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FOREWORD

For 30 years the Office of Zducation has gathered statistics on

the number of one-teacher schools maintained by the several States.

This study draws upon these statistics to show by States, the over-all

decreases in the number of these chools, their proportional relation-

ship to all public schools and teacherei and the number of pupils at-

tending them. It thu4,brings together, in a single report, significant
%

data relating to a major aapir of American education and covering one
.4,1

of the most rapidly changi4g periods of its history. The trends reveal

not only certain far-reachine&anges in the organisation of rural edu-

cation in the Nation as a whole but point clearly to the developments

in such education within the several States.

Despite the rapid decrease in the number of one-teacher schools

the Nation over, there are still almost 75,000 of them. Individually,

they are small in building, small in enrollment, and small as to com-

munity served. Collectively, however, they still constitute nearly

half of all our schools and apell educational opportunity to about a

million and a half American boys and girls.

This report was initiated and sponsored by a ubcommittee of

the Interdivisionsl Committee on Rural Zducation of the Office of

Zducation, consisting of H. P. Alves, Jane Pranseth, and W. H. Gaumnitz,

Chairman.

Rall I. Grigsby
Deputy Commissioner of Zducation
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THE ONE-TELCRER SCROOL--ITS MI1)4ENTURY STATUS

INTRODUCTIOF

Plan of Report

Soon after the data for the 1935-36 school year became available
for the Biennial Survey of Statistics of State School Systems, published
regularly by the U.S. Office of Education, a special atudyl/ was made
of the number of one-teacher schools in the several States and of the
trends evident in comparing the statistics of such schools with those
available from previous biennial reports. Reasonably complete statis-
tics for the United States as a whole were first published for the
school year 1915-16, and beginning with 1917-18, comparable State.by.
State statistics for one-teacher schools were reported biennially.
These statistical sources provided factual data for tracing by States
the changes of one-teacher schools both in terms of absolute numbers of
such schools, and in terms of percentage decreases. It was found that
a few States actually showed increases in the number of one-teacher
schools during the early part of the 18 years involved in this early
study. By the year 1935-36 all States, however, had shown some decreaies
in the number of one-teacher schools; in most of them the decline was
marked.

In order to give further meaning to the statistical survey of
the status of the one-teacher schools in the United States, and the
increases and decreasee revealed, percentages were compiled to show the
ratio between the number of teachers teaching in one-teacher schools
and the total teaching force of each State. Likewise, percentages were
determined to show the ratio between the one-tearher schools and all
of the schools in each State. Certain efforts were also made in this
earlier study to show by States the total number of pupils enrolled in
the snaller schools, especially the one...teacher schools.

Approximately 10 years have passed since the earlier study was
made. Statistics are now available to extend the several State-by-State
computations co4tained in the previous report for each of the subsequent
2.year periods& beginning with 1938 and ending in 1948. The present
repoYt is, therefore, a supplement to the earlier study. Tabular data
eimiler to those published in the earlier report were compiled for each
of the biennia since 1936, neme]y, 1937-3g, 1939-40, 1941-42, 1943-44,
1945-46, and, 1947-48. The present report not only presents statistics
similar in most reopects to those published earlier but dips into the

U.S. Office of Education,. Are the One-Teacher Schools Passing?
by Walter H. Gaumnitz. Washingtob, D.C., U.S. Government Printing Office,
1940. 17 p. (Office of Education Pamphlet No. 92)

lj U.S. Office of Education. Biennial Survey of Education in the
United States, 1944-46. Ch. II, Statistics of State School Systems.
Washington, D.C., U.S. Government Printing Office, 1949. 96 p.
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previous publication to show the situation for 20 and 10 years earlier,
i.e., 1917-18 and 1927-28. The study here outlined will therefore
provide continuous figures extending over a 30-year period from 1917-18
to 1947-48.

New Emphases in Rural School Reorganisation

The question of the number and trends of the one-teacher schools
is of much wider significance than the mere examination of statistical
facts. There is at the present time a greater effort being made the
Nation over than ever before to bring about the genuine reorganization
of the local school districts into administrative units large enough
both in area and in the number of pupils served to facilitate the de-
velopment of comprehensive systems of public educational services geared
to the needs of all youth both uirpn and rural. A National Commission
on School District Reorganisatio at work. New laws have recently
been enacted in a large number of the States calculated to bring about
planning which will be soundly grounded in the "graes roots" of the
people's needs and wishes. The size of the school and the role of the
administrative unit in providing modern, efficient programs of elemen-
tary, secondary, and post-secondary education in rural areas loom large
in such planning. Most of the States enacting such laws, and creating
definite procedures and machinery for effecting the study and reorgani-1,1
zation of the common local school district, are located in the Midwest:2/
However, the State of New York in the East and the States of Waphington,
Idaho, and California in the West have also for some time been vigorously
restudying the organization of their school dietricts with a view to forming
larger local and intermediate units of school adminietration.

There has been much confusion in the past concerning the reorgani-
zation of schools with a view to providing more complete and vitalized
programs of instructional services to boys and girls living in the
country. Many people thinking of this problem visualize principally the
replacement of the one-teacher and other small schools with larger,
centrally placed buildings into which children feed from all directions
by bus lines reaching many miles into the country. This type of thinking
conceived of the problem of improving rural education merely in terms of
replacing the small schools with big ones. Such thinking often falls
far short of the mark. Too often the enlarged, consolidated schools
have succeeded only in reproducing the city pattern both in physical
tructure and in type of program offered. Too seldom have the new school
buildings, the ealargcd etaffe employed, or the new programs of instruction
instituted reflected the educational needs peculiar to rural communities
or utilized the rich educational potentialities of the rural environment.

V National Education Aasociation. Your School District. Washing-
ton, D.C., The Association, 1948. 286 p.

13/ Cushman, M. L. An Analysis of Legislation for School District
Reorganization in the Midwest. Ames, Iowa State College, June 1948. 32 p.
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Recently, the emphasis of rural school district reorganisation
has properly ihifted to the enlargement of the administrative areas
served by a rural school system rather than to the consolidation of
attendance areas feeding into a single school building. Indeed, the
term "coneolidated school" has now largely become invalidated. The
term has, in fact, become so meaningless that the Office of Education
found it too difficult to gather statistics to show the number of rural
school consolidations. This item, therefore, was eliminated from its
reports several years ago. Some States and communities still adhere to
the term, but a great many others have abandoned it.

Many of the purposes of the "consolidated school," popularly ac-
claimed during the second and third decades of this century, are now
beiag achieved in various ways. Many local, small school districts are
contracting for the education of their children with existing nearby
school districts. Such contracts have long been made for the education
of those children of secondary school age who had no high schools in
their local districts and who therefore had to go to the nearby village
or city chools for this level of education. Increasingly, contract
arrangements are now also made for elementary instruction of children
of districts having few such children. A great many Statee are now
providing by law both for tuition payments by one district or county to
another, and for supplementation from State funds. Many States long ago
enacted laws to help pay the transportation costs of children attending
schools in other districts than their own when distances involved warrant
such,payments. Sometimes, too, such payments are made to help defray
costs of boarding away from home. It is clear from these developments
that in many cases the centralization of rural chools and the expansion
in the educational services provided rural youth are going forward in
many ways other than those promised earlier by "school consolidation."

The present emphasis of local district reorganization is not
upon the legal abandonment of a half-dozen or more one.teacher school
districts, together with their small schooLs and eppurtenances, and
their organitation into a new legal school district with a single
"consolidated school" eerving a single attendance area through the aid'
of public transportation for children living beyond reasonable walking
distances. The new emphasis is upon larger administrative units,
usually involving more than one attendance area. Such an enlarged
administrative unit% planned to provide economically essential aids
to the instruction and development of Children which are not generally
available in the small local school districts. Chief among these aids
are a well-rounded staff of professionally educated administrators,
supervisors, guidance officers, librarians, nurses, doctors and den-
tists, and the facilities essential for effective work both by all
teachers employed and by the epecialists provided. There may be in the
enlarged unit several elementary schools--l-teacher schools, 2- or
3-teacher schools, and village or open country schools employing one
or more teachers for each grade. There are sure to be provisions for
elementary schools, junior high schools, and senior high schools. In-
creasingly, these are supplemented by junior colleges or community

877078 0 - 56-
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institutes, technical schools, as well as other programs of education
dosigned to serve the various needs of all rural school children and
of out-of-school youth and adults.

One-Teacher Schools Are Important

Despite the ihifte in concepts from the mere consolidation of
local rural districts to the comprehensive planning of an effective
system of schools and services, there has always been much interest in
the extent to which one-teacher schools continue to operate in the
United States and the rate at which they are passing from the scene.
Indeed, in a very real way the dwindling in the number of these schools
continues to be the most significant index of rural school reorganisation
now available on a State...by-State bailie. As already suggested, the
statistics showing the numbers and decreases of such schools in the
several States, when buttressed by data showing increases in the number
of children transported at public expense and in the total cost of such
transportation, produce (see table I) reasonably complete evidence of
the present status of rural schools and the Changes that are taking
place concerniug them.

