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Preface

The model for career education as implemented in California has implications for each element in

the educational system. Administration, instruction,

guidance, curriculum design, and staff

“development functions are designed so that education is a part of life, not merely preparation for it.

Career education is the career development of all students.

- Career-education combines- existing -instructional methods. and .techniques with .utilization. of
community resources as instructional agents and insiructional settings. To make the community

resource component effective and to pmwde the greatest benefit to each student, planning must

occur at all levels—community, district, school, and classroom. The purpose of this handbook is to

provide information and a procedure that will be helpful in designing and implementing the

comimi

ity-involvement plan. In preparing the handbook, the Career Education Unit staff

collected, reviewed, and summarized information about successful community-involvement tech-

niques and practices from many California

" WILLIAM E. WEBSTER
Deputy Superintendent
for Programs

schools.

RICHARD §. NELSON
Administrator, Vocational and
Career Education Services Section
PAUL N. PETERS

Mandger, Cereer Education Unit
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 Introduction

tmn and determmmg their best use rsqulr&s the
Qoordmated and cooperative efforts of school
,\--'persgnnel and commumty persons. Because teach-

’Qutslde the ﬁald of education, they may need to
‘learn how best to utilize the community resources
‘that are available to support and augment their
instruction, And because community persons will
be ‘directly involved in educational activities, they
will need information about the characteristics and
"needs of the students they will meet, the type of
knowledge they .can share that will be most
meanmgful and useful, and how much time and

Staff Develupment

S ’gcsl persannel involved in implementing
career - education ' will need orientation to the
conc:epts ‘processes, and strateges associated with
:areer, - development. Because career education
mphasizes process as well as content, staff devel-
opment and curriculum development are essential.
Staff dzvelapment should acquaint personnel with
e types of activities or experiences that are
appmpnate for students at various- stages of carecr

um'y efforts should also. be emphasized, and
person should become acquamted with local
mmunity - ‘resources available for support and
enhancement -~ of - career education. Curriculum

ences derived from these resouwrces into the
urse»c:antent :Concomitantly, persons from the
uruty wﬂl require onentatmn to the career

develcpment. ‘The'relationship of school and com-

d experience with occupations

W 'many requasts fcr help their mvoivement will -

develnprnent ‘efforts should infuse activities and-

- =3

Effective school and community interaction for
career education revitalizes the curriculum and to
some extent changes traditional school roles, func-
tions, and priorities. School boards and adminis-
trators in endorsing the career education concept

must commit fiscal resources and staff time for the”

planning of school/community cooperative efforts.
The success of these efforts will depend to a large
extent on the ability of school personnel to adjust
course content to include new activities.

Identification of Available Resources

The process of identifying available resources for
career education in a community should be system-
atically planned, developed, and coordinated. The
first step is to survey the-staff, students, parents
and other family members, and the community
persons, materials, and services that could be called
upon or utilized .as resources. The survey should
include industries and businesses, labor, govern-
ment, ‘and service organizations and community
groups. A second survey should be made to
identif‘y schoal programs that are currently u'sing
pleted a llSt ora Earcl file of the resources shc:uld
be compiled to make the information available for
use of school personnel. The various tasks asso-

.. ciated with identification of available resources can

be accomplished by teachers or counselors, by
assigned paraprofessionals or volunteers from the
community, or by a person designated as the
community resource coordinator for the school.
Many school districts use the services of com-
munity resource persons in various types of pro-
grams and activities, for example work experience
education programs (general, exploratory, and/or
vocational), school volunteer services, and speaker’s
bureaus. Often these programs operate autono-
mously, without the coordination or information
sharing that could provide additional experience
for. all students. For effective implementation of
the community-involvement component of career



_...and _learning_objectives;

,educatn:n new patterns of cooperative manage-
~'ment -must be planned. Coordination is necessary
~at the school, intradistrict, interdistrict, and re-
“gional levels. Some resources will have to be
- shared, and all resources must be used wisely to

".. ensure continuing cooperation. An equltable plan

~‘should be designed for sharing and using the
~resources so that their benefits will extend to ail
" students.

. Community Resource Categories

o C‘Dmmunity resources are persons, materials, and
--services that are available and used to help students

o ‘achieve educational objectives. To be effective, the

. resource must (1) be relevant to the instructional

s’ubjecta-mattér content (3) be appropﬁaté far the

'and (4) be Df value to the learning pn:c:ess,

. Persons as Resources

A person resource is an individual within or
" outside the school setting who shares experience
with and provides information to students and thus
enhances and augments learning activities.
person ‘may provide iﬂf‘armaticn about oscupations

hfesstyles descnbﬂ trammg or skllls needed for a
particular job or leisure activity, demonstrate a
skill, or discuss the importance and uses of
education and training in various life roles. Person
resources are important not only for the informa-
tion they can provide but also as role models for
- students.

- Material Resources

Material resources include films, brochures,

. .displays, and other media that are available—often
“ at little or no cost—from commercial and noncom-
mercial sources, These materials can be used to

(2) contribute to the

The ..

supplement the textbook, lecture, or. discussion
activities of many subject areas in‘the curriculum,
By using a variety of materials, the instructor can
provide alternative ways to learn that will help
accommodate differences in the learning styles of
students.

Audiovisual materials, displays, and demonstra-
tion kits are available from many businesses and
industries. These materials may have been designed
to inform potential customers about services or
products, but most can be adapted for school use,
Also, some companies prepare informative bro-
chures for potential-employees or to orient new
personnel. These materials may describe the pur-
pose and achievements of the company, employer-

employee roles and functions, job requu'ements

~and-opportunities for an’ employee

Items owned by the students or by members of
their families may also be available for use as
material resources. The amateur moviemaker,
photographer, craftsman, artist, or sportsman can
be invited to demonstrate equipment, tools, and
products that will enhance student learning.

Service Resources

A service resource may involve an exchange of
school/community persons and/or facilities, or it
may be service provided to the school by volun-

teers. A business person may temporarily assume .

the role of the classroom teacher, and the teacher
may be invited to learn at firsthand about the
occupational life of the business person. Each
participant can provide his or her expertise to the
other’s work and in turn receive personal benefit
from working in another environment.

