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ABSTRACT .
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TELEVISION RECEIVERSHIP SKILLS: THE NEW SOCIAL LITERACY

It hardly scems nocessary- to point out that tclevisioﬁ occhpies a
significant portion of the lives of many chi]dren..nlt is probubly also
not ﬁecessary-to highlight pge concern thét:has‘been-expressed by parents,
social activist gréups, and scientists alike about lhe consgqﬂences of
this activity. The continuing rhetoric of the Action 6f Children'é Tele—
vision and the current regional meetings of the‘national PTA are good

. ' ¢ ’
examples. ' Both grohps have adopted the standafd that.pregent television
. - fare is harmful to some degree and shnuld be changed."
Researcﬁ findings, however, have shown substantiéliy less surety.
Even at the beginning of a review of-thé sciehtific‘11ternluru in the area
of teluvision's éffucts and the ch]d,:ono is gtruck by n continuing con-
fusion uf confliciing rosults. JIn 1961, 'Sc‘hr;nmm, Lyle, and Purkar (-.nm-.lm..,'i
their study of television and children with "For some children, undor SOMO
éonditions, some television is harmful” (Schramm, Lyle, and Parker, 1961,
p. 1). This conclusion was echoed some 10 yéars later in a reﬁort by the

‘

Advisory Committee to the. US Surgeon General which stated: ''The evidunce

‘(indicates) that televised violence may lead to increased aggressive behavior

by certain sub-groups of children (p. 7).

Others have disagreed both with the evidence and with the cull for
action., Howitt and Cumberbntch, two British scholars, after a thorough
review of all studies up to 1974, flatly state: !'The mass media do not

have any significant c¢ffect on the liével of violonce in soclety” (p. 1).

Our own National. Science Foundation in their 1976 solicitation for policy

<

related research on the social effects of broad04§t television noted'thut
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" . a lack of satisfactory informatijon about the social effects ot tele-

. vision has becn a consistent problem. " (p, 2). . i
REVIEW OF LITERATURE . ‘ ’ i

With these conflicting overviews in mind, we con turn to the specific
studies themselves. “There is a fair-sized body of literature relating tele-

vision g¢ffects cn the cognitive, social, moral, and bchavioral development

- \

o£ the phild. For our purposés,“it cun'be»divided.into thfee areas: The
first, pnd by fur the most extensive, has been'the investigation of tho
rolationship 5etwecn tolevised violence and the perfnrmance‘und.uccuptnhllity
of ﬁggress;§e behavio}; the second has beén the study of television as an

' agent of consumer socianlization; and the third has reseurched the role of

television as a behavioral model. "We will examine euach in turn.

TV Violence and Aggression

Looking first at tho relationship betwoen televised violence and sub-
g /

sequent aggression, rescarch ‘supporting a relationsﬁip divides again into

three areas: 1) Studies which provide evidenco for television us un ingti-

. gator of aggression; 2) Studies which subport a catharsts or ruduction.of

aggression; 3) Studies which support a differential effect.n

O

“Instigation. The instigation hypothesis has been closely identified

with Berkowitz and his replicators (Berkowitz and Rawling33—1963; Borkowitz

1985a, 1965b; Berkowitz and Geen, 1966, 1967; Geen and Berkowitz, 1966, 1967;
- ‘ Mgyer, 1969, 1970; Phillips, 1969; Hoyf, 1950; Johnson, 1971a, 1971b; Rosune,
1971; Liebert and Baron, 1972; among others). Thoy have consistently Jound

that subjects who were (usually) angered and fiven a socially approvod avenue

for aggression and shown a segment of mediated violence were more likely to

Aruitoxt provided by Eic:
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do so than similar subjects who saw a non-violent ﬁre;entationvor no
presentation at all, Th¢ Berkowifz tybe‘studies are important to us in
thaf they are the primary scientific basis for thé cur;ent condern for

'

violence on telcvision. These studies are not without their critics,

" wome of whom' wera the authors themselves (Weiss, 1969, 1971; Johnson,

1971a, 1971b; Zillmann, 1971; Kaplan, 1972; and see Carter and Strickland,

b

1975). The major point of these‘criticiéms is that the paradigm itself
encourages éggressive behavior and is-sufficiently contrived as to proveont
gencrdlization-to.redl behavior. |

The gunding which led to the Surgeon General's report also supported
a nﬁhber of sFudies#attempting to correlatg ﬁggressivé behavior patigrns
with tqlevision viewing prefgrences (Mcintyre qnd Teevan, 1972, McLood,
Atkin, and Chaf%ee, 1972; Friedman and Jﬁﬁnson, 1972; Chuffou and Mblund,'
1972).1“A1;hpdgh somqﬁposifive corrclations were found,’the sum of the

findings were inconclusive (see Becker, 1972).
) >
The instigation hypothesis, then, has found support from one class
of studies which, in turn, has been criticized for .methodological wuiknuss,

The instigation hypothesis, nevertheless, maintains both popular and sclon-

tific support.

