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FOREWORD

Revised minima standards for Oregon public schools were adoped in June 1976

by.-the'State Board.of Education. In responSe to citizen conce ns regarding

whatAS, in fact, expected of schools, the standards call for a 'system of

goal-based planning,, which includes,Writing goals. The Departme t of Educa-

tion is committed to helping districts iMplement the standards. Current and

anticipated ,problems are, being identified, priorities, set, anE resources

allocated.

,One priority focuses.on the aSsessment requirements found in the\standards.

Writing'District, Program and COurse Goals is one of a series of Oblications

dealing with assessment. It details the standard's requirement that,-districts

establish an instructional Olanning system.that includes three different sets

.

of goals; district, prOgram and course..

It.is my hope that this, ancLother publitations in the.assessment seri.es prove

useful in implementing district practices that will meet the intent of the

planning and assessment 'requirements. For.further. information, contact the

Department's Director Of'Evaluation anq Assessment,. 942 Lancaster brive NE,

Salem, 97310, telephone 378-3074.

Verne A. Duncan
State Superintendent of

. Public Instruction
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INTRODUCTION

'As Specified in the 1976 minimum standards for public schools, distriCts muSt
develop sets of goals:

aY District goalS adopted by'the local board's by September1, 1976;

b) Program goals contriLmting to achievement of district goals by September)
1, 1976;

c) Course goals cOntributing to achievement of program goals by September
1, 1977. .

This may te accomplished by adopting exiting goals'from other. sourCes,f.,
modtfying such goals or 'generating origin.I goals.

Regardless,of which.approach or combination of apprOaches is used, district
staff members will need to know if t ,goal statement they wish to adopt,
revise or write is an acceptable goal- tatement that meets the definition.and_
Criteria set in the minimum standards.

This publication is designed to-giVe district staff. membirs the Opportunity
to. examine ;'oals, determine acceptability and rewrite those that fall shoc.t..

In'additiOn; self-tests 'and answers are providea as a means of clarifying
major points.

,t.Defining Goal's

'Goals are eXpressions of desired outcomes. Elucational goalS fdentifY what
schools wiSh students to accomplish; these goals then serve to direct the
instructional, management ahd support programs of the schools.

The minimuM standards define goalS as "statements of desired.learnereoytcomes
at various instructiona.l.levels.". The phrase "learner oütcome i.s cAdtical

to this definitiOn of'a goaffor%two-reasons; .(1) the goal must be stated in

term's of the learner. ,GoalS detcribing what the teacher or the.district
should'accomplish,are not iacceptable.' (2) The goal must be stated.in terms

of an .
outcome thereby providing' a means: to measurei.progress.toward or,

attainment of that. goal, The outcomes for a district, program .orcourse
cannotbe cOnsidered to be self-evident but must be stated-as goals,

Rationale for Goals
. ,

Goals primarily serve Ahe purpose Of providing direction ,for. educational

planning 'and decision-making. They collectively represent an agreement

between, schoOls and soCiety. on. the,eipected outcomes of 'public schooling..

,



lhest sets of stated expected outcomes (goals).then provide the foundation

for each of toe following activities:

1. Assessment of program ahd/or student achievement

2. Needs identification
3. Needs prioritization

4. Program improvement
5. Goal revision

Goals.must remain.flexible, revisedAkneeds and expectations change.

Levels of Goals

This publication addreses four levels of goals: .state, district, 'program

and course goals. Since the state level goals have alrady b.een determined,

,primary,emphasis is placed on district, program and course goals.

The State Board of Education's six stateWide goals.for public, schools are

presented in Oregon Administrative Rule 581-22-201. The goals are. ."designed

to assure that very student in' the'elementary and.secondary schools shall

have the opportunity to learn: to function effectiveiSc,in six life roles;

INDIVIDUAL, LEARNER, PRODUCE.R, CITIZEN, CONSUMER and FAMILY MEMBER. 4

State level. goals are to be implemented by the district, program, and course-

goals of each.local school district..

The Instructional Planning Standard (581-22-208),.identifieS,Ahe district's

responsibility for setting district, program and Course' goalS.

4k

Instructional Planning

. 581-22-208 Each. local district Shalradopt did implement a system of in,

structionalOogram planning and assessment.to provideJor:

Sets of goals including:
a. District goals, adopted-by the local board'by 9-1-76, e.

b.. Program goals contributing to achievement of district goals by

c. Course goals contributing to achievement of program goals by

9-1777.2,

Each set of goals is defined:.

District G6als: statement's of brOad, 'general learner-outcomcs a local

.

district 'and its tommnity see as desirable consequences'of instruction

and relevant to attainin6. Boa,rd Goals for Elementary .and Secondary

Education (OAR 581-F2-201);"

t

1 Oregon Department of Education, Elementary/Secondry Guide for Oregon

Schools: Part I - Minimum Standards for Puulic Sthools, Adopteo June 23,

1976! p. 6.

2ibid., p. 8

3. r



-Program Goals (Instructionan: statOments of deSired learner outcomes

for each, dtstrict instpciional .PrZgram in any combination of gi'ades'

kindergarten through 12;'

.Course Goals: stateMents of desiredrlearner outcomes for each course or

unit of study in grades 9 through 12.',
1.-400

The definitions indicate that district,' progoam 'and course goals vari both tn

scope and degree of specificity. The foflowing chart outlfnes the distin-

guishing characteristics for these three goal levels.

.

Level of Goals

Scope Described by the Set
of Lea-her Outcome Statements .

Level'of Speciticity
of Goals

listrict Goals A41 program areas in the district very general .

Prooram Goals Only one program area general

Course Goals Only one course or unit of study more specific .

By the standards definition, course goals apply to grades 9. through 12. It

is also, .appropriate, however, to write course goals.for courses or units of

study in lower. grades.

Relationships of Go'al Levels

Distikt in their purposes, these sets of gals are, nevertheleSs, inter-

.related and supportive of one another. While program:goals clarify,distriot

goals, they simultaneously become the basisjor devDlopmentof course goals.

Table I summarizes the relationships among district goals, program goals and

cours: goals.

TABLE I
RELATIONSHIPS AMONG AND PURPOSES

OF GOALS' REQUIRED IN THE INSTRUCTIONAL
PLANNING STANDARD .

DISTRICT GOALS PROGRAM GOALS COURSE GOALS

What other goals
are further
clarified by this

State goals.
(life roles):

istrict goals Program goals

go.fr set?

What other-goals
are.developed .. Programgoals: CourSe.goals

'

Instructional
goals*.from this goal

set?.

4op. cit., p. 6.

5 op. cit., p. 5.

*InstructionalAoals are very; specific learner outcome ,statements which

'describe small learning.sequences within a course or unit of. study. In-

structional' goals define daily Or individual Jearner'Outcomes: .



TABLE I (Continued) .

RELATIONSHIPS AMONG AND PURPOSES
OF GOALS REQUIRED IN THE INSTRUCTTONAL

PLANNING STANDARD .

