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FOREWORD

The Peer-Peer Interactive Program represents an important step in_the development of
public awareness regarding the potentialities and capabilities of the disabled.

- This report demonstrates that we can indeed change attitudes toward the disabled, and do

so. quite cffectively at carly ages. For many of the children of the Center Street School, this

program was their first exposure to disabled people. Over the year, they learned to accept and
appreciate our handicapped children s friends and companions in work and play.

In my capacity as Chairman of the White House Conference on Handicapped Individuals, |
have had the opportunity to observe the progress of nationwide cfforts to mainstream disabled
children into neighborhood schools. The Peer-Peer interaction Program provides a fandamental
and essential groundwork for this effort. Copmt ' '

Henry Viscardi. Jr.
President.
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lNTRODUC’-ﬂON

) s

T purpose of this mono;_.raph is to e\cplam the baekground tormat\on and the results of
a. PgerfPeer Interaction Program.. This.is @ demonstrat\on project supported by the New York

State ducation Department Division of Health Education in wh'\ch a group of “severely d\sab.edu .
Py sifally hand\capped voungsters who attend a school for ex_cept'\onal eh"\ldren; are given the
ortunity 10 tave frequent ongoing contacts with their peers ina ne'\ghborhood clementary
ichget: The activities and, cnrrrcu\a were mod\ﬁed so that each child could fully part\upate in
“the/ prograni. The contacts petween the children were designed 10 be as posrtwe and 1 rewarding as
po sible so that pos\twe attitudes towards disabled children could be encouraged As a result of
t is program it was hope ed that nond\sab\ed children would gain 3 g,reater acceptante of and

sensitivity towards exeept\om\ chddren and ‘that disab \ed chrldren wo"\d garn a greater amount -

{ se\f—respeet '

o

lnnovatwe programs ean be, oevdopcd to meet the educat'\ona\ needs of the severely -
f phys\callv hand\capped Suitable transportation is needed 10 bring. children in wheelchairs and
/ litters 1O school. The school | building should compensate for arch\tectura\_bamars, such as
, . staircases and narrow, doorways and be adapted with modified- pathrooms, ramps,.adjustab(e
desks, etc. The school should be staffed with- quahﬁed medical personne\ to supervise the’
admxn\stcr\ng of medication, note. any changes in the child’s condmon, help educate the teachers '
. to the -medical 1 necds of each c\n'\ld, and pi- ovide direction for any medical- emergency- Aides are
y needed to help to'\let_chrldren A phys\ca\ therapy ‘program. is eXtreme\y nelpful in provrd\ng a
! regimen of phys'\ca\ activity to keep cach child as phys\ca\\y fitas P possible. The services of the - -
: mpsycho Jogist and guidance counselor are needed tO 2ssess gach child’s abilities and heip educate’
the child. parent, profess\onal staff and public to the nature and needs of children wrﬁt phy ssical-
- disabilities. Admrmstrators *qre necessary to modify curriculum and create programs to adapt
" gports and &Y mnast\cs, ¢ooking and sewing, driver educat'\on, se'\ence dramat\cs music and art 0
chitdren with hnnted movement of legs, ar.nss and hands.’ L

1n creating 2 SpLC\ahLLd pro;,ram for the “seterely hand\capp ed, a hea\thy acceptancC by '
_ staft members of each child’ s/ / disability and phys'\ca\ limitation is critical. There must be a
L delicate palance of emotions go that sens\tw\ty and support of the chitd’s needs will not turn
into over protect\on Sp ecrahzed pr rograms dan produce dramatic results in terms of educating,
rraining, socializing. and develop\ng ah and\capped popu\ation. However, specxahzed programs can
diminish the students’ 1 nte)ﬁrat\on in the community - Every hand'\capped youngster should be
\ntegrated and”’ sqécepted jri "his OF her commun\ty The “mamstreamrng oncept also’ professes
- that the community .can/be cariched from . intéracting and observmg the talents and skms of
. peop\e who m2y be different in. some - ways from themselves
/

The right t0 be integrated has fol\owed the uvr\ rights movement which attempts 10 prevent o
segregation of m nor'\ties.iTh'\s has led to court and legisiative decisions 10 force the integration
of prevxous\y segregated popu\at\ons A recent Tennessee, schoo\ law states tf tnat’

To the rnaxnnum extent practrca\ hand\capped chnldren shall be educated along -
with children who ~do _not nave handicabs and shall attend regular classes.
lmped\ments to learning and to the normal funct\omn of hi nd\capped children
in the. regular school env n‘onmx-nt shall be overcome dY the provision of special
aidg and services rather than by separate schooling for the hand\capped LTen-
nessee Law, 19721 : :

The New York State Board of Reg,ents in recognizing the '\mportance of ma'\nstream'tng, ‘has
made 2 strong comm\tment to this policy in stating: : - ‘




- school ang sSocicty, [Educatjon ‘of Childrep, with HandiCupping Condition] .

-

- ) ) ) . i ’ L.
The quality of many publicly oncrated or Subported educationg] Plograms g
relited to the, degree to which children with ha'maicapping conditions yr. L£rouped
Or otherwige Combim'iﬂuﬂ'ccﬁ\fcly With olhcr-ph’“drcn in -the mainstreay, of our

‘ There ¢y be Httlc"disz}grcenwnt With the philosophical belief thyt integration into the
Mmainstream of COmmunity |Jife is 1 priority for the hundicuppcd._T.’le placement of severely
disableg Youngsters i regular schools, howwcr, does not necessarily Provide ap oppo_rtunity for

- the growth Or acceptance ot the Youngster by his nondisableg peers. Studije have Indicated ihat

E

When severely handicappcd voungsters yre intcgrarcd in a regular School -Sct't’ing. the '-May meet
with Negative saciy) attittides_ They are often Sedregated frop, their nondisableq classmutcs"and_
often receive g high degree of rejection from thejr classmates on sogiy) distancg and sociometric
measures, [Forcg, 956, Centers & Centers, 1963]. : ' "

Al
a

Attitide Studies Suggest thyt the physicy prc,scnccuo_t' 4 disableg Youngster mn g nondisabled
peer group does not necessarily result in hijg ilcceptuncc. 'P'rograms \\6!11'Ch“:1‘ﬂ6137pt to-mainstrez!m
handicappcd Yolngsters may in actualisy tend to discriminute and isolate ‘these c'hild_rcn Tather
than include them in the group. This phf':nomc:xon can be CXplained by the fact that severely
disabled chidren are often excluded from aym activities, SCience Iu_bg. Iunch~roon1s. ﬂ'cld-trips.
and extracurricy)y _acti'viric_s. Thesg exclusiong tend to emphasize differences of the pundicuppcd
from other people, rather than siressing thejr similarities. The disabled Youngster. rather thap ,
feeling tOmpetent, sc_lt'-suf'f‘icient, and able to Provide talents to hhjs new poer group, can casily.
feel I'mstru_tcd With hjs disubility and devalueq g d humzm bejng.

* New York State Educathn C’ommissioner_Ny(,uist a\rtimmdy statess

The victim of an excess of zeal, g severely hundicuppcd child inupp_ro'priutcly‘
Placed i 4 regular classroom iy in g difficu]t Situation. Facing SCW Sressures and
demands, this chilg can withdraw and Joge the scn'-conﬁdcncc that hc\" heeds to
Survive, _ , . o " .

s L. : \

o

The Commissionergocs on to State: - _ \
. ° ‘
Although classroom bPlacenient might not mect the needs of severely disabled:
child, mzz:fnstrcaming for him can include Participatiop in sociy] or cxtrzlcum}‘culur
-dctivitics jn the publje schoo], [Nyquist, 1974) ' ‘ S i
. ° -. ’ : . !

B

AIMOF THE Projgcy - -~ :.

N

Physicalfy disableg childrc_n dre very often confined iq their hom ey and havey Jirgje contact-
*with ncighborhood‘ youngsterg They often foe] inadequage Or unably to Lompete jp activitjes
with xjeighborhood peers, Bicycle riding, COmMpdtitive sports, and 'sociuh'zing with-ot!icr Youngsters
is often dreaded and avoideq. The disabled Youngster thcrcfore-is usually isolafed €xcept for
family Members, S , : F

Ten

L
I3

The 'disableq child neegy to bridge the £ap between his homé and the outsidg world. . Humgy,
Rcsourccs Schooj provides - the transition.'.Human Rcsourccs School, Albcrtson,;"L.l., N.Y., is .a
state~supported schoo! which offery an cu,ucution':ll:pro_grum from infancy througly high schog] for
youngsters wi, orthopey;» and other physical disabilitjes. The childrey, prior[fto admission o .
the school, had . been Placed o5 homcbound instruction by thcir:-lo_cal schoo] districts Which dig
not have educationg] Programs to meey the. speciaj needs of these childgen, The wanﬁn_

. ) . h i °

3
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Resources School building contains a sninimum of architectural bagriers.” If offers complete, -

_m:z2dical. psyuholomw] and guidance services: and an array of -cotirses and. extracurricular
'stwmcs adapted fﬂr the dls.lbkd ' o '

. _ ' ’ LA
" The school has dLLCPILd the primary responsitility: for cdumtmb these \omu_blcrs Itis felt
that sewerely disabled children will grow and develop well in this type ol adapted envifonment.
An individualized Ldumtlonal probmm can ‘lead to tcc]mbs of mdcpcndun._, sclt worth and .
motivation to cxplorg new cxpmmus ot ) o .
. .. . g
Onc tvpc of new experience whun the school sccl\s to provndc is the LOlltdLl of dmhlcd‘
children with “their nondisabledl peers in the community. A Peer-Peer Interaction Program was~ ®
proposcd which gave a group of children from Human Resources School the opportunity -to megt
and work with a group of -peers from rcgu]ur clum&,ntury sdnool Activitigs were structured
and modified so that cvery child interacted and Lonmbutcd Jhis “skils to the program An

onﬁom" interactive program between dlmlblctl md nondisabled thldrm can. . S
1. -Hc»lp re-educate  the community to the ubiht-ies; as~well as rculistic "limitution,s of
disabled people. . .
. - ) . ) . . ) u. o ) ’
2. Help develop positn’c social atlitud_cs _towards the disabled. ' .

