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ABSTRACT
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and the numerical status of one-teacher schools, this U.S. Office of
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proportional relationship tc all public schools and teachers, and the
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revealed by statistics of 1-teacher schools and pupil transportation
for the U.S. as a whole, 1918-48; number of 1-teacher schools by
years specified and by states, 1918-u48; percentage of 1-teacher
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percentage ratios of 1-teacher schools to all public schools by years
indicated and by states, 1918-48; percentage ratios of teachers in
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FOREWORD

For 30 years the Office of Education has gathered statistics on
the number of one-teacher schools maintalned by the several States,
This study draws upon these statistics to show by States, the over-all
decreases in the number of these schools, their prdportional relation-
ship to 211 public schools and teachers, and the number of pupils at-
tending them, It thgﬁ”bf}ngs together, in a single report, significant
data relating to a major as??ct of American education and covering one
of the most rapidly changfﬁg';eriods of its history. The trends reveal
not only certain far—reachingiéhangeu in the organigation of rural edu-
cation in the Nation as a whole but point clearly to the developments
in such education witpin the several States,

Despite the rapid decrease in the number of one~-teacher schools
the Nation over, there are still almost 75,000 of them. Individually,
they are small in building, small in enrollment, and small as to com-
munity served. Collectively, however, they still constitute nearly
half of all our schools and spell educational opportunity to about a
million and a half American boys and girls,

Thie report was initiated and sponsored by a subcommittee of
the Interdivisional Committee on Rural Education of the Office of

Education, coneisting of H, F. Alves, Jane Pranseth, and W, H, Geumnitz,

Chalrman.

Rall I. Grigsby
Deputy Commiseloner of Education
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THE ONE-TEACHER SCHOOL~~ITS MID-CENTURY STATUS

INTRODUCTIOR

Plan of Report

Soon after the data for the 1935-36 school year became avallable
for the Biennial Survey of Btatistics of State School Systems, published
regularly by the U.,S, Office of Education, a special gtudyl was made
of the number of one-teacher schools in the several States and of the
trends evident in comparing the statistics of such schools with those
avallable from previous biennial reports, Reasonably complete statis-
tics for the United States as a whole were first published for the
school year 1915-16, and beginning with 1917-18, comparable State~by=-
State statistics for one~teacher schools were reported biennially,
These statistical sources provided factual data for tracing by States
the changes of one~teacher schools both in terms of absolute numbers of
such schools, and in terms of percentage decreases, It was found that
a few States actually showed increeses in the number of one~teacher
schools during the early part of the 18 years involved in this early
study. By the year 1335-36 all States, however, had shown eome decreades
in the number of one-teacher gchools; in most of them the decline was
marked,

Xy

In order to give further meaning to the statistical survey of
the status of the one-=teacher schools in the United States, and the
increases and decreases revealed, percentages were compiled to show the
ratio between the number of teachers teaching in nne~teacher schools
and the total teaching force of each State. Likewlise, percentages were
determined to show the ratio between the one~teacher schools and all
of the schools in each State. Certain efforts were also made in this
earlier study to show by Stetes the total number of pupils enrolled in
the smaller schools, especielly the one-~teacher schools,

Approximately 10 years have passed since the earlier study was
made, Statietics are now avallable to extend the several State~by.-State
computations :27tained in the previous report for each of the subsequent
2-year period 2 beginning with 1938 and ending in 1948, The present
rexcri 1s, therefore, a supplement to the earlier study., Tabuler data
aimilsr to those published in the earller report were compiled for each
of the blennis since 1936, namely, 1937-38, 1939.L0, 1941-42, 19434k,
1945-U46, and 1947-U48. The present report not only precents statistics
#imilar in most respects to those published earlier but dips into the

1/ U,s. Office of Education, Are the One-Teacher Schools Pasaing?
by Walter H, Gaurmitz. Washingtohr, D,C., U.S., Government Printing Office,
1940, 17 p. (Office of Education Pamphlet No. 92)

2/ U.S. Office of Education. Blennial Survey of Education in the
United States, 19LU-L6, Ch, II, Statistice of State School Systems.
Washington, DeC., U.S. Government Printing Office, 1949. 96 p.
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previous publication to show the situation for 20 and 10 years earlier,
i.e., 1917-18 and 1927-28, The study here outlined will therefore
provide continuous figures extending over a 30~year period from 1917-18
to 1947-Lg,

New Emphases in Rural School Reorganization

The question of the number and trende of the one-teacher schools
is of much wider significance than the mere examination of statistical
facts. There is at the present time a greater effort being made the
Nation over than ever before to bring about the genuine reorganisation
of the local school districts into adminietrative units large enough
both in area and in the number of pupils served to facllitate the de-
velopment of comprehensive systems of public educational services geared
to the neede of all youth both urbgn and rural. A National Commiseion
on ‘3chool District Reorganiszatio is at work, New laws have recently
been enacted in a large number of the States calculated to bring about
planning which will be soundly grounded in the "graes roots" of the
reople's needs and wishes. The size of the school and the role of the
administrative unit in providing modern, efficient programs of elemen-
tary, secondary, and post-secondary education in rural areas loom large
in evch plerning, Most of the States enacting such laws, and creating
definite procedures and machinery for effecting the study and reorgani-
zation of the common locel echool district, are located in the Midwest.&/
However, the State of New York in the East and the States of Washington,
Idaho, and California in the West have also for some time been vigorously
restudying the organigation of their school districts with a view to forming
larger local and intermediate units of school administration.

There has been much confuslon in the past concerning the reorgeni-~
zation of schools with a view to providing more complete and vitallged
programs of instructional services to boys and girls livirg in the
country. Many people thinking of this problem visualize principally the
replacement of the one-teacher and other small schools with larger,
centrally placed buildings into which children feed from all directions
by bus linee reaching many miles into the country. Thise type of thinking
conceived of the problem of improving rural education merely in terms of
replacing the small schools with big ones., Such thinking often falls
far short of the mark, Too often the enlarged, consolidated schools
have succeeded only in reproducing the city pattern both in physical
structure and in type of program offered. Too seldom have the new school
buildings, the sularged staffms ammloyed, or the new programs of inetruction
instituted reflected the educational neede peculiar to rurnl communities
or utilired the rich educational potentialities of the rural environment.

Netional Education Aesoclation., Your School District. Washing-
ton, D.C., The Aseoclation, 1948, 286 p.

4/ Cushman, M. L. An Analysis of Legislation for School District
Reorgenization in the Midwest. Ames, Iowa State College, June 1948, 32 p,
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Recently, the emphasis of rural echool district reorganisation
has properly shifted to the enlargement of the administrative areas
served by a rural school system rather than to the consolidation of
ettendance areas feeding into a single school building, Indeed, the
term "consolidated school" hss now largely become invelidated, The
term has, in fact, become so meaningless that the O0ffice of Education
found 1t too difficult to gather statistics to show the number of rural
school consolidations, This item, therefore, was eliminated from ite
reporte several years ago. Some States and communities still adhere to
the term, but a great many othere have abandoned 1t,

Many of the purposes of the "consolidated school," popularly ac-
claimed during the second and third decades of this century, are now
being achleved in varioue ways, Many local, smgll school districts are
contracting for the education of their children with existing nearby
school districte, Such contracte have long been made for the education
of those children of secondary school age who had no high schools in
thelr local districts and who therefore had to go to the nearby village
or city schools for this level of educetion, Increasingly, contract
arrangements are now also made for elementary instruction of children
of districts having few such children, A great many States are now
providing by lew both for tultion payments by one district or county to
another, and for supplementation from State funds, Many States long ago
enacted lawe to help pay the transportation coste of children attending
schooles in other districts than thelr own when distances involved warrant
such payments, Sometimes, too, such payments are made to help defray
coste of boarding away from home, It 1s cleer from these developments
that in many cases the centralization of rural schosls end the expansion
in the educetional services provided rural youth are going forward in
many ways other than those promised earlier by *school consolidation.®

The present emphasis of local dietrict reorganization is not
upon the legal abandonment of a half-dozen or more onesteacher school
districts, together with their emall echools and sppurtenances, and
their organization into a new legal school district with a single
"consolidated school™ serving a single attendance area through the aid -
of public transportation for children living beyond reasoneble walking
distances, The new emphasis 1s upon larger administrative units,
upually involving more than one attendance area. Such an enlarged
administrative unit ¥ planned to provide ecoromically essentiel alds
to the instruction and development of children which are not generslly
avallable in the small local school diastricts. Chlef among these alds
are a well-rounded staff of profeeslionally educated administrators,
supervisors, guldance officers, librarians, nursess; doctors and den-
tists, and the facilitles esrential for effective work both by all
teachers employed and by the speclalists provided. There may be in the
enlarged unit several elementary schools—l-teacher schools, 2- or
3~teacher schools, and village or open country schools employing one
or more teachers for each grade. There are sure to be provisions for
elementary schoole, Junior high schools, and senior high schools., In-
creasingly, these are supplemented by Junior colleges or comrmunity

8
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institutes, technical schools, as well as other programe of education
dosigned to serve the varioue needs of all rural school children and
of out~of-achool youth and adults,