Other examples of service resources are speaker
bureaus, cross-age or specialized tutorial programs,
participation of school/community persons on
advisory, planning, or evaluation committees, and
activities provided by social, service, and business
or professional organizations.



"“"the year. School personnél recognize that students

acksmmdanﬁérémcﬁve

Schools have been criticized for the narrow-
vision “2 x 4 x 6 x 9” approach, wherein students
are expected to learn the assigned content between

- . the two covers of books, inside the four walls of a

need an expanded perspective of the world outside
the school, but teachers and counselors usually

" have few opportunities to learn at firsthand about

" the work of the world and how it can be related to
student learning. Faced with the need to help
.students prepare for life roles and learn about

. life-styles, vocations, and leisure activities, school

staffs are making career education an integral part
of school learning. Community involvement and

. effective utilization of community resources are

essential for the success of this effort,
Eenefits of Career Education
Career education is a broad educational concept

. infused into the day-to-day learning experiences of

all students. The outcome is the continuing career

- development of each student. Educational experi-
-~ ences are expressly designed and implemented by
- .teachers and- counselors to achieve the goal of

individual career development., When career educa-

" tion - concepts are infused into the content of all

*. asense of social, political, and economic interac-
.~ tion and coopetition and to develop attitudes,

tion as a member of the family, group, and
community are essential skills to be learned.
The New Learning Environment

The value of diversity in approaches to learning
is noted in the RISE report: '

Because the individual learns in a way that is uniquely
personal, each way of learning may have value if it
attracts and aids the learner in reaching personalized
educational objectives. Schools must accept the fact that
no single way for learning is best for all learners or for all
rimes, In view of this, the new learning environment
must provide a wide range of learning options in terms
of approach, materials, locations and times.) [ltalics
supplied.]

Planned learning experiences at the school can
be enhanced and clarified by the utilization of
community resources. In any community, there are
many persons who are willing to share their
knowledge, skills, and experiences with students.
Using such persons as role models in the classroom
or at their places of work is a viable instructional
technique. Community resource utilization has the
potential to enrich educational experiences, pro-
vide motivation, and enable students to see first-
hand the need for and use of school learnings and

In career education, activities that enhance the
awareness, orientation, exploration, and prepara-
tion stages of each student’s developinent are
planned to increase student exposure to the reali-

* . knowledge, and skills for life roles—citizen, earner,

, mer,  ties of life roles outside the school environment.
o learner, and consumer, for example—that all indi-

Students benefit by practicing the skills of observa-

""" viduals have in common. In addition, career educa- tion, planning, decision making, and value clarifi-
tion emphasizes an understanding of personal  cation. With each new experience, both staff and

.- needs, Students should recognize that all persons

have needs in common, such as the need for a
balance between work and leisure, the need to
derive personal satisfaction through accomplish-
ment, and the need for the feeling of well-being
that comes from effective planning and managing
. of one’s -personal time and resources. Personal
planning, decision-making, and effective participa-

2—B8152

students gain an expanded perspective of the
relationship and interdependence among individ-
uals within the social, political, educational, and
economic systems of the community and the
community’s relationship to the larger world.

YThe RISE Report: Report of the California Commission for
Reform of Intermediate and Secondary Education, Sacramento:
California State Department of Education, 1975, p. 9.
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%@w aﬁ Use Community Resources

The. “teacher, counselor, administrator at the
»’Sc:hecﬂ level or persorl on the district staff‘ who is
A_:_sc)ur_ce componem of career education needs to
' kj'low what resources are avaﬂabie how to conta(;t

cammumty need an mcreased awareness of the
_career education concept and the potential educa-
"tional value of their contributions to the program.

‘Steps in Using Community Resources

~A systematic approach to the use of community
-Tesources. will help ensure maximum benefit from
‘this component of the career education effort. The
" step-by-step procedure offered here provides an
- overview. of community resource use; together with
+the following topic section of ideas that are
_presented in greater detail, the procedure can be
. used as a reference for school staff or community
participants.

o .Step 1: A§Ess the Present Utilization of Community
Resources by School Personnel

-~ Questions like these should be asked in assessing
- resource use:

' Are other programs or activities in the school

using resources from the local community?

¢ What resources (persons, materials, services)

. are being used?

» How and where are the resources being used

(by student groups or by individual students;

- -in the school or in the community}?

®_How often are the resources being used?

-® How many and what students are involved,

-~ and how are they involved (work experience

B statlcm classroom presentatlon observation,
other)‘7

@ What are the strengths and weaknesses of the

o Iesaufce as it is presently being used?

Schoal pEFsonnel can provide ‘information that
. will- aid this assessment. Work experience coordi-

nators, teachers, community advisory committees,
career center personnel, counselors, and adminis-
trators can assist in many ways in the initial search
for community contacts; for example, they can
suggést persons who can be helpful, and they can

point out -areas- of resources- which-seem to be - -

overused. Their support, cooperation, and advice
should be sahclted

nate use of resources with other prc:gram& Such
caardinatic;ﬂ is necesgary f'or’ continued com-

use of scarce resources pmmotes clearer under-
standing of the responsibilities of the school, the
student, and the community contact person, and
avoids simultaneous requests for the same service.
Coordination also makes information available
about new community resources and facilitates
evaluation and suggestions for improvement (see
“Coordination and Consolidation’).

na

Step 2: Prepare a Brief Description of the Activity
The school person should prepare a- brief,
written outline or description of the planned career

©_education activity to leave with the community

representative after the initial contact (see “Project
Descriptions™).
Step 3: Make the Contact

The telephone should be used to make the initial
contact with a prospective community- resource.
The telephone contact should always be followed

‘by a personal letter (see “Follow-Up Letter”). Most

10

persons will .be interested in the project and
receptive to requests from school staff; however,
project support and-cooperation should be solic-
ited onlv from those persons and organizations
who will actually be used as resources. To encour-
age participation is to imply a need, and a resource
that has agreed to assist in the project will expect
to be used. Misuse of resources should be avoided;
popular resources should not be overused, and less



ell-known but enthusiastic and cooperative ones
should not be neglected (see “Maintaining Com-
unity Rescurces™).