Catharsis.Hypothesis. Much less support has becn garanedvfor the
éatharsis hypothesis which holds that there should be a.reduction ol tho
tendency to aggress gollowing the View{nglof mediated Violence.- This find—
ing identifjéd'eurly in the study of television (Feshpuch, 19G81; Feshbuch
and Singcr, 1971, 1972a,.1972b) has'féund support from # single study.
Arguments coﬁtinuevgo be uévanﬁed,'however, to estabiiSh catharsis as na

m . n ry .
potential effect of viewing violence.
N n

)
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' Cni o ‘ N ‘
: Differential ﬁypothesis. fhe differentisl hypothosis essentiully

staies that violent television (bnd, in fact, any~exciting television)

establishes a predisposition for action or an arousal state. , Whether a

partiéular apfion is taken will depend on the cues available to and
interpreted by the individual (see Zillmann, 1572;.Zilimann, Katcher, and
Miluvsky,.1972; Zillmann ahd Johnson, 1973; Zilimann, Johnson, and Day,
.1974; Zillmann and Bryant; 1974; and Ténnenb?um and Zillmann, 1975). The

-~ differential\hypothesis directs attention from the content of the medium

» to the cognitive states of the receiver, a direction which appuars to hold
gubstantial prémise for addressing the problems of television und potontinl
-\ - [’s

. \
N effects on young' viewers,

Television and Consumer §6cialiiation

.

. . Most of the concern generated about the role of television advertising

in children's lives has focused on two areas; 1) the effects of tulevision

oy

‘ | advertising on s§e01fic consumer habits, desireS, and preferenceb, and 2)
rthe role of television advertising in the sociallzatlon process including
gaining an awarenéss of‘advert;sers"intent, the incidental learning of life-
style'orientatiqp, thé.pért which advertising plays in‘khelle;fning of sex
aﬁd occupationél roles, énd the expegtdtionQ fostered by the fhappinessﬁ that
iy promised through the acquisition of goods und.serviceﬂ.l From n {hooretlicul
pefspective it is in tﬁe sacond aren of concern that television advort ising

h%s the greatest potential for far-reaching and long~-term consequenco;. For

example, educators, 1égislators,nand.parents'are beginnihg tO'questionv‘

seriously the cumulative impact of tens of thousands of TV ads on chiidrens'
perceptlons of\§901ety ahd its 1nst1tut10ns. :Is it possible. that the
commonly.acknowledged puffery used in TV advertising is fosterlng a dis—
trust of adults anq institutions? When chiidren.learn that products often

6

o

o .
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do not perform as demonstrated and that the acquisition of specific goods’

M

seldom leads to the level of hauppiness experienced by the consumers depicted
in the ads, -they may dévelop a sense of distrust of advertising. To what
extent does this skepticism generalize to other institutions, which attempt

to communicafe with children?

Systematic research directed to these questions clearly indicates that

all children do not_respond to television advertising in the same way. There
. R . . i
. 2
seems to be a substantial relationship between response to television commer-
cials and the stage of cognitive development. The pioneefing research In

.

“thig area sugpests that, as children grow older, thoy become more uwhro of

‘the manipulative intent of cbmmercial messages und, fence, cynical of thoir.

-

worth (Ward and Wackman, 1972;. Ward, Realé, and Levinson, 1972). Studios.on

cognitive defense (Roééiter and Robertson, 1974;ABe0er et. al.; 1975; and

Mayer, Donohue and Henke, 1977) have shown that by agé 11, the white middle-

‘class child believes that advertising is a sham and that other societal

instifutions like "business' were replete with m;nipulati;e'lies. These
children were not, however, mo;e caéable of dpteéting faulty reasoning in
commercials -—‘at least as.traditibnully mquHQred. Culturally qeprivud
children show less éognitivu defense and may, therefore, be éspuciu]ly .
;ulnerable £o fhe manipuintive Jtiempts'of v adver}islng.

