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These papers represent a general discussion of the

problemb ‘and Erospects for teaching Latin American #®tudies in

two-year colleges.

More broadiy, they highlight the difficulties of

introducing any sort cf intercultural dimension into the two-year

college curriculum.
requlations -and studént- attitudes in expanding Latin American

and the two most promising approaches--incorporation of

coursevwork,

Sheila Tesar dlscusses the constraints of state
[

units in existing offerings and establishment of continuing education
courses. Patrick Pcley describesr the interdisciplimary approach

adopted for social sciences,
at Tarrant Ccunty Junior College,

present U. S. histcry courses and the needs of Chicano students for

humanities, and Spanish language courses
Northwest campus. Deficiencies of"

an accurate and unktiased pqrtrayél of Mexigan American history are

review ' r Jcse Roberto Juarez, Sr. Felix Tejera discusses the

adm’ ive resistance to 1nstituting Latin American history

cou instructors may face, student-oriented p ©oblems, lack of
textbooks, and needed professional resources. (BB)

appLrops.
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— Abstract -

The four papers conta1ned in this pub]1cat1on were prepared ih con-
.junction with the Lat1n Amer1can Culture Stud1es PrOJect for Commu-
"n1ty and Junior Co]]eges arid de]1vered at the annua1 meeyfng of .the
SCOLAS)/1n Lubbock,
The papers represent a geneﬁé] d1scuss1on

Southwestern ‘Council on Latin Amer1can Studies
March 3, 1977.
of the prob]ems and prospects of teaching Lat1n Ame/1can Studies in

\commun1ty and junior colleges, each from ‘the 1nss/

Texas,

utional, geograph-.

ical, and d1sc1p11nary perspect1ve of its authov. More broadly, how-
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The four papers in this puu11cataon were .prepared in conJunct1on with
the Latin American Cu]ture Studfes Project for Community and Junior Co]leges
and de]1vered at the anntial meet1ng of the Southwestern ‘Council on Latin
Amer1can Studies - (SCOLAS -in Lu@bock Texas, on Mfrch 3, 1977.

)
. f

~ The Latin Amer1can Culture Studies PrOJect s .a multi-purpose one year'
Program designed to 1mprove Latin American studies offer1ngs, for educators
working at two-year co]]eges. Through a series jof conferences and. a summer -
workshop, the program has undertaken to orient and train faeulty in'a multi-
cultural and multi- -disciplinary approach to ‘the human1st1c aspects of the

Lat1n Amer1can cultural heritage.

The program has four major components: ,

a) Training persons -engaged in or prepar1ng to engage in Latin Amer1can
studies, but especially tra1n1ng teachers at the commun1ty co]]ege
level through a series of conferences and a summer workshop.

. b) 'The collection and development of appropriate instructional and. .
“curriculum materials and other information related to Latin American
‘cu]ture studies, to be demonstrated and exhibited at the conferences

and to be d1ssem1nated throughout Texas in published: form.

c) The dissemination and "institutionali= ' " ~~ this ma ) 'H~-!:

e ““rve-mentioned putt . o .. wu carough the development of course A2

S

"modules" on Latin American’studies that could be addapted to the
" general education curriculum of two-year 1nst1tut1ons accord1ng to;y.h.ff,,,
local needs, resources, and demand. 3 ;

for Educators Interested in Latin American Culture Studies" and the
"Resource Center Network," both of which are part of the Institute of
Latin American Studies.

In addition, we hope to work with a]]'community groups, individuals,
and organiéations having an interest in Latin American culture studies, to-
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' assist ‘them in promot1ng, encourag1ng, deve]op]ng, or produc1n§ programsv

- and other activities that relate to the history, culture, or trad1t1ons -

of ;hp tatin Americans. Thjs wi'll be done pr1mar11y through the Repqurce
i : . . - . .
Cenfer L '

.
L]

The four papers contained in this'specié] pub]icatinn rehresent a
general discussion of the problems and prospects’ of teaching Latin American - -
; stud1es in community and'junior colteges, each from the 1nst1tut10ha1
geograph1ca1, and djsc1p]]nary perspective of its author.. More- broad]y, )
" however, they highlight the difficulties in general of introduc1ng any-
sort of intercultural dimension, regardless of the culture in question,
into the'two -year college curriculum, aAs Professor Tesar pbints out in

ey
a . 3\ rel
her paper, "the predominant values held by commun1ty c01§ege students o ,(/;ﬁ L

are pragmatic, realistic. School represents ‘an 1nVestmené§of scarce * = :°
re50urces “time and money." For these students sch004 is a méqhs to an
end, and many students "demand to know the relevance ‘of each cour§e 1n
their curriculum to the practical goals they have §et‘f0r themselves.'
. . d

It is this interest in acquiring practica1’ski115‘as'opposed_to
abstract knowledge that is in large measure responsible ‘for t dramatic '
increase in junior cQllegé enrollments and adult education since the mid S
sixties. It has been argued that what the new college tudehts-waht .
is to acquire ski]]s,thet will contribute to their surrjyal orgheln them
to eatisfy creative urges. ' - | »

ac guestion of survival raises another point however. Is syrvival
“only a matter of learning how to repair an automob11e or grasp. the fundamentals
of accounting? One S ab111ty to cope with an 1ncreas1ng1y complex and inter-
dependent 1nternat10na1 system, within wh1ch hundreds of nations and millions
of people are batt11ng for scarce natura] resources, is also a key to our
survival, both individually and as a nation. Obviously, what the OPEC nations
decide to charge for their o0il, how good J wheat harvest the USSR has, and:
whether or not a new Panama Canal treaty can be agreed upon will all ultimately
affect our 11ves : 8

N .
5 \ . . Vs

Perhaps even more important to us as a natian, however, is the intercultural

dimension in education. Ours is a culturally pluralistic society. How do we.

i
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prepare people to Tive-in this sociéty and benefit from it? Tne philosophy
of education and social organization of the United States for the past two
hundred years has emphasized the concépt d% the melting pot. One of our
richest resources as a nation is the number of m1nor1ty cu]tur°° thyt: make
up this ~country. In, th1s .regard, it needs .to be kept in mind. that a
‘cultural experience can come fron studying ‘domeéstic as we]] as forejgn

cultures. Y : - N T

R A4 . -
- o -

?ét today, - this is still a nation that in many respects is one of L
terr1tor1a1 m1nor1t1es characterized by racial and ethnié aﬁtagon1sms o
We need to go beyond the me1t1ng pot, in the famous phrase ¢f Glazer and
Moyn1han, and to recognize; that, in the words of Gree]ey, "the hope of &
un1ty through homogenization betrayed 3 profound m1sunderstand1ng of the .

