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A few years. ago, a survey of 3,400 classroom teachemrs' thrdughdut .

- Y

‘the nation irdicated that deter'io‘ratio\n.,:o‘f discviplin'e.was rated by our pro-~ .
fession ahead of all other problems, second c;nly' to the'oldv twi'n-problem
. . . . ‘ .‘ i

o s . -~

o of insufficient salaries and inadequate school facilities. ,Discifyli_ne is the 1
indispensable element in a learning situation. A newspaper once prophet-

i . ically announced by a small misprint which changed.an '"s' into an ""h'" that-

"GLASHES WILL BEGIN NEXT TUESDAY." How true that.is, unfortunately! /

Without efficient classroom management classes turn into clashes between ]
- pupil and teacher. The child's impression of education in a disofderly

_setting is sugge-s.ted by the.reply a boy gave his father after the first day of

. °.

\ » ‘e
“school:
’ . h
‘ v i :
[ . '"Well, How did you'like school, son?'"
’ 1 4~/-. . . . ‘
. '""I've never been to such a place,' answered the little fellow. ""There
was a lady there who didn't do anything but shout at us to keep quiet."
" How do we avoid classroom bedlam?
Consider the positive meaning of classroom management. Too often
we think of classroom management in punely negative terms: no noise, no
o . ’ B L . . . —_— ——
c running around, no disturbance. This is a mi's%undcx-,sta\ndlng of the real
S meahing of classroom management. Classroom management basically means
g) , good tecaching. . . o Ve
i It has been wisely said, ""An orderly classroom ig not where there is .
. : y , \
< . . . ) . ) i . .
&= -+an absence’of noise, but where there is the presencc of a purpose."

Aruitoxt provided by Eic:



- AR : ‘ o i
The princi“‘al establishes the climate for good classroom management.
' \

.l
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WHAT IS A SCHOOL PRINCIPAL?

If he 1looks around he‘s snooping; if he doesn't, hels laz/..
. 9 ping _ \ 2 /

CIf he tr1es to settle all compla.mts, he 5

5 a foel; i he doesn't, he's rlxot
! i
earning his pay. ' : [

If he confers with an inexperienced teacher, she is hlS pet, if he doesn't
, he‘c- a bull- headed chctator. ‘
/

’ / . . 3 ) \ J .

If he talks w1th young teachers, Tle's a Romeo, if he doesn't, he shuns
: theu' problcms. : . : f N

/
|

If he insists on rules, he's a stickler; if he 'loewn t, he'!s a lax a’clini'hist\ato-r;'

3
‘He's expectéd to be as cunning as a cat, as blmd as a bat, as patlent as }\ob
and as wise as Solomon. - . . C \\
Y . ) : . / “ v el . ---..’1.‘_, . ' \
" But isn't that.asking a bit too much? T L ]’ oy .
| - ] .
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/ MY CHILD AND YOURS
./ when my child hits 'your child,

/ _ He has not yet adjusted; _

v / But -when your child hits my child,
"/ "' He simply can't be trusted.

My child's temper tanttums

Prove only that he's bored. -
; But ‘your child's violent outbursts
j Simply cannot be ignored.

When my .child breaks your child's toys,"
They weren't built for noxmal use.

But when your child breaks my child's
toys, ' K )

There's no sense in such abuse.

1

My 'child is such a little dear
. But surely you can see
1f your child .were mine to rear,
How different he would be.

—-Selected
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CLASSROOM MANAGEMENT - . = -
.~ ASIT RELATES TO | . \
T SUPERVIS[ON ' .
* | | - ‘
.
I. Rationale . - - ' oo o
No other aspect of teaching is so often cited as a major con

prospective, beginning, and experienced teachers as classrpom

management. No other aspect of teaching is more frequently discussed

I8

in the professional literature - or'the faculty iounge. For those of us
in supervision, it is imperative that we are knoWledg“e'_ablé in this

area. We mustlook at those approaches proven effective and relevant .