DISTRICT GOALS' PRERAM GOALS'

4

COURSE GOALS

-

What component of the
, educational system
is most immediately

,

Purpos: of the
schbol district
as an institu-
tion.

.

Inclusibn of a
program (content .0;

area) within a
district.

.

Offering.of a ,

specific course .

within a content
area.

identified by this
goal set?

.

What are some of-the To assist plan- Toassist plan- To assist in

primary purposes ning,'budgeting,
.and assessment'

ning, budgeting,
and assessment at

course planning,
curricUlumof this goal set?

at the distriCt the distrfict ... development, and

.

level, level and within ,

content areas.
assessment. ,

.

.

To provide.guide- To provide guide- To assist in

lines for needs line.s for needs defining.minimum

identificatipn, identification,' curritulum sten-

.. priority setting,
and policy mak-
ing at the

pricr;ty setting,
and program .

devel6pment within

dards and gradua-,
tion reguirements.

district l2vel. contPnt areas. To assist report-

.

11

,

To assist in
identifying
minimum compet-
encies necessary
fOr graduatiOn.

ing of.student
progress.

TO.provide a
,

basis for alloca-
ti.on of funds
within a program.

Progression of Goals

tower level goals are more specific statements of learner outcomes than are_

the' higher level goals.. _Therefore, there are fewer .district goals than

program goals (since there are many prpgrams) and fewer prLram goal's than
course-goalS (since there are.several courses within a program);

.

The progression of two district goals. in Table II illustrates how goals

clarify one. atother and, in the process, generally increase the number of
goals belongtng to each Successively lower level goal set. ',It should be

remembered, however, that onE lower level:goal can be related to more than

one higher-level goal; e g., a course 0.31 can be related to two. program

goal s'.° 'The. second progr_;sion ekample. in Table II 'shows such-a sitliation.

9
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TABLE
EXAMPLE OF GOAL PROGRESSION AND CLARIFICATION,

DIS1RIC1 GOALS , pROGRAM GOALS

The student will k^ow
. and be able to appiy

mathematical &kills
and concepts.

The st.,Jdent will be

abid to apply the
'basic skills. of .

reading, writing,
and-listening.

9 4.11

The:student will know
an'd be able to use c","

mathematical &ymbols ,

elements, and operation.

The student will be able to.
apply ;ilathematical &ymbols,
'&y&tems, and operations to'
solve quantitative problems.

CpuRSE. 69.A.t,s

The student will know
that numbers-have
equivalents and will
be able.to rewrite
number's. in other

equivalent forms.

'The student will be
\ able to add, subtract,

multiply, and divide
decimal numbers.

P ,

rile student will be able
to estimate the solution,
to whole number computation
problems.

The student will know and
be able to apply the funda-
mentals of spelling, punctua-.
tion, capitali2ation,
sentence.structure, wOrd
recognition, and word.usage
for the English-language to
communicate ideAs and feel-
ings to others'.

The student will be.able to
comprehend 'printed materials
and oral communication.'

\

The student.will be able
to solve word problems
invelving fractions..

The student will,be ableto
write legible passages.
using correct punctuation,
capital letters, spelling,
and sentence structure.

The student will be able to
reState what other& in a'
group have discUlsed.

'Thestudent will be able to:
.determine the relationship
between ideas and details in
writterCmateral.

^ :-

The student will be able to
suMmarize the idea Of a
'paragraph in a brief
statement.

-5-
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Tht state goals. reflect 16,140 from Oregon educators and citizens. 1hese '
gEIs underwqnt extensive 'publ ic : review from 143 regional adviisory coUntil s
before adoption tv the State Boarde.of Eclucation pn February 8, 1974.*

.
, ,

The intent of the si ljf.roie' go0.1s ',it to 'provide. students itlp skirls for
preVent and futhre ledAmi.hg, '1rf. apidi-il'oh to* supplying necessary, knowl edge.

The goal s are future orrented to better thsun6 the preparation of Studwits
for successfUl func'tioning in adUlt life t. .

0.t.,
The Goals are: 4

A' %Lt.

Each individual will have .the opportuni ty to develop to theNbest of hi s
'or her abi 1 ity the knowl edge, 1 1 s' and 4.Wtudes 'necessary to function
as' a ( an): ;..

(a) "Indi v idual " : . to 'develop the sk i 1 l's necessary for" a-cfilsevi ng
ful fil lment as a self-directed person; to acqui re. the 'kOokil edge
necessary for achieving and maintaining physical and mental health
and to develop the capacity for coping ,wi th change th-rOugh an
understandi ng of the arts, humanitie, sCi end fi c. processes and the
princi pl es involved in making morel and ethical choices;

(b.) "Learner'l: to develbp the basic s kil 1...edof reading, writing,
computing, spel ling, speaking, l stening and probl em-soliting; and
to develop a positive atti tude toward learning as -a lifelong

. 9
endeavor;

(c) "Producer".: to learn of the variety of occupatthns; to- learn to
appreciate the di gni ty Ind value of work and *the. Mutial responSi-
'bil ides of employees and employers; and to .1 earn to..identify
peronal talents and interests, to make apprOVriate career *choices
and to develop, career- skill s;

( d) "Ci tizen": to learn to act in a responsible mner; to learn of.
the rights and responsibil iti es of citizens._of the community,
state, nation and worl d; and to learn to understand., respect and
interact wi th people of di fferent cul tures, generations and races;

( e) "Consumer": to acquire knowl edge and to develop skills in the
management of personal resources necessary for meeting obligatiOns
to spl f, famil', and society;

(f) "Family Member": to learn of the rights and responsibi 1 i ties of
family members, and to acquire the 'skil s and, knowl edge to strength,
en and enjoy family l ife. b

It shoUl d be noted that the above six 1 ife roles are the staltewi de goals. fox:.
"schooling," not for "education." Education i s nought to be the resul t Zof
schooli ng as wel 1 as family and. community experience:.

* The statewide goals .were
and !adopted. June 1976.

6op. .cit. , pp. -0-7.

incorporated into the minimum standards revised
/*

-



,

ORITING DISTRICT GOA1:S

Characteristics of District Goals

To write goals, 1:he...characteristics which distinguish one level of goals from
another must first be understOod; specificity and contept arc two Such
characfrerlstl4s. The specificity arid the content of'voals are directly
rela.,e to the plorpose of the goals and the relationships.amongtgoa levels.

,Distinguishing Characteristics of District Goals

Thdividua1Ôtstrict Goal s ,t

- must be learher outcome. statements.
- should be stated in very general terms.

Set of DIstrict Goals
- trust describe the deSire8 %learner otttcmes for ,a 1 program

areas nd all gnade 1evels within the district.
A

Distriet goals. further;r4larify stdte goal§ by speeifying intended learner
. .

tcomes: Consequently, Aictrict goals are mo're ,specific4han state '9Oals,
bdt les; specific than program' gclifls.

