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_of goals; district, angram.and course. \

‘l"FOF.lENIOﬁDV L \

Revised minimum standards for Oregon public schools were adopted|in June 1976
by . the: State Board' of Education. In response to citizen concenns regarding
what .is, in fact, expécted of schools, the standards call for \a ‘'system of
goal-based planning, which includes .writing goals. The Department of Educa-
tion is committed to helping districts implement the standards. \(Current and

anticipated -problems are. being jdentified, priorities. set, an resources -

allocated. ‘ ;.

1

' WOhe priority focuses.on. the assessment requirements found in'the\standards.

Writing District, Program and Course Goals is one of a series of pﬁb]ications

dealing with assessment. It details the standard's requirement that. districts

establish an instructional planning system that includes three different sets
\

] C ey . .\

It is my hope that this. and -other publications in the assessment seﬁies prove
useful in implementing district practices that will meet the intent of the
planning and assessment ‘requirements. For. further information, codtact the
Department's Director of Evaluation an% Assessment,. 942 Lancaster Drive NE,

~Salem, 97310, telephone 378-3074. . o t

- : ' .- Verne A. Duncan ' }'
o ' State Superintendent of
..Public Instruction ~
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1 _ INTRODUCTION '

.
" As spec1f1ed in the 1976 minimnum standards for pub11c schoo]s, d1str1cts must
~develop sets of goals: , .

" a) D1str1ct goa]s aqopted by the local boards by Septenber 1, 1976'

b) Program goa]s contr1uut1ng to ach1evement of d1str1ct goals by Septembenr
1, 1976; ‘ )

Tc) Course goals contr1but1ng to ach1evement of program goals by .-September
1, 1977

This may be accomp11shed by adopt1ng exiting goals’ from other. sources,=
- modifying such goals or ‘generating or1q1nu| goals. th;

I
Regardless  of which. approach or combination of approaches is uSed d1str1ct
staff members will need to know if the .goal statement they wish to adopt,
- revise or writé is an acceptable goal- atement that meets the def1n1t1on and
,criteria set in the minimum standards. .
This pub].cat1on is designed to give district staff memb: rs the opportun1ty
to examine goals, determine acceptability and rewrite those that fall short.
~ In" additiony self-tests and answers are prOV1deu as a means of c1ar1fy1ng
major po1nts. . .

\(»Def1n1ng Goa]s
.’\'

‘Goals are expresszons of des1red outcomes. Educational goals 1dent1fy what
schools wish: students' to accomplish; these goals then serve to d1rect rhe
1nstruct1ona1 management and support programs of the schools. : :

The m1n1mum standards def1ne goa1s as “statements of des1red 1earnenpo tcomes-_
at various instructional levels." The phrase "learner outcome" is cAjtical
to this definition of ‘a goa] for.two-reasons: (1) the goal must be stated in
term$ of the learner.  Goals describing what the teacher or the ~district
should accomplish are not -acceptable. " (2) The goal must be stated . in terms
of an.outcome thereby providing a means' to measure{progress toward or
atta1nment of that goal. The outcomes for a district, program or. course .
cannot ‘be cons1dered to be self-evident but must be stated as goa]s. '

LnRat1ona1e for Goa]s -

- Goa]s pr1mar11y serve the purpose of prov1d1ng d1rect1on f0r educat1ona1
- planning ‘and decision-making. They ccllectively. rénresent an agreement -
' between schoo]s and soc1ety on. the. expected outcomes of pub11c school1ngu
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ihest. sets of stated expected outcomes (goals)- then provide the foundation
for each of tne following activities:

1.. Assessment of program and/or student achievement

2. Needs identification oo -

3. Needs prioritization : , .o s
4. Program improvement '

5. Goal revision

u

Goals.must remai n' flexible, r"evised:‘. needs and expectations change.

-

Levels of Goals

This publication addresses four levels of goals: .staté; district, ‘program
and course goals. Since the state level goals have alrady been determined,
_primary emphasis is placed on district, program and course goals.

. . P .

The State Board of Education's six statewide goals - for public. schools are ,
- presented in Oregon Administrative Rule 581-22-201. The goals are "designed
to assure that every student in the elementary and.secondary schools shall
have the opportunity to .learn to function effectivelf-in six Tife ro]esi
INDIVIDUAL, LEARNER, PRODUCER, CITIZEN, CONSUMER and FAMILY MEMBER."

State level goals are to be implemented by th district, program, and course-
goals of each local school district. o . - ' ‘
" The Instructional Planning Standard (581-22-208), identifiés--the district's
* responsibility for setting district, program and cqurse goals. -

. | =L >, o : :
Instructional Planning

Fe

: 581-224208 Each.]oéq1 district shall'adopt «nd implement a system of in-
structional program planning and assessment to provide for: o

i 1. Sets of goals including: A .
' a. District goals, adopted by the lTocal board by 9-1-76, . ..
b. Program goals contributing to achievement of district goals by
. 9-1-76, : . S . - “
" c. Course %oa}s contributing to achievement of program goals by -
. - 9-1-77 .¢, : : ' o ' C T
Each set of goaﬁs is defined:
District Goals: statements of broad, general Tearner- outcomes a local -
.. district ‘and its comm:.nity see as desirable consequences of instruction
~ and relevant to attaininy. Board Goals for Elementary .and Secondary .

Education (OAR 581-g2-201);% .~ .. -

AlOrean Departhéﬁt.of'Educatioh,_Elementafy/Secbhdry'Gujae for Oregoﬁ?.
“Schools: Part I - ttinimum Standards for Puplic Schools,. Adopted  June 23,
1976, p. 6. - : - — _ S .

~ 3ibid., p. 57 o .
LB , . '

|
‘o
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JPrograﬁ Goals (Instructionql):. spatémenpé of desired "learner outcomes

for each. district 1nstﬁuctiona1 ‘pfagraur in any combination of grades
kindergarten through 12; ) : - ‘ ‘

‘ Course Goals: statements of desired!gearne( outcomes for each course or
o unit of study in grades 9 through 12.° ’ ' ’

. Ihépqefinitions indicéte that district, program and course goals vary both in
scope and degree of specificity. The foliowing chart outlines: the distin-
guishing characteristics for these three goal levels. S

? e ‘ ; —
E Scope Described by the Set | Level’ of Specificity
Level of Goals | of Lea~ner Outcome Statements . |of Goals
) District Goals | A1 program areas in the cistrict|very general
~ Program Goals | Only one program area general
o Course Goals | Only one course .or unit of study jmore specific

By the“sténdards definition, course goa]é apply to grades 9fthrough 12. It'
is also, -appropriate, however, to write course goals. for courses or units of -
. study in lower- grades. - e ' ' ’

Relationships of Goal Levels

Distinct "in - their purposes, these sets of goEﬁs ‘are, nevertheless, inter-
.related and supportive of one another. While program.‘'goals clarify distriet |
goals, they simultaneously become -the basis for. development ,of course goals.
Table 1 summarizes the relationships among district goals, program goals and

cours> goals. S

. TABLE I .
RELATIONSHIPS AMONG AND PURPOSES ~ =©

—_— OF GOALS REQUIRED IN THE INSTRUCTIONAL
' PLANNING STANDARD

DISTRICT GOALS. - PROGRAM GOALS [COURSE GOALS‘

What other goals . . S
are further State goals. District 'goals ~ Program goals
~iclarified by this {life roles) | .- S '

goat set? - :

- PR

What other.goals : . S R B ¢
are developed - - Program -goals. | Course goals . . “Instructional
from this goa’ ' - - - L geals* .

set? - . 2

o %op.-cit., p- 6. B
Bop.cite, pa 5. oo
*IﬁstructiohalggoaTs are yerx;épecific learner outcome statements Which
“describe small learning.sequences within a course or unit of study. In- ~
structional goals define daily or individual Jearnqr"Outcomes; . -

€
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TABLE I (Continued) . ,
RELATIONSHIPS AMONG AND-PURPOSES

OF GOALS REQUIRED IM Thi INSTRUCT TONAL

PLANNING STANDARD o

PROCRAM GOALS

)

.:&hat component of the

[ educational systen

is most imnediately

identified by this
goal set?

DISTRICT GOALS '

‘Purpos : of the
schbol district
as an institu-
tion.

Inclusidbr of a
program (content
area) within a
district.

L

COURSE GOALS

Offering.of 5 .

specific course .

within a content
area,

What are some of -the

primary purposes
of this goal set?

To assist plan-
.ning, budgeting,
-and assessment’
at the district

- level.