" Studies of commercials as role und behavioral models (Cheles, 1974;

Atkin and Miller, 1975; Domohue, 1975; and Atkin, 1976) suggest thal comner-

cial messages can influence judgments concerning occupational roles,
. . . B 5

. perceptions of husband/wife roles, percéptions of good nutrition, notions

g . s

of weli—being, and behaviors appropriate to minor illnesses.

]
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In general, the’findings indicoate that youpger children may be more
. hich “w .

kS susceptible to commercial influence, but that as children reach ‘the 8-10

o yeur old age bruckotj they bocome 1hcreusingly Huspiciohs of advertising's

& mnnipulutive nFiompis. Evidence also suggests that television plays eitperv
an initiating or supporting role in ) 'infruencing certain consumer decisions
of children; D) ’décreasing reeistancg to advertisers' frequenf and repecated:
influence messeges; p). alfe?ing children's perceﬁtions of proqucts' offec-
tiveness and“éttractiveness;' d) - jnfleenc;ng perceptions of appropriate

behavioral roles; e) influencingvchildreh's judgments of apprqyriate ways

- of caring for one's own health problems, and that thcse effects are differ-

L4
0

‘ entiated by development stage and ethnicracial membership. The research
is limited in these respects: a) it deals only with .general izoed responses
'to qﬁestions about TV commercfals;_ b) it fails to corroborate children's

actunl purchases or -their influence on parent's purchases; c) or it Tulls

to consider thut the perceptions evoked may be inappropriste to thoe phlld's

environment and other social influences.

Television As A Value. Agent
. Studies documenting the imitative behavior which follows éxposure‘to
. television (Bundura,  Ross, and Ross, 1963a, 1963b, etc.; Stein, Fredrick,

& and Vonderacek; 1972) initially raised the issue that exposure to specific
in .

) . .

beﬁaviors, whose congequehces for the individuanl are showu, may resuli in

the anttochment of value to Bucheciuases of behavior by thu.recuivcr. Blwdies
following thie lead have investipated television eontents and the percoptions
of the ﬁpproprihluncs;'of anti-social behavior (e.g. violenco) nnd.to u

stent certain forms of pro-social behavior (e.g. altruism). Some

lesser e

O

FRRIC T
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studies have shown that chilgren's'percoptions of the behaviors of TV ;

4 v . . T
characters ure strongly. relsitéd to children"s own behaviors in g limited

’ : number of situations (Meyer, 1976; Donohue; 1975; Baran and Meyer, 1975).

~

\ . e + . Other in&estigutions have contended that TV, shapes occupationai and sex
/ o % .

/ ‘ role sterotypes, nnd that it helps - tonreinforce existing values of 'a political”

D -

or social nature (Vidmar and'Rokeach, 1974; Surlin, 1974; Frueh and, McGee

N "1974). ) ) : , ,

r I3 )

"It remains to be demonstrated under what conditions TV plays a signif-’

-

e . : : . .

icant role in shaping -human values, and most importantly, how.other environ-—,
ﬂ,l o "

mental influences operate as mediating facilitators or inhibitors of various,

value states. Television's potential for influencing value formation == .

3

whatever it is - is the question cruical to understanding television's

.long-term effect on society.

CONCLUSIbNS DRAWN FROM THE REVIEW OF THE LITERATURE
) To summarize our review of these three sreas, we have found: 1) that. *

“current invsstigations of the rslatipnship between violent content and
aggnsssion are -shifting the focus'from content ts the cognitive states of

‘the receiver; 2) that the effects of television as an agent for consumer
soéisliiation is relsted to development state.and cultural fagtors;. 3) that
the force of television as a value agent is largely unknown.: in studying

this literature, one is struck by the fact that few definitive findings have
uppearéal'.nnd sucn findings that hnvo appeq;ed hnvs.becn chullenged on

“methocological grounds. This observation mu& lead one to conclude thdt

there are no strong, consistent effects of viewing television which can be

1 . . . )
Imitative learning studies may be the exception.
9.
O L
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.states change from time to time, or even moment to moment, the effects

requirement saying,

' I# ’ " ., ' -g-

"

systematicnliy ussociﬁted with large segments of the viewing audience.

Rather, there'muy.boupnrticular effects which may be associated with

given motivational, attitudinal, and cognitive states. .And, as those
AY ' r . : .

