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, , C They can attack words, but they don't understand. - o
o }/ . They can read their basals, but they, can't read
’ ) - their content textbooks.
. We néed to spend more time on’ teachmg oomprehensmn.
4
- ;
;s - Nbst of yQu, I -am sure, have heard expreesmns lJ.ke the oneg\, e
above; you may even have, said sometl'u.ng similar yourself . We a.re ‘ ‘%;fn; LR R

conce:med that in today's s001ety SO many of our school chlldren (as well as
" adults) seem to have dlfflculty, not only in reading crltically, but
in obtaining literal informetion from the printed page. fm of us, )

classroam teachers, teachers of ‘teachers, and researchers, seem to-share

Q

' . .
" .o

in this concern. "We need onty look through the IRA program at the

nunber of sess:.ons devoted to oomprehenSJ.on to reu}fprce ’our ‘view that

read.mg corrprehensmn is our number one prlorlty in readJ.ng education
T . “ St T ’

What is happenlng in our. schools——spec:.flcally in the J_ntermedlate
f

grades—-to teach chJ.ldren to coxrprehend” Although it would be inte tlng

to observe in classrooms to gain some insight into answers to that question, -




[ o

we felt thatfan linit‘ial step was an analysis of the materials and‘programs

; ' |
- gused in an oVerwhelmlng number of STChOOI systems throughout the Unlted

9.'
States, g;xat' lS, the basal serJ.es. MacGJ_nite, in an artlcle entltled

"Research Suggestlons from the 'Li rature Search' " suggwts as a fl-I'St

step the analys1s of - current materJ. 1s "to assess the range of cogm.tlve

N

demands, locate the most «frequently ureun.red operatJ.ons, and compare the

demands of different types of programs "l

We would suggest an even more. complete analysis whlch 1ncludes a’
1

study of ' the: vocabulary load, - syntactlc conplex1ty, language, questlon.mg

strategles, content, as well as the cognitive demands of the material.

: Durlng the past year, Dr. Beck and I have been workmg on suchl an analysis.

. ‘As my colleague (m a prlor presentatlon) expla.med, we selected Houghton

_J.nstructxonal demands can be made. o . ' | ;l

Houghton Miffl

;gﬁm.@ Walter H. "Résearch Suggestions from the 'Literature Search',
g : b

Mifflin, a w1de1(y used basal series. for our initial -analys1s, hwev&,
v ’ -

1t is our mtentlon to study other series so that a oomparlson of the
. \

|
[

X It was my respons:.bq.llty to analyze the mtexmed.late levels of

whlle Dr. Beck concentrated on the prlmary levels. Because

l

of the con'stra:mts of tJ_me, we dec1ded to select for today s sess:.on several
S

aspects of our analy51s Wthh we tl'u.nk particularly revealmg and ;Lnter-

‘:-esting: 'I'herefore,:at the .mtermed.late level, I will be dlscussn_.ngkgenre -

and the sequencing of -one specific comprehension ski7,l, that of. draWJ.ng

conclusions. o ' : ' S \ -

K - v ’
N ) . ‘- . ! ¢
e

3

Usmg the same classification system athat rtlllzed by Beck, we

N analyzed the fourth fifth, and s1xt.h“-grade materJ.als (levels K, L, M)

\

Research Quarterly, Volume XI, No. 1, 1975-76, p. 16.
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of the Houghton leflm SerJ.es (1976) as to genre. 'I'l'}ere are 72 flCthl'l o

select:.ons ahd 87 non-flctlon seiect.lons in the ‘three levels. Non- N
¢ ) flotlon selections mclude blography, exp_os:.tlon, autobiography, and
argm\ent. ‘Expositionolselections 'could.be'classified as either (a) general
mformatlon or, (b) readJ.ng skills development. In each of the three |
levels, ten skill development selections are included. in these
' selectlons, students read materlals Wthh inform them about spec1f1c
- "~ skills such as drawing oonclusmns, usmg a card catalogue, makmg and
using an outlme, read_mg maps, etc. 'i'here are also 41 poetxy select—

iohs and 16 select:l.ons classified as Riddles and Puzzles. As in the
%

primary level, ihitially the teacher reads the.poetry to the students;'

however, at the intermediate level, the students are then glven many -

different opportunities to read the poetry aloud. Indeed, many dlfferent

suggestions for instruction axe presented. It is obvicus that there is ¢

great variety inf'the k:Lnds of literary selections available m these

texthpoks. Each unit of/which there are five in each text oontams

, several “stories, .articles, poems, and skill lessons. Students"