To provide guide-
1ines for needs
identification,
priority setting,
and policy mak-
ing at the
district lavel.
; : )

To ‘assist plan-
ning, budgeting,
and assessment at

‘the district , .

level and within .

tcontent areas.

To provide guide-
lings for needs

lidentification,’

pricyity setting,
and program
develrpment within
content areas.

{To assist in

identifying
minimim compet-

{encies necessary

for graduation.

\

To assist in
course planning,
curriculum

dgvelopment, and

assessment.

To assist in
defining minimum

curriculum stan-

dards and gradua-:|
tion requirements.

To assist report-
ing of student
progress.

| To ‘provide a ‘
basis for alloca-

tion of funds
within a program.

"« Progression of Goals =

Lower level goals are more specific statements of learner outcomes than are.
the higher Tlevel geals. -Thereforg, there are fewer .district goals than
program goals (since there are many programs) and fewer pr¢.ram goals than _
course-goals (sinci there are several courses within a progrem). =~
The progression of two district. goals in Table II illustrates’ how- goals
clarify. one arother and, in the process, generally increase the number of
. goals belonginy to -each successively lower level goal set. It should be
remembered, however, that one: lower level 'goal can be related to more than
one higher-level goal; e g., a course goal can be related to two. program
goals.® The second progrission example in Table II shows such -a situation.




‘ _— ‘ " TABLE W1 o S
- CEXAMPLE OF GOAL PROGRESSION AND CLARIF1CATION
DISTRICT GOALS o PROGRAM GOALS " COURSE’ ggm; |
- " " | ) “ / . ' | . - oA

The student will know
that numbers have
equivalents and will

-

LRI ' ' be able.to rewrite o,
. ‘ ) € numbers in other
. . v K /// equivalent forms.

LI R

\ The' student will know et :
: and be able to use
o .~ mathematigal symbols, ™\

/f , e]ements,‘and operat1ons N

. ‘-
.

" The student will krow.~
and be able to appty
mathematical skills
and concepts.

The student will be ’
\\\\ able to add, subtract,

multiply, and divide

decimal numbers.

The student will be able

to estimate the solution,

to whole number cemputation .
problems.’

The student will be able to.
apply wmathematical symbols,
“systems, and operations td
soive quantitative problems.

The student wil]l be able-
to solve word problems
invelving fractions..

The student will know and " The student will be abl€ to
be able to apply the funda- write legible passages. '
mentals of spelling, punctua-- using correct punctuation,

capital jetters, spelling,

tion, cap1ta11qat1on, .
' ~end sentence structure.

The student will be o sentence~structure,-w0rd
able to apply the /. recognition, and word usage
"basic skills of for the English language to
- reading, wr1t1ng,%? ~ communicate ideds and feel-
-and 11sten1ng '\\\\\\\\ ings to others. . .
' ' - . > The student will be-able to ‘ S .
h comprehend printed mater1aus " The-student will be able to ™
and oral communication. determine the relationship
between ideas and deta1ls in
written” ‘mater-al. :
yon E
The student will be able to
: . summarize the idea of a
- : " 'paragraph in a br1ef o
' - statement.

The student will be able to
restate what others in a’
group have discudsed.

"

e ~ o 0 :—,-’é:_;"f':’-f;f'”'""'"“"'" :_._-:f,_,._%;,;:_.. _,___x._;_‘_

e T
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’ oo * U S ’ ) M
- '! - ' o ) ,: ‘. \ ‘~;“j -]{'f L v
e . N STATE GQALS = — ,
. The state goals. reflect Foput? From Orcgon educators and citizens. These 7 .
-qgom)s underwent “extensive ‘public . review from W3 ‘regional advisory councils s

" before adopticn by the State Boardtof Education pn February 8, 1974.%
. \ . N

+ The intent of the §1£\31f21roT0‘§o§1sfis.£o'pfovide.studentf the skills for .
- present and future ledﬁq}hg. %rf.a‘dt$Ton to’ supplying necessary» knowledge. .-
The goals are future oriented to bétter ®hsuné¢ the preparation of studepts ° £

for successful functioning in adult 1ife rolesv . " « ' w30 -
he anlsuare. , . B . e . K “ K
iEach individual will have%the'opporgunity to ‘develop towthéVBest of his. .
or her ability the knowledge, 'skills and #jtitudes necessary to function T
as’'a (an): _ \ - . ' T "o .
(a) "Individual": . to “develop the skills necéssary'for'gcﬁ?eving
fulfillment as a self-directed person; to acquire. the kdfiawledge.
- necessary for achieving and maintaining physical and mental health' b
and to develop the capacity for coping with change through an
‘understanding of the arts, humanitieg, scientific:processes and the
principles involved in making moral and ethical choices; - .
(b) "Learner: to develop the bhsic 'skille”of reading, Writihg,
- computing, spelling, speaking, listening and- problem-solying; and
1o develop a positive attitude toward learning as a lifelong
endeavor; ‘ - . . Ao _
(c) "Producer’: to learn of the variety. of occupatéQns;nxp-Jearn.to : ‘
appreciate -the dignity and value of work and the mutual responsi-... . .
bilities of émployees and employers; and to learn to identify .
personal talents and interests,. to make apprdb%iate career ‘choices - 4
and to develop career-skills; B oo \\/4
. . ) < 2 . ) . = . -
- . (d) "Citizen": to learn to act in.a responsiblé manner; ta learn of.
~ . the rights and responsibilities of citizensaof'the community,
state, nation and world; and to learn to understand, respect and -
interact with people of difterent cultures, generations and races;
(e) "Consumer": to acquire knowledge and to develop skills in the
management of personal resources necessary for meeting obligations
. to self, famil- and society; . ‘ e -
(f) "Family Member": to-learn of the rights and. responsibilities of
) family members, and *o ac%gire the“skills and: knowledge to strength- ,
. en and enjoy family life. o ' ‘ : . .-
It shodjd be noted that. the above six life roles are the stdﬁeWide'goéii;fonj-
" Mschooling," not foy "education." - Education is tiought to be the result of ..
schooling as well as family and community experiences. . . ' -
. * The statewide gbals_werefincofporaiéa into the mi-nimum standaﬁdé_ngVised e
<« - and adopted June 1976. - T S e - SR
— e B o : EE - hew
S /.‘ 602- Cit-,ppu ._6"7- oL ' ' ) ’ . . "1. —._&ﬁ
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E ' " WRITING DISTRICT GOALS

Characteristics of District Goals ’ o K

v .

A o

© "L To write goals, thescharacteristics which distinguish one level of goals from
another must first be understood; specificity and content arg two such
charackeristids. The specificity and the content of goals are diroctly
relaied to @He.pprpose‘of»the goals and the relationships among® goa) levels.

. . P

Distinguishing Characteristics of District Goals ‘§\
"

IhdividualDistrict Goals /> y
- myst be learner outcome-statements.: ,

| '7y<f ©" . "I should be stated in very general terms. ) P
o © Set of District Goals © //

' \ ' Y e ..‘ -~ e ’ .
, must describe\\he desired ‘learner outcomes for all program
NN ' areas ‘and all grade levels, within -the district.

L

.
.

. " ' . ' ’ 4 . ‘ . : ‘ Sa

Distriet goals. further,«Clarify stdte goals by specifying intended learner
ct tcomes. ‘ponsequently,,ﬁicfrfcg goals are more specific.’than state 'goals,
but less.specific than program‘é&g]s? : L, ‘ - '

.. district, district goal assist- planning, «budgeting and assessmeni at the
districe 13ve1; and provide. duidelines for: needs identificationy” priority
BRI setting and policy making at the distfictfle(il. . W
: ‘ N ‘ ) .

Examgles offDigéi}ct Goals . . :

— An accéptable| district goal must meet the three defining characteristics
“discu$sed Earlf~r.. The goal must be a district-level .learner outcome -
. statement, wrjtten in very general temms. *

SN, o A oset of di%frict&goa]s must;describe th- gdesired learner outcomes for all
program areas and grade levels in the school district. The goals themselves,
howgven. may be program specific or may span two or more programs.

. i"fn{he fo'lowingOLgpa]sg dre’ considered to be. examples of. acceptable dist}ict
"+ . _goals_but are not considered to be a complete set: - o N
v R ) . . M . ) . .

