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PREFACE

The néed for the continuation of a planned, comprehensive, and -
systematic developmental reading program for pupils at the secondary
level has. béen noted frequently in the literature since the early sixties
(C'IWeltl, /l963 ‘Cushenbery, 1972; Freed, 1972; Goodman & Niles, -
1970; Hill, 1975; Schneyér, 1964; Simmons, 1963; H; K. Smith, 1965:
Squ1re /1965 Summers 1969; Weppner 1965). The/avallablhty of
federal funds in-the nid- s1xt1es stimulated the growth/and development
of many reading programs through the middle and hlgh school vears
(Graham 1968; Martin, 1967,. However, the literature concerning
expernnental pract1ces in secondary readmg 1nd1cates two-major concerns

/ / ,
. /

/ The first concern is that-many programs focus on remedial-’
instruction directed only towards those students/identified as retarded in '
reading skills (Carly, 1969; Freed, 1973; Gordon, 1968). Despite- the,
fact that numerous studies (Pe) on & Below, 1965 Cooper, 1965; ‘

/ 'Ramsey, 1963; /Young, 1956) report a lag between grade norms and
./ mean ach1evement scores for pupils; ‘at all levels of reading achieve-.
ment, begmnmg in'grade four and 1ncreas1ng throughout the middle and
high school years, reading instruction for, the total group is often not
_provided; «School-wide programs that prov1de reading instruction. for
average and gifted as well as reyned1al students are- needed (Artl/ey,

1963; Marksheffel, 1966; N. B Sm1th 1971) ‘ .

The second concern is that detalled descr1pt1ons concerning the
theory, mechanics, and substance of a program's 1nstruct1onal operations
are lacking (Burnett '1966; /Herber,/'& Early, 1969; Hill & Barton 1971).
Objeéctive data which may. provide gu1delmes for. establ1sh1ng programs

~ designed to promote contlrued growth in reading skills for secondary .
pupils ‘are needed. This /becomes increasingly important as many state
departments of education and school districts report their commitment
to providing instructicn/i 1n read1ng beyond the elementary grades (Freed,
1973) Additionally, us/ educators becon:e increasingly accountable for
- the performance of students (Estes & Piercey, 1973; Saretskv 1973),
knowledge of the effectlven!ess of specific programs becorr es a necessity.

/ v

During ‘the f/all of 1970 the central mission of the laboratorv
~_schools in the Stat/e of Florlda became that of "centers for research and

- high risk experimentation sharply focused on the search for solutions
to persistent problems in teaching and learning' (SUS of Florida,

1969). One of the first extensive research projects undertaken by the

i~



P. K. Yongc Laboratory School at the University of Florida dealt with
the above concerns in secondary reading.

Research Monograph Number 1 published in May of 1972 reported
the pilot project results (Guttinger, Hines, Larsen, '1972), Since that
-time rigorous field testing has been conducted in three public schools in
three additional counties in Florida. The present monograph reports the
results of four years of study of the secondary developmental, individual-
ized reading program at the Laboratory School and in the three field test
schools. Additionally, it presents information concerning technical
‘ assistance and resources which are available to assist other schools in
the implementation and development of their own programs.

[
/
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FIELD TESTING AND DIFFUSION OF AN EXPERIMENT
IN DEVELOPMENTA]J., INDIVIDUALIZED READING
AT THE MIDDLE AND HIGH SCHOOL LEVELS

“THE STUDY

. The- purpose of the study was to investigate the effectiveness of .
a developmental individualized reading laboratory program at the middle
and high school levels. . The program was developed and evaluated over - -
a four-year period at the P. K. Yonge Laboratory School, University of

.Florida. . Promising results the first and second years 1ed to field
testing at a high school serving an entire county, a middle school in a

suburban commumty, and a m1ddle—schoohrra7ura1 communlty

- The read1ng 1aboratory program in each school 1nc1uded group
pretestmg, individual goal-setting conferences, the pianning of an indi-

- vidual program based on the improvement of read1ng skills.considered
. important to the learner, fifteen student hour's of practice in a reading

laboratory, group posttestlng and final 1nd1v1dua1 evaluatlve conferences.

The laboratory program staff 1ncluded at least one teacher--
counselor, student assistants and in-some instances, a raraprofessional.-
Classroom teachers were involved as team members in the 1aboratory
during the time their sfudents were parL1c1pams

DID IT WORK?

The study sought to answer several questions based upon fifteen

hours-in the laboratory distributed over six weeks. Data collected before,
. during, and after show the following:

1. Which measured skills changed s1gn1f1c4nt1y dur1ng the
program at the Laboratory School?

Readlng rate ga1ns were s1gn1f1cant at all grade levels every
year. ‘With one exception (37. 6 words per minute) gains ranged
. from 50.to'81 words per minute. Unweighted mean gains for
grades 6, 8, 9, and 11 were 64, 71, 54, and 62 words per m1nute :
For the fOur years this averaged 63 words per minute. .

o
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Sixth graders made significant_ ga1ns in-16 of 22 1nstances
- on paragraph comprehension, story comprehension, word recog- N
n1t10n vocabulary, and total comprehensmn

Pupils in grades e1ght nine, and eleven had five significant
ga1ns/on comprehension out of ten changes. On three occasions
they /made four times the expected gain. The same pupils gained
s1gn1f1cant1y on three of ten occasions on vocabulary. The

" remaining seven d1fferences were apparently larger than expec— -
tat1on e, : ~ : . C

i Large gains were not expected in comprehensmn and vocab—
uiary in only fifteen hours of laboratory practice. It is important,
that pupils read twenty to twenty -five percent faster with modest
to large gains in vocabulary and comprehension. - Speed was not
gamed at the expense ofunderstanding.

—2-”—"Wh1ch measured skills changed dur1ng f1 :1d testing ?

Pup11s in grades six, seven and e1ght in two middle schools
made a mean gain of 53 words per minute. By grade levels they
. gained from 36 to 79 Words per minute. All of these were signif-

icant, ) :

. 0e same pup11s made significant gains in vocabulary at both
middle schools. - '

The experimental group significantly outga1ned the c¢ontrol
group on comprehension.

-In field tests, increase in rate was s11ght1y lower than in the
Laboratory School, but gains in vocabulary and comprehension were
more often s1gn1f1cant than in the Laboratory School. o

. Pupils in the tenth grade at the field test high school averaged
about 30 words per minute gains while in the laboratory A series
of measurements on five groups over one year indicated a mean

. morthly gain of 14.13 words per minute Wh11e in reading labora-

tory and 4, 10 words per minute Wh11e not in- laboratory

On total comprehens1on and vocabulary three groups of tenth
graders gained 5.59, 7.47, and 14.46 points. These were sig-
nificant at . 05, - . 05, and 001 levels. - The mean monthly gain in the
laboratory was 4. 44 points. While not in the laboratory the change
was . 63 points per month. :

s



3. Istherea grade level at which the approach employed in this «

experiment is most effective in the unprovement of readmg‘?

In the Laboratory School rate increase varied between 57 and
63 words per minute over three or four years for grades 6, 8, ‘9,
and 11. In‘the two middle schools, gains were 36, 74, and 57
words per minute for grades 6, 7, and 8. Tenth graders in the

‘field high school had the lowest ga1n, about 30 words per mmute

Grades 8 and 11 performed a little better ‘than grade 9 in the ,
Laboratory School on vocabulary. A similar trend was noticed

for tptal comprehension. On’ vocabulary and comprehension,

there were no significant differences by grade levels-‘in the middle
schools. Tenth graders in the field ‘high school gained significantly

in. all groups on comprehens1on and vocabulary combmed

4. How did initially low -achieving pup1ls perform dur1ng the.

exper1mental per1od?

Slxty—four and six-tenths percent of P K. Yonge pup1ls, a -
year or more below grade level on a pretest, gained over a year

_ in reading rate and 66. 4 percent gained a year or more in reading

comprehension. This compares with 70 to 75 percent gains for )
pup1ls at all ach1evement levels. e

In the two m1ddle schools low achievers-- those initially belo\y "
the fortieth percent1le--s1gn1f1cantly outgained control groups on

_compreliension. The low group from one school significantly out-

-

gamed h1gh groups in both schools in comprehensmn,

~ On vocabulary, the m1ddle schools' low groups s1gn1f1cantly

.outgained the control groups and the 1n1t1ally h1gh ach1evmg

exper1mental groups.

- On- readmg rate, the initially low-achieving experimental

- groups significantly outgamed the initially high- achieving experi-

mental groups, the low-achieving control groups, and the high- -
achieving control groups, . =
In the high school field test, ‘a special low. group (2 classes ,
homogeneously grouped as under-achlevers) gained 23 words per /.
minute. They gained 4. 21 points in comprehensign bat on a test

not comparable to that used for other groups /

R,
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f 9. Are there sex differences in outcomes of the réading
laboratory ? o T -//’., ‘
/ _ Results were caréfu'lly analyzed in the middle schools' study
/+  to see whether the traditional belief that girls tend to perform
better-in reading than boys would be true.- Both sexes made

‘ / . equal gains on rate,” comprehension, and vocabulary.
/ ) . / -
/ . 6. -What does the program cost/‘?. - -
. T — . 7 / . . .
/. I T liitially-the cost of the P. /f{. Yonge program was $30 per

oo - bupil for the nine-week program (Guttinger, Hines, Larsen, o
© #1972, p. 3).. Current estimates (1976) of cost areé less than $40 .
. per pupil. In a cost factor analysis of the Laboratory ‘School
. -Program and one of the field/test middle school programs con-
ducted by the State Departmeént. of Edugation, it was estimated
that the cost was $1.13 and $1.09 (respectively) per pupil
-7 [ contact hour (Roberts, 1973)." - . "7 - 7 LT

“

s

“Bo'th- séxes made

- equal ains




WHY DEVELOPMENTAL -READING PRQGRAMS
AT THE SECONDARY LEVEL? !f

Developmental readmg programs at the secondary level.are
. needed because: _ . | _
1. 'Stud1es for the last 20 years have shown a h1gh proportion-
of middle, high school, and college students w1th moderate
to very serious: readmg problems T / -

2. Instruction concerned w1th the teaching of the nmore complex

skills in reading is a neglected area in many middle and
junior high schools; it is almost 1gnored/ in senior high
school, -

3. Where instructional prograr1s do exist pn secondary schools,
' they are usually remedial and reach only a small number of -
pupils. There is a growing concern for thé inclusion of
-'-developmental reading programs. for p/ﬁplls at all ab1l1ty

levels. - / N

‘Pupils with Reading Probléms

: Accord1ng to the U. S. Office of Education, Digest of Educational
. Statistics (U. S. Bureau, 1972) for the year 1970, one in four pupils in:
the ‘United States failed to complete high school. Keppel's (1964) study
of high school dropouts showed that 45 percent of those puplls failing
to complete high school were readg@low’the sixth-grade level. _
Penty's (1956) compr/e’h/enslveﬁurvey of pupils not completing their h1gh
._school~eareerS'17iicated 90 percent had reading problem Sa

. Other studies report the large numbers of college students with
reading difficulties. One national report indicated that one-third of all
. freshmen entering college in 1972 needed remedial help in.reading-
) (Open Admission, 1972). Publishers are pr oducmg college texts
. ‘writtin at much lower reading levels because of reading d1ff1cult1ns )
" students have encountered )

.""-5 19
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A major study of exexnp1a1y U 5. high school Enghsh depart—
ment programs in/the mid-sixties reported that reading rece1ved less

. instructional tung (2 percent) than any other 1anguage arts 'skill (Squ1re

1965). Lietwiler (1967) found that.less than three—fourths of the public
high schools in the United States offer one or more recognized reading
programs. In 1972, Research for Better Schodls* (Freed, 1973)
surveyed state departments of education and schooi districts selected at
random throughout the United States to "augment the knowledge base
before: plannmg and designing an 1nd1v1dua11zed developmental readinyg -
system for the secondary level" (Freed 1973 p 195). The survey
revealed tnat : § J

Status of Reading Instruction in Secondary Schools - - J

1. Approxnnately 34 percent of the ]un1or h1gh and 45 perceut
- of the senior high schools surveyed offer no reading. courses.
. / .
2. Only 28 percent of the ]un1or hlgl{ and 5 percent of the_senior
h1gh schools requ1red a11 students to take a readlng course .
N ’ o 4
3.. Less than 50 percent of the read1ng teachers and almost -
* none of the English teachers who teach reading are certified.
. This was significant since reading was. taught exclusively by
the English teachers in 21 percent of the schools and by the -
-reading and. English teachers in 37 percent of the schools."

4, : Stute departments set no minimum ”requlre'ments for readmg '
. .. instruction in 90 percent of the ]un1or high and 98 percent of -
the. senior h1gh schools. ‘ :

5. Developmental read1ng alone or with remedial reading was-
' viewed as a top priority recommendation by 89 percent of
the state department respondents. School districts gave
. developmental read1ng aione or with remedial reading less
of an emphasis with only 68 percent viewing it as a top
pr10r1ty recommendat1on

H111 (1975) reported on 172 respond1ng schools of 202 quer1ed
_around Buffalo, New York. One hundred percent of the junior high
schools, 9C percent 'of the middle schools, 77 percent of the junior-.
senior h1gh schools and 62 percent of the senior high schools had some
kind of organized reading activity, Sixty-five percent of those were

*An NIE funded organization.
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. started /ter 1965; 35 percent after 1970. - Sixty-eight percent of the
- progranls were developmenta 1--less than the 78 percent classified as .
corrective and 74 percent classified as remedial. Even though found -
" less often, developmental programs were rated of most importance to °
the t7fa1 school program -

- _
VA / |
-/ Read1ng Programs for Sec0ndary Pup11s

' C at All Ability Levels

A
s / ; o .
/ ./ - - . .t

/ . Ma]or emphasls is placed oh teach1ng a11 ch11dren to read

,throughout their primary years. Beginning in grades, four-and. five.
interests become broader ir scope and accordingly content becomes

. / 1ncreasm01y the focus of 1nsfruct1on ‘Numerous studies report that at ’ /

this time/reading gains for -pupils at all achievement levels begin .
decreasmg in acceleration. The g \p between grade norms and mean /
ach1evement scores enlarges progr ssively throughout the middle and

h1gh schoolzyears . i : < C

/ . The fa11ure of schools ‘to provide cont1nued instruction for pup11s
at a11 ach1evement levels in the secondary school years overlooks ..
severa1 important facts. First, experience with compensatory programs‘
> (those which only mclude persons classified as remedial) over the pas.
ten years have often been d1sappo1nt1_ g. Costs have usua11y been h1gh
nd programs have been helpfhl to only a’few. pup11s ’

- Secondly, average and super1 r pup11s need to be challenged to
acquire the skills necessary in today's world. Many complex compre-
_hension, rate, vocabulary, and-study skills can best be taught at the’
middle and h1gh school, level. Teenagers at all 1eve1s of reading achieve-
" ment are ready to develop readmg skills that could not have been learned

/ m the elementary grades / - :

.+ The study descr1bed .in th1s monograph/demonstrates that W1th a
modest expenditure and investment in materials and staff development, .
middle and senior high schools can provide an educat1ona11y sound _
program for 1mprov1ng readmg skills of p7y1ls at all ach1evement 1eve1s '

K

. in the secondary school :

/

’ "’\' B /
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The adolescent' need to be‘indépdnd nt,
' con1m1tted And responsible is recog-
. nized and the activities and environ
- ment of the laboratory prov1de for
those needs.

Fifteen hours of labora-
tory experiences
are extendedover
‘a period of six .
weeks.

L
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WHY: THIS APPRGACH ?

The Pupil as Partner 4n Individualizing Instruction

. During the past decade there has been conside -able emphasis on
) mprovmg or md1v1duahz1ng instruction by defining benhaviors or out-
‘comes desired. These are useful measurcs from which inferences may
be made and they may be valuable in determining the elfectiveness of a -
glven program. However, to limit measurement of achievement to accom-
p11shment of behavioral okjectives set by teachers and state departments
qf education neglects one ingredient which has often in the past resulted
: ~-in'successful teaching and 1earn1ng That ingredient is capitalizing on
purposes identified by the.learner.’ ' Studies, -over.the past 40 years
(Aiken, 1942; -Alexander, Hines, and Assoc1ates 1967, Mayhew and
'Edwards, 1936) have clearly indicated that when pup11s have an opportunity
- 1to act on their own purposes, guided and helped by appropriate teaching,

i 'they exhibit marked superiority in learning over pupils taught by conven-
t1ona1 methods usually actlng on the purposes of others. '
j Our dlag'nos_tlc and prescriptive effor'ts in the seventies have too

|- often been external to the person involved. The mechanical test-drill-
-~ retest, with its emphasis on fragmented skills, focuses upon narrowly
/ conce1_ved goals. Knowledge and :skills, cannot he compartmentalized.
/. They are related to the total person's growth. Instruction must reflect
the relationships between the physical, mental, psychologlcal and spiritual
‘ aspects of the person involved. The program descr1pt10n which begins
'on page 17 emphasizes our efforts at creating a learnmg environment in
which growth in academics is simultaneously supportwe of and supported
by growth in- each of the’ other areas, .
In the developmental, md1v1dua114ed reading laboratory program
we have assumed that the pup11 has valid and valaahle information about
self as learner and that the pupil has a major role to perform in prescribing
- the treatment which is to occur based on that pupil's o1nterests and purposes
— for wanting to become a better reader. We have viewed the pupﬂ asa .
partner in our efforts to 1nd1v1duahze 1nstruct10n




- What is Different About 1« .. Program?*

1. It is based upon the developmental tasks associatéed with
adolescence, including 1ndependence commitment, and
‘responsibility.

\‘?

N

2. Pupils are Working on an activity program designed to
deal with each pupil's.own aspirations for chunge.

3. Instead of segregat1ng and 1abe11ng those most deficient in
‘their reading sk111s th1s program is for a11 puprls ‘in the
ciassroom.

4, Tbre comprehensive program includes:
a. Orientation to the reading programn for a11 teache1 s
and administrators in the school.
b. Intensive staff development for teachers participating
, as téam members in the program.
- ¢. Laboratory experiences for puplls (and . in some
inst:.nces their teachers).
- d. Extension of the reading process into content area
classrooms following part1c1pat10n in the laboratory

5. The short-term laboratory portlon of the comprehens1ve
program 1nc1udes

a. Pretest1ng of pup11s ,

b.  Individual conferencing of pupils for 1nterpretat10n of
test results and setting goals by pupil.

c. Six weeks of intensive skill-building activities baseu
-on needs as perceived by each pupil.

d. Posttesting' and'evaluation conferences.

6. The role of the Reading Resource Teacher is more he1p1ng
than directing. The teacher facilitates reaching the
_ personal goals set by the pupil for reading improvement.

[ 7. There is effective 1ntegrat10n of the Reading Laboratory Di-
i . rector into the school program. The program provides visibil-
1ty for the reading spec1a11st/counselor in a way that he or she

[ ' *A summary by J. B Hodges Vynce Hmes Janet Larsen, and
Hellen Gutt1nger, in informal conference Apr11 1975 :

: .
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becomes a true resource person within the school. The lab-
oratory program run by the specialist/counselor affords an
opportunity for establishing credibility, assists teachers in
becoming aware of what levels students are working at, what-
materials are available at those differing levels, and teaches
teachers how to use them. We've heard about "'individualizing "
in education circles for many years now. This program

. provides opportunities for classroom teachers to see how it
is done in a hands-on, easily visible manner.

‘o i

8. Tangible evidence of significant growth can become a part of
the ongoing program. -There are many ways to provide hai-d
data on the success or lack of success of a reading program.
The program developers assume that most teachers can
understand these ways and most teachers can learn to do them.

)

. o,

The pupil is viewed as a partner in planning - : ™~
and implementing a program and in evalu- '
atlng personal progress. '
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'HOW WAS IT DONE ?

 The 'Pupiis

™

‘The study reported here.covers four years. It included 724 labo-.
ratory school pupils in grades €, 8, 9, and 11 (P. K. Yonge School),

598 pupils from grades 6, 7, and 8 in two middle schools (Schools A and
B), and 416 tenth graders from an all -county high school (School ).

The total number of pupils WhO part1c1pated was. 1, 738. C\'

The Laboratory School was 1nvolved for four years. During that-
period data were collected from 221 sixth graders, 191 eighth graders,
129 ninth graders, and 183 eleventh graders who went through't » reading
program.

_'Pupils in'_Schools' A and B were studied intensi\}ely’ for v ‘0 sine-
week periods during the 1973-74 school year. Pupils served in both
experimental and control groups. There were 245 from sixth grade,

- 169 from seventh grade, and 184 téom elgh.th grade.

The county high school (Sr'hool C) prov1ded data on 416 tenth
graders who took part in the-program during the. 19'?2 73 school year.

In most instances, part1c1pat10n was requ1red In a11 but two

cases'(both in School-€)classes were heterogeneously grouped and \
included pupils at all ability levels in reading.

° The Schools

=]

The P. K. Yonge Laboratory School was established in 1935 as
a part of the College of Educatlon, University of Florida. It is located
in Gainesville, Florida, a middie class community in the north- centr

" part of the state. Population of the K-12 school was approximately 920

each of the four years studied. Eighty percent of the pupils in the chool
identified themselves as white, 18 percent black and'2 percent othér.
The per cent of males and females was equal. _ ”

For th1rty-f1ve years pupils. entered the Laboratory School on a

- first-come-waiting-list basis. In 1970 when the central mission of the

School changed, (SUS 1969) the. procedure for adm1ttance to the School
o
R '.,_;_‘ | 1



.~ Wwas changed In order to accommodate a pupil populat1on ‘which was
° more representat1ve of the population of the State as a whole, pupils
.7 were admitted by income level aud race to achieve thatbalance

.o . The K-5 pupil population of the School was nulti-aged grouped
- (5- and 6-year=-olds, 7- and 8-year -olds, and 9- and 10-year-olds).
The middle school included pupils in grades b, 7, and 8. Here, pupils
were heterogeneously grouped by grade level.’ The high school included
grades 9 through 12 and pupils werecheterogeneously grouped.- In both
‘the middle and high school, pupils participated in the reading program - -
" during them regular Core class (combination social studies and language
- arts). .o

School A located in a predommantly white, rural; lower-middle-
class commumty on the west coast of Florida, had been a middle-grades
school for six years at the time of the study ‘Populztion of the school
was approximately 1, 000 of which 86 percent identified themselves as
white, 8 percent black 4 percent Amer1can-Ind1an, and-2 percent other.
F1fty-three percent of the pupil population was male. Pupils at the fifth

.. and sixth grade levels ‘were grouped in self- contained eclassrooms. Their
vclassroom teacher accompanied them in the reading: laboratory program.
Seventh and eighth graders had a departmentahzed structure but rema1ned L
separated by grade level.. - The language arts tea chers accompamed them _
in the readirg program. Dur1ng the 1973-74 school year all pupils in the .\

_ school completed the nine-week reading program but only those pupils -

. -who participated from November through February were 1ncluded in the ~ .
present study = . :

School B, located in a predommantly wh1te suburban m1ddle class
commumty in Northeast Florida, was opened in September, 1973. Popu-

" lation of the school was approxmat.tely 1, 050 of which 96 percent.identified
- ~-themselves as white, 2 percentblack and 2 percent other. Fifty-three
~percent of the pupil population was.male. The. school was considered
~ innovative in its multi-aged grouping of pupils;: team teaching structure,
. ~and.variety of curriculum choices available. During the 1973-74 school
year approximately 600 pupils comgleted the nine-week reading program
. but only those pupils who participated from November through February .
- are included in the present study. ' The pupils participated in the labora-
. tory program within their teams which were selected .on a random basis.
. Teachers accompanying them were teachers of math sc1ence language
.arts and SOClc.l stud1es :

e ' School C 1s an all-county h1gh school located ina small town in
" Northeast Florida: Thirty-nine percent of the pupils were bussed to the.
- school from the surrounding rural areas. Populat1on of the school was
approximately 1, 500 of which 67 percent 1dent1f1ed’ themselves as wh1te
. 32 percent black and 1 percent other. .Fifty- one percent of the pupil
populat1on Was male During the 1972-73 school year approx1mately
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o Pup11s WhO have completed the program
==~  and received appropriate trammg
‘ assisi in the iaboratory.

-

Tr

' Readmg Laboratory Program Dlrector

‘from public schools attend four-day
workshops at the Laboratory School.
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475 tenth grade pup11s part1c1pated in the readmg program during their
regular English class period. Complete data were available on 416 .of these
pupils. This sample included all pup11s at the tenth grade level except
for approximately 75 pupils.enrolled in‘a work-study program who were

not assigned to a regular English class.

The Staff

Durmg the first year and one- half the program at P. K. Yonge
was staffed by a half-time. teacher- counselor and a third-time graduate
' assistant, both tra1ned in developmental reading laboratory procedures.
In add1t10n several eleventh grade pupils assisted in the laboratory after .
they had completed the program and had been g1ven additional special . -
tra1n1ng ‘ -

During the following two and one-half years a full-time teacher-
~counselor was a.,s1gned to the reading program. A third-time graduate
or undergraduate assistant was assigned and a few pupils at the sixth
through eleventh grade levels assisted as teachers in the laboratory.

Middle school language arts/social studies teachers accompanied
. their -pupils to the laboratory. In most instances high school teachers '
did the same. Because of limited staff and occasional course schedulings
- that requ1red other arrangements (such as mini-courses), there were a
few occasions where pup11s came w1thout their classroom teachers
N/ . ~
'I‘wo teachers and one paraprofessional were hired to work in the

Readmg Program at School A during the 1973-74 schogol year. The
“director of the program had a master's degree in reading. The assist-
ant direct:: uad a degree in physical education and had just begun uni-
- versity rew.ding-courses. The half-time paraprofessional was a.high

school graduaie. Uanguage arts teachers in. School A accompanled
. their puplls to the readmg laboratory :

~

o

- A teacher with a master s degree in readmg was h1red to direct
the Program at School B. Additionally, two school counselors with no
formal reading background were assigned to work in the program two
hours each day. A paraprofessional with a high school degree worked .

. with the program four hours each day. Teachers from each content area
~- within randomly selected school teams accompamed their pupils to the
.laboratory ~
. The Program at School C was directed by a teacher with a master's
degree in reading. A paraprofessional aide witn a ‘high school degree was
ass1gned to the progr..n on a full-time- basis. Three or four juniors and
_ ~ :
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- Sepjors who had rece1ved special trammg were assistants in the RIP
- (Reading Improvement Program) Room each period.