One-Teacher Schools Are Important

Despite the shifts in concepte from the mere consolidation of
local rural districts to the comprehensive planning of an effective
system of schools and services, there has always been much interest in
the extent to which one-teacher schools continue to operate in the
United States and the rate at which they are pasaing from the scene.
Indeed, in a very real way the dwindling in the number of these schools
continues toc be the most significant index of rural school reorganization
now avallable on a State~by-State basis. As already suggested, the
statistics showing the numbers and decresses of such schools in the
several States, when buttressed by data showing increases in the number
of children transported at public expense and in the total cost of such
transportation, produce (see table ?g reasonably complete evidence of
the present status of rural schools and the changes thet are taking
place concerning them,

The histori: importance of the one-teacher schools to the realize~
tion of the American ideal of providing educational opportunitieetéyr all
should never be forgotten., As pointed out in the earlier pamphletl/,
in the days before adequate roads the one-teacher school was an indiepen-
rable institution for teaching the fundamentals of resding, writing, and
arithmetic to the youtkh of the families living in sparsely settled,
ploneer outposts. They also served many other community functions--
educational, recreational, and religious. Many such pioneer outposts
can of course still be found, For these, the neighborhood, one-teacher
school continues to be an important means of providing the rudiments of
public instruction, Much experimentation has taken place in recent years
to make the educational prograre offered by the one-~teacher gchools
better than thoss provided by them when this institution first came into
prominence in American 1life. Much improvement in such programs needs no
doubt still to be brought about., It is of great importance that the
education provided in the remaining one~teacher schools, howsver few
their number in a given State, be made as good as possible. As long as
any American children are dependent upon these schools, every effort
should be made to help them function at their best. To this end, a
selecied bibliography 1s appended to this report which might be helpful
both to the teachers and to the school administrators responsible for
the educatioral activitlee carried on in the one~teacher schoole and
to the teacher~training institutione preparing teachers to work in them,
Indeed, these schools and their problems--better financing, more realistic
teacher education, more supervisory services——should be the special con-
cern of educational leaders of many of the States if equality of educc-
tional opportunity is to be achleved for rural youth.

Ue.S, Office of Education. Are the One-Teacher Schoole Passing?
by Walter H. Gaummitz. Washington, D.C., U.S. Government Printing Office,
1940, 17 p. (Office of Education Pamphlet No., 92)
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Despits the rapld rate at which the one-teacher schools are de-
creasing, the data presented in this report indicate that there are
still a great many such schools, It would seem obvious that one-teacher
schools will and should continue to operate in many rural comsunitiee
of the United States for a long time to come. A good case can be made
for the contention that the teachers employed in them should be re-
garded second to none in terms of educational qualifications and in
termes of the remunerations provided. After all, the teacher of such a
school must, more than those in the larger schools, depend upon herself
for the education provided to the boys and girle in her charge, In ad~-
dition to responsible classroom performance, the teachers of the one-
teacher schooles have many other important responsibilities, They are
usually the sole representatives of public education within the area
they serve; they are called upon for wise counsel by the local sechool
boards; they must secure or lmprovise much of the essential - ,ulpment
and instructional materials needed by thelir pupils; and they are respon-
sible for maintaining healthful and happy learning situations, often
under trying circumstances, These are not jobs for mere beginners-~jobs
¥nocked down to the lowest bidder, If theue teachers are to deal wisely
and effectively with every child attending, they require greater matu-
rity, wider experience, sounder training, and more help from adminie-
trators, supervisors, and other teaching aids than are now commonly
found,

It might be of interest before analyeing the statistice presented
by this report to point out that not all of the one-teacher schools of
the United States are located in the open country and that they do not
entirely limit their services to the elementary gradg e A few such
schools have persisted in some of the larger clties. There they have
been maintained to meet the needs of children who, because of geograph~
ical, social, and other factors, cannot readily attend the larger
schools. According to information available for 1945-U6, there were
in that year about 500 schools in which a one-teacher staff offered
one or more years of high school work, Two-thirdis of these schools
functioned as 2-year high schools, bt 43 of them reported that they
offered Y- or 6-year high eschool programs. These secondary schools
are not commonly classified as one-teacher schools and are not included
in the statistics herein reported, but in a very real sense they also
are one-teacher schoolss In a few States, the one-~teachar elementary
schools are regularly called upon to help provide secondary education
services to 1solated youth to whom such services would not otherwise be
avallable., Some of these uge correspondence courses supplied by the
colleges and univeraitios.17

é/ One such school has for many years been malntalned as a part
of the school system of the District of Columbla. Since there has been
no change, this school 1s not included in the statistics presented by
this report.
A State Project for Equalizing School Opportunities, Diviasion
of Supervised Study, State College Station, Fargo, N. Dak, 1949, p. U5,
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6
STATUS AND TRENDS OF ONE-TEACHER SCHOOLS, 1918-1948

N¥ation-wide Changes Since 1918

The six tables herein presented provide the most recent data now
available to show by Statea the number of one-teacher schools maintained
in the Nation as a whole and in the several States and the rates at
which they are disappearing. To view first the over-all picture, atten-
tion is invited to the Nation-wide statistice (see table I). These
show (1) the relationship of such schools to all of the public schools,
(2) the relationship of the teachers employed in one-teacher schools to
those in all of the public schools, (3) the relationship of the number
of pupile transported at public expense to all of the pupils enrolled
in 11 of the public schools, and (4) the public funds spent for such
transportation. Incidentally, the statistics presented in this table
probably constitute the most reliable indices of the present trends in
rural school consolidation and centralization now available,

In 1917~18 there were in the United States 196,037 one~teacher
elementary schools, This sum waes 70,8 percent of all of the public
‘schools that year, These ona-teacher schools employed 31 percent of
all the teachers, and it 1s estimated that they were attended by about
5 million, or about one~fourth, of all of the children, While data are
not available s show the number of pupils transported at public ex-
pense in 1917-18, it is known that $7,961,291 was spent for such trane-
portation during the school year in question.

During the school year 19&7—Né there were in operation in the
United States a total of 74,944 one-~teacher schools, This is not only
a vory large number of schools but 4,2 percent of all of the public
schools maintained during that year, It will be shown later in this
report that in 1948 about a million and a half children depended upon
these schools for their educational start in 1life, Thus, despite the
continuous, and sometimes precipitous, decline in the number of such
schools since 1917-18 (averaging about 4,036 per year or 12 per day),
there are still many of them operating in the United States, It may
be seen (table I, col, 6) that the 74,94k teachers serving the one-
teacher schools in 1947-48 constituted more than 1 of every 12 teachers
employed in the public schools, Since a much larger proportion of all
the teachers began their teaching careers in such schools, the signi-
ficance of these small schools to the total teacher situation is
greater than seems apparent, Surely these statietics suggest pointedly
- the importance of continuing to give serious attention to schools of
this type and to the role they play in the educational development of
both children and teachers as well as in the welfare of the Nation,
They are a challenge not only to State and county school officers but
to those who recruit and train the teachers for these schools.

Turning briefly to the statistics relating to the number of
boys and girls transported each year, a rapid increase is noted, From
the data for 1947-48, it may be eeen that nearly 6 million, or about
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1 out of every 4 children attending the public schools, now ride to

and from school daily. Erxpenditures for this service have increased
during 30 years from about & million to nearly 175 million dollars,

¥ot all the children transported attend rural, centralized schools,

but by fer the most of them do, These transportation statistics there-
fore suggest the rate of such centralization, Moreover, the costs en-
talled point to the willingness of the public to go to great expense

to improve and extend the educational services provided rural youth,

The trends in all of the indices relating to the number and
proportion of the one~teacher schools are clearly downward for the
Nation as a whole. This fact is established by all types of statistics
adduced by this study {ese figures A and B), Nationally, the scene in
rural communities 1s clearly changing from ultra-small, highly decen-
tralized rural schools to distinctly larger schools and to planned,
coordinated systems of rural education, This basic observation also
holds for most of the Statesn.

It mst be borne in mind in analysing both the national and the
State~-by~State data presented by this study that significant changes
have occurred in population, in industrial development, in road building,
and in transportation generally, These changes have obviously affected
the number and trende of one~teacher schools, Not only has the total
child population, 5 to 17 years inclusive, increased from about 27
million in 1918 to about 30 million in 1948, but uneven increments or
losses were registered for the various States, The period in question
saw heavy shifts in population from rural communities to the citiews
and from the more rural to the more urban States, Generally speaking,
the farms have grown larger, chiefly because of mechanixation, and
this in turn has tended to deplete the population in many rural com
munitiees, The increasing sparsity of families with children on farms
has decreased the number of pupils attending the one~teacher schools
and has increased the difficulty of providing larger schools, These
difficulties have in part been offset by improvements in transportation
and roadways, At the same time, however, the distances from home to
school have increased,

Other factors have also affected the decrease in the number of
one~t.eacher schoole, and the changes in the role of these schools in
the total educational picture. During parts (sea figure A) of the
depression (e.g., 1932-~34) and the war period (e.g., 19U0O-U42), the
rates of decline slowed up slightly., Those changet in trends were
probably due to the difficulties involved in securing funds or materi-
als when ney or enlarged buildings were needed to accommodate the
pupils from one~teacher schools wishing to close., Similar difficul~
ties were experienced by larger schools when additional teachers were
needed for such pupils but were hard to get.