”»

. : ‘ s . N
to current needs of the classroom. . Sich a review can serve as a -

s

vy

springboard for'prac_t,ical- alljplication./.'/‘

‘The teacherts competence in classroom management is largely a
- - ) ‘ g . “ . t ‘ + - " .
function of his or her understanding of the dynamics of cffective

: mana@menh’;/‘A‘s supervisors and principals, we need to help teachers

identify the management 's'ystems they are alfeacly using. __’v.Ve néed

to give teachers an opportunity:to.try out alternative approaches and
" to practice such approaches in a safe environment, simulation situation,
because classroom management may be considered the most fundamental - -

!
i

"and the rmost difficult - task the teacher performs:

i o { ' ‘
i . . i K !

R /
-II. Objectives .

‘These general objectives indicate the scope of this session today.
. L . . v .
1) Participants learn about current trends in classroom manage-
. -I .
ment,

)
3
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Z) Participants review proven approaches in order to formulate
. : o o : ! \

™ 3) ‘Participants become aware of and practice simulation as a.

tool for staff development, self-improvement.

Many of-the ideas, included in this presentation are indeed current

~

since they are taken from pre';publicafion material, pfe’pa;'ed by .

Dr. Willord-Weber, Professor of ]fdu'catior; at the Univer$ity of

‘Houston, and a recognized authority on the subject-of classroom
) ° ' . ' ."'.. EENEME

"managem‘ent.' I'am grateful to Dr. Weber for his p'evr'rlnission to
include lnateljial in today's prese'ntation. , .(C'lassroom'Tea'ching Skills:
:

v

A Handbook)

III. .“Definitions

¢

__— " While it is something of an oversimplification, a search of the

literature on' teaching réveals at lcast five rather different definitions
. . \\ . . . - - . . . N
of the term: classroom management. Each of the five is different
S because it represents a particular philosophical position regarding
o \ - classroom management. : ' '

st

v . —

One of these positions - (1) the authoritarian approach - "view_scléss-

room management as the process of controlling student behavior. The

" role. of the teacher is to establish'and to maintain order in the class-
room. Primary emphasis is on prescrving order and maintaining
: . ; ) ' . i .. t. - v . ‘ ‘ . Ty . . - ' )
control through the use of discipline. Indce.cl,,\?ften discipline and

.classroom management are seen'as synonymous terms by advocates

'

N &

practical recommendations for the classroom. o A
. . . . LU



E ’ o » ' ' o
. N N N

LY

-oE this approach; In Ea-ct, as supervisors, we sometimes equate
. ' \.
‘classroom control with goocl c_lab:.room mana&,cment

A second position - one dlrcctly contrary te the authgltarlan approach -

b is the (2) Qermlsswe approach. I—Iere the teac“‘ er's role is to help

"smdents feel free to do what they wa.nt when'e er they want. A definition

that reflects this viewpoint might be stated afs follows: .Classroom

rﬁanagement is that set of activities by which a tealch‘cr maximizes

-student freedom.

.-

The principles of (3) behavior modification - when learning takes place
: thehﬂ'there is change in behavior - provide\th'e basis for a third position. .\

\

The role of the teacher is to foster desii’ébﬂz\ student behavior 'and to
eliminate undesirable be.ha_vior. In short, the teachelr helps the student

- : learn appropi‘iate behavior by applying principles derived from theories '
.

of reinforcement.
I : . N . : - .
The fourth positio\n views classroom management as the process of
S o

“creating a positive (4) social and emotional climate in the classroem.’

[

The assumption of this position is that learning is maximized in a

positive classroom climate, “which, in turn, stems-from good interper-

sonal relationships - both tcacher/é‘t\udeht and student/student relation-
. . . . \\\ \ N : . :

‘ships. Itis also assumied that the teacher is key to these relationships.
Therefore, the teacher!s role is to develop a positive socio-emotional -
. C . ' " Lo \\\\\ o : .
classroom climate through the establishment of h/éalthy interpersonal .

oL [ ’

relationships.
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A fifth viewpoint conceiyes the classroom to be a social system in
‘ &l & \

which (5) group processes arve of major importance. The basic

"

assumption is that instruction takes place.within a grdup context,
Tne role of the teacher is to foster the'development and operation

1

i of an effective classroom system.'\_- Buddy work, peer tutoring,
| v . '

"show and tell: } L ‘ . : .