The Readlng LaboratOry Program Director in each school par-
. tl(:1pated in a four-day developmental, individualized reading workshop
to hecome familiar with the pilot model (see Appendix IVA, for description
of workshop). During a preschool planning day, the total faculty in ,
..Schools A and B attended a one-day workshop which explained the pur- =~
- POges nf the Reading Laboratory Program and focused on understanding
Indjyidual differénces in teaching and learning (see Appendix V for pro- °
_ Brams). Classroom teachers who were to accompany their pupils to the '
' Teading laboratory during the school year attended for/an additional day.
. In School C, the Language Arts Department only attended a two-day w0rk- ;
Shop durmg the preschool planning Workdays ‘

_,, .
!

In each school workshop, teachers took a diagnostic readmg test
anq participated in individual goal-setting conferendes. In the reading
ab0ratory setting, teachers became familiar with severa1 mater1a1s by
, dll‘ect use while working on their personal <kills m reading. Emphasis.
‘Was placed on the value of the teacher's future participation as "learner "
‘fOr 3 portion of the class period gach time they were t& come to the
- labgratory with their pupils during the school year. The classroom
teachers also learned how to help pupils with materials, equipment, di-.
I'®ctjons, and evaluation so that they might be téam members w’th the
Teading 1aboratory staff. . T / :
- ' . / .
By the third year in the Laboratory School, a number of language
. - artg/social studies teachers felt they were famlhar enough with the
Materials; studént conferencing and laboratory procedures to become-
P mVolved in all aspects of the program for pupils. This usually meant
' . they assumed responsibility for conferencing, folder writing, etc. , for
- One-third of their class while the reading lafboratory dn ectn~ assumed
r esponslblhty for two-thirds of the class. -

" . ) ) BN

. The 'Place / . ~

. The reading 1aboratory in each school was housed in a spec1a1
areg, In the Laboratory School it was/located in the learning resources
center. In School A, it was located in two adjoining classrooms on the
Seeond floor. of the. original 1924 building. In School B, it was located

'in gpe of the several separate portable buildings brought on to the campus
in ggptember when the school's actual enrollment exceeded the expected
€hrgliment by almost 200 students. Pupils in industrial arts classes at’

“School C built the portable unit which housed the reading laboratory.
' Me pupils wired, air conditioned, carpeted painted and built carrels

to equ1p the laboratory.
16 .,
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. Each laboratory was equipped with a variety of materials such /
as programmed texts,- controlled readers, reading kits, tapes, and
pacers. - Materials at the beginning-reading level through college-reading
level were made available. Tables and. chairs were placed informally »
to allow for comfort and minimum disturbance. The Laboratory School
and Schools A and C also had twenty to twenty-four carrels av_ailabl/e. for
" student use (materials and equipment lists are found .n Appendix 1}[’ .

The Program for Pupils in the Laboratory

. ‘The full treatment for pupils lasted nine weeks and included

diagnostic pretesting and individual goal-setting conferences during the

- first two weeks. The following six weeks fifteen hours wer€ spent in

the reading laboratory. During the ninth week students took a posttest
and had an individual post-evaluative conference.

At the beginning of the program, reading laboratory teacher-
counselors visited each classroom to explain the procedures of the nine-
week program. The procedures were begun by administering standardized
reading tests to the total class (see Tables 1 and 2). '

. After initial group testing, teacher-counselors schieduled indii/idua'L‘/
conferences with eacl: pupil in the experimental groups. An interpretation

of the pupil's reading scores was given on the basis of percentile rank |

within the present grade placement. This provided an opportunity for- /T
each pupil to look realistically at self as a reader. Goal-setting by-the |
pupil based on needs the pupil felt were.important was encouraged. After
‘the pupil decided which of the skills of reading to attempt to improve |

during the laboratory experience, assistance was provided by the teacher-
~ counselor in developing an individualized program focusing on those:
defined needs.’ ! ' B

_ A pupil could choose to work on areas of strength as well as
weakness. The pupil was told that he or <l was the best judge of what
‘'was helping. Pupils were encouraged to let teacher-counselors know
when the materials assigned were not helpful in reaching the defined
goals. The responsibility for growth in reading skills was thus given
to the pupil. : [,

“Pupils came to the laboratory three times per week, During the

six-weeks' laboratory experience, the teacher-counselors provided
continuous guidelines for the effective use of materials and methods.
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. - In cdnfqrence with 'the teacher -counselor, .
: each pupil set goals for improvement.
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The teacher counselors were a readlly available
4 o resource to pupils in selectmg and using
T materlals :

Conversation c/iurmg the laboratory time
. helped keep communication open-and
establish; personal relationships

. " between each pupil and the
teacher counselor.

i
[
'
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Table 1.- Tests Used to Measure Reading Comprehension, Word Recogmtlon Vocabulary, and Rate in the
- Laboratory School and School C |

'/il'

Upper Level

.. |Paragraph Comprehension 20

T
Words Per Minute Rate 09

Posttest D

Grade| - Test “Level |ScoreBasedOn|  Maximum Scores ~{Forms Used
6 & 7| Diagnostic Reading Test [Booklet 1 & T | Raw Suores |Comprehension 4 Pretest A'
(1967 and 1969 Edition) | Lower Level ~ |Story Reading 15| bosttest ¢
L | Word Recogmtmn B
Vocabulary . 60
. .I 28| Prefest '
Words Per Mlpute Rate a4 | Posttest C A
. /“ . “ . ' f i .
8 - 11| Diagnostic Reading Test Survéy Sectioﬁ Ralv Scores Story_Comprehensibn S0l o
| (1966 and 1967 Ed1t1ons) - |Vocabulary 60| Pretest A

Pretest A

» Posttest D

HIEn



Table 2, --Tess Uéed. to Measure Reading Comprehension, Voéabulary, and Rate in Schpois Aand B

Grade Test ~ Level | Score Baged On |  Maximum Scores |Forms Used
---,-eg'~-¥-=-4 ----------------------- Comprehension and Vocabulary crmmens e ettt
6 & "ISanford Reading Achlevemen t {Intermediate Tdtfi'i"Cor‘i*ect | Comprehension 221 Pretegt - A .
y; »(1973 Edition) Levelll | Scaled Score | Vocabulary 239 Posttest 4 .
"8 |Stanlord Reading Achievement Advancéd | Total Correet - | Comprehension 921 Prefest 4
(1973 Edition) | | Scaled Score. | Vocabulary 239 | Posttest A
................................................ IRate et —————— e ———————
6 & 7| Diagnostic Reading Tes Bookit I | - . 98) P'rét;est‘A -
o |(67ad 1960 Editions) | Lawer Levey) WM PerMinte gl ppgigp
B D1agnost1c Reading Test S_u,vr‘v;vSn"‘lon , 368) Pretest 4
(1966 nd 1067 Edtions) | Upper Level | Vords PerMimte —,pog) pceiiy
\ . g
| | i
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neede. to implement change, Open communication with the pupil re-
garding progréss was maintgined, Conversation during the laboratory .
activity time wag one means of achieving this, Another meang was
through .both pupil and teacher-counselor written responses in the pupil's
folder, Pupils corrected their own answer sheets, charted progress, -
and evaluated achievementg each time they worked in the.laboratory.

..+ Classroom language artg teachers and/or homeroom teachers
who had completed the two-day workshop on the philosophy of the reading
program accompanied pupils to the laboratory. The teachers became
catalysts in helping pupils meet their goalg, They assisted with materials
and all laboratory activities but were not involved in prescriptive or
evaluative Procedures stich ag writing in student folders. Mogt class-
room teachers who accompanied their pupils to the laboratory spent a
portion of their time during each session working on their own skillg ip
reading. It wags fe]t that thig modeling effect of "teacher uag learner "

~.could have a Positive influence upon pupils in the laboratory,

The Program for Pupils in.the Contro] Group g

.~ Control groups in Schools A and B participated in classroom-

-‘teache}r-idire_cted programs in reading during the November-December

period. :The treatments for contro] groups differed within Schoo] Aand
between School A and School B. _ - . B

) In School A, where the sixth graderg, were in g self—cdntained
classroom,_, the teacher of the control group used the Open Highways
basal text,; levelg 4 through 8, The teacher reported that she stressed

- the skills outlined in the Teacher's Manual. Both seventh-and eighth

grade control groups in School A were taught by the same English teacher. -
She reported that they worked on grarﬁmar, spelling, and "free ' reading. -
Texts and materials uged included_: nynamics of Language, Bagic Goals
in Spellin » Scope Magazine, and Read Magazing. "Free" reading re-
ferred to Plays, short stories and mirﬁi-mysteﬁ"@s read silently and aloud.
‘ , | } »

In School B, the major emphasis for aJ) pupils during the

Novembper ~-Décember quarter was on the improvement of reading skills.

Five randomly selected heterogeneou homeroo groups Wereassigned
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Each session, teacher~counselors and
pupils also communicate in writing.

Classroom teachers assist in the laboratory
and work on their-own 1;eading skills.
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”'to the Readmg Laboratory Program, and all cther pup11s in the school, )
- including the two homeroom groups who were randomly chosen as p
“control groups “chose from the following se1ect1on of mini-courses:
.The Lea.rnmg Spot (Remed’iai readmg for small groups) :
Readmg the Newspaper | ™ - e
Introduction to Plays )
lntroductlon to Poetry -
‘Mystery and Horror S S
+ «Greek and Roman Mythology ’
Modern Rock Poetry
.Enjoying-Short Stories
Trade Books as Literature .
Reading for Meaning T
Biography Lt .

. The school's currlcu.lum cru1de out11nes the objectives and content
of each mini- course (Catalogue of Courses, 11973).

N
o The Extension into the Content Area - _
- _Classroom Following Participation : ’
in the Laboratory

= . . .
. : N e

'~ -~ . The present monograph has focused on the developmental,- indi-
‘vidualized reading laboratory portion of the comprehensive program.
However, what happens in the content area classroom both prior to and ;

_ follqwing ‘participation in the laboratory has been of major concern to .
the staff at the Laboratory School and in the many schools which have

-, adapted the model (see Append1x IX for directory of schools)

Our initial hunches were that in order for the program to succeed,
involvement of at least a total department within a school was necessary
. (Guttinger, Hines, Larsen, 1972, p. 34). Because of'the individualized
nature of the program, more than one adult was needed to conference
puplls write in folders, manage the laboratory when pupils were there
and teach the use of many different mater1a1s at many different levels, It
was assumed that with 2 moderate number of intensive staff. development
sessions, classroom teachers who were committed to assisting their
pup11s in changing reading sk111s could become effectlve tnam members

in the 1ab0ratory

~ As many schools began adaptatlons of the model the unpact within
the classroom itself became even more evident and exciting than had been
predlcted Reading laboratory directors reported that teachers who had
never approached-them when they were in the role of reading specialist
or resource person, were now, after working as team members in the




laboratory, seekmg their assistance in the classroom and Within spe01f1c
- content areas. The laboratory program had provided visibility for the

reading person and an opportunity for that person to establish credibility
. as a.true resource person within the school. As a'result of the demands

for assistance within the classroom, following the laboratory experience,
laboratory directors in many schoolg began allotting time for direct
resource work with teachers in their quarterly schedules (see Appendix
VII for, sample schedule)

: During the summer of 1974 five directors met at the Laboratory
School for a three-week work session to produce handbooks of ideas for

classroom teachers. Since their time was limited and they Were inter-

ested in a product which could be useful to teachers, they narrowed their

task to the areas of language arts, science, and soc1a1 studies-focusing

- at the middle school level. The resu1t1ng handbooks were distributed

during the 1974-75 school.year to classroom-teachers in schools that

had adapted the P. K. Yonge model. The classroom teachers' assistance

‘was sought in rev1s1ng and testing many of the suggested ideas,

The original handbooks have each been edited but, to date, only
the science monograph (Guttinger, [Ed. ], Garcia, Glickman, Goldstem
Kaiser, Parker, 1975) is available at a cost of . approx1mately $2.00 "
each through the Florida Educational Research and Development ‘Council
Office, 126 Building E, Un1vers1ty of Florida, Gainesville, Florida,
~ 32611. The language arts and social studies monographs will be avalla-
. ble in thewg of 1977 through the Laboratory School D1ssem1nat1on
Office . ,

The semi-annual ‘Think- Tank Sessmns (see Appendix VIII for
sample program) which are held at the Laboratory School each’ year con-
tinue to focus on better ways of meeting the reading needs of Pupils_
within specific content areas: Additional materials and monographs

should be forthcoming.
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WHAT Do THE DATA SHOW?

R

: " This monograph is not intended to repeat the extensive data
treatment of the first monograph--An Experiment in Developmental,

‘Individualized Reading; An Alternative to Performance Contract1ng

- (Guttinger, Hines, Larsen, 1972)--~which covered the first year's experi-

ence in the P. K. Yonge Laboratory School. Rather, the data pregented
will build on that earlier analysis by reporting what. happened for, four
years in the Laboratory School, for one year of field testing in an all-
county h1gh school, and for one year of f1e1d test1ng in two public middle

) schools o . : \

'Analysis of Data

In analyzing test res1.1ts, a variety of statistical procedures was
used. Arithmetic méans were calculated for rate,” comprehension, and

,vocabulary In several cases, graphs were made showing pre and post

means by grade levels and by years. For testing significance of differ-

ences, change scores were used. T-scores were calculated by d1v1d1ng ,
. mean changes by the standard error of the mean change -

. / B .
“For the two m1dd1e schools in which a number of variables were
studied, control groups were used and an a.nalys1skof variance was the

'prlmary statistical tool. " This was followed where appropr1ate by

~d

" Scheffé's (1956) procedure for making mu1t1p1e compar1sons among
. means. ' o ’ /

_ Research Degsigns

J

Several experimental des1gns’ were followed In the m1dd1e

_ schools the design was a mod1f1cat1on of the Campbell and Stanley (1962)
- institutional cycle design combined with the pretest posttest conirol
group des1g*1 In symbolic form it looks as follows: -
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November o January "‘ “".March

R | U )

The R means that ..pre-experimental ecjuivalence was ﬁ’éhieved by
7 rangom assignment. The 0's are tests. The X stands for treatment~- .
Partjcipation in the reading program. L - ‘
In the Laboratory School the design was less rigdrbue:

-

Ry ke |
R oy X0,

R \\ | 05 X . Op
R ° 07 X O

A

_ While there was initial random assigninent to classes at the Labo-

- TatgrySchool, there were somre departures at the request of teachers.
For gxample, children who tended to catalyze disruption when they were
together were sometimes separated Since the groups did not have .
COmpjete pre-experimental equivalence, pre-.and posttesting of exper1— :
menta] and control groups would have baen desirable. It wds done only :

oncg.
In the corinty high school the'ci—esig_n was as follows:
o, X 0, | | ?1 | |
0 oy X T 05 TG,
oo 0, X oy T
g T | '_--6;8-"_-)_(___-_6-11__

‘. The broken lines: 1nd1cate that groups were not equ1va1ent Some
addltmnal testmg (012) was done to plot normal growth -

28 44




}_nstrum entation

Diagnostic Reading Test

The Diagnostic Reading Test (Triggs, et al., 1963) was used in
pre and post evaluation of comprehension, word recognition, vocabu-
lary, and rate in the Laboratory School and in School C. It was used to
measure rate of reading in Schools 4 and B. .This test has been ex- _
tensively and somewhat critically reviewed in the fourth and sixth editions -
of the Mental Measurements Yearbook (Buros, 1953, 1965). Experience -
with the different forms (see Table 1) of the test over the four-year

' periodv at the Laboratory School indicated the forms used were.comparable.

The following instrument data are give'n in the 1967 revision of
the Diagnostic Reading Test Manual (p. 42). The reliability of each
score is reported there as follows: .

Upper Level . - , o Lower Level
Rates of Readlng . 80 Fooklet I - Word Attack - .85
_ Comprehension . 86
Vocabulary © .89 Total , .91
‘Comprehension. . .83 Booklet II - Vocabulary .90
Total L .91 Rates of Reading -v . 80

Stanford Reading Achievement Test

‘ The Stanford Reading Achievement Test (1973 Edition), Form A,
was’ used to measure changes in vocabulary and comprehension at Schools
A and B In addition to its reliability and validity as a standardized test,
the Stanford Reacing Achievement Test was chosen because the format
of the test is more like the format of most materials. in the laboratory
' than other tests reviewed. Hayward's study (1967) indicated this to be
. \an important consideration in testing. Since it was a 1973 'Edition, the-
" . Stanford 73 Test also conta1ned up ~-to-date content information of inter-
' est to partlclpants :

Only one review of the 1973 Edltlon was ava11able at the time of
- the study in the middle schools (Kasdon, 1974). However, the 1968
_Edition was favorably reviewed in the Seventh Edition of the Mental
Measurement Yearbook (Buros 1972). Prior editions since the original
. publication of-the Stanford Reading Achievement Test in 1922 have been
. favorably reviewed in previous editions of Mental Measurement Yearbook .
(Buros, 1938, 1940, 1949, 1953 1959, 1965)
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Namkm s research (1966) verified the stab1l1ty of the Stanford

.Readmg and Mathematics Achievement Test scores in a longitudinal

study. ‘Harcourt, Brace, Jovanovich, Inc., publ1sher of the Stanford

- Reading Ach1evement Test reported the following instrument data in
- the Teacher's Manual, Part I (1973, p. 15) The reliability of each ~

score for each level is as follows: o

Intermediate I . ‘Advanced
Read1ng Comprehensmn .95 . .. R"eading Comprehension - .95
Vocabulary . .90  Vocabulary "

. The selected standard1zat1on populat1on was strat1f1ed on the
basis of geographic region, size of city, socioeconomic status, and

- public and nonpublic schools. Norms were based on the performance

of 275, 000 subjects from 109 school systems in 43 states in three _
standardization programs (Tecknical Data Report, 1974). Twerty percent
of the standardization’ population lived in the:southeastern region of the -
United States. Since national population estimates include 22 percent

of the population in the southeastern region,: .this Was considered ade--
quate representat1on for use in the present ‘study . :

| Over'»—all Results from the Laboratory School Sixth Grader's_

The most comprehénsive data available are from sixth graders
at the Laboratory School. Results'are reported in Tables 3 and 4 for

. 1970 to 1974 on paragraph comprehension; word recognition, vocabulary

and reading rate. Table 3 is a composite of results for two different

classes each year which went through the reading laboratory during suc-
cessive nine-week periods. These data through the winter of 1973 are
from different forms-of the Diagnostic Reading Test (DRT), lower level.

. *During the spring of 1974, The Stanford Achievement Test (Intermediate

.Level) replaced the DRT and" those results are also shown

Table 3 indicates that w1th one’ excep'f1on (paragraph compre-

. hension in 1972-73) real or apparent gains were made in comprehensmn

vocabulary, and rate for all sixth grade groups o

/

-
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- Table 3.--Mean Changes on Paragraph Comprehehsion Word Recognition,
Vocabulary, Story Comprehension,and Rate for Sixth Graders at
. P, K., Yonge Lanoratory School 1970~1974

1970-T1 1971-72 1972-73 1973-74] 197374
DRT ° 'DRT. DRT DRT . Stan. Ach.

o " Raw Raw ° Raw. Raw | Raw Scaled
Paragraph .
- Comprehension R N ‘
Post ‘ 30.94 °20.76° 24.01 24,70149.85 181.70
Pre 28.42 28.78 .. 24.28 18,89 ;44,14 174.14
Change .52 1.98 . -0.26 5.81| 571 17.56
‘Word Recognition . -~ - . B |
' Post 0 22.30 . 22,73 18.45 . 18.04 {33.50 168.00
Pre. . 19,43 19. 95 17.16 - 14,19 29.73 161,173
. Change ~2. 87 2.78 1.29 3.85 1 3.77 - 6.27
- Vocabulary _ : _ | - - N
: Post 37.84 38.73 31.43 31.56 138.35 185.:35
Pre 36.17. 36.10 - 30.96 31.04+34.32 181.32
Change 1.7 2.69 47 52 |4.03 4,03
N = o - (60) (61) . (45 (27 | (28)
Story Comprehension - o R
- Post - 10. 80 10.22 - 8 52 . 10.05
Pre . 8.05 7.25 . 8,27 7.4¢
Change 2,75 2,97 .25 2.56
Rate . e s
Post -  ~ 293.71 291.41 245,22 222,38 | : v
Pre ' 241.82 210.20 195,24 158,47 S
Change ~~  51.89 8L.21 49.98 63.91| '
N = (60)  (61) (45) (55). -
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Recogn1t1on and Vocabulary for Sixth Qraders at P K. ‘
Yon re Laboratory School 1970-1974 . ‘ /
i . oo /f

Total -7 Word

| i . | Rate . Comprehension Recognltlon Vocabulary
1970-71 / 51. 9%k 5 27** o ’4 7** 1. 64
"_1971-?12 | ;81 2% % 4 95*** ' / 8*** 6"**
107213 | so.owe. -./;1' o 1 /
TR I3.85** | "'.52 ‘:?

1973-74 63, 9%** .8,
. Y
Control Group 1970-71 A

20.6* - . 3 04** o 1.41 -89

2

/ }
“*sigificant at . 05
**sjgnificant at . 01
**’7s1gn1f1cant at . 091

/ LA

/

Table 4 summar12es condenses and 1nd1cates the S1gn1f1cance

"~ of. changes shown in more deta1l in Table 3. All rate changes are 30 or
“more words a minute more than the control, group gain. Total compre-

hens1on, word recognition, and vocabulary changes are larger in ten of -
the twelve compar1sons

7

/i

Ry . R

! Procedure for Estimating Expected Growth
4 ) ) ’I 4 ‘4 ) '// . Ve
A compar1son of pretest scores. from Chart I (which is repeated

~from the fustmonograph for illustration purposes) shows that sixth
: graders at the Laboratory School had a pretest mean readmg rate of .

241. 8'words per minute; , eleventh graders had a pretest mean of 314. 2
words per minute. The, dlfference was 72.4 words per minute. This
difference was used to. est1mate the normal growth rate per year in readin

/rate Without a spec1al program and with a pupil population at the" -

/
a ;

e
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" WORDS
PER -

390
.380
370
| 360 "

350
340
330
320
20
300
-390
280

270

\\. ) e

. 385.2

340.
328,
314.
293.°
274.

264.

241.

PRE

_ POST
. 1EST

;o r
/

Chart 1. ——Pt'e and post means in reading rate (words per* mlnute) for
grades six, elght nine, and eleven at P. K. Yonge Laboratory
Sc?ool

o
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, Laboratory School which changed very little over time, puplls gained 14
to 15.words per minute per yéar (72.4/5=14.48). -Since pupils’ going
through the reading laboratory had about 8 weeks between pretests and
posttests it was assumed they could be expected to gain 8/36 x 15 words
a. rnmute or about 3.5 words per minute. :

ERIC
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Using the same. procedure with data from the two middle schools,
annual growth rate from grade six to grade eight was 20 words per minute -

in one school and 22. 5 in the other. Expected change over the reading

laboratory period would be about 4.4 words per minute and 5. 0 words per

- minute, respectively. The growth expectations predicted from both the

* “Laboratory school and the middle schools' data are somewhat higher than -

those given in the test norms. Probably each school. should calculate its
own expected changes. This method could also b\e used to estimate '

- expected gains in comprehensmn and vocabulary.

Havmg described how data from Chart I can be used to estabhsh
expected growth rates in the regular program -a second look is in order"

~ to see what happened to pupils who went through'the readlng laboratory.
" The information is reported by reading rate, comprehensmn ‘and vocabu-

) _. 'lary and subdlwded by schools.

Reading Rate

Laboratory School

ﬂf
During the first yéar of the program the s1xth graders went from

_-,;241‘.5’8 words per minute to 293.7 words per minute, a gain of 51.9 words

~ per minute. In doing this, they exceeded the pretest means of both eighth
 and ninth graders. The 51 9 is 15 times the'increase of 3.5 expeéted in

" the eight weeks between, testing. If the 51.9 change is divided by tke 15 .
wdrds per minute expected yearly growth, sixth graders have ga1ned the

) equlvalent of 3.65 years of normal growth. Stat1st1ca11y this cha?nge is

significant. beyond the . 001 level (See‘Table 5.) .

. Eighth grade pupils pretested 264 0 words per minute and had a
posttest mean of 340..6 words per minute, surpassing the ninth graders
posttest results. The change of 76.6 words per minute was 22 tlmes
the expected change in eight: weeks and was equ1va1ent to 5. 1 years of -

. normal growth

Ninth graders gained 54. 1 words‘per' mihute, 15. 5 times expec-

" tation over eight weeks, and the equivalent of 3. 6 years of normal growth,

- Eleventh graders gained from 314, 2 to 385. 2 words per minute,
"an increasé of 71.0 words per minute. This is 20 times expectation:
for eight weeks and the equivalent of 4.7 years of normal growth.

When grades6, 8, 9, and 11 were coxhbmed the school average
-went from 273. 6 words per minute to 337, 0 words per minuté, a gain

. of 63.6. This is 18 times expectatlon and the equlvalent of 4. 2 years of

expected change

o



Table 5. --Changes in Reading Rate (Words i?er Minute) by Grades
‘and School Years with Eight Weeks between Testing--

P. K. Yonge Laboratory School & 4
Grade o 1970-71 - 1971-72 - 1972-73 , 1973—74
6 51.9 - 81.2 50.0 63.9
7 | o ' ' " 67. 1
8 . 6.6 598 533 60.3
9 5.1 440 725
1 BT T 37.6
Expected'(‘:‘han_ge' 3.5 _' 3.5 o | 3.. 5 | 3.5
\ : All changes were s1gn1f1cant beyond the . 001 level” except grade

11 1972 73, wh1ch was between 01 and 001

o

Comparlson with NAEP Results

: The first report on reading from the National Assessmen"t of
Educational Progress (NAEP, 1973) showed that the national sample of

- 13 year olds were reading at 173 words per minute. Seventeen-year-old:
subjects read at 193 words a minute. This indicates an annual growth
rate of five words per minute, much less than the 15 words per minute’

" estimated in the Laboratory School and the 20 words per mlnute estimated
in the m1dd1e schools : _ :

When experts looked at- these results they said that other stud1es "
+ put rates 30 to 50 words per minute faster. They also felt that reading
, rates could be double the rates found by NAEP in 1973.

: For the 13—year—01d subjects 2 x 173 = - 346. For 17—year—old
subjects 2 x 193 = 386. P. K. Yonge eighth graders posttesied at 341
words per minute and eleventh graders posttested at 385 words per
mmute close approx1mat10ns to expert ]udgments of-what was possible.




v e

\

It ‘might be questioried whether the first year's results might not ’
be in part explained by novelty or the['Hawthorne' effect. '

A 1look at.

the changes which occurred in three gsubsequent years indicated that this

is not the case.
level.

