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RBSTRACT

The use of exercises and games in teaching the process of public speaking:
provides a novel and effective approach for teacher and student. This paper
Justifies a process orientation to public-speaking ingtruction and offers

- .
practical exercises, games, and activities for teaching ma jor rhetorical

aspects in the process of public speaking. ¢
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A PROCESS iﬁfROAﬂﬂ TO PUBLIC §PEA%1NG: THE USE OF EXERCISES AND GAMES

_ | ’
. The teaching of public speaking ha7 been a longggpnding task of speecn

educators. /A 1954 review of the fundamentals ‘course im college speech currlcula
"lndicated that speechmaking was the backbone of the basic course at,that t’ime.1
In 1974, Gibson. Kline, analCruner repart that public speaking continuee to be
the ma jor emphasis of -the basic course. 2 Despite-the attractlveness of an
interpersonal approach to the basic course, it seem; clfar that public- speaking
instruction will not be directly displaced Innovative instructional methods
such as role- playing. simulations and’ games, uhich have gained popularity and ‘
credence as a result of the burgeoning Interest in interpersonal communication,-
can be adapted and applled‘to public-speaking instruction. Incorporation of
contemporary with traqft;onal anproaches to instruction can diminish the sup-
posed polarity between._rhet'orlc and c‘omnunication and at the same time provide

s

novel teaching and learning resources for use in the basic-communication class-

’

room. ]

This author propohes some~ereative approaches for teaching traditional
rhetotlcai aspects of_speechmaking. The purpose of this art&cle is to offer
Justification and'practical suggestione for implementing a nrocess approach to
teaching publlcﬂspeak1n5~tnrough Sne use ofiexercises and games,

A popular and realisitc approach t; the study of conmunication is one
-which regards communication as a process.3 Pfoc;ss is the means by which things
éé thropgn sequence. Communication events must be viewed as dynamic, on-going,
everchanging and_continuous. with all Angredients of the process lnteracting.“
Traditional methods of teaching and evaluating public speaging welgh input
againat output and deemphasize the process of message construction. Teachers
nresent lectures and reading material to students concerning the process of

speech‘preparation. yet evaluate that process as it is manifested in the final

s
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product--the speech.

The instructor can use exerciseé and games as a strategy for teaching the
process of public speaking and for making speechmaking a less traumatic experience
fgg htuﬁents of the introductory course. Research concerning the use of games,

'simulations. exercises and activities in education indicates many benefits and
advantages of these techniques.5 Tucker, in writing about simulat;op games in
the speechgurriculum, finds them to be “as effective a teaching device as any

6

method currently employed.”  Kline, in discussing the relationship of communication

games and theory, concludes that'games are often the best, and sometimes ihe
only means to simulate communication as dynamic and 1nteraéti§g:?

Exercises and.ganes have recently peen introduced into the speeEh curricuium
and the'instructoé now has available many sources for activiéies geared especially
for the speech-communication classroom.8 Numerous games and activities exist to

11lustrate concepts relating to interpersonal and small-group processes, but

seldom are these resources adapted to illustrate the process of public speaking.

Despite the increasing popularity and effectiveness of'gaming in communication,

few exercises and games have beén devised explicitly for use in public-splaking

1nstruction.9 =
The following 1s a suggested 1list of exercises, games, activities, and

rﬁle-pl&ying'situations designed for developing students' skills in the process
of public speaking. Although it is realized that all ingredients within the
pfocpss overlap afid interact, the process of creating a'speech 13 divided into
separate gaﬂponents for the purpose of providing an orientation for each activity.
. -ﬁ;onents corresfona to the classical divisions of rhetoric and include

he major factors in creating an appropriate, orgunized and substanti;e nessaée'
and preaentiné it effectively in a speaker-audience situation. The instructor
should choose activ@ties §o form ln instructional package ;hlch suits his or her
goals and objectives, time fra;ewofk. course content, and students' needs.
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I. AUDIENCE ANALYSIS-TOPIC SELECTION

~

1.) Values Survey
Purpose: A speaker should examine the values of his or her audience to

determine vﬂat 'speech topics will relate to the audience based on the values

of that audience. ‘ '
Descripgion: Students should survey classmates or other potential audiences

to deternine nost important and least important values of the group. Students

ahouId then hrainstorm a list of speech topics that are consistent with the

valuos of the audience.

Option: Using the data collecta(#&on the values survey. stydents could

-also genarate a list of speech topics that are in opposition with the values of

a particular audience, thereby comparing and éontrasting'speechmaking techniques

o +

to friendly and hostile audiences.