The historil importance of the one...teacher schools to the realiza,
tion of the American ideal of providing educational opportunities 9r all
ihould never be forgotten; As pointed out in the earlier pamphle
in the days before adequate roads the one-teacher sdhool was an indispen-
sable institution for teaching the fundamentals of reading, writing, and
arithmetic to the youth of the families living in sparsely settled,
pioneer outposts. They also served many other community functions--
educational, recreational, and religious. Many such pioneer outposts
can of course still be found. Por these, the neighborhood, one-teacher
school continues to be an important means of providing the rudiments of
public instruction. Much experimentation has taken place in recent years
to make the educational programs offered by the one-teacher schools
better than those provided by them when this institution first came into
prominence in American life. Much improvement in such programs needs no
doubt still to be brought about. It is of great importance that the
education provided in the remaining one-teacher schools, however few
their number in a given State, be made as good as possible. A. long as
any American children are dependent upon these chools, every effort
should be made to help them function at their best. To this end, a
selected bibliography is appended to this report which might be helpftl
both to the teachers and to the school administrators reeponsible for
the educational activities carried on in the one-teacher schools and
to the teacher-training institutions preparing teachers to work in them.
Indeed, these schools and their problems--better financing, more realistic
teacher education, more supervisory servicesshould be the special con-
cern of educational leaders of many of the States if equality of educc-
tional oppoe,unity is to be achieved for rural youth.

V U.S. Office of Education. Are the One-Teacher Schools Passing?
by Walter H. Gaumnitz. Washington, D.C.,U.S. Government Printing Office,
1940. 17 p. (Office of Education Pamphlet No. 92)
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Deepite the rapid rate at which the one-teacher schools are de-
creasing, the data presented in this report indicate that there are
still a great many such schools. It would seem obvious that one-teacher
schools will and should continue to operate in many rural communities
of the United States for a long time to come. A good case can be made
for the contention that the teachers employed in them should be re-
garded second to none in terms of educational qualifications and in
terms of the remunerations provided.. After all, the teacher of such a
school must, more than those in the larger schools, depend upon herself
for the education provided to the boys and girls in her Charge. In ad.
dition to responsible classroom performance, the teachers of the one-
teacher schools have many other important responsibilities. They are
usually the sole representatives of public education within the area
they serve; they are called upon for wise counsel by the local school
boards; they must secure or improvise much of the essential 'Aipment
and instructional materials needed by their pupils; and they are respon-
sible for maintaining healthful and happy learning situations, often
under trying circumstances. These are not jobs for mere beginnersjobs
knocked down to the lowest bidder. If these teachers are to deal wisely
and effectively with every child attending, they require greater matu-
rity, wider experience, sounder training, and more help from adminis-
trators, supervisors, and other teaching aids than are now commonly
found.

It might be of interest before analysing the statistics presented
by this report to point out that not all of the one-teacher schools of
the United States are located in the open country and that they do not
entirely limit their services to the elementary grade,. A few such
schools have persisted in some of the larger cities.1V There they have

been maintained to meet the needs of children who, because of geograph.
ical, social, and other factors, cannot readily attend the larger
schools. According to information available for 1945-46, there were
in that year about 500 schools in which a one-teacher staff offered
one or more years of high school work. Two-thirds of these schools
functioned as 2-year high schoo/s, bipt 43 of them reported that they
offered 4 or 6year high school programs. These secondary schools
are not commonly classified as one-teacher schools and are not included
in the statistics herein reported, but in a very real sense they also
are one-teacher schools. In a few States, the one-teacher elementary
schools are regularly called upon to help provide secondary education
services to isolated youth to whom such services would not otherwise be

available. Some of these ule correspondence courses supplied by the

colleges and univereities.11

.6.j One such school has for many years been maintained as a part
of the school system of the District of Columbia. Since there has been
no change, this school is not included in the statistics presented by

this report.
V A State Project for Rqnalixing School Opportunities. Division

of Supervised Study, State College Station, Fargo, N. Dak. 1949. p. 4.5.
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STATUS AND TRENDS OF.ONZ-TEACHER SCHOOLS, 1918-1948

Nation.wide Chan es Since 1918

The six tables herein presented provide the most recent data now
available to show by States the number of one-teacher schools maintained
in the Nation as a whole and in the several States and the rates at

which they are disappearing. To view first the over-all picture, atten-

tion is invited to the Nation-wide statistics (see table I). These
show (1) the relationship of such schools to all of the public schools,
(2) the relationehip of the teachers employed in one-teacher schools to
those in all of the public schools, (3) the relationship of the number
of pupils transported at public expense to all of the pupils enrolled
in all of the public schools, and (4) the public funds spent for such
transportation. Incidentally, the statistics presented in this table
probably constitute the most reliable indices of the present trends in
rural school consolidation and centralization now available,

In 1917-18 there were in the United States 196,037 one-teacher

,elementary schools. This sum was 70,8 percent of all of the public

schools that year. These one-teacher schools employed 31 percent of
all the teachers, and it is estimated that they were attended by about

5 million, or about one-fourth, of all of the children. While data are
not available to ehow the number of pupils transported at public ex-
pense in 1917-18, it is known that $7,961,291 was epent for such trans-
portation during the school year in question.

During the school year 1947-48 there were in operation in the

United States a total of 74,944 one-teacher schools. This is not only

a very large number of schools but 44.2 percent of all of the public
schools maintained during that year. It will be shown later in this
report that in 1948 about a million and alalf children depended upon
these schools for their educational start in life. Thus, despite the
continuoue, and sometimes precipitous, decline in the number of such
schools since 1917-18 (averaging about 4,036 per year or 12 per day),

there are still many of them operating in the United States. It may

be een (table I, col. 6) that the 74,944 teachers serving the one.
teacher schools in 1947-48 constituted more than 1 of every 12 teachers

employed in the public schools. Since a much larger proportion of all
the teachers began their teaching careers in such schoole, the signi-
ficance of these small schools to the total teacher situation is
greater than seems apparent. Surely these statistics suggest pointedly
the importance of continuing to give serious attention to schools of

this type and to the role they play in the educational development of
both children and teachers as well as in the welfare of the Nation.
They are a challenge not only to State and county school officers but
to those who recruit and train the teachers for these schools.

Turning briefly to the statistics relating to the numberof
boys and girls transported each year, a rapid increase is noted. From

the data for 1947-48, it may be eeen that nearly 6 million, or about
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1 out of every 4 children attending the public schools, now ride to

and from school daily. Bxpendituree for this service have increased
during 30 years from about 8 million to nearly 175 million dollars.
Not all the children transported attend rural, centralized schools,
but by far the most of them do. These transportation statistics there-
fare suggest the rate of wuCh centralization. Moreover, the costs en-
tailed point to the willingness of the public to go to great expense
to improve and extend the educational services provided rural youth.

The trends in all of the indices relating to the number and
proportion of the one...teacher schools are clearly downward for the
Nation as a whole. This fact is established by all types of statistics
adduced by this study (see figures A and B). Nationally, the scene in
rural communities is clearly changing from ultra.small, highly decen-
tralized rural schools to distinctly larger schools and to planned,
coordinated systems of rural education. This basic observation also
holds for most of the States.

It must be borne in mind in analysing both the national and the
State-by-State data presented by this study that significant changes
have occurred in population, in industrial development, in road building,
and in transportation generally. These Changes have obviously affected
the number and trends of one-teadher schools. Not only has the total
Child population, 5 to 17 years inclusive, increased from about 27
million in 1918 to about 30 million in 1948, but uneven increments or
losses were registered for the various States. The period in question
saw heavy shifts in population from rural communities to the cities
and from the more rural to the more urban States. Generally !peaking,
the farms have grown larger, chiefly because of mechanization, and
this in turn has tended to deplete the population in many rural com.
munities. The increasing sparsity of families with children on farms
has decreased the number of pupils attending the one...teacher schools
and has increased the difficulty of providing larger schools. These
difficulties have in part been offset by improvements in transportation
and roadways. At the same time, however, the distances from home to
school have increased.

Other factors have also affected the decrease in the number of
one-teacher schools, and the changes in the role of these sdhoole in
the total educational picture. During parts (sea figure A) of the
depression (e.g., 1932.34) and the war period (e.g., 1940-42), the
rates of decline slowed up slightly. These changet in trends were
probably due to the difficulties involved in securing funds or materi-
als when new or enlarged buildings were needed to accommodate the
pupils from one-teadher schools wishing to close. Similar difficul-
ties were experienced by larger schools when additional teachere were
needed for such pupils but were hard to get.

Another important fact to bear in mind in reading the 1947.48
statistics for one-teadher schools, herein reported as describing the
preeent situation, is that some significant Changes have occurred since

12
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that date. This iS especially true for some of the States in which
vigorous programs of district reorganisation are now in progrem
However, in those States in which the trends are not too irregular,
the number of one-teacher schools for 1950 could be estimated with
reasonable accuracy.

Anotherlact to bear in mind is that the number of one-teacher
school districts has in recent years decreased more rapidly in many of
the States engaged in district reorganization campaigns than the number
of active one-teacher schools maintained. In many instances the lag
in road-building and anow-clearance programs, the increased distances,
and certain undesirable educational and welfare conditions that would
have reeulted from abandoning these schools, militated for their re-
tention even after the original small districts had been reorganized
into new and enlarged administrative districts.