'»‘-Althgugl larger businesses may' be easier to

.. much ‘to off‘er, and they may have a great personal
- interest in the local school. An attempt should be
-'mdde to achieve a balance in resource use through
_diversified contacts—large and small businesses,
" ‘parents and other family members, individuals
- from the community and from the school, and
“various community groups (see “Bridging into the
‘Community” and “Maintaining Community
S .Rasources’v’),

b-;Etep 4:_Visit the Resource Person

.. A personal interview with the commumty repre-
sentative enables the school person to provide
information about the project and to observe, even
~ ..on -a limited basis, the work environment and
~"-.activities of the contact. The interview also helps
- 'the resource person to understand the need for the
o requested support and its value to the students.
" 'In" discussing the project with the community
~“'person, the school representative should be as
“'.;spemﬁc as poss1ble abuut what the community

: .shoulc;l be c:on51stent w1th the hmlt“ tions of the
‘resource and the amount of time the resource
‘ '_'parsonnal can devote to helping. Establishing clear
" communication with a resource helps to ensure
f‘_effectlva co peratlve Eff'orts over a long penod of

: 'j-’Step 5: Communicate

he  results of the cooperative effort should be
ommunicated to the community. This publicity
and - recognition strengthens school/community
relations and thus helps the students (see “Main-
'ta‘in,ing Community Resources’).

; StEp 6: Fmd New Resources

‘ New pOSSlhllltlES for resources to use will
‘f'becmne apparent as school personnel wcnrk w1th
’d_evelop.addmanal contacts, a list of cornrnumty
" resources will expand like ripples from a stone
““thrown into a still pond. Community representa-
" tives ‘usually -provide leads to other resource per-
sons. In most cases, each will provide at least one
" additional contact. Some community representa-
tives may offer to speak to their colleagues on

11

As the activities progress and resources are used,

behalf of the school person; others may identify
promising contacts and allow the school person to
use their names as an introduction and reference.

Step 7: Evaluate and Follow Up -

Follow-up is essential to the effective utilization
of rescurces. A note of thanks is important and
will be appreciated, but a personal contact is a

more valuable follow-up. It enables the school and

community representatives to identify and deal
with existing or potential problems before they
grow out of proportion.

Evaluation procedures can be applied to assess
the educational worth of the cooperative activity,

and where necessary, procedures can be corrected -

and revised in_the light of the findings.

- ¥Bridging into the Community

The techniques for establishing links with com-
munity resources to obtain support for the career
education effort are many and varied. Here are
some examples:

@ Follow up suggestions from other sc:hool
" personnel who have made effective use of
community resources.

® Discuss with local chamber of commerce
officials the possibility of coordinating
through their organization the school’s use of
community resources. If this cannot be done,
ask the chamber officials to suggest individ-
uals, local companies, or community organi-
zations that might be interested in supporting
the program. Request permission to use the

names of e officials as references to facili-
tate your itial contact with their suggested
resources,

® Contact leaders in local community service
organizations “(see ‘“Community Organiza-
tions™). Be resourceful in finding community
participants; make use of business directories,
club membership lists, community resource
directories, volunteer bureau listings, the
yellow pages of the telephone directory, and
,,,,, sections of newspapers as
sources of information about specific help
needed. School advisory boards may also
provide valuable leads.
® If your request for assistance elicits a positive
response, try to set up an appointment to
meet and talk with the community represen-
tative, Such personal contact is very impor-.
tant in community development work; it gives
the contact person an opportunity to know

¥



the school person, and it enables the school
person to describe the program more effec-
tively and find out more about the resource.
A personal visit provides firsthand informa-
tion about the site and aids understanding of
the work environment, the people who
-operate the equipment, and the roles and
functions of the office or plant staff, This
preview helps the school person acquaint the
students with the purpose and value of the
visitation, observation, or work experience,
~and it also adds to the school person’s
knowledge of life and work in the community,
If you are unable to set up an appointment
with or engage the interest of the contact
person of a needed community resource, send
~a personal letter requesting an appomtment
and include information about the school
program. or class activity that would be aided
by participation of the resource. If the
response is negative, ask the person if he or
she can provide the names of colleagues who
might be interested in helping with theé
program or activity, and request permission to
renew the contact in the future as other
programs are developed.

* The Business Sector

.- The business sector has demonstrated its willing-
ness to cooperate with the schools in promoting
career awareness and other benefits of career
education. Employers often express concern about
the number of job applicants who appear to know
little about working, are unable to complete
- .. application forms properly, and do not know how
to ask for a job or conduct themselves in an
interview. Also, most business owners and mana-
gers realize that it is to their advantage to reach
students and inform them about the work of the
company, the kinds of jobs available, and the
qualifications needed for employment.

Many large companies have a liaison person with
the assigned responsibility of working with the
schools. Alternatively, the personnel department-of
the company may send a representative to the

. school or invite students to come in to talk about

specific jobs, skill requirements and other em-
- ployee - qualifications, and opportunities in the
‘industry which the company represents, Smaller
businesses are also receptive to helping students
. and school personnel; many of them serve the local
school population directly and have a strong
interest in maintaining good working relationships

- with students and staff.

Industry-education councils have been estab-
lished in some California cities and counties. A
council representative can provide information and
support, help coordinate projects, give friendly
advice and counsel, and help school personnel
understand business operations. For information
about the local or regional industry-education
council, contact the Industry-Education Council of
California, 1575 Old Bayshore Highway, Burlin-
game, CA 94010,

Labor Organizations

Labor officials’ and members of unions are
receptive to requests to talk with students about
jobs, including job requirements, working condi-
tions and beneﬁts Auditing apprenticeship train-
Also, using the students and teachers of these
classes as a resource can provide valuable educa-
tional experiences.