Another important fact to bear in mind in reading the 1947-48

statistics for one~teacher gchools, herein reported as describing the
present situation, 1s that some significant changes have occurred since

12



8

that date, This is especially true for some of the States in which
vigorous programs of district reorganization are now in progress,
However, in those States in which the trends are not too irregular,
the number of one~teachar echools for 1950 could be estimated with
reasonable accuracy.

Another .fact to bear in mind is that the number of one~teacher
school districts has in recent yeare decreased more rapidly in many of
the States engaged in district reorganiragtion campaigne than the number
of active one-~teacher schools maintained, In many inetances the lag
in road-building and snow-clearance programs, the increased distences,
and certain undesirable educational and welfere conditions thet would
have reculted from abandoning these schools, militated for their re-
tention even after the original small districts had been reorganized
into new and enlarged administrative districts.

State-by-State Changes Since 1918

Data illustrating how the detanlled etatistics, by States, may
be read and the comparisons which may be made among them are presented
(see tables II and III) to show, firet by 10-year and then by 2-year
periods, not only the number of such schools maintained in each State
but what percent this number bears to the number of one-~teacher schools
within each State in 1917~18., Three of the States, for example, Ohio,
Indiana, and Washington, which had 8,326, 5,396, and 1,761 such achools
in 1918, had reduced them to 446, 411, and 155 by 1948, these latter
numbers being respectively only 5.4, 7,6, and 8.8 percent of the former.
In seven additional States--Maryland, New Jaorgey, North Carolina, New
Hampshire, Delaware, Connecticui, and Massachusetts——more than 5 out
of every 6 of the one~teacher schools each had in 1918 were abandoned
during the 30-year period, Other States eliminated approximately U4 out
of every 5 such schools during this period-~some of them populous and
industrielired like New York, but many with large, sparsely settled
areas and difficult terrain, for example, Utah, Texas, Oregon, and
Idaho, Three of the Stgtes—-South Dakota, Nebraska, and Wisconein--
8t111 had fully two~thirds as many one-teacher schools in 1948 as they
reported in 1918. Indeed, these 3 States, together with 6 others—
Il1inois, Miesouri, Minnesota, Iowa, Kentucky, and Kansas--each re-
porting over 3,000 such schools, accounted for 40,964 or well over
half of all of the 74,94l one-teacher schools maintained in the United
Statee in 1948, While conditions in the North Centra! States
loom large in the remaining one-~teacher school picture, it 1s not en~
tirely the "wide open spacee® thet account for the ternacious retention
of large nunbers of such schools, Illinois, for example, is fourth
lowest, while Indiana is msecond highest when the States are arrayed as
to the proportion of such schools abandoned durirg the period in
question, and yet these 2 States are similar in industrialization, in
terrein, irn road-building progress, in climate, and the like,

Apparently, variations of school administrative policy, as well
as physical and industrial development, are responeible for rapid
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decreases in the number c¢f one-teacher schiocle maintained in some of
the States. Among the States already named at outstandingly success-
ful in replacing theee small rural schools with larger ones are some
in which the State's share of the school finance program has been
especially high, for example, Washington, Delaware, and North Carolina.
Othere~-Maryland, Floride, and Utab--have a strong, county-unit or
equivalent type of school administrative district. Still others, like
Ohio, Indiena, New Jersey, Connecticut, and New Hampshire, have suc-
ceeded in eliminating wany of their one-teacher schools through State-
wvide campaisns to reduce these small schools or through combinations
of influences not easily identifiable,

It may be of interest to note thet the rate of the decline in
the number of one~teacher schooles in the several Statee hags varied
greatly during the 30-year period, Some of the States effected the
greatest decreases during the decade from 1918 to 1928, North Carolina
and Florida, for example, eliminated nearly 60 percent of these schools
during tkis period; Indiana also recorded a decrease of more than half
of the schools of this type during that period; New Jersey, Ohio, and
South Carolina each reported eliminating 4O percent or more of them;
and Californie, Delaware, Georgia, Mississippi, Nevada, New Hampshire,
Tennessee, Texas, and Utah each reduced these schools by 30 percent or
more during that decade. Thus, during this early pericd, 15 different
States showed reductions ranging from 30 to 60 percent of the number of
their one-teacher schools in 1918,

Some of the States, for example, Arizona, Connecticut, Idaho,
Maryland, Massachusetts, Oklahoma, Virginia and Washington, also re-
porting comparatively high decreases in these schools during the first
decade sgein revesl high decreaesss in the second decade; others re-
porting comparatively low decreases early show high decreases in the
second decade. Among the latter may be listed Rhode Island, New York,
and Wyoming:; a few others, for example, Montana and Maine, do not record
large reductions in one-teacher schools until the last 8 or 10 years,

A few States~-Washington, Idaho, Oregon--show cosiderable decreases
throughout the 30-year period, Obviously, those States which effected
the heaviest decreases in the number of these small schools early in
the period in question, and thus early reached the point where those
remaining had to be retained to meet unusual circumstances, thow com-
paratively small percentasge decreases during the later years, Florida,
Indiana, and North Carolina illustrate this situation. Indeed, two
suck States, South Carolina and Mississippi, reported increases in the
number of one-teacher schools during recent biennia, owing probably to
greater efforte to make educational opportunities available to isolated
groups of rural and Negro youth, ’

One~Teacher Schools in Relation to All Schools

The State-by-State trends during the 30 years of the 1ife of the
one~teacher schools portrayed in tablee II and III have the advantage
of beginning with a reasonably fixed position, namely, the number of
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such schools in 1918, That 1g to say, berring the establishment of
corparatively few new one~teacher schoolet in recent yeers, the statis-
tics presented showed definitely the number of such schools which had
disappeared in each State during each biennium, Those statistics,
however, could not show the comparative role of these small schools in
the total public school setting. Percentage relationships of the one-
teacher schools to all schools within each State are therefore pre-
sented (nee table IV),

In analyzing these data, 1t should be kept in mind that usually,
as the number of one-teacher schools decreased, the total number of
schools aleo decreased, but at a slower rate. This may be seen for
the Nation as a whole from figure B, It is important to note that the
percentage ratios given in table IV are the products of two figures
elther or both of which vary one year with another. In any case, the
basic statietics are those supplied by the State departmente of educa-
tion for each year indiceteds Unusual variations in these ratios may
for some States be explained by changes in definition of terms, in
reporting procedures, and the like. That is to say, that despite all
efforts to achleve greater uniformity, a State may at one time have
reported as one "school" a school plant occupied by an elementary
school, a junior high school, end a senlior high echool; at another
time, it may have reported this situation as 3 schools.

To be mire, some additional two-teacher, three-teacher, or
larger schools were built to care for the education of pupils who had
previously attended the one-tsacher schools abandoned, and for popu~
lation shifts and increases, However, the resulting increases in the
total number of public schools were for the most part much emaller
than the decreases, Often the pupils of the closed one~teacher schools
were sent to the nearby existing larger schools, where under contract
arrangements, either temporary or permanent, thelr education continued.
Indeed, during the depreesion, during the war, and since, great im-
petus was glven to thls way of providing educational opportunities to
children of closed one-teacher schools. While some of these were re-
opened when timee became more normal, many of them remained cloeed.

In so far as the percentage ratios truly picture the situation
(see table IV) for the several States, it may be noted that in some
the one~teacher schools did not exceed a half of all of the schoole
during the entire 3O~year period covered by this study., Utah, Rhode
Island, Massachusetts, New Jersey, Texas, California, Arizona, and
Washington serve as examples of this situation; the first three named
reported even at the beginning of this period only about a fourth of
their public schools to be of the one-teacher type. In the first UL
States named, it may be noted that 30 years later only about 1 school
in 20 1e a one-teacher school; in 7 additional States-—Washington,
Ohio, Indiana, Connecticut, North Carolina, Maryland, and Texas-—
the percentage ratios show that fewer than 3 out of every 20 echools
now maintained are of this type. Arizona, Florida, California; and
New York now (1947-48) report these small rural schools to be about a
fifth of all their eschools.

