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1.0 INTRODUCTION

Vocational skills and education for a career should be provided
for all handicapped adolescents. Typically, career preparation for
the handicapped student has been left largely to chance with the
primary focus placed upon academic and quasi-academic skills.
Handicapped youth have been forced into inadequate academic moplds
which have been irrelevant and at times, detrimental. As a result
of lnadequate educational programs, many sﬁch youth have been set
adrift in society ill-prepared to meet the social and vocational
requirements necessary to function in that society. The blight of
our handicapped with regard to appropriate education is nothing less
than a National disgrace, crying out for attention and prompt remedy.

Handicapped individuals have all too often been sterotyped and
thought of as having static, unmoving disabilities. Handicaps, i.e.,
disadvantagesithiat“make achievement difficult, are generally notice-
able and troublesome when society allows for only one avenue of
success. Academic achievement has long been the "one way" avenue for
success in schiools. Students have been expected to progress smoothly
in an orderly lock-step fashion, politely observing the rules of the
road. Individuals moving too slow or disrupting the general pverall
movement along the academic avenue, were simply forced off the road.
The human wreckage and loss of individual potential has indeed been
staggering . . . the waste can no longer be accepted or tolerated.
New pioneering avenues of training which circumJEnt the individual's
limitations have been surveyed. Using new educaticnel methodology
and systems technology, many handicapped individuals have achieved
success in vocational, career, and life function roles.

Vocational, career and life function preparation has been moving
from an "unwanted child" status of the schools to its rightful
position as a vital ingredient for a sound"general education. Within
the past rew years, the necessity for its inclusion in the educational
program of the handicapped has been pointed out as a prime educational
need. The President's Committee on Mental Retardation (13969) for
example, recommended a realistic curriculum that readies individuals
to meet the actual demands of daily living and to work in jobs that
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actually exist in the community. Martin (1972), of the Bureau of

Education for the Handicapped, recommended:

"We need to redefine our basic instructional programs
while developing more special vocational programs so
that every child has the oppcrtunity to partake in what
is being called career education, an education which
provides him the exposure to a variety of work related
experiences and which develops attitudes and skills
relevant to future employment®.

The main thrust of career education is to prepare all students
for a successful life by increasing their options for occupational
choice by eliminating real or imaginary barriers to attaining job
and 1life function skills, and by enhancing learning achievements.

These goals appear to be pertinent to education in general, and
particularly relevant to the education of the handicapped adolescent
since they both delineate and address the primary concerns of the
adolescent: adegquate job and life preparation.

The time for implementation of career education for the handi-
capped is at hand. Educators are being encouraged and, in some cases
mandated, to commit time and funding resources to the development of
programs incorporating the concepts of career education. Many states
heve passed landmark mandatory Specilal Education Legislation esta-
blishina the legal right of access to an educational program commen-
surate with abilities, needs, and interests for every child, regardless
of handicapping conditions. Michigan's Public Act 198, for example,
mandates that local and intermediate school districts provide, or
contract with other school districts or agencies to provide appropriate
educational programs and services for all handicapped children who
reside in that district from the time they are newborn to age twenty-
five (Scholl, 1973). In addition to mandating services for school
age children, i.e., 6-18, most legislation expands the age range
typically served by school districts to include early childhood
through young adult handicapped.

Most states without Special Education legislation are experiencing
litigation directed primarily at differential education. The right-
to-education lawsuits charge the states and their school districts
with a violation of the Fourteenth Amendment of the U.S. Constitutlon
for fallure to provide suitable educationel opportunity for all
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handicapped children. These right-to-education lawsuilts have been

filed in over twenty-five states, and are part of a nationwide move-
ment occurring in courts and legislatures to open school house doors

to all handicapped chiidren. The movement and the right-to-education
suites follow the legal principles established originally in 1972 in
Pennaylvania Association for Retarded Children v. Commonwealth of
Pennsylvania and Mills v. Board of Education of the District of Columbia.

Tha arguments presented by right-to-education plaintiffs states
in essence that free public education, where the state has undertaken
to provide it, is a right that must be made available to all on equal
terms. Specific issue has been taken with state statutes, as in the
case 1n Kentucky, where the local boards are required to exempt from
compulsory school attendance children "whose physizal or mental condi-
tions prevents or renders inadvisable attendance at school or applica-
tion to study”.

Segregation and exclusion with regard to the handicapped has
become untenable arnd in many cases, illegal. UWhile many states have
pushed forth Special Education legislation for humanitarian Teasons,
some, have adapted new laws as a means to avoid decisive court actio.:.
For whatever rational, the direction and responsibility for providing
gervices and programs for the handicapped are quite clear. The schools
must provide sdequate educational, career, and life function prepara-
tion. Public education has been signaled out as the primary vehicle
charged with program implementation and fiscal responsibility.

School districts which fail to comply with legislation and
statutues requiring adequate programs for the handicepped are being
challerged by parents and other student advocate groups. School
boards, school administrators, state department of instruction officials,
and teachers are being sued in an ever increasing number, for failure
to provide adequate preograms. Most profzcsicnals in the field
recognize that an "adequate" program must gd beyond the typical
academic and quasi-academic experiences to include career education.
The crux of the problem according to many is in over coming the inertia
of the traditional academic model. Simply increasing the academic
avenue in size and scope accomplishes little more than perpetuating
a8 structure which, is limited for all students and, irrelevant for
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many.
fhe traditional academic structure is limited in appliuation for

the handicapped. It makes little sense, for example, to increase a

senior high student's reading rate from grade equivalence 3.2 to 3.4.

Worthy as the increase in reading may be, it most probably will not

make a significant difference in his career or 1life function role.

New avenues of education stressing realistic and relevent preparation

for career and life function roles can make significant differences

and form the base of "adequate" programs.

Focal point of adequate program development for the handicapped
adolescent should be the preparation of teachers who can provide the
pertinent vocational and social skills neesded by these youth since,
it is the teacher who holds major responsibility for the transmittal
of such skills. Educators with new skills, perspectives, and expecta-
tions are needed to provide career education to the handicapped and
pramote the transition of handicapped youth from the school setting to
the world of work.

Teacher +raining programs in career educatlon for the handicappea
are practically non-existent Where they do exist they are typically
a remodeled triditional structure built upon somewhat shakey programs.
The patchwork and built-in barriers of these progrars could be rearranged
and disguised; however, they would still be present . . . guaranteeing
frustration and ultimate failure. Needed, is = totally new teacher
training atructure built upon solid foundations - a structure incor-
porating current thinking and designed for continual renewal.

Over the past four years, a new teacher training program for the
career special educatar has been developed at the University of
Wisconsin--Stout. The career special education program has incorporated
the methodologies of both competency based teacher training and systems
theory. This paper, is an atiempt to explain the rationale, develop-
ment, and function of the University of Wisconsin--Stout Career Special
Education Program.
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2.0 DEVELOPMENT

The creation and evolution of a rew teacher training program is
both exciting and frustrating. Many contradictory forces are put into
play, and most often éhe original program architects would scarcely
recognize their plans after policy makers and the abrasive powers of
reality take their toll. The selective processes involved in program
development may not assure the survival of the fittest, but they do
leave deep pragmatic scars. The Stout program has been in a constant
state of change, and as Art Peerl was fond of saying, "all change is
political®,

The first step in developing a program is always difficult. Ques-
tions such as, where do we start? What direction do we take? and, Who
should be involved? permeate the initial thinking. The methods used in
the development of the Stout program were generally traditional and
somewhat "time honored". Traditional research and experts, it seems,
quite often recommend more experts and more research. The Stout pro-
gram utilized methods involving both research and experts, some methods
proved worthwhile and others, less so. prefullyj’future programs may
profit from the successes and fallures experienced in the Stout program.

The process of competency formulation (or competency identifica-
tion) and validation is a most crutial step in developing a competency
based teacher training program. If the teacher training program is to
have general application in the field, the program competencies must
closely approximate those competencies necessary to 6erform an actual
or idealized role.

Typically, competency statements are grounded on "expert"
opinion, e.g., teacher educators, state department leaders, and
researchers in education (Shores, 1973). While expert opinion is a
"starting point" for defining teacher competencies, opinion alone
cannot serve as the sole validation regarding the appropiiateness of
those competencies. )

The development of new teacher training nodel possess additional
problems since one cannot observe successful teachers actually engaged
in the behavior of skills desired. A new teacher training model is
based more upon the projection of an idealized role (what are the skills

11



The gquestionnsire was mailed to all 251 secondary EMR teachers and
31 randomly selected supervisors in the state. Of the 282 questionnaires
mailed, 205 (73%) responded. The 31 teacher competencies were
evaluated by the respdndents in terms of their ability to meet the
needs of secondary EMR students. The respondents rating of *.w
teacher competencies are presented in Table 1 and 2.

The results indicate that secondary speclial educatlon teachers
percelive occupational information and preparation to be of crutial
impurtance to the secondary EMR student. UWithin this area of "vary
important™ competencies were, Work adjustment, Job seeking, Personal
care, Job tryouts, Job placement, and Work evaluatiom. Activities of
daily living were ranked below %“he occupational competencies but
ahead of both psycho-social and academic competencies. Academlc
instruction was not rated as important in general. However, academic
instruction directly related to social and vocational adjustment was
rated as important.

The data in this study indicated that most secondary special
education teachers- perceived that% secendary EMR students can-best-be ... .
served by vocational/occupational (career) oriented teachers and
experiences as opposed to academic oriented teachers and experiences.
In compering existing programs to an idealized program, the respondents
indizated ¢t »* secondary special education students were not generally
receiviny an &»ucatlion appropriate with their needé, i.e., career
oriented e..:cation program, rather, most special education classes
stressed scademic skills and behaviors. )

Based upon these and other related findlngs, the staff of the
Special Education Project, University of Wisccnsin--Stout, proceeded
to develop a model program for secondary EMR students and, a teacher
training mocel directed to the needs of students.

Model Precaram for Secondary VR

The Model Program for Secondary EMR students is an arranged
schedule of curricular activities based upon the perceived needs of
students. It is flexible enough to be incorporated in a regular

classroom, special resource room, or other administrative and

12



B Ji e Table 1 ' ' I 8
' Teacher Competencies

Pty

' Total Percentage Total Group
Competencies Group Ideally & In Practice
. , Mean Rk. SET PVUS 0sP 00S

I PIPIPIP N
Very Important Competencies (4.51>)

o0 W s

1 4.2 Uork Adjustment L.72 1 80 86 63 30 39 25 31 17 5
2 bL.6 Job Seeking 4L.57 2 89 96 592824 14 %6 8 3
3 2.3 Personel Care L.56 3 8189 17 7 70%54 36 17 7
4L 1.1 Soc. acceptable behav. 4.54 4 90 99 2L 1L 4B 32 38 19 1
5 4.8 Job Tryouts 46.52 5 53 60 62 34 23 15 26 25 16
6 4.9 Job Placement L.52 5 L2 L8 62 27 32 16 36 20 32
7 4.1 Vocational Eval. 5.52' ] 63 70 70 36 4S5 30 28 20 12
Important Competencies (4.26-4.50)
8 1.2 Reinforcement for v
self Confidence L.4L9 8 92 96 31 18 52 32 33 14
9 4.5 Vocational Guid. L.L2 9 77 87 64 31 L8 28 25 12
10 2.9 Respon. to self, other 4.41. 10 9194 36 19 54 38 43 18
11 2.8 Communication Skills 4.40 11 99 98 15 6 42 30 18 7
‘2 2.1 Home Management - -L.38 12 7581 22 9 77 €5 27 11
13 3.2 Academic Instuction L.36 13 87 92 47 24 L3 27 17 &L
A4 4.7 Community Agencies 4.29 14 73 79 59 32 34 22 28 15 10
(4.00 - 4.25)
15 4L.10 Reports to Agencies 4.22 15 S0 60 55 33 39 25 22 9 20
6 1.3 Interaction with '
Normals L.19 16 65 79 27 12 77 54 39 22 10
17 1.8 Prof. assistence for
responsibility L.17 17 80 88 45 21 58 35 34 15 11
18 L4L.11 Post-school Activity 4.05 18 . 32 30 &b 17 29 15 52 17 L8
19 4.3 Dev. Manual Abilities 4.03 19 56 60 38 16 68 58 25 14 12
20 2.5 Leisure-time 4L.02 20 80 86 16 6 60 4LS LB 20 13
21 2.2 Home Mechanics 4L.01 21 52 55 26 10 78 60 29 15 17
22 2.7 Civic Responsibilitie 4.00° 22 ‘94, 97 13 7 372329 11 4
23 2.6 Mobility Treining 4.00 22 7. 76 17 8 80 70 28 17 S




Table 1 (cont.)