Community Organizations

Most communities have organizations that are
involved in service activities; many of these local
groups are listed in the yellow pages of the
telephone directory under Organizations and Asso-
ciations (Business and Trade Organizations, Labor
Councils and Labor Unions, Church Groups and
Organizations, Clubs .and Lodges, Veterans and
Military Organizations, Fraternities and Sororities,
Social Service Organizations, Youth Organizations,
and Government Offices). The following are some
service-oriented groups that are potential resources:

Alpha Kappa Alpha

Alpha Phi Alpha

American Association of University Women
American Legion

Association of Mexican Educators
Black Educators Association

Boy Scouts of America

Business and Professional Women’s Clubs
Camp Fire Girls

Deita Sigma Theta

Four-H Youth Program

Girl Scouts of America

Grange

Jack and Jill

Japanese-American Citizens League
Junior League

Kappa Alpha Psi

Kiwanis Club

LINKS

Lions Club

LULAC



rican Education Association

S’af Férelgn Wars -
g Men’s:Christian Association
WD 'En s Chrlstlan Association

‘quest for assmtance frorn a local sewme

,ue tc: the career Educatlon effort avmlsble on

gmﬂy M,emb,ers

Stude'ﬁ'fs' ‘families constitute one of the best
vailable resources in support-of career education.

Gr.lal alternatives, life-styles, avocations, and

interest.. in- the - school and- its programs (see
““Parental Involvement”).

Each school year, the families of students should
furveyed to identify areas of knowledge and
Xperience, they are willing to share with students.
arent . groups from the school can assist in the
sarent ‘and family survey process. Some schools
equest student-help in preparing survey question-
s and recording the information to add to the
'Grnrnumty-resource file,

dmam:m and Consolidation

The: f"mdmg and effective use of community
ources requires coordination at both the school
and district levels. Community-resource coordina-
elps to ensure that:

1:Co mumcatlon w1th the community resource
1 ‘be clear and all participants will under-
‘stand ‘their responsibilities to the program and
to the students,
2. Available community resources will not be
- .overused, misused, or underused.
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”st, ﬂllS should be determined in an Early :

They represent a broad range of job and occupa- -

eisure-time pursuits, and they also have vested

3. Simultaneous requests for the same service
will be avoided.

4, Community resource persons will know which
school person(s) to contact regarding ques—
tions, comments, and cornplamts

. An ongoing information-clearinghouse service
will inform district and school personnel
when new community resources are identified
and resource lists are updated.

6. School or district programs using t;omrnunlty
resources will be given publicity, and partici-
pating resources will have recognition for
their help; this will encourage continued

" community involvement and cooperation.

Ly

Community resource coordinator. If possible, an
individual within the school or district should -
be assigned full-time responsibility for contacting,
developing, and coordinating community resources
in support of the career education effort. The
coordinator encourages the proper use of existing
community resources, removes out-of-date re-
sources from the list and finds and publicizes new
ones, and maintains close collaboration with work
expEﬂence coordmators and other schoc:l perscn-
resources. The c::oordmaﬁor serves as a school/
community liaison person who is responsible for
identifying, developing, and coordinating com-

.munity resources and planning school/community

cooperative career education activities. The qualifi-

cations for the coordinator are as follows:
1. A basic understandmg of career education as a
comprehensive concept and process, and abil-
ity to contribute ideas for activities

2. Knowledge of the roles and functions of
school personnel at all levels

3. Oral and writing skllls for effective communi- -
cation

4. Knowledge of the school organization and the -
teaching and counseling functions '

5. Knowledge of the organization, operations,
and functions of business and industry

'Because the community coordinator is a change .
agent, he or she should also have skill in interper-
sonal relations, a desire to work with community
persons and the confidence to.approach them, and
the ability to be persuasive and to persevere in
seeking support for career education.

Community resources committee. If funds are
lacking for the services of a full-time community
resource coordinator, the school or district can
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) y eoordmete -Tésource use

eundery hnes eenverge “at” needed or
> mmumty resource s;tee Llajsen persons-

'ty eontaets are buey people w1th much

o ,d‘_3 erld usually thhout enough tlme te

the seheels is an added task Theretore
and talent must be respected and

%)
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. persons. prewchng velunte,
..a group eeeeemnally fora’ “rep ‘session-about the ‘
“program; - this - not" or;ly .gives “the community

' '-end the eonetrv
'If a resour ers

or dlstnets or. for ‘an entxre ‘

‘contact, along w1th feed‘eeek about the eentent :
' proeedures and time reqmrements of the activities.
An idea that has merit should-if. possible bé used,

- and the community source sheuld be theﬁked for-

/ _reseuree persons and
jemees should:meet as

the -suggestion: Communi

pertlelpents an opportu,' t_y te m et end talkabout_ :

'eemmumty resoureee_,{
t tlons ef eeeh eontaet ,

>5"prov;de ‘the kind: ef groupmg end preeeduree that'
.. .the . resourc
‘- situation. is- less .than' ideal ‘in" this regard ‘the

person=will.find comfortable. If.the

resource p}rson ‘should et least be fully mfermed ~

' ebout what to expect.’.

" The school -person should enelyee eornrnumty
resource. efforts and discuss problems frankly with
the eemmunlty contact, seek his or her suggestions
for program improvement, and offer Suggestmns
that might improve the eemmumty experience for
the students.

' Interpeﬁcmal Reletmnships 7

Successful - utilization of* community resources
over the long term depends on the sustained
sensitivify end eensideretiorn of ell pertieipe’nts

eommumty relatmnshlps enhenees the wtahty,,
strength, and effeetwenees of this career education
component.

Little new ‘can be said eboutAme‘_t_ihecB of
persuasion; however, a school person who is
seeking community support for the career educa-
tion effort should keep in mind the need for
showing respect and appreciation and for viewing
the school’s request for help from the perspective
of the community participants. C‘ommumty per-
sons may ask, “What do-'we gain from this
cooperative effort?” A positive approach is impor-
tant; school personnel should assume that the
community contacts are interested in helping, then
explain the need for and the educational value of
their contributions. Although tact is always re-
quired, the appeal for assistance should be open,
honest, and direct, and to be most convincing it



: the telephone of riames in an 1mpersgnal
It alsc pm\ades the schoul persan .an

: bnef wntten descnptlon of the learnmg
-and its purpose to leave with the contact
oject Descriptions”).- Also, asking for ideas

d questmns during the interview - helps to estab-
-rapport . 'with - the . contact.

slished. Specific expectations should be stated,
itations ,and . constraints should be discussed,
the ume tg be davotad to the affcsrt should be

pérson’ with the attitude of requesting a
hle ‘experience for the students. A climate of

mter\new and in subsequent meetings helps to
re continuing cooperation. If professional atti-
tudes- characterize the meetings, mutual- IESpEEt is
'Evelnped

-, Follnw-Up Letter

owed by a letter that summmarizes the conversation
and. expresses ‘appreciation for the contact’s time
and ‘consideration, The letter will remind the
ritact of the commitment, and.the review of the
greements will help prevent mlsunderstandmgs

follow-up - letter should also be sent to
cgs who chd not w15h to partlclpate in the

could be " referred tD parnclpatmg commumty
. perscms for further information.