-7

Each of the last three definitions - (3) Behavior modification,

() S_Qcial/EmOtidnal climate, (5) Group processes - represents.a

different but defensible position concerning classroom management.

Idecause none has bean prOv_.’ed best, it'is optimum that you, as

_supervisors, encourage tcachers to develop a pluralistic definition

of classroom management.  The tecacher who adopts such a definition

‘

'is committed to use those behaviors which-are most appropriate to a

particular situation; e or she is not tied to only one approach in

establishing and maintaining conditions in which students can learn.

According to Dr. Weber, the teacher who takes a pluralistic approach
e N . . ' ' [CR.
to classroom management would find it impossible, cven contradictory,

»

to reconcile the authoritarian and permissive approaches with the other

L -

‘ thrge”—' the (1) behavior-modification, (2) socioemotional -climate, aﬁd

" the (3) group-process approaches. A pluralistic definition which take"ﬁ
. : . 3 R N ) /

1

L)

. . - "-' . , . ) . »
“hese thvee appraaches into account might state: Classroom manage-

' mient is tha\tﬁset of activities by which the teacher promotes apprbgriate

: ’ .: e ) - - ) 3 ‘ ) . ) ) .' . /(
student.behavior and eliminates inappropriate student behavior, -

/.

' »

!
: [
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-develops good interpersonal relationships and a positive socio-
. | | , v
emotional climate, and establishes and maintains an effective and

produs’tive classroom organization..

) Unllke the five approaches _)ust d;scussed each of/whlcll_&s based
Ceerees A
. : ‘/ , vt
j\\up n'a:\aehmte phllOSOplucal po:{ttton,‘ the. s\\cth -'the "bag of Lrlcks"
‘ !, v l -

-

.appro;-xch - has.no phllosophxcal/or psycholochal base b\\t COnSIStb of
| .a co;r’mbmatlon of common sense, old w1ves' talee, and folklore. |

: Descri.pti.lons of 'the_bag of tricks approach usually c0nsist of a vlislt."':

,\ " | ot things a;. teacher 'should do - or 5110de1'~noc do - \_\;'hen confro’nted

with var lO\lS types GL. classroom management problems. Be/-cause \_

these lists often hav}\the appealance of being qulck«au‘d ez/sy rec1pes, '.

/

this appr.oa_ch is also known as the cookbook{ approach. - ATh'e'following

— ,, A :
£ ,

are tyPTal\ of the kln s ol c;tatex’nenjs one might f\nfl or¥ such a list:

ek Never raise your voX\e when ac,imomsl'mvl a stuoent.

N Alway-s be firm and fair when dealing with sLix_dents. \)

\
Always be sure a stjdent is guilty before [punishing him or h r

' B'ecause the bag of tricks apbro'ach is, IOt derived f‘(om a’w 11-’-.."\'

: conceptuahzecl base, it lacks consﬁftency Even thpu"h ’i’nﬁffy”‘%\{ "res_tiox-.s

!
t . 4
: .

e 1
| put for“ 1rd ma1<e a great deal of qense, there is no set of principles
: w- . Y
. CO “ .
-that pe1 mltq a teacher iv generahae to other problems. Additio ally,

]" ' : v 3

0 . 1 { . . . N . \
[ the "bag of tricks' approach tends to. cause a teacher toibe rea tive
B ' - ‘ . ;’

. ‘ &.
_ _ in deahng w:Lh clagsroom management. In ther vords, thc t acher

. . : . ‘ . Loy, ‘? \. / V/ . . . : '

I ' SR [ ‘ ; ) .

: ] . T ' . .

T o l\ I \ . - ‘,‘\
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™~ |who uses this approach usually is reacting to specific problems and,

: / using short-range solutions, It is more effedtive to be proactive, to
\ anticipate p.fpblems, and to use long-range g¢olutions. The teacher is: '

t ' Co Yy _ : b

Ch i
. the key. -~ - ‘ \ R
- , . o \

As a part of déyeloping a plura.lis'stic‘-‘-approac}},“ it is 1nl1p'ortant that-

“ ot

Cet———

\. .a teacher learn fp identify the classroom 'mapageme‘n't approach he or

: o S | . o _
she is now usiingh A teacher's own teaching style, her particular .

value system influence which approach he/she uses.. For.example, a' -

.V‘

- S .. ‘teacher Wwho muyst be the authority figure in any situation would have a
\ : © difficult time'lt sing the' gi ogb process apprdach effec't'i.vely ih/th'__e_w B
. S . : : i R
N . .- . ‘\

‘eachers, hlowever, can become comfortable using .- \

¢

classroom.