15



u

11

The percentage ratios heve been so continuously reduced over the
years that the onoe-teacher schools now constitute fewer than half of
all the achoole in 31 States; the ratio for the Nation is 44,0, But
there are marked exceptions to this generalization, South Dakota and
Nebraska not only shov minor fluctuation over the period in the ratio
of one-teacher schoole to all schools but 4 out of 5 of all their
schools are of this type at the present time; practically every one of
the other North Central States continues to report that fully two~thirds
or more of all their schools are one~teacher schools, These higher ratios
are no doudbt due quite as often %o rigorous winters, sparse population,
wide open spaces, and undeveloped year-round roads as to the traditional
adherence of farm people to the small school,

Educational leaders are now finding that the closing of these
small schools 1s not always the best, and certainly not the only means
of improving the educational opportunities of farm youth living in
sparsely populated arease Larger units of school administration--
county, comrunity, intermediate--whereby large and small neighboring
schools are grouped or planned as a coordinated school system under one
head are increasingly finding ways of improving the smaller schools
through Jjoint procurement of such services as helping teachers, guidance
officers, health services, libraries and other equipment difficult to
provide by small school districts,

Teachers in One-Teacher Schools in Relation to All Teachers

Somewhat more accurate plctures of the role of the one-tesacher
school in the educational programs of the States can be obtained by
comparing by States the rumber of teachers employed in these § all
schools to that employed in all of the schools (see table V). Comparie-
sons of this type are probably the most meaningful of all those presented
by this study because in a very real sense teachers represent classrooms
which in turn indicate numbers of pupils involved.” In the ratios of
one~teacher schools to all schools, we compare schools of a wide variety
of sizes-—some serving thousands of pupile each and others serving fewer
than 10 each, In comparing classrooms, these size differentials are
greatly reduced. Also the basic stetiastics are gomewhat more reliable,
The term "teacher" is more easily defined, and State records relating
to them have been consistently kept for many years,

Again 1t should be noted that the changes shown, when the per-
centage ratios of one blennium are compared with those of another,
result from two variables, namely, the total number of teachers employed
in 211 of the public schools of a State and those in the one-teacher
schools, (See figure B.) The decreases shown in the number of teachers
employed in the one-teacher schools are therefore only a part of the
total picture,

8/ Data for all public school teachers (table V) from Biennial
Surveys of Education, Statlstics of State School Systems; supervieors
and principals not included.
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These statistice reveal that even in 1918 thore were 4 States--
Utah, Massachusetts, Rhode Island, and New Jersey--in which fewer than
5 percent of all public school teachers were employed in the one~teacher
Bchools; during the 30 yeare since 1918 these same States reduced the
number of these schools 8o that now fewer than 1 percent of their
teachers work 1n schoolz of this type. ZEight other States now also
report only from 1 to 2 percent of their teachere in such schools, In-
deed, viewing these statistice from the opposite extreme reveals that
in only 3 States-—South Dakota, North Dakota, and Nebraska~-are there
now more than 1 in 3 of all the teachers (or classroome) in the one-
teacher schools; in only one other (Iowa) is there more than 1 in Y4,
In relation to the total number of teachers and classrooms, the one-
teacher schools are rapldly passing out of the picture. In the work of
nearly 75,000 individual teachers, and in the very lives of a million
and 2 half individual boye and girls, the cne-teacher school continues
to be a 100-percent institution, For these it can never be insignificant.

Puplls in One-Teacher and Other Small Schools

Thie study now comes to the purpose of all echools, namely, the
pupile served: Just how many children are now attending the one-teacher
schools? To how many rural boys and girls does this typically American,
crossroade institution still epell "educational opportunity*? Unfor-
tunately, the regularly published statistical reporte of the Office of
Education are largely silent on these questions., Too often the reports
of the State departments of education, upon which the Office of Education
must depend, do not supply the essential information., The major reasons
for these omlesions have probably been: that the number of children
attending such schools 1s comparatively small and therefore regarded as
unimportant; and that there are still so many of these small schools,
thus making 1t difficult to compile and publish complete and comparable
information concerning them. Theé "pointing with pride® of thousands of
persons prominent in American 1ife who began their education in these
small rural schools is commonly brushed aside as nostalgic. Yst these
schools have in the past been responsible for laying the educational
foundation for good or 111 of many farm boye and girle. As long as
they continue to do so, these small, neighborhood, country schools de-
serve their share of the best of America's educational leadership. More
study rather than less is needed if programs, techniques, and instruc-
tional personnel peculiarly suited to the needs of rural communities
are to be developed.

By drawing upon the State educational reports for 1948, and in

a few cases plecing out from similar recent reports, it was possidle

to complle data showing enrollment in one-teacher schools for 39 States
(see ‘table VI); enrollment figures for the two-tsacher and three-teacher
schools were also found for 28 and 24 States, respectively, The re-
sulting statistics revealed, for example, that in Wisconsin 86,498, or
17.9 percent, of all school children were attending ons-~teacher schools;
21,112, or 4,3 percent, were in two-tsacher schools; and 14,182, or

2.9 percent, were in three-teacher achools. In other words, 121,792
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or 1 in 4 of all the public school children of this State, were in
1947-48 still dependent for their elementary education upon these small
country schools, by far the most of them one-teacher schools, A simi-
lar situation was found in Minnesota. Kentucky showed even higher
rumbers of pupils attending the one~teacher schools; each of 5 other
States—~Miesourl, Illinois, Iowa, Michigan, and Tennessee-—8t1l) re-
ported 60 to 80 thousand children served by such schools. Indeed, the
8 States named accounted for more than half of all children attending
one~teacher schools in 1947-U48,

Percentage-wise, the following States mlso loomed large in
pupils still attending one-teacher schools: South Dakota, 29.6; North
Dakota, 26.U4; Nebraska, 19,7; and Vermont, 18,k.

Beyond the facts revealed for each of the States for which at-
tendance data were available for the one~teacher schools, these data
provided the baele for reasonably good estimates of the total number
of children attending echoole of this type throughout the Nation. In
the 39 Stetes reporting this type of informstion, 1,168,866 pupils
were attending the one-teacher schools. This was 6.5 percent of the
total public school enrollment of ‘hese States, If it {r assumed that
this percentage holds for the Natlon as a whole, then there are still
a million and a half children in the United States who are dependent
for thelr education upon the one-teacher schools.

The very incomplete dats for two-teacher and three~teacher
schools revealed that the one-teacher schoole by no means constituted
the whole of the small school picture, Two States—Tenneseee and
South Carolina-~each had more than 50,000 children attending two-
teacher schools; in each of 5 other States--Alabama, North Cerolina,
Arkensas, West Virginia, and Loulslana--~30,000 or more attended such
achools, These date suggested that two-teacher schools continued te
be popular chiefly in the southeastern region of the United States.
All of the States reporting 5 percent or more of the children attend-
ing schools of this type, except New Hampshire and Nevada, were
located in that reglon, .

Colorado reported that 63,920, or 31 percent of ifs pudlic
school purills, attended three-teecher schoolss In only two other
States—-South Carolina and Arkasneae--reporting enrollment data for
this type of echool, did they exceed 5 percent of the total,

For the two~ and three~teacher schoole, the essential data were
evallable for too few States to warrant estimates for the Nation as a
whole, Moreover, those avellable appeared not to be representative

for the Nation, It 1s well known, however, that these smmll schoolw;~— -~

like the one~teacher schools, are attended chiefly by rural youth and
that, for the most part, they have other characteristics similar to
those of the one-teacher schools, It appears, moreover, that some of
the States in which these smallest schools have been greatly reduced
during the 30-year period inveclved in this report, have replaced them
with two- and three—teacher schools,
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Many other interesting and useful facts could be determined from
further analymes of the data presented in these tables. Obviously, for
some of the States comparisons could be made between the average number
of pupile enrolled per teacher in one-teacher schools and in all schoole.
Through such comparisons it would be found, on the one hand, that in
some States-~for example, Wyoming, Montana, and Nebraska--the number of
puplls per one~teacher school, or teacher, averageet 10 or below; in
several) others—~Nevada, South Dakota, North Dekota, Illinois, Kansas,
Iowa, Utah, and Texas--this average falls between 11 and 15 pupils per
teacher, For the most part, these low averages raflect the efforts of
these States to provide educational opportunities in areas which are
mountainous, sparsely populated, or both, But to a degree they also
reflect the reluctance of rural communities to abandon the small, one-
teacher schoole for fear that undue hardship to attend school or loss
of democratic control will result. Comparisons of the type here aug-
gested reveal, on the other hand, that in eome States--for example,
Ohio, New Jersey, Loulsisna~-the average number of pupils per teacher
in the one-teacher schools remaining 1s equal to that in the larger
schools, Such high enrollments per one~teacher schools have resulfed-
from long-time policles in theee Statee calculated to bring about the
discontinuance of those schools which fall below specified attendance
standards. Excessive distences and time to reach school have sometimes
resulted.

SUMMARY

The purpose of this report, it will be recalled by way of
summary, hae been to present detalled statistics showing the trends
and tke numerical etatus of the one~teacher schools in the Natlion as
a whole and in each State. The tables bring together in compact and
comparable form data, bearing on the subject in question, which have
been publiehed in many sources and over a wide span of years. The text
sehows how these data may be read and used. The study therefore permits
few significant generalizations, However, the following summarizing
statements may be helpful:

1, YNationally speeking, well over helf of these schools have passed
from the rural lendscape during the 30 years from 1917-18 %o
1947-48, In many States these small schools are now approaching
the vanishing point, In others, they still loom large.

2¢ In the absence of exact, recent, and comparable data to show the
number of school consclidations and the extent to which seall
local districte have been reorganized into larger units of
school administration, the decremsee in the numler of one-
teacher schools presented in this report become significant as
indicee of the progress rural school centralization is making
tkroughout the Nation,

3se The statistics show that the one-teacher schools continue in

certain States-~nearly all those in the northcentral prairie
reglon-—to be numerically a major challenge to the best leadership
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and ingenuity of educators, They account for nearly three-fourths
of all the public echools maintained in thoes Statoe, one~fourth
of all the teachers employed in them, and nearly one~fifth of all
the children attending them, For the Natior as a whole, these
fractions are reduced to about one~half, one~twelfth, and one-
fifteenth, respectively,

Since the one-teacher school still serves about 1} million boys
and girls, 1t must not be ignored as an educationsl institution.
Since it 1s ntill the "open door"* of educationel opportunity to
80 many, it must not be written off as insignificant, And since
the right of every child to an educetion is a fundamental and
secred duty of soclety, the one-~teachsr school, however small its
number, continues to be a challenge to all of us, calling for
earnest and continuous efforts tgo improve its services, to pro-
fessionalige and dignify ite teachers, and to provide it with

the help, equipment, and support needed to carry on effectively.