All chanees are statistically significant beyond the . 001 .
During the period reported above, almost all new pupils enrolled

were from lower socioeconomic levels than those attending during the

1970-71 school year.

Pretest scores tended to drop as the school moved

_ ' to a socioceconomic c0mpos1t1on approxunatmg the State as a whole. -
Despite these drops in pretest scores, gains in rate while in the labora-

- tory remained fairly constant.

© 170

Chart 2 presents these data:

' Chanée

WPM o S
290 § N\
280 - \\vcs
) %
270 . s
260 | '
250 N . 90
240 80
230 70 .
: . / ’.
2200 - / 60
. 210 \ .50
200 - 40
180 -20
10
160 0
70 71 72 73 T4
Years :

Chart 2. -:-Pre and posttest readlng rates for sixth graders at the
Laboratory School with changes-—-—1970 to 1973.
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Schools A and B

For, the two middle schools the gams in rate We1e on two levels
- of the DRT and are reported in Table 5.

Table 6. --Changes in, Readmg Rate (Words Per Minute) by Grades in
Schools A and B ,

. SchoolX , - School B " Combined .

Grade N _Rate N. Rate . N _ Rate
5 143 29.62%* 67  45.90%* 210 35, 5%

-7 49 (+) . T1 41.64%* . 71 41, 6%
8 €5 59, 78** 78 62, 63*%* 143 61, 3**

Expected Change . 5.0 . 4.4 4.7

+om1tted because of error in tlmmg , ;
81gn1f1cant at the ., 01. 1eve1 '

_ The-changes run from 7 to 14 times expectat1on They are the
~ equivalent of 1.3 to 3.1 years of normal growth. All are statistically
51gmf1cant beyond the . 01 level,

School’C

The tenth graders at the county high school chan’ged as measured
by the upper level of the DRT as indicated in Table 7.

+

Table 1. --Changes in Readmg Rate (Words Per Mmute) by Tenth Graders
‘in School C .

Grade* ' | N ~_ Rate

10 | 342 . o 82.0%%

**significant at . 01 level




. These changes are the equivalent of more than two years of
normal.growth, For .the period in the reading laboratory they-are six
to seven times normal expectation. Some additional testing was done
before laboratory pretesting and for maintenance, Monthly changes
out of laboratory varied from . 77 to 8.4 words per minute; in the labo-
ratory monthly changes were 16 words per minute.

.

Reading C'orn'p:rehensi-o_n" .

Lab(;ratory School . = wo .

classes Studied.. Thig would be worth little if comprehension decreased
at'the same time. What happened to: comprehension ? Laboratory School
sixth graders' comprehengion results on'the lower level DRT are summa-
rized from Tables 3 and 4 and presented in Table 8. No data are available
over time to estimate expected change. . ~ -

~

Table 8.--Changes in Combined Story—Reading and Paragraph
: Comprehension Raw Scores for Sixth Graders at
P. K. Yonge Lab"_ordgtory School by Years

Level of -

Year - | N . - Raw Score : - Significance
S1970-11 g . 529 01

1971-72, ~ .61 4.15 | .001
T 1972-73 _ 45 . . .55 _ n.s. -
BRI 897 . oor

Another laboratory school group working with a skilled teacher
on an intensiye reading program in a’ self-contained classroom gained
3.04 raw score points in eight weeks. Three classes in the laboratory
-gained from one and one-half to three times as much as the self-contained
control group. - » :

Other classes, using the upper. level form of the DRT, changed
as indicated in Table 9. - ' o : '

V]
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Table 9. ——Changes in Total Compreh
School Years~-Eight Weeks Between Testing --P. K. Yo

‘Laboratory School

ension Raw Scores by Grades %nd .
ge

1971-72 | N 1072-73 | ‘N 1973474
49 -0.97 | 59  2.45%% | 51  2.71*¥* | 59 1.05’
o7 .63 1 45 .49 46 1.30% . ,
70 .53 | 72 1.71x | 46 2.83 17

Grade | N 1870-7t | N

= O 00

Expected Change 0.6 Points . R -

*S1gn1f1cam at .05 level
S1gn1f1cant at .01 level _

-

: Five of nine changes were significant. Eight of hline equaled or
exceeded expected changés--in three cases by four or more times -

expectation.

Schools A and B

For the® two mlddle schools changes in total comprehens1on on -
the SAT are reported in the followmg table- ¢ :

Table 10 ——Changes in Total Comprehensmn Scaled Scores for- Schools
A and B by Grade :

Grade -~ N School A N _School B
6 143 - 5.95%** 67 11, 24%%*
7 49 6. 88*** 71 10.22%**
8 65 3. T4*** - 178 6. Hg***

Expected Change 0.48 Points

***signiﬁcant at the . 001 level '

40
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All of these gains were significant beyond the . 001 level. A
combined increase for control groups from each school was 3. 40. All
. the experimertal groups exceeded the control group increase--in five -
cases from two to three times the control group increase. '

School C -

:Table 11. --Changes in Total Comprehension plus Vocabulary Raw
Scores at School C-

._‘Group Time of Year N _ Change D_uriné Lab
1 (Nov - Jan) 97 | 5.59%
o (Jan - Mar) - 44 7.47*
III (Mar - May) ' 70 _ 14, 46%**

1

Expected Change 1. 20

* .05 level of significance
*** 001 level of significance

\

.Since vocabulary is included in the above data, these are not \
' comparable to data from the Laboratory School. All the changes shown
are significant, however. Based upon somie additional testing, the mean
monthly change outside the laboratory was . 60 pomfs in the laboratory
the mean monthly change was 4. 59 points,” more than seven t1mes as
.much :

. > In summary then, the question of a possible loss in comprehension
when reading rate goes up can be answered with a firm '"No.'" In almost.
every instance, gains in rate were accompanied by gains in comprehension.

Furthermore, where comparisons with ‘either normal growth rate or
. control groups were possible, the gains in reading laboratory in compre-
hension greatly exceeded expectation or control group changes. /
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Reading .Voca'bulary ,

Changes in vor'abulary over a short period of time are difficult
to assess with a norm-referenced test. If the average adolescent is
acqualnted with 25, 000 words, then a 100-word vocabulary test represent
only one-fourth of one percent of these. A ‘pupil could learn one hundred
new words while in the reading laboratory with a high probability that .
none of these would appear .on the vocabulary posttest :

Laboratory School

" Data on voc;abulary for four years for the s1xth grade are summa-
rized from Tables 3 and 4 and presented in Table 12.

Table 12 ——Changes in Vocabulary Raw Scores for Sixth Graders at
o - . P. K. Yonge Laboratory School by Year .

Year : N - Changes
1970-71 . » 60 - 1.67*
1971-72 ~ 6l . 2.82%
1972-73 ' : ) 45 ] . 46

1973-74 ' 55 ‘ . 52
Control Group

1970-71 - 30 . -89

*significant at the . 05 level

The f1rst two of these are S1gn1f1cant at the . 05 level. "All changes‘
for the sixth grade experimental groups exceed the slight. apparent loss
for the control group -

~ For grades 8, 9, and 11, changes are reported in ’Ifable‘_13.
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" Table 13.+-Changes in Vocabulary Raw Scores by School Years and
Grades--Eight Weeks Between Test1ng--P K. Yonge
' Laboratory School

Grade  N' 1970-71 N © 1971-72° N  1972-73 N 1973-74

49  1.62 . 59 . 1.33 51 2.81* 59 1.34

TR
-9 27  1.25 45 - .17 46 .29
11 70 1,10 72 2.94* 46  6.76%*
Expected Change 1.2 Points
*significant at .05 level = -

*%significant at . 01 level

‘Two changes were apparently ‘below expectation, others were at
or above expectation. Three of the ten changes were significant at or
beyond the . 05 level. : : L

The Below Average Reader

Explanation of Regression Effect’

» I.f pupils were selected for a remedial program because thev were .
. well below average on Fofm A of a given test, and were retested three
times on Forms B, C, and D, they would show an apparent gain of at .
least one grade equ1va1ent on at least one of the retests--with no remed1 1l
treatment at all! The reason for th1s--regress1on effect. Similarly,
subjects who scored very high the first time would fend to score lower on
.later tests. Again the reason would be regress1on effect.

\;.

What is regression effect? It 1s a tendency for persons who z2re
well above or below average on a test or a trait to be nearer the mean ot
their-group on a second test or trait. The top ten pupils on an intelligeuce
test will not all be among the top ten orya.test of mathematics, science,
or English. The ch11dren of very tall parents are usually not as tall as
'thelr parents if a class ""guesses' the answers on a true-false test, the

. \
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chances are the class will average about half rigkt. Some people will
. have bad luck and-seo ge low; some will be lucky and.make high scores..
On a second guessed test, both the low scorers and the high scorers
should get about half Y'1ght. This means the low scorers will increase,
the high scorers will decrease. All of the above are examples of
"regression'' effect. Those farthest from the mean tend to " eg,ress"
most on subsequent performance. : N
v
When looking at the evidence concerning what happens to the beloy
- average reader--and the above average reader--care must be taken not
to attribute.all change to the laboratory experience when it might be. "
regression or even the pract1ce effect of pretesting. The best way to
guard against these alternatwe explanations of change for the low and
high achiever is to use a control group. If the experimental group makes
a significantly greater gain than the coatrol group, then the experimenter
is on more defensible .grounds in assertmg that the treatment made.a -

difference. _ - . , S .
. . . , /

/ .
‘

- The Laboratory Schoolv

v .
. ) Scores were sorted for all 1970-71 P.. K. Yorge subjects for
grades 6, 8, 9, and 11. Pupils were identified who were either one
grade level or more below the test norms for their grade or else they
" were below the fortieth percentile for their grade test norms. This"
sorting was done three times--for rate, "for comprehension, and for
vncabulary Posttest scores were then divided into three groups: ‘
‘pupils who were lower on the posttest than the pretest; pupils who gained‘
less than one grade equndlent pupils who gained more than one grade ™
_equivalent. Resulis are shown in the following table. =

Py g teen
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Table 14.--Distribution of Changes for Pupils below the Fortieth
Percentile or at Least One Grade Equwalent below
Grade Level on Pretest

‘ 1ER Rate Comprehension Vocabulary
 Grade G.E.[GE.]G.E. [G.E.|GE.|GE. |GE/ |GE.]GE.
' Loss | 0-.9 ({ 1.0up| Loss [ 0-.9 [1.0up| Loss {0-.9 ] 1.0 up
6 1 3| 12 3 8 36 | ‘8 | 18 |* 6"
8 1 5 12 - 4 4 8 12 - 8 12
9 5 11 | 19.] 9 6 24 | 18 | 26 | 15
11 o | st 2z | 2| 8| 18] 5] 8| 1
Totals 7 | 28| 64 | 18 | 26 87 | 43 |58 | 44

" Percents | 7.1 | 28.3| 64.6 |13.7 '19.8| 66.4 | 20.6 | 40,0 | 31.8

About’ tWO-thlI‘dS of the subJects showed gams of one grade equiva-
lent or more on both rate and comprehension. On the basis of Iegressmn
and.chance or probability perhaps one-third might have gained a year or -
more on vocabulary. Hence the vocabulary changés above could be
explained by regression. - But the gains in rate and comprehension are far
beyond expectatmn purely on the bas1s of regression nffect

* Schools A and B

i When the middle schools' study was planned, a more rigorous
design was built into the study to see what happened to initially low-
achieving pupils. That d s1crn mclud"d initially low-achieving contrci-

group subjects. .
In the following tables, where confidence intervals are given this
“may be interpreted as an interval which would contain the true difference
(i.e:, one free from ''regression effect', errors of measurement, etc.)
.95 times out of 100 if the experiment were replicated many times. If
- the upper and lower limits of the confidence interval have the same sign,
the difference is statistically significant. ‘Both differences reported R
in Tables 15, 16, and 17 are significantly different from zero.
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Table 15. --Changes in Readmg Rate (Words Per Minute) for In1t1a11y
Low-Ach1ev1ng Puplls in Schools A and B S

) v Mean . S
Group N Change Cenfldence Interval
. Low Experimental. 222 74.22 . 64.00 to 8444

. Low Contrpl -’ 54 22.65 112. 59 to 32.70

i
/

!
/
/

Both of these mean changes would include regression, the’i possible
practice effect of the pretest, plus almost any other variable except the -
- laboratory experience which might account for the d1ffere“r‘e (This
~leaves 74.22 minus 22. 65 or 51. 57 words per minute increage F.ssomated
with practice in the labOratory Furthérmore, the lower, 11m1t ‘of the
experimental confidence interval (64. 00) is 31. 30 words per .minute above
the upper limit (32 70) of the control group confidence interval. Since *
the intervals do not overlap the mean change for the exper1menta1 group
is mgmﬁcantly greater than the mean change of the control group.

/
/

<

Table 16.--Changes in Comprehension Scaled Scores for -Initialiy
" Low-Achieving Pupils in Schools A and B

| K , Me ] ,
‘;JGroup | - N o Chazge Confidence Interval
' Low Experimental 198 5.3 4.16 to 6. 62
Low Control - 46 2.39 -~ 0.07to4.04

. Both of these changes in comprehension are 81gn1f1cant1y different
from zero. The two confidence intervals do not overlap. The experi-
mental group change exceeds the control group change by 3. 00 points.
This difference in changes is associated w1th the reading laboratory
experience and is significant.
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able 117. --Changes in Vocabulary Scaled Scores for Initially
: Low Ach1ev1ng Puplls in Schools A and B o

Mean - . L
Grpup | N . Change. Confldence Iptgrval
: R . /
Low Experimental . =~ 203 . 4,05 3. 25 t to 4. 86
1.62 to 3. 89

| Low Control - 49 2.76

Vocabulary changes as shown above are statistically significant.
The confldence intervals overlap slightly. .The difference between the
changes is 1.29 points., A difference this large or larger could occur
. by chance seven times out of a hundred 1-ather than the five times. out
- of a/htind_red required for significance in the present study.

' School C ' ! - A
: ~ A special group of 43 pupils‘whom teachers had identified as
""underachievers' went through the reading laboratory as separate
groups in the county high school field test. This group increased 22. 79
"~ words per minute on ‘reading rate. Their increase-in comprehension
- and vocabulary combined was 4. 21 pomts and was: not significant.
YA The evidence definitely shows that the below-average learners”
/ progress more in rate and comprehens1on than.can be accounted for
by regression effect or normal growth. The evidence is not quite as -
clear for vocabulary but most changes are in the desired direction.

Does the Program Work for Everybody ?

Not all pupils make sat1sfactory gains durmg readlng laboratory.
Some study has been made of these low achievers while in the laboratory.
Low achievers here may be defined as pupils whose posttest score is the
same or lower than the pretest score. Another -way to define such pupils
wonld be those who gain less than oneé standard error of a measure. If
the standard deviation of a test were 40 and its reliability was .91, then
the standard error of a measure is expressed as follows: . :
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Sm = SVi-r = 40Vi- o1 = 40/ 09 = 40 x 0. 3 =12

About 16 times out of a hundred a pupil will gain th1s much by chance.
The gain will be two standard errors (24 points here) approximately
two or two and one-half times out of a hundred; just by chance. For
this study, the first definition was used--pupils.who made no gain on

the posttest.

Most groups going through the laboratory will have from under = -
20 percent to 35 or 40 percent who fail to show gains on at least one test.
When these pupils are studied they are usually found to be what psycholo-
gists call ""affiliation' motivated rather than "achievement'' motivated
(Smith, 1972). They also prefer extroversion as a means of interacting
with the outside world according to the Myers- Br1ggs Type Indicator
(Guttmger 1974A; Guttinger 1975). ,

‘Several times groups of these pupils have gone through the labo-
ratory a second time. If they go through a second time right away,
results are disappointing. They tend to be bored and show little im-
'provement If they wait two or more months and try again, results are
better as is indicated by the following tables on recycles of three differ-

ent grade groups. !

‘Table 18. --Changes in Various Skill Areas during Recycle of
P. K. Yonge Laboratory Schuol Sixth Graders

. .' R : Changes
Skill Area : 6A 6B Mean
Rate?2 : 35.8 ** C 43,7 ** 39.8 **
Story Comprehensmn -1.13* _ LT9** . 96**
Vocabulary - _ 1.78 ) .95 : + 1.36
~~ Word Recognition 1.35% 1.45 '1. 40%
Cemprehension ' .83 1.00 .92
Total Except RateP ~ 5.09* - 4.19* ,4 64*

2 56% mace gains on recycle on rate _

b 58% made gains on recycle on total except rate
significant at . 05 level

**significant at . 01 level -
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All the above d1fferences were positive.
the . 05 level and five were signilicant at the . 01 level.

Six were surmflcant at
While more

“than half gained on rate and total. comprehensmu, about three- sevenths

-did not gain on the recycle

Terty seventh graders were recycled in 1972.

is shown in Table 19,

Their progress

Table 19, --Changes in Varidus Skill Areas during™Recycle of
" P. K. Yonge Laboratory School Seventh Graders

Skill Area. Change Number Gaining
Rate | 100, 00%* 27 of 29
" Story Comprehension 3. 00** 24 of 30
. Vocabulary _ 2.13 21 of 30
Word Recognition 3.00%* 23 of. 28
Paragraph Comprehension . 1.67% 16 of 29

Total Except Rate

10. 00** 26 of 28

*, 05 level
*. 01 level

Four of six gains were significant beyond the . 01 level
. the vocabulary change was not significant.

change var1ed from 55 to 93.

Only
By areas, the percent showmsz
Agam a few persons did not gain.

The last group to be - recycled was an eighth grade class’ of 13 who
had not shown gains their first time in the laboratory. :
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Table 20, --Changes in Various Skill Areas during Recycle of
P. K. Yonge Laboratory School Eighth Graders

e

] . Pre Post ‘ Number

Skill Area , Mean Mean Change Gaining
Rate 287.4 . 332.6 45,2 * - 90of 13
- Story Comprehension .. 9.57 12,07 2, 50%* 10 of 13
“Vocabulary ’ 25. 14 30.29 - 5,14** . 9 of 13
Paragraph Comprehension 8.93 11.07 2.14** 9 of 13
Total Except Rate 43,64 53.43 9.79** 10 of 13

¥

% .05 level
= ** 01 level

: . From 69 to 77'percent showed real or apparent gains. All changes
were statistically signific~ %, four of them at the .01 level. Still, between
one-fourth and one-third »f hose who were in the laboratory a second

time failed to show, a gaii . the posttest.
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. WHAT DOES THIS MEAN? |

For the Average Pupil

When the first read1ng monograph was published, some questions
were raised about whether the "average' P. K. Yonge pupil was “average"
for other schools or even for P. K. Yonge. Additionally, since the
reading laboratory was new, there was a possibility of '"Hawthorne' effect.

During the first year of the project the average pupil ga~ined.63
words a minute in reading rate. During the first four years of the project,
. the average pupil gained 63 words a minute.

During the first year, there was a difference of 72 words a minute
- betwegn sixth grade pretest results and eleventh grade pretest results.
During the third year this difference was 71 words a minute. ‘With the
changing character of the pupil population at the laboratory school, pretest
rates had dropped about 50 words a minute. Pupils were more "average.'
However, ''normal' annual growth rate was about the same--14 words

per minute The reading laboratory and not "Hawthorne" effect seemed

“to make the dlfference

, In the two middle schools the test data indicated that normal annual
- growth in reading rate from grades 51x through eight was sllghtly higher
, than at P. K. Yonge

Durlng‘:the first year of the study a 23 percent rate of increase
was reported. For the four years'in the Laboratory School the average
increase in rate was 24 percent. In the middle schools the average
increase was 26 percent. ) o

The question was raised before, what good is it to read faster unless
.comprehension at least stays constant? During the first year at P. K.
Yonge thé modest gains in comprehension were not statistically significant
except for the sixth grade. During the next three years all changes were -
positive and five of seven were significant. This means that the-average
pupil atthe Laboratory School read about one-fourth faster and with sig-
n1f1cant1y better comprehension. ,

In the middle schools all experimental groups made significant
gains and five of six significantly exceeded their control groups.
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In the county high schoonl all changes in comprehensmn plus vocabu-
lary were significant.

The average pup11 in the field tests was reading faster with sig-
.nificantly greater comprehension.

The average pupil also knew more words at the end of the laboratory
Vocabulary scores increased nine of ten times in the Laboratory School and
all six times among the middle school experimental groups. At every
grade level, in the middle school field tests, experimental groups outgained

the control groups.

It can be said again with even more confldence what was stated in
the earher monograph (Guttmger Hines, Larsen 1972)

This means that pupils can cover material like that
used in the test at a rate twenty-three [now twenty -
four-to twenty-six] percent faster than they could
before they went into the laboratory. They can cover,
in the same time period, from a fifth to a fourth
‘more material. They could do a project in greater
depth in the same time. They could do another®
course if they were carrying four which required this
kind of reading. They could read five books for
recreational reading in the time now required for

four. (p. 23)

They could do any or all of these reading tasks with greater compre-
hension than before.

For the Initially Low-Achieving Pupil

: In the:first reading monograph, about sixty-five perceht of pupils
. below the fortieth percentile on the pretest gained one or more grade -
equivalents on the posttest. About 32 percent gained this much on vocabu-

lary.

Some or all of this gém mlght have been regression effect. To

control for the possible influence of pretesting on posttest scores, for
maturation, and for regression, the middle school study used contrel

groups stratified by achievement level on the pretest.

- The below average experimental pupils significantly outgained
the control groups on rate and comprehension. On vocabulary the proba-
bility of the difference cccurring by chance was .07 in favor of the °
experunental group. »
_ s .




_ The below average pupil gains on rate, comprehension, and vo-
cabulary. These gains are above and beyond the practice effect of the
pretest, maturation, or thé regression effect of a below average initial
score. o

B |

The Pupil Who Did Not Gain (

: A question asked in the first monograph was, ""Would those pupils,
especially the third of the initial low achievers, who did not make sub-
stantial gains at the end of the regu19 r laboratory period gain if they went
through a second, or if necessary, a third cycle?"

4

Two findings can be reported based on data collected si_ncé 1972:

1. Pubils, do not show-appreciable gains if the second cycle
follows immediately after the first cycle.

2. If two or three months precede the second cycle, from 60 to
~ 80 percent of the pupils will show satisfactory gains. Sixth,
seventh, and eighth grade-groups have averaged 44 to 100
word a minute increases in rate and one or more of these
.groups have made gains. significant at the .01 level, in
' comprehension, word réecognition, and vocabulary
Betw_een_ one-fourth and one—third failed to gain. This means
that after two cycles in the reading laboratory about 90 percent of all °
- pupils have shown gains on the posttest; about 10 pércent have not.

e
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WHAT ADDITIONAL RESEARCH IS NEEDED?  ° ~

e

~ Some of the questions raised in the first monograph about additional
research needed have been answered at least partially, but other questions
remain. ’ B o

Thus far no long-range study has been done following the same = -
subjects through two, three, or more grade levels where they are in the. -
reading laboratory each year. ' : : L

Another useful study would be one attempting to find the optimum
time.in the reading laboratory. While most programs employ nine weeks
(with six weeks in the-laboratory), it is possible that four weeks in the
laboratory might accomplish almost as much. Also, it would be useful
to know if growth would continue for eight,. ten, twelve or more weeks
in the laboratory. A good design to test this could be the following:

R 0 X, .0

4
'R 0 0
R 0 ‘ X6 0
R 0 0 -~
\ A ‘ ' The subscripts refer to the number
R .0 ' X8 0 of weeks in the laboratory. The control
groups would have the same interval
R. 0 0 between testing. These groups could
. overiap. » .
: . 0 B
. R 0. XlO
R 0 0
R 0 X._ 0
' _ 12
R 0 . 0

. Some informal testing of attitudes toward reading indicated that
pupils developed better attitudes when their classroom teacher went
through the laboratory with them. Randomizziion procedures plus
pre- and posttesting should yield useful information. A possible design-
follows: PO . : ‘
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The subscripts indicate '"teacher' and '"no teacher."

It would be hoped that improved reading skills and attitudes toward
reading would result'in more reading. ' Library records before and after
the laboratory could be analyzed for quantity,. level, and variety of reading
done .

Much more work needs to be done on pupils who apparently - make
little or no progress in the laboratory. Again, preliminary studies
(Guttinger, 1974, 1975) indicate that they may most often be extroverts '’
on the Myers-Briggs Type Indicator. There is also some evidence that
they tend to be affiliation motivated rather than achievement motivated
(Smith, 1972). If further analysis confirms these,” what add1t1ona1
strategies might be used to motivate these pup11s’?

~ Somie laboratory directors have suggested that some pupils in the *
first and second stanines fail to profit from the reading laboratory. A
“series of case studies of these pupils would provide answers to whether
or not other procedures are needed such as individual tutoring and if so,
.. where should the cut-off point be?

Case studies of pupils who fail to gain after going through the

laboratory twice could provide information about the need for screening
_some pup11s who have problems which may he outside the scope of the
reading laboratory.
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HOW CAN OTHER SCHOOLS
IMPLEMENT THIS PROGRAM?

The developmental, individualized reading progran: ior the .
‘middle and high school years developed at the P. K, Yonge Laboratory
School has demonstrated that reading rate, vocah-lary, and compre-
hension can be substaﬁtially increased in six weeks of laboratory practice, -
- both inthe Laboratory School and in the public schools. Within four
years, the P. K. Yonge model in secondary reading has spread to 84
schools (see Appendix IX for. 1976-77 Directory of Schools). It is esti-
mated that at least 35,000 pupils will be served during the 1976-77
- school year as a result of the program's diffusion efforts.

-How did the program grow from one school and 272 pupils to 84
schools se:ving 35, 000 pupils in such a short time? How can additional
schools become part of this network? What can be done..to keep the
innovation from dying out? Dissemination efforts have followed a - N

.- carefully worked out but highly flexible plan including the following criteria:

, 1. Teacher-counselors must be initially prepared to start
laboratories with three or four days' training. Hence,
the initial investment in staff time must be very low.

2. Innovations have 'their best chance of acceptance when
decision makers have first-hand experiences with them.
‘Hence, the insistence that the minimum team from a
-school be an administrator and one or more teachers.

e 3. Not all problems can be solved and not all answers can
' be given in three or four days. Therefore, the dissemi-
nation plan must provide for a variety of ways to support
the innovation over time.