[
.

of televised messages change, 'Thie.notionuis-a substantial-reconceptu;
alizdticn of the pctential effecte oflteleriSion;‘”Lt directs our
at?ention, not to classes oi obnfent nor to groups of individcals, but
to critical states of receptfrity when particular coqsequences.ure more
likely to. occur. | |

This redirection wculd appear to pe singularly useful in the dotermi-

nation of policy statements vis a v e content and effects. The régu]ution

of broadcast teievision content is stringently constrained by the 1934
commuynication act, and, of course, by the first amendment of our Consti=
tution. 1In the specific instance of the regulation of violent content,

.

we have. the precedential- ruling of Judge warren Ferguson whése opinion

was written on the recent family viewing case. | Faﬁil& view{ng,.to briefly

review, was a"rulemaking by the National Association of Broadcasters Code
Bo rd to reserve the 7:00 to 9:00 p.m. hoursﬁof'evening‘viewing for pro— °*

grammihg suitable to all members—qf the, family., The notion has been

. '

claimed by the now ex-president of CBS and was strongly encouraged by

FCC Chairman Richard Wiley. Judge Ferguson struck down the family viewing

.

"Censorship by .government or prlvately created review

boards cannot be tolerated'’ (Broadcasting, 1976, p. 46). He went 6&_33/"

write: "The right and the duty to make independent and final decisions

as to who shall and shall not get access to the medla resides (six) not

with the networks,.., not with the NAB, not with the FcC. : . .. The

i0
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constitutiondlity'of'tho brondeast system deponds on the conclusion that

- ]

the' right and duty to make shese decisions reside in bundreds of difforent
. e . . “

-

n

Ticensees' (p. 46). R . ' " .
' o - : - :

_ ! ' . " L . ) . .
- ’ e Rejecting prior constraint-of coutent 1id not-only a consitutional

_imperative, it 1is also suppérﬁed by the scientifit evidence which we

. ' ~ 1 ) . : ) ' s
have. That evidence indicates that for,iny given audience, a broad

I3 -

spectrum of effects are po}entludly"possible.' Seme of these .behavioral

s [ . :
consequences may be ‘identified ns anti-gocial, othors ag” pro-social.

Current theory (Zillmunn,“197i; Anderson and Meyer, “1974; Anderson, Meyer,
. . ‘ Y ~ .

and ponohue, 1976; Anderson, 1976) would mainv¥ain that it matters not what
. . . RO o, . e

C . ) o N X2
the particular content is, a full range.ols responsc is a posgibility.

LS Consider if you will, this descriptign in "de wheel Comes to Social .
. . Science'" (Anderson, Meyer, and Donohue, 1976, pp. 9-11). 'The article -
) . .u/ EE
describes an'actual lesson that appeared on Sebume Street. _Thu:IUSSOn

*

was apparently designed to poinl out how lmportant'ffﬁendsrnre to onu's

happiness. The principal characters in'lhevsegment;were the puppetls, ‘Bert
K . - Lo /. o
¢ and Ernie, uand the roal-life person, Maureen, The 'segment begins with

P

¢ Bert and Ernie arguing about riéhts to a qookie.t@ut is in Ernie's pos-

session., To prevent Bert from getting any, Einie quickly eats the cookiey
: >, . B s : . - -y

™S whereupon Bert informs Ernie that he will- nevér speak to him again and

pokes Ernie in the stomach, Because of the disagreemefnt; they decide to

. ' ‘ - .
term’nate their friendship and pursue lives as fhr,apdrt from euach other

~ " as possible --‘one chooses the. Nortl” Pole; the other will becomé a cow-
- o bof. . Maureen ¢nters and points out how omptly their lives will ho without.

one another. Bert feuls guilty and upologizes to Ernic for hls nggrossive
; . . [N . ) v
behavior. Ernie reminds Bert that “he wuas posilive that.the cookie was his..

.

.