11"

I`

'Irvadditior to'`ideintiying Reneral boundaries for instruction within a
district, astrict goal assist planning, \ budgeting and assessmen,t at the
di5trict level; and provide . dtAidelines for needs identifications,' prioritY
setting and policy making at Ore district

Examprles of.Dist Goals

accep*ta6le ,di'strict goal Must meet the three defining characteristics
discAsed ear1r.. The goal must be a district-1eve1,01earner outcome
statement,- wirtten in Very general terms.

A set- of dfstricttgoals must% describe th.2 desired' iearner outcomes for all
program areas and sirade leve).s in the school district. The goals themselves,
however% may be program speci.fic or may span two or more 'programs.

jThe fO)Mo.wing .goalsv are considered to be, examples of_ acceptable distg ict
goals but are not cons-idered to be a complete set: ,

-Acceptable District Goals

. --Stydents will .deyelop 'and maintain good health and physical fitness.

2. Students wifl understandthe tacts and methods *of science in
1 'addition to-the influen0 of sci,ence on human life.

3. Students will dppreciate' beauty,: of literature, art, music, and
I

nature:



StudentS will develop good charaCter and Self-respect.

5. St-udents will know howto wisely u-se leisure time:

6. Students will _have competence in basic skills of reading, Writing,
listening! and speaking in meeting information and communication
needs.

_

As- evidenced- by- the--ab-Ovegoals, a district goal generally relates to more
than one content area and grade level.

=Most 'unacceptable goal statements can easily be revised into acceptability .
lowi ng examples illustrate this.

1. UnaccePlable -D1S-triet Goal.: :Help students __to.Aeyel.op skills in
reading, writing, 'speaking and listening
Problem: The goal is not stated ass,a learner qui. ome. The goal
inttead states what:the district or teaCher will do.
Acceptable Revised Distric-t-Goal: -Students will SaVe skiPsorin
reading,, writing, speaking and listening.

--UnaCceptable;District GAM: StudentS'yill know that -each state has
two United ;States-Senatort in the .U.S. Congress:
Probleri: The goal is too.specifi& fbr a district goal.
Acceptable Revised District Goal: Students will understand - and

appreciate the functioning of, our democratic.society.

Unacceptable District Goal.: Through guidance and counseling,
provide students the: opportunity ,to develop .an understanding of
self; fam.ily, community and society so that these students may
becoMe better adjusted and better able to solve.problems.
Problem: This" 9oal has two faults. FieSt; the goal is stated': in
terms. of. what Athe- district_ will provide and not in ..terms of a
'learner outcoMe.. Second, the .goal is not preci se.
Acceptable Rerised District Goal: -Students will have understanding
ofttieiffelveS-- and others in addition to having skills for solving
persorial problems:

Note:- Writing Goals

Use of the singular or plura) form Of -"student" in writing- a goal \iS a Matter
of preference. The sameis':-t'rue of writirig,a goal in the oresentense (the
student knows . . , the stikdent is able to . . .) or future_ (the student
will know . . .1, the student will be abie to . . .). Whatever t)ie Styl-e
preterence, it should be used consistently' throughout the syStem of *als.

n

0

In. this publ-icaion, goals are 'written in Vie plural form and. future'tense,t-
since goals are:aimed at all -,students and assume an outcome not already\
,present.

1 3 to,



:DistriotGoals:SelfTest,

.';After reading each. of the.following goals, determine whether each is an

acceptable or.unacceptable district goal: If the goal cs acceptable, place

"A" on the short line'next tO,the goal number. If the goal is unacceptable,

place "U" on the line and state why.the pal is unacceptable:*

DISTRICT GOALS

I. To develop a healthy mind and body.

2. Students will have constructive leisure time skills.

3. Students will, be able to compute the unit price for camon grocery

items.

Help stuoen-t-sa-crqu-Frethe-T-i-n-te4ThectUal___skills basic_to continuing-

self-development and further Study,

Students will know how to adapt to change.
,

. .

Answe'rs appear'in Appendix

"

a.

764, '



. SETTING:DISTRICT WALS

Communi ty InvOiveMent

Di strtict goal s must be the product Of a joint effort involving both _the :

district nd the communitY. Upon completion of the:goal-setting- .process; the

resuIti ng disttitt-gol s must- be adopted by -the- 1 oca ---s-cho orb-Oar d. 77. 77-

The. district: has' a variety of .options in determfning the degree to which the

coMmuni ty should be involved An goal-setting. At one end of the spectrum,

the district can survey the wide range. of the CoMmunity' s views, and expect-

tions At the opposite end of the -spectrum, the:local school board,may

represent the communi ty. The di strict may take a position -between these two

stands arid choose to. invol ve 4small cOMmuni ty groupS other than., or i h,addi-

ti on to, the local school board.

Aftern,,,ti ves for Setting Goal s
.

q-long wi th the .deciSton over 'who" will be nvolved in, setting district
_

the district-must also decide "-how" the goal will be, set.. The

,
tives for setting goal s basically,faClinto-three categori es :

.

(a) adopt. eAisting goals froth :other sources; .. ,. .

''. ( modify exiting goals rfrOm other 'sources;. .... :

. (0 or, generate origtnal. goali
.,

.' . ,,

.
. .

Each. alternative haS its own advantages and disadvantages. The first altern.

ati ve,- .adopti ng existing gOal s from -other sources, may saVe both time and

, money, but runs the Tisk Of -.1 ac.king. the needed 1 oca 1 citizen and.''Staff

support.; Goal s::May: be cOnsidered ia,be..the .product of outside, educators wi tk,

the community' s involvement being:A imited to: only the rratfficati on . of . the ';'

goals.: Moreover, the goals frOm an outside source May. not adequately repre-

sent the expectations or . goal s of: the particular:district. _ ,

.
., _

.

.

.

_ ,t

The .second al tern.ative; Modifying 'existing goal s. from other sources', : has:the 2:.

adVantage of haying more-710-W- support. lhe commUni ty anq staff feel sOMe '

personal. involvement -:in the goal, setting prodesS,. The. final goals. Shoul d-

more adequately represent those of the district ftsel f. Too the modifica-

,
ti on of-existing goal s helps to save time and money. - .

The, third alternative, the generation of origi nal goal s, .tp- the process that

maY: attra.c.t -the greate.st l ocal staff and comMuni ty surport.-_ The goals

, .woul d reflect--solely their efforts and:,expectations. It should be nOted

however, that this al terhati ve i s the:most costly in time afid money. Hence
.the di str'ict must make the ?decision as to which alternativ, it_both deSirable

and feasible. .

,

,

.

.

_ _ . .

These advantages and disadvantages apply whether:ft happens to' be distrift,

prOgram or course goal s being Set.. Al though the .delree of community i nvolve,

ment may be 1 ess for the setting of program and Course goals,, staff involve-..

ment tncreases at those 1 evelS-- Therefore, tOhsiderations for. local- .supp.or

'0 ther of the comMUni ty :or of . the staff, 'remain highly i mportant ,.