Fﬂllcvw=up letters or other personal letters to
'_‘ commumty resource contacts can serve any of

1. Tu thanlc a contact who has made a commit-
‘ment to aid the career education effort, and

The better the -
na.l ci:rnmumcatmn, the more likely that
ffecnve, lﬂngsterrn ‘cooperative effort will be’

presentaﬁve should apgfoach the com- -

; ﬂemb:hty, and friendliness throughout -

The perscmal interview should always-be fol-

9

t(: pravide c;cmfifmalicﬁ af" the datss and time

2. To thank every t,:cmtat:t for takmg the time to
discuss the proposed activity. Even though
the response of the contact may have been
negative, a thank-you note and specific infor-
mation about the school activity should be
mailed to encourage future partlclpatlon

Tl

. To send introductory and informative mate-
rials describing the school’s career education
effort and to request a meeiing to provide
additional details, answer questions, or
respond to specific requests

4. To request evaluative and constructive suggess
tions for improvement - of the school/
community activity : ,.

5. To provide follow-up and evaluation results of
benefits provided to students '

Using the Telephone
The greatest single obstacle to utilizing com-

munity resources seems to be the school person’s
reluctance ‘to make the.initial telephone -contact.
Scheol persons who overcome the initial hesitancy
and make a telephone contact usually find that the
community resource representauve is interested
and receptive and will grant a request for a

- personal interview or_will offer to help with the

schocl program, When telephcmmg, the community
resource coordinator or other school person should
always begin with a personal introduction, includ-
ing the name and location of the school, then tell
where the contact’s name was obtained and make.
clear the purpose of the call. The school person
should make notes before calling or have the
written description of the school activity. at hand
during the conversation. '

Because each participant needs Bptmns ‘an
activity that must occur at a specific time is more
likely to be refused than one that can be planned
to fit the community resource person’s schedule.
The school representative should arrange a visit
with the resource person to discuss the activity in
greater detail. If this is not possible, personal
letters or follow-up telephone calls can be used to
make, detailed plans.

If the telephone conversation produces. a posi-
tive response, a follow-up letter reviewing and
confirming the telephbne agreement must be
prepared. Enclosed with the letter should be the
project description and any other information that
would be helpful, such as information about the
school, the students, and other career-education-
activities.



0 ‘arrang an' appumtment for a

c..community- :esourhe raﬂ, n,:ontnbuta to eax:h
A t shguld inc:lude s,uc:h infarmaticm ag the

The kmds of experiences: the students need
The number af partmpatmg students
e amount of time the community resource
. art]q:lpants should devote to the activity
4.. _The duration of the cooperative effort
5 Information- about the background and exper-
nce of the student(s)
The ‘name of the person responsgbls for
ccordmatmg the activity
e type of evaluatlon that will be used for
the activity.
he need for mfarmatxon ldEES and feedbauk
frnm .the ' community partmxparlts after the
is concluded

f‘Schnal Environment as a Resource

’mmumty resources to augment the
areer -education - activities, educators

ealth of-talent, expertise, and valuable
ce is available frum the school/community
d from students, teaching and coun-
seling  staff,’ ‘classified or support staff, and the
ies of :students and school employees, Finding
It e of these locally available resources

;' calt should be gllgwed wrth aletter
o _'avocatxona‘l interests, -
should bé prepared and kept up to'date. -

t;c:verlcscxk resources that are close at

‘is a part of the effort to enrich the cumculum So
that the ‘greatest’ benefit may be obtained from the

contributions of persons in the school community, -

~a list. of their occupational experiences;. ‘hobbies, -
and leisure-time . actmtles

In plannmg to implement .the carn:murufy re-

. souree - cc:rnpcment the schcol perscm shc:uld d(:

the fc:licwmg

1 Suhc;t help and advme from other sc::hcr:tl

" personnel who  are currently making use of
community resources in. theu‘ pmgams, proj=
ects and actmnes ; ,

rvey the étudents fc)r experlences they
1t ‘share with theu’ peers, such as travel
~summer jobs, outside work, hobbies, and
_ msmbersh; ,_,m youth argamzatic;ns

3, Survey the families .of students to determme
© how parents and other famﬂy members might
‘contribute to the career education activities,
A questmnﬁaue should be prepared to facili-
‘fate . the survey, If the ‘school hes: strong -
suppart from_ the parents, they rnay wish to
‘assist in designing the questionnaire, Students .
‘can help tabulate.'and follow up responses.
" The survey should provide information about
‘the work, hobbies and other avocational
- interests, life-styles, aﬁd values of the adults
in the hr:)rne
4. Survey the staff (teas:hers paraprcfessmnajs,
sdmmlstratms counselors, and support staff)
to gather backgrgund mf‘armatmn that would -
be helpful in -determining how they rmght
contribute to the effort.

Disserﬁinatiﬁg Cﬂmmunity Regaurce Information

Implementation of the career education concept
is becoming increasingly widespread in school
systems. To coordinate the effort and conserve
time and energy in identifying and contacting
community resources, the school or district should
establish a procedure for sharing resource infor-
mation with all interested school staff. Community
resource information bulletins should be distrib-
uted to the staff on a regular and frequent
schedule. ‘School personnel will need to work
together to find additional methods of dissemi-

nating information and providing resource ccordi-

nation on a.systemwide basis (see “Coordination
and Consolidation”).