-
© k.
¢
N
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Bert asks Ernie how he can ba so sure, to which Ernie counters, ''Because

I ate yours this mornipg. .The nature of this sconario allows a large

g number of interpretations and® consequent effects. T~

\

Child A may perceive thé-segment‘exactly as»intended\—- that indeed

people are more important than possessionsg, and that'one'should not ba

’ . willing to abafidon a friendship because of ‘a’ dispute ~ver a. material
obJect, however important at the moment, Because'of the chiid's psycho-

~ - \ -

' 1ogica1 nnd situatidnal condition at the time, the content may even ‘be

perceived to have-a great deal of application to his/her own. behuvior at

’
D

that particﬁlar time. S

- Child B perceives -a totally different 1esson for the segment based’
on different psychological conditions brought about by an incident similar

A

to that defected by the puppets He has Jjust experienced a playmute's
reluctance ‘to share any of his toys and was frustrated by the encounter,
After seeing the segment ‘he may perceivé that people who don't shure

, v B deserve to ?e aggressed against and may seek out the playmate to seek

. . vy . -
. revenge or retribution for the-behavior, This person may,miss th&nintended
central,point of.the message.hnd focus on. that part of the segment that .
- a possesses morerhmnediaté.relevance i his 1ife, For this individual; the |

‘ . .
1mmed1ate resolution of the initial conflict _may_ have more 1mmedia¢e
s @ A,

application than the broader issue o£ friendship. . C. .

-

> = °  Child C has found that in his experience, people- cannat be truat'ed'_

to., keep promises. He has developed a suspicious nnture. She/he perceivep

-

’ - »that people*seldom\really cdre-about’ ‘one another and consequent’y does not

»

e N 'have or wdpt"friends. This child may f1nd the final exchange where Ernie

admits having eczten Bert s cookie earlier in the day to be entirely
4 f
A2
o ) . - _ . . )
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i

> consistent- with behavior or incidents he has observed. His basic dis=

trust of individuals' motivatiors and intentions are reinforced. Perhaps

he perceives there is no such thing as real friendship,-and people who

are led to believe that friendship does exist may, in the final} analysis,

. end up with nothing. Thus, the child's determination not to enter into
N ' trust-based relationships may actually be increased. - "

Child D is an only child who lives in_the country devoid of peer

relationships. He may watch the segment and .then return to playing with
his toys with no observable change in his behavior, _BRecause the child

o has no siblings and few peers, the concept: of sharing may be totally ‘foreign

to him. Since he has never had the opportunity or need to share, ho may

find the concept of shnring-leads-to—friendship an incredulous one. More=

! &

over, beéhuse hé has not had a great many friends, he may find tl notion
that one needs friends to be less than. totally believable. F&r this cﬁild,
the whole segment may be totally irrelevant and have no trunsfer or‘nppli-
cation. Further, the Shild ' may reject Bert and Ernie as abpropriuta

behgvioral models, thus lessening their capacity to influence him 4n othoer

4

*~

areas. h

The precept of this rather.extended example is that content js a poor
ﬁredictor of subsequent‘behavigr in the audience. . Assuming, however, thét‘
we can agree on a definition of pro—5001al' heightening the pro-social
effecta of any medium, including talevzsion, is a desirenble goal, Wha'th

wo have seen to this moment is thut the control of content is not u veiy

useful means for achieving that goal.

There are otner avenues, one of which leads ‘us to the develupment of

cognitive skills and value states appropriate to translating the content

R 13
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of our media into pro-social behaviors. If the behavioral consequences

P Ve

i}

of any particular message is dependent on the cogniti?e states of the-
receiver, why no£ heighten_the likelihood of those states which result
iﬁ pro-social bshaviors? Why not indeed. Those of us in this fie}ﬁ
believe we can succeed in this aim tﬁrough a curriculum for the elementary
grades which teaches critical,.receivershib skills appropriate to the pro-
social uses of'fhe domestic mass mqua.A The curricilum is based on two
a;sumptions: 1) That children can utilize certain viewirg, }istenjng,
reéding skills and analytical procédures to modify séurqe, megsage, and
medium effects toward pgo-social consequencés; and 2) that these skills

. : Co 8
and procedures can be taught in the ordinary classroom using curricular_
moterials and instructional approaches speciall; désigned for that pur4
pose. T£e?significance of ?his aﬁprough lies in the fact fhat if success-
ful, boiicy féncerns with khe content'éf-televisién'can be properiy
transferred to a’ concern for the education of the viewer. Given proper
implémentation, we can move from tbe confusion of fasults from a naive

R

audience to the relative security of the predictability of a sophisticated

~audience. The notion of media literacy has had widespread suppdrt. Most

recently Workshop IV of the Television and Children Conference sponsored

by .the Ford Foundation, The Markle Foundation, and the National Science

Foundation concluded: . .