N

* " Acceptable District‘Goalé

L 4

Y o | . .
T “+ 2, Students will understand.the facts and -methods *of science in
. ‘addition_to the influence of sci‘ence on human Tife. | L

Coe YN e ' ic.
T » 3. Students: will appreciate beauty. of 1literature, art, music, and
' ‘ - natures . : b e ’
L e ’ G .
IR i e Y
- . { ) ’ a F [}
_ , s X .
o :;_M__.- A “ - P . _7— l- * . . l ‘ , ‘-
) ~ r2 .00

“In-e8ditionm to‘idénti%ging general boundaries for instruction-within a

1. - =Students will -develop ‘and maintain good hea]th and physical fitness.

o\



"i,4,f. StJdents w111 deve.op good character and se]f respect. ’

ST SJ‘fTStudents w111 know how to wisely use 1e1sure time:

L 'u{6.' Students w111 have competence in: bas1c sk111s of read1ng, wr1t1ng;h-
¢l11sten1ng -and Speaklng in meet1ng 1nformat1on and commun1cat1on

Y SO

;neam._uﬁ___J‘w—__mwz-:: ___erH__qi_ L Ll

“"than one content area and grade level. .= | - P T
. @ ’ ’ '
Most unacceptable goa] statements can eas11y be rev1sed 1nto acceptab111ty-
»~-——Ihe.follow1ng examp]es 111ustrate th1s :

R 1. Unaccegtab]e Dﬂstr1ct Goal: - - Help - studentsm“tonjdeyelogmﬂskjjlsluin
R - reading, wr1t1ng, speak1ng and 11s{en1ng o : R .
e - .. - Problem: - The goal 1is 'not state as .8 learner ouhcome; The goal

' . instead states what .the district or teacher will do. —
Acceptable Revised District—Goal: Students w111 QhaVe ski]lsw'in

e read1ng, wr1t1ng, speak1ng and 11sten1ng : o '

}'?,' 2. ‘"Unacceptable D1str1ct Gba] Students 111 know that each state has
o “-.7 - two United :States-senators in ‘the U.S. Congress. -« . . .- .

Problem: The goa] is too spec1f1c for a district goal.

Acceptable Revised District Goal: - Students will understand and. "

+ appreciate the funct1on1ng of our democrat1c soc1ety

_ As ev1denced by~the-above—goals a d1str1ct goa] generaTTy re1ates'to more

a

el i3.;. Unagceptab1e District Goal: Through gu1dance and counse11ng,,i:f

peralr i . N prov1de students the - opportun1ty to develop .an understanding of
e CoF self, famjly, community and soc1ety so that these students may .
become better adjusted and better able to solve problems.

Problem: This” goal. has fwo faults. First, . the goal is stated: in
terms. of what _the. district. will prOV1de\and not 1n4¢erms of a -

earner outconie - . Second,. the ‘goal is-not precise. ¢ . Lo
o : “:-Acceptable Rev1sed District Goal: . Students will -have_ understandmnq . _
S T ;ﬁ; - “of "themselves - and others in add1t1on to hav1ng sk1lls for so:v1ng
A personal prob]ems E - . o -\
Note - Wr1t1ng Goa]s '_ L R ‘;‘j{ztg»_': _“- 'f\n"

| Use of the s1ngu1ar or p]ural form of "student" in wr1t1ng a goal is a matter

'S'Student'knows . : « , the stixdent.is. able to . . .) or future (the student
will know . . “the student.will be able to . . .). .Whatever the Style

of preference.. The. same' is™ true of writing.a- goal in the present\tense (the

%;fff'prererence, At shou]d be used cons1stent1y throughout the system of‘hoa]s.

.| since goals are aimed at. all - students and assume an ou tcome not alread

In thxs pub¥1calon, goa]s are wr1tten in the plural, form and.future tense\\,
y

o present




o :D1str1ct Goa]s oelf Test

-”After read1ng each of the fo]loW1ng goa]s, determine whether each 1s an

" acceptable or. unacceptabTe district goal: If the goal is acceptable, place
“"A" on the short line next to, the goal number._ If the goal is unacceptab]e,
place "U" on the line and state why. the goa] 1S unacceptab]e. :

o - . . . .

DISTRICT GOALS ' T

1. To deve]op a. healthy m1nd and body.
2. Students w111 have construct1ve 1e1sure t1me sk1lls.

,3.‘”Students w111 be ab]e to compute the unit - -price for common grocery )

__1tems.
T T 4; He]p studeiTts acquire—the- }ntellecxual“sk1lls bas1c to cont1nu1ng ;
.e T se]f development and further study._' : o
50 Students w111 know how to adapt to change.',j-f? N
N Answers aooear'in Appé"di* A L : . o
. . ) . . o . . M .. . I ) . ) . .‘ . .
Y b |
- B : .
?7{ 5 & ¢
. . ¢ . \'1 4 i -
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SETTING_"D_ISTR_IC_T GOALS

L_jf§§uTting district—goals must be adopted by "the 1ocal “school board.™
The. district has a variety of options in determfnfng the degreé to which the -

icommunityfshould be involved in goal-setting. - At one end of the spectrum,
the district can survey the wide range of the community's views and expecta-

5Tt&’h5§ﬁVés for Setting Goals:

Communi ty Involvement

. District goals must be the product of a joint effort involving both the
district and the community. Upon completion of the:goal-setting process, the

tions. At the -opposite end of the.spectrum; the-local school board. may
represent the community. The district may take a position -betwéen these two " '
stands arnd'choose to. involve small community groups other -than; or in:addi-
tion to, the local school board. o S : S

"NiChg'wjth the .decision over "who" will be involved:in, setting district .

T the district must also decide. "how" the goals will be. set. _The

~ e, tives for setting goals bqgical1y=fa]lpinto—three%categorfeSt*;x‘—_-
(i) _adopt existing goals frbh‘other‘sbufces;..&ul o ) | A o
«. (%) ‘modify exiting goals from other sources; . = L,
(e} or; generate original goals.. i T e A

" Fach alternative has its own advantages and disadvantages. The first altern-.
ative, adopting existing goals from other sources, may save both time and

. money, but runs the risk.of Tacking. the needed Tocal citizen and- staff
support.. Goals.imay be corisidered to.be the product of outside. educators with,, -

the community's involvement being.limited to. only the ratification. of . the ~

‘goa}s.; Moreover, the goals from an outside source may not adequately repre-

sent the expectations or.goals of the particular district. . N

 The second alternative, modifying”2xisffng goals from other sources, has: the ot
" advantage of having more local™ support.  1ne community ang staff feel some -

personal involvement in the goal setting process. The final goals should-~
more adequately represent those of the district itself. Too, - the modifica- ~ - ..
isting goals helps to save time and money.. - R N it

tion of exi

The third alternative, the generation of originai gogls,’yéithekproCess that-

‘may attract “the greatest local staff{ahd COmmunity-suppSrt.; The goals
‘would reflect 'solely their efforts and. expectations. "It should be noted, -

however, that this alternative is the most costly in time ahd money. Hence, .
the district must make the .decision as to which altérnative is.both desirable

and feasible. L ;

" These advantageé and disadvantagés apply whether “it happens to-be district,

program or course goals being set. Although the degree of community involve-
ment may be less for the setting of program and course goals,, staff involve-

‘ment increases at those levels. Therefore, considerations for local support,’

‘either of'the-commUnity.or of .the staff, rem@in highly important. P

S -l

.oy
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_Strateg1es for Sett1ng D1str1ct Goals.

. Each d1str1ct w1T1 se1ect its own approach for 1nvo]v1ng the commun1ty in-
setting d1str1ct goals.  New and creative ‘approaches to this process . are
“encouraged. - It may :be helpful to review the efforts of other d1str1cts to
ga1n a better perspect1ve of poss‘b111t1es.
- —— —The- Oregon Department of Educat1on notes such strateg1es for sett1ng d1str1ct T
~—~——*~goals in"SchéoT€ and Communities Setting Goals, 1976. The handbook is
interded to serve as a.resource. Each:of the strategies is discussed in much
~ greater detail than the overviews prewented he]ow, descr1b1ng Zhe: source,
;o P*m?site,' administration, product part1ctpat1on ‘procedures, utilization and," i
i = cost. - _ R ST A _ s

g -
5

‘ The Phi Delta Kappa mode] “for sett1ng goals prov1des e1ghteen goals wh1ch are . .
ranked -in—order of~ pr1or1ty by community, professioral . staff-and student
" groups. These “three- groups also assess - how well they feel current school
programs -are meeting those goals.. Feedback - on ‘pérceived needs can then help
to direct future district -efforts in writing.performance obJect1ves, as ‘well
as in develop1ng management designs and :instructional programs_ to meet the
performance “objectives. * The set of goals was derived”“from eightean cate- L
—-—————gor;es—whanh-were—created-by—the €a41fornﬂa—%choot—Boards—Assocnﬂnon—after
-+ an ana1ys1s of educat1ona1 goa]s from a var1ety of Sources. . - o ey

The Reyno]ds Derh1 Program, ‘another of” the: programs d1scussed in. Schoo]s and
-Gommunities.Setting Goals, Wolves “the . mod1f1cat1on of existing goals. The

" eighteen goals from the Pl " 1ta Kappa model “provide...the initial foundation
~from which twenty goals. arg .. .afted by a task.force. By means of a question-
naire, the district requests that community, teacher, and student groups rank

- the 1wenty goals. in -order of pr1or1ty.- These same .groups are then asked to .- . _ &~
repeat the pr1or1t1zat1on process in response to a-second. questionnaire. The - o
“second form includes the original twenty goals, listed in the order deter- | =~~~
mined by .the first pr1or1tazat1on, plus -six additional goals drafted by the
task foree. Finallyja third questionnaire asks respondents to rate each of

* the twenty-six" goals accord1ng—~to~4mmw*we11 ‘the district. is' achieving the -
goals, ThlS process- provides the basis tor the formu]at1on of instructional.
cbjectives! to 1mp1ement the goals. :

r'.v.

