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5 N . . , .
ARE ELEMCNTARY ?RIHCIP*‘S READY FuK GROUP PRE-RIKDLRGARLIEN EDUCALION{

“p AN EMPIRICAL STUDY IN IOWA ®

~

§
This article reports the findings from an empirical study of the

readiness of elementary principals in the State of Totia for group pre- o

kindergarten ediication, .The study was based oA responses of brinciﬁals

to items in a mail quesfionnaire; it was directed at aiséovering Eheig ‘5

rattitudes and knowfedgc about selected .issues in,group pre-kindergarten

~

education. The findings themselves arc very encouraging. They indicate

that the principals are positively oriented to group pre-kindergarten
. * © 3
education and are rather knowledgeable about what'git entails. The

. -

4 : - .
implicationssof these findings are that the eiem{Ltary principals will ‘

in general be able to hantle competently the pnobléms that will arise : ' s

in administering group pre-kindergartén education in their schools.
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ARE ELEMENTARY PRTNCIPALS RFADY FOK GROUP PRE-KINUERGARTEN FTNICATION?

AN EMPIRICAL STUDY IN IowAl

>

o ' , . . Introduction

During the past decade there 'has been a good deal of interest

among'Americah parents and educators in the nccd'[or’and possibilities

.

of group pre-kindefgarten-education. This interest has occasioned a
continuing, lively dascussion of who should sponsor group pre-kinder-

garten education ahd if the public schools take on this role, of how

they could best provxde\such educdation. Since elementary schools are -

logical sites for group preikinde;garten education within the public
. rl - .t

schools{‘the principals at this level need to be preparcd to exercise
the lcadership necessary for appropriate ptograms. Sroup pre kinder-
garten educatig; does mot now exist on a wide scale in elementary

schools, but its expansion is gertaiﬁly.imminent. Because of this

prospect, it is imperative to find out whether elementary prinipals
o °

currently on the job are ready to assume the additional "leadership’

teéponsibilifies for pre-kindergarten programs,

é )

This article reports the findings from an empirical study qf the

"

. »
readiness of elementary principals in the State of Iowa for: group

pre-kindergarten education., The study was based on'tesponses of prin-'

cipals to items in a mail questionnaire; it Qaé‘directed at discovering

'their actitudes and knowledge abou"selected issues in group pre- kinder-

garten education. The findings themselves are very encouraging. They

.

indicate that the principals are positively orxenned to group pre;kinder-

garten education and are rather knowledgeable about what it entails.

4.




* The implications ol these findings are.that the clementary principals

will in general be able to_handle competently the problems that will:

R .

arise in administering group pré-kin&ergartcn~éqdcation in their schools,
pu ‘ : - . . ‘

' The article begins with a definition of the concept of readincss of

elementary ‘principals for group pre-kindergarten education. The next

.

section presents the issues selected for the study., Then, after sec=

tions descr1b1ng whxch Iowa elementary principals partlcipatcd in the

1

tudy and hou data on their attlbudes and knowledge were collectcd
there is a section summarizing thoge views. The [inal section notes
<

P - . '
some implications of the study for the prospects of group pre-kinder-

garten educatio® in the clementary schools,

The Concépt of Readiness of Elementary Principals®

C L

Obviously, there must be some gauge by which to:answex the &uestjodi'

posed._in the title, "Are elementary princ;pals ready for group pre-kiﬁdér-
gatten education?" The éadge used“in this study is.ihg match?on selected
issues in the %ield between the views'pf elemen;afy principals and the.

. _ u .
stancé of those who write about prc-kindergérten education., fhe matter

.

of the match is crucial to the notion of rea&?hess. .
The reason for choosing this gauge of readiness is grounded in haw |
elementary pringipals currently on the job keep abreast of developmengs
.§héhlas group.pre—kindergart;n education., As a md}of pagt of théir iﬁ:
;ervice edu;atiog, elementary pripcipals read pro(essionql'jouxhgf;f

and in this way they are exposed to what writers, usually current or-
~ N ’ ._ R . Y
former educational practitioners, have to say about these developments.,

' 5




“ on them i&,summarized.