< o are exposed to a w1de range of readJ_ng materlals of dJ_fferent content
. and style. Many of the selectlons are adapted. and,/or reprlnted fmm

larger selectlons, and are written by well—knovm writers of ch:leren'

llterature. There are several Newbery Award winners, mclud_mg Island

of the Blue Dolphlns by Scott O Dell, Carry On, Mr. Bowdltch by Jean

Latham, and—and NOW Miguel by Joseph Krumgold .

B
@ o . ,
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Selections which portray members of different minority and ethnic

groups in many different rol}es are 1ncluc.ed in this serles Obviox’.lsly,

hton Mifflin has made an’ atterrrpt to answer ‘the cr1t1c1sm of

prev10us baéals in regard to | sexual and rac1al stereotypes. -The

L]

range of geograph:Lc .areas and historical

1

times. ‘I'here are. myths, fo]J’d tales and legends from a number of dJ.fferent

selectlons also cover a w1de

countries and cultures. ‘ j -

The mtermedlate progr as well asé' the pr:mary program then is _
well balanced as to genre. 7'Ih1s serles exposes the reader to many
dlffe_tent Kinds of llteratu“re and should appeal ‘to chlldren of dJ.fferent

backgrounds and mterests .

Specific Skills R | S YA

One of the nost mterest:mg aspects’%f the analys1s at the inter- -

medlate le'\/zel was that of tracmg the sequencing of a speci.fic compre-=

hension sk:Lll. In thJ.S basal serles, as in any other, scope and se-
quence of skJ.lls have been developed and learm_ng experlences prov1ded_

for the teaching of each of the s}illls. It is J_mportant in developlng

a sequence that éhe mstructlonal experlences reflect the chénges in the

child and that the experiences buJ.ld on prev10us learnlngs to prov1de

. for subsequent ones. In the Houghton Mifflin Serles, there are a total .
" of 63 skills 1i ' as oomprehensmn skills in the fourth flfth and

‘sixth grade matérials. Furthermore, there are: 64 Reference and Study

5 . -

v




Skills and 42 Literary $kills. I felt it important to mention the Litcrary ‘
\ ’ .

Skills and Reference and Study Skills as well as skills listed as Comprehen

. s:.on Skills since the former two ¢ tegorles may be very critical. to sSuccess

.,in readmg content textbooks in t}ie mtermedlate grades. Also, we are

'ooncerned about the ex.1stence of an artificial dJ.chotomy between .)klll ‘ / '

! - " types; rather, we aya\lnterested in analyzrng all _of those skJ.lls which -
| J may oontrlbute to effective reading comprehension. Certainly this seriés
( has a la.rge number of skills at.‘ the intermediate level which ‘relate‘to A&
readmg q:orrprehenSJ.on. Indeed one wonders whethersuch a large number/
of skills mlght not become. unw1eldy and unmanageable for the teacher. /
We have ‘not yet been able to J.dentlfy the-skills of oomprehens:.on, yet
publlshers perSJ.st in developmg long llStS of speerflc skills wh:Lch
may or may not atfect the development of oomprehens1on. |
Durmg the past months, we have been analyzmg several specn.flc
comprehens:.On skllls, ho/vever, for the purpose of this paper, we mll
follow or traoe one Sklll that of .drawmg oonclu!smns, through the ,
three mtermedlate levels. As we studied the matern.als, we fbund some
, | } : very interesting patterns. . . ‘, o ' { ' o
l - 1. At all three levels, this series prov1ded the  same sequence of
‘ / T instruction for the Sklll draw:Lng oonclusmns. 'I‘h_Ls cycle includes pre- '
{ o assessment, mstructlonal experlences, practlce :1_n a workbook, post-
assessment, reteach.mg, reassessment, malntenance or further practlce ]
in a workbook, and appllcatlon (the student is gulded in using the : v
- skill rn"a S ectlon(s) in his: textbook) ThlS flow cycle 'which 1s used

. for teaching'a ll Sk_'l.llS attempts to provlde for; the de.VJ.dual dlfferences

! V v ’ b : ’ :
- ' f .
. ! .