\
\
L |

different app oaches to c aésroom"mzi-riag-ement. Knowledge of the
‘ - dynainics involved in each zpproach is Step Nuriiber One. Step Number

Two is the /opportunity for e:;ch'tea’ch,ér to. try out the techniques, to
) ’ RO ’ . v * B . !

' - put into pyactide*the theory. We are finding in our Staff Development
\ . . 7* ) E ..,."—;"‘""-1 . . ) 5
—- Depaf*’tm,@:dt here in Houston that when, teachers are provided with

] " |
- “uninterrupted time away from the classroom, ‘time for both theory and’

\ : .. practide, changes in teacher hehavior with relation to classroom .
NG " 0 N B '
3

r} . ° . . ’ . ' .
- . management can take place. - At the Staff Development Center a

\ ~ \ tecacher can try neiw strategies in a safe, simulated environment,
L : iy o It . R . ;

[y

fir-sf role-playing with coilcague:s;’f'::ancl_ later
B CTERY ] ez
small group of students. WhJir; 2 teacher completes-this training and |

micro-teaching with a

/

L Ve ' . Ly by L . N
returns to his or her home schddi, a trainer fr\om Staff Development’

.

\ ' N l' I . . . . . . \‘ . ) ) . rJ’ . ‘

ot . \ . . . A A —;- ; | . ; L - . : ' »
! : S . vt . . | ’ \ ten . : A !

; . - : L.
| \'d—"'"' : - B
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Iv. - Instg&ction ;md\'ﬁ Management

- -f /

- v R [N
. ' ot - N - e - ' '

- g - T me e e e e . . e "'“‘." T memem v .- A

" poes aleng to facilitate the tmnsit on {from a controlled to a narmal
" v ( g . ' » \

“environment that exhibits norimal classvoom management problems,

\ . . - e . R .
4 ' R A .
. v\ “ .
Lo . f [ [ N ..

Be(.au:.e Lcachmp c_onal\atf ot LW) ch.menslonb,\ instruction and md.nag,e--

‘. ment, classroom pi‘obh-:m,&s'n-e of tw&) kinds: ins,truction’al problems °

' , .\,.

and manageyrial problems. ', 7=Inslruc_‘.t10nal activities are infended to

s f;tcilitéte the s:"t':i.xdent's achievement of specific educational objectives.
»Diagnosing learner ne

eds, planning lessons, presenting information,

asking questions, and gvaluating learner progress are examples of

' . .
. v

Managerial activities arc intended to create

— -,Lnstrtxctmnal activities

. .~ , ? l\‘. . L. *
and maintain conditions m-w}u_ch*métr,.uct,_xo;\ can take place effectively

A

‘"éivr’;d.'eﬁfic"iently'. Reward ng promptpgss, (levelop’ng‘te.aclfxe.r-isbud'en't

{ ° ,.x \

.@tipport and cqtaohshmg pl‘ocluctne group rormf are e\camplcs of
" ma'nauerhl activiti\e\' Ad{nlttcdly, 1t is often d1 ficult to decide . _.

. . . - ‘ LT - . N

whether a, ;x'xrtlcula\t(,achl\nu beba\ Lor is Lxxstruc/tlonil or managerial,

‘because the two are us‘u‘;ally..'i\nt'ei-t\'.-ined. The cf“fcctive' teacher, how-
- i \ . N b

ever, myst be able to disting\\;ish,bctween-instru(‘ctinnal. problems that _

Vy .

require instructional solutions:and managerial H‘rc’;plems that require

c . . v .
F— ’ . o J

.. \\ N ' ) ’ . :
managerial solutions. . Too often teachers attempt to solve maragerial
. DN

problems with instructional solut\;ons. For example, mal’w g a lesson

-more interesting - a con\Tmonly suggested instructional: i :medy

‘not likely to solve the problem of ¢ x.zd.rcn whe are withdrawn becatise

\ v

they have not be¢n accepted by thewr| classmates. Nonacceptance and

withdrawal are inaypagement probl"cz'ni and require a managerial

solution. * " /"

. : .