v I3

. The Selected’ Issués and the Stance of Writers In the Field

A

Before undertaking the study of the attitudes. and knowledge of

elementary,principais about group pre-kindergarten edncation, it was

first necessary to }dentify the most ihportént defihitional and theo- -
retical issues in the field and to ascertain the stance of writers

. o

“in the field on the'se issues. An analysis of the litcrabure in; the

-

field of pre- kindexgarten education ‘indicated that thq 1mportant

definitional .and theoEetxcal issues cluster under the fpllowing four

’

© main headings""and'questiohs:2 . (1) Cltentele: Whicn ehildrcn should
be involved in group pre-kindcrgﬁrten programs? (2) Personnel: Who

tshould staff group pre4kind?rga.ten programs? (3) Programing: What
should be the‘“ature of the grodp pre- kindergarten program? ()
Organizatxon' How shogld the group pre- kindergarten program be organ-

ized and sponsoréd? These headings and questions are described more

fully in the paragraphs below, and the stance of writers in the field
3

.
.

Questions invdlving the clientele to be served in group pre-kinder-

. garten program$ are especially important because at least initially and
perhaps for some consfzerable period of time not all pre- kindergatten )
aged childrcn'will be enrolled in‘gronp programs, even.if such enroll-
. ment,&ere deemed to be desirable. At whet age shduld ghildren first be

iJNolve& in group educationai-experienccs? Most writeis in the field of

\

preihinderézpten education are convinced of the importance of the early

.

years in §etting the stage of optimal later development and education, .

but there has by no means been agreement that: group pre-kindergarten




-

v . - /

. programs should be the primary avenue of posifive inttrvention into thé

’.

lives of young.children. Should the socio-economic status and bdekjground
of children affect their enrollment in group pre-kindergarten prograws?- v -

" Much .0f the current interest and momentuni of pre-kindergarten education

o~ < -
is due to the public and professional attention paid to the compensatory A
‘education programs of the 1960's, and most writers in the field favor

giving priority for enrollment. in pre-kindergarten programs to chiidren

~ who are in greatest need of stimulation. How universal is the need for

grbup pre-kindergarten experiences?' Most wrigeés‘in the fiéld agree

L. that all or most bré-kinde;garten ehiidren solld beneif{ from.appfoériate
. ' group programs: What' effect sﬁoﬁTﬁ the ph;sical ?nd Qental hbalth of

" children have on' theiT enrollment in group pre-kindgrgarten programs?

.
.

Chiidren with handicapping conditions are being brought increasingly -* ;
= ] .
into the educational mainstreiﬁ, and most writers in the' field advocate

this mainstreaming as well as the provision of educational services for
. 4

pre-kindergarten children with handicapping or "high rigk” conditions.

Questions relhtigg to the adult petrsonnel in group pre-kindergarten

.

programs come to the fofe bebaﬁse“of the implicit relationship between
the quality of teachxng nd the quality of learninb. What training and/or

certification qualifxes :hdiv13uals Lo teach in _group pre- kindergarten : |
& » .

ptograms? Most writers assert that ‘there is a need for wéll- -prepared

teachers in group pre klnderga ten programs, and, in keeping with this

assertion, most writers in the field tend to agree that specialized

training and certificatlpn is necdgsary for prg-kindergarten teachcrs. |

what, should be the nature of pareptal involvement in group pre-kinder- *

~ g

1
|
1
|
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‘nurture contppversy" as having been replaced by a concept

. & ‘ 5

garten programs? éomc well-known programs, such as Projéct'ﬂead Start,
have e;;oﬁruged ﬁgrehgs of childgeg enrolled to;p¥ay‘aa impértaut rolé
in the actual program for t{e children, and most wrztors iéithc field
N p .
tend to agree that there should be a strong emphasis in pre-kindergarten
: , . !
programs on work with parents. What should be the ratio of teaching

staff to children in'gpodp pre-kindergarten prégrams?“ The ratio of

teaching staff to.children governs aspects of the program which can be

implemented, aud most writers in the field recommend minimum ratios of
one tecacher, one full-tiwme teacher‘aide, and one volunteer for f{ifteen
. L]
~
to twenty three- and four-year-old children. Does the gaender of staff

members make a difference in grdup pre-kindergarten programs? The over-
whelming majority o['teaghers in group pre-kindergarten. programs are

women, and some writers in the field rccommend the introduction of more

male teachers becausé_of the need for both male and f{emale adult wmodels,

-

Questions. abeut che actual brogram for group pre-kindergarten “educa-

0

.tion are very imbortant chause they impinge directly on'theieXpericnce =

® - . -
of the children enrolled. What theories of deveIOpmcutAaﬁH learning

field are in substantial agreement on the seven theories\of development ¢

.