~

3. Provide a rg.vurdmg, prcncme for dmb]ed youngstus thus ,c;_woum,ﬁix?g further
' contact with other nondisabled people. . o : -
4.  Develep cooperative projects whlc.l will utilize the skills® and talents oi L‘dLh chnld
disabled and nordisabled. This ¢an help the disabled, (as wéll as the nondlsabled) to .
have more positive feelings towards handicapped p(,oplc,. hence toward thcmscm,s

5.  Provide a mechanisin by which’ dlSdb]Ld thldren will feel a part .of the larger
community. scttmg .

METHODS & PROCEDURES .. L (J.

s

PROGRAM FORMAT o .

School District 4 ' - ¢

The goals of the Peer-Pecr: Interaction Program necessitate ongomg confmuous contact with
a neighborhood school system. Planning joint activitics with a nearby school district lu,lps give
the children a sense of community involvement. It also limits the amount of travel time nceded
to bring the ‘groups of" children together. Contact with -a neighborhood school. district also
facilitates cducating the parents and faculty members in the -district and adds to the. exposure.
which’ the community has had to Human Resources Centers programs ‘through fund raising

activities and Lultuml wnnts ©

Frequency'of Contact - o : o .

It was felt that at least two contacts a month were needed to achieve the goals of the
program. The meetings were held at both Human "Resources School"and the neighborhood
elementary school. This allowed both groups of children to have expesure to and an
understanding of each other’s milieu. - E . o L

/ ‘

i1
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- - PEER-PEER PROGRAM GROUP - . s e
< - . Disabled R ' L I S S

e

L —
R

A sixth ®rade class was chosen tfrom Human Resources School comprised of one.female and
eleveti males. The average age of the group was 11 years: Disabilities represented weie as follows:
«-—L.dgg--Perthes; -sickle—cell-thalasemia;—ostecogenesis “imperfecta,” theurnatoid arthritis, spina bifida,
- - . muscular dystrophy,-hemophelia, post-quadraplegia, brain tumor, Kugelberg-Welander disease. All.

~~—*children in the class were judged to have at least average intelligence. C

< ., ’Nohd'mnb_led .‘ : ° L _' ' .

_v .A'.’fpeurtl) grade ;lds‘sc_o'f-t\wélye males and CighieEn females with an average age of 9 years
~ was selected frogi the neighborhood elementary school. 1t was initially felt that becausc of the
;m___.l_imki__‘ted outside social experience of the disabled group, a contact with children slightly younger
. that 'thiy-'.W‘oul'd,\ be less threatening, and. more ‘equated as to social matyrity. This class was
~ composed of children who were judged to have at Ilcast low average’ intellectual\x{bilityl
. . - . . . ) : . ‘\
- CONTROL GROUP _ _ . .
' "-Since an aim of the Peer-Pcer Program was to determine attitude. change by\ the use ¢f -
‘objective measures, it was felt nec@ary 1o include control groups of nondisabled arld. disabled -

' children for- comparison of attitude scores:

. Dis?qplgg e U : o

. Do e . . ) . . . ~ "

.. . A group of fourteen sixth grade children was selected from Human: Resources Summer Day

“Camp t6.serve as controls. Six were females and eight were males. These children were of a
comparable age and socioeconomic level; however, they did differ in' terms of intellectual and =

achievement ability with some children performing below grade level in reading and mathematics.

_ This: difference was unavoidable because of the limi_tcd'n_umbér of_disabléd'éll_ijgr_qg]_gf__t!}_i_s___«:l,gg_ﬁ______N_:__‘
~-e— range attending camp: T T T e e
.Nondisabled s B ) ' -

A fourth grade class of twenty-five children: thirteen males and twelve females, was selectdd
“~T“ftom another clementary®school in the same discrict as the Control Group. Another school was. -
chosen to prevent the effects of possible informal contact or exposure as influence on the
._Control Group by friends of children involved in-the program. This class-was judged to be hightly -~

similar by the building principal to the class in the programin terms of sociceconomic level and
intellectual ability. . N - . o coe

*

Small Group Activities __ , ot
If the children were to gain personal knowledge of each other and were to work in close
Bz?)ngact with @ common purpose, théh small group activities were thought to be the best format.
“Five groups of children were fornied. Each group had a specific arca in health cducation in
which ‘they were to work. The groups were nutrition, physical fitness, friendship, swimming, and
ecology. Each group contained approximateiy six- nondisabled children and two-disabled children. -

Each group of children was pu’t under -a tedcher’s supervision. Since the groups were
relatively . small, Cach teachgr was able to supervise .the group, deal with any questions, and
provide direction for the group expericnce. ’ S :
~ ‘.‘ .

»




mmm!"“ ’i !

-

XN

‘It was felt important to give each group a goal toward which to work. This could be a
project, a_demonstration__a_report,—or.the learning of some new skills. The interreliance of all

members Jor the, completion of ‘the group goal was an aim of the program. Each member’s
contribution would accent his skiil and talents. This, hopefully, would contribute to u fecling of
cooperation and respect for each individual’s contribution. : ‘ - '

Informal Activities _ ‘ .

Each group mecting would be during a moming session at cither of the schools. After the

~group activities. the two classes. were brought togetier for lunch. This- was.considered as a good

informal time period when the children. could socialize and interact with a minimum of
direction, After lunch! quiet group games were provided such as chess, checkers, cards. cte. These
games represented some of the activities that these children could utilize on an informal busis
with friends outside the school sctting. ) '

“The lunch experience had another rationale. This was an opportunity for the nondisabled
youngsters to view their disabled peers in their activities of daily living. Special diets, modified
utensils, and special help needed during feeding could be observed. The children were allowed to
go to the bathroom after lunch. This provided another valuable cexperience as to the special
needs of some of the disabled children. : R ‘

Outside Activities

A ficld trip was also planned for the program. This would be an interesting -cxperience
outside the protective school setting. It would give the nondisabled children insights as to the

wrehitectural harriers that their disabled peers had to contend with. It also would demonstrate-

Q
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the 'social attitudes which disabled people ¢ncounter. The stares. the whispers, thetoohngsof—

pity and avoidance could be demonstrated in such an experience.

6
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Parent Night - - : i -' e

" The Peer-Peer Interuction Program was planned sO that cach group would have a final
product, skill, ot acts ity as a result of their ctforts. 1t was felt that the parents should shure in
1he excitement and innovative nature of the progriam. Having the parents view their children,
both abled and disabled, interacting comfortably yvith’ another group of children could have
imp’ortant-'ct't'cc(s o_;‘_y';_r‘hcir Jttitudes and feclings towards the physically disubled. '

At th¢ end of the” school year, parents were invited feran “opch school night””. meeting.
" Each of the five groups of children - the friendship, nutrition, gym, swimming, and ecology
groups demonstrated  the activities and projects which they had been working on that term. = )
Groups of parents rotated to cach of the arcus to sce their chiid’s group, d5 well as the other -
groups in action. All of the parents were then brought together and encouraged to ex press. their

feclings about the program. A qucstionnuirc was distributed to determine the parent’s eviluation

of the ‘Peer-Peer Program. o

PLANNING STAGES o . | - s

School District

The Herricks School District in Albertson. New York, was chosen as the coo;’vcruting school
district. The district is composed mainly of families, in the middle sociocconomic range.
Administrators, teachers. and students in the Herricks - Sciftol District have traditionally been
receptive to the students at Human Resources School. Herricks High School students: have
t'rcqucn_tly‘vohmtccrcd their services to Human Resources School. The Herricks School Board,
after reviewing the 4ims of the Peer-Peer Program, gave ixs support for its implementation. A
class from’ the Center Street Elementary School was chosen to interact with a sixth grade dass at
“Humun Resourees School. Permission o administer 1o the children an attitude scale towards
disabled children betore and atter sthe prograi was obtained. The seale provided an- objective
measure of any change of aftitudes as a result of the interchange. o

l’?

Faculty Orientation ;

[=]

- “Three faculty oricptation meetings were neld. The first included the staft and administrators

directly involved: in theimplementation of the Pecr-Peer Program. The two principals, project

“director. teachers. and schoo) nurse-teachers werc present. -.Thc.ilim of the 'program. scheduling.
curriculum areds and orientation:of the, parents and children involved werc discussed.

. The otlicr two meetings involved the separate staffs from Human Resources and Center

Street schools. 1t was felt that .the entire staffs from both schools and their classes ¢ould be

directly affected by their obscrvations of the Peer-Pecr Program. The aims and activitics of the
progfum were described and 4dditional suggestions were cncouraged. These meetings gave the

*staffs insight into the progrim and a feeling that in some way they were involved. Interest on
their part served as @ stimulus for an cxpansion of the program and provided information to the
other students in the school. It was relt that if the teachers held - positive feelings about the
program and were given qecurate information. it would scrve to transmit a positive climate to the
entire sutdent body.

\

Parents

1t was felt that obtaining parental approval was necessiry welore starting the Pecr-Pecer
Program. 1t would be difficult to promote positive attitudes towards the disabled in theschildren
it their parents were opposed to the inu)lcmcntution of the prograni. It was necessary to cducate
the parents so they would understand the go.uls of the prograni. C

[4 -~ 4
i

o - 1 5
ERIC

r
Full Tt Provided by ERIC.