" Total Percentage Total Group
Competencies / Group Ideally & In Practice
Mean Rk. SET PVS QspP Q0s

1 PI P IPIPN
(3.76 - 4.00)

2L 3.3 Curriculum Models 3.98 2L 90 86 28 1140 24 14 3 10
25 4L.4L Specific Job Training 3.95 25 52 56 952 21 57 40O 35 27 17
26 1.6 Social, Emotionsl, &

Intellectual Funct. 3.94 26 72 78 24 12 L2 30 53 22 16
26 1.6 Util. Community ‘

Resources - 3.93 27 86 93 17 729 1549 24 9
28 1.7 Help Parents 3.92 28 60 65 26 11 60 39 L8 19 22
29 1.4 Independent Thinking 3.87 29 93 96 25 11 37 2021 12 5
30 3.1 Eval. of Academic

Abilities 3.84 30 82 85 33 156L 57 14 4L 4

gﬁgeratell Important Competencies (3.504)
1.5 AResthetlc Velues 3.6 3 8190 13 555 334820 9

Note: In last column, SET = Special Education Teacher, PVC = Prevocational
Coordinator, OSP = Other School Personnel, 00S = Out of School
Personnel, I = Ideally, P = In Practice, N = Not Provided.
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Table 2
Teacher Competencies by Curriculum Area

. Total

Curriculum Ares

Competencies group Ideally In Practice
ank
Occuoational Information
and Preparation
Vocational Evaluation 5 PVC SET
Work Adjustment 1 SET, PVC SET
Developing Manual Abilities 19 0sP ' SET
Specific Job Training 25 SET, PVC, OSP SET
Vocational Guidance 9 SET, PVC SET
Jab Seeking 2 SET SET
Community Agencies 1 SET, PVC SET
Job Tryouts 5 PUC, SET SET
Job Placement 5 PVC. SET SET
Reports to Agencies 15 SET SET
Post-School Activities 18 0as, PVC N, SET
Activities of Daily Living 12 0sP, SET SET, 0OSP
Home Mechanics 21 0sP, SET 0sP, SET
Personal Care 3 SET, 0OSP SET, 0OSP
. Util. Community Resources 27 SET SET
Leisure Time 20 SET, 0OSP SET
’Hobility Treining 22 T 0sP, SET SET, OSP
Civic Responsibilities 22 0sP, SET SET, 0OSP
Communication Skills 11 SET SET
Responsiblity to Self & Others 10 SET, 0OSP SET
Psycho-Social
Soc. Acceptable Behavior [ SET SET
Reinforcement for Self-confidence 8 SET, 0OSP SET
Interactlion with Normals 16 0sP, SET SET, 0OSP
Independent Thinking 29 SET SET
Aeathetic Values 31 SET, 0OSP SET
Soclal, Emot., Intel. Function 26 SET, 00S SET
Help Parents ' 28 SET, OSP, 00S GSET
Prof. Assist. for Responsibility 17 SET, 0OSP SET
Academic
Evaluation of Academic Abilities 30 SET, 0OSP SET, 0SP
Academic Instruction 13 SET SET
Curriculum Models 24 SET SET

Note: In last column, SET = Special Education Teacher, PVC = Prevocational
‘ Coordinator, OSP = Other School Personnel, 00S = Out of School
Personnel, N = Not Provided.




functional structures. The need-based program is predicted upon a
needs snalysis and, the belief that when students leave school, they

‘muat be prepared to earn s living and function in an adult society.

A summary outline of the suggested secondary EMR curriculum is
presented in Figure 1. The needs based curriculum is divided into
three curriculum aress, Occupational Information and Preparation,
Activities of Daily Living, and Paycho~Social. Each of these three
areas is further reduced to include suggested topics and content.
Obviously, the summary outline is not intended to be used as s
curriculum guide, rather, it ias heant only tn indicate areas, topics,
and content which should be included inthe. secondary special education

curriculum.

Teacher Training Model

The secondary needs-based progrem reouires the schools to
provide learning experiences in areas which have been here-to-fore
neglected or, left mostly to chance. The respondents to the Project
survey indicated thet career preparation should receive the most
emphasis in secondary special educetion programs. VYet, secondary
specisl education teachers reported that career activities were not
being stressed and that they (the teachers) lacked competencies
in the career curriculum areas. In interviews with the Project staff,
the teachers said that they were inadequately prepéred snd experienced
to teach their students skille and behaviors needed for epecific jobs,
work related tesks, career exploration, end empioyer-Employee
relationships. Practically all respondents indicated that they had
no treining in vocetional education and vocational rehabilitation --
the two sreas essentiasl for adequate curriculum offerings in career
preparation.

The teaching "competencies" obtained in the initial research were
presented to the Deens of ach of four scheols at the University of
Wisconsin--Stout, i.e., Sghool of Education, Liberal Studies, Home
Economice, end School of/Industry and Technology. The Deans selected
ould be provided for within their schoole and
bers to assist in developing or modifying courses

the competencies that
sppointed faculty m

in which the instgiction for additionsel competencies could be integrated.
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Curriculum Area

‘Occupational Information

/

Figure 1

Curriculum Topic

Prevocational Evalustion

\

Work Adjustment

Prevocational and
Vocetional Informations:
Guidance and Counseling

Obtaining Employment

Content

Interest, perfor-
mance, end apti-
tude tests

Work semples

Work tasks

Situational
assessments

Job analysis '

Job tryouts (school
8 community)

Simulated work
(classroom)

Actual work (school
8 community)

The world of work
Jobs, their skills
& requirements
Community occupstio

al resources
Selecting vocation-
al goals

Locating Jjobs
Applications end
intervieuws

Activities of Dally
Living

Foods snd Nutrition

Clothing

Home Management'

17

Meal planning

Food purchasing &
storing

Meal prepsering &
serving

Kitchen end dining
area maintenance

Clothing purcheaing
Clothing care
Clothing storage
Clothing repeair
Textile project

Family finance
Record keeping
Bank & credit

facilities

Budgeting--spending
income

Community resources
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Curriculum Area

‘ Activities of Daily
Living (cont.)

Psycho-Social

Figure 1 (cont.)

Curriculum Topic

13

Content

Care and Repair of
Home Furnishings
and Equipment

Child Development
and Family Living

Personal Care

Civic Activities

Recreation and
Leisure Time

Mobility

Communication

Personal Growth

Inter-Personal
Growth

18

Home mechanics
Maintenace
Improvement

Family functions
Persaonal relationshipa
Effective family living

rooming
Sex education
Physical fitness,
coordination

Governments

State and local heritage
and customs

Local and national- laws

Citizen rights and
responsibilities

Resources
Activities
Motor skills

Inter- and intra-city
travel

Drivers' education

Traffic laws

Aid egencies

Language arts for daily
living

Understanding self :

Understanding socially
acceptable behavior

Developing self-confidence,
independence, and-
initiative

Understanding others
Interacting with "mormals"
Choosing, developing,
and maintaining
relationships
Communicating
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In preparing the curriculum the Project staff had to consaider
. several criteria. Firet, all of the competencies determined by the
research had to be provided for in the required course work. Second,
the baslc curriculum had to contain 18 credits of Special Education
and 18 credits of general education, as required by the Wisconsin
Department of Public Instruction. Third, this very inclusive teacher
training bachelor's degree ﬁrogram had to be limited to a four year,
or 130 credit, preparation period to ensure its competitiveness with
training programs in other fields. Finally, the curriculum had to be
approved by several University of Wisconsin--Stout curriculum committees
and meet certification requirements of the Wisconsin Department of Public
Inatruction, the North Central Association of Colleges and Secondary
Schools, and the National Committee for Accredation of Teacher Education.
The model teacher training curriculum, which meets all of the
above criteria, is presented in Figure 2. It is divided into four
areas of study: General Studies; Education and Rehabilitation Studies;
“Vocational Education Studies; and Free Electives.

@ Turning Point

Up to this point in the program development (approximately 1972,
see Figure 3, Program Time Line), activities seemed to support cie
another and follow a logical progression. The planning conference
developed need statements for secondery EMR students and over one hun-
dred competencies that secondary EMR teachers should possess. The
"competencies" were synthesized into four areas and thirty-one basic
competencies. The thirty-one "competencies" were "validated" in an
extensive study and, the four curricular areas ordered in terms of
importance. Course work was arranged or developed to encompass the

'"competencies" and everything looked in order.

. But alas, the "competencies were not instructional competencies,
in fact, they were not competencies at slls, What had been called
competencies (see Table 1) e.g., "work adjustment”, and "curriculum
models" represented vague generelities difficult or impossible to
translate into educationsl outcomes. The many thousands of dollars

' spent on research produced some interesting "findings" but did very
little in producing meeningful direction in teacher training.
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Figure 2

. 197< Model Special Education Teacher Training Program for the
Vocational/Occupational Oriented Secondary EMR Teacher

- / N
General Studies -- 4O Credits

Freshman English: Composition —ee--ce-ceccmmmmmeccoccccccnonaeaq
Freshman English: Reading 8 Related Writing -----==ce=coc—ceo—-o-
Creative Writing, Expository Writing, or Critical Writing -------
Fundamentals Of SPEECh —e-—=ccccecccmcmmcmccmmmcommcccec e caw= ;
General Psychology -=-===-==-- cecmeemmeeeeeem e cm e m————
Introductory Sociology ==-=--eeccccmmcccccccccccccn e m oo
Physiology 8 Anatomy —-e—ececccmcmcccammemmac e e e e e m e
Science Elective ==ecccccccceccmnccmcccmcmccmcmcrerem e —————— e —-
Government ==—ceccceccccmrcccecmmcccmceccmmca-mccecom—eem————————————
History of America or General Economics ----==-=-—-=ce-cweecce—con--
Physical Educetion (must include Exercise & Fitness) ------cececee--
Electives (a minimum of one course from at least three of the
following areas: Math, Art, Music, Theator, Literature
French, Philosophy) —-eeccccmcmmcamcccccoccccnacmacaax

EDUCATION AND REHABILITATION STUDIES

Special Education -- 24 Credita

. Introduction to Education of the EMR ----------------------------
Psychology of the Exceptional Child ----cecccmecmcccccccccnoeaaa-
Mental Retardation -e~--—-ccmccccmmmmncnccecccccccerm e c e c e
Iasues in Special Education ------cecccvcmcmccaccecccacccccocccano
Curriculum & Methods in Teaching the Secondary EMR —eoccecccaccan
Student Teaching - Secondary EMR =-ececcmeccccercmcmmcccccccmaean-x
General Professional Education -- 19 Credits
Professional Teacher Educétion (6 semesters) =- -ececcececccaee--

Including: Principles of Secondary Education
Adolescent Psychology
Personality and Mental Health
Agsessment
Principles of Learning
Curriculum and Methods
Practicum with Normal Students

Abnormal Psychology =======-e-ccc-cccoomcsiacorooooooeseososene==

AV Communication e------escccccncrmcreoncococnocosooomonmemms=o-
Preparation of AV Materigl --c--ccocccmcecccccncccncnccecccconae-
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Rehabilitetion -- 11 Credits

Community RESOUTCES =-=--mememmmcm e e cccoccemceo e
Rehabilitation Practicum =--eecemccmccm e cccccccccmm e ee
Rehabilitation Methods I: Evaluation —-—eecmcmmmccmcccccccccccme-
Rehabilitation Methods II: Adjustment -—e-—eecccccccemcccccccccaa-

Vocational Education Studies -- 25 Credits

Family Living (EMR) ccemmm e e e
Food Management ——cecccec e
Basic Apparel for the EMR ——cccmmmm e
Housekeeping Skills for the EMR c-cccemcmccccccnmca e
Processes ] —cceccm o e
Industrial Crefts —eeececm oo
Introduction t: Graphic ArtS e-ceccccmmmcr e
Physical Education forf the Hanidcapped Student at the

Secondary Level ——-—ccmmm i
Physical Education Elective (additional 2 credits to be

approved bty program director) =ce-eeccmccccmccmcamc e

Free Electives -- 11 Credits

Total Credits —-ceeccmcccm i rrcirrcmcce e

21
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i} | Fiure 3
Time Line for Progrem Activities
= (1970-71) - (197172) 3 (1972:73) ) (1973:74) o)

| Plenning Conference Research Competency Development Treining Initiated

Experte and lay people determined: ooy puion e

competencies,*

1+ . Modification of
coursea, perfope
mence criterion,
“and development

1, Systems epproach to
development of
teacher competencies,

1. Needs of Secondary EVR atudente

2, “Competencies" teachers 2. Deslgn of moel

should poseess to meet curriculun, 2, Courses developed or ::ngvmg::e§°zg§:
etutent; needs 3o Design of teacher nodi ed. terion reference
training model. curriculum,

*These conpetencies actually repreeent
curriculum areas a9 opposed to behaviorel
competencies,
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At that point in time, 1972, the program passed from a research
to an instruction oriented director. The new dircctor set about
bullding an instructional program based upon the "research" information
utilizing a systems aﬁproach. The four basic steps required in the
systems development of the vocational education for the handicapped
progrem were identified. They were: .1) Description (role definition)
of the idealized vocational education for the handicapped, .2) the
identification of the required competencies, .3) the identification uof
the student performance which the trainee must demonstfate in the
development of the competencies, .4) the identificetion of the acti-
vities which would lead to the acquisition of the desired competencies,
and .5) evaluation. The VEH Competency Model is presented in Diagram I.

| Role Description

The project staff synthesized research information, professional
experienze, and plain old "gut feelings" to develop an ideallzed
role description of a position which should exist in public schools,
but as yet, did not exist. The description of role along with possible
settings and students to be served is contained in the following:

The role of the special educator as conceptualized in this
program is that of career educator, work evaluator, and job
coordinator. The teacher will strive to create learning
situations in which the student experiences the processes

of developing career awareness and career placements. The
classroom should be equipped with vocational education
equipment and job samples which allow the students to explore
and train themselves to proficiency levels that allow them
to enter regular vocational education programs. These
activities then will lead to trial work placements. These
students will be considered as part of the special education
program and under informal supervision of the teacher until
he/she has had at least one full year of successful jaob
placement.