and learning which seem to have influenced pre-kindcrgar§ n programing

during the past fifteen years:, (1) Most writers sce the d "nature-

"nature-
nurture collaboration." (2) Most writers in the field belie e that early

development proQideg the base on which later development depends. (3)
, 7

A )
. .

Most but not all writers are in agreement on the "whole child" view of
0 g 3 .

v

S
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a -development and thimk that it is important for pre-kindergarten programs
Iy . . » )

_to lnterpret the educational function broadly enough to provide experi--l
.ences/to develop’social, edotlonal, physical, as well as 1nte11éctual

.3f competcnclcs. (4)'Most—wrlters subdcribe to the idea advanced by Jean

. Piaget that cognitive development proceeds by steges which follow a con--\
sistent.order. (5) Most wrlters in the field be11eﬂk 1n the veracity >
of the often repeated rule of thumb that learning can proceed to the

pbstract levll only &fter many ‘concrete experiences. (6) Most writers . |

s in the field recognize 'thé importance of individualizing the group pre-
4’ i @ L0 &
s kindergarten program in order té®-respond to the ability and needs of - -

. individual children. (7) And, most writers in.the field acknowledge
. . - . “'

.the'lmportance to a child's intellectual funcE}oning of the nutritional
'and‘health’status.' What goals and‘objectives for group pre-kindergarten " 1
. education Scem to follow "logically from these ‘theories of development
and. lenrning?‘-Flrst most writers: in the field are generally agreed .
"‘that comprehensive goals are consistent wlth these theories -- i.e., ‘
o, .
7 reflecting the "whole cyild" concept 1nvolv£ng worh &ith parents, pro-.

. .

viding nceded nutritionnl and health servicés, and maintaining.continuity -

between pre- kindergarten programs and-elementary education. But, secdhd,
" L %

there 1s not complcte agreement among writers in the field about whether

- .

& w b

relatively more epphasis should be placed on process~ or on product~

L4 . ~

- -

oriented goals .in pre-kindergarten education.\\\hat teaching methodology

) should be used ‘in group pre kindergnrten programs? Up to the present

@, Rl

f time, the tmpha:ls qf work in pre-kindergarten eduoﬁtion has been on

development of curxicpla\rather thah on teaching-methddology& and it

. °
. - . -

.~ . - . - ’

) . . : . ) .
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is thezefore not surprising that writers in the field heqe'not come to a,

.

consensus about methodology. what effects on children amd on curricula

at the elementary level have been noted 85 a resuvlt of group pre-kinder-
gerten programs? Most writers in the field note _that cogﬂitive gains
are made by children in the course of group pre~ki/aergarten programs;

4 . Y

however, in most cases these gains .have not been mafntained throvgh the

¢ - L

primary years in regularrelementary progqams. Vost writers in t%e field
agree that pre-kindergarten orograns,should hav%‘an effecd on curriculum

in the primary grades, . - >

are derivative of the questions .of cllentele, per pnnel and programing.
- »

' What societal group or groups should sponsor pre=- indergarten programs?
_ . ~ . ° L

N

) P .
There are advocates of. sponsorship hy private groups,. social serviced,

-

and the public-school system;, but there is as yet 0 .consensus. among

4 ¥
writers'in the field. What should be the length oi )the day in group

pre-kindergarten programs? The lgngth has varied because of the dual
functions served -- child care‘and educ&tien -- end Again.there is no

B .

consensus among writers in the field “about which.funétion should prevail, ©

What . funding priorities should be applied to decisions’ involving group
5 >
pre-kindergarten programs? Once again, writers in the field have not

come to'agrecment on this question.