A parent meeting was held in the Center Strent School: The principals of Center Street
School and Humuan. Resources School were present, as well as the health coordinator of the
H'crrick’s School District and the teachers involved in the program. The meeting, Was well
attended with the majority of parents being present. -

The Center Street principal ran the meeting and explained the purpose of the program. 1le
stated that he felt that the Peer-Peer Program was a valuable educational experienice in that
understanding the handicapped was an Important aspect of health education. He clearly ‘stated
that unless the parents agreed with the aims of the program. the program would not be
implemented. : i

The principal of H'umuchsourccs School then spoke stafing that the program would not
only benefit the nondisabled youngsters, hut also the stadents from Human Resources School.
He felt that the program would be a valuable experienes for the handicappéd in dealing with
their peers in the community. A film was then presented which showed the program &t Human
Resources School. . R

\
”

The parent’s reaction Was extremely positive and enthusiastic. They. admired the architee-
tural beaaty of Human Resources School and the resourcefulpess of the children, The parents
were less apprehensive, They now had g more accurate understanding of the types of disabled
children involved. the activities. und the goals of the Pecr-Peer Program. :

v

Students ' ' ' o S \
. . - ¢
[ Nondisabled! _ :

It was. felt that - the first exposure. of the nondisabled youngsters to their disabled
counterparts was an importunt step in the program. It was also important that the number of
soctitl demands mude of both groups of children be kept at.a minimum so that no child would
feel unduly threatened by the experience. The tirst CNposure was seen gs g desensitization period |

‘in which the nondisabied children could gradually become accustomed to the physical appear-

ance of the handicapped children with their wheelehairs, crutcies, ‘braces. and prosthetic devices.
It was also important that this meeting would enable the nondisabled group to view the disabled
group as children rather than g objécts. children who had personalitics, talents and were capable
of smiling ind laughing as they were, : ‘ '

The children Aom Center Street School were therefore mvited to u dress rehearsai of the
vearly Christmas Show at Humun Resources Schiool. The day before the visijt their teacher made

4 short statement such w2 “Tomorrow we will visit the Human Resources School to see a group

of children present o Christmas “show. Al the children at the school are crippled or have some
type of physical Landicap.™ ' B ‘

An iitial reaction o facing anv new. ‘unknown situation is fear. This sitiation was no
different. AS the childrei“entered the school building. the whispers and stares .were apparent.
Both groups of children admitted their apprehensions and anxicty of the new situation and the

children they  were 1o see. The Christimas play proved to be g successtul” experience. The

nondisabled children cagerly and cnriously watched the acting and singing of their disabled peers.

*The afternoon ended with admiration for and_. reduction of feyr toward the disabled children.

O
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Although apprehension and suspicion ubout thiir Lewgroup of peers still remained. the interest
and anticipation of another mecting was motjvited. . .
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Nondisabled student’s reaction to the experience

Teacher: How did you enjoy the afternoon?

Child: = [t was grcut.ﬁd‘y'ou sce how fast they got around in their wheelchairs?
___Teacher: = Yus. their wheelchairs are almost like a part of their bodies.

Child: = What was wrong with Kojak? Why docs_he have a wh_wlchuiﬁ .

Teacher: I’'m not sure. Why dont we wait and ask hnn when we meet him.

Child: You know. ! was really afraid of what the children were gomg to look hkg or

- what to say to them if they camé over to me:

Teacher: Don’t vou feel that wuy when vou are going to meet a new relative whom you

have never met betore?
-Child: Sort of.
Child:’ - "You know. after dawhile -1 was just looking at:the boy who was playmg Kojak on

stage and | Llldl'll even nomc the vvh"’ll.hﬂlr'

<

] DlS.lblC‘d]

ThL children chosen irom Human Resources School were told that thLy ‘were gomg to be in
a spécial program with a group of children from the neighboring Llemcntary school. It was felt
that the children would feel most confident if they were asked to talk about and show a thing
that they knew well. their school. A tour would provndu a very structurgd mtumctwc cxpuwme
in which the -children knew what was L\})CC[Ld of them N

Each child would -serve -as a tour guide. They<would take a small group of children from .
- Center «Street School through Human Rusourccs School. explaining the various arcas and
programs. A teacher was to be included in &uch group as an observer: and to deal with any
difficult situations which may have come up. Being a membér of a small’ group would help
reduce the fecling of the handicapped child that he was on display. A small group atmosphere
could also c¢ncourage thg interaction among the children. The tour included the following

activities:
) N N

I.  Report to the Discovery Center ¢Open Classroom) to make name tags for cach child.
. 1 . g
2. A sample itinerary included: cafeteria, art room, Little Theatre. library, home
economics. room: “s¢icnee room, greenhouse, elementary and high scliool wings. main,
office.” pool. drivers’ education arca. planetarium show, visit to Dr. Viscardi (President
of Human * Resources Center). medical wing (dentist. nurse, phy&*cal therapist,
psychologist). C .

Disabled student’s reaction to the experience

Child: : lDid I do O.K. on thc tour?-

Teacher: . Yes. you did great. - ' R

Child: But 1 dldn t seem friendly. 1 am {ricndly but | am shy. 1 didn't ta]k too muuh to
them. .

Téacher: Did you talk right away to ‘Robert (new boy in child’s dabs who is a gcod friend
now)?

17
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Chilgd: - No. : N
Teacher: .  took time to gét to know him. We'll be 'going to Center Street next W
and vou can make the cftfort to talk to the same kids again.

ednesday
Nondisabled and Disabled

>

~ The third introductory meeting was held at the Center Street School, Concern was shown
on ‘the part of the principal lin providing for the comfort and safety of the disabled children.
Questions such as “‘Should we¢ move the classroom to the front entrance?” or “*Should we take
some of the furniture out of the room” were asked. Reassurance was given that everything
“ should remain exactly the same. since no architectural barriers really existed. The school was
built on one level. and most of the doorways were wide enough for a wheelchair to go through.

When the children arrived in the morning. they were biought to the classroom. Curious
stares of ‘informed, vet apprehensive children were evident in - the hallways. The principal ‘had
made an announcement the previous Jay informing the school of the visit.. '

The morning included a tour of the Center Street Sfhool. The entire class was once again

<intermgiliite resource room. principal’s otfice twith
nurse’s office. speech room. psychologist, art roon
i
t

divided into small groups. this time with the ‘nondisabled children being the tour leaders. The
tour included:, S i - ‘
A visit ta, the classroom, library, music room. jgym. primary resource rooim,
]
|

introduction t& the principal. -

1. reading room. and cafeteria
R .

After the tour, Al the chitdren reported. back to I]lE‘OC]LISS'l’OOHI.,Thc_}' had=bBeen asked the
dav before to write i short paragraph describing fhemselves. They were told that the teacher Wit
soing to read the paragraph and tell which tour group thckhild was in. but that the students had
to guess the mystery youngster. A typical paragraph tromla disabledechild was as follows: \

I have bown hair. -« o \ _ n

blue cyes, . o o

light skin. i \ - '
. I look big for my age. ‘ 7 -

And I am overweight. \

Who Am, 1?7 ' . | |

-

A paragraph from one of the nondisabled youngsters was nw" follows:

~Well - 1 have dirty blonde hair. 3 L '
I will ave to get braces. C - o \
I have bangs ‘ . \ ' .
My eves are blueish-gray. - : ' b :
I usually wear my hair in clips. \
Guess who? ' ' v : \
0

8 '”Tfl‘c’ paragraphs helped indicuate that all the children Salv themselees as being different from
each other. Yet. on the basis of the paragraph, it was usuuﬂy impossible to, tell whether ornor
the child was disabled. In the above paragraph of the nondisabled
included needing braces tor her teeth. This information couldihelp disab
all childrer have some tvpe of phvsical imperfection.

v

v seli<identification
children discover that

I

“

. N i ’ L
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~period. The c¢hildren  were  interspersed

-School.

. from the children involved. The sessions

“fears, anger. frustration. feelings of rejection ~

1o ‘accept oneself and cope with ihdividual

_capitalizing on strengths is a characteristic of

“After the “Guess Who Lame™ the chil
dren were allowed to have an informal lunch

around the room. with most attemptmg idle’
chatter. Linda, a girl in a wheclchair, how-
ever. huad "a small group of three girls sur-
rounding ‘her looking at her -tumily photo
album. On the other side of the room was
Andy. plaving checkers on the Tloor with
Eric. his new “friend” frem Center Street

“RAP" SESSION

An important aspect of the Peer-Peer
interaction Prograny is to reccivé teedback

usually include only the disabled or non-
disabled. children. If the children feel com-
tortable in. expressing their feelings, then

and acceplance dan be dealt” with. The need

differences is an important aspect of - the
growth process. “Tolerating limitations and

the healthy personality. Rap sessions can give us feedback as te.vt'he stfengths and weakncsses m
the l’ur-Pcu Program. helping the staff judge the success or Faittire of any of the stages. It ¢an
also hclpnxu]udmt us with any special problems that any of - the individual children Wexc'
expegencing in’interagting with their.groups. A child with low sz ff-estgem who saw the program
as a way of c\prcssmg angry feclings toward another child, who was viewed as being more
vulnerable. could be hulped A child ‘who felt threatened by the experience and withdrew from

“the group could receive emotional support. The reaction of handicapped youngsters to thmr
: mtcmmpn w1th nondisabled y()ungstgrs was thc topic of thc following sessions: '

'_f"Cl_ii_ldz, X - Amy Kept on pushing my wheelchair. Shc never lets me do dnythmg on my own,.
'.Tédi‘licr: “.Whv do you thlnk she does these thmg,s tor you" '
Child: . She probablyﬂthi‘nks that 1 am helpless! _ . .
Child: ‘Some people think that because we can’t walk. it nieans that we can’t do
-« anything. o
Teachér:u ‘ How do you think Amy fcéls w hen she helps you?
Child: She. probably thmkx that she ts being nice to me.
Child: Yea. tlmf is the way some people st to me to try and show tlmt they nrc
) L. tncndl\ - :
Te:icher:, flow can we'show Amy that we enjoy her tmndshlp vet we feel angry whcn she

trics to do everything for us?