To more clearly identify the teacher role in the Career
Special Education Program, activities-will be described which
would be encountered by a typicel student. This typical
student has passed through a number of years of placement in
EMR classes, is basically illiterate and alienated towards
school, and carries the burden of being «tigmatized by
teachers, neighbors, and classmates. He generally has little
understanding or swareness of 1life goals and has little
knowledge of career opportunities. As the teacher meets

this student, it is his/her function to give immediate
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asseasment along the dimensions of academic skills, vocational
. skills, school-teacher attitudes, and career goals. Typically,
8kille in all these dimensions are found to be minimal. The
teacher is faced with the task of increasing competence of
the student at all levels. The starting point for instructirn
is to facilitate success patterns in behavior control: develop
academic like behavior; and promote decision making in planning
academic and career goals.

The goals of the instructional activities are to develop
sequential learning experiences from the ninth grade through
the twelfth grade and beyond (possibly to an age level of 21).
Typically, these activities in the ninth grade are to develop
in the student some career awareness, some tentative decisions
on career selection, involvement in curricular planning, and
increased literacy skills; and during the tenth grade this
etudent should develop further skills in career exploration,
with some limited experience in job sampling, short term job
placement, and vocational education. All formal clessroom
activities should be developed around career educatlon erd
specific job orientation. DOuring the eleventh and twelfth
graedes, greater emphasis should be placed on work-study
programs with actual job placement used concurrently with
academic activities preparing the student for his specific jab.
The teacher should carry on intensive work evaluation, work
sampling, and Jjob interviewing to allow the student successful
‘ simulation activities of problems of seeking ijobs.

The teacher should also act as work-study coordinator, by
locating jobs within the community and placing sturdents on the
Job. For the students placed on the job, there should be
supervision and follow-up activities that allow for consultation
end guidance to the employers. Also, the teacher should
continue to provide tollow-up Bervices to students for an
extended period after they leave school.

(%

«2 8 .3 Identification of Reguired Competencies & Student Performance
Criteria

The role description focused upon desired outcomes, and presented
a general picture of what an idealized person should be able to do
upon completion of the program; however. the role description'was not
inatruction specific. The help of several.more experts (among them
Dr. Richard Brady, Dr. M. Steven Lilly) along with field based
instructors was solicited in the attempt to define specific competencies
needed by the vocational educator for the handicapped.

An intensive anslysis of the role description presented earliler,

. yielded a list of elghteen competencies which are necessary for the
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vocational educator of the handicapped to function effectively in the
secondary schosl setting. Each of these competencies were translated
into one or more student performance criteria, that describes behavior

(knowledge and/or skills) which teachers-in-training are expected to
complete successfully during the course of the training program. The
emphasis in training 1s placed on student performance in the pre-service
training which is indicative of successful job pcrformance in the
vocational education for the handicepped setting. It was hypothesized
that students who meet the student performance criteria within the
training program will have the knowledge and skill-> necessary to

fulfill the idealized role of the vocationel educator for the handi-
capped. Teacher competencies and the corresponding student performance

criteria are presented totally in Table 3 and, summarized in Appendix
8.

.4 Activities leading to Competency Acquisition

A conceptual model of teacher training (Diasgram I) was employed
tb insure that activities are ordered and assigned to an appropriste
place in the de=velopmental sequence. Developmentally, the training
nrogram is divided into two phases. Each phaae, requires professional
performaﬁce in an increasingly complex aitustion.

Prase I, Individual Jnstruction, asllows the trainee to demonstrate

professional competencies in a tutorial situation. The trainee 1s
provided an experience where the results of his/her teaching strategies
are systematically obaerved. This feedback provides the trainee with
reinforcement for his/her most auccessful epprosches in teaching the
individual student.

Phase II, Classroom Instructicn, builds upon the professional
skills developed and demonstrated in Phase I. In Phase II, the
trainee is provided an opportunity to deve}op and demonstrate profes-

alonal skills in a grcup situation. The increased number of interac-
tions found in group instruction requirea the trainee to operate within
en increasingly complex situation. Pheae 1I, spproximetes the expected
teaching role and culminates with successful praectice teaching.

By dividing the traeining program into developmentel sequences,
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*‘" . chation’Educatiun for the Hendicepped , )
| Teble 3 Intervention
| training

Competency ' Student Performence Criterion experience  Phase
1, Develop a career-oriented 1,1 Glven three sinulated plena for @ secondary 431661 11,1

special education progrem career-oriented epeciel progrem, end @ echool Career Ed,

compatible with school pro- district selected by the VEH project, the stu- of Hand.

cedures end requlations, dent will complete & written enalysis of the Youth

end obtain adninistrative extent to which each plen conforma to the poll.

eppraval of the program. cles end regulations of the school district.

Uhera requlations are not met, the student will

alter the plen 8o a3 to remedy the problem.

Final products will be judged ecceptable by ane
gecondary chool principal end two faculty members, .

1,2 Glven & school district in uhich to work, the stu- 431-661 111
dent will develop en original plan for e secondary Career d.
career-oriented special program which serves the  of Hdep,
needs of the students and conforms to achool dis-  Youth
trict requlations end procedures. The plan will be
Judged acceptable by two secondary principale end
two faculty members,

¢ Select atudents for a VEH 2.1 Given & achool district in uhich to work, the 431661 111
projest, including initial student will develop @ written plen for screening  Career Ed.
screening of the total school the entire student body and for @ final selection  of Hdcp.
digtrict population end follow-  of students for enrollment in the career-criented  Youth

up evalugtion reaulting in special progrem. The plan will be judged eccepte-
selection of atudents to be " ble by one secondary principal, one secondary .
served, counselar, end tuo faculty members,

2,2 Glven a school district in which to work, the 431-661 111
students uill develop e cese study of three stu=  Career Ed.
dents which uill be presented to en inter-dlsci-  of Hdcp,
plinary staffing, The case study shall intlude @  Youth
behavioral enalysls of the student's skills,
recommendations for programming and the 1ikely out-
came of the program. The case study will be judged
acceptable by the achool psychologiet, the school
counselor, and fwo faculty members,

' L0
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\ ' ' trainin’ »

Canpetency Student Perfornance Criterion experfence  Phase
3. Carry on instructional + 3.1 The student uill complete four ecademic inatruce  431-560 [

planning in ecademic arees tlon projects with individuel children, inclu-  Methods &

for ecademically troubled ding at lesst one In reading end one in mathema.. Materials

students (reading, uritten tics, demonstrating behavioral improvement in L3161

language, oral lsnguage, academic skills, The reports on the projects will Career Ed. of

eocial studiea, mathematice, include at least the following elements: Behaviore Hde Vouih

gnd other acedemic areas al Statement of the Problem, Instructianal Dbjec- P

required for high school tive, Measurement Procedures, Teaching-Learning 431480

graduation). Procedures, Results (Baseline and Progress Date), Student

end Interpretation. ALl reports will be judged  Teaching
acceptable by tuo faculty members.

3.2 The gtudent will complete a uritten analysia of
at least six instructional materials in each of
four academic arees, according to & format pro-

- vided by the Special Education Project, ALl
uritten analyses will be judged ecceptable by
tuo faculty members,

3.3 The student will develop ome uritten unit in each
of four acadenic arees, centering each unit on @
specific vocatlonal interest avea, and uill carry
out each unit with & minimum group of Ffive gtudents.
A report conteining behavioral objectives, mat-
erials, end teaching-learning ectivities will be
epproved by one faculty member prior to teaching

. each unit, and & report on the outcomes of each
unit presentetion uill be eubnitted subsequent to
completion of the unit and judged acceptable by
tuo faculty memhers,

Saﬁe as I1,1
above

Same g 1.1
above

Jub Each atudent ulll conplete @ mininum of tuo monthe Gepe g 11,1
of ecademic ingtruction with a group of at least gy
elght children, The report of this activity will
Include dally lesson plans, objectives for each
child, a plan for systematic collection of data on
each child's progress, results of the inatruction,
and evidence that progress date have been used in
revieing day-to-day classroom activities, The final

report of this activity uill be judged ecceptable by
a superviainn teachar and tup famulty momherg,
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Competency Student Performance Criterion experence  Phag
b, Specify-end control change™ 4,1 The stutent ulll ‘complete three soctal bemevtor~"-ymx Tmn-

of problem behaviors in the projects uith children, including et leest one ([}aeaprom

claseroon through the use of desling uith totel clees behevior, demcnatreting  gnggenent

behavior maragement tech- behavioral improvement in social behaviors in the

niques. clasarpon or school, The reports on the projects  431-480

ulll include et least the follouing elements: ~ Student
Behavioral Statement of the Problem, Instructional““IFBChing””“““““““'
Objective, Measurement Procedures, Teaching-Learn-

ing Procedures, Results (Baseline and Progress Data),

Interpretation. All reports will be judged acceptable

by tuo faculty. members.

hi2 Glven tuo case studies to be used s examples, the Sgne as 11,
student ulll develop & plan for dealing on en imme- ghoye
diate basis with extreme behavior problems judged
to be beyond the scope of immediate clessroom cone
trol systema. An example of such & problem is &
situation in uhich an inminent threat of physical
herm to the teacher or other studenta is posed. This
plen will be judged acceptable by one secondary princis
pal, one eecondary counselor, end two faculty members.

4.3 Glven a reqular clessroom thet is disorderly, unruly, Sgne g 1N
the student uill diagnose the problem, initiete correce gpoye
tion procedures, end cause pupils to exhibit an sccep-
teble tesk behavior. This will be judged ecceptable by

. the school principal, the counselor, end tuo faculty

members,
5. Utilize behevior manage- 5.1 The student uill complete three vocational behavier 45039 1,9
ment procedures in enaly- projects demonstreting behavjorel improvements in Rehab,
2ing vocaticnal probleme vocetional behevior of students, The reporte on the  Methods I
of gtudenta and improving projects will include at lesst the follouing elements:
students' vecetional - Behavioral Statement of the Problem, Instructionel Objec-
gkills, tives, Measurement Procedures, Teaching-Learning Proce-

dures, Results: (Baseline end Progress Data), Interpretg.
tion. All reports wlll be judjed acceptable by tu
faculty members,
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Competency

6. Analyze students' occupa-
tionel eptitudes, occupe-
tional 1isbilities, ece-
demic strengths and
weaknesgea, peragnal
embitions, and occupational
expectancies,

7. Analyze the locel job
market, economic factors
{n the community, job
gecurily and working condi-
tiona in several different

job settings, community etti-

tudes, and services of

comnunity support (economic,
personal, recreational, etc.)

8. Develop individuel student
goels to be done coopera-
tively by teacher and
student, based on a consi-
deration of all information
gathered in (4) and (5)
gbove,

Student Performance Criterion

641 Given tuo secandary etudents with whom to work,
the atudent will prepere a report on each stu-
dent including at lesst the folloulng elements:
(8) occupational strengths end ueeknesses of
the student; (b) educational strenths and ueak-
nesges of the student; (c) occupational and
recreationel interests of the student; (d) fame
{1y end community fectors to consider in meking
career judgements in working with the etudent,
Each report will be judged helpful by one rehab-
{1itation counselor end one secondary counselar,
end acceptable by tuo faculty members.

7.1 Glven @ conmunity in uhich to vork, the student
wlll complete.a comunity occupational enalyais
including at lemst the followlng elements:
Anelysis of local job market, Economic condi-
tions of community, Possible job settings for
gradustes, Analyels of dentified job (1) wages,
(2) uorking conditions, (3) fringe benefite,
(4) pronotion procedures, (5) epplication pro-
cedures, Identification of support agencles and
Attitudes of support egencles touard graduates
of program. The rehabilitation counselor,
secondery counselor, and tuo faculty members
wlll judge this report.

8.1 Glven the student reporte completed in Objec-
tives6,1, the, student will conduct an interview
ulth each of the students concerning the
report and its implications for high school
program planning and future occupational choices.
These {nterviews will be taped and judged accep-
table by one rehsbilitation counselor, one
secondary counstlor, end two faculty members.