Preservice and inservice programs have been used
to acquaint personnel with the career educatior
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of release Vfime .or professxunal gmwth credit.
ical techniques and methods for -
mtegratmg career cducation into ongoing courses
_or_classes ‘can be communicated by consultants,
cacrdmatﬂrs or speakers from other career edu-
catmn sﬂ:es.




xemp!ary Practices

Jo'bé or - Qccupauonal areas about Jab
’ues Job requ1rements workmg chdz-

ou Id- offer 1nterssted students an
upport nity.to visit the JobSJte

: following are some school/community prac-
ces that have aided " 1rﬂplementatlon of career.

.. Tha Redwood C‘lty Rotary Club publishes a
»=- list of its members by occupatlc‘ms and special
interest areas. This list is available to local
- school .personnel for their use in setting up
~individual or group student interviews with
L representatives from a variety of occupatmns
) The Rctary resources are also used to aug-

S smence, mathematlcs, Enghsh, govamrﬂent,
- . and business practices.
d -The Bay ‘Area Air Pollution Control District
. provides an outstanding service to schools: an
~ .-information officer is available to visit class-

- roomns throughout the Bay Area to discuss a
‘wide range of environmental concerns as well
"“gs. job . opportunities in the environmental.
field. An .excellent slide show has been pre-

L pared to accompany thls presentat;on

able to SEhDO]S a wide vangty of teaslung—
leammg ‘materials. The company’s Tele-
Trainer Kit is ‘a useful device for teaching .
commumcatmn skills, electronics, and office
practices. Pacific Teleghone has also produced
a-science kit, which is available to classroom
teachers, and a variety of films which provide
information on careers in the communications
1dustry and areas of related interest.

Aruitoxt provided by Eic:
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The Standard Oil Company of California has

‘prepared an Environmental Kit for teachers to

use in the classroom.

_The Metropolitan' Life- Insurance Company
distributes for: school use a film on how to
prepare for:a _job interview. The film provides -
information on personal appearance, how to

. look-for.a job, how-to fill out ar application

" The

form, and what to expect at a job interview.
California - Employment Development
Department (EDD) provides both temporary
employment and "a comprehensive training
program for school counselors in local man-
power offices throughout the state during the
summer montns. The training program ex-

‘plores the differences between schools and

businesses and descrlbes effective methods for
gathering information about entry-level job
opportunities, requirements, and wages -and
salaries. The counselors devote a significant
portion of their summer employment to
visiting business and industry sites and gather-
ing job information that can be used in their
student-counseling activities.

The success of this summer program has

' prompted the San Diego City Unified School

District to adopt a similar, abbreviated pro-
gram for all of its counselors, The local EDD
personnel assist in the counselor training and
arrange visits to local businesses and industry
sites. '
The Industry- Educatmn Council of California
has more than 20 cooperative demonstration
projects that pair education with community
learning opportunities. These projects provide
examples - of how business, industry, labor,
and education can build statewide
partnerships. ' ‘

® The San Diego Industry-Education Council,

through cooperative school/community pro-
grams, has implemented a Teacher Incentive
Program designed to help. teachers attend



pubhe pnvate “and- pefo—

€ dueatlen ceoperetmn It '

‘Upjehn Inetltute for: Employment'

X”Busmess Exeecutmes by Semuel M

exarﬂple of a eornrnumty volun-'

gl'.; for thls prOJect .A Valunteer "

‘Veeatzenal Infermaﬁerz and_

'e: hlgh Sehools to d1eeuss i

'at l;sts organlzatlone wath mter-' ’

.and reseureee' is aveulable through ‘

_'Ba.s‘z d Menua[ fer Seheal Admmzstra— B

'eeted towerd prewdmg voca- '

cluster. Also, velunteer coordinators help
classroom teachers locate resource speakers te -

enrich their elessroorn activities. -

Gunn’ Iilgh School in Pale Alto, | Callfomle

_ begins an - -extended . mvestlgetlon of careers

and hfe—etyles by’ foeusmg on the various
part-time . occupational, . avocational, - and '

‘leisure-time " activities: of the student bedy

’ Teeehers .are then encouraged to ‘share thelr

. have been exhausted, stuc

‘to seek additior
R hfe-etylee from fﬂembere of the surrounding
.communities.

K~14).for use by 'school. persormel encour- ..

- community - persons
'standlng servme‘ to
“tivities. SIREEE :
A career; edueetlen speelehst was hll‘Ed _]omt- :
ly by the -San Rafael City Schools and the -
‘Marin . Ceunty IndustrysEducetlen Council..

-council has® a]se

| PR

‘_lelsure-tlme and “avocational - interests with -
students in. their classes. Subsequent mvolve= =

ment of the Parent cemmumty exposes. stu—
dents-to an even wider range of oeeupatlonal
and - life-style optlons “Finally, when - the
immediate resources of the school community -
lents are eneouraged
nal 1nforrn tion about jobs and -

The Mann Ceenty IndustryeEdueetxon Coun—

EhE greater Merm Ceunty eornmumty, has

sponsored euecessful career cluster “confer- ~-

ences end teacher ‘inservice worksheps pre-:-

pared..a “‘career edueetmn matrix -(grades

aged interschool and district exploretory pro-
grems*fnr students, -and produced. a  Marin

County community. résource directory. The .
’derwntten an’ mdustry- -

programs.. Awerde .have: also’ been given to .
~“who'. provided ' out-

This' person expanded - the ‘community and

. school:district base of support for the council

and provided implementation ‘techniques ‘and
community-resource * information ' to dxstnct
staff. Other' assistance to teachers and counse- -
lors ‘was provided ‘at staff workshops fer
which incremental district credit was offered.

' .etudentrec}uevement in. oceupetlonal leemzng e

mdustry=edueet10n aef L

An interdistrict’ exploratory program is ed--

ministered .in- Marin: County by the Marin
County . Industry-Education Council in co-

operation “with - the  Pacific Telephone

Company school  representative. Students

. from three high school districts meet two
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hours a day for three weeks to participate in.
_nonpaid career exploration of entry-level jobs.

