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\ PRESIDENT'S MESSAGE __ ‘
S ”
On Septegnber 8, 1976, the Virginia State Readmg A ’ . AT
Association received a Certificate of Recognition for _ o
_Outstanding Contribution to the Development of . . e,

‘Literacy in the Umted States.*The certificate was
presented to VSRA by the Department of Health
Edueation and Weélfire ang the National Right to Read -«
Effort. I was indeed proud td'accept the certificate for
VSRA since the only other reading. council so hono

< was the International Reading Association. -

Congratulations are in drder to Anne Henry, VSRA
. membership chairperson, and to all local council ‘ L
" 'membership chairpersons for an outstandmg job. The
' increase in membership for the 197677 year was 908
new members which brings our tofal membership to
5,073 as of January 8, 1977. I woulg’suspect that other . ~

By the time you read this issue of the Journal, the
State Conference scheduled for March 1719 at : ,
Roanoke will be a reality: ,Dr Robert Glbbons, - .
President-Elect, VSRA, and the conference pjanning D
~ committee deserve a lot of credit for putting together» ¢ .
" ‘an outstanding program for us. As you probably realize, these conferences dont just happen or “fall in place by
~ themselves. They happen because lots of dedicated people are willing to spend many long hours, Wlthout reimbursement,

to msure success. . .
\ . . . . ) Cad

I would like to take thns opportumty to express my appreciation to all the local’ councd ofﬁcers for presentu;g
outstanding programs fo the communlty and membeérs. I have had the opportunity to be present at many of these
conferences and have found that without exception, they have been excellent. This also indicates to me that we in
Virginia have reason to be proud of the local leadership in reading. In mytravels throughout the State this year, I have T
con' 'stently been impressed with the talent and capability of Virginia reading teachers and administrators.

'v L |

L

. Congratulations to our two Outstandmg Teachmg of Reading in Vu-gmla award recipients for the 1976 77 school year.
Kathlqen Dowdy of the Newport ews' Council and Marjorie Lee from the Norfolk Council were selected from ‘among
many dutstanding nominees and ill receive invitations to attend the VSRA conference at Roanoke with all expenses:
paid by VSRA. { also oﬁ'er my congratulations to all those teachers who were nominated for these awards. The selection

‘only two from among so many is very difficult. > N

I would like to take this opportumty to thank the publishing companies and theu- representatlvés in Virginia for theu- .
continued support of our organization. Without the.exhibits and speakers provided by these companies we would have d
difficult time unplementmg both ourJ State and local konferences. { 8 - < .

¢

., .’ h ¢
The Board of Directors has been hard at work this year. We have tried to not oply obtain our goal but also make the
state council-one that provides both.leadership and service to .our local councils. The changes that we will ask youto
approve in our by-laws and the changes that we have made through_regular meetmgs of the'Board of Directors will

strengthen our organxzatlon so that we may prov1de even better services to you i the future. r ’ ’ o

I have very much enJoyed this year as your Presndent It has been a good year for readmg in V'u-glma despite budget
_problems. I know th#t you will continué to give the same kind of support to our next president, Dr. Robert Glbbons. as he
assumes the dutles on J uly 1, 1977. Thank you very much for malung my tenure a pleasant one. .

1 »

J ' 3 ames D. Mullms
Presndent . - ] : . _'
: - Virginia State Reading Agsociation - )

.
RN
[
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" Not only by biased texts, but also by inappropria’te teaching, .

-

\ l . ( L v
% A CAPSULE ANALYSIS OF AMERICAN INDIAN DIALECT AND THE‘IMPLICATK)NS IT PRESENTS UPON THE
ot REA DING CURRICULUM . -

1 .
>,

. « , h . » ‘s
- . . .

N

Mrs. Grace E. Hayes' L th much lse is made of figures except in pnper currency,
i{éadingSpecialist : . " ) \ cards, or money values of checks and-trade’ slips. There are
Lorton, Virginia-22079 L0 ~na meaclrf}e, wexght and ﬁme figures .’A chronolical record
' . . of mar%ot kept. It is not ouqtomary to compute a man'’s

As some say, it'is the “First Ameritan,” the Indian, who < e

has been done the most injustice in the area of educatioh.
summer: The months and ddys are not numbered Rather,

thef:me of day is told by the sun. The Navajo day is as long
as there'is hght or sun. There is no week. .

"In the NavaJo dialect, there are many Navajo “adverbs.
Th'é most common way to'indicate anadyerb is to add “go” to

has the Indian found a difficult time for himself in ost of
our classrooms. This article will present an overview of
Indian_dialect as well as some activities and sources, for

_reading teachers of Indxan chxldren . R ..
S _ any part of <peech
. - : o 5
AnO'vervieonSelected‘lnli Dialects s The Nava'jt) verb is crammed thh details. Other
» languages in contrast /have auxiliaries, m'fmmvec

_They spoke an astonishing number of languages. [Only a

differ from each ofher in vocabulary, phogetics, and .

' . . 2

'Q, prepositions, or adverbial Adjuncts to help out. The simplest

“ Navajo verb has three elfments: the stem, verb, .and modal
prefix. In addmo'n the avajo verh dntmguxehec a singular,

dual, and plural number for first; sedond,*and third -persons.

. There are three primgry tenses, tha&of !;urelpreeent and
. past. A Nava_]o infinitive does Yot occur nor .does the
language use ‘may,/can, would, shduld, o'rmu%t "4 Imagine
thre troublecpotu child .comp across when trying to,

* At the time of Columbuss landiné in America,
approxxmately 1,150,000 aborxgmal Americans hv?/here

handful of individuals speak these languages today.Sioux =~ =
and Navajo are-still flourishing, although.the. langnages

g'rammatxcal form. They consist of a number of distinct
'

. stocks.! P
1 .
.. More. than 600 native groups comprise* " the Andian . learn to speak a;}dérc;:;d ve“::s have n:;; voices an d three
population. These 600 nati%e groups have 200- 309;d1fferent ; Hope.. Dialect. ope ver
1  tenses. ‘These verbs havé no-tenses hke ours but have
anguages. They bear no relationship to one another. there
2 . * validity forms, aspects, and clause-lirkage forms that yield
exists ng common language. v s N ,
herokee Alphabet. A by th f G G / . even greater precision of speech. .
rge Guess, , - . .
Cherokee Alp t- A man by the name ol Seorg In English two kinds of nouns denote physical things:

also known as Sequo ah, wanted to develop’somethlng in*
the.Cherokee language for his people. Referred to as an .
“illiterate Indian genius,” Guess endowed a whole tribe \\'xth

individual nduns denote bodies with definite outlines--tree,
stick and mass nouns. In Hopi on the’ other hand, a

' L;i:;.:;:,g.y He concewed ary perfected a? alphabet or have an individuat sense and both singular and plural forms.
. . " Hopi
The alphabet he devxsed has exghty-sxx characters. He - . :‘ermckhks ?’;’; erb 3“3 m°’:’?£ m‘:;e l::r"tt ':";“:‘(::':h ‘;)Pl
divided words into parts or syllables. The purpose of the ' ﬂ:‘t ’: l"’ <°_ verb and are P P y
alphabet was 1o make his people better understood like the emselves h a
white man when he wrote a letter. The alphabet was never Hopi has “';h““lw“ or- "‘t“m"t“ of time a:rii:!w;m r:::::j
taught in schools; the Indians learned it from one another as continuum. The language contains no w gr
h had ne books. forms, constructions, gr expressions that refer dxrectly to
they ‘ * what we call time. There is noheed for such );erm< which *

. Guess was regarded as foolish when he cqnceived the idea
of aCherokee alphabet. Eventually, prxmer‘ﬁspellmg books,
annual almanacs, passages from the scriptures, catechisms,
hymn books, laws and the cbnstitution of. the Cherokee
nation, and currenf acts of the leglslatlve council were all

printed in the “language of Sequoyah: "3

refer to space or time as|such. 5

s Face in Today’s Clbssroom :

" From the previously presented brief look at a few Indian
tribes’ languages, one can underst#nd ‘the ‘insurmountable

Navajo Grammat. The chief grammatical devices for

expresswn of ideas in Navalo are the no@n and the verb. No problenns the Indian faceswhen trying to learn how to speak
English and to’learn to réad. Not only are all Indiamtribes

grammatxcal device is employed to indicate,either a definite )

3 different in their customsg and beliefs, but their lan uages
or indefinite article. There is no nominative case and no bear little resemblance to one another and even less
masculiné, feminine, and neuter nouns. g

resemblance to the English\language. :

. The relationship ofapossessxve noun is denoted bﬁrehxmg * " The Indian child s involyed in being, not becommg His
. a possessive pronoun. Postposmons are added to the noun, e dycation”as preparation for some future goal is not a
. ot placed betore it as our preposmon In Nava]o t‘lere is no . ™ _ . -realistic motive for him. T ey rely heavily on nonvetbal

degree comparison. ° o 5 . : . :

Q

* i

ing in Virginia, March 1977
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Most Navijos dlctmguxch two seasons, winter and -

formally distinguished class of .nouns is present. All nouns .

.



.means of expression. The Indian child views education as a
:series of almost unconquerable  obstacles which his
experiences in life have ‘not equipped him to overcome. He
has an extremely low Self concept and turns away from
.education and all it represents to him in terms of conflict.
*" In addition to physical differences, there are differences in*
-attitudes, ‘ideals, wnd , beliefs which thé teacher. must
- understand: . 4 v
" A.more tribe and family oriented.

B. not basically competitive. _

.C. interest in being, not in b.ecoming; attention is upon the
pre!ent )

D. no belief in amasemg ‘of material wealth ~rather they-
live byba creed that excellence of achxevement in
whatever one does is most important.

”"E. language differences.

" F. .children in Indian society are treated as equalﬂ of
Bdultﬂe ‘, . . >

ﬂ\other problem the Indlan faces is the. stereotyping ¢

whxch is prevalent of Indxanﬂ They are treatﬁ‘aﬂ in the
past as solemn with little. humor that no-nof\of Indian
ethuette are pointing and asking for a perﬂonal name, that
“ the ultnmage"accomplxﬂhment ip the Indian culture was the
successful completxon of the manhood initiation tests, that
madsacres were common and that most Indians were

" captives of another, tnBe a eometnme or another.’
Books stereotype Indiang as ﬂavage There are only a
small amount of oeks available that portray the Amencan

_ Indian of the present, but the number is growing as’

? educptors become concerned with' culturally-disadvantaged
children of all groups 8 * . | )

The concept of a supreme being is not a feature of the
Navajo culture.d This is indirect opposition.to the way the
typical, middle class child is taught. Naturally, the Indian
child is faced with a conflict from the way he has been
brought up.

. The Indian child brings thh tha different background of

expenenceﬂ from the “middle class” child. A tradition of

Indian eloquence, . exceptional listening and memory
zrpacities, and a unique appreciation of relative importance

f silence are things that the Indian child has been enriched
0 o

- with as his background of experiencey/

- - ' Sources and Activities for Teac . _
There are a multitude of activitiesXhat today's teacher can
use to motivate as well as educate Igdian children in the
-classroom. As far as teaching reading, the teacher needs to
keep in mind’the following recommendations:

1. Identify basic premlses of Indian culture.
2. Review and apply teachmg strategles Papplicable to the
special instructional problems represented by Indxan

youth. » . _
3. Recognize individual .- differences among Indlan
. students. Facilitate the - ultimate goals of seif-

reliance and self irection.

. Reading in Virginis, March 1977 )

o

+is an-incomplete sentence type. After

In- a reading program the question becomes one of
language. A bilingual approach to reading provides the best
incentive to date for the mcrease in reading achievement
among members of a mmonty group for whom English is a
second language.- A problem aﬂsps with Indian children -
because of non-verbal communicatibn- and-expression which
has existed for a period of time. The children must be taught
to speak their own tongue and read their own language
beforgsbilingual materials will be ol‘ vulue to them. Closely
supervised training and” practice ¢in rcadmg skills are
recommended. Word .attack skills can be taught to correct

< mispronunciation and problenlsf with sounds. Vocabulary

training is vital to correct misconceptions about the
meanings of words. Reading musgybe limited to those
materials with simple concepts.11 . ’

' Texts are important and teachers mustyatch therl;lrrZB)of
, materials that may tend to stereotype‘ Teachersthust
recognize that learning styles. are different. Materlal must
be geared to meet the learning styles. of each individual,
Many of the reading problems are present because we hav
- failed to provide children the kind of readi g material’ ll%
which they have an interest. The teacher eds to learn
somethmg about the children first. To betfer- understxnd
them, the teacher must capitalize on their str§ngths. 12

Again it is recommended that Indi chxldren be
encouraged to verbalize their thoughts and fe s. It is felt -
that oral communication is first in the curncﬁlum for Indian
children. ' i

An interest inventory whic
hildren have
completed their inventories, they may be instructed to puta.
special mark beside the sentences they wapt to keep to

themselves. This cah help t, vﬂ:her better
children. .
Magazmes and pxct eg can be cut by chxldre favorite |

pxctures anducolors, sad and happy events, etc. 13 ¢
Na'ajo children have - vocabulary broblems. "Onet
suggestion to develop and improve vocabulary has been to
have .children- study words which have* an interest for
them--items around the house, clothing, etc.14
To develop an appreciation of Indian culture, tradition,

ay be ﬁ’f*beliﬂit to teachers

"and Heritage, a suggestion would be to present a unit on the

Y

contnbutnons of the Indians.

Indians eyntributed much to American culture lxke tobac ’
potatoes, peanuts. They showed the colonists how to plant

- and harvest crops. The Indians also gavée the lima bean,

tomato, navy bean, baked beans. They developed.ﬂa\;orings
used in desserts and chocolate, popcorn, crackerjack, and
chewing gum. Corn was their greatest gift. Turkey, tobacco A
which was smoked and chewed, rubber, cotton, coca plant
{chewed leaves to relieve pain-result was cocaine), and:
quinine were also contributions from the Indians. The
Indians invented things we usc today: tobacco pipe, rubber
ball, lacrosse, snowshoe, toboggan, dog sléd, parka, and the
hammock. The Mayas invented a numbeér system that
included zero. The first Europeans used Indian scouts as

" guides who helped them to “discover” the lands.15

. td N
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* The above informiation ean be p‘rese;nted'to Indian children
or to all children in the classroam. By means of discussion,

lectures (depending on age level), and audio visual materials, ’

the Indian can develop a serise of value for his ancestprs and
their contributions to America. o
Sourcess Children. Téachers may want to have’copies of the
following materials for-their'students to'read and en joy:

.

' Armer, louro A“Woﬁ_erless Mountoin. McKoy Compony. 1931.
Behn, Horry. Pointed Cone. Horcourt, 1957. An Indion boy
seorches for o true name.
Benchley, Nothoniel. Red Fox ond His Conoe. Scholostic Book
Services. 1964. Story of on Indion l%oy ond his odventures
with the conoe. :
Blegker, Sonio. Apoche Indion. Morrow. 1951, About the lives.
' fortunes. orfd troining of the Apoches.
Bleeker, Sonio. The Cherokee: Indion of the Mountoins. 1952.
. Storx of the’ Cherokee ‘before ond ofter the white mon's
¢oming.
Bleeker. Sonio. The Story of the iroquois. 1950. deomlnes the
lroquois in detonl
S Bleeker. Sonio. The Novojo. 1958. Story of’ o young Nov0|o boy
ond difficulties he foces growing up. [
-~ Bleeker, $onio. Seminole Indions. 1954. An occount of the post
and present life of the Seminoles.
Brewster. Ben. The'First Book of Indions. Wotts, Inc.
=~ Describes woy in which Americon Indoons once lived.
Cohn, Edgor 5. ed. Ouyr Brother's Keeper Thé Indion in White
Americo. World ‘Publicotions. 1969. Studies the plight to
todoy’s Indion Amerucon in education, heolth, Iond ond

’

1963.

economics. .
Corter. E. Russell. The Gift is Rich. Friendship. 1955 Descrlp
tions of Indion groups to Americon culture.
Collier, John. Indion¥ of the Americos: The Long Hope. Norton
1957. Clossic of the Americon Indion by o long-time student
of the Indions ohd their pfoblems.

Cushmon, Don. Stoy Awoy Joe. -Stoy Awoy "Joe Pubhconons' —~

<1953, Abdut on ex-morine who returns to his reservotion
s> ond whot hoppens to his life. -

. lore. -musicol ond norrotive to form o recgrd of songs ond

Curtis, Nbtolie. ‘The Indions’ Book. Dovbr yB About Indign «*

legends of theirroce. - - - R
. Doy, A, Grove. The Sky'Cleors: Poetry of the Americon Indion.
University of Neb[osku Press. 1951, 200 boems from forty
Nogth Americon tribes.

Driver, Horold ed. The Americons "on the Eye of. D:scovery |

Prentice Holl. 1964. Collection of mostly first hond desctip-
‘tions of eéldven Indion tribes. -

*Elting. Mory. The Hope Woy. M Evons ond Compony. 1969. A ’

boy returns to his fothers Hopn people on their reservonon
ofter honje he hos known in New York City. .
Forqlubm) vz\orgoref Indion Childrerf of Americo. Holt. Rine-
hort. ond Winston. 1964. Descri#fes customs orfd troining
children of certoin tribes. .- .
Gorst, Doris. Sitting Bull: Chomp:on of his People. Messner.

1946. About Sitting Bull ond how he tried to\{f‘e his, people

s

from extinction. *- -
ulhlond Hop. How the Pogs ‘Soved-~he Chevenne; Maptano

. Reodmg Publicotigns. Folk toles.

Gloss, Pou"Songs ond Shakjes of the North Americon indions.
Grosset ond Dunlop. 1968. Contoins informotion obout five
ditferent tribge, describes their songs. gomes ond legends.

Gront. Bruce. Americon Indlons’Yes'erdoy ond Todoy. Dutton
ond Compony. 1358 Alphobeticolly orronged encyclopeduo

~ »

designed os reference book os well os history of the Amerl i

. con Ind10n . ) . S ‘
. N N
.
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"Hogner D. C. Novojo Winter Begins. E. M. Halé ond Company. -
1938. Story told by Novojo lndlan\lncludmg folk toles ond
myths. A

Holl, G. O. Oséealo. Holt. Rinehort, ond Winston. 1964. A’ well. -
written’ biogrophy of Osceolo who tought compulsory *
_ emigrotion from Florido. N '
“Heidesstodt. D. Indion Friends ‘'ond Foes. Dovid McKoy. 1958.
A study of the personolities of thirteen fomous Indions.
Hirschfelder. Arlefie. Ammericon Indion Authors. A Represento-
tive Bibliogrophy. Associofion on Americon Indion ‘Affairs.,
45.poge onnototed bibliogrophy which lists over 100 books
authored by Americon Indions.
Hofsinde. indiof Sign Lariguoge. Morrow. 1956 Shows how to
forim gestures representing oveér 500 words in indion sign

languoge.
Indion Historion Press. The’ Weewlsh sufree A Mmogozine
published six times yeorly of the Americon Indion for young‘

pedple. .
LoFMvor Cochise. of Arizono. Dutton. 1954. True story

of Cochise, the Apuche

Lott. Milton. Dnnce Bock the Buffolo. Pocket books 1959. His-
toricol novel of ghost donce ond three Sioux trogedy result:
ing from it

Morriott.. Alice ond.Rochlin. Corol L. Amerlcon Indion Mytho-
logy. Crowell 1958. A book Gt Indion.myths ond legends. it
represents more thon 20 mojor North Americon tribes.

McSpoJEen Wolker J. Indion.Heroes. Croswell 1950. About *
Ipdion heroes whvch would mok ony Indion proud of hjs
heritoge.

Schoolcroft. Henry R. The Hiowotho & !Ends. J..B. Lippihcon
ond Compony 1856.-

Toll Bull, Henry ond Weist. Tom. Winter Huni Montona Reoding
Pubjitotions. Describes the ploce of women. in the Ploms
Indion tribe. . - .