The study of the attitudes and knowledge.of elementary principals .

about group pre-kiudergarten education treated definitional and theoretical

-~

issues' from these four main headings ~-'clientele, personnel” progiaming,

'
‘ » -

and organization, - : -
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T Elementary Principals in tbé/:tuay
- // 5
i The imminent expansion of group pre- ingergarten ducation in the

elementary schools resulted in a focus/on fhe views of principals cur-
| rently working at this level. By virtue of their position, elementary

principals would play a crucial leadership role administering pre-

) = kindergarten programs., First, they would guidg¢ change and implement

goals., /;econd, Ehey would have primary respénsibility for supervising

and improviﬁg instru;tion. And, third, tley would be accouﬁtable for
the success or failure of the progiams

th study in?ludedlall 679 ind iduals/who during the %974-1975
acadﬁpic year served as elementg;é(gfincigéls in {pwa schooie;5 Gagher~
ing information on the views 91/811 rathér than a sample of elem
principals in the State of Jowa allowgd more accurate general'zation of ////} )

. findings. .

» .

7,

> Method of .Data Collection 3

/

/
,

/ .
. The largeg§ize of the population to be surveyed necessitate

./" use of a mail questicnnaire.®

.

.

in additjon to instfuctions{

,Tf,,——v’fﬂ’f::::: of pre-kindergarten education., A five-point Likert-type scale '

v§§~used.as the response format in this part of the questionnaire, Items

¢ s 4 - § . l

- i . i o 1 1 ) i
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about fpportapt’issucs in érc-kindergarten-éducation wvere phrased so

1] . . ¥
that,respondeﬁts would select é&lternatives, almost equally at the ‘lower
/- ) g . v .

/ S [
an9/upper ;nds of & scale. The items were refined during a'pilog study;
3 7

°

d theif . final arrhngemevé in the quespionnaire was determined through_’

P
rnndqﬁ;ﬂéﬁignment.
. '// Y ‘..' N
/'A Approximately 657 of Towa elementary-principals responded to" the

7

rd

questionnaire.  fomparison of the reéspondents to thé entire population

. of Iowa clementary principals on the:dgmographic charaétgristicsfof

-gender and age indicated that the respondents seemed to be/representa-
' =Y

v !

tive of* the population. '

Views of the Elcmenta;} Principals

. Analysis of the gesponses of Iowa elementary prirncipals provided.

‘
important and interesting information about their readiness for group

pre-kindergarten education. A summary of these views .is organized
1 " . 5 '.
. _ agcording to the major definitional ang theoretical issues on which the

stﬁdy is based.7 On all issues for yhich the stance of writers in the

field is clear, there is a good matEh between that stance and the views
F 3

of principals, . ® NN

’

.

\
Clientele . ' 0

Age of Children. A majority of elementary p;?ncipala believe that

¢ kindefgaften is not soon enough to begin teéching young children in a

. i © . "
2 - group setting. Bug, many principals also believe that children should

be at least four years of age before they receive group:pre-Kindergarten

. 12

L
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education. In.other words, many principals would limit enrollment in

-

group pre-kindergarten programs to children vho are within one vear of

.

being eligible for kindergarten.

Socio-Fconomic Status and Background, A majority of principa(f

believe that priority should be placed on the pre-kindergarten education

of di;advantaged children who are in need of stimulation. However, it

is important to note that the percentages are only slightly over 50 per

cent on, the two relevant items in the q\Fstionhaires'

Universality of Need for Grovp Programs. Nearly three-quarters of

the elementary principals believe that all children .could tenefit from.
appropriate group pre-kindergarten programs, And, although a mafjority
of prfqgipals think that pre-kindergarten childce hould ideally receive

education in their own homes from their own paglits, a majority also

judge that in point of fact most parents do not provide the ‘opportuni-

ties for intéllectual development needed by pre-k(ndcrgaffen ayed child-
ren,
- 2 :
Physiral/Mental,Hlealth, Most priﬁsipals believe that the education

of pre-kindergarten handicapped children should be a public responsi-

bility. Furthermore, in keepi;g with the_phiiésophy of malnstreaming,$
a majority ¢f principals reject the idea that pre-kindergarten Landi-
capped chilhren shou%ﬁ be educated separately fromiothor children, Many
of them think that pre-kindergareen education should be\provided for

handicappéd children before it is provided for other children; buC the

percentage is less than 50 per cent.