. .
- o4 ) -
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" in children within the rcl"a‘ssroo‘m by including several instructional lcssons,
assessment measures, and rctcaching guercises which vcan be' used if deemed
necessary by~ the teacher.‘ -interestingly,/ tiere scems to be much nore
'erphasis on aséessment rather than on instruction. .We found a Very
Strué/tured pattern -in the assessment sections. - Each of the nine assessment

' _tests analyzed oom;lmed fgur problems or stimulus paragraphs to whlch

1 . students responded. One wonders, however, about the adequacy of the instruc-
Lo . * s
;1. tional tasks.' There were gight mstructlonal selectlons in the materlals
] X v
‘ ) for grades four, flve, and srx——thls includes the mstructlonal and re-

N

teach:mg sectlons ' We found a range from ‘pone to four 1n numbers of paragraphs

) w1thJ.n the selectlons, w1th most of the selectlons oontaanng only one para—\ .

\
\

3
i

graph. Ob\EOUSly,. there is very llttle instruction in the instructional : \
selections! Furthermbre, there is littie difference between the initial
mstructlonal experlence and the reteaching exercises. If a' child exhibits

1

_ dlfflculty w1th drawmg conclusmns arter the J_m.tlal mstructlonal ex— , }
/

¢ .
. . 1

perlence, one wonders whether one moré s:.mllar exerc1se really fac111tates

learm.n'g” Mlght it be more effectlve if dlfferent kinds of strategiés
« ‘
wvere provrded for reteach:.ng” e
) ‘ : ;
’ \
2. At every level, the student is mfomled as to what he is lea.rru_ng

to do. He is told to "use the infor.matlon that a wrlter glves you to” £ind

- out other things that you are not told. w2 a\ll of the instructional N

experlences, the stude.nt 1s walked througn the mstructlon with the - -
f
teacher and is asked +0 give a rationale for each of his answers - One

might commend the writers. of this series for thelr efforts in helping .

readers define what it is y_are learping and for reinforcing this s
the

) understandmg throughout %es.” Opportunities to develop. thinking.

S | ,. . | .
‘/ 2peachers. Guide, Iffpressions . .New York: Houghton Mifflin, 1976, p. 264.

)
. . . <




in the testmg exercises than-he is in the instructional selectlons.

- ’s‘
T { '

(...,""

skJ.lls of students through peer and teachtr—pu'nl interaction are _

impressive. One dan find support for this socn.al mteractlon in the
study done by Rothkopf in which he found that "perlodlc contacts with

a teacher-like person during reading can increase the effectiveness of

. study activities."” This'procedure of actively involving’ the students

J.nresponc}mg to the various selections is suggested in the instruction

-as well as in the reteaching sections of thJ:.S series.

3. An interesting aspect of this series is the “differj_ng demand

-1

of. the as essment selections (pre, post and reassessment) from the- mst.ruc;-

tlonal arx ’?'a?t:lce selections. In all but one of the e1ght mgtructlonal

sectlons, the student is asked to give, e1ther m wrlting or orally,

short answe.r (and the clues which helped mm/her make a ch01ce) In all

- =Y

of the nine assessment measures, the task 1s to select ‘the best answer, -
i, -y a forced—choice response. Generally, the student is given three dls—- )
tractors following the paragraph. Orge wonders whether 1t mlght be more