State....by...State Changes Since 1918

Data illustrating how the detailed etatistics, by States, may
be read and the comparisons which may be made among them are presented
(see tables II and III) to show, first by 10-year and then by 2-year
periods, not only the number of such schools maintained in each State
but what percent this number bears to the number of one-teacher schools
within each State in 1917-18. Three of the States, for example, Ohio,
Indiana, and Washington, which had 8,326, 5,396, and 1,761 such schools
in 1918, had reduced them to 446, 411, and 155 by 1948, these latter
numbers being respectively only 5.4, 7,6, and 8.S percent of the former.
In seven additional States--Maryland, New Jersey, North Carolina, New
Hampshire, Delaware, Connecticut, and Massachusetts--more than 5 out
of every 6 of the one-teacher schools each had in 1918 were abandoned
during the 30-year period. Other States eliminated approximately 4 out
of every 5 such schools during this period--mome of them populous and
induetrialized like New York, but many with large, !parsely settled
areas and difficult terrain, for example, Utah, Texas, Oregon, and
Idaho, Three of the States--South Dakota, Nebraska, and Wisconsin--
still had fully two-thirds as many one-teacher schools in 1948 as they
reported in 1918. Indeed, theae 3 States, together with 6 others--
Illinois, Missouri, Minnesota, Iowa, Kentucky, and Kaneas--each re-
porting over 3,000 such schools, accounted for 40,964 or well over
half of all of the 74,944 one-teacher schools maintained in the United

States in 1948. While conditions in the North Central States
loom large in the remaining one-teacher school picture, it is not en-
tirely the "wide open !paces" that account for the tenacious retention
of large numbers of such schools. Illinoin, for example, is fourth
lowest, while Indiana is second highest when the States are arrayed as
to the proportion of such schools abandoned during the period in
question, and yet these 2 States are similar in industrialization, in
terrain, in road-building progress, in climate, and the like.

APParently, variations of school administrative policy, as well
as physical and industrial development, are reeponsible for rapid

13
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decreases in the number cf one-teacher schoole maintained in some of
the States. Among the States already named at outstandingly success-
ful in replacing these small rural schools wix.11 larger ones are some

in which the State's share of the school finance program has been
especially high, for example, Washington, Delaware, and North Carolina.
Others-41aryland, Florida, and Utah.have a strong, county-unit or
equivalent type of school administrative district. Still others, like
Ohio, Indiana, New Jersey, Connecticut, and New Hampshire, have suc-
ceeded in eliminating many of their one-teacher schools through State-
wide campaigns to reduce these small schools or through combinations
of influences not easily identifiable.

It may be of interest to note that the rate of the decline in
the number of one-teacher schools in the several States has varied
greatly during the 30-year period, Some of the States effected the
greatest decreases during the decade from 191g to 1928. North Carolina
and Florida, for example, eliminated nearly 60 percent of these schools
during this period; Indiana also recorded a decrease of more than half
of the schools of this type during that period; New Jersey, Ohio, and
South Carolina each reported eliminating 14o percent or more of them;
and California, Delaware, Georgia, Mississippi, Nevada, New Hampshire,
Tennessee, Texas, and Utah each reduced these schools by 30 percent or
more during that decade. Thus, during this early period, 15 different
States showed reductions ranging from 30 to 60 percent of the number of
their one-teacher schools in 1918.

Some of the States, for example, Arizona, Connecticut, Idaho,
Maryland, Massachusetts, Oklahoma, Virginia and Washington, also re-
porting comparatively high decreases in these schools dUring the first
decade again reveal high decreases in the second decade; others re-
porting comparatively low decreases early show high decreases in the
second decade. Among the latter may be listed Rhode Island, New York,
and Wyoming; a few others, for example, Montana and Maine, do not record
large reductions in one-teacher schools until the last 8 or 10 years.
A few States--Waihington, Idaho, Oregon--show cosiderable decreases
throughout the 30-year period. Obviously, those States which effected
the heaviest decreases in the number of these small schools early in
the period in question, and thus early reached the point where those
remaining had to be retained to meet unusual circumstances, show com-
paratively small percentage decreases during the later years. Florida,
Indiana, and North Carolina illustrate this situation. Indeed, two
such States, South Carolina and Mississippi, reported increases in the
number of one-teacher schools during recent biennia, owing probably to
greater efforts to make educational opportunities available to isolated
groups of rural and Negro youth.

One-Teacher Schools in Relation to All Schools

The State-by-State trends during the 30 years of the life of the
one-teacher schools portrayed in tables II and III have the advantage
of beginning with a reasonably fixed position, namely, the number of
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suCh chools in 1918. That is to say, barring the establishment of
comparatively few new one-teacher schoole in recent years, the statis-
tics presented showed definitely the number of much schools which had
disappeared in eadh State during each biennium. Those statistics,
however, could not show the comparative role of these small schools in
the total public school setting. Percentage relationships of the one-
teacher schools to all schools within each State are therefore pre-
sented (Bee table IV).

In analyzing these data, it should be kept in mind that usually,
as the number of one-teacher schools decreased, the total number of
schools also decreased, but at a slower rate. This may be seen for
the Nation as a whole from figure B. It is important to note that the
percentage ratios given in table IV are the products of two figures
either or both of which vary one year with another. In any case, the
basic statistics are those supplied by the State departments of educm-
tion for eaCh year indicated. Unusual variations in these ratios may
for ome States be explained by Changes in definition of terms, in
reporting procedures, and the like. That is to say, that despite all
efforts to achieve greater uniformity, a State may at one time have
reported as one "school" a school plant occupied by an elementary
school, a junior high school, end a senior high school; at another
ttme, it may have reported this situation as 3 schools.

To be mire, some additional two-teacher, three-teacher, or
larger schools were built to care for the education of pupils who had
previously attended the one-teacher schools abandoned, and for popu-
lation shifts and increases. However, the resulting increases in the
total number of public schoolS were for the most part much smaller
than the decreases. Often the pupils of the closed one-teacher schools
were sent to the nearby existing larger schools, where under contract
arrangements, either temporary or permanent, their education continued.
Indeed, during the depression, during the war, and since, great im-
petus was given to this way of providing educational opportunities to
children of closed one-teacher schools. While some of these were re-
opened when times became more normal, many of them remained closed.

In so far as the percentage ratios truly picture the situation
(see table IV) for the several States, it may be noted that in some
the one-teacher schools did not exceed a half of all of the schoole
during the entire 30-year period covered by this study. Utah, Rhode
Island, Massachusetts, New Jersey, Texas, California, Arizona, and
Waihington serve as examples of this situation; the first three named
reported even at the beginning of this period only about a fourth of
their public schools to be of the one-teanher type. In the first 4
States named, it may be noted that 30 years later only about 1 school
in 20 is a one-teacher school; in 7 additional States--Washington,
Ohio, Indiana, Connecticut, North Carolina, Maryland, and Texas--
the percentage ratios show that fewer than 3 out of every 20 schools
now maintained are of this type. Arizona, Florida, California; and
New York now (1947-48) report these small rural schools to be about a
fifth of all their schools.

15
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The percentage ratios have been so continuously reduced over the
years that the ono-teacher schools now constitute fewer than half of
all the schools in 31 States; the ratio for the Nation is 44.0 But
there are marked exceptions to this generalisation. South Dakota and
Nebraska not only show minor fluctuation over the period in the ratio
of one-teacher schools to all schools but 4 out of 5 of all their
schools are of this type at the present time; practically every one of
the other North Central States continues to report that fully two-thirds
or more of all their schools are one-teacher schools. These higher ratios
are no doubt due quite as often to rigorous winters, sparse population,
wide open epaces, and undeveloped year-round roads as to the traditional
adherence of farm people to the small school.

Educational leaders are now finding that the closing of these
mall schools is not always the beet, and certainly not the only means
of improving the educational opportunities of farm youth living in
eparsely populated areas. Larger units of school administration--
county, comrunity, intermediate--whereby large and small neighboring
schools are grouped or planned as a coordinated school system under one
head are increasingly finding ways of improving the smaller schools
through joint procurement of such services as helping teachers, guidance
officers, health services, libraries and other equipment difficult to
provide by small sdhool districts.

Teachers in One-Teacher Schools in Relation to All Teachers

Somewhat more accurate pictures of the role of the one-teacher
school in the educational programs of the States can be obtained by
comparing by States the number of teachers employed in these pall
schools to that employed in all of the schools (see table V).2/ Compari-
sons of this type are probably the most meaningful of all those presented
by this study because in a very real sense teachers represent classrooms
which in turn indicate numbers of pupils involved. In the ratios of
one-teacher schools to all schools, we compare schools of a wide variety
of sizes--some serving thousands of pupils each and others serving fewer
th4in 10 each. In comparing classrooms, these size differentials are
greatly reduced. Also the basic statistics are somewhat more reliable.
The term "teacher" is more easily defined, and State records relating
to them have been consistently kept for many years.

Again it should be noted that the changes shown, when the per-
centage ratios of one biennium are compared with those of another,
result from two variables, namely, the total number of teachers employed
in all of the public schools of a State and those in the one-teacher

schools. (See figure B.) The decreases ihown in the number of teachers
employed in the one-teacher schools are therefore only a part of the
total picture.

ly Data for all public school teachers (table V) from Biennial
Surveys of Education, Statistics of State School Syetems; supervisors
and principals not included.

477076 0-.1,0- 3
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These statistics reveal that even in 1918 there were 4 States--
Utah, Massachusetts, Rhode Island, and New Jersey--in which fewer than
5 percent of all public school teachers were employed in the one-teacher
schools; during the 30 yeare since 1918 these same States reduced the
number of these schools so that now fewer than 1 percent of their
teachers work in schoola of this type. Eight other States now also
report only from 1 to 2 percent of their teachers in such schools. In..

deed, viewing these statistics from the opposite extreme reveals that
in only 3 States--South Dakota, North Dakota, and Nebraskapare there
now more than 1 in 3 of all the teachers (or classrooms) in the one-
teacher schools; in only one other (Iowa) is there more than 1 in 4.
In relation to the total number of teachers and classrooms, the one-
teacher schools are rapidly passing out of the picture. In the work of
nearly 75,000 individual teachers, and in the very lives of a million
and a half individual boys and girls, the one-teacher school continues
to be a 100-percent institution. For these it can never be insignificant.