1 5



Strategies for -Setting District GOals

Each district will select its own approach for involving the community in
setting district goals. New and creative approacheS to thiS process are
encouraged. It may , be helpful to review the efforts of other districts to
gain a better perspective of possibilities.

-The- Oregon Department of Education notes such strategies for- setting distf-ic-t
--goals in Sch-O-O-1S-and Communities Setting Goals, 1976. The handbook is

intended to serve as a resource. Each of the strategies is discussed in much
greater detail ;than the overviews pre;ented hel ow, : describi ng the source,
site, administration, iiroduct, participatibn,, procedures, util ization and :
cost.

The Phi Delta KappaMOde for setting' goals proVides eighteen goals which are
ranked -in--,order Of priority by community., professional . staff and tudent
groups. These three groupS al so aSsess how' well they feel current school
.programs -are meeting those goals. Feedback:on 'perceived needs can then help
to direct future distriCt efforts in writing performance objectives., as 'well
as in 'developing management designs and :instructional _programs to meet the
performance 'objectives.- The set of goal s' was' derived 'from ei ghteen cate-
gories wh-i-en-4crc c-r .zted: -by the Ga-lifornta Sciicro:1 Bbárds--AssuLidLioh al- Ler

.. ari analysis of 'educational goals from a .variety of,sources.

The ReynOlds-De3pni Program, another .ole.the;.programs discussed in-Schools and'
CommUni ti es,.Setting Goals, _,,volves '-the modification of existing goal S. The
eighteen goals from the Pl. Ita Kappa. model :-provide:-.the initial foundation
from which twenty goals, are afted by a task. 'force. By Means of a question!.
naire,, tfi-e district reqUeSts .tnat community, teacher, and student groups rank
the twenty goal s. in :order of priority.'.' These same .groups are'then asked. to
repeat the priOritization process in response to a secand, questionnaire: The

_ second form includeS the original tWenty , goals, listed in the order deter-
mined by .the first .prioritization, plUs .six additional goals drafted by the
taSk foree. Final third questionnaire asks respondents to rate each Of
the twenty-six' goals .ac.cording---itohoi4wel 1 :the di striCt. is' achieving the -
goals. Thts process provides the basis for the formulation of inStructional
objectives i!,;t7O_ implement the goals.

The Emerald Goal Definition Process details the generation of original
district goals as the consequence of a joint effort on the "fiart'of a Steering
COMMittee, ._and a Community Advisory Council (CAC). During a seven to eight
month 1.0.7,-f-öd, a steering: committee meets biweekly, the CAC 'meets a total of
four tidies.: Initially, the CAC revidqs current district goals' and philos-

ophy-H-n ddiioritO the goals of other districts, before*.generating their
oWn trial s-dt of goal statements. The" following three CAC meetings are
devoted to reviewing, revising and, when,: substantial support is lacking,
omitting goal statements through the use of response forms and -discussion.
Ballots-. are utilized to obtain feedback on a goal' hierarchy, pr000sek by the
steeri ng comm I ttee--The ii nal--ap-prOvedgoalhi e ra
the district board as community input.

The Community Expectations of" Student Skil Is 'Program also produces a set of
original go-43s. The district' assumes the responsibility for training group

.
-12-
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other. two community surveys involve basically the same groups, but collect

opinions by-interviews in one case and by a card-sart technique in the

other. Regardless of the method employed,: a commuhity Survey must be very

carefully planned so that the resulting information can be used effectively

-\ by, the district.

leaders:. sixty percent Community members, twenty percent students, ten

percent business people and ten percent school teachers/adminiitrators. Each

selected group leAder asks four other peer7group individuals to participate

in the process through which group leaders facilitate the generation of

expectation statements. .Xne statements express coMMunity expectationS of

what students need to know or:should be 'able to doto "make it in life" after

leav,ing school. Once the statements have been edited_and sorted into _goal or

subject areas; the parTficipants approve or reject Suggested changes before

the statements are sUbmitted:. to the district for future use in curriculum

development, goal validation', and textbook selection.

Another process for setting diStrict goals, Project ...Interaction, is very

similar to the Community Expectations Project. Instead-_of developing expec-.

tation statements, "images of potentialite are evolved which identify"

desirable elements within.ra school system: thtt are ultimately translated into

goals. In this future-oriented strategy,- participants "take -a-trip into the

future.," :usually into the next year, and identify positive and satisfying

features or "images" which in turn help tto clarify priority goals for the

next year, Participants rePi-esent agencies and organizations, lboth::fOrmal

and informal, associated With the education of-children. . 'After goals have

-beep thc Mail-a-gement i de p-rocessc-aft-be -Used

participants define the roles they will play in meeting the goals:

As .evidenced by some of the goal-s'etting approaches cited above, surveys are

dne means to gather information* about communitk opinions and expectations..

The survey, whi.ch serves as a communication link between the schools, and the
comMunity, indicates to the .community that the schools value community

'opinions and that, future, planning will be based, at least in part, on thOse

. opinions.

Three such surveys are described in more detail in Schools and Communities"

Setti ng Gcal 5, each util izi ng a different forniat.- One survey is a written

questionnaire distributed to..the publi,c at the voting polls' during a general

'election, and to both school employees and students at a later time. The

1 7



WRITING PROGRAM GOALS :

Characteri stics of Program Goal s

As wi th di strict goal s, speci fi Ci ty and content are the characteri stics which
distinguish program goal s from other goal s.

Di sti nguishing Characteri stics of _Program Goals

IndiVidual Program .Goals
- must 46e 1 earner outcome statements

shoul d be stated in general terms

Set of Prograth Goal s
- must describe the 1 earner outcomes :desired' upon coTIII.TeTiVidr-alr---

experiences within only one content area.

The level of speCificity for program goals is determined by the relationship
between di Strict, program rand course 'goal s. Program goal s further ampl ify 9r
clari fy district goal s, and simul taneously pro_vide._ _the_f_o_undatiorLlor__the.
evel7o-Vment of course goal s. Consequently, program goal S are 'mbre specific

than di strict goal S, but 1 ess specific: than coUrSoe. goal s. \
. ,

Program goal s establ ish the 1 imits of instruction wit1";in progran areas.
Program goal s are titilzed to assi St planning, budgeting and assessment at
the di Strict level . Moreover, program goal S prowtde guidel i nes for needs
i dentification; priority setting and prog`rath devel opment wthin prOgram

,

The answer to the question, What is grid what is not a program?" is found. in
the following table published' by the` Departmenrof Educati-on which aPpears' in
the El ementary/SecondaryGui de for Oregon School s: Part II.

7.°
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TABLE

PROGRAK-ARCAS.OF STUDY AND-ONUS OF CREDIT:.
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X

X
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X
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X

X
X.-

X

X
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X.