\
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FiGURE A.

PERCENTAGE CHANGES IN ONE-TEACHER SCHOOLS,
ALL SCHOOLS, AND ALL TEACHERS
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FIGURE B,
RATIC OF ONE-ROOM SCHOOLS TO
ALL SCHOOLS, AND ALL TEACHERS
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Table 1, = Pudlic Schos) Coneolidation Trends Revenled by Statletics of One-Tencher Schoolw and
Pupll Transportation for United States As m Whole, 1918-48
(Roundad to nearest thousand:; percentages from unrounded figures)

- Scheals Teechors Pupils Trag:-;;rgiuon
Percent Pet, in
One~ One- One~ Humber Rumber Percont
All Teacher Teacher Al Teacher in ALl Trant- Trang. Per
Yonr Schools Schools Scnools Teachers Schoolse Schools ported ported Total Pupil
[69)] @ (31 i) {5) [(3) 6] ) (9) o) (1)
1917-18 278 196 7048 634 31,0 20, 854 i/ Y $ 7,961 $ 1
1919-~20 2n \\V191 70.1 ' 658 28,9 21,578 \\<r356 1,7 14,538 Lo, 19
192122 271 181 67,1 705 25.6 23,239 594 2.6 21,817 36.75
1923-24 263 170 sy 748 22,8 24,289 837 3.4 29,627 35,38
192526 258 163 63.1 796 20,5 -+ 24,11 1,112 4,5 35,053 31,53
1927-28 256 156 f0.9 go2 19.0 25,180 1,251 540 39,953 31,95
1929-30 2ug 149 (0.1 843 17.8 25,678 1,503 1.4 5hlsa3 28,43
193132 245 143 18,6 863 16,7 26,275 2,19 9,2 5¢,078 24,00
) 1933-3L 2k 138 7,7 836 16.5 26,434 2,795 10.6 53,908 19,29
- 1935-136 237 131 15,3 858 15,2 26,367 3,251 12,3 62,653 19.27
1937-38 243 121 0,0 344 13.8 25,975 3,769 14,5 75,637  20.07
193940 232 114 + 8,9 875 13,0 25,434 4,14y 1643 83,283 20,10
194142 208 108 F1,7 859 12,5 al,562 4,503 18,3 92,922 20464
194344 196 96 L9l g2g 11,6 23,267 4, b0 19,0 107, 754 24, b2
1945-k6 182 87 11.6 831 10,4 23,300 5,057 21,7 129,756 25,66
1947-kg 1708 158 o g3/ 8.7 3.8 5.5y ok 174,377 30032
1/ Data not avallable. 3/ See footnotes, Tnble ¥,
2/ See footzote 5, Tedle II, 4/ Datm for 4 States partly estimated,
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Table I, ~ Mumber of Ors-Teacher Schoole by Years Specified, and by States, 191848

Number of One-Teacher Schools

State 1917-18 1927-28 193738 1939-40 1941-k42 194 3ubY 1945146 194 7-Lg
(1) (&) (3) (4) (5) (6) (1) (8) (9)
Continental .
United States 196,037 156, 066 121,310 111,964 107,691 96,301 86,562 74, 9k
- Alabama 3,561 3,015 2,124 1,763 1,508 1,409 1,125 1,088
Artsona 2871 200 136 136%/ 1368/ 123 93 87
Arkaneas 5,120 3,758 2,667 2,503 2,342 2,182 1,998 1,450
California 2,374 1,649 1.5251/ 1,384 1.35h3/ 1,108 913 szoﬁ/
Colorado 2,222 1,910 1,385 1,3852/ 1,395 1,154 1,048 5613/
Connecticut 751 536 27 203 172 152 133 115
Delavare 331 232 96 gl 81 68 55 Lg
MNorida 1,978 gall 722 691 608 551 521 420
Georgia 5,311 3,551 2,632 2,411 2,215 2,117 1,972 1,758
1aghe 1.295‘-/ . 926 638 601 601 4o9 309 270
Illinole 11.0001/ 10, 105 9,967 9,703 8,927 8,361 1,625 7,126
Indiana 5,396 2,518 1,192 862 871 636 616 mﬂy
lowa 11,34% 9,585 8,850 8,533 8,182 71,563 6,768 5,631
Kansas 7,730 14200 6,364 6,029 5, 894 5,280 k432 3,090
Kentucky 7,205 1256 k, 387 4,280 5,158 3792 3,513 3,462
Louisiana 1,941 1,513 972 998 986 951 922 178
Malne 2,283 1,868 1,560 1,382 1,146 1,024 815 728
Maryland 1,676 1,206 558 log 306 2y 185 1652/
Haseachusstte go1 570 238 238 176 1768/ 1768/ 128
Michigan 7,206 6,272 4,770 5, 400 5,261 3,791 3.37N 2,952
Minnesota 8,231 6,997 6,559 6:295 6,008 5,409 + 853 b, k18
Miseiesippl 4,371 2,930 1,989 2,181 2,684 2,463 2,121 1,850
Misgourt 9,000 1,393 7,208 6+ B51 6,504 5,782 5,482 5,125
Montana 2,793 2,h25 2,227 1, 899 1,980 922 987 915
Kebraska 6,638 6,081 5,772 5, 489 5,495 5,161 4, 828 L, Y3h
Revada 31Y 212 186 1L5 113 123 86 B8
Bev Eampehire 350/ 508 388 327 28 237 206 133
- New Jerasy 760 hjo&j 176 1765/ 123 109 95 g9
Bew Maxlco 748 722 £33 usk Lsk 293 263 263
Few York 8, 800k 8,066%/ ¥,998 4,0 3,41k 2,651 2,009 1,494
North Carolina L, €81 1,907 1,220 1,047 glug 839 811 595
¥orth Dakota I, koo 4,361 3,802 3,392 3,280 3,141 2,933 2,677
Ohio 8,326 4,910 1,426 1,)12 732 640 571 g
OKlahoma 4, 805 3,426 2,456 2, 4ook 2, 400k 2,223 1,94 1,320/
Oregon 1,950 1,536 1,321 923 788 (¥4 549 399
Penneylvania 9,846 7,821 5,350 4,861 4,02 4,070 3,621 2,74k
Rhode Ieland 12/ 97 ug ye2/ 1 33 30 25
South Carolina 3.3133/ 1,905 1,099/ 1,052 1,110 1,133 1,082 1,019
South Dakota 617 L,796 4,101 3,949 3,787 3,599 3,402 3,203
Tennesses 4,977 3471 2, 684 2,561 2,425 2,393 2,318 2,095
Texas 5,873% 3,899 2,795 2,383 2,125 2,005 1,825 1,200
Utah 138 95&/ 47 L3 Y7 40 32 28
Yersont 1,250 1,087 893 75 172 152 650 571
Virginia L, 128 3,015 2,168 1,923 1,738 1,552 1,379 1,078
Wasbington 1,761 1,313 681 607 379 220 159 155
Ves: Virginia 5,566 4,979 3,49k 3,341 3,090 2,811 2,658 2,528
¥iscpnein 6,731 6,665 6,081 5, 869 5, 408 5,055 4,627 u, 4752/
Vyoming 1,1508/ 1,115 781 719 907 907 382 385
1/ TData partially estimated.
2/ Statietice 1937-38.
3/ Statistice 1935-36.
L/ Statietice 193340,
5/ Data from *The Yorty-Bight State School Systems,” Chicazo, Council of State Governments, p, 194,
6/ Statistice 1941.42,
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Table 11X, - Pcrcvntngaﬁ/ of One-Tmacher Schools i{n 1917-18 Remaining, by Years Specified, and by States

Stats 1917-18 1927-28 1937-38 1339-L0 194142 194344 1945.46 194748
vy (2) (3) (%) (5) (6) (n (8) (9)
Continental