_Aerner. M. L. Red Mon, White on. Africon Chief. Ihe Siory ol
Skin Cotor. aneopolus terner Publicotions. 1960. Explono
Ltion of skin co}pr in liying thmgs mdudmg plants. ommols
ond'man.16 -

MomodoyuN Scon House Modé of pown. 1969. Descriptioh of-’
joys ond dilemmos of bemg Indion in the so-colled modern

~

Bernordani. Lows C ond. others Successful Teocher Proctices '
\ in the Teochigf of Indjon Youngsteérs. Arizdno Stote Dept. of
. Publrclnstrucﬁinhoemx 1961. 56 pp. ’

Groy. W. S. The Teoching of Reodlng ond er‘ung UNESCO

Switzerlond. 1963. :
Poston, Williom K. Jr.. ed. Teoching Indion Pupils in Pubhc
Schdols. Meso Public Schaols. Arizono. 1967.69pp. 18 .
Americon Heritoge. The Americon Indian. Adopted from The
Americon Heritoge Book of Indions. &ondom House. 1963
For middle ond upper grades, ' -
Hofsmde Robert. Morrow. Grodes mtermednote otid upper
Indion Beodwork. 1958. 96 pp .

.

Indion Figshing ond Comping. 1963. 96 pp ’
Indion Music Mokers. 1967. 96 pp.
' The Indion Medicine Mon. 1966. N : :
Indion Costumes. 1968 : T ‘ .
. . . .
- Teacher Resohr& Books . s .

Ame'r:con Indlon—Reod ond Color Books. Eukobl Publisher.
_One poge drowmgs with o poge of text'describing th& pic-
tuge. Feotured are Pueblo. Noxojo. Hopi, Zuni, Induons of the
Plains, Apache. ond fomous chigfs. =
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*« . Edycotionol Roodmg Sorvnco Filmsfr Ips

~®  ‘Pueblo

f.

7
Gooun, lrvy W Novolp Modo Eo:lo’ Nor'hlond Press. 1971

Conversotionol book with uquon'lol lessons.

Films A .

Age bf the Buffolo. Color 195%. Encyclopedio Britonnico.

_ Presents o vivid impression of lite on the western ploim For
upper-grodes. 1

! Americon Indlon of ‘ Tbdoy. -Color, 1957. Encyclopdﬁlo,

' Britonnico.. Anolyzes «<urvent trends thot oge shoping the .-

future of Americon dndions ond their od-(unmqn‘ to new
woys of liying. lnnrmocjnou oid upper grodes.

Indion Americon. Color, 1969 Triongle Produc'iona A docu-
mentary to holp the white mon understond® Amaricon
Indions of )odoy For upper grodes.,

The Navolo indion. Color, 1963. Pfiney. Shows Ngvojo cord”
lnb( dying. and weoving rugf to ae!l ot troding posts ond

’ shows silver work. Intermedidye and uAyr grades.

ericon Bockgtound

1

#ilmurips
8 Ameritons Bolore Columbas 1968. Ca
Inditin Celebrotions, 1969. ‘
Indion @hildren. 1969,
Indion Homes. 1969.
Indion Legends. 1969,
Indion Who Showed the Woy. 1969. . »
Eoch hos o'%option with one moin thought developes in
- succeeding fromes for students with reoding or Ieornmg diffi-
culties. Mox Snow. There's An Indion in Your Clossroom..idoho |
‘Stote Dept. of Educotion. Boise: 1967. A guidebook ‘for
steochers of indion Children. i
. * Libigry of Copgress Records: v \
- Sorigs of the Iroquois LongdBige . ’ .
i Sioox . . | ) o .
"+ Nowoig_ o ' .
_Apoche ~

- Bverest Records. Coliforrp. Authennc Mus;c of the Amencon
Indnon Thresu’bpm recora 20 indion tribes. 19

"Activition to Build Vocabulasy and Foster Fluent Speech

L ooof Disadvanuged Children °
. “)
Conduct a+'style show” in which pupils describe what
, others in class are wearing. -

2. Play a piano selection or.a regording, and have p’uplls
descrxbe how the.music makes them feel. -

3. Let- pq,plls feel, then. describe, the texture of such

- #" matérials: as sandpaper, cotton battmg, _sponge, '
~ silk, sand. .

4. Let pupils, whlle blindfolded, remove -an unknown
object from a grab bag and descrnbe its texture, shape, .
size, and weight. * .

5. Read a story or poen‘aloud d ask pupils to plck out
the wonds, such as queal buzz, purr, growl that

“make a noise." :

6. List on the board such. phrases as: ‘As quiet as..."”
‘As loud as..." “Asbright as /. " ang 1&t pupils think”
oI as many ways as possxble of mpletmgthem .

7.. Let pupils complete sentefices ‘with provocauve

- beginnings, such as, "IfI were a giant I would >

'8, Let pupils describe the appearance and personahty ofa.
. character in a story-they have heard read. .

Bring to class vials of vanilla.and lemon /e"!l‘af:'t?“

peppermint oil, and other kitchen flavorings; let pupils

Daadlne in Visainia March 1977
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'Fxsher, Laura. "All Chxefs No Indian%

smoll, thcm then descrihe the odors. .
10. Stand a fulllength mirror against a wall; let puplla
stand before it and describe themselves aloud. .

"11. Teacha "speo.ial" word each day, und at rol! call ot .each

child respond with that word rather than with his
name. . .

12, Teach pupils the name of every object in the room,
and try to get ppplls to call objects by name instead oI
“it" or “that v ' '

13. Display a ch gd s dl‘nwing dcpxctmg two or more per-
sons, and lqkpupxls try to imagine what one pcrson .

. might b saying to%ge other. . S

14. Use th?daxly news as a springboarq for teachmg new
words. )Hurrlcanc. ‘blizzard, dl‘_ought disaster,’
economy, employment, or conflict, fof example, can be
gleaned from almost any front page, dependmg on the
. season. ‘ . ’

. .
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Competency-Based Readmg Programs:
Elementary Teachers, ‘. ‘

Wednesday, May4 - A\

Fontainebleau Hotel, Voltaire Room

Coc)amng thrley 'B. Merlin and James L Laffey, Madl
son College, Harrisonburg, Virginia

for Preservice

14

.“Planning, Organizing and Implementing ‘a Fleld Blased

Competency Reading' Education Program" Shirley B.
Merlin, Madison Collegé _

“Components and Use of Competency-: Based Instructional .
Modules in the College Classroom: WDescrxptxon and
Sxmulat;on Gary L. Shaffer and Joseph A. 'Muna, Madi:
son Collegg,. .

“Evaluating Affective and. Cogm ve Responses to I struc
tional Modules: Student’s Feedblack, A Basis for Change”
Betty E. Opyle, Mddison College - \ -

“Me:jpgng Student Success it a Competenty- Based Pro-

grami Test Development and Assessment Procedureg_ .
Jandes L. Laffey, Madison Collgge . )
“Integrating Competency Field Based Program of Readmg .
Education into a Teacher Edycation Program" Charles
W. Blair, Madison College _
“Impact of a' Conipetency Field-Based Proﬁam of Readmg '
Education upon Reading Instruction in Partxcxpatlng"
Public Schools” Phyllis Coulter, Rockimgham Countyw

9 - Public Schools, Harrisonbugg, Virginia . .

You

. < . ‘ o
: Reading in v.'rgmm.'_}a,rch 1977

Y



v

T g Y v
. . \» C e .
a S . i NP
Y T r T,
Ml‘Q Mnrty Rourke |
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. Newpdif News Public Schools h)
. Nowpqg!l-'_blewa. Virginia, . ' . ,
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", Abe ydu Joking for 3 medium by which the public and ’
students leamn the importance of reading and discover

ading Fair! _ )

The Newpogt- News Councxl of the International Readmg
Auocnaﬁon r‘cently held a Reading Fair at a large shoppigy

_ mall. Over ‘two thousand members of the community
attended the event. ~More than ond hundred twenty
psychologists. clasbroo
" public schoot and colle

that reading cm be fun? Try a

, teachers, reading consultants, '

school admimstrators and supexgvisors, professors Title .

studea: commonity members,
teachers and chrectors. speech spectalists and cxty and school
. officials ‘volunteered thelr time. From all 'mdxcatmns the
Fair was a success. Both TV and newspaper coverage was
ample and complimentary, 'Below are some suggestions to
helpm planmng‘a‘uch events.
'- .
Public Offftials/Reading Corner

City. and schoo( officials are usdally willing to help
whenever and wherever~they can vspecially with
community projects. Child*en and parents enjoy meeting

K

them. These officials can read or tell stories to children in a .

“reading corner.” Ar ideal “reading corner” is a carpeted
- arealocated cutside the ma
“, officials promote reading caj bé an important part of the
.- Fair. A professional storyteller can also prove successful.,

v ',' ! o ' ' ’ ’ '
+  Consultants and Specialists 4
a8 . .

Reading consultants. speech speclahsts psychometnsts.

and psthqloglsts can be included 1({h: Fair at booths o:‘.at )

tabies for the purpose of consultatiom\by parents. Although

these specialists should,not cqnsider questions about specxfxc .

.. teachers or school -related incidents, ‘they can give

suggfstxons to Qarents concerning their Specmhty and its_ -

onshxp to the Peadmg process. o S

F,f : Student Help

. ;
- ¢
)

PR .

L
ollege students involved in education courses czth make -

displays - of rbadmg -aids- for parents to’ ma&@ at_ home.

- Booklets, explyining how these aids can be made, might be
sold for a noxm al amount. Having students and professord

" on hand toe
children can'do an excellent job of writing original plays and
_preserhing them a __the mall Young and mature audientes

-
M T

: .
March1977. - ¢

flow of traffic. Having public’

»

.
\

in the material is very helpful. Public school -

(v

oo Ill-‘.ADlN(ﬂ’AerAWAYTOC()MMUN{T.Y INVOLVEMENT

. .
enjoy these presentations.
" student work should be considered.

" . BookFair

'
L

" able. to supply the books’

Jwhich the’group requests.
Distributing 10% discount

tickets for book fair ‘pur-’
. chases cap be an incentive

to parents to buy_ good
reading material. The hook
dealer might "have some

\ suggestnons ¢ 0 h cerning

this. Workjobs for Pérents
and Workjobs of Teachers
(Addlson -Wesley Publish-

_ing Company) are exéellent books which explam methods by
whith various reading skills can be taught. These books or
similar ones can be mcluded i’ the book fair

separately

Also, . classroom dxsplays of

——

A

_ A book fair can be included in the Reading Fair énd net
. the sponsoring groupavprofit in addition to alerting parents
to good reading material. A book dealer in the mall might be

7
4

Distributing "10% discount ‘

tickets for book fair pur-—

~chases can be an incentive
- J

. s »
reading material.

. R
to parents fo buy good |

x

% sold
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Toachord' X

Classroom teachers should be on handsto explain reading
materjal for students in all grades. These matorials can
include mes, various sound and visual lessons, and leisure

rudln. material, Title | teachers can provide intcmsting .

displays.of th' materials th‘y ruse in working with students_
in the area of rudlng. Materills should be available for
studentstotry. . L ' ) ,
Lo : ‘ ’ :
‘ ~ Community Groups ' i

. . X
Various community groups promoting reading such as the

local Literacy Councﬂ and another Reading Council can be
invited to have a ‘display. They can include a membership
.table in tﬁelr display if the sponsoring group s agreeable.

The lponsoring group may want one itself. The International

Réading Associition headquarters in Newark, Delawsre, is -

always helplyl in providing material n'bout ity Qrgnmznt‘on
and about rea in general, . -

) Publlc.lty

' Good bllclty isamust!Itisa good idea toget newspap::r
coverage_both before and after the event. TV coverage is
often not difficult to obtain if 'local and, city offi cials -are

involved. Also, an official from the Fdir's sponsormg, o
orgahization might be able to obtain timg | on a TV “talk .
show.” Students can ‘take home brochures announcmg the

I T

-

)

R

-~

ings, loval stores, and in the mall. On the day of the Fair,

large barters at the alte of the event are necossary. It is a

good idea to hand out material oxplainink the Fair's purpow
to those attendlng . '

Location

An ideal place to reach the puhlic is at a large shopping
center or mall. Quch placcs must be reserved in advance. It
is strongly rocommorided that a contract he signad to_
reserve the date far the ‘Fair.. Although it may bo“bad

.businesas practice; without a contract, the public relations

director at a mall might assigi the agreed. upon date to
another group which has the possibility. of bringing in moryp
revenue for the mall. Romember that large numbers of
people frequent alls at holiday time which is an excellent
time for a Rcadmg Fair. A Saturday is an cxcellcnt ddy or
thee‘vent, mlght last two days. ’

/ .-

Additional 'l;lpl X
1. The Fair must be well organized. . .

2." Booths and display tables should be attractive. )

3. Explanatory signs should be placed on all booths,
tables and at the “reading corner.'

4. Everyone who is mvolved wnt.h the Fair should be

thanked. =~ . -

RudinginVirglnil, March 1977
D : \‘."
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Fair. Postewa should be displayed in schools, puhlic huild-
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\Jorr)t L. Johnn .
Northern lllinois University |
Reading Clinic I

"~ DeKalb, llinoia 60116 C . :

Varioua authorities have ostimated that there are .sonte

600,000 different words in \thu Englisk language. It i not

. . . ’ :
e \ SOME VERY BASIC WORDN
-

DY

necessary for roadery of writors to know all theso worda )

lineo many | words are used over and over in both wrltmg and
roadlng
Many teachers know about tho I)olch basic qight
. vocabulary. This vocabu. '
"+ lary is basic becanse its 220 |
arda account for up to 70 |
per cent of the words in
- most primary bnul reader .
programs and over 50 per S o ~
cent pf the words used: in hundred‘words can’ be.nn'
; middle grade reading texts '
snd content area books. )
" "Among materials written : m' N
for older students and adults: the 220 Dolch words comprme
approxgmately 50 per cént'of the running words in the text.
For beginning readers, the -task of learning several
hundred wor{ls can ‘be an awesome one. Teachers workmg
with® begmnmg 'readers want their students ta learn many

For beginning réaders,the 1

task of learning several

‘awesome one. )

{wqrda but reilize that some words,tby their frequency ol _

_are hkay to,be interested in a short list of words sd\basic .

. occurence, are more 1mportant than other words. Te(chers

that they occur very frequently in materials written lor
children. If the words would also appear‘in all types of

" reading material,*he words would have even greater uflhg'
Thirteen is generally considered to be an unlucky’ numbeY,
But in readmg thirteen can be a lucky number -especially
when it comes to certain words “A reader who knows only

' thlrteen words (if they are the nght ones) could expret to '

meet one of them in every four words read. In other words, -
if teachers made sure that their students knew thirteen
words,  the child would be equxpped to deal with
npﬁroximately one-fourth ob all words (on the average) in all
types of reading materials. But what are those words?With
- a little tho'ugh( you can probably list a majority of the
words. I'vé provided space for you to list the thxrteen words.’

U

'yod believe to be very basic- words. Go ‘ahead. 'Fake a few

\'nmutes and wnte your best guesses.’

1

T
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Lot's annume for a moment~that’ your lint mutnlnn those

'maxlc thirteen words. How would you teach thom to your .

atudents? Flanh, cayds? Fqurionm’* stories?  Phrases?
Certainly all of theso ideas (and manpy more) have been used .
in the past and 1 suspeet that thoy will contlnuo to be Bsod

My bins would urge teachers to help youngstors hmrn the .

words in a meaningful contpxt vin experience storios or "

pattern books like Bill Martin's Instant Readers. | wouldalso .
want to help my students s¢e that thosy words occur over -

and over.. [t's obvious to ur%ha:t this is the case; however,

many children ‘don't realize that some words recur with
_ great frequency. If teachers help their students perceive -
“this redundancy. students. may gain.greater confidence in

unlocking words since they can predlct that some words

- frequently reappear. : .

Knowing the thirteen “magic” words wtll help the child
deal with approxlmntoly 25 per cent of the words met in
print. While this reduces the burdens of unknown worgs. it

"is a-far cry from making the child a proficient reader.

Knowing several hundred words will account for 50 per cent
of the running words, but *once again, this will not make the
child an efficient reader. Even knowing 2,500 words still
leaves the child with approximately one unknown in every

" four (in a natural reading situation). Clearly, word lists

N

13

A

. some words are, indeed. very basic to all
"__'fthxrteen words are: a, and, for, he, in, is, it, of, that, the, to,

quickly reach a pgint of diminishing returns. Nevertheless,
the tfurteen words that follow may help teachers pealize that
ing. The

-~

‘was, you. ' C L
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" oh reading which is béingswritten and published recently, -
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Joyée A. Habel .
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- Bedford County Public Schools :
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Bedford Virginia’ .
Dr. Samusel Tilden Habel R T
Professor of Soclology
* Marshall Umversnty o o
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Itis rather'surpﬁsing’ thabif all the plethora of material

little is being said about a very important element whxch is

' mvolved in learning to read: i. e, that mfra-commumcatnon

.. system which is & very. large part of the cultural tradition of -

a society and which is so essential in\ghe transmission of
those behavioral patterns which assure a neonate an
opportunity of Becoming an enculturated’ -or socialized
individual, successfully adjusting to the social life which is
necessary. for his survival. I refer to that ‘subtle

‘ '.commumcatlve process which begins before the vocalization

" process deyelops and ,which. may be of far greater

’ deals with it is kn wh as the Science of Kinesics.

significance, in that it can possibly be shown that the

verbalization process is dependent upen it. Thlﬁ subtle -

commumcatlon process is referred to as “body motion,”
“body movement,” or “body language,” and the scxence that

George W. Mea pomted out years ago in Mind, Self and

Soaety (1934) (1964) that an mfant is born without mind or ..

"self. In thq@egmnmg he is conscious but not self-conscious.
.. Self awaréness develops as the infant picks up body cdes

from the mother whose face looms over the crib and whose
expressions approbation or disapproval make the
squirming pink bi rotoplasm aware of its first social cues
and then eventually leads to a sense of self-hood, separating
the ihfant now from the crib, the blankets, and the other
material. objects close by until it gradually becomes an
individual aware of it=elf. Later, language will make possible
mind, but fong before this, those many body cues will have
begun the humanlzatlon process.

As Birdwhistell (1970) pomts out, a child hefore attammg
membership in his society mus&am control of the pattern of
‘the communication-system of his society and must be
mcorporated into that system. Society's inadequate”

‘individuals, schxzophremcs

tlgerelQ{e are misfits.
"‘"Gﬁﬁl‘ng con f lang-

and deviants, are incor: .
d into other systems | Gaining control -of lang-

) A uage is not accumulating
uage is not accumulating

an dggregate of words as a
vocabujary. Skill in inter-
preting body motion is not
made up of memorizing a
list of facial expressions
nor’ is language adequacy -

an aggregate of words as a

Y

* vocabulary.

1
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KINESICS AND READING

merely a matter of “hooking together pxeces of wor\ds/and
gestures into meaning forms called sentences.”