* 2.) Top Problems'®
Purggse: A, speaker should realize the diversity of viewpoints within a

particular aﬁdﬁence and develop strategies for dealing with a range of audience

interests and concerns.

Descrlpglonx Students should brainstorm a list of current problems facing
tﬁe United States and rans order, according to their own viewpoints, the serious-

ness of the problems. A composite ranking of the group will show the range of

_ divergent views of the class¢ Students should use the Tesults of this activity

in determining appropriate speech topics for classroom use.
Optionzxstudenis qould ask other groups, such as parents, teachers, or
community' organizations, to rank the list of problems. Based on the composite

rankings of these groups, students could compare and contrast appropriate

. speech topics for different audiences.

3.) Examining aA‘peech Propositlon

Purposes: A apeaker should examine » speech proposition, anticipate opposing

5
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arguments, and incorpoia‘te Ansvar's‘to opposing arguments within his or her

LN

speech. - P
Description: The teacher should divide the class into two teams and, using
a “onlli_ng bee"” format, state propositions of value for persuasive speeches.
A/menbarlfl‘rom the first team should respond by éithe:r agreeing or disagreeing
v/tth the propoﬁition and stating three reasons for the viewpoint. A member of
the second team should oppose and state reasons fox:.the opposition of tﬁe. three
originil statements. The original member of the first team should answer the
ol‘)poaing'&rguments to remain in. the' game’, As ea'ch‘me;mbe;' of each team receives

an opportunity to be the initial respon.dec‘} to a proposition of value, he or

she should fealize that anticipating oppasing arguments is a valuable game

strategy.

Options Class members could generate the list of pfopogitions for :the
opposing team, thereby galning experience in generating topics and seleéting
Fropositions of valde. : . . ‘
II. GATHERING JNF‘ORMATION-RESEARCH-EVI[;ENCE N

1.) Questioning Evidence

Purposet A speaker should present unbiased, primary-source evidence in a

speech.
Description: The class should be ‘di\;ided into two teams to research the

.me speech topic. In class, a member of the flr'st team should present one plece

/

of evidenoe’(quotation, statistic, or single argument) and cite the source. A
ne;lbex‘ of the second team should present a counter-argument, opposing quotation
or statistic from a different source. Points should be awarded to the team
whose plece of evidence goes unchallenged. .

Ma Each team could present a source which advocates a certain position.

-

Members of the opposing team could attempt to invalidate the source based on -

lack of expertise or known blas.

L)




2.) What Evmence11 .

Purpose: A speaker ahoulﬁ incorporate relevant convincing evidence in a
speech and a listener should critically examine a mbiic bspeiker"s evidence.
'Description: In small groups, students should brainstorm a series of
contradictory statements concerning a current e’vent. Groups shouid then exchange
statements and state the kinds of evidence needed to convince them that each
statement is true.

Option: In small groups, students coqld create case studies resembling
criminal wst&y storie_s. Other groups, 1‘ a simulated jury fashion, could -
examine the cases and state the kinds of evid;mce :needed to convince t)ixem‘ of a
person’'s guilt or innocence.'

III. OUTLINING-ORGANIZATION
1.) Polarization'?

Purposes A speaker s'.xhould organize 1deasAlnto main points and subpoints.
Description: Students should be divided into small groups. Each group
should croat’ ten statements about any one topic. These sets of statements then
become questionnaires to be administered )to other class members. Students should

' respond to the statements on a 7-point strongly agree to strongly disagree

. continuum, Students with similar scores on a guestionnaire” should then meet for

the purpose of organizing a group speeéh‘. Each group should ‘select one ‘state-

ment from the list and generate main poinis\a.nd subpoints under that statement.

Al

From this outline, each group should organize a 'persu?sive ex}emporaneous speech
7

.and select a spokesperson to deliver it to the class.

Option: Students with dissimilar viewpoints on a certain topic could be
grouped to create an extempoianeous speech. Comparisons could be made between
the homogeneous-group and heterogex}eou&group speeches.,

2.) Introductions to. Spee(:hes13

Purposes A gpeaker ‘should create an attention-getting introduction suitable

7 ¢
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to the topic, occasion, and audience.

Description: Students should form triads. One student in a triad should
write three Introductions to a speech topic, using a story, a startling statement.
and a quotatien. The second student of the triad should write introductions to
the same speech topic using a rhetorical question, a demonstration, and humor.’
The final member of the triad should begin the same speech topic in three ways,
with a reference to the audience, a personai experience, or a statisitc. The
teacher should then state types of audiences and speaking occasions for students‘
to detesp!ﬁe which pf their introductions is most appropriate.