}
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\ . \Snme Pracepts for Classroom Managemaoent
. B ‘ ‘
) NN : . \

~

1.  Sct your gtan \urds early.
%
Good classroom control is estabhshe(l during the first days--in fact,
during the tirst minutes--of school.: “Try to set this atmosphere by
example, rather than by establishing a long list of "do's and don't's
. (You will, of course, be so kind as to ignore the fact that I'm ngxng
- " you just such a list! You may now r~ad or.) Settle the fxrdt few -
mmdents which arise quickly, fxrml’ and fairly® : . -

2. Tpach an interesting, varied lessoff and follow up on it.
— . ' \,
Ipvolve the students in group worl\. panels and Gther mterestmg
activities. Teachers who talk and'lecture a great deal are apt to
become boring -vhet‘xer they reahzéxxt or not. When students are “w.-
cx\eatlvely busy, mtel ested and satisfied, they will rarely cause '
erlous problems .\ Students should know: specifically what it is for
whxch they arc .f\qponSLble and the teacher must see to it that their - / -
responsxbxhty ig both achleved and adeqx)ately recoumz(.d . / '

s
/

' +3. Let students know you hke them.
o ' ¢ /" .~—-—-—-—~.L«- . )
Good dl.sczplmanans gwe children a fcelmg they areé liked.. Good
teachers-~like good parents--can still transmit this affection even -
- ' when they find it necessary to reprimand children. Children come
to know your true fcelmgs about them, not so ‘much from what you
'say as from the attltudes rcf](r tecl in your least conscious actions
| toward them. ' ' A

_ , s o . .
4. Cultivatec a manner which is [riendl)\r,\ but which comimands respect.
_ This manner may not come naturally to a beginaning teache;,c‘but";-i"t
. - © should be worked at diligently. Just a% a clergym\@n can invoke
o feelings of warmth and respect, so should a teachex work for a
similar relationship with his cla@s. The\teacher's manner should

be flrm butfair—r .. | S .

-

f ! o N '”
5. I‘ry to emphdsme the posxtlve |

© Y Rrowvide each child with some  sort of success experiences. The old
- “bromide thdit "xgotlung succeeds like success'' is an integral part of
/ good discipline. Students who con51chnL1y face failurce \'/111 become

dissatisficd. Such discoatent lecads to problems.

Meviiees wl L )

e,
Tha - -

s o . ‘ 11,
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1
Make your dlsCLpImary actlons quick, conslstent just, constructlve\l
and inevitable. S . . ] : - \ |
Students understand angd accept quick and falr actlon. They respect a 1
predlctable and.consistent course of actlon. Actlons that are deemed

unacceptable by the teacher on Monday should also be deemed

‘unacceptable by the teacher on Friday. Try to avoid threats-- -

especially émpty threats. DBut if you have threatened a pupil, be
prepared to follow” through and suffer the consequences if you've:
lacted’ hastily. Students are percept1ve enough to see. through a bluff
‘qulckly They can also recognize’ the implicit inadequacies of the
‘teacher whose d1sc1p11ne in his class depends upon threats.  They may
also understand their teachers or prlncxpél better than either would

- think’ poss1b1e. As adults, many of us <¢ould make fine ostriches,

hiding our faults’and weaknesses from no one but ourselves.

Avoid group punishment like the plague.
Group pumshment--that is, the pumshment of the many-for the misdeeds
of the few--is rarely, if ever, justified.: Punish the offender,. not the .
inftocent. If you cannot-identify the guilty one, wait; the group will
assist vou'if you have earned their respect. :

B2

Do not humiliate studen-ts nor use sarcasrn.