The acquisition of skills in reading is the acquisition of
partly the communication pattern of a society. To vocalize,
to use body language, to recognize symbols is to transmit
“feelings.” We speak of the transmission of “meaning.”
What we -really transmit is “feelings.” Often our

. -verbalizations do not convey meaning. Meanmg is mugh

-

more frequently conveyed through “body cues.”
In verbal communication in English it has been shown that
of the thousands of possiblé sounds and combination of
sounds we could have used, we utilize some 45 phonemes: 9 -
vougels 3 semi-vowels, 21 consonants, 4 stresses, 4 pitches,
and’ 1 junctures.
On the other hand gonsxder what is involved in’ "body
The human face can form 250,000 expressions

age.
sKng;lwhxstell 1970). Think of what we do when we *cock our

head,"” “drop our head,” “shake our head from side to side,”
“up and down;” what we do when we shift our body
posntxon use a finger; or move an arm, bat an eye, half close - -
the eyelid, wrinkle the “face, move the lips, etc. EVery,_i
movement of every part of the anatomy_conveys a meaging.. -
Even our stance, legs wide apart or close together are
saying something.
No wonder Emerson wrote, “Whaﬁoud\ospeaks S0 loud
that I cannot hear what you say. " ’
We have just recently %hrough kinesics begun to
scxentnﬁcally analyze what is involved in’ body commumca-
tion. At the, present scientists have isolated thirty-two
kinemes for Amencans in the face and head area. There are
three kinemes' of head nod, the “one nod” the “two nod” and
thé “fhree nod;” wjnch use the entire head. Theré are four-
kmemes of brow behavior. There are four significant
degrees of lid closure. The nose reflects four significant
behaviomsaeWrinkle nose,” “¢ompressed nostrils,” “bilateral
. nostril flare” and “unilateral nostril flare or closure.” There

. are seven kinemes which make up the circumoral complex,

involving mouth and lips. (Birdwhistell, 1970)
Language and readmg are a part of the communication
pattern of hterate societies, but it is not surprising how .

Y
OUR NEWEST COUNCIL

Congratulations to our newest reading council to be
chartered by the IRA - Southwest Virginia Councjl, The
council serves the counties of Russell, Tazwell, Buchanan,
and Washmgton as well as the city of Bristol.

Council President is:
Juanita Lashlee

104 Belle Brook Drive
Bristol, Tenn. 37620
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their neonates for endless generations without written
language, relying solely on oral and body commuhication.
We have reason to suppgse that body communication is far

" more 'nnportant in literate societies than we have ever

- individuals around us.
" we ever realized, the child

v icat’xon system. It is highly

"~ recognized. The child learning to speak used his body. Try

talking without your hands, or your head, or your eyes.
_ Think of what the teacher often says with her head, her
eyes; her lips, her body as over against what she says

" verbally. Some of us develop remarkable skill in picking up

.ommunication cues from -
Think of what the teacher

. Far'more important than ' | - " : :
often says with her head,

idincorporating a commun- :
her eyes, her lips, her body
gossnble that faulty : '
" learning -is frequently due
to faulfy transmission of ™
~body cues.

It was Rudolf' Otto the’

as over against what she

says _verbally.

7 great German theologian, who first introduced the Greek

N

term Chans’ma to the western world. Max Weber picked up
the term from Otto and made it a'part of the spciology of

, leadership. (Bendix, 1962) It required about fifty years for

the:term to leave the halls of academia and filter down to the
man in the street. To«?lay ordinary citizens speak of
“charisma" and “charismatic” leadersllip, One individual has
“it” and. another Tacks "it.” What is “it?" Weber intended

- ;chansma to mean a_ group of attractive qualities in

‘personality which turned on other people and drew them to
the chansmatxc individual with 'a f' ierce attachment and

loyalty. What i is, charisma?

I am qmte 'sure that a large part of charisma is ‘an

" extraordinary gift of the use of body movement to convey

Reading in Virginia, March 1977
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‘they talk of “good vibes”

“meanings” or “feelings.” The person literally exudes
through ‘eyes, face, hands, torso, .head and muscles
unmistakeable megsages- He may be g1fted in speech but it
is not speech whieh turnd the fFick; it is the magnetism of his
body. Our younger generation today is aware of this when
.and “bad vibes.” There are
vibrations which each person radiates in more or less

" dégree; in'a negative or positive way.

Beyond vocalization, the child is learning something else.
Even as he acquires skill in vocalization, or fails to, he
acquiresskill in comp ehendmg kinesic qualifiers, or fails to,
and for him the latter is of great 1mportance What the
teacher does with her l)ody as she instructs the pupils may
be the most important pag of her behavior and how
éuccessfully the child reads her may be far more important
for him than how he reads/a page in an artificial book
situation. The'gift of communicating through body cues and
the gift of receiving and understanding these cues is
all-essential in incorporating society's patterns of communi-

cation.
The science of kinesics is m such a begmnmg slage that it

Fd

RIC

Aruitoxt provided by Eic:

" suecessfully many pre-literate societies have enculturated |

14

3
.
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- that reading teacher that body "communication

s " :
would be premature to instruct’ a reading teacher in the use
of body motion. However,
we should be saying some we should be
things to that reading . -
teacher which she should _Saying some things to that
hear loud and clear. * ' o Cot
1. Your verbal communi-
cation is important but
remember you take into an
interpersonal si t u ation
your body movements which override your vocahzatxon

However,

reading teacher which she

should hear loud and clear.

2. Your pupils’ anttenae vary in receptive abxlxty

3. Successful communication is essential to the develop
ment ofreadmg sknlls . . /

4. The child needs to read the teacher and the teacher
needs to read the child. - -
5. The child is watching for every kinesic qu'ali\fier; a sigh,
. a smile, a sheer, a giggle, a whisper, a yawn, atensed
torso, a tilted head, a wrinkled brow, wide open or half
closed eyes, the flare of the nostrils: all.these’and many
more cues are being picked up and "meaning"1 is coming
through. . ‘ '
Duffy 11969) has suggested some activities which the
teacher can use; e. g., have her children watch a film with
the sound off and write down what the persons are probably
saying. Then have them see the film with the sound on and
check with what they thought the actors said; or have the
children tell stories without using their hands.
Perhaps in time the science of kinesics will be able to chart
‘for the teacher all the kinemes she. uses and when to use
them in the teaching process.-In the meantime we can say to

trenfendously important part of the communicative pattern
of any society and that a teacher neglects or ignores it at the
peril of failure to orient her pupil in society.

Thxs is an awesome responsibility.

" Arnold Gesell before his death used to quote a bit of verse
which questions whether we can teach a child to: grow. It

would like to paraphrase it here. The child is speaking:

“You say, you will teach me-to read?
Isn't reading a matter of melody and witchcraft?” .
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Dr.Brenda V. Smith

Assistant Professor of Edueation
Virginia Union Umversxty ’
Richmond. Vu'glma 23"20

A psychotingulstic perspective of reading problems
.would assume that .. .nothing a child does when he reads
orally (or siler'nly')‘is accidental or random . . . (Burke &
Goodman, 1970, p. 121)." Such a perspecti\'/} is based first of
all, on the dynamxcs of language and’the psychology of
manipulating language for purposes of communication and

comprehension. When employed to explam readmg and,

"y

reading problems, psycholinguistics would further utilize -

the knowledge and intuition about langu7ge that a: chxld has
acquired in learning{to speak. Thus,t
disabled children, such a perspective would not assist to a
lesser or greater, limited or unlimited degree, are those
e)nldren who have ‘not acquired language. The assumption
.underlymg this statement is that regardless.of the severity
of & perceptual handicap or whatever, the child has the
capacxty for language; and thus there is a basis for, reading
’ acquxsmon (It must be kept in mind, for example that there
-is nothing sacrosanct about certain modalities and-learning
to read. That is, the visually handlcapped may learn to read
using braille, and the hearing 1mpaxred must learn to read
through methods that do not stress audltory perception and
discrimination.) ’
Since psycholinguistics presupposes that reading is for
comprehensxon. what are the types of causal factors, of

the only readmg .

-reading problems that obstruct meaing? &arter and

McGinnis (§970) suggest the following:
1 Visual Defects |

" 2. Inability to Sustain Attention.

' 3 Lack 6f Experiential Background.

- Lack of Knowledge of How to Read Effectively.
5 Inability to Maintain Effort.
6 - Marked Feglings of Inadequacy (p 234).

What tenets of these factors may, 4o some extent, be
explained by a psycholmguxstlc perspective of reading?

L

o
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; © . PAST PRESIDENTS OF VSRA
Dr. Betty Yarborough S e i . ..1968-69
Mrs. Hilda Pendergrass ............,....... ... .71969-70
Dr.RuthLewis ..., £1970-71
* Mrs.MaeFranklin. . ........................... 197172
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Dr.PatriciaKing ... 1973-74
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Dr.MaeC.Johnsod ... .. ... oo 1975-76
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NG PROBLEMS:
NGUISTIC PERSPECTIVE

Visual Defects
Manon Monroe (in Reading " DisabilitieX
Harold Newman; 1969) offers the following/clag
on the types of visual problems that may impede reading.
The observable mamfestatxons of these/problems_are also
discussed.. 1\
1. Lack of clear-cut retmal images. f(Manystatwns )
The chlld
c, or b, h, n, etc. Reading errors consist fconfusxon of
words such as’“out,” “ t." "eat;” or “hand,” “bond,”
“hard,” etc. (Monroe, p. 51). - )
One, peycholinguistic reply to this visual reading problem
would. be: "Are children really misperceiving or merely
miscalling (Lipton, 1972, p. 760)?" A definition of reading

7
edited by

L4 . . .
based on comprehension would not consider accurate word

perception the most critical factor in reading. Instances

“where misperceptions cause miscues (discrepancies between

what the child reads and the printed material) are often

created by phonemically similar (“git” for “get"), or

graphemically similar (“where” for “there”) words.

'2. Lack of precision in discrimination of complex visual

_ patterns. . .(Manifestations:) The child seems unable to
react to words as units. He reads slowly, by spelling out
1 the letters.. His reading errors consist_of omission of
<ound< and filling in words by guessing from one or two
recognizable letters, thus producing v0wel and consonarﬁ
errors (Monroe, p.51).

- In response to “spelling out letters,” the question must be

asked: Has the reading methodology interfered with"the

. process of reading for comprehension? That is, has the
" teacher required the child to focus on-maximal cues (every
B letter and every sound) for perfect word-calling, and at the

'
~

"]

11

(5

expense of meaning? (Oral reading, it should be noted, is not
the same as reading }s adifferent set of production variables
is required to read orally.) As for omissions, insertions, and
“guessing,” the psycholinguistic reply is obvious: The child
is atilizing information processing strategies on linguistic
cues in tryipg to decode the printed page. The teacher of this
child may wish to use the Reading Miscue Inventory
(Goodman -and Burke, 1972} to determine the extent of
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melningchange involved in suchmxscues . ! .
- 8. Lack of precision in discrimination of the spatml orien. Un ortunately there is the social fBCt that some dmlects are-
L tation of.patterns ( (Manifestations:) The child, confuses” > stlgmatlzed By*accepting the child’s language and utilizing
: ‘the patterns which arb alike in shape; but which are placed the | language- experience " approach, however; enormous

R in different positions as b, d; p, q; u, n; m, wif, t; “was,” ‘ ) / obstacles tothEreadmg process may be removed _
- “saw,” “on,” “no,” ete... His reading errors consist of ‘ l Lack of Knowledge of HowtoReadEﬂegtively .
s ‘reversals, repetitions, an‘d -sometimes, because of: 4 When'. comparing® reading acquisition with language
. eorrelaég the.sequence of sounds with the reversed se- acquisition, the concluslon reached would probably be thaf |
"quence o letters, of-consonant and vowel errors (Modroe . """ mpst children have a knowledge of how’ to read effectw!ly
%" pp:51and52). . ~~ However, this knowledge is often affected or obsetired by"
FU A first quéstion that may be asked is: What @ethodology " - reading methodologies. (For example, man methodologles
> was-ured in mit:al reading instryction? By foreing the child . almost solely stress g,raphophomcs —at- the xclusnon of
;,:'-f' to focus on cues (e.g.; individual letters and sounds *, : such 1mportant languaxe ;components as syntax ‘and
- asnoted earher) such reversals may be ore hkely to oceur. w semantics).'A " psycholmguxstlc appqoach could riot agree
' 'That is, a meaningful context may not exist, plus the child _ *more with Marion M'oq-oe s suggestions that: “1. Overstress |
may not be trying to make sense out-of what he is readhi/ . of speed reading may cTevelop habits whlch 1mpqde progress, .

and 2. Overstress of some methods of word- recogmtlon may

" Repetition may simply be an attempt at correction by using ~
' . develop habits whlch unpede progress in readlng IMonroe,

. 'linguistic generalizations. Once again, a miscue inventory . .
© . will note the severity of the “problem” and’ will suggst L B A ' , R
) methods for improvingsfécessary strategies. ' - L e lnabilitytoMunuin Eﬁort el

Inability to Sustain Attention L . Although sucha problem\drj‘?avé -sdiverse etlélogy (for
Amoﬁg the personality and emotional factors wéh B example, " hyperactiyity elings of 1nadequacy ),
! impede progress in reading may be mentioned the . alleviation ma partmlly otcur by maintaining: interest.
s g follo ig: attentional instability; resistanceto reading; " ... Reading should be intrinsically rewarding, and materials
’ : T ) should be'selected with the individual reader in mind. S,
R fear. timidity, embarassment; withdrawal, etc. In some s . - Marked Feelings of Inadequacy . - ,; , e

cases the emotional factors may be due t stitutional
e emotiond’ (8¢ y ¢ to consutution Feelings of lnadequacy may be the resylt :6f constant

instability or poor habit-training. In other :cases the
emotional factors may result directly from the tailure to failure - failure due to ‘teachers, metliodologies, lack of «
parental support, and .so forth. The fact that teachers still’

learn to read due fo other reason d tl]en in turn - for., to. dif bet ted d
aggravate the disa ility (Monm"l b . refer,, to. erences ween expec ed responses an
: observed responses in oral reading as !!rrprs‘. * for example,

»

Since children may mdperceive Word- gt result of *"indirectly denotes the unacceptance of a chi'd's diatect, his
~ impulsive or avoidance beRjaviar, which in turn thay be due experiences, and even the child himself. +Discrepancies
~.to fear of failure, hostll.x of unmet ’dependenc¥ needs - between the child and the printed material ~re hot wrong

(Lipton,. p. 751)."_ vthis g ' answers, but rather insights into the chid’s processing of'
situation must - obviously | Much will depend on the language. (A comprehension-based reacing program, for
be alleviated to insire <o ) ‘ example; would consider “pony" for “horse” of higher quality
readmg success, Much wil personéélty agd attitude of | - ..~ than “house” for “horse”, i.e., not just a wrong answer.)
_ depend on the personality . e . B B In conclusion, psycholinguistics requires introspection
and ‘attitude of the teacher. the teacher. - . v " into the reading, process. It suggests that the child brings
A beginning, however, 1 - linguistic stratégies to the task of reading; and that he
may be to involve, the child ir creating his own Teading . utilizes syntacti¢ and semantlc, as well as graphophonic, .
material (i. e., language experience stories). By accepting as - cueing systems. It also’ suggests that methodologies-may, in.
* valid the language and experiences of the child, much °f the — - - fact, treate many of the- symptoms of reading-problems. It.-
-' fear of failure may beremoved . malntalns- that language processes must remain intact and,
L ‘back of Experiential Background ) " not- segmented and sequenced. It places the child-his -
Amon g the . environmel:%l ‘factots which unpede\ interests and language--at.the fore. It suggests that readln.g
progress in reading may mentioned the followihg » must be for comprehension. It then offers a diagriostit
foreign language, illiterate parents, truanc and poor instrument, the. Reading Miscue Inventory, that analyzes
. ‘the language processing strategies utilized by )%he child
school attendance, frequent moves from ¥chool to
school, number of siblings or ordinal position™of child. ' /wyllllzreadmg When confronted -with children discouraged -
. eading problems, should we not give them the benefits -
among the siblings, ete. (Monroe, p.55). ) C [ this in formation? %
o child lacks an exph'lentlal background unless he has, ) . . o . .

how, been isolated from mankind. Also, studied from a . L . .- » ¢
tr: rmalional-generative grammar perspective, each - j References
child’ age, regardless of social dialect, is functional for - :
the purposk qf communication. This is a linguistic fact, Burke, C., & Goodman, K. “When a child reads: a

v

psychollngulsl‘,xc analysis.” Elementary.English, 1970, No.

q ! - | . 16 : , - | | | . /
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WHAT PARENTS CAN DO TO HELP THEIR CHILDREN lif\AD' R T, E v
" : ' : N ) ' AR G U ’ L )
’ ’ A °

Dr. Joseph B. Carnot.

Assistant Superintendent
Manassas Park Public Schools T, )
Manassas Park, -Yir{inia 22110 - ,¢

Mr.Ronald L. Magin ~. "
Reading " Teacher '
Brunswick County Public Schools

-~

. Lawrenceville, Virginia 23868

Parents can help their children improve their réading

ills and at-the same time have fun together There are

any different SN!TS involved in _the development of
reading proficiency, and most of thes_e skil_ls ‘can #ibe
developed by parents taking a little timé with their children
within the framework of a “typical” day and With very little
additional preparatlop o

The following suggestions are offered byl the authors to

help parents developscertajn skills in their children in -

reading development- prlmarlly in the area ofactivity-based
-instruction relying on liome training experl ces. - M

Many visual, auditory, and motor s can be developed

" by parents using a variéty. of training techniques which are

readily available m'most households. It should be added that
thxs list of sﬁggestlons should only serve Ais a guxde or rough »
outlme and the reader should use as many of his own
suggestlons as possible as no list i is all encompassing. ’
"The three. categorigs of skill development can best be

.divided into the following three,\areas (0 improving vxsual

skills; (2) improving auditory skills; and (3) lmprovmg4 niotor
slulls

~—-In"the area-of- 1mprovmg visual- slulls the parent. could

take the'child around the housg and have the child spot items
which arg out of place. The parent could ask the child to look
for certain items and be a.ble to identify items from pictures.
The parent. could use the, newspaper. magazines, catalogs,
etc., and have the child‘identify the items from the pictures
such as animals, birds, furniture, etc. The possibilities of this
exercise are almost limitless and should be used extensxvely
In the area of improving auditory skills, the child could be -
told to listen for something speclﬁc ‘such as a bell timer, an
alarm clock, a cuckoo clock, etc., and then asked to read
these words in a story. The child could also answer the
telephone " to. -possibly identify the . caller in a voite

" discrimination exercise--also, by using the radio as a

listening exercise without visual help such as the television.

-9;'

- to read aloud to the child on a daily basi
day. Th1§ is very, very 1mportant and hould be stressed

The\tchrld could al§o be instructed in listening to and
Y ecogmzmg,bu‘d calls animal sounds, etc. Probably the most

“important area of improving audxtory skills is for the parent
r.several txmes a,

whenever possible, Short stdries or books are best and

. ‘should%e chosen from subjects which interest the child.

13

17

;vis'.ilal. auditory, and motor
. skills areas, that parents:

JJ

“In the area of. 4mprovmg motor skills, _the .parent could
work w1th the child in followmg dlrectxons “such as lk
buxldmg a model or putting together a recxpe The chil®’
could also follow directions such as setting the table, hanging
and folding. laundry, mopping or vacuuming, the floor, etc.
The child could soft itéms .
suchas silverware, screws

-Probably th most\ impor-

“"‘l ‘“‘?‘5' colored af‘,d ‘| tant area of~improving ’
-white clothes, etc., to e .
‘heighten his motor skills. * |, 4ii0ry skillshis for the
In~ conclusion, there ‘are o .
-many activities in the ¥

.| .parent to read aloud to the

work with their child. | CTid on.8 daily basis ‘°‘;L
ren, and these efforts can -

be enJoyable for everyone.
This interest on the part of the parent will also ledd to a }‘
higher degree of self-concept and self-worth on the part of °

the child and should also be stressed. The parent can give

_several times a day. .

.the -child a clearer picture of the world. through real

experxence such'as a trip'to the stdre, post cfftxce, bank, fire
department, 1‘pol1ce department. et¢. Thus, it becomes
evident to a child how big the world or neighborhood is and
why it is important to know his name, address, phone

number, etc. Yet, it repeatedly comes back to having fun for

both parties as fun is essential.in the life of each and every’
human being. In our daily routines, quite often parents and
children do not have enough time or fun, together as -
possible, and this fun can be developed into an enjoyable
learning experiefice -which in fact requires very: little
addxtxonal effort. Life, for many ¢hildren, seems empty and
dlscouragmg and is filled with routines and parents who
continually nag about poor grades in school. Quite often

-parents and children do not have a common ground and do
ndt go anywhete or do anything together. Through these.

suggestions, parefits and children may rediscover the fun of
reading and being together and how 1mportant we are to
each other. . K

-~
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Mrs Isabelle P. ‘Rucker

' VIRGINIA'S COMMITMENT TO THE GIFTED

. ¢

students prefer to call it, accommodates approximately 400 -

ces

Associate Du'eétor . %, rising juniors and seniors from the public and' private high .