" option: Studéﬁ@s could make a catalog of thgestions'for.whiéh 1n;roductions

would be_more effective for certain topics, purposeé, and audiences.

3.) Monroe Motivated Sequence in Advertisements
Purpgéez A speaker should ;e able to arrange.ideas according @o a specified
organigational format. )
Descriptions Studeéents should anaiyge a television or radio commers}al
Accordlng to the Monroé Motivated Sequence.
Option: In teams, students ?ould write and deliver original advertisements
. based on the steps‘of the Monroe Motivated Sequence.

4,) Practice with Trans%tionsla

Purpose: A speaker should include effective transitions between ideas in a

speeoh.

Descriptions During an 1mpromptu speaking exercise, the t\iﬁher should

' periodically call out a word relating to the speaker s tqpic. The student should
spontaneously develop a smooth transition into the new idea. '
Option: In a small-group setting, one stuqeht ;ho begins telling a story
c¢ould stop in the middle of an idea. The next student should make a smooth
transition into the new idea, continue the story, and 1ntrodhce a new idea. This

\

process should ezntinue until each person has had an opportunity to effectively
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1nporporate a new 1dea}

5.) Scrambled owcnne15

Purgga s A speaker should arrange ideas into a clear logical outline.
Description: Students should be divided into small groups. Each group

should receive the same cut-up speech outline. Each group should attempt to

reorganize the outline into its original form in the shortest amount of time?”

Students can then compare the various ways in which the same 1deas were organized.
| - =

- Option: Croups can create outlines which are then scrambled and given to

other groups. Teams can then attempt to reorganize the outlines in a relay-race

-

fashion.

: PP |
Iv. PROOF-ARGUMENTATION[REASQNING
16

1.) Spread of Opinion

ses A speaker should realize that a wide rahge of positions on an

issue may| be defended.
escripgionn Students.should form groups to identify four or rive positions
on a given issue, such as conservative, moderate, liberal, or revolutionary
fo‘ltions. Each individual in the grouplshOuld'choose one position, write a
- defense of that posftion, and é?are it with the class.
Options Studeq§§ could role-blgy;conservatives. moderat;s. 1liberals, or

revolutionaries to challenge the written defenses of other students.

2.) Emotional Appea1817,

y)

- Purposes A speaker may use varioué kinds of emotional appeals to persuade

an audience. ' ' )
Description: Stﬁdents should locate and discuss advertisements which
illustrate each of the following emotional appeals: emulation, fear, bandwagon}

anger, sex, status, friendship, altruism, and pleasure.

9




| ; ! '/‘ L .
E ‘ 0 io ns In groups, students could create advertisements based on an emotion-
} al appeal end other students could attd‘pt to guess the emotional appeal under-
]'_,x lying the advertisement.

|

3.) Counter-Attitudinal Advocacy

. Purposes inducing an audienee to engage in counter-attitudinal advocacy
: L

may be en effective persuasive strategy.
eecri iont: The class should be divided into two groups. Each group should
survey the other to determine strongly-held beliefs. Each individual within a |,
*. group shouid be assigned a topic and asked to write a counter-attitudinal essay

on that topic. A discussion ef the effects of coanter-attitudinal advocacy

.

should follow.
Option: Counter-attitudinal arguments could be generated by teams in a

switch-side debate format.

! 18
4,) Persuasive Appeals -

8

-

Purpose: Persuasive appeals occur in many forms of communlcetion other

than a public speech.

~ .

Description: Students should present to the class songs,” poetry, and art  ’
with persuasive messeges. The class should analyze the effectiveness of the

persuasive attempts within these artifacts.

fons In groups, students could create speeches which incorporate songs,

| ©  poetry, or art as persuasive appeals.
| ™

| . V. LANGUAGE-WORD caorca-‘srm:
1.) Aae_lui_r_re_@m
Purpose: A speech ahould contain an oral style ‘of language.

Descriptions Each student should tape record a tuo~migute monolog in which

he or she edvocates a certain viewpoint. Each student ‘should also write a
\ ' .
10




. ' one-page essay advocating a certain position. Each cﬂcauon should be -

/ analyzed according to the folloﬁing criteria: total number of words, total number .
of sentences, average number of words per sentence, and £he total number of

words exceeding two syllables. Students should discuss the differences between

oral and written style.

Option: One volunteer from the clasé could generate the oral and written

language samples which the entire group could then analyze.