Pupils in One-Teacher and Other Small Schools

This study now comes to the purpose of all schools, namely, the
pupils served: Just how many children are now attending the one-teacher
schools? To how many rural boys and girls does this typically American,
croesroade institution still spell "educational opportunity"? Unfor-
tunately, the regularly published statistical reports of the Office of
Education are largely silent on these questions. Too often the reports
of the State departments of education, upon which the Office of Education
must depend, do not supply the essential information. The major reasons
for these omissions have probably been: that the number of children
attending such schools is comparatively small and therefore regarded as
unimportant; and that there are still so many of these small schools,
thus making it difficult to compile and publish complete and comparable
information concerning them. Thd "pointing with pride" of thousands of
persons prominent in American life who began their education in these
small rural schools is commonly brushed aside as nostalgic. Yet these
schools have in the past been responsible for laying the educational
foundation for good or ill of many farm boys and girls. As long as
they continue to do so, these small, neighborhood, country schools de-
serve their share of the best of America's educational leadership. More
study rather than less is needed if programs, techniques, and instruc-
tional personnel peculiarly suited to the needs of rural communities
are to be developed.

Ry drawing upon the State educational reports for 1948, and in
a few cases piecing out from similar'recent reports, it was possible
to compile data showing enrollment in one-teacher schools for 39 States
(see .table VI); enrollment figures for the two-teacher and three-teacher
schools were also found for 28 and 24 States, respectively. The re-
sulting statistics revealed, for example, that in Wisconsin 86,498, or
17.9 percent,of all school children were attending one-teacher schools;
21,112, or 43 percent, were in two-teacher schools; and 14,182, or
2.9 percent, were in three-teacher schools. In other words, 121,792

17



`17*"

13

or 1 in 4 of all the public school children of this State, were in
1947-48 still dependent for their elementary education upon these small
country schools, by far the most of them one-teacher schools. A simi-
lar situation was found in Minnesota. Kentucky showed even higher
numbers of pupils attending the one...teacher schools; each of 5 other
StatesMissouri, Illinois, Iowa, Michigan, and Tennesseastill re-
ported 60 to 80 thousand ehildren served by such schools. Indeed, the
8 States named accounted for more than half of all children attending
one-teacher schools in 19 47-48.

Percentage-wise, the following States also loomed large in
pupils still attending one-teacher schools: South Dakota, 29.6; North
Dakota, 26.4; Nebraska, 19.7; and Vermont,

Beyond the facts revealed for each of the States for which at-
tendance datawere available for the one-teacher schools, these data
provided the basis for reasonably good estimates of the total number
of children attending schools of this type throughout the Nation. In
the 39 States reporting this type of informetion, 1,168,866 pupils
were attending the one-teacher schools. This was 6.5 percent of the
total public school enrollment of '1.1ese States. If it is assumed that
this percentage holds for the Nation as a whole, then there are still
a million and a half children in the United States who are dependent
for their education upon the one-teacher schools.

The very incomplete data for two-teacher and three-teacher
schools revealed that the one-teacher schools by no means constituted
the whole of the small school picture. Two StatesTennessee and
South Carolinaeach had more than 50,000 children attending two-
teacher schoole; in each of 5 other StatesA1abama, North Carolina,
Arkansas, West Virginia, and Louisiane0-30,000 or more attended such
schools. These data suggested that two-teacher schools continued to
be popUlar chiefly in the southeastern region of the United States.
All of the States reporting 5 percent or more of the children attend-
ing schools of this type, except New Hampshire and Nevada, were
located in that region.

Colorado repoiked that 63,920, or 31 percent of its public
school pupils, attended three-teacher schools. In only two other
StatesSouth Carolina and Arkansas--reporting enrollment data for
this type of eehool, did they exceed 5 percent of the total.

For the two- and three-teacher schoole, the essential data were
available for too few States to warrant estimates for the Nation as a
whole. Moreover, those available appeared not to be representative
for the Nation. It is well known, however, that these small echoolc
like the one-teacher schoole, are attended chiefly by rural youth and
that, for the most part, they have other characteristics similar to
those of the one-teacher schools. It appears, moreover, that some of
the States in which these smallest schools have been greatly reduced
during the 30-year period involved in this report, have replaced them
with two- and three-teacher schools.
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Many other interesting and useful facts could be determined from
further analyees of the data presented in these tables. Obviously, for
some of the States comparisons could be made between the average number
of pupils enrolled per teacher in one-teacher schools and in all schools.
Through such comparisons it would be found, on the one hand, that in
some States--for example, Wyoming, Montana, and Nebraska--the number of
pupils per one-teacher school, or teacher, averages 10 or below; in
several others--Nevada, South Dakota, North Dakota, Illinois, Kansas,
Iowa, Utah, and Texas--thie average falls between 11 and 15 pupils per
teacher. For the most part, these low averages reflect the efforts of
these States to provide educational opportunities in areas which are
mountainous, sparsely populated, or both. But to a degree they also
reflect the reluctance of rural communitiee to abandon the small, one-
teacher schools for fear that undue hardship to attend school or loss
of democratic control will result. Comparieons of the type here aug-
geated reveal, on the other hand, that in eome States--for example,
Ohio, New Jersey, Louisiena--the average number of pupils per teacher
in the one-teacher schools remaining is equal to that in the larger
schools. Such high enrollments per one-teacher schools have resulted-
from long-time policies in theee States calculated to bring about the
discontinuance of those schools which fall below specified attendance
standards. Excessive distances and time to reach school have sometimes
resulted.

UMMARY

The purpose of this report, it will be recalled by way of
summary, has been to present detailed statistics showing the trends
and the numerical status of the one-teacher schools in the Nation as
a whole and in each State. The tables bring together in compact and
comparable form data, bearing on the subjent in question, which have
been publiehed in many sources and over a wide span of years. The text
shows how these data may be read and used. The study therefore permits
few significant generalizations. However, the following summarizing
statements may be helpful:

1. Nationally speaking, well over half of these schools have passed
from the rural landscape during the 30 years from 1917-18 to
1947-48. In many States these small schools are now approaching
the vanishing point. In others, they still loom large.

2. In the absence of exact, recent, and comparable data to show the
number of school consolidations and the extent to which small
local districts have,been reorganized into larger units of
school administration, the decreases in the numler of one-
teacher schools presented in this report become significant as
indices of the progress rural school centralization is making
throughout the Nation.

3. The statistics show that the one-teacher schools continue in
certain States--nearly all those in the northcentral prairie
region--to be numerically a major.challenge to the best leadership
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and ingenuity of educators. They account for nearly three-fourths
of all the public schools maintained in those States, one-fourth
of all the teachers employed_ in them, and nearly one-fifth of all
the Children attending them. For the Nation as a whole, these
fractions are reduced to about one-half, one-twelfth, and one-
fifteenth, respectively.

Since the one-teacher school still serves about l million boys
and girls, it must not be ignored as an educational institution.
Since it is still the "open door" of educational opportunity to
so many, it must not be written off as insignificant. And since
the right of every child to an education is a fundamental and
sacred duty of society, the one-teacher school, however small its
number, continues to be a challenge to all of us, calling for
earnest and continuous efforts to improve its services, to pro.
fessionalise and dignify its teachers, and to provide it with
the help, equipment, and support needed to carry on effectively.
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FIGURE A.

PERCENTAGE CHANGES IN ONE-TEACHER SCHOOLS,
ALL SCHOOLS, AND ALL TEACHERS
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FIGURE B.
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Table I. - Public Scheel Consolidation Trends Revealed by Statistice of One-Teacher Schools and
Pupll Transportation for United States 40 R Whole, 1918-48

(Poundad to neareet thousand: percentages from unrounded figures)

Cott of
Schools Teachers Pupils Transportation

Percent Pct. in
One- One- One- Number Number Percent

All Teacher Tescher 411 Teacher in All Trane- Trans- Per
Tear Schools Schools Sc000le Teachers Schools Schools ported ported Total Pupil
(1) (2) r3T TV) CD -TO rn (s) (9) (10) (u)

1917-1g 278 196

.\\191

70.8 634 31.0 20,854 11 li $ 7,961 $ lj

1919-20 271 70.1 65g 28.9 21157g \T 356 1.7 14,53s 40.79

1921-22 271 181 67.1 705 25.6 23,239 594 2.6 21,817 36.75

1923-24 263 170 (4.4 74g 22.8 24,2g9 g37 3,4 29,627 35.38

1925-26 25B 163 63.1 796 20.5 24.741 1,112 4,5 35,053 31.53

1927-28 256 156 (0.9 822 19.0 25,120 1,751 5.0 39.953 31.95

1929-30 24$ 149 (0.1 s43 17.e 25,678 1,903 7.4 54,823 28.43

1931-32 245 143 18.6 563 16.7 26,275 2,419 9.2 5e,078 24.00

1933-34 241 139 f7.7 s36 16.6 26,434 2,795 10.6 53.90s 19,29

1935-36 237 131 !,5.3 e5s 15,2 26,367 3,251 12.3 62,653 19.27

1937-3g 243 121 f.,0,0 877 13.g 25.975 3,769 14.5 75,637 20.07

1939-40 232 114 ,s.5 g75 13.0 25,434 4,144 16.3 83.233 20.10

1941-42 208 108 !1.7 g59 12.5 24 562. 18.3 92,922 20.64

1943-44 196 96 L91 828 11.6 23,267 1,I4lO 19.0 107,754 24.42

1945-46 182 157 1 7.6 831 10.4 23,300 5,057 21.7 129,756 25.66

1947-4e 170?./ 75E/ L4.0 8582/ 8.7 23,8741.il 5.75114/ 2L4.l 174.377j 30.32

lj Data not available. 1/ See footnotes, Table V.