‘. School For The Gifted - ° ! . schools each summer. The Governor's School is a four-week
. Department of Education .- program which operates at three separate colleges in the

v "Richnlond.Virgim:a23216 ’ , State during the summer. The Governor's School is a
: i « program of academic, artimtic, social, and recreatlbhal
Vl'irgmms commitment to gifted and talented students is’ ‘activities all set in an infgrma,l, .though st:ructured,

unequivocally spell%}oﬁt by the General Assembly through ~intellectual atmosphere. The major portion of each d

the Standards of Quality. For the 1976-78 blcnmum - devcted to academic and‘artistic pursuits. These range from
Standard No. 4 states, m part: p astronomy to sculpture; from creative writing to_physiology;

4. country strong Deny them these opportunities and:’

-characteristics™ early in -life.

-

Each school division shall proylde dxfferentxated in-
. ‘struction to increase educational challenges to_enrichthe
experiences and opportumtxes avmlable to gifted .and

talented students.

~ That is the mandate. It is, therefore incumbent upon each .
' _school division and each school within each division.to fulfxll

' » the intent and the purposeof the mandate. ) '

' For several years now, the reasons, for providing -

dxfferentiat'ed education for gifted and talented students

- have become well-known to nmost educators and laymen. I -

. will not belabor these reasons except to say that, indeed, our
- gifted and talented young.people are our most.valuable
natural resource. Give them an opportunity to learn, give
, them freedom to progress at thezr rate, give them exciting
alternatives and freedom to choose, give them challenges so

" that they will.be eager to learn for the sake of learning and
- they, m turn, will assume their share of responsxbxhty for-

" their ¢ own. education. Eventually, they will be the group to-

R

make th,e great,est contribytion to society; they will provM

the leadershxp and the - braxnpower that " will keep this

challenges and they will hkel,v turn away from learning and
" devote their efforts to the fulfillment of selfish motives. .
Gifted and talented students exhibit a variety of
They _have an insatiable
curiosity. They are often early and avid readers; tHeir span
of attention is long. They can lose themselves in thé‘,pursuit

" of interests of their choosing. Often they are mavericks! .

They are dreamers; they possess a sense"of humor and a

capacity for commitment. They want to know about love an'.

logic in the broadest sense of the words: love, as a concern

for their fellow man; logic, as an ordering of the complexities ‘

- they see about them. They are eager to know themselves

' and the world around them. They ‘are critical thinkers who

do not necessarily believe that there arc only “two sides to
every argument,” for example. Their superiority is manifest
in abstract subjects; their inferiority, generally, j elling,
anthmetxcal operations. and penmanship. '

- .How is Virginia meeting its commitment to the glfted and
talented students™\The attack is- two-pronged: 1) the
‘programs that are offered in the schools in acccrdunce with
the legislative mandate apd, (2) the Governor's Scheol for

: the Gifted. I have chosen to direct my remarks to the latter,

the Governor's School for the Gifted, whxch is now
approaching its fifth session. The Governor® s School, as the

o

.

L~

froma co‘\rae in contemporary Soviet Sociely to one on the
“American Pre<‘1dency. from printmaking t. anthropology,

from dance to phxlo%ophy. from foreign langpagea to - -

pcychology‘ The .students live in, the colle dormitories, _
have their meals in the college dmmg rooms, and enjoy the
full facilities thdt the college has to offer. *All expenses,
except travel to and from the site and pocket money, are

“paid from State funds.

Lest”you think that a community of intellectual and’
artx%txc peers produces snobbish, -elite individuals, I'd like
youtb' méet sone-of these students through their wrltten <
wordlﬂ I Have lxterally tomes of letters from “the students’
who take their time to write, -voluntarily, of their deep .

) gratxtudelfor the ~opportumty to parfitipate in - this

once:- m-hfetxme experlence« As you listen, I believe that you
will recogmze chara@rnctxc% such as those outlined earlier.
Let” ﬁ,<tart with the most recent session which was held at

A participant from the 1976 School, who felt the need to
givé vent to her ‘émotions, through an®avenue*other-than
tears, wrote an article which she entitled, “The Gift.” .

My brain is defiantly pushing the thought of leaving. -
here Tuesda' to the darkest, most remote corner it can

-’fmd At the same time it touches the idea continually as

onc touches a bruise, curiously, carefully, fascinated by
the rush of feeling, however pairnful. I am not ready to
leave the Governor's School for the Gifted, and will not'
be ready to leave five days from now when the schedule.
dictates that' it is time to go. The people that§1 have
found here, along with the backgrounds they represent -
. and the ideas they have produced, are sufficient to build.
a community that I feel I could lxve in indefinitely: Iam
" at, homehere . _
"However, through the sentimentality of the desire to
stay here forever, I see a glxmpse of reality, and I know
that this Utopia is not complete My mother wzte tome

" last week with the wisdom that children afg always

astonished tofind in their parents:

...... The experiences you seem to be hoving there ore
everything e wouldwont for you. | suppose thot for eoch of you,
it is the first time you hove let down oll the woy ond been
c Tpletely youu}elves o true mecco, os Dovid Anderson’ puts it,
t must be one of the true high points of your life. Although you

moy only be oble to think of us os porents, mony of us hove hod
. o

) Mary B‘ildwm Mary Washington, , and Randolph -Macon.
" Woman's Colleges. -

if
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. the same experiences as you all have had out in the “real world” -

that is, covering up abilities under peer pressures, having some

ditficul

s finding people on the same wave length, efc., and that

undorstond that and can empathize with it. 1 know, too, it will be

need the Susans and the Judies | have enjoyed, | would nevet for
the world trode in the Kays and Dess at the other end and Sharols
- and the Sue’s in the middle of the spectrum -~there is just too

much of value in all directions. Think obout it.
1 did think about it, and I realize that I will havé to go
to, my own hoime, not just physlcally, but go. home
emotionally. I have trouble picturing myself returmng
- to my old routines: going to baseball'games, lying in the
sun at the beach, spending my evenings beside the pool

in Mark's backyard. Everythihg wgll go on like it did be- ‘

“fére, and nc one will realize. where I've been or how im-

- portant it was to me. When my friends are talking about

the time-filling events I mlssed ‘while I was gone thig
“month I will be nodding and laughing with them, but
part of me will be screaming, “Can't: you see how I've
changed? Don't you w. o know what I've learned?”
But I could never exp 'othem anyway.

I know I will get.o
friendships will, unfortunately, fade, although they will
be sparked sporatically by an occaslonal letter or chante
reunion. Even thoughI won't forget the warm joy of the
love I feel for my friends here, I will probably forget
small events, overdramatize others, add bits, leave out *-
bits, unti! my memories of this mont,h bear little resem-
blance to life as it actually unfolded.

It is the ldea of getting over- the loss of leaving this
“school that causes the greatest conflict. Should I try to

hold on to every detail of what it was like here? Or must -

- I forget most of it in order to enjoy living, as 1 will
always have to be living, with peoplTého, while being
good people, do not have the unde 1nable traits mdl-

 cated by the label “gifted?”

re

* Thé following letter, received late in July from a '76 parti-
clpant was published in- the November issue of Public
Education in Virginia: .-

’I’hank you! Thank you! Thank yb‘ul for the most ex-
citing, wonderful, funfilled, maturing, and educational

month of my life. I could write for hours about all the

beautiful experiences I had and all the things I learned
but let me tell you about just.a few.
f must begm w1th Mr. Mengebier's zoology class

wernor's School. The special

<

There is no word in the English language to describe it. -,

— super fantastic, fun-filled . . . all of these and much
ore! I can only. stand in great respect and awe of Mr.
Me
cal student) perfect. His lectures were fascinating—you
talk with him about malaria someday —and filled

personal experiences that made it all very mean-

jer. He is (in my eyes as a frequently over-criti- .

comlnuogon no maiter what age. So believe it or not, poron:do/ _
on adjustment coming back but, Stephanie. though I gl 3

- " amoeba, or a hard-to-locatq blo ‘
Mr. Mengebler was so obvious! fascinated by and en- &
" joying zoology.that helpassed hi

19

15 .

. : : ¢

ingful and pertinent. The‘,fiel! tnps to his property to
collect insec'ts and 'salamanders were great 1 never
would hgve dreamed that c llecting and 1dent1fymg

bugs (Y l(') could be so inte esting and so much fun.

*.He took things that! would have been dull in any other

i citing — it was a greht discovel

LN

class (Why:is this fish blind? How did this circulatory or
digestive system evolve? What is so significant about
this animal's reproductlve habjts?) and made them ex-
ty‘when a class-wide ex-
change of ideas finally hit upor the answer. Most of all
— and this must be the key to hls success — I was im-
pressed by his "endless enthusiasm. He rushed from
table to table, helpirg someone|identify an insect or an
organ of their crayflsh or'(too often’in my case) adJust-
ihg a microscope. Quite often hg would 1nv1te us alk to
examine something of special|interest — "a hark's
stomach.crammed with fish, an unu-s.:?y hairy spidef,
a bug with prominent “mouth p erfectly. stained
vessel in_the shark.

wn

love for it onto us. No
him.’

even come close to"

he lectures were, for the mast {zt superb 1 had .

the creeps for days after ore astronomy lecture, think- ,
.ing about all the mllhons of starsjand planets and civili-

other teacher 1 have ever had as

* zations that must be out there. Hprta Freitag made me

. realize,once. more, héw much we have to be’ thankful

1

lay my flute now, I

for in America; and everytime 1
Now I know whats

remember “Thy Sound of Music.
going orfinside that silver tube of mine! v :

The lecture I liked the most was the story of the
African La:ngfish - maybe becauge the speaker turned
such an awful-souning topic into a fascinating hour,
and left me eager tofknow more‘I saw a lungfish at an
aquarium in D.C. last' Sunday, I recognized it immedi-
ately and gave the guy I was with a veny condensed but
informative talk on it — he was amazed!

What really made the Governor’s School memorable
were the people. 1 have been with many different
groups but never have I felt like I did in Staunton -,
we were totally 1mmersed in friendship, twen{y-four
hours a day, seven days a week. There was always
someone there to gossip with, confide in, lend sympa-
thy, rejoice with (especially when test scores came in!),
to help you.make decisions, whatever. 1 felt close to
everyone. People were frlendly optgoing and fun to be
with, No one was so hung up on academics that he or she
had not developed ‘other 1nterests We all had experl-
ences td share.

I matured tremendously whlfe at the’ Governor's
School. I am not-at all the same person I was six weeks
ago. Instead of feeling like a, member of an “elite
society,” I think I will be better able to communicate
with all types of people. A prodding roommate who
talked me into going to the first rock dance {even
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though I insisted that I had glways felt awkward at
dances) opened a lot of doors for me when it turned out
that I'had a great time. Now I can’t wait for the first
" dance at school' And at the Governor's School I had a
rare opﬁortumty to escape the bitter competmon and
pressure which is so hard to avoid in music, and really
play for pure enJoyment If you will excuse a little
vamty. getting a standing ovation at the talent show
was at once 3o exciting and so emotional that I was
momentanly stunned. It seems like a dream now. Could
. ‘anything that Wonderful have happened to me?ll! %
. Having heart-to-heart talks with teachers was a rare
opportunitye They were really friends, “one-of-us.”"
. Instead of seeing a teacher for 50 minutes, we saw them
gollrday. In the b?eakfast line, at a’lecture, playmg
is, or huddled jin robe and slippers waiting> for
" laundry inthe basement of Spencer. , ‘e
-. " All of this and more made-my stay in Staunton very
~ memorable and absolutely fantastic. They algo made
K leavmg very hard, but I know I've m elong friends.
Well I said I could write for hours, and it seems that/
- 1 havesI hope the: length of this letter hasn't takeh up

too much of your time!” . ¢
) “Thank you very much for all you| have done
"!{eeptsnuhng'
Lots of Love. Lisa

About twe weeks after the Governor's School closed i in 75
a student wrote:

£
-~

My stay at the Governor's School was the best «

four weeks of my life. Take it from me — the Governor's
*School provides its students with-a marvelous oppor;
tunity for experimentation and self-evaluation which,
otherwise, they would not have had. I think Cicero
underst.ood How’s your Latin?
- ‘Quid Ei Potegt Videri‘Magnum In Rebus Humams
Cui Aeternitas Omnis Totiusque Mundi Nota Sit
-Magmtudo
Translation: < e
‘What great potential i is evxdent for mankind
when one's vision encompasses the world's
- size and the vastness of the heavens.’ )
Increasing visien (in the above sense) is what I feel
the Governor's School is ‘about, After all, who cannot
help but grow inwardly in a Situation idyllic as the
Governor’s Schodl. -
My best wishes to you and everyone involved in °
next year's program. . Co :

¢

-Yet anothér "T5-er, a young man, wrote:

1 expect this letter will look like a carbon copy of,
about, fifty other letters that you have already gotten,-
'but I thought I'd write anyway just say thank you. ’

Before I went to Governor’s School for the Gifted I
thought that I would be‘bored ous of my skull, trapped

Reading in Virginia, March 1977

C e

JEEEE

4 llke a fxsh out of water thh one hundned and fifty

would-be Werner Von Brituns whose idea of %' good time .
* on Friday night was readmg Spinoza in the original
/7 language. Ha!
Never before have I met one hundred and fifty more
happy. normal,. good-natured, and intelligent peaple.

. Where I live (and I guess where everyone else lives) the
stereotyped image of the individual with above average
intelligence prevails. Nok, however, I know that }hat s
a ridiculous generalization.

Ilearned three important things at Governor's School: -

+ _ 1,"There’s nothing abnormal ‘about sitting down and dis-
cussing "heavy” topics such as man’'s purpose on
earth. L

2. Hath not a gifted person eyes? If you prick him,’
~ doth he not bleed? If you tickle him, doth he., not
laugh? If y ou poison him, doth he not die? M

3. There is nothing to be ashamed of in having brains.’ e

With all my heart, mmd and soul I would like'to offer -
my humble appreciation.
Love you and your program. N ‘e

- . 7
+ A

* Because I Yyearn to know each mdmdual as an individual
 and'by name, I ingist that they wear their name tags. Inci-
- dentally, if they lose a tag. I wdl replace it for 26c! The
following song ‘which. the students at one center wrote for
- and san§ to me, indicates their sensesof humor. The song-is
« . ‘entitled, simply, NAMETAG.

AN

' _ You wear it when it's hot
L . You wear it whenfit’s cool
: That's one rule of the
- Governor's Schoo
Chorus: Nametag Nametag Nametag
. Ypu wear it to discussions ’
You wear it to meals
If youdon't wear it
You feel like a heel.
Chorus
You wear your nametag ) /
‘All over the place '
Without that tag
" You're just a gifted face
Chorus-, =~ -~
You wear it when you work
~ You wear it when you loiter
f If you should lose it
She’ll charge you a quarter’ : N
Chorus

Another 1975 studefit, who enl._;l'"eﬂa Harvard University -

this fall, wrote: U/ R
Dear Issie P. (as many of them’address me!) PR
. The difference in confidence since GS has /ﬁb%en :
.+ tremendous. "At the risk of—wsoundmg like a“Dale
Carnegie testimonial,”I'd like to say that GS gave me a o
! whole new outlonmyself and others my age. I was

RN
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" too, teachers would sometimes regard me

lp,lnnlng my wheels before GS — L didn’t know how to
handle myself at dsnces or parties, and usually wound
up miserably unfulfilled after any social eﬁnts In class

-_try to shelve me with the rest of the 3traight-A-ers in
the back row. I felt like a butterfly whose wmgs [xad

¥ dried, crumpled and bent, jnajar, -\ -

GS unscréwed the lid. In four weeks, I and many
“others underwent a boot camp for the emotions. I ran

the gamut. There was no time or reason for insecurity..

e faculty made me feel like a person, took time to

n to raw.ideas and new-found inspirations. Most of.

all, thé other people, the constant associatio dug down

and found nre: Joy,.rejection, shymess love - they
showed it all to me. .

.I hate to sound like a snob, or an mtellectual (I will
niever be accused of such a heinous/identity.) But assoc-
iation with these people: people who think about more
than what they will wear to the next dance or what so*
and-so sajd about so-and-so more than the usual high

I school conterits — was such a refrgshing expénence :

that I ecided to seek the same in college.
ith the assurance from the summer experience that
. T'was worth it, ] aimed for the higldst goal known to me

‘in my somewhat limited sphere. '_I‘hanks toa generous'-
financial aid office, I will attend ‘Radcliffe College this

. " fall. T firmly believe, that had it not been for GS, I not

-

~

only would never have applied to this school, but would
not havg'been ready to go had I applied anyway. For I

lmow about a ubject, there will always be, somewhere
within' ‘earshot, someone who knows more.

So, besides giving me a much-needed jump in botany
and biology, GS gave me a sense of worth and a sense of
just ho%v little I know. There’s s 'much more to learn.
GS took me, a rather frustrated. person, jaded at
seventeen (a fearsome thing in itself), and instilled a
love of learning: and assocmtlon with my peers. Since
GS, the only television I watch is a half-hour of Monty
Python every Sunday night. I am so usy learning, pick-
ing up where GS left me off that there’s little time for
idleness. I thrive or my new, more carefylly-cultivated
friendships — GS showed. me how to find friends who

" want more than a good time. I could go on for hours. . .

A young lady, now a sophomo‘e at Duke University, ex-
pressed herself about the *74 school Bs follows: ‘

FEELINGS "‘ABOUT GOVERNOR’S SCHOOL

' - " NUMBER TWO L

‘As a fern'uncurls in a cool radiant glade, °
and reaches out to light and life, -

So I uncurled, and reached out, and-grew.

As tangled roots suck up moisture from the
pungent earth,

Sol hste?ed and absorbed, and knew

)

athreat,or

ed with a sense of my own worth and limits, -
ization that however much you think you

\ \%s fipples of water stretch 7 7
m ever-w1denmg circles,” - -,

So my understanding expanded, too.

As rain spills down from pussywillpw clou'ds,
So Icried when I said . . . adieu.

A

A student now attending Harvard University and major- ’

ing in Philosophy and the Classics took, as his independent.
project during the '74 Governor’s School, a beginning of the

.translation of the New Testament from the original Greek to

English. He successfully completed the first 13 chap'terQ’f
St. Mathew. During the early summer, 1976, he wrote:
<t
1 haverstarted studying Greek again thls summer 1
had put it aside dhhce THAT summer, I'm starting Book
I of the Jliad. ) \
I have accorhplished muqh haphazardly in two years.
I mean that situations I'm in wﬂanng realizations on
me, rather than my working out such thoughts by think-
ing. I have 6rne to the opinion that serious devotion to
* thinking is something which one can learn to improve
" and consclously guide, through intense: effort {much as a
concert pianist). o .
To this end, I propose to study in great depth at
—seheskand, on my own, a few thinkers whé impress me.”
~ Whenl ivn@l get the feeling that most of it is thore
relevant memories than the thoughts themselves, be- -

cause expressing:a thought well requires a control pver . -

language that I do 't have —yet. (I shall struggle to get

express jt, jt is somewhere 1mphed by them. These few
o0 impress me so far, namel:, Virginia Woolf,
ittgenstein, J. P. Sartre, and Friedrich Neit- -
zsche, these thinkers seem to select the essential ffom -
“the tons of words floating in their heads, and write thyt.
I want to learn this also —or die in the attempt.
Perhaps inevitably, I idealize. my memories S
somewhat, but I tend to consider my GS experience asa
gem in my heartscloth ”

Another {rom '74 wrote, succintly, “I regreat that I have
but one summer to give to my Governor’s School.”