United States 100 79.6 61.8 57.9 54,9 49,1 4y, 2 38,2
Alnbara 100 8h.6 59.6 49,5 42,3 39.6 31,6 30,5
Arigona 100 71.5 L7y W74 U7.4 42,9 32.7 30.3
Arkansas 100 3. 52,1 ug,0 45,7 k2,6 39.0 28,3
California 100 69.4 A 58e3 58,3 46,7 38.5 4.5
Colorado 100 85,9 62.3 62.3 62,2 51,9 1.2 25,2
Connecticut 100 71.5 3601 27.0 22,8 20,2 17.7 15,3
Delaware 100 70,2 29.0 25.4 24, 20,5 16,6 14,5
Florida 100 41,6 36.5 iu.g 30,7 27.9 26.3 21,2
Georgla 100 67.0 9.5 Selt hi,7 39,8 37.1 33,1
Idaho 100 71.5 49,3 LR ug 4 31,6 23.9 20.8
Illdnols 100 91,& 90,6 88,2 El,1 76,0 69.5 6k, 8
Indipna 100 46,6 22,1 16,0 16,1 11.2 11, 7.6
Iowa 100 84,5 78.0 75.2 12.1 66.7 59.7 49,6
Ransas 100 93.1 82,3 78.0 76.2 68,3 5743 4o, 0
Kantueky 100 86.K 60.8 %9.4 57.7 52,6 9,6 4g,0
Louisiana 100 11.9 50,1 51.4 50, 8 4g,0 47.5 40,1
Mains 100 81,8 68.3 60, 50,2 44,9 35.7 31.9
Maryland 100 71.9 33,3 24, 18,3 14,6 111 9.8
Mazsachusetts 100 11.2 29.7 29.7 22,0 22,0 22,0 16,0
Michigan 100 88,k 6642 74,9 13.0 52.6 L6, g 41,0
Minnesots 100 85.0 79.6 76.4 7249 6547 58.9 5347
Mississippl 100 67.0 45,5 49,9 61,4 5643 48.5 42,3
Missouri 100 82.1 8041 7641 72.3 64,2 60.9 5649
Montana 100 86.8 19.7 68.0 10.9 33,0 35.3 32,8
Nebraska 100 91.6 86.9 82,7 82,8 174, 72.7 66.8
Nevada 100 67.6 59,2 46,2 36,0 39,2 27.4 28,0
New Eanpshire 100. 64, 8 o, & 34h 30,3 24,9 21,7 14,0
New Jarsey 100 56.8 23.1 23,1 1642 14,3 12,5 11.7
New Mexico 100 96.9 71.2 60.7 60.7 39.1 35,1 35,1
New York 100 91,7 5648 45,9 38.8 30.1 22.8 17.0
Noxth Carolina 100 40,7 26.1 22,4 18,1 17.9 17.3 12:7
North Dakota 100 99.1 86,4 7.1 T4.5 T1.b 66.6 60,8
oOhlo 100 58.9 17.1 13.4 8.8 1.7 6.9 5ol
Oklahoma 100 71.3 51,1 49,9 49,9 46,3 4o,5 27.6
Oregon 100 18.7 5745 47.2 Lo 4 33.2 28,2 20,5
Peunsylvania 100 79.5 54,3 49,3 WL, 7 1.3 36.8 27,9
Rhode lsland 100 86.7 42,9 42,9 3646 29.5 26.8 22,3
South Carolina 100 57.5 33.2 31.7 33.5 34,2 32.7 30.8
South Dakota 100 109,9 88,8 85.5 82,0 77.9 3.7 69.4
Teuncasse 100 69.7 53.9 51.5 4g,7 ug,1 46,6 42,1
Texas 100 66.4 47,6 Lo,6 36,2 34,2 31.1 20,4
Uteh 100 68.8 34,1 31.2 34,1 29.0 23,2 20,3
Vermont 100 8649 Tk 70,0 61,8 60,2 52,0 45,7
Virginia 100 73.0 52,5 46,6 h2,1 37.6 33,1 28.5
Yashington 100 4.5 38.7 34.5 215 12,5 9,0 8.8
West Virginia 100 89,5 62.8 60.0 5545 50.5 41,7 45,4
Wiaconsin 100 99.0 90.3 87.2 80,3 7501 68.7 66.5
¥yoming 100 96.9 67.9 62,5 78,8 78.9 13.2 33,5

1/ Percentages based on data presented in Table II,

ERIC )
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Table 1V, ~ Percentage Ratios of One-Teacher Schools to Lll. Pudblic Schools
by Years Indicated, and by States, 1918=U8

3tate 1917-~18 192728 1937~38 193940 194142 194344 1945.46 194748
Q) (2) (3) (W (5) (6) (D (8) (9)
Continental
United States 70.8 60,9 50,0 48,9 51,7 49,1 47.6 W0
Alabana 52,4 50.0 30,9 27.4 31.8 27.6 28,6 25,7
Arisona 43,4 38,1 20.9 24,9 25,0 23.1 - 17.1 17.7
Arkaneas 79.1 60.7 49,6 47,2 4g.9 47.3 47.8 39,0
Califorais 42,6 25,7 27.6 25.0 29.3 24,1 21,8 20,1Y .
Colorado 7149 60,0 45,8 5.8 67.0 49,9 46,8 27,3/
Connect icut 508 3649 21,4 14,6 17.7 16,1 148 13,1
Delavars 71,2 52.3 35.6 32, 35.7 31.3 25.9 20,3
Forida 4.0 37.1 Eg.s 24, 25.6 22.7 24,1 17.7
Georgia 66,4 54,7 .t u2,9 b2,y 42,2 Lo, 2 58,4
Idaho T4.7 5648 42,3 434 47,3 34.0 28,1 28,2
I1linole 82,0 71.0 641 62,4 72,2 6543 7546 T4.6
Indlena 67.2 50,4 263 21,2 245 18.0 17.9 12,4/
“ " Iowa 87.1 79.0 T4e5 13.5 7.2 7549 743 7045
Kansas 81.9 17.5 76.9 7649 1541 82,98 4.6 64,3
Kentucky B6.3 78.9 5849 68.8 61,7 5647 5749 5545
Louieisna 60.1 47.3 32.4 36.2 33.3 30.9 al.z 27.4%
Maine 69.5 69.h 61.9 - sl g, 53.9 53.2 5e2 39,2
Maryland 66,1 54,9 36.4 26,2 2h.3 20.7 16.6 11
Kr.asachuseits 2647 19,5 8.5 8.3 1.5 7.2 8,9 5.6
Michigan 80.6 7.3 51.9 567 59.6 59.0 56,4 53.3
Minnssota 90.6 76-3 73-1 7300 7607 7“-3 7306 7005
Migsiseippi 60.7 4g,6 341 38, 54,0 49,8 40,3 36.2
Missouri 82,7 13.0 67.5 64, 65.7 11.0 73.2 67.0
Montana 90,2 67.7 91.8 90.1 96,4 51,1 59.5 58.5
Nebraska 8604 79.8 76.8 18.3 16.8 78.4 17.2 7943
Xevada 78.9 65.8 57.4 47.1 39.6 47.9 36.0 37.32/
Nev Haxpehire 60.3 59.3 20,4 18,0 16.9 13.%8 12,2 21.5
Nev Jersey 34,8 18,7 6.1 6.1 'R 5e7 B2 4.9
Nevw Mexico 54,0 48,8 ha,y 39,7 49,4 33.7 31,8 32,2
New York T4l 687.3 b2,1 4,4 33.8 33.7 26.1 20,8
Torth Carolina 57.8 30,4 23.% 21,7 18.6 18.7 18.5 12,7
North Dakota 84,5 Bl 8 18.7 80,4 78.7 145 1.5 T2.2
Ohlo 72.6 58,2 21.7 19,5 13.5 12,2 12,0 10,2
Oklahoma 70,0 5742 40,9 40,0 56.6 45,0 w0 38,98/
Oregon 18.5 5743 53.0 45,2 42,2 39.3 35.0 27.5
Penneylvania 64,1 5645 U5, 4 42,5 k2,7 41.3 39.3 32.8
Rhode lslend 20.1 19.8 9.6 10.0 10,2 8,6 7.8 6.5
South Carclina 69,4 45,0 26.4 25.5 27.2 277 27.5 26.2
South Dakota gl.8 88.7 78.1 80.6 80.5 80,4 91,8 86.1
Tennsssse 1547 5640 41,8 W,2 41,0 42,5 42,8 38.8
Texas 38,4 3.7 23.3 23.1 23.0 20.56 20.6 14,9
Utab 20,0 16,2 8.1 1.1 B.8 1.5 6.3 5.5
Yermont 95,3 78.8 5740 68,0 68,4 66.8 62.9 5743
Yirginla 61.2 50,8 46,9 42,3 U1, 39.0 36.8 29,1
Washington 49,7 Y4,6 29.9 29,3 21,2 JUAN 10.7 9.9
Weet Virginia 84,8 69.5 62.0 61.8 60.6 58,4 57.8 5549
Wisconeln 81.9 50.3 1.1 68.7 g1.b 81,0 66,8 70,65/
¥yoming 8.8 Thol 61.9 6643 12.0 7148 51,3 58.6

_]_./ Data for all schools used in computing percentages for 1947-4E for 6 States taken from source cited in
Tabls II, footnots Fo. 5.

2/ Rise due to changs in definition of ®gchool,®
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194748
(9)

(8)
10.)"