The Emerald Goal Def1n1t1on Process details the generat1on of or1g1na1
district goals as the consequence of a_ joint effort on the part of a Steering
““”‘_'”comm1ttee and a Commun1ty Advisory Counc11 (CAC).  During a seven to eight
' month peﬁ1od a steering:committee meets biweekly, the CAC:meets a total of
.four tites.?.-Initially, the CAC reviews current district goals'.and phq7os-
ophyr~fn addf%1on to the goals of other districts, before-generating their:
-own trial sét’ of goa1 statements. -The following three CAC meetings are
devoted to reviewing, -revising and, when: substantial support 1is .lacking,
.. omitting goal statements through the use of response forms and ‘discussion.
.+ Ballots-are utilized- to obtain feedback on a goal hierarchy proposgd by the :
Z—T_f__ﬁfaﬂﬂﬂng‘tommTttee———‘HnrﬂﬁTmﬂ~iunnoved—goa+—h1erarchy 1s~4hen—presented-t0~-—m—m—;
LA the d1str1ct board as commun1ty input. . ) . o

o

T The Commun1ty Expectat1ons of " Student Sk1l}s Program a1so produces a set of-
or1g1na1 goals. The: d1str1ct assumes the respons1b111ty for training group

-
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" Jeaders:’ sixty percent community. members,twenty percent students, ten.
. 'percent’ business people .and “ten percent school teachers/administrators. Each - =7
".. selected. group leader asks four other peer-group individuals to -participate -
~in the process through which group leaders - facilitate the generation of ~~
expectation statements. ~The. statements express community expectations ‘of
what students need to know'or:should be able to do-to "make it in life" after '
" leaving school. Once the statements have been. edited and sorted into goal or
, “subjéct areas; the participants- approve or reject suggested changes before
AR . the statements are submitted. to ‘the district for “future use in curriculum
»  development, goal vaiidation, and textbook selection. . o
.+ Another ‘process for setting district goals; “Project . Interaction, ‘is very
- similar to_the -Community Expectations Project: Instead-of developing expec-:
. tation- statements, "images of potentiality" are evolved which identify"
" desirable elements within.a school system: that.are ultimately ‘translated into
goals.. In -this future-oriented strategy;,‘r_.‘p_articipants‘-'_"take-i-a.»tri;p;- into the
- future," -usually into the .next year, _and “identify ‘positive and satisfying. -
" features or "images" which:in turn help:to clarify priority goals for  the-.

. next year. Participants represent agencies and organizations, .both -formal. . * .
~ . - . and informal, associated with' the education of- .children. . ‘After goals have -
4" beep defined;—the-Management-Responsibitity—Guide process—ean—be-used-to—help———=
. "o . participants -define the roles they will.)play in ‘\meet"i ng ‘the goals: =g oo

e R
‘As .evidénced by some of the goal-setting approaches cited above, surveys are
. one :.means to gather information  about community. opinions and expectations.-
.+ "The 'survey, which serves as a communication 1ink between the schools. and the -
v+ -, ‘community, indicates to ‘the .community that the.schools value community
“opinions ‘and .that future. planning will be based, at least in part, on those-
. opinions. - o B S e
Three such surveys -are. described.in .more detail in Schools and Communities ..
- Setting: Gcals, ‘each utilizing a différent - format.” One survey is a written
_questionnaire distributed to. the public at the voting polls’during.a general
o a ”e]e;_ti\on,.__an'd to both school employees and students at a later time. ° The
.o other; two community surveys involve basically the same groups, but collect -
~ opinions by-.intefviews in one case and by a card-sort technique in the
. othern. - Regardless.of the method employed,. a community survey must. be very: _
, . carefully prtanned so that the resulting information can be used effectively
N 7 by the district. - . S R : .

it
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e wrmme PROGRAM GOALS

Character1st1cs of Program Goals

As w1th d1str1ct goals, Spec1f1c1ty and content are the character1st1cs wh1ch

d1st1ngu1sh program goals from other goals. 7 L P 7;_

D1st1ngu1sh1ng Character1st1cs of-Enogram Goa]s oo
Ind1V1dua1 Program Goals L - ' - o
- must,ﬁe lTearner outcome statements -
- should be stated in genera] terms ;ﬁ._

Set of Program Goa]s '
- must. describe. the 1earner outcomes*des1rea upon complet1on of~ all
exper1ences w1th1n on]y one content urea. - Sl

The 1eve1 of spec1f1c1ty for program goa]s is determ1ned by the re1at1onsh1p -
‘between district, . program .and course ‘goals.- Program goals. further amplify or
.clarify. district goals, and - s1mu1taneous1y provide _the_ foundatlon#ibe_the

“deveTlopment "of course. goals.  Consequently, program qoa]s\are ‘more spec1f1c "f¢
~,_”than d1str1ct goa]s, but 1ess spec1f1c than. coUrse goa]s. , \_ B et T A

-

'
< g S I

_.Program goa]s estab11sh the 11m1ts of 1nstruct10n w1th1n progran areas
‘Program goals -are utilized to ass1st plann1ng, budgeting -and assecsment at

the district. level. ' Moreover, program goa]s proviide. gu1de11nes for needs'~—*¥r

’”,1dent1f1cat1on, prlor1ty sett1ng and program deve]opment within- program -

: o - L o , \_

wy .. e

The answer to the quest1on,-"What is and what 1s not a program7" is found.in
the fellowing table published by the’ Department of Educat1on.wh1ch appears in

- the E]ementary/Secondary Gu1de for . Oregon Schoo]s Part II.

k4

S15- 5 e
18« - a T



TABLE III

PROGRANS - AREAS OF STUDY AND UNITS OF CREDIT o .'"_-.'jg R

Common Programs o

| (M1dd1e & H1gh Schoo]) e

TArts & Crarts , T T e _ - : ;
|Business Education =~ . SERCEU R RN EUP A IR et BRI O S
y Fore1gn,Language L X S N BT 4
. |Health Education- = . . NI I RO ,
|Home -Economics- —~ 1. SEUE (R N R I S

e

- Afndustrial-Arts——————— i ; :
‘{Language Arts - . . T P - [ EPRE N IR Rt B
..Mathemat1cs Looe Ty S N IR S [T I P DR R i
, MusicT lag_} LR F2 B PYRN PR B P TR B
“.- -|personal Finance o REES L IERR SRS D SR I IR (R (AN
~ - [PhySical” Educat1on~ S R SO I R RO IS IV PR .
oifscience . oo T At AR N B R ) I U
. {Social’ Stud1es AU VI dxofx po= 0 L pX s
" . "|Speech & Drama . . RS b S R 2 P T B
" [Traffic Safety R S R R B 4
- |Accounting 0ccupat1ons o | N R BT O E R
" |Agriculture 0ccupat1ons S _ S R PR D A A
. Clerical Occupations . R S T R R o R
.. "|construction Occupations— " j' vl R s
. [piversified Occupations -~ SR e o

R I R 1

Y

LR

v -

TeCtrTcaT—ETectrUnTcs—ﬁccupatTons :

" IFood Service Occupations: cop
Forest Products Occupations . °

~"Grapmc Communications 0ccupat1ons

. Health-Occupations )

.. {Industrial® Mechanics 0ccupat1ons

- Marketing.Occupations -

‘petals Occupations” ', ~ _

_lsérvice Occupations - .~ .~ 5] PO T
-ISteno- Secretar1a1 Ocrupat1ons o O R | '

Y

— —— - - e — : v

xxx-xxx_xx_kx-xx*xkx*x

B

'a

o *Loca] d1str1cts must ass1gn ares of study to one .or more programs. Progrdm goa1s,

o then must be adopted an, a]]_programs. SIS s e T’L¢+v

Y : T . . z. F K]

4.
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L Examples of Program~GoaTs .'1 . e jizf_.