appropriate to test what ht has been teachlng, that 1s, glven the data ,

- can the student draw the. oonclusmn and give the ratlonale for h_’LS ChOlCe. ,

As it is in the series,'the student is asked to perform a.different task

\

4, One of the primary foci in analyzmg the skJ.ll Drawm"g. ConcluSJ.ons,

4

was that-}/ of the content of the selectlons in each of the levels. I analyzed -

or stimalus paragraphs and found that. the content of all but four
O f

graphs conSJ.sted of common experlences such as ganes, m:)des of

<,

. (‘;".;
travel ‘and various play act1v1t1es. Jt se\ems that some attempt should be n{ade ,

to vary the content so that ch;bldren can \actlce awmg conclusions in varlous,

. . : *,
v /

3Rothkopf Ermest A. and Richard D.- Bloom "Effects of Interpersonal

Interaction en the Instructional value of Adjunct Questions in Tearming

" from Written Material," Journal of Educational Psychologz 1970 Vol. 61,
No. 6, 1970, p. 421. ' , . . ,

8
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types of oontent materials rathcr than askinq them to rcad about con-—~ .

-

4

'Ccpts and occurrences which are so conrmon~p1ato that little thinking is
h {
required In some act1v1t1<.s, the ocontent. is so simpligtic that the
>

’ student need not read more than the first few lines to draw the con-

”"
Vg

d:lusion. To, illustrate, let us use a paragraph from the manual Keystone,
the fifth grade text. ’

For) about five minutes after takeoff it climbed .
teadd.ly As-it leveled off, some signs in the
cabin'ent out, signaling that seat belts could )
be unfastened.\ Exic settled back in his seat. '
He looked through the breaks in the cloEds at
v tl}e tmy ‘roads, and- farms far below him.
/

N
N
N

How much d.'l.d you have: to read to deterinlne where Eric is? The student is

ﬁold to read ‘the paragraph and then is asked if the paragraph te Llss him

[

where Eric is.x_ leen no as. an answer, the teacher is told tO\ellClt from

] -

"~ the student, Qetalls which can be-used as clues to determine the answer. -

The follom.ng detalls are 1listed in the manual: "takeoff clln‘bed stead-
~

ily, 1eveled off, some smns in the cabm, seat belts, looked through
the break in the cg.ouds at roads and farms far below. "> One mlght assure

that_ thJ.s would be the type of content provided in earller levels, and P

that the oontent would becorne mcreasmgly nore challengmg to the student

as he pr&:eeds through the series so that he could practice the skill of

draw:ng conclusions in man); different kinds and styles of wrltten materlal.
This does not happen In the sixth grade textbook, the oontent of the ~
;mstruct.lorial lesson mcludes a walk on the beach, garbage oollectlon,

i -

and a babySJ.tt.tng s1tuat'ior_1. The oontent in" these selectJ.ons do not seem -
. l A . ! ]

to mfléct the growing maturity of the ;eader. ~ v

: "-\ ( ’ )
,'4Teache1‘f"s_ Manual, _»i(ezstone, New York: Houghton Mifflin, 1976, p. 249.

5

Ibid., p. 250.
v 3
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5. Anothcr area of mtm ost 18 lo.xL_.;t:h_ "df’is:.(:.lecti()n. In ’l‘a.ble 1,

L 4

the'average mnnber ?f- words in the ins@:.rixc'tjzona*.’ A pracPice, and testing

“(both (Pre and post) sclections is listed.

\.. . . i M

~

—
! L ‘Table 1 .

-

Average Nunber of Words in the Inst.ru ional, Practice,

Post-Test / 79,

N ) V ) [

s

| R i b
Note that the longest selections in instmc‘tfbnal exercises appear in

‘the fourth grade/ﬁaterlals, w1th same mcrease in length bétween the
g
to be-

A

flfth and smtﬁ\grade maténals. The- practlce pages appear

sequenced but’ W1th the longest selectlons Jappearing m the earliest
\.1 A D

level! The test_mg selectlons,\wever, partlcularly the pre—test

exerc;.ses, appeaf to be §eméwhat cqns1stent in length "In analyzmg

£

tl'Te number of Sentences m the safme )select{lons, we found 'the same’ in-

I belleve thatpsd'pe attemp’o should be made to sys*'cm-

OOnsistency.
atlcallx regulate( the amui(é' of material to be reaé‘so that the
B
d:e’(/elopmg reader can practlce mtegrat:ng b1ts of infermation from
¥
larger and la.r_ger piéces of written material. \ ? ?'
10