“\hnman condition." - .. _ ’ - . ’

| He need to encourage, heterogene1ty and pr1de in one's: her1tage and- to
(,1ntegfate an intercultural perspective or d1mens1on into the educational
process by studying our own minorities as well as foreign cultures, beginning
in grade school and cont1nu1ng on through community co]]eges and universities,
" Such a-step cou]d be a major c0ntr1but1on to overcoming the racial and ethnic,

conflicts that for two. hundred v« g ks from reali- ur 1dea1s
AY . . , :
a3 a demorrafwr nationr at = suded, "analyti¢ second
URRIE o oreqadres Lo osuabiiize personal security and openness, |

and ynterpersonal trust and empathy wifh peop1e of different domestic and

foreign cu]tures;”] \ o

.
. P . . . y \
v . B ' '
I . 3 ' \
) s

Our hope with this project for commun1ty and junior colleges is to N

develop an intercultural dimension for 1nc1us1on in the a1ready existing
3un1or college genera] education eurriculum. The central idea is to try

to integrate this 1ntercu1tura1 perspect1ve into the process of general
education, that is, "the formal process by which our people are prepared to
live effecfive]y in this society.”' The central concern of our project is

not to create new poprses or- to develop specialized programs in Latin American
studies. The goal is to broaden regular coprses and programs to include
significant infermation and experiences from both domestic and foreign
cultures. By broadening. the general edpcation of students, we will be able

- 4
to move away from the monocultural ethnocentric viewpoints that have

-y
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often been so typ1ca1 of general educa;;on and that have contributed to

both domest1c and 1nternat1ona1 ethnoc ntr1sm

1. t

The need to broaden- general educat1on in this way is certainly great.
In 1974 a conference wds held in Zurich, Switzerland, to “shedn11ght on
what is needed in the way of global .studies at the precollegiatelevel."
But the findings a]so tell us qu1te a bit ‘about what s go1ng on at the |,

colleg1ate level. It was reported at the conference, in a. survey conducted .

by theq?mer1can Assoc1at1on of Colleges. for. Teacher Educat1on (AACTE), that
"only 8 percent of the 225, OOO teachers that graduate each year in the U. S

have any access to - 1nformat1on, analysis or exper1ence in the 1nternat1ona1:”

field." A second AACTE survey: reported that "of 900 deans of educat1on

. po]]ed throughout the U.S. , 60 percent sa1d they had absolute]y no 1nteresu.

1n international educat1on " The. conference chanrman, Dr. B. Frank Brown,
said: "In sp1te of rapidly: develop1ng 1nterdependence among nat1ons, and
the un1versal urge for a new commitment to wor]d peacey pract1ca11y noth1ng
is befng done in the %chooling of young people in the United States to

o ‘hese St _ nt global ~=n ol i

gh'in re o carsthe U... Ofrice of Education has attempted to
encourage'the incjusion of;gn intercultural dﬁmension in the general
educatfon curriculum ‘at both the precollegiate and undergraduate college
tevel, "ovearall the responde-of the American Educat1ona1 System to the
challenge of Preparing citizens-'for effect1ve c0p1ng in an interconnected
‘world is woefully inadequate.” "3 One of the/prob1ems that has been 1arge1y.
unknown among the general public and widely ignored by the press, but
nonetheless one that\has become increasingly pressing to the American
socio-political and economic systemsi especially in the southwestern.
United States, is the problem of illegal aliens in the United States.
In 1976, the U.S. fmmigration Servicd apprehénded a total of 870,000 illegal
aliens, yet for every one that is caught at least two or three are -not.
Nine.out of ten of all those caught were Mexicans. Why are most illegals
in the U.S. from Mexico and other Latin American natibns? The answer to

“this question and a solution to the problem of illegal migrants «is difficult

to explain unless someone has the basic knowledge to grasp it in its togal
context. Fundamenta11Y, it is an 1nternat1ona1, structural economic
problem, but it is also related to the total history o%‘the U.S. &d Latin
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4  America, especially‘Mexico The .status of Puerto: R1co and of the Cubans" ' .

in M1a%1 are two more problems tAat have -both 1nternat1ona1 scope and - }'

1mportant and profound domestic consequences for the United States.
- , : L ; . ,
How many people realize that the United States is the f1fth largest «
Span1sh speak1ng nation 1n4§he wor1d? That Hispano Amer1cans const1tute
th1s nation's second,b1ggest minority.and in a decade are likely to pass
Blacks as the est minority? That more money is spent on b111ngua] : |
ducation pro;i:;§\$ﬂxglv1ng Spanish than on all other 1anguages comBined?
That until 1848 the ent1re southwestern Un1ted States- was under Spanish
" ahd then Mexican rule?. These questidns “are important because the answers
to them will help all Americans understand both the domestic and the inter-
national social, p011t1ca1, and economic implications of policies d1rected
toward dealing with questions like Panama, Puerto Rico, illegal immigrants,
and bilingual education and the myriad of other domestic and international f
~ questions facing Aﬁericans today. ‘ '
fhe papers in this 1ittle pub]ication.dealing with the prob1ems
v ( and prospects of teach1ng Latin American studies at commyni‘ty and Jun10r
colleges +can be viewed as address1ng the much broader questiop of how we
are going to integrate an 1ntercu1tura1 dimension into the genera] commun1ty~
co]]ege curriculum regard]ess of cultural area. Our hope, is that these '
papers will prov1de the basis for a d1scu98/5n that will generate the
kinds of 1deas and _programs for action for.a more effect1ve global educat10n
’ throughoutrtwo year institutions ih Texas and elsewhere. Qur concern T
is not with creating new and spec1alized courses or in producing Latin d
American experts. The theoretical concerns of Cross- cu]tura] experience and
research can be left to others, We want to know how we can apply the - ‘ ’
knowledge that we have of other Tultures in the classroom so that students will
graduate better prepared to live in an increasingly interdependent world.
.~ It is our hope that the Latin American Culture-Studies Project for .
Community-and Junior Cotleges will encourage the best features of our pluralistic
society so that our differences-=instead of leading to intolerance, conflict, P

.

and despair--will Tead us to understanding, harmony, and hope.

Edward Glab, Jr.

’

v 2




¢
»
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Notes
' J ‘1 L
o] . . ' _ . bl o
- a John Carpentier, The Interculturalflmperative (New Delhi: Moharn
Makhijani at Rekha Printers; ]973)4’p. 3. ~ . L.
* : e . .
< - ' /

.-

: 3Rose L. .Hayden;, "Internat1ona]1z1ng‘Pub11c Educat1on What the States
dre Doing", QUnpub]1shed paper delivered at ‘the Twentieth Annual. Convention
of ‘the Comparat1ve and Intérnational Education Soc1ety, Toronto, Canada, .

2Foundation News, November/December, 1974
‘ .
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. - . o Lat1n American Cu]ture Stud1es in E
- ” A Cgmmun1ty Co]]eges Alternate Approaches . ;
L P } f ) ' _ by y ‘ . ’ //J
. f'\ e » Sheila Tesar '

Comﬁ?ehensiye Community Colleges: The Setting for Change -

-y « | |
As Latin Américanists, all of us would 1ike to share our intep@st jn

[

/

this area of the world with ah ever-expanding circle of ‘students. With’
commun1ty and Jun1or colleges currently enr0111ng over one half of enter1ng
freshmen and sophomdres, these institutions appear to be a pr1me target
for the introduction of, and generation of enthusiasm for, studies re1a§ed
- yto Latin Amerdcd. ‘However, although -change is a»qgnsianpioq the commgaﬁty
college scene, succes§fu1 innovation must be accompanied by an’understanding
of and respect ‘for the nature of the institution. - .
P Compréhensive'community,co11éges are reTatively ngw'entrants to‘tbé
'~educatiqna1 milieu.. During the 1960s, while traditional college campuses
of this nation WQFé racked with "revolutionists” forcing them to be .
ré]evant'fo the times, the gréatest transformation in-higher education wgs
taking place almost without notice wlgh\fhe community co]]ege becoming a
major element: of higher educat1on in the United States. 1. The community
' college is neither.a g]or1f1ed h1gh school nor a pa]e un\vers1ty It has
grown from its beginnings as a junior college, pr1mar11y concerned with
offering a_ lower division collegiate course of study, to a multipurpose
jnétitutional offering all types of programs for all types of people and
\dédicatéd to the principle of lifelong education. I
. 4
The public two-year coT]ege is an outgrowth of a phifosophy of
education that advocates the provision of equal opportunity by teaching
whatever needs to be learned to whoever needs to learn it, wheneveﬁ he
needs to learn it. To make this broad mission operational, such colleges
attempt to fulfill the fof]owingéneéds:
(1) The need for programs of liberal arts and science courses that
would be transferable to an accredited four- -year college or un1vers1ty and
a0p11ed towards bacctalaureate degrees,