.




. Personnel ’

o’ Training/Certification of Staff. Principals overwhelmingly reject
-~ ‘ ’ - . by
the idea that pre-kindergarten teachers require less professional train- )

ing than elementary teachers. They believe that pre-kindergarten téthers

noo» should be paid on the same sdlary schedule as other teachers. Further-
) L}

more, almost all of them think that pre-kindergarten teachers should
» o . ~ .
™ have special training and cegtification in early childhood education.

. )
Many take issue with the idea of employing teachers already in the dis- . e
% trict for any new group pre-kindergarten pragtams, even if staff re- -

ductions would otherwise be necessary; however, there is an unusually
large undecided response on this pa;éicutar item in the quesfionnaird.
A substantial majority of principals reject the idea that pre-
kindergarten teacher aides are as competent in making educat!onal ; .
‘decisions as are te?chcrs. Over half of the principals believe that
: thei? aides should have special training and certification in ed@ly

»
g childhood educa;ion.

‘Parent Involvement, Almost all principals think that active and

. continuous involvement of parents in thg experiences of a child while
; in a group pre-kindergarten program hag positive effects on fcarning. g
Accofdingly,AnosL of them reject the idea that parents should generally
remain on the other side of the school door. Most principaiS, however,
do not consider that pareut& are s competent in making educational
decistons as are teachers; this belief may possibly be related to their

feeling that most parents do not provide r\e opportunities for intellec-

-tual devcelopment needed by young children.

. ‘ N ' . 1 4

-




z * ' 12

Réfio of Staff to Childrcn:. Over three-quarters of the principals

bélieve that there shquld bg at least one teacher and one full-time
teacher gide for each ‘fifteen four year olds. Nearly that many princi-
pals do not coﬁsider that the same aéult-child ratio as now found in .
;1ndergartcn programs ié appropriate in pre-kindergarten programs; this
view may indicate that. principals aré not satisfied with the éurieht'

ratios in kindergartens.
Programing

Theories of Development/Learning, A large percentage of principals

reject the idea that achievement depends more on genetic or biological
éndowment than on environmental influences. Mest principals beligve
that tge first years of a child's life represent the most important
period for priming a child's cognitive development. And, over phrgf:
quartérs of the principals/th nk that -encouraging intellectual develop-'
ment need not discourage‘hcalthy social-emotional dévelopment. .
Most‘brincipals think that intellectual Eunctioning procéeds by
stages and follows a consistent érder. Also, the majority éf ﬁrincipals
believe that the learning of young children moves from the concrete tof

.~

the abstract level, rather than vice-versa; however, the undecided éroup

- is rather large in this case. Responding to an item about early read-

ing, most principals indicate belief that the child who is interested
and seems ready should be taught; in other words, there is belief in
the idea of individualizing this aspect -of the pre-kindergarten curricu-

luﬁ. Finally, algost all principals think that hunger or poor health

w

/-
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constitutes a barrier to the learning of young childrerr,

Coals/Objectives. Two items assess the extent to which elementary

principals consider their colleagues to be knowledgeab}e about the goals ’

- and objectives of pre-kind%rgartqp éduc§tion described in the literature
and espoused in theif’conmunitieg. Responding tﬁ,these items, ncarly
half of the principals inQicati that a lack of knowledge prevails,
Howe§er, one cannot judge what gauge of knowledge the principéls applied
to Fheir colleagues in this case. ~—

‘The principals think that group pre-ﬁindcrgarten programs should

¢ .

embrace comprehensive goals and objectives. For instance, nearly all
of the brincipals believe that experiences designed to achieve social

' N\
learnings should be as important as those designed to achieve cognitive .

leaMings. And, nine out of ten principals think that systematic educa-
’ § :
tion prdgrams should be available to parents of pre-kindergarten child-

ren. Also, & high percentage of principals believe that adequate p}c-
kindergartcn programs should prov1de nocded health and nutritional ser-
vices to. ch11dren however the magnitude of abreenent with this item

is considerably less than with the one about hunger’ or poor health being
a barrier to learning. Finaily, alﬁost all principals believe that there
should be‘continuity of program goals at the pre-kindergarten and elemen-
téry'levels. |