R

One can pumsh effectlvely w1thout theuse of sar casm or hunuhatmc

techmques. When a: child is humiliated or backed into a corner

_ psychologlcally, he will lash back smce, hav1nq lost se1£ respect in -

front of the class, he has iittle more to lose. IIum111at1ng techniques
include-such ac_tlons as’ pl‘v.cmﬁ a child outside the room in sight of - "¢
many who do not understand the nature of his fault but who may delight -
in his misfortune, standing a pupil in ‘the corner ov with nose in ring
drawn on board,. taping the mouth shut, and snwhng out a child for a
"dressmﬂ down" in the pr'(,sence of the L.].a:,S.

Evernw nat may appear to be the opposite, plalse of a child before the
whole class, may be just as devastating. This,~if it is done in such a
mannet as to say to'all others that they are inferi ior to thlS "golden

goose" who has 'S0 pleased the teacher. _

hd

And though one child ma ,]J_Qnsensltl ve cnouﬂh to rot be apparently
hurt by actions such as those z\\ntlonod the rlpplo cffect produced -
\yxthm the class does affect othe It m*-y even ripple through the
telcphone lines, thus produc1ng szkpl\ty probleims also. '

. & ~ .o . i

- ~

(Quite simply, disciplinary and reward measure which are not
constructive aré¢ destructive.) t /

S 1.21_3
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" 9. Avoid using school 'grades as a thrgat. _

.\‘:E . - ‘ ’_"~\ ) ls » - \

o Misbehavior may of n influence a student's performance. Buta
teacher's threatening to lower grades as a means of ‘punishment does
not bulld good disc1p11ne,\ nor does it really motivate a student to
learn. ‘Such tactics may be our 1,nept way of hiding our own ineptitude
as teachers. '

10. Know the background and problems of each child,. or at least "recognizeé

that there may be a problem and try to be understanding '

Students who are habitual troublemakers may be so'cia;lly and
'emotionally malad_}‘usted Such problems are often’ environmental,
sometimes orgapa.c. Get to know the parents and home situation of
problem children as soon as pos51ble. Use your_cumulative files -

. 'lmmediatély/’and refer recurrent problems to the appropriate
personnel / 1f we are truly adult'and profes sional (or trying hard to
be), we should not be hesitant to read another teacher's remarks _
about a’ student before we have worked for months With the student.

v

'

11. - ~Involve.the parents of 's'tud-ents who cunstantly misbehave. B

Call in parents of troublemaking students for a conference. Such a- N
meeting often contributes to the teacher's understanding of the child ,
~ and his home. It also provides a way by which the teacher can ’
_ " enlist parental oooperation for solving ploblems readily Many
v . parents are only tob happy to. cooperate.

¢

12. Keepa simple. record of incidents committccl 'by_ recurréntfoffenders.

’ A
Ihe Smele tcchnique of rccording dates‘and incidents of recurrent

offenders on an ordinary 3 x 5 card is an 1nvaluable administrative
tcchnique. W'h@e the mind forgets, the card dées not. This informa-
tion proves useflul in case of later referral to parents, the principal,
the school.psychologist, the counselor, or tolother personnel

13.  Resist the _témptation tohavew a st\ident "Gestapo“ or ”QI_A. o

: P A R -

Do not assign students to report( on then classmadtes' xnisbehaVior

during your absence from the yqom. This can and usually does result’

. in covert counter actions:towaprd the student ”policeman" as well as

B _ toward you. Much better would be a group effort toward assumption
' of sel{-discipline with subsequent group sanctions toward the offenders.
. This can only be" accorfiplished when your class as a whole has sufficient
- ) rcspect for you to- reg,ard hlghly your relationship with them. '

“ra -
. E
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14.. Have students wr‘it‘eA ayrepor»t,. with full details, on more serious
disciplinary infractions. - : v

~ The writing of such re.p'orts'.r'nay provide a valuable cooling-off
¢ period for both s‘t't.}dent and teacher, may improve student commmunica-
" tion, and most_ceftairﬂy, can prove helpful in d.ealing with .skgptfcal

parenfs. You mii;ht protect yourself, further by requiring the return
of such reports, signed/by a parent. Absolutely avoid the "I shall
not . . . " written 100 tirmes - answer to discipline.problems. "Such
punishmeht does absolutely nothing to give positive direction to the
child, -does nothing to inspire or encourage improvement, and does
build up a strong resentment to the teacher and anything he wants of
that child. A student with aAn\y‘, WILL at all will not-accept this useless
repetition as intelligent sti{rﬁilu's for any intelligent -activity. )

I‘1_5.. -Cultivate your o'vlvr'l spec“.ial dfsciplinary techniques.