ERIC \ - o 11

\f,e-—-
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(2) The need For voCat1ona1 techntca] program?‘des1gned to. prepare R

w *

- students for entry or reéntry 1nﬁo the JOb market, W]th such’ programs of ~
long or short durat10n qpend1ng upon the amotnt of"time needed by the¢-»\
i}equ1rements for entrance into.the occupat10n. ¢ . \L

T (3) ~The, .need for adu]t courses for wh1ch cred1t .uP'

or may not . . X

be g1ven, des1gned to prov1de genera] educat1on “to fac% 1tate occuppt1ona1 -

growth to improve constructive use. of 1e1sure t1me, and to’ ﬂncrease'

personal and fam11y,11v1ngjsat1sfact1ons and.Cultural depth, : ﬂ . / " .
(4) The :ned.for'indiuidual_segydces to studehts,‘including guidance ‘

id counseling

(5) The need for programs and serv1ces)des1gned to remove def1c1enc1es Y

I‘hpreparat1on for co]]ege programs, and = | R S - L
(6) The. need ‘for" programs and serv1ce§ for*1nd1v1duals and groupst o ,
“interested in cultural, c1v1c, recreat10na1, or other commun1ty betterment O ~
bro‘jec‘ts.3 | : o : ;- - T v
- . . RN ) | “ » ) v”’ . ‘ . . R
In fulfilling all these purposes, the two- yéaqpco11ege has become =~ - - .

more d1verse in defined funct1ons. programs, c]uente]e, and ph11osoph1ca1 v
;) v

bases than any ather- educat1ona1 1nst1tut1on 1n exhstence It has become,

characterized by at least five récogn1zed d1scr1ptors 1t is democratic,

comprehensive, commun1ty centered, dedicated to lifelong education,-and | .
dagtab]e.4 These characteristics demand a degree of f]ex1§111ty unheard

of in other types of educational 1nst1fut1ons Thus the introduction of - Y
Latin American culture studies® to this new 1earn1ng env1ronment should take L R

\1nto account the constraints and resources spec1f1c to the sett1ng In
th1s presentat1o", constraints 11m1t1ng the expans1on of Lattn Amer1can
coursework will be d1scussed fo]]owed by suggest1ons for alternative L
approaches to the dissemination of know]edge about our fascinating inter- . N
d1sc1p11nary f1e1d of study.

"Regional Structural Constraints . ' C

Two types of structura] constraints m1t1gate against the addition of

néw courses with Lat1n American content’ 1n Texas commun]ty Jjunior colleges.

-

First, courses dealing with Latin America are by nature spegia11zed
, N

and generally do not appear in a curriculum until the junior or senior year., .

ta~e
e

\\/’
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Conunlmitly colleyes in lexas «re p'rohibited from o‘i{‘crixxg courses at other &
. ‘1 than a fr'mHman'Qr s_oDHomore lev'el. In order .% recdive state éid reim-
t . ‘_t‘fu"r‘*f;m : i e ©commun ty (Q’Tﬂf;o\iﬁﬁet de-onstrate that two public
C s Tl HEINE n’w(mhn:; at least a |,».* *utcl dearee) offer
- the frashman "or sophomore hé\ihﬁent of thik
regaic - s owwtolds first, to kooy communify, .« O yithﬁn thair role

’ . . . ’ .
vy dand ccope asoacademic transter Cinstitetions; and second, to provide a
£

\ k . o . ! S
<9, quarantee Lo transfer students that their credits will be accepted it

.-

cand when they do change achools.  Thus curricilar expansion at the community

'

\3 collTege Tevel du Timited to the extent .ot freshman and sophomore of ferings
i . -\‘ N

at public senior instrtutions.

’

VA second structural constraint oassociated with the Texas requirement,

tor e lve hoars of American government and history tor the attainment of

~

an Associate of Avts deqree. S ot these hours mugt deal with Texas

s tory and govornmnent .\Nw other wix with qenera! American government . 4

theve b no oroom for tlexability, ac these stipulations ave statutory.  Upon

compldeting these twelve hours, no other social sorences are requived tor
e AU degreey theretore s anteas g stadent hay desagnated a major and

nten s to transtor e there 0 no ancentive Lo take any additional coursework.
- Ed

4 .
. ~
Studesyt gt tacadynal concctraant,
' Aboat S percent ot ctadonts coral bing o commantty colleges can be
clhaucorted o Prans e tudent U theece s Teso than halt desaignate o

L0 the matoraty omndy L okaing bas, regquirement s to total about

ror the VA0 Gogreoe . 00 Those who clanas ity Theimse lves s

slentay aboat Lalt eranlly fyanster to ontor o anstitutons .

Gocauae cataet s g iver oty chana ter vse The taden ! populatyon, 1ty

dancger o toomake too e s hreat ons . However . oy studies Sgch
AT b u‘n‘.‘.'-.“ Bove to b o that e stadent s ooee older (average
e s have Tes e censtul e ndei e records than theay unaver oty
comntor par b e e vepreaent b ive b cthne canor e than o senor
Pt Tabrare s and coime Trod o Dowen, o b ecaneimin e L bea s I Tevay,
cores tapdente ore oar b Lrre T ave Pl e s o Conaat e, et waonh
N N

e the ot b o et L e Thoee Loyt AL S TR VR P that the
preefo oot Calae s e b Ty b e L e o L rea bt e hioo

.

ERIC a

Aruitoxt provided by Eic:



7

: RS [ :
: \ v ]

' - - N . !

" - . ’ . 4 . - )
represents an investment of scarte nesources:, time and money. For many
. 3 1\ ~ \ .

e

ot . v : X , ' . LN .
1t 1s more a sieans to an end than it is an endsin Ytself.  Counselors