R4
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" Child: . [.could tell her I feel angry when she gets my coat or pushes my chair.
Child:. ..  No,if you _tell her that you ar¢ angry. then she might feel insulted. )

- Child: How about saying something likq«."'Thanks Amy. but 1 _think I .can get my coat
o e myself. or pushing my wheelchair helps me keep my muscles strong.™

Teacher: ~ What the group seems to be saying is that we have' to t.cllxpeoblc what we can or
cannot do in a polite way. since most people are just trying to be friendly when
they help. . _ ' : o -

Curriculum Area -

A Peer-Peer “Interchange Program utilizing @ health education curriculum was. proposed. It
was felt that health education provided a broad c¢nough range of topics to accomplish the goals
of the program. ~ ' ' o g

L

The health education curriculum stresses good mental health. The expression of feelings, the
establishment of friendshjps, and the formation of positive attitudes towards disabled persons are
_all encompassed. The subject matter provides o' medium for the expression of information and
feelings in a peer-peer integration process,. : N : ' '

St .

- < ' - . ‘ - .. . .. " : . ". " ( - N ‘

_ Henlth activities cam be used to stress similaritics among the two groups of students; the

. nieed for physical fitness. the importance of- proper nutrition, similar feelags in identical

. situations. These areas of health indicate that all people share common concerns and physical
~needs: o E g )

- TS U o : e ' .

Health “education is an area which can provide a wide range of toﬁics and projects which
‘could be individualized to fit the talents and needs of each child. Art projects would depict -
man’s reliance -on his ¢nvironment. Through creative writing and puppetry,-the f=elings of:
friendship and sclf—i'miigc- unfold. The_ability to measure. mix, and.cook ingfcdients in a nuirition
group stresses cooperation towards a common_goal. The usé of sKills'in swimming or throw.ng a
basketball -from  a standing pusitign or a whelchuir,_demonstrates the common abilities of

children. . CoRar . e
. . . [ . .. RS - . o
* S . —

— R

. ~Information about the human body and physical disabilitics are Tncludcd in th‘é\prograrm\lt'_h v .
is common for a child to look at g disabled friend and canestly want to question.. “What is ™=
wrong with you? Why are you crippled™? A Health Education Program allows the free give and
take of questions and answers concerning the body and disabilities in the group. Questions.” such.
as the above, can be appropriately asked without singling out and embarrassing a child. Such
questions can be encouraged and handled directly. Here the student as well as the teacher can
act as an expert and provide valuable personal intormation about a disability. This" may be one

of th¢ first opportunities of disabled .children to taik to others about their disability. rather than

to be taltked about. ‘ : o

CUFRICULUM ACTIVITIES. - o .
Nutrition Group ’

The program fof the nutrition group emphasized that all children must rely on proper diet
to stay healthy. Activities, therefore. were not,only centered on research.in the Human Resouces
School library of vitamins, minerals. and dict planning. but also on the preparation and cooking
of nutritious: foods. Since all the cooking activities required the preparation of several
ingredients, many children could be included in the team project. Each child could be given a
chore which would fit his or her capabilities with the final product - consisting of the group
effort. . SR T . -
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éThe ‘homemaking room at ‘Human Rt.sbur‘ées School was iiti]izéd', since it is' specially
_equipped _for the use ‘of ‘people confined to a. wheelchalr Counters are lpw and hollow

“underneath allowing frec access from a wheelchair. The sink, the stove, and oven are at the
. proper height so that d persen in ‘o wheelchair is able to reachi. A mirror hangs over the stove to
“allow a clear view of the inside of .the pots and pa.s. A regular-Kitchen-is also included in the

homemakmg room to allow practice in the type ot Xitchert commonly found in most homes and
apartments.

The followmg are activities Wthh a nutrition group could use:
C .

1. Make a chart of the digestive systcm
2. Chart the four, basic food groups.
3. Chart various vitaniins and minerals and pxmcmd] food sources.
4. Interview the school dietitian toncerning inenu planning. -
5.-.Make drawings of the various methods to store foods. T
6 Use puppetry to indicate the shortage of food in otlier countries.
7. Colléx recipes of health dishes. . -

8, Acquaint.children with different arcas .md apphancca m'thc kitchen.

9. Explain thc\\sc&oL different Utensils in the kitchen.

10. Teach the use w{ teaspoon, tablespoon, and cup measures. ¢
11, Allow the childrgh\? practice p:,clm(v cutting, and chopping fresh vegetables.

12. Teach children how measure and ‘mix ingredients to make a cheese sauce.

13. Teach children how to si

mer. fry. :md boil on the stove. ) .




14. - Stress wfgty in* the l\ltclun through thc use of cartoons. ' S

15. Teach how to add calonus of mdmdual ingredients o determine “total calorie count of
ruupe

16. Preparc the tecipes tor *Parent Night™

17. Compile a recipe book for “Parent Night™.

18. Allow the children to wash and dry the dishe

]

Special Considerationsl

1. Children with hemophilia (inabibty -t to clot blood) should pot be allowed to use sharp
iristriuments, such as knives or peelers, unless they arc under a teacher’s close sunervision.
Safety measures, such as keeping hands and fingers away from sharp objecte. m.lst be

strgssed . . ' o
2. Children thh dysautonomia should be bupcmscd by the stove area, since: their skin is -
msmsmw ‘to heat and cold and they LOUId thur.;fo)c, msnly burn themsdves - :

3. Chxldrun with muscular dystrophv should not be given d(.thlthS which mvolw the lifting of
heavy utensils. Consideration should be given to the amount of rcachmg needed for « task,
.since tlkse children have \vmkncss in the extremitics.

4. Childrer in wheelchairs should be taugh: to use the mirrors wlnch are pldccd dbOVL the
ctove in the homemaking room. These prevent the cluldrun from bung burned Whl]L Jooking’
-over hct ‘pots and pans while stirring food.

\

Childrcn.v‘thh welgut problems should be counseled as to their caloric intake -during a

5.
" typical day. .
Mental Health Group ; S ) e I S T g

. The mental health. or “friendship Lroup . as it was called. “was dcsngned to hclp thu duldrm mei
‘explore individual .differences™in- people whiclr might make them unique, while stressing: basic ™™ e
- similarities of all. The goal of the committee was to demon®ratc that dlthough we have physical
differences, cmotionall -we  share similarities. A conclusion which it was hoped that the
commxttu would reach is that cach one ui us has a «lrmt ‘deal. to offer ourselves and othcrs ’

Activities centered .m)und allowing t]'lL clnldrcn to cxplore the way they pereeived e
themsclves ph\ sically. Each child denonst-ated geod and bad points about his or ier p]'l\’ﬂk,d’ -
~ appearance. Next. they explored thé way they felt about some, given situations; discovering that-
*their reactions were-quite similar, even though they all look difterent.. Lmh hild spoke about hf%
interests and “hobbies. ikes and dislikes. The attentioa and’ questions by the- other group
members “demonstrated that cach of them had something to offer.” Im.n]ly th;v \pTo?u,d games
and agtwmu “whitlt"the, children LnJoygd doing.as a group. N -

Tlu expression- of thL feclings and thoughts of ~EL_q) fmndsh)p Lroups \VLI'L through the

- means of puppetry. drawings. rap sessions. and « group projoct —a slide hlm The children were =
responsible for writing. casting. ‘utmo .md ndrmtmu the ﬁlm : . '

3
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“13.

Activitiés which 'coul‘d be used by a t'riendship committee were as follows:

’ Fm“erprmt all the ;__roup members to show we are all dnfterc

Make a list of uood and bud points of being tall. skinny. sloppy, and dlSGb]Ld

'Thrbunh the. use of puppetry have the children demonstrate tl;e way they think other

people see them physically. :

Have  committee members fill out a questionnairc which contmns where born favorite
subject. food I hate-the most, favorite game, what I want to be when 1 grow up: .
Each member make a diarama which destribeg one aspect of the above questionnaire.

Play telephone game (cach person rclav> a message to next child) to indicate how the group
relics 6bn cach individual. - -

List activities which vach child cnjoys doing-with other children. .

Discuss  different types of fricndships, we have. i.e.. parcnt, teacher. playmate. spelling
" buddy. workmate, teammaté, ete. .

Ask cach child to pick a physical type. and write a short Sl\lt tor film. Costumc ahd Sum‘ny -

also to be included. : <,
Ask’ cach child to writc a skit for thc film dbC(lt lnmsclt with »suitublc_cos_tumc and
scenery. to demonstrate his interest or hobbies. .