Interve.on

training
Experience

Phape

459-311
Rehab,
Methods 11

N

431-661
Career Ed,
of Hdcp,
Youth

459-311
Rehab,
Methodg II

459-310
Rehab,
Methods 1

1.2

111

[.2

3



. Competency

9, Develop stuent programning,
done cooperetively by teacher
and student, resulting in g
wrltten plan to gchieve the
atudent qoals stated in (6)
above during the course of
the career-oriented special
progrem,

10, Develop, utilize, and
eveluate job samples designed
to teesh specific occupe-
tioria) skills,

' | Interve

i

the student uill utilize it uith ot lesst tws  Rehab,
secondary students end collect data on its effec- Methods II
tiveness, The report of this field test will

include proceduresiused, resulte, and plans for

redesign of the work eemple, and will be judged

gcceptable by one vocational rehabilitation

coungelor and tuo faculty members,

training

Student Performence Criterion experience  Phase

9.1 Oiven the reports completed in Objective 6.1  431-661 11,1
end the intervieus completed in Objective 8.1,  Career Eq.
the student uill complete a written plen out-  of Hdcp,
lining a totel secondary school progrem for Youth
each of the tuo secondary students with whom
he/she has been working, These plane will be
Judged acceptable by @ secondary counselor, a
secondary principal, end two faculty mambers,

10,1 Given & report form, the student will gather  "459.31p 1.2
required information on et lesst ‘en commercial Rehap,
sources for purchesing work sample kite, The  Methods I
reports will be judged ecceptable by tuo
faculty members,

10,2 The student will choose a minimum of Five exiete 459.31 1.2
Ing work semples end orepare a uritten analyais Rehab,
of each uith regard to 1ts applicabllity for  Methods I
students in a'career-oriented speciel program.
These enalyses will be judged acceptable by
tuo faculty members,

10.3 The student uill selact one wotk skill tobe 459311 1.2
taught in & carger-oriented special progrem for Rehab,

vark eample is svellable and will Methods 11
/ develop wok eemples designed to teach that
N/, ekill The ngk semple il be fudged sccepte-

ble by one vocetional rehabilitation counselor
end tuo faculty embers.

10,4 Glven the wurk Banple develuped in Objective 3, 459.311 1.2
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Competency
11, Develop and utilize mock

job epplication and {nter-

view procedures and evelus
ate student performance in
these sinuleted conditions,

12, Conault uith secondary
teachers to facilitate
adequate performance of
atucents In claesses oute
slde of the career-orienteq
speclal program,

. . Interv@@ion Q

trainin
Student Performance Criterion experience  Phage

11,1 Gluen the endlysis of work settings accomplished 431-661 111
In Objective: 7.1, the etudent will develop mack Career Ed.
Job epplicetion end interview procedures for ot of Hdcp. -
least three of the jobs deemed eppropriate for  Youth
career-oriented special progrem students. These
procedures will be judged accpetable by one voga-

tional rehabilitation counselor and two faculty
members,

11,2 Given the mack job epplication end interviey pro- 431661 11,1
cedurea developed in 11,1, the student will utiliz Career Ed,
them uith et least three secondery students ang \of Hdcp,
collect data-on thelr effectiveness, The report  yguth
of this field test will include procedures used,
results, end'plens for redeaign of the procedures,
and uill be judged acceptable by one vocational
rehabllitation counselor and twp faculty members,

12,1 Durdng the Intensive Practicum (Phase II, Semegter 31
11}, the student will arrange for and monitor the 5t ;hBD L2
Intergration' of at least tuo students intg regular I : ﬁ?t
secondary clesses. Thia integration wili be fop g 'caChing
mininum of five hours per week for g ten yeek perlods 431-560
The student's performence of this task will be judged Classroom

Beceptable by the supervising teacher and tug faculty Management
members.

12,2 Glven the ed&catiunal plena developed in Objective  Same g 17,
9.1, the student will develop a uritten plean for the ahoye
Integration of the tug secondery students into requ-
ler classes, The plan wlll cover the entipe secondary
school progrdm, end will be Judged acceptable by the
supenvising teacher and tuo faculty members,

12,2 Glven the infegratinn arrengements in Objective 12,

1
the student will file weekly uritten reports on the nge % 1.2
nunber of contacts mede with the reqular classroon U8
teacher, the inature of the contacts, materdals pro-
vided to the teacher, aids provided to the teacher,
end other conperative work done with the teacher, The
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. Intef@ntion
y ‘l’ ‘lh traimg
Cumnetency Student Performance Criterion

experience  Phe
12,3 (cont.) adequacy of the te “her tratnee in fulfil-

ling this "helping function® uill be judged by tha

reguler classroom tescher, the supervising teachey,
end tuo faculty members, | '

13 ldentify, establish, end 13.1 Glven the list of jobs identified {n Objective 7.1,

431661 Il
mainteln part-time work the student will essemble g list of possible part~ Capeer £q.
placements for students tne job placements for students in the career- of Hdep.
in school and local ordented special progran, end & retionale for the Vouth
community, selecticn of each job setting. The choice of joba

for inclusion on the liet wil) be Judged acceptable
by @ vocational rehabilitation counselor gng tyg
faculty members, \

13,2 Given & high schoal in uhich to work, the stulent  431.661 11
ulll essemble a list of possible part-time job Career Ed,
placements uithin the high schaol, for students ¢ Hdcp,
enrolled in the carest-oriented spectal prOgram,  Youth
end & rationale for the selection of each Job
setting, The! choice of jobs for inclusion on
the 1ist wlll be judged ecceptable by @ secondary
counselor end tuo faculty members,

13.3 Edven the part-tine job placenents specified in - 431.gc 1.

Objective 13.1, the student will conduct gt Career Ed.
‘ leaat three mock interviews with faculty members  of Hgep,

playing:the role of potentis) employers. The Youth

+  Objective of each intepytey ulll be to convinge
the employer to participate in the Career-oriented
Bpecial program, Eggh Interview ull] e taped,
end the student's performancz judged acceptable
by a vocationg] rehebllitation coungelor ang
tuo faculty membeps, '

1, Train employers 1n (13) 1.1 Glven one part-time yopk placenent epecified 4n 431661 1L,
above with regard to the Objective 13,1, the student will complete uritten  Cereer Ed,
special functions and apecificetions of the role of egch person in that  OF Hdcp,
requirements of the con-

controlled work placenent, including the employer, Youth
trolled ork placement. vocationel rehabilitation Coungelor, school princi.

pal, teacher, and student, Thig product will be
Judged ecceptable by &n employer, vocetiong]
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Compedency - -

15, Supervise students in one
the-job placements end
deaigning school programs
to support the controlled
work placement,

16, Develop. implement, grg
evaluate post-gchonl
follou-up procedures
dealgned to provide
guidance to students
for e perlod of up to
three years follouing
gredustion,

. ERICy

LR 4119 LI 1

v train ,

Student Performence Criterion experience  Phag

1,1 (cont.) rehabilitation counselar, echool principal,

@ secondary teacher, and a faculty member,

15,1 Gven the controlled work placements spec’ 20 n  431.661 11,
objective 13.1, the student will develop » reed. Career Ed,
back ‘system for monitoring and eveluating student of Hdep,

Job performence, to be used by all supersiaony Yauth
peraonnel involved, The feedback should oe gone

tinuous on at leest a ueekly basis, end the plan

should include all forns as well es & achedule fop
reporting, The Pinal plan uill be judged accepta-

ble by an employer, & vocatianal rehebilitation
counselor, & school principal, secondary teacher,
end e faculty member,

15,2 In conjuction uith an operating part-time work 431661 I,
placement program, the student will complete at  Capeer £,
least three supervisory vialts to students in of Hdcp,
contralled work placements, and aubmit g report  VYouth
on each visit on a fommat provided by the Oepart-
ment of Gpeciel Education, ALL reports will be
Judged ecceptable by the wark placement supervis
gor and tuo faculty members,

15,3 Glven the controlled work placements specified in 431651 111
Objective 13.2, the descriptions of three hypo-  Career £d,
thetical students, the etudent will devise g half- of Hdcp,
day school program far each hypothetical student  Youth
In relation to hie controlled wark placement,

These plans wlll be judged ecceptable by @ gec-
ondry teacher end tuo faculty members,

16,1 Glven three cese.stidtes of stucents already gra- 431-661 1.1
duated from career-oriented prograns and employed Career £,
full-time, the student uill develop & uritten plen of Hdep,
for providing: follou-up services to each etudent  Youth
for @ perlod of three years follouing graduation,

These pleng wlll be judged scceptable by a
vocational rehabllitation specielist, secondary
teacher, end tuo faculty members,
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Competency

17, Develop, utilize, end
evaluate procedures for
comnunicating uith
parents, At each stage
of the student's program,
cancerning coals and

objectives of the program
e well as student progrese,

18. Develop, implement, end
pronote 8 cereer-oriented
special procrem in 8
locel community,

program developed in Objectives 1.2, the Career Ed,
student wlll develop e epeech to explain the of Hdcp.
progrem to & comnunity service orgenization, Youth

The speech will be given to the student's

peers end put.on eudio tape, The student's

epeech uill be judged ecceptable by & local

business men, s vocational rehabilitation

coungelor, and tuo faculty members,
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‘l' | Intervagkion
train
Student Perfornance Criterion experience  Phase
17,1 Given work and school programs developed in 431-560 11
Objectives 13,1 and 15,5 end @ simulated case Clasaroon
report describing the home situation, the Management
student will develop & plen for involving
end/or inforning parents with regard to ell
agpects of each of the two pragrams, The
plen will be judged acceptable by e vocationel
rehabilitation counseler, & secondary teacher,
and two faculty membera, .
17,2 Glven case studies describing tuo sets of parents 431-560 I1.1
of differing socieconomic levels, the student  Closeroom
will conduct & sinulated 1nterview with each set  Management
of parents. Objectives for the intervieus will
be provided by the Special Education Project,
and both intervieus will be teped with faculty
menbers playing the role of parénts, The inter-
vieung skilla of the student will be judged
acceptable by a vocational rehebilitation coun-
gelor, a secondary teacher, and tuo faculty membere,
18,1 Glven the plans for & career-oriented special 431661 11,1
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Handicepped Youth 8
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efficient, well programmed learning is promoted and the trainee is not
required to per orm tasks too complex for his/her current state of
professional development. Appropriate phase designation and interven-
tion (university experiences) are listed next to each competency in
the VEH Competency Program (see Table 3).

5 Evaluation

The eva’uation of the VEH program will be based upon short and
long range rocedures. :

The short range procedures are designed to provide daily, weekly,
and monthly data on the progress of the student through the program.

The Prescriptive Teaching Records (Appendix C) provide daily and weekly
information on the progress of the individual student through Phase I.
The Student Progress Form (appendix B) provides a checklist of the
program objectives which will be checked off as the student successfully
completes his/her projects. This form provides information on the
individual student through Phase II.

‘The evaluations allow the use of expert judges ta carry out the
eveluation of the projects. Also, this procedure allows the student to
train in a real setting, apply procedures on actual youth, and be
evaluated by professionals who have daily responsibility for programs.

Long range evaluation of the program is essential to check on the
validity of the stated competencies and the effectiveness aof the training
activities. Approximately one year following graduation of the first
group of trainees from the program, a follow-up study will be done aof
all trainees who have functioned as career special educators during
that year. The purpose of this study will be three fold: 1) to assess
the extent to which the stated competencies relate to actual teaching
activities; 2) to abtain feectack con the degree to which the training
program prepared trainees in the stated competency areas; and 3) to
identify specific competencies (and related student performance criteria)
which are needed but not presently included in the program. The
results of this study will be used to revise the competency base faor
the traeining program, as well as specific training activities within
the program. This type of follow-up study will be repeated every two
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years, utilizing students who have graduated in the interim and have
been working as vocational educators for the handicapped.

Although the longvrange plan for program improvement will result
in changes over a three to five year period, it does not provide for
immediate feedback on program strengths and weaknesses during the
initial stages of the program. This need will be addressed in two
ways. First, the program format allows for immediate feedback on
behavioral outcomes of all program activities. Second, two evaluation
committees (Special Education Professional Advisory Committee and
Special Education Student Advisory Committee) will be formed and
utilized for short-term program evaluation and feedback.
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' 3.0 FUNCTION

Many training programs appear to work well on paper; however, it
is not until after the actual training begins that unanticipated
problems surface. The line between development and function is
arbitrary in that, the distinction is simply a time frame based upon
the actual operation with students. Programs continue to develop and
change during program functioning adds relevant information unavailable
during planning and as such, it is probably more meaningful.