.
\s.avy that many students want to know exactly 'what r‘huy‘.;i(feti to qe.'i. out, .
. . N . . . Voo
-, . w they Aomand "fo know the reldvance of each codrse in their curriculum ™
to th Ce ey set for themselves.  We can be fa’irly ~
Coo : finAmarica hds not figured in these students’
DUTOY acadein G e U b u'\m'm;nmti(} perspective untouchod by ‘earlier
7 ncentives to pur-'su‘u this arva, coursework in Latin Amgrican tields might
appedr irrelevant . even esoteric. ) .
Alternative Approaches
N .
Ai.en that there are structural and-tinancial constraints on the
cammuni Lty colleqges, together with o lavk ot Notivation on the part of the
students, what can be done to encourage pursuit ()U? Latin American culture
Stadieon ) Three nosaimylvties come to mind. Mi'nr, curricula at all Tevels
of institations could be expanded to incbade new courses in Latin America, s
' thas providing an Ontive tor transtor. Secomd, the notion ot comnreesy
could be ;mt‘ A ide, antrodi g oan 1t place the Imeorporation ot unite
o modules wath oo Latin Amcrican criphasis into Crrent ofterings . Third,
G thrast could be wgde o the direction of continuing adult education,
porechang out to the thonsands of tudents who come simply for their
’ owne enlightesient and growth without vegard to the tormal appurtenances
'( voanaated warth o tradrbronal hogher education. Lot ogn examine each o in tarn,
| »
[ CUothere wiere o e lu\j‘r drvaiaron conrse orterings with oatan
Ter ot conten s an ena o e b ane, the way owou b be opened tor
TR T E R R ST RS o runa by collegens Ty wonld produce o
o b o, o Judent o cnabd choo e Hioweer ot doeant o ot
ool ot The vevn et o e can (Phey s nen lonrth Aaeraoan) socaal
Sl Peer doess 0 e s e crob e ot taden! o aotaivation to enroll,
e v enh s e e S ghbey coro e o Wi than the soctal
GOl e s e b o red s ad bt pes there are aunerous,
Gt b e o ;,wxlw R N H\) Aievrrcan veterenoed una e, Une can enva ron
oty e aporoay st by s whier o the (‘«'\I\H).l‘- and gauchos ot Nrgent tna
coc Db Tagnt choneg wrth v cw Talees o the weelt he Moo oe Doctiy e
Q Vo
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. 4 . '
need not be the only part of North American foreign policy dedling with

Latin America that is touched on in government courses. Why can't Neruda

3

be included in the poetry component ot sophomore Jiterature? In Spanish

classes, it cultural Tessons are interspersed among the imperfect tense
and the'subijunctive, the tendency has been to rely on slides of Madrid.

12t Montevideo, or Santiago, or Lima? In economics we oucht to be

“e?’:ortninfy have had enough o0 ath The list of examples is endless.

he tapics-are relevant ) the comparivons, contraste, interrelationships

Jelt-evident . The task 1o to bring these ideas to classroom teachers

ard to provide through ftaculty development the tools to convey them.

Juromention ot tools o, dedaberate” Community colleqges profoss an

P learn something about fartlation trow the Latin Aner ican experience--

under Ty g commitment to esoellonoe an anstruction, tor only by 1nr0rbordtinq

and utilisoang the advances of educational technology can ﬁu(COﬂ%Yul-ledrniﬁq
ceperiences be generated tor the-new otudents . The study of Latin America
wfll come alvve bt presented through nyutvmﬁri(, comprehensive, humanistic
procedures interjected with audro-vinual materials and other new lTearning
stratedgies. New cirracadusn conveyed anoa tradirtional Tedcture tormat, will

soon wither and e on the vaneo  The Latin American Culture Studies Project

willl e takang steps to develop cxciting curvicula and methods of instruction.

.
DL . v v

CHY O Prna b v, ot Lot Ameracantats really desire to sharve their

Froowhedge and enthaoen wath others . they must tind ways to enter the

ol ot scontanuaing adult e at ron . In omany rommunity colleges, noncredit

envollaent exceeds cnrollment 0 Credat cogrnes, both aeademie transter

and socattonals o this arena, scholars antereated an ever-more specialice

Pobe s aght des ey bt an, wantang to o share toprcos of generval anterest
Cond D e rea by e e Moot col ey ot have trom ten tao titteen
interve ctedd tdenat o o order to ot bey the oo, but o with that caveat
Phere e 2o Dot o an B erang oo tourses constant by chandge; notning in
Gl ton i o ot e carent oand ey Aoready audionce could be
Dok nosw oo o b v e o bt ot e and g hat s Happentng T
O owe anoa D TU T A e o 1t Py Lo o0 ot the rae

ot g e a s ton g ol g w&\wv‘?un[ul ATt entiating trady tional
P e b begens i ey oy codbere s oo g Lo the

i



edge with which the college pénetr'tes the 1ife of the community/and

becomes increasingly relevant to ¢! mmunity needs. Throughout the Southwest,

we have a growing population of citizens sharing cultural on.linquistic
\\ ties with Latin America.  Community colleges are currently serving this

population more thdn are other institutions of higher education. However,
J i

A groat a&a] can bET NS e Throunh comnunity education, people

w oftered fin touch with their own roots, their
. BTEREIE e 150 A4 with
crecbits and r‘h.wn"(\(“, . d

While the constraints against the dissdminationgand growth of Latin

Anmertcan studies crve real and not easy to pdt o aside, there are avenues

tor progress. The Ciree mert ioned herve include creaton of more lower
drvision courses at o all devels, antroduction of modules with Latin American
emphasits anto current offorings, and m;mns‘i;un of short, noncredit efforts

. . : ' . . N N
incontinuing education and conmunity ‘.ur‘vn;,'t'. Any one or all three are
! v ’
bt

worth pursuindg, tor tatain American culture 1\\} too valuable not to share.
¥

. .-‘

Notes
[P _ ) L. ‘ A )
Wl B man, o There s A tommuna ty College o an o your Town (Now York:
AN ot cation Ot INSn Y pL

Wit re dhey oo Tesdre Wathur, Seaching o the - ommunity Junior tollege

o rord Appleton contagry Cratts, 1970, o0+
AY
shapted crom Tove s i crawtord, A Twentieth century Institatton
N e ’,
P caniman by Lol Teage Mhbrecs e bivered ot Soatineetorn Col Tege Agreement
Conterence s dattle veeeh D Mychaagan, Hove Ih 106 ted an Clyde L Blocker

et The Two Year Colleqge Ao ol ynthesr s Conglewood Chitts ) N
Frenspoe Halbl, Donnd o ppo v

dph Prebde s She oaman iy volToge Moverment  (New Yol Motoraw b,

v .
A Manoadl ot »\}»rn'uvmi Fourses tor Sbate Approprrations too lesas Publg
Communt by tobleger ctomrdinat g Boood, Tovas tollbege and navers ity Sy tem, 1975) .

PooParioora vron s Secomd The doen Door g brane b, talrtornga Jossey
Rans, dne., a9/,
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Teaching Latin Amnerican Culture-Related
Courses at the Two-Year College:
“ ) One Approach! **%
. by.
Patrick Foley
?

‘LU s the purpose ol inis cssay Lo explain the approach to teaching
Latim American-related culture courses as developed by the faculty of the
social science department at the Northwest Campus of Tarrant County Junior -
College. In the original planning sfaqes several key factors became
dppurént, centering on the uniqueness of the communities feeding into the
colleqe, the nature and character of this campus, and the roles plaved
by the several disciplines-within the department. It is those areas that .
this paper will concentrate upon and, in so doing, it is hopéd that it
will provoke some thought.  The maih concern throughout the planning of
our programs was to create an academic situation on the campus that would
provide the students with as good an atmosphere as possible for their :
developing a better understanding and apprnciatio? of the Spapnish-speaking

cultures., !