2.) Dramatizing an Experiencelq

Purposes Vivid words and descriptions hold an audience's attention.
Descriptions Students should be divided into groups and given a list of ’
sentences. Each group should rewrite the sentences Fo'make them more dr;matlc or
. more vivid. Each group should attempt to outdd otﬁér groups'in the choice of
vivid words. ' v |
Option: Each group éould be given one Verb or adjective and asked to
} brginstorm as many synon&ms as possible within a certain time limit. Groups
could be awardeh points for the longest or most creative list of words.
< " VI, DELIVERY .

‘

1.) Nonverbal Delivery

Purposet A speaker should use sincere faclal expressions and gestures when

delivering a speech.' . s =

)

Descriptiont The class should Se divided.into two teams. E&ch‘member of a
team should take.a turn communicéting a messag; solely through the use of
facial expressions and gestures. Team nemberé should attempt to ascertain the

' ner-ag; being communicated. Students should then discuss the differences between
¢’ ~.eotypical facial and bodily gestures and spontaneous qonverbal communication.

Option: Students could first make emotional s@atements with no vocal

-

variety, faclal expressjions, or gestures. Then they could repeat the statements

." ~ with spontaneous- vocal, facial,.and gestural emphasis.

11
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2 ) Fear of Speaking Survey ' y -

\

N\ Purgs [ Anxiety and nervousness are common feelings which can be controlled
in public epeaking. ‘
¥ eeuiﬁiom As a group, students ehould hrainstorn a list of possible
nervous behaviora in speechmaking. Students should then discuss ways of con-
trolling or alleviating such mnifestations of speech anxiety. '

Options Each student could, take a turn role-playing an extremely nervous
speaker while other students coach the role-player in controlling the exaggerated
nervous mneriemg

L4

. VI. APPROACHES TO THE ENTIRE PROCESS

(

1.) Dyadic Persuasion

Purpose: Persuasive speaking occurs in 'everyda‘y dyadic'interaction.
Descriptiont Each individual in a dyad should take an opposing side of an
1ssue a.n; attempt to persuade his or her partner to accept that position. Each
person should then rate his or her partner on va.rioue dimensions of persuasive
epeeking such as evidence. organization, argumentation, language, and delivery.
iom Dyads could role-play before the clase-common persuasive situations
. such a student requesting a grade change from an ingtructor, a friend attenpting .
‘to borrow money from another ﬁ-iend. or a ealespa'son ettempting to persuade
a -customer to purchase a certein item. .

2.) Jigsaw Speechmaking

Purpose: A speaker should engage in a logical sequence of steps in creating

a speech.

Description: The inetructor should divide the chse into'dyads, triads, or
small groups based‘ on class size. Each group should choose a topic for a speechm.
‘lnd then pass thet topic to the next group. That group should write a purpose

' or cent.ral idea for that topic and pass it to the next group. This group. in an

.

out-of-chse aseisnment. should gather infornation for the topic and purpose

12
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_ .they have received and pass their information to another group. That group:

" should ontlino a epeech based on the topic, purpose, and information they have
. r;ooivgl. Another group ahould £111 in the skeletal outline with an 11_1t.roduction,
orienting material, transitions, summary, and conclusion. The cycle is then
complete and the original group which chose the topic should select a member
to &.um the speech. ‘l'hp. eva'y group oonpletga a different a..apect of a
. 'diff“t spnch )
' Option: This om-cm could. be used as & cummun; activity of a public-

L

‘speaking unit or ‘it could serve as a t.nnuuon exercise between nnll-sroup ,
md mbnc-tpuld.ns units. If used for tho latter purpose, emphasis should be
phcod oh group intmction as it effects the final Froduct,

3.) R oltmm &

m__t Engaging in tho Process of miblic spotld.ng is a necesary aspect
of many occupltioml poﬂtion.. '

Descriptions Each student should choose a certain role in his or her future
-and thcn create a message for the apxroprhte nypothcual audience (teacher
~-to churoon or business executive to a ;roup of nmgennt trunoos. for example).
Each speaker should be prepared for mtmction and adaptation by an active '
Migct. The 'class, as hypothetical tu'goz. audience, should give apmropriate:

‘m-m and nonverbal feedback during the speech.

Option: Prior to creating the role-p ying speech, students eould bo
encouraged to observe and analyze the: public speaking of a professional in
their anticipated career.

The process approach to teaching public speaking is a viable, realistic
contemporary orientation. The instructor can v el ins 668 games to give
‘students 'épu'imeo in working with the major components of the speechmaking
Process. The use of exercises and games in teaching the process of public
apnnnc ,m emphasis on the treative process of speech u-opu-nti.on without

dwylnc the nmqity for products of jublic speaking, y
13
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