The VEH program has been in operation for the past two academic
years (1973-74, 1974-75). During that time, numerous changes have
been made, and many more await attention. To date, the number of
graduates has been relatively small (about 20) yet, the response from
employers remains extraoidinary. The graduates have experienced a
100% placement record and, the demand for VEH graduates far exceeds
their availability. In fact, most VEH trainers are hired during their
practicz teaching experience. 1In the past year, the student credit

. hours generated in the VEH program has increased dramatically (380%),
representing a substantial commitment on the part of both the university
and students to the VEH pragram.

During the program's operaticn period, four basic problem eress
became apparent. Although the problem areas are separated for ease of
discussion, it should be noted that they overlep to a considerable
degree and are often different sides of the same coin. They are:

«1 Curriculum Design and Student Performance Evaluation - during

tre initial stages of training, it became evident that the
VEH program shouid move from utilizing subjective (expert
opinion) evaluations regarding student performance criteria
to more objective evaluations. In addition, the peneral
curriculum design should be changad to a more competency
bagsed criterion referenced model to accomplish the following:
(a) establish test out procedures for program competencies,
(b) determine entry level identification of trainees,

(c) provide referenced materials and instruction to reduce

redundency &nd, (d) provide more relevant and structured
learning experiences.

.2 Competency Enlargement - the current VEH program competencies

should be increased to better represent the actual skills and

. behaviors obitained by VEH trainees. The program competencies
suggest strength in the vocational areas; however, the
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vocatlional competencies have been somewhat ignored. The

. strength and uniqueness of the VEH program is in the combina-
tion of vocational education, vocaticonal rehabilitation, and
gspeclial education into a single program.

«3 Practicums - Clinical Experience - the hands-on experiences
called for in planning has presented problems for a program
housed in an area away from a large population center.
Additionally, many practicum trainees and practice teachers
expzrience frustration in working with rigid traditionsl
programs stressing academic and quasi-academic skills for
the secondary EMR student.

.4 Identificaticn - the VEH program suffers from lack of
identification regarding certification, housing, and .
degree titles.

The fuur problem areas will be expanded in this section. They
will be treated in the same order as they appear abuve. The measures
and/or strategies used (or to be used) to rectify the program's
weaknesses will be discussed. Additionally, supportive rationale,
explanations, and examples will be presented as a means to clarify

both the problems and pocssible solutions.

3.1 Curriculum Desian and Student Perfcrmance Evaluatinrn

Most competency based programs provide instruction or interven-
tion experiences starting from a relatively limited base leading to
a terminal outcome (for example, a program containing ten competencies
might be ordered 1-10). Assumptions are made regarding a) the validity
or degree of relevance of %“he competencies, and.b) the instructional
design. The majority of t“s secticn addresues (h) instructional

design; however, a few comments on competency relevance are in order.

(e) Experience gained from vnhe VEH program would indicate that it

may not be necessary ' ever prssible to start with & set of
competencies which &~ @25~ . =, "valid". Indeed, i1t would
seem that the best a pr: '™ .= do 1lg define the competencies

which sppear to be nece:...y !+ ¢vetems wpproarh) and be willing
to continually modify (chanoe/:- /drop) competencies as the need
arises. Competernries ere subjei! to change, and some which

‘ Pappeared" to te relcvant arz 1. zly as not those which are

ext.ransous.

g
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(b)

Simply put, competencies are validated after the fact and as such,
many competencies must rely on both projection and validation.

AR training program must be based, at least partially, on projec-
tions for which hard data does not exist. A time lag of several
years or more develops between training and competency validation.
Competencies should bz modified or dropped when evaluations
indicatez that they are no longer useful and, new competencies
should be added when needed. Educators must be willing to take
their "best shots" at predicting necessary competencies and

clean up their training programs as *he data becomes available.
This requires constant monitorinc and evaluation oy competencies
(see 2.5 Program Evaluation); however, it does assure the highest

possisle degree of relevance.

The selected competencies form the program base. The competencies
are ordered (e.g., 1-10) and assumptions are made regarding the
acceptable entrance level of trainees. Trainees are expected to
proceed through the hierchy of competencies (1-10) at their own
rate. Typically, trainees are allowed several atitempts to
master competencies or retake entire course sections until the
criterion lavel is met. If the entrance level of all trainees
were similar, there would be little trouble with this design;
however, the entrance level of trainees are quite different.

Some trainees possess at the onset, prcgram competenciea either
totally (2, &, 7, 10) or.in parts thereof (.7, 2.5, 7.3).

Without a means of entrance level assessment, trainees are

forced to participate in experiences and lnstruction leading to
competencies which they already poussess. 38ccaouse of this obvious
duplication and wasted time, this practice would seem both

economically unsound and politically unuwise.

A wide spread belief prevails among many educators that mastery
of a competency implies more thar passing a test. Some educators
insist that a student could receive passing marks on a test but
not fully understand the competency. In course work for example,
most tests represent a "sample" of content material rather than

the content itself. UWhen tests are competency specific, many
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instructors are accused of "teaching the test", and thereby
short changing the students. Critisism is Juatified when
instruction is directed at a "sample" of the expected content.
On the other hand; it would seem that critisiem is not Justified
when both instruction and competency testing are directed at

the near totality of expected content. WNaturally, this requires
rather complete testing to reduce the poosibility of sampling

EerTorT.

Competency based criterion refererced testing is the key for a
competency based curriculum. Given adequate testing, the entrance
level of a. trainee can be determined, and, the trainee can be
directed to training experiences (referencing) which takes him

from total or partial competency completion to a terminal outcome.

The student performance criteria takes on additional importance
when it servee the ba=ze of testing. It is essential to look
beyond the stated competency to see how it i3 measured. For
example, let’s examine the following competency:

After instructional intervention, the student will be

able to fly an airplane.
This may seem like a relativcly simple competency; however it
takes on a different meaning when given the following examples
of divergent student performance criteria.
1. The student will successfully pass the FAA written

flight test.

2. The student will successfully pass the FAA written and
flight test. He will receive a private pilot's license.

3. Given four attempts, the student will successfully fly

three paper airplances of his own design over a distance

of twenty feet. :
In this‘example, it is obvious that "flying an airplane" is defined
by the student performance criteria. In the first instance, a
paper/pencil test is construed as flying and in the third set
of criteria, performance with & model is considerzd flying. Only
in the second set of criteria, do the elements of theory and
application blend together in =an appropriate deyree terminating
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in a license or credzrntial. The cnmpetency statement must have

a well defined set of student performance criteria in order to

bé useful.

The development of criterion referenced instruction is time
consuming and represents a major thrust cf the VEH program. It
would be impossible to present the entire criterion referenced
program in this paper; however, a short example might be

illuminating.

The VEH program developed an extensive slide tape simulated

package utilizing the Individual Instruction materials of

Leurence Peter (McGraw-Hill, 1972). The three simulated case
studies of "Ron," "Sandy", and "Jerry," are examples af ways in
which the perscriptive teaching system can be applied. In

the slide/tape presentation of Ron, the student is taken through
the various elements of perscriptive teaching utilizing a case
file, worktook, and typical materials that would be available

in most school settings. An adapted form of "Ron" has beer
developed to serve as a criterion referenced teat. The
behavioral objectives in Test Out A,(see Table 4) refers to
student performance criteria 3.1 and 4.1 (see Table 3). The
test out procedures for A ~ referral forms and application forms

are contained in Appendix C.

A quick review of the test out materials and procedures (Table &4
and Appendix C) reveals the intricacy and details necessary in
criterion referenced instruction. Hgepfully, in the future,

the entire VEH program will be cempetency based and criterion

re,erenced.

o3



38

Table &

Test Out - Using the slide/tepe presentation of Ron, the atudent will be able to specify the proper proceduree
for a referral, This ulll be demonetreted by the completion of the Application end Para-Educationg

(8

2

Js

fotng end enguers o the questions on Purt I of the elide/tepe series.

Objective

The student will complete

the top half of the appli- #2
cation form (To, Punil's,

The Child's Prcblem, Parents

or Guerdian's) using the

given information,

The student will interviey
parents and teachers and
comple’e information on the
Pare-Cducational and Applica-
tion forns,

#8, 11, 2

The atudent will place per- -
tinent Information from

conmulative records and

other sauitra on Para-

educational form,

Slide No,

Arsuera - Uge the fallouing

simulation packet - peoes

2

42,9

References

10 Riu'y plides 79
2. teter's yorkbook
T2,

1. Ron slides 11-47
2, Sandy slides 13-16,
18-20

| 3. Jerry slides 12-15

b, Reference 1 « Intep-
vieuing quides for
specific disabilities

9, Peter's Prescriptive
Individual Instruction
pages 37-40

6, Simulation Video-Teped
intervieus.

1, Ron elides 19-20

2. Sandy glides 17

3, Jerry slides 5-8, 11,

4, Reference 2 - Guidelin
for data collection

5 Peter's Individual
Instruction pages 40-4



3.2 Competency Enlargement - The program competencies (figure 4)

represent some thirty - six credit hours of university experience.
That is, only 27% of the degree proaram (130 hrs.) is covered by
program competencies. The other ninty-four hours of course work
(73%) is not organized'into a systematic plan of inter-related and
intra-related behaviors and skills.

It may be logical to assume that someone must have been thinking
of competencies when a course such as "Freshman English 101" was made
a required part of students' degree programs; however, the "competencies"

xist enly in a very tertiary sense if, they exist at all. UWe may

assume that students receiving a passing grade in English 101 are
competent in communicating vis s vis written English, yet all too
often, this assumptinn proves to be eroneous.

ideally, a com3jetency based program would include all formal and
informal work required for a degree or certification. In practice,
it is indeed rare to find a program incorporating all of the compe-
tencies acguired by students. Many courses are assumed to have
validity or, are required in the administrative structure thus
escaping critical review. Two other factors appear to be working
in the limitation of a totally competency based curriculum. One
factor, is the sheer bulk of competencies. Given 130 credit hours
and four years of college education, students are bound to acquive
hundreds of competencies and perform thousands of terminal kzhaviors.
The task of ordering and sequencing all of those skills and behaviors
would be monumental and produce such a colossal list of competencies
that it would most probably b2 useless. The second factor, is the
course work which does not lend itself to cuantitztive measurement.
Aithough the argument is somewhat shakey, many instructors in liberal
arts state that if they were tec measure compctencies, only the trivial
aspects of their subject would be treated. It woulc seem then, that
compromises must be made to assumo that competencies are not trivial
or in a format which defies practical application.

The strength of the VEH program lies in its marriage of vocational
educetion, vocational rehabilitation, and special education. The first
two sreas, i.e., vocational education and vocational rehabilitation

are areas for which UW-Stout is Internationally recognized. Stout
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Figure &4

University of Wisconsin--Stout
Vocational Rehabilitation - Special Education

7/ ]

General Studies - 40 Credits

326-101 English Comp
326-102 Related uWriting
326-345 Creative UWUriting:
Expository
346 or 347 Writing or
Critical Writing
391-100 Fund. of Speech
479-110 General Psych.
304y-132 Physio.8Anat.
3¢7- 10 1t6tro. to Socio.
3xx~xxx Science Elect.
375-210 Government
338-220 Hist. of America
or
320-201 Gen. Econ.
367-127 or 369-128
Physical Ed.

Liberal Studies Electives

(A minimum of one course
from three of the following:
Math, Art, Music, Theator,
Literature, French,
Philosophy)

Special Studies - 25 Cradits

R
W WWWEWN W

212-255 Family Living
229-210 Food Management
214-260 Basic Apparel
24L5-284 Housekeeping
Skills for EMR
170-101 Processes
170-304 Indus. Crafts
130-40 Intro. to Graphic
Art
1°0-210 Gen.Motor Mech.
L07-561 Prep. of Audio
UVisual Material
407-560 Audio vVisual Comm,

[ASEN N W (C RV RV

NN

-

Special Education - 43 Credits

431-185 Intro. to Hdcp. Youth
431-555 Issues in Spec. Ed.
431-560 Ed. of Hdcp. Youth:
Methods 8 Materials
4L31-561 Ed. of Hdcp. Youth:
Ed. Management
4L31-562 Clinical Experience
431-660 Pract. in Spec. Ed.
L31-661 Career Ed. of Hdcp.
431-662 Classroom Management
431-480 Student Teaching
L21-205 A,8,C,0,E,G Profes.
Teacher Education 12

N W

MWWNNW W

Rehabilitation Required - 16 Credit

. 459-310 Rehab. Meth. I: Eval.

4L59-202 Commun. Resources
%59-301 Rehab. Practicum

L4L59-311 Rehab. Meth.Il: Adj.
L59-585 Mental Retardation

NWEE&W

Free Electives - 8-10 Credits

Total Credits Required - 130 Credits
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produces more graduates in these two areas than any other university
in the nation. The resources made available to the VEH program in

the areas of vocational education and vocational rehabilitation are
unique and in a very reel sense, form the backbone of training.
Although trainees are required to take considerable amounts of

course work in vocational education and vocational rehabilitation

(see figure 4) the program competencies do not represent this involve-
ment. The general studies or liberal arts component of the curriculum
(40 khrs. - see figure 4) is required of all students regardless of
degree or university in the state of Wisconsin. It would seem logical
to expand the program competencies to include competency &reas

beyond general studies, even though, many important cocmpetencies

are obtained in that fourty hour block.