2j See footnote 5, Table II. J Data for 4 States partly estimated.
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Table U. . Number of One-Teacher Schools by Tsars Specified, and by St,Aes, 1918-48

Stat.

Number of One-Teacher Schools

1917-18 1927-28 1937.38 1939.4o 1941-42 1943.44 1945.46 1947-48

(I) (2) (3) (4) (5) (6) (7) (s) (9)

Continental
United States 196,037 156,066 121,310 113,964 107,691 96,301 86,562 74,944

Alabama
Ansolla
Arkansas

California
Colorado

Connecticut

Delaware
Florida
Georgia

Idaho

Illinois
Indiana

Iowa
renew'
Kentucky

Louisiana
Mains
Maryland

Maleachnsetts
Michigan
Minnesota

Mississippi
mteeourt
Montana

Nebraska
Nevada
New 2ampshiro

New Jersey
New Mexico
New York.

North Carolina
North Dakota
Ohio

okiehome
Orson
Pennsylvania

Rhode Island
South Carolina
south Dakota

Tan:nesse.

Texas
Utah

Vermont
Virginia
Washington

Wes4 Virginia
Wisconsin
Wyoming

3,561
2871/

5,120

2.374
2,222

751

331
1,978

5,311

1,2952J,

11,0001/
5,396

11,34o

77.W

1,941
2,283
1,676

801

7,206
8,231

4.371
900010

2,793

6,638
314
9531/

760
7_ /48,

8,800av

4,681

4,400
8,326

4,205
1,950
9,846

112V
3,313,,
4,617=f

4,977,/

5,g73:-1
138

1,250
4,128

1,761

5,566
6,731

1,190.1/

3,015
204

3.758

1,649

1,910

536

232 ,

8241

3.557

. 926

10,105
2,518

9,585
7,200
6,256

1,5)3
l,868
1,206

570

6,372

6,997

2,930

7.393
2,425

6,081
212
608

171.3202

li

8,0661/

1,907
4,361
4,910

3,426
1,536

7.821

97
1,905
4,796

3,471

3,899
951/

1,087

i'.3

4.979
6,665

1,115

2,124
136

2,667

1,5281J

1,385

271

96
722

2,63z

638

9,967
1,192

8,850
6,364

4,387

972
1,560

55g

238

4,770

6.559

1.9g9
7,208
2,227

5.772
186
3se

x76

''33

4,998

1,220
30502
1,426

2,456
1,721

5,350

487,
1,099LI
4,101

2,684
2,795

47

893
2,168

681

3,494
6,081

781

1,763

136E7
2,509

1,384
2/1,385-

203

84

691
2,411

601

9,703
862

8.533
6,029
4,2so

998
1,3 g2

4o9

238

5,400
6;295

2,181
6,851
1,899

5, 489

145
327

1761/
454

4,041

1,047

i',17.:

2,4001/
923

4,861

483/
1,052

3,949

2,561
2,383

43

875
1,923

607

3,341

5,869
719

I,5os
1363/

2,342

1,3a
172

81

6os

2,215

601
8,927

871

8,182

5.894
4,158

98.6

1,146
306

176

!!1154

6,504
1,980

5.495
113
2gg

123

454
3,414

848
3,280

732

2,4001]

7gg
4,402

41
1,110

3.7g7

::144;

47

772
1,738

379

3,090

5,408
907

1,409
123

2,182

1,108
1,154

152

68
551

2,117

409

8,361
636

7,563
5,280

1,024
244

176V

3,751
5,409

2,463
5,782
922

5,161
123
237

109
293

2,651

839
3,141

64o

2,223
647

4,070

33
1,133
3,599

2,393
2,005

4o

752
1,552

220

2,811

5.055
907

1,125

54

11,990;8

133

55
521

1,972

309

7.625
616

6,768
4,432

3.573

922
815
186

176§../

3,374
4,853

2,121

5,482

4 ,:::
86

206

95
263

2,009

811

2,933

571

1,948

549
3,621

30
1,082

;,43:12;

32

650
1.379

159

2,658
4,627

382

1088,

87

1,1450

826g
5612J

115

48
420

1,758

270

7.126 /

5,613:
3,090
3,462

778
728

160

124,FIS

1,850
5,125

915

4,434
88

133

89

263

1,494

595
2,677-

446

1,324/
399

2,744

25

1,019

3,203

20095
1,200

2g

571
1078

155

2,528c.,

4,4752/

385

lj Data partially estimated.

.,2j Statistics 1937..38.

If Statistics 1935-36.

41 Statistics 1935-40.

5/ Data froa °Me Porty.Night State School Systems,' Chicago, Council of State Governments, p. 194.

6./ Statistics 1941-42.

/./ Partly estimated.
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Table iii. - Percentageli of One-Taacher Schools in 1917-18 Remaining, by Years Specified, and by States

State 1917-18 1927-28 1937-38 1939-40 1941-42 1943-44 1945-46 1947-48

(1) (2) (3) (4) (5) (6) (7) (8) (9)

Continental
United States 100 79.6 61.8 57.9 54.9 49.1 44.2 38.2

Alablima loo 84.6 59.6 49.5 42.3 39.6 31.6 30.5
Aritona 100 71.3 47.4 47.4 47.4 42.9 32.7 30.3
Arkansas 100 73.4 52.1 49.0 45.7 42.6 39.0 28.3

California 100 69.4 64.4 58.3 5.3 46.7 v.5 34.5
Colorado loo g5.9 62.3 62.3 62.8 51.9 7.2 25.2
Connecticut 100 71.5 36.1 27.0 22.8 20.2 17.7 15.3

Delaware 100 70.2 29.0 25.4 24.5 20.5 16.6 14.5
Ylorida 100 41.6 36.5 34.9 30.7 27.9 26.3 21.2
Georgia 100 67.0 49.5 45.4 41.7 39.g 37.1 33.1

Idaho 100 71.5 49.3 46.4 46.4 31.6 23.9 20.8
Illinoi. loo 91.8 90.6 88.2 81.1 760 69.3 64.8
Indiana loo 46.6 22.1 160 16.) 11.E 11.4 7.6

Iowa 100 84.5 780 75.2 72.1 66.7 59.7 49.6
Kansas 100 93.1 82.3 78.0 76.2 68.3 57.3 40.0
Kentucky loo 86.8 60.8 59.4 57.7 52.6 49.6 480

Louisiana loo 77.9 50.1 51.4 50.8 49.o 47.5 40.1
Maine 100 81.8 68.3 60.5 50.2 44.9 35.7 31.9
Maryland 100 71.9 33.3 24.4 18.3 14.6 11.1 9.8

Massachusetts 100 71.2 29.7 29.7 22.0 22.0 22.0 160
Michigan loo 88.4 66.2 74.9 73.0 52.6 468 41.0
Minneeota 100 85.0 79.6 76.4 72.9 65.7 58.9 53.7

Mississippi 100 67.0 45.5 49.9 61.4 56.3 48.5 42.3
Missouri 100 82.1 80.1 76.1 72.3 64.2 60.9 56.9
Montana loo 86.8 79.7 68.0 70.9 33.0 35.3 32.8

Nebraska 100 91.6 s6.9 82.7 82.8 77., 72.7 66.8
Nevada 100 67.6 59.2 46.2 36.0 39.2 27.4 28.0
New Rampshire loo. 64.8 40.8 34.4 30.3 24.9 21.7 14.0

Few Jersey 100 56.8 23.1 23.1 16.2 14.3 12.5 11.7
New Mexico 100 96.9 71.2 60.7 60.7 39.1 35.1 35.1
New York 100 91.7 56.8 45.9 38.8 30.1 22.g 17.0

North Carolina 100 40.7 26.1 22.4 18.1 17.9 17.3 12.7
North Dakota loo 99.1 86.4 77.1 74.5 71.4 66.6 60.8
Ohio loo 5.9 17.1 13.4 8.8 7.7 6.9 5.4

Oklahoma 100 71.3 51.1 49.9 49.9 46.3 40.5 27.6
Oregon 100 7.7 57.5 47.3 40.4 33.2 28.2 20.5
Pennsylvania loo 79.5 54.3 49.3 447 41.3 36.8 27.9

Rhode Island. 100 86.7 42.9 42.9 36.6 29.5 26.8 22.3
South Carolina loo 57.5 33.2 31.7 33.5 34.2 32.7 30.8
South Dakota 100 109.9 88.8 855 82.0 77.9 73.7 69.4

Tennessae 100 69.7 53.9 51.5 48.7 48.1 46.6 42.1
Texae 100 66.4 47.6 40.6 36.2 340 31.1 20.4
Utah loo 68.8 34.1 31.2 34.1 290 23.2 20.3

Vermont 100 86.9 71.4 70.0 61.8 60.2 52.0 45.7
Virginia 100 73.0 52.5 46.6 42.1 37.6 33.4 28.5
Washington 100 74.5 38.7 34.5 21.5 12.5 9.0 8.8

West Virginia loo g9.5 62.8 60.0 55.5 50.5 47.7 45.4
Wisconsin loo 99.0 50.3 87.2 80.3 750 68.7 66.5
Wyoming 100 96.9 67.9 62.5 78.9 78.9 33.2 33.5

a/ Percentages based on data presented in Table II.
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Table IV. - Percentage Ratios of One-Teacher Schools to A11 7Public Schools
by Years Indicated, and by States, 1918-48