Find activities in Human Resour es or Center Street schools wluclx lllustmtc a-child doing,;
somLthlnL for another child, or helping a grouy. - - et
Have children narrate their parts on tape. ‘

Film the scenes of the_movies. A



Physrcal Fltncss Group

“-

A primary goal of the gym group was to demonstrate that allchildren can.be healtﬂ‘u and-
improve their physical status through- sports and exercise. The emphasis was not placed on™
competltron or on cow:paring individual children with each other. Rather, improvement was
stressed; being more fit today than you were yesterday. Students, disabled ‘or nondisabled, could
chart their progress in different arcas and note self-improvement. Safcty measures were stressed.
.Once again, safety is an area which is important for the well-being of any child, with the general
principles of safety being the same for disabled and nondisabled. Time was spent discussing and
participating in team activities. The group was given the chore of evaluatmg how a teamn activity
- could be modified to allow children in wheelchairs to participate. Areas such as bascball. hockey,
basketball, and ar obstacle course were discussed. . : :
The. accomphshments of the gym commrttee included giving each child a- healthv respect tor
his physical progress in an individualized physical fitmess program. Children were also made aware
of the hazards involved in ihe ditferent activities and safety.precautions to prevent accidents.
~T rdh/ -the children had a further underst,andmg of how modrﬁcatlons could be made in team
actlvrtu,s to mclude other children. R -

'Actrvrtws fora physreal fitness. grortp eould mchrde

1. Mdke a list ofs dﬂﬁerent types of-exercises for drfferent pdl’tS of the body (w'th hclp of .
- physical.therapist).” - e ’
2. " Have ‘each c¢hild makge his. or lier own progress ;:{fart whu,h would include the arca of. thc
.- body to be 1mproved type of exerus(. mltral abrhty to perform the exercise, and practrce

' days. _‘ *

~ 3. Small groups could work on a sports diSplay. They pick a spoft and then make a small
.. model of it (dromma) to -indicate how children with or without wheelcharr can parucrpate
- 4. Make a collage of sport articles from the newspaper .
5. List safety rules of diffeient dctlvmes usmg the colla'ge made in the pre\nous actrvrty as a
backdrop:- o .
6. Allow all the children to- shoot baskets from a wheelchair. '
7. Allow all the children to hit’ hoekey goals from wheclchair.
8. Have .the children design an obstacle LOUTSL which could be uscd wrth and without a_

. wheelchair. -
. 9. Discuss nutrition eonnected with sport acttvmes : .
/ 10. Discuss and demonstrate propet use of cqulpmcnt in the z,ymnasrum
11, Practice exercises plcked m chart. ' .

Speciatl €onsiderations ) _
1. All fitness EXCI'CISLS for drsdbled children. should be drscussed with tht‘ school physical
, therapist to determine if musues should be exercised and what types nf. exercises dare best.

Children with muscular dystrophy may need passive exercises (an _wthcr child or tcacher
helps child move arm or leg) bccaus,c'of. their muscle wcakness in the cxtrcmities.

.

3. (‘hrldren with Ldl’dldC problcms -should be taught to pat_e themselves and rest when signs of
fatrgue are apparent, i.c;, blue lips and fingertips, flushed’ face -dizziness or nausea.

4(*Chrldren with OStLOULHQSls rmpcrfecta should be awart of s~flty hazards ot phvsual
activities because of thcrr tendency to have bone fractures.

-

{
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S. Children with dymutonomm should p.uc themselves and not OLLOI'I]L' ovcrm gucd..becausc
of théir. ruspxrutorv dl'ld blood prcssun dmwulms '
<

6. Hcmophllxacs should be curct'ul not to be bruised or cut.

Swimmig?> Group :

In the watcr where “resistance is Pow and buoyamy is’ p‘gscnt the, disabled child can

_perform wide renge of movement ‘with his arms and legs which he is not capable of pcrformmg,

outside of the water. Swnnmmg is an activity which improves muscle tone, increases the use of
the respiratory system, and stimulates vascular: circulation. Although. this type of’ exercise is
especially important for disabled - ‘people. all people benetit in terms of physical fitness. In the
pool. all-the children had similar physical abilities. The akility of each child "was not a measure
Of whether or ot he was disabled. but rather an individual difference . of. acquired skills in

swimming. Activitics were planned on an mdnvndualm d basis al]owmg each thld to master new
-skills. '

- e
-

Interaction “was tostered by _the éstublishmcnt of a buddy sy.x"t_Cm.'W;itcf safety  was
constantly reintorced with the entire group practicing water safety rules, as well as safety:
proucdurus during an emergeney situation. Team cooperativeness was cxmbhshcd t'1ruug1 water
games. such as relay races, water basketball, water volleyball, and underwater bobbing for
objects, It was hopul that cach child would haye a healthy respect for lis or her abilities dnd
hnnt.mom and for the .lblll[lLb and hmxtauons of‘ other group munbcrs '

Agtwmu whldf could be uscd wnh a swimming. group include:
C y _ _ S

"'tf:al‘“\'h the abilitv of each \'wimmcr

Dok paary skills, el breathing, Kicking, and strokes.

Pormuuu safety rules it the pookand peot area (no running, jumping. {whtm«x efc. )

Fornulate safety pre.. “ufes inemergency situations.

Establish buddy svsten..

Dnscuss physical benefits for cach child with swunmmL activities.

Teach deep waterssurvival techniqiies. . ) » :

Introduce bobbing for objects as 1 new skil) R

Explain the use of underwater gear (mask. fin. and snorkel).

Allow cach child to dunonstmtc the procedures to be used in an emegency situation.

Make a chart which indicates cach chiid’s progress in water skills.

Expliin the rules and participate in water basketball. volleyball, and relay races.

o s Vst ) —
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Planctarium Group ' ' .

Human Resources Sghoo] has a full-scale plcnetarium on its’ grounds. The planctarium is an
integral part of the science and muthemitics curriculum. 1t was felt that because man de pends so
greatly on his environment and his ccological surr()undm;,s that a group of children ﬁhould be
involved in activities which related ccology as being one aspect of health. The goals of this group
emphasized that (1) We are all dependent upon our er®ironment. 2) Pollution .and déstruction
of our-natural resourcesSis harmful to man. (3) All children {n t]u group could contribute to a
study of the celestial bodies. Activities in the planetarium group’ psually did not involve phyma}
-abilitics. The fact that a disabled child could: be as intelligent as his nondisabled peer was
yrevelation for some of the duldrcn .vho thought that “*disabled people are retarded.™
The following arc samples of activities uscd by the planetarium group:

!

n
.
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1. Point to thc general dircction of the risiag of the sun, moon and Jtars, and 1dentxfy that

e direction as East. . T e
2. Point to the dil’L‘Lthl'l of the-sciting of the sun, moon and stars d'1d 1denmy that dlrec,tlon
as West, ' ~
3. Poinr oyt the constellation. Ursa Major. and use tlu pointer stars to find Pola . .-
4. Peint fo the star that.does not- move, Polaris; and identify that general direction as North .
5. Point"to. the direction of the ‘maximum_ alti ude of the sun. and moon ard’ 1dennfy lhar
. dircetion as South. , . ‘ e
6. Point to the gencral dxrcc*lon~of Nort Eust,.vSouth. or West wh’ch "givc‘ﬁ the"idcntity of the :
direction that is opposite. - ' . L

T T .

7. Complete crossword puzzle usmg astronomy vombulqrv

8. "Learn how to read star maps. _—
9.

0

-

o —

Leamn ‘how-to,find specific LOl’lStL“'lthl]S and stars*by rﬂdmb star maps

"1 Learn how to find specific stars. LOﬂSthdthllS by using the ce]cstla] nu.ndmm celestlal
. -cqudtor and the.ccliptic. 1s . T i o T
11. Draw charts of seasonal constellations. *

>

12, Lcamn how to operate planctarium console and sysu:m for (,om,cl' day, ycar, dnd season -
a with correct latitude.
13. Wnu scnpt anid nerform star show for parents. ¢

e
~e

s . - ’ . - ’ . ;' '
PSYCHOMETRIC MEASURES - o R

Aitltude Measures ' : CL

- One. criterion for thc Lvaluatmn of the Pcer—Pch Intcragtlon Fro gram is an objectlv;,
Mégsure of the amount of positive change in attitudes towards disabled children. Sucb a4 Measure
" Woul xnd‘lrcc,tlv mdlcatv the quahty and dugruc of interaction Wthh actua]ly t00k p]ace among
thc youngsters. . N SO .

. N . ™

Y -

" An attitude scalc Was admmxstcrcd at the bLglﬁnmg and at the completxon of th¢ Peer-Reer - .
Interaction-Program to ‘botk the nondlsable d and disabled youngsters in an attempt to 1neasure - <
any shift of dttltudes

- e . . . T N

»

Attltude Towsrds Dmbled Person Scale ' e o i -

The Attltlldt. Towards Disabled Person Scale (ATDP) was devclo;ud“ dt Human Rgsourcus

— Center by Yuker, Block. and Younng (1960, 1970). The :scale was developgd: "as a reliable and -
valid instrument to reasure attitudes toward disabled ypersons. The scale .attempts to measure’, -
attitudes towards all disabled persons father than toward those with some specific disability, such N
as blindness. deafness. amputation. ctc. The scale- can serve the dual purpose of measuring the
amount of prejudice of nondisabled persons. as well as tlm a‘ttntudus of disabled pcrsons toward
thunsdws and toward being disabled. - o .

Thcrc are - three formss of the scale. Férm O, the ongmal scale Consists of 20 items, .
statemients describing disabled persons; forms'% and B cuch contain 30 items. Items were yed to. .
form a leLl’t -type scale in which the respondent is asked his reaction-to a statement concerning
_disabled persons in terms of agreeing very much (+3) to. disdgreeing very much (- -3). The subject.

_is forced toemake cither a positive or negative decision since there is no neutrat. point (0) on the

scale. The scores on forms A and B can range from 0 to 180, with a high score reflecting
*positive attitudes. A high score also"'represents little difference in the way the subject VIEWS a
disabled person compared to a nondisabled; a low score rgpruscnts many differcnces, with the’
dlffcrcnu:s reprcscnnng A mgatwc Lonnotatxon ' A

: . . . R R

o
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Attrtude Towards Dlsabled Persons—Revised for Children ! . ’ s

Smce the - ATDP was designed’ for use Wlth an .adult - populanon it ‘was found by the

;-'-v mvestlgator to ‘be extremely difficult. to administer the standard form of the scale-to a sample of
elementary school children. It was tound by pilot testing that the vocabulary. and srx roint scale

(+3 to —3) were (.on'usmﬂ to young children. .