With these criteria in mind, what was the dissemination nodel?
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?
A Lihkage Model for ,Dissemihation*
|
The d1ssemmat1on procedures used in .ne project prov1de for a
. continuing linkage between P. K. Vonge School as a resource and various
schools who are users of the 1nnovat1on (sze Chart 3).

As a result of diagnosis of readmg problems in; the secondary
school the P. K. Yonge Faculty developed a solution. These solution
riessages were disseminated acrogs thie State with the publication of
Research Monograph #1 in April of 1972. Some schools throughout the
State experiencing a similar need were searching for possible solutions.
They responded to invitations to part1c1pate in one-day conferences or
extended workshops. Through thése workshops, a link was established
between P. K. Yonge, the resource, and various user schools. The ]
workshops were designed to assist representatrves of various schools to
fabricate and evaluate their own solutions. The individual conferences,
held as a part of the workshops, helped participants to adapt the P. K.
Yonge approach to their own situation and to make specific plans for its

app11cat1on in the1r sr~hool o

The' unportance of \administrati\ve thrust in supporting- innovations
-was recognized. Accordingly, beginning in 1974, participants in the
workshops were accepted on a first-come basis with top priority given
to those schools who sent a team including the prinéipal, a read1ng or
classroom teacher;and a county level admmistrator 4

The lmkage be(ween the user and P. K. Yonge School does not

end with the workshop, however. As indicated in {he chart, there is a
. prov1S1on for a feed6ack on solution effectiveness. This feedback may

be.in the form of responses to questionnaires, informal interaction with

the reading research staff, consultative visits within the counties and/or
,,'/schools written correspondence, long-distance calls; or during the
© semi-annual-""think-tank' sessions for reading laboratory directors and.
-school admm1strators (see Appendix VIII for May, 1976 Letter and Program).

- . Another nnportant interaction occurs when reading laboratory directers,

principals, ZKd county 6ffice administrators serve on the staff for P. K.
Yonge vi'for shops (see AppendixesIVB and VI for sample programs) ‘

The feedback from schools who. adapt the program ieads P. K.
Yonge as the resource system to continue to evaluate and improve its
- solution. This results in improved message solutions to other schools
as well as direct help to individual schools providing feedback on solution
effectiveness. The history of many successful innovations is that once

* Hellen Guttinger, Arthur Lewis, Vynce _Hihes, Spring, 1975.



Linage
to More

~ Remote ' o
- Resources o I “ S

SOLUTION MESSAGES -/

= e e

‘ & fle
; /\(1 source%

. "\ \ \
Q$3i e ’:} 0 -
QY‘Q DY 4,} ' L ‘
0 LA A
| | b ,f;"' e
I 2 ¥ AT
N - N ml -
iE * Problem ¢ 8" e Problem ol
5 /So ving = HES Solving ab
|« CY g | i  Cyele S
L Feedback
% on Solution “\)
\ C,(,“ . Effectiveness A7~ O &)Q’\’S’i
| IR e/
| /4

P, K. Yonge School « . ‘I ' The User School
‘PROBLEM MESSAGES

Chart 3,--A linkage view of resource-user problem-solving*
7. d | l'\» - v . ‘.‘v‘ ‘ ' . i
o ~ | oy 5

*Adapted rom: Havelock Ronald G, Txammg of Change Agpnt Umver51ty of Mlchlgan 19.‘.4,




_ the link between the resource system and the user system is broken, the
innovation dies. The persons involved in the development of the P. K.
Yonge model for secondary reading both in the Laboratory School and in
‘adapting schools recognize that much of the success of the program will
continue to depend upon this link.

" Technical Assistance Available
in Implementation and Development

Resource persons from the Laboratory School, and other uepart-

ments in the College of Education, the Department of Psychology, and the
“Reading and Study Skills Center, Un1verS1ty of Florida, as well as.
reading laboratory directors, pr1nc1pa1s and county 1ev+.1 administrators
from schools adapting the program continue to provide workshops both at
the Laboratory School and within a school district to provide technical
assistance to school personnel who wish to begin a developmental, indi-
‘vidualized. reading program. :

The four-day implementation workshops (see Appendix IVB for
sample program) are held on the P, K. Yonge campus approximately .
" four times each year (usually October, January, March, and July). For
the first time in July of 1976, a minimum registration fee was charged
to cover the cost of mater1a1s and travel expenses for staff from out of

town.

The two- to three-day semi-annual "think-tank' sessions for
school personnel who have implemented the program and want to come
' .together to share problems and possibilities are held on the P. K. Yonge
campus in December and April. . There is no registration fee.

- Three- or four-day workshops are conducted at cost within a
school or district at the request of that district (see Appendix VI for
sample program). Persons who would like to be placed on the mailing
list to receive information on future workshops at the Laboratory"
School should contact:

Director, Reading Research Project
P. K. Yonge Laboratory School
1080 S. W. 11th Street

Gainesville, Florida .- 32611
905-392- 1558 or 1555




Staff

Considering the amount of time required for the aspects of the
program that are somewhat different from those of a regular classroom
teacher (diagnosis, conferencing on an individual basis, folder writing;._
etc.’)’it is estimated that one full-time professional reading teacher-
counselor and at least a one-third time paraprofessional assistant will
be able tc work with 90 to 120 pupils who come to the laboratory with
their classroom teachers each quarter. This means that in a one-year -
period, approximately 400 to 450 pupils with their classroom teacher
could participate for a nine-week period for each full-time reading
person (plus a minimum of one-third paraprofessional-assistance)
assigned to the program. In schools where two full-time reading teacher
counselors were €mployed, they shared the same laboratory and
equipment but were able to stagger the schedule of pupils in'the labora-
tory to accommodate six to eight classes per quarter (since pupils
attend the laboratory only three t1mes per week)

Add1t1ona11y, in’ every school pupils who had completed the:
“program and received appropriate training assisted in the laboratory
Those pupils were not necessarily the "brightest and best" academ1ca11y
- but were chosen on the basis of interest, industriousness, and W1111ngnes
~ to be helpful to other pupils. Often, they were pupils who had had very
positive experiences themselves wh11e working on the1r own sk1lls in the

readi mg labor atory.

- As md1cated on page 15 each school described 1n ) this study
emploved teacher-counselors with differing academic backgrounds and’
degrees of experience. Beyond these variations and thé time factors ‘

. described above, there are a few additional generalizations that can be |
made about staffing of the program. . These generalizations have to do
with the personal and professional quallf1cat1ons of the persons chosen
to direct the reading program. It ¢omes as no surprise to most educator
with whom the innovation is discussed that the degree of success felt as a
result of the program is often directly related to variables outside the -
number of credit hours a teacher possesses in a specific academ1c field -
or in years of exper1ence in teaching. - . _ )

The following excerpts from a 1etter of recommendation for a

person who was considered an outstanding teacher-counselor in the -
reading laboratory -express the authors' biases concerning desirable
_personal qualifications of the reading teacher—c,ounselor:' :
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Over-all, her nappont and cooperativeness.
with othen teachens in the Laboratory, hen
warmth and carning yet high expee/ta/tcom
with students, and her diligent and enthu-
/ . sdastic eﬁﬁom with our .total staff estab-
, Lished her as a valuable member of the
faculty. I would gladly hire her to work
in our project again for the following
neasons:

1. 1In her teaching, she 45 Zenacious
in hen effonts to create an educational
cnvironment which Lnvites students Lo
Leawwn, She spénds Long hours when neces-

- sany An preparation and yet nemains
glexiblel in seeting the daily individual
needs of students in her class.

2. In hen pesonal relationships with
students, she is sensitive and heenly
aware oﬁ_thw reactions and needs. She
nesponds to these needs Lin appropriate
ways, taking time to be reflective and

—enespensive.  She 45 willing fo nisk Tiue
Lnvolvement with students. She 45 willing
to deal directly with the pains Lin growing

- cs well as the joys. She encourages
siudents to work foward independence in
achieving personal growth.

3. Prnofessionally, she has a h,cgh deg)w_e
. 0§ commitiient to education and the develop-
ment of reople. She 4is enthusiastic about -
Learning and Zthe human potential in education.
She is concerned about growth in her peenrs
and functions in a way that a’iows those
arnound her to have hoom fon growth.

- 4. Pensonally, she has an uncanny sense
0§ good judgment. She makes decisions based
on much neflection and sound reasoning. She

“has an almost innate sense 0§ night and -
wong and quietly shares his with others in

- a nesponsible way. She % dependable, cin-
scientious, and 0 M/zcmg moral characten.




Reading
Laboratory
directors |
are
) resourceful.
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A Place

Schools adapting the program have’ housed it in a variety of
places 1ncludmg

A corner of thz library or media center;
A large regular classroom; .
Two adjoining classrooms with wall between;
Twaq adjoining classrooms with wall removed .
A portable classroom built by students; . N
A new building especially designed W1th the reading laboratory
adjacent to the library and guidance offices.

3

o Furniture

. The furnlture recommended by laboratory d1rectors is listed in
Appendlx II. As indicated there, each laboratory shoild be equipped
with a minimum of twelve wired carrels and sufficient electrical outlets.
. In some schools, providing the rewiring that was necessary to accommo-
' date the equipment. was a major obstacle in implementation. Since
carrels are an expensive item, many schools have chosen to have
industrial arts:classes build them atquite a savings.

Reading laboratory directors have been resourceful in decorating
the laboratories. . They havé been known to become carpet installers
“and painter apprentices-in the process.” Hanging and standing plants,
area rugs, newly covered over-stuffed chairs, bright colored pillows,
and tables and chairs placed informally allow for comfort and minimum
distractions in the laboratories. Several PTA's have happily taken
this as a project as well. ' ' '

. ~ Materials and Equipment Costs ™

o The first recommendation made to persons beginning a develop-
mental, individualized reading laboratory is to take a good inventory of
what is available at present in your school, Our experience has been
that there are excellent materials and equipment already on hand in most
schools which might be used in a laboratory. A second recommendation
.is that teachers and administrators visit other schools in their area
which have begun a laboratory. (The names, addresses, and phone
numbers of 86 Florida and Georgia schools are listed in Appendix IX)."

63.
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‘to the library.

Entering the door at the end of
the hall made going to the reading
laboratory. no different than going
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Ask a lot questions about materials these d.irectors would recommend if
they were beginning a new laboratory. Describe your student population
and their interests.- Ask about materials that appeal to those interests.

Hire a director who has recently set up a aboratory to come to
your school for a day and go over your inventory, making suggestions
for materials and equipment already,on hand which could be subst1tuted

: for the "starter list"" recommendations. :
In the first monograph (Gutt1nger H1nes Larsen, 1972), all
inventoried materials and equipment in the read1ng laboratory at
P. K. Yonge were listed.. This was done’in an effort to report objectively
the cost and source of whot had been used in the experiment and to avoid
recommending specific materials or companies. Unfortunately, many
- schools used the information as a recommended list for ordering and
equipping laboratories. This resulted in several schools receiving
some -out-dated and less effective mater1a1s

In order to combat th1s and yet try to remain as objective as
possible in our choices, approkximately 35 directors, teachers, and
county office personnel who attended the May, 1976, Research and
Evaluation Workshop and Think-Tank Session were asked to consider

. two situations in compiling a recommended materials list. The first

~ list was to he as comprehensive as possible including the materials and

~.equipment found most beneficial. A second list was to include those items
which were basic to equipping a laboratory when only six or seven -
thousand dollars were available to a school. .

: During July, 1976, four outs/tanding reading laboratory directors,
Ms. Anita Buck (Alachua) Ms. Coralie Glickman (Palm Beath), Ms.
Barbara Kaiser (P. K.- Yonge), and Ms. Bennye Milton (Citrus) met with
the authors to go over the recommendations madé in May. At that time;
a.comprehensive materials list was made complete with reading level,
formsat of material; interest level, purchase level, catalog numbers,
unit prices, number of units, and pubhshers names and addresses.

_ An equipment list included name, unit price, number of units, and

» company. The basic itéms list: constructed in May was modi.ied and
became the "Starter List Recommendations for Middle and Junior High
School' and the "'Starter List Recommendations for Semor H1gh” This
information is presented in Append1x I, :
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APPENDIX I

DEFINITION OF TERMS




Definition of Terms ~

For the purposes of this study, the following definitions are
applicable:

Developmental reading refers to the process of providing for -
reading iniprovement and development of all or most pupils at a grade

" level or s-.hool.

«dividualized refers to a major organizational focus on individual
learning activities as opposed to grouping for instruction.

[

Initially low-achieving students refers to those studentstho
scored below the fortieth percentile on national norms during pretestlng

‘These are the students most likely to he ineluded in remedial classes in
- .other studies. '

~ Learner's Purposes refers to the personal goals for the improvement
of reading skills expressed by the student during the individual goal setting
conference and throughout the reading program.

Middle grades refers to grades six, seven, and eight.

- P: K. Yonge Model for Secondary Reading refers to a program
for reading improvement which initially included group pretesting, indi-
vidual goal-setting conferences, the planning of an individual program
based on the improvement of reading skills considered important to the
learner, fifteen student hours or practice in a reading laboratory, group
posttesting, and final individual evaluative conferences. It has developed

- beyond the intensive laboratory program to include follew-up in the

content area classroom. The present monograph focuses on the reading
laboratory program. A ' A :

Li’"i‘i’eading Laboratory refers to u specific reading environment
equipped with a variety of materials at many levels of instruction. -

Teacher IXCounselor refers to a proféssional teacher or counselor
who works with pupils in the Reading Program. This term is used to

- designate two specific functions of the adult's role: instruction and

facilitation.

1

85




APPENDIX II .

/
B

MATERIALS AND EQUIPMENT I.{¢T




Materials and Equipment Lists*

A comprehensive list of materials and equipment for a second~ °
developmental, indi—idualized reading laboratory is presented on the
following pages. Marerials nr divided into five sub-groups: Vocabulary,
Comprehension, Rate, Study (:ills, aud Survival Skills. The items are
coded in the. followmg way:

READING LEVEL refers to grade levels or the range of grad. levels
at which the material is written as demgnated by pubhshers

INTEREST LEVEL refers to content interest levels demgnated by
publishers as follows:

e - elementary

n. - junior high or middle school

S senior high school

hl - specific high interest/low reading level materials

PURCHASE LEVEL refers to either senior high school (S) or
middle-junior high school (M) and are recommendations made by readmg
laboratory directors as the most appropriate levels for purchase and use.

FORMAT refers to type of material or equipment as follows:

B - book L - language master

C - cards . P - pacer (accelerator)
CR - controlled ader PB - paperback hook:

F - flas-x R - rceord
FS - filmstrip T - tape

G - game WB - workbock

K - kit -~ ' WS - worksheet

UNIT PRICE refers to cost for individual items listed.

"# of UNITS refers to reading laboratory d1rectors recominendations
for numbers of each item needed.

PUBLISHERS refers to name of company only. Addresses ior
puklishers are listed on pages 98 through 100,

ADDITIJNAL SKILLS refers to those skill categorles included in
the mater1a1 which are not the prlmary category. '

§

_*A discussion of the criteria for placement of items contained in
tnese lists is found on page 65 of this maonograph.

70
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MATERIALS LIST

"~ Vocabulury
~ Reading ;,‘ Interest Pu. uage . ) ‘ Unit  #of Additional
Leve Format bl Lol Material Name &ﬂCatalog memzer Prie UnitsT Pu@sher il
C3 O WBT WL NS TargelGreenVouab, K601 . 23000 1 Addison-Wesley
C512 WBT Wl /S Targel Blue Structural Avalysis 46101 23700 1 - °
2 WBT M/S  Target Yellow Phonetic Analysis 46050 237,00 1 |
12 WB WL M Picto-cabulary: BasicWordSelA | 995 1 BamaellLol
4 WB o efmfs M Wordsto Bat 395 1
4 WB e/m/s M Words to Wear | %9t
-4 WB e/m/s M Words to Meet .95 1
-9 B e/m/s M/S - Picto-cabulary 111 36.95 1
-9 WB efmfs  M/S  Picto-cabulary 22 | 36,95 1
-0 WB m/s  M/S ~ Podunk & Such Places .95 1
0 WB mfs  M/S® Odd Woods and Expressions %95 1
C A0 WBEST e/mfs M Worderaft 1 S 14,90 1 Communacad
66 WBEST m/s  M/S  Worderalt 2 | B R
B0 WB,FS,T ms  M/S Wordersl 3 S Y
10-Coll WB,FST s S Bergan Evans‘ . 104,00 1
LK M M TheSudFondtimPrgmm 148 | Developmental
' ' Learning: Materials
X WBelis M/S Syliabication - Complete Su 2195 1 Derter +Westhrok
2 WB bl M Rbyme Time - Complete St %
15 WB efm/s- M/S  Reading Homonyms - Complete Set SRy



Vocabulary

Reading . Ijerest Purehase Lo ha Tt Fol Additional
Level Formal g Level Material Name & Catalog Number Price Unils Publisher Sills
1-3 Wi Wy 'M Reading Homographs A ‘ 0.95 1 Déxter &Westhrook
| wg  ni M Reading Homographs B | 9,95 1 (continued)
WB WM Reading Heteroyms €~ 9,95 1
WB Ml . M Mastering Multiple Meanings A 0.9 1
|

WB Wl M Recognizing Word Relationships 0.0

Bl WB ml M TaohXWord Recopnition BookRA-AA 210 3 EDL

Rl C h/] M Flash X-Set FX-A4  310501-4 - 6.5 1
! WB h/l M Tach X-Word Recognition Book BA
" 319102-7 - 210 3
2 C b1 M Flash X-Set FXBA 31005022 SN EI
3. WB W/l M TackA-Ward Recognition Book G o
| S . 210 3
3 C b/l M FashXSetFX CA 3195030 N E I
4 WB bl M Tach ¥-Word Book DA 3191043 2.60 3
4 C i M FlashX-Sel FX-DA 319504-9 4,00 1
j W b4 M TachX-WordBookEA 3191051 . 260
j C Wl M Flagh X-Set FX-EA ~ 319505-7 4,00 1
b WB b/l M Tach X-Work Book FA  319106-X 2,60 3
b C h/! M Flash¥-Sel FA  319506-5 . C400
T WB S § " Word Clues Book CT - 346007-9 cou90 2
1 C § S Flash X-Set X-27 .346521-5 4,00 ~1
B WB 5 5 Word Clues Book H  346008-7 290 2
g 5 § Flash X-Set X-28  346528-3 - 400 1
9 W8 § S Word Clues Book I~ 346005-5 290 2
9 ( $ § Flash X-Set X-29 . 346529-1 400 1
10 WD 5 S Word Clues Book J  346010-9 900 2
- 10 C 5 S . FlashX-Set X-30 346520-5 4,00 1
11 WB K S Word Clues Book ¥ 3460117 290 2
12 WB $ S Ward Clugs Book L~ 346012-5 2,90 2
nC ; 5 1

Flash X-Set X-32 3465321 -- 4,00

<=
.

n/\ o
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ey Interest Purchase , . Unit ol , Addifional -
LevelB R el Leel Malerial Name & Catwiog Mymber -~ pygeg g Publisher Skills ’
W c>s S Word Clues Book M~ 346013-3. 290 2 EDL
(3 C 5 g Flash X-Set X-33  34533-X 400 1 (continued)
¥} WBT W M Cheshod Edicatioa
S 4 WBT i M/S  Clues No. 2 Progress
&5 WBT i M/S Clues No, 3 Complete Set 15123 325.00 1
R-1-L WBG Wl M Mini-Veritech Board, BK{-0 9,90 1 Education
1 WBG  e/m/s- M'S  Senior Veritech Board, Bkg 3-7 L2 1 Teaching Aidg
R-I WB Wl M Electric Company Activity Book 1 8.95 1 Electric Company
-4 WB b/l M Electric Company Activity Book 2 895 1 .
¢ e/l M Set A Word Analysis Practice 349417-4  3.90 1 Harcou, Brace,
M . Set B Word Analysis Practice 3404255  3.90 1 Jovanovich
M/S  Set C Word Analysis Practice 494336  3.90 1
Phan..s Crossword Puzzles
! WB b1 M Bookd 88 2 McCormick-Mathers
) WB h) M/ BuokB L4 2
3 WB b/l Moo BOO/kC 1.04 2
Teacher's Edition (Book ) L04 1
Teacher's Edition (Books B & C) L5 2
/
/
/
/ | //
/ // , F
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Vocubulary

A——————

Reading ~ lierest Purchase L Tt ol * Additional
Lavel Formil ool Lovel Material Name & Calalog Number . poioa  Units Publisher Sills
Stanford MeGraw-Hill Vocabulary '
§-12  WB /s S Stanford 1 07-060757-5 1,5 2 McGraw-Hill
612 WB m/y S Stanford 2 (7-060758-3 1,5 2
612  Wh n's S Stanford 3 07-060739-1 L5 2
o WD owe S Sanfordd 070607605 15 2
6-12  WB /s S Stanford 5 07-060761-3 L5 2
10 WB o ws 3 Stanford 6 07-060762-1 156 2
Spectrum Series ]
6 W emis M Word Analysis L1-6 | MeMillan
- WB e/mis M Vocabulary Development L1-6
-8 WB em/s M Comprehension L1-6 15,01 1
. &) N
5 K6 bt M LeamingGames- K E @7 1 R
& KC Do M/S‘ Wordpacer .00 1 . Random House
6 WB mis 8 Growing Word Power 1261 5 2 Reader's Digest
. Teacher's Edition' 4282 g
4K e M School House Word Atack Sils Kit - - SRA
3-207700 . 46y ] |
9 K ms M8 Vocabulab 3 Programs 3-3600 95.25 1
0.
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<Vocabulary

Reading

“Interest Purchase

Level Format Level  Level Material Name & Catalog Number - glr]:tce Puplisller 'gfﬁi?mal
B TR £ I Y S New Adventues in Language - Comple Troll
‘ = Unit S 105.00
s TWB W N Vocabulary Development-Complete Unit 77,70
C Wl M:S - 100 Blank Cards for Language Master 600 2 Trumble (Bell &
o o | | | - . Howell
TR C em's  MIS - Pre-recorded Cards for Language Master 45,00
4§ PB ms M/S  Across and Down Ward Skills 1 -9 Scholastic
10-Adult. PB 5 S Allen's Synonyms & Antonyms 952 Scholastie
10-Adult PB. s S - Basic Prefixand Root Vocabulary. College Skills
- . Builder (Nosofsky) © - LB \ |
10-Adult PB 5 - S 1100 Words You Need to Know L Barron's Educa-
| I " (Bromberg & Gordon, 1971) 3,25 tional Series, Inc.
- 10-Adult PB s S How to Build Colleze Level Vocabulary ~ College Skills
o (Sack-Yourman) 1.75
10-Adut" PB- s S+ New Guide to Word Power (Lewis, 1963 1,25 2 . Pyramid Books
10-Adult PB . S Preparing for the MAT-Analogies 3,50 Pyramid Books
~ 10-Adult PB. 5 § Short Cuts to Effective English . , Pocket Books
| (Shefter, 1974) , .95 S
10-Adut PB s S SixMinates a Day to Perfect Spelling - “Pocke! Books
c - (Shelter, 1974) | S
- 10-Adult PB : § . Six Weeks to Words of Power - Pocke! Books
o : (Funk, 1972) | ‘ 05
10-Adult PB S, N Thirty Days toaMore Powerful Vocabu- ~ Pocket Books
L : lar»(Funk&Lems 1975) .95 |
10-Adut PB 5 S Twenty-five Magic Steps to Word Power

[Kc%
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10-Adult P s 8§ - Twonty-three Hundred Sleps fo Word Ao
S ~ DPower (Gruber, 1976) 145 |
{0-Adult PB . s S Vocabulary for Adults (Romine) 3.95 1 John Wiley & Sons.
10-Adult PB 8 5 Word Master Made Simple _ - Doubleday
(Waldhorn and Nieger, 1058) L9 2 |
10-Adult PB § §  Word Power Made Ensy (Lewis, 1976) 1,95 2. - Pocket Books
&6 PB . mis M5 WordPuzlesandMysteries - Scholastic
o WordSeilsT s
10- Adul PR s 8 - Webster's Instant Word Guide L5001t Webster
5 PB /s M/ WordPower | 902 Scholastic
//
/
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- Comprehension /
Reading lhterest Puchse | , Unit o of , Additional
LeVelL Formal  [ovel . Lovsl ‘/M:uerml Name & Catalog Number Price Unitg  Publisher hils
""\ PPy K ¢ on V%/'lding Development Kit A 7050 .50 1 Addison-Wesley
N K emi M Jeading Development Ki BTI9 n ot
M K S N /Readlm, Development Kit C T14 .6 1
2\9 . PB ms /S / Kaleidoscope Reader (1-8) (1 each) ‘ |
\ 40851, 53, 55, 57, 61, 63, 65 201 8 Voeahulary
Y |~ Kaleidoscope Reader (1-8) (1 each) -
740852, 54, 56, 56, 60, 82, B4, 66 L4 8 Vocabulary
1+ WB o/mis M /‘/ Underslanding Word Growps .95 1 Barnell-Lol
19 WB  edss oM Understanding Questions S 9.95 1t
4§ X m ,/M Comprehensi‘dn Skills Laboratories-E 95,00 1 ‘BFA |
68 K W8 Comprehension Skills LaboratoriessH - 95.00 1
. | - .
T.WB nlﬁ/s M Listening Witha Purpose X-105 -~ 9T.00 "t Coromel
4-6 T,WB »e/m‘/,« M‘ ‘ AudloReadmaProgress Lab . . Educational Vocabulary
/ (1-742, 752, 762) 395,00 1 Promress  Study Skills
. 6-12  PB 'h}/s' S Selections from the Black = : Jamestown | o
_ Olive (101) Brown (702) Purple (703) Studp Skills -,
l (2 of each) 30 6 - Vocabulary
6-12  PB W o Voices from the Boltom |
k o ' (ive (T21) Brown (723) Purple (123) Study Skills
, v (Qofeach) | 3.0 6 Vocabulary
. 100