* A student attending Swarthmore College and a partici-

pant in the first Governorxs School, 73, wrote:

My memories of the GS are all positive: the idyllic
atmosphere, the interesting people, the non-stop sche-
dule of activities. Although I have lost track of many of
the friends I made there (as well as most of those I made
in high schgol), I think of them fondly.and retain some
i their. influénces. In particular, I would like to men-
tion Mrs Casey Withers, my math*teacher at GS, and

enthuisiasm for mathematlcs infected me and whom I -
\consider the two main individual influences on my selec-

ion of & major in'mathematics.

" This leads naturally into cellege, a subject that begs

o Steg ~the student whose room was next to me,.whose
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, for explication but ealls for condensation. After two’
. years of désultory sampling, I have fallen (awkardly, I.
‘admit) into the Swarthmore Honors program, with a
in math and minors in Russi and philosophy.
Likc everyone else, I wonder and worry about Life, the
Future, and the Bureau of Labor Stat.xstles As I once
told my high school physics teacher, I am rather
L than a vector: gzl magnitude and
o “Perlups he said, “but if you worry about it you'll be

1” He was right: the conflict of idealism and prag- . -

aspiratlon and ablhty can result only in tension.
L eourse college has turned out dxfferently than I
lz . . expected during the good old- GS days.’I have not
s _" ‘learned to think. Swarthmore accepted me under the °
" assumption that I alrea,dy had pretensions in that direc-
-tion and, though I have ed up a nice smattering of
fact and system, nothing
. mental building-blocks sinfe my matriculation. The real
effects of college have two:
. 1. my first year at Swarthmore wrung, threshed and
* pounded out most of my elghteen year accumulatxon’
" of hubris; and e
2 in compensation, it introduced me to a few good-
humored, intelligent, and articulate people. h
* 1 had'd taste of category (2) at GS; fortunately, th
GSdoes not buf[et us with p (1).

Again from the "T3 session, a Eiﬁdent attending Haverford

College and majoring in philosophy, shared this thought:

‘Ben Bradlee of the Washington Post is fond of the

. phrase “non-denial denial.” Governor’s School showed
* me “non-learning learning.” That is, I learned how to.

- learn without the usual formality of strained informality

‘. R of the classroom. You can close your eyes and smoke a *

‘cigarette in the gvening, and listening, learning the
sound, the rhythms and motiods, — the silence —, and

“the violence of plain day-to-day living. That right.there "

n

is just as much a laboring and a loving process as any
academic’s lifetime commitment. And, if anything, that
statement elevates, rather than degrades any kind of
serious academic pursuit.

A mathematics, physms. and astronomy maJor at. the

Universxty of Virginia, is a remarkable young man, as you
: will probably agree, after hearing the followmg- : Y
Me? Oh, let’s see — I'm a conservative Republican, an
Echols §cholar at UVa, and a member of AFROTC. I

- dream gbout the future — mine and mapkind’s. I hope'
to see leave the face of the Earth, and I'd like to
play some part (however small) in that. And by leaving
the face of the.Earth, I don’t just mean to the Moon; I
" mean to the Outer Planets and beyoud the Solar

System. .

On a more down to-Earth scale (p‘érdon the pun), I'
would like to helpin & more important way. I've always
had a flair for teaching (including individual tutoring),
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irection. .

drastically rearranged my -

R,

and tlle'way to help Nlan w% help individuals. They say

“and a child shall lead them.” Who teadhgs them how to
lead? All anyone candois to try, wd‘tﬁ spend time with
people show them someone cares, that they'ré not just-
Social Security Numbers in a computer. That s the way

4o help Man. - .
L | gugss I'm ]ust ramblmg. but I thmk there’is some-
thing in there, somewhere. What it boils down to is that'
I'm an idealist - I ‘want to help humanity — and the. - .
best way I seeis to convince individuals of their human-
s , ity. This is my way of thanking you for the GS experi-

" ence. It reminded me of my humanity, by showing me’
that there are e who care about us. It was one of
.'the most rewardmeriences I've had, both academi-
cally and personally, for it opened my eyes to a lot. I
formed bonds that survive to this day. When I' gét to

UVa, I had friends there fnendsl had made at GS in P

"73.1 guess I wasn't as gpen, as’ muc:h of partidipant as I .
could have been, but it ew to me, and I was taken
by surprise. It took a @t{ open the ghell I had spent

years bmldmg around mebut GS did it.

Some of our- part.lclpants are studymg abroad. One of

these, who is a student at Goddard College and a member of
‘the "73 group, wrote:

' Since graduating from high’school I have done many. .. |

things. I worked in a dinner theatre — living there as a -
staff member. Flived and worked with a jazz band (I am
also.a singer). I moved to Colorado and worked there as
a maid, as well as many other jobs. Thén I decided to go_
to Goddard College. I have been studying there for four
‘semesters now, one in a special theatre{music/dance
program, one in regular residence; and now I am finish-
ing my second non-residential term in Paris.

I am studying mine hére in Paris with Etienne De-

_ croux, the father of modern mime. I 4m. also writing,

doing mdependent study in theatre and history, and
studying French. The opportunity to do this kind of
study is'most amazing to "1 have félirned so much
in Paris. I live on basically a peverty'level, in a small
room on the eighth floor, with cold running water and a
squat toilet down fthe hall. I play guitar and sing in the
metro for.extra money.

This isn’t exactly a dream, but it has been a very
rewarding and much of a learning experience. .

The clearest effects of the Governor's School which I
can see in my [ife are thése: it was there that I devel-
‘qpled a.focus on my desire to write — I began work at

writing and enjoy it, and this’ I began to write well. The

encouragement and teaching -I got at GS definitely
started me seriously on the xoad to writing. Secondly, it
~was at GS that I first learned enough about acting to

o

. want to begin working in-that facet of theatre. I had "

been working &s a technician for several years when I
came to GS, but it was only after leaving there that I
began to studﬂctmg and began to audition for and

play parts. _ »
All in all, my experience w1th the GS was a good one.

[}
a




. ap artist.
w&ound these things on my own — _eventually,
that I would have: But with the dlsenchantment t :&I

.. was then experiencing with publlcgchools it was th
best thgg that could have- ‘happened to me. I'm only
sorry that there is not real work going on to explore the
faults tha.thg_early on in the system — those that led me_

_ to lose interest in learning at ‘the age,of six, when I+
should have been starting %o see th& magic of books and
schools and learning new things , . . believe that it
would be a very interesting experience te gather to-

+ gether as many of the original students as possible, for

Chis only after several years that wé can really sit’down )
-and compare gotes and realize just how far we have

. come over the last few years. . .
' , . ) . -

. and obviously. one that put a focus on my direct }2

A charmmg young gxrl who possesses an abundanqe of
Govemqrs School, students

and set le. only as memories

One must grasp quickly as hey fly by.
‘ to learn. '
,The days I spent in a
. Kouse of beauty and -
grage
werefgone too soon, .
and the people I touched and who S
touched me : )
left me tgo suddenty,
but the thoughts they bestowed upon me
- remaln. . .
. blossoming, flounshmg, -
treasured.

"What finer gift could anyone g1ve to a child of thoughts
than truth and knowle{lge? .
What better memories could I have than those of
culture and majesty?

' To me, ‘there is only poetry and theatre. :
To me, there are only people of grace or -
: "c‘.'éﬁ *, - Awkwardness. - ’

L2
:

o

In Rlchmond to me, there was only
.. poetry and theatre and grace,
and maybe a few

. secret, quiet tears .
of departure. '

What can I say, o
except: ‘ : B

thank you dear one, e

is hardto say whether-or not I would have - -

. respomse to our ann
¥ University 9

+ for opening more
buds in my mind.

Yours, with a lot of love and admiration,

" (signed) -
~ (one of your glfted" chlldren)
ly July of this yegr, I received a
survey from a .gjudent’at the
Virginia. This foung mar intended his letter
nsible for the Governor's School. Since I am the

“And in conclusion.' in

_ ove contact persan for the School, the student wrote to
‘me on J uly? 1976. So deeply did this letter touch me that I.

want to shdre it w1th you.

" Though procrastlnatlon is one of the more ignoble
characteristics that I possess, In reference to this
response to your June 7 letter, it was 1ntenb10nal

_In our nation's Bicentennial year We are constantly

' belng reminded of the'remirkable origins from whence
it came. The date of July 4 has become both the symbol
and'culmiiaetion of much of'the celebration, and it is in .

.part because of this that I delayed writing' to you until-

today.

J believe that Amerlca spawned, 1ndeed anew race of
people; and that the new nation was as much an idea as

_a palpable political entity. The several traits which
typified this new breed include the wﬂhngness ta work
and the' w1lllngness to learn. America’s genius has been

the deciding factor 1n its emergence as the greatest
f

: ':’.\. -country the world- has known "\ N

‘Part of that “genlus is attributable to_ the ‘American
emphasis on freedom of education. Part of it is attribut- /
able to the wherewithal provided .by our varlous
governments for furthering the education of its people
I am very thankful for the educational opportunities
which I have been g‘lven. and wish to thank you this -
day, as being ons of the engineers of a smgularly im-
portant moment in my learning experlence The Gov-
ernor’s School for the Gifted was and is'a magnificent

" program. It changed my outlook and contributed to my

maturatiga. I am certain that it helped me to bécome a

. Vlrgmla representative at the 1975 William Randolph

Hearst Senate Youth Program and an Echols Scholar at
the University of Virginia. I have nothing but’ pleasant
* memories of that summer.

* So, if I waited a long time in replying, it was with due

cause. When you receive this letter the festivities of

J uly 4 will be over, but I know that the spirit will hnger

For, while some use this. day to muster a perfunctory

patriotic fervor, others — like you — are merely con-

tinding habits of a lifetime. Bless you, Isabelle Rucker

and those like you. ' .

ou are,what America is all about.
\ ' - All my love and respect,

(sngned) P

rd

Does Virginia have A commltment to gifted \and talenteZiA‘
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‘some years hence before we can fully reahze the positive
eﬂects that programs for.the gifted have on the recipients, I
: trustthotx
" the ground!

With your help and support, we. shall forge.

b -

.. Yal natural resource. . .

} EH'DRSNOTE :
" My Racker preamed tfis pcper to. the Beta’ Zeta
Chcptcr of Delts Kappa on ' November 8, 1976 in
Waynesboro, Virginia. It was ¥sb
VIRGMA afthe rcqueat of the eduor

' ’smdenu? Thers is no doubt ‘sbout it; in my mind. It will be

.ahéad in the futore and provide gven bigger and .better
for, thooe students who are,-indeed, our most |

tted to READING/IN.

with nfe that, at least, we have “brok/n .

’

W ¥

.
T-r-l, swrcind Annuat Uuns ration
Rewding

\ * ‘May 2.6, 1977 .
R \ -
.

¥ chroworkshop

Reading to Learn: Techmques ;or Developmg Crmcal Read-
ing-Thinking Skills . )

_ Thursday, May 5 . :

Fontainebleau Hotel, Champagne Room . - 4 :

- Co-directors: Helen J. Castle and Jean A. Gillet, University
of Vlrgmla, Charlottesville, Virginia : -

!

,mmssuns APROBLEM FACING READING TEACHERS R
‘ ST r— _ worthless and inadeq'uate Eventually, he resents the
.. essor of-Elementary Educstlou, Lo - playing ‘of favorites by his parents; therefore, even if the
C : o <« o other sibling could help, the child is not ‘about to let his rival

_ Commeree Tem 75428 i . } -give him académic assistance.. ' -
AT S ~ -Children within the same family tend to bewery different, -
- Ms. Bev;rly Scrogfms S T and“some school administrators fail to recognize this. Eyen’
_‘v.z'.,-n““';c Jusmut“ N K ‘ ' though their. envifonment is the same, the “siblings have
EuCo it fmT niversity . experiences and innate abilities that vary. The school
"' B _mmerce_: exas-75428 ~ administratot's may ex all. children to learn at the same.

Lo Y .

B » . ;

. \ s b

‘- D .

B f Y [y
.

_+*What makes one child ymore successful in reading than ’
another? One child with Migh interest and motivation may
Succeed, while another -because of detrimental internal and
extornal pressures may fail. Since the mental capacities for
any two children are not equal, it follows that their rates of
skill development will differ also. A child must develop the

necessary skills for reading. To become proficient in reading '

the child must have many, hours of meaningful experience.
"The unique experiences o each child can easily dete; me ’
_ his_suctess or failure as a reader; therefore the stude
environment can aggravate readmg probleins. .

The child may_ expenence pressure from Several areas.
The parent.s seem to be,the greatest source. Some parents -
pu!h their child into reading before he is maturationally "
ready. Al.so parents often set unrealistic goals. When the

child does not measure up to his parents’ expectations, he

gannot escape feelings of disappoin and defeat. This is

" true even if the child has done his best to succeed.
Help is something the child may or may not receive from
his parents. Some parents help too much while others who
not possess the h‘ecessary knowledge help too h.ttle .
N%edl egs to say, tutormg sessions can often’ result i

efnotiohal conflict and even.physical v1olence W1th the g:hlld )

' bemg the recipient of thaverbal or physical abuse .
*; Qther siblings tend to be a source of competition for the
. ~£rus€iatpd child. Much too often, parents are repeating the

This only makes- “matters worse .Thus the -child feels .

©

&\ l . "-
Reudlnganlrglnh.fchls}'ﬁ v

ki
Yo
\

- \n

L

o pld cliche, “Why can't you read liké your brother (sister)?” °

o

.,\....

a

»
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rate and achieve at pmparable levels regardless of. the -
diverse background$ involved. Obviously, this is an
unrealistic expectatign. Clearly, children from happy homes,
virtually free from pressure, have a greater advantage over
children from unhappy homes. Often children from unhappy '
homes are forced to cope with trémendous pressures. '

Society, as well as admmxstrators, places pressure on the
child: Society’ expects 8
members to be educated
and productlve citizens.
Since there is no place for
the illiterate at(ult reading

- crammed down the .

: child'shthroat whether he is

“-ready for ‘it or not. The
world 4s designed “for the
literate. Can you imagine
not being able to read a
newspaper, a magazine, or
a street sign. Reading surrounds the child from birth. How -.
terrible this must be for the child who is a reading failure!
He probably feels that the wor‘lt\l is teasmg and making fun of
'lum - i

The teacher is another key ‘source of pressure
Conslstently, many temehers do not consider the individual -

- differences of the pupils. They slmply employ the planket _
approach to the teaching of reading. These teachers .are

. merely covering ‘the material rather than uncovering it. Just
because the child has gone from cover to cover in the basal -
reader does not mean that he has understood or even read

Since there is no place for | -
the"'lll.it{eratfe: adult: reading | '
is crammed down the
child's throat whether he is

ready for it or not. ~
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‘ the material. The teacher [4 pressured to meet standards set
up by admiristrators, society, other school systems, or'other

teachers.. Conaequently, teachers exert pressure on thexr
pupils to achieve  some arbitrary level of proficnency
“Although the redsoning may not be valid, the pressure does
exut angd does constitute aproblem. - - Y Lo
The _reading matenals may cause thg chxld to feel
pressured The material may be above or below the readmg
" levé¥ causing the child to exhxb‘t little or no interest. Thus
reading material selectlon must be based  on specific needs
because all children do not have the same interest or ability. *
'Some basal readers may contain more new -wors an the

i chlld can handle. Although the rate of new Svord introdugtion . -

" in the basal is static, it may be too fast; and the discouta
 child may quit trying to comprehend thé new words.

One major reason for the child@’ s pressure on himself is he...
-fear of rejection. First, he may be afraid of not reaching
: 'parental expectations. He fears that his parents will

withdraw - affection. Second, the chxld ds afraid of being
A ewdered a failure by his peers. He- ‘may feel that he is the -
_onlyuons ih class who cannot read;. this will pake him feel

emically 1solated Therefore the child begms to hide his -

_Eoblem if ;possible, maybe by pretendmg to read' silently
when in fact he cannot [ .

read’ Embardssment ke¢ps | Pressure can be a major
him from seekxng help’ forl :
his problem. " »

. . Pressure can be.a major
factor in determmlng the | success or failure of the
~ success, Or fallure of the | ¢
_child. Therefore parents chxld

and teachers are the major
contrlbutors to the ch1ld S readmg growth or retardatlon..

whetKer they are aware of it or not. They can/Be of asslst-

‘factor in determjging the

ance rather than a hmderance}q the child if they are con- -

cerned enough to work at solvmg the chitd's' reading
" problem.
There are some basxc con51deratxons concermng pressure

l Parehts should be avanlable to help_ chxldren but they

should not force the assistance. Pareénts should also "

' provnde the time and place for productlve study.
B Admxmst.rators sllould recogmze the problems incurred
‘<, when teachers deal ‘with individual differences. Vari-
aﬁlllty in the rate of achievement should be recognized
"and encouraged. Individual - differences can only be
dealt with when administrators assist teachers in
changing methods and matenals to meet the needs of
the pupils. ‘
3. Teachers should strivefor optlmum gtﬁwth for each
child. Pressures should not cause the teacher to neg
, lect pupil'needs. ‘
4, Soclety must recognize that classroom learning varies
guantltatlvely as well as quall_tatlvely Every child
shquld; be, expected to achieve at. his:owp’ unique rate

‘

" Society must understand’ that'schools ‘promote heterg=i

) genelty rather than homogenexty or gon formity..

- “.Miami Beach Convention Center, Room 101 *

- I A Y

i : | L

el B -

How might parents and teacherﬂ relxe ‘pressure and
."tension? Doll and Fleming, in “their béok. $hildren Under '

" Pressure, suggest that parents. and teachers help young

pbople to know themselves better. Children need warm.

"* relatiortships “with parents and educators to relieve inner

tensions,. ‘A lovmg, helpful ‘encauraging relatxonslnp with
the child is more desirable than one whlch is punxﬁjung and‘
critical. ~

Good teaching and parentmg can-be combined to combat

' detnmental pressure. Teac ers and parents must cooperate .

in bringing home'and §chodl cTéser together. Once the .child
feels comfortable in éach setting, frustration and failure wilk
.be replaced by learning and achievement,

) 3

An Exceptibnal Star | o

Susan ampshxre. internationally known actress, has
performed moré than a hundred roles. "She won Emmy
awards in ,1971 and 1972. Currently, she’s captxvatmg
. American televxsxon audiences as the quick-witted Glencora
in The Pallisers on PBS. ot

And Susan Hampshire is a victim of 5lexia who was
considered stupid as achild. *

Born in London in thesearly 1940s, ﬁsan found educatxon

- agonizing — fraught with ridictle #fom other children. .

Now in demand, sts Hampshlre relates that her i 1mpa1r-v
" ment forces her to take ten times as long as othe? actors to’
get a script right. Anyorie who watches Susan Plampshxre
move- effortlessly, through the demanding lead role in The

o Pallisers will-find this hard to belxevp

«

- - P s
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Twenty-second AnnualCans ention
International Kesding Asmiciatinn
My 2.8, 1977

Parents In.flleadmg Programs S
IRA Parents and Reading Comﬁnttee o
" Monday, May 2

~

[

“Are We on the Right Track?" Panel Discussion
Panehst Principal, Mary E. Johnsorn, Hampton Public

Schools, Hampton, Virginia
i . 'Y - L J
>

i

Open-Eden Discussion

Psycholinguistics and Readm,g S
Tuesday, May 3 o .
Miami Beach Conventxon Center Room 102A
Panehst Rlchard T. Graharm Vu- Polyt hnic Instxtute

f g in Vlrgrma, Marlh 1977
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"* .- KEYSTOBETTERREADING -MAGIC AND MOTIVATION. .., = " .~

. * . . { . . . L P £
. . . . s . » oLt
LRI Coe B ST ' TABLEL® ‘
Mrs. Jennie J. ReGerdro™ - i R C
Elementary Supervisor tor/ ‘ — e —
.+ Special Programs” . -+ v ". ~ READING .. .~ %% <  TELEVISION
*Henrice County Schools, ‘ e Minutes . *{ " Migates
. _Highland§pﬂngl, Vu‘gmm . .. . ER L ( ' | )
» Drﬁorton'Bndman T I - wH - ol 5 - -
- Assistant Superintendent for , o : A ¥
. . Curriculum Instruction . » 2
" Henrico County Séhools, * " 10
. _'--HighlandSpringS.Virginia - , 1lale 167 [ 1o hofulshigfialis . »lz_:ce_liuln s
: T : e
}' Generally.student.swhoexcehn reading are motivated to ,Q @'&’1' '? R TR S
, read. The spiral effect is in evidence. The better the student -~ \_ . ‘Date:_ hA .' R T
“reads the mére he wants to read. the more skillful he ' Month Do e

" becomes, and the more he reads. This same maxun holds Theo

. true for other activities as _ o _ 'Namen--
" well, such as swimming, R

" tennisor playing the piano.

