University of New York
“#* Rensselaer Polytechnic Institute
* Rice University
“Rm.l\cfcllcr Umvcrsﬂy
Roosevelt University
*Rutgers. The State Uhiversity
Saint Cloud State College M
*Saint John's University N
*Saint Louis University
.Saint Mry's University »
"Sam Houston Staté University
Samfor Lnlverslly e
4Sc‘|lllc niversity .~
./ Seton Hall University . )
Shippcnsburg State College -

«
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South Uukom State !'niversity
Southern lllinois Unwer¥ty
~at Carbondale - ~
Southern Illinois University
‘ at Edwaydsville ,
-Southern Me¢thodist Yniversity
Southwesf Texas State University
*Stanford University
State. Umversnty Collcg -Geneseo
ia nivetsity of New'York
at: Albhny

9w State University of New York

, Binghamton -
"'State niversity of New Y&rk
at B'}!'Fa
State University of New York 5
" Downstatc*dlcal C cnfér
‘State Upiversity of New York
. at Stony Brook
“'Stephen F. Austin Stgge Umvcmty
Stetsond/nversity
StevensInstitufe of Technology
*Syracuse University
* Tetnple University ' ¢

Tennessee Technolgpgical University '

 *Texas A&M University |

bE

Texas Christian UniVCrsity
Texas Southern University
Texas Tech University

- Texas Woman’s University
Thomas Jefferson University
Trinity University
Tufts University’

" *Tulane University

£l

Tuskcgcc Institute

.Western State College of Colorado
"Western Washington State College

-«Wichita StateUniversity

‘Winthrop College
Worcester Polytechnic Institute
Wright State Univcrsity

_Xavier University

*Yale University ¢«
Yeshiva University
University of Akron
*University of Alabama
University* of Alabama in
Birmingham '
University of Alabama in -
" Huntsville -
*University of Arizona .
University of Arkansas

* Univessity of California at Berkeley

University of California at Davis
University of California at Irvine
University of California ats .
Los Angeles
University of California at
. Riverside ’
‘University of California at San Diego
Univgrsity of California at
Santa Barbara
* University UfChlLJgU

. *University of Cincinnati

~United State International Umverslty

~ Utah State University 0.

" *Vanderbilt University

»

Villanova University
*Virginia Poly technic Institute
Wagner College
~ *Washington State University %+
*Washington University 2
*Wayne State Unixersity ,
Wesleyan University 2.
West Texas State Umvcrslty
*West Virginia University £
Western Carolina Urriyersi
Western Illinois Univérsity
Western Kentugky Umvcrsxty
Wcstcrn Michigan University -

3
L2

"

3

163

16%

_*University of Kansas ',
“*University of Kentucky z

* University of Colorado

* University of Connecticut
University of Dayton -

*University of Delaware  ~

“*University of Denver

University of Detroit ‘

*Uniyersity of Florida

University of Georgiu
University of Hawaii
University of Houston
University of 1daho
University of Wlinois at
Chicago Circle ¢
University. of Ilinois at the
Medical Center St
* University of [llinoisat™ =~ ¢
Urbana-Champaign = = -
*University of fowa  °

University of Louisville
University of Maine



* University of Maryland
University of Massachusetts
University of Miami ,

* University of Michigan
Universify of Minnesota
University of Mississippi

wreee .- Upiversity of Missouriat__
Columbia
University of Missouri at
Kansas City
University of Missouri at Rolla
University of Missouri at St. Louis
University of Montana

* University of Nebraska
University of Nebraska at Omahd
University of Nevada
University of New Hampshire -

~ University of New Mexico
< *University of North Carolina at
Chapel Hill
University of North Carolina at
Greensboro

* University of North Dakota
University of Northern Colorado
University of Northern lowa

* University of Notre Dame

* University of Oklahoma

*University of Oregon
University of the Pacific

*University of Pennsylvania

*University of Pittsburgh
University of Rhode Island
University of Richmond

"~
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*University of Rochester

University of San Francisco -

University of Santa Clara
University of Scranton
University of South Carolina
University of South Dakota

__University of South Florida
* University of Southern California

_-University of Southern Mississippi

'l.anLl'slly of Tennessee Medical

Units

*University of Tennessee Systen
- University of Texas at Arlington
* University of Texas at Austin

University of Toledo

University of Tulsa
*University of Utahe

University of Vgrmont
*University of Virginia *
* University of Washington
*University of Wisconsin

University of Wisconsin- MllellkLC
* University of Wyoming

.