X. ,

X-

X

X-.
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X

-.X

X

X

'X

X --.

X

X

X-
X

..k.

X
X

X:

'X
X

X

X
X

X.-.

k.:-.

.1:
X

-X
X
X .

X'
X.'

..X,

X --

'X

X'

4,,.-

X

X
X
-X.

X

X.
X
X

A
X

; X

Arts:Acrafts ..

BUsinesS EdUCation
Forei.gn Language
Health Education
Home-EConomics-.
Vii-dastri,a,i Arts- .

LaAguage:Arts
Mathematics
Music'
PersOnal Finance ..

Phyical-Education.
Science
Social-StudieS
Speech'& DraM4
TraffiC Safety c

AccOunting Occupations- :
A4riCultUre OcCupations-..

Clerical OccupationS , .

Construction OcCupation's
Diversified Oacupations
f1ecti4ca1=-EleL Tonics OLLupations
Food Service DCcupations.

. .

Forest Products Occupationt ..

GraOhic Communications Occdpations
4ealth-OctOatfons .

industrialllech-anicS Occupations

Marketing_Occupations
Metals Occupations' .,
Service OccupatiOnS
Steno-Secretarial OccOations .'

X

X

X

.

X

-

,

X X

,

X
,

X

.

*Local districts must assign ares of study to one.or more programs. Program goals,

then -must be adopted in all programs.
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Examples of Program Goals

As before, examples communicate most clearly the meaning 'and form of accept-

able program goals. An acceptable program goal must meet the three defining
characteristics-discussed earlier: _ _ _

(1) prOgram-level learner outCome statement,
(2) program-level outcome statement,
(3) program level outcome statement S'tated in general terms.

While an individual set of program goals must describe-!the desired learner
outcomes ,resultiny from all experiences within a'single content area, the
collective sets of-goals for all pro9rams must desCribe the desired learner
outcomes for all content areas within the district.

The folldwing goals represent a complete suggested set of program goals for
the language arts area.

Program Goals
Language Arts

-----,

Students will be able to satisfy their information.Heeds through,
the examination of printed materials.

. .

2. Students will 'be able to destribe their subjective,-analytic and
evaluative responses to literature.'

StUdentSwill understand how literature reflects the life
and ideas of this and other cultures.

4. Stadents Will- be able to use ----langyage effectively in
with individuals and:groups.

4j

Values
:

interacting

_Students-will be ab'e to describe a variety of ways in whiaideas
are expressed.

.

. Students Will:be able to use appropriate mechanics and conventions
in communicating ideas clear4y and accurateJY.

,. .-

7. Students will he able- to adapt, their "speech and writing to.,differ-
ent purposes and. audiences.

I.
,.

8.. StUdents will be able to,observe and listenliurposefully in acquir--
ingOnterpreting andeValuating 'information.

.
.

,

. . .

Students will be able t6 illustrate how language has' adapted. tothe
'needs of people through time.

. ,.. ,
'

. - ,.:- , ,,..,,c

. - ..
. ..

10. Students-wiTi .be- able to make effective use of nonverbalcoMmuni-
:catilmin expreSsing ideas; attltudes and feelings.

. . ,.
,...

..

: 11. ,Students will value language as a means by which experience .is
given shape and 'Meaning.' °

:i

As evidenced by the atrove.goals, a program goal generally reTatesto several

courses and MOretthen one grade level. .,.., .

,
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Examples of unacceptable program goals and their revisions can be used to

further illustrate the requisite charcteristics of program goals. Four such

examples fol low:-

1. Unacceptable Program Goal for Mathematic's: Students will have thel-.

skills necessary for quantitative problem-solving.

Problem: The desired OutcOme is to solve problems not to just have

the skills
Acceptable Revised Program Goal: Students 'will be able to use

mathemattiCat symbols4 systemsabd operations to solve qUantitative

problems.

2. UnacceptabJe Program Goal for Social Studies: Students will learn

about the American economic system.
Problem: The goal. deScribes -the learning process and.not the

outcome;
.
Acceptable Revised Program Goal: Students will understand the

American ecbnomicwsystem.

.

UnaCceptable Program Goal for Business EducatiOn: Students will

understand, human growth and development. t,

Problem: .'The goal does not destribe one of the Critical learner

outcomes for the business, education area. Instead, 'the goal appears

tb belong to content areas like health education, physical education

or science: ,The.4nal is Stated in acceptable form.for any OrthOe

areas.
AcceptablesRevised Program Goal: None.

.
Unacceptable- Program Goal for Home Economics: -Students are able to

determine,the calories for specified menu items.

Problem: The goal is, stated too specifically for a program goal.

.Adceptable Revlsed Program Goal: Students will be able to apply

knowledge...of fonds and nutri.t.loW in meeting physlcal, mental ,

social an,. emotional needs.
a

Note: ,Writing Goals,

Use of the singular-or plural form of "student" in writing a goal is a matter

,of preference. The same is true of writing a goal in the present tense (the

student knows . , the student is able to ._ . .) or future (the student

will , know. . . , the- student will be able tO" . Whatever the style

priference,,, it -should be Used consistently throughout'. the, systeM of goals.

I'm ,thi-S- publication,. goals tre .writteh in the plural form a.nd.f.titure tri,

sinCe,..goals are aiMed at all students and assumef,.an outcome' .not already

present.



Program Goals Self-Test

Place "A" by acvvtable_prosram .goals_and__%1_by -unacceptable program goals.
Remember that un4cceptable program goals must be accompanied by a justifica-

on Statement. Each :goal is specified for a given content or program area,
as indiCated within the brackets.:

PROGRAM GOALS :

Studerits-w-ill possess-the-IA-als-, attitudes and knowledge-require&
for, job searching. [Business Education].

Students -tvel I be able to interpret' the natural arid man-made en-
,.vironmentNith perm.ition arid discrimination. [Art]

3. Students -will be able to-itelate the political system to the filnc-
tions of goVernment. [So6-07-Studies] '

4.___Students_Wil1value-and be-ableto--plan yocational -acti-v-iffips to
. balance and, enrich vi,ca ional pursultS. [Ildustrial Educ'afion] :

.
"' k

. To.- help students.:underst nd the -c-igerences between ..meigsis . and

mitosi s. [so ierioe]

app.ear in Appendix A.



SETTING PROGRAM GOALS

Alternatives for Setting Proram Goals

. Running parallel to the task of setting district goals are basically three
7'categories of al ternkti_v_es_for_setting_program---goals-:---(-a-)adopt-i-ng-exist-ing

goals -from other sources, (b) modifying existing goals, or (c) generating
origi nal goal s.

The same advantages and disadvantges exist for each of these alternatives as
dicl 'before in the case of setting district goals,. 'The degree of community* .
and/or professional staff involvement must be _weighed again4 economic and
time considerations. .,14

When -setting program godis, the district must decide whether it will address
all programs at one time, or whether it will set goals for or one- program

at a time according to a predetermined ordering of programs. The .former
approach helps to insure that collective); 'the sets of program goals ade-
quately support the district goals; the latter-approach can ease the program
goal-setting task by limiting focus. Again, .the deci"sion is left to the
discretion and professiohal judgment:of the district.