- Thus, for many students, -
the disability”» may com-
mence as a motivational | mence as a ‘j’motivational
disability.” The students ’ ’

;tlﬂek of mterest. has pre- dmabllsty

. cluded his spending time -
retdlng, “which js necess . to become proficient.
~ Instruction mitst be. accompmed by practice, as the skills A

School: __: Grades ¢ .

Thus, for many fsiudenté'." I "."

Ask the parents to keep the chart as accurately as
,"' to réflect actual reading gnd viewing time. A peri
weeks ‘should be sufﬁclent, for each time
teacher will be able to determine whether he c
_more, or less time in readmg pursuits during the s¢
Also, these grlds -graphically illustrate to the p
the ‘child is spending his tlme
*2. A simple form sent to the parents statmg the title of

the “disability’’>may €om-

are taught to ensire skill mastery For the student to get,

the practice he needs, he must do some of the work outside

of school. Motivating the student to read, on his own time, .

becomes.a major issue. Consequently, this lack of mot' vation
- is a major stumbling block.

Pargnts and teachers must work together on motlvatlonal :

strategies. Helpfng each student to become as proficient-in

reading as he is capable of becoming should bg a common '

: The' llowing potpourri of suggestlons are offered in the .
they will motivate reluetant students to read while -

hope th
in ‘schoo! and durmg their recreational, or free time. Teach-
" ers should select those activities which fit the mterest‘s and

abilities of thelr’%tudents Also, ideas listed. are only a’

. beginning and should not be consndered as a comprehenswe
list.

.o

‘ Motiirati;hl Strttegies o

"The ‘i.eacher duplicates, a forrﬁ' depicting twp grids

(See Table 1). This form is sent to the parents at least twice :
during the school year:; ‘Grids serveasa d0cumeMary ofhow

- much tlme the child is spendmg on- readmg and in watchmg
televnslon outsnde,of ,schbol hours s

»
ot "L" )
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'

readmg is expected dally' (Tab D..

22

the book, date and the parent’s signature should accompany
each book the sfudent takes hore to read. Thissimply
ensures that a dual check is being made on the child’s outside.
reading and alerts the parent to the fact that some outside

&

’
] P
RS

.a Title of Book Read T

Comments: - .

Date e ;_"E:ren’t’s Signa.ture‘ S

3. In addition, the teacher should make a wall chart to
reflect the books the’ c;uldre'ﬁ read in and out of class. (Table
III) Charts may. be ‘as elaborate or 31mple as desnred A

- . B 4
. v "
- L . I3
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~ simple “Book Worm" chart is as follows. Draw’ two inch
squares to contain the book title and a simple line drawing.
The drawing will indicaté the month the book was read. For
example, October could be represented by a Jack-O-Lan.
' , November by a turkey, December by a tree and so
' forth Thus, the toacher cin tell at a glance how many books,
. each chﬂd read during a partlcular time frame.

. ‘TABLENL

Book Worms
ary | 4
Joe ’
“Dot

No student is penalized because of his reading deficit
_ inasmuch as every book counts the same as another,
. regardless of the reading level of the book.
) There ,should be some reward for every ten books, or so,

that are read Behavior that is not rewarded is often-

‘extmgmshed :

4. Make a practical “glft" for your Pjarents of a list of
. items found in grocery stores. Students help the teacher
think of itemg to add to the list. Categorize the items under
main headings, such as vegetables, fruit, cleaning arti les,’
and paper Duplicate the list. Each parent is given a li
home use.

The -parent is asked to check the 1tems he wants

purghase. He then gives the list to the student to copy. To

vary the procedure, the parent names an item, the student
_ finds it on the list, and then writes the article named on his

" grocery list.

Explain to the parents the ratlonale and the need for ~

. involving the students in relevant activities which require
reading and writing. These activities also accomplish the
building of such skills as categorizing, visual discrimination
and spelling. It also provides practige in reading and writing.

In addition, responsibility is developed as the child. becomes,
" a contributing household member. (See Table IV);

p—

Y

. : . .." ) f .
TABLEIV .
-, GROCERYLIST :
- Paper | Cleaning | Fruit | Vegetables | Cereal
Napkins { Soap, ‘ 'Orang‘es J0 Corn,..: | Cheerios
Cups | Cleanser | Pears . |* Peas . Corn Pops |

27

5. Encourage students to read cereal boxes and labels on
various products. Also, students fifld it interesting to write
for free and inexpensive material which is advertised:

6. Students enjoy receiving mail. How about a pen pal
exchange between two classes in the same school or school
system? If you know a teacher in another part of the
country, your students ‘may want to exchange letters.
Foreign pen pals are exciting for the more advapced
students. Also, the itinerant teachergqhas a- decided
advantage in that she can serve as the “n1aﬂ man"” between

. several of her schools.

7. Rewrite directions for using school equipment. Use a
stmplified vocabulary and | Also, -the ‘itinerant teach-
sentence structure format. -
Outline how to use such
equipment ag the movie
projector, overhead pro-
jector and so forth. Stu-
dents help by prov1dmg
the teacher with their own .
organic vocabulary, there-. | eral of her schools.
by making it easier for them to, read. Mimeograph and
book-blind additional copies. Let yqur students take these
directions to othep classes, read them and leave a set of
directions for that room's use. In this way students are able
to use equipment, unattended, by folléwing the simple
direetions they must read. Also, the students who asisted in
writing the directions have had a ‘valuaple experience in
using reading as a relevant project.

8. Arrange for. rewards for readmg Studles in
psychology tell us that those acts which .are positively
reinforced tend to be repeated Some ‘students respond to a
soclal “that’s good” reinforcer.' Others require tangible,
synthetxc reinforcers 'such as candy or a small toy. Some-
studerits may.read a book for the privilege of playing a game
or to buy fifteen’minutes on the typewriter. A knowledge of

‘er has a decided advantage-
in that .she.can serve as the

“mail man” "between sev-

. the student enables the teacher to provide that which is

truly reward'ing for each child. The key here is to use
extrinsic rewards for read_ing until reading becomes
intrinsically rewarding in and of itself. Certificates and gold
stars are also extremely motivational for sonmie'students.

9. A little excitement may be introduced by way of a
“treasure hunt.” Students will be extremely motivated to
read directions when there is a “treasure” to be found. The
treasure may be a “good- ‘Juck” penny for each child, a e
of candy or other small treat Wnte the dlrectlons in rhyme
and the students will enjoy the. actxvnty all the more.

Write the first direction on the :blackboard. If you are not
commencing with the tredsure hunt, cover it with a piece of
construction paper until the moment' arrives. Suspense .is
‘also built by using a gimmic such as this. Your firs¢ dlrectlon
may ] read somethmg like this: M

. “Look in the tall, green plant and you will see,

“ the dirdetions to a treasure for you and me.”

(.

\
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when the message con

.Students are highly motivated to read wordsssuch as’

‘“directions” and "treasure” when the proper groundwork is

aid. The students find directions which tell them where to
look next until ‘the treasure is located. You may have the
students Yook in seven or eight places before the ﬁnal
treuureialoeated

10. %A “compliment Tree" can do wonders for a classroom

as well as to motivate students to read. Write a short -
__mesuge inside a strip of paper. or on 3 constzuction paper

y be nothing more than d branch

are extremely motivated to read
them in a’positive manner. Also,
they will askxf they may take their compliment home to read

-particular skill. Studen

" “to their parents . Later, students may be encouraged to write
- messages to each other. These i
"' This “Compliment Tree” is perfo
motlvatlng students to gead
enoouraging positive self-concepts and mannerly behavior.

' also taped to the tree.
weral functions -
write’ as well as

'Also, students acquire the habit of looking for the posltlve in
thexr peers rather than the negative.

' 11. Encourage students to write ‘thank you letterg to

" “room mothers, ‘principals of whoever does somethmg for _

‘binding which can easily be ac

them. If they desire, students should have an opportumty to
read their letters tofhe group before mailing. -
12. Many students will be motivated to write stones and -

- poems when they know their writing will be bound into a

“bogk and placed in the library” There are many good .
reference books which give step-by-step directions for book
&omplishedin e classroom.

18. Book reports should- kept‘simple.‘Some students

.. find giving reports unpleasant while others especially like ta
- share a book they have particular enjoyed. A “Book Club,”

with optional membershxp, which m weekly for a half
hour is motivating for many students. The Junior Great
Books is .especially recommended for students whose

- . reading skills are somewhat better.than average.

 14. Todfoster a love of bookg, encourage students to

" serve as the Librarian’s Helper.” Stdd¢nts should -have

" . to read a

kg

time to browse through the books as well as help with the

 clerical duties,-Also, why not ask a student, who reads well,
stoz:y to the group rather than reserving this

pnvxlege for khe hbram.n, Peer modelmg is extremely

eﬁectﬁe.
15. - Use “Msgic” card\tncks in_your teaching. Regular

éerd tl:leka can’often be modified and used for reading. Usea

hlank set’ of cards to write the basic sight or other words in
plaee of the numbers generally found on playing cards.
Phonic rugumty cards may also be used. Almost any “Book of

Maglc Card Tricks” will furnish jdeas for these activities.

16. Peer t'iqring enhances the self-concept of the tutor
and often is an incentive to better' and improved reading.
The tutor does not have to be a “top reader” to do a really
- fine pb. Teaclung a sklll to another ensures mastery of the

' Reading h'\_lh-dnh.‘ 2 'Mm‘ .h'1977' o . .

.. Joaf, Write the student’s name on the opposite side and tape ,
i it to the tree.The “treexm

’ sprayed silver or gold and stuck in a pail of sand or plaster of
. Paris. - Mmages _sh¢uld compllment the student on- a
particularly thoughtful act ‘or the accomplishment of a’

.,' qunesdey, May 4 L
- Miami Beach Convention Center Room 106 ©
- “Diggeminating Remedial Readmg Program Actwttws The

skill l)y-the tutor and' the other student (tutee) is also
learning. : '

3

" Conclusions .

Reading can, and, should, be.made relevant. Reasons for

"- reading should be provided in which there is a real need for |

the student to" receive a message. Writiig should also
accompany reading and the reasons for writing cin be
purposeful. Reinforcement, at home and at schoof, should be
provided. Teachers and parents, working together, should

~ see better results than when either is ,attempting the task of -
o encouraglng the mdmg habit alone. . N

The §1mple strategies listed, when used, enliven i‘readmg
program for both the teachers and the students.

Motivating students takes txme thought imagination and
sometlmes a "httle bit of maglc

Y,

Session’

' Developing Parent Awareness and Involvement in Remedxal
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‘EFFECTS OF TEACHERS' RESPONSE STRATEGIES ON

o

ST CHILDREN'S ORAL READING PERFORMANCE: N
. A CASE OF INTERFERENCE? - | .

Dr. Jerome A. Niles
‘Dr. John C. Winstead
Dr. Richard T. Graham
Virginia Polytechnic Institute

and State University .
‘ Blacksburg. Vitginia 24061 - ’
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This study was conducted to mvestngate the degree to
 which teachet corréction strategies improve or impair
children’s oral reading performance. Sixty-four students,
four grade levels, 16 in each, were compared on the basis of
- their.oral reading under two distinct conditions, free and
corrected. A Kruskal-Wallace one-way ANOV A revealed np
- significant différences due to-order of treatmént and
acgordmg
difference was found between treatment group
differences in amount of words read favored the free
condition and are supportwe of recent sugg‘estxons relating
to the psycholmguxstxc explanatxon of the reading process

Rece
practxt.i €rs that - certain traditional practices are for
‘the - most .part either non- productxve or interfering
(Goodman 1967;-Smith 1971). This investigation-grew from
questions raised both for and against _;ertaxn present
theories and practices underlymg today's readmg programs.
While recent psfcholinguistic assertions are not necesgrily

‘new psychologically nor linguistically, the emphdSis on
reading as a process rather than sequentially controlled set
of “skills” is. Intrinsic to the psycholinguistic description of
‘the reading process is the posxtxon of imprecision verses
precision in the teachmg and & learning of reading.
Psycholinguistic contributions have'focused on the language
process as the primary ingredient to the acqmsxtzon of
llterac‘y rather than the traditional precise granslation
emphasis which is the bases for nearly all presently adopted
school reading programs. -

Strategies for reading instructjon for dally classroom
activities are influenced by the particular practitioner’s
definition of successful reading ‘which is predominately
recision based (Anderson and Dearborn 1952). This view
’heavﬂy emphsexzes skill development and mastery of
sequenced instruction in pieces. Traditional programs and

theu' accompanying’teaching strategies are suggested by .
psychohnguxsts as being counger productive. The challenge -

is in fact to the teachability of reading (Smith 1971, Stephens
1974). The question in theory and in program is'who teaches
a child toread- -the teacher or the child? The question raised
for this study is: Whether presently used correctional
techmques for teaching reading result in 1mproved reading
aceuraey or ifi reality cause;psycholinguistie 1nter§erence?

B

to the Mann-Whitney U test no significant -
owever, '

Observations have suggested to interested  reading

Procedures °

Popula jon and sample: The population from whxch the
sample was selected was from a group. of secord, third,
fourth, and fifth grade children attendmg six different

suburban schools. The children were in the average reading -

group in their respective grade levels. The sample consisted
of 64 children réndomly selected, 16 from each grade lev?

'Exammers The examiners awere 64 student teaching
interns partncxpatmg in the second phase of a three phase
year-long student teaching experiencé and were evaluating -

children’s reading performance in connection with. a

. requirement for the third course in the didgnosis of reading
problems. The examiners received three hoirs of training in -

groups of 10 or 11 for the purpose of recording oral reading
errors. Errors considered were omxssxons, substxtutxons.
insertions, mxspronuncxatnons (excludmg dialect--for exam-
ple, git for get), word order repetitions (one or more words),
and wo’rds supplied due to student hesitation or on stude

request. The 64 examiners were assigned randomiy tothe 64

members of the sample v °
Task: The Ss read orally for three consecutive -five

" minute intervals totaling 15 minutes during which the Es

'

¢ read and interjected “What's that?" in a neutral voice each,

.

.were constructed across the three time interval
‘the occurence of any effects caused by order of treatment.
‘These four arrangements allowed for equal representation
“of t
"acco

marked the number of errors and noted the total number of .

words read for each five minute interval. The reading

material for each S was the basal reader from the same

publishing company used in_his or, her clas’oom readmg
group, beginning with the third story selection from the end
of the book.

* Thefive minute-intervals were represented by.one of two
conditions. The free condition (F) is described as a perxod of
5 minutes in which the E listened to the S read without E
responding with correction or prmse. except to supply a
word after a 5 second hesitation or if asked by S. E recorded

this assistance as an error. The corrected condition- (C) is .

described as a period of 5 minutes in which E listened to S

time S made an error. E, in'the corrected condition, was also
allowed to supply a word under the same constraints as
described in the free condition.” :

Four arrangements of the free and corrected conditions
o test for

F and C conditions for each five minute interval and

ed for the various sequential effects of one or two
conditions precedmg or following any given condition (that is
FCF, CFC, CCC and FFF). Ss and their examiners were

+ " assigned r. ndomly by grade level to each order of the

Reading in Virgjfia, March 1977
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 ‘conditions, 16 Ss per condition. ’ '
Data were treated as proportions of the number of errors
" over the number of words read. A Kruskal-Wallace one-way

* analysis of variance was uséd to test for the order effect and

a Mann-Whitney-U was used to determine the significant
difference between the F and C condition (Siegel 1956).

' Resl;lts

“The Kruskal-Wallace one-way ANOVA rev;aaled no

+significant differénces between the four orders of FCF,

‘suggests similarity, a descrlptlve examination of the number

CFC, CCC and FFF py .05 (Siegel 1956). Since no order

‘effect was present, the data for the two distirict conditions i

of F and C were treated homogeneously as two independent
samples without attention to order of occurences. No
significant difference was found between the F and C based
on a comparison made by-the Mann-Whitney-Utest p 3 .05
{Siegel 1958). In other.words, the Ss in the two conditions
'did not significantly differ in their reading accuracy whether
they were prompted by the teacher or-not. ; b

. While the quantltatlve analysis of the two samples

of errors' by the number of words read suggests certain
other insights into reader performance under the two
conditions examined. Table 1 demonstrates that for the total
group the mean number of errors is lower for the C condition
(X =20.42) than for the F conditien (X = 23.61). However,
this difference of 3.19 errors odcurs at the expense of the
mean number of words read. yThe F condition_ is

charactenzed by a higher mean numbe;;f words read (X =

* 444.86) over the 15 minute tlme period while the C condmon

indicates fewer words read (X = 376.82). The greater mean.
number of words read in the F condition as compared to the -
C condition (X = 68. 04) accounts for a 16.5 per cent’
difference. '

@ ‘ . .

Table 1 indicates-also that these differences in errors and
words read are maintained over primary grade readers,’
second and third, and intermediate grade readers, fourth
and fifth. The mean dlfference in errors by primary readers
ig less in the C condition (X = 1.46) as it is for the
intermediate readers (X = 5.11). The mean difference in
words read favors the F condition for both primary (f =
52.62) and intermediate, (X = 83.46) readers. The
percentage of difference for the total number of words read.
is greater for the F condition for primary and intermediate
readers by 15 and 17 per cent respectively.

;o

Discussion

Two oral reading conditions, free and corrected were used
in this investigation. Free condition involved no oral teacher
feedback except supplying words upon student request. The
corrected ‘condition approximated classroom instruction in
terms of the frequency. of teacher oral feedback provided the
reader; each error was brought to the reader’s attertion,
therefore termed the corre¢ted condition. However, the
reader did not og\am “correctibn information” from ‘the
teacher; he simply received an indication that his response
did not correspond to the stimulus of the printed page. The

el

TABLE 1 . - .

- ! MEANS FOR ERRORS AND TOTAL NUMBER OF -
’ WORDS READ EOR THE FREE AND CORRECT ED" - - ' .
- T L S CONDITIONS .
LY : . . 1 . » ’
— . —— : -
. Errors - Words Read . it
Mean Mean : ‘
Grade F C Difference F ? C Difference
N . 2 '
B A
2nd 7\4 . T A
oot & o a . . , .
o' 8rd - 20.0: ‘18.54 - 146 . 379.37 326.75 52.62 " |
“4th # ,
& [ . . . /
5th 2722 2231 5.11 51035 - 426.89 83.46
+ ) “f
3 .‘mﬂ 2361 2042 319 44486 376.82 68.04 '
a F = Free C = Corrected -
. ' o 3 * 3 2
Rudingh(irglnh, March 1977 - 26 \
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el eondltion in this study then represents a minimal
mull clulroom practice which typically includes consistent
"eorrective efforts “from both teacher and readmg group
" members.