State 1917.18 1927-28 1937-38 1939-40 1941-42 1943-44 1945.46 1947.48

(I) (2) (3) (4) (5) (6) (7) (g) (9)

Continental
United States 70.8 60.9 50.0 48.9 51.7 49.1 47.6 1414.0

Alabaaa 52.4 50.0 30.9 27.4 31.8 27.6 28.6 25.7

Arisona 43.4 38.1 20.0 24.9 25.0 23.1 17.1 17.7
Arkansas 79.1 60.7 49.6 47.2 48.9 47.3 47.8 39.0

Californi. 42.6 23.7 27.6 25.0 29.3 24.1 21.8 20.11/
Colorado 71.9 6o.o 45.8 45.8 67.0 49.9 46.8 27.31/
Connocticut 50.8 36.9 21.4 14.6 17.7 16.1 14.8 13.1

Delaware 71.2 52.3 35.6 32.3 35.7 31.3 25.9 20.3
Florida 74.0 37.1 25.5 24.4 25.6 22.7 24.1 17.7
G.orgia 66.4 54.7 42.9 42,4 42.2 40.8 58.4

Idaho 74.7 56,8 42.3 43.4 47.3 34.0 28.1 28.2
Illinois 82.0 71.0 64.1 62.4 72.2 65.3 75.6 74.6,,
Indiaaa 67.2 50.4 28.3 21.2 24.5 18.0 17.9 12.4.'J

Iowa 87.1 79.0 74.5 73.5 77.2 759 74.3 70.5
Kansas 81.9 77.5 76.9 76.9 75.7 82.8 74.6 64.3
Kentucky 86.3 78.9 58.9 68.8 61.7 56.7 57.9 55.5

Launder Go.i 47.3 32.4 36.2 33.3 30.9 31.2 27.4
Maine 69.5 69.6 61.9 5h_s 53.9 53.2 45.2 39.2,,
Maryland 66.4 54.9 36.4 28.2 24.8 20.7 16.6 14.1,11.1

MLasachusetts 26.7 19.5 8.5 8.3 7.5 7.2 8.0 5.6
Michigan 80.6 71.3 51.9 56.7 59.6 59.0 56.4 53.3
Minnesota 90.6 76.3 73.1 73.0 76.7 74.3 73.6 70.5

Misentsippi 60.7 48.6 34.1 38.3 54.0 49.8 40.3 36.2
Missouri 82.7 73.0 67.5 64.4 65.7 77.0 73.2 67.0
Montana 90.2 67.7 91.8 90.1 96.4 51.1 59.5 58.5

'Nebraska 86.4 79.8 76.8 78.3 76.8 78.4 77.2 79.3
Nevada 78.9 65.8 57.4 47.1 39.6 47.9 36.0 37.32/
New lampshire 60.3 59.3 20.4 18.0 16.9 13.8 12.2 21.5'

New Jersey 34.8 18.7 6.1 6.1 4.4 5.7 5.2 4.9
Nov Mexico 54.0 48.8 42.4 39.7 49.4 33.7 31.8 32.2
New York 74.4 67.3 42.1 34.4 33.8 33.7 26.1 20.8

Worth Carolina 57.8 30.4 23.8 21.7 18.6 18.7 18.5 12.7
North Dakota 84.5 84.8 78.7 80.4 78.7 74.5 81.5 72.2
Ohio 72.6 58.2 21.7 19.5 13.5 12.2 12.0 10.2

Oklahoma 70.0 57.2 40.9 4o.0 56.6 45.0 44.o 38.9aJ
Orsgon 78.5 57.3 53.0 45.2 42.2 39.3 35.0 27.5
Pennsylvania 64.1 56.5 45.4 42.5 42.7 41.3 39.3 32.8

Rhode Island 20.1 19.8 9.6 10.0 10.2 8.6 7.8 6.5
South Carolina 69.4 45.o 26.4 25.5 27.2 0.7 27.5 26.2
South Dakota 34.8 88.7 78.1 go.6 so.5 go.4 91.8 86.1

Te 75.7 56.o 41.s 41.2 41.o 42.5 42.8 38.8
Tome 38.4 31.7 23.3 23.1 23.0 20.6 20.6 14.9
Utah 20.0 16.2 8.1 7.7 8.8 7.5 6.3 5.5

Vermont 95.3 78.8 57.0 68.0 68.4 66.8 62.9 57.3
Virginia 61.2 50.8 46.9 42.3 41.1 39.0 36.s 29.1
Washington 49,7 44.6 29.9 29.3 21.2 14.4 10.7 9.9

West Virginia 84.8 69.5 62.0 61.8 6o.6 58.4 57.8 55.9
Wisoonsin 81.9 SO.3 71.1 68.7 81.4 81.0 68.8 70.6.1-/

Wyoming Sg.g 74.4 61.9 66.3 72.0 71.s 51.3 58.6

1/ Data for all schools used in computing percentages for 1947-4S for 6 States taken from source cited in
Table II. footnote No. 5.

gi Rise due to change in definition of °school.'

All lementary schools plus econdary schools. 2 6
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Table V. - Percentage Ratios of Teachers in On's-Teacher Schools to Teacher:in All Public Schools
by Tears Indicated, and by States. 1918-48

State 1917-18 1927-28 1937-38 1939-40 1941-42 1943-44 1945-46 1947-48

(1) (2) (3) (4) (5) (6) (7) (8) (9)

Continental
United States 31.0 19.0 13.8 13.0 12.5 11.6 10.4 8.7

Alabama 28.3 18.5 11.2 9.1 7.8 7.2 5.7 5.2
Arisona 14.0 7.2 4.3 4.0 3.9 3.6 2.4 1.9
Arkansas 51.7 30.2 20.9 19.5 18.5 17.7 16.3 11.5

California 13.7 4.7 4.0 3.6 - .-,
2.8 2.R 1.7,,

Colorado 32.1 19.5 15.3 15.3 15.h 14.1 12.6 6.74/
Connecticut 10.9 5.7 2.8 2.1 1.7 1.5 1.4 1.1

Delaware 31.2 16.8 5.9 5.2 5.0 4.2 3.4 2.7
Florida 33.5 7.4 5.6 5.2 4.6 4.3 3.s 2.8
Gleargia 35.3 18.9 11.6 10.6 10.1 9.3 8.7 7.7

Idaho 33.7 20.3 14.9 13.3 13.3 10.3 7.9 6.s
Illinois 32.7 22.7 21.9 21.1 19.9 19.6 MO 16.5,1
Indiana 31.8 11.7 5.6 4.o 4.1 3.0 2.9 1.7/ =

Iowa 48.1 40.4 36.4 38.o 36.6 35.8 33.5 26.9
Kansas 47.1 37.6 36.8 35.7 35.7 33.7 30.3 21.1
Kentucky 54.o 39.3 25.0 22.8 23.3 22.6 20.9 19.4

Louisiana 23.2 13.2 6.9 6.7 6.6 6.6 6.7 5.5
Maine 39.1 30.3 25.2 22.4 18.8 17.4 13.7 11.9_,
Maryland 30.1 14.7 6.5 4.7 3.5 2.9 2.1 1.7.Y

Massachusetts 4.2 2.3 0.9 1.0 0.7 0.7 0.8 0.6
Michigan 33.2 20.6 14.8 16.5 16.2 11.9 10.4 8.7
Minnesota 43.9 32.6 30.9 29.9 29.4 28.4 25.7 23.2

Mississippi 36.3 19.5 12,8 14.8 16.6 16.1 14.4 12.0
Missouri 43.5 29.7 27.8 25.9 26.4 24.4 23.8 22.3
Montana 48.3 40.9 40.7 36.6 38.h 19.5 20.9 19.3

Nebraska 52.0 42.8 41.6 39.9 41.0 41.0 39.8 37.4
Nevada 54.7 25.8 21.7 16.4 13.0 13.1 8.8 9.2
New Hampshire 30.0 20.9 13.6 11.1 9.9 8.1 6.E 4.g

New Jersey 4.8 1.8 0.7 0.7 0.5 0.4 0.4 0.3
New Mexico 29.5 22.7 14.4 12.0 12.1 8.2 6.9 6.2
New York 16.7 11.4 5.7 5.0 4.5 3.g 2.7 2.0

North Carolina 30.7 8.1 5.1 4.3 3.4 3.4 3.3 2.4
North Dakota 61.5 51.0 46.s 46.7 43.3 46.7 44.9 41.9
Ohio 27.0 11.9 3.4 2.5 1.8 1.6 1.4 1.1

Oklahoma 27.6 17.9 12.2 11.9 13.6 13.9 12.4 8.7
Oregon 31.7 19.3 15.5 12,7 10.9 9.0 7.3 4.7
Penneylvenia 22.2 14.1 9.0 8.0 7.6 7.3 6.7 4.9

Rhode Island 4.2 2.6 1.2 1.3 1.0 0.9 0.8 0.7
South Carolina 39.2 14.6 7.6 7.0 7.3 7.5 7.1 6.5
South Dakota 61.6 59.4 49.6 50.4 49.4 50.5 50.1 47.6

Tennessee 38.4 19.9 13.3 12.7 12.0 12.3 11.8 10.1
Texas 20.3 9.8 6.3 5.3 4.6 4.7 4.2 2.7
utoa 3.g 2.9 1.1 1.0 1.1 0.9 0.7 0.6

Vermont 43.3 41.9 34.7 33.0 29.2 300 28.0 24.3
Virginia 29.7 18.5 12.8 10.8 10.0 9.0 8.3 6.7
Washington 19.1 12.8 6.7 5.7 3.7 2.0 1.3 1.2

West Virginia 50.7 33.5 23.5 23.4 19.8 18.3 17.6 18.5,,
Wisconsin 40.2 33.4 28.3 28.6 26.9 26.0 23.4 22.1.`.1

Wyosing 60.8 36.0 28.2 28.2 34.2 38.8 16.3 15.3

I/ Data for total teachers. 1946; for one-teacher schools. 194g.