-Models for Setting Program Goals
-

district chooses to adopt existing program goals from another ,soiirce,
this di strict wi 1'1 probably be a'dop-ting program- ,00als either from another
district, or comb:nation of districts, or' from program goals available
in the .Tri-County Course Goal CollectionS.* If a district opts tos modify
existing goals-, the same sources .are again -the most. kelx; i.e., other
districts of the Tri-County Course Goals Collections. Tri=-County. -Course-
Goal s Col 1 ecti orts are available for the following program areas;

1. .Art.
2. Biological and Physical Science
3.. Bu5iness Education
4. Health Education;
5. Home Economics o

.6. Industrial Education
7. -Language Arts
8.. Rathegtits

4.9, Music
10. Physical Education

,11. Second Language
' 12.. Soctal 'Science

r An add i ti on a prolgram,-1-ev-e-1mo'de s outl i ned i n Schools_and_Commu-n-i-ti-es-
-STftlifg-6Tals. The Data-Based GOal-Setti-rigMfd named because pre-
'search methods are,used to test this particular procesS for setting program-
level- goals based on establishedlcourse, grade and activity goals. Following

a

*Write to -Commercial-Educational Distributing Services;, PO Box 8723, Port-
land, Oregon 9.7208.-

.



four fro ni ng .sessions .on +lowt--wrlte progrim=1-eve1----gqa1 s , a -community

,oal-Lsetting group, r Nnpri-s-ed .1sa1ei-y---Ef lk persons, generates program goals

:n response. tO data produced..by toeachers and community advisory groups. The

data suppl ied by the.. di :rict!s certificated .
teachers consists of course,

uni t and. activity .qoal -statements, i n- addition:to_deScriptions_of_correspond
ng 7instruction4l 'strategies and learner activities. The za suppl ied by

-the cothmuni ty advisory groups consists of responses -to a surVey in which
..statements pertaining to educational:. outcomes of the -schools are ranked in.,:
Order of .importance. After the generation of, program goal s, the goal s. are

subnii tied for 'faculty review .and approval .
.

The- batFA-Oased Goal -.Setting Model is unique in that it Is an inductive..
approach instead 7.01 deductive; 'that is ,° the Data,-Based Model beginS wi th.

. courSe-I eVel goals and general izes to .progran:leVel goals, instead-of vice
versa. °Typically, Program goals .are-developed from. district goal s- and course

s- are developed *from prograM .goal s...

It must be remembered th the model s presented are -by. no means inclusive'.
-OriginOity and creativity ill goa.-s.etting processes are encouraged at al l
goal levels.

P
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WRITING COURSE GOALS

Characteristics of Course Goal S

One agai n skecificity and content are the charactercistics which distinguish
courSe goats:. tr.Oir. ()trier sets of goal s.

Distinguishing Characteristics of Course Goal s

Individual Course Goals
- must be learner outcome statements
- should be stated i n specific terms
- shoul d include "wil 1 know," "wil 1 be able to" or "will val ue"*

S t of' Course Goal s .

- _Must describe the deSi red learner outcomes for only one course or
unit of study

According to the minimm-standards, course 'goals are required Only for grades
nine through twelve, but can .0e set for- lower grade levels.'

. .

.. The level of Specifici ty for ',course goals is determined by the relationship
-

between 'program, CourASe and.instructional goal s: Course goal s furttpar
amplify or .cleify program' goal s; and simul taneously provide the foundltion
for the development of instructional -goals. Instructional= goal s are very
specific l earner outcome statementsp which describe smal l learning sequences
within a course or .. uni t of study; defining daily-. or individual learner
butcome's. Consequeritjy, course goal s are more s'pecific than program goal s ,
but l es's- specific than inS'tructOnal ,goal

Course goals set the guidelines for instryp-ti on wi thin CoUrses 'tor units
. of study. -Course "goal s ass,i st .co.urse pl anning, curri Cul um devel opment

and a,ssessMent; as well as the. al 1 ocation of funds wi thin ra program.
41

Exampl,es of Course.Goals

An_ic,_c_e. :MU'S t
Oready.mentioned:

.I. Learner . outcome' statement

2. Statement in specific terms

aieet the four defining chzJracteri stics

,3. Statement describing desired course-1 evel outcome( s)

4. Statement including one of the, fol lowing:
a) 'students wil 1 know,'' if knowledge goal _.

i bl. "students wil 1 be able to,"__ i f process goal
c) "students wil 1 value," if value goal c;:,'.,

, .

* These characteri stip "stems" for stating cOurse goal s are al so, Used
' 1 in stating district and program goal s. However, mOst' knowl edge goal s

( those that "wi 1 1 know') tend to be more specific than -Ls suitable at the
district and program level s. :

-23-.
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Appendix B lustrates some ways .to.use stem phrases: to .describe, what stu-
dents Will know or be able to do. A set of course gogS must describe -the
desired' learner outcomes for only- i.)ne cOurSe or unit bf study. ;

The fcllocvingm repreSent a. suggested set of course
coursk n'maltiematics.'

goals for a pre-algebra

Course Goal s
Pre7Algebra

Students will be able to compute sums, differences, products,-
quotients and-exponents for raional numberS.

Students will be able to. -cenvert between fractions, decimi;ls and
percents. .

Students will be -able to perform computations involving percents.-
,

Students wi 1T be able to solve word problems:

Students .011 know the basic medi'urementequivalents fur both the
English and metric systems.

_Students will he able to Use English and Metri6 measurement tools.

'Students will be able:to Interpret g-raphs and:tables..

. Students will be able tosirnplify ratios and sol ve proportions:.

. Studehts will know the symbols for ana IlefinitionS of S-1 gebrait

terms.

1.0. Students will be ab,le. tO perform basio dperations with. integers.

11. Students will ble able tO perform set operations,:

12. SIudents will be able to i'difitify solution :sets.
.

13. Students rii1:1 be able tO add.and subtract polynomials.
6'

14. Stude'nts . will be able to solve equations and jnequali_ties in one
variable.:

. ,

Students will be:able. to 'graph solution sets of eqUations and
inequalities in one variable.:

Students will be: able to gr'aph
Cartesian plane. .

e rations 1ji two variables *on. a

17. Students will be...able to iaentif functi.ons.

18. -Stddents will be able to compute the calue o
stated inputr

.
-19. Students will .yalue the use Of Math .in daily life.

functionfor a" .