1945-46

1943244
()]
11,6

(6)
12,5

194142

(5)
13.0

22
1939-ko

(4)
11,8

by Years Indicated, and by States, 191848
1937-38

(1)
19,0

1927-28

1917-18
31.0
28,3
14,0
517

Tabls V, = Percentage Ratlos of Teachers in One=Teachar Schools to Teachers’ in A1)l Public Schools

1)
Continental

State
United States

Alabana
Arizona
Arkansas
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y Data for totel teachers "The Forty-Elght State School Systems,® p, 202,

y Data for total teachers, 19%; for one-teacher schools, 1948,
3/ Partly setimated,

*Supervisors and principals not included,
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Table YieNumber and Fercentage of All Public School Pupils Attending One-Teacher, TvowTeacher, and Three-Teacher
Schools in Certain States, 19U7.u3

Pupile Enrolled in

Tvo-Teachar Schooléj

State All Public One-~Taacher 3choola Thres Teacher Schooll}j
Schools {39 States) (28 States) (24 States)
Nunter Percent Kumber Percent Fumbar Percent
(1) (2) (3) %) (5) (6) m (5)
States Heportirg 18,058, 714 1,168,866 6,52/ ug1,392 3,68/ 298,159 2.1/
Alabens 646, gL 32,059 5,0 1,021 6,3 21,536 33
Arimona 124,413 1,485 1,2 2,261 1,8 1,11 1,
Arkaness 403, 708 41,348 10,2 35,929 8,9 25,592 643
Colorado/ 205,907 9,781 4.8 6,949 3.0 63,920 31,0
Connectiout 257, 167 }.012}/ 1,2 - - - -
Delaware 43,523 1,267 2,9 1,044 2,4 635 1,5
Norida ho7.625 9,825 k,0 12,597 501 10,774 L
Illinole 1,137,268, 80,301 Tl - - - -
Indiana 6 :62&“/ 12.9361/ 2,0 - - - -
Towa 46k, kgg 78,353 16,9 12,2u43 2,6 - -
Lansas 333.815 31,9%,, 11,4 - - - -
Kentucky 548,077 1051 2250 - - - -
Loutet 12,411 24,118 5+5 29,469 6e7 17,31 3¢9
u‘,,l.:éj 288,391 1,0u3 1.7 11,950 i1 6,71 E-E
Michigan 998, 045 69,560 7,0 18,209 L9 13,505 1.
Mirnesota ug0,126 7h.uzh 15,6 12,224 2,5 13,110 2.7
Niessour 623,757 82, 13,1 - - - -
Montan, 95,669 8,952 93 3,501 37 1,753 1.8
Febraska 225,525 W, 538 19,7 3,115 1,U4 167 Wl
Yevada 25,960 1,052 L,1 1,346 5,2 217 8
¥ew Hazpahire 68,143 2,914 4,2 4,991 743 2,020 50
Nev Jereey 630,950 2,865 .a 6,328 1,0 5,935 "9
¥avw York 1,922, 084 27, 282 1, 11,159 6 1.1 W
¥ortk Carolina 848,271 19,459 2,3 38,075 4.5 - -
¥orth Dakota 112,629 29,769 26,4 - - - -
Ohto 1,151,913 11,325 1,0 1k, 345 1,2 32,052 2,8
Oregon 232, g5 R : : - -
Hhode Island 94,062 63\03/ N - - - -
South Carclina us5g, 810 24, %07 Seld 54,123 11,8 38,671 8,4
South Dakota 114,510 33,952 29,6 1,395 1,2 840 7
Tetnessss 628,439 63,035 10,0 73193 11,6 - -
Texas 1,279,040 17,986 1,4 23,624 1.8 11, g4g 9
Utah 143,657 Lol W3 2,450 1,7 2,760 1,9
Yermont 56, 300 10.365}/ 18,14 - - - -
Virginia 560,975 42,31 7.5 - - - -
Vashington 396,094 2,470 '8 2,906 7 3,u25 +9
Weont Vh-gh fa k23,250 54,565 12,9 33,891 8.0 - -
n.conunj Lgl, 256 ss.ussu 17,9 21,11 4,3 11;.152“ 2,9
¥yorine 54,776 2,9 5ol 1,93/ 2,7 113 2,1

_1_/ Some of the States reporting enrollments for one-~teachar schoola but not for two- or
have wuch achools,

L

O
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Data reported for 1945-u6,
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Comwputed on total attendance of all schools 6f only thome States reporting schools of thir type,
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SELECTED AND ANNOTATED BIBLIOGRAPHY

Brewton, John K., Teaching and Learning in Small Rareal Schools.
Peabody Journal of Rducation, 20:322-29, May 1943,

Presents some of the findings of a study of 200 one-, two-, and
three~teacher rural elementary schools, 100 white and 100 Negro
schools, located in 20 counties of 9 Southern States, Calls atten-
tion to the often dull and unprogressive programs still largely
maintained in these small schools and makes suggestions on how such
programs might be vitalised, .

Committee on Rural Bducation, Still Sits the Schoolhoiuse by the Road.

Chicago, Yarm Foundation, 1943, 54 p,
Describes significant changes in American rural life which re-

quire equally significant changes in rural education, Recommends a
program of action to deal with each major problem-~inadequate support,
too many small districts, lack of professional personnel, limited
teaching material related to rural life, lack:of coordination with
other educational activities in rural communities, and too little atw
tention to rural schools by educational leaders,

Cushman, M,L, An Analysis of Legislation for School District Reorgani.
sation in the Midwest, Ames, Iowa State College, June 19548, 32 p,

A drisf report on the need for school district reorganisation
and an analysis of the legislation recently enacted to bring about
such reorganisation in Illinois, Iowa, Kansas, Minnesota, Missouri,
Nebraska, North Dakota, and Wisconsin,

Klsea, A.F, Rural Schools Second to None, The School Executive,

61:20~1, September 13941,
® Calls attention to the progress made to modernise the rural

schools of Missouri, Streasses improvements in instruction through
a course of study which can more readily utilisze community interests
and resources, through employment of general and specialised super-
visors, and through improvements in school buildings and equipment,
teaching alds, and administrative procedures.

Fox, lLorene K, The Rural Community and Its School. Morningside
Heights, N.Y,, King's Crown Press, 1948, 233 p, *

A study of the life, activities, attitudes, institutions, re-
sources, and trends-~past and present——observable in the rural areas
of Chauntauqua County, New York, and helpful in planning a program of
education in rural schools,

Hilton, Ernest, Rural School Management, New York, American Book
Company, 1949, 278 p.

Suggests guides to the training of teachers to fit them to
deal effectively with the problems peculiar to rural education,
Surveys the rural scene, the changes taking place, and the role of
the teacher in it, Suggests study prodblems and activities and
lists experiences.

Q 2!)
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Kellogg Youndation. Schoolhouse in the Red, 3Battle Creek, Mich,, The
Foundation, 1948, Film, 4 reels, 16-mm,
A documentary f1ilm dealing with the abandonment of a local one-
teacher scihool and the transportation of the pupils to a modern
consolidatsd school.

Michigan., Department of Public Instruction., 4 Cooperative Plan for
Improving Instruction in One- and Two-Teacher Schools of Michigan.
Lansing, Ths Department, 1938, 2 p. (Instructionel Service Series,
Bulletin Fo. 3005)

Calls attention to the prodleme of the small rural schools and
the part to be pleyed by the State education depariment, the county
school commimeioners, the teachers, the school boards, and certain
lay groupe in improving their services, Definite goals are stated
and plans for creative leadership proposed., Suggests special con-
ference weeks and programs for each day.

- Instructional Practices in Xlementary Schools,
lansing, The Department, 1938, 138 p. (Bulletin No., 306)
Consists largely of descriptions of instructional innovations
in uge in the smaller schools of Michigan,

Missouri. Department of Education, Rural Education and Rural Life
in Missouri, Jefferson City, The Department, 1945, 219 p.

A cooperative study of the needs, problems, achievements, and
shortcomings of education in rural Missouri, Far-reaching recom-
mendations are made, Study was made by the State Teachers Association,
the uriversity, the farm groups, and the State Library Commission,

Fational Bducation Assoclation., Zducational Policles for Rural America,
Weshington, D.C., The Associstion, 1539, 20 p.

Under the following general headings the Educational Policles
Commission sets forth basic policles which should control developments
in rural education: the structure of rural education needs reform;
rura) schools require more adequate financing; the rural school
program needs enrichment and redirection; it reeds more lidbraries;
rural teachers need more adequate preparation; rural recreation has
its own problems and opportunities; what cen be done?

~-wwe-== The Department of Rural Education, Newer Types of Inetruction
in Small Rural. Schools, Washirgton, D.C., The Assocletion, 1938,
144 p. (Yearbook 1938)

Describes methods of providing instruction in art, health,

language, the social studies, the natural sciences, esnd music,
Problems essential to succese of good rural schools such as individual-
1sing instruction, utilizing community resourcee, and socilal adjuet-
ment of children are discussed and illustrated.

Washington, D.C., The Associstion, 1940, U5 p,
A report of a committee to develop a program and policy of
rural education, defining the field of rural education, the

30
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26

distinctive probleme in this field, and the social and economic
factors creating these prodlems, Xmphasis ie given tc problems of
the rural schooi teacher, larger administrative unite, financing,
ete,

National Education Association. Progress in Rural Education,
Washington, D.C., The Association, 1540, 50 p. (Research Bulletin,
Vol. 18, No. U4)

A graphic and statistical report showing progress in rural
education from 1930 to 1940, Compiled from data supplied by 1,050
county superintendents of schools.

~—cee~—e Teach Them All in Elementary Schools. Washington, D,C.,
The Association, 1948, 32 p.

A summary of "Education for All American Children." It was
produced Jointly by the Educational Policies Commisesion and the
Department of Elementary School Principals. It is concerned with
improvements in elementary education with a view to serving all
types of child needs in every kind of community,

------ ~= Your School District, Washington, D.C., The Association,

A report of the National Commiseion on School Diastrict Reorgani-
ration, Discusses origin and problems of small school districts;
presents data on typee, number and size of rural school districts,
control, adminietration, supervision, and characteristice of effective
school administretion units for the modern day. The appendix presents
slgnificant statistical facts on legislative data.