I TR




gameed_ a preg:aml for pleelng o

esses - have’ ,hered mformatlen W1th students
abou ‘the. pleces they have visited and people

“foreign. eustoms ~'social . conventions, lan-
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they ‘have met, meluclmg mf'armatlen about:

«gu‘ages aﬂd hfe!etyles encl discussions and
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demenstretlons ef co kmg, c:lethmg, ereft» ,
WOrk mueleal mstruments end other eulturel ,

_ | is providing: aselstence
xpleretlon and develepment ef;

_ Ree}cweﬂ Intefnetlenel employees whe Velun-.
- teer théir services to the’ prc:g:rem ‘

Nefthrep Corporetmn prev:ldes “hands-en
training -for high' school seniors during the
regular-. sehnol/wark day,. five deys a week
(the  HIP: program). The training is provided
by volunteer Northrop employees.




ERI

' .9: Make use of home v1s;ts 1f properly planned
: . they are an invaluable means for establishing
C _good relatlonsh,lps between parents ancl the

UNE.
: sc:hoal.p Honnel tc: mforrn garents about the”

'also uic:luydes parents “helping - then* chﬂdren at'
hnrnei Whatever theu‘ dee or degree of partmlpa- g

> urage their ¢ ildren to spend more time "
8 studymg at hc)me :

Suggested Actmtles L . ‘
- - The” fallgwmg are some suggested actmtles for .

prorrmtmg parental mvcslvernent as a resource for
. career Educatmn planmng and lmplemEntatmn

.o Request parents to assist i in the classroom,
. Provide services that will encourage parents to
visit class and share their children’s learmng
. expenences ' '
@ Meet with gr@ups nf parents in thelr homes,
® Assign a' community coordinator or social
‘worker to. 'provide services that will meet
special needs of puplls and their parents and
to follow up those services.

Aruitoxt provided by Eic:
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and thus -increase their
eriential baekgmunds :
arents aﬂreseuree persons for

‘elasses

,e;al \ msj;rucnenel "

!

ns m "“Helpmg C}nldren Make Career Plans
s for Perente ‘an. mformatlon sheet prepared

C ,”a-fer dlstnbutmn by ‘the Censurner Infor—
; Center of the U.S. Gereral = Services

-arly yeers, children’s hnpes are eften expressed in
fantasy terms, espec:la]ly during play. You will hear
thmgs'sueh as. “I'm- daddy and I’'m Superman, and
. . mommy and" you're Wonder Woman.” Don’t
Criticize such statements Your child is exploring who
r.she »is o

LIntll major
;_have to- be made it is better to let

k about any possible job choice.

ir child think about alternate choices.

“If for some reason you couldn’t do

Aruitoxt provided by Eic:

that wﬂl mvelve bcth

for ,'

school program i\}}iieh encourages L,
1 ty tc meet on school. -
elub snmal or-

It wﬂl help ynu te understand hxm
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Try to ehrmnate sex bxas in thlnkmg about ynur
child’s future career. Your daughter may very well™
- 'wish-'to.enter an eeeupatlnn you now think of as -
““masculine,”

this, what other things would you want to do?" is a

"good -one to raise. It will help you learn more about -

your child, and will also’ help her or him broaden the

"baﬂs for ¢ career. decxsmn mekmg Tell-ung ebout your

example dlseussmg ans you've had in the past or
changes you. rmght be eens;dermg in ynur present
occupation.’ :

: or, _your 'son may wish to enter one that
“you' ennslder “feminine.” Don t dlsennrage_ them
; fmrn hir ,,;,g abeut such eeeupannns, ‘times are’

persens sex really deesn t maﬁter 1ts al:uhty that

_counts.”
‘TJen’t hesltste to respend when yeur “child - asks

Pomt nut partxeular talents that he or she

up?”.,

‘ possesses ‘and d,lseu;s the jobs that these would be

“helpful in.
* Tell your child abeut the wnrk that you do. Try to .
- do’this in a positive way so that your child.will gain *

i ‘respeet for you by respecting what you do. Neither-

_encourage nor discourage your child from c.nnsxdenng

your occupation, The important. thing is that your
child sees that you, threugh your work, are mfﬂtmg
contributions to society. :
Enceurege ynur child to ask people abeut their ]nbs -
Make use of your friends who are in the occupations
your child is «eonﬂdenng Emphaﬂze to your child
that- she or he should seek information, not firm
advice, from such persons. If your child is partlcularly
interested, ask a friend if your child can visit to see -
what the _]eb actually involves,

Take your child on field trips to see people at werk in
factories, nfﬁeee, auto repair shops, and so forth; this
is 'very helpful in letting children acquire a reallstlc
view of a variety of jobs, -

Help your child explore hobbies and other- Ielsure- :
time activities that are productive and useful, Some-
times such activities can lead to career choices, but
whether - they do or not is unimportant; what is
important is that they can help your child see himself
or herself as one who can accomplish snrnethmg
successfully. :

Help your child understand how ...such sub_]eets as
reading, anthmetle, and communications are used in
almost all occupations., In short, help your child
understand that there are more important reasons for
going to school than simply going to school.

Encourage your child to engage in> part-t;me work
outside the home. If such work is done for pay, you
can talk to your child about basic elements in the free

enterprise system. Whether or not the work is for

. pay, it can be valuable in two ways: (1) it can help

your child explore career interests; and (2) it can help




le fbr ﬁufsﬁnig thls

e Vthe bestr séhcn
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this career?” You will often learn much, and you will

certainly help teache:s and cqunselgrg help your
children. ...
Remember that a college dcgre is no longer always

- the best or sumst route tD Qccupstl onal success. If -

your child is in high schoo ncaurage him or her to
think about all kinds of p«:\ econdary educational

-opportunities. ... Emphasize the wide choice that

exists.