A fsterfi look or an effective pause are useful t_echhiq'ues-ulsed by
. many teachers.  Code and symbolic ‘signals adequately indicate to
'/ma-ny“chﬂdrerii what you expect of them.. A quick notation on the ‘

o

) offendefa'n‘d/'qr offense with the awareness ‘of the offender ma_ty-h'avve/f _
—a persué.s'ive effect. If you carinot think. of anything;YOur_éélffdf/ar/&‘ -
not able to_grasp the implicatiorns jof what otheTs may do, you might
read advice o.'"t‘c‘a‘ch'e;r-s~and—ot—her’s""xﬂ?) understand.the emotional '
- and psychological cffects of partic'ularfdisAciplinary actions. Good
teaching does not exist apart from the learner. " Stated another way,
. *+ .+ 'discipline problems develop if learning doesn't. And all.discipline '
e _ problems are not overt. A quiet, attentive-looking, well-behaved
' ' class. in no manner proves that real learni'ngvis-takin’g place. It !
: " could, but it could also be no bettef ‘than the '"Obedience Schaool" on
¢ o 'S.unday'afternoon in the shopping center paxking-lot. We are thinking
' ! - .animals and real thought is both stimulating, exciting, and p‘rovo‘c'ative. :
. : ) ) . o - , P

At the heartof any technique,-let there be an impersonal but positive
reaction to misbehavior. Rememb;a'r‘thgi't' self-disc‘iplin‘e-is the.only -
true discipline and this can only be developed within a cohtrolle_d but -
permissive environment. You might also consider that .no one ever
. “develops perfect self-discipline so don't lose ‘control! "~ " - e
° 16. Do not assign-extra school workas punishme(nt.-

-
d i

" The teacher who Assigns extgg.,-péé‘es of school \Yo_rk*' in éhyﬂsubject
 as punishment does absolutely nothing to create any interest in that
worlk or in'school. Suchia practice is completely self-defeating in
terms of what.we hope to-accomplish as professional educators. -~
. ’ N ’ . C - e
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17. Use the pr1nc1pal as a resource person before problems get out of -

“hand, notas a whlpplng boy after it's toolate. o ' .o\
o The role of the principal as chsc1p11nar1an has 1ts place. More =
A constructive is the role of the principal as a teacher-helper in

‘problems’ ofclassroom management. As such he can do much to

help the teacher implement the concept of. preventxve discipline, The
causes of discipline problems are multiple. They are seldom as
‘simiplé or clear cut.as the upset tecacher believes when &' crisis occurs.’
And the prmc1pal can frequently pevc¢eive more 'behind such misbe=
havior ‘than the teacher whu may be rather emotlonally mvolved ¢

18. Knovv 'yourself. - S
B . d e - . k " . . L . .I . ':}._.’
__Take a g,ood look at youreelf and your teachlng procedures from time.
“to time. ‘Do not take’ out your own' persorial probléms on your pu;pllS.

Rea117e your 11n11tat10n<,/a.nd try to correct them. .Above all, brlng

/// “to the school an honest’ feeling of. llklnrr for. your work. And know
/‘ ~
< . - what your work is- like. It could well be the-most complet profession
.. on earth It is*built upon the most unstable subsml Lmaglnable, every
~ . opar ticle of it is a variable in unendmg, varlety. For this-reason, we,

can never be absolutely certain that we have accomphshed ‘what we,
.set out to do. i the other hand the educatlon ‘of the human genus
_-is not at all ir: ;- -sible, it is only the art of dmng, what is possi’ble S~
o ~under the most adverse .of cir cumstanccs. When we know ourselves
‘ bc.ttcl, we'll have I\c,enel LllSlgllt into Just what is p0551ble.
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