New York, State Education Department. A New Intermediate School
District for New York State, Albany, The Department, 1947. 60 p.
(Bulletin No. 1336)

A report of the Council on Rural Education resulting from a
J.year study of the school administrative units of the State of
New York. The report is composed of two parts: Part I deals with

' what the intermediate district is and how it would work, and Part II
deals with the content of an act to permit the creation of a new
intermediate district. :

Rorth Dekota, State Committee on School District Reorganization,
A Key to Better Schools in North Dakota. Bismarck, The Committee,
19“’8- 32 Pe

A report of a comnittee on echool district reorganization,

It 1a a popular presentation of the basic facts relating to the
present small schocl districts of the State, need for the larger
units of school acministration and the ways and means through which
such larger units may be developed,

Palmer, laurence. More Outdoor Education. Ithace, N.Y., Cornell
University, State Collsge of Agriculture. September 1947, 56 p.
(Cornel) RBural School Leaflet, Vol, 41, No. 1, Teacher! Number)

Suggests a variety of interesting and educative outdoor
experiences for grades 1-8 in rural schools.

31
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Pennsylvania, Department of Public Instruction., Special Opportunities
of Small Rural Schools, Harristurg, The Department, 1939. 97 p.
(Bulletin 230)

Lists the various probleme and resources of rural communities
which the schoole cen utilize to provide a practical eduncation for
its children,

Pulliam, Roecoe, The Rural School, Washington, D,C.,, National
Bducation Association, 1941, 16 p. (Personal Growth Leaflet No, 71)
This leaflet cutlines the major features of a rural school in a
progreasive community and suggests steps toward establishing such a
school,

Reeves, Floyd W, BEducation for Rural America, Chicago, University of
Chicago Press, 1945, 213 p,
A compilation of chapters by educational authorities on various
problems of rural life and importance of education in solving rural
community problems,

Sanderson, Dwight, School Centralisation and the Rural Community,
Ithaca, N.Y., Cornell University, New York State College of
Agriculture, 1940, 16 p. (Extension Bulletin Fo, 4kS5)

Brief history of the changes from local one-teacher schools
into central rural school districts., Presents data to show the
location of the small schools by types, outlines the program and the
criteria involved in redistricting the schools of this State and
points out the effects of such redistricting upon community life.

Southern Rural Life Conference, The School and the Changing Pattern.
of Country Life, Nashville, Tenn.,, George Peabody College for
Teachers, 19‘*3. 100 P

Specific suggestions for newer responsibilities of the rural
school in the changing pattern of country life,

Stonecipher, Ernest E. School Buildings, Grounds, and Equipment for
Elementary Schools in Small School Systems., Pitteburg, Kans.,
State Teachers College, May 1948, 68 p.

Report of a committee which studied the characteristics of
g00d rural school bdbuildings of various sizes, Floor plans and
layouts of school grounds are pressented with texts to explain the
nature and purpose of each,

Sumption, Merle R. and Beem, Harlan D, A Guide to School Reorganization
in Illinois, Urbena, "niversity of Illinois, 1947, 52 p, (Bduce-
tional Research Circular No, 59)

" Tiséusses the challenge of school reorganization irn Illinois,
Suggests basic principles to guide such reorganization and ‘reviews
the schoo) organiszation of other States, research in school reor-
genization, etc, .

Tennessee, Living and Learning in Small Rural Schools, Nashville,
State Department of Rducation, 1943, 127 p.
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Reports the improvements achieved in the one- and two-teacher
schools of this State by Joint action of the State school authorities
and the PTA. It is intended as a guide to parents and teachers in
improving such schools. Containe many helpful and tested plans
and procedures.

Thaden, J.¥., and Elliott, Bugene B, Closed Michigan Rural Schoole.
Michigan, Agricultural Experiment Station, Quarterly Bulletin,
29:147-6U4, November 19U,

Reports the rates at which the small primary school districts
have closed per county during recent years, Rates are compared for
various factors: farm population density, quality of land, types of
farming, farm incomes, value of farm land, etc. Closings indicate
a reverse ratio to low population, low income, low farm values, etc.

U.8. 0ffice of Education. Are the One-Teacher Schools Passing?
(18 Years of History), by Walter H. Gaumnitz. Washington, D.C.,
U.S., Government Printing Office, 19&0. 17 p. (office of Education
Pamphlet No, 92)
Statistics showing by States the decline of one-teacher schools
from 1918-1336. Includes information on pupile attending one~teacher
and other small schools,

----- ~—- Blennial Survey of Education in the United States, 15ul-U6,
Ch, II, Statistice of State School Systems, Washington, D,C,, U.S.
Government Printing Office, 1949. 96 p.

A bdlennial survey of certaln aspects of the pudblic echools of
the saveral States,

————— ~ Good References on Art Instruction Especially Helpful to
Teachers in Smaller Schools, by Martha R, McCabe and Walter H,
Gaumnitr, Washington, D.C., U.S, Government Printing Office, 1939,
12 p. (Good Referencss Bibliography No. 59)

A selected and annotated 1ist of references showing how art
instruction and self-expression through art may be provided,
especially in the smaller schools,

mewn=wwe (004 References on Music Instruction Especially Helpful to
Teachers of Small Schools, by Walter H, Gaumnite, Washington, D.C.,
U.S. Government Printing Office, 1939. 12 p. (Good References
Bidliography No. 58)
A selected and annotated 1ist of references showing how music
instruction may be provided, especially in the smaller schools.

JE— Principles and Procedures in the Organization of Satis-
factory Local School Units, by Henry F, Alves and Edgar 1L, Morphet,
Washington, D.C., U.S. Government Printing Office, 1939, 16U p.
(0ffice of Education Bulletin 1938, No. 11; out of print, may de
consulted in libraries)

Suggests principles and procsdures involved and presents forms,
mgps, and charts necessary in collecting and tabulating needed data
in making a study of what constitutes a satisfactory unit of rural
school administration,
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f.s. 0ffice of Education. Schools Count in Country Life, by Effie
, 3¢xhur|t. Washington, D.C., U.S. Government Printing Office, 1947,
“ 61 p., (Office of Bducation Bulletin 1947, ¥o, 8)
P esigned to assist parents, teachers, and supervisors in die~-
.- cuesing and planning rural school curriculums and activitiees which
."will help to improve living in rural communities, Illustrations of
" effective ways of meeting rural child needs are described and
’?vraferdnce- cited,

"hyne. Donald, One-Room School, Parade, 6:18-20, October 5, 1947,
Describes the efforts and activities of a one-~room school
" (Rose Hill School, Linn County, Iowa) to provide a modern program
”cf education,

-Vobor. Julla. My Country School Diary., New York, Harper and Brothers,
. 1946, 270 p.

.k *  As the title impliss, this book consists essentially of a day-
"by~day diary of a teacher of a one~room school located in the hille
' of New Jersey., It depicts four years of unconventional teaching, of
sincerely and cooperatively facing real-life problems in a declining

rural commnity, and of building an educated, self-disciplined
loadorchlp able and willing to improve community life,

West Virginia, Department of Rducation, An Experimental Study in
Organization and Procedure of One-Teacher Schools, Charleston,
The Department, 1340, 75 ps (West Virginia Education Bulletin,
Vol, 8, Yo, 1)
. Presents a large number of descriptive accounts of the afforis
pade and results achieved by teachers of one~teacher schools which
. were selected as centers to try out and demonstrate the new program,
~ organisation, and procedures suggested in an earlier bulletin en-
titled "Handbook on Inetructional Organization and Procedure."

Suggested Plans of Organization and Procedure for
One~Teacher Elementary Schools, Charleston, The Department, 1939,
139 p. (Revised 1947) )

A teaching manual for one-~teacher schools resulting from a
State-wlde study of many schools of this type by regional committees
of tsachers, county superintendents, and other educational leaders.
The plans proposed are concerned with time schedules, grouping of
subjects or subject content, and grouping of pupils. A large number

"of references are suggested for the guidance of teachers wishing to
make their own adaptations,

.

Wisconsin, Better Schoole for Rural Wisconsin. Madison, University
of Wisconsin, 1947, Milm, ’
- A film contrasting a typical one-tsacher school of Wisconsin
with a large central rural school of New York, Made at the State
University under the direction of the School of Education and
financed by the Milwaukee Journal,
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Wieconein, The Committee on Rural Community High Schools, Eduéation
for Rural Wisconsein's Tomorrow, Madison, The Committee, 1946,
33 pe
Sunmary and reconmendations resulting from the studies and
experimente of the Committee looking toward the improvement of the
educational opportunities of elsmentary and secondary pupils in
this State., Urges larger aschools and administrative unites,

Wofford, Kate V., Modern Education in the Small Rural School, New
York, The Macmillan Co,, 1938, 582 p. 1illus,
A comprehensive discuesion of the place of the small echools
in rural communities and their educational problems,

...... Teaching in Small Schools. New York, The Macmillan Co,,
1946. 399 p. .

Discusses such practical teaching probleme in the small schools
as planning the day's work, long-term units, group control, use of
teaching aids, community resources, etc, Stregses and illustrates
adjustments, individual interests, abilities and needs, Brief
bibliographies are listed.