.Each of the above 'goals ,desores a learning task wh-feir would- involve a,
,seqirenCe of learning activities or experiences. A course goal usually
describes an instructional itnit that would 'typically require anywhere froM a
fRw'd4s-to a few weeks_for-student mastery,.

i3y comparison, .examples of some unacceptable course goals .and thei i. revisions

are presented below to further illustrate the requisite charactertstics ot:

' 1. Unacceptable Course Goal for Language Arts: Students; are able to.
-'pply the basic skills -of:reading, wrgiting arid listening in meeting

--infd-friational- and communication needs.

'Problem: 'The goal is stated too generally for a course goal'. The
goal in_its present form is an appropriate distrist goal.,
Acceptable Revised Course Goal: Students will be ,able to summarize,:

:the content of either written material or oral presentations.

; _ -

Jr

_

Unacceptable Course Goal for Foreign`Language: 'Students will learn

how to conjugate verbs. _-

Problem: - The goal- is not clearly a learner outdoMe statement.
Also-, a ,process gOal should be stated in the form "the student is
able to . . . . ,

Acceptable Revited-Course'Goal-:----Studentswi-11 be aisle to conjugate'

verbs.

Unacceptable Course
Goal

for ,Physical Education: Students, knOW that

a football touchdown is.worth siX points,.
Problem: The goal islitoo specific for a course goal.
Atceptable Revised Course Goal: ,Students will know the baSic game
rules and scoring procedures for football.

Note:- Writing Goals

Use of the:singular or plural form, of "student" in writing a-,-goal. is'a matter

of preference. The same- is.,true of writing a goal in the° present tenSe (the

student knows . . th.\ student is able to . . ) or future-.(the student

will knOw . . . , the student will be gble -to .). ,Whatever the style

preference, i_t should be used consistently throug-hout the system of goals.,

Ij

-

thit publication, goals are written,- in the ,plural form and future tense;
si.nce .goals are aimed at all students and .assume an. outcome riot already

present.
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Course Goals- Self-Test
,

As befpre, place "A" by acceptable course goals and "U" by. unacceptable

course goals: Unacceptable 0.31 s must be accompanied by a statement explai n-

ing why the goal is unacceptable. Each goal is specified for a given course,

as indicated within the brackets.

COURSE ,GOALS

1. Students- wi 1 l be able to construct both monthly and yearly budgets.

[Personal Finance]

2. Students JO 11 value :independence and self-worth. [Heal,th]

3 Students know that the' capital of.Washihg.toh is Olympia. .[U.S.

'Geography]

.
Students will have the ',opportunity to practice the scientific

method. [Physics]

. Students, will list the forMul as for the_ area_and '.perimeter of

squares, rectangles and triangles, [Geileral Math] ,

2A1swers appear .in. ApPendix A. .

os
/

C
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SETTING COURSE GOALS

Alternatives for Setting Course Goals

Once again, the goal-setting task breaks down into three possible alterna-

tives, .each with the same advantages and disadvantages previously -discussed:*

adopt existi ng goal s',..modify existing goal s; generate original goal s. ,

Generally, setting course-level goals involves profeSsional staff .to a

----------greater degree than the community,. The professional---staff, TricTuding---,both

teachers and administrators, determines whether course'goals should be
simultaneously set for all courses related to a specific program or whether

course goals should be, set for only one course at a time.

0

Methods for Setting Course, Goals
,

If a di strict chdoSes to ei ther adopt or mo-dify existi'ng course goal s from

another source, ithe primary resources for- course goals, are the Tri-County.

Course Goals CpYlections and other districts. The former offers very exten-

sive sets of course goals for the same twelve instructional program 'areas

mentioned in, conjunction with setting prograni goals. Each Tri-County Course

Goals Collection has its own Javnomy which greatly aids the retrieval of

gbal statements.

If a district decides to generate its oWn goals, in full 'orin part, to '

supplement goal's from other collections, there ane at least :two possible

approaches. The first Spproach, and the most common one when original, course

goals are being sought, is the organization of' teacher writing teams. Often

workshops by subject dr program area are planned to facilitate this process.

'The Second apprOach for developing original :course goals iS to Involve' the

community' in the goal-setting -.process. The' Community Expectations Model*

desdribed in the section On Setting .District Goals can also be' used, ta

'produce course-lr , goals. The. statements of expectation about what a

-student needs ,to able td do'or know to "make it in life" can be translated

i.nto -course_goals by the_districtLs_p_r.ofessional. _staff.. With careful plan-

ning, other models could also, be.. modified to generate course-level goals.

;

-27- 2-8' -
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RELATIONSHIP BETWEEN GOALS AND COMPETENCIES'

By the minimum standards definition, a competency 'is a "statement of desired

student performance representing demonstrable,aability to apply kntwl edge,

understanding, and/or skills assumed to ,contAtUte to success in li fe role

functions." / Hence, 1 ike a goal , a competency must be stated as a" learner

outcome and identify a desirable outcome of- education. Once again, education

is regarded as the combined effect of both sChooling and community experi-

ences. AlSo, similar to goal s, competencies provtde the framework for
--pdanning and assessment. The di steict should consider involving the commun-

ity in the-competency setting process.

The definitions of -goals and competencies' reveal that, despite their simi-

larities, there' is one distiTict difference between goal s and competencies,

.Goal s can be written in 'relation-to either the acquisition .or appl i cation of

knowledge, understanding or skill . tompetencies, on - the other -hand, must.

always be Written in' terms of the application -of knowledge, understanding or
skil 1 to life role functioning. Consequently, al competenci es may al so be

goals, but not all goals may be competencies. , For' example, the following

competency may al so be a goal :

The -KtUde711-1 s able to apply measuring skills to the solution of common

.f problems around the home:

Howeverthe following course goal is .not a competency . since it is stated at`

the knowledge..level :

:

'The. student knows the formulas for computing the surface area
, jects, rOOms, buil di ngs,..and parcels. of land

A. niinimuM graduation coMpetency may relate.to Only one .district, program,' Or

courSe goal or if May relate -. to many "goals An individual competency can,

and frequentl yJsii 1 1; rel ate tO,' goal s at vari ou-s 1 evel .

Regardless tf the

pattern rel a ing goals and competencies., it is :imperative tilat: goals. :and

Competencies. e logically consistent and Mutual lY supporttve. The achieve-

ment of dtsi ict, program and course: goal S shoul 0.-i nsure- the-- attai nment of

Minimum gradu tion :competenci es. .

According- -to the\ Mintmum :Standard on Performance Requirements ,:for. Program- ..,
. .

Completion (0 R 501-22-231), ".the local bOard shall , by 9-1-76 adopt and. make

available to ithe Community_ minimum competent.' es .it ,is ta. accept. a

eiidence (tha ) Students are equipped 'to function , in the soCiety:.- in which

they 1 jve." 8 rh addition,. the Local District-Responsibil ity, for ImpIenien-

tati on- '5tanda d . (OAR 58122.-236). mandateS that local distridts enroll ng

students g ades 9. through '12 must be capable. of_certifying the' attainment

of miniMum co pefencies foe ..specifjed ateas,: beginning with the graduating '

class of 1978 -The certification of all competency areas must begin nOt

later than witt the graduating cl ass of 1981.