On two items designed to place principals along a process/product-

-~
»

oriented cnntlnuum, the maJorlty of prlncipals indicate an afflnity for

process\orxanted goals for pre- klnder&axtcn children. They believe that

-

zlearning specific skilLs is less important than having many and varied

3
-

16 N '\
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trips and experiences. And, they think that creative activities such

as music, ‘art, and movement should receive more emphasis than formal

readiness activities, . .

Teaching~Mcthods. yosc:principals‘believe,in the importance bf
iqdividualizing the group pre-kindergarten programs in order to respond
to the abilitx and néedsvof the thldren. They also SUPPSFQNEhe‘idea

. [ ]
that a diversity in methodology should be reflected in group pre-kindér-
‘ . .

garten programs; however, this item d;es not differéntiate.be;weeﬁ di-

versity of methédology within a jrogram or from,}rogram to program, -
And, most principals do not approve of pre-kindérgarten programing
" which requires children to participét; 1ﬁ Lctivitiés ﬁainly as one group.
‘ On some items relating to tcaching methods, the princibais tehd,to
be process-oriented: For example, a majérity reject the idea that the
most impartant ﬁeqrnihg cxpériences in ; grbup pre-kindergartenlptogram
are those dir;ctly'led by a teaches. Furthermore, nearly half think
that children learn best from sel[-sélected.activicLes within a well-
- planned environment.

. |

A large majérity of principals believe that the main purposE of
spontaneous play in a group prq-kindergarten‘pr;gram should be to pro- .
vide for sociai-eﬁékional expetiences. This rcsponse‘could be inter-
preted as being pro%yct-oriented, since process-oriented planners at-

tribute considerable importance to the intellectual growth possibili-

' -
tieg of children's play.

Program Effects, Many principals know that the significantly
- - i

higher scores on 1.Q. tests of children in group pre-kindergarten
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programs typically have not Ef"dCd to petsist into thé intermediate
gradés; however, over 40 per gent of the principals are undqpided and
this level of indecision indicates a probable ‘lack og fénuliar;ty with
ghe relevant research rcéults. Over three-quarteré of ‘the principals
‘think that widespread pie-kfndergarten attendance should cause changes

in the ‘kindergarten and primary curricula.

Organization

.

Sponsorship. A majority of principals reject the idea that group

pte-kiddergartgn programs shogld remain- in the private sector and thigk
instead that publié;funds‘Should be used to support pre;kindergarten
educaﬁion. Many believe thét group pre-kindergaften progruﬁs‘could be
housed in empty eICmen;ary clagdrooms., And, over three-h@arters of the
princléals,think that ;conomic coﬁsidcragi&nb would.cncoura;e local
gschool districts .to add group pre-kindergarten prograﬁs if the same
state funds were made available for pre-kindergarteq as for~elemcntary
children, Furthcrﬁore, almost all princiéals believe that if group

pre-kindergarten education bécomes a publi® responsibility, it should

be under the administration of existing Boards of Education.

Length of Program., Most principals seem to support the education-
al but not the child care function of group pre-kindergarten education
w—p;ggrams. .For instance, over three-quarters of the principals think
that pre-kindergarten pr;gramg should ;e a maximum of two to three

hours in iength. And, most prigéipals reject the idea that full-day,

publicly funded pge-kindcrgarten programs should be available to meet

18
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_year olds." ~.
‘ L]

th¢/ neegs of childrem in families with working parents,

Funding Priorities. On questions of economic feasibility,, the

principals™are fai¥ly evenly split among the agree, undecided, and
‘e .