3/ Data for total teachers,,IThe Forty-Right State School Systems."

jj Partly estimated.

*Supervisors and principals not included.

27
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Table M.-Number and Percentage of All Public School Pupils Attending One-Teacher. Teo-Teacher, and Thrse-Teacher
School. in Certain States, 1947-148

Pupils Inrolled in

Schools Two-Teacher Schooleti
(25 States)

Three Teacher Schools.1.1

(214 States)

Stets All Public
Schools

Ona-Tancher
(39 state.)

Number Percent Ntimber Percent lumber Percent

(1 (2) (3) (14) (5) (6) ( ) (8)

States Reporting 18058,714 1,168,866 6.5Z/ 481,392 3.63J 298,159 2.7.2/

klabema
Arimona
Arkansas

ColoradaY
Connecticut
Delaware

Florida
Illinois
Indiana

Iowa
Kansas
Kaatucky

Louisiana,
Karylana/
Michlgaa

Minnesota
Miseourl,
tiontana.t/

lebraska
laved',

Sew Nampshire

New Jersey
Sew York
North Carolina

lorth Dakota
Ohio
Oregon

Rhode Island
South Carolina
South Dakota

Te
Texas
Utah

Vermont
Virginia
Washington

West Wirdnia
Wisconsin.V

Wyoming

646,874
124,413
403,708

205,907
257,767
43,523

407,605

1,137,268,,
646,626:1

464,499

33.815
546,077

442,411
288,391

998.045

480,126

623,757

95,669

225,525

25.960
68,143

630,950
1,922,084
848,271

112,629
1,151,913
232,489

94,062
458,810
114,510

628.439

1,279,040
143,657

56,300
560,975

396.094

423,250
484,356

54,776

32,059
1,485

41,348

9,781.,/
3,012.44

1,267

9.825
80,301,,
12.93631

78,353

37.996,,
13.0,15izi

24,118

4.943
69,560

74,8124,

820oo-1
8,952

44,535
1,052
2,914

2,865
27,282

19.459

.?:7495

6,78

6342/

24,807

33.952

63,o351./1

17,986
404

10,363,,
42,314.2/

2,470

54,565

86,498,,

2.950=f

5.0
1.2
10.2

4.8
1.2

2.9

4,0

7.1
2.0

16.9

11.4
22.0

5.5

1.7
7.0

15,6

13.1

9.3

19.7
4.1

4.3

1..

2.3

2t10'

2.9

.7
5.4

29.6

10.0
1,4

.3

18.4

7.5
.6

12.9

17.9
9.4

41,021
2,261

35.929

6,949

1,044

12,597

12,243

-

29,469

11.950
18,809

12.224
-

3,501

3.115
1.346
4,991

6,328
11,159
38,075

14,-395

-

54.123
1.395

73,19214/

23.624
2,450

-

2,906

33.891
21.112,,
1,49321

6.3

1,8

8.9

3.4

.
P.4

5.3

-

2.6
.

-

6.7
4.1

1.9

2.5
.

3.7

1.4

5.2

7.3

1,0

.6

4,5

1,2

.

11.8
1,2

11.6
1.8

1.7

.7

8.0

4.3
2.7

21.536

1.711
25,592

63,920
.
635

10.774

-

17.313
6,714
13.505

13.110
-

1,753

767
217

2.020

1,1U
-

-

32,052
-

-
38.671

840

-
11,848

2,760

-

3,425

14,182,,

1.13 P

?.i
6.3

310
-
1.5

4,4

..

.

3.9
2.3

1.4

2.7
-

1.8

.4

.8

3.0

.9
,4

.

2.8

.
8,4

.7

.9

1.9

.9

2.9

2.1

lj Some of the States reporting enrollments for one-teacher schools but not for two- or three-teacher schools may not

have such schools.

EJ Computed on total attendance of ell schools of only thoee States reporting school, of Chia type.

jj Da' t reported for 1943-44.

41 Data reported for 1945-46.
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SELECTED AND ANNOTATED BIBLIOGRAPHY

Brewton, John X. Teaching and Learning in Small Rnral Schools.
Peabody Journal of Education, 20:322-29, May 1943.

Presents some of the findings of a study of 200 one-, two-, and
three-teacher rural lementary schools, 100 white and 100 Negro
schools, located in 20 counties of 9 Southern States. Calls attn-
tion to the often dull and unprogressive programs still largely
maintained in these small schools and makes suggestions oh how such
pmgrams might be vitalised4.

Committee on Rural Education. Still Sits the SchoolhoUse by the Road.
Chicago, Farm Foundation, 1943. 54 p.

Describes significant changes in American rural life which re-
quire equally significant changes in rural education. Recommends a
program of action to deal with each major problem.inadequate support,
too many small districts, lack of professional personnel, limited
teaching material related to rural life, lack,of coordination with
other educational activities in rural communities, and too little at.
tention to rural schools by educational leaders,

Cushman, M.L. An Analysis of Legislation for School District Reorgani-
Batton in the Midwest, Ames, Iowa State College, June 1948. 32 p.

A brief report on the need for school district reorganization
and an analysis of the legislation recently enacted to bring about
such reorganisation in Illinois, Iowa, Kansas, Minnesota, Missouri,
Nebraska, North Dakota, and Wisconsin.

Mesa, 147, Rural Schools Second to None, The School Executive.
6120-1. September 1941,

Calls attention to the progress made to modernise the rural
schools of Missouri. Stresses improvements in instruction through
a course of study which can more readily utilise community interests
and resources, through employment of general and specialised super-
visors, and through improvements in school buildings and equipment,
teaching aids, and administrative procedures.

Fox, Lorene K. The Rural Community and Its School. Morningside
Heights, N.Y., King's Crown Press, 1948. 233 p. -

A study of the life, activities, attitudes, institutions, re-
sources, and trendsdpaet and present.observable in the rural areas
of Chautauqua County, New York, and helpful in planning a program of
education in rural schools.

Hilton, Ernest. Rural School Management. New York, American Book
Company, 1949. 278 p.

Suggests guides to the training of teachers to fit them to
deal effectively with the problems peculiar to rural education.
Surveys the rural scene, the changes taking place, and the role of
the teacher in it. Suggests study problems and activities and
lists experiences.

2 9
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Kellogg Foundation. Schoolhouse in the Red. Battle Creek, Mich., The

Foundation, 1948, Film, 4 reels, 16.01m.
A documentary film dealing with the abandonment of a local one-

teacher sdLool and the transportation of the pupils to a modern
consolidatod school.

Michigan. Department of Public Instruction. A Cooperative Plan for
Improving Instruction in One- and Two-Teacher Schools of Michigan.
Lansing, Tha Department, 1938. 9 p. (Instructional Service Series,
Bulletin No. 3005)

Calls attention to the problems of the small rural schools and
the part to be played by the State education department, the county
school commissioners, the teachers, the school boards, and certain
lay groups in improving their services. Definite goals are stated
and plans for creative leadership proposed. Suggests rpecial con-
ference weeks and programs for each day.

-------- -------- Instructional Practices in Elementary Schools.
Lansing, The Department, 1938. 138 p. (Bulletin No. 306)

Consists largely of descriptions of instructional innovations
in use in the smaller schools of Michigan.

Missouri. Department of Education. Rural Education and Rural Life
in Missouri. Jefferson City, The Department, 1945. 219 p.

A cooperative study of the needs, problems, achievements, and
shortcomings of education in rural Missouri. Far-reaching recom-
mendations are made. Study was made by the State Teachers Association,
the university, the farm groups, and the State Library Commiseion.

National Education Association, Educational Policies for Rural America,
Washington, D.C., The Association, 1939. 20 p.

Under the following general headings the Educational Policies
Commission ets forth basic policiee which should control developments
in rural education: the structure of rural education needs reform;
rural schools require more adequate financing; the rural school
program needs enrichment and redirection; it needs more libraries;
rural teachers need more adequate preparation; rural recreation has
its own problems and opportunities; what can be done?

-------- The Department of Rural Education. Newer Types of Instruction
in Small Rural Schools. Washington, D.C., The Association, 1938.
144 p. (Yearbook 1938)

Describes methods of providing instruction in art, health,
language, the ocial studies, the natural sciences, and music.
Problems essential to success of good rural schools such as individual-
ising instruction, utilising community resources, and social adjust-
ment of children are discussed and illustrated.

-------- -------- A Policy for Rural Education in the United States.--
Washington, D.C., The Association, 1940. 45 p.

report of a committee to develop a program and policy of
rural edudation, defining the field of rural education, the

3 0
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distinctive problems in this field., and the social and economic
factors creating these problems. Emphasis is given to problems of
the rural school teacher, larger administrative units, financing,
etc

National Education Association. Progress in Rural Education.
Washington, D.C., The Association, 1940. 50 p. (Researdh Bulletin,
Vol. 18, No. 4)

A grmphic and statistical report showing progress in rural
education from 1930 to 1940. Compiled from data supplied by 1,050
county superintendents of schools.