" As before, examp]es commun1cate most c]ear]y the mean1ng and form of accept-.

.; f, " able program goals. An acceptable program goa] must meet the three defining . B
REPT character1st1cs d1scussed ear11er e = — e T
,"'A: (1) program-]eve] 1earner outcome statement, R
T (2) program-level outcome statement, : - :
L (3) program 1eve1 outcome statement §tated in genera] tenns - .,,m,,f;
7A: - 'wh11e an 1nd1v1dua1 set of program goals must descr1be~the des1red 1earner
o outcomes ,resultirg. from all experiences within a single content -area, the =~
B co]]ect1ve sets .of 'goals~for all proarams must describe- the des1red 1earner
L outcomes’ for all content areas within the d1str1ct
LT ”fTho fo]low1ng goals represent a comp]ete suggested set of program goa1s for,_'
S _the 1anguage arts area ‘ . , : . :
L 3>3 g ..-{ ' ." - Program Goa]s' o Q'>:: o oy n’:,y e
" ' ' ' Language Arts Do j'“ x’, - ,.' "fﬂ
fv; . ;: '1 Students w111 be ab1e to sat1sfy the]r 1nformat1on needs through
fﬁg\\$\;A L the exam1nat1on of pr1nted mater1als o | o : N
T 7f*ﬁk;;x 2 Students will ‘be “abYe to° descr1be the1r subJect1ve,~ana1yt1c and .
N PO eva]uat1ve responses to 11terature i“7 e W, e e S
o 3,‘ Students\w111 understand how 11terature ref1ects the 11fe, va]ues .
- - and ideas of this. and other cu]tures..'u : I . o ktT Ve
b . ..4.  stddents will. be abTe to\use‘ianguage effect1ve1y 1n 1nteract1ng o
with individuals and grOUps ':j;f_f__ﬁf\wu—::;\; , — -
ng: VLS; Students w111 be ab‘e to descr1be FE var1ety of ways. 1n wh1ch 1deas ; jf
- .are expressed - S . S et
»j;%., Students w111 be able to use appropr1ate mechan1cs and convent1ons -
o ~1in commun1cat1ng 1deas c]early and accurate]y o . )
7, Students w111 be ab]e to adapt the1r speech and wr1t1ng tc, d1ffer- .
ent purposes and aud1ences : i , . S
. 8. Students will be able to.observe and listen- purposefully 1n acqu1r- .
1ng, 1nterpret1ng and eva1uat1ng 1nformat1on C , : _g§
-9, Students will be able to jllustrate how 1anguage has adapted to the ' |
', needs of peop1e through t1me. ] , o .
E : “ - . T, / e ' T
10.- Students . w1T1 be able to make effect1ve use of nonverbal, commun1J, -
. catﬁon in express1ng 1deas* att1tudes and fee11ngs - "
, :)11. Students will" value 1anguage ‘as - a means by wh1ch exper1ence is
. g1ven shape and meaning.  * . o o .o
'W“As ev1denced by the above goals, a program goal genera]]y re]ates to several-'
.g-iﬂ'courses and more<th§h one grade 1eve1 R e .
\) L ! T i ) Kl : » . . . . N

e ) ~ . P I -
R - X . S R L : e



. - . o . L
Examples of unacceptable program goals and their rev1s1ons can be used to

further iliustrate the requisite’ charcter1st1cs of program goa]s.f Four such

examp]es follow:-

S .iunacceptable Program boa] For Mathematics? Students u111 have the}u

» Skills.necessary for- quant1tat1ve prob]em—solv1ng
" Problem: The des1red outcome 1a to so]ve prob]ems not to Just have
..the: sk111s : '

Acceptable ‘Revised Program Goa] Students w11] be ab]e to. usec

mathema¢1ca1 symbo]s, systems and operat1ons to solve quant1tat1ve
prob]ems.( _ ; _ )

' 2.v_JUnacceptabJe Program Goal for Soc1a1'Stud1es Students wil]-learn '

z’

“about the American economic system.
Problem: The goal descr1bes the 1earn1ng process and not the?

o outcome. . i IR,
1.,_Acceptab1e Rev1sed Program Coa] ‘ Students w111 understand the, S
'-Amer1can econom1c”sy<tem.s..»g_ _ ) o - wee T

"-'3.;_'Unacceptab1e Program Goa] for Bus1ness Educat1on F” Students w111"

understand human growth.and development. - «
- Problem: . The. goa] does .not-describe on€ of- the cr1t1ca1 1earner
" .,outceines for the business.education area. Instead, “the goal appears -
. to oe]ong ‘to content areas like. health education, phys1ca1 educatjon.
or science. The gna] 1s stated in acceptab]e form for .any of those
areas. .’ o
.fAcceptab]e Rev1sed Program Goa] None. o

f4: '_Unacceptab’e-Program Goa] for Home cconom1cs Students are ab1e to
: determine'the calories for specified-menu- items. - -
Problem:” The goal is stated too spec1f1ca11y for a program 'goal..

‘”‘f‘fﬁ ff";Adceptable Revised Program Goal: ' Students will be able: to- apply -

- “knowledge of foads and nutr1t¢on in meet1ng phys1ca1 ment41
‘w:soc1a1 an. emot1ona1 needs. o _ - v

*

Note~"wr1t1ng Goa1s ~f€'g R

.Use of the s1ngu1ar or, p]ura] form of "student" in writing a goa] 1s a matter”V

of preference. The same: is true of writing a goal in the present tense (the’
student knows . .. ‘the student is able to . . .) or future (the student
w111 KNOW- o~ &« . the student will be able to . o+ ). Whatever the sty1e-
-preference,.1t shou]d be used cons1stent]y throughout the system of goa1s.

(.In t“1s pub11cat1on, goa]s are Wr1tten in the p1ura1 form and futune tense,
since.'goals -are a1med at all students and assume’:an outcome not a]ready

present. . L . e

o




'_°:‘._Pr6§ram Goa]s'5e1f¥Test c ;-! ol A;-f Loenh f ;v.
: C . - B
- Place "A" by acgeptab]e prqgram goals_and7£Ul_by_unacceptab]e program goals.. ==
“Remember that undcceptable program ‘goals must be accompanied by a vat1f1ca-. '
~otion’ statement.;IEach yoal is specified for a given COntent or progran area, .- "
. as 1nd1cated w1th1n the brackets. o e o . o ;
el ks B  PROGRAM GOALS - - R

ls_nstudents_w4]1 possess the—skat%s; att1tudes and know]edge-requ1red —_.
for Job search1ng [Bus1ness Educat1on] . RO
E11 be ab]e to 1nterpret the natura] ahd.man-madefen-.“

Students
[Art]

_ v1ronment*W1th perCCut1on and d1scr1m1nat1on.

2 <,3.“.Students w1]1 be ab]e to,&e]ate the po]1t1cal system to the.fync- -
. -tions of government. [Sod45T‘3tud1es] : N . LA

A._,Students_w11L_va1ue and be—able—to~p]an vocatnonal act1v1tves t0'.v

~ balance and. enr1ch viea 1ona| pursu1ts. . [Industr1a1 EdUCﬁ€30n]f:. 3
- ‘ ’ R ‘K’ " '
_ FB. Too he]p students underst nd the eafﬁerences between me1os1s and
) m1tos1s. [Scxen e] T e . GF S ke
AnswerS'appear in Append1x A. . R I e B
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© SETTING PROGRAM GOALS

'_"ATﬁerhaﬁfvés'fbf Setting Prog#am Goals -

. Running parallel to the task .of setting .district.goals are basically three - )
~ -“'categories  of alternatiyes_fonfsetting;pnogram_goaLS%—ML&)—adop%ing—existing————fﬂr
~.goals -from other sources, (b} modifying existing .goals, or (c) -generating
. original goals. A Co : s : ’

- - . - . U T SEPUERSLSRE S et 4

_ - -The same advantages and-disadvantges exist for each aof these.alternatives as _B#}
umpe—  did. before in the -case: of  setting.district goals. 'The degree .of community. . -
“and/or. professional’ staff involvement must be weighed against economic and -~ - .
. time considerations.: S S R e
‘When -setting program goa:s; the “district must 'decide whether it will address
.'all programs at one time, or whether it will set goals for on./ one- program
‘at a time .according to a predetermined ordering. of programs. -The -former - -
. -approach helps: to insure that -coltectively 'the sets of program goals ade-'
- .. “quately support the district goals; the latter-approach can ease -the program. . =
" ..". goal-setting task by 1imitjng-chus.';Again,‘the,decfiiohWTE‘left.to the. -~