Results of this | initial mvestigatlon. while formative rather
- than summative in intent, suggested teacher oral correction

. of reading error (divergence from the printed page) was no_

- more -effacious than non-correction of reading errors in
reducing the’ percentage of errors observed by average
‘readers reading grade level basal materials in grades 2-5.
Further, this correction strategy rediced reading efficiency

by causing sngmficantly fewer words to be read, 16.5 per

_cent, jinder the corrected condition.

re are two reasons for the reduction of reading -

efficiency in the corrected .
~ ¢ondition. -Although the
: 2d condition repre-
sents a minimal amount of correctnon mt&l‘eres w;th
.teacher cofrection time re- - e ‘
Iated to Fegular classroom’ |- arig- tracts from .the
‘ _-atrategres for _correction,
. teacher eorrectxon time
«. does of course slow down
- the reading process.. More
-importantly, teachér cor- | . .
rection interfers with and' | best use of self-correction
detracts from the reader’s | - .
. processing . of language and _fstrategies
_prevents his best use of
- aelfoeorrectnon strategies (Goodman, K. and Ndes 0. 1970)
** Reader se -con‘ect)o{ stratégies for errors i oral readmg
seem untelated to orally rectlfymg immediate errors: The
particular st\length of reading phrases and sentences rather.
than isolated words is the power of me‘kmng as a determiner
.of word, phrase or sentence validity. .
Insistencé” on tmmediate error correctlon most: hkely

" 'interféres with holistic correction strategies based 'on the
: -contextual’ environment of: words' in. meaningful running
. text. Correction strategies 'being universally cognitive,
. dictate no need to return to the scene of the so-called crime if
meanmg remains clearly intact.

reader’s processing of lan-

‘guage...and ‘pre'y;'ents his [,
Lo .

* Miscue research has mdlcated (Goodman. Y. and Burke .

‘1972)3 that the mgre .important aspect of oral reading
" “®errors” .is ‘qualitative rather than'.quantitative. This
_‘fesearch - sugssts that even. with no-, consideration - of
qualitative differences
- constant cprrettion of oral reading are hmdermg the child’s
e natnral wndency to try to make sense of the reading
‘“efivironment and interferes with-attempts to obtain meaning
" from the printed page. Constant teacher interruption works
- lgainst the fact that the larger the amount of text read, the

teacher instructi®nal correction, as compared to -

MO{O importantly; teacher |’

miscues, teachers who provnde.

~

/

~

‘greater the opportunity for the reader to use the redundant .

* features of language as it relates to structure and meanmg

asrepresentedmrunmngtext
01 final ngniﬂcan , mcreased -experience thh text

"’-‘fr' '. . I
: . LT L
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- Fluency, ete.) ;..

provides the beginning and maturing leader with the
implicjt prereqyisites whieh are the only way to increase the

internalization of any and aly of -the so-called “skills’
necessary. to the acquisigi teracy. :
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.Furman University

-which
development is slow__:dp not ever catch up in achievement.

. sured by tests of percep-
‘tion and' .an individual's
‘ability to use a certain

‘Stated differently, if a | -

. nuehg_u Virgisia, March'1977

Ric

L .
: " MODALITY PBEFERPNCES AND READING ACHIEVEMENT - A REVIEW

-

- Dr. Thomas Eloer X - -

Assistant Professor of Educagion,

Post Office Box 28740

j Greenville. Souith Carolina 29613 3 .. -

Wbst is the best way to ‘teach reading? What a ridiculous
q\lestlon to ask! The answer most often given in academic

. ‘direles is that no single method- or approach is best for

teaching all children how to read. The fnethod has to be
tailored to the individual child. “What:does that .mean? Of
cotirse, every child is a different and complex entity. But -
does it also mean that students differ. in perceptual

‘.;‘_proeessing and should be taught through the modality that
“functions mogt adequately to support cognitive learning? -

" Turaids, Wepman, and Morency (1972) conclyded that the
primary ‘modalities for learning, the visual and the auditory
pathways, develop independently. Morency (1968) stated -

““that within each modality, discrimination and recall have

jeir own independent development and are mature by age
orency and Wepman (1973) have presented evidence

ggested that many children whose perceptual

nine.

tesearch available to support the practice of matching
ity preferences to corresponding treatment Iis
rized by much amblgulty and confusion. There are
questions being asked than-there are answers bemg
.'Blanton (1971) and Wolpert (1971) have revealed the
for -more empirical evidence that there really are.
visual, auditory,and kinesthetic learners, and that know-
ledge of a- child's, preferred lenrnmg modality - with

' oorrespondmg treatment increases the efficxency of teachmg
, readmg

Can learmng modalitiesbe |dent1ﬁed on a large scale basls

* writh Mligblo vol-d and obiective group tests? Which’

activitjes are best for whlch groups of students? What is the ,
relatidhship between per-
ceftual . abilities as mea- -

modality in a reading task? | basis with reliabie, valid,

child is a “visual” learner | and objective’group tests?

because of his score on a

_ visual perceptual test, will “visual” activities resdt in more

effective learnmg by that child? These arg pertinent
questions that have not been adequately answere in’

,experimental research.

- In an- effort to answer these ‘questions, expt mental
studxes were reviewed that used beginning neadersend real

‘words o : s

4

Can learmng modahtles be -

idgntified on a large scale |

!

X -

.o

3
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" above were then asked td read

% .
Reseerch in Metehlng‘Modlllty to Method

WOl

Bateman (1968) attempted to dlfferentlate instruction and

match it to modality. He identified. auditory and visual =

learners in the first grade by using subtests of the Tllinois
Test of Psycholinguistic Abilities. Half of the auditory and
half of the visual learners received instruction emphaslzmg
phonlcs The other half received instruction by the look-say
method. At the end of the year subjects taught by a phonic
approach, whether classified as an audltory or visual
learner, made significantly greater improvement in admg
Robinson (1972) questioned whether this mvestlgatl%‘n gave
insights into the learning styles of children, or whether it
was a methods-comparison study. :

Daniel and Tacker (1974) also used subtests from the
Illinpis Test of Psycholinguistic Abilities. and subtests from
the Detroit Tests of Learnmg Aptitude to identify visual.and
audltory learners.  Auditory. treatment
trigrams pronounced and spelled. distinctly. Visual treat-
ment involved photographed trigrams mounted on slides
and shown on an automatic slide projector. Results'indicated
+that recall was significantly better when the stimuli were
presented through the preferred sensory modality.

Lilly and Kellerher (1973) identified auditory and visual ’

learners by presenting an increasing number of words in the
subjects’ basic sight vocabulary sand requiring students to
say the words in the. order presentéd. The words were
_presented visually. ‘and’ t}h.lly Subjects. reading at 2.5 or
nd listen to stories from
Level 2 of the Durrﬂl Ana.lysis of
repeat back all the:. facts remembered. A significant
interaction was reported between modality strength and
mode df presentation of stories. The question is whether or
not these findings can 'bg, generalized to the process of
learnlng how to read.

Ringler and Smith (1973) used the Visual and Auditory
Subscales from the New York University Learning Modality

- Test to identify modality preferences. Visual treatment
- ‘involved ‘the teaching of words in the primary grade

children’s speaking vocabularies by using transparencies
and emphasizing configuration. Auditoffy activities included

_listéning to the words in isolation, in context, and listening

. toinitial, medial, and final sounds. Therle were no siganificant

MR

differences in achievement reported betweep students who -
were instructed according to thexr preferred modahty, and

those that were not,

Robinson (1972) identified auditory and vnsual lenrners in
a‘longitudinal study through third grade and investigated
dxfferences when subjects were taught according to a sight
approach and a Hay Wingo phonic approach. Visual le2gpers
"were 1dent1ﬁed by matching identical pictures, pictures
- with reversals and by matching and .completing geometric
“form$. Auditory learners were, ldentlfied uging the yepman
" AuditoryDiscrimination. Test. “Neither mbthod surpassid
the other amoﬂg sub]e,cts with strong ofsveak modalities.

S

included CVC

ading Dxfficulty, and ta

.



’ Subjects with-strong visiial and auditory modalities scored
highest in reading achievement at the end of first. and third
grades. Subjects with both modalities low scored lowest.
Those” with a discrepancy between auditory and visual
modalities score between the two extremes. There was no

- significant interaction among visual and audltory’modahtles

_. and phonic and sight methods of teachlng Peglnnlng reading.-

-

A : Cnnclusions

L:ttle ls provnded in these studles that ylelds conclusive
swers to the questions posed: The questlons were

thus making it difficult to determine what activites actually
influenced the results. Most of the studies were not
sufflclently encompassing to allow generallzatlon to normal

classroom procedures.

Does knowledge of a child’s preferred leﬁrnlng modality
with correspondlng treatment increase the efficiency of

"teaching rendmg? Much research is required both in a

controlled laboratory.setting and in the classroom before a
firm conclusion can be reached. Probably never before in the
field of reading has a seemingly logical position been taken
more wndely in“favor of a particular teaching technique with
such a sparsity of evidence and effort to warrant deﬁmte

dressed, however, with the data from these, studies at " conclusions. 8 . .
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Dr William H. Rupley _
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The r‘eapousibiiities and the role of public education are

" " topics often debated among academicians, teachers, and
" parents. However, one responsibility.we should.all be able ,

to agree to is the responslblhty to help students succeed in °

" life.
: o importance of an md1v1dual S abllxty to apply learmng
. toreallife situations is sibstantiated by Eileen E. Sargent:
* . “A person has learned effectively when he can do well,
" whatever his work is, and succeed in life as a whole No *

matter how many facts a person has unless he can use those .-
facts'in doing his work well, in living happily, and in getting .

along well 1in life generally, he has not learned anything
worthwhile” (ED 076 801, p. 1). Admittedly, no teacher can
prepare individuals for all of the various situations t)\ey will.
encounter in life, but teachers can encourage stu ots to
seek out and take advantage of opportunltles for living a
" more fulfillinglife. - "~ .
Learning is most often mltlated in our schools through
reading. The role that readlng plays in learning becomes
progressively more important as students move through the
grades. But evep in elementary - schools, most of what
students learn is accomplished through readmg Students
read not only during their assigned reading penod but also
~in the content areas. of the curriculum. Teachers generally
" give assignments in content areas by telling the students
what to réad and encouragmg them to study what isread.
But lf students are not 1nstructed about how to read in these
. content areas as well as what to fead, then studying .
" becomes, for many, a task of merely turning the,pages.
) Even with the admonishment of reading authorities that
every teacher is a teacher of reading, many teachers
believe that reading instruction is the responsibility of the
“repding teacher. This attitude is more pronqunced in' the
secondary schools, but it also pervatles the elementary °
- school where too many teachers make a distinction between
learning to read and reading to learn. Since reading

'
)

-

AE

4

instruction must be viewed as a total process, the teaching

of a reading skill must provide opportunities for transfer and
“application of that skill. If
- this viewpoint is accepted
by toachers then teachmg
reading " in the content,
_ areasis not only reading to
learn, but also is an
extension of reading in-
' struction. Eventhough.
\students approach stu-.

- ‘teaching reading in

the €ontent areas is not

only reading to learn, but .

<also is an extension of

[ .
regding instruction. -

- dying 1 in y different ways the foundation for effective
readmgm e content areas must be laid in the elementary ‘

‘ »grades.

.
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[ " EFFECTIVE TEACHING OF READING IN'THE CONTENT AREAS -
| ERIC/RCSREVIEW .

-
’

N . Y . . .
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One apparent difficulty for the elementu y teacher whofis

_cohcerned about belng an effective teacher of reudmg in the
'content areas 1s that most research and resource mntermls,

focus on the secondary grades Blowever.‘there ure a

promote the effectlve teachmg ‘of ‘content r. ndlng at the .
elementary level. ... . ,,? :
. The specific demanids that effective reading in the content :
areas places on teachers as well as-on students are discussed
by W. John Harker (ED 089 198)>Teachers must reahze that -
students, if they are to comprehend effectxve]y, ‘miust: ﬁrst,
be taught hqw to analyze partlcular comprehenslon tasks in
order to determine the speclﬁc ﬂ“ﬁkmg ‘processess:
necessary for the solution of these tasks.. Harker does not
séparate the teaching of reading skills and the apphcalton of
reading skills into individual teaching activities, He. Sﬂggests :
that instead of teaching specific comprehenswn skills in an

-abstract, formalistic manner separated from the immediate -

demands of content area"f‘eadlng. it is'more realistic to teach

-students a flexible, generahzed approach to eomprehenswn .
© tasks which can be applied directly in a variety of contextual

settings. The spescific demands of content area reading
require students to apply comprehension skills in dilferent
ways, depending on the nature of the content material being
read and the purpose for reading it. v

In the specific content areas of social studies, math, and
science, several authorities have provided important
guidelines and considerations for reading, instruction, ,

A review of the researciffin reading in the social studies b"y
Thomas H, Estes singled out three problems areas: the’
reading skills necessary for achievement in the socxal
studie$, the strategies for teaching these skills, and the

_readability - problems that social studies texts present to ,

students (ED 065 829)." From the research he reviewed,
Estes concluded that there arq three basic reading skills
necessary for social gtudiés Yachievement: vocabulary '
knowledge; comprehension of both a literal and a- crltlcal
nature; and study skills, such-as the abilities to rezjd maps,
to use references, to use indexes and tableg of contents, to
use the dictionary, and to read graphs, charts, and tables.
Estes concluded thai the st effective “approach to'
improving both social studies . achievement and reading
abilities has been through the usé of a ‘content-centered -

“approach, but that there heeds to be further clarification of '

the skills necessary for achievement in order té effectively

‘teach reading in the social studies class. In the area. of

readablhty problems, the major conclusion he reached was »
that it is difficult to assess the readability.of social studies
mate‘-lalﬁue to the inability of the assessment Jormulas to
measurd the concept load. Thls concluslon can serve as a
warning to teachers about the overuge of ~readability"

-t



_ formulas, S | o . 'organiz‘ing{ material, deterrnine significapt facts, and

1 A synthesis of literature on’reading in mathematics by:.. . applying generalizations to new situations.
&osley N. Earp reveals a _ ; Although science, math, and ;ocml studies are considered
foundation of re- ,...the vocabuldry of-.matbn'_ - separate disciplines, one ¢ommon factor for reading and
search on which to base i B studying in the areas pervades the literature. That factor is
_Instruction in  those [ematics téxts ‘generally | . - theimportance for students of having a systematic means of
reading skills important in ’ ' reading -and studying the materials. The - most aften
mathematics achievement | runs at readability levels recommended method of study is SQSR, which _encourages -
(ED 036 897). Earp stress- | ' the students tq survey, question, read, récite, and review .
es that the vocabulary .of | higher than the perfor- " ¥ thematerial. -
mathematics texts gen-- | . =~ . ' ~ The survey step encourages students to look through the
erally runs at readability | mance levels of students in complete reading selection .
levels higher than the .| ' [ before beginning to read,
performance levels of stu- |-the’.grades in which the ‘taking note of typographi- 4The most often recommen-
,,dm“ in the grades in | N ca] and format cues that o ‘
" which ‘the"texts avetused - texts are used. N .. 'might be of assistance in,,| déd method” of study is
and that the vocabulary : — "’ reading the inaterml In- 4 4

.pf mathematics doea not greatiy parallel or overlap that of
" the reading texts. This aspect of mathematxcs texts had
important ‘tamffieations Yor. both studénts and teachers (ED. -

; SQSB. which e_nlcouragesl

the students to survey.

036 897). Teachers njust instruct students In special word 4“;,&‘,5_ diagram sub—head- : L .
" ‘attack. skills. and -voeabylary for. mathematics eomgreben- o ings, italics, . summaries, quesuon. read reclte. and
_.sion. In addition/ teachers need to recognize that . and questions. The second
' mathematics reading material is conceptually packed with a _ step is to question, basing review the material.

high denslty factor ‘which requires at least three kinds of . questions on the subhead- ;| ) S

readmg adjustment: adjustment to a slower rate than is- . ings or boldfaced type in

used for nonmathematical faterials, varied eye movement ' -  the reading selection. The third step of the SQSR method,

‘including types of regressive exe, movements,  and : readmg the “selection, focuses on reading to answer the

intentional rereading. Further, Earp indicates that because " -questions and td identify the main points of the reading

two or three sets of symbolic meaning may be involved ' - " material rather than specific facts or details. Following the
within one context, students’ vocabularies must include - reading of the assignment students are to immediately go
technical words, signs, and symbols. Students must read to .~# back over the lesson and answer the questions orally. The
grasp: tetal ideas, sequences of |deas, and re“latlonshlps oo fifth step, prior to.an exam or discussion, is review of those
among ideas. . ' . “ " areas of the material which’students may have forgotten. ”
. Asin soclal studies and mathematlcS. the content area of . Through the use of a formula such as SQSR, both students
science reqmres ' specific reading skills necégdary for o ‘and teachers have a means for mamg reading in a’ content’
eqmprehendmg and xnterpretmg information. Leo Fay area better serve learning so that reading does not become P
“believes “that there" are several® fouhdations on which: . “the task of just-turning the pages. v e e
Juccessful admg in the content area of science is based _ . . The- teaching of dmg in the content areas is too

(ED' The first foundatidn is the understanding’of " important to be deferred until the ‘secondary level. In

both the °bJe¢thltY of science and the scientific method built =~ - _addition, instruction. should not be dichotomized into

upqn that objectivity. Fay suggests that “...the student - teachmg readmg skills durmg one penod and teaching a -

‘needs to understand the scientist’s procedure of defining 8  _ subject or content durmg other penods ‘Such a formalized .

" problem, dpveloping a hypothesis. for the soldtion of. the approach defeats one-of the goals of teaching reading--to

problem, and subJectmg the hypothesis to rigorous testmg develop the ability to eomprehend and read 5w1de vanety u?(

(p. 81). ' ES jtten material. Developing students’ feading skills sho ]

- The second “foundation ndentmed by Fay is vocabul " an ongoing activity throughout tie scfibol day. When

" development, throeugh which_a child not only is confroqb A soeml studles. math, science, and language arts are bemg

“with a broad and rapidly growing technical vogabulasf, " taught, reading should betaughtas well. +-

.also must deal with symbolic language and abbrevmtlons To ™

" void t‘he use of technical terms would be an error on the part B - Referencee
. ‘of the' teacher. 'The major characteristics of scientific . ' ' B I :
writmg, clarity and precxseness. make the usé of technlcal Earp, Wesley N. “Readmg in Mathematics.” Paper pre- -
'terms essential. e ', sented  at- the Annual Meeting of the' International
The {Fhird foundation is the: specmhzed apphcatlon of | - " Reading Association, Kansas City, 1969. (ED 036 397)
'various comprehension, mterpretatlon, and study skills. The ‘ Estes, Thomas H. “Reading in the Social Studijes: A Review

student needs to' devélop skills for loczmng mformatlon. 3 5 of the Research Slnce 1950 * In Readmg in the Content
. . : o

. S Rudinnglrginh,MarcthTl




. Areas, by James Laffey. ‘Newark, Del.:
Reading Association; 1972. (ED 065 829)

" Fay, Leo. “Reading Study Skills: Math and Science.” In the

Rcadmg Curriculum, by Amelia Melnik and John Merritt.

International

Harker, W, John. “A Classroom Reading l’rogl am.’ " Paper
presehted at the Annual Meeting of thc .International
Reading Association, New Orleans, 1974. (WJQB)

Sargent, Eileen E., et al. How to Read a Book. Newark, Del.:

|

Morristown, N. J.: General Learning: Press, .1972 International Reading Association, 1970. (ED 075 801) -
. (ED 086 960) ’ . . , -
. o )
. o
_ « Usmg The Enc System e
. .- o . . ’ R v )
. The ERIC Clennnghouse of Reading and Commumcatlon Skills is spohsored by the’ Natlonal Council of Teachers of .
e . Englishk in cooperatlolf with the National Institute of Education, U. S. De artment of Health, Education, #nd Welfare.
S tors informed -about current: developments;in e educatlon In_lgr;mgtlon collected by 'the

< ERIC's objective. is  fo keep

ERIC Clearlnghouse on Readmg ndCommumcatxon Skills and the other ERIC cleannghouses can be ordered from the

Iy Cey ERIC DocumankBep}'Oductlon Service (EDRS); P. 0..Box 190, Arlington, Vu'glnla 82210, For complete ordering informa-
’ : ' tion consult the monthly issues of Respurces in Education (RIE) or; contacl the-ERIC Clearinghouse.on Reading and

O Communlcatlon ‘Skills, 1111 Kenyon Road, Urbana, Illinois 61801. Documents-with ED numbers are mde;ed in Resources  :
: " v tn Educatioh. Those with EJ numbers arg indexed in Current Index to Journials in Eduoatwn (CIJE) And those thh cs .

numbers are recently acquired materials; ED or EJ numbers will soon be asslgned

‘ .
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Sess:on

Mainstreaming (‘hxldren with Extreme Learning Problems .

through Diagnostic and Prescrlptlve Pr grammg
~ Thursday, May 5
» Miami Beach Convenmon Center Boom 1038
Chalrmg Patricia ng, _erglma Beach Public Schools Vlr
glma Beach Virginia ; .