fwo-year colleges usually serve well defined Tocal communities, as
opposed to most tour-year institutions, which derive their student body
form a broader spectrum of socicty. Perhaps more so than any other
institution of higher Tearning, the two-year colleqges are an extension of ¢
the Tocal community.  Yet, while being intluenced by the social, cconomic, P
cultural, and other representation, ot the locality they serve, the two-
year colleges must etfect change in those communitiost  In particular,
they play o key role in branging about a deeper awareness ot other cultures

to those communit e,

ihe socral, cconomio, and cultural nature ot the area servved by the
Northwest Campus of Taveant County Juntor Colleas clearly presents problems
tor the teaching ot Latin Anerican related courses with the gqouals previously

b,
stated nomnd . Yet Kherve are challenging prunﬁu«ln for the tuture.  teeding

1
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into the do]lege isfa predominantly white student popu]atioh of middle

income background. / Much of the economic base for that middle income

group comes from q%ribusiness, military establishments, and %ndustry. \
The sotial and poﬁitica] outlook of the students coming from that background
is for the most ﬁart conservative. Ten of the twelve secondary schools

that fﬁéd into g%e Northwest Campus have a very small percentage of Spanish-
speaking studenﬁs. Some of those schools have vir;ual]y no such students
and are of a rdral nature.  The other two secondary-schools have a larqge
percentage of ﬁpanish—gpeakinq student. .0 o0 ueban schools.  Whis

the Northside/and Diamond Hill areas ot fort Worth have a heavy Mexican
American or (hicano population, the rural small towns on the outskirts of
the city and/in Ehe surrounding area have little knowledge of the Mexican
Aperican or Chicano people and their heritage. Much the same patiern

holds true for the adult enrollment and noncredit courses offered through
our communify %orvicé% programs. In addition, this area of Texas offers

a much larger group of Mexican American Protestants than would be found in,
for example, New Mexico or California.  Thus it became clear to our faculty
that an interest in Lhe spanish-speaking cultures must be created in

many areas amd simply nourished inoothers,  With this in mind, the fdculiy
decided to take an approach that they felt would be mednianuT to all
students, émphasizing cultural study rather than strictly a mofc_politica]

“

type ot "Chicano history,

From this point the department hnqun to consider the nature of the
st catyon ttae bt and to plan within oty tramework.  In many reaspects
wee toand ourselves anoa tortunate satuation. To begin with, trom ats
Teept ton the uahpun had a commitment to the Spamish-speaking community.
Soveral persons hred an adminastrative, taculty, and statt o posaitions

<
were o hicanos . Among this group were the prestydent, the chatrperson ol
aeneral cducation Cinocharae of the entire Tibeval arts areald, and the
director ot finantial and. uch surnases as Aque o, Maldonado, Peres,

Rodrigues o and Vasques appear on the tacalty roster.

Another tmportant segment ot the anstitution, the Tibrary o had been
concentral e oon butbding apoa o decent baibliography ot sources an Latan
Amcr o dn Studies with an ciphas . on Mextoan American or  Chicano materials,
A oGty a0 clone wors g rebatronshoap developed between the Trbrary s tal

and the wocial crence department taculiy o to e henetat ot the tudentss.,

e
~r
—-
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The Spanish faculty on this campus are interdisciplinary ohiented.

Taking advantage of that, the social science faculty was able tosobtain
cooperation from them in developing a unified approach for encouraging
students to study the Latin American cuPEﬁres, particularly that of the
Mexican American or Chicano. Several excellent results emerged froh that
cooperation. Espécially significant was an agreement to allow creditﬂin
1oy

both history and Spanish for students tal vy advanced o =

minorities. . ietooaoie was tha o fhose students would

oe asked Lo d6 their work in the history ctass as .uch as possible in Spanish.

The history dnd Spanish faculties have shared, and are continuing to, do

S0, the review Jnd purchase of materials for their respective classes.

The excellent educational film, "A Andalus," was jointly purchased.

And is used in the minorities history courses and in the Spanish classes.
Other such projects have also developed.  This type of cooperation has

been carried over 1nto the procurement ot sources for the library.

We have, collectively, placed in the library several translations of works
on American history, for example, the Nevins survey of United States history.
One other dmportant activity should be mentioned at this time. When
publicity for the minorities history course was reteased, it was done

50 jointly with the announcement ot our placement examinations for Bpanish.
That publicity material encouraqes students to participate in both Spanish
and the history class.  The philoxophy,b(ﬂnrii this mutual éffort clearly

s related to our cbﬁtra] concern in planning our program as stated at

the boqiﬁnlnq of this cusay. It exhibits our commitment to Lreating an
atmosphere in which students are best able to develop an understanding

and apprecration ot the cultures ot the Spanish-speaking peoples, within
ihn framework ot reqgional, institutional, and disciplinary parameters .

A sade ettect has been that faculty and statt not housed divectly in the
Soctal o scrence department are alo encodraged to develop a greatey

nterest %n the teaching of courses related to the Latin American cultures.

» -
That has to be an obvious asset o those more directly concerned with

such couraes and pragrams

Another dimension of our instituttonal tramework that hat been used

whenever possable s that of reqular communicat ton with taculty, start,

and stadents of Moxacan Amevican or Chicano background.  Several exciting
and valuable contrabutyon, have come trom them Our Chicano artaat,

AN |
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Professor tduardo Aguilar, has not only given us valued advice but will be

appearing in our classes on a regular basis. Our sociologist, Professor..

Steven Vazquez, has been of help to us. Our own general education division

chairpaerson, Rachel i vz Johnsor

, has been a constant source of encourage-

/ . p . [P . [ .
ment and advices~ We have received isupport from ouve dice <o 6 fynane
]
aid, Mario Hernandosood meeo owhys. Phe caican Ameiican o Chicang
S o017 Lihs campus rormed thei& own cultural club this past year.

. Retlecting the atmosphere that is so'important to them, they selected
the name VIVA MACC (Viva Mexican American Cultural Club). VIVA MACC
has invited the author to their meetings on two occasions to discuss our

gins . Some of the club's members are enrolled in the minorities history

Se as well as intermediate Spanish. They have asked to use one of

slide-tape projects the history class 1s creating on Mexican American
culture ot the Southwest tor their own purposes. And they have requested
that they be able to Fost at lunch vne ot our visiting Chicano professors

at Lda Semana Chicana.

. ’ Durang the past year and a half, the social science department has been
! A supporter of MOACCED Owr o socralogist, Protessor Varquez, has become
Coactive an PACCOHC B, and we have been agtive an conferences and programs
such as this one sponsored by or supported by thvklnstituto of Latin American
Studies at the University of leoxas at Austin.  Such dc}ivitivs have
broadened our taculty's perspective on the teaching ot courses related
to Latin American studics amd nave been extremely valuable to us.  Obviously,
a1l o these, while not nl‘rwnxnwn‘\(t1v1t1vu,\ﬂrv easential to any well-
vounded progran relating to batin Ameriean studies . We have encouraged
them, amd they have been well received Tt s telt by our taculty that
these e tivitres are essential and an the Tong run nould prove supportive
PO ou awn programs centeraineg on Latin American-relatea studies.
! .

! e trnal area necds to be u\pﬁundndcﬁpon. academic disciplines and
thet - role an the teaching ot Latan Anertcan related courses. Given the
wonecal makeap o the communites sorved by o campus, and with the
qual- anomnd tor o our prograns, as Brsoassed earirer (nn‘\hwnHWHyHH
decr fed upon o two-told approach . Parst, the Latin Anerican-relatod

canteont, wherever posstblo o woald be ancreased Tnoour Luarvey courses.