/ Camprehenslon | , | ‘ r
. .‘ o |
E:ﬁcel;ng_}; t g‘:ﬁgfﬂ igﬂmse - Materta Name & Catalog Number g:itce I[)Jnoifts Publisher éﬁﬂ{;mnal
;/ 62 PR hfs 8 Toplcs [or the Restless Jamestown Study Skills
.77 Olive (T41) Brown (142) Purple (143)  3.20 6 (continued) Voabulary
] 0420 PB s 'S TheNow Sttt Wmoy Study Skills
oo MBos 8 Chaplels | 3.0 6 |
| 612 PB omfs M/S  SixWay Parazraphs | 320 5
. 642 PB/T mfs . 8 Comprehension Skills Booklets
| | . s msenes lof each title) 1,00 9
D] 56 B m M Multiple Skill Series L Lowell & Lynwood \
| Bl EY B3, B4, FI LR M - |
| Cltefec) L8 |
S | | Teacher's Manual . 200 1
v \ " Spirlt Masters MSS-SM . 20 1
e o _
A / : ‘
0 P8 s S McGraw-Hill Basic Skills ystem b
| o Reading to Discover Organization - , McGrav-Hill —~
, - (0513813 Fisher SR N [ I ! | o
‘ Critical Reading Improvement- - R
051383-X  Harnadek . 365 2 o
Reading for Main Idea - | | I /
051979-1 Raygor %52 | Coe
Reading for Significant Facts + - | A

 051380-3 - Raygor - | 366 2 AR

8. M8 em ..M.‘__‘..m...,Now.Age.Illus.trated.Réading.Kit #4-0001 64.95 1 - Pendulum Press, Igg \




- Muprenension

2:‘:3;“ : Format ILnésg;)st Tmmw Materlal Name & Catalog Nunbe g?:te g’rf)lfce Publigher \ QSﬁ:;Ional
4 POAYS  n/m M Phonix Readig Sevies. &, B, € .00 1 Drentee Nall Vue sbulary
9 /T wls M/S Advanced Skill Builders
\ Level 7371 Word Book LA0 3 Doader's Digest Study
1770 Audlo Lessons 30,60 1 Skilly
Level 8 1372 ‘Word Book L0y Study
#7180 Audio Lessons 30,60 Skills
Level 9 #1375 Word Book L0 Sludy
1190 Audio Lessong 060 1 Skills
: - Teacher's Guide - 1717 | 01 |
6 P wis M/S Reader's Digest Readings
01, 192, 193, 194 195, 196 (2of each) 90 19
20 7T Wi/mfe  M/S"  Reading Progress - Complete Sel of 10 Reading Progress
| ' ' Tapes 49,95 1
2.0-2.9 T h/mss M/S"Action Unit Buoks 1,2, 3 Seholastic
, . (8991; 8992, 8993) (3 of each) Lo 9 Vocabulary
309 WB . m/s M/S . Double Action Unit Baoks L2 | {
| (8862, 8863) (3 of each) 1.0 6 Vocabufary *
-6 PB b/l/s - M/S - Dimensions ' %02 -
PB h/l/s MAs Spotlight R 02 '
BB Wl NS Wide W g g
BB W M Trackdown e O o802
§-6 PB e/m M ALA Library for Grades 4. 1.0 1
(R TR S ALA Lieary for Grades 10 W0 1
=
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ﬁg:ﬂ}n“ Formiat I&;ﬁ;“ﬁg?%o va‘erlul Name & Catalog Number 3:\&0 ‘l'h(l)l‘lﬂ Publisher ﬁ;‘l;:};lmml
. - m—-—* - - = k= z e = el "l'““*"""’“
5,009 K wmfs M5 About Women 3-0700 | .05 1 SMA
3089 K h/m M AnAmerican Albun 3-0050 105 |
005 B h\/em/s M Correetive Readlng Prograny
! Teacher Materlals 7-8460 2.5 1
Student Materfalg Book 7-B463 6,50 2
‘ Plicement Tesls T-B484 200 1
1640.5 K s M Countrlestnd Cultures 3-5350 68,40 1
4000 D Wl M Desls for Reading Land I | .
Book 7-Student Text 34231 6,72 2
Book 7-Teacher Handbuok 3-4232 A0
Book B-Student Text 34200 672 2
\ Dook 8-Teacher Handbook 3-4234 81
9 B Wim/'s  M/S  lowloRead Factual Literature
| Book 1 - (140) 1361 oL
© Dook2-(0-10) . 1362 \ AN
| Book § - (11-12)  13-63 " oY
| Ingtruclor's Guide 1383 A
4 K m’s  M/S  Manpower and Natural Resources 67,50 1
49 K e/m M Newslb] 35000 75,00 1
9 K e/m/s § Newslab Il 53100 S 100
10 K m/s M/S  Reading.for-Understanding Junior 53,50 1
i~ KT T M/S Reading for Understanding Senior 5.50 1 .
SR KD wh M Reading Laboratory TIl B 0.95 1 Vocab. & Rate
kK S S Reading Laboratory [V A 99,95 1 Vocab. & Rate
¢ K efm M Schoolhouse: Comprehension Patterns | |
| 19-207800 B.05 | Vocabulary
3059 K b/l/e/m/s M Thinklab #3-201740 49,50 1 C
2+ K bl M/S  WeareBlack 430260 §1.50 1 Vocabulary

Lol




- Really . Tmerest Duroiase IR R T Y SN Additional
Level  Fomalo oo el  Material Name & Catalog Numher .~ Price  Unils \P{b‘”h”; . ills

6 WB  em - M 4.Readi'ng, Thinking, Reasoniﬂg"Serié's-":"“‘ L2% 3 St'eck'-.Vau;:Il}
I - TeacherBditon - <5 g

KT e . Mo Thiking Sl Sefies /' .00 1 Troll

USRS PR W W haPuerkkKtA N 00 Yo
4335 PB o M/ "Pal Paperback Kit B 502 o 00 1
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Unit  f#of | Additional

lﬁz:ging vForr}nat | Iﬂiigf“ {gzraseﬂ Material Name & Catalog Number Price Unils Publisher Skills

5 | ~ Controlled Reader Study Guides L |

3 WB- em M SDC 311004-3 o L6 3 tocab, & Comp.

5 WB em M. SDE D11008:6 163 Vocab. & Comp
R WB ms M SDG 3110124 160 3 Vocab. & Comp, .
0 WB s M5 8D 3083 L6 3. -~ Vocah. & Comp. .
it WB s S S s 160 3 Vocah, & Comp,,
3 WB s S SDM 3110248 . NI T Yocab. & Comp.
b B 5 S BA 0D | AL -' ~ Vocab, & Comp,

{ " WB s S DA 319204-X 33 Vocab, &C()mp.
-6 .WB 5 S FA 319206-6 0.3 3 ‘ Vocab."&(“,-onm.

B WB- | ) HA . 319208-2 2.3 3 Vocab, & Comp.

. | ~ Controlled Reader Filmstrips L R
3 W, omo Mo SC o B5.00 1 Voeah & Comp,
5w om M SDE 2110384 - B0 - Voeah. & Comp, -
1. . ¥ fl M OG- 211042-2 5.00 1 Vaeah, & Comp.

0 Wb s NS Soomedst o L. KO0t Voeab & Comp,
oW s S SK M B0  Vogab. & Comp

13 WB s S 5™ s o 85,00 1 Vocah, & Comp,

2 WB s §.  BA 900X CO10.00 1 Vocah, & Comyp;

4 oW s 5. DA 2192046 130,00 1 Vocab, & Comp.
b WB S § . FA n9206-2 | 130.00 1 . Vocab, & Comp.
B~ WB 5 §  HA %089 - 130.00 -1 - Vocab. & Comp.

| . "+ Controlled Reader Cassettes | . o

W s S SC 4110047 | 0.00 1 Voub kComp.

o w s 8 oc. 410128 0.0 1 v Vocah, & Comp.

S A A L L " Vocab. & Comp.

»
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Tl Werest Pudaw ST SN i
‘Leve] . Yormat “Level . Level IMaterla“l* Name & Catalog Number Price Units Publigher Skills
SR s S ScomigaldSemingSils o McGraw-fill
o ' | 0313064 (Maxwell, 1969 . ' 600 2 Comprehension
12 - PR ..S .. .8 .. Reading at Efficient Rates : T
| (Raygor & Schick, 1970) 365 2
10-Adult PB S S Read with Speed & Precision . * . -
B | - (Leeds, 1963) 850 1
Instructor's Manual - 150 1
10-Adult PB s S Speed Reading Made EaSyl T Popular Library
- ' (W, B, Smith, 1963) ‘ SL o L
o B8 BB ML o NS Gt M 3 Shostic
oo | Sprint - Teacher Edition 8913 "1.50 1 -
“;7{8‘“' PR m/s M 1013 Blue ' - 400 9  BRM . ;‘C'ompr'ehengion e
19-12  pB m/s  M/S 1014 Green. X A
'3 PB s 8§ 1015 Orange o500 .
CBMI PR s 8 T 10fgRed - Y
s 3 Coll. Adv.PB s 5 1017 Puryle . 3.50° 2
g .




Aol

. . Study Skills . |
Reading Interest Purchase , ... — L - -
Level Format Level . Level Material Name & Catalog Number Price Units . Publisher Sills
: ,‘H‘_.__.._,(.,?_t}_:z: “_. ,::A;:V:':_-;‘--;' e ‘.!1.‘/1 -':.::':._‘:._M.‘/‘/LS'_:.:: .":.‘.:‘I .ariget.-p.p?pjg:::l:“._“:~'"_:z._--‘:".'_".:’.ﬁ 23.,]'. 0-0 . _1 gt _Addison:wes]:ey'__,_,"'”" R Kt el
1012 PB s S - Scholastc Aptitude Tests Pre;')aration"" 952 Areo
4 W efls S UshgaTibleolCotents Barnell-Loft
: Complete Set | 995 1 -
19  WB e/m/s  M/S  Learning to Alphabetize & Using Guide
" Words - Complete Set = 26.95 1 | _
1295 1 \ | :

3 WB e/m/s M/S  Using an Index - Complete Set

-10-12  PB 5 S Barron's How to Prepare for the PSAT- Barron
- NMRT (Bz:bwnstein/ngner, oy 265 2
3 PR s S Liskning & Noe-Taking 0519140 4.5 2 MeGraw-Hill -
S Lisenngd Note-Taking Tapes 14251 1 '

T- s |
. M/S Systems for Study 0513716 |
365 3

|

PB. S |
(Raygor & Wark, 1970}

BB s § - Problem Solving Improvement 051372-¢:

o (Samsom, 1970) -~ 365 2

T, Problem Solving Improvement Tapes 14,25 . 1

PB’ 5 'S Read, Underline, Review 0513159 |

< (Ward & Morgen, 1970) x o365 2 - | !
e 1o

) ‘NP.}

A ruiToxt provided by ER

ERIC
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N '. o | N
(| Study Skilld o e \
TR 7 — T Ffd | Rdtional
) Egigiﬂg f orma ﬁsz‘fSt ,L?V'g‘?ase . Material Name & Catalog Number Pl:;ce Ur?its l{Publisher \\ﬁ?ﬂ;nlona
912 (BB . 5 §  How to Remember Anything | © Memory School © '
P o  (Markoll, Dubin, & Carcel, 1974) 00 2 o |
v B aL WS Comidown SuySHIST 95 3 Scholastic - -
W K e M Rewald M0 08 SRA
GAddt PB s WS Good Memory-Good Stdent | 400 1 Stein & Day L
| | - (Lorayne, 1976) " ‘ R |
l\v‘
4 ]
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Suryival Skills

},\
|v !

- — .

o ‘ i | I i L : . ’ ’
Reading 'Interest, uchase T Urit — #of . '~ Additional | -
.5-6 B- hflfs . LS The Reading for Living Set 439 425 1 . NewReader'sPress
| [ Be Informed Series 42 1 |
am sl LS U s Ceft Y
.32 PB sl ) M/S 2 Buyinga Cyr N (I
43 PB 5. NS 3 Owninga Car N
9 PB s § & Social Security 4 502
(R T 3 I S.. . 6: Rettinga House N (I \
.31 PB S M/S 7. Finding a Job oo /
3 M s MS - 8 Reading Your Newspaper J5 2 -
4, B s y G: Taxes RN AR i
TR S 1l Banking o
31 PB s - M 13 Measurements S (
34 PB s MS 14 Wise Buymg . g5 00
14 PR s M/S 16: Money A
9 PB g M5 Studying oraDmversLxcense Wy L
) N T 1973) | o CLRo4
6.0 PB § ~ M/$ Becoming a Car Quner 436 Cen, 1976) 195 2 1 .
L0 P8 Wl - MS RetebstulosPis e 150 2| |
{0 PB 1 M/S LabelTalk .| . 150 2, '
0 BB M/S- SignsArouwnd Town 442 s 2
40  PB h/d /S Machine-Age Riddles  #440 R
¢ BT s WS Tmewsliies 914602 \Rard MeNally
! I . '. ' ‘ ‘ . . .\ ¢ '
6 X m/s M/S  “ToBuyor NotloBuy #0130 99,00 1 - Random House' \\
L | . j L: ) - . : \ i
oo ‘l m - \
, ; |
/ | ; A
S 1!
) - \'\‘ i )
= ‘f‘
" . )
A




Sarvival Skills
Réadlg - - Wlerest Puchase Unit #df , - Additional
CoLevel UM Lo el Material Name & Catalog Number  pooo g, Publisher Skills
Ty e b e 1 O e
6  PD m/s M/S | Jobsin Your Fufure 90 2 Scholastic
&6  PB m/s M/S | Consumer Sense and Nonsense 80 2
. J ) : : |
1
|
}
e
o
\ Q )
\, 1
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* EQUIPMENT LIST -

& .
| . Unit . #of I
_Equ‘ipmen.'t Name - : ‘Price - Units Company -
- cOhtEbued Reader Junior -, - 295.00 § °  EDL
or S - -
Comoo 8 (Combmatlon controlled reader )
and tachistoscope) - - .. 330.00". 8  'EDL .
or. ‘ B o , R ,
“Guided Re_.ader - ' ! 179. 95 8 ~1/CT(Cook)
| Tape Cassette Recorder : 45, 00 2 - Trumble
Tape Cassette Player , : 35. 00 6 - .
Headset ; S .. 6.00 12 e
Filmviewer. _ St . 25.00 4
- Language Master . . 210, 00 2
Jack=-box (4 station) with volume control 11.00. 1 "
Jack- box (4 station) without volume control . 7,007 1 o
- Flash-X Machine - 8.00 4  EDL
Eggtimer ) S 1.00 © 4 - - (local)
" ‘Stopwatch ; 2000 2 Zipp Co.
. Reading Accelerator . 9200 . 4 _ SRA
Carrel (electrically wired) approximately;135.‘00 ~ 20 - . School Equip
' . s —_— ‘Dist. ‘
= = i
: 122, gg




"FURNITURE -

# of

R o | ) Units
“Chairs . -~ -~ . | - 35
~ Small tables i ' -8
. Large tables 3
3

~ Filing cabinets

Book shelves - 100 ft mmunum

- Paperback book rack 1
" Magazine display rack ' 1
.Pencil sharpeners - -2
Bulletin boards 2
Free reading corner: pillows, rugs, '
soft chairs, lamps plants
o [/ . -
MISCELLANEOUS SUPPLIES/
“(Cost estimated at $135. 00)
‘Felt tip pens, ‘magic markers 2 doz.
"Pencils . L o .6 dox. .
Crayons : ' 6 boxes
~Thermo~fax masters 5 boxes
‘Construction paper oo : v assortment’
Ditto paper I - 8 reams
“ Filefolders T . ' . 500
-Scissors ' § o i 2prs,
‘Paste, glue, rubber cement - : : - 1jar each -
_Stapler & staples - ' : 2 -
~Stapler remover 1
Hole punch- 1. .
Wastebaskets 3 . .
Paper clips . 6 boxes =
- Rubber ‘bands _ T - 1 large box
‘Rubber stamp (ID) ' ) 1
Date stamp . C 1
' Masking tape e ' 3 rolls
Library book tape- 3rolle .
Scotch tape holder . 1.5 -
Scotch tape - : ] : 6 rolls '
Thumbtacks. : : o ‘2 bexes~
Acetate sheets ' ! . " 1 box

Aqeta‘té sheet markers J - : 3




Cam T ; , - Co | - N ,
‘Starter List Recommendations for Middle
and Junior High School*
'l . | A .- ,.'}. )
| VOCABULARY A Lo T
| L - | _ - . #of  Approximate
Mater1a1 company .. Units® Total Cost
Targe_; G}réen , N Addison-Wesley: 1 > .287.00
Target Blue - = o L . S S 237. 00
‘ Target Yellow . : g - : 1 . 237.00,.
P1ct0vocabulary (Basic Word Set\-A) - Barnell-Loft . 1 70.¢0
Wordcraft I L ' =4 3 - Communacad - 1 75, 00 :
‘ Wordcra:ft I | ' S a1 5G. 00
Clues No. 1, 2, 3 | Educational /. S T
- L Progress / 1 330,00
Clues Magazmes (2 extra sets) ‘ ' o
‘Word Analy81s Practice (Sets , B, C) Harcourt-Brace— L o
: o . Jovanovwh 3 12.00
* Phonics Croessword Puzzles McCorm'_ick~ \
P ' "Mathers A
Books A, B, C (2 each) a T 6 6. 00
Books A, B,C (Teacher Ed. - 1 each) 3 4. 00
. Vocabulab 3 | ! SRA 1 95.00
Across & Down : I .Scholastic 2 - 2.00
Word Power . : ' ‘ 2 2.00
Word Puzzles and Mysterles | 2 2.00 .
2. 12.00

anguage Master Blank Cards Trumble

(Box of. 100)

VOCABULARY TOTAL1371.00 .- =

/ . . ) l -~ . ) '. .‘ ) Lo B ’1.

|
]

J , R

L : ~ *See Comprehensive List (pp. 71- 87) for more complete
; ‘ ordermg mformatlon. . . o g -
P - .

t2a ®




s

s

: COMPR E HENSION

# of Approleate

Mater1al o e Company - . - .Units w
~"'Reading Development Kit A / Addison-Wesley 1 80. 00
© Reading Development Kit B/ ' - B 1 80.00
- Kaleidescope Readers (1-8) o 8 "~ 94,00

-Ka1e1doscope Readers (Teacher. Ed. ) " ' 8 26. 0_0_

._( ¢ . .
. ComprehenS1on~Sk1lls Laboratory E 'BFA L 1 95. 00

'Slx—Way I‘dragraphs S - . Jamestown | B o o

| R, - Publishers =~ 5 16. 00
| Multiple Skills Series (E1-F4) . Lowell & Lynwood 8 - 13.00

Multiple Skills Series (Teacher Ed ) . 2. 4,00

Now Age Illustrated Rd. Kit' 3 '~P'endulum Press 1 g5.00 °

Audio Lessons (levels 7-9) ' Reader's Digest . 136.00

.Tapes with books and Teacher Ed N , )

‘Readmg Progress Tapes (Set of 10) ' Reading Progress 1 ' 50:00

Action Un1t Books 1, 2 §'(3 of each) .  Scholastic 9 9.00

Double Action Unit Books 1,2 (3 of each) - ‘ 6 _ 6.\)00

D1mens1ons Spotlight, W1de World

Trackdown (2 of each) : 8 8. 00

‘About Women o SRA 1 60. 00

_American Album - 1 '80.00
" Corrective Reading (Set) 1 43.00

Couvntries & Cultures 1 68. 00

Designs for Reading (Set) 1 2g. 00

How to Read Factual Literature (Set) - o1 24, 00

Manpower and Natural Resources 1 68. 00

Newslab I 1 75. 00

‘RFU Junior " : 1 54, 00

~ Schoolhouse:, Comprehensmn 1 85. 00
~We Are Black ' 1 68. 00
Pal Paperback Kit A | - Xerox Y 1 40. 00

)

" COMPREHENSION TOTAL; 1305, 00.

B —

L9 135




| .-RATE'

# of =~ Approximate

Ma.ter'El_ o R | Company Units Total Cost

- Controlled Reader Study Guides " EDL - ‘ e
(BA, SDC, SDE, FA, 3DG, SDJ - 3 each) - .18 33.00
Controlled Reader Films: .rips , : I
(BA, SDC, SDE, FA, SDG SDJ -1 each) ' : 6 : 600.00
Sprint, Countdown ' | S_cholastic 4 . 4,00
. Rate and Comprehension Check CBRIM 4 15,00

(Blue'and Green - 2 each)

RATE TOT‘AL - 652. 00

'STUDY SKILLS

_Tgrget Pur_ple o _ : Addison-_-Wesley -1 237.00
Research Lab - sRA 1" - 9100
STUDY SKILLS TOTAL 328,00 .
/ ° :

126 92




FQUIPMENT/ |

Lol A
~ W

- .Company

‘ Controlled eader Jﬁhiol' ($1180)

or o
Combo 8 ($1320)
. or /
'Gu1ded Reader ($72?)

!

Languag% Mast.er

Tape Ca fssette Recorder
Tape Cassette Player
-F11mv1%wers /
Headse . /
Jack-#ox (4 stat1on)

w/o volume control
Eggt' er
Stop atch _ .

Car els (eleétrmally wired)

SUPPLIES
’ /

See Miscellaneous '_List ;

!

/

/.

93

EDL

EDL
1/CT"(Cook)

Trﬁmble

(local)”

Z1ipp

Sch. Equip. Dist.

\

EQUIPMENT TOTAL

"%

Approximate’’.

# of
- Units Total Cost
4 1180.00
.. 4 ”
"l4
1;7%; 225. 00
177 45,00
3 ' 105. 00
3. 75.00
8 48,00 -
1 7.00
4 4.00
1 20. 00
12 . 1620.00

3329, 00 ~

APPR OXIMATE TOTAL -

MATERIALS AND EQUIPMENT 6985. 00

1135.00

' APPROXIMATE TOTAL $7120. 00

127
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' . . . a \‘\ ‘l | |ll ,“/. \ A | / v l\ ey
. . : . ‘\‘. . ; ! } oo S - { . ,':,‘\.I« f

VA .~ Starter! fllast Recommendatmns for/

. _ , “I Se ior High* .
VOCABULARY | | | n \

. o I LN _#-of Approxml te
Material . :/ - {. Company / ~ Umts, Total Cost|
A—'—_—_. . A' ‘. “l"’,‘ ?\ N ‘ ; A ‘

> ATarget( reen N ;’ A ‘Addisog;-Wé-sley 1 237.00
Target Blue _ ' N0 . / 17 237,00 -
Target eilow A ) o /:- -1 237.0(?

. ‘/" l’ . . ‘ /_A--’A' . v . . ’ ' .
.P1ctoyocabu1ary 222 A / - Barnell-L//oft 1 37.00
/'/' : : ‘ . . . o 1’
‘Bergen Evans /' : ‘ . Communi_ca’d " 1 104, 00
' Wordcra.ft II ‘ ; S : / 1 -+ 50,00 .
Word Clues (G, I, K, M - 2 each) - EDL.. 8 21..00
.Flash-X Cards (G ILK,M-1 eacp) s 4 16. 00
Word Analysis Practice A | Harcoﬁrt-Brace- . oL ‘
(Sets A, B, C) o o Jovanovich - 3 . 12.00 .
Vocabulab 3 . o SRA° . 1 95.00 /
' Language _Master Blank Cards © - Trumble = . 2 " 12,00
. (Box of 100) : - .
Paperback Vocabulary Books o e o 35 , 54.00 -
(See Complete List) ' A IR - o
) ' VOCABULARY TOTAL 1112. 00
*See Comprehenswe List (pp 71- 87) for more complete
‘ordering information.




- COMPREHENSION

Material

Reading D’evellop ent Kit C

. Kaleidoscope Readers (1-8)

Kaleidoscope Readers (Teacher Ed.)

'Paperbacl«f Books n Comprehension

| A ~
Bas1c Sk1lls Series (2 of each t1t1e)

Now Age Illustrated Rd. Kit

Aud,1o Lessons (_levels 7-9)

- Tapes with books and Teacher Ed.

_ RD Readmgs (2 of each t1t1e)
' Readmg Progress SI“apes (Set of 10)

Action Unit Books 1, 2,3 (3 of each)

" Double Action Unii Books 1,2 (3 of each)

 -Dimensions, Spotlight, IW1de World
- ‘Trackdown (2 of each)
- ALA Library for Grades 7-12

About- Women

' How to'Read Factual Literature (Set)
Manpower and Natural Resources

~Newslab I

.‘Reading Laboratory 1"VA

~ RFU Senior

) ‘We. Are Black

Pal Paperback Kit B .

# of -Approximate :

Company Units Total Cost
Addison-Weslay 1 80. 00
o I 24. 00
-8 26. 00

‘Jamestown
Publishers 40 108. 00
. McGraw-Hill 8 | |

‘Pendulum Press 1
Reader's ‘Digesft: v
o 12

Reading Progress . 1

| Scholastic . 9.
6
8
1
SRA 1 60. 00
' 1 - 24,00
1 6§. 00
' 1 - 75.00
1 1100. 00
1 . 54,00
1| "s/b.oo,,,
Xerox 1 \ 4;0 00.

COMPREHENSION TOTAL 10&%’6 . 00

i
|

R /ft"



RATE 4

# of  Approximate:

Material o o Compatiy Units Total Cost.
a Rate and Comprehension Check | J-
(Blue,; Green, Orange Red, Purple - ; :
, / 2 each), : . . BRIM | 10 36. 00
' _ Controlled Reader Study Guides / |
~ (BA, DA, FA, HA,|SDJ, SDM - | L -
each) . . EDL 18 33.00
- Controlled Reader Fil strlps - | . |
(BA, DA, FA, HA, $DJ, ‘SDM - / oo
1 ear'h) N ‘ 6 590. 00
‘Basic Skllls Series o I o
(Maxwell, Raygor - 2 each) McGraw-Hill 4 20.00
Leedy, Book N | 1 8. 00
_ . ' | .
~ Sprint, Countdown ' Scholastic =~ .. \ 4 4.00

|

RATE TOTAL 691.00

T y /
| - ' .
$TUDY SKILLS /
Target Purple [ Addison-Wesley 1 = 237.00
" Basic Skills Series | ] | o o 9 34,00
(see list of books) : ( v McGraw-Hill ‘9 34.00
Research Lab | | / _ | SRA 1 91.00
| \ o | | STUDY SKILLS TOTAL  328.00

L350 96




" SURVIVAL SKILLS

i of Approximate

‘Material Units Total Cost
Total list as shown : o

' -38. - 38.00

Tomorrow's Drivers _ 2  5.00
- Cbﬁsumer Sense and Nonsense ‘/" : ' :
Jobs in Your Future ' | Scholastic 4 4,00 .