“discretion. and professional judgment of the district. - T L
7§-ﬂQ. . *Mdde]ﬁ-for.Setting'Prdgram Goals, - f;~___'>:f AR ;L;ﬂ "~j . :  Lo

J. . "TmuIf a district chooses to adopt existing “program -goals: from another 'sourte,

Ve 7 this“district wiTl probably be adopting program guals either’ from .another

~district, or combination of districts, or-from program goals- available - -

““in the .Tri-County Course Goal Collections.* ' If a district opts to modify
-existing goals, the same sources. are again ‘the most: ikelyy i.e., other - °

~districts of the Tri-County Course Goals: Collections. * Tri-County. Course™ .. _

7~ "Goais Collections are available for the following program areas:' ' '

4}

L Art . SO '
2. Biological and Physical Science -
3. Business Educatjon . - E
. - 4. Health Education.,” .
o ‘5. Home Economics. R o
e .6. Industrial Education LT . e
7. ‘Language Arts i '
~ 8.. Mathematics
‘.9, Music Co o ' R e 5
10. Physical Education o T S e
] I1.. Second Language - Slem N
% 12.- Social“Science o o L _ e

- ¢ An ddditiQle;;ptdghamgle¥€H~fmoﬁei“‘ﬁ??’ﬁifTTﬁéd”xin Schonls and Communities— -
—————"%5gtting Goals. The Data-Based Goal-Setting Model. is soc named because’re- .
‘search methods are.used to-test this particular process for setting program-
~ level. goals. based on established:course, grade and activity goals. 'Fq1lpwing

v v M {

*wrtte;to-Comme?éf@iFEducatidnal Disfributfng(SérvicéS}'PO Box.8723,'Poft- -
~ land, Oregon 97208.-"- ST e .
Lo o . . ] - . . Y . . ( . ,. -. s.\ ’..
N A
: * v o6 I = . .
. L 23
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four tra1n1ng seSS1ons on- howe—ta—ﬂnr*tEP‘program*Teve]‘”goaTs———a‘Tﬁﬂnmun1ty““fj‘
',oalesett1ng group, fompr1sed~so}e]y=of 1ay persons, generates.program goals
‘a response. to data produced. by teachers and community advisory groups. The .
_data supplied by "the. di<:rict's certificated teachers consists of course, =~ . =
unit ard’ activity -goal ‘statements, in addition to_ descr1thons_ofacorreSpond~—-»——~—~~—
Ting instructional ‘strategies and .learner activities. The ra supplied by = ... .
_‘the community advisory groups consists of responses -to a survey in which . .
. statements - perta1n11g to educational: outcomes of the -schools are ranked ing -, =
‘arder of 1mportance . After the generation of. program goals, the ooals are .
subm1tted for’ faculty review.and approval o - o ,'-] e

“ "The"Data- Based Goal -Setting Mode] is un1que in that 1t is an 1nduct1ve_. -
) 1-approach instead . of deductive; ‘that is,” the Data-Based Model begins with. o o
. course-ievel goals and generalizes to program-level goals, instead .of vice:! __°
. versa. Typ1ca11y, program goals are ‘deveioped from d1str1ot goa]s and course ‘ fw'
\\\goa]s are deve]oped from program goa]s.. . : :

a,

It must be. remembered that the models presented are- by ro . means inclusive. . _
Or1g’"aT1ty and creat1\1ty 1n goa -sett1ng processes arn encouraged at all -~ o
goa] 1eve1s . . . _ :

=

.




— A NRITING L,OURSE GOALS -

Characterist1cs of Course hoals ‘ S g _ R

One again spec1f1c1ty and content are the characterast1cs wh1ch dvst1ngu]sh

© T course goaLs,inom uther sets of goals. .
'f{* D1st1ngu1sh1ng Characteristics of Course Goals ;4’ '
Individual ‘Course. Goals R L ,‘;‘.e'

'~ must be learner outcome statements
- - should be. "tated in spec1f1c terms : ' ' _ -
.- should. 1nc1ude W111 know, "MWl be ‘able- to“ or "will value"*

set of’ Course Goals =~ - o
-“rust describe the des1red 1earner outcomes for only one course or
un1+ of study R D -,v, : ~; :

nine through +we]ve, but can be set for ]ower grade 1evels. .
. .f‘aThe 1eve1 of spec1f1c1ty for. course goa]s is determ1ned by the - re]at1onsh1p

between" program Course and. ‘instructional goals. Course goals further
amplify- or ‘clafify program goals; and- simultaneously provide the foundation

“:ﬂ“Accord1ng to the minim.m- standards, course goa]s are requ1red on]y for grades_” 3

for the development of instructional goals. - Instructional” goals’ are. very .

.. ,specific learner. -outcome statementsxthCh describe small ]earn1ng sequencesz’

. T within a course:or.unit of study; defining daily:or’ individual tearner

_;ipoutcomes Consequently, course goals are-more spec1f1c than program goa]s
fbut less’ spec|f1c thao 1nstruct1wna1 godlst « - . S 4 R

Course goa]s set the gu1de11nes for 1nstruction within courses “or” lnits =
£ study.. Course ‘goals assist course’ planning, curriculum develgpment
: ;and a;sessment as we]] as the a]]ocat1on of funds within a program. .

,;1..*:. Examples of Course Goa]s )‘" ;4-'[ - o ﬂ;w,muﬁ;gqf;m,‘.

. R _’_,//—— b ’ . .
R A__~£££ptab%e—courseﬂgogffmust meet the four def1n1ng chcvacter1st1cs -

‘**"Tffllready ment1oned A

i

4’1°.; Learner outcome statement I .o e s

2. Statement in spec1f1c terms -

4

@3 - Statement descr1b1ng des1red course Tevél outcome(s) - R
4. .Statement 1nc1ud1ng one oﬁ the_fo]]ow1ng.
a) -“students will know," if knowledge -goal
+~ bY).  "students will be able to,"_if process goal S
- c) " "students will value, tif value gaal : IR
‘Q’ F These character1st1c “stems" for stat1ng course goa]s are also, used
' .- in stat1ng district and program goals. _ However, most'.knowledge goals

(those that "will know") tend to be more specific than is su1tab1e at the

'd1str1ct and program levels. : L
‘e . Lo . : - N
',»-' ) e S =23-

~ . . . . A
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'-prpend1x B 111ustrates some ways to. use stem phrases to descr1be what stu- -
" dents 'will know or be able to do. A:set of course goaTs must descr1be'the
_des1red 1earner outcomes for only.- bne course or-unit of study.. . —

-
©

“,;Thc fc]]aw1ng represent a: suggested set of course goa]s for a pre algebra

.course/Xh mathemat1cs. L _ 5
: ) .. Course Goa}s - s
_ ' -Pres A]gebra T o S ,
[} o : N

1 Students w111 be ab]e to compute sums d1fferences, products,
quot1ents and “exponents for rational numbers _

2f' Students’ w111 be ab]e to. convert between fract1ons, deC1ma1s and
percents ~ o .

e

~

\3.j Students w111 be ab]e to perform computat1ons 1nvo]v1ng percents-

b

'}A_ﬁ» Students w111 be ab]e to- solve word prob]ems.._:,';" o
B, Students w111 know the bas1c measurement equ1va1ents for both the R P
) Eng]1sh and metric systems TS A . T

",/,;'.. "wb StLoents w111 he ab]e to. use Eng]1sh and mztr1c measurement too]s
' "---'7 T

7. Students w111 ‘be ab]e to 1nterpret graphs and tab]es

.
o

":8: Students w111 ‘be ab]e to swmp11fy rat1os and so]ve proport1ons

. 9. Studehts w111 know the symbo]s “for and def1n1t1ons of a1gebra1c
terms. .