and Pre-and Post-Test Selections in tie Int&#rmediate
\) ) Levels of the Houghton Mifflin BasaJ, res -
N T \ o
) i _ Level K f’%vel L - Level M
. Instrdci:i;:&l o S '
Student/ Text . ©L . 137.6 L) | '
Manual _ ‘ +. 49.0 " 74.3
Practice Pages (two at 105.2 72.1 29.4
each level) ’ ‘ : .
: _ , : _ ’ ‘
Testing . ot . ‘ ,
Pre—Test 42.8 : 61.5 TO18Y5 ¢
) ‘ 57.0 55.8
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Y anmnand

3 . I |
: .
The authors of the series do state in the s cope and  sequencd chaeet

-that sLudonts are given nany opport(mLL i0s to practice Uu\ skill, drawing

OOnClUSLQn 3, through the questitns which are presented alter cach story.

If the teacher assuncs responsibility for towchinq the «kill of drawing
conclusions during the follow-up discussion, then children w1ll b ablc‘
to practlcc the skill in nuny different kinds of naterials. However, I
belleve that a systematic approach to length of materials as well as a
gystematic approach to lncludlng materials of varying concept difficulty
should exist. within the spec1\f1c skill lcssons themselves. Not only
would this insure practice in varying lengths of m‘aterials, but it'wonld '

encourage the authors of a series to develop very dlfferent 'kinds of

-

:Lnstructlonal and practice exercises. The "sameness" of the lnstructlonal
and practice exe.rcises may enoourage* students to -."tune-out." We have. gll -
seen students who can qulckly analyze the taskv, and zip through the assign-
ment with very iittle reading, and even less thinking!

I should mention that in the application step of the flow cycle, the
authors do provide questions related to a specific story in the srodent text
which requ:Lres students to draw conclusions for.that story. Would that there
could be more \of this; however, there is only one appllcatlon lesson in each
of the three lewvels. It would be my hope : that more of thJ.s type of in-
Struction ooulg be inc’orporated into reading programs.

Our fJ.ndJ.ngs reveal a heavy cormutment to a spec1f1c skills model of compre—

hension, one. that fdsuses. on identifying and teaching a large number of discrete
skills. we have rot been able thus far in our analysis of this series to de-
termlne any systematlc plan for sequcncmg the cognitive and conceptual tasks

| | ‘ﬂ 11
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to provide for individual ditterences. There io Tittle variation in the

\

directions and in the response expoctod of student s in the instructional
vy X e (e
\_ . h .
and reteaching exercises.  The content change:s:, but thoe conceptual  load

+

: " -
appears to renain the same.  Théreforve, it a studefit has difticulty in
. . . L . !
drawing conclusions, he is given more of the same. R

We have examined several dijmnsi}fls of a scries which provides a well

’ .

balanced genre of seclections and which cncourages and facilitates the
) . .

mechanics of teacher-pupil interaction within the specific skill lessons.,

In this series, we also found a well aeveloped management system which could
provide opportunities for diagnostic‘tcaching. We have raised some questions,

however, al:;out the length of the stimuli and the t;ype of content in the

specific skill lessons at the ‘intemedi'atehlevels'.‘ We have some concerns

about the apparent emphasis on assessment and on the match bétween the tas
expected of students in the instructional exercises as comparced to the assess-
. ) . ' : ®

ment selections.

i’.

Obviously, there are more variables to’consider than the basal text when

"

-

.one is examining the mstructlonal pracQLces ‘'within classrooms; however, 1t ,
is our belidf that thlS kmd of analy51s is a necessary first step that will
enable us to spec1fy the mstructlonal tasks we are demandmg of student‘s,

" to see if these tasks are appropriate, and ther}\to xI\ake the nodlflcat;ons

in reading programs which will faciditate instruction in comprehension. <
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