The task of expanding program competencies is not one of simply
taking course outlines and adding objectives in a patch quilt fashion,
rather, it requires purposeful definition of program outcomes. Again,
it is the further refinement of curriculum to find a workable tolerance
between vague goals which are directionless and specific learning
objecctives which are miopic to the same directionless degree.

Several common elements transcend discipline areas and form a
base for further competency development. One such transcending
strand is the use and menipulation of tools and materials. Using
this strand (tools and materials) as an example, the VEH program

competencies would be expanded to include the follouwing:

1. Identify and manipulate the following tdols, materials,
and processes using correct and safe techniquas in pro-

duction, problem solving, @nd fabrication.

Maninul=ticen
1. Compression Molding 8. Heat Grind 15. Threading
2. Dip Casting 9. Measuring - 16. Band Sauw
3. Injection Molding 10. Metal Lathe 17. Jig Saw
4. Rotational Casting 11. Foundry 18. Jointer
5. Thermoforming 12. Metal Spinning 19. Planer
&. Forge 13. Riveting 20. Variety Sauw
7. Grind 14. Sheet Metal 21. Adhesives
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+22. Arc Welding 38. Apparel Construction

23. Hot Gas Welding 39. Apparezl Care

of Plastics 40. Food Preparation Equipment
24L. Oxyacetylene ueld}ng ‘ 41. Food Storage Equipment
25. Wood Screuw

L2. Food Selection
L3. Kitchen Appliances
. Lb. Laundering Appliances

26. Sawing

27. Vacuuming

28. Mopping

29. Dusting

30. Floor Surface Care

45. Machine and Hand Sewing
L6. Packaging

47. Computation tools
31. Wall washing (calculators, business machines)

32. Bathroom Cleaning 4L8. Communication tools
. (telephone, VTR's, projectors
3 ’ ’ ’
33. Dish & UWare Wtashing recorders, players)
( .
3. biindow Uashing 4L9. Basic Hand & Power Tools
35. Laundering (used for measurement,
36. Bed Change & Make Up cutting, forming, combining,

finishing, and extracting
37. Appliance Maintenance
and Cleaning

Obviously, the above strand (tools and materials) is limited and
cuts across departments and even schools within the university.
Since many of the tools and materials are experienced in course work
beyond the immediate control of the VEH program, it is quite difficult
to guarentee compatibility and attainment of student performance
criteria. Fortunately, most of the course work required is designed
around discreet projects. That is, in courses such as 170-304 Irdus-~
trial Crafts, students complete projscts in copper tooling, silver
smithing, jewelry, wood turning, wood carving, plastic fabrication,
and leather carving. The projects in this and other courges csn
serve as the measure of student performance regarding the use and
manipulation of tcols and materials. Projects are evaluated using
objective criteria and reflect the concern of the previous section in

that most projects are competency based and criteria referenced.

Special Fields Certification

Another aspect of this problem, i.e, competency enlargement,
i1s the inclusion of special education in the curriculum of vocational

educators. This has been accomplished by offering Special Education
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Certification in Special Fields. The Wisconsin EState Department of
Public Instruction provides a certification category for teachers of
special educat*un in special fields. These fields and certification

code numbers are as follows:

860
861
862 - Art - Special Education

Physical Education - Spocial Education

Music - Special Education

853 - Home Economics - Special Education

864 Industrial Arts - Special Education

The requirements of the Department ouf Public Instruction for certi-
fication in these special fields are:
A. Eligibility for a licanse in one of the speclal fields
names above, and

B. Nine scmester credits of course work in:

(1) introduction or nature of excepticnal children

(2) practicum in the particular area of specialization
with excepticncl children

(3) elective in special education

C. A statement from the institution at which the above caurse
work was completed, attesting to the competence of the
applicant in the area of specialization with exceptional
children.

The University of Wisconsin--Stout offers teacher preparatirn
pfqgrams in four of the five fields listed above, i.e., Physical
Eddiation (860), Art (862), Hnme Economics (863), and Industrial
Arts “(864).

Thg planned sequence of course work allows students completing
teache;fcartification in special fields, i.e., Industrial Education,
Home Eéonomics, Art Education, and Physical Education to receive
Special Education Certification in their special fields.

This eleven semester credit szquence-meets Wisconsin Department
of Public Instruction certification requirements. It is looked upon
by the Bureau of Education for the Handicapped - U.S. Office of
Education and DPI personnel as representative of a reeded direction
in both special ecucation and the special fields.- '

Students who are completing teacher certification programs in’

the fields of Art Education, Physical Education, Home Economics and
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Industrial Education may elect to be credentialed to teach handicapped
youth in their special field by comnleting the following courses
‘ currently offered in Special Education.
4L31-185 Introdugtioq to Education of Handicapped Youth

or 3 hrs.

479-562 Psychology of the Exceptional Child
431-561 Education of Hdcp. Youth. Ed. Management 3 hrs.
431-562 Clinical Experience with Hdcp. Youth 2 hrs.
4L31-662 "Classroom Management ~ _3 hrs.
Total - 11 hrs.

The above courses represent a sequential program designed to: (a) meet
State 3pecial Education Special Fields certification requirements,
(860-864: page 16, Wisconsin Certification Standards, 1972), and

(b) provide students with skills and knowledge necessary for teaching
handicapped youth. When translated to competencies, the eleven hours
of existing course work becomes a free standing unit in both scope

and sequence. The2 elevzn hrur sequence would develop the follcwing

competencies
‘ University Student Performance
. Competencies Experience Criteria

1- Identify, char -terize and L31-1865 Prepare a plan for identifi-
define handicapps children in or cation and definition of
terms of deficit and develop- L79-5€2 handicapped youth.

mental need.

2- Discuss the varisnces of L31-185 Develop an analysis of the
handicapped children to the or handicapped population in
overall population with refer- §79-562 reference to the normative
ence to normative ard statis- population.

tical data.

3- Plan ingtruction in voca- L371-561 Cemplete a vocational planning
tiomal areas for troubled L,31-562 precject with a handicepped
students. youth.

L- Provide instruztion in L3°-561 Complete a three month in-
vocational areas using 431-562 structicnal project with a
prescriptive and diagnostic handicappec youth.
teaching.

5- Specify and control change L31-662 Brepare reports of behavior
of problem behaviors. management procecdures with at
least 3 problem behaviors.

6- Develop plan for dealing L31-662 Prepare a written plan
with extreme behavior probliems.

61




Student Performance
Criteris

University
Competencies Experience
7- Consult with other 4L31-662

secondary teachers.

8- Develop and implement L31-6€2
procedures for consulting

with parents on student

progress.

Simulate a conaultation sesaion
with a secondary teacher.

Develop a written plan and
gimulate an interview with
parents on stucent progress.

Competency enlargement ahould result in a more unified progrem.

Rs one visitor from H.E.W. put it, "The VEH program has all of the

neces=ary elements; however, it is like a meal with different dishes

on a tray rather than a supzrb cassercle." QOur efforts in competency

enlargement and project oriented taaks are directed at providing

a more unified program representative of both training and planning.



3.3 FPrsc'icom ar’ 1% vuw. Exoerience - A trainirg program shuuld

A . Y Bl Vemm s

offer tralw»2s a b .s~~2 hrtween ldealized and realistic practicum
experiences. Tre:nees should be exposcd to the student groups ox

clients which they will eventua'ly serva. HAdditionally, %rainees

should have some practicum expe:ience early in training so that train:.

becomes more rezslity based and, sn that, trainees can make bette~
decisions regarding their involvement in the program.

Providing practicum experiences has been hampered by the
following two factors, a) distance, and b) site orientation.

Distance - UW-Stout is located approximately sixty miles away
from a large population center (Minneapolis -St. Paul). Most current
practicum sites, i.e., secondary schools, workshops, and activiuiy
centers, have a limited ceiling on participants. Commuiing %o the
Twin Cities is most difficult for a three hour practicum tuice a
week although, for longer practicum experiences such as practize
teaching, this distance is not a problem. A possible solution to
this problem would be to require two terms of student teaching - cne
infgrmal experience at the beginning of training and a more formal
experience to the conclusion of training. Also, efforts are underway
to further develop nearby practicum sites.

Site Orirntation - Most practicum sites are based upon the

traditional zcademic end quazi-academic models. Vocational educatian
for the hendicapped is still in the infancy stage and ideal practicum
sites simply do not exist. Several demonstration programs are open
to VEH trainees, namely, the SERVE program at District 916, White
Bear Lake, Minnesota, and the Vocaticnal Development Ceriter at the
University of Wisconsin-Stout; howzver, both programs are somewhet
artificial in that they do not totally relate to the skills and
behaviors needed in secondary progrems. The VEH program staff has
initiated development for a demcnstration program with the Menomonie
Public Schools in hopes of provicing or having access to an ideal

secondary program.
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3.4 Identification - the VEH program suffers from lack of identifica-

tion regarding certification and degree titles. Currently, program
graduates receive a B.5. degree in Vocational Rehabilitation and
teacher certification in Secondary EMR (Educable Mentally Retarded).
Efforts are underway to better align the degree title(s) and certi-
fication(s) with vocational education for the handicapped. This was
one of the arsas recognized by BEH personnel in a recent site visit
(see Appendix D for the site visit review) ao needing attention. The
VEH program staff, UW-Stout administration, and the Wisconsin Depart-
ment of Public Instruction have wrestled with this problem for
geveral years. About all that can be said at this point in time is
simply that large bureaucratic systems, i.e., UU-System and &
categorical certification system, are most reluctant to change.

Hopefully, more appronriate identification will be fortkcoming.

N
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\ 4 . v APPENDIX A | v
Special Education Study Field Questionnaire

INSTRUCTIONS: The follouing informetion about yourself is importent for our study, You need not identify
yourgelf, but 1t 1o Importent thet the'data s eccurate.

1, Education,

Degrees Held - Hajor Kinor College

)

2)

3) |

Working toward cert!fication? — Hold speciel education certification? —

¢ Teaching Exoerdence, Mumber of years taching:
Secondary level EMR (gredes 10-12), , o Vears TR

IIIOICIOIO.IIIO" veara

Other ER o v v v v iy, —__ Vears Hen-retarded atudents , , . , , v ____ years
Jv Mon-Teaching Employment: Years
by Pregent Ane years
S Sext Male . Female

m“

6. School Information, Check which you work in:

serdor high ulth work study (g ;:ombination
clessroom education & work experience)

Senlor high ulthout work aludy

Combined Junior/sentor high work uork-study

——  Conbined junior/senior high i thout dork-study
T Percentane of Tine Spent It (Total tine equals 100%)

Clasaroom teaching of the EMA =’

Other tlasaroom teaching b Other

llork experience coordination %

L ]

b




g, NATeNV: v v
EMR students {n grades 10-12 in your schonl?
Tota) students in your school? _
People in the city uhere your school is located? —_—

Part I - PROPOATION OF EYPHASIS devated to curriculum aress, The results of our research efforts on the needs
of the educable mentelly retarded (EMR) indicate that a high school curriculum for these students
must be essentially concerned with four aress: (A) Peycho-Sccial, (B) Activities of Dally Living,
(C) Acedenic, and (D) Occupational Infomation and Preperation,

INSTRUCTIONS: Please rezd and consider thage specific needs that must be met in each of the curriculum

areas listed belou, Then, on the follouing peqe rate the percentage of emphasls you feel
should be epent preparing students in each of theae curriculum arees,

A Paycho-Sncial Curriculum Ares, The students needa to:

1.1 exhibit socially acceptable bzhavier ang pelf-expreasion (e.q., form and meintair zpnte’ »21ationships,
be accepted),

1.2 evhibit adequate self-auareness, self-confidence, end self-concept,
1.3 exhibit ebility to participate with "nopmale’,

L4 exhibit the ebility to think independently &nd resourcefully end to toke an initiative,

5 exhibit spiritusl 2s well es material values (e.g., value nepoiness, beauty, ete., es well as money
and belongjngs),

1.6 exhiblt responsibility touard himself and others.

B, Activities of Datly Living Curriculun Area. The student needs to:

2,1 oxhibit proper care of himself in graoming, hyglene, and physical aafety,

2.2 exhiblt guareness of gox facts, responsibilities of gexual relationghips and behaviar,

2,3 exhiblt home mananement ebilities, e.g., cooking,
laun, caring for children, reeting emergencics,

end parenthood,
cleaning, sewing end repeiring garments, caring for

2. exhibit auareness of family relationohips and the abllity to live ulthin them,

2,9 exhibit necessery mobility, e.q., drive g car, ‘welk in the community, utilize public transportation
facilities,

2,6 extibit sbillty to use community resources, e.d,, lbraries, churches, movies, agencles, etc.