- Form‘; A and B were therefore mod F d so that elementary qchool cluldren could be given
the scale. ihe first medification was in terms of vocabulary. Each statemer.t contained on the

" . scale was rewritten to convey the same mcaning with a simpler vocabulary. This allowed children’

.~ with -approximately a fourth grade readmg level- to read and comprehend the- statements
mdependently : :
" . . . : - -
_ The_second change involved the modification of the words “‘physically disabled.” It was
found that many-of the nondisabled children had-an unclearsunderstanding of what the word
implied'.v However, most of the children had a firm, concrete understanding of the term.
“crippled.” Altheugh “crippled” may not ddcqu'\tely dcs\,nbc all groups of disabilitics, and many
- people in the field of rehabilitation feel that the word * ‘crippi.1” has negative connotations, it .
~was felt that this term was the most satisfactory for the useof elementary schoel. children.
Thereforc statements- were clranoed to stdtc' “crippled children,” rather than “physically disabled
__children.” “ o - o :
The third modification: was in terms of makmg Ld(,]'l statement meaningful to the,
experiences> of elementary school children. For cxample,.a statenicnt on the original form A was
“Disabled people should not have to competc for jobs.with physically normal people.”- This

. statement was. modified on the children’s version to “Cnppled ‘children  should not have to

compete in school against those children who are not crippled.)’ By makmg the statcments better
fit the lifc experiences. of young childien, the mwstrgator felt that a truer measure of attitudes
could be obtamed :

The tinal change was in the use of a two-point scale instead of the original six-point scale.
- Each statement was followed by the words “truc”. or “false,” with .the child requested to circle
one or the other. . o . ' ' I '

A panel of judges was asked to compare the statements of the. original version with the
‘revised version 10 judge whether they conveyed the same intent in.meaning. Statcments were
" retained only when all judges uw: 1aimously. -agreed 'to the equality of the two statements.
However, the author ackrfowledges that although the new version appears:to have face validity, .
further field testing is necded to determine-the rehablllty cocfficiecnt between the ADTP and- thc
ADTC lherefore the* prcscnf version is intended for research purposcs only o

'Structured Questlonnalre

‘Another meanq of . e\aluatmg thc Pecr—Pecr lntcractlon Program was to ask the chlldren-
;mvolved and their parents, direct questions_concerning their. feelings ‘toward tnc program. This -
questlonnarrc was admlmstercd at the completion of the school ycar.

Cluldren S Questlonnarre :

The Chrld Evzluaation: For'n (CEF) was compostd of five basic qucmons Frrst the child
was asked if he enjoyed the Peer-Peer Program and why. Sccondly, an. attempt was made to
determine thr‘ ‘quality .of interaction by asking the name of the' child they ‘would like to stay
friendly w1th ‘Thirdly, the children were: asked "the names of the activities' which the disabled
_children partrcrpated irr which surprised them. Fourth, the children were asked if they would- like -
. to continue with the Peer-Peer Program and why; and last, the children were ‘asked to list any

new activities which they would like to see included in the future. o

L
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Parent Questionnaire

- An atteript was made at determining parents’ reaction to the Peer-Peer Program and the
effects. which the parents thought that the program may have had on their. children, and on’
themselves. Parents were therefore- asked, (1) to list any positive or negative comments received
from their chili concerning the program: (2) to what extent did they feel that their child
Benefitted from the program; (3) whether the Peer-Peer Program affected their attitudes towards
disabled people: and (4) whether they would like to see their child continue with the Peer-Peer
Program. : : ' : _ _ e -

RESULTS AND DISCUSSION
In. the p.r_esentr project, a group of-physically disabled children were given the opportunity to
interact ir=small group projects with nondisabled pcers. These interactions took place during a
* four month period with approximately two meetings per month. . ' '

&

Form A of the Attitude Towards Disabled Persons Scale—Revised for Children (ATDC) was
given ~at "tHe start of the program to the nondisabled and: disabled children..Form B, a parallel
-form of the test, was administered at the completion of the program. Form A, and later Form B,
were also given to a group of disabled and nondisabled children who did not participate in the

rogram, but served as controls. Table | represents the mean scores and standard deviations of .-
prog

* each of the groups or both forms of the ATDC.

LA

Table 1

Means and Standard Deviation on the ATDC'
. for Nondisabicd and Disabled Children
Before and After the Peer-Peer Program

Before Program -_ After Program
v ATDC (Form A) ATDC {Form B)
Experimental Group R . }
» _— 1210 131.00
Nondisabled N = 30 s.d. 17.44 a s.d. 18.93
. 139.50 14175
Disabled N =012 S, sl 16.86 - - 8.93
Con't_r'oli Group_ ) i
_ . e ~ 107.88 105.24
Nondisabled N = 25 sd. - 2430 30.34
U BT 122.57 121.21
Disabled . N =14 ° o sd 27.93 s.d. 25.81



Table 2 represents.a comparison of the scores on Form A of the A for the groups .
before the Peer-Peer Program. o ‘

~

Table 2

A

.. Differences of Attitude Scores on the ATDC
Between Groups before the Peer-Peer Program

'Cqmpaﬁi_sgp o _. o t : ' Probability Level

Experimental Group _

_Disabledvs = 218 | 05
Nondisabled Ty .

Control Group
Disabled vs : ‘ 1,60 n.s. |
‘Nondisabled - . ' : L

Disabled S
Controlvs . ' o : a . . ~ ,
Experimental _ - 1.79 . ‘ns. -

Nondisabled S
Control vz . _ : ,
- Experimental ‘ 2.34 . .05

>
.

As reflected in Table 1 on pretesting, the disabled youngsters appear. to have  more positive
attitudes or the ATDC than their nondisabled peers. While Table 2 indicates that this difference.
was significant for the expetimental group, (t="2.18) it only approached significance for the

~control group (t=1.60)..Similar results were indicated by . Yuker, Block, and- Younng (1970)
who found that disabled adults scored significantly higher than disabled*Sg on the ATDP. o
, -Table 2 also indicates that on pretesting, there was a significant difference. between the
scores of the nondisdbled -youngsters of the experimental and control groups. This result may be
~explained by “thefact. that th¢ nondisabled children in the experimental. group were given the
- ATDC after an initial visit to Human Resources School. The children, at the time of the wvisit .
" came_ to sée the rehearsal of the Christmas play. Although no-true interaction took place at that
"time, the children were exposéd to a positive situation involving disabled children which may
~ have resulted in the higher pretest score. The fact that the parents of the.children invalved in the
- Peer-Peer Program were invited - to a parent meeting to discuss. the program before its
implementation could have: also served to sensitize the children’s attitudes towards the disabled
resulting in higher pretest ,sc_o_rc_s than the control group, . ' - ‘ ‘

Each child recéived. a~diffefence score which was composed of the diiference between - his
scores on Forms A and B’ of the ATDC.' Mean difference scores were computed for each group, - =
as well as standard .deviations. to determine the. amount of attitude change. It was assumed that
R _' . ) e N : : '. . \/ o 5

N
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: “disabled and nondisabled children in the control group would show little or no ‘attitude change
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on the two forms of ‘the test. It was predicted that children invelved in the Peer-Peer Program

‘would demonstrate a positive shift of attitudes towards the disabled. Table 3 indicates the mican

difference scores of the experimental group. and- a comparison to determine the significance of
attitude change compardd to the control group.

’

Table 3

T~ _ ‘ \ . Comparison of Mcan Difference Scorcs
T~ - and S.D..on ATDC
~ e Before and After the Peer-Peer Program
‘ , Coiitrol.. . _ Experimental i Prob..
i Group T v Group
(No Peer-Peer) v (Pecer-Peer)
:\ Program ‘ Program
< I 1136 - 225 T~
Disabled ' Vsl 17.82 s.d. - 13.59 N .56 co NS
E - 2.64 R (1 } TR, -
Nondisabled vsd. 19.88 s.d. 18.52 2.42 .01

\

* The results on™~Table /3 clearly indicate that the nondisabled children involved in the Peer-Peer

Program showed a significant positive shift in attitudes when compared to the. control group..

~ Although the disabled children involved in-the program’did show a positive shift in attitudes, this

shift was not gredt enough to be considered significant when compared to the control group. It
should be pointed out ihat the disabled children in the Peer-Peer Program appeared to have very

~ positive attitudes as measured by the ATDC before the program was implemented. It would have

been difficult for these children to show a significant change. since. their ssQres were reaching the .
high end of the attitude scale at the time of pretest. . i

4

“In the present profect, attitudes as measured by the ATDC indicated the fol]owing:

_ 1. Disabied children |who were included in the Peer-Peer Program showed a singnificantly 2

© Wigher attitude scpre, {reflecting more  positive eattitudes towards the disabled, than did -
nondisabléd children  before  the implementation of the Peer-Peer: Interaction Program.
Disabled children |in the control group also showed more. positive attitudes than the
nondisabled childrep. however, this difference was not significant at the .05 level. .-

> Nondisabled: childrdn involved in the Peer-Peer Program,'on pretesting, showed significantly
higher attitude scc res before the it'nplcmcntut'ioi} of the program than. the nondisabled
children in the  control group- Indirect involvement of these children and their parents i

. the program befor t'orm;\?lich testing is the possible reason for this differcnce in attity
sCores. - : :

A ,
3. Nondisabled childre

hift in
attitudes when com '

1 involyed in the Pcer—Pcch Frogram showed a significant positivg
sared to a-control group. - ‘
}
4. " Disabled - children ifvolved|in the Peer-Peer Interaction Program showed a nonsignificant
change in attitude wfwn"conpurcd to'a control group. '

¢
.
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Structured Questionnatre

~ Child Evaluation Form | - ' - ' .