' SURVIVAL SKILLS TOTAL  47.00

EQUIPMENT
Controlled Reader Junior ($1180)  EDL 4 1180.00
or " ' . - | | ‘
Combo 8 ($1320) /- EDL 4
- or o . .
Guided Readér (§720) .. .- I/CT (Cook) 4!
Reading Accelerator = | " SRA 2 92. 00
Language Master - < Trurh‘ble 1 225. 00
~ Tape Cassette Recorder . 1 - 45,00
. .Tape Cassette Player CL 3 105. 00
‘Filmviewers S ' ' 3 - 75.00
Headset _ : 8 48.00 .
Jack-Box (4 station) _ o | A
- w/o volume control . : . 1 - 1.00
| Flash-X Machine -~ EDL - 3 24,00
" /'Eggtimer * -~ - " (local) 4 4.00
| Stopwatch’ o : ‘Zipp .1 20.00
| Carrels (electrically wired) Sch. Equip. Dist. 12 - 1620.00

] EQUIPMENT TOTAL 3445. 00
s . APPROXIMATE TOTAL - -
'~ MATERIALS AND EQUIPMENT 6689, 00

()
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‘Publisher's Namés and“.l\"’c‘ldresses

Addison-Wesley Publishing Co.
9 Dunwoody Park

Suite 120 |
“Atlanta, Ga. 30341

Arco Publishing Company, Inc.
219 Park Avenue South

New York, N.Y., 10003

'Andio-Visual Materials
319 Monroe Street
Montgomery, Alabama 36104

Barnell-Loft, Ltd.
958 Church Street -
Baldwin, N.Y, 11510 *

Barron's Educational Series, Inc.
113 Crossways Park Drive .
Woodbury, N.¥Y 11797

BFA Educational Media

-+ 109 Willow Tree Lane

‘Longwood, F1. 32750
College Skills

101 West 31 Street
New York, N.Y

Communacad

" The Communications Academy

Box 541 -

Wilton, Cann. 06897
Cook Consultants, Inc.

2510 S. W, 3rd-Ave.’

Ft. Lauderdale, F1. 33315

- Coronet Instructional Materials

65 S. W. Water Street -

Chicago, Ill. 60601

132 98

- Brandon, FI.

' Ft._ Lauderdale, FI.

!

Developmental Learning Materials
7440 N. Natchez Ave. :
Nills, Ill. 60648
Texter & Westbrook
948 Church Street

_\\Baldwin, New York 11510 "

‘Doubleday & Company, Inc.

277 Park Avenue

New York, N.Y.
) _

Eciucational Developmental Labo-
'ratories (EDL)

10017

McGraw-Hill Book Company
Division

District Office .

2310 Parklake Dr. N.E.

Suite 520 SR

Atlaiita, Ga. 3034‘5

EDL -North Flor1da & Orange
County i

GFA Corporation

' P. O. Box 15262

Orlando, F1. 32808

. EDL- -Central Florida (except
Orange) ;

"541 N. Terrace.Dr. ,
33511
EDL-South Florida

" Cook Consultants
2510 Southwest 3rd Ave.

32315

Edncational ActiVities, Inc.
P. O. Box 392
- Freeport, New York 11520



Edu«,atlonal Progress
Educational Developm nt Corp.
P. O. Box 45663 N

Tulsa, Oklahcme 74145

Educatmnal Teaching Aids
D::ision of A.

Daigger and Company _
159 Kinzie Street

: Chicago Ill 6q610

Electric Company Act1v1ty Books
PoughkeepS1e N.Y. :

.EMC Corporatlon

c/o Cook Consultants

25610 S. W. 3rd Ave.

Ft. Latderdale, F1. 33315.

Eye Gate - |
.-146-01 Archer Avenue
‘Jamaica, N. Y 11425

Harcourt, Brace, Jovanovich
757 3rd Street
New York, N. Y. 10017

Jamestown Pubhshers
P. O. Box 6743 .
Providence, Rhode Island 02940

Learning Resources Co.
P. O. Drawer 3709

202 Lake Miriam Drive
 Lakeland, F1. 33803

Lowell & Lynwood, Ltd.
965 Church Street
'.Baldwin, N. Y. 11510

MacMillan Company
1586 Stoneridge Dr.
~ Stone Mountain, Ga. 30083

McCormick-Mathers
450 W. 33rd Street
New York, N.Y.. 10011

~

99 133 -

McGraw-Hill Book Company

Distributing Center -
(Trade Ordéer Service)

Princeton Road

Hightstorn, N.J. 08529

Memory School Publishing
180 Thompson Street - Suite 6B
New York, New York 10012

New Reader's Press

Division of Laulack Internatlonal

- Box 131

Syracuse, N..Y. 1 3210

Pendulum Press, Inc.

Saw Mill Road

P. O. Box 509 o
West Haven, Connectlcut 06516 '

| Pocket Books

Division of Simon and Schuster
Inc.
630 Fifth Avenue

' New York N.Y. 10020

Prentlce Hall
Englewood Cliffs, N.J 07632

Pyramld Communications, Inc.
919 Third Avenue:

" New York, N.Y. 10022

Rand McNally

School Department y
Box 7600

Chicago, I11. 60680

Random House®

400 Hahn Road

We stmmlster, Maryland 211 57

Reading Progress
Box 458

Amherst, Massachusetts 01002 -



u

Scholastic ' School Equipment Distributors, Inc,

11533 Starboard Dr. 319 Monroe Street
Jacksonville, F1. 32205 ‘Montgomery, Alabama 36104
Science Research Association, Inc. Zi) p Sporting Goods

(SRA) - 7250 Read Road :
259 East Erie Street South Miami, Florida 33143

Chicago, I11. 60611 ‘
: . BRIM (Baldridge Reading

: Simon and Schuster, Inc. - Instruction Materials, Inc.)
1 West 39th Street ‘ 14 Grigg St. A
New York, N. Y. 10018 Box 439 -

Greeniviah, Conn. 06830
Steck-Vaughn Company ‘
Box 2028 ,
Austin, Texas 73767

Stein & Day Publishers
Scarborough House
Briarcliff Manor, N.Y. 10510

Troll Associates :
Lv320 Rt 1T ' e
Mahwah, N.J. 17430 '

/ Trumble 'Companjf
P, O. Box 50790
Jacksonville Beach, F1, - 32250

Vi.su_al Material, Iac.
Redwood City, California

Webster /McGraw-Hill
. Webster: Division
1221 Avenue of the Americas - -
New York, N.Y. 10020 i : ' o

John Wiley & Sons, -Inc.
605 Third Avenue -
New York, N.Y. 10016

Xerox Education Publication
. Xerox Education Center
' Columbus, Ohio 43216

100 “ | S
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APPENDIX III

" READING TEST ORDERING INFORMATION )
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" Reading Test Ordering Information

“"Stanford Reading Achievement Tests '73 Edition may be ordered from-

The. Psycholog1ca1 Corporation . };
757 Third Avenue - o T
New York, New Ydrk 10017

Informatlon on the levels and forms of each test used in the
present study is presented on p. -29. The cost of pre- and posttests
(2 different levels), secoring keys, manual and answer sheefs for a
group of 500 pup11s was approxunatelv $250

4

The"Diagnos'tic Reading Test may be ordered ‘\fr'om-

The Committee on Dgagnostlc Reading Tests, Inc
Mountain Home, North Carohna 28758

Imormatlon on the 1eve1s and’ forms of each test used in the _
~present study is presented on p. 29. The cost of pre- and posttests,
scoring keys, manual and answer sheets for a group of 500 pupils was
approximately $65.00 ) v

Informal Reading Tests o

'One source used by many reading laboratory d1rectors in
diagnosing reading difficulties .of pupils on an informal basis is the
Reading Diagnosis Kit (C-7070- 0) by Wilma H. Miller. It may be
purchased for $14 95 from~ ',

" Center for Apphed Research in Educatlon Inc
P.0. Box 130 . -
West Nyack, New York. 10994
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In Staff -De'{félgpm_e_"r;t Workshops,

administrators,

supervisors, .

and teachers |

become students.

Q

ERIC

Aruitoxt provided by Eic:



Workshop Model*

L Personal 1nvolvement is the keynote ir the tra1n1ng of counselor-
teachers for- an assignment m a read1ng laboratory. During the workshop,:
participants go through the experience of being students.in 2 develop -
mental reading laboratory.at their owh level of- competency During the
. first session, a standardized read1ng test is adrn1n1stered and graded.
Later, there is an mterpretat1on of scores based on college'norms.
Counselmg and goal-setting is experienced by €ach participant whiie he -
'is developing his..own individualized reading program, The philogophy:

. methodology, and materials are studied within this framework durmg
the remamder of the sess1ons _ .

_, " As the role of the teacher is not the ‘same in the laboratory setting, -
differences between a teacher-learner environment and a learner-counselor
i situation are clarified. This includes an analysis of the dynamicg of
- learning and discussidns of the major learning theories, A ph1losoph1031
"-\ approach to counseling’ 1nvolves participahts in understanding some of
- the principles of motivation and some specific techniques related to task-
. oriented counseling. Case study evaluations and role- playing implement .
| assimilation of attitudes and processes that are 1mportant in the succeSS
"\ of the program. : | '

There is a brief. review ‘of simple statistical concepts that are ,
related to the interpretation of test scores,, This includes an understanding |
of ‘evaluation instruments, percentile. ranks, norms, and progress ex-
pectancies. This body of information is most effect1vely used-to gtimulate -
mot1vat1on and to promote general feelings of confidence in students.

An exploration of mater1als is likely to be more mean1ngfu1 tO the -
part1c1pants if it applies to their own needs. Later, this knowledge can
be used in helping students at whatever level they are functioning, As
most. of the reading mateérials are sequentially developed for depth of _
-ideas and difficulty of specific skills, each part101pant will be improving .
h1s own readmg skills.  He explores the degree of success that ig necessary

. __*. Guttinger, H. L., V..‘A. Hines, and J. J. Larsé'n, An Experiment
" ' in Developmental, Individualized Reading: An Alternative.tm-é_e—‘
Centracting, Research Monograph #1. Gainesville, Florida: P, K. Yonge '
~ Laboratory Sehool, .College of Educat1on Un1vers1ty of Florida, Volume 1,
April 1972 pp 33 34, ‘ . l\
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to enhance feelings of adequacy He can exper1ence unsuccessful attempts -
also and learn ways of ut1l1z1ng "fa1lures" to st1mulate further growth '
/ .
_ The mechan1cs of running a developmental reading laboratory are
important aspects of the program. During the workshop, techn1aues of
administering tests, record-keeping, program-planning, and th7 setting
up of individual folders is discussed. The writing of br1ef notes .
students after reviewing daily progress seems to be part1cularl}4 meaning-
/ful to them. "Examples of representative folders which include chrono-
" logical remarks are available. The use of confidential counselmg notes
\ and the final reporting of results to the classroom teachers is clearlv
\, defined, also :

. “\reading’ laboratory experience within the total 'school curriculum. An
md1v1dual1zed read1ng program should be visualized as a direct aid to"
. the classroom teacher. Reading skills that are being developed need to
" be integrated into the classroom experienee and contribute to the recre-
ational aspects of reading. A reading laboratory can only be effectlve
if it is a cooperative effort of the entire faculty

| \ " A final session includes a discussion of the relative place uf the
Col

The relat1ve place of the read1ng laboratory
experiences in the total curr1culum c
" is discussed. :

0

P R A P!




APPENDIX IVB

SAMPLE PROGRAM
FOR FOUR-DAY WORKSHOP

AT P. K. YONGE

}rans
[N
oo



,égl(;YTDDJGHELj\B R}XTS)RY’SKHi()C)L

EA
2 M Ra /
e AV - ‘
LA.O"AYO.V-':CNOOFL / T " COLLEGE F EDUCATION
““’ k 02 / UNlVERSITY OF FLORlDA GAINESVILLE 32611 ~

9

Stoet

L‘/- . , S hday 21, 1976
o _ ) 1

Dear -.Ins'tructional Leader:

o / Four years ago the P K. Yonge Laboratory School developed an
. mdumiuahzed reading laboratory program for the improvement of readll'lg
2% ¢he middle and high school levels:. ‘Through extensive- field testing in-
Leveral Florida schools, it was found that the program was highly .effective
in improving rate, vocabulary and comprehensmn ‘Through continued
/evaluatlon and utlhzatlon of in-put from the seventy-five schools in which-
p [ the program ‘has been adapted numerous 1mprovements and modlilcatlons
- , have been made.

. ‘Because of widespread interest throughout the State we have
| conducted workshops as often as possible 'since May of 1972 in order to :

/ assist teachers and administrators who are 1nterested 1n establishing
similar programs in their schools. To date, the 52 workshops conducted -
have been attended by 2014 educators from 55 Florlda Countles' and f1ve

. c,ther states. : . e

The purpose of th1s letter is to invite you to attend the workshop
which is to be held on.our campus, July.13-16. It has been our experience
that inost effective 1mp1ementat10n of the model results when teams con-
sisting of teachers, supervisors and principals who will be ¢oncerned
with getting the program yhdérway attend the workshop and share the’

. ecommon experience as a basis for folloW up -planning. Consequently,. as
* in the past, priority will be granted requests for part1c1pat10n by teams.
o It-appears essential that oné member. of the team be the principal. You
a - will note that only two days| attendance by =dm1n1strators is ne/cessarv to
fulfill the team part1c1pat10n requ1remen, but administrators who have .
attended past workshops have strongly recommended the full four -day -
sess1on ~

-
-

: . For the first t1me this summer there wili be-a. m1n1mum regls-
tration fee to help cover the cost of materials and travel,v’expenses for
staff from out-of-town. We estimate that this amount will cover 20% of .
the total cost of the workshop. The remaining 80% of the cost is provided

- as 4 service of the Laboratory School and the Un1verS1ty to Florida's
pub11c schools : : , i

;
/
7
. o . / . . . . N
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A schedule of act1v1t1es is enclosed Because ef the intensive |
program offered, reglstratlon must be limited. If you and/or other -

' supervisors, prmupals and teachers from your school or school system
wish to attend, the enclosed registration form and check should be
returned to Dr Guttmger by June 21. (904-392-1558) Conﬁrmatmn of '

. your reg1strat1on ?Jlll be malled to you by June 30.

3 Very truly yours,

L pae
L - J. B. Hodges, Director -

P. K. Yonge Laboratorx School
and Professor of Educatlon _

e o , :_
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DEVELOPMENTAL, INDIVIDUALIZED READING AT |
' THE MIDDLE AND HIGH SCHOOL ‘LEVELS

P. K. Yonge Laboratory School
Co‘lege of Educat1on and the Division of Continuing Educat1on
- University of Florida ‘

-3

T . WORKSHOP STAFF SPEAKERS AND PANELISTS

“July 13 - 16 1976

.

. CO-DIRECTORS:

Dr. Hellen I. Guttinger . - Dr Janet J. Larsen

Assistant Professor of Education Associate Professor of Enghsh
3 and Director, Reading Re- : and Counselor :
- " search Project __ Read1ng and Study °kllls Center
' STAFF: | '

*Ms. June Bryant, Co D1rector Reading Laboratory, Russell H1gh

- School, Fulton County, Georgia

*Ms. An1ta ‘Buck, Read1ng Resource Teacher L1ncoln Mlddle School,
Alachua County °

Ms. Sherry Crapps, Former D1rector P. K. Yonge Read1ng Labo-
ratory '

Ms. Mary Ganikos, Counselor and Research Associate, P. K. Yonge
Reading Research Project ' :

Ms. Coralie Glickman, Co-Director, Read1ng Laboratory, Conn1ston

, Junior High, Palm Beach County

Mr. Barry Gottlieb, Teacher, P. K. Yonge Laboratory School

Ms Barbara Kaiser, Director, P. K. Yonge Reading Laboratory

*Ms. Bennye Milton," Co—D1rector Reading Laboratory, Crystal

" River Middle School - Citrus County

Ms., Kathy Watson Teacher, P. K. Yonge Laboratory School -

SPEAKERS AND SPECIAL TOPICS STAFF:

Ms ‘Gwen Biddle, Principal, Seabreeze Senior H1gh Volus1a
County,’ Daytona Beach, Florida
- Dr. Vynce A. Hines, Professor, Chairman, Foundations Department
College of Educat1on Un1vers1ty of Flor1da
,-Dr J. b. Hodges, Professor of Education and Director, P. K. Yonge
Laboratory School
Dr./R. Emile Jester, Associate. Professor Foundat1ons of Educat1on
Un1vers1ty of Flor1da _
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Dr. Catherine A. Longstreth, Associate Director P. K. Yonge
Laboratory School /g
Dr Mary McCaulley, Clinical Psychologlst University of Flo rlda,
. Director, Center for Application of Type /
: Mr Tom Mills, Assistant Supermtendent South Central Area, -
Palm Beach County Schools . .

-

. * A spe01a1 note of apprec1at10n to the Alachua Fulton Citrus,
Palm Beach, and Volusxa County School Boards, and the Readmg and
Study Skills- Center, University of Flor1da for sharmg members of
the1r staff with us durmg these four days




Program Schedule |

DEVELOPMENTAL, INDIVIDUALIZED READING AT
THE MIDDLE AND HIGH SCHOOL LEVELS

Heilen Guttinger, Janet Larsen, Co-Directors
~ v, .

July 13 - 16, 1976

P. K Yonge Laboratory School
~ and the Division of Continuing Education
1080 Southwest 11th Street
University of Florida
Gainesville; Florida

Tuesday, July 13

8:00 Reg1strat1on and Coffee - Learning Resources Ce nter (LRC)
Register - give local address - Ms. Anita Buck
- Sign up for Individual Conference - -Ms. Kathy Watson
, Sign up for Content Area Stations - Ms. Coralie Glickman
8:30 = Welcome and Announcements - Dr. Hellen Guttinger -
P K. Yonge's Research and Development An Agent for
‘Change’- Dr. J. B. Hodges .

8:55 ' The P. K. Yonge Model for Secondary Read1ng One i
~Alternative - Dr. Guttinger
9:40 Rationale for the. Developmental Individualized A'oproach
: Dr. Jdnet,Larsen
. - 10:00 Establish G als for the Workshop Ms. Sherry Crapps
- 10:15°  Coffee _Br7'£< - '
10:30  Introductjons'of Participants - Ms. Mary Ganikos
11:060 The Grogp Testing Exper1ence - Dr. Larsen
11:10 Admm'/étratmn of Reading ‘Test; . 4-day participants take -
grgup diagnostic*test - Ms. Barbara Kaiser, Ms. June
: yant, Mr. Barry Gottheb Ms. Bennye M11ton
*Sepdinar - Evaluating the Reading Program: What Results
Can be Expected" Dr. Vy/1ce Hines o
Lunch ¢
. o ‘Adaptation of the P. K. Yonge Model in Other Schools -
e - Ms. Gwen Biddle, Mr. Thomas M1lls Ms June Bryant,

o Dr. Guttinger -

2:45 Interpretation of the Testing Profile - Ms. Gan1kos ;

3:15° The Goal-Setting Interview: Individual Conference with each
to workshop /participant scheduled at thirty minute intervals
5:15 - with workshop staff. o

R i : 113147




The Reading Laboratory will be open during the conferencing
time for browsing. Staff members will be on hand to
demonstrate materlals on an 1nd1v1dua1 basis. 4

Wednesday, July 14

7:30

to -

9:00
8:00

9:15

10:15
10:30

4
v

12:15
201230

- 3:15

. 4:30

- 2. Standardized D1agnost1c and Ach1evement Tests -

“Day's Sesslons End

Continue Goal—Setting Conferenﬂes

Introductlon to Mater1a1s and Charting Procedures -

Ms. Kaiser, Ms. Glickman, Ms. -Buck, Ms. Bryant and
Ms. Milton : -

Pe*rsonal Laboratory I
What are the Next Steps for Adm1n1strators’? (Stafflng,
scheduling, materials, total faculty mvolvement ' '
consideration

Coffee Break : )

Personality Characteristics and Individual Differences. An
‘Explanation of the Myers -Briggs Type Indicator - Dr. Mary
McCaulley ‘

Lunch

Developmental Reading in the Content Areas. Chdosf'e three

Irom the following:
1. How to Use Readability Formulas (Fry, SMOG or
Dale-Chall)

Dr. Emile Jester

3. One-to-one Clinical Testing - Dr. Larsen

4. Informal Approaches to Evaluating Reading Levels of
Students (Graded Paragraphs, Informal Reading Inven—
tories, Applied Word Lists, Cloze Procedure) - :
Ms. Crapps and Ms. Milton-
. "Altering and Rewriting Materials to meet the levels at

- which Students“are Reading - Ms. Kaiser:

. *Study Skills for Secondary Students - Ms. Ganikos

U'l

6 -
7. Kits and Games and Low-Budget Materials - Ms. Wadtson
8

Specific Ways Reading Teachers Can Function ag
Resburce Persons to Content Area Teachers - Ms. Buck —--

" 9. In-Service Components for Content Area Teachers - .

Dr. Guttinger

PersonaL Laboratory. Il .
*The Reading Laboratory and the Total School - Dr. Larsen .-
Evaluation of Workshop

These sessions are for 2-day .participants anly N
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. Thursday, July 15

8:00 Personal Laboratory I
9:10  Evaluation of the Readmg Program: What Growth Can be
S Expected? - -"Dr. Hines and Dr. Guttinger
10:15 Coffee Break -
- 10:30 Conferencing the Student - Ms Ganikos, Mr. Gottheb
: Ms. Crapps, Ms. Watson, Ms. Bryant Ms. Buck, ‘
o Ms. Milton, Ms. Glickman (Small Groups and Role Playing)
12:00 Record Keepmg and Writing in Folders (Overview and Small
. _ Groups) - Ms. Kaiser and Ms. G11ckman R
- 12:30  Lunch : '
1:45 Continuing - Reading in thJ Content Areas - Choose 'I‘wo from
Wednesday's Session. ’J
" 3:00 Personality Influences in Peaching and Learning - Dr. 'Larsen
» and Dr. Guttinger S :
3:45 Seminar: Questions, Questions, Questions!
4:00 Day's Sess1ons End

Friday,. July 16 N
* 8:00 Personal Laboratory IV
9:15 Tenets Basic to the Effective Implementation of a Developmental
_ Reading Program - Dr. Guttinger
9:40 Implementing Developmental Reading in Your School (Small
- Groups) -
11:10  Summary of PIans to the Total Group ;
. 11:35 Creating Total School Involvment in Read1ng Dr. Larsen
o 12:00 - Evaluation :
. 12:30 ' Workshop Ends

P
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Program 'Schedule

Developmental Individualized Reading Workshop

Thursday, August 16 '

..8:30° Registration
.8:45 Welcome - Ms. Bernadette Eggart County Offlce :
N 9:000 "A Developmental, Individualized Reading Program!' - ‘
. ' Dr. Hellen Guttmger D1rector of P. K. Yonge Readmg
n - Laboratory ‘. _
10:00 = Coffee Break ’ - .
10:20 '"Place of Reading in the Total School Program" -
- Dr. .Janet Larsen, UmverS1ty of Florida, Readmg Consultant :
" for P. K. Yonge PrOJe’-t - . _
11:00 Myers-Briggs Type Indlcator N
12:00 Lunch -
- 1:30 - Goals for the Workshop Personal Informatlon Sheet
' 1:40 '"Personality Characteristics and Individual Differences - ‘An
' Explanation of the Myers Brlggs Type Indlcator\ Hellen
) Guttinger v
S 2:25 Seminar - A Time for Questlons and Interactlon
2:45 Diagnostic Reading Test E : g
3:30 ~ End of Session S S
Be sure you sign upAfor a conference time
for Friday morning before you 1eave today.
Frlday, August 17 . ., _ _ -
- 7:30 - 17:55- Diagnosis and Prescription of Individual Needs
. 8:00 - 8:25 Small group conferences
. 8:30 - 8:55 (Two participants at a time)
. 9:00- - 9:25 Hellen Guttinger, Janet Larsen
9:30. - 9:55
10:00 - 10:25 :
- 8:00 - 11:30 Exploration and Use, of Materials - Ms. Bernade te
' L Eggart and Ms. Benneye Milton '
E 11‘:3'0 - 12:00 ""Measurement in Reading'' - Janet Larsen -

- CRYSTAL RIVER MIDDLE SCHOOL

Crystal River, Florida .\\'

August 16 and’_l'?, 1973
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12:00 Lunch .
1:30 '""Progress and Evaluation - Student ‘Folders" -
: . Hellen Guttinger ‘

~ 2:15 . "Implementing the Development of Readmg Skills in the

, . Middle School" - Janet Larsen ‘ ,
2:45 . Seminar and Evaluation a N
3:30  End of Workshop ) '

o g\_ - 152




4i3rogra“m Schedule -

Developmental Ind1v1duallzedoRead1ng Workshop
: ) "LAKESIDE ‘MIDDLE SCHCOL

~«. Orange Park, Florida
' o August 29 and 30, 1973

Wednesday, August 29 .