Q ’ =20
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«  That would seem p&?tiCUlérly possible in' such disciplines as American history,
sociology, and, to some extent, politica' . ‘ence.  second, special rourses
emphisizina he Spanish-spoaking it Juf history o0 sefected

L o Vv Ledoped. ihe rationale behind
this approach seems sensible. For the most part, courses in history,’
“humanities, socioloyy, and so on-offered at the lower division level do
not include much (if anything) on the Spanish-speaking peoples-in the
United States. Courses emphasizing the heritage of those people are
reserved for upper division and graduate level studies. That barrier must .
be broken, and perhaps a two-year colleqge is where it most likely will
occur. As institutions that emphasize instruction rathér than research,
‘the two-year colleges may have more flexibility. With such flexibility,
an energetic faculty could increase substantially the concentration on
the Spanish-speaking cultures 1n lower division courses. Without such
4ogoncentration, survey courses, as we have discus%éd them, present a
cultural imbalance. Amertcan history does not begin in 1607 as'is so
often taught, but with the pre-Columbian Americas. That view is accepted
n.upper division Latin American courses, and it 1s time for it to be
acvepted an lower divia%nn American histbry SuUrvey chréeS also.  Oum
own collcguxw1€iﬁf1uential in instilling that concept into the [.T.V.
course on American history sponébred joint]y.by'the'Da11as Community
College District and the Tarrant County Junior College District. Other
disciplines otten reflect the same imbalance, and thus need development.

-~
\

Aong with increasing tatin American related content in the above -

aArbas . our dvpurtmvnraﬂ taculty realized the need to emphasize cultural

s history in our own minorities history courses. A politically oriented
"Chicano history™ type ot course (so popular a tew years ago) was not
what was desired.  To create interest in the Spanish-speaking cul tures
mosome areas and nourish others, as previously emphasized, an academic and
mteresting approach was deemed necessary.  tssential to this view was
the realization that we were interested in teaching Latin American-related
programs Lo as diverse a stadent population as possible. Hn'rwnlﬂ,
Protestant, qgenerally white Segment ot our student body was as important
Lo us as our Mexican Amvriuﬁnu or Chacanos.  While emphasiving the cultural

herttage ot the Spanish-speaking peoples in our courses, we have attempted

ERIC Yy
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"to mak the.classes more meaninagrul o tudents by drawing upon’
oxpé?tu from the chmuniéy who are o1 ric.ican American or Chicano back-
ground. A supplemental benefit derived from that was the establishment
of good relations between the college and the Spanish-speaking cémmunity
itself. Establishing close working relationships in that manner seemed
essential to the ultimate success of any program at the college related

‘to the Mexican American or Chicano culture.

We have been discussing the approach to teaching Latin Americaa:reTated
courses at the Northwest Campus of Tarrant County Junior College, but,

*as the title to Lhis\york indicates, that is Jjust one approach. Regional
difrerences, social aﬁa economic variations, and many other considerations
dictate that what may seem to be working on this campus may not work on
cthers.  For example, the two-year GOL]OQGS along Texas's southern border
would have a much higher pvz%bnrdqv of Mexican American or Chicano student

enrolluent in their programs, and that presents different problems and’

prospects. ¢ The administrative, faculty, ahd staff commitment to ah increased’
mphasis on Spanish—spUSkinq‘culturO N our courses may not be d; vi#iﬁle

on other campuses as it 1s on ours dat the present time.  And certainly

every campus taces the problem ot £i1ling elective courses. No matter.

how many excellent programs and courses are available, many stgdents take

only what they need in their deqgree plans.

‘ AN
But those very Situations appear to support the view that latin
Ameracan-related content must be increased in already established, basic

Tower dvaision courses where applicable (and frankly in many cases not

mcreased but antroduced ! In those courses a 1arqu_numbvr ot students are

A . . , :
encountered Tt thoy can be antroduced to the heritage of the Spanish-speaking
e

proples an survey courses’ an history, iterature, humanities, sochrology, anc
Sooon, o beginning han been made o Certainly an tmbalance that has existed
Pororar too Tong in our “oaching will be at least somewhat corrected. T here
Ueogoud reason to believe that increased emphasis in thn.xurvoy COUrses
would encouwrage greator anteret ' spectal courses concentrating on the

Seantai-speaking peoples.

-~
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What must ‘come from all of this ultimately, of course, i's a realization

by a wider audience that the Spanish-speaking cultures have not been
properly represented in co]]ége teaching. The day is going to have to

come when those cultures are treated in fore depth by textbook publishers,
state -legislatures, ‘and professional organizations patronized by faculty.
Ajso needed are closer communications between thg,two-yeér»ahd four-year
institutions. Programs such as those being sponsored by the Latin American
Cultures Studie§ Project far Community and Junior Colleges are clearly a
Step in the r}ght direction. ' - . -

&
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Incorporating Chicano Materials
Into the Community College Curriculum : '
] by
- José Robert¥ Jiarez, Sr.

The sheer size, the geographigc oroximity, and the "economic -importance
o of Latin America are reasons enough to warrant the, inclusion of Lat1n
Amer1can content coursés in any community co]lege curriculum, My ) -

colleagues discuss those courses where Latij er1can content caomes

natural]y——geography, world history, hisbry of Texas, art, etc.

Many modules, espec1a11y of a comparative nature, cbuld be prepared I ;
would, of course, hope that the comparisons wou]d not be 1nv1d1ous but

based on a thorough and solid knowledge of the‘g'agraphy, eco]ogy, and

history of Latin America. I~ the introduction of Latin American c0ntent
modules is to result in an att1tude of, "Why caﬁ t Latin Americans be 9
democratic, hard-working, God-fcaring pecple Tike us?" then it would be

best if such, modules were eliminated. - A thorough ground1ng in the colonial

-

[

period and the ensu1ng colon1alwsq 15 eesent1a1 for Jun1or col]egevl?gtructors

el More’and more, the areas considered a 1egitimate part of Latin American
studies include not only the regipn south of the Rio Grande but also
. the region north and west of the Rio Bravo. Some of us who have been
involved in Mexican American or Chicano studies consider this an attempt
to preempt and weaken the budding Chicano studies institutes or programs
Howevzr, the reality 1s that federal largess has decreed that the Hispanic
» experience in the U.S«is a legitimate area for Latin American studies
['suppose that most Chicanos will take the attitude of Little Red Riding
I'iMod, who asked the wolf, "How am [ qoing to explain to my Daddy that

ou abused me twice? The wolf, surprised, asked, "What do you mean, twice?"
| y

and she coyly answered, "You are going to stay around, aren't you, honeybunch?"

' -

It we are going to sit'back and enjoy it then 1et‘;\EQnsider the
possibilities. Lach community college region will have to deal with

Chicano or Mexican American content, depending on its student population.

v
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One would Ehiﬁk‘that thé area é]ong the U.S.-Mexican border would be ‘the
easiest area in the worfd‘in which to introduce Mexican American gbntent
courses. That is not necessarily so. 1 contend that it is easier to
attract students, both Cﬁicanos and non-Chicanos, in those areas where
Chicanos constitute half, org1eSS -than half of the popu]atjon. Laredo,
with 85 percent of its popu]atiph Mexican American, wou]d_hérd]y éuppoﬁt
a Raza week. The 16th of September and the Sth of May gé by wifh nary %
a cé]ebration.' Why? Because Nubvo Laredo will take care of that, and
besides, Laredo gelebrates George Washington's bgrthday. ‘The border

inhabitant feels too close to his roots to be compelled to study them. =
9

‘The. student in Fort Worth, in Houston, in Uvalde, on th¥ other hand;

feels a need fo exémine his past because it is not as pervasive as it )
is on the border. He.feeﬁé a need to revitalize the Mexican experience '
because it is being lost--gradually in most areas, rabid]y in others.
Those'conwmnity colleges with a Chicano population of 15 percent or

more, therefore, should be enc0uraée&=to offer courses with a Mexican
American contént. I can assure you that the student body will respond
favorably. Those of us on the bordey are a]regdy‘bfforing such courses

with success. We woq]d bessgniss were we not to do so.