Ciu]turaljy hased education deﬁn&s the minor-
',ulture and prgwdes role. rm:odels tc: fcster B

The RI, égﬁam pp. 6,15, 16, and 20,
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-group. and - thus: limits jalternatlves for: new
learning arld prcduc:es ‘negative . feelmgs, low
‘self-esteem, ‘and - feelings of re;ectmn.’i Minority
~students’ canm:t -buildan". accurate self-image
- merely - by exposure to.textbooks . that. mainly
- reflect  the’ majority cultural experience or by
mfrecluent ‘or - hit-ar-miss exposure: to cultural” -
“role- models. They must know and respect their
own culture befare they can respect the cultures
af others. :

Strategies and Activities

Successful mmnﬁty businesses can be excel-
lent community. resources for culturally based -
career education efforts, and they. can provide
role models for minority students. Information
about the importance of minority businesscs can

. also provide motivation for minority students;"“"”"

for example, black students will be interested to
learn ‘that black business in the United States
now' accounts for nearly 360 billion a year of
the nation’s. -gross national product. Also, news-
paper and magazine articles (especially in minor-
ity pubhcatmns) about successful minority per-
sons in business, industry, government, and the
-professions can be used to encourage minority
students to develop a more positive self-image

and to view themselves as a part of a group that
- has influence and wealth.

then‘ educatmnal expenence rnére relevant tQI,
the;r culture, -However, : this: concept’ differs: .-
_ : n. . segregated - educatmn ~which -~ -
meases the. majority sculture on the: rmnunty,
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"The use of  classroom ‘visitors from the - -
-business cor munity is: expanded The cmi-A

cepts ‘of inte

ps,
field explorauc:n are E‘xtEﬂdEd to mclude a‘.;

greater. part af thE‘- educatmnal expenence of

. students.”

Teacheﬁ and caunselars are prov;ded an“_'

days at schauls, am:l’“ -
'farmatmn tD students_ .

presentaﬁcms and demonstratmns Df equlp- y

~ment used in vanaus accupatmns

. 'and mdustnal f'alrs: _




Aruitoxt provided by Eic:

- ,_'csreer fielcls, or other tOplCS of. mterest

- to. visit- p]aees of employment wrth classroom or-
career—center pers0nnel 3 A

_students enter 1.earch-. projectsas- mterns to.

‘ ;:locatlon are mvolved “in . the class presentatlon

classes are sumlar to occupatlona‘_ _

- and/or career-center dtscusszon
j; C‘areer dis cuss1on~ leaders are volunteers

sehool h.ouxs to dlSCUSS thelr occupatlons,

5. Field trips permit groups of students

“Intern pragrams A number of d1str1cts are
participating in research-based programs in which

Y

government: departments. -and" bus1nesses The stu- .

dent-interns 1dent1fy problems -and Tresearch solu-
thnS Credlt is granted ina spemﬁc course.

Commmuty Clsssmoms-—Occupatlonal

A communlty classroom is - a site or a series of
sites or commumty facﬂrtles in which occupational .
tr. ,',nlng programs -are- conducted. The: general”
purpose. of a community classroom is the expan-
gion of occupatronal training opportun1t1es through
use of existing sites and facilities other than those

' of pubhc: schools.

Commumfy Resnurces

Communlty resources.are persons matenals and
services that are available and used to help students
achieve educatlonal obJectwes.

Couperatlve Voeahonal Educatlon

C‘ooperahve vocational educatlon is an organlzed. T
method  of instruction in" a" vocational - -program .~
desagned to prov1de superv1sed on-the-Job tra1n1ng,f
related 'vocational 1nstructlon, and required aca-*
demic courses through a written cooperatlve agree
ment - between - the student the school and the‘._ -
'ernployer e




_ furleugh program ailows learners to leave and
nter the school system to obtain a full-time job,
ngage - in ‘volunteer. services, or travel, either for
credit: (if objectives are established and met) or for

Lleensure Programs (Community Colleges)

:'_Cemmumty colleges provide instruction and
supervise student work experiences in community
Vbusmesses in programs that prepare the individual
o obtain an. oeeupatlonal license issued by a state
{or ether) agency.

Publie Semee Volunteers Program

'Pubhe service volunteers programs are designed
to eequamt students ‘with activities conducted by

service-oriented groups within the community but
net_neeessanly sponsored by the school district—

' endy Stripers, Junior Achievement,

Teachers Working in Industry

“Teachers and counselors in career education
programs are involved in many aspects of occupa-
tional ‘exploration. They may increase their under-
standmg of business, industry, and labor through
short-term Employment or exploratory work expe-
rience in the eemmumty

vea mnal Education Contracts

The pubhe schools may enter into vocational
ed ucatlen contracts with other public and private
seheel agenmes (e.g., community colleges, adult
edueenon private - postsecondary vocational
heols) w1t11 the occupational purpose of provid-
mg'e means whereby high-quality vocational, tech-
meal ‘and occupational preparation opportunities
an’ be- extended to a larger number of public

.., 'Boy  Scouts (and Girl Scouts) of America,

provides experiences in a work environment to
assist students, through part-time employment, to
acquire the necessary human-relations skills, work
attitudes, and common knowledge required for
successful employment.

Vocational Work Experience Education (second-
ary). General work experience education at the
secondary level is a combination of concurrent
vocational classroom instruction and paid employ-
ment experiences directly related to the student’s
occupational goal.

General Work Experience Education (commu-
nity colleges). General work experience education
at the- community colleges is a combination of
related instruction and employment designed to
assist the student in acquiring desirable work habits
and attitudes. The employment need not be related
to the student’s career goal.

Vocational Work Experience Education (com-
munity colleges). Vocational work experience edu-
cation at the community colleges is a combination
of concurrent vocational classroom instruction and
employment experiences directly related to the
student’s occupational goal.

1 Alternate Semester Program: - The .student
- alternates full-time study on campus with
work experience obtained in a business or
-industrial setting on a job directly related to
his or her college major.

2, Parallel Program: The student goes to school
during the same time period that he or she is
on a related job.

Warl. Study

work-study is a school program designed to
provide financial assistance through part-time
employment in nonprofit agencies for students
who require such aid to enter or continue their
education and training in a vocational education
progrem The partatime employment may or may

T oreor voeatlenel program

work-Study (EMR)

Work-study for the educable mentally retarded
(EMR) is a process for activating and integrating all
the ingredients of an educational program to secure
a balance between knowledge and skill, between
the general and the specific. The work-study
program must provide opportunities for work
training and experiences in work situations, both in
the school and in the community, under the
general supervision of the school staff.
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