. 8:30  Coffee . = -
- 8:50 ‘Welcome - Dr./ Mary Zellner Pr1nc1pa1
9:00 '"The P. K. Yonge Model.- One Alternative" - Hellen Guttlnger
" . Director, Readlng Laboratory, P. K Yonge Laboratory School, !
Un1verS1ty of Florlda 4 :
10:15° Goals for the Workshop and. Personal Information Sheet
10:30  Coffee Break/ :
, “10:50 : Content Area Reading - Pointers for out-of - laboratory activities
""""""""" 11:15 - Diagnostic P?eadlng Test L :
T12:15 Lunch J : ’
g 1-301 “Understanding Ind1v1dua1 leferences - Use of- the Myer Brlggs
. Type Indicator"
Seminar - A ’111me for Questlons and Interact1on
End of Day ‘\-\.,\ ‘ N

13, %

\ T .Y:,.;‘; ; o iy
Teachers whose\students will be coming to the laboratory
. first should sign'up for a conference time for this evening
or Thursday morn1ng before leaving today

7:00- Individual conferences scheduled at th1rty m1nute 1nterva1s
.. Thursday, August 30 '

7:00 - 9:30  Individual confer ences scheduled at thirty minute
A intervals
8:30 . Exploration and Use of Materials - The Cnntrolled Reader
The RF U Kit, Wordcraft, Flash-X, and Word Clues - Middle
: School Read1ng Staff
9:45  The Gbal Setting Interview - A major part of the he1p1ng
. relationship in the laboratory ‘ _
10:40 Coffee Break v
11:00 Seminar - What about scheduling, the helping teacher s role,
' '~ and other unique problems of establishing a laboratory at
Lakeside Middle o 2
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12:00 Lunch. o | - '

1:30 'Writirﬁ/in Student. Folders and Record Keeping'

. 2:15°  Evalugting Progress of Students :
3:00 Evaluation of Workshop

¢
/
i
)
N
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'APPENDIX VI
 SAMPLE PROGRAM
FOR THREE-DAY WORKSLOP
IN PUBLIC SCHOOL
s
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| The Classroom Teacher and the Total High School .
Readmg Program: A Developmental, Ind1v1dual1¢.ed Approach

. Palm Beach County Schools
R ~+JohnI. Leonard High School
o 4701 10th Avenue, North
Lake Worth Florida 33460
August 20 - 22, 1975

WORKSHOP STAFF AND SPONSORS g

CO-DIRECTORS-

Dr Hellen 1. Gutt1nger Dr. Janet J. Larsen

Assistant Professor of Education ‘Associate Professor of English
and Diréctor, Reading Re- and Counselor
search PrOJect Readmg and Study Skills Center;
P. XK. Yonge Laboratory School University of ‘Florida -
Un1vers1ty of Florida . - ;o : L
STAFF: ]

- Ms. Mam/y Ganlkos Counselor and-Research Associate; ‘P. K. Yonge
Readlng Research Project, University of Florida "
-Ms. Barbara Kaiser, Director, Reading Laboratory, P. K. Yonge .
Mr. Barry Gottlieb, Teacher P. K."Yonge '
Ms. Diane Bollmger D1rector Readmg Laboratory, John F.
.Kennedy Junior High
Ms. Grace Coutant, Director, Readmg Laboratory, Golfview Jun1or .
High .
"Ms. Anna Garcia, D1rector Readmg Lak cratory, Roosevelt Junior
. High -
Ms. Coralie Glickman, Co-D1rector Reading Laboratory, Conniston
Junior H1gh
Ms. Yvonne Herring, Co—D1rector ‘Reading Laboratory, Conn1ston
Junior High
Ms. Dorothy Young, Director, Reading Laboratory, Lantana Junior
-High :
"Ms. Nancy- Woodall Director, Reading Laboratory, Jeff Davis
- . Middle School :

-3




SPONSORS:

Mr.
:Mr.
Mr.
Mr.
Ms.

" Ms.

Mel Adolphson, Principal

Joe Davis, Assistant Principal '
Ulysses Sm1tl’i Assistant Principal

John Sheahan, Media Specialist

Mildred Stone, English Dept. Chalrperson
Barbara Huneeus, Reading Teacher

Ms. Corinneé Slade, Reading Teacher

Ms.

'. “Ms.
Mr. . ' o
Ms. Ruth Halverson, Reading Consultant, South Central Area Office

Joan Theut, Reading Teacher
Terry Davis, Reading Teacher
Tom-Mills, Assistant Superintendent,

John I. Leonard High School
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. Program Schedule
THE CLASSROOM TEACHER AND -
- A TOTAL HIGH SCHOOL READING PROGRAM:
A DEVELOPMENTAL, INDIVIDUALIZED AFPROACH -
- John I. Leonard High ,

- August 20 - 22, 1975

Wednesday, August 20 " ' i} . o
8:00 Registration and Coffee - Media Cen’/ter :
8:30 Welcome and Announcements - Mr.  Mel Adolphson and .

Ms. Mildred Stone - , ,

8:45 Rationale for the Developmental Approach - Dr. Janet Larsen
9:10  The Reading Laboratory Component - Dr. Hellen I. Guttinger - -
10:00 Coffee Break o _ o S

10:15  Establish Goals for the Workshop - Ms. Mary Ganikos

10:30  The Group Testing Experience - Dr. Larsen c

10:45 McGraw-Hill Reading Test; Participants take a group diagnostic
: ‘test - Ms. Barbara Kaiser, Ms. Coralie Glickman, Ms. Anna
' . Garcia and Mr. Barry Gottlieb ' ~

12:15 Lunch : ]
1:15 Concepts of Measurement Related to Interpretations of the

' Test - Dr. Larsen and Ms. Ganikos »  _ . -

1:45  Exploration of Materials and Charting Procedures - Ms. Diane
o Bollinger,—Ms. Grace Coutant, Ms. Coralie Glickman, -

4:15°  Ms. Yvonne Herring, Ms. Dorothy Young, Ms. Nancy Woodall
v 1:45 | The Goal Setting Interview:. Individual Converences with each
! to workshop. participant scheduled at thirty: minute intervals
5:45 with workshop staff . ' .

o The Reading Laboratory will be opén all afternoon for browsing.
Workshop staff members will be on hand to demonstrate materialsg
between individual conferences. o

f?EMIND,ER: Bring 2 textbooks that you plan to use in your-
classroom this year- for Thursday's Session!!
’ L ‘

Thurgday, August 21

8:00 Group I - Personal Laboratory I - :
Group II - Three Learning Stations in Content Area Reading
1. The Content Area Teacher and the Reading Teacher: A
Helping Relationship - Ms. (/}arcia and Dr. Larsen

~ /




2. Using Readability Formulas - Dr. Guttlnger and
"~ Mr. Gottlieb
} , 3. Three Levels of Comprehension and Determining
' Suitability of Instructional Materials for spe01f1c
Classroom Situations - Ms. Kaiser
9:30 Group I and I - Reverse Activitigs
11:00 Personality Characteristics and Individual Differences: An
~ Explanation of the Myers-Briggs Type Ind1cator -
Dr. Guttinger '
12:30 Lunch
.1:30  Group I - Personal Laboratory II
' Group I - Conferencing the Student - Ms. Gan1kos , :
C Ms. Glickman, Mr. Gottlieb ‘
2:30  GrouplI - Persona11ty Influences in Teaching and Learning -
: Dr. Larsen
Group II - Personal Laboratory I
3:30 Day Ends

s

Fr1day, August 22 : »

8:OD Group I- Conferenc1ng the Student - Ms. Gan1kos
Ms. Glickman, Mr. Gottlieb
'Group II - Personal Laboratory III
Group I - Laboratory III
Group IT' - Personality Influences in Teachlng and Learning -
.t Dr. Larsen : :
'10:00: Coffee Break
10:15: General Session (Everybody)
10:30 Study Skills for the High School Students (Four Stations) = . ,
‘ Choose one from: '
. 1. Listening and Notetakmg
2. Underlining and Test-Taking Techn1ques
. SQ3R and PQRST
; 4. Use of Time . \
11:0¢  Choose another Study Skills Session from above list = |
'11:30  Preparing and Presenting Material in' the Classroom to Reinforce
- Comprehensmn ‘Vocabulary, and Study Sk111s (Four Stations)
Choose one from: '
1.. The Directed.Lesson
2. Rewriting Materials on Different Levels
3. Basic Concepts - Survival Vocabulary Approach
o 4, Remforcmg Vocabulary Skills
12:00 . Choose another Prepar1ng and Presenting Sess1on from above list
12:30 Lunch ’
1:30 Low Budget Mater1a1s That Can Be Purchased for Teacher's Use '
" in Preparation and for Students .Use in the Classroom -
Ms. Kaiser and Ms. Garcia

'9:06_

3

-




2:15 Teachers as Learners Too! - Dr. Larsen
, 2:35  Tenets Basic to Effective Implementation - Dr, Guttmger
A + 3:00 Evaluation
3:30°  Workshop Ends

N
P 7
(Y

b

: h. NS 1
: '\\H Hll}

LS

Workshop participants’ observe and 1nterv1ew pup1ls in the
readmg program ‘ | -
N ,l”u ' ‘ ‘ .. :

it m jqr"w i T
§ il X Str,r}_;r'"r'r:“w
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APPENDIX VII

SAMPLE NINE-WEEK PROGRAMS
FOR PUPILS' AND .
READING LABORATORY DIRECTOR'S

SCHEDULE
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Pupils are ehgagéd in laboratory
activities the third through
" the ,eighfh weeks.
' R o
# o
128 169 "‘ I
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Aruitoxt provided by Eic:



1st Week

Tues. :

Wed. :

//-.'

(

Reading Laboralory

9 Week Schédule

N\

s"

Discuss réading program, procedures, show student-
produced slide presentation (15 min. ). ~

. Give first part of test (35 min.).

- Thurs. :

Fx'.i. :

2nd Week

Mon.

Tues. :

Wed. :

- student and initial materials assigned, |*

Thurs. :

Fri. ..

Complete diagnostic test (45 min.). Answer additional ‘.
questions (5 min. ) [Score tests and make individual
folders. |*

Explam percentiles, proflles and what can be expected
in the preconference (20 min.). Teach 2 materials
and charting procedures (30 min.).
- Teach 3 additional materials and charting procedures
(50 min.). (Set up learning stations, )

Students come to Reading Lab every 157minut_es, alpha -~
betically--2 at a time--Conferences (6 students).
[Stuff folders with worksheets after goals are set by

o

Conferences -6

M 1

Conferences - 6
Conferences ~ 6
Conferences - 6 .

3rd through 8th Week

Mon.": Laboratory
Tues. : Write notes in folders]*
Wed. : aboratory . o
Thurs.: [Write notes in folders]*
Fri. : Laboratory
9th Week A
Tues. : P‘osttest -~ 1st part (35 min. )
Wed. : Posttest -- 2nd part (45 min.) .
Thurs.: Conferences (10 students)
Fri. : Conferences (10 students)
Mon. : Conferences (10 students)
*NOTE:

Items in brackets refer to tasks of readmg lab personnel,

and do. not require class time.
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EVALUATION FORM .

v 'The.reading resources available to you, the content area classroom - o
teacher, fall into the following specific categories. It will be of great help if |
you would evaluate..eac/h item in the following way: - ' ?

/

(a)  Items. tha?would be most useful to me ,
(b) Items that seem important but not relevant to me at this time L
(c) Items thaTt seem unimportant and/or would not meét my needs at
this time; '

o N .
This activity has been for me this year:

(1) m’pst helpful '

(2) helpful

(3) not helpful

(4) not applicable .

In this maimer, the reading resource person can best understand your
personal needs and interests for this school year and can also determine in
which ways she has beenof ;\ost assistance to you. . ’ ' <

Thank you for your time and consideration in filling out this form and
-evaluating the time that we have spent together. I shall give you feedback
regarding all evaluations, comments, and suggestions. Also, I would
appreciate knowing when, at your earliest convenience, we might get-together
to make a definite schedule of time and activities for the remainder of the
school year. Thank YOU!!! ‘ .

Barbara -
The Reading Resource Person may assist me“"in: .

1. plénnin_g for small group activities in the

a b c classroom . _ _ 1 2 3 4
S 2. carrying out small group-language related-
a b ¢ © . activities in the classroom . 1 2 3 4
, . 3. locating materials that would be helpful »
a b c : . for classroom use ' : 1 2 3 4

4. organizing materials in the classroom to
deal with specific language needs of

a b & . "~ students B
-, . ' .5. providing enrichment activities for .' _
a b c students outside of the classroom (group) 1 2 3 4
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L]

giving individual followup act1v1t1es
outside of the classroom

. providing materials (taped modules, etc.)

for small group 1nstruct10n in/out of the
classroom

rewriting and adapting materials in
curriculum for the reluctant reader
making kits and/or creating games for
classroom use

. providirg a 3-4 day session in the class-
- room to :<wer specific skill building

needs of students (as a total class)
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. ' EVALUATION FORM

: ] . . ) .
o Following lis a list of the activities in which the Reading Center has
been.or is currently involved. In planning for the remainder of the year, it
‘'would be very helgful for you to itemize those activities in which you have -
been involved. If you could also estimate the number of children which you

. believe were invol§ied‘, this would be helpful also. .

_ Please'eva\'iuat_e, by circling one of the ‘symbols in the extreme right
column, the activity in terms of its significance to you.

/ \w\guld like this activity to continue throughout
‘the school year L

v
Lt

+ even thodgh this activity is a once a yeat happening, I
‘would like this to take place agaipnext year

_- this activity was not really helpiul or significant -

Space at the bottom of this page is provided for you to rake any
- comments or suggestions that you feel would help us to better help you.. ..

. THA_NK YOU!
‘ ‘Barbara
#- of : ’ ' .

students . : : _ .
- 1. students participation in the six-week reading.lat/;

program (developmental) : ; /i 4. -
2. students participation in the once-a-week enrichment ‘
program S ' / o+ -
"~ - . .3. . students participation in the middle school activities
: (X) program three times a week ' / o+ -
_ 4. - individual followup for students in the Reading.
: " Center ' o o / o+ -
: 5. classroom activities on a weekly basis (whenever
. possible) e - / -
.6. informal assessment.of student's individual reading
- and’'language needs ' ) )+ -
: ‘7. mini-courses in reading and language development ‘
T (secondary students) ' : /. o+ 4
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P K. YONGE LABORATORY SCHOOL

EA
6"" R
NI -
”‘"°""°'" PP COLLEGE OF EDUCATION °
%? "UNIVERSITY OF FLORIDA; GAINESVILLE 32611

eLo\‘"b

March 23, 1976

Dear Principals, Re:— ing Direciors,; and County Personnel:
l ‘ The "Back to Basics" mandate is upon us. The accountab111ty
mandate is still with us. What can we do with each of these demands
that can assist us in providing the most effective programs for pupils at .
- the middle and high school levels? How can principals and teachers know .
' that a curriculum 1nnovation has made a difference?

. During the past three years as we have worked with school systems
throughout the state in implementing developmental reading programs we
have become increasingly sensitive to the need for adequate on-going
- evaluation of these programs. We've also learned what stimulating:
results can oc¢cur when we share our ideas and problems with each other!
Hence, the purpose of this letter is to invite you to a research and evalu-:
ation workshop and "'think-tank' session at P. K. Yonge on May 12, 13,
and 14 so that we might work at both these goals, :

During the three morning workshop sessions we will be looking
-at methods of research design and analysis which require no statistical
background on the part.of participants. Our belief is that one ‘does not
need a study as-elaborate and complex as the Coleman Report to provide
. " ansWwers to thé above questions We believe that the necessary data
- ;- ¥ treatment can be understood within a relatively short'time. Techniques
' " that are no more complicated than comparing averages and knowing how
probable obtained différences are will be demonstrated. Although the
program is primarily planned for research'and evaluation of. reading
" laboratories, the. methods could be easily applied to other curriculum |,
. areas. :

Durmg the two afternoon "think-tank!' sessions we will d1v1de into job-
~ alike groups. (pr1nc1pa1s county personnel, laboratory directors) for-
problem-solving-information- -sharing time. The two evening $essions"
+ (what task-mastersi) are deS1gne’d to get to know materials and each
'other a 11tt1e better. : : :
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_ The tentative scheduie that is enclosed lists suggestions made
-during the December "think-tank' days plus individual goncerns and ideas .
expressed as we've visited in various schools this year. Add your sug-
gestions for the program to the advanced registration orm and return as’
soon as possible so we'll know how many. folks to expect. We view this
session among the most important ventures in our short history and we
look forward to being with you agam

Smcerely, o

Hellen I. Guttinger
Janet J. Larsen

Vynce A. Hines
J. B. - Hodges

P.S. The next All-County Four-Day Reading Workshop will be held at
- P. K. Yonge on July 13-16. Letters and programs will be sent
out by the first week in April. Perhaps there are new faculty
members in your school whom you'd like to encourage to join us.
Have them return the pre-registrations as soon as they arrive.
Our experience ‘is that we usually have three tlmes as many pre—
: reglstratlons as we do spaces.
Enclosures: Tentative Schedule for May 12-14
" Advance Registration for May 12-14

Revision of Reading Laboratory Directory
) . /. o

A /n
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APPENDIX VII

SAMPLE PROGRAM

FOR THINK.-TANK SESSION .

]
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Tentatlve Program

RES(EARCH AND EVALUATION WORKSHOP AND THINK-TANK
. SESSION FOR PERSONNEL INVOLVED IN SECONDARY

oo DEVELOPMENTAL READING PROGR£MS IN

" THE STATE OF FLORIDA

May 12, 13, 14, 1976

P K. Yonge Laboratory School.
University of Florida
1080 Southwest 11th Street
Gainesville,/ Florida 32611 -

- Wednesday, May 12

8:00 Registration and Coffee - Multi-Purpose Room
8:15 Welcome - Dr. J. B. Hodges
Announcements - Hellen Guttlnger '
8:25  Staying in'the Role of Learner - Dr. Janet Larsen
8:40 Types of Educational Experiments: Causal Studies and
: Associational Studies - Dr. Vynce Hines .
10:15 Coffee Break
- 10:30. Internal and External Re11ab111ty of Experlments How to
- know ‘that the treatment made the difference. . How to know ,
_ if the innovation‘will work next time - Dr. Hines
"12:30  Lunch -
1:45 - Sharing time for Content Area Concerns and Successes (Small
' Groups)
1. In-Service Reading Components Designed for Content
Area Teachers
2. Act1v1t1es and Materials for use in content areas 1nc1ud1ng
S top1ca1 lists of lab materials related to content areas,
‘ survival kits, etc. _
3. Ways of getting the total faculty 1nvolved in bas1c skills
/ developmgnt.
4. What about adults as learners‘? What should be available
' / in programs for adults (teachers, pr1nc1pa1s parents)‘?
3:45 'Reports to Total Group
- 4:00.  Break to check into housing, etc. '
8:00° '"'Be our Guest'" - Social Hour with Janet, Vynce, J. B.,
) Hellen, Barbara, and Mary hosting at Guttinger's House -
1606 Northwest 61st Terrace.
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‘Thursday, May 13

8:00 Experimental Designs: How to control threats to internal
) and external validity by the way the experlment is planned -
Dr. Hines :
10:15 Coffee Break -
110:30 Ways of'Reducing Errors: Sampling. Pandom selection and
' random assignment. Control groups and comparison groups.
- Blocking. Statistical controls - Dr. Hines :
12:30 Lunch y

~1:45  Managerent of the Laboratory Concerns (Read1ng Laboratory
Directors)

1. Preparation of Students for program (Slide presentations
and explanations).

2. Ways para-professionals and student-aides may contribute.

. 3. Ideas for more effective scheduling, folder-writing,
L organization and management of students.

4. Student Conferencing - Fac111tat1ve Techn1ques for gu1d1ng
and motivating Students.

5 ..Newly revised or adapted forms for mater1a1s student

- " “foldérs, evaluations, etc.
1:45 Accountab111ty Concerns (Principals, ‘County Personnel)
- 1. -Why are standardized test scores declining ?

2. What does the recent legislation concerning functional
literacy mean to'us? - : ‘

3. What basic skills 6ther than reading need we be concerned
about ? ‘

4. Does or could the reading 1aboratory include 1nstruct10n in

. . those skills? ’

5. How do'we communicate ideas and effectively share evalu-
ation results with parents, school board members and
legisiators?

6. . How do we 1ntegrate basic SklllS into the total school

: curriculum in order to prevent a fragmented approach?
3:45 Reports to Total Group

4.00 Break
- 7:00 Materials for Upper Elementary, Middle, and ngh School
‘to - Basic Skills Programs. Displays by Read1ng Laboratory

9:00 D1rectors and Publlshers - P, K. Yonge Library,

- Friday, May 14

8:00 How to Write an Experimental Plan: Good titles. Purposes.
‘ ~ Related research. Sampling. Instrumentation. Validity
¢ and reliability.  Planning data collection. Treatment of
¢, data. Interpreting results - Dr Hines
10:15  Coffee Break

4

-17;} : o &
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10:30

12:15

Demonsfratibn of Data Treatment and Interpretation -

Dr. Steve Sledjeski

Evaluation

-~

12:30  Workshop Ends.

<
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1976-77 READING LABORATORY DIRECTORY*

~ALACHUA COUNTY -~ - ,

County Office Personnel: Dr. James Longstreth, Superintendent _
: Mr. Joseph G..Wood, Director, Secondary

Curriculum
1817 E. University Ave., Annex A
. Gainesville, Florida 32601
Phong\: 904/372-1951 or 53
Schools: Buchholz High ' Ms. Ann Henderson, Principal
5510 N. W. 27Tth Ave. Mr. Robert Schenck, Asst.
Gainesville, F1. 32605 Principal
Phone: 904/372-5311 Ms. Kay Gonsulin, Director
- Ms. Trudy Plunkett Readlng
. Resource
Eastside High® - ' = Ms. Mae Islar, Principal

1201 S. E. 45th Terr. Ms. Lynn LaBauve, Director
Gainesville,. F1. 32601 o
Phone: 904/372-0447

Gainesville High " Dr. Daniel Boyd, Jr., Principal

1900 N, W. 13th Street Ms. Fran Watkins, Co-Director
Gainesville, 32601 ~ and Coordinator IMTS
Phone: 904/372-8513 Ms. Sharron Duncan, Co-Director:
meoln M1dd1e Mr. John Spindler, Principal
1001 S. E. 12th Street .- Ms. Vicki Welsh, Director
Gainesville, F1. 32601 Ms. Anita Buck, Resource Teacher
Phone: 904/372-3627 o
Westwood Middle Dr. Lonnie Bryan, Principal -
3215 N. W. 15th Ave. Mr. Lester Jackson, Teacher .

. Gainesville, F1...32601 . Ms. Graylyn Martin, Teacher

Phone: 904/372-3483 Ms. Edyth Melton, Teacher
. Ms. Betty Parrish, Teacher
Ms. Lou White, A-V Specialist

’ BRADFORD COUNTY

Schools:  Bradford H1gh . Mr. Thomas L. Casey, Principal

Starke, F1. 32091 Ms. Rosa Brown, Director

Phone: 904/964 6092 Ms. Carol Hawkins, Teacher’
*Schools adapting P. K. Yonge Model in Secondary Reading.
140 17¢ 4'
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- BREVARD COUNTY

~ < County Office Personnel: Dr. Luther R. Rogers, Superintendent

Mr. John N. Forbes, Asst. Superintendent
' “for Instruction

Ms. Rhoda Kilbourn, Resource Teacher
Ms. Agnes Godfrey, Reading Clinician
Ms. Sue Merkhoffer, .Resource Teacher
Ms. Ann Bishop, Resource Teacher
3205 South- Washington Ave.

Titusville, Florida 32780

Schools: Astronaut High Mr. Abe Collingsworth, Principa
_— 800 War Eagle Blvd. Ms. Patricia Cosby, Teacher
.. Titusville, F1. 32780 Ms. Joyce Crabtree, Teacher

] Phone: 904/269-5500

A

BROWARD COUNTY

Schools: Hollywood Hills High Mr. Frank Campana, Principal
5400 Stirling Road Ms. Barbara Kimbal, Director
Hollywood, F1. 33021
Phone 305/981—455-2

Mira‘mar’ High Mr. Virgil Morgan, Principal
. 3601 S. W. 89th Ave. .Ms. Florence Ravin, Director

Miramar, Fl. 33025 :

Phone: 305/9676—2100 ‘
South Broward High - - Mr. Earl Stabler, Principal
1901 N. Federal Highway Ms. Kate O'Hara, Director
Hollywood, F1. 33020 ' s
Phone: 305/922-6703

CHARLOTTE COUNTY

County Office Personnel: Dr.’ Thomas Benner, Superintendent
B : Dr. Patricia Glasser Coordinator of Instructio:
Mr. Pat Huntington, Asst Supermtendent for
Curriculum :
1016 Education Avenue
Punta Gorda, F1l. : 33950
Phone: 813/639-2121
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Schools:

CITRUS COUNIY

2201 Placida Road

Phone

. _Punta Gorda, Fl.
Phohe-

."Phone: - 813

Lemon Bay Junior High

Englewood, Fi. 33533 -
813/474 1115

I-‘unta Gorda Jun1or High

825 Carmalita Street _
133950
81&/639 5135

Charlotte H1gh
1250 Cooper: Street
Puata Gord...,”F’ 3

County Office "Personnel “Mr.
: v S  Ms. Bernadette: Eggeart
‘1501 ‘W. Main Street ™
Inverness,. Florlda
904/'726 1931 |

Schools:

CLAY COUNTY : oo

-Inverness Middle *

Inverness, Fl. 326‘70
:Phone: 904/726- 14’171

\. Phene:

Crystal R1ver M1dd1e

" 344 N. E. Crystal Street.

Crystal River, El.\ 32639
Phone:
\ .
\

1950 Y. S. 41 North ’

\‘\-‘

N

County Off1ce Personne‘

S¢hool st -

' Clay H1gh

: Phone:

\.A

T Box'488 .

Green Cove Sprmgs, Florlda 3
: 904/284-\3041

P hone

&

Green Cove Sprmgs, Fl
32043 '

. Mr. John Weigman, . Aest

904/795 3805 f-»:;

\

Mr Jesse P\Tyne
Ms. Loulse Porteri\Superwsor ’

904/284 9824. o
‘Mr. Chet Sanders, Teacher-

© 142 1.‘7.-8,“'.

“Mr. Robert Bedford,. Principal

. Principal N\
BN

- Mr J. Kelth Wh1tmer, Pringipal
* Ms, Carol O. Stumpf, Direct
"Ms. Dorothy StLart Chr.

, LA,
. Dept.

\"Mr R1chardC Wells Prmmpal :

Roger Weaver Supermtendent ‘\ .

\‘-Beadmg Super sisor -

32650 . "\

.\\ :

‘. . » r
\, FRS AN

Mr. Mart1n 1Lew1s, Prmmpal
Ms Bennye Mllton Dvrectox

" .\

\

'\/Ir .»;Wﬂham Eldridge, Pr1nc1pa1

,Ms\ Merle Cottle, Reac‘mg Teacher
e Ms IV’a*y ‘Ben Scheff Readmg

' Teacher

Super intendent
32043

Mr. Joseth E111ott Principal
Ms. Sandra Dunnavant, Director
Mr.- Bob Kingston, L. A. Teacher
Ms. Linda Guibord, Teacher °
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. Schools:  Lakeside-Middle . Dr. Mary Zellner, Principal

2'75_0 Moody Rd. Ms. Gloria Douaihy, Co-Director
- Orange Park, F1. 32073 Mes. Terrie Smith, Co-D1rector
Phone: 904/264-0533 Ms. Joyce Oleson, Aide
B Ms. Linda Black, Teacher
S. Bryan Jennings Ele- Ms. Sara Reese, Principal .
mentary Ms. Pat Teller, Teacher
215 Corona Drive Ms. LaVonne O'Sh1e1ds Teacher

it Orange Park, FL. 32073
T Phone: 904/264 4529

COLUMBIA COUNTY

County Office Personnel: Dr. Frank Phillips, Superintendent _
o : Dr. Rose Smith, Director of Elementary Edu-
cation
- P, O. Box 1148
-Lake City, F1. . 32055 .
Phone: = 904/752- 0787

‘Schools: .Columbia High " Mr. David Ellis, Prmclpa.l
< Pennsylvania Ave., - Ms. Marcy meg, Director
Box 1059 ‘ : :

Lake City, F1. 32055
Phone: 904/752-2636

" " DADE COUNTY

County Off1ce Personnel Mr. Johnny Jones, Acting Superintendent
“ : . Ms. Marilyn J. Neff, Supervisor
' 1410 N. E. 2nd Ave., Rm. 210
: Miami, Florida . 33132
Phone: 305/350 3011

Schools:  Miami Edison Middle Dr. Ed Trauschke, Pr1nC1pa1
. 6100 N. W. 2nd Ave. Ms. Evelyn BulImgton . Teacher”
' © Miami; Fl. 33127 -. ' ' ' -
Phone:  305/754-4683

Miami Jackson Senior Hi_éh Mr. ‘Percy Oliver, -Principal

-~ 1751 N. W. 36th Street = Ms. Selma Young, Reading
- Miami, Fl. 33142 ' - Coordinator . '
Phone - 305/634-2621; - Ms. Beverly Olson, Aide

ked
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‘Schoolz -

© South Miami Senior High

6856 S. W. 53rd Street
South Miami, F1. 33155
Phoae: 305/666-5871

DUVAL COUNTY

County Office Ifersonnei

- S hools:

Dr.
Dr.