3.22 . cit., P.
22.1 cit., p. 9

. '
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In light of these timelines for the adoption of competencies and those

discussed previously for the adoption of district, program and Course goals,

it becomes 'apparent that a district must carefully coordinate its adoption

efforts to provide the necessary consistency between competencies and goals.'

In many cases, these efforts can be coMbined and will ,usually save the

district time, -money and frustration. Planning and adequate supervision of

the goal and competency setting process are critical in guarantdeing that

the final products are mutually supportive:-

-30-
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Answers for District Goals Self-Test

To develop a .healthy mind and body.

.Problem: The goal is not Jearly stated as a learner outcome.

Possible Revision: Students will develop a healthy mind and..
body. '

-

A 2. Students will have constructive leisure time skills..
1,

Students will be able to compulte the unit, price for common groOery

items.

Probl em: The goal i s stated' too speci fi cal ly for a di stri ct

0 goal.

Possible Revision,: Students will learn how
purch4se .goods arid services.. H

4. Help students acquire the- intellectual "skills 'basic to continuing
self-development and further.study.'

Pi-oblevii: The goal is not stated as a. learner outcome. Instead,

the goal states what the disti-ict or teacher will do.

o intelligent*:

Possib.le Revision: Students will ,acquire the -intellectual skills

basic to continuing self:Aevelopment and further study.

5. .Student will know NY to adapt to change.

3-



-Answers .for-Program7Goal s Self:Jest

c

I. Students will possess the ski'ls, .attitudes and knowledge required

for.job searching.. [Business EducatiOn]

Problein:. The goal states the 'result of' a process and not- what

students should be able to do.

Possible ReVision: StUdents-knoW and .are al:0e to apply successful

interprcit the natural. 'arid man-made en-

discrimination. [Art]

relate the political system to the 'func-

Studies]

job search techniques..

,
Students will be, able to
Vironment with percePtion 'arid

Students will 'be able to
tions of government. [Social.

A 3

4. Students will yalue and be able to plan vbcational .activities 'to

balance and enrich vocatlonal pursuits. [Industrial Education]

U 5 To .help students understnd
mi tosi s. [Science]

the differences between weiosis :. and

Problem: First, the goal .is not stated as a learner outcome.

Instead, the goal identifies what the teacher should do. Second,

thR goal is too specific for a program goal.

Possible 'Revision: Students- wil) know significant.scientific
facts, laws, principles, assumptions and theories.



A 1

AnsWers for Course Goals Self-Test

Students will be able to construct_both monthly and yearly''budgets.

[Personal Finance]

Students .wi l value independence and. sel f-worth. .[Heal th]

3. Students know that the capital. of Washingtoh is Olympi,a._ U.S.

Geography].

Problem: The goal is "too specific for a 'course

Possible .Revision': Students know the capital for each state

United States.

in the

Students will have the opportunity to,practice the' scientif.ic

method. [PhYsics]

Problem:: First, the goal is not a.learner outcome statement.
Instead., it identifies what the ,district ,or the teacher will

.provide. Second, the goal is a,prOcess-orientecrgoal ahd should be

stated im the "is able to" fo\rmat..

Possible Revision: Students are able to apply the scientific

method.

5. Studentswill list the formulas for the area and perimeter of

squares, rectangles and triarigles. .[General Math]:

Problem:. 'The goal should be stated IA knOWledge and goal format.

Possible Revision:: Students will khow the formulas for the area

and perimeter of .gquares., rectangles and triangles.
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Some Usable Skeletons for Writing Knowledge Goals for Courses*
.7 1

a, The student will know the (states of)
' (foems of )

(kinds of )

(types of )

(conventional categories of)

b. Students will know the (components off
(elements of) (including)

(e4.1

c. Students will know the relationship(s) (betwedn)
(e.g.)
(among)

(of)

4. ,Students will know factort (that mAy'have led to)
(involved An)

(influencing) '
4..

(effecting)
(to, consider in)

6.7 Studenis will know. effects "of on .

f. , Students, will know iMplications of ,for

g. Students will. know (Causes of)
(reasons for)
(sources.of)

h. Students will know major contributions of

i. Students will know problems (confronted by)
(involved in)
(encountered by) ,

(that led to)

J. Students will know issues (related.ta .
(involved in)

-(raised by),

* Adapted from ma rial produced by the Tri-County Course Goal-Projec

397

37



Some Usable Skeletons ior Wrtting Process Goals fdr Courses

a. :Students will be able to determine

between and

b. Students will be able to distinguish
from

c. Students will be able to use in ing

d. Students will be able to select and use,appropriate

for

rin

categorize according to

e. 'Students will be able to classify.
group .. whether

f. Students will be able to recognize

g. Students Will be able to .analyze issues related to

h.. Students will be able to measure

i. Studen.ts Will be able to evaluate.

Students will be able to locate And use information about .

k. Students will be Able to judge according to criteria of

kgsgiiiReuthigly)---Students will be able to identify

m. Sttidents be able to document :

3 8
-40-



.1*

WR ITING DISTR ICT, PROGRAM AND COURSE GOALS

YOUR. VIEWS ARE IMPOR TANTI Aftur you read,and examine this publication, pleq a forward your commits to the
publications staff of the Oregon Depar,tment of Education, I f you would rather t;i1WI y telephone, call it.; tit 378 4776.

Or, for your convenience, espouse form is provided.

PLEASE RESPOND so that your views can ho considered as we plan future publicatiN
ord mail if back to lls. WV want to hear hum youl

Did you read this publication?

....._ Completely
More than half
Less than hall
Just skimmed

Does this publicatinn fulfill its purpose dS SWIM in the
preface or introduction?

. Simply cut out the lorm, fold

Did you find the contentao lw stated clearly iritI
accurately?.

_ Always yes
In general, yes .,
I n grineral, no

Always no
Other

,

Were the.contents presented in a convenient format?

Completely
Parify. _ Very easy touse
Not at all Fairly Zrasy

'Fairly difficult
. Dic you find this publication useful in your work? Very difficult

_ 'Other
Often

___ Sometimes
_.:..- Seldom.

N ev er

Did you find this publication to be free of discrimination
or biased cOntent towards racial, ethnic cultural and
religibus groups, or in terms of sex stereotyping?

hich section is:Most valuable? without reservations
'Yes, with reservations

Nhat tyPe of work'do you do? _ No
Other

(Aassroom teacher
Consultant to classroom teachers- What i5 your impression of the'overaltappearanceej the
Si:hodl administrator publication (graphicart, style, type, etc.)?

.0ther
- 'Excel lent .

Would you recommend this publication to a colleague? _ Good
Fair

withoirt reServatiOns' _ Poor
Yes, with resirrvations
No'
Other

When this-publication is revised, what changes would you:like to see made?

Additional comments. '1Attach a sheet if Vou wish.).
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