Ca _'_ :__:J._ . "’. - N - 0

K]

-10.“ Students w111 be . abJe to perform bas1c operat1ons w1th 1ntegers vy

i_;q;;u_f.' 11, Students w111 be able. o perform set operat1ons, :{__; L o : *“? . .iff:
ég‘-f 12. Students wfif‘be“able to 1dent1fy so]ut1on sets |
. ‘_.;‘%i;“,' . ° . L '7,0 T
o 13. Students w114 be_ ab1e to add. and subtract po]ynom1a1s ' }f R
l4 Students w111 be ab]e to so]ve equat1ons and 1nequa11t1es in one
. var1ab1e : = e _ o LT
. . \\\ .. . . 3 .. . . . M h o
- ~glb. Students w111 be ab]e to graph so]ut1on sets of equat1ons and
‘?n_1nequa11f|es in one variable.. 7
t'lﬁ{f Students will be: ab]e to graph eq'u+1ons in. two var1ab1es on a f:& .
‘Cartesian plane. .~ = . . = T o Sy
17. ?Students will be-able to 1dent1fy functions. - _3} ' ‘”'jﬂui s
8 18. ‘
_ - stated 1nput' R - e >;. . S S
ok *19.“‘Students w111 va1ue the use of math 1n da11y 11fe : ".Q [_S' o }
- ) Q_ﬁ;f:. o _24_;._ _ ':;.; \‘53, o L
R - 5_f o ‘:{:::ﬂ 3 2(3_- . P L
. e T S s
i ' . .-t ,//‘ -
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— uEach of - the above goals descr1Bes a 1earn1ng task wh1chfﬁou7d involve a

' fzﬂ _seqlUence of learning activities or exper1ences A course goal usually
_v- 7L describes an instructional (hit that would_ typ1ca11y requ1re anywhere from a .
L 1fgw days to a few weeksfforﬂstudent mastery T wE

By compar1son examp]es of some unacceptab]e course goa]s and the1r rev1s1ons'

‘jﬁﬁf" are prEsenﬁed below ‘to further 111ustrate the requ1s1te character1st1cs oT .

,coutse.goals—-f’ rf*”‘”’ 4

e S C R —_—

. DR Unacceptab1e Course Goal..for. Langugge Arts:  Students: are able to
- R jf; apply -the basic skiT1s -of reading, writing. and. 1isten1ng 1n meet1ng
™ w—%'—1nformat1ona1 and- commun1cat1on needs. ’ :
= - .. 7" 'Problem: 'The goal is stated too generally" for a course goal The ,
Y, ,j‘ goal _in_its- present form is an appropriate district goal. L
- .» Acceptable. Revised Course Goal: Students will -be ab]e to summarize .
.the content. of either written mater1a1 or ona1 presentat1ons-

2., ;Unacceptable Course Goal for Fore1gn Language Students w111 1earn

.=.,fyq.i7‘.=‘_ ~ how to. conJugate verbs. = .

RO L "mProb1em . The goal is not <clearly- a learner: outcome statement.f,*
S e Also, a process goal shouid be stated in the form "the student is
‘ ’ “able to . . .

: L o . .Acceptable Rev1sed-Course Goa1~——5tudents—w1}%—be*able to conJugate
Yo verbs. ’ . e

S S3e Unacceptab]e Course Goal'?or Physica]"Education:u Studentsﬁknowuthat
S T “a -football touchdown is.worth six points, S e
b . Problem: The goal- istoo speC1f1c for a course goal.’
oo o Acceptable Revised Course Goal: .Students will know.the bas1c game
S rules and scor1ng/procedures for footba11 ‘ .

o / _ — —
S Note Wr1t1ng Goals =~ .. ; . sg'h L

- - . LN

el T Use of the S1ngu1ar or plural form~of "student" in wr1t1ng a-goa1 js’a matter -
e .| of preference.., The same.is true of wr1t1ng a goal in the present tense’ (the
*\( student knows . . . , th student is able to . . . ) or future.(the student
\dwill know . . ., the student will be able to . . ..). -Whatever the style
. preference, 1; shou]d be used cons1stent1y throughout the system of goa]s“
T Ia this. pub11cat1on goa]s are wr1tten¢1n the p]ura] form and future tense
.| since _goals are. a1med at all students and . assume ar . outcome not already

present E . o ; R . : : e

A o
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" Course Goals-Self-Test

" As before, place’ "A" by acceptable course . goa]s and "U"" by. unacceptab]e
‘course goals. Unacceptab]e goals must .be accompan1ed by a statement explain-
ing. why the goal is unacceptable. .Each goa] is speC1f1ed for a g1Ven course,
as 1nd1cated w1th1n the brackets. . : .

C - COURSE,GOALS ' 4 '
<1, Students w111 be able to construct both month]y and year]y budgets.
— ~ [Personal ‘Finance] ' . ,
L .Students u111 value 1ndependence and self worth [Health]‘
N 3. Students know ‘that’ then cap1ta1 of Wash1ngton is d]ympia. fu.s.
ok :,-'=eaGeography] , . T
: 4. Students will’ have the opportun1ty to pract1ce the SC1ent1f1c-
T method. [Phys1cs] : _
- S 4“5.'f§tudents W111 11st the formu]as for the area and per1meter of
L Ssquares, rectangles and tr1ang]es [General Matn]
’ 3“Ansuers appear.1n_Append1x A. " gf Lo e ;,'
lv ¢ . N
t “: N B
e .-\'
- TN e - " « o
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" Alternatives for’Seﬁting Gourseléoa]s

" described in the <ection on Setti

SETTING COURSE GOALS

Once again, . the- goal-settirig’ task breaks down into three possible alterna--

“tives, each with the:same advantages and disadvantages previously discussed:#

'adopt,existinghgoals;.modify existing goals; generate original goals.. -

' .Generally, setting -course-level goals invoiVes professional Staffifo'a'
fﬁff—f"greater degree than the -community.’ The professiondrxgtaff,'ﬁTﬁ1hﬂTﬁ§ﬂboth

‘teachers and administrators, determines whether course’goals should be

l‘simultaneous1y“sét-f0r.aJ] cOursesfrelgted to a specific-program or whether
- course goals should be, set for only one course at a time.: o ‘ :

4

-

,Methodé for Settihg,Course\Gbalé

CIf a distritt“chpreS'to'bfther adopt or modify existing course goals from
. another source, ;jthe primary resources for- course ‘goals, are the Tri-County .
_Course Goals Collections and other districts. - The former offers very exten-.. .-

“fsive sets of course goals for .the same twelve instructional ‘program ‘“areas.
mentioned in, conjunction with setting. program goals.” Each Tri-County Course

Goals Collection has its own :taxonomy which gredtly aids-the retrieval of
goal stateménts.. - o Lo " . . o

If a district decides to generate its oWn goals, in full ‘or-in part, .t ..

- supplement ‘goals from other collections; there ane -at least -two possible _,

approaches. The-first approach, and the most common one when ‘original course

goals are being sought, is the organization of’ teacher writing teams.’ Oftén;:_._"

workshops by subject or:program area are planned to facilitate this‘process._-,j

"The second approach for deve]opinngrigina1fchrse gQé]s is to jnyo]veithé' ‘
_community in the goal-setting -process.  The' Community- Expectations Model. .

ng District Goals can also be used-to
produce -course-1+. . goals. . The statements of. expectation about:what a
.student needs to. .. able to do'or know to "make it in.life" can be translated
into'counsewgoalsgby_lhe;ﬂisIxjsilswprpfessinnalm§taff,. With careful plan- -
ning, other models could also be.modified to generate course-level goals.

N

M 4 . ~
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RELATIONSHIP BETNEEN GOALS AND COMPETENCIES

'By the iinimum standards def1n1t1on a.competency “is a' "statement of des1red

student performance representing demonstrab]e ab111ty to app]y knowledge,.

understanding, and/or skills assumed to contrute to success in -life role. - o

‘funct1ons., Hence, like a goal, a ‘competency must be stated as a“learner

outcome and identify a desirable outcome of-education. Once again, education

o is regarded as the combined effect of both schooling and community experi-

ences.‘ A1%0, similar ‘to goals, competencies provide the framework for '
p]annlng -and assessment. The district should consider 1nvo]v1ng the commun—

'-1ty in the\competency sett1ng process.

\\.

_The def1n1t1ons of | goa1s -and competenc1es reveal that desp1te the1r simi-

larities,  there -is one. distimct difference between- goals and competencies.

" Goals can be written in‘relation to.either the acquisition.or. application .of-
know]edge, understand1ng or skill. - Competenc1es, on -the other -hand, .must: -
always be written in-terms of the application of. know]edge, understand1ng or

-skill to -1ife role .functioning. Corsequently,: all” competenc1es may also be
goa1s, but not all. goals may .be competenc1es.‘ For examp]e, the fol]ow1ng;"
competency may also- be a goa] : ' : ’

."“w
'.vJ .