Basic research is needed to develop the content for u media
literacy curriculum. The curriculum could include such subjects
as production convent ions, unalysis.of media appeals, the char-
acter and role of non-verbal cues, overview of the history and
structure of the broadcasting industry, the economic basis for
television, analysis of #ypical formats for entertainment pro-

" gramming, @ajor concerns about negative effects of progrumming,
analysis of the values portrayed in-}elevision content, standards
for criticism of television content, and, if possible, some direct
experience with television equipment (Ford Foundation, 1976, p. 31)

S | S “
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A consortium of Scholars at Ohio University and several school dis—
tricts throughout tho United States have been working on thatl busic
resdérch since 1970.2 In this rgsuurch'cuqriculur, elements huve been

developed und pretested. The development of the curricular elements was®™

v

guided by several speecific goalQ:

1. To raise the levels of understunding about the nature and uses
of television in the U.S,.

< 2. To provide the young person with analytical tools that will be
useful in the evaluation of the content of entertainmunﬂ
programming, so that the young viewer will be increuasingly
sensitive Lo those uses of violence and oxplicit sex which
contribute little or nothing to tho devolopment of a plol, to
the reasonable resolution of a problem, or Lo the esthotic
quas ity of a program. ’

3. To provide youngsters with concepts and skills that enublo thom
. to bnulyze the persuusive messages of commercianls; to discriminuto
_ between product appeals and affective appeals, and to becomu
- sensitive of the subtle persuaders. Wo rocognize that this may
have mere Lo do with the youngsler as a consumer of hard goods
than with violence, but awareness and sensitivity may be trans-
ferable. '
: — :

4. To provide youngsters with concepts that will enahle them to usc
television news with understanding of its limitations, to under-
stand that television news can 1ot offor the referdbility, thu

o depth, or the scope of print news., ‘Tho young viewer will soo
considerable violence and conflict in telcvision news; the poaco-
. : ' ful, harmonious aspectls of tlhe news do not ofter the aclion,
excitement, und entertainment -that popular television news Hoems .

.- lto demund. L.

5. To provide youngsters with the opportunity'to learn about thoir
own personill uses of television; what they like and disliko, how
much- they watch, when they watch, why they watch, ‘lelevision
selr-aworeness with yuungsterk aged ten and above is an attatn-
abhle goul, Co

v " 6. To prepare young viewers 1o identify - the value conflicts that ;
are imuéddud in much entertainment program content, und to pro-
vide experiences in value elurification-and the consideration

of reasonable alternatives to the problem solutions presentod

in television programs.

2Ohio University's ‘Broadecast Research Center and _Cooperative Center
for Social Studics and school systems in Eugene, Oregons Syracuse, New York;
Las Vegas, Nevada; and Jucksonville, Florida. . :

-
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The developed curricular clements have been combined into un inte-

gruted multidimensional apprqach which is aimed at skills relevunt lo the
critical undurstanding of the televised message, Clearly, those skills
are analogous Lo, but not necessurily limited to, the skills jdentifiéd
5in the areas of critical thinking, critical ‘reading, and aural and

-visual literacy. A distillation of the.literature combination with our
own research (See, for example, Anderson and Ploghbf{,-1§7d, 1975a, 19756b;

Ennis, 1962; Follman, Brown, and Burg, 1970; orr and Grahm, 1968; Guba and

"Wolf, 1964) -led to the iQGntificntion of five major skill urcas und_thulr

subdivisions:

- I. Comprehending the Mes: -~ 3

Grasping the meaning of the message
Comprehending language discriminately
Comprehending images discriminately
" Interpreting "hidden" meanings .
) Specifying the working element of the message -
Understandini to whom the message is directed
Interpreting the intent of the message

II. Perceiving the Elements of the Message

Noting details of the message

Noting sequence ot the elements

Perceiving relationship of elements

Identifying character traits

Noting integration of aural and visual elements | -

[N

N III. Evaluating the Message -

Acsignment of credibility to statemonts

s Identifying fact,uopinibn, imaginative writing and imoges
’ ) Identify affective appeals ‘
- Evaluating -logic, reusoning, and "montaged' relationships

)

) 3”Message"_is used to describe any content

. : 16
Q
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Iv. Reaéting to the Message Personally

Rccogn141n5 1ntcnded affective redctlons and motives
Relegating personul vatue (utility) to the messuge
Identifying emotionial satisfactions and their sources
Relating other expericnces to message