--- Teach Them All in Elementary Schools. Washington, D.C.,
The Association, 1948. 32 p.

A summary of "Education for All American Children." It was
produced jointly by the Educational Policies Commission and the
Department of Elementary School Principals. It is concerned with
improvements in elementary education with a view to serving all
types of child needs in every kind of community.

Your School District. Washington, D.C., The Association,
1948. 286 p.

A rpport of the National Commission on School District Rsorgani..
sation. Discusses origin and problems of small school districts;
presents data on types, number and site of rural school districts,
control, administration, supervision, and characteristics of effective
school administration units for the modern day. The appendix presents
significant statistical facts on legislative data.

New York. State Education Department. A New Intermediate School
District for New York State. Albany, The Department, 1947. 60 p.
(Bulletin No. 1336)

A report of the Council on Rural Education resulting from a
3-year study of the school administrative unite of the State of
New York, The report is compoeed of tyv parts: Part I deals with
what the intermediate district is and how it would work, and Part II
deals with the content of an act to permit the creation of a new
intermediate district.

North Dakota. State Committee on School District Reorganization.
A Key to Better Schools in North Dakota. Bismarck, The Committee,
1948. 32 p.

A report of a committee on school district reorganisation.
It is a popular presentation of the basic facts relating to the
present small school districts of the State, need for the larger
unite of school administration and the ways and means through Which
such larger units may be developed.

Palmer, Laurence. More Outdoor Education. Ithaca, N.Y., Cornell
University, State Collage of Agriculture. September 1947. 56 p.
(Cornell Rural School Leaflet, Vol. 41, No. 1, Teacherl Number)

Suggests a variety of interesting and educative outdoor

experiences for grades 1-8 in rural schools.

31



27

,

Pennsylvania. Department of Public Instruction. Special Opportunities

of Small Rural Schools. Harrisburg, The Department, 1939. 97 p.

(Bulletin 230)
Lists the various problems and resources of rural communities

which the schools can utilize to provide a practical education for
its children.

Pulliam, Roscoe. The Rural School. Washington, D.O., National
Education Association, 1941. 16 p. (Personal Growth Leaflet No. 71)

This leaflet outlines the major features of a rural school in a
progressive community and suggeste steps toward establishing such a
school.

Reeves, Floyd W. Education for Rural America. Chicago, University of
Chicago Press, 1945. 213 p.

A compilation of chapters by educational authorities on various
problems of rural life and importance of education in solving rural
community problems.

Sanderson, Dwight. School Centralisation and the Rural Community.
Ithaca, N.Y., Cornell University, New York State College of
Agriculture, 1940. 16 p. (Extension Bulletin No. 445)

Brief history of the Changes from local one-teacher schools
into central rural school districts. Presents data to show the
location of the small sdhools by types, outlines the program and the
criteria involved in redistricting the schools of this State and
points out the effects of such redistricting upon community life.

Southern Rural Life Conference. The School and the Changing Pattern.
of Country Life. Nashville, Tenn., George Peabody College for
Teadhers, 1943. 100 p.

Specific suggestions for newer responsibilities of the rural
school in the changing pattern of country life.

Stonecipher, Ernest E. School Buildings, Grounds, and Equipment for
Elementary Schools in Small School Systems. Pittsburg, Kans.,
State Teadhers College, May 1948. 68 p.

Report of a committee which studied the characteristics of
good rural school buildings of various sizes. Floor plans and
layouts of chool grounds are presented with texts to explain the
nature and pUrpose of each.

Sumption, Merle R. and Beem, Harlan D. A Guide to School Reorganization
in Illinois. Urbana, University of Illinois, 1947. 52 p. (Educe,
tional Research Circular No. 59)

DisCusses the Challenge of school reorganization in Illinois.
Suggests basic principles to guide such reorganization and'reviews
the school organization of other States, researCh in school reor,-
ganisation,etc.

Tennessee. Living and Learning in Small Rural Schools. Nashville,
State Department of Education, 1943. 127 p.
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Reports the improvements achieved in the one- and tvo-teaCher
ochools of this State by joint action of the State school authorities
and the PTA. It is intended as a guide to parents and teachers in
improving such schools. Contains many helpful and tested plans
and procedures.

Thaden, J.7., and Elliott, Eugene B. Closed Michigan Rural Schools.
Michigan, Agricultural Experiment Station, qUarterly Bulletin,
29:147.64, November 1946.

Reports the rates at which the small primary school districts
have closed per county during recent years. Rates are compared for
various factors: farm population density, quality of land, types of
farming, farm incomes, value of farm land, etc. Closings indicate
a reverse ratio to low population, low income, low farm values, etc.

U.S. Office of Education. Are the One-Teacher Schools passing?
(18 Years of History), by Walter H. Gaumnitz. Washington, D.C.,
U.S. Government Printing Office, 1940. 17 p. (Office of Education
Pamphlet No. 92)

Statistics showing by States the decline of one-teacher schools
from 1918.1936. Includes information on pupils attending one-teacher
and other small schools,

--- Biennial Survey of Education in the United States, 1944-46.
Ch. II, Statistics of State School Systems. Washington, D.C., U.S.
Government Printing Office, 1949. 96 p,

A biennial survey of certain aspects of the public schools of
the several States,

----- Good References on Art Instruction Bepecially Helpful to
Teachers in Smaller Schools, by Martha R. McCabe and Walter H.
Gaumnits. Washington, D.C., U.S. Government Printing Office, 1939.
12 p. (Good References Bibliography No. 59)

A selected and annotated list of references showing how art
instruction and self-expression through art may be provided,
especially in the smaller sdhools,

-------. Good References on Music Instruction Especially Helpful to
Teachers of Small Schools, by Walter H. Gaumnitz. Washington, D.C.,
U.S. Government Printing Office, 1939. 12 p. (Good References
Bibliography No. 58)

A selected and annotated list of references showing how music
instruction may be provided, especially in the smaller sdhools.

-- Principles and Procedures in the Organization of Satis-
factory Local School Units, by Henry 7. Alves and Edgar L. Morphet.
Washington, D,C., U.S. Government Printing Office, 1939. 164 p.
(Office of Education Bulletin 1938, No, 11; out of print, may be
consulted in libraries)

Suggests principles and procedures involved and presents forms,
maps, and charts necessary in collecting and tabulating needed data
in making a study of what constitutes a satisfactory unit of rural
school administration,
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Ja.,Office of Education. Schools Count in Country Life, by Effie
Bithurst. Washington, D.C., U.S. Government Printing Office, 1947.
61 14, (Office of Education Bulletin 1947, No, 8)

Designed to assist parents, teachers, and supervisors in die-
;. cussing and planning rural school curriculums and activities which

will help to improve living in rural communities. Illustrations of
-Neffective ways of meeting rural child needs are described and

refersncee cited.

'10grne, Donald, One-Boom School. Parade, 6:18-PO, October 5, 1947.
Describes the efforts and activities of a one-room school

(Rose Hill SChool, Linn County, Iowa) to provide a modern program
of education.

INiNor, Julia. My Country School Diary. New York, Harper and Brothers,
1946. 270 ye

As-the title implies, this book consists essentially of a day-
:bpsday diary of a teacher of a one-room school located in the hills
of-New Jersey, It depicts four years of unconventional teaching, of
Sincerely and oopperatively facing real-life problems in a declining
iural community, and of building an educated, self-disciplined
leaderthip able and willing to improve community life.

Weit Virginia. Department of Education. An Experimental Study in
Organization and Procedure of One-Teacher Schools. Charleston,
The Department, 1940. 75 P. (West Virginia Education Bulletin,
Vol. 8, No, 1)

Presents a large number of descriptive accounts of the efforts
made and results achieved by teachers of one-teacher schools which
were selected as centers to try out and demonstrate the new program,
organisation, and procedures suggested in an earlier bulletin en-
titled "Handbook on Instructional Organization and Procedure."

-------- -------- Suggested Plans of Organization and Procedure for
One-Teaeher Elementary Schools. Charleston, The Department, 1939.
139 p. (Revised 1947)

A teaching manual for one-teacher schools resulting from a
State-wide study of many schools of this type by regional committees
of teachers, county superintendents, and other educational leaders.
The plans proposed are concerned with time schedules, grouping of
sUbjects or subject content, and grouping of pupils. A large number
of references are suggested for the guidance of teachers wishing to
make their own adaptations.

Wisconsin. Better Schools for Rural Wisconsin. Madison, University
of Wisconsin, 1947, film.

A film contrasting a typical one-teacher school of Wisconsin
with a large central rnral school of New York. Made at the State
University under the direction of the Sehool of Education and
financed by the Milwaukee Journal.
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Wisconsin. The Committee on Rural Community High Schools. EduCation
for Rural Wisconsints Tomorrow. Madison, The Committee, 1946.

33 p.
Summary and recommendations resulting from the studies and

experiments of the Committee looking toward the improvement of the
educational opportunities of elementary and secondary pupils in
this State. Urges larger schools and administrative units.

Wofford, Kate V. Modern Education in the Small Rural School. New
York, The Macmillan Co., 1938. 582 p. illus.

A comprehensive discussion of the place of the small schools
in rural communities and their educational problems.

Teaching in Small Schools. New York, The Macmillan Co.,
1946. 399 p.

Discusses 'rich practical teaching problems in the small schools
as planning the dayle work, longterm unite, group control, use of
teaching aide, community resources, etc. Stresses and illustrates
adjustments, individual interests, abilities and needs. Brief
bibliographies are listed.
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