° The result of the Child Fyaluation Form age represented-in Table 4. The questionnaire

- contains several open-ended questions which give the investigator some personal reactions. to the

progrdm. An- attempt was made o quantify the results so that certain, comiparisons could be
made. Table 4 reflects these comparisons. T S

]

Table 4

Child Evaluation Form

L

: Nondisabled - . Disabled
Yes  Undecided  No Yes  Undecided  No
Did you enjoy the , . . . S . -
Peer-Peer Program? 1007 : _ s - o 81% . 19%
Do vou wish to remain
- friendly ‘with a child o 2 - .o
you met in the program? 20% C10% 55% S 45
Do you wish to continue
in the Peer-Peer Program , > ' :
next year’. S 100% : . 12% 09% 19%

b ’

Table 4 .indicates that  all the nondisabled - children responded that they cnjoyed the
Peer-Peer Interaction Program and wanted to continue with the program next year.. Ninety
pereent of the nondisabled children felt that they -wanted to remain friends with a child they -
met in the program. The results for the disabled children appear strikingly different. Lighty-one

_ percent of the disabled children responded “that they were undecided: a« ta whether they enjoyed
tne program. An anajysis of the data revealed that all the children in the undecided cotumn. .
i responded that they enjoyed the. program and the activites, as well as the chance to. be with
" nondisatled children, however. they felt that the nondisabled children selected were much too .
young for thém. The disabled children felt that they would have rather have, been with children
of their.own grade. It therefore appears that the ‘attempt to equate the two groups in terms of
social maturity by using a younger nondisabled class may have, in fact .discouraged the
- interactien of the disabled children. The nondisabled children, on the other ‘hand'. did not scem
~to mind and may L ve been complimented by the fact that they were paired with dh older group
of children. It is interesting to note that over half of the disabled group gave the name of a child
with whom they felt they wonld like to remain friends. It appears that although they were
opposed to being paired- with a younger group of IChildren, half the children nonetheless felt they
had enough in common with a friend- from the nondisabled group. Almost three (uarters of the
disabled group wished to continue with the program next year, with many-of the children stating
“with my own grade of friends from the cther school.” '

\ . R . . . s
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Parent Evaluation Form

Table 5 represents the responses of the parent, evaluation form. Aeaponses were Teceived,
from twcnty parents of nondl%dblcd children involved in thc Peur—Pccr Pro&, am.

e Table §

Parent Evaluation Form

R o Nondisabled Children
' - Yes No_
Did your child enjoy the Pecr-Peer Program‘? T 100%
Would you like your child to.continue in the :

Peer-Peer Program next year? S 95%." 5%
Was your atditude iowards disabied people E BN '
changed by your child’s involvement i o . .

- the Pecr-Peer Program? _ ' 55% - - 45%

Table 5 indicates that all the parerits thou'vht that thear thld enjoyed the Peer-Peer Program and
95% of the parents wanted their.children. to continue, Although the Peer-Peer Pr gram did not .
extensively invelve thesparents, at teast half of thun rLSpOthu that they thougljt the plog,ram
(did affect their attitudes towards the. disabled.

& The invcstiptof feels that in some ways tlu quantitative data does pot reflegt the degree of
enthusiasm conveyed by the parents in evaluating the program. To get a ﬂavor of the type of
comments madc by’ the paunts a sample response is mcludcd

At first she was afraid thut thé"'childrcn’s illncsscs might be contagious] After a
“few visits she was in awe of the wonderful facilities. Then the overall imprgssion
scemed to ignore the fact that the othu chnidrun were handlcappe,d a d it just
became a sharmb situation.

[V

She is not 'nu,omfortablc dl'ﬂOll}, handicapped people. She has learned that, cach
chlld is spucml and can rwch lm potential. - . ' :

w . .

- The parent of a disabled child mmmf:si_t;d. '

Since Susan- may have to mzxinstrwm next year if we relocate to. Washington,
D.C., the experience of visiting -a regular pubhc school and nwctmz, the students.
there has been a very |mponant cxpcmn( :
. ]
She has mad ‘friends with %t,vcml of thL girls in the class. Four of the 51rls came -
- to our home for Susan’s birthday party. All had a wonderful time. We have plans
 to: visit dl.nng the summer. Since there are no chlldrcn Susan's age in our
" nLi;_,hborhood this has bccn i wondcrful expcncnce

. S
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CONCLUSIONS AND RECOM\IEN DA'I IO’\J&

-

Observatlon and- cevaluation of the data of the Pu:r-Peer lntemutlon Pxog,mm dppcars to

confirm tho-success of the orwuml "mls of the projects Children, parents, and faculty members

have all profited from the program. The investigator ‘would like to restate the ongmal goals of
the program and evaluatc how the prog,mm has met these g,oals b

Help reeducate the'_ community to the abilitics, as well as 'reali_stic limitations of disabled people.

It is felt- that the small group .'uctivities were an excellent means of acquaiating the children
with the talents and limitations of the disabled: Many of the nondisabled children were
impressed by the way that: disabled children were. able to. move qui"kly in. their wheelchairs,
swim, play basketball, baseball, and- learn hl\c themselves. The parent’s were equally lmpressed as
a result of the activities during the ““parent mght

"

Help develop posmve social ottltudes towards the dlsabled _' - o //

- The “results of the ATDC clearly lndxuatud,,tli’qt,—the-hondmﬂ)l *d ohild thldrcn in the Peer-Peer
Interaction Program had sxynhc.antlv more positive attitudes tow. lrdf*j:}\c disabled than children

‘who: were not included in the programi. This means that the. children in the‘f)rogmm began to sce
“disabled children as being less different and more Tike themselves.- Although no formalized testing

was undertaken with the parents, approximately half stated that- their” attitudes-had been Affected
by their children being part of the program. Future . rescarch is needed to evaluaté nicans of
increasing parents’ acceptinee of the disabled. as well as the effect which it has on tlu. dn.dren S

Lattitudes. . . , ‘

.

Provnde a reW'lrdmg expenencc lor disabled youn.u@tcrs ihus exieouraging further contact with

other nondLsabled people

Thc Peer-l’cu lmcmctlon l’rogmm scems’ to havc been.a rcwardmg experience for many of -
the (115‘1bled‘ children. The children’s objection to being ‘paired with a gioup whuh Gras two.

grades vouny.r was a valid complaint which' should. bte rectified”in future programs. "However,

..gince half the children felt that they wanted to continue to <be fricnds with a nondisabled child

they met, and three quarters of the disabléd chiidren felt that-they wanted to continue to be
part of thc Peer-Peer Program, the evidence secems to indicate that they felt tlmt thc activities
and the contact with l'lOl]LllSdblL‘d children® were rewardmg and satlstylng

Devtlop cooperative |)l‘()]0tt\ whxch w;ll utllue ‘the skills and talents of each chlld dmbled and

nondls.lbled

It is felt that the a\twme& of the Inendshlp, nul*mon plauet.mum physlcal fitness, and
swimming committee adequately served as a model to demonstrate that a wide range of activitics

Many. the parents of the nondisabled children commented on ‘the case with which

orked zmd plznyed with children who were in wheelc_huirs.

-

A

Prov:de ; mechamsm by whiclr disabled childrgn will feel a part of the larger commumty settmu :

For a omblcd person tor ‘feel that he is a part of ‘the community. is in many ways

. determincd - by his 'acceptance of the community members. The unanimous findings that the

nondisabled children cnjoyed the program, desired to remain friendly with a “disabled. friend”,

and wanted to continue with the Peer-Peer Program was. &’ measure- of the high degree of
~ acceptance- of these Lh ldrcn of the disabled child. The increased scores on the ATDP ha> another

25

- can be modified to meet the needs of all. youngsters. The aim of the program in allowing czch o
s were met in observing all the children act'vely engaged in completing their
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objectm. measure ot thc do..t.cptancc of disabled thldl’t.l'l by their l]OlldlSdblLd peers. The
receptive attitudes of the parents to the . furthrer inclusion of their children in the Pcer—Pcer

\Program is further indication of the dlSdblLd child’s acceptance in the community s;thng

““The Peer-Peer Pro;ram is an example of how the hv;s of sevcrcly disabled -youngsters, as
weln as nondisabled youngsters can be cnriched by~ their joint interaction. In a program such as

this, the disabled child still maintains the specmh/.ed facilities and services which he' needs to .

grow and dLVulOp However. . he.-no “longer has to feel . that he is. complutcly “special” o
*“different”. Through the dual efforts of. mecting his specialized - physncal and cducatnonal necds

“he’can bc provnded with an experience Wthh will hclp develop. lus social needs. - -

A program otch as the Peer-Peer admittedly takes mudwlannmg"and mnovatnon
Developmg activities, oncn’a.gﬂg_ddlmmstratﬂrs*tﬂt‘IWnts and children are all 1mportant

_;Ls.p.ua—thrsu*‘t‘c’s‘ﬂh a progrdam. On the other hand, success tends to be habit forming. -

‘Once .the solid foundations of a program such as thlS are, Jdaid, a(.compllshments and. further
‘expiunsions are limitless. .

. ra
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Form A % ATDP - REVISED FOR CHILDREN T

-5/13/75' _ , " Ronald S. Friedman, Ph.D. . e
. . /"’. . : . .
R Rosearch,lldmon/’/ ST
e - .

T ™
,_,Reddv—each";‘ntcnoc Tand citcle the word to: show whcther you-feel cach statement is True or
False Rt,mr*mbcr this is to sce the way you feel. There are no right 6r wrong answers.