‘disagree responses. Principals tend to think that it is économically

feasiblée to provide publicly funded pre-kindergarten education for all

children and that it is economically feasible to maintain ratios of one
Y . L ’ '
teacher ‘4nd one full-time teacher aide for each fifteen children in

group été-kindergarten programs. However, these responses are well
under 40 per cent -- far short of a majority. ‘And, as noted earlier,

many of-the prinéipals interpret "all-children' as being "all four
: . ., q "

%

On matters of priorities, the princibals tend to reject the idea’

that public resources should be usedito improve elementary education

’

rather than to begin“re-kindergarten programs and-to atcept the idea

that a higher priority on using public funds would be to implement .a

1:15 teacher-child ratio in all kindergartens. However, again the per-

centages are less than SOZ., .
o . ’ J
Implications

There is a good match between the views of Iowa .elementary princi-

pals and the stance of those who write about pre-kindergarten education.
. s

. Thus, this study finds an affirmative answer to the question posed in

the title, "Are elementary principals‘ready for group pre-kindergarten

f
education?"
L3

. The responses of Iowa elementary principals indicate that in general
» ‘ £ \

)
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“

the; are'positively oriented to group pre-kindergarten education and .

.

are rather knowledgeable about what it entails, Administering pre-kinder-

garten p}ogrums within the public schools will involve making %ohe dif-
) ¥

ficult decisions, but the principals appear 'to be Rrepared for making . F]

appropriate judgments. Although the transition ta new pfograming is

. never easy,'the readiness of elementary principals for group pre-kinder-

.

o garten education seems to bode well for facilitation of the E;ansition,
at least.in‘the State of Iowa. This qualificatisn is in qrder because
all of the elementary principals in the study were from the State of'

. . Towa. Further Tesearch in other states will be necessary to ascertain
the generaligy of éhe_findings and, to givevan overview of the readiness

'.' of principals nationélly for group pre-kindergarten education.

As was mentioned chguentlf in the section titlcd,."The Selccte%i

Issues and the Stance of Writers in the Field," there are some issues |

o

s ¥ TR . . 8
‘ on which there is little consensus among various writers and, indeed,
Lo ** on which there has not been articulation of alternatives, In other
’ words, many of the difficult decisions which elementary principals will

- face vig-a-vif pre-kindergarten education are also ones with which edu;f

. - .

cators in the field af pre-kindergarten education are still Qrestling.

It makes good sense for educators at the pre-kindergarten level to work
) @ oL )
‘together with elementary principals on critical and hereiofore unresolved

issues in‘group pre-kindergarten education. Elementary principals coudld

.

bring to the joint effprts a vast fund of practical experience at the

elementary level; and because of their positive orientations and con-

.

siderable knowledge about group pro-kinderga;fen education, they could

0 h




constructively take part in those cﬁfoybs.i The help of elementary
. * L L. <
principals in resolving issues on which there is currently no consensus
\ v ’ .
could have positive effects on the theory and practice of group pre-,
> .

kindergarten education.




-+ Footnotes Yo 2N
———

L, Advice and feedback from Jerry N, Kuhn on this study are

1

gratefully acknowledged. a

2, 1t is not possible to cite here all of the individual refer-
. . ! I
ences consulted in‘identifying these issues, For a complete biBﬁiog-

rnphy of litcrature consulted, see S, Anselmo, A study of the attitudes
AR

and knowledge of Iowa elementary principals about seiecbed issues in

pxe-kindcrgarten education, Unpublished doctoral thesis, Universxty of,

Towa, 1975. J .

3. For a more complete review of the stance of writers in the
field, see S. Anselmo, op. cit., pp.°15-62. .
‘ 4, . Although the"questionnaire cgncerﬁed group pre-kindergarten '
education in general,'cerpaip ikems were phrased'{n terms of given aée

.groups for the sake.of‘sﬁecificity: w9

S. The information was provided by the Iowa Department of Public

0
.

Instrubt{on.‘

'é.\ The liter gure indicates -that a major problem in mail'questionl
haires is the ptobibiyity of a low rate of return. (See, for i;stAnce,
F. W. Kerlinger, Foundgtﬁons of behavioral researcﬁ, New Y ~k:‘ Holt, ‘
Rinehart, & Winston, 1973.) However, in this study,‘fggiig2ig follow-up

procedﬁres minimized the seriousness of this problem.

7. For the purposes of this part of the data analysis, the "strong-

ly agree" and "agree" responses were combined as were the "disagree® and
‘:!trongly disagree" kesponses. S '

S
v
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