ERIC 70



2.exerciee his civic rights and respunsibilit‘, e.g., the right to vote, adherence to the .u,
fundamentels of government.

2,8 exhibit eufficlent communication ability o make his thoughts underatood.
2,9 exhibit eppropriet2 iolsure activities, e.g., oports, hobbles, etc.

C. Academic Curriculum freq, The student needs to:

3.1 exhibdt reading skills sufficlent to comprehend a neuspaper, application form, safety signs,
highuay elgns, etc,

3.2 exhibit arithmetic skills sufficient to count his raney, belance hia chgckbqgk, reed a thermomater,etc

3,3 exhiblt spelling end uriting skille sufficient for social correspondense,, completing Job applicetions,
completing simple formg (credit, sociel security), etc.

3k exhibit auareness of sociel studies and science sufficient to indlsete an understanding of the
basics of Americen and community history, geography, nature, ecology, etc,

0. Decupztional Information and Preparation Currlculum Area. The student needs to;

hi? exhibit proper work habits, €9+, auareness of time, supervisor and peer relationships, motivation,ete

b2 extibit motor skills sufficient to abtaln 8

ppropriate arnloyment, e.q., motor coordination, tolerence,
atrength, eye-hand coordination.

4.3 exhibit suarcness of meny cecupations, thelr skill recufren

ents, and the personal needs of individuala
wno work in these occupationg,

bih exhibit ability to seek and epply for @ job, e.0., uhere to look for en
camplete jub epplication forms and Interviews, el

4.5 exhibit com
tural, etc,

ploynent agencies, how to
petency in & specific occupational skill, e.g., clerical, gervices, industrial, egricul-

4.6 exhiblt the ebility to do satisfactory work on @ requler Job,

After censidering each of the ghove curriculun ereas end the specific needs subsumed unger each, plesge
Indicate below the percentage of emahasls that you feel should he cpent In each of the four areag during
the overall three-year hich school pregrem, (Be sure the total of the Foup areas equals 100%),

Percentage of Emphasis

A Psycho-Sacial Currlculm Area

E—————

h
B, Activitles of Datly Living Curriculum Ares %
b
:

C. Academic Curriculum Areg
D. Occupational Informatinn 8 Preparation Curriculum Ares %

e —

12




Part@ « TEACHER COMPETENCIES

INSTR.CTIONS:  To meet the student needa listed in Part I, the high school curriculum for the EMR should
| provide a uide range of experiences, ectivities, and instruction in the four curriculum
areas. cpecific experiences for sach of the curriculum arees are listed in column 4,

Ue would like you to:

In column 4, rate the relative importance of each item llsted, 1.e., how importent you feel this

experience, activity, or instruction is in the

EMR curriculum;

In column 2, indicate uho ideally should provide this sctivity: a special education teacher, a
prevocational cuardinater (concerned with educative end habilitative functions but glving greater
sttention to the latter), other school personnel (counselor, paychologist, reguler class teacher,

sociel worker), or others outside of school (uzlfare, DUR, sheltered warkshop)

In column 3, indirate who in practice now pravides this ectivity: e speclel education teacher, g
prevocatioral coordinator, ouher schanl nerconnel, others ouiside the behocl, or it is nqt provided,

Beceuse there mey be several activities listed within one tem, pleese be sure that You respond to the

{tem a2 a wrole and not to any one part.
the iten,

Your response should indicate your overall reaction regareing

(1)
Rating of the importance of curriculum experdence,
activity, or Instruction, Circle the eppropriste
numoar:
1= ot Inportant
2 = Slightly Important
3 = Moderately important

L = Inportant
5 = Very important

(2)
Indicate with an "x" LHO
you feel idzally should
nerfarm this activity (you
mzy check morz than one)

]

(3)

Indicate with an "x" UKD 1in
practice performs this acti

vity (you may check more th
than one)

Nt
Laort,
A+ Psycho-Soniel Curr, frea

The student muat be provic: !
wlth:

1.1 techniques of exprese |
socially acceptable beoov, 1 2 3 4 &

Very
Import,

1.2 necessary reinforcemen’, far
the devzlopment of ede. at:
self-confidence, self-;.iai-

ness, end self-concept, 23 L5

ERIC3

IToxt Provided by ERI

Snec. Pre- Uthér 0t
Ed.  Voc. Cchool of
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—

. Import, Import, |¥d, Voo, School OF Eds
‘ Tehr, Coord.Pers, School| Tchr. Coord. Pers, School vide

1.3 g-ulde rance of oppor-
tunities for maximum
interaction with "mormals" 1 2 3 & 5

1.4 ingtruction in end oppee-
tunities for {ndependent
grd regsourceful thinking
g initiative 12 345

1.5 an eaprecietion of the
aesthetic velues, e.g.,
heppiness, beauty 12345

1.6 soclal, emetional, end
intellectuel functioning
ralated to his hane backs
ground 12345

1.7 profeseionel essistance in
helping parents meet student
ne=ds, e.q., emotianal
aupport, dietary and rest
rcquirements 12 345

1,8 professionz] sssistance in
developing responaibility to
himself anc others 123

Adciticnal: 1203

= =
o owun

By Artivities of Daily Living
Cuericulum Area

The student must be provided with:

2.1 inatructior in methoda of
home management, e.g., cooking
purchasing and budgeting,
clothing congtructicn,ete, 12 3 4 5

6



Rating

. | f% Tdeally
Not Very |"spec. Prev  Other Out
Import. - -ort.| Ed. Voo, School of €, Vg, School of

~

Tehr. Coord, Pers, School

In Pracﬂ*___’
{Spec, Pre- OtherWut Mot

Prove
Tchr, Coord. Pers, Schonl ided

2.2.1nstruction {n methods of
home mechanics, e.q., coperas
ting eppliences, minor
repairing, cering for
equipment

243 inatruction in methods of
perconal care,e,g., hys
olene, nutrition, parent-
hood, sex education,
safety

123

12345

2.4 instruction in methods of
utilizing community
resources, e.g., post
office, chushey, etc, 12345

2.5 Instruction in use of
lelsure tine,e.q., anorts,
crafts, social activities 1 2 3 4 g

2.6 instruction in methods of
mobility, e.g., driving,
utilization of mass
trensportation 12345

2,7 instruction {n rights and '
responsibilities of civic
activities, e.g., lews,
voting, perticipetionetc, 4 2 3 4 5

2.8 opportunities gnd training
In communication skills, i
reading, writing, and
speaking appropriately
for daily activities,

2,9 opportunities to become
suare of his responaibi-
litleg to himself & othera 1 2 3 § 5

12345

O
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. Rating Ideally In Practic!
Not Very |“pec, Pre~ Other Out  |Spec., Pre- Other Wit Not
Imoort, Import. | €4, Voc. School of ed Voo, School of  Prg.
Tchr.Coord, Pers, School |Tche, Coord, Pers, School vided
Additional 12345

C. Academic Curriculum Ares

The student must be provided with:

341 &n ongaing evaluation of
acedenic atilities and
limitations, eq. through
observation, testing,etc, 1 2 3 4 §

3.2 academic ekill instruc-
tion releted to present
and future vocational

and soclal adjustment % 2 3 4 5

3¢3 curriculum madels so 2s
to receive organized
ncadenic inatruction
In anpropriate scope
&Nd sequence,

12345
Adgitiong] :

Dv Occupational Infarmation 8
Precaration Curric, Area ‘

The student nust provided with:

b1 vacational evaluation,e.q.
Interest 8 eptitude tests,
Job samples, work tasks,
Bitustional assessments,
on-the-job eveluations

Y2345

4.2 tnstruciion & tratning for
work adjustment, eg.uork
habits, intercst, mobive-
tlon, interpersonal rele- 4 g 3 f
tionships, etc,
ERIC
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Rating

Ideally

In Pre

“I’ Not

Import.

Very
Imyort.

gc, Pre- Other Out
Ed, Voc. School of
Tchr. Coord. Pers. School

Spec o Pre-
Ed.  Voc, §
Tchr, Coord,

4,3 sctivities promoting the
development of manual ebi-
1ities (motor ekills)

4 b4 gkills for a gpecific job
or jobs,e.g., clerical,
gervice, indus., etc.

4,5 vocationel information,
guirance end coungeling,
e.0., familiarization
with world of work, know-
ledge of many occupations,
thier skill require.,etc,

b6 ingstruc. in methods of job
geeking enc applicztion

47 ingtruction in the vse of
v community resources which
ald in vecetional and
gocial adjustment,e.q.,
OVR, social services

4.8 job tryouts

4.9 job placement upon comple-
tion of schooling

410 a professicnal person compe-

tent to make reports of
the student's preqress
evaluations, and recom-
mendations to agencies &
potential employer

%11 post-school activ.,coord.
by & prof., uhen reccessar

Acditional

1

1

1

1
1

1

1

1
y

1

2 )




{EER SPECIAL ENUCATOR STUDENT RECORD: U of W — Stout

)= Last, Firs', Miadia

Sociel Security No,

reity Address — St.ee?, 7 Zip UW Telephone .

mnent Address — Street, City, Stete, Zip

Permenent Telephone

) '
amn Use
PHASE | '—
EVALUATOR — [ntial
-
-
* [ ‘U‘ K- - ™ 4 2
COMPETENCY UNIVERSITY STUDENT PERFORMANCE Date o W 0 = 5 5 o ]
) - ° -0 >
{Program Sequence) EXPERIENCE CRITERIA dg | =22 % | 2|39z 2@
52|85 3| 5| 2| e |%3|¢€
O (o | o o o P B 15 I T
J ISR I A,
Plan instruction in academic Ed, of Hand. 3.1 Compiaete four instructionai
ereas for troubled <tudents. Youth—Methods projects. Complete written
& Materials analysis of six instructiona! |
materials,
Use behavior managernent Rehab. Methods 5.1 Complate three vocational
procedure to analyze and behavicr projects.
improve students’ vocational
skills.
Anelyze students’ occupational Rehab. Methods 6.1 Work with two students;
eptitudes, liabilities, strength, prepare reports on same,
personal goals, and
expectancies.
Assist student in Rehab. Methods 8.1 Evaluation of taped
development of goals. interviews,
Develop, utilize, and Rehab. Methods 10.1 " epare reports on commar- I
evaluate job zampies. cially available work sample
ks,
10.2 Do an written anelysis of
existing work samples for
handicapped youth.
10.3 Develop a work sample.
10.4 Develop a written report on
the results of the effectiveness
of a work sample with a
handicapped youth.

STUDENTS MUST FINISH THE ABOVE COMPETENCIES BEFORE STARTING PHASE |1
Q SEE REVERSE su:8 @n PHASE H

Aruitoxt provided by Eic:




COMPLETE PHASE | BEFORE STANRTING FHASE It
l EVALUATOR - Intisl
-
. ] -] - ‘: ~ 5
COMPETENCY UNIVERSITY STUDENT PERFORMANCE Date o | w o - § o S >
:Q -0 (-] a " -
(Program Sequences) EXPERIENCE CRITERIA g2 | 5 < S 0] > 38 %
£3 2 S| & 5| %o
{ 20 8.9 1) - o~ o~ E
[\ ¥} N o o o o w
(1) Develop a career orianted Caresr Ed. of 1.1 Prepare a simuiatad plan for
spucial education program, Hand, Youth Career Education Program.
Practicum 1.2 Develop an original ptan for o
given schoot district,
(2) Select studants tor careur Caresr Ed. of 2.1 Prepare a pian for selection
special sducation program. Hand. Youth ot students.
N b e
Practicum 2.2 Develop case studies which
will be presented to an inter-.
discipiinary statting.
— — - e e —_—t
) (3 Provide instruction in Career Ed. of 3.1 Compiete academic
b acadernic areas. Hand. Youth instruction with
. Methods & handicapped youth,
- Materials Bt o -
Student Teaching 3.2 DWN.OD tour units in a
vocational area and carry out
instruction with a smali group
ot handicapped youth,
——— - e e e i e e — JUSSP U S S S—
{4) Specity and control Student Teaching 4.1 Prepara raposts of behavior
change ot problem Education Man- managenent procedures with
behaviors, agement Ciass- at least three problam “s
room Manage- bahaviors.
ment - — —_— —— b
Classroom 4.2 Develop plan tor desting
Management with axtreme behavior
Techniques problems. ™
Student Teaching
(7} Ansiyze local job market Career Ed. of 7.1 Completa regort on
and community work Hand. Practicum community occupationat
conditions, Rehab. Methods analysis.
- (9 Devetop student program, Career £d. of 9.1 Prepare program plan, -
Hand. Youth
— - —— PO U S —
(11)  Conduct job application Caraer Ed. of 11.1 Deveicp mocx |Cb application
interview simuiations. Hand. and interview procedures
tor jobs
t 11.2 Utilize mock job applications
with students and reports on
their etfectiveness.
(12) Consulation with other Student Teaching 12.1 Arrange integration of
seconda: y teachars. Ciassroom students into regular classes
r:cn::i.r:::‘ 12.2 Develop a writtan pian for
q integration that covars the
entire sscondary program,
12.3 Perform and report on
““helping tunction’” with
1egular teacher.
(13)  ‘'den-ity, establish, and Career Eg. of 13.1 Prepare tist of part tima
Taintain part-time work Hand. Youth iob placements in the
piacements for students, community.
13.2 Prepare a list of part ume job =
placaments within the school,
13.3 Conduct and tape interviaws ﬁ
with prospective employers.
(14) Train employers on requiremants | Career Ed. of 14.1 Prepare written specifications
of controlled work placement. Hand, of roles.
(15} Supervise students in Career Ed. of 15.1 Develop plan for systam to
on-the-job ptecement, Hand. Youth monitor and evaluata students
job plecaments,
16.2 Complete supervisory visits -
1N 8 work setting and submit [
8 report. [
15.3 Devisa a half day schoo! :
program for students with :
work placament,
(16} Devalop, impliement, and Careor Ed. of 16.1 Prepare tollow-up pians for /
evaluate follow-up procsdures Hand. Youth at laast three studants, .
(three v ear period),
(17) Devalop and implement Clsswroom 17.1 Prepare plan for consultation
procedures for consulting Management procedures. Demonstration *
with parents on studant progress. simulation,
(18) Devaiop, implement, and Careor Eg. ot 18.1 Devalop speech to axplain
promote career oriented Hand. Youth program to ® community
spec a2l education program service organizetion.
in the iocal cOmmunity.