* <

Parenthetically, one of~the approaches thaticommunjt},c011eggs can
take 1s to offer "double whammy" courses. For example, the U.S. history
course could be taught in Spanish aqd the student receive credit in
both hfstory and Spanish grammar and composition. The student benefits o
by seeing that Spanish 15 a functionalsy/ 1ive language, that he can actually
communicate in a scholarly manner, that he can increase his vocabulary |
substantially by just reading, and that he is -studying a lanquage not because
he has to but because 1t is a usetul tool of communication. ['m sure that
creative administrators will solve the problem of allocating contact
hours to the proper departmental taculty. '
I mention teaching U.S. history. No other course fonds itself as
much as this one to the introduction of Mexican American material.  Our
survey courses have been seriously deficient in dealing with the presence
oﬁﬁthe Chicano. The usual treatment is a rapyd=review ot the discovery‘
thé conquest in Mexico, the colonial period in thé Southwest with an

emphasis on the missions, the loss of Texas, and then the Mexican War.
»

N
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“From a-Chicéno perspective, the treafmeht\o? these tOpicé Teares much to .’
be -desired, and a commun1ty co]]ege with a substantial number of Mex1can

- American students has, I believe,.an ob1lgat1on to ‘deal in greater depth
with episodes that have not always been cand1d1yand obJect1Ve1y pr@sented
The socio- economlc aspects of the Span1sh Me&ggqp exper1ence have a]ways
be&n s]ugﬁted in survey texts. It would be of great\psyohoToglcaﬂ as -
well as scholarly value to Chicanos if their mother cqﬂ%try §,background

were more faithfully presented, espeC1a1]y v1s 3 vis.the 0.5 - « .

rad
N

“’S!
The period up to 1848 and the signing of the Guada]upe H1da]go Treaty,
which ﬁerked-the end 0f the of(1c1a1 .WAT against Mexico, at 1east,has
the meritrof providing a body of mdterlal to revise. But what happens
from 1848 to the 1960° £ Lo and behokd -Chicanos taklng a .survey course
must conclude that they somehow di%&ﬁﬁeared, only to be resurrected
about 12 or 15 million strong in the 1ate 1960s when they begin to riot.

Why they riot is treated in an abhorrent™ ‘historical vacuum.

The vacuum is, gradually being filled by scholars. What knowledge
we have now isfsketchy but it can provide an answer to the very legitimate
question of where the Mexican American came from, or, more properly, \
what the Mexican AmericanAexperienced after 1848 that helpes to explain
the Tate 1960s and 1970s. A professor teaching the survey course could,
for example, point out that the Mexican American, like the Indian, was
1nv01untdri1y annexed, and that fact alone has Lremendous imp]icatjonS‘in_
the development of the Chicano. In\ivdlinq with expansion, with Manifest
Destinyg, the loss of 1dnds—«rhrouqh Just and un'u%t means--by the iispdpic
elite should be discussed in view of thv quardJEeos ‘ot the freaty of
Guadalupe tHidalyo «and the aborted Protocol of Querétaro.  In treating the-
ftorty-niners, or oin JG&]inq with the U5 Civil war, or with the Spanish
Ameraean War, or the First World War, or with-the fiqgf among farmers,
Scattlemen, and sheepmen, the inteqgral role of the Mexican American could
and éhoutd be pointed out. The mines, ‘the railroads, and the lumber and
dqrieulturdl industries owe much to the blood and sweat of Mexicans
of the nineteenth century. The process by which the Mexican American was
marginalized in terms of education and economics by 1910, before the large
influx of new immigrants from Mexico, degeﬁves attention. The fact that

Mexicans, Tike Blacks, were subjected to lynchings, that they were welcome

~
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in times of plenty as 1h§:roks'in the fields, mines, and rai]roads, but
in times of economic distress, as in the 1930s when half a million were

" deported, they were unwanted, could help Mexican American children under-
stand why they and their parents may not enjoy the fu]] b]ess1ngs of the
American Dream. Your students would have a healthier respect for the1r
parents’' accomp]tshments if they knew that until the 1940s they too were -
legally segreyated in schools in some states, iﬁc]uding Texas, and that,
1ike,§hé Blacks, they could not swim in public pools except on the day~
the pool was tq;be cleanéd,,or that they could sit only in certainﬁtéctions
of theaters. The Texas Good Neighbar Cbmmission‘wgs created -in 1943--when
Mexican Americans were'dyiﬁg in larger proportion than their pertentage
of the population dufiﬁg the Second World War--not because of the alturistic
motives of the governor of Texas. but simply becausemthe Mexican government
refused tg allow any laborers into Texas until discriminatiop and
segretation in public places was ended. It is unpleasant to be reminded
of such facts, but history is not a pleasant record.
As; Many more'concrete'examp1es ofitopics that could and should be” incorporated
intd a survey course could be given. What is important isthat a more
exact portrait of Mexicans in the, U.S. be presented.. The portrait should
: behone of individuals who settled in the Southwest since the seventeenth

‘ cehtury, who p10neered along the river valleys and coastlines, who m1ngled

) with the Nat1ve Americans and adopted and adapted many of their foads,
customs, and language. .The leaders of these $panish Mexicans became
enamored of the ideals of thé'Amincan Revolution, triéd to adopt them
between 1810 and 1846 but failed, and were finally incorporated into
the U.S. through war. Once annexed, the Teaders fought for acceptance
as:fu11-f1edged Americans, but only a small elite were ever accepted.
Even the hopes of the Mexicans of New Mexico (who made up over half of the
population of the terrltory) were dashed when the U.S. Congress waited
until 1912 to accept that territory as a state even though it had met
all of the requirements for statehood sinc® 1846. Even though most
Mexicans cameé after 1910--over two million--the Mexican immigrant should
not be considered as ju&t another wave of immigrants who will soon be
-assimi1ated Instructors should keep in mind that these immigrants are

coming to a Southwest that they considered the1r own and to have been
(<]
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taken away unjustly. They should- keep 1n mind that these nmn1grants came,
to an area where their language and customswere alive and doing well.
Geographica]]y there was no radical change in environment, and there
was no long ocean cross1ng to allow the immigrant to make up h1s m1nd

“that he was to become an American.

The poss1b111t1es for:incorporating materials on the Mexican Amer1can
are many. The primary and secondary sources are available. What is
needed is a group of teacher-scholars w1111ng to spend the time and
energy necessary to fuse the h1stor1ca1 experiences of a minority that
existed before the creation of our country w1th the genera1 history of
the United States.’ : «

<4 ' »
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The Challenges Inherent in Teaching
Latin~Amerjtan,History at the Community/Junior College Level
. by _
Felix C. Tejera

"

Within the framework of educational theory,‘community/junior'co]]eges
have had the duty of imparting knowledge to those people .in the community
whose educational needs, for a variety of reasons, cannot be met by foUF-
year institutions. A]thoug@ the probfems created by this situation vary
from community to community, instructors all too often are confronted
w1th the same feelings of frustrat1on and disenchantment.
"As instructors we are already aware that our current sfudents’havev
‘received less academic preparation than has ever been the case in fhe past.
We are already aware of our students' apathy -aad 1nsens1t1v1ty toward history,
perhaps as a result of previous negative exper1ences w1th it. More