Drawing conclusions, inferences, or predictions

V. Comprehending the Impact of Medium
Understanding the role of gglevisiuh in one's 1life qnd
impact of this role on message
Understanding impact of télevision gua institution on
message :
To accommodate development within these skill areas, six curricular
modules have been created, ’

Module 1: The Tgxtbéok ' ‘:

“Television and You eoxamines the institution of television through

Y

seven chapters’ ~The chapter titles are: How Does Television Work?. Whero

Do Programs ome From? Why Do We Have Commercials? What's.The News All

About? Whal Caﬁ Television Do To Me? Whpt can I Do To Television?” what

.Is Cable Television?

)

Module 2% The Personal Diary Study -

In this module, titled You and Your Television Set; euach student com- .

pletes a nine-day diary of television viewing and makes concomitant ontries
. . A

on motivations lor watching. Students are then directed, to individually
A :
preparé case study narratives on their personal uses olf, and grntjficatiohs
from, television, : - . .-
. , S

Moduls 3: Entertainment Programs und Values

This module- prcsentb analytical schema for identifying value state-

.

menls contained in plot- based (as opposed to variety) entertalnmont programs °

and determining the consequences of these values.

E
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Module 4: Commerc&als

Two commercials each have been professionally prepared for thfoe
common product'types. .One commercial in each set is more "rutional”.in
appeél; the dther more affective. Students are directedzthrough exer—

cises which illuminate thf persuasive elements and their potential

effects.

Module 5: WNews and Information

This module investigates the role of news and 'documentary program-

ming in American society. It examines sources of bias and provided’

~comparisons between news presented in differont media.

4

Module$63 Creative"Expr?ssion.Through Television \
Television production gs anothCr_meéns of creative expressioh. This

modulg provngs guidunée in thg usc pf avuiiablé p;oduction factlitios Lé

first_imitatevfhe_cqmmercially available programs, uné\then Lo~e<p10ro

néw expressiqns: ,

These modules are intefloéking,'and yet sufficiently Andependent to

provide for flexible implementation to respond to varying time.schedules,
A4 . .

suppéft facilities, grade leuels4, and teachers skills.

Early experience with the television viewer skills instructional

.modules has ind&cated.that there is erong_interest in this subject uréa,

and that children ages 10 - 14 .possess the capability to deal with the
concepts and skills of the program. In'Eugoﬁo, Orogoh, the modules have

boen integrated into the regular socinl studies ‘curriculum wheré communi=

. ) . .
cation, consumerism, and citizenship education interface with tho content
X : 7 .

I

4The curriculum has been used in varying forms from S5th grade,throbgh
undergraduate college.

8
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Al

cf the television viewer® skills program. In East Syracuée, New. York,
integration has been w;thrthe lunguuge'urts/communicatioh gkills program,

As cne reflects upon the current furor over television violence and

. . °
3 ¢

its impact upoh children, it seems that the people have overlooked the

fact that there.are many other kinds of program content with which the

young (and old) viewer must deal. It seems that we may not huve recognized

that television has displaced print as the.mﬁjof mass medium, and that we AN
. : ' ~

must now prepare'our children to use televisién skillfully as a conveyor of

R 0

- o . information that many of us will us¢ to make consumer dééisions, politicui
choiées, uhd(as a b;sig ofjposjtioné—lhatn@e”wili Lakg on many purrdng

issues. As Professor.Poddiwell would most 1ikcly. observe, if ﬂe wgro with

i u;,."I; ié.time fé gtop hunt}ng'Lhc oxtinct Hubur_Looth tiguriunnd g?quﬁ ;

with the new uﬁd.Livoly cﬁallgngds that confront oducation Loduy."s

we, of course, would argue strongiy for a gonqrul adoption of a curri-
culum .incoFporating these skills and objectives. Tﬁe'teachinglof critliceal,
. ‘ ' ‘_. - S ‘ / i
receivership skiils jin a contribution our school systems can mako™ to Lthe

good progress of societf;' Telgvisiohmis a significant element iu'the lives
" of most Americans. We need to. be soﬁhisticnted'ubout itis -biases and its

insights.

’ .

e . SHarold Benjamin's Suber Tooth Currlculum has been u source of Inspi~
ration on the muny occasions in the past 8 yeurs when we werc almost
porsuacded that the. curriculum would never accept television viewor skills
as something that children should develop. ' '

!
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