—<x

ERIC
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10.

1.

12.

13.
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APPENDIX C

Test Out Procedures for Referral Forms

Narrator: As a test out procedure for Educational Management, you
will be asked to listen to the following slide tape presentation.

A booklet provided by your instructor will contain some of the
papers found in Ron's cumulative school records. Using these slides
and records, you wiil be expected to complete the Peter's Prescrip-
tive Teaching Forms.

Narrator: Turn to the first page of the pamphlet. Using the
information given, complete the top half of the application record.

Narrator: After reviewing the available background information
follow Cora as she conducts a parent interview. Answer all ques-
tions using either the Peter's forms or the attached sheets of
paper.

Prescriptive Teacher: First, I had to call Ron's parents. UWe
agreed to meet &t Mrs. Johnson's home at 10:20, Wednesday morning.

Praescriptive Teacher: As I knocked on the door, I felt a bit
apprehensive, but I was soon invited in and made to feel at home.

Prezcriptive Teacher: 1 checked the routine information on the
application record with Mrs. Johnson and found that it was accurate.

Prescriptive Teacher: The section entitled "The Child's Problem"
seemed a bit vague, howsver.

Narrator: Why do you suppose this statement was too vague to be
meaningful? Further, who% would you say to Mrs. Johnson to get her
to ke more ex«plicit and behavioral in her description of Ron's
behavior?

Prescriptive Teacher: Having clarified Ron's problem as much as
I could with Mrs. Johnson, I asked, "Could you bring Ron on Monday,
Wednesday, and Friday at 3:03J in the afternoon.

Mrs. Johknson: UWell, Ron likes to go swimming on Wednesday and
Friday. I don't want him to feel that working with you is a
punishment.

Narrator: How would you respond?

Prescriptive Teacher: I decided that Mps. Johnson had a point, so
I asked, "UWould 1:00 on Monday, Wednesday, and Friday be better?"

Mrs. Johnson: Well, Monday a d Friray would be fine. I know the

school wouldn't mind, but it .wuld be more corvenient if we could
skip Wednesday and only cor ‘.- rays a week.
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Narrator: How would you respond to this request? After you have
decided, please complete the schedule on your application record.
Rlso, study the para-educational information record completed

by Ron's mother. Discuss the reievance uf this information and
any other data not.zppearing on the form which you want to obtain.
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PRESCRIPTIVE TEACHING SYSTEM

APPLICATION

School or (ollege

Number Street City , State Lip Telephone

| { ! 1 ( )
Last Nome First tnitiol Sex Birth Month  Day Yeor

Mate  Clip o
i s Female () I |
Number Street City State Zip Telephone
L 1 o L i)
Nome Grode (IR Y Teocher Referred
§ ; Yes O3 No O
£ - .-
& Number Street City Do Zip Telephone
1 . 1 ! 1 ( ]
Describe in brief but specific terms.
I‘; First initial
| | COHSENT: You are cuthorized to obtoin informotion from this pupil's
Number Street Talaphone medicc!, psychologicol, sociol ogency, or< school records.
i ()
City State rp SIGKATURE DATE
1

ittt O A

L5 NOT WRITE BELOW FOR OFFICE USE ONLY

For your information, the appiication for prescriptive teaching of this pupit is:

D DCTAED.

7
(] oeiz. o€0. Application will be reviewed on /[ /

O

ACCEPTED. The prescriptive teacher s
who will teoch this pur.: os indicated below.

TRANSPORTATION PROVIDED 8Y:

DAY TIME ~ Pgrent's .
| O mordey to guordiue's
! O 7Tue to i .
‘ o prasence 18 REMARKS:
O  Wednesdoy to requi~ed on
0O  Thursday o _ — the days
O  ¢ridoy to .. chacked
O Soturday to . ¢ M i
. At Rooe — .
| PRESCRIPTIVE TEACHER r DATE FILE NUMBER
4

ERIC

Aruitoxt provided by Eic:




PRESCRIPTIVE TEACH! \‘lG SYSTEM

CONFIDENTIAL

PARA-EDUCATIORNAL fNFORMATIORN

ot .1 First Inttial File Number

| 1

CLASSIF'CATION 1 SOURCE OF INFORMATION

D Aphasia

D Auditory Handicap

-D Autism

D Chronic liiness {specify):

2.

J.
D Dyslexio

D Emotional Disturbance

D learning Disorder

D Mental Retardation EMR

D Mentol Retordotion TMR

D Neurological Handicap

rthopedic Hondicop
erceptual Disorder

D Schizophrenio

D Speech Defect

D Visuol Hondicap

D Other Handicaps (specify):

2

MSupporﬁng documents and/ or letters for information shown above.
RESOWPTIVE TEACHER DATE
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APPENDIX D

BUREAU OF EDNCATICN FOR THE HANDICAPPED
REPORT OF THE SEPTEMBER 23 - 24 SITE VISIT
T0
UNIVERSITY OF WISCONSIN-STOUT, MENOMONIE, WISCONSIN

Circumstances of the Visit

The site visitors were Sandra Davis, Project Officer, Bureau of
Education for the Hcndicapped; Bruce Balow, Professor, Special Educa-
tion, University of Minnesota; Charles Wrobel, Assistant Superinten-
dent for Special Needs, District 916, White Bear Lake, Minnesota.

Dr. Balow served as chairman of the team.

The purpose of thke visit uas to review and make cbservations
regarding the training program for vocational educators of the
handicapped, to contrast present functizcning with prior documents on
program plans wnd to make recommzndations regarding future planning
and activities of the project. The site team did initial planning
for the visit on Sunday evening, September 22 following review of
written documents on the program and then visited with the program
faculty, Bob Brock and Beth Suilivan, with the department Chairman,
Paul Hoffman and the School of Educztion Dean, John Stevenson and the
University Vice-Chancellor, Wesley Fzce at various times throughout

the day of September 23. Information gathering continued on the

-morning of Scotember 24 until midmsorning at which time the site

visitors described observations of program strengths and weaknesses
and recommendations for future ectivity to the program staff and
subsequently to the staff plus the Department Chairman and the Dean.
A discussion lasting sbout one and one-half hours was held with
a dozen of the program stucents on the afterncon of the 23rd as part
of thz information gathering process. Observations of students in
practicum or field placements were not made nor were visits td

facilities off campus.

General Observationa

This is a small program with two fuil-time and two part-time
faculty members concentrating on education of handicapped children in
a very unique institutional setting. This university »~as an out-
standing reputation for its progress in vocational education, indus-

trial education, and vocational rehabilit- *ion. A program to teach
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vocational education teachers about handicapped children and to prepare
vocational educaturs of the handicapoed can draw from the full
resources of the institution providing it with strergth in the vaca-
tional and rehabi’ itatior realms the® probably no other program in
special educati:n in the country can match. This project has however,
had a history of slow ~evelopment, in part because of the absence of a
commitment of substantial resources from tke University and in part
becausz of turnover in the project director position. B8cth of those
matters seem to have become, to a considerable extent, resolved in

the past year with a clear commitment of resources from the institution
and the selection of a project director who appears quite capable of
developing the program along lines of the original project proposal.

That does not mean to imply that the staffing problem is solved

6ince it is quite clear that to fully realize the outstanding oppor-

tunity available 2zt Stout, there will have to be a sizeable increase
in the resources allocated to this program. Because the University
of Wisconsin--Stout has a unigue opportunity for national leadership
in vocationzl education for the handicapped, there would seem to be
good reason for increased support‘of the program at the local level
as well as from yhatever fecderal rescurces might be svailable
including not only the Bureau of Education for the Handicapped but
the set-zside monies in vocational education.

Graduates of the Stout pregrem in handicappred are certificated
by the Department of Public Inctruction in the State of Wisconsin.
There is howzver, a problem in the University gaining approval of
the higher educats un system in Wisconsin to latel this certification
program in such a way th t it is identified 3 preparing vocational
educators for the tandicenped. While thzt does not in anyuway
diminish the effectiveness of the program with respect to those
teschers who ere enrclled, it coes recduce the effectiveness of thz

instiic

[P,

«r

icn ir zidverticing 145 nrogram, in-cissemiﬁating infzrration
about the program, and in pruviding the most appropriate identification
for gracuates of the program. Therefore, it would be a distinct
advantage if it were possible to gain the approval of the West Central
Uisconsin Consortium and the University System to make an appropriate

icentification of the program.
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e thiiversity or wisconsin at Eau Claire is only 25 miles from
Stout ana it may be suspected that because nf the Eau Clgzire pragrem
in Special Education is quite large (providing degree programs tor
about 600 undergraduates in Mental Retardation and more than 100
‘ graduate students in Mental Retardation, Learning Disabilities, and
Emotional Disturbance), the Stout program is unnecessary snd waste-
ful competition for this same group of students eerving the same
geographic area of Wisconsin. Qur ohservations would sugcast that
this is clearly not the cuse. The Stou* program focuses.specifically
on vccational education for the handicapped, whereas the Eau Claire
program focuses almost exclusively upon a standard EMR and related
disorders emphrsis on schoal skills of reading and - " thmetic
together with standard kinds of social development and language
development activities for retaerded and other handicapped children.
The Eau Claire program does 21so have a very limited orientation to
occupational education, but has more than it can handle without
' vocational education and can in No way compare with the Stout progran
in that field.
It ceems appropriate that both Stout and Eau Clsire should
strengthan their ouwn particuler specialties without trving to extend

.. “themselves into the area of strength of the sister institufion,

Program Streagthy

Faculty are crmmited, have eppropriate rowledge, and are energetin
about trying to build en aporepriate program. The students appear
to be good people with solid Practical orizntotion ta the problems
of vocational education for the hancdicapped and they develop in their
program considerable skili with which ta sork at ‘those problems. The
institution offers an outstanding set of back-up resources and the
program itself has excellent pPsychological support and encouragement
. from the Dean of the School of Education and from the Vice-Chancellonr
of the University. The Oepartment Chairman offers not only direct
psyrhological support but also the wisdom of years of university
sdministrstive experience and monetary support whenever possible.
Impourtant as these strengths are they do not fully match up to e
need for additional pProgram resources in nske significant progress

on the twin gu_'s of fulfilling state needs and beceming a national
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model for the training of vocstional educators of the handicapped.

Proagram Problems

First, of course., the staff is :verloaded. They simply cannot
carry off the multi-Taceted responsitilities of imstruction, program
development, interac‘ion with other uniis both intermal and external
to the University, evaluation and program dissemination without
gdditional help. Sccondly, the identificztion of thz program should
be as clearly as possible established with emphasis upon both voca-
ticnal education and handicapped. That identification should run
through all coursz titles, to the extent possible, and should per-
meate cescriptions of program content and goals. Thirdly, course
content and course titles should be made congruent, that is, inter-
nally consistent and fourthly, related to the third, the course
content should be organized to be consistent with the program
description of competencies which in turn should be more completely
detailed. There is a great deal of such work to be done in further

program development znd interncl program revision.

Recsimendations

.The recommendationa are simple arnd follow from the above
description of the pronram circumstznces and its streoths and
weaknesses. To make sipnificsnt preogress toward the project goals,
we recommend the following:

1) Acdditional rescurces from local support.

2) Pursuvit of additicnal federal resources,
especially from ths VUscational Education set-asides
for the handicapped.

3) Improvcments in congruence of course titlee
and content, the program competcncies znd
course content, and in the evaluation plans
and implementation.

L) Dissemination of the progrem model, particularly
to training institutions for vocational educators.