”“”Tne student 1S “able to- app]y measur1ng sk111s to tho so]ut1on of common.V

-L-‘ff prob]ems around- the hame. - -

-

HoweveF\\the fo]low1ng course goa] is not a competency s1nce 1t is stated atf

T the khowledge 1eve1 - e _— . N

The student knows “the: formu]as for comput1ng the surface area of ob-f
Jects, rooms, bu11d ngs,. .and parce]s of 1and Co o .

A m1n1mum graduat1on competency ‘may re]ate to on1y one d1str1ct program, or. -
‘course ‘goal, .or it may relate to many goa]s. An individual - competency can,

‘pattern relating goa]s and. competenc1es, it is .imperative that goals ‘and - -

'_and frequentgy WilT, relate to-goals at various levels. Regardless of the .

. competencies

- minimum gradukt1on competenc1es.»

e: log1ca11y consistent -and mutually support1ve.1 The achieve-
ment of dist 1ct program and course- ‘goals shou1d 1nsure the atta1nment of

\ A

B Accord1ng to ‘the\ M1n1mum Standard on Performance Requ1rements for Programl;:it--

“ Completion (OAR 581-22-231), "the local board shall. by 9-1- 76 adopt and make -
available to the commun1ty minimum- competencies ‘it _is willing. to- accep% as

evidence (tha ) students are equipped to function.in_.the society. in wh1ch__'”

tney Tive." 8| In add1t1on, the Local. D1str1ct Respons1b111ty for Implemen- -
~tation “Standard . (OAR 581-22-236) mandates that 1local - districts enrolling

students ‘in grades 9 through 12 must be capable. of, certifying the attainment ~
of minimum co petenc1es for - spec1f1ed areas beginning with the graduating -

‘ class of 1978] The certification of all competency areas must begin not-

Tater than witl;the’graduat1ng class of 1981. ) _ _

. \ o lp9- o - o



&
In light of these timeTines;for'fhe adoption of combetgncigs and those
discussed previously for the-adoption of district, program and course goals,

it becomes ‘apparent that a district must carefully coordinate its adoption
efforts to.provide the necessary consistency between competencies and goals.’
In .many cases, these efforts can be combined and will usually save the

“district time, money and frustration. Planning and adequate supervision of

; the goal and competency setting process are critical in guarantéeing that
the final products are mutually supportives S .

~
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. To. deve]op a hea]thy m1nd and body.

~Students w111 have ccnstruct1ve 1e1sure time sk1lls.__:5J

33.Students w111 be ab]e to compute the un1t price. for common grocery
CoAtemsy T T . T i : o

-‘l

Answers for. D1str1ct Goals: Se]f—:est

o

. Prob]em' The goa] is not 1ear1y stated as a 1earner outcome.

“Poss1b1e Rev1s1on ‘ Students will deve]op a hea1thy mind and _1_G.

body. b ‘., o e

A -~
e
< . " -

~

Problém:. The”goa17is stated'tooospeqifically for.a diStrict
.«goa1.- . - ST EE

T
L v .

'JPoss1b1e Revisions Students will- learn how to.intelligent]y.t-'

~ purchase goods and serv1ces. _n-’ I A

t .
LN - .

He]p students acqu1re the 1nte11ectua1 sk111s bas1c to cont1nu1ng .
self- deve1opment and further study. oo - . Lo

Probleri: “The goa] is not stated as a 1earner outcome.. Instead;i, L

the goa] states what ‘the d1str1ct or teacher will do.._”,f

..

Possible Rev1s1on Students w111 acqu1re the 1nte11ectua1 sk111s _Q'”e
basic to cont1nu1ng self deve]opment and. further study. ) S

','ri.

.Student; w111 know how to adapt tor change.~

-’.

A



* . ! . ) ) .

o .rAnswers-for~ProgramfGoaTS“SQTf:Tégt1»ww~w~”~

. . . .
‘ N . <

‘Students w111 possess the sk1‘]s, att1tudes and know]edge requ1red
.for job searching. - [Bus*ness Education] -

Prob]em. . The goal states thé resu1t of a process and not what

f7students shou]d be able to ‘do. o : -

g Poss1b]e Rev1s1on. Students know and are ab]e to app]y successfu]

- job search techn1ques.. _' e L

S

— - —e e e e e - . - <

‘Students will be able . to 1nterpret “the natura] and man- made en-
vironment w1th percept1on and d1scr1m1nat1on. [Art] ;

_ Students w111 be -able to me]ate the po11t1ca1 system to the func-
.t1ons of government. [Soc1a1 Studies] » , :

/ g '.‘s"

Students will va]ue and be- ab]e to p]an vocat1ona1 activities to't
. balance and enr1ch vocatnona1 pursu1ts. _ [Industr1a1 Educat1on]

" To ‘help students underst nd tne d1fferences between ne1os1s --and

mitosis. - [Sc1ence] _ } o

; Problemf F1rst the goa] s not stated as a learner. outcome.
" Tnstead, the goa] identifies what the teacher shou]d do.- Second'

the goaT 1s too spec1f1c for a program goa].

. Poss1b1e Revision: - Studerits. will “know s1gn1f1oant sc1ent1f1ce:

;facts, lTaws,, pr1nc1p1es, assumpt1ons and theor1es.

_4.
¢ Lot



Answers for Course Goa]s Self-Test . - o,

A 1. Students wi]] be able to constructwboth month]y and year]y budgets.
[Persona] Finance]

A 2. Students. w111 value 1ndependence and se]f worth [Hea]th]

U, 3. Stuu«nts know. that .the cap1ta1 of wash1ngton is 01ymp1a [u.S.
Geography] ' ;

Prob1em. The goa] is too spec1f1c for a’ course oal. - . L

Possible Rev1s1on: Students know the cap1ta1 for each state in the
Un1ted States. , S L v

U4 Students w111 have the opportun1ty to pract1ce the sc1ent1f1c:_
: method [Phys1rs] , .

r

v Prob]em First, the goa] is not- a 1earner outcome statement.
' "TInstead, 1t 1dent1f1es what the district-or the teacher will
prov1de. Second, the’ goa1 is axprocess or1ented goal and. shou]d be

stated 1n the "1s ab]e to" format. - . ‘

Poss1b1e Rev1s1on Students are ab]e to app]y the sc1ent1f1c
method

o U 5. Students w111 l1st the fo formu]as for the area and per1meter of
squares, rectang1ES and tr1angTes. [Genera] Math] ) _ ‘

Prob]em The goa] ehou1d be stated }n know]edge and goa] format.d

a

- Poss1b1e Rev1s1on ' Studen*s w111 kfiow the ‘formulas for ‘the- area_
and per1meter of Squares, rectang]es and tr1angles.

»' . . T

_'35_'3.5 =
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'Spme Usable Skeletons"for Writing Course Goals

()—.

b

* APPENDIX B o

A
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Some USab]é Skeletons for Nriting Know]edge Goals for Courses*

a, The student w11] know the (states of)
! (forms of ) '
o . | " (kinds of ) | ,
. . o . (types of ) - ;
' : : : (conventiona] categories of) . S

b Students. will know the (components of) '
S . ‘ (e]ements of) - iinc]uding)

. L (esg. )
T ' *(i.e.
..c. Students will know the re]at1onsh1p(s) (between) SRR
, : o , : (e.g.) | o
Pt («" ' ; .~ -+ (among}. S L
. - .‘ - ) o o ’ (Of) . ! - _ .

d. .Students‘wfl1 know factors (that may 'have led to)
S ~ (involved jn)

" (influencing) ",

‘(effecting)

A

(to, con51der in) t . .
*feg: Studen{s will know effects of : . _on ' - .
f. : Students w111 know 1mp11cat1ons of T for . .

9. StudentS'w111'know (causes of)
. o (reasons for) , _ o .
. (sources of)__ : .

"= .. " h., Students wf]l know maJor contr1but1ons of T T

.
”

i, . Students will know problems (confronted by)
S - (involved in)
- (encountered by) - .
(that led. to) s . .

j. Students will know 1s=ues (re]ated to)
' : I . (involved in) o R
E . “(raised by)__ - . : -

by the Tr1-County Course Goa] PrOJect ,;mS/
_39- o _ T R
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"§tudents will be able to determine

Students will

, ‘Students.will

.Studehts,wi]1~

Some Usable Skeletons

for Writing Process Goals for Courses

' 1

Students will be able to distinguish

-

be able to use

between

and

© from

select and use appropriate

in ing

according to

whether

Students will be able to

for ’

,in'. |

k - categorize
. "Students will be able to classify .

" g . ‘ group’

- Students wi]] be able to recognize

Student' w1]1 be abie to-analyze issues

be able to measure
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