- important, our efforts to deal with such problems are stymied by bureaucratic
1neff1c1ency, memoranda from the administration, co]]ege gu1de11nes, and
innumerable other stumbling blocks. : ,y(i'.,} S

try to be innovative, to change our approach, to augment the offerings !
in our discipline in order to increase its appeal to the studeﬁt. As

we try to imp]ément'alj of thése measures, we are often faced with a .
division chair, usually from another discipline, who has véry little
understandihg of our needs and who may be openly hostile to dur suggestions.
We may try to-explain to him that given the growing interdependence of N

our world and the ethnic mixture of our area of the country, a course in
.Latin American history would be a beneficial offering. The response may

be, "That need has tbo be shown," although seldom, if ever, is the way to
measure need mentioned. Another response we often receive is tHat “the
college facilities are used to the maximum, and it would be impossible to

add any college offerings." Nevertheless, as we walk around the campus

we will probably find empty rooms, or rooms being used for such feducationa]“

S N &
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- As instructors faced with this particular set of circumstances, we. LN
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courses ds underwater baéket“woaving or the mating habits of the fruit
fly. At other times we m1ght be told that the subject is already be1ng
covered completely by the offering of one course of colonial Mexican history
every two years or that adequate coverage-of the subject occurs in Spanish
classes. ,

If we continue to insist on thezimportance of offering Such a course,
we might become Qersonae non gratae at the offices of the division chair
and the dean. We might also be reminded of the administration's concern

with the fact that some instructors are not pass1ng a sufficient number
of students and that perhaps those instructors should take "a good look"
at their standards. We are also informed that .everybody is capable of .
some 1@arning and shou]d not fail any course. Perhaps such critics should
consider’that g1ven enough time and appropriate environment even a monkey
could eventually write the entire text of the Bible.
\ We have now rece1ved numerous hints-as to what might happen if we.

contﬁnue to fight. Nevertheless, if we c0nt1nue the process, eventua’ ly,
'perhaps to get rid of us, the,course may be approved. This 1s usually
omna sort of "try-out" basis. -We are informed that the course "must make
f1t Ry otherwise there will be no need" to keep it in the catalog. If we
gét 1ucky, the reg1stra¥ S off1ce w111 not lose the course cards, and the
COUnse11ng staff w141 not te]l the students that the course does not
\' transfer even 1f it does, or that they need at least fifteen hours of
h1st0ry to reg1ster for it. It is during this time that we must become
"$a1éspe0p]e we Must make the students aware of the existence of the
ceﬁrs& "Once the coursé\ "makes it," the emphasis shifts. We must now

concentrate on mak1ng the class as complete a 1earn1ng experience as

possible.

As the course develops,'the problems we'face are numerous but by no
means inSurmountab]e Above everyth1ng else, we must be able to increase
the awareness ‘of the student rggarding our subject. As the awareness of
the subJect 1ncreases and he realizes its importance in everyday life,
the student's motivation will improve. This in turn will reiﬂect on the
total classroomatmosphere and enable the teacher to make the class an
effective learning experience. '

30
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Since in order to maximize 1earnipg‘the student,must be both participant’
and listener, what-follows,is a series of recommendations to make such a
course in Latin American histary as effective as possible.

+

First, the course itself must be given an interdisciplinary approach.
In this way we increase_theAinvo1vement of the student. The jntrouuction
of economics, political science, ufﬂan problems, and so forth will
.give the student the opportunity to use all the other subJect material
he has mastered. This will make him more aware of the interdependence
anq.s1m11ar1ty of the problems of the world today.

Second, we must avoid dogmatizing. We must raise questibpns-and indicate
alternatives. This will involve the student in the most important 1earn1ng
processes: thinking ‘and comprehending for himself.

Third, we must identify students with speciél knowledge and/or interest
and encourage them to do special projects. In this way we not only increase
the amount of materials that students are exposed to, but-we also récogﬁize
those students with special know]edge in a subject area. This will give a
$more "human interest" emphas1s to the course., '

Fourth, whenever possible we must relate the events of the course +to
events in United States history, world history, and contémporaﬁy'affairs. g
In this way the history of a region will not be learned in a vacuum but

will reflect the interdebendence of our world.

Last but not least, we must remember that our goal is not to make

our students expertS in a certain area but to huild a foundation for future
' growth. with this foundation, we hope, the student will be able to: first,
)take a factual situation and analyze it, using the tools of logic and-common

sense that are available to him; second, study and discuss social problems

and human conditions now and in. the past; third, identify bias in a speech,

documenf, or book; fourth, formulate questions, find'facts, and make

Judgments based on his findings. [If these objectives are achieved, we

as instructors will probably have attained our maximum goal. We will havev

b ]
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prepared .the studen% t6 bewconcerned with the broad spectrum'of human‘
deve]opment and we can hope that he will be respons1ve to. the shifting
heeds of our complex society.

But dealing with an unsymapthetic administration in trying to'create
new course offerings -is .but one of the'many problems that we face. The
truth is that very few of us, if any, are rea]]y prepared to deal w1th
Ahe many student-oriented problems facing us, and, ‘gs I/mentloned before,
we are left to our own devices’ “fn dealing with them. Therefore we tend
to turn to other places for advice. We try scho]ar]y publications. There
we find that, seldom, if ever, do they have any reference to our problems,
and when they do it will probab]y be in the form of an article discoursing
on ihe,need to improve teaching.

The next step we might try is attending the conventions, but there

we face the same situation. Even in the so-called “teaching seminars,"

the main thrust is not directed towgrd the lower division student but
toward the upper division one. So that most of what we might Tearn,
assuming that we cou}d gain anyth1ng from those red- eyed and fuzzy-
tongued people, wou1q§QQt app]y to our pec1a students.

d o
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Another problem’ We must Contend with is the textbook selection
process. Textbooks in our f1e1d have been wr1tten with anybody but the
student in mind. Most of them do have one or two redeem1ng qua11t1es by

-perhaps shedd1ng some 1ight on one thing or 'the other and perhaps should

be on a library shelf. Yet,.we must beware of the reviewers of such books.
Since in the majori;y of cases they are professors at four-year colleges
with Tittle if any onderstanding of the kinds of students taking our
courses. ~ ' ‘ :
' T

Not the Teast significant of the problems is ourselves. Let's face
it: we are a product of the environment described above. Throughout
our graduate student years the main thrust of our education and training

- was toward research and perhaps some teaching. This teaching was usually

to be.at the upper levels. Even if we got the chance to teaeh a course
at a lower level it was only because graduate students and those i bad
standing in the department would-teach those courses. As a matter of
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fact, there was always somethihg demeaning about teaching lower division

courses. So that by the time we left those "halls of learning," we had ‘

acquired a tremendous amount of knowledge that was go1ng to be. comp]ete]y
. useless or even a handicap.in teaching at the commun1ty college.

[t is for these reasons that the creation of the Latin American Culture

Studies Project is so important. Thﬁough the programs to be implemented
by it, we as professiona]s will be able to have a clearinghouse of
information regard1ng our.courses. Through it we will be able to better
deal with the prob]em of mak1ng our college administrators Fware of the
need to teach Latin Amer1can studies at two-year institutjons. Also,
through the series of conferences seminars, workshops, and consultant-
ships conducted by members of the program, and geared to”our specific
noeds, we will be.able to déve]op and introduce new methods in our class-
rooms, increase our offering$ of courses on Latin America, and accomplish
this at a much broader level thdn four- -ygar schools. In, other words
through the help 0f the program we will be able to develop not on1y
ourselves but also new curriculum mater1a1s‘that will meet the needs of

our "non-traditional” students.

-
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