‘. . - ' L]
1
Mlcroworkshop
" Using Peér Tutoring Effectlvely
Thursday, May 5 -
lamx ‘Beach Convgntion Center, Room 152 .

: Resource Persons: Nangy Boraks and David O. Saunders

Virginia Commonwealth Unlvers_x.ty, Richmond, Virginia

’ ) , M ,

Reodingin Vlrginh. Marl:h 1977

[c

»* . Symposia : g o 4. s

Developmental and Gbgmtxlre Aspects of Learnmg to Spell E

¥ with Implications for Teachmg‘ and Dmgnosns :

Thursday. May 5 -

.-sFontainebleau Hotel, LeRonde Room R :

Chairing: Edmund H. Henderson, University of Virginia,
. Charlottesville, Virginia

"Dxagnostlc Analyses of Spellmg Competence and Word

Concept Development Activities,” Speakers: Eljfabeth ™"

Tucker, J. Richard Gentry. Edmund H. Henderson,

' . University of Virginia, CharIottesvnlle. Virginia

. . . ?

Session

Teaching Strategies fom Developing Comprehensive -
Abilities” - S S -
Thursday, May 5° " - !

Fo tamebleau Hotel, West Ballroom

" Chiairing: James D. Mullins, F‘axrfax Gounty Pubhc Schools._

' Faxrfax. Vlrglma



KATHLEENBOWDY o R L
NEWPORT NEWS PUBDIC SCHOOLS o L
¥SRA TEACHER OF THE YEAR - : I

*+Mrs, Ruth Hawkins

. " Public Information Coordinator
o -Newport News Public Schools'
Néwport News, Vmgm ia 23606

“

Kathleen (Kathy) Do\wiy

. firmly h ves that you can get
practically anything ouf of chi the classroom if you're /
. - willing towork atit. = . . “

Her own willingness'to work:at it has éarned for her the

- distinction of being named an “Dutstanding Tgacher of the
- Year” by the Virginia State Redding Associatj :
» Kathy teaches-first grade at Newsonie ark Elemehtary

School, an inner city school in thg, Newport News Public '
" Schbols, and her classroom is made up primarily of children
fobnt law income families, But she has such confidence in the

abilities of her students that her. enthusmsm is contaglous
" “These children ar lacking man§" ‘experiences,” she says.
"“But that doesn't lr’n‘& you haveﬁo lower your standards
and ‘expect less of them: You can give them the
experiences they are missing. It r.ight mean you work twice
. as hard, but jt's 10 times more re\.ardmg
The lack of language experience makes teaching reading
-‘espedially difficult, she admits. “How can you teach them to
read words that they never really speak? You try to teach
them to read sentences,.and they dod't know. how to speak
yet in sentences. So you have to go way, wa? back. "
To prov1de them with these experiences and bmld up their
'vocabulariés, Kathy bnngs a number of resources into the

* classroom. Heér room Is often ﬁlled “with people--parents, .

volunteers, resource people and ‘students from otHer

classrooms--who share experiences and interests with the

stlidents to let them hear feel taste. touch or smell new
- things.

- In addxtlon Kathy and her husbard, Jim, who is statloned
“at Ft. in Hampton, take her class on special trips,
mclh g weekéhd picnics, visits to military bases. or, stops
“at sio’ppmg centers. {“Would you believe some of my
~ students have never even been to a shopping md{!g‘

_The involvement of parentsi pantlcularlfrunportant but
you have to really work at it, ays Kathy, who has beeny
highly successful in gaining.parént cooperatlon at Newsome
Park. “You tan't alway -jdst. plck up the phone’ and say,
‘Héy, I'm having these kinds ol problems. Can you help me?’

a

Parents‘work or they ‘dori’t have: a phone, and’it. may mean
. youl have to ring Soorbells and go out and get them, but if -

- you really want that involvernient,’ you-can get it.” ,
She is quxck to point out that it’s not that parents aren't

~ willing. to become involved. “Often, t(h? ‘fear their own'

- C RS _ -

madedludel 80 you hiave to kind of build them up, too, and
give them the ¢onfidence they need. You have to say, ‘We
are really 1nterested in your child. Let’s work together

.In teachmg chlldren to read, Kathy emphaslzes that they

" "havetowarit tolearnto read. They have to learn to listen and
they have to develop an extensive oral vostbulary before

. rich in words.

-they can go- ahgad and read. “That sounds great on paper,-

buit it takes a'lot of timé and work from a [ot of people.”

“One of Kathy's on-going projects for building vocabularies
*_ is a word bank which’her husband built for the classroom.

Her children each have their own decorated safe deposit box
in which they place all the words they know. The containers

" are stored in the latge bank, with the idea that if students

continue adding to their savings accounts,

they wdl—lyome

“Granted, many of their words are just sight words that

they have memorized,” she says, ‘but that’s okay. It builds
up their .confidence in their ablhty to read and that s

important.”

The students use their words in their regular lessons

. instead of words they are npt familiar with. They may divide,,

_ther® into syllables or g'roup them for learmng ‘initial

L
-
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nlntp or‘for learning otller reading skills. .

“They. hive some really crazy words in° thelr banks,
“Klthy .says. "But as they work with them they are
" developing reading_ skills, and eventually it all starts to
click--hopefully!”

She points to an example of one student i in-her classroom
who had only orie. word  in his bank for momhs -“Clorox."
Finally he began adding ‘ords for other. things he had seen

.” around the house. “He had the - -worstx conglomeration ol o

: 'wordll But alf ol: sudden he realized that Clorox st_med ﬁhe '

! saine way n‘uome of the. other worgds in his bank"

In biilldinig theis language skills, Kathy and her’ ase also .

réad a story Cogether each day. If they don’t like the way a

story ends, they make up a new endmg to suit themselves.
And if they're not ddvanced enough to read a story to-the

oot

- experfence,”
~ difficult. I just assumed that
* certain things. But they don't.

came from all‘over the world and had varied backgrounds
which presented new teaching challengos. She also met snd
marrieq her husband there, and in 1973 he was transfered
bnroe and Kathy began teaching in Newport News.

- s really happy and excited to!'be .placed in“a
downtown. school, because 1 had llevcr hud an inner city'
she reealls, 'But the udJustment was really
ug:ertam ages children knew

ce duringlunch a child was

n and I asked him to plqase

eating his vegetables witha's

- -use his fork¢ He looked puzzled and picked up his knife.”

¥

‘class, they can tell a story and their teacher shows them how ..

to write the words they have used. '
“It’s a fun thing we do each day;" Kathy says. “They know

thq do anything or go’ anywhere through /book ora

story. dit's building that desire to read.”
** She also claims that it's amazing how much you can do to

tqach bulc slnlls through music. “Everyone loves. musxc, S0 ;

" an uddmon problem ,' ’

Actually, she is wxllmg to try just about’ anythmg to
. reinforce a.lesson..Textbooks are - necessary, she readily
_ agrees, but you've got to reach the students and it takes a
. lot more than bboks.

1f she's teaching the initial sound of “s,” it's not unusyal
for her to.show up in the classroom we
“socks.” " If her students are studying word f

run to. another classroom and scoop a fis
. aquarium.

out of the.

Her wlllmg'ness to experiment and try 'new things is -

obviously part of her nature. After graduatmg in 1964 from

. Ladycliff College in New York and teaching in that state for

six years in an upper middle class neighborhood, she
suddenly developed the urge toteach in' Europe ,

“In New York, I had it made,” she adm;ts "I had kids who

had everything that money could buy, an a}de and lots of
| time for planning. But if there’s-such a thiing as a good rut; I -

guessIwasinit.” . <
Not knowing who or ‘where to wnte. Kathy s1mply
addressed her request for an overseas position to “The

' Pentagon.” After discovering that her request was past the. .
.deadline  for-application, she dismissed the idea and was.
few months later to receive a. telegram saying

ours to make up your mind whether you want
g job in Germany.”

“You hiave 48
) to take a teaclli

..

. She went--not knowing where she would teach or what

: she would b#'\teachmg As luck would have it, she landed a

job inghe first grade at Oberammergau, one of the more

coveted teachmg asSngnments in a pxcturesque area- of :

Germany. : - M
~ She spent three years there. mcludxng one year teachmg
fifth, grade Because she was at a NATO base, her students

Ileadin( in Virghll. March 1977
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"She is quick to yadd that she has encouraged her students
to thke” what -they haye and build from there: and to
emphasxze the positive. “I,t. s kind of corny, but we took the
word 'Americar’ and said that it 'ends with I.can. and, we, -
developed that philosophy. Nobody in out¥ room says l
can't.’ It's really-important that they reach for'the. stars: .
True, they might not get one, but by golly, they’ re not gOmg -
to come up with a handful of mud.” oo :

She considers herself extromely lucky to have had three !
totally different teaching experiences and feels that all have
contributed greatly to 1mprovmg her abilities as a teacher:

“I honestly Rave to sdy that, ‘my experiences in Newport -
News have been the most excxtmg to me as a teacher and the

most rewardmg In New York, the students I taught would
probably have’ learned in spite of the teacher In the
siuation I'min now, theylearn because of you."”
~ In response to her recent honor, Kathy shrugs modestly ’
and says the honor really shouldn’t go to her. “You're

. n'othlng'without your students. You have to have those

children to teach. I need them as much as they need me, and
we learn from each other.”

She also points out that she has an aide who works
wonders. in the ‘classroom, a school administration that ‘
provides fle)ublllty and encoux'ages teachers to try new

_things, and-a group of colleagues including g terrific reading

consultant who all share ideas and solutions, even to thé

" point of loaning older students to help teach younger ones.

Kathy is also active in the Newport News Coutcil of the
International Reading Association and has been instrumen.’
tal in obtaining near}y 100 per ¢ent membershlp at Newsome

“ Park. She exchanges nany. ideas with other members of the -

\

councxl , . :
"1 certamly dont have all the nght answers,” she gays. =
"But I do devote a“lot of time to teaching because it's the

only way 1 know how to, teach I happen to have.a

cooperatxve husband who loves these students as much as,I

K - : ..
If you. are not a.member of VS’RA but would like very
much' to join, why- not- send your Jr;gme " address’ (please *

v‘ include zip'code) and school position dlong with:$2.00 to:

Mrs. Anne Henry o
506 - 27th Street” . Co
Virginia Beach, Virginia 23451
Please make all checks payable to the Virginia State
Readmg Association. ’

TN | -}‘



L S esf e MARJORIEL.LEE o S

Ll D ¢+ NORFOLK PUBLICSCHOOLS |
AT et . S;A TEACHLR OI-' THL YEAR
. - MR , degroo in Education from Norfolk State College and her
:ro:;o?k m‘zdi:tu(l;::c“ a Master of Science dogree in Educatno% from Old Dominion
Norhlk Vi giniga ' . . University. Since graduation she has done advanetd study
o ' ' . e "¢ in‘administration at Old Dominion University.

She is the proud mother of cne son, Mithael-Antonio Lee,

thet® i best w t 'te ch
Marjorie believes that the® is no one' bes ay 0 lpac Muarjorie began her teaching career in %ptember, 1963 at

reading. Therefore her teaching of reading is a composite of _
lovql'af methods. ‘She: team teaches w:tg two other fourth Rober;_h Lee Elementary School. She has also taught at-
; grade teachers, Thls year she is working with children in . Rallentine Elementary School :}nd is presently a 4th gradg, E
) 'Levell nine, ten, and eleven in. Ginn 360. Marjorie has her ~ teacher at Liberty Park Eleméntary. At Liberty Park
classroom dividednto three areas, according to levgls: Each School she is grade ]3(:] chmgnan .amember of the udvisory
_ group has achart that shows the scliedule for their group. In c°g’l:“‘“eeér; .T.A.co mtlt:: tﬂnft: caf:}t‘ena clomm:ttee
> this way, the children develop independence and self-reli- ' e readily points out that often the valua of practice
ance. For some -children visual activities may be used. work s winderrated by many. However, she has fourd that a :
iwherethil dren may geed uuditory help. She readily large proportion of the student's time shou’ld be glven to this
notes where help is needed and plans new lesgons which will . Ly pl'ii of -work. blFort ZXBTP le :{n the ::;lm ofhiv:cabulallz '
provide the practice necéssary for a successful reading u mg:h ert; :hs udents ma edup rlhlosu\:v : cl may bl
lesson the next time she meets the children. She provxdes' nn__swere w eir new words, while .er es-s able
’ counterparts produce sets df flash cards using their new
phonetic instruction when it is needed,»and she stresses ds. Th ding days the.student 1d |
comprehension skill development when it becomes apparent wot: s. Thien on proceeding ( a?ys ..e-s.u ents wou em.p oy
that the pupils.are merely reading words. , . their words to construet imaginative news headlines,
She ssys that”the basal reader actually s a key o - cartoon cnptxons. or television commercmls The chlldren
learning, but she advises her pppxls to extend their reading also patticipate in.a school-wide umnterrupted sustamed
experiences by reading in many dlfferent ‘kinds of books silent reading time daily.
during their home reading period. home ‘reading . Reflecting” back, Marjone points out -that success in
program is one which was develope in Norfolk in an reading for many,puplls depends upon the development of a -
attempt togaxn parental mvolvement ‘ o liking for the art of reading as'a tethod of gaining
formation about areas of special concern or intérest to the
ley Lee, a native Norfolkian, attended in
Marjorie .Langley Lee, a native Norfolki ¢ individual. She stressed that frequently, hobbies or

. elementary school and graduated from hxgh school in X oo : ) !
_ Norfolk,. Virginia. She received her. Bachelor of Science m;erests in animals make good starting points.

t
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W lqn tlut “Good teaching myst be vivid nnd"

mﬂﬂo Theérefore lhe adda drnmltlutlon in her

Nodln(leuono.
; In discussing curricular reading, Marjorie said, “When

!Mdrdl read in special subject fields I feel my role is still \

M of a reading teacher, because children will not achieve
" desired goals unless they:can apply,their réading skilla to the
skills associated with the subject.” Because of ‘these
holleb. she has designed several activity and interest
"eonters to 'build content vocabulary. She also includes
llunll.‘ master actlvities for those chlldren ‘who are
In ulklng ‘with Marjorie Lee’l ltudente. these were some

.

*

el

of their views and leellnge. _ Vo Sy

“Mra. loois a vory nice teachor. She holpl me wuh the

. words I can't. pmnounce The -besat thing is the lmoen'_
: 'mlnutes of-silent reading.” i

o "Mrs. Lee talka to us ln our Language Arts block She:"

tolls us how o do our work, One time we tried to do our
work alone. but we couldg’t do it without Mrs. Lee.”
S love Mrs. Lee because she helps me."
i “I'ike,Mrs. Lee because she lets yau read when you want
“'to: 1 also like her because she helps you with words. She
_takes her time to try to help me read.” "
" “Mra. Lee is a very good teacher. She always explains
things when we, don’t understand. Ilike her very much "

-]
»

o H.E.L.P. - HOME EDUCATION LEARNING\POWER L
R - ‘m.,i Co l‘y-.-,-_-. ' N e .-.--.
:ml’rt)jo&l'l‘euher 8. view theﬁomeullemingresource R
5 * - 4. familiarize tﬁem ‘with inetructionol ntutegiee ullng
Fuirfax Gotaty Public Schools S fros and/or inexpensi umm d in the ho
Administrative Area II - - xpensive ma ound int the hom.
. 730A Marshall Rosd, S. W -\ R ERE ! v.sq{ '

{Vienna, Virginia 22180 . o

the public’s attitudes toward the' public schools, it 18 not

g to note that parerts, like educators; are
¢oncerned aboiit declining test scores.’ However, it is
nwprining that parents are not blaming the schools for this
: ‘declineé, but are placing the burden upon-themselves. Public

concern is so great that % of the sampled populntion
inclnding parents and non- pmnts supported public school

- coypees where parents could learn how to. help thelr cluldren
‘#uceeed in school.

I can substantiate these ﬁndmgs This’ year in Fairfnx )
- County, Virginia, I have been workmg with admmxstrntors o

. and teachers to design and unplement alternative methods,
materials, and programs for the Academically Unsuccess!ul
Student. Admimstrators—n}d teachers in all of the schools

i mmoto ‘be -saying the same thmg “These students need
" MORE l:ore ‘time, " more - attention,
reinfomment more than we. cnn give them i we could
only tap the educational gold mine that exists in évery home

; and expand the educational team to include parents asavital -
eomponent these children could get more.” How can we -:
e home - to expand -

qunp parents to twihate learnmg in:
the2x4 learmng theory. the tﬁebry learning ony takes
phee between the two eov§rs ofa book md the four walls of

& classroom?. Administrators, teachérs, and ‘parents are

uhngfor help. but more importantly our children need it.

) Inrqponutothiscryforhep IhaveofferedHELP -
-Bome JEdueation Learning Power "H.E.LP. conslsts of”

xhlterills and stntegles for parents desxgned to:’

; lnlﬂ them understand the compl'egmnd difficult proeess g '

of learning a symbol- uystem. the symbols |being words
and numbers;

2. focus on the vital roh they ‘can phy in helpmg Jtheu-; ‘

LI

)

l\evhwing the ﬁndlngt of the moﬁ recent Gullup Poll of'

more slull K

»

Theee objectives ard reochedr vh& worklhop approx- .
imntely one and one-half hours T length. The workshop
begins with an utivity designed to heighten thelr nwnrenel;
of the symbolization proceas and the di.fﬁcult and oftentimes
_frustrating expeﬂ'ences their ‘children might have learning
_howto retd or how to manipulate numbers, They are given
“time t6* proeels thls actiy-~

" ity through' small group
discussions.
phase’ of the workshop -
addresses itself to . the.[: -
oftenaskedquostlons ,
“We know our child needs"\
_help, but whatcan we doto
improve-our ¢hild's chance

We kqu our ”Id neode

lqr success in r?u:hool?

e

"for siccess in-school? Not bexng tmnod teachers. eouldn t B

~we do’ more harm than geod?” Hands- -on maten,uls md
¢ instructional _Strategies using newspnpers, K
menus, maps, telephone. directuries, credxt card npp,l}ca-

- tions, sponges, catalogues, travel: brocﬁures, food contain: -

~

4

\

additlonal activites that théy have found luecessful "l‘me,
for bra.mswmnng niew ecuvmesxeallotted.‘ IRE: '
The workshop has beer enthusiastically reoeiv‘ed)both by

' - parents . and educators The - feedback has been over-

“whelmingly - posltwe, md so.has’ eneouraged me to begin,’
thinking about follow-up ‘activities, perhaps, a make’ n‘tf;k
. §ession, home, visits, & hmdbook for parents or additlonnl
idea exchmge sesslons

- It is still to early to see the hnpaét on student ache:vement
from this eoncerted effort between parents-aid teaclers.

"But I can only feel that any time we offer our students
M.O.RE. Many Others Bemf_orcxng Educatlon. it ha,s to
- help .

‘The.\ second, | el s
help, but whntcan wédo to

. J.\ RN

lmprove qur child s chmw Saeoe

magaziiies, .

. ers, and department store advertuement ‘brochures are
LA shared Parents are encouraged to suggest variations or, -

.