Ms.

0

Warren G. Burchell,
Principal '
Elizabeth Henry, Asst.
Principal

Ann Powell, Director

-Dr. HerbA Sang, Superlntendent
Dr. Frazier M. Long, Asst. Supemntendent

. Ms. Esther Miles, Supervisor of Readlng
Ms. Carolyn Hadley, Superv1sor ofl.. A.
1741 Francis Street .

Jacksonville, Florida
904/633-6350

Phone:

Jacksonville Episcopal

" High
4455 Atlantic Blvd.
Jacksonville, F1. 32211
Phone: 904/396-5751

Ribault Junior High

3610 Ribault Scenic Drive
Jacksonville, F1. 32208
Phone: 904/764-2426

Edward White High

170C Old Middleburg Rd.
Jacksonville, Fl. 32210
Phone: 904/786-4020

ESCAMBIA COUNTY

Schools:

Pensacola Junior College
Adult High

1000 College Blvd.
Pensacola, Fl. 32504
Phone: ~ 904/476-5410

g 144

Dr.
- Ms.
- Ms.

~ Mr.
Dr.
Mr.
Ms.

Mr.
Ms.

Mr.
Ms.
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Horton C. Reed, Principal
Vikki Register, Director
Margie Whalen, Teacher

Ted Montgomery, Principal
Charlotte H. Lewis, Reading
Mike Kimberl, L. A. Chr.
Lydia Welsh, Reading

John Thombleson, Principal
Natalie D. Guire, Teacher

C. M. Fillingim, Principal
Nancy R. Thrasher
Director



 FRANKLIN. COUNTY

County Office Personnel: Mr. Leon Tucker, Supermtendent
: : Ms. Katherine Floyd Supervisor of Instrurtmn

P. O. Box 70 \
Apalachicola, Florida” 32320
Phone: 904/653-8835
- Schools: Carrabelle High _ - Mr. Clyde Holder, P. incipal
- Carrabelle, F1. 32322 . Ms. Linda Snell, Counselor .
Phone: 904/697-3815 Ms. Kathy Krawchuck Librarian

HENDRY COUNTY

County Office Personnel: Dr George H. Steele, Supermtendent
" Ms. Betty Fry,: Superv1sor
P. O Box 787

. 1. Florida . 33935
g i . 813/675-4001
Schools:  Clewirton Middie ~ Mr. Larry D. Worth, Principal

r't. 1, Box 7
Cle\!.'lston Fi. 33440
Phone: 81‘?/"'%3-9134

‘La %elle middle Mr. Luther Lay, Principal
£. 0. Tox 98 ; Ms. Betty Meeks, Teacher
‘La Belle; Fi, 33235 : : ,
~ Phone: £i3/675-6213

HERNANDO COUNTY

Schools:  Spr’-gst ad Hich Mr. John Donato, Principal -

' : 1615 Mariner &lvd., Ms. Rose Mary Gray, Direcior
Spring Hill, F1. 33512 . . -
Ihor : 904/836 4569

HILLSBOROUGH COUNTY

Schools: Jefferson High Dr. Sarh Hortoh, Principal

4401 W, Cypve 1S ‘ Dr. Sara Ortuski, Asst. Principal
Tampa, Fl. 33607 Mr. Ron Seelinger, Teacher :

Phene:  813/877-0521
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MADISON COUNTY - , -

Schools‘: North Florida Junior Dr. Walter B:i . n, Vice Pre51dent
College * Ms. Sherrv +PS, Dlrector IMT
Turner Davis Drive Lab o

.‘/

Madison, F1. 32340
' Phone: 904/973-2288

" MANATEE CGL'LY

County Office Personnel: Mr. William “Bashaw; Superintendent
‘ ' - Ms. Mary'Fitzgerald, Reading Supervisor
Mr. Dan Nolan, L. A. Supervisor
Dr. Patrick G. Mullins, S. S. Supervisor
- 215 Manatee Ave. West -
"~ ‘Bradenton, Florida - 33505
Phone: 813/746 5171

Schools: Harlee Middle - Mr. C. W. (13111) King, Principal

6423 9th Street East Mr. Joe Graham, Director

Bradenton, F1. 33505 = Ms. Elaine Smith, ‘Dept. Chr.

Phone: 813/756-8736 L ,

W. D. Sugg Middle ‘. = . Mr. Rock Payne, Principal

3801 59th Street West Mr. George Anderson, Asst.

Bradenton, F1. 33505 - Principal

Phone: 813/756—9536 Ms. Ellen Bell, Director _
' Mr. Steve Grahan, L. A. Chr.

Bayshore High Mr. Robert Stewart, Principal

5323 34th Street West ‘Ms. Nancy Bullen, Teacher

' Bradenton, F1. 32507 Mr. Tom Wailand, Teacher
Phone: 813/755-2601 : = _

,.\}/':_/_

 MARION COUNTY

County Office Personnel: Mr. William Fish, Superinteandent
- ' Ms. Gwen Crum; Curr1cu1un ‘apervisor”
512 S. W. 3rd Street ”
P. O. Box 13
Ocala, : X'lorida 32670 _
Phone:. 904/732-8041 i
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Hchools:

-

~.

Lake Weir Middle

Rt. 2, Box 363 |
_ Summerfield, F1. 32691

“Phone:  904/288-4001

Dunnellon High
P. O. Box 188
Dunnellon, F1. 32630
Phone: 904/489-3341

- Dunnellon Middle

P. O. Box 608
-Dunnellon, F1, 32630
Phone: 904/489-2395

Forest High

© 1614 8. E. Ft. King St.
Ocala, F1. 32670
Phone:i 904/629-8711

Fort King Middle

545 N. E. 17th Ave. 5
Ocala, F1. 32670

Phone: ~ 904/622-5186

- Howard Middle

1108'N. W. 16th Ave.
. Ocala, F1. 32670
, Phone; 904/629-501

Lake Weir High

Rt. 2, Box 362
‘Summerfield, F1. 3268:
Phone: 904/687-4040

North Marion High
P. O. Box 299
Sparr, Fl. 32690
. Phone: 904/622-3177

Mr,
Ms.
Ms.
Mr,
Ms.

Mr,
Ms.
Ms.
Ms.

Mr.
Mr,
Ms.
Ms.

Mr,_
Ms.,

Ralph Archibald, Principal
Shirley Nichols, Coordinator
Vera Adams, Teacher

Ken Van Ormon, Teacher
Judy Gadd, Teacher

'Ron Wheelis, Principal

Kathy Joiner, Teacher
Cheryl Wells, Teacher
Kathy Sammons, Aide

Horace Lisenby, Principal
George Kerutis, Teacher
‘Barbara Thomas, Teacher
Gwen Bozak, Aide

Mikey Kelly, Principal
Pat Roche, Counselor/Di-
rector - -

. Susan Morris, Teacher -

- Jewett Springer, Principal

. Jane McClellan, Coordinator
. Bever’y Harw -d, Director
. Lou Nrglig, Teacher -

. Robert ™, Juoas, Drineipal
. Cha:les tiuda, Conrdinator
. Emily vutler, Teacher

. Debbie Finley, Teacher

.. Eobert.G. Folsom, Principal

Fat Hall, Teacher .

. Stan Toole, Principal -

. Ruth Marcos, Asst. Principa
. Pat Conlon, Teacher B
. Betsy Crereling, Teacher

. Reomea Unoleg, Teacher

. Pat.Priest, Teacher

. Judy Sphultz,  Teacher

. Donald Trant, Teacher

. Vivian Lee, Teacher

. Terri Markle, Teacher

. Cheryl Baker, Aide



Schools:  North Marion Middle Mr. William Caton, Principal

P. O. Box 128 i . . Ms. Elaine Lane, Coordinator
Reddick, F1. 32686 Ms. Annell Rubly (6th grade)
Phone: 904/622-3111 Ms. Lillian Johnson (7th grade)
: Ms. Carrie Lee-(8th grade)
Osceola Middle ' Mr. Nick Marcos, Principal |
526 S. E. Tuscawilla Ms. Joan Mulvalill, Coordinator——-
Ocala, F1. 32670 Ms. Acola Jackson, Director '

\ Phone: ~ 904/622-5171 (8th grade)

Ms. Audry Caton (6th grade)
Ms. Lucille Ayers {7th grade)
Ms. Dunnel Bartell, Teacher -

Vanguard High - Mr. Leon Rogers, Principal

7T N. W. 28th Street Ms. Charlotte Trentleman,
. Ocala, 1. 32670 Director
Phone: 904/629-8994 Ms. Dorothy Nieman, Aide

"~ Ms. Rhonda Royston, Teacher
Ms. Glory Williams, Teacher

OKEECHOBEE COUNTY

County Office Personnel: Dr. William Gardner, Superin*endent
'~ Ms. Dolly Markham, Supervisor
700 S. W. 5th Ave. .
Okeechobee, F1. 3347"

i
/

Phone: 813/763-315" - o
Schoois:  Okeechobee High- *~  Mr. Ga: . Earnest, Principal
Rt. 1 Box 75 . Ms. Grace Larson, Direcgér
Okeechobee, F1. 33472 Ms.- Linda Coles, Librarjan
Phone: 813/763-2777 ) ' - ("
Okeechobee Junior High ~ Mr. Jerry T. Beggs, Principal
610 S. W. 2nd Ave. ~ Ms. Susan Smith, Direcior,

.. Okeechooee, F1l. 33472
Phone: 813/763-4312

 ORANGE COUNTY

u 'C'ounty Office Personnel: Dr. L. L_inton;Deck, Jr., Sup'erintendent

. Dr. Larry L. Zenke, Deputy Supt. for Instruction
- Ms. “Joy Monihan, Reading Supervis¢r : '
P, O, Box 271 - 434 N. 'I‘arripa?ﬁle.
Orlando, Florida 32802
Phone: 305/241-4651 .
148 | &4




Edgewater High :
3100 Edgewater Drive
Orlando, F1. 32804
Phone: 305/849-0130

Schools:

Mr. Charles Rohrer, Principal

Ms. Mary Eliza Wilson, Director

Ms. Garland G. Stiles, Readlng
Specialist

. Ocoee Junior High
? 300 S. Bluford St.
R0 1 1oY-1 - .5 B D' 13 L

« 'Schools:‘

-
v"

~ Phone:

Stone Wall Jackson J unlor

High -

Mr. Robert W1111a.ms, Prlnc'lpa.l
Ms Bess Hlnson Rirector .

31004 3 ]

Syl

305/656-41;_33

~ Ms. Ruth Isbell, Reading Teacher
Mr. Ronald Froman Math Teache

1103 Stonewall Jackson Rd. /, .

Orlando, FIl.

‘"Phone: _

OSCEOLA COUNTY

County Office Personnel:

32761 /
305/275-1230 '

;
/
/

Mr. Steven Sharpe, Superintendent
Ms. Ervilla Walsh, Reading Superv1sor
P. O. Box 370

401 N. Church Street .

Kissimmee, F1.

Phone:

Beaumont Middle
W. Sumner Street
Kissimmee, F1. 32741
Phone: 305/847-5249

Denn John Middle
; 2001 Denn John Lane
/ Kissimmee, F1l. 32741
' Phone: 305/846-2742

Lo St. Clcud Middle
1975 Michigan Ave.
St. Cloud, F1. 32769
Phone:. 305/892 -5181

149

32741

305/847-3147

185

Mr.' Edward Taylor, Principal
Ms. Bonnie E. Miller, Diractor:

. o

as

Mr John B. Hayes, Principal -

Ms. Cheryl Floyd, Director

Ms. Ida Faye Oglesby, Principal
Ms. Grace Johnston, Director -



PALM BEACH COUNTY

County Office Personnel: steph Cari'ol Superintendent
‘ 1 . Gloria Kudhmchas Executive Director -
. ’ = CORPEnsatory and Developmental Programs
T 3323 Belvedere Rd. /
' : West Palm Beach, Florida 33405
Phone: 305/683-0050 '

-/
!

'NORTH AREA - PALM BEACH

County Office Personnel: Mr. Britton Sayles, Area Superintendent
Dr. Nancy Jones, Asst. Superintendent
Ms. Catherine R1ff1e Readmg Specialist
1160 Ave. "O" i
Riviera Beach, Florida 33404 |
Phone: | 305/844-4361 | -

Schools: Adult Education Center Mr. Mike Robbins, ﬁrincipal
‘ 1235 15th Street Ms. Phyllis Ruszat, Teacher
West Palm Beach, F1. 33407 ‘ ’
Phone: 305/583-0050

Howell Watk.ns Junior High Mr. J. Kenneth Schrim:sher,

9480 Garden Blvd. Principal
Palm Eeach Gardens Fl. 'Ms. Ardata Ferguson, p1rector -
. 33493 . Tth grade lab
Phone: 305/622—4262 " Mr. Tom Barrett, Director - 8tk
' ' ' grade i

J. F. Kennedy Junior High Mr. Arthur F.: K1ng, Pr1nc1pﬁ1

1. O. Box 10606 Dr. Katherine Schnessler Asst.

Riviera Beach, F1. 33404 Principal = |

Phone: 305/842-1551 Ms. Diane Bollinger, Co-Director

' i Ms. Elizabeth Sullivan, Co-Director -

¢ .

Jupiter Elementary Ms. Elizabeth Bardin, Principal

Route 2 Ms. Margaret H;tchinson, Director

Jupiter, F1l. 33458 _ T :

Phone: 305/746-4549 f

. |

Jupiter Middle Dr. Carmen Archetti, Pr1nc1pa1

500 South Perry Ave. Ms. Sandra Hudnell Director

Jupiter. F1. 33458
Phone:  305/746-6613

186 : f
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Jiupiter Senior High
601 Toney Penna Drive
Jupiter, F1. 33458
Phone: 305/746-7462

Palm Beach Gardens High

4525 Holly Drive

Palm Beach Gardens, ~1.
33403

Phone: 305/622-3636

. Sun Coast High

Hornet Blvd.
Riviera Beach, F1, 33404
Phone: 305/842—3256

Dr.
Ms.

Mr.
Ms.

Mr.
Ms.

NORTH CENTRAL AREA - PALM BEACH

. I
County Officn: Personneﬂ:

West Palm Beach,

/
/

Joseph A. Or-, Principal .
Alma Garbarino, Director

Luke Thornton, Principal .

Jane D. Sharrock, Director

Martin Gold, Prifcipal
Penny Beers, Director

Dr. Marshall Jenkins, Area Superintendent
Dr. John Munroe, Asst. Superintendent

Ms Beverly Barton Readihg Consultant

/ 3323 Belvedere Rd. .
/ est Palm Beach, Florida
305/683_—0050 o

hone: .
/

Conniston Junior High

673 Conniston /Rd.

West/Palm Beach,/ Fl.
33405 i

Phone: 305/832- 8493

| /
Forrest Hill High
6901 Parker Ave.
I
33409
Phone: 305/585-5592

Golfview Junior High

4260 West Gate Ave.

West Palm Beach, Fl
33409

Phone: 305/683- 8111

Palm Beach Public

Cocoanut Row & Seaview Ave.

West Palm Beach, Fl.
33480 _ _
Phone: 305.655-7240

151,
- 181

Mr.
Ms.
Ms.

Mr.
Ms.

“Mr.
Ms.

Mr.

Ms.

/,

33405

Ulysses Smith, Pr1nc1pa1
Coralie thkman Co-Directi
Yvonne Herring, Co—Dlrector

ArthurJ Palin, Principal
Vicki Minton, D1rector -

John C. Golden, Principal /
Marianne Conroy, Director /

Walter Burkhart Pr1nc1pa1

/ /
Mary Jane Ro‘*)erts, Dlre’ctor

/ . ]
/ /

I
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Roosevelt Junior High . Ms. Earlene J. EWatson, Principal

1601 North Tamarind Ave. Ms. Anna C. Garcia, Co-Director

West Palm Beach, Fl. - +Ms., SharonIrby, Co-Director
33407 .

Phone: 305/833-5602

SOUTH CENTRAL AREA - PALM BEACH ' Y

County Office Personnel: .Dr. Charles Perry, Area Superintendent

_ Schools:

“ \\\5\\

Mr. Tom Mills, Asst. Superintendent
Ms. Ruth Halverson, R eading Consultant
3323 Belvedere Rd. o
West Palm Beach, Florida 33405
‘Phoné: 305/737-7300

Jefferson Davis Middle Mr. Herman L. Close, Principal

1530 Kirk Rd. Ms. Nancy Woodall, Director
West Palm Beach, F1. 33406
Phone:  305/965-3100

Lantana Junior High ‘Mr. William Goode, Principal
1225 West Drew Street - Ms. Dorothy Young, Director
Lantana, F1. 33460 , :

Phone: 305/585-5518

John I. Leonard High + Mr. Mel Adolphson, Principal
4701 10th Ave. North Ms. Mildred Stone, Chr., L. A.
vake Worth, Fl1. 33460 Ms. Barbara Huneeus, Reading

Phone: 305/965-7550 Ms. Corine Slade, Reading
: . Ms. Joan Theut, Reading -
Ms. Mary Davis, Reading -

Lake Worth High _ Mr. J. Curtis Wo. 4+ ‘rincipal
101 College Street _* Mr. Bill Mowry, A:... crincipal
~ Lake Worth, F1, 33460 ' ' Dr. John Meyer, Asst. Principal

" Phorie:- 305/585-4611 . Ms. Bobbie Church, Co-Director

= .~.. Ms. Renee Jeromino, Co-Director
* Ms. Margaret Cross, Teacher
Ms. Virginia Weeks, Teacher
Ms. Ardis Wells, Teacher

188
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SOUTH AREA - PALM BEACH

- County Office Personnel: Dr. John McDonald, Area Superintendent | ,
' Dr. Bruce McDonald, Asst. Superintendent
Ms. Charita Snyder, Reading Consultant
505 S. Congress Avenue
_ Boynton Beach, sFlorida 33435
‘ o Phone: 305/737-7300

Schools:  Boca Raton Community Dr. William Pinder, Principal
'~ Middle +Is. Yvonne B. Simmons, Co- .
1251 N. W, 8th Street Director |
Boca Raton, Fl. 33432 Ms. Linda J. Stewart, Co-Director

Phone: 305/391-3220

Boynton Beach Junior High Mr. Renise Lansing, Principal
461 N, W. 2nd Ave. Mr. George McMullen, Director
Boynton Beach, F1. 33430 . ‘ ,

Phone: 305/732-4014 -

WEST AREA - PALM BEACH

- County Office Personnel: Mr. Dick Berryman, Area Superintendent
) Ms. Mary Jassoy, Reading Consultant
1901.N. W. 16th Street
Belle Glade, F1. 33430
Phone: 305/996-7617

" Schools: East Lake Middle Ms. Gladys A. Rich, Principal
541 Rardin Ave. Ms. Dorhea Kahle, Director .
Pahokee, F1. 33476
Phone: 305/924-5286

Lake Shore Junior High Dr. Kenneth G. Loveless, Principal
1101'S. W. AVE. E. Mr. Bruce King, Director
Belle Glade, F1. 33430 ‘
Phone: 305/996-6591

POLK COUNTY

County Office Personnel: Dr. Homier Addair, Superintendent '
’ Ms. Alice Wcods, Supervisor of Reading

P. O. Box 3¢% T
. Bartow, Fidsida 33830 o
Phone: 813/533-3101 oo /
o 1537 189 o - | I




Schools: Ft. Meade High Mr. James Paige, Principal
700 Edgewood Dr. Ms. Sylvia Baerhold, Director
Ft. Meade, Fl. u5.341 .
Phone: 813/285-8174

Ft. Meade Middle Mr. Robert E. Allison, Principal

~« B10 S. Charleston 'M'r. Thomas Rhamstine, Teacher
Ft. Meade, F1. 33841 Ms. Rita Stratton, Teacher
Phone: 813/285-9553 Ms. Tervy Boehm, Teacher

PUTNAM COUNTY

Schools: Palatka Middle Mr. O. B. Hendrix, Principal
“ 1101 Hussom Ave. Ms. Nelda Newsome, Teacher

Palatka, Fl. . 32077
Phone: 904/328-4621

, ‘ S
SANTA ROSA CO{NTY

Schools:  Milton High . -Mr. James E. Cook, Principal
Stewart Street Mr. Clifford Parker, Curriculum

Milton, F1, 32570 ~ Coordinator v ;

. Phone:_ -.904/623-3421 Ms. Patricia Carver, Teacher

Ms. Marion Shepard, Teacher

SARASOTA COUNTY

Schools: New Directions Vo-Tech Mr. Chuck Eaton, Supervisor
4748 Ben-va Rd. Ms. Nancy Needham. Teacher
Sarasota, F1l. 33577 Ms. Christy Putchens, Teacher

Phone: 813/958-6326

SUWANEE COUNTY

Schools:  Suwanee High Mr. O. P. Warren, Principal
- Pine Avenue Ms. Virginia Johnson, L.A.,

Live Oak, F1. 32060 . = Chr. . _
Phone: 904/362-1433 Ms. Connie Connon, Teacher

‘Ms. Shirley Alhritton, Teacher
‘Ms. Laura Hodges, Teacher
Ms. Emma Love, Teacher

Y 0.,
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UNION COUNTY

County Office Perscanel: Mr. James Cason, Superintendent
P. O. Box 128
Lake Butler, Florida 32054
Phone: 904/496-2119

Schools: Union County High \ Mr. B. R. Foister, Principal .
1000 South Lake Ave. Ms. Robin Bates, Director” -
Lake Butler, F1. 32054 '
Phone: 904/496-3551

VOLUSIA COUNTY

/

County Office Personnel: Dr. Donald Gill, Superintendeni
Ms. Lynn Gold, Reading Specialist
Ms. Evelyn Lynn, L, A. Supervisor
P. O. Box 1910
Education Development Center
Daytona Beach, Florida 32015
Phone: 904/734-7190 ‘

Schools: Holly Hill Junior High Mr. Alex Robertson, Principal

: 1200 Center Street Mr. Richard Jones, Cc-Divector
Holly Hill, F1. 32017 Ms. Lillian Parker, Co-Director
Phone: -904/252-0421 Ms. Nell Sloarh/C\ounselor :

N\

UNIVERSITY OF FLORIDA

. Department: P. K. Yonge Laboratory Dr. J. B. Hodges,ﬁDirecto‘ of

School _ P. K. Yonge .
University of Florida Ms.' Barbara Kaiser, Director
1080 S. W. 11th Street Reading Lab ‘
Gainesville, F1. 32611 Dr. Hellen I, Guttinger, Director
Phone: - 904/392-1558 Reading Research Project

or 904/392-1554- Mr. John Banks, Teacher
: -Dr. Wes Corbett, Teacher
Mr. Barry Gottlieb, Teacher
Mr. Fred Lawrence, Teacher
Ms. Chris Morris, Teacher
Ms. Chris Plant, Teacher
Ms. Kathy Watson, Teacher

- 155 101




Reading & Study Skills Ctr. Dr. Janet J. Larsen, Consultant
308 S. 'W. Broward Hall to Reading Research Project
University of Florida R '
Gainesville, F1. ‘32611

Phore: 904/392-0791

College-of Education . =~ Dr. Vynce A. Hines, Evaluation
Norman Hall, Room 313 . Consultant to P. K. Yonge
- University of Florida '* " Reading Research Project 3
. Gainesville, Fl. 32611 ' : N

Phone: 904/392-0724

MIAMI DESEGREGATION CENTER

Florida School Desegregation - . Dr. Lynn Stoll, Reading Consultant -
, Consulting Center - © Dr. Marquess Smith, Consultant
.P. O. Box. 8065 ' ‘ ‘ ' '

Coral Gables, F1. 33124 . - . ;o

Phone: 305/284-3213 ' - o ) <

' STATE DEPARTMENT OF EDUCATION L

‘Right-to-Read Office - o - Hon. Ralph Turlmgton Com-
~ 359 Knott Bldg. . missioner
+ Tallahassee, Fl. 32304 o Dr. Jean Morani, Consultant -

Mr. Wif.ston Childress, Consultant

Phone: 904/488-6046 |
: S Ms. Lucy Westfall, Consultant

GEORGIA

FULTON COUNTY

County Office Personnel: Dr. E E Baker, Superintendent - -
C ~ Dr. Howard G. Dunlap, Admin. Asst. for .
Instructional Services - Fulton County Schools
-580 ‘College Street . . o~
Hapeville, Georgia : 30354 .

Phone: 404/768 3600

Sc_hobls: - Russell High , Mr Jessee Shaddix, Pr1nc1pa1
' 1500 Jefferson Ave. Ms. Martha Renfroe, Co-Director .
East Point, Ga. /30344 Ms. June Bryant, Co—D_irector :

~ Phoue: 404/766-1638
. . ,/

[
/
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‘Headland High | ‘Mr. Garland Watkms, Pr1nc1pa1

2376 Headland Dr. ~ Ms. Vicky Brantley, Dlrector
East Point, Ga. 30344 , .
Phone: 404/767-0505 '
Hapeville, High . Mr. John M. Givens )
3440 Fulton Ave. - Ms. Anne S. Parramore, ‘Chr.
Hapeville, Ga. 30354 o ~ English Department :
Phone: 404/766-7888 - Ms. Rosa P. W11son S. S. Teacher
- )
—'./‘/‘
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