L Cﬁpplcd ‘children are _usu'ally not friendly. ’ o “true  false .o o
. 2. . Cnppkd thldrcn should not  have to comp_ctc in school _ . _ :
against those thldn.n ‘who .are not crippled. -~ . .- true “false g
3. Cnpplt.d children get upset mlore casily than chxlern who o o
' are not cnpplcd : _ oo true false
4. Most ._cripplcd ch’ild,rcn ar¢ more worried about what people } .
_ think'of them than children who are not crippledi ~ : true false
_ .'5.' We should ¢xpect just-as much from cnppled as from ST
< children’ who are not cupplcd ‘ true - false.
. — . . H . * . . e
6. Cnpplgd chlldrcn arc not as good students as dnldrcn whe . R
are not cnpnkd R : : “true - false
c7 (‘npplt.d Chlldl’(.n do not usually lu.lp th"n \ommum ies .. :
very much _ : : o truec - false
.. 8 Most people who are not cnppled would not want to marry . o : o
: anyone who- 1s cnpplcd . _ truc . _fa}se
9.0 Crippled childrc_n get as. excited -about things’ as other . _ g o
3 childrc , . ' ’ . : . L _ true , false
~ 10 'Cnppled thldrun have their fcclmgs hurt more casnly than ..
o oth:.r chlldrcn , _ ' - true false
1. Vcry crippled th]dren arc usually m(.ssy B true” false

12. % - Most crippled chlldrcn feel that the are :_1's good as other ) S i

chxldrc ) | : \\ L _ : true false

13 The dm’ng test -given to a cnppLd tcunagcr should bc-

" harder than’ the one gwcn to a teenage who is not- .
.cnppled ‘ : \ true falsc
" 14. 'Cnpplcd chlldrcn are usually fnendly ) \ . true falsc
15, :Cnpplbd chddren usually don't’ worry about getting\their - N

work done as much as children who are not crippled. \\_ . tfue false

. . . | <

’

Adapted from the Attitude Toy
e Younng, J. H,, 1970)

b

Md_Disabled Perscn_Scale, _.(_-Yuk\&\H. E., Block, J. R, & .




O

16.." . Very crippled. children . probably worry more about getting
sick than less anpl d.children.
17. hdost Lrlpplud Lluldrcn are not Lu1h4;)py with themselves. -
18. Thcre are m"orc‘_ ';‘st.rz).ngc“ thldrcn,.»who'arc cnppled,ghun not
- . wcrippledr T : A :
9. Most crippled children do’not sr.ivAc up éasi.ly.
‘?.O;' Most, ‘crippled children are’ je alous of phys:cally nornml
~ children. - ‘ A ;
2] Crippled Lhﬂdhﬂ shoum compete wnh physically’ normal
children, - ; . . A // , )
23, Most c’ripplel ‘children Cuﬁ take core of thémselv%‘s.
23. Tht’ 'bcst thmg would beif crippled chlldren would Iwe and
20 to suhool with chlldren who are not cnppled
24.  «Most cnpplcd chlldren try )ust dS hard as chlldren who are
notcnppmd :
25.. " Crippled chﬂdren fcertw good 1nd as nnportnu as othvr
' Lhﬂdrcn A - _ L e
B n AN .
26. Most crippled".[-)ersons Want more iov"c and praise than other
people. . -
27. Cnpplcd children are often not as smart as chlldren who
- are not crippled. o
. r o ' v
28. Most cnpplud chxldrgn ae dnffcrenl from cluldren who are
s notcnpphd : g T .
29. . Crippled clnldrcn don’t want you to feel any more pity for
them than lor othu children who are 1.0t cnpplcd
30. The way cnpphd pLOpk.bChJVLlSdnnOYIHg
A -
. | N .
‘ . . . . - \:\\Il\. ‘ ‘ .
. L

ERIC
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- frue

trugﬂ
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- frue

true’

falsc

false

false

false

false’
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false .
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Form B - ATDP -  REVISED FOR CHILDREN o
- 6/3/75 . " o l}onald§ ~Friedman, Ph.D. e B
Ty e ﬁ__jpw'v - Research: Edition ' ‘

.n

" "Rgad each seéntence “and L.rLlc the word to show: whr,‘thcr you lecl cach statuncnt is Truu or

< Falze: Remcmbu this is to seé the w‘xy you .ccl Thc
o)

\, . . o o

P}

. Cnpplud d,uldren are usually friendly. :
. ' . !1 " . v e [
2. Chlldrcn who are cnpplud should not haw to pdy for class

trips. T _ ) _

: TNl o L o
3. Cnpplud chlldren do not show thelr fcdmgs as much a - o
0 clnldren who arc_not cnpplcd T :

P :;} R I . coe . \

,_4‘. Cnpplcd cluldrcn can play thL same ;,anus dS Llnldren who

e qrc not crlpplcd s , :
S, Most cnppled chlldren get angry casnly . .
Ko
- 6. Cnpplc—d chxldrcn can’ be as “good students as chlldren who
© .uare not cnppled RN
.’7.'" Vcry few cnpplcd clnldren are’ glérh'lm(fd' ‘of bcmg crlPPlcd
N ‘(.&e"‘.l. .

.8_. ™ Most chnidren t'cl umquor abl‘o when“thLy are around
. cnppled children’. . .

9. Cr;pplcd Lluldrcn do not },Lt as excited about thmgs as’

- chnldr..n who are not: cnpplpd
10. Cnppled clnldrun do not become | upset dny morc LdSlly

than cmlern who are not cnpplcd A

11. Crippled clnldru. are oncn morc shy than othcr children.

. { ~.‘ . : -
12 Most crippled childrdn will gc’t‘ married and have children.
13, Most cnppled chlldrcn do not wOorTy any mom tlmn dnvonc

L‘]SL . - - o
.. ! ' tT : c"‘. e . . B 2
' - 14, Teﬂcherq ahould not bu dllOWLd to: pumsh crippled thldren

is. Crnoled chlldnn are not is nanpy as « hlldrun who are not

' /cnpplcd o N :
/ :

/
/

-

true
true
true

true . -

tr_uc

" .true

true

“true

truc

true

are no rlght 6r wrong, answurs

false o

LE

- ~false .-

false

false

false . -

false Lo

»';fulée

false

false -

L
v o

fals™:

lalsc .

0
N

~false

false

- false™

fals¢ .~

Ad/pted from thc Attltude Toward DlSdbled Pcrson Scalc (YukLr H. E., _Block, J R, &

Younng, J H
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— hS— —Viry” Crippled  Childion are lurdcr to get along w1th than

fess crippled children. : N . truc faise
17. - Most crippled children expect special treatments ! truc false
. 18. Cripplg:d' children should not expect to live normat fives. : : true . false
19. Most crippled children givc' up casily: . N o true falsc
20, The worst thm" that u)uld lmppul to a chitd would bp for ~
him to be vuy badly hurt L true talse
21, (npplcd duldrcn should not have to LOI'(]PCIL‘ with thldrcn :
who are not mppkd o < truc . false
22 'Most cripplcd children do not. ('cci sorry for themselves. ‘true false
e . , N
t23 Wo%t crippled children do not-try us hdrd as’ chlldrcn who ot o
are not anpkd . : . _ true . false
24, Most c,npplud dnldrcn prcfu to go to. SLhOO[ thh othe :
/ mpplcd dnldren , . : true - fulse

] -

'_23. / Crippled children do not-feel as good or as important as

/ ~other children: . 0 trhe | false _
26. ] Most cnpplcd children dont want ‘more love dnd pranse" R . o
/ thdn other chlldrm - . » . true false
27. It w ou]d be bLSl if a cnpplcd person would ]T\dl’l’)’ dnothcr . :
crippled. puson e . . T true = " false
281 Most cripplcd childrcn do not nced spr:cial attention. . true falsc
29 Cnppkd dnldren ‘want you to feel more pxty for them thdn T
- otherchildren. - . - . L truc . false
0. Most.crippled children bclmvc dlthantly than chlldrcn who { _ ‘
) are not mpplud i , S truc falsc
\

Qe . ' ' ' . ' ' -
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: .CHILD EyALUATION FORM -
¢ PEER-PEER PROGRAM »
D, e — S ' L a E ' Se-x - .
Grade v o School __
Age |
* Did you enjoy the Peer-Peer Rrogram? Y Mes ~ () No LT
'Why'-,"? o \
. ; : \ .‘ .
Name a child that you would like .to',rcr‘rsiﬁin. friends with. "
~ List-the activities which a disabled child could;‘do which_surprisédfyou.
. ‘—-—_-_._. . 7 o . : _ o - S — - e
Would you like to continue with the. Peer-Peer Program?
( ) Yes o ( )yNo T Why? ce ’
'Name any-"new activitieé. you would like to have added: . e
746




O

ERIC

Aruitoxt provided by Eic:

< e PARENT EVALUATION FORM '
FPEER-PEER PROGRAM“ : -
. .' N ' N . ) « o T '
School Child Attends i ‘ > ' o
. Person-fillinigout form  { . .) Father - () Mother, - _ R
Pledse Tist any positffvc or negative COmments‘_rcgcived from your child concerning the Pecr-Peer .
:Program.. : . S : ‘ . .
S — 4 SN
¥
ooy « [
2. To what extent do you fecl that your child has benefitted from the Pcer-Pceriilrogmm?
1} 1.. ;
: j
3. Has the Peer-Peer Program affected your:attitudes towards disablcd'pcdplc? ~ Haw?
!
. - T //
o s /
/
j/
!
4. Would you I;ikc to see '»'_vqur child continuc with the Peer-Peer Program? ¥ Why? g
;
: . )
\"-r . f! '
i
‘ . 33 :
: ' j ;
i



